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ABSTRACT

THE EFFECT OF PEDAGOGICAL INTERVENTION IN PRAGMATICS ON
TURKISH EFL HIGH SCHOOL STUDENTS

Gazioglu, Tiilay

Master’s Thesis, Master’s Program in English Language Education

Supervisor : Instructor Hatime Ciftgi

August 2015, 111 pages

This thesis aims to investigate the effect of pedagogical intervention in pragmatics on
Turkish 9™ grade EFL students. The study specifically focuses on the speech act of
requests in English, and how teaching requests influences Turkish EFL students’
pragmatic competence. To do so, a research-based instructional plan has been
prepared and implemented throughout three weeks. Additionally, the study aims to
explore the perceptions of Turkish EFL students’ on their pragmatics-based classes.
The study embraces a single group quasi-experimental design with several data
sources. These include a discourse completion test (DCT), a student-based
questionnaire, the students’ reflective papers, and the researcher’s field notes. The
analysis of request realizations in the pre-test and post-test DCTs indicates that
Turkish EFL students have more variety and decrease in directness in their use of
request strategies after the treatment. They also express mainly positive perceptions
with regard to activities and materials in the instructional plan. Finally, the study
discusses the future directions and pedagogical implications with regard to

instructional pragmatics teaching in EFL context.

Keywords: Pragmatic Competence, Teaching Requests, Speech Act, Instructional

Pragmatics.
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PRAGMATIK OGRETIMINE DAYALI PEDAGOJIK DERS OGRETIMININ
INGILiZCE’YI YABANCI DIiL OLARAK OGRENEN TURK LiSE
OGRENCILERI UZERINDEKI ETKILERI

Gazioglu, Tiilay

Yiiksek Lisans, Ingiliz Dili Egitimi Yiiksek Lisans Programi
Tez Yoneticisi : Ogr. Gor. Hatime Ciftci

Agustos 2015, 111 sayfa

Bu tez, pragmatik (kullanim bilim) Ogretiminde pedagojik ders oOgretiminin
Ingilizceyi yabanci dil olarak 6grenen 9. smuf Tiirk dgrenciler iizerindeki etkisini
arastirmay1 amaglar. Cahisma, 6zellikle Ingilizcedeki rica s6z eylemlerini ve rica sdz
eylemlerinin dgretiminin Ingilizceyi yabanci dil olarak 6grenen Tiirk dgrencilerin,
pragmatik yeterliligini nasil etkiledigine dayanir. Bu amagla, 3 hafta boyunca
uygulanmak {izere, arastirmaya dayali bir egitim plan1 hazirlanmistir. Buna ek olarak,
bu calisma Ingilizceyi yabanci dil olarak ogrenen Tiirk dgrencilerin pragmatige
dayali derslere yonelik algilarini arastirmay1 hedefler. Calisma tek gruplu ve birkag
veri kaynakli, yar1 deneysel arastirma dizaynini kapsar. Veri kaynaklari, s6z eylem
tamamlama testleri, 6grenci merkezli anket, 6grenci goriis formlar1 ve arastirmaci
alan gbzlem raporlarini igerir. Egitim plani 6ncesi ve sonrasi uygulanan ilk ve son
s0z eylem tamamlama testlerinin analizi, Tiirk 6grencilerin pragmatik 6gretimine
dayal egitsel dersler sonrasinda, rica soz eylem stratejilerini kullanimlarinda
cesitlilikte artis ve dogrudan anlatimda azalma oldugunu gosterir. Ayn1 zamanda, bu
analizler temel olarak Ogrencilerin bu egitsel plandaki smif i¢i etkinlikleri ve
kullanilan materyallere yonelik algilarnin olumlu oldugunu gosterir. Son olarak, bu
calisma ikinci dilin yabanci dil olarak 6gretildigi durumlarda, egitsel pragmatigin

uygulanmasi ile ilgili gelecek goriisleri ve pedagojik Onerileri tartigir.

Anahtar Kelimeler: Pragmatik Yeterlilik, Ricalarin 6gretimi, Konusma Eylemi,
Egitsel Pragmatik.



Vi

To my daughter



ACKNOWLEDGEMENTS

Firstly, 1 take this opportunity to express my deepest gratitude to my supervisor
Inst.Hatime Ciftci for her precious advice, comments, critical feedback,
encouragement, and patience. This thesis would not be possible without her
guidance. My words will never be sufficient to express my gratitude to her support. |

am grateful to be her student.

Besides my advisor, I would like to thank the rest of my thesis committee, Assist.
Prof. Enisa Saban Mede and Assist. Prof. Kenan Dikilitas, for their encouragement

and valuable comments.

I would also like to thank all my instructors during the MA coursework for their

valuable contribution to my professional development.

I also wish to express my sincere thanks to my colleagues and dear friends Danusha
Skryzpek for proof reading, Cagla Mitrani for intercoding, and Filiz Tiiziin for her

professional support and great friendship during my thesis writing process.

I would also like to thank my mother for her great support throughout my life.
Without her continuous encouragement and unfailing support I would never been

able to finish this level of education and complete this study.

My sincere thanks also goes to my beloved daughter for her understanding and great

patience.

I also owe special thanks to Bugra for his patience and for keeping me in harmony

during my this writing process.

And finally I would like to express my sincere thanks to all my colleagues and
students at Florya Tevfik Ercan Anatolian High School for providing support,

friendship, and understanding throughout the time I wrote this thesis.

Vii



TABLE OF CONTENTS

ETHICAL CONDUCT ..ottt sttt s iii
ABSTRACT ..ottt ettt ettt e et e steeseesaesseensesnaesseensenneens v
OZ oottt A
DEDICATION ..ottt ettt sttt ettt et sttt et et et et e estesaeenseeneesseensesnnens vi
ACKNOWLEDGMENTS....c.oiiitiitiietie ettt sttt sttt s vii
TABLE OF CONTENT LIST ...ttt viii
TABLES. ..ottt et X1
LIST OF FIGURE/ILLUSTRATIONS/SCHEMES........cccooieieieieeeeeeeeeeene, Xii
LIST OF SYMBOLS AND ABBREVIATIONS ...ttt X111
Chapter 1: Introduction
L1 OVETVIEW ..ttt ettt e ettt e et e e etaeeeaaeeestaeesssaaesasaeessseaessseeensseeennseeans 1
1.2 Theoretical FTamework ............coceeiiriiiiiiiiiiiieieeeeeeeeee e 3
1.2.1 Pragmatic COMPELENICE ...ccuvveeeerieeiiieeiieeeireeeieeeereeeeereeesaeeessseeesaseeeeseeenens 3
1.2.2 Speech act theory and politeness.........c.ueeveeriieriieriienieeie et 5
1.2.3 Instructional pragmatiCs .........ccceeevvierriieeriiieeeieeesieeerreeesreeesreeesreeeeaeesnees 8
1.3 Statement of the Problem............ccccooiiiiiiiiiiiiieceeeeen 10
Lo PUIPOSE ..ttt ettt et e et e e e sttt e e e e nbbe e e e enbbeeeeaaraeens 12
1.5 Research QUESTIONS .......c.ueeeueieeiieeeieeeerieeeitee et e e siveeeteeeeae e e e veeesareeeeseeenneeas 12
1.6 Significance of the StudY .........ccvveeiieiiieiiiieieeeeeee e 12
1.7 Operational Definitions of TErms .........cccceeeeeiiiiiiiniieiiee e 14

Chapter 2: Literature Review

2.1 OVEIVIBW ..ttt ettt ettt ettt et e st e et e s et e enbeesnbeenseesnreenne 15
2.2 Effect of Instruction in Pragmatics Teaching............ccccccvevveriiieniienieeninennnne. 15
2.3 Studies on Request Strategies in English..........ccocooeeiiiniiiiiiiiiiieeeee 19
2.4 Cross —Sectional Interlanguage Pragmatic Studies...........cccceevierciienienieenenns 24
2.5 Other STUAIES ....oouvieiiiiiieie et et 27
Chapter 3: Methodology
3.1 OVEIVIEW ..ttt ettt et ettt ettt et e sttt e st e ebeesaees 30
3.2 Philosophical Paradigm...........ccccoeviiiiiiiiiiiiiiieieieee e 30
3.3 ReSCArCh DESIZN....cuviiiieiiiiiiieiiieiiece ettt ettt s eneas 31

viii



R B 1S 1110 X USRS 31

3.5 PartiCIPANTS. ..cuviiiieeiiietieeie ettt ettt ettt ettt ettt et e nb et e e nbeenbeeennas 32
3.0 PTOCEAULIE.....coueiiiiiiiieee ettt e 32
3.6.1 Types of SAMPLIING ..cc.veeiiiiiiiiiieiiee e 33
3.6.2 Data Collection InStruments..........coc.eeveeriieeniiniiienienieeeeeeeee e 34
3.6.2.1 The DCT as Pre-test and Post-test ..........ccoceevuereiniriiinienenicneeee 34
3.6.2.2 Student-Based QUEStIONNAIIE .........cceeeeeuiieeiiieeeiieeeiee e 36
3.6.2.3 Students’ Reflective Papers.........ccceeveeeiiiniiiiiienieeceieeeee e 36
3.6.2.4 Researcher’s Field NOteS........coveviriiriiiiiiieniecceceeee e 37
3.6.3 Instructional Treatment ............cooueeiiiiiiiiiee e 37
3.6.3.1 FIrst WK c..cvveiiiiiiiieieciece et 38
3.6.3.2 Second WeEeK.......cooiiiiiiiiiiiieeee e 40
3.6.3.3 Third WeEeK......couieiiriiiiiieiieieeeeeeee e 42
3.6.4 Data Analysis Procedures .........ccecvvieeiiiieiiiieeiiie e 44
3.6.5 TrUStWOTLRINESS ....veiviiiiniieiieiit ettt ettt 47
3.6.6 LIMILATIONS ..veeiiiiiiiiiiieeiieeite ettt ettt e s 48
Chapter 4: Results
4.1 TNEEOAUCTION ..ottt et ettt e ees 49
4.2 Types and Frequency of Request Strategies in Head-acts............ccccueeenvenneee. 49
4.3 The Use of Syntactic MOAIfIers ........cccveruieriiiiieniieiiecie e 52
4.4 ReqQUESt PerSPECEIVES. . eeeiuiiieiiieeiiieeciiee et e et ettt e sve e e sae e e eeesaeeeneaeeenneas 54
4.5 The Use of Supportive MOVES......cccuveeiieriieniieiieeieeiee et eee et s 55
4.6 Perceptions of Turkish 9'" Grade EFL Learners on the Teaching of
REQUESES ...t 57
4.6.1 Perceptions on the Activities of the Instructional Treatment.................... 57
4.6.2 Perceptions on the Materials..........ccceeeieriiriiinieiiieieeieeee e 59

Chapter 5: Discussion and Conclusion

5.1 Discussion of Findings for Research Questions............ccoeceevieniienieniieneennee. 62
5.1.1 Discussion of Findings of Research Question 1 ..........ccccceeveviieiiieniennnnn. 62
5.1.2.Discussion of Findings of Research Question 2 ..........ccccceevcvveeeiieenieennne. 64

5.2 Theoretical IMPICATION ......occviieiieiieeiieiie ettt 66

5.3 CONCIUSIONS ...ttt ettt ettt e b ettt et e b e eaeenes 67

5.4 Recommendations for Future Research.........c..coocooviniininininiiiice, 67



REFERENCES..... .ottt s 69
APPENDICES

A. Pre and Post-Tests Discourse Completion Tests (DCT) ....cccveevevveevieeenieeennnen. 77
B. Student Based QUESHIONNAITE..........ccccuvreeiiiieeiieeeiie ettt e 79
C. Reflection Papers......c.ceeeuiiiiiiiiciie ettt e e e e e s 80
D. LeSSON PIANS ....coiiiiiiiiiiieiiet et 81
E. Handout fOr ACHVILY ....ccveveuieiiieiiieiieeieeiteeie ettt eae b ssne s e eaneenne 92
F. DIrectness Strate@Ies ........cceeuerieriirieriiiieeierieerie ettt ettt 93
G. Worksheet showing request SEQUENCES ..........eecvierieeiierieeieeneeereeieeereereeeenes 94
H. Data Collection WOrKShEet .........c.coviiiiiiiiiiiiiiiiieiee e 95
L. POILENESS FACLOTS ..ottt e 96
J. Matching ACHIVIEY CATAS ......eeeiiieeiiieeiiiie ettt etee e e e e e eeaeeenees 97
K. Role-play ACtIVILY CArdS.......cccuiiiiieiiieiieeiieeiie ettt et 98
L. A sample Dialogue and Empty chart..........ccccceeeiiieniiiiniieiecceeee e 99
M. Production Chart...........cocuerieriiiiinienieiene sttt 100
N. Curriculum VIAC......cooiiiiiiiiiiiieieeeee e e 101
O. Turkish SUMMATY ....c..ooiiiiiiiiiii e 103



LIST OF TABLES

TABLES
Table 1 Timeline for Instructional Treatment............ccooceeverieniineniienieienereeeeeen 37
Table 2 Request Strategy Types-Definition of coding categories and Tokens.......... 44
Table 3 The Number and Frequency of Request Head-acts in Pre-tests and

POST-TESES ..ttt 49
Table 4 The Number and Frequency and Types of Syntactic Modifiers................... 52

Table 5 The Number and Frequency of Request Perspectives in Pre-tests and
POSELESES ..vrieieiiiee e e et e e s e e e e nnees 54

Table 6 The Variety and Number of Supportive Moves in Pre-tests and Post-tests.. 55

Xi



LIST OF FIGURES

FIGURES

Figure 1 The distribution of answers in the Students-Based Questionnaire

Xii



LIST OF ABBREVIATIONS

EFL  English as a Foreign Language
DCT  Discourse Completion Test
SLA  Second Language Acquisition
SS Students

T Teacher

Xiii



Chapter 1: Introduction

1.1 Overview

Pragmatics, by definition, is the study of language from the point of view of
its speakers according to Kasper (1997). It is the study of language including the
choices speakers make, and limitations they confront in using language in social
interactions. Therefore, pragmatics is related to communication, which is embedded
in many contextual factors, such as the setting, relationship between the speakers,
and the social factors framing the situation. These factors create the sociocultural
context which is not the same for every culture where a certain language is used. Yet,
it is a highly significant aspect of appropriate language use. In that sense, the study of
communicative action within its sociocultural context is proposed as another

definition of pragmatics by Kasper (1997).

The abovementioned contextual factors involve the social values and cultural
features of the society in which the target language is spoken. Although possessing
the adequate level of grammar and lexical knowledge is crucial, it does not guarantee
successful communication where interlocutors convey a message smoothly.
Therefore, pragmatic ability in a language encompasses the ability to understand the
intended meaning in addition to the meaning of what is communicated. To be able to
interpret the meaning correctly, speakers and the listeners should have shared
knowledge related to the contextual, social, and cultural features of the relevant

language speaking community.

Put differently, a language learner should acquire functional abilities in
addition to linguistic accuracy in second language. As referred by Judd (1999), this
is important for being able to employ the appropriate language in accordance with
the context, and the sociocultural constraints of the related situation. Otherwise,
second language learners misinterpret the conversation and that leads to
communication breakdown, or the risk of being labelled as rude, insensitive or

impolite.



Pragmatic competence should reasonably be well developed, and whether it
needs any specific attention in language teaching is addressed by Kasper (1997). It
has been argued in the relevant literature that some pragmatic knowledge is
universal. For instance, adult non-native speakers (NNS) get some L2 pragmatic
knowledge without any special endeavour. They have the knowledge of
organizational principles in conversation turn taking and internal structures in speech
events. They also know the contextual factors in communication such as social
power, psychological power and distance and imposition degree as was defined in
politeness theory by Brown and Levinson (1987). It was also claimed by Kasper
(1997) that L2 learners may have some pragmalinguistic knowledge for free without
any attention due to a potential form—function mapping between two languages
which was named as positive transfer. This can be a facilitative factor for language
learners in acquiring sociopragmatic knowledge as well. However, this does not
mean that the learners make use of that of free pragmatic information they possess.
For instance, they frequently underuse politeness markers. They neglect contextual
variables like power and distance in selecting appropriate pragmatic strategies in L2,
in contrast to their attempt in choosing correct strategies in their L1. Thus, pedagogic
intervention plays a role prominently as the facilitator, providing learners with the
awareness of what they already know and encouraging them use this information in

L2 contexts as Kasper mentions (1997).

In line with the views regarding the role of pedagogic intervention,
instructional pragmatics is considered as one of the methods that has been developed
and served to pragmatic language teaching so far. There are numerous studies
conducted to see its effect on the development of pragmatic ability among L2
learners. Rose (2005), for instance, reviewed the studies examining the effects of
instructional methods for L2 pragmatic learning. Most of them revealed that the
instruction has a positive effect on the acquisition of pragmatic ability. According to
her extensive review of the studies conducted to date, many pragmatics-related areas
involving discourse strategies, speech acts, pragmatic routines, and pragmatic
comprehension are teachable. Rose (2005) clearly claimed that learners who have
instruction outperformed those who do not. The studies that compare the instruction
with exposure question the effect of pedagogical intervention in pragmatics, which

also poses as the core question in my study. These studies also test Schmidt’s (1993)



noticing hypotheses by checking the effect of instruction. The attention of learners is
drawn by the instruction and the positive effect of it supports the noticing hypotheses
as well. In a similar vein, Bardovi —Harlig (2001) justifies the necessity of instruction
by revealing that second language learners receiving no instructional pragmatics are
very different from native speakers in terms of their pragmatic ability in the target

language.

As mentioned above, the studies up to date investigated various features of
pragmatics. Speech acts have predominantly been the most attention-gathering facet
of pragmatic competence. In that sense, speech acts are considered as the minimal
units of language, and have been investigated in many aspects: requests and
modification types by Safont (2003) and Salazar (2003); with two aspects of
apologies and the contextual effect on the use of intensifiers by Olshtain and Cohen
(1990); instruction on the study of French speech units in formal and informal
contexts by Lyster (1994); Japanese interactional markers by Yoshimi (2001); and
hedging devices by Wishnoff (2000). In all these studies with a wide range of
learning targets, the instructed learners outperformed the uninstructed ones without
exception. In other words, instruction proved to be more effective than sole exposure.
Similar to numerous studies addressing the effect of instruction in pragmatics, this
research study on the effects of pedagogical intervention is based upon the use of
request speech acts with a specific emphasis on internal syntactic modifiers and the

types of supportive moves.
1.2 Theoretical Framework

The present study draws upon a multifaceted theoretical framework.
Therefore, the components of the theoretical framework that informs this study
include pragmatic competence, speech act theory and politeness, and instructional
pragmatics. In what follows, I will briefly present each layer of theoretical

framework and discuss how they compose my understanding in this study.

1.2.1 Pragmatic competence. The notion of competence is defined as “a type
of knowledge that learners possess, develop, acquire, use or lose” (p.105) by Kasper
(1997). As mentioned before, pragmatics in language learning refers to the
communicative action. Pragmatic competence is the ability of communicate in a

second or foreign language. One such primary conceptualization of pragmatic

3



competence was proposed by Leech (1983) and Thomas (1983). They both

introduced two sub-categories of pragmatics: pragmalinguistics and sociopragmatics.

Pragmalinguistics can be explained with its relevance to grammar. It involves
the resources for conveying act of communication. Pragmatic strategies, directness,
indirectness, a variety of linguistic forms can be regarded among these resources.
The linguistic forms may have softening or intensifying role in the meaning of
particular illocutions. For example two different versions of apology, I’m sorry and
I'm absolutely devastated. Can you possibly forgive me?, indicate two different

attitude and social relationship.

Sociopragmatics, on the other hand, deals with the social matters as namely
addressed to the culture and the context of communicative behaviour. It refers to
social perceptions underlying participants’ interpretation. Social relations, distance,
degree of imposition, the speaker’s and hearer’s rights and obligations are

changeable and negotiable contextual factors in communication.

Another definition of pragmatic competence belongs to Bachman (1990). In
Bachman’s (1990) approach, language competence is divided into two components:
organizational and pragmatic competence. Organizational competence is related with
grammar, knowledge of linguistic units, and the rules of joining them together in the
sentence and discourse level. Pragmatic competence, on the other hand, is subdivided
into two competences: Illocutionary competence and sociolinguistic competence.
Illocutionary competence is defined as knowledge of communication and the way to
carry it out. Sociolinguistic competence is namely concerned with the context. And
the ability to choose appropriate communicative acts and appropriate strategies is
considered as pragmatic competence. The model clearly shows that pragmatic
competence is not extra or ornamental. In order to communicate successfully in L2,

pragmatic competence must be developed.

Considering the approaches in pragmatic competence, it is reasonably clear
that the appropriate linguistic actions should be taught in classrooms. The learners
should be aware of the variety of uses; including strategies of communicative actions
belong to the pragmatic system of target language as Rose (1999) proposed.
Therefore, L2 learners should develop the two abovementioned aspects of pragmatic

competence in their language learning process. The emphasis on speech acts has a

4



significant role in order to gain such pragmatic competence. This study aims to focus
on speech acts to teach pragmatic language use. Sociolinguistic competence as the
second main component of pragmatic competence indicates the development of
using language appropriately according to the context. In that sense the social
relations, distance and politeness factors are addressed in the instructional teaching

plan of this study.

1.2.2 Speech act theory and politeness. Speech act or illocutionary act is
defined as ‘“the basic unit of language, human linguistic communication, the
production of a token in the context” (Austin 2013, p.1).The speech act is produced
by certain intentions. The common content of various expressions is defined as

proposition.

Like Austin (1975), Searle (1976) believed that meaning cannot be
interpreted in the absence of the context of a speech act. He identified the basic
categories of illocutionary acts. The first category is representatives, which proposes
that the target of the members is to commit the speaker to something’s being the case
to the truth of the expressed proposition. All the members of this class include true
and false dimension of the intentions. The illocutionary act can be easily
characterized as true or false in representatives. Directives are the second category
proposed by Searle (1976) to classify speech acts. It can be defined as to influence
the listener to do something. Directives consist of the attempts by the speaker to get
the hearer to do something. The propositional content is hearer does the future action
in this class of illocutionary acts. The verbs denoting members of this class are ask,
order, comment, request, beg, pray, invite, advice. There are three more categories of
illocutionary acts identified as expressives, commisives and declaration. Expressives
can be defined as a psychological category which has an impact on the listener or
speaker. Congratulating, or thanking can be given as examples to this category.
Commisives are defined as the speakers’ committing themselves to performing an
action that they have to carry out such as promises and oath. Declaration as the last
category is to bring something about in the world such as a statement. For example,
pronouncing someone man and wife, or guilty can be stated under this category.
Thus, the speech act of requests that is the focus of this study is stated under the
directives category as they attempt to make the hearer do the future or desired action

(Searle, 1976).



It is proposed that the minimal units of communication are built by the
performance of certain types of acts such as making invitations, giving directions,
thanking, apologizing, and the sentence / am hungry can be interpreted in a few
different ways depending on the conditions and the setting. It may refer to a real

desire to eat or it may be used as a request for attention (Blum Kulka et al., 1989)

One main distinction in speech act theory is the directness and indirectness.
Directness in speech acts refers to the speech acts in which the speaker says the thing
he/ she intends, while indirect speech acts refer to the ones where the meaning is
beyond what he /she says. This theory claims that certain acts are performed with the

conventionally usage of indirect forms.

Searle follows Austin’s (1962) view of the speech act matter. They believe
that speech acts can be meaningful only when they are supported by the contextual
information. A certain speech act can be explained through many ways like physical

act, reference act, perlocutionary and illocutionary acts.

According to Blum-Kulka et al. (1989), the speech acts are regarded as the
most challenging notion. The speech acts are claimed to be affected by universal
pragmatic principles and also varied in conceptualization and verbalization in
different cultures and languages. The mode of speech act behaviour and the style of
interaction differ according to cultural variety. In line with these views in language
teaching in an EFL context, speech acts stand for the important parts of language to
be studied on in the pragmatic competence development studies. This present study
mainly focuses on the speech act of requests in English taught by a detailed

instructional period over three weeks.

Speech acts have been one of the main learning targets employed in the
instructional pragmatics endeavours up to date as Rose (2005) mentioned. Olshtain
and Cohen (1992) claimed that there is a high amount of data obtained about the
speech acts from the studies in pragmatics teaching. The related data contributes to

the field of applied linguistics as it is related with language learning and teaching.

Among the speech acts, requests have received high interest in the pragmatics
teaching language since they require the knowledge of interpersonal politeness and

related concepts belong to a language community. Requests are face threatening acts.



Face is identified as “the negotiated public image, mutually granted each other by
participants in a communicative event” (p.49) by Scollon and Scollon (1981). In
sociolingustics, the assumptions about the speakers and their relationship with the
dealings about the assumptions are named as the study of face. This is also called

politeness theory.

As Scollon and Scollon (1981) suggested, there are two aspects of face:
Involvement and independence. The first refers to the participant’s contributing in
communication. It is represented by discourse strategies as, showing attention and
interest to others. Involvement strategy can be any indication that speaker is closely
related with the hearer. Involvement is also named as positive face. On the other
hand, the second aspect of face, independence, refers to the individuality of speakers.
It indicates a desire to be free from imposition of others. The discourse strategies that
show independence can be making minimal assumptions towards the interests or
needs of other participants. Respect to autonomy, respect to others’ rights using
formal names and titles in the communication act are the features of independence

strategy. It is also called as negative face.

Not surprisingly, the notion of face is central to the understanding of
linguistic politeness. The two sides of face are defined as involvement and
independence. The involvement aspect of face is about any indication that the
speaker is asserting that he/ she is connected to the hearer, such as showing
agreement. Independence reduces the imposition on the hearer and emphasizes the
individuality of the participants. Both aspects of face, namely independence and
involvement, greatly influence the linguistic choices the speakers make. In other
words, as stated by Scollon and Scollon (2001), “there is no faceless
communication” (p.48). Keeping this in mind, my understanding of linguistic
politeness is informed by Scollon and Scollon’s (2001) framework of politeness
system. The general uses and persistent regularities in the face relationships could
be described as politeness system as Scollon and Scollon suggested (2001).
Addressing people by first names or adding Mr. or Mrs. relies on the relation
between the participants and related social factors. There are three main factors
which create such politeness systems; power, distance, and the weight of imposition.

Power indicates to the vertical disparity in a hierarchical structure. Distance is more



about the closeness in the participants’ relationship. Weight of imposition is

concerned with the importance of the topic of discussion.

Three politeness systems suggested by Scollon and Scollon (2001) are
primarily based upon the power and distance differences among participants. There
are three main politeness systems referred. Deference politeness system is the system
in which the participants are equal but act each other at distance. Relation between
colleagues, who do not know each other well, can be given as an example for that
kind politeness system. Solidarity politeness system indicates a relationship between
two participants who see themselves as being equal socially and equal in terms of
closeness. They feel their closeness in solidarity system. Friendships among close
colleagues can be considered as an example for this system. Hierarchical politeness
system, as clear from the name, it indicates the social differences. The relationships
are asymmetrical which means the speakers’ usage of different politeness strategies
to each other. The participant with superior position use involvement strategies,

while the speakers with lower status use independence strategies.

Similarly, the use of request strategies in social situations, with interlocutors
from varying degree of social distance and power, will provide insights into Turkish
EFL students’ pragmatic competence. It is important to understand what linguistic
choices they make while making requests from different interactants with various
social statuses. However, it has to be underlined that the role of instruction in
language learning, and thus development of learners’ pragmatic competence, is
obvious. Therefore, in what follows, 1 will present the underlying theories for

instructional pragmatics as the third layer of theoretical framework in this study.

1.2.3 Instructional pragmatics. One major SLA theory, which provided the
strongest impetus for instructional pragmatic studies, is Schmidt’s (1993) noticing
hypothesis. This hypothesis claimed that learners must learn L2 features in input to
develop and use. Thus speaker’s realization and noticing of linguistic forms,
functional meaning, and related contextual information, is a need for pragmatic input
to become intake. The studies which examine instruction versus exposure address the
issue if pedagogical intervention leads to more effective learning. They are linked

with Schmidt’s (1993) noticing hypothesis. Especially for the EFL contexts, the



outcome of studies to date on the effect of instruction is in complete agreement with

the improvement in pragmatic ability in a range of pragmatic areas.

Concerning the language acquisition, Bardovi — Harlig (1996) mentioned the
question of the necessity of exposure to appropriate and sufficient input and
hypothesized that “at least in part, learners either don’t receive the relevant input or
don’t receive it from sources they consider relevant, or they may not notice the

relevant input due to either lack of pragmatic awareness” (p.23).

Kasper and Rose (1999) revised the studies involving various approaches to
instruction in L2 pragmatics. The results were encouraging and indicating that most
pragmatic features are teachable. Instruction in pragmatic teaching is facilitative and
necessary. Explicit instruction reveals better results than implicit teaching. From the
sociopragmatic point of view, according to Blum-Kulka et al.(1989), the ways
language is used to perform speech acts and the social and situational variables
should be interrelated. The need for pragmatic language teaching arouses out of this
point of view. The necessity of instruction in pragmatics is proved by the examples
of learners, whose second language proficiency level is high, but pragmatic
performance is not same as Kasper (1995) referred. The importance of pedagogic
intervention was also made clear from many empirical studies as Rose revised in
(2005). According to her inclusive review, instruction in pragmatics yields the

outcome that it outpaces exposure to target language alone.

In a similar vein, Taguchi (2011) reviewed the existing literature related to
pragmatics teaching and learning. In instructed SLA, the morphosyntax studies were
dominant in time and this lead to question of teachability of pragmatics. This
question encouraged and motivated researchers to find the ways of translation of
formal instruction to the sociolinguistic and sociocultural skills. With the effect of
this idea, the studies in 1990s proved that most aspects of pragmatics are appropriate

to instructional teaching and pedagogical intervention is better than no instruction.

Considering all above views in addition to the noticing hypothesis, this study
involves a research-informed instructional plan to teach one common speech act in
order to see the effect of pedagogical intervention in pragmatics on Turkish EFL

learners’ use of request strategies.



1.3 Statement of the Problem

Learning a language involves certain abilities such as reading, writing,
speaking and listening. Communication in the either first or target language
encompasses all of these abilities inside. Yet having all those skills may not be
sufficient enough to establish successful communication. As I mentioned above, in
one of the definitions of pragmatics, it is the usage of correct strategies in different
speech situations considering the contextual factors. Teaching language should
involve this aspect in order to provide the opportunities to develop the learners’

pragmatic ability.

Having been teaching at state schools in Turkey EFL context for over 12
years, I have observed the need for more authentic materials since the course books
have limited pragmatic information. The lack of varied natural input, the lack of
authentic materials, and most importantly the lack of pragmatic awareness make the
task of learning pragmatic language use challenging for learners. This imputes the
responsibility to the teacher as Washburn notes (2001).Teachers should give learners
information about the norms and help raise their awareness of linguistic variation in
addition to providing authentic models. However, most of the time, teachers
experience difficulties in accessing and researching rich and salient materials,

especially for the learners in foreign contexts, as well.

Likewise, most of the students in my teaching context encounter difficulties
with understanding authentic language either written or oral form, despite having a
good command of the language in terms of grammar or vocabulary level. Moreover,
one of the main hurdles in language learning in a Turkish state school is developing
communicative skills due to the limits of perceiving the target language, the limited
lesson hours in the curriculum, the lack of native speaker teachers and/ or the lack of
pragmatic awareness. In that sense, from Rose’s (1999) point of view, the type of
learning contexts as foreign (EFL) and second (ESL) language learning have impact
on the process of being aware of the pragmatic use. Foreign language settings are
disadvantageous because of the lack of availability of authentic input or real
language use. The chance to communicate in target language is low. Another
disadvantage is the motivation level. While ESL students need to learn real-life

communication to facilitate their life, many EFL students lack of this motivation. In
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most EFL settings language is a compulsory subject as it is in our context. What is
more, in most EFL contexts, large class sizes and limited contact hours are among
the disadvantages for successful language learning- teaching process. Due to the
similar conditions for the Turkish EFL high school learners of English in my
teaching context, I decided to give instruction to raise pragmatic awareness, and to
provide more authentic and real use of language in the production and realization of
requests. This study would then help to provide an insight and guide for the Turkish
high school L2 learners and their language teachers.

In her review of ten studies on the effect of instruction, Kasper (1997) aimed
to assess the instructional methods in L2 classrooms. All ten studies were based upon
classroom-based research on pragmatics. The teaching goals in these studies varied
in a large range of pragmatic feature and abilities including discourse markers and
strategies, speech acts like compliments, apologies, complaints and refusals. The
learners’ proficiency levels were mostly intermediate or advanced. Similarly, other
researchers were also interested in teaching pragmatics from a methodological
perspective (Bilmyer, 1990; Bouton, 1994; House & Kasper, 1981; Tateyama et al.,
1997) and made a comparison of explicit and implicit approaches. Overall, studies
that investigate teachability of pragmatic features resulted in the conclusion that
instructed students are more advantageous than uninstructed ones. The studies that
made comparison of explicit and implicit instruction revealed that regardless of the
approaches, explicitly instructed learners outperformed the implicitly taught
counterparts. Kubota (1995) noted the superiority of students being provided

deductive or inductive instruction to the uninstructed group of learners.

In alignment with existing literature, intervention on pragmatics utilizing
some of the methods proposed by various research studies may also have an effect on
Turkish EFL students’ pragmatic development. Thus, in order to deal with the
abovementioned issues in EFL context to increase our students’ pragmatic
awareness, this study aims to investigate the role of pedagogical intervention on
requests in English with Turkish EFL high school students. To do so, pragmatic
language use were taught in classrooms through a set of lessons including pragmatic
awareness raising activities, providing pragmatic information about requests, and

students’ data collection of requests. The results of this study can contribute to our
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understanding of teachability and efficacy of instruction on one specific area of

pragmatics in Turkish EFL context.

1.4 Purpose

The purpose of the study is to examine the effects of instruction on the speech
act of requests in Turkish EFL context. More specifically, the study investigates
Turkish EFL 9™ grade high school students’ use of request strategies in given social
situation with interlocutors with different social status. In order to do so, the students
in this study have been provided research-informed pragmatic instruction on requests
to see its effect on students’ request strategy use. Additionally, the study aims to
explore perceptions of Turkish EFL students’ in this study, on the pedagogical
intervention they had and the lessons that incorporated the specific instructional plan
for that purpose. Therefore, it is also the underlying assumption in this study that
Turkish EFL students will develop pragmatic awareness specifically on the use of
request strategies in English, and the study will also bring up specific pedagogical
implications with regard to EFL teaching in Turkey.

1.5 Research Questions
The following research questions have been addressed in this study:

Research Question 1. What is the effect of instruction on the speech act of

requests on Turkish ninth grade EFL learners?

Research Question 2. What are the perceptions of Turkish ninth grade EFL

learners on instructional pragmatics?
1.6 Significance of the Study

As a globally accepted fact, English is one of the most spoken languages in
the world. Indeed, the number of non- native speakers is more than the native
speakers, and with this growing number of the speakers, English has become the
language of international communication. As a matter of fact, the variety of settings
where it is used have been expanded from basic interpersonal communication to
academic and business settings as well. As a result of this, the speakers should learn
the communicative elements of the language including pragmatic aspects in order to

prevent misunderstandings and inaccuracies.
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In Turkey, English is a compulsory subject at school. This can be regarded as
negative for learning. Most of the students have no exact reason for learning English
even though some aim at only passing the entrance exams. These factors result in
short-term gains and difficulties in real communication while they get a good
grammatical competence. The learners in my classes often question the different uses
of speech acts as they hear or watch in the TV series they follow. The need for
teaching speech acts and different strategies emerges from the limitations of the

information provided by the course books and by the teachers.

In such a teaching context, the non-native speaker teacher has the
responsibility to bring some pragmatic focus to the lesson in order to overcome the
situation. The foreign language learners need to be given this kind of information for

a better development in target language.

Judd (1999) clarifies the answer of the question about the necessity of ESL
and EFL students’ mastering pragmatic features in the target language. She interprets
the issue from two aspects; the first one relates to the need of the students while the
second one refers to the teachers’ ability. In other words, teachers should be able to
assess the learners’ needs. As Judd (1999) gives as an example for EFL students
whose aim is to go to an ESL environment for educational purposes or immigration,

the need to acquire pragmatic information of English becomes more important.

Another reason for the necessity of acquisition of pragmatic knowledge is the
need to communicate with speakers regularly by phone, e-mail, and /or face to face
interaction for various purposes such as business, education, personal relationships.
In Turkey, it is a well-known fact that students who have a good mastery in second
language in all aspects have difficulties in communication with native speakers. The
need for learning pragmatic aspect of English in our context increases continuously
since English has become the main second language in most university programmes
and business settings as well as it shows itself in other media and electronic ways of

communication.

Likewise, requests have been selected for this study, regarding the needs and
interests of students and the future type of language communication as proposed by
Bardovi-Harlig (1996). The identification of the speech act for instruction can be

made by observing or asking them to define the problematic areas of language. In our
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investigation, both ways employed in addition to the instructor’s own thoughts of the
necessities of learners. Requests are face threatening acts, the politeness strategies,
the appropriate uses constitutes a very important aspect of a language especially for
Turkish students who mostly target to attend English departments in their future
education. At school, at least in their English lessons they are supposed to
communicate in the target language with their language teachers. Requests were
selected since they were thought to be the most frequently used utterances in
students’ daily use of language. This study aims to investigate the effect of
instructional pragmatic teaching of requests and the perceptions of the students and

the teacher.

1.7 Operational Definitions of Terms

Pragmatics: “It is the study of communication in its sociocultural context”
(Kasper, 1997, p.1). Pragmatics as a subfield of second language acquisition refers to

learning the ways to use language appropriately in various contexts.

Instructional Pragmatics: It mainly refers to bringing pragmatics into the
classroom, using classroom activities and pedagogical materials as a source of input.
Overall, it is the teachers’ any kind of endeavours in teaching pragmatic aspect of

language to the language learners (Bardovi-Harlig, 1996).

English as a Foreign Language EFL: When the host community of English

language learners is not English, there becomes an EFL context (Rose, 1999).

Speech Act: Speech acts broadly refer to doing acts with words. These acts
include making statements, issuing commands, giving reports, greeting, warning,

requesting, apologizing, etc. (Searle,1969).
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Chapter 2: Literature Review

2.1 Overview

This literature review section will discuss the research studies examining the
effect of instruction, cross cultural studies in teaching speech acts- requests, and
other studies examining various learning targets other than the requests, will be
reviewed. The chapter will develop our views and knowledge of instructional
pragmatic efforts up to date. Their efficacy and their relations to the present study

will be assessed in this section.

2.2 Effect of Instruction in Pragmatics Teaching

As Taguchi (2011) suggests, the theoretical, empirical, and practical issues in
pragmatic abilities of second language learners are divided into two main domains;
experimental studies on instructional methods in pragmatics learning in one hand and
research studies that investigate the most appropriate instructional practice and tools
for pragmatic teaching in formal classroom context in the other. Taguchi’s (2011)
comprehensive review and discussion of these studies indicate that instructional
intervention in interlanguage pragmatics plays a decisive role.

Schmidt (1993) claimed that pragmatic functions and contextual elements
were not marked through simple exposure to the target language. Such an encounter
with pragmatic elements of language would not be sufficient for a second language
pragmatic learning. The effect of instruction in teaching pragmatics was highlighted
by Schmidt’s point of view that, even after a long exposure to the aimed language the
pragmatic features could not be noticed through exposure alone. In line with this
theory, it seems that acquisition of pragmatics requires instruction.

Another review of studies on the instructional effect in L2 pragmatics was
carried out by Rose (2005). The literature was assessed through issues of the
teachability of pragmatics, benefits of instruction in contrast to exposure, and the
differences of approaches and their relative different results. Having examined the
research studies on the effect of instruction, Rose (2005) suggested that there is

evidence that learners who receive instruction-including a variety of discoursal,
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pragmatic and sociolinguistic targets such as speech acts, discourse strategies, are
superior to their no-instructed counterparts in their pragmatic competence.

With regard to specific speech act, Olshtain and Cohen (1990) studied on
apologies with a focus on the differences between excuse me and I am sorry as well
as the effect of context on the selection of intensifiers. The findings of this study
indicated the benefit of instruction by revealing the wider variety of apology
strategies and increase in the use of intensifiers used in post-tests. Additionally,
Safont (2003) and Salazar (2003) both explored the instructional effect in English
requests with speakers of Spanish who were university students in Spain. Safont
(2003) focused on the modification dealing with softeners, grounders disarmers.
Results justified clear increase in external and internal modifications of requests used
in written discourse completion test. This study shows similarity to the present study
in many aspects because of the fact that they both examine the effect of instruction in
the use of request strategy types and the internal modifiers. Salazar (2003) also found
that instruction made a difference on the range of request strategies however Salazar
noted that the effects of instruction were short-lived after treatment. This was related
with the length of duration of the instructional period in the view of Rose (2005).

Taking into consideration all the studies and findings above, it can be
rightfully argued that instructional intervention lead better effect than the simple
exposure although some other factors might have influenced the results of
instructional period. The length of instructional period, the quantity and the difficulty
of the pragmatic element as well as the quality of the activities were some of those
factors. For instance, Salazar (2003) implemented only a 40-minute instruction
including twenty minutes for pre-test administration. The tasks that need some
sociopragmatic information should be employed in instructional treatment as
Olshtain and Cohen (1990) claimed.

Forty nine studies of investigations conducted on the effectiveness of L2
instruction were analysed from a meta-analytic review by Norris and Ortega (2000).
The researchers administered a synthesis of two research; primary and secondary
research and employed the same methodology on individual study samples. The
research domain was described as all experimental and quasi- experimental former
research studies published between 1980 and 1998 on the effect of instruction. The
researchers reported that all investigations were coded, calculated, and compared in

terms of their effect size. The aim of the study was to provide a quantitative
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summary of findings concerned with a few variables of L2 instruction discovery. By
utilizing meta-analytic techniques, it was targeted to reach precise description of
what the investigation up to date had found. Generally speaking, L2 instruction had
large gains over the pedagogic intervention. Cumulative empirical investigation
revealed that the effects remained constant in a large extent. However, due to the
small number of investigations that employed delayed post-tests, the results were not
considered certain. Furthermore, the investigation revealed that explicit instruction
techniques caused more important effects than that of implicit.

All above mentioned reviews are common in their results on the positive
effect of instruction as was examined in the present study. All these reviews
indicated the success of instruction on the acquisition of some linguistic units as
requests in our study. The studies lead language teachers shedding light in the
instructional teaching of pragmatics in classroom setting. The activities from the
abovementioned studies were benefited in the process of preparing the instructional
treatment to the Turkish EFL learners in a high school in this study.

Additionally, Dash (2004) proposed that pragmatics has been regarded to be
hard to explain and not important enough to be seen different from semantics by
some researchers. Dash (2004) defined pragmatics in terms of context and underlined
the distinction of cross-cultural pragmatic failure from other types of communication
failures. As he claimed, pragmatics is an important part of a whole in language
learning. The question should be according to him, the way we, as the instructors,
bring it to the classroom language learning so that we can minimize pragmatic failure
risk by the learners. Though it is not a simple issue, pragmatic knowledge can be
brought into classroom through giving simple relevance strategies, understanding the
pragmatics of politeness and face saving, using some techniques (e.g. role-play,
drama, etc.). In addition, describing different contexts can be beneficial for this
purpose. In line with this assessment of Dash (2004), the instructors should be
careful and more sensitive especially for EFL classrooms and should support a clear

understanding of pragmatics on the part of their students.

Kasper and Schmidt (1996) reviewed existing studies in interlanguage
pragmatics and shed light on some main questions in Second Language Acquisition
(SLA) area. They explored cognitive and social-psychological theories related with

pragmatic development and pragmatic competence. Among the basic questions about

17



SLA the question that probe whether instruction makes a difference in learning
pragmatics was answered thoroughly, they claimed that learners in EFL settings
where the opportunities for the interactions in target language is limited, instruction
is necessary, since not instructed learners find hard to acquire appropriate language
use patterns.

Porter, as cited in Kasper and Schmidt (1996), studying with a small group
using a communicative approach, examined the possibility of students’ learning
pragmatic competence from each other but the conclusion she came up with was
activities provided good production but they were not adequate to give necessary
pragmatic competence.

Kasper and Schmidt (1996) additionally addressed the inadequateness of the
pragmatic information in textbooks. They claimed that pragmatic knowledge could
be well taught and facilitated to learners through consciousness—raising activities that
were employed in the present study instructional period. As mentioned in the article,
Kasper and Schmidt (1996), defended three main sources of pragmatic learning as
metapragmatic information, teaching materials and the discourse of classroom.

Soler and Pitarch (2010) addressed the benefits of instruction in their study
based on a pedagogic proposal for teaching refusals at the discourse level. The
benefits of instruction on the attention and awareness of learners were investigated.
The study formulated two hypotheses. The first hypothesis claimed that pedagogical
intervention would increase the amount of pragmatic knowledge during the planning
and performance of refusals. Second hypothesis was related to the learners’
awareness. It claimed that sociopragmatic and pragmalinguistic awareness of
learners would increase after instructional period. Ninety-nine university students
were instructed according to the pedagogical proposal for six weeks. Pedagogical
treatment consisted of three steps including identification of refusals in interaction,
explanation of speech act sets and finally noticing and understanding of refusal
sequences. Students watched some certain sequences from the series Stargate in
English, focused on the structures of refusals, directness, and mitigation. Power,
social distance and imposition degree in the act of speech act were emphasized in the
study. Retrospective verbal reports, pre-tests and post tests were employed to
examine the effect of instruction. Hypothesis one was confirmed according to the
data gained. This study confirmed awareness-raising as a way to pragmatics

teaching. Second hypothesis was also confirmed. A cognitive change was found in

18



the information attended before and after instruction. The attention of learners
towards pragmalinguistic and sociopragmatics increased after instruction. This study
showed the positive effect of instruction on learners’ attention and awareness of
pragmatic issues in the production of refusals. In that sense, this study shows
similarity to the present study of instructional teaching of requests to Turkish EFL
learners. The steps in pedagogical intervention include similar procedures and goals.
Data collection tools (pre-test and post-test) to find out the effect of instruction are
also similar. Thus, in line with this research it can be said providing learners with
opportunities for authentic samples, pragmatic input students’ level of awareness and
knowledge of pragmatics change positively.

Several researchers have agreed on the necessity of rich and appropriate input
for various contexts in order to help learners develop their pragmatic competence in
L2 (Bardovi —Harlig, 2001; Judd, 1999; Kasper, 2001). While the situation for
second language learners is advantageous in ESL context, L2 language learners in
EFL contexts do not have the same opportunities to use language for real purposes
outside the classroom. To fill in this gap, language learners in Turkey need
pedagogical intervention. As numerous studies have confirmed up to date, the
influence of pragmatical intervention is worth to be investigated, and it is specifically

important in Turkey as well in order to improve the quality of EFL education.

2.3 Studies on Request Strategies in English

As stated previously, the speech act under scrutiny in this study is requests.
There are various studies that investigated or addressed request strategies from
various aspects in the field of pragmatic language learning. Therefore, I find it
crucial to review and understand these studies to inform the present study in many
aspects.

As suggested by Martinez—Flor (2007), using video clips, films and TV
shows might be a good way to bring contextual and real pragmatic examples to EFL
classrooms. In that sense, she studied on request modification devices and classified
them in two types as internal and external modifiers. Ten films that have been chosen
considering the time and the setting, offered 113 request situations, 134 request
moves. After showing the films repeatedly, the contextual information were provided
and this was followed by transcribing the request situations and finally modification

devices used in the request head acts were identified. Based on the results of
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Martinez — Flor’s (2007) study, request modification devices existed in most of the
request moves. Two subtypes of devices as internal and external were employed.
Most importantly, the study indicated that the sociopragmatic factors as politeness
degree and/or relationship of the participants play a big role in the choice and use of
correct request modification devices. The study also proved the benefit of using films
providing a rich pragmatic data by presenting different cultural contexts. This study
is similar to the present study in terms of the instruments used as a source of input.
As referred by Martinez-Flor (2007), this would contribute the development of
pragmatic and intercultural competence both.

Crandall and Basturkmen (2004) addressed request strategies in university
context. Requests in a university setting were dealt in the study. The efficacy of
material, students’ perceptions of the materials, and the influence of materials in the
awareness of requests were searched. Four classes were instructed employing
instructional materials for a period of five, six hours. The participants’ L1 ranged in a
wide variety including Arabic, Chinese, French, Japanese, Korean, Tamil. As a data
collection tool for response based information, the classes were recorded. For
student-based information, a questionnaire was administered. “Perceptions of
appropriateness” questionnaire was used to discover the development of requests
after using materials. The approach that they used was named “guided discovery”
approach. It required learners analyse authentic speech. The study concluded with
results supporting the inadequacy of text books. The way that speech acts presented
can be changed due to the positive outcomes of instructional materials. The results
of the study indicated appropriateness of requests come closer to that of the native
speakers’ after instruction. They suggested that the conventional approach which
employs speaking textbooks to teach speech acts were not sufficient. The developed
pragmatics—focused materials proved that the learners benefited from them as well as
they enjoyed such type of instruction.

Rose (1999) made a clear distinction of ESL and EFL contexts and proposed
some techniques for Pragmatic Consciousness Raising (PCR) the first step was
introductory phase that involved taking students’ interest and familiarizing them with
pragmatics. In the study of Rose, the learners were provided with a basic
identification of request and various strategies for the act of request. Students were
provided with a data collection worksheet as I adapted for my study. After

employing techniques mostly based on the students’ contribution to the act of
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teaching pragmatics or to raise pragmatic awareness, finally learners were exposed to
the linguistic elements and then they were required to use and practice them. In this
study of Rose (1999) a film scene were shown and then the transcripts were analysed
by the students. The results of this study revealed that PCR is a good and practical
way to provide students some pragmatic aspects of target language. Many of the
techniques were my inspiration preparing instructional lesson plans for teaching
request strategies in English.

Taguchi (2006) analysed fifty nine Japanese college students at two
proficiency levels. The evaluation was based on the production of requests in a role-
play task. The study aimed to investigate how appropriateness ratings and linguistic
expressions compare to each other in capturing the quality of speech act production
between different level learners. The reason for selection of requests lies under the
fact that requests are face threatening acts and they should be acted correctly not to
be perceived rude and prevent communication breakdowns. A request elicitation task
was developed and conducted preceding the analysis of request speech act through
six- point rating scale. The data was coded according to a framework including three
directness levels. The study revealed a few findings; although the use of appropriate
linguistic forms is an aspect of successful speech act realization, pragmatic
performance is beyond this. A speech act is assessed best in a communicative
context. Another finding is, for an effective performance of speech acts one
shouldn’t be imposing and face-threatening. According to this study of evaluation of
requests, it was revealed that significant L2 competence has effect on
appropriateness.

Request strategies which were categorized according to directness levels in
the theoretical framework were also studied in Takahashi’s (2001) research.
Takahashi (2001) investigated the indirect requests in terms of transferability in
pragmatic level. The effect of proficiency level on the transferability was also
observed. 37 Japanese learners of English were given a questionnaire including 4
situations of requests. The students rated the five answers for each situation in terms
of acceptability. Situations were given in both languages Japanese and English. The
answers were analysed to reveal the results in favour of transferability at pragmatic
level. The results indicated the effect of contextual factors in the level of
transferability. Some strategies showed transferability for certain contexts while

some strategies were L1 or L2 specific and non-transferable for given request
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situations. The study evidenced the variables of participant’s closeness, social status,
gender and contextual factors including request imposition and the content of given
situation play an important role in the transfer of indirectness strategies.

Another study investigated request performances of Bahasa Indonesian native
speakers in daily settings, conducted by Hassal (1997). The aim of the study is to see
how requests are performed in various languages and what are the common request
strategies across languages and to what extent they indicate similarities and
differences. Achieving the aims of related study, the Indonesian learners’ use of
appropriate request strategies was succeeded and cross- cultural communication was
facilitated. The subjects of the study were 18 Bahasa Indonesian native speaker
students at an Australian university. Interactive oral role play was employed as a data
elicitation method. Twenty seven request situations were selected from the everyday
interactions. This study differs from others investigating the speakers’ perceptions of
the face threatening in each request by considering the relation between speakers, the
size of imposition, and the requester’s comfort while making request. A student
questionnaire was applied to the same subjects to assess the three related variables in
request situations. Similar to using a students’ questionnaire to see the perceptions, in
my study students’ questionnaire and additionally students’ reflection writing were
employed. With the results of Hassal’s (1997) study on requests of Indonesian
students some certain contentions were indicated in the area of cross-cultural
pragmatics. The request strategies in different cultures and languages show
similarities. It was also claimed that preparatory strategies in request performance
were of a great importance across languages. According to Hassal an indirect request
is not a natural way of asking information, in contrast direct questions are regarded
as the basic way of asking for information in a number of languages. With the
exception of the use of hints, the study also supported the Brown and Levison’s
(1987) politeness theory.

Najafabadi and Paramasivam (2012) investigated Iranian EFL learners’
interlanguage request modifications, use of internal and external supportive moves.
The study aimed to compare Iranian and American use of related speech units and to
shed light on the similarities and differences of making request acts. DCTs involving
12 situations were implemented to collect data and similar to my study, elicited data
were categorized based on the adapted version of CCSARP categories of request

strategies. The study concluded with the results indicating overuse of external
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modifications and underuse of internal modifications of Iranian learners compared to
their American native counterparts. Additionally pragmatic performance of EFL
learners’ demonstrated increase toward natives as the language proficiency level
raised. Iranian learners’ use of preparators, getting pre- commitment, promise of
reward, sweetener, grounder, appreciations internal modifications in requests were
close to native speakers’. On the other hand, their use of external modifications such
as disarmer and imposition minimizer was not as frequent as native speakers’ use of
those. Politeness markers, upgrader strategies, conditionals and understate strategies
were used more frequently by advanced learners than the learners with lower
proficiency levels. As the researchers support, requests are important indicators of
cultural way of speech since it requires sociopragmatic knowledge of the target
language. According to Najafabadi and Paramasivam (2012), the instructor should
act as the teacher and the reminder of sociopragmatic features and cultural norms of
the target language so that the students can successfully communicate. L2 learners
should be provided adequate pragmatic information to learn the politeness indicators
in target language, to see what is accepted rude, or polite, what is perceived as
appropriate or not. Learners ought to be able to choose the best option deciding on
their own. The aim should be making learners aware of socio cultural differences
effective in communication, avoiding imposing any values to the learners of L2. In
that sense the idea behind the study is similar to the aim of the present study which
deals with Turkish learners’ gains from instructional pragmatic language teaching of
requests. After having necessary information related with strategies and uses of
requests the learners are free to choose and use the appropriate ones according to the
situations.

Requests and politeness were also studied in Turkey. Dikilitas (2004) for
instance, investigated the acquisition of pragmatics by English language learners
through politeness level achieved in the production of request speech act. The study
targeted to find the ways that may facilitate language teaching in politeness. A
discourse completion test was applied to two different levels of preparatory and third
class ELT and ELL students. The responses were analysed according to the CCSARP
as well. It revealed that EFL learners tend to use conventional indirect speech act
rather than direct speech acts. Upper intermediate learners utilized more modifiers
than their advanced counterparts. It also indicated that native and non-native

speakers perceived politeness differently. The findings of the study showed that the
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lack of target community experience limits the native like pragmatic competence.
Without experiencing it in original setting, it is difficult to produce requests
appropriately for EFL learners. It was also agreed that the traditional ways such as
showing only formal and informal types of requests cannot be sufficient for students
to learn politeness and appropriateness in requests in order to teach speech act of
requests. Dikilitas (2004) emphasized the necessity of making students aware of the
request strategies by showing native speakers’ utterances in classroom setting. This
was what was targeted in this present study of mine. This finding shows similarity to
our purpose of investigation of pedagogical intervention in order to develop

pragmalinguistic and sociopragmatic skills of Turkish EFL students.

2.4 Cross-Sectional Interlanguage Pragmatic Studies

As suggested by Kasper and Rose (1999) most of the cross sectional studies
investigated the use of speech act strategies of learners at different proficiency levels.
Additionally, these studies generally focused on one or more speech acts and
explored through the elicited data. Whereas some of these studies focused on L2
speech act production development, some studies examined metapragmatic
assessment and speech act comprehension.

One such oft-cited study was conducted by Blum- Kulka et al. (1989) on the
realization of two speech acts: requests and apologies. This preliminary study can be
considered as the basis for many studies conducted on related speech acts. Cross-
Cultural Speech Act Realization Project (CCSARP) is a project related with a cross-
cultural investigation of speech act realization patterns. The aim of the project is to
reveal the similarities and differences of native and non-native speakers’ speech act
realization patterns. In this project two speech acts in eight languages or varieties are
focused (Australian English, American English, British English, Canadian French,
Danish, German, Hebrew, Russian). The results were analysed based on a coding
scheme developed by the research team in the research process. The project provided
a framework for empirical discussion of the issues included in speech act studies.
The work of the CCSARP project include practical implications for foreign and
second language learners .The findings of the research facilitate to write target—
culture oriented materials. The results of the cross-cultural pragmatic analysis
provide information that would form the content of foreign and second language

courses. The coding scheme and the assumptions and hypothesis underlying the
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project may be used for pragmatic consciousness raising both for learners and the
teachers at teacher-training courses. The distribution of request strategy types for the
situations is a rich and useful source for us to determine general cultural preferences
of native speakers of various languages. It may encourage classroom-scale
replications in different languages and different contexts. The study informed me
about requests, data collection method, the preparation of DCTs. In that sense, the
results of the study constituted an important baseline-data of my study.

A cross —cultural study by Franch and Lorenzo-Dus (2008) addressed elicited
versus natural data discussion in speech act realisation through empirical study of
request sequences by British and Spanish undergraduates. The study was designed
based on two studies the DCT study and EM (empirical study). For DCT data an
earlier study was utilized. Elicited written production questionnaire results were
coded according to the categories in CCSARP. The EM study consisted of 60 e-mails
of university students to their lecturers. This data was coded in line with previous
research in the field of computer—-mediated communication. Politeness coding was
conducted in accordance with Brown and Levinson’s (1987) taxonomy of strategies.
Finally a comparative study was conducted to see the differences and similarities
between the requests of DCT and EM. The results of the study indicated confirmed
that DCT data cannot represent the language in use. They provide a categorisation of
routines for the speech acts’ realisation for instance knowledge of requests. The
comparative study demonstrated that EM data offered more to research than that of
DCTs. Natural data in other words provides richer, deeper and wider information to
work on.

Kotani’s (2002) study on Japanese speakers’ use of “I’m sorry” in English
conversation is regarded as a thoroughly analysed cross sectional study of
pragmatics. Kotani (2002) analysed a Japanese speaker’s use of I'm sorry in
interaction with an English speaker first. Then English speakers’ cultural knowledge
were analysed and compared with Japanese’s regarding the use of “I’'m sorry”. For
the first analysis researcher obtained naturally occurring data at an American
university setting where Japanese students usually visited. The conversations were
audiotaped. The second analysis was conducted with English speaking informants
through in-depth interviews. The study offered some extra functions to the phrase.
Furthermore, it contributed the area of research by eliciting data based on the real

voices of informants. The study justified the fact that different cultural norms may
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cause misunderstandings. This finding of the study supports the need for pragmatic
language teaching for better communication ability in target language.

The importance of the necessity of realization of sociolinguistic rules as well
as the linguistic rules of language, is well known to language teachers. As
emphasized by Nelson-El Bakary-Al Batal (1996), one of the methods of
investigation of sociolinguistic rules of target community is to define and study
specific speech acts in the related community. This cross- cultural study of American
English and Egyptian Arabic compliments aimed to find the similarities and
differences in that particular speech act of making compliments. The view behind the
idea of focusing on a specific speech act is similar to mine. The requests were
focused in the present study to see the effect of instruction. An important aim of
cross-cultural studies is to predict inappropriate transfer of first language to second
language situations. In line with the same belief, this study aimed to provide a
guideline for language teachers in Turkey.

In order to contribute the growing literature with data from Turkish learners
of English, Otcu and Zeyrek (2008) addressed the acquisition of requests in their
exploratory study. They investigated the acquisition of requests of different
proficiency level Turkish EFL students and also the comparison of Turkish and
English native speakers use of requests strategies. The participants from both
communities were university students of ELT departments. The focus was head acts,
alerters, internal and external modifiers, and the use of modals in requests. The data
was coded according to the manual of CCSARP as was done in present study. The
study revealed the effect of proficiency level in the development of requesting
strategies but at the same time it indicated that at both levels pragmalinguistic
abilities are lagging behind native English speakers’ abilities, especially in Turkish
speakers’ use of modifiers. The study provided a useful data for English teachers in
English since the study also addressed the characteristic aspects of requests in
Turkish to determine any effects of transfer. Otgu and Zeyrek (2008) claimed the
situation in Turkey very clearly referring that Turkish EFL learners are very good at
the activities in their course books, yet they have in trouble with using appropriate
language for appropriate situations. At that point the lack of pragmatic knowledge
emerges. This kind of view echoes my purpose for the study on instructional

pragmatics in classroom context. Since Turkish EFL learners of English are lack of
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natural settings, unless creating opportunities in classroom setting, they will continue

having difficulties in communicating correctly in target language.

2.5 Other Studies

The distinction between the EFL and ESL settings in learning language has
been considered as an effective factor in the acquisition of pragmatic competence in
the target language. In that sense, it was suggested that exposure to target language is
an advantageous situation for the favour of learners by Iwasaki (2008). A study of
Japanese learners’ pragmatic development in the use of requests evidenced this view.
12 American learners of Japanese enrolled in an 8 week language program in Kyoto.
They all stayed in host families and received an hour of instruction based on use of
language every day. The development of students’ use of requests in target language
was assessed by means of DCTs. The study in the end revealed that a short-term
study abroad, helped learners progress in the pragmatic competence acquisition. The
findings of the study indicated that learners’ understanding of requests was
developed and the linguistic forms that were utilized were varied after the study in
target community.

Among the issues in the teaching of pragmatic competence, choosing and /or
creating useful materials is referred by Judd (1999). According to Judd most of the
texts do not provide true representatives of naturally occurring discourse, they
usually are limited or inaccurate. To overcome this, teachers are recommended to
evaluate published materials. Another study by Jiang (2006) referred to sufficiency
of ESL textbooks in terms of the linguistic forms they provide for the performance of
speech acts. This study compared suggestions in two real contexts between professor
and a student, and between two students, and the suggestions in six well known ESL
books. The text books that were selected for the study consisted of three old and
three new generation books. The goal of the investigation was evaluating the
performance in authentic contexts and then finding out how they match with the
suggestion forms involved in related textbooks. The study concluded with the fact
that although new generation textbooks provide richer information of linguistic
forms than the old generation books, the ways that these forms are shown does not
match the real use of language. This disappointing finding highlights the role of

teacher in selecting and creating materials for pragmatic language teaching.
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With regard to requests in online environment, Mohammadi and Zarei (2012)
studied the directness and politeness issues in the Persian and English electronic
requests by Iranian EFL postgraduates to their professors at university. The request
head acts of 60 English, 60 Persian e-mails of the participants were analysed. The
study aimed to explore the directness degree and the effect of increasing imposition
in the variety of requests. The analysis of the data was administered in line with the
directness levels in Blum-Kulka et al.’s (1989). The findings indicated that Persian e-
mails of the students were made by importantly directness while English e-mails
were constructed by more indirect strategies. The difference proved the interpretation
of the relationship between indirectness and politeness differently across cultures.
The importance of the study can be explained with both the popularity and the
exponential use of communicating by e-mail, the importance of making students
aware of the pragmatic appropriateness in writing e-mails especially in an academic
context, gain importance for language teachers, in the areas of syllabus design,
classroom activities and material development.

Additionally to the pragmatic acquisition studies on the speech acts, an
understudied research area has been acquisition of discourse markers by immigrants.
The study by Polat (2011) administered on the acquisition of these markers by an
immigrant second language learner. Three discourse markers (e.g., you know, like,
well) by a natural adult learner were examined during a year. The participant was a
25 year old Turkish immigrant in the United States, who interacted with Americans
every day. The researcher recorded conversations with the participant in every two
weeks during a year. Analysing and evaluating the use of three markers in recorded
conversations, Polat (2011) reached highly precious results for pragmatic area of
language learning, especially for target language settings. According to the results
the learners can select and use some discourse markers more readily than that of
others. It was found that some markers could be more difficult to be used
appropriately. This finding was considered to be very beneficial for instructional
pragmatic teaching of discourse markers. The research study also implicated the need
of pragmatics for effective communication. The participant in the study had great
practical communicative opportunities living and working in the target community.
Furthermore, the study demonstrated that a developmental learner corpus is a useful

tool for second language research studies.
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Another study in the field of pragmatics was conducted on interlanguage
pragmatics in Turkish by Kanik (2010). The study employed a DCT including four
request situations. The participants were 33 learners of Turkish at a university in
Istanbul and 45 Turkish native speakers in the same university. Similar to my study,
Kanik (2010) coded the data into request strategies. His study provided some initial
data about pragmatics since it revealed good source for outlining request speech acts
in Turkish by both Turkish and foreign speakers of Turkish. The study showed that
although differences were found, they did not indicate big differences between native
Turkish speaking students and learners of Turkish as a second language. This showed
that even 1 year in target community helped students develop native like request
strategies. In that sense, this study supported the view that claimed the effect of
seeing and hearing native or native like utterances in the development of pragmatic
competence of EFL language learners.

All studies in this literature review indicated a great variety of learning
targets, methods, and contributions for pragmatics language teaching and learning
area of second language acquisition. In sum, as suggested by Polat (2011), new
methods and understudied groups of language learners can contribute substantial
views and sights to our interpretation and teaching of L2 pragmatics. With the ideas
and views from these various studies, Turkish EFL learners of 9" grade are chosen as
the focal participants in this study for the teaching of requests in order to see any
effect of instructional in our context. Similar to most of the studies, the goal in our
context was to facilitate Turkish EFL learners’ development of pragmatic
competence. In the present study, different activities and methods were thus

employed in order to provide pragmatic input to learners in the classroom context.
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Chapter 3: Methodology

3.1 Overview

This chapter consists of the description of the methodology of the present
study. The chapter will then focus on the research questions, design, setting,
participants, data collection instruments and procedures, and finally the analysis of
data in this study. The following research questions that were investigated in the
study are:
RQ 1. What is the effect of instruction on the speech act of requests on Turkish ninth
grade EFL learners?

RQ 2. What are the perceptions of Turkish ninth grade EFL learners on instructional
pragmatics?

3.2 Philosophical Paradigm
As defined by Guba and Lincoln (1994), paradigm is the main belief system or
a world view which leads the researcher. Therefore, it becomes important to
emphasize the underlying philosophical assumptions for the administration of the
study. Put differently, paradigms have effect on researchers by supplying
philosophical framework to base their research planning, design, and action. To be
able to guide their studies, researchers need to identify the closest worldview to
theirs. By considering the research questions and design of this study, it should be
noted that the underlying assumptions can be based upon positivist belief system
(paradigm).The main assumption of positivism is the idea that the investigation of
the social world can be conducted in the same way as natural world. Positivists used
scientific methods for experiments and measurement of what could be observed for
the aim of discovery. Additionally, the positivist paradigm believes the fact that there
is only one reality exists and the researcher’s job is to find it. It highlights objectivity,
experimentation and generalizability.
Using DCTs as data collection instruments and utilizing situations from real
life contexts, support the paradigm of inquiry that positivists defend. To answer the

research questions of the present study, the data was analysed objectively by using
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well-known coding manuals from the relevant literature as well as involving

interrater reliability of the coding process.

3.3 Research Design

This study utilized a single group quasi-experimental research design in order
to investigate the effect of pedagogical intervention on the speech act of requests
with Turkish EFL high school students. In order to proceed, the 9™ grade high school
students in this study were given a DCT (see appendix A for the sample and the Data
Collection Instruments section below for more details) as a pre-test before they were
given the instruction and a post-test after the instruction on requests ended.

Quasi —experimental research design is used since it is not always possible to
select subjects of a research study randomly. As stated in Ary et al. (2010), the
researcher applies a quasi —experimental design, in which random assignment for
treatment groups is not employed, in this situation. For the purpose of minimizing the
weaknesses of this type of design, a number of ways are proposed by Dornyei
(2011). In this present study the subjects were selected non-randomly by the
researcher. I used one of my intact classrooms due to the administrative regulations.
The lesson hours for the research study were used from my own hours of weekly
schedule. As Dornyei (2011) summarized “it is generally accepted that properly
designed and executed quasi-experimental studies yield scientifically credible
results.” (p.118).

This study utilized both quantitative and qualitative techniques. It consisted of
three sessions of instructional teaching of request strategies in English. As the
primary data collection instrument, DCTs were used. Additionally, the study
explored the perceptions of the students on pragmatics-focused instruction through
reflection papers, researcher’s field notes, and a short questionnaire. The reflection
papers, field notes, and the open-ended questions provided qualitative data. Thus, the
study utilized several data sources to examine the effect of instruction on requests

and the Turkish EFL students’ perceptions by triangulating different data sources.

3.4 Setting

The study was administered to thirty-five Turkish EFL students in a gth grade
of a state high school in Istanbul, Turkey. The school is located in a nice

neighbourhood. The region involves a lot of schools in a wide range containing
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kindergarten, primary and secondary schools, private and public schools as well. The
students of the school mostly come from other parts of the city since the school is the
one that requires a certain score from the abovementioned standardized exam, which
is called TEOG in Turkish. The school prepares students for the university entrance
exam, which named YGS in Turkish. The students at this school select the lessons
they will study for the last two years of the high school education, according to the
university departments they want to attend in future. English is one of these
departments they may choose for future academic endeavours. However, currently,
the number of the students who choose English language studies for university is not
sufficient to form a language department for university preparation. Thus, English
lessons have started to lose importance in the 11™ and 12" grades since this school is
mostly focused on the science and maths studies for university options of students.
As a result, in 9™ and 10" grades, the students are more interested in language

lessons with the fact that the lesson hours are more than the last two years.

3.5 Participants

The study involved 26 Turkish learners of English. Due to the absence of
some students during the instructional period, 26 of 35 students could participate in
all lessons and they answered pre and post DCTs. The researcher is the English
language teacher of the students as well. The participants were16 male and 10 female
students at the age of 15-16. The researcher was 36 year-old, female and Turkish

The students are placed into this school according to their gained scores at the
standardized exam that they take every year throughout their secondary education.
The students in this study have been studying English since the 4™ grade. They have
six English lessons per week in their current high school program. The proficiency
level is considered to be mostly pre- intermediate. The students are assessed by two
exams in English classes and they are supposed to complete one performance task for

each semester. Their final score is the average of all scores.

3.6 Procedure

This section aims to present the information about the sampling type that was

employed in this study, data collection instruments, the detailed explanation of the
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activities involved in the instructional treatment, data analysis procedures, and finally

the trustworthiness and the supposed limitations of the study.

3.6.1 Types of sampling. As Dornyei (2007) claimed, the questions of “how
many people should I need to put in my study” or in other words “how large should
my sample be” and furthermore “who shall I select for my study?” are the reflections
of the idea that the participants of a research study effect the success of it. Sample in
its simple definition is the small group that is observed. To give example, all Turkish
9" orade EFL students in the present study constitute the population while the
students of class 9-B in Florya Tevfik Ercan Anadolu High School is the sample.
Population refers to the large group that the generalizations are made about.

By applying appropriate sampling procedures, it is possible to reach accurate
results and saving a high amount of time, money and effort. Dérnyei (2007) divides
sampling procedures into two.

1. Probability Sampling, is usually expensive, complex and beyond the
methods of the applied linguists. In this type of sampling, everyone has the same
chance to be selected.

2. Non-Probability Sampling , is representative sample, the way that ordinary
researchers use. This type of sampling is well exemplified by Ary et al. (2010).
When school principal does not permit to select participants for a study randomly,
but would allow to use certain classes, then this type of sampling is employed.

In the present study, non-probability type of sampling which included non-
random procedures for selection of the sample members, convenience sampling, was
utilized. The researcher was the English teacher of the participants and there was no
sufficient time to conduct the research in a setting other than the selected one. The
school principal permitted to administer the study during the class hours and in only
own class of the researcher.

Non-probability sampling has three major forms as suggested by Ddrnyei
(2007): convenience, purposive, and quota sampling. Convenience sampling, as
understood from the name of it, involves employing convenient cases for research.
Using the students of your own classroom as sample in your study is a good example
of that kind of sampling form as was applied in my study. According to Dornyei
(2007), representativeness is the most important characteristic of a good sample. That

means the sample should represent the target population in the best way, which
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means similarity to the features of population such as age, educational background,
academic level and so on. In this study, the selecting criteria was choosing
participants from the same level of proficiency in target language, and they all were

Turkish EFL learners of English in the 9™ grade.

3.6.2 Data collection instruments. In order to answer the research questions
in this study, four instruments were used as a means of data collection. As mentioned
previously, the DCT as pre and post-test constituted the quantitative aspect of the
study while the students’ reflective papers, researcher’s field notes, and open-ended
questions in the questionnaire were analysed qualitatively. In what follows, I will
present each data collection instrument in detail together with data collection
procedures followed throughout the study.

3.6.2.1 The DCT as pre- and post-test. Data collection procedures in speech
act realisation studies range from role-plays, questionnaires, interviews, diaries, to
written production questionnaires. As Eslami-Rasekh (2005) claimed that a discourse
completion task is a good starter for pragmatics awareness focused activities in
which the students’ motivation, interest and attention are drawn. In accordance with
this, DCTs are considered practical, useful and convenient especially for the early
steps of learning and teaching communicative functions of language.

As Franch and Lorenzo-Dus (2008) mentioned in their study on natural
versus elicited data in speech act realisation, one of the most frequently used written
methods is the DCT. Typically, DCTs include a description of a situation and then a
short dialogue with an empty space for the learner’ response. The students are
supposed to fill in the blanks or write responses in the given space considering the
given situations and the interlocutor in that situation. Gass (1996) claimed that the
majority of the research on speech acts’ performances of non-native speakers,
employ DCTs as a data elicitation method. As Soler and Flor state (2008) DCTs have
been the most popular method of testing pragmatic ability. They are used both for
eliciting and measuring the learners’ production of speech acts. Additionally, due to
its practicality DCTs were utilized in this present study.

DCTs were originally developed by Blum —Kulka (1982) firstly in order to
compare the speech acts used by native and non-native Hebrew speakers. It was
suggested that in addition to its methodological advantages, this method has

theoretical advantages as well. Utilizing written elicitation methods provide
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researchers more generalized or stereotyped answers. Especially for cross-cultural
comparison between languages, such general speech behaviour is concerned as a
facilitator.

Likewise, I utilized a DCT in this study as well and the situations in the DCT
were adopted from Blum-Kulka et al. (1989). The DCT in the very beginning
consists of the fill out part for general information of the students including age,
gender, the year of start learning English and out of school contexts in which the 9"
grade EFL Turkish students have the chance to speak or hear English (See Appendix
A for the sample DCT).

The DCT in this study involved eight different situations occurring in various
contexts chosen according to the age, setting and the needs of the participants. The
situations were chosen according to the frequency of use and two of them (1* and
4™ were adopted from the study of Blum-Kulka et al. (1989).

In order to comply with the theoretical framework of politeness embraced in
this study, the situations reflected the politeness systems. As presented earlier, the
deference system involving the contexts where the participants are at the same social
level but with a social distance between them is reflected in the situations three, five,
and seven. The Solidarity politeness system, in the context of which the speakers are
at equal social positions with minimal distance between each other, is reflected in
only second situation. The hierarchy politeness system involving the contexts where
the participants are at unequal social positions with higher uses of involvement
strategies were seen in 1%, 4™, 8" and 6" situation.

The first situation from the discourse completion test occurs between a
student and a teacher. The student is supposed to require extension for performance
task. The social distance and difference in power between the participants is very
clear in this situation.

The second situation happens between a teenager who asks his/her parents to
give a lift and pick up back. The participants in this interaction can be regarded equal
in terms of the closeness between each other they seem close according to the
context.

In the third situation, the situation occurs between the speaker and his/her
upstairs neighbour. The speaker asks her/his neighbour to keep the child quiet. The
interlocutors in this context can be considered distant from each other in terms of

their relationship.
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The fourth situation is very similar to the first situation the participants of
which are socially different from each other. The student in this situation asks for a
repetition from his/her teacher about the details of project requirements.

The fifth situation offers a dialogue between socially equal but personally
distant two young people. This situation occurs between two recently met people
from the opposite sex. The speaker is supposed to require a new meeting from the
hearer.

The sixth situation figures as an example from daily lives of us. A customer
asks for a change for a production bought recently from the shop manager. The
situation seven takes place at a school library. The speakers do not know each other.
One of the speakers is supposed to ask hearer to obey the rules. Finally, the last
situation offers another sample of hierarchical politeness system as defined as

passing between socially distant interlocutors who have unequal social positions.

3.6.2.2 Student- based questionnaire. To investigate their perceptions of
pragmatics-integrated instruction in pragmatics, the students were given a
questionnaire which was adapted from Crandall and Basturkmen (2004). As referred
in the literature review section, they evaluated the materials which aim to raise
pragmatic awareness of requests in academic setting. Thus, the original purpose of
the questionnaire was the same with the goal of this study. In a similar vein, the
questionnaire targeted to investigate students’ thoughts in terms of whether they
enjoyed the lessons, activities, materials, and whether they think they had learnt new
request strategies in the implementation process. The questionnaire also aimed to
reveal the out-of-class reflections of the instructional period on the students. It
consisted of 3 parts; in-class, out of the class and comments. First part asked the
students to grade their ideas from 1 (strongly disagree) to 5 (strongly agree)
according to the agreement with the idea given. The second part only provided three
yes/no questions related with the students’ actions after lessons. Finally, the part
allotted to comments involved two open-ended questions to elicit students’ ideas and

suggestions on the lessons (see Appendix B for the student —based questionnaire).

3.6.2.3 Students’ reflective papers. To answer the second research question
investigating the perceptions of Turkish EFL students, ten of the participants were

asked to write reflective paper. The content was supposed to be based on the certain
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prompts given towards the instructional sessions administered for three weeks. The
students were asked to write their ideas considering these prompts (See Appendix C
for students’ reflective papers). The explanation and instruction for the students were
given in the students’ L1. The students were free to choose to write their reflective
papers in their L1 or in English. The aim was to enable the students express their

ideas more comfortably and easily using their first language.

3.6.2.4 Researcher’s field notes. The instructor also took notes during the
instructional treatment. Finally the observations and the notes that were kept during
the instructional period were written in an organized reflective paper format. These
ideas from the point of the teacher together with the students’ reflective papers added

to the qualitative data in order to determine certain themes in the perceptions.

3.6.3 Instructional Treatment. This section gives explanation of the
activities employed during the instructional teaching process. Much more detailed
lesson plans of the instructional process are presented in Appendix D.

The study was planned to be conducted during 3 weeks including eighty
minutes sessions each. However, in second and third week, 2 hours were not
sufficient and it was increased to two and half or nearly 3 in order to complete the
planned in class -activities. Additionally in the first week, the day before the lessons
started, the DCT as a pre-test was administered. After the lessons were completed in
the last week of instructional period, post-test was applied. Thus, the total hour that

was spent for the research study got 10 hours.

As stated previously, the focal speech act in this study was requests. The
instructional teaching was constructed by some techniques and a number of activities
adapted from various studies including Rose (1999), Washburn (2001), Gass (1996),
Crandall and Basturkmen (2004), Solar and Pitarch (2010), Eslami Rasekh (2005),
and Judd (1999). Additionally, two main techniques including presentation and
discussion of research findings on speech acts, and a student- discovery method
through observations, surveys, and/or interviews was employed in the instructional
treatment. Finally, planning the lessons and designing the activities are based on the
suggestions and the numerous techniques for learning, teaching, and assessing

pragmatic competence in L2 from the valuable source of Ishihara and Cohen (2010).
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In what follows, a brief summary of instructional plan for teaching requests will be

presented week by week (see Appendix D for the step by step lesson plans)
Table 1

Timeline for Instructional Treatment

Timeline Number of Lessons Duration per week Number of activities
per week

2" 3" March 2 (+ 1 lesson for Pre- 3x40 min. 7
tests )

16™ March 2 (+1 lesson for 3x40 min. 6

extension activities)

23" March 2 (+ 1 lesson for 4x40 min. 5
questionnaires and
reflection papers and 1
lesson for Post —tests )

Total 10 lessons 10x40 min. 18 activities + 2
DCTs(Pre-Post
Tests)+Questionnaire
and reflection paper
writing

3.6.3.1 The first week. In Week 1 of the instructional plan, 7 main activities
were implemented and it was considered as the Introductory Phase. In this very first
week, the goal was to draw the learners’ attention through presenting some real
examples of pragmatic failure and having them discuss the interactions. By the help
of this introductory phase, the learners had a general idea of what pragmatic

knowledge refers to.

In Activity 1 Warm-up: SS brainstormed about different manners in different
cultures. They discussed what they had done in previous lesson. T asked if the SS
think good manners are the same everywhere in the world. Then SS listened to
Miranda, an English woman married to a Russian, talking about manners. They read

the given questions for listening activity.

Activity 2 Listening: Teacher elicited T/F questions’ answers and elicited
request samples from SS’ notes, wrote them on board. T asked questions to activate

SS’ comparison of L1 uses
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Activity 3 Reading and discussing ‘A pragmatic failure incident’, a case from
Rose’s (1999) study was given to the students in the written form (see Appendix E
for the handout for the Activity 3). Their task was reading and discussing the related
questions in groups of four. Each group would report their views to the class. The
aim of this activity was creating an idea of the notion of pragmatics, introducing

pragmatics to the L2 learners.

In Activity 4 Speaking: Requesting in Your First Language, the previous
warm-up activity was followed with a speaking activity based on the questions
referring to the specific area of pragmatics that we would study on. A very general
question “How people request in your first language?” aimed to elicit what they
already know about requests. A number of questions focusing on the sociolinguistic
and sociocultural variables in making requests in the first language were discussed.
The aim was to draw the learners’ attention to the idea of the variables in L2 may be
similar to the ones in their L1 as was implemented in teaching pragmatic competence
sessions of Ahmed and Lenchuk (2013).

In Activity 5 Introduction of requests in terms of directness, the teacher made
a brief overview of the chosen speech act, requests in our context. The students were
provided with a basic introduction of requests. The strategies for performing requests
(e.g. directness, conventional indirectness, non-conventionally indirectness) and
typical request sequence were shown aiming a better understanding and appropriate
usage of the request strategies in target language. These strategies and the sequence
of request was our guide for identifying and categorizing the request samples for the
next activities in the instructional plan. The data was given based on the CCSARP
Coding Manual of Blum- Kulka and Olshtain (1984) (see Appendix F for the
worksheet).

In Activity 6 Video Watching: First T focused on the photos in the practical
English part from the course book. T Asked concept check questions SS watched the
video and they were presented request samples. The SS then were supposed to take
notes, make their own requests for the given situations in their books.

In Activity 7 Presentation: Input Enhance, this step of the lesson involved
showing the request sequence, types, and more information about requests. The
students were provided with a worksheet adapted from Yates and Springal (2010)

(see Appendix G). They were demonstrated the basic steps in request interaction in a
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context. The model helped students realize greeting, closing, expressing reasons and
supportive moves as well as the request proper. The students were given the input
about request types and syntactic modifiers. They were asked to give examples, and
to take notes of the examples provided by teacher.

Assigning homework; Observation: At the end of the introductory phase the
students were given the task of collecting data from their L1. They were supposed to
complete the data — collection worksheets provided by the teacher (see Appendix H).
The aim here is to collect naturally occurring requests, to have them compare their
findings with the natural occurring requests in L2 that will be shown in next
activities while doing pragmatic data analysis. As Eslami- Rasekh (2005) referred in
awareness raising activities in his study this activity was the student discovery
procedure in which the students become ethnographers and collect naturally

occurring speech acts. The aim here is also to make them observe language use in
both L1 and L2.

3.6.3.2 The second week. In Week 2 of the instructional plan, 5 main activities
were implemented. In second week, the goal was to provide learners examples from
real uses of requests, to show them various forms of requests through presenting
videos from sitcoms and movies. Additionally the rationale was to provide more
input related with request strategies. The learners also had the opportunity to practise

the input they gathered.

In Activity 8 Analysing requests: Translation activity, Elicited data collected
from the learners’ L1, was analysed firstly. The students translated to L2 with their
partners and reported back to class. Translation activity was a motivating technique
to help the students’ interest. It served as a tool to discuss pragmatic norms in
different speech communities and it helped students to reflect and develop
generalizations based on the elicited data. The students discussed the request types
and their sequence. The directness strategies, the units used in the act of requests
such as alerters, head acts, supportive moves according to the information given in
the first week will be analysed. Although this data collection method was a limited
one, the goal here was to enable students draw various views from this collection and
analysis of the speech act in their first language. Using L1 may be a useful way of
enabling students to get a well acquisition of pragmatics before the language itself.

Once the students know what they deal with, then English can be developed.
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Translation activities are referred as one of the motivation phase activities by Eslami-

Rasekh (2005).

In Activity 9 Presentation: Watching Video from a movie, this activity was
regarded as the presentation stage of this session. A film scene from the movie
“Falling Down” (1993) was used for this activity. The students first watched the film
clip without sounds. They were asked to predict what is going on. They tried to write
a sample dialogue for the scene that they watch and finally they watched it with
sounds. They compared their own dialogues and the real one. They were also asked
to observe and write the request samples they hear. The learners were asked to draw
attention to factors that affect the form of speech, such as status, social status, setting,

and the urgency of situation.

In Activity 10 Practice: Class discussion, After discussing social factors in
requests, the students was handed out the chart ‘Politeness factors in requests’ A
whole class interpretation and discussion of those factors was our goal for this
activity of the lesson and also the students were encouraged to add more factors to
the list (See Appendix I). The request samples collected by learners were evaluated

according to the worksheet given.

In Activity 11 Practice: Matching Exercise, involved students working in
groups. Each group was given a set of cards. Students had to sort out the cards of
request samples according to the following categories of requests strategies: indirect,
direct and conventionally indirect. The aim of this activity was to activate the
students’ knowledge about the functions and strategies for making requests, to revise
the baseline data with the help of a matching exercise. This exercise was adapted
from the activity in the study of Ahmed and Lenchuk (2013), the speech act type was
changed to requests from compliments (See Appendix J for the sentences and

strategy cards).

In Activity 12 Practice: Watching videos, students watched a very popular
and known sitcom that was selected regarding this age group’s interests. They
watched a scene in which they can find the examples of hints in a request, direct
requests, and an indirect request. SS realized, analysed and defined the requests, and

contextual factors that affect politeness through this entertaining part of the sitcom.
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Another video from a film this time was shown to SS for the purpose of
establishing the context to teach and demonstrate various request types, modifiers,
strategies, and all related factors in the act of requests. These questions were asked to
activate students in the teaching of requests: “Who makes the request first? Is the
request accepted? What is the relationship between three? How is the request made?
What language structures are used?” Additionally the questions employed another
role as Soler and Guzman Pitarch (2010) used for their learners’ self-evaluation

activity after watching scenes from movies.

In Activity 13 Production: Role-Play, The production step of this session was
role- play. Students were given out the role — cards, vocabulary was checked
beforehand and they were asked to carry out it. (See Appendix K for the role-cards)
Role —play activity served as useful tool to facilitate assessing students’
development, the activity gave the teacher the opportunity to compare students’
choice of strategies of using speech act under study. Carrying out the roles took more
time than predicted and the role-play activity extended to the nest lesson. Students
were asked to record their dialogues in order to listen and evaluate with class in the

next lesson.

Homework task: the students were asked to watch one or more sitcoms of
their choice and note down several samples of the speech act we are studying,
including contextual information in addition to the characters’ relationship. The
observations of the students would be our focus for the next lesson’s class
discussion, group activities, or role plays. Using various sitcoms provided students a
rich listening tool and the opportunity to expose various accents in addition to

pragmatic norms.

The studio audience laughter in sitcoms offers a wvaluable source of
information in terms of the natural language, appropriate and inappropriate models of
speech, verbal and nonverbal behaviours of characters. Through this task student
discovery procedure as a cognitive awareness activity referred by Judd (1999) was

conducted as the basis to in class activity for the following lesson.

3.6.3.3 The third week. In Week 3 of the instructional plan, 5 main activities

were implemented and it was considered as the practice and production. In this last
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week, the goal was to make learners use the information they received as much as

possible.

In Activity 14 Revising Requests: Conversation analysis, First activity of the
third week was the analysis of the students’ observations collected from sitcoms. The
students were asked to find the speech act, define it according to the directness
strategies, find some other units such as alerters, head acts, supportive moves were

the warm—up activities in the beginning of the third week’s pragmatic focused lesson.

In Activity 15. Presentation: Watching video clips from sitcoms, in the
presentation stage of the lesson students were provided with another short clip from
the same sitcom “How I met your Mother”. During the first watch without sound, the
students were asked to write their own dialogues. They were asked to guess the
conversation judging by setting, environment, non-verbal behaviours, and gestures of
the actors. Then they reported it to the class. This activity will be done as a group
activity. Afterwards they watched the clip with sounds and identify the speech forms
used for making request. For the final stage, teacher had the students discuss actor’s
relationships, and how it affected the language they used. The scripts were provided
and analysed by SS. Activities including watching sit coms were inspired and
adapted from Washburn (2001) offering a rich source for pragmatic language
teaching and learning. The students watched the video, and then asked to write a new
dialogue for the scene they watched. They were free to make a few changes in the
relationships of the actors. The place, time, and the situation would stay same. They
needed to give information about the change in the beginning of their dialogue. They
had to include at least two request utterances in their dialogue. SS played it in front

of the class.

In Activity 16 Speaking: “Could you do me a favour?” activity, this was a
communication activity from the course book of the class. Students were given four
verb phrases and were supposed to make requests using them. They were required to
speak as many students as possible. Students finally reported how many different
requests they received and what they were. This activity ended with whole class

discussion on the politeness factors, appropriateness of the requests produced by ss.

In Activity 17 Production: Students’ production of requests. SS wrote

situations that needed requests on a blank sheet with necessary contextual
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information. They swapped their papers. After identification and reading of all
situations to make them clear and understandable by all participants, they were asked

to produce appropriate answers using appropriate request types.

In Activity 18 Practice: Using Request Interactions Students were provided
with a dialogue and an empty chart showing the stages of request interaction.
(adapted from Yates & Springall, 2010) (See Appendix L). SS filled the chart with
their partner and checked their answers with whole class. Finally Students were
given a table which summarise all necessary information about request types and
examples. They prepared their own request interactions for the given situations
selecting the phrases from the chart with their partner (See Appendix M). All tasks
are shown in details in the lesson plans with all the worksheets and written sources

that were assigned.

3.6.4 Data Analysis procedures. The data collected for this study were
analysed from two aspects as quantitative and qualitative. The quantitative data was
analysed by means of coding according to the categories defined in the CCSARP
coding manual by Blum-Kulka et al. (1989).

As mentioned above, CCSARP is the investigation of two speech acts in
seven languages. The general aim of the project is to establish types of related speech
acts in different contexts across variety of languages, cultures and native and non-
native varieties. According to the findings of CCSARP, the list of features was coded
for requests and apologies are given in the following.

Head act is explained as the request proper by Blum- Kulka et al. (1989).
They vary on two dimensions as strategy types and perspective which were used to
analyse the data and reach conclusions. There are nine strategy types as shown in
Table 2. The strategies were ordered according to the directness level in the coding
manual. On top, it started from the direct strategy mood derivable, hedged
performatives, obligation and went towards the conventionally indirect strategies like
want statements, query preparatory and then non- conventionally indirect level
including hints in the bottom.

Another aspect of requests is the perspectives of the head acts, which constitute
a valuable source of variation in requests. For example, if the request is speaker-
oriented, as in can [ have it? Then this perspective is defined as speaker dominance.

On the other hand, if the focus is on the hearer as in Can you make it? This is defined
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as hearer dominance. Another perspective is speaker and hearer dominance using we
as the agent of the request head act. If there are passivization and neutral agents, then

it is considered as impersonal in terms of request perspective. Therefore, the analysis

of perspective in requests in this study was done accordingly.

Table 2

Request Strategy Types-Definition of coding categories and Tokens

Strategy types Definition Tokens

Mood derivable Includes imperative utterances in which the Give it to me.
grammatical mood of the verb indicates Leave me alone.
illocutionary force

Performatives Includes the utterances in which the Iam asking you not to park the
illocutionary force is clearly explicitly referred car here.

Hedged Involves the utterances the illocutionary force of I would like to ask youto give

performatives which modified by hedging expressions your presentation a week

earlier.
Obligation Includes the utterances that signal the obligation  You will have to move that car.
statements of the hearer to do the act.

Want statements

They represent the speakers’ desire such as “I
want”, “I really wish...”

I’d really wish you’d stop
bothering me.

Suggestory Involves the utterances that include a suggestion “How about helping me?”
formula of speaker for the hearer.
Query Includes the utterances which refer to Could you clear up the kitchen
Preparatory preparatory conditions like ability, willingness please? Would you mind
as generalized for any specific language. moving your car?
Strong Hints They are the utterances which contain reference You have left the kitchen in a
to one of the object of requested action. right mess.
Mild hints They are the utterances that have no reference to “I’ma nun” (in response to a

the request head act but they are predictable
from the context.

persistent hassler)

Additionally, CCSARP presents internal modifications, upgraders, and
downgraders that modify the requests by either mitigating the impositive force or
increasing the impact of request using syntactic choices. Subjunctive, conditional,
aspect, tense and the combinations of these are listed as syntactic down graders in
CCSARP coding manual while politeness markers please, understater Could you
help me a bit?, hedge kind of, subjectivizer I think , downtoner just, maybe, cajoler

you know and appealer Why don’t we talk for a bit okay? Right? are lexical or
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phrasal downgraders as well. Upgraders include intensifiers really, importantly,
expletive Clean up that disgusting mess, time intensifier do it right now, lexical up-
toner and the combinations of these.

In addition to head acts, requests might also incorporate supportive moves.
Such moves can be placed before or after head-act, and are considered external
modification. These moves also have specific types as mitigating or aggravating the
request. Mitigating supportive moves are namely preparators, getting a
precommitment, grounder, disarmer, which prepare the hearer to the request, promise
of reward, and imposition minimizer. Preparators are the sentences which prepare the
hearer for the request (e.g. Have you got a few minutes sir?) Getting a pre-
commitment is the act of trying to commit the hearer in checking any potential
refusal such as Could you do me a favour and bring your notes tomorrow?.
Grounders are the utterances where the speaker expresses reasons, explanations for
the request as in [ missed the class yesterday. Could I borrow your notes?. Disarmer
is the attempt to remove any potential refusal or objection of the hearer (e.g. I hope
you don’t think I'm being forward but is there any chance of a lift home?). Promise
of reward as clear from its name as another type of supportive move involves
utterances of promising something as a reward for the request (e.g. I/l finish your
homework if you can tidy my room). Finally, imposition minimizer is the utterance
that the speaker uses to reduce the imposition on the hearer such as Can you give me
a lift, if you are going my way?.

Aggravating supportive moves on the other side are listed as; insulting,
threating, and moralizing. Insulting includes utterances that strengthen the need for
the request by insulting words. Threating clearly involves threating words or
sentences such as I/l call the police if you don’t stop this noise. Moralizing includes
the expressions and utterances which refer to moralistic norms (e.g. You are at
school, can you be quiet?)

In order to answer the first research question, the elicited data of DCTs were
coded according to these general categories described in CCSARP. The number and
the frequency were calculated for the use of all these features in requests. Therefore,
descriptive statistics were used as a means of data analysis in this study.

As for the second research question, the data from the student-based
questionnaires and reflective papers were analysed qualitatively. Additionally, the

data in the DCT were coded by a second coder who has been conducting a similar
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study on requests, and 95% agreement was reached in the coding of request head acts
and supportive moves. As for the discrepancies or differences, we explained our

rationale to each other and mutually decided on the most possible category.

3.6.5 Trustworthiness. Lincoln and Guba (1994) emphasized the significance
of trustworthiness of a study addressing trustworthiness as the indicator of its worth.
According to them, trustworthiness should involve credibility, transferability, and
dependability. These terms are traditionally used in qualitative research, and can be
replaced with internal validity, generalization, and external validity in quantitative
research. Similarly, Ary et al. (2010), suggested that there are two important
concepts that researchers have to consider carefully, when they use measuring
instruments. These are validity and reliability. The first one, validity, is described as
the most important feature in the evaluation and development of measuring
instruments; and reliability of a measuring tool refers to the consistency of measure
with what is being measured.

Regarding the abovementioned features, this study maintained validity in
several ways. First of all, the researcher spent adequate time in the research field to
learn and understand the literature through prolonged engagement. Thus, a very
detailed and thorough reading, comparison and contrasts were made to establish
validity in the study. In other words, the constructs to be measured in this study were
theoretically informed and supported by relying on relevant literature. Finally, expert
opinion was received on several aspects of these constructs to be measured and at all
levels of preparing the instructional plan and the treatment in this study.

As for sampling, the participants were also good representatives of the target
population because of the fact that it was an intact classroom at a state high school.
Specific information about the setting and the participants were given in details for
the purpose of allowing the audience to make connections with their own context.
Therefore, the purpose of this study is not to make generalizations but findings can
relate or be transferrable to other similar EFL contexts.

Reliability was also the main concern in this study, and similar to validity, it
was taken care of in many ways. First of all, before the application of DCTs, they
were given to a very similar group of Turkish EFL learners for piloting purposes. In
order to see if they encounter any kind of difficulties or misunderstandings, their

comments and feedback were utilized to make sure that situations are clear. In
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addition to this, the situations were selected and prepared relying on Blum-Kulka et
al. (1989), after a detailed and long revision of the related literature. As mentioned
previously, the coding of the responses was made twice for intercoder reliability.
Finally, the study employed triangulation method by making use of both
qualitative and quantitative techniques; pre- and post-tests, students questionnaire,
reflective papers, and researcher’s field notes for the purpose of conformability. As
Dornyei (2007) claimed, words put meaning to numbers and numbers increase the
value of words. Triangulation method contributes to produce evidence for validity of
research findings through the convergence and corroboration of results. The evidence
that elicited from multiple methods additionally helps to raise the generalizability —

which means external validity- of the results.

3.6.6 Limitations. One of the limitations of this study can be related to the
number of the students in the classroom. To apply an effective and fruitful language
lesson, the number of the participants in a classroom could have been less. The
number of the students could prevent them from performing role-play activities, and
viewing film scripts. It was necessary to keep some activities limited with a certain

number of participants.

Another limitation for the present study can be regarded as the duration of the
instructional teaching period. As mentioned in procedure section, the study was
administered in 10 sessions of 40 minutes totally within three weeks. The duration of
the sessions could have been extended in order to enable all participants join and
benefit from the activities more. For some activities, not all students could be given a
chance to express their findings due to the time limitation. However, the number of
the participants was sufficient for responding to the research questions in the study
especially when compared to similar studies in the literature. Nonetheless, a larger
group of participants would be helpful to generalize the results of this study even

further.
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Chapter 4: Findings

4.1 Introduction

This study aims to investigate the effect of teaching requests in English on
Turkish EFL 9th grade students. Consequently, various pragmatics-oriented activities
and materials have been designed and utilized during the instruction period.
Additionally, the study explores the perceptions of Turkish EFL 9" grade students in
this study on their experiences throughout the pragmatics-based instruction.

To shed light on the abovementioned issues, two specific research questions
were addressed:

1. What is the effect of instruction on the speech act of requests on Turkish

ninth grade EFL learners?

2. What are the perceptions of Turkish ninth grade EFL learners on

instructional pragmatics?

Therefore, in this section, the findings with regard to these two research

questions will be presented in the same order.

4.2 Types and Frequency of Request Strategies in Head-acts

In order to answer the first research question, a DCT was applied as pre and
post-tests. Then, the responses in these pre and post-tests were comparatively
analysed. Table 3 presents the type and frequency of request strategies by Turkish
EFL 9" graders in both tests.

The overall number of request strategies used by Turkish EFL 9" graders in
this study is 165 in pre-tests and 175 in post-tests. In other words, the analysis
revealed that the students used only 10 more request strategies in post-tests (around
4%). The number of the non-answered (NA) situations was twenty-eight in pre-tests
while it was twenty in post-tests out of 208 (Twenty six participants multiplied 8
situations) in total.  Additionally, the most frequent type of requests was ‘query
preparatory’ both in pre-tests (50%) and post-tests (57%). However, it needs to be
underlined that the students increased their use of “query preparatory” 7% in post-
tests. As presented earlier, query preparatory strategy type contains utterances that

refer to preparatory conditions such as ability and willingness.
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Table 3

The Number and Frequency of the Request Headacts in Pre-tests and Post-tests

Strategies Numbers (N) Frequency (%)
Pre Post Pre Post

Mood Derivable 30 17 18 10

Performatives 0 0 0 -

Hedged 1 5 1 3

Performatives

Obligation 10 5 6 3

Statements

Want Statements 30 30 18 17

Suggestory 6 10 4 6

Formulae

Query 84 101 50 58

Preparatory

Strong Hint 3 2 2 1

Mild Hints 1 5 1 3

Total 165 175

The following are the typical examples of the category of query preparatory
that were mostly utilized in the dataset by Turkish EFL students in this study:

Can you repeat it for me?

Could you please extend the due?

Would you mind giving me a lift to my friend’s home?

However, although “want statements” and “mood derivable” were the second
most frequent strategies in pre-tests (18% for both), the first one did not change and
the latter dropped sharply to around 10% in the post-tests .As presented previously,
mood derivable requests involves imperative utterances e.g., Be quiet! from the
situation seven). In pre-test results, the total number of the head acts utilized mood
derivable strategy is 30 while it was 17 in post-test results. In other words, there was
a 10% decrease in the use of mood derivable requests in the post-tests. The number
of want statements was the same in both tests. However, the linguistic choices of the
participants for ‘want statements’ showed a remarkable difference in both tests. In

the pre-tests, Turkish EFL students overwhelmingly realized a want statement by
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employing I/ want you to whereas they evidently switched to more indirect forms of
this category. In other words, the difference was not observed in the number or
frequency but variety of linguistic choices for this category. The request head acts
that were coded as want statement in post-tests were the following:

I would like you to give us more time.

1'd like to change it.

Additionally the want statements found in post tests were mostly in past tense
as in the example:

I wanted an hour for the interview.

Similarly, ‘obligation statements’ were also lower in post-tests (3%) than pre-
tests (6%). The obligation statements such as “You mustn’t talk here”, “I think you
should obey the rules” were used more in pre-tests. Yet, an obvious increase was
observed in the categories of hedged performatives (%1 in pre-tests and %3 in post-
tests), suggestory formulae (% 4 in pre-tests and % 6 in post-tests), and mild hints (%
1 in pre-tests and % 3 in post-tests) in comparison of pre-tests and post-tests. Finally,
performatives were never used by Turkish EFL 9th graders in this study.

There is also increase in the number and frequency of hedged performatives.
It increased from one to five in total.

Here are some samples of the answers:

1 was hoping to talk to you about an extension for the performance tasks.

1'd like to ask you about the extension for our performance works.
were of the most frequent request forms in both tests.

The category of suggestory formula was employed in post- tests more than it
was in pre- tests. It was observed that a suggestory formula was mostly used in
situation 5 to ask for a new meeting. The situation itself involved suggestion
meaning. Suggestory Formulae contain a suggestion as in a pre-test answer

Shall we go on to see the new film on Saturday?

The use of hints was very rare when compared to other request strategies.
Strong hints were used three times totally in pre-tests while they were used twice in
post- tests. One sample from the post-tests for strong hints is presented below:

You know, I do have a phone number

This sentence was given to make a request for arranging a next meeting with
someone special to a young girl or boy. There is a partial reference to the element

needed for the required act. Mild hints, including no reference to the request proper
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but are apparent from the context, were utilized 5 times in post-tests, and only once
in pre-tests. For example, here is a library was used to imply you should be quiet or
could you be quiet in situation seven in which the conversation took place between
students who do not know each other.

All in all, as it is shown in Table 3, the number and the frequency of four
request strategies (hedged performatives, suggestory formulae, query preparatory,
and mild hints) increased in post- tests. On the other hand, the number and the
frequency of four strategies (mood derivable, obligation, want statements, and
strong hints) decreased. The category of want statements stayed same in both tests.
But generally the total number of the request strategies showed an increase in post-

tests.

4.3 The Use of Syntactic Modifiers

The use of syntactic modifiers in pre and post-tests was analysed according to
the coding manual CCSARP by Blum-Kulka et al. (1989) as addressed in
methodology.

Totally, 12 types of syntactic modifiers were analysed. The total number of
the modifiers used in pre-tests was 72 and 172 in post-tests. Overall, the number of
each modifier in pre-tests was either none or very limited except for the category of
politeness markers. Turkish EFL students in this study employed seven types of
modifiers in their pre-tests. These were namely politeness markers, conditional,
subjectivizer, understater, hedge, time intensifier, and cajoler. However, the findings
indicate that the students remarkably used more syntactic modifiers in their post-
tests. The participants in this study employed 12 types of modifiers in post-test. The
modifiers used in post-tests in addition to the seven modifiers in pre-tests, were
downtoner, tense, appealer, aspect, and upgrader. Unlike pre-test results, it was
possible to observe considerable increase in each type of modifier as well.

The use of downgraders and upgraders modifying the head —act was shown in
Table 4.

As for the modifiers, the most frequent five categories were downtoners,
politeness marker, tense, conditional, and subjectivizer. First of all, the number of
downtoners in all situations employed in post-tests reached to 49 from zero (0 % in

pre-tests and 28 % in post-tests).
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Table 4

The Number, Frequency and Types of Syntactic Modifiers

Syntactic Numbers (N) Frequency (%)
Modifiers

Pre Post Pre Post
Downtoner 0 49 0 28
Politeness 55 47 76 27
marker
Tense 0 20 0 12
Conditional 6 17 8 10
Subjectivizer 4 7 6 4
Understater 5 6 7 4
Hedge 1 6 1 4
Appealer 0 6 0 4
Aspect 0 5 0 3
Time intensifier 1 4 1 2
Upgrader 0 2 0 1
Cajoler 1 2 1 1
Total 72 172

Secondly, the total number of Politeness markers that were used in pre- tests
was 55 and it got 47 with a small decrease in post -tests. Additionally, in pre-tests,
there was no use of tense but this modifier were utilized totally 20 times in post-tests
(0 % in pre-tests and 12 % in post- tests) / wanted to ask for a change. Similarly, the
use of conditional types increased to 17 from 6 in post- tests. Finally, the number of
subjectivizers in pre-tests increased in post-tests (6 % in pre-tests and 4 % in post-

tests). I think we should meet again. I think you should be quiet.

The use of understaters changed very slightly after instruction it got 6 when
it was 5 in pre-tests. The number of the hedge as a modifier type increased to 6 from
1 after instruction (1 % in post-test and 1 % in post-tests). Appealer, aspect and

upgrader usage emerged after instruction while none of them were used in any
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situations previously. The modifier category of aspect was utilized 5 times (3 %) in

post-tests while it was not used in pre-tests (0 %).

The number of upgraders (from 0 to 2) and cajolers (from 1 to 2) used in post

-tests increased one or two times more. The examples of cajoler and upgraders from

DCTs;
As you know, we re in the library, be quiet!
I really need you to give more time, this is very important.

The results generally showed that there was an increase in the variety and the
number of modifiers that were employed after instructional treatment. The number of
the modifiers employed in post — tests showed a clear increase in the variety as well
as the frequency got higher. Out of 12 syntactic modifiers 5 modifier types used only

in post-tests after instruction (e.g., downtoner, tense, appealer, aspect and upgrader).
4.4 Request Perspectives

As it was presented in previous section (see Data analysis procedures 3.6.4),
request perspectives provide a rich source for variation. The requests employed in
pre- and post-test situations by participants were coded under four categories
according to the viewpoint of related verb of the head act: the hearer dominance,

speaker dominance, speaker and hearer dominance, and impersonal.

Generally speaking, the findings demonstrate that Turkish gth grade EFL
learners used 119 hearer dominance perspectives Can you give us more time please?
, 29 speaker dominance perspectives I want to exchange it. 13 both speaker and
hearer dominance perspectives Can we have an interview for the school magazine?
In post-tests, on the other hand, the number of hearer dominance perspectives was
113, speaker dominance was 33, and both speaker and hearer dominance was 19.
There was no use of impersonal perspectives in the entire data. Table 5 shows the

frequency and the number of the perspectives used in requests in pre and post- tests.

As shown in table 5, the number of hearer dominance perspective decreased
in post-tests (74 % in pre-tests and 68 % in post-tests) in contrast to speaker and
speaker- hearer dominance use since they indicated increase after instruction. There

was no usage of impersonal dominance perspective in any tests.
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Table 5

The Number of Request Perspectives in Pre-tests and Post-tests

Request Pre-Tests Post-tests
Perspectives N % N %
Hearer 119 74 113 68
dominance

Speaker 29 18 33 20
dominance

Speaker and 13 8 19 12
hearer dominance

Impersonal 0 0 0 0
Total 161 165

4.5 The Use of Supportive Moves

Requests are usually followed or preceded by utterances intending to mitigate
or aggravate the request act. These utterances which are external to the request
proper and which occur before or after the head act are named as supportive moves
as suggested in Blum-Kulka et al. (1989). The types of supportive moves and their

explanations with examples were explained in Chapter 3.

The responses of participants to the situations in the DCT indicated that the
students made use of various supportive moves both before and after the instructional
period. The total number of supportive moves in pre-tests was 114 and 199 in post-
tests. In other words, all the types of supportive moves including both mitigating and
aggravating effect were used more frequently in post-tests (27%) except for the
category of grounders. Grounders, in which the speaker gives reasons, explanations,
or justifications as it was explained in Chapter 3, were the most frequently used type
in both tests. Although the number of grounders stayed same (N=85), the frequency

of its usage decreased due to the increase in the variety of other supportive move

types.

55



Table 6

The Variety and Number of Supportive Moves in Pre-tests and Post-tests

Supportive Moves Pre Test Post Test

N % N %
Preparator 9 8 45 23
Getting a precommitment 0 0 4 2
Grounder 85 75 85 25
Disarmer 12 11 44 22
Promise of reward 1 1 5 3
Imposition minimizer 1 1 0 0
Threat 1 1 4 2
Moralizing 5 4 12 6
Total 114 199

The number of preparators was 9 in pre-tests and it became 45 in post-
tests.(The frequency was 9 % in pre-tests and 23 % in post-tests) Some of the most

frequent examples of preparators in the post-tests include:
Have you got a few minutes sir?
I was wondering if you had a moment.
Could I have quick word with you?

None of The Turkish EFL students in this study used the category of getting a
precommitment in pre-tests, but they used it four times in post-tests after instruction.
For example, Could you do me a favour and tell your son to be quiet? was one of
these responses in the third situation in the DCT. Similarly, the supportive move of
promise of reward was only used once in pre-tests but it was utilized by five students
in post- tests. For instance, for the second situation in the DCT, the utterance if you
do this for me, I promise I'll finish all my homework tomorrow was provided by the
student and coded as this type of supportive move. In a similar way, the category of
moralizing was used once in pre-tests and it increased to 5 in post-tests. Majority of
the moralizing supportive moves were used for situation seven that takes place in the

library. One such response was we are in library and library has rules.
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The participants employed 12 disarmers in pre-tests while they used them
nearly 4 times more (44) in post-tests. (The frequency of disarmers was 11 % in pre-
tests and got 22 % in post-tests) Responses, such as I know you are always busy with
meetings, and [ know you don’t like this situation, were samples of disarmers from
the DCTs as post-tests. Furthermore, the students used the supportive move of threat
only once in pre-tests whereas it appeared four times in the post-tests. Some of these
threats were; You must obey the rules or I'll call the security! and if you don’t make

him stop I'’ll speak to the manager!

To sum up the general findings about the supportive moves employed by the
participants, it can be said that there is an increase in the frequency of usage of the
“preparator”, “disarmer” , “moralizing” , “threat” supportive move types in post-test
when compared with pre-test results. The numbers and the frequencies doubled in
comparison to their amount in pre-tests. In contrast to other supportive moves
“Imposition minimizer” was only used once in pre-tests while it was not employed in
any situations in post-tests. However, as it was presented in Table 6, there was a
remarkable increase in the total number and frequency of the supportive moves in

post-tests.
4.6 Perceptions of Turkish 9™ Grade EFL learners on the Teaching of Requests

In order to answer the second research question, the students were given a
student-based questionnaire after three weeks of instructional teaching of pragmatics.
For the same purpose, in addition to the student based questionnaire was
administered. Ten participants, who were randomly chosen, were asked to write
reflection papers. They were asked to express their own ideas according to some
prompts given to help them consider on the various aspects of the lessons. The
students were asked to write the reflection papers in their first language in order to
make it easier for them to express what they think. This was also facilitative in
eliciting more data with regard to their reflections. The teacher’s field notes kept
during the instructional period was also helpful to reach some findings concerned

with the students’ perceptions from various aspects.

4.6.1 Perceptions on the activities of the instructional treatment. In order to

explore the perceptions of the Turkish EFL students’ on the activities of the
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instructional period, three data sources were benefited: the student-based

questionnaire, reflective papers of the students, and the teacher’s field notes.
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Figure 1. Bar Graph showing the students’ answers to the four questions in, in- class

part of the student-based questionnaire.

As it was presented in Figure 1, the answers to the first question in the
questionnaire reveals whether they found the lessons interesting or not, 15 students
gave four points, while none of them strongly disagreed or strongly agreed. In the
second question checking the students’ opinion about the usefulness of the lessons,
20 students thought that they were useful. As for the third question, the students were
asked if the lessons were fun. More than the half of them graded positively while two
of them were strongly disagreed. Finally, the fourth question was about the
comparison of the instructional lessons with the usual lessons in terms of enjoyment.
The idea that supported the superiority of the instructional period to traditional

lessons was agreed by 20 students while 6 of them thought negatively.

Students also referred to the usefulness of that kind of instructional teaching
of requests in their reflective papers. They all agreed with the idea that these lessons
were useful for them. They reflected that to learn how native people make requests in
daily life, how many different uses there were, is very important to be able to
communicate correctly. All students wrote that the lessons were different, enjoyable

and useful for learning daily use of language. A few students wrote about the need
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for learning speaking. They claimed that they learnt grammar well but they should

learn the ways to speak.

Similarly the students also made a comparison between two types of lessons,
traditional English lessons and instructional lessons of teaching requests, in their
reflection papers. The activities especially writing dialogues and acting them in front
of class were very enjoyable for some students. They thought that the information
was quite new, and they were good at producing nice dialogues. Some thought that
the lessons were nice and useful, but it would be impossible for them to learn
language without the knowledge of grammar they used to learn in usual lessons.
They defended that this kind of teaching should be integrated into the traditional

English lessons.

As a grounding for reflective papers, the second part of the questionnaire
included questions about if the activities were shared or even utilized after the
instruction. This second part of the questionnaire aimed to check their perceptions
outside the class. Eleven students shared their ideas about classroom activities after
the lessons with their friends or parents while fifteen of them did not. Twenty-three
students answered the question about their attention to the requests made by other

people positively and three students answered the same question negatively.

As for the criticism of these pragmatics-oriented lessons, only one student
mentioned the duration in the reflective paper. He found the period long, while a few
students thought the lessons could have been longer because we needed to keep some
activities shorter. Thus, by also looking at the teacher’s field notes together with
questionnaire and reflective papers, it was found that overall perceptions of students
were positive. During the first week, for example, the teacher noted that the amount

of participation in the lessons were higher when compared with the usual lessons.

4.6.2 Perceptions on the materials. Using the same data sources as
questionnaire, reflective papers and teacher’s field notes, the perceptions related with

the instructional materials were elicited.

The 9" grade Turkish EFL students expressed their idea on the instructional
material of teaching requests through the reflection papers and the student-based

questionnaire, especially through the question asking whether they re-read the
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worksheets given in class. Among ten reflection papers all of them explained that the
most interesting and enjoyable part of the lessons were watching scenes from the
movies and sit-coms to see different request types. They expressed they loved
watching movies and for a lesson, in order to learn a new function in English they
enjoyed watching especially funny videos. The students claimed that watching

movies, making activities before and after watching were unforgettable for them.

Some participants referred that the activities in lessons made them realize and
be aware of the requests that they heard in English movies. After these lessons the
students became more interested in requests. Some mentioned that they had not
known that some similar ways used to request in English as they used in their L1.
“After these lessons, I can easily make requests as I do in my L1” was an expression

indicating the students’ idea towards the lessons.

One student wrote that he/she liked receiving a lot of worksheets which he/
she found different and interesting since normally they follow the activities on their

course books.

According to the responses given to the third question, in out of class section
in the questionnaire, it was found that the worksheets that were used in lessons were

re-read by twelve students while fourteen of them did not read them again.

Another opinion related to the materials was the difficulty of some English
explanations written in worksheets used during the lessons. Even though the teacher

explained in Turkish, it would be better for them to be in L1 according to a student.

Among the teachers’ notes, there was the fulfilment of the students’ of the
first homework task after the first week of instructional period. The students found
the task and the material easy and enjoyable to complete. Students liked to complete

data collection worksheet adapted from Rose (1999).

The students liked the task in which they were supposed to match the
example sentences with the correct supportive move cards. Most of the students kept
the cards and sentences for themselves. They enjoyed doing this activity and this
indicated that the students had positive perceptions on the material provided by the

teacher.
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In the very beginning of the instructional period, in order to raise pragmatic
awareness, the teacher provided an incident for students and they read and discussed
on the event. The majority of the students found the story funny and they tried to find
similar incidents to share in classroom. Overall, all participants’ comments were
positive and they thought that the lessons were enjoyable, useful and they thought

these lessons should continue.
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Chapter 5: Discussion and Conclusions

5.1 Discussion of Findings for Research Questions

The aim of this study was to investigate the effect of instructional pragmatic
teaching of requests on the Turkish 9 grade EFL learners. Additionally, it explored
the perceptions of the participants on instructional teaching. In this section, I present
the discussion of findings for each research question as well as pedagogical

implications and future research directions.

5.1.1. Discussion of findings of research question 1. What is the effect of
instruction on the speech act of requests on Turkish ninth grade EFL learners?
The first research question attempted to investigate the effect of instruction on the
participants’ speech act of requests. The effect of instruction was examined from 4
various aspects given as the subset of the 1% research question. The effect of
instruction was observed regarding the use of request strategies, internal syntactic

modifiers, request perspectives and finally the supportive moves.

The findings of the study showing the increase in the number of request
strategies indicate an observed effect of the instruction on the use of request
strategies of the participants. The decrease in no-answered situations in post-tests
also shows the positive effect of instructional treatment on the students’ speech act
performance. The findings match with the Olshtain and Cohen’s (1990) claim on the

benefit of instruction analysing the variety of apology strategies.

According to the results of the study, there was a decrease in the use of mood
derivable strategy as well as obligation statements in the post -tests when compared
with the use in pre-tests. This can be interpreted as a result of the fact that,
imperatives are the most known and easy ways for Turkish students to express their
wants and wishes. Obligation statements also constitute easy and earlier stages of the
9™ grade curriculum of English lesson in that type of Anatolian schools. Before
instruction, the Turkish EFL 9™ grade learners used these two strategies more than
they did in the post-test responses. This finding is also considered as the evidence of

the positive effect of instruction on the variety of employed request types.

62



Furthermore, the raise in the number and frequency of hedged performatives,
suggestory formula, and mild hints support this conclusion. In that sense, the findings
related with the strategy types and the use of internal modifiers showed similarity to
the Safont’s (2003) findings. The positive effect of instruction on the range of
request strategies was confirmed with the Salazar’s (2003) conclusion of the study on

the instructional effect in English requests by speakers of Spanish.

Regarding the overall use of internal syntactic modifiers, a significant change
is observed in the total number of their use in post-tests. After instruction,
participants used modifiers 100 times more. This is a remarkable increase which
indicates that instruction influenced the Turkish 9™ grade EFL learners’ requests
performances including their use of modifiers’. The pre-tests responses showed that
except for politeness marker please, the number of other modifiers were very limited
in pre-tests. This might be related to the role of the participants’ L1 since the
equivalent lexeme is also used frequently in Turkish requests. Furthermore, when the
pre-test number of other types of modifiers (e.g., downtoner, tense, conditional,
hedge, appealer, aspect, time intensifier, upgrader, cajoler) compared with post-test
results, it is very clear that there is instruction effect on the students’ request
performances. The participants benefited from instruction in terms of learning and
using new modifiers in the act of requests for different situations. This finding is
parallel with the conclusion of Rose’s (2005) study on the effect of instruction in
second language pragmatics, which reveals that, instructed learners outpace the
uninstructed ones. Pedagogical intervention has a facilitative and positive role on the

teaching of pragmatics to language learners in EFL context.

As presented earlier, the findings demonstrated that there was a decrease in
the students’ use of more direct strategies such as mood derivable strategy as well as
in obligation statements, and the stability in the use of want statements. However, the
more indirect strategies like suggestory formula, query preparatory, and mild hint
displayed a significant increase. Therefore, the increase in indirect strategies and the
decrease in direct strategies portray the relation between the pedagogical intervention
and the politeness and directness level of the requests produced by learners. The
increase in more indirect strategies, and decrease in direct strategies indicate that

instruction effected students’ requests in terms of politeness and directness.
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Another aspect of the analysis of the results was the effect of instruction with
regard to variety in the use of requests strategies. In other words, the variety of the
strategies, modifiers, and supportive moves indicated an observable increase. Apart
from the numbers, the linguistic choices differed in number. For instance, the number
of query preparatory increased to 101 from 84 but the variety in the linguistic forms
could be realized very easily when the DCTs were analysed. Similarly, the decrease
in non-answered situations and significant increase in supportive moves justify the
effect of instruction on the variety of students’ request preferences in the given
situations. This conclusion could be connected with the positive relation between the
variety of input and the variety of pragmalinguistic choices. The students’ request
realization ability was developed by the instructional treatment in this study.
Additionally, they started to consider the social and contextual factors more and
selected more appropriate request strategies, modifiers and mitigating or aggravating
utterances to make their speech acts more appropriate to the situations given in the
DCTs. Thus, the study also created awareness in Turkish EFL students in this study

with regard to sociopragmatic aspects or factors.

The results related with request perspectives used in pre-tests and post-tests
show that while hearer dominance use indicate a small decrease in post-tests, speaker
dominance and speaker and hearer dominance indicate a small increase. Although
the change in the perspective selection of the students was not very big, the
difference can be also explained as a reflection of instruction effect on the

participants’ request performances.

There are also striking differences in the number and the frequency of used
supportive moves. The total number of supportive moves in pre-tests increased
significantly according to the analysis. In post-tests it was observed that all requests
had at least a supportive move. This finding highlights the positive effect of
instruction on the use of supportive moves in requests by 9" grade Turkish EFL

learners.

5.1.2 Discussion of findings of research question 2: What are the
perceptions of Turkish ninth grade EFL learners on instructional pragmatics?

The answer to the second research question was explored concerning the perceptions
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of participants from a few aspects including the activities, materials, and overall

lessons in comparison to the usual lessons of English.

The findings of the study showed that Turkish 9" grade EFL students found
the instructional activities very enjoyable. All students expressed that they found
watching videos from movies and sitcoms enjoyable and interesting as well. This
finding supports the advantages of using sitcoms as a tool for instruction in
pragmatic teaching. As Washburn (2001) suggested, television sitcoms contain rich
and contextualized models of appropriate use of language. They represent real-life

examples of speech routines and provide beneficial input for classroom.

The results of the student- based questionnaire revealed according to the
majority of the students, the lessons were interesting and all of them think that
instructional lessons were useful. Additionally the 9" grade Turkish EFL learners
found the instructional period fun. By analysing the participants’ responses to the
question asking for comparison of two types of lessons, it can be claimed that the

instructional lessons were found more enjoyable by the students.

The findings of the questionnaire and reflective papers indicated that students
developed their attention on requests that they heard. That means instructional
teaching made a positive effect on students’ awareness of requests in L1 and L2 and
their similarities as well as differences. This finding reminds and supports the study
of Soler and Pitarch (2010) which revealed the benefits of instruction on the attention
and awareness of learners and the effect of pedagogical intervention on the increase

of pragmatic knowledge.

The perceptions of Turkish EFL learners on the materials which were
employed in instructional period appeared to be positive according to the results of

data collection instruments. EFL learners found the materials interesting.

The summary of findings towards the perceptions of students in the present
study indicate the conclusion that the pedagogical intervention including a number of

instructional activities perceived positively by Turkish EFL 9" grade learners.
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5.2 Pedagogical Implications

The present study showed how instructional teaching made a considerable
effect on the acquisition and performance of requests in terms of variety,
directness/indirectness, and politeness. The teaching of requests in usual English
lessons is implemented by utilizing only textbook dialogues and the explanation of
requests in formal and informal settings in such textbooks. Therefore, the
methodology for teaching how to perform a request in target language remains very
limited, and potentially obstructs the learner to use appropriate forms of language in
different contexts. To overcome this challenge, language learners should be
instructed pragmatically. The present study showed that pedagogical intervention had
an impact on learners. In that sense, this study has a pedagogical implication for the
English teachers in Turkey. Language teachers should prepare pragmatics based
lessons in order to enable the students to use the language appropriately in various
settings. The teachers of English in Turkey should consider the fact that it is possible
to use and benefit from a number of instructional activities in a language classroom

in order to provide our learners with pragmatic aspect of language.

The instructional treatment can be considered as a sample and/or inspiration
for the language teachers in EFL context. The use of sitcoms and a part of a movie as
a teaching material can provide an opportunity for observation of pragmatic language
use. They can be beneficial to demonstrate the variety of uses of a speech act. This
conclusion apparently supports Martinez-Flor (2007) in the sense that such authentic
activities provide excellent opportunities and appropriate input for EFL learners to

develop their pragmatic competence.

Explicit teaching of request types, the strategies and the use of modifiers can
be useful to develop language learners’ pragmatic ability in the performance of
request act. Judging by the findings of the study, it should be noted that the
instruction received positive perceptions from the students. The instructional plan
helped raise The EFL learners’ pragmatic awareness which was the initial aim of the

treatment.

In accordance with the implications discussed above, pragmatic language
teaching should be encouraged in Turkey. Improving pragmatic competence helps

the development of language learners’ communicative competence in the target
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language. Therefore, teachers of English should be informed, trained and encouraged
in the field of teaching pragmatics. As mentioned in literature review, especially in

EFL contexts, pedagogical intervention is necessary.
5.3 Conclusion

The present study revealed that there is a positive effect of pragmatic
instruction on the performance of requests of Turkish 9" grade EFL learners in terms
of variety of strategy types, use of modifiers, and supportive moves. This finding can
be confirmed by the theory of Schmidt (1993) which indicates the need for

instruction in the acquisition of pragmatics.

The findings of the study also indicated that instructional period was
enjoyable and useful from the Turkish 9" grade EFL learners’ vision. The students
themselves liked the activities and overall lessons more than the usual way of
lessons. They believed the efficacy and necessity of instructional pragmatic teaching

in learning a foreign language.
5.4 Recommendations for Future Research

This study has some recommendations for further research. Firstly, it should
be underlined that this study conducted with a small scale and limited range of
participants. To be able to build more general statements, and to obtain more reliable

results this study may be replicated with larger number of students.

Alternatively, a further research can be investigating the effect of instruction
on the teaching of different speech acts such as apologies, invitations, and
compliments in using the same methodology with a few changes in the variety of

classroom activities.

The study employed DCTs for evaluating the students’ request performances.
The study can be enriched with discourse-based data collection instruments in a

further research to obtain more detailed and reliable results.

The time of the instructional period was 3 weeks due to the school
regulations. A longer period would be given for the implementation and the

evaluation of the instructional treatment in a further research.
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The study can be replicated by other language teachers such as German,
which is the second foreign language in Anatolian High Schools in Turkey. The
effect of instruction and the perceptions of students can be discovered in different

languages for the purpose of provide contribution to an effective language teaching
at high schools in Turkey.

Finally, the study employed a quasi-experimental design research for

convenience reasons. To obtain more comparative results, a control group whose role

is the baseline to the study can be added to a further study to be able to minimize the
threats to validity of the findings.
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APPENDICES

A. PRE AND POST TEST DCT

A Discourse Completion Test

Age:

Gender:

When did you start to learn English?

Have you ever been to abroad? :

In which situation(s) outside the school do you use English?

Please read the following descriptions of situations below. Then think of an
appropriate answer(s) to each and write in the blanks. Ask your teacher for any

kind of vocabulary or misunderstandings.

1. You have been elected as the class representative this semester. You are the one
who bridges with the administration/teachers and the students in your class. Your
class wants you to go and ask for an extension for the performance tasks from your

Maths teacher. What would you say to your teacher?

2. Your parents are about to leave for a dinner on Saturday night and they are in a
hurry. You want them to give you a lift to your friend’s home and pick you up on the

way back at night. What would you say to your parents?
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3. Your neighbours upstairs have a 5 year-old boy who keeps running whole day.
You have to study for tomorrow’s exam but the noise from upstairs makes it

impossible. You go and knock the door. What would you say to your neighbours?

4. You want to learn about the English project’s topic and about the details of the
teacher’s requirements since you were not in class when she explained all. Now you
need her to repeat all for you. You go to her room after the lesson. What would you

say to your teacher?

5. You are at a friend’s birthday party. You have met a boy/girl that you have wanted
to meet for a long time. You find a way to approach and ask him /her to meet again.

What would you say to him/her?

6. You have bought a scarf from a big store for your mother but she wants you to
change the colour because she already has the same. You go to the store and ask the

manager for exchange it. What would you say to the manager?

7. You are studying at the school library. Two students that you don’t know are
chatting in a noisy way and disturbing other students. You decide to go and ask them

to obey the rules. What would you say?

8. You need to interview the school principal for the school magazine. Although you
know he is always busy with meetings, you go and ask him to for an hour for the

interview. What would you say to him?

Thank You ©
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APPENDIX B

Student —based questionnaire

In class

Strongly disagree Strongly agree
1. The lessons were interesting. 1 2 3 4 5
2. The lessons were useful 1 2 3 4 5
3. The lessons were fun 1 2 3 4 5
4. The lessons were more enjoyable than 1 2 3 4 5
usual classes
Out of the class
Did you
1. Tell your friends or family about in- class activities yes  no
2. Pay attention when other people make requests yes  no
3.Re-read the worksheets given you in class yes  no
Comments

Have you learnt anything new about making requests in English? If yes, what

was it?

Write the activity through which you learned most about requests in English?

Any suggestions about sessions teaching requests in L.2?

Adapted from Krandal and Basturkmen (2004)
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APPENDIX C

REFLECTION PAPERS
Ingilizce rica ciimlelerinin Ogretildigi, Tiirkce ve Ingilizcedeki rica
ciimlelerinin karsilagtirmalarmin yapildigi, ingilizce sit-com ve film kesitlerinden
faydalanilarak orneklerin gosterildigi ve bir dizi farkli etkinligin uygulandigi 3
haftalik dersler sonunda, derslerle ilgili kendi diisiincelerinizi kisaca anlatir mismniz?
Litfen diisiincelerinizi asagidaki sorularin cevaplarint kapsayacak sekilde yazmiz.
Tesekkiir ederim.

*Derslerde sizin en ¢ok ilginizi ¢eken ne oldu? Neden?

*Bu derslerde normal rutin Ingilizce derslerini kiyasladiginizda hangisinin size daha

faydali oldugunu sdylersiniz? Neden?

*Sizce bu dersler gerekli mi? Neden?

*Bu derslerden aklnizda en ¢ok ne kaldi1? Neden?

*Bu derslerle ilgili olumlu, olumsuz, 6neri ve elestirileriniz nelerdir?
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Date:

Teacher(s) name(s):

Students’ Level of Proficiency:
Students’ Age:

Class Size:

Duration of Lesson:

Lesson Topic/Theme:

Lesson Focus (Teaching Point):

Materials:

Audio-visual Aids:

Anticipated Problems:

Pre-requisite Knowledge:

Objectives

APPENDIX D

LESSON PLANS

WEEK 1

9/03/2015

Tiilay Gazioglu
INTERMEDIATE
15-16

26

40° x 2

Introducing Pragmatics/ Requests in L2
What is Pragmatics, Requests Strategies
Text Book English File Intermediate,
White board

Worksheet provided by the teacher
including a real pragmatic failure incident
Request strategies worksheet

Data collection activity worksheet

Smart board to play all recorded materials
and the i-tools of the textbook

Some students may find it difficult to
understand some certain vocabulary items.
Therefore, they will be given the key
vocabulary items before and during the
activities. Additionally, students will be
provided L1input when it is thought to be
more effective. Since the lesson will be
focused on discussion in order to raise
pragmatic awareness, the S will be
supported in any kind of vocabulary and
phrases used in hand outs for a better
understanding.

The students have the knowledge of :
modals and , past tenses

SS will be aware of the pragmatic language
use, they will discuss the ideas behind the
effective factors in the use of appropriate
language in request situations

SS will learn what pragmatic knowledge
refers to

SS will realize or identify the requests in the

dialogues listened in class
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LESSON 1

Stages

(Times needed)

The activities

(Procedure)

I. Warm-up (5’)

-T greets students,

-SS brainstorm about different manners in different cultures
to remember the previous lesson

-They also discuss about the reading they did in the previous
lesson (they dealt with an article from the text book , it was
about the good and bad manners when one is invited to stay
for a weekend to a friend’s family from another country)

— SS think, report their ideas to the class by speaking
activity

II. Pre- listening
(5)

-T asks if they think good manners are the same everywhere
in the world.

-Then SS listen to Miranda , an English woman married to a
Russian , talking about manners.(From the text book)

-They read the given questions for listening activity and
make sure they understand them.

—SS listen, read the T/F questions

II1. While-listening
(5’)

-T plays the record twice

SS— work individually

— listen

— decide if the sentences given are true or false

SS also are asked to note down the different ways to make
request in 2 different cultures according to the text.

IV. Post- listening
5"

-T elicits the answers of T/F questions

-T elicits the request samples from the Ss’ notes and write
them on board (Could you..., Please..., Would you mind...,
pour me some tea...,)

-T asks the question “What would people from your country
do in these situations?”

—Ss think and answer individually

-Ss take some notes from the board

Reading and
discussion

( showing a
pragmatic failure
sample)

(5’-10°)

- T makes groups of four, gives each a worksheet on which a
real pragmatic failure incident is written with a list of related
questions (see Appendix D) and tells students to read and
discuss the questions in groups of four.

-T also asks SS if there is a connection with this incident and
the listening text from the previous lesson.

-T elicits Ss’ ideas

—SSread , think and discuss the questions within their

groups
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-they report their ideas to the class
-each group reports their ideas and answers to the questions.

Setting the context

Introducing the
speech act
“Requests”(5’)

- T writes three questions on board

“What is a request?”

“Would you request from a close friend and a teacher using
the same language? Can you give examples?”

T asks SS to think on the questions and discuss with their
partners

-SS think and discuss the answers with their partners

-SS come up with some ideas and examples for the last
question and report them back to the class

Presentation of
request types in
English(5-10°)

-SS are handed out a worksheet informing students about the
most general types of requests in terms of directness.

The SS are introduced with three basic strategies to make
requests.(See appendix E)

The worksheet is analysed with teacher, SS are encouraged
to find examples for the strategy types and finally they are
asked to observe any requests around during the break time.

LESSON 2
Stages Procedure
(Times needed)
T asks for the requests the SS collected in the break. The strategy
I. Warm-up worksheet will be revised again. The students try to compare and
contrast their samples based on the request strategies given.
Whole class discussion (about the roles/participants, who the
(5-10°) requester and the hearer) were held.

-SS report their request samples in L1, they try to translate their
sentences, find similar types of requests from the worksheet.

I1. Presentation of
requests

(™)

Watching a video

- T focuses on the photos in the Practical English part of the
students’ course books, asks questions about the context.
“Where is Rob?”, “Who is he talking to? etc. (SS have a
background information about the actors from the previous
episodes)

- T tells SS to close their books

- T writes the question on board “What two favours does Rob
ask Jenny?”

T plays the video showing a dialogue which presents some
examples of requests— SS watch and listen
-SS try to find the answer of the question on board
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II1. After watching
exercise

(Ch)

- T elicits answers and asks students to fill in some extracts from the
conversation.

Rob: you pass the sugar?

Jenny:

Rob: Could you do me a big ?1 have to work late this
evening, so, would you mind him at the airport?
Jenny:

Rob: And do you think you take him to my flat?
Jenny: No , Rob.

-T asks SS to make request sentences for the same situations given
above using different strategies from the worksheet provided in the
first lesson.

— SS speak to the class, fill in the missing word and compare with a
partner

-SS take notes, make their own requests for the same scene watched,
and report their sentences to the class to check.

IV. Showing the
sequence, types, and
more information

about Requests
(10°)

-T refers to the request strategies mentioned above

And asks the questions

“How do you respond to Do you mind if...7? and Would you mind
....7 When you mean ok, no problem?

“Which two forms of request should you use if you want to be very
polite or are asking a very big favour?”

-T gives some situations such as at a tourist information desk;
asking for and giving information,

- T gives a worksheet showing the stages of typical request
interaction in English (See Appendix F)

-SS read and understand the stages with their partners

-T encourages SS to add examples of each stages of requests with
their partners

-SS report their answers back to class, T demonstrates more types of
requests and request stages, refers some modifiers as well, SS take
notes and give examples of each.

V. Assigning
Homework task( 5°)

-T gives the data collection worksheet to the students. (See
Appendix G)

-T explains the categories (dominance, distance) and the meanings
of letters written on the worksheet (M, F, S, H)

-T asks SS to collect naturally occurring requests in their L1

- SS collect request samples and fill in their worksheets

-SS will bring some various types of request in different situations
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Date:

Teacher(s) name(s):

Students’ Level of Proficiency:
Students’ Age:

Class Size:

Duration of Lesson:

Lesson Topic/Theme:

Lesson Focus (Teaching Point):

Materials:

Audio-visual Aids:

Anticipated Problems:

Pre-requisite Knowledge:

LESSON 3

WEEK 2

16/03/2015

Tiilay Gazioglu
INTERMEDIATE
15-16

34

40’ x 2

Teaching Requests in L2/ Different ways of
making a request

Request Strategies, Politeness Factors
*Worksheet presenting Politeness factors
*Video clips from the Sitcom “How I Met Your
mother” and, the movie “Changeling”

*Strategy and request cards for warm-up
activity

*Role cards for role-playing activity

Smart board to play all recorded materials and
computer

Some students may not be interested in the topic
or they may not have completed their
homework tasks. Some students may find the
worksheets difficult to understand because of
vocabulary. Some shy students may hesitate
joining the group activities and performing the
role- playing activity.

The students have the knowledge of some
request strategies, the effective factors on
making requests, conditionals, past tense and
modals that are used in constructing some
request types in L2.

Stages

(Times needed)

Procedure

I. Warm-up (5°)

-T greets students,

-T asks for the SS’ data collection worksheets, asks about their
observations

-T asks if they liked the activity or not

— SS answer to the T, and show their worksheets to the T
-SS share their feelings about the task
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II. Translation
Activity(10°)

-T asks students to work in groups of three

-T wants SS to discuss the data collected from their L1

-T asks SS to translate the request sentences from L1 to L2

-T helps SS while they translate requests and shows different
strategies of requests in English through this activity (based on the
worksheet provide the previous week)

-T asks SS to compare and contrast the requests in L1 and L2 (in
terms of using “please”, directness strategies, using imperatives)
-SS work with friends

-SS talk about the factors listed in their worksheets

-SS translate the request sentences to English

-SS try to find differences and similarities between two languages

IT1.Presentation
1s”)

Watching a video
from a movie

-T gives short information about the movie and the actors
(The scene is taken from the movie “Falling Down” 1993)

-T plays it without sound, asks SS to predict what is going on.

-T makes SS groups for 3 and asks them to write a sample dialogue
for the scene they watched

-T plays the video again

- T asks students to compare the real dialogue with their written ones
-T asks students questions about the relationships, the actors’ social
status and the setting to draw their attention to the factors that define
the request strategies

-SS listen

-SS watch the movie

-SS write a short dialogue containing any request sentences with
their friends

-SS compare the real dialogue and their made-up dialogues

-SS take attention to situational factors that affect the form of
speech, such as social status, setting, the urgency of situation

IV. Post-watching

Reference to
Politeness Factors

Class Discussion

()

Conversation
Analysis
(5-7)

- After discussing social factors in requests as a whole class, the
teacher will give the worksheet showing

“ Politeness factors in requests” (Appendix H) )

-T encourages SS to add more factors to the list.

-T refers to the request samples from the translation activity in the
beginning of the lesson

-T asks SS to evaluate the requests from their L1 according to those
factors presented in the worksheet.

-T gives the transcripts of the movie to SS and they underline the
request sentences, define the units of requests depending on the
information given in the worksheets.

-SS analyse the requests in terms of strategies, perspectives, the use
of supportive moves, the sequence of the request utterances.

-T elicits SS’ realizations

-A whole class evaluation is made.

-SS think about more factors to add the list

-SS look at their own collected requests in their L1 and define the
effective factors according to the information they learn from the
worksheets

-SS report their realizations to the class
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LESSON 4

Stages

(Times needed)

Procedure

Warm-up (5°)

Matching Exercise

-T makes the SS groups of four and gives a set of cards to each
group.(See Appendix I for the set of cards)

-T asks SS to sort out the cards of request samples according to the
following nine request strategies; Mood derivable, explicit
performatives, hedged performatives , locution derivable, suggestory
formula, want statement, preparatory, strong hint, mild hint.

-T activates the Ss’ knowledge and revises the input with the help of
this activity.

-SS sort out the given cards according to the right category

-SS add more request sentences to each strategy given

Presentation

a0’

Watching video
clips from sitcoms

-T plays the video clip taken from the sitcom “How I met your
mother” and presents different request utterances (Hints in a request,
direct requests, and an indirect request)

-T elicits the answers from SS

-SS watch, find and note down the requests, take some notes.

-SS realize the speech act, write it, find the politeness factors and the
directness strategy, report their answers to the class

Presentation

(10%)

Watching a video
from a movie

- T shows a very short movie scene from the movie “Changeling”
offering a very frequent way of a request from a child to mom and
from husband to her wife

- T first plays it without sound, elicits some request acts from
learners based on their imagination

-Then T plays the same scene with sound , asks questions below to
refer to contextual factors, social status and the distance of speakers:

*Who makes the request first?

*Is the request accepted?

*What is the relationship between three?
*How is the request made?

*What language structures are used?

-SS watch, imagine, write request acts based on their predictions,
-SS report their utterances to the class

-SS will afterwards assess their own requests in comparison to the
real one.

-SS answer the questions and they make a self-evaluation after
watching the movie scene

Production

a0’

Role-play

- T hands out the role-cards, checks the vocabulary and asks SS to
carry out the dialogues (Appendix J)

-T assess students’ development

-T compares Ss’ choice of strategies of using requests

-SS read their roles from the given cards

-SS carry out their dialogues with their partners
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Extension (2°)

-The role —play activity may require more time than given therefore
T asks the SS to revise and record their dialogues for the next lesson
-SS listen , take notes

Assigning
homework (2°)

they realize

-T asks SS to watch any sitcoms and note down the a few requests

-T tells SS to bring contextual information too as well as their
collected data in written form for the next lesson

Date:
Teacher(s) name(s):

Students’ Level of Proficiency:

Students’ Age:
Class Size:
Duration of Lesson:

Lesson Topic/Theme:

Lesson Focus (Teaching Point):

Materials:

Audio-visual Aids:

Anticipated Problems:

Pre-requisite Knowledge:

WEEK 3

23/03/2015

Tiilay Gazioglu
INTERMEDIATE
15-16

26

40’ x 2

Requests at different situations

Expressing request utterances in various
situations, activating SS knowledge about
requests

A video clip from the sitcom “How I Met Your
Mother ”,Course book “English File
Intermediate” , Picture cards for the speaking
activity “Reward Intermediate”, whiteboard
Smart board to play all recorded materials and
the i-tools of the textbook

Since these two sessions focus on the practice
and production of the L2 learners, SS should be
interested and involved lessons. Some students
may be shy, or less confident than the others.
The students have the knowledge of : request
strategies, request sequences, various request
types, the effect of social and contextual factors
in using speech acts
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LESSON 5

Stages

(Times needed)

Procedure

I. Warm-up (10°)

-T greets students,

-T asks for the role — playing tasks that were carried out in the
previous week.

-T plays the recordings for the whole class aiming to revise and wrap
—up request types referred in previous sessions

-T asks for the homework task results

- T writes the SS’ findings on board

-T asks questions to make SS analyse the naturally occurring requests
that they found from sitcoms

-SS listen their own and their friends’ recordings

-SS discuss request sequences, directness, politeness remarks learned
before

-SS answer the questions and analyse the request samples that they
brought according to the research based information worksheet
provided by teacher in the first week

-They report their findings to the class.

2.Watching a video

s’

-T plays a final video clip from the same sitcom shown before (How
I met your Mother)

-T encourages SS to watch and realize all request acts from it.

-T elicits SS’ findings

-T asks SS to write a new dialogue independent from the one they
watch, they are supposed to include a few request acts in their
dialogue

“You should write a short dialogue to the context you watch in the
clip. You are allowed to make a few changes in the relationships of
the actors. The place, time, and the situation should stay same. Give
information about the change you make in the beginning of your
dialogue. Include at least two request utterances in your dialogue

-T makes SS play it in front of the class

-SS watch the video

-SS have the background information from the previous watching of
the same sitcom

-SS realize the requests from the clip and they report them to the
teacher

-SS write their own dialogues to the situation they watch

-They play it for the rest of the class

IT1.Practice
Speaking activity

10%)

-T directs SS to do a communication exercise “Could you do me a
favour?” from the course book.

-T gives the instructions (SS work in pairs. They are given four verb
phrases.)

*Choose two things you would like somebody to do for you.
*Think about any details, e.g. what kind of dog it is, how much
money you need, etc.

Look after (your children, your dog for the weekend, your flat while
you ’re away)

Lend you (some money, their car, etc.)

Give you a lift (home, to the town centre, etc.)
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Help you

* Ask as many other students as possible. Be polite and explain why
you want the favour.

-SS listen to T’s instructions

-They choose two phrases

-SS request from as many friends as possible

-SS finally report how many different requests they received and
what they were.

-SS discuss politeness factors, appropriateness of the requests made.

IV.
SS’ producing
request situations

(5"

-T asks SS to write a situation that requires a request act on a blank
sheet

-T says they should think broad and find a different situation, write it
on the sheet with a short information about the context and the
relationship of the people and the social factors. Fore.g.

(At a restaurant, the waiter asks the customer to pass the credit card
code, or, at school a friend of yours wants your Geography lesson
notes )

-SS think of a situation in which someone needs to make a request
from the other, give the information about context, write the situation
and the contextual information shortly on a blank piece of paper.

LESSON 6

Stages

(Times needed)

Procedures

Production (10°)

Writing
to the
situations

requests
given

-T asks SS to swap their situation sheets and read them

-T tells SS to ask any unclear situations

-T helps SS to identify the information written by their friends

-T asks SS to write the appropriate request sentences for the situation
-SS swap their situation sheets, read and think on the situation and
produce the appropriate request sentence for the given situation
-Then they report them back to the T

Production (15-
20%)

Practising a
request interaction

-SS are provided with a dialogue and an empty chart to fill in.(See
appendix K)

-the SS first fill in it according to the dialogue given

-SS then are asked to create a new dialogue containing each stage
shown in the chart.

-The productions of the SS are reported back to the class

-A new table is given SS showing various types of requests

-SS with their partner begin a dialogue by choosing phrases from the
table.(See Appendix L)When they select their phrases they practise
their dialogues. They are encouraged and reminded to use supportive
moves.

-The students are supposed to make their own dialogues choosing the
best phrases from the chart for the request situations of their own
other than requesting from boss. Some examples are provided such as
student-teacher, friend-friend, and a member of family-a son etc...
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Extension (5°)

T makes SS evaluate their own request sentences according to
the strategies taught in previous sessions.
SS discuss the requests they produced during the activities.

Wrap-up (57)

T reminds all videos watched, speaking, reading and listening
activities carried out during the three weeks lessons and asks
for the learners’ personal ideas about the lessons. This activity
is made as a class discussion.

T reminds SS to be careful about the natural occurring speech
acts in English all the time and be aware of the cultural
differences to interpret and / or to express the utterances in L2.
SS express their opinions to T and the class freely.
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APPENDIX E

Activity 3.

The incident occurs in the United States, the couple living next door was
Korean. “As I was returning from the hospital after my daughter was born, I met the
couple in the parking lot. Upon hearing of my daughter’s birth, the woman said
(rather solemnly) that I “looked much older.” Needless to say, I was initially taken
aback. Having had little sleep, I knew I may have looked a bit tired- but older? I was
about to question the remark, but fortunately I remembered that for my Korean
neighbour, being “older” was a good thing: Now I was a father, and so had taken on
a new role, one with much responsibility. Her utterance was intended to be a
compliment, and once I realized this, I thanked her. Of course, in American English,
this statement would not be appropriate as a compliment, and it thus illustrates well
the type of sociopragmatic issues teachers and learners of English must confront.”
Rose (1999)

Read the real incident above. Try to comment on the answers of the questions
below with the friends in your group. Then report it to the class.

1. What was Rose’s first feeling about his neighbour’s words?
2. What was Korean neighbour trying to say in fact?

3. When you translate the words of Korean neighbour to your L1, is it a
compliment for you?

4. What would you think if the same happened to you?

5. Have you ever experienced an incident similar to this in the example in
your social context?
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APPENDIXF
Directness strategies worksheet
Strategies for Making Requests
1.Direct Strategies (marked explicitly requests, imperatives):
= I’d like to ask you to help me in the garden.
* Wash the dishes.
* [ wish you’d give me a lift.

2. Conventionally indirect Strategies (reference to contextually preconditions,

conventionalized in the language)

=  How about helping me in the garden?

* Could you help me in the garden, please?
3. Non- conventionally indirect strategies (hints)

* You have left your room in a mess.

* I’'m on a diet.(a request to someone to stop insisting on her

eating chocolate)

The Typical request sequence:” Ben, could you open the door? I am in the

1

upstairs.’
1. Attention getter/ alerter (e.g. address terms): Ben,

2. Head Act (the request proper): Could you open the door?

Adapted from Blum-Kulka and Olshtain (1984)
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APPENDIX G

Stages of Request Interaction

Stages Example Notes
Greeting Hi Brenda...Have you got a | “Have you got a minute” makes
minute? the interruption seem less
important.
Prerequest/Supportive | You look like you’ve got a bit | Speaker tries to find some
move of a morning ahead...I’ve got | common ground. She prepares

a bit of that to do myself after

lunch.

I was wondering if 1 could talk
to you about the latest roster

you’ve just put up.

the hearer for the request.

The phrase “I was wondering if
I could” makes the sentence less
direct and past tense make it

seem less direct and urgent.

The request

I was really hoping I could

have the weekend free.

Past and continuous forms make
the request less direct and the
word “really” makes the request

stronger.

Reason

I had a call from mom last
night and she is flying to
Sydney next week.

The speaker gives reasons.

Supportive Move

I just thought maybe I could

swap next weekend with

Sarah.

A possible solution is offered.

Closing

That’ll be great. Thanks.

Yates and Springall (2010)
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Data collection worksheet

APPENDIX H

Participants:

Speaker M/F: AGE:

Hearer M/F: AGE:

Dominance S>H S= S<H
Distance 1 2 3
Situation:

Request:

Adapted from Rose (1999)
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APPENDIX 1
Politeness Factors
Factors which affect politeness in requests:
» RELATIONSHIP BETWEEN S&H

Social distance (friend& stranger), social status (little sister& your

lecturer)
» SIZE OF REQUEST (borrowing a car/ pen)

» HOW EASY IS THE REQUEST (borrowing from a rich man/poor

man)

» NECESSITY OF REQUEST( S has no money for the dinner out/S has

no money for a bill due soon)

» NORMAL OR EXCEPTION (Asking for an extension for a project

task is asking for an exception to be made for you)

Adapted from Krandal and Basturkmen (2004)
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APPENDIX J
Matching Activity Cards

REQUEST SENTENCES

It is so cold here isn’t it? Would you mind if I ask you to give me your history
notes?
I’'m thirsty. Give me your address.

I haven’t eaten anything since the morning.

I’ll ask you to pick me up How about carrying these boxes upstairs for me?

Why is the window open? I really wish you cleaned the bathroom for us

You have always been so lazy nowadays , go and study immediately

I’m asking you to carry for me now I would suggest you leave now Believe me,
please.

I was wondering if you could give me your notes? You have to put your luggage on the
over head-bin..

Could you lend me some money? I'll give your favourite dress of mine if you do this.

STRATEGY CARDS

ISUGGESTORY FORMULA|

WANT STATEMENT]

IPREPARATORY)|

ILOCUTION DERIVABLE]

HEDGED PERFORMATIVE]|

ICONDITIONAL CLAUSE|

ISTRONG HINT|

\ MOOD DERIVABLE |

EXPLICIT PERFORMATIVE
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APPENDIX K

Changing project subject Role- play
Role Cards:

Student: It is the end of first month of the semester. You have already chosen
your project subject of the year. Your advisor has given the lists to the school
administration. Now since you strongly feel you want to make a physics project

instead of history you have to go and ask your guide teacher to change it.

Student Advisor: It is the end of the first month of the semester. You have already
finished taking all your students’ project subject preference letters and given them to

the school administration. A student of yours comes to ask you for a change
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APPENDIX L
Request Sequence Worksheet

Request to a colleague

1. Lookat the dialogue between Sue had with Brenda, the supervisor.
Sue: Hello Brenda ...Could I have a quick word with you please?
Brenda: Yes, sure... come in.

Sue: Now Brenda I know we’re pretty busy at the moment, but I haven’t taken any of my
leave yet this year.

Brenda: Mmm.

Sue So I was wondering if I could take three weeks of my leave now...well starting next
week when you do the new rosters.

Brenda: Oh Sue... I know you have got the leave owing but it’s really not good time right
now.

Sue: Yes, I understand that I’m starting to feel very tired and so I’'m making silly mistakes, I
really need a break.

Brenda: Oh dear...that’s no good is it?... Do you think you could wait for a couple of
weeks...then we’ll have Jenny back?

Sue: Mmm...Ok...well another two weeks is all right I guess if I know there’s some light at
the end of the tunnel!

Brenda: OK then Sue...if you fill out your leave forms today I’ll sign them so we can get
themin.

Sue: Good ...thanks Brenda...I’ll get them to buy you by the end of the day.

2. Now put Sue’s part of the dialogue into the table below:

Stages Sue says...

Greeting

Prerequest/supportive move

Request

Reason

Offer/Support move

Closing

Yates and Springall (2010
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APPENDIX M

A Production worksheet

With a partner choose phrases from the table. Partner A chooses a phrase from each of two

boxes in the first row (*).Partner B chooses responses from the two boxes in the second row (-).

*Hi Sam
*Hello amy

*Good morning Jenny

*Could I have a word with you?
*Have you got a few minutes?

*I was wondering if you had a moment

-Ah yes
-Yes sure

-Yeah

-Come in
-Sit down

-What can I do for you?

*Look I know it is a busy time at the moment
*well I realize it’s probably not the best time

*I was just wondering

*If I could talk to you about my annual leave?
*but I wanted to talk to you about my holidays

*but something urgent has just come up

-OK
-Yes, what did you want to know?

-Mmm

*I was hoping

*I was wondering if I could

*to make two weeks off now

*have a few days of my holidays now

*I would like *to have the rest of the month off

-Oh dear -You can’t be serious

-Well -It’s not a good time at the moment

-Right, well -We normally prefer staff to plan their leave at
the start of the year

*Yes I know *but something has come up that I’ve got to

*I realize that attend to

*Yeah,I appreciate that

*but my husband is having surgery

*but I’ve got some family business I’ve got to
deal with

Yates and Springall (2010)
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APPENDIX N
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Surname, Name: Gazioglu, Tiilay

Nationality: Turkish

Date and Place of Birth: 15 April 1979, Istanbul
Marital Status: Single

Phone: + 90 532 465 06 66

Email: tulaygazioglu@hotmail.com

EDUCATION

Degree Institution Year of Graduation
BS Istanbul University 2001
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WORK EXPERIENCE
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1998-2002 Turkish Airlines Cabin Attendant
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TURKISH SUMMARY
PRAGMATIK OGRETIME DAYALI PEDAGOJIK DERS OGRETIMINIiN
INGILIZCEYi YABANCI DiL OLARAK OGRENEN TURK LiSE
OGRENCILERI UZERINDEKI ETKILERI

1. Giris

Dil 6grenme alaninda pragmatik yeterlilik, 6grencinin dili uygun durumlarda
uygun sekilde kullanmasmi, diger bir deyisle dilin iletisim kurmada nasil
kullanilacagini ifade eder. Pragmatik dil 6grenimi, dilin dilbilgisi, kelime bilgisi ve
climle olusturma gibi 6zelliklerinin yani sira dilin iletisim kurmada etkisi altinda
oldugu bir takim sosyal faktorleri kapsar. Bu faktorler 6grenilmesi hedeflenen dilin
konusuldugu toplumun sosyal ve kiiltiirel 6zelliklerini, konugmacilarin sosyal
statlilerini, konusmacilar arasindaki yakinlik ve uzakligi, yas, nezaket ve konusma
ortamint igerir. Pragmatik yeterlilik bu faktorlerin bilinmesi ve iletigime
yansitilmasidir. Bu sekilde hedef dil uygun olarak kullanilabilir ve bir takim yanlis
anlagilmalar veya iletisim sorunlar1 ortadan kalkar. Bu sebeple dil 6gretiminde
pragmatik farkindaligmm yaratilmasi, dilin pragmatik 06zelliklerinin bilinmesi ve
ogretilmesi 6nemli bir rol tagir.

Pragmatik 6zelliklerin 6grenilmesi i¢in hedef dilin, o dili konusan kisilerce
nasil kullanildiginin, g¢esitli yollarla gdzlemlenmesi ve dgrenilmesi gereklidir. Bu
durum, yabanc1 dili o dilin konusuldugu yerde 6grenen 6grenciler i¢cin daha miimkiin
goriinse de, yabanci dili, hedef dilin konusulmadig1 farkli bir toplumda &grenen
ogrenciler icin, pek kolay gerceklesemez. Bu durumda dilin 6grenildigi sinif
ortaminda pragmatik bilgi iceren bir egitim vermenin, bu yolla 6grencilere gercek
kullanimlara benzer ya da gercek drnekler sunulmasmin ve 6grenciye aktarilmasinin
gerekliligi ortaya c¢ikar. Pek cok arastirma pedagojik Ogretime dayali pragmatik
ogretimin dgrencilerin pragmatik yeterliliginin gelismesinde olumlu etki yaptigini
kanitlar niteliktedir. Bu sebepler esas alinarak, bu calismada smif ortaminda
verilecek pragmatik Ogretim etkinliklerinin G6grencilerin pragmatik becerileri
iizerindeki etkisini incelemek hedef alinmustir.

Dilin pragmatik 6zelliklerinin 6gretiminde en ¢ok arastirilan ve odaklanilan

konu konusma eylemleridir. Konusma eylemleri dilin en kii¢iik birimlerini olusturur
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ve bunlarm anlami, i¢inde gectikleri durumlarin bilinmesi halinde anlasilabilir. Rica,
oziir, davet, selamlama, iltifat bu konugma birimlerine 6rnek verilebilir. Pragmatik
arastirmalarin ¢ogunun merkezinde bu birimler vardir. Bu ¢caligmada da bu konugma
eylemlerinden ricalar secilmistir. Ricalar bir dilin nezaket kurallarini iyi bir sekilde
yansitan ayni zamanda da dilin en ¢ok kullanilan birimlerinden biri olmas1 nedeniyle
se¢ilmistir.

Pragmatik yeterlilik, konusma eylem teorisi ve nezaket, egitsel pragmatik bu
calismanm ii¢ teorik dayanagini olusturur.

Calismanin  gerekliligini  olusturan  faktorler arasinda, Ingilizcenin
Tiirkiye’deki yabanci dil 6grenen 6grencilerce uygun sekilde kullanilamadigmin
gozlenmesi, dgrencilerin ihtiyact olan, gercek kullanimlardan olusan materyal ve
kaynak eksikligi, Ogrencilerin hedef dili kullanma sanslarmm diisik olmasi,
aktarillacak bilginin ¢esitliginin azhi§i ve Ogrencilerdeki motivasyon diisiikliigii
sayilabilir.

Calismanin amaci ise smif i¢inde verilecek pragmatik egitimi ¢aligmalarinin
Tiirkiye’de Ingilizce Ogrenen Tiirk lise Ogrencilerinin rica ciimleleri kurarken
kullandigr nezaket stratejilerini, anlami giiclendirme yada hafifletme amach
kullanilan belirleyicileri, ve ricalarin anlamma etki eden ag¢iklama ve s6z gruplarini
kullanmalar lizerindeki etkilerini bulmay1 amaglar. Ayrica 6grencilerin bu tiir ders
anlatimlarina dayal algilari bulmay1 da amaglar.

Caligma iki aragtirma sorusunun cevabini bulmay1 amaglar.

1. Egitsel pragmatik Ogretiminin Tiirkiye’de Ingilizce Ogrenen 9. Smif Tiirk
ogrencilerin rica konusma eylemleri lizerindeki etkisi nedir?
2. Tiirkiye’ de Ingilizce 6grenen 9. Sinif Tiirk 6grencilerin bu pragmatik egitimine
yonelik algilar1 nedir?
Ingilizce diinyada en ¢ok konusulan dillerden biri olmasi sebebiyle, uluslararas:
iletisimde kullanilmas1 hem mesleki, hem egitim hayatinda artik ¢ok yaygmlagmustir.
Bu da dilin konusuldugu ortamm c¢esitliliginin artmasina, dolayisiyla daha genis bir
pragmatik edinim ihtiyacina sebep olmaktadir. Bunun sonucu olarak yanlis
anlasilmalara ve iletisim kopukluguna sebebiyet vermemek i¢in 6grenciler dilin
iletisimsel 6zelliklerini bilmelidir. Ayrica Tiirkiye’ de okullarda miifredatin i¢inde
verilen Ingilizce dersinin zorunlu ders olmas1 grencilerin derse olan ilgisini azaltan
bir faktér olmaktadir. Cogu okulda ana dili Ingilizce olmayan Ingilizce

ogretmenlerinin bu dersi veriyor olmasi da 6grencilerin dile ait kiiltiirel 6zellikleri ve
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gercek kullanimlar1 6 grenmelerini zorlastiran bir durum olusturmaktadir. Tirkiye’de
okullarda dgretilen Ingilizcenin dgrencilerin okuma, yazma, dinleme ve konusma
becerilerini gelistirdigi fakat bu becerilerde iyi seviyede olan 6grencilerin bile
pragmatik yeterliliginin olmadig1 bilinen bir gergektir. Bu eksikligin giderilmesi
amaciyla smif icinde pragmatik farkindaligin olusturulup o6grencilere dilin
kullanimlarinda cesitlilik sunulmas: gerekliligi diisiiniilmektedir. Gelecekte Ingilizce
ogretmekte kullanmak tizere bu gibi ¢aligmalarin uygulanmasi ve dil 6gretmenlerine
faydali olmas1 amaciyla s6zii edilen nedenlerin hepsi bu calismanin 6énemini teskil

etmektedir.

2. Alan Yazin Tarama

Dil 6gretiminde pragmatik becerilerin 6gretilmesi alaninda yapilan sayisiz
calismalar vardir. Bu c¢aligmanin hazirlanmasinda ve yiiriitiilmesinde faydalanilan
calismalar alan yazin arastirmasi boliimiinde dort ana bashk altinda verilmistir;
pragmatik Ogretiminde egitsel etkinliklerin etkisini konu alan caligmalar, rica
climlelerini kurmakta kullanilan stratejiler lizerinde yapilan c¢alismalar, diller arasi
pragmatik kullanimlar1 konu alan ¢alismalar ve diger ¢alismalar. Bu ¢aligmalarin
hepsinden kullanilan metotlar, amaglari, yapilan etkinlikler ve sonuglar1 incelenerek
faydalanilmistir. Ozellikle de ricalarin dgretilmesini konu alan ¢alismalarin sonuglari
bu ¢alismanin planlanmasinda ve uygulanmasinda yol gosterici olmustur.

Schmidt (1993) dilin pragmatik 6zelliklerinin o dili basitge duymak yoluyla
edinilmeyecegini 6ne stirmiistiir. 2. dil pragmatik 6greniminde bunun yetmeyecegini,
egitsel bir pragmatik 6gretiminin daha etkili olacagini ifade etmistir. Bu goriis de
pragmatic yeterlilik edinmenin bununla ilgili bir egitim gerektirdiginin altin1 ¢izer.

Rose (2005) egitsel pragmatik alanimnda yapilmis c¢alismalar1 inceledigi
calismasi sonucunda dil 6gretiminde pragmatigin dgretilebilir oldugunu, sadece dili
basit¢e duyarak pragmatik 6grenimi i¢in yetersiz kalacagini ifade etmistir.

Martinez-Flor (2007) ricalarm Ogretiminde bir dizi smif i¢i etkinlikleri
kullanarak ricalarda anlamu etkileyen belli belirleyiciler iizerinde ¢alismistir. Iginde
ricalarin gectigi 10 film sahnesi Ogrencilere gosterilmistir. Calisma, tipki bu
calismada oldugu gibi filmlerin farkh kiiltiir ve farkl dil kullanimlarni 6grenciye

gostermek icin zengin bir ara¢ oldugunu ve film sahnelerinin bu amgala
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kullanimmm &grencilerin pragmatic becerilerinin gelisimine katki sagladigini
aciklanmstir.

Pragmatik alaninda kiiltiirler arast pragmatik Ozellikleri inceleyen
calismalardan Blum-Kulka’nin (1989) kiiltiirler arasi s6z eylem farkindalik projesi
yer alir. Bu calismada rica ve 6ziir stratejileri tizerinde durulmaktadir. Bu iki s6z
eylemin 8 farkli dildeki kullanim 6zellikleri aragtirilmistir. Bu ¢alismanin sonucunda
pragmatik alaninda rica ve 0ziir sz eylemleriyle ilgili genel agiklamalarin oldugu,
strateji ve kategorilerin siralandig1 s6z eylem kodlama manueli ortaya ¢ikmigtir. Tiirk
ogrencilerin rica s6z eylemlerini inceleyen bu calismada toplanan veriler de sozii
edilen kodlama manueline gore kodlanmaistir.

Pragmatik alaninda yapilan diger bir ¢alisma, internet ortaminda rica s6z eylem
kullanimi, direkt ya da dolayli kullanim, nezaket ve benzeri konular1 incelemistir.
Mohammadi ve Zarei (2012) Iranli &grencilerin iiniversite &gretmenleriyle olan
iletisiminde kullandiklar1 Farsca ve Ingilizce rica sdz eylemlerini incelemislerdir.
Caliyma, pragmatik alanmna rica s0z eylemlerinin internetteki iletigimde
kullanimlartyla ilgili katki saglamis ve s6z eylem tamamlama testlerinin kullanilmasi
da kendi ¢caligmam i¢in 6rnek teskil ederek faydalanilmistir.

Calismada bahsedilen ve yararlanillan tiim arastirmalar, pragmatik dil
ogretiminde, O0grenme hedeflerinde ¢esitlilik, metotlar ve ikinci dil ediniminde
pragmatik dil 6gretimine iliskin fayda saglayacak niteliktedir. Bu caligmalar ve
onerdikleri goriisler 15181inda rica konusma eylemlerini konu alan 3 haftalik bir egitsel
pragmatik Ogretim planinm, Ogrenciler iizerindeki etkilerini arastirmaya karar

verilmistir.

3.Yontem

Caligmanin tasarimint deneysel benzeri (quasi-experimental) arastirma dizayni
olusturur. Bu calisma katilimcilardan toplanilan bilgilerin hem nicel hem nitel
tekniklerin kullanilmasiyla analiz edilmesini kapsar. Caligma veri toplama aract
olarak sdylem tamamlama testleri denilen testler (pragmatik egitimin oncesinde ve
sonrasinda iki kez uygulanmak iizere) kullanilmistir. Ek olarak 6grenci izlenim ve
algilarini 6lgmek i¢in yansitici yazilar, arastirmaci gézlem notlar1 ve kisa bir anket
kullanilmigtir. Boylece bu ¢aligmada egitsel planin 6grencilerin rica kullanimlari

izerindeki etkisini arastirmak i¢in, birkag veri toplama araci birlikte kullanilmustir.
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3.1 Evren, Orneklem ve Calisma Grubu

Calisma, Tiirkiye® de, Istanbul’da bir devlet okuluna giden ve Ingilizceyi
yabanci dil olarak 6grenmekte olan otuz bes 9. smif Ogrencisine uygulanmustir.
Katilime1 &grencilerin  Ingilizce dil seviyesi (pre-intermediate) orta oncesi
seviyededir. Ogrencilerin ana dili Tiirkcedir. Arastirmaci, dgrencilerin derslerine
giren Ingilizce 6gretmenidir. O da Tiirk ve anadili Tiirk¢edir. Bu &grencilerin
caligmada katilimci olarak seg¢ilmelerinin sebebi okul yonetiminin &yle uygun

gormesi ve program uygunluk kosullarinin bunu gerektirmesidir.

3.2 Veri Toplama Aracglari

Veri toplama araglarindan sdylem tamamlama testleri, verilen pragmatik
egitimin Oncesinde ve sonrasinda uygulanmak iizere kullanilan, 6grencilere 8 rica
durumunun verildigi ve rica ciimlesini tamamlamalarinin istendigi testlerdir. Soylem
tamamlama testlerinin en basinda Ogrencilerle ilgili yas, Ingilizceyi ne kadar
zamandir 6grendigi ve nerelerde kullanildig gibi bilgilerin soruldugu bir tanima
bolimii yer alir. Testlerde Ogrencilere tamamlatilmak i¢in verilmis durumlar
ogrencilerin ilgi, yas, sosyal iliskileri esas almarak olusturulmus ve sosyal yakimlik
ve uzaklik, sosyal statiiler agisindan farklilik gosteren konusmacilar iceren 8 farkli
durumdan olusmustur. Ayrica durumlarm hazirlanmasinda ¢alismanin teorik
dayanagini olusturan nezaket sistemleri de g6z Oniine alinarak her sistemden en az
bir durum seg¢ilmek iizere Ogrencilere farkli baglamlarda farkli rica stratejileri
ogretme ve 0lgme hedeflenmistir.

Ogrenci anketleri bu ¢alismanin 2. arastirma sorusunun cevabmi bulmaya
caligan, Ogrencilerin 3 haftalk pragmatik Ogretiminde uygulanan derslerin,
materyallerin, aktivitelerin degerlendirmesini yaptigi, 5 dereceli katiliyorum
katilmiyorum seklinde verilen sorular1 ve ayrica egitimin smif dis1 yansimalarmi
sorgulayan bir ankettir.

Ogrencilerin yazdig1 gdriis yansitma yazlari ise ¢ahigmanmn ikinci arastirma
sorusu olan izlenim ve algilar1 6grenmeye dayal olusturulmus belli bir formati olan
ve verilen cesitli kistaslara gore yazilan veri toplama metodudur. Katilimc1 6 grenciler
arasindan kurayla ¢ekilen 10 6grenciye yazdirilan yazilar, ucu agik sorulara verilecek

cevaplari kapsayan bir yazi seklinde yazdirilir.
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Aragtirmaci notlar1 ise planin uygulanmasi siirecinde arastirmaci tarafindan
tutulan gozlem notlarin1 olusturur ve sonuglari diger veri toplama araglarinin

bulgular1 ile harmanlanarak bu ¢alismanin bulgularmni1 olusturur.

3.3 Simf i¢i Pragmatik Egitim Plam

Sinif i¢i pragmatik egitim plani {i¢ haftalik bir slirecten olusur. Egitim 6ncesi
ve sonrast sOylem tamamlama testlerinin uygulandigi, anket ve goriis yazilarinin
yazdirildig: 3 ders dahil, her biri 40 dakikadan olusan toplam 10 derslik bir egitim
planini kapsar. Bu plan genel olarak 1. hafta pragmatik farkindaligin ve ilginin
yaratilip harekete gegirilmesi (tanitim basamagi), ikinci hafta ricalara ait farkli
kullanimlarm sunulmasi yani bilgi aktarimi, son hafta da 6grencilerin rica olusturma
etkinliklerinde yer almalar1 yani pratik yapma ve uygulama seklinde 3 bolimi
kapsar. Her bir ders icin tek tek ve detayla secilip hazirlanan toplam 18 etkinlik
yapilmistir. Derslerde uygulanan bilginin  verilmesi, farkliligmm gosterilmesi
etkinliklerinden en belirgin ve klasik derslerdekilerden farkli olani orijinal film ve
dizi (sit com) kesitlerinden alinmis video gdsterimleri ve bunlarla ilgili yapilan bir
takim etkinliklerdir. Ayrica etkinlikler rica stratejilerinin, ricalarda kullanilan
yumusatma ve anlamm giiclendirme kaliplarinin ve belirleyicilerin 6gretilmesini,
ogrencilere kullandirilmasini kapsar. Ogrencilere kendi dillerinden Srnekler bulup
ceviri calismalarinin yapilmasi, basit konusma analizlerinin yapilmasi, hedef dil
kullanim ornekleri buldurtma ve bunlarm smifta paylasilmasi, rol canlandirma
diyalog hazirlama ve bunun gibi bir dizi etkinlikler bu 3 haftalik planmn i¢inde yer

alan etkinliklerdendir.

3.4 Veri Analiz

Calismada toplanan verilerin analizinde nicel ve nitel olarak iki farkli yontem
kullanilmigtir. Nicel veriler Blum-Kulka’nin (1989) kiltiirler arasi konusma
eylemlerini arastirma projesinin (CCSARP) sonuglarma dayanan kodlama
manuelindeki kategorilere dayanarak analiz edilmistir. Bu manuelde rica stratejileri,
rica perspektifleri, belirleyiciler ve anlam yumusatict ve giiclendirici eylemler
bulunmaktadir. Stratejiler, dogrudan ve dolayli ricalar olarak siralanmig olan 9 farkl
kategori i¢inde gosterilir. Belirleyiciler de anlami artiran azaltan her biri bir amag
iceren toplam 12 farkh tiirde verilmistir. Perspektifler ise ricalarin hangi 6zneyle

yapildigin1 gosteren konusmacmin baskin oldugu, dinleyicinin baskm oldugu ya da
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her ikisinin de “biz” olarak kullanildig1 ve son olarak genelleme yapilan kisisel
olmayan hitap seklinin kullanildig1 4 farkli tiirden olusur. Destekleme s6z eylemleri
ise anlami giiclendiren ya da hafifleten toplam 8 farkli tiirde incelenmistir. Rica
climlelerinde kullanilan tiim bu bahsedilen s6z eylemler kodlama manueline goére
kodlanip sayilmis ve boylece bu ¢calismanin nicel verileri ortaya ¢ikmaistir.

Calismanin ikinci arastirma sorusunun cevabi iginse elde edilen nitel veriler
yukaridda saydigimiz  veri toplama araglarmin  sonuglarinin  birlestirilip
harmanlanmasiyla ortaya ¢ikarilmistir. Ortak olan fikirler bir araya getirilerek genel
sonuclara varilmus, farkliliklar da detayli olarak belirtilmistir.

Sonu¢ olarak bu c¢alisma nitel ve nicel her iki metodun ortaklasa
kullanilmastyla elde edilen bilgileri kapsar. Calismanin giivenirligi i¢in sayilabilecek
ozellikler arastirmacinin pragmatik alaninda ve rica s6z eylemleri konusunda
bilgilenmek amaciyla geg¢irdigi yeterli zaman, detayli ve uzun arastrma ve 6grenme
yapilmasi, karsilastirma yapma ve uzman goriislere basvurulup fayda saglanmasi
sayilabilir.

Ayrica kullanilacak olan testlerin kullanilmadan 6nce ayni yas ve seviyedeki
farkl bir gruba gosterilip, anlasilip anlagilmadiginmn kontrol edilmesi de ¢alismanin
giivenirliginin saglanmasinda etkili olmustur. Son olarak da ¢alismadan elde edilen
veriler ayn1 alanda tez yazmakta olan ikinci bir kodlayiciya kodlama yaptirilarak

mutabakata varilmistir.

3.5 Simirlamalar
Calismanin sinirlamast olarak pragmatik egitim planina aywrilan siire
gosterilebilir. Tim katilimcilarin etkinliklere katilmasina ragmen, daha uzun bir

zamanda etkinlikler daha kolay ve detayl yapilabilirdi.

4. Bulgular
Bu ¢alismanin bulgular1 1. Ve 2. Arastirma sorusunun cevaplari seklinde ikiye
ayrilabilir.1. sorunun cevabi, egitsel pragmatik Ogretiminin Ingilizce rica soz
eylemlerinin Tiirk 6grencilerce kullanimlari tizerindeki etkileridir.
[k olarak rica sdz eylemlerinde kullanilan stratejilerin say1 ve sikliklar1 ele
almmustir. Buna gore, ilk ve son testlerdeki cevaplar karsilastirildiginda goze ilk
carpan bulgu ilk testlerde 165 olan toplam strateji sayismin son testlerde 175’

yiikselmesidir. Ayrica cevaplanmayan durum sayisinda da azalma olmustur(ilk test
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28, sonraki test 20). Emir ciimlelerini kapsayan strateji ve zorunluluk igeren strateji
kullanimlar1 diiserken, dogrudan olmayan ve dolayisiyla daha nazik kullanimlar
iceren strateji kullanim1 hem sayisal hem yiizde olarak artmustir.

Ricalarda kullanilan belirleyici say1 ve ylizdelerine bakildiginda sonraki
testlerde kullanilan belirleyicilerin onceki testlere oranla biiyiik 6lgiide arttigi (son
test 172, on test 72) bulunmustur. Perspektif karsilastrmalart yapildiginda
konusmac1 baskin olan tiiriin ve hem konusmaci hem dinleyici baskin olan tiirlerde
artis oldugu goriilmektedir.

Ricalarda kullanilan destekleme s6z eylemlerinin sayilari da biiyiik dlcilide artis
gostermistir (ilk test 114 ve sonraki test 199).0zellikle ricalarda dinleyiciyi ricaya
hazirlayacak giris ve hazirlama anlami igeren hazirlayici adli kategoride yiizdelik ve
sayisal degerde onemli bir artis s6z konusudur (ilk test 9 ve son test 45).

Tirk Ogrencilerin ricalarin  pragmatik Ogretimi  konusundaki algilarmi
sorgulayan ikinci arastirma sorusunun cevabi ise 6grenci anketlerinin, yansitict goriis
yazilarinin ve arastirmaci gézlem notlarinin sonuglarma bakilirsa soyle 6zetlenebilir:
Ogrencilerin hepsi derslerin eglenceli, faydali ve 6gretici oldugunu ve de devam
etmesi gerektigini diisiindiiklerini belirtmistir. Ozellikle dizi ve film videolar1 izleme
etkinliklerinin ~ dgrencilerin ¢ok hosuna gittigi ve siirekliliginin istendigi
ogrenilmistir. Katilime1 6grenciler tarafindan, kullanilan materyallerin begenildigi,
bu derslerin klasik ingilizce dersleriyle karsilastirildiginda kesinlikle daha eglenceli

ve farkli kullanimlarin goriilmesi agisindan daha faydali oldugu ifade edilmistir.

5. Tartisma ve Sonuclar

Calismanin bulgular incelendiginde ilk sorunun cevabi bize egitsel pragmatik
etkinliklerinin Tiirk Ogrencilere rica stratejilerinin 6gretilmesinde olumlu etki
yaptigmm1  gosterir niteliktedir. Hem kullanilan stratejilerin  artmasi, hem
belirleyicilerdeki ¢esitliligin artmasi, destekleyici s6z eylemlerinin c¢esitliliginin
olusmasi, pragmatik Ogretiminde, smif i¢i egitsel etkinliklerin pozitif etkisinin
oldugunu gostermektedir.

Ayrica yukarida bahsedilen ¢esitliligin, pragmatik 6gretim planmin kapsadig
cesitlilikle dogru orantili oldugu ve zenginlestirilmis bilgi aktarimmm 6grencilerin
rica s0z eylem kullamimlarinda c¢esitlilige yol actigi diisiiniilmektedir. Kodlama

yapilan kategoriler dolayli kullanim ve nezakete gore yukaridan agagi bir siralamayla
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verilmektedir. Buna gore kullanim sikligmin yukaridaki stratejilerde diismesi asagi
dogru artmasi bize pragmatik egitimin 6grencilerin kullandigi rica s6z eylemlerinde
daha nazik ve daha dolayli olan stratejileri kullanmaya baglamalarina neden
oldugunu gostermektedir. Bu da pragmatik egitimin O&grencilerin pragmatik dil
yeterliligi edinimi iizerinde olumlu etki yaptigni isaret eder. Bu gostergeler
pragmatik alaninda egitsel 6gretim yonteminin fayda sagladigini 6ne siiren Olshtain
ve Cohen (1990) gibi arastirmacilarin bulgularini dogrular niteliktedir.

Ikinci arastirma sorusuna ait bulgulara bakilinca Tiirk dgrencilerin uygulanan
pragmatik egitim planiyla ilgili pozitif algilarnin oldugu, egitsel aktivitelerin
cesitliliginin, derslerin diger klasik derslere gore daha ¢ok sevilmesine sebep oldugu
ve gercek kullanimlarin gosterildigi materyallerin 6grencilerce begenildigi ve bu
pozitif alginin rica s6z eylem kullanimindaki ¢esitlilige olumlu olarak yansidigi

goriislerine varilmistir.

5.1 Gelecek Arastirmalar icin Oneriler

Bu calisma gelecekte daha fazla katilimci ve daha biiylik 6lgekli olarak
uygulanip bdylece daha genel sonuglara varilabilir.

Smif i¢inde uygulanacak etkinliklerde bazi degisiklikler yapilarak ayni
metodun kullanildig bir egitim planiyla ricalardan farkli s6z eylemler iizerinde
(6rnegin 6ziir dileme, davet etme, iltifat etme ve buna benzer) arastirma yapilabilir.

Ayrica gelecekte yapilacak benzer bir calismada veri toplama araglari
cesitlendirilerek daha detayli sonuglara ulagsmak miimkiin olabilir. Gelecek
calismalarda okul kurallar1 geregi 3 hafta ayrilan bu plana daha uzun bir siire
verilebilir. Buna ek olarak sonuglarin gegerliliginin artirilmas1 adma gelecekte
yapilacak benzer bir ¢alismada bu calismadan farkli olarak kontrol grubu da
eklenebilir.

Son olarak, gelecek ¢aligmalar i¢in verilecek bir 6neri, bu gibi dil 6greniminde
pragmatik egitimi merkez alan c¢alismalarmn Tiirk Ogrencilere farkli dillerin
ogretilmesinde de kullanilabilecegidir. Bdylece pragmatik yeterlilik sadece

Ingilizcede degil, dgrenilecek tiim diller i¢in edinilebilir.
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