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ABSTRACT

STUDENT BURNOUT IN AN ENGLISH PREPARATORY PROGRAM AT A
TURKISH UNIVERSITY: A CASE STUDY

Erakman, Nurgiil
Master’s Thesis, Master’s Program in English Language Education
Supervisor: Assist. Prof. Enisa Mede

June 2015, 86 pages

The purpose of this study is to investigate to what extent the repeat Turkish EFL
students experience burnout considering the three dimensions: exhaustion, cynicism
and professional efficacy, explore whether there is any relationship between these
subcategories, and also find out the common metaphors that the Turkish EFL
students use to define burnout during their language learning process in a preparatory
program at a foundation (non-profit, private) university in Istanbul, Turkey. A
sample of fifty-four B1 (intermediate) level Turkish EFL students repeating the same
preparatory program for two years and five Turkish EFL instructors offering
intensive courses in this particular program participated in the study. The quantitative
data was obtained through the Maslach Burnout Inventory-Student Survey while the
qualitative data was collected from semi-structured interviews and metaphor. The
findings of the study revealed that the B1 (intermediate) Turkish EFL students
experience high level of exhaustion and cynicism whereas they face low level of

professional efficacy indicating their burnout level in the preparatory program.

Keywords: Burnout, Dimensions of Burnout, Maslach Burnout Inventory — Student

Survey, English as a Foreign Language (EFL), Preparatory Program.
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TURKIYE’DEKI BIR UNIVERSITENIN HAZIRLIK PROGRAMINDA OKUYAN

OGRENCILERDE GORULEN TUKENMISLIK SENDROMU: OLAY
INCELEMESI

Erakman, Nurgiil
Yiiksek Lisans, Ingiliz Dili Egitimi Yiiksek Lisans Programi
Tez Yoneticisi: Yrd. Dog. Dr. Enisa Mede

Haziran 2015, 86 sayfa

Bu calismanin amaci, Istanbul’da bir dzel iiniversitenin hazirlik programmni tekrar
etmekte olan Ingilizce ~Ogrenimi  gdren  ogrencilerin  duygusal  tiikkenme,
duyarsizlagsma ve mesleki yeterlilik olarak adlandirilan {i¢ alt boyuta gore ne 6l¢iide
tikenmislik yasadiklarini, bu ii¢ boyutlardaki tiikenmislik seviyeleri arasinda bir
iliski olup olmadigini ve bu 6grencilerin dil 6grenme siiregleri boyunca yasadiklar
tikenmisligi tanimlamak icin kullandiklar1 yaygin metaforlar1 incelemektir. Bu
calismada Ingilizce 6grenimini ayni hazirlik programinda iki yildir orta seviyeyi
tekrar etmekte olan elli dort 6grenci ve bu diizeyde Ingilizce 6greten bes Tiirk
okutman yer almustir. Nicel veriler Maslach Tiikenmislik Envanteri’nin Ogrenci
Anketi araciligiyla elde edilmistir, nitel veriler ise hem Ogrencilere hem de
okutmanlara uygulanan yar1 yapilandirilmis goriisme ve Ogrencilere sorulmus
metafor sorulariyla toplanmistir. Caligmanin bulgulari, Ingilizce 6grenimi goren orta
seviye (B1) ogrencilerin diisiik seviyede mesleki yeterlilik yasiyorken yiiksek
seviyede duygusal tiikenme ve duyarsizlasma yasadiklari dogrultusunda onemli

cikarimlar ortaya koymaktadir.

Anahtar Kelimeler: Tiikenmislik, Tiikenmislik Alt Boyutlari, Maslach Tiikenmislik
Envanteri - Ogrenci Anketi, Yabanci Dil Olarak Ingilizce, Hazirlik Programu.
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Chapter 1: Introduction
1.1 Overview

For most students newly embarking on an education program - regardless of
which discipline - the fresh burst of energy and motivation they feel in the beginning
drives them to study harder than ever in order to succeed. However, over time, they
start to slow down, feeling unmotivated, as well as mentally, physically and
emotionally exhausted which in turn, leads to incomplete assignments, a marked lack
of attention and increased truancy. This overwhelming sense of “burnout” — which
many studies have found equally symptomatic amongst educators, too — can be
attributed to the overwhelming amount of pressure facing students. Thanks to the
recent light shone on student burnout as a phenomenon, the concept is gradually

gaining traction in pedagogical studies.

The relationship that people experience with their work, and the difficulties
that can arise when that relationship goes awry, have been recognized as a significant
phenomenon of the modern age in general. However, although burnout has generally
been treated as a work-related disorder (Maslach, Schaufeli & Leiter, 2001), it may
be extended to the context of classroom education as well. After all, students work;
they attend classes, complete assignments, take exams and acquire a degree. Hence,

they are highly susceptible to burnout.

The most widely cited definition of burnout was introduced by Maslach and
Jackson (1981) as a syndrome of emotional exhaustion, depersonalization and
reduced personal accomplishment. According to Shaufeli and Enzmann (1998)
“burnout is a persistent, negative, work-related state of mind in ‘normal individuals’
that is primarily characterized by exhaustion; a sense of reduced effectiveness,
decreased motivation, and the development of dysfunctional attitudes and behaviors
at work” (p.36).

Freudenberg (1974) states that people are more at risk of burnout especially
when they idealize their work. Pines (1993) expands on this by explaining that
burnout is the result of a process with an initial state of high motivation and

involvement and is  typically = found among highly  motivated


http://stress.lovetoknow.com/Stress_Causes_of_College_Students

individuals. Thus, people who experience burnout tend to lose their idealism and
enthusiasm for their work (Dworkin, Saha, & Hill, 2003).

Subsumed under these common definitions, burnout is identified as a sign of
emotional exhaustion, depersonalization and lower professional efficiency in the
work setting (Maslach et al., 2001). Jacobs and Dodd (2003) define emotional
exhaustion as “the feeling of being overwhelmed due to high demands and stressors”
(p.299). Cynicism or depersonalization refers to the evolution of negative and cynical
behavior forming indifferent view of others. Finally, reduced professional
development is related to decreased feelings of competence, success and

achievement in one’s work.

1.2 Theoretical Framework

Burnout is a concept which has been encountered in many professions in
recent years. In early studies it was related particularly to professions requiring high
human contact; however, today it is investigated in all professions. Being a student is
not officially considered a profession, but after all the responsibilities and tasks
required of students are taken into account, it can be extrapolated that their unique
experience of burnout is an obvious area in need of further research. Schaufeli &
Taris (2005) and Hu & Schaufeli (2009) remark that when it is seen under a
psychological perspective, since students take part in an organizational structure
filled with compulsory activities, the activities they are dealing with can be
considered as work. Students experience burnout as they feel exhausted due to study
requirements, approaching cynically toward one’s studies and feeling inadequate in
their field (Schaufeli, Martinez, Pinto, Salanova, & Bakker, 2002).

Several studies carried out on school personnel revealed that school alone can
be a driver generating stress for students. Problems at school may affect students and
therefore induce burnout (Chang, Rand, & Strunk, 2000; Grayson & Alvarez, 2008;
Howe, Matheson, & Hamilton, 1994; Tatar & Horenczyk, 2003; Woodrum, 2005).
Specifically, the concept of burnout among undergraduate students has been
investigated in recent studies using international samples. As undergraduate students
have many responsibilities alongside their studies, it is likely for them to develop
symptoms of burnout (Li, Song, & Guo, 2009; Schaufeli, Martinez, Pinto, Salanova,
& Bakker, 2002).



Similarly to other countries, in Turkey, undergraduate education requires and
rests alongside many duties and responsibilities on the part of the student. One of the
most important prerequisites that most Turkish universities demand is proficiency in
English. Students are required to take a proficiency exam before they start their
education program at university. The ones who pass the exam directly start with the
undergraduate program. However, the ones who fail the exam have to study at the
Language Preparatory School at least for one academic semester. If the students
cannot finish the preparatory program within two years, they are dismissed from the
program, and cannot study in a department which offers education in English. It
means that they cannot continue their graduate education. This causes a lot of stress,

and a loss of energy and motivation, which consequently leads to student burnout.

1.3 Statement of the Problem

English has become one of the prerequisites to get a qualified education, find a
good job and build a career in a specific field. English also serves as a medium of
education as it is the lingua franca spoken in almost every country around the world.
Hence, in most of the universities in Turkey, English is the medium of instruction.
To support the students’ competencies in English, most universities have an English
Preparatory Program which consists of intensive language courses preparing students

for their prospective departments.

Students enrolling in the preparatory program are required to pass the
proficiency exam (with an average of 60), the TOEFL exam (with an average of 74),
IELTS (with an average of 6) or YDS (with an average of 60) in order to continue
their education in their chosen discipline. Nevertheless, when the students cannot
pass the proficiency exam, they need to take the placement exam that detects their

level of English proficiency to be studied in the preparatory school.

The academic year in this program is comprised of a total of 5 eight-week
modules and 5 levels: Al (Elementary), A2 (Pre-Intermediate), B1 (Intermediate),
B2 (Upper Intermediate), C1 (Advanced). Students are required to successfully
complete each module with an overall grade of at least 65% before they can advance
to the next one. They receive 24 hours of English instruction per week in each level.
All the skills (reading, writing, listening, and grammar) are integrated in these

courses to meet the students’ needs and prepare them for the proficiency exam.



In addition, the students studying at all levels in the English Preparatory
Program have to meet the attendance requirements of each module in order to qualify
for the End of the Module Exam given at the end of that module. They can miss up to
20 class hours during each module, or 40 class hours during a combined module. The
ones who exceed this absenteeism limit are considered to have failed that module.
Briefly, the students are expected to follow the rules of the institution, and
throughout their studies in the preparatory program, they are required to carry out
lots of responsibilities, such as regular attendance, assignments, presentations and

exams, which might build stress as a consequence of the pressure put upon them.

In the light of the above discussion, burnout might become a really prevalent
syndrome in students studying at English Preparatory Program. Thus, the study of
burnout in students is of paramount importance. To fulfill this gap, the present study
aims to investigate the burnout syndrome among the Turkish EFL students of the B1
intermediate level class who have been studying in the English Preparatory Program

for two years.

1.4 Purpose of the Study

The purpose of this study is to examine to what extent the B1 intermediate
level Turkish EFL students, who have been repeating the preparatory program for
two years, experience burnout in terms of the three dimensions of exhaustion,
cynicism and professional efficacy, and explore whether there is any relationship
between these dimensions. The study also seeks to find the common metaphors the
students use to define the concept of burnout during their English learning process in

the preparatory program.

1.5 Research Questions

The study aims to find the answers of the following research questions:

1. To what extent do the Turkish EFL students experience burnout considering the
three dimensions: exhaustion, cynicism and professional efficacy in the
preparatory program?

2. Is there any relationship between these three predefined dimensions?

3. What are the common metaphors that the Turkish EFL students use to define

burnout during their language learning process in the preparatory program?



1.6 Significance of the Study

Burnout is a concept which has been studied since the 1970s in many fields
and professions. It has principally been regarded as a work-related disorder and
researchers have been especially avid in their investigations of its symptoms and
causes among those who work in a close and constant proximity to people such as
nurses, psychologists and social service workers. However, research has only

recently been applied to teachers and students.

Being a student is generally not considered an occupation (Schaufeli & Taris,
2005), despite compulsory activities, such as attending classes and performing
assignments, clearly sharing common ground with many professions. Since their
compulsory activities can thus be considered work, so it stands that students may
also experience burnout. Exhaustion as a result of study demand, having a cynical
attitude towards one’s study and feeling incapable as a student are the main
symptoms of burnout syndrome in students (Meier & Schmeck, 1985; Schaufeli et
al., 2002b).

Although there is some research available on student burnout, generally
studies on those attending English preparatory programs in Turkey are not adequate.
It is believed that this study will contribute to student burnout literature by providing
a good sample. Both the results of the quantitative and the qualitative data obtained
in this study will give insight about student burnout in relation to exhaustion,
cynicism and professional efficacy in preparatory schools and their visual

conceptions of this syndrome during their language learning process.

1.7 Overview of Methodology

1.7.1 Research design. A mixed-method research design was adopted for the
purposes of this study. This design is a methodology for conducting research which
involves collecting, analyzing and integrating quantitative and qualitative data in a
single study or a longitudinal program of inquiry. The benefit of this form of research
is that it provides a better understanding of a research problem by collecting both

quantitative and qualitative data.

1.7.2 Participants. The sample employed in this research consisted of 5
Turkish EFL instructors and 54 Turkish EFL students studying at the English
Preparatory Program of a Private University in Istanbul during the fall term of the



2014-2015 academic year. They were repeat students at Bl (intermediate)
proficiency level who had been studying in the prospective program for two years.
There were two repeat levels that were in their second year. Those were Bl
(intermediate) and B2 (upper-intermediate) levels. Specifically, the repeat group of
students studying at B1 (intermediate) level was chosen for this study because it was
thought that they would contribute more valid data since their success rate was lower
compared to the B2 (upper-intermediate) students. Based on these facts, this batch of

students had the highest potential to experience burnout in the preparatory program.

1.7.3 Setting. The study was conducted in the English Preparatory
Department of one of the private universities in Istanbul during the fall semester of
the 2014-2015 academic year.

1.7.4 Data collection instruments. In this study, the main data collection
instrument, which was designed to collect quantitative data, was the Maslach
Burnout Inventory — Student Survey (Schaufeli, Martinez, Pinto, Salanova, &
Bakker, 2002).

In addition, the qualitative research was collected to complement the results
obtained through quantitative data. Specifically, the participating students were
engaged in semi-structured interviews to gather insight information about their level
of burnout. In the mean time, the same interviews were carried out with the
instructors teaching those students as well to find out how they perceive their
students’ burnout. Finally, as for another qualitative aspect of this study, the students
were asked to provide metaphors about their English language learning process in the

program.

1.7.5 Data analysis. In attempt to answer the first research question, the data
obtained through Maslach Burnout Inventory — Student Survey and semi-structured
interviews carried out with students and instructors was analyzed quantitatively and
qualitatively to investigate the extent of burnout the B1 (intermediate) Turkish EFL
students experienced in relation with the three dimensions namely exhaustion,
cynicism and professional efficacy in the preparatory program. As for the second
research question aiming to find out if there was any relationship between the Bl
(intermediate) Turkish EFL students’ burnout levels on these three dimensions, the

data collected from Maslach Burnout Inventory — Student Survey was analyzed

6



quantitatively. As for the third research question, the data obtained through
metaphors was analyzed through frequency count to investigate the common
metaphors that the Turkish EFL students use to define burnout during syndrome

during their language learning process in the preparatory program.

1.8 Operational Definitions of Terms
Burnout: Burnout is a syndrome that consists of emotional exhaustion,

depersonalization and reduced personal accomplishment (Maslach & Jackson, 1981).

Student Burnout: A syndrome that may exists in students and shows up
through exhaustion by reason of study demands, maintaining a cynical attitude to
one’s study, and feeling inadequate as a student (Meier & Schmeck, 1985; Schaufeli
et al., 2002b).

English as a Foreign Language (EFL): Lightbown and Spada (2006) define
“English as a Foreign Language” as the learning of a language, mostly in a classroom

setting, where the target language is one not generally used outside the classroom.

English Preparatory Program: English Preparatory Program is a
department which provides its students with English grammar and language-learning
skills, the graduation from which allows them to continue their education in their

chosen university department.



Chapter 2: Literature Review

2.1 Introduction

In this chapter, the literature review of this study is divided into sections.
First, the notion of burnout is discussed with a detailed explanation. Next, the
historical background of burnout is explained, and this is followed by the description
of dimensions of burnout, distinguishing features of burnout from other
psychological constructs and the development of the concept over time. Then, the
information about the theories and models of burnout is provided and this is followed
by research on burnout in Turkey. Also, The Maslach Burnout Inventories are
explained in this section. Finally, burnout in students, burnout in university students

and burnout in prep students at universities are explained in detail.

2.2 Burnout

Burnout is a syndrome which has recently come into stage in many fields as a
subject of great significance, and quite a substantial number of studies on it have
been carried out around the world. There are indeed many reasons for people to
experience burnout in their lives such as job stress and work overload. Improvements
in technology and changes in the working conditions have also triggered this
syndrome. It is inevitable that burnout has a negative effect on people’s day-to-day
functionality. Thus, researchers have started to investigate this issue to ascertain
more information about it and find possible solutions to help people and

organizations.

2.2.1 Definition. Burnout is defined by Maslach & Jackson (1981), the two
pioneers in burnout research, as “a syndrome of emotional exhaustion and cynicism
which people mostly dealing with human relations experience” (p.99). This indicates
that burnout is more endemic to those who work in the jobs needing human affairs.
Maslach & Schaufeli (1993) support this idea by suggesting the opinion that the
fields of education, social services and medicine are at risk of burnout since they are
people-oriented professions. It has been much remarked upon that people feel more
motivated and devote time and effort to their work when they start their jobs

(Maslach & Leiter, 1997). However, when they feel burned out, they tend to lose



their idealism and enthusiasm for their work and become notably more disinterested
(Dworkin, Saha, & Hill, 2003). These are the principle factors that impact people’s

behavior while experiencing burnout.

Maslach & Jackson (1981) describe burnout as a multidimensional model that
consists of three interrelated dimensions; namely exhaustion (the state of having
emotionally overextended and exhausted feelings), cynicism (the state of having
negative and cynical attitudes towards one’s profession) and reduced professional
efficacy (a lower sense of personal accomplishment — a tendency to perceive oneself

negatively).

2.2.2 The historical background of burnout. Burnout appeared as a very
important concept in the 1970s, but was initially considered rather more a social
phenomenon than a subject for academia (Maslach & Schaufeli, 1993; Maslach et al.,
2001). Upon entering the realm of pseudoscience and popular psychology, it was
instantly identified as a disorder exclusive to the professional occupations (Maslach
& Schaufeli, 1993; Maslach et al., 2001). Although the notion of itself is a modern
conceptualization, it is by no means a purely modern phenomenon, and much
literature that predates the 1970s has validated it as a universal and timeless aspect of
the human condition (Maslach et al., 2001; Schaufeli & Enzmann, 1998). To
illustrate, the following couplet from William Shakespeare’s “The Passionate
Pilgrim” allude very clearly to the idea. /“She burnt with love, as straw with fire
flameth/ She burnt out love, as soon as straw out burneth” (Enzmann & Kileiber,
1989, as cited in Schaufeli & Enzmann, 1998).

In a much-cited case-study, a psychiatric nurse who was experiencing
disappointment, depression, exhaustion, and suffered a negative attitude towards
others by insulting her clients in a study conducted in 1953 (Schwartz & Will, 1953,
as cited in Schaufeli & Enzmann, 1998) bears all the hallmarks of burnout. In this
case study, Miss Jones was a nurse on a chronic ward in a psychiatric hospital in
which the working atmosphere was, by all standards satisfactory, and in which she
was surrounded by colleagues who were highly motivated and notably more
compassionate to their patients. However, Miss Jones left the ward for a period and
when she returned, found it to be in a tragic condition. There were a couple of

changes on the ward. The matron of the ward had been replaced and other nurses



were missing, leading the patients to get anxious, and the staff to loss their
motivation. Miss Jones tried to make suggestions to improve the conditions but to no
avail. Her colleagues were indifferent and even hostile to her suggestions. Since Miss
Jones felt rejected and nervous, she diverted her attention to her patients more than
ever. However, the patients were more difficult to handle because the other nurses
were discomforted and annoyed. She was expecting some gratitude because she
really wanted to help them. After a while, she realized that she had failed and she
was in a depressed mood. Schwartz and Will (1953) analyzed the situation and
claimed that Miss Jones was in a kind of vicious circle: she felt depressed and
disappointed in the first place, but upon trying to ameliorate the situation and failing,
she duly fell into a rut of further disappointment. She lost her motivation and she
entered a state of depression, becoming careless towards her patients. She started to
see only the negative sides of her job and quit the social contact with her colleagues
and patients. More pertinently, she began to find her job meaningless and did not go
to work regularly. The authors of the study thus offered a number of counseling
sessions to Miss Jones in which she could share her feelings and later, learn to
analyze and understand the underlying reasons for her situation and thus how to
reduce her high anticipations from her job and the people around her. The counseling
sessions were a success, and Miss Jones began to approach her work with a more
realistic attitude. Her relations with her colleagues and patients got better and she

was performing well in her job a few months later.

Moreover, the novel “A Burn-Out Case”, written by Graham Greene in 1961,
describes a story of a disappointed and pained architect quitting his job in order to
explore the African jungle (Maslach et al., 2001). According to Greene (1961) and
Schaufeli, and Enzmann (1998), the protagonist in this novel is represented as surly,
cynical and disappointed, and wants to seclude himself in the distant tropics as a
refuge to escape his disillusion. Thus, it can be assumed, that long before its analysis
under the lens of academia, burnout was a valid human trait experienced in many
fields.

The concept of burnout developed in two stages called the pioneering phase
and empirical phase (Maslach et al., 2001). The pioneering phase is associated with
the appearance of scholarly articles by Feudenberger (1974) and Maslach (1976 as
cited in Maslach et al., 2001), in which the notion of burnout was delineated, and
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demonstrated to be a common response to the working environment. In
Freudenberger and Richelson’s study (1980), Freudenberger, who is a psychiatrist,
explained his own sense of exhaustion and burnout as being due to long working

hours. The following is a part of his notes:

During the Christmas holiday my wife insisted that we take a vacation with
the children, and much as | hated to be away from the clinic, I felt I should go
to make up for all the time | had spent away from home. My wife made the
hotel and plane reservations. All | had to do the night before we left was
packing my own clothes, but when | dragged myself through the door at 2
a.m., | was too exhausted to do anything except fall into bed. I told my wife
that I would pack in the morning, but in the morning I couldn’t get up. We
never got to the airport. | slept for two solid days and ruined the family

vacation (p.18).

After this experience, Freudenberger noticed that he was exposed to diverse
emotions such as exhaustion, rage, guiltiness and depression (Freudenberger &
Richelson, 1980). Freudenberger portrayed this experience as burnout with the effect
of this incident and found that it corresponded with his observations of volunteers at
his clinic (Freudenberger & Richelson, 1980; Maslach & Schaufeli, 1993).

During this period, another researcher, Maslach (1993), who was a social
psychology researcher, was examining the means by which individuals cope with the
emotional arousal they experience at work. The findings of his study revealed that
this arousal and strategies that are used to deal with these emotions affected the
individual’s identity and attitude. After he described these findings to an attorney,
poverty lawyers officially defined the phenomenon as burnout (Maslach & Schafeli,
1993). Thus, he is known as the pioneer of the social-psychological
conceptualization of burnout. This concept focuses on the “interpersonal, social and
organizational factors” that cause burnout (Schaufeli, 2003). On the contrary, the
idea of burnout was conceptualized by Freudenberger as a mental disorder, which
presents characteristics like dysfunctional personality traits (Freudenberger &
Richelson, 1980; Schaufeli, 2003).

After the first articles about burnout were published, much literature on the
subject emerged, and found that it was especially prevalent amongst practitioners
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working in people oriented industries. However, three valid critiques about these
initial works soon appeared. The first of these was that academics used various
definitions of burnout. The second was that due to the effect of every personal
problem that was related to burnout, the notion was broadened beyond its original
form. The third concern about these initial writings was that only few of them were
empirical, and that most were characterized by qualitative research methods, such as
interviews, in order to comprehend the concept (Maslach & Schaufeli, 1993;
Maslach & Jackson, 1984, as cited in Schaufeli, 2003).

Since the pragmatic and constructive studies about the concept of burnout
started, the empirical phase improved in 1980’s. In this phase, several instruments
were formed to measure burnout. The Maslach Burnout Inventory (MBI), which was
developed by Maslach and Jacksonin 1981, was the most notable of these
instruments (Maslach et al., 2001; Maslach & Jackson, 1981). Within this phase,
researchers who limited their studies to the human service occupations started to
investigate burnout in various professional and nonprofessional fields. In a similar
fashion, correlational and self-report studies were provided since the availability of
diverse statistical techniques and methodology increased. Besides these
improvements, the relationship between burnout and people’s thoughts underwent
examination (Maslach et al., 2001; Maslach & Schaufeli, 1993). The core dimensions
in the concept of burnout were discovered within the pioneering and empirical
phases (Maslach et al., 2001; Maslach & Jackson, 1981).

2.2.3 Dimensions of burnout. Maslach and Leiter (1997) state that people
get to work with energy, involvement and efficacy and they are motivated to work.
Nevertheless, when they experience burnout, they lose their enthusiasm and
engagement and all these positive feelings transform to negative feelings. They claim
that energy turns into exhaustion, involvement into cynicism and efficacy into

inefficacy.

2.2.3.1 Exhaustion (emotional exhaustion). Exhaustion is defined as the
emotionally overextended and exhausted feelings (Maslach & Jackson, 1981). They
state that people use up their resources and they lose their ability to devote
themselves to their work or customers like their previous performance. According to

Maslach et al. (2001), exhaustion is the most indicative dimension of burnout. They
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claim that exhaustion represents the basic individual stress component of burnout,
referring to feelings of being overextended and emotionally and physically used up.
People distance themselves emotionally and cognitively from work because of
exhaustion to deal with work overload. Besides, according to Shirom (1989),
exhaustion is noted to be the central nature of burnout and the most explicit indicator
of burnout. It does not mean that the other two dimensions are incidental or

unnecessary.

2.2.3.2 Cynicism (depersonalization). According to Maslach and Jackson
(1981), cynicism (depersonalization) occurs when the negative attitudes develop.
These attitudes may create a senseless view of others and even consider them
bothersome. Cynicism can result in viewing the others as objects (Maslach, Jackson
& Leiter, 1996). Cordes and Dougherty (1993) see cynicism or depersonalization as
the interpersonal context of burnout, which refers to feelings of negative, senseless or
distant reactions to work. It is considered an attempt to handle exhaustion via
keeping one’s distance from service recipients. To give an example, in professions
requiring human services, the emotional demands of the job can be emotionally
exhausting, and consequently workers cannot remain sensitive to the needs of their
service recipients. In other words, workers can cope with the emotional demand on
them only by depersonalizing the service recipients as impersonal objects in their
profession.

2.2.3.3 Professional efficacy (reduced personal accomplishment). Reduced
personal accomplishment is defined as the inclination to perceive oneself negatively
and be discontent with one’s successes (Maslach & Jackson, 1981). This
dissatisfaction may also cause a decline in one’s feelings of competence. Moreover,
as a consequence of decreased feelings of personal accomplishment, people do not
experience satisfaction with their progress in the job. Thus, self-evaluation is a very
relevant concept (Byrne, 1991; Maslach, 1993; Maslach & Jackson, 1981).

2.2.4 The development of the burnout dimensions over time and
relationships between them. There are a few models which have been suggested to
clarify the development of the burnout dimensions (Leiter, 1993; Shirom, 1989).
The three main arguments will be introduced in this study.
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According to Leiter and Maslach (1988), the first response to emotional stress
in the work place is exhaustion (emotional exhaustion). Since people try to deal with
these feelings — which are emotionally holding them off from service recipients —
depersonalization (cynicism) comes immediately after emotional exhaustion. People
may appraise themselves more negatively, and begin to perceive decreased success at
work because of depersonalization (cynicism), and this causes a marked decrease in
professional efficacy. Thus, it is claimed that emotional exhaustion can conduce to
reduced professional efficacy only if depersonalization also exists. As a result, it was
concluded that high levels of emotional exhaustion cause high levels of
depersonalization (cynicism), and this leads to low levels of personal

accomplishment (professional efficacy) (Leiter & Maslach, 1998).

On the other hand, Golembiewski and Munzenrider (1988) offer another
pattern called the “phase model” regarding the various dimensions of burnout.
According to this model, depersonalization (cynicism) is discussed to cause reduced
professional efficacy and, ultimately, emotional exhaustion. In other words, they
state that firstly depersonalization leading to restricted ability to finish work goals
occurs, followed by a decrease in professional efficacy at work. As a result of this
process, a sense of limited success occurs, and results in emotional exhaustion. This
remark is criticized by Leiter (1989), however, who claims that there is restricted
tentative proof available to promote the phase model, and burnout is reduced to a

one-dimensional model of exhaustion.

Moreover, a developmental model to demonstrate the relationship between
the three dimensions of MBI is proposed by Leiter (1993). In this model, emotional
exhaustion is intensified by the effects of the hard subjects of the environment like
workload. Then it causes increase in depersonalization (cynicism). However,
resources like social support produce professional efficacy. So, in this model it is
assumed that since both emotional exhaustion and professional efficacy is a factor of

separate dimensions of the work environment, they grow up collaterally.

2.2.5 Studies on the relations between the dimensions of burnout. In
studying burnout, knowing the relations between the dimensions and the correct
development model is really important. First of all, knowing the relation between the

dimensions enables early recognition of burnout and this is very significant to
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prevent and treat the syndrome at an early stage. Also, it allows an understanding of
antecedents and consequences of burnout (Van Dierendonck et al, 1997).

As mentioned above, there are some development models to identify the
relations between the dimensions of burnout. The best known of these models is the
Leiter and Maslach (1988) model suggesting that workers who are exposed to high
levels of emotional exhaustion withdraw themselves psychologically from the people
they work together or service recipients to be able to cope with this exhaustion, so
they feel depersonalized (cynicism) in that phase, and as the workers experience

cynicism towards their jobs or clients, their feelings of self efficacy decreases.

The findings of the research study conducted by Taris, Le Blanch, Schaufeli,
and Schreurs (2005) also supported the Leiter and Maslach’s (1988) model. The
findings revealed that higher levels of exhaustion lead to higher levels of
depersonalization (cynicism) and consequently higher levels of cynicism result in
lower levels of personal accomplishment. According to Te Brake, Smiths, Wicherts,
Gorter, and Hoogstraten (2008), emotional exhaustion should not be discarded as an
early sign of burnout. They examined the chronological sequence of these three
dimensions of burnout by using a two-wave longitudinal design and this model
showed that precede the depersonalization (cynicism) and personal accomplishment

(professional efficacy) independently.

In addition, several major models were compared and contrasted by Parker
and Salmela-Aro (2011) to be able to find which model best reflected the
development of school burnout in a study carried out with high school students. It
was seen that the Leiter and Maslach’s (1988) model provided a better fit to the data
than other tested models. This could mean that similar development processes

underlie both scholastic, as well as occupational burnout.

Brouwers and Tomic (2014) examined the direction and time-frame of the
relationships between the three burnout dimensions among secondary school
teachers. The results were in accordance with the sequence of burnout dimensions
proposed by Leiter and Maslach (1988) and Taris et al.’s (2005) study. In their study,
it was concluded that school principals and psychologists who want to prevent and
treat teacher burnout at an early stage, before it becomes chronic, should be very

sensitive to the warning signs of emotional exhaustion.
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Based on these overviews, it can be said that burnout is a widespread
syndrome that is seen in many different fields and its dimensions are correlated with
each other. The importance of the relationship between these dimensions is
emphasized by many studies mentioned above since this relationship may enable the
respondents to take necessary precautions for the treatment of burnout syndrome at
early stages.

2.2.6 Distinguishing features of burnout from other psychological
constructs. Some researchers put burnout in the same equation as other
psychological constructs, such as stress, depression, fatigue and job dissatisfaction.
Nevertheless, they are different concepts and can be distinguished from one another
in certain aspects. According to Maslach and Schaufeli (1993), it is possible to
distinguish burnout from stress, since burnout is the consequence of experiencing job
stress for a long time and also occurs over a longer period compared with stress.
Burnout can be regarded as the final step in an unsuccessful process where people try
to overcome negative stress conditions (Farber, 1984). Therefore, it is the result not
only of stress but also the lack of a support system in which to deal with this stress
(Kilavuz, 2006).

Besides, when burnout is compared with job satisfaction, it can be said that
they are related concepts but not the same. According to Maslach and Schaufeli
(1993), job satisfaction is associated with the third dimension (reduced personal
accomplishment) of burnout, and since burnout is a multidimensional concept, it is
different from job stress. Additionally, they believe that burnout causes job

dissatisfaction in the workplace.

When it comes to depression, it is approved as a different concept from
burnout (Maslach & Schaufeli, 1993; Pines, 1993). It is stated that the first
dimension of burnout namely exhaustion is linked with depression, but there is not a

strong relation with the other two dimensions.

Lastly, when the difference between fatigue and burnout is analyzed, the
distinction is obvious. According to Pines (1993), people can recover quickly when
they experience physical fatigue, and he also states that people generally feel fatigue
positively since they achieve something good. However, it is not the same for
burnout because people experience burnout due to the lack of sense of achievement.
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2.3 Theories and Models of Burnout

There are plenty of theories which have been approved as the descriptions of
burnout, but there is not a single global theory of burnout. On the contrary, it has
been assumed that burnout is resulted from four different levels. Besides, every level

includes several theoretical approaches (Shaufeli, 2003).

A concern with the development of the models however is that “initially,
most theorizing (about burnout) was rather speculative and eclectic, borrowing
concepts from various psychological theories” (Schaufeli & Enzmann, 1998, p. 101).
Modern investigators are trying to comprehend the concept of burnout in spite of this
concern, but still there is not an extensive theoretical framework for the concept of
burnout (Schaufeli & Enzmann, 1998).

For the concept of burnout, there are four approaches called the individual
approach, interpersonal approach, organizational approach and societal approach
(Schaufeli, 2003; Schaufeli & Enzmann, 1998).

According to the individual approach, factors and processes within the person
are focused, and a variety of psychological theories like the psychodynamic theory
and the learning theory were exploited, but the empirical supports are usually not
supplied with these approaches (Schaufeli & Enzmann, 1998). According to
Schaufeli and Enzmann (1998), models that are postulated under this approach
include burnout as a failure to retain one’s idealized self image (Freudenberger &
Richelson, 1980), burnout as progressive disillusionment (Edelwich & Broadsky,
1980), burnout as a pattern of false expectations (Meier, 1983), burnout as a
disturbed action pattern (Burisch, 1993; 1989), burnout as a loss of resources
(Hobfall & Freedy, 1993; Hobfall & Shirom, 1993), burnout as a narcissistic disorder
(Fischer, 1983), burnout as an imbalance between conscious and unconscious
functions (Garden, 1991, as cited in Schaufeli & Enzmann, 1998) and burnout as an
existential quest (Pines, 1993).

According to the interpersonal approach, examining the interactions in the
workplace is really important to investigate their connection with burnout.
Nevertheless, these models are not completely supported by empirical evidence like
in the individual approach (Schaufeli & Enzmann, 1998). Burnout as a lack of social
competence (Harrison, 1983), burnout as emotional overload (Maslach, 1993),
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burnout as a lack of reciprocity (Buunk & Schaufeli, 1993), burnout as an emotional
contagion (Rountree, 1984) and burnout as an emotional labour (Hochschild, 1983)
are the forms of burnout of the models approved under the interpersonal approach
(Schaufeli & Enzmann, 1998). In this particular approach, burnout is defined as an
outcome of inadequate social competence or as an effect of emotional overload. On
the other hand, there are other approaches that focus on the underlying psychological
processes that result in burnout. These underlying processes include social exchange,
emotional contagion or emotional labor. Although most individual approaches are
not supported by empirical evidence, there is some empirical evidence that supports,
at least partly, interpersonal approaches.

According to Schaufeli and Enzmann (1998), the organizational approach
comprised of three models namely burnout as a reality shock (Cherniss, 1980a/
1980b), burnout as a virulent process (Golembiewski & Munzenrider, 1998) and
burnout as a mismatch between person and job (Maslach & Leiter, 1997). Although
there are some differences between the three approaches, they agree with the idea
that similar organizational factors, such as lack of autonomy or control and lack of
rewards are important relations of burnout. Besides, the three approaches indicate
that organizations are also affected by burnout in the sense of lowered productivity

and poor quality of service.

According to the societal approach, burnout is conceptualized as an extensive
societal apprehension reaching beyond the individual and organizational factors, so it
is considered as related to the societal and cultural fields (Schaufeli & Enzmann,
1998). This approach has three models which see burnout as alienation (Karger,
1981), as a discrepancy between surface and latent functions of organization (Handy,
1988), and as a cultural product (Mayerson, 1994). The role of objective structural
and cultural determinants, which consists regardless of the individuals’ subjective
interpretation of reality, is emphasized by societal approaches to burnout. According
to these approaches, employees who are exposed to burnout have an active role in
shaping their working and living conditions in order to stave off burnout (Schaufeli
& Enzmann, 1998).

18



2.4 The Maslach Burnout Inventories

Although there are other ways in which to measure burnout, such as the
Burnout Measure (Pines & Aronson, 1998) and the Oldenburg Burnout Inventory
(Demerouti & Bakker, in press), the Maslach Burnout Inventory (Maslach et al.
19964a) is the most frequently used and well-known measure. This section provides
an exploration of the various MBI inventories to raise the readers’ perception of the

MBI inventories.

There are four versions of the Maslach Burnout Inventory namely, the
Maslach Burnout Inventory — Human Service Survey (MBI-HSS) developed by
Maslach and Jackson (1996), the Maslach Burnout Inventory — Educators Survey
(MBI-ES) by Maslach, Jackson and Schwab (1996), the Maslach Burnout Inventory
— General Survey (MBI-GS) by Schaufeli et al. (1996), and the Maslach Burnout
Inventory — Student Survey (MBI-SS) by Schaufeli et al (2002).

To begin with, the MBI- Human Service Survey was created to measure
burnout in the human service fields and health care settings (Maslach et al., 2001;
Maslach & Jackson, 1981). It is claimed that professions that require human service
are usually customer-oriented which means that they spend plenty of time for the
client contact that is generally centered upon clients’ problems. There are not always
solutions for these problems, or they may not be clear. This situation creates
disillusion, and this atmosphere, which has consequent stressors, causes burnout.
Emotional exhaustion (the state of having emotionally overextended and exhausted
feelings), depersonalization (the state of having negative and cynical attitudes
towards one’s profession) and reduced personal accomplishment (the tendency to
perceive oneself negatively) are the subscale dimensions of the MBI - Human

Service Survey.

Furthermore, since the educators have recently started to have changing roles
in their profession, the educational field is also full of advanced levels of client
contact (Maslach et al., 2001; Maslach et al., 1996b; Schaufeli, 2003). Apart from
teaching, educators are required to solve social problems and forward their students’
ethical and moral development. All these factors have caused an increase in work
pressure, and as a result of this, lots of educators have quit their jobs or experienced
burnout (Maslach et al., 1996b). The MBI — Educators Survey was created to

measure the level of burnout educators experience and has the same three
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dimensions; emotional exhaustion (the state of having emotionally overextended and
exhausted feelings), depersonalization (the state of having negative and cynical
attitudes towards one’s profession) and reduced personal accomplishment (the
tendency to perceive oneself negatively) (Maslach et al., 2001; Maslach et al., 1996b;
Maslach & Jackson, 1996).

Due to the several concerns about the present MBI tools, the MBI — General
Survey was developed. The first concern is that it has been proved that burnout
reaches beyond the human service fields (Demerouti et al., 2001; Maslach et al.,
2001) whereas the second concern is related to MBI - Human Service Survey and
MBI - Educators Survey. In other words, these surveys could only serve for human
service workers and educators (Evans & Fischer, 1993; Schaufeli, 2003). The main
division between the MBI — General Survey and the two others mentioned above is
that the MBI — General Survey centers upon performance in the work, not on the
service relationship (Schaufeli, 2003; Schaufeli et al., 1996). As the other MBI
surveys, the MBI — General Survey has three subscales namely exhaustion (the state
of having emotionally overextended and exhausted feelings), cynicism (the state of
having negative and cynical attitudes towards one’s profession) and professional

efficacy (the tendency to perceive oneself negatively).

Additionally, in an attempt to measure the burnout which students uniquely
experience, the Maslach Burnout Inventory — Student Survey was developed by
Schaufeli et al. (2002). The MBI — Student Survey is an altered version of the MBI —
General Survey, and the items, which are related to the work context, have been
adapted to the academic context. To give an example, the term study was used for the
term work in the MBI — Student Survey. It has three subscales namely emotional
exhaustion (the state of having emotionally overextended and exhausted feelings),
cynicism (the state of having negative and cynical attitudes towards one’s profession)

and professional efficacy (the tendency to perceive oneself negatively).

2.5 Theoretical Background on Burnout

The notion of burnout has been studied as a research subject since 1970s, and
it has started to be investigated mostly among the professions which face-to-face
communication is needed (Maslach & Leiter, 1997). Apart from the occupations

which require human relations, the notion of burnout has enlarged and studies have
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proved that it can be experienced in educational context as well (Mostert et al., 2007,
Neumann et al., 1990; Schaufeli et al., 2002; Weckwerth & Flynn, 2006).

According to Maslach (1999), teachers as the providers of the service at
school are under the risk of burnout. Smylie (1999) states that being a teacher is quite
stressful in nature and teachers should always improve themselves with new skills
and knowledge to fulfill the changing requests of the students and the anticipations of
the institutions they work for. For this reason, the responsibility they feel towards the

students, their parents and the school are the main reason of stress in teaching.

Teachers are generally exposed to burnout in three stages. Firstly, when the
teachers realize that their expectations are not met, they start to lose their enthusiasm.
Next, they feel frustrated as their motivation and morale decrease. Then, this
decrease results in detachment, withdrawal and isolation at work, and this stage is
called as “alienation” stage (Clouse & Whitaker, 1981, as cited in Kudva, 1999).

Furthermore, Farber and Miller (1981) argue that teachers tend to show less
sympathy and tolerance to students when they are exposed to burnout. Also, they feel
emotionally and physically exhausted more often than other teachers who are not
exposed to burnout. Furthermore, Rudow (1999) states that teachers’ performance at
school decreases since the quality of their job is influenced negatively by the stress

and burnout which they feel.

Aside from various viewpoints on teacher burnout, this particular concept has
been described as an abrasion of academic occupation in students as well since they
are exposed to burnout due to study demands, cynicism and detachment from their
studies, and feel worthless or inadequate in their academic fields (Schaufeli et al.,
2002).

There have been plenty of research on school personnel who claim that
school itself can be an element in producing stress (Chang, Rand & Strunk, 2002;
Chambel & Curral, 2005; Fimian Fastenau, 1989; Grayson & Alvarez, 2008; Tatar &
Horenczyk, 2003; Woodrum, 2005). In these studies, it is clearly stated that the
problems in school could directly affect students and they may experience burnout as
a consequence. Since the students have to carry out many duties and responsibilities,

schools may be considered as a work place for students.
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In addition, students are generally under pressure to attain high levels of
achievement and satisfactory grades at every level of their education by constantly
studying and passing yet more tests in order to be successful at school. They feel that
their teachers and parents anticipate high success from them since they are reminded
to study more all the time (Yildinm & Ergene, 2003). When there are extreme
demands on students, they can easily experience burnout. Students feel stressed due
to their heavy coursework, as well as other psychological pressures in their learning
process, and this stress may cause emotional exhaustion, depersonalization tendency
and feeling of low achievement. Thus, students experiencing burnout may tend to be
absent from school, have low motivation to courses and, in many cases, drop out of
school entirely (McCarthy et al., 1990; Yang & Farn, 2005).

Considering higher education, many students may regard the university years
as a period of stress (Pines et al., 1981). Diverse factors are related to the concept of
burnout in university students have been explored by the studies performed on
students’ experiences of stress and burnout. In other words, according to many
different researchers (Cushman & West, 2006; Dyrbye et al., 2005; Moffat et al.,
2004; Pines et al., 1981; Weckwerth & Flynn, 2006), these factors leading to burnout
in students consist of the formation of new friendships, loss of present friendships, an
increase in academic workload, academic pressures, adaptation to a different study
environment, financial concerns, rivalry with peers, love affairs, managerial issues

and troubles with time management.

In addition, based on the large amount of research carried out on stress
amongst university students, it has been confirmed that academic pressure and
concerns are considerable causes of stress in students (Moffat et al., 2004; Monk &
Mahmood, 1999). Likewise, it has been gleaned that drawbacks in course content,
restricted study time and other responsibilities in degrading the level studies were a
big problem for students (Monk & Mahmood, 1997). Abouserie (1994) supported
this idea with a study referring that increased workload, high study demands and
pressure to succeed lead to stress for students. Cushman and West (2006)
emphasized the effect of the academic demands with some phrases of their
participants; “I had so many assignments, projects and presentations all due at once”
and furthermore “It was the overwhelming deadlines and number of important

immediate decisions to be made” (p. 25).
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On the other hand, according to Jacob and Dodd (2003), objective workload
and the time a student spend to work are not connected to burnout all the time. In a
study carried out with undergraduate student in Australia, Lingard et al. (2007) did
not find any relationship between workload and burnout. Furthermore, it can be
discussed that subjective experiences of workload also cause burnout regardless of
workload objectively. It was explored that subjective experiences of workload are
connected to emotional exhaustion and depersonalization (Jacobs & Dodd, 2003).
They claim that subjective experiences of workload cause burnout more than actual
workload. However, escalated dose of objective workload may require spending too
much time for studying. According to Lingard et al. (2007), people spending major
hours for studying have more potential for emotional exhaustion and personal
accomplishment. This statement was supported by Jacobs and Dodd (2003), who
claim that there is some evidence to state that emotional exhaustion is linked to

increased working hours.

Moreover, Morgan (2008) states that students experience extreme workload,
time pressures, role conflict, role ambiguity and long hours of work during
examination periods at university, and all these factors lead to student burnout. It is
also claimed that students are affected by social stressors such as financial problems
or decreased time for social contact and experience burnout (Abouseri, 1994). In
addition to this, it was also found that social support makes a big difference to
students’ experience of stress. To exemplify, it has been proven that social support
from family and friends decreased burnout amongst students in Hong Kong (Lingard
etal., 2007).

On the contrary, decreased level of social support from family and friends
results in an increase of depersonalization and a decrease of personal
accomplishment (Jacobs, & Dodd, 2003). According to Willcock et al. (2004),
alongside social support romantic relationships are related to burnout in a way. In
their study, it was proved that emotional exhaustion was more likely in medical
students who did not have a romantic relationship. Morgan (2008) emphasized that
social support has an important role in experiencing burnout. Similar to job related
burnout, university students who are under lots of pressure of work and time and
experiencing limited social support or social contact are likely to have the risk of

burnout.
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In addition to the factors mentioned above, academic staff may also cause
burnout in university students. When academic staff, namely lecturers, behaves
inhuman, expectant and egoistical, students may experience augmented amount of
stress (Cushman & West, 2006). This particular study states that sometimes college
students feel overwhelmed and experience burnout because of instructors who are
vague, sardonic or unavailable when needed. They may build a negative attitude

toward the academic setting due to the encroaching sense of burnout that they feel.

2.6 Research on Burnout in Turkey

Parallel to the studies summarized above, student burnout has gained
attention in Turkey as well. In the first studies carried out in Turkey, researchers
concentrated on translating and testing the validity and reliability of the Turkish
version of Maslach Burnout Inventory (MBI), and they studied burnout largely on
different groups of participants (Alparslan & Doganer, 2009; Bas & Yildirim, 2012;
Cam, 1996; Cam & Baysal, 1997; Ergin, 1992; Giingor, 1997; Kilavuz, 2006;
Ormen, 1993; Mede, 2009).

To begin with, Ergin (1992) used the Turkish version of MBI for the first time
in her burnout study, using 235 participants in 6 different professions. The findings
of the study revealed that women experienced more emotional exhaustion and
reduced personal accomplishment than men, and emotional exhaustion and
depersonalization were more among single doctors than among the married ones.
Also, she reported the same results among nurses only in terms of depersonalization.
Moreover, in her study, it was remarked that number of years at work was negatively

connected to burnout.

Cam (1996) carried out another study with nursing educators, and she found
out the connection between burnout and some related variables. This study did not
present any relationship with regards to whether they are married or not, number of
child in the family, and backing from co-workers, but she explored that emotional
exhaustion was directly related to the degree of satisfaction with the work
environment while depersonalization and personal accomplishment were mostly

related to job pressure and job satisfaction.

Furthermore, the burnout which psychiatrists and psychologists specifically
experience has been the subject of studies by Cam and Baysal (1997). As a result of
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this study, it was reported that the feeling of depersonalization was higher among
men than women, and individuals who were satisfied with the work environment and
their work in general, felt less emotional exhaustion and more personal
accomplishment than others. Also, individuals who thought their working life has

positive effects on their family life supported these findings.

Additionally, Ormen (1993) investigated the extent of burnout among bank
managers. He found out that the level of emotional exhaustion was higher than the
level of depersonalization and reduced personal accomplishment for bank managers.
The study also elicited that there is a positive correlation between age, emotional
exhaustion and personal accomplishment, in which the risk of burnout becomes

greater with age.

In a similar fashion, Giingér (1997) attempted to find out the impacts of job
stressors and social support on burnout among managerial and professional staff in a
local and a multinational firm. The findings showed that individuals who had
managerial positions experienced higher levels of burnout regardless of gender,
marital status and levels of education. The study also revealed that role conflict, role
ambiguity and role overload had a negative effect on individuals and they increased
the level of burnout. On the other hand, social support and peer support had a

negative correlation with burnout.

Kilavuz (2006) explored burnout and participation among Sate and Private
University English Preparatory Program Instructors. Based on her findings, the State
University English Prep Program Instructors experienced a significantly lower sense
of personal accomplishment and lower levels of participation in professional learning
activities compared to Private University English Prep Program Instructors, and there
was a positive correlation between their personal accomplishment and participation
in professional learning activities. The findings also showed that emotional
exhaustion and depersonalization (cynicism) were higher among the instructors
working at a state university than those working at a private university, and state

university instructors felt less personal accomplishment (professional efficacy).

Alparslan and Doganer (2009) conducted a study for the purpose of
investigating the relationship between some burnout related socio-demographic and

professional variables and level of burnout of midwives working as health care
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workers. The findings showed that midwives experienced moderate level of burnout
and some socio-demographic and professional variables were not found to have an
effect on their burnout while some of them had. However, midwives working in their
profession only for economic reasons and being not pleased had higher mean scores
for levels of emotional exhaustion and depersonalization (cynicism) and a lower

mean score for personal accomplishment (professional efficacy).

In another study, Mede (2009) investigated the possible effects of personal
variables and perceived self-efficacy in eliciting social support on the three
successive burnout dimensions namely emotional exhaustion, depersonalization and
reduced personal accomplishment in Turkish EFL teachers. The findings showed that
there was a significant correlation among burnout, personal variables and perceived

self-efficacy beliefs in eliciting social support both from their bosses and fellow staff.

Finally, Bas and Yildirim (2012) investigated burnout levels of elementary
school principles and they collected the data by using Maslach Burnout Inventory.
According to the results obtained in the study, the elementary school principals have
“low” level of emotional exhaustion and “moderate” level of reduced personal

accomplishment and depersonalization.

As it is seen in the discussions above, although burnout has been as
investigated in Turkey as in the other countries, studies of student burnout in
particular are lacking and demand more attention, as the phenomenon has become a
common problem experienced by students who are exposed to too much stress,
pressure and workload. To fill in this gap, this study aims to investigate the extent of
burnout the Turkish EFL students experience in the English Preparatory Program
based on the three dimensions namely exhaustion, cynicism and professional
efficacy, to find out whether there is any relationship between these three dimensions
and finally, explore the common metaphors that the Turkish EFL students use to
define burnout during English learning process in the preparatory program.

2.7 Chapter Summary

The literature review in this chapter has analyzed the concept of burnout in
general and in students. Burnout has been the subject of research since the 1970s,
and the most common conceptualization of it consists of three-dimension structure.

These dimensions are called emotional exhaustion, cynicism (depersonalization) and
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professional efficacy (reduced personal accomplishment). The notion of burnout
overlaps somewhat with other psychological constructs, but has features which
distinguish it from others. Over time, the concept of burnout has developed with lots
of research carried out around the world, and different theories and models of
burnout have emerged. Also, there is some research on burnout in Turkey since it is a
common issue for individuals all around the world. The Maslach Burnout Inventory
(Maslach et al., 1997) is the most frequently used and well-known measure of
burnout. There are four versions of the Maslach Burnout Inventory; the Maslach
Burnout Inventory — Human Service Survey (MBI-HSS) developed by Maslach and
Jackson (1996), the Maslach Burnout Inventory — Educators Survey (MBI-ES) by
Maslach, Jackson and Schwab (1996), the Maslach Burnout Inventory — General
Survey (MBI-GS) by Schaufeli et al. (1996), and the Maslach Burnout Inventory —
Student Survey (MBI-SS) by Schaufeli et al, (2002).

In the world of work, burnout has harmful consequences for both individuals
and institutions. The concept has started to be investigated among university students
as well. Moreover, prep students at universities experience burnout due to several

reasons.
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Chapter 3: Methodology
3.1 Overview

This chapter describes the methodology of the study. The remainder of the
chapter will focus on the research questions, the research design, setting and
selection of the participants, data collection instruments, procedures and data

analysis.

Specifically, the following research questions have been addressed in this

study:

To what extent do the Turkish EFL students experience burnout considering the three
dimensions: exhaustion, cynicism and professional efficacy in the preparatory
program?

Is there any relationship between these three dimensions?

. What are the common metaphors that the Turkish EFL students use to define burnout

during their language learning process in the preparatory program?

3.2 Philosophical Paradigm

One of the most widely used definitions of paradigm has been introduced by
Guba and Lincoln (1994) as “the basic belief system or a world view that guides the
investigation” (p.105). There are two common research paradigms namely,
quantitative and qualitative research. To begin with, Creswell (1994) states that a
quantitative research, which is an investigation into a social or human problem, aims
to find out whether the predictive generalizations of the theory hold true by means of
testing a theory comprised of variables, measure with numbers, and analyzed with
statistical procedures. According to Dyer (1995) and Goodwin (2008) quantitative
research is related to the digital presentation of data, so it is regarded as an empirical

means of scientific research.

On the other hand, qualitative research, which is comprised of words and
conducted in a natural setting, reports detailed views of informants (Creswell, 1994).

In qualitative research, interviews, case-study reports and observational studies are
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some of the methods that have been used for data collection, and the qualitative
paradigm works with themes that develop out of data and data collection with these
methods. The results from a sample group are generalized to represent the population
as a whole (Dyer, 1995; Heppner et al., 1999).

In this study, a mixed method approach (Cresswell, 2012) was used to
understand the research problem. In mixed method research design, both qualitative
and quantitative research are presented, so both numeric information (e.g., on
instruments) and text information (e.g., on interviews) are involved in the data

collection process.

3.3 Research Design

A mixed method research design uses both quantitative and qualitative
research technigues, method, concepts and language mixed or combined into a single

study (Johnson and Onwuegbuzie, 2004).

Creswell (2003) states that mixed method research probably originated in
1959, when Campbell and Fiske made use of multiple methods to investigate
psychological traits. These two researchers inspired others to use the mixed method
research to collect more valid data in their studies. Other studies motivated to use the
mixed method research design and observations and interviews (qualitative data)

were combined with traditional surveys (quantitative data) (Sieber, 1973).

This design is beneficial in terms of getting the best of both quantitative and
qualitative approaches. To give an example, the findings of a study can be both
generalized to a population and developed a detailed view of the meaning of a
phenomenon or concept for individuals by using a mixed method design. For this
purpose, the researcher may investigate generally to find out what variables to study
and then study those variables with a large sample of individuals. Alternatively,
firstly a large number of individuals may be examined and then a few of them can be
observed specifically to get their specific thoughts on the topic. It is thus truly
advantageous to collect both closed-ended quantitative data and open-ended

qualitative data in order to find out a research problem well.

In addition, the main benefit of using quantitative and qualitative approaches
in combination is to get a better understanding of research problems than either
approach alone (Creswell & Clark, 2007). There are four types of strategy — namely
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convergent design, explanatory design, exploratory design and embedded design in
mixed research method (Creswell & Clark, 2011; Teddlie & Tashakkori, 2009).

3.3.1 The convergent design. In this design the researcher collects
quantitative and qualitative data at the same time to get an exact perception of the
research problem. The quantitative and qualitative data is analyzed separately by
giving equal priority and then mixed during the overall interpretation. For instance, a
convergent design might be used to gain an exact perception of high school students’
attitudes towards tobacco use. High school students are surveyed about their attitudes
and focus group interviews on the topic with the students are carried out over one
semester. The survey data is analyzed quantitatively and the focus group interview
data is analyzed qualitatively and then the results are combined to examine the

research problem.

3.3.2 The explanatory design. In this design the researcher collects the
quantitative and qualitative data sequentially. Quantitative data is collected and
analyzed first and then qualitative data is collected and analyzed as a follow-up to the
quantitative results. The qualitative phase of the study is prepared with the results of
the first, quantitative phase and the qualitative results help to interpret the initial
quantitative results. For instance, to determine significant predictors of adolescent
tobacco use the quantitative data is collected and analyzed. After the researcher finds
a surprising relation between participation in extracurricular activities and tobacco
use, adolescents who are actively involved in extracurricular activities are

interviewed to understand the unexpected result.

3.3.3 The exploratory design. It also uses sequential timing but in contrast to
the explanatory design, it begins with the qualitative data. After getting the
qualitative data, quantitative data is gathered to test or generalize the initial findings.
For example, qualitative stories about adolescents’ attempts to quit smoking are
collected and analyzed to learn the conditions, contexts and strategies of adolescent
quit attempts and then the researcher evaluates the results and develops a quantitative

instrument to analyze the variables.

3.3.4 The embedded design. In this design, both quantitative and qualitative
data is collected and analyzed within a traditional quantitative or qualitative design.

For instance, in order to help adolescents develop strategies for resisting pressure to
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smoke the researcher may develop a peer intervention. The researcher conducts a few
focus groups and learns how some adolescents resist when they feel the pressure to
smoke and then a relevant intervention is developed by using these results and the
researcher tests it with a quantitative experimental design involving students from

different schools.

For the purpose of this study, an explanatory design was applied. In the first
phase, the quantitative data was collected through Maslach Burnout Inventory-
Student Survey, and then the qualitative data was obtained through a questionnaire,
metaphoric questions and semi-structured interviews. The two data sets were

analyzed sequentially by giving equal priority to each.

3.4 Setting

The study was conducted at the English Preparatory Program offered at one
of the foundation (non-profit, private) universities in Istanbul, Turkey. In this
program, students are required to pass the proficiency exam (with an average of 60),
the TOEFL exam (with an average of 74), IELTS (with an average of 6) or YDS
(with an average of 60) in order to continue their education in chosen disciplines at
different departments. However, when the students cannot pass the proficiency exam,
they are required to take the placement exam that detects their level of English
proficiency to be studied in the preparatory school.

The academic year in this program is comprised of a total of 5 eight-week
modules and 5 levels: Al (Elementary), A2 (Pre-Intermediate), B1 (Intermediate),
B2 (Upper- Intermediate), C1 (Advanced). According to the results of a test
conducted at the beginning of the year, students are placed according to their levels
and are then required to successfully complete each subsequent module with an
overall grade of at least 65% before advancing to the next. They receive 24 hours of
English instruction per week in each level. The program comprises two basic
courses, main course (14 hours) and academic skills (10 hours). In the main course,
instructors focus on grammar, vocabulary, reading and listening, whereas in
academic skills course, they mainly focus on writing and speaking skills. Moreover,
all language-learning skill sets (reading, writing, listening, and grammar) are
integrated in these courses to meet the students’ needs and prepare them for the
proficiency exam, the passing of which is a prerequisite to enter their chosen

departments.
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3.5 Participants

For the purposes of this study, data was gathered from 54 Turkish EFL
students and 5 Turkish EFL instructors enrolled in the English Preparatory Program
during the fall term of the 2014-2015 academic year. The participants were 28
female and 26 male students with an age range of 18-22. They were all Bl
(intermediate) proficiency level repeat students who had been studying in the
preparatory program for two years. The reason behind choosing this particular group
of students was due to the fact that they were the group who spent the longest time in
the program and thus had the highest potential to experience burnout. As for the
participating instructors, they were all females with an age range of 28-50 and at
least six years of English teaching experience. Finally, they were all teaching B1

(intermediate) classes in the program.

3.6 Procedure

This part presents types of sampling, data collection instruments, data

analysis procedures, trustworthiness and limitations of the study in detail.

3.6.1 Types of sampling. Sampling is a research technique widely used in the
social sciences as a way to gather information about a population without having to
measure the entire population. It is the process of selecting units (e.g., people,
organizations) from a population of interest so that by studying the sample we may
fairly generalize our results back to the population from which they were chosen.
There are two different types of sampling: probability and non-probability sampling
(Doherty, 1994).

3.6.1.1 Probability sampling. There is random selection in this sampling.
Each individual in the population of interest has an equal likelihood of selection.
Types of probability sampling are simple random sampling, systematic sampling,

stratified sampling, stage sampling and cluster sampling.

3.6.1.2 Non-probability sampling. In non-probability sampling the
probability of any particular element of the population being chosen is unknown. In
this sampling, the individuals in the population of interest are not given equal
chances of being selected. Types of non-probability sampling include convenience
sampling, sequential sampling, quota sampling, and purposive (judgmental) sampling

and snowball sampling.
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In this study, purposive sampling was used since a particular group of
students (B1, intermediate) and instructors teaching this particular group of students
were chosen to investigate the concept of burnout they experience in the preparatory

program.

3.6.2 Data collection instruments. In this study, data was collected through
three different instruments namely, Maslach Burnout Inventory-Student Survey
which formed the quantitative aspect of the study, and semi-structured interviews

and metaphors to add a qualitative and in-depth insight into the study.

3.6.2.1 Maslach Burnout Inventory—Student Survey. In order to measure
student burnout, the Maslach Burnout Inventory (MBI) — Student Survey adopted
from Schaufeli et al., 2002) was administered to the participating students. The
survey was translated into Turkish so that students felt more comfortable while

answering the questions.

The MBI — Student Survey (MBI-SS) (Schaufeli et al., 2002) is an adapted
version of the MBI — General Survey (MBI-GS) which was originally developed for
the general assessment of burnout (Maslach & Jackson, 1981). Specifically, the items
in the MBI-SS are adapted from the MBI-GS for use in the student population. For
instance, the item “I feel emotionally drained from my work” was replaced with “I

feel emotionally drained from my studies” (Schaufeli et al., 2002, p.467).

For the purposes of this study, the MBI-SS comprised two parts. The first part
aimed to gather demographic information about the participating students in relation
to their age, gender, the high school they graduated from, their proficiency level and
the year of study at the preparatory program. As for the second part of the survey,
this attempted to evaluate three aspects of burnout syndrome: exhaustion, cynicism
and professional efficacy. It comprises of 15 items in total: 5 for exhaustion, 4 for
cynicism and 6 for professional efficacy. The items in the survey are scored on a 7-
point frequency scale (ranging from never to everyday). High scores on emotional
exhaustion and cynicism and low scores on professional efficacy reflect a high

degree of burnout.

3.6.2.2 Semi-structured interviews. Another primary source of data for this
study was interviews given to the students and instructors after the implementation of

MBI-SS. Patton (2002) defines interviews as “open-ended questions and probes yield
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in-depth responses about people’s experiences, perceptions, opinions, feelings, and

knowledge (p.4).”

Existing literature identifies four different interview types. These are
structured, semi-structured, informal and retrospective (Ary, Jacobs, & Razavieh,
1996, p. 456). In both structured and semi-structured interviews, questions are
designed to get specific answers on the part of answerers. However, while the
researcher designs the whole agenda in advance without any modifications in a
structured interview, in a semi-structured interview the agenda is prepared before,
but the researcher can modify according to the responses given. As for informal
interviews, the purpose is to elicit what individuals think and how the views of one
individual compare with those of another. Specific types of questions are not
included in informal interviews. Lastly, in retrospective interviews, the researcher
asks the respondent try to recall and then reconstruct from memory something that
happened in the past.

For the purposes of this study, a semi-structured interview was chosen and
administered to the same group of students after the implementation of the MBI-
Student Survey. The questions were prepared parallel to the items in the MBI-SS to
gather insight information about students’ level of burnout. Likewise, interviews
with similar wording were also carried out with the instructors teaching this group of

students regarding their own perceptions on students’ burnout.

3.6.2.3 Metaphors. Leary (1994) defines metaphor as “giving to one thing a
name or description that belongs by convention to something else, on the grounds of
some similarity between the two” (p.4). The core of metaphor is “understanding or
experiencing one kind of thing in terms of another that is already known and
understood very well” (Lakoff & Johnson, 1980, p.5). According to Leary (1994)
metaphors represent beliefs, attitudes or feelings towards a topic or case. Therefore,
metaphors have been a research tool used especially in social and behavioral sciences
since they reflect individuals’ thinking and reasoning. Schmitt (2005) states that
complex meaningful structures can be unveiled by using the metaphor analysis as a
qualitative research method. For this reason, in this study, metaphors were chosen as
a data collection instrument since it enables the participants to express their own in-
depth feelings, ideas and beliefs about their learning process freely. More

specifically, the students were asked to come up with metaphors about how they
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associate their English learning process with a season, fruit, sports and meal. They
were requested to write a single metaphor under each category through which they
could convey their personal perception of being in the English Preparatory Program.
Besides, they were asked to express their rationale for why they chose those
particular metaphors or images and elaborate them in detail. These metaphors were
adapted from Can and Daglioglu’s (2012) study which aimed to investigate how the
intermediate level EFL students visualize their former and current course book in the
English Preparatory Program. The following table summarizes the research questions

and corresponding procedures addressed in this study:

Table 1

Overview of Research Questions and Corresponding Procedures

Research question Data collection Data analysis

instrument(s)

1. To what extent do the Turkish e The Maslach e Descriptive

EFL students experience burnout Burnout Inventory — Statistics
considering the three dimensions: Student Survey e Content Analysis
exhaustion, cynicism and e Semi-structured

professional efficacy? Interviews carried

out with students

and instructors

2. Is there any relationship

e The Maslach e Spearman’s rank
between these burnout :
Burnout Inventory — correlation
dimensions? ..
Student Survey coefficient
3. What are the common
e Metaphors e Frequency Count

metaphors that the Turkish EFL )
e Content Analysis

students use to define burnout

during their language learning

process in the preparatory

program?
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3.6.3 Data analysis procedures. The data gathered for this study was
analyzed both quantitatively and qualitatively. Firstly, for the initial research
question, the data was obtained by the Maslach Burnout Inventory-Student Survey
and analyzed through SPSS statistical analysis program to find out to what extent the
students enrolled in the B1 (intermediate) class at the preparatory program
experienced burnout based on the three dimensions namely, exhaustion, cynicism
and professional efficacy. Specifically, descriptive statistics (means and standard
deviations) were reported for the level of the student burnout on each subcategory
separately. In addition, the quantitative data was supported by qualitative analysis of
the semi-structured interviews were done through content analysis. The process
began with the open coding of the data followed by inducing categories from these
codes for each set of data relating to a specific question. The categories and themes
were subject to the checking of inter-raters. To identify the degree of inter-rater
reliability, two experts in the field of English Language Teaching (ELT) identified
themes from the codes. It emerged that the raters achieved close agreement on the

general themes apart from the different verbalizations of similar concepts.

Furthermore, for the second research question, Spearman’s Rank Correlation
Coefficient was used to reveal whether there is any relationship between the three
dimensions of student burnout. Spearman rank correlation coefficient is a non-
parametric test that is used to measure the degree of association between two
variables when the normality assumption is not met. The Spearman rank correlation
coefficient test does not make any assumptions about the distribution of the data and
Is the appropriate correlation analysis when the variables are measured on a scale that
is at least ordinal.

For the purposes of the present study, the normality assumption was checked
using the Shapiro-Wilk test and the scores obtained from the three dimensions
(exhaustion, cynicism, professional efficacy) were not normally distributed (p<.05).
This means that the data deviated from normality. Therefore, the Spearman rate

correlation coefficient was used in this study.

After discussed data preparation, in order to see the scales’ properties for the
present study, a reliability analysis has been applied. The scale found to be highly
reliable (Cronbach’s alpha =.806, N=54).
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Finally, for the third and the last research question of this study, the data
obtained from the metaphors was first analyzed by frequency count to come up with
the number of times each metaphor related to the four predefined themes occurred,
and then the explanations and elaborations behind those metaphors went through
content analysis. The data was then coded manually due to the manageable number
of participants involved in the study. The researcher identified the metaphor used by
each participant and grouped them according to the four categories that emerged
from the data. This process was carried out with the help of a colleague who was

blind to the aim of the study to ensure the reliability of the process.

3.6.4 Trustworthiness. According to Guba and Lincoln (1994) the
trustworthiness of a study is crucial to evaluating its worth. They propose four
criteria that should be considered by researchers in analyzing the credibility of the

study:

¢ Credibility (internal validity): ensuring that the study measures or tests what
is actually needed.

¢ Transferability (external validity): the extent to which the findings of one
study can be applied to other situations.

¢ Dependability: showing that the same findings are consistent and could be
repeated if the work were repeated in the same context with the same methods
and participants.

e Confirmability: the extent to which the results of a research are formed by the

subjects not the researcher’s prejudices, motivation or interest (Guba &

Lincoln, 1994).

Since the researcher works in the institution in which the study has been
conducted, she has spent sufficient time in the field to establish credibility. The
research process has been observed and tested closely. As for transferability, an
extensive description of the participants and the institution has been supplied to aid
further research. In addition, to establish dependability, an external evaluator took
part during the observation process. As for confirmability, the data collection

instruments were diverse and they were both quantitative and qualitative.
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3.6.5 Limitations. Although the present study contains some interesting and
important findings, these should be taken as suggestive rather than definitive due to a
number of limitations particularly related to the participants and the timing of the
study.

To begin with, the participants were repeat students who had been studying in
the preparatory department for two years due to having failed the first time around.
They were especially chosen from this group as they were seen as the group with the
highest potential to experience burnout. Conducting the study with this specific
repeat group revealed useful results, but to observe a regular group may be efficient
to generalize the results gained in up-coming studies.

Another limitation was about timing of the study. The data was collected
during the first semester of the academic year. The participants were already stressed
about repeating the same program at the beginning of the year, thus, conducting the

study in the second semester may reveal different results.

Despite these limitations, this study is significant for the field of student

burnout since it provides a foundation for further research to build upon.
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Chapter 4: Results
4.1 Overview

This chapter includes the results of the study related to burnout that the B1
(intermediate) Turkish EFL students experience in the preparatory program. The

following part presents the findings related to each question emphasized in the study.

4.2 The Findings of Research Question 1

In an attempt to find out to what extent the Bl (intermediate) students
experienced burnout, data was gathered from the Maslach Burnout Inventory—
Student Survey and semi-structured interviews carried out with both students and

instructors from the English Preparatory Program.

4.2.1 Maslach Burnout Inventory-Student Survey. As stated in previous
sections in this study, the quantitative data was gathered through the Maslach
Burnout Inventory — Student Survey. For the analysis of the data for the first research
question, the normative response categories and their corresponding values for
exhaustion, cynicism and professional efficacy on the MBI-SS were analyzed based
on the table below taken from Bosley’s (2004) study on levels of burnout and job
satisfaction in large-scale agribusiness.

Table 2

Maslach Burnout Inventory Normative Score Categorization

Response Category Exhaustion Cynicism Professional Efficacy
High >3.2 >2.2 >5.0
Moderate 2.01-3.19 1.01-2.19 4.01-4.99

Low <2.0 <1.0 <4.0

Specifically, descriptive statistics were reported to show to what extent the
participating students experienced burnout in relation to the three dimensions

namely, exhaustion, cynicism and professional efficacy in the preparatory program.
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In Table 3, the average of mean scores for each dimension and the categorization

were stated separately.

Table 3
Descriptive Statistics for the Students’ Burnout Level

Mean  Std. Deviation Burnout Category

Emotional Exhaustion 4.83 0.825 High
Cynicism 3.87 1.532 High
Professional Efficacy 1.76 1.088 Low

According to the results shown in the table above, the mean exhaustion score
for respondents was high (4.83), which indicated that the students experienced
exhaustion a few times a week. As for Cynicism, the mean score was high (3.87),
which showed that the students experienced cynicism every week. Lastly, the mean
professional efficacy score was low (1.76), which indicated that professional efficacy
was experienced by students monthly. In sum, the B1 students had “high” level of

exhaustion, “high” level of cynicism and “low” level of professional efficacy.

Furthermore, to complement these quantitative findings gathered by
questionnaire, semi-structured interviews were carried out with 25 students and 5
Turkish EFL instructors enrolled in the B1 program to provide qualitative evidence.
The following section discusses the findings related to the three burnout dimensions

in detail.

4.2.2 Exhaustion. As for the exhaustion stage of burnout, component the
students were asked how they feel before, during and after attending the preparatory
program. The same questions were asked to the instructors as well to find out their
perceptions towards students’ feelings. Both groups of participants stated that the
students were sleepy, pessimistic, bad, stressed, depressed, bored, and demotivated
before and during the courses, and they felt tired and exhausted after the program.
These findings were found to demonstrate a positive correlation with the level of
exhaustion regarding student burnout. In relation to these questions, instructors and

the students made the following comments:
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Before courses:

‘| feel so sleepy before | start the courses, especially in the morning. 1 am
usually very pessimistic and | feel really bad when I think that I have to attend
the preparatory program’. (Student 2, personal communication, December 10,
2014)

‘Most of the students are sleepy, depressed and sad before we begin the
courses. It is so clear that they do not want to be here’. (Instructor 1, personal

communication, December 10, 2014)

During courses:

‘I think most of them feel bored and demotivated during the courses. As they
continuously encounter failure, they have already lost their faith in success’.

(Instructor 4, personal communication, December 10, 2014)

‘During the courses, | feel bored and demotivated. | usually feel sleepy. As |
already have bad grades, I do not want to take part’. (Student 7, personal

communication, December 10, 2014)

After courses:

‘After they finish the prep program, my students feel exhausted and they say
they are going to sleep right away’. (Instructor 1, personal communication,
December 10, 2014)

‘After the courses, | feel so tired that | want to go home and sleep right away ".

(Student 12, personal communication, December 10, 2014)

Furthermore, when the students were asked how they feel when they think
about attending the program, both groups gave similar answers. Specifically, most of
the students were demotivated, stressed, under pressure, and they also worried about
not being able to pass the proficiency exam at the end of the year which again

showed their high level of exhaustion, as illustrated in the excerpts below:

‘| feel really demotivated and stressed when | think about the courses in the
prep program. It also makes me feel under pressure since | have to pass the
proficiency exam at the end of the year. However, | am not motivated enough
to study . (Student 20, personal communication, December 10, 2014)
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‘I think they are too demotivated to participate in class activities and are
worried that they won’t be able to pass the module and proficiency exam’.

(Instructor 3, personal communication, December 10, 2014)

4.2.3 Cynicism. As for the identification of the cynicism level of burnout, the
students’ ideas about continuing their education in the undergraduate program at
their own disciplines, it can be said that most of them expressed more positive
feelings, stating that it will be more useful for their career than the preparatory
program. To put it simply, they referred to the undergraduate program more
positively while their negative feelings for being in the preparatory program
remained which showed the high level of cynicism. The following two examples are

closely related to this specific level of student burnout:

‘| feel enthusiastic and ready to enter my department because | 've got really
bored with being in the prep school. | have been studying here for two years
and it really annoys me and my family’. (Student 9, personal communication,
December 10, 2014)

‘Many of them are interested in studying at their prospective departments after
the prep program, as they believe that then they will begin accomplishing their
future goals. They believe that prep school is harder and more stressful .

(Instructor 5, personal communication, December 10, 2014)

To find out the real potential of these students in following their studies at
university after they finish the preparatory program, the students and the instructors
gave varying accounts. Essentially, the students’ answers were consistent and
supported the quantitative data for cynicism level since it was lower than exhaustion
level. However, the instructors’ answers varied. While some believed that the
students had the potential, others did not. One possible explanation for this finding
may be the fact that each class has a different dynamic, or students sometimes
perform differently in each lesson or with different instructors. The following

comments are taken from both the students and instructors:

‘I think I am losing time in the prep program. Instead of struggling here, |
could be in my own department improving myself for my future career’.

(Student 17, personal communication, December 10, 2014)

42



‘Since | really want to study in my department and learn new things about it, |
believe that | have the potential to do well at university studies’. (Student 24,

personal communication, December 10, 2014)

I do not think that repeat students have enough potential to follow their studies
at the departmental level because they do not possess critical thinking skills or
regular studying habits. They will also be unable to make use of the academic
resources available, as most of these will be in English. (Instructor 2, personal

communication, December 17, 2014)

| think they have the potential, but they need to be pushed or guided well. They
take their departmental lessons and lecturers more seriously than the lessons
and instructors at prep school. | believe that most of them can accomplish

many things. (Instructor 4, personal communication, December 17, 2014)

4.2.4 Professional efficacy. When it comes to the last subcategory of burnout,
professional efficacy, the students experienced low level as indicated from the

comments of students and instructors.

First of all, when the two groups of participants were asked about the
importance of studying at a university, they implied low level of awareness as shown

in the following comments:

‘ think it is not that important when you have money because if you are an
enterprising person, you can earn money and have a good life’. (Student 8,
personal communication, December 10, 2014)

These students dor 't understand what it means to study at university. Neither
do they realize the fact that studying at university requires ambition and hard
work. As they are studying at a private university, they think it should be an
easy and comfortable process for them. (Instructor 3, personal communication,
December 17, 2014)

Moreover, when they were asked if they could solve the problems they
encountered in the lesson on their own, most of the answers obtained from the
students and the instructors expressed negative feelings. A possible explanation
behind this finding might be the students’ lack of critical thinking and their need for
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guidance in problem solving in general. The following comments support this
finding:
‘Most probably they will not be able to solve their problems on their own, as
they do not possess problem solving and critical thinking skills’. (Instructor 3,

personal communication, December 17, 2014)

‘I just want to cry when | encounter a problem in the lessons in the prep
program because |’m just fed up. | feel really stressed and nervous since |
cannot solve anything on my own’. (Student 24, personal communication,
December 10, 2014)

In addition, the obtained data from the interviews showed that the students
did not try to make an effective contribution to the preparatory classes they attended,
and also possessed mostly negative feelings due to lack of attention. The following

excerpts from the students and the instructors clarify this point:

‘I do not think that they can make an effective contribution as they don 't pay
attention to the lessons properly. Their behavior is mostly disruptive and their
attention can be distracted very easily’. (Instructor 2, personal communication,
December 17, 2014)

‘I do not think that | make an effective contribution to the lessons because | am
fed up with being in this program. It is my second year here and | do not want
to attend the classes anymore’. (Student 10, personal communication,
December 10, 2014)

Besides, for the last question of the interview related to the students’ feelings
when they achieve their goals, the data obtained showed positive feelings (e.g. self-
confidence, motivation and happiness) and attitudes as shown in the following

comments:

They feel more self-confident and motivated when they achieve their goals.
They need this feeling as they have always experienced failure’. (Instructor 1,

personal communication, December 17, 2014)

‘When | achieve my goals in the prep program | feel so happy, and that
increases my motivation to study. However, if I do not succeed, | lose my
motivation and desire’. (Student 5, personal communication, December 10,
2014)
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4.3 The Findings of Research Question 2

For the second research question in this study aimed to find out whether there
was any relationship between the three burnout dimensions (exhaustion, cynicism
and professional efficacy), data was gathered from Maslach Burnout Inventory —
Student Survey administered to the B1 (intermediate) Turkish EFL students in the
English Preparatory Program. The following table shows the correlation between the
three dimensions.

Table 4

Spearman Rank Correlation Coefficient Levels of Significance

Correlations

Spearman's rho

Exhaustion Cynicism Efficacy

Exhaustion  Correlation Coefficient 1.000 635 233

Sig. (2-tailed) : .000 .090

N 54 54 54
Cynicism Correlation Coefficient 635" 1.000 255

Sig. (2-tailed) .000 : .062

N 54 54 54
Professional  Correlation Coefficient 233 255 1.000
Efficacy Sig. (2-tailed) .090 062

N 54 54 54

**_ Correlation is significant at the 0.01 level (2-tailed).

Examining the results between variables, there was a positive and medium
level relationship between exhaustion and cynicism (r=.635; p<.01). Accordingly, an
increase in exhaustion led to a medium level increase in cynicism for student
burnout. As for the further analysis, there was not a significant relationship between
exhaustion and professional efficacy (r =.233; p<.01). Similarly, there was not a

significant relationship between professional efficacy and cynicism (r =.255; p<.01).
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4.4 The Findings of Research Question 3

In an attempt to find out the common metaphors the students use to define
their burnout during the language learning process in the B1 class of the preparatory

program, data was gathered from four themes predefined by the researcher.

As stated in the previous sections of this study, students were asked to come
up with four themes about how they associate their English learning process namely
with a season, fruit, sports and meal with a detailed explanation giving the rationale

of why they chose these metaphors for each category given.

The results of the metaphorical analysis revealed that for each category the 25
metaphors given by the students could be grouped and analyzed under headings in
order of the most common to least common. It must be emphasized that the
explanations of some metaphors overlap in heading, so the dominant heading was
chosen in the coding process. The following section describes the findings under
each metaphor in detail.

4.4.1 Burnout as fruit: Within the fruit category, the most common
metaphor was a “pomegranate” representing a total of eight. Regarding this
metaphor, one of the students commented, ‘I associate my language learning process
with a pomegranate because it is a laboring food to eat. It is delicious but I get tired
whenever | try to eat it’. (Student 5, personal communication, December 24, 2014)
Another student stated that ‘Language learning is like eating a pomegranate since
they are both complicated and hard. When you finish eating it, you get tired and your
hands get dirty. It is the same for English. You get tired while you are learning’.

(Student 12, personal communication, December 24, 2014)

The second most common metaphor as fruit was “watermelon” with five
metaphors in total. To exemplify, a student said, ‘Language learning is like a
watermelon because a watermelon is usually very big and heavy to carry. Also, it has
a lot of seeds inside which makes it harder to eat’. (Student 7, personal
communication, December 24, 2014)

Another one expressed his thoughts as follows, ‘It looks like a watermelon
because a language is huge. There are a lot of things to learn and you encounter too
much trouble like the seeds in a watermelon’. (Student 14, personal communication,

December 24, 2014)
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Furthermore, the following common metaphors were “avocado” and “quince”
with three metaphors each. The following excerpts are examples considering these
two metaphors: ‘It can be an avocado because supposedly it is a very beneficial fruit
but it is hard to find and tastes disgusting’, (Student 6, personal communication,
December 24, 2014) ‘It is definitely a quince because | hate quinces. They are too
hard to chew and swallow. English is really hard as well’. (Student 22, personal

communication, December 24, 2014)

Apart from these common metaphors, other seven students gave differing
metaphors related to fruit for their perceptions of language learning process. Those
metaphors included grapefruit, lemon, orange, sour cherry, pineapple and kiwi. Their
explanations were quite similar to each other since most of them stated that they did

not like the fruit in the metaphor or that it was hard to consume.

In brief, when all the metaphors mentioned above are analyzed, it is seen that
students have negative perceptions about their language learning process, such as
being tiring and painful, which might lead to a conclusion that they experience

burnout in the preparatory program.

4.4.2 Burnout as sports: As for the sports metaphor, “swimming” was the
most common metaphor with nine metaphors in the sports category. When they were
asked about which sport they associate their language learning process with, a

student made the following comment:

It is swimming because with each stroke, you go further. However, you get
tired after a while, but in the end you feel relieved. It is the same for language
learning. You learn something every day, but you get tired after a while.
Equally, I hope to feel relieved when it is over. (Student 3, personal

communication, December 24, 2014)

“Football” was the second most common metaphor identified by seven
participants. To illustrate, one student stated, ‘I associate it with football because it is
a long game with ninety minutes and this duration is very tiring for footballers as
they are running continuously to score a goal’. (Student 17, personal

communication, December 24, 2014)
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Similarly, another student commented, 1 think it is football because it is an
important sport all around the world. English is also very important everywhere.
However, it is just as hard as explaining offside to a woman’. (Student 9, personal

communication, December 24, 2014)

Moreover, the following metaphors were “kick boxing” and “karate” with
two metaphors each. For example, one student explained why he chose “karate” with
these words: ‘Language learning is like doing karate because there is the sense of
getting repeatedly battered in both. In karate, this is a physical beating, but in
learning it is mental’. (Student 23, personal communication, December 24, 2014)
Another one commented, ‘It is like kick boxing since you are kicked all the time
while you are learning a language . (Student 19, personal communication, December
24, 2014)

In addition, the rest of the participants wrote basketball, pilates, body-
building, chess and ice-skating as metaphors with quite similar explanations such as
being difficult or boring which supported their burnout during the process of
language learning.

4.4.3 Burnout as season: As for the season metaphor, in order of most to
least common, “winter” lead the way with fourteen metaphors, “autumn” with eight
metaphors, and “summer” was the choice of three students. To begin with, a
participating student perceived his language learning process as the winter season

made the following comment:

The language learning process at prep school is like winter because | cannot
bear cold, rain and snow. The conditions are really hard for people in winter.
We can say the same things for English. It is too difficult to learn. (Student
11, personal communication, December 24, 2014)

Another one stated, ‘I think it is winter since it is boring and unpleasant.
Also, it makes people sick as it is too cold’. (Student 2, personal communication,
December 24, 2014) As for “autumn” a student explained his rationale with these
words: ‘It is autumn because it gives us the signals of hard winter conditions. Most
of us are sad in autumn since it is school time’. (Student 4, personal communication,

December 24, 2014) Another student made the following comments:
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‘I think the language learning process is like autumn or winter because in
autumn trees dry and leaves fall down. It shows the signals of the winter. The
weather is usually gloomy and people are depressed. In my opinion, learning
English  has the same effects on people’. (Student 15, personal
communication, December 24, 2014)

In addition, two students said “summer” and one of them commented, ‘It is
summer because | hate summer as it is too hot and sultry’. (Student 16, personal

communication, December 24, 2014)

To conclude, as shown in those metaphors, the students related their language
learning process with explanations including negative feelings towards the season
they chose as a metaphor. Specifically, they used mostly negative adjectives such as
boring, difficult and depressing and this proves how much they experience burnout
during their learning process in the preparatory program.

4.4.4 Burnout as meal: Within the meal category, the most common
metaphor was “okra” with six metaphors. One student stated, ‘I associate language
learning process with okra because it is a meal | can never eat. Its taste is weird and
I want to throw up whenever | try to eat’. (Student 4, personal communication,
December 24, 2014) “Zucchini” was the next most common one with five
metaphors. One student commented, I think it is zucchini because it is tasteless and
it palls’. (Student 14, personal communication, December 24, 2014) (In Turkish
there is an idiom “kabak tadi vermek” that means pall.) Some students used this
idiom to express their negative feelings towards language learning. “Broccoli” and
“spinach” were the following two metaphors with two metaphors each. One student
wrote broccoli because he did not like its taste. Besides, another one explained why
he chose spinach with these words: ‘I hate spinach even though everybody says it is
beneficial. It is the same with English for me. | hate it, but everybody says | have to
learn it because it is very helpful in finding a good job’. (Student 21, personal

communication, December 24, 2014)

The rest eight participants wrote varied metaphors for this category such as
leek, cauliflower and spaghetti with similar explanations mostly explaining their

perceptions frequently with negative adjectives (e.g. tasteless and weird) about the
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language learning process in the preparatory program which again showed their

burnout level.

Based on these overviews, it can be indicated that the metaphors or images
used by the students in four predefined categories (fruit, sports, season and meal)
were explained mostly by using symbolism the vast majority of which demonstrated
negative feelings towards their studies. Specifically, they used mostly negative
adjectives such as boring, difficult and depressing to talk about their experience of

burnout during the learning process in the preparatory program.
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Chapter 5: Discussion and Conclusions
5.1 Discussion of Findings for Research Questions

The purpose of this study was to investigate to what extent the Bl
(intermediate) Turkish EFL students experience burnout in relation with the three
dimensions namely exhaustion, cynicism and professional efficacy in the preparatory
program by exploring whether there is any relationship between their burnout levels
in relation to these predefined dimensions, and to find out the common metaphors
that the Turkish EFL students use to define burnout during their language learning
process in the preparatory program. In this study, data was collected both
quantitatively and qualitatively. For the data analysis procedure, a mixed methods
research design was adopted. The following sections discuss the findings of each
research question in detail.

5.1.1 Discussion of findings of RQ 1: To what extent do the Turkish EFL
students experience burnout considering the three dimensions: exhaustion,
cynicism and professional efficacy in the preparatory program? The first
research question attempted to investigate to what extent the Turkish EFL students of
a B1 level class experience burnout in relation with the three predefined dimensions
in the preparatory program. To begin with, the quantitative data collected from
Maslach Burnout Inventory-Student Survey revealed that students experienced
burnout a few times a month (medium level) when the total average score gained
from the survey was examined. As for the dimensions of burnout, it can be stated that
the participating students experienced exhaustion a few times a week whereas they
experienced cynicism every week. Finally, professional efficacy was experienced by
students monthly.

Furthermore, the qualitative data obtained from semi-structured interviews
carried out both with the students and instructors enrolled in the English Preparatory
Program also supported the result that students experienced burnout in the English
Preparatory Department, and when it was analyzed under dimensions, their level of
exhaustion is higher than cynicism and professional efficacy. Therefore, it could be
said that the results were consistent with each other and generally overlapped.
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First of all, these findings echo the viewpoint of Maslach et al. (2001),
suggesting that although burnout has generally been studied as a work-related
disorder, it may be experienced in the school context since students have an amount
of work comparable to a full time job, including attending classes, completing
assignment and taking exams. These study requirements and responsibilities may

cause burnout as in our study.

In addition, the findings of the current study are also in harmony with
Alparslan and Doganer’s (2009) study on “the relation of burnout level of health care
workers with socio-demographic and professional variables”. In their study, the
findings showed that midwives working in their profession purely for economic
reasons and who were not pleased, scored “high” in terms of levels of emotional
exhaustion and depersonalization (cynicism) and showed a lower sense of personal
accomplishment (professional efficacy). On the other hand, the findings of this study
are not in accordance with Bag and Yildirim’s (2012) study on “burnout levels of
elementary school principles” showing the result that the elementary school
principals have “low” level of emotional exhaustion and “moderate” level of reduced

personal accomplishment and depersonalization.

In brief, since high scores on emotional exhaustion and cynicism and low
scores on professional efficacy reflect a high degree of burnout (Schaufeli et al.,
2002), it can be concluded that the participating students experience burnout in the
preparatory department.

5.1.2 Discussion of findings of RQ 2: Is there any relationship between
these dimensions? The second question of this study aimed to find out whether there
is any relationship between the three burnout dimensions. The data collected from
Maslach Burnout Inventory-Student Survey was administered to the Turkish EFL

students enrolled in the B1 level classes of the preparatory program.

To begin with, the quantitative analysis of MBI-SS showed a positive and
medium level relation between exhaustion and cynicism. On the other hand, there
was no significant relationship between exhaustion and professional efficacy, or
between professional efficacy and cynicism.

Based on these analyses, it could be said that they were partially in harmony

with Leiter and Maslach’s (1988) model of burnout dimensions. In their study,
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higher levels of exhaustion led to higher levels of cynicism, and consequently, higher
levels of cynicism resulted in lower levels of professional efficacy. The results of the
current study revealed a positive medium level relation between exhaustion and
cynicism which means that exhaustion might trigger cynicism. Apart from these
findings, the findings also showed that even though the average score gained by
professional efficacy was low, there was no significant relation between cynicism
and professional efficacy in this study, which again showed the level of burnout

experienced by students.

Similarly, the findings of Brouwers and Tomic (2014) concluded that the
warning signs of emotional exhaustion should not be ignored in order to prevent and
treat burnout at an early stage. In application of this theory into the findings of the
present study, “high” level of exhaustion could be considered as warning signs of
“high” level of burnout which the Bl (intermediate) level EFL students might
experience in the preparatory program. The findings of this study revealed that the
level of burnout was medium; however, they experienced a high level of exhaustion,
which triggered high level of cynicism which leads to low level of professional
efficacy. Regarding those findings, it could be said that students suffered the
potential of having high levels of burnout in the preparatory department.

5.1.3 Discussion of findings of RQ 3: What are the common metaphors
that the Turkish EFL students use to define burnout during their language
learning process in the preparatory program? The third research question of this
study tried to identify the common metaphors the participating students used to

define their burnout.

To begin with, when all the metaphors used by the students were analyzed, it
was concluded that the students had approached quite negatively towards their
language learning process, which was in harmony with Maslach and Leiter’s (1997)
argument stating that people get to work with energy, involvement and efficacy and
they are motivated to work; however, when they experience burnout, they lose their

sense of enthusiasm and engagement and the initially positive feelings begin to sour.

Specifically, students were asked to state a name of a fruit that they
associated with their language learning process. The metaphors and explanations

they gave showed overwhelmingly negative perceptions about the language learning
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process they had been subjected to describing it as tiring and painful. In a similar
fashion, as for the other three metaphors — sports, season and meal categories — the
students’ expressions were quite similar since they used mostly negative adjectives,
such as difficult, boring, depressing and tasteless, to give the rationale of why they

chose those metaphors for each category.

As a conclusion, the findings of this research question showed that metaphors
can be used as a strong tool in revealing and explaining burnout images of students
relating to the concepts present in the study. From this perspective, it is clear that
metaphors offer some evidence about the potential level of student burnout and can

serve as data collection instruments for various research topics in the field.

5.2 Theoretical Implications

The present study contains both descriptive and practical implications for
identifying burnout level in B1 level preparatory classes. The results provided an
insight into what extent the Turkish EFL students experience burnout in relation to
the three dimensions of exhaustion, cynicism and professional efficacy, and
furthermore, helped to shed light on the question of whether there is any relationship
between these dimensions. The results also delineated the common metaphors
identified by the participating students indicating traces about their burnout level
during the language learning process in the preparatory program.

According to the findings gathered through the analysis of the Maslach
Burnout Inventory-Student Survey and semi-structured interviews carried out both
with the students and instructors of the B1 level class, this particular group can be
seen as having the potential to experience burnout in the preparatory program.
Additionally, the data obtained through analysis of metaphors supported that the
burnout syndrome caused them have a negative attitude towards their learning
process which should be taken into consideration to deal with burnout.

Moreover, based on the findings gathered through analysis of the Maslach
Burnout Inventory-Student Survey and semi-structured interviews, it has been seen
that exhaustion dimension was the highest subcategory of burnout that the B1 level
students experienced. Since this is the ultimate warning sign of impending high level
of burnout (Brouwers, & Tomic, 2014), administrators and the instructors should take
note and discuss the necessary precautions that need to be taken in order to prevent

the condition from developing while in its early stages. More specifically,
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considering the potential negative effects of burnout on students, preparatory
programs could supply more psychological guidance to help their students handle

problems during the language learning process.

5.3 Recommendations for Further Research

Evidently, this study has several recommendations to be taken into
consideration for further research. First of all, it is likely that burnout level and
relationship between the dimensions of it are believed to vary across contexts.
Therefore, it is recommended to replicate the present study with more participants in
different levels and preparatory programs to compare the differences across different
EFL settings.

Additionally, students’ burnout levels, the relationship between the
dimensions of burnout and students’ perceptions of burnout during the language
learning process were identified. However, their demographic information was not
taken into consideration in the analysis process. Therefore, one worthwhile
recommendation for the study being replicated would be the factoring in of
demographic variables such as gender, age and proficiency level.

Furthermore, different data collection instruments and data analysis
procedures could be used with the same group of participants to fully investigate the

effectiveness of this particular research design.

5.4 Conclusions

The results of this study indicate that the Turkish EFL students enrolled in the
B1 classes of the English Preparatory Program experienced burnout showing high
levels of exhaustion and cynicism and low level of professional efficacy. Moreover,
a medium level positive relationship between exhaustion and cynicism was
indentified while, conversely, there was not a significant relationship between
cynicism and professional efficacy or exhaustion and professional efficacy.
Additionally, the data collected from the metaphors supported the student burnout
experienced in the program.

To conclude, with the obtained findings, this study furthers awareness in the
field of student burnout, an at-present under-explored topic of research. In addition,
the hope is that the research may enrich current views on the topic in various

educational contexts.
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APPENDICES

A. Student Burnout Scale
Dear student,

I am pursuing my Master’s degree in English Language Teaching Program at
Graduate School of Educational Sciences, at a private university in Turkey. The aim
of my thesis is to evaluate student burnout in English preparatory department at
universities in Turkey. This questionnaire has been prepared to serve as a data
collection instrument for my study and your ideas are of utmost importance.

The questionnaire consists of two main parts. The first part aims to get some
personal data, while the other part attempts to identify your feelings, attitudes and
perceptions towards program, education and your outcomes in the preparatory
program.

Frank and sincere answers that you are going to give will affect the results of the
study positively. The information will be coded, remain confidential and used for
research purposes only. | appreciate your cooperation and hope you will seriously
consider taking part in this study. | will be happy to answer any questions. You can
reach me via email address written below.

Thank you for your kind cooperation.

Nurgiil Erakman
Bahgegehir University

nurgulerakman@gmail.com

Section 1. Demographic Information

Please tick the appropriate choice that applies to you.
1. Gender: () Male () Female

2. Age:

3. Name of the High School:

4. Proficiency Level:

5. Year of Study at the Preparatory Program:
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Section 2. Student Burnout

Please indicate how often you feel the way the following items suggested, by
putting the most suitable number on the spaces provided next to each item.

0=Never 1=A few times a year or less 2=Monthly

3=A few times a month 4=Every week 5=A few times a
week

6=Every day

| P I feel emotionally drained by my studies.

2 i, I feel used up at the end of a day at university.

3 I feel tired when I get up in the morning and I have to face another day

at the university.

4. i Studying or attending a class is really a strain for me.

5 i I feel burned out from my studies.

6. v I have become less interested in my studies since my enrollment at the
university.

Teiiiiinnn, I have become less enthusiastic about my studies.

- T I have become more cynical about the potential usefulness of my

studies.

9. i I doubt the significance of my studies.

10. ..ol I can effectively solve the problems that arise in my studies.

| PR I believe that I make an effective contribution to the classes that I

attend.

12, . In my opinion, | am a good student.
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13, . I feel stimulated when I achieve my study goals.
14, ... I have learned many interesting things during the course of my studies.

15 i, During class I feel confident that I am effective in getting things done.
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10.

11.

12.

13.
14.

15.

B. Semi-structured Interview — With Instructors

How old are you? How long have you been teaching English? How long have you
been teaching at this university?

How many hours a week do you teach? How many hours a week do you work totally
in your school? Do you have to work in your school other than teaching? If yes, how
many hours do you work other than teaching and what do you do at these times?
What do you think your students feel about attending the prep program?

How do you think your students feel in the morning before they start the first course
at the prep program?

How do you think your students feel in the afternoon or in the evening after they
finish the prep program?

How do you think your students feel during the courses at the prep program?

Do you think your students are interested in studying at their department after the
prep program? Why? Why not?

Do you think your students are enthusiastic about following their studies at
university after they finish the prep program? Why? Why not?

Do you think your students have the potential to follow their studies at university
after they finish the prep program? Why? Why not?

Do you think your students are aware of the significance of studying at university?
Why? Why not?

When your students encounter a problem about the lesson, can they solve them on
their own? Why? Why not?

Do you think your students make an effective contribution to the prep classes they
attend? If no, what are the reasons?

How would you describe your students’ behavior during the lessons?

How do you think your students feel when they achieve their goal in the prep
program?

What do you think your students learned from the prep program?
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10.

11.
12.
13.

C. Semi-structured Interview — With Students

How do you feel during the courses at the prep program?

How do you feel when you think about your courses in the preparatory program?
How do you feel in the morning before you start the first course at the prep program?
How do you feel in the afternoon or in the evening after you finish the prep
program??

Do you feel ready to study at your department after the prep program? Why? Why
not?

Are you enthusiastic about following your studies at university after you finish the
prep program? Why? Why not?

Do you think you have the potential to follow your studies at university after you
finish the prep program? Why? Why not?

Do you think that studying at university is important? Why? Why not?

When you encounter a problem about the lessons in the prep program, can you solve
it on your own?

Do you think you make an effective contribution to the prep classes you attend? If
no, what are the reasons?

Do you think that you are a good student during the lessons?

How do you feel when you achieve your goal in the prep program?

What have you learned from the prep program?
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D. Metaphors

Dear student,

I am pursuing my Master’s degree in English Language Teaching Program at
Graduate School of Educational Sciences, at a private university in Turkey. The aim
of my thesis is to evaluate student burnout in English preparatory department at
universities in Turkey. This questionnaire has been prepared to serve as a data
collection instrument for my study and your ideas are of utmost importance.

Frank and sincere answers that you are going to give will affect the results of the
study positively. The information will be coded, remain confidential and used for
research purposes only. | appreciate your cooperation and hope you will seriously
consider taking part in this study. I will be happy to answer any questions. You can
reach me via email address written below.

Thank you for your kind cooperation.

Nurgiil Erakman
Bahgesehir University

nurgulerakman@gmail.com

What fruit would you associate with learning English? Why? Explain briefly.
What sports would you associate with learning English? Why? Explain briefly.
Which season would you associate with learning English? Why? Explain briefly.

What meal would you associate with learning English? Why? Explain briefly.
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F. Turkish Summary

OZET

TURKIYE’DEKI BiR UNIVERSITENIN HAZIRLIK PROGRAMINDA
OKUYAN OGRENCILERDE GORULEN TUKENMIiSLiK SENDROMU:
OLAY INCELEMESI

1. Giris

Cogu meslekte oldugu gibi, Ogrenciler de egitim hayatlarinin basinda,
okuduklar1 okul veya bolim fark etmezsizin ¢alismaya ve basarmaya giidiimli,
motive bir sekilde okula gelirler. Fakat bir siire sonra sorumlu olduklari 6devler,
projeler ve katilmak zorunda olduklar1 derslerle birlikte, zaman zaman dis faktorlerin
de etkisiyle bu motivasyonlarin1 ve enerjilerini kaybederler. Okula ve derslerine
karsi olumsuz duygular gelistirmeye baslayan ogrenciler devamsizlik yapmaya,
Odevlerini ve sorumluluklarini ihmal etmeye baglarlar. Bu durum onlarin tiikenmiglik
sendromu yasadiginin biiyiik bir belirtisidir.

Yakin bir zamana kadar, tlikenmislik sendromu sadece isten kaynaklanan bir
rahatsizlik olarak goriiliirken, son yillarda egitimle birlikte adi gegen bir kavram
olmaya baslamistir. Ogrencilerin derslere katilimi, ddevleri, sunumlari, projeleri ve
okulla alakali sorumluluklar1 is olarak sayildigindan, tiikkenmislik sendromu artik
egitim hayati i¢cinde de sik¢a rastlanan bir olgudur. Tiikkenmislik sendromu yasayan
ogrencilerin ders ¢alisma gereksinimlerinden dolay1 yorgun diistiikleri i¢in derslerine

kars1 duyarsizlastiklar1 ve alanlarinda basarisiz hissettikleri goriiliir.

Tikenmigligin en yaygin tanimi Maslach ve Jackson (1981) tarafindan
duygusal tilkenme, duyarsizlasma ve mesleki yetersizlik sendromu olarak
yapilmustir. Ayrica, bunlar tiikenmisligin {i¢ alt boyutu olarak bilinir. Duygusal
tilkenme boyutunda, enerji eksikligi ve kendini duygusal yonden yipranmis hissetme
gibi belirtiler vardir. Duyarsizlagsma boyutunda birey, hizmet sundugu ya da muhatap

oldugu kisilere karsi duygusuz ve kayitsiz bir tutum igine girerken, mesleki
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yetersizlik boyutunda kendini olumsuz degerlendirme ve yetersiz hissetme
egilimindedir. Freudenberg (1974) tiikenmisligi, basarisiz olma, yipranma, asiri
yiiklenme sonucu gii¢ ve enerji kayb1 veya karsilanamayan istekler sonucu bireyin i¢
kaynaklarinda tiikenme durumu olarak tanimlamaktadir ve insanlarin Ozellikle
islerini idealize ettiklerinde, tiikenmislik yasama risklerinin daha da arttigini
sOylemistir. Pines (1993), tilkenmislik sendromunun genellikle motivasyonu yiiksek
insanlarin arasinda gorildiiglinii ve islerinin ilk asamasinda gosterdikleri yiiksek
motivasyon ve katilimin bir sonucu olarak ortaya ¢iktigini soyleyerek Freudenberg’i

(1974) desteklemistir.

Diger iilkelerde oldugu gibi, Tiirkiye’de de liniversite egitimi 6grenciler i¢in
bircok sorumluluk ve gorevi beraberinde getirir. Tiirk {iniversitelerinin ¢cogunda
egitim dili Ingilizce oldugu icin egitimin &nkosullarindan biri de Ingilizce
yeterliliktir. Ogrenciler {iniversitedeki béliimlerine baslamadan &6nce Ingilizce
yeterlilik smavini gegmek mecburiyetindedirler. Ingilizce yeterlilik smavini
gecemeyen Ogrenciler seviye belirleme smavinda aldiklar1 sonuglara gore uygun
seviyelere yerlestirilerek Ingilizce hazirlik okulunda en az bir akademik dénem dil
egitimi alirlar. Hazirlik egitimini iki yil igerisinde tamamlayamayan yani ingilizce
yeterlilik smavini gegemeyen ogrenciler, egitim dili Ingilizce olan béliimlerine
devam edememektedirler. Bu durum O6grenciler i¢in c¢ok fazla stres, enerji ve

motivasyon kaybina yol actigindan tiikenmislik sendromuna sebep olur.

Tiirkiye’de bir¢ok meslek dalinda tiikkenmislik sendromu iizerine pek ¢ok
arastirma yapilmistir. Fakat ogrencilerde tiikenmislik sendromu iizerine yapilan
calismalarin sayica az olmasi alanda bir eksiklik olusturmaktadir. Bu nedenle, bu
aragtirma, alandaki eksikligi doldurmak icin hazirlk programlarinda Ingilizce
Ogrenimi goren Ogrencilerin duygusal tiikenme, duyarsizlasma ve mesleki yeterlilik
olarak adlandirilan {i¢ alt boyuta gore ne Olgilide tikkenmislik yasadiklarini, bu ¢
boyutlardaki tiikkenmislik seviyeleri arasinda bir iliski olup olmadigini ve bu
Ogrencilerin dil 6grenme siirecleri boyunca yasadiklari tiikenmisligi tanimlamak icin

kullandiklar1 yaygin metaforlari incelemektir.
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2. Alan Yazin Tarama

Tiikenmislik sendromu 1970li yillardan bu yana diinya ¢apinda, bir¢ok alanda
arastiritlan bir kavram olmustur. Diger iilkelerdeki arastirmalara paralel olarak,
tilkkenmislik sendromu Tiirkiye’de de dikkat ¢eken bir konu olmus ve farkli alanlarda
aragtirmalar yapilmistir (Alparslan & Doganer, 2009; Bas & Yildirim, 2012; Cam,
1996; Cam & Baysal, 1997; Ergin, 1992; Giingor, 1997; Kilavuz, 2006; Ormen,
1993; Mede, 2009).

Oncelikle, Ergin (1992), 6 farkli meslek dalindaki 235 katilimei ile yaptig
tikenmislik  arastirmasinda, Maslach  Tiikenmislik  Envanteri’nin  Tiirkge
adaptasyonunu ilk olarak kullanmistir. Caligmanin bulgulari, kadinlarin erkeklere
gore daha fazla duygusal tiikenmeyle beraber daha az kisisel basar1 hissi
yasadiklarin1 ve duygusal tilkkenme ve duyarsizlasmanin evli doktorlara kiyasla bekar
doktorlar arasinda daha fazla gorildiigiinii ortaya c¢ikarmistir. Ayrica, meslekte

gecirilen yil sayisinin, tilkenmislikle negatif bir baglantida oldugu ortaya ¢ikmuistir.

Cam (1996), egitimci hemsirelerle tiikenmislik sendromu {izerine yaptigt bir
arastirmada, tilkenmiglikle bazi alakali degiskenler arasindaki baglantiyr ortaya
cikarmigtir. Bu ¢alisma, tiikenmisligin, duyarsizlasma ve kisisel basari hissi alt
boyutlar1 daha ¢ok is yiikii ve memnuniyetiyle alakaliyken, duygusal tiikenme alt
boyutu ile ¢aligma ortamindaki memnuniyet derecesinin dogrudan iligkili oldugunu

gostermistir.

Bununla birlikte, psikiyatrist ve psikologlarin yasadig: tiikenmislik sendromu
Cam ve Baysal (1997) tarafindan arastirilmistir. Calismanin bulgulari, duyarsizlagsma
hissinin kadinlara kiyasla erkeklerde daha yiiksek oldugunu ve ¢aligma ortaminda ve
genel olarak iste memnun olan bireylerin daha az duygusal tiikenme ve daha fazla

kisisel bagar1 (mesleki yeterlilik) hissi yasadiklarini ortaya ¢ikarmistir.

Ormen (1993), banka miidiirlerinin yasadig1 tiikenmislik sendromunu
arastirmig ve ¢alismasinda, duygusal tilkenme seviyesinin duyarsizlasma ve kisisel
basari hissi seviyesinden daha fazla oldugunu ortaya ¢ikarmistir. Caligma, ayrica yas,
duygusal tiikenme ve kisisel basart hissi (mesleki yeterlilik) arasinda pozitif bir

korelasyon oldugunu, yani tiikkenmisligin yasla birlikte arttigini1 gostermistir.
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Glingor (1997), yerel ve ¢ok uluslu bir firmadaki yoneticiler ve ¢alisanlardaki
tikenmislik sendromunda, is stresi ve sosyal destegin etkilerini aragtirmistir.
Calismanin bulgulari, yonetici mevki sahibi bireylerin, cinsiyet, medeni durum ve
egitim seviyesine bakilmaksizin daha yiiksek seviyede tiikenmislik yasadiklarini

ortaya koymustur.

Kilavuz (2006), Devlet ve Ozel Universite ingilizce Hazirlik programlarinda
calismakta olan Tiirk Ingilizce okutmanlar1 arasinda tiikenmislik ve mesleki &grenim
etkinliklerine katilimi arastirmistir. Calismanin sonucunda, Devlet Universitesi
Ingilizce Hazirlik programinda ¢alisan okutmanlarin, &zel iiniversitedekilere kiyasla
daha az kisisel basar1 hissi yasadiklar1 ve mesleki 6grenim etkinliklerine daha az
katilim gosterdikleri ortaya g¢ikmistir. Bununla birlikte, kisisel basar1 (mesleki
yeterlilik) hisleriyle, mesleki 6grenim etkinliklerine katilimlari arasinda pozitif bir
korelasyon vardir. Calisma ayrica, duygusal tilkenme ve duyarsizlagsma hissi devlet

tiniversitesinde ¢alisan okutmanlarda, 6zel tiniversitedekilere kiyasla daha fazladir.

Alparslan ve Doganer (2009), ¢alismalarinda, bazi sosyo-demografik ve
mesleki degiskenler ile saglik ¢alisani olan ebelerin tiikenmiglik dereceleri arasindaki
iligkiyi arastirmislardir. Bulgular, ebelerin orta diizeyde tiikkenmislik yasadiklarini ve
baz1 sosyo-demografik ve mesleki degiskenlerin, tiikenmislik {izerine bir etkileri
varken bazilarinin olmadigini ortaya ¢ikarmistir. Bununla birlikte, sadece ekonomik
sebeplerden otiirli ¢alisip, memnun olmayan ebelerin daha ytiksek seviyede duygusal
tikenme ve duyarsizlasma yasiyorken, daha diisiik seviyede kisisel basari hissi

(mesleki yeterlilik) yasadiklar ortaya ¢ikmustir.

Diger bir calismada, Mede (2009), sosyal destek almada kisisel degiskenler
ve algilanan 6zyeterliligin duygusal tilkenme, duyarsizlagsma ve diisiik kisisel basari
hissi (mesleki yeterlilik) olarak bilinen tiikenmislik ii¢ alt boyutu {izerindeki olasi
etkilerini yabanci dil olarak Ingilizce 6greten Tiirk dgretmenler arasinda arastirmustir.
Calismanin bulgulari, hem patronlar hem de ¢alisma arkadaslarindan sosyal destek

alirken tiikkenmislik, kisisel degiskenler ve algilanan 6z yeterlilik inanci arasinda

onemli bir korelasyon oldugunu gdstermistir.

Son olarak, Bas ve Yildirnm (2012), ilkdgretim okulu miidiirlerinin
tilkenmislik diizeylerini arastirmis ve Maslach Tiikenmislik Envanteri’ni kullanarak

veri toplamislardir. Sonuglara gore, ilkogretim okulu miidiirleri diisiik seviyede
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duygusal tiikkenme, orta seviyede duyarsizlasma ve kisisel basari hissi (mesleki

yeterlilik) yasamaktadirlar.

Yukarida bahsi gecen calismalardan da anlasilacag iizere, tiikenmislik, diger
iilkelerde aragtirildigi gibi Tiirkiye’de de son yillarda arastirilan bir konu olmustur.
Fakat 6grencilerde tilkenmislik {izerine yapilan aragtirmalar eksik olup daha fazla ilgi
gerektirmektedir. Tiikenmislik, son yillarda diger meslek dallarinda oldugu gibi, ¢ok
fazla stres, baski ve is yiikiine maruz kalan 6grenciler arasinda da sikg¢a rastlanan bir
olgudur ve daha fazla alaka gerektirmektedir. Bu ¢alisma, bu eksikligi gidermek
amactyla, yabanci dil olarak Ingilizce 6grenen 6grencilerin yasadigi tiikenmisligi

arastirmay1 amaglamaktadir.
3. Yontem

Bu calismada, hem nicel hem nitel verinin toplandigi karma arastirma

yontemi kullanilmaktadir.

Tez aragtirma sorulari;

1. Yabanci dil olarak Ingilizce 6grenen Tiirk dgrenciler, duygusal tilkenme,
duyarsizlagsma ve mesleki yeterlilik olarak adlandirilan ii¢ alt boyuta gore ne
Olciide tilkenmislik yasamaktadirlar?

2. Bu alt boyutlardaki tiikenmislik seviyeleri arasinda bir iliski var midir?

3. Bu o6grencilerin dil 6grenme siiregleri boyunca yasadiklari tiilkenmigligi

tanimlamak i¢in kullandiklart en yaygin metaforlar nelerdir?

3.1 Evren, Orneklem ve Calisma Grubu

Bu ¢aligmada, yabanci dil olarak Ingilizce 6grenen 54 orta seviye (B1) Tiirk
ogrenci ve bu seviyede ders veren 5 Tiirk Ingilizce okutmani yer almustir.
Ogrencilerin hazirlik okulundaki ikinci yillaridir. Bu arastirma, Istanbul'da bulunan

bir vakif {iniversitesinin Ingilizce hazirlik okulunda yapilmaktadir.
3.2 Verilerin Toplanmasi

Aragtirmanin ilk sorusu i¢in hem nicel hem de nitel veri toplama araglari
kullanilmistir. Nicel veriler igin, 7 6lgekli Likert skalast olan (6 — her giin, 0 — higbir
zaman) ve 15 maddeden olusan Maslach Tiikenmislik Envanteri — Ogrenci Anketi

yabanci dil olarak Ingilizce 6grenen 54 Tiirk hazirlik grencisine uygulanmustir.
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Anket sonuglar1 6grencilerin algilarini 6lgmek amaciyla, SPSS'e girilmis ve her bir

madde i¢in ortalama ve standart sapma alinmistir.

Nicel verilerin giivenilirligini garantilemek icin, anketteki sorularla baglantili
sorulardan olusan, yar1 yapilandirilmig bir gériisme hazirlanmis ve 25 6grenciyle
birebir goriismeler yapilmistir. Ayni sorular, 6gretmenlerin 6grencilerin algilariyla
ilgili goriislerini almak icin adapte edilip, bu 6grencilere ders veren 5 Tiirk ingilizce
okutmaniyla birebir goriismeler yapilmustir. Nitel veriler, igerik analizi yontemiyle

incelenmistir.

Tilikenmisligin alt boyut seviyeleri arasinda bir iliski olup olmadigini bulmay1
hedefleyen, aragtirmanin ikinci sorusu icin, anket yoluyla elde edilen veriler i¢in
Spearman Korelasyon analizi kullanilmig ve bu alt boyutlar arasinda bir iligki olup

olmadig1 incelenmistir.

Ogrencilerin  dil &grenme siiregleri boyunca yasadiklari tikkenmisligi
tanimlamak icin kullandiklar1 en yaygin metaforlari bulmay1 hedefleyen {i¢iincii soru
icin, Ogrencilere sorulmak iizere metafor sorular1 hazirlanmistir. Bu sorularda,
ogrencilerin Ingilizce 6grenimini benzettikleri meyve, spor, mevsim ve yemekler
sorulmus, bu metaforlart neden sectiklerini kisaca acgiklamalari istenmistir.
Arastirmanin bu bdliimiinde, 25 o6grenciyle calisilmistir. Sonuclar sik kullanilan

kelimelerin incelenmesi yoluyla analiz edilmistir.

3.3 Sinirlama ve Simirlandirmalar

Ik olarak, bu arastirmadaki katilimcilar, hazirlik programinda basarisiz
olduklar1 i¢in ikinci yillarinda olup kur tekrari yapan Tirk Ogrenciler ve bu
seviyedeki ogrencilere ders veren Tiirk okutmanlardan olusmaktadir. Ozellikle bu
katilimcilarla ¢alisilmasinin sebebi, hazirlik okulundaki ikinci yillart oldugundan ve
seviyeleri diisik oldugundan tiikkenmislik sendromu yasamaya en yatkin grup
olmalaridir. Arastirmay1 bu grupla ylriitmek oldukg¢a yararli sonuglar getirmistir
fakat gelecek arastirmalarda normal bir grupla calismak, sonuglarin genellenmesi

agisindan etkili olabilecektir.

Ayrica, bu calismadaki veri akademik yilin ilk déneminde toplanmustir. ikinci
donemde toplanacak verinin daha farkli sonuglar ortaya c¢ikarabilecegi

diistiniilmektedir.
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4. Bulgular

Arastirmanin ilk sorusu i¢in hem nicel hem de nitel veri toplama yontemleri
kullanilmistir. Ogrenciler tarafindan cevaplanan anketin analizi, 6grencilerin yiiksek
seviyede duygusal tilkkenme ve duyarsizlasma yasarken, diisiikk seviyede mesleki

yeterlilik yasadiklart sonucunu ortaya ¢ikarmistir.

Ayrica, nicel veriyi desteklemek, ayrint1 ve anlam kazandirmak amaciyla, 25
orta seviyede Ogrenci ve bu seviyede ders veren 5 okutmanla yapilan yar
yapilandirilmig goriismelerle nitel veri de toplanmustir. Bu yar1 yapilandirilmis
goriismeler de Ogrencilerin yliksek seviyede duygusal tilkenme ve duyarsizlasma

yasarken, diisiik seviyede mesleki yeterlilik yasadiklari sonucunu ortaya ¢ikarmaistir.

e Duygusal Tiikenme

Tiikenmisligin, duygusal tiikenme alt boyutunu Olgmek icin, Ogrencilere
derslerden Once, dersler boyunca ve sonrasinda nasil hissettigi sorulmustur. Ayni
sorular, okutmanlarin, 6grencilerinin diisiincelerine yonelik algilarin1 6grenmek icin
adapte edilmis ve okutmanlara da sorulmustur. Her iki gruptan da ogrencilerin
dersten once ve ders esnasinda uykulu, stresli, sikilmis, depresif ve karamsar, ders

sonrasinda da yorgun ve bitkin olduklar1 sonucu ¢ikmustir.

Bununla birlikte, 6grencilere hazirlik programi hakkinda neler diisiindiigii
soruldugunda, Ogrencilerin ¢ogunlugunun demotive, stresli ve baski altinda
hissettikleri ve hazirlik programini gecememek gibi bir kaygilar1 oldugu ortaya
c¢ikmistir. Bu bulgular, 6grencilerin yiiksek seviyede duygusal tilkenme yasadigini

gostermektedir.

e Duyarsizlasma

Tikenmisligin bu alt boyutu i¢in, 6grencilerin fakiiltedeki programlar1 ic¢in
diisiinceleri ve hisleri soruldugunda, ¢ogunun fakiiltedeki dersler i¢in tutumunun,
hazirlik programina olan tutumlarima gore daha pozitif oldugu goriilmiistiir.
Okutmanlarin cevaplart da, 6grencilerin verdigi yanitlarla dogru orantilidir.

Ayrica, 6grencilerin, iiniversitedeki derslerini takip etme potansiyeline iliskin
sorulan soru i¢in, dgrencilerin ve okutmanlarin yanitlar1 degisiklik gostermektedir.
Ogrencilerin cevaplar1 genellikle fakiiltedeki dersleri takip edebilme potansiyelini

tasidiklarma yonelikken, baz1 okutmanlar bunun tam aksine yorumlarda
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bulunmustur. Ogrenciler tarafindan yapilan aciklamalarin ¢ogu, basarisizliklarmin
hazirhik programiyla alakali olduguna yéneliktir. Ogrencilerin daha fazla hazirlik
okulunda vakit kaybetmek istemediklerini ve bir an Once boliimlerine gegmek
istediklerini vurgulayan yorumlari, 6grencilerin hazirlik programinda yiiksek

seviyede duyarsizlagsma yasadiklarini gosterir.

e Mesleki Yeterlilik
Tiikenmisligin bu alt boyutunu 6l¢mek i¢in, 6grencilerin liniversite okumanin
onemine yoOnelik farkindaliklar1 sorulmustur. Verilen cevaplar, Ogrencilerin

farkindaliklarinin oldukga diisiik oldugunu gostermektedir.

Derslerinde  karsilagtiklar1  bir  problemi  kendi  baglarina  ¢oziip
¢ozemeyeceklerine yonelik soru i¢in verilen cevaplar cogunlukla negatif diisiinceler

icermektedir. Okutmanlarin yorumlar1 da bu diisiinceleri destekler niteliktedir.

Ayrica, 6grencilere hazirlik programina etkin katilim sagladiklarini diisiiniip
diisiinmedikleri soruldugunda, cevaplar digerlerine benzer sekilde negatif yorumlar

icermektedir.

Kisacasi, yart yapilandirilmis goriisme sonuglari da anket sonuglarini
destekler nitelikte Ogrencilerin diisiik seviyede mesleki yeterlilik yasadiklarini
gostermistir.

Tiikenmislik alt boyutlar1 seviyeleri arasinda bir iliski olup olmadigini
bulmay1 amaglayan, arastirmanin ikinci sorusuna ait bulgular, anket sonuclari ile elde
edilmistir. SPSS kullanilarak yapilan analizin sonuglari, duygusal tiikenme ve
duyarsizlagsma alt boyutlar1 arasinda olumlu pozitif bir iliski oldugunu gosterirken, ne
duyarsizlasma ve mesleki yeterlilik arasinda, ne de duygusal tilkkenme ve mesleki
yeterlilik arasinda onemli bir iligki goriilmemistir.

Aragtirmanin son sorusuna cevap bulmak amaciyla, 25 o6grenciye, dil
O0grenme sliregleri boyunca yasadiklar1 tiikenmisligi tanimlamalar1 i¢in metafor
sorular1 sorulmustur. Ogrencilerin, dil dgrenme siireclerini, bir meyveye, spora,
mevsime ve yemege benzetmeleri ve neden bu benzetmeleri yaptiklarini kisaca

aciklamalar1 istenmistir.

Meyve kategorisinde, sekiz 6grenciyle, en fazla goriilen metafor “nar” olup,

yapilan agiklamalar, narin yemesi zahmetli bir meyve olarak goriildiiglinii ortaya
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cikarir. Ogrenciler, dil 6grenme siirecini de nar yemek gibi yorucu bulduklarini ifade
etmislerdir. Ikinci en yaygin metafor, bes dgrenciyle “karpuz” olup, &grenciler
karpuzun tasimasi ve yemesi zor bir meyve oldugunu ifade etmislerdir. Diger
metaforlar, avakado, ayva, greyfurt, limon, portakal, visne, ananas ve kividir. Bu
metaforlar i¢in yapilan agiklamalar da, dil 6grenimine yonelik olumsuz ifadeler

icermektedir.

Spor kategorisinde, dokuz 6grenciyle, en fazla goriilen metafor “yiizme”dir.
Bir 6grencinin agiklamasi su sekildedir: ‘Bence yiizme, ¢iinkii her kulacta biraz daha
ilerliyorsun. Fakat bir miiddet sonra yoruluyorsun ve bittiginde rahatlamis
hissediyorsun. Dil 6grenimi i¢cin de aym sey gecerli. Her giin bir sey 6greniyorsun
ama yoruluyorsun. Ben de bittiginde rahatlamay: umut ediyorum’. (Ogrenci 3, kisisel
iletisim, Aralik 24, 2014) Ikinci en yaygin metafor, yedi 6grenciyle, “futbol”dur.
Diger metaforlar ise, kickbox, karate, basketbol, pilates, viicut gelistirme, satrang ve
buz patenidir. Ogrencilerin neden bu metaforlar1 sectigiyle ilgili yaptig1 agiklamalar,
cogunlukla olumsuz bir dildedir. Dil 6greniminin zorlugundan ve sikiciligindan
bahsederek bu bahsi gecen sporlara benzetmislerdir.

Mevsim kategorisinde, on dort 6grenciyle, en fazla goriilen metafor “kig”tir.
Ikinci en yaygin metafor ise, sekiz 6grenciyle, “sonbahar”dir. Sadece ii¢ dgrenci
“yaz” demis, hi¢bir 6grenci “ilkbahar”1 yazmamistir. Diger kategorilerde oldugu
gibi, mevsim metaforlari i¢in de yapilan agiklamalar, olumsuz duygular igermektedir.
Sikici, zor ve depresif gibi olumsuz sifatlart kullanarak neden bu metaforlar

sectiklerini agiklamiglardir.

Son olarak, yemek kategorisinde, sekiz 6grenciyle, en ¢ok goriilen metafor
“bamya”dir. Ikinci en yaygm metafor, bes dgrenciyle, “kabak tir. Baz1 dgrenciler
“kabak tadi vermek” tabirini kullanarak neden kabagi sectiklerini anlatmislardir.
Brokoli, 1spanak, pirasa, karnabahar ve spagetti, olumsuz agiklamalarla séylenen

diger metaforlardir.

Tiim bu metaforlara ve yapilan agiklamalara bakilarak, 6grencilerin, dil
O0grenme slireclerine yonelik olumsuz bir tutumda olduklar1 ve tlikenmiglik

yasadiklar1 sOylenebilir.
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5. Tartisma ve Sonuclar

Elde edilen bulgulara gore, 6grenciler yiiksek seviyede duygusal tiikkenme ve
duyarsizlasma yasarken, diisiik seviyede mesleki yeterlilik yasamaktadirlar. Yari
yapilandirilmig goriismelerin sonuglari, anket sonuglarin1 destekler niteliginde olup,
ogrencilerin olumsuz duygularini ortaya cikarmustir. Ogrenciler, orta seviyede
tilkenmislik yasamaktedir ve duygusal tiikkenme alt boyutu, 6grencilerin en yiiksek
seviyede yasadiklar1 tiikenmislik alt boyutudur. Bu durum, 6grencilerin yiiksek

seviyede tilkenmiglik yasama potansiyelini vurgulamaktadir.

Calismanin bulgulari, tiikenmisligin, diger meslek dallarinda oldugu gibi
Ogrenciler i¢in de olast bir sendrom oldugunu ortaya c¢ikarmistir. Derslere katilim,
Odevler, sinavlar ve sunumlar, Ogrenciler i¢in is olarak sayildigindan, bu
sorumluluklar, o6grencilerin tiikenmislik yasamalarina sebep olabilmektedir. Bu
durum, Maslach vd. (2001). Tarafindan O©ne siiriilmiis teoriyle paralellik

gostermektedir.

Bunun yani sira, duygusal tikenme ve duyarsizlasma alt boyutlar1 arasinda
olumlu bir iliski goriiliirken, ne duygusal tikenme ve mesleki yeterlilik, ne de
duyarsizlasma ve mesleki yeterlilik arasinda onemli bir iliski goriilmemistir. Bu
bulgular, yiiksek seviyede duygusal tilkenmenin, yiiksek seviyede duyarsizlagsma ve
dolayisiyla diisiik seviyede mesleki yeterlilik hissine sebep oldugunu savunan Leiter

ve Maslach’in (1998) tiikenmislik alt boyutlar1 modeliyle uyum i¢indedir.

Tiikkenmisligi erken seviyede 6nlemek ve tedavi etmek amaciyla, duygusal
tilkenme alt boyutununun uyari sinyali olarak gériilmesi, Brouwers ve Tomic (2014)
tarafindan yiiriitiilen bir ¢alismada savunulmustur. Bu teori dikkate alinarak, bu
calismanin sonuglariyla ortaya c¢ikan, yiiksek seviyedeki duygusal tiikenme,
ogrencilerin yasayabilecegi yiiksek seviyedeki olasi tiikenmislik i¢in bir uyari niteligi

tagimaktadir.

Ayrica, 6grenciler tarafindan, meyve, spor, mevsim ve yemek olmak {izere
dort kategoride, dil 6grenme siireclerini tasfir etmek i¢in yazilan metaforlar ve neden
bu metaforlarin secildigine dair yapilan agiklamalardan da, 6grencilerin Hazirlik

Programi’nda tiikkenmislik yasadigi ortaya ¢cikmastir.
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6. Gelecek Arastirmalar icin Oneriler

Calismanin bulgular, ingilizce hazirlik okulunda yabanci dil olarak Ingilizce
O0grenen Tiirk Ogrencilerin tiikenmiglik yasadigini gostermis olup, Ogrencilerin
tilkkenmislik sendromu yasamaya yatkin olduklarina yonelik énemli bulgular ortaya
koymaktadir. Bunun yani sira, gelecekte benzer arastirmalar yapilmasi durumunda

asagidaki noktalar g6z 6niinde bulundurulabilir.

Ik olarak, tiikenmislik seviyesi ve tiikenmislik alt boyutlar1 arasindaki iliski,
Ogrencilerin okudugu seviye ve bulunduklar1 ortama gore degisiklik gostereceginden,
calismanin daha fazla katilimci ile farkli seviyelerde ve farkli hazirlik okullarinda

yapilmasi tavsiye edilmektedir.

Buna ek olarak, o6grencilerin tilkenmislik seviyeleri, tiikenmiglik alt boyutlari
arasindaki iligski ve 6grencilerin dil 6grenme siirecleri boyuncaki tilkkenmislik algilar:
tespit edilmistir. Fakat 6grencilerin demografik bilgileri arastirmaya katilmamaistir.
Bu nedenle, cinsiyet ve yas gibi demografik degiskenlerin de arastirmaya katildigi

calismalar tavsiye edilmektedir.

Son olarak, ayni arastirma, ayn1 grup katilimeilarla, farkli veri toplama araglari

ve veri analiz yontemleri kullanilarak tekrarlanabilir.
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