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ABSTRACT

THE RELATIONSHIP BETWEEN UNIVERSITY STUDENTS’
SELF-EFFICACY BELIEFS AND FOREIGN LANGUAGE
CLASSROOM ANXIETY

Bayram DEMIR

Master of Arts, Department of English Language Education
Supervisor: Dr. Seden TUYAN
May, 2018, 81 Pages

This study is designed as quantitative research to examine the relationship
among English self-efficacy beliefs, foreign language classroom anxiety, and academic
achievements of preparatory school students. It also includes the analysis of relationship
between participants’ achievement scores and some part of their demographic
characteristics. One hundred and sixty-three preparatory department students from a
university in Mersin participated in the investigation. English Self- Efficacy
Questionnaire and the Foreign Language Classroom Anxiety Scale (FLCAS) are used
as instruments. Proficiency scores are taken from the achievements exams, which are
conducted at the end of the academic term. Collected data is analysed and evaluated
with the Statistical Package for the Social Sciences (SPSS). According to findings, there
is meaningful relationship between receptive and productive skills of self-efficacy and
academic achievement scores and negative relation among the anxiety related to foreign
language classroom and achievement scores. The findings demonstrated negative
relationship among productive and receptive skills of self-efficacy and foreign language
classroom anxiety. Also, female group indicates higher academic achievement than
male group. In addition, the present study indicates no significant relationship between
participants’ English learning background and their foreign language anxiety and

academic scores.

Key Words: self —efficacy, foreign language learning anxiety, academic achievement
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OZET

YABANCI DiL HAZIRLIK OKULUNDA OZYETERLIK INANCI VE
YABANCI DiL OGRENME KAYGISI ARASINDAKI iLiSKi

Bayram DEMIR

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Danisman: Dr. Ogr. Uyesi Seden TUYAN
Mayis, 2018, 81 sayfa

Bu c¢alismanin temel amaci Universite hazirlik sinifinda okuyan 6grencilerin
yabanci dil 6zyeterlik inanclari, yabanci dil kaygisi ve akademik basarilari arasindaki
iligkisini incelemektir. Ayrica katilimcilarin akademik basarilart ve bazi demografik
Ozellikleri arasindaki olas1 iliskiler de incelemeye tabi tutulmustur. Calismaya
Mersin’de bulunan bir tniversiteden 163 hazirlik okulu 6grencisi katilmistir. ingilizce
Ozyeterlik Anketi ve Yabanci Dil Kaygis1 Anketi’nin Tiirkge uyarlamalar: veri toplama
amaciyla kullanlmistir. Ogrencilerin  akademik basar1 puanlari dénem sonunda
uygulanan sinavlardan elde edilmistir. Toplanan veriler Sosyal Bilimler Istatistik
Programi (SPSS) kullanilarak analiz edilmistir. Sonuclar, 6zyeterlik inanci ile akademik
basar1 puanlar1 arasinda anlamli pozitif bir iliskinin oldugunu gostermis fakat yabanci
dil kaygist ve akademik basari puanlari arasinda ise olumsuz bir iliskinin varligin
ortaya koymustur. Ayrica ¢alismanin sonuglarina gore 6zyeterlik inanci ile yabanci dil
kaygis1 arasinda olumsuz bir iligskinin varlig: tespit edilmistir. Bunlarla birlikte kadin
katilimcilarin dretken 6zyeterlik inanglarinin erkek katilimcilardan daha yuksek oldugu
goralmis ayrica kadin katilimcilarin akademik basarilari erkek katihimcilardan daha
yiksek degerler ortaya koymustur. Bu calismada katilimcilarin Ingilizce 6grenim
0zgecmisleri ile yabanci dil kaygisi ve akademik basarilart arasinda anlamlr bir iliski

bulunamamistir. Calismanin sonuglar: alan yazini irdelenerek tartisiimastir.

Anahtar Kelimeler: Ozyeterlik inanci, yabanci dil kaygisi, akademik basar
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CHAPTER |

1. INTRODUCTION

1.1. Introduction

This chapter provides the practiced information about English self-efficacy
beliefs and foreign language classroom anxiety, which are the fundamental base for the
current study. The purpose of the study, implications, research questions, limitations of

the study, and the definitions of the terms are also presented in this chapter.

1.2. Background of the Study

Rapid strides of science and technology turn the worlds into a global village.
Economic, politic and social relationships have never been interrelated so far.
Interaction and integration became the most crucial reality in today’s world. The term of
globalization refers to development of communication and combination between and
among different governments, companies and people. These processes have various
effects on the economy, politics, education, science and cultures throughout the world.
As language is in the centre of every piece of the human interaction, globalization, at
the same time, means globalization of the language. Because of several reasons, English
became the lingua franca of the modern world. It is a verifiable truth that English is the
pre-eminent language for the economy, politics, science, and technology in current
times. Particularly the rapid advancements of communication and computers make
learning English as one of the main requirements for global interaction and integration.
Specifically, these requirements become more vital during the university period. This
period is one of the crucial steps that mostly effect students’ academic performance and
their professional life. Therefore, achievement in English is one of the most important
keys to help them obtain both their academic and occupational goals.

Achievement is influenced by many cognitive and psychological factors. In
contemporary times, self-related elements turned into the dominant parts of the
academic studies; researchers pay more attention to self-related factors as so to
understand why some learners gain high achievement whereas some have difficulties on
attaining their goals. Therefore, learners have turned into one of the most important

central attractions of the academic studies. Self-related factors such as emotional and



psychological elements and their relationship with the development of foreign language
learning are the main focus of these studies. Accordingly, the factors such as age,
former language learning experiences, the period of education, and family education
level considered to have some impacts on learners’ language construction. Likewise,
motivation, anxiety, and self-efficacy beliefs also display crucial functions on learners’
language development.

Self-efficacy basically concerns the learners’ judgement about their own
capabilities to gain targeted goals. Bandura (1986), the pioneer of self-efficacy concept,
defines self-efficacy as personal perception about self-proficiency to be able to
construct and perform goals, which demands to reach established achievements. The
reflections of self-efficacy on the process of language learning are not only limited with
resistant and determined behaviours but also high self-efficacy beliefs contribute to be
more effective and successive at reaching targeted goals. Therefore, higher self-efficacy
beliefs in language learning indicate more decisive willingness to achieve targeted tasks
and students attempt harder efforts to reach targeted tasks. While high self-efficacy
beliefs create stronger cognitive and emotional position, low self-efficacy beliefs cause
more delicate and resistless attitudes towards hard targeted tasks.

Self-efficacy copes with emotionally and cognitively recognized competence of
the self. According to Cubukcu (2008) the focal point of self-efficacy concept is the
perceptions of the competence about to successfully fulfil a targeted task. Self-efficacy,
which is constructed as fundamental part of Social Cognitive Theory, influences
achievement, self-discipline, determination, and emotional reactions of the learners.
Although ability and learning background play an important role to be able to reach the
goals, self-efficacy is one of the most crucial determiners for achievement.

After Bandura, the pioneer of self-efficacy concept, presented the conception in
1977, academicians on the field of education have scrutinized the effect of self-efficacy
on learning (Wang, Schwab, Fenn & Chang, 2013; Larson & Daniels, 1998; Pajares &
Schunk, 2002; Wang & Pape, 2005). Preceding studies reported that self-efficacy
dominate on learning process and the achievements. Self-efficacy, which is significant
element of Social Cognitive Theory, not only has impact on emotional and
psychological behaviours but also affects the characteristics of exertion, dedication,
mental and affective attitudes of the learners. While ability and the quality of education
are the fundamental necessities for being successful but self-efficacy is one of the basic

requirement to achieve the targeted goals.



Foreign language anxiety is another factor that plays crucial role on language
learning process. Language classrooms have some distinctive features such as intensive
interaction environment and community-like atmosphere. Therefore, interaction and
community-like environment require supportive, and positive emotions in order to
create strong connection among community members and to keep the fluent, natural
relationships among interactors. Foreign language learning anxiety can create
destructive and weakening impacts on learners’ performance. According to Gregersen
& Macintyre (2013) “negative self-comparison, extreme self-judgement, apprehensions
on possible failures, fears about others’ thoughts; these are some of the self-related
thoughts that have anxious language learners focusing on their flaws rather than on their
achievements”(p.1).

Several studies (Cassady, 2010; Horwitz, Horwitz & Cope, 1986; Macintyre&
Gardner, 1991) related to foreign language classroom defined that foreign language
classroom as most anxious classes. Numerous researches examined the distinctive role
of foreign language anxiety especially on learner’s achievement or proficiency.
According to Horwitz, Horwitz, and Cope (1986) the anxiety related to foreign
language classrooms is different from other type of apprehensions. Complicated
feelings, perceptions, and attitudes based on the recognition of foreign language create
anxious and pressure on learners. As reported to be the most anxiety-generating
classrooms, language anxiety has turned into a significant research topic for many
years. A large numbers of researches have been conducted to understand the connection
among language learning anxiety and academic achievement, competence in language
learning, learning and teaching achievements, learning strategies, and speaking courses
(Cassady, 2010; Dalkili¢, 2001; Dobson, 2012; Scovel, 1978; Tuncer & Dogan, 2015;
Maclntyre & Gardner, 1991). Although these studies have some different variables and
results, however, all of them pay attention to the crucial role of language classroom

anxiety and emphasise its importance on the process of language learning.

1.3. Purpose of the Study

The main purpose of present study was to find out the relationship between
preparatory school students’ language self-efficacy beliefs and language classroom
anxiety with their achievement scores. As a first step, participants’ English language

self-efficacy beliefs and language classroom apprehension were examined. Then,



gender, education level of participants’ parents, and the number of years of English
language learning, were included as variables to investigate whether or not they have

relationship with the participants’ achievement scores.

1.4. Research Questions

Following research questions were developed for the aims of study.

1. What is the level of perceived self-efficacy beliefs of Turkish preparatory school
students?

2. What is the level of language classroom anxiety experienced by Turkish
preparatory school students?

3. What is the relationship between preparatory school students’ self-efficacy
beliefs and their academic achievement scores?

4. What is the relationship between preparatory school students’ foreign language
classroom anxiety and their academic achievement scores?

5. Do variables such as the English language learning background, gender, and
parents’ education level relate to the level of anxiety and self-efficacy of the

students?

1.5. Significance of the Study

In recent years, learning and teaching English have become one of the most
important requirements in universities of Turkey. Therefore, almost all universities
organize preparatory classes to meet the requirements. The main purpose of preparatory
school is to provide optimum learning of English language learning experience.
Through intensive programmes students can acquire and produce English language.
Having a foreign and common language helps students to fulfil their academic goals
and to advance their professional development. To reach this, not only bare information
and activities related to developing language skills but also some self-related elements
such as beliefs, social and emotional elements that impact on the learning process
should be planned carefully. The current study may contribute to comprehension of
insight factors that play critical role in the process. As a critical self-related element,
self-efficacy influences the development of foreign language. Self-perceptions are
pivotal parts of the theory of social-cognitive therefore, the scholars stressed on



conceptualizing self-efficacy beliefs and its impacts. The scholars located the perception
of self-efficacy in the fundamental instrument of self-consideration.

Bandura (1997) states that self-efficacy; beliefs that a person has the ability of
taking action successfully to reach pre-determined tasks. Numerous investigations have
been administered to emphasise the importance of self-efficacy beliefs and its
relationship with English students’ achievement. (Acikel, 2011; Chen, 2007; Cubukcu,
2008; Nicole, 2014; Pajares & Miller, 1994; Pape & Wang, 2005). Various researches
have been handled to find out and prove the crucial role of self-efficacy beliefs foreign
language learning and teaching process. However, the topic still needs to be improved
and emphasised in the field of ELT.

Foreign language classroom anxiety is another essential factor that influence
learning and teaching foreign language. Although anxiety seems to be a well-known
concept, determination of anxiety as concept is not a simple question, because of the
complicated nature of human characteristics. According to academic researches
especially foreign language classroom anxiety differs from other types anxieties.
Horwitz, Horwitz & Cope (1986) states that FLCA is a specific and complex situation
related to language learning classrooms. It based from the uniqueness of the language
learning nature and environment. Various researches have been implemented to
emphasise the impacts of anxiety on language learners (Casady, 2010; Gregersen &
Maclntyre 2014; Zhang & Zhong, 2012; Tuncer & Dogan, 2015; Maclintyre & Gardner,
1991; Cubukcu, 2008). The related literature reports that FLCA plays critical role on
learners’ language development. Emphasising the critical role of anxiety and raising
awareness about how to keep anxiety at optimum level and how to control it would be
one of the vital keys for learners and teachers.

The essential functions of self-efficacy and foreign language anxiety in the
process of learning and teaching indicate that the pair influences the process in a deep
way. Correspondingly, the correlations between self-efficacy and language anxiety,
gender, and the relationship level of students’ background of learning English and
academic achievement scores possibly have some contribution to the literature.
Accordingly, related variables are involved into the study to examine correlation
between preparatory school students’ self-efficacy beliefs, anxiety level, gender,
accomplishment scores, and the numbers of the years of studying English. Both abroad

and in Turkey, relatively deficient researches conducted on the relationships of self-



efficacy, anxiety related to foreign language learning, gender, the year of studying and
achievement scores.

Moreover, present study can be a counsellor to instructors if the study introduces
significant relationship between variables. Instructors can make the best use of different
approaches, which are related to the significant variables. For example, instructors can
provide multiple opportunities to help students to experience success to raise their self-
efficacy beliefs. Also, they can arrange some activities that can help to reduce students’
anxiety level so that student can participate in activities and feeling more relaxed
instead of anxious. Additionally, instructors can be more precise while preparing their
classroom activities considering gender differences.

All those reasons emphasise the importance of the current study. Finally, the
study also intended to provide significant findings to the related literature in terms of

both self-efficacy and foreign language classroom anxiety.

1.6. Key Terms

Self-efficacy: Personal perception about self-proficiency to be able to construct
and perform goals, which demand to reach established achievements (Bandura, 1986).

Foreign Language Classroom Anxiety: Originated from the specific
atmosphere and nature of language learning process, the anxiety related to foreign
language classroom environment has distinctive and complicated features which are
related to self-perceptions, beliefs, feelings and behaviours (Horwitz, Horwitz and Cope
1986).



CHAPTER 11

2. LITERATURE REVIEW

2.1. Self-Efficacy Beliefs

In recent years, academic studies increasingly focus on the pivotal impact of
perceptions and beliefs related to self-efficacy and its relations with achievement. As a
powerful predictor, self-efficacy beliefs essentially influence people behaviours,
emotions and actions. This influence is not only limited with academic fields but also
affect every part of life. People with strong self-efficacy beliefs perform more resistant
and effective behaviours towards defined or non-defined task while people with weak in
beliefs in theirs capabilities execute less effective actions. The reasons of some learners
are more successful in academic achievements and some illustrate weak performance
lead scholars to focus on learners’ self-efficacy beliefs. The judgements that students
establish about their capacity are indispensable components for their academic progress
and deficiency (Pintrich & Schrunk, 1996). Because of those reflections of self-efficacy,
it has become to a prominent factors of language learning investigations. The pioneer of
SCT Albert Bandura describes self-efficacy as “people’s judgments or their capabilities
to organize and execute courses of action required to attain designated types of
performances” (Albert Bandura, 1986, p.391). After realising that self-efficacy plays
crucial role in learning process, Bandura constructed self-efficacy concept as a
fundamental constituent of the Social Cognitive Theory.

2.2. The Brief history of Social Cognitive Theory (SCT)

The theoretical origin of SCT arise from the book called “Animal Drive and the
Learning Process: An Essay Toward Radical Empiricism. It published by Edwin B. Holt
and Harold Chapman Brown in 1931. They conceptualises the animal behaviours based
on accomplish of psychological needs such as desire, feeling and, emotion. (Holt, E.B.
& H.C. Brown, 1931). The social learning theory was broadened and formulated by
Canadian scholar Albert Bandura. In 1977, Bandura claimed in his famous article “Self-
efficacy: Toward a Unifying Theory of Behavioural Change” that Social Learning
theory displays an explicit interconnection between an individuals’ perceived self-

efficacy and attitude changing.



In 1986, Bandura broaden and referred his earliest theory. He named the new
theory as social cognitive theory. By changing the name, Bandura aims to indicate the
major role of cognition that plays in organizing and performing behaviours. In this
study, he argues that human behaviour is caused by personal, environmental and
behavioural impacts.

He suggests that three main components construct individual personality: traits
of the person, behaviour and environment. In his study in 1997 Bandura developed a
model, which called “triadic reciprocality” also known as triadic determinism to use in
SCT. Triadic reciprocality emphasise that these factors not only construct individual
personality but also influences one another. Bi-directional relationship among person,
environment and behaviour explain why there are individual differences even in people

who are grown up in a similar environment.

Behavioral

Influences

Personal
Influences

Figure 1. The triadic reciprocal conception
(Source: Adapted from Bandura, 1997, p. 6)

SCT was adapted to many various fields of human functioning such as
understanding classroom motivation, learning, achievement as well as career choice,

sports, mass media, and organizational behaviour.

2.3. The Four Main Sources of Self-Efficacy Beliefs

Self-efficacy beliefs represent future-oriented conceptions of the self and are
alterable by fostering the main four sources of information: (a) mastery experiences:
successful performances, (b) vicarious experiences: appraisal of abilities in relation to
the accomplishments of peers, (c) verbal persuasions: others’ judgments, (d) affective

indicators: physiological and emotional states.



As one of the most influential sources, mastery experience is about the
individual successful or failure performance. While achievement restores a strengthened
reliance in individuals’ self-efficacy, failures weaken it and it solidly settled,
particularly when failures emerge before the perception of efficacy (Bandura, 1997). It
means that accomplished practices boost self-efficacy beliefs while failures undermine
it. That is, achieving difficult tasks under challenging circumstances strengthen self-
efficacy and stronger self-efficacy beliefs positively influence the performance and the
results. On the contrary, failure or weak performances undermine the self-efficacy
beliefs and they negatively affect the performance and discourage individual for future
tasks.

Vicarious experience is the next sources of the self-efficacy. Vicarious
experience is a kind of crosscheck among the self and peers or those who have the same
or similar abilities. While it is difficult to measure certain competencies, individuals
commonly estimate their own capabilities through matching with others performance
Similarity is one of the most important factors because self-efficacy is affected by
similar exemplary, yet if there is no similarity between exemplary then self-efficacy
beliefs are not affected much by the comparison (Bandura, 1997).

Another source that establishes self-efficacy beliefs is verbal persuasions.
Verbal persuasions are one of the widely used sources because it is easy to access and
obtain (Bandura, 1997). According to Bandura (1997) by verbal persuasion the person
who is verbally stimulated or inspired by demonstrating that he/she has the capability to
reach the defined task would display considerable exertion. Although verbally
supporting and encouraging judgements raise one’s self-efficacy level, being realistic
and keeping in the balance in verbal support play crucial role. Unrealistically and
exaggerated persuasions may cause failure which also may debilitate and damage self-
efficacy beliefs. Consequently, being realistic, verbally drawing positive picture of the
situation, and encouraging self-efficacy beliefs promote students’ self efficacy beliefs.
On the other hand, the verbal persuasions, which consist of unrealistic and unbelievable
judgements, may cause the failure and may cause optimal self-efficacy level.

The fourth and the last sources of the self-efficacy are affective indicators,
which indicate the feedbacks about task performance. Bandura (1997) states that
disturbing and stressful circumstances draw out affective activation. So another
essential source of knowledge that can influence recognised self-efficacy in dealing

with ominous situations is named “emotional arousal” (Bandura, 1997, p. 198).
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According to Bandura (as c;;ited in Acikel, 2011) emotional arousal influences people’s
achievement and people have dissimilar perceptions about the sources. Negative
thought and anxiety in one’s abilities may reduce the self-efficacy beliefs and may
create weak performance and result in failure (Pajares, 2002). As result, self-efficacy is
the outcome of psychological, emotional, social, verbal and vicarious knowledge.
Developing self-efficacy beliefs improve the value and features of human functioning.

2.4. Studies on Self-efficacy

The studies on self-efficacy show that self-efficacy is not only limited with ones
beliefs on their capability of performing defined tasks. Mills (2012) emphasize that self-
efficacy beliefs are among the most significant structures of self- reflection as well. In
another study on self- efficacy, Bandura (1997) states that self-efficacy beliefs involved
with the effort of discipline to accomplished defined tasks and self-managing of mental
actions, inspirations, emotional, and physical conditions.

The crucial impacts of self-efficacy beliefs on people’s mental, emotional and
physical performance, many different researches were conducted to find a connection
among self-efficacy and different variables: self-efficacy and confidence in sport (Feltz
& Chase, 1998), self-efficacy and communication skills (Morin & Latham, 2000), self-
efficacy and career selection (Betz and Hackett, 1986), self-efficacy and the obsessive
manners (Diclemente, C. C. 1986), self-efficacy and instructional progress
(Zimmerman, 1995), self-efficacy and education success (Pajares & Schunk, 2001),
self-efficacy and mathematic achievement (Norwich, 1987), internet self-efficacy
(Eastin & LaRose, 2000).

Although limited in numbers, recently researchers specifically concentrate on
the impacts of self-efficacy belifs in the field of English language teaching. One of the
studies conducted by Pape & Wang (2005), focuses on notions related to self-efficacy
and self-monitored learning approaches in studying English. The study examined
learners’ self-monitored methods and practicing their beliefs of self-efficacy, which are
related to learning English. The findings indicated meaningful connections among
participants’ perception of self-efficacy, self-monitored strategies, and success in
learning English. Lower self-efficacy reported to hold less SRL strategies and less
successful practice in learning English than the students who possessed higher self-

efficacy.
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Marashi & Dakhili (2015), tried to examine correlation between the self-efficacy
and anxiety among students with different kinds of multiple intelligences. 246 non-
English undergraduate and graduate students in Iran were involved in the study. The
findings admitted meaningful bound among language anxiety and self-efficacy. Another
result of study revealed critical connection among linguistically intelligent learners’
self-efficacy and anxiety. In another study, Nawarat (2013) investigated English self-
efficacy beliefs of below level undergraduate students in Thailand. The study
questioned the self-efficacy beliefs of 43 below level undergraduate learners and
examined the underlying reasons of students’ achievement or lack of success in learning
English. The data was collected by self-efficacy questionnaire adopted from Bandura
(1990). Using quantitative and qualitative data, researcher explored the students’
awareness against to achievement and lack of success. In the light of the findings, the
study highlighted that lower self-efficacy levels may causes low achievement among
graduate students in Thailand.

A study handled by Chen (2007) specifically focuses on in language students’
self-efficacy level and its significance with learning and teaching outcome. The study
lightened the correlation among listening self-efficacy, English anxiety, and perceived
value of English language and culture on EFL learners’ English listening performance
were investigated. 277 Taiwanese university students participate to the study and
Questionnaire of English Listening Self-efficacy, which contains four self-report
measures, used as data collection instruments. Additionally, the study examined the
leading sources of the ELT students’ English listening self-efficacy. Bivariate
regression analysis and hierarchical multiple regression analysis revealed meaningful
link among English listening self-efficacy and English listening anxiety. Doordinejad &
Afshar (2014) conducted a study on Iranian high school students to search the
connection among English performance and self-efficacy perceptions. After applying
Self-efficacy Questionnaire, it was noticed a moderately meaningful relationship
between the level of participants’ self-efficacy level and their English achievement. The
results of the study indicate that student with higher language self-efficacy were likely
to have higher English proficiency scores. Also the findings of the study emphasize that
boosting students’ self-efficacy by teachers and parents has bright and serious
implications on students’ achievement.

Yough (2011), tried to find out the correlation among self-efficacy perceptions,

willingness-to-communicate, and course scores. The researcher also explored the key
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contextual elements that influence self-efficacy, willingness-to-communicate, and also
examined definite teacher applications that possibly rose to self-efficacy beliefs. The
study was conducted with 577 university students and 33 teachers. After survey,
intervention, interview and observations, the results showed that participants’ speaking
self-efficacy boosted during the term, and this increase predicted both participants’
willingness-to-communicate as well as their achievement scores. Raoofi, Tan, and Chan
(2012), analysed the empirical literature of belief related to self-efficacy in foreign
language learning by targeting self-efficacy as predicting variable. The researchers also
investigated the elements that effect learners’ perceptions and beliefs that have relations
with self-efficacy.Thirty-two articles published between 2003 and 2012 were analysed.
The findings of the study presented that several factors affect learners’ opinion about
the notion of self-efficacy and the concept is a dominant element for achievement in
particular skills and actions.

Noroozi & Mehrdad (2016) administrated an inquiry to find out the
consequences of peer interaction of EFL learners’ self-efficacy in vocabulary learning.
Self-efficacy confirmed to be a meaningful variable that contributes to students’
language development. In the study participants were randomly positioned in to
experimental and control group and data were collected by self-efficacy questionnaire
on vocabulary learning. The questionnaire was applied twice once before the
intervention as the pre-test and once after intervention as the post-tests. After analysing
the data by Analysis of Covariance (ANOVA), the results demonstrated that peer
interaction could be an effective factor to promote students’ self efficacy. In another
study, Balehizadeh and Masoun (2013) investigated the role of self-evaluation on
learners’ self-efficacy level. 57 Iranian EFL learners were cooperated and students were
separated into two different groups as experimental and control group. Self-assessment
questionnaire and self-efficacy questionnaire were used as instruments. The collected
data analysed by Analysis of Covariance (ANCOVA). According to findings learners’
self-efficacy level significantly boosted in the experimental group. The findings of the
research revealed that self-assessment on a formative basis improve students’ self-
efficacy level.

In Turkey ELT context, a number of researches conducted to analyse the
relations between self-efficacy beliefs, academic achievement, or language learning
development. In a study, Cubukcu (2008) explored possible links among learners’

perception of self-efficacy and the anxiety related to foreign language acquisition. 100
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students from the English teacher-training program participated the study and self-
efficacy scale and FLCAS were used as data collection instruments. The results of the
research indicated that there was no meaningful correlation between both variables and
revealed that gender is an essential factor in aspect of self-efficacy level and language
anxiety. Another study, conducted by Genc, Kulusakli and Aydin (2016) addressed on
EFL learners’ perceived self-efficacy and beliefs on English language learning. The
study tried to highlight the relationship between Turkish EFL learners’ self-efficacy
beliefs and their beliefs on language learning. 210 undergraduate students from a state
university joined the study and the collected data analysed quantitatively. The results
demonstrated that participants had medium scores in English self-efficacy and had
strong beliefs about learning language. The study also emphasized that motivation
factors play significant role on language learning process furthermore self-efficacy
influence participants’ beliefs about language learning. Sener and Erol (2017) are other
researchers who carried out a study to investigate Turkish students’ inspirations
tendency and their perceptions of self-efficacy towards learning English. The
participants were 100 EFL students studying at a private high school. Two different
scales were used to gather data. Designed quantitatively, the findings signify students
were moderately motivated to learn English as a foreign language and also meaningful
differences were found between students’ instrumental and integrative orientations
towards EFL learning. Participants’ self-efficacy level was found to be at moderate
level and female students’ self-efficacy scores were significantly higher than the male
students. Moreover, the study indicates that there was a positive correlation between
students’ self-efficacy beliefs and motivational orientations. The results showed the
importance of promoting self-efficacy beliefs and motivational orientations in learning
English language. Acikel (2011), aimed to investigate the relationship of students’ self-
efficacy beliefs and language learning strategies with language proficiency. The study
was conducted at a language preparatory school and 489 participants were involved the
study. Analysing and evaluating the data by multiple regression analysis, the findings
indicated that participants’ achievement scores is predicted by self-efficacy beliefs, the
years of taking English courses, to be found at abroad, using language learning
strategies, and high school types. The results of the study highlighted the critical role of
self-efficacy beliefs and LLS in the language learning process.

The studies on self-efficacy provide enormous messages about self-efficacy and

achievement in language learning. The literature related to self-efficacy reveals that
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self-efficacy is a certain element in learning and teaching a language. The academic
studies and the scientific findings prove that self-efficacy beliefs play crucial role and
have indisputable influence on language learning process. Therefore, the number of
researches on self-efficacy and their impact on language learning has been increased
enormously for decades. The studies that referred above demonstrate the raising
awareness on the academic field and findings reveal the vital impact of self-efficacy

beliefs on learning and teaching a foreign language.

2.5. Foreign Language Classroom Anxiety

Anxiety is another distinguishing factors, which plays a crucial role in foreign
language learning process. Although the term of anxiety is commonly familiar it is not
as simple as to determine it. Because of complex and dynamic characteristics of human
nature, identifying anxiety with a simple definition is not an easy subject for scholars. In
a study, Sarason (1984) characterised anxiety as “a complex state that includes
cognitive, emotional, behavioural and physical reactions” (p.931). The complexity of
human psychology causes to scholar to be more careful about the definition of the term.
Because anxiety has not only a physical effect on people but also has cognitive and
affective impacts, which shapes individuals’ attitudes towards every step of life. In his
study Brown (1994) tried to generalize the term as “one of the affective variables in
human behaviour along with self- esteem, extroversion, inhibition and empathy.”

Research on anxiety demonstrates that anxiety has different characteristics in
different fields. As Trang (2012) states that findings related to anxiety is not uncommon
in almost all academic disciplines. Academic anxiety, which occurs in the process of the
learning, is differing in some way with treat anxiety. According to Cassady (2010),
anxiety related to academic fields has associated foundation to collection of
apprehensions that learners involved while in the school. There are some standard
features and consequences of anxiety, however; academic anxiety, which cognitively
and affectively influence students, is different from other kinds of anxieties. Foreign
language anxiety results the fear and negative feelings during learning and practicing a
foreign language and is especially related to classroom atmosphere the place that
individul statements occurs (Gregersen and Maclntyre, 2014).

Learning foreign language is different in some way from other academic fields

such as mathematic, history or science. The process of acquiring new language
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influences whole self cognitively and emotionally. Mathematics, physics, history or
other academic field do not influence and change self as languages do. The famous
Turkish proverb “one language, one person” summarizes the impact of language on
personality. It means that learning a new language, constructing new self. That is why
the process of learning a foreign language influences whole self, cognitively,
emotionally, and culturally. Also, foreign language classroom environment is different
from another classrooms. A foreign language classroom creates a culturally distinctive
atmosphere because of the relationship between language and culture. When learners
get in a different cultural atmosphere their psychological and cognitive changes. Those
changes influence their cognition and emotion. On defining distinctive features of
foreign language classrooms, Horwitz, Horwitz & Cope (1986) states that there is a
distinctive features between students real-self and restricted-self during foreign
language learning and this tell the difference of foreign language anxiety from other
academic apprehensions such as relate to math or science. Besides, in defining foreign
language classrooms anxiety, Horwitz, Horwitz & Cope (1986) suggest that the
complicated nature of the period of language learning causes specific complexity of
feelings, beliefs, behaviours, and self-concept associated with language classrooms.
Finally, Macintyre and Gardner (1991) note that English class anxieties are notably
more anxiety provoking than other subjects. Presumably, no other disciplines involve

self-concept and self- expression to the intensity that language teaching does.

2.6. Studies on Foreign Language Classroom Anxiety

As indicated earlier foreign language anxiety affects the process of language
learning and it is the learners who are the main subject of the issue. FLA anxiety not
only influences students physically and psychologically but also affects their academic
achievement. Believing that FLA is critical to learning a foreign language and being
successful to reach academic goals, scholars conducted numerous researches to examine
and understand the association between FLA and academic success of students.
Especially after 1980s there has been an expanded interest in FLA among foreign
language researchers. Recently, FLA is confirmed as one of the most debilitating factor
that influences learners and learning process.

Scovel (1978) is one of the earliest pioneer scholars who used the term “anxiety’

in Foreign Language Learning (FLL) context. Since earlier studies viewed the anxiety
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of language learning related and alike with manner, test and public anxiety. Horwitz,
Horwitz & Cope (1986) are other pioneers of studies on FLA. They argue that currently,
academics have broadly admitted the distinctive features of language classroom anxiety
with other types of apprehensions. They also contributed to field by developing a scale
for measuring learners’ foreign language classroom anxiety called FLCAS and the scale
Is used in numerous studies as a data collection instrument.

As mentioned above academic studies in the field of ELT and applied linguistics
have conducted broad researches on FLA. The studies commonly focused on both the
debilitating influence of FLA and its relationship with academic achievement.

One of the leading studies that conducted by Horwitz, Horwitz & Cope (1986)
focused on especially on FLA. In this study, researchers tried to identify the conceptual
foundations of the foreign language anxiety. The study draws laterals among three
related performance anxieties: 1. Communication apprehension; 2. Test anxiety; and 3.
Fear of negative evaluation. The negative impact of those performances on language
learning was analysed and it put emphasis on the crucial role of language anxiety. The
study also attempted to identify those learners who are especially anxious in foreign
language class. They analysed a study, which is conducted in 1983 in University of
Texas, and reported that many of the students experience psycho-physiological
symptoms which are generally related to anxiety such as tenseness, trembling,
perspiring and sleep disturbances. In addition, the research revealed the pedagogical
implications of the language anxiety. Zhang & Zhong, (2012) investigate potential
reasons of language anxiety. The results of the study demonstrated that the possible
causes of anxiety presented perceptive point of view to clear understanding of the
challenges that learners can face in the process of language learning. A study by
Dobson (2012) explored the relationship between anxieties, students’ achievement and
self-concept. The study highlighted that anxiety causes to lower level of academic
achievement, lower self-efficacy level and self-concept. Students” working memory was
also evaluated by using the automated working memory assessment (AWMA) and the
Cambridge neuropsychological test automated battery (CANTAB) for measuring
working memory. The findings indicated a significant but negative relations among
anxiety, depression and apprehension.

The results of the tests demonstrated that there is a negative correlation between
anxiety, depression, and apprehension. While the level of anxiety, depression, and

apprehension expanded, academic achievement declined. Learners who have got high
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level of anxiety may also have more complication while learning a new language
compared the ones that have got lower level of anxiety.

According to the study, reduction of the anxiety demands specific efforts of
learners, teachers, and parents. The study put emphasises on reduction strategies such as
mindfulness meditation, metacognition, coping, teacher involvement, and test question
order. It also highlighted that giving to multiple choices to students to express their
feelings and thoughts may also reduce the anxiety and depression related to language
learning.

In another research Anyadubalu (2010), studied on learners’ anxiety and self-
efficacy beliefs in acquiring EFL and explored the relationship between students’
performances. In the study, hypotheses were tested by using a sample group consisted
of 318 participants. The results demonstrated that anxiety related to language
classrooms and academic achievement scores have moderate negative connection. On
the other hand the possible connections among perceptions of self-efficacy and
students’ language performance were not found significant. The study also revealed that
the relation among anxiety and self-efficacy was moderately meaningful. Accordingly,
the consequences of the study prove that the anxiety related to language classroom and
self-efficacy beliefs were effective factors for English language achievement among
middle-school students in Bangkok.

Owens, Stevenson, Hadwin, & Norgate (2012). conducted a study related to
anxiety and weak academic achievement. In their study, researchers examined the
connection of between anxiety and academic performance and working memory.
Participants were from two different schools in UK and aged 12 to 13 years old. After
parents and students signed the consent form about the study, students were asked to fill
a self-report questionnaire about anxiety. In addition, the researchers investigated the
relationship between negative influences of apprehension, working memory and
academic achievement with school-conducted tests, and a batter of computerized
working memory tasks. The conclusions of the self self-report demonstrated that there
was a negative correlation between anxiety and academic achievement (r= -0.42).
According the study high level of anxiety and apprehension caused lower level
academic performance. While the level of anxiety rose, academic achievement declined.
The study also discussed the implications to school methods and suggested further
studies for these assumptions in larger samples. Onwuegbuzie, Bailey, & Daley (1997)

examined foreign language anxiety as predictors in 210 university learners who studied
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in French, Spanish, German and Japanese language courses. Along four weeks, data
were collected on students’ characteristics, the behaviours of the study, attitudes, and
language learning anxiety. Researchers also gathered information about fourteen
variables such as; perceived self-worth, cooperativeness, intellectual ability, scholastic
competence, appearance, course achievement, visiting foreign countries, gender and
age. The multiple regression analysis indicated that there was significant relationship
between variables ([14, 195] = 10.70, p < .0001). The regression model demonstrated
that learners with high levels of language anxiety were likely to carry at least one of the
variables that mentioned above. The results also indicated that freshmen and second
graders carried the lowest levels of anxiety and anxiety level increased depends on the
objectives of the grades. The study strongly emphasized that foreign language anxiety is
an effective predictor in the process of language learning. Accordingly, the study
highlighted the importance of language learning anxiety not only to understand the
debilitating role of anxiety but also to identify the learners who experience the risk of
anxiety.

In context of Turkey, numerous investigations have been conducted related to
foreign language learning anxiety. Cubukcu (2008) was one of the researchers that
investigate the relationship between foreign language anxiety and self-efficacy beliefs
among junior level students at a university. 100 participants, aged between 20-22
voluntarily joined to the study. FLCAS and language self-efficacy scales were used as
instruments. According to the study participant experienced more stress and nervous in
language classes. Especially, anxiety level increased in the classroom atmosphere as
participants’ anxiety level not as high as while speaking with native speakers.
According to t-test results there was no significant difference between male and females
anxiety level: the mean of female anxiety level was 101.106, the mean of male anxiety
level was 101.75. The conclusions of the study revealed that there was no significant
correlation between foreign language classroom anxiety and self-efficacy beliefs and
there was no the role of gender on participants’ anxiety level and their self-perception.
In another study, Tuncer and Dogan (2015) carried out an investigation about the effect
of English language classroom anxiety and academic achievement in English courses.
The study was designed as quantitative descriptive research, a correlational survey
model administered and convenience sampling was carried out. 271 university students
joined the study. The collected data were analysed by logistic regression analysis. The

results of the study indicated that foreign language classroom anxiety is not a significant
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predictor of academic achievement. However, the findings indicated that at the end of
term, participants’ anxiety level caused the academic failure specially for speaking skill.
Also students’ anxiety level expanded in the course of English prep-education and
anxiety was a vital element to participants’ academic performance. In addition, the
study emphasized that in order to facilitate students’ learning process the negative
influences of the language anxiety should be minimized.

Kaya (1995) investigated the association of anxiety, motivation, self-reliance
and extroversion/introversion to students’ participation in an EFL classroom.
Participants were university students who were studying at Middle East Technical
University Preparatory School. The results of Pearson product-moment correlation
revealed that there is a strong relationship between variables. According to findings
there was a negative correlation was between self-confidence and anxiety (r= -.83,
p=.000) and the correlation between motivation and anxiety showed lowest results but
correlated negatively ( r=-.50, p=.022). In addition the relationship between anxiety and
participation showed the lowest correlation but negatively ( r= -.61, p=.0003). The
results of the study demonstrated that specially anxiety and motivation influence
students” participation. Also the study highlighted that anxious and unmotivated
students participate less than low-anxiety and motivated students. The study suggested
that instructor needed to raise their awareness about the significant role of the affective
variables such as anxiety, motivation and self-confidence.

Demirdas, and Bozdogan (2013) conducted another investigation on 331
university students to find out the connections of language performance and language
anxiety. FLCAS was used to indicate participants’ anxiety levels, and achievement test
scores were used to identify language performance. According to the investigation,
students’ anxiety level was relatively low level. Scores ranged from 37 to 145, with a
mean 93.5 and standard deviation 20.69. Also, the findings demonstrated that female
participants (M =3, 27) experienced more anxiety than the male participants (M= 3.01)
and display negative relationship with anxiety and performance (p<. 05). The study
reconfirmed that having higher anxiety influenced the performance of learners. In
addition, research emphasized that foreign language anxiety is a vital factor, and play
critical role on the frame of language learning and teaching. Finally, the study explained

that the rate of learners’ language anxiety affect their academic performance.
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2.7. Summary

It is commonly accepted that English language is one of the main requirements
for university students. However, acquiring and learning foreign language is a complex
process that influence self-concept. There are several different elements that affect the
learning process. Besides, age, gender, the number of the years of education, and
parents’ educations are some effective variables also play vital role on learners’
cognitive and emotional situations. Learner’ aptitudes influenced and changed by the
perceptions of self-efficacy and foreign language anxiety .The related literature
demonstrates that learners’ perceptions about self-efficacy and the anxiety related to
language classroom are significant variables for learners’ achievement in language
learning.

All in all, the current study investigates the relationship between preparatory
students’ self-efficacy beliefs and their language learning anxiety level also tried to
examine their correlation with gender, the year of studying English and their academic

achievement.
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CHAPTER I

3. METHODOLOGY

The current research aimed to explore the relationship between higher education
preparatory school students’ language-self-efficacy beliefs, language learning anxiety
level, academic achievement scores, gender and their total English education time. This
chapter represents the methodology that carries out to perform current study. The
chapter also includes the information related to participators, the procedure of gathering

data, instruments, the procedure of analysing data, and the limitations of the research.

3.1. Design of the Study

The current study was designed as survey-based correlational study. It was
employed to a number of preparatory students’ of a university in Mersin. Correlational
studies try to see if there is a relationship between two or more variables without any
manipulation on variables (Fraenkel, Wallen, and Hyun, 2011). Correlational studies
cannot prove a casual relationship but they can be used for prediction, to support a
theory or to measure test-retest reliability. In this study correlational research was
chosen for the purpose of investigating the relationship between students’ academic
achievement scores, self-efficacy, language learning anxiety and other variables such as
gender the total English learning time and examine which variables have got strong
relationship.

3.2. Participation

The target population of the present study was 629 language preparatory school
students at a private university in Mersin. 163 students cooperated with the study
voluntarily. Table 1 presents the personal data about the participants’ gender, the years
of learning English, and level of English.
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Table 1.

Frequency table of the participants for gender, the years of English learning period,
and level

Characteristics N %
Gender

Female 102 62.6
Male 61 37.4
Years of Learning English Period

6 Years 8 4.9
7 Years 15 9.2
8 Years 27 16.6
9 Years 41 25.2
10 Years 47 28.8
11 Years 4 2.5
12 Years 14 8.6
13 Years 7 4.3
Level

Al 0.0 0.0
A2 107 65.5
Bl 52 31.9
B2 3 1.8
Note: n=163

In the present study, 102 (62.6%) female and 61 (37.4%) male students
cooperate as participants.

Participants had been studying English as a school subject since primary and
high school. As presented in the table above, the largest proportion of the students
(28.8%) had been studying English for 10 years while 25.2% indicated 9 years. Besides,
the smallest proportion was 4.3% reported 13 years while 4.6% reported 6 years.

Regarding their level of competence in English, the largest rates of participants
were from A2 level 107 (65.5%). Numbers of the students who are at B1 level were
(52) made up (31.9%) of the participants. There were only 3 participants at B2 level,
which formed (1.8%) of the participants. There were no participants at Al level.

Additionally, the age of participants change within 19 to 23.
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The study also examined the education level of students’ parents. Table 2
explains the frequency sum of the education level of participants’ parents.

Table 2.

Frequency table of the participants’ parents’ education

Characteristics N %

Parents’ Education

Mother
Primary School 26 16.0
Secondary School 19 11.7
High School 55 33.7
BA 57 35.0
MA 5 3.1
PhD 1 0.1

Father
Primary School 14 8.6
Secondary School 14 8.6
High School 61 37.4
BA 61 37.4
MA 13 8.0
Note: n=163

The demographic form that participants were asked to answer involved parents
education level. Table 2 presents the proportions of participants’ parents’ education
level. According to data, the largest proportion of mothers’ education level was
Bachelor of Arts (BA), 57 (35.0%). High School level reported as 55 mothers (33.7%),
and Primary School level consisted of 26 (16.0%), Secondary school level consisted of
19 (11.75%), Mastery of Arts (MA) level reported only 5 (3.1%), and PhD level was 1
(0.1%). Father’s education level relatively showed higher scores. The largest proportion
of High School and Bachelor of Arts (BA) reported at same level 61 (37.4%). Primary
and Secondary school graduates’ score was also have equal to the score of 14 (8.6%).

The smallest proportion was of Mastery of Arts by 13(8.0%).
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3.3. Data Collection Instruments

In this study two questionnaires and a demographic form were used for
gathering data. Demographic form (Appendix C) was formed by the investigator for
gathering some personal information such as age, gender, level, department, the time of
studying English, and parents’ education level of participants. Beside demographic
form, two others scales were administrated to collect data: Questionnaire of English
Self-Efficacy and Questionnaire of Foreign Language Classroom Anxiety (FLCAS). In
addition participants’ academic achievement scores were obtained from the average

results of exams that applied during first term of 2017-2018 education years.

3.3.1. The Questionnaire of ESEB (English Self-Efficacy Beliefs)

English self-efficacy questionnaire (Appendix D) developed by Wang aimed to
reach EFL students’ level of English self-efficacy beliefs level. The questionnaire
contains 32 items, which request the students to mark their perceptions over their
abilities and performances in English language. It contained four main subscales:
Speaking self-efficacy, reading self-efficacy, listening self-efficacy, and self-efficacy
for writing. Five-point Likert-type scale which was developed to ask students to
respond to 32 items ranging from 1. Strongly disagree, 2. Disagree, 3. Undecided, 4.
Agree, 5. Strongly agree. According to Wang et al. (2013) the Cronbach’s alpha was
.96, and test-retest reliability was .82. The concurrent validity was .55, and the
predictive validity was .41. In current study, the reliability of the self-efficacy scale was
reported .96 by Cronbach’s Alpha Test. The Turkish version of the questionnaire was
translated and adapted by Acikel (2011).

3.3.2. Foreign Language Classroom Anxiety Scale (FLCAS)

Foreign Language Classroom Anxiety Scale (FLCAS) (Appendix F) was
developed by Horwitz, Horwitz, & Cope (1986) in order to measure the level of
students’ foreign language classroom anxiety. The questionnaire consists of thirty-three
testimonies that involved communication apprehension, test anxiety and fear of
negative evaluation. Five-point Likert-type scales, which ranged from strongly disagree,
disagree, neither agree nor disagree, agree and strongly agree was used.

According to Horwitz, Horwitz, & Cope (1986) the Foreign Language
Classroom Anxiety Scale’s Cronbach’s alpha coefficient .93 with all items showing
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significant corrected item-total scale correlation. Test- retest reliability over eight week
provided an r= .83, p<. 001, n= 78). In current study, the reliability of the Foreign
Language Classroom Anxiety Questionnaire was reported .68 by Cronbach’s Alpha
Test. Although this result regarding the reliability of test is relatively low, it is
considered as an acceptable value and evaluated accordingly. The Turkish version of the
scale was adapted and constructed by Aydin, Harputlu, Gizel, Celik, Ustuk, and Geng
(2016).

3.3.3. Students’ English Language Achievement Scores

Academic achievement scores obtained from Cag University Preparatory School
Administration in order to analyse the relationship between academic achievement
scores and other variables. The scores were the results of achievement exams that
applied during the first term. Achievement exams were prepared by Preparatory School
in order to observe and evaluate the progress of the students. Students take part in three
different exams during a term and one final exam at the end of the year. Exams involved
listening, reading and writing skills and assess grammar topics such as tenses,
adjectives, adverbs, modals, noun clauses, conditional sentences, and etc. Students get
points between 0 and 100. Passing grade is 60 points over 100 points. At the end of the
term all three exams results calculated over 100 as top scores. In the present study the
average scores of three exams of the first term were used as participants’ academic

achievement scores.

3.4. Data Collection Procedures

Data collection procedures consisted of two steps. The first step involved the
implementation of the questionnaires. Before implementing questionnaires, the
permission was received from Cag University Social Sciences Ethics Committee. After
the written permissions, the questionnaires, which contained English self-efficacy scale,
foreign language classroom anxiety scale and demographic form were distributed to the
students. Data were collected from 163 students at different English level.

At the second step, students’ academic achievement scores were obtained. To
receive students’ scores, a petition was written to the Preparatory School Administration

and to Social Science Institute Management. After the formal permission, students’
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academic achievement scores were obtained from Preparatory School Administration at
the end of the first term of 2018-2019 academic years.

3.5. Data Analysis

In this study two questionnaires and a demographic form were used as data
collection instruments. Data was collected using on paper survey method, 163-language
preparatory school students were presented with the survey forms included
demographic form, English Self-efficacy Questionnaire and Foreign Language
Classroom Anxiety Questionnaire. Collected data then ported to IBM Statistical
Package for Social Sciences (SPSS) v22. Following data were tested and retested for the
reliability of the porting operation. The scores of the scales calculated according to their
ranks. Preliminary analysis was conducted for the statistical tests. After the results
showed that there was no normal distribution, appropriate statistical tests were
conducted according to the satisfaction of assumption. During analyses, Spearman’
Rank Order Correlation and Mann Whitney U Test has been conducted.

3.6. Limitations of the Study

There are several limitations of the current study, which have impacts on the
results. Basically, this study is limited with sample participants. It means that the data
restricted with only a preparatory school students at a university in Mersin. Thus, the
consequences demonstrate the data, which are only related to limited number of
students. Therefore, generalizing of the results to other universities or other schools is
impossible.

The subjectivity of the evaluation of the data is another limitation of this study.
Since self-reported questionnaires were used as data collection tools, self-reported
calculation contains students’ judgements about themselves. Therefore, it was possible
that self-reported measurement results were influenced by participant beliefs about
themselves.

In addition, present study was a correlative study and examined only the
relationship between variables. Correlative studies do not demonstrate the cause and
effect results between self-efficacy, anxiety and other variables. The current study
examined the variables only for a short period; however, it is possible that students’
opinions and perceptions may alter in the course of a long duration.
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CHAPTER IV

4. FINDINGS

The aim of present research was to investigate the relationship between
university preparatory school students’ self-efficacy beliefs, language learning anxiety
level, academic achievement scores, gender, their total English education time, and
parents’ education level. In this chapter, firstly the descriptive statistics related to
English self-efficacy beliefs and foreign language classroom anxiety is introduced.

Than the correlation and descriptive results of other variables are presented.

4.1. The Level of Perceived Self-Efficacy Beliefs of Turkish Preparatory School
Students

Table 3
Descriptive statistics of Turkish Preparatory School Students *Self-Efficacy Beliefs
Productive Skills of Self-Efficacy Beliefs Means S.D.
4 Can you introduce your school in English? 3.72 .95
5 Can you write diaries in English? 3.63 1.08
6 Can you give directions from your classroom to your 3.52 1.15
home in English?
7 Can you write English compositions assigned by your 4.07 .95
teachers?
8 Can you tell a story in English? 3.09 1.14
11 Can you leave a message to your classmates in English? ~ 4.39 74
13 Can you make new sentences with the words just learned? 4.06 .80
14 Can you write email messages in English? 3.72 .89
17  Can you ask questions to your teachers in English? 4.47 3.99
18  Can you make sentences with English phrases? 2.82 1.13
19  Can you introduce your English teacher in English? 4.17 .89
20  Can you discuss in English with your classmates some 3.94 3.28
topics in which all of you are interested?
23 Can you answer your teachers’ questions in English? 4.06 .80
28  Can you compose messages in English on the internet? 2.63 1.04
30  Can you introduce yourself in English? 4.61 .66
31  Can you write an article about your English teacher in 3.79 1.07

English?
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Table 3 displays the descriptive statistics of students’ productive skills of self-
efficacy beliefs, indicating the mean and standard deviation of participants’ productive
skills of self-efficacy beliefs. These productive skills include students’ speaking and
writing abilities. Learners produce a message through speech or written text to express
their ideas and want to others to understand their messages. Regarding to the findings,
students’” productive skills of self-efficacy beliefs are above the average level (M= 3.79,
SD= 1.27). Participants display the highest productive skills of self-efficacy beliefs at
item 30, which is about introducing themselves in English (M= 4.61, SD=. 66).

Meanwhile, at item 17, while students’ productive skills of self-efficacy level
displays a high score (M=4.47, SD=3.99), the high level of standard deviation indicate
that there is a big difference between the amounts of the students who have high and
low self-efficacy beliefs. Therefore, it is difficult to say the reliability of the item is a
strong level.

On the other hand, participants carry out lowest productive skills of self-efficacy
beliefs about composing messages in English on the Internet (M= 2.63, SD= 1.04). Item
18, which is about making sentences with English phrases, also displays lower
productive skills of self-efficacy (M=2.82, SD=1.13). The findings show that
participants experienced difficulties about expressing their ideas with relatively

complex and advanced English.
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Descriptive statistics of Turkish Preparatory School Students ‘Self-Efficacy Beliefs
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Receptive Skills of Self-Efficacy Beliefs Means S.D.

1 Can you understand stories told in English? 3.86 .83

2 Can you finish your homework of English reading 4.25 .89
independently?

3 Can you understand English TV programs? 3,38 .88

9 Can you understand radio programs in English speaking ~ 2.91 1.00
countries?

10  Can you understand English TV programs made in 3.56 1.00
Turkey?

12  When you read English articles, can you guess the 3.63 .86
meaning of unknown words?

15 If your teacher gives you a tape-recorded English 3.77 94
dialogue about school life, can you understand it?

16  Can you understand the English news on the Internet? 3.60 .90

21  Can you read English short novels? 4.21 .87

22 Can you understand English movies without Turkish 3.34 1.72
subtitles?

24 Can you understand English songs? 3.55 1.03

25  Can you read English newspapers? 3.30 99

26  Can you find the meaning of new words by using 3.72 1.14
English- English dictionaries?

27  Can you understand numbers spoken in English? 4.63 74

29  Can you understand English articles about Turkish 3.47 1.10
culture?

32  Can you understand new lessons in your English book? 3.96 .95

Receptive skills of self-efficacy include understanding the messages while

reading or listening. Students receive the language and decode the meaning to

understand the messages. As seen in Table 4, participants’ receptive skills of self-

efficacy beliefs are above the average level (M= 3.69, SD= .98). In the light of the

findings, it is possible to say that participants possess high self-efficacy beliefs on
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decoding messages while reading a text or listening to a conversation. Item 27 displays
highest self-efficacy belief scores (M=4.63, SD= .74). This means understanding
numbers in spoken English can be an easy task for students at B1 and B2 levels.
Therefore, the results of this item cannot be considered as an unexpected finding.
However, while item 3 and 9 relatively ask very close questions, the participants’
answers display different results. Item 3 ask students whether or not they can
understand English TV programs (M=3.38, SD=.88) and item 9 ask learners whether or
not they can understand radio programs in English speaking countries (M= 2.91, SD=
1.00). The different scores between items can be interpreted as its being easier for
learners to decode the messages, which was supported by visual objects.

4.2. The Level of Language Classroom Anxiety Experienced by Turkish
Preparatory Scholl Students

Table 5.
Descriptive Statistics of Participants’ Foreign Language Anxiety

Foreign Language Anxiety Means S.D

1. I never feel quite sure of myself when | am speaking 2.92 1.17
in my foreign language class.

2. | don’t worry about making mistakes in language class. 3.32 1.32

3. I tremble when I know that I’m going to be called on 2.36 1.25
in language class.

4. It frightens me when I don’t understand what 2.45 1.35
the teacher is saying in the foreign language.

5. It wouldn’t bother me at all to take more foreign 3.04 141
language classes.

6. During language class, | find myself thinking about 2.62 1.22
things that have nothing to do with the course.

7. | keep thinking that the other students are 2.64 1.22
better at language than I am.

8. lam usually at case during tests in my language class. 3.33 1.34

9. I start to panic when | have to speak without 3.14 1.28
preparation in language class.

10. 1 worry about the consequences of failing 3.29 1.43
my foreign language class.

11. 1don’t understand why some people get so 3.18 1.33

upset over foreign language class.
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13.

14.

15.

16.

17.

18.
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20.

21.

22.

23.

24.

25.

26.

217.

28.

29.

30.

31.
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In language class, | can get so nervous

| forget things | know.

It embarrasses me to volunteer answers

in my language class.

I get upset when | don’t understand what

the teacher is correcting.

Even if | am well prepared for language class,
| feel anxious about it.

| often feel like not going to my

language class.

| feel confident when | speak in foreign
language class.

I am afraid that my language teacher is ready
to correct every mistake | make.

I can feel my heart pounding when I’m going to be
called on in language class.

The more | study for a language test, the more
confused | get.

I don’t feel pressure to prepare very well

for language class.

I always feel that the other students speak the
foreign language better than I do

I do not feel very self — conscious about

speaking the foreign language in front of other students

Language class moves so quickly | worry about
getting left behind.

| feel more tense and nervous in my language class
than in my other classes.

I get nervous and confused when | am speaking

in my language class.

When I’m on my way to language class, | feel
very sure and relaxed.

| feel overwhelmed by the number of rules

you have to learn to speak a foreign language.

I am afraid that the other students will laugh at me
when | speak the foreign language.

I would probably feel comfortable around native
speakers of the foreign language.

I get nervous when the language teacher asks
questions which | haven’t prepared in advance.

3.48

1.85

2.74

2.55

2.22

3.23

1.99

2.29

2.19

3.55

2.29

2.29

2.00

1.86

2.03

3.58

2.74

2.01

3.50

2.48

1.37

1.16

1.42

1.33

1.25

1.12

1.13

1.36

1.18

1.32

1.27

2.53

1.13

1.14

1.20

1.09

1.28

1.21

1.18

1.36
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Table 5 shows the mean and standard deviation of participants’ foreign language
classroom anxiety level. According to findings participants’ foreign language classroom
anxiety level is moderately above the average (M=2.68, SD=1.30). Item 27 displays
highest score (M= 3.58, SD= 1.09). The results revealed that students mostly feel very
sure and relaxed when they are on the way to language class. It means that student
anxiety level do not raise when they are preparing to attend the language classes. It can
be interpreted that language anxiety rises at the different stages of the process such as
peer evaluations or preparing for exams. Despite its high score of standard deviation,
item 21 also showed high score which indicated that students did not feel under pressure
to prepare very well for language class (M=3.55, SD=1.32). Another item that showed
high scores related to their foreign language anxiety level was item 30 which examined
whether student feel comfortable around native speakers of the foreign language
(M=3.50, SD=1.18).

On the other hands, item 13 investigating whether students feel embarrassed or
not when voluntarily answering the questions required, showed lowest scores about
language anxiety level (M=1.85, SD=1.16). The findings indicated that students did not
feel embarrassed at high levels to voluntarily answers in their language class. Another
item that indicated interesting results was 25 (M=1.86, SD=1.14). According to the
findings students did not feel more tense and nervous at high level in the language class

than in other classes.

4.3. The Relationship between Preparatory School Students’ Self-Efficacy Beliefs
and Academic Achievement Scores

Preliminary analysis of Self-Efficacy factors of Receptive Skills and Productive
Skills, Anxiety Scale, Total English Education Time, Parents’ Education Level and
Scores indicated that none of the pairs had satisfied the assumption of normality

therefore Spearman’s correlation was conducted instead of Pearson’s correlation.



33

Table 6.
Receptive Skills Factor of Self-efficacy Scale and Achievement Scores: Correlational
Statistics (N=159)

Variables Receptive Skills Score
Achievement Score A279** -
Receptive skills - 4279

**Correlation is significant at the 0.01 level (2-tailed).

Table 6 shows the correlations results of receptive skills factor of self-efficacy
scale and scores. Spearman’s rank order correlation is run to discover the possible
relations of receptive skills factor of self-efficacy scale and scores. As shown in the
table, the findings revealed meaningful but moderate correlation between receptive
skills factor and scores (rs=.4279, CI=[.2917, .5471], p < .01). In the light of results, it
might be said that if learners possess high self-efficacy beliefs in listening and reading
skills, they might have higher academic scores than the students who have not high self-
efficacy beliefs regarding to receptive skills. The confidence interval values Cl=[.2917,
.5471], also support the idea that participants who carry out higher self-efficacy beliefs
related to reading and listening skills may achieve higher scores in the exams.

Table 7.
Productive Skills Factors of Self-efficacy Scale and Achievement Scores: Correlational
Statistics (N= 159)

Variables Productive Skills Score
Achievement Score .3285** -
Productive Skills - .3285**

**Correlation is significant at the 0.01 level (2-tailed).

Considering productive skills of self-efficacy and achievement scores, Table 7
shows the correlations and descriptive statistics of the variables. Spearman’s rank order
correlation is run to identify the correlation among productive skills factor of self-
efficacy scale and scores. Findings of analysis indicate that there is a significant but
weak correlation between productive skills factor and scores (rs= .3285, N=159, Cl=
[.1821, .4606], p < .01). As it is seen from the results, students with high self-efficacy
related to speaking and writing skills might indicate higher achievement scores than the
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participants who have lower self-efficacy beliefs. In addition, it is possible to say the
learners who carry out higher self-efficacy perception related to speaking (discussing on
a topic, introducing themselves, asking questions, answering teachers’ questions, etc.)
and writing (writing an e-mail, article, text message, letter, etc.) may perform higher

achievement scores than the one who have lower self-efficacy beliefs.

4.4. The Relationship between Preparatory School Students’ Foreign Language

Anxiety and Academic Achievement Scores

Table 8.

Achievement Scores and Foreign Language Anxiety Scale Correlational Statistics
Variables Score Anxiety
Achievement Score -.2373** -
Productive Skills - -.2373**

**Correlation is significant at the 0.01 level (2-tailed).

As seen in the Table 8, results of the present research demonstrate that there is a
weak negative correlation between anxiety scale and scores (rs= -.2373, N=159, Cl=[-
379, -.0848], p < .01). This result might mean that students who experience higher-
level anxiety in the foreign language classroom would obtain lower scores in the
achievement exams. In consideration of the results it can be interpreted that anxiety
slightly threatens the achievement in the exams.

4.5. The Relationship between Preparatory School Students’ Self-Efficacy Beliefs

and Foreign Language Classroom Anxiety

Table 9.
Receptive Skills Factor of Self-efficacy Scale and Foreign Language Anxiety Scale:
Correlational Statistics (N= 163)

Variables Receptive Skills Anxiety
Anxiety -.3436** -
Receptive Skills - -.3436**

**Correlation is significant at the 0.01 level (2-tailed).
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Table 9 illustrate the correlation results of receptive skill factors of self-efficacy
scale and language anxiety scale. Spearman’s rank order correlation is run to find out
the relations among receptive skills factor of self-efficacy scale and anxiety scale. The
results of analysis indicate negative but slight correlation among receptive skills factor
and language anxiety scale (rs= -.3436, N=163, Cl= [-.4724, -.2005], p < .01). As it seen
in the Table 8, the negative but slight correlations between variables signify that
participants who realize themselves more adequate about receptive skills such as
listening and reading slightly display less anxiety in the foreign language classroom.
According to the results, it can be said that the less apprehension level of students
results in slightly higher self-efficacy beliefs. In other words, it might be said that the
participants who realize themselves more capable about listening and reading activities

experience slightly less anxious emotions in the foreign language classroom.

Table 10.
Productive Skills Factor of Self-efficacy Scale and Foreign Language Anxiety Scale

Correlational Statistics

Variables Productive Skills Anxiety
Anxiety -.3821** -
Productive Skills - -.3821**

**Correlation is significant at the 0.01 level (2-tailed).

The correlations statistics of productive skills factor of self-efficacy scale and
anxiety scale are demonstrated in Table 10 Spearman’s rank order correlation is run to
identify the relation among productive skills factor of self-efficacy scale and anxiety
scale. Considering the consequences of the analysis, the current research finds a
negative but poor correlation between productive skills factor and anxiety scale (rs= -
3821, N=163, Cl= [-.5061, -.2427] p < .01). Negative relationship means that learners
who have higher elevation of self-efficacy in productive skills might display less
apprehension towards the language learning process. The correlation rates of productive
skills and anxiety (rs= -.3821, p < .01) also demonstrate consistency with receptive
skills rates (rs= -.3436, p < .01). It is possible to say that high level of self-efficacy
beliefs for both productive and receptive skill probably reduce learners’ anxiety level,

high level of apprehension is likely to reduce the self-efficacy level.
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4.6. The Relationship between Preparatory School Students’ Self-Eff. Beliefs and
the Years of Studying English

Table 11.
Receptive Skills Factor of Self-efficacy Scale and Education Time Correlational
Statistics (N=163)

Variables Receptive Skills Education Time
Years of Learning English .3902** -
Receptive Skills - .3902**

**Correlation is significant at the 0.01 level (2-tailed).

As shown in the Table 11, it is found that receptive skills factors display weak
but significant correlation with total education time (rs= .3902, N=163, Cl= [.2516,
5131], p < .01). Spearman’s rank order correlation is administered to identify the
relationship among receptive skills factors of self-efficacy scale and total English
education time. As it is seen from the results, significant but weak correlation between
variables represents that those students who have longer English education time would
experience greater receptive self-efficacy level. Saying in other words, the students have
extended time of English background might carry out higher self-efficacy beliefs related
to receptive skills such as listening and reading. Considering the exposed duration and
acquisition of language, the results were consistent with the idea of students who have
more exposure time with language learning; probably they have higher self-efficacy
beliefs towards language skills.

Table 12.
Productive Skills Factor of Self-efficacy Scale and Education Time: Correlational
Statistics (N= 163)

Variables Productive Skills Education Time
Years of Learning English .3526** -
Productive Skills - .3526**

**Correlation is significant at the 0.01 level (2-tailed).

Table 12 shows the statistical results of the correlation of productive skills

factors of self-efficacy scale and English education time. To determine the correlational
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results, Spearman’s rank order is run to find the relationship between productive skills
factor of self-efficacy scale and total English education time. Significant but slight
correlation is found between productive skills factor and total English education time.
(rs= .3526, N=163 , Cl=[.2103, .4803], p < .01) It can be interpreted that participants
who have longer English learning period may perform higher self-efficacy beliefs in
productive skill such as speaking and writing. The correlation rate (rs= .3526, p < .01)
of productive skills of self-efficacy can be associated with the results of receptive skills
of self-efficacy in the Table 10. Both findings demonstrate associated results that can be
evaluated as longer education period in English learning probably display higher self-
efficacy perception about both productive and receptive skills.

4.7. The Relationship between Preparatory School Students’ Foreign Language
Anxiety Level and the Years of Learning English

Table 13.

Anxiety Scale and Years of Learning English Correlational Statistics (N= 163)
Variables Anxiety Education Time
Years of Learning English -.0489 -
Productive Skills - -.0489

**Correlation is significant at the 0.01 level (2-tailed).

Table 13 illustrate the statistical results of the correlation rate of language
anxiety scale and students’ English education time. The findings show non-significant
but negative relation among anxiety scale and total English education time. (rs= -.0489,
N=163, Cl=[-.2031, .1075], p > .05). That is, the consequences of the present research
demonstrate that the duration of studying English is not correlated with language
anxiety level. In other words, students’ anxiety level not necessarily increases or
decreases the level of anxiety when they have longer or shorter English learning

duration.
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4.8. The Relationship between Preparatory School Students’ Achievement Scores
and the Years of Learning English
Table 14.

Scores and English Education Time: Correlational Statistics (N= 159)

Variables Scores Education Time
Years of Learning English 1348 -
Scores - .1348

**Correlation is significant at the 0.01 level (2-tailed).

As it seen in the Table 14, the relation rate among students’ achievement scores
and their total English learning time is not found significant (rs= .1348, N=159, CI= [-
.0213, .2845], p > .05). It means that the length of the learning duration has no
relationship with achievement scores. In other words, students who have higher or
lower achievement scores do not necessarily have longer or shorter education periods in

learning English.

4.9. The Relationship between Preparatory School Students’ Achievement Scores

and Gender
Table 15.
Results of Mann-Whitney U Tests and Descriptive Statistics for Achievement Scores and
Gender
Gender N Mean Rank  Sum of Ranks U p
Male 59 67.19 3964.00 2194 .007*
Female 100 87.56 8756.00
Total 159

Preliminary analysis of Self-Efficacy Productive Skills Scale and Male and
Female variables indicate that none of the variables has satisfied the assumption of
normality; therefore, Mann-Whitney U test (Table 16) has been conducted in order to
determine if Achievement Scores differ between male (Mdn=69.25) and female
(Mdn=74.07) groups. Results of analysis indicate that female group has significantly
(U=2194, z=-2.695, r=. -21, p < .05) higher achievement scores than male group.
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However, values of the results demonstrate that there is a slight difference between
variables, i.e. the female group pointed out slightly significant greater achievement

scores than the male group.
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CHAPTER YV

5. CONCLUSION

The present study examined the level of university students’ self-efficacy
beliefs, anxiety related to foreign language classroom, the relationship between these
variables, and the relationship between participants’ academic achievement scores.
Also, the study identified the relation between students’ gender, English education
background, and parents’ education level. Finally, it aimed to find out the relationship
between variables such as gender, English education time and parents’ education. This
chapter includes the discussions of the findings of the investigations and their
relationship with the related literature. While doing this, the recommendations for future
studies and the possible implications of this study for teaching and learning practices

will be given.

5.1. Discussion on the Results

The results of the current investigation reported significant relations among
participants’ productive and receptive factors of self-efficacy and their academic
achievement scores. The findings also revealed meaningful correlations between the
level of anxiety related to foreign language classroom and participants’ achievement
scores. Additionally, the correlations among students’ opinion about self-efficacy
perceptions, language anxiety and other elements such as the period of learning English,
as foreign language, and gender was found significant. The related literature also
reported and supported the significant relationship between aforementioned variables.

In the relation to English self-efficacy perceptions and academic achievement
results, the findings of the present study were relevant and consistent with former
researches. The previous studies (Pajares & Schunk, 2001; Pajares & Miller, 1994;
Chen, 2007; Mills, Brown, & Lent, 1991; Pajares, & Johnson, 1996; Demitdas, &
Bozdogan, 2013;) proved that self-efficacy beliefs are significant variables that they
have significant correlation with academic achievement. Several previous studies
focused on self-efficacy beliefs and specific language skill such as speaking, listening,
reading, and writing (Pajares, Johnson, &Usher, 2007; Pajares, & Valiante, 1997,
Rahimi, &Abedini, 2009; Li, & Wang, 2010; Liu, 2013).
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Besides, self-efficacy beliefs were classified into two different divisions: 1. Self-
efficacy for receptive skills (reading and listening) 2. Self-efficacy for productive skills
(speaking and writing). Regarding to receptive skills of self-efficacy perceptions, the
present study pointed out meaningful interrelation among participants’ receptive skills
of self-efficacy and their academic achievement scores. Previous studies, particularly
about the interrelationship among language self-efficacy and academic achievement
correlatively supported the results of the present study (Lent, Brown, & Larkin, 1986;
Tilfarhoglu, & Cinkara, 2009; Agikel, 2011).

Accordingly, the results of present study discovered statistically meaningful but
slightly negative relation among receptive skills of self-efficacy and students’ anxiety
level, which is related to language classroom atmosphere. In the relevant literature,
several studies administered connected with receptive skills of self-efficacy and
language anxiety. In a study Herron, Mills, and Pajares, (2006) discovered that listening
skills of self-efficacy was specifically associated with listening competency but only for
female students, however, reading self-efficacy was not paralleled with reading anxiety.

Receptive skills such as listening and reading marked significant but weak
relationship with students’ English education time. As pointed out at the conclusions of
the present study, receptive skill of self-efficacy has significant but poor relationship
with students’ academic achievement scores. Secondly, receptive factors of self-efficacy
has positive significant but slight correlation with language classroom anxiety and
English learning duration. These findings deduced that learners’ who have higher self-
efficacy about listening and reading skills might be more successful than the other who
carried out lower self-efficacy beliefs about listening and reading activities. It also
showed that higher receptive skills of self-efficacy reflected weak significant
correlations not only with academic achievement scores but also with foreign language
classroom anxiety. According to findings, students who perform higher receptive self-
efficacy beliefs probably have lower level foreign language classroom anxiety. As
mentioned above, lower language anxiety is one of the factors that might positively
effect academic achievement.

Another component that displayed a statistically significant correlation with
receptive skills of self-efficacy was the English education time. The current study
reported that the students that have longer English education background may perform
higher receptive skills of self-efficacy beliefs. These kinds of results were not

unanticipated because the more students are exposed to the language the more
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improvement they make. The associated studies (Magno, 2010; Grandman Hanania,
1991) have also inferred that the time of learning language might influences students’
achievement.

Correspondingly, the present research reported a significant but slightly poor
correlation between productive skills of self-efficacy and participants’ academic
achievement scores, anxiety of language classroom and their English learning duration.
These results can suggest that students who carried out higher productive self-efficacy
beliefs regarding their speaking and writing skills might have higher academic
achievement scores. Additionally, the study also affirmed that the participants who have
greater productive self-efficacy beliefs might be less anxious in the English language
classroom.

The relationship between productive skills of self-efficacy and English
education time that indicate the length of students’ English learning period was another
significant but weak variable of this research. The correlation rates between two factors
suggested that the learners who have longer English education period might have higher
productive skills of self-efficacy. In other words, length of exposure period showed
significant rate of relationship with productive skills of self-efficacy, however the
connection bound between variables is not at moderate level. These variables have
relatively weak relationship.

The relationship between foreign language classroom anxiety and achievement
scores is another main question of the present research. The conclusions reported a
weak but meaningful negative association among participants” anxiety level of language
classroom and their achievement scores. According to the conclusions, it is possible to
interpret that students with higher anxiety levels might have lower achievement scores.
In the related literature, there are some studies that have parallel findings. Al-Shboul,
Ahmad, Nordin, Rahman, (2013) conducted a study to find out the associations among
anxiety of language classroom and academic achievement. The findings revealed
meaningful but negative connections among the research variables, essentially ranged
from moderate level to stronger. In another study, Awan, Azher, Anwar, Naz, (2010)
administered an inquiry to discover the correlations among anxiety of language
classroom and academic performance. The findings revealed supportive conclusion:
Negative correlation between anxiety of language classroom and students academic

performance.
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However, in a study conducted by Tuncer & Dogan, findings demonstrate that the
foreign language anxiety was not impressive predictor for academic achievement at the
beginning of the prep-classes but at the end of the term, students’ anxiety level
increased and expanded as a significant factor on their academic achievement. Although
some studies show moderately different findings, language anxiety is an effective
element that has a significant relationship with students’ academic scores. In terms of
the connections of anxiety that arise from language classroom and academic
achievement scores, present study demonstrated similar results with the related studies.

Another major research question of the present research is to discover the
possible associations among the anxiety derive from language classroom and the
duration of learning English as school subject. The findings recorded non-meaningful
relations among the aforementioned research variables. It means that the findings of the
current study do not prove of having longer periods of studying English at the school
contribute to less apprehension in the language classroom. Other conclusion of the
present study is about the correlations between the duration of learning of English
background and achievement scores. The results showed no significant relationship
between both variables. In other words, having longer English education period does
not mean having higher achievement scores.

The present study also investigated whether productive skills of self-efficacy
beliefs differ between male and female groups. According to findings female group
demonstrated higher productive skills factors scores than male group. However, the
difference between them is at very minor level. There are several studies on self-
efficacy and gender differences in academic performance. Huang (2013) administered a
study about gender differences in academic self-efficacy. As reported by the results of
the study females demonstrated more advanced self-efficacy level of language and arts
than males. At the same time, males displayed grated scores of mathematics, computer,
and social sciences self-efficacy level than females. In another study, Sundary (2014)
found that the level of speaking self-efficacy, which is a part of productive skills, is
moderate for both female and male students. However, Demir (2017) stated that female
group showed higher verbal communication skills and the factors such as parental
education, spending more time on reading books may led to an increase verbal
communication skills and self-efficacy. This study indicated that the correlation
between gender and speaking skills displayed no statistically significant association. As

it can be observed from related literature, the relation among genders’ productive skills
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of self-efficacy, and academic achievement results not always indicates similar
conclusions. However, regarding productivity, females’ nature displays higher
performance especially at learning language and arts. The dominancy of female in the
field of language teaching can also be evaluated as relatively evidence for the findings
of the present study.

Finally, the findings of the present study demonstrated a slight difference among
male and female groups’ achievement scores. It means that female groups’ scores
showed higher scores than the man group. However, some previous studies have
different results about the gender differences. There are several academic studies, which
tried to discover possible association among gender differences and academic
achievement scores. Female advantage in academic achievement has been an attractive
topic and it has been discussing on course subjects such as language, math,
science...etc. The result of present study indicated that female group has slightly higher

academic scores than male group in foreign language learning.

5.2. Recommendations

The current research was operated at a private university in Mersin, Turkey. The
study can be represented with different sample of foreign language learning
environments. It can also be represented with different universities not only private but
also state to reach more data about the associations among students’ self-efficacy
beliefs, the anxiety arises from language classrooms, and students’ academic
achievement.

The present study was limited only with participants’ language self-efficacy
beliefs, anxiety derive from language classrooms, the period of learning English,
parents’ education, and gender. Forthcoming studies can involve different and more
specific variables such as receptive skills of self-efficacy, gender dominancy in ELT
field, mothers’ education level, and the differences between faculties to reach more
specific data about the elements that influence on language learning at high education.
Also these variables can be examined for a longer period of time, for example from
preparatory school to graduation time.

Future studies can also involve two different types of research designs such as
qualitative and quantitative. The techniques such as observation and interview may help

to determine students’ self-efficacy beliefs and language classroom anxiety level and
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the findings may be more spectacular.

5.3. Implications

Self-efficacy beliefs towards foreign language learning are as significant
determinants in the process of EFL. The results of the current research indicate that
learners who hold grater self-efficacy beliefs toward language learning also perform
higher academic scores. For that reason, building and boosting students perceptions
about their capability toward learning English as important as constructing language
competence by a curriculum. Moreover, instructors can specifically study on
constructing and boosting self-efficacy beliefs as well as study on improving language
skills. The current study implicated that instructors can consciously put activities that
can help develop students’ self-efficacy into their classroom activities. Task
accomplishment can help building and boosting students’ self-efficacy beliefs.
Experiencing the feel of success relatedly can influence the other sources of self-
efficacy such as vicarious experiences, verbal persuasions, and affective indicators. To
achieve that goal, instructors should be sensitive about preparing tasks. Individual
differences, gender differences and level differences should be taken into account that
every student can improve their mastery experiences. Also, positive feedback and
inspiration can influence and increase students’ self-efficacy beliefs.

Correspondingly, foreign language classroom anxiety also plays crucial role in
the process of language learning. As the findings of present study revealed that there
was a negative relationship between self-efficacy and language anxiety, students who
was less anxious have higher self-efficacy beliefs and higher scores.

Therefore, it is important to teacher, curriculum designer and the specialists to
raise their awareness on the critical role of this factor and prepare lessons plans and
effective model that can reduce students’ anxiety. Instructors could design classroom
environment accordingly to build and improve students’ perception about their self-
capability and could develop various techniques to reduce learners’ apprehension and
pressure.

When instructors construct lesson plans and in-class activities by using diverse
strategies to reducing language anxiety, the sense of “yes, | can do” can develop at
parallel level. Also, syllabus designers can administer diverse context to students and

support their former knowledge and improve the new in a wider range. Especially,
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students who have low self-efficacy level and higher anxiety are influenced by
monotonous syllabi. Monotonous syllabi can also cause students to learn helplessness.
In addition, universities language preparatory schools can develop conferences,
workshops, and seminars for instructors and students to raise awareness about self-
efficacy beliefs and language learning anxiety. Also, universities can conduct some
research-development studies to establish new strategies and techniques to guide both
teachers and students on improving self-efficacy beliefs and reducing language-learning

anxiety.
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7. APPENDICES
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7.3. Appendix 3: Bilgi Ve Kabul Formu

Sevgili Ogrenciler,

Adim Bayram DEMIR ve Cag Univesitesi’nde Ingiliz Dili Egitimi Yuksek
Lisans ogrencisiyim. Ogrencilerin ingilizce 6z yeterlik diizeyleri ile yabanc: dil kaygis:
arasindaki iliskiyi inceleyen bir arastirma yapiyorum. Ingilizce derslerinizin herhangi

bir saatinde, bu arastirmayla ilgili iki adet anket uygulanacaktir.

Kimliginizle ilgili hicbir bilgi bu arastirma sonunda hazirlanacak olan herhangi
bir raporda kullanilmayacaktir. Ders 6gretmeniniz dahil hi¢ kimse adimizla birlikte
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Anket sorularina vereceginiz cevaplar arastirmaya katkida bulunacaktir. Eger bu

arastirmaya katilmak istiyorsaniz, bu sayfanin altina adinizi ve soyadinizi yazarak bu

formu imzalamay1 unutmayiniz.

Bayram DEMIR
MA ELT Programi

Cag Universitesi/Mersin

Bu fomdaki bilgileri okudum ve arastirmaya katilmay: Kabul ediyorum.

Isim:

Imza:

Tarih:



7.4. Appendix 4: Demographic Form

Kisisel Bilgiler

Anketin bu bélimindeki sorularda ilgili segeneklerden durumunuza uygun olam
seciniz.
1. Cinsivet:

O Kadin

O Erkek
2. Dogum yilimz:
3. Kurunuz:
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5. Universitedeki hiliimiiniiz:
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7.5. Appendix 5: Questionnaire Of English Self-Efficacy (English)

There are 32 questions about your English Self-Efficacy. Please read cach question
carefully and make an accurate evaluation of yvour current command of English no
matter whether you are doing it or not. These questions are designed to measure your

judgment of your capabilities, so there are no right or wrong answers.

-
=8 3 = =
8 2 3 ot It
Z5 & 5 £ Z<
1. Can you understand stories told in English? | 2 3 4 5
2. Can you finish your homework of English 1 2 4 5
reading independently?
3. Can you understand American English TV 1 2 3 + 5
programs’
4. Can you introduce your school in English? | 2 3 4 3
5. Can you write diaries in English? 1 2 3 4 5
6. Can you give directions from your classroom to | 2 3 4 5
vour home in English?
7. Can yvou write English compositions assigned | 2 3 4 5
by your teachers?
8. Can you tell a story in English? 1 2 3 4 5
9. Can you understand radio programs in English 1 2 3 4 5
speaking countries?
10. Can you understand English TV programs 1 2 3 4 5
made in Turkey?
11. Can you leave a message to your classmates in 1 2 3 4 5
English?
12. When you read English articles, can you guess 1 2 3 4 5
the meaning of unknown words?
13, Can you make new sentences with the words | 2 3 el 5
Just leamed?
14. Can you write email messages in English? I 2 3 4 5
15, If your teacher gives you a tape-recorded | 2 3 4 5
English dialogue about school life, can vou
understand it?
16. Can you understand the English news on the | 2 3 4 5

Internet?
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17. Can you ask questions to your teachers in
English?

18. Can you make sentences with English
phrases?

19. Can you introduce your English teacher in
English?

20. Can you discuss in English with your
classmates some topics in which all of you are
interested?

21. Can you read English short novels?

22. Can you understand English movies without
Turkish subtitles?

23. Can you answer your teachers’ questions in
English?

24. Can you understand English songs?

25. Can you read English newspapers?

26. Can you find the meaning of new words by
using English-English dictionaries?

27. Can you understand numbers spoken in
English?

28. If you have access to internet, can you release
news on the Intemnet?

29. Can you understand English articles about
Turkish culture?

30. Can you introduce yourself in English?

31. Can you write a composition about your
English teacher?

32. Can you understand new lessons in your
English book?
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7.6. Appendix 6: Ingilizce Ozyeterlik Olgegi (Turkish)

Bu anket Cag Universitesi hazirlk simfi égrencilerinin Ingilizee Oz-Yeterlik
inanct ile ilgili bir arastirmanin pargasichr. Maddeleri anlamaniz ve sizi en iyi yansitan
rakami daire icine almamz anketin gegerliligi ve givenirliligi agisindan dnemlidir.
Vereceginiz cevaplar kesinlikle_gizlilik ilkeleri iginde ele almacaktir. Her ifadeyi
dikkatlice okuyup, kendinizi “1=Hi¢ Katulmiyorum”, *5= Kesinlikle Katiliyorum™
arasinda uzanan besh degerlendirme Glgeginde degerlendirmeniz beklenmektedir.
Dogru veya yanhig cevap yoktur, Litfen kendinizi en iyi yansitan derecelendirmeyi

isaretleyiniz. [lgi ve zamanimiz igin ok tesekkiir ederim.

E E £
= £ = E HE
= = 8 s E =
E £ E & 1
o = =
£2 2 g 2 o
1. ingilizee anlatilan 1 2 3 4 5
hikayeleri anlavabilir
misiniz?
2. Kendi basimiza Ingilizce 1 2 3 4 5
okuma 6devini bitirebilir
misiniz?
3. Ingilizee TV 1 2 3 4 5
programlarini anlayabilir
misiniz?
4. Okulunuzu Ingilizee 1 2 3 4 5
tanitabilir misiniz?
5. Ingilizee giinliik tutabilir 1 2 3 4 5
misiniz?
6. Okulunuzdan evinize 1 2 3 4 5

giden yolu Ingilizce tarif
edebilir misimz?

7. Ogretmeniniz tarafindan 1 2 2 4 5
verilen Ingilizce
komposizyon yazma
ddevlerini yerine
getirebilir misiniz?

8. Ingilizce hikaye anlatabilir 1 2 3 4 5
misiniz?
9. Ingilizee konusan 1 2 3 4 5

iilkelerde yavinlanan
radyo programlarim
anlayabilir misiniz?
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Hig

Kesinlikle
Katilivorum

10, Tiirkiye'de yvapilan
ingilizee televizyon
programlarim anlavabilir
misiniz?

~ | Katilnmyorum

3 | Katilmmyorum

w | Kararsizim

+ | Katihvorum

on

11, Simif arkadasimiza
ingilizce mesaj birakabilir
misiniz”

12. Ingilizce makale
okudugunuzda,
bilmediginiz kelimelerin
anlamini tahmin edebilir
misiniz?

13. Yeni 6grendiginiz
kelimeleri kullanarak
climle olugturabilir
misiniz?

14. Ingilizce e-posta yazabilir
misiniz?

I5. Ogretmeniniz okul
yasamiyla ilgili Ingilizee
kaydedilmis bir konugma
kayd: verirse anlayabilir
misiniz?

16. Internetteki Ingilizce
haber okudugunuzda

anlayabilir misiniz?

17. Ogretmenlerinize
Ingilizce soru sorabilir
misiniz’?

18. . Ingilizce deyimler
kullanarak climle yazabilir
misiniz?

19. Ingilizce gretmeninizi
Ingilizce tantabilir
misiniz”

20. Hepinizin ilgilendigi
konularda simf
arkadaslannizla Ingilizce
tartisabilir misiniz?
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s S
5 5 g 5 .
z = B ] = s
E £ s = F=z
g8 8 : E i3
oo - o4 o o
21, Ingilizee kisa romanlar: 1 2 3 4 5
okuyabilir misiniz?
22, Ingilizce filmleri Tiirkge 1 2 3 4 5
altyansiz anlayabilir
misiniz?
23. Ogretmenlerinizin 1 2 3 4 5
sorularini Ingilizce
cevaplavabilir misiniz?
24. Ingilizce sarkilan 1 2 3 4 5
anlayabilir misiniz?
25, Ingilizce gazeteleri 1 2 3 4 5
_okuyabilir misiniz’
26. Ingilizceden Ingilizceye 1 i 3 4 5
olan bir sizlitk kullanarak
bilmediginiz bir kelimenin
anlamin bulabilir
misiniz?
27. Ingilizce rakamlar 1 2 3 4 5
soylendiginde anlayabilir
misiniz?
28. Internette Ingilizce haber 1 2 3 4 5
yayinlayabilir misiniz?
29, Turk kiltiri hakkinda 1 2 3 4 b
vazilmis Ingilizee
makaleleri anlayabilir
misiniz?
30. Kendinizi Ingilizce 1 2 3 4 5
tamiabilir misimz?
31. Ingilizce dgretmeniniz 1 2 3 4 5
hakkinda Ingilizce bir
kompozisyon yazabilir
misiniz?
32, . Ingilizee kitabimzdaki 1 2 3 4 5
veni konulan
okudugunuzda anlayabilir
misiniz?

Katlaniz icin tesekkiir ederim.
Wang, C., Schwab, G., Fenn, P., & Chang, M. (2013). English Version
Acikel, M. (2011). Turkish Version



7.7. Appendix 7: Foreign Language Classroom Anxiety Scale (English)

- . -
SRR
= E | S 4 F 5 E -
me ; 7 = @
1. Inever feel quite sure of myself when lam | 2 3 & &
speaking in my foreign language class.
2. L don™t worry about making mistakes in 1 2 3 4 5
language class,
3. [ tremble when [ know that I'm going to | 2 3 4 3
be called on in language class.
4, It frightens me when | don’t understand 1 2 3 4 5
what the teacher is saying in the foreign
language.
5. It wouldn’t bother me at all to take more 1 2 3 1 5
toreign language classes.
6. During language class, | find myself 1 2 3 4 3
thinking about things that have nothing to do
with the course.
7. I keep thinking that the other students are ] 2 3 4 3
better at language than I am
8.1 am usnally at ease during tests in my | 2 3 4 g
language class
9. I start to panic when | have to speak 1 2 3 El -
without preparation in language class.
10. I worry about the consequences of failing 1 2 k) 4 5
my foreign language class.
11. I don’t understand why some people get | 2 3 4 5
so upset over foreign language class.
12, In language class, [ can get so nervous | 1 2 3 4 5
forget things | know.
13 It embarrasses me to volunteer answers 1 2 3 4 5
in my language class.
14. I would not be nervous speaking foreign 1 2 3 4 3
language with the native speakers,
15. 1 get upset when I don't understand what | 2 3 4 5
the teacher is correcting,
16. Even if [ am well prepared for language I 2 3 1 5
class, | feel anxious about it.
17. 1 often teel like not going to my language 1 2 3 4 5

class.
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18, I feel confident when [ speak in foreign
language class.

19, I am afraid that my language teacher is
ready to correct every mistake | make.

20. I can feel my heart pounding when I'm
going to be called on in language class.

21. The more | study for a language test, the
more confused [ get.

22. Idon’t feel pressure to prepare very well
for language class.

23. I always feel that the other students speak
the foreign language better than I do

24. 1 feel very self — conscious about
speaking the foreign language in front of
other students.

25. Language class moves so quickly [ worry
about getting left behind.

26. I feel more tense and nervous in my
language class than in my other classes.

27. I get nervous and confused when I am
speaking in my language class

28. When I'm on my way to language class, |
feel very sure and relaxed.

29, I get nervous when I don't understand
every word the language teacher says.

30. I feel overwhelmed by the number of
rules you have to leam to speak a foreign

language.

31. I am afraid that the other students will
laugh at me when I speak the foreign

language.

32. I would probably feel comfortable around
native speakers of the foreign language.

33, I get nervous when the language teacher
asks questions which | haven't prepared in
advance.
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7.8. Appendix 8: Yabanci Dil Kaygi Olcegi

Bu anket Cag Universitesi Hazirhk Siufi dgrencilerinin Yabaner Dil Kavgisi

ile dgili bir arastirmamin pargasidir. Maddeler1 anlamamz ve sizi en iyl vansitan

rakam daire igine almamz anketin gecerliligi ve giivenirliligi agisindan 6nemlidir.

Vereceginiz cevaplar kesinlikle_gizlilik ilkeleri iginde ele almacaktir. 1=Hig

Katilmivorum, 5= Tamamen katiliyorum arasinda bes cevap se¢eneginiz vardir,

Liitfen kendinizi en iyi vansmtan rakami isaretleyin. llgi ve zamanmz igin ok

tesekkiir ederim.
g z
E: EEF E s5f
BEIBE
< 5 24 % E2
=T 2 zZz2 2 =22
1. Yabane dil derslerinde konusurken | 2 3 4 5
kendimden asla emin olamiyorum.
2. Yabanci dil derslerinde hata vapmak 1 2 3 -+ 3
beni endigelendirmiyor,
3. Yabaner dil dersleninde bana siz hakk 1 2 3 4 5
verilecedi zaman titrivorum.
4. Ogretmenin yabanci dilde sévlediklerini 1 2 3 4 5
anlamamak beni korkutuyor,
5. Daha fazla yabanci dil dersine girsem 1 2 3 - 5
bile sikilmam.
6. Yabanci dil derslerinde kendimi dersten 1 2 3 4 3
baska sevler diisiiniirken buluyorum.
7. Diger dgrencilerin yabane: dil 1 2 3 4 5
konusunda benden daha ivi olduklanm
digiiniiyorum,
8. Yabane dil derslerinin sinavlannda 1 2 3 4 5
genellikle rahatim.
9. Yabanci dil derslerinde hazirhksiz | 2 3 4 5
konusmam gerektiginde panic olmaya
bashyorum.
10. Yabanc dil derslerinde basansiz 1 2 3 4 5
olmamin sonuglan beni endigelendinyor.
11. Bazi insanlann vabanc: dil derslerinde l 2 3 g 5

neden mutsuz olduklarim anlami yorum.
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12. Yabanci dil derslerinde bildigim seyleri
unuttugumda gok sinirlenebiliyorum.

13. Yabanci dil derslerinde parmak
kaldirmaya utanryorum,

14, Yabanci dilimi ana dili olarak kullanan
biriyle konusurken gerilmezdim.

15. Ofretmenimin yaptif ditzeltmeyi
anlamadigimda tziliyyorum

16, Cok ivi hazirlanmus olsam bile yabanci
dil dersinde kaygil hissediyorum.

17, Siklikla yabaﬁﬁnﬁil derslerine gitmeyi
Istemiyomm.

18, Yabanei dil dersleninde konusurken
kendime giliveniyorum.

19, Yabanci dil ddretmenim yaptigim her
hatayr ditzeltecek diye korkwyorum.

20, Yabanci dil derslerinde bana seslenildigi
zaman kalbimin ¢arptifiim
hissedebiliyonum.

21. Yabanci dil dersinin sinavina ne kadar
cok cahsirsam kafam o kadar kangivor.

22. Yabanei dil derslenine gok iyi
hazirlamnca kendimi bask: altinda
hissetmiyorum,

23, Diger ogrencilerin yabanc dili benden
daha 1yi konustuklarm her zaman
hissedivorum.

24, Diger dgrencilenn niinde yabane: dilde
konusurken cok sikaldigim
hissediyorum.

25, Yabanei dil derslen dyle izl ilerliyor ki
geride kalmaktan endigeleniyorum.

26, Yabanc dil derslerinde diger
derslerdekinden daha gergin ve sinirli
hissediyorum.

27, Yabane dil dersinde konusurken
sinirlenivorum ve kafam karnisivor.

28, Yabanci dil dersine giderken kendimi
rahat ve givenli
hissediyorum.
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.

Yabane: dil agretmenimin soylediklenni
kelimesi kelimesine anlavamayinca
sinirleniyorum.

- Yabanei dili konusmak igin 6Erenmem

gereken kurallarim sayvis: beni boguyor.,

31.

Yabanct dilde konusurken diger
agrencilerin bana giileceklerinden
korkuyorum,

32

Ogrendigim yabanc dili ana dili olarak
kullananlarin yaminda kendimi
muhtemelen rahat hissederdim.

. Yabane: dil ogretmeni hazirlanmadigim

yerlerden sorular sordugunda
sinirlenivorum.

Katkimz icin tesekkir ederim.
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7.9. Appendix 9: Ethics Committee Permit Document
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