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ABSTRACT

THE RELATIONSHIP BETWEEN SPEAKING ANXIETY AND THE
MOTIVATION OF ANATOLIAN HIGH SCHOOL STUDENTS IN ENGLISH
LANGUAGE CLASSES

Ahmet TAKAN
Master of Arts, English Language Teaching Department
Supervisor: Assist. Prof. Dr. Erol KAHRAMAN

May 2014, 103 pages

This study investigated the relationship between language speaking anxiety and the
motivation. The study also investigated the correlation between the motivational
orientations and speaking anxiety in terms of gender and department. The study was
conducted at Ziihtii Giinasti Anatolian High School (in Mersin), with the
participation of 110 students, 50 of whom from the Language Department and 60
from the other Departments at the school.

Two questionnaires and interviews were the data collection tools. The Motivation /
Attitude Questionnaire (MAQ) is an adapted version of Dornyei (1990), which was
adapted by Mendi (2009) to determine the motivational orientations, has thirty items
in total. The other questionnaire was Foreign Language Speaking Anxiety Scale
(FLSAS) of Horwitz et al(1986), which was developed by Saltan (2003) to measure
the speaking anxiety in her study and found to be reliable. After the questionnaires
were administered, ten students were selected randomly for the interviews. Seven

interview questions were asked to the participants to get in-debt data for the analysis.

The analysis of the quantitative data which revealed that the participants had a
moderate level of foreign language speaking anxiety, and a moderate level of
motivation. And when the data were analyzed more in detail, it was found that
female students have higher integrative orientation while males have a high

instrumental orientation. The difference and relationship between motivational



orientations and speaking anxiety got more significant when the difference between
the motivational orientations and departments were analyzed. It was found out in the
study that speaking anxiety and motivational orientations are negatively correlated
and this correlation is the highest and the most significant with the participants of
language department when the participants are female and have a high level of

integrative orientation.

Key words: Foreign Language Learning Motivation, Motivational Orientations,
Instrumental Orientation, Integrative Orientation, Anxiety, Foreign Language

Speaking Anxiety.



OZET

ANADOLU LISELERINDE YABANCI DiL DERSLERINDEKIi
OGRENCILERIN MOTiVASYON EGILIMLERI iLE YABANCI DiL
KONUSMA KAYGILARI ARASINDAKI iLiSKi

Ahmet TAKAN
Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Damismani: Yard. Do¢. Dr. Erol KAHRAMAN

Mayis 2014, 103 Sayfa

Bu caligma,Anadolu Liselerindeki 6grencilerin  yabanct dil konusma kaygist ile
motivasyonlar1 arasindaki iligkiyi arastirmistir. Calisma ayni zamanda motivasyon
egilimleri ile konusma kaygis1 arasindaki iliskiyi bu liselerdeki cinsiyet ve boliim
farkliliklar1 agisindan arastirmistir. Bu ¢alisma Mersinde bulunan Ziihtii Giinast1
Anadolu Lisesinde dil boliimiinden 50 ve diger bolimlerden 60 olmak tizere 110

katilimciyla gergeklesmistir. boliimlerinde gergeklestirilmistir.

Veriler, iki anket ve goriismeler yoluyla toplanmistir. Dornyei(1990)ye ait olan ve
Mendi(2009) tarafindan motivasyon egilimlerini 6lgmek i¢in adapte edilen
Motivasyon ve Tutum Anketi toplamda 30 6geden olugsmaktadir. Diger anket ise
Horwitz(1986)e ait olan ve Saltan(2003) tarafindan Ingilizce konusma kaygismni
O0lgmek icin adapte edilen ve giivenirligi kanitlanmis olanYabanci Dil Kaygi
Olgegidir. Bu anketler uygulandiktan sonra rastgele bir bigimde 10 katilimci
goriismeler icin secilmistir.Goriisme sorulart derinlemesine bilgi edinmek ig¢in

hazirlanan yedi sorudan olugmaktadir.

Nicel veri analizinin sonuglari, katilimcilarin orta derecede yabanci dil konugma
kaygisina ve yabanci dil 6grenme motivasyonuna sahip olduklarii ortaya koymustur
ve daha detayl analiz sonuglarina gore bayan 6grencilerin erkek 6grencilere oranla
daha ytiksek biitiinlestirici motivasyon egilimine sahip olduklar1 ortaya konmustur.

Motivasyon egilimleri ile yabanci dil konusma kaygisi arasindaki iliskinin boyutlar1,

Vi



lisedeki bolimlerin motivasyon egilimleri dikkate alindiginda ¢ok daha Onem
arzetmektedir. Caligmada, yabanci dil konugma kaygisi ile motivasyon egilimleri
arasinda ters orant1 oldugu ortaya konmustur ve bu ters oranti dil boliimlerindeki
bayan 6grencilerin biitiinlestirici motivasyon egilimleri yliksek oldugunda en yiiksek

ve en 0nemli diizeyde ortaya ¢ikmaktadir.

Anahtar sézciikler: Yabanci Dil Ogrenme Motivasyonu, Motivasyon Egilimleri,
Fayda-Ara¢ Temelli Motivasyon Egilimi, Biitiinlestirici Motivasyon Egilimi, Kaygi,
Yabanci Dil Konusma Kaygisi,
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CHAPTER 1

1. INTRODUCTION

This chapter gives background information about the study. Foreign language
learning motivation and anxiety are defined shortly through the related literature.
This chapter also gives information about the aim of the study and the significance of

the study. Finally, it presents the ways that are thought to be limited in this study.

1.1. Background of the Study

English has become a common language for today’s world and has been
learned by many people all over the world. Knowing this language has recently
become one of the indispensable properties for a good job, a good salary and a good
status in community. All in all, the success levels of the learners do not satisfy the
expectations, because, language learning is not an easy process, therefore preparing
learning atmosphere that is proper to enhance the learning process has a crucial
importance. Studied hard and spent so much effort and time on foreign language
learning, it has been an interest for the researchers to find out the factors which affect
the foreign language learning achievement of the learners and to what extend it is

affected by these factors.

No matter what factors the researchers study on, they have come up with a
common phenomenon to face in the foreign language learning process. The term is
‘receptivity’. Allwright and Bailey (1991) summarized it in the language learning
area as a state of mind in which the mind is ready to learn. Openness of the mind to
the new learning experiences is recepticvity in other words. If receptivity is open, the
learning avtivity is possible even if the learner is busy or not ready to learning
activity. The language learning is highly possible and easier when the receptivity is
open. According to the study they conducted, the language learning process and

receptivity has a significant positive relationship.



So far, what affects the students’ language learning process is also under
discussion and according to most of the researchers who are investigating about
languge learning, one of the main factors affecting language learning process is
motivation. One of the researchers of motivation, Giilmez (1982) prepared a study
which focused on the factors that have importance in the foreign language success.
He investigated the language learning process of the university students. The study
put forth that motivation may have a contributing effect on the foreign language
learning process in terms of achievement. Gardner (1972) suggested that if the
students believe that they may be affected negatively in a learning experience, this
belief may be a barren in front of their language learning process. According to his
study on the effects of the learner beliefs, beliefs of the students found to be
significantly important on their language learning success levels. Therefore, the
researchers are faced with a hard issue to be solved. Some of the researchers are
trying to come up with a solution or theory in which the learners can be motivated to
learn and also their anxiety about the learning process can be lowered. Ddrnyei
(1998) stated that motivation is such a phenomen that it is not only makes a start to
language learning process but it also makes it maintain for time. According to him,
motivation in second language learning has one of the most significant effects on the
second language learning process. From this point of view, there have been many
studies to investigate the subject in terms of the nature and role of the motivation in

the process of foreign language learning.

As for the motivational orientations, instrumental orientation and integrative
motivation can be said to be made up of the two main orientations. These two
motivational orientations are differed from each other by having a look at the
motives that control the learner’s behaviours. Clearly and briefly, if the learner is
motivated to learn a language integratively, the learner does the language learning
activities in order to be more integrated into the society or culture of the language
which it belonged; on the other hand, if the learner is instrumentally motivated to
learn, he/she does the language learning activities in order to get a concrete reward
such as a promotion, to get money, to have a high status in the society, to get richer,

to pass the examination, to get a prestigious job etc.



One of the other foremost variables that affects the receptivity of the learner
in terms of language learning process is ‘anxiety’. In the language learning literature,
the relationship between the foreign language learning and and anxiety as a factor
preventing foreign language learning has been investigated from this point of view..
Krashen (1982) stated that, according to the her affective filter hypotheses, anxiety
may prevent the learner get the new data from the outer world and thus it might be a
burden in front of his/her learning or acquiring a language. Krashen and many other
studies investigated and put forth significant negative relationship between anxiety
and language learning in terms of the acquisition of the speaking skills. The research
by Koch and Terrell (1991) showed that speaking in the foreing language is
expressed as the source of anxiety most frequently. In language classrooms the

speaking activities are the ones that the learners get anxious most.

Because they have been claimed to be as the two most important factors that
affect the language learning process, it has become a need to investigate the
relationship between motivation and speaking anxiety in terms of different
perspectives such as gender, background experiences, different tendency of the
learners, their age, years of learning experience, young learner-adult learner, etc. at

the Turkish context.

1.2. Statement of the Problem

All over the world, the educational institutions such as private schools and
state schools allocate so much time to teach English to the learners because it has
been a common language worldwide so far and the advantage of knowing this
language has reached its peak. For instance, in Turkey private schools and state
schools allocate 4 to 10 hours for English courses which means more time and effort
than for all the other courses except for mathematics-. Although learners and teachers
spend too much time and effort in order to reach a desired achievement rate for this
course, the intended standards in the curriculum cannot be achieved at all.
Accordingly, it is important for the teachers, for the learners and for the education

institutions to know the reasons why the learners are not able to learn the language



sufficiently. In order to determine the reasons that affect the language learning
process, a lot of research has been done by various researchers and a lot of books,
articles have written by various writers. According to Oroujlou & Vahedi (2011),
language learning can be initiated and continued by the variebles of motivation and
attitude. They suggested that language teachers cannot effectively teach a language if
they do not understand the relationship between motivation and its effect on
language acquisition. They found out in their study that, language learning process
has an important relationship with the motivation and attitudes of the learners. The
writers of the study revealed a conclusion that there is a significant relationship

between the success in the targeted language and motivation to learn it.

As for the foreing language education in Turkey, at secondary schools,
according to their needs and interests, the students have to choose a
section/department to concentrate on in their second year (10™ graders). There are
four types of departments in Anatolian High schools: Maths-Science section; Maths-
Literature section; Social Sciences section and the Foreign Language section to study
at the related university departments. All the students at these sections have the
compulsory 4 hour English courses but the students in the Foreign Language section
have additional 6 to 8 hours of the course. It is an indispensable fact that all of these
students from all sections have been motivated to learn English for some or other
reasons. However, the students at the Foreign Language section are thought to have
different motivational orientations from the other students because they have already
felt to choose the language department to concentrate. The way they are motivated is
already an issue to research. The problem is that, although these students are of the
needed motivation to learn English they are still suffering from anxiety, which is
thought to be the main problem in speaking lessons of the foreign language they are
dedicated to learn. Therefore, it has been felt as a need by the teachers and learners to
know the relationship between these students’ motivational orientations and their

anxiety levels for the course in order to be able to reach higher achievement rates.



1.3. The Aim of the Study

The study aimed to find out the motivational orientations and the speaking
anxiety levels of the Language department students at Anatolian High Schools. In
order to find out these, the researcher will find the general motivation levels of the
students. The study then aimed to engrave the relationship between the motivational
orientations and the learners’ speaking anxiety levels for the course. The researcher
also aimed to compare the results of the language department students and the results
of general department students. The researcher hopes to find out some new ways of
evaluation of the terms of speaking anxiety and language learning motivation in a
Turkish High School context. The following research questions will also be

answered with the results of the study.

1.4. Research Questions

Research Question 1: Which types of motivation do the language students

have, integrative or instrumental?

Research Question 2: Do the motivational orientations differ according to

gender and department?

Research Question 3: Is there a relationship between the motivational

orientations and the speaking anxiety levels?

1.5. Operational Definitions

Motivation: The inner activity of a person that leads himself/herself to

behave in a particular way that controls the whole behavior (Gardner, 1985).

Foreign Language Learning Motivation: All of the efforts and desire of a
language learner to learn the target language and the pleasure to do so are allthe

properties of motivation. (Gardner, 1985; cited in Huang, 2004)



Intrinsic Motivation: Ryan and Deci (2000) asserts that if the learner does
something just because he/she thinks that it is something interesting, the motivation

is called intrinsic.

Extrinsic Motivation: Bainbridge (2012) explains that when the reason to do
something is only related with outer world, the motivation is called extrinsic, such as
the homework that the teacher gave, the money earned, the ticket for a match have

extrinsic values.

Instrumental Motivation: According to Brown (1980), instrumental
motivation is seen when the motive to do certain behavior or to learn a language is a
mean to gain a concrete reward such as passing a subject at school, getting a high

salary just because of your knowledge.

Integrative Motivation: Integrative motivation is stated by Brown (1980) as
the motive when the learning takes place in case the the learner wants to be a part of

a group, a culture.

Anxiety: Sellers (2000) defined the term as the feelings of uneasiness,
frustration, self-doubt, insecurity, or self apprehension which are related to protect

the ego itself.

Foreign Language Speaking Anxiety: It is a situation in which the foreign
language learner has in a mood that he/she is stressful and avoids to speak in the

foreign language he/she is learning. (Huang, 2004)

Language Department: This type of department at high schools in Turkey
has English courses intensively. The students have ten to twelve hours of English
courses a week. The students’ ultimate goal is to study at the English departments of
the universities. The English level of the students supposed to be higher than the

students of other departments.

General Departments: The high schools in Turkey have several departments
in terms of the courses they include. For example, Maths-Science Department having

mathematics, geometry, physics, biology and chemical courses intensively; Social



Sciences Department having literature, Turkish grammar, history, geography,
philosophy courses intensively. The students choose one of them according to their

interests and abilities at the 10™ grade.

1.6.  Significance of the Study

The job to teach a foreign language in a classical classroom environment is a
hard one, however when the skills are thought, the most difficult one is speaking.
Maybe most of the teachers of English have had difficulty in teaching speaking in the
target language. Although the teachers are proficient and experienced enough to
teach this problematic skill and although the students know how useful thing it would
be to learn the foreign language fluently, the students do not participate in the lessons
so often. All of the teachers must have experienced such a thing: there is a student in
the class who 1s as hardworking and careful as to know all the details about the
grammar, vocabulary you have mentioned in the class, but he/she is unable to speak
even a word in the classroom environment. Speaking anxiety may be the main reason
of such a problem. Therefore, this subject is choosen to be one of the main focuses of
this study. And shortage of motivation may be another reason for such problems and
therefore the relationship between these two factors should be investigated to
engrave a new understanding on the issue. The participants of such an issue have
never been investigated in high school context in Turkey, so, the importance of the
study rises in terms of context. Lastly, since the study investigates the relationship
between motivations and speaking anxiety in Anatolian High School context in terms
of departmental differences and gender differences, maybe the authorities will have
been assisted by the results of the study in the preparation of the curriculum of

Foreign Language courses.

1.7. Limitations of the Study

This study was carried out in Ziihtii Giinasti Anatolian High School in

Mersin. The students get a standard national language program in their schools.



Because the context is limited, the results may not be said to present the whole
learners in Turkey or all of the learners in the world. In addition, the study conducted
to the students obtains the spontaneous information about the students, it ignores the
changes of the students in time, and the study also does not take the personal

differences into account.

One other thing that can be thought as the limitation of the study is that, the
study was conducted through two means of data collection; questionnaires and
interviews. Other types of means may be used to get much more specific and reliable

data.



CHAPTER 2

2. REVIEW OF LITERATURE

In this chapter, the related literature about foreign language learning and
foreign language speaking anxiety. First of all, these two variables are difined and

then the relationship between them is discussed.

2.1. Motivation

In every types of learning activity, there must be motivation to some extent
because motivation is one of the fundamental elements of learning. Because of the
fact that every person is different and thus every person has a different type, level of
motivation, for many years, the researchers have been investigating the motivation
from different perspectives. Because it is a popular element of research by many
researchers for more than a few decades, the term motivation has been described by
many different ways. Campbell & Pritchard’s (1976) study presented that motivation
is a kind of relationship between the variables and the behaviours of a person. These
variables may be whether dependent or independent but, they lead the behaviours of
the person. According to Brown (2007), motivation is the inner drive which directs a
person while he/she is choosing the ways in order to reach his/her purposes. Dornyei
and Otto (1998) suggested that, motivation changes over time and in case of
situations, it is closely related with an individual’s choises. Brown (1994) defined the
term of motivation in his study as an effective inner drive which gets somebody do
something. Williams and Burden (1997) have also a definition for the term of
motivation in their study. According to them, motivation plays a remarkable role on
the intended behaviours; it controls both mind and conscience while deciding the

behavior the person going to act.

Some studies urged that, the behaviours of the learners are directed by

motivation. For this reason, the achievement and motivation are mentioned together



with a certain dependency on each other. Brown (1980) demonstrated in his study
that motivation is some kind of inner drive just like self-esteem (cited in Kurtoglu,
2012, p.12). In his study, Brown (1980) also explained that motivation is composed
of the following items: the need to explore, the need to manipulate, the need to act,
the need to stimulate, the need to know and the need to enhance the ego. In a kind of

motivation it can be seen at least one of these six needs.

2.2. Foreign Language Learning Motivation

Motivation is an important for the learning processes as discussed above. In
addition it is again one of the most important variables to affect the foreign language
learning process. As it has been discussed above, every individual has a different
personality and thus has different types of motivation; it is so in the area of foreign
language learning, and it becomes a lot more difficult to make a research on this
subject. In the field of foreign language learning, as one of the most frequently
investigated element, the researchers put a remarkable importance on motivation. In
his study, Dornyei (1998) claimed language learning begins with the driving force of
motivation and in order not to blurred away in time, this behavior can only be
preserved with again motivation. Gardner’s (1985) study presented that a person’s
language learning motive and the elements that affect his attitudes to do the language
learning activities make up of the language learning motivation. Accordingly, it is
understood that the language learning motivation is a complex set of variebles

affecting the language learnbing process.

For more than a few decades, researchers and expersts have defined the
motivation with a variety of different ways and they expressed a lot of ideas about
the elements that shape themotivation itself. Although there are a lot of views about
the issue, there is a common idea that motivation has an indispensible role on

language learning process.

Robert Gardner is admitted to be one of the most important theorists by many

researchers and authorities in the area of foreign language learning motivation. In his
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study, Gardner (1985) urged that, second language learning motivation is the kind of
variable that provides with a person the desire to study and learn the target language.
The level of this desire and the feeling came into presence after doing the activity are
the components of the language learning motivation in his study. Gardner also
suggested that the attitudes of the learners are important in language learning
process. Vural (2007) suggested that, L2 and culture and society of L2 are
remarkable factors which affect the attitude of the foreign language learner.
According to Gardner (1985), if the learner has positive feelings and attitudes
towards the society and culture of the community which speaks thatlanguage, the
learner takes place easier. In his study he added new terms in the area of L2 learning
motivation. He produced the term integrativeness, which means that the L2 learner
has an interest in foreign languages, this desire is not restricted to a unique
community, the learner may have interest to several cultures and communities and it
would be easier to learn the language of those societies with the help of this motive.
Keles (2007) discussed that attitudes of the learners are important in the foreign
language learning process. Since the second language learning process is composed
of the teacher of the course, the classroom, the classmates, the coursebooks etc.; the
attitude of the learner towards these variebles has also great importance on the

language learning process.

2.2.1 Instumental Motivation

This type of motivation comes into presense when the learner of a foreign
language uses his/her knowledge of the target language as a tool in order to reach
those goals. In his study, Harmer (1983) suggested that if the learner of foreign
language obtains a good position with the help of the language he/she learns, the
learner is motivated instrumentally. The students having such a motive can be similar
to someone using his/her motorbike in a traffic jam without waiting the other cars
move. With this motive, languge learning is one of the compliments of finding a
proper job. Brown’s (1980) study has a definition of the term; instrumental
motivation is the motivation type in which the learner motives himself/herself to

learn the language in order to achieve some kind of certain goals such as; to get a
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prestigious position at work, to obtain higher salaries, to get highes marks in the
classroom and so forth. In the same manner, Brown (2007) defined this term as the
behaviours of a learner who wants to get a career with the help of the target language
and to reach high standards in educational and monetary issues. In accordance with
the points mentioned above, Ddrnyei (1994) also made a similar definition for the
term. It is defines as the pragmatic dimension of the desire to learn the language. In
such a motivational orientation, it can be said that the learner behaves in accordance
with the importance of the target language in his/her pragmatic goals. The learner
may be motivated highly when the possible reward is of significantly important for

the learner.

2.2.2 Integrative Motivation

One other type of motivation that is influential in the language learning
frocess is integrative motivation. Brown (1980) stated in his study that, when the
learner wants to learn the language in order to be a part of the culture or the group in
which the target language is spoken, the type of language learning motivation of the
learner is integrative. Because of the fact that language is one of the determining
factors that make a society or culture different from other societies and cultures,
learning the language of the culture to be intended to integrate is of great importance.
We can see this fact in the immigration policies of certain countries like Germany.
German government wants the immigrants to learn German with certain proficiency.
It does not admit the immigrants who do not employ the requirements. And Germany
says that it applies such kind of practice in order to form a society in which people
are integrated to the main culture of the country. With a different aspect from the
others, Harmer (1983) states that the learner may have an admiration for the culture
of a certain community. In such circumstances, the learner learns the language only
to be integrated in the culture of that society he/she adores. This kind of motivation
may be seen in every community and every person can hear the exclamations that © I
love this nation because... or I hate this culture because...’ etc. With another point of
view for the issue, Dornyei (1994) stated in his study that integrative motivation may

be stemmed from the need to be approved or applauded by the people of the

12



community of the second language the learn is motivated to learn. When the related
literature about the integrativeness is examined it is seen that to integrate to the
culture or society, to have a positive attitude to that society, to have positive feelings

towards the people of that community are of great importance in the field.

As for the relationship between these motivation types and language learning
process, many researchers investigated the issue from a variety of perspectives and
therefore there are a variety of views. According to many researchers the motivation
types of the students have a remarkable role on their language learning processes and
their achievement. The participation of the students in classrooms is also affected by
the motivation types of the students according to some researchers. The researches
on the issue also found out that the integratively motivated students may be more
active in the language classrooms. Allwright & Bailey (1991) suggested that the
attitude of the students towards the culture or the community of the target language
has an important role on the participation of the students in the language courses. The
students who have positive feeling to thepeople or culture of the target language may
be more active in the class and more willing to do the activities and thus they have a
clearly higher level of achievement than the others. However there are some
contrasting views for these findings. Some studies like Nunan’s (1992) suggested
that the students who have instrumental type of motivation may learn the target
language in a shorter period of time than the others. As it is seen from the literature,
both of the motivational orientations have positive effects on foreign language

learning process under certain circumstances.

2.3. Dornyei’s Framework as L2 Learning motivation

Dornyei (1994a) developed a framework about the second language leaning
and this work is very important sourse for the researchers in this field. He developed
this framework by taking the classroom environment into consideration. This
framework sheds light on the L2 learning as a whole from three main perspectives.
According to this framework, L2 learning process can be divided into three phases

which cannot be separated from each other in the language learning process. In the
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first phase, the target language itself is important. The integrative and instrumental
values are also in this part. At the second part, the learner is of great importance. It is
related to the motivation and receptivity of the learner. And the third part of the
framework 1s about the language learning activity in the classroom environment.
This part of the framework is related with the language learning activities, the
language teachers’ feathures, the documents and tools used in the language learning
courses such as the coursebooks, the exams, the the activities used in the classrooms
etc. According to this framework, language learning is a multi-dimensioned process

which is affected by all of these components directly or indirectly.

2.4. Dornyei and Otto’s Process Model

In foreign language learning motivation area, Dornyei is admitted by many
authorities as one of the most influential researchers. He has conducted many studies
on the issue for many years. Dornyei (2001) asserted in one of his studies that the
language learning motivation of a learner may have some changes in time which
means that motivation can be enhanced to certain extents or it can fade in time and as
a reaction to opposites. In accordance with this view, in another study by Ddrnyei&
Otto (1998), it is stated that the students’ learning motivation is subjected to change
in every situation the students my encounter. For example, the motivation level of the
students may enhance with the coming of a new teacher who has positive attitudes
towards students; in contrast, the motivation of the students can be damaged by any
negative experience such as the low notes the students had in the exams, the negative
behaviours of the teacher or the other students. The theory asserted by Dornyei and
Otto (1998) assumes that motivation is something that changes in time in a positive
way or negative way. In their theory, they stated three phases which they founded the
language learning process on them. Motivation is effective at the first stage in
preparing and encouraging the learner to the learning process, at the second phase,
the motivation is effective in producing the language, acting in the language learning
classroom, an at last, at the last phase the motivation plays a remarkable role on the

continuation of the language learning motivation in time. At this phase the learner
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evaluates the language learning experience and decides to keep on doing the
activities or give up the behaviours according to the the results of the language

learning behaviours.

2.5. Expectancy-Value

From a different perspective in foreign language learning motivation area,
many researchers put importance on the expectancy and values of the learner.
According to Roncevic & Bajsanski (2008) expectancy is the beliefs of the learner
about the language learning activity in a classroom environment. The value is, on the
other hand, suggested as one of the components of expectancy in terms of the
learner’s beliefs about the importance of the task to be done. In connection with this
Alderman (2004) suggested that the values and the expectancies of the learner
determine the degree of motivation of a learner. And when the relationship between
the achievement rates and motivation levels are under discussion, Bruinsma’s (2004)
study can be taken into consideration. The study revealed that the language
achievements are positively affected by the expectancy and value levels of the

students.

2.6. Language Learning and Motivation

For most of the researchers, it is believed that language learning process is
similar to the other learnings processes in some ways; on the other hand it is believed
that is it highly different from other learning procedures. And in addition, most of the
researches and studies investigating the effect of language learning motivation on the
language learning process revealed a common fact that motivation has a remarkable
role on the learning process. Its effect is especially important at the beginning stage
of language learning. According to Dornyei and Cheng (2007), language learning can
take place when the learner has the needed motivation at the beginning of the

language learning process and then if the motivation keeps its level the language
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learning can go on for further learnings. In their study, Oxford and Shearin (1994)’
suggested that motivation is influencial both at the beginning of the learning and the
other stages of learning. According to them, all of the behaviours of a motivated

learner are the results of his/her motivation.

Motivation is the leading force for almost all of the learnings. Some of the
studies investigating the effects of motivation showed that it has an indispensible role
on the learners learning. The reason for the fact that some of the students are very
successful in certain lessons whereas they are too unsuccesfull in certain lessons is to
have lack of motivation for those lessons. Although these students proved their
intelligence, they may be very bad in some lessons; the reason is their lack of
motivation for those lessons because of some or other reasons. At such
circumstances, the teachers have to find a way to motivate the students because
according to Dornyei (2001a) while the students who have high motivation are tend
to learn easily and quickly, the students who have low level of motivation or no
motivation experience difficulty in learning and even the learning does not take place
regardless of the intelligence level of the students. In the same sense with the issue,
Oxford and Shearin (1994) stated that highly motivated students participate in the
courses more actively and in contrast the students who are not motivated enough do
not participate in the courses and thus the students who are not motivated do not gain
the intended skills in the course. There have been many researches and studies on the
relationship between motivation and achievement. One of the studies which was
conducted to Americanhigh school students by Gardner and Lambert (1972) revealed
that the students having high level of motivation tend to have high achievement rates
one other study was carried by Christiana (2009) showed that if motivation level
rises then the achievement rate rises in the same direction. Over the same issue,
another researcher investigated the relationship between the motivational levels and
achievement rates of university students in Kuwait and found out that the students
who have higher level of motivation generally gained much more achievement in the
English courses than the students who have lower level of motivation ( Malallah,
2000). As for the relationship between the motivational types and achievement,

Takase (2007) found out in the Japaneese high school context that the students who
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have intristic motivation are more successfull than the students who have extrinsic

motivation.

2.7. Anxiety

According to the definitions of famous scholars and researchers, anxiety is a
very complicated issue. The concept of anxiety has a variety of dimensions and
because of this reason, it was found to be too difficult to define the term in a few
sentences and the researchers and scholars have defined the term with a variety of

definitions.

Scovel’s (1991) study suggested that anxiety does not have a unique identity,
it can be seen only when it comes out with the related elements, or objects. One of
the other definition for the anxiety which was stated in Horwitz et. al. (1986)
suggests that a person’s anxiety is an automatic system which works in case of an
unpleasant factor is run into, and the characteristics of this system are unique in

every individual.

May (1977) state in his study that anxiety comes to presence when a person
thinks that there is a threatening situation according to him/her. In this study, it was
emphasized that the factors of anxiety change person to person. One of the other
studies on the issue by Samimi and Tabuse (1992) asserted that a person gets anxious
when he/she feels that an undesired thing is going to happen and make him/her
something bad.

Looking at the studies of a number of researchers on the term of anxiety it can
be seen that they have proposed many ideas and made many different definitions of
anxiety. One point of almost all of those studies is common: they suggest that anxiety
is a term related with these terms: feeling of uneasiness, fear of an undesired thing,
unhappy results etc. As a result of all of those negative feelings, naturally, a person
usually abstains from facing them. When we look at this phonemon from the point of

language learning, it can be concluded that, a learner having some kind of anxiety
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about language learning may abstain from language learning activities and therefore

it can produce a barren in front of his new learnings.

2.8. Types of Anxiety

As for the types of anxiety, one of he most significant factors in language
learning, the term of anxiety has many types in terms of the effects of them. Some
anxiety types are also classified in terms of their sources and the ways they affect the

foreing language learning process.

2.8.1. Trait Anxiety

This type of anxiety is described by many researchers and scholars as
permanent rather than a temporary situation. Trait anxiety is related to the personal
character of a person. People who have such anxiety tend to get anxious as a result of
their personality (Ellis, 1994). In his study, Bekleyen (2004), described trait anxiety
as a permanent situation of feeling anxiety in a way that is more often and more
influential than anybody else. According to him, people who have trait anxiety tend
to feel generally more anxious for the situations than the other people. Those people
often feel anxiety towards some situations in which some people may never feel
anxiety. According to Maclntyre and Gardner (1991), trait anxiety is a type of
anxiety stemming from the personality itself may affect the person in a negative way.
The person having trait anxiety may be affected negatively in terms of learning
process, too. As a result, people with this anxiety may possibly feel more anxious in

a learning environment than how much it must be felt.
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2.8.2. State Anxiety

If a person feels a kind of anxiety for a short period of time before a certain
situation, this type of anxiety is called state anxiety. According to Spielberger (1983)
trait anxiety is experienced before a specific event such as an examination. One of
the other researcher, Young (1990) stated that this type of anxiety does not last so
long and it appears as long as the cause of the anxiety exists. This type of anxiety,
just like trait anxiety, differs in terms of time it lasts and the degree of it from person

to person.

2.8.3. Situation-Specific Anxiety

This term of situation-specific anxiety is often thought to be the other name of
state anxiety. However, they are not the same thing.Situation-specific anxiety refers
to a specific situation as the name of this type of anxiety. Astudent with high anxiety
for mathematics lessons but not any for physics can be thought as a true example of
it. MacIntyre and Gardner (1991) stated in their study that, this type of anxiety stems
from a specific condition or event. Some of the researchers of anxiety in the field of
foreign language learning admitted that foreign language speaking anxiety is a
situation-specific anxiety. According to Zhanibek (2001) and Balemir (2009), the
students who experience foreign language speaking anxiety demonstrate this type of
anxiety. When we look at the suggested definitions and ideas about this type of
anxiety, investigating the causes of foreign language speaking anxiety can serve

results of situation-specific anxiety at the same time.

2.8.4. Facilitating Anxiety

When the effects of anxiety are taken into consideration, some of the
researchers and scholars suggest that anxiety may contribute to learner in a positive
way in contrast with the general thought about the negative effects of anxiety.

Zhanibek (2001) states in his study that, facilitating anxiety serves just like what
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motivation does in the language learning area from this point of view and provides
with the learner a strong desire to learn. According to Scovel (1991), facilitating
anxiety is a source of motivation for some learners and it keeps the learner ready to a
certain kind of learning which this type of anxiety existed to overcome. It can be said
that the students who experience facilitating anxiety may not want to be unsuccessful
and thus in order to avoid from this unwanted situation, facilitating anxiety may lead

them to overcome.

2.8.5. Debilitating Anxiety

According to the statements of many researchers studying on the subject of
anxiety, it has generally negative effects on learning process. Namely, it always
creates a negative effect for the learner in his/her learning process, and it harms this
process. In accordance with this meaning, anxiety is thought to have a debilitating
effect. Scovel (1991) suggests that debilitating anxiety prevents a learner from taking
action in learning tasks or activities, it also teaches the learner to avoid from the
situations which are perceived as challenging. According to Aydin (2001) if the
learner has a debilitating anxiety, he/she abstains from the tasks and thus it decreases
the performance and achievement of the learner. It creates a type of fear, which may

be fear of making mistakes, which prevents him/her to participate in the activities.

2.9. The Effects of Anxiety on Foreign Language Learning

Anxiety is stated by the researchers and scholars as having a remarkable role
on any kinds of learning. As for the language learning and foreing language learning
area, anxiety again has an important role. Researchers of foreign language learning
anxiety suggested that anxiety is a specific type of pressure on the learner that affects
his/her foreign language learning procedure. Horwitz (1986) admitted that foreing
language learning anxiety is completely different from the other types of anxiety for
the first time. He explained the term as a group of feelings or perceptions which

come to existence only when the learner finds him in a bad mood in the foreign
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language learning atmosphere. MacIntyre and Gardner (1993) regarded the foreign
language learning anxiety as completely different phenomen for a specific area.
According to them anxiety is composedof three components, onre of them is
communication apprehension. This component is related to the fear of
communicating with people. According to Tsiplakides and Keramida (2009) this type
of anxiety may cause an uncomfortable impression for the learner while he/she is
speaking or listening in the target language. Noormohamadi (2009) suggested in his
study that, this type of anxiety may lead the foreing language learner to a fearful
situation and thus it causes hi/her to avoid from especially speaking. One of the
other components of anxiety is fear of negative evaluation. In this anxiety type, the
students highly care about the other people’s thoughts and evaluations about them.
According to Horwitz (1986), the students who have such a tendency feel a
significant discomfort and thus they want to abstain from the negative evaluations so
that they would not face with such situations. One of the other researchers on the
issue, Noormohamadi (2009), suggested that the students having this kind of anxiety
feel that they may be evaluated negatively by their teachers and friends. For this
reason, the students may avoid from participating in the foreign language courses and
accordingly, their achievement rates may decrease and afterwards these students get
more passive in the courses. In order to avoid from these undesired situations, the
language learner may even give up the language learning process completely
according to the study of Ay (2010). One of the other components of the foreign
language classroom anxiety is the concept of test anxiety. Many teachers of English
have experienced a situation like: the student is active and participate the lesson
frequently, he/she understands the subjects, answers the questions, do the tasks in the
classroom but when it comes to the examination, the students changes into a person
completely different from what he/she is actually. The reason for such a situation is
test anxiety. Test anxiety was defined by Horwitz (1986) as a fear of failure that exist
when the student has to perform what he/she learned beforehand. Because of this
anxiety type, the students may feel anxious for the tests they are going to have and
they may not remember what they know already because of test anxiety they
experience. According to Liu and Jackson (2008), the students who have a high

degree of this type of anxiety may possibly know more than they reflect in their test
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results. This result also may cause a new problem in which the students start to think
that their achievement rate is always lower than they actually can achieve. And in
addition, the students may get a negative impression about their own language

learning processes, t0o0.

The relationship between anxiety and the achievement of the foreign
language was investigated by many researchers. One of the researcher, who
investigated the relationship between these two variables, Horwitz (1991) found out
that the students who have high anxiety level of anxiety tend to have lower level of
achievement rates in terms of language skills than those students who experience
lower level of anxiety. According to Aida (1994; cited in Bekleyen, 2004), the
students who experience higher level of anxiety get lower grades in the context of
American students whose foreign language is Japaneese. The similar results were
also found by Ying (1993), Saito and Samimy (1996). They all have all reached a
common feature that the students with high level of anxiety are likely to have lower

level of achievement.

As for the effects of anxiety on language learning processing Djigunovic
(2006) conducted a study in the Croatian context. In his study, he suggested that the
students who have high level of anxiety in the process of language learning will more
possibly feel the same anxiety in the years to come and this anxiety will possibly

cause a slow production of language output.

2.10. Foreign Language Speaking Anxiety

Since the most desired abjective of teaching and learning a foreign language
is to be able to use it to communicate, the speaking skill is put at the most important
place when compared with the other skills such as writing, listening etc. In order to
succeed in this main goal of foreign language education, foreing language teachers
and instructors use many different activities in the classroom environment. However,
there is an ongoing problem that cannot be overcomed about the production of

speaking in the target language. The students in the foreign language classrooms
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have felt a remarkable amount of anxiety affecting their speaking skills. According
to Horwitz et al. (1986), the students feel more anxiety in speaking courses than they

do in other skill courses.

There have been many studies in the area of foreign language speaking
anxiety and te reasons and the effects of it. One of the researchers of this issue, Price
(1991; cited in Oztiirk, 2012) revealed that the students feel more anxious when they
have to speak infron of their friends because they are afraid of negative evaluation
from both their friends and their teachers. According to Koch and Terrell (1991;
cited in Oztiirk, 2012), the students feel higher degree of anxiety in the speaking
courses than they do in others. One other study in accordance with this result was
conducted by Liu and Jackson (2008; cited in Oztiirk, 2012), the results of the study
revealed that the students feel foreing language speaking anxiety and thus they do

not want to communicate in the target language.

2.11. Research and Studies on Speaking Anxiety and Motivation in Turkey

In the Turkish context of research, there are a number of studies about the
relationship between foreign language speaking anxiety and foreign language

learning motivation in terms of many effective factors related to these two variebles.

In a Turkish university context, Oztiirk (2012) investigated the relationship
between foreign language speaking anxiety and learning motivation. He conducted
his study to 383 students from different departments at the preparatory program. The
findings of his study revealed that the students at the language preparatory program
at Afyon Kocatepe University had a moderate level of motivation and low level of
speaking anxiety. In his study he also suggested that male participants experienced

higher level of anxiety and lower level of motivation than the females did.

Colak (2008) tried to find out the relationship between the levels of
motivation and the studying habits in his study with the university students. The
results of the study showed that the students having high level of motivation have

favourable types of study habits. In one of the other researches about the issue,
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Demir (2005) suggested that the relationship between the motivational orientations is
significant among the primary school students. One of the other researchers Mendi
(2009) found out that there is a high positive correlation between the relationship
between motivation and reading proficiency. With a similar perspective, Dalkili¢
(2001) studied on the relationship between the achievement rates in speaking courses
and anxiety. In addition to this, Karabiyik (2012) investigated the relationship
between foreign language classroom anxiety of the preparatory students at Ufuk
University in terms of age, gender and past experiences. The study revealed that
there is a significant relationship between age and anxiety whereas past experiences
and gender were found to have no significant relationship. One other study about the
relationship between the performance and anxiety of the students at Izzet Baysal
University showed that there is a significant relationship between gender and
language anxiety whereas there is not a significant relationship between gender and
language performance. It also indicated that age and language performance is
significantly correlated, but there is not a significant correlation between age and

language anxiety.( Demirtas, 2012)

2.12. Summary

Throughout this chapter, a literature review related to foreign language
learning motivation and foreing language anxiety was mentioned. First of all, one of
the main factors of the study, motivation was explained with the related literature.
Then the motivational types were expressed. Later, the effects of motivation and
motivational orientations were studied. From the literature review of motivation, it
can be summarized that motivation is one of the key factors affecting the
achievement of the students. The other effective variable of this study, anxiety was
described through the help of related literature. It was found that anxiety has a
remarkable role on the language learning process and it has negative effects on the
achievement rates of the students. At the further parts of this chapter, the relationship

between motivation and anxiety was described. It was explained with the help of the
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researches and studies conducted in the context of Turkey from different

perspectives.

Briefly, as the literature review above suggests, there are two affective
variebles in the field of foreing language learning: anxiety and motivation. These two
variables have significant effects on the participation or achievement of the students.
There is also a significant relationship between these two variables in terms of the
effects of them on foreign language speaking skill. Because of the fact that, the
foreign language courses in Turkey mainly focus on communicative purposes, this
study will mainly focus on the relationship between anxiety and motivation in terms

of speaking skill.
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CHAPTER 3

3. METHODOLOGY

The design of the study is presented in this chapter. The setting and
participants, the data collection instruments and data collection methods and at last

data analysis are also presented.

3.1. Design of the Study

In this study, the relationship between foreign language learning motivation
and foreign language speaking anxiety is examined in the Anatolian High School

EFL learners’ context.

The study took place at Ziihtii Glinast1 Anatolian High. The researcher used
both questionnaires and interviews while collecting data. It is thought and suggested
by the authorities that using more than one data collection instrument would provide
more reliable data for the researchers. The questionnaires administered in this study
provided with statistical data to the researcher and the interviews made it possible for

the researcher to evaluate the data more in detailed.

3.2. Participants

102 high school students at Ziihtii Giinast:1 Anatolian High School consisted
of the participants of the study. At first 110 senior class students were applied
questionnaires however 8 of the students did not complete the questionnaires,
therefore they were excluded from the study. Namely, 102 participants were the
participants of the study. 10 of these 102 students were selected randomly and were

made interviews. These 102 participants composed of 55 female and 47 male
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students. The students are divided into two groups in terms of the hours of their
English courses: First group was consisted of the students of the Language
department in which students have 10 hours (4 hours of which is compulsory and 6
of them is optional) of English course for a week and are supposed to be at B1-2
level of English competency in terms of European Language portfolio, and the
second group was consisted of the students of the other departments at high schools
which are Maths-Science, Turkish-Maths, and Social Sciences departments, which
have 4 hours of compulsory English courses for a week and the students are
supposed to be at A2 level of English competency accordintg to the European

Language Portfolio.

3.3. Setting

One of the state schools in Mersin, Ziihtii Gilinast1 Anatolian High School has
four departments. The students have four choices in their department selections and
they can choose Maths-Science section, Maths-Literature section, Social Sciences
section and Language section according to their needs, interests and abilities. Other
than language section, the students have to succeed in the compulsory 4-hour English
courses which are also important for their graduation degree. The students who get at
50 averages or above are evaluated as successful in the course. However, the
students of language section have to complete a 10-hour English course which makes
up the 30% of the whole curriculum in that department. Their minimum score is
again 50% to pass the course but it is not their only goal to pass the course but to be

succesfull in the Language Exam by OSYM.

3.4. Instruments

The study collected data with the help of two questionnaires one of which is
Motivation and Attitude Questionnaire and the other one is Foreign Language
Speaking Anxiety Scale. An interview with seven interview questions was also used

in the study.
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3.4.1. The Motivation / Attitude Questionnaire

The motivational levels and motivational orientations of the students at Ziihtii
Giinast1 Anatolian High School are measured through the usage of Motivation and
Attitude Questionnaire (MAQ). This questionnaire was first produced by Dornyei
(1990). He used this scale in order to find out the motivational levels and the
motivational orientations of the learners. Because of the fact that the original version
of MAQ was developed to measure four types of motivational orientations and since
this research focused on only two of the motivational orientations, the researcher did
not use it directly, instead, he used the adapted version of MAQ which was adapted
to measure the two motivational orientations: instrumental and integrative. Mendi
(2009) adapted the original version of MAQ in order to use it in his study to
determine the motivational orientations of the participants. After the adaptation, the
motivation questionnaire had 30 items; 9 of which are related to instrumental
orientation and 21 of them are related to integrative orientation. Table 1 shows the

items related to two motivational orientations.

Table 1: The number of items in terms of motivational orientations

Orientation Item Number

Integrative Orientation (21 items) 1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14,
15, 16, 17, 18, 19, 28, 29

Instrumental Orientation (9 items) 20, 21, 22, 23, 24, 25, 26, 27, 30

The motivation and attitude questionnaire is a five graded likert scale in
which the students have 5 choices to express themselves for a certain idea or element
in the questionnaire. The grades are in row from positive to negative with the
numbers ranging from 1 to 5. The numbers means like; 1 means strongly disagree; 2
means disagree; 3 means not sure agree or disagree; 4 means agree and 5 means

strongly agree with the ideas that were presented in the questionnaire. The
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questionnaire was applied to the students in their classroom environment by

explaining them to choose the best choice according to them without any hesitation.

Since the results of the study would be more reliable if the questionnaire was
conducted in their mother tongue, the adapted version of the original of the
Motivation / Attitude Questionnaire (see Appendix A) was not used in the study.
Instead, in order for the research to be more reliable and to be much more
understandable for the students, the questionnaire was translated into Turkish by
Mendi (2009). He stated in his study that the reliability of this translated version of
the questionnaire was increased by the back translation method. The Turkish version
of the questionnaire (see Appendix B) was also examined and the reliability of it was
proven by Oztiirk (2012). The researcher also examined the questionnaire and
decided to use this adapted Turkish version which is suitable for the participants at

Zihtii Giinast1 Anatolian High School.

3.4.2. Foreign Language Speaking Anxiety Questionnaire

The other quantitative data collection instrument of this study, Foreign
Language Classroom Anxiety Scale (FLCAS) belongs to Horwitz et al. (1986). This
scale has been used by many researchers for years to find out the anxiety levels of
the participants because the original version of this scale has a high reliability. This
scale was firstly developed to measure the anxiety levels in terms of foreign language
classrooms; however, the current study focuses on the speaking anxiety of the
students. For this reason, the researcher decided to use the adapted version of this
scale by Saltan (2003), which was adapted to find out the foreign language speaking
anxiety levels of the students. He used this adapted version of the scale in his study
and he also found out that this adapted version has a high reliability and the point

was found .91.

Oztiirk (2003) used this scale in order to measure the anxiety levels of the

participants in his study. He used the Turkish version of the scale (Saltan, 2003) in
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order not to give chance to any possible misunderstandings. In this study, the
researcher also decided to use the the translated version of the scale, because some of
the students may have difficulty in understanding the codes of the scale properly and

thus it may cause to get unreliable data from the questionnaire.

3.4.3. Interview Questions

In order to get more specific information about the anxiety levels and
motivational levels of the students it is a good idea to use open-ended or semi
structured interviews. The researcher used an interview protocol for those purposes.
The researcher examined Oztiirk’s (2012) interview questions and decided to adapt it
for the high school students. This adapted version is composed of seven semi-
structured questions. Three of these questions are about anxiety, 3 of them are about
motivation and one of them is about the role of the teacher in a classroom
environment. These interview questions were intended to ask in order to get detailed
information about the factors of the study and they are aimed to provide students

with a more free and favourable atmosphere to express themselves.

10 students were randomly choosen among the 102 participants of this study
to ask these interview questions. The questions were asked to the students in their
own language, Turkish. The questions were asked to the participants in a sincere
atmosphere to get the students relaxed. The interviews were done in the sense of a

conversation and they were recorded to be examined later.

3.5. Procedure of Data Collection

First of all, the researcher and the supervisor examined the data collection
instruments and found out that they were appropriate for the goals. The
questionnaires were applied to 110 students at Ziihtii Giinast1 Anatolian High School.
After the questionnaires were administered, 10 participants were chosen randomly in

order to do the interviews with them. Then, the interviews were done in a sincere
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atmosphere. The participants answered the interview questions when they did not
have any lessons, in their free times. In order to get more information, the researcher

sometimes provided with the interviewee some prompts.

3.6. Analysis

The researcher of this study used two questionnaires which provide the
researcher quantitative data with the structure of five-point likert scale. This
quantitative data were examined with the version of SPSS 20.0. The data obtained
from the questionnaires were examined and analysed by SPSS 20.0 through
descriptive and inferential statistics. The descriptive statistics were used to get the
mean scores, percentages and standard deviations etc. and the inferential statistics
were used to reveal the possible relationships between motivation and anxiety levels
in terms of many different aspects. The interview questions were analysed through
content analysis. The researcher examined the given answers to the questions and

categorised them to reach meaningful conclusions.
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CHAPTER 4

4. DATA ANALYSIS AND RESULTS

4.1. Overview of the Chapter

This chapter presents the data analysis of this study based on the research
questions and data analysis procedure mentioned in the previous chapter. First three
parts of this chapter give the results of the quantitative data analysis, and the last part
presents the analysis of the interviews. The research questions having routed the

study are:
Which types of motivation do the learners have, instrumental or integrative?

Do the motivational orientations and anxiety levels differ according to gender

and department?

Is there a relationship between the motivational orientations and the speaking

anxiety levels?

The Motivation and Attitude Questionnaire and the Foreign Language
Classroom Anxiety Scale were distrubuted to the participants and a semi-structured
interview was conducted to ten participants, five of whom from language department
and five of whom from other departments. The study found out the levels of
motivation and anxiety of the 102 senior class students at Ziihtii Giinast1 Anatolian
High School. The study also found out the motivational orientations of the
participants according to gender and department and whether there was a correlation

between the motivational orientations and anxiety levels.

In this chapter, first of all, the frequencies of the participants in terms of

gender and department will be presented and then, the motivational scores of the
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participants, the anxiety levels and the relationship between motivational orientations

and the anxiety levels will be presented in turn.

4.2.  Analysis and Results of the Questionnaires

4.2.1. The Frequencies of the Participants

Since the findings of the study are directly related to the frequencies of the
participants according to their gender and department, the frequency tables of the
participants are presented firstly. The participants in this study consisted of 102
senior class students 46 of whom from language department and 56 of whom from
the other departments. The participants from language department consisted of 22
male and 24 female participants and the participants from the other departments
consisted of 25 male and 31 female participants. When looked as a whole, 47 male

and 55 female participants were participated in the study.

Table 2.The Participants in terms of Gender and Department

Language dep. General dep. Total
Male 22 25 47
Female 24 31 55
Total 46 56 102

4.2.2. The Level of Motivation

The foreign language motivation questionnaire which was used in this study
in order to investigate motivation levels had thirty items. Since it is 5-graded Likert
scale, the scores ranged from 30 to 150. Oztiirk (2012) categorized that a total score
which was more than 120 presented that the motivational level of the participant was
high; the scores ranging from 90 to 119 suggested that the participant had a moderate
level of motivation to learn English. Lastly, if a total score was 89 or below, it

revealed that the motivational level of the participant was low. This categorisation
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was taken into consideration in determining the motivational levels of the

participants.

4.2.2.1. The Level of Motivation in General

To determine the general motivational level of students, the mean scores were
computed through descriptive statistics. According to the results of the analysis, it
was understood that, the students at Ziihtii Giinasti Anatolian High School had a
moderate level of EFL learning motivation in general. According to the descriptive
statistics the mean score of motivation in general was found 101.9 which is a

moderate score in terms of the classification of motivational levels.

Besides general motivational level of the participants, the frequencies of low,
moderate and high motivational level were also computed through descriptive
statistics. As it is seen in Table 3, the results showed that 21.6 percent of the
participants had a low level of motivation, 60.8 percent of the participants had a
moderate level of motivation and 17.6 percent of the participants are highly

motivated to learn English as a foreign language.

Table 3. Distribution of the participants according to Levels of Motivation

Levels Percentages Frequencies
High Motivation 17.6 18
Moderate Motivation 60.8 62

Low Motivation 21.6 22

Total 100 102

4.2.2.2. The Level of Motivation According to Gender

In order to determine the level of motivation in terms of genders, the data
were computed through inferential statistics. The results showed that the students at
Ziihtii Giinast1 Anatolian High School have slightly different level of motivation in

term of gender and there is not statistically significant difference between the general
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motivational levels of the students in terms of gender. Although the mean score of
the female participants is higher than the male participants’, as it is seen in the table
4, both of the groups have a moderate level of EFL Learning motivation.in other
words, the male students and female students have similar tendency in terms of

motivation.

Table 4. General motivation according to genders

t p
Gender N Mean Std.Dev. value df [sig. (2-
tailed)]
Male 47 101 13.38
General ,617 102 ,812
Motivation Female 55 102.8 14.01

N:Number of students

4.2.2.3. The Level of Motivation According to Department

The possible difference in the levels of motivation between the two
departments is another issue of this study. The results of the inferential statistics
showed that there is a remarkable difference between the mean scores of level of
motivation in terms of departments. And the general motivation levels of the students
differ significantly when compared in terms of departments. Table 5 shows that the
students of language department are highly motivated than the students of the other
departments are. One of the important point at the results is that, although both
groups have a moderate level of motivation, the students in language department are
quite closer to the high motivational level. The difference nearly by 20 points
between the two departments apparently shows that language students are hihly more

motivated than the students in general departments.
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Table 5. General motivation according to department

t P
Dep. N Mean Std.Dev. value df [sig. (2-
tailed)]
Lang. 46 111.72 10.41
General 1,317 102 ,035

Motivation Gen. 56 93.98 10.53
N:Number of students

4.2.3. Motivational Orientations

In order to find out the motivational orientations of the students, the foreign
language learning motivation questionnaire was used. It had thirty items and these
items were composed of two sub-constructs: integrative orientation and instrumental
orientation. Twenty one of these thirty items (items 1, 2, 3,4, 5,6, 7, 8,9, 10, 11, 12,
13, 14, 15, 16, 17, 18, 19, 28, 29) were about the integrative orientation. Because of
the fact that this questionnaire was a 5-point likert scales in this orientation, the
scores range from 21 to 105. The participants who had a total score less than 64 was
in the category of low integrative orientation; the total scores between 64 and 84
composed the moderate level of integrative orientation, and the participants having a

total score more than 84 were in the category of high level of integrative orientation.

The other nine items (items 20, 21, 22, 23, 24, 25, 26, 27, 30) of the
questionnaire constitude the instrumental orientation. When the total scores were
examined, the total score of this orientation may go between 9 and 45. If a participant
got a total score less than 27, he would go into the group of low level of instrumental
orientation; if the participants’ total scores were between 27 and 36, they would be in
the moderate level of group; and at the high level of instrumental orientation group,

the students have to get a total score more than 36.
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4.2.3.1. Motivational Orientations in General

In order to find out the motivational orientations of the participants, the mean
scores of each orientation were computed. According to the results presented in
Table 6, the students at Ziihtii Giinast1 Anatolian High School had a moderate level
of integrative orientation and instrumental orientation. However, the fact that should
be taken into consideration is that the mean score of instrumental orientation is closer
to the high level of motivation, on the other hand, the mean score of integrative
orientation is closer to the low level of motivation in that orientation, which may be
concluded that, the students at Ziihtii Giinast1i Anatolian High School have more

instrumental orientation than integrative orientation.

Table 6.Integrative and Instrumental Orientations of the participants

Integrative Instrumental

Mean 68.93 33.07

Beside the mean scores of the motivational orientations, the percentages and
frequencies of participants with low, moderate and high instrumental and integrative
orientations were found out through descriptive statistics. The results showed that
12.75 percent of the participants had a high level of integrative orientation whereas
37.25 percent of the participants had a low level of integrative orientation. And
exactly 50 percent of the participants had a moderate level of integrative orientation.
Table 7 presents the percentages and frequencies of the participants in terms of their

levels of integrative orientations.
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Table 7.Percentages and frequencies of the participants’ integrative orientation

Levels Percentages Frequencies
High integrative orientation 12.75 13
Moderate integrative orientation 50 51

Low integrative orientation 37.25 38

Total 100 102

The results of the analysis also presented the the percentages and frequencies
of the instrumental orientation of the participants in Table 8. The resulst in Table 8
revealed that nearly one of three of the participants (31.37) had a high level of
instrumental orientation and 60.78 percent of the participants showed a moderate
level of instrumental orientation whereas only 7.84 percent of the participants had a
low level of instrumental orientation. It can be seen in the table that, by looking at
the numbers of the students having high, moderate and low level of instrumental
orientation, the students can be said to have a moderate level of instrumentality

which is closer to high level rather than level of instrumental orientation.

Table 8. Percentages and frequencies of the participants’ intrumental orientation

Levels Percentages Frequencies
High instrumental orientation 31.37 32
Moderate instrumental orientation  60.78 62

Low instrumental orientation 7.84 8

Total 100 102

4.2.3.2. Motivational Orientations According to Gender

Since one of the objectives of this study is to find out whether there is any
difference between the motivational orientations of the participants in terms of

gender, the data were examined throughboth descriptive statictics and inferential
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statistics. The results were presented below under each of the motivational

orientation.

4.2.3.2.1. Integrative Orientation according to Gender

The frequencies and percentages of the integrative orientation levels of the
participants in terms of genders were computed through descriptive statistics in order
to find out the difference between the levels of integrative orientation of the
participants in terms of gender. The result of the analysis revealed that 8.51 percent
of the males demonstrates high level of integrative orientation whereas the
percentage of females nearly doubled the percentage of males with the percentage of
16.36. The moderate level of integrative orientation is 42.55 percent with males
while 56.36 with females. In addition, low level of integrative orientation is 27.27 in
females whereas the number of males nearly doubled the females again with the
percentage of 48.93. The results clearly show that males have lower integrative

orientation than females. The results were presented in Table 9.

Table 9. Percentages and frequencies of the participants’ integrative orientation in

terms of gender

Levels Percentages Frequencies
Male Female Male Female

High int. orientation 8.51 16.36 4 9

Moderate int. orientation 42.55 56.36 20 31

Low int. orientation 48.93 27.27 23 15

Total 100 100 47 55

With a more detailed analysis, the results in Table 10 revealed that there is a
statistically significant difference (p=.045) in the integrative orientations of students
in terms of their genders which means that female students have more integrative
orientation than the male students do. It is also clear that although both genders have
a moderate level of integrative orientation, female students have a higher mean score

than male students in terms of integrative orientation level.
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Table 10. Integrative orientation according to genders

t p
Gender N Mean Std.Dev. value df [sig. (2-
tailed)]
Male 47  66.7 11.06
1.801 102 ,045

Female 55 70.84 11.96
N:Number of students

4.2.3.2.2. Instrumental Orientation according to Gender

The results of the analysis show that male students had clearly higher
instrumental orientation than the females. The percentage of high instrumental
orientation in male participants is 40.42 whereas it is 23.63 in females. In addition to
this, 2.12 percent of males have a low level of instrumental orientation, though 12.72
percent of females show a low level of instrumental orientation. And when the
percentages of moderate level of instrumental orientation were compared, the
difference got apparent between the instrumental orientations of the students in terms
of gender. The difference between the instrumental orientations of the participants in

terms of genders was presented in Table 11.

Table 11. Percentages and frequencies of the participants’ intrumental
orientation in terms of gender

Levels Percentages Frequencies
Male Female Male Female

High inst. orientation 40.42 23.63 19 13

Moderate inst. Orientation 57.44  63.63 27 35

Low inst. orientation 2.12 12.72 1 7

Total 100 100 47 55
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Table 12 presented the statistical results about the instrumental orientations of
the students in terms of their gender. The results showed that both genders had a
moderate level of instrumental orientation but it is clear that male students had higher
level instrumental orientation than the females and in addition, there is a statictically
significant difference between genders in terms of the instrumental orientation. In
other words, male participants have a higher level of instrumental orientation than

females and the difference between them is statistically significant.( p=,013)

Table 12. Instrumental orientation according to genders

t p
Gender N Mean Std.Dev. value df [sig. (2-
tailed)]
Male 47 34.36 4.39
2.526 102 ,013

Female 55 31.98 5.02

N: Number of students

4.2.3.3. Motivational Orientations According to Department

One other aim of the study is to reveal the difference between the
motivational orientations of the participants in terms of their departments. As it was
explained in the previous chapters, there are many different departments having
English courses at Anatolian High schools but one of them is completely different
from the other departments in that it has 10 hours of English course. The other
departments all have 4 hours of English course which is the common feathure of
them. As a result, the departments were cathegorised into two: Language Department
and Other/General Departments. Inferential statistics as well as descriptive statistics
were used in order to reveal the difference between these two departments in terms

of the motivational orientations.
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4.2.3.3.1. Integrative Orientation According to Department

In order to find out the difference between the level of integrative orientations
of the participants in terms of their departments, frequencies and percentages were
analysed through descriptive statistics and inferential statictics. The results presented
in Table 13 shows that there is a concrete difference between the levels of integrative
orientation in terms of departments. 23.91 percent of language department students
showed a high level of integrative orientation whereas only 3.57 percent of the
general department students had a high level of integrative orientation. It is seen in
the table that whereas 51.78 percent of the general department students showed low
level of integrative orientation, only 19.56 percent of the language students had a low
level of integrative orientation. And while 56.52 percent of language department
students experience moderate level of integrative orientation, 44.64 percent of the

general department students feel a moderate level of integrative orientation.

Table 13. Percentages and frequencies of the participants’ integrative orientation in

terms of departments

Levels Percentages Frequencies
Lang. Gen. Lang. Gen.
High int. orientation 2391 3.57 11 2
Moderate int. orientation 56.52 44.64 26 25
Low int. orientation 19.56 51.78 9 29
Total 100 100 46 56

In a more detailed analysis, integrative orientations of the participants in
terms of their departments were measured through inferential statistics. The results
showed that there is a statistically significant difference between the integrative
orientations of the participants in terms of their departments. According to the
results, language students were more integratively motivated than the general
department students were. It can be concluded from the results shown in the Table 14

that, language department students are generally motivated integratively and the level
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of their motivation is closer to higher level (75.51) of motivation whereas the general
department students have nearly experience a low level of integrative
orientation(63.48). Apparently, the motivational scores are clearly different from

each other. The results of the analysis were presented in Table 14.

Table 14. Integrative orientation according to departments

t p
Dep. N Mean Std.Dev. value df [sig. (2-
tailed)]
Lang. 46 75.51 11.07
1.631 102 ,035

Gen. 56 63.48 8.57

4.2.3.3.2. Instrumental Orientation According to Department

The frequencies and percentages of the participants with low, moderate and
high instrumental orientation in terms of departments were computed through
descriptive statistics. The results of the analysis showed that 56.52 of the language
students had high instrumental orientation whereas only 10.72 percent of the general
department students had high instrumental orientation. The language students who
have moderate level of instrumental orientations compose the 43.48 percent and
there are not any language students with low level of instrumental orientation. The
percentage of general department students showing moderate level of instrumental
orientation is 75 and 14.28 of the general department students revealed a low level of
instrumental orientation. According to the results of the analysis, it can be concluded
that, the students in language departments apparently have higher instrumental
orientation than the students of general departments. Table 15 reveals the
percentages and frequencies of the instrumental orientation levels in terms of

departments.
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Table 15. Percentages and frequencies of the participants’ instrumental orientation in

terms of departments

Levels Percentages Frequencies
Lang. Gen. Lang. Gen.
High inst. orientation 56.52  10.72 26 6
Moderate inst. orientation  43.48 75 20 42
Low inst. orientation 0 14.28 0 8
Total 100 100 46 56

In Table 16, the difference between the instrumental orientations of the

participants in terms of departments were analysed in a more detailed analysis

through inferential statistics. The results show that language students have a high

level of instrumental motivation whereas general department students showed a

moderate level of instrumental orientation and it is understood from the results of t-

tests of independent samples that, there is statistically significant difference between

the instrumental orientations of the participants in terms of their departments. In

other words, the students of the language department have a significantly different

tendency in instrumental orientation.

Table 16. Instrumental orientation according to departments

t p
Dep. N Mean Std.Dev. value df [sig. (2-
tailed)]
Lang. 46 36.24 3.93
3.802 102 ,043

Gen. 56 30.41 3.73

N:Number of students
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4.2.4. The Level of Speaking Anxiety

One of the aims of this study is to reveal the foreign language speaking
anxiety levels of the students at Ziihtii Giinast1 Anatolian High School in terms of
gender and department. The level of speaking anxiety was measured through a
questionnaire ith 18 items. Since the questionnaire is a 5-graded Likert scale, the
total score ranged from 18 to 90. A total score more than 72 revealed a high level of
speaking anxiety; a total score between 54 and 72 demonstrated a moderate level of
speaking anxiety, and a total score less than 54 showed a low level of foreign

language speaking anxiety.

4.2.4.1. The Level of Speaking Anxiety in General

The level of foreign language speaking anxiety of the participants at Ziihtii
Giinast1 Anatolian High School were found out through descriptive statistics with the
mean scores. The results presented that the students had a moderate level (57.12) of

foreign language speaking anxiety.

In a further analysis, the frequencies and percentages of low, moderate and
high speaking anxiety levels were computed through descriptive statistics. The
results of this analysis demonstrated that 35.29 percent of the students experienced a
low level of foreign language speaking anxiety. It is also seen that 59.8 percent of the
participants demonstrated a moderate level of foreign language anxiety and only 4.9
percent of the students experiences a high level of foreign language speaking anxiety.
Table 17 reveals the distribution of the frequencies and percentages of the

participants in terms of speaking anxiety levels.
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Table 17. Distribution of the participants according to Levels of Speaking Anxiety

Levels Percentages Frequencies
High Anxiety 4.90 5

Moderate Anxiety 59.80 61

Low Anxiety 35.29 36

Total 100 102

4.2.4.2. The Level of Speaking Anxiety According to Gender

One of the main components of this study, the difference between the foreign
language speaking anxiety levels in terms of genders, was investigated through
descriptive and inferential statistics both. According to the results of the Table 18,
the percentages and the frequencies of both genders are close to each other in terms
of anxiety levels. The percentage of moderate anxiety level of male participants is
59.57, whereas the percentage of moderate anxiety level of female participants is 60;
the percentages of high level of anxiety and low level of anxiety of both genders are
close to each other which mean that there is not a clear distinction between genders
in terms of speaking anxiety levels and in other words the males and females have

similar speaking anxiety tendencies.

Table 18. Percentages and frequencies of the participants’ English Speaking Anxiety

in terms of gender

Levels Percentages Frequencies
Male Female Male Female
High anxiety 6.38 3.63 3 2
Moderate anxiety 59.57 60 28 33
Low anxiety 3404 36.36 16 20
Total 100 100 47 55
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In a more detailed analysis, the relationship between foreign language
speaking anxiety levels and the genders of the students at ziihtii Giinast1 Anatolian
High School were analysed through inferential statistics by independent samples t-
test. The results revealed in Table 19 show that there is not a statistically significant
difference between the anxiety levels of the participants in terms of genders which
means that the students at Ziihtii Giinast:1 Anatolian High School feel axiety in a

similar degree regardless of their gender.

Table 19. Foreign Language Speaking Anxiety according to gender

t P
Gender. N Mean Std.Dev. value df [sig. (2-
tailed)]
Male 47 57 9.77
114 102 910
Female 55 57.24 10.97

4.2.4.3. The Level of Speaking Anxiety According to Department

One other aim of this study is to find out the difference between the foreign
language speaking anxiety levels of the students in terms of their departments and get
information about the relationship between these two variebles. According to the
results of the analysis half of the participants in language department have alow level
of speaking anxiety whereas the percentage of low speaking anxiety is 23.21 in
general department. When the percentages and frequencies at the table 20 are
evaluated and compared each department, it is clearly seen that language department
students have lower level of anxiety than the students in general department. The
frequencies and percentages of levels of speaking anxiety in terms of the departments

were presented in Table 20.
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Table 20.Percentages and frequencies of the participants’ English Speaking Anxiety
in terms of department

Levels Percentages Frequencies
Lang. Gen. Lang. Gen.
High anxiety 2.17 7.14 1 4
Moderate anxiety 47.82  69.64 22 39
Low anxiety 50 23.21 23 13
Total 100 100 46 56

With a more detailed analysis, the results in Table 21 revealed that there is a
statistically significant difference (p=.044) in the anxiety levels of students in terms
of their departments which means that language students experience lower level of
anxiety than the general department students do. When the mean scores of speaking
anxieties were taken into consideration in terms of departments, it is obvious that
language students have a low level of speaking anxiety(53.95) whereas the general

department students experience a moderate level of speaking anxiety(59.74).

Table 21.Foreign Language Speaking Anxiety according to department

t P
Depart. N Mean Std.Dev. value df [sig. (2-
tailed)]
Lang. 46 53.95 12.22
.052 102 ,044
Gen. 56 59.74 933

4.2.5. The Relationship between Speaking Anxiety and Motivation

The second research question of the study seeks to find out whether there is a
significant relationship between foreign language learning motivation and foreign

language speaking anxiety. This relationship between these two affective factors was
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measured through inferential statistics by using Pearson Correlation coefficient. The
results in Table 22 show that foreign language learning motivation and foreign
language speaking anxiety are negatively correlated. The level of the correlation (r=-
.448) between these two variables is moderate. It means that there is a statistically
significant relationship between foreign language learning motivation and foreign

language speaking anxiety. The result of the analysis is presented in Table 28.

Table 22. The relationship between motivation and speaking anxiety

Motivation Speaking anxiety
Motivation 1 -,448%*
Speaking anxiety -,448%* 1

N: 102 * Correlation is significant at 0.05 level

4.2.6. The Relationship between Speaking Anxiety and Motivational

Orientations

The aim of the research question 3 is to find out whether speaking anxiety
correlate with instrumental and integrative orientation. The relationship between
these variables was found out through Pearson Correlation and the results are

presented in Table 23.

Table 23. The Relationship between Speaking Anxiety and Motivational

Orientations
Integrative Instrumental
orientation orientation
Speaking anxiety -.554 -.325

N:102 *Correlation is significant at 0.05 level

The results of the analysis reveal that speaking anxiety is negatively

correlated with both instrumental(r=-.325) and integrative(r=-.554) orientations. The
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results also show that the levels of correlation between speaking anxiety and
motivational orientations are moderate and although there is a statistically significant
correlation between foreign language speaking anxiety and motivational orientations,
the degree of the relationship between integrative orientation and speaking anxiety is
higher than the degree of the relationship between instrumental orientation and
speaking anxiety. In other words, assume that there are two students one of whom is
highly and integratively motivated and the other student is highly and instrumentally
motivated; the student who is motivated integratively tend to have less speaking

anxiety level than the other student who is instrumentally motivated.

In order to analize the data more detailed, the data were analised through
inferential statistics again to reveal the relationship between the speaking anxiety and
motivational orientations of the students in terms of genders and departments were

also presented in Tables 24 and 25.

Table 24. The Relationship between Speaking Anxiety and Motivational

Orientations in terms of gender

Integrative Instrumental
orientation orientation
Male -.492 -.488
Speaking anxiety Female -.617 -.226

N: 102 *Correlation is significant at 0.05 level

As it is seen in the table 24, the correlation coefficient between speaking
anxieties and motivational orientations of both genders are negatively correlated.
Male participants’ anxiety levels are moderately and negatively correlated with both
integrative and instrumental orientations, however, female participants’ anxiety
levels are moderately and negatively correlated with integrative orientation and on
the other hand there is a low and negative correlation between the female

participants’ speaking anxiety levels and instrumental orientation levels.
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Table 25.The Relationship between Speaking Anxiety and Motivational Orientations

in terms of department

Integrative Instrumental
orientation orientation
Language dep. -.426 -.129
Speaking anxiety General dep. -.619 -.308

Correlation is significant at 0.05 level

Table 25 reveals that both of the departments’ anxiety levels are negatively
correlated with motivational orientations and yet their relationships both with
instrumental orientation are lower than with integrative orientation. However both of
the departments’ anxiety levels have statistically significant relationship with

motivational orientations both.

4.3. Analysis and Results of the Student Interviews

Other than the motivation and anxiety scales, a semi-structured interview was
conducted in this study to gather in-depth data about the motivation and speaking
anxiety of the participants. 10 students were interviewed, 5 from language
department and 5 from the general departments. The interviews were conducted in
Turkish to let the students express themselves more freely and easily. The interviews
were recorded and later trancribed. The transcribed data were translated into English
by the researcher to use in the study. The data were analyzed by means of content
analysis in which the statements of participants were coded and studied in detail. The

results were presented in the following parts.

4.3.1. Question 1: How can you define your level of motivation for learning

English?

The aim of the first interview question is to reveal the motivational level of
the students. They were asked to define their motivational level and classify it as

low, moderate and high. The results were given in Table 26.
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Table 26: Motivational levels of students in terms of their answers

Motivational level Frequency
Low 2
Moderate 5
High 3

As the table presents, half of the students reported that they have a moderate
level of motivation to learn English. 3 of 10 students are highly motivated to learn

English and 2 students demonstrated a low level of motivation.

When the motivational levels were presented in terms of departments, a
parallelism with quantitative data appeared. 3 of 5 language students are highly
motivated and the other 2 language students have a moderate level of motivation
whereas 3 students from general departments shows moderate level of motivation
and 2 of them have a low level of motivation. Table 27 presents the frequency of the

students according to departments and motivational levels.

Table 27: Frequency of the Students in terms of Motivational Levels and
Departments based on the first question of the interview

Motivational levels
Low Moderate High
Language Department 0 2 3

General Departments 2 3 0

4.3.2.Question 2: Why do you want to learn English?

Question 2 aimed to reveal the reasons of the participants for learning English
and thus their motivational orientations. Some participants reported more than one
reason for this question. The reasons stated by the participants are: to have a
job/better job, to travel in foreign countries and learn their culture, to communicate

with foreign people, to have a high degree in the course for their graduation
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certificate and to have advantage in job interviews in the future. The frequency of the

reasons is presented in Table 28.

Table 28: The reasons of the participants for learning English

Codes Frequency

To have a job/ better job 9
To have a high degree in the course 8
To travel in foreign countries and learn their culture 3
To communicate with foreign people 2

2

To have advantage in job interviews

The participants reported 24 reasons in total as it is seen in the table 34. The
most frequent reason was to have a job/beter job. 9 of 10 participants reported that
they learn English to have a better job in the future. 8 students reported that they
learn English to have a high degree in the course improve themselves and their
cultural level. The least reported reason is to have advantage in the job interviews in

the future.

The motivational orientations of the participants were also revealed by the
reasons reported by the participants for learning English. Table 29 presents the

motivational orientations of the students based on their reasons for learning English.

Table 29: Motivational orientations of participants based on their reasons for
learning English

Motivational Orientation Frequency
Instrumental 19
Integrative 5

Table 29 shows that instrumental reasons were reported 19 times whereas
integrative reasons were reported 5 times. It is clear that instrumental reasons are far
more frequently reported than integrative reasons and this result shows parallelism

with the quantitative data of the study.
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4.3.3. Question 3: Do you think speaking English is an anxiety provoking

factor in language learning process?

Question 3 was asked to the interviewees to find out whether the thought of speaking
English provokes anxiety and they get anxious while they are speaking English. 7 of
10 students reported that speaking English provokes anxiety. Most of these students
stated that they got anxious while speaking English in the class and they also
reported that this anxiety affect their motivation. On the other hand, 3 students
reported that speaking is not an anxiety provoking factor in language learning
process. Among the three students, two students stated that speaking was not an
anxiety provoking factor, but it sometimes affect their motivation, and the other
student reported that speaking English in the class did not provoke anxiety on her; on
the contrary, it helped her to overcome anxiety. She reported that at the beginning of
the year she felt high anxiety in the class but after she experienced speaking for a few
times she felt almost no anxiety. Table 30 presents the results of this interview

question.

Table 30: Students’ perception of speaking in terms of anxiety

Frequency
An anxiety provoking factor 7
Not an anxiety provoking factor 3

4.3.4. Question 4: What kinds of situations cause stress or anxiety for you while

speaking English?

This interview question was asked to the students in order to get information
about the situations in which situations the participants feel the most amount of
anxiety while speaking the foreign language. Most of the students reported more than
one situation and reason as a cause of their speaking anxiety. Most of the situations
reported by the students are related to their English proficiency and competence such
as: pronouncing the words incorrectly, not knowing/remembering the appropriate

words, not able to make sentences, not being prepared in advance for speaking. The
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situations which are related to classroom environment were also reported by the
students as a cause of anxiety such as: speaking in front of the class and the fear of
being laughed by their classmates. How many times the situations are reported by the

students are presented in Table 31.

Table 31: Frequency of situations causing anxiety while speaking English

Codes Frequency

When I am not prepared in advance for speaking

When I cannot pronounce the words correctly

When I do not know/cannot remember appropriate words
When I speak in front of the class

When I feel that my classmates will laugh

LN O O 9 3 &©

When I cannot make sentences

When it is looked at the table 31 the most frequently reported situations are
not being prepared for speaking in advance, not being able to pronounce the worrds
correctly and not knowing or remembering appropriate words. It is also seen in the
table that speaking in front of the class was reported 6 times and the feeling of being

laughed was reported 5 times.

4.3.5. Question 5: What do you think about the role of your teacher on your

speaking anxiety? Do his/her behaviors influence your level of anxiety?

This interview question was asked to find out the role of the teacher on
speaking anxiety in the classroom environment. The results of the question showed
that the teacher has a remarkable role on speaking anxiety. 90 percent of the
interviewees reported that their English teachers had remarkable role on their
speaking anxiety. 9 of 10 students reported that when their teacher gave them
positive feedback after they spoke, they felt more motivated and less anxiety for the

next speaking experiences. On the other hand, 3 of 9 students also reported that if
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their speaking would be followed by negative evaluation they felt more anxious for
the next speaking experience. Only one of ten students reported that his teacher does
not have a remarkable role on his speaking anxiety. According to him, his speaking
anxiety stems from his lack of English knowledge and self-confidence. Table 32

shows the role of teacher on speaking anxiety.

Table 32: The role of teacher on speaking anxiety

Codes Frequency
Teachers have a remarkable Positive effect 9
role on speaking anxiety Negative effect 3
Teachers do not have arole | Anxiety relates to student 1
on speaking anxiety himself/herself

4.3.6. Question 6: What do you think about the idea that “high motivation

decreases speaking anxiety”?

The aim of this interview question is to find out information about the
relationship between motivation and speaking anxiety of the participants. The results
of the question shows that 9 of 10 interviewees thought that motivation decreases
speaking anxiety to some extent. Only one of the participants reported that her high
motivation causes her to feel higher speaking anxiety. Table 33 presents the results

of the question.
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Table 33: Students’ thoughts about the effect of motivation on speaking anxiety

Codes Frequency

Certainly decreases speaking anxiety
Decreases speaking anxiety a little 2

Increases speaking anxiety 1

4.3.7. Question 7: In your opinion, what would increase your motivation to learn
English and decrease the level of your English speaking anxiety in classroom

atmosphere?

The seventh and the last question of the interviews aimed reveal what the
students think about for a classroom atmosphere in which their motivation would be
enhanced and they would have less speaking anxiety levels. The interviewees
reported many ideas and most of them presented more than one idea. The ideas and

thoughts of the students are presented in Table 34.

Table 34: A classroom environment motivating to learn English and decreasing
English speaking anxiety

The classroom Frequency
in which all the students have a high level of English 3
in which other students do not give negative reactions 5

when | make a mistake

in which the teacher does not give negative reactions 6
when | make a mistake

in which all the students participate in the activities frequently

in which the students help each other 4
in which my English level is higher than the other students 3
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As it is seen in the table 34, “the class in which the teacher does not give
negative reactions when I make a mistake” was reported 6 times as the classroom
environment to enhance motivation and decrease speaking anxiety. Besides, “the
class in which other students do not give negative reactions when I make a mistake”
and “the class in which all the students participate in the activities frequently” were
reported 5 times each. In addition, 4 students reported that a class in which the
students help each other would enhance their motivation and decrease their speaking
anxiety level. Finally, “having a higher English level than the other students” and “ a
high level of English as a whole in the classroom” were reported 3 times each by the

students as an anxiety decreasing and motivating factor in a classroom environment.
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CHAPTER 5

5. CONCLUSION
5.1. Overview of the Chapter

This study had three main research questions investigating the foreign
language learning motivation and foreign language speaking anxiety from several
aspects. The findings for these research questions were obtained through both
quantitative and qualitative instruments. The 110 participants from ZUGAL were
administered two questionnaires ( MAQ and FLSAS) and the obtained data were
analyzed descriptively and inferentially. The qualitative data were obtained from the
interviews of ten randomly chosen participants. In this chapter, the results of the

analyses are discussed.

5.2. Findings and Discussions
5.2.1. Discussion of the Research Question 1

The first research question of the study aimed to investigate the motivational
level of students and their motivational orientations. It also tried to find out whether

the motivational levels and orientations differed according to department.

The results of the first research question revealed that students had a
moderate level of foreign language learning motivation. This shows that students at
Zihtii Giinast1 Anatolian High School are quite eager to learn English. However,
when the motivatioanal levels of the departments were compared, the students from
language department showed higher motivation than the general department students
did. This result 1s in line with Brown’s (1980) claim that basic needs such as
achievement and autonomy are the source of motivation. The fact that language

department students need to learn much may be the reason of their high motivation.
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One other aim of this research question was to investigate the motivational
orientations of students. According to the results, students at Ziihtii Giinast1
Anatolian High School have a moderate level of both integrative and instrumental
orientations. But when the levels are compared the instrumental orientation is closer
to the high level. For the general department students, knowing a foreign language is
a distinct advantage in finding a job or for having better job standards, and for the
language department students it is a must to have a job. This fact may be the reason

for the high level of instrumental orientation.

The motivational orientations of the students of language department were
found to be quite different from the general department students’. The integrative
orientation of the language students was found to be moderate whereas it was low in
general department. As for the instrumental motivation, language department
students showed a high level of instrumentality; on the other hand, general
department students demonstrated a moderate level of instrumental orientation. This
finding supports several studies in the literature. Brown (2000) states that both
integrative and instrumental motivations are essential elements of success, and he
also states that both integrative and instrumental motivation are not necessarily
mutually exclusive. He gives the example of international students residing in the
United States, learning English for academic purposes while at the same time
wishing to become integrated with the people and culture of the country. High level
of instrumental orientation and moderate level of integrative orientation of the
language department students shows paralellism with Dornyei’s claim. According to
Doérnyei (1994) integrative and instrumental orientations are not opposite ends of a
continium. Instead, they are positively related and both are affectively loaded goals

that can sustain learning.

5.2.2. Discussion of the Research Question 2

According to the results of the second research question, there is a significant
difference between motivational levels of students in terms of gender. Female

students demonstrated a higher level of motivation than male students. This finding
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shows parallelism with several studies (Gardner and Lambert, 1972; Mendi, 2009;
Csizer and Dornyei, 2005) which revealed that female students were more motivated

than male students in language learning.

In addition to this, there is a significant difference between female and male
students in terms of integrative orientation and female students demonstrated a
higher integrative orientation than male students according to the results. This
finding 1s in line with the study conducted by Dornyei and Clement (2001). They
revealed that female students had higher scores than male students in the integrative
orientation. This finding also supports the results of the study carried out by Mendi
(2009) in a Turkish university context. She found out in her study that female
students demonstrated a higher integrative orientation than male students. Finally,
the results revealed that there is a significant difference between genders in terms of
instrumental orientation and both gender have moderate level of instrumental
orientation. However, male students have higher instrumentality than female
students. This reason may be explained by the male dominant public in Turkey.
Namely, boys are under pressure by the public that they have to find a job in the
future whereas it is not thought that it is a must to have a job for the girls. This

awareness may cause a low level of instrumentality for the girls.

The second research question of the study also investigated the English
speaking anxiety levels and the difference between the anxiety levels of genders of
the students at Ziihtii Glinast1 Anatolian High School. The results of the study
revealed that students at ZUGAL experienced a moderate level of English speaking
anxiety. The results put forth that there is not a significant difference between
genders in terms of speaking anxiety level. Both genders demonstrated a moderate
level of anxiety. However, female students have higher speaking anxiety levels than
males. This result supports the study conducted by Balemir (2009). In the study, he
investigated the relationship between foreign language speaking anxiety and
proficiency level and found that female students experienced a higher level of
speaking anxiety than male students. In addition to this, there is a significant
difference between the departments in terms of anxiety levels. Language students

have a low level of speaking anxiety whereas the general department students have a
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moderate level of anxiety. This distinction may be stemmed from the fact that

language students have higher levels of motivation.

5.2.3. Discussion of the Research Question 3

The third research question of the study investigated the relationship between
foreign language learning motivation and foreign language speaking anxiety of the
students at ZUGAL. The results revealed that speaking anxiety is negatively
correlated with motivation and the relationship between these variables is statistically
significant. In other words, it can be concluded that students with a higher level of
foreign language learning motivation are supposed to experience less speaking
anxiety or students who have higher level of anxiety in speaking are supposed to
have lower level of motivation or vice versa. This result shows parallelism with the
study carried out by Liu and Huang (2011). They investigated the relationship
between foreign language anxiety and motivation by administering related
questionnaires to 980 undergraduate students. They found out that anxiety and
motivation are negatively correlated in a moderate level. In addition to this, this
study also supports the study conducted by Huang (2004) in a Taiwanese context.
The results of Huang’s study showed that there is a moderate negative correlation
between foreign language speaking anxiety and foreign language learning

motivation.

The relationship between the motivational orientations and speaking anxiety
was revealed in the analysis. The correlation between speaking anxiety and
integrative orientation was found negative and moderate while the correlation
between the instrumental orientation and speaking anxiety was low and negative.
This result shows that if the students are motivated highly and integratively, the
students are supposed to have low level of speaking anxiety. And if the students are
motivated highly but instrumentally, they tend to have higher speaking anxiety than

the students with high integrative students.
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The result of this study provides with a meaningful explanation to the
variables of speaking anxiety and motivation for the teachers and learners. Since
negatively correlated, speaking anxiety and motivation, when one of them increases,
the other one decreases. In other words, when the motivational level of students

increases, it is probable that their level of speaking anxiety will decrease.

5.3. Discussion of the Interview Questions

In order to get in-depth data on the motivational and speaking anxiety levels
of students at Ziihtii Giinast1 Anatolian High School, seven interview questions were
prepared and administered to 10 students 5 from language department and 5 from
general departments. The interviews were analyzed through content analysis. Since
interview questions were asked to get in-depth data on motivation and speaking

anxiety, the discussion of them was made under the two headings:

The first interview question tried to find out the motivational levels of the
students according to their perceptions. According to the result of the first interview
question, 3 of language department students are higly motivated and none of them
has a low level of motivation whereas none of the general department students is
motivated highly. The result supported the quantitative results of the study. In other
words language department students have a higher motivation than the general

department students have.

The second interview question was asked to reveal the motivational
orientations of the students. According to the answers obtained from the
interviewees, the students are generally instrumentally motivated in ZUGAL.
According to Brown (2007), instrumental motive is to “desire to learn a language in
order to attain certain career, educational or financial goals”. And the reported
answers by students such as “to have a good job, to have better life standards, to pass
the course, etc.” are highly instrumental, therefore, it can be concluded that students
at ZUGAL are instrumentally oriented to learn English. The interviewee 6 stated

that:
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“I don’t really like English course but I have to study a lot because I need to be
proficient in English in the future. Almost every kind of job requires a good level of Englis in
Turkey. And If I have a high mark in English course, it will contribute to my degree, and it
will be advantageous to have a high graduation degree. For this reason, I want to learn

English.”

It can be concluded from the utterance of the interviewee, the students at
Zihtii Giinast1 Anatolian High School are instrumentally motivated, which shows a

parallelism with quantitative results of the study.

On the other hand, the students reported a few integrative reasons for learning
English. Although the students at Ziihtii Giinasti Anatolian High School
demonstrated a moderate level of integrative orientation as a result of the quantitative
data, they reported only few reasons to learn English such as “to travel in foreign
countries and learn their culture” which has integrative value. Interviewee 3 stated
that “We have to learn English in order to learn about the culture of European

Countries because we want to be more modern.”

The third interview question showed parallelism with quantitative results of

the study. The students at ZUGAL have a moderate level of speaking anxiety.

The forth question of the interview was asked to get information about the
situations causing anxiety while speaking English. The students reported many
situations but the most frequent response was “not being prepared for speaking in
advance” . Interviewee 1 was one of the students to state this situation. She stated
that ““ I feel very anxious if the teacher asks me a question in the class in front of my
friends when I am not prepared for the answer.” Depending on the statement of the
student, it can be concluded that not being prepared in advance for speaking is a
significant cause of speaking anxiety for the students at ZUGAL. The same statement
also includes one of the other significant causes,“speaking in front of my friends”. It
means that students get anxious if they speak in front of their friends. This result is in
line with the study of Young (1990) which demonstrated “speaking in front of the

class or peers” as a primary cause for speaking anxiety.
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The fifth interview question tried to find out the role of teacher on foreign
language speaking anxiety and whether his/her positive or negative behaviors
influence the level of speaking anxiety that students experience in class. The results
demonstrated that teachers have one of the most crucial roles on foreign language
speaking anxiety because ninety percent of the students reported that teachers have a
remarkable role on speaking anxiety. Nine of ten interviewees pointed out the
positive role of the teacher, interviewee 3 stated that™ I think the role of the teacher is
very important because when he encourages me and says you can do it, I feel more
relaxed and I participate in the lesson.” It is understood from the responses to this
interview question that, teacher has an important role on the speaking anxiety of the
students. On the other hand three students stated about the negative role of the
teacher on speaking anxiety, interviewee 7 stated that” I think the teacher has an
important role on my speaking anxiety. When my teacher gets angry with my
mistakes I feel more anxious and don’t want to speak.” Depending on the utterance
of this interviewee, it can be concluded that the negative behaviours of the teacher
may cause or increase speaking anxiety of the students. For this reason, language
teachers should always be careful about their attitudes and feedback techniques.
Even if students make very important mistakes while speaking, teachers should

correct them kindly in order not to cause anxiety for the next speaking performances.

Question 6 investigated the relationship between motivation and speaking
anxiety of the students. The interviews strengthened the quantitative results. Ninety
percent of the students being interviewed agreed that high motivation dercreases
speaking anxiety. In accordance with the results, Interviewee 8 uttered that ““ when I
feel that I can do it, I feel no anxiety and I raise my finger.” It can be concluded
from this interview question that, the more the students get anxious the less the
students have motivation, in other words, if the teacher thinks that the students get

anxious to speak, he should motivate the students in order to overcome anxiety.
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5.4. Conclusions

This study investigated the relationship between foreign language learning
motivation and foreign language speaking anxiety in the light of three research
questions in a Turkish Anatolian High school context. Two questionnaires were
administered to 110 students of the senior classes at Ziihtii Giinast1 Anatolian School

and the obtained data were analyzed through descriptive and inferential statistics.

The results of the analysis revealed that students at ZUGAL had a moderate
level of foreign language learning motivation. Their instrumental orientation was
found to be at the higher level than than their integrative orientation. In addition, it
was detected that there was a significant difference between female and male
students, and female students demonstrated a higher level of foreign language
learning motivation. They were also found to be more integratively motivated than
male students. Besides, it was found that language department students had higher
level of motivation than the general department students. The results also
demonstrated that there is significant difference betveen the language department
students and general department students in terms of their motivational orientations.
Language department students were found to have a higher instrumental orientation
than the general department students. And the distinction between the integrative
orientations of the departments was also found to be significant. In a further analysis,
it was found that the instrumentality of the language students differed significantly in
terms of gender. Namely, female students of language department showed a lower
level of istrumental orientation whereas male students demonstrated a lot higher level

of instrumentality when compared to the females.

The study also put forward that students at ZUGAL experienced a moderate
level of speaking anxiety in their classroom. According to the results, female
students got more anxious than male students while speaking English. However
when the anxiety levels of the departments were compaired, it was found that the
students at language department experienced low level of speaking anxiety while the

students at general departments have moderate level of speaking anxiety.
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The relationship between the speaking anxiety and motivation and
motivational orientations were also investigated in the study. It was found out that
there was a negative moderate correlation between foreign language learning
motivation and foreign language speaking anxiety, which means, if the level of one
of them increases or decreases, the level of the other will increase or decrease in the
opposite way. Foreign language speaking anxiety was also found to be negatively
and moderately correlated with instrumental and integrative orientations. The
correlation between speaking anxiety and integrative orientation was found negative
and moderate while the correlation between the instrumental orientation and
speaking anxiety was low and negative. That means that the students with high
integrative orientation tend to have lower level of speaking anxiety than the students

with high level of instrumental orientation.

This study also benefited from qualitative data. Three of them were related to
speaking anxiety, three of them were related to motivation and motivational
orientations and one of them was related to the relationship between speaking
anxiety and foreign language learning motivation. Ten students having MAQ and
FLAQS, were randomly chosen, five from language department and five from
general departments, and were interviewed. The aim of the interviews was to get

more in-depth data about the focus of this study.

The interview questions examined speaking anxiety and foreign language
learning motivation in several aspects; the reasons, dominant factors, relationship
between them etc. The questions also provided specific responses for these aspects.
One of the most common reasons of anxiety was found in the resulst of the interview
questions was that the students got more anxious when they had to speak without
being prepared in front of the class. It was also found that the students felt more
motivated when their friends and teachers did not give negative reactions in case of a
mistake. One other important result of the questions is that ninety percent of the
students believed that the teacher has the most remarkable role on their anxiety and
motivation.In addition to this, the student claimed that they would experience less

speaking anxiety if the other students had lower level of English proficiency. To
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conclude, the results of the questions regarding foreign language learning motivation

and speaking anxiety showed parallelism with the quantitative results of the study.

5.5. Implications

In the light of the findings of this study, the teachers of English should be
aware of the fact that the students suffer from a certain amount of speaking anxiety
regardless of their genders and departments. Considering the negative correlation
between speaking anxiety and motivation, the teachers should encourage the students
participate in the lesson and avoid from the negative reactions. It must always be
taken into consideration that the higher the motivation is the lower the speaking

anxiety is.

As concluded from both quantitative results and interview results of this
study, since the students having higher level of proficiency in English experience
lower level of speaking anxiety and higher level of motivation, the curriculum can be

revised to increase the proficiency level of the students.

In addition, since the study revealed that the students of language department
were instrumentally motivated and had low level of speaking anxiety level, the
instrumentality for the students of general departments can be increased by asking

English questions in the OSYM exams for all of the departments.

Ultimately, in order to increase the language learning motivation and
overcome speaking anxiety, the teachers should create a classroom atmosphere in
which the students are not afraid of making mistakes, the students know that making
a mistake is natural, the students respect each other, the teacher always facilitates

learning with positive feedback.
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5.6. Suggestions for Further Research

When we consider the findings of the study, I can suggest some ideas for the
researchers for further research. First of all, this study investigated the and evaluated
the information of the students at the time of the questionnaires and interviews, it did
not give ant information about the changes the students may have experienced before
or after the study was conducted. For this reason, the study may be done with
students in a long period of time by observing the levels of motivation and anxiety.

Secondly, this study ignored the personal differences and did not take the
backgrounds of the participants into consideration. Taking these factors into account

may contribute to the study.

Finally, since this study was conducted in Anatolian high school context, a
larger group of participants in terms of departments, ages, jobs etc. can provide a

wide variety of information.
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7. APPENDICES

7.1.APPENDIX A

The Motivation/Attitude Questionnaire

This questionnaire is prepared to collect information about your motivational level

in English Language Learning. After reading each statement, please circle the

number which appeals to you most. There are no right or wrong answers for the

items in this questionnaire. Thanks for your contribution.

‘1’ : Strongly disagree. ‘2’ : Disagree. ‘3’ : Not sure.

‘4> : Agree. ‘5’ : Strongly agree.

°c® |9 |Z2 | P2
@ = 3 e ||’ ;o=
O & = S e
0 S o< »n |2 & =5
s |& |8 e
o < o :é <
1. If I spent a long time abroad, I would make
great effort to learn the local language although 1 | 1 2 3 4 5
could easily get by with what I already know.
2.1 vyould like to learn as many languages as 1 ) 3 4 5
possible.
3. After finishing learning English, I’d like to start
. 1 2 3 4 |5
learning another language.
4. For me learning a foreign language is a hobby. | 1 2 3 4 5
5. Sometimes learning a foreign language is a
1 2 3 4 |5
burden for me.
6. Legrnlng a foreign language is an exciting 1 ) 3 4 5
activity.
7. 1 don’t like the process of learning a foreign
language and I do it only because I need the 1 2 3 4 5
language.
8. Learning a foreign language often gives me a
. . 1 2 3 4 |5
feeling of achievement.
9. Learning a foreign language often makes me
1 2 3 4 |5
happy.
10. Studying English is important to me because it | 1 2 3 4 5
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provides an interesting intellectual activity.

11. English proficiency is a part of the general
culture.

12. I am learning English to become more
educated.

13. English proficiency is important to me
because it allows me to learn about the current
intellectual trends of the world, and thus to
broaden my view.

14. English proficiency is indispensable for a
Turkish person to be able to live a fulfilling life.

15. Everybody in Turkey should learn English at
least an intermediate level.

16. The more I learn about the British/Americans,
the more I like them.

17. Most of my favourite artists (e.g., actors,
musicians) are either British or American.

18. Britain and America are among the most
exciting countries of the world.

19. British/American culture is of vital
importance in the world nowadays.

20. If I could speak English well, I could do a
more interesting job.

21. If I could speak English well, I could travel
more for official purposes.

22. 1 would have financial benefits if [ had a good
English proficiency.

23. My colleagues usually know a foreign
language at Least at an intermediate level.

24. My bosses expect me to learn English.

25. Without knowing English well, I cannot
expect a promotion.

26. The prominent members of my profession
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know English at least at an intermediate level.

27. English proficiency is important to me
because it is indispensable for establishing an
international reputation.

28. English proficiency is important to me
because it will allow me to get to know about
various cultures and people.

29. Studying English is important to me because it
offers a new challenge in my life, which would
otherwise become a bit monotonous.

30. It is indispensable for me to take the State
language exam in order to achieve a specific goal.
(scholarship, degree)
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7.2. APPENDIX B

Motivasyon ve Tutum Anketi

Bu anket Ingilizce 6greniminizdeki motivasyon seviyeniz hakkinda bilgi toplamak

icin hazirlanmigtir. Liitfen her maddeyi okuduktan sonra size en uygun olan

rakamu daire i¢ine aliniz. Anketteki sorularin dogru veya yanlis cevabi olmadigini

unutmaymiz. Katkilarimizdan dolay tesekkiirler.

‘1’ : Kesinlikle Katilmiyorum. 2’ : Katilmiyorum. ‘3’ : Kararsizim.

‘4> : Katilyorum. ‘5’ : Kesinlikle Katiliyorum.

Cinsiyetiniz: Bayan I:I Erkekl:l

= =
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1. Yurt disinda uzun bir siire yasamam

gerekseydi, Ingilizce bilmem yeterli olsa bile 1 ) 3 4 5

bulundugum iilkede kullanilan ana dili 6grenmeye

calisirdim.

2. Miimkiin oldugunca ¢ok yabanci dil 6grenmek 1 ) 3 4 5

istiyorum.

3. Ingilizce 6grendikten sonra farkl bir dil

v L 1 2 3 4 |5

ogrenmek istiyorum.

4. Benim i¢in yabanci dil 6grenmek bir hobidir. 1 2 3 4 5

5. Bazen yabanci1 dil 6§renmenin fazladan bir yiik

< e 1 2 3 4 |5

Oldugunu diisiiniiriim.

6. Yabanci dil 6grenmek heyecan vericidir. 1 2 3 4 5

7. Yabanci dil 6grenmeyi sevmiyorum ve sadece

o oL 1 2 3 4 |5

ithtiyacim oldugu i¢in 6greniyorum.

8. Yabanci dil 6grenmek bana basari hissi veriyor. | 1 2 3 4 5

9. Yabanci dil 6grenmek beni mutlu ediyor. 1 2 3 4 5

10. Farkl bir zihinsel ¢alisma oldugu i¢in 1 ) 3 4 5

Ingilizce 6grenmek benim igin dnemlidir.
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11. Ingilizce yeterlilige sahip olmak insanimn genel
kiiltiiriiniin bir géstergesidir.

12. Daha egitimli olmak i¢in Ingilizce
ogreniyorum.

13. Ingilizce bilmek benim i¢in dnemlidir ¢iinkii
diinyadaki giincel entellektiiel akimlar hakkinda
bilgi sahibi olmami sagliyor ve boylece bakis
acimi genisletiyor.

14. Kaliteli bir yasam siirebilmek i¢in Tiirklerin
mutlaka Ingilizce yeterliligine sahip olmalari
gerekir.

15. Tiirkiye’de herkesin en azindan orta seviye

Ingilizce bilmesi /6grenmesi gerekir.

16. Ingiliz ve Amerikalilar hakkinda bir seyler
ogrendikge, onlar1 daha fazla seviyorum.

17. Sevdigim sanat¢ilarin cogu (aktor,
miizisyen...vb.) Ingiliz veya Amerikali.

18. Ingiltere ve Amerika diinyanim en heyecan
verici tilkelerindendir.

19. Ingiliz ve Amerikan kiiltiirii su giinlerde
diinyada biiylik 6neme sahiptir.

20. Ingilizce konusursam, daha iyi bir is
bulabilirim.

21. Ingilizce konusursam, daha fazla is seyahatine
cikabilirim.

22. Ingilizce bilmek bana maddi agidan fayda
saglar.

23. Gelecekte is arkadaslarim yabanci bir dili en
azmdan orta seviyede konusuyor olacak.

24. Gelecekte patronum benim Ingilizce bilmemi
bekleyecek.

25. Gelecekte isimde terfi edebilmek i¢in
Ingilizce biliyor olmam gerekecek.
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26. Benim meslek grubumdaki 6nemli kisiler en
azindan orta seviyede Ingilizce konusabiliyor.

27. Gelecekte uluslararasi bir itibara sahip
olabilmek i¢in Ingilizce bilmek benim i¢in
onemlidir.

28. Cesitli kiiltiirleri ve insanlar1 tantmami
saglayacagi icin Ingilizce yeterlilige sahip
olmanin énemli oldugunu diisiiniiyorum.

29. Hayatima anlam katan bir zorluk olusturdugu
icin Ingilizce 6grenmek benim i¢in 6nemlidir,
bdyle olmasaydi hayatim biraz monoton olurdu.

30. Belirli bir amaca ulasmak i¢in (diploma ya da
burs alabilmek...vb) kesinlikle devletin yaptig1
yabanci dil sinavina girmem gerekiyor.
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7.3. APPENDIX C

EFL Speaking Anxiety Scale— English Version

This questionnaire is prepared to collect information about your level of English

language speaking anxiety that you experience in classroom atmosphere. After

reading each statement, please circle the number which appeals to you most.

There are no right or wrong answers for the items in this questionnaire. Thanks

for your contribution.

‘1’ : Strongly disagree. ‘2’ : Disagree. ‘3’ : Not sure.

‘4> : Agree. ‘5’ : Strongly agree.

°® |9 |Z2 | P2
@ = 3 e ||’ ;o=
® O & = I e
0 S o »n |2 & =5
= 0 = £ w®
=< |& |2 =
1. I am never quite sure of myself when I am
o . 1 2 3 4 |5
speaking in English.
2. I am afraid of making mistakes in English 1 ) 3 4 5
classes.
3. I tremble when I know that [ am going to be
. . 1 2 3 4 |5
called on in English classes.
4.1 get frightened when I don’t understand what
. L. . 1 2 3 4 |5
the teacher is saying in English
5. I start to panic when I have to speak without
. . 1 2 3 4 |5
preparation in English classes
6. I get embarrassed to volunteer answers in
. 1 2 3 4 |5
English classes.
7. 1 feel nervous while speaking English with
: 1 2 3 4 |5
native speakers.
8. I get upset when I don’t understand what the 1 ) 3 4 5
teacher is correcting.
9. I don’t feel confident when I speak English in
1 2 3 4 |5
classes.
10. I am afraid that my English teacher is ready to | 1 2 3 4 5
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correct every mistake I make.

11. I can feel my heart pounding when I am going
to be called on in English classes.

12. I always feel that the other students speak
English better than I do.

13. I feel very self-conscious about speaking
English in front of other students

14. I get nervous and confused when [ am
speaking in English classes.

15. I get nervous when I don’t understand every
word my English teacher says.

16. I feel overwhelmed by the number of rules I
have to learn to speak English.

17. I am afraid that the other students will laugh at
me when I speak English.

18. I get nervous when the English teacher asks
questions which I haven’t prepared in advance.
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7.4. APPENDIX D

ingilizce Konusma Kaygis1 Anketi
Bu anket Ingilizce konusurken yasadiginiz kaygi seviyesi hakkinda bilgi toplamak
i¢cin hazirlanmistir. Liitfen her maddeyi okuduktan sonra size en uygun olan
rakamu daire i¢ine aliniz. Anketteki sorularin dogru veya yanlis cevabi olmadigini
unutmaymiz. Katkilarmizdan dolay tesekkiirler.
‘1’ : Kesinlikle Katilmiyorum. 2’ : Katilmiyorum. ‘3’ : Kararsizim.

‘4> : Katilyorum. ‘5’ : Kesinlikle Katiliyorum.

Cinsiyetiniz: Bayan |:| Erkek|:|
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1. Ingilizce derslerinde konusurken asla
- . 1 2 3 4 5
kendimden emin olamiyorum.
2. Ingilizce derslerinde konusurken hata
1 2 3 4 5
yapmaktan korkuyorum
3. Ingilizce derslerinde siranin bana gelecegini
i 1 2 3 4 5
bildigim zaman ¢ok heyecanlantyorum.
4. Ingilizce derslerinde 6gretmenin ne sdyledigini
. 1 2 3 4 5
anlamamak beni korkutuyor.
5. Ingilizce derslerinde hazirliksiz konusmak
- o 1 2 3 4 5
zorunda kaldigimda panikliyorum.
6.Ingilizce derslerinde sorulan sorulara cevap
. 1 2 3 4 5
vermekten ¢ekiniyorum.
7. Ana dili Ingilizce olan insanlarla Ingilizce
. o . 1 2 3 4 5
konusurken kendimi gergin hissediyorum.
8. Ogretmenin hangi hatalar1 diizelttigini
. . i 1 2 3 4 5
anlamamak beni endiselendiriyor.
9. Ingilizce derslerinde konusurken kendime 1 > 3 4 5
glivenemiyorum.
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10. Ingilizce 6gretmenimin yaptigim her hatay1

diizeltmeye calismas1 beni korkutuyor.

11. ingilizce derslerinde sira bana geldiginde
kalbimin daha hizl attigin1 hissediyorum.

12. Diger 6grencilerin daima benden daha iy1
Ingilizce konustuklarini diisiiniiyorum.

13. Diger dgrencilerin oniinde Ingilizce
konusurken kendimi ¢ok tedirgin hissediyorum

14. Ingilizce derslerinde konusurken hem
heyecanlantyorum hem de kafam karisiyor.

15. Ingilizce 6gretmenimin sdyledigi her kelimeyi

anlayamadigim zaman tedirgin oluyorum.

16. Ingilizce konusmak i¢in 8grenmem gereken
kurallarin say1s1 beni kaygilandiriyor.

17. Ingilizce konusacagim zaman diger
ogrencilerin bana giilmesinden korkuyorum.

18. Ingilizce 6gretmenim cevabimna dnceden
hazirlanmadigim sorular sordugunda
heyecanlantyorum.
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7.5. APPENDIX E

Interview Questions For EFL Learners

QUESTIONS

PROMPTS

1. Why do you want to learn English?

*to have a good job, to meet foreign
people, to pass the eaxams, to go abroad

2. How can you define your level of
motivation for learning English?

*High, moderate, low

3. Do you think speaking English is an
anxiety provoking factor in language
learning process?

*yes, no

4. What kinds of situations cause stress
or anxiety for you while speaking
English?

* speaking in front of the class, speaking
without preperation, classmates’
behaviours

5. What do you think about the role of
your teacher on your speaking anxiety?
Do his/her behaviors influence your
level of anxiety?

* positive& negative behaviours of the
teacher, positive feedback, error
correction

6. What do you think about the idea that
“high motivation decreases speaking
anxiety”?

*agree completely&to some extent

7. In your opinion, what would decrease
the level of the English speaking anxiety
in classroom atmosphere?

*teacher’s behaviours, friends’
behaviours
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7.6. APPENDIX F

ROPORTAJ SORULARI

QUESTIONS

PROMPTS

1. Neden Ingilizce 6grenmek
istiyorsunuz?

*1y1 bir 1s sahibi olma, yurt disina ¢ikma

2. Ingilizce 6grenmede sahip oldugunuz
motivasyon diizeyinizi nasil
tanimlayabilirsiniz?

Diisiik, orta, yiiksek

3. Sizce Ingilizce konusmak Ingilizce
ogrenme siirecinde kaygi verici bir etken
midir?

*evet, hayir

4. Ingilizce konusurken hangi durumlar

sizde kayg1 veya strese sebep olur?

*Qgretmenin veya smifin karsisinda
konusmak, Sunum yapmak,
Hazirlanmadan konusmak

5. Sizce Ingilizce 6gretmeninizin
yasadigmiz konusma kaygisindaki rolii
nedir? Onun davranislar1 yasadiginiz
konusma kaygisinin seviyesini etkiliyor
mu?

* ogretmenin olumlu-olumsuz
davranislari, hatalar1 diizeltme tarzi

6. Yiksek diizeydeki motivasyonun
Ingilizce konusma kaygisini azalttigi
fikri hakkinda ne diisiintiyorsunuz?

*tamamen katiliyorum, katilmiyorum

7. Sizce smif ortaminda Ingilizce
konugma kaygisinin seviyesini neler
azaltabilir?

* Hangi durumlarda kaygi yasamadan
Ingilizce konusurdunuz?
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