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OZET

OGRENCILERIN SANAL OGRENME ORTAMINDAKI iSBIRLIiKCi
ARACLARA KARSI TUTUMU

Serife KALAYCI

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Danismanmi: Yrd. Dog¢. Dr. Kim Raymond HUMISTON
Ocak 2014, 113 sayfa

Bu caligmanin amaci {niversitedeki hazirlik sinifi 6grencilerinin  Moodle
programindaki isbirlik¢i araglara karsi tutumlarini incelemektir.Ayrica 6grencilerin
geleneksel aktivitelere ve isbirlik¢i aktivitelere karst tutumlarinda farklilik olup
olmadigim1 bulmaktir.Calismanm katilimeilar1 alanlar1 Ingilizce olmayan 28 tane
tiniversite Ogrencisidir, bu Ogrenciler haftada ii¢c saatlik Bireysel Erisim Merkezi
derslerinin  iki saatinde sanal o&grenme ortamlarindan Moodle programini
kullanmiglardir. Tutumlarin1 aragtirmak amaciyla ¢alismanin basinda bilgisayar hazir
bulunulusluk anketi G6grencilere uygulanmistir. Arastirmanin sonunda ise bir anket
uygulanmistir ve sonuglart desteklemek i¢in aktivitelerin ekran ¢iktilar1 alinmis ve 12
Ogrenciyle goriismeler yapilmistir.Calismanin sonuglari sanal 6grenme ortamindaki
isbirlik¢i araglarin  6grencilerin  goriisiinde Onemli pozitif bir etkisi oldugunu
gostermistir.Ogrencilerin daha 6nce isbirlik¢i calisma tecriibesi olmamasina ragmen
isbirlik¢i araglara karsi pozitif tutuma sahip olduklar1 goriilmiistiir. Ayrica 6grencilerin
geleneksel aktivitelere karsi pozitif tutum sergilemedikleri ve buna uygun olarak da

onlar1 ¢cok kullanmadiklar1 gézlenmistir.
Anahtar Kelimeler:Sanal Ogrenme Ortamu, Isbirlik¢i Ogrenme Araglari,

Ogrenci Tutumlari



ABSTRACT

STUDENTS’ ATTITUDES TOWARDS COLLABORATIVE TOOLS IN A
VIRTUAL LEARNING ENVIRONMENT

Serife KALAYCI

M.A. Thesis, Department of English Language Teaching
Supervisor: Assist. Prof. Dr. Kim Raymond HUMISTON
January 2014, 113 pages

Our aim in this study is to investigate the prep class university students’ attitudes
towards collaborative tools used in Moodle. Also it was aimed to find whether there is a
difference in the students’ attitudes towards traditional activities and collaborative
ones.The participants of the study, 28 non-English major university students, who had
three-hours of Self Access Centre lessons per week, used a virtual learning environment
named ‘Moodle’ for 2 hours each week.In order to investigate the attitudes, the
participants were administered a computer readiness scale at the beginning of the study.
At the end, one questionnaire was administred, and to support the data the screenshots
of the activities were taken and twelve participants were interviewed. The results show
that the collaborative tools in virtual learning environment have significant positive
effects according to the participants’ opinions.The students significantly have positive
attitudes towards the collaborative tools although they have not had enough experience
of collaborative work. Also the students do not reflect positive attitudes towards

traditional activities and do not use them a lot accordingly.

Key Words:Virtual Learning Environment, Collaborative Tools, Students’ Attitudes
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CHAPTER 1

1. INTRODUCTION
1.1. Background to the Study

Information and communication technology has improved so fast that our lives
are influenced in various ways. Computers and the Internet have become indispensable
tools in people’s lives. It changed the way people work, study and entertain even though
they have a history of couple of decades. Braul (2006) mentioned that “certain sectors
of society have developed an increasing reliance on computers to carry out jobs,
maintain and establish lines of communication and also to meet needs of leisure”
(p.7).Computer technology both have become a part of the social world and affected the
social world.The number of the people using social network is increasing day by day
and the students are actively using social networks. They write and share their thoughts,
feelings and announcements on Facebook status and they enjoy interacting with each
other on the net. According to the statistics of a web page, the social network has now
above 1.19 billion monthly active users. Also, there are 728 million daily active users
on average during September 2013, and 874 million monthly active mobile users
(Thenextweb, 2013).

The field of education is no exception and it started to make use of technology as
the other fields. Even ten years ago teachers who use technology in their classes were
regarded as innovative but today if you do not use technology in your class, you can be
regarded as old-fashioned.Many students are comfortable with the technology and do
not have any difficulty in using new programs and they do not meet any serious

technical problems with it except from the infrastructure issues.

Individualized learning has become critical as the control of learning has shifted
from teacher to learner, and as the value of the student’s time has become much more
important. In order to realize social constructivist issues in practice, first of all,
constructivist learning environments should provide learners collaborative and
individual activities with meaningful contexts to obtain needed knowledge and skills
(Berge, 2002).



Technology has helped engage students in meaningful learning that improves
their abilities in critical thinking skills, problem solving skills and cooperation skills
(Monsakul, 2005). Integrating computer technology into education can support
students’ interests and it also engages them in the classroom (Pemberton, Borrego &
Cohen, 2006). Using technology is inevitable in today’s classes and there are many

ways to integrate the technology into the classes of all ages.

E-learning is one of the fastest moving trends in today’s education.In today’s
modern classes nearly all the educators accept the importance ofusing computer
technology and its attached language learning programs. These programs can be
convenient tools to create both independent and collaborative learning environments
and provide students with language experiences as they pass the various stages of

second language acquisition (Kung, 2002).

Ramsey (2003) supports claims that the VLE can contribute to improved
relationships between tutors and learners, even though it is not the only, or even the
best, vehicle for improving interaction, it has ‘a role in facilitating new participative,
mutual and more conversational student/tutor relations and more supportive and

engaged student/student relations’( p. 31).

Moodle is one of the Virtual Learning Environments which gives enough
freedom to the teachers to organize their lessons according to their needs. It is also used
at some of the Turkish universities. Moodle can be used as a tool for teaching a lesson
to the students and assess learning using assignments or quizzes and, also, it can be used

to build rich collaborative learning communities.

This present study investigates the attitudes of students towards online
collaborative tools in Moodle and their preferrences of these tools at a state university at
the intermediate level within a compulsory English language course. Also the study
aims to whether there is a match between the students' preference towards activities and

the frequency of using particular activities.

1.2. Statement of the Problem

Learning a second language has become increasingly vital for the last century.

People have to learn a second language for not just as a hobby but as a means of getting



education and securing employment (Ellis, 1997). English, in this context, is regarded
as the common language of the world. It is the main language of business and political
transactions, technology, scientific and educational information, the Internet, and even
the entertainment industry.

The globalized world does not require only knowing a language but it requires
using this knowledge through communicative skills such as writing, speaking. For
today’s technology native students, it is difficult to teach a language and its skills
without integrating technology into the classes since the technology and the internet

have become indispensable parts of them.

With the invasion of technology, a lot of innovations such as mp3 players, iPods,
podcasts, the Internet, web 2.0 tools and the like, provide new alternatives for learning
and teaching foreign languages. VLEs, with their inherent dynamism and opportunities,
offer cost-free contexts and materials for both teachers and students beyond the limits of
time and place.Similar to the face-to-face (f2f) classrooms, some VLEs offer
participants with direct communication withintext/audio/video chat with each
other.Whenever and wherever they like, participants can reach each other and the
resources of the course. Moreover, VLEs can provide an online platform where the
teacher can share with students both documents (Word,PowerPoint, PDF files, etc.) and
multimedia files such as audio, video files, web pages and so on, as a result, participants
do not have to carry resources along with them all the time. Furthermore, students can
upload the files of their own, ask and answer questions to the teacher and their peers,
work individually on the tasks and/or collaborate with each other in pairs or groups to
do tasks. The use of forums, wikis and blogs allows sharing the products/tasks of
students with the rest of the class, with an opportunity for observers to give feedback
and for the producers to edit the product whenever needed. In Heppell’s (2007) words,
VLEs help build an understanding of learning which is not limited to a specific place or
time.The computer and its attached language learning programs cancreate an
environment where second language learners gain much more independence from
classrooms and provide learners the choice to work on their learning material at any

time of the day and any place they can connect to the net (Lai & Kritsonis, 2006).

The success of efforts to integrate technology with education is largely affected
by students’ attitudes towards technology (Pektas& Erkip, 2006). Nunan (1988) stated



that, “no curriculum can claim to be truly learner-centered unless the learner’s
subjective needs and perceptions relating to the process of learning are taken into

account” (p. 177).

Particularly, students’ personal beliefs and attitudes towards web-based
education are regarded as a critical factor to the successful incorporation and adoption
of such systems in the learning practices of an institution. As a result, many studies have
examined various factors that influence users’ attitudes towards using an e-learning
system (Liaw, 2008; Liaw, Huang, & Chen, 2007; Lin, 2009; Ong & Lai, 2006; van
Raaij & Schepers, 2007; Selim, 2003, cited in Molina, 2014).

In spite of the popularity of e-learning environments, Liaw (2008) claims that
there is not much research on instructors’ and learners’ attitudes towards e-learning
environments. Moreover, in spite of the huge e-learning market, there is still a lack of
study on the individuals’ attitudes towards the adoption and use of e-learning.

Lai (2004) studied the responses of 140 students joined in either partially online
or entirely online courses to understand the effectiveness of online course interface
design. They found that the navigation of the courses was easy and students enjoyed the

online course design.

Smith et al. (2000) defined attitudes towards computers as “a person’s general
evaluation or feeling of favourableness or unfavourableness toward computer
technologies (i.e. attitude toward objects) and specific computer-related activities (i.e.
attitudes toward behaviours” (p. 61). The evaluation according to Smith et al., (2000)
can be applied to all computer technologies like attitude towards computer programs,
training, and games as well as computer-related activities including behavioral
diminutions like using computer.Personal attitudes are important factor to affect
individual usage of information technology. In other words, understanding users’
attitudes towards e-learning helps the creation of appropriate e-learning environment for

teaching and learning.

To investigate individual attitudes toward e-learning, it is necessary to build
multidisciplinary approach (Liaw, 2002).



Students’ perceptions of learning and achievement are important criteria to
determine how activities and tasks are done in a language class. Student attitudes are
important because if students feel the technology to be helpful to their learning process,
then they will be much more motivated to use the technology actively (Bernat &
Gvozdenko, 2005). Generally students with traditional background of education are not
accustomed to the collaborative activities and normally they prefer the same kind of

traditional English education when they go to universities.

However as the educational research increases and the methods improve, it is
accepted that the collaborative activities are very important and vital to make the
students accustomed to working collaboratively and cooperatively. Turkish students
come from very traditional method of learning and teaching, they have not experienced
collaborative activities in their classes. At university, in their lessons they used some of
the collaborative activities and it was important to find out their attitudes towards these

activities.

There are many researches about students’ attitudes towards VLEs but there is
not enough research about prep-class students’ attitudes towards the collaborative tools
of Moodle. Many researchers focus on ESP classes and teaching other subjects rather

than English teaching so that this study will be important for the field.

1.3. Aim of the Study

The aim of this study is to investigate the students’attitudes towards the
collaborative tools used in Moodle in the compulsory English prep classes. It also aims
to find out whether there is a match between students’ attitudes towards the tools and

their frequency of usage.

1.4. Research Questions

The study attempts to find out answers to the following research questions:

1. What are the students’ reported attitudes toward the Collaborative Tools in
Moodle as a Virtual Learning Environment in compulsory English course?
2. What kind of activities do the students prefer, collaborative or traditional

activities?



3. Does the students' preference towards activities match the frequency of using

particular activities?

1.5. Operational Definitions (In Alphabetic Order)

The following terms in the study are used in the meanings suggested below:

Asynchronous Technology Tools: Asynchronous tools are online software
applications, such as email, wikis, blogs and forums that provide information sharing
independent of time and place. They allow students to engage in collaborative activities
and provide a venue for direct feedback. (Barcelona & Rockey, 2010) Asynchronous
messages can be accessed at any time and can be replied to more than once.

Blog: A web site that allows users to reflect, share opinions, and discuss various
topics in the form of an online journal while readers may comment on posts. Most blogs
are written in a slightly informal tone (personal journals, news, businesses, etc.). Entries
generally appear in reverse chronological order. (‘Blog,’ n.d., Noun, para. 1).

Collaborative learning: Collaborative learning is learning with in pairs or small
groups whose all members actively engage in tasks in learning environments designed
intentionally by the teacher providing deeply understanding of the learning objectives of
the course (Barkley, Cross & Major, 2005, pp. 4-5).

Constructivism: A learning theory that focuses on learning as a cognitive
process, in which knowledge is expanded on the basis of learners interactively using
their prior knowledge and new information in order to generate new knowledge
(Riischoff, 2009).

E-learning: A software solution for educational purposes based ontheoretical
postulates, trends in cognitive science, artificial intelligence, and pedagogy (Hobl &
Welzer, 2010).

Forum: An Internet message board where users can post messages regarding
one or more topics of discussion (‘Forum,’ n.d., Noun, para. 4).

Online Collaborative Tools: Online collaborative tools are part of the web 2.0
tools that allow collaborative and participatory practices among users. (Greenhow et. al.
2009)

Synchronous Technology Tools. Synchronous technology tools facilitate real

time interaction and connectivity and are place independent, allowing group members to



collaborate in a shared virtual environment regardless of geographical location.
(Barcelona & Rockey, 2010) Examples of this include online chat rooms, telephone or
real time video conferencing, and face-to-face communication.

Social Constructivism: A theory of learning which draws heavily on the work
of the Soviet psychologist Lev Vygotsky (1896-1934). It suggests that learners add
toand reshape their mental models of reality through social collaboration, building
newunderstandings as they actively engage in learning experiences. Scaffolding, or
guidance, is provided by teachers or more experienced peers in the learner’s zone
ofproximal development, that is, the zone between what a learner can achieve
independently and what s/he may achieve with support (Pegrum, 2009).

Virtual Learning Environment: A virtual learning environment is a system
working over the Internet designed to support teaching and learning in an educational
setting. They provide a collection of tools such as those for assessment (particularly of
types that can be marked automatically, such as multiple choice),
communication,uploading of content, return of students' work, peer assessment,
administration of student groups, collecting and organizing student grades,
questionnaires, tracking tools,and so on (‘Virtual Learning Environment,” n.d., para 1-
2).

Wiki: A collaborative web site which can be directly edited using only a

webbrowser, often by anyone with access to it (‘Wiki,” n.d., Noun, para. 1).

1.6. Limitations of the Study

In this study, we investigated the students’ attitudes towards collaborative tools
in Moodle in preparatory classes, so the findings are related to the participants of the

study, and thus they cannot be generalized.

Moreover, the research lasted three months, but it would be conducted for a
longer period. Also in the first term, another teacher attended the class and the
researcher did not have a chance of observing the class and applying the collaborative

tools in the first term.



CHAPTER 2
2. LITERATURE REVIEW
2.1. Introduction

There is a great amount of research on computer-assisted language learning
(CALL) in the field of ELT. It is inevitable to utilize computer technology in language
classes and the problem is how to use the technology. In this respect, theories on human
learning have a significant role in determining how computers should be used and how
CALL framework should be designed. For this reason, this chapter will present the
literature on CALL, specifically Moodle and its collaborative tools.As technology
improves, nowadays e-learning facilitates better quality of online interaction between
instructors and students as well as interaction among students and has added positive
social elements to the benefits of e-learning (Ettinger & Blass, 2006). For example,
Baldwin-Evans (2004) interviewed 200 respondents who were using e-learning in 14
countries and found that 93.5% of the students enjoyed their experience and 98% would

suggest it to others.

2.2. Computer-Assisted Language Learning

Throughout its history, as Levy (1997) states, different terms and acronyms have
been used for this concept; CAIl (Computer-Assisted Instruction), CALI (Computer-
Assisted Language Instruction), TELL (Technology-Enhanced Language Learning), and
CALL (Computer-Assisted Language Learning).

Today, different terms are used to indicate technology involvement in language
learning andteaching: Computer-Assisted Learning (CAL); Computer-Assisted
Language Instruction (CALI); Computer-Adaptive Testing (CAT); Computer-Mediated
Communication (CMC); Intelligent Computer-assisted Language Learning (ICALL);
Technology Enhanced Language Learning (TELL); Web Enhanced Language Learning
(WELL); Computer-application in Second Language Acquisition (CASLA); Computer-
enhanced Language Learning (CELL); and Computer-based Language Testing
(CBLT).Computer have been used for a long time for educational purposes and
integrated into the classroom environment. However, their principal use and objectives

have changed by the time.



The history of computers in language learning is divided into three stages (see
Table 1.) (Kern & Warschauer, 2000; Warschauer, 1996).

Table 1. TheThree stages of CALL according to Warschauer’s model

Stage 1970s-1980s: 1980s-1990s: 21st Century:
Structural CALL Communicative CALL | Integrative
CALL
Technology Mainframe PCs Multimedia and
Internet
English-Teaching Grammar- Translation & | Communicative Content-Based,

Paradigm

Audio-Lingual

Language Teaching

ESP/EAP

View of Language

Structural (a formal
structural system)

Cognitive
(mentally- onstructed
system)

Socio-cognitive
(developed in
social

interaction)

Principal Use of Computer | Drill and Practice Communicative Authentic
Exercises Discourse
Principal Objective Accuracy Fluency Agency

CALL is used in ELT classes and it helps the learners improve their skills in
every aspects. Researchers have found that student writing skills can be improved via
networked computers. Foreign language educators utilize e-mail-based activities in their
curriculum (Hertel, 2003; Knight, 1994; LeLoup, 1997; Warschauer, 1996). For
example, international pen friends projects that allow students to contact with native
speakers of the target language are easily implemented if the participants have the
necessary access, equipment, and foreign contacts. In the studies about peer response
through networked computers in writing classrooms, it is found out that Web-based
response is easier than face-to-face response, being characterized by more participation,
more discussion during interactions, more feedback, and gradually increased confidence
(Beauvois, 1998; Braine & Yorozu, 1998; Cononelos & Oliva, 1993; Curtis &
Roskams, 1999; Davis & Thiede, 2000; Hartman et al., 1991; Kivela, 1996; Ortega,
1997, cited in Yang& Chen, 2007).

Lee (2000) also stated that the reasons why we should use computer technology
in second language instruction, including computer and its attached language learning
programs can:

o provide practices for students through the experiential learning,

o get students more motivated,




. increase student achievement,

o provide authentic materials for study,

o promote greater interaction between teachers and students and students
and peers,

° facilitate individualization,

o regard independence from a single source of information,

enhance global understanding.(p.2)

Integrating computers into the classroom has a lot of advantages both for the
teacher and the students. With the high development of computer technology, during the
learning process computers can observe, analyze, and present data on second language
students’ performances. As it is known by the teachers, to support students achieve their
second language acquisition, observing and checking students’ learning progress are
very important activities. When teachers try to assess students’ learning progress, they
can get enough information from a well-designed computer language learning programs
and then provide feedback that fits to students’ learning needs (Taylor & Gitsaki, 2003).

Moreover, web-based education tools provide many ways to increase
communication between class members and instructor, including forums, chats and e-
mails. These tools increase student motivation and participation in class discussions and
projects. In this context, students share their perspectives with each other. They
sometimes join the forums or chat rooms to exchange views. As a result, learners
benefit from this situation by combining new opinions with their own, and develop a
common foundation for learning.

Another benefit of using web-based communication tools is that all the students
have a sense of quality. Especially, shy and anxious students may feel more comfortable
expressing their ideas and general facts when posting online instead of speaking in a
classroom.

Reaching the course resources and materials has been one of the important
problems for students for a long time. In this context, students do not have to worry
about accessing the course materials when it is an online course. However, if it is a
face-to-face course, students need to take notes during the lesson. Online education can
be done on one’s own pace. Students can plan their time for their homework and group

projects.
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Computer technologies and its components that are utilized to enhance students’
learning experiences and deliver instruction are referred to as online learning
environment (OLE) or sometimes the virtual learning environment (VLE). Figure 2 lists
some of the online tools that can be used to deliver instruction and other factors
including course content, students and teacher expectations and external learning
environment are assumed to influence the OLE.In this study perception and the use of

these tools were our concern.

Online Tools:
Discussion Forums

Online Journal/Notes
Chat/Instant Message ¥
Whiteboard
Bookmarks
Calender/Progress
Review
Assessments
Podcast
Multimedia
Wiki

Student and Instructor |

Course Interface / Expectations

Course Management
System

4 External Learning
Course and Instructor | Environment
Methodology 3y

T,

roo

¥

Lv.w|.ﬂ~_in-‘.xm¢ g

Online Learning Environment

Figure 1.Components of the online learning environment.( Armstrong, 2010)

Using computers in the classrooms really changes the traditional image of
teachers, who are the authorities in face-to-face classrooms, become a facilitator or just
a guide of the learning process. Thus, the learners become more autonomous in a
learner-centred class. In a learner-centred classroom, students play an active role in
setting goals and choosing materials, methods, and tasks. The traditional image of a
teacher standing in front of the classroom and lecturing her or his students while all the
students just listening is now a part of the old- fashioned education. Electronic

classrooms provide a different atmosphere compared to the traditional ones.

2.2.1. Virtual Learning Environments

According to Wikipedia:
“A virtual learning environment (VLE), or learning platform, is an e-learning education
system based on the web that models conventional in-person education by providing equivalent

virtual access to classes, class content, tests, homework, grades, assessments, and other external
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resources such as academic or museum website links. It is also a social space where students
and teacher can interact through threaded discussions or chat. It typically uses Web 2.0 tools for
2-way interaction, and includes a content management system.” (Virtual Learning
Environment,” n.d., para 1)

Virtual learning environments are regarded as the ideal tools to apply the
constructivist theories into the class environments. Although we cannot guess how
virtual learning environments will influence learning effectiveness, but it is important to
consider that a virtual environment is a place where the teachers can try new
approaches.It does not necessarily guarantee effectiveness, but it must integrate with
rich pedagogical theories and supportive scenarios that profit from its various
facilitating features. The things that we can do with the virtual learning environment in
the classes:

» The teacher can place lesson material in the form of electronic files. The
student will then download and open the file to complete the task

+ Students can upload their homework to the VLE for teachers to mark

» The VLE can contain quizzes and tests for the student to use

» Some tests can be marked electronically with the teacher being able to see
the results immediately

+ Students can share work, as e result they can work together on a project

 Electronic messages can be sent by teachers and students to each other

 Social media such as Forums and Wikis can be set up
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Figure 2. Traditional versus virtual learning (McFadzean,2011)

As seen in the figure, in a virtual classroom rather than directive approach, there
IS two-way communication tutor to student and student to student. Also collaboration
can be enhanced among the students and the students can get the chance to work on
their own pace.

Students can access the VLE from home by logging into the system. This allows
them to do their homework or complete their projects from home. If they miss a lesson
they can still access their work from home.lt is different from traditional method of
education and it needs a lot of research to support its efefctiveness.

Dillenbourg (2002) suggest that virtual learning environments can be identified
by the following features:

* A virtual learning environment is a designed information space.

* A virtual learning environment is a social space: educational interactions occur in the

environment, turning spaces into places.

» The virtual space is explicitly represented: the representation of this information/social

space can vary from text to 3D immersive worlds.

* Students are not only active, but also actors: they co-construct the virtual space.

* Virtual learning environments are not restricted to distance education: they also enrich

classroom activities.

» Virtual learning environments integrate heterogeneous technologies and multiple

pedagogical approaches.

* Most virtual environments overlap with physical environments (p.1-2).
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2.2.1.1. Moodle

In the words of Moodle creators “Moodle is an Open Source Course
Management System (CMS), also known as a Learning Management System (LMS) or
a Virtual Learning Environment (VLE). It has become very popular among educators
around the world as a tool for creating online dynamic web sites for their students.
Many institutions use it as their platform to conduct fully online courses, while some
use it simply to augment face-to-face courses.” Moodle is a very useful and good
platform for E-learning. Moodle is preferred among the educators because it helps the
managers to control and manage all features of course content and delivery using one
integrated system.

Moodle achieves many of the principles including active learning, interaction m
and immediate feedback. Students can receive assessment and feedback during
collaboration, in forums, blogs, wikis, glossaries and on quizzes. Instructors can use real
life material and access literacy material from other agencies. Moodle supports
communication, collaboration and interaction among the users. Therefore, instructors
can use Moodle to create a sense of community among learners. As a result, as it is
stated in its official site, there are 91386 currently active sites that have registered from
241 countries and there are 76,143,456 users.

Users can download, install, run, copy, distribute, study, change and improve the
software of Moodle without cost (Kok, 2008). Therefore, the core software and modules
of Moodle are not only customized by programming staff at the headquarters, but also
they can be developed,modified and supported by users and programmers all around the
world, which is anadvantage of Moodle over the commercial VLEs. These features also
allow Moodle tobe flexible for the needs of learners and teachers. (Ozkan,2011)

The acronym Moodle stands for Modular Object Oriented Dynamic Learning
Environment. As the name suggests, there are modules in Moodle through which
various activities are conducted. Moodle has two kinds of modules, core modules and
add-on modules. Core modules, which can be called the default modules, are the inbuilt
features of Moodle generally created by the programming staff of Moodle. Oncethe
software package is installed, the default modules can be readily accessed on the
Moodle website without having to add or install anything else.
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MOODLE has a great potential for supporting traditional classroom instruction
(Brandl, 2005). It has forums and they are best for fluency practice, but as they leave a
written record, they also work very well for identifying individual students’ errors.

Recently, traditional models of teaching and learninghave been replaced by three
interrelated emerging trends, namely constructivist, problem solving, collaborative
approaches to language education (Felix, 2002).

2.3.Constructivism

Constructivist theory claims that effective online learning which is active, not
passive; allows learners a level of control over learning experiences; promotes
collaboration and cooperation among learners; and encourages interaction and social
presence. There is no single educational theory specific to online learning, but the
framework for a model has been developed from these cognitive and constructivist
theories: the Community of Inquiry (Col) Model (Garrison, Anderson, & Archer, 2000).

Constructivism is an epistemology which was developed by philosophers like
John Dewey, Jean Piaget, and Lev Vygotsky etc. It supports that humans construct
meaning from current knowledge structures. The main idea of constructivism is that
learning is a constructive process in that learners do not passively receive information
but insteadactively construct knowledge as they try to understand their worlds. Three
general instructional implications that result from constructivism are: (1) the
development of meaning and understanding should be given more importance than
thetraining of behavior; (2) teachers should accept that students’ actions are
rational,because they already make sense of things; and (3) students’ errors should be
regarded as opportunities to learn about students’understanding (Glasersfeld, 1989;
cited in House & Postlethwaite, 1994). In addition,Bredo (2000) argues that
“constructionist seems to have two implications (1) a concern for students having an
active role in learning and (2) their being allowed to redefine or discover new meanings
for the objects with which they interact” (p.132).

Miers (2004) provides a short summary of constructivism:

“[CJonstructivist learning should engage students in meaningful learning and ...

the critical features are that the learning should be...
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» Active and manipulative, engaging students in interactions and explorations
with learning materials and provid[ing] opportunities for them to observe the results of
their manipulations

« Constructive and reflective, enabling students to integrate new ideas with prior

knowledge to make meaning and enable learning through reflection

* Intentional, providing opportunities for students to articulate their learning
goals and monitor their progress in achieving them

 Authentic, challenging and real-world (or simulated), facilitating better
understanding and transfer of learning to new situations

» Cooperative, collaborative, and conversational, providing students with
opportunities to interact with each other to clarify and share ideas, to seek assistance, to
negotiate problems, and discuss solutions.” (p. 4)

Sociocultural theories influence considerably the learning procedure and have
strengthened the perceptions of the educational community towards adoption and
effective integration of open and distance learning (ODL) systems in the educational
process (Duffy & Kirkley, 2004).

2.3.1. Constructivist Theory

Sherman (1995) mentions that basically, according to constructivist views
knowledge is not ‘about' the world, but rather ‘constitutive’ of the world. Knowledge is
not fixed in that it is constructed by an individual through his/her own experience of that
object. Authentic, challenging projects which include students, teachers and experts in
the learning community are emphasized in constructivist approach in learning. Its aim is
to create learning communities that are similar to the collaborative practice of the real
world. In an authentic environment, learners take on the responsibilities of their own
learning process; they have to develop metacognitive abilities to monitor and direct
learning and performance. When people work collaboratively in an authentic activity,
they put their own framework and perspectives into the activity. They can analyze a
problem from different perspectives, and are able to negotiate and create meanings and
solutions through a common understanding. The constructivist paradigm describes how
learning can be made easier through certain types of engaging and constructive
activities. This type of learning emphasizes form-meaning connections through active

participation in socially, culturally, historically, and politically situated contexts.
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To sum up, the contemporary constructivist theory of learning supports that
individuals are active agents, they employ their own knowledge construction by
integrating new information into their schema, and by associating and representing it
into a meaningful way.According to the constructivists, it is not practical for teachers to
make all the decisions and lecture the students without involving students in the
decision process and assessing students' abilities to construct knowledge. In other
words, guided instruction which puts students at the center of learning process, and
provides guidance and concrete teaching is suggested whenever necessary. If students
are not guided, they may easily get lost in information jungle.

There are, however, two major types of the constructivist perspective. These two
types are cognitive constructivism and social constructivism. They are different in

emphasis, but they also share many common perspectives about teaching and learning.

2.3.2. Social Constructivism

Social constructivism has been developed from the theories of Bruner (1966)
and Vygotsky (1978). According 