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ABSTRACT

STUDENTS’, TEACHERS’ AND PARENTS’ PERCEPTIONS OF AFTER
SCHOOL ONLINE COURSE: ACASE STUDY IN AMIDDLE SCHOOL

Yalavacg, Gamze
Master’s Thesis, Master’s Program in Educational Technology

Supervisor: Assist. Prof. Yavuz Samur

August 2015, 142 pages

This study analyzes students', teachers' and parents' perceptions of after school online
courses undertaken at a private middle school run by an institutional private school
which manages several campuses across Turkey. The course was created in order to
support students out of school, by helping them to revise the lessons they had taken
in school. The lessons are sometimes offered to massive number of students at a time
synchronously. These after school online courses were named as "e-etude" by the
institution providing them, and students could choose to take these online courses to
help them revise the topics covered, and to engage in extra practice at home. These
"e-etudes” ran on weekday evenings and covered five main subject topics:
mathematics, science, Turkish, social studies and English. They were produced at
one or a couple of the school's campuses, and students from different parts of Turkey

connected to the lessons in real time.

In this study, students’, teachers’, and parents’ perceptions and expectations of and
comments about their experiences with the e-etude courses were investigated.
Through questionnaires, interview questions, and structured observation checklists
both qualitative and quantitative data were collected from students, teachers, and

parents.



The results of this study show that both students and teachers prefer face-to-face
lessons to online lessons. Their thoughts were that these online after school lessons
can be beneficial to students only if they are implemented in small groups and if the
lessons' instructional design is structured in such a way that the courses become more
enjoyable. However, the parents' attitudes are that these online lessons are helpful for
their children.

This study may contribute to similar future research studies of online and distance
learning by revealing the upsides and downsides of this blended learning
environment with recommendations offered. It also may help researchers applying
similar observational studies in primary or middle schools by its descriptions of the
challenges encountered and its suggestions regarding the data collected from

students, teachers and parents.

Keywords: Virtual Classrooms, Blended Learning, Massive Online Courses,

Synchronous Online Lessons, Perceptions
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STUDENTS’, TEACHERS’ AND PARENTS’ PERCEPTIONS OF AFTER
SCHOOL ONLINE COURSE: ACASE STUDY IN AMIDDLE SCHOOL

Yalavacg, Gamze
Yiiksek Lisans, Egitim Teknolojileri Yiiksek Lisans Programi

Tez Yoneticisi: Yrd. Dog. Dr. Yavuz Samur

Agustos 2015, 142 sayfa

Bu c¢aligsma, 6zel bir okulda gerceklestirilen okul sonrasi ¢evrim i¢i dersler hakkinda
ogrencilerin, Ogretmenlerin ve velilerin algilarim1 arastirmaktadir. Okul sonrasi
yapilan ¢evrim ici dersler, 6grencilere okulda 6grendikleri konularda, okul disinda da
destek vermek amaciyla tasarlanmistir. Derslerin bazilart ayn1 anda ¢ok kalabalik
gruplara sunulmaktadir. Bu sebeple kitlesel ¢evrim i¢i kurslara bir 6rnek olarak
gosterilebilir. Okul sonrasi yapilan bu ¢evrim igi dersler kurum tarafindan e-etiit
olarak adlandirilmistir. Ogrenciler okulda yapilan konular tekrar edebilmek ve evde
ek calisma yapabilmek i¢in bu derslere goniillii olarak katilmaktadirlar. Arastirma,
Tiirkiye’nin farkli yerlerinde birgok kampiisii bulunan kurumsal bir okulun sadece
bir okulunda yiiritiilmiistiir. Cevrim i¢i dersler hafta i¢i aksamlar1 bes ana ders
dalinda; Matematik, Fen, Tiirk¢e, Sosyal Bilgiler ve Ingilizce, yapilmis ve okulun bir

ya da bir ka¢ kampiisiinden diger kampiislere es zamanli olarak yaymlanmigtir.

Ogrencilerin, gretmenlerin ve velilerin bu dersler hakkindaki algilar, beklentileri ve
yorumlar1 arastirilmig, anketler, goriisme sorular1 ve goézlem formlar1 kullanilarak

hem nitel hem de nicel veri toplanmistir.

Sonuglar hem Ogrencilerin hem de Ogretmenlerin yiiz yiize yapilan geleneksel
dersleri ¢evrim i¢i derslere tercih ettiklerini gdstermistir. Bu derslerin, ancak daha az

kisilik gruplarla ve daha ilgi ¢ekici bir 6gretim tasarimi ve materyaller kullanilarak

Vi



yapilirsa basarili olabilecegi sonucuna varilmigtir. Ancak, veliler genel olarak bu

derslerin 6grenciler i¢in oldukga yararli oldugunu ifade etmislerdir.

Bu durum caligsmasi, ¢evrim i¢i ve uzaktan dgrenme ile ilgili yapilacak olan benzer
calismalara destek niteligindedir. Ogrenciler, 6gretmenler ve velilerden toplanan
veriler ve varilan sonuglar sayesinde gelecekte bdyle bir uygulama kullanacak ya da
aragtiracak arastirmacilara da Kkarsilasilabilinecek zorluklar ve uygulanabilecek

Oneriler ile 151k tutacaktir.

Anahtar kelimeler: Cevrim I¢i Ogrenme, Harmanlanmis Ogrenme, Eszamanlh

Dersler, Kitlesel Kurslar, Ogrenci, Ogretmen ve Veli Algilari
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Chapter 1: Introduction
1.1 Overview

This study is divided into five chapters. The introduction (Chapter 1) includes
an overview of the study and then identifies the problem, the theoretical framework,
the research questions, the purpose, and the significance of the study. Definitions of

relevant terms are also included.

The second chapter, a literature review, defines educational technologies,
online learning, distance education, blended learning, virtual classes, after school
online lessons, and K-12 level distance and online learning. It also defines
specifically what students’, teachers' and parents' perceptions are, and summarizes
previous studies in this field. This chapter also categorizes those elements of online

courses that are to be analyzed in this study:

Instructional design, content, and the course resources
Course technology and support

Students’ participation, interactions and collaborations

v vV VvV

Feedback, assessments, and evaluations

In the methodology section, Chapter 3, the research design, its participants, the
instruments used, the data collection procedures, the process of data analysis, issues
of validity and reliability, and the limitations and delimitations of the study are
presented. This chapter also describes the design of the course that was analyzed in
this study. The results are described in Chapter 4, including a detailed analysis of the
data and an explanation of the analyses' results. In this chapter, both the qualitative
and quantitative results are explained in relation to the research questions. Finally,
Chapter 5 includes the study's major findings, a discussion and recommendations for
further research.

1.2 Theoretical Framework

The rapid development of the internet has changed individuals' lives in terms
of their being able to access information any time, any place (Hoon, 2008). Internet
usage has increased notably over the recent years, and has affected chosen methods

of information delivery (Aggarwal & Bento, 2002).



With the sweeping developments of the internet, everything has changed, in all
aspects of our lives, including education (Motteram, 2013). As we follow these
changes closely, it seems we have to find a way of using technology in each domain
of our lives (Sethy, 2008). Especially in the twenty-first century, education has
become influenced by information and communication technologies, in the same way

that other domains have previously been (Akkoyunlu & Yilmaz, 2005).

People now need to learn more just to get by and, as a result of this; institutions
are becoming compelled to provide an environment in which they can provide more
information (Shaw, 2010). Because of these changes, the twenty-first century has
already been named "the information age". Educational institutions have had to adopt
themselves to this information age, too (Karoglu, 2009). Therefore, educational
technologies have become a way of using internet and computer technologies to

provide interesting and creative learning environment (Aslan, 2010).

One of the most common ways of using technology in education is online
learning as an alternative to traditional, face-to-face education (Yang & Cornelius,
2004). It is more cost effective and convenient than traditional face-to-face lessons,
with more learners being able to benefit from an online lesson (Wattakiecharoen &
Nilsook, 2012). Further, with online learning, students do not need to be present at
some particular place in order to be able to complete a course (Richardson & Swan,
2003).

On the other hand, online learning environments have disadvantages as well as
their advantages (Karaoglu, 2009). In traditional classrooms, learning is comprised of
both written and spoken language. However, with online education learning is mostly
based on written communication (Su, Bonk, Magjuka, Liu, & Lee, 2004). It is
claimed that online or web-based education's lack of face-to-face interaction makes it
less effective than traditional classroom learning (Richardson & Swan, 2003). To
overcome these inevitable disadvantages and to make such learning more effective,
blended learning environments seek to combine the strengths of both traditional and

online learning environments (Orhan, Altun, & Kablan, 2004).

Blended learning creates an educational environment combining both online
and face-to face learning (Staker, 2011). They maximize the advantages of online

materials by maintaining the motivational effects of group learning and teacher



support (Tomlinson & Whittaker, 2013). The research studies conducted by leading
institutions such as Stanford and the University of Tennessee have shown that
blended learning is more effective than both traditional education and online
education (Singh, 2003).

Looking over recent research studies in the field of education, it is obvious that
blended learning has become popular in all levels of education (Y1, 2014). Further, it
has been foreseen that, as in the other educational levels, in primary and middle
schools blended learning will soon come to gain considerable importance
(Sarisepetci & Cakir, 2014). With this in mind, educational institutions should enable
and prepare their students and teachers for the adoption of such systems (Gagnon,
2014).

Many students, across all different educational levels - primary, secondary and
university - are now taking hybrid, blended and mixed mode online courses.
However, students' perceptions of these online courses are one of the most important

criteria that need to be questioned (Picciano, 2002).
1.3 Statement of the Problem

Various technology-supported lessons are now being used to enhance students’
achievements and engagement (Motteram, 2003). Online and virtual learning
environments offer opportunities for accessing education from any place at anytime
(Gedera, 2014; Stacey & Wiesenberg, 2007). With these opportunities educational
institutions have a chance to reach massive number of learners at a time (Springs,
2015). Massive synchronous lessons have been very popular with these purposes all
around the world. Many studies are being undertaken to understand whether they are
effective. However, the effectiveness of these massive synchronous lessons and how
they should be implemented are still being questioned (Chen, Barnett, & Stephens,
2013; Krause & Lowe, 2014).

When the main focus is on learning, students' and teachers' perceptions come to
be of primary importance (Carman, 2005). It is believed that more effective online
lessons in support of the curriculum can be designed through an analysis of factors
which have effects on students’ and teachers’ attitudes towards the course (Ozan,
Wuensch, Kishore, Aziz, & Tabrizi, 2011; Smith, 2013). Additionally, when looking

over the previous studies that have investigated students’ perceptions, there remains



a gap in the literature in terms of perceptions of K-12 students, teachers, and their
parents (Shaw, 2010; Stacey & Wiesenberg, 2007). Herewith, this study will analyze
a middle school students’, teachers' and parents’ perceptions of after school online
lessons which are undertaken as massive synchronous courses and investigate the

factors affecting their perceptions.
1.4 Purpose

The purpose of this study is, from the students, teachers and parents’ points of
view, to evaluate the effectiveness of after school online lessons as grouped into four
main categories: (1) the design of the instructions, its content and its resources; (2)
students’ participation, interactions and collaboration; (3) course technology and
support; (4) feedback, assessment and evaluation. The further aims of this work
include exploring the factors affecting students', teachers' and parents’ perceptions of
after school online courses, discovering whether these lessons are useful for the
students, and to guide those researchers and practitioners seeking to undertake
similar studies, who already completed such work, or who wish to use this analysis
to improve their existing courses. In addition, possible drawbacks to such lessons and

courses will be identified.
1.5 Hypotheses / Research Questions

This study was designed to answer the following questions:
1. What are the students’ perceptions of ASOC?

1.1. What are the students’ perceptions of design of instruction, content &

resources?
1.2. What are the students’ perceptions of course technology and support?

1.3. What are the students’ perceptions of participation, interaction and

collaboration?
1.4. What are the students’ perceptions of feedback and assessment?
2. What are the teachers’ perceptions of ASOC?
2.1. What are the teachers’ perceptions of design of instruction, content &

2.2. What are the teachers’ perceptions of course technology and support?



2.3. What are the teachers’ perceptions of participation, interaction and

collaboration?

2.4. What are the teachers’ perceptions of feedback and assessment?
3. What are the parents’ perceptions of ASOC?
1.6 Significance of the Study

This study focuses on the effectiveness of a specific after school online
synchronous course, here named "e-etudes”, based on the perceptions of a middle
school's students, teachers and parents. There are many research studies which
investigate the effectiveness of traditional face-to-face after school practice lessons
and just online or synchronous lessons but this study is significant since it

investigates the perceptions of online and synchronous after school lessons.

The lessons are sometimes offered to massive number of students and it was
found in the literature that the effectiveness of the massive synchronous lessons is
still being questioned and there is no certain answer (Chen, Barnett, & Stephens,
2013; Krause & Lowe, 2014). With the help of the data collected in this case study
the perceptions of students, teachers and parents on these massive online lessons will

also be analyzed and this will enlighten the other future research studies.

Also the perceptions of higher education students regarding blended, online
and virtual learning have been investigated in many research studies, but there is a
scarcity of similar research studies on elementary and middle school level students’
perceptions (Cavanaugh et al., 2014; DiPiedro et al., 2008). Additionally, in many
research studies, students’ perceptions were the focus. However, this study also
includes teachers’ and parents’ perceptions. As a result of this study, administrators,
teachers, and instructional designers can come to take advantage of its results

describing how students perceive these learning experiences.
1.7 Operational Definitions

Traditional Learning Environment: An education environment where the

students take lessons in a physical building at a specific time.

Online course: A method of delivering educational information via the

internet instead of in a physical classroom.



Blended Learning Environment: A formal education environment in which a
student learns at least one part through delivery of content and instruction via digital
and online media with some element of student control over time, place, path, or
pace. In this study blended learning environment is provided by offering
synchronous online after school lessons to support the curriculum of face-to-face
lessons. Although face-to-face lessons are dominant in this course the characteristics

of the course fits in blended learning environment.

Face-to-face Learning Environment: An education environment where the

social interaction carried out without any mediating technology.

After School Online Course: The course which provides online synchronous

lessons when school finishes and the students arrive at home.

E-etude: After school online lessons for practicing conducted synchronously

when the students arrive at home.

Synchronous: Communication which takes place online between two or more
people at the same time, but not necessarily in the same place with the help of

technology.

A-synchronous: Communication where the message is not sent and received
simultaneously, in which there is a time delay between a message being sent and

received.

Perception: A process where we take in sensory information from our
environment and use that information in order to interact with our environment.
Perception allows us to take the sensory information in and make it into something
meaningful. In this study the perception is the effectiveness of the process of taking

information and interiorizing and individualizing it.



Chapter 2: Literature Review

In this chapter the literature related technology in education, online learning
environments, blended learning, virtual classrooms, virtual learning in K12 level,
optimum class sizes, MOOC:s, after school online lessons, perceptions in online or
blended courses, elements in an online course such as: (1) design of instruction,
content, resources, (2) course technology and support, (3) participation, interaction

and collaboration, (4) feedback, assessment and evaluation.
2.1 Technology in Education

“Do not train a child to learn by force or harshness; but direct them to it by
what amuses their minds, so that you may be better able to discover with accuracy

the peculiar bent of the genius of each.” — Plato

The world that we are living in is changing infinitely. The speed of the changes
is so fast that sometimes it is difficult to follow (Sethy, 2008). To be able to move
hand in hand with these changes we have to follow the developments in technology
very closely (Pallilonis & Filank, 2009). Everyone agrees with the fact that
technology has settled in the center of our lives without any doubts. No one can think

a life without technological means (Yaratan & Kural, 2010).

Especially with the invention of internet, the nature of society has been
changed drastically (Karoglu, 2009). This has affected the way of reaching the
information which has become available at any time from any place to any Internet
user (Aggarwal & Bento, 2000). According to Yaratan and Kural (2010), over the
last decades while every single bit of our lives got affected by the technological
improvements; education has represented a prominent field affected by technological

developments.

Information and communication technologies began developing with the rapid
growth of technology in the 21st century and this affected education as it influenced
many other fields (Akkoyunlu & Soylu, 2006). In this new technology age, the more
information people need, the more ways of reaching information the institutions need

to provide (Karoglu, 2009). The teachers and educational institutions have started



integrating technology into their curriculums to promote students’ engagement

(Margulieux, Bujak, McCracken, & Majerich, 2014; Watson, 2011).

The face of education has started being changed with the use of web
technologies in learning environments. It provided the learners new learning
experiences which were nonexistent before (Sher, 2009). Today, learning is no more
restricted to a physical space. Computers and the Internet have moved out of the
school walls, giving students more chances to customize their instruction, to access
distant resources, to get additional help and participate in learning more (Spellings,
2008). Computers and internet have become essential for learning and the generation
who started using technology and internet since the early ages refers to internet for

various educational purposes (Singhasem, Wattakiecharoen, & Nilsook, 2012).

In the 21st century, various technologies available for use in education and
teaching have become very diverse (Motteram, 2003). There are many ways that we
can integrate technology in education.

2.2 Online Learning

Due to the competitive environment among the students in recent years, more
achievement is expected from students and teachers, yet everyone has less time than
before with the increasing rush of our lives (Gagnon, 2014). As Akkoyunlu and
Soylu (2008) stated, in online learning environments the instructional materials are
transferred electronically or through the Internet where the teacher and the learner do

not need to be in the same environment and this saves time.

Online learning offer limitless opportunities such as flexibility (Gedera, 2014;
Stacey & Wiesenberg, 2007) and interactive and collaborative communication which
seems as a unique feature to face-to-face learning environments (Sher, 2009). By
offering access to resources and educators not locally available, they give precious
opportunities for students who are not able to attend traditional schools because of
some obstacles; such as living in a remote area, having some responsibilities at
home, travelling costs, and transportation problems or cultural and traditional values
(Sher, 2009). In addition to this also the teachers have opportunities of serving more
students than in a classroom environment (Cavanaugh, Gillan, Kromrey, Hess, &
Blomeyer, 2004).



In spite of all these opportunities online learning offer, there are many concerns
such as isolation, social development of students, and lack of physical
demonstrations about using these methods in education (Cavanaugh et al., 2014).
Blended learning provides an opportunity to overcome these problems by combining
traditional and online learning environments (Marsh, 2012; Singh, 2003).

2.2.1 Blended learning. Blended learning is a learning environment which
combines online activities with face-to-face learning (Akkoyunlu & Soylu, 2006;
Tomlinson & Whittaker, 2011). It provides a link between the students, teachers and

classrooms situated in different places to enhance learning (Caravias, 2014).

Another blended learning definition:

Blended learning is any time a student learns at least in part at a supervised
brick and-mortar location away from home and at least in part through online
delivery with some element of student control over time, place, path, and/or
pace (Stalker, 2011, p.5).

Blended learning is not a new approach. Before the invention of technology
teachers and learners used to blend teaching and learning strategies and use more
than one method or approach (Marsh, 2012). Masie’s (2002) study proves that
people cannot learn only with one method and as Carman (2005) mentioned people

perform better when they have more than one learning environment.

It is obviously understood that a single mode of instructional delivery do not
provide enough choices, learner engagement, adequate interaction, relevance, and
context needed to ensure a successful teaching and learning environment (Singh,
2003). Due to these needs, researchers and instructional designers tried to find a way
for combining different information delivery modes (Marsh, 2012; Singh, 2003). To
make the learning independent, sustainable and ever growing blended learning aims
to provide realistic practical opportunities for learners and teachers. (Hermann-
Nehdi, 2009) Except of these great opportunities it has some drawbacks as well
(Caravias, 2014).



2.2.1.1 Advantages of blended learning. Blended learning has gained
importance lately for both practitioners and researchers in education field with the
development of technology, and then face-to-face lessons and online lessons are
combined (Akkoyunlu & Soylu, 2006; Kudrik, 2009). This is important for students’
engagement and motivation through taking the learning out of the walls of the

classroom and gives the learners more chance to learn (Gagnon, 2014).

According to Caravias (2014) and Marsh (2014), there are various advantages

of blended learning:

lack of dependence on the time constraints
meeting students’ different needs and learning styles
improved engagement, flexibility in teaching and learning

more individualized learning experience

v V. VvV vV Vv

provides a less stressful practice environment,

> helps students develop valuable and necessary twenty-first century
learning skills which are the technology and digital age literacy, inventive thinking,
effective communication, and high productivity (CEO, 2001)

Besides, the study conducted by Gagnon (2014) states that the learners believe
that they learn better in a blended course than a traditional course. In another similar
study by Karimi and Ahmad (2003) shows that the students have high level of
satisfaction, enjoyment and accomplishment in a blended course comparing to a

traditional learning environment.

2.2.1.2 Disadvantages of blended learning. There are some challenges and
disadvantages of using online learning environments in traditional educational
institutions as well as the advantages stated above. One of them is the adaption of
this learning environment in a traditional school. Students may have difficulties in
getting used to this new element. Also, arranging the right time suitable for both
students and teachers is considered as a vital challenge since the face-to-face

education is going on in a rigid schedule (Alebaikan & Troudi, 2009).

Also technical and Internet problems are the major challenges to fulfill a
successful learning. The students may find the instructions difficult to follow and

they may need immediate support. In addition to this, it is believed that e-learning
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facilitates cheating and plagiarism, since the students see each other’s answers and

works (Zumor, Refaail, Eddin & Al-Rahman, 2013).

2.2.2 Virtual classrooms. The challenges in education such as time and place
constraints have increased the need of using virtual learning environments
(Cavanaugh et al., 2014). Virtual classrooms offer a learning environment in which
the instructors and learners can be in different places at the same time, and allow the
instructor to archive the event for later viewing. Schools and classrooms using virtual
learning environments are increasing and becoming more and more popular
(DiPiedro, Ferdig, Black, & Preston, 2008).

Woodall (2012), listed the advantages of virtual classrooms as, there is no need
to be in the classroom, opportunity to interact with the teachers simply by raising
hand with a click on a button, contacting with peers, and presenting information,

sharing documents via internet.

On contrary Posey, Burgess, Eason and Jones (2010) listed disadvantages of
virtual classes as the factor of time, everyone should be online at the same time and
this makes it similar to traditional classrooms, lack of interaction, possible technical
problems, need of designing instruction suitable for virtual environment, adopting

teachers and students to this environment (with trainings if needed).

2.2.2.1 Virtual learning in K12. According to Bargh and McKenna (2004),
with the invention of internet the technology and internet usage amongst children
increased at an extreme rate. The generation born in 90s and raised in 2000s is
accepted as Generation Z (Palley, 2012; Tulgan, 2013). They are the first generation
who was born into a totally wired world. They are online and connected more than
any generations before (Palley, 2012). For this digital native generation the world has
always been connected and information has always been available when they need it
(Singh, 2014). As a result of this they are capable of doing anything online more

easily than the previous generations (Palley, 2012).

The parents and educators have started worrying and complaining about the
amount of time the children and teenagers spend on internet. There are remarkable
increasing concerns about the negative effects of internet on their educational lives

(Cavanaugh et al., 2014). Many education critics place technology and education on
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opposite sides, pitting education against these virtual interactions. Something is

missed out in this dilemma; they can work together very well (Alvarez, 2007).

Despite online learning is a relatively new endeavor in the K-12 arena, it is
extending quickly, with increasing numbers of institutions providing services and
more students willing to participate (Spellings, 2008). According to Jones (2012) in
2012 preference of online schools among K12 grade students has increased by 25%.
Some parents choose these online schools since their children struggle in traditional

education environments; others for flexibility of these schools.

Most of the educational institutions have started using online courses and/or
lessons in their curriculums. Especially at universities distance education
departments have started having an important role for students from other countries
or cities (Alebaikan, 2010). There are many research studies on online education
implemented within higher education institutions done but there isn’t much research
on online teaching and learning in K12 level (Cavanaugh et al., 2014; DiPiedro et al.,
2008).

Virtual learning has the potential to improve the quality of instruction, while
increasing productivity and lowering costs. Virtual or online learning is
revolutionizing K12 education especially in America (Lips, 2010). Many schools
offer hybrid or blended courses that combine face-to-face with online learning
however there are many schools which are based on just online learning. In fact most
programs serve high school students; there are a small number of middle school
offerings (Lamp & Callison, 2005).

US Department of Education presented Evaluation of Evidence-Based
Practices in Online Learning, Meta-Analysis and Review Report of Online Learning
Studies in 2010. The research studies including 44 studies involving postsecondary
students and seven studies involving K-12 students showed that students who took
all or part of their class online performed better, on average, than those taking the
same course through traditional face-to-face instruction. However the blended
learning environments were found more effective than only online courses. Also the
research studies conducted revealed that asynchronous distance education has more

advantages than synchronous distance education.
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Another report on Virtual Schools in the US published by National Education
Policy Center also claimed that virtual schools have been commonly preferred by the
learners recently. There are different modes of virtual schools such as only online or
blended, synchronous or asynchronous. The report concluded that “No reliable
research has yet demonstrated under what conditions, in what format, and in what
specific ways virtual schools may present an advantage over existing bricks-and-

mortar schools.”

2.2.2.2 Optimum class sizes in virtual classes. The class size is really crucial in
virtual classes especially in K12 level. The optimal size of a virtual class idea
changes according to the administration and instructors points of views. According to
administrations economically there is no burden of adding more and more students
into the class since there is no desk or chair. On the other hand the instructors believe
that small size of classes are more effective in instruction delivery. (Bettinger, Doss,
Loeb, & Taylor, 2014; Orellana, 2006)

According to Orelana (2006) determining optimal class size for online classes
is very complex and depends on various factors such as the instructors, instruction,
design, delivery, interaction level and administration. Arzt (2011) mentioned that
class size recommended in an online lesson is 12 to 21 if the interaction level is
considered as primal. The reason of limiting the class size of a virtual class is
disruptive peers. The learners get affected from their disruptive peers in a negative
way this influences the learning adversely. Also the pace of the lessons slows down
because of congestion. An empirical research study carried out by Bandiera,
Larcinese, and Rasul (2010) claimed that the class size has an influence on academic
achievement. The results of the study which compares the class sizes and academic
achievement of the students revealed that larger classes reduce students’ academic

achievement.

Whereas in Bettinger, Doss, Loeb and Taylor’s (2014) study the increase in
the number of students take part in an online course did not affect the learning much.
There has been small affects on their learning outcomes when the access is

broadened at 10%. The study claims that the accessibility and flexibility of these
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courses are more important than the size of the classes as long as the quality of the

product is preserved.

2.2.3 Synchronous online lessons. Virtual classrooms offer an opportunity to
learners and educators to communicate synchronously using features such as audio,
video, text chat, interactive whiteboard, and application sharing (Martin & Parker,
2014). “Synchronous learning is live, real-time (and usually scheduled), facilitated
instruction and learning-oriented interaction” (Murray, 2007, p.1). Synchronous
online lessons are those that require students and instructors to be online at the same
time in order to have a lesson. Lectures, discussions, and presentations take place at a
specific hour. The synchronous learning environments include all other modes of
instruction in enabling students to simultaneously integrate visual, auditory and

kinesthetic processes (Hastie, 2007).

In synchronous learning there are many chances of communication. It was
revealed from the researches that synchronous lessons engage students more thanks
to the real time communication between the students and teachers. The participants
feel like they are talking as if they are in a face-to-face learning environment. At this
point one thing is crucial the communication motivates the learners only if the class

size is not too big (Hrastinski, 2008).

Fostering a learning community is one of the biggest benefits of synchronous
learning. Because the learner feel like they belong in a community and this engages
them more (Murray, 2007). Also, synchronous learning environments offer many
authentic and engaging activities supporting higher level of learning compared to

purely asynchronous modes (Hastie, Chen & Kuo, 2007).

Another advantage of synchronous learning is decreasing the classroom
management problems. These environments balance the learning dynamics and give
a participation chance to everyone (Murray, 2007). It is also cost effective.
Synchronous learning environments are much cheaper than face-to-face learning
environments. It is available to everyone at any time and the lessons can be recorded
and reused (Clark & Mayer, 2011).These learning environments also encourage the
interaction and increases peer-to-peer and peer-to-teacher communication via
chatting area. (Hyder, 2007)
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A disadvantage of synchronous learning is the rush during the lessons. The
interviews were showed that the learners feel like they need to write something so
quick that they can give the right answer or comment about something before the
others (Hrastinski, 2008). A common mistake made in synchronous lessons is
instructing all the time instead of giving some time to the learners to think (Kwinn,
2007).

2.2.4 MOOCs. MOOC is an acronym for Massive Open Online Course.
Massive means these courses accept extremely large enrollments; thousands of
students can register from all over the world. Open can mean either anyone who has
access to internet can enroll to these courses or they are free (Krause & Lowe, 2014).
In 2012, various prestigious US universities started launching free online courses
which are open to an unlimited number of students in collaboration with private
companies (Chen, Barneth, & Stephens, 2013).

MOOC:s are accepted revolutionary in education since they provide educational
opportunities for anyone in the world who has an Internet connection (Springs,
2015). There are many advantages of MOOCs and these can be listed as
accessibility, student engagement, and lifelong learning experiences. It is obvious
that MOOCs are favorable since either they are free or cost lower than other
education environments. Many students have access all around the world whenever
they want, the students’ engagement is higher since these courses are voluntary and
they support lifelong learning. There is no age, country, gender or race restriction
(Chen, Barneth, & Stephens, 2013).

On the other hand there are some challenges encountered. One of them is the
accreditation and certification for MOOCs. There is no central body or a set of
standards to accreditate these courses (Chew, 2015). The other big challenge is many
of MOOCs do not offer any credits to the students who take the courses. In the end
of the course they are just awarded with a certificate. The reason behind this is not to
reduce the registration rate to the real courses and also awarding credits for MOOCs

requires more resources for testing and validation (Gaebel, 2013).

Other challenges listed by Fournier, Kop and Durand (2014) are psychological
issues such as lack of self-motivation or difficulty of self-pacing, pedagogical issues
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such as lack of an educator’s monitoring and unattended learners. Koutropoulos,
Gallagher, Abajian, Waard, Hogue, Keskin, and Rodriguez (2012) claimed that the
MOOCs need to evolve in terms of data capture and learner analysis. More
information about the learners should be gathered and the reasons of taking or
dropping out the courses should be investigated.

It has being discussed that the MOOCs are fad or future of education by the
educators (Chen, Barnett, & Stephens, 2013). While there are many revolutionary
virtues, there are also some doubts about the future of these massive courses (Krause
& Lowe, 2014). An empirical study presenting the ideas of academics on the quality
of MOOCs by Walker and Loch (2014) revealed that the MOOCs have a valuable
place in education with many undeniable advantages but they cannot be a substitute

of traditional schooling.
2.3 After School Online Lessons

With the rapid development of technology not only the ways of providing
information but also the students’ profiles have changed (Curtis & Lawson, 2001). A
study conducted by Smith (2013) shows that the learners tend to prefer online lessons
to face-to-face lessons. Furthermore, with online lessons it is possible to expand the
instruction time without extending the school day or changing the school calendar,

such as having supportive lessons after school (Gagnon, 2014).

Synchronous lessons are very important in an online course. Most of the
learners want to see a live instructor that they can interact with and ask questions
whenever they want (Carman, 2005). For some learners whose learning style is
independent and who want to learn away from the traditional classroom in his/her

own pace synchronous training via the Internet is very helpful (Woodall, 2012).

Using online lessons as a support of traditional education can be useful for
students’ learning. The participants in Gagnon study (2014) proved this by stating
online sessions helped them a lot in learning a new topic alone at home and spending

the class time for discussions rather than dull lesson activities.

There are several key factors to be considered for the quality of technology
enhanced instruction (Bates & Poole, 2003). In Bargh and McKenna’s study (2004),
these factors were defined as the design of the learning system, the content, abilities
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and disabilities of the students, quality of the teacher. Puzziferro and Shelton (2014)
added interaction and collaboration, assessment and measurement, and course

technology to preliminary elements to be considered in an online course.

2.3.1 Design of instruction, lessons® content and resources. The
fundamental aim of instructional design is to provide environments and activities
enhancing the learning to the learners. Therefore if the content and resources are
created according to instructional design criteria and related pedagogy the teacher
will benefit in terms of engaging their learners and creating effective online learning

experiences (Creasman, 2012; Gormley, 2014).

Instructional design is in the very center of effective and efficient learning.
Creative learning and teaching strategies in a well prepared instructional design,
support learning in a vast scale. These designs include activities to motivate and
engage the learners (Naudi, 2004). In order to ensure the quality in online education,
a course development model should include a common framework for consistency,

design, pedagogy, and well-designed content. (Puzziferro & Shelton, 2014)

Course resources and the activities need to support students’ achievement
according to the stated learning objectives directly, and assessment tasks need to be
congruent with the activities and the objectives. They also need to allow students to
demonstrate those learning objectives. This is called “constructive alignment”

(Biggs, 1999).

Leaming Teaching and learning Assessed
objectives activities outcomes

Figure 0.1. Planning online lesson content and resources.

Designing instruction, creating lesson content and resources for online lessons
are important to provide a better learning. Adopting existent content and resources
for online lessons is sometimes difficult and it needs more attention (Juliano, 2014).
Designing these materials require high demands on design, programming skills, and
time (Kotzer &Elran, 2012). Therefore, most of the time inadequate attention and
effort is paid to professional, organizational and effective content and material
development (Top, 2007).
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2.3.2 Course technology and learner’s support. With the increase of
implementing online and/or distance learning in education, students’ support has
gained more and more importance due to the complexity of these environments
(Zawacki-Richter, 2004). Online lessons which enhance the students’ achievement
and engagement give opportunity to the learners to direct and pace their learning on
their own. In many aspects this helps them since they feel independent. However, the
challenges that they encounter while they are having online lessons alone at home
may cause frustration and discouragement (Parkes, Zaka, & Davis, 2011). Therefore
the students should be supported when they have technical problems in online
courses (Yang & Cornelius, 2004).

Not only learners but also the teachers need support during the online lesson
sessions. In Larsen’s (2012) study the teachers mentioned that having technical

support is necessary and valuable in an online course.

2.3.3 Learner participation, interaction and collaboration. In any learning
environment one of the crucial components is the social and communicative
interactions between student-teacher, and student-student (Su, Bonk, Magjuka, Liu &
Lee, 2004). A student should ask questions, share opinions or disagree with another
opinion to be able to learn better. This can be possible only through conversation,
discourse, discussion, and debate among the students. In online courses these
elements are provided with discussion boards, synchronous chat, electronic bulletin
boards, and e-mails (YYa Ni, 2013).

In blended learning environments students are often in need of participating,
collaborating and cooperating. These are prerequisite elements in online learning
environments. These environments should be created by giving synchronous
interaction opportunities to the students and instructors as much as possible (Carman,
2005).

As it is stated by Parkes et al. (2011) students prefer having interaction with
their peer synchronously and this increases their engagement. The learners feel
isolated and lack of belonging and support may discourage them when they have
online lessons individually. For this reason interaction has a key role in learners’

engagement (Falloon, 2012).
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According to Croxton (2014), “Interactivity is an important component of
satisfaction and persistence for online learners, and that preferences for types of
online interactivity vary according to type of learner”. Carman (2005) stated that
there are two types of interaction; peer-to-peer and peer-to- mentor. Peer-to-peer
collaboration provides students an opportunity to share their ideas and discuss with
the other learners which enhances the learning. Furthermore, peer-to-mentor
interaction gives opportunity to the instructor to give specific feedbacks to the

students individually and lead the learners according to their needs.

Sher (2009) added learner-content interaction as the third interaction type. In
this interaction type students interact with the course materials. They retrieve
information from these materials no matter whether they are text, audio, video or a

computer program.

Also, Larsen (2012) stated that blended learning environment promoted peer-
to-peer and peer-to-mentor interaction and this interaction had a positive influence on
learners’ engagement and achievement in his study. As Su et al. (2005) found out in
their study instructors perceive the learner-instructor and learner-learner interactions

as key factors in high quality online programs.

2.3.4 Feedback, assessment and evaluation. The goal of learning assessment
should be to measure whether the learning outcomes and desired learning outcomes
match each other (Shank, 2012). Like any other education system, online learning
activities need to be assessed and assessment need to be one of the key ingredients of
online learning (Carman, 2005). With effective assessments it can be identified
whether programs and online resources are implemented as planned, and if there are

any improvements needed (Spellings, 2008).

According to Tahad, Dafoulas, Kalaitzakis & Macaulay’s study (2004) there are
two ways of assessment. One of them is summative for grading, the other one is
formative for promoting the learning. Exams, quizzes, assignments can be the
examples of summative assessment, and giving and receiving feedback can be used
for formative assessment. Giving feedback is not only important for assessment but

also for student engagement (Guillot, 2003; Samur 2012). While receiving
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immediate feedback motivates students, not receiving any feedback discourages
students in online courses (Pyke & Sherlock, 2010).

In order to make learning more effective the performance of the learners,
teachers and the quality of the course should be evaluated. Evaluation answers the
questions about the value of an online course (Horton, 2001). During the sessions
this can be done by giving immediate feedback or detailed assessment can be done in

the end of the lesson or course (Carman, 2005).
2.4 Perceptions

For a considerable long time the educators have inestigated the contribution of
factors to the success of the students to improve academic achievement and
motivation. One of the main factors is what the students perceive in a learning
environment (Doppelt & Shunn, 2008). However not only students but also the ideas
and perceptions of all stakeholders in an online learning environment are really

important (Carman, 2015).

2.4.1 Learners’ perceptions. In education, the learners should feel satisfied
with their experience in order to ensure better learning. The learners’ perceptions are

very important in this context (Carman, 2005).

Interaction can be one of the key elements in success and in online lessons if
the students communicate with their friends and teachers this may make them more
satisfied in their learning experiences. It may enhance their perceptions on their
learning experience as well as their social connectedness and enjoyment (Smith,
2013).

As it is stated in Davies, Laving and Corte’s (2008) study students like using
technology in every aspect of their lives. When the effect of technology on their
learning asked, they said that their attentiveness increases and the quality of their
learning and their appreciation improve (Davies, Laving, & Corte, 2008). If the
teachers, administrators or course designers know the perceptions of students they
can make some necessary changes in learning environment so that the learners’

satisfaction and accordingly their achievement can increase (Cetiz, 2006).
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The quality of distance education has been improved with the help of online
lessons by providing more interaction between the students and the teachers.
Recently online learning has been started to be used as a support to traditional face-
to-face learning. There are many studies on this topic but they generally analyze the
teaching techniques used or learning outcomes of students but the perspectives of
teachers and students about online learning are neglected in many studies (Stacey
&Wiesenberg, 2007).

Most of the learners will give positive answer when their ideas about using
technology in the lessons are asked. Most of them enjoy having technology enhanced
activities in their lessons. This is very obvious yet there is limited research on the

perceptions of the students in a blended course (Shaw, 2010).

2.4.2 Instructors’ perceptions. Since the instructors have crucial roles in the
quality of teaching, learning effectiveness, and overall system reliability, the feelings
and perceptions of teachers are really important in learning. If instructors’ attitudes
are understood well and improved then it is more possible to have more efficient and

effective learning programs (Ozan, Wuensch, Kishore, Aziz, & Tabrizi, 2011).

Taylor (2003) stated that with the integration of technology into education the
instructor’s role has transformed from traditional teacher to a coach providing
guidance instead of being in the centre and leading the learning. Therefore, they have
some difficulties in adopting their new roles. If they cannot interiorize their role in
online learning and if they are not willing to provide enough support then it is

difficult to build effective learning environments.

2.4.3 Parents’ perceptions. To be able to have professional and successful
technology integration in education all the stakeholders must involve in the process.
Teachers and students are obviously the core elements but also the parents,
administration and community leaders must support this process and they need to
involve in if it is needed (CEOQ, 1999).
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Chapter 3: Methodology

In this chapter, it is mainly aimed to define the goal of this study, research
design, participants, sampling, description of the course, data collection procedures
and tools, procedures, data analysis procedures, validity and reliability, and
limitations and delimitations of this study.

3.1 Philosophical Paradigm

The goal of this study is to collect reliable data and to provide meaningful
interpretation that can be added to the online learning literature about students’,

teachers’ and parents’ perceptions of after school online lessons.
3.2 Research Design

A descriptive, case study was implemented as the model for this research
study. According to Yin (1994), when the researcher tries to answer “how” or “what”
questions within real life contexts, the case study is an appropriate research method.
Therefore, this study uses a descriptive case study to investigate what the students,

teachers and parents’ perceptions on after school online lessons.

The researcher conducted a mixed study design. Mixed study design is a data
collection way which involves gathering both numeric information and text
information so that the final database represents both quantitative and qualitative
information (Creswell, 2003). Driscoll, Appiah-Yeboah, Salib and Rupert (2007)
mentioned in their study that “The qualitative data provide a deep understanding of
survey responses, and statistical analysis can provide detailed assessment of patterns

of responses.”

For the quantitative data, a survey was given to students and teachers in order
to collect data about their perceptions of ASOC lessons implemented within the
institution. After collecting the quantitative data, the qualitative data were obtained to

follow up and support the quantitative findings.
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Table 0.1

Data Collection Procedures

Research Questions Participants Type of Data collection
Data procedures
Perceptions of students 4 groups of students Qualitative  Interview
in after school online 4 individual Observation
lessons students
204 students Quantitative Survey
Qualitative  Final part of the
survey
Perceptions of teachers 5 teachers Qualitative  Interview
in after school online Course Designer Observation
lessons .
21 teachers Quantitative  Survey
Qualitative  Final part of the
survey
Perceptions of Parents 6 parents Qualitative  Interview
in after school online
lessons

3.3 Participants

In this study the participants were 204 students, 21 teachers who take part in
ASOC and 6 parents whose children take these after school online lessons. In
addition to this the course designer was also interviewed. Their perceptions were
investigated with the help of data collection tools. Necessary information is

presented below.

3.3.1. The students. The participants are the students who are currently studying in
grades 6 and 7 of a private school in Turkey. The school has various campuses in
Turkey but in this study, only students, teachers and parents from one campus were
interviewed and observed. The number of students who took part in this study is 204

in total, 91 of these students are in grade 6, and 113 of them are in grade 7.

They are mostly Turkish students but only about 5% of them have different
nationalities. Their families’ socioeconomic Status is above average in Turkey. Since

the school is a private school most of their families have high purchasing power.

23



3.3.1.1 Demographic data of the students. The survey includes questions
gathering information about the participants’ age, grade level, and computer and
internet usage for collecting demographic data. Through these questions necessary

information about the participants was collected (See Tables 3.2 and 3.3).

Table 3.2

The Grade Levels and Ages of Students

Variable Frequency Percentage
Grade Level

6" 01 44%

7" 113 56%

Age

11 19 9,3%

12 91 44,6%

13 84 41,1%

14 1 0,4%

N/A 9 4,4%

*N/A: Not Answered

The first item questioned the grade level of the students. It revealed that 44%
of them, 91 students are in the 6th grade and 56% of them, 113 students are in the 7th
grade. The second item investigated the students’ ages and it deduced that 44% of
them, 91 students are 12 years old, 41% of them 84 students are 13 years old, 9% of

them, 19 students are 11 year old, and one of them is 14 years old.

Table 3.3
Computer and Internet Usage of the Students (N=204)

Variable Frequency Percentage
Computer possession

Yes 197 96.57%
No 5 2.45%
N/A 2 0.98%
Internet connection

Yes 197 96.57%
No 6 2.94%
N/A 1 0.49%
Usage of computer

Everyday 92 45.10%
Twice or three times a week 49 24.02%

24



Once or twice a week 28 13.73%

Once a week 14 6.86%
Less often 21 10.29%
N/A 0 0
Usage of internet

Everyday 152 74.51%
Twice or three times a week 24 11.76%
Once or twice a week 14 6.86%
Once a week 8 3.92%
Less often 4 1.96%
N/A 2 0.98%
Reasons for going online

Contacting with family and friends 29 14.22%
Surfing the net 34 16.67%
Looking at social media websites 54 26.47%
Getting help for lessons 19 9.31%
Playing online games 35 17.16%
Other 29 14.22%
N/A 4 1.96%
Computer Skills

Good 180 88.24%
Not Good 14 6.86%
N/A 10 4.90%

*N/A: Not Answered

Majority of the students, 97% of them, 197 students have computers and
internet connection at home. When the frequency of computer usage is asked it is
found out that 45% of them use their computers every day, 24% of them twice or
three times a week, 13% of them once or twice a week, 6% of them once a week and
10% of them less often. Besides, the results show that 74% of them go online every
day, 12% of them twice or three times a week, 7% of them once or twice a week, 4%

of them once a week and 2% of them less often.

The reasons of going online are also questioned and %26 of them stated that
they go online for looking at social network websites, %17 of them for playing
games, %17 of them for surfing the net for pleasure, %14 of them for contacting with
their family and friends, 9% of them for getting help in their lessons, and 14% of
them chose other and mentioned that they go online for watching videos,
downloading homework from LMS, looking up online dictionaries, reading e-books

and online stories, and listening to music.
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A clear majority of the students, 88% of them stated that their computer using
skills are good. On the other hand 7% of them mentioned that their computer using

skills are not good.

3.3.2 The teachers. Other participants are the teachers who give lectures in e-
etudes. They work at a private school. 21 teachers from Turkish, Math, Science,
Social Studies and English departments from different grade levels answered the
survey questions online. Also, 5 teachers from each department were interviewed and
observed. Since e-etudes are implemented in five main lessons (Turkish, Math,

Science, Social Sciences, English) one teacher from each branch was interviewed.

Since the researcher is an English teacher, English teachers formed the
majority of the participants, and while the survey was sent to many teachers in many
different departments, English teachers were more willing to answer the survey due

to their acquaintance with the researcher.

3.3.2.1 Teachers’ demographic data. PASOCS includes questions for getting
information about the teachers’ age, subjects that they teach, experience and
computer and internet usage for collecting demographic data. Through these
questions necessary information about the participants were collected (See Table
3.4).

Table 3.4

Ages, Subjects that the Teachers Teach and Years of Experience (N=21)

Variable Frequency Percentage
Age

25-30 12 57%
30-35 7 33%
35-40 2 9%
Subject

Turkish 2 9%
Science and Technology 1 5%
Math 2 9%
Social Studies 2 9%
English 14 66%

Experience
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1-5 years 7 33%
5-10 years 9 42%
10-15 years 5 23%

The first item questioned the teachers’ ages and it revealed that 57% of them,
12 teachers are 25 to 30 years old, 33% of them, 7 teachers are 30 to 35 years old and
9% of them, 2 teachers are 35 to 40 years old. The second item investigated the
subjects that the teachers teach and it deduced that 14 of them are English teachers, 2
of them are Turkish, 2 of them Math, 2 of them Social Studies and 1 of them is
Science and Technology teacher.

The third item asked how many years of teaching experience they have and the
results show that 33% of them have 1 year to 5 years experience, 42% of them have
5 years to 10 years experience, and 23% of them have 10 years to 15 years
experience of teaching.

Also, questions for providing information about the teachers’ computer and
internet usage and the numbers of e-etude lessons they had were asked. (See Table
3.5)

Table 3.5

Computer and Internet Usage (N=21)

Variable Frequency Percentage

Reasons for going online

Contacting with family and

friends . >
Surfing the net 5 24%
Looking at social networking sites 3 14%
For work 9 43%
Making research 3 14%
Other 0 0%
Computer Skills

Good 20 95%
Not Good 1 5%

Number of e-etude experience
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Only once 8 38%

1to 5 times 12 57%
5 to 10 times 1 5%
More 0 0

The results show that majority of the teachers, 43% of them go online for work
purposes, and 24% of them use internet for surfing the net. Nearly all of the teachers,
20 out of 21 mentioned that their computer skills are good. The number of e-etude
lessons they had, varies between once and ten times. Most of them, 57% of the
teachers had e-etudes more than once to five times and 38% of them had only one e-

etude lesson experience.

3.3.3 The course designer. Also the course designer was interviewed in order
to get more information about the aim of the course, design of the instruction,

content and materials, and details about the course.

3.3.4 The parents. Lastly, the parents whose children took part in e-etudes
were interviewed. The number of parents interviewed was 6. The parents’
demographic data cannot be collected because a survey cannot be given. A survey
was not allowed as a result only six parents were interviewed during the parents
meetings. For this reason the research questions on parents’ perceptions of ASOC are

limited.

In all of the interviews the participants’ names were not asked or included in
the notes. In surveys also there weren’t any personal questions except of their
demographic data. Also in the beginning of interviews and surveys it was promised

that the data collected from the participants would be used only for this study.
3.4 Sampling

The participants were selected using convenience sampling for this study.
“Many times it is extremely difficult (sometimes even impossible) to select either a
random or a systematic nonrandom sample. At these times, a researcher may select a
convenience sample” (Fraenkel & Wallen, 2003). Convenience sampling is preferred
when a group of participants in a study that happen to be available at the time of data
collection (Picciano, 2006).
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3.5 Description of after school online (e-etude) lessons

Within the institution after school online lessons are undertaken for supporting
the face-to-face lessons. They are mainly based on revision of the topics that are
presented at school in face-to-face lessons. They include five main subjects; Math,

Science, Turkish, Social Studies and English.

3.5.1 Scheduling of the lessons. These online lessons are mostly implemented
after school when the students arrive at home. The teachers who teach in these
lessons need to wait at school till the students are ready. There is no calendar
prepared beforehand. The lessons are scheduled when it is necessary, especially
before the exams. The students are informed a couple of days before by the teachers
or the deputy heads. The parents are informed via e-mails or text messages. Also the

lessons are announced in LMS.

Most of the time these lessons are planned on weekday evenings but there are
some exceptional situations. For example this year the schools had snow holidays for
a couple of days. Since the school has many campuses in Turkey some schools
education had a break while the others did not. There is one curriculum and the
lesson plans are the same in all of the schools. As a result some of the schools fell
behind the program. Therefore the administration decided to make e-etude lessons
during these snow holidays. The teachers who are responsible with e-etude lessons
went to school and the students connected from their houses and they had lessons all
together. The attendance was really high; nearly all of the students took part in these

lessons.

3.5.2 Designing of the instruction. A group of teachers in that grade come
together and decide on the students’ needs. They define the problematic areas to be
revised in e-etudes and one or a couple of teachers are assigned with creating the
resources. Most of the time the topic is revised briefly in the beginning of the lesson
then questions are presented. The questions are multiple choice questions since they

are more proper for these lessons.

The lessons and resources are planned just before the lessons sometimes a
week before sometimes a night before. This makes it difficult to check the resources

or think on them deeply. Also this makes the planning more difficult for the teachers

29



in their busy schedules and gives the whole responsibility on one or a couple of
teachers.

There are no set objectives of these lessons or a written lesson plan. Since the
objectives of these lessons are not defined beforehand they cannot be shared with the
students. They are sometimes just informed about the subject to be revised in e-etude
lessons. That evening the students assigned their regular homework as well but the

teachers are requested to give less homework than the other days.

3.5.3 The learners and the teachers in ASOC. The learners take part in these
e-etude lessons voluntarily. The teachers and the administration encourage them and
some of the teachers mention that these lessons are compulsory to make them attend
these lessons. The students are at the same age but they have different backgrounds,
interests or learning styles. In some lessons the students from different parts of
Turkey attend the same lessons. While the needs of students are being defined before
the lessons only a group of students are taken into consideration. There is no detailed

learner analysis.

The teachers are the same as face-to-face lessons. Different teachers are
assigned for these e-etude lessons. These teachers are usually chosen among the ones
who work at bigger campuses and the experienced and trusted teachers are preferred.
The institution does not offer any training to these teachers but the teachers are
capable of using technology efficiently since they use technology during face-to-face
lessons a lot. Still they do not have any information about how to handle with the
problems encountered, the communication language, and pedagogical aspects of
teaching online. The teachers who have these lessons are not promoted or rewarded

after these lessons.

3.5.4 Technical aspects of ASOC. They have their lessons synchronously
with the help of an IT staff in a classroom which has a camera, smart board and a
computer. The teacher is equipped with a microphone and headphones in order to
communicate with the students better. The software used to have these online
lessons, is Adobe Connect. The software is user friendly and neither students nor
teachers need detailed information. A link and a password are provided to the

students before the lessons.
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Figure 0.2. An example e-etude session.

The material is projected on the smart board and the teacher teaches by writing
on the smart board. The students can see the teacher, smart board screen and the
chatting area and/or the voting part. The students write their questions, answers or
comments in the chatting area if it is permitted. They can communicate with their
friends who are online, too. Since the students may write some inconvenient things,
direct messaging between students is closed. They can only write in the chatting area
but still there are some problems with the comments of some students who do not
take these lessons serious. An employee from IT department is there to help the
teacher when necessary. However the students cannot get any technical support
during these lessons. If they have any serious problems they can report it to the

administration later.

3.5.5 Interaction and collaboration in ASOC. The interaction level of the
lessons varies according to the size of the classes. Sometimes lessons are presented
to massive groups on the other hand sometimes a small group of students take these
lessons. There isn’t any collaboration; all of the students participate in these lessons

individually.
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3.5.5.1 Online lessons in massive classes. Some lessons are planned for big
groups in which there is nearly no interaction. These lessons are produced in one or a
couple of schools’ campuses to several schools of the institution, and around 800-
1000, students participate in these lessons. The chat area is closed and the students
can only use the voting area to answer the questions. The lesson material is designed
as a multiple-choice document and the students can only answer by choosing the
correct option. The teacher gives feedback to the whole group when he/she gets the
result of voting. These types of sessions are preferred to reduce the work load of the

teachers and to save time and effort.

3.5.5.2 Online lessons in small classes. In these lessons only one or a couple
of classes take part in the lessons. There are about 20 to 50 students in these sessions.
Interaction level is higher in these lessons. The students use the chat area to write
their answers, to ask questions or to comment on the lesson. These lessons are more
preferred by both the students and the teachers. The students think that they can ask
their questions to the teachers but if there is more than one class they complain about
the size of the class because they think that the teachers cannot see their questions

and cannot give direct feedback.

3.5.6 Assessment and evaluation of the students in ASOC. Neither the
learners nor the teachers are assessed in the end of the lessons. There is no
measurement for the learning outcomes. The students’ needs are defined before the
lessons but there is no information on whether these goals are achieved or not. The
students are not assigned with any project, homework or task in the end of the
course. Also the effectiveness of these lessons is not evaluated by an authorized
body. An informal evaluation is made by the teachers, head of departments and the

administration.
3.6 Data Collection Instruments

In this study to collect data three data collection tools were used. Interviews
and observations were used to collect qualitative data and surveys were used to
collect quantitative data. All of the data collection instruments were aligned to each

other by following the same criteria.
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3.6.1 Observations of e-etude lessons. E-etude lessons in two grade levels; 6
and 7 were observed and some sessions were recorded to be able to work on them in
future if necessary. A structured observation form was used while observing the
lessons. The observation form was adapted from the other resources (Tobin, 2004;
Wright, 2003). First an observation form which is very close to desired one was
looked for and found (“Online Course Review Rubric — A document of the
University of Southern Mississippi,” 2010). Then some of the criteria on this form

were changed and adapted to the study (Appendix A). The form was prepared in four

categories;
> Design of instruction, content, resources
> Course technology and support
> Students’ participation, interaction and collaboration
> Feedback, assessment and evaluation

3.6.2 Interviews with students, teachers, and parents. Interviews were
conducted with the students, teachers and parents. The questions were asked to the
students both in groups and individually (Appendix B). The interview questions were
adapted from the other research studies (Chew, 2011; Cetiz, 2006; Picciano, 2002;
Pinto, 2014; Richardson, 2003; Kudrik, 2009; Lin, Chan, & Hsiao, 2011; Yang &
Cornelius, 2004). Some new questions were added and some of them were

eliminated after testing the interview questions. The questions were categorized in

Six groups.
> Design of instruction, content, resources
> Course technology and support
> Students’ participation, interaction and collaboration
> Feedback, assessment and evaluation
> The attitudes of students and teachers towards ASOC
> Students’ ideas on teachers / Teachers’ ideas on students

The same categories and similar questions are used for teachers too (Appendix

C). One teacher from each branch was interviewed individually and these interviews
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were recorded. Since it is not very easy to communicate with the parents and since
the school does not approve this only a couple of questions were asked to the parents
to get their ideas about these online lessons (Appendix D). The interviews were done
individually but couldn’t be recorded. In addition to this, interview questions for the
course designer were prepared and the course designer was interviewed to get more

detailed information about the course (Appendix E).

3.6.3 Perceptions of after school online course survey (PASOCS) for
teachers and students. A survey was prepared by getting help from various
resources (Chew, 2011; Cetiz, 2006; Picciano, 2002; Pinto, 2014; Richardson, 2003;
Kudrik, 2009; Lin, Chan, & Hsiao, 2011; Yang & Cornelius, 2004). The questions
were revised and some new questions were added (Appendix F). First it was planned
to be given right after an e-ctude session but it wasn’t approved by the
administration. So a change had to be made and the students answered the questions
on paper. The questions were analyzed by the supervisor, administrator of the school

and the course designer.

The questionnaire prepared for students were given to 204 students in grades 6
and 7. They answered them in a lesson. The researcher explained the study and
answered their questions and helped them while they were answering. After

collecting the papers, the answers were entered to an online survey system.

Also an online questionnaire was sent to the teachers and they answered the
questions online (Appendix G).Twenty one teachers from different departments
answered this questionnaire. The link was sent via e-mail and a brief explanation of

the study was written in the e-mail.
3.7 Procedures

In this study, questionnaires, interview questions and observation criteria were

mainly consisted of five parts;

> Design of instruction, content, resources

> The attitudes of students and teachers towards this course
> Course technology and support

> Students’ participation, interaction and collaboration

> Feedback, assessment and evaluation
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The researcher had the interviews with one group of student or an individual
student at a time and the conversation language was Turkish so that they can express
themselves more comfortably in their native language. The teachers are also
interviewed to investigate their perceptions on e-etudes. They were interviewed

individually and the interviews were recorded and transcribed.

Before the interviews, the researcher explained the goal of this study and the
participants were informed that their comments during the interviews would not be
shared with another stakeholder to let them express their feelings and experiences
about the course confidentially. Also, the administration’s, students’ and teachers’

permissions were taken before the interviews so that they can take part in this study.

The surveys were given on paper to a group of students from grades 6 and 7
but the teachers answered the questionnaire online. A statement of this study’s
purpose was written in the beginning of the survey. Permission to conduct these

surveys was taken from the administration.

The lessons were observed synchronously. The researcher observed two
different groups of students from 6th and 7th grades in five different subject lessons’
e-etudes and the sessions were recorded and analyzed with a structured observation
form. In the end, the outcome gained from the interviews, questionnaires and

observations were compared.
3.8 Data Analysis Procedures

Both qualitative and quantitative data were analyzed. In quantitative data
analysis descriptive data analysis was done in SPSS. In qualitative data analysis the
recordings and the interview questions’ answers were coded and categorized in

themes and evaluated.

3.8.1 Quantitative data analysis procedures. Quantitative data we
recollected from the surveys answered by the students and teachers. The survey
questions were prepared by the researcher getting help from the previous studies.

This research includes descriptive data analysis and provides necessary data
collected from a group of individuals. The percentages, mean scores and standard
deviation of the results were calculated. For analyzing the data in the questionnaires,

the questions were categorized according to the criteria in research questions.
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Also, by getting help from the literature some of the questions in students’
survey were compared. Crosstabs were used to analyze the data more deeply. The

outcomes were interpreted and the cross tables were put in appendices.

3.8.2 Qualitative data analysis procedures. Qualitative data collected from
the observations and interviews. The researcher observed the online lessons and used
an observation form. Also the lessons were recorded and while analyzing the data the
recordings were used as reference. The common points in the lesson observation

forms were detected and categorized and evaluated.

In qualitative data analyses first the interviews were transcribed word by word
from the recording. Also the final part of the survey asking the ideas and
recommendations of students and teachers on e-etudes were coded and analyzed.
After that the researcher read the data to overview the common opinions about e-
etudes. Then the themes were identified which were very similar to the categories
defined in research questions. In the end the perceptions of students, teachers and

parents were derived.
3.9 Validity and Reliability of the Study

To ensure the content validity, the questions were analyzed by the supervisor of
this study and some necessary changes were made and some new questions were
added.

Content validity is related to a type of validity in which different elements,

skills and behaviors are adequately and effectively measured. To this end, the

research instruments and the data might be reviewed by the experts in the field

of research (Zohrabi, 2003, p.258).

In order to strengthen the internal validity of a research, the researcher should
try to collect data through various methods such as observations, interviews and
questionnaires. (Merriam 1995; Zohrabi, 2003) The researcher used three different

methods to collect data and checked the validity by comparing the results of the data

collected through these data collection tools.

Interviews were conducted with teachers, students and parents, questionnaires

were given to students and teachers and the researcher observed these after school
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online lessons. Also, Zohrabi (2003) mentioned in his study that repeated
observations in long term period can enhance the validity of research. In order to
provide intended information different classes should be observed. In this study
many lessons were observed throughout the year. Different student groups, different

lessons and different teachers were observed over an extended period of time.
3.10 Limitations

In this study the perceptions of students, teachers and parents were
investigated. Especially, in qualitative data analysis the trustworthiness of the
researcher is crucial and might be seemed as a limitation as in other qualitative

research studies.

In data collection, the source of the data is the participants, the human beings
and the majority is the students aged 11 to 13. The research had to rely on these
participants’ answers. The researcher was there while they were answering the
interview and survey questions and guided them but still the honesty of the

participants cannot be guaranteed.

This research study is mainly based on blended learning environments. The
course can be accepted as a blended course since face-to-face and online learning
environments are combined. However face-to-face lessons are dominant and this
course doesn’t constitute all of the characteristics of blended learning. In a blended
learning environment the lessons are mostly blended for the same group of students
and created by the same teacher according to the students’ needs detected in face-to-
face lessons. In this study the needs are defined according to only a group of students

and a teacher who does not teach all of the students create the lesson and resources.

Data on parents’ perceptions are limited since the administration of the school
did not approve including the parents in this research study. As a result of this the
parents did not answer the survey questions. However just interviews were made

with the parents who came to parents meeting.

Despite these limitations, this study is expected to make a considerable
contribution to the other research studies regarding the perceptions of students,

teachers and parents in an online learning environment.
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3.11 Delimitations

This research study was limited to 204 students, 21 teachers who attend the
after school online lessons and 6 parents whose children attend these lessons, only in
one school. The findings and the conclusions were limited to this research case. So,
the results would be different for another blended learning or online learning
environment designed by different designers, teachers or institutions. In addition, it

may not be possible to generalize the results of the study to a larger population.
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Chapter 4: Results

In this chapter, statistical results of the surveys, and the interview results are

presented. The results are categorized according to the research questions.
4.1 Students’ Data Collected Through Surveys, Interviews and Observations

In this part students’ quantitative and qualitative results will be presented. They

include survey, interview and observation results.

4.1.1 Students’ perceptions of ASOC. RQIl.: What are the students’
perceptions of ASOC?

This question investigates general perceptions of students of e-etude lessons.
This part of PASOCS includes questions about students’ interest in e-etudes and

opinions about these lessons (See Table 4.1).

Table 0.1

Students’ general perceptions of ASOC (N=204)

Statements SA A N D SDA M SD

I love e-etudes. 14% 20% 23% 12% 29%  3.22 1.431

| attend e-etudes voluntarily.

. 23% 34% 17% 9% 14% 257  1.345
without any pressure.

E-etudes are fun. 12% 9% 25% 18% 35%  3.56 1.368
My achievement has increased after
10% 10% 31% 24% 23%  3.40 1.237

e-etudes.
E-etudes should continue. 25% 21% 21% 9% 22% @ 2.82 1.480
| prefer not having e-etudes. 18% 12% 24% 20% 22% 3.16  1.412
There should be more e-etudes. 15% 8% 19% 19% 37% 3.54 1.444
I recommend these e-etudes to my

. 15% 17% 23% 12% 30%  3.25 1.448
friends.
| prefer e-etudes to face-to-face
leSSONS. 24% 7% 12% 17% 38%  3.38 1.619

E-etudes motivate me towards my
lessons at school.

E-etudes have no influence on my
success in face-to-face lessons.
Having  synchronous  lessons
engages me.

| prefer lecturing videos to e- 30% 16% 14% 12% 25%  2.86 1.595

18% 12% 20% 23% 24% 3.24  1.426

8% 12% 33% 20% 24% 341 1.218

22% 26% 21% 15% 13% 2.72 1.340
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etudes.

There is no difference between the
lecturing videos and e-etudes.

I don’t mind whether e-etude
lessons synchronous or not.

My parents encourage me to attend
these e-etudes.

My teachers encourage me to
attend these e-etudes.

Sometimes | pay attention to
something unrelated during an e- 30% 22% 12% 16% 16%  2.66 1.481
etude.

% 7% 22% 18% 42% @ 3.77 1.329

14% 13% 13% 16% 41%  3.57 1.495

42% 30% 11% 7% 8% 2.10 1.264

46% 26% 12% 6% 8% 2.02 1.253

*SA: Strongly Agree, A: Agree, N: Not Certain, D: Disagree, SDA: Strongly
Disagree, M: Mean, SD: Standard Deviation

The results of these part shows that 41% of the students do not like e-etude
lessons. Additionally, 53% of them disagreed that the e-etude lessons are fun. They
were asked whether they attend these e-etude lessons voluntarily and 57% of them
agreed that they attend at their own request without any pressure. Nearly half of

them, 47% of them do not agree that their achievement has increased after e-etudes.

On the contrary, 46% of them think that these lessons should continue and 42%
of them disagreed with the statement mentioning they prefer not having these
lessons. However, 56% of them disagreed that there should be more e-etude lessons
and 42% of them do not want to recommend these lessons to their friends. More than
half of the students, 55% of them prefer face-to-face lessons to e-etude lessons.

When it is questioned whether these e-etudes motivate the students, 47% of
them stated that e-etudes do not motivate them yet 44% of them disagreed that e-
etudes haven’t got any influence on the face-to-face lessons. Having synchronous
online lessons engages 48% of the students. The students have lecturing videos in
LMS and it was asked whether they prefer those videos or e-etudes and 46% of the
students said that they prefer lecturing videos instead of e-etudes and 60% of them
believes that e-etude lessons are different from lecturing videos. The effectiveness of
having synchronous lessons is also questioned and 57% of them think that e-etude

lessons should be implemented synchronously.

In the last part the encouragement of the students’ families and teachers were

investigated and 72% of them stated that their families and their teachers encourage
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them to participate in these lessons. Half of the students, 52% of them agreed that
sometimes they pay attention to something unrelated with e-etudes.

In addition to quantitative data collected through PASOCS, the interview
responses, students’ opinions and recommendations in the final part of PASOCS
show that the students think that these lessons are boring (See Table 4.7). The
students mentioned that sometimes they pay attention to something unrelated such as
watching TV or video, playing games or doing homework during these e-etude
lessons. They stated that the face-to-face lessons are better, more enjoyable and

more effective for their learning.

They think that they have lots of things to do for school and they spend too
much time at school. As a result of this they mention that these lessons shouldn’t
continue. They added that their teachers and parents sometimes force them instead of
encouraging them. The majority of them stated that they prefer lecturing videos
uploaded to LMS.

4.1.2 Students’ attendance and perceptions of frequency, scheduling and
duration of e-etudes. RQ1: What are the students’ perceptions of ASOC?

This part investigates the attendance level of students and their perceptions of
frequency, scheduling, and duration of e-etude lessons (See Table 4.2 and 4.3).

Table 0.2

Students’ attendance information (N=204)

Variable Frequency Percentage

Students’ Attendance

Yes 180 88.24%
No 14 6.86%
Not Answered 10 4.90%
Attendance Frequency

All of the e-etudes 80 39.22%
Most of the e-etudes 78 38.24%
Some of them 33 16.18%
None of them 6 2.94%
Not Answered 7 3.43%

The lessons they attended
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Math 186 22%

Turkish 183 22%
Social Studies 164 20%
Science and Technology 166 20%
English 129 16%

Students’ attendance is questioned in the first question and 88% of the students
mentioned that they attend e-etude lessons. When the frequency of their attendance
asked 39% of them stated that they have attended all e-etude lessons so far, 38% of
them have attended most of them, 16% some of them, and 3% of them said none of

them.

The students’ attendance to e-etude lessons according to school subjects is
asked and in this question students were able to choose more than one answer and the
results show that the highest amount of students, 186 students 22% of them, have
attended Math e-etudes. Then Turkish e-etude lessons with 22% of them, 183
students, Social Studies 20% of them, 164 students, Science and Technology 20% of
them, 166 students, and English e-etudes 16% of them, 129 students.

Table 0.3

Students’ perceptions of scheduling, frequency and duration of e-etude lessons
(N=204)

Statements SA A N D SDA M SD

The schedule of e-etude lessons is

suitable for me 12% 28% 26% 13% 18% 298 1.293
E-etude lessons are frequent
enough 35% 28% 15% 11% 8% 231 1.303
The duration of e-etude lessons is
suitable 27% 36% 15% 12% 6% 234 1.206
I would like to have e-etude lessons
when 1 am more suitable 17% 16% 31% 18% 15% 3.00 1.299
I would like to have e-etude lessons

more often. 14% 13% 11% 19% 39% 3.56 1.489
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The perceptions of students about scheduling, duration and frequency of e-
etude lessons are questioned, as well. Nearly half of them, 40%, agreed that the
schedule of these e-etude lessons is suitable for them. On the other hand, 31% of
them think that the schedule of these lessons is not suitable, 26% of them are

uncertain.

The frequency of e-etude lessons is enough for 58% of them. However, 19% of
them stated that it is not enough, and 15% of them are hesitant. Students, who think
that the duration of the lessons is suitable, are in majority with 63%, yet 18% of them
disagreed with this and 15% of them are not certain about the appropriateness of

these lessons’ duration.

The percentages of students who think that the lessons should be another time
during the day are equal to the percentage of students who believe that the time of
these lessons should not change with 33%. Though, 31% of them are not clear about
this.

More than half of the students with 58% do not want to have more e-etude
lessons while 27% of them would like to have them more often and 11% of them are

neutral.

In line with the quantitative data gathered from PASOCS, the qualitative data
collected through interview responses, the final part of the survey and observations
shows that the students attendance and participation level is really high. (See Tables
4.7 and 4.8)

While observing these lessons it was seen that there are many students in these
sessions. The lessons were observed when students could not go to school due to
weather conditions (snow holiday). They had these e-etude lessons at home and the
teachers perform the same lessons in different e-etude halls at the same time. For
instance, in one of the Math e-etude lessons there were seven e-etude halls and there
were approximately 500 grade 7 students who took part in these e-etudes. In the
campus, in which this study takes place, there are 248 grade 7 students, and it was
observed that about 170 to 200 students, which are nearly 80% of them, attended

these lessons.

Additionally, the interview questions’ responses showed that they try to attend

all of these lessons. However, they may miss these lessons because of their trainings
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or sicknesses. Some of them mentioned that they arrive at home later than e-etude

lessons.

In the final part of PASOCS most of the students stated that they are very busy
and they have too many things to do such as weekend courses, after school etudes,
homework and trainings. Therefore, they get too tired to concentrate on these
lessons. As a solution they recommend having these lessons at the weekend or later

on weekday evenings.

Corresponding with the survey results, the students think that these e-etude
lessons are frequent enough. They stated both in the interviews and the survey that
there shouldn’t be more e-etude lessons since they are very busy. They recommend
having these lessons right before the exams for revising the structures. Also, they
believe that the duration of these e-ctude lessons is enough and they shouldn’t be

longer. Some of them think that they should be even shorter.

4.1.3 Students’ perceptions of the design of instruction, content and
resources of e-etude lessons. RQ1.1: What are the students’ perceptions of the

design of instruction, content & resources of after school online lessons (e-etudes)?

This question seeks answers on how the students perceive their after school
online lesson experiences in terms of the instruction design, course content and
resources based on the results of the PASOCS for students (See Table 4.4).

Table 0.4

Perceptions of the design of the course, content and resources of e-etudes (N=204)

Statements SA A N D SDA M SD

I would like to learn the objectives

of e-etudes beforehand. 48% 28% 14% 2% 5% 188 1111
My teachers give information about

the content and objectives of the e- 1904 3200 2506 10% 12% 2.63 1.257

etudes beforehand.

The content of e-etudes matches the

content of face-to-face lessons. 37% 34% 1% 5% 4% 204 1085
I think the activities done in e-

10% 8% 24% 19% 36%  3.63 1.342
etudes are fun.

| get bored in e-etudes. 33% 14% 25% 16% 10% 257  1.368
The activities in e-etudes are useful 28% 39% 20% 5% 6% 292 1112

44



for my learning.

The level of the activities is proper

48% 37% 8% 2% 3% 175  .957
for my level.

The resources used in e-etudes are

. 30% 28% 21% 7% 11%  2.40 1.311
helpful for my learning.

I have difficulties in understanding
3% 3% 13% 22% 58% 4.30 1.012
the content of e-etudes.

I am not able to answer the
questions and have difficulties in gop, 409 8% 2506 54% 417  1.178

doing exercises in e-etudes.

It was asked to the students whether they get any information before these
lessons stating the objectives of that lesson and whether they want to learn the
objectives before the lessons. Majority of the students, 74% of them, mentioned that
they wanted to learn what they are going to practice in that lesson and 51% of them
agreed with the statement that the teachers give information about the content of e-

etude before the lessons.

Students were asked whether the content of these e-etudes match with the
subjects that they study in face-to-face lessons at school. Most of the students, 71%
of them agreed with the statement saying the content of e-etudes matches the face-to-

face lessons content.

It was also asked whether they enjoy these lessons and resources used in these
lessons. More than half of the students, 55% of them disagreed that the activities in
the lessons are enjoyable. Besides, 47% of them mentioned that they get bored in e-

etudes.

The effectiveness of content and resources in their learning is also questioned.
Majority of them, 67% of the students agreed with the statement that the activities
done in e-etudes are helpful in their learning and 58% of them think that the

resources used in these lessons are useful for their learning.

Level of the resources and activities is investigated as well and it is found out
that 85% of them think that the level of the activities is proper for their level and

80% of them disagreed that they have difficulties in comprehending the content of
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the lessons. Correspondingly, 79% of them disagreed that they have difficulties in

answering the questions in e-etude lessons.

Based on the qualitative results on the same research question, students stated
that these after school online lessons are helpful in their learning (See Tables 4.7 and
4.8). They appreciate that they can make revisions in these lessons. They believe that
these lessons support face-to-face lessons.

It was observed that the content of these lessons are parallel to face-to-face
lessons, as a result of this the students are able to answer the questions easily.
However in observations it was seen that the students who can answer the questions
fast give the answer right away then the other students see the answers before
answering by themselves. This answering process takes only a couple of seconds and
the students also mentioned that they cannot give the answer because they see the

answer written there and the teachers give immediate feedback without waiting.

On the other hand they believe that these lessons are not enjoyable enough and
they get bored. According to them they get demotivated when they get bored. In
interviews majority of them mentioned that the lessons are very boring. They stated

that there are only multiple choice questions and the resources are not interesting.

Also, in the final part of the survey they stated that they want to ask questions
to the teachers when they do not understand but this is not possible because of
excessive number of students. When they cannot ask any questions they get bored

and they do not want to attend these lessons.
One of the students wrote:

In my opinion these lessons are very boring. The teachers don’t
answer my questions. I think they shouldn’t continue. They are
nonsense and unnecessary. The lecturing videos are better.

4.1.4 Students’ perceptions of the interaction in e-etude lessons. RQ1.3..
What are the students’ perceptions of interaction and collaboration in after school

online lessons?

This question investigates the students’ perceptions of their participation,
interaction and collaboration level in these e-etudes. In PASOCS Part 5 is related
with interaction, collaboration and participation. There are seven items in this part.
(See Table 4.5)
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Table 0.5

Perceptions of students on participation, interaction and collaboration in e-etudes
(N=204)

Statements SA A N D SDA M SD

| can ask questions to my teachers.  11% 13% 12% 17% 44% 3.70 1440
I like interacting with my friends. 26% 20% 17% 11% 23% 2.84 1.517

| talk with my friends about the
) 16% 10% 15% 22% 33% 3.46  1.470
lesson during e-etudes.

There should be more interaction. 43% 15% 20% 8% 12% 2.32 1.414

The other students in e-etudes
. ) - 30% 19% 26% 8% 14% 259  1.387
influence me in a positive way.

E-etudes should be in smaller
4% 11% 17% 8% 18% 2.46 1.555
groups.

I would like to ask more questions
44% 14% 16% 9% 15%  2.38  1.499
to my teachers.

Despite the results show that 46% of them like having interaction during these
sessions majority of the students, 61% of them mentioned that they cannot ask
questions to their teachers in e-etude sessions. Similarly, 55% of them disagreed with

the item stating they do not have interaction with their friends about the lesson.

According to results, 43% of them strongly agreed that there should be more
interaction in these lessons and 49% of them think that the other students in these
lessons affect them in a positive way. The majority of the students, 55% of them
agreed that these lessons should be implemented in smaller groups and 44% of them

want to ask more questions to their teachers during these sessions.

In line with the survey results, the qualitative data collected through interviews,
the final part of the survey and observations show that the interaction level is really
low in these lessons (See Table 4.7 and 4.8). The students complain about not being
able to ask questions to the teachers and they think that the time spent for each
guestion is not enough. As a result they may not understand some questions in the

lessons.

They also state that the other students write too much in the chat area and the

teachers cannot see their answers because of unnecessary comments. All of them
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believe that if the lessons could be done with fewer students, they would be much

more effective.
One of the students said:

I think the lessons should be in smaller groups because everybody
writes at the same time and | cannot understand the question and miss
the lesson. The chat area should be closed.

Observation notes of the researcher are parallel with the students’ perceptions.
It was observed that the student-teacher interaction is low while student-student
interaction is considerably high. However, this student-student interaction is not
related with the lesson and these unnecessary talks between the students block the

answers of the other students who really want to participate in the lesson.

4.1.5 Students’ perceptions of the feedback, assessment and evaluation of
these lessons. RQ1.4: What are the perceptions of students about feedback and

assessment in e-etudes?

This question investigates the students’ perceptions on feedback and
assessment effectiveness in e-etudes. The 6th part of PASOCS is related to this
question. There are five items in this part (See Table 4.6).

Table 0.6

Perceptions of students about feedback and assessment in e-etudes (N=204)

Statements SA A N D SDA M SD

I get feedback about my
8% 13% 33% 11% 33% 347 1314
performance from my teachers.

The teachers assess my
12% 18% 23% 12% 33% 334 1424
performance after the lesson.

The teachers praise me. 10% 11% 38% 14% 25%  3.33 1.264

The teachers do not comment on
45% 13% 22% 9% 9% 2.24 1.362
my performance.

| prefer receiving more feedback
3% 12% 23% 8% 22% 2.73 1539
about my performance.

Students’ perceptions of the effectiveness of feedback were investigated in the

survey. Although 45% of the students prefer receiving feedback about their
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performance in e-etude lessons, 44% of them think that they cannot get feedback on
their performance in these e-etudes. Besides 45% of them think that the teachers do

not assess their performance during or after the lessons.

When the appraisal level was questioned 38% of them are not sure whether
their teacher praises them in these lessons but 57% of them stated that the teachers in
e-etudes do not make any comment on the their performance during or after these

lessons.

Correspondent with the survey results, in the interviews the students mentioned
that they cannot get immediate and effective feedback from the teachers. They stated
that the teachers cannot see their questions and answers and they do not comment on
their performance. They like hearing their names in e-etude lessons and they would
like the teachers to tell their names and praise them. They also wrote in the final part
of the survey that they only get effective feedback when they use the voting part of
the program. They believe that this part should be used more than the chat area since

the questions are multiple-choice questions (See Table 4.7).

It was also observed that there is no assignment or quiz given to the students to
assess their learning in the end of these lessons. As a result, the success of the lesson
or the students cannot be evaluated. In addition to this there isn’t any collaboration in

these lessons since the activities are not done in pairs or groups (See Table 4.8).
4.1.6 Students’ perception of the course technology and support.
RQ1.3: What are the students’ perceptions of the course technology and support?

This question seeks answer on the students’ perceptions of course technology
and support. The data presented below is collected through the survey and interview

questions’ responses and observations (See Table 4.7 and 4.8).

The use of course technology and the support that the students get in this
course were asked to the students. All of them mentioned that the software used
(Adobe Connect) is a user friendly program. They did not have any problems about
the program during e-etude lessons. On the other hand, they mentioned that they
have some problems because of excessive number of users logged in the sessions at
the same time. Screen freezes, voice interrupts, slow access speed or connection

problems are the problems that the students listed.
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In the last part of the survey, many students mentioned about these technical
problems and they stated both in interviews and the survey that they are discouraged
when they have such problems. When it is asked how they solve these problems,
they mentioned about the Help button but they also added that they cannot get
response from there. If they cannot manage to solve the technical problems they face,
then they log out the session.

Some students also complained about using technology such as computers or
tablets during these lessons. They mentioned that they prefer pen and paper instead
of the computers. They believe that they learn better when they have the resources in
front of them.

In parallel with these data the observation notes of researcher also shows that
both the students and teachers have some technical problems. The IT support staff
helps the teachers on site but they cannot help the students. The course designer
claimed that if the students report their problems to the administration the day after

e-etude lesson then they can solve their problems as well.

4.1.7 The opinions of students about the teachers. According to interview
and survey questions the students do not have any complaints about the e-etude
teachers but they added that they prefer their teachers in face-to-face lessons. They
think that their teachers in face-to-face lessons pay more attention to them; they can
ask questions comfortably and receive their answers immediately. Even out of the
lessons they can get help from these teachers. They added that they are familiar with
the teachers in face-to-face lessons, they know their style and they think that they

learn better with those teachers.

They mention that their teachers encourage them to e-etude lessons and they
remind the dates to them regularly. Some of the students mention that the teachers

sometimes force them to attend e-etude lessons (See Table 4.7).
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Table 0.7

Summary of data collected through the students’ responses in interviews and the

survey

Perceptions of scheduling, duration

and frequency of e-etudes

Perceptions of instructional design,

content and resources

Attitudes toward e-etudes

Perceptions of Interaction,

Collaboration and Participation

Perceptions of Feedback, Assessment

and Evaluation

Perceptions for Course Technology

and Support

Perceptions of the Course Teachers

High attendance level

Lack of time and many things need to be done
Weekends can be better

Frequency is enough

Duration is long enough

Making revision is useful

Only multiple choice questions

The content and resources are boring
Good for revising before the exams

Face-to-face lessons are better
They are boring

shouldn’t continue

lecturing videos in LMS are better

Too many questions and comments constitute
problems

The other students talk a lot

Interaction is not enough

The classes should be smaller

I cannot ask questions

They do not spend enough time on the questions

e The teachers do not see my answers
e No pair work or group work
e No assignments to be assessed

Technical problems are discouraging

More difficult to concentrate when it is online
No serious problems

Help button does not work

Teachers in face-to-face lessons are better
The teachers and the administration encourage us
Sometimes they force us
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Table 0.8

Observation notes

The objectives not stated

Only test questions

The level is proper for the students

The students see each others’ answers

The content matches the face-to-face lessons
The resources are well prepared and clear

Design of instruction, content and

resources

e Adobe Connect and Smart Board — easy to use
e Screen freezes and voice interrupts

o |T staff support

¢ No support for the students

Course Technology and Support

Participation, Interaction and Participation is high
Student-student interaction is high
Student-teacher interaction is low

No pair work or group work

Collaboration

Feedback, Assessment and * Feedbackis notenough and effective
e There is no assignment or quiz to assess the

Evaluation students’ success

4.2 Teachers’ Perceptions Data Collected Through the Survey (PASOCS),

Interview Questions and Observations

In this part both quantitative and qualitative data about how teachers perceive
e-etude lessons will be presented. They include survey, interviews and observations
results. Teachers’ perceptions of scheduling, duration and frequency of ASOC

lessons
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4.2.1 Teachers’ perceptions of ASOC lessons. RQ2: What are the teachers’
perceptions of ASOC lessons?

This question investigates the teachers’ perceptions of e-etude lessons. This
part of PASOCS includes questions about teachers’ ideas and opinions on these
lessons. The data collected through PASOCS questions are presented in Table 4.9
below.

Table 0.9

Teachers’ general perceptions of ASOC (N=21)

Statements SA A N D SDA M SD

| like e-etudes. 23% 38% 19% 9% 9% 243 1.248

| have e-etude lessons voluntarily
) 4% 23% 19% 33% 19% 3.38  1.203
without any pressure.

E-etudes are fun. 23% 28% 19% 14% 14% 2.67 1.390
Students’ achievement has

) 9% 28% 47% 9% 4% 271 .956
increased after e-etudes.

E-etudes should continue. 9% 47% 28% 0% 14% 2.62 1.161
| prefer not having e-etudes. 14% 9% 28% 38% 9% 3.19 1.209
There should be more e-etudes. 9% 9% 33% 28% 19% 3.38 1.203

I recommend these e-etudes to my
9% 33% 28% 19% 9% 2.86  1.153
colleagues.

| prefer e-etudes to face-to-face

0% 9% 9% 23% 57%  4.29 1.007
lessons.
E-etudes motivate the students to

0% 28% 38% 19% 14% 3.19 1.030
the lessons at school.
E-etudes have no influence on the
students’ success in face-to-face 0% 14% 19% 42% 23% 3.76 .995
lessons.
We may have online lecturing

) ) 23% 33% 23% 19% 0% 2.38 1.071

videos instead of e-etudes.
Having  synchronous  lessons

9% 61% 23% 4% 0% 2.24 .700
engages my students.
I encourage my students to attend

47% 38% 9% 4% 0% 1.71 .845
e-etude lessons.

Etudes that we have at school after 42% 38% 4% 14% 0% 1.90 1.044
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lessons are better than e-etudes.

| prefer e-etudes to etudes we have
9% 4% 14% 42% 28% 3.76  1.221
at school.

The results of these part shows that 61% of the teachers like e-etude lessons.
Additionally, 51% of them agreed that the e-etude lessons are fun. They were asked
whether they have these e-etude lessons voluntarily and 52% of them mentioned that
this is not their own decision. While 37% of them think that the students’
achievement has increased after e-etudes, 43% of them are not sure about this

statement.

On the contrary, 57% of them think that these lessons should continue and 47%
of them disagreed with the statement mentioning they prefer not having these
lessons. However, 47% of them disagreed that there should be more e-etude lessons
and 33% of them are not certain about this. The teachers who would like to
recommend these lessons to their colleagues are 42%. No one prefers e-etude

lessons to face-to-face lessons.

When it is questioned whether these e-etudes motivate the students, 38% of
them could not be sure about this statement yet 65% of them disagreed that e-etudes
have no influence on the face-to-face lessons. Majority of them, 70% of the teachers

think that having synchronous online lessons engages the students.

It was asked whether the educational videos uploaded to LMS have the same
impact as e-etudes and 56% of them said that these videos could be used instead of e-
etudes. In the last question the encouragement of the students were investigated and

85% of them stated that they encourage their students to participate in these lessons.

When the teachers asked to compare the etudes that they have at school to e-
etudes, the majority of them, 80% of the teachers think that the etudes they have at

school are better than e-etudes and they prefer having face-to-face etudes to e-etudes.

In relation to the survey results, this question was investigated through
interviews as well (See Table 4.14). Most of the teachers believe that various
teaching approaches should be used in education and using technology engages the
students. Hence, they believe that synchronous online lessons are useful for students.
They also added that it is better to have more technology in face-to-face lessons.
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Additionally, the course designer also stated that the main aim of these lessons
Is offering various opportunities to the students for learning and integrating
technology into learning. He thinks that the activities done in face-to-face lessons are
not enough for effective learning. They need to be enhanced with supportive
activities such as e-etude lessons. According to the course designer it is important to
offer a chance to the students to see their teachers and to practice the structures in

different environments.

On contrary, the teachers stated that they do not have eye contact with their
students and they think that they do not have enough interaction with their students.
Thus, they believe that face-to-face lessons are more effective and they prefer face-

to-face lessons to e-etude lessons.
One of the teachers mentioned:

| prefer having face-to-face lessons to e-etudes because | cannot have
eye contact with the students in e-etude lessons. | can assess the
students better in face-to-face lessons.

All of them complained about the number of the students in e-etude lessons.
The participation is considerably high that they cannot answer the students’ questions
properly. They believe that these lessons should be in smaller groups. They
mentioned that in lower grades, students do not take these lessons as serious as the
older students. Therefore they believe that these lessons should be provided to older

students in smaller groups.
A teacher said:

The lower grade students want to have fun. They want to chat with
their friends. If we have older students in smaller groups they can be
more conscious and the lessons can be more useful.

Some of the teachers stated that they would recommend e-etude lessons to their
colleagues and would like them to continue because there are many advantages of
these etudes. First of all, they mentioned that they do not have any classroom
management problems and there is less distraction in e-etude lessons than face-to-
face lessons so that the students can follow the lessons better. They also believe that
e-etude lessons are undeniable support for students’ success and they reinforce the

learning substantially.
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On the other hand, some of them believe that these lessons do not have any
effects on students’ learning and success. They stated that they would not
recommend these lessons to their colleagues and they think that neither students nor
teachers need these lessons. The main reason behind this idea was the planning of
these e-etude lessons and materials and having these lessons are extra burden for
teachers. They added that lecturing videos uploaded to LMS are great help for

students and enough for reinforcing the learning.

4.2.2 Teachers’ perceptions of scheduling, duration and frequency of
ASOC lessons. This part investigates the teachers’ perceptions of scheduling,
duration and frequency of e-etude lessons. Both quantitative data obtained from the
survey and qualitative data inferred from interviews and observations are presented.
The data about the teachers’ perceptions of scheduling, duration and frequency of e-
etude lessons obtained from PASOCS are shown below (See Table 4.10).

Table 0.10

Teachers’ perceptions of scheduling, duration and frequency of e-etude lessons
(N=21)

Statements SA A N D SDA M SD

The schedule of e-etude lessons is
) 0% 14% 9% 42% 33% 395 1.024
suitable for me.

The frequency of e-etudes is enough.  14% 33% 23% 23% 4% 271 1.146

The duration of e-etude lessons is
) 57% 33% 4% 4% 0% 157 811
suitable.

I would like to have e-etude lessons
] 38% 23% 19% 14% 4% 224  1.261
when | am more suitable.

I would like to have e-etude lessons
4% 23% 28% 23% 19%  3.29 1.189
more often.

The perceptions of teachers about the schedule, duration and frequency of e-
etude lessons are questioned, as well. Most of them, 75%, disagreed that the schedule

of these e-etude lessons is suitable for them.

The frequency of e-etude lessons is enough for 47% of them. Teachers, who
think that the duration of the lessons is suitable, are in majority with 63%. The
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percentage of teachers who think that the lessons should be another time during the
day is 61%. However, 28% of them are not certain about having e-etudes more often.

Also, according to interviews and the final part of the survey all of the teachers
think that the duration of the lessons is proper for them and for their students. (See
Table 4.14) The lessons are 35 minutes and they stated that if they were longer, the
students would not be able to pay attention. Also, they mentioned that they can use
this period of time more effective in e-etudes than face-to-face lessons since there is

no distraction.
One of the teachers stated that:

The students are very active in face-to-face lessons. In e-etudes we
don’t need to warn the students. We can start our lesson directly
without wasting time. If one student gets distracted he/she doesn’t
affect the other students.

While most of the teachers stated that the schedule of e-etudes is suitable for
students they think that it is not suitable for the teachers. They mentioned that they
have to leave the school later than usual when they have e-etudes. They recommend
having these lessons right after the school but they are also aware that the students

cannot arrive at home in a short while.

Some of them also mentioned that the schedule is not suitable for both students
and teachers because they both get tired after a long and a tiring day. Majority of

them recommended having these e-etude lessons at the weekend.
One of the teachers said:

I think the teachers do not need to have these lessons at school. They
can do them at home. It is not too complicated.

In response to this, the course designer agreed with the fact that these lessons
are excess work for the teachers but he said that these lessons should be implemented
in a formal environment to ensure the regularity and not to damage the organizational

structure of the institution.

Another teacher mentioned that the teachers who have these lessons may have
a day off after that day or at least half-day off in the morning. When the frequency of
these lessons was asked most of the teachers think that these lessons are not planned
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well. They say that they do not know when they are going to have these lessons and
they prefer receiving a schedule in the beginning of the year.

On contrary, the interview questions asked to the course designer revealed that
there is a calendar prepared for e-etude lessons. He mentioned that they schedule e-

etudes with the head of departments one month before the lessons.

4.2.3 Teachers’ perceptions of instructional design, content and resources
of ASOC lessons. RQ2.1.: What are the teachers’ perceptions of the design of

instruction, content & resources of e-etude lessons?

This question seeks answers on how the teachers perceive their e-etude
experiences in terms of the instructional design, course content and resources. Both
quantitative and qualitative results are collected to investigate this question. The
table 4.11 shows the results of PASOCS questions investigating the teachers’
perceptions of instructional design, content and resources of e-etude lessons.

Table 0.11

Teachers’ perceptions of the instruction design, content and resources of e-etudes
(N=21)

Statements SA A N D SDA M SD

| give information about the content
and objectives of the e-etudestomy 42% 28% 14% 14% 0% 2.00 1.095
students.

The content of e-etudes matches the
57% 23% 9% 9% 0% 1.71 1.007
content of face-to-face lessons.

The students have fun with the
o ) 28% 28% 14% 28% 0% 2.43 1.207
activities done in e-etudes.

Students’ attendance and
S ) 23% 38% 19% 19% 0% 2.33 1.065
participation are high.

The activities in e-etudes are useful
38% 33% 19% 9% 0% 2.00 1.000
for students.

The level of the activities is proper
61% 23% 9% 4% 0% 157  .870
for the students.

The resources used in e-etudes are
57% 23% 9% 9% 0% 1.71 1.007
helpful for students.
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It was asked to the teachers whether they give any information e-etude lessons
about the objectives of the lessons and majority of the teachers, 72% of them,

mentioned that they inform their students about the lessons content in advance.

Teachers were asked whether the content of these e-etudes match with the
content in face-to-face lessons at school. Most of the students, 71% of them agreed
with the statement saying the content of e-etudes matches the face-to-face lessons

content.

It was also asked whether the students enjoy these lessons and resources used
in these lessons. More than half of the teachers, 56% of them agreed that the students
have fun in these lessons. Besides, 51% of them mentioned that the students’

attendance and participation are high in these lessons.

The effectiveness of content and resources in their learning is also questioned.
Majority of them, 71% of the teachers agreed with the statement that the activities
done in e-etudes are helpful for the students and 80% of them think that the resources

used in these lessons are useful for their learning.

Appropriateness of the level of the resources and activities is investigated as
well and it is found out that 84% of them think that the level of the activities is

proper for their students’ level.

In addition to results mentioned above, the interview results, comments part of
the survey and observation notes are in line with the survey ratings (See Tables 4.10
and 4.14). The teachers mentioned that they cannot present a new topic since all of
the students do not take part in these e-etude lessons. As a result of this, most of the
time the structures presented at school are revised in e-etude lessons. They said that
content of e-etude lessons match with the content of face-to-face lessons.

One of the teachers mentioned that:

Most of the time we revise the previous topics. We do not present a

new topic because all of the students are not there. The students may

miss the new topic. As a result of this we present the new topics in
face-to-face lessons and revise them in e-etude lessons.

The majority of them mentioned that they took part in lesson planning process.
According to the information they gave, the objectives and outcomes are defined by
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a group of teachers before planning the lessons by taking the students’ needs into

account.
One of them said:

| plan e-etude lessons and resources for Math e-etude lessons in this
grade. First, I define the outcomes according to students’ needs, then I
design the lesson content and resources.

In addition to this, the course designer also stated that the students’ needs are
considered while planning these lessons. He mentioned that in the beginning of
designing this course it was decided to offer these lessons only to the students who
need more practice but then they thought that offering chance to everyone would be

fairer.

The teachers complained about the difficulty of preparing questions for e-
etudes. They stated that it is easier to give feedback in multiple-choice questions.
Therefore, the questions are created as multiple choice questions. They also added

that they try to use various types of multiple choice questions.
A teacher stated:

We planned these lessons as a group of teachers. We tried to use
various question types measuring different skills and from different
units.

They also mentioned that the activities or questions designed for e-etudes are
proper for the objectives but they are not enjoyable. Some of them believe that the
lessons and resources should be more planned and prepared in the beginning of the

year. They recommended using more visuals to raise students’ interest.

4.2.4 Teachers’ perceptions of participation, interaction and collaboration
in ASOC lessons. RQ2.3.: What are the teachers’ perceptions of participation,

interaction and collaboration in e-etude lessons?

This question investigates the teachers’ perceptions of the students’
participation, the level of interaction and collaboration in e-etude lessons. PASOCS

Part 5 is related with interaction, collaboration and participation (See Table 4.12).
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Table 0.12

Perceptions of teachers on participation, interaction and collaboration in e-etudes
(N=21)

Statements SA A N D SDA M SD

I can answer the students’ questions
) 33% 14% 14% 23% 14% 271 1.521
during e-etudes.

Students can interact with each
) 28% 19% 14% 23% 14% 2.76 1.480
other during e-etudes.

Students should be able to ask

) ) 47% 33% 14% 4% 0% 1.76 .889
questions during e-etudes.
Students should be able to have
) ) ) 9% 23% 14% 19% 33% 3.43 1.434
interaction with each others.
The more interaction the
studentshavethe more motivated 9%  33% 28% 14% 14% 2.90 1.221
they are.

E-etudes should be in smaller
66% 9% 9% 4% 9% 1.81 1.365
groups.

The results show that 47% of the teachers think that they can answer the
students’ questions and students can interact with each other during e-etude lessons.
Majority of the teachers, 80% of them believe that students should be able to ask
questions to their teachers in e-etude session but 52% of them disagreed with the
item stating the students should be able to have interaction with their friends during

the lessons.

According to results, 42% of them agreed that the students get motivated more
when they have more interaction. The majority of the teachers, 75% of them agreed

that these lessons should be implemented in smaller groups.

Corresponding with the quantitative data presented above, the interview results
the comments of the teachers in the survey and observations also show that the
interaction and collaboration level is low in e-etude lessons. (See Tables 4.8 and
4.14)

All of the teachers think that the participation level is considerably high. The
course designer verifies this by stating majority of the target group attend these

lessons. He also added that the younger they are, the more they attend.

61



The number of students who take part in one e-etude session is around 80-100.
This number makes it impossible to interact with the students individually. They
think that all of the students should be able to ask and answer questions during these
lessons. In face-to-face lessons they have opportunities to give chance to shy students

but in e-etude sessions they are not able to see them.
One teacher mentioned:

If the students do not participate in the lesson then it is like watching a
video for them. There is no difference between the lecturing videos
and e-etudes for these students.

They said that also their students complain about not being able to ask and
answer any questions during these lessons as a result of these ideas they believe that
there should be fewer students in these lessons so that they can give wider coverage

to interaction.

The course designer mentioned that the size of these lessons is defined
according to some factors such as the activities to be done, levels to be taught or
work load of the teachers. He added that these lessons are also implemented in small
groups so that there can be more interaction.

According to the teachers the students are not assigned any activities or tasks
which they need to work in pairs or groups. They interact with their friends out of
topic and this distracts the other students and it sometimes even causes some
technical problems.

A teacher said:

The students like writing in chat area and making comments about the
lesson or out of lesson but sometimes this ruins the lesson. For this
reason student-student interaction should be limited or closed.

4.2.5 Teachers’ perceptions of the feedback, assessment and evaluation of
ASOC lessons. RQ2.4.: What are the perceptions of teachers about feedback,

assessment and evaluation in e-etudes?

This question investigates the teachers’ perceptions on feedback and
assessment effectiveness in e-etudes. Information presented in this part was collected
through PASOCS and interview questions and observations. The 6th part of
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PASOCS is related to teachers’ perceptions of the feedback, assessment and
evaluation of e-etude lessons (See Table 4.13).

Table 0.13.

Perceptions of teachers about feedback and assessment in e-etudes (N=21)

Statements SA A N D SDA M SD

| give feedback to my students

i 33% 33% 0% 4% 3% 248 1504
during e-etudes.
I can assess my students’
performance during or after these 28% 14% 19% 19% 19%  2.86 1.526
lessons.

I would like to give more feedback
] 52% 33% 4% 9% 0% 1.71  .956
to my students during these lessons.

Teachers’ perceptions of the effectiveness of feedback were investigated in the
survey. More than half of the teachers, 66% of them think that they can give
feedback to their students during e-etude lessons and while 42% of them state that
they can assess their students’ performance 38% of them think that they cannot
assess the performance of the students. Besides, 85% of them would like to give

more feedback to the students during e-etude lessons.

Teachers’ perceptions of feedback, assessment and evaluation are investigated
through interview questions and observations as well. (See Tables 4.8 and 4.14) All
of the teachers think that they cannot give enough feedback to the students and assess
their performance. For their own students they praise the students in face-to-face
lessons about e-etude lessons but during e-etude lessons they can’t see the students’

questions or answers as a result they cannot give effective feedback.

They recommend assigning tasks or activities before these lessons so that in e-
etude lessons the answers can be checked. They complained about excessive number
of students. They think that they cannot give enough feedback in large classes. Some
teachers mentioned that they try to use the students’ names while checking the
answers and praise them with their names and they believe that this affects students’

motivation positively.
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One of the teachers said:

The students like hearing their names in e-etudes. | used some of the
students’ names when they give the right answers and they got
motivated. The following day they came to school and thanked to me
for telling their names.

In the last part of the survey they also mentioned that through this program
many students can benefit from one lesson but it is not possible to assess the

students’ or the course success.

4.2.6 Teachers’ Perceptions of the Course Technology and Support of
ASOC lessons. RQ2: What are the teachers’ perceptions of the Course Technology
and Support?

This question seeks answer on the perceptions of course technology and
support. The data presented below is collected through the interview questions’

responses and observations (See Tables 4.10 and 4.14).

Advantages and disadvantages of the course technology were asked to the
teachers and they all mentioned that the program used, Adobe Connect, is very easy
to use. One of the teachers commented that it was difficult to both write on the board

and look at the camera or answer the questions of students.

The course designer verified that the teachers and students do not need any
training for using this program. A link, a username, and a password are e-mailed to
the students and teachers. They simply click on the link, write their usernames and

passwords and connect to the class easily.

They all mentioned that they experienced some technical problems such as
screen freezes, voice interrupts and internet connection problems. Also students told
them that they had similar technical problems at home. When the teachers have such
problems they said that they get immediate help from someone from IT department
who is situated in the same classroom with the teacher. However, the course designer
stated that IT stuff cannot intervene in the problem at that moment. The students
report their problems to the Deputy Head after e-etude and the problem is informed

to the IT department the following day.
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A teacher mentioned:

I experienced some technical problems. There were too many students
and the screen froze when they all wrote something at the same time.
Our colleagues from IT department helped.

They stated that they didn’t get any training for online learning before these
lessons. Some of them said that they had a brief explanation right before the lessons
by IT staff.

4.2.7 Teachers’ perceptions of students’ performance in ASOC lessons.
Although it was not mentioned in research questions the results of the interviews
revealed some information about the students’ performance during e-etude lessons.
Consequently, the data about the perceptions of teachers on students’ performance is
presented below (See Table 4.14).

Firstly, most of the teachers think that the students like e-etude lessons
according to feedback they get from their students. They mention that the students
have fun in these lessons and want to have more e-etude lessons. In addition to this
the course designer reported that the students are pleased with these lessons and they

want to have more e-etude lessons.
A teacher said:

The students told that they had great fun in e-etude lessons. They
would like to have these lessons every week.

They think that if the student is self motivated and responsible with his/her
learning then e-etude lessons can be useful for them otherwise these lessons are not
helpful. Also they mentioned that they learn better in face-to-face lessons and e-etude

lessons are only useful for revising.

They stated that e-etude lessons are not effective for many of the students’
learning considerably. They think that the students are not motivated enough and
they do not take these lessons serious. As a result they think that these lessons are

waste of time.
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Table 0.24

Summary of data about the teachers’ perceptions collected through the interview

questions

Perceptions of scheduling, duration and
frequency of e-etudes

Perceptions of instructional
content and resources

design,

Attitudes toward e-etudes

Perceptions of Interaction,
Collaboration and Participation

Perceptions of Feedback, Assessment
and Evaluation

Perceptions for Course Technology and
Support

Perceptions of Students’ Performance

Duration: Enough
Scheduling for
Unsuitable
Scheduling for students: Suitable
Frequency: Not planned well
Obijective:

The aim is to make revision
Course Design:

Learning outcomes and students

teachers:

needs are considered before
planning e-etude lessons

should be planned  more
professionally

Resources:

Multiple Choice is the most used
and most suitable type of resource
should be more enjoyable

Variety is good in education

They support the learning
Face-to-face lessons are better
Too many students

Extra burden for teachers
Lecturing videos are better than
synchronous lessons

Participation: too high, it is
difficult to handle

Interaction: low due to excessive
number of students

No or very little collaboration
Feedback- not enough

Fewer students for more effective
assessment

No assignments given

Course Technology: It is easy to
use

Technical Problems: there are
some problems, they can be
discouraging

Support: sufficient

Beneficial only for self-motivated
and responsible students
Useful for revising
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e They have fun

¢ Not significantly effective in their
learning

e They learn better in face-to-face
lessons

4.2.8 Results of the parents’ interview. RQ3: What are parents’ perceptions
of ASOC?

Parents are also interviewed for collecting data about their perceptions on e-
etude lessons. Seven questions were asked to the parents during the parents meeting.

Questions and most common answers are listed below:
1. What do you know about e-etude lessons?

Many parents mentioned that they do not have enough information about e-
etude lessons. They said that their children sometimes talk about these lessons and

they receive messages from school.
2. What do you think about these lessons?

Majority of them think that using various ways in education is favorable for
students. They mention that these lessons are very useful when their children miss
any lessons and/or could not understand something in face-to-face lessons. They
know that these lessons are mainly for revising the topics and they think that their

children would not revise at home if they did not have e-etude lessons.

On contrary there are some parents who think that the students get really tired
after school and they believe that when they are tired they cannot benefit from these

lessons efficiently.
3. Does your child attend these e-etudes? Does he/she attend voluntarily?

Most of the parents stated that their children attend these lessons voluntarily
without their force or pressure but they also added that they encourage them for
attending these lessons and once in a while they remind them. They believe that if
the student doesn’t want to attend these lessons voluntarily he/she cannot learn then

it can be waste of time for everyone.

Herein, the course designer believes that learning is more effective in e-etude
lessons because the students attend these lessons voluntarily. Also he thinks that
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since these online lessons are synchronous the parents take part in this process in a

sort of way.

When it was asked whether their child pays his/her whole attention to these
lessons they claimed that sometimes their children do something else such as

watching a video or playing games while having an e-etude lesson.

Some of them mentioned that the students have too much homework and they
have exams to study. They believe that after school etudes at school and weekend

course are more than enough for them.
4. Do you think that they are useful for your child’s learning?

They are aware of the fact that these lessons are only for revising and since
there is no lecturing in these lessons they do not think they are useful for learning.

They stated that they learn in face-to-face lessons and revise in e-etude lessons.

Nearly all of the parents think that lecturing videos uploaded to LMS are much
more useful than e-etude lessons since the students can arrange their own timing.
Sometimes they cannot be available at e-etude time and they do not want to miss
these lessons they recommend recording and uploading these e-etude lessons to
LMS, too.

Herein, the course designer mentioned that they do not want to record and
upload ASOC lessons to LMS because they would like the students to attend these
lessons synchronously. He believes that if these lessons are uploaded to LMS then
the attendance level of the students will decrease. He mentioned that the lecturing
videos are uploaded LMS for students to support their self study.

5. Is frequency of e-etude lessons enough? Do you think that they should

continue?

They mention that these lessons are frequent enough and if they have more e-
etude lessons the students will get bored. They think e-etude lessons should continue.
However they recommend having these e-etude lessons at the weekends or only

before the exams.
6. What are the advantages and disadvantages?

The parents mentioned that these e-etude lessons are useful for the students

especially when they miss a lesson due to their sicknesses or trainings. They can
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catch up thanks to e-etudes and if they cannot understand something they can ask
questions to the teachers and get help.

However, they think that one of the disadvantages of e-etude lessons is
excessive number of students in e-etudes, and low interaction level. Another

disadvantage according to parents is the technical problems.
7. Would you like to recommend anything for these lessons?

They recommend having e-etudes in smaller groups with fewer students. Some
of them mentioned that the teachers should see the students during the lessons. They

also would like to receive a schedule of e-etudes in the beginning of the year or term.
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Chapter 5: Discussions and Conclusions

This chapter analyses this study's findings. This interpretation of the study's
results completes the study and presents implications and suggestions for practical
implementations and future research. In this study, the perceptions of students,
teachers and parents regarding the four main criteria of an after school online course
(as discussed earlier in the research questions) were gathered. These criteria cover:
(1) the design of the course, its content and resources; (2) the course technology and
support; (3) participation, interaction and collaboration; (4) feedback, assessment and
evaluations. Furthermore, additional criteria emerging from the surveys' results and
the responses to the interview questions, such as the perceptions of the after school
online lessons' duration, scheduling and frequency, as well as opinions of the

students’ and teachers’ performances, were also analyzed.
5.1 General Perceptions of ASOC
RQ1: What are the students’ perceptions of ASOC?
RQ2: What are the teachers’ perceptions of ASOC?

This part of the survey investigated the students’ and teachers’ general ideas of
ASOC. There are some highlights came up from the deeper data analysis. Data have
proven that voluntary participation, self-motivation, variation in education,
unfamiliarity and difficulty of adaptation, synchronous learning environment and
having fun are important factors on students’ general perceptions of e-etude lessons.
These topics are presented respectively with the support of the data from the

interviews and observations.

5.1.1 Voluntary participation. As Zeidler (2014) wrote, students’ willingness
is crucial to learning and, in this study, despite the students saying that they do not
like the ASOC lessons, it was clear that they attended the lessons voluntarily, albeit
with the encouragement of their teachers and parents. Some students did report that
their parents or teachers forced them to participate, but the majority said that they
were not under any pressure. In line with the students’ responses, the teachers also
stated that the students take the lessons voluntarily and the teachers did not force the
students to participate, only encouraging them. Nearly 60% of the students responded
that they take the courses voluntarily and this percentage, according to the course's

designer, is enough to consider the course successful.
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Also interview results revealed that the students who take part in these lessons
voluntarily tend to participate more. In addition to these, when the results are
overviewed came up from cross tables (Appendix H-Cross table 1) it is seen that out
of 197 students, 68 of them said that they love e-etude lessons and %83 of them,
57students also claimed that they attend these lessons voluntarily. This result can
support the effect of volunteering in participation and motivation.

Besides, the course has many characteristics of MOOCs; especially when the
lessons are undertaken for massive number of students and one of the common
characteristics of MOOCs is volunteering. It was also mentioned in Koutropoulos,
Gallagher, Abajian, Waard, Hogue, Keskin, and Rodriguez’s (2012) study that one of
the main structures of MOQC:s is the voluntary participation and this affects learning

in a positive way.

5.1.2 Self- motivation. As Cull, Reed and Kirk (2010), mentioned in their
study that online learning environments require self-motivation, self discipline,
effective time management, self-directed work, organization and prioritization of
effort. In line with this study also the results of the cross tables (Appendix H- Cross
table 2) show that self-motivated students attend these lessons more. Out of 197
students 158 of them stated that they attend either all of these lessons or most of
these lessons and 116 of these 158 students, nearly %75 of them, also mentioned
that e-etude lessons help their learning. Also in interviews high-achiever students
mentioned that they take these e-etude lessons for the sake of their own
achievements. As a result of these it can be assumed that these self-motivated

students, who take their learning serious, try to attend all of the lessons.

5.1.3 Variety in education. As it was discussed in Watson’s (2011) study,
teachers think that integrating technology is a good way to diversify learning
activities, and they are willing to use any technology to attract students’ interest and
to support their learning more. In interview questions, which were asked to the
teachers and students, it was understood that they accept these lessons as a variety in

education.
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For example a teacher mentioned:

These lessons are interesting for students. Especially in this
technology age it is a good variety to integrate technology in
education.

5.1.4 Unfamiliarity and difficulty of adaptation. In contrast with Gagnon
(2014), in this study the majority of both the students and the teachers preferred
traditional face-to-face lessons to the online lessons, and they did not want to have
more e-etude lessons. They also stated that they do not wish to recommend these
lessons to their friends while, at the same time, they do think that the lessons should
continue. As it was mentioned before, the students think that they learn from these
lessons but they like to complain about the school and its lessons. The students also
generally stated that they prefer the teachers in their face-to-face lessons. This is
because they spend more time with their teachers in the traditional learning
environment and, when they have different teachers in their e-etude lessons, they are
then unfamiliar with them. Their relationship with their own teachers and their

familiarity with their teacher's style engages them more.

The teachers who give lectures in these lessons have not got any training or
education in online teaching. They can be accepted inexperienced in online teaching
environments. As it was stated in Redmon’s (2011) study the teachers feel
themselves less comfortable in online lessons since they are used to teaching in face-
to-face lessons and this makes them prefer face-to-face lessons to online lessons.
Another study by Alebaikan and Troudi (2009) claims that one of the biggest
challenges in blended learning is the teachers’ adaptation at traditional schools. Also,
according to the interview data of the students they prefer face-to-face lessons
because their teachers feel more comfortable in class rather than online setting. As a
result it can be concluded that the teachers should get a training on online and
synchnronous lesson lecturing and only a group of teacher should have these lessons

so that they may get experienced in these lessons.

5.1.5 Synchronous learning environment. The students like taking
synchronous online lessons. This is something new and different for them, and
chatting with their teachers and friends during the lesson helps them to engage with
it. In contrast to Pallilonis and Filak’s (2009) study, the participants in this study said

that the lecturing videos uploaded to LMS are less boring.
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For example a student mentioned:

I think lecturing videos are better than online lessons. Because | can
watch them whenever | want. Also | can watch a lecturing video
instead of revising a topic.

According to Chen, Barneth & Stephens (2013) one of the biggest advantages
of massive courses is accessibility and flexibility. The students can attend these
lessons whenever they want and this encourages them more. Similarly in this study,
the results revealed that, according to the students and teachers, lecturing videos are

even better for their learning because they arrange their own schedule.

However, it was observed that they do not watch these videos as willingly as
they attend the e-etude lessons. Solitary study and being responsible for their own
learning comes with disadvantages, as well as its many advantages. As the
participants in Kudrik’s (2009) study mentioned, when there is a teacher in a lesson,
he or she motivates the students, but if the students are alone then they may simply
shut down the computer and abandon the lesson. To conclude the learners feel better
and more engaged when they are together with their friends, and when they can ask
questions to their teachers if they do not understand a point. At this point it can be
concluded that more activities which ensure interaction and collaboration should be
designed to be able to motivate the students more and benefit from these

synchronous lessons.

5.1.6 Having Fun. As Lochard (2010) stated that joy is one of the key
elements in education and it is important for cognitive development. When the
learners enjoy the time they spent in the class then their achievement increases.
Similarly as it was found in the Yang and Cornelius (2004) study, nearly all of the
students did not see the lessons as fun, and were not freely willing to take part in
them, recommending having more enjoyable activities. When it was asked what kind
of activities could be done in these lessons, most of them said that they prefer to play
games. They described as a fun lesson a previous session that had had a detective
story. The commentary of both the course designer and of the teachers included the
point that the lessons should each have a scenario in order to draw the students'

interest.

When both the students’ and teachers’ answers are overviewed, there is a

contrast between their perceptions about the activities in e-etude lessons. Most of the
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students 55% of them think that the activities done e-etude lessons are not fun
whereas 56% of the teachers think that the activities are fun. Students think that these
lessons and activities done in these lessons are not useful for their learning and this
makes them get bored easily. As it was stated in Brooke’s (2015) article the students
get bored easily when they think that the online lessons are not in line with their
needs. According to the interviews with the teachers they mention that there is no
detailed students’ needs analysis before designing the instruction. The fact that there
isn’t any effective instructional design damages the quality of resources and the
students do not enjoy the resource used in these lessons. According to Naudi (2004)
an effective instructional design includes creating motivating and engaging activities
to make learners participate more. On the other hand the teachers think that the
resources are fun since they create the materials they may not want to give negative
feedback on their own work. In contrast with survey results the teachers mentioned
that the activities should be more enjoyable and colorful in interviews.

It was also observed that before and after the lessons students are actually
willing to take these lessons. They share and talk about these lessons with their
friends. During these lessons the participation is really high. When the chat area is
open the students ask and answer questions willingly and they enjoy being online
with their friends synchronously. If these lessons are more planned, if the
administration is more devoted and if the teachers are more motivated then it will be

possible to have some considerable outcomes.

5.2 Perceptions of Attendance, Scheduling, Frequency and Duration of the
ASOC

Perceptions regarding the attendance, scheduling, duration and frequency of
the ASOC lessons were revealed through the study's surveys and interviews, even
though this subject was not directly addressed in the research questions. Ideas on the
appropriateness of the scheduling, duration and frequency of the lessons substantially
contribute to the implications and perceptions of the ASOC. Thus, students’ and
teachers’ responses to questions related to attendance, and their thoughts about the

scheduling, duration and frequency of the lessons, were also analyzed.

5.2.1 Attendance. As it was mentioned in Stacey and Wiesenberg’s (2007)
study one of the biggest and most important opportunities of online learning is the
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flexibility of the lessons as they are not taken in a classroom environment and this
increases attendance. According to the survey results and observations, the students'
attendance levels were high: nearly 90% of the students reported that they attended
these lessons. Thus, it can be readily surmised that the students desired to take part in
these lessons. A result that also supports the conclusion of high student attendance
levels is the majority of the students stated that they attended nearly all of the
lessons. As Smith (2010) mentioned, blended learning environments offer greater
flexibility for students who have multiple responsibilities outside of the school
environment. Since the students do not need to be in the class, majority of them
attend these lessons easily. At this point the teachers’ encouragement also gains
importance. Marsh (2014) stated in her study that in blended learning environments,
one of the teachers’ most important roles is to encourage and motivate the students.
As a result of interviews and observations it was clearly understood that the teachers,
administration and parents encourage the students and this increases the attendance.

For example a teacher stated that:

Before the e-etude lessons I inform the students in the lesson. | do not
force them but I tell them that the lesson will be very useful for them
and they should attend these lessons.

Attendance was similar across all subjects, meaning that the specific school subject
did not affect their desire to take part in these lessons. Correspondingly, the
responses of the teachers to the interview questions and observations showed that the
students' attendance levels were very high.

5.2.2 Duration. The results of the PASOCS, in accordance with the responses
to the interview questions, show that the duration of ASOC lessons was appropriate
for both students and teachers. According to Clark (2005) online sessions should be
limited to about 60 to 90 minutes in length. In this case the lessons are each thirty-
five to forty minutes long and it was observed that this was long enough to revise one
topic and to answer the related questions. The teachers reported that if the lessons

were longer the students would become bored and cease to pay attention.

5.2.3 Frequency. For the students, the frequency of the lessons was considered
either adequate or a greater frequency than they wanted. Online lessons are very
useful since they are flexible in terms of time and place but if these lessons are
synchronous then it requires students and instructors to be online at the same time in

order to have a lesson and this makes synchronous lessons less flexible (Murray,
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2007) In line with this statement students’ thoughts are that they have too many
things to do and they cannot be free at the time of these lessons. As a result, they
generally stated that these lessons should be less frequent. Also, it was often
recommended that these lessons should be at the weekends or later on the weekday
evenings. They said that they are less tired in the weekends and the lessons are too
early on the weekdays. It can thus be inferred that the students are already extremely
busy with sports training, homework, private lessons, after school lessons (face-to-
face), weekend courses. For this reason these lessons had better be recorded and
uploaded to LMS for students to be able to provide them flexibility in their busy

schedules.

5.2.4 Scheduling. For the teachers, the lessons' frequency was adequate but
they thought that the lessons should be scheduled earlier and that they should be
informed about them more in advance. In addition, they see these lessons as extra
work, and they do not want to have these lessons on weekday evenings. When
considering teachers' workloads, this desire is logical. They must wait at school for
two and a half hours after an already long and tiring day, following which they get
home late. As it is mentioned in Alebaikan and Troudi’s (2009) study, finding a
suitable time for both students and teachers is one of the most challenging facets of
blended learning. When teachers’ recommendations about scheduling were asked for,
they could not present any solution except for implementing these lessons at home.
However, as the course's designer also mentioned, this is not a professional solution

for the institution.

When the responses of students and teachers were compared it was seen that
the 40% of the students believe the schedule of these lessons is suitable for them
while 75% of the teachers think the opposite. The reason of this can be explained
with the extra burden of the teachers while they are having these lessons. As Kotzer
and Elran (2012) mentioned in their study that designing and undertaking online
courses require high demands on design, skills and enough time. Also Chen and Lou
(2013) concluded in their study that one of the negative aspects of blended learning
environments is overwork for the teachers. The teachers have to stay at school till 7
pm and after they have the lesson they leave the school at 8 pm which makes the
working hours more than the other teachers. Whereas the students wait at home and
they can have rest till the lesson starts. Having an hour lesson does not affect the
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students as much as the teachers. As a result it can be assumed that the teachers have
more responsibility than the students such as creating the lesson resources, working
overtime to have these lessons and these make them less willing to have these

lessons.

5.3 Perceptions of the Design of the Course, the Content and the Resources of
the ASOC

RQ 1.1: What are the students’ perceptions of instructional design, the course

content and the resources?

RQ 2.1: What are the teachers’ perceptions of instructional design, the course

content and the resources?

These questions investigate the students’ and teachers’ perceptions of the
instructional design, and the courses' content and resources. The highlights came up
with the results are the importance of needs analysis, students’ achievement and

quality of content and resources.

5.3.1 Needs analysis. The results of the survey and the interview question
responses show that students wish to know the lesson objectives before the lessons
themselves. However, it is seen in the results and observations that students are not
informed about the lesson objectives beforehand. The students said that they want to
participate in a lesson if the lesson objectives match their needs. As it was mentioned
in Naudi’s (2004) study the students get motivated more when they think that they
need these lessons. This can be ensured with detailed needs analysis and with an

attentive content and resource planning.

As Caravias (2014) also mentioned, the lesson objectives should be considered
carefully and the teachers should decide how to apply the technologies, approaches
and resources that will work best for their students' needs. In accordance with the
teachers’ responses to the interviews, it was seen that the lessons are planned in
terms of the outcomes and the students’ needs defined by a group of teachers.
However, they added that they do not spend enough time to define the students’

needs.

Since these lessons are proceeded in line with face-to-face lessons this course
can be considered as a blended course. As it was mentioned by Caravias (2014) and

Marsh (2014) blended learning environments are considered as learning
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environments which improve students’ engagement, individualize the learning and
meet students’ needs and different learning styles. However in this study students’
needs and learning styles are not considered thoroughly and this may prevent
individualized learning. In the meantime this may cause a decrease in the motivation
and engagement. Yet, if the students’ needs and interests are taken into consideration
and if the lessons’ content and resources are designed according to students’ needs
and some defined objectives, then the students may benefit more from these lessons

and they may get more motivated.

5.3.2 Achievement. Academically, the students’ main concern is their exam
marks, and they responded that they would like to have these lessons only before
their exams, so this proves that they believe that the lessons may have a positive
effect on their exam scores. Also when the students’ answers on their achievements
aand their desire to continue taking these lessons are checked, it shows that there is a
direct link between achievement and attending these lessons more. In Reddan’s study
(2012) the students think that the grades and their achievement have important roles
on their motivation. In this study majority of the students think that these lessons do
not have any effect on their achievements. Only 41 students out of 198 students
mentioned that their achievement increases with the help of these e-etude lessons and
out of these 41 students, 82% of them, 34 students think that these lessons should
continue (See Appendix I-Cross table 3). As a result of this it can be derived that if
the students thought that these lessons are beneficial for their learning they would be
more willing to take these lessons.

5.3.3 Quality of Content and Resources. The teachers stated that, because
some students are unable to participate in these lessons, they can only revise topics
and it is impossible to introduce any new material. They added that, for large groups
of students, the questions have to be multiple choices, otherwise it is impossible to
elicit answers from students. With multiple choices, the students simply vote for the
correct answer. Here it was both observed and described by the students that before
they can come up with an answer, some other students give the correct answer almost
immediately. Thus they see the results before they can answer the question. There
should be more waiting time, for slower students, before presenting the results of the
voting. In addition to these responses, the researcher also observed that the activities
themselves are not varied. Only multiple-choice questions are used, and according to
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Drew (2007) using only one type of material is not a good mode of either teaching or

learning.

As Lochard (2010) stated if the learners enjoy the time they spent in the class
then their achievement increases. In line with this study the students and teachers’
interview results also supported that the activities and resources should be more
enjoyable to motivate the students. They believed that if these materials were more
enjoyable they would raise students’ interest more and that the lessons will become

more effective.

Despite both the students and teachers reporting that the content and resources
of the lessons match the face-to-face lessons’ content, the results of the survey and
the interviews show that, in reality, some of the students are also focusing their
attention on something irrelevant to the lesson, as they get bored during the lessons.
Also the results revealed from the analysis of cross tables show that the students who
pay attention on something irrelevant to the lesson also thinks that the activities in
these lessons are not fun (See Appendix I- Cross table 4). More than half of the
students, 105 students, mentioned that they pay attention to irrelevant things and,
%70 of them, 73 students also mentioned that the lesson activities are not fun. As
Juliano (2014) mentioned, creating lesson content and resources for online lessons
are important to provide student engagement and better learning. As a result it may
be concluded that the content and resources have a considerable impact on students’

motivation, interest and achievement and they should be created more carefully.
5.4 Perceptions of the Course Technology and Support

RQ1.3: What are the students’ perceptions of the course's technology and

support?

RQ2.3: What are the teachers’ perceptions of the course's technology and

support?

As it was revealed in study of Zumor, Refaail, Eddin & Al-Rahman (2013),
technical problems are the most challenging obstacles that must be overcome in
online learning environments and it is obvious that these problems discourage
students. Posey, Burgess, Eason and Jones (2010) considered technical problems as
one of the disadvantages of virtual lessons. In ASOC lessons, both the students and

teachers experience technical problems including the screen freezing, the voice
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interrupt or internet connection problems, all similar to the problems faced by
participants in Gedera’s (2014) study. Subsequently, they complained about not
receiving any help from the IT department during these lessons. It was observed,
however, that since there were so many students logged into the system from their
houses, it was nearly impossible for the IT staff to assist them during these sessions.
They can only help the teachers when the teachers experience a technical problem.
Consequently, the teachers are satisfied with the help provided, and they do not have

any complaints about the course's technical support

Nevertheless, similar with the results of Pina’s (2012) study, the students and
the teachers enjoy using the Adobe Connect program and see it as completely easy-
to-use. They added that they do not face any serious problems during these lessons.
Some of the students reported that they prefer face-to-face lessons because they
cannot concentrate during the lessons when they have the educational resources

presented on the computer screen rather than on paper.
5.5 Perceptions of Participation, Interaction and Collaboration in ASOC

RQ1.4: What are the students’ perceptions of participation, interaction and

collaborations?

RQ2.4: What are the teachers’ perceptions of participation, interactions and

collaborations?

These questions investigate the perceptions of students and teachers of
participation, interaction and collaboration during e-etude lessons. There are some
highlights came up from the data analysis. Data have proven that lack of interaction,
number of students and lack of collaboration are important factors on students’
perceptions of e-etude lessons. These topics are presented respectively with the

support of the data from the interviews and observations.

5.5.1 Lack of interaction. As Posey, Burgess, Eason and Jones (2010) stated
in their study lack of interaction is one of the disadvantages of virtual classes and in
this case it was clearly shown through the surveys, interviews and observations that
student-teacher interactions are not satisfactory. In all of the data collected, both the
students and the teachers complain about the level of interaction. Also it was
mentioned in Gillani, Yasseri, Eynon and Hjorth (2014) study that in massive online

courses it is difficult to keep the interaction level high and lack of interaction
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discourages the students. Both students and teachers think that they need more
interaction during the lessons. Similar to the study conducted by Ya Ni (2013), the
teachers think that with a higher interaction level they would be able to engage their
students more easily. In Martin, Parker and Deale’s (2012) study it was stated that
building an environment with high level interaction depends on teacher’s teaching
style. With resources promoting higher interaction the teachers can provide a
learning environment to the students that they can interact with the teachers and their

peers.

5.5.2 Number of students. As a matter of fact, according to the observations,
the participation level is quite high, most of the students are extremely willing to
write their questions and answers, but due to the number of the students in these
lessons, they are either unable to ask questions or the teachers are unable to see their
answers. When the students are thus prevented from asking questions or receiving
answers, they cannot understand the lesson in proper depth and their motivation

decreases.

With the high number of students in the lesson the interaction level decreases
and this affects the students’ motivation and achievement too. An empirical research
study carried out by Bandiera, Larcinese, and Rasul (2010) revealed that when the
number of students increases the achievement of students decreases and one of the
reasons of this is the low interaction level. Also, according to Arzt (2011) if the
primal goal is keeping the interaction level high then it is recommended to keep the
class size 12 to 21.

Subsequently, most of the students and teachers recommend having these
lessons in smaller student groups. If there is only one single class of 20 to 24
students then these sessions will not have such problems: the teachers can then pay
more attention to their students and the interaction levels will increase. According to
the results; out of 202, 115 students want to ask more questions to the teachers in
ASOC lessons and 74% of them, 86 students want to have these lessons in smaller
groups (See Appendix | — Cross table 5). This can prove us that if the interaction

level required to be high then there should be fewer students in a synchronous lesson.

While student-teacher interaction levels are low, student-student interaction is

notably high. Similar to Sher’s (2009) study, students like sharing their learning
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experiences with their friends and a feeling of belonging to a learning community
existed amongst the students. As Hyder (2007) mentioned synchronous learning
environments encourage students’ interaction and increase the communication level
and in this study the students who like to interact with their peers also thinks that
these lessons should be undertaken synchronously (See Appendix I- Cross table 6).
Out of 197 students, 93 of them like to interact with their peers and 60% of them; 56
students out of these 93 also stated that these lessons should be undertaken

synchronously.

However, in the ASOC lessons, there are numerous students who chat about
unrelated subjects. This constitutes a problem for teachers, students and for the
technical support team. The students cannot concentrate and ask questions, the
teachers cannot see the relevant questions and answers, and the support team even
have to deal with technical problems due to excessive comments. As Hrastinski
(2008) mentioned synchronous lessons engage students more since they can
communicate with their peers and teachers as if they are in face-to-face lessons but if
the class size is big then they got affected in an opposite way. At this point, limiting
the number of students in one session can be recommended and in the lessons with

large groups the activities should promote interaction more.

5.5.3 Lack of Collaboration. In addition to interviews it was also observed
that in these lessons, there is no pair work or group work to promote collaboration.
As Belderrain (2006) mentioned new technologies offer a vast range of opportunities
for promoting collaboration in both synchronous and asynchronous learning
environments but distance education programs face challenges that may limit
implementation of these technologies. Similarly, in this study the activities cannot
planned as collaborative and it is not preferred letting students work in groups to
prevent loss of time. Indeed, as it was presented in Engle’s article (2013),
collaboration in online learning develops higher-level thinking skills, encourages
exploration of alternative perspectives and solutions, stimulates critical thinking and
helps students clarify ideas through discussion and debate, and generates solutions
that are typically better than what one student can develop working individually.
Thus, when planning lessons this should be considered, and assignments for pairs or

groups should be issued.
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5.6 Perceptions of the ASOC's Feedback and Assessments

RQ1.5: What are the students’ perceptions of the course's feedback and

assessments?

RQ2.5: What are the teachers’ perceptions of the course's feedback and

assessments?

These questions investigate the students and teachers’ perceptions of feedback
and assessment in these lessons. The highlights came up from the data analysis are

explained below with the support of literature, interviews and observations.

5.6.1 Lack of immediate feedback. As for the low levels of interaction, the
same reasons prevent teachers from giving immediate and effective feedback to their
students. As it was mentioned by Poe and Stassen (2002) students get engaged more
when they get immediate feedback from the teachers. The students want to receive
feedback, but most of the time the teachers unable to supply the feedback desired.
The main reason for this is simply that they do not see the students’ answers in the
chat area. The teachers think that effective and varied types of feedback are crucial to
learning, and this was also comprised one result of the Hatziapostolou and
Paraskakis’ (2012) study. However, the same teachers feel that it is nearly impossible
to give feedback individually when there are too many students. When the students
do not receive any feedback they may lose their eagerness and give up asking
questions. Since there are no tasks assigned before or after the lessons, it is not
possible to assess the students’ or the lesson’s success thoroughly. Furthermore, the
students want to hear the teachers’ comments about their success, and they would
like to be praised more. The results came up from the cross tables also proves that the
students want to get more feedback and they think that the number of students in
these lessons decreases the opportunity of getting immediate feedback (See
Appendix | — Cross table 7). Out of 199 students, 92 of them want to get more
feedback from the teachers and 67% of them, 62 students think that there should be

fewer students in these lessons.

While the teachers mentioned in interviews that the interaction level is not
desirable still they answered in the survey in the opposite way. As it can be seen in

the table 5.1 students think that they cannot get effective feedback from the teachers.
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On the other hand the teachers mention that they can answer the students’ questions,

give feedback and assess the students’ performance.

Table 5.1

Conflicts in students’ and teachers’ perceptions of feedback and assessment

Statement SA A N D SDA
Students: | can ask questions to my teachers. 11% 13% 12%  17% 44%
Teachers: | can answer the students’ questions during 3306 14%  14%  23%  14%
e-etudes.

Students: | get feedback about my performance from 8%  13%  33%  11%  33%
my teachers.

;izcer;ers: | give feedback to my students during e- 33% 33% 0% 4% 3%
IS;:s?)?wntS: The teachers assess my performance after the 12% 18%  23%  12%  33%

Teachers: 1 can assess my students’ performance

. 28% 14% 19% 19%  19%
during or after these lessons.

5.6.2 Difficulty of giving individual feedback. The reason of this result can
be explained with the size of the class. Since there are many students in the class the
students think that they cannot receive any answers or comments from their teachers
individually even the teacher gives feedback to the class. In Martin, Parker and
Deale’s (2012) study it was expressed that in online learning environment the
student-instructor interaction is higher than traditional learning environment.
However it was also added that the students use hand-raising and microphone to
interact with the instructors but in this case hand-raising feature and microphone
cannot be used due to the number of students in one session. This is one of the
structural limitations of learning in crowd. According to Gillani, Yasseri, Eynon and
Hjorth (2014) this is inevitable in massive online courses. As there are many students
in the class the teachers cannot see what students write in the chatting area and they

do not realize that they miss the students’ questions and answers.

5.6.3 More than one task at a time. Nevertheless the teachers think that they
answer the questions and give feedback to the class. Another reason of this can be;
only one teacher cannot manage everything at the same time such as lecturing,
checking the chat area, answering the questions, giving immediate feedback.
According to Samuels (2014) when people multitask, it often takes them twice as

long to complete a task, and they do it half as well. Teachers need to multitask during
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these online lessons and as Rekart (2011) stated the brain is designed to focus on one
single task at a time. So when the teachers try to focus on two tasks or more, then the
amount of attention and quality of the task decrease. Since the teachers both try to
talk and follow the students’ questions and answers from the chat area they cannot
fully concentrate on the comments written. If another teacher is assigned for just
helping in giving feedback and answering the students, this may solve this problem.
Also the teachers claimed that they assess the students’ performance but the students
said the opposite. In addition to the reasons explained above the teachers may not
want to criticize themselves and they may not want to take on any drawbacks of the

course.
5.7 Parents’ Perceptions of ASOC
RQ3: What are the parents’ perceptions of ASOC?

The third research question investigated parents’ perceptions of ASOC. The
parents were interviewed and their opinions regarding these lessons collected. Just as
in Kotzer and Elran’s (2012) study, the parents thought that these courses are useful
because they are both enriching and innovative. They also think that it is helpful

when a student misses a lesson.

The parents see technology-integrated education as modern and advanced, as
reported by Hoon’s (2008) study, and believe that these learning environments are
the key to success. Contrasting with this statement, but in accordance with the
students’ and teachers’ ideas as seen in this study, they also believe that face-to-face

lessons or lecturing videos are better than e-etude lessons.

It was seen that parents do not have enough information about the courses, and
this again supports the claim that the students are participating in these lessons
voluntarily and without their parents’ pressure. However, as was stated in the CEO
report (1999), parents should be involved in the learning process as well as the
teachers. So the parents should be properly informed at the beginning of the course.
Since the students are taking these lessons at home, their parents’ encouragement is

very important.

On the other hand, parents also agreed that students are very busy, that they get
tired and, as a result, they may come to be reluctant to take these lessons. They also

said that the students get bored very easily, reflecting the students' statements when
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saying that their children do not pay their complete attention to the lessons and are

often also interacting with something irrelevant at the same time.

Like all of the participants in this study, the parents complained about the low
interaction levels due to the number of students, technical problems or lack of time.
Like the students' and teachers’ statements, the parents recommend having these
lessons in smaller groups and not so often. Corresponding to the teachers’ desires,
the parents said that they would like to receive a schedule of the online lessons. In
conclusion, it can be assumed that the parents agree with the teachers, and partially

agree with the students, about the advantages and disadvantages of these lessons.
5.8 Summary

This study sought to investigate how students, teachers and parents perceive an
after school online course run at their school. The research questions were based on a
set of defined criteria; the criteria were determined based on the categories seen to be
appropriate for such study as evidenced by a literature review. The data, collected
through surveys, interviews and observations, concluded that students' and teachers'
attitudes toward many aspects of the course are not positive. However, overall, the

parents are more optimistic about the course.

Both the students and the teachers describe the course as tedious, and majority
of them do not want to participate in these lessons. The major reasons for this
perception are the lack of time, the extra burdens for both students and teachers in
their already busy lives, inadequate interaction and feedback because of the
excessive number of students in the sessions, the dull lesson content, only a single
form of educational resource, the lack of proper scheduling and planning, and some
technical problems. Nearly all of the respondents prefer face-to-face lessons to online
lessons. Both the students and teachers think that the students can learn better in
face-to-face lessons. They think that it is not necessary to implement these lessons

synchronously.

On the other hand, their general response is that the course is useful as a
learning resource. The reasons for this perception are having an opportunity to revise
and practice at home, an advantageous form of support for the traditional learning

environment, taking a part in a learning community including their peers and
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teachers, the reliable resources used and, lastly, the effectiveness of using various
modes of technology-integrated teaching and learning environments.

The results of this study enrich and extend our existing inferences about
blended learning environments from the participants’ point of view. After school
online courses can be beneficial for students' increased learning only if they are
targeted, oriented and well planned in accordance with the students’ needs. However,
they should be more attractive and feature more interesting resources. Technical
support should be provided to prevent students’ discouragement. Higher levels of
interaction and a more effective assessment system are both crucial for the success of

such courses.
5.9 Suggestions for Practitioners

In this part, based on the study's findings, general recommendations are listed
for those practitioners who wish to conduct similar online courses.
Recommendations are listed in relation to each category covered by the research

questions.

According to the data collected through the survey, interviews and observations
the students, teachers and parents complained about not getting informed about the
these lessons. As a result of this it can be recommended that the students, teachers
and parents are informed beforehand and if necessary training should be provided
before the beginning of the course. In addition to this the course goals and objectives
should be clearly stated to both students and parents and an ASOC calendar should
be prepared and sent to students, teachers and parents either at the beginning of the

academic year or each term.

Meanwhile, most of the students and teachers complained about the content and
the resources. They mentioned that they are nor useful for their learning and they are
not fun. The content and resources should be planned more attentively and instead of
using only multiple-choice questions a range of various types of interesting resources

should be used.

Majority of the teachers mentioned that they are not enough willing to perform
these lessons. The teachers should be more motivated regarding the lessons. The
teachers who undertake these lessons should be rewarded in such a way that they

would volunteer to present them.
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Low interaction level is one of the drawbacks mentioned by the students and
teachers a lot. As a solution for this the class sizes should be minimized to, at most,
20 to 24 students and there should be more interaction between students and the
teacher. More activities requiring synchronous interactions can be included to ensure

the increase in interaction.

The teachers are satisfied with the technical support whereas the students
complain about not getting enough support during these lessons. There should be

more technical support provided to the students.

To engage students more there should be more effective assessments, immediate
feedback, and students’ performance evaluations. Also collaborative activities should

be designed and included in these lessons to let students work in pairs or groups.

Most of the students mentioned that they prefer lecturing videos to these online
lessons since they can watch them whenever they want. To increase the flexibility of
these lessons the sessions should be recorded for those students who miss a lesson.

5.10 Suggestions for Researchers

Based on the findings of this study, it is possible to suggest some directions for

future research into blended learning.

First of all, the results of this study showed that the lessons should be of a
higher quality and more richly resourced in order to achieve more effective learning.
Starting from this point, lesson planning and designing resources specifically for

online lessons need to be studied in greater depth.

The findings of this study showed that interaction levels can affect both
achievement and the attitude of students towards the course. Therefore, how
interaction and communication affect learning in online courses could be a rewarding

subject for researchers.

Another area that deserves attention in future research is primary and middle-
school level students’ perceptions of online courses. It was observed that this area
has not been very well covered in previous studies even though online courses are

becoming a topic drawing attention across all levels of education.
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Additionally, future studies should seek to elucidate more information about
the role of parents' support in connection with online courses. There are limited
academic resources in the literature addressing the attitudes and support of parents

for online courses.

Although it was not studied in this study, the effects of students’ achievements
to their participation in after school online lessons seem as a remarkable subject to be

studied and analyzed in future studies.

Lastly, it was concluded from the results of this study that feedback and
assessment are both very crucial components of an online course. Thus, the giving of
effective feedback during synchronous lessons can be a further idea to be

recommended for future research studies.
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Appendix A — Observation Form

Design of Instruction

Comments

Exemplary

Sufficient

Needs revision

Learning outcomes are clearly defined to
students.

Learning outcomes are stated but not
clearly defined.

Learning outcomes not stated.

Content is made available to students in
manageable segments or “chunks”.

Content is available to students but not
“chunked” in manageable segments.

Content is not available to students.

Appropriate supplemental resources are
available for students that support learning
outcomes.

Resources are available for students but
may not necessarily support learning
outcomes.

Supplemental resources not

available.

Appropriate visual and auditory tools are
integrated within course to achieve
learning objectives.

Visual and auditory tools are provided.

No visual or auditory tools provided.

The materials, tasks, exercises...etc used
in the course are so interesting that they
raise students' attention and help them to
understand better.

The materials, tasks, exercises...etc used
in the course are interesting. They raise
students' interest.

The materials, tasks, exercises...etc
used in the course are not interesting.

The answers received from students are
mostly accurate.

The answers received from students are
sometimes accurate.

The answers received from students
are inaccurate.

Content and requirements are equivalent
to or surpass a face-to-face course.

Content and requirements are somewhat
equivalent to a face-to-face course.

Content and requirements are not
equivalent to a face-to-face course.
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Course Content and Resources

Comments

Exemplary

Sufficient

Needs revision

Content is presented in a logical progression.

Content is available but does not

follow a logical progression.

Content is not available to students.

Course is clearly organized and easily
navigated. Course is organized and navigable. | Content navigation is hard to follow.
Course materials are visually consistent| Most course materials are visually | Course materials are inconsistent in a

throughout course.

consistent throughout course.

visual aspect.

Course materials are functionally consistent

Most course materials are

functionally consistent throughout

Course materials are inconsistent in a

throughout course. course. functional aspect.
Color and texture are used|Loud colors/textures/and
Color and texture are used consistently to |appropriately throughout the | unnecessary use of graphics

enhance content and do not overpower the
course information.

course and do not interfere

with information.

or animations overpower
presentation of content.

Extensive resources to facilitate online learning
such as email directions, browser settings and
other required applications (Word, PowerPoint,
Acrobat Reader) are available.

Resources to facilitate online
learning are available but clear
instructions for use are not provided.

Resources are not available to

facilitate online learning.

Tools and instructions for viewing course
content (RealPlayer, Adobe Reader, etc.) are
provided.

Tools for viewing course content are
difficult to locate and instructions for
use are not well defined.

Tools for viewing course content not
provided.

Extensive resources that support course content

and learning objectives are provided.

Supplemental resources not

provided.

Supplemental resources not provided.
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Participation, Interaction and Collaboration

Comments

Exemplary

Sufficient

Needs revision

Instructor responses all of the questions that
students ask.

Instructor responses some of the
questions that students ask.

Instructor cannot response the
guestions that students ask.

Deliberate attempt to create a learning
community using strategies such as group
projects/assignments, activities
when appropriate.

Group activities/assignments
available.

Attempt to create a learning
community not evident.

The degree to which students
interact with each other and the
instructor about course content
clearly defined.

Student interaction
somewhat defined.

Student interaction not
defined.

Asynchronous
(discussion/email)

Synchronous
(chat/whiteboard)

Instructor gives detailed feedback.

Instructor gives immediate but not
detailed feedback.

Instructor doesn't give feedback.

The number of students is above expectations.
More than half of the students attended the
session.

The number of students is as
expected. Half of the students
attended the session.

The number of students is below
expectations.

The students participation is above expectations.
Most of the students who attended the session
answer the questions.

The students participation is as
expected. Half of the students who
attended the session answer the
questions.

The students participation is below
expectatitions.

The students ask questions when they do not
understand something.

Some of the students ask questions
when they do not understand

The students do not ask any questions.
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Effective Use of Course Technology

Comments

Exemplary

Sufficient

Needs revision

Course uses appropriate variety of formats for
course materials throughout course. (PDF, PPT,
wav)

Course uses a variety of formats for
course materials.

Course uses
course materials.

limited formats for

The students and/or the teacher do not have any
technical problems during the session.

The students and/or the teacher have
some technical problems during the
session.

The students and/or the teacher have
many technical problems during the

session and this affected the learning.

The students can get support when they have any
technical problems.

The students can get support when
they have technical problems in
some cases.

The students cannot get any support.

The teachers can get support when they have any
technical problems.

The teachers can get support when
they have technical problems in
some cases.

The teachers cannot get any support.

Activities/assignments that require the use of
technology clearly state how the student is to use
technology to complete assignments and
activities.

Activities/assignments use
technology but may not necessarily
be the most appropriate technology
to support those activities.

Activities/assignments do not require

the use of technology.

Course uses appropriate variety of formats for
course materials throughout course. (PDF, PPT,
wav)

Course uses a variety of formats for
course materials.

Course uses
course materials.

limited formats for

What tools are used in the course? (use the
checklist to select all that apply)

Email Chat Home pages
Whiteboard Student presentations
Quiz tool Self test Survey Glossary
Compile Tips

Search My grades

ROM tool My progress

(Gradebook)
Calendar Video Audio Animations
Graphics/Images Image Database CD-
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Assessment and Evaluation

Comments

Exemplary

Sufficient

Needs revision

Assignments encourage student to use critical
thinking strategies.

Course uses basic
assignment/assessment activities.

Course has
assignment/assessment activities.

limited

Assignments and learning outcomes closely aligned
and available to student.

Learning outcomes are identified
and assignments are available but
not closely aligned to learning
outcomes.

Assignments and learning outcomes

not closely aligned or not available.

Ample opportunities for self-assessment and/or peer
feedback throughout course are provided along with
explanation as to importance of self-assessment and
peer feedback.

Self-assessment
feedback is
explained.

and/or peer
provided but not

Self assessment or peer feedback

opportunities not provided

Quizzes are clearly tied to course objectives and
learning outcomes.

Quizzes are somewhat aligned with
course objectives and learning
outcomes.

Quizzes not aligned
objectives and learning outcomes

to course

Multiple and diverse assessment strategies to
measure knowledge, skills, and attitude utilized.

Assessment strategies to measure
knowledge, skills and attitude
utilized.

Limited
utilized.

assessment

strategies
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Appendix B — Interview questions for students

Katilim, Yer ve Zaman

1.
2
3
4.
5
6
7

8.

E-etiitlere katiliyor musunuz?

Bu zamana kadar kag tane e-etiite katildiniz?

Hangi derslerin e-etiitlerine katiliyorsunuz? Neden?

E-etiit glin ve zamanlar1 size uygun mu?

Ne zaman ve ne sikilikta e-etiit dersleri yapmak istersiniz? Neden?
Siiresi sizce uzun ya da kisa m1?

Sizce bu uygulama devam etmeli mi?

Bu uygulama tamamen kaldirilsa sizin i¢in birsey farkeder mi? Neden?

Icerik ve Materyaller

1.
2
3
4.
5
6

7.

E-etiit derslerine katilma amaciniz nedir?

Peki bu amaglariniza ulasabiliyor musunuz?

E-etiitlerde yeni konular m1 6greniyorsunuz yoksa tekrar mi yapiyorsunuz?
Nasil etkinlikler yaptyorsunuz ve nasil materyaller kullaniyorsunuz?
Yapilan etkinlikleri begeniyor musunuz? Neden?

En ¢ok hangi e-etlit dersini ve etkinligini sevdiniz? Neden?

Ne tiir etkinliklerin sizin i¢in daha yararli oldugunu diisiiniiyorsunuz?

Alg1 / Diisiinceler / Katilim

1.

2
3
4.
5
6

10.

11.

E-etiit derslerine seviyor musunuz?

Kendi isteginizle mi katiliyorsunuz?

E-etiit dersleriyle ilgili en ¢ok neyi seviyorsunuz?

E-etiit dersleriyle ilgili neyi sevmiyorsunuz?

Hangi dersin e-etiitii sizce daha yararli? Neden?

E-etiit derslerine katilmaya basladiktan sonra basarnizin arttigini diisliniiyor
musunuz?

Daha fazla e-etiit dersi olmasini ister misiniz?

E-etiit derslerini arkadaslariniza onerir misiniz?

En basta e-etiide karsi diisiinceleriniz nelerdi? Daha sonra bu diisiinceleriniz
degisti mi?

Sizce okulda simif ortaminda yapilan geleneksel dersler mi daha yararli yoksa e-
etiit gibi online yapilan dersler mi?

Hangisini tercih ederdiniz? Neden?
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12. E-etiit dersleri sizi motive ediyor mu?

13. Ailenizin e-etiilere karsi tutumu nasil? Sizi tesvik ediyorlar mi1?

14. Ogretmenleriniz e-etiitlere kars1 tutumu nasil? Sizi tesvik ediyorlar m1?

15. E-etiit yapilirken bagka seylerle ilgileniyor musunuz? Neden? Ne yapilirsa ya da

ne yapilmazsa e-etiitle daha ¢ok ilgilenirsiniz?

Yasanilan problemler ve verilen destek

1.
2.
3.

4.

Kullandiginiz e-etiit programindan memnun musunuz? Sizce iyi tasarlanmig mi1?
Bir problemle karsilastiniz mi1? Neydi?

Bir problemle karsilastiginizda ne yapiyorsunuz? Nasil ¢oziiyorsunuz? Kimden
yardim istiyorsunuz? Memnun musunuz?

Problemle karsilastiginizda e-etiite kars1 motivasyonunuz diisiiyor mu?

Etkilesim ve isbirligi

1.
2.
3.
4.

E-etlit esnasinda 6gretmen ile ya da diger 6grenciler ile etkilesiminiz nasil?
Ogretmeniniz ve diger 6grencilerle nasil etkilesime gegiyorsunuz?
Etkilesimin daha fazla olmasini ister miydiniz?

E-etiitte sizden bagka 6grencilerin de olmasi sizi nasil etkiliyor?

Geri bildirim ve Degerlendirme

1. Ogretmenleriniz e-etiid esnasinda sizin Odevlerinizle performansinizla ilgili
s0zlii bir degerlendirme yapiyorlar mi1?

2. Bu degerlendirmeler hakkinda ne diistiniiyosunuz?

3. E-etiit derslerinde bir 6dev ya da proje ¢aligmasi gibi gorevler veriliyor mu? Bu
gorevleri seviyor musunuz?

4. Ogretmeniniz bu ddev ve projeleri nasil degerlendiriyor?

Ogretmen

1. Ogretmenlerin e-etiit derslerinde tutumlari nasil? Ogretmenlere bir Oneride
bulunmak ister misiniz?

2. Sizce e-etiitteki 6gretmen mi smiftaki canli 6gretmen mi 6grenmenize katkida
bulunuyor? Neden?

3. Sizce e-etiitteki 6gretmenin O6grenmenizde biiylik bir katkisin var m1? Varsa

nasil?
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Appendix C — Interview questions for teachers

Yer ve zaman

1.

E-etiit derslerinin zamani ve uzunlugu size uygun mu? Neden?

2. Ne zaman ve ne uzunlukta olmasini isterdiniz?

Alg ve Diisiinceler

1.

© 0 N o g b~ w DD

[
= O

[EEN
N

13.

14.
15.
16.
17.

E-etiitler hakkindaki genel diisiinceleriniz nelerdir?

E-etiit uygulamasini basarili buluyor musunuz? Neden?

E-etiitlerle ilgili en ¢cok neyi seviyorsunuz?

E-etiitlerle ilgili en ¢ok neyi sevmiyorsunuz?

Sizce bu dersin zayif ve giiglii yonleri nelerdir?

E-etiit yapmak ya da yapmamak sizin tercihiniz olsa yapar miydiniz?
Sizce daha fazla e-etiit calismasi yapilmali m1 neden?

Sizce 6grencileriniz i¢in yararlt mi1? Neden?

E-etiitlerin derslere olan katkisi nedir?

. E-etiit yapmak sizce size bir sey katt1 m1?

. Bu uygulama baslamadan 6nce konu ile ilgili nasil bir bilgilendirme yapildi? Bir

egitim verildi mi?

. E-etiitlere baglamadan 6nceki diisiinceleriniz basladiktan sonra degisti mi? Nasil

bir degisiklik oldu?

Sizce sinif ortaminda yapilan geleneksel dersler mi daha yararli yoksa e-etiit gibi
online olarak yapilan dersler mi? Neden?

E-etiitler ile 1lgili ne gibi degisiklikler yapilmasini istersiniz?

Sizce bu uygulamaya devam edilmeli mi? Neden?

Bu uygulama kaldirilsa sizce 6grencilerin basarisinda bir faklilik olur mu?

Diger is arkadaslariniza ya da dgretmen arkadaslariniza bu uygulamay1 Onerir

misiniz? Neden?

Karsilasilan problemler ve teknik destek

1.
2.
3.

E-etiit dersinde karsilastiginiz problemler nelerdir?

Bu problemleri giderebildiniz mi? Nasil?

Dersin yapildigi program hakkinda neler diisiiniiyorsunuz? Bir degisiklik
yapilmasini ister misiniz?

Teknik sorunlar ile karsilastyor musunuz?

Yeterli teknik destek alabiliyor musunuz?
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Icerik ve Materyaller

1. Eger dersleri siz planliyorsaniz planlarken neleri dikkate aliyorsunuz?
2. Dersi planlarken nasil bir yol izliyorsunuz?
3. Dersin materyalleri hakkinda ne diisiiniiyorsunuz? Sizce bu uygulama ig¢in
uygun mu?
4. Ders materyallerini siz hazirliyorsaniz nelere dikkate ederek hazirliyorsunuz?
5. Siz hazirlamiyorsaniz  dersin igerigi ve planlanmasi hakkinda ne
diisiiniiyorsunuz? Sizce bu uygulama i¢in uygun mu?
Ogrenciler
1. Ogrencilerinizin e-etiite kars1 tutumu nasil?
2. E-etiit derslerine katilimlarini yeterli buluyor musunuz?
3. Size 6grencilerden e-etiitler ile ilgili nasil geri doniitler geliyor?
4. Sizce e-etiit dersleri 6grencileri motive ediyor mu?
Etkilesim
1. E-etiitlerde 6grencilerle nasil etkilesimde bulunuyorsunuz?
2. Bu etkilesimin 6grenciler i¢in faydali oldugunu diistiniiyor musunuz?
3. E-etiit esnasinda dgrenci-0gretmen etkilesimini yeterli buluyor musunuz? Sizce
azalmali ya da artmali m1?
4. E-etiit esnasinda Ogrenci-6grenci etkilesimini yeterli buluyor musunuz? Sizce

azalmali ya da artmali m1?

Geri Doniit ve Degerlendirme

1.
2.

E-etiit esnasinda 6grencilere nasil geri doniit veriyorsunuz?

Ogrencilerin e-etiitteki performansini nasil degerlendiriyorsunuz?
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Appendix D — Interview questions for parents
. E-etiitler hakkinda ne biliyorsunuz?
. E-etiitler hakkinda ne diistiniiyorsunuz?

. Cocugunuz e-etiitlere katiliyor mu?Kendi istegiyle mi ve gercekten katiliyor mu?

. Siklig1 iyi mi? Sizce devam etmeli mi?

1
2
3
4. Sizce verimli oluyor mu?
5
6. Avantajlar1 ve dezavantajlar1 neler?
7

. Herhangi bir 6neriniz var mi1?
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Appendix E — Interview questions for the course designer
1. Neden boyle bir uygulamaya ihtiya¢ duyuldu?
Nasil bir 6n hazirlik yapildi?
Hangi okullarda, hangi seviyelerde ve hangi derslerde yapiliyor?
Etkili bir uygulama oldugunu diigiiniiyor musunuz?
Gelistirilmesi gereken yonler neler?
Bir takvimi var midir?
Evdeki 6gretmenden ya da Bilgi Merkezine konulan videolardan ne farki var?

Dersler nasil hazirlaniyor?

© 0o N o g bk~ w DD

Nasil bir ortamda gergeklesiyor?

[EEN
o

. Benim katilmam ve izlemem miumkiin midir?

[EEN
[EEN

. Ogrencilerin evde ne yapmasi gerekiyor?

[EEN
N

Gerekli teknolojik destek nasil veriliyor?

[EEN
w

Hangi programlar ve materyaller gerekli?

[EEN
=

Ogrenciler soru sorabiliyorlar m1? Soramiyorlarsa neden?

[EEN
o1

. En ¢ok hangi derslerde yararli?

[EEN
(2]

. Katilim nas11? En ¢ok hangi derslerde katilim yiiksek? Ingilizce’de nasil?

[EEN
~

Ogrencilerden ve velilerden geri déniitler nasil?

[EEN
®

Ogretmenler ne diisiiniiyor?

[EEN
O

. Hangi kampiislerde kacl gruplar halinde yapiliyor?

N
o

. Ne kadar siklikta ve ne siiredir devam ediyor?

N
[

. Bir etiit kag dakika siiriiyor?
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Appendix F — Survey questions for students
E-etiit Degerlendirme Calismasi

(* Isareti ile baslayan sorular zorunludur.)

Bu anket. okuldan sonra yapilan e-etiit uygulamasi ile ilgili sorular icermektedir.

Dogru va da vanlis bir cevap voktur.

Sorularda size en vakin olan secenegi isaretleviniz.

Herhangi bir Kkisisel bilgi istenmemektedir ve cevaplarimiz herhangi bir dis kaynak ile
pavlasiimavacaktir.

Arastirmanin giivenilirligi icin sorular: dikkatli okuvup ictenlikle cevaplamanizi rica
ederiz.

Kacinc simiftasimiz?

Yasimiz kag?

Evde bilgisayarimz var m?

(Sadece bir secenegi isaretleyiniz.)
Evet Cd
Hayir O

Evde internetiniz var m?

(Sadece bir secenegi isaretleyiniz.)
Evet 0
Hayir O

Bilgisayarimizi ne siklikta kullaniyorsunuz?
(Sadece bir secenegi isaretleyiniz.)
Her giin
Haftada iki ti¢ defa
Haftada bir iki defa
Haftada bir
Daha nadir

oooogo
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Internete ne sikhkta giriyorsunuz?

Her giin

Haftada iki ii¢ defa
Haftada bir iki defa
Haftada bir

Daha nadir

O000O0

Internete daha cok ne icin giriyorsunuz?

Arkadaglarimla ve/veya ailemle iletisime gecmek igin. []
Internette gezmek icin.
Sosyal medyaya girmek i¢in.
Derlerime yardim almak i¢in
Oyun oynamak i¢in

ooooOood

Diger

Bilgisayar kullanmada iyi misiniz?

Evet O
Hayir U

E-etiitlere katihyor musunuz?

Evet O]
Hayir J

Ne siklikta e-etiitlere katiliyorsunuz?

Hepsine
Coguna
Bir kacina
Hig

OoOood

Bu zamana kadar hangi derslerin e-etiitlerine katildin?

Matematik

Tiirkce

Sosyal Bilgiler

Fen Bilgisi ve Teknoloji
Ingilizce

oDoooOoo

E-etiitlerin yeri ve zamani
(Her satirda sadece bir segenegi isaretleyiniz.)
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Kesinlikle
katiliyorum.

Katiliyorum.

Kararsizim.

Katilmiyorum.

Kesinlikle
katilmiyorum.

E-etiit  derslerinin
zamani benim igin

uygun.

O

(]

O

a

E-etiitlerin yapilma
siklig1 yeterli.

E-etiit derslerinin
stiresi uygun.

E-etiitlerin baska
zaman yapilmasini
isterim.

E-etiitlerin daha sik
yapilmasini isterim.

Okulda
etiitler
daha iyi.

yapilan
e-etiitlerden

E-etiitler
evde
yapabiliyorum.

sayesinde
tekrar

E-etiitlere okul
disinda herhangi bir
yerden
baglanabiliyorum.

E-etiitleri okulda
yapilan etiit
caligmalarina tercih
ediyorum.

E-etiitlerin icerigi ve kullamlan materyaller
(Her satirda sadece bir se¢enegi isaretleyiniz.)

Kesinlikle
katiliyorum.

Katiliyorum.

Kararsizim.

Katilmiyorum.

Kesinlikle
katilmiyorum.

Ogretmenlerimin e-
etiit derslerinden
once dersin igerigi
ile ilgili bilgi
vermesini isterim.

O

|

Ogretmenlerin e-
etlitlerin igerigi ile
ilgili Onceden bilgi
veriyor.

derslerinin
okuldaki

E-etiit
igerigi
derslerimi
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destekleyici
nitelikte.

E-etiitte yapilan
etkinlikleri eglenceli | (] O O U O
buluyorum.

E-etit  derslerinde ] 0 0 ] 0

sikiliyorum.

E-etiitlerde  yapilan
etkinlikler O O O O 0

O6grenmemde yararli.

E-etiitte yapilan
etkinliklerin seviyesi | [J O OJ U O

benim i¢in uygun.

E-etiitte  kullanilan
materyaller yararli.

E-etiitlerde anlatilan 0 0 0 0 0
konular1 anlamakta
zorluk ¢ekiyorum.

E-etiitlerde
cevaplanan
alistirmalar1 ve/veya

sorulari U U U U O
cevaplamakta
zorlantyorum.

E-etiitlere karsi algi ve diisiinceler

(Her satirda sadece bir secenegi isaretleyiniz.)
Kesinlikle Katiliyorum |Kararsizim | Katilmiyorum Kesinlikle
katilryorum katilmiyorum
E-etiit
derslerini U 0J U U O
seviyorum.
E-etiit
derslerine
kendi ] 0J U 0J O
istegimle
katiliyorum.
E-etiit
d?rslerm‘l 0 0 0 0 0
eglenceli
buluyorum.
E-etiitlere ] (] ] Ol ]

116



katilmaya
basladiktan
sonra basarim
artt1.

E-etiit
uygulamasi
devam etmeli.

E-etiit
uygulamasi
yapilmasa
daha iyi olur.

Daha fazla e-
etiit dersi
olmali.

E-etiitleri
arkadaslarima
da

Oneriyorum.

E-etiit
derslerini
okulda yapilan
derslere tercih
ederim.

E-etiit dersleri
beni  okulda
yapilan

derslere karsi
motive ediyor.

E-etiitlerin
okulda yapilan
derslere higbir
etkisi yok.

E-etiitlerin es
zamanli, canli
olarak

yapilmas1 beni
motive ediyor.

E-etiitleri bilgi
merkezindeki
ders anlatim
videolarina
tercih ederim.

Ders anlatim
videolar1 ve e-
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etitler
arasinda  bir
fark yok.

E-etiitler canli
yayinlanmasa
da olur.

Ailem e-etiite
katilmam
konusunda
beni tesvik
ediyor.

Ogretmenleri
m  e-etiitlere
katilmam
konusunda
beni tesvik
ediyor.

E-etiit  dersi
esnasinda
baska seylerle
ugrastigim
oluyor.

E-etiitlerde etkilesim

(Her satirda sadece bir segene

5i igaretleyiniz.)

Kesinlikle

Katil K
katiliyorum atiliyorum | Kararsizim

Katilmiyorum

Kesinlikle
katilmiyorum

E-etiit
esnasinda
O0gretmenime
soru
sorabiliyorum.

E-etlitte
arkadaslarimla
iletisime
gecmeyi
seviyorum.

E-etiit
esnasinda
arkadaslarimla
ders hakkinda
konusuyorum.
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E-etiit
esnasina daha
fazla etkilesim
olmali.

E-etiitte
benden baska
Ogrencilerin
olmast  beni
pozitif
etkiliyor.

E-etiitlerin
daha  kiiciik
gruplarla ]
yapilmasini
isterim.

E-etiit

Ogretmenine
daha ¢ok soru|[]
sormak
isterim.

Geri bildirim ve degerlendirme
(Her satirda sadece bir secenegi isaretleyiniz.)

Kesinlikle
katiliyorum.

Katiliyoru
m.

Kararsizi
m.

Katilmiyor
um.

Kesinlikle

katilmiyoru
m.

E-etlit derslerinde
yaptiklarim
hakkinda geri
bildirim aliyorum.

O

E-etiit derslerinde
Ogretmenim
yaptiklarimi
degerlendiriyor.

E-etiit
Ogretmenlerim
derslerde basaril
oldugumu
sOyliiyor.

E-etiit
e-etlit
derslerindeki

performansim

Ogretmeni
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hakkinda hig¢
yorumda
bulunmuyor.

E-etiit
ogretmeninin  bu
derslerdeki
performansim ile

ilgili daha c¢ok = = =
yorumda
bulunmasini
isterim.

E-etiitler hakkinda goriis ve isteklerinizi liitfen asagidaki
kutuya yazimz.
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Appendix G — Survey Questions for Teachers

E-etiit-Ogretmenler

Yasimz kac?

Kac senedir égretmenlik yapiyorsunuz?

Ne 0gretmenisiniz?

internete daha cok ne icin giriyorsunuz?

Arkadaslarimla ve/veya ailemle iletisime gegmek igin.

Internette gezmek icin.
Sosyal medyaya girmek igin.
Isim igin.

Arastirma yapmak i¢in.
Diger

Bilgisayar kullanmada iyi misiniz?

Evet O
Hayir O

Hig e-etiit yaptiniz m?

Evet O
Hayir O

Bu zamana kadar kag e-etiit yaptiniz?

Sadece birdefa [

1-5 defa O
5-10 defa O
Daha fazla O
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E-etiitlerin yeri ve zamani

Kesinlikle Katiliyorum. | Kararsizim. | Katilmiyorum. Kesinlikle
katiliyorum. katilmiyorum.

E-etiit

derslerinin
zamani | O [l [l O
benim  ig¢in

uygun.

E-etiitlerin
yapilma
siklig1
yeterli.

E-etiit
derslerinin O O O O O
stiresi uygun.

E-etiitlerin
baska zaman
yapilmasini
isterim.

E-etiitlerin
daha sik
yapilmasini
isterim.

Okulda
yapilan
etiitler e-|10 O O U O
etilitlerden
daha iyi.

E-etiitleri
okulda
yapilan etiit
caligmalarina
tercih
ediyorum.

E-etiitlerin icerigi ve kullanilan materyaller
(Her satirda sadece bir secenegi isaretleyiniz.)

Kesinlikle Katiliyorum | Kararsizim | Katilmiyorum Kesinlikle
katilryorum katilmiyorum
E-etiitlerden
once igerik |[(J O O (] ]
hakkinda
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ogrencilere
bilgi
veriyorum.

E-etiit
derslerinin
icerigi
okuldaki
dersleri
destekleyici
nitelikte.

Ogrencilerim
e-etlitte
yapilan
etkinlikleri
eglenceli
buluyor.

E-etiitlerde
derse katilim
yiiksek
oluyor.

E-etiitlerde
yapilan
etkinlikler
Ogrencilerin
O0grenmesine
katkida
bulunuyor.

E-etlitte
yapilan
etkinliklerin
seviyesi
Ogrencilerim
i¢in uygun.

E-etlitte
kullanilan
materyaller
(sunumlar,
calisma
kagitlari,
sorular...vb.)
Ogrenciler i¢in
yararli.
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E-etiitlere karsi alg ve diisiinceler
(Her satirda sadece bir secenegi isaretleyiniz.)

Kesinlikle
katiliyorum

Katiliyorum

Kararsizim

Katilmiyorum

Kesinlikle
katilmiyorum

E-etiit
derslerini
seviyorum.

E-etiit
derslerini
kendi
istegimle
yapiyorum.

E-etiit
derslerini
eglenceli
buluyorum.

E-etiitlere
katilan
Ogrencilerimi
n basarisinin
arttigini
diisiiniiyorum.

E-etiit
uygulamast
devam etmeli.

E-etiit
uygulamasi
yapilmasa
daha iyi olur.

Daha fazla e-
etiit dersi
olmali.

E-etiitleri
diger
O0gretmen
arkadaslarima
da

Oneriyorum.

E-etiit
derslerini
okulda
yapilan
derslere tercih
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ederim.

E-etiit dersleri
Ogrencileri
okulda
yapilan O
derslere karsi
motive

ediyor.

E-etiitlerin
okulda
yapilan ]
derslere higbir
etkisi yok.

E-ctiitler
yerine egitsel
videolar
kullanilabilir.

E-etiitlerin es
zamanli
online
yapilmasi U
Ogrencileri
motive
ediyor.

Ogrencilerimi
e-ctiitlere
katilmalari
konusunda
tesvik
ediyorum.

E-etiitlerde etkilesim

(Her satirda sadece bir segcenegi isaretleyiniz.)

Kesinlikle
katiliyoru
m.

Katiliyoru

m.

Kararsizi
m.

Katilmiyoru
m.

Kesinlikle

katilmiyoru
m.

E-etiit esnasinda
ogrencilerden gelen
sorular1

cevaplayabiliyorum

E-etiit esnasinda
Ogrenciler
birbirleriyle
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iletisime

fazla geri bildirimde
bulunmak isterim.

gecebiliyor.
E-etiit esnasinda
ogrenciler soru | O O U U
sorabilmeli.
E-etiit esnasinda
Ogrenciler
arkadaslar1 ile| O O O O
iletisime
gecebilmeli.
E-etiitlerde
Ogrencilerin
tarkgdaslarl 119 0 O 0 O O
iletisime  gegmesi
onlan motive
ediyor.
E-etiitlerin daha
kiiciik gruplarla | (J O O O O
yapilmasini isterim.
Geri bildirim ve degerlendirme
(Her satirda sadece bir secenegi isaretleyiniz.)
Kesinlikle Katiliyoru [Kararsizi |Katilmiyoru Kesinlikle
katiliyoru katilmiyoru
m. m. m.
m. m.
E-etiitlerde
Ogrencilere geri
bildirimde = O = O O
bulunuyorum.
E-etiit  derslerinde
Ogrencilerin
yaptiklarini 0J U 0J O O
degerlendirebiliyoru
m.
E-etiit  derslerinde
Ogrencilere daha . O . O O
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APPENDIX H

CROSSTABLE 1 (I LOVE E-ETUDE LESSONS. /| TAKE E-ETUDE LESSONS VOLUNTARILY.)

| take e-etude lessons voluntarily. Total
Strongly Agree __|Agree Not Certain Disagree Strongly Disagree
Strongly Agree 21 5 2 0 1
Agree 11 20 7 1 0
| love e-etude lessons. Not Certain 11 21 8 2 4 46
Disagree 3 10 3 4 5 25
Strongly Disagree 1 12 14 12 19 58
Total 47 68 34 19 29 197

CROSSTABLE 2 (E-ETUDE ACTIVITIES SUPPORT MY LEARNING. /HOW OFTEN DO YOU TAKE E-ETUDE LESSONS?)

How often do you take e-etude lessons? Total
All of them Most of them Some of them None of them
Strongly Agree 29 21 5 1 56
Agree 32 34 11 1 78
E-etude activities support )
. Not Certain 13 14 10 3 40
my learning.
Disagree 1 6 4 0 11
Strongly Disagree 5 3 3 1 12
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CROSSTABLE 3 (E-ETUDES HAVE HAD AN EFFECT ON MY ACHIEVEMENT. / E-ETUDE LESSONS SHOULD CONTINUE.)

E-etudes have had an effect on my achievement. Total
Strongly Agree Agree Not Certain Disagree Strongly Diagree
Strongly Agree 14 12 16 4 4 50
Agree 2 6 18 12 5 43
E-etudes should continue. Not Certain 2 0 16 16 8 42
Disagree 0 2 7 5 5 19
Strongly Disagree 2 1 6 11 24 44
Total __ 63 48 46 198

CROSSTABLE 4 (I THINK THE ACTIVITIES IN E-ETUDES ARE FUN. / SOMETIMES | PAY ATTENTION TO SOMETHING
IRRELEVANT DURING AN E-ETUDE.)

| think the activities in e-etudes are fun. Total
Strongly Agree Agree Not Certain Disagree | Strongly Disagree

Strongly Agree 1 5 8 14 32
Sometimes | pay attention Agree 1 1 16 11 16
to something irrelevant Not Certain 3 2 7 4 9 25
during an e-etude. Disagree 4 6 9 8 6 33

Strongly Disagree 11 4 7 3 8 33

Total 20 18 47 40 71 196
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CROSSTABLE 5 (I WANT TO ASK QUESTIONS TO THE TEACHERS IN E-ETUDES MORE. / THE LESSONS SHOULD BE

IN SMALLER GROUPS.)

I want to ask questions to the teachers in e-etudes more. Total
Strongly Agree Agree Not Certain Disagree | Strongly Disagree
Strongly Agree 57 15 5 4 8 89
) Agree 8 6 2 2 5 23
The lessons should be in
Not Certain 8 5 14 5 3 35
smaller groups.
Disagree 3 1 7 5 2 18
Strongly Disagree 13 2 5 4 13 37
Total 29 33 20 31
CROSSTABLE 6 (I LIKE INTERACTING WITH MY PEERS. / E-ETUDE LESSONS CAN BE ASYNCHRONOUS.)
E-etude lessons can be asynchronous. Total
Strongly Agree Agree Not Certain Disagree | Strongly Disagree
Strongly Agree 12 3 9 4 23
. . . . Agree 3 4 9 20
I like interacting with my
Not Certain 3 3 7 10 11 34
peers.
Disagree 4 8 1 7 3 23
Strongly Disagree 7 8 4 3 25 a7
Total 29 26 27 33 82 197
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CROSSTABLE 7 (I WOULD LIKE TO GET MORE COMMENTS ON MY PERFORMANCE FROM THE TEACHERS IN E-
ETUDES. / E-ETUDES SHOULD BE IN SMALLER GROUPS.)

E-etudes should be in smaller groups.

Strongly Agree Agree Not Certain Disagree Strongly Disagree
] Strongly Agree 41 4 4 3 15
I would like to get more
Agree 14 3 6 2 0
comments on my
Not Certain 13 6 13 5 9
performance from the
teachers in e-etudes. Disagree 4 3 3 5 2
Strongly Disagree 16 6 8 3 11
Total 88 22 34 18 37

46

17

44
199
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APPENDIX J
TURKISH SUMMARY
Boliim 1: Giris

Bu boliim, arastirmayi kisaca anlatmakta, arastirmanin altinda yatan sebepleri,
aragtirmanin amacint ve Onemini daha Once yapilmis calismalara dayandirarak
aciklamaktadir. Arastirma sorularina ve arastirma boyunca kullanilan terimlerin
tanimlara yer vermektedir. Bu c¢alisma, 6zel bir egitim kurumunda &grencilerin,
O0gretmenlerin ve velilerin, okul ders saatleri disinda, ¢evrim ici ve es zamanl yapilan
derslere karsi olan algilarina odaklanmaktadir. Bu dersler, okulda yapilan dersleri
desteklemek iizere tasarlanmis olup ve yiiz yiize derslerle birlikte yiiriitildigi igin
harmanlanmig 6gretim modeli 6zellikleri gostermektedir. Bu ¢alisma bu derslere karsi

olan algilar1 6zellikle dort kategoride incelemektedir:

» Derslerin 6gretim tasarimi ve kullanilan kaynaklar
» Derslerde kullanilan teknoloji ve teknik destek

> Ogrencilerin katilimy, ders i¢i etkilesim ve isbirligi
>

Geri bildirim ve degerlendirme

Internetin hayatimiza girmesi ile birlikte bilgiye ulasma sekli degismis ve
kolaylagmistir. Kullanilan bilgi teknolojileri, istenilen bilgiye her nerede ve ne zaman
olursa olsun ulagma imkani sunmaktadir (Aggarwal & Bento, 2002; Hoon, 2008). Bu
geligsmeler egitim diinyasina da yansimis ve koklii degisimleri de beraberinde getirmistir
(Akkoyunlu & Yilmaz, 2005; Motteram, 2013; Sethy, 2008). Egitim kurumlari, bu
degisimlere ayak uydurabilmek i¢in bilgi teknolojilerini egitimin i¢ine daha fazla dahil
etmeye baslamislardir (Aslan, 2010; Karaoglu, 2009; Shaw, 2010). Geleneksel ve yiiz
ylize yapilan egitime alternatif olabilecek en 6nemli teknolojilerden biri de hem daha
uygun maliyetli olmast hem de yer ve zaman konularinda daha esnek olmasi sebebiyle
¢evrim i¢i 6grenme olmustur (Richardson & Swan, 2003; Wattakiecharoen & Nilsook,
2012; Yang & Cornelius, 2004).

Ancak cevrim i¢i 6grenmenin, dgrencilere sagladig: bircok avantaj disinda bazi
dezavantajlar1 da bulunmaktadir. Yiiz yilize etkilesimin olmamasi ve 6grencilerin derse
fazla katki saglamamalari bu dezavantajlardan bazilaridir (Karaoglu, 2009; Richardson
& Swan, 2003; Su, Bonk, Magjuka, Liu, & Lee, 2004). Egitimciler bu sorunlar1 ortadan
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kaldirmak adia geleneksel egitim ortamu ile ¢evrim i¢i egitim ortamlarini birlestirerek
harmanlanmis bir 6gretim modeli olusturmuslardir (Orhan, Altun & Kablan, 2004;
Staker, 2011; Tomlinson & Whittaker, 2013).

Daha oOnce yapilan ¢alismalardan da anlasilabilecegi gibi harmanlanmis 6gretim
modeli bir¢ok egitim ortaminda yaygin olarak kullanilmaya ve ilkokuldan {iniversiteye
bir¢cok 0grenci harmanlanmis 6gretim kurslarina katilmaya baslamistir (Gagnon, 2014;
Sarisepetci & Cakir, 2014; Y1, 2014). Bu durumda, 6grencilerin bu derslere karsi olan

algilar1 sorgulanmasi ve arastirilmasi gereken bir alan haline gelmistir (Picciano, 2002).

Bu arasgtirmanin temel amaci 6grencilerin, 6gretmenlerin ve velilerin okul ders
saatleri disinda, g¢evrim igi ve es zamanli yapilan bu derslere karsi olan algilarini

asagidaki arastirma sorularin1 cevaplayarak incelemektedir.
1. Ogrencilerin okul dis1 ¢evrim ici derslere kars1 olan algilar1 nedir?

1.1. Ogrencilerin dersin dgretimsel tasarimi ve Kullanilan kaynaklara karsi olan

algilar1 nedir?

1.2. Ogrencilerin derslerde kullanilan teknolojiye ve verilen teknik destege karsi

olan algilar1 nedir?

1.3. Ogrencilerin ders i¢i katilim, etkilesim ve isbirligi konulara kars: algilari

nedir?

1.4. Ogrencilerin derslerdeki geri bildirim ve degerlendirme konularmna karst

algilar1 nedir?
2. Ogretmenlerin okul dis1 ¢cevrim ici derslere kars1 olan algilar1 nedir?

1.1. Ogretmenlerin dersin dgretimsel tasarimi ve kullanilan kaynaklara kars: olan

algilart nedir?

1.2. Ogretmenlerin derslerde kullanilan teknolojiye ve verilen teknik destege karsi

olan algilart nedir?

1.3. Ogretmenlerin ders ici katilim, etkilesim ve isbirligi konularina kars: algilar:

nedir?

1.4. Ogretmenlerin derslerdeki geri bildirim ve degerlendirme konularina kars

algilar1 nedir?
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3. Velilerin okul dis1 ¢evrim i¢i derslere kars1 algisi nedir?

Calisma, ortaokul seviyesinde gerceklesmesi, sadece Ogrencilerin degil
Ogretmenlerin ve velilerin algilarin1 da kapsamasi, kitlesel gruplara es zamanli olarak
hitap edebilmesi ve ders tekrar ¢alismalar1 seklinde yapilmasi agisindan 6nem teskil

etmektedir.
Boliim 2: Alan Yazin Taramasi

Bu boliim, egitim teknolojilerinin gelisimi ve teknolojinin egitime dabhil
edilmesine yonelik yapilan arastirma calismalarina genel bir bakis niteligindedir.
Cevrim i¢i, uzaktan, harmanlanmis ve sanal egitim kisaca tanimlanmakta, avantajlari ve
dezavantajlar1 sunulmaktadir. Bunlarin yani sira kitlesel ve es zamanli dersler ya da
kurslara ve egitimde alginin 6nemine deginilmektedir. Arastirma sorularinda yer alan

kategoriler alt basliklarla incelenmektedir.

Teknolojinin hizla gelismesi ve hayati hizla degistirmesi ile birlikte bu duruma
ayak uydurmak herkes i¢in neredeyse bir zorunluluk haline gelmistir (Pallilonis &
Filank, 2009; Sethy, 2008; Yaratan & Kural, 2010). Ozellikle internetin hayatin icine
islemesi ile birlikte tiim alanlar gibi egitim de biiyiik 6l¢iide etkilenmistir (Margulieux,
Bujak, McCracken, & Majerich, 2014; Singhasem, Wattakiecharoen, & Nilsook, 2012;

Watson, 2011).

Egitimde zaman ve yer esnekligi saglamasi agisindan ¢evrim i¢i egitim oldukga
biiyiik bir 6nem kazanmistir. Cevrim i¢i egitim, geleneksel yiiz yiize egitim alma imkan1
ya da zamani olmayanlara sinirsiz egitim sans1 sunarken, ayn1 anda kitlelere ulasabilme
ve daha diisiik biitcelerle egitim verebilme olanaklar1 da sunmaktadir (Gedera, 2014;
Stacey & Wiesenberg, 2007; Cavanaugh, Gillan, Kromrey, Hess, & Blomeyer, 2004;
Sher, 2009) Ancak yiiz yiize egitimin sagladigi etkilesimin ¢evrim i¢i egitim
ortamlarinda olmamasi egitimcilerin baska bir yol aramasina neden olmustur. Bu
sebeple yiiz yiize ve ¢evrim i¢i egitim ortamlarinin bir arada kullanildigi harmanlanmais
O0gretim modeli ortaya ¢ikmistir (Marsh, 2012; Singh, 2003). Harmanlanmis egitim,
ogrencilere yine esneklik sunarken yiiz yiize dersler ile de etkilesim seviyesini yiiksek
tutarak O0grencilerin daha ¢ok motive olmasini saglamaktadir (Caravias, 2014; Marsh,
2014).
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Sanal siniflar da egitim teknolojilerinin geligsmesi ile birlikte sik¢a basvurulan bir
egitim modeli olmaya baglamistir. Sanal egitim Ogrencilerin ve Ogretmenlerin ayni
ortamda olmasina gerek olmayan, bilgi ve kaynak aligverisinin internet lizerinden
yapildigi, yiiz ylize egitim ortamini internet yardimiyla 6grencilere es zamanl olarak
sunan bir egitim ortamidir (DiPiedro, Ferdig, Black, & Preston, 2008; Woodall, 2012).
Ozellikle {iniversitelerin uzaktan egitim programlarinda yaygin bir sekilde kullanilmaya

baslanmustir (Alebaikan, 2010).

Ilkokul, ortaokul ve lise seviyelerinde ¢evrim ici egitim ve sanal siniflar
tiniversitelere gore daha yeni bir uygulamadir ancak oldukca c¢abuk yayginlagmigtir
(Spellings, 2008; Jones, 2012). Ozellikle bu yas grubu, 2000’li yillarda dogan,
ogrencilerin teknoloji ve internet kullanimi bir 6nceki kusaklara gore ciddi bir fark
gostermektedir. Z kusagi olarak adlandirilan bu kusak internet olan bir diinyaya
dogmustur ve internet hayatlarinin biiyiik bir boliimiinii kapsamaktadir (Palley, 2012;
Tulgan, 2013). Bu noktada aileler ¢ocuklarin internette bu kadar zaman gegirmeleri
konusunda endiselenseler de, egitim ve internetin bir arada kullanilabilmesi bir ¢oziim

olanagi sunmaktadir (Alvarez, 2007).

Cevrim i¢i veya sanal derslerde 0grenci sayisi, ders i¢indeki etkilesimi biiyiik
oOl¢iide etkileyen etkenlerden biridir (Bettinger, Doss, Loeb, & Taylor, 2014; Orellana,
2006). Yapilan arastirmalarda Ogrencilerin daha fazla etkilesim iginde olmasi
isteniliyorsa 0grenci sayisinin 12 ila 21 arasinda tutulmasi gerekliligi vurgulanirken
(Arzt,2011), bu derslerin kitlesel olarak yapildigi pek ¢ok uygulama da vardir (Chen,
Barneth, & Stephens, 2013; Krause & Lowe, 2014).

Bu dersler binlerce 6grenciye diinyanin neresinde olursa olsun egitim imkani
sunduklar1 igin egitimde bir devrim niteligindedir (Springs, 2015). Ancak bu derslerde
de, oOgrencilerin yalniz olmasinin motivasyonlarinda azalmaya neden olmasi,
Ogretmenlerin bu kadar Ogrenciye bir arada ulasabilecek nitelikte olmamalar,
ogrencilerin kisilikleri, ihtiyaclari, 6grenme stilleri veya tercihleri ile ilgili detayl
bilgilere sahip olunamadigi igin etkili bir dgretimsel tasarim yapilamamasi gibi bazi
dezavantajlar gozlemlenmistir (Fournier, Kop, & Durand, 2014; Koutropoulos,
Gallagher, Abajian, Waard, Hogue, Keskin, & Rodriguez, 2012). Arastirmacilar ve

egitimciler bu kitlesel derslerin egitimin gelecegi mi yoksa gelip gecici bir egilim mi
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oldugu konusunda heniiz bir karara varamamislardir (Krause & Lowe, 2014; Chen,
Barnett, & Stephens, 2013).

Cevrim i¢i ve sanal dersler sayesinde egitimi okul simirlar1 ve saatleri disina
tagiyabilmek mimkiin olmustur. Geleneksel yliz yiize egitimi, ¢evrim ici derslerle
desteklemek hem Ogrencilerin basarilarina katkida bulunmakta hem de organizasyonu
daha kolay olmaktadir (Gagnon, 2014; Woodall, 2012). Ancak bu derslerin tasariminda
dikkat edilmesi gereken bazi olgiitler bulunmaktadir (Bates & Poole, 2003). Bunlar
Ogretim tasarimi, igerik, dgrencilerin ve 6gretmenlerin hazir bulunusluklari, etkilesim,
degerlendirme ve teknik destek olarak siralanabilir (Bargh & McKenna, 2004;
Puzziferro & Shelton, 2014).

S6z konusu egitim oldugunda, Ogrencilerin algillart da olduk¢a Onem
kazanmaktadir (Doppelt & Shunn, 2008). Ogrencileri daha iyi motive edebilmek ve
daha fazla verim alabilmek icin 6grencilerin algilarinin iyi yonde olmasi gerekmektedir
(Cetiz, 2006; Davies, Laving, & Corte, 2008; Stacey &Wiesenberg, 2007). Ancak
sadece 0grenciler degil, egitime dahil olan herkesin algis1 da 6grenciler kadar 6nemlidir

(Carman, 2015).

Yukaridaki bilgiler 1s1ginda ¢evrim i¢i, es zamanli ve/veya sanal derslerin dogru
sekilde tasarlanip uygulandiginda Ogrencilerin motivasyonunu ve basarilarini
artirabilecegi sonucuna varilabilir. Bu siiregte 6zellikle 6grencilerin ve 6gretmenlerin bu

derslere kars1 olan algilarinin da olduk¢a 6nemli bir roliiniin oldugu anlasilmaktadir.
Boliim 3: Yontem

Bu boliimde, arastirmanin modeli, ¢alismanin gergeklestirildigi durum ve bu
durumun tanimi, ¢alisma grubu, veri toplama aracglar1 ve verilerin analizi, aragtirmanin
giivenirligi ve gecerliligi ve son olarak da arastirmada dogan smirliliklar ve

aragtirmacinin belirledigi sinirliliklar hakkinda bilgi verilmistir.

Bu arastirmanin modeli betimsel durum c¢alismasidir. Hem nitel hem de nicel
veriler igerdigi i¢in karma arastirma deseni kullanilmistir. Arastirma grubu 214 6grenci,
21 dgretmen ve 6 veliden olugsmaktadir. Bu 6grenciler ve 6gretmenler okul saatleri disi,
cevrim igi tekrar c¢alismalara en az bir kere katilmislardir. Veliler ise c¢ocuklari bu
caligmalara katilmis olan velilerden se¢ilmistir. Ayni zamanda bu kursu hayata gegiren,

kurumun teknoloji tasarim miidiirii ile de goriismeler yapilmustir.
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Kurs, Tirkiye’nin fakli sehirlerinde ondan fazla subesi bulunan kurumsal bir
0zel okulda gergeklesmistir. Ders igerikleri ve kaynaklar 6gretmenler tarafindan
Ogrencilerin ihtiyaclar1 dogrultusunda hazirlanmistir. Ders igerikleri ve kaynaklar
genellikle yiiz yiize, okulda yapilan dersleri destekleyici nitelikte tekrar ¢alismalaridir.

Kaynaklar ise ¢ogunlukla ¢oktan segmeli test seklinde tasarlanmistir.

Dersler hafta i¢i aksamlari, okul saatleri disinda es zamanli olarak yapilmistir.
Ogrenciler evlerinden baglanirken, dersleri bir ve birka¢ 6gretmen, kurumun yine bir
veya birka¢ subesinden kamera karsisinda yapmis ve bu dersler canli olarak
yaymlanmistir. Bu dersleri yapmak icin Adobe Connect yazilimi kullanilmistir.
Ogretmen siif ortaminda kamera, mikrofon, kulaklik ve akilli tahta kullanarak dersi
anlatmis, bilgi islem ¢alisanlar1 da orda bulunarak hem bu dersleri yaymnlamis hem de
gerektiginde teknik destek vermistir. Dersler, kimi zaman sadece bir sinifa, yaklasik 20
ila 24 ogrenciye, yapilmis kimi zaman ise okulun biitiin kampiislerindeki tiim
Ogrencilere yapilmistir. Bu iki farkli uygulamada etkilesim seviyeleri de farklilik
gostermis, az kisilik uygulamalarda 6grenciler kimi zaman mikrofon ile konusarak kimi
zaman ise yazi yazarak sorularmni yoneltmis, cevaplamis ya da yorumlarda
bulunmuslardir. Kalabalik grup ile yapilan uygulamalarda ise 6grenciler sadece anket
bolimiinii  kullanabilmis  ve  sadece  ¢oktan seg¢meli  sorunun  sikkini

isaretleyebilmislerdir.

Arastirmada tek bir yontemden dogacak olas1 zayifliklara karsi karma arastirma
deseni uygulanmistir. Ancak, arastirmanin nitel 6zelligi daha agir basmaktadir. Nitel
verilerin toplanmasi i¢in yart yapilandirilmig goriismeler ve gozlem tutanaklar
kullanilmistir.  Ogrenciler, Ogretmenler ve velilerle goriismeler yapilmis  ve
kaydedilmistir. Gorligmeler farkli béliimlerde c¢alisan Ggretmenlerle yapilmis ve
arastirma sorularindaki kirterlere uyan sorular sorulmustur. Hem bireysel hem de grup
olarak, farkli yas gruplarindan segilmis 6grencilerle goriismeler yapilmistir. Veliler ile
veli goriisme toplantisinda goriisme yapilmig olup idare tarafindan izin verilmedigi i¢in
ayrintili sorular sorulamamistir. Sorular daha Once yapilan benzer ¢aligmalardan

derlenerek hazirlanmis bazi eklemeler ve ¢ikarmalar yapilmistir.

Gozlemler ise hem okulda derslerin yapildigi ortamda, hem de uzaktan

baglanilarak yapilmigtir. Gozlem yapilirken yar1 yapilandirilmis gozlem formu
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kullanilmistir. Gozlem formu daha 6nce yapilan benzer bir ¢alismadan uyarlanmis olup
bu calismaya uymayan bazi boliimler ¢ikarilmis bunun yani sira gerekli bazi eklemeler

de yapilmistir.

Son olarak 6grencilere ve 6gretmenlere Likert tipi anket uygulanmistir. Anket
sorular1 daha 6nce yapilan benzer c¢alismalardan derlenmis ve arastirma sorularindaki
kriterlere gore kategorilendirilmis, Ogrencilerin ve Ogretmenlerin bu derslere olan

algilar1 sorulmustur.

Veriler analiz edilirken nitel veriler tematik agidan incelenmistir. Goriismeler
yaziya aktarilmis bazi temalar olusturulmustur. Ankette bulunan agik uglu sorulardan
elde edilen veriler de temalara gore gruplandirilmistir. Aragtirmacinin goézlem sirasinda
almis oldugu notlar incelenmistir. Bu temalar da alt basliklar belirlenmis ve siklikla
tekrarlanan cevaplar, bulgular béliimiinde aktarilmis ve tartisma ve sonuglar boliimiinde
yorumlanmustir. Nicel veriler i¢in ise betimsel istatistiklere yer verilmis ve SPSS
programi kullanilmistir. Ayni1 zamanda arastirmaya derinlik katabilmek i¢in 6grencilerin
ve Ogretmenlerin farkli cevaplar karsilastirilmis ve O6grencilerin anket sorularindaki

bazi sorular SPSS programinda ¢apraz analiz yapilarak karsilagtirilmistir.

Aragtirmanin gegerliligini ve giivenilirligini artirmak i¢in birden fazla veri
toplama aract kullamigmistir. Veri toplama araclar1 daha Once yapilan benzer
caligmalardan derlenmis ve arastirmanin danismani tarafindan birgok defa kontrol
edilmistir. Gozlemler birden fazla defa, farkli derslerde, farkli 6grenci ve Ogretmen

gruplariyla ve farkli ortamlarda gerceklestirilmistir.

Arastirmanin daha ¢ok nitel bir arastirma olmasi, arastirma grubunun
insanlardan olugmast ve &grencilerin yas gruplarmin 11 ila 14 olmast ve verdikleri
cevaplara giivenmek zorunlulugu bu arastimanin siirliliklarindan biridir. Bunun yani
sira aragtirma harmanlanmis bir egitim modeli olarak tanimlansa da bazi kisitlamalari
bulundugu i¢in tam bir harmanlanmis egitim modeli degildir. Harmanlanmis 6grenim
modelinde daha ¢ok tiim 6grencilerin ihtiyaglari dogrultusunda daha planli bir program
uygulanmasina ragmen bu durum g¢alismasinda sadece bir grup 6grencinin ihtiyaglari
belirlenip bu ihtiyaglara gore tiim gruba dersler yapilmistir. Ayrica idari sebeplerden
dolay1 velilere anket uygulanamamis ve goriisme sorular1 kisith tutulmustur. Bu da

veliler ile ilgili olan arastirma sorusunun alt kategorilerinin olmamasina sebep olmustur.
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Aragtirma sadece 204 o6grenci, 21 6gretmen ve 6 O0grenci i¢in yapilmis olup,
arastirma sonucunda elde edilen bulgular sadece bu durum caligsmasi ve bu Ogrenciler
icin gecerlidir. Farkli bir durumda, farkli katilimcilarla ve farkli bir arastirmaci

tarafindan yapilan veya yapilacak olan bir arastirmada ayn1 sonuglar elde edilmeyebilir.
Boliim 4: Bulgular

Bu boliimde, arastirmada nicel ve nitel veri toplama araclari ile elde edilen
bulgular aktarilmistir. Elde edilen bulgular ii¢ baglik altinda incelenmistir. Bu basliklar;
Ogrencilerin okul disi ¢evrim igi derslere olan algilari, 6gretmenlerin okul dis1 ¢evrim igi
derslere olan algilar1 ve velilerin okul dist ¢evrim i¢i derslere olan algilaridir. Bu
bagliklar da; genel algilar, bu derslerin zamani1 ve siklig1 hakkinda algilar, bu derslerin
iceriginin ve materyallerinin tasarimi hakkinda algilar, bu derslerdeki etkilesim ve
isbirligi hakkindaki algilar, bu derslerdeki geri bildirim ve degerlendirme hakkindaki
algilar, derslerde kullanilan teknoloji ve teknik destek hakkindaki algilar ve genel olarak

ogretmen ve 6grenciler hakkindaki algilar olarak gruplanmistir.

Ilk grupta yer alan genel algilar ile ilgili anket ve goriisme sorularinmn
bulgularma ve go6zlem sonuglarina bakildiginda &grencilerin bu derslerde keyif
almadiklar1 ve bu derslere kars1 ilgilerinin diisiik oldugu goriilmektedir. Hem 6gretmen
hem de 6grenciler yiiz yiize yapilan dersleri bu derslere tercih ettiklerini sOylemislerdir.
Ogrenciler bu derslerin zamaninin ve sikliginin yeterli ve uygun oldugunu diisiiniirken
ogretmenler bu konuda bazi degisikliklerin yapilmasini talep etmektedir. Ogrenci ve
o0gretmen cevaplarindaki bu ¢eliski 68retmenlerin bu dersleri yapabilmek i¢in fazla

mesaiye kalmasi ve bu durumu istememeleri ile aciklanmustir.

Ogretmenler, derslerin icerigi ve materyallerin tasarimu ile ilgili yeterli planlama
yapilmadigini hem goriismelerde hem de ankette dile getirmislerdir. Ogrenci
ihtiyaglarinin etkin bir sekilde belirlenmemesi ve materyallerin daha ¢ok tek tip, coktan
secmeli, olarak hazirlanmasi dgrencilerin ve 6gretmenlerin bu derslere karsi algilarinin
olumsuz olmasina sebep olmustur. Ogrenciler derslerin eglenceli olmadigimi ve okul igi
basarilarina bir katkida olmadigini diigiiniirken, 6gretmenler de kullanilan materyallerin

ve ders igeriginin daha planl bir sekilde hazirlanmasi gerektigini diisiinmektedirler.
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Derslere katilimin, hem yapilan goériismeler, hem anket sonuglari hem de gbzlem notlar
dogrultusunda yiiksek oldugu sonucuna varilabilir. Derslerin, kalabalik gruplarla
yapilmasi ders i¢i etkilesimini oldukga azalttig1 i¢in hem 6gretmenler hem de 6grenciler
bu derslerin daha kii¢iik gruplarla yapilmasini istemektedirler. Genel olarak dgrenciler
de 6gretmenler de bu ¢evrim i¢i, es zamanl derslerde yeterli etkilesimin ve isbirliginin
olmadigi goriisiindedirler. Bu durum geri bildirim ve degerlendirme igin de gecerlidir.
Ogrenciler, dgretmenlerden yerinde ve etkili geri bildirim alamadiklarindan sikayet
ederken Ogretmenler geri bildirim verdiklerini ve 6grencileri degerlendirebildiklerini
diisiinmekteler. Ancak bunun sebebi, Ogretmenlerin yazilan bir¢ok cevabi, smifin
kalabalik olmasindan dolay1 gérememesi ve kisisel geribildirim veremediklerinin

farkinda olmamalar1 olarak gosterilebilir.

Dersler esnasinda kullanilan yazilim ile ilgili herhangi bir ciddi sorun
yasamadiklarini belirten 6grenciler sadece kalabalik yapilan derslerde ekranin dondugu
ya da ses problemlerinin yasandigindan bahsetmislerdir. Teknik destek ekibi,
Ogretmenlere herhangi bir problem durumunda yardimci olabilmek i¢in orada hazir
bulunduklarindan 6gretmenler teknik destek alabildiklerini diisiinmekte ama 6grenciler
evde bir sikintt yasadiklarinda bazen ¢6zemeyip dersten ¢iktiklarimi  dile

getirmektedirler.

Veliler ile yapilan goriismelerde ise veliler, bu konu ile ilgili ¢ok iyi
bilgilendirilmediklerini dile getirmislerdir. Bu derslerin ne zaman ve nasil yapildigi ile
ilgili daha fazla bilgiye sahip olmay1 tercih etmektedirler. Bunun diginda genel olarak
bu derslerin  yapilmasinda memnun olduklarini, egitimi zenginlestirdigini
diistinmektedirler. Baz1 veliler siniflarin kalabalik olmasindan ve 6grencilerin yapacak

cok fazla seyleri oldugu i¢in bu derslere zaman bulamamasindan bahsetmislerdir.
Boliim 5: Tartisma ve Sonuclar

Bu boliimde, arastirma siiresince elde edilen sonuglar alan yazin taramasinda
bahsedilen konu ve arastirmalar referans alinarak tartisilmis ve gelecekte yapilacak olan
arastirmalara bazi Oneriler sunulmustur. Bu durum calismasina benzer yapilan
calismalarin  sonuglar1 ile karsilastirildiginda bu arastirmada Ogrencilerin  ve

Ogretmenlerin algilarinin daha olumsuz oldugu sonucuna varilmastir.

140



Bu arastirmada c¢ikan sonucglara bakildiginda hem o&grencilerin hem de
Ogretmenlerin dersleri sikict ve etkili bulmadiklar1 ortaya ¢ikmigtir. Yapilan yazin
tarama c¢alismalar1 dogrultusunda, etkin bir Ogretim tasarimi yapilmasi bu sorunu
ortadan kaldirabilecegi sonucuna varilabilir. Oncelikle ogrencilerin ihtiyaglarinin
belirlenmesi, daha sonra derslerin hedef ve amaglarinin belirlenmesi ve ders igeriginin
ve kaynaklarin bu dogrultuda hazirlanmas1 6nem teskil etmektedir. Ogretmenlerle
yapilan gorlismelerde 6grencilerin ihtiyaglarinin belirlendiginden bahsedilmistir ancak
bu sadece bir grup 6grenci analiz edilerek ve sadece bir grup 6gretmen tarafindan
belirlenmistir. Ayrica derslerde hep tek tip, ¢coktan se¢gmeli materyaller kullanilmasi
dersin ilgi cekiciligini azaltmaktadir. Icerik ve materyaller ancak &grenci ihtiyaglar:
dogrultusunda, amaclar ve hedefler belirlenerek ve daha fazla cesitlilige yer vererek
hazirlanir ise Ogrenciler bu derslerden daha fazla fayda saglayacaklar ve ilgileri

artacaktir.

Aragtirma boyunca, derslerin zamanlamasi ve sikliginin 6gretmenler agisindan
pek uygun olmadig: sik¢a bahsedilmistir. Ayrica bu derslerin bir takviminin olmamasi
da bahsi gegen eksiklerden biridir. Bu derslerin hangi giin ve hangi saatlerde yapilacagi,
hangi derslerde hangi konular islenecegi ile ilgili 6nceden 6grencilere ve velilere bilgi
verilmesi bu sorunu ¢dzebilir ve katilim arttirabilir. Ogretmenlerin, bu dersleri yapmak
icin daha istekli olmasimi saglamanmn yollar1 bulunmalidir. Bu dersleri yapan
Ogretmenlerin fazla mesaiye kalmalart engellenip gerekirse bazi ayricaliklar
taninmalidir. Bunun yani sira 6gretmenler, bu dersler i¢in bir egitim almadiklarindan
bahsetmislerdir. Bu durum, 6gretmenlerin bu dersleri yapmak i¢in yeterli bilgi ve
birikime sahip olmayabilecekleri sonucunu dogurmaktadir. Bu dersleri yapan

Ogretmenlere gevrim i¢i Ve es zamanli dersler verme konusunda egitimler verilebilir.

Derslerde kullanilan teknoloji ve alinan teknik destek ile ilgili 6gretmenlerin
herhangi bir sikayetleri yok iken 6grencilerin karsilastiklar1 teknik sorunlarin onlarin
hevesini kirdig1 gézlemlenmistir. Ogrenciler, bu derslere evden katildiklari i¢in destek
alamamaktadirlar. Teknik sorunlarda o6grencilere yardim edebilecek ¢evrim ici bir

destek birimi olmasi bu sorunu ¢ozebilir.

Arastirmadan ¢ikan bulgularda en ¢ok yer alan bir diger konu ise etkilesimin ve

1§ birliginin ¢ok sinirli olmasidir. Hem 6grenciler hem de 6gretmenler tarafindan bu
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durumun baslica sebebi olarak sinifin kalabalik olmasi gosterilmistir. Bu derslerin
etkilesim agisindan gelistirilmesi, derslerin miimkiinse daha kii¢iik gruplarla yapilmasi
ve ders iceriginin ve kaynaklarin etkilesime ve igbirligine daha fazla olanak saglayacak
sekilde tasarlanmas1 oneri olarak getirilebilir. Ogrenciler 6zellikle arkadaslari ile ayni
sanal ortam1 paylasma fikrini ¢ok heyecan verici bulduklari i¢in bu durum onlari motive
edici bir faktor olarak kullanilabilir ve ¢esitli grup c¢alismalari ile dersler
zenginlestirilebilinir. Ayn1 zamanda dersler, geri bildirim ve degerlendirme konularinda
da zayif olarak goriilmektedir. Dersi anlatan 68retmenin hem dersi anlatmasi hem
sorular1 cevaplamasi hem de geri bildirimde bulunmast olduk¢a zor oldugundan
Ogrencilerin soru veya cevaplarin1 kagirabilmektedirler. Bu durumu, 6zellikle biiytik
gruplarla yapilan derslerde birden fazla 6gretmenin derste bulunmasi ile ¢oziilebilir.
Daha fazla kisisel geri bildirim verilmesi ve degerlendirme yapilmasi 6grencilerin bu

derslere katilimini arttirabilir.

Son olarak gelecekte bu alanda arastirmalar yapacak arastirmacilara, ¢evrim igi
ve es zamanli yapilan derslerde igerigin ve kaynaklarin nasil tasarlanacagi, bu
derslerdeki etkilesimin nasil arttirilacagi, daha etkili geri bildirimin nasil verilecegi ve
degerlendirmenin nasil yapilabilecegi, Ogrencilerin basarilarinin  bu derslere
katilimlarina olan etkilerini ve/veya bu derslere katilimin 6grencilerin basarilarina olan

etkilerini arastirmalari onerilebilir.
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