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ABSTRACT 

A COMPERATIVE LOOK AT MEDIA LITERACY 

EDUCATION IN TURKEY FOCUSING ON THE SHIFT TO A 

MORE CRITICAL APPROACH AND NEW MEDIA UPDATES 

IN THE CURRICULUM 

Merve Göysarı 

Master of Arts in New Media Studies 

Advisor: Assoc. Prof. Dr. Mary Lou O'Neil 

June, 2016 

This thesis aims to examine the changing approach towards media literacy 

education in Turkey. This change will be shown through an in depth comparison of 

the two course books of this lesson from years 2006 and 2015. The comparison 

shows a change towards a more critical approach. The newer version of the book 

blends new media elements throughout the book as a whole not just in one unit. The 

new book also aims to make the students more aware of the messages that are geared 

towards them from various media outlets on a daily basis. The newer version of the 

course is designed to encourage students to think more independently, ask 

themselves the right questions and through tasks, have a hands-on experience in 

creating media products. The comparison primarily aims to show the digital media, 

the computer age and internet’s influence on the adapted curriculum, also how this 

change affects the students and encourages them to think more independently 

Key Words: Media Literacy, Education, Turkey, Critical approach 
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ÖZET 

TÜRKİYE’DE MEDYA OKURYAZARLIĞINDA, ELEŞTİREL YAKLAŞIMA 

OLAN GEÇİŞ VE MÜFREDATA YAPILAN YENİ MEDYA 

GÜNCELLEMELERİ ODAKLI, KARŞILATIRMALI BİR BAKIŞ  

YÜKSEK LİSANS TEZİ 

Merve Göysarı 

Yeni Medya, Yüksek Lisans 

Danışman: Doç Dr. Mary Lou O’Neil 

Haziran, 2016. 

Bu tez Türkiye’deki medya okuryazarlığı eğitimine zaman içinde değişen 

yaklaşıma dikkat çekmeyi amaçlamaktadır. Bu değişimin, derste okutulmuş ve 

okutulmakta olan 2006 ve 2015 basım tarihli ders kitaplarının karşılaştırılması yolu 

ile ortaya konması amaçlanmaktadır. Kitabın halen okutulmakta olan yeni sürümü 

yeni medya bileşenlerini harmanlayıp kitabın tek bir ünitesi ile sınırlandırmamıştır. 

Yeni kitap, buna ek olarak öğrencilerin günden güne maruz kaldığı medya 

kanalından gelen çok sayıda mesaja karşı bilinçlendirmelerine yönelik bir yaklaşım 

da içermektedir. Yeni kitap öğrencileri daha bağımsız düşünmek adına yüreklendiren 

ve onları ellerindeki medya ürünlerine doğru sorular sormaya, adım adım birebir 

uygulayarak öğrenmeye teşvik eder niteliktedir. Karşılaştırma, yeni medya 

elementleri içerecek şekilde adapte edilmiş müfredat ve ders materyalinin günümüz 

dijital çağına ayak uyduracak şekilde öğrencilere sunulduğuna ve onları daha 

eleştirel düşünen ve bilinçli yeni medya okuryazarları yapmak adına adımlar attığına 

dikkat çekmek amacı ile yapılmaktadır. Çalışmada aynı zamanda medya 

okuryazarlığının dünyadaki kısa tarihçesine ve Türkiye’deki zaman içindeki 

gelişimine de yer vermektedir. Literatür taraması bu eleştirel bakışa ve medya 

okuryazarlığı kavramına bir bağlam kazandırmak amacı ile yapılmıştır.  

Anahtar Kelimeler: Medya okuryazarlığı, Eğitim, Türkiye, Eleştirel yaklaşım.   
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Chapter– 1 

Introduction 

Media is penetrating our lives day by day with increasing diversity. This is 

why “In the evolving multimedia environment media literacy is arguably more 

important than ever.” (Kellner, 2005)  The knowledge of dealing with different 

mediums of media and the messages that are directed toward us from these different 

channels is equally challenging and important.  Over time, as mainstream, classic 

forms of media have evolved and become much more accessible, these messages 

have increased in volume as well. They also started bombarding us from many 

different channels. It used to be mainly about written sources like books, newspapers, 

magazines and such that had a hold on the media aspect of things. Now, as the more 

visual channels of media and more importantly the internet infiltrate our lives, there 

is no way of calculating where and when and how we are exposed to the messages 

that are aimed at us. This is the point where “media literacy” becomes crucial in our 

lives, no matter what age we are. Certainly, in younger stages of our lives, if we 

grow up with an understanding of these mediums and massages it will be much 

easier to cope with whatever is thrown our way, growing up in the age of technology. 

In Turkey, this need emerged roughly within the last ten years. Beginning 

with the course’s entrance into the curriculum in the middle school level in 2007-

2008 education year and the preparations of the teaching material starting in year 

2006. The ever evolving digital age called for an update in the unit coverage and 

integration of new media elements, in order to include these elements and update the 

teaching material accordingly, The Radio and Television Supreme Council of Turkey 

had a very detailed research about the media literacy course in Turkey, done in 

2012.This eighty page lengthy and survey based research’s findings steered the way 



in terms of designing the new book according to what both students and teachers 

expressed they needed. The surveys not only showed the increase in importance of 

computers cell phones and the internet in the lives of students and teachers but the 

questions were geared towards understanding how much time is allocated to using 

these tools in the school environment but also outside the school bounds. There were 

different surveys done to assess the effectiveness of the media literacy class. There 

were comparisons made between the student groups who take the class and do not 

take the class. The results showed that unfortunately the effects of the course are in 

minimal levels. This issue will be addressed in the suggestions section of this thesis. 

This research also showed in a way what digital age computers and internet mean to 

the students and teachers of media literacy. 

To further elaborate on this issue, internet is a very broad term, but in the 

media literacy context, this thesis aims to use the term with its educational 

dimension. As the new media elements were entering the lives of children, they made 

“information” readily and much easily accessible but also very difficult to escape 

from the harmful effects. This dilemma will be addressed in this thesis. This thesis 

aims to show that a shift to a critical approach in teaching this course would create 

individuals that are armed to cope with these negative effects, independent enough to 

ask their own questions to the new media materials and tools and have reached a 

level of understanding to use what they have learned in the society they live in to 

interpret the situations surrounding them. 

The history of the term “media literacy” and the notion of “media 

literacy education” dates back to the 1990s but for Turkey, the beginning of the 

2000s could be seen as the time where the general need and interest for this type of 

education began. (Asrak Hasdemir, 2012) 

2 
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Literacy involves gaining the skills and knowledge to read, interpret, and 

produce certain types of texts and artifacts and to gain the intellectual tools 

and capacities to fully participate in one’s culture and society. (Kellner, 

2005) 

As Kellner clearly states interpretation, and developing a potential 

knowledge, enough to create something you call your own, in other words generating 

content, is the key element in media literacy. This competence comes with learning 

about approaching things critically and asking the right questions in decoding 

messages. 

To the domains of reading, writing, and traditional print literacies one could 

argue that in an era of technological revolution educators must develop 

robust forms of media literacy, computer literacy, and multimedia literacies, 

thus cultivating ‘‘multiple literacies’’ in the restructuring of education. 

(Kellner, 1998)  

This statement from Kellner also puts emphasis on the importance of 

technological advancements and the new media forms penetrating our lives. New 

media literacy and developing a critical point of view is crucial and necessary 

because these technologies are so much a part of our lives that they are impossible to 

ignore. 

The most important element that generated interest in Turkey for Media 

Literacy Education was the potential messages of violence that children, starting 

from a very young age were being exposed to via media channels such as TV, radio 

but also most importantly, internet. It is becoming more and more impossible each 

day to fully protect children from the negative, harmful massages of media. The only 

way to protect them then, becomes a solid understanding of the concepts and a 

critical mind that is aware and not afraid to ask the right questions at the right times 

and places. In this way, media literacy education can help liberate children from the 

constraints of bad influence worries and help them make their own conscious and 

independent decisions, when it comes to dealing with any type of media. 



Critical media literacy is an educational response that expands the 

notion of literacy to include different forms of mass communication, 

popular culture, and new technologies. It deepens the potential of 

literacy education to critically analyze relationships between media 

and audiences, information, and power. Along with this mainstream 

analysis, alternative media production empowers students to create 

their own messages that can challenge media texts and narratives. 

(Kellner, 2007)  

As Kellner also states, this empowerment and independent thinking ability is 

necessary for students of media literacy. This way, by making them aware and 

arming them with necessary tools of critical approach there will be no need of extra 

protection. 

Kellner also states in this same 2007 article that the approach to media 

education that generates out of fear renders the students passive victims whereas in 

the case that they are encouraged to be critical 

Aim 

The aim of this thesis is to demonstrate the change in attitudes toward 

teaching media literacy in schools in Turkey from a theory based curriculum with 

minimal student involvement to a much more student integrated and new media 

content blended critical approach. This is done by comparing the main course books 

used in media literacy classes in years 2006 when it was first introduced  and 2015, 

the latest version of the text book. The context of the critical approach and new 

media literacy will also be given via a literary review. 

4 
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Objective 

As the before mentioned  detailed research shows in Turkey, new media 

outlets and the digital age arebeginning to take on a lot more importance in our lives, 

which makes it impossible to ignore educating children starting from a very young 

age in order to protect them from potentially harmful content and messages. This 

education is also crucial because it introduces students to the benefits of digital age 

and the conveniences that new media integrated classrooms will bring. Teaching the 

children the good use practices of the new media is an equally important reason. 

These are the reasons why throughout the thesis, the focus will be on the critical 

approach and teaching children to question the world around them, especially the 

digital world that is surrounding them more and more each day. Another focus will 

be on the shifting of classic media outlets to new media in other words digital media 

outlets. This shift will be emphasized during the comparison of the two books and 

how it affects the lessons being taught. The new version of the book blends the 

digital world in all of its units. 

CHAPTER - 2 

The World and Turkey Timelines of Media Literacy, Key Concepts 

of Media Literacy Education and Critical Thinking Approach in 

New Media Literacy,Review of the Literature 

2.1 Highlights of Media Literacy Timeline in Turkey 

1) In 2004, The Prevention of Violence Platform was formed and this was the

first official arena that the Media Literacy Education Proposal was given and 



there were talks about making this subject into a course to be taught as a part 

of the curriculum in elementary level schools. 

2) In 2005 a Conference was held by Marmara University Communications

Faculty titled; “International Media Literacy Conference” In this conference a 

formal announcement was presented by Radio and Television Supreme 

Council of Turkey (RTÜK) stating why Media Literacy Education is 

necessary. The memos of the participants of this conference were brought 

together and published as a book. This book is one of the first published 

sources in Turkey about media literacy education. (Türkoğlu and Cinman 

Şimşek, 2007) 

3) Between the years 2004-2006 similar pieces of research on the subject from

other countries were examined and the results of these and an additional 

“Public Opinion Research conducted in 2006 about the TV watching habits of 

Children in elementary school level showed the necessity of an education on 

Media Literacy. 

4) 24 November 2006 marks the date of the International Media Literacy Panel

that was held in Ankara. Academicians and foreign experts shared their 

experiences on the matter in this panel. This panel was also home to public 

talks that emphasized the importance of media literacy education and 

emphasized the notion of what “Media Literacy” really means. 

5) The preparations for a potential media literacy course and curriculum started

and were led by a committee made up of Academicians from Ankara Gazi 

and Selçuk Universities and experts from RTÜK. This committee examined 

examples on the subject from Europe and USA, also read and explored 

international articles. 

6
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6) RTÜK and Turkish Ministry of Education signed on and gave the start of a

project titled; “Media Literacy Education Project”.  The said committee than 

started working on a “Media Literacy Course Education Program and 

Teacher’s Manual”. 

7) 31. August 2006 marks the date for the approval of “Elementary Level 

Elective Media Literacy Course Education Program” by the Turkish Ministry 

of Education. 

8) 2007 is the year when pilot practice Media Literacy Elective lessons started

taking place in the pilot schools selected from Turkey’s different cities. Pilot 

schools selected are; 

Adana-Seyhan Dumlupınar Elementary School 

Ankara-Çankaya Ahmet Vefik Paşa Elementary School 

 Erzurum-Merkez Barbaros Hayrettin Paşa Elementary School 

 İstanbul-Bakırköy Şehit Pilot Muzaffer Erdönmez Elementary School 

 İzmir-Karşıyaka 80. Yıl Metaş Elementary School 

9) On 7-8. October 2008 an international panel was held in İstanbul titled; “The

Reality of Children and the importance of Media Literacy Course in their 

lives”. 

10) The material used for teaching the course between the years of 2006-2013

was renewed in 2014 and some updates were added in the latest edition 

published to be used in the 2014-2015 Education year and onwards. 

(http://www.medyaokuryazarligi.org.tr/tarihce.html) 

http://www.medyaokuryazarligi.org.tr/tarihce.html


2.2 Highlights of the history of Media Literacy in the World 

This thesis is about the media literacy education notion in Turkey, but it is 

also very important to mention some highlights of how this education came to being 

from around the world. 

UNESCO had this subject in its agenda starting from the 1960s. In 1982 

international authorities from 19 different countries came together in Germany for a 

meeting. At the end of this meeting an international announcement was published 

that was talking about the necessity of a media literacy education. This 

announcement also emphasized that, in order to improve critical thinking towards 

media messages, everybody from teachers to parents to people who work at these 

media outlets, all have a responsibility to bear. (Buckingham, 2001) 

On this announcement, the decision makers of the media literacy industry 

were called for fulfilling these following tasks; 

Grunwald, Federal Republic of Germany, Declaration on Media Education, 22 

January 1982 -- 

- Initiate and support comprehensive media education programs - from pre-school to 

university level, and in adult education - the purpose of which is to develop the 

knowledge, skills and attitudes which will encourage the growth of critical awareness 

and, consequently, of greater competence among the users of electronic and print 

media. Ideally, such programs should include the analysis of media products, the 

use of media as means of creative expression, and effective use of and participation 

in available media channels; 

- Develop training courses for teachers and intermediaries both to increase their 

knowledge and understanding of the media and train them in appropriate teaching 

methods, which would take into account the already considerable but fragmented 

acquaintance with media already possessed by many students; 

8 
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- Stimulate research and development activities for the benefit of media education, 

from such domains as psychology, sociology, and communication science; 

- Support and strengthen the actions undertaken or envisaged by UNESCO and 

which aim at encouraging international co-operation in media education.’ 

(www.unesco.org/education/pdf/MEDIA_E.PDF) 

As it is evident from the decisions highlighted in this announcement that, media 

literacy education was seen as a key element in the world, long before it started 

occupying Turkey’s agenda. These decisions also emphasize the critical thinking 

aspect, and how crucial it is for this media literacy education process. The decision to 

start this education in pre-school level and expanding it to university education also 

supports the claims of this thesis. Even in the 1980s when this announcement was 

published with the somewhat limited and basic tools of media this was deemed 

necessary, it is even more legitimate in today’s digital world than it has ever been 

before. This announcement also underlines the importance of educating educators. If 

teachers are educated and at an ideal level of awareness of the issues, they can be 

much more effective in their classroom interactions with children. 

Lastly the fact that media literacy education will benefit from being an 

interdisciplinary education process is highlighted in the decisions as well. This 

promotes diversity in the tasks used for teaching this course and it will encourage 

children taking this course, no matter what age they are, to broaden their world 

views. 

1993 is also an important year in the timeline of media literacy education. There 

was a large international conference held in the USA with participations of the 

http://www.unesco.org/education/pdf/MEDIA_E.PDF


experts in the field coming together from Australia, Canada, England and many other 

countries to discuss the goals of media literacy education. (Binark and Gencel Bek, 

2007:45) 

The following principals were agreed upon as a result of this conference. 

1) Media messages are constructed.

2) Media messages are produced in social, economic, historical, and

esthetical contexts. 

3) The process of interpretation of media messages consists of the

interaction between the reader, the text and one’s cultural background. 

4) Media has unique languages, characteristics, genres and representation

systems. 

5) Media representations play an important role for people in understanding

the social realities of the world around them. (Hobbs, 1998) 

Another important highlight about the media literacy education in the world is 

the conference held in Brussels. Life-long Media Literacy Education for Everyone 

was the main theme for this event. The aim was to bring together all the actors of this 

education process to share information and raise awareness. The result of this 

conference was a declaration that took into consideration the following notions; 

- The definition of media education as proposed in the recommendation 2009/625/CE 

of the Commission of 20 August 2009 on media literacy in the digital environment for 

a more competitive audio-visual and content industry and an inclusive knowledge 

society. In it, Media literacy is defined as being “the ability to access the media, to 

understand and critically evaluate different aspects of the media and media content 

and to create communications in a variety of contexts.” It is so not limited to access 

problems but encompasses all media. “The aim of media literacy is to increase 

10 
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people's awareness to the many forms of media messages encountered in their 

everyday lives. Media messages are the programs, films, images, texts, sounds and 

websites that are carried by different forms of communication.”  

- The definition of “media literacy”, that designates all informational, technical, social 

and psychosocial competences of a user when he consumes, produces, explores 

and organizes media.  

- The necessity to integrate media education in the framework of lifelong education 

and training, as defined by the European reference frameworks (Lisbon Strategy and 

the “Education and Training 2020” strategic framework). The aim is to enable, 

persons, at every stage of their life, to participate in stimulating learning experiences 

and to contribute to the development of the education and training sector in Europe. 

- The necessity to warrant access for citizens to media diversity, beyond the market, 

and when needed through the intervention of public authorities when this diversity is 

threatened. 

(http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32009H0625) 

As it is evident from the considerations of this declaration, the fundamental 

notions related to media literacy education haven’t changed drastically.  The notions 

of awareness, critical thinking ability, productivity of all types of media elements and 

the fact that this education is a need for everyone at every age in today’s digital 

world are still true now more than ever. 

2.3 Key concepts and definitions 

Today, children from a very early age, start getting their information and 

notions about the world surrounding them, from various media outlets. In the past, 

this was not possible. As the media influence got exponentially bigger, there was a 

growing need in the education system about media education. 

http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32009H0625


Media, especially electronic and multimedia, has penetrated the lives of 

students so much so that, the need for more classical teaching mediums like 

textbooks, teachers and encyclopedias decreased in time. The role of modern 

communication media forms started to become more important. The influence areas 

of these forms today are social, cultural and educational fields. Media, in some ways, 

looks like it took on the functions of an education institution. This influential nature 

of media causes it to gain a control power over children and teens because of its 

manipulative nature. In order to avoid these negative influences, media education and 

media literacy starts to gain importance. (İnal, 2009:14) 

Media Literacy may look like a new notion, but in fact it is an idea that was 

growing in importance as media tools evolved in time starting from the beginning of 

the 20th century.  As TV, newspapers, radio and telephones formed into mass society 

tools of communication, the idea that these tools could be used as a part of the 

education system became more prominent, especially in Europe and USA in the 

1920s and 1930s. Afterwards, the concept grew into not just being a part of the 

education system but the education itself. That is to say, media education started to 

be mentioned independently. The main reason for this change is the potentially 

manipulative nature of mass media tools. This education aims to teach children from 

an early age, how to decode these messages that media might impose on them, and 

be prepared to form their own opinions regardless of the influence. (İnal, 2009:15) 

The fact that media keeps getting this negative reputation as being 

manipulative, misinforming, uninformative at times is proof enough on how big of 

an influence it really is in our lives. This undeniable force that media embodies on a 

daily basis makes it impossible to be neglected in the education platform. (İnal, 

2009:16) 

12 
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As digital platforms and the new media notion becomes exponentially bigger 

every day, the urgency of integrating the new media elements into the curriculums 

and course books became inevitable. This is the main reason behind the updated 

version of the book to be published in 2015. This in turn, lead the way to compare 

and analyze the updates and how useful and how sufficient they really are in today’s 

digital era. 

“Media” refers to messages that are communicated using certain technologies 

to the masses, using a specific language and visual elements. Mass media 

communication explained in this way contains newspapers, magazines, books, radio, 

TV and internet, blogs, ads, billboards, recorded music and such. The media in the 

classroom consists of course books, posters, maps and so on. (Scheibe and Rogow, 

2008) 

Media education helps the students develop a critical approach towards the 

media in general. The course books should be designed to encourage and facilitate 

this type of independent and questioning way of learning. 

“Media Literacy” is about reaching written and other diverse forms of 

messages and having the ability to analyze, evaluate and communicate these 

messages. This definition clearly indicates that there are two main steps to master in 

order to become “media literate”. The first step is learning how to create the media 

elements and communicate them to the outside world; the second step is gaining the 

ability to decode these messages as they are received. 

(http://www.medyaokuryazarligi.org.tr/nedir.html) 

http://www.medyaokuryazarligi.org.tr/nedir.html


These two steps are both important in order to become “media literate”. In 

today’s world the second part of this equation has become more important, that is to 

say, how we interpret the messages that we are exposed to is considered as the 

crucial aspect. This second part is considered more important mainly because 

nowadays the media tools are so much in our lives that, we are bombarded with 

messages not only by TVs, books, newspapers, magazines, cinema but also via our 

phones, tablets and more importantly by the help of the internet. Internet makes the 

information so easily accessible and so wide spread. As internet enters our lives more 

and more each day, it becomes that much harder to protect children from the negative 

messages and influences. (http://www.medyaokuryazarligi.org.tr/nedir.html) 

2.4Critical Thinking and Its importance for Media Education 

The main objective for media literacy is critical independence. This critical 

independence emphasizes informed citizenship, esthetic evaluation and expression, 

social responsibility and self respect. (Aufderheide ,2001 ) 

Media literacy encompasses all TV, cinema, radio, music, printed press, 

internet and all other new digital media. It aims to educate people to be alert and 

aware of the messages coming their way from these outlets. Media literacy helps 

people see how media strains all perceptions and beliefs, how it molds popular 

culture and how it affects personal choices. Media literacy education helps people 

gain critical thinking and problem solving skills. It also helps them consciously 

create and consume media information. This plays an important role in freedom of 

speech, right to acquisition of knowledge and democracy. (Pekman,2007) 

The information load that grows in time makes way for the learning process. 

This load mostly consists of information that is available for questioning. This is why 

3 
3 
3 
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it is crucial for the child to acquire skills of research, discussion and development. 

This process also requires children to be able to think creatively and logically. They 

also need to learn how to think critically. The role of the adult (teacher) in the 

children’s lives becomes more important in this case because of the careful and 

constructive answers that need to be provided. (Livingstone, 2005) 

Some researchers believe that the aim of critical thinking education is to 

reverse the unhealthy addiction of children to the media messages while convincing 

them to direct their attention towards alternative media arts practices. (Hobbs, 2004) 

2.5Why teach a Media Literacy Course? 

In the era of “information technologies”, in order to keep up with the world 

one needs to be capable of using these available technologies in their favor. 

Knowledge naturally brings awareness, in the sense that learning to decode the 

messages of said media mediums, knowing how to use them in our favor is quite 

crucial. 

The biggest issue is how to reach the “right” information. Since the channels 

are so varied now, it is becoming harder to differentiate what is useful and what is 

worthless. Especially children at a young age face problems of separating the quality 

information from what is surrounding it. This is why gaining the abilities of both 

creating content and using the media mediums and knowing how to decode and 

interpret their messages are the most important aspects. Media Literacy Course, if 

thought effectively helps young children to become aware of this digital age and 

what it entitles. Children in Turkey similar to children from other countries, spend a 

considerable amount of time in front of digital media outlets, TV mostly, but 



nowadays also computers, tablets, phones, and playing video games. This is a huge 

amount of time to be exposed to the media messages. This is why becoming “media 

literate” is this much important for the children of digital age. 

(http://www.medyaokuryazarligi.org.tr/neden.html) 

Kellner summarizes conceptual definitions of the critical approach under four 

core concepts. These concepts are arguably the reasons why media literacy should be 

a mandatory course taught in more than one education year, possibly integrated into 

all of middle and high school years with more than one 45 minute lesson a week, 

unlike how it is being thought in Turkey. 

Core Concept 1. Principle of Non-Transparency: All media messages are 

‘‘constructed’’ 

Core Concept 2. Codes and Conventions: Media messages are constructed 

using a creative language with its own rules 

Core Concept 3. Audience Decoding: Different people experience the same 

media message differently 

Core Concept 4. Content and Message: Media have embedded values and 

points of view (Kellner. 2005) 

As the final core concept suggests there are embedded values and points of 

view trying to be imposed in all the media content. A discernment level, if 

established starting from an early age in students of media literacy, will be pivotal in 

their lives in terms of thinking critically and not falling for the traps of manipulation.  

The dictionary meaning of “Literacy” is; 

1) The quality or state of being literate, especially the ability to read and

write.

2) possession of education

3) a person's knowledge of a particular subject or field

(http://www.dictionary.com/browse/literacy?s=t) 
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In parallel to these definitions, 1ability to read and write” statement becomes 

crucial here. The “constructed” messages that have their “own language” as Kellner 

suggests, require someone with a knowledge of how to read and interpret them. This 

is why media literacy education becomes necessary to become efficient users of new 

media. Kellner in a sense puts media literacy education with a critical approach into a 

context and explains its necessity for the digital generation and new media field. 

Chapter-3 

Unit and subject coverage based comparison of the two course books 

from a new media content and critical approach centered 

perspective 

Generally comparing the two textbooks, the first thing that stands out is the 

general scope of the units. The older version has eight but the new book has four 

relatively longer units. The coverage is quite different. The titles of the units and 

subtitles make this distinction very clear. The following charts show these unit titles 

in English from the old and new books.  

2006 Version 

Units 1 and 2 

Introduction to communication 

What is communication? 

How does communication take place? 

Getting to know the components and 

different types of communication 

What is mass media?  

What are mass media tools? 

(Newspapers, Radio TV) 

History of mass media tools and their 

importance 

Which tools should I use? 

Self evaluation 

2015 Version 

Unit 1 

Media for Entertainment 

What is the role of media in our lives? 

Are we media users or consumers? 

Content and form in media. 

Evolution of media (mediums) 

Media usage habits 

How are the entertainment media 

products coming to life? 

Media has its own language.  

Creating our own newspaper article (can 

be online) 

Self evaluation 



A quick scanning of the chapters in the units of the old and new versions of 

the teaching material for this course makes it clear how the main teaching idea is 

leaning towards a more critical approach in the latest book. The older version of the 

course book is mostly about teaching theory rather than trying to push students to 

form their own opinions about the subject matter. This is why the questions asked to 

the students in the new book units are much more involving questions. They are also 

aimed toward pushing students to evaluate themselves. The way the new book looks 

at the subject matter is worded in a more engaging style, in the sense that, students at 

that age tend to use media mostly for entertainment, so the unit opens with that 

heading. After the students are engaged with the subject then they become more 

willing and open to take in definitions and ready to create their own unique materials. 

In order to clarify this, below is an example about the critical and thought provoking 

questions the new book encourages students to ask themselves. 
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The important questions one needs to ask while creating one’s own media 

material whether it is classic or new media is summarized in this section of the book. 

Students are required to question important elements of the media product that they 

are in the process of creating. “What type of a message I want to communicate? Who 

is my target audience? Which media tool should I use to reach this audience more 

effectively?”  These questions reciprocate key steps in creating media content. It is 

clear from the questions listed here that they are more thought provoking and giving 

way to more independent and creative thought processes.  

The special attention given to the “language” of the media in this unit is also 

crucial to mention. The language and becoming aware of the way that the media 

words the messages towards its spectators is another important aspect to emphasize 

in the lesson that is missing from the old version of the course book. 



This example above from the new book shows the students the importance of 

what media outlets choose to include or exclude depending on the intended message. 

This “language of media” and how it is generated is a crucial subject to learn because 

it gives students an opportunity to assess what is manipulation and teaches them 

about the importance of “point of view”. Finally, this section teaches them that every 

sound effect and every carefully selected image is there for a reason and even the 

fonts of the news article and visual design choices add to the final impact. These 

points are very important to be emphasized mainly because media literate individuals 

need to acquire this wider perspective on the media elements that they are exposed 

to, in order develop a critical approach of their own. 

In the new book, beginning from the first unit, the “digital” world of media 

today is given a decent amount of coverage. There is a section that shows how a 

digital character is created and how the pages of a written scene are animated and 

brought to life in the digital world. This section is quite a significant new media 

related addition to the lesson plan. The figure below is a section from this part of the 

unit in the new book. The details given also provide a context for the students about 

how their favorite animated characters are brought to life. 
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 New media mediums are starting to get blended in all the student tasks of the 

units as well.  This first unit in the new book calls for creating a news article. There 

is an option given to the students to complete their tasks as an online article. 

As it is shown below the task again calls for asking the right questions for 

creating a news article. It also gives students a visual to help them understand the key 

concepts and elements that make up a news article. It informs students about the 

visual cuessuch as; where the headline goes, what does the size of the photos used 

tell the reader about emphasis and so on.  

The self evaluation and student tasks section of the new version of the book 

need a special mention at this point because the questions asked to the students at the 

end of each unit are significantly leading them towards independent thinking and self 

expression. The self evaluation tasks in the first unit are designed in order to raise 

awareness to the amount of time students spend using the media tools. This is 

important to emphasize because it helps them see how much of their life that the new 



media tools took over. The figure below shows and excerpt from this said section of 

the new book. 
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The old book is very limited in terms of involving students in the learning 

process. Theory takes center stage in units one and two and this leads to self 

evaluation exercises being very much based on theory knowledge as well. Some 

examples from both units are included below. Even the exercises that are suppose to 

involve students are all written and requires classic style answers that leave no room 

for individuality and critical independence. Information is given directly not even 

elicited and it is expected word for word in return. Students are not allowed to create 

or be a part of a team and ask questions. 



The self-evaluatingsections, whendesigned in a fashion that is engaging for 

the students, are very significant because they allow students to understand how 

much of the covered subject that they internalized. As seen below these sections in 

the old book are also very much based on theory and far away from the critical 

approach. 
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2006 Version 

Units 3 and 4 

Media  

Getting to know what media means.  

What are the uses of media? 

Society culture and economy 

Can media change us? 

What are the contributions of media to 

our lives? 

Media and Ethics 

How can media be misleading? 

How can we become media literate? 

TV and its active properties 

A member of our family  

Media Support. 

Is TV a magical box? 

Positive and negative aspects of TV 

The structure of Media Broadcasting 

Radio and Television Supreme Council 

of Turkey (RTÜK) 

Types of TV programs 

Self Evaluation. 

2015 Version 

Unit 2 

I’m asking questions to the Media 

Access to information 

(old and new online methods) 

What is an online search engine? 

Media is our agenda 

Media and our decisions 

Can media make us think differently about 

people? 

How can Media influence the masses 

Media’s Editing 

Making sense of Media: Meaning is within 

us 

Seeking the truth 

Access to the trustworthy sources 

Looking for the most up-to-date 

information 

Detecting the bias 

Visual bias (photos) 

Bias and the language used to express it   

Looking at the world from different 

windows 

We are preparing a school newspaper 

The power of media in creating public 

opinion 

Consuming Media 

The special glasses that a media literate 

person wears. 

Self Evaluation. 

The general coverage of the subjects stay very similar, but the way they were 

covered has changed substantially in the new version of the course book. These units 

cover ethics and potentially biased media content and how to be aware of this 

content. The new version of the book clearly gives examples of how this bias is 

imposed upon people through visual mediums or sometimes by the way a news 

article is worded. These details of how a bias is attempted to be formed, give learners 

a chance to discern and ask more key questions to the pieces of information that they 



are bombarded with on a daily basis by the media tools they are surrounded with. It 

is evident that from the old version to the new version “awareness” takes center stage 

instead of fear that children will be exposed to the inappropriate content and that they 

will be affected negatively. If children are taught about the manipulation of media 

content they would have the independence to choose what to avoid. The following 

pages from the new book shows, clearly how a news article can have a life-saving or 

ruining effect depending upon how it is presented in the media platforms. This 

example will help students understand the implications of false journalism. This unit 

also leads students in the direction of fact checking. It shows, this false journalism 

and information pollution can be avoided, if people spend time checking the truth 

behind the pieces of information that they acquire from various sources and not to 

believe the first thing they read or see on a media platform. 

The most important thing is that, this unit also discusses the reliability of the 

information sources, tries to motivate students to “fact check” from more than one 
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source. This is done to show how a media literate person benefits from the 

abundance of information but also knows enough about the digital garbage thrown 

their way and the fact that they need to stay away from it. This discernment only 

comes after one is educated on the subject of detecting “bias” in both written and 

visual sources. This unit in the new book touches upon this subject as well. The 

sections of this unit are about this bias issue are included below. 

“The special glasses that a media literate person wears” image is given to distinguish 

the difference between an aware and capable media user that this course aims to 

make the students who take it, and the media users who lose themselves in the sea of 

random information. This image is created to show how media literacy is, in a sense, 

training people to skillfully detect bias and gives them the ability of discerning 

between the right sources of information and the sea of digital pollution that 

surrounds it. 



28 



29 

The new book also gives some historic facts but still manages to make the 

students think, by eliciting certain key concepts via asking very useful questions and 

through their answers give historic fact in relation to the student participation. The 

question “How can media influence the masses?” in the new book unit, makes way 

for a creative discussion environment and then moves forward to a lesson in which 

students learn about how media tools have the potential to give strong massages, and 

change people’s minds. This way of teaching new media literacy helps student get 

armed towards the negative effects of media surrounding them. 

The emphasis on the fact that media is mostly “consumed” by the audiences 

is also a crucial part of the new book. This consumer aspect makes audiences more 

prone to falling for the traps and manipulations of the media outlets. 



In addition, this unit also manages to include new media components.  

Special attention is given to the search engines. This is done in order to show how 

reaching information changed and became much easier and quickly accessible via 

internet, as opposed to encyclopedias and other source books. 
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This unit teaches students how to effectively use a search engine, step by step. 

This is an important new media integration which is seen in the latest version of the 

book. The updated version accepts the fact that internet is an undeniable factor in the 

education system and students are using computers and internet now to aid them in 

their school work instead of the traditional mediums used in the past. The figures 

below show how these steps are explained in detail. 



The last part of this section shown above also gives students the crucial 

questions to ask themselves while browsing on the search engines in order to pick the 

most reliable source and how to eliminate the others. 

The old book approaches the units that reciprocate this unit in the new book, 

theoretically. The content of the third unit in the old book is about media ethic. The 

definitions are given but not many examples to elaborate on the issue. There are no 

thought provoking questions to be elicited from the students or enough tasks to 

explain the subject and give the students a chance to test their knowledge. 

The figures below show examples of this theoretical approach. 
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After theoretic knowledge is listed as such, this unit keeps on piling 

information about the responsibilities of government organizations such as the 

Higher Press Council in Turkey. 

The only time this unit in the old book barely mentions the false information 

and bias issue is in a short task not very detailed and informative. The figure below 

shows that example. The visual elements are not adequate throughout the old book, 

the task below is also another proof of this. 
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Unit three’s theme in the new version of the book is evidently persuasion. 

The media messages and how they are received by children is one of the most 

prominent concerns of media literacy education. This unit in the new book touches 

on this subject by explaining the students how to read a photograph they see say in a 

news article or even in a fast food ad. The unit also challenges the students to analyze 

and read the messages in a photograph on their own to see the impact of them in 

one’s perception of the events. 

2006 Version 

Units 5 and 6 

Family, Children and TV 

TV watching habits 

Who is watching which programs and 

for how long? 

How to prepare a survey? 

Task: Preparing and conducting a 

survey about TV watching habits. 

RTÜK’s smart symbols on TV and 

what they mean. 

Types of TV programs. 

Analyzing advertisements.  

I’m determining my TV watching 

habits.  

Self evaluation 

Radio 

Learning about Radio broadcasting in 

Turkey. 

TRT Radio Broadcasting 

History of Radio 

What should we be careful about while 

listening to the radio? 

I’m a conscious radio listener.  

Self evaluation.  

2015 Version 

Unit 3 

Let me think first. 

What do the things I see tell me? 

Persuasion Techniques 

Creating a character in Media 

Convince me. 

About advertisements. 

Which story does a photo tell? 

Reading photographs. 

Self expression is important. 

Advertisements and their relationship 

with the society. 

The reality in advertisements. 

Interactive discussion ways and 

platforms. 

Laws about Radio and TV 

broadcasting. 

TV ads, target audience, the ideal 

products to be advertised. 

The persuasion techniques that are 

often used in ads. 

Step by step, we are producing our own 

ads. 

Self evaluation. 



These following excerpts from the book demonstrates this quite well. 

The importance of visuals, mainly photos in the ads are the main concern 

here. The specifics of choosing the best suitable photo to use in an ad and what kind 

of messages it conveys in the end, are explained. The persuasion factor is also 

emphasized. The basics of creating effective ads are explained in this section of the 

new book. Even if it is an ad for a sandwich or it is a photo of an immigrant woman 

with her child in a news article, the reading and interpretation of the photos are given 

with examples at this point. The key questions to be asked are again elicited from the 

students. The comparison with a literary work helps the students understand in a way 

“a picture sometimes can mean a thousand words”.  This is an effective comparison 

that allows students to form their own opinions. 
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 The old version of the book touches on a similar subject but doesn’t give in 

depth information when it comes to talking about advertisements and the extent of 

their influence on people. One of the biggest channels of media to study the issue of 

persuasion is the advertisement industry. In the new book, students are encouraged to 

try to discern what is real and what is mere show when it comes to convincing people 

to make certain decisions about purchasing products. 



As it is clear from the figure above, the old book leans mostly on theory. The 

older version of the text book has a didactic style. The text is mostly about listing the 

facts instead of eliciting them through independent thought processes. 

The old version reserves quite a lot of space in the unit for radio broadcasting, 

which is totally a basic and important form of media and communication but in 

popularity and usage, falls behind tools like TV and the internet. Today’s children 

tend to lean towards visual learning. Methods to grab their attention and try to make 

them stay focused on what they are learning, in this digital age, TVs computer tablet 

or cell phone screens are taking center stage. The below excerpt shows the Radio 

related section in the old book. The theory takes dominance in this section as well. 
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As mentioned before, Radio and Television Supreme Council of Turkey is the 

institution that is responsible for the curriculum and course book changes in this 

lesson taught in the middle school level. These changes were done after a 

comprehensive research about media usage habits and inclinations of the learners. 

This research was done in 2012 by the institution known as The Head Department of 

Public Opinion and Broadcasting Research and Assessment. It is a very detailed, 

survey based, research done in chosen pilot schools from all over Turkey. The main 

aim of the research was to assess the level of efficiency of the Media Literacy course 

also, the tendencies of students in the usage of the diverse media tools in their time 

away from school. This research shows that %74 of the participants find internet 

%60 found cell phones and computers as the most effective media tools and spend 

most of their time with. %52 percent think television is still a very effective mass 

media outlet and finally %41 think newspapers and written media as an influential 

tool. (Media Literacy Course Research, 2012) 



The results of this research lead the way for the content based changes in the 

old book. Instead of just listing knowledge paragraph by paragraph as shown in the 

excerpt from the old version of the course book below, there were content shifts to 

more visual elements and new media integrated unit coverage with more creative 

tasks. 

 Especially during the decoding of advertisements and photographs, the unit 

in the new version emphasizes the difference between what they make you see and 

what you actually get, and how different these two can be. This is why critical 

thinking approach becomes quite important here. If the students are guided towards 

an approach in which they are taught to ask questions and read the messages beyond 

the obvious, in billboards, TV ads newspaper article photos and so on, the concern 

for how they might receive the wrong messages or that they might be badly 

influenced decreases considerably. This awareness given through a critical teaching 

approach in turn makes the students critical consumers rather than passive receptors.  

The following visual from the new book shows the interaction between the 

advertisements and society. It clues the students in to what the media tries to make 

one see versus what actually is. The photo used, is a powerful tool for summarizing 

this in a glance. 
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The hands on technique of the new version, has the students getting involved 

more, participating in the process of asking the right kinds of questions and seeking 

answers more deliberatively. This unit also gives them the chance to get involved in 

the creative process while they make their own ads as a task. The old version urges 

the students to prepare a survey and guides them through the preparation process, 

which is also useful but in terms of arming the children towards the possible negative 

messages and influences, learning how ads are made and the possible manipulations 

that the ads might include is more important. 



One of the biggest improvements in the new book is the tasks given to 

students that encourage them to think and create independently. If they learn by 

actually taking part in the step by step creative process, it is less likely for them to 

forget. If the whole topic remains theoretical on the pages of a course book, it won’t 

have the power of steering children into the right direction. 

The following figure shows how the new book guides the students in the 

creative process of creating their own ads. The seven steps are explained clearly and 

the rest is left up to the imagination of the students, allowing them to create their own 

media contents. This is an example for the hands on approach in the new book. 
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 There is also an emphasis on self expression in this unit that is really crucial. 

All the media tools are channels for expression in one shape or form, it is important 

to gain the ability to read them properly and in turn learn to form a unique and 

genuine form of self expression. Children who learn to do that at an early age will 

likely have fewer problems communicating their ideas socially. The following figure 

shows the approach to this subject of self-expression and its importance. 



One final point for these chapters might be about the units involving lots of 

information about how institutions like RTÜK or TRT Radio works. It might be 

useful to get acquainted with these government facilities but it is more useful for 

students to have more time for hands on one on one activities. 

2006 Version 

Units 7 and 8 

Newspapers and Magazines 

Photos and Newspaper Articles 

Related Vocabulary 

Designing newspaper pages 

Magazines and types of them 

What can I learn from a Magazine? 

Self Evaluation 

Internet (Virtual World) 

Brief History and Properties of Internet 

The connection between two computers 

and the information sharing 

The World is one click away 

I’m learning how to use the internet 

What is a web address and a web site 

It’s very easy to access information 

online 

E-mail 

I’m learning to send and receive e-mails. 

Internet helps the education system 

What should be careful about on the 

internet? 

Virtual friends and friendships 

Self Evaluation 

2015 Version 

Unit  4 

My Media 

My Social Media 

More freedom means more responsibility 

Around the world in 80 seconds 

Preparing Banners (Posters) 

I’m sensitive 

The Media language awareness 

General properties of Social Media 

Social Media and the right to participate 

Web Diary (Blog) 

The power of social media 

Creating my own digital story 

What are the things to be careful about 

before clicking “share”? 

Harassment and Cyber Bullying 

10 Golden rules for safer internet 

Step by step learning and creating a 

banner (poster) 

Media Language Awareness 

Self Evaluation 

(Dictionary) 

The most important chapters to compare concern mainly with New Media 

tools. The units in comparison show very clearly a lot has changed in the nine years 

between them. The new version of the book has the “digital” element blended very 

well throughout the whole book but especially the final unit takes a detailed look at 
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the web and social media side of things. The excerpt from the new book below gives 

general information about what social media is. 

The sharing issue and the social media component is a crucial subject for 

students learning about media literacy. The new book as a whole touches on the new 

media aspect mostly from an educational standpoint, talks about the sea of 

information and messages from media outlets harmful or otherwise. This last unit 

however, emphasizes the more freedom you have of sharing content in social media 

outlets the more responsibilities you take on. It is especially important for the young 

minds to realize and be careful about what they share online. This unit aims to 

educate them about these responsibilities. The tools of self-expression in new media 



are also given. This below example is from the related unit (4) in the new book about 

new media and online blogs. 

 The general theme of awareness creativity and participation was talked about 

for every unit but this unit specifically takes an in depth look at the freedom and the 

responsibility it entails. Media literacy education is very important because of this 

aspect. Children need to learn what responsibilities they have, while they enjoy the 

freedom of a sea of information that is accessible to them with a single click. 

Especially the social media perspective is emphasized because “sharing” enters the 

picture here. The responsibilities of what children choose to share are also great. 

They need to be aware and knowledgeable about the consequences of their online 

activities. The below excerpt from the new book is about this issue; 
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Sensitivity is also an important issue which this final unit in the new book 

also touches upon. The sensitivity to the other people’s freedom online and what 

becomes hazing, harassment and bullying and why and how should students avoid 

these traps are the important new subjects that are added to the new book. 



The awareness of media language has its own section in the chapter and it is 

explained with real media examples in detail. Learning about the possible 

manipulative language traps of media outlets is very important because knowing 

about them, helps children to avoid being deceived in the long run, being active users 

of new media and online technologies. 
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The tasks from the new book in this unit, like all the others, are very hands 

on, detailed, and step by step require active participation from students. This unit’s 

task requires the preparation of a banner (poster), elicitation is a common technique 

used in the classroom in general, and tasks are no exception to this rule. All the 

necessary questions are asked to the project at hand and then the execution begins. 



After students are encouraged to think in detail about the subject beforehand, 

the step by step explanation of the task helps students to get involved and make their 

own banners following these steps. 

This unit is also important in terms of observing the way new media is 

explained to the students. Old version of the book, when observed, is very technical 

only directly giving all the basic information without elicitation and leaving no room 

for independent participatory classroom experience. The excerpt below shows the 

classic theoretical approach; the information is listed not elicited and it is not 

Especially for social media, learning by actually participating is very 

important.The term social stems from socializing which requires interaction, this is 

why while experiencing social media, getting involved is the crucial part. 
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Internet and new media and communication tools such as computers and cell 

phones started taking over other media platforms in time, becoming more and more 

important each day. The other media tools are becoming commonly available online, 

such as radios and TVs now broadcasting on the internet or online blogs and online 

newspapers and digital versions of magazines taking over for their classic media 

forms. This is why the new book’s approach is fitting, in the sense that it blends in 

new media elements to every subject thought. 



The following charts list the importance levels given to certain new media 

tools by students according to the research done by The Radio and Television 

supreme council of Turkey in 2012 about media literacy education. 
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 The final unit touches upon the internet-specific problems that the students 

might face, like fact checking in the sea of information is very hard or online 

harassment and cyber-bullying is unfortunately a real problem in the digital world. 

Since media literacy education puts protecting the children from harmful and violent 

massages first, talking about these real problems is also makes for a very educating 

and necessary chapter. 

In the last ten years, between the two books publishing years, a lot has 

changed in the world of media. The biggest change is that the internet started taking 

over our lives bit by bit each day. This caused for a need to update our 

understandings of what media literacy is becoming in today’s digital age. This 

updated version of media literacy course and its teaching material is a natural result 

of this. Even though there are still things to be improved, this new version of the 

book is a big, adaptive step forward. 



Chapter – 4 

Conclusion and Suggestions for a more effective media literacy 

education 

The comparison of two versions of the course books brings about the 

importance of this education and the need for an updated approach that allows more 

of new media into the curriculum. The 2015 version of the book manages this update 

but the problems for media literacy education in Turkey don’t get resolved there. The 

fact is that this lesson, even though it has a more efficient lesson plan, remains an 

elective course rather than amandatory one. This is one of the biggest issues here. 

Considering the evident necessity caused by new media and digital platforms 

penetrating our lives rapidly, if the lesson is a mandatory one and has more than only 

one 45 minute lesson dedicated to it, the outcome of efficiency would be arguably 

much different. Middle school years could be considered a good time to start 

learning about media but this age is lowered day by day with tablets and phones with 

internet access taking over our lives. The before mentioned  Media Literacy Research  

also showed that students see digital and visual media sources such as television and 

internet to be more reliable, this tendency alone could be reason to allocate more 

time to teaching about these sources and how to use them efficiently. 

This relatively insufficient time allocated for a lesson issue is also brought 

about by Tuba Asrak Hasdemir in her article dated 2012. This means, the need for 

longer lesson hours stays as the same problem. 

The time allocated for the lesson, in proportion to the varied media outlets 

that are growing in number day by day is very insufficient. The fact that it is an 

elective lesson that students only can choose in one of their middle school years for 
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one lesson hour a week which is 45 minutes is definitely not enough time. This 

lesson can have a curriculum that is spread out in all three years of middle school. 

(Asrak Hasdemir, 2012) 

Another issue that Asrak Hasdemir touches upon in her article is the teaching 

approach of this course that is overly protective and limiting children’s 

independencies. The new curriculum with the new course book shows that there is a 

leap forward in this area because the new approach is encouraging children to think 

for themselves and help them develop a critical sense instead of just trying to protect 

them from potentially harmful content. 

The yearly lesson plans of the course as a whole allows very little time to be 

spent on internet and new media tools in the old version of the book and only the last 

unit allows students do that within the last few weeks of the school year. As 

Hasdemir also mentions this short time is not enough for students. The following 

excerpt from the 2008-2009 educational year lesson plan demonstrates this clearly. 



In order to get over this situation, the only way seems to be to adopt a more 

critical sense of media, which would intern empower the learners and motivate them 

to ask the right kinds of questions and develop their own opinions. The students then 

can arm themselves with the skills of criticizing, conceptualizing, analyzing the 

messages from written and visual media sources. (Asrak Hasdemir, 2012) 

Another important issue to touch upon while concluding the discussion about 

media literacy education is the fact that it is necessary for everyone no matter what 

age they are. The parents, children, and educators of all fields all need to be familiar 

with media literacy and try to incorporate whatever they learn from this education to 

their lives at home, in school or in the classrooms. Educators of all subjects could 

benefit from this education and integrate new media elements to their classrooms in 

order to keep up with the ever growing digital industry. 

Finally in her article Asrak Hasdemir touches upon the issue of an inadequate 

course book, which refers to the 2006 version that is used here for comparison with 

the updated version. She naturally emphasizes the inefficient nature of the book. This 

comparison made in this thesis aims to show the changes made are useful steps 

forward. 

At this point it is important to mention, in addition to Hasdemir’s remarks, 

that the teaching sources for this course are only available online. Especially for the 

new book, a bookstore search in order to purchase it, leaves one empty handed 

because it is only available in the www.medyaokuryazarligi.org.tr as a pdf file to be 

downloaded. This is ironic because a course book about media literacy requires a 

basic knowledge of new media tools and their uses just to be required. 
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In conclusion, media literacy education in Turkey still needs ways to go in 

terms of lesson hours and duration of the course. This is a course that children need 

every stage of their lives in this digital era, even younger than the middle school age. 

The new updated course book is a positive step in helping the students become more 

independent learners and this new version also help them get better integrated into 

the new media 
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