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OZET
BiCIMLENDIRiCi DEGERLENDIRMENIN BiR DiL PROGRAMINDAKI
OGRENCILERIN DERSE KATILIMI
UZERINE ETKILERi

Aysel SOLGUN (GUNEL)

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Damismani: Doc. Dr. Sehnaz SAHINKARAKAS
Ocak 2014, 79 sayfa

Bi¢imlendirici degerlendirmenin 6grenme {izerine 6nemli bir etkisi vardir. Hem
ogretmenler hem de 6grenciler 6grenmeyi gelistirme amaciyla 6grenmeyle ilgili siirekli olarak
veri toplarlar. Black ve William’in da ifade ettigi gibi degerlendirme 6gretmen ve dgrenciler
tarafindan yapilan tiim eylemlere tekabiil eder. Toplanan veriler derste gerekli diizenlemelerin
yapilmasi i¢in doniit olarak kullanilir. Veri ne zamanki gercek anlamda 6grencinin ihtiyacini
karsilamak icin Ogrenmeye uyarlandiginda bu tiir bir degerlendirme, bi¢imlendirici
degerlendirme olur. Kendi 6grenmelerinin bir pargasi olan dgrenciler de 6grenme ve ogretme
siirecine katilirlar. Ogrenciler kendi gelisimlerini takip edebilir, 6grenme agi1§mm kapatabilir,
kendi 6grenmelerini degerlendirip ihtiya¢ ve becerilerini bilirler. Ayrica, bu degerlendirme
ogrencilerin 6grenmenin bir pargasi olmalarina yardimer olup onlarin derse katilimini arttirir.
Bu yiizden bu ¢alisma da bigimlendirici degerlendirmenin bir dil programindaki 6grencilerin
derse katilimi {izerine olan etkilerini bulma amaciyla yiiriitiilmistiir. Veri toplama amaciyla
goriisme, Ogretmen giinligli ve notlar1 ve haftalik yansitma kagitlar1 kullanilmistir.
Calismanin sonuglar1 bigimlendirici degerlendirmenin &grencilerin derse katilimi {izerine

olumlu etkilerinin oldugunu géstermistir.

Anahtar Kelimeler: Bigimlendirici Degerlendirme, Miifredat, Katilim



ABSTRACT

THE EFFECTS OF FORMATIVE ASSESSMENT ON STUDENTS’
PARTICIPATION IN AN ENGLISH LANGUAGE PROGRAM

Aysel SOLGUN (GUNEL)

Master of Arts, English Language Teaching Department
Supervisor: Assoc. Prof. Dr. Sehnaz SAHINKARAKAS
January 2014, 79 pages

Formative assessment has a vital impact on student learning and both the students and
teachers systematically gather the evidence of learning with the aim of furthering students’
learning. Black and Wiliam (1998a) state that assessment refers to all the activities undertaken
both by teachers and students in assessing themselves. The data are used as feedback to make
necessary adjustments. Such kind of assessment is formative assessment when the evidence is
actually used to adapt the teaching to meet students’ needs. Being a part of their learning,
students participates in this teaching and learning process. They can keep trace of their
progress, close the gap, assess their own learning and understand their needs and skills.
Furthermore, this type of assessment helps students participate in their own learning and it
increases their participatory involvement in lessons. Thus, this study was conducted to find
out the effects of formative assessment on students’ participation in an English language
program. Semi-structured interview, teacher journal and teacher notes and weekly reflection
sheets were used to collect the data. The results of the study showed that formative

assessment had positive effects on students’ participatory involvement in the lessons.

Keywords: Formative Assessment, Fixed Curriculum, Participation
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CHAPTER 1
1. INTRODUCTION

1.1. Background to the Study

Assessment has an important role in education process because it serves as an instrument
between teaching and learning. It gives us the information about students’ performance,
needs, skills and interests. So, assessment is a powerful tool for educators to make judgments
about the students.

The most general definition about assessment is that it involves collecting and interpreting
information about a student’s performance in order to define his/her mastership toward pre-
arranged learning objectives or standards (Marshall, 2005). It is a source of information and
teachers can get feedback about how well their students do and how much they meet the
standards.

As a source of information, assessment is a part of teaching and learning. It is not an
external tool we use in teaching. As Butt (2010) states, assessment should be an integral part
of teaching and learning. It can be used to promote student progression. Moreover, for setting
educational goals and targets, its findings can be applied. Taras (2005) also defines
assessment as an integral part in all aspects of daily life. It is clear that assessment is not in
competition with teaching. Instead, it is a link between teaching and learning.

When we go through the literature, it is seen that assessment can be divided into two main
categories. The first category is summative assessment. Summative assessment is used to
evaluate learning at the end of a course, assign students a grade for school completion or
select them for further education (OECD, 2005). It is a kind of assessment that focuses on the
product at the end of instructional process.

According to Stull, Varnum, Ducette, Schiller and Bernacki (2011), most teachers use
assessment to determine learning and it is the base for measurable terms. It is summative
assessment when it is at the end of teaching-learning session. Irons (2008) supports Stull et
al’s suggestion by arguing that summative assessment happens at the end of a course or a
period of a study.

The second one is formative assessment. In contrast to summative assessment, formative
assessment is an ongoing process which is used to continually gather evidence about learning.

The data are used to determine a student’s current level of learning and to adapt the teaching



for helping them attain the desired learning goal (Stull et al., 2011; Heritage, 2007; Pinchok,
2009).

According to Black and Wiliam (1998a), assessment refers to all those activities
undertaken both by teachers and by students in assessing themselves. The information
provided from the activities is used as feedback to modify teaching learning activities within
the class. Such kind of assessment is formative assessment when the evidence is actually used
to adapt the teaching to meet students’ needs.

Summative assessment happens at the end of a course or a study and it focuses on the
product while formative assessment happens during instruction and it is an ongoing process.
Students become a part of this process. Formative assessment can be applied in an effective
way when students participate in the assessment process. They become the assessors of their
own work, understand their needs and skills.

On the basis of the views above, this study focuses on students’ involvement in lesson as
it is believed that formative assessment helps students’ attainment. Black and Wiliam (1998a)
state that although formative assessment has a vital effect on learning for all the students, it
helps low-participants more than other students, and so reduces the range of attainment while

rising attainment overall.

1.2. Statement of the Problem

The most visible assessment in our country is summative assessment. It occurs at the end
of instruction or term. Teachers generally prefer such a kind of assessment to measure
students’ performance. How well the students complete the tasks is important for the teachers,
so the results are vital for registering for higher education, entering certain jobs, getting
certification for school completion and passing the exams. What is expected from the students
is whether they reach to the learning objectives.

This problem is the same in Adiyaman University. Assessment in Adiyaman University is
mainly summative. Especially the programs in Vocational High School have a fixed
curriculum and the hours for English lessons are limited, so the students’ purpose in these
programs is to get higher marks and pass the exam. They do not have any information about
their progress and they cannot transfer what they have learnt from instruction into their further
lives. Moreover, most of the students do not involve in English lessons so much. Students are
not given opportunities to be a part of their own learning, understand their needs, assess their

own learning and use the evidence as feedback to adapt what they do to reach the desired



learning goals. So, teachers should create these opportunities for students to become lifelong

learners and this can be done by using formative assessment.

1.3. The aim of the Study

Formative assessment is actually feedback about current understanding and skill
development to the teacher and student for identifying the way forward. It gives an
opportunity to the students to self-assess their progress. It also allows teachers to determine
students’ strength and weakness and modify learning activities to meet their learning needs
(Marshall, 2005)

The aim of this study is:

1. To find out in what ways formative assessment works in a fixed curriculum,

2. To learn the students’ thoughts about formative assessment,

3. To find out in what ways formative assessment helps low-participants be involved in

lessons.

1.4. Research Questions

Considering the aims mentioned above, the following research questions for this study
are:
1. How does formative assessment work in a fixed curriculum?
2. What do the students think about formative assessment?

3. Does formative assessment help low-participants increase their level of participation?

1.5. Limitations of the Study

There are some limitations of this study. The first one is that the number of the students
for this study was small. The second one is that applying formative assessment for four weeks
was not enough. Conducting a longitudinal study would have given more accurate results. The
third one is that low-participating students were not observed again after the implementation

in order to get stronger evidence for the effectiveness of the implementation.

1.6. Operational Definitions

Assessment: Assessment is an ongoing process and involves collecting information about
students’ performance. The results of the tests or exams give teachers the evidence how well

their performance is.



Summative Assessment: Summative assessment is about summing up or summarizing the
achievement of a student. It occurs at the end of a course with the aim of getting certification
(Sadler, 1989).

Formative Assessment: Formative assessment is a kind of assessment that evaluates students
during the instruction and this helps students form their skills and perfection. The information
provided from the performance is used as feedback by teachers and students (Brown, 2004).
Feedback: Feedback is an integral part of instructional process. It informs the learner about
their performance and it is aimed to help the students reach their learning goals (Schartel,
2012).

Self-assessment: Self-assessment is the process whereby learners create their evaluation
procedure, assessing their achievement in accordance with their learning goals and
expectations. It is vital because it gives feedback both to teacher and student about what
student knows and does not know (Khonbi and Sadeghi, 2013).

Peer-assessment: It is a process in which learners actively take part in their own learning. In
peer-assessment, students learn from each other by taking and giving feedback (Khonbi and
Sadeghi, 2013).



CHAPTER 2
2. LITERATURE REVIEW

2.1. Introduction

In this chapter literature about assessment and assessment types are reviewed. The aim
is to provide background information about formative assessment and concepts of formative

assessment.

2.2. Assessment

Assessment is a process and the purpose of assessment is to gather information about
student’s performance. Student’s responses to educational tasks give the evidence to teachers
about how much a student meets learning goals. As Cheng, Rogers and Hu (2004) state, every
model of teaching and learning process requires teachers to make their decisions —
instructional, grading and reporting- on the information about students’ involvement and
progress towards desired learning objectives. From this we can say that the collected data are
the basis for deciding their teaching and learning.

Despite a variety of definitions about assessment, it is commonly agreed that
assessment refers to the process of collecting, interpreting and using evidence in order to
make judgments about students’ achievements and performance in education (Harlen, 2007).
As it is mentioned before, assessment plays a vital role in teaching and learning. It is not an
external tool that we use in teaching. Therefore, it should support learning.

For assessment to support learning, Wiliam (2011a) notes that it must supply guidance
for the next steps in instruction and it must be maintained in such a way that it should
embolden students to use their energy towards growth rather than well-being. Broadfoot and
Black (2004) support Wiliam’s suggestion by arguing that assessment can be a robust
mechanism for supporting learning and individual reinforcement. No matter at what ages and
levels students are, it can help them become more self-aware and proficient in determining
their own way in relation to their strengths and weaknesses and in favoring collaboration with
their friends. Depending on the purpose of using assessment, the kind of assessment becomes

vital and we meet different kinds of assessment.



2.3. Summative Assessment

Summative assessment is used to sum up the achievement of a student at the end of a
course or a study for purposes of certification and accountability (Torrance and Pryor, 1998;
Sadler, 1989). It is a tool used after teaching and learning process. What is expected from
students is to meet the learning goals. It can be said that it happens at the end of a course and
the focus of assessment is on the product. Moreover, teachers use grades and marks when they
report students’ achievement and they also do this reporting after instructional process.

Harlen (2007) also states that the main aim of summative assessment is to encapsulate
what has been learnt. The process of collecting and interpreting information may impact
learning and for future teaching the outcomes of learning may also be used. However,
assessment used for summative purposes is not firstly used for future teaching. The reason for
this is that it is to report achievement or performances at a particular time. Moreover,
instructional adjustments are not made during the teaching and learning process. Thus, we can

use formative assessment if our aim is to focus on students’ learning and future progress.

2.4. Formative Assessment

Formative assessment is an active and intentional process that both teachers and
students continuously and systematically collect the evidence of learning with the aim of
improving students’ achievement (Moss and Brookhart, 2009). As stated before, assessment
refers to all those activities undertaken both by teachers and students in assessing themselves.
The data are used as feedback to make necessary adjustments. Such kind of assessment is
formative assessment when the evidence is actually used to adapt the teaching to meet
students’ needs (Black and Wiliam, 1998a). There is an ongoing interaction between teachers
and students. The main aim is to improve their learning. By using the evidence, teachers
modify teaching and learning activities in order to meet their needs.

It is known that formative assessment has a vital impact on student learning. In
contrast to summative assessment, formative assessment happens during instruction. Bennett
(2011) says that formative assessment is a process and it is used by teachers and students
during instruction. It provides evidence to modify teaching and learning activities in order to
improve learners’ achievement. Wei-hong (2012) and Torrance and Pryor (1998) also state
that formative assessment is carried out during instruction with the aim of improving their

learning and providing feedback.



A variety of definitions of formative assessment has been made. What is important
about these definitions is that formative assessment is accepted as a process and taking place
during instruction. So, both teachers and students are active participants in this process.
Birenbaum, Kimron, Shilton and Sharaf-Barzilay (2009) note that formative assessment is
defined as a process of gathering and interpreting information by teachers and students in
order to decide where students are in their learning, where they need to go and how well to get
there. Estimating the gap between intended and obtained outcomes and understanding what
students know are the goals of any assessment. However, the usage of this information for
closing the gap is what makes this assessment formative. So, it can be said that it also helps
learners close this gap. In “Assessment and Classroom Learning”, Black and Wiliam (1998b)
claim

The core of the activity of formative assessment lies in the sequence of two

actions. The first is the perception by the learner of a gap between a desired

goal and his or her present state (of knowledge, and/or understanding, and/or

skill). The second is the action taken by the learner to close that gap in order

to attain the desired goal. (p. 20)

Being a part of their learning, students participates in this teaching and learning
process. They can keep trace of their progress, close the gap, assess their own learning and
understand their needs and skills. So, this type of assessment helps students participate in their

own learning and it increases their participatory involvement in lessons.

2.4.1. Constructivism

Constructivism is based on a theory in which students are at the center of learning.
Different from traditional views, students actively participate in their learning and construct
their own knowledge depending on their experiences. Kala, Isaramalai and Pohthong (2010)
state that constructivism is a theoretical foundation which supports a change from teacher-
centered to student-centered. It is generally influenced by Piaget and Vygotsky’s work. It
gives courage to students to construct their own knowledge based on their own experiences
and shares this knowledge with their environment.

Constructivism is an important theoretical foundation because it accepts learning as
an active process in which students are active participants in their learning as in formative
assessment. In contrast to summative assessment, formative assessment is a dynamic process

and students play an active role in their own progress. There is an ongoing interaction
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between students and teachers and students also collaborate with their friends and
surroundings. Sardareh and Saad (2012) state that formative assessment practices have a good
compatible with constructivist learning theories, especially with its part of social interaction in
constructing their knowledge. Social constructivists confirm the importance of social
interaction and the effects of peers in shaping the learners’ experiences.

Hagstrom (2006) also states that formative assessment is described as both an
interactive pedagogy based on constructivist ideas about learning and a tool which can be
integrated into a wide variety of learning activities. It is seen that social interaction has an
important effect on students’ learning and Russian constructivist, Lev Vygotsky used a
concept known as Zone of Proximal Development (ZPD) for social interaction. Brewster,
Ellis and Girard (2002) explain zone of proximal development as students can do much more
with the help of someone than they can do alone. Sardareh and Saad (2010) also note that the
help given to the students by teachers and more knowledgeable peers when students are in

their ZPD advances their learning.

2.4.2. Involvement of Students in the Learning Process

Teachers and students are active participants of instructional process. When students
actively participate in assessment process, they become aware of their current learning and
know their needs for the purpose of improving their learning. Heritage (2007) states active
participatory involvement of students in their learning helps their progress. In formative
assessment, students get skills of self- and peer-assessment and they collaborate with their
teachers in improving a shared understanding of learning and what they need in their learning.
They use metacognitive processes so that they can reflect on their learning, observe what they

know and define what they need.

2.4.3. Self- and Peer-Assessment

Students are active participants of teaching and learning process. As Dearnley and
Meddings (2007) say, they are in the center and interactive position in instructional process.
Self-assessment involves students assessing their own work and peer-assessment is defined as
students assessing the work of their peers (Elliott and Higgins, 2005). Sung, Chang, Chiou
and Hou (2005) support Elliott and Higgins’ suggestion by stating that self- and peer-
assessment refer to the activities in which they make judgments and evaluate their own

products and those of their peers.



There are lots of definitions about self- and peer- assessment but, what is important
about them is that both types highlight active participation of learners in this process.
Students’ involvement in their evaluation process enhances their learning and gives them an
opportunity to observe both their products and their peers. During assessment, students give

and take feedback from each other and they work collaboratively.

2.4.4. Feedback

Feedback is a vital part of formative assessment. As Sadler (1989) noted it is information
about how successfully learning has been or is being done, so it is the heart of this process.
Ramaprasad (1983, p. 4) defined feedback as “information about the gap between actual level
and the reference level of a system parameter which is used to alter the gap in some way.” For
Ramaprasad’s definition, Wiliam and Black (1996) noted that the information about the gap
between levels is thought as feedback only when it is used to alter the gap. As Brown (2007)
says, feedback should in some way help to fill in the gap in order to be meaningful and useful.

Feedback is a component of formative assessment. For the information to become
formative, it should support students’ learning and be organized in such a way that it activates
their engagement, furthers their performance and helps students improve themselves. Wiliam
(2011b) states that feedback becomes formative only when the information is used to improve
their performance by learners. Therefore, information feeds back students and they become

participants of their learning. They also involve in their learning actively.

2.5. The Differences between Summative and Formative Assessment

As shown in Table 1 in contrast to summative assessment, formative assessment is an
integral part of teaching and learning process and it is a process of continuously collecting
information about students’ learning. Formative assessment is a systematic cycle of events in
which the collected evidence from ongoing activities is used by teachers and students to
decide the next steps in learning (Harlen, 2007). As Irons (2008) indicates, summative
assessment is used for judgment while formative assessment is for improvement. In contrast
to formative assessment, summative assessment focuses on what learners have learnt at the
end of instructional process. When we compare the goal of them, formative assessment
monitors learners’ improvement. However, summative assessment measures the final results

at the end of the term (Wei-hong, 2012).



Table 1

Characteristics of Formative and Summative Assessment (Moss and Brookhart, 2009)

Formative Assessment
(Assessment for Learning)

Summative Assessment
(Assessment of Learning)

Purpose: To improve learning and
achievement.

Carried out while learning is in progress-
day to day, minute by minute.

Focused on the learning process and the
learning progress.

Viewed as an integral part of the teaching-
learning process.

Collaborative — Teachers and students know
where they are headed, understand the
learning needs, and use assessment
information as feedback to guide and adapt
what they do to meet those needs.

Fluid — An ongoing process influenced by
students need and teacher feedback.
Teachers and students adopt the role of
intentional learners.

Teachers and students use the evidence
they gather to make adjustments for
continuous improvement.

Purpose: To measure or audit attainment

Carried out from time to time to create
snapshots of what has happened.

Focused on the products of learning.

Viewed as something separate, an activity
performed after the teaching- learning
cycle.

Teacher directed — Teachers assign what the
students must do and then evaluate how well
they complete the assignment.

Rigid — An unchanging measure of what the
student achieved. Teachers adopt the role of
auditors and students assume the role of the
audited.

Teachers use the results to make final
“success or failure” decisions about a
relatively fixed set of instructional
activities.
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CHAPTER 3
3. METHODOLOGY

3.1. Introduction

This chapter provides information about the design of the study, selection of the
participants, data collection tools, data collection procedures and the methods used for data
analysis. The aim of this study is to demonstrate the effects of formative assessment on

students’ participatory involvement.

3.2. Design of the Study

This study is based on formative assessment which has an important impact on
students’ learning. It is a process in which students are active participants in their learning. In
contrast to summative assessment, it focuses on process. Moreover, students are aware of
their learning and they can keep trace of their progress, understand their needs and assess
themselves and their peers. So, the aim of students is not to pass the exam or get higher
marks, but learn how to learn better. This helps students participate in their own learning.
Meanwhile, the central principles of this study are to find out how formative assessment
works in a fixed curriculum and help students increase their level of participation.

A case study was adopted in order to maintain these goals. A case study is an intensive
inquiry of a single unit with an aim of making a generalization to a larger set of units
(Gerring, 2004). It is an in-depth study of events and it can be qualitative or quantitative and
also both of them. As Rowley (2002) states, in order to see the world around us case studies
are important means. What is important is that they should not be confused with ethnographic
and other strictly qualitative research paradigms. On the other hand, case studies can be a mix
of quantitative and qualitative approaches.

A case can be a student, an event or an activity. In “How to Design and Evaluate

Research in Education”, Fraenkel and Wallen (2006) state

What is a case? A case comprises just one individual, classroom, school or program.
Typical cases are a student who has trouble learning to read, a social studies
classroom, a private school and a national curriculum project. For some researchers, a
case is not just an individual or a situation that can easily be identified (e.g., a

particular individual, classroom, organization or project); it may be an event (e.g., a
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campus celebration), an activity (e.g., learning to use a computer), or an ongoing

process (e.g., student teaching). (p. 438)

In this study, a case study was conducted in order to find out the effects of formative
assessment on students’ participation in an English language program. Both qualitative and
quantitative research designs were used by the researcher in order to minimize the weakness

and problems derived from using single source.

3.3. Participants

The participants of this study were freshmen students of Tourism and Hotel
Management Department of Vocational High School in Adiyaman University. There were
two reasons why | chose these students for this study. Firstly, there was a fixed curriculum in
Vocational High School and the type of assessment was summative. So, these students had
only three hours of English lesson in a week and their aim was to pass the exam or get high
marks. Secondly, the participation of the students was low. Because of these reasons, | chose
these students for this study.

In the class there were twenty eight students (12 males and 16 females), but the
attendance of five students in English lesson was irregular. Therefore, | conducted this study

with remaining twenty three students (8 males and 15 females).

3.4. Data Collection Tools

Data of this study were collected from different sources. Firstly, a semi-structured
interview was conducted at the end of formative assessment implementation. Because of
being conducted at the end of implementation, it was a follow-up interview. This interview
showed whether it was possible to apply formative assessment in this class and how students’
participation was affected after formative assessment practices. Secondly, as a data collection
tool, teacher journal was used. The researcher observed the class during application and kept
notes. Depending on these notes, the researcher made necessary adjustments in lesson.
Additionally, reflection sheets were used as a data collection tool. The researcher used
reflection sheets after each lesson for four weeks. Depending on students’ needs, the
researcher made some adjustments in the lesson.

For the third research question, a single subject study was used in order to find out
whether formative assessment helped low-participants increase their level of participation. It

was a quantitative tool and A-B design was used in this study. The researcher observed six
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students whose participations were low during the lessons for four weeks before the
implementation started and recorded how many times they attended to the lessons in each
week. After the implementation, the researcher recorded the number of participation of same
students in English lessons for another four weeks. The next parts give information about data

collection tools in detail.

3.4.1. Interview

One of the richest sources of data is interview which is used by qualitative researchers.
Fraenkel and Wallen (2006) state that interviewing is a vital way to be sure about impressions
a researcher gathered through observation. The purpose of interviewing people is to learn
about what is in people’s mind, what they think or what their feelings are about something.

According to Fraenkel and Wallen, there are four types of interviews: structured, semi-
structured, informal and retrospective. Structured and semi-structured interviews are verbal
questionnaires. The questions are designed in such a way to gather specific answers from
respondents. Informal interviews are much less formal than structured or semi-structured
interview. They are like casual conversation and they do not have any specific or particular
type of questioning. Retrospective interviews can be the first interview types. The goal of the
researcher is to get a respondent to call to mind and then reconstruct from memory something
that has taken place in the past.

In this study, the researcher conducted a semi-structured interview with twenty three
students at the end of formative assessment implementation (Appendix 1). Examining the
questions in the reflection sheets, the researcher added some more questions which were
based on the answers of the students. The researcher conducted the interview in Turkish so
that students could feel relaxed and reflect themselves better. The interview was conducted at
the end of implementation and it was held in their classroom, but the researcher talked with
the students one by one and a type-recorder was used during interview in order to record what
had been said.

The interview began in a sincere manner. Before the interview, the researcher
examined the reflection sheets of the students one by one and took notes about them. There
were four questions for interview and the students were first asked what they thought about
formative assessment applications in the classroom. Then, they were asked what changes they
had seen in themselves after this application and how formative assessment application

affected their participation in lessons. Additionally, they were asked what the benefits of
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feedback were to them. While the interview was going on, the researcher added some

questions depending on the notes taken from reflection sheets.

3.4.2. Reflection Sheets

Reflection sheets were used as a source of data and these sheets helped the researcher
follow students’ progress over time. After each lesson, the researcher gave these sheets to the
students to reflect on themselves (Appendix 2). The researcher examined reflection sheets
after the lesson and then modified the next lesson according to their needs. The researcher
gave these sheets for four weeks. These sheets composed of four questions for the first three

weeks and there were three questions on weekly reflection sheet in the fourth week.

3.4.3. Teacher Journal

One of sources of data was teacher journal. Harmer (2001, p. 346) says “many
teachers keep a record of what they and their students do in the form of a journal or diary.
This encourages them to reflect upon their practice, and allow them to compare different
reactions and re-evaluate the predictions that were made based on what actually happened.”
The teachers observe what is happening in their classroom and records their thoughts and
reflections in the journal.

In this study, the researcher observed the students during the lessons for four weeks. In
the first week, the researcher recorded what kinds of activities had been done in the lesson. In
the second week, the researcher kept notes of what kinds of adjustments had been done. In the
third and fourth weeks, the researcher also took the notes of what had happened in the course
sessions, students’ reflections and the researcher’s own reflections and feelings. The
researcher kept all the notes into a notebook for four weeks from the beginning of

implementation to the end of it (Appendix 3).

3.4.4. Single Subject Study

Single subject design is a quantitative research. As Fraenkel and Wallen (2006) state,
it is a design in which the data are gathered and analyzed for only one subject at a time. There
were six low-participating students in the class and the researcher observed them for four
weeks before intervention. The researcher kept record of the number of their participations
into each lesson and went on recording how many times the low-participants participated to

the lessons after formative assessment implementation started for next four weeks. The aim
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was to study the changes in the students’ behaviors after treatment. So, the researcher used A-
B design. This design was used to collect the data about the situation of the students before
and after treatment. The attendance of the students in lessons before the implementation was
baseline of the study and it was named as A. Their attendance after implementation was the

treatment of the study and it was named as B.

3.5. Data Collection Procedure

This part includes the procedures for data collection. There were three research
questions for this study. For research question 1, teacher journal and teacher notes were used
in order to find out in what ways formative assessment works in a fixed curriculum. For
research question 2, a semi-structured interview, reflection sheets and the teacher journal were
used in order to learn the students’ thoughts about formative assessment. For research
question 3, the same tools in research question 2 were used. Moreover, single subject study
was also used to learn the frequency of low-participants for participating in the lesson during
formative assessment implementation.

Tourism and Hotel Management Department of Vocational High School in Adiyaman
University had a fixed curriculum. Moreover, the assessment type that was used in the
university was summative and freshmen students of this department had only three hours of
English lesson in a week. So, the researcher chose this department to apply formative
assessment. Formative assessment implementation started in the spring term in 2013 and
lasted for a month. The week before implementation, the researcher gave information to the
students about formative assessment and the kinds of activities she would use during course
sessions. At first, the students were not sure about this new assessment type because they had
been assessed by summative assessment for a long time and their aim was to pass the exam or
get high marks. The researcher knew the students’ aims and she shared the learning goals of
the course with them. Some of the students asked some questions about formative assessment
and the researcher gave some more examples about formative assessment in order to be
clearer. Additionally, the researcher began to observe low-participants in the lesson for four
weeks before the implementation started and recorded how many times they participated in
the lessons in a list. After the implementation, the researcher kept recording the number of
their participation in the lessons for next four weeks. The number of these students was six
(Appendix 5).

There was an ongoing interaction between the researcher and the students. In the first
week, the researcher gave information about the new subjects in the course book and the
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students did the exercises in groups and gave feedback to each other. During the lesson, the
researcher also gave them oral feedback. At the end of each lesson, the researcher applied a
quiz regularly. Then, the students checked their answers and changed their papers with their
peers’ papers and gave feedback to each other. In order to keep trace of their progress in
quizzes, the researcher gave students a progress chart (Appendix 4). They wrote that week’s
scores and their expected scores for next week on the chart. At the end of the lesson, the
researcher wanted the students to reflect on weekly reflection sheet in order to find out if they
were aware of their progress and difficulties. In order to gather more data about their learning,
the researcher gave them homework.

Before the second week, the researcher checked their reflection sheets and took notes
about them. The researcher modified the lesson according to the students’ needs. For the
second week, the researcher added more exercises for the students who had some difficulties
with last week’s subject and gave chances to the students to tell their own ideas, ask their own
questions to their friends and give feedback to each other. The researcher gave written
feedback to their homework and reflection sheets and quizzes were applied again at the end of
the second week. The researcher continuously modified the lesson based on the gathered data.
The researcher recorded her observation in her notebook after each lesson and she also
examined the reflection sheets of the students before the next lesson and took notes.
Depending on these notes and the observations, she made necessary adjustments in the
lessons.

In the third week, the researcher gave the students some more exercises depending on
their needs. The students produced their own products in the lesson and it was an opportunity
for the students to write something about themselves and consolidate what they had learnt.
The students both assessed their own work and their peers’. After self- and peer-assessment,
they gave each other feedback. Moreover, their involvement in the lesson increased and they
actively participated in the lesson. A quiz was applied at the end of the third week of
implementation. After the quiz, the researcher gave them a weekly reflection sheet in order to
follow their progress over time. She also recorded her observations and notes in the notebook
after the lesson.

Before the fourth week, she checked the collected data again and made necessary
adjustments in the lesson. The students worked in groups and tried to learn from each other.
They did the exercises that the researcher prepared for them as a revision. During the lesson,
the researcher gave them oral feedback. A quiz and a weekly reflection sheet were also

applied at the end of fourth week. Moreover, the researcher observed the six low-participating
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students after the implementation started and recorded the number of their participation in the

lesson in a list for four weeks.

3.6. Data Analysis Procedure

Qualitative and quantitative research designs were used for this study. The data
gathered through interview, reflection sheets and teacher journal were analyzed and content
analysis technique was applied. The data were transcribed and coded. The researcher also
gave labels to the codes that were similar. Moreover, participation frequency polygons were
used for third research question in order to find out the frequency of low-participants’

involvement in lessons.

17



CHAPTER 4
4. RESULTS AND DISCUSSIONS

4.1. Introduction

This chapter aims to present the analysis of the data collected through interviews,
reflection sheets, teacher journal and single subject study. These data collection tools will be

used to answer the research questions of the study.

4.2. The Application of Formative Assessment in a Fixed Curriculum

The first research question of the study was “how does formative assessment work in a
fixed curriculum?” In order to answer the research question, the teacher journal and teacher
notes were analyzed (Appendix 3). The researcher tried to apply formative assessment in a
fixed curriculum in order to find out in what ways it works in such a curriculum. In order to
carry out this aim, she applied formative assessment for four weeks in an English language
program. The week before implementation, she shared the learning goals of the lesson with
the students and gave information about formative assessment. Moreover, she followed the
steps below while she was conducting this implementation.

Formative assessment implementation started the next week and in the first week, the
researcher started with new grammar structure in the course book which was simple past
tense. Firstly, she asked some questions to learn whether the students knew the subject and
gave examples about it. Then, the researcher made mix groups of students and wanted them to
do the exercises together. The aim was to give the students a chance to share their own ideas
and be social because some of the students were withdrawn and they avoided from expressing
their ideas. After the group work, the researcher wanted the students to give each other
feedback. Moreover, the researcher gave oral feedback during the whole lesson. In spite of
being the first hours of implementation, the researcher saw that most of the students had the
desire of attending to the activities. Additionally, there was an interaction between the
students and the researcher which was different from the weeks before implementation.

The researcher applied a quiz composed of ready-made questions of the unit. After the
quiz, the students checked their answers and the researcher wanted the students to change
their papers with their peers and assess each other. The researcher wanted them to both assess
their own work and assess the work of their peers because self- and peer-assessment

highlighted active participation of the students in instructional process. Moreover, they
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worked collaboratively when the students gave and took feedback from each other. At the end
of both types of assessment, the researcher gave students a progress chart in order to keep
trace of their own progress in quizzes. Students wrote that week’s scores and their expected
scores for next week on the chart. This chart attracted their attention most and the students
had a chance of following their own progress from it every week. At the end of the lesson, the
researcher gave the students a weekly reflection sheet and wanted them to reflect on
themselves. The reflection sheet composed of four questions. The first question was what they
learnt that week. The second one was whether they thought group work was beneficial for
them. The third one was whether the feedbacks the students took from the researcher and their
peers had any benefits to them and the last one was what the students did not learn and what
they could do to improve. The students wrote their ideas to the questions in the sheet. Then,
the researcher collected them to examine and she also gave the students homework in order to
consolidate what they had learnt in the lesson. Moreover, the researcher started to observe six
low-participants in the lesson for four weeks before formative assessment implementation and
recorded the number of their attendance to the lesson in a list each week. The researcher went
on observing these students in the first week of the implementation and recorded how many
times they participated in the lesson after the implementation.

The researcher observed the students during the lesson and kept notes in her journal
after the lesson. In the journal the researcher recorded what kinds of activities had been done
in the lesson and she also recorded the students’ feelings and her own thoughts and feelings in
the journal. The researcher recorded her thoughts and feelings and she noted that applying this
new assessment type to this class was not so easy for her because of time constraints and the
students’ being accustomed to summative assessment. However, most of the students liked
the activities and became active in the lesson although it was the first week of implementation
and this situation made her happy. In the journal the researcher also noted that some of the
students were unwilling about attending to the activities and she noted that she did not know
the reason. The researcher examined the reflection sheets of the students in order to learn their
thoughts and feelings about the lesson and make necessary adjustments according to their
needs before the second week. After analyzing their reflection sheets, the researcher realized
that these unwilling students did not understand that week’s grammar structure. So, she
prepared some more exercises especially for the students who had some difficulties with the
structure according to their needs.

In the second week, the researcher collected the students’ homework at the beginning

of the lesson and gave the exercises to all the students. It became a revision for both the
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unwilling students and the rest of the students. The researcher wanted them to prepare their
own questions about last week’s structure and ask the questions to each other. By this way,
the students produced their own sentences and had a chance to express their own ideas. While
the students were asking the questions to each other, the researcher guided them and did not
correct their mistakes. She just asked guided questions to them in order to find their own
mistakes. After these activities, the students gave feedback to each other and the researcher
also kept giving oral feedback to the students during the lesson. The researcher asked some
questions about what she was doing at that time and what they were doing as well. The aim of
the researcher was to learn whether the students had some background information about
present continuous tense which was the second week’s new subject. From the answers, it was
seen that most of them had some ideas about present continuous tense. By asking questions
and giving examples, the researcher wanted the students to find the rules of this tense and it
became a very inductive way of learning for them. The students did the exercises by working
with their pairs. While the students were dealing with the exercises, the researcher was
controlling their homework and giving written feedback to their homework because of time
constraints. Then, the researcher handed out their homework sheets to the students and they
examined their papers. The researcher did not focus on their grammatical mistakes on the
papers and wrote short guided notes on what they had written. She also used some facial
expressions on their papers in order to attract their attention and motivate them. At the end of
the lesson, the researcher applied a weekly quiz to the students. They checked their answers
and changed their papers with their friends. After self- and peer-assessment, the students
checked their last week’s scores and wrote that week’s scores on the progress chart. They
compared their scores and kept trace of their level of progression on the chart. The researcher
gave the students a weekly reflection sheet at the end of the second week and wanted them to
reflect on themselves. That week’s sheet had four questions. The first question was same with
last week’s first question. It was what they learnt that week. The second question was what
the benefits of giving and taking feedback were for them. The third one was about learning
their ideas about homework and the last one was whether the quizzes helped their progression.
The students wrote their ideas to the questions in the sheets and the researcher collected the
sheets to examine. Additionally, the researcher observed low-participants during the lesson in
the second week and recorded the number of their attendance to the lesson in the list again.
The researcher observed the students during the whole lesson again and kept notes in
her journal after the lesson. She recorded what kinds of activities she had applied in that week

and students’ feelings in the journal. She also noted what adjustments she had done in the
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lesson. She stated that she had prepared more exercises for the students and applied question-
answer activities to the students in order to reinforce what they had learnt the week before.
She also stated in the journal that the unwilling students liked the activities and began to
participate in the lesson. The students became active in the lesson and tried to ask everything
they did not understand. Moreover, she noted that they began to take the responsibility of their
own learning and it was a positive effect of this assessment on these students. The researcher
was satisfied with this situation and said that it was good to see these results in spite of time
constraints. After the lesson, the researcher examined the reflection sheets of the students in
order to learn their thoughts and feelings about the lesson and modify the lesson if necessary.
The researcher examined the sheets of the students and she saw that some of the students had
some difficulties with vocabulary and making sentences. She examined the units in the first
and second week of implementation and noted the vocabulary parts of the units. Then, she
prepared an exercise for the students in order to use the words in the units and the grammar
structures of the second and the third week. So, the students would learn the words and make
sentences by using these tenses on their own.

In the third week, the researcher wrote some examples about present continuous tense
with its future meaning at the beginning of the lesson. Then, she got the students ideas about
the examples and she gave some examples about ‘be going to’ which was the third week’s
grammar structure. She wanted the students to make a connection between the sentences and
give examples about future tense. The students gave their examples and the researcher gave
them oral feedback as well. There was a grammar exercise in the unit and the students
completed the sentences by using future tense. After this exercise, the researcher wrote a list
of words on the board and wanted the students to write about their plans for next holiday by
using both present continuous tense and future tense and the words on the board. The aim of
the researcher was to help the students, especially who had some difficulties with the words
and making sentences and the problem of these students would be resolved with the help of
this exercises. This exercise was an opportunity for the students to produce their own products
and a way of using what they had learnt. While the students were writing about their plans,
the researcher was observing them. During the activity, the students were active and they
were sharing their ideas with their friends. After the students had finished, the researcher
wanted the students to change their papers with their peers’ and give feedback to each other.
The students started to check their peers’ works and assess them. The researcher knew that the
students’ involvement in their evaluation process would enhance their learning and give them

an opportunity to observe both their products and their peers’. The researcher applied a quiz
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to the students towards the end of third week’s lesson. As before, the students checked their
answers, changed their papers with their peers’ papers and assess them. During the
assessment, the students worked collaboratively. The researcher gave them a progress chart
and the students wrote their scores on it. They also checked their last week’ scores and their
expected scores and they wanted to learn if they reached to their expected scores. After this
activity, the researcher gave the students a weekly reflection sheet and they reflected on
themselves. The reflection sheet composed of four questions. The first question was the same
as last two weeks’ question. The second question was to learn their ideas about the benefits of
sharing their ideas with their peers about a subject. The third one was whether their desire of
participation in the lesson increased and the last one was what the students did not learn that
week. The students filled the sheets and the researcher collected them again. Moreover, the
researcher went on observing low-participants and recorded their number of involvement in
the lesson.

The researcher observed the students during the whole lesson and kept her notes in the
journal after the lesson. In the journal, she recorded how was the lesson, the students’ feelings
and her own thoughts and feelings. The researcher stated in the journal that the participation
of the students in the lessons increased and they also expressed themselves better in the lesson
when their situation was compared with the weeks before implementation. She also stated that
she was happy with this situation. The researcher examined the reflection sheets of the
students before the fourth week in order to make adjustments if necessary. She prepared some
exercises about the usage of simple past tense, present continuous and future tense for last
week as a revision.

In the fourth week, the researcher made four groups of the students and gave the
exercises to the students at the beginning of the lesson. While the students were working in
the groups, the researcher observed them and did not interfere in any way. The students asked
questions reciprocally, discussed the questions and gave feedback to each other during the
group work. They also worked in cooperation and tried to learn from each other. After this
activity, the researcher wrote there questions on the board. They were what they had been in
the past, what they were at that time and what they would be in the future. The students were
asked to write about themselves in the direction of these questions. After the students had
finished, they started to read what they had written and the researcher gave them oral
feedback. Then, the researcher applied the last quiz to the students. Similarly, they checked
their answers, chanced their papers with their peers mutually and assessed themselves. The

researcher gave them the progress chart and the students checked their scores again. After
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self- and peer-assessment, the researcher handed out a weekly reflection sheet and the
students reflected on themselves. Last week’s reflection sheet had three questions. The first
question was whether the students thought formative assessment was beneficial. The second
one was what changes they had seen in themselves about learning English and the last one
was whether they thought such a kind of learning would have any effects on their next
learning. The students completed the sheets and the researcher collected them at the end of the
lesson. It was the last week of observing low-participants’ involvement in the lesson and the
researcher recorded their number of participation.

The researcher went on observing the students at the last week of formative
assessment implementation. She kept recording her notes in the journal after the lesson. She
stated in the journal that their attitudes towards the lesson were not like the weeks before
implementation and they were more enthusiastic about learning English. She said that these
were positive effects of formative assessment on the students. Lastly, she noted that it was a
really good sense to see that the students were happy about learning English. Additionally, the
researcher applied a semi-structured interview with the students the day after implementation.

Applying formative assessment in a fixed curriculum was not so easy for the
researcher because of time constraints and the students’ being accustomed to summative
assessment, but the positive effects on the students’ participation and their being active in the
lessons although it was the first weeks of the implementation was a good side of this
implementation to see how it worked in such a curriculum for the researcher. She also met
some unwilling and shy students while she was conducting this implementation. For these
students, she made some adjustments in the lessons in order to help them become a part of
their own learning and learn how to learn better. Moreover, the students’ awareness about
their progress made the researcher’s work easy because they willingly attended to the
activities, had the desire of learning English and became intentional learners. It can easily be
said that she was satisfied with the results of formative assessment on their learning and their
participation in the lessons in spite of time constraints.

4.3. Students’ Ideas about Formative Assessment

Formative assessment application lasted four weeks. The second research question
was about students’ ideas about formative assessment implementation. The students’ answers
to semi-structured interview questions, their reflections in the sheets and the notes taken in the
journal were analyzed and the data were categorized under three terms: effects of FA on

attitudes towards English, on participation and on awareness.
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4.3.1. Effects on Attitude towards English

It was found that formative assessment application had a positive effect on students
and changed their attitudes towards English. Students become more active in the lesson and
liked the activities thanks to formative assessment applications. Formative assessment helped
the students be more enthusiastic about the lesson and changed their attitudes towards the
lesson. This situation is clear in some of the participants’ responses in the interview when

they were asked what they thought about formative assessment applications:

ST5: It had been a very good application. | think it was positive and effective for us. |
observed positive attitudes towards English lesson among my friends. I think that I and
my friends had the same progression because our attitudes were different in fall term.
We were in the lesson just to pass it, but my willingness to come to the lessons
increased and | liked English lessons more than before. Moreover, English lessons

were full of activities more than before.

ST17: 1 think formative assessment applications were useful because we had an
opportunity to make a revision what we had learnt and the lesson also became
attractive to us. Before this application, my aim was just to pass the lesson, but my

enthusiasm about English lesson increased due to formative assessment applications.

ST20: This assessment was beneficial for me. English lessons became more active and
enjoyable. | used to sleep during the lessons before this application, but I am trying to
learn something now thanks to these applications. Additionally, English lessons are

not monotonous any more.

It is seen that formative assessment has an effect on their attitude towards English.
This effect on the attitudes is also clear in teacher’s journal. The researcher stated that
students were enthusiastic about learning English as they actively began to take the
responsibility of their own learning. The students got an opportunity to express themselves
without having the fear of getting a mark and they were more willingness about the lesson
than before. The researcher also noted that having seen the change in their attitudes towards
the lesson made her happy. Moreover, it is possible to see the effects on their attitude towards
English in their reflection sheets. This situation is clear in some students’ reflection sheets in
the last week of application when they were asked whether they thought formative assessment

was beneficial:

24



ST7: | think it is useful for me because | am active in the lessons now and | am not
afraid of English lesson anymore and my interest in this lesson has increased since the

beginning of formative assessment implementation.

ST3: | believe that formative assessment is beneficial for me because English lessons
are more productive and enjoyable now. | do not get bored in the lessons as before. |

can easily say that I like this lesson very much now.

STO: It is beneficial. In the past | hated English because | could not understand it, but

now | enjoy the lesson and I like English.

As it is seen in ST9’s expression, the changes that happened in students after
formative assessment application have effects on their attitudes towards English. Some
students had negative attitudes towards the lesson because of different reasons. The reasons
such as fear from the lesson because of not understanding it, unwillingness towards the lesson
and reluctance about learning the language affected the students in a bad way, but it is good to
see their positive attitude towards the lesson in the changes that occurred in them after
formative assessment application. This situation is clear in some students’ interview when

they were asked what changes they saw in themselves after that application:

ST2: | can easily say that | overcame the fear of not learning English. I am not afraid
of marks or grades. Formative assessment evoked the desire of improving myself more

than before.

ST3: I did not care about English before that application. | knew that English was
useful for me, but I did not want to study it. The situation is different now. I like

English more and study it willingly.

ST22: | had a sense of wonder about learning English after the application. | began to
do my homework carefully, did some researches on English in the internet and tried to
learn something from each activity. My willingness about learning also increased.

The students were also asked what changes they had seen in themselves about learning
English in the fourth week’s reflection sheet. The following two excerpts also show us the

changes that the students had seen in them have effects on their attitude towards English.
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ST12: | thought that | could not learn that language, but that lesson became my
favorite because | could understand the lesson easily, make my own sentences and
learn many words after that application. Well, | can say that I like this lesson much

now.

ST14: | liked the lesson after that application because it helped me have the desire of
studying English. Now, | can express myself better than before and | become happy to
be in the lesson.

Students were active participants of teaching and learning process and they involved in
the assessment procedure. They assessed their own work and their peers’ work and both self-
assessment and peer-assessment highlighted active participation of the students in that
process. Students’ involvement in the assessment process helped them create a learning
culture in the lesson because they learnt to help each other and work cooperatively rather than
be in a competition with each other. So, their involvement in the evaluation process enhanced
their learning and gave them an opportunity to observe both their products and their peers’
products. Moreover, the students got both written and oral feedback from their peers and
teacher during the application. They also gave feedback to their peers and they learnt from
each other’s views about their work. Formative assessment affected their attitude towards
English and this is clear in the interview when they were asked what the benefits of feedback
were to them. Following excerpts are examples about the effects of formative assessment on

their attitude towards English:

ST1: It had a positive effect on me. | do not make the same mistakes that I did in my
homework and quizzes before. | begin to do my homework delicately according to the
feedbacks. When someone commented on my homework in the past, | got angry about
their comments, but now | know that feedback is beneficial for me and I like my
English lesson more.

ST5: Benefits of feedback to me were a lot. | do not hide my mistakes and deficiencies
in the lesson anymore. | ask everything and try to learn the language. Feedback
affected my English positively. Now | care about feedbacks more than before and the
rate of my mistakes has decreased a lot. Moreover, the relations with my friends have

become well and English is much important for me now.
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The students’ involvement in their evaluation process enhanced their learning and the
notes about how giving and taking feedback affected the students’ attitude towards the lesson
were also recorded in the journal by the researcher. The researcher stated in the journal that
the students become more active in their learning process as they started to give and take
feedback. They were so happy when they told their ideas to their peers because they did not
have such a chance before. They began to pay more attention to their peers’ comments and
wanted their help when they did not understand anything. It was recorded that it was good to
see them learning from each other and that situation reflected to their attitudes to the lesson
positively. The students became more intentional learners day by day and more ambitious
about learning English. The researcher also noted that seeing the effects of formative
assessment on their attitudes was good and she was satisfied with the reflections. The effects
of formative assessment on their attitude towards the lesson were also seen in their reflection
sheets. This can be seen in two students’ reflection sheets when they were asked whether the

feedbacks they took from the researcher and their peers had any benefits to them:

ST3: Although it was our first lesson of application, feedbacks that I got from my
teacher and peers affected me in a positive way. | become ambitious about studying

English and doing my homework and | began to like the lesson.

ST23: | got more curious about learning English thanks to the feedbacks.

The students were also asked in the second week’s reflection sheet what the benefits of
giving feedback to their peers and taking feedback from them were for them. This situation is

clear in one of the students’ excerpt:

ST9: Giving feedback to my peers and taking feedback from them helped me about
learning English. | corrected my mistakes in the activities and | also felt myself
important when my peers paid attention to my feedback. This helped me to like
English.

4.3.2. Effects on Participation

Formative assessment had a positive effect on the students’ participatory involvement.
Students and the researcher were active participants of the instructional process. Being a part
of their learning, the students participated in that teaching and learning process and took the
responsibility of their own learning. They could keep trace of their progress and they
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understood their needs and skills. They also worked in collaboration with their peers and the
researcher. So, they learnt more from their views and they become more social. This situation
also affected their perspective about the lesson. They saw that they could learn English and
the lesson become more attractive to them. They began to like the lesson more and they
participated in their own learning more than before. So, it can be said that formative
assessment helped them participate in their own learning and it increased their participatory
involvement in the lesson. This situation is clear in some students’ interview when they were

asked how formative assessment affected their participation:

ST16: Before this application, | just preferred to listen to the lesson because | did not
like the lesson much. English lesson become more enjoyable and | liked it after this
application. | become active in the lesson and | began to learn more. So, my

participation in the lesson increased more.

ST22: Formative assessment affected my participation in the lesson in a positive way.
| began to participate in the lesson more and my interest to the English was also
increased. | was relaxed and | was in conversation with my surrounding in the lesson.

This also increased my participation in the lesson.

ST23: Formative assessment was useful for me. As | said before, | was afraid of asking
questions, but | overcame this. Now | can express myself easily. This positively
affected my participation in the lesson and | participate in the lesson more than

before.

These are some examples from the interview. It is clear from the excerpts that
formative assessment increased their participatory involvement in the lesson. The effects on
students’ participation are clear in teacher’s journal. The researcher stated in the journal that
formative assessment affected their participation in a positive way. She noted that while she
was observing the students in the lesson, she realized that students began to explore their own
skills about learning the language. In fact, the students had not believed in themselves about
learning English and they saw that they could learn it with the right tool which was formative
assessment. The students became more active in the lesson and participated in the lesson more
than before. She also stated that it was really good to see the positive effects of formative
assessment on the students’ participatory involvement and she was happy about the effects of

it on the students. It is also possible to see the effects of formative assessment on students’
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participation in their reflection sheet. This situation is clear in some students’ reflection sheets
in the third week of implementation when they were asked whether their desire of
participation in the lesson increased:

ST5: | think that our desire of participation in the lessons increased. Before this
application, | was passive and | did not participate in the lessons so much, but this

assessment is very effective and | begin to participate in the lessons more.

ST7: My willingness to participate in the lesson increased thanks to this application.
English lessons are more enjoyable and | can form sentences easily now. | like English

lessons and my participation in the lesson has increased since this application.

4.3.3. Effects on Awareness

When the evidence that gathered from the students was analyzed, it was seen that
formative assessment had affected their awareness. Students were active participants of their
own learning during formative assessment application. When they actively participated in the
assessment process, they become aware of their own learning and their needs. This type of
assessment raised their awareness and it is possible to the effects on their awareness in the
changes that were seen in them after formative assessment application. This situation is clear
in two students’ interview when they were asked what changes they saw in themselves after

that application:

ST13: Our previous lessons were not like this. I did not talk much in the lesson before,
but now | am aware of where | need to improve myself in the lesson and how my

progression is.

ST16: Formative assessment helped me understand the subjects that | had problems
with. | became aware that my willingness towards the lesson was increasing. | can
easily ask questions to both my peers and you. Moreover, | am aware of the fact that |

can express myself more easily.

It is seen from the excerpts that formative assessment affected their awareness.
Students were active in their learning and they had a chance of keeping trace of their progress.
During formative assessment application, the students got the skills of self- and peer-
assessment. They gave feedback to their peers and took feedback from them and they also got

verbal and written feedback from the researcher. These feedbacks affected the students’
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awareness. This can be seen in the interview when the students were asked what the benefits
of feedback to them. Following excerpts are examples about the effects of formative

assessment on the students’ awareness:

ST7: | became aware of my mistakes in the activities thanks to the feedbacks and |
corrected them. It is really a good sense to see that | can learn English. The assistance

of you and my peers is a lot to me.

ST9: | became aware of my deficiencies in the lesson and | completed them. | learnt

many words. Moreover, | can easily make sentences.

ST13: | became aware of my deficiencies in the lesson thanks to the feedbacks that I
took from you and my peers and | completed them. Additionally, I became aware of
how much | progressed. | am sure | will be better in the lesson.

The effects on awareness were also stated in the teacher’s journal. The researcher
stated that formative assessment had effects on their awareness. Students became more aware
of their strong and weak points in the lesson and tried to complete their weak points. The
activities such as group work, quizzes and taking or giving feedback had a contribution to
their English and they helped the students be aware of their progression. She also noted that
the students became more willing to learn English and they were happy about their progress.
Moreover, when the reflection sheets of the students were analyzed, it was clear that quizzes
and group works had also affected their awareness about their learning. Following excerpts

are examples about this issue:

ST12: | became aware that I did not know many words when we worked in groups and

group work was very useful for me to tell my ideas easily.

ST14: | became aware of my deficiencies in English after the quizzes and I completed
them. Quizzes helped my English progress and I liked English much.

4.4. The Effects of Formative Assessment on Low-Participants’ Level of Participation

Formative assessment had effects on the students’ participation as it was seen in the
students’ thoughts about formative assessment. Formative assessment affected their attitude
towards English, their participation and their awareness. Moreover, the researcher wanted to

learn whether formative assessment increased low-participants’ level of participation in the
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lesson. So, she observed the students during the lesson and saw that the participation of six
students was low. She kept observing these six students for four weeks before the
implementation and recorded the number of their involvement into each lesson in a list. She
also went on recording how many times the low-participants attended to the lesson after the
implementation for the next four weeks. The researcher collected the data about the situation
of these students before and after treatment. A-B design was used in order to analyze the
collected data for each student. The attendance of the students in the lesson before the
implementation was the baseline of the study and it was named as A. The symbol B was the
attendance of them after implementation and it was the treatment of the study. Each design

was analyzed for each student separately and presented below.

Figure 1 Frequency of Participation of Student 4
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Student 4. This student was one of the low-participating students. As seen in Figure 1,
this student participated in the lesson only once in four weeks before the implementation
started. However, soon after the treatment, participation started to increase, and in the last
week of the implementation, she even participated four times in a lesson. This situation is also
clear in her response to the interview question when she was asked how formative assessment

affected her participation:

It increased my participation. | kept away from English because | did not like it before

and | thought that I could not learn this language, but | became aware that | was
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wrong. Now | like English lesson very much and my participation to the lesson also

increased.

The same is also apparent in the reflection sheet of this student in the third week when
she was asked whether her desire of participation increased:

Yes. | liked the lesson thanks to this application and | began to participate in the

lesson more than before.

Figure 2 Frequency of Participation of Student 8
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Student 8. This student was one of six low-participants. As seen in Figure 2, she
participated two times in the lessons in four weeks before the implementation, but after the
implementation started, the level of her participation increased week by week and she even
participated five times in the lesson in the eighth week. It is also clear in her interview when
she was asked how formative assessment affected her participation:

This implementation affected my participation positively. | did not attend to the lesson
before, but | was motivated after this implementation. | study English better and |
participate in the lesson more. Moreover, it makes me happy to see that | am

successful in the lesson.

In the reflection sheet of the third week, she was also asked whether her desire of

participation increased. The situation is same in her response to the question:
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| did not attend to the lesson before, but | have participated in the lessons more since

this application. I am learning English more day by day.

Figure 3 Frequency of Participation of Student 10
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Student 10. This student was a low-participating student. As it is seen in Figure 3, she
participated in the lesson once in the first week and there was not any participation in other
weeks before the implementation. However, the participation started to increase after the
treatment and she participated four times in the lesson at the seventh week. Moreover, the
level of her participation was stable in the seventh and eighth weeks. This situation is clear in

her response to the interview question:

This application had a positive effect on me. Now I study English willingly, understand
the lesson and participate in the lesson enthusiastically. Additionally, | come to school

eagerly and | consistently want to attend the lesson.

In the reflection sheet of the third week, she also stated that she understood the lesson
and liked English lesson more than before. Moreover, she was interested in learning English
when it was compared with a few months ago and her desire of participation in the lesson also

increased.
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Figure 4 Frequency of Participation of Student 11
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Student 11. This student was a low-participant and the situation of her before and after
treatment is seen in Figure 4. She participated in the lesson only once in four weeks before the
implementation, but her participation increased after the implementation started. The
participation was same at the fifth and the sixth week. However, the participation started to
increase and she even participated four times in a lesson in the last week of implementation.
This is also clear in the student’s response to interview when she was asked how formative

assessment affected her participation:

In fact, I did not have any desire about learning English before, but the situation is
different now. | eagerly participate in the lessons and |1 am also willing to learn

English more. | can easily make sentences now and I like participating in the lessons.

The situation did not apparently change in her reflection sheet in the third week when

she was asked whether her desire of participation increased:

It certainly increased after the application. The lessons were very enjoyable and | can

also express myself. | like English lessons and | participate in the lessons more now.
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Figure 5 Frequency of Participation of Student 15
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Student 15. He was one of the students whose participation was low. As it is seen in
Figure 5, he participated two times in the lessons before the implementation started and the
number of his participation was same in the second and third week. Moreover, his
participation in the first week of implementation was not different from the second and third
week before the implementation. However, soon after the implementation, the participation
started to increase. While the participation was stable in the sixth and seventh week, it started
to increase again and he participated five times in the lesson in the eighth week. This situation

is also clear in this student’s response to the interview question:

| can say that formative assessment absolutely increased my participation. | liked
English lessons and | do not have any prejudice any more that my peers will laugh at
me if | make a mistake. Being aware of my improvement also increased my

participation in the lessons. Now | participate in the lesson more than before.

The same is clearly seen in his reflection sheet of the third week:

| like English lessons and | am not afraid of making mistakes. | became more active in
the lessons after this implementation and | began to participate in the lessons more. |

can say that my desire of attending the lesson increased.
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Figure 6 Frequency of Participation of Student 18
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Student

6, there was no participation before the implementation started. However, her participation

began to increase after the implementation. Her participation was constant in the fifth and the

sixth week, but

in the last week of implementation, the number of participation was three. This is also clear in

her response to

18. This student was also one of low-participating students. As seen in Figure

it started to increase again in the last two weeks of implementation and even

the interview question when she was asked how formative assessment affected

her participation:

| was shy and I did not understand English before the implementation. So, I always

had the

When | do not understand anything, | can easily ask to you and to my peers. Formative

assessment affected my participation and | participate in the lessons thanks to this

fear of failing in the lesson, but now I am not afraid. I like English lesson.

implementation.

The same is also apparent in the reflection sheet of this student in the third week when

she was asked whether her desire of participation increased:

Yes, my

this lesson and | am more active in the lessons now. When | participate in the lesson, I

desire of participation increased because formative assessment helped me like

learn more.
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As it is seen from A-B design, the students’ responses to interview questions and their
reflections on their sheets, formative assessment helped low-participants increase their level
of participation in the lesson. The students were a part of their own learning and they
participated in that teaching and learning process. The effects of formative assessment on the
students’ participation were also stated in teacher’s journal when the students were asked
what they thought about formative assessment. The data about the situation of these six low-
participants were analyzed and it was seen that formative assessment had a positive effect on

the students’ participatory involvement.
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CHAPTER 5
5. CONCLUSIONS

5.1. Introduction

This chapter aims to present a summary of the findings about the present study. There
are also suggestions for further research.

5.2. Review of the Results — Research Question 1

One of the aims of this study was to find out in what ways formative assessment

worked in a fixed curriculum. The research question for this aim was:

1. How does formative assessment work in a fixed curriculum?

In order to apply formative assessment, Tourism and Hotel Management Department
of Vocational High School in Adiyaman University was chosen because this department had a
fixed curriculum and had only three hours of English lesson in a week. Moreover, the
assessment type of this university was summative. To carry out this aim, formative
assessment was applied for four weeks and the teacher journal and the teacher notes were
analyzed.

The teacher journal and teacher notes were analyzed and it was found that most of the
students liked the activities and became active in the lesson in spite of time constraints and the
students’ being accustomed to the previous assessment type. One of the reasons that helped
them like the activities and become active was that the students were given a chance of
sharing their own ideas with their peers and working within a group. The other reason was
self- and peer-assessment because self- and peer-assessment tasks highlighted active
participation of them in teaching and learning process. Moreover, working in cooperation
with each other, giving feedback to their peers and taking feedback from them also had effects
on their active participation and their attitudes towards the lesson. The researcher was happy
about seeing these effects on the students while she was trying to find out how it worked in
that program.

Formative assessment helped the students increase their participation in the lessons as
they began to take the responsibility of their own learning and involve in their own
assessment process. This involvement created awareness in their understanding that this

assessment type had effects on their learning and helped them become intentional learners.
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Additionally, the collected data were used to make necessary adjustments in order to meet
their needs and modifying the lesson according to their needs made the lesson formative. As
Black and William (1998a) stated, assessment refers to all those activities undertaken both by
teachers and students in assessing themselves. The data are used as feedback to make
necessary adjustments. Such kind of assessment is formative assessment when the evidence is
actually used to adapt the teaching to meet students’ needs.

Formative assessment positively affected the students’ willingness about attending the
lesson and this situation made the researcher’s work easy while she was applying it. It was
found that the students had the desire of attending to the lessons when their situation was
compared with the weeks before implementation. Moreover, it was also found that the
students became aware of their own learning and kept trace of their progress as they took and
gave feedback. As Sadler (1989) stated before, feedback is the information about how
successfully learning has been done or is being done and this information is the hearth of this
process. So, it can be said that this information supported students’ learning, activated their
engagement and helped them improve themselves. As a result, the information became
formative.

Finally, it was found that the students’ attitudes towards the lesson were positive and
the students were also enthusiastic about learning English. It made the researcher happy about
the results because the students were passive, did not participate in the lessons and did not
also want to learn English before implementation. Their aim was just to pass the lesson. So,
formative assessment became a refreshing soul for these students to like the lesson, have a
positive attitude towards the lesson, explore their skills and understand their needs. Moreover,
the positive effects of formative assessment on students’ participation showed that it could be

applied in a fixed curriculum and how it worked in such a program.

5.3. Review of the Results — Research Question 2

Another aim of this study was to learn the students’ ideas about this assessment. The

research question for this purpose was:

2. What do the students think about formative assessment?

To carry out this aim, a semi-structure interview and weekly reflection sheets were
applied and a teacher journal was also kept in order to write the observations. From the

analysis of the data collection tools, the students’ thoughts about formative assessment were
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categorized under three terms: effects of formative assessment on attitudes towards English,
on participation and on awareness.

The data were analyzed and it was found that formative assessment had a positive
effect on students and changed their attitudes towards English. One of the reasons of changes
in their attitudes towards the lesson was that the students began to like English lesson because
the lesson was not monotonous anymore and it was full of activities. So, the students got an
opportunity to express themselves without fear of getting marks and they actively began to
take the responsibility of their own learning. Moreover, some of the students had negative
attitudes towards the lesson because of different reasons before the application. These were
fear from the lesson because of not understanding it, unwillingness towards the lesson and
reluctance about learning language. From the students’ responses to interview and their
reflections in the sheets, it was found that these negative attitudes towards the lesson turned
out to be positive after the application.

Another reason that changed their attitudes towards the lesson was self- and peer-
assessment because the students became active participants in instructional process and they
began to assess their own work and their peers’ work. Weisi and Karimi (2013) state in their
study that self-assessment is at the center of formative assessment because it is a way of
giving information and involving the students in their assessment process. Moreover, it is a
tool that they take the responsibility of their own learning. Similarly, Kollar and Fischer
(2010) state “peer-assessment is an important component in the design of learning
environments implementing a more participatory culture of learning”. As the students
involved in the evaluation process, they learnt to help each other and work in cooperation
rather than competed with each other. Moreover, they learnt from each other’s views about
their work when they gave and took feedback. This situation positively reflected to their
attitudes towards the lesson.

The second category was the effects of formative assessment on participation. From
the analysis of the data, it was found that formative assessment had a positive effect on the
students’ participatory involvement. Before the implementation, the students were not so
active in the lesson and did not like the lesson so much. However, they became more active
and participated in the lessons more than before after the implementation. Formative
assessment became a way for them to explore their own skills about learning the language and
the researcher was a guide for them to find their way on the path. So, formative assessment
was a chance for the students to understand their needs and skills. It was seen that they could

learn English and the lessons became more attractive to them. Being active participants in the
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instructional process, they participated in the lessons more than before. So, it can be said that
formative assessment increased their participatory involvement.

It was found from the analysis of the collected data that formative assessment had
effects on the students’ awareness. It was possible to see the effects on awareness in the
changes that were seen in the students after formative assessment implementation. The
students actively participated in the assessment process and their active participation raised
their awareness about their own learning and their needs. They became aware of their strong
and weak points in the lesson and this awareness helped them complete their weak points.
Moreover, group work, quizzes and homework had a contribution to their English and they
helped the students raise their awareness about their progress. It was also found that feedback
affected their awareness. The students gave feedback to their peers and took feedback from
them. This information activated the students, furthered their performance and raised their
awareness about their progress. It was easily seen that formative assessment affected their

awareness positively.
5.4. Review of the Results — Research Question 3

Last aim of this study was to find out in what ways formative assessment helps low-

participants be involved in the lessons. The research question for this purpose was:

3. Does formative assessment help low-participants increase their level of

participation?

To carry out this aim, a baseline design was applied in order to analyze the effects of
formative assessment on the level of six low-participating students’ participation statistically.
Moreover, a semi-structure interview, a teacher journal and weekly reflection sheets were
used for collecting data. From the analysis of frequency of participation designs, it was found
that formative assessment helped low-participants increase their level of participation. It was
seen that the participation of these students in the lessons was low and they participated in the
lessons once or two times in four weeks before the implementation started. However, their
participation started to increase after the implementation. The other students’ participation
increased week by week while the participation of some students was stable at two weeks
after the implementation. As Black and Wiliam (1998a) stated before, although formative
assessment has a vital effect on learning for all the students, it helps low-participants more
than other students, and so reduces the range of attainment while rising attainment overall. It

was also found that these students’ attitudes towards the lesson chanced and they began to like
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the lesson more than before after the implementation. This situation affected their
participation positively because they were a part of their own learning and became aware of
their progress in the lesson. Being active in the lesson also increased their desire of
participation. These results indicated that formative assessment affected the students’

participatory involvement in the lessons.

5.5. Suggestions for Further Research

This study tried to find the possible effects of formative assessment on the students’
participatory involvement. It was found that formative assessment had positive effects on
increasing students’ participation in the lessons. For further research, these positive effects of
formative assessment can be the main focus of the studies about participation.

Another suggestion is about the population of the study. The number of the students
for this study was twenty three. Larger population will be more effective in understanding the
effects of formative assessment on their progress for further research. Moreover, formative
assessment was applied for four weeks for this study. For further researches, conducting a
longitudinal study will possibly be more effective in giving more accurate results. A-B design
was used for six low-participating students to see the effects of formative assessment on their
participation before and after treatment. It is possible that some other variable caused the
chance. Therefore, the suggestion for further research is to use A-B-A design and observe the
students after the treatment. If the students’ participation is different during the
implementation than either baseline period, then it is the stronger evidence for effectiveness
of the implementation.

5.6. Implications of This Study

As Moss and Brookhart (2009) stated before, formative assessment is an active and
intentional process that both teachers and students continuously and systematically collect the
evidence of learning with the aim of improving students’ achievement. Formative assessment
has a vital impact on student learning rather than summative assessment. According to the
data analysis of the current study, assessment is a way used for improving students’
achievement rather than a way of giving marks. The study shows that it is necessary for the
teachers to use formative assessment in order to further their learning. Moreover, if we want
our students to be a part of their own learning, understand their needs and skills assess their

own learning and become active and intentional learners, we should create these opportunities
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for our students. As lecturers, we should use formative assessment in order to create these

opportunities in the instructional process.
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7. APPENDICES
7.1. Appendix 1: Interview

Student 1

T: Merhaba.

S: Merhaba hocam.

T: Sana bazi sorular soracagim ve senin fikirlerin benim ic¢in 6nemli. Birinci sorumuza
gecelim. Oncelikli olarak smifta yaptigimiz uygulamalar ilgili ne diisiiniiyorsun?

S: Hocam sdyle belirtmek gerekirse yaptiginiz uygulama benim ¢ok hosuma gitti ¢iinkii ben
Ingilizce dersini ¢cok seviyorum ve bu uygulama sayesinde daha ¢cok sevmeye basladim. Tabi
ki bu da benim derse olan ilgi ve alakami arttirdi. Aktiviteler ¢cok eglenceli ve dersin bir
pargasi gibi gormeye basladim kendimi. Her giin yeni bir seyler 6greniyoruz ve bu yontem
sayesinde kalic1 oluyor.

T: Peki bu ¢alisma yontemi sende neleri degistirdi?

S: Kesinlikle derse olan ilgim artt1 ve eskiye oranla daha istekliyim. Severek ve isteyerek her
aktiviteye katiliyorum. ingilizcemin gelistigini gérmek de beni mutlu etti.

T: Bir sonra ki soracagim soru da bu uygulama senin sinif i¢i katilimini nasil etkiledi?

S: Olumlu yonde etkiledi ¢iinkii insanin hayatta eksileri de olur artilar1 da olur. Benim
eksilerimi artiya doniistiirdli bu yontem ve derse olan ilgim arttig1 i¢in de derse katilimim da
artti.

T: Evet giizel. Peki, aldigin doniitlerin sana nasil bir faydasi oldu?

S: Olumlu yénde bir faydasi oldu. Odevlerde ve quizlerde yaptigim hatalari yapmiyorum.
Daha 6zenli yapmaya basladim verilen doniitler dogrultusunda. Daha 6nceden bagkasi bir
yorum yaptiginda 6devime kizardim ama simdi ise yararima oldugunu biliyorum ve Ingilizce
dersinin daha ¢ok seviyorum.

T: Tesekkiirler.

S: Ben tesekkiir ederim hocam.

Student 2

T: Hos geldin. Nasilsin?
S: Iyiyim hocam. Siz nasilsiniz?
T: Ben de i1yiyim tesekkiirler. Simdi sana bazi sorular soracagim ve fikirlerin benim i¢in

degerli.
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S: Tabi ki hocam.

T: Sinifta yaptigimiz uygulamalarla ilgili ne diisliniiyorsun?

S: Hocam gercekten etkili oldugunu sdyleyebilirim ¢iinkii grup ¢alismasi, ev ddevleri ve
birbirimize doniit vermeler derse olan ilgimi arttirdi. Ders daha zevkli hale geldi.

T: Peki yapmis oldugumuz bu ¢alisma sende neleri degistirdi?

S: Ingilizceyi 6grenemem korkusunu astim diye bilirim. Not korkum yok ve kendimi daha
cok gelistirme istegi uyandirdi bende.

T: Bu ¢alisma senin sinif i¢i katilimini nasil etkiledi?

S: Ingilizce dersini sevmeye basladigim icin derse katilma istegim de artt1.

T: Aldigin doniitlerin sana bir faydast oldu mu?

S: Evet

T: Ne gibi bir faydasi oldu?

S: Verilen doniitlerin benim faydama oldugunu biliyorum ciinkii aldigim doniitlerden sonra
hatalarim bayag1 azaldi ve arkadaslarima kolaylikla bir seyler sorabiliyorum. Cogu zaman
beraber ¢alistyoruz ve Ingilizceye olan ilgimi de artt1 hocam

T: Tesekkiirler.

S: Bir sey degil hocam.

Student 3

T: Merhaba

S: Merhaba hocam.

T: Sana bazi sorular soracagim ve bu sorulara verecegin cevaplar benim i¢in 6nemli yani
senin fikirlerin benim i¢in degerli. Birinci sorumuza gegelim. Sinifta yaptigimiz uygulamalar
ile ilgili ne disiiniiyorsun?

S: Smifta yaptigimiz uygulamalar yararli buluyorum. Bu uygulamalar sayesinde Ingilizcemin
gelistigini soyleyebilirim ¢linkii derse olan ilgim artti ve ogrendiklerimi pekistirmeye
yardimci oluyor. Ders daha zevkli hale geldi.

T: Giizel. Bu ¢aligma yontemi sende neleri degistirdi?

S: Eskiden fazla énemsemiyordum Ingilizceyi, yararli oldugunu biliyordum ama igimden
calismak gelmiyordu. Simdi 6yle degil. ingilizceyi daha ¢ok sevdim ve isteyerek calisiyorum
artik.

T: Siniftaki bu ¢alisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Ingilizceyi sevdigim igin derse artik daha ¢ok katilmaya basladim.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?
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S: Ingilizceyi daha ¢ok sevmemi sagladi ve bu dersten korkmuyorum artik. Kendimi daha
rahat ifade edebiliyorum. Bu da beni mutlu ediyor.
T: Tesekkiirler.

S: Rica ederim.

Student 4

T: Hazirsan sana bazi sorular soracagim ve senin fikirlerin benim igin énemli. Oncelikli
olarak smifta yaptigimiz bu uygulamalarla ilgili ne diigiiniiyorsun?

S: Cok yararli buluyorum. Ders daha zevkli gecti ve Ingilizce dersini sevdim agikgasi.
Ingilizce dersini sevmiyordum ve ¢ok sikictydi dersler. Simdi ise bu uygulama sayesinde
Ingilizce dersini sevdim.

T: Bu ¢alisma yontem sende neleri degistirdi?

S: Ingilizce dersine olan bakis agim degisti. Dersi sevdim ve tiim aktivitelere katildim. Bu dili
Ogrenebilecegimin farkina vardim acgikgasi.

T: Siiftaki bu ¢alisma yontemi senin ders i¢i katilimini nasil etkiledi?

S: Arttirdi hocam ¢iinkii Ingilizce dersini daha 6nce sevmedigim icin hep uzak durdum.
Ogrenemem diyordum. Yamldigimimn farkina vardim. Suan dersi ¢ok seviyorum ve boylece
derse katilimim da artti.

T: Peki, aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Acikeasi ne kadar ¢ok eksigimin oldugunu fark ettim. Arkadaslarimin degerlendirmeleri ve
sizden aldigim doniitler sayesinde bu agigimi kapattim sayilir. Yaptigim hatalar diizeltim ve
ciddi oranda da azaldi bunlar.

T: Tesekkiir ederim.

S: Ben tesekkiir ederim.

Student 5

T: Hos geldin.

S: Hos bulduk hocam.

T: Hazir misin?

S:Evet, hazirim hocam.

T: Simdi sana birkac soru soracagim. Sinifta yaptigimiz uygulamalarla ilgili ne
diistintiyorsun?

S: Bence ¢ok iyi bir uygulama oldu. Olumlu ve etkili oldugunu diisiiniiyorum. Smifta

arkadaslar arasinda ¢ok olumlu tavirlar goriiyorum. Benle birlikte diger arkadaslarimin da
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ayni ilerlemeyi sagladiklarini diistiniiyorum ¢iinkii ilk donem boyle degildik. Yani ben dahil
yanimdaki arkadaglar sadece derste olmak i¢in geliyorduk ama bu uygulamadan sonra derse
gelme istegim artt1 ve dersi daha ¢ok sevdim ve ders daha dolu gegiyor.

T: Gilizel. Bu ¢alisma yontemi sende neleri degistirdi? Kendinde ne tiir degisiklikler hissettin?
S: Mesela daha &nce anlamadigim igin Ingilizce derslerini ve sarkilarii sevmezdim ama su
aralar Ingilizce sarki dinliyorum diye bilirim. Bu olumlu bir etkidir ve derse daha istekli
geliyorum.

T: Bu ¢alisma senin sinif i¢i katilimini nasil etkiledi?

S: Derse katilimimi olumlu etkiledi.

T: Daha 6nce boyle bir soru sormustum reflection sheete derse katilma isteginiz artt1 mi1 diye.
Senin verdigin cevapta derse katilma isteginin arttigin1 ve bundan onceki derslerde pasif ve
konugmaktan aciz oldugunu sdylemissin.

S: Evet hocam. Bu etkinlikler ¢ok etkili oldu derse katilmam konusunda. Suan daha
hevesliyim Ingilizce 6grenmeye kars.

T: Giizel. Sinifta aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Cok faydasimi gérdiim. Hatalarimi ve eksiklerimi gizlemiyorum artik. Her seyi soruyorum
ve Ogrenmeye c¢alistyorum. Burada verilen doniitlerin Ingilizceme ¢ok yarar1 oldu. Bu
doniitleri dikkate aliyorum ve hatalarimda ciddi anlamda azalma oldu artik. Arkadaslarimla
olan iletisimim de gayet iyi duruma geldi ve ingilizce benim i¢in ¢cok daha degerlidir hocam.
T: Tesekkiirler.

S: Ben tesekkiir ederim hocam.

Student 6

T: Sana birkag soru soracagim ve senin fikirlerin benim igin degerli. Oncelikli olarak smifta
yaptigimiz uygulamalarla ilgili ne diistiniiyorsun?

S: Bu uygulamalari yararli buluyorum. Quizler, 6devler ve arkadaslarin degerlendirmeleri ¢ok
faydali oldu. Ders daha zevkli gegmeye bagladi.

T: Bu ¢alisma yontemi sende neleri degistirdi?

S: Ingilizceyi daha ¢ok sevmeye basladim. Dersi daha iyi anlryorum.

T: Pek, bu ¢alisma yontemi senin smif ici katilimini nasil etkiledi?

S: Etkiledi.

T: Eskiden nasild1? Simdi nas1l?
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S: Eskiden kimseye soru sormazdim ve derse katilirdim ama suan ki kadar degil. Icime
kapaniktim ve kimseyle yardimlagmazdim ama simdi Oyle degil. Arkadaslarimla
paylasiyorum her seyi ve i¢ime kapanik degilim artik. Bu daha da derse katilimimi arttirdi.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Aldigim déniitlerin ¢ok yarar1 oldu diyebilirim. Daha sosyal oldum ve Ingilizce derslerinde
daha aktif oldum diyebilirim.

T: Tesekkiir ederim.

S: Rica ederim hocam.

Student 7

T: Merhaba.
: Merhaba hocam.

: Hazirsan baglayalim mi1?

S

T

S: Evet hocam.
T: Sinifta yaptigimiz uygulamalarla ilgili ne diistiniiyoruz?

S: Cok saglikli uygulamalar oldugunu diislinliyorum. Ders ¢ok zevkli hale geldi benim igin.

T: Bu ¢alisma yontemi sende ne gibi degisiklikler yapt1?

S: Merakim artt1 derse kars1 ve dersi daha ¢cok sevmeye basladim.

T: Reflection sheete Ingilizce 6grenmeyle ilgili sizde ne gibi degisiklikler oldu diye bir soru
sormusum. Sen de Ingilizceye merakim artt1 ve bir seyler yapinca da ders daha zevkli hale
geliyor. Beceremem korkusu biraz da olsun azildi bu sayede demissin. Neden? Daha once
boyle bir korkun var miydi?

S: Korku dedigim dersle pek i¢li disli olmadigimdan dolay: yani dersle pek ilgilenmiyordum
acikcast.

T: Bu sadece Ingilizceye karsi m1 bdyle?

S: Evet Ingilizceye karsi bdyleydi ama bir seyler yapabildigimi goriince bu korkum gecti ve
demek ki becerebiliyormusum isteyince.

T: Derse katilimin1 nasil etkiledi bu yontem?

S: Derse katilimimi olum yonde etkiledi.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Déniitler sayesinde yaptigim yanliglar fark ettim ve diizelttim hatalarimi. Bagarabildigimi
gormek gercekten ¢ok giizel bir duygudur. Arkadaslarimin ve sizin katkiniz ¢ok fazla.

T: Tesekkiirler.

S: Ben tesekkiir ederim.
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Student 8

T: Sana bazi sorular soracagim ve senin fikirlerin benim i¢in degerli. Sinifta yaptigimiz
uygulamalarla ilgili ne diisliniiyorsun?

S: Benim igin ¢ok yararl1 oldu. Ingilizce dersini daha ¢ok sevdim. Grup c¢alismasi, ev ddevleri
ve birbirimize doniit vermek ¢ok yararl1 oldu ve ingilizcem gelisti bunlar sayesinde.

T: Bu ¢aligma yontemi sende neleri degistirdi?

S: Ingilizcenin o kadar da zor olmadigini 6grendim ¢iinkii dersi sevdim. Kendimi rahatlikla
ifade edebiliyorum.

T: Peki, bu ¢alisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Olumlu etkiledi gercekten. Daha 6nce derse katilmiyordum ama bu uygulamadan sonra
kendimi daha iyi motive ettim. Daha iyi ¢alistyorum ve daha iyi katiliyorum derse.
Basardigimi gérmek beni mutlu ediyor.

T: Giizel. Reflection sheete zaten bdyle bir soru yoneltmisim derse katilma isteginiz artt1 mi1
diye. Senin de verdigin cevapta derse fazla katilmiyordum ama bu uygulamayla beraber
Ingilizce derslerine daha ¢ok katiliyorum ve gittikge de 6greniyorum demissin.

S: Evet hocam.

T: Aldigin donditlerin sana ne gibi bir faydasi oldu?

S: Faydas1 oldu. Eksiklerimi tamamladim ve arkadaslarimla olan iliskilerimde ilerleme oldu.
Ders disinda bile beraber Ingilizce calistyoruz ve birbirimize doniit veriyoruz. Birbirimizden
cok sey 0grendik ve dilimi gelismesine de katkida bulundu.

T: Tesekkiirler.

S: Bir sey degil hocam.

Student 9

T: Sana baz1 sorular soracagim ve senin fikirlerin benim igin degerli. Oncelikli olarak smifta
yaptigimiz uygulamalar ile ilgili ne diistiniiyorsun?

S: Yaptigimiz uygulamalart olumlu buluyorum. Derse katilimimiz yiiksek oluyor. Daha
onceleri pek derse katilmiyordum fakat suan derse karsi ilgim artt.

T: Peki en ¢ok sevdigin aktivite hangisi?

S: Arkadaglarla grup ¢alismasi yapmak.

T: Bu ¢alisma yontemi sende neleri degistirdi?
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S: Bu yontem sayesinde derse katimimmim artt1. Onceleri derse bile gelmek istemiyordum ve
sirf devamsizliktan dolayr geliyordum ama simdi ise isteyerek geliyorum. Bunun katkisini da
goriiyorum ve ayrica size de tesekkiir ediyorum.

T: Ben de tesekkiir ederim. Simiftaki bu ¢alisma yontemi senin smif i¢i katilimini nasil
etkiledi?

S:  Grup c¢aligmasi yaparken bilmedigim kelimeleri ve konular1 arkadaslarima soruyorum.
Birbirimizle paylasiyoruz. Boylece eksikligimi tamamliyorum.

T: Eskiye oranla suan derse katilimin nasil?

S: Eskiye oranla ¢ok daha iyi diyebiliriz.

T: Giizel. Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Aldigim doniitler sayesinde eksiklerimin farkina vardim ve onlar1 tamamladim. Birgok
kelime 6grendim. Ayrica kolaylikla ciimle kurabiliyorum artik.

T: Tesekkiir ederim.

S: Ben tesekkiir ederim hocam.

Student 10

T: Hazir misin?

S: Evet hocam, baslayabiliriz.

T: Sinifta yaptigimiz uygulamalarla ilgili ne diisliniyorsun?

S: Cok yararli buluyorum, bana ¢ok katkisinin oldugunu diisiiniiyorum. Arkadaglarda da ayni
seyl goriiyorum. Cok 1ilgileniyoruz ve zevkle yapiyoruz. Cok eglenceli gegiyor ve bu
caligmalar ¢ok gelistirici. Dersle daha ¢ok ilgileniyorum.

T: Peki, daha ¢ok hangi aktiviteyi sevdin?

S: Ev 6devi vermeniz ve bize doniit vermeniz ¢ok faydali oldu. Benim derse olan ilgilim
artmasina katkida bulundu.

T: Bu calisma yontemi sende neleri degistirdi?

S: Kelime dagarcigim artti, derse olan alakam artti. Dersi anlayarak ve severek yaptyorum her
seyi.

T: Smiftaki bu calisma yontemi senin sinif i¢i katilimini nasil etkiledi? Bu soruya paralel
olarak daha once reflection sheete derse katilma isteginiz artti m1 sorusuna konuyu anlayip
ogrendigim icin katiliyorum. Birkag aya gore dersle daha ¢ok ilgileniyorum. Daha 6nce neden
ilgisizdin?

S: Hocam yapamiyordum, pek bilgim yoktu Ingilizceyle ilgili ve daha 6nceki okulumun da

etkisi var bunda. Anlamiyordum ve pek ilgim de yoktu Ingilizceye kars1 ama suan farkls.
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Bunda sizin etkinizin de oldugunu diisiiniiyorum. Gayet olumlu buldum, ben de ¢ok c¢ok etkisi
var. Ingilizceyi severek yapiyorum, anliyorum artik ve biiyiik bir hevesle katiliyorum. Hatta
Ingilizce dersinin oldugu giin biiyiik bir hevesle derse geliyorum. Siirekli derse katilmak
istiyorum.

T: Son olarak aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Yanliglarimi goérdiim ve bununla beraber onlar1 diizeltmeye calistim. Cok faydali oldu
benim igin kelimelerim artt1 ayrica. ingilizcemin gelismesine katki sagladi.

T: Tesekkiirler.

S: Ben size tesekkiir ederim hocam.

Student 11

T: Hazirsan sana bazi sorular soracagim ve senin fikirlerin benim i¢in degerli.

S: Tamam hocam.

T: Sinifta yaptigimiz uygulamalar ile ilgili ne diisiiniiyorsun?

S: Gayet iyi oldu hem benim i¢in hem de arkadaslarimiz i¢in. Derse olan katilimimizi artirdi.
Dersi daha ¢ok sevdirdi bize ve derse olan ilgimi de arttirdi.

T: Yaptigimiz aktivitelerden daha ¢ok hangisini seviyorsun?

S: Quizleri ve doniit vermeyi seviyorum. Cok kalic1 oluyor.

T: Peki bu ¢alisma yontemi sende neleri degistirdi?

S: Ingilizceye bakis agimi degistirdi. Dersi daha ¢ok seviyorum ve isteyerek derse geliyorum
artik.

T: Bu uygulama senin sinif i¢i katilimini nasil etkiledi?

S: Derse pek ilgim yoktu agikgasi ama suan durum farkli. Isteyerek katiliyorum ve 6grenme
istegim de artt1. Rahatlikla climle kurabiliyorum artik. Derse katilmay1 seviyorum.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Farkindaligim artt1 diyebilirim. Eksiklerimin farkina vardim ve onlar1 giderdim. Bu konu
da arkadaglarimin degerlendirmeleri ve sizin doniitleriniz ¢ok faydali oldu.

T: Tesekkiirler

S: Bir sey degil hocam.

Student 12

T: Merhaba. Nasilsin?

S: Iyiyim hocam, tesekkiir ederim. Siz nasilsiniz?
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T: lyiyim ben de. Sana birkac soru soracagim ve fikirlerin benim icin degerli. Oncellikli
olarak smifta yaptigimiz uygulamalar ile ilgili ne diigiiniiyorsun?

S: Uygulamalar ¢ok giizel, olumlu. Keske en basinda beri boyle yapsaydik. Cok daha iyi
ogrendim Ingilizceyi. Bu dersi seviyordum ama simdi daha ¢ok sevmeye basladim. Quizleri
ve grup c¢alismalarimi ¢ok seviyorum. Birbirimizde doniit veriyoruz ve o6grendiklerimizi
paylagma firsat1 buluyoruz boylece.

T: Peki bu ¢alisma yontemi sende neleri degistirdi?

S: Ozgiivenim daha da artt1 diyebilirim.

T: lyi. Smuftaki bu calisma ydntemi senin smif i¢i katilimimni nasil etkiledi?

S: Kelime hazinem artt1 ve sorulan sorulari artik rahatlikla anlayabildigim i¢in kolaylikla
aktivitelere katildim. Bu sorular1 ben de cevaplayabilirim diyordum kendime ve daha ¢ok
girisken oldum. Eskiye oranla derse daha ¢ok katiliyorum ¢iinkii kendime giiveniyorum.

T: Aldigin donditlerin sana ne gibi bir faydasi oldu?

S: Aldigim déniitlerde aslinda Ingilizce dersinde iyi oldugumun farkina vardim. Daha iyisini
yapabilecegim konusunda kendime olan giivenim artti.

T: Tesekkiir ederim.

S: Rica ederim hocam.

Student 13

T: Hazir misin?

S: Evet hocam.

T: Smifta yapmis oldugumuz uygulamalar ile ilgili ne diistiniiyorsun?

S: Bu uygulama olumlu ¢iinkii ders sonundaki quizler ve diger aktiviteler dersin pekismesi
acisindan ¢ok faydali.

T: Grup c¢alismasinin yararli oldugunu sdylemissin reflection sheete. Bana biraz agiklar
misin?

S: Grup ¢alismasinda benim ya da arkadasimin bilmedigi bir soru oldugunda birbirimize
sorarak Ogreniyoruz. Bir de aramizda bir rekabet olmuyor ve birbirimize faydali olmaya
calisiyoruz.

T: Giizel. ikinci sorum sdyle olacak bu calisma ydntemi sende neleri degistirdi?

S: Daha onceki derslerimiz bdyle degildi. Ben pek konusmazdim ama simdi eksiklerimin
farkina vartyorum, ne kadar ilerledigimin farkindayim.

T: Senin smif i¢i katilimini nasil etkiledi bu yontem?
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S: Aslinda kendimizi ifade etmemiz agisindan bizim i¢in bir firsattir bu. Derse olan ilgim artt1
ve Ingilizceden korkmuyorum artik. Hata yapsam bu hatalarim beni dogruya ulastirir. Pes
etmedim hocam.

T: Aferin. Son olarak aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Sizden ve arkadaslardan aldigim doniitler sayesinde eksikliklerimin farkina vardim ve
bunlart giderdim. Ayrica ne kadar ilerledigimi de fark ettim. Daha da iyi olacagimdan
eminim.

T: Giizel. Tesekkiirler.

S: Emeginizden dolay1 ben size tesekkiir ederim hocam.

Student 14

T: Hazirsan sana birkag sorum olacak?

S: Hazirim hocam.

T: Sinifta yaptiginiz uygulamalarla ilgili ne diislinliyorsun?

S: Cok faydali buluyorum. Quizler, ev ddevleri, grup calismalar1 ve doniitler miithis faydali
oldu. Arkadaglarimizla bilgilerimizi paylasmamiz agisindan ¢ok faydali oldu. Ayrica
aramizdaki rekabet de ortadan kalkt1.

T: Cok giizel. Bu ¢alisma yontemi sende neleri degistirdi?

S: Zevkle ders calistyorum artik ve Ingilizcemin gelistigini fark ettim.

T: Peki bu calisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Derse katilimin artti. Herkes istekli ve ¢cok zevk aliyoruz derslerden. Bizler de rahatlikla
kendimizi ifade edebiliyoruz. Daha 6nceleri dyle bir sansimiz yoktu. Biraz daha sosyal oldum
diyebilirim.

T: Ayrica reflection sheete quizlerin size faydasi ne oldu seklindeki soruya nerelerde hata
yaptigimi fark ettim. Peki, sadece hatalarin1 mi fark ettirdi sana?

S: Hem hatalarimi fark ettirdi hem de neyi daha iyi 6grendigimi fark ettirdi.

T: Son olarak aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Caligma istegim artt1 ve Ingilizcem gelisti. Dersi daha ¢ok sevdim. Size de ayrica tesekkiir
ederim hocam.

T: Ben de sizlere tesekkiir ederim.

Student 15

T: Hazir misin?

S: Evet hocam.
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T: Siifta yaptigimiz uygulamalar ile ilgili ne diistiniiyorsun?

S: Cok faydali oldugunu diisiiniiyorum. Ingilizceye olan ilgim artt1 ve ¢ok daha sosyal olduk.
Quizler, doniitler ve ev ddevleri dilimin gelismesine katki sagladi ve Ingilizce dersi ¢ok daha
zevkli hale geldi bu uygulama sayesinde.

T: Bu ¢alisma sende neleri degistirdi?

S: Ingilizce seviyemin arttigim fark ettim. Arkadaslarimla bir seyler paylasmay1 dgrendim ve
Ingilizceye kars1 olan ilgim artt1.

T: Smiftaki bu calisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Kesinlikle artirdigin1 sdyleyebilirim. Oncellikli olarak Ingilizceyi sevdim ve hata yaparsam
arkadaslarim bana giiler Onyargisi yok artik bende. Gelistigimi fark etmek katilimimi da
artirdi elbette. Su an eskiye oranla daha ¢ok katiliyorum derse.

T: Giizel. Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Sizden ve arkadaslarimdan aldigim dondiitler sayesinde zayif ve giiclii yonlerimi fark ettim.
Bu durum quizlerime de yansidi. Her gecen hafta performansim daha iyiye gidiyor aldigim
doniitler sayesinde. Ingilizcemin gelismesine katkida bulundu hocam.

T: Tesekkiir ederim.

S: Ben size tesekkiir ederim hocam.

Student 16

T: Oncellikli olarak sana baz1 sorular soracagim ve fikirlerin benim igin degerli.

S: Tamam hocam.

T: Hazir misin?

S: Evet hocam.

T: Sinifta yaptigimiz uygulamalar ile ilgili ne diigiiniiyorsun?

S: Cok yararli oldugunu diistiniiyorum. Tekrar etmis oluyoruz ve 6grendiklerimizi uygulama
firsat1 buluyoruz. Her dersin sonunda yaptirdiginiz quizler ve birbirimize soru sormalar ¢ok
faydal1 oldu.

T: Bu ¢alisma yontemi sende neleri degistirdi?

S: Sikint1 ¢ektigim konular1 daha 1yi anlamami sagladi. Derse olan ilgimin arttigin fark ettim
ve rahatlikla size ve arkadaslarima soru sorabiliyorum. Ayrica kendimi daha rahat bir sekilde
ifade edebildigimi de fark ettim.

T: Giizel. Smaiftaki bu ¢alisma yontemi senin sinif i¢i katilimini nasil etkiledi?
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S: Bu uygulamadan 6nce dersi dinlemeyi tercih ederdim ¢iinkii Ingilizce dersini pek
sevmezdim. Uygulamadan sonra ders daha eglenceli hale geldi ve dersi daha ¢ok sevdim.
Derse katilinca daha ¢ok 6grendim. Bu yiizden de derse daha ¢ok katildim.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Yaptigim calismalara daha ¢ok 6zen gosterdim. Bazi eksikliklerimin farkina vardim sizden
ve arkadaslardan aldigim déniitler sayesinde. Daha ¢ok calismaya basladim Ingilizcemi
gelistirmek igin.

T: Tesekkiirler.

S: Bir sey degil hocam.

Student 17

T: Hazir misin?

S: Evet hocam.

T: Sinifta yaptigimiz uygulamalar ile ilgili ne diisiiniiyorsun?

S: Yararli oldugunu diislinliyorum ¢iinkii hem konular1 tekrar etme firsat1 buluyoruz hem de
ders daha ilgi ¢ekici hale geldi. Quizler, bize doniit vermeniz, ev 6devleri ve grup ¢aligmalari
gercekten c¢ok faydali. Daha Once sadece dersten gegmeye calisiyordum ama simdi ise
yaptigimiz bu aktiviteler sayesinde derse olan ilgim artt1.

T: Bu ¢alisma yontemi sende neleri degistirdi?

S: Derse daha olumlu bakmami sagladi ve bende ders calisma istegi uyandirdi. Bir seyler
ogrenmek i¢in daha istekliyim artik.

T: Gilizel. Smiftaki bu ¢alisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Olumlu bir sekilde etkiledi. Arkadaslarla bilgi alis verisinde bulundugumda ben de bir
seyleri basarabildigimi gorebildim. Ayrica arkadaslarimla daha ¢ok kaynastim ve bu da derse
katilimim artirdu.

T: Son olarak aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Eksiklerimi gérmemi sagladi ve ingilizcemin gelismesine de katki sagladi. Arkadaslardan
aldigimiz doniitler sayesinde daha ¢ok kaynastik ve birbirimizden ¢ok sey 6grendik.

T: Tesekkiir ederim.

S: Ben de tesekkiir ederim hocam.

Student 18

T: Hazirsan sana bazi sorularim olacak.

S: Evet hocam hazirim.

58



T: Smifta yaptigimiz uygulamalar ile ilgili ne diisliniiyorsun?

S: Uygulamalar1 gergekten yararli buluyorum. Quizlerden ve sonrasinda verdiginiz progress
chart her hafta ne kadar gelistigimizi gormemiz agisindan iyi oluyor. Ayrica grup calismast
yaptigimizda hem ¢ok egleniyoruz hem de rahat¢a herkes birbirine fikrini sdyleyebiliyor.
Yani o agidan faydali buluyorum hocam.

T: Giizel. Bu ¢aligma yontemi sende neleri degistirdi?

S: Ingilizceyi eskiye gore daha ¢ok sevmeye basladim. Istegim artt1 ve bir seyler 6grenmeye
calistyorum artik. Ingilizcemi daha cok gelisti.

T: Smiftaki bu calisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Eskiden ¢ekiniyordum ¢iinkii anlamiyordum. O ylizden hep dersten kalacagim korkusu
vardi bende ama simdi 6yle degilim. Ingilizceyi seviyorum. Anlamadigim bir yer oldugunda
cekinmeden arkadaglarima veya size sorabiliyorum. Bu yiizden de derse katilma istegim artt1
ve bu uygulama sayesinde derse katiliyorum.

T: Peki aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Eksigimin nerelerde oldugunu fark ediyorum ve o konularda biraz daha aktivite yaptyorum.
Bir de ders gercekten eglenceli oluyor. Bildigimiz seyleri birbirimizle paylasiyoruz ve daha
1yi 0greniyoruz.

T: Tesekkiirler.

S: Rica ederim hocam.

Student 19

: Hazir misin?

: Evet hocam.

T
S
T: Sinifta yapmig oldugumuz uygulamalar ile ilgili ne diisiiniiyorsun?
S: Cok yararl1 oldu benim i¢in ¢iinkii Ingilizceye olan ilgim artti.

T: Peki en ¢ok hangi aktiviteyi sevdin?

S: Quizleri sevdim.

T: Neden?

S: Ciinkii c¢ozdikten sonra kagitlarimizi arkadaslarinkiyle degistirip birbirimize doniit
veriyorduk. Nerelerde eksigim var onu kolaylikla gorebiliyordum. Bir de aldigimiz puanlari
bize bir kagit veriyordunuz oraya yaziyorduk.

T: Progress chart m1?

S: Evet hocam. Ne kadar ilerledigimi oradan da takip edebiliyordum.

T: Bu calisma yontemi sende neleri degistirdi?
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S: Ingilizceyi daha ¢ok sevdim. Derse daha istekli geliyorum ve Ingilizceye kars1 olan
korkum da azald:. Smavlarda hep ingilizceden korktum ama artik korkmuyorum.

T: Bu ¢aligma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Daha onceleri arkadaslarimdan daha geride oldugumu diisiiniiyordum ve yanlis bir seyler
sOylersem kotii duruma diiserim diye korkuyordum. Simdi ise kendime olan glivenim artt1 ve
derse daha ¢ok katilmaya basladim. Diger derslerime de olumlu yansidi bu durum.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Aldigim doniitler beni mutlu ediyor. Arkadaslarimla biraz daha kaynastim. Aslinda daha
lyisini yapabilecegimin farkina vardim.

T: Tesekkiirler.

S: Bir sey degil hocam.

Student 20

T: Hazir misin?

S: Evet hocam.

T: Sinifta yaptigimiz uygulamalar ile ilgili ne diigiiniiyorsun?

S: Kendim agisinda yararli buldum. Ingilizce dersi daha zevkli ve hareketli hale geldi.
Eskiden derste hep uyuyordum ama simdi ise bir seyler 6grenmeye calisiyorum bu
uygulamalar sayesinde. Ders artik monoton degil.

T: Bu ¢alisma yontemi sende neleri degistirdi?

S: Ingilizceyi sevmeye basladim. Diger arkadaslarimda da bu hareketliligi gordiim. Ogrenmek
i¢in biraz daha ¢abaliyorum. Eksiklerimi gormemi de sagladi.

T: Siniftaki bu ¢alisma yontemi senin sinif i¢i katilimini nasil etkiledi?

S: Ingilizceyi 6grendikce sevmeye basladim. Bu da derse katilma istegimi artirdi ve derse
katilmam artt1 eskiye oranla.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Aldigim doniitler sayesinde kelime ve climle kurmadaki eksikligimin farkina vardim.
Sizden ve arkadaglardan aldigim doniitler sayesinde merakim da artt1 bu dili gelistirme
konusunda.

T: Tesekkiirler.

S: Bir sey degil hocam.

Student 21

T: Hos geldin. Sana bazi sorular soracagim ve fikirlerin benim i¢in degerli. Baglayalim m1?
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S: Evet hocam.

T: Oncellikli olarak smifta yaptigimiz uygulamalar ile ilgili ne diisiiniiyorsun?

S: Smiftaki uygulamalar bence ¢ok olumlu, fakat biraz ge¢ kalindigini diistiniyorum. Grup
caligmalari, birbirimize soru sormamiz ve doniit vermemiz ¢ok iyi oldu bizim i¢in. Dersler
daha zevkli gegmeye basladi ve dersin akisini degistirdiler sanki.

T: Bu ¢alisma yontemi sende neleri degistirdi?

S: Derse olan ilgim biraz daha artti. Ev 6devlerini daha 6zenli yapmaya basladim ve dersi
daha ¢ok sevmeye basladim. Artik heyecanla bir sonraki dersi beklemeye basladim.

T: Peki smif i¢i katilimin nasil etkilendi?

S: Zaten derse katiliyordum ama bununla beraber daha cok katilmaya basladim ¢iinkii
ogrendiklerim pekisti ve bu beni mutlu ediyordu.

T: Aldigin donditlerin sana ne gibi bir faydasi oldu?

S: Beni olumlu etkiledi. Aslinda bildigimi zannedip ama eksigim olan konular oldugunu fark
ettim. Bu da kendimi gelistirmem i¢in bir firsattir. Arkadaslarimiza doniit vermek ve onlardan
doniit almak ¢ok egleneli oluyor ve birbirimizle daha ¢ok kaynastik ve kiskanglik yok artik.

T: Tesekkiir ederim.

S: Ben de tesekkiir ederim hocam.

Student 22

T: Hos geldin. Nasilsin?

S: Iyiyim hocam tesekkiir ederim. Siz nasilsiniz?

T: Ben de iytyim. Hazirsan baglayalim mi1?

S: Hazirim hocam.

T: Sinifta yaptigimiz uygulamalar ile ilgili ne diigiiniiyorsun?

S: Cok yararli oldu hocam. Her dersin sonunda verdiginiz quizler ve arkadaslarla yaptigimiz
grup calismalar1 bizim agimizdan ¢ok faydali oldu. Bu aktivitelere zevkle katilmaya basladik
ve samimi bir ortam olustu sinifta.

T: Bu ¢aligma yontemi sende neleri degistirdi?

S: Ingilizceye kars1 bir merak duygusu olustu bende. Odevleri daha dzenli yapmaya basladim,
internetten arastirmalar yaptim ve her aktiviteden bir seyler 6grenmeye ¢alistim. Ingilizceye
kars1 olan ilgim artt1.

T: Siniftaki bu ¢alisma yontemi senin sinif i¢i katilimini nasil etkiledi?
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S: Sinif i¢i katilimimi olumlu etkiledi diyebilirim. Daha ¢ok derse katilmaya basladim ve
Ingilizceye olan ilgim de artt1. Dersin biraz daha sohbet havasinda gegmesinin de faydasi oldu
derse katilmam da.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Ingilizceye olan merakimi arttirdi. Hatalarimi diizeltmeye ¢alisiyorum ve kendim de ders
disinda Ingilizceyle ugrasiyorum daha iyi gelistirmek icin.

T: Tesekkiirler.

S: Ben de size tesekkiir ederim hocam emekleriniz igin.

Student 23

T: Nasilsin?

S: Iyiyim hocam. Tesekkiir ederim. Siz nasilsiniz?

T: Ben de iyiyim tesekkiirler. Baglayalim m1?

S: Baslayalim hocam.

T: Sinifta yaptigimiz uygulamalar ile ilgili ne diisiiniiyorsun?

S: Siniftaki uygulamalar faydali oluyor ¢iinkii dersi sevdirdi ve her hafta farkli bir aktivite
oluyor. Bu aktiviteler dersin havasii degistirdi resmen ve Ingilizcem her gecen giin daha
gelisti. Onu gelistirmek i¢in ¢abalamaya devam edecegim.

T: Peki sende ne tiir degisiklikler oldu?

S: Derse olan ilgimi artirdi. Arkadaglarimla bir seyleri paylasmayr 6grendim ve soru
sormaktan ¢ekinmiyorum artik. Kendimi derste daha rahat hissediyorum.

T: Giizel. Bu yontem senin sinif i¢i katilimini nasil etkiledi?

S: Bu yontemin bana ¢ok faydasi oldu. Daha o6nce de dedigim gibi soru sormaya
¢ekiniyordum ama bunu astim. Rahatlikla kendimi ifade edebiliyorum. Bu durum derslere
olan katilimimi da olumlu yonde etkiledi ve derse daha ¢ok katiliyorum.

T: Aldigin doniitlerin sana ne gibi bir faydasi oldu?

S: Aldigim déniitlerin ¢ok faydasi oldu. Hatalarimi goriip diizelttim, kendime olan glivenim
artt1 ve arkadaslarimla olan iligkilerim de olumlu yonde gelisti hocam.

T: Tesekkiir ederim.

S: Ben de tesekkiir ederim.
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7.2. Appendix 2: Weekly Reflection Sheets

WEEKLY REFLECTION SHEET
Name: Surname:
Department: Date:

1. Bu hafta ne 6grendiniz?

2. Grup calismasim yararh buluyor musunuz? Neden?

3. Hocadan ve arkadaslarindan aldigin doniitlerin size nasil bir katkisi oldu?

4. Neyi 6grenemediniz? Ogrenemedikleriniz icin neler yapilabilir?
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WEEKLY REFLECTION SHEET

Name: Surname:

Department: Date:

1. Bu hafta ne 6grendiniz?

2. Arkadaslarma doniit vermek ve onlardan doniit almak size katkisi ne oldu?

3. Ev ddevlerini yararh buldunuz mu? Neden?

4. Quizlerin 6grenmenize katkisi ne oldu?
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WEEKLY REFLECTION SHEET

Name: Surname:

Department: Date:

1. Bu hafta ne 6grendiniz?

2. Arkadasimizla konu ile ilgili bir seyler paylastiginizda size katkisi ne oldu?

3. Derse katilma isteginiz artti mi? Bir 6rnek verir misiniz?

4. Bu hafta neyi 6grenemediniz?
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WEEKLY REFLECTION SHEET

Name: Surname:

Department: Date:

1. Bu degerlendirme yontemini yararh buluyor musunuz? Neden?

2. Ingilizce 6grenmeyle ilgili sizde ne tiir degisiklikler oldu?

3. Bu tiir bir 6grenmenin sonraki 6grenmelerinize bir yarari olacagim diisiiniiyor
musunuz? Neden?
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7.3. Appendix 3: Teacher Journal

TEACHER JOURNAIL




7.4. Appendix 4: Student Progress Chart (Learning Sciences International, 2009)
Student Progress Chart

Keeping Track of My Learning

Name:

Learning
Goal:

Learning
Sciences

International

My score at the beginning:

My goal is to be at score by

Learning Goal:

4

3

2

1

a b c d e f g h j

a f.
b g.
c h.
d. i
e. J
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7.5. Appendix 5:

List of Low-participants

A BASELINE

Week 1 Week 2 Week 3 Week 4
ST4 v
ST8 v v
ST10 el
ST11 v
ST15 v v
ST18

B TREATMENT

Week 5 Week 6 Week 7 Week 8
ST4 v VW W
ST8 v W W AW
ST10 v W VW W
ST11 v v W WY
ST15 v W VW AW
ST18 v v W W
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