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ABSTRACT

A COMPERATIVE LOOK AT MEDIA LITERACY
EDUCATION IN TURKEY FOCUSING ON THE SHIFT TO A
MORE CRITICAL APPROACH AND NEW MEDIA UPDATES

IN THE CURRICULUM

Merve Goysari
Master of Arts in New Media Studies
Advisor: Assoc. Prof. Dr. Mary Lou O'Neil
June, 2016

This thesis aims to examine the changing approach towards media literacy
education in Turkey. This change will be shown through an in depth comparison of
the two course books of this lesson from years 2006 and 2015. The comparison
shows a change towards a more critical approach. The newer version of the book
blends new media elements throughout the book as a whole not just in one unit. The
new book also aims to make the students more aware of the messages that are geared
towards them from various media outlets on a daily basis. The newer version of the
course is designed to encourage students to think more independently, ask
themselves the right questions and through tasks, have a hands-on experience in
creating media products. The comparison primarily aims to show the digital media,
the computer age and internet’s influence on the adapted curriculum, also how this

change affects the students and encourages them to think more independently

Key Words: Media Literacy, Education, Turkey, Critical approach



OZET

TURKIYE’DE MEDYA OKURYAZARLIGINDA, ELESTIREL YAKLASIMA
OLAN GECIiS VE MUFREDATA YAPILAN YENI MEDYA
GUNCELLEMELERI ODAKLI, KARSILATIRMALI BiR BAKIS

YUKSEK LISANS TEZI
Merve Goysari
Yeni Medya, Yiiksek Lisans
Danisman: Dog¢ Dr. Mary Lou O’Neil
Haziran, 2016.

Bu tez Tiirkiye’deki medya okuryazarligi egitimine zaman i¢inde degisen
yaklagima dikkat ¢ekmeyi amaglamaktadir. Bu degisimin, derste okutulmus ve
okutulmakta olan 2006 ve 2015 basim tarihli ders kitaplarinin karsilagtirilmasi yolu
ile ortaya konmasi amaglanmaktadir. Kitabin halen okutulmakta olan yeni stirimii
yeni medya bilesenlerini harmanlayip kitabin tek bir tinitesi ile sinirlandirmamastir.
Yeni kitap, buna ek olarak 6grencilerin giinden gline maruz kaldig1 medya
kanalindan gelen ¢ok sayida mesaja kars1 bilinglendirmelerine yonelik bir yaklagim
da icermektedir. Yeni kitap 6grencileri daha bagimsiz diisiinmek adina yiireklendiren
ve onlari ellerindeki medya iiriinlerine dogru sorular sormaya, adim adim birebir
uygulayarak 6grenmeye tesvik eder niteliktedir. Karsilastirma, yeni medya
elementleri icerecek sekilde adapte edilmis miifredat ve ders materyalinin giiniimiiz
dijital cagina ayak uyduracak sekilde 6grencilere sunulduguna ve onlar1 daha
elestirel diisiinen ve bilingli yeni medya okuryazarlar1 yapmak adina adimlar attigina
dikkat cekmek amaci ile yapilmaktadir. Calismada ayn1 zamanda medya
okuryazarliginin diinyadaki kisa tarihgesine ve Tiirkiye’deki zaman igindeki
gelisimine de yer vermektedir. Literatiir taramasi bu elestirel bakisa ve medya

okuryazarlig1 kavramina bir baglam kazandirmak amaci ile yapilmistir.

Anahtar Kelimeler: Medya okuryazarligi, Egitim, Tiirkiye, Elestirel yaklasim.
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Chapter—1
Introduction

Media is penetrating our lives day by day with increasing diversity. This is
why “In the evolving multimedia environment media literacy is arguably more
important than ever.” (Kellner, 2005) The knowledge of dealing with different
mediums of media and the messages that are directed toward us from these different
channels is equally challenging and important. Over time, as mainstream, classic
forms of media have evolved and become much more accessible, these messages
have increased in volume as well. They also started bombarding us from many
different channels. It used to be mainly about written sources like books, newspapers,
magazines and such that had a hold on the media aspect of things. Now, as the more
visual channels of media and more importantly the internet infiltrate our lives, there
Is no way of calculating where and when and how we are exposed to the messages
that are aimed at us. This is the point where “media literacy” becomes crucial in our
lives, no matter what age we are. Certainly, in younger stages of our lives, if we
grow up with an understanding of these mediums and massages it will be much

easier to cope with whatever is thrown our way, growing up in the age of technology.

In Turkey, this need emerged roughly within the last ten years. Beginning
with the course’s entrance into the curriculum in the middle school level in 2007-
2008 education year and the preparations of the teaching material starting in year
2006. The ever evolving digital age called for an update in the unit coverage and
integration of new media elements, in order to include these elements and update the
teaching material accordingly, The Radio and Television Supreme Council of Turkey
had a very detailed research about the media literacy course in Turkey, done in

2012.This eighty page lengthy and survey based research’s findings steered the way



in terms of designing the new book according to what both students and teachers
expressed they needed. The surveys not only showed the increase in importance of
computers cell phones and the internet in the lives of students and teachers but the
questions were geared towards understanding how much time is allocated to using
these tools in the school environment but also outside the school bounds. There were
different surveys done to assess the effectiveness of the media literacy class. There
were comparisons made between the student groups who take the class and do not
take the class. The results showed that unfortunately the effects of the course are in
minimal levels. This issue will be addressed in the suggestions section of this thesis.
This research also showed in a way what digital age computers and internet mean to

the students and teachers of media literacy.

To further elaborate on this issue, internet is a very broad term, but in the
media literacy context, this thesis aims to use the term with its educational
dimension. As the new media elements were entering the lives of children, they made
“information” readily and much easily accessible but also very difficult to escape
from the harmful effects. This dilemma will be addressed in this thesis. This thesis
aims to show that a shift to a critical approach in teaching this course would create
individuals that are armed to cope with these negative effects, independent enough to
ask their own questions to the new media materials and tools and have reached a
level of understanding to use what they have learned in the society they live in to

interpret the situations surrounding them.

The history of the term “media literacy” and the notion of “media
literacy education” dates back to the 1990s but for Turkey, the beginning of the
2000s could be seen as the time where the general need and interest for this type of

education began. (Asrak Hasdemir, 2012)



Literacy involves gaining the skills and knowledge to read, interpret, and
produce certain types of texts and artifacts and to gain the intellectual tools
and capacities to fully participate in one’s culture and society. (Kellner,

2005)

As Kellner clearly states interpretation, and developing a potential
knowledge, enough to create something you call your own, in other words generating
content, is the key element in media literacy. This competence comes with learning
about approaching things critically and asking the right questions in decoding
messages.

To the domains of reading, writing, and traditional print literacies one could

argue that in an era of technological revolution educators must develop

robust forms of media literacy, computer literacy, and multimedia literacies,
thus cultivating “‘multiple literacies’’ in the restructuring of education.

(Kellner, 1998)

This statement from Kellner also puts emphasis on the importance of
technological advancements and the new media forms penetrating our lives. New
media literacy and developing a critical point of view is crucial and necessary
because these technologies are so much a part of our lives that they are impossible to
ignore.

The most important element that generated interest in Turkey for Media
Literacy Education was the potential messages of violence that children, starting
from a very young age were being exposed to via media channels such as TV, radio
but also most importantly, internet. It is becoming more and more impossible each
day to fully protect children from the negative, harmful massages of media. The only
way to protect them then, becomes a solid understanding of the concepts and a
critical mind that is aware and not afraid to ask the right questions at the right times
and places. In this way, media literacy education can help liberate children from the

constraints of bad influence worries and help them make their own conscious and

independent decisions, when it comes to dealing with any type of media.



Critical media literacy is an educational response that expands the
notion of literacy to include different forms of mass communication,
popular culture, and new technologies. It deepens the potential of
literacy education to critically analyze relationships between media
and audiences, information, and power. Along with this mainstream
analysis, alternative media production empowers students to create
their own messages that can challenge media texts and narratives.
(Kellner, 2007)

As Kellner also states, this empowerment and independent thinking ability is
necessary for students of media literacy. This way, by making them aware and
arming them with necessary tools of critical approach there will be no need of extra
protection.

Kellner also states in this same 2007 article that the approach to media
education that generates out of fear renders the students passive victims whereas in

the case that they are encouraged to be critical

Aim

The aim of this thesis is to demonstrate the change in attitudes toward
teaching media literacy in schools in Turkey from a theory based curriculum with
minimal student involvement to a much more student integrated and new media
content blended critical approach. This is done by comparing the main course books
used in media literacy classes in years 2006 when it was first introduced and 2015,
the latest version of the text book. The context of the critical approach and new

media literacy will also be given via a literary review.



Objective

As the before mentioned detailed research shows in Turkey, new media
outlets and the digital age arebeginning to take on a lot more importance in our lives,
which makes it impossible to ignore educating children starting from a very young
age in order to protect them from potentially harmful content and messages. This
education is also crucial because it introduces students to the benefits of digital age
and the conveniences that new media integrated classrooms will bring. Teaching the
children the good use practices of the new media is an equally important reason.
These are the reasons why throughout the thesis, the focus will be on the critical
approach and teaching children to question the world around them, especially the
digital world that is surrounding them more and more each day. Another focus will
be on the shifting of classic media outlets to new media in other words digital media
outlets. This shift will be emphasized during the comparison of the two books and
how it affects the lessons being taught. The new version of the book blends the

digital world in all of its units.

CHAPTER -2

The World and Turkey Timelines of Media Literacy, Key Concepts
of Media Literacy Education and Critical Thinking Approach in

New Media Literacy,Review of the Literature

2.1 Highlights of Media Literacy Timeline in Turkey

1) In 2004, The Prevention of Violence Platform was formed and this was the

first official arena that the Media Literacy Education Proposal was given and
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2)

3)

4)

5)

there were talks about making this subject into a course to be taught as a part
of the curriculum in elementary level schools.

In 2005 a Conference was held by Marmara University Communications
Faculty titled; “International Media Literacy Conference” In this conference a
formal announcement was presented by Radio and Television Supreme
Council of Turkey (RTUK) stating why Media Literacy Education is
necessary. The memos of the participants of this conference were brought
together and published as a book. This book is one of the first published
sources in Turkey about media literacy education. (Tiirkoglu and Cinman
Simsek, 2007)

Between the years 2004-2006 similar pieces of research on the subject from
other countries were examined and the results of these and an additional
“Public Opinion Research conducted in 2006 about the TV watching habits of
Children in elementary school level showed the necessity of an education on
Media Literacy.

24 November 2006 marks the date of the International Media Literacy Panel
that was held in Ankara. Academicians and foreign experts shared their
experiences on the matter in this panel. This panel was also home to public
talks that emphasized the importance of media literacy education and
emphasized the notion of what “Media Literacy” really means.

The preparations for a potential media literacy course and curriculum started
and were led by a committee made up of Academicians from Ankara Gazi
and Selguk Universities and experts from RTUK. This committee examined
examples on the subject from Europe and USA, also read and explored

international articles.



6) RTUK and Turkish Ministry of Education signed on and gave the start of a
project titled; “Media Literacy Education Project”. The said committee than
started working on a “Media Literacy Course Education Program and
Teacher’s Manual”.

7) 31. August 2006 marks the date for the approval of “Elementary Level
Elective Media Literacy Course Education Program” by the Turkish Ministry
of Education.

8) 2007 is the year when pilot practice Media Literacy Elective lessons started
taking place in the pilot schools selected from Turkey’s different cities. Pilot
schools selected are;

Adana-Seyhan Dumlupiar Elementary School

Ankara-Cankaya Ahmet Vefik Paga Elementary School
Erzurum-Merkez Barbaros Hayrettin Paga Elementary School
Istanbul-Bakirkdy Sehit Pilot Muzaffer Erdonmez Elementary School
[zmir-Karsiyaka 80. Y1l Metas Elementary School

9) On 7-8. October 2008 an international panel was held in Istanbul titled; “The
Reality of Children and the importance of Media Literacy Course in their
lives”.

10) The material used for teaching the course between the years of 2006-2013
was renewed in 2014 and some updates were added in the latest edition

published to be used in the 2014-2015 Education year and onwards.

(http://www.medyaokuryazarligi.org.tr/tarihce.html)
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2.2 Highlights of the history of Media Literacy in the World

This thesis is about the media literacy education notion in Turkey, but it is
also very important to mention some highlights of how this education came to being

from around the world.

UNESCO had this subject in its agenda starting from the 1960s. In 1982
international authorities from 19 different countries came together in Germany for a
meeting. At the end of this meeting an international announcement was published
that was talking about the necessity of a media literacy education. This
announcement also emphasized that, in order to improve critical thinking towards
media messages, everybody from teachers to parents to people who work at these

media outlets, all have a responsibility to bear. (Buckingham, 2001)

On this announcement, the decision makers of the media literacy industry

were called for fulfilling these following tasks;

Grunwald, Federal Republic of Germany, Declaration on Media Education, 22

January 1982 --

- Initiate and support comprehensive media education programs - from pre-school to
university level, and in adult education - the purpose of which is to develop the
knowledge, skills and attitudes which will encourage the growth of critical awareness
and, consequently, of greater competence among the users of electronic and print
media. Ideally, such programs should include the analysis of media products, the
use of media as means of creative expression, and effective use of and participation
in available media channels;

- Develop training courses for teachers and intermediaries both to increase their
knowledge and understanding of the media and train them in appropriate teaching
methods, which would take into account the already considerable but fragmented

acquaintance with media already possessed by many students;



- Stimulate research and development activities for the benefit of media education,
from such domains as psychology, sociology, and communication science;

- Support and strengthen the actions undertaken or envisaged by UNESCO and
which aim at encouraging international co-operation in media education.’

(www.unesco.org/education/pdf/MEDIA E.PDF)

As it is evident from the decisions highlighted in this announcement that, media
literacy education was seen as a key element in the world, long before it started
occupying Turkey’s agenda. These decisions also emphasize the critical thinking
aspect, and how crucial it is for this media literacy education process. The decision to
start this education in pre-school level and expanding it to university education also
supports the claims of this thesis. Even in the 1980s when this announcement was
published with the somewhat limited and basic tools of media this was deemed
necessary, it is even more legitimate in today’s digital world than it has ever been
before. This announcement also underlines the importance of educating educators. If
teachers are educated and at an ideal level of awareness of the issues, they can be

much more effective in their classroom interactions with children.

Lastly the fact that media literacy education will benefit from being an
interdisciplinary education process is highlighted in the decisions as well. This
promotes diversity in the tasks used for teaching this course and it will encourage
children taking this course, no matter what age they are, to broaden their world

views.

1993 is also an important year in the timeline of media literacy education. There

was a large international conference held in the USA with participations of the


http://www.unesco.org/education/pdf/MEDIA_E.PDF

experts in the field coming together from Australia, Canada, England and many other
countries to discuss the goals of media literacy education. (Binark and Gencel Bek,

2007:45)

The following principals were agreed upon as a result of this conference.

1) Media messages are constructed.

2) Media messages are produced in social, economic, historical, and
esthetical contexts.

3) The process of interpretation of media messages consists of the
interaction between the reader, the text and one’s cultural background.

4) Media has unique languages, characteristics, genres and representation
systems.

5) Media representations play an important role for people in understanding

the social realities of the world around them. (Hobbs, 1998)

Another important highlight about the media literacy education in the world is
the conference held in Brussels. Life-long Media Literacy Education for Everyone
was the main theme for this event. The aim was to bring together all the actors of this
education process to share information and raise awareness. The result of this

conference was a declaration that took into consideration the following notions;

- The definition of media education as proposed in the recommendation 2009/625/CE
of the Commission of 20 August 2009 on media literacy in the digital environment for
a more competitive audio-visual and content industry and an inclusive knowledge
society. In it, Media literacy is defined as being “the ability to access the media, to
understand and critically evaluate different aspects of the media and media content
and to create communications in a variety of contexts.” It is so not limited to access

problems but encompasses all media. “The aim of media literacy is to increase
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people's awareness to the many forms of media messages encountered in their
everyday lives. Media messages are the programs, films, images, texts, sounds and
websites that are carried by different forms of communication.”

- The definition of “media literacy”, that designates all informational, technical, social
and psychosocial competences of a user when he consumes, produces, explores
and organizes media.

- The necessity to integrate media education in the framework of lifelong education
and training, as defined by the European reference frameworks (Lisbon Strategy and
the “Education and Training 2020” strategic framework). The aim is to enable,
persons, at every stage of their life, to participate in stimulating learning experiences
and to contribute to the development of the education and training sector in Europe.

- The necessity to warrant access for citizens to media diversity, beyond the market,
and when needed through the intervention of public authorities when this diversity is
threatened.

(http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32009H0625)

As it is evident from the considerations of this declaration, the fundamental
notions related to media literacy education haven’t changed drastically. The notions
of awareness, critical thinking ability, productivity of all types of media elements and
the fact that this education is a need for everyone at every age in today’s digital

world are still true now more than ever.

2.3 Key concepts and definitions

Today, children from a very early age, start getting their information and
notions about the world surrounding them, from various media outlets. In the past,
this was not possible. As the media influence got exponentially bigger, there was a

growing need in the education system about media education.
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Media, especially electronic and multimedia, has penetrated the lives of
students so much so that, the need for more classical teaching mediums like
textbooks, teachers and encyclopedias decreased in time. The role of modern
communication media forms started to become more important. The influence areas
of these forms today are social, cultural and educational fields. Media, in some ways,
looks like it took on the functions of an education institution. This influential nature
of media causes it to gain a control power over children and teens because of its
manipulative nature. In order to avoid these negative influences, media education and

media literacy starts to gain importance. (Inal, 2009:14)

Media Literacy may look like a new notion, but in fact it is an idea that was
growing in importance as media tools evolved in time starting from the beginning of
the 20th century. As TV, newspapers, radio and telephones formed into mass society
tools of communication, the idea that these tools could be used as a part of the
education system became more prominent, especially in Europe and USA in the
1920s and 1930s. Afterwards, the concept grew into not just being a part of the
education system but the education itself. That is to say, media education started to
be mentioned independently. The main reason for this change is the potentially
manipulative nature of mass media tools. This education aims to teach children from
an early age, how to decode these messages that media might impose on them, and

be prepared to form their own opinions regardless of the influence. (inal, 2009:15)

The fact that media keeps getting this negative reputation as being
manipulative, misinforming, uninformative at times is proof enough on how big of
an influence it really is in our lives. This undeniable force that media embodies on a
daily basis makes it impossible to be neglected in the education platform. (inal,

2009:16)

12



As digital platforms and the new media notion becomes exponentially bigger
every day, the urgency of integrating the new media elements into the curriculums
and course books became inevitable. This is the main reason behind the updated
version of the book to be published in 2015. This in turn, lead the way to compare
and analyze the updates and how useful and how sufficient they really are in today’s

digital era.

“Media” refers to messages that are communicated using certain technologies
to the masses, using a specific language and visual elements. Mass media
communication explained in this way contains newspapers, magazines, books, radio,
TV and internet, blogs, ads, billboards, recorded music and such. The media in the
classroom consists of course books, posters, maps and so on. (Scheibe and Rogow,

2008)

Media education helps the students develop a critical approach towards the
media in general. The course books should be designed to encourage and facilitate

this type of independent and questioning way of learning.

“Media Literacy” is about reaching written and other diverse forms of
messages and having the ability to analyze, evaluate and communicate these
messages. This definition clearly indicates that there are two main steps to master in
order to become “media literate”. The first step is learning how to create the media
elements and communicate them to the outside world; the second step is gaining the

ability to decode these messages as they are received.

(http://www.medyaokuryazarligi.org.tr/nedir.html)
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These two steps are both important in order to become “media literate”. In
today’s world the second part of this equation has become more important, that is to
say, how we interpret the messages that we are exposed to is considered as the
crucial aspect. This second part is considered more important mainly because
nowadays the media tools are so much in our lives that, we are bombarded with
messages not only by TVs, books, newspapers, magazines, cinema but also via our
phones, tablets and more importantly by the help of the internet. Internet makes the
information so easily accessible and so wide spread. As internet enters our lives more
and more each day, it becomes that much harder to protect children from the negative

messages and influences. (http://www.medyaokuryazarligi.org.tr/nedir.html)

2.4Critical Thinking and Its importance for Media Education

The main objective for media literacy is critical independence. This critical
independence emphasizes informed citizenship, esthetic evaluation and expression,

social responsibility and self respect. (Aufderheide ,2001 )

Media literacy encompasses all TV, cinema, radio, music, printed press,
internet and all other new digital media. It aims to educate people to be alert and
aware of the messages coming their way from these outlets. Media literacy helps
people see how media strains all perceptions and beliefs, how it molds popular
culture and how it affects personal choices. Media literacy education helps people
gain critical thinking and problem solving skills. It also helps them consciously
create and consume media information. This plays an important role in freedom of

speech, right to acquisition of knowledge and democracy. (Pekman,2007)

The information load that grows in time makes way for the learning process.

This load mostly consists of information that is available for questioning. This is why

14
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it is crucial for the child to acquire skills of research, discussion and development.
This process also requires children to be able to think creatively and logically. They
also need to learn how to think critically. The role of the adult (teacher) in the
children’s lives becomes more important in this case because of the careful and

constructive answers that need to be provided. (Livingstone, 2005)

Some researchers believe that the aim of critical thinking education is to
reverse the unhealthy addiction of children to the media messages while convincing

them to direct their attention towards alternative media arts practices. (Hobbs, 2004)

2.5Why teach a Media Literacy Course?

In the era of “information technologies”, in order to keep up with the world
one needs to be capable of using these available technologies in their favor.
Knowledge naturally brings awareness, in the sense that learning to decode the
messages of said media mediums, knowing how to use them in our favor is quite

crucial.

The biggest issue is how to reach the “right” information. Since the channels
are so varied now, it is becoming harder to differentiate what is useful and what is
worthless. Especially children at a young age face problems of separating the quality
information from what is surrounding it. This is why gaining the abilities of both
creating content and using the media mediums and knowing how to decode and
interpret their messages are the most important aspects. Media Literacy Course, if
thought effectively helps young children to become aware of this digital age and
what it entitles. Children in Turkey similar to children from other countries, spend a

considerable amount of time in front of digital media outlets, TV mostly, but
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nowadays also computers, tablets, phones, and playing video games. This is a huge
amount of time to be exposed to the media messages. This is why becoming “media
literate” is this much important for the children of digital age.

(http://www.medyaokuryazarligi.org.tr/neden.html)

Kellner summarizes conceptual definitions of the critical approach under four
core concepts. These concepts are arguably the reasons why media literacy should be
a mandatory course taught in more than one education year, possibly integrated into
all of middle and high school years with more than one 45 minute lesson a week,

unlike how it is being thought in Turkey.

Core Concept 1. Principle of Non-Transparency: All media messages are
“‘constructed’’

Core Concept 2. Codes and Conventions: Media messages are constructed
using a creative language with its own rules

Core Concept 3. Audience Decoding: Different people experience the same
media message differently

Core Concept 4. Content and Message: Media have embedded values and
points of view (Kellner. 2005)

As the final core concept suggests there are embedded values and points of
view trying to be imposed in all the media content. A discernment level, if
established starting from an early age in students of media literacy, will be pivotal in

their lives in terms of thinking critically and not falling for the traps of manipulation.

The dictionary meaning of “Literacy” is;

1) The quality or state of being literate, especially the ability to read and
write.

2) possession of education

3) aperson's knowledge of a particular subject or field

(http://www.dictionary.com/browse/literacy?s=t)
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In parallel to these definitions, lability to read and write” statement becomes
crucial here. The “constructed” messages that have their “own language” as Kellner
suggests, require someone with a knowledge of how to read and interpret them. This
is why media literacy education becomes necessary to become efficient users of new
media. Kellner in a sense puts media literacy education with a critical approach into a

context and explains its necessity for the digital generation and new media field.

Chapter-3
Unit and subject coverage based comparison of the two course books
from a new media content and critical approach centered
perspective

Generally comparing the two textbooks, the first thing that stands out is the
general scope of the units. The older version has eight but the new book has four
relatively longer units. The coverage is quite different. The titles of the units and
subtitles make this distinction very clear. The following charts show these unit titles

in English from the old and new books.

2006 Version 2015 Version

Units 1 and 2 Unit 1

Introduction to communication Media for Entertainment

What is communication? What is the role of media in our lives?
How does communication take place? Are we media users or consumers?
Getting to know the components and Content and form in media.

different types of communication Evolution of media (mediums)

What is mass media? Media usage habits

What are mass media tools? How are the entertainment media
(Newspapers, Radio TV) products coming to life?

History of mass media tools and their Media has its own language.
importance Creating our own newspaper article (can
Which tools should | use? be online)

Self evaluation Self evaluation
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A quick scanning of the chapters in the units of the old and new versions of
the teaching material for this course makes it clear how the main teaching idea is
leaning towards a more critical approach in the latest book. The older version of the
course book is mostly about teaching theory rather than trying to push students to
form their own opinions about the subject matter. This is why the questions asked to
the students in the new book units are much more involving questions. They are also
aimed toward pushing students to evaluate themselves. The way the new book looks
at the subject matter is worded in a more engaging style, in the sense that, students at
that age tend to use media mostly for entertainment, so the unit opens with that
heading. After the students are engaged with the subject then they become more
willing and open to take in definitions and ready to create their own unique materials.
In order to clarify this, below is an example about the critical and thought provoking

questions the new book encourages students to ask themselves.

27
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The important questions one needs to ask while creating one’s own media
material whether it is classic or new media is summarized in this section of the book.
Students are required to question important elements of the media product that they
are in the process of creating. “What type of a message I want to communicate? Who
is my target audience? Which media tool should I use to reach this audience more
effectively?” These questions reciprocate key steps in creating media content. It is
clear from the questions listed here that they are more thought provoking and giving

way to more independent and creative thought processes.

The special attention given to the “language” of the media in this unit is also
crucial to mention. The language and becoming aware of the way that the media
words the messages towards its spectators is another important aspect to emphasize

in the lesson that is missing from the old version of the course book.

Medyanin kendine 6zgii bir dili vardir;
o Goruntuler (segilmis 6zel goruntiler, gorsel efekiler ve bunlar ile
4 birlikte yer alan 6zel olarak kurgulanmig gorintiler)

3 Sesler (secilmis 6zel sesler, ses efektleri, dramatik etkiyi artiracak
) mizikler ve bunlanin 6zel amaglar dogruttusunda kurgulanmast)

Yazilar (segilmig 6zel boyutlar ve bigimlerdeki yazilar, yazinin

‘DEve i bolamlerini belli amaglar ile 6ne ¢ an
ABco belli boiaml bell aclar il cikarimayl amaclay

tasanmlar ve yazilarin belli bir gérsel tasarim icerisinde sunuimasi)

23
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This example above from the new book shows the students the importance of
what media outlets choose to include or exclude depending on the intended message.
This “language of media” and how it is generated is a crucial subject to learn because
it gives students an opportunity to assess what is manipulation and teaches them
about the importance of “point of view”. Finally, this section teaches them that every
sound effect and every carefully selected image is there for a reason and even the
fonts of the news article and visual design choices add to the final impact. These
points are very important to be emphasized mainly because media literate individuals
need to acquire this wider perspective on the media elements that they are exposed

to, in order develop a critical approach of their own.

In the new book, beginning from the first unit, the “digital” world of media
today is given a decent amount of coverage. There is a section that shows how a
digital character is created and how the pages of a written scene are animated and
brought to life in the digital world. This section is quite a significant new media
related addition to the lesson plan. The figure below is a section from this part of the
unit in the new book. The details given also provide a context for the students about

how their favorite animated characters are brought to life.

Bir video hazilayarak istediginiz

X - . duygu ve diginceleri gevreniziekilere
Pe o b > s aktarabilirsiniz. Aktarmak istediginiz duygu
‘ ] S ve dugincelerin belli bir dizende ve etkide
olabilmesi igin dikkat etmeniz gereken bazi

\J | temel noktalar bulunmaktadir. Omegin,
4 e filmde yapim Gncesi siregte kendimizi

R g dojru ifade edebilmek ve programii
bir refim gergeklegtirebilmek igin  bir

Y

ve gekimierde biziere rehberlik edecek,
| adi ‘storyboard (Hikaye Akis Semasi)
&~ | olan gorsel rehberimizin hazir olmast

seslerin bir araya getirildigi kurgu sureci
olarak adlandiniabilecek yapim sonrasi
sireglerin de kendine 6zel uygulamalan
bulunmaktadir.

da L] L8]
Karakter Tasarm 1. Adm:
i boyurlu eskiz gizimlsr
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New media mediums are starting to get blended in all the student tasks of the
units as well. This first unit in the new book calls for creating a news article. There

Is an option given to the students to complete their tasks as an online article.

As it is shown below the task again calls for asking the right questions for
creating a news article. It also gives students a visual to help them understand the key
concepts and elements that make up a news article. It informs students about the
visual cuessuch as; where the headline goes, what does the size of the photos used

tell the reader about emphasis and so on.

IN+IK sitkca ve

olmas: gareken beg femel nokta olan; ne,
ne zaman, nerede, neden ve kim sorularom
yamtlamay esas alan kisa formildir

The self evaluation and student tasks section of the new version of the book
need a special mention at this point because the questions asked to the students at the
end of each unit are significantly leading them towards independent thinking and self
expression. The self evaluation tasks in the first unit are designed in order to raise
awareness to the amount of time students spend using the media tools. This is

important to emphasize because it helps them see how much of their life that the new
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media tools took over. The figure below shows and excerpt from this said section of

the new book.

MEDYA KULLANIM ALISKANLIKLARIMIZ

Hic dusindiniz mi dlkemizde cocuklann ve
genclerin medya S 1 ne durumda?
Aslinda gevremizi gozledigimizde yaklasik tahminlerde
bulunmamiz da mumkiin olabilir. Gelin hep birlikte Radyo
ve Televizyon Ust Kurulu'nun 2013 yilinda yayinladig
“Turkiye’de Gocuklann Medya Kullanma Aligkanliklar
Arastirmasi® sonuclarina  bakalim. Bu aragshma
sonuclarina gore 6-18 yas arasindaki grup;

1 GUNDE

2 saat39dk.
Cep Telefonu

1saat 32 dk.
Kitap, Gazete,
Dergi

1 saat 34dk.\§
Bilgisayar
(internet
disinda)

1 saat 55 dk.
Televizyon

Yukanda yer alan medya kullanim aligkanliklanmizi bir sire igin diginin. Gep
telefonlanmiz, televizyon, internet ve bilgisayar gibi medya ile gegirdigimiz siire giinde
yaklagik olarak sekiz saati bulmaktadir. Bu durumda medya ile kusatiimig bir hayatin icinde
oldugumuzu sdyleyebilir miyiz?

18

D.
2 adimda medya izleme sirenizi dicebilirsiniz;

1. Adim) Asagidaki Form 1'e gin kinde saat saat izlediginiz medyay ve siresini yaziniz.
Formiardaki sireleri toplayarak ganiik toplam medya kullanim srenizi bulunuz.

Her gin fark bir form kullanarak bu iglemi bir hafta devam ettiriniz.

ONLOK MEDYA IZLEME TAKIP FORMU

BASLANGIC BITIS SURE (Dk) {ZLENEN MEDYA
62 72

:
g
g,
§
5
]

72 8@
L) 9m
9= 102
1022 112
S 1242
122 132
1322 1452
1422 154
1552 162
1622 172
1752 1842
182 192
1902 2080
202 2182
212 2292
2202 2302
232 24
GUNLUK MEDYA IZLEME
SURESI (Dk.)
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The old book is very limited in terms of involving students in the learning
process. Theory takes center stage in units one and two and this leads to self
evaluation exercises being very much based on theory knowledge as well. Some
examples from both units are included below. Even the exercises that are suppose to
involve students are all written and requires classic style answers that leave no room
for individuality and critical independence. Information is given directly not even
elicited and it is expected word for word in return. Students are not allowed to create

or be a part of a team and ask questions.

[ TLETISIM TURLERINI TANIYALIM ’

FOTOGRAFLARDA ILETISIM TORLERI
Asadcaki gorselierde gegen letigim tirierini ylz ylze lotigim ve y(z yUae cmayan Setigim

: MEDYA OKURYAZARUGH
:6, 7,

: Gahgma kigtian, detigim toren bikgi kartian
YRzaDee. SO, sayladas ORNEKLERLE ILE TISh"

DERSE HAZIRLIK

“Insaniaria nasi letigim kunulabite Pietigim ot D it 3
KUMMANN Tarkh Gakmac var Mudir?” SOTAANM  SeUGIN 1O | G0 ONCEIEN NAZFMID NG O
o Sartiare tantaya as . Kartian 3
DERSIN iSLENIS o ¢ e

Ganum) 50 D soneakt saytada yer slan  paylagna. Bu Digherden 'sonea omak olyarda
Smex clayiari Okutunuz, Olayirda Jetigmin nasd  verdiien Cevapian kontrol st
sagiand:gn sorunuz. Ogrencilennizin Cevagan 81, smyiadel FOTOCRAR ARDA ILETISIM
TORLERI” Do) 69 G yaptrac Oy eocaerran
98 sonucu boghuda ey nz
ILeTigim TORLER] Betiggem o Fle et Gl OriaTY Dy ) ) Sgnin
Botigem, ~yoz 2 e yaze
vo Yoz sopier Stipm
mamanae. 3. Grup etighmt: Kigser acam Sotigimin an Snemi
Yoz Yaze Yanew G Setipmi oy Linur. Grup Setpimi &5 veya
56210 Betigm: Yazimy veyn rosrmiern
- Kighor r Rotem gosicir.
S0z, 4. OrgOtset Netighm: Bu Setigim Orgitte, QU K
amcte. Sozie sagyamak ve Oegiteel
(S vererek veys alarak, wteyerek. rica ederek,
- werige va.) Soki g

DG verme veya olarax tanemiane. Omex

vecgicie.
davrang = ¥t hetigimt ir Kitiese! aracia, 02 oo
Otarak jonter, Oz Hadeler, Qlying. SUrUp ve Ses tan pancian veya snemalaria Gy

televizyon, duvar

Betiyim, D Egkinin S0z KUSANMBAAN Dagataman,
A an: ve yOr(ROMmBR K. telovizyon. aCyO, Sinema. Video ve yeni Hetigim
Y

Yaz yGze Omayan betigim vardhe..
Yozdr Hetigim: Uzartan

- nteiss

e verimil bir gesdice
SHONO MK BONNAY, KO YN

s Gmas Vb, Ol seanaie.

raporiac, Ozetier, maksieles, b Dicies e o y Az,
Das s notiar ve. a0 gtx etigimi Engelieyen Fokibrer lietpm sirecnde
oncerten Geptl yaz tan Kers. @i Batipimi engelieyen Dok Gok laktor vardw. SOz
Konums angeler, tkin Setigim yONetami sy esnce
ILeTigiM SEXiLLER
Vol arn yars mea bir topiumaal
Ingxiler wistemi Olarak lietigim bege ayrdi.  Ghar. in you, imaniann
1 e Drbiriariyle y e Kiar Rtigm ko ortaden
weoea ANGa Ve er MERANGE KAk SNAIPITIA Ve LZGMA Zam s 2
Setigmae. Ky kondial se setgm betrpem ergee, taEierden daQabie. betgme
SGy0nGr ve. Konuyur. ; tzhees ok, Stats
2. wagher Betigim: bi syt Bcad.

Ao
yize gh gesinde gerekegen detigendi. Bu

P -

KITLE ILETISIMINE TEMEL OLAN OLAYLARIN KRONOLOVISI
MO-3500

Yaz icat edikdil.

MS-105 Kigyt icat edidil.

1436 Matbaa icat ecidl

1727 Okemizdo matbaa kunidu

1729 Okemizde ik nuo basick (Vankulu Lugab).

120 dam Oersted Orsted) tarafindan

Koglodich.

1831 Okemizde ik rosmi gazeto basik (Takvim-| Vekayl).

1862 Okemizde ik dergl basich ( Mecmua-i Fonon).

1883 Ik TOrk pul sabga qikt,

1887  Dokiik icat ocildi.

1876 Talelon icat odidi (Graham Bel).

1878 Ampu lcat edikdi (Edison).

1908 Omkemizde ik tolefon kultanid.

1920 Donyada ik radyo yayini yapdch.

1926 Donyada ik TV yayirs yapdde

17 Oomizde ik radyo yayni yapid.

1941 Bigisayar icat edilch.

1960  Donyada ik knternst baglantss kuruldu (ABD).

193  Okemizde ik Intemot kullanimna bagland.
Kitle llotigim

Araglanmin

1. Biigilendirme, haber verme,

2. Etidiome, kamuoyu olugturma,

3. Kigler! yagackidan toplumun bir parcass hiliine getime foplumsallagima),

4. KoRGrln nesilden neslle gegigine ve gdigmesine kath saglama,

5. Egitme,

6. Eglendirme, hogga vakit gegirtme,

7. Dig dunyayr gommemizi sagiama,

8. Egya ve ol

nmwmmmm”pmmmmbﬂmnmmm
otidi olurke. Bireyin de bilgl, duygu, gorGg, tutum vo davraniglann etidler, Bu etki bireyin
degerteri llo IR0 daha fazia olur. sirecnde
de bireylare yardnc: olurdar. Ozetle kitle ilotigim araclar; bigi, gcUy ve digincelerin

kamuoyu olugturan; insarfann

antama, anlatma, 6grenme ve edtim gibi Gegith intlyaglanm kargilayan; insan |kghdlorni
Gogigtirip geligtiren; yen! davranig ve tutum kakplanmi, gorGy ve digance akmianini

S

goklinde snlandeinc. Daha sonma bu Setigim tirerni ksaca agkayne.

Kitle letigim Araglarnun Onemi

Kitle iletigim aragian, hallon sosyallesmesinde, siyasal ve sosyal kararara varmasinda, giniik
bilgi ihtiyacim karglamasinda dnemii rol oynar. Kitle iletigim araglarinin, toplumun siyasal
ybodm oq;unmmasmda. dummtk davrar-su ve temel r-nm h,-selaqﬂramk karar verme

ar ke ve dinya

sorunian hddmdakmmm big vermesi ve bu knml.m hangisinin kamuoyunda dncelije
sahip oimas: gerektigi konusunda etkili oldugu gorisi kabul edilmektedir. Toplumda, kitle
dletigim araglannin gindemine aididi, biylk aguwik ve yer verdidi konular Gnemii olarak

adglanmaktadr.

Ogrencilerden kitle dletisim araglaryla yapdan
bir iletigimle bir dnceki Gnitede

Yard. Dog. Dr. Necia MORA
Topumsatiagmada

Kitie ietgm Araglarnn Rt
zayf oldugunu ve bu tepkinin kaynak tarafindan

iletigim hakkindaki benzeriik ve farkiiikiar
fizerinde diginmelerini isteyiniz. Bu amagla
Kitie iletigim araglanny;

* Ayni mekan paylagma,

* letigime girenlerin sayisi,

* Kullandan araglar,

* Gei bildirim imkan
yoninden dider iletigim araglari ile
Kargilagtrmalan igin smifta tartisma ortami

hemen gibihig @
stz konusu olabilacedini wirgulayinz. Omedin;
‘gazetenin okurdan veya televizyonun izleyiciden
anndatepki aimamasi ya da hig tepki aimamas
gibi.

2. derste 59. sayfadaki "HANGI KITLE
ILETISIM ARAGLARINI KULLANMALIYIM?"
baghki etkinligi yeterli sayida gogaltarak
Barencilers dagtinz. Bu etkinii sarencilerinize
yaptirarak kitle iletigim araglanni tercih

(o] in Grnekler
isteyiniz. Kitle letigiminde, alici (hedef) ogeyi
qok genis bir izleyici/dinleyic/okuyucu kitlesinin
olugtur-cugunu ve kaynak (ahey)

ini, bu araglann hangi durumlarda daha
etkili
60. sayfadaki *ILAN" baglikh etkiniigi de

arasinda da bir fiigki oimaci3 igin bu siregte
abanin mesaja tepkisinin (geri besleme) kigiler
aras yiiz yiize iletigim sirecine gdre gok daha

ize dajtinz. Bu etkinigi
Srencierinize yaptirarak detigim il kitle letigimi
i ifigkiyi fark




The self-evaluatingsections, whendesigned in a fashion that is engaging for
the students, are very significant because they allow students to understand how
much of the covered subject that they internalized. As seen below these sections in

the old book are also very much based on theory and far away from the critical

approach.

0z DEGERLENDIAME
"KITLE LETISIM ARACLARI" (ntesinde neler ne kadar 3rendidinizi anlamak iGin kendinizi
dededendrebiirsiniz. Asaddakl fadeler okuyarak size uygun dan segenedi “x™ e saretieyiniz.

“Bunu gok iyt yapabiliyorum.” i¢in S

“Bunu ksmen yapabiliyorum.” igin -~ 22
“Bunu yapamyorum.” igin = kutucudunu isaretieyinz,
OLGUTLER g|=

1. Kitle iletigimini tanimiayabilirim.

2. Kitie lletisim araglarna dmekler verebilirim.

3. Kitle iletisim araclanni sinflandrabifinim.

4. Kitle iletigim araglarnin geligimi ile gl agikiamalar yapabilirim.

5. letigim ile kitie Botigimini benzerlik ve farkiitk agsndan kargilagtirabiliim.

OGRETMENIN YORUMU:

*ILETISIM NEDIR?" Gnitesinde neleri ne kadar 83rendijinizi anlamak igin kendinizi
degeriendirebilirsiniz. Asadwdaki ifadelen okuyarak size uygun olan segenagdi “x" ile isaretleyiniz.

“Bunu gok fyi yapabiliyorum.” igin
“Bunu kismen yapabiliyorum.” igin 2=
“Bunu yapamsyorum.” igin ~  kutucudunu igaretleyiniz.

OLCUTLER

@
|
)

1. lletisimin en az iki taninuni yapabilirim.

2. lietigim sirecinde yer alan dgeleri séyleyebilirim.

3. lietisim tirlerine Grnekler verebiliim.

4. Bu konuda 6grendikierimi giinlik hayatimda kullanabilirim.
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2006 Version
Units 3and 4

Media

Getting to know what media means.
What are the uses of media?

Society culture and economy

Can media change us?

What are the contributions of media to
our lives?

Media and Ethics

How can media be misleading?

How can we become media literate?
TV and its active properties

A member of our family

Media Support.

Is TV a magical box?

Positive and negative aspects of TV
The structure of Media Broadcasting
Radio and Television Supreme Council
of Turkey (RTUK)

Types of TV programs

Self Evaluation.

2015 Version
Unit 2

I’'m asking questions to the Media
Access to information

(old and new online methods)

What is an online search engine?
Media is our agenda

Media and our decisions

Can media make us think differently about
people?

How can Media influence the masses
Media’s Editing

Making sense of Media: Meaning is within
us

Seeking the truth

Access to the trustworthy sources
Looking for the most up-to-date
information

Detecting the bias

Visual bias (photos)

Bias and the language used to express it
Looking at the world from different
windows

We are preparing a school newspaper
The power of media in creating public
opinion

Consuming Media

The special glasses that a media literate
person wears.

Self Evaluation.

The general coverage of the subjects stay very similar, but the way they were

covered has changed substantially in the new version of the course book. These units

cover ethics and potentially biased media content and how to be aware of this

content. The new version of the book clearly gives examples of how this bias is

imposed upon people through visual mediums or sometimes by the way a news

article is worded. These details of how a bias is attempted to be formed, give learners

a chance to discern and ask more key questions to the pieces of information that they
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are bombarded with on a daily basis by the media tools they are surrounded with. It
is evident that from the old version to the new version “awareness” takes center stage
instead of fear that children will be exposed to the inappropriate content and that they
will be affected negatively. If children are taught about the manipulation of media
content they would have the independence to choose what to avoid. The following
pages from the new book shows, clearly how a news article can have a life-saving or
ruining effect depending upon how it is presented in the media platforms. This
example will help students understand the implications of false journalism. This unit
also leads students in the direction of fact checking. It shows, this false journalism
and information pollution can be avoided, if people spend time checking the truth
behind the pieces of information that they acquire from various sources and not to

believe the first thing they read or see on a media platform.

2. GUNDEMIMIZ MEDYA o=
—S’Rr
SIZDE
- e
- \5ag) d haber 61 iigili sorulan cevaplayimz.

BASLARKEN “Eper dikkatli degilsentz, F
sazersier sizin g )
nefret etmentzi . medya bir kiginin P
ve sulma yygulayan insaniary hayatn: nasi OGLUNUN OKUDUGU HABER
SO, S Rurtarabilir? HAYATINI KURTARDI!
M.AT. 50 yasInda. Gegitd hastaikiar gecirai
Malcolm X ve yanii; tegnisierie tedavisi gecit. Sonunda
“Yapacak bir gey yok.” denilerex S5Ximl beklemek
Uzere evine gonceriidi.
Medya bizim baz: insanlardan nefret ememizi T 3
veya baz: insanlan sevmemizi saglayabilir mi? I e A8
bir haberie son bir umut Bursa'dan istanbura iy
gelerek mucizevi bir gekide hayata cGnad. ".
Hayat Kurtaran / Karartan Medya
e T T~
Medyanin teme! grevierinden biri de halk ve toplumu bilgilendirme ve biinglendirme = . >
olarak bilinmektedir. Diger taraftan medyanin ayakta durabiimesi icin kazang elde etmesi Bir geete habw. 3 Hixirom 2011
gorinardeki amaci ile arka planinda yer alan kazang
eide etme amaci bazen gatgmaktadir. Yaganilan omekler “kazang saglama™ amacinin
bu gangmanin kazanan tarafi oldugy 5 Bazen halki
g degil, hal k gl Gy a g
daha fazia gelr elde etmecini caglayacek konular 60 plant gikarimaldadir, Omegin daha Yalan Haber Hayatini Karartti
Gok takip ediecegi igin dunyanin 6blr ucunda aghkla zor gnier iren, Slimie burun
s - h:! ‘mw x ARG M:‘ : i a':n ::f e s Konya'da qalistiz emapet olarzk bulupen alnnlan istelik runiklamarak cezaevine
runa gelen ve hatta dlen gocuklann habes degil. yaca Gl garkica yeni soydu. Yakalanan da istedim O da a iZimi de belirten bir
dojjan goauu haber clarak Sne gianekiader zau: mniklanarak cezaevine alnalan alabilecefimi soyledi.  haber yapip ulusal ve yerel
Sizoe dnemli olan hakin biling mi, yoksa medya kuruluglannin gefirerini antimas: gondenild: " bashZnda ulusal 78 gram alt tartp aldm. 5 Kanallara servis ecmis.” dedi. ]
m? Tamginiz kanallarda yer alan habenn yeninden aynidim ve gevre espafi Olaym ardindan eginin sinir
tamamen asilsiz olduZu oraya ile de vedalagip evime geldim ™ krizi gecirdiZini de sézlerine
cikn. dedi ekleyen talihsiz adam “Ben.
R.$. avukat aracibi1 ile ‘TartisnZ1 patromumun ok diikkim soyacak olsam.
yaptig1 aiklamada curumu tém EN.'nin kendisie iftira atifim kameralan bile ben taktirdim.
aynotilan ile anlatn. RS “Ad da dile getiren R.S. “Aym zim ‘bunu kameralar karjisinda
‘2egen kuyumcu dilkkamnda 10 polis gelip hursizhk sugundan ‘yapar nuyim? Kalkd: ki hangi
yildi gabgiyorum Patorumur  beai gozaltma aldi SavaliZa sz calacag alnnlan tartar |
ol ile bir tarngma yazadmn. giktim. Koruyu anlatim Ben altinlan tek tek sartip 3
Bana hakaret etth. AZ Tuntksuz yarzilanmak iizere aldm. Cocuklarmmn yazine
2iden sozler soyledi. Ben de serbest brakilden Patonummm  bakaruyorum Mahalleds herkes %
isi barakmaya karar verdim. ogluEN, foroZrafihk yapan ve  yiziims bakp kafasim ceviriyor.
Durum patromma bildirdim. amsator olarak da gazetecilikle Bir iftira abld: Bemunla ilsili
Zor da olsa i5i brakacafims ilgilenen Z . isminde birizi ‘hukuki anlamda gereker her seyi
kendisine kabul ettirdim. Daba anay1p olay kurguladigy yapacagim " dedi. <
sora kuz kardesime ait ola ve gibi anlatens. Z. D. olaym Bir bilgi kaynagh
gabsnEm kuyumcn di Enulug olarak mad 3
2 -
‘Bir gazete haderi, 30 Araltk 2017 insanlarn hayatm
- nasi etkiler?
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The most important thing is that, this unit also discusses the reliability of the

information sources, tries to motivate students to “fact check” from more than one
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source. This is done to show how a media literate person benefits from the
abundance of information but also knows enough about the digital garbage thrown
their way and the fact that they need to stay away from it. This discernment only
comes after one is educated on the subject of detecting “bias” in both written and
visual sources. This unit in the new book touches upon this subject as well. The

sections of this unit are about this bias issue are included below.

5. On Yargiyi Fark Etme

Onyargl geneliikle “Birgeyi tam olarak bilmeden o gey hakkinda verilmig kani. yarg..” olarak
tanimlanmaktadir. On yargilar kiginin yagadig: gevreden, aileden, arkadas gevresinden,
alinan egitimden vb. farkl birgok unsurdan kaynaklanmaktadir. Bunlann diginda 6zeliikle
kitle iletisiminin yayginlastg: ginimdz dinyasinda medyanin da on yargilara sebep
oclabilecefinden yogun olarak sbz ediimektedir. On yarginin farikh cegitleri bulunmaktadir.

Simdi bunlan gorelim:

Secme ve Atlama Yoluyla On Yargi: Kargiagtgimiz 1m haberler birilerince
secilmigtir ve bizler sadece bu segilen haberleri gdrebiliriz. Segilmeyen haberler
kargimiza geimez ve bu nedenle bizler de bunlardan haberdar olamayiz. Asagidaki
sorular secme ve atlama yoluyla 6n yargy: fark etmemize yardime olabilir:

» izlediginiz haberler gergek hayati yansitryor mu?

» Ortak olan azellikleri nelerdir? (Omegin, bunlann tamam: siddet,
Gnliler. zenginlik ile ilgifi midir?)

» Bazi haberler diger haberlern goz ard: ettigi konulara deginiyor
mu?

“The special glasses that a media literate person wears” image is given to distinguish
the difference between an aware and capable media user that this course aims to
make the students who take it, and the media users who lose themselves in the sea of
random information. This image is created to show how media literacy is, in a sense,
training people to skillfully detect bias and gives them the ability of discerning

between the right sources of information and the sea of digital pollution that

surrounds it.
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Yerlestirme Yoluyla On Yarg::

BARIS ELCISINE | =<
BSAYGI nunusu

Dt IO g i Pt Ao
s

bilginiz olmadan

Bir gazeds habixinden, 26 Ak 2012

Baz: haberlere de o kadar az yer
aynir ki (bazen arka sayfalarda) siz 0
haberi de énemsiz kabul edersiniz.
Okuyucular ya da izleyiciler olarak bizler herhangi bir haberin Gnem di ine karar
den once birilerince bu haberler goktan Gnem di lerine gore siral 5 olur. Yine
dy jlanna gu sorularla yakiagmak, yerlegtime yoluyla on yargiyi fark etmemize
yardimei olabilir:
= Bag sayfada ya da saat bagi haberlerde hangi olaylar yer almaktadir?

* Hangi olaylar en bUyuk bagliklara sahiptir ya da TV ve radyoda il siraya veya en uzun
streye sahiptir?
Bu yerlesti in i In neyin & li oldug karar lerini nasil etkiledigini bir

w‘ v l.ll- 1.

Dilin Kullanimi Yoluyla &n Yarg::
Aym kisi ya da olay icin “terorist”, devmncu ya da "ozgurilk savasgisi” gibi etiketlerin

| birbirinden yla farkl izleni i onuya, sebep olabilir.
Dilin kull yoluyla olusturulan 6n yargilan gorebilmek icin climle igerisindeki “sifatiar”
bme ipucu verebilir. 'Bl‘.vyﬁk. ihteg o li, harkulade, ciddi, kiymeth, hayati® ve
i sifatlar 6n yargiya igaret edebilir. Aynea"" dal, facia, hezi hayal

kinklig1” gibi sozclkler de on yarg: konusunda ipucu verebilir.

76

Fotograflardaki On Yargs:

Kotl, 6zentisiz veya alelad Zleyicil kotl izleni lugturabilir. Ote yanda
gizel, ozentili ve yaldizh gorintiler de i i iyl i i lusturabilir. Ayrica belirli
bir olayin tamamini yansitan gorintiler yerine kismi olarak yansitan goruntilere yer vermek

5] Y 1

de bu olayin baghrmm ve aigik fh g alir.

Bir gozets haderi, 20Kawm 012

Edirne Kalesi dasmeden once 1912
imda cekilmiz olan gorantanin
Jotomontaj oimayan gergek hdlidir
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The new book also gives some historic facts but still manages to make the
students think, by eliciting certain key concepts via asking very useful questions and
through their answers give historic fact in relation to the student participation. The
question “How can media influence the masses?”” in the new book unit, makes way
for a creative discussion environment and then moves forward to a lesson in which
students learn about how media tools have the potential to give strong massages, and
change people’s minds. This way of teaching new media literacy helps student get

armed towards the negative effects of media surrounding them.

Medya biiyiik kalabaliklari

nasil etkileyebiliyor?
Marshilar Dunyay Istila Ediyort

Bu olaydan da aniagilabilecedi gibi medya sadece bireylerin hayatin: etkilemekle kalmaz ayni
anda pek cok insanin, toplumun da hayatin: etkileyediiir. Omegin evindeki radyocan, gazeteden,
televizyondan ya da internetten birgok kisi pomeio meyvesinin faydaiann: aniatan haberteri
iZiemextecr. Bu kguem\ birgodu da takip ettideri bu haberden etiienebilirier. Etkilenen kisiler

bu mey 502 etmeye bagarar. Pomeio meyvesi toplumun
gmdemlm OlLSlUlaﬂ le WUI’ artk. me DU durum medyanin gunoem aluslurrna gmr\u g)stenr
Gnkik 5 pomeio mey ¥onugan bu Kigiler ayni zamanca bu

meyveyi garir gormez almak isteyeoilirier. Pomeloyu almak isteyen bu kigiler de kamuoyu olarak
adlandsniabilir. Medyanin esas i gincemi belieme ve biyiece kamuoyu oluturmadir. iste bu
nedenie medya gunimuzde ¢ok onemiidir. Medya Grettigi go Kamuoyu
“Dlnyalar Savagi” adi tiyatro oyuny radyonun nasil kamuoyu olusturabildigini; birzok Kigiyi ayni anda
etkileyebildigini gdsteriyor. Dglnin bakalim, bu programin yayiniandigi 0 yisarda;
* Kag kigi ciniedigi Dir reklamdala Urind satin aliyor?
* Kag kigi cinsedigi bir haberden etkilenerek yere! segimdeld tercinini nemw
* Kag, Kigi cinsedigi bir oyundaki karakter gibi kom&maya Gzen gdsteriyor?
Bu sorulann cevabi 3u olabsir: cu'\yasm uﬂVBS! oyununu gercek Zannedenier kadar..
Baghkiaki soruyu tekrar algnesm!
“Nasil oluyor ca medya araglan byik kalabalkian etileyebiliyor?”
Bu sorunun cevabi medyadaki blylk degisimde gizi! Simdi bu blylk degigimi gorelim.

49

The emphasis on the fact that media is mostly “consumed” by the audiences
is also a crucial part of the new book. This consumer aspect makes audiences more

prone to falling for the traps and manipulations of the media outlets.
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Medya Tiiketimi

Modem olmanin geregi, medya ginimizde oldukga
fazla yer tutmaya ve temel bilgi kaynag: clarak goriimeye
baglamistir. Burada en onemli etken, drnegin, gocuklann,
bilgilerinin blyGk bir bokimdinG, eskisi gibi anne-babalarindan,
aile ya da okul ortamindan degil, televizyon, radyo ya da
gazeteden ozellikle de intemetten almaya baglamalarinda
yatmaktadir. Bu, dolagimda olan bilgilerin, dogru ya da
yanks, yanl ya da tarafsiz, abartili ya da onemsizlegtiriimis
ayrnimlan yapiimadan dogrudan tiketime gecilmesi anlamina
gelmekiedir. Bu gegit bir medya tiketimi. medyanin cegitli
tuzaklanna digmeyi de kagimimaz kilar.

o
o

In addition, this unit also manages to include new media components.
Special attention is given to the search engines. This is done in order to show how
reaching information changed and became much easier and quickly accessible via

internet, as opposed to encyclopedias and other source books.

Gagimizda bilgiler bas dondirict bir hizla artmaktadir. Bu nedenle gerekli durumiar
disinda bilgilerin ezberlenmesi, zihinde tutulmasi yerine, istenildiginde ihtiyag duyulan
bilgiye hizlica ulagiimasi bekienir. Bilgi ve iletisim teknolojilerindeki gelisme bunu oldukca
kolaylastirmigtir.

Gunimizde en o©nemli bilgi
edinme araglarinin baginda internet
gelmektedir. Merak edilen tarihi
bir olaydan, bir yemek farifing;
hazirlanacak odevierden, spor ARAMA MOTORU
kargilasmas!  sonuglarina  kadar
akia gelebilecek hemen her konuda Gomalier- Vidsalar
intemete basvuruimaktadir. Onceleri
masaistl bilgisayarlar daha sonra
diziisti bilgisayariar, tabletler derken
simdilerde cep telefonlan araciigiyla
her an elimizin altinda bulunan bu
araclar surekli kullaniimaktadir.

39
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This unit teaches students how to effectively use a search engine, step by step.
This is an important new media integration which is seen in the latest version of the
book. The updated version accepts the fact that internet is an undeniable factor in the
education system and students are using computers and internet now to aid them in
their school work instead of the traditional mediums used in the past. The figures

below show how these steps are explained in detail.

Karsimiza cgikan sonuglarnn daha fazla azaltiimasi, gereksiz ve ilgisiz sonuglann hizlica
elenmesi igin farkh birgok strateji kullanilabilir. Asafidaki stratejiler bunlardan bazilandir.

Aranan bilginin niteligine

gore siniflandirma yapmak.

vb. Web sitesi alan adian
(domain) Dbilgilerinden

Web sitesi alan adi Uzantisi Ingilizce agilimi Niteligi
com commercial Ticari amach siteler
net network Aglar
s Kar amac: gitmeyen
= oo e CRpaiEatn kllllt§laragait siteler
www.websitesl. Driversie g et
i e kurumlanna ait siteler
Deviet kurumianna
gov government S s
" = Askeri kuruluslara
mil military ait sitel
Web sitesi ya da yoneticisi
3 hakkindaki bilgileri
kontrol etmek. “biz kimiz®, P
“hakkimizda® gibi sayfalar... Payiian Mogun
ve web sitesinin son
guncellenme tarihini
kontrol etmek.
42
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arama yapilan konuya

wg!mmﬁmu gozden

gegimek. Ulasilan sitenin
tasarminin
profesyonelligini
degerlendimek.

yazim ve noktalama
yanhglanni kontrol
etmek.

Site igeriginde
; 7 kullanilan dilin niteligini,

BES TEMEL SORU

Bir sorgulama stratejisiyle cok sayida sitenin elenmesi saglanabilir ve ihtiyag
duyulan bilgiye givenilir kaynaklardan erisme yoluna gidilir. Ancak resmi sitelerde
yayimlansalar bile bu icerik de elestirel bakis acisiyla gdzden gegiriimelidir. Ulasilan
metne asagidaki 5 temel soru sorulabilir?

1. Bu ileti (mesaj, metin) kim /kimler tarafindan olusturulmustur?
2. Dikkatimi cekmek, beni etkilemek igin hangi teknikier kullaniimigtir?
3. Bagkalan burada anlatilanlan daha farkl nasil anlamis olabilir?

4. Bu iletide hangi bakig agilan, gorusler, yagam stilleri 6n plana gikartiimigken
hangileri goz ardi edilmistir?

5. Bu iletiler ile neler amaglanmigtir?

The last part of this section shown above also gives students the crucial
questions to ask themselves while browsing on the search engines in order to pick the

most reliable source and how to eliminate the others.

The old book approaches the units that reciprocate this unit in the new book,
theoretically. The content of the third unit in the old book is about media ethic. The
definitions are given but not many examples to elaborate on the issue. There are no
thought provoking questions to be elicited from the students or enough tasks to

explain the subject and give the students a chance to test their knowledge.

The figures below show examples of this theoretical approach.
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MEDYA NEDIR?
Yaygin kulanmiyla medyay: kitle lletigim aragian {gazete, dergl, radyo, televizyon ve
Internet) olarak tanimiamak mimkindor.

MEDYANIN ISLEVLERI

1. Haber ve Bigi Verme: Medyann en dnemii iglevidir. Hayatin pek ¢ok alanma ait uusal
ve ulusiararas: big ve haberer medya aragian de insana uagr. Medya arachdryia bigienirken
aym zamanda yGnlendirllinz; bu balkemdan medyaya blylk sorumiuluk digmektedir.

2. Toplumsalagtrma: Medya bireyin toplumia bitiinlegmesini ve toplumsal hayata uyum
sajlamasin kolaylagtre,

3. Efitim: Insaniann, 6zellide galisme ¢agdindaki gocuklann alg, becen ve biling dizeyini
ylkseltersk editimierine yardima olur.

4. Ejlendirme: Insanian toplumsal hayatin sdoci temposundan waklagterip hogea vakit
gecirme imkén sunar,

§. Kiitirel Dederierin Korunmas:: Medya dogru kullanidid takdirde kiitrel mirasn
korunmasy, yasatimas: va geligtidimesinde 6namii rol oynar.

6. Kamuoyu Olugturma: Medya kamusal bir gbrevi yerine getinr. Kamu kurum ve
kuruluglarn kamu adina denetleme ve elegtime yetkisini efinde bulundurur, Vatandagn
hakkn savunmak adina toplumun ve kamunun vicdan: vazifesi gorir.

7. Tamtim: Medya devietiern, girketierin, kurum, kurulug hatta kigiledn en dnemii tandm
aracxdr. GOnimiz ekonomisi pazarama Gzedne kuruludur. Pazastamanin en Snemil arac da

medyad.

Medya ebji kavram, medya calganiareen ya da gz eteciienn mesiekianni icra ederken uymak zorunda
oidukian kurallan ve kelen fade eder. Bu dkeler haber kaynakian, habere konu ofan kiglier ve haber
topiama yontemienne igkindir. Utkenvzde bulunan pek gok basin yayn Grgitinden bl olan *Basin
Konsey! nin uluslamrss: gazetecilik uyguamalasn esas darak hazwiad ) “Basn Mesiek likelen” suniardr
1. Yaynlarda hi¢ kimse,; «ks, cinaiyeti, yagi, saiig, bedensel 0zn, sosyal dizeyi ve inanglan nedentyle
knanamaz, agafilanamaz.

2. Digince, vicdan ve ifade dzglniliind snrayc:; gand ahiak aniayign, din duyguianm, 3l Rurumunun
tame! dayanakiann: sarsct ya da inciticl yayn yapiamaz.

3. Kamussi bir gdrev olan gazetaciik, ahlaia aykn Ozd amag ve gikanara alet eddemez.

4. Kigier ve irulusian, slegtin sinsiannn Stesinds Wik dislren, agafidayan ve iftira niteld)( tagayan
fedelere yer verdemez.

5. Kigllenin b2=! yagamy, kamu giariannin gerektird i durumiar diginda yayn konusu olamaz.

6. Sorugturuimas: gazeteciik olanakian ignde bulunan haberier, sorugturuimaksain veya dojrulufuna
amin clunmaks@n yaynlanamaz.

7. Sakh kalmas kaydyyla venlen bigier, kamu yaran ciddi bir bigimde gerektimedige yaynianamaz.
8. Br basn organinin dafitim sdrecs tamamianmadan o basin arganinin dzel gabalana gergekisgtirdd
Ortn, brr Dagka basn organ tarsfindan kend Griniymis gibi kanmuoyuna sunidamaz. Ajanalardan alnan
4ze! (riinterin kaynadinn belitiimesine dzen goaterilr.

9. Sugiu oldufju yarg: karanyla belidenmedikee hig kimse “suchu’ dlan edilemez.

10. Yasalann su¢ saydiy eylemier, gargek oidufuna inandinc: makul nedenier bulunmadikca kimseye
atfediemez.

11. Gazatec:, xaynakiannn gzilgini kons. Kaynafin kamuoyunu kigsel, siyasal, ekonomik ve benzen
nedenierie yandtmay amaciadi hifier bunun digndads.

12. Gazeteci gdrevini, t23:d4 sfatn saygnidna goige diglreblecek yontem ve tutumiara yapmaktan
saknw.

13. Siddat ve 20rbakly Scendinci, nsani degeren inciticl yayn yapmaktan kagniy.
14, lian ve reiiam nitel gindeki yayniann bu nitelikien, tereddide yer brakmayacak gexide belirtie,
15. Yayn tarhi igin konan 2aman kaydna ssyg gosten i,

16, Basn organiar, yanks yayniardan kaynakianan cevap ve tekzip hakiena sayy duyariar.
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After theoretic knowledge is listed as such, this unit keeps on piling
information about the responsibilities of government organizations such as the

Higher Press Council in Turkey.

BASIN KONSEYi YUKSEK KURULUNUN GOREVLERI

Madde 11'de ele alinan Basin Konseyi Yiiksek Kurulunun gérevlerinden bazilan sunlardir:
1. lletisim (Basin) Ozgiirligi’niin genislemesine ve gergeklesmesine calismak,
2. Basinin sayginligini korumak,

3. Basin mesleginin, ahlaka aykin 6zel ¢ikarlara alet edildigine iligkin olarak yazili, s&zli,
goriintiilli veya interet gazeteciligi yapan basina topluca yéneltilen iddialari bagvuru
beklemeden arastirmak,

4. Basin Meslek ilkeleri ydniinden incelenmesi yahut “Basin Konseyi”nin el koymasi, basin
(medya) yoluyla istenen ve Konseyin igleviyle uyumlu olan olaylan ayn bir bagvuru beklemeden
ele almak,

5. Halkin Gergekleri Ogrenme Hakki'na ve lletisim (Basin) Ozgurligii'ne yénelik tehditleri
izlemek, degerlendirmek ve gereginde Uyeler Kurulunu toplantiya cagirmak,

6. Yayin 6ncesine ve yayina iligkin meslek uygulamalan hakkindaki sikayetleri karara baglamak,

7. Basinla ilgili aragtirmalar yapmak ve yayinlamak,

Madde 12- BKYK, hakkinda “Basin Meslek ilkeleri”ne aykin hareket ettigi iddiasiyla ve usuliine
uygun sekilde “Basin Konseyi"ne gikayette bulunulmus olan gazeteciler ve (yazih,
sozIi, géruntili) basin organlannin uygulamalarnni degerlendirerek karara baglar.
Sikayetler bagvuru tarihinden itibaren en ¢ok iki ayda karara baglanir.

Madde 13- BKYK'nin “Basin Meslek llkeleri”"nin ihlaliyle ilgili bir konuyu ele alabilmesi icin,
herhangi bir kisinin, sikayete deger buldugu konu hakkinda Basin Konseyi'ne,
usuliine uygun bir sekilde bagvurmasi sart ve yeterlidir.

The only time this unit in the old book barely mentions the false information
and bias issue is in a short task not very detailed and informative. The figure below
shows that example. The visual elements are not adequate throughout the old book,

the task below is also another proof of this.

YANILTAN HABER
Asgafpda aym konu ile iigill iki farkd habear ve habes at fotolref yer almaktadr. Ancak bu haberin
biri gergadi yanstmamaktadr. Haberleri dikkatlica okuyup haberlers lligkin fotodrafian inceleyiniz.
Hangi haberin nigin gergek olmadigint agkiayinez.

vl-_w—..—-
'ﬁ

\’

l

AZ hading ySnetim kuruls bagian % AZ hoiing 30. Kuulug yiddnimind |
H.A. din akgam lstanbul'un gdzde l Galganianyta birikie kutady Tim personain k
mekankanndan Kipi' de sdeeteriyle davet edildil )utlama yemeginde samim|
bag baga yemek yerken obpklifed- Dir hava hakimdi. ‘
fmize yaksanc, 30 i iginde uiss tkian nokiada personei-

H. A ve S. U. o kada koyu bir nin Szveril ¢algmalannun Sneminin biyik I
sotbete dabregiard: ki fagiann oldudunu sdyleyen Ydnetim kurulu Gyes!
yizerinde patadgnen bk fakna Himi AKBIYIK girkat gabsaniaryia tek ek /
varmacier. dgilerdl.

L_— _ == == &

34



2006 Version
Units 5 and 6

Family, Children and TV

TV watching habits

Who is watching which programs and
for how long?

How to prepare a survey?

Task: Preparing and conducting a
survey about TV watching habits.
RTUK’s smart symbols on TV and
what they mean.

Types of TV programs.

Analyzing advertisements.

I’'m determining my TV watching
habits.

Self evaluation

Radio

Learning about Radio broadcasting in
Turkey.

TRT Radio Broadcasting

History of Radio

What should we be careful about while
listening to the radio?

I’m a conscious radio listener.

Self evaluation.

2015 Version
Unit 3

Let me think first.

What do the things | see tell me?
Persuasion Techniques

Creating a character in Media
Convince me.

About advertisements.

Which story does a photo tell?
Reading photographs.

Self expression is important.
Advertisements and their relationship
with the society.

The reality in advertisements.
Interactive discussion ways and
platforms.

Laws about Radio and TV
broadcasting.

TV ads, target audience, the ideal
products to be advertised.

The persuasion techniques that are
often used in ads.

Step by step, we are producing our own
ads.

Self evaluation.

Unit three’s theme in the new version of the book is evidently persuasion.

The media messages and how they are received by children is one of the most

prominent concerns of media literacy education. This unit in the new book touches

on this subject by explaining the students how to read a photograph they see say in a

news article or even in a fast food ad. The unit also challenges the students to analyze

and read the messages in a photograph on their own to see the impact of them in

one’s perception of the events.
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These following excerpts from the book demonstrates this quite well.

1. GORDUKLERIM NE ANLATIYOR?

SASLARKEN | gk sonu: Reklamiarda gordagamiz Grinler gergeklerinden farkii mi?

Yukandaki hamburgerlerden hangisinin daha istah agici oldugunu
disunidyorsun?

iki gorsel karsilastinidiginda neler ayni? Neler farkii?

Hamburgerlerden birini digerine gore daha istah acici gosteren ne?
Gergek hayatta satin aldiginiz bir hamburger yukandakilerden hangisine
benziyor?

Birhamburger saticisi olsaydinizreklamlarinizda hangi gorseli kullanirdiniz?
Neden?

The importance of visuals, mainly photos in the ads are the main concern
here. The specifics of choosing the best suitable photo to use in an ad and what kind
of messages it conveys in the end, are explained. The persuasion factor is also
emphasized. The basics of creating effective ads are explained in this section of the
new book. Even if it is an ad for a sandwich or it is a photo of an immigrant woman
with her child in a news article, the reading and interpretation of the photos are given
with examples at this point. The key questions to be asked are again elicited from the
students. The comparison with a literary work helps the students understand in a way
“a picture sometimes can mean a thousand words”. This is an effective comparison

that allows students to form their own opinions.
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Bu fotografta anlatilan gogcmen
isgilerin dramini Gazap Uzimleri
adl romaninda John Steinbeck
adeta kelimeler ile resmeder.

incelediginiz fotografta mi
yoksa Gazap Uzumleri'nde yer
alan yandaki betimlemede mi
gocmen iscilerin drami daha
etkili olarak yansitilmaktadir?
Tartigimz.

Onceki sayfada yer alan fotografa gore asagidaki
sorulara cevap veriniz:

+* Bu fotografta gordiiklerinizi anlatimz?

* Fotofrafta yer alan kadinin yizine hangi duygular
yansimis?

+ Fotografta en cok ilginizi ne gekti? Neden?

+* Bu fotografi geken fotografi, folografta yer alan
insanlar hakkinda ne diginmenizi istiyor olabilir?
Boyle disinmenize fotograftaki hangi unsurlar neden
oluyor?

+ Kadrajin diginda kalan yerlerde, fotojrafia
gordlenler disinda neler olabilir?

+ Fotografgimin, kadrajl bu sekilde simidamasinin
nedeni ne olabilir?

=
o
[
[
-
-
-
-
-
-

The old version of the book touches on a similar subject but doesn’t give in
depth information when it comes to talking about advertisements and the extent of
their influence on people. One of the biggest channels of media to study the issue of
persuasion is the advertisement industry. In the new book, students are encouraged to
try to discern what is real and what is mere show when it comes to convincing people

to make certain decisions about purchasing products.
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REKLAMLARLA ILGiLi DOZENLEMELER
3984 sayil Kanun'un reklamlarla ilgili getirdigi
diizenlemelerden bazilan sunlardir:
¢ Reklarmlar adil ve dir(ist olmahdir.
* Ginllk yayin saatinin ylizde 15%ini gegmemelidir.
* Reklamlann arasi en az yirmi dakika clmalidir.
* Haberler, glincel programlar ve gocuk

programlan yarim saati gegmedidi slirece reklamla
kesilemez.

* Alkolll igkilerin, tiitlin ve regete ile satilan ilag
ve tedavilerin reklamlannin yapilmas: yasaktr.

* Haber ve glincel programlarda mali destege
(sponsor) izin verilmez.

As it is clear from the figure above, the old book leans mostly on theory. The
older version of the text book has a didactic style. The text is mostly about listing the

facts instead of eliciting them through independent thought processes.

The old version reserves quite a lot of space in the unit for radio broadcasting,
which is totally a basic and important form of media and communication but in
popularity and usage, falls behind tools like TV and the internet. Today’s children
tend to lean towards visual learning. Methods to grab their attention and try to make
them stay focused on what they are learning, in this digital age, TVs computer tablet
or cell phone screens are taking center stage. The below excerpt shows the Radio

related section in the old book. The theory takes dominance in this section as well.
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RADYO NEDIRT

Hertz dalgalan damk da adiandmlan dekromanyek dagalar arackijyia bir olayin, haberlerin, ses-milzk v,
bir Jetinin genig Mlelers ses yoluyla aktaslmasera yarayan kil Bstigm aracoie. Radyo yaynkan istensn her yere
ool ylida ulssabiimekle ve dlmy ada yaygen darak kullandmaktads,

RADYONUN OZELLIKLERI RADYONUN [SLEVLERI

« Sesl yaymn yaluyla kulada hitap eder. # [Hiaher vermme

= Basit ve ucuxdur. * Efjitrme

* Kigineldir. * Eflendimme

= Huzlodir. » Ui ve rebdarn tanima jrekdam)
= Her meidinda ve her dururmda rahatibds dinfenehilir. * Kamuoyu olustusma

= KilgiK ve tganabils obma avana vardr.
= Ozl e O2e araba kulamrmenn arkmasnta dinrme
arar da arirmeghe.
(LKEMIZDE RAD YO YAYINCILIG

Dilryacdka radys yaynabd 1920 %erde baghd (Mermirde ise bu torihien yaklask yedi yl sonra 1907 de ik radyo
e yagpedca,

O willarda yaynlan kaydedecek mknolol geigmeddinden sadecs akeamian yaplan ik yayniasmoon sysntlan
ek bilrrriyor.
Isinci Ddnya Savag araunda radyo yamoldi im dlnyada geis ve program (e gojakmaya bastacs
Ui erriimcie dhe 1990 yilndan fbamn drel radyolsr yan hayatna gindi ve su anda 36 uusal, 130 bilgessl ve 1054
de el yayn yapan tapkam 1220 deel radyo yayn hayalra devam ediyor.

THT RADYD YAYINCILIE

TRT, mdyo alannda Radyo 1, Radye 2 (TAT-FM), Radyo 3, Radyo 4 obmak (xes @8 ulsal FM bandndan
siEmo yayn yapan ve Karadenir'de Trabron Radyasu, Dofu Anadoly'da Emurum Radyesu, Glneydodu'da GAP-
Diyarta by Fadyosy, Mersin'de Cubuimva FRadyosy ve Akdeniz’ de Amalya Fadyosy olnak (em sekir bilgpod ve
Hatay |l Radyosu (TAT Hatay FM) olmak Ozere bir yerel radyo kanahndan yayin yapmabklacde.

Radyo 1, haberled ve yagamm her damnda her kanuyu misrofoniasna gyan, 24 saal kesintis il yayin yapan
ubuisal radyadur. Radyo 2 (TAT-FM), habederi, popdler milzk yaynkan, Ankara, Istanbul ve Lo stidyolasndan
adinlglmil olarak gergeklegtillen progmmiars yayn yapar. Radyve 3, Ig yabane dilden haberleri, kasik bah mdzgi,
hafif millzk, opem, babe milsfi ve cax yaynkan b milsk severbers hityp etmakiedy. Radyo 4, habwrier ve Tllrk Sarcd
Mil=idi e Tilrk Halk MISS yayrn yaprmakiade. Ayrea, dilnya ¢capanda Tirkge dahil 26 dithe kisa dalga, e
e uydudan yayn yapan Tilrkipe'nin Ses Fadyasy ve Tk ipe'nin Lirksiik yielarinds FM kanands bes dide yayn
yapan Tuszm Rady osu da THT bilmyesinds yayen yapar.

A

As mentioned before, Radio and Television Supreme Council of Turkey is the
institution that is responsible for the curriculum and course book changes in this
lesson taught in the middle school level. These changes were done after a
comprehensive research about media usage habits and inclinations of the learners.
This research was done in 2012 by the institution known as The Head Department of
Public Opinion and Broadcasting Research and Assessment. It is a very detailed,
survey based, research done in chosen pilot schools from all over Turkey. The main
aim of the research was to assess the level of efficiency of the Media Literacy course
also, the tendencies of students in the usage of the diverse media tools in their time
away from school. This research shows that %74 of the participants find internet
%60 found cell phones and computers as the most effective media tools and spend
most of their time with. %52 percent think television is still a very effective mass
media outlet and finally %41 think newspapers and written media as an influential

tool. (Media Literacy Course Research, 2012)
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The results of this research lead the way for the content based changes in the
old book. Instead of just listing knowledge paragraph by paragraph as shown in the
excerpt from the old version of the course book below, there were content shifts to
more visual elements and new media integrated unit coverage with more creative

tasks.

Especially during the decoding of advertisements and photographs, the unit
in the new version emphasizes the difference between what they make you see and
what you actually get, and how different these two can be. This is why critical
thinking approach becomes quite important here. If the students are guided towards
an approach in which they are taught to ask questions and read the messages beyond
the obvious, in billboards, TV ads newspaper article photos and so on, the concern
for how they might receive the wrong messages or that they might be badly
influenced decreases considerably. This awareness given through a critical teaching

approach in turn makes the students critical consumers rather than passive receptors.

The following visual from the new book shows the interaction between the
advertisements and society. It clues the students in to what the media tries to make
one see versus what actually is. The photo used, is a powerful tool for summarizing

this in a glance.
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REKLAM VE TOPLUM ILISKiS|

nolani gibi birbirinden farkli medyalarin ql—ieruluahreldﬁnagns&ﬂmhrﬁe
toplum igindeki Gnem ve agiikian G- yyoun olan bilgilendirme. kna etme,
durum, reklam verenlerin farkl firde Janin duygusal ya da mantikli, dramatik
medya planiamalan yapmalanni ge- ya da hafif, realist bigimierde iletiyi rek-
§am bigimleri, rekiam yerinin ve zama-  mec;_iletinin aigilanigini ve kahiciligini
mnhlumblo‘immw degistirebildigi gibi, Grind onaylama,
gudller, 6zgun degerler, ulusiararas: 11 da beraberinde getirebilir.

The hands on technique of the new version, has the students getting involved
more, participating in the process of asking the right kinds of questions and seeking
answers more deliberatively. This unit also gives them the chance to get involved in
the creative process while they make their own ads as a task. The old version urges
the students to prepare a survey and guides them through the preparation process,
which is also useful but in terms of arming the children towards the possible negative
messages and influences, learning how ads are made and the possible manipulations

that the ads might include is more important.
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One of the biggest improvements in the new book is the tasks given to
students that encourage them to think and create independently. If they learn by
actually taking part in the step by step creative process, it is less likely for them to
forget. If the whole topic remains theoretical on the pages of a course book, it won’t

have the power of steering children into the right direction.

The following figure shows how the new book guides the students in the
creative process of creating their own ads. The seven steps are explained clearly and
the rest is left up to the imagination of the students, allowing them to create their own

media contents. This is an example for the hands on approach in the new book.

7 Adimda Reklammmizi Uretiyoruz

Adim 1:

D rderli gruplara aynin. “Exmek .
lsrafini Onleme” ya da “vVergi
Bilinei Kazandirma™ konuRnndan
birini grup arkagaslanmizia birlite
SEegin.

Kendinize br hedef  kitle
pelieyin. Hedef kitlenizi oelinerken
U sOfU size ipucy werecektr
“Biz bu reklam fimi e kimi ikna
eimeye galslyoruz?". Bu azamada
unuirmamaniz - gereken  husus,
nedef kitlenizin fm senaryonuzu
ve Kullanacafiniz ikma teknierini
efkileyecek olidugu.

Adim 30

Reklaminzin ana fikrini belirleyn.
MUmkin olujunca api fiini ve
yarahel cimaya Gzen gistern. Bu
adimin senunda “Biz bu reklamda
nangi mesajl vereeeqiz?™ sorusuna
CEVAp Vermeniz beklenmektedir.

A 4:

Reklaminizda ne olacajina
warar verin. Reklaminzin nasid
Daglayacadn, geligecedi e
somslanacaging ilkin bir plan
yapin. Unuimayin, resiamlannizi
yayimiatmax iin saniye basina
para Gdeyeceksiniz. Bu nedenie
mesajinizi mimkin oldufu kadar
Wisa sirece we etk bigimde
vemmelisinz.

135 l.
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Adim 5:

Reklaminizda
Kulanaca imiz kahramanian
Balirieyin. Rexam fiminizoe
Kirmiler ya da neler ol alacak?

L

AGim 7:

Senaryonuza son geklini werin.
Redaminizin nasil  bajlayacagl,
devam edecedi ve atjin
agiklayin. Karakterier amsindaki
Konus maar, olay dnglsd ve iletinizi
at ik ve aniagiir Digimae fade eain.

Adim 8

Kullanacaginez ikna teknikering
karar vern. Bu ieknikiere karr
werieen 134, sayiada yer alan
“RAeklamelkda En Sik Kulanilan
lkna Tewnikier™ listesini kullann.
Bu agamada dikkat eimeniz
geTeken dmger bir husus da hedef
Kiteniz e kullanacaginiz  ikna
tekmiklennin - uyumiu - oimasidir.
Omegin, nedef &iteniz hdglk
gocuklar ise ima texndi olarak
Eman g3riginG segerseniz ok i
bir sonug eide edemeyedilissniz.

J

)

Her bir grup tahtaya gikarak rexiam senaryasuna hazirarken her bir adiminda
ne yaphgim yukandaki 7 adimii listeyi kullanarak arkadaglanna anlatsin ve
senaryosunun son hiini arkadaglanyla paylagsin. TOm gruplann  sunumu
nittiginge oylama yaparak birnci olan gruby belineyebilirsiniz.

There is also an emphasis on self expression in this unit that is really crucial.
All the media tools are channels for expression in one shape or form, it is important
to gain the ability to read them properly and in turn learn to form a unique and
genuine form of self expression. Children who learn to do that at an early age will
likely have fewer problems communicating their ideas socially. The following figure

shows the approach to this subject of self-expression and its importance.

Kendinl Anlatablimek Onemiidir!
Bireyin tim gabasi, ieaiumun dier birey- “Aligigim, rica etsem pencereyl kapatabi-
lerine “Ben'in aktanimasi yolundadir. Bu, lir misin?”
bir artalan bilgisi gerestinir ve bunun size, “Ali Bey, pencereyi Kapatsas diyorum!™
cavrant;a doklimesi gerekmektedir. Soze “Sana zahmet penceneyi kapatr msin?”

Buniardan baska neler sd yleyebilirsiniz?
Bu noktada, bireyin atdn katilim, yarat-

okiime, ¢ox cesiti bigimierce gerekle-
gedilir. Omegin, dglaljimiz iin, kinde

birka¢ arkacasimizia binikte Dulundugu-
MUZ OEENIN Penceresinin Kapanmasini is-
teyecel olalim. Bu dilegimizi gesiti bigim-
lerde dile getirebiliiz

“Arkadasar, Ugiyeninz var miT

“Size de hava sofjudu gibi geliyor mu?™

“Penceneyl kapatmay dneryanim!”

114

el guel, kna yeteneqi oldukga fazia gnem
kazanir. lietizime girdigimiz her an “Bu ile-
ti5im orfamina kendimoen ne katryorum?™
SOMUESUNU SOmMak cogru olacakir. Chnkd
bu sonya verecegimiz yanitia hem kend
Kat<imizi ganip doyuma ulasir hem e ya-
ranciig) Wi ikiemss olruz.

il Pemmbacizgte luripim Syl 1 89
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One final point for these chapters might be about the units involving lots of

information about how institutions like RTUK or TRT Radio works. It might be

useful to get acquainted with these government facilities but it is more useful for

students to have more time for hands on one on one activities.

2006 Version
Units 7 and 8

Newspapers and Magazines

Photos and Newspaper Articles
Related Vocabulary

Designing newspaper pages

Magazines and types of them

What can | learn from a Magazine?
Self Evaluation

Internet (Virtual World)

Brief History and Properties of Internet
The connection between two computers
and the information sharing

The World is one click away

I’m learning how to use the internet
What is a web address and a web site
It’s very easy to access information
online

E-mail

I’m learning to send and receive e-mails.

Internet helps the education system
What should be careful about on the
internet?

Virtual friends and friendships

Self Evaluation

2015 Version
Unit 4

My Media

My Social Media

More freedom means more responsibility
Around the world in 80 seconds
Preparing Banners (Posters)

I’m sensitive

The Media language awareness
General properties of Social Media
Social Media and the right to participate
Web Diary (Blog)

The power of social media

Creating my own digital story

What are the things to be careful about
before clicking “share”?

Harassment and Cyber Bullying

10 Golden rules for safer internet

Step by step learning and creating a
banner (poster)

Media Language Awareness

Self Evaluation

(Dictionary)

The most important chapters to compare concern mainly with New Media

tools. The units in comparison show very clearly a lot has changed in the nine years

between them. The new version of the book has the “digital” element blended very

well throughout the whole book but especially the final unit takes a detailed look at
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the web and social media side of things. The excerpt from the new book below gives

general information about what social media is.

Sosyal Medyanin Genel Hzellikleri .
QA
r

1. igerik diitadir veya diital hile dBnis Wrdimag .

2. Yazih, gorsel, itsel bigimierdek genkler paylag labilir. B @

3. letigim tek yonkl oegildir, etiileg imiidir.

4_ iparik Kullaniciar arafingan olEmniur. @ m

5. Paylaglan igerikie ilgil dederendimeler yapilabilmektedir.

€. Sosyal medya uygulamalkan gegitli yag grubu ve egitim w
alzeyindei insanin mhathkia kullanabilece]i denecade basit ve

mlﬁlllrmﬂmqlll.

7. Dizlishl bilgisayarar, tabet bilgisayanar ve cep teiefonu gibi
maobil araglann yayginkagmasiyia istenilen zamanda ve yerde
paykx; imda bulunulabiimestedir.

&. Bu mecrakar herkesin kullanimana agikir, fakh yag, egitim
olzeyi. ekonamik gelir vo. cevrelenten kigier bir arada etkilegimoe
bulunabimestedirier.

=4 0 [

9. igerik tek kaynakian gok kiive degil. gok kaynakian gok kigiye
yoneidstir.

Sosyal Medya ve Katihm Halkla

Biregmi; Milleter Genel Kurul (BM) famfindan 1888 tanhinde
kabul edilen Gocuk Haklanna Dair Soziesme'de ¢ocuklara mmnan
hakiar, temel yagamsal haklar (baninma, beslenme. saglik vb.),
focujun korunmasina yonelik hakiar ve gocugun toplumsal katiim
hakian oimak dzere g grupta sinifiandimiaibilir. Cocuklarm

Kendi gortging

il Irma yeeneSme
sahip pocuklorm
kendilering
flgilendren konularda
; ferin. B .
Yya da elegirilerini
Bildirme hakk olarak
srnembanabilir

The sharing issue and the social media component is a crucial subject for
students learning about media literacy. The new book as a whole touches on the new
media aspect mostly from an educational standpoint, talks about the sea of
information and messages from media outlets harmful or otherwise. This last unit
however, emphasizes the more freedom you have of sharing content in social media
outlets the more responsibilities you take on. It is especially important for the young
minds to realize and be careful about what they share online. This unit aims to

educate them about these responsibilities. The tools of self-expression in new media
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are also given. This below example is from the related unit (4) in the new book about

new media and online blogs.

i i

Bajlengs  Calipsalar Habhimizda

Widesdar  Kltaplr  Ekisiibler  Yaywbar  Hew fedis

Marr 8, 3018 yaparndhr! §u B Mt 30 0ige. Fard Mk blog

anpvmi

_xeINEt h
\';::ﬂﬂ?ﬂln aﬁﬁ'SI j
ﬁ'\

Biigm 5TK Pledformu Incermetn Tdrihe'ye gedignin £7, vd S00dmonde = Eiyams Bempm SLrTCrs SorEd
THeM e [abarasn Wi bl reak; pinl  projelaer begieceak, Ineenar qanly Mty v Tdridyn'ie 3011 Gardl
Kcitha s taeimek, ey mak, ioplemon pAndeming [ebarmec] e o e
yarkglimmeak, @ Torklys emetim frma varecah atanlbenn :.Emﬂ'ﬁmuu,*"
yapireal smesyE §-L8 NBAKY 1ok et HEfs 0 Slarsk o ekl ki e, 28 b

IMTERMETIN 17, B dime &0l

¢ LibweCarm 3004: 5 Ukslararan
= 1l s

...........
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The general theme of awareness creativity and participation was talked about
for every unit but this unit specifically takes an in depth look at the freedom and the
responsibility it entails. Media literacy education is very important because of this
aspect. Children need to learn what responsibilities they have, while they enjoy the
freedom of a sea of information that is accessible to them with a single click.
Especially the social media perspective is emphasized because “sharing” enters the
picture here. The responsibilities of what children choose to share are also great.
They need to be aware and knowledgeable about the consequences of their online

activities. The below excerpt from the new book is about this issue;

46



2. NE KADAR OZGURLUK, O KADAR SORUMLULUK!

BASLARKEN
— >Sosyal medya kigiye sinirsiz bir dzguriok saglar mi?
- >intemet'te takma adia agh§imiz hesaplarda yazdijimiz ya da
f yaptiklanmizdan dolayl sorumiu tutulur muyuz? Tartiginz.

Dijital Hikaye Olusturuyorum

Dijital hikdye olusturma, kisinin kurguladid
ya da deneyimlerini paylashg kendi hikayesini
yazi diginda gorsel ve isitsel dili de kullanarak
olusturdugu bir tir olarak tarmimlanabilir. Birey
anlatmak istedigi hikayenin yazih metnine uy-
gun bir grsel planiama igin hikdye akis semasi
olusturur. Hikaye akis semasina uygun gerekli
gorselleri ya dijital ortamda olusturur ya da ha-
Ziradiklanni dijital ortama aktanr. Daha sonra
sectigi yazilimda gdrselleri uygun sekilde siralar.
Siralanan gorsele gore hikayenin ilgili bolGmi- )
ni seslendirir.  Seslendimme  tamamlandiktan
sonra, hikdye akis semasinda planlanan sekilde
hikayeye fon mizigi ve ses efektleri eklenir. Son
olarak olusturulan hikaye paylagilacagl mecraya
uygun kalitede bir video dosyasina dondsturalir.

Sensitivity is also an important issue which this final unit in the new book
also touches upon. The sensitivity to the other people’s freedom online and what
becomes hazing, harassment and bullying and why and how should students avoid

these traps are the important new subjects that are added to the new book.
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internet yoloulujunuzda kargilasabileceginiz ikinc
tehdit:

Taciz ve Siber Zorbalik

Yeterince bilmediginiz bir Glkede tek basiniza gezebilir
misiniz?

Bu elbette korkmamiza sebep olabilecek cok zor
bir durum ve bunu yapmayl istemeyiz. En azindan
yamimizda ailemizin ve arkadaglanmizin olmasim tercih
ederiz ancak igerisinde dinyanin en iyi insanlan kadar
en tehlikeli insanlannin da rahatikla gezinebildigi bir
intemnet dinyasinda aym tehlikeyi farkinda olmadan
goze alabiliyoruz.

Arkadas gibi gdrinen kbt insanlara karsilasabiliriz.
Birgok insan intemeti digerierini taciz etmek, kigik
dizzurmek veya tehdit etmek igin kullamiyor. Saldinlar
lakap takmaktan, fiziksel tehdide kadar degisebiliyor

Disanda gezerken karsimiza hic tammadi@iniz biri
ciksa ve sizden "ad-soyad, dodum tarihi, okul ismi,
e-posta adresi, cep-ev telefonu numarasi ya da ev
adresi” gibi kigisel bilgilerninizi istese ne yaparsimz?

Muhtemelen bu kiginin yanindan hemen uzaklasinz.
Hatta polise gidip bu kisiden sikayelgi oluruz.
Ancak arastirma sonuglan internette kargilaghgimiz
yabancilara givendigimizi ve kigisel bilgilerimizi
paylasabildigimizi gdsteriyor.

Bir gazete habari, 25 Ocak 2014 156

The awareness of media language has its own section in the chapter and it is
explained with real media examples in detail. Learning about the possible
manipulative language traps of media outlets is very important because knowing
about them, helps children to avoid being deceived in the long run, being active users

of new media and online technologies.

6. MEDYADA DIL FARKINDALIGI

BASLARKEN | Lutfen, agagidaki sorulara cevap veriniz.
= Televizyon, gazete, dergi ve internet'te kullanilan dilin Torkgeye zarar _—

= verdigini diégtniyor musunuz? Neden?

-f > Medya araclarinda Tirkgenin dogru bigimde kullanimini tesvik etmek igin

kullanmaya 6zen gastermemek Turkgeye zarar venr mi? Neden?

neler yapilabilir?
_t-- -’ > Cep telefonu ile mesajlagirken ve e-posta gdnderirken Tirkgeyi dogru

MEDYADA DiL KULLANIMI

Gunimilzde medya araglannda Tirkgenin  kullammi
konusunda birgok hata yapildigi gorilmektedir. Tirkgenin
medyada yanhi kullamimini konu eden televizyon ya da gazete
haberlerinde dahi birgok dil yanhs yapiimakiadir.

Yalmizca bir iletigim araci olarak gdrmeye alishgimiz, belki
de bu ylzden hafife almaya baglacifimiz Tarkge, ashnda

- )\ yasamimizi ve disincelerimizi belideyen en Gnemli kalttrel
N etkenlerden biridir. Dilimizin yogurdugu bir zihinle diginiyor,
hissediyor ve bunian yine dili kullanarak aktanyoruz. Dildeki

bozulma, yagami algilaytsimizi, kurgulayigimizl, yasama sahip

cikisimizi etkiledigi gibi, iletisim kazalanna da yol acarak biylk
yanhg anlasiimalara neden olabiliyor.

48



MEDYA DLl DOGRUSU

“Wstafs Yildiz'm cansiz cesedi yolda yatarken . ™ ceset zaten cansiz olaca@ igin “cansiz” ifadesinin
konllamitrnese gerekaiz

Yilmar, Bodram’da keyf catryor. ™ Eeyif

“_1af salarabinm birskn da. " salarzsimy

Bizim'le yansr msmz?. " Bizimle

Maddi kazang kazamayor_ ” kazang saflhyer .

“Bitiim bunlar birtzkim pazariklsrm oldngwmm akla | akla gesirivor
diigiiriyor...

“NATO'mm 8 Mays'ta 33 hedefe tzarmz yapaf | tasrmoz emifi
9472 bagan safladif bildirildi .~

ihtimali / olasihE

= diigik yapma sansi. "

“Zevkler ve renkler tarngimaz diye bir kelime| soz
vardar..”

“Tek tarafh ateg ilan ettim . ateskes ilan ettim

FEongrenin saat onda start almas) gerekiyordu...™ Thirkgede biyle bir kullanim yoktor.“. . baglamas...™

“Bitiiwiiyle komple opera dinliyoram .." biriniiyle ya da komple knllammilsrmdsn biri tercih
edilmeli

“Geng Milli Takrmmmz Slovakya ile birlikte beraber | birlikte ya da beraber kelimelerinden biri tercih
bugin sast 11.de...” edilmeli.

The tasks from the new book in this unit, like all the others, are very hands
on, detailed, and step by step require active participation from students. This unit’s
task requires the preparation of a banner (poster), elicitation is a common technique
used in the classroom in general, and tasks are no exception to this rule. All the

necessary questions are asked to the project at hand and then the execution begins.

4. AFiS TASARLAMA

BASLARKEN i i Fidaki afisi i inii
Liitfen bir dakika boyunca agadidaki afigi inceleyiniz.
- 4 Bu afiste ilk balagta dikkatinizi geken unsurlar neler?
f Afiste verilmek istenen mesaj ne?
Afigin vermek istedigi mesaj vurgulamak igin ne tOr teknikler kullanimig?
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After students are encouraged to think in detail about the subject beforehand,
the step by step explanation of the task helps students to get involved and make their

own banners following these steps.

This unit is also important in terms of observing the way new media is
explained to the students. Old version of the book, when observed, is very technical
only directly giving all the basic information without elicitation and leaving no room
for independent participatory classroom experience. The excerpt below shows the

classic theoretical approach; the information is listed not elicited and it is not

Internet'in Kisa Tarihi

Dinyada Internet iletigimi 1969 yilinda ABD Savunma Bakanlidinin askeri bilgisayarlarin
iletigimi igin &zel bir ag kurmasiyla baglamistir. Iste bu af paket bilgisayar iletigiminin dolaysyla
da Intermetin baglangicin olusturmustur. Imternet badlantisi, ABD' de 1980'lerin baglanna kadar,
asken laboratuvarlar ile Oniversitelerin bilgisay ar béllimlerindeki 500 bilgisayarda bulunmaktaydi.
1983 yilinda ise bu afja (niversiteler de katilmigtir. Intermet 1987 wilinda, birgok liniversite ile
aragtrma laboratuvarlannda bulunan 28 bin kullanic bilgisayara kadar geniglemistir. internet'in
asil geligimi 1994en itibaren “www"” World Wide Web; diinya gapinda ad) aracinin yaygin
kullaniimasiyla (iniversitelerin yaninda ticari kuruluglann da intemet'ten yararianmaya baglarmasiyla
akil almaz bir hizda, tiim diinyay saracak sekilde geniglemistir. Ote yandan 2000'li yillardaki
geligmeler kurumsal ve ticari sitelerin yan sra bireysel sitelerin de kurulmasina yol agrmigtir.

internetin Ozellikleri

internet, birgok bilgisayar sisteminin birbirine bagh oldugu, diinya ¢apinda yaygin olan ve
sirekli biylyen bir letigim agidir.

internet, insanlann her gegen glin artan "lretilen bilgiyi saklama/paylagma ve ona kolayca
ulagma" istekleri sonrasinda ortaya ¢ikmig bir teknolojidir. Bu teknoloji yardimiyla pek gok
alandaki bilgilere insanlar kolay, ucuz, hizli ve glvenli bir gekilde erigebilmektedir. Onu bu
héliyle bir bilgi denizine ya da bilylikce bir kiitiiphaneye benzetebiliriz.

A

Especially for social media, learning by actually participating is very
important. The term social stems from socializing which requires interaction, this is

why while experiencing social media, getting involved is the crucial part.
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INTERNET'IN BILINGLI KULLANIMI

Radyo ve Televizyon Ust Kurulu (RTUK), resmi internet sitesinde gocuklan intemet'in olumsuz
etkilerinden korumay amaclayan bilgiler veriyor. Ust Kurulun www.rtuk org tr adresindeki resmi
Internet sitesinde “Cocuklarin Glivenli internet Kullanimi” bagh@ altinda clusturulan sayfalarda
hem ebeveynler hem de gocuklar igin dneriler yer alyor.

Sitede glivenli intemet kullarimina iligkin bilgi alinabilecek bagka Intemet adresleri ile bu
konuda gergeklestirimis arastrmalara ulagsma olanafj da saflaniyor.

Cocuklann ve ailelerin bilingli birer intemet kullanicisi olmalann sadlarnak, kiigikleri Intemet
araciligla ugrayabilecekleri zararlardan korumak amacini tagiyan sayfalarda, Sneriler gocuklar
ve ebeveynler igin ayn ayn hazilanan bélimlerde sunuluyor.

Ebeveynler igin hazirlanan ve “lletisim ézglidligl iginde yer alan internet kullaniminda da
dikkat etmemiz gereken kurallar, gocuklann internetten giivenli bir gekilde yararanmalarini
safjlamak agisindan dnem tasimaktadir.” denilen billimde yer verilen dnerilerden bazilan style:

-“Her seyden énce gocudunuzla iyi bir iletigim iginde olunuz. Cocuunuzun arkadaglan,
zevkleri, korkulan, sevdikleri ve sevmedikleri konular hakkinda bilgi sahibi olunuz. Cocugunuza,
her konuyu sizinle paylasabilecedi glvenini veriniz. Sizin yetersiz kaldigjiniz konularda uzmanlardan
yardim ahmz.

-Cocufunuzun intemet’e girdigi bilgisayann onun odasinda olmamasina, evinizin ortak
kullarum alarni iginde olmasina dikkat ediniz.

-Cocugjunuzun Intemet’te kalma siiresine ve bilgisayar kullanma siiresine mutlaka kisitiama
getiriniz.

-Her konuda oldugu gibi bu konuda da ebeveyn olarak gocuklanneza lyi birer drmek olunuz.
Bilingli ve glivenli Internet kullarnim kurallann 6freniniz ve uygulayiniz.

-Cocufjunuzla ve 68retmenleriyle birlikte gocuunuzun yagina uygun ve glivenli olan internet
sitelerinin adreslerini belireyiniz Belirlediginiz sitelerin adreslerini bilgisayannizin 'sik kullanilanlar'
bélimine kaydediniz. Bdylece bu sitelere girig islemi daha kolay olacaktir.

-intermet'te miimkiinse gocufunuzla birlikte gezininiz.

-Cocugunuzun internet kullamimini sik sk denetleyiniz. Hangi sitelere girdigi, hangi sohbet

A

Internet and new media and communication tools such as computers and cell
phones started taking over other media platforms in time, becoming more and more
important each day. The other media tools are becoming commonly available online,
such as radios and TVs now broadcasting on the internet or online blogs and online
newspapers and digital versions of magazines taking over for their classic media
forms. This 1s why the new book’s approach is fitting, in the sense that it blends in

new media elements to every subject thought.
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The following charts list the importance levels given to certain new media

tools by students according to the research done by The Radio and Television

supreme council of Turkey in 2012 about media literacy education.

iletisim araci olarak internetin sizin icin 6nem derecesini belirtiniz. (%)

) 73.6
Onemli =
z/ | | |
- Wl ____ e — —
I I I
Ne 6nemli ne énemli I 19.6 I I
degil T S
1Y L____ o
6.7 : i
- I I I
Onemli degil 3 - J'
0 20 40 60 8

iletigim araci olarak cep telefonunun sizin i¢in 6nem derecesini belirtiniz. (%)

Ne énemli ne énemli
degil

Onemli degil

52




iletisim araci olarak bilgisayarin sizin icin 6nem derecesini belirtiniz. (%)
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The final unit touches upon the internet-specific problems that the students

might face, like fact checking in the sea of information is very hard or online
harassment and cyber-bullying is unfortunately a real problem in the digital world.
Since media literacy education puts protecting the children from harmful and violent
massages first, talking about these real problems is also makes for a very educating

and necessary chapter.

In the last ten years, between the two books publishing years, a lot has
changed in the world of media. The biggest change is that the internet started taking
over our lives bit by bit each day. This caused for a need to update our
understandings of what media literacy is becoming in today’s digital age. This
updated version of media literacy course and its teaching material is a natural result
of this. Even though there are still things to be improved, this new version of the

book is a big, adaptive step forward.
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Chapter — 4

Conclusion and Suggestions for a more effective media literacy
education

The comparison of two versions of the course books brings about the
importance of this education and the need for an updated approach that allows more
of new media into the curriculum. The 2015 version of the book manages this update
but the problems for media literacy education in Turkey don’t get resolved there. The
fact is that this lesson, even though it has a more efficient lesson plan, remains an

elective course rather than amandatory one. This is one of the biggest issues here.

Considering the evident necessity caused by new media and digital platforms
penetrating our lives rapidly, if the lesson is a mandatory one and has more than only
one 45 minute lesson dedicated to it, the outcome of efficiency would be arguably
much different. Middle school years could be considered a good time to start
learning about media but this age is lowered day by day with tablets and phones with
internet access taking over our lives. The before mentioned Media Literacy Research
also showed that students see digital and visual media sources such as television and
internet to be more reliable, this tendency alone could be reason to allocate more

time to teaching about these sources and how to use them efficiently.

This relatively insufficient time allocated for a lesson issue is also brought
about by Tuba Asrak Hasdemir in her article dated 2012. This means, the need for

longer lesson hours stays as the same problem.

The time allocated for the lesson, in proportion to the varied media outlets
that are growing in number day by day is very insufficient. The fact that it is an

elective lesson that students only can choose in one of their middle school years for
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one lesson hour a week which is 45 minutes is definitely not enough time. This
lesson can have a curriculum that is spread out in all three years of middle school.

(Asrak Hasdemir, 2012)

Another issue that Asrak Hasdemir touches upon in her article is the teaching
approach of this course that is overly protective and limiting children’s
independencies. The new curriculum with the new course book shows that there is a
leap forward in this area because the new approach is encouraging children to think
for themselves and help them develop a critical sense instead of just trying to protect

them from potentially harmful content.

The yearly lesson plans of the course as a whole allows very little time to be
spent on internet and new media tools in the old version of the book and only the last
unit allows students do that within the last few weeks of the school year. As
Hasdemir also mentions this short time is not enough for students. The following

excerpt from the 2008-2009 educational year lesson plan demonstrates this clearly.

2008-2000 GGRETIM FILT oo JIEOGRETIM OEULU MEDYA OKURYAZARLIGI DERST UNITELENDIRILMES FILLIE PLANT SINTF-.....
- - = =
= DERSICI VE DI-
=| E |= PR OLCME ve DEGER-
EATZANIMLAR ETHKINLIELER H ACIKTAMALAR
= 2 P UNITE | GERDERSLERLE LENDIRME

] Bu initede gizlem, Gz | [!] Bu iinitede verilecek beceriler
degerlendirme formm, agk | Gézlem elagtire] disinme, yaranc di-
ugln soralar, proje grenci | jinme, problem gomme, detiim, bilzi
farim dosyas: (partfolyo) tekmalojilerini kullanma, Timkgeyi dogm,
kullamlarak degerlendimme | izel ve etkili kullanma

iy “Internetin Ozellildering
Kesfedivornm™ Intemetin dofusn,
diimi ve bugini fizerine dErencilare
voneltilecek cesitli sorlarla dgrenci-
ler komusrumabar (1. kazamm).

3| Internetin dzallklerin tanryarak iletisime
gedndifi yenilikler kesfeder (1 kazamim)

1.HAFT A
4-8 Mayw

I HAFTA
1522 Mawis

4. HAFTA

2519 Mays

yapilabilir. [!] Bu iinitede verilecek femel degerler
Erik kurallara baghhk, farkhhklara sayz
- E drryma, sanambafuk, dimisthik
£ ['] Internetin ncelikli alarak bilsi ve
Zw |1 habere ulagma ve haberlesme araci oldniu
L harrlanimabdir Ancak, haberlesme
[} = sirasmda bile yiiz yiize bir génisms olma-
ﬁ day igin kdnd amach kigilerle karslaghp
- nlarm suiistimaline kalmabilecas
= py “Internet Kullamyorum™ e - e R

Internetts bilgiye erigin. haber chums,
sohbet, e-posh, uzaktan efitm. oyun zibi
etkinliklen uygulamah olarak gergeklsgririr
{2 kazamm).

L HAFTA
18 Hazi ran

HAZIRAN

L HAFTA
812 Hazi-
ran

Internetin alumhy Gzelliklerinin yan: sira
olumsuz etki ve fzelliklerini mmyarak hayata
EeGinr (3. kazamm)

INITE VI INTERNET (SANAL DINY A)

Olulun bilgisayar laboratuarmda
mrernet iizerinde arama moteru kul-
lanma, haber okuma, e-posta alma-
gondemmes edkinlikleri gergeklegtnilir
(2. kazamm)

i “Internette Nelere Dildat
Etmeliyiz?" Internstin ki kullam-
m1 ve intemnetteki ohmenziuklarla
=ili gesitli sondar dmek]endinlerek
komugulur. “50z Veryorum ™ adh
sizlesme drencilerce dolduriur (3
Eazanim)

bilgi alman sitelerde bile intemeatte yizde
yiiz denetim olmadif) igin yanhs bileiler
olahilecegi vargulammalidir (3. kazamm).
['] Ozrencilerin Gdav hamriarken tamamen
odev sitelerme vonelmemeler parekiisi
ozellikle helirtiime Hdir (3. kazanm).

['] O gretmen tarafindan bilgisayara yikle-
nerek va da intemet oramnda oynanan
siddet vh. zararh igerik tasvan ovunlann
bireysel ve foplumsal sakmealan komisuna
ozellikle wurgn yapilmaldr (3. kazanm).
[!] intermet salenianmn kullanpunda
dikkat edilmesi gereken msuslar dzermds
dnemle duniimahdm (3. kazanm)
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In order to get over this situation, the only way seems to be to adopt a more
critical sense of media, which would intern empower the learners and motivate them
to ask the right kinds of questions and develop their own opinions. The students then
can arm themselves with the skills of criticizing, conceptualizing, analyzing the

messages from written and visual media sources. (Asrak Hasdemir, 2012)

Another important issue to touch upon while concluding the discussion about
media literacy education is the fact that it is necessary for everyone no matter what
age they are. The parents, children, and educators of all fields all need to be familiar
with media literacy and try to incorporate whatever they learn from this education to
their lives at home, in school or in the classrooms. Educators of all subjects could
benefit from this education and integrate new media elements to their classrooms in

order to keep up with the ever growing digital industry.

Finally in her article Asrak Hasdemir touches upon the issue of an inadequate
course book, which refers to the 2006 version that is used here for comparison with
the updated version. She naturally emphasizes the inefficient nature of the book. This
comparison made in this thesis aims to show the changes made are useful steps

forward.

At this point it is important to mention, in addition to Hasdemir’s remarks,
that the teaching sources for this course are only available online. Especially for the
new book, a bookstore search in order to purchase it, leaves one empty handed
because it is only available in the www.medyaokuryazarligi.org.tr as a pdf file to be
downloaded. This is ironic because a course book about media literacy requires a

basic knowledge of new media tools and their uses just to be required.
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In conclusion, media literacy education in Turkey still needs ways to go in
terms of lesson hours and duration of the course. This is a course that children need
every stage of their lives in this digital era, even younger than the middle school age.
The new updated course book is a positive step in helping the students become more
independent learners and this new version also help them get better integrated into

the new media
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