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OZET

TELAFI SINIFI UYGULAMASININ ETKILIiLiGiNIN
DEGERLENDIRILMESI:

BiR VAKIF UNIVERSITESINDE YAPILAN BiR CALISMA

Atiye Burcu YESILYURT

Bu c¢alismanin amaci, bir vakif {iniversitesinin hazirlik sinifinda uygulanan telafi
programinin etkililiginin, odak grup gorlismelerine, bireysel goriismelere ve
anketlere bagli olarak degerlendirilmesidir. Yapilan bu degerlendirmede program
etkililigi; 6gretmen, O0grenci, ders materyali ve dlgme ve degerlendirme faktorleri
dikkate alinarak incelenmistir. Odak grup goriismelerinin, bireysel goriismelerin ve
anketlerin degerlendirilmesi, telafi sinifi 6grencilerinin biiyiik bir boliimiiniin yilsonu
sinavinda basarisiz olmalarindaki i¢ ve dis faktorlerin tanimlanmasini saglamustir.

Arastirma sonuglarina goére motivasyon eksikligi ve dil 68renme stratejilerini
bilmemeleri ve dolayisiyla kullanamamalar1 Ogrencilerin yasadigi dil 6grenme
giicliiklerine neden olan i¢ faktorler olarak belirlenmistir. Arastirmanin yapildigi
hazirlik okulunda devamsizlik iist sinirinin 240 saat olmasi, 6gretmenlerin §gretme
stilleri ile 6grencilerin 6grenme stilleri arasindaki uyusmazlik, boliimlerde egitim
dilinin Tiirk¢e olmasi, 6grencilerin boliimlerine devam edebilmeleri i¢in hazirlik
okulunu basariyla bitirme zorunluluklarinin bulunmamasi ve giiz déoneminde izlenen
miifredatin 6grencilerin seviyelerine gore hizli olmas1 ise 0grencileri basarisizliga
gotiiren dig faktorler olarak ortaya ¢ikmustir.

Arastirma sonucunda Ingilizce 6grenmede i¢ faktorlerin dis faktorlere oranla daha
etkili oldugu gozlenmistir.

Bu calismada yapilan tartismanin, miifredat gelistirmede ve Ogrencilerin ve
Ogretmenlerin yaptiklar1 program degerlendirmesinde rol oynayan etkilesimsel
faktorlerin 6Gnemini anlamada 6ngorii olusturacag: diisiintilmektedir.

Anahtar Kelimeler: telafi sinifi uygulamasi, dil 6grenme giigliikleri, dil 6grenme
stratejileri, motivasyon, program degerlendirme



ABSTRACT

EVALUATION OF THE EFFECTIVENESS OF REMEDIAL CLASS
APPLICATION:

A SAMPLE STUDY AT A FOUNDATION UNIVERSITY

By
Atiye Burcu YESILYURT

The aim of this study is to evaluate the effectiveness of the remedial class application
integrated to the preparatory class programme at a foundation university depending
on focus group and individual interviews and questionnaires. In this evaluation,
effectiveness of the programme has been dealt with regarding the aspects such as
teachers, students, instructional materials and assessment and evaluation. The
evaluation of the focus group and individual interviews and the questionnaires made
it possible to identify the internal and external reasons for the failure of the students
in the final exam.

In this research study, lack of motivation and knowledge about the use of appropriate
language learning strategies have been identified as the internal reasons causing
students to have language learning difficulties. The limit of absenteeism (240 hours),
inconsistency between the teaching styles of the teachers and learning styles of the
students, language of instruction of departments which is Turkish, lack of necessity
of passing preparatory school for students to go on their education, and pacing of the
curriculum applied in the fall semester have been found out as the external reasons
for students’ failure.

In the research, internal factors were observed to play more effective role compared
to the external ones in learning English.



The discussion made in the study is hoped to provide insights into the significance of
identifying the interactive factors playing an important role in curriculum
development and programme evaluation from the point of view of the students and

the teachers.

Keywords: remedial application, language learning difficulties, language learning
strategies, motivation, programme evaluation
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CHAPTER 1

INTRODUCTION

In this chapter theoretical discussion, the aim and significance of the study will be
presented. Theoretical discussion will be made by focusing on the studies related to
the factors that should be taken into consideration to evaluate the effectiveness of a
programme. Since the study aims to present the evaluation of remedial class
application within a programme, firstly studies on the reasons for foreign language
learning difficulties related to ‘student’ aspect of programme evaluation will be
discussed in detail. Then, issues on curriculum development which are believed to be
essential for evaluating the application of a programme to identify the reasons for

foreign language learning difficulties will be presented.

1.1. Reasons of Foreign Language Learning Difficulties

University students are often required to develop competency in foreign language
learning before they graduate. Development of this competency varies depending on
learners’ individual abilities and characteristics to acquire second/foreign language.
As a result of this, as Lightbown and Spada (1993) state, “in the same classroom
setting, some students progress rapidly while others struggle along making very slow

progress” (p. 38-39). This issue has always been the center of attention and by



focusing on individual differences some explanations have been proposed concerning

why some students do not perform well in or fail foreign language courses.

In this study, in the light of the research questions, to identify the reasons of remedial
preparatory class students’ difficulties in following the programme, questionnaires,
and focus group and individual interviews were used as data collection instruments.
The analysis and evaluation of the data have revealed that students’ lack of
motivation and their lack of knowledge about the use of appropriate learning styles
and strategies are the two main reasons for foreign language learning difficulties of
the participants of this study. For this reason, in this section these two individual
differences will be discussed in detail and related studies will be presented to provide
insights for the evaluation and discussion to be made depending on the findings of

the study.

Second/Foreign language (L2) learners are observed to be following different
developmental routes depending on individual differences which lead to different
degrees of success and differences in learning outcomes. Age, aptitude, anxiety,
attitude, intelligence, motivation, extroversion and introversion as personality
characteristics are among the individual differences which directly affect the process
of foreign language learning. Learner differences which are claimed to have
significant influence on L2 learning process are dealt with by dividing learner traits
into two groups as the ‘cognitive’ and ‘affective’ by social psychologists (Mitchell &
Myles, 1998; Lightbown & Spada, 1993). These differences make it necessary to
focus on learning strategies which is the interest of cognitive psychology as well.
Learning strategies are also regarded as a part of both cognitive and metacognitive

strategies.



In this section, first of all, learning styles and strategies and then motivation will be
dealt with as important factors playing a significant role in success and failure in

language learning.

1.1.1. Learning Styles and Strategies

Students’ individual preferences or needs for different learning conditions are called
‘learning styles’ or ‘learning preferences.” Learning styles can range from
straightforward preferences for physical surroundings to more fundamental
differences that may be rooted in culture or personality (Sternberg & Williams,

2002).

There are several differences in learning styles that educational psychologists have

studied. One is ‘field dependence’ versus ‘field independence’ (Witkin et al., 1977,

cited in Woolfolk, 2007).

Field-dependent individuals tend to see patterns as a whole, and have difficulty
separating out specific aspects of a situation or pattern, while field-independent people
are more able to see the parts that make up a large pattern. Field-dependent people tend
to be more oriented toward people and social relationships than are field-independent

people (137-138).

Students approach the same learning task in a different way because of the
differences in their personalities. Snow, Corno and Jackson (1996) regard the depth
to which students prefer to process the information as one personality difference.
Some students take a ‘deep-processing approach’ and try to find out the underlying

concepts or meanings of activities. Others take a ‘surface-processing approach’ and



would rather memorize than analyze and understand. The researchers also argue that
students taking a surface approach are motivated by grades and other external
rewards, whereas those taking a deep approach seem to learn for the sake of learning
(cited in Sternberg & Williams, 2002). As with cognitive styles, teachers’ roles are
emphasized and they are expected to encourage students to take a deeper approach
since those students who process information more deeply are likely to produce more

creative work (Sternberg & Williams, 2002).

Cognitive and Metacognitive Strategies

Despite the differences in terms of the analysis of learning strategies, in the literature
a useful distinction is made between ‘cognitive’ and ‘metacognitive’ strategies.
Cognitive strategies are only one of the resources available to people. Feelings,
social and communicative skills are used in active ways as well. Learners have a
number of resources which they make use of in different ways when they encounter a
learning task. Learning strategies are also discussed in cognitive psychology.
Cognitive psychologists argue that learners are not passive in their learning. On the
contrary, they actively take part in the process of making sense of the tasks with the

aim of learning (Williams & Burden, 1997).

While cognitive strategies are concerned with obtaining, storing and using
information, there is another group of strategies operating at a different level and
requiring learners to look at the learning process from outside. These strategies, so
called metacognitive strategies include an awareness of the strategies employed by
learners. They also include the use of appropriate and different learning strategies for

different situations.



An awareness of one’s own mental processes, that is metacognitive awareness, is

important for effective learning (Williams & Burden, 1997).

Metacognitive Strategies

O’Malley and Chamot (1990, p. 48) claim that planning is a fundamental
metacognitive strategy for second language acquisition. Two other metacognitive
processes are “selective attention” and “monitoring.” Perceptual processing which
occurs during listening comprehension includes attentional processes. Monitoring
occurs in case of an ambiguity in language comprehension where the individual tries

to guess the meaning of the message on available information.

Anderson’s (1983) analysis of cognition includes descriptions of some cognitive
processes, including “imagery, organization, inferencing, elaboration, deduction and
transfer. Elaboration plays a key role in describing both deduction and transfer”

(cited in O’Malley & Chamot, 1990, p. 49).

Skehan (1998) has a cognitive approach to language learning process. He makes a
different categorization from O’Malley and Chamot (1990), and emphasizes the
importance of social / affective strategies in using appropriate metacognitive

strategies. He also states that

metacognitive learning strategies, such as goal setting, planning, monitoring, evaluating,
channeling attention, and so on, ........ are broader in application than the more direct
repertoire of cognitive strategies, and may indeed subsume them. Above all, they are
concerned with two things, reflection and flexibility. Reflection represents the learner

developing some degree of self-awareness in learning, and shows how a given learner



may appreciate his or her strengths and weaknesses. Rather than engage in activity for
its own sake, the good learner is more able, through metacognitive awareness, to select

strategies appropriate to a particular problem (p. 265).

Research into language learning strategies, which are as important as learning styles
during the process of language learning, began in the 1960s, and since then a great
deal of descriptive work has been carried out. Much of this has obviously been
affected by developments in cognitive psychology. Studies in this field have made it
necessary to define and analyze learning strategies (Williams & Burden, 1997).

According to Weinstein and Mayer (1986)

learning strategies have learning facilitation as a goal and are intentional on the part of
the learner. This broad description of learning strategies may include any of the
following: focusing on selected aspects of new information, analyzing and monitoring
information during acquisition, organizing or elaborating on new information during the
encoding process, evaluating the learning when it is completed, or assuring oneself that

the learning will be successful as a way to allay anxiety (cited in O’Malley & Chamot,

1990, p. 43).

The aim of strategy use has been stated as “affecting the learner’s motivational or
affective state, or the way in which the learner selects, acquires, organizes, or

integrates new knowledge” (O’Malley & Chamot, 1990, p. 35).

Contribution to this field has been made by Rubin (1981, 1987), Oxford (1990),
O’Malley et al. (1990), Skehan (1998) and Mitchell and Myles (1998) in terms of

descriptions of the strategies and research studies based on different classifications.



As seen in the classification presented below, O’Malley et al. directly make analysis
of learning strategies while others generally analyze strategies and regard learning

strategies as a sub-branch.

Joan Rubin (1981, 1987)

Strategies:

1. Learning strategies (a. Cognitive strategies, b. Metacognitive strategies)

2. Communication strategies

3. Social strategies

Rebecca L. Oxford (1990)

Learning Strategies:

1. Direct strategies (a. Memory Strategies, b. Cognitive Strategies, c. Compensation

Strategies)

2. Indirect strategies (a. Metacognitive Strategies, b. Affective Strategies, c. Social

Strategies)

O’Malley et al. (1990)

Learning strategies:

1. Metacognitive strategies, 2. Cognitive strategies, 3. Social/affective strategies



Peter Skehan (1998)

Strategies:

Metacognitive strategies

Cognitive strategies

Rosamond Mitchell and Florence Myles (1998)

Cognitive Factors: Intelligence, Language aptitude, Language learning strategies

Affective Factors: Language attitudes, Motivation, Language anxiety

Learning a language is different from learning other subjects because of its social and
communicative aspect, which entails using learning strategies “.... to develop
linguistic and sociolinguistic competence in the target languaeg” (Tarone, 1986 cited

in Chamot et al., 1999, p. 43).

Since learning a language involves communication, it requires not only cognitive
skills but also certain social and communicative skills. Rubin (1981, 1987) makes a
useful distinction between “strategies that contribute directly to learning, and those
that contribute indirectly to learning.” Strategies concerned with memorizing,
guessing meaning and rehearsal contribute directly to learning at a cognitive level.
These are the mental processes by which “learners acquire a knowledge of the
language system.” However, the other group of processes employed helps learners to
learn a foreign language more effectively as these strategies bring them into contact
with the target language. They give them the opportunity to communicate with other

people (cited in Williams & Burden, 1997, p. 149).



Rubin (1981, 1987) divides strategies into three while Oxford (1990) divides them
into two. On the other hand, Skehan (1998) groups strategies as ‘metacognitive’ and
‘cognitive.” Mitchell and Myles (1998) also have a different categorization. They
mention ‘cognitive factors’ and ‘affective factors’ as playing an important role in
learning, and language learning strategies are regarded as a part of cognitive factors.
O’Malley (1990) categorizes learning strategies under three subtitles as

‘metacognitive’, ‘cognitive’ and ‘social/affective.’

Rubin (1981, 1987) also suggests that learners use three major types of strategies
having direct or indirect effects on learning. The first group is learning strategies
which contribute directly to the development of the language system. They include
cognitive  and  metacognitive  strategies.  Cognitive  strategies  are
“clarification/verification, guessing/inductive inferencing, deductive reasoning,
practice, memorization and monitoring. Metacognitive strategies are used to
oversee, regulate or self-direct language learning.” Secondly, communication
strategies are the ones that promote communication and are used by learners when
they have difficulties resulting from lack of knowledge of the language. Social
strategies is the third of Rubin’s categories. These are the strategies used by learners
to increase their exposure to the language. They have indirect contribution to
learning like communication strategies. Watching films, reading books, initiating
conversations in the foreign language are some of the activities that can be

considered in this category (Williams & Burden, 1997, p. 150).

Oxford (1990) also deals with strategies in the same way as Rubin (1981, 1987)
does. She (1990) has developed a more detailed system of categorization by dividing

strategies into two main classes as direct and indirect, each of which is subdivided



into three groups. Direct strategies are memory strategies, cognitive strategies and
compensation strategies; and indirect strategies are metacognitive strategies,
affective strategies and social strategies. In her system, metacognitive strategies
enable learners to regulate their learning. Affective strategies are related to the
learner’s emotional needs such as confidence, while social strategies aim at
increasing interaction with the target language. “Cognitive strategies are the mental
strategies learners use to make sense of their learning, memory strategies are those
used for storage of information, and compensation strategies help learners to
overcome knowledge gaps to continue the communication” (Oxford 1990 cited in

Williams & Burden, 1997, p. 152).

O’Malley et al. (1985a) differentiate learning strategies into three categories relying
on the level or type of processing. Brown et al. (1983) state that metacognitive
strategies are higher order skills that enable the learner to plan for, monitor, or
evaluate the success of a learning activity. Cognitive strategies have a direct effect on
information, and they enhance learning. Weinstein and Mayer (1986) suggest that
these strategies can be categorized into three groups: “rehearsal, organization and
elaboration processes.” Social/affective strategies, on the other hand, involve

interaction with another person (cited in O’Malley & Chamot, 1990, p. 44).

As seen in the table above, Mitchell and Myles (1998) analyze learning strategy in

cognitive psychology in two groups as follows:

Cognitive Factors:

Intelligence: It is evident that L2 students who are above average on measures of

intelligence are able to do well in L2 learning, at least in formal classroom settings.

10



Language aptitude: Aptitude is regarded as one of the strongest available predictors

of success (Harley and Hart, 1997).

Language learning strategies: It is clear that more proficient learners employ
strategies in a different way from less proficient learners do (Oxford and Crookall
1989, quoted in Gardner and Maclntyre 1992, p. 217). However, it is not obvious
whether the strategies cause the learning or the learning itself enables different

strategies to be used.

Affective Factors:

Language attitudes: Some psychologists have been interested in the likelihood of the
relationship between positive attitudes of the learner towards the target language and

his/her success.

Motivation: For Gardner and Maclintyre (1993), the motivated individual ‘is one who
wants to achieve a particular goal, devotes considerable effort to achieve this goal,
and experiences satisfaction in the activities associated with achieving this goal’

(cited in Mitchell & Myles, 1998, p. 18).

Language anxiety: Gardner and MacIntyre (1993) see language anxiety as “a stable
personality trait referring to the propensity for an individual to react in a nervous
manner when speaking... in the second language.” The anxious learner is less willing
to speak in class, or to participate in the activities (cited in Mitchell & Myles, 1998,

p. 19).

11



They (1992) find the link between emotions and cognition worth emphasizing, and
they suggest that strategy use is influenced more powerfully by affective variables
than by intelligence and aptitude, and anxiety affects cognitive strategies to a great

extent (cited in Williams & Burden, 1997).

Characteristics such as motivation, aptitude or effectiveness of a learner, age, sex,
prior education and cultural background, and learning style are regarded significant
in “the receptiveness of students to learning strategy training and in their ability to

acquire new learning strategies” (O’Malley & Chamot, 1990, p. 160).

Learning strategies are also influenced by other variables as well as affective factors.
Oxford (1989), Oxford and Nyikos (1989), Rost and Ross (1991), Gardner and
Maclntyre (1992) state that these include “attitude, motivation, age, personality,
gender, general learning style, national origin, aptitude, proficiency in the language,
perceived proficiency and task requirements.” Among the effects of different factors
on the use of learning strategies, Oxford and Nyikos (1989) see motivation as the
reason for more effective use of appropriate strategies and vice versa (cited in

Williams & Burden, 1997, p. 155).

Metacognition includes not only “a knowledge of mental processes, as these are
necessarily linked to and affected by emotions and feelings” but also “a knowledge of
factors relating to the self, and the way in which these affect the use of cognitive

processes”

12



As a result, awareness of one’s personality, feelings, motivation, attitudes and
learning style is included within the concept of “metacognitive awareness.”

(Williams & Burden, 1997, p. 156).

In addition to the variables mentioned above, ‘regulatory skills’ are also regarded as
a part of metacognition. Wenden (1987) divides these into pre-planning and
planning-in-action. Pre-planning includes determining objectives, selecting materials
and methods, assessing proficiency level and predicting difficulties. Strategies such
as monitoring, evaluating outcomes and revising plans are involved in planning-in-
action. The insights gained from one aspect feed into the other (Williams & Burden,

1997).

These groupings of learning strategies make it essential to deal with motivation as an

individual difference.

1.2. Motivation

The reason why some learners are better than others is because they are better
motivated. Motivation is used to refer to “long-term stable attitudes in the students’
minds” (Cook, 2001, p. 115). It has been suggested that motivation supplies the
desire to start L2 learning and later “the driving force to sustain the long and often
tedious learning process” (Dornyei, 2005, p. 65). Song (2002) also argues that
motivation is responsible for the reason of doing something and the length of

willingness to sustain the activity.

13



Motivation is considered a component of metacognition since it plays a “self-
regulatory” role in learning. Students develop confidence when they succeed in
learning. Thus, they approach new learning tasks with much more motivation than
the students who have negative attitudes toward their learning abilities because of
their failure in the past. Learning strategy instruction would be useful for
unsuccessful students; however, these students may not be motivated enough to try
new strategies due to lack of self-confidence. Moreover, they may not make an effort
to improve their language learning. It is also suggested that if students experience
success in strategy using, their attitudes may change and their motivation may

increase (O’Malley & Chamot, 1990).

Gardner (2001) states that motivation requires three elements. First, the motivated
learner makes effort to learn the language. It means that the individual tries to learn
the material by homework, by looking for opportunities to learn more etc. Second,
the motivated learner is willing to be successful, and s/he would like to achieve the
goal. Third, the motivated individual finds the task of learning enjoyable and
challenging. He says the reason why he focuses on motivation is that other variables
in language learning are dependent upon motivation. If the individual is not
motivated, s/he will not use language learning strategies. He regards motivation as a

key element in successful language learning.

It is pointed out that students learn a language not just to understand it but for other
reasons. According to Gardner and Lambert (1959, 1972) “there are two major
motivation orientations for language learning which are integrative and
instrumental.” If an individual is interactively motivated, s/he has the desire to

“integrate into the target language group” or interact with members of the group.
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Instrumental orientation, on the other hand, refers to “more functional reasons for
learning a language, such as to pass an exam or to get a better job or promotion”

(cited in Benjamin & Chen, 2003, p. 4).

In some research studies, the role of teachers is also emphasized. Teachers are
expected to know the importance of motivation and to be aware of the fact that
motivation makes learners autonomous. As Ames (1992) argues “instructors should
guide students for selecting, planning, and applying appropriate strategies to shift
the locus of responsibility from the teacher to the students.” Dornyei (1994) has also
suggested some specific methods to promote autonomy such as making the syllabus
by basing it on needs analysis, discussing with the students the choice of teaching
materials, and allowing real choices about ways to goal attainment (cited in Kang,

2000, p. 19).

Motivation has been dealt with as “intrinsic” and “extrinsic” by Deci and Ryan
(1985). Intrinsic motivation has been defined as “an activity when a person does the
activity in the absence of a reward contingency or control,” while “extrinsic
motivation” refers to “behavior where the reason for doing it is something other than

an interest in the activity itself” (cited in Kang, 2000, p. 1).

It is seen that the use of learning strategies has been dealt with in different ways in
the research studies carried out in different educational settings providing insights

into the learning process of students.
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Yal¢in (2003) examined the relationship between grammar learning strategies and
student success. 425 preparatory class students at universities participated in the
research. It was found out that grammar learning strategies was not effective on

student success.

In another study, Sener (2003) aimed at searching for the relationship between
vocabulary learning strategies of the students at English Language Teaching
Department and the vocabulary level of these students. As a result of the research,
metacognitive strategies were found to be mostly used and the most effective while

social strategies were the least effective ones.

In her study, Konusmaz (2003), aimed to find out which communication strategies
the fourth and fifth grade students in a private primary school used when they faced
with difficulties in various interactions. According to the research findings, students
were observed to face with problems such as ‘not knowing’ or ‘remembering the
appropriate word, structure or function’ in order to say what they intended.
Therefore, they used various strategies such as ‘retrieval’, ‘transfer from the native

language’ and ‘overgeneralization’ to start and continue the communication.

lan and Oxford (2003) searched for the relationship between motivation and foreign
language learning strategies of 379 Tai students. They found out that motivation was

the most effective variable for language learning strategy use.

16



Graham (2003) studied with 28 students who took French classes as a foreign
language and had difficulty in learning. In the end, she concluded that students
ignored the importance of language learning strategies. Moreover, she suggested that

teachers use strategies appropriately to empower students’ self-efficacy.

81 Japanese students took part in the research made by Yamamori, Isoda, Hiromori
and Oxford (2003). The researchers’ aim was to identify the correlation between
language learning strategy use and motivation. It was found out that highly motivated
students used various learning strategies more frequently than the demotivated

students.

9 successful and 9 unsuccessful Chinese university students participated in Gan,
Humpreys and Hamp-Lyons’ (2004) research. While successful students stated that
foreign language classes were enjoyable, unsuccessful students said that classes were
boring. In terms of strategy use, it can be said that successful students were observed
to use more strategies than the unsuccessful ones. Researchers also indicated that
intrinsic motivation resulted from the positive language learning experience students

had.

In his research, Yalcin (2006) examined the differences in the perception of learning
strategies of 334 preparatory class students. He concluded that students with
language learning experience used cognitive and affective strategies while those who

do not have such experience used metacognitive and social strategies.
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In the research carried out by Higyilmaz (2006), language learning strategies used by
novice learners of English at a high school and at preparatory class of a university
were compared. At the end of the research, it was seen that the general use of the
strategies of all the learners were in the medium level. However, it was found out
that the general average of the usage of the strategies among high school students

were higher when compared to those of the university students.

Cesur (2008), searched for the relationship between university preparatory class
students’ language learning strategies and language academic success. The results
demonstrated that university preparatory class students used compensation strategies
and then metacognitive strategies most frequently, followed by memory, cognitive,
social and affective strategies. It was also seen that the most effective learning
strategy in predicting success was cognitive strategies followed by compensation and

memory strategies.

These studies reveal that language learning strategies of the students differ depending
on the educational settings where the related research was carried out. However, it
should be noted that these studies demonstrate not only the strategies used by the
students but also the perception of the students about which strategies they think they

use.

There have also been research studies on motivation. In the research carried out by
Kang (2000), it was found out that intrinsically-motivated students were more likely

to attribute success or failure to causes they can internally control.
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Another research shows that motivation determines the extent of active personal
involvement in L2 learning. The aim of this study was to distinguish motivations of
students who chose to continue foreign language study beyond the required two-year

period from those who did not.

The questionnaire implemented to 138 students from three US high schools
concerned various aspects of students’ motivations and attitudes. The results
indicated that motivational and attitudinal factors discriminated between continuing

and discontinuing students (Song, 2002).

In another study of high school students, the relationship between foreign language
teachers’ perceptions of 168 students’ academic skills and affective qualities (i.e.
motivation, attitude) and their performance on measures of foreign language aptitude
was examined. Results showed that teachers perceived students who scored lower on
the testing measures as having weaker foreign language academic skills and less

positive affective characteristics (Ganschow, Sparks & Javorsky, 1998).

There have been different views about the variables that affect motivation.
Motivation is stated as a “multi-factor construct which is composed of several sub-
components. The specific components of motivation consist of cognitive constructs
such as goal-salience, need for achievement and motivated behavior” (Kang, 2000,
p. 14). Internal, cognitive and affective aspects of motivation might be more
important in foreign language learning. In addition, Dornyei (1990) claims that bad
learning experiences and past failure can affect motivation and cause maladaptive

attributions (cited in Kang, 2000).
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Lastly, Gardner (2001) argues that under the category of individual differences,
integrativeness and attitudes toward the learning situation have a direct effect on

motivation.

1.3. Curriculum Development and Planning

In this section, the elements of curriculum planning, sources of curriculum and
curriculum criteria will be presented together with the issue of curriculum evaluation

and criteria.

Curriculum planning is a process in which objectives are developed in the light of
theories and research. The history of curriculum development starts with syllabus
design which is one aspect of curriculum development. A syllabus is a “specification
of the content of a course instruction and lists what will be taught and tested”
whereas curriculum is a broader concept which refers to “all the activities and the
whole body of knowledge that children acquire in schools.” Curriculum development
in language teaching began in the 1960s and has been widely adopted from the 1980s
(Richards, 2001, p. 2). It is clearly seen that there has been a shift from syllabus

design to curriculum development.

This new shift has made it necessary to take into consideration assumptions about
goals of a programme that characterize the curriculum approach to educational
planning. As a result of variety of these goals different perspectives on curriculum
have emerged. The first one is the “traditional curriculum” which emphasizes
“recall of facts, mastery of basic skills, and inculcation of traditional values.” The

second perspective is the “experiential education” whose central purpose is “the
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continuing development of students through educative experiences.” “Behavioral
curriculum” is another perspective which considers “performance of skills to be the
bottom line. Whether students have acquired the behaviors that the curriculum
targeted” is the major concern. The last and the currently preferred perspective is the
“constructivist curriculum” which emphasizes “students’ understanding of basic
concepts and development of thinking skills. Evaluation questions seek to measure
whether students acquire basic concepts meaningfully and learn to solve problems”

(Posner, 2004, p. 252-254).

Curriculum has been defined in different ways. In spite of various definitions it is
agreed that curriculum is a process that focuses on “determining what knowledge,
skills, and values students learn in schools, what experiences should be provided to
bring about intended learning outcomes, and how teaching and learning in schools
or educational systems can be planned, measured and evaluated” (Henson, 2001, p.
211). Richards (2001) defines curriculum as a comprehensive process which includes
“processes that are used to determine the needs of a group of learners, to develop
aims or objectives for a programme to address those needs, to determine an
appropriate syllabus, course structure, teaching methods, and materials, and to
carry out an evaluation of the language programme that results from these
processes” (p. 2). Curriculum has also been defined by Parkay and Hass (2000) as a
process “that consists of planning experiences that lead to students’ learning and

growth” (p. 3).

The decisions which are made to determine the course content, scope and sequence
play an important role during the process of curriculum development and planning.

Course content is the most basic issue in course design. Decisions about course
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content are the sources or basis of curriculum which reflect the planners’
assumptions. These assumptions are basically about the nature of learning and the
nature of knowledge. The former assumption must be taken into consideration since
curriculum planners are guided by various learning theories because of the
differences in learning styles among learners. The latter is essential as well since the
nature of knowledge and cognition causes curriculum planners to develop alternative
ways for learning allowing for differences in cognitive style (Parkay and Hass,
2000). Other important assumptions are about what the most basic elements of
language are, and how these can be organized effectively for second language
learning (Richards, 2001). The range of content that will be covered and to what
extent each topic will be studied are the questions that scope is concerned (Richards,

2001).

Sequence is another quality related to the order of topics. It is the order in which the
objectives are taught (Nichols, Shidaker, Johnson & Singer, 2006). Content may be
sequenced from simple to complex, in chronological order, or according to when

learners need it outside the classroom (Richards, 2001).

Scope and sequence are the basic components which “guide the selection of
instructional materials, and provide a map of the learning path for students”

(Nichols et al., 2006, p. 16).

Curriculum development (Richards, 2001) includes some steps such as needs

analysis, objectives, testing, materials, teaching and evaluation.
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Needs Analysis

Needs analysis is the procedures in which information about learners’ needs are
collected. It is an initial stage in planning emerged in the 1960s (Richards, 2001). In
other words, it refers to the process of gathering information which will serve as the
basis for developing a curriculum (Brown, 1995). It is essential since it identifies the
gaps between current status of student achievement and desired results so that the
organization can focus its efforts on the changes that will lead to attainment of

desired outcomes (Nichols et al., 2006).

Objectives

Information gathered with needs analysis is used to formulate programme objectives
which can be defined as “specific statements that describe the particular knowledge,
behaviors, and/or skills that the learner will be expected to know or perform at the
end of a course or programme. Once objectives are in hand, the basic elements of the
students’ needs can be analyzed, assessed, and classified to create a coherent
teaching/learning experience” (Brown, 1995, p. 71). Since objectives refer to
specific changes that a programme aims to realize, they have some characteristics.
Objectives should “provide a basis for the organization of teaching activities, and
describe learning in terms of observable behavior or performance” (Richards, 2001,

p. 113).
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Testing

In the process of curriculum design, testing is next step after the establishment of
objectives. Proficiency test is one of the categories and it is general in nature since it
gives a general idea of students’ proficiency levels. This test is necessary in
determining “exit and entrance standards for a curriculum, in adjusting the level of
objectives to the true abilities of the students, or in making comparisons across
programmes.” Another test is the placement test which is necessary to group students
of similar ability levels together in the same classes. The next one is the achievement
test which is “administered at the end of a programme to determine how effectively
students have mastered the desired objectives.” This test is crucial to revise the needs
analysis and to evaluate the ongoing curriculum. The last category is the diagnostic
test whose main concern is to obtain information about students’ strengths and

weaknesses before it is too late (Brown, 1995, p. 109).

Materials

Materials development is one of the parameters of curriculum planning. It can be
defined as “any systematic description of the techniques and exercises to be used in
classroom teaching.” The key point in developing materials is that teachers should be
able to use them without confusion and with a minimum of preparation time.
Instructional materials serve as the “basis for much of the language input learners
receive and the language practice that occurs in the classroom.” They also serve as
“a resource for presentation materials, a source of activities for learner practice and
communicative interaction, a reference source for learners, a source of stimulation

and ideas for classroom activities, a syllabus, and a support for less experienced
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teachers” (Brown, 1995, p. 147). Since materials serve as a syllabus, it is essential
that programme developers should have an understanding of the programme’s

theoretical positions to develop materials (Richards, 2001).

Teaching

One of the most important stages of the curriculum cycle is the implementation stage
or the delivery of the curriculum. In this stage teaching and learning take place
(Nichols et al., 2006). Teaching consists of the activities related to the delivery of
instruction, approaches and syllabuses organizing the curriculum (Brown, 1995).
Quality teaching is not the consequence of how well teachers teach but the
consequence of the creation of “contexts and work environments that can facilitate
good teaching.” Institutional, teacher, teaching and learner factors must be taken into
consideration in the implementation or teaching stage. Institutional factors involve
“the environment that exists within a school, the kinds of communications and
decision making that take place, and the management and the staffing structure that
IS supported.” When the teacher factors are concerned, it can be said that teachers
themselves determine the success of a programme. “Good teachers can compensate
for deficiencies in the curriculum, the materials, or the resources they make use of in
their teaching.” Although teachers are important parts of the teaching process, they
themselves are not enough for the achievement of teaching goals. Success also
depends on the extent to which learners are considered in the planning and delivery
process. It is important that learners understand the goals of the course, “the reason
for the way it is organized and taught, and the approaches to learning they will be
encouraged to take.” Learners’ learning styles and their motivations for taking the

course must be taken into consideration (Richards, 2001, p. 209).
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Programme / Curriculum Evaluation

In curriculum planning, evaluation is the element which holds, connects, and gives
meaning to the other elements. The elements “lack cohesion” without evaluation
(Brown, 1995). It is the systematic review of programmes in which “qualitative and
quantitative data related to the effectiveness of these programmes are collected to
make determinations about adopting, maintaining, eliminating, or modifying them”
(Nichols et al., 2006, p. 37). In the evaluation phase, relevant information is gathered
and analyzed in a systematic way to “promote the improvement of a curriculum and
assess its effectiveness within the context of the particular institutions involved.” The
term evaluation includes all kinds of testing and measurements (Brown, 1995, p.

217).

There are different purposes of evaluation such as formative, illuminative, and
summative evaluation. When the evaluation focuses on ongoing development and
improvement of the programme, that is, when it is carried out to find out what is
working well, and what is not, it is known as formative evaluation (Richards, 2001).
Information gathered as a consequence of formative evaluation is used to revise and
improve the “objectives, testing, materials, teaching, and indeed the view of what the
students need to learn” (Brown, 1995, p. 218). The aim of the illuminative evaluation
is to find out how different aspects of the programme work well without changing
the course of a programme in any way. The last type of evaluation, summative
evaluation, takes place after a programme has been completed with the aim of
determining its effectiveness and efficiency (Richards, 2001). The decisions made
after summative evaluations cause fairly great changes such as cancellation or

moving a programme to a more suitable site (Brown, 1995).
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Since curriculum development is a process and a cycle, evaluation makes it
necessary to go back to the beginning of curriculum planning and examining each of

the components no matter what the purpose of evaluation is.

The curriculum which includes the experiences a learner has in a programme of
education aims at achieving some certain goals. These goals serve as a guide to
determine the learning experiences to be involved in the curriculum. Professional
judgments or choice of content, materials, or methods cannot be made without
clearly defined goals (Parkay & Hass, 2000). As a result, curriculum goals should be
identified in the light of certain curriculum criteria which are the standards on which

decisions are based.

One of the criteria is that learners should be aware of the goals existing in the
curriculum they are experiencing. These goals must be understood by both the
teacher and the learner. The success of a programme depends on to what extent the

goals of both sides overlap (Henson, 2001).

An orientation to the future is another important criterion. A curriculum should
prepare students for the future, and enable them to gain abilities to deal with the

future.

The other criterion which must be considered in curriculum planning is that the goals
should be relevant to the learners’ needs, purposes, interests, abilities, and

characteristics (Parkay & Hass, 2000).
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1.4. Aim of the Study

University students are required to study at preparatory schools at the very beginning
of their university education. At the end of the academic year, students are to be
successful to go on their education in their departments. When they are learning a
second language, students have a number of duties and responsibilities as well as
passing the course. “They must acquire language content (vocabulary, grammar and
the like); they must acquire language skills (oral production, aural comprehension);
they must develop some degree of automaticity and fluency with their handling of
the language; and ultimately, they must develop some degree of willingness to use
the language outside of the classroom.” Often too, teachers want the students to not
simply use the language, but to use it correctly. This entails a lot of work and
dedication on the part of both the teacher and the student, and is one of the many
factors that account for the learning of a second language to be a difficult and time-
consuming task. Add to this the frequently occurring phenomenon that there are few
opportunities for the student to experience the language outside of the classroom, and
the enormity of the problem for the teacher is put into perspective (Ganschow,
Sparks & Javorsky, 1998, p. 4). However, it is a well-known fact that these goals are
not always achieved. Students sometimes have difficulties in learning English and
passing their classes due to different reasons such as being slow in learning, lacking

motivation and self-confidence.

Having observed the difficulties of some students in coping with the intensive
programme applied in preparatory classes as a result of the reasons stated above, at
the foundation university where this research has been carried out, remedial classes

were organized. The aim of these classes was to encourage those learners to improve
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their learning and to enable them to be successful. Students who fell behind the
average point at the end of the first semester of the academic year 2008-2009 were
placed in separate classes at the beginning of the second semester, and a different
programme was prepared to be applied for a month (28 hours per week) with a
different curriculum. After this application, the students went on their education by
following the same curriculum starting from the units they finished at the end of the
first semester. These students were behind the programme when the final exam was
given. As a result, they were expected to cover the preparatory class programme in

summer school which lasted for five weeks.

The rate of failure and success of the students in the final exam that was given at the
end of the summer school is thought to give information about the effectiveness of

the programme.

The aim of this study was to evaluate the effectiveness of remedial class application
at the foundation university where that programme was applied by identifying the
reasons of students’ success and failure. In the light of this aim students’ and
teachers’ approaches to this system were investigated, the curriculum was assessed,
and the exam results were evaluated in order to clarify internal and external factors

that influence the effectiveness of the programme.

Research questions for this study were identified as follows:
1. Why do the teachers think that students were placed in remedial classes?
2. Why do the students think that they were placed in remedial classes?

3. How do the teachers evaluate the effectiveness of remedial classes?

29



4. How do the students evaluate the effectiveness of remedial classes?

5. What is the success rate of the students when the exam results are taken into

consideration?

1.5. Significance of the Study

This study provides information about the evaluation of effectiveness of remedial
class application. Therefore, this present study is considered to contribute to the field
by answering the questions related to the reasons why students have difficulties
learning a foreign language. These difficulties have to be overcome for a successful

and enjoyable learning process.

This research study also shows the importance of curriculum planning which should
be analyzed while evaluating the effectiveness of a programme. The results have
implicated that when the steps of curriculum development are not planned well

enough, the programme may end up in failure.

Lastly, strengths and weaknesses of remedial class application were identified from
the point of view of the students and teachers in the current study. This identification
has made it possible to have an understanding of the interactive factors playing an

important role in programme evaluation.

30



CHAPTER 2

METHODOLOGY

This chapter provides an explanation of the subjects who participated in the research,

how the data was collected and analyzed.

2.1. Subjects

This research was carried out at the preparatory school of a private university to
evaluate the effectiveness of remedial class application. Focus group interview,
individual interview and questionnaire were the instruments of data collection. The
participants of focus group interview with teachers were 5 remedial class teachers, 4
of whom were women and 1 of whom was a man. These teachers whose work
experiences ranged between 3 and 23 years were appointed by the institution to teach
remedial classes. Furthermore, 3 remedial class teachers were interviewed
individually. 2 teachers out of 3 were women and the other was a man. Moreover, the
participants of focus group interview with students were 6 remedial class students, 3
of whom were women and 3 of whom were men. Finally, a questionnaire was

implemented to 184 remedial class students and 15 remedial class teachers.
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2.2. Instruments of Data Collection

2.2.1. Focus Group Interview

One of the data collection instruments was focus group interviews where the stress is
laid on the interactive aspect of data collection. Focus groups are used as a method
on their own or in combination with other methods — surveys, observations, single
interviews and so on. Focus groups are useful for orienting oneself to a new field,
generating hypotheses based on informants’ insights, evaluating different research
sites or study populations, developing interview schedules and questionnaires, and
getting participants’ interpretations of results from earlier studies. In this method, the
number of groups to be conducted depends on the research question and on the
number of different population subgroups required. Focus groups can be seen and
used as simulations of everyday discourses and conversations or as a quasi-
naturalistic method for studying the generation of social representations or social
knowledge in general (Flick, 1998). Focus group projects most often (a) use
homogeneous people as participants, (b) rely on a relatively structured interview with
high moderator involvement, and (c) have 4 to 10 participants per group (Morgan,

1997).

In addition, focus groups may have some advantages over the more laborious and
opportunistic aspects of observational fieldwork. Bloor et al. (2001) claim that focus
groups provide concentrated and detailed information on an area of group life (cited

in Barbour, 2007).
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In this study, focus group interviews teachers and students were asked two main
questions. The first question was about the reasons of students’ placement in
remedial classes. The second question was to reveal their ideas about the application

of remedial classes and to learn if they thought this programme was effective or not.

2.2.2. Individual Interview

Interview which is a commonly used way of collecting information from people is
another instrument of data collection in this research. Interviews were conducted

with three teachers, all of whom applied remedial class programme.

2.2.3. Questionnaire

The other instrument was a questionnaire implemented to both remedial class
students and teachers. Questionnaires are intended to facilitate communication,
usually brief, but always driven by the researcher’s own agenda. Participants are
asked questions, and they reply them conversationally, in writing, by ticking a box,
or in a website by clicking their mouse to make an election response. There is
something concrete about the process and the response they make will be treated as
absolute. That response will itself be absorbed into the tens or hundreds or thousands
of responses from the rest of the sample that provide the raw material for the

researcher to use in reaching conclusions (Davies, 2006).
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Different data collection instruments were used in this research study with the aim of
“triangulation.” The idea behind “triangulation” is that data gathered through
different methods can be compared to “confirm or disconfirm each other’s results”

(Barbour, 2007, p. 46).

2.3. Data Collection and Analysis Procedure

2.3.1. Data Collection and Analysis of Focus Group and Individual Interviews

Circular seating was used to facilitate spontaneous responses and interaction in focus
group discussions both with teachers and students. In individual interviews, however,
the researcher and the participant sat face to face. Only voluntary participants took
part in the interviews. People were not rushed and had time to think about the
questions. Both focus groups lasted about an hour, and participants were aware of the
recording and were assured that their names would not be revealed in the research

findings.

It is commonly believed that people reveal their thoughts and feelings better when
they use the language they are comfortable with. Thus, all the interviews in this
research were audio-taped in Turkish which is the national language of Turkey.

Then, the data were translated into English.

Data were generated from the transcriptions of audiotapes. After the questions were
noted down, the answers related to each question were written. Afterwards, the ideas
stated as answers to the predetermined questions were grouped, and evaluation of

remedial class was made in the light of these ideas.
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2.3.2. Data Collection and Analysis of the Questionnaire Implemented to Remedial

Class Teachers and Students

In this study, the questionnaire given to the students was composed of three parts and
32 items. The first part was about their foreign language educational background.
The items in the second part were about the reasons why they were placed in
remedial classes. The last part, however, included items designed to find out their
ideas about the effectiveness of remedial class application. In terms of administration
and timing, students were allowed 45 minutes to complete the questionnaire in their
own classrooms. Likewise, in the questionnaire implemented to the teachers, they
were required to identify their ideas in relation to the reasons of students’ placement
in remedial classes and the effectiveness of the programme. Before designing the
questionnaire, the remedial class students were given blank sheets on which they
were requested to write what they thought about the reasons of their failure and
remedial class application. In the designing phase of the questionnaire the items were
evaluated with a statistician in terms of wording and content. After the consultation,
the questionnaire was decided to include 4-likert scale. The gathered data were
evaluated using The Statistical Package for Social Sciences (SPSS 17) which helped
the researcher to summarize descriptive statistics. The data were analyzed by means

of correlation analysis.

The questionnaire implemented to both teachers and students was in Turkish with the

same reasons as that of focus group and individual interviews.
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CHAPTER 3

FINDINGS AND EVALUATION

In this chapter, first of all analysis, classification and evaluation of focus group
interview with teachers and students, and individual interviews with teachers are
presented. Then, the findings of the analysis of the questionnaire, and the exam
results are given. Lastly, findings of the evaluation of the curriculum design are dealt

with.

3.1. Analysis of Focus Group Interview with Teachers

In this part first of all, analysis of focus group interview with teachers is presented
depending on the answers given to the questions directed to the teachers of focus
group interview. Then, in the light of the answers of each participant, ideas related to
the evaluation of remedial class programme are classified. Since all the ideas are
believed to have significance in this kind of research, depending on the need to
reflect participants’ individual expressions which were referred to in the analysis
before the analysis is presented in each section, English translations of typescripts

will be given.

(See appendix 3 for the Turkish tapescripts of the focus group interviews, page: 114)
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Classification of ideas gives us insights into the reasons and effectiveness of

remedial class programme. The questions are as follows:

1. Why do you think the students were placed in remedial classes at the end of the

first semester?

2. Can we say that exams matched with the subjects dealt with in the class?

3. What do you think about the curriculum applied in the first semester? Can it be a

reason for students to be placed in remedial classes?

4. What do you think about the remedial programme? Did this programme help

students to improve themselves?

5. What do you think about the Compiled Book?

3.1.1. Answers Given to the Questions of Focus Group Interview

Question 1: Why do you think the students were placed in remedial classes at the end

of the first semester?

F.G.T1 | It has more than one reason. Some of the students failed because
they did not like English, they were against learning English and
they were lazy. Some failed although they studied. There is a
difference between the students who knows something and those
who knows nothing. | do not believe that they do not study because
passing the preparatory school is not obligatory. | have been at this
university for 12 years and it is the first time there have been so

unsuccessful students. That the limit of absence is 240 hours has an
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important role.

F.G.T2

We have lots of students who come from East of Turkey. Their
educational background is not sufficient and this is a reason. They do
not have to pass prep class to go to their departments, which is an
important reason. Instruction of language is Turkish in our university
and students prefer us because of this. In the past, there were
students coming here without knowing that they had to study at prep
school for a year, and they were disappointed. Their background is
also important. Some of them did not like their teachers in the past or
they believed that they were not capable of learning English. Also
there are some who do not believe the necessity of English. They

said that they had not succeeded although they had studied so far.

F.G.T3

Although there are students coming from Istanbul, they are
sometimes the same. We know what happens in Istanbul. That the
limit of absence was raised to 240 hours was a turning point. A new
age started after then. Yet, these are the motivating factors that come
from outside. What they lack is inner motivation. Number of
students in classes is another element. As long as this problem is not

solved, what I do is just classroom instruction.

F.G.T4

Sometimes students coming from East can be more successful. Also,
university life is so new for them that they may have difficulty in
adapting. Then they are making friends and becoming free and they
prefer to be with their friends instead of coming to class. Notion of

language is related to social environment. They constantly say that
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other people must learn Turkish.

F.G.T5 | There are some students who make a good start but then do not study
since passing the prep school is not a must. Also, when I talk to my

students | see that most families do not give importance to education.

Question 2: Can we say that exams matched with the subjects you dealt with in the

class?

F.G.T1 | Of course yes, but the problem is that they do not want to analyze or
synthesize. When the same subject is asked in a different way in the

exam, they just stop.

F.G.T2 | There is nothing that we do not teach. Yet, they can only do the things
that they are familiar with. They want questions with multiple choices

among which they will choose the correct choice and circle.

F.G.T3 | Mostly yes.

F.G.T4 | Mostly yes. They do not want to produce and think. This is a problem

dating back to primary education. They want to be spoon-fed.

F.G.T5 | When we say that this subject will be asked in the exam or two plus

two is four, they can be successful.
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Question 3: What do you think about the curriculum applied in the first semester?

Can it be a reason for students to be placed in remedial classes?

F.G.T1 | It is a bit fast for zero beginners. They need time and need to do a lot

of exercises.

F.G.T3 | Itis fast, and there will be problems as long as it goes on like this.

F.G.T5 | It is fast and the classes are crowded, so there are some students whose

voice | have never heard.

Question 4: What do you think about the remedial programme? Did this programme

help students to improve themselves?

F.G.T1 | | do not think that it was helpful because remedial class students
started with emotional burnout. Those who were not successful
although they studied were demotivated because they felt as if they
were second class citizens. They will take the final exam but they are
equal to the other students. | have a remedial class student who, I

believe, could be more successful in other classes.

F.G.T2 | Some of them were able to get better but when they restarted Success
they had problems again. It also depends on the student. If s/he wants

to learn, s/he can learn in any classes.

F.G.T4 | Some students became the stars of remedial classes. They were lost in

the first semester but they felt better in remedial classes.
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F.G.T5 | It is related to the student’s personality. The students who are eager to

learn are happy with this application.

Question 5: What do you think about the Compiled Book?

F.G.T1 | There were ordering exercises in speaking activities but students found
them difficult. There were not enough speaking activities in which they

could be productive. We are talking about a black and white book.

F.G.T2 | There were not listening activities that they needed a lot.

F.G.T5 | There are pages of exercises and reading passages. They are so boring

for a remedial student who is already demotivated.

3.1.2. Classification of the Ideas of Focus Group Interview Teachers

In this section, classification of ideas related to the evaluation of remedial
programme is made depending on the answers given to the questions of focus group

interview which are presented above.

The reasons why students were placed in remedial classes at the end of the first

semester:

a. They did not like English; they were against it (F.G.T1, F.G.T3 and F.G.T4)

b. They failed although they studied (F.G.T1 and F.G.T2)
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c. The limit of absence (240 hours) had an important role (F.G.T1 and F.G.T3)

d. Their educational background was not sufficient (F.G.T2)

e. They did not have to pass preparatory school to go on their education in the

departments (F.G.T2 and F.G.T5)

f. They believed they were not capable of learning English (F.G.T2 and F.G.T3)

g. Classes were crowded (F.G.T3)

h. They had difficulty in adapting the university environment (F.G.T4)

i. Families of some students do not give importance to education (F.G.T5)

The first question directed to the teachers was to find out the reasons for students’
placement in remedial classes. Focus Group Teacher One (F.G.T1) stated that most
of the students were against learning English since they did not like it. She also
added that there was a group of students who failed in spite of studying. The other
point F.G.T.1 emphasized was the importance of limit of absence. She claimed that

240 hours was too much for students.

Focus Group Teacher Two (F.G.T2) agreed with F.G.T1 on the idea that some
students failed though they studied. She also stated that their foreign language
background was not enough to keep up with the programme in the preparatory
school. Moreover, the school’s regulation saying that passing the preparatory school
was not an obligation was another reason for F.G.T2 since this regulation decreased

students’ motivation. Lastly, F.G.T2 argued that some students lacked self-
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confidence and they did not believe in their capacity to learn English, which

prevented them from learning.

Focus Group Teacher Three (F.G.T3) also agreed with F.G.T1 and regarded
students’ negative attitude towards English as one of the reasons of their failure.
Another point on which he agreed with F.G.T1 was the limit of absence, 240 hours,
which was seductive and too much for a student. Like F.G.T2, F.G.T3 also thought
that some students did not believe in their capacity to learn English, which he
regarded as another reason. Finally, he focused on the importance of learning and
teaching environment and claimed that the classes were too crowded to learn a

foreign language.

Focus Group Teacher Four (F.G.T4) agreed with F.G.T1 and F.G.T3 stating that
students’ being against learning English was one of the reasons of their failure. The
other reason for her was that university was a new environment for students and
some of them had difficulty in adapting this new environment, which led them to

failure.

One of the reasons that Focus Group Teacher Five (F.G.T5) stated was the same as
the one given by F.G.T2, in that, the fact that students did not have to be successful
at preparatory school to go on their education in the departments caused them to fail.
F.G.T5 also emphasized the role of family in education, and she argued that some
families did not give enough amount of importance to education, which she regarded

as the reason.
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Whether the exams matched with the subjects dealt with in the class:

a. The exams matched with the subjects, and there was nothing that was not taught

(F.G.T1and F.G.T2)

b. Mostly yes (F.G.T3 and F.G.T4)

The second question was about the exams students took throughout the semester. The
researcher asked if the exams matched with the subjects teachers dealt with in the
class. F.G.T1 and F.G.T2 totally agreed on the idea that the exams included the

subjects which were all covered in the lessons.

On the other hand, F.G.T3 and F.G.T4 were not as sure as F.G.T1 and F.G.T2, and

they said that exams mostly matched with the subjects taught in the class.

Lastly, F.G.T5 preferred not to give an answer.

Ideas about the curriculum applied in the first semester. Whether it can be a reason

for students to be placed in remedial classes:

a. It is a bit fast for zero beginners (F.G.T1)

b. It is fast (F.G.T3)

c. It is fast and classes are crowded (F.G.T5)

The next question was to reveal teachers’ ideas about the curriculum in the first
semester. F.G.T1 made a comment by stating that the curriculum applied was fast

especially for zero beginners and these students had difficulty following the lessons.
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F.G.T3 did not differentiate the zero beginners and other students and stated that the

curriculum applied was fast for all of them.

F.G.T5 also agreed with F.G.T3 on the idea that the curriculum applied was fast. She
added that she even could not hear the voice of some students in a semester since the

classes were crowded.

F.G.T2 and F.G.T4 did not answer this question.

General evaluation of the remedial programme. Whether this programme helped

students to improve themselves or not:

a. It was not helpful (F.G.T1)

b. Some students were able to get better but when they restarted Success they had

problems again (F.G.T2)

c. Those that had been lost in the first semester became the stars of remedial

(F.G.T4)

d. It is related to student’s personality (F.G.TS5)

In another question, the teachers were required to evaluate the remedial programme
generally. F.G.T1 commented by saying that the programme did not help students to

improve themselves.

F.G.T2 claimed that this four-week programme was helpful for some students. Yet,

these students had problems when they started to study Success again.
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On the other hand, F.G.T4 had a more positive attitude and she stated that the
students who had been very passive in the class in the first semester were able to be

successful in remedial classes with the help of the programme.

F.G.T5 did not evaluate the programme as successful or not and argued that the

success of a programme was related to a student’s personality.

F.G.T3 did not make an evaluation of the programme.

Evaluation of the Compiled Book:

a. There are not enough speaking activities (F.G.T1)

b. There are not listening activities (F.G.T2)

c. There are pages of exercises and reading passages which are boring for a remedial

student (F.G.T5)

Lastly, the teachers evaluated the Compiled Book which had been studied in the four-
week remedial programme. It can be concluded that none of the teachers had positive
attitudes towards the book. F.G.T.1 commented on the book stating that the book
lacked speaking activities. F.G.T2 complained that the book did not have listening
activities. Finally, F.G.T5 made an overall evaluation and argued that the book was
boring because there were several pages of exercises, reading passages and

comprehension questions.

F.G.T3 and F.G.T4 did not comment on the book.
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3.1.3. Evaluation of the Ideas of Focus Group Interview Teachers

In this section, evaluation of focus group interview is made depending on the

classification of the ideas of focus group interview teachers.

Teachers’ evaluation of remedial class in focus group interview has revealed that
there are several reasons why students were placed in remedial class. These reasons

are as follows:

Reasons Why Students Were Placed In Remedial Classes

When the reasons of students’ failure which were stated by the teachers are taken
into consideration, it is obviously seen that students’ failure resulted from internal

and external reasons. Internal reasons are as follows:

Internal Reasons:

e Lack of intrinsic motivation

a. not liking English

b. being against English

c. considering themselves not capable of learning English

¢ Not being able to succeed in spite of studying

e Having insufficient educational background

e Having difficulty in adapting the university environment
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Having a negative attitude towards English and even not wanting to learn it, and not
having self-confidence can be regarded as the parts of lack of intrinsic motivation. If
a learner is not intrinsically motivated, s/he has no desire and willingness to do the

tasks in the class or to take part in the activities that promote learning.

In addition, in the focus group interview some students were stated to be lacking
foreign language education background, having difficulty getting used to the new
university environment and not to be managing to be successful despite studying,

which can also be examined under the title of internal reasons.

Failure is an unwanted result of an education programme which has some external
reasons as well as internal ones. External reasons of students’ failure and their

placement in remedial classes are as follows:

External Reasons:

Limit of absence (240 hours) being too much

Passing preparatory school is not obligatory

Classes being crowded

Families who do not give importance to education

Curriculum applied being fast especially for zero beginners

When the reasons are concerned thoroughly, it is understood that two of them are
related to the school regulations. These are the limit of absence and not being obliged

to pass the preparatory school.
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Moreover, crowded classes and the problems about the curriculum are the results of
the applications of the preparatory school itself. The last reason, that is, the ignorant
families is not only the problem of preparatory school but also the problem of

education in Turkey in general.

The other main concern of the focus group interview with teachers was to have them

evaluate the effectiveness of the remedial programme. Comments are as follows:

Effectiveness of the Remedial Programme

It was not helpful

It was helpful until students restarted studying Success

It depends on students’ personalities

The Compiled Book did not have enough speaking and listening activities, and it was

boring for a remedial student

When the comments are examined, it can be thought that teachers were not satisfied
with the remedial programme. They did not believe that this programme helped
students to promote their learning till the end of the second semester. Furthermore,
the teachers regarded the Compiled Book as insufficient in terms of some skills such

as speaking and listening.
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3.2. Analysis of Focus Group Interview with Students

In this part analysis of focus group interview with students is presented depending on
the answers given to the questions directed to focus group interview students. Then,
in the light of the answers of each participant, ideas related to the evaluation of

remedial class programme are classified. The questions are as follows:

1. Why do you think you were placed in remedial classes at the end of the first

semester?

2. Did the exams match with the subjects?

3. What do you think about teachers’ communication with you?

4. What do you think about the teaching style of your teachers? Can it be a reason for

you to be placed in remedial class?

5. What do you think about the course book you studied in the first semester?

6. What do you think about the curriculum applied in the first semester?

7. What do you think about the programme applied in the second semester and the

Compiled Book?

8. Can you evaluate yourselves? Are you able to progress?

(See appendix 4 for the Turkish tapescripts of the focus group interviews, page: 127)
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3.2.1. Answers Given to the Questions of Focus Group Interview

Question 1: Why do you think you were placed in remedial classes at the end of the

first semester?

F.G.S1

| am a student of additional placement, so my friends were beyond me when
| came to the school. I tried to catch up with them but could not succeed. If
they had opened a class for the new comers, I might not be in this class
now. This is one of the reasons. Another one is that the limit of absence is

240 hours, which is too much. My friends did not attend classes.

F.G.S2

| studied a lot at the beginning. Then | could not do in the exams and |

stopped studying. I confuse the things I know.

F.G.S3

| did not study and I did not have enough foreign language education at
high school. I did not understand and did not like English. You cannot
succeed in the thing that you do not like. Then it was too late for me. | do
not think that the limit of absence has an impact on students. | think it is

related to vocabulary because I do not understand what | read.

F.G.S4

| was prejudiced against English. It was easy at the beginning, so | did not

study a lot. I thought that | could do. I did not do enough exercises.

F.G.S5

| was faulty I think. I have difficulty memorizing new words. | am not good

at time management.

F.G.S6

I was not good at English at high school. I did not know the system in this

school but now | am used to it. | am very happy to be in remedial class.
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Question 2: Did the exams match with the subjects?

F.G.S2 | It is also one of the reasons why | am here. There was not

parallelism.

F.G.S4 | Yes, they did.

Question 3: What do you think about your teachers’ communication with you?

F.G.S1 | | am a student of additional placement. They answered all my

questions and recommended books and CDs.

F.G.S2 | | feel lucky to have such teachers. I am the one who is

mistaken. | am prejudiced against English but I have to learn.

F.G.S3 | They all do what they can do. The only reason is that we do

not study.

F.G.S6 | It is better now. | had some prejudice in the first semester.

Question 4: What do you think about the teaching style of your teachers? Can it be a

reason for you to be placed in remedial class?

F.G.S1 | Visuality is important. It is difficult to forget the things you see. When
you look at something on the internet or write new words, you do not

forget them.

F.G.S2 | In the first semester our teacher would project the exercises on the board.
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It was very good because even the most indifferent student would be

interested and participate in the lesson.

F.G.S3 | It can be a reason | think.

F.G.S4 | | understand better when the teacher writes on the board and gives a lot

of examples. Of course it is one of the reasons.

F.G.S5 | | understand better when | formulate. | could have done that. | think this

is not a reason.

F.G.S6 | When the teacher writes on the board and you take notes, you can
understand better because the book is in English. You have the chance to

revise when you go home.

Question 5: What do you think about the course book you studied in the first

semester?

F.G.S1 | It was explanatory enough.

F.G.S2 | Actually our prep school is easy. Also it is not obligatory to
pass the prep class. We have the idea that we can pass prep

class until we graduate. There must be some pressure on us.

F.G.S4 | If a person wants something, s/he can do it.

F.G.S5 | There must be pressure. Otherwise we do not study.

F.G.S6 | It is the first time | have been learning English so | cannot

53



compare. Our course book was good.

Question 6: What do you think about the curriculum applied in the first semester?

F.G.S1 | Pacing was normal.

F.G.S3 | It was normal.

F.G.S4 | Subjects were easy.

Question 7: What do you think about the programme applied in the second semester

and the Compiled Book?

F.G.S1 | It was good. There were lots of exercises.

F.G.S2 | This book included all the subjects of the first semester.

There were a lot of examples. | really understood.

F.G.S3 | It was easy at the beginning but all of a sudden it got more
and more difficult. Speaking activities could have been

supplemented.

F.G.S4 | It started from the very beginning. | was able to understand
because we were familiar with the subjects. However, it

could have had more examples and activities.

F.G.S5 | Activities were enough | think. They could not do more

than that.
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F.G.S6

| felt happy to be in remedial class after | saw the book.
Now | know a lot of things that I did not understand in the

first semester.

Question 8: Can you evaluate yourselves? Are you able to progress?

F.G.S1

All my grades are above 50, so | can say that remedial class is

helpful for me. My English is improving.

F.G.S2

It was good at the beginning. Then | saw that | could not do and

| stopped studying. | do not struggle.

F.G.S3

It is bad and | have not attended classes recently. Now | think it

is too late to do something.

F.G.S4

Remedial programme has helped me a lot. 1 could not be

successful if | were not in remedial class.

F.G.S6

This programme has really been helpful. I do not study very
much but now I know many things that | could not learn in the

first semester.

55




3.2.2. Classification of the Ideas of Focus Group Interview Students

The reasons why they were placed in remedial classes at the end of the first semester:

a. Being a student of additional placement, so falling behind other students (F.G.S1)

b. Stopping studying after failing in the exams (F.G.S2)

c. Not liking English and not studying (F.G.S3 and F.G.S4)

d. Not having proper foreign language education at high school (F.G.S3 and F.G.S6)

e. Having difficulty in memorizing new words (F.G.S5)

f. Being not good at time management (F.G.S5)

g. The limit of absence is 240 hours (F.G.S1)

In the first question directed to the students, the aim was to reveal their thoughts
about the reasons of their failure and placement in remedial classes. Focus Group
Student One (F.G.S1) stated that she was a student of additional placement, which
means that she enrolled the school a few weeks later than the other students. Her
coming to school late and as a result falling behind the schedule was a reason for her.
Moreover, she regarded the limit of absence which was 240 hours as an important

factor having a role on her failure.

Focus Group Student Two (F.G.S2) admitted that she gave up studying after she

failed in the exams, which caused her to be unsuccessful.
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Focus Group Student Three (F.G.S3) stated that he did not like English, as a result of
which he did not study. He also added that he did not have enough foreign language

education background, which caused him to have difficulty following the classes.

Focus Group Student Four (F.G.S4) agreed with F.G.S3 on the idea that his negative
attitude and feelings towards English prevented him from studying, which was the

main reason of his failure.

Focus Group Student Five (F.G.S5) claimed that one of the reasons of her failure
resulted from her incapability of memorizing new words. The other reason for
F.G.S5 was that she was bad at time management, that is, she could not finish the

exams within the allocated period of time.

Focus Group Student Six (F.G.S6) agreed with F.G.S3 on the idea that his foreign
language education background was not sufficient to follow the classes, and this was

the main reason of his failure.

Whether the exams matched with the subjects:

a. No (F.G.S2)

b. Yes (F.G.S4)

In the second question, participants were required to think about whether the exams
covered the subjects dealt with in the class or not. F.G.S2 answered the question in a

negative way whereas F.G.S4 did not agree with her and gave a positive answer.

Other participants did not answer this question.
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Ideas about their teachers’ communication with them:

a. Being happy with teachers and feeling lucky to have them (F.G.S1, F.G.S2 and

F.G.S3)

b. It is better now (F.G.S6)

In the third question, the students were asked what they thought about the
communication between them and their teachers. F.G.S1, F.G.S2 and F.G.S3 stated
that they were satisfied with their teachers and did not have any problems in terms of

communication.

F.G.S6 claimed that he was in a better relationship with his teachers when compared

to the first semester.

F.G.S4 and F.G.S5 did not comment on this question.

Ideas about the teaching styles of teachers. Whether it can be a reason to be in

remedial class?

a. Visuality is important. It is better when the teacher writes on the board (F.G.S1,

F.G.S2, F.G.S4 and F.G.S6)

b. Formulating the subjects is better (F.G.S5)

c. Itisareason (F.G.S3 and F.G.S4)

d. It is not a reason (F.G.S5)
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In the next question, participants evaluated the teaching styles of their teachers, and
indirectly their own learning styles. F.G.S1, F.G.S2, F.G.S4 and F.G.S6 claimed that
they learned better when the teacher wrote on the board, and added that visual things

were easier to remember.

F.G.S3 and F.G.S4 argued that teaching style of the teacher could be a reason of
failure when the style of the teacher did not match with the learning style of the

students. However, F.G.S5 disagreed with this idea stating that it was not a reason.

F.G.S5 commented on her own learning style saying that she could learn better when

the subjects such as tenses were formulated.

This question was not answered by F.G.S6.

Ideas about the course book studied in the first semester:

a. It was good (F.G.S1 and F.G.S6)

In the fifth question, participants were asked to evaluate the course book, Success,
which they studied in the first semester. Only two of the participants, F.G.S1 and

F.G.S6, answered the question by saying “Yes.”

Ideas about the curriculum applied in the first semester:

a. It was not fast (F.G.S1 and F.G.S3)

b. Subjects were easy (F.G.S4)
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The sixth question was aimed to reveal the students’ ideas about the curriculum
applied in the first semester. F.G.S1 and F.G.S3 agreed that the curriculum applied

was not fast.

F.G.S4 stated that subjects that were dealt with in the class were easy to follow.

F.G.S2, F.G.S5 and F.G.S6 did not give an answer to this question.

Ideas about the programme applied in the second semester and the Compiled Book:

a. There were enough exercises, examples and activities (F.G.S1, F.G.S2, F.G.S5 and

F.G.S6)

b. There should have been more speaking activities (F.G.S3)

c. There should have been more examples and activities (F.G.S4)

d. Everything was clear and explanatory enough (F.G.S2, F.G.S4 and F.G.S6)

e. It was easy at the beginning but suddenly it got more and more difficult (F.G.S3)

The participants evaluated the Compiled Book in the seventh question. F.G.S1 said

that the book was rich in exercises, examples and activities.

F.G.S2 agreed with F.G.S1 and added that the subjects were clearly explained.

F.G.S3 was not happy with the book. He stated that it was rather easy to follow the
book at the beginning but became difficult in time. Moreover, he claimed that there

could have been more speaking activities in the book.
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F.G.S4 made a comment on the book stating that the explanations and the
presentation of the subjects were clear. The only negative criticism he made was the

insufficient amount of examples and activities.

F.G.S5 was also satisfied with the book, the amount of exercises, examples and

activities.

F.G.S6 had positive thoughts about the book like F.G.S1, F.G.S2 and F.G.S5. He
regarded it as a good source in terms of explanations, examples, exercises and

activities.

Whether they are able to progress:

a. Remedial programme has been helpful (F.G.S1, F.G.S4 and F.G.S6)

b. It is bad (F.G.S3)

c. It was good at the beginning but it is getting worse (F.G.S2)

Finally, participants were required made a comment on their own progress. F.G.S1,
F.G.S4 and F.G.S6 agreed on the idea that remedial programme helped them to

improve their English.

On the other hand, F.G.S3 claimed that the programme was not helpful at all.

Lastly, F.G.S2 regarded the programme as beneficial at the beginning and added that

things were getting worse, and it was not helpful anymore.

F.G.S5 did not make an evaluation.
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3.2.3. Evaluation of the Ideas of Focus Group Interview Students

In this section, evaluation of focus group interview is made depending on the

classification of the ideas of focus group interview students.

Students’ evaluation of remedial class in focus group interview has revealed that
there are several reasons why they were placed in remedial class. These reasons are

as follows:

Reasons Why They Were Placed in Remedial Classes

When the reasons of their failure which were stated by the students are taken into
consideration, it is obviously seen that their failure resulted from internal and

external reasons. Internal reasons are as follows:

Internal Reasons:

e Lack of intrinsic motivation

a. not liking English

b. not studying

c. stopping studying after failing in the exam

¢ Having insufficient educational background

¢ Not being good at time management

e Having difficulty in memorizing new words
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It was the lack of intrinsic motivation which could be regarded as one of the most
important reasons of students’ failure. Some students overtly stated that they did not
like English; thus, did not study at all. One of them admitted that she was
discouraged after failing in the exams and gave up studying. Having negative
attitudes towards English and resisting learning it show that students were not

motivated.

In addition, in the focus group interview some students stated to be lacking foreign
language education background, which can also be examined under the title of

internal reasons.

Finally, a student considered herself as being bad at time management during the
exams and memorizing new words. These can be regarded as the signs indicating

that they are unaware of learning strategy use.

Failure also results from external reasons as well as internal ones. External reasons of

students’ failure and their placement in remedial classes are as follows:

External Reasons:

¢ Limit of absence (240 hours) being too much

e Exams which did not match with the subjects

e Teaching styles of teachers

Some students stated that limit of absence (240 hours), one of the items of school

regulation, was too much for them. The item about the exams is related to the testing
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section of curriculum planning. Lastly, teaching styles of teachers is an issue that is

indirectly about the learning styles of students.

The other main concern of the focus group interview with students was to have them
evaluate their own progress, that is, the effectiveness of the remedial programme.

Comments are as follows:

Effectiveness of the Remedial Programme

e It was helpful

e It was helpful at the beginning but it got worse

e There could have been more speaking activities in the Compiled Book

Basically there are two different ideas about the effectiveness of the remedial
programme. Some students were satisfied with the programme and stated that they
were able to improve their English thanks to this application. The other idea was that
the students benefited from the programme only at the beginning. However,

everything got worse as time passed.

Lastly, some students criticized the Compiled Book and claimed that it lacked

speaking activities.
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3.3. Analysis of Individual Interviews with Teachers

In this part, analysis of individual interviews with teachers is presented depending on
the answers given to the questions directed to individual interview teachers. Then, in
the light of the answers of each participant, ideas related to the evaluation of

remedial class programme are classified. The questions are as follows:

1. Why do you think the students were placed in remedial classes at the end of the

first semester?

2. The limit of absence was raised to 240 hours in the second semester. Do you think

that this application can be a reason for remedial classes?

3. What do you think about the materials and curriculum applied in the first

semester?

4. What do you think about the remedial programme? Did this programme help

students to improve themselves?

5. What do you think about the Compiled Book?

(See appendix 3 for the Turkish tapescripts of the individual interviews, page: 138)
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3.3.1. Answers Given to the Questions of Individual Interviews

Question 1: Why do you think the students were placed in remedial classes at the end

of the first semester?

I.T1 | In my opinion the first reason is that in this school language of instruction
is not English. If it were English, reluctant students would be eliminated
in the beginning. The reason why most students prefer to study at this
university is that language of instruction is Turkish. Another reason is that
the foreign language education they had in high school is not enough.
Most of these students come from different regions of Anatolia, and they
have not had a proper foreign language education. However, the most
important reason is that they do not have the right to choose and they
have to study at Preparatory School. Many students are prejudiced against
English, which results from their previous education background. They
think that they will never ever understand English. In addition to these,
some students complain that teachers spoke English at the very beginning

of the semester and they had difficulty understanding the lessons.

I.T2 | They were not successful because they did not want to learn and they did
not have to be successful to go to their departments. Moreover,

motivation is another factor. They lack inner motivation.

I.T3 | High school education was extended to four years, many students were
able to pass the university exam and they had the right to attend a
university. Those who had money chose us, and | believe that these

students are not capable of learning English. This is the first reason. The
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second reason is that they objected to spending a year at Preparatory
School since instruction of language in their departments is Turkish.
Thirdly, they are indifferent to foreign languages. It is related to their
world perspective. They do not want to learn a foreign language. Instead,
they constantly ask why Turkish is not regarded as the world language.
What is more, they relied a lot on their previous education. It is easier to
teach something to those who do not know anything. However, it is really
difficult to cope with the students who mislearned. Furthermore, there are
some students who graduated from colleges and have been learning
English for seven years. They think that it is unfair for them to be a prep
student again after seven years. However, they miss the point that they are

still insufficient.

Question 2: The limit of absence was raised to 240 hours in the second semester. Do

you think that this application can be a reason for remedial classes?

I.T1 | Sure. After this application even the best students preferred to sit in

the canteen.

1.T2 | I do not think so. We have some students who did not miss a single

lesson. It is related to the students’ sense of responsibility.

.T3 | It was always the same actually. Last year, for example, the legal
limit was 120 hours but students had the right to take medical report
for 120 hours. In my opinion, not learning English is not related to

240 hours. | have some students who missed 239 hours. Yet, they still
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come to class because they think that this is their last chance.

Question 3: What do you think about the materials and curriculum applied in the first

semester?

I.T1 | In my opinion, it was not fast.

I.T2 | | think there was not a problem with the curriculum applied and the
books. Maybe, Success is the best book we have had in this school. If
there are still problems, then we have to deal with students. If they

studied as much as we did, they would be successful.

Question 4: What do you think about the remedial programme? Did this programme

help students to improve themselves?

I.T1 | There are 7 or 8 good and eager students in each class. I do not know if
these 7 or 8 students could be successful or not when they were not in
remedial classes. Other 23 students just sit in the class because they are
about to exceed the limit of absence. It is demotivating both for the
teacher and other willing students. Thus, it is not the failure of the
programme. They would be unsuccessful even if they were not in
remedial classes. Moreover, | did not have any problems with students in
terms of communication. However, in remedial classes number of
reluctant students is more than the willing students. It creates an

unpleasant environment for the teacher.
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1.T2

It is debatable because the book (Compiled Book) is structure-based.
There are copy-paste and make sentences exercises. When the Compiled
Book is finished, we turn back to Success. We do not know if it is good

or bad. Yet, it is obvious that this programme was not very helpful.

1.T3

It was helpful for a very limited number of students. In my opinion, it is
too late to wait till the end of January. The first monthly exams give
information about students. If they still have problems with ‘verb to be’,
then the problem is in September. When | explain that subject again in
February, | cannot be successful. We have been applying this remedial
programme for four years and it was very successful in the beginning. Of
course, it is related to students’ education background and families.
Unfortunately, it is getting worse and worse every year. This year it is a

fiasco.

Question 5: What do you think about the Compiled Book?

I.T1

It was a mechanical book and it could be better. There were not any
listening activities, so it needs to be improved. Main focus was on

grammar.

1.T2

Activities are not so bad. Speaking and reading activities are well-

prepared.

1.T3

The beginning of the book focused on grammar subjects. Reading and
writing activities were well-prepared. Since this is a compiled book, there

were no listening activities but we tried to compensate it. Yet, | do not
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know if we achieved it or not.

3.3.2. Classification of the Ideas of Individual Interviews Teachers

The reasons why students were placed in remedial classes at the end of the first

semester:

a. Language of instruction is Turkish in their departments (1.T1 and 1.T3)

b. They did not have a proper language education in high school (1.T1)

c. They are prejudiced against English (1.T1)

d. They did not want to learn English (1.T2)

e. They did not have to be successful to go on their education in the departments

(1.T2)

f. These are the students who are not capable of learning English (1.T3)

g. They are indifferent to foreign languages, which results from their world

perspective (1.T3)

h. They relied on their previous education (1.T3)

The first question directed to the teachers was to find out the reasons of students’

failure and their placement in remedial classes. Individual Teacher One (1.T1) made
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a comment stating that the university where this research study was carried out was a
Turkish medium university, so students did not feel the necessity to learn English.
Another reason for I.T1 was that the students lacked a proper foreign language
education background. She also said that the students had negative attitudes towards

English, which prevented them from learning.

Individual Teacher Two (1.T2) claimed that it is the willingness that makes learning
possible, but these students did not want to learn English. The other reason for 1.T2
was that passing the preparatory school was not an obligation for students. Students
knew that they could go to their departments even if they were unsuccessful. It

decreased their motivation and they failed.

Individual Teacher Three (1.T3) agreed with I.T1 on the idea that one of the reasons
why students failed was that language of instruction was Turkish. Students did not
believe in the necessity of learning English. 1.T3 also stated that learning something
was a matter of capacity and these students were not capable of learning English.
Moreover, she argued that some students did not have language learning awareness,
which made learning more difficult. Lastly, 1.T3 indicated that some of these
students studied at preparatory schools when they were at high school. Thus, they
relied heavily upon their previous education which was also not enough to pass the

preparatory school.

Whether the limit of absence (240 hours) can be a reason for remedial class or not:

a. Itisareason (1.T1)

b. Itis notareason (1.T2 and I.T3)
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The researcher also wanted to learn the teachers’ ideas about whether the limit of
absence (240 hours) could be a reason for students’ failure. While .T1 thought that it

was a reason 1.T2 and 1.T3 thought it was not.

Ideas about the materials and curriculum applied in the first semester:

a. There was not a problem with the books and curriculum applied (1.T1 and 1.T2)

In this question, the teachers were asked if students’ failure resulted from the
materials and the curriculum applied in the first semester. 1.T1 and 1.T2 clearly stated

that there was nothing wrong with the materials and the curriculum applied.

General evaluation of the remedial programme. Whether this programme helped

students to improve themselves or not:

a. It was helpful for a very limited number of students (I.T1 and 1.T3)

b. It was not very helpful (1.T.2)

In this section of the interviews, teachers evaluated the remedial programme and its
effectiveness. While 1.T1 and 1.T3 claimed that the programme helped only a limited

number of students [.T2 stated that it did not promote students’ learning.

Evaluation of the Compiled Book:

a. It needs to be improved (1.T1)

b. Main focus is on grammar (I.T1 and 1.T3)

c. There are not any listening activities (1.T1 and 1.T3)
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d. Reading and speaking activities are well-prepared (1.T2)

e. Reading and writing activities are well-prepared (1.T3)

The last part of the interviews was allocated to the evaluation of the Compiled Book.
I.T1 argued that the book was based on grammar, and listening activities were not
enough. Her general comment was that it had to be improved. However, 1.T2 stated
that reading and speaking activities were good enough. Lastly, 1.T3 agreed with 1.T1
on her thought that the book lacked listening activities, and grammar was focused on

too much. 1.T3 also added that she was satisfied with reading and writing activities.

3.3.3. Evaluation of the Ideas of Individual Interview Teachers

In this section, evaluation of individual interviews is made depending on the

classification of the ideas of individual interviews teachers.

Teachers’ evaluation of remedial class in individual interviews has revealed that
there are several reasons why students were placed in remedial class. These reasons

are as follows:

Reasons Why Students Were Placed In Remedial Classes

When the reasons stated by teachers were analyzed, it was clearly understood that
students’ failure resulted from both internal and external reasons. Internal reasons are

as follows:
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Internal Reasons:

e Lack of intrinsic motivation

a. being prejudiced against English

b. not wanting to learn English

c. being indifferent to foreign languages

e Being incapable of learning English

¢ Relying on their previous education

e Having insufficient education background

Teachers agreed on the idea that some students had negative attitudes towards
learning English partly because of past failures, and they did not have language
awareness. Thus, it is concluded that these students did not have intrinsic motivation

without which learning does not occur.

Other internal reasons which led students to failure were regarded as their
incapability to learn English, reliance on their previous knowledge and their

insufficient foreign language education background.
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The external reasons which were thought to have played an important role were as

follows:

External Reasons:

¢ Limit of absence (240 hours) being too much

e Language of instruction is Turkish in departments

The fact that it was a Turkish medium university was thought to have created a
negative impact on students and decreased their motivation. Students did not believe
that they would need English at all. The other regulation about the limit of absence

was also stated as an important reason causing students to fail.

Effectiveness of the Remedial Programme
o |t was helpful for a limited number of students

e The Compiled Book needs to be improved. It did not have listening activities

When the comments are evaluated, it is seen that teachers were partially happy with
the programme. They thought that a limited number of students benefited from the
remedial programme. They also commented on the Compiled Book generally stating

that it needed revising and improving.
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3.4. Analysis of the Questionnaires

3.4.1. Analysis of the Questionnaire Implemented to Remedial Class Students

The first question in the first part of the questionnaire was asking how long the
students had been learning English. The frequency table below shows that 109 out of
184 students had been learning English less than a year. The period is between 2 and

4 years for 35 students, more than 7 years for 21 students and between 5 and 7 years

for 19 students.

Table 3.1. Numbers of Students and Length of Time of

Their English Education Background

Cumulative
Frequency Percent Valid Percent Percent
Valid 1,00 109 59,2 59,2 59,2
2,00 35 19,0 19,0 78,3
3,00 19 10,3 10,3 88,6
4,00 21 11,4 11,4 100,0
Total 184 100,0 100,0
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The second question was about their grades at the end of the first semester. As seen
in table below, the number of the students reporting that their grades were between
10.1 and 12.5 out of 12.5 was 65 out 184 students. There were 46 students whose
grades were between 8.1 and 10. The number of those indicating that their grades

were between 6.1 and 8 was 44. Lastly, 29 students’ grades were between 3 and 6.

Table 3.2. Number of Students and Their Grades at the End

of the First Semester

Cumulative
Frequency Percent Valid Percent Percent
Valid 1,00 29 15,8 15,8 15,8
2,00 44 23,9 23,9 39,7
3,00 46 25,0 25,0 64,7
4,00 65 35,3 35,3 100,0
Total 184 100,0 100,0
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The third question was designed to obtain information about the students’
absenteeism. The table below shows that 80 out of 184 students asserted that their
hours of absenteeism ranged between 61 and 121 hours. 67 students said that they
did not come to school less than 60 hours. The number of the students not attending
classes between 122 and 182 hours was 32. Finally, 5 students reported that their

hours of absenteeism were between 183 and 240 hours.

Table 3.3. Number of Students and Their Absenteeism

Cumulative
Frequency Percent Valid Percent Percent
Valid 1,00 67 36,4 36,4 36,4
2,00 80 43,5 43,5 79,9
3,00 32 17,4 17,4 97,3
4,00 5 2,7 2,7 100,0
Total 184 100,0 100,0
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The analysis of the second part of the questionnaire revealed that students’ lack of
foreign language education background (mean: 3.0815) is the main reason of their
placement in remedial class. The other dominant reasons are their lack of learning
strategies (mean: 2.4239) and intrinsic motivation (mean: 2.0625). Table 4 presents
the results of the descriptive statistics. Besides, Pearson correlation coefficients
indicated some relationship between students’ failure and its reasons. Results show
that there is a high positive relationship between their failure and intrinsic motivation
(r=.692 p<0.01). There is also a high positive relationship between students’ failure
and their lack of learning strategies (r=.554 p<0.01).

Table 3.4. Reasons of Students’ Failure

N Minimum Maximum Mean Std. Deviation

rl 184 1,00 4,00 1,1576 ,95365
r2 184 1,00 4,00 1,8967 ,90245
r3 184 1,00 4,00 1,6467 1,29319
r4 184 1,00 4,00 3,0815 1,02370
r5 184 1,00 4,00 1,5489 ,94539
r6 184 1,00 4,00 1,0091 1,01755
r7 184 1,00 4,00 1,6576 ,99570
r8 184 1,00 4,00 1,8750 ,92955
r9 184 1,00 4,00 1,2717 1,02005
r10o 184 1,00 4,00 1,0326 ,99123
ril 184 1,00 4,00 1,0870 1,06255
ri2 184 1,00 4,00 1,9293 ,98091
ri3 184 1,00 4,00 1,2120 1,02625
ri4 184 1,00 4,00 1,6413 ,91235
rgeneral 184 1,00 3,43 2,2698 ,45976
intrinmot 184 1,00 4,00 2,0625 ,71012
strategy 184 1,00 4,00 2,4239 ,56320
teacher 184 1,00 4,00 2,0598 ,93313
Valid N (listwise) 184
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As seen in Table 5, the analysis of the third part of the questionnaire pointed out that
majority of the students regarded the teachers and their teaching styles as successful
(mean: 2.6649). The students also emphasized that they found the remedial
programme useful (mean: 2.5924). The last point to be considered is that students
thought that the exams matched up with subjects dealt with in the class (mean:
2.5707). Pearson correlation coefficients indicated some relationship between the
effectiveness of the programme and the teachers, the course book and the exams.
Results show that there is a high positive relationship between the effectiveness of
the programme and the Compiled Book (r=.859 p<0.01). A high positive relationship
is also clear between effectiveness of the programme and the teachers’ performance
(r=.815 p<0.01), and the exams (r=.765 p<0.01)

Table 3.5. Students’ Evaluation of the Effectiveness Remedial Class

Application
N Minimum Maximum Mean Std. Deviation

el 184 1,00 4,00 2,5924 1,06722
e2 184 1,00 4,00 2,5217 ,99153
e3 184 1,00 4,00 2,8859 ,96554
ed 184 1,00 4,00 2,5870 1,05221
e5 184 1,00 4,00 2,6902 1,00638
e6 184 1,00 4,00 2,4511 ,92198
e7 184 1,00 4,00 2,4946 ,90534
e8 184 1,00 4,00 2,4402 ,88504
e9 184 1,00 4,00 2,4946 ,92327
el0 184 1,00 4,00 2,3533 ,89332
ell 184 1,00 4,00 2,1793 ,93236
eteacher 184 1,00 4,00 2,6649 ,82427
eexam 184 1,00 4,00 2,5707 ,83660
ebook 184 1,00 4,00 2,3924 ,68787
Valid N (listwise) 184
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3.4.2. Analysis of the Questionnaire Implemented to Teachers

The analysis of the first part of the questionnaire revealed that the main reason of
students’ failure was that they had not attended the classes regularly (mean: 3.4).
Another dominant reason seen in the table below was their lack of foreign language
educational background (mean: 3.1333). Other reasons were students’ lack of
intrinsic motivation (mean: 3.0833) and learning strategies (mean: 2.8222).
Furthermore, Pearson correlation coefficients indicated some relationship between
students’ failure and its reasons. Results show that there was a high positive
relationship between their failure and intrinsic motivation (r=.804 p<0.01). There
was also a high positive relationship between students’ failure and their lack of

learning strategies (r=.752 p<0.01).
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The analysis of the second part of the questionnaire has showed that majority of the
teachers agrees that the exams matched with the subjects dealt with in the class
(mean: 3.0333). The other issue to be pointed out is that more than the half of the
teachers regarded the Compiled Book as suitable to the students’ level (mean:
2.9333). Pearson correlation coefficients indicated some relationship between the
effectiveness of the programme and the course book and the exams. Results show
that there was a high positive relationship between the effectiveness of the
programme and the Compiled Book (r=.552 p<0.05). A high positive relationship
was also observed between the effectiveness of the programme and the exams

(r=.742 p<0.01).

Table 3.6. Reasons of Students’ Failure and Teachers’ Evaluation of

the Effectiveness of Remedial Class Application

N Minimum Maximum Mean Std. Deviation

Rgeneral 15 2,42 3,17 2,8333 ,23359
egeneral 15 2,00 3,67 2,6889 ,45851
intmot 15 2,25 3,75 3,0833 ,36187
strategy 15 2,00 3,67 2,8222 ,37515
eexam 15 2,00 4,00 3,0333 ,51640]
ebook 15 1,40 4,00 2,5333 , 712375
Valid N (listwise) 15
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3.5. Exam Results of the Students before and after They were Placed in

Remedial Class

606 students who enrolled the Preparatory School took the Placement Test at the
beginning of the fall semester and they were placed in preparatory classes according
to their test results. These students took three quizzes, three achievement exams and
an oral exam, and those 235 students whose grades were below 50 points were
placed in remedial classes at the end of the fall semester. They followed a different
course book entitled Compiled Book for four weeks (28 hours a week) and then
followed their original course book called Success. These remedial class students
took three quizzes, three achievement tests and an oral exam in the spring semester
and had a final exam in the end. Out of 235 students, 193 students could not pass the
final exam and they went on their education in the summer term. In the exam which
was given at the end of the summer term 49 remedial class students were able to be
successful. In conclusion, 91 students out of 235 students managed to succeed in the

preparatory school.

This can be regarded as an indication of the ineffectiveness of the remedial class
application. However, this result can also be seen as an indicator of the interactive
factors playing an important role in providing for effective teaching, such as the
influence of the internal factors resulting from the students’ educational background
and lack of their intrinsic motivation. Therefore, it is not possible to claim the
inefficiency of the application by depending on the majority of the students failed.
The results could have been different if the application had lasted for more than a

month.
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CHAPTER 4

DISCUSSION

This chapter is devoted to the discussion of the research study which was carried out
in the light of following research questions:

1. Why do the teachers think that students were placed in remedial classes?

2. Why do the students think that they were placed in remedial classes?

3. How do teachers evaluate the effectiveness of remedial classes?

4. How do students evaluate the effectiveness of remedial classes?

5. What is the success rate of the students when the exam results are taken into

consideration?

In the following section, discussion of the first two questions is made under the same
title. Likewise, the third and the fourth questions are discussed together. The reason
of this is to be able to illustrate the points that go in line with and contradict each

other.
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4.1. Discussion about the Reasons for Students’ Placement in Remedial Classes

The first two research questions were aimed at finding out the reasons for students’
failure at the end of the first semester. Focus group interviews were conducted with
teachers and remedial class students, individual interviews were made with teachers,
and a questionnaire was implemented to both teachers and remedial class students in

order to reveal their ideas on this issue.

Evaluation of both focus group interviews with teachers and remedial class students,
and individual interviews with teachers made it possible to identify the internal and
external reasons for students’ failure. The evaluation of the questionnaires also
revealed parallel results to the ones obtained from the focus group and individual

interviews.

In terms of internal reasons, lack of intrinsic motivation was found out to be playing
an important role in students’ failure. In the interviews and the questionnaires
implemented to teachers and remedial class students, it was found out that students
did not like English and did not want to learn it, which means that they were
demotivated. As Dornyei (2005) states, motivation supplies the desire to start L2
learning and later “the driving force to sustain the long and often tedious learning
process” (p. 65). Preparatory school programme at the foundation university where
this study was carried out lasts a year (28 hours a week, 6 hours a day), which is a
long period of time. Moreover, learning a foreign language is a process which
requires patience, devotion and enthusiasm. However, remedial class students had no
desire and willingness, which caused them to fail. It goes in line with what Gardner

(2001) argues about the significance of motivation for the success. As he states, only
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the motivated learner is willing to be successful and finds the task of learning

enjoyable and challenging.

In the interviews and the questionnaire, it was also stated that remedial class students
stopped studying after failing in the exam since they considered themselves as
incapable of learning English, which can be regarded as a sign of lack of intrinsic
motivation. Motivation is a “multi-factor construct” and “need for achievement” is
one of the components (Kang, 2000, p. 14). Students need to be successful in order to
develop self-confidence. One of the reasons why remedial class students stopped
studying has been found out as not making an effort to improve their language
learning due to lack of self-confidence, which led to demotivation. Students’
comments about their unwillingness made the researcher come up with the idea that
they did not even try to use new strategies to be successful in the following exams.
As O’Malley and Chamot (1990) suggest, learning strategy instruction would be
helpful for unsuccessful students because their motivation may increase when they
experience success in strategy using, and they will use learning strategies more and
more as long as they are motivated. The other reason why students gave up studying
was identified as not believing in themselves anymore and developing a negative
attitude toward their learning abilities because of their failure in the past. Past failure
is claimed to have a direct effect on motivation and to cause maladaptive attributions

(Dornyei 1990 ,cited in Kang, 2000).

Another internal reason revealed by teachers and students was students’ insufficient
foreign language education background. Students were stated as having difficulties
catching up with the programme owing to not having enough background

knowledge. This situation caused them to fail in the exams, which prevented students
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from developing self-confidence. It has been pointed out that self-confidence arises
as a result of success (O’Malley & Chamot, 1990). In this research study it was seen
that when students faced with failure, they lost both their self-confidence and

motivation, and started to have negative attitudes toward learning English.

When the internal reasons which have been dealt with so far are taken into
consideration, it can be argued that intrinsic motivation plays an important role in
Success. If a person is intrinsically motivated, s/he does the activity “in the absence
of a reward contingency or reward.” The reason that underlies the behavior is the
“interest in the activity itself” (Deci & Ryan 1985, cited in Kang, 2000, p. 1). Passing
the class is the best reward for a student. However, at the university where this
research was carried out, students do not have to pass the preparatory school to go on
their education in departments, which means that they are not rewarded. As a result,
they have to have intrinsic motivation that gains more importance to be successful in

language learning.

In the focus group interview and the questionnaire, teachers agreed that some
students were not able to succeed although the studied. Some focus group interview
students admitted having difficulties such as memorizing new words. In the
questionnaire, some students stated that they did not know how to study. All these
reasons revealed by teachers and students made the researcher conclude that students
were not aware of language learning strategies. As Williams and Burden (1997)
claim, for effective learning students should be aware of their own mental processes
and this awareness is called metacognitive awareness. Awareness of one’s
personality, feelings, motivation, attitudes and learning style is also included within

the concept of metacognitive awareness. Use of learning strategies is important
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because they make learners actively take part in the process of making sense of the
tasks with the aim of learning. Furthermore, “linguistic and sociolinguistic
competence " in the target language is developed by learning strategies (Tarone, 1986
cited in Chamot et al, 1999, p. 43). Consequently, it may be claimed that if remedial
class students had been able to use language learning strategies effectively, their
motivation and success would have increased and learning would have become a

meaningful and an enjoyable task.

Analysis and evaluation of the findings of the interviews and the questionnaire
related to the internal reasons of students’ failure is consistent with other research
studies in the field. As a result of their study, lan and Oxford (2003) found out that
motivation was the most effective variable for language learning strategy use. In
another study, Graham (2003) claimed that students ignored the importance of
language learning strategies, which caused them to have difficulty in learning
French. In their study, Yamamori, Isoda, Hiromori and Oxford (2003); and Gan,
Humpreys and Hamp-Lyons’ (2004) found out that highly motivated students used
various learning strategies more frequently than the demotivated students.
Motivation was also stated as resulting from the positive language learning

experience students had.

In addition to the internal reasons mentioned above, some external reasons were also
identified. In the focus group and individual interviews, teachers and students stated
that limit of absence (240 hours) was too much, and students preferred not coming to
school forgetting that attending classes regularly was essential in language learning.
Focus group students claimed that they needed an outside force to study as well as

inner motivation. This idea made the researcher deduce that what was also necessary
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for the students was “extrinsic motivation” which is defined by Deci and Ryan
(1985) as the “behavior where the reason for doing it is something other than an
interest in the activity itself” (cited in Kang, 2000, p. 1). Remedial class students
already lacked intrinsic motivation. When the lack of extrinsic motivation was added,

failure became inevitable.

Another external reason revealed in focus group interview with students was
teachers’ teaching styles. Some students complained that they could not get used to
the way their teachers taught. This made the researcher think that the reason
underlying students’ complaint was individual differences. What is meant by
individual differences is learning styles or learning preferences which change from
person to person. Students approach the same learning task in a different way
because as Sternberg and Williams (2002) state, learning styles can range from
straightforward preferences for physical surroundings to more fundamental
differences that may be rooted in culture or personality. Learning styles of the
students and teaching styles of the teachers were not in line with each other, which

caused remedial class students to have learning difficulties.

That passing preparatory school was not obligatory and language of instruction was
Turkish in departments were regarded as two other reasons for failure both by
teachers and students. The only aim of the students was to wait for the preparatory
school to finish and to go on their education during which they would not need
English. Since they did not have language awareness, students thought they would
not feel the necessity of English in their future lives. This analysis made the
researcher focus on the issue of curriculum planning, in which some criteria must be

considered. As Henson (2001) states, a curriculum includes some goals which
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students should be aware of. These goals must be understood by both the teacher and
the learner because the success of a programme depends on to what extent the goals
of both sides overlap. However, the goals of remedial class students and teachers did
not overlap, which can be regarded as one of the reasons for the students’ failure. An
orientation to the future is also an important criterion. Parkay and Hass (2000) claim
that a curriculum should prepare students for the future, and enable them to gain
abilities to deal with the future. This goal was not achieved with remedial class
students because they considered English unnecessary in their future lives and did

not let the teachers enable them to gain some abilities for future.

Besides, focus group teachers considered the curriculum in the first semester being
fast. Students were regarded as having difficulties catching up with the programme,
which caused the researcher to deal with the issue of curriculum. As stated by
Richards (2001), curriculum development is a process composed of some steps.
Needs analysis is the basic step in which information is gathered to identify the gap
between the current statuses of the students and the desired results (Nichols et al.,
2006). Afterwards, objectives are determined in the light of the gathered information
with needs analysis (Brown, 1995). Students are the basic elements of programme
development since success also depends on the extent to which learners are
considered in the planning process (Richards, 2001). In remedial class application,
the problem is thought to be resulting from the inconsistency between students’
needs and the objectives of the programme. The students had difficulties and were

lost in the programme since the desired outcomes were not based on their needs.
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Lastly, focus group students claimed that exams did not match with the subjects dealt
with in the class, which made the researcher think about the issues of scope and
testing. The range of content that will be covered and to what extent each topic will
be studied are the questions that scope is concerned (Richards, 2001). It is the
learning path for students and is determined according to the objectives of the

programme.

When the programme developers prepare the exams, they must be aware of the scope
and the exams must be related to the subjects dealt with in the class. Otherwise,

problems occur either with the scope or with the testing phase.

4.2. Discussion about the Effectiveness of Remedial Class

The third and the fourth research questions were aimed at finding out teachers and
students’ ideas about the effectiveness of remedial class application. Evaluation of
the focus group interviews with teachers and students, and individual interviews with

teachers did not reveal parallel results with the evaluation of questionnaires.

In the questionnaire implemented to teachers and remedial class students, remedial
class application was regarded as effective and helpful. Some focus group students
also stated that they benefited from the programme. They added that they were able
to get higher marks in remedial classes. The reason why they were happy was that
these students started to experience success, which caused them to enjoy and
participate in the tasks. On the other hand, other focus group students claimed that
the programme was helpful in the beginning but things got worse when they started
to study Success after finishing the Compiled Book. It made the researcher illustrate

the importance of choice of material in curriculum planning. Materials serve as the
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“basis for much of the language input learners receive” (Brown, 1995, p. 147) and as
syllabus, so programme developers should have an understanding of the
programme’s theoretical positions to develop materials (Richards, 2001). In this
sense, it can be concluded that there was an inconsistency with the materials and
either the students’ needs or understanding of the theoretical rationale behind the

programme.

What individual interview teachers and some focus group teachers said was in line
with what has been said by focus group students. Some teachers considered the
programme beneficial until students started to study Success. However, other focus
group teachers argued that the remedial class application was not helpful at all. This
argument makes it necessary to focus on the needs analysis which, as Brown (1995)
states, serves as the basis for developing a curriculum. Students’ needs must be taken

into consideration if a programme is required to be beneficial and successful.

The Compiled Book was also evaluated by teachers and students, and it was agreed
that the book was boring and it needed revising. In the light of this evaluation, it can
be deduced that the book was prepared without regarding that materials should serve
as “a source of activities for learner practice and communicative interaction, a
reference source for learners, a source of stimulation and ideas for classroom
activities” (Brown, 1995, p. 147). However, the Compiled Book lacked activities
which enable interaction and communicative language teaching. It was a structure-
based book composed of grammar exercises and reading passages which constantly

follow each other.
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4.3. Discussion about the Exam Results of the Students before and after They

were Placed in Remedial Class

There were 235 remedial class students at the beginning of the application. In the
final exam given at the end of the spring semester, 193 students could not pass and
went on their education in the summer term. When the summer term ended, the
number of students who were able to be successful was 49. In conclusion, 91

students out of 235 students managed to succeed in the preparatory school.

This can be regarded as an indication of the ineffectiveness of the remedial class
application. However, this result can also be seen as an indicator of the interactive
factors playing an important role in providing effective teaching, such as the
influence of the internal factors resulting from the students’ educational background

and lack of their intrinsic motivation.

Evaluation is the last phase of curriculum planning which gives meaning to the other
elements. It is the systematic review of programmes in which “data related to the
effectiveness of these programmes are collected to make determinations about
adopting, maintaining, eliminating, or modifying them” (Nichols et al., 2006, p. 37),
and analyzed to “promote the improvement of a curriculum and assess its
effectiveness within the context of the particular institutions involved” (Brown, 1995,
p. 217). Since curriculum is a cycle, evaluation requires the programme developers to
go back to the beginning of curriculum planning and examine its each component.
The final exam results of the remedial students made the researcher conclude that the
remedial class programme should be analyzed carefully starting with the needs

analysis step.
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4.4. Limitations of the Study

The results of this study may be limited because of the following reasons:

1. The first limitation of the study is the small size of the sample because the study

was restricted to 184 remedial class students and 15 teachers.

2. This study was carried out at the preparatory school of a single foundation
university. The focus was on the remedial class students. Thus, the results of this

study cannot be generalized to all remedial classes in other preparatory schools.

3. In focus group interviews the questions were addressed to the group, so it is likely

that not all teachers and students revealed their ideas for each question.

4.5. Suggestions for Further Studies

Taking the findings and limitations of this study into consideration, the following

suggestions are proposed for further research:

1. The first recommendation for future research is to carry out the study with

different remedial class students in different educational settings.

2. It is recommended that future studies be carried out with more remedial class
students to see whether there will be a change in the results and in the number of

individual differences.

3. In this study, motivation and use of learning strategies have been focused on as
individual differences. The results may change if other individual differences are

analyzed in further research studies.
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4. Final recommendation is that further studies may not be limited to remedial class
students. To identify the learning difficulties of students attending preparatory

school, all the students can be involved in the further studies.

4.6. Implications for Programme Developers and Teachers

The findings of the study offer some implications for programme developers and
teachers. Based on the findings of this research study, following implications could

be helpful:

1. The aim of placement test is to group students who have similar ability levels in
the same classes. After the application of placement test students’ level of
proficiency should be analyzed thoroughly. It is recommended that programme

developers should identify students’ needs and plan the curriculum accordingly.

2. It is recommended that programme developers take analysis of students’
individual differences such as their foreign language education background, needs
and abilities and learning styles into consideration in deciding for the placement of

the students to the preparatory classes.

3. Success of a curriculum largely depends on to what extent the goals of the
programme and the students go in the same line. As a result, programme developers
are recommended that the curriculum goals on which they decide should overlap
with those of students. In this sense, it can be stated that the objectives of the
remedial programme should be explained clearly so that the students will become

motivated and will not regard the programme as a punishment.
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4. The study revealed that materials provide the basis for language input, and
choosing the materials is a vital phase of curriculum planning. Therefore, programme
developers are recommended to choose the materials by taking the data gathered in
needs analysis into consideration. The book chosen for remedial programme should
prepare the students for the period after the remedial application. Otherwise, it is
inevitable that students will have difficulties when they finish the remedial
programme and start studying the course book which had been studied in the

previous semester.

5. It was found out that the more students use learning strategies the better they are
motivated. As a result, it is important that teachers emphasize the importance of use
of language learning strategies. Moreover, they should make the students become
aware of curriculum goals since success relies on the degree of agreement on the

goals of teachers and students.

6. For most of the students classroom is the only place where they are exposed to
foreign language. That is why it is vital for students to attend the classes.
Administration should be sensitive about this issue and decrease the hours of

absenteeism to a very limited number.

7. The teachers agreed on the fact that application time of the remedial programme
was too late for students to cover all the subjects remaining unlearnt. It can be
recommended that such a programme can be applied earlier instead of waiting for the
end of the first semester. Moreover, the length of the programme was stated as one of
the reasons why remedial application was not helpful. In this sense, it could be better

to apply a remedial programme more than a month.
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8. Remedial class students are the ones who have difficulties in learning and need
special care. Thus, more experienced teachers can be assigned to deal with these

students.

9. Remedial class students at the university where the research was carried out took
the same final exam as the other students despite the fact that these remedial students
had not covered all the subjects asked in the exam. It can be concluded that exams
that remedial class students take should be prepared according to their curriculum

and should match with the subjects they cover.

10. Finally, it can also be suggested that students be grouped regarding their
departments and taught basic terminology related to their majors. As a result of this,
they can understand and feel the necessity of learning English and become

motivated.
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Appendix 1

Questionnaire Implemented to Teachers

Telafi Programi (Remedial Class) Degerlendirme Anketi

Bolim 1

Asagidaki ifadeler oOgrencilerin  Telafi Programina yerlestirilmelerinin  nedenini
diisiindligliniizde sizce ne kadar gegerli? Her ciimle icin segeneklerden uygun olan ifadeyi

isaretleyiniz.

1. Ingilizceyi sevmiyorlardi.

1.() Gegersiz 2.( ) Az diizeyde gecerli 3.( ) Oldukca gecerli 4.() Tamamen gegerli
2. Ingilizceyi dgrenebileceklerine inanmiyorlardi.

1.() Gegersiz 2.( ) Az diizeyde gegerli 3.( ) Oldukca gecerli 4.( ) Tamamen gecerli
3. Hazirlik Okulu’nda okumak istemiyorlardi.

1.() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukea gegerli 4.() Tamamen gegerli
4. Ingilizce altyapilar1 olmadig1 i¢in konular1 anlamakta giicliik cektiler.

1.() Gegersiz 2.() Az diizeyde gegerli 3.( ) Oldukea gegerli 4.( ) Tamamen gegerli
5. Ingilizcenin meslek yasamlarinda gereksiz olacagini diisiiniiyorlardi.

1.() Gegersiz 2.() Az diizeyde gegerli 3.( ) Oldukea gecerli 4.() Tamamen gecerli
6. Zaman ay1irip ¢aligmadilar.

1.() Gegersiz 2.() Az diizeyde gecerli 3.() Oldukea gecerli 4.( ) Tamamen gecerli
7. Nasil ¢alismalart gerektigini bilmiyorlardi.

1.() Gegersiz 2.( ) Az diizeyde gegerli 3.( ) Oldukea gecerli 4.( ) Tamamen gecerli
8. Calismalarina ragmen basarisiz oldular.

1.() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukea gecerli 4.() Tamamen gecerli

105



9. Devamsizlik yaptilar.

1.() Gegersiz 2.( ) Az diizeyde gegerli  3.( ) Oldukga gecerli 4.( ) Tamamen gegerli
10. Ders kitab1 ve secilen materyaller diizeylerine uygun degildi.

1.() Gegersiz 2.() Az diizeyde gecerli 3.() Oldukea gecerli 4.( ) Tamamen gecerli
11. Ders programi ¢ok hizli oldugu i¢in dersleri izlemekte giicliik ¢ektiler.

1.() Gegersiz 2.() Az diizeyde gecerli 3.() Oldukea gecerli 4.( ) Tamamen gecerli
12. Sinav sorularini cevaplamakta giigliik cektiler.

1.() Gegersiz 2.( ) Az diizeyde gecgerli 3.() Oldukca gecerli 4.( ) Tamamen gecerli

Diger:

Boliim 2

Telafi Programi1 (Remedy Class) g¢ercevesinde yapilan uygulamalar hakkindaki goriis ve
diisiincelerinizi asagidaki ifadelerden size uygun olanimi isaretleyerek belirtiniz. Eklemek

istediklerinizi diger kismina yazabilirsiniz.

1. Telafi Programi’nin (Remedy Class) eksiklerini giderip seviyelerini yiikseltebilmeleri

agisindan yararlt oldugunu diigiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum 3.( ) Oldukga katiliyorum

4.() Tamamen katiliyorum

2. Dersin islenis bigiminin diizeylerine uygun oldugunu diisiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum

4.() Tamamen katiliyorum
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3. Simavlarin derslerde islenen konularla drtiistiiglinii diistiniiyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum

4.() Tamamen katiltyorum

4. Smavlarin diizeylerine uygun oldugunu diisiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum 3.( ) Oldukga katiliyorum

4.() Tamamen katiliyorum

5. Hazirlanan kitabin (Compiled Book) diizeylerine uygun oldugunu diisiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukea katilryorum

4.() Tamamen katiliyorum

6. Hazirlanan ders kitabinda (Compiled Book) yer alan yazma etkinliklerini yeterli
buluyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum

4.() Tamamen katiliyorum

7. Hazirlanan ders kitabinda (Compiled Book) yer alan okuma etkinliklerini yeterli
buluyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum 3.( ) Oldukga katiliyorum

4.( ) Tamamen katiliyorum

8. Hazirlanan ders kitabinda (Compiled Book) yer alan konusma etkinliklerini yeterli
buluyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum

4.() Tamamen katiliyorum
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9. Program ¢erg¢evesinde uygulanan dinleme etkinliklerini yeterli buluyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum
4.( ) Tamamen katiliyorum

Diger:
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Appendix 2

Questionnaire Implemented to Remedial Class Students

Telafi Programi (Remedial Class) Degerlendirme Anketi

Boliimiiniiz:

Boliim 1

1. Ne kadar siiredir Ingilizce 6greniyorsunuz?

1.() 0-1yil 2.()2-4 y1l 3.()5- 7yl 4.() 7 y1l ve tizeri

2. Daha 6nce Ingilizce 6zel ders aldimz m1? Aldrysaniz ne zaman ve ne kadar siireyle
ozel ders aldiniz?

3. Hangi tiir ilkdgretim okulu ve liseden mezun oldunuz?

4. 2008-2009 akademik y1l1 ilk donem sonu not ortalamaniz nedir?
1.()3-6 2.()61-8 3.()81-10 4.()10,1-125

5. 11k dénem yaklasik olarak kag saat devamsizlik yaptimiz?
1.()0-60saat 2.()61-121saat 3.()122-182saat 4.() 183 —240 saat

Boliim 2

Asagidaki nedenler Telafi Programina yerlestirilmenizin nedenini diisiindiigiiniizde
sizin i¢in ne kadar gecerli?
Her ciimle i¢in segeneklerden uygun olan ifadeyi isaretleyiniz.

1. Ingilizceyi sevmiyordum.
1.() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli

2. Ingilizceyi dgrenebilecegime inanmiyordum.
() Gegersiz 2.() Az diizeyde gegerli  3.() Oldukga gegerli 4.() Tamamen gegerli

3. Hazirlik Okulu’nda okumak istemiyordum.
() Gegersiz 2.() Az diizeyde gegerli  3.() Oldukea gecerli 4.() Tamamen gegerli

4. Ingilizce altyapim olmadigi igin konular1 anlamakta giicliik cektim.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli

5. Ingilizcenin meslek yasamimda gereksiz olacagini diisiiniiyordum.
() Gegersiz 2.() Az dizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli
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6. Zaman ayirip ¢caligmadim.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli

7. Nasil caligmam gerektigini bilmiyordum.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli

8. Calismama ragmen basarisiz oldum.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gecerli 4.() Tamamen gecerli

9. Devamsizlik yaptim.
() Gegersiz 2.() Az diizeyde gegerli  3.() Oldukga gegerli 4.() Tamamen gegerli

10. Ogretmenlerimin ders anlatimin yetersiz buldum.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gecerli 4.() Tamamen gegerli

11. Ogretmenlerimin 6grencileriyle olan iletisimini yetersiz buldum.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli

12. Ders kitab1 ve secilen materyalleri diizeyime uygun bulmadim.
() Gegersiz 2.() Az dizeyde gegerli 3.() Oldukga gegerli 4.() Tamamen gegerli

13. Ders programimiz ¢ok hizli oldugu icin dersleri izlemekte gii¢liik ¢cektim.
() Gegersiz 2.() Az diizeyde gegerli 3.() Oldukea gegerli 4.() Tamamen gecerli

14. Sinav sorularini cevaplamakta giicliik ¢ektim.
() Gegersiz 2.() Az diizeyde gegerli  3.() Oldukga gegerli 4.() Tamamen gegerli

Diger:

Boliim 3

Telafi Programi (Remedial Class) cergevesinde yapilan uygulamalar hakkindaki
goriis ve disiincelerinizi asagidaki ifadelerden size uygun olanini isaretleyerek
belirtiniz. Eklemek istediklerinizi diger kismina yazabilirsiniz.

1. Telafi Programi’nin (Remedial Class) eksiklerimi giderip seviyemi
yiikseltebilmem acisindan yararli oldugunu diisiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukca katiliyorum
4.() Tamamen katiliyorum
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2. Dersin islenis bigiminin diizeyime uygun oldugunu diigiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukca katiliyorum
4.( ) Tamamen katilryorum

3. Ogretmenlerimi ders anlatmada basarili buluyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum
4.( ) Tamamen katilryorum

4. Ogretmenlerimi dgrencileriyle olan iliskilerinde basarili buluyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukca katiliyorum
4.() Tamamen katiliyorum

5. Smavlarin derslerde islenen konularla ortiistiigiinii diisiiniiyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukca katiliyorum
4.() Tamamen Katiliyorum

6. Sinavlarin diizeyime uygun oldugunu diigiiniiyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum
4.() Tamamen katiliyorum

7. Hazirlanan kitabin (Compiled Book) diizeyime uygun oldugunu diistiniiyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiltyorum  3.() Oldukga katiliyorum
4.() Tamamen katiliyorum

8. Hazirlanan ders kitabinda (Compiled Book) yer alan yazma etkinliklerini yeterli
buluyorum.
1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukga katiliyorum
4.() Tamamen katiliyorum

9. Hazirlanan ders kitabinda (Compiled Book) yer alan okuma etkinliklerini yeterli
buluyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Olduke¢a katiliyorum
4.() Tamamen katiliyorum

10. Hazirlanan ders kitabinda (Compiled Book) yer alan konusma etkinliklerini
yeterli buluyorum.
1.() Katilmiyorum  2.( ) Az diizeyde katiliyorum  3.( ) Oldukg¢a katiliyorum
4.( ) Tamamen katilryorum

11. Program c¢er¢evesinde uygulanan dinleme etkinliklerini yeterli buluyorum.

1.() Katilmiyorum  2.() Az diizeyde katiliyorum  3.( ) Oldukca katiliyorum
4.( ) Tamamen katiliyorum

111



Diger:
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Arastirmaci:

Ogretmen 1:

Ogretmen 2:

Ogretmen 3:

Ogretmen 1:
Ogretmen 4:

Ogretmen 1:

Ogretmen 5:

Ogretmen 2:
Ogretmen 1:

Ogretmen 2:

Appendix 3

Ogretmenlerle Yapilan Odak Grup Gériismesi
Sizce neden 6grencilerimiz ilk donem sonunda remedy siniflarina
yerlestirildiler? Bunlarin sebepleri hakkinda ne diigiiniiyorsunuz?
Birden fazla sebep var. Bir grup ¢alismadig1, Ingilizce sevmedigi
tembel oldugu i¢in, Ingilizceye tepkili olduklari i¢in kald1. Bir grup bu
ylizden basarisiz oldu. Bir grup da hakikaten calisiyor, istekli, derse
devam ediyor ama artik kabiliyet is1 mi diyeyim bilmiyorum
calismasina ragmen basarili olamay1p kaldi.
Temelinde genellikle istanbul disindan Dogu’dan gelen ¢ok 6grencimiz
var. Onlarin aldiklar egitim veya bulunduklari liselerdeki derslerin
doldurulmamis olmasi 6gretmen gérmemis olmalarindan kaynaklanan
temelsiz gelmeleri.
Ben hemen buna kars1 ¢ikayim. Istanbul’dan gelmis olsalar bile ayni
durumda 6grenciler var. Istanbul’daki egitimin de ne oldugunu asag
yukar biliyoruz. Diger liniversitelerde belki bizdeki kadar Anadolu’dan
gelen 6grenci yok ama basartya baktiginiz zaman bunun arastirmasini
yapmadan konugmamak lazim.
O degil de sey...
Bazen Dogu’dan gelenlerin daha basarili oldugu da oluyor.
O degil de biraz ingilizce bilip de hi¢ bilmeyen arasinda mutlaka fark
oluyor yani edinim yani sifir gelenler...
Ama sey de var... Cok iyi baslayip burada basar1 zorunlulugu olmadig1
i¢in basarisiz olup remedy’ye diisen de gok dgrenci var. i1k quiz ve
achievement elli iizerinde ondan sonra saliyor kendini 6grenci ¢iinkii
zorunlulugu yok...
Sene sonunda kalma ve egitim hayatindan mahrum olma korkular1 yok
Zorlayicilik yok

Zorlayict bir etken olmayinca 6grenci hazirlig1 basarisiz olarak bitirse
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Ogretmen 1:

Ogretmen 2:

de birinci sinifa gecebilecegini 6grendigi andan itibaren biitiin imkanlari
kullanip...
Evet

kendini nadasa ¢ekiyor

Ogretmen 4:Sunu da goz dniine almak lazim. Hazirlik liseden ciktiktan sonra

geldikleri ilk yer. Universite ile karsilastiklar1 ilk yer. O anlamda ilk bir

ay yeni adaptasyon falan gibi sebeplerle...

Ogretmen : Zor bir ddnemden gegiyorlar

Ogretmen 4:

Ogretmen 1:

Ogretmen 4:

Ogretmen 1:

Ogretmen 4:

Evet. Ondan sonra ¢evre edinmeye basliyorlar, bunun tadin1 almaya
basliyorlar, disarida daha fazla vakit ge¢irme 6zgiirliiglinli yagamaya
basliyorlar. O da birazcik bunda rol oynuyor. Gezmek tozmak ¢ok
cazip ¢linkii bunu sdyle sdyleyebilirim yani iki tiniversite
deneyimimden yola ¢ikarak ITU’de hazirlig1 gegme zorunlulugu vard
ama gene ayni durum orda da goriiliiyordu. Cocuklar zekiydi, yatkindi,
akilliydi ama gene durum ayn1 oluyordu. Eger bunu birazcik
iniversiteye yeni adim atma, dzgiirliikle tanisma, gecis donemi...
Kalmamanin onlari o seye tesvik ettigine inanmiyorum. Baglarda dyle
seyler oldu. Hatta biz ilk seneler sakladik. ilk bir y1l sakladik
sdylemedik. Tkinci y1l kantinde birbirlerinden 6grendiler biz
sOylemedik. O zaman goz gore gore serdiklerini goriiyorsunuz ama bu
son senelerde onu biz anlatabildik herhalde 6grencilere. Bakin basiniza
problem olacak, mezun olamazsiniz dedik. Yedinci senesine gelip hala
Ingilizce yiiziinden mezun olamayan 6grencileri gordiikge serme olayini
bitirdiler diye diislinliyorum. Bir an evvel temizlemek istiyorlar aslinda
ama iste...

Bir de sey var... Dil nosyonu birazcik sosyal ¢evreyle de gelisen bir
sey.

Okumak...

Yani flexible diisiinebilme yetisi ya da benim kisimlarimda seyi de ¢ok
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Ogretmen 5:

Ogretmen 1:

Ogretmen 5:

Ogretmen 1:

Ogretmen 3:

Ogretmen 1:

Ogretmen 3:

fark ediyor insan “Hocam onlar Tiirk¢e 6grensin. Biz niye Ingilizce
Ogreniyoruz” gibi abuk sabuk kendilerince gelistirdikleri birtakim
savunma mekanizmalar1 var. Bunlar1 da kirmiyorlar. Kirmadiklari igin
de kendilerini agmiyorlar.

Sey de var tabi bir de ayn1 zamanda remedy sinifimda mesela
ogrencilerimle konustugum zaman. Yiizde yetmisinin ailesi egitime hig
onem vermeyen tipler. Hi¢ 6nem vermiyorlar hem de. O 6grenci sadece
burada basarisiz olmayacak boliimiine gittigi zaman da basarisiz olacak.
Diisiik notlarla ittire kaktira basarili olacak ¢linkii birgogunun babasi
demis ki “Sen niye gidiyorsun?” Kacarak gelen 6grenci var mesela

X Ogrenci var ya. Kagarak gelmis Gaziantep’ten kayit olmus.
“Korkuyorum babamdan” falan diyor.

Kendisi bir seyler yaparak cabalayarak...

Kendisi ¢abalayarak 6grenmeye ¢alisiyor. Baz1 6grencilerde de o
ailenin yetistirmesinden kaynaklanan egitime kars1 kayitsizlik boyle
hani...

Ve o ¢ocuk parasini kendisi kazandig1 i¢in ¢ok devamsizlik yapmak
zorunda kaldi. Tur diizenliyordu gitti geldi falan filan.

Bir de sey bu 240 saate ¢gikmasindan sonra yani bence orda kirilma
noktasi. Buraya kadar bir donem vardi. 240 saate ¢iktigin1 duydular
sonra baska bir donem basladi.

Ben 12 yildir bu liniversitedeyim ve ilk defa bu kadar basarisizlik yani
bir sinavda bu kadar az sayida gegen 6grencinin oldugunu ilk defa
goriiyorum. Hig boyle bir sey yasamamistik. Onda da tabi 240 saat
devamsizligin ¢ok biiyiik etkisi oldu. Yani gelmediler nasil olsa
devamsizlik hakkim var diye.

Ama sunu da soylemek lazim. 240 saat degil de daha diisiik devamsizlik
olsayd1 ya da sene sonunda kalma olsaydi bunlar hep distan motive

edecek unsurlar oldugu i¢in 6grenci kendisi icerden bir sey
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Ogretmen 1:
Ogretmen 3:

Ogretmen 1:

Ogretmen 4:
Ogretmen 1:

Ogretmen 2:

Ogretmen 1:

Ogretmen 2:

Ogretmen 3:

Ogretmen 2:

Ogretmen 3:
Ogretmen 2:
Ogretmen 3:

Ogretmen 2:

gelistirmedik¢e sonug belki bu kadar olmayabilirdi ama...

Haklisin

cok farkli da olmazdi diye diisiiniiyorum.

Haklisin evet. Hani ne olacakt1? Okula geleceklerdi ama bir siire sonra
siiflarda problem yasayacaktik.

Evet yani

Cok da problem yasayacaktik dogru.

Tercihlerinde 6zellikle bizim tiniversiteyi tercih etmelerinin en biiytik
sebeplerinden biri Tilirkge egitim yapan bir {iniversite olmasi.

Ne gerek var Ingilizceye?

Boyle olunca bilmeden gelen ve hazirlikla karsilagan 6grencilerimiz
oldu ge¢mis yillarda. “Hi¢ bilmiyordum ben hazirlik okuyacagimi,
Ingilizce grenmemizin zorunlu olacagini” deyip gelenler vardi. Ya da
gecmiste kotii tecriibeleri olan 6grenciler vardi remedy siniflarinda.
Mesela 6gretmenini sevmemis. Yillarca Ingilizce egitim almasina
ragmen kabiliyeti olmadig1 i¢in bu y1l aldig1 Ingilizcenin ona higbir sey
getirmeyecegine basindan karar veren 6grenciler var. Kolej ¢ikish
ogrenciler oldu i¢lerinde. Boyle etkenler de var. Etkenlerin
cogunlugunun ne oldugunu bilemem. Aragtirma sonucunda ¢ikacak ama
bu da 6nemli bir sonug. “Bu yila kadar ¢ok calistim. Bu y1l da ¢aligsam
olamayacak” deyip birakan ¢ocuklar oldu.

Ayrica sinif mevcudu da 6nemli bir etken diye diistiniiyorum.
Siniflarin kalabalik olmasi “Neyi yetistirecegim?” sorusunu getiriyor.
Dil sinift...

Yirmiyi gegmez.

On altiy1 cok bulmuslardi ben hazirlik olurken tiniversitede.

Hangi tiniversite?

Bogazigi Universitesi. Bir y1l on alt1 kisi oldugunda ayaga kalktilar.

Cok fazla. Boyle egitim olmaz, 6gretilemez her sey. Ya da ulasilamaz,
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Ogretmen 1:

Ogretmen 3:

Arastirmaci:
Ogretmen 4:
Ogretmen 3:

Ogretmen 2:

Ogretmen 1:

Ogretmen 3:
Ogretmen 1:

Ogretmen 2:

Ogretmen 4:

Ogretmen 3:

Ogretmen 4:

ogrenciyle interaktif bir sinif yapamayiz. Otuz biiyiik bir rakam.

Siirekli gelmiyorlar diyorlar okula falan ama ne olursa olsun yani 25,
27, 30 kisilerle ders yaptik. Sinav oncesi geliyorlardi mesela.

Bu sorun ¢6ziilmedigi siirece remedy’lerle yaptigim isin classroom
instruction’1n dtesine gegmedigini diislinliyorum. Sadece siifta sinif i¢i
Ingilizce ve disarida higbir sekilde maruz birakmiyor kendisini. Ben ona
burada bir seyle gosteriyorum simavda da sanki onlar1 kusmasi gibi bir
surec.

O zaman sinavlarla islenen konularin ortiistiigiinii sdyleyebilir miyiz?
Cogunlukla evet.

Cogunlukla ortilistiiglinii sdyleyebiliriz.

Yani ¢ok ¢ok mantiklarini kullanarak ¢ikarim yapmalar1 beklenen ama
deginilmemis bir seyler olabilir. Sinavlarda birkag tane zor kisim olmasi
gerekiyorsa o da onlardandir.

Deginilmemis bir sey olmuyor genelde konu olarak da onlar dyle bir
alismuslar ki hani ne gordiilerse ayn1 o tip sey gelsin istiyorlar. Pratik
zekalarini kullanip muhakeme yapmiyorlar. Ayn1 konu farkli bir sekilde
karsilarina ¢iktiginda bu da ne deyip kaliyorlar.

Not tutma aligkanliklar1 yok.

Yok.

Yani 6gretilmemis hi¢bir sey sinavda soru olarak verilmiyor ama
verilme sekli onlarin asina olmadig1 sekilde olursa o zaman higbir sey
yapamtyorlar.

Uretim yapmak zorlarna gidiyor diisiinmek istemiyorlar. Diisiinme
tembelligi var. Bu da zaten orta 6gretimden hatta ilk 6gretimden gelen
bir sorun.

Aynen Oyle.

Birgok seyden gelen bir sorun. Diistinmek, yorum yapmak ¢ok agir igler

bunlar. Miimkiin oldugunca her seyi verelim istiyorlar.
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Ogretmen 3:
Ogretmen 4:
Ogretmen 2:

Ogretmen 5:

Arastirmaci:

Ogretmen 1:

Ogretmen 3:

Ogretmen 1:
Ogretmen 3:
Ogretmen 1:

Ogretmen 4:

Ogretmen 3:
Ogretmen 4:
Ogretmen 1:

Ogretmen 5:

Ogretmen 3:

Essay kaliplarini verin

Evet.

Sorular1 da sikl1 verin, ben boyle bir yuvarlak ¢izeyim.

En iyi 6rnegi son siavdaki job application letter’di. Onu goriince
afalladilar kaldilar halbuki formal letter yazmay1 biliyorlar. Bilgi
verilmis sadece ciimleye dokecekler ama bunu islememistik biz dendi.
[1la ki “Bakin bu siavda ¢ikar iki kere iki dorttiir” derseniz basarili
oluyorlar ¢iinkii cok hazira alismis durumdalar.

Peki yine remedy Oncesi hakkinda konusuyoruz. Miifredati nasil
degerlendiriyorsunuz? Bu da bir sebep olabilir mi remedy i¢in?
Sifirdan baglayan 6grenciler igin biraz hizli.

Bence de. Bu boyle gittigi siirece sikintt devam edecek. Yani ¢ocuklari
ayirmamiz lazim tamam mi1? Sinifta her yetenek seviyeden 6grenci
olsun tamam katiliyorum ama module sistemi olmadig siirece... Yani o
ogrencilerle bir tiniteyi bir haftada mi isliyoruz digerleriyle iki haftada
isleyelim. Ancak o sekilde verim alinabilir.

Ciinki pekistirmek i¢in zaman lazim, bol bol alistirma yapmak lazim.
Bagarili olan o module’l gegsin.

Her sinav sonras1 bir module olsa.

Bu cok ciddi bir altyapi, ¢ok ciddi bir hazirlik, ¢ok farkl: test
hazirlamalar sunlar bunlar...

Tabi...

gerektirir.

Oniimiizdeki seneki programda olabilir aslinda. Hazirlik genisliyor...
Module mantig1 6grencinin kurlar1 bitirmesini gerektirir. Burada basar1
zorunlulugu yok ki.

Soyle olur mesela. C kuru B kuru A kuru olsun. C’ de basarisiz m1
ogrenci ya da ti¢ donem C mi okumus, birinci sinifa “Bu 6grenci C

seviyesindedir” diye gecsin. B’yi bitiren “B seviyesindedir” diye geg¢sin
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Ogretmen 1:

Ogretmen 3:
Ogretmen 1:
Ogretmen 3:
Ogretmen 1:
Ogretmen 3:

Ogretmen 5:

Ogretmen 3:

Ogretmen 5:

Aragtirmaci:

Ogretmen 2:

Ogretmen 1:

ve 151°den muaf olsun. A’y1 bitiren 152°den de muaf olsun. Ama C’de
kalan 151 ve 152’yi alsin.

Sadece hazirligi bile diisiinsen 6rnegin tamamen zero beginner olanlari
digerleri haftada dort giin okula geliyorsa zero beginner’lar bes giin
gelsin ve daha ¢ok ders saati olsun. Iki sinav sonra ortak bir siav
verilsin ve kalanlar oradan devam etsin. Kendi module sistemimizi de
olusturabiliriz.

Olabilir tabi.

Ama hakikaten zero beginner’lar i¢in ¢ok hizli gidiyor program.
Success elementary ama bir anda sey yapiyor yani.

Ki biz onlar1 Youcan ve Easyway ile hazirliyoruz.

Bir anda kaliyorlar.

O pacing’teki hiz art1 bir de tizerine 35 kisilik siif gelince yani hig
sesini duymadan hafta gegen 6grenciler oluyor.

Tabi tabi.

Zaten passive learner yani ¢ok passive, sinif da kalabalik ben de ona
dokunamiyorum haliyle. Zorlamam gerekiyor ona ulagabilmem i¢in
ama vaktim yok c¢iinkii ¢ok hizli gitmem gerekiyor. Hiz ve sinif
kalabaliklig1 en biiyiik nedenlerden aslinda.

Simdi gelelim ikinci doneme. Bes haftalik bir program uygulandi ve
Compiled Book kullanildi. Remedy programi hakkinda ne
diistinliyorsunuz? Seviyelerini yiikseltmelerine yardimei oldu mu sizce?
Bir gruba yani remedy’ye kalanlarin ¢oguna, bir kismi1 zaten ne yapsan
ona ulasamayacaksin biiyiik bir duvar var, “Aaa bu bu muydu?” deyip
aymalar oldu. O aymalarla kendilerini toparladilar ama birden
biraktiklar1 yerden kitaba geg¢is yaptiklarinda tekrar afalladilar.
Bir¢ogunda da o oldu.

Ben ¢ok faydasinin olugunu diisiinmiiyorum ¢iinkii remedy gruplari ¢ok

biiylik bir psikolojik ¢okiintiiyle bagladilar. Demistim ya iki sebepten
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Ogretmen 4:

Ogretmen 1:
Ogretmen 2:

Ogretmen 1:

Ogretmen 5:

Ogretmen 1:

Ogretmen 2:

geldiler diye. Birincisi ¢aligmayip haylazlik ettigi i¢in kalanlar ikincisi
calistig1 halde dil olayin1 beceremeyip basarisiz olan grup. O grup
ozellikle ¢ok biiylik hayal kiriklig1 yasadi. Motivasyonu diistii ¢iinkii
sanki kendisini ikinci sinif vatandas gibi gordii.

Ben tersini de sOyleyebilirim burada. Birinci donem mesela hep 40
45’lerde seyretmis olan ¢ocuklar remedy’nin yildizlari oldu ¢iinkii orda
bir anda kendilerini daha iyi hissettiler. Onceki siiflarinda
kaybolmusken...

Ama bu genel bir sey degil farkli seyler de olmus olabilir.

Bu karakterlerine de bagli. Farkli reaksiyonlar oldu.

12,5 la gegip 12,4 ile remedy’ye kalan 6grenci oldu mesela benim
remedy sinifimdaki bir 6grencim “Hocam olmaz bdyle sey bizi adam
yerine koymuyorlar attilar buraya” falan dedi ve o ¢ocuk kendini
birakti. En son artik zorlamayla son sinavdan elli falan aldi. Simdi o
kadar kritik ki o ¢ocuk normal sinifta devam etseydi ¢ok daha basarili
olurdu.

Ogrenciler nasil yorumluyor dersek bircok kisi aslinda Ogretmen 2
Hoca’min da dedigi gibi 6grencilerin karakterleriyle o kadar alakali ki
nasil tepki verdikleri. Mesela simdi bir 6grenci diyor ki bana “Hocam
gecen donem ben sinifta kotiiydiim ama simdi ¢ok iyi 6grendim.” Finali
de gecebilecek durumda. Kendine giiveni geldi. Compiled Book ona
cok 1yi gelmis, kacirdig1 noktalar {izerinde durduk, cok sey yakaladi
ama hig dersle alakas1 olmayan, gezip tozmay1 seven 6grenciler de var.
Y Ogrenci mesela. Onun takildig: tek sey neden ekstradan verilen
seminerlere gitmedigi. Onun derdi remedy oldugu i¢in oraya
gidememesi. Ama 6grenmek isteyen 6grencilerin ¢ogu remedy
grubundan memnun oldular.

Ben de diyorum ki remedy grubu finale girecek...

Kitaba tekrar geri donmekten memnun degiller...
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Ogretmen 1: Finale girecekler sanslari esit degil. Okumadiklar: sekiz tane falan
iiniteden finalde soru sorulacak. O bir aylik siirede yapilan tekrar donem
icinde ne bileyim Cuma 6gleden sonra takviye gibi yapilip o zaman
yapilsaydi...

Ogretmen 2: Kisinin kendisiyle alakall. ..

Ogretmen 1: biraz daha esit olacakti. Sanslar1 biraz daha esit olurdu.

Ogretmen 2: Yani hakikaten kisinin kendi iradesiyle ilgili. Ogrenmek istiyorsa
ayrilmis olan remedy ya da diger siniflarda degilim derdine diismez
ucundan yapisir. Biz ¢ocuklara “Yap et n’olur” demekten kendimiz
onlardan kat kat fazla ¢alismaktan 6ldiik. Kendileri ¢alismak
istemiyorlar.

Ogretmen 4: O zaman ben bir saptama yapmak zorunda kaliyorum. Hepinizi ¢ok
seviyorum ama bir seyi de diisiinliyorum ben. Bu kadar ana¢ olmamiz
gerekmedigini diisliniiyorum.

Ogretmen 1: Haklisin. Spoonfeeding yapiyoruz.

Ogretmen 4: Kendi yetilerini gelistirmek icin biraz kendi yanlislariyla yiizlesecek.
Bu firsat1 vermek lazim.

Ogretmen 2: Ama program zorunlulugu olmasin. Benim islemem gereken bir konu
var.

Ogretmen 1: Bu sene her zamankinden birazcik daha onlara yiiz verdim. Dogrudur
clinkt skills dersindeki yokluk yliziinden. Kiyamadim...

Ogretmen 4: Ama kiyamamak diye bir sey yok.

Ogretmen 1: Kiyamamak degil ama ne bileyim...

Ogretmen 3: Karakterle ilgili Ogretmen 4 Hocam yapacak bir sey yok.

Ogretmen 4: Ha tabi hepimizde var o.

Ogretmen 2: Skills diye bir iigiincii §gretmenimiz ve yapilmasi gereken onlara ait bir
gorev varken gelen grup o gorevin ne farkina varabildi ne de ciddiye
ald1. Cocuklardaki bu eksiklik bize fatura olarak geri dondii. ikinci

donem biitiin siiflarda oldu ne ayrilan ne ayrilmayan.
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Ogretmen 1:

Ogretmen 4:

Ogretmen 1:

Ogretmen 4:

Ogretmen 2:

Ogretmen 4:

Ogretmen 2:

Ogretmen 4:

Ogretmen 2:

Ogretmen 4:
Ogretmen 3:
Ogretmen 1:
Ogretmen 4:

Ogretmen 1:

X Hoca bizi uyardi kesinlikle onlarin dersini yapmayin diye.

Onlarin dersini kesinlikle yapmadim higbir sekilde ama opinion writing
yazdirdik. Gramerde de geldi ve siirekli sordum yaptiniz mi diye. Bir
tane bile 6rnek yazmadilar seyde skills dersinde. Bizim gramerde
gectigi i¢in belki de normal sartlarda ben sadece kitaptaki opinion
essay’i yazip gececekken kendim konular ¢ikardim ekstra ii¢ dort tane
writing yaptirdim.

Opinion essay senin de kapsamindaydi zaten.

Tamam ama o kadar detayli degildi. Yapmam gerekenin {i¢ mislini
yaptim. Eger writing’de yapiliyor olsaydi ne gerek var?

Ama opinion essay’de o kadar sharp bir gecis zaten normal degil ¢iinkii
ne paragraf yazdik ne bir sey yazdik. Bunlar olmadan pat diye essay
verdik. Bizim bunu yapmamiz kac¢inilmazdi yani.

Normalde skills derslerine giren 6gretmenlerin paragraf writing gibi bir
baslangigla...

Ama syllabus’larinda var miydi acaba?

Olmasi lazim bilmiyorum da. Ge¢mis yillar1 konusursak bazilarimiz
skills derslerine de girdik. Paragraftan baglanir ondan sonra tiglenir
dortlenir. Hatta thesis sentence’in neler olabilecegine dair
outline’larimiz vardi.

Yani bilmeden...

Yani bazi seyler kolay gibi ilk denemelerde yanilmalar ve sakat
sonuclar da ¢ikiyor. Boyle seyler de oluyor. Bu da bunlardan biri.

Yani bu kadar keskin bir gegis ben hayatimda ilk defa gordiim.

Olmaz zaten.

Ciimle yazamiyor daha paragraf isteniyor.

Essay 6nemli bir konu.

Mesela li¢ paragraflik writing yaziyorlar kirk puan falan oluyor. Surf

Writing sinavi yapiyorlar. Burada dort koca paragraf yaziyorlar on puan
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Ogretmen 4:
Arastirmaci:

Ogretmen 2:

Ogretmen 1:

Ogretmen 3:
Ogretmen 2:
Ogretmen 3:

Ogretmen 2:

Ogretmen 3:

Ogretmen 2:

Ogretmen 5:

on U¢ puan.

Yirmiydi bizde de.

Peki Compiled Book’u nasil degerlendiriyorsunuz? Yani yeterli miydi?
Listening yoktu ve listening onlarin ihtiyaci olan bir seydi. Oncelikle bir
listening icin ¢ok arzular1 da oldu. Derslerdeki karsilikli yes-no
question’lar bir par¢a speaking’e giriyor kabul edersek eger hig
listening yoktu. Smavda sorulacag: i¢in duymak istediler. Oyle bir
eksigi var Compiled Book’un.

Speaking’de order alistirmalar1 vardi ama o da ¢ok zor geldi. Productive
olabilecekleri bir speaking aktivitesi pek yoktu.

Reading metinleri i¢in de...

Zor olan da vardi kolay da.

Evet.

Ama comprehension 6nemli olunca zorlugu ciimlede bir iki tane
bilmedigi kelime olmasiyla degil aliyor mu biitiintiyle bu yetiyi
kazanmadilar. Gergi Tiirk¢e de okumadiklari igin.

Dogru.

Yani Tiirk¢e herhangi bir seyi ne okuyorlar ne yaziyorlar ve metnin
satirlar1 bliylidiikge istahlar azaliyor. Az bir sey olacak kiiglik olacak
belki anlarim diyorlar. Yani boyle bir yaklasimlar1 yok okumaya.
Yazmaya zaten yok.

Ben simdi kendimi bir remedy 6grencisinin yerine koyuyorum. Yani
simdi Compiled Book nasil iyilestirilir bilmiyorum ama 6grenci olarak o

kitap oniimde sabah dokuzda buraya gelmisim. Hoca anlatiyor bir saat
daha sonra sayfalarca alistirma var. Passive olarak yaptim yaptim elimi

kaldirdim cevap verdim pesinden bes tane reading geldi. Oku true
false, oku comprehension questions o kadar sikici ki. Zaten
motivasyonsuz olarak buraya gelip zaten remedy grubuna kalmis bir

ogrenci i¢in o kitab1 iglemek gercekten motivasyon gerektiriyor.
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Ogretmen 1:

Ogretmen 5:

Ogretmen 1:

Ogretmen 3:

Ogretmen 4:

Ogretmen 2:

Ogretmen 3:

Ogretmen 1:

Ogretmen 3:

Dedigim gibi nasil iyilestirilebilir bir sey oneremiyorum.

Asil materyal o iste ama dgretmene ¢ok is diisiiyor. Oyun de degil yani
ben ¢ok oyun oynatan bir 6gretmen degilim ama dersi present edisin
bile 6nemli.

Ama yine de hele bir de remedy olusu... Ne kadar aktif olursak olali

ne kadar gorsel kullanirsak kullanalim dersin ¢ok sikict gegtigi
sOyleniyor.

En basta siyah beyaz fotokopi bir kitaptan bahsediyoruz yani.

Yasama kiiltiirii derslerinde bile yani olay ne kadar heyecanli anlatilirsa
anlatilsin bir yerden sonra kopuyorlar.

Ama s0yle bir overall bakarsak bu bir yillik siirece, 6grenci profiline bu
ne yaparsak yapalim bir sey olmayacak tipler ylizde yirmi falan gibi.
Ama onun disinda yaridan fazlasi bayagi bir sey aliyor diye
diisiiniiyorum. O yirmi otuzluk kesim de her yerde dogaldir zaten.
Boliimlerine gegince gelecekler bir sebeple geliyorlar ziyarete. Nasil
dersem “Cok iyi hocam” diyorlar. Sifatlari, duruslar1 degisiyor.
Hazirliktaki tifil hallerinden ¢ikiyorlar. i1k yil bir adaptasyon yili oldugu
icin boliimlerindeki derslere daha hevesli yaklasiyorlar. Heves ¢ok
onemli bir sey.

O dogru. Ciinkii o onun meslegi olacak.

Ben her sene soyliiyorum mesela hazirliga branglariyla ilgili mutlaka
haftada bir iki saat ders konmasi lazim. Mimarlik 6grencileri mimarliga
giris mesela.Iki saat ¢izim yapsinlar. Kendi béliimleriyle ilgili. ..

Ders saatinin elli dakika teneffiisiin on dakika olmasinin ¢ocuklarin
kantine gittikten sonra derse ge¢ kalmasi hatta bazen ge¢ kaldig1 igin
girmemesinin de etkili oldugunu diislinliyorum. Yani elli dakika dersin
cok on dakika teneffiisiin de az oldugunu diisliniiyorum. Kirk bese on
bes gibi bir sey olsaydi daha iyi olurdu. Ders anlatmaya basladiktan

sonra igeri birisi girdigi zaman ki ge¢ kalmakta haklilar...
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Ogretmen 4:

Ogretmen 3:
Ogretmen 2:
Ogretmen 1:

Ogretmen 3:

Ogretmen 2:

Aragtirmaci:
Ogretmen 2:

Arastirmaci:

Peki bir dakika. Insan biinyesinde sdyle bir sey de vardir. Bunu on bes
yaparsin on alt1 on yedi gelir.

Elli dakika dersi doldurmak zor diye diisiiniiyorum ben yani.

Bu karakterde ¢ocuklari orda istimlak etmek zor.

Dedigi gibi en iist kattan kantine inmek zaten bes dakika.

Bir de ¢ikip bir hava almadikga bazilar1 mesela ¢gikmayip sinifta
oturuyor ikinci saatteki performans iyice diisiiyor.

Onda haklisin ben tiglincii katta ders veren bir 6gretmen olarak
sOyliiyorum. Hadi odama gitmeyeyim diyorum ama duvar iistiime
geliyor deyip ¢iktigimi biliyorum. Cocuk olmadigimiz i¢in bir su igip
geri donmeyi biliyoruz ama ¢ocuk mecbur degilse gelmeyebiliyor da.
Geg gelip de kapida cebellesmek de kétii. Iceri bes on dakika geg
gelmeler de basladi. Sinir bozucu ama ne yapacaksin bag edemiyorsun.
Eklemek istediginiz baska bir sey var m1?

Tesekkiir ederiz.

Ben tesekkiir ederim.

125



Appendix 4

.

Ogrencilerle Yapilan Odak Grup Goriismesi

Aragtirmaci: Neden kaldiginiz1 diistiniiyosunuz? Neden remedy sinifindasiniz su an?
Kim baslayacak?

Ogrenci 1: Ben ek kontenjandan geldim sdyle bi sey bekliyodum ben hani bizi ben
daha ge¢ geldigim i¢in ilerdeydi arkadaslarim benden bize gore bi sinif
yapsalardi belki ben bu siifa diismezdim

Arastirmaci: Konularda a¢igin oldu yani

Ogrenci 1: konularda a¢igim oldu onlara yetismeye ¢alistim ama yetmedi

Arastirmaci: ek kontenjanlar ne kadar geg¢ geldiler?

Ogrenci 1: bir ay bi buguk ay sonra

Aragtirmaci: bir bir bucguk ay biz kag tinite ilerlemistik o zaman?

Ogrenci 1: ben geldigimde besteydiler

Aragtirmaci: bes tinite ilerledik tamam peki o sirada hani Cuma giinleri bi ek

programlar filan yapiliyodu ama tam diizenli yapilmadi herhalde dimi

Ogrenci 1: yok onun da faydasi oldu ama o kadar degil cok degil bi saat iki saat o da
yani herkes gittigi i¢in kimsenin kalmaya ihtiyac1 yoktu hem istemediler

Aragtirmaci: istemediler

Arastirmaci: dogru

Ogrenci 1: ama ¢ok faydasi yoktu

Aragtirmaci: Temel olarak buna bagliyosun yani

Ogrenci 1: bu bi sebep

Aragtirmaci: bi sebep digerleri ne peki?

Ogrenci 3: calismamamiz eskiden de kalma bi sey bu yani liseden gerekli seviyede
Ingilizce gérmedik biz lisede

Arastirmact: ne kadar aldin Ingilizce lisede ya da diizenli aldin mi1?

Ogrenci 3: ya ben lisede aldim ama lisedeki hocalar belli bi kesimle ¢alistyolard
kopanlar artik birakmiglardi

Aragtirmaci: diiz lise mezunusun?

Ogrenci 3: diiz lise mezunuyum. Bunun da etkisi oldu kendim de ¢ok ¢abalamadim
acikcasi

Aragtirmaci: neden ¢abalamadin olumsuz bi tutumun mu vardi yoksa

Ogrenci 3: yoooo yani sadece anlamadim anlamadigim bi seyi de severek
yapmadiginiz seyde basarili olamazsiniz buradan geliyo herhalde yoksa
yani O0yle 6nyargili oldugumdan dolay1 degil

Arastirmaci: Yani...

Ogrenci 3: ipin ucu kagtiktan sonra da yakaliyamiyosunuz

Aragtirmaci: bi yerden sonra zor diyosun
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Ogrenci 4: benim aslinda ényargim vard Ingilizceyi lise 1 de gdrmiistiim en son lise
lde gordiim ondan dolay1 bi 6nyargim vardi buraya geldim iste
tiniversiteye basladik iste kolay konular basladi ilk 6nce ondan sonra
dedim herhalde kolay diye diisiindiim ve biraz saldim ipin ucunu ondan
sonra 1111 iste notlar 50ye yakindi benim gectigim yani seviyedeydi
sinirdaydi yapmaya ¢alistim ama fazla 6rnek ¢6zmedim ondan yani
konular1 biliyorum ama 6rnek ¢6zmedigim i¢in diistinliyorum ben

Arastirmaci: Tamam

Ogrenci 2: benim de bastan ben de ¢alistim galisinca sinavda yapamayinca
olmayinca baktim ki olmuyo bu dedim

Arastirmaci: peki sence sinavda niye yapamadin sinavda sorulan sorularla

ogretilenler mi? paralel gitmiyodu yoksa...

Ogrenci 2: bi o var bi de ben karistirryorum bildigim seyi yapamiyorum bakryorum
hani yapamiyorum anliyorum okudugum seyi sonra da tekrar da
yapmiyorum ¢ok 6rnek ¢dzmek gerekiyo ama yapmayinca o bu muydu su
bu muydu derken o sekilde oluyo

Ogrenci 5: benim aslinda ben de sinavlarda kotii oluyorum kelime ezberleme
konusunda kotiiylim yani aklimda tutamiyorum kelimeleri ¢cok fazla ¢cok
cabuk unutuyorum ya da iste okunuslarini unuturken yazilislarini aklimda
tutuyorum gibi sinavlarda bi sey oluyo bi de zaman yetmiyo bana yani
sOyle bi takintim var benim hepsini didik didik etmem gerekiyo iste
terciime etmem gerekiyo olmayinca zaman yetmiyo zaman yetmeyince
diisiik geliyo sinavlar

Arastirmaci: peki sey sen de hani 6grenci 2 dedi ya sorulan sorularla ya da sinavda

sorulanlarla 6grendikleriniz arasinda uyusmazlik var miydi?

Ogrenci 5: ya aslinda yok yani yoktu agikgasi yani bize ne gosterildiyse sinavda da
aynisi ¢ikiyodu ama dedigim gibi benden kaynaklanan bi sey herhalde bi
de sozlii stnavda da bayag koétii oldu o da yani onu da seye bagliyorum
ben sonucta hocalar biraz daha tolerans gosterebilirdi bence ¢iinkii
sonugta iki ay gosterilen bi Ingilizceyle bizden hani nasil gegip
karsilarina sakir sakir ingilizce konusmamizi bekliyolar? Belki bana denk
gelen hocalardan kaynaklanan bi sey bu

Arastirmaci: olabilir

Ogrenci 5: biraz daha tolerans gosterebilirlerdi

Arastirmaci: sence?

Ogrenci 6: ben de yani iiniversiteye gelene kadar hi¢ boyle hani yeteri kadar temel
alamamistim sadece belli basli iste seylerden what is your name falan iste
buraya geldik bi de iiniversitenin hani sistemini bilmedigimiz igin
acemilik ¢ektik ilk baglarda ¢ok kotii aldik iste o yiizden
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zaten hani kil pay1 kaldim 12’nin altinda hafiften kaldim ama simdi
diizelttim hani iyi ki remedy olmus yani hani tekrar en bagindan bi seyleri
oturtabilmisiz yani simdi iyi ki kalmisim diyorum gegseydim hig
yapamayacaktim

Ogrenci 4: daha zor soracaklardi

Ogrenci 6: ciinkii hani oturtamadigim icin temeli ipin ucu kagmus bi sekilde
gidilecegi icin

Arastirmaci: hi¢ toparlayamayacaktin

Ogrenci 6: simdi giizel oldu ama yani acemilik ¢ekmiyorum artik

Ogrenci 1: bana gére ben yapmadim da bu sey geldi ya ek siire geldi hani 240 saat o
cok biiyiik bi etki yapti millet derse girmedi derse girmeyince de zaten
konular ka¢t1 konular1 da yetistiremeyince zaten illa Ki

Arastirmaci: peki devamsizlik saatleriniz kag?

Ogrenci 1: benim 127

Ogrenci 3: 4 saatim kald1

Ogrenci 6: benim de 120 falan

Ogrenci 4: 124

Ogrenci 2: en son 89°du simdi 85 falandir

Ogrenci 5: 84 falandir

Arastirmaci: peki

Ogrenci 4: derse girmedigimiz i¢in de olabilir mi?

Arastirmaci: evet olabilir mi? Sizce bunu diisiindiigiiniizde etkisi var mi1?

Ogrenci 3: ben diisiinmiiyorum c¢iinkii 240 sonradan oldu baslarda etkiliyodu yine
anlamiyodum yani bu aslinda gramer olarak anliyorum ama kelime
hazinesiyle alakali. Okudugumu anlamiyorum sinavlarda
yani bilmiyorum ¢iinkii kelimeyi ondan oldugunu diigiiniiyorum

Aragtirmaci: peki mesela bu konuda hocalarina danistin m1 yani yardim istedin mi ya

da hocalarimizin sizinle olan iletisimi konusunda ne diistiniiyosunuz?

Ogrenci 3: bence olmasi gerektigi gibi davraniyolar yani 6yle bi sey yok sadece
bizim ¢alismamamizdan kaynaklaniyo bunda da yardim isteme geregi
duymadim sonugta benim beynime zorla sokacak halleri yok kelime
ezberlemem gerekiyo ezberlemeyince de boyle oluyo

Arastirmaci: sizler peki iletisim konusunda ne diisliniiyosunuz?

Ogrenci 2: ya benim 6nceki hocalarimi hepsi ¢ok iyiydi simdi bu dénemdeKki
hocalarim da ¢ok iyi sanslt oldugumu diislinliyorum yani memnunum
hocalarimdan tamamen benden kaynaklaniyo Ingilizceye 6nyargim var
ama mecburuz yani

Arastirmaci: devamsizlik etkiledi mi?

Ogrenci 5: acikg¢ast devamsizlik ben ikinci donem remedy’ye kaldiktan sonra daha

128



cok yapmaya basladim evden ge¢ geldim gec gelince ailemden kopunca
motive olamiyorum ¢ok fazla iste o da etkilemis olabilir ama genelde
devamsizligimi ikinci doneme attim birinci donem pek yapmadim yani

Ogrenci 4: ben de dyle diisiiniiyorum birinci donem az ikinci donem daha fazla
kalsin yaparim dedim

Arastirmaci: iletisim konusunda peki ne diisiiniiyosunuz hocalarinizin iletisimi?

Ogrenci 6: ilk dénem nerdeyse o kadar bekledigim gibi iletisim alamadim kisisel
onyargi hani kendim de bdyle sey yapmadigim i¢in ondan sonra hani
biitiin hepsini demiyorum da hani i¢inden hani bir iki tanesini
cikartabiliriz bir iki tanesi 1yi geldi simdi tabii ki hani insan tanidik¢a
hani yeni yeni gordiik ama ilk basta kisisel onyargi diyim ona gegti yani

Ogrenci 1: ben ek kontenjandan geldim sorular sordum hepsine de cevap verdiler
iletisim i¢in bayagi iyiydi benim i¢in bana yardimci oldular kitap
onerdiler ya da cd onerdiler bayagi sey yaptilar

Ogrenci 6: remedy’deki hocalardan aldigim iletisim daha iyiydi yani

Ogrenci 2: benim birinci dénem hocalarimdan biri sinifa geg kalinca dort puan
diisiiyo uyuyunca dort puan diisiiyo telefonu acinca tabi dort puan diisiiyo
yani boyle seyler de mesela insan1 olumsuz etkiliyo hani bi sekilde
derslere katilmasi agisindan etkenlestirmeye calisiyo ama hig bi etkisi
olmuyo tam tersi zitt1 oluyo dersten kopuyosun iif diyosun sinirleniyosun

Ogrenci 4: yapanlar yapiyo

Ogrenci 2: ona gore

Ogrenci 4: yapamayanlar

Ogrenci 2: yok yapan diye bi sey yok yapan herkesten dért puan on puan gidiyo
uyursan on puana ¢ikarmisti en son bizde

Arastirmaci: teacher assessment’tan m1 6gretmen kanaatinden mi?

Ogrenci 2: evet dgretmen kanaatinden yani iste olumlu seyler yaparsan ne bileyim
iste okul sinifla ilgili bi yarisma olsun bi sey olsun diizenlersen ona
katilirsan puan veya 6dev yaparsan panoya asilirsa ona ekstra puan boyle
boyle puanlar aliyodu o giin derste ¢ok kalktinmi art1 puan aliyodu yani
tamam giizel seyler ama bunlar bi telefon eline almayla da olmuyo yani
sonugta saate bakiyosun bagska bi sey oluyo

Arastirmaci: peki remedy dncesinde yine burada bulunma sebeplerinizden

bahsediyoruz hocalarinizin ders isleyisi hakkinda ne diisiiniiyosunuz?

Ogrenci 4: ben daha ¢ok kanaatim seyden yanayd tahtaya yazilmasi daha iyi oluyo
yani 6rneklendirilmesi falan ¢ok olmadi bizim sinifta

Aragtirmaci: bu bi etken olabilir miydi?

Ogrenci 4: e tabi ¢iinkii yazmiyosun yazmayinca da akilda kalmiyo bu yiizden de

hani tekrar etme imkanin olmuyo
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Ogrenci 6: kitap Ingilizce oldugu i¢in anlamiyosun hani hoca oraya yazip tahtaya sen
de onun Tiirkgesini bi sekilde yaziyosun not aliyosun daha sey oluyo eve
gidince bakip hani bi seylerle ilgilenebiliyosun kendi yazinm
okuyabiliyosun ama kitap zaten her zaman gordiigiin kitap

Ogrenci 2: bizim birinci dénemde hocamiz iste bilgisayardan tahtada kitaptakiler
oluyodu yanlar1 da agiyodu yaziyodu falan o da mesela ¢ok iyiydi kitabi
olmayanlar bile bakiyodu bakmak zorundasin yani derse katilmak
zorundasin

Ogrenci 1: bence de gorsellik daha dnemli gorsel bi sey yani internetten agtiginda bi
sO0zclgii yazdiginda o goriintii oldugu zaman o akilda daha ¢ok kaliyo

Arastirmaci: Soyleyip gegmekten daha iyi

Ogrenci 1: o olmuyo geciyo ama gordiigiin bi seyi unutmak daha zor

Ogrenci 5: genelde formulize edince daha iyi anliyorum ben tense’leri falan ancak o
sekilde aklimda tutabiliyorum

Arastirmaci: su an bu sinifta bulunmanin bi sebebi olarak ders isleyis tarzin1 da

gosterebilir miyiz?

Ogrenci 5: ya aslinda belki cok degil sonugta ben kendim de formulize edebilirdim
sonradan ama hani sonucta belki de kiiciik bi par¢a da olsa etkendir yani

Aragtirmaci: peki canim sen ne diyosun?

Ogrenci 3: ben de etken oldugunu diisiiniiyorum yazarak ¢alismak her zaman igin
daha iyidir

Ogrenci 4: akilda kalic1 olur

Ogrenci 3: eve gittigimizde bakacagimiz bi sey olur elimizde anlasiimayan konusma
dolayisiyla etkili olmustur yani

Aragtirmaci: peki remedy oncesinde isledigimiz kitaplari nasil buluyodunuz yani bu

islenen kitaplar da remedy’de olmaniza etken olabilir mi sizce?

Ogrenci 1: bana gére yok agiklayiciydi gayet de iyiydi yani

Ogrenci 6: iyiydi hocam ciinkii bu zamana kadar ilk defa gormiistiik ingilizce
kitabini bana 1yi geldi yani bagka gérsem tamam da

Ogrenci 5: gecen giin mesela bi lise dgrencisinin elinde ayn1 kitabimizi gordiim
hazirlik lise 6grencisinde

Arastirmaci: Success mi?

Ogrenci 5: yani Success degil New Plus larm aynisini gordiim

Ogrenci 4: iiniversitelerin cogunda galiba aym kitap var ben de gérmiistiim
tiniversite dedigim iiniversitenin verdigi kitaplar diger liniversitelerde de

Arastirmaci: New Plus?

Ogrenci 4: New Plus degil de Success daha ¢cok

Ogrenci 6: bi ¢ok okuldan daha dndeyiz bdyle hani ilk basta 6grendigimiz seyler

baska bi okuldan bi arkadagimla konustugumuz zaman hani daha yeni mi
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bunlar1 gériiyosunuz diyorum ama kimi okulda bizden daha ileri seviyede
ayni zaman igerisinde
Ogrenci 2: ya soyle bi sey biz aslinda hani bizim hazirhgimiz gergekten ¢ok kolay
benim arkadaglarim var Bilgi’de olsun Yeditepe’de olsun onlarin ¢ok ¢ok
zor devamsizlik olay1 50 saat zaten hani biliyorum hig ¢alismayacak
liseyi zar zor bitiren insanlar Ingilizce ¢alisiyo bdyle kendilerini dersten
bagska bi sey yok bizde zaten devamsizlik ¢cok dersler o kadar agir degil
hocalar ¢ok fazla sikmiyo lay lay lom yani bi sekilde gecerim havasi var
onlarda yaz okuluna kalsaniz ekstra para veriyosunuz biz de para olay1 da
yok giizel bi sey aslinda ama onlarda bi sekilde kalma var biz de kalma
da yok eninde sonunda mezun olana kadar veririm bu dersi diyosun
Aragtirmaci: o zaman soyle diyebilir miyiz yani biraz da sizi boyle bi seylere
zorlayacak itecek bi gii¢c olmas1 gerekiyo
Ogrenci 2: evet evet
Ogrenci 5: bask1 olmasi lazim rahatlik bize yaramiyo
Ogrenci 4: ama kendi insann i¢inde varsa bi seyler mutlaka yapar
Arastirmaci: peki sey hakkinda ne diisiiniiyosunuz tamam kitap gilizel ama remedy
oncesinde remedy Oncesinde uygulanan program yani hizli m1 buldunuz
normal mi buldunuz bu da bi etken olabilir mi
Ogrenci 3: normaldi
Ogrenci 4: bence de kolay seylerdi
Arastirmaci: sen ek kontenjan oldugun i¢in zaten en basi...
Ogrenci 1: normaldi sonradan yetistim ben ama puanim yetmedi
Ogrenci 3: galisma isteginden ¢ok Ingilizcede alt yap1 daha énemli diye
diistinliyorum
Ogrenci 5: evet katiltyorum
Ogrenci 2: ben hi¢ gérmedim yani lisede yani ortaokulda gordiim diyorum artik
Ogrenci 5: dyle ben de alt yap1 konusunda suan gordiigiim seyleri ben ortaokulda
gordiim lise iki ve lise sonda artik OSS’ye hazirlik seklinde gegti ama lise
birde gordiigiim ¢ogu seyi burada da goriiyorum yani onun etkisi var
bence
Aragtirmaci: humm alt yapinin etkisi var alt yapi etkili dediniz agirlikli olarak peki
sevmeme konusunda
Ogrenci 4: evet ben sevmiyorum dyle ¢ok hani sevmiyorum az seviyorum diyelim
Ogrenci 3: ¢iinkii anlamiyorum yani anlamadigim bi seyi sevemem
Ogrenci 5: ben seviyorum aslinda
Ogrenci 3: basarili da olamazsin
Ogrenci 2: niye agirhik Ingilizce diye diisiiniiyorum hep

Ogrenci 6: ben ¢ok seviyorum sahsen ama bi seyler anladiktan sonra sevmeye
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basladim bi de yapacagim meslekten otiirli bilmem sart zaten daha da
ilerisine gidicem yani Ingilizcenin yanina bi tane daha koyucam kafamda
o var yani ama su Ingilizceyi bi almak lazim

Arastirmaci: sen?

Ogrenci 1: ben aslinda ¢ok fazla sevmiyodum da ilk geldigimde buradaki hocalar
sevdirmisti bi kag tanesi ¢ok sevdirdi onlar sayesinde sevmeye bagladim

Arastirmaci: peki meslek dedin sizler ne diislinliyosunuz ileriki mesleginizde yararl

olacagina inantyo musunuz Ingilizcenin?

Ogrenci 4: benim i¢in ¢ok dnemli

Aragtirmaci: neydi senin bolim?

Ogrenci 4: elektronik miihendisligi cok énemli disarida bi yere gittigim zaman dis
iilkeye orda ¢ok dnemli olacagina inantyorum yani bir iki sene
diisiiniiyorum c¢aligsmay1 disarida sonra buraya gelmeyi diisiiniiyorum
daha iyi1 yerlerde calismay1

Arastirmaci: ingallah sen canim mesleginde faydali olacak mi1?

Ogrenci 2: i¢ mimarlik benim bi sekilde olur ama daha ¢ok Ispanyolca benim igin
daha Italyanca benim meslegimde oralar ¢iinkii mimarlikta daha 6nde
daha geligmis yani diinyanin ekolii oras1 oldugu i¢in mimarlikta bi sekilde
yine Ingilizce her yerde gegerli oldugu i¢in 6nemli

Arastirmaci: sence yardimei olacak mi1?

Ogrenci 5: PDR olacak ama ben master yapmak istiyorum onun i¢in yardimec1 olmasi
gerekiyo Ingilizcenin

Aragtirmaci: sen? Boliim neydi senin?

Ogrenci 3: senarist veya kameraman olucam ya tabii ki énemli ama olmazsa olmaz
degil ingilizce benim i¢in ama yabancilarla ¢alisiliyo sektorde dolayisiyla
olmasi belli bi sey saglar ama olmazsa olmaz degil

Aragtirmaci: sen?

Ogrenci 6: benim kesin olmasi lazim

Aragtirmaci: boliim neydi senin?

Ogrenci 6: Uluslar arasi Ticaret ve Lojistik yani olmazsa olmaz Ingilizce sart

Arastirmaci: peki bu konuda bagka eklemek istediginiz bi sey var mi1? Suan bu sinifta

bulunuyo olmanizin sebepleri konusunda?

Ogrenci 4: 6rnek ¢dzmeme diyorum ¢ok az drnek ¢dzme

Arastirmaci: peki arkadaslar simdi ikinci donem bagladi sizlere bi program

uygulandi biraz da bu programi konusalim bu program hakkinda ne
diisiiniiyosunuz? Oncelikle isterseniz kitaptan baslayalim compiled
book diye bi kitap gordiiniiz degil mi?

bu kitab1 nasil degerlendiriyorsunuz? Hakikaten sizleri sdyle bi
toparlayabildi mi
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Ogrenci 4: en bastan ald1 iyiydi kolayd: anlayabildik ¢iinkii birinci dénemden biraz
alt yapimiz vardi ondan dolay1 anlayabildik ikinci donem

Arastirmaci: peki aktiviteleri nasil buluyosun yeterli diizeyde miydi

Ogrenci 4: daha ¢ok olabilirdi 6rnek ¢dziim daha ¢ok olabilirdi yani daha iyi
sindirilmesi igin Ingilizcenin daha iyi kullanilabilmesi igin dyle
diisiiniiyorum

Aragtirmact: sen Compiled Book la ilgili

Ogrenci 3: bence de kolayd: ilk basta ama birden bire zorlastigin1 diisiiniiyorum yani

Arastirmaci: hangi konudan sonra hatirliyo musun?

Ogrenci 3: hatirlamiyorum belki de bana dyle gelmistir diger arkadaslarimin ne
diisiindiigiinii bilmiyorum ama birden bire zorlastigini diisiiniiyorum

Aragtirmaci: peki seyler hakkinda ne diisiinliyosun iste okuma aktiviteleri konusma

aktiviteleri bunlarda yeteri kadar alistirma var mrydi1?

Ogrenci 3: bence yoktu

Arastirmaci: yani desteklenmesi gerekirdi mi diyosun?

Ogrenci 3: gerekirdi

Ogrenci 6: ben yani kitabr giizel buldum hani ilk dénemdeki temel oturdu yerine
ondan sonra zaten hani gereken seyler oldu yani demek ki 1yi1 ki kalmisim
diyorum sahsen ben oturdu yani sonugta hepsi gramer olarak yani her
seyi olmasa da ¢cogu seyi aldim kafama yani

Aragtirmaci: kitaptaki boliimleri nasil buldun egzersizleri nasil buldun?

Ogrenci 6: ya iyiydi yani hani sonugta ilk dénemin tekrartyd giizel oldu yani

Ogrenci 1: benim i¢in de iyiydi gramer acisindan énemliydi

Arastirmaci: zaten gramer-based bi kitapti sanirim

Ogrenci 1: ama ben o kitapta hocalarla yeni isledigimizde bazi konular vard
gosteriyolar iste boyle boyle yalniz sey dedim ben bunlar1 nasil
yapamadim diye diisiindiim artik nasil yapamadim diyodum yani bayagi
bi ilerledi onun sayesinde

Arastirmaci: peki yeterli buldun mu aktiviteleri?

Ogrenci 1: evet bana iyi geldi yani

Ogrenci 2: ben de hani kitap konusunda gayet iyiydi birinci dénemin biitiin hepsini
konularin yeterli derecede hani 6rnekler olsun seyler olsun ¢ok iyi
anladim onu ¢6zdliim

Aragtirmaci: aktivite bazinda 6rnegin okuma parcalar1 olsun konugma kisimlari olsun

yeterli miydi sence?

Ogrenci 2: yeterliydi

Arastirmaci: sen?

Ogrenci 5: ben de yeterli buldum gergekten birinci donemin tiim grameri oturdu yani

taslar yerine oturdu diyebilirim $0yle hani yeterliydi bence zaten daha
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fazlasin1 yapamazlardi bi donem boyunca isledigimiz seyi ancak o kitaba

o sekilde sigdirabilirlerdi aktiviteler olsun bence de yeterliydi

Arastirmaci: peki ders islenis bi¢imi acgisindan o programi nasil

Ogrenci 2:

Ogrenci 4:

Ogrenci 5:

degerlendiriyosunuz?
sOyle bi sey ikinci donem hoca degisikligi oldu skills hocalar gitti yerine
yabanct hocalar geldi hig bi etkisi olmadi daha ¢ok bizi batird: diye
diislinliyorum yani anlasamiyoruz sonucta hocalarla ders islenmiyo
isleyen isliyo gerc¢i dort bes kisi olarak hakkini yemeyelim ama dnceki
hocalarimiz olsaydi Tiirk hocalarimiz olsaydi daha iyi olurdu boyle bi
degisiklik yapilacaksaydi da donem basinda yapilmali en basta baglamali
senenin basinda yapilmaliydi zarar1 ¢ok biiyiik diye diislinliyorum ¢iinkii
biz hani gerek sinavlarda gerek hikaye olay1 bu hocalar bize 6gretecekti
yani yabanci hocalar bize higbir sey 6gretemedi yapamadik yani
yabanci1 hocanin da tabi biraz disa doniik olmas1 lazim yani kendi kurmasi
lazim muhabbeti daha ¢ok bilinen kelimelerle konusmasi lazim o yiizden
hani bizim i¢in yararli olmadi
ama bence burada idarenin hani seyi var su yonden hani sonucta tamam
yabanc1 hocalar pratik yapmamiz agisindan iy1 olurdu ama zaten remedy
sinifiy1z ne kadar pratik yapabiliriz ki onlarla hani onu da bi kenara
birakalim sonugta kiiltiirler farkli hani belki onlarin da sugu degil ¢iinkii
onlarin kiiltiirti ¢ok farkli bizim kiiltiiriimiiz ¢ok farkli genelde biz daha
bdyle Tiirk milleti olarak biraz daha bdyle biraz daha sicak 6gretmen
Ogrenci arasindaki iliskiye ¢ok 6nem veriyoruz bazi seylerde ¢ok
duygusal davrantyoruz belki onun ¢ok etkisi var diye diisiiniiyorum ben
onlar dyle degil hani sadece gireyim isimi yapayim ¢ikayim ama bizim
hocalarimiz boyle degil yani ne kadar verebilirsem goriisii ok var
O0gretmen 6grenci arasindaki iligkiye ben ¢ok 6nem veriyorum kopukluk
olunca gidiyo bi sekilde durduramiyosunuz

Aragtirmaci: diin okudugum kagitlarda bi sey dikkatimi ¢ekti fikrinizi merak

Ogrenci 2:

Ogrenci 6:

ediyorum remedy ye kalma sebepleri arasinda sey demis baz1 6grenciler
hocamiz ilk dénem ¢ok Ingilizce konusuyodu hep Ingilizce anlatiyodu
bu 6nemli bi sey mi?
evet evet benim hocamin biri siirekli mesela Ingilizce soyliiyo bi sey
anlamadim diyosun yani onu tarif etmeye ¢alisiyo bi sekilde ama bu
Tiirk¢e olmuyo mesela Tiirkce higbi sekilde yok boyle yapiyodu ben
bilmem yani Ingilizce sdyliiyodu kestirip attyodu mesela Y hoca
birinci donemde o mesela anlayalim yeter ki diye tekrar ediyodu
anlattyodu izah ediyodu o sekilde daha verimli oluyodu
mesela ilk baglarda boyle olmasa hani biraz temeli aldiktan sonra Tiirkge
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kelimeleri de bildikten sonra belki ikinci doneme dogru olsa bence daha
faydali olabilir

Arastirmaci: sen bi sey diyodun

Ogrenci 3: dogru ama Tiirkge de agikladilar bize rahat oldu aslinda yani

Arastirmaci: bi rahatlik sagliyo yani

Ogrenci 3: tabii ki yani anlayamadigin bi seyi anlayamazsin sonugta Ingilizceyse

Ogrenci 6: ikinci donem sonugta bazi seyler yerine otururdu

Ogrenci 1: kelimeler aklimizda olurdu kulaga yabanci gelmezdi bi de korkuyosun
sormaya zaten Ingilizce sana agiklayacak ya soramiyosun da

Ogrenci 5: bi soru soruyo mesela cevap veriyosun yani ilk geldigimizde ilk haftalar
bi sey soruyo cevap veriyosun sonra arkasindan why sorusu geldimi
bitiyosun zaten boyle bakiyosun

Arastirmaci: peki su anki basari durumunuzu nasil degerlendiriyosunuz?

Ogrenci 3: kotii

Aragtirmaci: kotii... Ortalaman ne alemde

Ogrenci 3: bakmadim bile moralim bozulmasin diye ama kétii yani son
zamanlarda hi¢ adam gibi derse de girmedim onun i¢in fazla yorum
yapmayayim ben

Aragtirmaci: peki o anlamda sey diyebilir miyiz yani bunun nedenleri i¢in ne

diisiiniiyosun

Ogrenci 3: devamsizligin artirilmasi

Arastirmaci: remedy programina bi yiikleme yapabilir miyiz o zaman?

Ogrenci 3: neden yapalim ki?

Arastirmaci: dedin ya durumum kétii diye

Ogrenci 3: iste dedigim gibi ipin ucu kact1 simdi iste istedigim kadar ugrasayim
toparlayamiyorum

Ogrenci 6: devamsizlik yiiziinden kagirmis iste o yiizden bi daha eskisi gibi olmaz
diyo

Ogrenci 3: {i¢ hafta derse girmedigimi biliyorum ben iist iiste ya da rahatsizlandim
zaten

Ogrenci 6: devamsizlik 240 ¢ok yani bilenlere iyi geliyo ama durumu kétii olanlara
Oyle yani yazik ediyo kendine

Arastirmaci: peki sen ne diislinliyosun bagar1 durumun igin?

Ogrenci 6: benim i¢in remedy ¢ok faydali gecti ilk donemki agiklarimi kapattim
zaten az bi farkla kalmistim o da ¢ok da calismiyorum yani evde falan
sadece hocalarla iletisimim ¢ok i1yi oldugu i¢in 6ne aliyolar ikinci siraya
bile gegmeme izin vermezler iste hocalara kendimi sevdirdim iste
iletisimimiz ¢ok 1yi o ylizden hani yakin oldugumuz i¢in siavlarda da bi

sekilde kulaginda kalan seylerden yapiyosun yani iyi geliyo finalden
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kalmazsak eger

Arastirmaci: sen ne diislinliyosun

Ogrenci 1: remedy benim i¢in de faydali oldu ilk donem ben hig ellinin iistiine
¢iktigimi bilmiyorum ama ikinci dénem ellini altina hi¢ diismedim
yikselmeye basladi ama bende sey var listening ler ¢ok duyamiyorum

kelimeyi anlayamiyorum yavas yavas bu gelismeye baglad1 ger¢i bu
sinavda da 1y1 geldi ama genel olarak ¢ok iy1 degil

Aragtirmaci: Su anki durumunu nasil degerlendiriyorsun?

Ogrenci 4: benim igin daha iyi olabilirdi aslinda ama yani yine de iyi saytyorum

Aragtirmaci: ise yaradi mi1 sence?

Ogrenci 4: bende ise yaradi gegen sinifimiz daha bdyle daha ¢ok derse katilim vardi
gbze batmiyodum agikcasi hani simdi daha ¢ok goze batmaya bagladim
simdi kaldirmiyorum bazen parmak falan o yiizden hocalarim deli oluyo
1y1 oldu gergekten remedy ¢ok iyi oldu benim i¢in ¢iinkii belki {ist sinifta
olsaydim daha kotii olacakti durumlar tam alamayacaktim temeli o
yiizden iyi oldu

Aragtirmaci: sen?

Ogrenci 2: bastan iyiydi sonradan koptum derslerden falan smavda da etkisini
goriince ben demek ki bunu yapamiyorum dedim pes ettim yani benim de
boyle bi huyum vardir bi seyi bastan yapamiyosam sonra birakiyorum
olmuyo bu demek ki diyorum yok yani sonu gelmiyo miicadele
etmiyorum

Ogrenci 3: insanin calisas1 gelmiyo ki yani

Ogrenci 2: hirsli insan yapar aslinda ama bende o hirs yok

Ogrenci 3: bende de yok

Ogrenci 2: iistiine gitsem yaparim

Ogrenci 3: iistiine gidecek bi sey yok ama dedigim gibi o kelime hazinesi ¢ok
etkiliyo yani grameri anliyosun belki ama soruyu anlamayinca bildigin bi
seye bile cevap veremedigin oluyo yani

Ogrenci 2: sinavda bakiyorum mesela ben bunu biliyodum niye boyle bi sey
yapmisim ki diyorum

Ogrenci 4: sonradan bakinca

Ogrenci 2: ¢cok kétii oluyo o mesela

Ogrenci 4: o dikkatsizlikten de kaynaklaniyo

Arastirmaci: peki remedy programinda degistirmek isteseydiniz var m1 degistirmek

istediginiz bi sey? Sunu da sdyle yapsalarmis daha iyi olurmus
diyeceginiz bi sey

Ogrenci 4: yabanc1 hocalar1 degistirmek

Ogrenci 6: seneye en basindan baglayabilirler belki
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Ogrenci 1: katiliyorum

Ogrenci 3: yabanc1 hocalarin olmamasi daha iyi olur

Ogrenci 1: sey var hani bazen remedy simifinda bazis1 var hig ders dinlemiyo o
zaman da yavas yavas ilerlemeye basliyosun belki o olmasaydi
calismalarda daha ileriye gidebilirdik diger siniftakilere daha da
yetisebilirdik ama simdi biraz daha geride gidiyoruz gene de zevkli
geciyor
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Aragtirmaci:

Ogretmen 1:

Aragtirmaci:

Ogretmen 1:

Arastirmaci:

Ogretmen 1:

Appendix 5

Ogretmen 1 ile Yapilan Bireysel Goriisme
Evet peki sence neden 6grenciler remedy programina kaldilar,
yerlestirildiler?
Oncelikle bu okulda Ingilizce egitim verilmemis olmasinin bence
birinci sebep oldugunu diisiiniiyorum. Eger Ingilizce bir egitim olsaydi
cocuklar zaten isteksiz 6grenciler bastan elenmis olacakti. Geriye de
bize kalacak olanlar odakli bir grup olarak karsimiza ¢ikacakti.
Ingilizce egitim derken...
Boliimlerde evet egitim dilinin Ingilizce olmamasinin dezavantaj1 bu
clinkii birgok 6grenci bu okulu neden sectiniz sorusuna Tiirkge egitim
verildiginden dolay1 se¢tim diyorlar. Bunun disinda 6grencilerin genel
olarak geldigi okullarin yani kendi backgroundlarindaki okullarin
yetersizligi de bir sebeptir. Zaten buraya 6zel bir okula gelmis
bulunmaktalar. Bu da onlarin ge¢misinin biraz bos oldugunu gosteriyor.
Altyapilarinin olmadigini hele Ingilizceye karsi altyapilarmin olmadigimi
gosteriyor. Bu ¢ocuklarin ¢ogu Anadolu’dan geliyor. Anadolu’dan gelen
cocuklarin da Ingilizce egitimini tam alamadigini diisiiniiyorum. Cesitli
sebeplerden dolay1 olabilir bu, meslek lisesi ¢ikisli olmalar1 gibi sebepler
olabilir. Ama ¢ocuklarin istekli olarak okumamalarinin en biiyiik sebebi
burada onlara bir segme hakkinin verilmemis olmas, Ingilizce okumak
zorunda kalmak en kétii sebep onlar i¢in bence.
Peki Ingilizceye kars1 tutumlar1 hakkinda ne diisiiniiyorsun?
Cogu Ingilizceye karsi ¢ok dnyargili. Kesinlikle dgrenemeyeceklerini,
anlayamayacaklarini diisiiniiyorlar. Bu da onlarin kendi su ana kadarki
egitimlerinden kaynaklaniyor. Iste gegmiste bir Ingilizce 6gretmenini
sevmemesi ya da gecmiste Ingilizceden basarisiz olmasi cocugun
Ingilizceye kars1 antipati duymasina neden olmus. Su anda cogunun

sebebi boyle goziikiiyor.
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Arastirmaci: Peki okulda yapilan uygulamalarin da 6rnegin devamsizligin 240 saat
olmasi gibi remedy’ye etkili oldugunu diisiiniiyor musun?

Ogretmen 1: Tabi. Simdi zaten remedy ikinci donemde ortaya ¢ikan bir sey oldu
karsimiza ve bu ¢ocuklarin 240 saat gibi hi¢bir okulda taninmayan bir
devamsizlik hakkina sahip olmasi ¢ocuklari resmen yoldan ¢ikardi. En
niyeti diizgiin olan ¢ocuk bile agagida kantinde olan muhabbete akli
takilip asag1 inmesine neden oldu ve bu da...

Aragtirmaci: Niyeti bozdular yani...

Ogretmen 1: Aynen dyle niyeti bozdular. Ama ¢ok bastan ¢ikarici bir rakam 240. 80
saat olsa hepsi dikkatli harcayacakti ama 240 diisiin sekiz ay siiren bir
okulda iki ay on giin boyunca gelmiyorlar. Bunu ¢ocuklar hesaplamislar
zaten.

Aragtirmaci: Nedenleri hakkinda baska sdyleyecegin bir sey var mi1?

Ogretmen 1: Bu ¢ocuklarm ¢oguna ben kendim bizzat sordugumda ¢ocuklardan hep
soyle yanit aliyorum. Hocam ilk basta Ingilizce olarak bize ders
anlatildig1 icin ben hayatimda hi¢ Ingilizce bilmiyordum hig
duymamistim ve bu sebepten dolay1 koptum. Mesela benim su an
remedy sinifimdaki en caligkan 6grencilerim en gayretli 6grencilerimin
hepsinin bana sundugu mazeretlerden biri bu. Hocam Tiirkce
anlatilmaliyd: ilk donem, belki ikinci donem Ingilizce anlatilmaya

gecilmeliydi diyorlar ki hakl olabilirler. Ciinkii hi¢ Ingilizce gormemis biri
icin belki degisik bir bakis acis1. Evet hakli olabilirler belki de.

Aragtirmact: {1k donem uygulanan miifredat: nasil buluyorsun yani ¢ok mu hizltyd:
icerik olarak?

Ogretmen 1: Aslinda ¢ok hizl1 bir igerik degildi bence. Yani hatta bence bizden daha
hizl1 giden okullar da var. Kur sistemiyle gitmedigimiz i¢in yavas
ilerliyoruz aslinda burada hizli sayilmiyoruz bence.

Aragtirmact: Ogrencilerimizi ayirdik remedy’ye ve onlara bir program uyguladik. Bu

program hakkinda ne diisliniyorsun? Hakikaten eksiklerini giderip
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Ogretmen 1:

Arastirmaci:

Ogretmen 1:

Arastirmaci:

Ogretmen 1:

Aragtirmaci:

Ogretmen 1:

seviyelerini yiikseltmelerine yardimei oldu mu sence?

Soyle soyleyeyim 30 kisilik bir sinifta her sinifta 7-8 6grenci sinifi
kurtaran dersi gotiiren lokomotif 6grenci bu da simdi ne yapiyor tigte bir
gibi bir rakam bile olmuyor. Onemli olan burada o 7 kisi eger remedy
sinift olmasaydi diger siniflarda iyice yok olur giderler miydi ya da
devam ederler miydi? Onu tam agikgasi kestiremiyorum. Ama 7 kisi
icin 1y1 olmasi demek ¢ok kotii bir calisma ortaminin olmasina neden
oldu. 7 kisi istekli 23 kisi isteksiz ve devamsizlig1 bittigi i¢in sinifta
oturuyor. Bu hoca i¢in de diger 6grenciler i¢in de ¢ok sikici bir
durumdu.

O zaman diger 23 dgrencinin isteksiz olmasinin sebebini remedy’ye
yiikleyemiyoruz?

Evet remedy’ye yiikleyemiyoruz onlar zaten isteksiz. Onlarin
remedy’de olmasalardi da ayn1 sekilde devam edeceklerine eminim.
Compiled Book diye bir kitap isledik. Bu kitab1 nasil
degerlendiriyorsun? Yeterli buluyor musun aktiviteleri, reading,
speaking...?

Compiled Book tamamen mekanik bir kitapti. Bana gore daha giizel bir
sekilde hazirlanmis bir kitap olabilirdi. Bir kere listening’ten ¢ok
fazlasiyla yoksun bir kitapti. Reading de ayn1 sekilde. Siirekli sadece
grammar odakli bir kitapti Compiled Book. Tabii ki gelistirilebilir.
Gelistirilmesi gereken bir kitap bence. Ama sO0yle mekanik olarak
diistiniirsek sanki bir dershanede 6grencilere verilen self-study
yapmalart i¢in verilen bir kitap gibiydi.

[letisim ag1sindan diisiiniirsek remedy’de 6grencilerle iletisimin kendi
adina konusursan nasildi1?

Ben iletisim agisindan ¢ocuklarla pek problem yasamadim. Aslinda hani
diisiiniince terbiye anlaminda bozuk c¢ocuklar yok elimizde. Ama

isteksizlik en 1yi yetismis ¢ocugu bile sinif igcinde yapmamasi gereken
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Arastirmaci:

Ogretmen 1:

Arastirmaci:
Ogretmen 1:

Aragtirmaci:

durumlara sokabiliyor ya da etkilendigi diger sinif arkadaslar1 oluyor.
Konusma ortami, bir ugultu ortamu siirekli sinifta olusuyor fakat bu
hocanin iletigimini zaman zaman gerginlikler olugsmasina neden oluyor
ki bu da 6grenci ile hoca arasindaki iletisimi giderek uzaklastiran bir
sebep. Sonra dyle bir oluyor ki ne hoca zevk alarak o giin o sinifa
gidiyor ne de o hoca oldugu i¢in 6grenci sinifa zevk alarak geliyor.
Ama bu 6grenciler normal siniflar i¢inde belki de ¢ok fazla kendilerini
gosteremeyeceklerdi. Ama remedy’de bir gii¢ bir birlik olusturdular ve
bu da bizler i¢in son derece dezavantajli oldu.

Peki programin sonunda diisiindiiglinde su da sdyle olsaymis daha iyi
olurmus dedigin bir sey var m1?

Ben olsaydim kesinlikle devamsizliktan degil sadece basarisizliktan da
kalmay1 saglardim. Buradaki herkes zaten onu istiyor. Ciinkii bir
ogrenciyi maalesef giidiilemek icin zoraki bir seyler koyman gerekiyor
ontine. O ylizden ben her zaman i¢in kur sisteminin en giizel olduguna
en mantikli olduguna inananlardanim. En azindan ¢ocuk iki ay kendini
deneyecek bir seyler 6grenecek iki ayin sonunda hemen
degerlendirilecek ve eger basaramiyorsa iki ay dncesine donecek. Dort
ay bakacak olmuyorsa bir iki ay geriye gidecek. Yani tabi bu 6grenciyi
kamgilayan ha tabi bir kismin1 da tamamen bezdiren bir sistem. Ama
kesinlikle bence giidiileme agisindan son derece yiiksek uyaricisi olan
bir sistem.

Eklemek istedigin bir sey var m1?

Cok tesekkiir ediyorum.

Ben tesekkiir ediyorum.
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Aragtirmaci:

Ogretmen 2:

Arastirmaci:

Ogretmen 2:
Aragtirmaci:

Ogretmen 2:

Arastirmaci:
Ogretmen 2:
Aragtirmaci:

Ogretmen 2:

Arastirmaci:

Ogretmen 2:

Ogretmen 2 ile Yapilan Bireysel Goriisme
[lk donem sonunda sence neden dgrenciler remedy siniflarina
yerlestirildiler?
Onlara son bir bonus olsun faydalansinlar diye konmustur. Dort haftalik
bir siire¢ sonunda telafi etsinler diye yapildi ama...
Peki 6grenciler sence neden kaldilar?
Ingilizce 6grenmek istemedikleri i¢in, hazirlik smifinda kalma olmadig
icin sermeyi tercih ettiler.
Baska? Devamsizlik hakkinda ne diisiiniiyorsun?
Yok devamsizligin bununla ¢ok bir ilgisi yok sonucta devamsizlik
siirmni hi¢ kullanmayan 6grencilerimiz de var. Bununla bir ilgisi yok
yani. Sorumlu olan geldi gecti gitti.
Peki ilk donem miifredat: hakkinda ne diisiiniiyorsun? Hizli miydi?
Yooo hayir her seyiyle tamdi bence.
Kitaplar?
Kitaplarla ilgili hi¢bir sikintimiz yok. Belki de su ana kadar bu okulda
gelmis ge¢mis en iyi course book. Ingilizcenin core dedigimiz 6ziinii
inceleyen en iyi kitap. Hala daha bir sey olmuyorsa biraz da 6grenciye
bakmak lazim. I¢ motivasyon eksikligi, adam sendecilik, nasil olsa
kalma yok, bir sekilde hallederiz borglu geceriz zihniyeti. Yoksa
malzeme, program, hocalarin ¢abasi bunlar zaten 6grenciyi yirmiye
katliyor. Ogrenciler bizim yirmide birimiz ¢alissalar gececekler de
olmuyor iste. Bu kadar basit.
Remedy siniflarina geldiler daha sonra onlara bir program uyguladik.
Programi nasil degerlendiriyorsun? Seviyelerini yiikseltmelerine
yardimct1 oldu mu sence?
It is debatable yani ¢ok bir sey diyemeyecegim ¢iinkii verdigimiz kitap
son derece structure-based. Yani kopyala yapistir, make sentences tarzi

bir kitap. Bununla onlarin fundamental seviyedeki eksikliklerini
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Aragtirmaci:

Ogretmen 2:

Arastirmaci:

Ogretmen 2:

giderecegimizi diigiiniiyoruz ama sonugcta o kitab1 yaptiktan sonra tekrar
course book’a devam ettik. Onu bilmiyoruz. Acaba bu bdyle gitse mi
daha 1yi olurdu? Ama 6yle de giderse bunun 6l¢iisii yok. Bu seferde
Ingilizcenin prensibini kagirtyorsunuz. Sadece gramerini, matematigini
ogreniyor. Ne konusuyor ne yaziyor. Cok net bir bilgim yok ama ¢ok da
fazla faydasi olmadig1 kesin.

Peki Compiled Book’taki aktiviteleri nasil degerlendiriyorsun?
Listening, speaking, reading?

Fena degil aktiviteler o anlamda. Speaking’ler bence giizel. Ancak
ondan aldiklar bilgileri bir tiirlii course book’a transfer etmiyorlar

veya edemiyorlar veya liseniyorlar bilmiyorum. Ciinkii dort haftalik bir
donemden sonra oraya geciyoruz ve dort hafta bir 6grenci kitlesini
degerlendirmek i¢in 1y1 bir siire degil. Bilmiyoruz yani. Dort hafta orda
speaking’i 6grendi. Course book’a geciyoruz aynisi var. Bu sefer
kondisyonlar1 m1 diisiiyor, aman nasil olsa yaptim deyip birinci
donemki aligkanliklari olan ¢alismamaya m1 doniiyorlar onu bilmiyoruz.
Ama okuma parcalar1 falan kotii degil. Zaten bir kismi1 Headway’den
alinmig pargalar, bir kism1 Cutting Edge’den alinmis pargalar. Onlar
taninmamis parcalar degil. Diyaloglarin i¢ginde gosterilmeye caligmis
gramer boyutu ama onlar belki biraz eksik olabilir ama okuma ve
speaking anlaminda sdylerseniz bence eksik degil.

Yani kitabi tek basina degerlendirirken tamam diyorsun da senin
dedigin nokta Compiled Book’tan Success’e gegerken mi sorun
yastyorlar?

O da var. Kitabin belli bolgeleri Success’e geciste yetersiz kaliyor
olabilir de. Ama yani ne bileyim o gecisi saglayacak olan da 6grencinin
kendi kisisel motivasyonu. Sonugta ¢ok agir metinleri de koysaniz o
kitaba 6grenci hadi yapayim dese de onu diyecek 6grenci kitlesiyle

calismiyoruz. Ciinkii bunu derken Subattan bahsediyoruz, Mart geliyor
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Aragtirmaci:

Ogretmen 2:

Aragtirmaci:
Ogretmen 2:
Arastirmaci:

Ogretmen 2:

ve iki ay sonra okul bitiyor hissine kapiliyor 6grenci. Oyle degil.

Peki suan diisiindiiglinde remedy programinda su soyle yapilsaydi daha
iyi olurdu diyebilecegin bir sey var mi?

Valla lokomotif tabir ettigimiz 6grenciler yok. Bu benim ciimlem degil.
Tabi 6grencilerimiz bu terminolojiyi kullanamazlar ama su climleyi
kullandilar: Hocam bu sinifta biraz da bilen olsa daha iyi degil miydi?
dediler. Tabi demeye c¢alistig1 ¢ocugun lokomotif 6grenci yok. Ne
demek bu? Sonucta hoca bir iki bir sey soruyor biz 6grencilere ancak
ayna tutabiliriz. Sonugta kendilerinden 6greniyorlar. Tur donmiiyor ki
sinifta. Cevap alamazsaniz 6grenci size bakiyor siz 6grenciye
bakiyorsunuz. Dolayisiyla tamamen kotii 6grencilerden olusturulmus
remedy sinifi uygulamasi bence kokiinden 6lii dogmus bir uygulama.
Onerin var m1 peki?

Gecen sene boyle bir ayiklamay1 yapmadik.

Basar1 nasildi peki?

Bundan ¢ok daha yiiksekti. Remedy’de yiizde {i¢ gibi bir basar1 orani
cikt1 ii¢ kisi gecti. Digerlerinin siifinda dort, bes. Besten fazla gecen
yok. Ayirmasaydik ¢ok iddialtyim bunun iki {i¢ kat1 daha fazla 6grenci
gecerdi. Ciinkii diger arkadaslarinin i¢cinde goreceklerdi, motive
olacaklardi ve daha 6nemlisi basariyla ve basarisizlikla davranis dogru
orantilidir. Yani 6grenci bir seyi basardik¢a davranisi diizelir, derse
katilir, 6grenci gibi davranmaya baglar. Basaramadik¢a ben zaten
yapamiyorum der, isi biraz daha yaramazIliga vurur, dinlememeye gider
ve iyice artik dersi kaynatma yoluna gider ¢iinkii bu insan psikolojisidir.
Bir yere saklanacaktir. Toplum i¢inde insanlar bir yere saklanirlar.
Kimileri kitaba saklanir, kimileri devamsizliga saklanir, kimileri
haylazliga saklanir. Ama biitlin haylazliga saklananlar1 bir araya
koyarsamz eger herkes bu sefer birbirinden goriir. Uziim iiziime

baka baka kararir misali bir sey ¢ikmaz ¢ikmadi da zaten. Gegen sene
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¢cikmisti. Ondan onceki sene de ¢ikmusti.
Arastirmaci: Eklemek istedigin bir sey var m1?
Ogretmen 2: Tesekkiir ediyorum.

Aragtirmaci: Ben de.
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Aragtirmaci:

Ogretmen 3:

Aragtirmaci:

Ogretmen 3:

Arastirmaci:

Ogretmen 3:

Aragtirmaci:

Ogretmen 3:

Ogretmen 3 ile Yapilan Bireysel Goriisme
Sizce neden 6grenciler remedy sinifina kaldilar?
Dort senelik egitim sonrasinda lise egitimleri sonrasinda ilk defa gegcen
sene bir¢cok dgrencinin de girebilecegi bir liniversite siavinin
sonucunda kontenjan agigindan faydalanan sokaktaki herkes
iiniversitelere girdi. Parasi olanlar da bizi tercih ettigi i¢in o 6grenciler
bana gore Ingilizce egitimi alabilecek diizeyde dgrenciler degil. Tiirkce
{iniversite egitimi alabilirler ama kesinlikle Ingilizce 6grenebilecek
kapasitede degiller. Birinci nedeni bu. Tkinci nedeni hadi bi sekilde
geldiler, Tiirkge egitimi olan bir okulda neden ingilizce 6greniyorum
diye bir kars1 koyuslar1 oldu. Ama bunlar daha sonra pozitif olarak da
anlatacagim seyler yani. Ugiinciisii de Ingilizceye kars1 ilgisiz olmalar
ya da yabanc1 dile kars ilgisiz olmalari.
Altyap1 eksikligini mi kastediyorsunuz bundan yoksa...?
Hayir tamamen diinya gériisleri. Istemiyorlar yani yabanci bir dil
ogrenmek istemiyorlar.
Reddediyorlar
Evet reddediyorlar. Bizim 6grencilerimiz daha ¢ok niye Tiirk¢e diinya
dili kabul edilmiyor sorusuyla gelen insanlar. O yiizden.
Peki okulun uygulamalarinin da etkili oldugunu diistiniiyor musunuz?
Ornegin devamsizlik saatinin 240°a ¢ekilmesi.
Devamsizligimiz hep bdyleydi aslinda bizim. Yani 240’a bir sey
cekilmis degil aslinda. Sadece bizim 6grencimize bir nevi rahatlatma
verildi. Bu da yine bu seneki bu otomasyona gegis bilgisayardaki olaya
kisilerin vakif olamayisi. Biz daha dnceki senelerde 120 saat resmi
olarak devamsizlik 120 saat de rapor hakki diyorduk. Raporla biraz
olay1 zorlastirnyorduk. Ama her haliikarda rapor alip gelen 6grenci full
olarak kullanirsa yine 240 saat devamsizlik hakki yapiyordu, yapmaya

hakk1 vardi. Bu sene kimse ne doktorlara riisvet versin ne de disarida
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Arastirmaci:

Ogretmen 3:

Aragtirmaci:

Ogretmen 3:

Aragtirmaci:

Ogretmen 3:

dolansinlar diye 240 dendi. Ayni1 zamanda bilgisayardaki problemi
halledebilmek i¢in. Yani 240 saatin Ingilizce 6grenmemeyle bir alakasi
oldugunu diisiinmiiyorum. Hala 239 saatte olup sinifa devam eden
ogrencilerimiz de var ki bu 6grencilerimiz bu benim i¢in son firsattir
deyip... Yani az dnceki negatiflikler disinda c¢ok ciizi bir kesim
pozitifligimiz var. Iste remedy nin tek amaci mantig1 oradaki
pozitiflikleri kurtarip dogru diiriist calisip egitim alan 6grencilerle ayni
seviyeye getirmek.

Bu kadar galiba degil mi nedenleri? Baska var mi1 akliniza gelen?
Devamsizlik ikinci donem problemdi. Birinci donem o kadar biiytik bir
problem degildi bu sene i¢in. Aslinda yine gegmisteki egitim sistemi
diye diisiindliglimiiz zaman aldiklar1 egitim diye belki ¢ok giivenenler
oldu aldiklar1 egitime. Yani hi¢ almayanlara bir seyler 6gretmek biraz
daha kolay daha dogrusu dogruyu 6gretmek kolay yani. Ama ben bir
sey biliyorum deyip gelenler eger bir de yanlis bilip geldilerse onlarda
degistirmeyi yapamadik. Onlar bildiklerini okumaya devam ettiler.
Remedy’ye kaliglar1 o yani.

Genel anlamda o zaman igsel faktorlerin etkili oldugunu sdyleyebilir
miyiz?

Kesinlikle. Art1 sey de var yani ben kolejden mezunum, 7 seneden beri
Ingilizce gériiyorum ve halen de hazirliktayim diyenlerin de biiyiik
karsi ¢1kis1 da var. Ama o zaten 7 senede de 6grenmemis bir 6grenci
ama her sene her sene Ingilizce diye geldiginde bu sefer niye Ingilizce
diyor. Kars1 ¢ikislar1 o. Ogrenmek istemiyorlar.

Peki bizim uyguladigimiz remedy programini nasil
degerlendiriyorsunuz? Ogrencilerin seviyelerini yiikseltmelerine katkida
bulundu mu sizce?

Cok az bir kesime. Cok ¢ok az bir kesime ¢linkii bana gore ¢ok kisa bir

stirede 6grenci bakin ilk donem sunu alamazsan kalirsin kalirsan ii¢
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Arastirmaci:

Ogretmen 3:

Arastirmaci:

Ogretmen 3:

donem aslinda okul da ii¢ donem ama biz 6tekine boyle gegmeyi hak
verdik yani bunlar1 bizim 6grencimize belki tek tek dgrencileri ¢cagirip
anlatmak lazim. Biiyiik bir kesimi alip da 600-700 kisilik bir 6grenci
grubunu asagida bak cocugum iic déonem ama iki donemde ¢ikarsin
kalirsin dedigimiz zaman o 700 kisinin 400 ve {istii zaten anlamiyor.
Dinlemedigi i¢in anlamryor. Geriye bize belki 100 kisi 150 kisi dogru
anlayip bir 100-150 kisi de ne anladigindan kendi de habersiz olup
etrafa yanlis haber veren 6grenciler oluyor. O yiizden okulun sistemini
daha bilmedikleri i¢in Ocak ayinin sonlarina dogru “Ne oldu? Niye
kaliyorum? Ben simdi yaza kadar burada miyim?” idrak1 oluyor. O
zaman kitab1 ele alalim. Bes hafta ne oldu? Cocuk zaten o anda ben
kalmamaliydim derdiyle kitaba da bir karsi1 ¢ikisi var. Ama zaten bastan
ben kaldim diyenin ¢ok bir farki oldu mu? Onun zamanlamasi yanlis
geliyor her zaman. Remedy’nin zamanlamasi ¢ok yanlis geliyor.

Yani?

Eyliil’de 6grenciyi alip Ocak’in sonuna kadar bir yerlere getirmeye
calismak ve buraya kadar yapamadiysan baga donelim demek bana
yanlis geldi. Onceki toplantilarda da sdyledim ama tam olarak nasil bir
¢Oziim bulunuru ¢ok ifade edemiyorum ¢iinkii kafami yormuyorum
acikgasi.

Yani Ocak ge¢ mi oluyor?

Cok gec. Bana gore 0grenciyi Eyliil ayinda aliyoruz geceni gegirdik
kalan1 biraktik. Ondan sonra bunlar1 siniflandiriyoruz ama zaten ¢ocuk
kaldiysam ha A kuru ha Z kuru fark etmez diyor. Bir ¢caba gdstermiyor
hatta girmiyor derslere. Ama artik sen hazirlik 6grencisisin aldigin
notlar senin basarindir diye ise girildigi zaman ki bu achievement’larin
da belli oldugu zamandir. 11k achievement notu dgrencinin gidisatini
belirleyebilecek bir nottur. Birinci sinavin sonunda geldikleri diizey

nedir? Belki Simple Present Tense’i 6greniyorlar 6grenmiyorlar

148



programin akisina gore. Sifir seviyedeki bir 6grencinin gelip de bu
bilgileri aldiginda tabi sinavin da zorlugu kolaylig1 géz oniinde
bulundurularak 6grencinin 70’lik 80’lik notu almasi lazim. 60’liklar ve
50’likler benim i¢in remedy’ye kalacak potansiyel 6grencidir. Bunun
alt1 direk remedy’dir. Hele ilk sinavinda 40 falan alan 6grenci remedy
sinifinin en bas bela 6grencisidir. Hani 6grenmek isteyip beceremeyen
kismi1 ya da ben nasil olsa 6grenemiyorum bari birazcik dersi dalgaya
getireyim diyebilecek kismi. Remedy’nin adin1 bazen remedy yaptik
bazen yaz donemine attik bazen yariyilda yaptik Subat doneminde ya da
Haziran doneminde yaptik. Isimlerini degistirdik ama dort senedir falan
yapiyoruz bu isi. Ik senelerde hep remedy hocasiydim ve ilk senelerde
biz ¢ok basar1 aliyorduk. Yari yariya, yar1 yartyanin iistiinde. Ama bu
ogrencinin gecmiste aldig1 egitimle ve birazcik da aile ile alakaliydi.
Her sene asag1 dogru diistiigiinti goriiyorum. Hele bu sene tam bir
fiyasko diyebilirim tek kelimeyle. Bana gore ne olabilir? Ilk smavin
sonunda bu 6grenciye sdylenir sdylenmez o okulun izleyecegi
politikadir ama ilk sinav sonucuna gore 6grenciler yeniden bir
yerlestirmeye tabi tutulur. Hi¢ degilse “ben o hocami seviyordum bu
arkadagimdan ayrilamam” n inadin1 yapmazlIar. Biz onunla da
ugrastyoruz remedy siniflarinda siniflar karistig1 zaman. O psikoloji de
hem hocay1 yipratiyor hem 6grenciyi yipratiyor karsilikli. Ama ilk
dénemin sonunda daha yanindakinin adin1 bilmezken ayrilmis olursa o
¢ok problem teskil etmez diye diisiiniiyorum. Ug ay sonrasinda da eger
hadi bir iist diizeyi yakalayalim diye kosturdugunda {i¢ ay1 bes haftaya
sigdirmak cok zor. Ama bir ay1 birazcik daha geriden biraz daha
sindirerek ¢linkii bana gére remedy sinifinda Mayis ayma geldik
Mayisin sonlarindaysak ve bana hala to be fiilinde problem yasiyorsa
Ogrenci o zaman benim Eyliil ayindadir problemim. Yasanan problem

orada kalmistir. Ben onun {izerine Eyliildeki konuyu Subatta da
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Arastirmaci:

Ogretmen 3:

Aragtirmaci:

Ogretmen 3:

anlatsam bir yere gitmez Haziranda da anlatsam yine bir yere gitmez.
Konu tam anlamiyla oturmadan ben onun iizerine “Hadi passive
anlatityorum. Bak simdi oradaki be boyle oldu” deyince “Biz ona bagka
bir sey dememis miydik? Bu nerden ¢ikt1?” gibi aklinizin hayalinizin
almayacag bir siirii soruyla karsilasiyorsunuz. Benim diisiincem daha
erken bir zamanda, ad1 da belki o kadar itici olmayabilir daha farkli da
bir isim bulunabilir ama 6grenciyi eleyip bunlara yeniden baglamanin
zamani isin basinda olur sonunda olmaz yani. Ya da ortasinda olmaz.
Compiled Book diye bir kitap okutuldu. Onu nasil
degerlendiriyorsunuz?

Kitap ii¢ bes senenin “Bu da hos, bu da bunun yaninda giizel gider” gibi
deyip de ayn1 zamanda normal course book’umuza da, igerigine ya da
egzersiz tiplerine, uyacak bir kitap hazirlandi. Derleme toplama... Ilk
konular daha ¢ok gramer agirlikli moda mod egzersizlerle birazcik
oturtabilsinler diye. Ama yariy1 gectikten sonra reading ve writing’ler
gayet diizey olarak ve oran olarak iyiydi. Ama tabi compiled oldugu
icin listening yoktu. Listening’i disaridan karsilamaya ¢alistik. Onda ne
kadar basarili olduk olmadik bilmiyorum ¢iinkii reading’i basaramayan
listening’i bagaramaz deyip bu boyle zincirleme gidiyor.

Var m1 eklemek istediginiz bir sey?

Yani ben illaki bu sene i¢in ¢ok fazla konusmak istemiyorum ama
geemis senelerdeki remedy’lerimi hatirliyorum. Galiba 2003-2004
bizim ilk remedy yaptigimiz seneydi. Ogrencilerimizle ¢ok keyifli
zamanlar gecirdik biz. Normal sinifimda ben o kadar keyifli zaman
gecirmemigtim ¢linkii daha bir 6grenme ¢abasi igine girdikleri i¢in “Ben
biraz biliyorum ¢ok da fazla bir seye ihtiyacim yok dememislerdi.
“Ben a¢im sen de bana veriyorsun, ne dgretirsen 6gret” diyen dgrenciler
vardi. Orda da ii¢ bes 6grenci vardi ama kendilerini gosterdikleri zaman

biz onlar1 zaten kay1p olarak diigiinebiliyoruz. Her isletmede her
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iiretimde bir kayip vardir. Burasi da iyi bir insan {ireten bir yerse bizim
de bir kaybimiz olacaktir. Mutlaka ¢ikigini yapacak okuldan ama ona
gore kayip olarak c¢ikacak. Yeterli, donanimli bir insan olmayacak. Iste
onlar zaten “Benim babamin isi var, fabrikasi var” falan diyen
ogrenciler. Bir sene ikinci donem basinda yapmistik bu seneki gibi.
Hatta ayni1 sistemdi, yine bir baska kitapla girdik. Ama galiba o
donemki 6grencilerin yapisiyla alakali yiizde ellinin yetmisin {izerinde
bir bagar1 oldu. Bu zannediyorum ilk yaptigimiz seneydi. Ogrenci
kalmak istemedi, kendisin verilmis bir sans olarak gordii. Bu senekiler
kendilerine verilmis bir iskence olarak goriiyorlar. Bir sene remedy’ye
kalanlar arasinda iyi olanlar1 bir araya getirmeyi denedik. Cok
beceremeyecekleri bir araya getirdik ve o sinif ¢ok haylazlar sinifi
oldu. Ug tane erkek hoca verildi yine de durmadi ve o siniftan sadece
bir 6grenci gecti. Ama diger siniflarda giizel verim alind1 ¢linkii biitiin
haylazlar ¢ikartinca ve de dersi sabote edenleri bize iyiler kald1 ve
onlarla giizel ders yapabildik. Gegen sene farkli bir sey yapmistik. O
zaman yazin farkli bir kitaba gegtik. Mayisa kadar ayni kitapla geldik,
Mayistan sonra kalanlarla farkl bir kitaba geg¢ildi. Hani bu is i donem
degil de Haziranin ortasina kadar keyifli keyifli yapilsa hem biz daha
rahat gideriz hem de 6grenciler belki kendilerini daha ¢ok verebilirler.
Ondan 6te sOyleyebilecegim mesela 6grencileri fazla bir seviyeye
getirmeye calisiyoruz. Bana gore ¢ok yanlis. Bir sene icerisinde
yapilabilecek bir sey degil bu.

Arastirmaci: Sizce bir sene igerisinde yapilabilecek en yiiksek seviye nedir?

Ogretmen 3: Bizim dgrencimiz igin pre-intermediate ve intermediate’tan iki ya da ii¢
tane konu alirsiniz bunu da keyifle islersiniz. Baslangig i¢in de ayni
sekilde. Elementary’den dnce course book degil de disaridan baska bir
kitapla baslanmali ¢linkii 6grenciyi tantyoruz artik. Gelebilecek 6grenci

kapasitesini ¢ok iyi biliyoruz. Belki seviye bu sene diistii bilmiyorum.
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Ben seneye biraz daha olumlu bakiyorum. Simdi biraz daha elenmis
ogrenciler gelecek bize. Daha kaliteli 6grenci gelecek diye timit

ediyorum.
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Appendix 6

Remedial Class Evaluation Questionnaire for Teachers

Part 1
How valid are the statements below when you think about the reasons why students
were placed in remedial classes? Please mark the suitable choice for each statement.

1. They did not like English.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

2. They did not believe that they were capable of learning English.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

3. They did not want to study at Preparatory School.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

4. They had difficulty understanding the subjects due to their insufficient English
language education background.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Vvalid

5. They thought they would not need English in their business life.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

6. They did not allocate time for studying.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

7. They did not know how to study.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

8. They failed although they studied.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

9. They did not attend the classes regularly.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

10. The course book and the materials were not suitable for their level.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

11. They had difficulty following the classes since the pacing of the curriculum
applied was fast.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

12. They had difficulty answering the exam questions.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid
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Other:

Part 2
Please read the statements about remedial class application and mark the suitable
choice for you. You can also fill in other section if there is something not mentioned
below.

1. Remedial class programme helped the students improve themselves.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

2. The way the subjects were dealt with was suitable for their level.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

3. Exams matched with the subjects dealt with in the class.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

4. Exams were suitable for their level.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() | strongly agree

5. The Compiled Book was suitable for their level.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

6. | find the writing activities adequate in the Compiled Book.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() | strongly agree

7. 1 find the reading activities adequate in the Compiled Book.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() | strongly agree

8. I find the speaking activities adequate in the Compiled Book.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

9. I find the listening activities adequate within the whole programme.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree
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Other:
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Appendix 7
Remedial Class Evaluation Questionnaire for Students

Your Department:

Part 1
1. How long have you been learning English?
1.() 0-1 year 2.() 2-4 years 3.() 5-7 years 4.() 7 years and

more
2. Have you taken private course before? If yes, when and how long?

3. Which elementary school and high school did you graduate from?

4. What is your grade point average at the end of the first semester of 2008-2009
academic year?
1.()3-6 2.()6,1-8 3.()81-10 4.()10,1-125

5. How many hours did you not attend classes in the first semester?

1.()0-60hours 2.()61-121hours 3.()122—-182hours 4.() 183 -240
more

Part 2

How valid are the statements below when you think about the reasons why you were

placed in remedial classes? Please mark the suitable choice for each statement.

1. 1 did not like English.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

2. 1 did not believe that | was capable of learning English.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

3. 1 did not want to study at Preparatory School.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

4. | had difficulty understanding the subjects due to my insufficient English language
education background.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

5. I thought I would not need English in my business life.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

6. | did not allocate time for studying.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

7. 1 did not know how to study.
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1.() Notvalid  2.() Slightly valid  3.() Quite valid  4.() Valid

8. | failed although I studied.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

9. 1 did not attend the classes regularly.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

10. I found my teachers insufficient.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

11. The communication between my teachers and the students was insufficient.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

12. The course book and the materials were not suitable for my level.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

13. I had difficulty following the classes since the pacing of the curriculum applied
was fast.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

14. 1 had difficulty answering the exam questions.
1.() Not valid 2.() Slightly valid 3.() Quite valid 4.() Valid

Other:

Part 3
Please read the statements about remedial class application and mark the suitable
choice for you. You can also fill in other section if there is something not mentioned
below.

1. Remedial class programme helped me improve myself.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

2. The way the subjects were dealt with was suitable for my level.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

3. I find my teachers sufficient in teaching.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

4. 1 find my teachers sufficient in communicating with their students.
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1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

5. Exams matched with the subjects dealt with in the class.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() | strongly agree

6. Exams were suitable for my level.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

7. The Compiled Book was suitable for my level.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

8. | find the writing activities adequate in the Compiled Book.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

9. | find the reading activities adequate in the Compiled Book.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

10. I find the speaking activities adequate in the Compiled Book.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() | strongly agree

11. I find the listening activities adequate within the whole programme.
1.() I disagree  2.() I slightly agree 3.() I quite agree  4.() I strongly agree

Other:
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