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ABSTRACT

PORTFOLIO SPEAKING TASKS ACCOMMODATED BY VIDEO-
RECORDINGS AS AN ALTERNATIVE WAY OF ASSESSMENT IN AN
ENGLISH PREPARATORY SCHOOL

Temizel, Ayfer
Master’s Thesis, Master’s Program in Educational Technology

Supervisor: Assoc. Prof. Tufan ADIGUZEL

August 2015, 114 Pages

This thesis reports on the study about perceptions of students and instructors towards
online portfolio speaking tasks (OPSTs) as an alternative way of assessment in an
English preparatory school of a private university. In total, 20 Turkish students and
65 instructors were participated in this study. Also, online portfolio speaking tasks
were implemented to 1783 students, 20 students and three instructors were
interviewed. In the implementation period 60 instructors gave feedback about the

online portfolio speaking tasks.

The collected data revealed that most of the participants have positive opinions about
the technology integration in general. Findings showed that OPSTs improve
motivation, self-development and decrease anxiety on speaking. Also, these tasks
were reported as time saving assessment techniques. On the other hand, participants
expressed some negative aspects and agreed that the online tasks forced them in
regard of technical difficulties. Also, both the students and instructors thought that
these speaking tasks do not show the real performances of the students. Some
discrepancies were noted between the perceptions of the participants. Some students
did not think OPSTs are practical as they do not favor the technology, whereas

iv



instructors felt comfortable to assess their students through technology. While some
students believed that they should do speaking tasks in the classroom, instructors did

not stated such a comment about the way it was implemented.

This study has provided English instructors and administrators different points of
views about assessing students through video accommodation to improve their

speaking skills.

Keywords: Speaking Assessment, Alternative Assessment, Portfolio Assessment,

Digital Portfolios



0z
INGILIZCE HAZIRLIK OKULUNDA ALTERNATIF BiR DEGERLENDIRME

YOLU OLARAK VIDEO KAYIT YONTEMI iLE OLUSTURULMUS
PORTFOLYO KONUSMA ODEVI

Temizel, Ayfer
Yiiksek Lisans, Egitim Teknolojisi Yiiksek Lisans Programi
Tez Yoneticisi: Do¢.Dr.Tufan Adigiizel

Agustos 2015, 114 Sayfa

Bu tez, o6zel bir iiniversitenin Ingilizce hazirhk okulunda, ogrencilerin ve
okutmanlarin alternatif bir degerlendirme yontemi olarak (online) portfolyo konusma
Odevleri konusunda algilar1 hakkindaki ¢alismay1 anlatmaktadir. Toplamda 20 Tiirk
Ogrenci ve 65 okutman bu caligmaya katildi. Ayrica 1783 &grenciye (online)
portfolio konusma 6devi uygulandi, 20 6grenci ve ii¢ okutman ile goriisme yapildi.
Uygulama doneminde 60 okutman (online) portfolyo konusma o&devleri hakkinda

geri bildirim verdi.

Toplanan veri, ¢ogu katilimcmin teknoloji entegrasyonu hakkinda genel olarak
olumlu disiincelerinin oldugunu ortaya c¢ikarmistir. Bulgular, (online) portfolyo
konusma o6devlerinin (OPSTs) motivasyonu ve kisisel gelisimi arttirdigini, konusma
endisesini azalttigin1 gostermistir. Diger yandan bu Odevler zaman kazandirici
degerlendirme teknikleri olarak rapor edilmistir. Diger bir yandan, katilimcilar bazi
olumsuz yonler belirtmistir ve online 06devlerin teknik zorluklar yo6niinden
kendilerini zorladigr konusunda hemfikir olmuslardir. Ayrica, hem 6grenciler hem
okutmanlar, bu konusma d&devlerinin Ogrencilerin gercek performanslarini
gostermedigini diistinmiistiir. Katilimceilarin algilari arasinda bazi farkliliklar oldugu
saptanmistir. Baz1 Ggrenciler, egitimde teknolojiyi benimsemedikleri igin, online

portfolyo konusma 6devlerinin pratik olmadigini diisiinmelerine ragmen, okutmanlar
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teknoloji yoluyla 6grencilerini degerlendirmeleri konusunu rahat bulmuslardir. Bazi
ogrenciler, konusma o6devlerini sinifta yapmalar1 gerektigine inanmalarina ragmen,

okutmanlar uygulama yontemi hakkinda boyle bir yorumda bulunmamislardir.

Bu galisma Ingilizce okutmanlara ve yoneticilere, konusma becerilerini gelistirmek
i¢cin 0grencileri video uyumsama yontemi ile degerlendirme konusunda degisik bakis

acilar1 saglamistir.

Anahtar Kelimeler: Konusma Degerlendirmesi, Alternatif Degerlendirme, Portfolyo

Degerlendirmesi, Dijital Portfolyolar
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Chapter 1: Introduction
1.1 Overview and Theoretical Background

Although people learn language to communicate and to express their ideas,
learning a second language has always observed to set several difficulties, from
learners’ perspectives (Banks, 2008). In other words, it has always been an issue for
second language learners of all ages to express themselves and to verbalize their
ideas in their target language not only in everyday situations but also in academic
settings. As MaclIntyre, Clement, Dornyei and Noels (1998) have already stated, the
primary goal of teaching and learning language is to facilitate communicative aspects
of them. When students are asked to speak or give a presentation to fulfill their
academic tasks, most of them feel helpless, and cannot perform well due to feeling
insecure with their second language. According to Katchen (1989), this is because
their nervousness combines with their lack of fluency, and they end up with
producing disastrous results.

While being fluent in their target language is a challenging ultimate task for
learners, assessing learners’ speaking performance is much a challenge for teachers.
Speaking is the final product of learning a foreign language and it is a process that
combines many skills such as grammar, pronunciation and accuracy as well as
interpersonal and intrapersonal factors including learners’ character and learning
types. Cambrige Language Assessment Series editors Alderson and Bachman
mentioned in their preface to Luoma’s Assessing Speaking (2004) that the kinds of
tasks that are presented to the learner, the questions asked, the topics covered, and
the opportunities that are provided to show his or her ability to speak in a foreign
language will all have an impact on learners’ performance. Different needs of
learners and variety of those contributing causes have forced alternative assessment
techniques to emerge. Hamayan (1995) has referred to Calfee and Hiebert’s (1991)
description in her article that alternative assessment, which covers the alternatives
techniques of standard tests to assess the performance, is based more on the
procedures which differ from standardized measures of language proficiency rather

than passive accumulation of skills. Demonstration of certain abilities can constitute



the main aim of alternative assessment (Chirimbu, 2013). Inevitably, alternative
assessment techniques have emerged to better cater for different needs of learners
who have different learning styles. When the benefits of displaying students’

performances are taken into account, portfolio is a very common assessment tool.

Many researchers have emphasized the necessity of portfolios and according
to Birgin (2003), portfolio is believed to provide teachers more reliable and dynamic
data about their students. Generally, portfolio assessment is a collection of works,
which students are supposed to complete during an academic period of time
(Paulson, Paulson, & Meyer, 2003). With the integration of technology, portfolios
have changed over time, and universities have started to use web-based tools in their
curriculum and assessment procedures in order to enable their students to keep their
digital portfolios. Portfolios aim to keep record of learners’ language skills
development such as reading, writing and vocabulary improvement. In addition they
can also serve as an invaluable tool to reflect their speaking skill development and
provide a platform to enable teachers to assess students’ speaking performances. To
achieve the communicative competence, video recording is one of the ways to assess
speaking performances since it also covers nonverbal behavior of students which is
not considered in classroom speaking rubrics (Lavolette, 2013). Grading the students
through their spoken language proficiency is not a new way of assessing them.
However, video recorded speaking portfolios as a part of a curriculum has brought a
new perspective along with its advantages and disadvantages. This study aims to
analyze the improvement of students’ speaking skills with video recordings, and

present the teachers’ and the students’ perspectives on this assessment technique.

1.2 Operational Definitions

Speaking Assessment: Evaluation of the learners’ oral performances to
identify their spoken language proficiency levels.

Alternative Assessment: Alternative assessment is based on a variety of
authentic tasks which proves learners’ ability to accomplish communication goals.
The tasks and the activities chosen for learners reveal the students’ capacity about the

language, making them aware of their strengths instead of their weaknesses.



Portfolio Assessment: Evaluation of collections of students’ work over time
to have better understanding of students’ abilities and improvement

Digital Portfolios: Digital portfolios are electronic portfolios that contain
much of the content paper-based portfolios include but present these materials in

digital format.

1.3 Statement of the Problem

A great number of countries have been following the innovations in
technology and prefer going beyond the multiple choice testing that focuses on facts
and basic procedures to more developmental methods to assess students’ oral
performances in second language learning (Moeller & Reitzes, 2011). In other
words, multiple choice testing does not provide enough data how learners perform.
Changing the traditional methods in testing has also affected the tasks students are
expected to do in terms of speaking tests assessment tools now that there has been a
more student-centered approach to second language teaching in education (Griffith &
Lim, 2010). These changes have forced educators to bring new assessment
techniques, and they focused more on formative assessment than summative
assessment. Portfolios in this regard, are indispensable sources to evaluate students’
abilities as well as their progress. The importance of using portfolios can perfectly be
described, as an educational assessment tool enabling “a more complete picture of
our students’ ability, effort and progress” and more significantly encouraging

learners to “have a greater voice in their language learning process” (McNamara &

Deane, 1995, p.21).

Many English Preparatory Schools have integrated portfolio assessment into
their programs and this has been studied by many researchers (Lynch & Shaw, 2005;
McDonald, 2011; Yilmaz, 2010). It has been observed that these studies focus on
writing skills mostly. Although the benefits of oral portfolios and students’
perceptions towards this technique have been analyzed by a few researchers (Danny
Huang, & Alan Hung; Wang & Chang, 2010), the attitudes of teachers have not
revealed clearly. On the other hand, speaking portfolio assessments’ benefits as well
as their negative sides have not examined broadly. The main problem in Preparatory
Schools in Turkey is that the students have challenges to improve their speaking



skills while they need to learn other skills to pass the proficiency exam. There are
many factors which cause this barrier such as lack of opportunity to practice the
language or limited time and activity to focus. Therefore, this study focuses on the
perceptions of students and teachers towards online speaking portfolios while
examining the advantages and disadvantages of the online portfolios as an

assessment technique.

1.4 Research Questions

This study addresses the following research questions:

1. What are the perceptions of students towards the online Speaking Portfolio
Tasks with video-recording accommodation?
1.1 What are their perceptions in technical and academic aspects?

2. How do the instructors perceive online portfolio speaking tasks as an
alternative way of assessment in an English Preparatory School?
2.1 What is the role of technology in this process?

1.5 Background of the Study

The main goal of this study is to analyze the perceptions of students’ and
teachers’ towards video recording accommodated speaking portfolio tasks, and
examine speaking portfolio tasks to be used as an alternative way of assessment.
Online portfolio speaking tasks have been used for the first time in the setting of this
study. Video recording accommodated speaking tasks were used specifically rather
than audio recording speaking tasks because instructors wanted to see their students’
face to make sure if they actually speak or not. Otherwise, the audio recordings could
belong to someone else so; this would mislead the instructors while assessing their
students. The most significant point behind this project is to enable students to use
an online learning management system as part of their educational requirements and
prepare them for their undergraduate studies in their faculties where they are going to

use that system for many online and face-to-face courses.



1.6 Significance of the Study

It has been widely accepted that the great attention should be paid to
cognizance of assessing learners through alternative ways. One of the most important
ways of doing this is to use the benefits of ever-continuing technological
developments. During the course, assessment should be conducted periodically for
formative purposes rather than at the end of the course in a summative way (OECD,
2005). Formative assessment is useful in that since instructors and learners work
together in the course, both teachers and students will have a clearer mutual
understanding of learner needs (Christianson, Hoskins, & Wat, 2009). Eventually,
teachers have been looking for new forms of assessment to support the content and
the goal of the course. There are several types of alternative assessments such as
essay responses, oral presentations, short answer questions and demonstrations of a
concept/strategy. However, oral portfolio assessment technique has limited findings
when the literature is revised. Both students and instructors’ attitudes should be
analyzed in order to add new point of views on the topic and introduce the deep
analysis to literature. The findings in this study may concrete stronger discussions in

using the online speaking tasks in language education.

On the other hand, video accommodated speaking portfolio has been a new
assessment way in Preparatory Schools in Turkey. Collecting data about the opinions
of stakeholders might provide instructors and administrators multiple solutions about
the implementation of online speaking tasks as an alternative assessment in
Preparatory Level. Thus, this study is expected to present curriculum designers
recent data about the integration of online speaking assessment. Moreover, online
speaking portfolio tasks may improve the awareness’s of students to complete their
work on time and develop a sense of responsibility. With the help of portfolios, both
students and the teachers have the evidence of learning processes toward meeting
their goals, and the structure or backdrop for teachers’ instructions (Alimemaj &
Ahmetaj, 2010). Ultimately, when the limited speaking practice opportunities are
taken into consideration in Preparatory Schools, online portfolio speaking tasks as an
alternative assessment and the perception of students and teachers towards this

system could serve to new curriculum developments for speaking practices.



Chapter 2: Literature Review
2.1 Introduction

Language is a natural tool that enables the communication, a living creature
that develops with it’s own rules, a social institution that connects a nation and an
incredible structure surrounded by voices (Ergin, 1995). It is mentioned that there are
thousands of languages in the earth existed and the necessity of a common language
occurs for the nations that speak those languages to express themselves in a universal
level (Saritas & Ari, 2014). English is the first foreign language that taught in most
of the countries in the world along with the mother tongue. Therefore, teaching
English as a second language has become increasingly important study field in most

of the higher education institutions and colleges in many countries (Aktas, 2015).

Since English is accepted as the primary language in worldwide, the
significance of learning it has been an indisputable subject in education because
nothing is as distressful as the lack of communication (Koru, 2011). This is also valid
in Turkey and English is the first language when language education is considered.
Although many languages can be thought hypothetically, English is the most learned
language in Turkey (Saritas & Ari, 2014). When language education is considered
%97 of the elementary and middle school students study English as a must course or
elective foreign language (Demirel, 2007), and some private institutions have pre-
school language programs for children.

Although English language education is widespread and it is the language that
thought in many schools in Turkey, not most of the students are able to use it to
communicate properly. Tosun (2006) mentioned about the lack of efficiency of
middle and high school students in using foreign language after receiving six years of
language classes. The need of English language speakers has forced educators to find
reliable solutions about the programs offered. For this reason, foreign language
classes have also been in the must courses list in higher education institutions.
According to the Higher Education Council (YOK), foreign language education in
undergraduate levels and foreign language preparatory program in the School of

Foreign Languages are applied in accordance with the Official Gazette No. 27074
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regulation on the Foreign Language Education at Higher Education Institutions and
the Principles of Foreign Language Education, published on December 4, 2008
(YOK, 2008). English is in the center of science and education, and this directs most
of the higher education institutions to use English as the medium of instruction and
more and more universities are observed to increase English instruction in their
programs (Kirkgdz, 2005). However, in order to be successful in undergraduate
courses which are instructed in English, students must prove their proficiency of
language before enrolling them. There are two ways of providing this in almost every
university in Turkey. The students should either submit their language proficiency
scores which can also be an International English Exam result or they must attend
one year English Preparatory School in their universities.

2.2 The Structure of the Preparatory Schools in Turkey

According to the new Higher Education Law (No. 2547), the administration
structure of higher education has comprehensively changed. All higher education
institutions have been directed by the Higher Education Council (YOK, 2014). These
institutions became universities, the application was centralized and in order to study
in these universities high school graduates were introduced a university placement

exam.

Higher education institutions in Turkey are categorized as: (1) Universities,
Institutes of High Technology, (2) Post Secondary Vocational Schools and (3) Other

Institutions (Military and Police Academies).

The table below shows the number of universities according to the Higher
Education Institution (YOK, 2014).



Table 1
The Number of Higher Education Institutions in Turkey (2014)

Higher Education Institutions Number
State Universities 104
Private (Non-profit Foundation) Universities 72
Independent Post-Secondary Vocational Schools 8
Other Higher Education Institutions (e.g. Military and Police 6
Academies)

Total 190

Turkish is the instruction language in most of the universities, but other
languages such as English, German or French can be used as a language of
instruction (YOK, 2014). In addition, in some of the universities, there are programs
in which 30% of the instruction is English. However, there are also universities
where the official language of instruction is English. Students should attend one year,
Foreign Language Preparatory School where the medium of instruction is partly or
totally English, if they have not taken the Proficiency Exam and achieved to pass it.
English instruction has brought the need of intensive language input for the students
who can attend their courses in undergraduate level. In this respect, English
Preparatory Schools in Turkey aim students to be proficient in English language
before they actually enroll their departments. The aim of the program is to read and
understand in English so that they can handle with the courses which they will be
faced in the faculty (Coskun, 2013). Students need some language skills in order to
survive in their departments when they enroll their faculties. Therefore, if they do not
get satisfactory results in the Proficiency Exam, they need to attend Preparatory
School. In other words, students are introduced to skills in English language such as
grammar, reading, listening, and speaking for the one-year preparatory school period.
Coskun pointed out that in prep schools writing skills are introduced to students in
order them to take notes while they are listening to their lecturers and write essays
for academic purposes. Students also need speaking and listening skills to survive in
their departments as they need to follow the lecture, ask questions to instructors and
deliver a presentation in their field of study (Tung, 2010). They mostly receive 20-30
hours of English language instruction in a week, and their level of instruction
changes according to their proficiency of language. Their level of language
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proficiency lets them start their department in the middle of the term if they prove
their success in the Proficiency exam, whereas in some universities students must

complete the whole year in Preparatory Schools (Ozkanal & Hakan, 2010).

2.2.1 Speaking practice in language learning. Every individual, who grows
up today’s conditions need to learn and use at least one foreign language effectively
besides mother tongue. With the development of science and technology learning a
foreign language which is an international communication tool has become crucial.
English language, both in local and global context, is accepted as the core element
for communication (Khamkhien, 2010). Therefore, in order to meet the
communicative purposes in international platforms, English language education has
proven its necessity (Khamkhien, 2010). Communication aspect of education is
directly related to students’ success in their academic and professional life (Rubin &
Morreale, 1996). In The National Educational Goal Panel in 1993, which was set up
under “Goals 2000: Educate America Act,”- an assessment system decided to be
developed in order to identify certain skills a university students should have
(Newburger, 1996). Effective communication was among these skills identified
(Newburger, 1996). Following to this, according to a commission developed by the
United States Department of Labor, students need to have some competencies before
they actually start their professional careers (Newburger, 1996). Newburger
mentioned that listening and speaking are one of those qualifications to fulfill some
tasks related to work. Therefore, speaking, to develop oral communication skills, is
essential subject in higher education for students to be more qualified employees and

conscious citizens (Dunbar, Brooks, & Miller, 2006).

Although many instructors have known the significance of the speaking skill,
they have continued to use the same tasks such as drill repetition or dialogue
memorization for many years (Kay1, 2006). According to the needs of today’s world
students need to improve their communication skills since this is the only way that
they can express themselves better in society and they can keep pace with the
different communicative environments (Kay1, 2006). In an effective classroom there
should be real-life communication tasks, interesting activities, and authentic drills to
activate oral communication skills. There is variety of practice to promote speaking

in language learning.



2.2.1.1 Brainstorming. Brainstorming strategy provokes creativity and it is
very important in solving problems in commercial, industrial and political fields as
well as in education settings (Al-khatib, 2012). Jarwan (2005) defined brainstorming
as using our brains for the active problem solving and at the end of this process
finding creative solutions for the problems. Brainstorming is used as one of the
speaking activities in language learning. Generally teacher set a limited time and
students come up with different ideas about a given topic. According to the context,
brainstorming can be done in groups in order to produce more ideas in a
collaborative way. Many researchers recommend group work since it is an effective
technique which enables students to join classroom activities, talk more and as a
result it reduces teacher talking time (Brumfit, 1984; Harmer, 1991; Nation, 1989;
Petty, 1993). One important aspect of brainstorming is that learners should not be
challenged for their ideas so they can feel comfortable to speak up and share their

opinions (Kay1, 2006).

2.2.1.2 Discussions. Discussions in speaking practices can be done for
different purposes in language learning. In a content-based lesson, students are asked
to reach a conclusion, share opinions or identify solutions while working with their
groups. Discussions are held in small groups as well as with the whole class.
According to Hedge (2008), free discussions can assist better speaking skills in
language learning. Therefore, for more efficient discussions teachers had better form
smaller groups to enable quiet students to join more since they can be shy to express
themselves in larger groups. It is very essential that the aim of the discussion should
be specified by the teacher before the activity so that there would be no time to waste
for unnecessary points in the discussion group (Kayi, 2006). As an example,
agree/disagree discussions allow students to involve the activity as they are provided
controversial topics to express their own opinions. According to Kayi, this type of
speaking practice can foster students’ critical thinking abilities, improve their
decision making processes and teach them being polite to express themselves when

they disagree with the other members of the groups.

2.2.1.3 Storytelling. Storytelling is another speaking activity that activates

creative thinking (Kayi, 2006). It is mentioned as one of the most effective tools for
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many educators since it engages students in learning and develops a variety of
literacy skills (Phillips, 1996; Koki, 1996; Zabel, 1991). Students summarize a story,
an event or they tell their friends a story that they create. Storytelling is also useful
since it shows how to express the ideas in a certain format because a story has a
beginning, development and a conclusion parts. The setting of a story may develop

students’ opinions to be presented in a more well-ordered way.

2.2.1.4 Role plays. Another practice to improve students’ speaking skills in
class is role-playing. Qing (2011) stated that “Role play is defined as the projection
in real life situations with social activities” (p. 37). Teacher introduces variety of
contexts and assigns different social roles to students for them to act according to the
situation. They are informed about the details that they should perform such as who
they are, what they do and think or how they feel so that they can act. With the help
of role-play, Qing (2011) noticed that the intercultural awareness of students’ and

their communicative competence can increase.

2.2.1.5 Information gap. Information gap emphasizes the lack of
communication in our life (Azies & Alwasilah, 1996). In information gap, students
work in pairs exchange information and try to find the part which is missing with the
help of their partners. Each student can reach the information by sharing what they
have. In the matter of collecting data or solving problems information gap activities
help students improve their research skills. Students use the sources they are
provided to share and obtain information while they perform real life communication
(Richards, 2006).

2.2.1.6 Interviews. Interviews are used by students to talk to different people
on various topics. This can be done in class and outside of the class which helps
students to socialize (Kayi, 2006). Teachers may provide a rubric for students to
prepare the type of questions they ask or identify the right way to follow. At the end

students present their study and share their findings with the class.

2.2.1.7 Picture narrating. Picture narrating is a type of speaking practice that
students create a story according to the sequential pictures showed by teachers.

Students may be provided a rubric with certain criteria, vocabulary or structures that
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they can use to narrate. Using pictures provides a story way to describe certain
points. Learners can verbally express their ideas by looking at the photographs and
reflect their opinions in a creative way (Dell’ Angelo, 2014).

2.2.1.8 Picture describing. This is another way of using pictures for speaking
practices, but this time students are given only one picture and they are asked to
describe it on their own words. This activity can be done in groups where all the
members discuss about the picture and a speaker reveals their points to whole class at
the end (Hedge, 2008).

2.2.1.9 Story completion. This is one of the most enjoyable and free-speaking
activities done with the whole class. Students can sit in circle because they need to
follow a line when the activity starts. Teacher begins a story and continues to a few
sentences than stops. After that, a student tries to narrate from teacher’s last point
and the next student in circle continues. Through active participation, storytelling can
help students remember the sequences by following the instructions, and this can
develop longer attention period since they actively listen to their friends
(McAndrews & Ellis, 2004). Students may change the story as they like, and create

new events and characters.

2.2.2 Assessment of speaking in language learning. Students need to learn
to communicate in target language in a certain level which can serve them within the
university as well as in their professional and personal life (Kenny, 2002). Although
many students prove themselves in speaking skills with variety of ways, some
students show their oral communication abilities more effectively (Mead & Rubin,
1985). This enables them to be more powerful communicators, and it affects their
academic success. According to Mead and Rubin (1985), having -effective
communication skills can distinguish students in positive ways and these skills can
be practiced and improved once they are taught. The purpose is significant while
determining the assessment method. Two methods come to the forefront when
discussing the assessment of speaking; the observational approach, and structured
approach (Luoma, 2004). As described with its name, the observational approach is
based on the observation of student behaviors, and it is not a big burden for

assessors. However, structured approach focuses on the performances of different
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oral communication tasks. The students are evaluated after they complete their
performances. The setting of the task is generally set in one to one conversations or
in group talks. These settings are administered by an interlocutor or an assessor.
Students’ purpose should be to form their talks as if there is a real audience in front
of them, and they should create meaningful contents. It is highly important that the
topics in the speaking tasks shouldn’t be complicated for students to produce a
proper speech. If administrators aim to ask difficult questions, students must be

presented enough time and instruments to gather useful data about the topic.

Different rating systems are used in observational and structured approaches.
One of them is a holistic rating which focuses on the overall reflection of students’
performances. Holistic rating forms a single numerical rating system to evaluate the
students (Iwashita & Grove, 2003). The other rating system is a primary trait score
that evaluates the ability of the performers to achieve a focused communicative
objective. For example, the students may be asked to persuade the audience to accept
a specific point of view, and this is specified in the task explanation (Mead & Rubin,
1985). The last type of rating system in speaking assessment is the analytic scale. In
analytic scale students are observed for their speaking performances on different
communication aspects; how they deliver the speech, how they constitute the content
or how they use the language. Analytic scale uses more than one subscale to assess
the performance on several of aspects (Iwashita & Grove, 2003). While many aspects
of language are assessed separately in analytic scale, different linguistic features are
examined at the same time in holistic scale (Iwashita & Grove, 2003). Although
holistic rating scales are considered more practical since they take less time in
marking or they have lower cost, analytic scales are accepted more useful (Carr,
2000). It is easier to get diagnostic information about several aspects of student’s

performance with analytic scales.

The main commonality of any rating format is to evaluate objectivity. The
criteria in scoring need to be applicable to all performers accurately and permanently.
According to Mead and Rubin (1985), the techniques to assess students’ speaking
show an alteration according to the objective of the assessment. Therefore, the

purpose of the assessment identifies the instruments and procedures used. In all
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methods including the most informal ones, the measurement principles of reliability,
validity and fairness should be observed (Mead & Rubin, 1985).

2.3 Technology Use in English Classrooms

English language skills which are speaking, listening, reading, and writing
have their own educational tools for learners to develop their language (Nomass,
2013). At the same time, there are many technical tools to contribute the learning
process in each element of language (Sharma, 2009). Since the beginning of the
digital age, teachers and administrators need to integrate technology into the
classrooms to facilitate language learning (Morgan, 2008). It has been a necessity to
take advantage of the twenty-first century technological methods in education.
Alverman (2007) pointed out that today’s teaching activities are not strangely
disposed to technology, and they tend to support traditional methods even though we
have more and more digitally native students who are in touch with “multiple sign
systems”. On the other hand, new teachers embrace the technological tools and
connect them with modern skills to pique learners’ interest and support motivation
(Carbone 11, 2011). What all teachers and administrators need is to find ways in order
to integrate technology by using updated activities and modern assessment

techniques.

There are many ways to integrate technology in language classrooms.
Instructors can benefit from the use of Internet, digital tools and online applications
to support learning and teaching (Christy, 2005). Using technology in language
classrooms can help creating visual aids; make it easier to reach a great deal of
resources, give feedback to students more efficiently, implement video type
presentations (Christy, 2005). There are various strategies demonstrating how

technology is effective in classrooms:

2.3.1 Digital presentations. Apart from printed versions of the research
reports, both teachers and students present their work in a digital platform.
Demonstration of the learning with a digital presentation is a very active way to
show what the learners have worked on (Nomass, 2013). They may use different

ways such as creating Web site, using graphical tools or motion videos. For example,
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Prezi, which is an interesting tool to create presentation, is used in most of the
classrooms (Christy, 2005). Prezi enables both teachers and students to demonstrate
the work in a non-linear way and this makes it attractive to prepare and watch it.

Power point presentations are very common in not only in classrooms but also
in meetings or conferences where presenters use to have audiences’ interests. In
classrooms, teachers use Power-point presentations for many purposes in a
professional manner. Most of the time they share their daily programs or topics
before beginning the class so it provides a better way to start a new day (Christy,
2005). While they are having their class students feel secure while following the
class notes since the materials are seen on the screen. Also, students are provided to
have slides the teacher covers by taking the notes with handouts. This is a very

beneficial way for students to take notes in the space provided.

One of the strategies about using PowerPoint presentations in classroom is to
encourage learners to use digital presentation methods when they are asked to
present a topic. Different designs, animations or themes options let students to

demonstrate their creativity and efforts (Jones, 2003).

2.3.2 Connecting to online books. The technology of e-book which is
combined by software, hardware, standard and protocol components has enabled
educators to use many e-book machines in academic life (Anameri¢ & Rukanci,
2003). Electronic books are digital texts that are created by digitizing the printed
books or they are just the electronic texts that are produced in electronic
environments and they can be read in any hardware system that has screen (Onder,
2011). When appropriate environmental designs are provided and technical problems
are limited, e-books are one of the greatest materials that support the learning and

teaching process (Ongdz, 2011).

E-books provide teachers with unlimited materials, books and texts online that
they may not keep in bookshelves. Furthermore, multimedia components such as
sound effects and the animations in e-books help students learn more enthusiastically
(Grant, 2004).
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2.3.3 Using webQuests. WebQuest is designed for providing meaningful
learning by combining technology with structured approach in the classrooms
(Ozerbas, 2012). WebQuest helps students reach new information by playing a role
as a guide and it is an effective method that organizes complicated Internet resources
(Patterson & Pipkin 2001). According to Kelly (2000), WebQuest is used as a lesson
plan for teachers and it is a unique opportunity for students to develop their thinking
skills.

Webquest is popular in arts and literature researches as well. There are detailed
questions that can direct students to the areas on their topics. As an example, students
can be asked to explore one of the themes in the literature with a WebQuest that is

prepared by the teacher.

2.4 Technology Use in Different Language Skills

In language classes, technology can be used for writing, reading and listening
skills as well as grammar teaching. There are different study examples conducted in
classrooms using technology. For example, a way out “spin” was asserted for the
course of reading and writing in which students are active participants by finding the
results of the meaning in the text with their own perspectives and background
knowledge (Grainer & Lapp, 2010). They make connections with their experiences
along with the information in the text, and at the end they develop their own
explanations through “remix” (Grainer & Lapp, 2010). It is a very common process
that students interpret the text with their previous knowledge. The Literary Remix
Grainer and Lapp mentioned forces students to benefit from technological tools in
order to understand the text with its social and background context. In one of the
lesson Grainer and Lapp present, students are discussing two reading works by
asking questions and mentioning from text. In this study, students form a fictional
dialogue between themselves and one of the reading work’s author with the help of a
software program, Comic Life (Grainer & Lapp, 2010). Students are observed to
involve more in understanding difficult texts by facilitating computer skills to solve

the content and creating their original texts.
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Without a doubt, the invention of World Wide Web contributed greatly to
language education promoting the user-sourced contents and integrating them into
the classroom (Carbone, 2011). For his study, “Incorporating Technology into the
Modern English Language Arts Classroom”, Carbone interviewed with a teacher
who stated his students adhere to technology to communicate academically and
socially. It is possible to see that with the help of digital tools, students are able to
combine the images, sounds, texts or videos in order to create their own text (Grainer
& Lapp, 2010). Technology helps students put small items together to form their own

learning, and it is more fun.

21 century students tend to be more digital natives with many practices of
information and communication technology (ICT) instead of traditional settings of
education (Carbone, 2011). In her study Tarasiuk (2010), managed to integrate ICT
instruction in her teaching and found out that students who enjoy reading were also
using online materials while communicating and sharing information. This showed
that even the students who had difficulties with technology are very good at using
Internet. At the end of the survey she conducted, she made some modifications in her
syllable. One example was to use wikis instead of classroom worksheets to provide
students to join the class and ascertain the content of the course. Since wikis are
accessible in online platform students tried to submit their works properly. This
public nature of project encouraged students to dedicate themselves more when
compared their past works in which they were using traditional methods. The wiki
project displayed a good example of technology integration in an authentic work

along with the traditional classroom materials.

ICT integration may be observed in other forms such as writing practices or
creating videos. In a literature course, Aronson (2010) discussed a different blend to
make the classics more understandable for students by using the informal writing
with the help of text messages. For example, Shakespeare’s language is known
difficult to analyze, but Aronson offered an informal way to understand this classic
literature piece. In the study, contemporary text messages were used between the
characters Romeo and Juliet in order to engage students to understand complicated

structure in language.
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Technology offers a great opportunity for teachers and students to build a
community which they can reach out of the class. Students have chance to be authors
of their digital texts and they can communicate with others through online tools
(Davis & Davis, 2005). In addition, students present their works in public with the
help of the Web tools such as graphics used by the teachers. In the lesson Davis and
Davis discussed, the work shared by the students online is analyzed with interviews,
and these interviews were video or audio recorded. This led to the oral work to be
narrated as a part of the study. To sum up, this kind of project touches upon the
English Language teaching parts of reading, writing, listening and speaking along

with the technology integration at the same time.

Technology integration contributes greatly to the language classrooms for
students’ writing, reading and listening skills. With the help of some Web and digital
tools students take advantage of their own learning while having fun. As Garnier and

Lapp (2010) suggest there are many tools to show students’ creativity in this respect.

2.4.1 Technology use in speaking skills. When it comes to speaking,
technology may offer great opportunities to be able to improve learners’ speaking
performances. Studies focus on the oral communication skills can be supported with

technology in language classes easily.

It has been observed in the past studies (Ybarra & Green, 2003) that
technology assisted instruction facilitates language learning in most of the parts as
well as oral communication competencies. In one of the study Hsu (2010),
researchers focused on Asian students’ speaking difficulties since they have different
letters in their languages. A Web based speaking development platform was set up to
practice. Learner’s speaking was compared with the online program’s pronunciation
and students were given feedback positively and by repeating and practicing the
patterns on the program they improved speaking. Many other online applications
have also been used in speaking practices. On the other hand, Neumeyer, Franco,
Digalakis, and Weintraub (2000) discussed the ambiguities in assessing
pronunciation skills automatically. For this assessment, different kinds of speech
were collected to create a rating system and enable students to be assessed by the

machines.
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Another study suggests an investigation of phonetic characteristics to present
a correct pronunciation study (Chen, Wu, Chiu, & Liao, 2002). In their research
Chiu, Liou, and Yeh (2007) provided English Language learners with a computer-
assisted application, ASR, (Automatic Speech Recognition) to develop their speaking
skills. They used a Web-based application called CandleTalk, in which students can
talk to the computer and get training to reach high level of oral competence. In their
research, they selected the local culture themes given as dialogues in order to
motivate students. Both English and non-English major students attended the study
and their perceptions towards English as Foreign Language were analyzed. Discourse
Completion Test was used for speaking assessment both at the beginning and at the
end of the implementation. According to the results, with the help of ASR, even for
non-English major ones, teaching first year college students the speech acts was
much easier (Chiu et al., 2007).

In another research, Yuan (2003) used chat rooms on the internet to reveal the
benefits of technology in oral language development. The research was about the
combination of in class interactions with online chatting in an English program to
improve self-reflections of the students in their second language learning.
Participants were helped in terms of written and spoken language while they were
using online chat rooms and attending the class meetings. As a result, traditional
class interactions with online chat meetings helped participants to benefit from
different learning environment, thus improve their communication skills via an
online tool (Yuan, 2003).

The conversational part of the English language has always been a difficult
path for students to achieve. Researchers in IBM’s India Research Laboratory
developed a web-based language technology included a high quality of speech
processing mechanism to evaluate spoken language elements (IBM, 2006). Students,
especially whose first language is not English need more time, resource, and tools to
develop their oral communication skills because they speak different languages in
different environments. When they go to their home they switch back to their mother
tongue and their pronunciation skills regress. With the help of IBM’s technology
students interact with digital tools as if they are in an online game, and when they

pronounce a word incorrectly, the tool warns them to do better.
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As shown by the examples, technology can be adapted to language
classrooms and used to develop students’ language skills. Students can improve their

pronunciation as well as their way of expressing themselves in the target language.

2.4.2 Speaking assessment with the help of technology. Assessment refers
to various procedures and practices which are used to collect information to
understand the knowledge, behaviors and attitudes or the abilities of the learners
(Kellaghan & Greany, 2001). Students always seem to be eager in learning and
speaking another language but they are not comfortable when it comes to speaking
(Mason, 2014). Therefore, instructors look for different alternatives in speaking

assessment in English learning.

In one study the fear of the students was dissipated by a teacher who used a
digital language lab (Mason, 2014). The students need to have a speaking exam in
their semester finals and most of the time this is the part that they fear most. The aim
of the study was to eliminate the fear of speaking in order to assess students’
speaking performances. However, their teacher used Sony Virtuosa software in their
digital lab to complete the speaking part of the exam. The teacher prepared many
exercises in practice and exam setting for students to develop their listening and
speaking skills. In some of the exercises they listened to a half of the conversation
which the teacher recorded, and they tried to complete the rest of it. On the other
hand, they needed to answer personal or other kinds of questions. The function of the
Sony Virtuoso system, Audio Comparative Recording (ACR), was used for this type
of activities. With the help of this tool, the teacher pre-recorded the conversation and
the questions, arranged all test settings, and sent questions to the students. Students
sat in a digital lab where there are separate parts for each of them to record their own
videos. The teacher told students that nobody sees their performances, and this was a
big source of motivation for students. The teacher stated that the students could
actually feel comfortable while doing the activities since they practice the sample
ones before (Mason, 2014). One of the drawbacks of this type of assessment for the
teacher was explained as she had to listen to many recordings of different classes, but
she still had positive feelings about this method and found easier since she can work

on anytime and anywhere.
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Students’ opinions about the effectiveness of feedback with the help of video
recording were positive in one of the study by Morales and Rosa (2008). In this study
students recorded themselves as a part of presentation homework and their teacher
was giving feedback through those videos. While researching about some topics,
students were asked to record their positive or negative experiences about their
research stages. They simply recorded what they went through while talking about
the topic that they were going to present. The teacher collected all the recordings to
see how students worked on to finalize their research and gave feedback through
these recordings. When students were given feedback, they had chance to go back
and analyze the comments their teachers mentioned. According to the research done
by Morales and Rosa (2008), most of the students favored the feedbacks that they
took from video recordings and mentioned that videotaping improved their speaking

skills as well as presentation skills.

Researchers Derry, Baron, Engle, Erickson and Goldman (2010) have the
same opinion about the practicality to revise students’ performances to assess. They
believed that video recording system should be in the education environment to help
both educators and students. In addition, they agree that video recording provides
significant reflections for students to see their weaknesses and strengths and to

develop their communication skills.

Although speaking seems to be the hardest skill to evaluate for teachers and
the most difficult activity for students, video recording allows it to be assessed
accurately since teachers have chance to review it as many times as they want
(Christianson, Hoskins, & Watanabe, 2009). Through viewing their video-recorded
presentations, the students in that study realized the importance of practice and
preparation to improve their presentation skills. In fact, the data supported the idea
that students saw the relationship between practice and preparation, self-confidence,
and body language and realized that these aspects were essential to perform well in
oral presentations. From the results of the study, it is evident that using video
recordings facilitated the development of oral presentation skills. Yamkate and
Intratat (2000) mentioned that students’ presentation skills develop through practice
and preparations. Nevertheless, some teacher support should be given to students to

enable them to make full use of the recordings to achieve an awareness of their own
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strengths and weaknesses, with the aim of becoming effective oral presenters
(Yamkate & Intratat, 2012).

2.5 Portfolio Speaking Tasks as an Alternative Assessment

A portfolio is a collection of students’ learning outcomes over a period of
time. They are the evidence of achievements of learners. Researchers (Delett, et al.,
2001; Banfi, 2003; Yang, 2003; Allen, 2004; Nunes, 2004; Bahous 2008, Lo, 2010
etc.) have indicated several benefits of using portfolios in language education such
as, showing multi-dimensional perspective of student progress, encouraging self-
reflection and fostering learner autonomy and combining learning, teaching and
assessment When students are given a portfolio task they need to keep record of their
progress so that they collect data about their work. This enables them to revise what
they go through while continuing the task they are required to finish. Currently,
educational portfolios are implemented in Science, Mathematics and Geography and
also have become widely used in ELT (Melles, 2009). Many English language
teachers prefer to use portfolio assessment in their class as the technological
developments provide them many advantages. Electronic portfolios allow both
teachers and students to collect, store, revise and use the data when compared the
traditional portfolios (Birgin & Baki, 2007). Therefore portfolio speaking tasks as an
alternative way of assessment is popular among English language teachers with new
technology integration in classrooms (Yoshida, 2001). Moreover, educators can
follow their students’ progress individually or group base (Cole et al., 2000;
Stefakanis, 2002).

Different oral portfolios supported by technology are observed in the
assessment process. There are audio, visual or electronic portfolios for teachers to
keep record the work of their students. All of them provide feedback, revisable work
and self-reflection (Yastibas & Yastibas, 2015). Therefore, they become a beneficial
source of assessment not only for teachers but also for students while evaluating the
effectiveness of the study (Goldsmith, 2007; Reese & Levy, 2009). On the other
hand, as a formative assessment speaking portfolios assess students’ learning and as
a summative assessment they can evaluate students’ progress and achievement

(Rhodes, 2011). According to Rhodes, when student involve in the preparation and
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presentation parts, they try hard to do their best so, this makes them active learners.
Apart from the feedback given by the teacher, students follow their own
achievements and realize the final effectiveness of their experiences. As a result,
portfolio speaking tasks improve communication skills through reflection and this

enables permanent learning (Akg¢il & Arap, 2009).

As it is mentioned, E-portfolios help students to go back to their works and
recheck or resubmit the recordings. In this way, students can follow their progress
over time. Furthermore, the audio and video recordings enable them to realize what
organizational speaking manners should be as well as they encourage them to feel
less stressful while speaking (Dany, Huang, & Hung, 2010). In their study Castafieda
and Rodriguez-Gonzalez (2011) found out positive reflections about the e-portfolios
which participants recorded themselves on the computers. After participants
completed their tasks, they were asked to re-watch their recordings to give feedback
through their own videos. According to 80% of the participants, speaking tasks with
video recordings were very beneficial as they provided self-reflection. They also
mentioned that with the help of the e-portfolios, their speaking skills improved

prominently.

Another study conducted by Wang and Chang (2010), points out how self-
monitoring lowers the anxiety level of university students while they speak English.
In the study, students watched their peers’ performances and the effects of this
process proved that students actually learn from the experiences their friends had. In
this way, they could arrange their speaking performances according to the oral
portfolios they monitor.

To sum up, speaking performances could be easily assessed with the help of

technology as it has many positive effects for both instructors and students.
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Chapter 3: Methodology
3.1 Research Design

In this chapter, background information of the study, setting, participants,
data collection instruments, online speaking portfolio task, data collection procedures

and data analysis methods will be described.

In this study both quantitative and qualitative data are gathered to provide
better results and explain the findings clearly. An exploratory mixed method design
is used to explore multiple viewpoints qualitatively, develop a suitable instrument,
and then continue a quantitative study to reach more detailed information (Creswell,
2012). A mixed methods research design can be defined as a ‘procedure to collect
and analyze both quantitative and qualitative research and methods in a single study
to understand a research problem’ (Creswell, 2012). The method enables to focus on
combining different data to reach detailed results of the research questions (Creswell
& Clark, 2011)

Quantitative Data Qualitative Data Interpretation

Follow up
with

Collection and
Analysis

Collection and
Analysis

Figure 1. Exploratory mixed method.

In this method, the researcher begins to collect and analyze quantitative data,
then for a second procedure qualitative data are collected and analyzed to support the
quantitative results. As a final phase quantitative results are shaped by the qualitative
research questions and data collection (Creswell, 2012). Exploratory Mixed Method
design was used in this study because while perceptions of the students towards
OPSTs (Online Portfolio Speaking Tasks) were being analyzed, their tasks results
were used to add comments to the findings. The task results showed the participation

of the students to complete their tasks in order to earn grade.
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3.2 Participants

All the students who registered for 2014-2015 academic year were indirectly
the participants in this study to observe the progress. In other words, the researcher
analyzed the performances of the whole school students who had to complete their
tasks in all levels as a part of the curriculum. 1783 students’ portfolio task results

were reported to analyze the participation and success rate.

Three group interviews which consist of 5 students each and one individual
interview were carried out. The levels of the students in the interviews were selected
randomly to present the variety of English language levels. The other group of the
participants was the English instructors in Preparatory School. In the beginning of
the second module a meeting was held with 145, and 60 instructors’ feedback forms
were collected. Lastly, at the end of the third module, three instructors were
interviewed. The volunteer instructors who were willing to share their experiences
were asked to join the interviews. The instructors have experienced the whole
process with their students while watching their portfolio speaking tasks and grading
them, so they are very determining factor about the attitudes towards the program.
These instructors have 6 to 15 years teaching experience. Two of them have a
bachelor’s degree in English Language and Literature and a master’s degree in
English Language and Teaching. One of them has a bachelor’s degree in Teaching
English as a Foreign Language.

The participants used in this study are shown in Table 2 below.

Table 2

Participants and Instruments

Participants Instruments Dates

1783 students  Portfolio Speaking Task Results October 10, 2014- March 13,
2015

60 instructors Meeting Feedback Form November 17, 2014

20 students Interviews April 7, 2015

3 Instructors Interviews April 8, 2015
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Students who did portfolio speaking tasks according to their levels are listed

in Table 3 below.

Table 3

Modules & Levels and Number of the students

Module Level Number of the Date
students

MOD 1 Al 625 15 September, 2014 — 31 Oct, 2014
MOD 1 A2 663 15 September, 2014 — 31 Oct, 2014
MOD 1 B1-B2 242 15 September, 2014 — 31 Oct, 2014
MOD 1 EB1 81 15 September, 2014 — 31 Oct, 2014
MOD 1 EB2 58 15 September, 2014 — 31 Oct, 2014
MOD 1 ALlEXT 114 15 September, 2014 — 31 Oct, 2014
MOD 2 AlR 86 10 November, 2014 — 2 Jan, 2015
MOD 2 A2 483 10 November, 2014 — 2 Jan, 2015
MOD 2 A2R 113 10 November, 2014 — 2 Jan, 2015
MOD 2 Bl 548 10 November, 2014 — 2 Jan, 2015
MOD 3 Bl 456 19 January, 2015 — 13 March, 2015
MOD 3 B1R 141 19 January, 2015 — 13 March, 2015
MOD 3 EB1 49 19 January, 2015 — 13 March, 2015

Note. Al Extra= Late registered students because of the undergraduate transfer or other reasons.
A2R= A2 Level Repeat
B1/B2= Combined module of intermediate levels
B1R=B1 Level Repeat
EB1= Extended intermediate levels that repeat the Prep School
EB2= Extended high-intermediate levels that repeat the Prep School

3.3 Settings and Procedures

The study was conducted at a private university, English Preparatory School
because it was convenient for the researcher. The university is an English-medium
university, therefore; English Preparatory School aims students to be academically
competent in English Language before they enroll their departments. Upon
registering at university, each student must sit at the English Proficiency Exam or

alternatively take one of the internationally compatible tests. If they have satisfactory
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result, they can skip Preparatory School and directly enroll their departments.
However, if they can’t prove their language proficiency, they need to attend Prep
School. In Preparatory School, there is a modular system which identifies the level of
the learners. There are 4 levels in general; Al, A2, B1, B2 and the combination of
them when the period of the levels is extended or students repeat a level. Students
have 24 hours of classes in a week and they are introduced all the language skills that
they need to survive in their faculties. At the end of each term students take English
Proficiency Exam, and if they pass they have the right to start their own departments.
At the beginning of each year more than 1500 students register to Preparatory
School, so the program is very intensive. Generally one module consists of 8 weeks
period, but combined levels continue for 16 weeks. Level passing requirements for 8

weeks and 16 weeks courses are described in Table 4 below.

Table 4
Level Passing Requirements

8 Weeks Courses Level Passing Grade: 65
Midterms 20%
End Of Module Exam 40%

ELP (Homework, Writing Task,

Speaking Tasks, Vocab & Unit Check) 40%

16 Weeks Courses — Level Passing Grade Level Passing Grade: 65

Midterms 20%
End Of Module Exam 35%
ELP (Homework, Writing Task,

Speaking Tasks, Vocab & Unit Check) 45%

As it can be seen in the Table 4, apart from Midterm and End of Module
Exam, students need to complete other in or out of class tasks in order to earn 40% of
their total grade. 40% of the total grade includes homework, writing tasks,
vocabulary and unit quizzes and portfolio speaking tasks. The curriculum is very
intensive, and the instructors have a lot of materials, weekly packs, in-class tasks and

activities. Especially, speaking tasks take too much time since the instructors give
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their students a task, and listen to them speaking in the class. In portfolio speaking
tasks, instructors were asking theme related questions to the students, and students
were talking about two minutes one by one. Instructors had to wait for all the
students to complete the task. While a student was answering a question, it was
difficult others to be quiet and wait patiently. Therefore, instructors had some
problems about the completion of the required tasks in class. For this reason, school
administration has decided to do portfolio speaking tasks in an online platform rather
than in the classroom. Students were given 10% of their total grade from Online
Speaking Portfolio Tasks. In order to actualize this project, an online Learning

Management System (LMS), called “Itslearning” has been used.

The Distance Education Unit of the university and Preparatory School have
always been in communication with during the implementation period. Basically,
students were asked a question related to the theme of the week in the curriculum,
and they were expected to record themselves on the online learning platform. Before
the implementation, classes were visited by the Online Programs Coordinator, and
students were introduced the platform that they are going to use. In order to make
this process easier, and help students who don’t have a computer and internet
connection, a mini computer lab was set up. This mini-lab had four computers at first
with all the required equipment for video recording, such as camera, microphone,
and headphones. With the decision of the administration, the number of the

computers enhanced to eight, and then the lab had 13 computers in the final position.

The study involves the first three modules and each module there are different
levels. In the first module, the study started with 1783 students’ task results, but the
numbers have changed as some part of the students have passed the Proficiency
exam and started to their departments. In the table below, the time period of the

levels are shown.
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Table 5

Levels and Durations

MODULE 1

Level & Duration

MODULE 2

Level & Duration

MODULE 3

Level & Duration

Al - 8 Weeks AlR - 8 Weeks Al/B1 - 8 Weeks
A2 - 8 Weeks A2 - 8 Weeks B1 - 8 Weeks
Al Extra- 16 Weeks A2R - 8 Weeks B1R - 8 Weeks
B1/B2 - 16 Weeks B1 - 8 Weeks EB1 - 8 Weeks

EB1 - 16 Weeks
EB2 - 16 Weeks

3.4 The Role of the Researcher in the Study

At the beginning of the study, the researcher was the instructor, and also, she
was dealing with the technical problems of the students who were using the online
platform to record their videos. After the first module, she stopped teaching, and
concentrated on the online part of the curriculum to help students in this new system.
She went through the whole process with the students in the mini-lab, helped them
complete their tasks, and intervened in when there was a technical failure. She
recorded the number of the students who used the mini-lab for online tasks each time
they visit the lab. When students come to the lab, their names were written to identify
who used to mini lab in which day. Moreover, she kept a log of students’ comments
about the online speaking tasks and while gathering their feedbacks, she did not have

an impact on their opinions, which was important to attain objective results.

The researcher was responsible for the students’ technical problem about the
learning management system and recording their videos. At the beginning, so many
problems were being reported since it was the first time that students were using the
system. Therefore, the researcher wanted to explore the perceptions of the users who
had to use the portfolio speaking tasks as test takers or assessors. This new
technology integration renewed the assessment of the speaking skill. The researcher
wanted to have a report if it is actually beneficial or not as she was exploring what

the students and instructors think about it.
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3.5 Data Collection

In data collection stage different sources were used to analyze the procedure.

The sub-headings for these collection tools are described below.

3.5.1 Data collection sources. The results of the online Portfolio Speaking
Tasks were taken into consideration to show the participation and the performance of
the students. The speaking assignment criteria created by level coordinators in the
online Learning Management System was one of the data collection instruments in
the study. In order to find out the opinions towards Portfolio Speaking Tasks, group
and individual interviews with students and in depth interviews with instructors were
done. In addition, comments from colleagues in the meeting which was held at the
end of the first module were collected and categorized as subject based. Moreover, a

comment log was kept in the mini-lab to collect data about perception of students.

3.5.1.1 Students’ performance evaluation. Starting from the first module, 6
October 2014, students’ speaking task results were recorded in the learning
management system, until end of the third module. Students are given a task in
almost every week to be completed in five days. The questions in the online weekly
tasks were related to the theme of the week. In other words, students were being
asked a question about the topic that they covered in the classroom in the related

week (See Appendix 1).

As an example, in A2-B1 module, 3" week’s topic was “Movies”. Level
coordinators prepared theme-related questions for students’ OPSTs (Online Portfolio
Speaking Tasks).

Theme- Movies
Questions:
1- Do you usually watch movies at home or at a movie theater? Do you usually
watch movies at home or at a movie theater (cinema)?
2- What is the best movie you have ever seen? Who was in it? Why did you like
it? Who was the director? What was it about?

3- Which do you like better, action movies or comedy movies? Why? Why not?
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4- Do you like foreign films that are dubbed in your mother tongue or do you

prefer watching films in their original languages?

5- Are there any kinds of movies you dislike / don't enjoy watching? If so, what

kinds of films do you dislike? Why do you dislike them?

6- Do you think being an actor / actress is difficult? Why/Why not?

Figure 2. Video recording practices in mini-lab.
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3.5.1.2 Instructors feedback form. At the end of the first module, Online

Programs Coordinator held a meeting with 32 Al level, and 28 A2 level instructors
in two sessions. In this meeting, the detailed information was shared once again
about the online speaking tasks. The program coordinator went through all the steps
with a Power Point Presentation for instructors to answer any questions addressed to
them. The instructors were explained about how to use the system more efficiently
and what to do in assessing period. They were given a ‘Quick Tips’ sheet to take
notes during the meeting (Appendix 6). They were asked to write their opinions
about the topics in the feedback form. These themes are:

- Course Dashboard

- Course Status Follow up

- Participants and Groups

- Course Content

- Speaking Tasks

- Assessing Tasks

- Planner

- Links

At the end of the meeting, small note papers were distributed to instructors and
they were sued for writing their comments on any issue about the system. Their

comments were categorized in topic-based and used for data analysis.

3.5.1.3 Interviews. In order to acquire the qualitative data about the attitudes
towards online Portfolio Speaking Tasks, both students and instructors interviews
were employed. Since the researcher was working in the mini-lab with the students
while they were doing online speaking tasks, she could easily talk to them about their
difficulties and expectations. She explained her study and asked to interview with
them. Before the interview both students and instructors were informed that their
answers will be used as data to examine the reflections about portfolio speaking
tasks, and their personal information won’t be shared. All the interviews were audio-
recorded, and then transcribed. For the first part, the researcher carried out three
group interviews and there were five students in each group. These students were in
different levels and this enabled researcher to get data about variety of perceptions.

The levels of the students in the individual interviews also differed, so this provided
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more in-depth analysis to refer to the research question. The interviews were held at
the end of the third module after the results of the Speaking Tasks were recorded.
Interviews with students were Turkish in order them to feel more comfortable and
explain better about the process. Ten questions were addressed to the students in the
interview, and these questions provided them to explain their own experiences while
doing online tasks as well as after the implementation period (Appendix 2). The
questions in the interviews were addressing the research questions of the study to
evaluate the attitudes of the users towards online speaking portfolio tasks. The
questions started with Yes/No questions to identify the general point of views of
students. Then, it changes to explanatory questions which they need to define the
problematic or favorable parts of the portfolio speaking tasks. The students realized
the perception differences between their group members, and the fact they thought

differently provided very useful feedback for the researcher (Appendix 4).

After the researcher held interviews with the students, three instructors were
interviewed to gain detailed information about the perceptions towards Portfolio
Speaking Tasks. The researcher asked particular questions rather than overall ones as
instructors have played two significant roles in this study. They were grading their
students through the online learning management system, observing students’
individual performances, and dealing with comments and complaints of the students.
They were also the user of the program to evaluate their students, and had the similar
experiences with them. Eight questions were asked in the instructor interviews and
the researcher did not lead them to express their opinions on a specific direction

(Appendix 3). Participants were free to share what was important for them.

The questions in the interviews were arranged to explore the technical and
academic perceptions of participants towards OPSTSs.

Questions evaluating the academic aspect:
1- Do video-based speaking tasks motivate you to learn English?
2- Can you follow your speaking development with the help of PST? Can
you see your strengths and weaknesses about speaking English?

3- Isvideo-based task a useful tool to evaluate your speaking skill?
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Questions evaluating the technical aspect:

4- Have you received enough training about how to record your videos?

5- What difficulties have you faced with in recording process?
Questions about personal opinions:

6- Do you prefer to speak in front of the computer or somebody?
7- Do you think speaking portfolio tasks should continue in online? Would
you like to have your tasks online if you are prep school students again?

8- What are your suggestions to improve this program?

3.5.1.4 Mini lab-log. The researcher kept a log on number of the students
who used the mini-computer lab to do online speaking tasks during the three modules
period. It was also used as data to observe the attending behavior of the students
towards their tasks. Students wrote their ID information on prepared sheets and the

records were kept daily for six months (See Appendix 7).

3.5.1.5 Written comments of students who have used mini lab. It was very
interesting and enjoyable for students to write what they think about this new
program and technology integration to the grading system. The researcher prepared a
note book, wrote ‘Comments about Online Speaking Tasks- Feel free to write any of
your opinions’ on it, and put it near the mini-lab log sheet. The students were not
obligated to write every time they enter the mini lab, only the volunteers wrote down
their comments. The researcher encouraged them to write what they think about the
technology integration in a notebook and put it near the mini-lab student log sheet
which they wrote their ID information These comments were also categorized and

used in the discussion part of the study.

3.5.2 Data collection procedures. This new technology integration into the
speaking assessment was decided by the school administration at the beginning of
the academic year. With the assistance of the Distance Education Unit of the
university, the Prep School Coordinators decided to apply new learning management
system into their curriculum. The Coordinator of the Distance Education Unit

approved this study to be
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3.5.2.1 Introduction of the portfolio task. In the beginning of the fall
semester, speaking portfolio tasks were announced to be done in online rather than in
the classroom. The Online Program Coordinator attended level meetings and
informed instructors about the new system. After all the students were added to the
Learning Management System according to their classes, they became reachable for
teachers. In order to make this transition period easier ‘Online Tasks Guidance’
documents were prepared for teachers to distribute in the classroom (Appendix 8).
Students were also introduced for the new Portfolio Speaking tasks with 97 class
visits. Online portfolio speaking tasks were very important since students take 10%
of their total grade from these tasks. After logging on to the system, they can quickly
find their levels from the course panel in the course dashboard and go related week to
complete their speaking tasks. With the help of the online platform, they record
themselves and the videos are added to the system automatically. Students were
supposed to answer one question every week, and they had 2 attempts in case they
have a problem at the first time. These problems can be the technical ones or the
students may not be comfortable with their answers, or fail, and they like to try one
more to get better grade. In order to avoid all the possible obstacles, students were
encouraged to do practice tasks which are not graded by the instructors. In each
question, students had 10 minutes in total to complete the tasks. However, they were
expected to speak only one or one and half minute. Starting from the Monday, they
had five days to finish the weekly task. They could either do it at home or at school
as long as they have a computer and an Internet connection. There was no speaking
task for the first week of the module for the introduction of the new online system. In

the figure below, the course dashboard, a sample speaking task, and video are shown.
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Figure 5. Sample video recording.

As it is shown in the figures above, students were supposed to complete their
weekly tasks in ten minutes in a very practical way. After they completed their task,
instructors assessed them according to the criteria designed by the level coordinators.
24 weeks period video task results were collected for this study to analyze the
progress and reveal the effects about the attitudes of students towards the technology

integration into the grading system.

3.5.2.2 Grading. The assessment criteria were developed by level
coordinators according to the objectives of the course. For the first module the
grading was applied out of 2 points. Instructors were assessing the students by giving
them 0, 1, 2 points. These points were being calculated and completed to one
hundred at the end of the module. Table 6 shows the assessment criteria and referring
grades. The points students earn from portfolio speaking tasks constitute 10% of the

total grade.
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Table 6
Speaking Task Criteria

Point  Refersto Explanation

0 0 Content is totally irrelevant
No response or almost no attempt to expand the response

1 50 Content shows very little attempt to fulfill the requirements of
the
question
Content is somewhat relevant
Response not expanded
Mostly inaccurate use of vocabulary
Frequent grammar errors which often obscure communication
Speech is mostly slow and disconnected
Frequent pronunciation errors which often obscure

communication

2 100 Content fulfills the requirements of the question
Response expanded or somewhat expanded
Mostly accurate use of vocabulary
No/minor or few grammatical errors which do not obscure
communication
Speech is fluent or mostly fluent

No/minor or few pronunciation errors

After the first module, the online programs coordinator held a meeting about
the reflection of the new system. The instructors and level coordinators decided that
the criteria did not look fair enough for the speaking portfolio tasks. They suggested
that new criteria would be better to differentiate the students’ performances. Table 7

describes the final criteria used for the portfolio speaking tasks.
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Table 7
New Speaking Task Criteria

Point  Refers to Explanation

0 0 Content is totally irrelevant
No response or almost no attempt to expand the response

1 50 Content shows very little attempt to fulfill the requirements of
the
question
Content is somewhat relevant
Response not expanded
Mostly inaccurate use of vocabulary
Frequent grammar errors which often obscure communication
Speech is mostly slow and disconnected
Frequent pronunciation errors which often obscure

communication

2 75 Content fulfills the requirements of the question to a certain

extent.

Response is somewhat expanded

Almost accurate use of vocabulary

Some grammatical errors which do not obscure

communication

Speech is almost fluent.

Some minor pronunciation errors

3 100 Content fulfills the requirements of the question

Response mostly expanded or fully expanded

Mostly accurate use of vocabulary
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No/minor or few grammatical errors which do not obscure

communication

Speech is fluent or mostly fluent

No/minor or few pronunciation errors

3.5.2.3 Feedback. When the first video implementation period was over, end
of module meeting was held and instructors were requested to give feedback about
the points that were significant for them. The aim of the feedback forms was to
develop the system, make it easier to use the platform, and help students to have
reliable technological approaches. All the comments were reviewed and categorized
to detect the common issues. The related solutions were shared by the online
programs coordinator after the meeting, and the feedbacks were used as very reliable

sources about the perceptions towards online speaking tasks.

3.5.2.4 Completion. Speaking Portfolio implementation process ended after
six months. As a final step, researcher arranged interviews with both students and
instructors to collect qualitative data. There were ten questions in students’ interview,
and eight questions in instructors’ interview. All the interviews were tape-recorded,
and then they were transcribed to clarify the common points and refer to direct
referencing while explaining the results of the study. The dates and durations of the

interviews with participants are shown in the Table 8 below.

Table 8

Interview Participants, Dates and Durations

Participants Date Duration of the Interviews
Group 1 (5 students) April 7, 2015 12 min. 34 sec.

Group 2 (5 students) April 7, 2015 14 min. 05 sec.

Group 3 (5 students) April 7, 2015 15 min. 52 sec.

Student (1) April 7, 2015 8 min. 33 sec.

Instructor 1 April 8, 2015 10 min. 45 sec

Instructor 2 April 8, 2015 12 min. 21 sec.

Instructor 3 April 8, 2015 13 min. 56 sec.
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All the interviews were completed in two days and last in 15 minutes mostly.
There were no other people except from the participants in both individual and group

interviews.

3.6 Data Analysis

In this study both qualitative and quantitative data analysis were used. The
quantitative data were collected from the Portfolio Speaking Task results to observe
it learners improve their speaking task grades in time. Moreover, the results indicated
the participation status of students since online Portfolio Speaking Tasks were
individual responsibilities. Speaking Tasks Results, and the averages were reported

as module, level, and class based to see the progress and participation.

Qualitative data were gathered from the individual and group interviews. In
this process, the content of text data were interpreted through classification of
identifying themes (Hsieh & Shannon, 2005). For in-depth interviews, deductive and
inductive qualitative analyses were used. A Thomas (2006) defined:

Deductive analysis refers to data analyses that set out to test whether data are
consistent with prior assumptions, theories, or hypotheses identified or
constructed by an investigator. In practice, many evaluation projects use both
inductive and deductive analysis. The inductive analysis refers to approaches
that primarily use detailed readings of raw data to derive concepts, themes, or
a model through interpretations made from the raw data by an evaluator or

researcher. (p. 238)

All the recordings of the interviews were transcribed and separate emergent
themes were found for deductive analysis. The relevant transcripts were added to the
related themes to make the discussions stronger. On the other hand, when an
unrelated category emerged, it was also added to the results as a separate theme. The
results were shown to the subject matter experts and shared with the coordinator of
the online programs to be discussed and analyzed. Online speaking task results were

accessible for all the students since they could follow from the learning management
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system. The results of the interviews were also shared with the instructors and the

students who participated to the study.
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Chapter 4: Results
4.1 Introduction

This chapter presents the results of data analyses gathered from Portfolio
Speaking Tasks results, instructors’ feedback, group and individual interviews done
with the students and instructors to find out their perceptions towards the technology
integration to the assessment system. 1783 students started to do portfolio speaking
tasks at the beginning of the fall semester, and their tasks results were recorded. 60
instructors feedback forms were analyzed, 16 students and 3 instructors in total were
interviewed to explore the attitudes towards Online Speaking Portfolio Tasks
implementation. In addition, mini-lab log was recorded to identify the number of the
students who came to lab to submit their tasks, and a comment log was kept in order

to have more data about students’ opinions towards OPSTs.

The study addresses the following research questions:

1. What are the perceptions of students towards the online Speaking Portfolio
Tasks with video-recording accommodation?
1.1 What are their perceptions in technical and academic aspects?

2. How do the teachers perceive online portfolio speaking tasks as an
alternative way of assessment in an English Preparatory School?

2.1 What is the role of technology in this process?

4.2 Online Portfolio Speaking Tasks Results

At the beginning of the fall semester, when online portfolio speaking tasks
were activated, the researcher started to keep the assessment records through online
learning management system to gather quantitative data. The results show the
progress of the grades through the video recording based implementation as students
pass their classes. In addition, keeping the records of the grades provided researcher
to collect quantitative data about the participation of the students as autonomous
learners. The levels, which continued their programs as scheduled were tracked and

data showed the progress between proficiency of levels, as well as the numbers of the
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participation. As mentioned before, one module lasts in 8 weeks period of time.
However, there are 16 weeks courses which continue in the second module. In other
words, their progress does not stop until other levels end up to the second module. In

order to follow smoothly the recorded results were analyzed on the basis of module.

4.2.1 Online portfolio speaking tasks results in three modules. In the first
module, there were six levels, in the second and third module there were four levels
that were supposed to do online speaking tasks. However, their module lengths were
different. In the table 9 below, levels and the number of speaking tasks they took are

shown.
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Table 9

Levels and Number of Speaking Tasks According to the Syllable

Level Length Number of Speaking
Tasks
MOD-1 Al 8 Weeks 4
MOD-1 A2 8 Weeks 4
MOD-1 Al Extra 16 Weeks 3
MOD-1 B1 16 Weeks 5
MOD-1 EB1 16 Weeks 5
MOD-1 EB2 16 Weeks 5
MOD-2 A1R 8 Weeks 4
MOD-2 A2 8 Weeks 4
MOD-2 A2R 8 Weeks 4
MOD-2 B1 8 Weeks 4
MOD-3 B1 8 Weeks 5
MOD-3 B1R 8 Weeks 5
MOD-3 EB1 8 Weeks 6

Note. Al Extra= Late registered students because of the undergraduate transfer or other reasons.

A2R= A2 Level Repeat

B1/B2= Combined module of intermediate levels

B1R= B1 Level Repeat

EB1= Extended intermediate levels that repeat the Prep School

EB2= Extended high-intermediate levels that repeat the Prep School

Speaking tasks results were recorded in the system for every student, so all

the participants, classes, and levels can be followed to see the progress. The online

learning management system allowed researcher to see individual scores and helped
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her to collect data in a class based (See Appendix 9). In the table 10 below, tasks

results and the averages are shown for three modules in level base.

Table 10
Online Speaking Tasks Results

Level Number of Classes Average
MOD-1 Al 34 0,28
MOD-1 A2 29 0,52
MOD-1 B1 11 0,83
MOD-1 EB1 4 0,62
MOD-1 EB2 3 1,21
MOD-1 Al Extra 5 1,00
MOD-2 A1R 4 0,70
MOD-2 A2 23 1,30
MOD-2 A2R 5 0,88
MOD-2 B1 26 1,18
MOD-3 B1 22 1,30
MOD-3 B1R 8 0,92
MOD-3 EB1 3 2,50

The grading criteria were applied out of 2 for the first module, so highest
average belongs to EB2 levels of students who have high-intermediate level of
English proficiency. As it can be seen, the lowest average belongs to Al level of
classes that are beginners of English Language. It is cognizable that Al level of
students received the lowest grades, but number of the classes in Al level is the most
intensive one. The progress of the students as they pass the upper levels can show the

differences better.

In the second module, the grading criteria remained the same in AR2 and B1
levels. The table shows that in the second module, A1R students have 0,70 points of
average although they were graded out of 3. However, B1 level of students had 1,18
points of average out of 2. A2R level students had 0,88 points of average out of 3,
and this shows that repeat levels do not have a significant change in speaking tasks.
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In the third module, the three levels shown in the table had a noticeable
difference in their grades. B1 and EBL1 levels of students had higher grades from
online tasks. As in the first and the second module the case is repeated and B1R level

of classes received the lowest cores.

4.3 Instructors Feedback Reports Results

After the first module, the online programs coordinator held a meeting with
60 instructors to develop the new system. At the end of the meeting, all the
instructors gave feedback about their experiences, difficulties and suggestions, and
the researcher collected the feedback to identify the common themes they mentioned.
According to their feedbacks, the researcher grouped the comments into seven
categories in order to reach the common attitudes towards Online Speaking Portfolio
Tasks.

4.3.1 Grading system. According to the instructors the grading system did
not look fair enough. Students were being assessed out of 2, as 0 for 0, 1 for 50, and
2 for 100. 12 instructors agreed on that it would be better to have a grading system
referring O for 0, 1 for 50, 2 for 75 and 3 for 100. It was discussed and changed after
this feedback, and the new criteria were over 3. For 16 weeks courses, module 1 did

not end, so it was applied in the second term.

4.3.2 Technical issues in online platform and support. The instructors gave
feedbacks about technical issues such as system interface, internet connection or
mini-computer lab in the school. A lot of instructors thought that there should be
more computer labs to enable students to do their online tasks. On the other hand,
some instructors wrote about the poor internet connection which caused them to
waste too much time while waiting for the videos to open. One instructor indicated
that some students were not computer literate enough and it was unfair for them to be
assessed on something through an online platform. This is also a very significant
feedback to interpret in discussion part. For the interface of the system, 3 instructors

mentioned that it could be more practical to assess their students. One of them stated:
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‘Technical problems should be fixed. It should be more user-friendly. We
have to click on too many buttons to grade. “OK. Next Student” button does
not work. Sometimes another student from another class comes up instead of
the next student in my class list. Grading could be more practical. Moving

from one student to the next while grading, is time consuming.’

Instructors had also some suggestions about the technical parts of the online
platform. Three of them mentioned that students could be sent emails to inform them
whether their video has been submitted successfully or not right after they have done
the task. They added that such emails can also remind students about their deadlines.
Also they thought that it would be better to have mobile apps for the online learning

management system.

A lot of instructors agreed that in the beginning of the module, there should
be a workshop / training session in whatever their mother tongue is to inform
students what the online learning management system is, why they should be using it
and why it is good for them to learn how to study with it. They pointed out that a
training session or a demo meeting should be held to familiarize students with the

online platform almost a month before the actual online speaking tasks begin.

As mentioned before, the researcher was dealing with students and their
problems in the mini-lab. However, it was a big burden to try to help over 1700
students’ individual problems and questions. Moreover, the researcher was teaching
in the first module, so the support for individual problems fell short. Instructors gave
feedback at this point, and wrote that there should be some other assistants to give

support to students in the mini-lab.

4.3.3 Workload of the instructors. Most of the instructors agreed that the
workload they had prevented them to use Online platform more efficiently. They had
difficulties to spend time for feedback sessions about the online speaking videos
because of their workload. Almost all the instructors had 24 hours of teaching in a
week. They couldn’t find extra time to discuss about their students’ performances, so

they thought online portfolio task did not serve its purpose at this point. 12
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instructors have agreed that workload had a big impact on neutralizing the benefits of

online speaking task. Here are a few comments:

- “With fewer teaching hours planning and teaching would be more effective.”

- “Dealing with online programs can be integrated into the program and could
be 22 or 20 contact hours and 2 hours for online programs.”

- “Amid too much workload I don’t think online speaking tasks serve the
purpose.”

- “If we- as teachers- had more time to deal with online tasks, we would
appreciate it.”

- “Except from the class teaching, there should be enough time for both
students and teachers to spare for it.”

- “Teachers have no time to give feedback one —by-one.”

4.3.4 Benefits of speaking tasks. Instructors were positive about the online
speaking tasks and believed that they are applicable and useful to develop their
students’ language skills. In fact, many of them mentioned that there should be more
speaking tasks and more assignments in online platform. They added that students

can also be provided to use “voice thread” to improve their speaking skills.

Online speaking tasks were assigned to students randomly. In other words,
level coordinators were preparing many questions for every level, so students did not
know what they were going to have in their tasks. According to instructors, it would

be nice to have a wider variety of questions to keep students from cheating.

One instructor wrote “There were some students who could not upload their
video tasks got zero, which we found unfair.” To prevent this, students have always
been reminded to make their second attempts at school under our supervision so that
they could be guided to avoid such failures.

Another instructor mentioned “Some of my colleagues | have talked to and |
believe speaking tasks are good in order for students to overcome their speaking
exam anxiety. However, students are biased about the tasks due to the problems they

had while video recording their performances. | reckon we should take small steps
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to go further with its learning.” That the online speaking portfolio tasks prevent

anxiety is an important subject to be touched on discussion part.

4.3.5 Suggestions. 14 Instructors suggested about reminding the tasks and
providing deadlines on different in-class materials for students not to miss their
weekly speaking tasks. The deadlines, information and descriptions were written on
the online system, but instructors believed that it would be more beneficial to write

them down somewhere else. Here are a few comments:

“On the weekend worksheet, there could be reminders and tips about the
tasks and deadlines. *
“It would be a better idea to write deadlines near the task, but providing a

planner is a good idea.”

They also favored the Online Speaking Tasks as alternative assessment because
they had the opportunity of monitoring their students’ progress, the strengths and
weaknesses in general speaking questions. A related excerpt is shown below:

“... When students don’t do well in one of the tasks, they have always chances
to improve their portfolio tasks grades because every week they are assigned a
new question. If they miss one task, they know that they are going to have more
and try again. In general, they have good grades in time, and the most important
factor is they used to the system, and they are assessed with the topics which they

’

have already covered in the class.’

One of the biggest advantages they mentioned is that the tasks are under the
responsibility of students since they use the online platform either at home or at
school and record themselves. They followed their scheduled tasks and tried to
complete in time. Moreover, they sometimes reminded their friends to submit the
weekly tasks. One of the instructors mentioned about how responsibility perception

of the students have developed through online tasks:

“... I believe this is a great opportunity for students to become autonomous
learners. Thank you very much for your effort and support as online programs
department. Students had to follow their online tasks in order not miss their

chance to have better grade. | observe some students do not talk too much in the
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classroom, but they submit their speaking tasks every week. Although they are
shy in class, with the help of the online tasks, they practice their speaking. And it
IS nice to see that as a teacher. They know their responsibility and | have chance

to observe them without forcing.”

Overall, the instructors were not negative towards Online Speaking Portfolio
tasks. They found online speaking tasks as useful opportunities to practice students’
speaking skill and study for the end of module exams as well as Proficiency Exam.
They agreed that online speaking tasks allow them to see their students’ strong and
weak sides. Since the videos are always there, instructors believed that it is practical

to go back and watch again their students’ performances.
4.4 Students Interview Results

In order to gather qualitative data about the perceptions of students towards
the video recording implementation of speaking tasks, the challenges they
experienced, the beneficial parts they found; the researcher employed individual and
group interviews. The interviews were done in Turkish for students to express
themselves clearly. Before the interview students were informed that their answers
will be used as data to examine the reflections about portfolio speaking tasks, and
their personal information won’t be shared. 10 questions were prepared. All the
interviews were audio-recorded, and then transcribed. The researcher employed three
group interviews, and there were 5 students in each group. The students in the
interviews were in different levels. The questions in the students’ interview were as

follows:

9- Do video-based speaking tasks motivate you to learn English?

10- Can you follow your speaking development with the help of PST? Can
you see your strengths and weaknesses about speaking English?

11-1Is video-based task a useful tool to evaluate your speaking skill?

12- Have you received enough training about how to record your videos?

13- What difficulties have you faced with in recording process?

14- Do you prefer to speak in front of the computer or somebody?

15-What are the positive parts of video recording?

16- What are the negative parts of it?
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17- Do you think speaking portfolio tasks should continue in online? Would
you like to have your tasks online if you are prep school students again?
18- What are your suggestions to improve this program?

The data obtained through interviews were categorized and emergent themes were
identified by the researcher for deductive analysis. The following themes that address
the research questions in this study will be discussed according to the interview

results:

1. Students’ Perceptions of Online Portfolio Speaking Tasks
a) Advantages of Online Speaking Tasks
b) Disadvantages of Online Speaking Tasks

2. Students’ Perception of Technology Integration into Assessment System

4.4.1 Students’ perceptions of online portfolio speaking tasks. Students’
perception of doing online speaking tasks was almost positive. There were definitely
some students who indicated different sub-topics which they had problems.
However, most of them were not against doing their speaking tasks in an online
platform. Students’ responses about online speaking tasks were categorized in two
themes as advantages of online speaking tasks and disadvantages of online speaking

tasks.

4.4.1.1 Advantages of online speaking tasks. The students stated many
advantages of having online speaking tasks in Preparatory School. According to the
results, three main themes became evident and they were listed as:

- Motivation and new experience
- Self-development

- An easy way to earn grade

4.4.1.1.1 Motivation and new experience. According to the students’ responses,
doing speaking tasks online motivated them to speak. They pointed out that when
they have high grade from portfolio speaking tasks, they feel confident, so they are
motivated to speak in front of the class. Watching themselves after they submit their
videos encouraged them to do better for the next tasks. Many students stated that

speaking portfolio tasks motivated them:
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We are given some amount of time and we are asked to speak. When |
speak in that time period, | feel happy. Sometimes, | face with very
different and difficult questions. | just feel even happier when | answer
those kinds of questions. After | learn my grade, if it is low, I try to do it
better. And if my grade is high, | feel as if I am in advanced
level.(Participant 3 in group 1, male, personal communication, April 7,
2015)

Actually I can’t speak, I mean, don’t trust myself. However, I know that 1
should speak in front of the computer and this motivates me. | see the
remaining time on the screen and try harder to say more. If I am asked
the same questions in the classroom maybe I can’t say anything, but I am
alone while doing online speaking task. (Participant 4 in group 1, male,

personal communication, April 7, 2015)

Teachers want us to speak only 2 minutes. We are doing these tasks only
once a week, so it is understandable for me. If there was no online task,
we would speak in the classroom and I don’t think we could speak only 2
minutes. It motivates me because | think 2 minutes talk is nothing. I just
do it and complete my requirement immediately. (Participant 4 in group

2, male, personal communication, April 7, 2015)

The responses above showed that students felt motivated with the help of the

online speaking tasks. They responded many reasons about why they believe online

speaking tasks are sources of motivation for them.

Another advantage of online portfolio speaking tasks according to the

students was that this is a new experience for them. Five students stated that they did

not experience recording themselves before to earn grade. They also stated that this

is a privilege for their school since they did not know this kind of assessment in other

schools. Some of the responses were as follows:

R: So, you are having your online speaking tasks for the first time
right?
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P: Yes, this is a very good process, and this is only in this school. |
think it makes our school special. Normally, people talk in front of the
class or teacher asks questions and they answer. However, we are
doing it every week in online. I think we have the difference from other

Preparatory Schools. (Participant 1 in group 3, Male, April 7, 2015)

When 1 first learned that we are going to do our speaking tasks online,
| did not like it because I am not good at computers. Then | was
introduced to the system and you helped us a lot, | found myself that
doing my tasks every week on time. | think this is because | was
experiencing a new thing, so it was unusual. Later, when | could do it
properly, | got used to it. (Participant 5 in group 1, Male, April 7,
2015)

Online speaking task is a new assessment system. | think this is very
interesting, because we know that somebody asks a question to us and
we answer. However, now we use computer and record ourselves.

This is a self-work. (Participant 3 in group 2, Female, April 7, 2015)

4.4.1.1.2 Self-development and confidence. Students’ responses revealed
that online speaking tasks helped them to be more confident about their speaking. As
a result of this, they had the chance of developing themselves as they do their tasks
every week. After students submitted their videos in the online platform, they were
always encouraged to watch themselves before logging out in case there was any
problem about their submission. Watching the videos they recorded provided to see
their performances and they realized that they could actually speak. In the interviews,
four students mentioned that online speaking portfolio tasks developed their speaking
performances:
(...)
P: 1 am very surprised now that my friends think like this. I thought
that everybody was happy about online speaking tasks. It is not a big
deal and it is just 10 minutes in a week. In addition, | have to speak
since it is a requirement for me and it forces me to develop my

speaking in anyway. (Participant 5 in group 1, Male, April 7, 2015)
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R: Okay, how about your own development? Did you able to develop your
speaking skill? Or did you able to follow your progress?

P: Yes, | did. For example, before all the speaking tasks that are done at the
end of the module, 1 go back to watch my recordings to study because the
similar questions can be asked in the end of the module exam. We are asked
questions related with the theme of the weeks, so watching my videos helps
me to study. It also develops my speaking because | see what | did and what
grade | took. If I took low grades in some tasks, | try not to speak like that

again. (Participantl, female, personal communication, April 7, 2015)

Some students thought that speaking tasks were also helpful since they
provided them a spot to show themselves. They stated they are shy to speak while
others look at them, but with the help of video recording, they created a platform

where they can show their progress and development.

To be honest, after | record myself, I check my video once, and then I don’t
look at it again. If my speaking task is graded, I don’t want to spend time
again. However, my teacher can tell my progress and evaluate me better with
the videos, because they are always there. She can watch again if she likes
and she has an opinion about my speaking. (Participant 5 in group 1, male,

personal communication, April 7, 2015)

4.4.1.1.3 An easy way to earn a grade. A lot of students favored online
speaking tasks because these tasks are good sources to get high grades easily. In
other words, they believed that 10% is a big amount in total, and they have chance to
get full point through online speaking tasks. Generally, students have worries about
collecting sufficient amount of grade to pass their levels. In this respect, they found
online speaking tasks easy to collect points. The criteria for the speaking tasks tells
them what to do to get good grades, so students supported online speaking tasks as

they seem to be easy for them. For example students stated:

At the end of the module, we calculate our midterm, vocabulary check and
writing assignments results to achieve the pass grade of the level. Even 1

point is highly important for us. I can earn 10 points if I complete all my
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tasks, therefore speaking tasks help me have easy grade. | think, this is
because most of the students give so much importance to it. (Participant 2 in
group 3, female, personal communication, April 7, 2015)

| believe, if everybody realizes how they can earn points easily, they never
miss online speaking portfolio tasks. | try to answer the question, and my
teacher never gave me 0. | think teachers are aware of our efforts, and as
long as we give logical answers and express ourselves, we can take 3 points
from each of the tasks. (Participant 4 in group 3, female, personal

communication, April 7, 2015)

4.4.1.2 Disadvantages of online speaking tasks. In relation to the
disadvantages of online speaking tasks, students indicated some common problems
they experienced. It is obvious that the most common disadvantage was the technical
problems that students experienced. Most of them reflected about problems they had
while recording their videos. Other issue was students couldn’t benefit from
teachers’ comments since they did not have enough feedback about their videos.
They expressed that their teachers couldn’t talk to them about their speaking because
there was not enough time in class. The last one is that some students thought that
online speaking tasks are not beneficial since one or two minutes talk does not

represent anything.

4.4.1.2.1 Technical problems. According to students, the technical problems
occurred during the recording were the main issues about online speaking tasks. The

negative points about the technical parts can be seen through these responses:

There are some buttons that | should click on and I still confuse which one is
the first. We record our videos, then insert it, then submit it, and finally
complete the test. In my last task, I forgot to click on insert button; my teacher
told me that she can’t see my video. I don’t want to deal with these technical
issues, and sometimes | lose points. (Participant 2 in group 3, personal

communication, female, April 7, 2015)
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P: Last week, | started to do my speaking task, but I could not speak
more than 1 minute. Later | learned that we needed to delete our old
videos because we exceeded our recording quota. In order to make
room for our new videos, we should have deleted the old ones. I
missed this information, | could not upload my video, and finally I
wasn’t assessed. 10 points are

R: Did you delete your old videos?

P: Not yet. | went cold on. (Participant 1 in group 2, male, personal

communication, April 7, 2015)

P: ... I need more than ten minutes for my tasks because I cannot
complete. To be honest, | prepare myself, try to find information, and
start recording. However, even if | have a minute or two after I finish
my recording, I receive a ‘Maximum Time Limit’ warning, and the
system does not accept my video.

R: So why don’t you try your second chance at school? You know,
you can do it twice, right?

P: Yes, we have two chances, but generally I do my tasks on Friday
and Friday is the last day of submission.

R: | see.

(Participant 5 in group 3, male, personal communication, April 7,
2015)

When | complete my task, | always watch myself in order to see if
there is something wrong. Sometimes, | just see a black screen with
zero second although I know that I submit my video correctly. | have
been doing my tasks for a long time and | used to do it, so when | see
black screen instead of my video, | feel disappointed. (Participant 2 in

group 1, male, personal communication, April 7, 2015)

The responses above showed that the students lose their enthusiasm when
they encounter a technical problem and they are ready to see it as a main problem of
their unwillingness. Most of the students reported that they, directly or indirectly, had

at least one technical problem so far.
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4.4.1.2.2 Unrealistic sample reflections. Many students declared that Online
Speaking tasks do not reflect the actual speaking skills of the students. According to
them, two minutes of videos may not show their performances, and being assessed
with this kind of a task doesn’t have any meaning. Keeping an online speaking
portfolio is not necessary for the students since they are used to speak with a person
rather than in front of the computer. The responses below point out the skepticism
towards online speaking tasks:

R: Do our online speaking tasks have an effect on your speaking
development? What do you think about it?

P: Well, these tasks are only one or two minutes talks, so I don’t believe
teachers can understand our level of speaking in such a short time. Okay, I
like it and | do it every week just to earn grade. However, it is not my real
speaking performance.

R: What do you mean?

P: We have ten minutes to complete the task, and we should speak one or two
minutes. Before starting to record ourselves, | generally search about the
question on the internet to gather some information for about two minutes.
Then | write down the information I found on a piece of paper. When | start
recording, | try to look at the paper in order to answer the question. | know
most of my friends are doing that, so I don’t believe these online tasks
actually reflect our level of speaking. (Participant 2 in group 1, male,
personal communication, April 7, 2015)

... The questions, which are asked in the online platform, should be so easy
because otherwise we are looking for an answer from somewhere. Sometimes
there can be questions about business life or global warming. I don’t even
talk about them in Turkish, and of course, | search on the internet. Moreover,
I try to read it while recording myself. I know that it seems fake but I can’t
find anything to say. (Participant 4 in group 2, personal communication,
male, April 7, 2015)

These responses revealed that not all the students pay so much attention to

reflect their own level of speaking since they have an anxiety of getting low grade.
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Sitting in front of the computer and recording themselves could be seen as a
monotonous activity for them. Their main goal is to finish the task regardless of how.

4.4.1.2.3 Insufficient feedback. The interview results showed that a few
students were not happy about the insufficient feedback. Students clarified that they
couldn’t have enough feedback because they don’t have a separate feedback session.

Here is a student’s idea on the issue:

When | complete my assignment, | feel secure and | can see my results in a
week. | sometimes ask my teacher if she assessed my task or not although
checking our grades is our job. We record our videos online, and we are
assessed online. There is no feedback session and I sometimes don’t
understand why 1 took a certain grade. (Participant 3 in group 3, female,

personal communication, April 7, 2015)

Not all the students wish to have feedbacks because it is more important for
them to complete their tasks. The workload in the classroom does not allow creating
such an hour for feedback and discussion. Shortly, insufficient feedback about the

speaking tasks is the least negative point for students.

4.4.2 Students’ perception of technology integration into assessment
system. Based on the students’ perceptions, the responses reveal that they are excited
about the technology integration to the grading system. Almost most of the students
were computer literate and they enjoyed recording themselves. Most of them agreed
that there was no limitation of what they like to say and how they like to express
while speaking. Working with computers all alone enabled them to be more
autonomous learners. Technology integration to the assessment procedure made
students more active participants. They mentioned that developing a skill such as
speaking in an online program and earning grade out of that is not common. They
felt that this is a privilege to experience it. Most of the students explicitly reported

the positive sides of technology integration into assessment system:

| feel that it is much more comfortable for me to speak in front of the

computer. | have 10 minutes and nobody interferes with me. The next week |
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can see my grade in online, so it is very practical for both me and my teacher

| guess. (Participantl, female, personal communication, April 7, 2015)

| wish there were more video tasks because | can prove myself better. This is
a very good opportunity for us, and this is valid only in our school. | did not
hear any other schools do their speaking portfolio tasks online. (Participant 5

in group 1, Male, personal communication, April 7, 2015)
R: How about the video recording process? Are you good at technology?

P: Our teacher showed us how to record our videos in Al level at the
beginning of the year. I immediately learned, and I haven'’t had any problem
from then on. First it was a bit unnecessary for me to use such a platform but
then I got used to it. Now, I like doing it, it is not something that we can’t

learn. (Participant 2 in group 3, female, personal communication, April 7,

2015)

There were also some opposite opinions about technology integration into
speaking tasks. These reported responses were basically about the classical
assessment habits students accustomed to. Some students found this assessment
mechanism meaningless since they need to see somebody to talk. They mentioned
that they feel more secure with the classical assessment methods. The online
assessment system was seen unfamiliar compared to their previous educational

experiences:

I don’t have a very big problem about the online tasks, but when it comes to
speaking, | want somebody in front of me, not a computer. Actually, it would
be better to speak with a teacher apart from the online tasks. | feel excited
when [ speak to a camera, and I have to focus on the camera. If I don’t look
at the camera then my teacher may feel that I am reading from somewhere, or
| am cheating. At the end, | forget what | should say in order to look at the
camera. (Participant 3 in group 1, male, personal communication, April 7,
2015)

When we speak to a teacher, at least she can correct our mistakes at that
time by interrupting us. | feel safe when somebody reacts, only then I

understand that | am doing something worthwhile. Otherwise, technology
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doesn’t help me especially to see my speaking level. (Participant 5 in group
3, male, personal communication, April 7, 2015)

These responses suggested that ineffectiveness of technology integration is
also an issue for students about online speaking tasks. Although they enjoy the
technology experience in the assessment procedure, they also have difficulties in

adaptation to this new system.

4.5 Instructor Interviews

As for the students’ interviews, instructors were also asked questions about
their perceptions towards online speaking tasks. There were 8 questions in the
interview:

1- In the previous terms, speaking portfolio tasks were being done in the
classrooms but now they are video-based type in an online platform. How
have you benefited from the video-recorded speaking tasks?

2- How is the assessment procedure? Is it easy? What kind of difficulties do
you have while assessing your students’ speaking portfolio tasks?

3- In this respect, how do you evaluate our learning management system?

4- Could you able to give enough feedback to your students?

5- Can your students do OPS tasks easily? What kinds of comments do you
receive from students?

6- Is it better to watch videos or actually listen to the students in class to
assess speaking?

7- Do you prefer to have SPT online for the next terms? Do you like the
system to continue as it is?

8- What are your general comments about the program? Do you have some

suggestions?

All the instructors made positive comments about online speaking tasks. The
responses they mentioned revealed two main positive facts about the Online Portfolio
Tasks. With the help of the technology, portfolio speaking tasks are time saving, and
they definitely give students responsibility and enable them to follow their own

schedule.
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4.5.1 Instructors’ positive attitudes towards OPSTs. In the in-depth
interviews, all the instructors stated that OPS tasks are really time saving for them. A

few sample excerpts are shown below:

It is time saving because we had lots of things to do in the class. Thanks to
our online learning management system, we don’t need to waste our time in
class. We have many materials that should be finished by the end of the week,
S0 assessing our students online relaxes me most of the time. It is also
beneficial for us to watch the videos in a peaceful and quite environment at
home. It is much better to focus on the students’ performance. (Instructor 1,

personal communication, April 8, 2015)

| benefited from this assessment system because it is time saving for teachers.
| also give feedback from online system; | send them a message as long as
they read it. In this way, I don’t need to give feedback in separate time.

(Instructor 2, personal communication, April 8, 2015)

Students are good at technology, that’s for sure. Therefore, OPS tasks are
useful since they learn the responsibilities of being a student. If they don’t do
it, it is their choice. However, if they complete their tasks they get grade, very

good grade indeed. (Instructor 3, personal communication, April 8, 2015)

| prefer OPS tasks to continue for the next terms. | mean, we have to do it
because it is a hard work. If | spend sometimes only to watch videos to
evaluate, it would be difficult because we need to do meeting time. We should
do it online, give feedback, and respond through our system. This is 21%
century, we need to learn. (Instructor 2, personal communication, April 8,
2015)

One task each week is a good idea so they used to it. Because when they go to
their faculty they’re going to use it. This is prep school; online system is not
only for English but also for online programs in their departments.

(Instructor 1, personal communication, 8 April, 2015)
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| sometimes take notes; | have a notebook for OPS task videos. For each tasks
| record their errors, generally pronunciation errors. Then | talk to them if |
have time. (Instructor 2, personal communication, 8 April, 2015)

4.5.2 Instructors’ negative attitudes towards OPSTs. On the other hand,
some negative responses were reported, but these responses were mainly about the
reluctance of the students about the system. Instructors also mentioned that OPS
tasks are abused since students sometimes cheat while speaking. Here are example

excerpts from the interviews:

At first, they had negative feelings about the program but now they are used
to it. Normally, they are good at technology but when it comes to OPS tasks,
they had troubles in the earlier times. Now, maybe they couldn’t save the
video or they forget to submit. Actually they know everything by memory but
when it comes to technology they lost their memory. They are too lazy to
share their problems with online programs service. They don’t come to see

you and request help. (Instructor 1, personal communication, April 8, 2015)

Sometimes they cheat that’s why watching them one by one is better. I can
understand from the video that they write and read. They have so much time,
10 minutes is such a long time. They want longer time but they abuse it. They
write on a paper and they stick in some part of the room. So, they read while
recording. If it is live, | can warn them and prevent. Maybe 6 min. is enough.

(Instructor 1, personal communication, April 8, 2015)

Some students do google translate and they read the answers from the
computer. Maybe we can restrict some windows, only for our system’s
website window can be open. (Instructor 2, personal communication,

personal communication, April 8, 2015)
Some of them do it easily. Some students used to this kind of programs, some

others they don’t use technology, they don’t have smart phones. Others; they

are just too lazy. (Instructor 3, personal communication, April 8, 2015)
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Students say they don’t have computer or internet connection since

they have just moved to Istanbul.

Apart from these, instructors reported some negative issues about the

technical part of the system:

Program interface is a bit time consuming for them. To open the task
they need to open one file then another one. When they finally find the
page they need to insert the video, submit the video then complete the
task. The system should be up to date. It has an online system; it has
an app for the phone. When you open app you can’t record your voice,
S0 it is useless to use it’s app. (Instructor 2, personal communication,
April 8, 2015)

All in all, instructors have positive attitudes towards OPS tasks in practicality.
However, they believe the technical problems should be fixed and there should be
extra classes for feedback session. Instructors’ biggest complain about OPS tasks is
the students’ reluctance for completing their tasks since they used to have classical

assessment procedures.

4.6 Mini Lab Log

In order students to do their OPS tasks at school, a computer lab, with 8
computers, was setup. Students who did not have computers or internet connection
outside the school came to lab to complete their weekly tasks. In addition, students
who did not feel comfortable to do online tasks by themselves because of the
technical anxiety benefited from this opportunity. Through the end of the first
module, the researcher started to keep a record of the students. When students
entered the lab they were writing their names on a lab-log list. The researcher
reported every single student’s name to reveal the number of the students who used
mini-lab to submit their OPS tasks. The results showed that there was a great
attention to this lab for many reasons. The table below shows the numbers of the

students who came to lab to do their OPS tasks and need technical help.

64



Table 11
Number of the Students Who Used Mini-Lab in Three Modules

Week Numbers of the Students
MODULE |
17 November, 2014 — 21 November, 2014 332
24 November, 2014 — 28 November, 2014 419
Total 751
MODULE 11
Week Numbers of the Students
1 December, 2014 — 5 December, 2014 123
8 December, 2014 — 12 December, 2014 300
15 December, 2014 — 19 December, 2014 312
22 December, 2014 — 26 December, 2014 103
29 December, 2014 — 2 January, 2015 10
5 January, 2015 — 9 January, 2015 121
12 January, 2015 — 16 January, 2015 218
Total 1087
MODULE I
2 February, 2015 — 6 February, 2015 372
9 February, 2015 — 13 February, 2015 183
16 February, 2015 — 20 February, 2015 120
23 February, 2015 — 27 February, 2015 223
2 March, 2015 — 6 March, 2015 100
9 March, 2015 — 13 March, 2015 171
16 March, 2015 — 20 March, 2015 22
Total 1191

These numbers indicate that more than 100 students visited mini-lab each
week except the weeks when there was not any assigned speaking task. The students
either came to lab to submit their tasks successfully or to get help about their
previous unsuccessful attempts. The tasks were activated every Sunday midnight and

they were deactivated on very Friday midnight. The Table 12 below reports three
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sample weeks from each module to observe the inequality in numbers of students

visited the mini-lab from Monday to Friday.

Table 12
Number of Students Who Used Mini-Lab in Three Sample Weeks

MODULE | MODULE Il MODULE Il1

17 Nov, 2014 — 21 Nov, 2014 15 Dec, 2014 — 19 Dec, 2014 2 Feb, 2015 — 6 Feb, 2015
Monday 29 23 15
Tuesday 32 22 7
Wednesday 46 43 31
Thursday 90 71 47
Friday 135 153 179

As it is seen in the table towards the end f the week the number of students
coming to the lab to record their videos is increasing because the deadline of the
speaking tasks is Friday midnight. Therefore, students come to the mini lab to

complete their tasks by Friday night.

4.7 Students’ Mini Lab Comments Log

Mini-lab Comment log was created by the researcher to reach additional data
about students’ perceptions of online speaking tasks. The researcher prepared a
notebook for students who visited the mini-lab to submit their speaking tasks. They
basically wrote their thoughts and feelings when they were leaving the lab. It was not
a must, students left comment if they wanted to do so. The findings were divided into

two sections; as positive and negative thoughts towards the online system.

4.7.1 Positive thoughts in the mini-lab comment log.

| like OPS tasks because I don’t want to talk in front of everybody. I have no
problem in speaking but speaking exams are always unexciting for me since |
see it as a must. However, | feel free while 1 am speaking in front of the
camera. The only thing that I complain is the technical problems occurred in

recording. | exceeded the time limit for a couple of time although I thought I
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had more time. Maybe there can be no time limit in speaking tasks. For
example, we may start the task with 10 points, and our grade may decrease in
every two minutes after certain of time; just a suggestion. (Male student, B1

level. personal communication, November 13, 2014)

We are now in 14™ week and | have never had a problem in recording myself.
| do my tasks at home. This is the first time | am here. The lab is generally
crowded especially on Fridays. That’s why I prefer to do my tasks at home. |
listened to my teacher and followed the instructions in dashboard, and |
haven’t experienced any problem. I think I am lucky because my friends are
always complaining. (Female student, A2 level, personal communication,
December 12, 2014)

Last week was the first time that I haven’t come to the lab since the beginning
of the year, and I failed. I don’t understand. I do exactly the same thing but it
did not work. When | come to lab, there are no technical or other kinds of
problems. (Female student, A2R level, personal communication, February 3,
2015)

| feel stressful in the speaking exams which are done in the classroom.
Teachers give us 10 minutes and they wait until we talk. Here, in lab, we have
at least alternatives. For example, if we think that we are not able to answer a
question, we skip to the next one. If we still have ambiguities about answering
the second question, we can look up the dictionary or think 3-4 minutes. |
know that | get help from an outside source but | feel happy to see my
performance at the end of the recording. However, in the class, | have to talk
even if | say irrelevant things. (Female student, A2-B1 level, personal

communication, February 13, 2015)

4.7.2 Negative thoughts in the mini-lab comment log. According to the

comments written on the log one negative topic emerged: technical problems.

Video recording is difficult for me. I can’t even talk in front of the teacher,

now I should deal with all technical aspect of the tasks. When it doesn’t work
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| feel angry because | lose point. (Female student, B1 level, personal

communication, November 14, 2014)

Our teacher says that there are a lot of students in the lab, and when all of
them start to record, there is so much noise. She can’t listen to a student’s
performance because she doesn’t understand; she says she hears all other
students speaking. (Female student, A2 level, personal communication,
November 17, 2014)

Students are writing in a note-pad first then they read from another small
window as if they are speaking. This is because 10 minutes time allows them
to write what they are going to say. (Male student, A2 level, personal

communication, December 12, 2014)

In class, our teacher explains how to use the online program in English.
However, this is the thing I lack! I don’t want any English explanation, that’s
why I can’t do. If | understand, | can successfully submit my videos, and |
wouldn’t lose any point. (Male student, EB1 level, personal communication,
December 25, 2014)
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Chapter 5: Discussions and Conclusion

The goal of this study was to explore the perceptions of users who used
online portfolio speaking tasks part of the assessment procedure. It was conducted in
an English Preparatory School of a private university. In the study, 60 instructors
feedback form were collected, 20 students were interviewed as a group of 5, and 3
instructors were interviewed individually to analyze how they perceive the

technological integration in the speaking task assessment.
This study was intended to clarify the following research questions:

1. What are the perceptions of students towards the online Speaking Portfolio
Tasks with video-recording accommodation?
2. How do the teachers perceive online portfolio speaking tasks as an

alternative way of assessment in an English Preparatory School?

In this chapter, results will be discussed connected with the related literature
about online speaking portfolio tasks in English classrooms. The following two
headings will be described according to the findings.

a. Students’ Overall Perceptions towards OPSTs

b. Instructors’ Perceptions of OPSTs as an alternative way of assessment

At the end of the discussion part, limitation of the study will be presented,
and then in the light of the findings obtained from this study, some suggestions will

be given for the future studies.

5.1 Discussion of the Results

The feedback form items in the instructors’ meeting and the interview
questions conducted to participants were prepared to explore the perceptions of the
stakeholders towards online portfolio speaking tasks. Results were arranged as
categories to be analyzed accordingly. These categories were: Technical issues,

motivation and self-development, anxiety and time saving. Moreover, results pointed
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out that recording the speaking is an easy way to earn grade, but OPSTs could be

seen as unrealistic sample reflections.

5.1.1 Students’ overall perceptions towards OPSTs. When the results are
considered the overall perceptions of the stakeholders are positive. Most of the
participants agreed that online portfolio speaking tasks are useful tools to develop
speaking skills. These positive outcomes resemble with the perceptions towards
online portfolio speaking tasks in former studies. As Reese and Levy’s (2009) and
Goldsmith’s (2007) studies indicated, portfolio speaking tasks are beneficial sources
while assessing students and this is a good way to evaluate the effectiveness of the
study on behalf of the students.

At the same time, results of the findings indicated that online portfolio
speaking tasks help educators to follow their students’ development to have a
meaningful progress report about them. This finding is parallel with the decision
obtained from the study of Cole et al., (2000) and Stefakanis (2002) as they believe
online portfolio tasks enable teachers to follow students’ progress both individual
and group base. Some students responded to the questions in the interviews that they
could easily go back and check their work, and this made them realize their mistakes.
Students stated that they were aware of what an organizational speaking performance
should be after they watch their own videos. This opinion is compatible with Danny
Huang and Hung’s (2010) claimed about video recordings which provide students an

example to be fixed for a proper speaking performance.

On the other hand, technology integration to the speaking assessment aroused
some criticisms among students. Students explained in the interviews that it is very
probable to cheat in online speaking tasks, so the assessment could not reflect the
actual performance of the students. They referred that sometimes they rely on the
written materials while speaking. Therefore, the outcome does not reflect their own
speaking skills. This is because many students memorize the prepared written text
before they actually speak. This result does not share similarity with Castafieda and
Rodriguez-Gonzalez’s (2011) study in which participants re-watch their videos and
give feedback through their own products. Since they needed to comment on what

they produced, they do not have chance to record something that does not belong to
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them. However, there is a difference between this study and Castafieda and
Rodriguez-Gonzalez’s (2011) study in which the students have extra time for their
self-reflection. Therefore, they had more time to both prepare, practice and record
whereas in this case the time allocated for a single speaking performance is much
less.

The findings showed that participants have a tendency to approve online
speaking tasks in general, but there are some detailed concepts gathered from data
and should be discussed to clarify the new opinions which are not stated in previous

studies.

5.1.1.1 Different topics with regard of the perceptions of participants. All
participants in this study agreed that recording their speaking performances is a new
experience and it motivates them to complete the tasks. Although video recording
technique in speaking assessment is not a new method applied in language learning,
Prep School students had this experience for the first time in this study as the
administrations had added this type of assessment into the curriculum in beginning of
the year. Especially when students have higher grade from the tasks, they feel

confident to record the other task.

The majority of students expressed that they are happy to record themselves
in front of a computer, but a considerable number of them also expressed that they
still find this method unnecessary as being assessed by two minutes video does not
seem logical to them. The interviews conducted with students also displayed that
some of them do not actually believe the importance of online speaking tasks. In
terms of reflecting the actual speaking performance, the students have ambiguities
whether the OPSTs are beneficial tools or not. However, Yamkate and Intratat’s
(2000) study mentioned that with the help of the portfolio speaking tasks, students’
oral presentation skills develop as they realize the connection between the
preparation and practice aspects of the speaking. The main difference between this
study and Yamkate and Intratat’s (2000) study is the length of the video recorded. In
this research students recorded two or three minute videos weekly so they did not
have the chance to prepare their speeches for long hours.
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With regard to self-development and confidence students indicated that their
speaking performance improved since they record themselves weekly. They were
always encouraged to watch themselves after they submit their videos. According to
the interview results, this makes them to recognize their progress. This result seems
to match with the findings in former studies (Delett, et al., 2001; Banfi, 2003; Yang,
2003; Allen, 2004; Nunes 2004; Bahous 2008, Lo, 2010 etc.) that portfolio speaking
tasks are effective reflections of students’ progress and motivating factor for learner

autonomy.

On the other hand, some students indicated that it was enough for them to
upload their videos successfully rather than the content of their work. In other words,
they do not watch their videos again to see if they responded well enough to earn
high grade. Completing the task is much more important for them and they referred
traditional and digital speaking portfolios do not have difference. Students’ opinions
about the completion of their works do not match with the findings in Birgin and
Baki’s (2007) study, because the researchers emphasized the importance of
collecting, revising and storing the data. They believe that this is essential when

distinguishing the benefits of online portfolios from the traditional ones.

Another point emerged in instructors’ and students’ interviews indicated that
the online tasks lower the stress of the students while speaking. Video recording is a
potential practice area as the shy students do not feel comfortable while speaking in
front of others. This result is parallel with the anxiety issue in speaking
performances. According to Wang and Chang’s (2010) study, it is also supported that
self-monitoring helps to lower the anxiety level of university students while they
speak English. In Wang and Chang’s (2010) study students were also watching their
peers’ videos in order to analyze and improve their own performances. This increases

the importance of the online speaking tasks to solve students’ anxiety problems.

Another result which was reported at the end of the instructors’ interviews
revealed that assessing students speaking performances through video recording is
time-saving. While having so many materials to be completed, instructors find
assessment of the online portfolio speaking tasks relaxing most of the time as they

can sit in front of the computer anytime they want, and watch students’ performances
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in a peaceful environment. Researchers Derry, Baron, Engle, Erickson and Goldman
(2010) also concluded that practicality is an important factor to be taken into
consideration and assessing students’ video recordings allows teachers to use their

time more efficiently.

According to the instructors’ feedback forms and interviews results, one of
the most specified topics was the technical issues. Both teachers and students had
complains about the technical problems they encounter while recording or assessing.
This difficulty could be related with the low level of students’ English proficiency.
Although the instructors went through all the procedures in class many times,
students had difficulties while recording themselves. The reports about the technical
issues could also be related with the poor internet connection or miss-use of the
program. Most of the students were unfamiliar with the new technological
integration and they needed time to get use to the system. However, their portfolio
speaking tasks started immediately and they could fail at some points at the
beginning. In this study, there were obstacles about the technical issues coming from
the students because of the reasons mentioned above. When researching about the
online speaking tasks, technical difficulties that stakeholders experienced are not
seem quite prevalent. One of the issues that come to light through this study is the
technical aspects of the digital portfolio usage. Many students agreed on that they

need training very early before they actually have their online speaking tasks.

Another newly emerged theme in this study is that many students believed
that OPSTs are helpful to earn higher grade in speaking exam. According to the
criteria prepared by the level coordinators, students were aware of the grade they can
earn from speaking tasks. When they fulfill the requirements they could even have
the highest grade. Therefore, they stated that they favor online portfolio speaking
tasks to earn grade easily. This is valid when the number of students who visited the
mini-lab is considered. The students have come to the lab to complete their tasks
weekly. Through the end of the week the number of the students has increased
because each week the deadline of the tasks is Friday midnight (Table 4.4.).
However, students haven’t paid so much attention to submit their tasks on time, so
they have tried to do it in the last day. Most of the problems have occurred because

of this reason as students have waited until the end of the week.
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To sum up, online portfolio speaking tasks are beneficial tools for instructors
to teach and assess oral communication skills or develop students’ speaking
performances. To be able to speak well in English language is important since
expressing themselves reflects successful academic and personal development.
Communication aspect of education is also directly related to these developments
(Rubin & Morreale, 1996). With some adaptions and rearrangements online portfolio
speaking tasks can be used for self-assessment, one-to-one feedback and increase the

motivation as realized from the positive outcomes of this study.

5.2 Limitations

The most significant limitation in this study is that a focused group was not
determined since there was a modular system in Prep School. The students changed
classes after a period of time so it was hard to choose a focus group to work on.
Therefore, at the beginning all the students’ portfolio speaking tasks results have
been recorded. If there was a group to be observed in detail, more clear and accurate
findings could be explored. Another limitation is that pre and post perceptions of the
stakeholders towards technology integration were not analyzed so the data obtained
from the study couldn’t explain the changes in participants’ perceptions. The other
important limitation is that the implementation started immediately and there wasn’t
enough training period for the technical issues. Participants’ problems about the
technical procedures affected the course of events negatively. Lastly, if there were
other data obtained from other private universities that use OPSTs as an alternative

assessment, results would have been compared and made connections.

5.3 Suggestions for the Further Study

For further studies, in order to determine the changes in participants’
perceptions towards online portfolio speaking tasks, a pre and post test could be
applied. In this way, changes in the emerged themes could be followed and
explained. In further studies, a focused and an experimental group could be chosen
and examined to prove the improvement of speaking skills of the students. One
group could be assessed with traditional speaking assessment and the other group
could use online portfolio speaking tasks. In this way, the results and the effects of

both practices can be explained more objectively. In addition, in this study students
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earned grade from the OPSTs so they complained to their teacher even about a small
obstacle thinking that it affects their grade. For another study, short enjoyable
constructive tasks could be given to students and they could be asked to record
themselves. This may eliminate the test anxiety that students suffer a lot, especially

in speaking performances.

5.4 Conclusion

This study has explored the perceptions of instructors and students towards
online portfolio speaking tasks with video recording accommodation in a Turkish
private university English Preparatory School. The collected data revealed the
perception of participants in regarding of academic and technical aspects. With
regarding of academic points of views four prominent themes have emerged: online
portfolios develop speaking skills, increase motivation to perform well, increase
anxiety and they are time saving. In technical aspect, some participants mentioned
that they had difficulties and this discouraged them to believe in the importance of
the OPSTs. These problems occurred while students were using the system as they
are not computer literate enough or their language proficiency level did not support
to follow the procedures correctly. On the other hand, some students did not have
such problems and they used the system smoothly. According to the results the
majority of the participants believe that this kind of technology integration into the
curriculum makes a difference in assessment. Most of the students stated that this is a
new experience for them although not all of them support the effectiveness of OPSTs
in developing speaking skills. On behalf of the instructors, portfolio speaking tasks
are very time savings activities and most of them are happy to assess their students
whenever and wherever they are. It was also reported that they can keep track of
their students’ performances and bear in mind their progress. In this present study,
stakeholders were introduced to OPSTs for the first time. However, if the necessary
actions are considered before the implementation, video recording accommodated
online speaking tasks could develop speaking skills which English learners challenge
most. Finally, although there are some students who do not favored OPSTSs, the
overall findings point out that video recording has been supported by students and

instructors as an alternative way of assessment.
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APPENDICES

Appendix A: Task Example

L Week 5 ) Order i Type ~  Question

Week &
- [ Open answer What are some things people can do to keep healthy? Explain
| Self-Study Materials
4 | Partfolio Tasks o 2 Open answer What are some ways to deal with stress? Explain

T Speaking Task Criteria / ) _—
il eSS What do you do to relax after working hard or experiencing

2 o 3 Open answer ) R
P other challenging or stressful situations?
# AZR - B1 Speaking PRACT
ICE TASK 5 If you are very busy at work or at school, do you have ways to
o 4 Open answer y ry busy atw / v
& A2R - B1SPEAKING TAS balance your life? Explain.
K 5- HEALTH
. Who do you think is responsible for the care of your health? *
& Add @ 5 Open answer h
yourself, your parents, or your doctor and medical people?
4 Add
) D
4 Week7 8 6 Open answer Whenlwas the most stresgful time of your life? *Did you learn
anything from that experience?
L Week 2
X ifa?
Week 0 o 7 Open answer What shoulq people do to have a stress-free life? Can you make
o five suggestions ?
L Week 11 How can you live a stress-free life? Can you make five
o 8 Open answer ) . )
L Week 12 suggestions that would be inexpensive?
Week 13 T
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Appendix B: Students Interview Questions

The aim of this interview is to analyze the attitudes of the students’ towards the video

recording in speaking portfolios. The main goal is to ask your opinion to collect data

as you are one of the users of this program. Your answers will be used as data to

examine the reflections about portfolio speaking tasks. During these studies, no

privacy will be asked to share. The researcher will evaluate your responses and use it

in academic publications.

10-

Do video-based speaking tasks motivate you to learn English?

Can you follow your speaking development with the help of PST? Can you
see your strengths and weaknesses about speaking English?

Is video-based task a useful tool to evaluate your speaking skill?

Have you received enough training about how to record your videos?

What difficulties have you faced with in recording process?

Do you prefer to speak in front of the computer or somebody?

What are the positive parts of video recording?

What are the negative parts of it?

Do you think speaking portfolio tasks should continue in online? Would you
like to have your tasks online if you are prep school students again?

What are your suggestions to improve this program?
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Appendix C: Teachers Interview

The aim of this interviewis to analyze the attitudes of the teachers’ towards the video

recording in speaking portfolios. The main goal is to ask your opinion to collect data

as you are one of the users of this program. Your answers will be used as data to

examine the reflections about portfolio speaking tasks. During these studies, no

privacy will be asked to share. The researcher will evaluate your responses and use it

in academic publications.

1-

In the previous terms, speaking portfolio tasks were being done in the
classrooms but now they are video-based type in an online platform. How
have you benefited from the video-recorded speaking tasks?

How is the assessment procedure? Is it easy? What kind of difficulties do you
have while assessing your students’ speaking portfolio tasks?

In this respect, how do you evaluate our learning management system
‘itslearning’?

Could you able to give enough feedback to your students?

Can your students do PST easily? What kinds of comments do you receive

from students?

Is it better to watch videos or actually listen to the students in class to assess
speaking?
Do you prefer to have SPT online for the next terms? Do you like the system

to continue as it is?
What are your general comments about the program? Do you have some

suggestions?
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Appendix: D A Sample Transcript of Students Group Interview

Transcription Code Used in the Thesis

...pause for a few seconds (...) used for utterance not states in the transcript
R: Researcher P: Participant
(...)

R: Do video-based speaking tasks motivate you to learn English?
P1: Yes, because they make it easy to pass©

P2: The aim of the speaking tasks is to improve speaking, but I don’t think I improve
my speaking. We have ten minutes to complete the task, and we should speak one or
two minutes. Before starting to record ourselves, | generally search about the
question on the internet to gather some information for about two minutes. Then |
write down the information | found on a piece of paper. When 1 start recording, | try
to look at the paper in order to answer the question. I know most of my friends are

doing that, so I don’t believe these online tasks actually reflect our level of speaking.
P3: Yes it doesn’t improve a lot.

R: Well, does it motivate you?

P2: It is only 10 miutes, no big difference in my development.

P3: We are given some amount of time and we are asked to speak. When | speak in
that time period, | feel happy. Sometimes, | face with very different and difficult
questions. | just feel even happier when | answer those kinds of questions. After I
learn my grade, if it is low, | try to do it better. And if my grade is high, | feel as if |

am in advanced level.
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P2: Yes, sometimes there are very different questions.

P4: Actually I can’t speak, I mean, don’t trust myself. However, I know that I should
speak in front of the computer and this motivates me. | see the remaining time on the
screen and try harder to say more. If | am asked the same questions in the classroom

maybe I can’t say anything, but I am alone while doing online speaking tasks.

P5: I am very surprised now that my friends think like this. I thought that everybody
was happy about online speaking tasks. It is not a big deal and it is just 10 minutes in
a week. In addition, I have to speak since it is a requirement for me and it forces me

to develop my speaking in anyway.

P2: Speaking tasks should be face-to-face I think.

R: | see.

P5: I think it is motivating; | would like to have more videos.

R: Did you able to watch your own speaking development? Did you say “I did this in

my first video, and I did that in the second..”?

P5: No. To be honest, after | record myself, | check my video once, and then I don’t
look at it again. If my speaking task is graded, I don’t want to spend time again.
However, my teacher can tell my progress and evaluate me better with the videos,
because they are always there. She can watch again if she likes and she has an

opinion about my speaking.

P3: I don’t have a very big problem about the online tasks, but when it comes to
speaking, | want somebody in front of me, not a computer. Actually, it would be
better to speak with a teacher apart from the online tasks. | feel excited when | speak
to a camera, and I have to focus on the camera. If I don’t look at the camera then my
teacher may feel that | am reading from somewhere, or | am cheating. At the end, |

forget what I should say in order to look at the camera. (...)
R: Okay. Did you have any training about how you can record your videos?

P1: I realized on my own. I even also lost my first two weeks.
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P5: When | first learned that we are going to do our speaking tasks online, I did not
like it because | am not good at computers. Then | was introduced to the system and
you helped us a lot, | found myself that doing my tasks every week on time. | think
this is because | was experiencing a new thing, so it was unusual. Later, when | could

do it properly, I got used to it
P3: In Al level our teacher told us how to do, and | continued by myself.
R: I see. What kinds of problem do you face while recording?

P2: When | complete my task, | always watch myself in order to see if there is
something wrong. Sometimes, | just see a black screen with zero second although |
know that | submit my video correctly. | have been doing my tasks for a long time
and | used to do it, so when | see black screen instead of my video, | feel

disappointed.
R: You mean technical problem?
P2: Yes.

P3: We should have deleted our old videos in order to open new space. | forgot to do

it, when | realized it was too late.

(...)

R: Do you prefer to speak in front of the computer or a teacher?

P1: When we speak to a teacher, at least she can correct our mistakes at that time.
P5: Maybe we can both meet our teacher and do our online tasks. (...)

R: If I ask you to mention one positive side of online tasks?

P4: Easy grade©

P5: Yes.

P3: | feel comfortable when I think | can take a full grade if I do my tasks properly.

R: What about the negative sides?
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P5: One minute talk is not enough. If it is three or four minutes we can prove

ourselves.

P4: Sometimes questions are very difficult. I can’t even talk 30 seconds in Turkish

for some questions.
R: So, you are talking about the difficulty of the questions?
P4: Yes, but sometimes they are so efficient.

P3: In fact, we can perform better in front of the teacher. We are trying to find an

answer from somewhere and force ourselves to look at the camera.

P5: The questions in the online speaking tasks should be easy because our
performance is important here. However, when we talk in front of the teacher,

difficult questions should be asked, the teacher can contribute the talk.
R: Do you want this system to continue?

P5: Yes of course.

P3: It looks like it will go on.

P2: 1 wish there were more video tasks because | can prove myself better. This is a
very good opportunity for us, and this is valid only in our school. I did not hear any

other schools do their speaking portfolio tasks online.

P2: I would like it to continue as it provides easy grade.

(..)
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Appendix E: A Sample Transcript of an Instructor Interview

Transcription Code Used in the Thesis

...pause for a few seconds (...) used for utterance not states in the transcript

R: Researcher I: Instructor

The aim of this interviewis to analyze the attitudes of the teachers’ towards the video
recording in speaking portfolios. The main goal is to ask your opinion to collect data
as you are one of the users of this program. Your answers will be used as data to
examine the reflections about portfolio speaking tasks. During these studies, no
privacy will be asked to share. The researcher will evaluate your responses and use it

in academic publications.

R: In the previous terms, speaking portfolio tasks were being done in the classrooms
but now they are video-based type in an online platform. How have you benefited
from the video-recorded speaking tasks?

I: It is time saving because we had lots of things to do in the class. Thanks to our
online learning management system, we don’t need to waste our time in class. We
have many materials that should be finished by the end of the week, so assessing our
students online relaxes me most of the time. It is also beneficial for us to watch the
videos in a peaceful and quite environment at home. It is much better to focus on the

students’ performance.

(..)

R: How is the assessment procedure? Is it easy? What kind of difficulties do you

have while assessing your students’ speaking portfolio tasks?

95



I: In the first term it was a little bit challenging. It was from 0 to 2. Now, for 1we
enter 50, for 2 we enter 75, for 3 we enter 100. Before that it was a bit confusing for
us.

R: In this respect, how do you evaluate our learning management system
‘itslearning’?

I: If the highest mark is 5, 4 out of 5 ©

(...)

R: Could you able to give enough feedback to your students?

I: Sometimes yes, sometimes no. we have a very busy schedule. For itslearning there
must be special lesson for feedback.

R: Can your students do PST easily? What kinds of comments do you receive from
students?

I: At first, they had negative feelings about the program but now they are used to it.
Normally, they are good at technology but when it comes to OPS tasks, they had
troubles in the earlier times. Now, maybe they couldn’t save the video or they forget
to submit. Actually they know everything by memory but when it comes to
technology they lost their memory. They are too lazy to share their problems with
online programs service. They don’t come to see you and request help.

R: Is it better to watch videos or actually listen to the students in class to assess

speaking?

I: Sometimes they cheat that’s why watching them one by one is better. | can
understand from the video that they write and read. They have so much time, 10
minutes is such a long time. They want longer time but they abuse it. They write on a
paper and they stick in some part of the room. Maybe 6 min. is enough.

R: Do you prefer to have SPT online for the next terms? Do you like the system to
continue as it is?

I: 1 would like it, yes.

R: What are your general comments about the program? Do you have some
suggestions?

I: 10 min. is long. One task each week is a good idea so they used to it. Because
when they go to their faculty they’re going to use it. This is prep school; online

system is not only for English but also for online programs in their departments.
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Appendix F: Quick Tips Form

QUICK TIPS FOR ITSLEARNING

Course Dashboard

Course Status Followup

Participants and Groups

Course Content

Speaking Tasks

Assessing Tasks

Planner

Links
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Appendix G: Sample Mini-Lab Log

rame-surname | Lewvel 10 Name-surname |Level 1] rame-surname | Level 10 M. Level 10 Hame-surname | Level 1]
Damia Nara EE1-23 1406433 | Onur Seving A2 1407157 | Merve Ukav A1-EKZ 1405535 getin Ertug AL-EK 1400341 | Berkay Akdag B1-14
soyvkan Dalkran | EEL-1E 1403917 | Gokgenur Gikilod A2-16 Orzge Yikdinm B1-25 1404568 | Aytug Kaya AL-EKA 1409218 | Gzde Yiimaz Bi-14 14D40E3
Remziye Ristem |EE1-286 1403204 | Gizem Timerden | B1-8 1406572 | Mezaket inbay | B2-13 1317083 | Esengil Kurtebe |A1-EK2 1400522 | cem Sezerofiu  |B1-10 1408730
Emre Karaduman |EE1-13 1310354 | Tamay Aydin E1-E 1408655 | Nur Gokee kKabilog B2-13 1323300/ Ender eyidofan |a1-EKa 1405360 | Mustafa viicelen |B1-14 1400444
Tunzhan iyiznlar |EB1-13 1312043 | nzlek Aloharbaji 615 irem ¥ifitbaslar a1 1405169 | Sefinda Mur A1-EK4 1400555 | Beziim Akgiin E1-14
Rojda izol HavvanerUzun  |Az-21 1400325 | Celil Dodukan Gel| A1-EKS 1400871 | Seyma Koger A2-14 1407455 | Didem izer A2-26 1405423
Ada Kalay herve Ukav AL-EKZ 1406005 | Dalshad Kanjau  [B1-6 1404404 | Gznur Gilegiu AZ-14 1409250 | Merve Geng Ei-5 1401552
Berk Yiksel Damla Temimhan| B1-25 Abduldzem Alma] A2-26 1404847 | Grder Gogok AL-EKS 1404017 | Ering keskinodiu | A2-18 14015449
Belma Tiireli AZ-21 1400515 | Tufige Uinsal A2-22 1407268 | Bilgra Ozkaya  |A1-Ek2 1407057 | Remziye Rilstem |EB1-26 1403204 | Muhammet Mert | AZ-18 1400857
Dilara Kilg AZR-Z1 1406818 | Ozlem Fatma Dod A2-8 riohamed khalil § A2-25 1401578 | Emre Topgu EB1-12 1405550 | ki Hamidow AZ-1E 1404552
Melike Hafsa Muc{ EB1-22 1401342 | Dilara Terziodhe (4221 Hilal Szbek B1-5 1406025 | Arshia Mancoche| EBL-T 1402527 | Ahmet Furkan Kirk] A2-18 1406663
Hande Kize AZR-26 1400155 |Eligra Dénmez  |AZ-E Ronda A. Elmbroy A1-32 1400242 | Aigerim Dyikanba| EB1-1 1404234 | pilan Mordofan  |A24
Al Leblebic AZR-ZT 1407098 | Betil Oner AZ-10 140445 | Berk Nazarh AZ-19 1409537 | Dilara Tirkmen  |EB1-12 1402004 | Zeynep Onal Bl-12 1406575
Esen Meltem kapli A2R-28 1407457 | vifit alan AL-EK3 Serife Kug AZ-18 Atayev Kamzan |A1-FK3 1406105 | Abdalla Abdelghar B1-12 14044E5
Emire Topgu B1-12 1408580 | ismet Haj Csman | A1R 1404703 | Rabia Ezgikurt | AZ-18 Berk Yiksel B1-14 140086% | omar salhieh B1-12 1404566
Kiibra Erdem B1-13 Owviingcan Yide |EB1-13 1407456 | Berk Anca B1-3 Hiimeyra Demir |A2R-25 1405564 |Abedul Samee | AZ-26 1404504
irem Cantiirk AZ-13 140EE6E | Cenk vildz B1-13 Cansaglam AZR-Z7 1400030 Batuhan Yolyoran| AZR-28 1406710 | Berk Yiksel Bi-14 14D0BER
Anis Al-Rfoch AZ-17 1406702 | Biigra velken EL-13 Sinan Gzer AL-EKZ 1407143 | sevketsamab  |B1-24 1406275 | Burak Gnay Erdod{ B1-5 1400858
Ghkgenur GBkliog] A2-15 Sude Yahh B1-13 Gokgenur Goklkod A2-16 1408552 | Hao ibrahim Gebd A1-3 hetin Faik Erdztel] A2R 1401062
varen afzofle  |B1-13 Muhib Al-deen | A1-EK2 1405266 | Aykout Yilkdinm AZR-28 1405807 | Doruk Yiriigen B1-14 1407411
Elnaz Puyani AIR ‘Omar Salhich BL 1404506 | Meysa Eyliil Uslu |42-2 Esin Engin A2-7 1405536
Savah Bayan BL-13 1405050 | irem Ozkan EB1-23 1400028 | Tarek Shanab  [AL GEkhanAkkus  |AzZ-12 1400085
Emre Topiu EL-12 Gzge Polath EB1-23 1409165 | Birce Gokkoyun  |A2-7 Sinem Maz Telatar| B1-12 1407026
Eser Canik AL-EK3 1404151 | Atakan Giiler EE1-13 1357509 | Beril korkmaz  |B1-22 Soykan Dalkran |B1-18 14035917
IMine Barutge A2-24 Giilsiim Haoofull{ A1-2 1408BE6| Ar Dikran Ozder |B1-23 1409883 | oEuz Yilmaz E1-26
Aykut Bag AZ-24 ilkay Haktanrlar |B1-5 1405252 | irem Topbag B1-25 1401173 | 5efin Morah AL-EKS 1403544
Kabra Erdem EL-1% Bengisu Bozkurtgl| B1-16 1405728 | Yazin Topal Al 1350042 | Lifit indi Gak AL-EKS
Berk Yiksel Bl-14 Iaglisz Uyanikooy A2-27 1408457 | Esra sGzen AZ-20 Daghanagkkol  |Az-12 1406575
Ari Ozder B1-23 Atiye Kerem Al-3 1400663 | ilayda Suungurod| A3-20 Dofukan Giinday |A2-16 1401513
Ender amur B1-17 1401370 | Buse Barka A1-EKF 1400846 | Bagak Lsfp A4 cfuzcan Giirsoy  |A2-6 1408555
Celil Dogukan (el A1-5 1400571 | Ender Eyidogan | A1-EK4 1405360 | Gorde Yimaz B1-13 1405455 | Baran Anagen AZ-12
Haoi ibrahim Gebd A1-3 Eilal Bilalov AL-EK3 Kazan Akgin Ei-1 Elnare Kars AZ-E 14DE7IE
¥igit Alan AL-EK3 Eda Eglik E1-6 1402510 | ibrahim Algin AZ-11 1408317
Pilren Ategofly  Az-12 1409922 |ismet Osman  |ALR Umut Acar AZ-11 1A0BE1E
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Appendix H: OPSTs Results

MoD1
A1(CRITERIA-2) | A2(CRITERIA-2) | B1(CRITERIA-2) | EB1(CRITERIA-2) | EB2(CRITERIA-2) | A1-EXTRA (CRITERIA-2)

A1-01 0,43 A2-01 0,65 B1-01 0,96 |B1-12| 0,70 B2-01 | 1,21 | Al-EK-01 0,92 MOD-1 CRITERIA / 2

A1-02 021 |A2-02| 056 |B1-02| 131 ([B1-13| 080 |[B202| 1,24 |A1-EK-02 0,77 A1 LEVEL 0,28

A1-03 020 |A2-03| 049 |B1-03| 099 [B1-14| 060 |[B2-03| 1,17 |A1-EK-03 1,13 A2 LEVEL 0,52

A1-04 051 |A2-04| 0,38 B1-04| 053 |B1-15| 037 A1-EK-04 0,93 B1LEVEL 0,83

A1-05 025 |A2-05| 08 [B105| 0,81 A1-EK-05 1,26 EB1 LEVEL 0,62

AL1-06| 062 |A206] 037 |[B10s| 097 0,62 1,21 1,00 EB2 LEVEL 1,21

A1-08 0,10 [A2-07| 0,67 B1-07| 0,97 A1-EXTRA LEVEL 1,00

A1-10 030 |A2-08 036 [B1-08| 025

A1-11 0,18 |A2-09| 070 |[B1-09| 1,09 Total 0,74

Al-12 0,17 A2-10| 0,30 B1-10| 0,51

A1-13 019 |A2-11| 077 |[B1-11| 079

A1-14| 053 |A2-12| o048 0,83

A1-15 0,34 A2-13 0,63

Al-16 0,10 A2-14 0,46

Al-17 0,18 A2-15 0,39

Al-18 0,07 A2-16 0,37

Al1-19 0,19 A2-17 0,49

A1-20 0,24 A2-18 0,65

Al-21 0,40 A2-19 0,99

Al1-22 0,45 A2-20 0,53

Al1-23 0,30 A2-21 0,35

Al-24 0,25 A2-22 0,77

A1-25 0,21 A2-23 0,46

Al-26 0,23 A2-24 0,45

Al-27 0,61 A2-25 0,51

Al1-28 0,36 A2-26 0,43

Al1-29 0,20 A2-27 0,35

A1-30 0,49 A2-28 0,12

A1-31 0,35 A2-29 0,56

AL32| 023 0,52
A1-33| 0,0
A1-34| 0,06

0,28
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MOD 2

MOD-2 CRITERIA / 2-3

A1R (CRITERIA-3) | A2 (CRITERIA-3) | A2R (CRITERIA-2) | B1(CRITERIA-2)
A1-01 055 |A2-01 1,16 |A2-24 | 068 |EB1-01 0,70
A1-02 05 |A2-02 1,40 |A225 | o080 |EB1-02 0,99
A1-03 092 |A2-03 1,48 |A2-26 1,13 |EB1-03 1,05
A1-04 085 |A2-04 1,82 |A227 | 053 |EB1-04 1,01
0,70 |a2-0s 1,36 |A2-28 1,25 |EB1-05 0,77

A2-06 1,22 0,88 |eB1-06 1,05

A2-07 1,64 EB1-07 1,23

A2-08 1,94 EB1-08 0,64

A2-09 2,11 EB1-09 0,60

A2-10 1,32 EB1-10 1,33

A2-11 1,69 EB1-11 0,98

A2-12 | 0,76 EB1-12 1,15

A2-13 1,26 EB1-13 0,88

A2-14 1,03 EB1-14 1,44

A2-15 1,36 EB1-15 0,94

A2-16 1,05 EB1-16 1,32

A2-17 | 0,67 EB1-17 1,40

A218 | 089 EB1-18 1,52

A219 | 0,99 EB1-19 1,51

A2-20 1,2 EB1-20 1,11

A221 | 082 EB1-21 1,48

A2-22 1,05 EB1-22 1,68

A2-23 1,59 EB1-23 1,74

1,30 EB1-24 1,29

EB1-25 1,71

EB1-26 1,17

1,18
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A1R LEVEL 0,70
A2 LEVEL 1,30
A2R LEVEL 0,88
B1LEVEL 1,18
Total 1,01




MOD 3

B1 (CRITERIA-3)

B1R (CRITERIA-3)

EB1 (CRITERIA-3)

MOD-3 CRITERIA / 3

B1-01 1,34 [B1-23 1,06 |EB1-01 2,79
B1-02 1,28 |B1-24 0,69 |[EB1-02 2,42
B1-03 1,12 [B1-25 0,9 |eB1-03 2,30
B1-04 1,63 [B1-26 1,39 2,50
B1-05 1,17 |B1-27 1,28
B1-06 1,53 [B1-28 1,45
B1-07 1,42 |B1-29 0,11
B1-08 1,52 |B1-30 0,46
B1-09 1,21 0,92
B1-10 1,4
B1-11 1,15
B1-12 1,2
B1-13 1,14
B1-14 1,13
B1-15 1,34
B1-16 1,28
B1-17 1,33
B1-18 1,02
B1-19 1,6
B1-20 1,31
B1-21 0,86
B1-22 1,52
1,30
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B1LEVEL 1,30
B1R LEVEL 0,92
EB1 LEVEL 2,50
Total 1,57
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Appendix J: TURKISH SUMMARY

INGILIZCE HAZIRLIK OKULUNDA ALTERNATIF BiR DEGERLENDIRME
YOLU OLARAK VIDEO KAYIT YONTEMI iLE OLUSTURULMUS
PORTFOLYO KONUSMA ODEVI

Dil, kisilerin kendilerini ifade edebilmeleri i¢in gereksinim duyduklari en
onemli araglardan biridir. Insanlar iletisim kurmak ve fikirlerini ifade etmek icin dil
ogrenseler de, ikinci bir dil 6grenmek, 6grenen agisindan, her zaman bazi zorluklara
sebep olmustur (Banks, 2008). Bu yiizden, ikinci bir dil 6grenmek tiim yas gruplari
icin, sadece glinliik hayat degil, akademik ortamlarda da, hedeflenen dilde kendini
ifade edebilmek adina bir sorun haline gelmistir. MacIntyre, Clement, Domyei ve
Noels’in (1998) ifade ettigi gibi, dil 6gretmenin ve 6grenmenin en temel amaci dilin
iletisim yoniinii 6n plana ¢ikarmaktir. Ogrencilere konusma ile ilgili bir 6dev
verildiginde, endise ve giivensizlik nedeni basta olmak iizere, cogu kendini ikinci dil
kullanimda basarisiz goriir. Katchen’a (1989) gbre bunun sebebi, endiselerinin dil
bilgisindeki eksiklikleriyle birleserek, kotii sonucglar iiretme ihtimallerinden

korktuklarindan kaynaklanmaktadir.

Hedeflenen dilde akicit sekilde konusmak &grenenler i¢in bu kadar
zorlayiciyken, oOgrencilerin  konusma performanslarint  degerlendirmek de,
ogretmenler icin bir o kadar zordur. Bu yiizden Ogrencilerin becerilerinin pasif
birikimlerini ortaya ¢ikaran standart degerlendirme disinda, alternatif degerlendirme
tekniklerine ihtiyag vardir (Hamayan, 1995). Ogrencilerin performanslarmi
sergilemelerinin yararlari, alternatif degerlendirmenin temelini olusturur (Chirimbu,
2013). Ogrencilerin performanslarini ortaya koyan bir degerlendirme araci olarak da

portfolyolar, yaygin ve etkili bir yontemdir (Birgin, 2003).

Portfolyo, bir 6grencinin belli bir akademik siire¢ i¢cinde tamamladigi tim
odevler koleksiyonudur (Paulson, Paulson ve Meyer, 1991). Fakat teknolojinin
ilerlemesi ile portfolyo tiirleri de degisti ve {Universiteler miifredatlarinda ve

degerlendirme yoOntemlerinde internet tabanli araclar kullanmaya basladi.
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Ogrencilerin sdzlii olmayan davramslarii da kapsayan video kayit yontemi, iletisim
kabiliyetini ortaya ¢ikarma bakimindan, konusma becerilerini 6l¢en araglardan biridir
(Lavotte, 2013). Bu ¢alisma, video kayit yontemi ile olusturulmus portfolyo konusma
Odevlerinin, Ogrencilerin konugma becerilerinin gelisip gelismedigini aragtirirken,
O0grenci ve okutmanlarin bu degerlendirme teknigi konusundaki algilarin1 ortaya
cikarmay1 hedeflemektedir. Arastirma temel olarak 2 soruya yanit aramaktadir: (1)
Ogrencilerin video kayit yontemi ile olusturulmus ¢evrimicgi portfolyo konusma
Odevlerine yonelik tutumlar1 nelerdir? (2) Okutmanlar ¢evrimici portfolyo konusma

Odevlerini, alternatif bir degerlendirme yontemi olarak nasil algilamaktadir?

Egitiminde iletisim becerileri gelistirme, akademik ve profesyonel basariyla
direk baglantili oldugundan, egitmenler sinif i¢inde konusma ¢alismalarina cok 6nem
vermektedir (Rubin ve Morreale, 1996). Bu konusma performanslarinin
degerlendirilmesi de, degerlendirme kriterleri ile iligkilidir (Mead ve Rubin, 1985).
Bu kriterleri daha net 6n plana ¢ikarmak i¢in ve ayni zamanda 6grencilerin ilgi ve
motivasyonlarin1 artirmak i¢in teknolojik ara¢ geregler kullanilmaya baslanmistir
(Carbone, 2011). Ozellikle konusma alaninda teknoloji destekli bircok calisma,
Ogrencilerin var olan yetilerini ortaya ¢ikarmakta ¢ok etkili olmustur. Video kayit
yontemi ile olusturulmus degerlendirme tekniklerinde bir¢ok arastirmaci,
isteklendirme, kisisel gelisim, kolaylik ve ilerleme takibi konusunda olumlu geri
bildirimler vermistir (Derry, Baron, Engle, Erickson ve Goldman, 2010). Bu yiizden
bu calisma, video kayit yontemi ile olusturulmus degerlendirme sekline yonelik,

Ogrencilerin ve 6gretmenlerin algilarini 6l¢cmeyi hedeflemektedir.

Calisma 6zel bir {iniversitenin Ingilizce Hazirlik Okulunda gegmektedir. Okul
yonetiminin karar1 dogrultusunda konusma becerilerinin degerlendirmesi i¢in, video
kayit ile olusturulmus portfolyo konusma &devleri uygulanmustir. Ogrenciler,
kendilerini gevrimici bir 6grenme platformunda kaydetme yoluyla, sorulan sorulara
yanit vermislerdir. Video kaydi kullanilmasindaki amag, okutmanlarin 6grencilerin
yiizlerini gorerek, gercekte performans sergileyen kisinin kim oldugundan emin
olmak istemeleridir. Bu c¢aligmada ise uygulanan yontemin kullanicilar iizerinde
biraktig etkiler ve onlarin algilar1 arastirilmistir. Uygulanan video kayit 6devleri tiim

okul 6grencilerini kapsarken, 65 okutman bu konuda geri bildirim vermistir. Ayrica

20 6grenci ve 3 okutman ile goriisme yapilmigtir. 1783 6grencinin konusma odevi

105



sonuglart degerlendirme icin kaydedilmistir. Konu ile ilgili iiniversitenin Uzaktan
Egitim Birimi ile ortak bir ¢alisma yapilmis ve destek alinmistir.

Degisik Ingilizce dil seviyelerinde bulunan &grenciler haftada bir kez, haftalik
ders miifredatina uygun hazirlanan sorulara bilgisayar karsisinda kendilerini
gorintiilii sekilde kaydetme yoluyla cevap vermislerdir. Haftalik kaydedilen bu
videolar, 6grencilerin kendi dersine giren okutmanlar tarafindan degerlendirilmistir.
Uygulamaya gore, O6grenciler liniversite biinyesinde kullanilan dijital 6grenme
platformu yardimiyla 6devlerini teslim etmislerdir. Hazirlik okulunda modiiler sistem
uygulandig1 i¢in, her 8 haftada bir 6grencilerin seviyeleri degismektedir. Modiil sonu
smavlaria gore, 6grencilerin bir list seviyeye ¢ikma ya da ayni kurda devam etme
olasiliklar1 bulunmaktadir. Bu ¢alismada kullanilan 6dev say1 ve zamani 3 modiil ile
sinirhdir; bir baska deyisle calisma 6 ay siirmiistiir. Ogrencilerin ve okutmanlarin
uygulanan bu yeni sisteme karsit algilar1 ve fikirleri bu g¢aligmanin amacim

olusturmaktadir.

Arastirmaci, ayn1 zamanda Hazirlik okulunda okutman oldugu ve cevrimici
O6grenme platformunun islemesinde, teknoloji entegrasyonu 6grenci destek birimde
calistig1 icin, bu arastirma ciddi 6nem arz etmektedir. Alinan raporlar sistemin daha

etkili ve yararl sekilde devam etmesi i¢in biiyiik veri sunacaktir.

Veri toplamada 4 farkli aragtan yararlanilmistir. Bunlarda ilki 6grencilere
uygulanan konugsma d&devlerinin degerlendirilmesi i¢in seviye koordinatorleri
tarafindan hazirlanan kriterdir. Buna gore, 6grenciler performanslart sonucu, 3 puan
tizerinden degerlendirilecektir. Konu, akicilik, dil bilgisi ve ifade basaris1 kriterlerine
gore degerlendirilen 6grencilerin, konusma ddevlerinden kazandiklar1 puanlar toplam
puanlarmimn %10 ‘unu olusturacaktir.  Ornegin, haftalik plana gére “Movies”
(Filmler) konusu sinifta tartisilirken, seviye koordinatorleri konusma 6devleri i¢in su

tiir sorular hazirlamstir:

1. Genellikle evde mi yoksa sinemada mu film izlersiniz?

2. Bugiine kadar izlediginiz en iyi film neydi? Kimler rol aliyordu? Konusu
neydi?

3. Hangisini daha ¢ok seversiniz: aksiyon filmlerimi yoksa komedi filmlerimi?
4. Sizce bir aktor veya aktrist olmak zor mudur? Neden?
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Verilen orneklerde, ogrencilerin ne tiir sorulara yonelik video kaydi yaptiklari
gosterilmistir. Bu kayitlar internet olan her ortamda yapilabildigi gibi, 6grenciler i¢in
okulda  kurulan  bilgisayar laboratuarinda, arastirmact  destegiyle de

kaydedilebilmektedir.

Bir bagka veri toplama araci ise okutmanlardan 1. Dénem sonunda alinan geri
bildirim formlaridir. Online programlar Koordinatoriiniin okutmanlar ile 1. Donem
sonunda yaptig1 toplantida, sistemi gelistirebilmek adina, bir geri bildirim formu
sunulmustur. Buna gore, kullanilan 6grenme platformunun diizeni ve isleyisi
hakkinda okutmanlarin goriisleri alinmistir. Alinan sonuglar konu bazinda kategorize

edilmis ve ¢alismanin tartisma boliimiinde veri olarak kullanilmustir.

Verilerin daha net saglandigi en dnemli araglardan biri de hem okutmanlarla
hem de &grencilerle yapilan goriismelerdir. ilk etap olarak 5 kisilik gruplar halinde
20 ogrenci ile goriisme yapilmistir. Ogrencilere, video kayit yontemi hakkindaki
algilarin1 6lcen sorular yoneltilmistir. Daha sonra 3 okutman ile goriisme yapilmis,
onlara da teknoloji entegrasyonu konusundaki ve bu yeni degerlendirme yontemi
hakkindaki fikirlerini anlamaya yonelik sorular sorulmustur. Goriismelerde,
literatiirde daha once bu konuda ortaya ¢ikmis verilere gore, alaninda uzman bir
okutman ve cevrimi¢i programlar koordinatdrii ile katilimcilara sunulmak {tizere
sorular hazirlanmigstir. Tiim goriismeler ses kayit yontemi ile kaydedilmis, daha sonr
yaziya dOniistiriilmiistiir. Ortaya c¢ikan veriler, tekrardan kendi iginde

kategorilendirilerek, tema bazinda siniflandirilmistir.

Bunlarin yaninda, aragtirmaci tarafinda hazirlanan laboratuar ziyaretgi listesi
kayitlar1 da, veri inceleme konusunda faydali olmustur. Video kayitlar1 ig¢in
bilgisayar laboratuarina gelen 6grenciler isimlerini ve smiflarini yazmislardir. Buna
gore Ogrenci sayist da, konugsma Odevlerine olan ilgiyi tartisma asamasinda veri
saglamistir. Ayrica, gene arastirmaci tarafindan bilgisayar laboratuarina koyulan
yorum defterine, 6grenciler istekleri dogrultusunda, video kayit yontemine yonelik
okulda uygulanan bu yeni sistem hakkindaki yorumlarint yazmislardir. Bu da,

Ogrencilerin fikirlerini analiz etme bakimindan faydali olmustur.
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Arastirmada elde edilen verilere goére, hem nitel hem de nicel veri analizi
yontemi kullanilmigtir. Nitel veriler, yapilan 6grenci ve okutman goriismelerinde ve
okutman geri bildirim formlarmdan elde edilmistir. Ogrencilerin portfolyo konusma
O0devlerinin sonucu elde edilen puanlar ise nicel veri analizinde yorum amagh

kullanilmustir.

Nitel veriler i¢in kullanilan okutman geri bildirim formu sonuglarina gore, 4
konuda yorumlanacak sonug¢ elde edilmistir. En ¢ok bahsedilen 1. konu sistem
tizerinde karsilasilan teknik problemler ve destek saglanmasi yoniinden gelmistir.
Internet baglant1 hiz1, bilgisayar kullanma becerileri ve yanlis uygulama sebeplerine
dayanarak, kullanicilar uygulama siiresince bazi teknik zorluklar yasamistir. Bunu da
teknik problemler adi altinda sunmuslardir. Bir¢ok okutman, uygulama Oncesinde
kapsamli bir egitimin verilmesini ve sistemi kullanmak adina alistirma yapilmasi
gerektigini belirtmistir. Ogrenme panelinin kullanma ara yiiziinii karmasik bulan baz1
okutmanlar, daha basit ve pratik bir ara yiiziin islerini kolaylastiracagini sdylemistir.
Diger bir sonug¢ da, okutmanlarin portfolyo konusma o6devlerini, 6grencilerin dil
becerilerinin gelismesi agisindan yararl bulduklaridir. Hatta bircogu 6dev sayisinin
arttirllmasindan yanadir. Ayrica konusma odevleri 6grencilerin konusma sinavi
stresini azalttigin1 ve donem sonunda yapilan siav i¢in hazirlik niteliginde oldugunu
belirtmiglerdir. Geri bildirim formlarindan alinan sonuglarda en ¢ok belirtilen 3.
kisim ise, konugsma 6devlerinin hem 6grenciye hem de okutmana zaman kazandirdigi
yoniindedir. Ogrenciler istedikleri zaman ve istedikleri yerde haftalik ddevlerini
kaydedebildikleri  gibi, okutmanlar da istedikleri ~zaman Ggrencilerini
degerlendirebilmislerdir. Bu konuda bir okutman geri bildirim formunda su yorumu
yazmistir: “Online konusma édevleri benim igin degerlendirme agisindan pratik bir
uygulamadir. Simifta aym anda bir¢ok ogrenciyi dinleyerek not vermektense,
istedigim zaman, daha rahat bir ortamda, konsantr olarak ogrencinin konusmasini

’

degerlendirmek benim icin daha iyidir.’

Son olarak, toplanan veriler gostermistir ki, okutmanlar ¢evrimici konusma
O0devleri sayesinde Ogrencilerin daha c¢ok bireysel sorumluluklarini yerine
getirdiklerini diisiinmektedirler. Puan kaybetmemek admna haftalik odevlerini

sorulmadan yapan 6grenci sayilarinin oldukca fazla oldugunu belirtmislerdir.
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Nitel veri analizi i¢in kullanilan bir diger ara¢ olan 6grenci goriismelerin de
ortaya c¢ikan sonuglar da kategoriler halinde raporlanmistir. Sorulan sorular,
akademik ve teknik yonden veri toplamaya yonelik sorulardir. Buna gore, dgrenci
goriismelerinde 3 olumlu ve 3 olumsuz sonug ortaya ¢ikmustir. Ogrenciler, ¢evrimici
konusma 6devlerinin motivasyonu arttirdigini, kisisel gelisimi tetikledigini ve puan
kazanmak i¢in kolay ve iyi bir yol oldugunu dile getirmislerdir. Motivasyon
konusunda, ozellikle yiiksek puan aldiklarinda kendilerini giivenli hissettiklerini,
caligmalarim1 tekrar izlediklerinde de, bir sonraki 6devi yapmak igin cesaret
duyduklarini soylemislerdir. Ayrica Ogrenciler, konusma becerilerini sergileme
konusunda bu ddevlerin yararli oldugunu ve kendilerine olan giivenlerinin bu sayede
arttigin1  belirtmislerdir. Siif icinde performans gosteremeyen daha ¢ekingen
Ogrenciler i¢in konusma odevleri kendilerini ispat edebilecekleri bir platform

sunmustur. Konuyla ilgili bir 6grenci, goriismelerde sunu dile getirmistir:

“Aslinda ben konusamiyorum, yani kendime giivenmiyorum. Ama bilgisayar
karsisinda konusmam gerektigini biliyorum, ekrandaki kalan siire bile beni
bu isi yapmam konusunda motive ediyor. Ayni soru bana sinif ortaminda
sorulsa belki cevap veremem, fakat video kaydi yaparken tek basimayim, bu

)

da beni cesaretlendiriyor.’

Son olarak, ogrenciler uygulanan bu yeni sistemin onlara kolay not
kazandirdigini, kur atlama endiselerine olumlu katki sagladigini vurgulamislardir. Bu
da, teknoloji entegrasyonun bu galisma sonucunda ortaya ¢ikan yeni yorumlardan
biridir.

Tiim bunlarin aksi olarak, uygulamaya yonelik bazi olumsuz sonuglar not
edilmistir. Buna gore, video kaydi yaparken ortaya ¢ikan teknik sorunlar 6grenciler
tarafindan yapilan elestirilerin basinda gelmektedir. Bu teknik problemler, internet
baglanti hizindan, 6grencilerin hatali kullanimlarindan ve sisteme yiiklenen video
sayisinin verdigi yogunluktan kaynaklanmaktadir. Bu konuda da sorulan “Kayit
yaparken ne tiir sorunlarla karsilagiyorsunuz?” sorusuna, bir 6grenci su sekilde cevap

vermistir:

“Kayit yaptiktan sonra, bir hata var mi diye kontrol etmek igin, her

zaman kendimi izlerim. Bazen oynat tusuna bastigimda sadece siyah bir
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ekran goriiyorum ve puan alamiyorum. Halbuki diizgiin sekilde kayit

yaptigima eminim ¢tinkii basindan beri kendi kayitlarimi kendim yapryorum

ve sorun yasamiyorum. Siyah ekran gordiigiim zaman hayal kirikligina
ugruyorum.”’

Olumsuz sonuglarin 2. sirasinda ise 6grencilerin yapilan video kayitlarini
gercegi yansitmayan konusma performanslari olarak gordiigli ortaya ¢ikmistir. Bazi
ogrencilere gore 2-3 dakikalik konugma videolar: ile degerlendirilme yapilmasinin
bir anlam ifade etmedigi gozlenmistir. Bunun en biiylik sebeplerinden biri de,
Ogrencilerin sorulan soru karsisinda 1-2 dakikalik arastirma yaparak, cevabi
metinlestirip, video kayd1 sirasinda okumalaridir. Bu konuda asagida bir 6grencinin

yorumu bulunmaktadir.

“Bu édeviler 2-3 dakikalik kayitlardan olusuyor ama ben 6gretmenlerin bu
kadar — az  zamanda  konusma  seviyelerimizi  anlayabileceklerini
diistinmiiyorum. Ayrica toplamda kayit icin verilen 10 dakikanin bir
boliimiinii konu hakkinda bilgi toplayip bir yere yazarak gegiriyoruz. Daha
sonra da bunlari okuyoruz. Bir¢ok arkadasim béyle yapiyor. Bu yiizden bence

bu kayitlar gercek konusma performanslarimiz degil.”

Son olarak O&grenciler, video kayitlarindan yeteri kadar geri bildirim
alamadiklarin1 ¢linkii bunun i¢in ayr1 bir ders saatlerinin bulunmadiginm
belirtmislerdir. Bu yiizden aldiklar1 puanin degerlendirmesini birebir 6gretmen ile
yapmadiklarin1 sdylemislerdir. Diger yandan, tiim oOgrenciler geri bildirim almak
istememektedirler c¢ilinkii birgogu i¢in Odevini tamamlamis olmak ka¢ puan
aldigindan daha 6nemlidir. Programin yogunlugu bazi 6grenciler i¢in bu gereksinimi

ortadan kaldirmistir.

Nitel veri analizinin 3. kism1 olan okutman goriismelerinden ¢ikan sonuglarda
temalar halinde smiflandirilmis ve yorumlanmistir. Okutman goriismelerinde,
akademik gelisim ve teknik bazli sorularin diginda degerlendirme yontemi olarak
video kaydina yonelik sorular da yoneltilmistir. Buna gore 2 tane olumlu ve 2 tane
olumsuz tema kaydedilmistir. Cogu okutman ¢evrimic¢i konusma 6devlerinin zaman

kazandirma acisindan yararli oldugunu ve Ogrencilere sorumluluk hissi
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kazandirdigim1 vurgulamistir. Buna bagl olarak bazi okutmanlarin verdigi yanitlar

teknoloji kullaniminin yararini su sekilde ortaya koymaktadir:

“Ben bu degerlendirme sisteminden faydalaniyorum c¢iinkii 6gretmenler igin
gayet zaman kazandirici bir yoéntem. Ayrica ¢evrimi¢i platformdan
ogrencilerime geri bildirim verebiliyorum. Okuduklart siirece onlara sistem
tizerinden mesaj gonderiyorum. Bana notlariyla ilgili soru sormalarina gerek

>

kalmiyor boylelikle.’

“Ogrenciler teknoloji konusunda oldukca iyiler. Bu yiizden, bir égrenci
olarak kendi sorumluluklarin aldiklar: i¢in online konugma édevlerini gayet
basarili bir uygulama olarak goériiyorum. Eger yapmazlarsa bu onlarin
secimidir, eger yaparlarsa notlarimi alirlar, iistelik gayet giizel not

kazanabilecekleri bir firsattir bu.”

Okutman goriismeleri sonucu kaydedilen olumsuz temalar ise, d6grencilerin
sistem hakkindaki elestirilerine maruz kalmalar1 ve konusma 6devlerinin, baska bir
yerden metin okunup yapilarak suiistimal edilmesidir. Bu konuda okutmanlara
yoneltilen “Ogrencileriniz ddevlerini kolay yapabiliyorlar m1? Bu &devleri hakkinda

nasil yorumlar aliyorsunuz?” sorusuna sdyle ceveplar gelmistir:

“Illk basta program hakkinda olumsuz diisiinceleri vardy, simdi alistilar.
Normalde teknoloji konusunda iyiler ama konu odevlere gelince daha ¢ok
sikayet ediyorlar. Her seyi hatirliyorlar fakat teknoloji ve odev birlesiminde
cogu seyi unutuyorlar. Ayrica ¢evrimi¢i programlar boliimii ile sorunlarin

paylasmada ¢ok tembeller. Size gelip yardim istemiyorlar.”

“Bazen kopya c¢ekiyorlar, onlari izlerken anlayabiliyorum. Baska bir yerden
okuyorlar. Bunun sebebi ¢ok fazla siirelerinin olmasi. 10 dakika uzun bir
stire, bunu kotiiye kullaniyorlar. Eger canli bir kayit olsa, bunu engellemek

i)

igin onlart wyarirdim.’

Bulgularin diger kaynag1 da bilgisayar laboratuarina gelen 0grenci sayisi ile

iligkilidir. Buna gore bakildiginda, haftalik laboratuara kayit yapmak icin gelen
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ogrenci sayist ortalama 320 kisidir. Ozellikle hafta sonuna dogru &devini
tamamlamak i¢in gelen Ogrenci sayis1 artmaktadir c¢linkii haftalik 6devler Cuma
aksami son bulmaktadir. Giinliik laboratuara gelen ortalama 6grenci sayisi 30 iken,
bu rakam Cuma giinleri 120 ye ¢ikmaktadir. Bu da gosteriyor ki, 68renciler bu
Odevlerin teslimi konusunda olumlu davranis gelistirmislerdir.

Tiim bu veriler dogrulusunda, ¢aligmada ortaya ¢ikan bulgular genel olarak
kullanicilarin ¢evrimigi konugsma o6devleri hakkinda olumlu goriisler barindirdigini
gostermistir. Bir¢cok katilime1 video kayitlarinin konusma becerilerini gelistirmesi
acisindan yararli oldugunu séylemistir. Reese ve Levy’nin (2009) ve Goldsmith’in
(2007) c¢alismalarmin ortaya ¢ikardigr gibi, portfolyo &devleri 6grencileri
degerlendirmek ve 6grencilerin ¢alismalarin etkinligini 6lgmeleri i¢in iyi bir yontem
olarak kabul edilmistir. Ayn1 zamanda, sonuglar c¢evrimi¢i konusma odevlerinin
egitimcilere, Ogrencilerinin gelisimini takip edebilmeleri i¢in yardimci oldugunu
belirtmistir. Bu bulgu, Cole ve ark.(2000) ve Stefakanis’in (2002) vardigi, portfolyo
konusma odevlerinin 6gretmene, Ogrencilerin gelisimini gozlem firsati verdigi
sonucuyla paraleldir. Diger yandan, bu calismada teknoloji entegrasyonu bazi
ogrenciler i¢in performans degerlendirme asamasinda gereksiz bir yontem olarak not
edilmis ve 0grencilerin 2 dakikalik bir video kaydinin gerc¢ekeiligine inanmadiklar
ortaya c¢ikmistir. Fakat Yamkate ve Intratat’a (2000) gore cevrimigi portfolyo
konusma odevleri sayesinde Ogrencilerin sunum becerileri, hazirlanma ve pratik
yapma arasindaki baglantiyr kesfettikleri i¢in, gelismektedir. Mevcut calisma ile
Yamkate ve Intratat’in (2000) arastirmasi arasindaki fark ise video kayit siireleridir.
Ogrencilerin  kaydettigi 2-3 dakikalik videolar, onlara daha uzun sunumlar

yapabilmek icin alistirma sans1 tantmamaktadir.

Bir diger konuda, ogrencilerin konusma 0Odevlerini tamamlamalarinin,
konusmalarimin igeriklerinden daha onemli oldugunu distinmeleridir. Bu bulgu,
Baki’nin (2007) calisma sonucuyla ortiismemektedir. Arastirmaci, 6grencilerin
gelisim siireglerinde elde edilen verinin toplanmasi, gozden gecirilmesi ve
saklanmasinin, takip ve degerlendirme acisindan énemini vurgulamistir. Ogrenci ve
okutman goriismelerinde beliren diger bir nokta da, ¢evrimici konusma 6devlerinin
stresi azalttiglr yoniindedir. Video kayitlar1 6zellikle ¢cekingen dgrenciler i¢in pratik

yapma imkéan1 sunmaktadir. Bu bulgu, Wang ve Chang’in (2010) ¢aligsma sonucu ile
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paralellik gostermektedir. Kendi video kayitlarin1 izlemelerinin, iiniversite
diizeyindeki 6grencilerin konusma endiselerini azalttig1 ortaya ¢ikmustir.

Okutman goriismelerinin  sonucunda, video kayit yontemi ile Ogrencileri
degerlendirmenin zaman kazandirici ve pratik bir yontem oldugu vurgulanmustir.
Derry, Baron, Engle, Erickson ve Goldman’da (2010) ayrica, performans
degerlendirmesi yaparken kolay ve rahat yontemleri gbz Oniinde bulundurulmasi

gerektigini belirtmislerdir.

Tim veri kaynaklarindan elde edilen bulgularda en ¢ok ortaya ¢ikan konu
teknik zorluklar nedeniyle kullanicilardan gelen sikayetler olmustur. Hem 6grenciler,
hem okutmanlar kayit ve degerlendirme sirasinda karsilagtiklart zorluklari dile
getirmis, bunlarin kendilerini olumsuz etkiledigini sOylemistir. Bu sikintilar
ogrencilerin Ingilizce dil seviyelerinin diisiik olmasiyla baglantili olabilir.
Okutmanlar gerekli bilgileri sinifta vermelerine ragmen, 0grenciler zaman zaman
sorun yasamaya devam etmistir. Diger bir sebep de, 6grencilerin bu yeni teknoloji
kullanimina asina olmamalar1 ve zamana ihtiya¢ duymalaridir. Fakat portfolyo
konusma 6devleri akademik yilin basinda basladigi i¢in, ilk etapta zorluk yasamalari

olas1 bir sonugtur.

Bu calismada ortaya c¢ikan ve diger calismalarda rastlanmayan bir sonug ise
ogrencilerin konusma Odevlerini kolay not alabilecekleri bir ydntem olarak
belirtmeleridir. Haftalik olarak verilen ve degerlendirme kriterleri belli olan bu
odevler ¢ogu Ogrenci i¢in tamamlandiginda, seviye sonu sinavlarinda etkili bir rol
almaktadir. Bu yiizden, 6grenciler ¢evrimi¢i ddevler hakkinda olumlu diisiincelere
sahip olduklarni belirtmislerdir. Bu ayrica bilgisayar laboratuarina gelen 6grenci
sayist ile de kanitlanmustir. Ogrencilerin ddevlerini teslim edebilecegi son giin Cuma
oldugu i¢in hafta sonuna yakin gilinlerde kayit yapmak i¢in bilgisayar laboratuarina
gelen 6grenci sayist ciddi bir artis gdstermektedir. Sunu belirtmek gerekir ki, ¢ogu

problemin nedenleri baginda 6grencilerin bu konuda gecikmeleri gelmektedir.

Ozet olarak, ¢evrimi¢i portfolyo konusma &devleri, okutmanlarin
Ogrencilerine sozli iletisim becerilerini 6gretmek ve bu becerileri degerlendirmek
icin yararli araglardir. Iyi bir sekilde Ingilizce konusabilmek, akademik ve kisisel

gelisimi etkilemektedir ve egitimin iletisim yonii de bu gelisimlerle baglantilidir
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(Rubin & Morreale, 1996). Baz1 diizenlemeler ve gelistirmelerle, ¢gevrimici portfolyo
konusma odevleri, bireysel degerlendirme, bire bir geri bildirim ve motivasyonu

arttirmada kullanilabilir.

Bu aragtirmadaki en biiyiik engel bir odak grubunun belirlenmemis olmasidir.
Hazirlik okulundaki modiiler sistem, belli seviyedeki ayni 6grencilerle calismayi
imkansiz kilmistir. Bu yiizden, uygulamanin basindan itibaren tim ogrencilerin
konusma 6devlerinin puanlar kaydedilmistir. Diger bir kisitlama da, 6n ve son alg1
caligmast  yapilmamasidir. Buna baghh  olarak algi  degisimi  konusu
yorumlanamamistir. Son olarak, eger diger tiniversitelerde uygulanan video kaydi ile
olusturulmus portfolyo konusma 6dev verileri mevcut olsaydi, sonuglar karsilastirilip

baglanti kurulabilirdi.

lleride yapilacak arastirmalar icin katilimcilarin algilarindaki degisimleri
takip etmek adina On-test ve son-test yapilabilir, ortaya ¢ikan bulgularda degisim
kolaylikla yorumlanabilir. Ayrica bir odak grubu secilerek, dgrencilerin konusma
performanslarindaki basar1 degisimi gozlenebilir. Bu da ¢evrimigi portfolyo konusma
Odevlerinin etkileri hakkinda daha net bir bilgi sunabilir. Sonu¢ olarak, teknoloji
destekli degerlendirme yontemlerinin performans becerilerini arttirma konusunda da

etkinligi arastirilip, farkl tartisma konulari ortaya ¢ikarilabilir.
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