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ABSTRACT

CODE-SWITCHING IN EFL CLASSES FROM THE PERSPECTIVES
OF TEACHERS

The research presented in this thesis examined teachers' views on
alternating use of mother tongue (L1) and English, in English as Foreign Language
(EFL) classrooms. This study was conducted with 30 instructors from 3 state and 3
private universities in Istanbul and Ankara. The instructors were presented an in-
depth conversational interview including ten questions which aimed to clarify the
answers to the research questions of the thesis. Teachers' views on advantages
and drawbacks of L1 use, the institutional constraints on non-native teachers and
the reasons for avoidance of or support for code switching were examined. The
interviews were voice-recorded and transcribed. The interviews which were held in
Turkish to overcome the effect of foreign language were translated and the answers
to the questions were analyzed and compared.

The results of the study showed that non-native teachers use Turkish in their
lessons for various reasons such as internalization, providing motivation, classroom
management, grammar instruction and teaching abstract vocabulary. However,
most of the teachers state that it's forbidden to use Turkish in their institutions.
Although they sometimes feel that their students need L1 use, they hesitate to
speak because of institutional constraints. The advantages of L1 use are more than
the disadvantages and the limits can be set by the teachers themselves according to
the interviewees. Whether there can be some ideological reasons for the promoted
monolingualism was asked and the answers showed that most teachers think this
monolingualism is promoted to provide opportunities for native speakers and
textbooks published in 100% English.

Key Words: codeswitching, monolingualism



TEZ OZETi

(")__C-‘.-VRETI\_IIE_I\ILERiN YABANCI DiL OLARAK iNGILizCE
OGRETIMINDE ANADIL KULLANIMINA BAKIS ACISI

Bu tez calismasi kapsaminda yapilan arastirmada 6gretmenlerin yabanci dil
olarak ingilizce dgretiminde anadil kullanimina bakis acilari incelenmistir. 3 devlet
Universitesi ve 3 0Ozel Universitede olmak Uzere 30 o6gretmen ile calisiimistir.
Ogretmenlere tezin arastirma sorularini iceren on soru sorulmustur. Anadil
kullaniminin avantajlari ve dezavantajlari, anadili Tiirkge olan ingilizce dgretmenleri
Uzerindeki kurumsal baskilar ve anadile basvurmak ya da bagvurmamak (dizenek
degistirmek) yoénindeki tercihlerin altinda yatan sebepler irdelenmistir.
Ogretmenlerle yapilan gériismelerin ses kaydi yapilmistir. Yabanci dil etkisini
uzaklastirmak maksadiyla gérismeler TUrkge yapilimig, gérisme ¢ézimlemeleri ve
cevirileri ekler bélimine dahil edilmigtir.

Galisma sonuglar, anadili Tirkge olan &gretmenlerin ig¢sellestirme,
motivasyonu saglama, sinif yénetimi, dilbilgisi ve soyut kelimelerin 6gretimi gibi
cesitli amaclarla Turkge'ye bagvurdugunu gdstermistir. Ancak, 6gretmenlerin ¢ogu
Tlirkce konusmalarinin kurum icinde sakincali bulundugunu belirtmistir. Bazen
6grencilerin ihtiyag duydugu disinulse de, kurumsal kisitlamalar nedeniyle anadil
konusulmasi uygun bulunmamaktadir. Gérismeciler, anadil kullaniminin
avantajlarinin dezavantajlarina oranla daha Ustin oldugunu belirtmis ve bu
dezavantajlarin 6gretmenlerin tedbirleriyle azaltilabilecegini ifade etmigtir. Tek dil
kullanmanin altinda yatan bazi ideolojik nedenlerin olabilecegi degerlendirildiginde,
cogu Ogretmen bu yaklagimin dogal konusmacilari ve %100 ingilizce yazilan
kitaplari destekler nitelikte oldugunu belirtmigstir.

Anahtar kelimeler: dizenek degistirme, tekdillilik
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TRANSCRIBING CONVENTIONS

The signals below are used in transcribing the interviews.

Underscoring

Capital letters
Laughter particles
Paranthesis encasing an "' (.)

Asterix *

It was used to represent heavier emphasis of
the speaker

It was used for loud voice
Eh-heh
It was used to indicate very short pauses

It represented unintelligible utterances
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CHAPTER 1

INTRODUCTION

The avoidance of mother tongue (L1) lies behind many teaching techniques
which promote exposure to target language (L2) as much as possible. Most
teaching methods take the avoidance of L1 so obvious that no classroom use of L1
is ever mentioned (Cook, 2001, p. 2). Different teaching methods and approaches
have highlighted the target language use to such a great extent that ignoring the L1

seems to be inevitable.

The advocates of the L2-only position contend that students must be
exposed to a significant amount of L2 input if they want to develop better L2
proficiency, so using L1 in the classroom deprives students of valuable input, which
is defined by Krashen (1982) as comprehensible input roughly attuned to the
learner's level. Chaudron (1988) states that in the typical foreign language
classroom, the common belief is that the fullest competence in the L2 is achieved by
means of the teacher providing a rich L2 environment, in which not only instructions

and drills but also disciplinary and management operations are executed in the L2.

Wong-Fillmore suggests that learners who are used to hearing their teacher
use of the L1 tend to ignore the L2 and therefore do not benefit fully from valuable

L2 input (as cited in Turnbull, 2001).



With respect to these strict views against L1 use in the EFL classroom, few
studies have examined how both target language and mother tongue can be used in
EFL classrooms (Duff&Polio, 1990; Macaro, 2001). The purpose of L1 use in EFL
classrooms is ignored and the practitioners who use them are left to feel guilty for
resorting to it. By giving an ear to the needs and questions of students and teachers,
a growing number of researchers have begun to question the exclusion of the L1
from the classroom (Guthrie, 1987; Dickson, 1992; Hagen, 1992; Anton&DiCamilla,

1998; Cook, 2001; Macaro, 2001; Turnbull, 2001).

According to Cook (2001), the justifications for first language avoidance rest
on a doubtful analogy with first language acquisition, on a questionable
compartmentalization of the two languages in mind and on the aim of maximizing
the second language exposure of students, laudable but not incompatible with the
use of the first language. It is also argued that the sole use of L2 as a language of
instruction inhibits the learning process because it obstructs the connection of
previous and recent information and thereby it slows acquisition of meaning in L2
(Ellis, 1994). Using L1 often helps L2 learners to create a social and cognitive space

where they can work effectively to enhance their learning (Anton & DiCamilla, 1998).

Crystal suggests that code, or language switching occurs when an individual
who is bilingual alternates between two languages during his/her speech with
another bilingual person and switching commonly occurs when an individual wishes
to express solidarity with a particular social group (as cited in Skiba, 1997). In EFL
teaching, students can be regarded as a social group and they need to be

encouraged to have motivation for learning a new language.



Code switching, alternating use of L1 and L2 becomes a way of modifying
language which somehow builds a bridge from known to unknown and helps the
students gain self-confidence and thus, teachers have access to students' feelings
as well as their minds. Macaro (2001) is just one of the researchers who believe that
code switches assist the learners in EFL classrooms in building up linguistic
knowledge without being detrimental to the development of their linguistic skills.
Code switch is a tool that can be enjoyed to facilitate learning. L1-L2 correlevance is
an indisputable fact as Stern (1992) puts out, which means it is unfair to put an

effective tool aside because of theoretically taken-for-granted decisions.

Atkinson (1987) points out that occasional use of L1 gives the students the
opportunity to show that they are intelligent, sophisticated people as L1 enables L2
learners to negotiate meaning and communicate successfully in the target language.
The potential of the mother tongue as a classroom resource is so great that its role
should be given considerable attention in any attempt to develop any post methods
approach to teaching English as a foreign language to adolescents and adults. As
Richards and Rodgers (2001) point out, good teaching is regarded as the correct
use of the method and its prescribed principles and techniques according to the
theory underlying the methods. The teachers' role is marginalized as understanding
the method and applying its rules correctly and learners are viewed as the passive
recipients of the method so they must submit themselves to its regime of exercises
and activities. However, the post-method era should be flexible and adaptive to

learners' needs and interests now.



Accommodation of L1 in acquiring English helps in the cognitive process
such as bridging the structural distance between disparate systems, reducing
cognitive dissonance and enriching the expressive and referential resources of the
L2 in terms of local contextual conditions (Canagarajah, 1999). Finding cognates
and similarities between languages build up “interlinked L1 and L2 knowledge in
students' minds” (Cook, 2001). Canagarajah (1999) believes that accommodation of

L1 in English classrooms doesn't hamper the acquisition of L2, but enhances it.

In supporting the existence of code-switching in language classrooms, Skiba
(1997) suggests that in the circumstances where code-switching is used due to an
inability of expression, it serves for continuity in speech instead of presenting
interference in language. In this respect, code-switching stands to be a supporting
element in communication of information and in social interaction; therefore serves
for communicative purposes in the way that it is used as a tool for transference of

meaning.

Cook (2001) uses code-switching as a foundation for the development of a
second language learner who can stand between the two languages and use
whichever is most appropriate to the situation rather than becoming an imitating
native speaker, so to ignore the first language in monolingual classes is almost

certainly regarded as teaching with less than maximum efficiency.

1.1. The Assumptions under anti-L1 use in EFL Classes

The exclusive use of second language has commonly been accepted as
ideal and commonsense on the base of English Language teaching (ELT) which is

accepted to have been structured on pedagogically sound reasons.



Atkinson (1993) identifies four reasons which he believes are particularly
influential in the gap in methodological literature about L1 use. The first reason is the
association of translation with the Grammar Translation Method. Second is the
influence of Krashen and his associates whose theories have promoted the ideas
that 'learning’ is of little value and that transfer has only a minor role to play. Third is
the truism that you can learn English only by speaking English. Fourth and the last is
a backwash effect whereby native speakers have been trained in an environment
where the trainer focuses mainly or exclusively on the unrepresentative situation of

a native speaker teaching a multilingual class in Britain or the USA.

Besides the pedagogical approaches, there are also hidden ideological
purposes according to many researchers (Phillipson, 1992; Auerbach, 1993;

Canagarajah, 1999).

1.1.1. Pedagogical Implications for anti-L1 Attitude

The Grammar Translation method, which is known to be the eldest among
the English Language Teaching Methods, emerged as an answer to the need for the
translation of Latin and Greek literature. The meaning in the target language was
made clear by translating it into the students' native language. The language mostly
used in the class was the students' native language. Its rules were applied for many
years but as it was ineffective in preparing the students to use the target language
communicatively, it made the Direct Method popular in 1980s which paved the way

for the spread of L2-only position.

Krashen and Terrel (1983) strongly supported that teaching EFL should

make the classroom the source of the input for the language students so the



teachers should conduct even classroom management in the target language. It was
proposed that students learn their second language much in the same way that they
learn their first and that L2 is best learned through massive amounts of exposure to

the language with limited time spent using L1 (Tang, 2002).

Although Krashen’s and Terrel’s views couldn't put an end to the quest for a
better understanding in ELT methodology, it had a great impact on practitioners as
well as theoreticians. The methods which emerged later on different theories of
language and learning put emphasis on the value of the mother tongue but in a very
reserved way which restricted it to very short limits as it can be seen in a major
motivation for reluctance of use that comes from communicative approaches to
language teaching in which classroom activities are designed to maximize learners'

use of the target language.

1.1.2. Ideological Perspective of anti-L1 Attitude

Power, according to Fairclough (1989) is exercised by the dominant groups
in two main ways; through coercion (the use of force) or through consent (willing
acquiescence). However, Auerbach (1993) believes consent is not always the result
of conscious choice; rather it comes about through the unconscious acceptance of
institutional practices. The taken-for-granted practices constitute what Fairclough
(1989) calls ideological power, one of the central mechanisms of ensuring control by
consent. He argues that language has a particularly important role in exercising this

control.

In 1950s and 1960s, the development of ELT was shaped as an

infrastructure required for the spread of British neocolonial control. Phillipson (1992)



mentions about five tenets from an ELT conference in 1961 which he believes are
the unofficial and yet unchallenged doctrine underlying much ELT work. According
to the views in the conference; English is best taught monolingually, the ideal
teacher of English is a native speaker, the earlier and more English is taught, the
better the results are, and if other languages are used, standards of English will

drop.

Insistence on the classroom use of English, as Canagarajah (1999) states,
ensures that classrooms all around the world will be predictable and uniform in their
instructional practices which will provide native speakers of English with the chance
of automatically being best teachers. Butzkamm (1998) expresses his worries that
the international dominance of English native speakers, who find absolution in the
dogma of monolingualism when they cannot understand the language of their
students together with the cheaper mass production of strictly English speaking
textbooks constitutes one of the reasons behind the sanctification of, and the

demand for, monolingualism in the classroom.

1.2. Code switching and Bilingual Proficiency

Code switching is a highly skilled activity which is the bilingual mode of
language in which L1 and L2 are used simultaneously rather than the monolingual
mode in which they are used separately (Grosjean, 1989). It cannot be regarded as

a language interference on the basis that it supplements speech.

The act of code switching can be studied as a reflection of social constructs

and of the cognitive mechanisms that control language switching (Bullock & Toribio,



2009). All speakers have some reasons to select a code according to their

intentions, speech participants and conversational setting.

There may be many reasons behind code switching such as filling linguistic
gaps and achieving particularly discursive aims which are sound signs of bilingual
proficiency. However, it is generally mentioned as a linguistic hodgepodge which is
used by uneducated people or the people who are incapable of expressing

themselves in one language.

Against this view, a significant body of research has amply demonstrated
that code switching does not represent a breakdown in communication, but reflects
the skillful manipulation of two language systems for various communicative

functions (Bullock&Toribo, 2009).

According to Gumperz (1976), there are many discursive functions behind
code switching such as emphasis, realignment of speech roles, reiteration and
elaboration. It is its discursive function that makes the linguistic term “code
switching” a commonly favored term in ELT for L1 and L2 exchanges for various

purposes.

1.3. The Post Method Era and Code switching as a Functional

Strategy in the EFL Classes

As code switching may be used as a means of communicating solidarity and
understanding in a social group, it should be kept in mind that a language classroom

is also a social one; therefore the phenomenon related to naturally occurring daily



discourse of a social group has the potential to be applicable to and valid for any
language classroom (Sert, 2005). Both the teacher and the students need to be
aware that code switching is a normal part of bilingual linguistic behavior

(Liebscher&O’Cain, 2009).

The search for a single ideal method in ELT which is generalizable across
varying audiences has been discarded as it seems to be impossible with several
factors affecting the learning atmosphere. Methods were a century-old obsession
and prolonged preoccupation that were increasingly unproductive and misguided as

Stern puts out (1992).

An approach to language pedagogy is not just a set of static principles “set in
stone” (Brown, 2007, p. 13). In the post method era, they are the teachers who
diagnose the needs of the students, treat them with successful pedagogical

techniques and assess the outcome.

Part and parcel of this view, Brown (2007) suggests that when human beings
learn to use a second language, they develop a new mode of thinking, feeling and
acting like a second identity. The new “language ego”, intertwined with the second
language, can easily create within the learners a sense of fragility, defensiveness

and rising of inhibitions.

Additionally, the native language of learners is a highly significant system on

which learners rely to predict the target language system. It is too important to take



“language ego” and “native language effect” into account while trying to provide the

communicative competence.

Code switching is not always a blockage or deficiency in learning a
language, but may be considered as a useful strategy in classroom interaction if the
aim is to make the meaning clear and transfer the knowledge to students in an
efficient way. It sheds light on the functioning of L1 as well as on that of the L2 that
is why it can be regarded as a part of the adaptation process in learning

(Bullock&Toribio, 2009).

Macaro (2001) suggests that theories providing evidence of the facilitating
effect of the first language come from three resources. The first one is the cognitive
processing theory, which predicts that the way that language is perceived is the
same with other information gained. Working memory and long term memory
interact in order to allow the process. Most importantly, this theory claims that the
first language and the second language are not contained in separate conceptual
stores and that the mental lexicon is best represented by an increasing number of
connections which are not language specific until they are required to be so by the
processing function needed. Since connections with the first language will be much
stronger, to ignore the first language in second language learning is to ignore the

essential role of the native language in the learning process.

The second theory is socio-cultural theory as Brooks and Donato (1994)
briefly suggest that inner voice and private speech are essential contributors to the
way we think and act, and that they are almost always performed in the first

language.

10



The third theory is that of code switching in naturalistic environments. What
Macaro (2001) means is that code switching for message oriented information to the

students resembles naturalistic code switching.

Teaching bilingually does not mean a return to translation but rather a
standpoint which accepts that the thinking; feeling and artistic life of a person is very

much rooted in their native language (Piasecka, 1988 as cited in Auerbach, 1993).

Chambers (1992), Atkinson (1993), Coste (1998), Macaro (2001) and many
other researchers have argued that it is not only impractical to exclude the L1 from
the classroom but it is also likely to deprive the learners of an important tool for

language learning.

The sole use of L2 as the language of instruction obstructs the rapid
connection of words with thoughts, and thereby slows acquisition in L2 (Skinner,
1985). Anton and DiCamilla (1998) support this view by expressing their belief in
L1's strategic cognitive role in scaffolding for students in their effort to accomplish

learning tasks.

Brooks and Donato (1994)'s research reveals that L1 enables L2 learners an
invaluable learning tool, particularly according to the interactionist learning theory,
which suggests that input alone is not enough for language acquisition to take place.

The input, it is said, has to be comprehensible. The question arises as to how the

11



learners make the input comprehensible: in part by reference to the context, but in

part also invoking L1 equivalents (Widdowson, 2003).

Van Lier (1995) is also just one of the researchers who contend that the use
of L1 can make L2 more salient for the learner, as it enhances intake by providing
available cognitive and metacognitive opportunities to the learners. Therefore,
banning the first language from the communicative EFL classes may in fact be

reducing the cognitive and metacognitive opportunities available to the learners.

Cummins’ linguistic interdependence principle (1978) conveys the possibility
that proficiency in L1 can enhance competence in L2 by activating a common
underlying proficiency that enables cognitive/academic and literacy related skills to
transfer across languages. That can be supported with Rutherford's (1987) view that
successful learning comes about only when what is to be learned can be

meaningfully related to something that is already known.

If students are trained to contrast L1 and L2 grammars and differences as
well as similarities are made explicit, chances are that such explicit knowledge
enables learners to notice the gap between the inner grammars and the target
language and ultimately through constant hypothesis testing, achieve higher levels

of grammatical as well as communicative competence (Ferrer, 2005).

Besides cognitive justifications, there are also social considerations to

highlight L1 use in the foreign language classroom. Using L1 often helps L2 learners
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to create a social space where they can work effectively to enhance their learning

(Anton&DiCamilla, 1998).

As Canagarajah (1999) states, the use of the L1 in the EFL classroom can
play positive functions not only in the microlinguistic level of acquiring grammatical
competence in English, but also at the sociolinguistic level of developing bilingual
communicative process. Using the L1 reduces the affective barriers to English
acquisition by taking socio-cultural factors into account and facilitating incorporation

of learner's life experiences.

As learning a language is a difficult and frustrating process for many
learners, particularly at low levels one hundred percent L2 use can be especially
stressful and frustrating whereas the limited use of the L1 can have a powerful,

positive effect (Atkinson, 1987).

Many students find the exclusion of their mother tongue to be degrading to
that language (Tang, 2002, p. 6). If students think that their mother tongue
preserves its value in the learning process, they are likely to adapt more easily to
the new language. Lucas and Katz (1994) report that even in English-only US
classrooms, the use of native language is so compelling that it emerges even if

policies and assumptions mitigate against it (as cited in Cook, 2001).

As Phillipson (1992) states, the ethos of monolingualism implies the rejection
of the experiences of other languages, meaning the exclusion of the student's most

intense existential experience. As can be seen in the EFL context like English as a
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Second Language (ESL), some students may be resistant to learning English
because of cultural and political reasons. Recognizing and welcoming their own
language in the classroom as an expression of their own culture can help dispelling

negative attitudes towards English (Schweers, 1999).

Stables and Wikeley (1999) state that the negative attitudes towards foreign
languages expressed by students in their research were likely to be as a result of
the unequal power relations particularly prevalent in language classrooms where the
L1 predominates. Many researchers comment about the potential of the target
language for impairing student-teacher relations and some about the need to use
L1. The concern to maintain students' interests and sustain good working
relationships in the classroom is seen by teachers as an important educational

principle which is undermined by excessive target language use (Dickson, 1992).

1.4. Teachers' Code switching in the EFL Classes

Due to the fact that teacher code switching is evident in the EFL context;
many researchers (Atkinson, 1987; Auerbach, 1993; Cook, 2001; Turnbull, 2001;

Rolin-lanziti & Brownlie, 2002) have reexamined the L2-only position.

According to the results of their research, teachers assert that their
professional training and commonsense predispose them to favor L2 as the sole
medium of instruction. Those who eventually concede that L1 is being used in their
classrooms are usually apologetic, putting the blame on the low proficiency of their

students or the linguistic demands of a particular lesson.
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Atkinson's (1993) research with the teachers about L1 use reveals similar
views that many of the teachers feel slightly guilty about using the L1 in the
classroom. They feel that they are not achieving the 'ideal' of one hundred percent

English.

Atkinson (1993) argues against this view by stating that L1 can be a vital
resource and there is certainly no reason why any teacher of monolingual classes
should feel that it is somehow wrong to make use of it. He even suggests L1 clinics
in regular intervals to provide motivation for the students. What he believes is that to
ignore mother tongue in a monolingual classroom is almost certainly to teach with

less than maximum efficiency.

According to Phillipson (1992), non-native speakers possess certain
qualifications which native speakers may not. They have gone through the laborious
process of acquiring English as a second language and have insight into the
linguistic and cultural needs of their students. Many ELT teachers try to create
English-only classrooms, but they fail to get the meaning across leading to student
incomprehension and resentment. However; if the teacher utilizes well and presents
communicatively, L1 can be a facilitative tool which can improve the language

proficiency of students by making processing easier (Van Lier, 1995).

In the same view with Van Lier (1995), Schweers (1999) encourages
teachers to insert the native language into lessons to influence the classroom

dynamics, provide a sense of security and validate the learners' experiences. When
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the teacher knows the language of the students; the classroom itself is often a code

switching situation to be benefited from.

The existing literature on teacher code switching groups appropriate and
effective code switching into three major categories (Macaro, 2001; Turnbull &
Arnett, 2002). The first category is code switching for curriculum access. Examples
of this include conveying meaning of words or sentences, explaining grammar and
displaying cultural issues. Category two is switching codes for classroom
management, discourse examples of which are organizing tasks, disciplining and
praising students. The third and final grouping is that of code switching for
interpersonal relations. Examples of this category include the humanization of the

affective climate of the classroom, such as chatting with students and telling jokes.

The reasons for L1 use identified in the research field vary in a great extent
according to the levels and needs of the students and beliefs of teachers. What is
common in all views is that there is a complex interrelation between the first and
second languages and that the teacher code switches are far from being easy ways

out of semantic difficulties or lazy solutions to lexical problems.

Kharma and Hajjaj (1989) and Cook (2001) identify appropriate use of L1
including teaching grammar and abstract words, organizing task and class,
establishing teacher-student rapport and maintaining discipline. Cook also argues
that L1 should be used whenever the cost of L2 is too great, that is, when

comprehending the L2 is too difficult for the students or costs them too much time.
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According to Cook (2001), there are four factors to favor use of L1. The first
is efficiency. The first question to ask is if something can be done more effectively in
the L1? The second factor is learning. Will L2 learning be helped by using the L1
alongside the L2? The third factor is naturalness. Do the participants feel more
comfortable about some functions or topic in the first language rather than the
second? The fourth factor is external relevance. Will the use of both languages help
the students master specific L2 uses they may need in the world beyond the

classroom?

Piasecka (1988) includes the following in her list of possible occasions for
using first language: negotiation of the syllabus and the lesson, record keeping,
classroom management, scene setting, language analysis, presentations of rules
governing grammar, phonology, morphology and spelling, discussion of cross-
cultural issues, instructions and prompts, explanations of errors and assessment of

comprehension.

Greggio and Gil (2007) believe that the teachers' code switching has
functions such as marking the beginning of the class, maintaining the planned
structure of the class, facilitating/clarifying understanding of grammatical rules and

structures, providing equivalent meanings in L1 and giving advice.

Sert (2005) lists three functions of teachers' code switching; topic switch,
affective functions and repetitive functions. In topic switch cases, the teacher alters
his/her language according to the topic that is under discussion. At this point, it may

be suggested that a bridge from known to unknown is constructed in order to
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transfer the new content. In addition to the function of code switching named as
topic switch, the phenomenon also carries affective functions that serve for
expression of emotions. Code switching is used by the teacher to build solidarity and
intimate relations with the students. Another explanation for the functionality of code
switching is its repetitive function. In this case, the teacher uses code switching in

order to transfer the necessary knowledge for the students for clarity.

Franklin (1990) suggests that teachers' code switches are used to avoid
communication breakdown and to allow the students to continue holding the floor
and he advocates L1 use as an enhancing tool for learning, and this type of use
includes checking comprehension, highlighting important points or salient

vocabulary and drawing students' attention to what they already know.

Duff and Polio (1990) categorize first language use under eight different
categories: classroom administrative vocabulary, grammar instruction, classroom
management, empathy and solidarity, practicing English, unknown
vocabulary/translation, lack of comprehension and interactive effect involving
students' use of English. They also stress that low-level learners should not be
forced to produce the L2 prematurely. By encouraging them through code switching,

teachers can provide motivation.

Ferrer (2005) suggests L1 use to explain difficult content issues, to teach
grammar, to teach reading and to help students understand what they have/will have
difficulty understanding in English. She believes that it is more time-cost effective

than using the second language.
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Edstrom (2006) recommends using L1 to tell students how well they have
done as the L1 may reinforce the fact that the praise is real. She highlights her
concern about communicating respect and creating a positive environment more

than maximizing L2 use.

Cole (1998) argues for selective, principled use of L1 due to its practicality
and efficiency, stating that “the struggle to avoid L1 at all costs can lead to bizarre
behavior. One can end up in being a contortionist trying to explain the meaning of a
language item, where a simple translation would save time and anguish. If the
students understand the concept of a noun, it is much simpler to translate the word

'noun' than do describe it in L2.

Butzkamm (1998) summarizes the principles and advantages of using L1 as
follows: L1 use gives a sense of security and helps learners to be stress-free. It is
the greatest asset people bring to the task of EFL learning. A foreign language
friendly atmosphere is best achieved through selective use of L1 as it saves learners

from a feeling of frustration they might have within their EFL learning.

Duff and Polio (1990) state that mother tongue should be used to provoke
discussion and speculation, to develop clarity and flexibility of thinking and to help
the teachers increase their own and their students' awareness of the inevitable
interaction between the mother tongue and the target language that occurs during

any type of language acquisition.
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Chambers (1992) mentions about the ignorance of difficulties encountered by
teachers for many years trying to use the foreign language. As he remarks, it is
unfair to pretend that problems do not exist and until teachers can exchange
opinions frankly without being made to feel guilty and inadequate, progress cannot

be made.

Maximizing the L2 doesn't and shouldn't mean that it is harmful for the
teachers to use the L1 (Turnbull, 2001). It should be kept in mind that whatever the
cost is, the use of students' native languages can increase their openness to
learning by reducing the degree of language and culture shock they are
encountering. To deny the L1 may lead to the silence of non-participation of the

students.

Besides the strong call for justification of L1 use, there are also some worries
for overuse of L1. What researchers agree on is that code switching should be
deliberate to increase learner proficiency and teachers should decide in advance of

a lesson whether they are going to use the first language or not.

The first language can be used systematically, selectively and in judicious
doses instead of lazy and inconsiderate ways (Butzkamm, 1998). The right balance
of both languages should be provided to increase the efficiency of the learning

process.

1.5. Related Studies on Teachers' Code switching in the EFL Classes

As a response to a number of policy statements banning the first languages

of the students in a foreign language classroom made by a government agency in

20



English education systems, Macaro (2001) started his TARCLINDY project, the
name of which stood for three interrelated issues he wanted to explore: whether
exclusive use of the target language was the best teaching approach, how this
approach might affect collaborative learning, and whether exclusive use by the
teacher promoted or hampered independent learning. He concluded from his
findings that teachers held three personal theories which he called virtual position,

maximal position and optimal position.

Some believed that the second language could be taught through exclusive
use of that language which created a virtual reality (virtual position). Some believed
using only second language is an unattainable goal and using L1 is the last resort
(maximal position) and the others said there was some recognizable value in first
language use (optimal position). Macaro (2001) advocated optimal use of code
switching where he thought that code switching in broadly communicative
classrooms can enhance second language acquisition and/or proficiency better than
second language exclusivity and stated that banning the first language may reduce

the cognitive and metacognitive opportunities available to learners.

Liebscher and O’Cain (2009) observed two German language classrooms at
Western Canadian University. They found out that the teachers used L1 to mark the
contrast between language used to give an explanation and language used to bring

the students back to topic.

Schweers (1999) designed and conducted a research on the use of the
mother tongue in EFL classes. His study consisted of recording a 35-minute sample

from three classes at the beginning, middle and end of the semester. The teachers
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and students were also given questionnaires. A high percentage (88.7%) of the
student participants in this study expressed that the mother tongue should be used
in their English classes. According to the researcher, the research with the teachers
showed that pedagogical and affective benefits of L1 use justify its limited and

judicious use in the second and foreign language classrooms.

Duff and Polio (1990) researched 13 different university language
classrooms in which a different language was taught in each classroom. They
interviewed each of the teachers regarding their background, training and attitudes.
The results of their study showed a vast variation in L1 and L2 usage in the
classroom ranging from 10% to 100% of L2 use in the classroom. They asked the
instructors as to the purpose of their use of the L1 and L2 in the classroom and tried
to decide on the reasons why the different ratios of L1 and L2 existed. The teachers
who preferred more L1 use stated that it took too long to get their point across in the
L2 and a few of them stated that the students wouldn't understand more of L2 so
they restricted their L2 use. Also, they stated that when they wanted to teach facts
about culture, history and language, they considered the L1 as the appropriate

medium.

Greggio and Gil (2007) investigated the use of English and Portuguese in
interactive exchanges between the teacher and the students in both a beginner and
pre-intermediate EFL classroom. They observed twelve classes, also audio
recorded and analyzed in each group. The analysis of the transcriptions showed that
the use of code switching by the teachers was more frequent in some moments. In
the beginner group, teacher made use of code switching in four moments: when
explaining grammar, giving instructions, monitoring/assisting students and correcting
activities. In the pre-intermediate group, the teacher was observed to use little code

switching in his classes. He resorted to the use of L1 especially in two moments:
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while explaining grammar and correcting activities. The study generally showed that
the teachers and the learners of the two investigated groups switched codes in their
classes, there was a frequent use of code switching in some moments in both
groups, code switching in teachers' speech had specific functions in each group
investigated and although the investigated groups were in different levels of

proficiency, the functions of learners' code switching were the same.

In Franklin's (1990) research, teachers listed the reasons why they needed
the L1 in four broad categories. The nature of the class was the main reason.
Number of the students in the classroom affected the efficiency of the L2 use. The
reaction of the class was the second reason as the students had difficulty in
comprehension. The teachers were so honest to say that their confidence in using
the L2 was the other reason. They believed they failed in continuing communication
in L2 but external factors such as departmental ethos which promoted L2 use

affected their code choice.

Edstrom (2006) audio-recorded 24 class sessions. She recorded all her
language use during one semester and transcribed them all. Her decision to use the
L1 reflected a variety of factors such as difficulty of grammar points, cultural issues
and affective reasons. She states that her concern about her students as individuals
at times transcends her concern for their L2 acquisition process. She believes that
instead of trying to influence teachers' behavior by mandating L2 use, particularly
when the teachers' practices suggest that such a mandate is impractical, it may be
more appropriate to create opportunities for teachers to study their own contexts and
reach realistic local conclusions. She says judicious use of L1 is likely to look

different in different classrooms. She very briefly states that although she believes

23



L2 use should be maximized, her pedagogical beliefs are not reflected in her

classroom practice.

Dickson's (1992) research on target language use showed that teachers
used as much mother tongue as the target language. The activity which was carried

out mostly in L1 was the teaching of grammar.

The results of Ferrer's (2005) research suggested that a judicious and
systematic use of cross-linguistic referencing may present the teacher with
opportunities for equipping the learners with explicit knowledge of the target
language systems. 25 out of 35 teachers stated that there is a legitimate place for L1

in the grammar work.

Dilin Liu (1995) conducted a survey as a response to the call of South
Korean Ministry of Education for maximizing English use in EFL classes. The data
from surveys of 13 high school English teachers and their students revealed that
teachers used on average a rather low amount of L2 and L1 was very effective for
several functions. After examining the teachers' code switching patterns, their talk
was classified into eight major functions: greeting, directions or instructional
comments, questions, text or grammar explanations, giving text or story background
information, managing students' behavior, compliments or confirmation and jokes or
personal talk. The use of L2 varied from as little as 10% to as much as 60% and the
average use was rather low (32%), much lower than the amount that they believed

to be appropriate.
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Ahmad and Jusoff (2009) investigated 257 low English proficient learners in
a public university in Malaysia. They administered a questionnaire to measure the
presence of code-switching in classrooms, the affective support and the learning
success. The study revealed that learners perceived code switching as a positive
strategy due to the various functions it has. The results indicated that teachers' code
switching serves various functions in the classrooms as it is significantly associated
with learners' affective support besides learning success and learners support future

code switching in EFL classrooms.

1.6. Background of the study

The study came into being as a result of curiosity because of the
inconsistence between what the teachers are advised or mandated by their
institutions and what really happens in the classrooms. English-only classrooms are
mostly promoted to be ideal and the most effective so the L1 use is blamed for the
failure in teaching English. However, it may turn into great disappointment when the
teacher insists on endeavoring for the ideal. As this is a common problem generally
discussed between teachers, the need for asking their thoughts to the practitioners

themselves led me to this study.

1.7. Statement of the Problem

The teachers tend to refrain from speaking Turkish in EFL classes. Even the
post method era cannot eradicate the long term effects on minds which makes
teachers blame themselves when they speak their first language. In this thesis, it is
aimed to clarify teachers’ perspectives on code switching in the anti-L1 attitude in

EFL classes.
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1.8. Research Questions

1. What are the non-native teachers' views on first language use in EFL classes?
2. When do the non-native teachers need to use first language?

3. What are the observed advantages and drawbacks of code switching?

4. What is the reason for the promotion of English-only classrooms according to

the non-native teachers?
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CHAPTER 2

METHODOLOGY

2.1. Introduction

In this chapter, a general outline of the study will be presented and
procedures will be explained. Research design, data collection, instruments and

informants of the study will be described.

In-depth interviewing, a type of interview used to elicit information in order to
achieve a holistic understanding of the interviewee's point of view is applied to 30
preparatory class instructors from 3 state and 3 private universities. A basic

checklist is prepared to make sure all relevant topics are covered.

The research type applied in this study can be defined as a qualitative study
which aims to reach sincere thoughts of the informants with open ended questions

asked in person.

2.2. Research Design

In this study, the researcher hopes to gather information about teachers'
perspectives of L1 use and their reasons for avoidance or support. The study is
conducted with 30 prep class instructors in 3 state and 3 private universities in

Ankara and Istanbul.
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An interpretative approach is adopted for the research. Informants are asked

ten open ended probe and follow-up questions in person. The interviews are voice-

recorded and the data gathered is transcribed. The informants are interviewed in

Turkish to overcome the effect of foreign language on the research and they are

ensured that their identifications will be kept confidential. The transcriptions and

translations of the interviews are presented in the Appendices for the data analysis.

2.3. Data Collection Procedures

Informants who volunteered participated in this study. Before the in-depth

conversational interview; ten questions were assigned, sequenced and clarified.

Direct questions were asked to prevent any misunderstanding.

2.4. Informants

Table 2.1. Teacher Profiles

Information/Teacher | Graduate of Teaching |Age | Gender
Experience

Teacher 1 9 Eylul University 9 32 M
ELT Department

Teacher 2 METU 7 30 M
ELT Department

Teacher 3 Anadolu University 5 27 M
ELT Department

Teacher 4 Hacettepe University 4 28 F
ELT Department

Teacher 5 Hacettepe University 3 27 F

ELT Department
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Teacher 6 Hacettepe University 28
American Language and Culture

Teacher 7 METU 28
ELT Department

Teacher 8 Istanbul University 30
ELT Department

Teacher 9 Gukurova University 33
ELT Department

Teacher 10 Bogazici University 25
ELT Department

Teacher 11 Hacettepe University 28
Translation and Interpretation

Teacher 12 Hacettepe University 28
Translation and Interpretation

Teacher 13 Istanbul University 26
ELT Department

Teacher 14 Atihm University 28
ELT Department

Teacher 15 Gazi University 25
ELT Department

Teacher 16 Uludag University 28
ELT Department

Teacher 17 Bogazici University 29
ELT Department

Teacher 18 Bogazici University 25
ELT Department

Teacher 19 9 Eylul University 31

ELT Department
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Teacher 20 Marmara University 5 27
ELT Department

Teacher 21 Atihm University 4 26
English Language and Literature

Teacher 22 METU 8 30
ELT Department

Teacher 23 Marmara University 11 36
ELT Department

Teacher 24 Bogazici University 2 24
English Language and Literature

Teacher 25 Ege University 12 38
English Language and Literature

Teacher 26 Hacettepe University 3 26
English Language and Literature

Teacher 27 Marmara University 3 28
ELT Department

Teacher 28 Atilim University 13 36
English Language and Literature

Teacher 29 Gazi University 8 34
ELT Department

Teacher 30 Gazi University 15 40

ELT Department
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CHAPTER 3

DATA ANALYSIS

3.1. Presentation

In this part, translations of informants' responses were reflected by using

charts. The answers to the questions were derived from the whole part of interviews

which can be analyzed with their translations in the Appendices.

3.1.1. Responses of Teacher 1

Table 3.1

Teacher 1

Do you speak Turkish in your lessons?

| speak a little Turkish.

Are you exposed to any departmental
policy about native language use?

Yes. 100% English use.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They are generally against 100% English
use. Actually, they would be happier, if |
taught them in 100% Turkish

Can mother tongue be used as an
effective tool in language teaching?

It can be used but as little as possible. In
fact, it is up to the level of students but
generally | find it positive.

What are your motivations for code
switching?

In fact, | try not to because it is an
institutional policy.

What do you need code switching for
more?

When | see that the topic is misunderstood
or not understood | tell it in Turkish but it is
just a sentence or two.

What are the drawbacks of code
switching?

If you know your limits, it is positive but if
you cannot keep your limit, they start to
expect to hear everything in Turkish.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| strongly believe that there may be
ideological reasons behind so there are
more studies on mother tongue use now.
They sell their books in great numbers.

Do you think that the post-methods era

Absolutely, yes.
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has justified L1 use?

Does code switching make the teaching
process more effective or make you feel
guilty?

If all the students have the same mother
tongue, | find it assistive.

3.1.2. Responses of Teacher 2

Table 3.2

Teacher 2

Do you speak Turkish in your lessons?

Yes, | do.

Are you exposed to any departmental
policy about native language use?

Yes, they tell us to speak English not only
in the lessons but also with our colleagues
but it's so artificial and we can’t do it of
course.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They need it.

Can mother tongue be used as an
effective tool in language teaching?

| cannot say something is totally true or not
but | think that there are times that mother
tongue is effective.

What are your motivations for code
switching?

Reserved students become more reserved
when you try 100% English and my first aim
is to help the students feel comfortable in
my lesson.

What do you need code switching for
more?

While teaching grammar. Especially, if
there is not its equivalent in Turkish, | don’t
think that it's meaningful to tell it in English.

What are the drawbacks of code
switching?

If you know your limits, | don't think it is a
drawback.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

There may be a reason like this in the
background. This is like you cannot learn
anything, if you don’t go abroad.

Do you think that the post-methods era
has justified L1 use?

| don’t think that it has been granted a place
on purpose.

Does code switching make the teaching
process more effective or make you feel
guilty?

| do not use it contrastively. | explain in
English first and I'm sure they understand
something. Then, | use Turkish to check. |
don’t say that I'm sure you won’t get it if |
tell in English.

3.1.3. Responses of Teacher 3
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Table 3.3

Teacher 3

Do you speak Turkish in your lessons?

Yes, | do.

Are you exposed to any departmental
policy about native language use?

It's not compulsory to use 100 % English
but there is a tendency. My institution wants
us to manage students in English as much
as possible but they do not force us to do
SsO.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They expect to hear native language of
course. I'm sure they would be happier if |
used 100 % Turkish but of course | can’t let
it as it will be wrong but | see that even how
they look at me changes when | use it.

Can mother tongue be used as an
effective tool in language teaching?

If the teacher knows the limits, it's very
important to take advantage of the native
language. | guess much research has
proven it.

What are your motivations for code
switching?

First of all the level of students. Especially
for abstract things | believe it's meaningless
to force them but | try to keep it minimum.
The higher the level of the student, the less
| prefer it.

What do you need code switching for
more?

Especially while teaching grammar, in order
to sum up what | teach.

What are the drawbacks of code
switching?

If you prefer it, you keep the student further
from the language what he/she tries to
learn because the rationale lying beneath
can be much different in your own language
even if it is grammar. When you speak
Turkish, you lead them to do so and the
student starts to think within the rules of
his/her own language.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| don’t think there is any ideological reason
behind. The student may be living in Britain,
Germany or any Turkish district. He/she
may have lived apart from the political
sanctions of the country. What is to achieve
should be to make the students closer to
the language. | certainly don'’t think there is
an ideological reason behind. I find it
ridiculous.

Do you think that the post-methods era
has justified L1 use?

Sure. After the subscribed methods, the
teachers have become welcomed to
choose any approach suitable to the
conditions they are in.

Does code switching make the teaching
process more effective or make you feel
guilty?

I never feel guilty but I try to keep it
minimum. If | can’t, | start to feel guilty. |
shortly say what | want to say and |
intensify on it.

3.1.4. Responses of Teacher 4
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Table 3.4

Teacher 4

Do you speak Turkish in your lessons?

[ try to use 100 % English but when | have
to, | resort to Turkish seldomly.

Are you exposed to any departmental
policy about native language use?

We are required to use 100% English.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

In fact, it depends on the level of the
student. If | consider my own students, they
want to start in native language and go on
with it. Just when they advance in level,
they want English-only but it is not true for
me even if their expectations are in this
way.

Can mother tongue be used as an
effective tool in language teaching?

| don’t think that native language can be
used as an effective tool in teaching.

What are your motivations for code
switching?

In vocabulary teaching no matter how many
visuals or synonyms you use, other words
you say, there still remains a few students
who don’t understand what it is so |
sometimes have to say its Turkish
equivalent.

What do you need code switching for
more?

Just for vocabulary teaching, | don’t think
they have any problem with grammar.

What are the drawbacks of code
switching?

As a foreign language can be achieved
through practicing, | don'’t think it can be
achieved without doing so.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| can’t say native speakers are better
teachers but | don’t think it has any
ideological reason behind.

Do you think that the post-methods era
has justified L1 use?

| don’t think it is about native language use.
It doesn’t justify it.

Does code switching make the teaching
process more effective or make you feel
guilty?

I’'m not sure if it can be regarded as an
indicator of feeling guilty but | have to say
yes | feel extremely unhappy.

3.1.5. Responses of Teacher 5

34




Table 3.5.

Teacher 5

Do you speak Turkish in your lessons?

Yes, | do.

Are you exposed to any departmental policy
about native language use?

There is no policy about it.

What do you think your students expect you
to do, to use L1 when necessary or never
resort to it?

At the end of the term, | see in their comments
that they had difficulty in understanding when
the lessons were 100% English, especially for
grammar.

Can mother tongue be used as an effective
tool in language teaching?

It depends as the levels vary. However, | think
it should be the last resort.

What are your motivations for code
switching?

Especially in the beginner level and if the time
is limited. | have to use with my 3 hour
classes.

What do you need code switching for more?

| use it more for grammar.

What are the drawbacks of code switching?

It makes students get used to the easy way of
learning and affects negatively. It retards
learning.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling 100%
English textbooks?

| don’t think so. | think it is just because of
need for practicality. It's not ideological.

Do you think that the post methods era has
justified L1 use?

| don’t think that it is about methods. It is for
sure that the teacher can apply different
methods but it isn’t about L1 use.

Does code switching make the teaching
process more effective or make you feel
guilty?

In some situations, | feel guilty, right.

3.1.6. Responses of Teacher 6

Table 3.6

Teacher 6

Do you speak Turkish in your lessons?

Yes, | do.

Are you exposed to any departmental
policy about native language use?

They want us to speak English as much as
possible but they don't insist as they know
the student profile.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They like it as they just want to understand.

Can mother tongue be used as an

| absolutely think that mother tongue should
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effective tool in language teaching?

be used.

What are your motivations for code
switching?

To help the slow-learners keep up with the
pace.

What do you need code switching for
more?

Especially when | teach grammar, when |
tell why we use that rule or tense and
sometimes when there are similar
structures in both languages, | say there is
a similar case in Turkish. | try to facilitate
their learning.

What are the drawbacks of code
switching?

It may be too easy. They tend to wait for
Turkish explanation for everything.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

I've never thought in a negative way. | think,
it may be about ideologies but I've never
thought in this way.

Do you think that the post-methods era
has justified L1 use?

Absolutely, yes. There is no reason to have
a tense atmosphere in the classroom as
students don't feel confident.

Does code switching make the teaching
process more effective or make you feel
guilty?

| don't feel guilty but | always question
myself about the length of speaking
Turkish.

3.1.7. Responses of Teacher 7

Table 3.7

Teacher 7

Do you speak Turkish in your lessons?

Rarely

Are you exposed to any departmental
policy about native language use?

100% English but | don't believe that it's
possible.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They think that Turkish should be used
when they start. As they go further they
want to hear more English but when they
are stuck, they tend to use Turkish.

Can mother tongue be used as an
effective tool in language teaching?

In fact, | favor English use but 5% t0o10%
Turkish should also be used.

What are your motivations for code
switching?

The teacher should be assistive in learning.

What do you need code switching for
more?

For beginner level, especially grammar and
it is also very important for time
management.

What are the drawbacks of code
switching?

We take their opportunity of speaking and
listening away.
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What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| don't think so but my students tend to look
from a political perspective. They ask if we
are trying to assimilate them.

Do you think that the post-methods era
has justified L1 use?

Post method is also a method and yes, |
take this message.

Does code switching make the teaching
process more effective or make you feel
guilty?

Mostly, | use it as a last resort and | think if
| could have explained something without
Turkish but then | say, it was an opportunity
and | used it.

3.1.8 Responses of Teacher 8

Table 3.8

Teacher 8

Do you speak Turkish in your lessons?

Yes.

Are you exposed to any departmental
policy about native language use?

it is not compulsory to use L2. There are
some situations that compel students to use
Turkish but it is emphasized that English
should be kept at maximum level.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

If it were up to them, they wouldn’t complain
in 100 % Turkish education. Mostly in pre-
exercises, in discussions they tend to speak
English but after a while they resort to
Turkish as they cannot continue their
words.

Can mother tongue be used as an
effective tool in language teaching?

It can be spoken, according to me. For
example, | feel there is a distance because
of the cultural differences. In the further
steps of the lesson, any joke in Turkish or
any figure in Turkish culture warms them

up.

What are your motivations for code
switching?

| want to make the things easier.

What do you need code switching for
more?

Especially, when the students need to
understand the topics that have utmost
importance like the announcements and
sometimes for grammar that needs
metalanguage as they don’t know the
structure even in Turkish and for writing as
it requires organizational skills.

What are the drawbacks of code
switching?

You may not always be aware of the dose
you need. You may not know where to start
and finish speaking Turkish.

What is your opinion about English-only

| don’'t want to call it “bad”. However, it
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programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

should be done in a more organized way
and if the student benefits from it, in this
respect | can say it has a supportive role.
However, | don’t think that it is applicable.
In each institution I've worked, I've seen
that Turkish is used.

Do you think that the post-methods era
has justified L1 use?

| guess so because each context is unique
and it can be institutional policy. However,
there are different students and dynamics
in each class and it is up to the student
needs. | think that it will affect our teaching
method. Some students can go on with
100% English but some can not. Their
departments are not same so in prep
classes there are different dynamics.

Does codeswitching make the teaching
process more effective or make you feel
guilty?

| don’t feel guilty because | speak Turkish in
English lesson because this is what my
students need. Generally, | say that | can
give a better answer in this way.

3.1.9 Responses of Teacher 9

Table 3.9

Teacher 9

Do you speak Turkish in your lessons?

When it is necessary, yes.

Are you exposed to any departmental
policy about native language use?

They want 100% English but we can use
Turkish when necessary.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They have typical attitudes toward
language use. They think that they learn
better when they hear Turkish. However,
I’'m in favor of English use.

Can mother tongue be used as an
effective tool in language teaching?

It depends. However, if you learn a foreign
language, you have to use it more.

What are your motivations for code
switching?

It's time-cost effective.

What do you need code switching for
more?

Especially, while studying vocabulary.
Suppose that you have a word like
“harcirah”. You can’t explain it in any way in
English so you have to say it in Turkish. If
not, it will take too much time. If you try to
explain it in English and the student cannot
correlate with his or her own language, |
use its Turkish explanation.

What are the drawbacks of code
switching?

The students are under the effect of your
native language use. They shouldn’t feel
comfortable about it. Even if you ask Y/N
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questions, they tend to answer in Turkish

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| don’t think that it is so. If we just think
ideologically, we tried to teach grammar in
Turkish and it didn’t work. The students say
that they understand, they can write but
they cannot speak. We have a mistake
here. When we think about the progress of
language use for a child, we see that they
use letters first, and then start to speak and
you teach them how to write later. What we
do is vice versa and | think it doesn’t work
so using 100% of that language is sounder
according to me.

Do you think that the post-methods era
has justified L1 use?

In fact, it is a difficult question but | don’t
think that mother tongue has been given a
significant role.

Does code switching make the teaching
process more effective or make you feel
guilty?

Sometimes | feel guilty. For example, |
absolutely have to use it with lower levels
but when they hear it from me, they feel
relaxed and | can take their attention to the
language. As they hear a Turkish word, the
student knows that he or she can take it in
Turkish if not understood so | can feel guilty
and sometimes there are situations that the
student cannot correlate with his or her own
language and even | have difficulty in
explaining. Hence, to know their native
language is a great advantage. You save
time.

3.1.10. Responses of Teacher 10

Table 3.10

Teacher 10

Do you speak Turkish in your lessons?

No, generally not.

Are you exposed to any departmental
policy about native language use?

Absolutely yes. There is a policy promoting
100 % English use so it has been so in the
lessons so far. For that reason in the
elementary level we have great difficulty in
interaction.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

There are different perspectives, of course.
Firstly, they find it meaningless. They don'’t
understand unless something logical is said
to them or they think that they cannot
acquire the information in its fullest form but
as time progresses they see that it is not so
but generally there is a negative view about
it.
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Can mother tongue be used as an
effective tool in language teaching?

In fact | don’t think so but should be used
as a supplementary resource.

What are your motivations for code
switching?

Mostly, I think about the level of my
student. | use native language because
when the student insists on using native
language and becomes unsuccessful he or
she understands that foreign language
should be used. The students can use it
actively but personally, | believe that this is
true if the student is higher than the starter
level. In the starter level, when we try this, if
we insist on using body language it may
interfere with learning language.

What do you need code switching for
more?

For the starter levels, | believe that we can
use to help them get used to.

What are the drawbacks of code
switching?

One negative side is that, if you explain
something in Turkish even once in the
lesson, the students don't try to understand
it in English as they expect to hear it in
Turkish and it makes the learning ability
blunt. It decreases the attention.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| absolutely think so. In fact, we weren’t
taught in a monolingual classroom
environment but we could learn and | can
teach now. What that means is it can be
taught in both ways. There is not just one
way to do it. We cannot say that using only
target language makes us successful and |
absolutely think that it has ideological
reasons.

Do you think that the post-methods era
has justified L1 use?

Yes, if we are out of a method and we don’t
consider the institution, it can be used
according to me.

Does code switching make the teaching
process more effective or make you feel
guilty?

Generally | use it as a last resort.

3.1.11. Responses of Teacher 11

Table 3.11

Teacher 11

Do you speak Turkish in your lessons?

Yes.

Are you exposed to any departmental
policy about native language use?

For D beginner and C elementary levels
60% Turkish is approved. | also worked in
private universities; there they approved
100 % English use. At the higher level we
speak English.

40




What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

When | start with the classroom rules, they
may react like What are we doing? How
much English do we speak? Later on, 70-
80% of the students want to hear just
English from me. They don’t want to hear
Turkish but in the middle of the term we
cannot keep our promises and we use
approximately 10 % Turkish. As the
education is exam orientated, while
explaining topics, we use Turkish and
nobody complains about it.

Can mother tongue be used as an
effective tool in language teaching?

Sure. If both languages can be used in a
wise way not as a last resort but in a
systematically integrated way it can. If it will
provide a better teaching environment, |
don’t think that there is a drawback.
However, | say no to Turkish in upper or
advanced levels.

What are your motivations for code
switching?

For classroom management and
motivation, it is a great advantage.

What do you need code switching for
more?

While giving instructions, when | think that
something is misunderstood when given in
English | can speak Turkish. When the
instructions are not understood clearly, the
lesson may turn into a chaos; | see that
they are doing completely different things. |
sometimes need it for classroom
management. Before an exam or towards
the end of the term the students may need
encouragement. It is up to the level, in
beginner and elementary levels | can speak
Turkish.

What are the drawbacks of code
switching?

Mostly, it limits learning. The teacher’s
speaking Turkish means getting further
from the aim. If we speak Turkish listening
and speaking process retards. However, it
is also in vain to try to improve these
without using native language or blaming it
for the failure.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| have never thought that it may promote
foreigners. In fact this is a great advantage
for them and in our country we may be
seen as inferior. It may be annoying but |
also understand. If | were learning a foreign
language, | would also prefer a native
teacher but | haven’t thought about any
background like this.

Do you think that the post-methods era
has justified L1 use?

It depends on the students. At first, it helps
students feel confident. That’s true. They
build the information of new language on
the old one. It gives the feeling of self
confidence. However, that doesn’t mean
that 100% English is in vain. It also works
on some student types. In a wide frame, |
believe in the efficiency of both. Mother
tongue is seen as an obstacle but | don’t
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think so.

Does code switching make the teaching
process more effective or make you feel
guilty?

| think it is an advantage to be able to
speak mother tongue of the student. At
least, we are good models for them. We
learned English like them and they can do
the same as well so we outweigh native
teachers in this perspective.

3.1.12. Responses of Teacher 12

Table 3.12

Teacher 12

Do you speak Turkish in your lessons?

Yes, | do. Sometimes.

Are you exposed to any departmental
policy about native language use?

In fact, they don’t want our use of Turkish
but it's necessary in some situations.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

It helps students feel confident.

Can mother tongue be used as an
effective tool in language teaching?

If not exaggerated, yes.

What are your motivations for code
switching?

If | feel that the students don’t understand
while I'm teaching in English or | guess that
they won’t understand | start in Turkish.

What do you need code switching for
more?

Especially grammar.

What are the drawbacks of code
switching?

It may oversimplify the process.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

No, | don’t think so. It's completely
pedagogical to expose the students to
English as much as possible.

Do you think that the post-methods era
has justified L1 use?

Each class has its own dynamics. It may
not be possible to use a method or use
mother tongue. You should fix it according
to the variables.

Does code switching make the teaching
process more effective or make you feel
guilty?

| don’t feel guilty.

3.1.13. Responses of Teacher 13
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Table 3.13

Teacher 13

Do you speak Turkish in your lessons?

Yes, | do.

Are you exposed to any departmental
policy about native language use?

English use as much as possible

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

Each student may think in different ways
but the ones who favor Turkish outnumber
the others.

Can mother tongue be used as an
effective tool in language teaching?

Yes, it is especially important for providing
good communication with students

What are your motivations for code
switching?

| believe that it is very important to
communicate in mother tongue.

What do you need code switching for
more?

While teaching grammar, | sometimes
prefer Turkish as it helps with time
management and provides clear
comprehension.

What are the drawbacks of code
switching?

When you keep the balance, | haven't seen
any disadvantage of it.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Yes, it may be so. There may be very good
native teachers but this is not because they
are native. | think it is partially ideological
but not just so.

Do you think that the post-methods era
has justified L1 use?

Sure. | hear so.

Does code switching make the teaching
process more effective or make you feel
guilty?

Generally, it makes the process very
effective because the use of Turkish is
inevitable.

3.1.14. Responses of Teacher 14

Table 3.14

Teacher 14

Do you speak Turkish in your lessons?

In beginner and elementary levels, | use
Turkish.

Are you exposed to any departmental
policy about native language use?

Sure. We speak English inside and outside
the classroom.
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What do you think your students expect
you to do, to use L1 when necessary or

never resort to it?

Their motivation is really high about this.
They want me to teach in English.

Can mother tongue be used as an
effective tool in language teaching?

I'm not opposed to use of mother tongue
but in further levels, it may be a
disadvantage.

What are your motivations for code
switching?

If the student hasn't been exposed to
English or any education like this before, |
can prefer it.

What do you need code switching for
more?

To make the meaning clear for the beginner
levels

What are the drawbacks of code
switching?

Acquisition can be affected badly as we
cannot give the appropriate input.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Maybe but language is culture and it cannot
be learned without it. Maybe it is ideological
but | don't think so.

Do you think that the post-methods era
has justified L1 use?

We cannot stick to a single method and if
the students understand better when |
explain it in Turkish, why shouldn't | use it?

Does code switching make the teaching
process more effective or make you feel
guilty?

| use it when necessary so | don't feel
guilty.

3.1.15. Responses of Teacher 15

Table 3.15

Teacher 15

Do you speak Turkish in your lessons?

| mostly speak Turkish

Are you exposed to any departmental
policy about native language use?

They don't mandate it but warn us to speak
English as much as possible.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They tend to speak Turkish.

Can mother tongue be used as an
effective tool in language teaching?

Mother tongue has to be used

What are your motivations for code
switching?

| don't believe in the efficiency of 100%
English approach.

What do you need code switching for
more?

While teaching grammar

What are the drawbacks of code

If they get used to speaking Turkish, they
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switching?

may insist on it.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

In fact, it's true. Prestigious language
courses have native speakers for even
elementary classes and my students who
tried the course say that they could never
be sure that what they knew was true.

Do you think that the post-methods era
has justified L1 use?

| absolutely think so. If the student needs to
hear it in his own language, it should be
provided.

Does code switching make the teaching
process more effective or make you feel
guilty?

Not really but maintaining the balance is
very important.

3.1.16. Responses of Teacher 16

Table 3.16

Teacher 16

Do you speak Turkish in your lessons?

[ try not to as it is forbidden by my institution

Are you exposed to any departmental
policy about native language use?

It's strictly forbidden.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They do not like it of course; we may have
a very tense atmosphere because of this.

Can mother tongue be used as an
effective tool in language teaching?

Up to 20% is no problem | guess but in
intermediate and advanced levels | don’t
think that it is appropriate.

What are your motivations for code
switching?

| use mother tongue for classroom
management because my students react to
English-only programme and as we cannot
communicate properly in English, there is
the risk of having no tie with your students.

What do you need code switching for
more?

Just classroom management

What are the drawbacks of code
switching?

The students must produce to learn the
language.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

I think it's not ideological and it's not
appropriate to use except for beginner
level.

Do you think that the post-methods era
has justified L1 use?

Everybody has a different view on eclectic
method. Some can say right while the
others say no. It depends on our own ideas.
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Does code switching make the teaching
process more effective or make you feel
guilty?

Sometimes | try to teach a word. | use the
definition, synonyms, visuals and say ok
they know it now but in the break, when |
explain it in Turkish, the students say is it
that simple, Sir? Sometimes we shouldn't
feel sorry for it.

3.1.17. Responses of Teacher 17

Table 3.17

Teacher 17

Do you speak Turkish in your lessons?

Yes, | do.

Are you exposed to any departmental
policy about native language use?

No, they promote English of course but
there is not a rule.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They seem to be content about it.

Can mother tongue be used as an
effective tool in language teaching?

It's time-cost effective but | it cannot be the
first tool to use.

What are your motivations for code
switching?

Time limit and students' lack of motivation

What do you need code switching for
more?

If body language, explaining or visuals don't
work, | can use for grammar or vocabulary.

What are the drawbacks of code
switching?

Exposure is very important

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| have never thought about this. | think it is
just in order to provide the exposure.

Do you think that the post-methods era
has justified L1 use?

As we have an eclectic approach, | don't
think that use of first language gives
damage.

Does code switching make the teaching
process more effective or make you feel
guilty?

| don't offer it as the first tool, so | don't feel
guilty.

3.1.18. Responses of Teacher 18
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Table 3.18

Teacher 18

Do you speak Turkish in your lessons?

| speak in the beginner level

Are you exposed to any departmental
policy about native language use?

There is no force but English use is
advised.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

It helps the student feel comfortable.

Can mother tongue be used as an
effective tool in language teaching?

For beginner level, yes.

What are your motivations for code
switching?

To help comprehension.

What do you need code switching for
more?

Generally for teaching grammar

What are the drawbacks of code
switching?

There is no need in upper levels

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| don't find it sound. This is so commercial

Do you think that the post-methods era
has justified L1 use?

Yes, it has justified L1 use.

Does code switching make the teaching
process more effective or make you feel
guilty?

While teaching grammar, it's a great
advantage. However, | sometimes feel
guilty when | say a word's Turkish meaning.

3.1.19. Responses of Teacher 19

Table 3.19

Teacher 19

Do you speak Turkish in your lessons?

Maybe 1%

Are you exposed to any departmental
policy about native language use?

Absolutely yes, we are warned in each
meeting about using just English

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They are content with it. They want to hear
more English even when | say something in
Turkish

Can mother tongue be used as an
effective tool in language teaching?

No, | don't think so.

What are your motivations for code
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switching?

What do you need code switching for
more?

What are the drawbacks of code
switching?

It slows the process especially for
pronunciation.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

It may be ideological as the US is a great
power but this is not the reason but the
result | guess.

Do you think that the post-methods era
has justified L1 use?

No. It is as basic as Grammar Translation
Method

Does code switching make the teaching
process more effective or make you feel
guilty?

In fact; | think it would be better if | didn't
know Turkish.

3.1.20. Responses of Teacher 20

Table 3.20

Teacher 20

Do you speak Turkish in your lessons?

Yes, not that much in all levels, but | do.

Are you exposed to any departmental
policy about native language use?

100% English is required by my institution
but the students' level doesn't let us do so.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

The students tend to continue their previous
attitudes but when a mostly English
speaking teacher goes and Turkish
speaking one comes, they say they
comprehend better.

Can mother tongue be used as an
effective tool in language teaching?

Yes. Mother tongue is a very effective tool.

What are your motivations for code
switching?

The students cannot internalize what they
learn if they can not relate it to their own
language.

What do you need code switching for
more?

Mostly in teaching grammar and vocabulary

What are the drawbacks of code
switching?

It makes the students lazy.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Personally, | do not advocate 100% English
use. It seems to me that it has no
pedagogical ground.
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Do you think that the post-methods era
has justified L1 use?

What works in one class may not work in
the other so yes, | think it is a need.

Does code switching make the teaching
process more effective or make you feel
guilty?

Because of students' level, | have to do this
so | don't feel guilty maybe sometimes but
not very much

3.1.21. Responses of Teacher 21

Table 3.21

Teacher 21

Do you speak Turkish in your lessons?

In A and B levels we don't speak Turkish in
C level as little as possible in D we have to.

Are you exposed to any departmental
policy about native language use?

Yes, it is an institutional rule.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

Generally | face resistance. When | speak
English, they tend to speak Turkish.

Can mother tongue be used as an
effective tool in language teaching?

The language to learn should be used in
maximum level.

What are your motivations for code
switching?

D levels can get reserved and do not
participate if | only speak English.

What do you need code switching for
more?

for teaching grammar

What are the drawbacks of code
switching?

With your first word in Turkish, you take the
lesson far away from English

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Language teaching has a great role in
culture planning. In the conferences, even
some authors of textbooks say native
teachers do not succeed in low levels and
Turkish teachers can do it better. I'm sure, it
has an ideological part but pedagogic
reasons outweigh.

Do you think that the post-methods era
has justified L1 use?

No, | don't think Turkish has a role in
teaching English.

Does code switching make the teaching
process more effective or make you feel
guilty?

makes me feel guilty
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3.1.22. Responses of Teacher 22

Table 3.22

Teacher 22

Do you speak Turkish in your lessons?

[ try not to

Are you exposed to any departmental
policy about native language use?

Yes, it is an institutional rule but there is no
sanction for it, | guess.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They show resistance to speaking English
only.

Can mother tongue be used as an
effective tool in language teaching?

In grammar teaching, if students are
confused and things get complex, it can be
used. | also sometimes use it .

What are your motivations for code
switching?

The education system in Turkey has
brought this defect together and it is too
late to change.

What do you need code switching for
more?

For administrative issues and teaching
grammar if | see | couldn't teach.

What are the drawbacks of code
switching?

Language is a humanistic thing. It shouldn't
be learned comparatively.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

It may be true. However, | would also speak
just Korean if | were a Korean teacher.

Do you think that the post-methods era
has justified L1 use?

In our country, it is a need so | can say yes.

Does code switching make the teaching
process more effective or make you feel
guilty?

| feel guilty. | feel incapable.

3.1.23. Responses of Teacher 23

Table 3.23

Teacher 23

Do you speak Turkish in your lessons?

Yes, sometimes

Are you exposed to any departmental
policy about native language use?

English is required but it isn't possible as
the expectations and needs of students are
different.

What do you think your students expect

When they feel stranger to the class they
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you to do, to use L1 when necessary or
never resort to it?

want to hear some Turkish

Can mother tongue be used as an
effective tool in language teaching?

Absolutely, it can. It should, in fact.
Language is universal and each language
has a contribution on the other.

What are your motivations for code
switching?

When the students seem unmotivated,
warning them in Turkish really works and
also if the time is limited, it is a gift.

What do you need code switching for
more?

Classroom management

What are the drawbacks of code
switching?

it may oversimplify the process so the rules
should be set clearly without any doubt.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

This is an industry which has great amount
of money. When | have a language to share
something with my student, why should |
make things so artificial?

Do you think that the post-methods era
has justified L1 use?

Language itself is borne out of need. As L1
is a need that can be said.

Does code switching make the teaching
process more effective or make you feel
guilty?

Sometimes, | feel guilty as the time is
limited | may say in Turkish but | believe
that if we hadn't been educated with this
thought, | don't think we would feel guilty.

3.1.24. Responses of Teacher 24

Table 3.24

Teacher 24

Do you speak Turkish in your lessons?

Very little

Are you exposed to any departmental
policy about native language use?

There is on the side of English use

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

When | use 100% English, it causes a
tense atmosphere.

Can mother tongue be used as an
effective tool in language teaching?

It cannot be the main language but can be
effective

What are your motivations for code
switching?

With basic learners, we have had problems
as they haven't heard any word in English
before and it helps me save time

What do you need code switching for
more?

For grammar, they may not understand the
concept so we need Turkish.

What are the drawbacks of code
switching?

The student cannot adapt to the lesson
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What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| haven't thought about this

Do you think that the post-methods era
has justified L1 use?

After methods, it's true that the teacher is
more relaxed. However, | think mother
tongue is still a taboo.

Does code switching make the teaching
process more effective or make you feel
guilty?

Sometimes | feel guilty but feedback from
the students shows me that they need
mother tongue more. They say they really
need it for comprehension not for making
things easier so | think metalanguage
should be used.

3.1.25. Responses of Teacher 25

Table 3.25

Teacher 25

Do you speak Turkish in your lessons?

For beginners yes but later | don't

Are you exposed to any departmental
policy about native language use?

There is a tendency in English use favor

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

The students generally insist on use of
Turkish.

Can mother tongue be used as an
effective tool in language teaching?

| think it shouldn't be used. Maybe it can be
used in a minimized way.

What are your motivations for code
switching?

To assist the beginners

What do you need code switching for
more?

With even advanced learners, | sometimes
use Turkish for grammar topics.

What are the drawbacks of code
switching?

They just have the lessons to practice. If we
don't use English, they cannot improve their
speaking and listening.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

| haven't thought about any cultural
imperialism but we can also modify the
subjects but | haven't thought really.

Do you think that the post-methods era
has justified L1 use?

It' up to the teacher to use the mother
tongue but after intermediate level | don't
think that it's up to the teacher.

Does code switching make the teaching

| don't feel guilty. In grammar, | tell in
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process more effective or make you feel
guilty?

Turkish in a more effective way and | save
time.

3.1.26. Responses of Teacher 26

Table 3.26

Teacher 26

Do you speak Turkish in your lessons?

No, | don't

Are you exposed to any departmental
policy about native language use?

It's forbidden to use Turkish

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

The students have got used to so we don't
take any reaction

Can mother tongue be used as an
effective tool in language teaching?

No, | don't think so because we cannot
keep up with the limits.

What are your motivations for code
switching?

What do you need code switching for
more?

What are the drawbacks of code
switching?

If we use Turkish, the student expects to
hear the correspondent structure in Turkish

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

In fact yes. It's not really nice that they have
this chance but we cannot sacrifice our
students just because of this. I'm sure there
are ideological ideas behind.

Do you think that the post-methods era
has justified L1 use?

There may be a need for mother tongue but
we are the ones who think it is a need not
the post method era.

Does code switching make the teaching
process more effective or make you feel
guilty?

As my classes are multinational, it cannot
make it effective. If there weren't 1%
Turkish would be very lucky of me.

3.1.27. Responses of Teacher 27

Table 3.27

Teacher 27

Do you speak Turkish in your lessons?

Very little
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Are you exposed to any departmental
policy about native language use?

Yes, it's completely forbidden

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They are generally against 100% English.

Can mother tongue be used as an
effective tool in language teaching?

If all students have the same mother
tongue, yes. If my institution let, | would
speak.

What are your motivations for code
switching?

It becomes more realistic when | explain
something in our mother tongue.

What do you need code switching for
more?

For grammar and cultural concepts

What are the drawbacks of code
switching?

When students hear something in Turkish,
you lose the effort to understand in English.

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Yes, | think that there is an ideological
dimension which makes me feel really
unhappy to be in this system.

Do you think that the post-methods era
has justified L1 use?

Yes, there is more research on it now.

Does code switching make the teaching
process more effective or make you feel
guilty?

If limited, it is life saving.

3.1.28. Responses of Teacher 28

Table 3.28

Teacher 28

Do you speak Turkish in your lessons?

Yes

Are you exposed to any departmental
policy about native language use?

They promote English of course but | guess
they know it's not possible.

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

They like communicating in English but for
teaching no they are not capable of learning
in 100% English and it' simply normal |
guess.

Can mother tongue be used as an
effective tool in language teaching?

Absolutely yes.

What are your motivations for code
switching?

It saves time, helps me teach and helps the
student learn in much more painless way.
Why shouldn't | speak my mother tongue
while teaching something? That doesn't
mean that | always speak Turkish with my
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students

What do you need code switching for For grammar, | really need it and
more? sometimes just for motivation | use it.
What are the drawbacks of code There is no drawback if you know your
switching? limits.

What is your opinion about English-only Sure there are.

programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Do you think that the post-methods era Needs are important and yes mother

has justified L1 use? tongue is a need. They need it more than
time loss with repetitions or visuals.

Does code switching make the teaching In beginner levels, it's effective but in

process more effective or make you feel further levels it should be minimized.

guilty?

3.1.29. Responses of Teacher 29

Table 3.29
Teacher 29

Do you speak Turkish in your lessons? Not very much

Are you exposed to any departmental No, there is no rule about this.

policy about native language use?

What do you think your students expect If they are desperate, they beg me to speak

you to do, to use L1 when necessary or Turkish.

never resort to it?

Can mother tongue be used as an Sometimes we really need it

effective tool in language teaching?

What are your motivations for code It makes teaching easier. Giving

switching? explanations and persuading the students,
these are much easier in your own
language.

What do you need code switching for Grammar, some abstract words, warming

more? up, summing up these are what | can
remember now.

What are the drawbacks of code The students think that they have the right

switching? to ask everything in Turkish.

What is your opinion about English-only No, | don' think that it's ideological.

programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
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100% English textbooks?

Do you think that the post-methods era
has justified L1 use?

| don't think that they care about mother
tongue.

Does code switching make the teaching
process more effective or make you feel
guilty?

makes it much more effective.

3.1.30. Responses of Teacher 30

Table 3.30

Teacher 30

Do you speak Turkish in your lessons?

Yes

Are you exposed to any departmental
policy about native language use?

In fact they want us to speak always
English

What do you think your students expect
you to do, to use L1 when necessary or
never resort to it?

Some like 100% English but most of the
students don't

Can mother tongue be used as an
effective tool in language teaching?

it's effective but that doesn't mean that we
can always resort to it.

What are your motivations for code
switching?

My experience has shown me that there
are some topics especially for grammar and
vocabulary that the students are lucky to
know Turkish to correlate because it's very
hard to tell in English.

What do you need code switching for
more?

Grammar and vocabulary

What are the drawbacks of code
switching?

may be discouraging

What is your opinion about English-only
programs disadvocating use of mother
tongue? Do you think that there can be
ideological reasons behind such as
promoting native speakers or selling
100% English textbooks?

Why not?

Do you think that the post-methods era
has justified L1 use?

Yes, the methods were too strict. There are
many that | laugh at as they seem like an
utopia.

Does code switching make the teaching
process more effective or make you feel
guilty?

If the teacher does it on purpose, not
because he or she is a bit lazy, it's effective
but I'm sure most teachers speak Turkish in
vain without any purpose.
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3.2. Comparison of the Data

3.2.1. Responses to Question 1

Table 3.31.

Do you speak Turkish in your lessons?

T1 || speak a little T9 |Whenit's T17 | Yes, | do. T25 | For beginners
Turkish. necessary, yes yes but later |
don't
T2 | Yes, | do. T10 |No, generally |T18 |l speak inthe T26 | No, | don't
not beginner level
T3 | Yes, | do. T11 |VYes. T19 | Maybe 1 % T27 | Very little
T4 |1try touse 100% | T12 |Yes, | do. T20 | Yes, not that T28 | Yes
English but when Sometimes much in all
| have to | resort levels, but | do.
to Turkish
seldomly.
T5 | Yes, | do. T13 |Yes, | do. T21 |In Aand B T29 | Not very much
levels
we don't speak
Turkish in C
level
as little as
possible in D
we have to.
T6 | Yes, | do. T14 |In beginner T22 | Itry notto T30 | Yes
and
elementary
levels, | use
Turkish
T7 | Rarely T15 |Imostly speak |T23|Yes, sometimes
Turkish
T8 | Yes. T16 |ltrynottoas |T24 | Very little

it's forbidden
by my
institution

28 out of 30 teachers responded 'yes' to the question whether they used L1

in the classroom or not. T10 answered “no, generally not” and stated that there is a

policy promoting 100% English use in her institution so she can't. She also
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expressed that they had great difficulty in interaction with elementary levels. T 26,
who is the second teacher to say no, stated that it is compulsory to speak English in
the lessons. He advocated anti-L1 attitude and said L1 shouldn't be used maybe it

can in a minimized way for beginners.

11 out of 28 interviewees gave an apologetic “yes” to the question by stating
that they try to minimize it. 17 out of 30 teachers responded “yes” by advocating the

efficiency of use of L1 in their lessons.

3.2.2. Responses to Question 2

Table 3.32.
Are you exposed to any departmental policy about native language use?
T1 Yes. 100% English use. T16 | It's strictly forbidden.
T2 | Yes, they tell us to speak English T17 |No, they promote English of course
not only in the lessons but also with but there is not a rule.
our colleagues but it's so artificial
and we can’t do it of course.
T3 It's not compulsory to use 100 % T18 | There is no force but English use is
English but there is a tendency. My advised.
institution wants us to manage
students in English as much as
possible but they do not force us to
do so
T4 | We are required to use 100% T19 | Absolutely yes, we are warned in
English. each meeting about using just
English
T5 | There is no policy about it. T20 |100% English is required by my
institution but the students' level
doesn't let us do so.
T6 | They want us to speak English as T21 |Yes, itis an institutional rule.
much as possible but they don't
insist as they know the student
profile.
T7 100% English but | don't believe T22 | Yes, it is an institutional rule but
that it's possible. there is no sanction for it, | guess.
T8 |itis not compulsory to use L2. T23 | English is required but it isn't
There are some situations that possible as the expectations and
compel students to use Turkish but needs of students are different.
it is emphasized that English should
be kept at maximum level.
T9 | They want 100% English but we T24 |There is on the side of English use
can use Turkish when necessary.
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T10

Absolutely yes. There is a policy
promoting 100 % English use so it
has been so in the lessons so far.
For that reason in the elementary
level we have great difficulty in
interaction.

T25

There is a tendency in English use
favor

T11

For D beginner and C elementary
levels 60% Turkish is approved. |
also worked in private universities;
there they approved 100 % English
use. At the higher level we speak
English.

T26

It's forbidden to use Turkish

T12

In fact, they don’t want our use of
Turkish but it's necessary in some
situations.

T27

Yes, it's completely forbidden

T13

English use as much as possible

T28

They promote English of course but
| guess they know it's not possible.

T14

Sure. We speak English inside and
outside the classroom.

T29

No, there is no rule about this.

T15

They don't mandate it but warn us
to speak English as much as
possible.

T30

In fact they want us to speak always
English

2 out of 30 teachers responded that they are not exposed to any institutional

policy about L1 use. 10 of the interviewees stated that they are strongly advised not

to use L1 but because of the student profile or personal views, it is not compulsory

to speak L2 only. 18 out of 30 speakers stated that it is strictly forbidden to speak L1

in the classes.

3.2.3. Responses to Question 3

Table 3.33.
What do you think your students expect you to do, to use L1 when necessary or never resort
to it?
T1 They are generally against 100% T16 | They do not like it of course, we may

English use. Actually, they would be
happier, if | taught them in 100%
Turkish

have a very tense atmosphere
because of this.
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T2 |They need it. T17 | They seem to be content about it.

T3 | They expect to hear native language T18 | It helps the student feel comfortable.
of course. I'm sure they would be
happier if | used 100 % Turkish but of
course | can’t let it as it will be wrong
but | see that even how they look at
me changes when | use it.

T4 |Infact, it depends on the level of the T19 | They are content with it. They want to
student. If | consider my own students, hear more English even when | say
they want to start in native language something in Turkish
and go on with it. Just when they
advance in level, they want English-
only but it is not true for me even if
their expectations are in this way.

T5 | Atthe end of the term, | see in their T20 | The students tend to continue their
comments that they had difficulty in previous attitudes but when a mostly
understanding when the lessons were English speaking teacher goes and
100% English, especially for grammar. Turkish speaking one comes, they say

they comprehend better.

T6 | They like it as they just want to T21 |Generally | face resistance. When |
understand. speak English, they tend to speak

Turkish.

T7 | They think that Turkish should be used | T22 | They show resistance to speaking
when they start. As they go further English only.
they want to hear more English but
when they are stuck, they tend to use
Turkish.

T8 |If it were up to them, they wouldn’t T23 | When they feel stranger to the class
complain in 100 % Turkish education. they want to hear some Turkish
Mostly in pre-exercises, in discussions
they tend to speak English but after a
while they resort to Turkish as they
can not continue their words.

T9 | They have typical attitudes toward T24 |When | use 100% English, it causes a
language use. They think that they tense atmosphere.
learn better when they hear Turkish.

However, I'm in favor of English use.

T10 | There are different perspectives, of T25 | The students generally insist on use of
course. Firstly, they find it Turkish.
meaningless. They don’t understand
unless something logical is said to
them or they think that they cannot
acquire the information in its fullest
form but as time progresses they see
that it is not so but generally there is a
negative view about it.

T11 | When | start with the classroom rules, |T26 | The students have got used to so we

they may react like What are we
doing? How much English do we
speak? Later on, 70-80% of the
students want to hear just English from
me. They don’t want to hear Turkish
but in the middle of the term we cannot
keep our promises and we use

don't take any reaction
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approximately 10 % Turkish. As the
education is exam orientated, while
explaining topics, we use Turkish and
nobody complains about it.

T12 | It helps students feel confident. T27 |They are generally against 100%
English.
T13 | Each student may think in different T28 | They like communicating in English
ways but the ones who favor Turkish but for teaching no they are not
outnumber the others. capable of learning in 100% English

and it' simply normal | guess.

T14 | Their motivation is really high about T29 |If they are desperate, they beg me to
this. They want me to teach in English. speak Turkish.

T15 | They don't mandate it but warn us to T30 |Some like 100% English but most of
speak English as much as possible. the students don't

28 out of 30 teachers responded that their students expect them to use L1
because of various reasons. Some students have the motivation to hear and speak
English as they advance in levels. However, they cannot and hope to have the
chance of hearing and using some L1. 2 out of 30 teachers, T14 and T19 said their

students' motivation is high and they compel the teacher to speak more English.

3.2.4. Responses to Question 4

Table 3.34.

Can mother tongue be used as an effective tool in language teaching?

T1 It can be used but as little as possible. | T16 | Up to 20% is no problem | guess but in

In fact, it is up to the level of students intermediate and advanced levels |
but generally I find it positive. don' t think that it is appropriate.

T2 |l cannot say something is totally true | T17 | It's time-cost effective but | it cannot
or not but | think that there are times be the first tool to use.

that mother tongue is effective.

T3 | If the teacher knows the limits, it's very | T18 | For beginner level, yes.
important to take advantage of the
native language. | guess much
research has proven it.

T4 |1don’t think that native language can | T19 | No, | don't think so.
be used as an effective tool in

teaching.

T5 |t depends as the levels vary. T20 |Yes. Mother tongue is a very effective
However, | think it should be the last tool.
resort.

61




T6 |1 absolutely think that mother tongue T21 |The language to learn should be used

should be used. in maximum level.

T7 |Infact, | favor English use but 5% T22 |In grammar teaching, if students are

to10% Turkish should also be used. confused and things get complex, it
can be used. | also sometimes use it .
T8 It can be spoken, according to me. For | T23 | Absolutely, it can. It should, in fact.
example, | feel there is a distance Language is universal and each
because of the cultural differences. In language has a contribution on the
the further steps of the lesson, any other.
joke in Turkish or any figure in Turkish
culture warms them up.
T9 |t depends. However, if you learn a T24 | It cannot be the main language but
foreign language, you have to use it can be effective
more.

T10 |Infact | don’t think so but should be T25 |Ithink it shouldn't be used. Maybe it

used as a supplementary resource. can be used in a minimized way.

T11 | Sure. If both languages can be used in | T26 | No, | don't think so because we cannot

a wise way not as a last resort but in a keep up with the limits.
systematically integrated way it can. If

it will provide a better teaching

environment, | don’t think that there is

a drawback. However, | say no to

Turkish in upper or advanced levels.

T12 |If not exaggerated, yes. T27 | If all students have the same mother
tongue, yes. If my institution let, |
would speak.

T13 |Yes, itis especially important for T28 |Absolutely yes.

providing good communication with
students
T14 |I'm not opposed to use of mother T29 |Sometimes we really need it
tongue but in further levels, it may be a
disadvantage.
T15 |Mother tongue has to be used T30 |It's effective but that doesn't mean that

we can always resort to it.

26 out of 30 teachers answered yes to the question whether mother tongue

can be used as an effective tool in language teaching or not. 13 of them complained

about the anti-L1 attitude while the other 13 had some worries about the limits. T4,

T19, T25 and T26 were the four teachers who reacted to L1 use. T4 and T25
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confessed that they had to use some Turkish even if they didn't want to as they had
difficulty in some topics. T 19 had some worries about native language effect on
pronunciation and T26 thought that the limits can't be kept when you start to speak

L1.

3.2.5. Responses to Question 5

Table 3.35.
What are your motivations for code switching?
T1 In fact, | don't because it is an T16 || use mother tongue for classroom
institutional policy. management because my students
react to English-only programme
and as we cannot communicate
properly in English, there is the risk
of having no tie with your students.
T2 Reserved students become more T17 | Time limit and students' lack of
reserved when you try 100% motivation
English and my first aim is to help
the students feel comfortable in my
lesson.
T3 | First of all the level of students. T18 | To help comprehension.
Especially for abstract things |
believe it's meaningless to force
them but | try to keep it minimum.
The higher the level of the student,
the less | prefer it.
T4 In vocabulary teaching no matter T19 |-
how many visuals or synonyms you
use, other words you say, there still
remains a few students who don'’t
understand what it is so |
sometimes have to say its Turkish
equivalent.
T5 Especially in the beginner level and T20 | The students cannot internalize
if the time is limited. | have to use what they learn if they can not relate
with my 3 hour classes. it to their own language.
T6 | To help the slow-learners keep up T21 | D levels can get reserved and do
with the pace. not participate if | only speak
English.
T7 | The teacher should be assistive in T22 | The education system in Turkey has
learning. brought this defect together and it is
too late to change.
T8 | want to make the things easier. T23 | When the students seem
unmotivated, warning them in
Turkish really works and also if the
time is limited, it is a gift.

63




T9 It's time-cost effective. T24 | With basic learners, we have had
problems as they haven't heard any
word in English before and it helps
me save time

T10 | Mostly, | think about the level of my T25 | To assist the beginners
student. | use native language
because when the student insists
on using native language and
becomes unsuccessful he or she
understands that foreign language
should be used. The students can
use it actively but personally, |
believe that this is true if the student
is higher than the starter level. In
the starter level, when we try this, if
we insist on using body language it
may interfere with learning
language.

T11 | For classroom management and T26 |-
motivation, it is a great advantage.

T12 | If | feel that the students don’t T27 | It becomes more realistic when |
understand while I'm teaching in explain something in our mother
English or | guess that they won't tongue.
understand | start in Turkish.

T13 || believe that it is very important to T28 | It saves time, helps me teach and
communicate in mother tongue. helps the student learn in much

more painless way. Why shouldn't |
speak my mother tongue while
teaching something? That doesn't
mean that | always speak Turkish
with my students

T14 | If the student hasn't been exposed T29 | It makes teaching easier. Giving
to English or any education like this explanations and persuading the
before, | can prefer it. students , these are much easier in

your own language.

T15 |1 don't believe in the efficiency of T30 | My experience has shown me that
100% English approach. there are some topics especially for

grammar and vocabulary that the
students are lucky to know Turkish
to correlate because it's very hard
to tell in English.

The teachers gave various reasons for their code switch. Most of them stated
that they preferred for beginner levels to be assistive and not to let reserved
students get more reserved. It's time-cost effective and helps slow learners. When
the teachers observe lack of motivation, they try to keep the tie with the mother

tongue. T22 showed her regret by stating that the education system in Turkey
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brought this defect together and it is too late to change which was a clear indicator

of the misconception that mother tongue is a taboo in language teaching.

3.2.6. Responses to Question 6

Table 3.36.

What do you need code switching more?

T1

When | see that the topic is
misunderstood or not understood | tell
it in Turkish but it is just a sentence or
two.

T16

Just classroom management

T2

While teaching grammar. Especially, if
there is not its equivalent in Turkish, |

don’t think that it's meaningful to tell it

in English.

T17

If body language, explaining or visuals
don't work, | can use for grammar or
vocabulary.

T3

Especially while teaching grammatr, in
order to sum up what | teach.

T18

Generally for teaching grammar

T4

Just for vocabulary teaching, | don’t
think they have any problem with
grammar.

T19

T5

| use it more for grammar.

T20

Mostly in teaching grammar and
vocabulary

T6

Especially when | teach grammar,
when | tell why we use that rule or
tense and sometimes when there are
similar structures in both languages, |
say there is a similar case in Turkish. |
try to facilitate their learning.

T21

for teaching grammar

T7

For beginner level, especially grammar
and it is also very important for time
management.

T22

For administrative issues and teaching
grammar if | see | couldn't teach.

T8

Especially, when the students need to
understand the topics that have utmost
importance like the announcements
and sometimes for grammar that
needs metalanguage as they don’t
know the structure even in Turkish and
for writing as it requires organizational
skills.

T23

Classroom management

T9

Especially, while studying vocabulary.
Suppose that you have a word like
“harcirah”. You can’t explain it in any
way in English so you have to say it in
Turkish. If not, it will take too much
time. If you try to explain it in English
and the student cannot correlate with
his or her own language, | use its
Turkish explanation.

T24

For grammar, they may not
understand the concept so we need
Turkish.
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T10 | For the starter levels, | believe that we | T25 | With even advanced learners, |
can use to help them get used to. sometimes use Turkish for grammar
topics.

T11 | While giving instructions, when | think | T26 |-
that something is misunderstood when
given in English | can speak Turkish.
When the instructions are not
understood clearly, the lesson may
turn into a chaos; | see that they are
doing completely different things. |
sometimes need it for classroom
management. Before an exam or
towards the end of the term the
students may need encouragement. It
is up to the class’s level, in beginner
and elementary levels | can speak
Turkish.

T12 | Especially grammar. T27 |For grammar and cultural concepts

T13 | While teaching grammar, | sometimes | T28 | For grammar, | really need it and
prefer Turkish as it helps with time sometimes just for motivation | use it.
management and provides clear
comprehension.

T14 | To make the meaning clear for the T29 | Grammar, some abstract words,
beginner levels warming up, summing up these are
what | can remember now.

T15 | While teaching grammar T30 |Grammar and vocabulary

According to the answers given by the teachers, use of mother tongue is
required mostly for teaching grammar. Communication breakdowns and classroom
management were also among the answers but the overwhelming majority in
worries about grammar instruction depicted the picture of teachers' uneasiness in

trying to teach a language's rules under the effect of anti-L1 attitude of institutions.

3.2.7. Responses to Question 7

Table 3.37.

What are the drawbacks of code switching?

T1 If you know your limits, it is positive but | T16 | The students must produce to learn
if you can not keep your limit, they the language.

start to expect to hear everything in
Turkish.

T2 | If you know your limits, | don't thinkit | T17 | Exposure is very important
is a drawback.

T3 | If you prefer it, you keep the student T18 |There is no need in upper levels
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further from the language what he/she
tries to learn because the rationale
lying beneath can be much different in
your own language even if it is
grammar. When you speak Turkish,
you lead them to do so and the
student starts to think within the rules
of his/her own language.

T4 | As aforeign language can be T19 | It slows the process especially for
achieved through practicing, | don’t pronunciation.
think it can be achieved without doing
S0.

T5 | It makes students get used to the easy | T20 | It makes the students lazy.
way of learning and affects negatively.

It retards learning.

T6 |t may be too easy. They tend to wait | T21 | With your first word in Turkish, you
for Turkish explanation for everything. take the lesson far away from English

T7 | We take their opportunity of speaking | T22 |Language is a humanistic thing. It
and listening away. shouldn't be learned comparatively.

T8 |You may not always be aware of the T23 | It may oversimplify the process so the
dose you need. You may not know rules should be set clearly without any
where to start and finish speaking doubt
Turkish.

T9 | The students may be under the effect | T24 | The student cannot adapt to the
of your native language use. They lesson
shouldn’t feel comfortable about it.

Even if you ask Y/N questions, they
tend to answer in Turkish

T10 |One negative side is that, if you T25 | They just have the lessons to practice.
explain something in Turkish even If we don't use English, they cannot
once in the lesson, the students don'’t improve their speaking and listening.
try to understand it in English as they
expect to hear it in Turkish and it
makes the learning ability blunt. It
decreases the selective perception.

T11 |Mostly, it limits learning. The teacher's | T26 | If we use Turkish, the student expects
speaking Turkish means getting to hear the correspondent structure in
further from the aim. If we speak Turkish
Turkish listening and speaking process
retards. However, it is also in vain to
try improving these without using
native language or blaming it for the
failure.

T12 | It may oversimplify the process. T27 | When students hear something in
Turkish, you lose the effort to
understand in English.

T13 | When you keep the balance, | haven't | T28 | There is no drawback if you know your

seen any disadvantage of it. limits.

T14 | Acquisition can be affected badly as T29 | The students think that they have the
we cannot give the appropriate input. right to ask everything in Turkish.

T15 |If they get used to speaking Turkish, T30 |may be discouraging

they may insist on it.
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Among 30 interviewees, just three (T2, T13 and T28) stated that they didn't

think mother tongue has any negative effect in the process. The other 27 listed the

drawbacks as given above which showed that teachers still have worries about L1

use even if they use.

3.2.8. Responses to Question 8

Table 3.38.

What is your opinion about English-only programs disadvocating use of mother tongue? Do
you think that there can be ideological reasons behind such as promoting native speakers or
selling 100% English textbooks?

T1 | strongly believe that there may be ideological [ T16 | think it's not ideological and
reasons behind so there are more studies on it's not appropriate to use
mother tongue use now. They sell their books except for beginner level.
in great numbers.

T2 | There may be a reason like this in the T17 |1 have never thought about
background. This is like you cannot learn this. | think it is just in order to
anything, if you don’t go abroad. provide the exposure.

T3 |1 don’t think there is any ideological reason T18 |1 don' find it sound. This is so
behind. The student may be living in Britain, commercial
Germany or any Turkish district. He/she may
have lived apart from the political sanctions of
the country. What is to achieve should be to
make the students closer to the language. |
certainly don’t think there is an ideological
reason behind. | find it ridiculous.

T4 |l can't say native speakers are better teachers | T19 | It may be ideological as the US
but | don’t think it has any ideological reason is a great power but this is not
behind. the reason but the result |

guess.

T5 |ldon’t think so. | think it is just because of T20 | Personally, | do not advocate
need for practicality. It’s not ideological. 100% English use. It seems to

me that it has no pedagogical
ground.

T6 |I've never thought in a negative way. | think, it | T21 |Language teaching has a great
may be about ideologies but I've never role in culture planning. In the
thought in this way. conferences, even some

authors of textbooks say native
teachers do not succeed in low
levels and Turkish teachers
can do it better. I'm sure, it has
an ideological part but
pedagogic reasons outweigh.

T7 | Idon't think so but my students tend to look T22 | It may be true. However, |
from a political perspective. They ask if we are would also speak just Korean if
trying to assimilate them. | were a Korean teacher.

T8 |ldon’twantto call it “bad”. However, it should |T23 | This is an industry which has

be done in a more organized way and if the
student benefits from it, in this respect, | can

great amount of money. When
| have a language to share
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say it has a supportive role. However | don’t something with my student,
think that it is applicable. In each institution why should | make things so
I've worked, I've seen that Turkish is used. artificial?

T9 |l don’t think that it is so. If we just think T24 |1 haven't thought about this
ideologically, we tried to teach grammar in
Turkish and it didn’t work. The students say
that they understand, they can write but they
cannot speak. We have a mistake here. When
we think about the progress of language use
for a child, we see that they use letters first,
then starts to speak and you teach them how
to write later. What we do is vice versa and |
think it doesn’t work so using 100% of that
language is sounder according to me.

T10 |1 absolutely think so. In fact, we weren’t taught | T25 |1 haven't thought about any
in @ monolingual classroom environment but cultural imperialism but we can
we could learn and | can teach now. What that also modify the subjects but |
means is it can be taught in both ways. There haven't thought really.
is not just one way to do it. We cannot say
that using only target language makes us
successful and | absolutely think that it has
ideological reasons.

T11 |1 have never thought that it may promote T26 |In fact yes. It's not really nice
foreigners. In fact this is a great advantage for that they have this chance but
them and in our country we may be seen as we cannot sacrifice our
inferior. It may be annoying but | also students just because of this.
understand. If | were learning a foreign I'm sure there are ideological
language, | would also prefer a native teacher ideas behind.
but | haven’t thought about any background
like this.

T12 |No, | don'’t think so. It's completely T27 |Yes, | think that there is an
pedagogical to expose the students to English ideological dimension which
as much as possible. makes me feel really unhappy

to be in this system.

T13 | Yes, it may be so. There may be very good T28 | Sure there are.
native teachers but this is not because they
are native. | think it is partially ideological but
not just so.

T14 |Maybe but language is culture and it cannot T29 [No, | don' think that it's
be learned without it. Maybe it is ideological ideological.
but | don't think so.

T15 |Infact, it's true. Prestigious language courses | T30 |Why not?
have native speakers for even elementary
classes and my students who tried the course
say that they could never be sure that what
they knew was true.

13 out of 30 teachers said no to the ideological side of anti-L1 use. T7 was
also among the ones who said no to the question. However, she said her students
tend to look from a political perspective and ask if the teachers are trying to
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assimilate them by speaking only English. 3 teachers hesitated to give clear

answers to the question. 14 agreed with the ideological view by sharing their own

questions in their minds about culture planning and financial dimension of this

attitude.

3.2.9. Responses to Question 9

Table 3.39.

Do you think that the post-methods era has justified L1 use?

T1 Absolutely, yes. T16 | Everybody has a different view on
eclectic method. Some can say
right while the others say no. It
depends on our own ideas.

T2 | don’t think that it has been granted a T17 | As we have an eclectic approach, |

place on purpose. don't think that use of first
language gives damage.

T3 | Sure. After the subscribed methods, the T18 | Yes, it has justified L1 use.
teachers have become welcomed to
choose any approach suitable to the
conditions they are in.

T4 |1don’t think it is about native language use. | T19 | No. It is as basic as Grammar
It doesn’t justify it. Translation Method

T5 | don’t think that it is about methods. It is for | T20 | What works in one class may not
sure that the teacher can apply different work in the other so yes, | think it is
methods but it isn’t about L1 use. a need.

T6 | Absolutely, yes. There is no reason to have | T21 | No, | don't think Turkish has a role
a tense atmosphere in the classroom as in teaching English.
students don't feel confident.

T7 | Post method is also a method and yes, | T22 | In our country, it is a need so | can
take this message. say yes.

T8 | guess so because each context is unique |T23 | Language is borne out of need. As
and it can be institutional policy. However, L1 is a need that can be said.
there are different students and dynamics
in each class and it is up to the student
needs. | think that it will affect our teaching
method. Some students can go on with
100% English but some cannot. Their
departments are not same so in prep
classes there are different dynamics.

T9 In fact, it is a difficult question but | don’t T24 | After methods, it's true that the
think that mother tongue has been given a teacher is more relaxed. However,
significant role. I think mother tongue is still a

taboo.

T10 |Yes, if we are out of a method and we don’t | T25 | It' up to the teacher to use the

consider the institution, it can be used

mother tongue but after
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according to me. intermediate level | don't think that
it's up to the teacher.

T11 | It depends on the students. At first, it helps | T26 | There may be a need for mother
students feel confident. That’s true. They tongue but we are the ones who
build the information of new language on think it is a need not the post
the old one. It gives the feeling of self method era.
confidence. However, that doesn’t mean
that 100% English is in vain. It also works
on some student types. In a wide frame, |
believe in the efficiency of both. Mother
tongue is seen as an obstacle but | don’t
think so.

T12 | Each class has its own dynamics. It may T27 | Yes, there is more research on it
not be possible to use a method or use now.
mother tongue. You should fix it according
to the variables.

T13 |Sure. | hear so. T28 | Needs are important and yes
mother tongue is a need. They
need it more than time loss with
repetitions or visuals.

T14 | We cannot stick to a single method and if | T29 | | don't think that they care about

the students understand better when | mother tongue.
explain it in Turkish, why shouldn't | use it?

T15 |l absolutely think so. If the student needs to | T30 | Yes, the methods were too strict.
hear it in his own language, it should be There are many that | laugh at as
provided. they seem like an utopia.

8 out of 30 teachers believe that the post

method era's principles are not

about the use of mother tongue. T19 describes L1 use as simple as Grammar

Translation. The left 22 think that it is a need and as the needs are assessed in the

post method era, it has been granted a place in methodology.

3.2.10. Responses to Question 10

Table 3.40.

Does code switching make the teaching process more effective or make you feel guilty?

T1

If all the students have the same
mother tongue, | find it assistive.

T16

Sometimes | try to teach a word. | use
the definition, synonyms, visuals and
say ok they know it now but in the
break, when | explain it in Turkish, the
students say is it that simple, Mam?
Sometimes we shouldn't feel sorry for
it.

T2

| do not use it contrastively. | explain in

T17

| don't offer it as the first tool, so | don't
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English first and I'm sure they
understand something. Then, | use
Turkish to check. | don’t say that I'm
sure you won't get it if | tell in English.

feel guilty.

T3 |1 never feel guilty but | try to keep it T18 | While teaching grammar, it's a great
minimum. If | can’t, | start to feel guilty. advantage. However, | sometimes feel
| shortly say what | want to say and | guilty when | say a word's Turkish
intensify on it. meaning.

T4 I’'m not sure if it can be regarded as an | T19 | In fact; | think it would be better if |
indicator of feeling guilt but | have to didn't know Turkish.
say yes | feel extremely unhappy.

T5 In some situations, | feel guilty, right. T20 | Because of students' level, | have to
do this so | don't feel guilty maybe
sometimes but not very much

T6 |Idon'tfeel guilty but | always question | T21 | makes me feel guilty
myself about the length of speaking
Turkish.

T7 |Mostly, l use it as a last resort and | T22 || feel guilty. | feel incapable.
think if | could have explained
something without Turkish but then |
say, it was an opportunity and | used
it.

T8 | don’t feel guilty because | speak T23 |Sometimes, | feel guilty as the time is
Turkish in English lesson because this limited | may say in Turkish but |
is what my students need. Generally, | believe that if we hadn't been
say that | can give a better answer in educated with this thought, | don't
this way. think we would feel guilty

T9 |Sometimes | feel guilty. For example, | | T24 | Sometimes | feel guilty but feedback
absolutely have to use it with lower from the students shows me that they
levels but when they hear it from me, need mother tongue more. They say
they feel relaxed and | can take their they really need it for comprehension
attention to the language. As they hear not for making things easier so | think
a Turkish word, the student knows that metalanguage should be used.
he or she can take it in Turkish if not
understood so | can feel guilty and
sometimes there are situations that the
student cannot correlate with his or her
own language and even | have
difficulty in explaining. Hence, to know
their native language is a great
advantage. You save time.

T10 |Generally | use it as a last resort. T25 |1don't feel guilty. In grammar, | tell in
Turkish in a more effective way and |
save time.

T11 |Ithinkitis an advantage to be able to | T26 |As my classes are multinational, it
speak mother tongue of the student. At cannot make it effective. If there
least, we are good models for them. weren't 1% Turkish would be very
We learned English like them and they lucky of me.
can do the same as well so we
outweigh native teachers in this
perspective.

T12 |1 don’t feel guilty. T27 |If limited, it is life saving.
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T13 |Generally, it makes the process very | T28 |[In beginner levels, it's effective but in
effective because use of Turkish is further levels it should be minimized.
inevitable.

T14 |l use it when necessary so | don't feel |T29 [|makes it much more effective.

guilty.
T15 |Not really but maintaining the balance | T30 | If the teacher does it on purpose, not
is very important. because he or she is a bit lazy, it's

effective but I'm sure most teachers
speak Turkish in vain without any
purpose.

21 interviewees stated that they believed in the efficiency of code switching
in the teaching process while 9 expressed their fear that they are exploiting the
lesson by doing so. The opposers regarded code switching as laziness and

speaking Turkish in vain without any reason.
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CHAPTER 4

CONCLUSION

Code switching is in fact a linguistic term which has been granted a place in
ELT as a term describing alternating use of L1 and L2 for various purposes. Using
L1 for sound reasons becomes a way of modifying language which somehow builds
a bridge from known to unknown and helps the students gain self-confidence and

thus, teachers have access to students' feelings as well as their minds.

The potential of L1 as a classroom resource is so great that its role is given
considerable attention in the post methods approach to teaching English as a
Foreign Language. Teaching bilingually does not and should not mean a return to
translation but rather a standpoint which accepts that the thinking; feeling and
artistic life of a person is very much rooted in their native language (Piasecka, 1986

as cited in Auerbach, 1993).

Although these are the most recent views in ELT, teachers still have
hesitations to use L1 because of both intrinsic and extrinsic reasons. Their
pedagogical background based upon the methods which promoted L2 use lead
them to feel guilty for resorting to L1 and they try to be the best teachers by
speaking only English. On the other hand, the ones who consider L1 as an effective

tool have to obey the rules of the institutions that they work or want to work in.
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As Chambers (1992) mentions, the difficulties encountered by teachers to
use the foreign language have been ignored for many years. It is unfair to pretend
that problems do not exist and until teachers can exchange opinions frankly without
being made to feel guilty and inadequate, progress cannot be made with some

prescribed and overgeneralized rules.

In this study, the reasons for or against code switching in EFL classes are
questioned with 30 teachers in the preparatory classes of six universities. The
research questions aim to clarify the teachers’ views on the use of L1 with its
advantages and disadvantages. The reasons for promotion of English-only
classrooms are discussed within the framework of ideological views and institutional

constraints.

An interpretative approach is adopted for the research. Informants are asked
ten open ended probe and follow-up questions in person. The interviews are voice-
recorded and the data gathered is transcribed. The informants are interviewed in
Turkish to overcome the effect of foreign language on the research. The

transcriptions and translations of the interviews are presented in the Appendices.

28 out of 30 teachers responded 'yes' to the question whether they use L1 in
the classroom or not. They mostly speak as little as possible and they prefer it more
for grammar instruction. They think that it's impossible not to use L1 for beginner

levels. As the level progresses, they try to minimize L1 use.
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18 teachers said that it is strictly forbidden to use L1 in their institution. 10
teachers are strongly advised not to speak Turkish but they think that the officials in

their institutions also know it’s impossible so they don'’t insist.

According to the answers of 28 teachers, the students are against 100%
English use and they may show resistance to speaking English. They especially

need L1 for grammar instruction.

26 out of 30 teachers answered yes for the question whether mother tongue
can be used as an effective tool in language teaching or not. 13 of them complained
about the anti-L1 attitude while the other 13 had some worries about the limits. They
found it impossible to set limits for L1 use because as they say their first word in

Turkish the students expect more.

The reasons listed for code switching were highly varied. For slow learners
and reserved students, L1 is used to provide motivation and it is generally preferred
because of its time-cost effectiveness. One of the teachers complained about the
defect in Turkish education system which required to be compensated with L1 use.
Most of the teachers said it is necessary for internalization and overcoming the
negative views against foreign language. Grammar instruction, classroom
management and teaching abstract words were the common challenges for the

teachers who tried to teach in English.

The teachers hesitated to list drawbacks of code-switching with interrupted

utterances and "maybe"s as they weren't sure if there were any. However, they
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mostly expressed their worry that they were oversimplifying the process. 8 out of 30
teachers believe that the post method era's principles are not about the use of
mother tongue. The left 22 think that it is a need and as the needs should be
diagnosed in the post methods era, it can be resorted when necessary by keeping
the limits in mind. While 22 interviewees stated that they don’t feel guilty when they

speak Turkish, the other 8 expressed their fear that they are exploiting the lesson.

Fairclough (1989) calls ideological power, one of the central mechanisms of
ensuring control by consent. He argues that language has a particularly important
role in exercising this control. Promotion of L2-only classrooms is regarded by some
researchers to be a means of linguistic imperialism, which ignores the teacher’s and
students’ real identities. When the teachers’ views were asked about this, it caused

some hesitation but the responses can be listed as follows:

- | believe there may be some commercial reasons as they can sell their
books anywhere in the world.

- They also say you can’t learn it if you don’t go abroad. This is also for
their favor.

- | don’t think it’s ideological. If you learn Korean, you should speak only
Korean. It's same for all languages.

- It may be ideological as the USA is the great power but this is not a
reason but the result, | guess.

- Language teaching has a great role in culture planning.

- Language teaching has become an industry with native teachers and
books.

- In fact, we weren’t taught English in a monolingual class but we could

learn and teach now.
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13 out of 30 interviewees said no to the ideological dimension of
monolingualism. 3 teachers hesitated to give clear answers while the left 14

accepted it.

The research shows very clearly that L1 is used in the EFL classes no matter
it is favored or not. Some teachers think it is an advantage to know the native
language of the student while some regret having to do so. Grammar instruction
seems to be a burden on teachers who try to speak English as much as possible.
With both advantages and disadvantages, code-switching seems to be an issue
which should be researched with its different perspectives to relieve the minds and

conscience of teachers.

4.1. Statement of Limitations

This study would have been strengthened if more teachers could have been
interviewed. However, the official procedure to take permission for research in the
Preparatory Classes of universities made it such a burden that even 30 interviewees
were too hard to reach. Additionally, this was a research which aimed to gather

teacher views; interviews with students could have presented different results.

4.2. Contribution to the field of ELT

In this research, it's ascertained that personal views of the teachers
overwhelm methodological and institutional constraints so the teachers should be
very well informed about the essence of the procedure in teaching and learning.
Grammar instruction still remains to be a problem when it’s tried to be taught in L2
and teachers have some hesitations about the negative effect of L2 only position

because of affective reasons as well as cognitive ones.
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4.3. The Implications for Further Research

Even if the post methods era favors teachers as technicians in the
classrooms, there is a prevalent view in the institutions which promote English-only

classrooms. The reasons for this view can be analyzed in detail.
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CHAPTER 6

APPENDICES

APPENDIX 1

TRANSCRIPTIONS OF THE INTERVIEWS
INT 1

I: Hocam derslerinizde Turkge kullaniyor musunuz?
T: Derslerimde ¢ok az Tlrkge kullaniyorum.

I: Peki bu tercihinizin nedeni nedir?

T: Ashinda kurum politikasi. Materyallerimi kendim gelistiremiyorum o ylzden. Bu ¢alistigim
kurumdan énce galistigim kurumlarda %90in Gzerinde genellikle ingilizce kullaniyordum ama
burada seviyeleri ¢cok disik, ¢ok diisik puanlarla gegiyorlar dyle olunca beni anlamalari
mamkdn olmuyor.

I: Peki anadil kullanimiyla ilgili 6grencilerinizin tepkileri nelerdir? Gézlemleyebiliyor
musunuz?

T: Ogrenciler genellikle tamamen Ingilizce kullanarak anlatima karsilar. Eh-heh Aslinda
tamamen TUrkg¢e anlatsam daha mutlu olacaklardir ama bir énceki kurumumda bdéyle degildi,
6grenci niteligi ve kurum politikasi énemli.

I: Peki ¢calistiginiz kurumu ve égrenci distincelerini géz ardi edecek olursak, sahsi fikrinizi
merak ediyorum. Sizce anadil yabanci dil 6gretiminde etkili bir arag olarak kullanilabilir mi?

T: Anadil bttin 6grenciler ayni dili kullaniyorsa ¢gok az olmak kaydiyla kullanilabilir. Gergi bu
kullanim sinifin durumuna gére degisir ama genel olarak olumlu oldugunu distniyorum.
Bana kalsa ben %100 Turk¢e konugurum.

I: Peki dilbilgisi igin ihtiya¢ duydugunuz oluyor mu anadile?

T: Bazen kolaylastirdigi durumlar oluyor ama hi¢ kullanmasam sorun olacagini
distinmiyorum.

I: O zaman herhalde 6gretmen 6grenci diyalogu ders iginde ingilizce sagdliyorsunuz.
T: Evet. ingilizce sagliyorum.
I: Peki bunun digina ¢iktiginiz durumlar oluyor mu égrenci istegiyle ve ya sizin tercihinizle?

T: (.)Ogrenci istegiyle oluyor genelde dgrencinin anlamadigini gérdiigimde déniiyorum ya
da bir grammar konusu anlatirken anlamayacagini distinirsem déntyorum anadile ama bu
bir cimle oluyor genelde.

I: Peki anadilin olumsuz ydnleriyle ilgili olarak ne distinlyorsunuz?
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T: Anadil aslinda sinirli kaldigi sirece olumlu ama sinirlari asarsak bence olumsuz tarafi su:
ogrenciler Turkce agiklamaya basladiginiz zaman artik her seyi Turk¢e duymaya calisiyorlar.

I: Anliyorum. Peki %100 ingilizce kullanimini destekleyen gérislerin mutlaka bir pedagojik
temeli var ancak bazi arastirmacilar bunun altinda ideolojik kaygilarin da olabilecegini
séyliyorlar. Ornegin dogal konusmacilarin, native speakerlarin bircok (ilkede nitelikli
dgretmen olarak degerlendiriimeleri, %100 ingilizce yazilan kitaplarin birgok iilkede satiliyor
olmasi. Bununla ilgili hi¢ disindiniz ma?

T: Evet daha énce diisiindim. Bence bunun ideolojik nedenleri var kesinlikle. O yiizden
eskisine gbre daha fazla anadil kullanimina yénelik ¢calismalar yapiliyor. Bence sinirh bir
seviyede kalmasi kaydiyla olumlu oldugunu disindyorum ama bu her derste birka¢ ciimleyi
gecmeyecek sekilde olmali bence de ama séylediginiz gibi bunlarin ideolojik nedenleri
olabilecegini diigiinliyorum._insanlar deli gibi kitap satiyorlar.

I: Peki, sinif icin de ¢ok az da olsa Turkce kullandiginiz durumda acaba kendinizi su¢lu mu
hissediyorsunuz? Yoksa 6grencinin anadilini biliyor olmanin avantajini degerlendirdiginizi mi
distndyorsunuz?

T: Her 6grencinin anadilinin ayni oldugu siniflarda kendimi yardimci olmus hissediyorum
¢Unk bir tek cimle kafalarindaki birgok soru isaretini giderebiliyor kendimi suglu
hissetmiyorum ama yabanci 6édrenci varsa kendimi suglu hissediyorum.

INT 2

I: Hocam derslerinizde Tirkge kullaniyor musunuz?
T: Kullaniyorum.

I: Ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?

T: Grammar anlatirken eger konunun Tiirkgede karsiligi yoksa ingilizce anlatmanin gok
fazla anlami olmadigina inaniyorum ki gelen tepkiler dogrultusunda da Turkge kullanmaya
yoneliyorum. Ornegin perfect tense. Present perfect tensede ¢ok zorlaniyor 8grenciler. Yani
bir de suna inaniyorum. Derste gelmemiz gereken yerler oluyor, bir kelimenin anlamini
ingilizce anlatacagim diye 20 dakika debelenmektense Tiirkge séyleyip gecip onu ingilizce
cumle icinde kullanmak, dyle yerlestirmek bana her zaman daha mantikli geliyor. Kismen
olsa da vocabularyde ve karsiligi olmayan grammar konularinda kullaniyorum.

I: Peki hocam. Calistiginiz kurumda bununla ilgili bir dil politikasi var mi acaba? %100
ingilizce’ye tesvik eden ya da ..

T: Var bize sdylenen sadece ders iginde degil ayni zamanda bina i¢cinde kendi aramizda da
ingilizce konusmamiz ama tabi ki bu ¢ok yapay bir sey. Dogalliktan uzak ve gayet yapay bir
uygulama ve tabii ki gerceklesmiyor. Bdyle bir derdim de yok zaten gerceklessin diye. Yani
itopik. Derslerde de var %100 ingilizce ama bence herkes neyin ne oldugunu biliyor da ama
yine de sdylemis olmak igin bazen bdyle bir tesvik olusabiliyor tabi.

|- Peki ders iginde 6grenciyle diyalogunuzda ingilizcenin digina giktiginiz durumlar oluyor
mu?

T: %90-%95 ingilizce diyebilirim. Seviyeye de bagli tabi. Upper seviyede bu miimkiin ama
beginnerda korkuyorlar zaten ingilizce konugmaktan. Cekingen dgrenciler iyice igine
kapaniyor. O yiizden édnemli olan benim ilk hedefim onlari rahat ettirmek sinifta.
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I: Peki galistiginiz kurumu, égrencilerin fikirlerini gdz ardi edecek olursak, sadece sizin sahsi
kanaatinizi merak ediyorum. Anadil sizce yabanci dil egitiminde etkili bir arag olarak
kullanilabilir mi?

T: %100 degil. Birsey tamamen dogrudur ya da yanlstir demiyorum ama anadilin
kullaniminin etkili oldugu durumlarin olduguna inaniyorum.

I:Bizi %100 Ingilizce kullanmaya iten kurum politikalari olabiliyor, pedagojik sebepler éne
sUrdlebiliyor. Bunlarin altinda hocam size gére ideolojik nedenler de olabilir mi? Sunu
sdylemek istiyorum. Dogal konusmacilarin, native speakerlarin anadilden uzaklastirilmis bir
sinif ortaminda 6gretmen olarak is imkanina sahip olabilmeleri ya da % 100 ingilizce yazilan
kitaplarin bir¢ok Ulkede rahatlikla satilabiliyor olmasi, size bunun altinda yatan ideolojik
nedenler olabilecegini disindirdi ma?

T: Disinmedim. Su an disitniyorum. Bu tercihin herkes tarafindan ¢ok da bilingli
yapildigina inanmiyorum. Gergi bir ara yurtdigindan ingilizce 6gretmeni ithal edecektik o ne
oldu bilmiyorum. Belki ¢ok gerilerde bdyle bir sebep olabilir bize sizdiriimayan ama bilmeyen
insanlarin éne sirdiigi birsey oldugunu disiiniiyorum yoksa %100 ingilizce kullanalim. Bu
sey gibi mesela yurtdigina gitmeden asla ingilizce 6grenilemez. Isi cok da iyi bilen insanlarin
bunu sdyledigine inanmiyorum ben.

I: Zaten metotlar sonrasi dénemde, eklektik dénemde herhangi bir metota bagli kalmak
durumunda degiliz. Bu dénemde sizce anadile de bir boyut kazandinldi mi? Yeri var mi artik
ingilizce egitiminde?

T: Anadilin yeri var m1? Bilingli olarak bir yeri hala yok bence. El yordamiyla buluyoruz
dogruyu, hepimiz deneyerek ve yanilarak buluyoruz diye disiniyorum. Genelde grammar
derslerine Tiirk hocalar girer. iste listening, speakinge yabanci hocalarin girmesi uygun
goraldr. Belki izlenen politika bu olabilir.

I: Ders icinde anadil kullandiginiz bir durumu disiinmenizi isteyecegim sizden. Genellikle,
tabi 6grenci niteligine gbre degisir yine bu ama iki (¢ 6grenci anlamadi diye dénmeliyim
seklinde bir sucluluk duygusu oluyor mu yoksa dgrencinin anadilini biliyor olmanin avantajini
kullaniyorum mu diyorsunuz acaba?

T: Yani anadile yaklasim genelde sey olmuyor contrastive karsilastirmak igin kullanmiyorum
Tirkcede boyle ingilizcede boyle diye. Zaten kullanirken de sdyle yapiyorum. Konuyu énce
basit bir sekilde ingilizce anlatiyorum yani eminim ki az birsey de olsa anliyor 6grenciler
sonucta. Ondan sonra check etmek amaciyla anadil kullaniyorum. En bastan siz
anlamazsiniz simdi ingilizce anlatirsam hadi Tiirkge anlatayim demiyorum.

I: Yani ilk tercihiniz degil anadil.

T: Hayir degil.

INT 3
I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T: Evet, kullaniyorum

I:Ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?
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T: Ozellikle dilbilgisi gretimi yaparken, genellikle konuyu toparlamak ve kapatmak istedigim
zaman son bir 6zet gegerken yapiyorum.

I: Peki, tesekkir ederim. Galistiginiz yerde anadil kullanimiyla ilgili herhangi bir dil politikasi
var mi? %100 ingilizce konusmaliyiz ya da anadil kullanimina yer verebiliriz seklinde?

T: %100 kullanmalhyiz diye bir yaptirim yok ama bir egilim var. Tabi ki kurumumuzun istedigi
muamkun oldugu kadar 6grenciyi yabanci dille yénetmek ama bunun i¢in herhangi bir baski
yok.

I:Tamam, tesekkirler. Size gére dgrencilerinizin derslerde beklentisi ne? Anadile dénmeniz
onlari rahatlatiyor mu yoksa onlarin beklentisi %100 ingilizce konusulan bir ders mi?

T: Ogrenciler kesinlikle anadil bekliyorlar. Onlarin daha iyi anlayacaklarini, daha giivende
hissediyorlar kendilerini yani bltlin ders hatta Turk¢e yapsak daha da mutlu olacaklar ama
tabi ki bdyle birsey olmayacak yanhs olacagdi icin. Ama ben kullandigim zaman bakislari bile
degisiyor.

I: Evet, kendilerini daha glivende hissediyorlar, degil mi?
T: Evet, daha glvende hissediyorlar.
I: Peki, sizce biz anadili etkili bir 6gretim araci olarak kullanabilir miyiz?

T: Tabi ki kullanabiliriz. Ogretmen sadece limitini bilecek, miktarini bilecek, nerede
kullanmasi gerektigini bilecek, ne kadar kullanmasi gerektigini bilecek. Anadilden
faydalanmak son derece dnemli sanirim bir¢ok calisma da zaten bunu gdstermistir.

I: Bunu bir avantaj olarak gériiyorsunuz.

T: Kesinlikle evet. Bunu bir avantaj olarak kullanabilmeli 6gretmen ama iste dozaji ¢ok
Onemli

I: Evet, peki sizi anadil kullanmaya iten nedenler neler, 6grencilerinizin seviyesi olabilir, bunu
zaman olarak etkin gdrebilirsiniz ¢iink(l daha az zamanimizi aliyor anadilde bir konuyu
anlatmak

T: Soyle séyleyeyim. Bir kere 6grencinin seviyesinin disik olmasi tabi ki 6zellikle soyut
konularda égrenciyi ¢ok fazla zorlamanin bir anlami yok ama o zaman bile kullaniimakta olan
anadili minimumda tutmaya ¢alisiyorum. Dedigim gibi ben toparlamalar yaparken, 6zetlerken
ya da anlasilip anlasiimadigini kontrol ederken kullanmak istiyorum. Odrenci seviyesi ne
kadar yUksekse o kadar az kullaniyorum.

I: Peki, tamam. Tesekkir ederim. Size gére anadili kullanmanin olumsuz yonleri var mi?

T: Tabi arada anadili kullanirsaniz 6grenciyi 6grettiginiz yabanci dilden uzaklastirmig
oluyorsunuz ¢link( &grettiginiz sey o anda sordugunuz sey dilbilgisi bile olsa dilin mantigi
sizin anadilinizle ¢ok farkli olabiliyor. Bir anda siz de konustugunuz anda égrenciyi oradan
alip gbtirmus oluyorsunuz, kendi dilinize yénlendirmis oluyorsunuz, kendi dilinizin kaliplarini
ve mantigini é6grenci disinmeye bashyor bu sefer.

I: Bu ylzden herhalde konusma, dinleme alistirmalarinda anadili kesinlikle
kullanmiyorsunuzdur?
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T: Tabi kullanmamaya galigiyorum ama ingilizcede ortama gére konusulan diller oldugu icin
bunlar, kendi anadilinizden farkh diller oldugu icin dilbilgisinde bile bunu minimum tutmamiz
lazim.

l:Sadece ingilizce kullanmamiz gerektigini diisiinmemize neden olan bazi politikalar var.
Bunlarin altinda ideolojik nedenler olabilecegini diistiniyor musunuz?

T: Bunun altinda herhangi bir ideolojik fikir oldugunu disiinmiyorum. O 6grenci ingiltere’de
yasiyor olabilir, Almanya’da yasiyor olabilir; Tirk mahallesinde yasiyor olabilir. Zamaniyla
Ulkenin politik yaptirimlarindan uzakta yagsamis olabilir ama dili yine daha iyi 6grenir. Burada
saglanmasi gereken dgrenciyi o dile yakinlastirabilmek. Kesinlikle bunun altinda ideolojik bir
neden oldugunu distinmiyorum. Cok da sagma buluyorum agikgasi.

I: Peki, dogal konugmacilarin, native speakerlarin daha iyi dgretmen niteligi var midir sizce?
ingilizce’ye hakim olduklar igin tabi ki?

T: Ancak 6grencinin avantaji olabilir ama onun disinda onlari daha iyi 6gretmen yapar mi?
Hayir, sonugta anadilinizi konusuyor olursunuz da iletemiyor olursunuz. Bu ylzden dyle
distinmiyorum. Bu demektir ki her TUrkge 6gretmeni de ¢ok iyi dgretmen. Bu da dogru degil
sonucta bdyle bir sey olduguna inanmiyorum.

I: Peki, 6grencilerin anadilini biliyor olmanin bir avantaj oldugunu diistiniyor musunuz?

T:Evet, distntyorum kesinlikle. Birazcik daha streci hizlandirdigini distntdyorum. Anlama
agisindan strreci hizlandirdigini diistiniiyorum. iletisimin biraz daha kolay oldugunu
dasandyorum.

I: Metotlar sonrasi dénemde artik eklektik dbnemden bahsediyoruz. Ne zaman ne
gerekiyorsa buna basvuruyoruz. Anadil kullaniminin hakli boyutunun ortaya ¢iktigini
distndyor musunuz?

T: Tekrar alabilir miyim son soruyu?

I: Metotlar sonrasi dénemde artik 6gretmenler gerektigi zaman gerektigi sekilde bir yol
belirleme sansina sahip, bundan bahsediyoruz. Anadil kullaniminin da bu kapsamda hakl
boyutunun ortaya c¢iktigini distiniyor musunuz?

T: Tabi ki, olabilir. Bir sans verilmis oldu anadile.Clnk( o metotlar kendi yaratildigi,
olusturuldugu déneme ait, zamanin ihtiyaglarini karsiliyordu.Simdi anadile bir sans,
6grencilerin de kendilerinden bir seyler katarak islerini kolaylastiracak bir durum anadili
kullanmak. Biraz daha ferahlatmistir sanirim, 8gretmeni rahatlatmistir en azindan. Ogretmen
kendini suglu hissediyorsa kimi zaman, simdi biraz daha rahat kabul edilebilir oldugunu
gbrduk bence.

I: Peki, gok tesekkir ederim Son olarak, sunu sormak istiyorum. Ders iginde anadili
kullandiginiz bir ani distnebilir misiniz? Bu sireg iginde size kendinizi nasil hissettirdi?
Suglu mu hissettiniz yoksa anadili kullanma avantajina sahip oldugunuz igin sansl mi
hissettiniz?

T:Suglu higbir zaman hissetmem ama anadili konusmaya basladigim anda uzatmamaya
eger konu uzarsa ancak o zaman suglu hissederim. Uzatmamaya ¢alisirim. Séylemek
istedigimi kisaca séyler, tamamiyla ne demek istiyorsam ona yogunlasirim 6zellikle onun
disinda suclu hissetmem kendimi.
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INT 4
I: Hocam derslerinizde Turkge kullaniyor musunuz?

T: Derslerde normalde %100 ingilizce kullanmamiz gerekiyor. Ben %100 ingilizce
kullanmaya ¢aligiyorum ama ¢ok mecbur kaldigim zamanlarda, ¢ok nadir de olsa Turkge’ye
déndyorum.

I: Peki, kurum politikasi olarak o zaman%100 ingilizce kullaniimasi gerektigini séyliiyorsunuz
herhalde degil mi?

T: Evet, %100 ingilizce kullanilmasi gerekiyor kurum adina.

l:Evet, sizce 6grencilerinizin sizden beklentisi nedir? %100 ingilizce egitimi mi yoksa anadil
kullanmaniz onlari rahatlatiyor mu?

T:Simdi 6grencimizin seviyesine goére de aslinda degisiyor. Kurum iginde kendi 6grencilerime
bakarsam tabi onlar anadiliyle baslayip anadiliyle devam etmek istiyorlar. Sadece Ust
seviyelere geldiklerinde tamamen ingilizce olsun istiyorlar ama bana gére tabi ki de bu
yanlis. Ogrencilerin beklentisi bu yénde.

I: Sadece sizin fikirlerinizi dislinecek olursak kurum disinda anadil etkili bir 6gretim araci
olarak kullanilabilir mi?

T:Anadil etkili bir 6gretim araci olarak bence kullanilamaz.
I: Dezavantajlari nedir sizce anadil kullaniminin?

T:Daha ¢ok pratik yapmaya y6neldidi igin yabanci dil 6§renmek, onu yapmadan baska bir dili
6grenmenin mimkun olduguna inanmadigim igin.

I: Anladim. Peki, zorunlu kaldigimiz durumlarda anadile déniyoruz bunda dgrenci
seviyesinin dnemli bir etken oldugunu sdyledik. Zaman agisindan degerlendirecek olursak
bunu etkili buluyor musunuz? Zamani kisaldigini diistinlyor musunuz?

T: Kendi kurumum agisindan distinirsem zaman problemim yok. Zaman problemi oldugu
zamanlarda birgok 6gretmeni kurtarabilir. Buna katilabilirim ama kendi kurumum adina
konusursam derste zaman kazandirma gibi bir sey yok bana gére sadece 6grencilerin kelime
6grenimini kolay 6grenmesini saglyor.

I:Peki, bunu soracaktim. En ¢ok hangi alanda, dersin hangi béliminde ihtiyag duyuyorsunuz
anadil kullanimina?

T: Sadece kelime dgretirken, grammar agisindan herhangi bir sorun yasadiklarini
zannetmiyorum. Yapilan arastirmalar, alistirmalar daha dogrusu buna rastlamiyoruz ama
kelime 6greniminde ne kadar ¢ok gérsel materyal kullanirsaniz kullanin birgok kelimeyle ya
da esanlamlisiyla kullanmaya calisin yine de sinif igerisinde birka¢ 6grenci kaliyor ve
mecburen anlamadiklarindan dolayi Tarkge anlamini sdylemek zorunda kaliyorum bazen.

I: Son ¢6zlim olarak anadile dénmeniz gerekiyor. Peki, ders igi disiplini hangi dilde
sagliyorsunuz?

T: Onlar alistiklari icin ya da daha dogrusu ben alistigim i¢in normalde yabanci dilde
saglayabiliyorum bunu, bununla ilgili bir problem yasamiyorum

I: O zaman 6gretmen 6grenci diyalogu da yabanci dilde herhalde.
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T:Evet, herhangi bir sorulari oldugunda yabanci dilde sormalarini saglamaya calisiyoruz
zaten derslerin ilk basinda, ya da kurun basinda neleri nasil sormalari gerektigini 6gretiyoruz
ve kalipsal oldugu icin bunlar artik kullana kullana pratik bir sekilde kullanmayi égreniyorlar.

I: Peki, %100 ingilizce kullanmamiz gerektigini diisiinmemize neden olan dil politikalarin
konusmak istiyorum sizinle. Bunlarin altinda herhangi bir ideolojik neden olabilir mi size
gore?Sdyle sdylemek istiyorum. Dogal konusmacilarin, native speakerlarin %100 hakim
olduklari i¢in daha iyi 6gretmenler olduklarini disinidyor musunuz?

T: Ikinci sdyledigin kisma katilamayacagim yani native speakerlar daha iyi 6gretmendir
diyemem ama herhangi bir ideoloji icerdigini de zannetmiyorum. Ayni seyi Tirkge igin de
konusabiliriz. Baska bir lilkede Turkge 6gretirken de tamamen Tirkce konusulmasinin
herhangi bir ideoloji i¢erdigini disinmiyorum ama dedigim gibi herhangi bir dilin native
speaker baska bir dile sahip hocadan daha iyidir diyemem.Bunun érneklerini yasadim
cunka.

I:Tesekkirler. Peki metotlar sonrasi dénemde artik eklektik ddnemde 6gretmene bazi haklar
veriliyor. Ogretmen duruma gére seger, herhangi bir metota bagl olmak durumunda degildir.
Sizce bu durum anadil kullaniminin hakli boyutunu ortaya ¢ikarmis midir?

T: Anadil kullanimini degil ama birgok farkli ydbntemlere itebilir ama anadil kullanimi igin ben
hala hakli oldugunu distinmuyorum.

I: Peki, simdi sizden ders i¢inde anadili kullandiginiz bir durumu diisiinmenizi isteyecegim.
Bu size kendinizi suglu hissettirdi mi? Séyliyorsunuz. Geride kalan iki ti¢ 6grenci icin bazen
anadile dénmek zorunda kaliyorum diyorsunuz. Bu size kendinizi suglu mu hissettiriyor
yoksa 6grencinin anadilini kullaniyor olmanin avantajini hissediyor musunuz?

T: Suglu tam kelime olarak uyar mi bilmiyorum ama ¢ok asiri derecede mutsuz
hissediyorum. Bu da bir sucluluk gdstergesi sayiliyorsa eger.

INT 5

I: Hocam derslerinizde Turkge kullaniyor musunuz?
T:Kullaniyorum, evet.

I:Peki ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?

T: Ozellikle baslangi¢ seviyesinde ve zamanimin kisitl oldugu yani haftanin ic saati bir
araya geldigim égrencilerle kullanmak zorunda kaliyorum.

|I: Peki galistiginiz yerde bununla ilgili bir kurum politikasi var mi acaba? %100 ingilizce
kullanmaliyiz ya da hayir anadil d6nemlidir, yer verebiliriz seklinde bir politika var mi?

T:Yok. Yani bir politikamiz yok bu sekilde.

I: Peki, 6grencilerinizin size gore beklentisi nedir? %100 ingilizce konusulan bir dersi mi
tercih eder 6grenci yoksa anadile déndigundzde islerin kolaylastigini mi hissediyorsunuz
yoksa onlar igin fazla kolay oldugunu mu disiniyorsunuz?

T:Aslinda ben onlar i¢in ¢ok faydasi oldugunu disiinmUyorum ama onlar bu tarz bir
kullanima alisageldikleri i¢in kendilerini daha rahat hissediyorlar. D6nem sonunda %100
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ingilizce kullandigim siniflardan aldigim feedbacklerde konular hep ingilizce anlatildidi icin
zorlandik seklinde ifadeler gérdiigiim oldu. Ozellikle grammar konularinin anlatiimasina dair.

I: Peki, kurumu g6z ardi edersek eger sahsi fikrinizi merak ediyorum size gére anadil etkili bir
6gretim araci olarak kullanilabilir mi?

T:Ogrenci seviyesine gére degisir ama en son care olmali diye diisiinliyorum ben anadil
kullaniminin.

I: O zaman 6grenci seviyesine 6nem veriyorsunuz. Bunun disinda sizi anadil kullanmaya iten
bagka faktérler var mi sdéylemek istediginiz?

T: Zamanin kisith olmasi var. Yeterince pratik yapamayacak olmam 6zellikle 6grencilerin
diyalog vesaire yapmalari gereken durumda ¢ok fazla pratik yaparak onlara 6gretmem
gerekiyor ama zamanim kisith oldugu igin Turk¢esini sdylemek zorunda kalabiliyorum onlarin
pratik yapmalarini saglamak igin.

I: Peki, anadil kullanimini sanirim daha ¢ok dilbilgisi i¢in tercih ediyorsunuz.
T: Evet dilbilgisi icin daha ¢ok dilbilgisi icin kullaniyorum.
I: Peki kelime dgretimi icin ne dersiniz?

T:Kelime égretimi igin ¢ok gerekli oldugunu diisinmiyorum ben. Gok soyut oldugu zaman
iste synonym antonym seklinde dahi sdyledigimde onlara bir sey ifade etmeyecekse ve
seviyelerinin ¢ok Ustlinde oldugunu disinursem gerekli oldugunu distniyorum. Onun
disinda vicut diliyle ya da gorsellerle vesaire ya da 6rnek kullanarak kelimelerin Tirkgesini
s@ylemem gerektigini distinmiyorum.

I:Disiplini peki ders i¢i disiplini hangi dilde sagliyorsunuz?
T:Turkge genellikle Turkge

[:Evet. Turkce kullaniyorsunuz.

T: Hihi

I:Ders disinda 6gretmen 6grenci diyalogu hangi dilde acaba?
T: Ders disinda tamamen Tulrkge.

I: Size gore peki anadil kullaniminin dezavantajlari nelerdir?

T:Ogrenciyi kolayhiga alistiriyor diye distiniiyorum ve dil dgrenimlerini olumsuz yénde
etkiledigine inaniyorum. Geciktirdigini disiniyorum.

I: Peki dilbilgisi egitiminde?
T:Dilbilgisi egitiminde olumlu yanlari var.

|I: Evet. Peki bizi bu %100 ingilizce egitimine iten bildigimiz gibi bazi dil politikalari var.
Yabanci dilin sadece yabanci dilde égretilmesi gerektigini vurgulayan politikalar var. Bunlarin
altinda ideolojik nedenler olabilir mi sizce?

T: Hayir hig¢ zannetmiyorum. Tamamen pratik nedenlerle kullanildigini digtntyorum.
ideolojik bir yani oldugunu diistinmiiyorum.
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I: Peki, bu politikalar size gore dogal konusmacilarin, native speakerlarin daha iyi 6gretmen
olduklarini ispatlar mi?

T: Ogretim yani metodoloji agisindan tabi ki daha iyi olduklarini ispatlamaz ama égrenciler
icin native speaker oldugu zaman 6grenmelerinin daha kolay oldugunu distndyorum. Hatta
bence biz bile kendimizi native speaker olarak tanitirsak onlara dénem sonundaki basarilari
daha yilksek dahi olabilir. Glinki biliyorlar ki iletisim kurmak icin tek yollari ingilizce
kullanmak. Ama ne yazik ki bizim derslerimizde bizim Tirk oldugumuzu bildikleri i¢in biraz
daha nasil sdylesem yapmacik bulduklari i¢in belki de Turk¢e konusmayi tercih ediyorlar.
Mecbur kalmadiklari siirece ingilizce’ye dénmeyi tercih etmiyorlar.

I: Bu da siireci geciktiriyor diyorsunuz.
T:Evet. Bu da onlarin dil kullanimini edinmelerini geciktiriyor.

I:Evet. Peki, bizi dustnlrsek anadili farkh olan égretmenler olarak metotlar sonrasi dénemde
O6gretmene bazi haklarin saglanmis olmasi, anadil kullaniminin hakh boyutunu ortaya
¢tkarmis midir?

T: Acikcasl metotlarla iligkili oldugunu distinmUyorum. Tabi ki 6gretmen kendi sinifin
durumuna, konuya vesaire gbre ufak ufak metotlar uygulayabilir ama bunun anadili
kullanmakla alakasi oldugunu distnmuyorum.

I: Peki sizden sunu isteyecedim. Ders i¢inde anadili kullandiginiz bir durumu dusunebilir
misiniz? Nasil hissetmistiniz? Son careydi, son ¢c6ziimdu, bazi égrenciler icin gerekliydi ve
kendinizi suglu mu hissettiniz bunun igin bir ingilizce 6gretmeni olarak?

T: Bazi durumlarda suglu hissettigim oluyor, evet.

I: Peki bunu bir avantaj olarak gériiyor musunuz? Ogrencinin anadilini biliyor olmak bir
avantaj midir 6gretmen igin?

T: Tabi ki bilmek avantaj ama onlar igin dezavantaja dénusebiliyor.

INT 6

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T:Derslerde Tirkce kullaniyorum, evet.

I: Ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?

T: Ozellikle grammar kurallarini verirken, o kurali, o tensei nigin kullaniyoruz, kullanim amaci
nedir bunlari anlatirken bazen de Tlrkgeyle benzer oldugu durumlarda Tirk¢e’'de de bdyle
bir durum var arkadaslar diyerek daha kolay anlamalarini saglamak igin agikcasi dzellikle
grammarde kullaniyorum.

I Peki, galistiginiz kurumda acaba bununla ilgili bir politikaniz var mi? %100 ingilizce ya da
anadil kullanimina da yer vermeliyiz seklinde?

T: Yani aglkgasi birazcik bu konuda tabi ki kurum bizim ingilizce’yi daha agirlikli olarak
kullanmamizi istiyor derslerde. Bunu hemen hemen her toplantida dile getiriyorlar ama gok
sert, kati bir tutumlar yok. Glink égrenci profillimizi bildikleri gibi birazcik da 6gretmenlerin
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inisiyatifine birakiyorlar ama ingilizce'yi asla %50°nin altina diisiirmeye miisaade etmez
kurumum. &70, %80 olmal diye savunuyorlar ki zaten bu da benim de savundugum bir sey
ama sikinti yaratmiyorlar agikg¢asi.

I:Peki, 6grencilerinizin sizden beklentisi nedir? Gdzlemleyebiliyor musunuz anadil
kullandiginizda gézlemlenebilir tepkileri oluyor mu égrencilerin?

T: Ogrenciler agikcasi yeter ki biz bu konuyu bir sekilde anlayalim da nasil olursa olsun
dedikleri icin bu onlarin isine yariyor. Yani hosuna gidiyor, istedikleri birsey oluyor ama
ingilizce anlattigim zaman da anladiklarini ben biliyorum zaten sadece daha iyi olmasi
adina, daha emin olalim, dogru oldugunu herkes anladi mi acaba, onun icin de ben birazcik
da teyit etmek i¢in kullaniyorum. Bdylece sinifta daha yavas daha geri olan 6grencileri de bir
sekilde o konuya dahil etmis oluyorum ama genellikle bu dénemki siniflarimda anlattigim
zaman ingilizce bir sikinti yagamiyorum. Birkag tane égrenci igin biraz da bunu tekrarlamig
oluyorum aslinda ben.Hani Turkge’ye dénlp, o sekilde Uzerinden tekrar vermis oluyorum.
Bdylece herkes dogru anladigindan emin olmus oluyor.

I:Peki ¢calistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size gére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T:Evet, ben kesinlikle anadilin kullaniimasi gerektigini distiniyorum. Peki, tesekkir ederim.
Cunku native bir hoca olmadigim igin, 6grenci de ben de Tirk oldugumuz icin ben her ne
kadar elimden geleni yapsam da, ingilizce konugmaya caligilan bir ortam yaratsam da bir
yerden sonra bu suni olabiliyor bazi durumlarda.Ben ikisinin de karistirilarak kullaniimasi
gerektigini disintyorum. Yani kati degilim o konuda ben.

I: Grammar 6gretimi icin 6zellikle dediniz bunun yanisira géz éniinde bulundurdugunuz
faktorler nedir anadile donmek igin . Ogrenci seviyesi mutlaka énemlidir, zaman kavrami
olarak acaba anadili kullanmak &grenimi etkiliyor mu?

T: Zaman kavrami derken?

I:Daha hizh sekilde ilerleyebiliyoruz anadilde.
T: Anladim, anladim.

I: Bu kaygilariniz var mi?

T:Yok, yok. Zaman kaygimdan dolayi anadile dondigim olmadi benim. Konudan kaygim
oldugu igin dénmUsimdur belki. CUnkl siniftaki time-managementi derse girmeden
ayarladigim icin artik zaten burda da dérdinci yilm oldugu igin kitaptaki hangi bélim ne
kadar zaman gerektiriyor az gok kestirebiliyorum. O ylizden zamanla ilgili bir sikintim
olmuyor. Gerekirse baska bir aktiviteden keserek bes degil G¢ tane yaptirarak falan bunu
yine telafi edebiliyorum ama sirf konu yetigsin diye anadilde anlatim yapmiyorum.

l:-Hocam, peki ders igi yénlendirmeleri ingilizce mi Tiirkge mi yapiyorsunuz acaba?

T:Instructionlari ingilizce veriyorum ben. Tabi olabildigince kisa ve agik vermeye galigiyorum
ama bazi aktivitelerin yapisi karmasik olursa eger 6grencilerin alisik olmadidi yeni goérdikleri
bir instructionsa o onu bir de tzerinden Turkge gecip hatirlatiyorum, tekrar ediyorum yani.

I: Peki, ders disi1 6gretmen 6grenci diyalogunuz nasildir?

T: Yani genelde iyi oldugunu diisiiniiyorum. Ogdrenci tepkileri ve yorumlari da bu
dogrultudadir. Ama siniftaki durumdan farkli olarak digarida ingilizce konusacagiz arkadaslar
gibi bir durumum asla olmadi benim.
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I: Trkge konusuyorsunuz.

T:Sunii buluyorum. Aynen éyle. Asla disarida dégrenci bunu isterse tabi ki ingilizce konusuyor
ben de 6yle devam ediyorum ama onun disinda ben asla ingilizce konusacagim disarida da
diye bir zorunluluk getirmedim higbir zaman.

I: Anladim Peki, anadil kullanmanin, anadile dénmenin size gére olumsuz yénleri var mi?

T: Ogrenciyi biraz kolaya alistiriyor olabilir. Yani aslinda zorlasa kendisi de beni iyi dinlese
anlayabilecek basit ciimleler, basit kelimeler ya da zor bile olsa onu repeat ettiginde daha
basit kelimelerle ayni seyi séyliyorum birka¢ sekilde ben. Kolay! da var, zoru da var. Evet bir
de Ustune Turkge bildigim, garantici oldugum igin yapiyorum sanirim ben bunu o zaman
6grenci zaten 6gretmenim dersin sonunda bir Turkge tekrar yapacaktir diye disinip biraz
tembellige itiyor olabilir tabi ki bu durum. Benim verdigim yénergeyi bilmiyor olabilir
inglilizce.E yani hocam?Napicaz hocam? gibi tepkiler de gelebiliyor. Bu sikinti tabi ki
yasaniyor. Bunu azaltmak adina olabildigince sinifta bana sorularinizi basit sorularinizi
ingilizce sorun arkadaslar diyorum. Tiirkge degil de ingilizce yorum olmaya calisiyorum.
Biraz da dgrenciyi tembellige itiyor olabiliriz bu dogru. Onun disinda baska zorda
kaldiklarinda ingilizce birgeyler (iretebiliyorlar ama siniftaki bu yumugak atmosferden dolayi
denemiyor olabilirler. Dezavantajlari tabi ki var ama ben konunun agirligina gére bundan
feragat edebiliyorum. Eger o konu bizim igin gok énemli bir konuysa, énemli kelimeler
geciyorsa derste, kelimeleri yeter ki 6grensinler yeter ki grammar kuralini anlamis olsunlar
da diye gegistirebiliyorum.

I: Anliyorum. Peki, hocam &100 ingilizce kullanmamiza yénelik bir bakis agisi var hepimizin
farkinda oldugu

T:Evet

I: Bunun altinda herhangi bir ideolojik neden olabilecegini distiniyor musunuz? Dogal
konusmacilarin

T: Hayir yani su ana kadar hi¢ dyle olumsuz, negatif disiinmedim. Ideolojilerle ilgili tabi ki
aslinda olabilir ama bunun sebebi budur diye aklimdan hi¢ gegirmedim ben. Eski ingilizce
O6gretmenlerinin mantig1 bence bu ya. Bazi kati kurallari var. Bu kuramlari eskiden
sorgulamiyorlarmis belki de ama simdi yeni nesil hocalar, ben ve benim dénemimdeki birgok
hoca anadili yeri geldiginde kullanabilirim diye birgok arkadasimin da bu fikirde oldugunu
distndyorum. Biraz gereksiz bir kaygi gibi geliyor bana.

I:Aslinda sdyledikleriniz de bir sorumun cevabi oldu galiba. Bu metotlar sonrasi dénemde
daha serbest davranabiliyoruz. Sizce bu anadil kullaniminin hakli boyutunu ortaya gikarmis
midir yeni dénem?

T: Bence evet kesinlikle ¢ikardi. Yeni nesil hocalarla birlikte artik bunun ¢ok gereksiz bir
kasma oldugunu yani sinifta o kadar gergin bir atmosfere gerek yok zaten ¢inkl 6grenciler
de kendini glivensiz hissediyorlar bu durumda.

|:Evet.

T:Aktif olamiyorlar. isteseler de derse katilamiyorlar ¢iinkii hata yapmaktan korkuyorlar.
Burada 6gretmen ne kadar pozitif bir durus sergilese bile dgrenci arkadaslarindan dolayi
tedirgin olduklar i¢in rezil olacaklarini zannederek iki ciimle kuramiyorlar hata yapmamak
icin. Ben de buna mlsaade etmiyorum. Elimden geldigince zorlandigin yerde ben devreye
girerim gerekirse Tirkge’den de destek alabilirsin yeter ki ingilizce Uretmeye calis yani niyeti
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eger iyiyse aktif bir sekilde katilmaya c¢alisiyorsa elinden geldigince kurabildigi cimleleri de
kuruyorsa benim igin sikintisi yok yani Tirkge kullanmanin.

I: Aslinda bir sorumun cevabini yine vermis oldunuz hocam ama dile getirmek istiyorum.
Ders icinde anadil kullandiginiz bir durumu disinmenizi isteyecektim sizden. Bunla ilgili
olarak kendinizi suc¢lu hissediyor musunuz yoksa bu bir avantaj midir 6grencinin anadilini
biliyor olmak diye soracaktim ama?

T: Yani suglu hissetmiyorum ag¢ik¢asi ama sunu hep soruyorum bugin dersimde Turkge
konusma oranim ingilizce konusma oranini gecti mi yoksa istedigim diizeyde kaldi mi bunu
becerebildim mi bunu kafamda hep sorguluyorum. Ozdegerlendirme yapiyorum ama suglu
hissettigimi séyleyemem yani. O durumda o gerekmistir. Sinifin seviyesi o anda onu mecbur
kilmistir o yizden éyle yapmisimdir diye ama bir sonraki derste biraz daha speaking yaparak
belki, warm-upi uzatarak onlardan speaking adina birgeyler alabiliyorsam telafi etmis
saylyorum kendimi bir sonraki derste.

INT 7

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T:Cok az kullaniyorum.

I: Ne gibi durumlarda buna ihtiya¢c duyuyorsunuz?

T: Baslangig seviyesinde 6zellikle grammar anlatirken kullaniyorum ve zaman ydnetimi icin
de cok dnemli.

I Peki, calistiginiz kurumda acaba bununla ilgili bir politikaniz var mi? %100 ingilizce ya da
anadil kullanimina da yer vermeliyiz seklinde?

T: %100 ingilizce ama ben bunun miimkiin olabilecegini diigiinmiyorum.

I:Peki, 6grencilerinizin sizden beklentisi nedir? Gdzlemleyebiliyor musunuz anadil
kullandiginizda gézlemlenebilir tepkileri oluyor mu égrencilerin?

T: Ogrenciler basladiklarinda Tirkce kullaniimasi gerektigini diisiintiyor. ilerledikge daha
fazla ingilizce duymak istiyorlar ama sikistiklarinda Tiirkge kullanma egilimleri var.

I:Peki ¢calistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size gére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T: Aslinda ben ingilizce kullaniimasi gerektigini diisiiniiyorum ama %5 %100 oraninda
Tlrkce de kullanilabilmeli.

I: Trkge kullanmak igin sebepleriniz nelerdir?

T: Ogretmen destekleyici olabilmeli diye disiiniiyorum.

I: Peki sizce anadil kullanmanin olumsuz yénleri nelerdir?

T: Bbylece konugma ve dinleme imkanlarini ellerinden almis oluyoruz.

[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?
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T: Ben dyle diistiinmiyorum ama dgrencilerim bu duruma siyasi agidan bakiyorlar. Bizi
asimile etmeye mi ¢alisiyorsunuz diye soruyorlar.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Metotlar sonrasi dénem de bir metot aslinda ve ben bu mesaji aliyorum evet.

I: Anadil kullanmak sizce 6gretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi suglu mu hissediyorsunuz?

T: Cogunlukla son ¢dziim olarak kullaniyorum. Bunu ingilizce anlatabilir miydim diye
distndyorum ama bu bir imkandi kullandim diyebiliyorum.

INT 8

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Evet.

I: Ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?

T: Ozellikle duyurular gibi hayati 65nem tasiyan konularda bazen grammar anlatimi igin aradil
gerekebiliyor ¢linkl yapiyr Turkge'de bile bilemeyebiliyorlar ve tabi writing igin bir

organizasyon becerisi gerektirdigi icin.

I Peki, calistiginiz kurumda acaba bununla ilgili bir politikaniz var mi? %100 ingilizce ya da
anadil kullanimina da yer vermeliyiz seklinde?

T: ikinci dili kullanma zorunlulugu yok. Ogrencileri Tiirkge kullanmaya zorlayan durumlar
olabiliyor ama ingilizcenin maksimum seviyede tutulmasi bekleniyor.

I:Peki, 6grencilerinizin sizden beklentisi nedir? Gdzlemleyebiliyor musunuz anadil
kullandiginizda gézlemlenebilir tepkileri oluyor mu égrencilerin?

T: Onlara kalsa %100 Tirkge versek rahatsiz olmayacaklar. Ozellikle warm-uplarda ve
tartismalarda ingilizce konugsmaya caligiyorlar ama bir siire sonra Tiirkgeye dénlyorlar
devam edemeyecekKleri igin.

I:Peki ¢calistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size gére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T: Bana gére kullanilabilir. Ornegin kiiltirel farkliliklar mesafeye neden olabiliyor. Dersin ileri
asamalarinda bir saka ve ya Tark kaltirinden bir 6rnek 6grenciyi kazandirabiliyor.

I: Trkge kullanmak igin sebepleriniz nelerdir?
T: Isi kolaylastirmak icin kullaniyorum ben.
I: Peki sizce anadil kullanmanin olumsuz ydnleri nelerdir?

T: Ne kadar dozda ihtiyaciniz var emin olamayabiliyorsunuz. Nerde baslayacagim nerde
bitirecegim sasirabiliyorsunuz.
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[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Ben kéti demek istemiyorum ama daha organize sekilde yapilmali bu ve eger dgrenci
bundan faydalanacaksa bu agidan destekleyici oldugunu séyleyebilirim ama uygulamak da
mamkin degil calistigim her kurumda Tarkge kullanildigini gérdiim ben.

I: Peki metotlar sonrasi ddonemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Bence dyle ¢lnkl her context kendine 6zgi ve kurum politikasi da olabilir. Ancak, her
sinifta farkli dgrenciler ve farkli dinamikler séz konusu ve bu égrencinin ihtiyaglarina bagli.
Bu bizim 6gretim metotumuzu etkileyebilir. Bazilari %100 ingilizceyle devam edebiliyorken
bazilari edemeyebilir. Bélimleri de farkli olabiliyor farkli dinamikler var yani.

I: Anadil kullanmak sizce 6gretim siirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi sug¢lu mu hissediyorsunuz?

T: Suglu hissetmiyorum. Derste Tirkge kullaniyorum ¢link( égrencilerin buna ihtiyaci var.
Genellikle bu sekilde daha iyi cevap verebilirim diyorum.

INT 9

I: Hocam derslerinizde Tulrkge kullaniyor musunuz?

T: Bazen gerekli oldugunda evet.

I: Ne gibi durumlarda kullanma ihtiyaci hissediyorsunuz?

T: Mesela kelime galigmalari yaparken, bazen ¢ok zor kelimeler vardir. Harcirah gibi bir
kelimeyi diisiintin. ingilizcesini onun anlatamazsiniz higbir sekilde, o ylizden de Tiirkgesini
de sOylemek zorundasinizdir 6grenciye. Gunk( diger tirlil zaman kaybina yol agacaktir
ingilizce aciklamaya calismaniz ya da bir konu égrenciye ¢ok kapali geliyorsa iste anadiliyle
bagdastiramiyorsa ne bileyim present perfect tense gibi mesela 0 zaman onun agiklamasini
kullaniyorum.

I Peki galistiginiz kurumda %100 ingilizce ve ya anadil kullanimiyla ilgili bir kurum politikasi
var mi?

T: %100 Iingilizce olmasini istiyorlar normalde ama bazi yerlerde Tiirkgeye dénebiliyoruz.
I: Peki, 6grencilerinizin beklentisi ne yénde hocam?

T: Klasik 6grenci modeli olduklari i¢in onlar tabi ki Turk¢e duyduklarinda ¢ok daha iyi
dgrendiklerinin diistintiyorlar ama ben ingilizce konusulmasinin taraftariyim acikgasi.

I: Peki, kurumu ve 6grenci gérislerinin g6z ardi edecek olursak sizce anadil etkili bir 6gretim
araci olarak kullanilabilir mi?

T: Duruma gére degisir aslinda ama bence yabanci dil 6greniyorsaniz ¢ok da fazla anadili
kullanmamak gerekir.

I: Kelime &gretiminde kullaniyorum dediniz. Bunun disinda dilbilgisi 6gretiminde tercih ediyor
musunuz anadil kullanimini?

99



T: Aslina bakarsaniz ¢ok fazla kullanmak istemiyorum. Temelden daha iyi ingilizceyle en
azindan basit olaylari basit kelimeleri bilerek geliyorsa 6édrenci bir seyleri aktarabilmeniz ¢ok
daha kolay oluyor ama fazla bilgisi yoksa daha gerekli olabiliyor.

I: Ders igi instructionlarda ve disiplini saglamada hangi dili kullaniyorsunuz?

T: Genellikle ilk birkag saat kitapla ilgili bir calisma yaparim. Bunun ¢alismasinda sorun
yagsamam ama bazi instructionlar onlarin anlayabileceklerinin Gzerinde olabilir. Bazen
kizarim mesela ergen istemiyorum dersimde diye. O zaman mesela ergen kelimesinin
ingilizcesini bilmezler tabi o zaman Tiirkge olarak instructionlari veririm onlara.

I: Anliyorum ama zannederim égretmen égrenci diyalogu ¢cogunlukla ingilizce.
T:Evet. MUmkin oldugunca ¢ok.
I: Size gbre peki anadil kullanmanin olumsuz taraflari nelerdir?

T: Ogrenci sizin anadil kullaniminizdan etkileniyor. Yes/No question bile sorsaniz evet, hayir
deme ihtiyaci duyuyor. Ogrenci anadil kullanma konusunda kendini cok da rahat
hissetmemeli.

I: Derslerde hocam %100 ingilizce kullanmamiz yéniinde yaptirim degil tabii ki ama tesvik
var degil mi size gore de?

T: Evet kesinlikle.

I: Bunun altinda pedagojik temeli mutlaka vardir ancak ideolojik nedenler olabilecegini
disUnen arastirmacilar da var. Sunu kastediyorum. Dogal konusmacilarin, native
speakerlarin gittikleri her Gilkede 6gretmen olarak is bulabilmelerini saglayan, % 100 ingilizce
yazilan kitaplarin her Glkede satilabilmesini saglayan bir ideoloji oldugunu dasaniyorum.
Bununla ilgili hi¢ disindiniz mi acaba?

T:Acikgas! bununla ilgi daha énce hi¢ disinmedim ama ¢ok da bu sekilde olabilecegine
inanmiyorum. CUnk( sadece eger ideolojik olarak diisiinsek bile nasil agiklayabilirim mesela
Tarkiye’de biz yillarca bu dili grammar yapisini 6gretmeye calisarak denedik ve bu ise
yaramadi. Ogrenciler bize gelip okudugumu anlayabiliyorum, yazabiliyorum ama
konusamiyorum diyorlar. Burada bir hata yapiyoruz. Cunku dilin gelisimine bakarsaniz
dogan bir cocukta 6nce harfleri ¢ikartir sonra konusmaya baslar, ardindan yasa gelir ve siz
ona yazmay! 6gretirsiniz biz bu processi tam tersinden yaptigimiz igin higbir sekilde ise
yaradigina inanmiyorum ben. O yiizden ingilizce dgretilirken %100 o dilin kullaniimasi ¢ok
daha mantikh.

I: Anliyorum. Peki hocam metotlar sonrasi ddnemden bahsedecek olursak eger herhangi bir
metota bagl kalmanin zorunlu olmadig durumda siz anadil kullaniminin hakli bir boyutu
olabilecegini diisiinliyor musunuz?

T: (.) Zor bir soru oldu agik¢as! bu. Anadile ¢ok yer agildiini disinmiyorum.

I:Ders icinde anadil kullandiginiz bir durumu distinecek olursaniz eder bu sizi su¢lu mu
hissettiriyor yoksa 6grencinin anadilini biliyor olmak bir avantajdir ben de bunu kullaniyorum
mu diyorsunuz?

T: Suglu hissettigim zamanlar oluyor. Bazen mesela daha diisik seviyede 6grencilerle
anadili mutlaka kullanmak zorunda kaliyorum fakat onlar benden anadili duyduklarinda
rahathyorlar ve rahatladiklari icin de ¢ok fazla dile yénelmiyorlar. CUnki bir defa agzinizdan
Turkce kelime ¢iktigini duydugunda égrenci bir seyi yine anlamadiginda TUrkgesini
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alabilecegini biliyor. O zaman suglu hissedebiliyorum. Bazen de tam aksine dedigim gibi
kendi diliyle eslestiremedigi durumlar var hatta benim bile anlatirken zorlanabilecegim
durumlar var. O zaman da onlarin anadilini biliyor olmak ¢ok biyik bir avantaj. Diger tarli
zaman kaybina yol agabiliyor.

INT 10

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Hayir, genellikle kullanmiyorum.

I: Peki, bu tercihinizin altinda ne gibi nedenler var acaba?

T: Genellikle 6grencinin seviyesiyle ilintili olarak bdyle yapiyorum, // anadil kullaniyorum
¢Unk( dgrenci bir stire anadilini kullanmak yéninde i1srarci oldugu zaman basarisiz
oldugunda artik yabanci dil kullanmasi gerektigini algilayip artik taklit yoluyla bir sekilde
anlamasa da kullanmayi deneyerek bir sekilde gelistirebiliyor. Aktif olarak kullanmaya
basliyor ama kigisel olarak benim fikrim bu sadece dgrenci baslangi¢ seviyesinin tstlindeyse
etkili oluyor. Baslangi¢ seviyesinde ayni seyi denedigimiz zaman body language kullanmak
konusunda ¢ok israrl olursak eger 6grenci ciddi anlamda dil 6grenmeden kopabiliyor.

I: Anhiyorum. Peki ¢calistiginiz kurumda anadil kullanimiyla ilgili herhangi bir kurum politikasi
var mi?

T: Evet var. Kesinlikle %100 ingilizce kullanilmasi gerektidi yéniinde bir politika var. Zaten o
nedenle hep o sekilde ilerledi bu zamana kadar ama en ¢ok bizim de burada gérus
paylasiminda zorlanilan seviye hep elementary seviye olmustur bununla ilgili olarak.

I:Evet. Peki, dgrencilerinizin disincesi ne bu konuda sizin %100 yaklasiminiz karsisinda?

T: Farkli bakis acilar var tabi. ik basta gok anlamsiz buluyorlar, égretilmeye calisan seyin
kendilerine gdére mantikli bir agiklamasi yapiimadigi siirece kesinlikle anlamiyorlar ya da bir
kismi bilgiyi eksik aldiklarini disintyor ama zaman ilerledik¢e éyle olmadigi fikrine
kapiliyorlar ancak genel olarak negatif bir yaklasim var.

I: Peki, yabanci dil 6gretiminde anadilin etkili bir arag olarak kullanilabilecegini disintyor
musunuz?

T: Ben efkili olarak kullanilabilecegini disiinmiyorum agikgasi ama mutlaka yardimci olarak
kullaniimal.

I: Dersin hangi bélimlerinde yardimci olarak kullanilabilir sizce?

T: Ben baslangi¢ seviyesi 6grenciyi alistirmak icin zorlanildiginda ufak da olsa tesvik edici
birsey yapilabilecegini distiniyorum ¢Unkl aksi halde égrenciyi kaybediyoruz.

I: Peki zaman yénetimi igin tercih eder misiniz?

T: Acikcas kisisel olarak edebilirim ama politika geregi edemiyorum. Oyle sdyleyeyim.
Cunki bes dakikalik bir aktiviteyi sirf instructioni anlamadiklari i¢in on bes dakikada
bitirebiliyoruz.

I: Aslinda ben yaygin bakis agisindan daha fazla sizin fikrinizi merak ediyorum Hocam. Ders
ici diyalogunuz mutlaka ingilizcedir ama bunun disina giktiginiz hi¢ olmuyor mu?
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T: Tabi ki oluyor.
I: Ders disinda diyalogunuz hangi dilde?

T: Ders disinda Tirkge. Séyle aslinda duruma ve zamana g6re degisiyor hep Tlrkce
diyemiyorum.

I: Peki anadil kullaniminda olumsuz taraflar ne size gére?

T: Tabi ki sbéyle bir olumsuz tarafi var. Bir kere bile olsa bir dgrenciye anadilde agiklama
yaparsaniz eger, 6grenci ingilizce sdylediginiz seyi anlama gereksinimi duymuyor nasil olsa
aciklayacak diye. Bu da dgrenme yetisini koreltiyor. Ogrencinin algida seciciligi azaliyor.

I: Peki, anliyorum hocam. Bize 100% Iingilizce kullanmamiz gerektigini diistindiiren faktorler
var. Bazi arastirmacilar pedagojik nedenlerin yani sira hatta onlardan daha fazla ideolojik
nedenlerin olabilecegini distinlyorlar. Sunu kastediyorum dogal konusmacilarin gittikleri her
tlkede 6gretmen niteligine sahip olabilmeleri, 100% ingilizce yazilan kitaplarin birgok tilkede
okutulabiliyor olmasi. Sizce bunun altinda ideolojik bir neden olabilir mi? Hi¢ diistindiiniiz
mu?

T: Evet dliislindiim ve ben kesinlikle olabilecegini diistiniyorum. Gink{ sonugta ben de
buraya gelmeden énce tamamen target language ile ingilizce dgretilmedik ama 6grenebildim
ve bunu yapabiliyorum ki su an ben 6gretiyorum. Bu da demek oluyor ki iki sekilde
Ogretilebiliyor aslinda. Sadece bunun bir yolu yok. Sadece target language kullanilarak
basarili olunur diye bir sey yok ama ben kesinlikle ideolojik neden oldugunu disinidyorum.

I: Peki. Metotlar sonrasi bir dénemden bahsediyoruz simdi. Ogretmen &grencinin niteligine,
konunun ihtiyaglarina gére kendi ydntemini kendisi belirler. Belirli bir metota bagh kalmasi
gibi bir durum beklenemez 63retmenden. Sizce bu kapsam iginde anadil kullanimini
degerlendirebilir miyiz?

T: Evet. Bence eder metotun disina ¢ikarsak 6grenci, kurum gibi faktérleri géz éniinde
bulundurarak, bence kullanilabilir.

I: Peki hocam. Son olarak sunu sormak istiyorum. Ders iginde anadil kullandiginiz bir
durumu disiinmenizi isteyecegim sizden. Son ¢6zim olarak mi anadili kullaniyorsunuz
yoksa 6grencinin anadilini biliyor olmam bir avantaj. Bunu onlarla paylagsmaliyim mi
diyorsunuz acaba?

T: Genellikle son gare olarak gérdigim igin kullaniyorum.

INT 11

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T: Evet.

I: Ne gibi durumlarda ihtiya¢ duyuyorsunuz?

T: Talimat verirken ilk ingilizceyle baslayip anlagiimadigini diisiindiigiim noktalarda
Tarkgesini verebiliyorum. CUnk( aktivitelerde talimat anlasiimayinca iyice isler karigiyor
kaosa dénlyor on dakika sonra bakiyorum ki bambaska seyler yapabiliyorlar bazen.
Classroom management i¢in bazen kullanabiliyorum. Bazen sinav éncesi ve dénem sonuna
dogru motivasyona ihtiyaci oluyor 6grencilerin. O konugsmalarda bazen Tirkce
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kullanabiliyorum. Bir de sinifin seviyesiyle alakali ama beginner ve elementary seviyelerinde
ilk derste Tarkge konusabiliyorum.

I: Peki hocam dil bilgisi egitiminde, kelime egitiminde 6zellikle bagvuruyor musunuz anadile?

T: Kelime degil. Kelimeyi olabildigince resimler, body language ve antonym synonym
kullanarak 6gretmeye calisirim en azindan target vocabularyi o sekilde vermeye ¢alisirim
ama text iginde herhangi bir metin iginde bir kelime gegiyorsa ve bu da soyut bir kelime
oluyorsa ¢ok uzatmamak ve odak noktasindan uzaklasmamak igin.// Grammarde kelimeye
gbre daha fazla agikgasi. Aslinda yine bu da égrenci seviyesiyle ilgili. Enteresan bir durum
var ben disik seviyelerde daha az Tirkge kullaniyorum ¢link( anlattigim konular basit
konular countables, uncountables, there is, there are.. sadece ingilizce anlatmasi kolay
oluyor. Konu participle olunca, past perfect olunca anadil kullanma sikligi artiyor. Sinif ¢ok iyi
bile olsa, ingilizce bile anlatsam Tiirkgeye dénebiliyorum.

I: Peki hocam. Calistiginiz kurumda bununla ilgili bir dil politikasi var mi acaba? %100
ingilizce ve ya anadil kullanimini destekler sekilde?

T: D ve C kurlarinda D beginner C elementary kurlarinda Tarkgeyi daha agirlkli
kullanmamizi %60larda %70lerde seviye yilkseldikce ingilizce kullanimini arttirmamiz
séyliyorlar. Ozel liniversitelerde de calistim orada kur farki gézetmeksizin %100 Ingilizce
yaklasimi vardi. En yilksek seviyede ister istemez ingilizce konuguyorsun.

I: Ogrencilerinizin dersten beklentisi nedir hocam? 100 ingilizce yapilan bir ders mi yoksa
anadile dénmeniz onlari rahatlatiyor mu?

T: Acikcasi dgrencilerle classroom rules diye basladigimda ne yapiyoruz biz? Siz ne kadar
ingilizce konusuyorsunuz, biz ne kadar? seklinde yorumlar aliyorum. Ogrencilerin cogu
yaklasik %70-%80i benden sadece ingilizce duymak istiyor. Tiirkge islenmesini istemiyorlar
ama yil icerisinde ister istemez kendilerinin de acik¢asi benim de verdigimiz sdze sadik
kalamadigimiz %10 Tirkge'ye dondigimuz goéruluyor. Biraz sinav odakh oldugu igin egitim
su gramer kurallari, bu kelimeler derken tamamen sinav psikolojisinden Tirkgeye
ddnllebiliyor ve dgrencilerin de bundan hig sikayeti olmuyor.

I: Calistiginiz kurumu ve 6grencilerinizin distincelerini géz ardi ederek sizin sahsi fikrinizi
O6grenmek istiyorum. Sizce anadil yabanci dil 6gretiminde etkili bir arag olarak kullanilabilir
mi?

T: Tabi. iki dil de akillica ve belli oranlarda kullanildiginda ama her sikintida bagvurmayarak
mantikli bir sekilde entegre edilebilir diye diigtinliyorum. Daha iyi bir egitim ortamina imkéan
saglayacaksa kullaniimasinda bir sakinca oldugunu disinmiyorum. Ama yine disuk
seviyelerde evet ama bir uppersa ve ya advancedse seviye hayir diyorum Tirkceye.

I: Peki 6grenci tepkilerinin disinda gézlemleyebildidiniz bagka olumsuz taraflari var mi anadil
kullaniminin?

T: Genel olarak dgrenmeyi haliyle kisitliyor. Hocanin ingilizce konusmasi demek maruz
kalmaktan uzaklasmak demek. Bu ortami kisitlamak degil artirmak daha mantikl olacagi igin
dzellikle dinleme ve konusma sekteye ugrar ama sadece ingilizce diye ortaya gikip
Odrencileri motive etmeden speaking ve listening becerisi kazandirmaya ¢alismak ve bunun
icin anadili suglamak da yersiz.

I: Peki hocam %100 ingilizce kullanmamizi gerektiren gériisler var. Tabi bunlarin pedagojik
temeli de var ancak bazi arastirmacilar bunun altinda ideolojik nedenler olabilecegini
soyllyor. Sunu kastediyorum; dogal konusmacilar, native speakerlar bir¢cok tlkede nitelikli
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dgretmen olarak degerlendiriliyor ve %100 ingilizce yazilan kitaplar bircok tilkede
satilabiliyor. Sizce bunun altinda ideolojik nedenler olabilir mi?

T: inanin hayir. Hic ideolojik olarak yabancilara katkisi vardir agisindan yaklagsmadim
acikgasi. Onlar bayag bir avantajli durumda olabiliyor aslinda biz kendi Glkemizde ikinci sinif
demeyeyim ama daha az degerli olabiliyoruz. Bazen sinir bozucu olabiliyor ama anliyorum
da. Ben de bir yabanci dil 6greniyor olsaydim ben de tercih ederdim yabanci hoca ama
arkasinda bdéyle bir plan olabilecegini hi¢ disinmedim.

I: Peki hocam. Bu metotlar sonrasi ddnemde dgretmen égrenci ihtiyaglarina, sinif dinamigine
gbre kendi metotunu belirler diyoruz. Sizce bu kapsam iginde anadil kullanimini da
degerlendirebilir miyiz?

T: Yine tabi 6grenciye gore degisecektir. Evet basta 6grencinin kendisini glivende
hissetmesini saglyor. Anadildeki dilbilgisini kullanarak onun Ustlne bir ikinci dil koyabiliyor
belki de. Belki de bir gliven duygusu yaratiyor 6grencide. Agikg¢asi ihtiyagc ama bu demek
degildir ki 100 ingilizce tamamen basarisiz. Onun da basarili oldugu égrenci tipleri ve
durumlar var. O da var bu da var. Anadil cogu zaman engel olarak gériliyor ama ben olumlu
olarak digtndyorum.

I: Peki hocam. Ders icinde anadil kullandiginiz bir durumu disinecek olursak bunu bir son
care olarak mi gériyorsunuz yoksa égrencinin anadilini biliyor olmam bir avantaj diyerek ilk
¢6z0m olarak mi 6ne sirlyorsunuz?

T:Avantaj oldugu durumlar classroom managementta ya da motivasyon amagl
konusmalarda ¢ok blyUk bir avantaj oldugunu diistiniyorum. Diger tirld kullanimlar igin
dersle ilgili kullandigim Turkce agik¢asi biraz ¢aresizlikten kaynaklaniyor. Talimat verirken de
avantaj ¢unki time-saver oluyor benim i¢in ama kelime ve grammar égretirken kullandigim
Turkge ikinci Gglinci ingilizce denememden sonra ya da check etmem gerekirse Tiirkge
kullantyorum ama genel olarak 6grencilerin anadilini bilmeyi ve kullanmay:i bir avantaj olarak
degerlendiriyorum. En azindan onlar igin iyi birer rol modeliz. Biz de onlar gibi yabanci dil
6grendik, ayni seyi onlar da yapabilir. Yabancilara kargi bu avantajimiz oldugunu
ddstndyorum iyi bir rol model olma konusunda.

INT 12

I: Hocam derslerinizde Tirkge konusuyor musunuz?
T: Evet, bazen.

[:Ne zaman buna ihtiya¢ duyuyorsunuz?

T: ingilizce anlattigim zaman égrencilerin anlamadigini hissedersem ya da
anlamayacaklarini tahmin edersem kullaniyorum.

I: Gahistiginiz kurumda dil kullanimiyla ilgili bir politika var mi acaba?

T: Aslinda Tirkge kullanmamizi istemiyorlar ama bazi durumlarda buna ihtiyag
duyabiliyoruz.

I: Peki 6grencilerinizin beklentisi ne? Tirkge konusmaniz onlara kendilerini glivende
hissettiriyor mu?

T: Kesinlikle evet.
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I: Ogrenci gorislerini ve kurum politikasini gdz ardi edecek olursak, sizin sahsi fikrinizi merak
ediyorum. Siz anadilin etkili bir 6gretim araci olarak kullanilabilecegini distniyor musunuz?

T: Abartilmazsa evet.

I: Trkgeyi daha ¢ok ne igin kullaniyorsunuz?
T: Ozellikle grammar igin tercih ediyorum.

I: Kelime 6gretiminde?

T: Kelime igin tamimi genellikle ingilizce veririm. Hala soru isareti varsa sdylerim ya da
s6zlUge bakarlar.

I: Sinif i¢i diyalogu hangi dilde saglarsiniz?

T: Cogunlukla ingilizce. Yénlendirmeleri ingilizce vermeye calisinm.
I: Sinif diginda?

T: Turkge.

I: Sinif ici diyalogunuzda Tiirkge kullandiginiz olmuyor mu?

T: Tabi ki oluyor. Danigsmanlari oldugum igin soru sorabiliyorlar.

I: Ingilizce kullanimini tegvik eden yaygin bir gériis var. Bunun pedagojik nedenleri var ancak
ideolojik nedenler de olabilir mi acaba hi¢ diistindiintiz mi?

T: Ben 6yle diisiinmiiyorum Tamamen pedagojik. Ogrencileri olabildigince ingilizceye maruz
birakmak igin.

I: Anadil kullanmanin dezavantajlari nelerdir?
T: Sureci ¢cok kolaylastirabiliyor.
I: Streci uzatir mi sizce?

T: Abartilmazsa, zannetmiyorum.

INT 13

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T: Evet kullantyorum.

I: Ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?

T: Gramer dgretirken bazen Tirkgeye ihtiyag duyabiliyorum. Zaman ydnetimi ve daha iyi
anlasilabilmesi icin dnemli.

I Peki, calistiginiz kurumda acaba bununla ilgili bir politikaniz var mi? %100 ingilizce ya da
anadil kullanimina da yer vermeliyiz seklinde?

T: Mimkiin oldugunca ¢ok ingilizce
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I:Peki, 6grencilerinizin sizden beklentisi nedir? Gdzlemleyebiliyor musunuz anadil
kullandiginizda gézlemlenebilir tepkileri oluyor mu égrencilerin?

T: Her 6grenci farkh sekillerde dustnebilir ama Tiirkge'yi tercih edenlerin sayisi digerlerinden
daha fazla.

I:Peki ¢calistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size gére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T: Evet 6zellikle 6grencilerle iyi iletisim saglayabilmek i¢in ¢cok dnemli.
I: Tirkge kullanmak igin sebepleriniz nelerdir?

T: Anadilde iletisimin ¢ok 6nemli olduguna inaniyorum.

I: Peki sizce anadil kullanmanin olumsuz ydnleri nelerdir?

T: Dengeyi korudugunuz zaman ben higbir dezavantajini gérmedim.

[:Sizce anadil kullanimina kargl tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Evet olabilir. Cok iyi native hocalar olabilir ama bu onlar native oldugu igin degil. (.)
Kismen ideolojik olabilir ama tamamen 6yle diyemeyiz.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Evet. Ben 6yle duyuyorum konusulanlardan.

I: Anadil kullanmak sizce 6gretim siirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi sug¢lu mu hissediyorsunuz?

T: Genellikle slreci gok etkin hale getiriyor ¢link( Tirkgeyi kullanmamiz kaginiimaz.

INT 14

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Beginner ve elementary seviyelerinde kullaniyorum.

I: Ne gibi durumlarda buna ihtiya¢c duyuyorsunuz?

T: Baglangig seviyesi igin anlami netlestirmek i¢in kullaniyorum.

I: Peki, calistiginiz kurumda acaba bununla ilgili bir politikaniz var mi? %100 ingilizce ya da
anadil kullanimina da yer vermeliyiz seklinde?

T: Tabi. Ders iginde ve diginda ingilizce konusuyoruz.

I:Peki, 6grencilerinizin sizden beklentisi nedir? Gdzlemleyebiliyor musunuz anadil
kullandiginizda gézlemlenebilir tepkileri oluyor mu égrencilerin?

T: Ogrencilerin bu konuda motivasyonu gok yilksek. ingilizce 6gretmemi istiyorlar.
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I:Peki ¢alistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size goére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T: Anadil kullanimina karsi degilim ama ileri seviyelerde dezavantaj olabilir.

I: Trkge kullanmak igin sebepleriniz nelerdir?

T: Ogrenci daha énce ingilizceye maruz kalmamissa bunu tercih edebiliyorum.
I: Peki sizce anadil kullanmanin olumsuz ydnleri nelerdir?

Uygun inputu saglayamayinca edinim de kétl yénde etkileniyor.

[:Sizce anadil kullanimina kargl tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yiritilen bir politika olabilir mi sizce?

T: Belki ama dil bir kiiltirdiir ve onsuz dgretemeyiz. ideolojiktir belki ama ben béyle
distinmuyorum.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Tek bir metota bagh kalamayiz. Turk¢e anlattigimda égrenci daha iyi anlayacaksa niye
kullanmayayim ki?

I: Anadil kullanmak sizce 6gretim slirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi suglu mu hissediyorsunuz?

T: Ben gerektiginde kullaniyorum. Suglu da hissetmiyorum.

INT 15

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T: Codunlukla Tarkge kullaniyorum, evet.

I: Ne gibi durumlarda buna ihtiya¢ duyuyorsunuz?
T: Grammar &gretirken

I Peki, galistiginiz kurumda acaba bununla ilgili bir politikaniz var mi? %100 ingilizce ya da
anadil kullanimina da yer vermeliyiz seklinde?

T: Zorunlu tutmuyorlar ama bizi mimkiin oldugu kadar ¢ok ingilizce konusmak konusunda
uyariyorlar.

I:Peki, 6grencilerinizin sizden beklentisi nedir? Gdzlemleyebiliyor musunuz anadil
kullandiginizda gézlemlenebilir tepkileri oluyor mu égrencilerin?

T: Onlarin Tirkce konusma egilimleri var.

I:Peki ¢alistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size goére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T: Anadilin kullaniimasi gerekiyor.
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I: Trkge kullanmak igin sebepleriniz nelerdir?

T: Ya ben %100 ingilizce yapilan egitimin ok da etkili olmadigini diigtiniiyorum.
I: Peki sizce anadil kullanmanin olumsuz yénleri nelerdir?

T: TUrkge konusmaya alistiklari zaman bu konuda israrci olabiliyorlar tabi.

[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Aslinda dyle. Prestijli dil kurslarinin elementary seviyesi igin bile native hocalari var ve bu
kursa giden 6grencilerim égrendikleri sey dogru muydu degil miydi hi¢ bilemiyorduk diyorlar.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Kesinlikle 8yle. Ogrenci anadilini duymaya ihtiyac hissediyorsa bizim bunu saglamamiz
lazim.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi suglu mu hissediyorsunuz?

T: Aslinda ¢ok suglu hissetmiyorum ama tabi denge ¢ok 6nemli.

INT 16

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Calistigim kurumda yasak oldugu i¢in kullanmamaya ¢alisiyorum.
I: Ogrencileriniz bu konuda ne diisiiniiyor?

T: Onlarin hosuna gitmiyor tabi ki. Bu nedenle ¢ok gergin bir ortamimiz olabiliyor.

I:Peki ¢calistiginiz kurumu g6z ardi edecek olursak, kisisel fikrinizi merak ediyorum, size gére
anadil yabanci dil egitiminde etkili bir 6gretim araci olarak kullanilabilir mi?

T: %20ye kadar sorun yok bence ama intermediate ve advanced seviyelerde uygun
olacagini degerlendirmiyorum.

I: Bu durumlarda Tirkgeye ne igin ihtiya¢ duyarsiniz?
T: (.)Sinif ydnetimi igin
I: Anadili tercih etme sebebiniz nedir?

T: Ben sinif yénetimi igin kullaniyorum ¢linkii dgrencilerim sadece ingilizce yapilan bir
egitime tepki verebiliyorlar. ingilizcede diizgiin iletisim kuramadigimiz igin 6grenciyle bag
kuramayabiliyorsunuz.

I: Peki sizce anadil kullanmanin olumsuz yénleri nelerdir?

T: Ogrencinin dili 8grenmesi igin Uretebilmesi lazim.
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[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Yo ben ideolojik oldugunu disinmuUyorum ve baslangi¢ seviyesi disinda kullaniimasi da
uygun degil zaten.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Herkesin eklektik metotla ilgili farkh bir distincesi var. Bazilarinin hayir dedigine bazilari
evet diyebiliyor. Bu senin goristine bagl.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi suglu mu hissediyorsunuz?

T: Bazen bir kelime 63retmeye ¢alisiyorum. Anlamini, synonymini, gérsellerini veriyorum ve
tamam artik égrendiler diyorum ama tenefliste Tirkge agikladigimda hocam bu kadar kolay
miydi bu diyorlar. Bazen kendimizi bunun igin ¢ok da suglu hissetmemeliyiz bence.

INT 17

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Evet kullaniyorum.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?

T: Hayir, ingilizce kullanimini 6nemsiyorlar tabi ama bir kural yok.
I: Ogrencilerinizin bu konuda diisiincesi ne?

T: Eh-heh Onlar memnun géraniyorlar.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Cok zaman kazandiriyor ama ilk basvurulacak ara¢ olmamali.
I: Anadili tercih etme sebepleriniz nelerdir?

T: Zamanin sinirl olmasi ve égrencilerde motivasyon eksikligini gézlemlemem diyebilirim.
I: Daha ¢ok ne icin Turkge kullanirsiniz?

T: (.) E@er vicut dili, agiklamak ya da gdrseller ise yaramiyorsa grammar ya da kelime igin
kullanirim.

I: Peki anadil kullanmanin olumsuz yénleri nelerdir sizce?

T: Ogrenciyi o dile maruz birakmak gok 6nemli.
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I:Sizce anadil kullanimina karg! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Bu konuda hi¢ disiinmedim. Bu bence sadece maruz birakmakla ilgili.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Eklektik ddnemdeyiz dedigimize gore bence anadil sirece zarar vermemeli.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi su¢lu mu hissediyorsunuz?

T: Bunu ilk arag olarak kullanmadigim i¢in suclu hissetmiyorum.

INT 18

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Baglangi¢ seviyesinde kullaniyorum.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?
T: Zorlama yok ama ingilizce kullanimi tavsiye ediliyor.

I: Ogrencilerinizin bu konuda disiincesi ne?

T: Bu onlara kendilerini daha rahat hissettiriyor.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?
T: Baslangi¢ seviyesi icin evet.

I: Anadili tercih etme sebepleriniz nelerdir?

T: Anlasilmayi kolaylastirmak igin kullaniyorum.

I: Daha ¢ok ne igin Turkge kullanirsiniz?

T: Genellikle grammar anlatirken kullanirim.

I: Peki anadil kullanmanin olumsuz ydnleri nelerdir sizce?
T: Ya Ust seviyelerde kullanilmamali mesela gerek yok.

[:Sizce anadil kullanimina kargl tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yiritilen bir politika olabilir mi sizce?

T: Bence hi¢ mantikl degdil bu disiince. Tamamen ticari.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?
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T: Evet, kazandirildi.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi sug¢lu mu hissediyorsunuz?

T: Grammar Ogretirken blyik bir avantaj. Ancak, bazen bununla ilgili kendimi suglu
hissedebiliyorum bir kelimenin Turk¢e anlamini séyledigimde.

INT 19

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Belki %1 kadar.

I: Bununla ilgili herhangi bir kurum politikasi var mi1 acaba?

T: Kesinlikle var. Her toplantida bununla ilgili IKAZ EDILIYORUZ.
I: Ogrencilerinizin bu konuda disiincesi ne?

T: Onlar memnun gibiler. Ben bir seyi Tirkgeyi sdylesem de onlar daha ¢ok ingilizce duymak
ister gibiler.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?
T: Bence kullanilamaz.

I: Anadili tercih etme sebepleriniz nelerdir?

T: Olabildigince tercih etmemeye calisiyorum.

I: Peki anadil kullanmanin olumsuz yénleri nelerdir sizce?
T: Sureci 6zellikle telaffuz agisindan ¢ok yavaslatiyor.

[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Amerika biiyik gic oldugu igin tabi ideolojik de olabilir ama be sebep degil sonug bence.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Hayir. Bence bu Grammar Translation kadar basit bir sey.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi suglu mu hissediyorsunuz?

T: Aslinda bazen Tirkge bilmesem daha iyi olursu diye distniyorum.

INT 20

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
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T: Her seviyede degil ama evet kullaniyorum.
I: Bununla ilgili herhangi bir kurum politikasi var mi1 acaba?

T: Kurumum %100 Ingilizce kullanilmasini istiyor ama 6grencilerin seviyesi buna izin
vermiyor.

I: Ogrencilerinizin bu konuda diisiincesi ne?

T: Ogrenciler gegmis aliskanliklarini siirdiirmeye meyilliler. Cogunlukla Ingilizce konusan bir
O6gretmen gider de Tlrkge konusan biri gelirse daha iyi anliyoruz diyorlar.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Evet. Bence anadil ¢ok etkili bir arag.

I: Anadili tercih etme sebepleriniz nelerdir?

T: Kendi dilleriyle iliskilendiremezlerse dgrenciler bir seyi i¢csellestiremiyor.
I: Peki anadil kullanmanin olumsuz yonleri nelerdir sizce?

T: Tembellige itebilir.

I:Sizce anadil kullanimina kargl tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Kigisel olarak ben %100 ingilizce kullanimini savunamam. Pedagojik bir temelinin
oldugunu da zannetmiyorum.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Bir sinifta ise yarayan sey baska bir sinifta yaramayabiliyor. Bu ylizden bence bir ihtiyag.

I: Anadil kullanmak sizce 6gretim slirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi sug¢lu mu hissediyorsunuz?

T: Ogrencilerin seviyesini gdz éniinde bulundurursam bunu yapmak zorundayim. Suglu
hissetmiyorum belki bazen ama ¢ok da degil.

INT 21
I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: A ve B kurunda Turkge kullanmiyoruz. C kurunda mimkin oldugunca az ama D kurunda
kullanmak zorunda kaliyoruz.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?
T: Evet bu kurumun ydnlendirdigi bir kural.

I: Ogrencilerinizin bu konuda diisiincesi ne?
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T: Genellikle dgrenciler buna rezistans gdsteriyor. Ben ingilizce konugurken Tirkge konusma
egilimleri olabiliyor.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Ogreteceginiz dil maksimum seviyede kullaniimall.

I: Anadili tercih etme sebepleriniz nelerdir?

T: D kuru gekingen olabiliyor. Sadece ingilizce konusursam derse katilmayabiliyorlar.
I: Peki anadil kullanmanin olumsuz ydnleri nelerdir sizce?

T: Turkge séylediginiz ilk seyle dersi ingilizceden uzaklastirmis oluyorsunuz.

[:Sizce anadil kullanimina kargl tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Dil 6@retiminin kiltir planlamasinda buyik yeri var. Konferanslarda ders kitaplarinin
yazarlari bile native hocalar disik seviyelerde basarili olamayabiliyor, Turk 6gretmenler
daha iyi diyorlar. Eminin bunun ideolojik bir boyutu var ama pedagojik yénii daha agir basar.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Hayir. Tiirkgenin ben ingilizce 6gretiminde yeri oldugunu diisiinmiyorum.

I: Anadil kullanmak sizce 6gretim slirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi sug¢lu mu hissediyorsunuz?

T: Bana kendimi suglu hissettiriyor.

INT 22

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T:Kullanmamaya ¢alisiyorum.

I: Bununla ilgili herhangi bir kurum politikasi var mi1 acaba?

T: Evet bu kurumsal bir karar ama bir yaptirimi yok sanirim.

I: Ogrencilerinizin bu konuda disiincesi ne?

T: Ogrenciler sadece Ingilizce konusulmasina tepki gdsterebiliyor.
I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Dilbilgisinde 6grencilerin kafasi karigiyorsa, isler karmagsik hale geliyorsa bence
kullanilabilir. Ben bazen kullaniyorum.

I: Anadili tercih etme sebepleriniz nelerdir?

T: Tarkiye'deki egitim sistemi bu yanlisi beraberinde getirmis ve artik degistirmek icin ge¢
diye distndyorum.
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I: Peki hangi konularda ihtiya¢ duyuyorsunuz?

T: idari konularda ve égretemediysem gramerde.

I: Peki anadil kullanmanin olumsuz yénleri nelerdir sizce?
T: Dil ¢ok insani Bir sey. Karsilastirarak 6grenilmemeli.

[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Dogru olabilir. Ama Korece d6gretsem de Korece konusurdum ben.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Bizim Glkemiz igin bu bir ihtiya¢. Bu ylizden evet diyebilirim.

I: Anadil kullanmak sizce 6gretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi suglu mu hissediyorsunuz?

T: Suclu hissediyorum. Yetersiz hissediyorum.

INT 23

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T:Evet, bazen

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?

T: ingilizce kullanilmasi gerekiyor ama égrencilerin beklentileri ve ihtiyaglar farkli oldugu igin
bu cok mimkiin degil

I: Ogrencilerinizin bu konuda diisiincesi ne?
T: Ogrenciler derse yabanci hissettiklerinde biraz Tiirkge duymak istiyorlar.
I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Tabi ki kullanilabilir. Kullanilmali da. Dil evrenseldir ve her dilin digerine katkisi muhakkak
vardir.

I: Anadili tercih etme sebepleriniz nelerdir?

T: Ogrencilerin motivasyonunu eksik gériirsem, onlari Tiirkge uyarmak cok ise yarayabiliyor
ve zaman da sinirliysa 6dul gibi geliyor.

I: Hangi konularda ihtiya¢ duyuyorsunuz?
T: Sinif yénetimi
I: Peki anadil kullanmanin olumsuz ydnleri nelerdir sizce?

T: Sureci ¢cok kolaylastirabiliyor. Bu yizden sipheye yer birakmaksizin kurallari net olarak
koyulabilmeli.
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[:Sizce anadil kullanimina karsi tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gériilmesine neden olan ve ya %100 ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Bu i¢ginde ¢ok para dénen bir endistri. Ben dgrencimle ayni dili konusabiliyorsam niye
konusmayayim ki?

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Dilin kendisi ihtiyagtan dogmus. Anadil de bir ihtiya¢ olduguna gére bdyle sdyleyebiliriz.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi suglu mu hissediyorsunuz?

T: Bazen suclu hissediyorum. Zaman sinirliysa Tirkge sdyleyebiliyorum ama bu distinceyle
egitiimeseydik belki de hissetmezdim diye distiniyorum.

INT 24

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T:Cok az.

I: Bununla ilgili herhangi bir kurum politikasi var mi1 acaba?

T: Var tabi. ingilizce kullaniimasi yéniinde.

I: Ogrencilerinizin bu konuda disiincesi ne?

T: Ya %100 ingilizce konugursam, gergin bir ortam olusmasina neden olabiliyor.
I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Esas kullanilan dil olmamali ama etkili olabilir.

I: Anadil kullanmak i¢in sebepleriniz nelerdir?

T: Temel seviyedeki dgrencilerle sorun yasiyoruz ve zaman kazanmak i¢in gok yardimci
olabiliyor.

I: Hangi konularda ihtiya¢ duyuyorsunuz?

T: Gramer icin. Kavrami anlamazsa Tirkgeye ddniyorum.
I: Peki anadil kullanmanin olumsuz yénleri nelerdir sizce?
T: Ogrenci derse adapte olamayabiliyor.

I:Sizce anadil kullanimina kars! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak goérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Bu konuda hi¢ digiinmedim.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Metotlardan sonra 6gretmenin daha rahat oldugu dogru. Ancak, bence anadil hala tabu.
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I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi sug¢lu mu hissediyorsunuz?

T: Bazen suclu hissediyorum ama dgrencilerden feedback aldigimda anadile daha ¢gok
ihtiyagc duyduklarini gériyorum. Kolay olsun diye degil anlamak i¢in buna gergekten ihtiyag
duyduklarini sdyliyorlar. Bu yiizden bence aradil kullaniimal.

INT 25

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Baslangi¢ seviyesinde evet ama daha sonra kullanmiyorum.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?

T: ingilizce kullanimini tesvik eden bir tutum var.

I: Ogrencilerinizin bu konuda diisiincesi ne?

T: Ogrenciler genellikle Tiirkge konusulmasi yéniinde 1srarci oluyorlar.
I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Ben kullaniimamasi gerektigini digtniyorum. Belki minimize edilmis bir sekilde
kullanilabilir.

I: Anadil kullanmak igin sebepleriniz nelerdir?

T: Baslangi¢ seviyesini desteklemek

I: Hangi konularda ihtiya¢ duyuyorsunuz?

T: ileri seviyedeki 6grencilerle bile bazen Tirkge kullanabiliyorum gramer igin.
I: Peki anadil kullanmanin olumsuz yénleri nelerdir sizce?

T: Pratik yapmalari igin sadece ders imkanlari var. Biz ingilizce konugsmazsak, onlar
konusma ve dinlemelerini gelistiremezler.

I:Sizce anadil kullanimina kars! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Kiltdrel emperyalizm hakkinda hi¢ disinmedim.*Bazen konulari uyarlayabiliyoruz ama
gercekten hi¢ distinmedim.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Anadili kullanip kullanmamak 6gretmene baghdir ama intermediate seviyesinden sonra
bence tercih 6gretmene kalmamall.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi sug¢lu mu hissediyorsunuz?
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T: Suglu hissetmiyorum. Tlrkge daha etkili bir sekilde sdyleyebiliyorum ve zaman kazanmig
oluyorum.

INT 26

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Hayir, kullanmiyorum.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?

T: Tarkge kullanmamiz yasak.

I: Ogrencilerinizin bu konuda disiincesi ne?

T: Ogrenciler buna alistilar. O ylizden herhangi bir tepkiyle karsilasmiyoruz.
I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Bence kullanamayiz. Sinirlarini bilemiyoruz ¢tnk.

I: Peki anadil kullanmanin olumsuz ydnleri nelerdir sizce?

T: Turkge kullandigimiz zaman 6grenci ingilizce yapinin hemen Tirkge kargiligini aramaya
basliyor.

I:Sizce anadil kullanimina karg! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Aslinda evet. (.) Bu hos degil ama o sansa sahipler. Sirf bunun iginde 6grencilerimizi
kurban edemeyiz ya. lIdeolojik sebepler var tabi ama.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Anadile ihtiya¢ olabilir ama bunu diistinen biziz, post metotla alakas! yok.

I: Anadil kullanmak sizce 6gretim siirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi sug¢lu mu hissediyorsunuz?

T: Birgok milletten 6grencim oldugu igin etkili olmuyor. Olmasaydi %1 Tirkge kullanma
ihtimali bir sans olurdu benim icin.

INT 27
I: Hocam, derslerinizde Tirkge kullaniyor musunuz?
T: Cok az.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?
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T: Turkge kullanmamiz yasak.

I: Ogrencilerinizin bu konuda disiincesi ne?

T: Genellikle buna karsilar.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Butln 6grencilerin anadili ayniysa, evet. Kurumum izin verse ben konusurdum.
I: Anadil kullanmak igin sebepleriniz nelerdir?

T: Anadilde sdyledigim zaman bir sey daha gercekgi oluyor.

I: Ne i¢in daha ¢ok anadile ihtiyag duyarsiniz?

T: Gramer igin ve de kdiltrel kavramlar igin.

I: Peki anadil kullanmanin olumsuz ydnleri nelerdir sizce?

T: Ogrenci bir seyi Tirkce duydugu zaman Ingilizcesini anlamak igin gaba sarf etmeyi
birakabiliyor.

I:Sizce anadil kullanimina kars! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak goérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: Evet bence bunun ideolojik bir yéni var ve bu sistemin icinde yer almak beni gergekten
mutsuz ediyor.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Evet. Simdi bununla ilgili daha ¢ok ¢alisma var.

I: Anadil kullanmak sizce 6gretim slirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi suglu mu hissediyorsunuz?

T: Eh-heh Sinirlarini korursak hayat kurtariyor.

INT 28

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Evet kullaniyorum.

I: Bununla ilgili herhangi bir kurum politikasi var mi1 acaba?

T: Tabi ingilizce konusmayi destekliyorlar ama tahminim biliyorlardir bunun imkansiz
oldugunu.

I: Ogrencilerinizin bu konuda diisiincesi ne?
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T: Onlar ingilizce iletisime gegcmeyi seviyorlar ama dgretme agisindan %100 ingilizce
O6grenemiyorlar. Bence ¢ok dogal bu.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?
T: Kesinlikle evet.
I: Anadil kullanmak i¢in sebepleriniz nelerdir?

T: Zaman kazandiriyor, 6gretmeme yardimci oluyor ve 6égrenciler daha acisiz
Ogrenebiliyorlar. Kendi dilimi niye kullanmayayim ki birseyler 8gretirken? Bu her zaman
Tarkge konustugum anlamina gelmez.

I: Ne igin daha ¢ok anadile ihtiya¢ duyarsiniz?

T: (.) Ozellikle grammar igin ihtiyag duyuyorum. Bazen de sirf motivasyon igin kullaniyorum.
I: Peki anadil kullanmanin olumsuz ydnleri nelerdir sizce?

T: Sinirlarini bilirsen bence bir dezavantaji yok.

I:Sizce anadil kullanimina karg! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yUritilen bir politika olabilir mi sizce?

T: TABIKI VAR.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: ihtiyaglar cok 6nemli ve anadil de bir ihtiyag. Tekrarlarla, gérsellerle zaman kaybetmekten
daha ¢ok ihtiyaglari var buna.

I: Anadil kullanmak sizce 6gretim slirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi sug¢lu mu hissediyorsunuz?

T: Baglangi¢ seviyesinde etkili ama diger seviyelerde olabildigince azaltiimali.

INT 29

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Gok degil.

I: Bununla ilgili herhangi bir kurum politikasi var mi1 acaba?

T: Yo, bir kural yok bununla ilgili.

I: Ogrencilerinizin bu konuda disiincesi ne?

T: Eh-heh Umutsuzluga diserlerse yalvariyorlar Tirkce kullanmam igin.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?
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T: Bazen gergekten ihtiya¢ duyuyoruz.
I: Anadil kullanmak igin sebepleriniz nelerdir?

T: Ogretmeyi kolaylastiriyor. Aciklamalari vermek, égrencileri ikna etmek, bunlar anadilinizde
daha kolay.

I: Ne i¢in daha cok anadile ihtiya¢ duyarsiniz?

T: Dilbilgisi i¢in, bazi soyut kelimeler igin, warm up ve sum uplar igin. (.) Simdilik bunlar
aklima geliyor.

I: Peki anadil kullanmanin olumsuz yénleri nelerdir sizce?
T: Ogrenciler herseyi Ingilizce sorabileceklerini diisiinebiliyor.

I:Sizce anadil kullanimina kars! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak goérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yiritilen bir politika olabilir mi sizce?

T: Ben ideolojik oldugunu distinmiyorum.

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Onun anadille pek ilgilendigini sanmiyorum.

I: Anadil kullanmak sizce 6gretim slirecini daha etkin hale getiriyor mu yoksa bunun icin
kendinizi suglu mu hissediyorsunuz?

T: Cok daha etkin hale getiriyor.

INT 30

I: Hocam, derslerinizde Tirkge kullaniyor musunuz?

T: Evet.

I: Bununla ilgili herhangi bir kurum politikasi var mi acaba?

T: (.) Aslinda onlar bizim hep ingilizce konugmamizi istiyor.

I: Ogrencilerinizin bu konuda diisiincesi ne?

T: Bazisinin hosuna gidiyor %100 ingilizce ama ¢ogu memnun degil.

I: Sizce anadil etkili bir 6gretim araci olarak kullanilabilir mi?

T: Kullanilabilir ama bu her zaman ona bagvurabilecegimiz anlamina gelmemeli.
I: Anadil kullanmak igin sebepleriniz nelerdir?

T: Tecrlbelerime dayanarak séyliyorum, grammarde ve vocabularyde Gyle konular var ki
Ogrenciler Turkge bildikleri igin ¢ok sansli. Ingilizce anlatmak ¢ok zor olabiliyor.
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I: Ne i¢in daha ¢ok anadile ihtiyag duyarsiniz?

T: Grammar ve kelime igin.

I: Peki anadil kullanmanin olumsuz yonleri nelerdir sizce?
T: Ogrencilerin hevesini kirabiliyor.

I:Sizce anadil kullanimina karg! tutumun altinda ideolojik nedenler olabilir mi? Dogal
konusmacilarin daha iyi 6gretmenler olarak gérilmesine neden olan ve ya %100 Ingilizce
kitaplarin daha rahat satilmasini saglamak amaciyla yiritilen bir politika olabilir mi sizce?

T: Neden olmasin?

I: Peki metotlar sonrasi donemi degerlendirecek olursak, sizce anadil kullanimina hakli bir
boyut kazandirildi mi?

T: Evet, metotlar ¢ok sertti. Utopik bulduklarim, gildiklerim var benim.

I: Anadil kullanmak sizce dgretim sirecini daha etkin hale getiriyor mu yoksa bunun i¢in
kendinizi sug¢lu mu hissediyorsunuz?

T: Ogretmen bunu maksatl olarak yaparsa, tembellikten degil de etkili oldugu icin yaparsa
ama eminim (.) birgok 6gretmen amagsizca Tirkg¢e konusuyordur.

APPENDIX I

TRANSLATIONS OF THE TRANSCRIPTIONS
INT 1

I: Do you speak Turkish in your lessons?

T: | speak a little Turkish.

I: Why do you need it?

T: In fact, it is an institutional policy. | cannot organize my own materials. In my previous
workplaces, | could use English for more than 90% in my lessons but here their level is really

low so | have difficulty in teaching.

I: What do your students think about your language preference?

T: They are generally against 100% percent English use. Actually, they would be happier, if |
taught them in 100% Turkish but it wasn’t so in my previous institution. The student quality

and institution are important to decide what to prefer.

I: If we do not consider the institution and student views, what is your opinion about use of

mother tongue in teaching English?

T: It can be used but as little as possible. In fact, it is up to the level of students but generally

| find it positive. | would speak 100% Turkish, if it were up to me.
I: Do you need Turkish while teaching grammar?
T: Sometimes it makes the work easier but | don’t think it will cause a problem if | don’t .

I: In what language do you sustain your dialogue with students?
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T: in English.
I: Do you violate this with any reason, like student reactions or own decision?

T: Generally students prefer it. However, when | see that the topic is misunderstood or not
understood | tell it in Turkish but it is just a sentence or two.

I: What do you think about the negative sides of speaking Turkish in your lessons?

T: If you know your limits, it is positive but if you cannot keep your limit, they start to expect
to hear everything in Turkish.

I:There are some reasons to promote 100% English use. It may have a pedagogical basis
but some researchers say that there may be ideological worries behind. For example, native
speakers are regarded as best teachers in many countries and books written in 100%
English are sold in great numbers in many countries. Have you ever thought about this?

T: Yes, | thought about it and | strongly believe that there may be ideological reasons behind
so many studies

INT 2

,I: Do you speak Turkish in your lessons?
T: Yes, | do.

I: When do you need to do so?

T: While teaching grammar. Especially, if there is not its equivalent in Turkish, | don’t think
that it's meaningful to tell it in English. When | take reaction, | start to speak Turkish.
Especially for perfect tense. The students have great difficulty in perfect tense and also |
think that there is a target to reach so it doesn’t make sense to try to tell something for 20
minutes, | say it in Turkish and make an example sentence, that makes sense to me.
Partially, in vocabulary and grammar, | use Turkish.

I: Ok. Do you have an institutional policy about this? 100 % English or ..

T: Yes, there is. They tell us to speak English not only in the lessons but also with our
colleagues but it’s so artificial and we can’t do it of course. We don’t take it as a problem. In
lessons also they say use 100% English. However, | guess everybody knows the reality but
they say just to have said so.

I: Are there times that you speak no English?

T:90 % or 95 % English, | can say. It is up to the level, of course. It's possible for upper level
but the beginners are afraid to do so. Reserved ones become more reserved and my first
aim is to help the students feel comfortable in my lesson.

I: What do your students think about your use of Turkish?
T: They need it.

I: If we don’t consider the institutional policy or student views, do you think that mother
tongue can be used as an effective tool in language teaching.
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T:not 100%. | cannot say something is totally true or not but | think that there are times that
mother tongue is effective.

I: What are the drawbacks of using Turkish?
T: If you know your limits, | don't think it is a drawback.

I: There may be some policy to promote 100% English use. There may be some pedagogical
reasons. Do you think that there may be ideological reasons behind? Native speakers are
supposed to be qualified teachers and 100%English books can be sold anywhere in the
world. Have you ever thought about this?

T: | haven’t. | do now. | don’t think that this is a conscious choice. We would import some
English teachers but | don’t know what happened. There may be a reason like this in the
background. This is like you cannot learn anything, if you don’t go abroad. | don’t think that
these are sound views.

I: In the post methods era, we say that we are not supposed to obey the rules of a method.
Do you think that this has provided a sound place for mother tongue? Does it have a place in
language teaching?

T: | don’t think that it has been granted a place on purpose. We try it in a blind way. We try
and see. Generally, Turkish teachers take grammar lessons and foreign teachers are given
listening or speaking. Maybe this is the policy followed.

I: I want you to think about a situation that you used Turkish in your lesson. Did it make you
feel guilty or do you think that it is an advantage to know the mother tongue of the students?

T: | do not use it contrastively. | explain in English first and I'm sure they understand
something. Then, | use Turkish to check. | don’t say that I'm sure you won't get it if | tell in
English.

I: So Turkish is not your first choice.
T: No, it's not.

I: Ok. Thanks for your contribution.

INT 3

I: Do you speak Turkish in your lessons?

T: Yes, | do.

I: When do you need to do so?

T: Especially while teaching grammar, in order to sum up what | teach.

I: Is there any institutional policy about 100 % English or native language use?

T: It's not compulsory to use 100 % English but there is a tendency. My institution wants us
to manage students in English as soon as possible but they do not force us to do so

I: OK. Thanks. By the way, what are your students’ expectations about native language use?

T: They expect to hear native language of course. I'm sure they would be happier if | used
100 % Turkish but of course | can’t let it as it will be wrong but | see that even how they look
at me changes when | use it.
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I: OK. They feel more confident, right?
T: Yes, they feel more confident.
I: OK. Do you believe that we can use native language as an efficient teaching tool?

T: Sure we can if the teacher knows the limits. It's very important to take advantage of the
native language. | guess much research has proven it.

I: You see it as an advantage.
T: Absolutely yes. The teacher should take advantage of it but the limits are very important.

[:OK. What are your reasons for using native language? Level of students? Time
management as it takes much less to teach in native language?

T: First of all the level of students. Especially for abstract things | believe it's meaningless to
force them but | try to keep it minimum. As | said before, | use it to summarize and check if
there is anything not understood. The higher the level of the student, the less | prefer it.

I: OK. Thanks. Do you think there are negative sides to use native language?

T: Sure. If you prefer it, you keep the student further from the language what he/she tries to
learn because the rationale lying beneath can be much different in your own language even
if it is grammar. When you speak Turkish, you lead them to do so and the student starts to
think within the rules of his/her own language.

I: I guess you don’t use Turkish in speaking and listening exercises because of your worries.

T: I try not to. English, as a language used adaptatively according to the conditions even in
grammar we should keep native language minimum.

I: There are some policies which lead us to think that we should use 100 % English. Can
there be ideological reasons behind it?

T: | don’t think there is any ideological reason behind. The student may be living in Britain,
Germany or any Turkish district. He/she may have lived apart from the political sanctions of
the country. What is to achieve should be to make the students closer to the language. |
certainly don’t think there is an ideological reason behind. I find it ridiculous.

I: Well, do you think that native speakers are better teachers as they can use 100 %
English?

T: It can be just an advantage for students but we can’t take it as for granted. Maybe he/she
is good at speaking but can’t convey the message. That means every Turkish teacher is a
good teacher and this is not true. | don’t believe it.

I: Can you say it is an advantage to know the native language of the students?

T: | exactly think so. | believe it helps the process in pace when | consider comprehension. |
think communication is somehow easier.

I: We now have eclectic practices as an end has been brought to the methods in the post-
methods era. We decide what approach to adopt according to the class dynamics and needs
of the students. Do you think these practices have justified native language use?

T: Can you repeat the question?

I: Sure. After the subscribed methods, the teachers have become welcomed to choose any
approach suitable to the conditions they are in. Can we justify native language use in this
concept?
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T: Sure, we can say so. The native language has been granted a chance. The methods
responded to the needs of the periods that they originated in. A chance granted to the native
language has helped the students to contribute to the process by their own experiences. |
guess it has helped to achieve relief on the part of the teacher at least. We have seen that it
may be acceptable instead of feeling guilty.

[: Alright. Thank you very much. My last question will be about your own experiences. Do
you feel guilty or do you see it as advantage to be able to resort to native language in your
classes?

T: I never feel guilty but | try to keep it minimum. If | can’t, | start to feel guilty. | shortly say
what | want to say and | intensify on it.

I: Ok. Thanks for your contribution.

INT 4
I: Do you speak Turkish in your lessons?

T: We are required to use 100% English. | try to use 100 % English but when | have to, |
resort to Turkish seldomly.

I: Ok. You say you have to use 100% English as an institutional policy, right?
T: Yes.

I: Alright. What are your students’ expectations, 100% English or does the native language
help them feel more confident?

T: In fact, it depends on the level of the student. If | consider my own students, they want to
start in native language and go on with it. Just when they advance in level, they want
English-only but it is not true for me even if their expectations are in this way.

I: Let’s don’t think about institutions and students’ views. Can native language be used as an
effective tool in teaching according to your own views?

T: 1 don’t think that native language can be used as an effective tool in teaching.
I: What are the disadvantages of native language use?

T: As a foreign language can be achieved through practicing, | don’t think it can be achieved
without doing so.

I: I see. You resort to Turkish when you have to and student level is an important factor for
your decision. When we consider time, do you consider it time efficient? Do you think it
shortens time.

T: If | consider my own institution | don’t have a problem about time. | can agree with that. If
time is a problem, it can save many teachers but for me it is not about time, it just helps
vocabulary acquisition.

I: This is what | wanted to ask. Where do you need Turkish most?

T: Just for vocabulary teaching, | don’t think they have any problem with grammar. The
research, the exercises in fact, reveal that but in vocabulary teaching no matter how many
visuals you use or synonyms, other words you say, there still remains a few students who
don’t understand what it is so | sometimes have to say its Turkish equivalent.

I: You prefer it as a last resort. Well, what about your classroom management?
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T: As they have got used to or | have got used to, | can do it in English; | don’t have any
problem with it.

I: So your dialog with your students is in English?

T: Yes, when they have a question we try to persuade them to do it in English. As a matter of
fact, at the beginning of the course, we teach them the questions and as clusters they learn
how to use it practically.

I: Ok. | want to speak about the language policies that make us believe the necessity of
100% English. Can there be any ideological reason behind? What | want to ask is does it
make native speakers better teachers?

T: | can’t agree with the second part of what you said. | mean | can’t say native speakers are
better teachers but | don’t think it has any ideological reason behind. We can say the same
thing for Turkish. In any country if Turkish is taught, speaking Turkish only will not have any
ideological reason but just because a teacher is the native speaker of a language, | can’t say
he or she is better than any other teacher speaking a different language as a mother tongue.
| have experienced much about this.

I: Ok. Thank you. By the way, in the post-methods era the teachers have been granted some
rights within eclectic practices. The teacher is the decision-maker according to the conditions
and requirements of the class and isn’t bound to adopt a method strictly. Do you think this
has justified the native language use?

T: 1 don’t think it is about native language use. It doesn’t justify it.

I: Ok. | want you to think about your experiences with native language use in the classroom
now. Does it make you feel guilty or you feel it is an advantage to be able to use it?

T: 'm not sure if it can be regarded as an indicator of feeling guilt but | have to say yes | feel
extremely unhappy.

INT 5

I: Do you speak English in your lessons?
T: Yes, | do.

I: In which circumstances do you need?

T: Especially in the beginner level and if the time is limited. | have to use with my 3 hour
classes.

I: Is there any institutional policy about native language use?
T: No, there is no policy about it.

I: What do you think about your students’ expectations? Do they prefer a 100 % English
spoken lesson and find speaking Turkish disturbing or not?

T: In fact, | don’t think that it works but as they have got used to it they feel safer. At the end
of the term, | see in their comments that they had difficulty in understanding as the lessons
were 100% English, especially for grammar.

I: What is your personal opinion about the use of native language in your classes?

T: It is dependable as the levels vary. However, | think it should be the last resort.
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I: You consider student levels. Is there any other reason to use native language?

T: Time limits. As | have to practice and time is limited, | have to say something in Turkish.
I: Ok. | guess you use your native language for grammar mostly.

T: Yes, sure. | use it more for grammar.

I: What about grammar?

T: | don’t think that it is useful for vocabulary teaching. If it won’t make sense when | say in
synonym or antonym and if it is more advanced than student level, | prefer it. | generally try
using visuals and body language.

I: What about classroom management?

T: Turkish, mostly in Turkish.

I: You speak Turkish.

T: Hihi

I: In which language do you speak with your students out of the class?
T: Totally Turkish.

I: Ok. What do you think are the disadvantages of native language use?

T: It makes students get used to the easy way of learning and affects negatively. It retards
learning.

I: and for grammar?
T: It has positive sides for grammar

I: By the way, there are some policies which lead us to think that we should use 100 %
English. Can there be any ideological reasons behind it?

T: No, | don’t think so. | think it is just because of practicality reasons. It’s not ideological.

I: OK, do you think that these policies prove native speakers better teachers than the non-
native teachers?

T:Of course, it doesn’t prove it methodologically but | think that it makes it easier for the
students to learn. If we introduce ourselves as native speakers, their success may be higher
at the end of the term as they know the only way to communicate is this but unfortunately, in
our lessons as they know we are Turkish, they find it artificial. They don’t speak English if
they don’t have to.

I: and this retards the process, you say.
T: Yes, this retards the language acquisition.

I: If we consider the non-native teachers , do you think that the post methods era has given
place to the L1?

T: In fact, | don't think that it is about methods. It is for sure that the teacher can apply
different methods but it isn’t about L1 use.

I: Ok. Now, can you please think any situation in your class that you used Turkish. How did
you feel? Guilty or not?

T: In some situations, | feel guilty, right.
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I: Do you think it is an advantage or disadvantage to know the students’ mother tongue?
T: Sure, it is an advantage but it can turn into a disadvantage, sometimes.

I: Ok. Thank you for your contribution.

INT 6

I: Do you speak Turkish in your classes?
T: Yes, | do.

I: When do you need to code switch?

T: Especially when | teach grammar, when | tell why we use that rule or tense and
sometimes when there are similar structures in both languages, | say there is also a similiar
case in Turkish, | try to facilitate their understanding.

[:Well, is there any language policy of your institution? 100 % English or native language
use?

T: They want us to speak English as much as possible but they don't insist as they know the
student profile. They leave it to the initiative of the teacher but they never let us keep English
below 50%. They say that it should be 70 to 80 % and | also think so but they don't make it a
problem.

I: What are your students' expectations about this? Do your students show any observable
reaction when you use L1?

T: They like it as they just want to understand. | know that they understand when | teach in
English. However, | want to make it better and be sure that everybody understands. In this
way, | help the slow learners keep up with the pace. With my classes | don't have any
problem about English this year but | use Turkish for a few students and be sure that they
understand.

I: If we do not consider the institutional requirements, | wonder your own idea. Do you think
that L1 can be used as an effective resource in your lessons?

T: | absolutely think that mother tongue should be used. As I'm not a native teacher and both
the students and me are Turkish, it may be artificial to try to speak only English. | think that
both languages should be used comparatively. I'm not strict on this.

I: What are the factors you consider while using L1?

I: Especially when | teach grammar, when | tell why we use that rule or tense and sometimes
when there are similar structures in both languages, | say there is a similar case in Turkish. |
try to facilitate their learning.

I: What are negative sides of L1 use?
T: It may be too easy. They tend to wait for Turkish explanation for everything.

I: Do you think that there may be some ideological reasons behind anti L1 use?
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T: I've never thought in a negative way. | think, it may be about ideologies but I've never
thought in this way.

I: What do you think about the post-methods era? Do you think that it has justified L1 use?

T: Absolutely yes. There is no reason to have a tense atmosphere in the classroom as
students don't feel confident.

I: Can you say that L1 use makes the teaching process more effective or do you feel guilty
when you do so?

T: 1 don't feel guilty but | always question myself about the length of speaking Turkish.

INT 7

I: Do you speak Turkish in your lessons?
T: Rarely.

I: Why do you need to do so?

T: For beginner level, especially for grammar and it is also very important for time
management.

I: Are you exposed to any departmental policy about this like 100% English or L1 use favor?
T: 100% English but | don't think that it's possible.

I: What are your students' expectations about this? Do they show any reaction when you use
native language?

T: They think that Turkish should be used when they start. As they go further, they want to
hear more English but when they are stuck, they tend to use Turkish.

I: If we do not consider the institutional requirements, can you say that L1 can be used as an
effective tool in language teaching?

T:In fact | favor English use but 5% to 10% Turkish should also be used.
[:What are your motivations for code switching?

T: The teacher should be assistive in learning.

[:What are the drawbacks of use of L1?

T:We take their opportunity of speaking and listening away.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: | don't think so but my students tend to look from a political perspective. They ask usif we
are trying to assimilate them.
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I: Do you think that the post-methods era has justified L1 use?
T: Post method is also a method and yes, | take this message.
I: Does code switching make the teaching process more effective or make you feel guilty?

T: Mostly | use it as a last resort and after | do, | think if | could have explained it without
Turkish but then | say, it was an opportunity and | used it.

INT 8

I: Do you speak Turkish in your lessons?
T: Yes.

I: Why do you need to do so?

T: Especially when the students need to understand the topics that have utmost importance
like the announcements and sometimes for grammar that needs metalanguage as they don't
know the structure even in Turkish and for writing as it requires organizational skills.

I: Are you exposed to any departmental policy about this like 100% English or L1 use favor?

T: It is not compulsory to use L2. There are some situations that compel students to use
Turkish but it is emphasized that English should be kept at maximum level.

I: What are your students' expectations about this? Do they show any reaction when you use
native language?

T: If it were up to them, they wouldn't complain in 100% Turkish education. Mostly in pre-
exercises, in discussions they tend to speak English but after a while they resort to Turkish
as they cannot continue their words.

I: If we do not consider the institutional requirements, can you say that L1 can be used as an
effective tool in language teaching?

T: It can be spoken, according to me. For example, | feel there is a distance because of
cultural differences. In the further steps of the lesson, any joke in Turkish or any figure in
Turkish culture warms them up.

I: What are your motivations for code switching?
T: I want to make the things easier.
I: What are the drawbacks of use of L1?

T: You may not always be aware of the dose you need. You may not know where to start
and finish speaking Turkish.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?
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T: 1 don't want to call it "bad". However, it should be done in a more organized way and if the
student benefits from it, in this respect, | can say it has a supportive role. However, | don't
think that it is applicable. In each institution I've worked, I've seen that Turkish is used.

I: Do you think that the post-methods era has justified L1 use?

T: | guess so because each context is unique and it can be institutional policy. However,
there are different students and dynamics in each class and it is up to the student needs. |
think that it will affect our teaching method. Some students can go on with 100% English but
some cannot. Their departments are not same so in prep classes there are differently
dynamics.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: | don't feel guilty because | speak Turkish in English lesson because this is what my
students need. Generally, | say that | can give a better answer in this way.

INT 9

I: Do you speak Turkish in your lessons?

T: When it is necessary, yes.

I: When do you feel that you need it?

T: Especially, while studying vocabulary. Suppose that you have a word like “harcirah”. You
can’t explain it in any way in English so you have to say it in Turkish. If not, it will take too
much time. If you try to explain it in English and the student cannot correlate with his or her
own language, | use its Turkish explanation.

I: Is there any 100% English or native language use policy in your institution?

T: They want it but we can use Turkish when necessary.

I: What are the students’ expectations about this?

T: They have typical attitudes toward language use. They think that they learn better when
they hear Turkish. However, I'm in favour of English use.

I: Alright. If we do not consider the views of students, do you think that English can be used
as an efficient tool?

T: It is dependable. However, if you learn a foreign language, you have to use it more.
I: You say | use it for teaching vocabulary. Do you prefer it in teaching grammar?

T: In fact | do not want to use it. If the student knows easy words at least it is easy to build on
it but if not, yes, | have to.

I: Which language do you use for instructions and maintaining discipline?

T: Generally, we do exercises about the book for a few hours. | don’'t have any problem
while doing this. However some instructions may be far to be understood . Sometimes | get
angry; | say | don’t need any adolescent in my lessons. They don’t know what “adolescent” is
in English so | give the instruction in Turkish.

I: | see. | guess teacher-student interaction is mostly in English.

T: Yes, as much as possible.
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I: What are the negative sides of using native language?

T: The students are to be under the effect of your native language use. They shouldn’t feel
comfortable about it. Even if you ask Y/N questions, they tend to answer in Turkish

I: It's not compulsory to use English but it is promoted, right?
T: Yes, absolutely.

I: Of course, this approach has pedagogical reasons but some researchers believe that there
may also be ideological reasons behind. What | mean is that, native speakers can find job
opportunities wherever they go and books written in 100% English can be sold in any
country. Have you ever thought about this?

T: In fact, | haven’t. However, | don’t think that it is so. If we just think ideologically, we tried
to teach grammar in Turkish and it didn’t work. The students say that they understand, they
can write but they cannot speak. We have a mistake here. When we think about the
progress of language use for a child, we see that they use letters first, than starts to speak
and you teach them how to write later. What we do is vice versa and | think it doesn’t work
so using 100% of that language is more sound according to me.

I: Ok. What is your opinion about the place of “mother tongue” in the post-methods era? As
we say the teachers are not to obey the strict rules of a method, do you think that mother
tongue has been assigned a role in language teaching?

T: In fact, it is a difficult question but | don’t think that mother tongue has been given a
significant role.

I: Does it make you feel guilty when you use Turkish in your lessons or you see it as an
advantage to know the native language of the student?

T: Sometimes | feel guilty. For example, | absolutely have to use it with lower levels but when
they hear it from me, they feel relaxed and | can’t take their attention to the language. As
they hear a Turkish word, the student knows that he or she can take it in Turkish if not
understood so | can feel guilty and sometimes there are situations that the student cannot
correlate with his or her own language and even | have difficulty in explaining. Hence, to
know their native language is a great advantage. You save time.

I: Ok. Thank you very much for your contribution.

INT 10

I: Do you speak Turkish in your lessons?
T: No, generally not.

I: What reasons lay behind your approach?

T: Mostly, | think about the level of my student. | use native language because when the
student insists on using native language and becomes unsuccessful he or she understands
that foreign language should be used. The students can use it actively but personally, |
believe that this is true if the student is higher than the starter level. In the starter level, when
we try this, if we insist on using body language it may interfere with learning language.

I: Ok. Is there any institutional policy about language use?

T: Absolutely yes. There is a policy promoting 100 % English use so it has been so in the
lessons so far. For that reason in the elementary level we have great difficulty in interaction.

I: Ok. What do your students think about your 100 % English use?
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T: There are different perspectives, of course. Firstly, they find it meaningless. They don’t
understand unless something logical to them is said or they think that they cannot achieve
the information its fullest form but as time progresses they see that it is not so but generally
there is a negative view about it.

I: Do you think that native language can be used as an efficient tool in language teaching?
T: In fact | don’t think so but should be used as a supplementary resource.
I: In what parts of teaching can it help you?

T: For the starter levels, | believe that we can use to help them get used to. If not, we lose
the student.

I: Would you prefer it for time management?

T: Frankly, | can prefer it personally but | can’t because of the institutional policy. Sometimes
we cannot finish a five minute long activity in fifteen minutes because of the lack of clarity in
instructions.

I: In fact,, | want to learn about your own opinion. Your classroom interaction is in English |
guess but are there times that you use Turkish?

T: Sure, there are.

I: What about out of the class?

T: Turkish. In fact, it depends on the situation and time. | cannot say it is always in Turkish.
I: What are the negative sides of native language use according to you?

T: One negative side is that, if you explain something in Turkish even once in the lesson, the
students don’t try to understand it in English as they expect to hear it in Turkish and it makes
the learning ability blunt. It decreases the selective perception.

I: Ok. There are some factors which make us think that we have to use 100 % English. Some
researchers think that there are ideological reasons as well as pedagogical ones beneath
this decision. Native speakers have the capability of teaching in any country, 100 % English
books can be sold anywhere. Do you think that this monolingualism may have some
ideological reasons behind?

T: Yes, | have. | absolutely think so. In fact, we weren’t taught in a monolingual classroom
environment but we could learn and | can teach now. What that means is it can be taught in
both ways. There is not just one way to do it. We cannot say that using only target language
makes us successful and | absolutely think that it has ideological reasons.

I: When we consider the post methods era, we say that the teacher assigns the appropriate
approach according to the needs of students. We cannot expect a teacher to be bound to
just a method. Can we consider the use of native language in this respect?

T: Yes, if we are out of a method and we don’t consider the institution, it can be used
according to me.

I: Ok. Lastly, | want you to think about a situation that you used Turkish in your lesson. Did it
make you feel sorry or you thought that it is an advantage to know the native language of the
student.

T: Generally | use it as a last resort.

I: Ok. Thank you.
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INT 11

I: Do you speak Turkish in your lessons?
T: Yes.

I: When do you need it?

T: While giving instructions, when | think that something is misunderstood when given in
English | can speak Turkish. When the instructions are not understood clearly, the lesson
may turn into a chaos, 1 see that they are doing completely different things. | sometimes
need it for classroom management. Before an exam or towards the end of the term the
students may need encouragement. It is up yo the class’s level, in beginner and elementary
levels | can speak Turkish.

I: What about grammar and vocabulary teaching?

T: Not for vocabulary. | try to use pictures, body language and antonyms and synonyms if it
is target vocabulary. If not, if it is abstract and in a text, | give it in Turkish not to get far from
the essence of the lesson. In grammar, | use it more. In fact, it is up to the students’ level
again. In a very interesting way, | use less Turkish in lower levels because | teach easy
subjects such as countables, uncountables, there is, there are. It is easy to tell them in
English. However, when it is participle, past perfect the frequency of Turkish use increases.
Even if the class is very good, while teaching in English, | can turn to Turkish.

I: Is there any institutional policy in the university that you work? 100 % English or supporting
Turkish use?

T: for D beginner and C elementary levels 60% Turkish is approved. | also worked in private
universities, there they approved 100 % English use. At the highest level you speak English.

I: What do your students expect in the lesson? 100 % English or do they wait for some
Turkish?

T: When | start with the classroom rules, they may react like What are we doing? How much
English do we speak? 70-80% of the students want to hear just English from me. They don’t
want to hear Turkish but in the middle of the term we cannot keep our promises and we use
approximately 10 % Turkish. As the education is exam orientated, while explaining topics,
we use Turkish and nobody complains about it.

I: When we don’t consider the institution that you work and your students’ expectations, |
want to hear your own opinion. Do you think that Turkish can be used as an efficient tool in
language teaching?

T: Sure. If both languages can be used in a wise way not as a last resort but in a
systematically integrated way it can. If it will provide a better teaching environment, | don'’t
think that there is a drawback. However, | say no to Turkish in upper or advanced levels.

I: Apart from the student reactions, are there any negative sides of using Turkish?

T: Mostly, it limits learning. The teacher’s speaking Turkish means getting further from the
aim. If we speak Turkish listening and speaking process is retarded. However, it is also in
vain to try improving these without using native language or blaming it for the failure.

I: There are views which promote use of 100% English. It may have a pedagogical basis but
some researchers also claim that this may have ideological reasons. Native speakers can be
employed as English teachers anywhere in the world and 100% English books can be sold
without any interference of other language. Do you think there may be ideological reasons
for it?

T: No. | haven’t ever thought that it may support foreign people. In fact this is a great
advantage for them and in our country we may be seen as inferior. It may be annoying but |
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also understand. If | were learning a foreign language, | would also prefer a native teacher
but | haven’t thought about any background like this.

[:Ok. What do you think about the post methods era. As teachers can not be expected to
obey strict rules of a method, can we say that mother tongue can be given a role in teaching
English.

T: It depends on the students. At first, it makes students feel safe. That’s true. They build the
information of new language on the old one. It gives the feeling of self confidence. However,
that doesn’'t mean that 100% English is in vain. It also works on some student types. In a

wide frame, | believe the efficiency of both. Mother tongue is seen as an obstacle but | don’t
think so.

I: Ok. If we think about a situation in a class that you spoke Turkish. Did it make you feel
guilty or you felt lucky as you know the mother tongue of the students.

T: For classroom management and motivation, it is a great advantage. For other uses, | can
say that | do it as a last resort. While giving instructions, it is an advantage as it is time
saving. While teaching grammar and vocabulary, it is after my second or third try of using
English to check if the topic is understood or not. However, | think it is an advantage to be
able to speak mother tongue of the student. At least, we are good models for them. We
learned English like them and they can do the same as well so we outweigh native teachers
in this perspective.

I: Ok. Thank you for your contribution.

INT 12

I: Do you speak Turkish in your lessons?
T: Yes, | do. Sometimes.

I: When do you need to do so?

T: If | feel that the students don’t understand while I'm teaching in English or | guess that
they won'’t understand | start in Turkish.

I: Is there any institutional policy in your workplace about language use?
T: In fact, they don’t want our use of Turkish but it’s necessary in some situations.

I: What are students’ expectations? Does it make your students feel safe when you speak
Turkish?

T: Absolutely yes.

I: If we don’t consider student views and institutional policy, | wonder your personal view. Do
you think that mother tongue can be used as an efficient tool in teaching a foreign language?

T: If not exaggerated, yes.
I: What do you use Turkish for?
T: Especially grammar.

I: Do you prefer it for teaching vocabulary?
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T: For vocabulary, | generally give definition in English. If it is still on question, | say it or they
use their dictionaries.

I: In which language do you provide the conversation?

T: Mostly English. Instructions are in English

I: What about outside the classroom

T: Turkish.

I: Arte there times that you use Turkish during the classroom conversation?

T: Sure, there are. When students want to consult something, as I'm their advisor.

I: There is a prevalent view which promotes 100% English use. It has pedagogical reasons.
However, have you ever thought that there may be also ideological reasons behind?

T: No, | don’t think so. It's completely pedagogical to expose the students to English as much
as possible.

I: What are the disadvantages in using mother tongue?
T: It may oversimplify the process.

I: Does it make the process longer?

T: If  don’t exaggerate, | don’t think so.

I: In the post methods era, we say that teachers cannot be supposed to obey the strict rules
of a method.

T: Sure, yes.
I: Can we say that mother tongue can be integrated into the process in this perspective.

T: Each class has its own dynamics. It may not be possible to use a method or use mother
tongue. You should fix it according to the variables.

[:Whatever the institutional requirements, it is the teacher who decides, right?
T: Sure, you should sometimes take initiative.

I: When you use Turkish in your lessons, do you feel guilty or not?

T: 1 don’t feel guilty.

I: So you think it is an advantage.

T: Yes, | do so.
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INT 13

I: Do you speak Turkish in your lessons?
T: Yes | do.

I: What do you need to use it for?

T: While teaching grammar, | sometimes prefer Turkish as it helps with time management
and provides clear comprehension.

I: Are you exposed to any departmental policy about this like 100% English or L1 use favor?
T: English use as much as possible.

I: What are your students' expectations about this? Do they show any reaction when you use
native language?

T: Every student may think in different ways but the ones who favor Turkish outnumber the
others.

I: If we do not consider the institutional requirements, can you say that L1 can be used as an
effective tool in language teaching?

T: Yes, it is especially important for providing good communication with students.
I: What are your motivations for code switching?

T: | believe that it is very important to communicate in mother tongue.

I: What are the drawbacks of use of L1?

T: When you keep the balance, | haven't seen any disadvantage of it.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Yes, it may be so. There may be very good native teachers but this is not because they
are native. | think it is partially ideological but not just so.

I: Do you think that the post-methods era has justified L1 use?
T: Sure. | hear so.
I: Does code switching make the teaching process more effective or make you feel guilty?

T: Generally, it makes te process very effective because use of Turkish is inevitable.

INT 14
I: Do you speak Turkish in your lessons?

T:In beginner and elementary levels, | use Turkish.
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I: What do you need to use it for?

T: To make the meaning clear for the beginner levels.

I: Are you exposed to any departmental policy about this like 100% English or L1 use favor?
T: Sure. We speak English inside and outside the classroom.

I: What are your students' expectations about this?

T: Their motivation is really high about this. They want me to teach in English.

I: If we do not consider the institutional requirements, can you say that L1 can be used as an
effective tool in language teaching?

T: I'm not opposed to the use of mother tongue but in further levels, it may be a
disadvantage.

[:What are your motivations for code switching?

T: If the student hasn't been exposed to English or any education like this before, | can
prefer it.

I: What are the drawbacks of use of L1?
T: Acquisition can be affected badly as we cannot give the appropriate input.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Maybe but language is culture and it can not be learned without it. Maybe it is ideological
but | don't think so.

I: Do you think that the post-methods era has justified L1 use?

T: We cannot stick to a single method and if the students understand better when | explain it
in Turkish, why shouldn't | use it?

I: Does code switching make the teaching process more effective or make you feel guilty?

T: 1 use it when necessary so | don't feel guilty.

INT 15

I: Do you speak Turkish in your lessons?

T: I mostly speak Turkish.

I: Are you exposed to any departmental policy about this like 100% English or L1 use favor?
T: They don't mandate it but warn us to speak English as much as possible.

I: What do you need to use it for?
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T: While teaching grammar
I: What are your students' expectations about this?
T: They tend to speak Turkish.

I: If we do not consider the institutional requirements, can you say that L1 can be used as an
effective tool in language teaching?

T: Mother tongue has to be used.

[:What are your motivations for code switching?

T: 1 don't believe in the efficiency of 100% English approach.
I: What are the drawbacks of use of L1?

T: If they get used to speaking Turkish, they may insist on it.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: In fact, it's true. Prestigious language courses have native speakers for even elementary
classes and my students who tried the course say that they could never be sure that what
they knew was true.

I: Do you think that the post-methods era has justified L1 use?

T: | absolutely think so. If the student needs to hear it in his or her own language, it should
be provided.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: It doesn't make me feel unhappy but maintaining the balance is very important.

INT 16

I: Do you speak Turkish in your lessons?

T: I try not to as it is forbidden by my institution.

I: What are your students' views about this?

T: They do not like it, of course, we may have a very tense atmosphere because of this.

I: If we do not consider the institutional requirements, can you say that L1 can be used as an
effective tool in language teaching?

T: Up to 20% is no problem | guess but in intermediate and advanced levels | don't think tht
it's appropriate.

I: Why do you need Turkish under these circumstances?
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T: for classroom management
I: For what reason do you prefer Turkish?

T: | use mother tongue for classroom management because my students react to English-
only program and as we cannot communicate properly in English, there is the risk of having
no tie with your students.

I: What are the drawbacks of use of L1?
T: The students must produce to learn the language.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: | think it's not ideological and it's not appropriate to use except for beginner level.
I: Do you think that the post-methods era has justified L1 use?

T: Everybody has a different view on eclectic method. Some can say right while the others
say no. It depends on our own ideas.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: Sometimes, | try to teach a word. | use the definition, synonyms, visuals and say ok they
know it now but in the break, when | explain it in Turkish, the students say is it that simple,
Sir? Sometimes we shouldn't feel sorry for it.

INT 17

I: Do you speak Turkish in your lessons?

T: Yes, | do.

I: Is there any institutional policy about this?

T: No, they promote English of course but there is not a rule.
I: What are your students’ views about this?

T: They seem to be content with it.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: It' time-cost effective but it cannot be the first tool to use.
I: What are your motivations to use the mother tongue?

T: Time limit and students' lack of motivation.

I: What do you use Turkish for more?

T: If body language, explaining or visuals don't work, | can use for grammar or vocabulary.
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I: What are the drawbacks of using mother tongue?
T: Exposure is very important.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: I have never thought about this. | think it's just in order to provide the exposure.

I: Do you think that the post-methods era has justified L1 use?

T: As we have an eclectic approach, | don't think that first language gives damage.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: 1 don't offer it as the first tool, so | don't feel guilty.

INT 18

I: Do you speak Turkish in your lessons?

T: | speak in the beginner level.

I: Is there any institutional policy about this?

T: There is no force but English use is advised.

I: What are your students' views about this?

T: It helps the student feel comfortable.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: For beginner level, yes.

I: What are your motivations to use the mother tongue?
T: To help comprehension.

I: What do you use Turkish for more?

T: Generally for teaching grammar

I: What are the drawbacks of using mother tongue?

T: There is no need in upper levels.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: 1 don't find it sound. This is so commercial.
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I: Do you think that the post-methods era has justified L1 use?
T: Yes, it has justified L1 use.
I: Does code switching make the teaching process more effective or make you feel guilty?

T: While teaching grammar, it's a great advantage. However, | sometimes feel guilty when |
say a word's Turkish meaning.

INT 19

I: Do you speak Turkish in your lessons?

T: Maybe 1%.

I: Is there any institutional policy about this?

T: Absolutely yes, we are warned in each meeting about using just English.
I: What are your students' views about this?

T: They are content with it. They want to hear more English even when | say something in
Turkish.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: No, | don't think so.

I: What are your motivations to use the mother tongue?

T: 1 try not to as much as possible.

I: What are the drawbacks of using mother tongue?

T: It slows the process especially for pronunciation.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: It may be ideological as the US is a great power but this is not the reason but the result |
guess.

I: Do you think that the post-methods era has justified L1 use?
T: No, it's as basic as Grammar Translation method.
I: Does code switching make the teaching process more effective or make you feel guilty?

T: In fact, | think it would be better if | didn't know any Turkish.
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INT 20

I: Do you speak Turkish in your lessons?

T: Yes, not that much in all levels, but | do.

I: Is there any institutional policy about this?

T: 100 % English is required by my institution but the students' level doesn't let us do so.
I: What are your students’ views about this?

T: The students tend to continue their previous attitudes but when a mostly English speaking
teacher goes and Turkish speaking one comes, they say they comprehend better.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: Yes. Mother tongue is a very effective tool.
I: What are your motivations to use the mother tongue?

T: The students can not internalize what they learn if they can not relate it to their own
language.

I: What are the drawbacks of using mother tongue?
T: It makes the students lazy.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Personally, | do not advocate 100% English use. It seems to me that it has no
pedagogical ground.

I: Do you think that the post-methods era has justified L1 use?
T: What works in one class may not work in the other so yes, | think it is a need.
I: Does code switching make the teaching process more effective or make you feel guilty?

T: Because of students' level, | have to do this so | don't feel guilty maybe sometimes but not
very much.

INT 21

I: Do you speak Turkish in your lessons?

T:In A and B levels we don't speak Turkish in C level as little as possible in D we have to.
I: Is there any institutional policy about this?

T: Yes, it is an institutional rule.
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I: What are your students' views about this?

T: Generally | face resistance. When | speak English, they tend to speak Turkish.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: The language to learn should be used in maximum level.

I: What are your motivations to use the mother tongue?

T: D levels can get reserved and do not participate if | only speak English.

I: What are the drawbacks of using mother tongue?

T: With your first word in Turkish, you take the lesson far away from English.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Language teaching has a great role in culture planning. In the conferences, even some
authors of textbooks say native teachers do not succeed in low levels and Turkish teachers
can do it better. I'm sure, it has an ideological part but pedagogic reasons outweigh.

I: Do you think that the post-methods era has justified L1 use?

T: No, | don't think Turkish has a role in teaching English.

I: Does code switching make the teaching process more effective or make you feel guilty?
T: makes me feel guilty.

INT 22

I: Do you speak Turkish in your lessons?

T: I try not to.

I: Is there any institutional policy about this?

T: Yes, it is an institutional rule but there is no sanction for it, | guess.

I: What are your students’ views about this?

T: They show resistance to speaking only English.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?

T: In grammar teaching, if students are confused and things get complex, it can be used. |
also sometimes use it.

I: What are your motivations to use the mother tongue?

T: The education system in Turkey has brought this defect together and it is too late to
change.
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I: What do you need it for more?

T: For administrative issues and teaching grammar if 1 see | couldn't teach.
I: What are the drawbacks of using mother tongue?

T: Language is a humane thing. It shouldn't be learned comparatively.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: It may be true. However, | would also speak just Korean if | were a Korean teacher.

I: Do you think that the post-methods era has justified L1 use?

T: In our country, it is a need so | can say yes.

I: Does code switching make the teaching process more effective or make you feel guilty?
T: | feel guilty. | feel incapable.

INT 23

I: Do you speak Turkish in your lessons?

T: Yes, sometimes.

I: Is there any institutional policy about this?

T: English is required but it isn't possible as the expectations and needs of students are
different.

I: What are your students' views about this?
T: When they feel stranger to the class they want to hear some Turkish.
I: Do you think that mother tongue can be used as an efficient tool in language teaching?

T: Absolutely, it can. It should, in fact. Language is universal and each language has a
contribution on the other.

I: What are your motivations to use the mother tongue?

T: When the students seem unmotivated, warning them in Turkish really works and also if
the time is limited, it is a gift.

I: What do you need it for more?
T: Classroom management
I: What are the drawbacks of using mother tongue?

T: It may oversimplify the process so the rules should be set clearly without any doubt.
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I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: This is an industry which has great amount of money. When | have a language to share
something with my student, why should | make things so artificial?

I: Do you think that the post-methods era has justified L1 use?
T: Language itself is borne out of need. As L1 is a need, that can be said.
I: Does code switching make the teaching process more effective or make you feel guilty?

T: Sometimes, | feel guilty as the time is limited 1 may say in Turkish but | believe that if we
hadn't been educated with this thought, | don't think we would feel guilty.

INT 24

I: Do you speak Turkish in your lessons?

T: Vey little.

I: Is there any institutional policy about this?

T: There is on the side of English use.

I: What are your students' views about this?

T: When | use 100% English, it causes a tense atmosphere.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: It cannot be the main language but can be effective.

I: What are your motivations to use the mother tongue?

T: With basic learners we have had problems as they haven't heard any word in English
before and it helps me save time.

I: What do you need it for more?

T: For grammar, they may not understand the concept so we need Turkish.
I: What are the drawbacks of using mother tongue?

T: The student cannot adapt to the lesson.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: I haven't thought about this.

I: Do you think that the post-methods era has justified L1 use?
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T: After methods, it's true that the teacher is more relaxed. However, | think mother tongue is
still a taboo.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: Sometimes, | feel guilty but feedback from the students shows me that they need more
mother tongue. They say they really need it for comprehension not for making things easier
so | think metalanguage should be used.

INT 25

I: Do you speak Turkish in your lessons?

T: For beginners yes but later | don't.

I: Is there any institutional policy about this?

T: There is a tendency in English use favor.

I: What are your students' views about this?

T: The students generally insist on the use of Turkish.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: 1 think it shouldn't be used. Maybe it can be used in a minimized way.

I: What are your motivations to use the mother tongue?

T: To assist the beginners

I: What do you need it for more?

T: With even advanced learners, | sometimes use Turkish for grammar topics.
I: What are the drawbacks of using mother tongue?

T: They just have the lessons to practice. If we don't use English, they can not improve their
speaking and listening.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Il haven't thought about any cultural imperialism but we can also modify the subjects but |
haven't thought really.

I: Do you think that the post-methods era has justified L1 use?

T: It's up to the teacher to use the mother tongue but after intermediate level | don't think it's
up to the teacher.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: 1 don't feel guilty. In grammar, | tell in Turkish in a more effective way and | save time.
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INT 26

I: Do you speak Turkish in your lessons?

T: No, | don't.

I: Is there any institutional policy about this?

T: It's forbidden to use Turkish.

I: What are your students’ views about this?

T: The students have got used to so we don't take any reaction.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: No, | don't think so because we can not keep up with the limits.

I: What are the drawbacks of using mother tongue?

T: If we use Turkish, the student expects to hear the correspondent structure in Turkish.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: In fact, yes. It's not really nice that they have this chance but we cannot sacrifice our
students just because of this. I'm sure there are ideological reasons behind.

I: Do you think that the post-methods era has justified L1 use?

T: There may be a need for mother tongue but we are the ones who think it is a need not the
post method era.

I: Does code switching make the teaching process more effective or make you feel guilty?

T: As my classes are multinational, it can not make it effective. If there weren't, 1% Turkish
would be very lucky of me.

INT 27

I: Do you speak Turkish in your lessons?

T: Very little

I: Is there any institutional policy about this?
T: It's completely forbidden.

I: What are your students' views about this?
T: They are generally against 100% English.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
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T: If all students have the same mother tongue, yes. If my institution let, | would speak.

I: What are your motivations for speaking mother tongue?

T: It becomes more realistic when | explain something in our mother tongue.

I: What do you need to use the mother tongue for more?

T: For grammar and cultural concepts

I: What are the drawbacks of using mother tongue?

T: When students hear something in Turkish, you lose the effort to understand in English.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Yes, | think that there is an ideological dimension which makes me feel really unhappy to
be in this system.

I: Do you think that the post-methods era has justified L1 use?

T: Yes, there is more research on it now.

I: Does code switching make the teaching process more effective or make you feel guilty?
T: If limited, it's life saving.

INT 28

I: Do you speak Turkish in your lessons?

T: Yes.

I: Is there any institutional policy about this?

T: They promote English of course but | guess they know it's not possible.

I: What are your students' views about this?

T: They like communicating in English but for teaching no they are not capable of learning in
100 % English and it's simply normal, | guess.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: Absolutely yes.
I: What are your motivations for speaking mother tongue?

T: It saves time, helps me teach and helps the student learn in much more painless way.
Why shouldn't | speak my mother tongue while teaching something? That doesn't mean that
| always speak Turkish with my students.

I: What do you need to use the mother tongue for more?
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T: For grammar, | really need it and sometimes just for motivation, | use it.
I: What are the drawbacks of using mother tongue?
T: There is no drawback if you know your limits.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Sure there are.
I: Do you think that the post-methods era has justified L1 use?

T: Needs are important and yes mother tongue is a need. They need it more than time loss
with repetitions or visuals.

I: Does code switching make the teaching process more effective or make you feel guilty?
T: In beginner levels, it's effective but in further levels it should be minimized.

INT 29

I: Do you speak Turkish in your lessons?

T: Not very much.

I: Is there any institutional policy about this?

T: No, there is no rule about this.

I: What are your students' views about this?

T: If they are desperate, they beg me to speak Turkish.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: Sometimes we really need it.

I: What are your motivations for speaking mother tongue?

T: It makes teaching easier. Giving explanations and persuading the students, these are
much easier in your own language.

I: What do you need to use the mother tongue for more?

T: Grammar, some abstract words, warming up, summing up these are what | can remember
now.

I: What are the drawbacks of using mother tongue?

T: The students think that they have the right to ask everything in Turkish.
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I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: No, | don't think that it's ideological.

I: Do you think that the post-methods era has justified L1 use?

T: 1 don't think that they care about mother tongue

I: Does code switching make the teaching process more effective or make you feel guilty?
T: makes it much more effective

INT 30

I: Do you speak Turkish in your lessons?

T: Yes.

I: Is there any institutional policy about this?

T: In fact they want us to always speak English.

I: What are your students' views about this?

T: Some like 100% English but most of the students don't.

I: Do you think that mother tongue can be used as an efficient tool in language teaching?
T: It' effective but that doesn't mean that we can always resort to it.

I: What are your motivations for speaking mother tongue?

T: My experience has shown me that there are some topics especially for grammar and
vocabulary that the students are lucky to know Turkish to correlate because it's very hard to
tell in English.

I: What do you need to use the mother tongue for more?
T: Grammar and vocabulary

I: What are the drawbacks of using mother tongue?

T: may be discouraging.

I: What is your opinion about English-only programs disadvocating use of L1? Do you think
that there can be ideological reasons behind such as promoting native speakers or selling
100% English textbooks?

T: Why not?
I: Do you think that the post-methods era has justified L1 use?

T: Yes, the methods were too strict. There are many that | laugh at as they seem like utopia.
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I: Does code switching make the teaching process more effective or make you feel guilty?

T: If the teacher does it on purpose, not because he or she is a bit lazy, it's effective but I'm
sure most teachers speak Turkish in vain without any purpose.
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