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tutumlarma olan etkisini incelemistir. Calisma 2013-2014 yillar1 arasinda Toros Universitesi
hazirlik okulu tarafindan verilen hazirlik programma ait tek smif dahilinde 20 bay ve bayan
ogrenciden olusmaktadir. On test, Ara test ve Son test ile akran doniitii uygulama dncesi ve
sonras1t Ogrencilerin basar1 farkliliginin Olgiilmiistiir. Ayn1 zamanda c¢alismadan sonra
ogrencilerin yazi yazma becerisine karst tutumlarinin degistigini mi veya ayni kalip
kalmadigin1 gormek igin 6grencilerden calisma Oncesi ve sonrasi tutum paragrafi yazmalari
istenmistir. Calisma sonunda writing becersine karsi olumlu tutum sahibi olan 6grencilerin
sayllarmin onemli derecede arttig1 gézlenmistir ayrica dgrencilerin aldigi notlarinda 6nemli

derecede yiikseldigi goriilmiistiir.

Anahtar Kelimeler: Yazi becerisi, Ogrencilerin tutumlari, Siirece dayali yazi, Akran déniitii,
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ABSTRACT

THE INFLUENCE OF PEER FEEDBACK ON STUDENTS’

WRITING PERFORMANCE AND THEIR ATTITUDES TOWARDS WRITING

MEHMET VEYSEL BIiLEN
Master of Arts, English Language Teaching Department

Supervisor: Assoc. Prof. Sehnaz SAHINKARAKAS

June 2014, 52 Pages

This study investigated the influence of peer feedback on students’ writing
performance and attitudes towards writing. The sample of the study consisted of 20 male and
female students from preparatory school students writing course offered by the English
Department at Toros University in the academic year 2013/2014. A pre- ,mid-, and a post-
tests were applied to check the students’ performance before and after the feedback sessions
also, a pre-attitude paragraph and a post-attitude paragraph were asked students to write to
see whether the students’ attitudes change or stay same after the study. At the end of the
study, the number of the students who had positive attitude towards writing skill increased

significantly also, students’ grades improved significantly, too.

Key words: Writing skill, students’ attitude, process writing, peer feedback, teacher feedback.



LIST OF TABLES

Table 1. Module system at Toros University and its length and level category cccceeeereneereeseees 18
Table 2. Reliability between 1st and 2nd graders fOr pre-testeaeeeeeeeeccsssssssneerseescssssssssnasessacces 21
Table 3. Reliability between Ist and 2nd graders for mid-testeeeeeeeeeeesssssrneeerescscssssssnnseneaneces 22
Table 4. Reliability between 1st and 2nd graders for pOSt-teSt cueeeeeeeesssssssnserresescsssssssnssesrsseces 22
Table 5. Mean difference between pre and Mid-tEStS ceeeeeesssssssnrererecssssssssssnsessssssssssssssssssassses 23
Table 6. Paired SAmMPIE TeSteiiieeeerssssssnerrreesssssssssansrsesssssssssssssssssssssssssssssssssssssssssssssssassssssssss 23
Table 7. Mean difference for mid and POSt-LEStS.uueeeereeecessssssssnrerrsesssssssssnssssessssssssssssssssssssses 24
Table 8.  Paired SAMPIE tESteeeeeersrssssnnrrrreecssssssssnnnnrresesssssssssssssssssssssssssssssssssssssssssssssssssssssss 24
Table 9. Mean difference between pre and POSt-LEStS.ccccccsssnerrreecsssssssssnsrrssesssssssssssssssssses 25
Table 10. Paired SAMPIES tESt ceeerrrrrrsnnrrrrresssssssssnnrrrenssssssssssssssssssssssssssssssssssssssssssssssssssssssss 25
Table 11. The reasons why the students liked writing skill from pre-attitude paragraph......27

Table 12. The reasons why the students liked writing skill from post-attitude paragraph....30
Table 13. The reasons why the students had negative attitude towards writing skills from

JOIUCRE YA 1R0TE [STN oY Vo 21 o) o R 32
Table 14. The reasons why the students had negative attitude towards writing skills from

post-attitude PAragraph ceceveeeeeeeececssssssnnerenscssssssssssnsnsssssssssssssssssssssssssssssssssssssssssss 34

vi



TABLE OF CONTENTS

COVER .....uotiireinceticsnttcsatisssseisssssissssstssssstsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssassssnas i
APPROVAL PAGE....uuuuitiiiireiiiniicnneicsneiinsaeisssetsssstsssssssssssssssssssssssssssssssssssssssssssssssases ii
ACKNOWLEDGMENT ....cciiiiiiiiieiiineiisssetsssssesssssessssssssssssssssssssssssssssssssssssssssssssssssssssssses iii
OZET .eeiieeiiiicinnnnnnttttteniccssssnsteteessscssssssssssseeassssssssssssssssssssssssssssssssssssssssssssssssssasssssss iv
ABSTRACT ..uuuiiiitiiinneiinsueisssstisssstssssstssssstsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasssss \4
LIST OF TABLES.......uutiitiiieiniieininneicssensssseissssstsssssssssssssssssssssssssssssssssssssssssssssssssssssases vi
TABLE OF CONTENTS ...uiiiiiiniutinnsneicssneicsssenssssesssssssssssnssssssssssssssssssssssssssssssssssasssss vii
CHAPTER1
1. INTRODUCTION ..cuuuiiiirnenissneisssnencsssensssssesssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasssssns 1
1.1. Statement Of the Problem cccueeeeccvseeeiiiiineiiiisineiicissneiicnsinneicsssneescsssseescssssseesesssseees 1
1.2. Background of the Study..ceeeeeeeeeccsssssrsnnerriecccssssssssnneensssssssssssssssssssssssssssssssssssssssssssens 1
1.3. PUrpose Of the StUAY ceceereecssneerireccssssssssnnnennnescssssssssnsessssssssssssssssssssssssssssssssssssssssssssssses 2
1.4. ReSEarch QUESTIONS eeeeeeeereeeesesesssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssns 2
1.5. Significance 0f the StUAY .eeeeeeereccrsssssssnnrrincccssssssssnnnnniessssssssssssssssssssssssssssssssssssssssssnns 2
1.6. Limitations Of the StUdY.cceeeceeeeeeccssssssssnneeriecscsssssssssneesisssssssssssssssssssssssssssssssssssssssssssens 3
1.7. Operational DefiNItIONS ceeeesssseereeescssssssssansrssssssssssssssnsssssssssssssssssssssssssssssssssssssssssssssssssns 3
CHAPTERIII

2. LITERATURE REVIEW......ccoutiiiiiinnreinnssnincsssescsssesssssssssssssssssssssssssssssssssssssssssssssssssssns 4
2.1, WIIING SKill coueerervuercrrurnissencssencsssencsssenissssnsssssnssssssssssssessssssssssssssssssssssssssssssssssasssssses 4
2.2. Product Based APProach...eeeeeecieccccsscssssnnneriecssssssssssnnsssssssssssssssssssssssssssssssssssssssssssssssns 4
2.3. ProCeSsS WITHINGuuueeeeeeeeeessssssssnnsesssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssassssssssssssssns 6
2.3.1. Planning StAgE ccceeeeesssseeereecessssssssanssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssns 7

2.3.2. DIrafting Stage ceceeeeesssseeersecssssssssssnssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssss 7

2.3.3. REVISING STAZE ceeerrsssrrneerrrresssssssssanssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssss 8

B T LTS a Lo 1] TRt 8
2.4.1. Teacher FEedbacK...ccceunveeeicsssneeicsssnneiicsssneeicsssnneeicsssnneescsssnseescsssssesscssssesssssnnne 10
2.4.2. Peer FEEdbackK cuicvnueeeiisssneiicssnneiiisssnneiicsssnneiicsssnneescsssnneescsssnseescssssseesssssssessssssnns 11

2.5 Socio-Cognitive Approach and Peer Feedback..iimneeriiecisssssssnneennicccssssssnnneeneneces 13
2.6. Students’ Attitudes toWards WITtiNgG..eeeeessseeeeseeessssssssssssessssssssssssssssssssssssssssssssnssssssssss 14

vii



2.6.1. Students’ Attitudes tOWards FEEADACK eeeueeeererereneereeeeerenseesssesssssesssssssssssssssssssones 15

2.6.2. Students’ attitudes towards Teacher Feedback......ceeereerssnneerreccssssssssnnneenencccsssnnns 15
2.6.3. Students’ attitudes towards Peer Feedback ...uueeeiiiecccisssssnneeiiecccsssssssnnnennnecccsssnns 16
CHAPTER III
3. METHODOLOGY ..uuciriuiiiirneiiiieiessensssssnsssssesssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssss 17
3.1, INtTOAUCLION tevvvreerreeesessssssnnserssessssssssssnsssssssssssssssssnsssssssssssssssssnssssssssssssssssassssssssssssssss 17
3.2. ReSCAICh DIESIZN cereeeeerssssssnneerrrescsssssssnsssnsnssssssssssnssssssssssssssssssssssssssssssssssasssssssssssssses 17
3.3. Participants Of the StUAY ..eeeeeeeeeeccrsssssssnnrrincccssssssssnnnnnsessssssssssnessssssssssssssssssssssssssssssns 18
3.4. Data Collection INStIUMENLS ceeeeeeeessssssssnsrresesssssssssnssssssssssssssssassssssssssssssssssssssssssssssssns 18
3.4.1. Writing EXams and RUDTIC «.eeeeeeerieeccssssssssnnenrenccssssssssnnnenssscsssssssssssssssssssssssssanens 19
3.4.2. Attitude Paragraph eeeeeeeeceesccsssneerniescssssssssnnensssssssssssssssssssssssssssssssssssssssssssssssssnsens 19
3.5. Procedure Of the StUdY ..eeeeeeeeecesssssssnnnninnccssssssssnnnrnsessssssssssnssssssssssssssssssssssssssssssssssassns 19
3.6. Data ANalYSiSeeeeeeecesssssssneersssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssanses 20
CHAPTER IV
4. DATA ANALYSIS AND RESULTS ...cccciiiiietiicnnnnniecsssnnsessssssssssssssssssssssssssssssssssssssssses 21
4. 1. INtrOAUCLION cevrrrrvvneerrrescssssssssnnssnsssssssssssssssssssssssssssssssssssssssssssssssssnsssssssssssssssssnssssssssss 21
4.2. The effects of peer feedback on students’ Writing performance .....eeeeeeeecessscssnseeessecces 21
4.3. The role of peer feedback on students’ attitudes toward WITting ..eeeeeeeeeecesssssnneeesescces 26
CHAPTER V
5. CONCLUSION AND IMPLICATIONS....cuutiiiiinneiicsssssesecssssssssssssssssssssssssssssssssssssssssses 36
5.1. Summary 0f the StUdY.eeeccceeeeeeecssssssssnnnreescsssssssssnnnnnsssssssssssssssssssssssssssssssssssssssssssssns 36
5.2. Review of the Results-Research QUEStion 1 ciccieceeeeeeceeeeiiniieininneninnneneieiseesiesesssesssseeens 36
5.3. Review of the Results-Research QUEStION 2 cuiveeeeeeeeeeeeeeeiiineniinneninnieieieeeesisssesssessssseens 37
5.4. Suggestions for further ReSEarchu.ccccvceeeeeecccssssssssnnneieiccssssssssnnenescssssssssssnssssssssssssnns 38
6. REFERENCES ......uuuiiiiiiittiinniiinneicssneicssseissssssssssssssssssssssssssssssssssssssssssssssssssssssssssassns 40

viii



CHAPTER1
1. INTRODUCTION
1.1. Statement of the Problem

Writing is a productive skill (Hirai, 2002) which means the learner processes all
of the information he or she has learnt and puts it into context. Thus, according to
Wetstanarak [1994 (cited in Cadet, 2009)], it requires a long period of practice to be
sufficient, especially in English as a foreign language. Cadet (2009) reinforces Hirai
(2002) and Wetstanarak (1994) by indicating that writing is the most difficult skill
comparing with the other skills; such as reading, listening and speaking. One of the
main problems of writing is intrinsic difficulty which requires previously acquired skills
such as organization, hand-writing, syntax and spelling and the other problem is having
insufficient pedagogic attention to writing (Cadet, 2009). As well as Cadet (2009),
Tangperpoom (2008) also states the difficulty of writing by indicating the requirements

of writing as lexical and syntactic knowledge and organizational principles.

In Turkey, students repute writing as the most difficult skill. Therefore, students
are usually de-motivated against the writing classes. This situation usually causes
bored, un-encouraged and unwilling students who believe that they cannot be successful
in writing. Therefore, we can state that the present study is based on two main
problems; deficiency in writing, producing something new and students’ negative

attitudes towards writing skill.
1.2. Background of the Study

Gardner (1985) indicates that one of the four components of motivation is
attitude and it is also one of the factors which affect language learning (Gomleksiz,
2010, p. 917). Petric (2002) states that: “development of attitudes towards writing is an
integral part of the process of writing development (p. 25).” In his study, he focuses on
how attitudes are formed and changed via the writing course, tutorials and writing
experiences. Developing writing skill takes a long time (Tangperpoom, 2008) and
through interacting with each other and engaging in various social situations, students
enhance their writing skill (Cooper, 1986). Peer review which is an alternative

assessment method is also seen as a learning activity together with assessing learning



performance (Freeman, 1995). While evaluating their peers, students contribute to their

own learning (Aoun, 2006).

Falchikov (1986, p. 147) reports that thanks to the scheme of peer assessment,
students’ responsibility and autonomy increases, and according to her students it is
challenging, helpful and beneficial. Furthermore, it also makes them think more, learn
more, and become more critical and structured. Farrah (2012, p. 180) states “using peer
feedback as a model in process writing became popular in teaching English language
skills.” Falchikov, 1986, p. 161). The peer assessment system supports a counterfeit
conniving environment where students can work professionally with one other. (Earl,
1986, p. 68). About peer feedback, Liu & Carless (2006, p. 280) state “the conceptual
rationale for peer assessment and peer feedback is that it enables students to take an

active role in the management of their own learning.”
1.3. Purpose of the Study

The purpose of the study is to find out the influence of peer feedback on students’
writing performance. In other words, the main focus is to investigate if the students’
writing performance improves or proceeds on the same level with the peer feedback
process. The study also aims to find out the effects of peer feedback on students’
attitudes towards writing skill. After this study, we can see how the students’ attitude
changes about writing skill or lesson. Will their attitude improve or they will feel the

same way as they did before?
1.4. Research Questions

Considering the main problems of the study and the aims of the study, following

research questions were designed:

1. Does peer feedback affect students’ writing performance?
2. What is the role of peer feedback on students’ attitudes toward writing?

1.5. Significance of the Study

Writing is one of the productive skills (Hirai, 2002) and comparing with the other
skills- reading, listening and speaking, it is the most difficult skill (Cadet, 2009). Thus,
many of the students are de-motivated and unwilling to develop this skill. Thanks to this

study, the students will gain confidence and require experience. This experience will
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trigger their desire to learn more about the writing skill. While assessing their peers,
they will learn to work collaboratively and learn information about how to write a good
essay. It is expected that the results of this study will be beneficial to EFL instructors to
design a writing class including peer feedback. In addition, this study will contribute to
previous conducted researches related to the influence of peer feedback on student’s

writing performance in Turkey.
1.6. Limitations of the Study

The main limitation could be the design of the study. Because of the fact that the
present study is a case study and participants were chosen regarding the convenience
sampling method which means the available students were chosen as the sample of the

study, the results of the study could not be generalized.

The duration of the study could be the other limitation of the study. The study
lasted 8 weeks since the duration of preparatory school’s each module is 8 weeks. The
duration of the study could have been more than 8 weeks regarding what Cadet (2009,
p. 139) stated in his study. When a study is conducted in a long period, more reliable
results are obtained (Cadet, 2009, p. 139).

1.7. Operational Definitions

Peer Feedback: It is a process which students check each other’s work and give

feedback and learn from each other’s mistakes.

Writing Performance: Writing performance refers to students’ writing ability, and

achievements.
Students’ attitudes: Students’ perspectives about writing skill.

Cooperation: Cooperation is a useful process that students help each other while doing

any work. This can be an assignment, homework or anything.

Interaction: Students’ communication with each other and learning from themselves.



CHAPTER 11
2. LITERATURE REVIEW
2.1. Writing skill

Writing is a skill which is of high importance to language classroom settings all
around the world. There have been numerous efforts to define the writing skill.
According to Sari (2013) writing is a kind of skill which is used to express an idea,
thought, feeling or practice in a textual form. When students learn a new language, they
need to practice and produce what they have learnt to make their learning permanent.
Because of that, writing has become a very important skill in language learning. Kroll
(2001, as cited in Kutlu, 2013a) highlights the importance of writing skill and claims
that writing is a hard skill to get success when the other skills are considered. Similarly,
Tangpermpoon (2008) indicates that among the other skills (speaking, listening, and
reading), writing is the most difficult skill as it requires lexical, syntactic, and
organizational knowledge in L2. In light of this information, it can be said that students
need a good knowledge of L2 to be able to write effectively. Acquiring lexical
knowledge itself may not be easy for most of the students. It can require a long period
of study and reinforcement. Also, syntactic and organizational knowledge is what most
of the students generally suffer as it is also one of the most difficult knowledge to learn
and carry out. Sari (2013) points out that writing is the most challenging skill for the

students. However, it is one of the most significant skills for students.

When the literature of writing skill is taken into consideration, it can be said that
there are some methods to develop students writing ability. Product based approach and
process writing approach are examples of those important approaches to promote

learners writing skill.
2.2. Product Based Approach

After studying the literature, it is clear that writing is taught with some different
methods. In traditional approach, students try to write something, and they give their
papers to their teacher. When the teacher gives feedback to the students’ paper, it is
students’ choice to make correction or throw the paper away without doing anything.

Tangpermpoon (2008) indicates that product based approach mainly assists students in



teaching grammatical and syntactical forms. Therefore, it can be assumed that this
method mainly serves teachers to teach only grammatical information and syntactical
forms and this information may not be enough for students to produce a reasonable and

successful writing. Glimiis (2002) states the following:

In this traditional concept, the emphasis is on style, and instruction
tends to focus on error correction. In a product-writing approach,
instruction usually consists of analyzing examples of good form,
learning various rules, and practicing those rules. Product writing gets

its name from the fact that the focus is on students’ finished products.

(p. 12)

It can be assumed that with this concept, the main focus is on teaching grammar
and practicing the forms repeatedly till the students meet the teacher’s expectation. The
papers would be assessed to check error correction. About this issue, Lounis (2010, p.
14) also states “this approach emphasizes accuracy and correctness at the expense of the
writer, his ideas and decisions, and the process through which texts are produced.” It
can be seen that the focus on grammar is highly important in this method. Unger and
Fleischman (2004) state that people who went to school in the 1960s and 1970s
remember that their writing papers were marked for errors, graded and returned.
Grammar instruction and writing instruction took place separately and they were not
related each other. It can be assumed that this process would probably result in students
throwing away his/her paper away as soon as getting their paper checked by their
teacher. Therefore, it is clear that the teacher is at the center of this learning style and
students are passive learners. They are not actively attending the learning and generally

the teacher explains and talks during this procedure.

It can be said that a new approach was necessary to motivate students, make
them learn from their mistakes, work on their mistakes and write their papers repeatedly
until they have a reasonable work in their hands. There have been new theories for
writing skills to achieve these goals and one of these methods is Process approach.
Glimiis (2002, p. 2) states “in the early 1970s, the process model of writing emerged as
a reaction to product writing. Since the 1970s, writing as a process has been perceived
by many as a successful teaching methodology for improving student writing.” It can

be assumed that product writing did not serve to the teachers and students so there was a

5



need for a new model and because of that process writing was used and this model has

been appreciated and used efficiently for many years.
2.3. Process Writing

Process writing is a communicative activity and students get a lot of help during
process writing continuum. Onozawa (2010, p. 154) states “process writing is an
approach to writing, where language learners focus on the process by which they
produce their written products rather than on the products themselves.” So it can be
asserted that the process itself is more important than the product since it can ensure a
perfect learning thanks to showing students their mistakes and letting them learn from
them. After getting their pages and correcting them over and over, students may be
motivated to check their papers and correct some mistakes on their own to avoid
making this process longer before handing it to their teacher. This may also help
students’ self-correction and self-learning strategies, too. Yang (2013) emphasizes that
the teachers barely interfere the writing process so this enables students to become
autonomous learners and improve their self-learning ability. It is clear that process
writing helps students’ self-learning strategies and become better autonomous learners.

Thanks to that they may learn the writing process more efficiently.

Unger and Fleischman (2004) indicate that 80 percent of the students, who were
regularly engaged in process writing activities, could get higher test scores in 1998. It
can be understood that students who follow this approach have a high success rate, and
this approach can be of great help for learning writing. Huang (2004) points out that
process writing makes the teachers help students to solve the problems which are seen
during writing progress. With this procedure the teacher helps the students instead of
just correcting the students’ mistake or giving grades to them. Giimiis (2002) points out
that the teachers and students had negative attitudes towards process writing at the
beginning, but later, the students wrote better writings which included attractive,
extended, and better organized papers. It can be said that the process writing may
increase students’ knowledge about writing and make them better at writing. Thanks to
that, students self-confidence and desire to learn may increase as well. Process writing
method has several stages and it has been also stated by many researchers as well.

Lounis (2010) states the following:



In other words, by adopting this approach in the writing class, teachers
come to consider what their students can do (write), pay more attention to
how these students approach the writing task moving through different
stages of writing, and offer the writers opportunities to improve their writing
through providing effective feedback and allowing time for revisions. (p.

17)

Onozawa (2010) also states that process writing has several stages, and they are
pre-writing, drafting, and revising. However, this process may also include thinking,

planning and evaluating as well.
2.3.1. Planning Stage

At planning stage, students may think about their ideas before putting them into a
context. A good planning can be very important since at this stage, the writer will
determine how to put his/her ideas into writing and also he/she will determine the
organization of the ideas as well. They can also take notes and do brainstorming for
later usage. Seow (2002, p. 316) states “pre-writing is any activity in the classroom that
encourages students to write. It stimulates thoughts for getting started.” After a careful
study, students will be able to pass to drafting stage and with the help of the planning
stage, they will not have any problems. This stage helps students to write their ideas in
order and in a good way. First of all, they need to plan their ideas. In order to do it well,
they can do brainstorming activities because brainstorming activity will help them to
come out with a lot of ideas. After that, they can choose the best ideas which they can
use later at drafting stage. After planning the ideas, the students may need to organize

their ideas to make it look logical.
2.3.2. Drafting Stage

At this stage, students are supposed to write their first thoughts, and they have
limited time to do this. They write their opinions silently using their information which
they prepared at the previous stage. Jenks (2003, p. 2) states “the drafting phase
involves a free writing, concept mapping, and an outline activity to generate ideas and
establish a purposeful foundation.” Students generally start writing their opinions on the
paper at this stage. These writings may include some mistakes, and this is the nature of

this study and at the same time the reason of all the effort. They can use the information
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which they gathered at the previous stage. This information can help them a lot and
make this stage much easier. The previous stage might be a great help to make students’
progress easier. They may also feel secure when they really know what they are doing
at this stage. Therefore, it can be said that each stage makes the next stage easier or

efficient.
2.3.3. Revising Stage

In this stage, students receive feedback from their teachers or their peers so they
are supposed to make some corrections according the feedback they receive at the end
of this stage. Alves (2008, p. 12) states “in general, students receive feedback from
teachers days after the writing task has been completed, mistakes are highlighted and
corrected, suggestions for improvement are provided.” It can be assumed that this stage

can repeat again and again until the student has an appropriate and accepted paper.

Rahimi (2009) also states that changing the approach from product to process
writing necessitates underlining multiple drafting of students’ writing that means
teachers’ giving feedback to multiple pages. It can be notified that with this shift, the
importance of feedback increased significantly and become one of the most important
components in writing. Huang (2004) states that the students are expected to cooperate
and collaborate, assisting each other through discussion in peer reviews also a student-
teacher intercourse is usually regarded as beneficial before writing the third or final
draft. It can be said that at this stage, feedback might be given by students’ teachers or
by their peers as well. If the feedback is given by peers, students may have chance to
have a collaborative environment in this process. Alves (2008, p. 12) states “Once
again there is an opportunity to transform this task into a student-centered activity thus
promoting real communication amongst students. Students may work in pairs or groups
and correct, provide feedback on each other’s text.” Given by a teacher or peer, the
importance of feedback can be seen clearly with these words. When we consider the
importance of the feedback, immediately, we may have too many ideas flowing in our

mind.
2.4. Feedback

Feedback is very important since it allows students to see their mistakes and give

them a chance to learn and revise their writings accordingly. Williams (2003) indicates
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that written feedback is an important part of English language writing course especially
in process approach. It can be inferred that feedback is one of the most important
elements of process writing method since it is mainly based on giving feedback to the
students and monitor students’ progress during this period. Hyland and Hyland (2006)

state the ideas on feedback as follows:

In the L2 context, the effectiveness of feedback that focuses on error
correction is seen as particularly important, and the question of
whether such feedback is beneficial to students’ development, in both

the short and long term, has become a major issue of contention. (p. 3)

It can be said that the type of feedback that the teacher gives to the students is
very important and this influences the students’ success directly. As feedback is a
substantial element for teaching, its variations become an important subject. Dawes

(2014) classifies the feedback types as evaluative, descriptive, and provocative.

According to the Dawes (2014) evaluative feedback tells the students whether
they are doing well or not. It might be said that this kind of feedback includes general
comments or grades about the product. One of the possible problems about evaluative
feedback is that it might not reinforce students’ learning and it might even de-motivate
the students. Chappuis and Chappuis (2002) report that teachers’ evaluative feedback
such as “Good job.” “Your handwriting is nice.” to approve or disapprove the
students’ performance is not really valuable for students’ progress. That is because this
kind of feedback does not let the students learn their mistakes. It only provides a
general comment which generally includes one or two words. On the other hand, some
researchers do believe that evaluative feedback might improve students’ self-efficacy
if it is given positively. Chan and Lam (2010) report that students’ self-efficacy might

improve depending on the teachers’ approval on the students’ capabilities.

According to Garrison and Ehringhaus (2007, p. 2) “descriptive feedback provides
students with an understanding of what they are doing well, links to classroom
learning, and gives specific input on how to reach the next step in the learning
progression.” Teachers’ descriptive feedback on students work might increase
motivation and desire to learn. It can be claimed that it might be a good idea to give

feedback to students work, ideas and general structure. In this way, they might be



more motivated. Garrison and Ehringhaus (2007, p. 2) state “in other words,
descriptive feedback is not a grade, a sticker, or "good job!" A significant body of
research indicates that such limited feedback does not lead to improved student
learning.” It can be pointed out that descriptive feedback is a detailed feedback that
shows to the students their mistakes unlike evaluative feedback. Thanks to that,
descriptive feedback may also trigger the students desire to write and learn more.
However, it cannot be claimed that descriptive feedback is the only useful feedback
type. Tunstall and Gipps (1996) report that rational mixture of evaluative and
descriptive feedback to the students by their teacher would make the most efficient

support for learning.

Another issue about giving feedback to our students is whether it should be given
directly by teachers or their peers. In traditional approaches, it can be said that students
are used to getting their feedback from teachers directly and this would sometimes
work well. But sometimes the students might throw their papers away as soon as
getting their papers from their teachers. Also, this might cause a heavy burden on
teachers because they may need to read each student’s paper one by one to write an
effective feedback to help them improve their writings. This process could last days,
and in the end, the result might not be still very efficient. Lange (2001) points out that
students might be more perceptual to feedback from their teacher since their teacher is
supposed to guide them to the correct answer. Students’ perspective might be crucial
here because their belief will direct them to understand or ignore the resource they
may get. Lounis (2010) indicates that there are different methods to give feedback to
students and they differ according to its presented way and its presenter. One of these

methods could be the teacher feedback and the peer feedback.
2.4.1. Teacher Feedback

One of the responsibilities of writing teachers is to give feedback to their students,
and the students consider their teachers as the main source to learn. Tunstall and Gipps
(1996) state that teacher feedback to students is a main necessity for learning progress.
Also, the students consider their teachers as the authority to judge whether the product
they make is correct or false. Baierschmidt (2012) reports that when it comes to
academic writing, it is generally teachers who give feedback to the students. It can be

claimed that teachers usually guide their students for their writing. In teacher-centered
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education systems, it is only teachers’ duty to give feedback to students and students
are supposed to revise their papers accordingly. Matsumara and Hann (2004, as cited
in Kutlu, 2013b) also put forward the idea that teachers are in charge of determining
the right feedback methods for their classroom settings. It can be assumed that the
teacher is also supposed to decide the appropriate feedback style for the students and
this is usually teacher feedback which is given directly from teacher to the students but

in some classes, other feedback types such as peer feedback are used as well.
2.4.2. Peer Feedback

Peer feedback is a process which students give feedback to each other’s work by
checking their writing papers, concentrating on grammar, syntax, relevancy, and

coherence. Farrah (2012) states the following:

There are a number of terms that are used interchangeably and refer to peer
feedback such as peer review and peer response, but all of them share the
same idea where students offer constructive criticism after reading and

evaluating each other’s work. (p. 182)

It can be concluded that peer feedback might be named in different ways, but the
main idea is students giving feedback to each other. Ahmadan, Yazani and Ebadi (2013,
p. 220) state “peer feedback is the process in which students are required to give
feedback to their peers through collaborative discussions, compared with teacher
feedback in which the students receive feedback merely from the teacher.” In line with
these words, students study with each other communicatively and check each other’s
work carefully. Liu and Carless (2006) indicate that peer feedback includes efficient
detailed interpretation. However, it does not have formal grades. This might ensure a
good atmosphere in the class since it gives the students a chance to study
collaboratively without giving grades. Therefore, they may feel free and the
concentration will be on learning not getting marks. Ahmadan, Yazani and Ebadi (2013)
state that the process of peer feedback requires a type of collaborative activity between
the students also, the students need to interact in their social environment. This might

also be a great assist for students since they can make use of this in their real life.

Peer feedback can let students study with the writing more efficiently because the

students may learn from their friends’ mistakes, and this may give them a self-
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monitoring ability when they write their own papers. Thomas, Marting and Pleasants
(2011) point out that peer feedback may help to become a good judge of themselves and
this can let them monitor their own learning progress instead of considering their
teachers for feedback. It can be said that with that activity, they may also learn the
feedback criteria that they may benefit from when they write their own papers.
Therefore, they will know which criteria they need to adjust. Falchikov (1986) reports
that because of its nature, peer feedback enhanced the students autonomy and according
to the students peer feedback is ‘challenging, useful and profitable, making them think
more, learn more, and become more critical and structured. It might be very important
for students to become more critical and structured because this may help them
throughout their lives and of course making the students learn more could be one of the

teachers’ most important objectives as language teachers.

Baierschmidt (2012) states that, effectiveness of peer feedback may change
according to the cultural background of the students. In some cultures, it might be really
difficult to give feedback to peers because students have always received feedback from
their teachers and they have no experience for this procedure. It also requires confidence
in language ability and also the person himself/herself. Aoun (2006) indicates that it
could be suspicious about the validity of the evaluations by students who had the same
English knowledge level with their peers. It might be asserted that students have the
same information level and they may not detect any mistakes on their peer’s paper
because they may lack necessary knowledge or experience to find the mistake on their
peers’ paper. Therefore, a paper with a lot of mistakes may look a very reasonable paper
to the students who may have such problem. Baierschmidt (2012) states the results of

peer feedback preference as follows:

However, because lack of confidence in their own reliability as peer
reviewers was cited as a reason for disprefering peer feedback, it is also
possible that the raters’ lack of training in effective peer feedback

techniques may have contributed to this preference. (p. 108)

Students may also lack confidence in their own feedbacks reliability and validity
because they may think that they are not good enough to be able to give feedback to

their peers. Also, some students may feel shy to criticize their peers as they may refrain
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from being predisposed to anger to their peers or this might not be well approved by

their cultures as well.

Blair, Curtis and Mcginty (2013) point out that peer feedback connotes leaving
transmission approach to another technique that includes discussion and reflection. It
can be said that students need to discuss with their peers while giving feedback.
Therefore, they need to feel free when they try to apply this process with their peers.
This can be ensured by giving training about feedback sessions to the students and at the
end of these sessions, they may understand the nature of this procedure is discussing
and giving reflections to their peers. Sahin (2008) states that it can be questioned
whether the peer feedback is really useful or these thoughts will simply be stamped out.
It is also stated that students took courses about peer assessment and gained skills to be

able to assess their peers
2.5. Socio-Cognitive Approach and Peer Feedback

Socio cognitive approach is one of the popular teaching theories of L2 teaching
and there are numerous definitions for this method. Dillenbourg, Baker, Blaye, and
O’Malley (2005) state that socio-cognitive approach consists of individual development
in the environment of social interaction. It can be inferred that individual development
is important for this theory but it occurs within social interaction. Social interaction is
emphasized because of socio-cognitive approaches nature. Saad (2012) describes the

relationship between socio-cognitive approach and peer feedback as follows:

Peer feedback is based on the socio-cognitive views which suggested that
students will develop as writers more effectively as they engage in
transactions over their own texts and the texts of others while negotiating

real intentions with a real audience. (p. 15)

It can be said that peer feedback is based on socio-cognitive approach and it is one
of powerful tools of this approach. Taking responsibility of giving feedback to their
peers and being in interaction with other students might give the students a sense of
responsibility, and with this duty, they may gain many good qualities. Farrah (2012)

states the results of peer feedback as follows:
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The results indicated that students viewed peer feedback as a
worthwhile experience; it offered an opportunity for social interaction.
It also improved students’ writing skills. Furthermore, the technique
enhanced students’ critical thinking, confidence, creativity, and
motivation. In addition, it helped in improving their assignments. The
paper offers some recommendations. (p. 179)

It can be asserted that peer feedback may also offer a chance for social interaction
because the students will need to interact with each other and talk to each other more
than any other feedback types. Also, critical thinking ability of the students may
develop thanks to peer feedbacks own nature because it lets students to think and create
their ideas more. As students need to give feedback to their peers accurately, they need
to focus on their assignments. Therefore, it can increase their motivation as well and let

them work harder and harder to be able to apply the procedure successfully.
2.6. Students’ Attitudes towards Writing

Writing is a complex skill and students are generally de-motivated or unwilling
to develop this skill. If students have already a negative attitude towards learning
something, it might be really difficult to change it. Petric (2002) states that students’
perception is decided according to its outcome so students may need good experiences
to develop a good attitude. It can be assumed that students need a good experience to
change their opinion. Their belief about writing skill might improve if they experience
the feeling of success. Therefore, they may develop a good attitude towards writing
when they see its outcome after success. Tiitiinis and Kiigiikali (2014) state that students
feel anxious and they possess negative attitude towards writing skill in their classes. If
the reason of negative attitude towards writing is investigated, one of the first reasons
can be the producing something new. This is because producing something, even in
native language might be very challenging for many people. Therefore, the idea of
creating something new in a foreign language usually scares the students. Putting
barriers into our learning might be very dangerous if students are supposed to learn
something new and challenging. Therefore, it is aimed to trigger students desire to learn
more about the writing skill. While assessing their peers, they will learn to work
collaboratively meanwhile they learn required information about how to write a good

paragraph in order to be able to assess their peers. This process may increase their
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motivation and affect their attitudes towards writing in a good way. There have been a
lot of researches about attitudes of students towards writing and the students who have
strong motivation seem more successful. Tiitlinis and Kiigiikali (2014) state that having
writing skill proficiency is difficult in EFL classes as a result of the traditional writing
conventions in writing classes. Students easily develop negative perception towards
writing. Instead of applying traditional conventions, applying modern methods such as
peer feedback may have a good effect on students’ attitudes towards writing skill.
Thanks to changing the attitudes of students towards writing, the success of the students
might be increased as well. Petric (2002) states that it is the attitude which designates

manner and this may also surface as an output for language learning.
2.6.1. Students’ Attitude towards Feedback

Giving feedback to students is an important procedure in writing. Therefore,
students’ perception towards feedback might be very important for writing skill.
Weaver (2006) states that giving feedback to students is an under-researched area; also,
the students’ perception towards feedback is not studied well. It can be assumed that
more studies are needed about students’ perception towards feedback because a writing
session without feedback cannot be imagined and this may show the importance of this
procedure. After her study, Weaver (2006) concluded that according to the students’
responses, teacher feedback is more valued and his survey results reveal that students
may need advice on understanding and using feedback to engage with it. It can be
notified that students need assistance for an efficient usage of feedback. It is an
important part of learning and they need to learn how to benefit from it completely.
Also, it 1s clear that students highly respect their teachers’ feedback and they have

positive attitudes towards teacher feedback.
2.6.2. Students’ Attitude towards Teacher Feedback

Teachers are regarded as the authority in the classroom setting and their
comments, behaviors are highly respected by their students. Lounis (2010) states that
the written feedback from the teacher is the most popular type and also it is the most
anticipated and approved variety by students. In tune with these words, the teachers’

feedback is expected by the students and their attitude is often positive towards it.
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2.6.3. Students’ Attitude towards Peer Feedback

Peer feedback is a new procedure for students and they might have different
attitudes towards it. However, in our country, for many years, traditional teaching
methods were used and the teachers were regarded as the main source for learning.
Because of that students may feel uncomfortable about giving feedback to their peers.
There have been some studies about this subject and similar reactions were recorded. Su

(2011) states the following:

For another, students’ attitude towards peer feedback is also a
potential problem. In Chinese culture, the thought that teachers are the
authorities who can and should give feedback is deeply rooted and
students have already been used to it. Adopting peer feedback, they
may doubt their own capacity to give comments since they are at a
similar age and are lack of language ability, skills and experience
compared to teachers. Such doubt and uncertainty may prevent them

from making and using peer feedback. (p. 367).

It can be assumed that students’ perception towards peer feedback might
be problematic due to their accustomed way of learning. Students might get used
to it by applying it to their writing sessions. Rahmat (2013) points out that the
students were more connected to the activities because they were testing their own
knowledge while they were giving peer feedback. Some students also regarded
their peers as a worthy source of knowledge. It can be asserted that students’
perception towards peer feedback might improve after the implementation of this

procedure to their learning.
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CHAPTER 111
3. METHODOLOGY
3.1. Introduction

In this thesis, it is aimed to investigate the influence of peer feedback on
students’ writing performance and their attitudes towards writing. This chapter consists
of five sections that present the research design, participants of the study, data collection
instruments, procedure, and data analysis. They are explained in detail to give a clear

idea about the study.
3.2. Research Design

This study includes respectively a pre-test, a mid-test, and a post-test to be able to
assess the students’ writing performance before and after the peer feedback sessions.
These tests provide numerical results of the students’ performance. Because of that,
quantitative research was used in this study. Aliaga and Gunderson (2000, as cited in
Muijs, 2010) state “quantitative research is ‘Explaining phenomena by collecting
numerical data that are analyzed using mathematically based methods (in particular
statistics)’ In order to understand the students’ attitudes towards writing, attitude
paragraph was preferred. Therefore, qualitative research was used as well. In reference
to Creswell (1994) qualitative research means ‘“an inquiry process of understanding a
social or human problem, based on building a complex, holistic picture, formed with
words, reporting detailed views of informants, and conducted in a natural setting”(p. 2).
It can be understood that mixed research design is preferred in this study to show both
concrete and qualitative data of the study. Johnson (2007, as cited in Joshi, 2013)
defines the mixed research design as follows:

Mixed research paradigm is an intellectual and practical synthesis based on

qualitative and quantitative research; it is accepted as the third research

paradigm (along with the qualitative and quantitative research) and offers as

a powerful choice that often the most informative, complete, balanced and

useful research results. (p. 78)
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3.3. Participants of the Study

The participants of the study were chosen from the researchers writing classes.
Module system is used for preparatory classes at Toros University. There are 4 modules
and each module lasts 8 weeks. Preparatory students have one-year intense English
language education. They are required to finish the modules as B1+ students (Table 1)
at the end of the year. The study was carried on the 3rd module so the students’ level

was B1. There were 9 male and 11 female students in the class.
Table 1

Module system at Toros University and its length and level category

Module name Length Level
Ist module 8 weeks Al
2nd module 8 weeks A2
3rd module 8 weeks Bl
4th module 8 weeks B1+

The students had 12 hours main course classes, 4 hours listening, 4 hours
reading and 4 hours writing classes in a week. There were engineering, psychology,
logistic and architecture department students in the chosen class. That was because
preparatory classes included students from all departments. Main course and writing
teachers were non-native teachers but reading and listening teachers were native

teachers.

In this study, students’ names are not given but they used nicknames instead to

respect their right of anonymity. There were 20 students in this class.
3.4. Data Collection Instruments

Two different sources were used for data collection instruments in this study.

These instruments are writing exam rubric and attitude paragraphs.
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3.4.1. Writing Exams and Rubric

In order to understand the influence of peer feedback on students’ writing
performance, a pre-test was applied at the very beginning of the study. After 4 weeks, a
mid-test, and also at the end of the study a post-test was applied to the students. In the
first, mid, and post-tests, following questions were asked to the students to let them

write an academic paragraph.

1- What are the effects of unemployment?
2- Compare and contrast young people and old people.

3- Classify the film types.

While assessing students’ exams, a rubric was used. The rubric has been used at
Toros University for 3 years and there are 6 categories to grade students’ papers. The
rubric included Relevancy, grammar, vocabulary, compositional organization 1,
compositional organization 2, and coherence. Each part can be graded from 1 to 5 and

total point is 30. Conversion table is used to convert 30 points to 100 point system.
3.4.2. Attitude Paragraph

At the beginning of the study, the students were asked to write a paragraph about
their attitudes towards writing. Their paragraphs were written in their native language in
order to let them emphasize their thoughts without any limitation. The attitude

paragraph question (see Appendix 2) is given as following;

1) What do you like about writing and writing class? Why? What do you dislike

about writing and writing class? Why?
At the end of the study, the students were asked to write an attitude paragraph again.
3.5. Procedure of the Study

The study lasted around 10 weeks. First of all, the researcher presented the 3
chapter defense to the committee and then the researcher got the required permission
from Toros University preparatory school coordinators. Cooperative learning
environment was supplied to the students in order to settle the natural background of
peer feedback since it requires a lot of communication, and cooperation. There were 4

modules at Toros University preparatory school program and each module consisted of
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8 weeks. The study was applied in module 3 and it lasted 8 weeks because of the nature
of the modules. At the beginning of the module, the students had a pre-test and they
also wrote an attitude paragraph about their attitudes towards writing skill in their native
language. The process began with usual writing classes with only teacher feedback for 4
weeks. The researcher did not correct the papers but used correction symbols only and
the students had learnt the meaning of these symbols in the previous modules.
Therefore, the students corrected their papers themselves after seeing the symbols on
their papers. After that, the students had a mid-term exam and the results of pre and
mid-term exams were compared to investigate the effects of the teacher feedback on
students’ writing skill. In the last 4 weeks, the peer feedback process began and the
students gave feedback to each other’s work. At the end of the 8th week, the students
had a post-test and they wrote an attitude paragraph again about their attitudes towards
writing skill in their native language. Those 3 tests were compared with each other in
order to understand the effects of teacher and peer feedback on students’ writing
performance. All of the exams were graded by two different graders. If there were only
three discrepancies, simply the average of the two grades is taken but if there were more
than three discrepancies, a third grader graded the paper again. After that, the results of
the pre-test, mid-test and the post-test exams were compared by using T-test to find out

the influence of the peer feedback and teacher feedback on students’ writing skill.
3.6. Data Analysis

Data analysis is one of the most important parts of the study as it shows the results
of the procedure. T-test was used to analyze the pre, mid and post-tests. For the
analysis, SPSS which is one of the most common and widely used for statistical analysis
was used. SPSS was also a key factor to evaluate the reliability of the tests. Thanks to
the analysis results, the researcher was able to compare the tests and see the results. For
the attitude analysis, the researcher used content analysis to analyze the attitude
paragraphs. The researcher studied on the pre and post attitude paragraphs very
carefully and grouped the students as students with negative and positive attitudes
towards writing. Also he grouped most frequently used adjectives or statements under
the specific names. After these procedures, the researcher was able to write comments

about the findings.
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CHAPTER 1V

4. DATA ANALYSIS AND RESULTS
4.1. Introduction

This chapter presents the findings and analysis of the study. The analysis include
the data obtained from pre, mid, and post-tests, and attitude paragraphs. Content
analysis was utilized to analyze the data of attitude paragraphs. T-test was administered
to analyze the numerical results of pre, mid, and post-tests. The findings and the

analysis are discussed below:
4.2. The Effects of Peer Feedback on Students’ Writing Performance

This analysis is based on the first research question: Does the peer feedback
affect students’ writing performance? Pre, mid, and post tests were implemented to the
students in the study process. These tests were graded by two different graders.
Interrater reliability for the three tests (pre-, mid-, and post-tests) was calculated to
check the consistency between the two raters and presented in Table 2, 3, and 4
respectively. As seen in these tables, the correlation coefficients for all the tests can be

accepted to be high (pre-test as .96; mid-test as .78; post-test as .86).
Table 2

Reliability between st and 2nd graders for pre-test

Correlations

prel pre2
Pearson Correlation 1 ,964**
pret Sig. (2-tailed) ,000
N 20 20
Pearson Correlation 964" 1
pre2 Sig. (2-tailed) ,000
N 20 20

**. Correlation is significant at the 0.01 level (2-tailed).
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Table 3

Reliability between st and 2nd graders for mid-test

Correlations

mid1 mid2
Pearson Correlation 1 ,783**
mid1 Sig. (2-tailed) ,000
N 20 20
Pearson Correlation 783" 1
mid2 Sig. (2-tailed) ,000
N 20 20

**. Correlation is significant at the 0.01 level (2-tailed).

Table 4

Reliability between st and 2nd graders for post-test

Correlations

post1 post2
Pearson Correlation 1 ,860**
post1 Sig. (2-tailed) ,000
N 20 20
Pearson Correlation ,860** 1
post2 Sig. (2-tailed) ,000
N 20 20

**. Correlation is significant at the 0.01 level (2-tailed).

This finding is important for this study as the writing assessment results of the
study are based on a subjective evaluation and these results are used to answer the first
research question. Then it is possible to state that there is no researcher bias on the

assessment results of the students.

The students’ performance is compared according to pre-, mid-, and post-tests.

According to the t-test, the findings are given in Table 5, 6, 7, 8, 9, and 10:
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Table 5

Mean difference between pre and mid-tests

One-Sample Statistics

N Mean Std. Deviation Std. Error Mean
Pre-test 20 70,1500 21,51688 4,81132
Mid-test 20 79,1500 11,26371 2,51864

Table 6
Paired Sample Test

Paired Samples Test

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper

Pair Pre-test —
-9,00000 22,43353 5,01629 -19,49921 1,49921 -1,794 19 ,089
1 mid-test

As it is reported in the Table 5, the mean average increased from 70.15 to 79.15.
It 1s clear from the table that the teacher feedback was effective to improve the students’
writing performance. However, the finding of Table 6 shows that there is not a
statistically significant difference between pre-test and mid-test (p>0.05). In other
words, the teacher feedback served its purpose. On the other hand, as it is a case study,

there might be other factors for that improvement, too.
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Table 7

Mean difference for mid and post-tests

One-Sample Statistics

N Mean Std. Deviation Std. Error Mean
Mid-test 20 79,1500 11,26371 2,51864
Post-test 20 80,8000 11,72312 2,62137

Table 8
Paired Samples Test

Paired Samples Test

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper
Pair Mid-test — -
10,34802  2,31389 -6,49302 3,19302 -,713 19 ,484

1 post-test 1,65000

As it can be seen in Table 7, there is a slight increase from 79.15 to 80.8
between mid and post-tests. This shows that peer feedback is not as effective as the
teacher feedback to increase the students’ writing performance. As it is reported in the

table 8, there is no statistically significant difference between mid-test and post-test
(p>0.05).
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Table 9

Mean difference between pre and post-tests

One-Sample Statistics

N Mean Std. Deviation Std. Error Mean
Pre-test 20 70,1500 21,51688 4,81132
Post-test 20 80,8000 11,72312 2,62137

Table 10
Paired Samples Test

Paired Samples Test

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper
Pair Pre-test — -
22,01022  4,92164 -20,95110 -,34890 -2,164 19 ,043

1 post-test  10,65000

According to the Table 9, the mean average increased from 70.15 to 80.80. This
1s a quite significant difference for the study. It can be stated that from the beginning of
the study to the end, the students’ performance improved very well. Also according to

the Table 10, there is a statistically significant difference between pre-test and post-test

(p=0.43).

In line with these findings, it can be concluded that the peer feedback or teacher
feedback are not statistically significant when they are given to the students separately.
They are statistically significant on condition that the two techniques of feedback are
used as supplementary feedback techniques. Nevertheless, the teacher feedback is more
powerful on writing performance of prep class students according to the findings of this

case study.
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4.3. The Role of Peer Feedback on Students’ Attitudes toward Writing

Content analysis was used to analyze the pre-attitude and post-attitude
paragraphs. At the beginning of the study, the students were asked to write a paragraph
about their attitude towards writing skill; they were asked to answer these questions Do
you like writing? Why? Do you dislike writing? Why? After the study, the students
were asked to write the same paragraph to see whether the students changed their

attitudes.

Twenty students wrote the pre-attitude paragraphs and nine of the students stated
that they liked writing. Five of the students stated that they did not like writing. There
were also some other answers like “I do not like writing, but I have to like it”. Also,
three students were not sure whether they liked the writing skill or not. After eight
weeks, the students wrote the attitude paragraph again and the number of the students
who liked the writing skill increased noticeably. This time, 17 students stated that they
liked the writing skill so this shows that eight students changed their attitude towards
writing skill positively after the study. Only one student stated that he/she did not like
the writing skill. The number of the students who stated that they did not like the
writing skill but they had to like it did not change, there were still two students who

thought same as before.

Students’ answers were also analyzed to discover the reasons for their attitudes.
Table 14 reveals students’ reasons for their positive attitudes towards writing skills at

the beginning of the study.

26



Table 11

The reasons why the students liked writing skill from pre-attitude paragraph

Why do you like writing? Frequency

Developing English 6
Helping for daily life English
Helping to improve grammar
Learning vocabulary
Self discovery
Learning sentence structure
Developing other skills as well

Useful for future professional life

N RPN W R, N W Rk

Self expression

The most common reason for having positive attitude towards writing was
learning new vocabulary. The students thought that in order to write a good paragraph
they needed to learn new words and when they used these words in their writing, they

learnt them very well. Following examples are student’s comments about this issue:

ST1: Hergiin yeni kelimeler, yeni ciimleler kullanarak gelismemizi saglvyor. (It

provides us to develop our writing skill by using new words and sentences.)

ST2: Yazdik¢a kendimi ¢ok gelistiriyorum ve daha ¢ok kelime ogreniyorum. (I

develop myself and learn more vocabularies when I write more and more.)

ST3: Bir seyler yazarak daha kolay 6greniyorum kullandigim kelimeler aklimda

kalwyor. (I learn easier by writing something. I remember the words I use easily.)

STS: Bu dersle kelimelerle aram daha iyi oldu. ( I have a better relationship

with words with this lesson.)

ST7: Yazi yazinca kelime bilgim gelisiyor. (My vocabulary develops when I

write.)

ST11: Kelime hazneye biiyiik derecede katki saglyyor. (It contributes to my
vocabulary.)
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ST16: Kelime kullanabilme kabiliyetimin gelistigini diistintiyorum. (I believe that
my ability to use vocabulary has developed.)

It is clear from the comments that students thought that writing skill has
developed their vocabulary. As it is seen from ST1’ expression, when they write, they

can keep these new vocabulary in their mind and learn more new words easily.

Another popular reason for having positive attitude towards writing skills was
developing English. Six students thought that when they wrote something, they could
learn new words, new grammar rules so they developed their general English

knowledge. Following are some examples from students:

ST1: Yeni kelimeler, yeni ciimleler olusturarak seviyemizi gelistirmemizi

saghyor. (It provides us to develop our level by creating new sentences.)

ST2: Bu dersin dili gelistirmede en ¢ok yararli ders olduguna inaniyorum. (I

believe that this lesson is the most useful lesson to develop the language.)

ST3: Bir seyler yazarak bu dili daha kolay ogreniyorum. (I learn this language

easier by writing something.)

STS5: Yazme dersi benim ingilizce bilgimi arttirdi. (Writing class increased my

English knowledge.)

ST11: Yazi yazmay: seviyorum ciinkii beni gelistirdigini diigiiniiyorum. Ingilizce
ogrenmemde ¢ok kolaylik saglhyor.( I like writing because I think it develops me.
1t facilitates learning English for me.)

STI18: Paragraf yazarken ogrenmis oldugum konulari tekrar etmis oluyorum.(I

reinforce the topics when I write a paragraph.)

3 students thought that writing skill helped them to improve their grammar
knowledge because they made grammar mistakes when they wrote something and after
that, they learnt the correct rules when they got feedback from their teachers. Following

examples are students’ opinions:

28



ST3: Dilbilgisi dersinde 6grendigim kurallari bu derste ciimle kurarak daha iyi
ogreniyorum. (I learn the rules which I learnt in grammar class better by

creating sentences.)

ST7: Bu dersle beraber 6grendigim dilbilgisi konularini gelistirdim. (With this

lesson, I developed the grammar subjects that I had learnt.)

ST11: Paragraf yazarken ogrendigimiz tiim dilbiligisi konularimi tekrar
ediyorum. (I regurgitate all the subjects that I had learnt before with this lesson

when I write a paragraph.)

Writing lesson starts with teaching sentence structure and it is an important

subject to learn for the students. In order to write a good paragraph, students try to learn

how to write correct sentences. Most of the students still had sentence structure

problems even though they had first started learning how to write a sentence at the

beginning of the year. Some students stated that they could learn sentence structure

thanks

matter:

to the writing skill. Following statements are students’ opinions about this

ST3: Bu dersle ciimle kurmayt 6greniyorum. (I learn sentence structure with the

help of this lesson.)

STS5: Daha rahat ciimle kurabiliyorum ve okuduklarimi anlayabiliyorum writing
sayesinde. (I can write sentences easily and understand what I read thanks to the

writing.)

ST16: Kelimeleri kullanabilme kabiliyetimin arttigini diistiniiyorum. (I think that

my ability to use the words has increased.)

For the post-attitude paragraph, eight students changed their mind and totally 17

students stated that they liked writing skill. Each student had 12 reasons with 39

frequencies for their positive attitude towards writing skill. These reasons are given in

Table 9.
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Table 12

The reasons why the students liked writing from post-attitude paragraph

Why do you like writing? Frequency

Developing general English 4
Developing vocabulary knowledge
Developing grammar

Useful for future life

Self expression

Developing sentence structure
Thanks to peer feedback | like writing
| could monitor my weak points

Let me have practicality

| feel stronger

Self development

O R Rk, R, A NN AN OO

Thanks to my teacher | liked it

It is clear from the tables that most of the students had positive attitude after the
study and peer feedback had a good impact on students’ attitude towards writing skill.
With the help of peer feedback, the students found the writing skill more beneficial for
them. They thought that it developed some other points such as developing their
grammar, and vocabulary knowledge. Students mostly thought that they could develop

their vocabulary thanks to writing. Their comments are given below:

ST2: Yazma dersini seviyorum ¢iinkii dilimi gelistirmemi sagliyor ve bana daha
¢ok kelime kazandwriyor. (I like writing lesson because it develops my language

and it provides me more vocabulary.)

ST3: Yazma dersini seviyorum ¢iinkii yazarken bir ¢ok sey ogreniyorum.
Yazarak daha ¢ok kelime ogreniyorum. (I like writing lesson because I learn a

lot of things. I learn more vocabulary by writing.)
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STS: Yazma dersi bana kelime dagarcigi yoniinden gozle goriiniir bir yarar

sagladi. (Writing lesson provides me a significant profit in terms of vocabulary.)

ST14: &8 haftamin sonunda gramer hatalarimi diizeltip kelime hazinemi
gelistirdim. (At the end of the eighth week, I corrected my grammar mistakes and
developed my vocabulary.)

ST16: Kelime hazinemizin bu ders sayesinde gelistigini diisiintiyorum. (I believe

that our vocabulary has developed thanks to this lesson.)

ST20: Bu ders sayesinde kelime bilgimin arttigina inantyorum. (Ibelieve that my

vocabulary has increased thanks to this lesson.)

As it is seen from the students’ comments, they believe that writing skill

developed their vocabulary knowledge. Similar to the pre-attitude paragraph, there were

similar reasons with similar numbers for having positive attitude towards writing skill.

However, there were some new reasons for having positive attitude. These new reasons

are given below:

STY: Akran doniitii faydali bir teknikti. Bunun sayesinde bir ¢cok sey ogrendim ve
yazma dersini sevdim. (Peer feedback was a useful technique. I learnt a lot of

things and I liked writing lesson thanks to it.)

STI11: Arkadaslarimizia  birbirimizin  kagidimi  okudugumuzda  onlarin
yvanliglarimi gérerek dogrularimin farkina variyorum ya da onlarin dogrularin
group kendi yanlislarimi diizeltme firsatimi yakalryyorum bu bana yazma dersini
sevdirdi. (When we read each other’s paper with our friends, I realize my
corrects by seeing their mistakes or I have a chance to correct my mistakes by

seeing their corrects and this endears me writing.)

As it can be seen from ST9 and ST11’s expression one of the new reason for

having positive attitude towards writing was peer feedback. They thought that they liked

the writing skill because they saw their mistakes and learnt from them thanks to the peer

feedback process. There were also other new reasons such as “I could monitor my weak

points”, “let me have practicality , “I feel stronger” , “thanks to my teacher I liked it”

These expressions are given below:
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ST20: Yazma dersinde yanlislarimi gérebiliyorum. (I can monitor my mistakes

in writing lesson.)

ST3: Bu derstte hatalarimi group diizeltiyorum. (I see and correct my mistakes

in this lesson.)

ST18: Su an yazma sayesinde kendimi daha gii¢lii hissediyorum. (I feel stronger

thanks to writing now.)

ST3: Hocamizin uyguladigi ders anlayisiyla yazma dersine ilgi duydum.

(Because of our teachers teaching style, I gave importance to writing lesson.)

ST1: Yazma dersi bana pratiklik kazandirdi artik daha hizli ve rahat yazi
yvazabiliyorum. (Writing lesson redounded me practicality. I can write faster and

easier now.)

Table 13

The reasons why the students had negative attitude towards writing skill from pre-

attitude paragraph

Why do you dislike writing? Frequency

Do not know what to write

Do not like strict rules

Having insufficient vocabulary knowledge
Sentence structure problem

Itis difficult

Prefers speaking than writing

[ N N N N

Grammar problem

Some of the students had negative attitude towards writing. Most common
reason for having negative attitude was having insufficient vocabulary knowledge.

These comments are given below:
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ST4: Yazi yazma dersinde ¢ok zorlaniyorum bunun en biiyiik nedeni de kelime
hazinemin genis olmamasi. (I have difficult times in writing lesson and the most

important reason is I have no wide vocabulary knowledge.)

ST17: Benim baska sorunum kelime dagarcigimin az odugu igin kendimi ifade
etmekte zorlantyorum. (My other problem is that my vocabulary knowledge is

quite little so I have difficult time to express myself.)

ST14: Yazi yazma dersini sevmememin bir baska nedenide yeteri kadar kelime
bilmemem. (Another reason why I do not like writing is that I do not have

enough vocabulary knowledge.)

ST6: Kelime bilgim c¢ok az ve bunu gelistirmek zorundayim. (My vocabulary

knowledge is very little and I have to develop it.)

Another popular reason for having negative attitude is having difficult time to create

ideas and put them in a text. These reasons are given below:

ST7: Stnavlarda ne yazacagimi bilmiyorum ¢iinkii aklima hi¢ bir sey gelmiyor. (I

do not know what to write in the exams because I do not elude anything.)

ST17: Yazi dersi benim icin ¢ok zor geciyor giinkii yazacak hi¢ bir sey
bulamiyorum. (Writing lessons are very difficult for me because | cannot find

anything to write.)

Also some students stated that they did not like strict rules while writing

something. These reasons are given below:

ST19: Kaliplarla ve siki kurallarla yazi yazmayr sevmiyorum. (I do not like

writing with strict rules and outlines.)

ST9: Kaliplarla yazi yazmak bana gore degil bundan dolayr sevmiyorum.

(Writing according to outlines is not for me so I do not like it.)

There are some other reasons such as “it is difficult”, “having grammar

99 e

problem”, “prefer speaking than writing” They are also given below:

STO: Ingilizce yazi yazmak her zaman bana bir yiik olmustur bana gore ¢ok zor.

(Writing has always been a burden on me. It is very difficult for me.)
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ST14: Gramer bilgilerimi kagida yansitamadigim igin yazi yazmaktan
soguyorum. (As I cannot apply my grammar knowledge to my paper, I am

alienated from writing.)

ST12: Yazi yazmaktan nefret ediyorum ¢iinkii olaylar: yazmak yerine canli canli
yvasayarak anlatmayr seviyorum. (I hate writing because I prefer speaking the

events live instead of writing.)

Table 14

The reasons why the students had negative attitude towards writing skills from post-

attitude paragraph
Why do you dislike writing? Frequency
It could be more enjoyable 1

| do not like it 1

It can be pointed out from the Table 16 and Table 17 that the students’ reasons
to have a negative attitude towards writing skill decreased dramatically. The most
common reason to have a negative attitude towards the writing skill was; insufficient
vocabulary knowledge. In the post-attitude paragraph, there were only two reasons to

dislike the writing skill. These reasons are given below:

ST9: Yazi yazmayr hala sevmiyorum ama bunu yapmaya mecburum. (I still do

not like writing but I have to do it.)

ST6: Yazi yazma dersi derslerden en zor olanive bence sikici biraz daha
eglenceli olabilirdi. (writing is the most difficult lesson and I think it is a little
boring. It could be more enjoyable.)

It can be said that the influence of peer feedback was effective enough to
decrease the reasons for having negative attitude towards writing skill. There were only

2 students with negative attitude towards writing and It can be said that the number
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decreased dramatically. The students liked the peer feedback a lot and they expressed

their opinions as follow:

ST2: Arkadaslarimin hatalarumi goriip diizeltmesi benim igin avantaj oluyor ve
o hatalart tekrar yapmiyorum. (My friends’ checking my mistakes is an

advantage for me. I see these mistakes and I do not do these mistakes again.

ST3: Sinifta birbirimizin yazdigi paragraflari kontrol ederek dersi daha verimli
gecirdik. Benim icin en eglenceli ve verimli gecen dersti. (We carried through
the lessons more useful by checking each other’s’ papers. It was the most

efficient lesson for me.)

STS: Arkadaslarimizin hatalarini bulmamiz kisisel gelisimimize daha fazla katki
sagladi. (Finding our friends’ mistakes and correcting them contributed more to

our personal development.)

ST14: Ders iginde yaptigimiz akran doniitii sayesinde hatalarimin farkina
vardim. (Thanks to the peer feedback procedure that we did in the class, 1

realized my mistakes.)

ST16: Akran doniitii sayesinde kendimi arkadaslarima karsi ifade ederken daha
ozguir hissediyorum. (Thanks to the peer feedback, I feel more independent

towards my friends while expressing myself.)

As it can be concluded that the students liked the peer feedback procedure a lot.
They founded the peer feedback very useful and they thought that they learnt a lot
thanks to it. Most of the students who had negative attitude towards writing skill
changed their ideas positively and only two students had negative attitude at the end of
the study. This is a very powerful result and it is clear from these findings that peer

feedback changed the students’ attitudes positively towards the writing skill.
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CHAPTER V

5. CONCLUSION AND IMPLICATIONS

This chapter presents a summary, discussions, review of the results and research

question one and two, There are also suggestions for further studies about this study.
5.1. Summary of the Study

This study aimed to investigate the influence of peer feedback on students’
writing performance and their attitudes towards writing. 20 students from preparatory
class of Toros University joined this study and it lasted eight weeks. Quantitative
research design was preferred for the numerical results of the pre-, mid-, and post-tests
which aimed to assess the effect of both teacher and peer feedback on students writing
performance. Also qualitative research design was preferred to understand the students’

attitude towards writing skill before and after the study.
5.2. Review of the Results — Research Question 1

One of the aims of the study was to find out the influence of peer feedback on

students’ writing performance. The research question was:
1- Does peer feedback affect students’ writing performance?

The students at Toros University received mainly teacher feedback and they had never
applied peer feedback before. They had learnt how to write a paragraph and they were
ready to write different paragraph types such as reason, effect, and compare-contrast
paragraphs. The students had a pre-test to be able understand their writing competency
before the study. The mean for the pre-test was 70.15. For the first four weeks, the
researcher had ordinary teaching classes with only the teacher feedback. Half of the
students were enthusiastic to write new paragraph types, but there were also some
unwilling students in the class as well. Instead of reading the papers and writing
correction symbols alone, the researcher preferred to sit with each student and give
them feedback directly. That was to prevent the students throwing away their papers
without checking their mistakes. At the same time, they had also a chance to listen to

their teacher and learn from their mistakes directly. The students were quite happy to
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get the feedback from the teachers directly and most of them appreciated this technique
a lot. After the four weeks, the students had a mid-test and the mean of the mid-test was
79.15. There was a significant increase between these two tests and it can be understood
that teacher feedback was quite efficient for the students. At the fifth week, the students
learnt how to give feedback each other and they read each other’s papers. At the
beginning, most of the students did not trust their friends as they thought that their
friend might not have enough knowledge or experience to give feedback to their papers.
After a few peer feedback sessions, they both gave and received peer feedback from
their peers and they realized that they learnt a lot in that procedure. Some students gave
wrong feedback to their peers, but their friends warned them and explained it with the
reasons to their peers. Thanks to that, both of the students learnt or reinforced the
subject which might be more permanent than any other subjects they had learnt before.
The students had a post-test at the end of the study and the mean of the post-test was
80.80. The difference between mid-test and post-test was not very high but it was still a
meaningful difference. It can be concluded that the teacher feedback had a great effect
on students’ performance and the students benefited from teacher feedback very well.
Lounis (2010, p. 2) states “The teachers’ feedback to students’ writing is undeniably a
key component part of the process of writing.” At the same time, peer feedback was
also useful for the students and the students’ performance increased after the peer
feedback procedure. Farrah (2012, p. 199) also states “the results of this study indicated
the positive effects of the use of peer feedback in writing classes to enhance students’
motivation and improve their writing skills.” However, peer feedback was not as
beneficial as teacher feedback in this study as it can be also understood from the means
of pre-, post- , and post-tests. However, it was a case study so there might be some other

factors that effects the students’ performance.

5.3. Review of the Results — Research Question 2

Another aim of the study was to investigate the influence of peer feedback on

students’ attitudes towards writing skill. The research question was:

2- What is the role of peer feedback on students’ attitudes toward writing?
Half of the students had positive attitude towards writing skill and there were

some students who had negative attitude or felt that they had to like writing skill since
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they had to pass the preparatory class. The students had nine different reasons to like the
writing skill. Attitude is a very important in language learning. Therefore, a technique
which affects the students’ attitude towards learning a skill positively might be stated as
an important tool in language learning. After the study, it can be seen that almost all of
the class had positive attitude towards writing skill. The students received feedback
from their teachers since they started learning English. Lounis (2010) reports that
teacher feedback is the most popular feedback type. The only difference was having
peer feedback sessions for these students. After the study, it is clear that most of the
students had positive attitude. Most of the students stated that they learnt a lot of things
while giving feedback to their peers and this process developed their writing skill a lot
so it can be stated that peer feedback has positive effect on students’ attitudes towards
writing skill. Farrah (2010) reports that peer feedback increased the students’

motivation and also developed students’ writing skills.
5.4. Suggestions for further Research

This study lasted 8 weeks. A study which will take longer might support the

findings of this study. Longer studies might have more useful results

It was a case study which means that there was only one class to observe and get
the findings from. In order to crosscheck the findings of this study, an experience study
might be a good idea for a future study. There should be more studies to support the
idea that peer feedback effects writing skill positively. Rahmat (2013) states the

following:

Hence, it is not enough to have conviction from the teachers and
students that peer feedback is effective in enhancing learning.
Teachers and students must have the commitment to use peer
feedback consistently, over a substantial period of time and make it

the teaching and learning culture. (p. 291)

20 students participated to this study so another suggestion might be having
more participants for the study as it might supply more data that might inform different

and useful information.
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Also, a further study might be on different level classes so that the data from
different level students can be compared and it might give very important data about

peer feedback.
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