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ABSTRACT

EVALUATION OF Al LEVEL PROGRAM AT AN ENGLISH PREPARATORY
SCHOOL IN A TURKISH UNIVERSITY: A CASE STUDY

Oner, Gamze

Master’s Thesis, Master’s Program in English Language Education

Supervisor: Assist. Prof. Enisa Mede

June 2015, 69 pages

The purpose of this study is to investigate the perceptions of students, EFL
instructors, level coordinator and program administrator enrolled in an English
Preparatory School in relation to their perceptions of the Al (beginner level)
program designed for repeat students at a foundation (non-profit, private) university
in Istanbul, Turkey. A sample of 47 students repating Al level program, 5 EFL
instructors, 1 level coordinator and 1 program administrator participated in the study.
The quantitative data were collected through a needs analysis questionnaire
administered to the participating students while the qualitative data were obtained by
semi-structured interviews carried out with all stakeholders of the program. The
findings of the study revealed that although the program is perceived to be effective
in general, there are particular components that need to be revised and emphasized.
In the light of these findings, certain curricular recommendations are made to be

taken for consideration in the following academic years.

Keywords: Program Evaluation, Program Design, Language Needs, Learning Needs,

English as a Foreign Language (EFL), Al (Beginner Level) Students.
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TURK BIR UNIVERSITENIN HAZIRLIK OKULUNDAKI A1 DUZEYINI
DEGERLENDIRME: ORNEK OLAY iINCELEMESI

Oner, Gamze

Yiiksek lisans, Ingiliz Dili Egitimi Yiiksek Lisans Programi

Tez Yoneticisi: Yrd. Dog. Dr. Enisa Mede

Haziran 2015, 69 sayfa

Bu ¢aligmanin amaci Istanbul'da bir zel iiniversitenin Ingilizce Hazirhk Okulu’nda
bulunan &grencilerin, yabanci dil olarak Ingilizce ogreten Ogretmenlerin, seviye
koordinatoriiniin ve program yoneticisinin, Al (baslangi¢ diizeyi) aym yili tekrar
eden dgrencileri i¢in gelistirilen programa yonelik algilarimi saptamaktir. Calismaya
47 Al programim tekrar eden Ogrenci, 5 yabanci dil olarak Ingilizce Ogreten
Ogretmen, 1 seviye koordinatorii ve 1 program yoneticisi katilmigtir. Nicel veriler
katilime1 6grencilere uygulanan bir ihtiya¢ analizi anketi aracilifiyla elde edilmis,
nitel veriler ise tiim katilimcilara uygulanan yar1 yapilandirilmis goriismelerle
toplanmistir. Calismanin bulgulari, programin genel olarak etkili algilanmasina
ragmen, belirli 6gelerin diizenlenmesi ve vurgulanmasi gerektigini ortaya koymustur.
Bu verilerin 15181nda, gelecek egitim-6gretim yilinda g6z 6niinde bulundurulmasi igin

baz1 miifredatla ilgili oneriler yapilmistir.

Anahtar Kelimeler: Program Degerlendirme, Program Gelistirme, Dil Ihtiyaclari,
Ogrenme ihtiyaclari, Yabanct Dil Olarak Ingilizce, Al (Baslangic Diizeyi)

Ogrenciler.
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Chapter 1: Introduction

1.1 Overview

The route of language teaching-learning process has changed from the nature
of the language and of the teaching methods to the learner-centeredness (Dang, 2006;
Kavanoz, 2006; Nunan, 1988; Tudor, 1996). Therefore, curriculum evaluation has
become the main concern and focus in language learning regarding development of
any educational program. Besides, periodically evaluating and revising existing
language programs are of great value for stakeholders in a language school as the
ongoing program evaluation paves the way for developing curricula effectively
(Sorug, 2012). In a similar vein, Gerede (2005) states that curriculum development is
an ongoing process which needs to be continually evaluated in order to determine
whether the plans for the teaching process are effective or not. In addition, Richards
(2003) clearly defines that curriculum evaluation focuses on collecting information
about a program in order to understand how the program works, enabling different
kinds of decisions to be made about the program, such as whether the program
responds to learner needs, whether further teacher training is required for instructors
working in the program, or whether the students are learning sufficiently from it. As
it is evident, needs assessment is fundamental for program design and evaluation
because without a social or educational need (or some other kind of need), there
obviously is no need for a program (Fatihi, 2003; Gerede, 2005; Mede, 2012;
Richards, 2003; Soruc, 2012; Yilmaz, 2004).

Because of the existence of numerous English medium universities in Turkey,
the need for intensive English education is the main concern of most language
preparatory programs. After the university entrance exam, students are required to
take the proficiency exam. If they pass the proficiency exam with an average of 60,
they have the right to continue their education in the prospective disciplines. On the
other hand, if they fail the exam, they are placed in the preparatory school with a
placement exam according to their level of English proficiency. Mostly, these levels
are based on the Common European Framework (CEF), which aims to provide
transparency in language acquisition, in the application of language and in the

language competency of students in Europe.
1



According to this framework, the students are placed in six different levels
according to their language proficiency namely, Al (breakthrough or beginner), A2
(way stage or elementary), B1 (threshold or intermediate), B2 (vantage or upper
intermediate), C1 (effective Operational Proficiency or advanced), and C2 (mastery
or proficiency) levels. Specifically, what is commonly observed with regard to the
mission statement of these university preparatory programs in Turkey is that they
aim to enable students to follow their departmental courses with a sufficient language
proficiency level and to use English in their professional lives effectively. These
common goals contribute to the investigation of to what extent a particular

curriculum meets the needs of students.

1.2 Theoretical Framework

Evaluation is a central component of the educational process (Mede, 2010;
Nunan, 1988; Sorug, 2012; Tung, 2010). As it may seem that it is sufficient to
evaluate a language curriculum only once, it is a process, which needs an ongoing
evaluation (Gerede, 2005; Sorug, 2012). Besides, taking the needs of all the
stakeholders in an educational context into consideration as part of an evaluation

process is another significant aspect (Brown, 1989; Lynch, 1996; Richards, 2003).

First of all, Lynch (1996) identifies the two common goals of program
evaluation as evaluating a program’s effectiveness in absolute terms and/or assessing
its quality against that of comparable programs. So as to investigate a program’s
effectiveness, it is crucial that the main components of the program be seen as the
main focus. As the aforementioned discussions suggest, the fundamental component
of evaluation is an in-depth investigation of the language needs of students and how
they perceive language skills, program content, and the learning process in a

language program.

Additionally, Richards (2003) states a number of important questions regarding

curriculum evaluation as following:

- Is the curriculum achieving its goals?
- Are those affected by the curriculum (e.g. teachers, administrators, students,
parents, employers) satisfied with the curriculum?

- Does the curriculum compare favorably with others of its kind?

2



Finally, limited and insufficient attention to language learning needs of
students causes weaknesses in any language teaching programs. In concern with
language learning needs of students, Brown (1989) points out that evaluation should
be viewed as the drawing together of many sources of information to help examine
selected research questions from different points of view, with the goal of forming all
of this into a cogent and useful picture of how well the language learning needs of
the learners are being met. One way to view program evaluation might be that it is a
never ending needs analysis, the goal of which is to constantly refine the ideas
gathered in the initial needs analysis, such that the program can do an even better job
of meeting those needs. Since the focus of this research is to do an in-depth
evaluation by refining and documenting the major strengths and weaknesses of a
program, a particular group of preparatory students (Al level, beginners) enrolled in
the English Preparatory School at a foundation (non-profit, private) university in

Istanbul, Turkey was chosen as the target group of the present study.

1.3 Statement of the Problem

In the most general sense, the major purpose of English language preparatory
programs is to prepare students for their future departmental courses at various
disciplines by helping them develop the language skills and strategies effectively.
That is why, the identification of their language needs is the essential step to be taken
in such programs. It is apparent that at this stage, students’ learning styles and
strategies have already been formed and their needs and wants have also been set
depending on their previous educational experiences. However, “needs are not static;
but rather, changeable” (Sorug, 2012, p. 36). Thus, this situation causes problems and
poses obstacles regarding the learning process. Taking this into consideration, after
the identification of their language proficiency levels, needs analysis should be taken
as a primary step to give students a chance to take initiative in choosing how they

want to learn.

Similarly, as Yilmaz (2004) states in his study, without these important
analyses, a program’s real needs, goals, and objectives, may be misidentified and
students, teachers and institutions end up wasting valuable time and energy.

Therefore, program evaluation should be the main concern so as to identify whether



the needs are generally met in the implemented curriculum and to decide the existing

flaws that make language education diverge from its crucial goals and objectives.

Based on these overviews, the aim of the present study is to evaluate the
effectiveness of the Al program offered at an English Preparatory School at a
foundation (non-profit, private) university in Istanbul, Turkey. Specifically, it can be
indicated that Al students are generally the main focus regarding curricular
components since they are seen as the most delicate group of learners. Mostly,
students are placed in a program based on the standardized levels of CEF and the Al
(beginner) level includes a group of students who has the basic ability to
communicate and exchange information in a simple way. Besides, this particular
level represents a starting point in terms of developing a learning strategy that is
unique for every student. Therefore, it is quite important to help them improve their
language skills and safely journey through other levels through a needs-based

curriculum.

From these perspectives which were reached through face to face discussions
carried out with the EFL instructors, level coordinator and program administrator, it
was agreed that the program designed for the Al level repeat students should be
thoroughly evaluated by refining and documenting the major strengths and
weaknesses, which will provide needs-based curricular recommendations to be used
for redesigning the existing program, and also, serving a basis for the design and

evaluation of other curricula of different levels in the program.

1.4 Purpose

For more than a decade, knowing a foreign language has been essential, often
times more than one, most noticeably for a successful career. Also, with continually
changing technology, English has become a necessary language to help people keep
up with innovations around the world. This study, while acting in accordance with
these global developments, is conducted for evaluative purposes and aims to involve
students in the decision-making process by bringing out and shedding light to their
language and learning needs. More specifically, it attempts to evaluate the existing

Al (beginner) level program offered by the English Preparatory School at a



foundation (non-profit, private) university in Turkey, by identifying the perceptions

of all stakeholders namely, students, EFL instructors, level coordinator and program

administrator in relation to the emphasis given to the development of the four
language skills, grammar, vocabulary in the existing program, as well as the
effectiveness of the program on the following dimensions: content, materials and
activities. Finally, the study also attempts to find out the potential problems in this
particular program which would lead to certain implications for the redesign of the

existing Al program.

1.5 Research Questions

The study is conducted to investigate the answers to the following research

questions:

1. What are the overall perceptions of the students, EFL instructors, level
coordinator and program administrator about the importance of the
development with respect to the four language skills, grammar and vocabulary

in the A1 program?

2. What are the overall perceptions of the stakeholders about the effectiveness of
the following dimensions of the existing program:
a. content
b. materials
c. activities
3. What are the overall perceptions of the stakeholders about the potential

problems experienced in the existing program?

1.6 Significance of the Study

This study is assumed to be significant in several respects. First of all, most of
the students study at preparatory programs at most universities in Turkey since
English is the medium of instruction. Therefore, it is quite useful to identify a
particular group of student needs. Clarifying English language and learning needs of
students helps not only to improve more needs-based curricular goals and objectives

for the program but also to provide suggestive feedback to the existing



(implemented) curriculum. The study also helps identify the perceptions of all the
parties involved in the existing program namely, students, EFL instructors, level
coordinator and program administrator. Regarding this, the results of the study can
provide recommendations in terms of the redesign of the existing program. Finally,
the study may serve as a basis for further evaluation of other proficiency level classes

at English Preparatory Program.

1.7 Overview of Methodology

The methodology of the study focuses on the research questions, the research
design, setting, and participants, data collection instruments and procedures, and data

analysis.

1.7.1 Research design. In light of the aforementioned discussions regarding
needs analysis and program evaluation, this study embodied qualitative case study
with descriptive statistics as a research design, which is generally defined as an
approach that facilitates investigation of a phenomenon within its context using a
variety of data sources to ensure that the issue is not investigated through one
perspective, but rather a variety of perspectives which allows for multiple aspects of

the phenomenon to be shown and understood (Baxter and Jack, 2008).

1.7.2 Participants. A total of 47 A1 level repeat students, 5 EFL instructors, 1
level coordinator and 1 program administrator were enrolled in the Al program

offered by the English Preparatory School.

1.7.3 Setting. The present study was conducted at the Al program designed by
the English Preparatory School at a foundation (non-profit, private) university in

Istanbul, Turkey.

1.7.4 Data collection instruments. For the purposes of this study, the data
were collected through a questionnaire administered to the participating students and
semi-structured interviews carried out with all the stakeholders of this program
namely, students, EFL instructors, level coordinator and program administrator.
More specifically, the questionnaire was administered to 47 A1l level repeat students
whereas the semi-structured interviews were carried out with 6 students, 5 EFL

instructors, 1 level coordinator and 1 program administrator.



1.7.5 Data analysis. In an attempt to answer the first research question in this
study, the data gathered from the needs analysis questionnaires was analyzed
quantitatively while the qualitative data obtained from the semi-structured interviews
went through content analysis to find out the overall perceptions of the stakeholders
about the emphasis given to the development of the four language skills, grammar
and vocabulary in the Al program. As for the second research question, the data
collected by the questionnaire given to the participating students and the semi-
structured interviews administered with the four participating groups were analyzed
quantitatively and qualitatively to find out their overall perceptions about the
effectiveness of the program in relation to the three predefined dimensions namely,
content, materials and activities. Finally, for the third and the last research question,
semi-structured interviews administered to all parties were qualitatively analyzed to

reveal the potential problems experienced in the existing program.

1.8 Operational Definitions of Terms

Need: Need is the gap between what a learner can do in a language and what
he or she should be doing (Ekici, 2003).

Needs Analysis: Needs analysis is the sum of the process in collecting
information about the learners’ current and future language use needs, in order to
develop a curriculum which will meet the needs of students (Yilmaz, 2004).

Curriculum: A broad description of general goals by indicating an overall
educational-cultural philosophy which applies across subjects together with a
theoretical orientation of a language and language learning with respect to the subject
matter at hand (Dubin & Olstain, 1986).

Program Design: Program design is a series of tasks that contribute to the
growth of consensus among the staff, faculty, administration, and students (Brown,
1995).

Program Evaluation: Program evaluation is the identification, clarification,
and application of defensible criteria to determine the value of an evaluation object
(worth or merit) in relation to those criteria (Fitzpatrick, Sanders, & Worthen, 2004).

English as a Foreign Language (EFL): It refers to the learning of a language,
usually in a classroom setting, in a context where the target language is not widely

used in the community (Lightbown & Spada, 2006).
7



Chapter 2: Literature Review

This chapter provides an overview in terms of historical background of
evaluation, evaluation in language education, program evaluation, and dimensions of
program evaluation. Finally, previous program evaluation studies conducted both in

ESL and EFL contexts were summarized.

2.1 Introduction

Evaluation has gained much attention particularly in language education by
providing a detailed feedback with regard to how a particular curriculum is perceived
not only by the students but also by the instructors and the administrators, which aids
to improve the quality of it. More specifically, further importance has been given to
the evaluation of language education due to the need for intensive English education

at universities.

Program evaluation is a common term used by different scholars (Brown,
1995; Gaies, 1992; Kelly, 1999; Lynch, 1996; Posavac & Carey, 2003; Scriven,
1996; Worthen, 1990). While Lynch (1996) sees program evaluation as “the
systematic attempt to gather information in order to make judgments or decisions”
(p-2), Worthen (1990) emphasizes the “worth” and “utility” in his description of
program evaluation as “the determination of the worth of a thing consisting those
activities undertaken to judge the worth or utility of a program (or alternative
programs) in improving some specified aspect of an educational system” (p. 42).
Similar to Worthen, Kelly (1999) describes program evaluation as the process that
we attempt to estimate the value and effectiveness of any particular piece of
educational activity. In addition, Gaies (1992) puts an emphasis on two goals related
to program evaluation. He defines program evaluation as “the systematic collection
of information about the effectiveness of the various components of a program based
on two goals: an internal goal, with the focus on student learning (outcomes) and as a
means for indicating desirable or needed curricular change, and an external goal,

which intends to demonstrate the accountability of an institution and of the program



within an institution to the larger public: taxpayers, funding agencies, professional
accreditation and all other stakeholders” (p. 14). Another definition of program
evaluation is suggested by Brown (1995) as “the systematic collection and analysis
of all relevant information necessary to promote the improvement of a program and
evaluate its effectiveness within the context of the particular institutions involved”
(p- 218). Finally, according to Posavac and Carey (2003), program evaluation is “a
collection of methods, skills, and sensitivities necessary to determine whether a
human service is needed and likely to be used, whether it is sufficiently intense to
meet the need identified, whether the service is offered as planned, and whether the
human service actually does help people in need without undesirable side effects”
(p-2).

In brief, as stated by Scriven (1996) “evaluation is a very young discipline —
although it is a very old practice” (p. 395). Although it has been quite a common and

intriguing field in education recently, it is actually a very old exercise.

2.2 Historical Background of Program Evaluation

During the 1940s and 1950s, Tyler’s influence was very noteworthy in the field
of curriculum and curriculum evaluation. He recognized the behavioral objectives
model, in which evaluation was mainly summative. According to Bellon and Handler
(1982), Tyler’s model which became the center of curriculum development, and was
strengthened later on by numerous curriculum designers included four stages, which

were as following:

e Setting the objectives to be attained

¢ Determining the types of learning experiences to be provided

¢ Deciding how these should be organized

¢ Thinking ahead to ways in which the achievement of objectives would be

measured (p. 3).

Similarly, in the 1960s, the focus of program evaluation in applied linguistics
was mostly based on summative, productive evaluations, which concerns giving
decision about the “continuation, adoption and expansion” of the program depending

on the usefulness and efficiency of the existing program (Fitzpatrick, Sanders &

9



Worthen, 2004; Lynch, 1996). Instead of working with the staff and suggesting
improvements while the program is running, the summative evaluator’s purpose is to
collect data and write a summary report showing what the program suggests and
what has been achieved (Tung, 2010). As one of the first evaluations, the
effectiveness of the use of the language laboratory in the public schools was the main
focus. In 1963, Keating attempted to evaluate students’ performance in two different
settings. However, the findings of this study were controversial due to the lack of
variables.

Besides, during 1970’s and 1980’s, evaluation emerged as a profession and
regarding this, universities began to recognize the importance of evaluation by
offering courses in evaluation methodology (Hogan, 2007). Madaus et al. (2000),
labeled this development period of program evaluation between 1973 - 1983 as The
Age of Professionalization, and the time period between 1983 - present was
described as The Age of Expansion and Integration.

Furthermore, Worthen (1990) described program evaluation as ‘“the
determination of the worth of a thing consisting those activities undertaken to judge
the worth or utility of a program (or alternative programs) in improving some
specified aspect of an educational system” (p. 42). Similar to Worthen, Lynch (1996)
referred to these terms as the systematic attempt to gather information in order to
make judgments or decisions.

According to Posavac and Carey (1989), language program evaluation has
generally developed with and from the experience of educational evaluation.
Besides, they argued that in recent decades, approaches to the evaluation of language
education programs have focused on “accountability and development”’, which
basically refers to the demonstration of proper and appropriate use of resources to the
sponsor and other stakeholders. Besides, those evaluations were supposed to prove
that they could contribute to the development of the program through improved
decision-making, policies and practice (Posavac & Carey, 1989, p. 63).

To conclude, while the former emphasis on program evaluation was based on
the ‘product’, recent approaches have focused on the analysis of the ‘process’ in
terms of its ongoing development. In other words, the all-encompassing trend of this

field of study has been the shift from more traditional summative evaluation
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approaches focusing on products toward formative evaluation focusing more on

process (Marshall, Crowe, Oades, Deane, & Kavanaugh, 2007).
2.3 Dimensions of Program Evaluation

Based on the purposes for information gathering and on the types of decisions
that will progress from each purpose, there are three common dimensions of program
evaluation namely, formative vs. summative, process vs. product, and quantitative

vs. qualitative (Brown, 1995).

2.3.1 Summative and formative evaluation. Scriven (1991) initiated the
concept of formative and summative evaluation. He referred to formative role of
evaluation regarding the ongoing improvement of the curriculum whereas the
summative role of evaluation assisting as facilitating administrators to evaluate the

entire finished curriculum.

2.3.2. Process and product evaluation. The difference between process and
product evaluation is based on the type of information obtained. While product
evaluation focuses on the goals of the program so as to decide whether they are
achieved, process evaluation focuses on what is going on in the process of
implementation in order to decide whether the goals of the existing program have

been achieved or not (Muslu, 2007).

2.3.3. Qualitative and quantitative evaluation. The way data is gathered
makes the distinction between qualitative and quantitative evaluation. Qualitative
data is mostly based on observations, which cannot be turned into statistics. In
contrast to qualitative data, quantitative data is gathered using the measures that can
be turned into numbers and statistics. More importantly, even if seen unreliable at
first, qualitative data may turn out to be more important to the actual decisions made

in a program than would at first be apparent (Brown, 1995).

2.4 Program Evaluation in Language Education

Evaluation is a central component of the educational process. In a general
sense, “educational evaluation is the process of delineating, obtaining, and providing

useful information for judging decisions alternatives” (Stufflebeam, 1971, p. 43). Ina
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similar vein, it is “a systematic description of education objectives and/or assessment

of their merit or worth” (Hopkins, 1989, p. 14).

Based on these parallel definitions, Cronbach (1991) classifies three types of

decisions that require evaluation as following:

1. Course improvement: deciding what instructional materials and methods are
satisfactory and where change is needed.

2. Decisions about individuals: identifying the needs of the pupil for the sake of
planning his instruction, judging pupil merit for purposes of selection and
grouping, acquainting the pupil with his own progress and deficiencies.

3. Administrative regulation: judging how good the school system is, how good

individual teachers are, etc.

According to Worthen and Sanders (1998), some view evaluation as primarily
scientific inquiry, whereas others argue that it is essentially the act of collecting and
providing information to enable decision-makers to function effectively.

Besides, Frechtling (2007) states that evaluations could differ on many
dimensions in terms of its design (experimental, quasi-experimental, regression
discontinuity) intent (advocacy versus objective assessment), philosophical
underpinnings (quantitative versus qualitative), and others.

In terms of program evaluation, Topkaya and Kiiciik (2010) define ‘program’
as “an organized and planned set of related activities directed toward a common
purpose or goal” (p. 52). Similarly, Lynch (1997) specifies an educational program
as “a series of courses linked with some common goal or end product” (p. 2).
Furthermore, regarding program evaluation, the primary aim is to collect information
about student and teacher performance with in-class interactions and similarly, the
aims might also include pointing out strengths and weaknesses of certain activities in
a program (Tung, 2010). Additionally, Mackay (1994) indicates that in the field of
language teaching, the term ‘program evaluation’ is used to a wide variety of
activities, ranging from theory-driven research to informal investigations carried out
by a single classroom. Therefore, various different aspects of a language program

may be the main concern in relation to evaluation process.
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Based on the discussions above, whatever the purpose underlying the
evaluation process may be, in order to understand how the program works, how
teachers reflect it in their daily practices and whether it addresses students’ needs,
etc., it is essential that programs should be evaluated regularly and that informed

policy decisions should be made based on research (Aksit, 2007).

2.4.1 Approaches and models of program evaluation. In the field of program
evaluation, various approaches and models were developed by different scholars
(Brown, 1995; Fitzpatrick, Sanders, & Worthen, 2004; Posavac & Carey, 2003;
Owen, 2007; Worthen, 1990). The underlying reasons behind this variety of
classifications are generally related to evaluators’ diverse philosophical ideologies,
cognitive styles, methodological preferences, values and practical perspectives

(Tung, 2010).

To begin with, Worthen (1990) presented five evaluation approaches briefly

summarized as follows:

1. Performance-Objectives Congruence Approaches: According to this
approach, which was originally formulated by Tyler (1949), broad goals and
objectives should be established or identified and relevant student behaviors
should be measured using either standardized or evaluator-constructed

instruments.

2. Decision-Management Approaches: This approach considers program
evaluation to be the cooperation between evaluators and program

administrators.

3. Judgment-Oriented Approaches: This approach emphasizes the -crucial

significance of observation held by experts.

4. Adversarial Approaches: This approach refers to all evaluation in which there
is a planned opposition in the points of view of different evaluators or

evaluation teams.

5. Pluralist-Intuitionist Approaches: The main concern of this approach to
evaluation is to focus on the needs of all individuals, which are assisted by a

particular program.
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Correspondingly, Brown (1995) suggested four approaches to program

evaluation as follows:

1.

Product-Oriented Approaches: This approach that is primarily supported by
Tyler (1949) and Hammond (1973) primarily focusing on whether the goal

and the instructional objectives have been achieved.

Static-Characteristic Approaches: This approach aims to make inferences
regarding the evaluation of the effectiveness of a particular program. Through
the analysis of different accounting and academic records, and static

characteristics, it is conducted by outside experts.

Process-Oriented Approaches: In this approach that originated from Scriven

(1967) and Stake (1967), ongoing process of a program is the main focus.

Decision-Facilitation Approaches: Unlike the Process-Oriented Approaches,
in this approach, judgments are avoided. On the contrary, helping in making
decisions is the most significant function of evaluation. Stufflebeam’s (2002)
CIPP (Context, Input, Process, Product) model presents a good example

regarding this approach.

Furthermore, Worthen, Sanders and Fitzpatrick (1997) suggested six

approaches to program evaluation, which are as follows:

1.

Objectives-Oriented Evaluation Approach: This approach focuses on the
indicated goals or objectives as the measures for determining the success or

failure of a program (Dénmez, 2010).

Management-Oriented Evaluation Approach: Stufflebeam’s (2002) CIPP
(Context, Input, Process, Product) model is an example of this approach,
which basically aims to meet the informational needs of decision-makers in

education.

Consumer-Oriented Evaluation Approach: This evaluation approach focuses
on the products which commonly include curriculum packages, workshops,
instructional media, in-service training opportunities, staff evaluation forms

or procedures, new technology, software and equipment, educational
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materials and supplies. So as to support this approach, independent agencies
or individuals take responsibility to gather information on these educational

products.

Expertise-Oriented Evaluation Approach: As the oldest and the most
commonly used evaluation approach, it aims to judge a teaching program
(formally or informally), product or activity and their quality through

professional expertise.

Adversary-Oriented Evaluation Approach: The main concern of this
evaluation approach according to Hogan (2007) is to reach results through the

examination of opposing views.

Participant-Oriented Evaluation Approach: This approach points out the
importance of the needs and opinions of the participants throughout the data

collection and evaluation process.

Owen (2007) divided program evaluation into five categories:

Proactive Evaluation: This form takes place before a program is designed and
assists program planners to make decisions about what type of program is
needed. The primary purpose of this form is to provide input to decisions

about how best to develop a program in advance of the planning stage.

Clarificative Evaluation: This form of evaluation focuses on clarifying the
internal structure and functioning of a program or policy. The logic of a
program provides links between program assumptions, program intentions
and objectives, and the implementation activities designed to achieve these

objectives.

Interactive Evaluation: This form provides information about the delivery or
implementation of a program or about the selected component elements or

activities and it supports programs that are constantly evolving and changing.

Monitoring Evaluation: A program should be well established and ongoing so

as to apply this form of evaluation. The major approaches that are consistent
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with this form are component analysis, devolved performance assessment and

system analysis.

5. Impact Evaluation: The main focus of this evaluation form is to assess the
impact of a settled program. The emphasis is mainly on outcomes.
Objectives-based evaluation, process-outcomes studies, needs-based
evaluation, goal-free evaluation and performance audit can be given as the

major approaches that are consistent with this form.

Recently, Posavac and Carey (2003) introduced four common types of program

evaluation:

1. Evaluation of Need: The primary aim is to identify and measure the unmet
needs of an organization or community. When a program is implemented, the

evaluator decides whether it operates as expected.

2. The Evaluation of Process: Both quantitative and qualitative information

provides details on the implementation of the program.

3. The Evaluation of Product: The emphasis is on the outcomes of an
implemented program. However, there can be particular drawbacks with
regard to conflicts between the evaluators gathering information and program
staff providing services. Besides, assessing the maintenance of improvement

might be another drawback.

4. The Evaluation of Efficiency: The main concern is the question of costs and
resources, and the comparison of two or more program designs to affect

similar outcomes, before deciding on whether the program is required.

Based on the approaches and models of program evaluation mentioned above,
Erden (1995) suggests that scholars can choose the most applicable model in terms of
their purposes and conditions through their curriculum evaluation models or they can
develop a new model parallel to the existing ones. For the purposes of this study,
Posavac and Carey’s (2003) ‘evaluation of need’ components was adopted to
evaluate the particular English Preparatory Program in terms of learning and

language needs of the students, EFL instructors, level coordinator and program
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administrator enrolled in the Al program designed by the English Preparatory School

offered at a foundation (non-profit, private) university in Istanbul, Turkey.

2.4.2 Needs analysis. In course of time, needs analysis has been considered as
a crucial step to be taken both in the design and evaluation of an educational
program. One of the most common definitions of needs analysis was introduced by
Brown (1995) who views it as the first step in setting up goals and objectives for a
language program. Similarly, Altschuld and Witkin (1995) describe needs analysis as
“a set of systematic procedures pursued in order to establish priorities based on
identified needs, and make decisions attempting improvement of a program and
allocation of resources” (p. 20). Finally, Mede (2010) refers to needs analysis as the
door opening to the whole program planning process as it is the first step to be taken

in the design and development of any educational program.

2.4.2.1 Types of needs 1t is apparent that identifying learning needs is not a
simple attempt. Related to this, Richterich and Chancerel (1987) pointed out that due
to the fact that needs vary too much from person to person, the system should have to
be continually adapted. Still, particular ones may remain ambiguous. Below are the

general definitions of various types of needs:

e Target and Learning Needs
The main distinction between the target needs and learning needs is that target
needs are what the learners need in order to function effectively in the target
situation, while the learning needs are what the learners need to do in order to meet

the target needs (Celik, 2003).

¢ Objective and Subjective Needs
According to Graves (1996), objective needs are obtainable from different
kinds of factual information about learners, such as their use of language and
language difficulties. Subjective needs, on the other hand, are the cognitive and
affective needs of the learner in the learning situation, derivable from the features

such as personality, attitudes confidence and wants.

e Situational and Communicative Needs

While situational needs focus on the general considerations of a language
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program and include the goals, expectations, learning styles, and proficiency levels
of learners, communicative needs indicate the learners’ requirements in the target

situation (Celik, 2003).
2.5 Studies on Program Evaluation in ESL and EFL Contexts

A great deal of program evaluation studies has been conducted both in ESL
(Lee, 2002; Marcinkoniene, 2005; Nam, 2005; Yildiz, 2004) and EFL (Gerede, 2005;
Kazar, 2013; Mede, 2010; Muslu, 2007, Ozkanal, 2009; Sari, 2003; Sorug, 2012;
Yilmaz, 2004) contexts.

To begin with, Lee (2002) aimed to evaluate the effectiveness of a music-based
curriculum using both Chinese and English songs with ten adopted pre-school
Chinese children and their American parents. Based on the data gathered from
journal entries, parent interviews, reviews of videotaped records of class activity,
written and verbal parent-teacher correspondences, the participants showed
significant progress in acquisition of musical skills, language skills and cultural

awareness.

In another study, Yildiz (2004) tried to evaluate the Turkish Language
Teaching Program for Foreigners at Minsk State Linguistic University in Belarus.
The aim of the study was to find out the discrepancies between the current status and
the desired outcomes of the Turkish program at MSLU. Based on the analysis of the
relevant data, the existing language program partly met the needs of the learners due
to the fact that the Turkish language proficiency among the current students, former

students and the university authorities was higher than expected.

In Marcinkoniene’s (2005) study, the ways of improving course programs and
promotion of language acquisition at Kaunas University of Technology (KTU) by
taking the theoretical background of educational evaluation traditions, course-
specific aspects and assessment criteria into consideration were emphasized. Data
were collected through a questionnaire, which was administered to 234 first and
second-year students to evaluate their expectations, achievements and attitudes
towards the program and the role of course materials. The results of the study helped
the participants become more critical and encouraged the learners and the teachers to

take evaluation more seriously.
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Finally, Nam (2005) aimed to reveal the development of communication-based
English language instruction in a Korean university context by evaluating/critiquing
a specific college English program at Pusan National University (PNU). The findings
reported that even though students mostly seemed to have rather negative opinions,
instructors shared positive opinions in terms of the effectiveness of the new

curriculum.

As stated previously, besides the various program evaluation studies conducted

in the ESL context, many different studies were conducted in EFL context as well.

First, Sar1 (2003) evaluated the English teaching program implemented at
Giilhane Military Medical Faculty with 230 students, 25 doctors and 7 teachers. The
data were collected through two questionnaires for the students, two questionnaires
that were in the form of structured interview for the teachers, a structured interview
for doctors and random written student reports. The results showed that reading and
speaking were the prior skills. Besides, the common language goals were reported as
translating the medical material, talking to foreigners, getting an overseas

assignment, and following lectures.

Furthermore, Soru¢ (2012) aimed to investigate the context and program of an
English Preparatory School in Istanbul and suggested new ways and rationale so as
to make curricular decisions based on data gathered from a needs assessment survey
and interviews with a number of EFL learners enrolled in the program. The findings
of the study indicated that the program was satisfactory for learners’ language skills.
Besides, it was concluded that needs analysis plays a significant role in making

curricular decisions or redesigning language programs.

In a different study, Yilmaz (2004) identified the English language needs of
students in voluntary preparatory classes of Gaziosmanpasa University and to what
degree these preparatory classes have met the English language needs. The
participants were 40 students, who were enrolled in the preparatory program, 81
former students, 7 EFL teachers, and the director of the program. The instruments
used for data collection were three different questionnaires and a structured
interview. The results showed that although students were largely satisfied with the
program, there were particular areas to be improved. Specifically, students needed
the broader use of materials and methods in classroom instruction. Furthermore, it

19



was found that there was a particular need for speaking and listening aspects of the

program, which were considered to be weak.

In another study, Gerede (2005) evaluated the outcomes of a curriculum
renewal project implemented at Anadolu University, Intensive English Program. 135
first year students of five English medium departments in 2004 and 129 first year
students of the same departments in 2005 were the participants of her study.
Questionnaires and semi structured interviews were the instruments for data
collection. So as to identify which curriculum met the language needs better, data
were compared. Findings revealed that there were some important distinctions

between the two curricula regarding meeting the students’ language needs.

Furthermore, Mede (2010) aimed to design and evaluate a Language
Preparatory Program at an English medium university in Istanbul, Turkey. Based on
the obtained data, for the first part of the study on program design, the findings
showed that identifying the language needs of the learners is the major step to be
taken before designing a preparatory program. As for the second part of the study
namely, program evaluation, it was shown that the specifically designed Language
Preparatory Program highly met the student teachers’ perceived language needs, their

expected learning needs and their performances on the four language skills.

In another study, Muslu (2007) aimed to evaluate the writing curriculum at
Anadolu University School of Foreign Languages (AUSFL). Specifically, she
focused on materials, process-genre approach, journal writing, portfolios, project
work and the writing competition. The participants were 48 writing course
instructors who taught to different proficiency levels at the university. Significantly,
as a data collection instrument, the questionnaire was only given to the teachers in
order to identify their views on the writing curriculum. A semi-structured interview
was also conducted with 40% of the teachers for further thoughts. The results

revealed some problems with the course packs and supplementary materials.

Ozkanal (2009) aimed to evaluate the Preparatory Program of Eskisehir
Osmangazi University and he suggested a new preparatory program model. The
instruments for data collection used in the study were two questionnaires and an

interview with 354 students (either enrolled in the program, former or studied at the
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faculties) and 27 instructors. The findings showed that there were challenging issues

in technical English that needed further attention.

Finally, Kazar (2013) investigated the learning and target needs of the students
enrolled in an ESP program offered by the Faculty of Fine Arts at a non-profit
university in Istanbul. The participants were 59 students and 6 instructors. Data were
collected through a pre-needs analysis questionnaire and a semi-structured interview
carried out to identify the perceptions of the students’ learning and target needs. The
findings of the study revealed that referring both to learning and target needs, it is
crucial that needs analysis be the primary step to be taken while designing a language

program.

2.6 Chapter Summary

In the light of this literature on program evaluation, it can clearly be seen that
evaluation is one of the most significant components of both second and foreign
language teaching-learning process. Furthermore, it should be an ongoing process,
which basically and primarily needs to be parallel to the student needs. As for certain
improvement and a better quality, it is crucial that every educator take part in the

evaluation process.

Specifically, the present study aims to evaluate the Al program offered at an
English Preparatory School of a foundation (non-profit, private) university in
Istanbul, Turkey so as to make curricular recommendations by shedding light to their

language and learning needs.
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Chapter 3: Methodology

3.1 Overview

This chapter defines the methodology of the study. The remaining part of the
chapter will focus on the research questions, the research design, setting, and

participants, data collection instruments and procedures, and data analysis.

Specifically, the following research questions were addressed in relation to the

evaluation of the A1 program offered at the English Preparatory School:

1. What are the overall perceptions of the students, EFL instructors, level
coordinator and program administrator about the importance of the
development with respect to the four language skills, grammar and
vocabulary in the Al program?

2. What are the overall perceptions of the stakeholders about the effectiveness
of the following dimensions of the existing program:

a. content
b. materials
c. activities
3. What are the overall perceptions of the stakeholders about the potential

problems experienced in the existing program?

3.2 Philosophical Paradigm

Guba and Lincoln (1994) explain ‘paradigm’ as “the basic belief system or a
world view that guides the investigation” (p. 105). Relevant to this explanation,
specifically a research paradigm is a set of essential assumptions and beliefs as to
how the world is perceived which then serves as a thinking framework that guides

the behavior of the researcher (Jonker & Pennink, 2010).

In research, both qualitative and quantitative research paradigms have been
commonly used. While qualitative research is aimed to discover characteristics in a
particular situation and is initiated by an open question and it offers the researcher

the freedom to contribute his own interpretation to the methodological elaboration of
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his research, quantitative research, tests theory by means of a conceptual model and
the quantitative researcher is as objective as possible regarding the research that
needs to be conducted in order to strive for utmost objectivity (Jonker & Pennink,

2010).

From this perspective, the present study, employs a qualitative case study with
descriptive statistics as research design, which provides tools for researchers to study
complex phenomena within their contexts (Baxter & Jack, 2008) with the aim of in-
depth understanding and detailed evaluation of the particular Al (beginner) level
program offered at an English Preparatory School at a foundation (non-profit,

private) university in Istanbul, Turkey.

3.3 Research Design

The general goal of a case study that is to understand a select subset as a
different whole in its particular context separates the case study from other designs
(Balbach, 1999). Specifically, qualitative case study is an approach that enables
investigation of a phenomenon within its context using a variety of data sources
(Baxter & Jack, 2008). The reason underlying is to investigate the issue through a
variety of perspectives so that multiple aspects of a phenomenon could be revealed
and understood. In a similar fashion, Creswell (2007) views case study research as “a
methodology, a type of design in qualitative research, or an object of study, as well
as a product of the inquiry” (p. 73). It is a qualitative approach in which the
researcher investigates a bounded system (a case) or multiple bounded systems
(cases) over time, through detailed, in-depth data gathering involving multiple
sources of information such as observations, interviews and reports. Depending on
their main purposes, there are three types of qualitative case studies, classified as:

exploratory, descriptive, or explanatory (Yin, 2003).

To begin with, an exploratory case study aims at describing the questions and
hypotheses of a subsequent study or to determine the practicability of the required
research procedures. Regarding descriptive case study, complete description of a
phenomenon within its context is the primary focus. Rea-Dickens and Germaine
(1992) entitle this approach as “descriptive data-based approach” (p. 58) in the field

of program evaluation. In addition, “in this approach to program evaluation, the
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program is evaluated in progress in order to gather new information with a view to
forming new insights into aspects of language teaching and learning” (Rea-Dickens
& Germaine, 1992, p. 44). Finally, as for an explanatory case study, it offers data

based on cause-effect relationship clarifying how events happened.

For the purposes of this study, a qualitative case study was adopted with
descriptive analyses as a research design to gather in-depth information to evaluate
the Al (beginner level) program designed for repeat students by the English
Preparatory School at a foundation (non-profit, private) university in Istanbul,

Turkey.

3.4 Setting

The study was conducted at the English Preparatory School at a foundation
(non-profit, private) university in Istanbul, Turkey. At the beginning of the
educational year, students take the proficiency exam (with an average of 60), the
TOEFL exam (with an average of 74), IELTS (with an average of 6) or YDS (with
an average of 60) in order to start the undergraduate program at their prospective
departments. However, if they fail the proficiency exam, they are required to take the
placement exam that measures their level of English proficiency to be studied in the
preparatory school. The placement of the students are fixed according to the
standardized levels of CEF, namely, Al (breakthrough or beginner), A2 (way stage
or elementary), B1 (threshold or intermediate), B2 (vantage or upper intermediate),
and C1 (effective Operational Proficiency or advanced) levels. Therefore, the
academic year in this program is comprised of a total of 5 eight-week modules and 5
levels. Students enrolled in the program are required to successfully complete each
module with an overall grade of at least 65% before they can advance to the next
level. The assessment components include vocabulary checks, a midterm exam, an
end of module exam, homework, one speaking and two written exams. In each level,
they receive a total of 24 hours of English instruction, which consist of main course
(14 hours) and skills (10 hours). The basic subjects of English (grammar and
vocabulary) are focused on in the main course. As for the skills instruction, four

language skills (reading, writing, speaking and listening) are the main focus. This
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particular English Preparatory Program aims to complete the language learning

process in a 12-month-period.

3.5 Participants

A total of 47 Al level repeat students, 5 EFL instructors, 1 level coordinator
and 1 program administrator enrolled in the Al program participated in this study.
The participating students were 28 females and 19 males with the age ranging from
18 to 20 years old. They were all of Turkish nationality coming from high socio

economic families.

As for the participating EFL instructors, they were all females with the age
range of 35-40 years and with the same nationality (Turkish). They were all teaching
main course and skills courses in the Al program of the preparatory school. Besides,
the level coordinator was a 35-year-old Turkish female with the experience of 11
years as the coordinator of this particular program. Finally, the program
administrator was a 39-year-old Turkish male with the experience of 8 years as the

administrator of the English Preparatory School.

3.6 Procedure

This part presents types of sampling, data collection instruments, data analysis

procedures, trustworthiness and limitations of the study in detail.

3.6.1 Types of sampling. Sampling refers to the process of choosing the
respondents to get information (Doherty, 1994). In case study evaluation, three main
sampling techniques are used: random, purposive, and convenience (Balbach, 1999).
To begin with, random samples require the formation of a complete list of all the
units in a population that are selected randomly to study. As for purposive samples,
the main concern of the evaluator is to find out what occurred, why it occurred, and
what relationship exists among observed events, rather than how often something
occurs in a population. Besides, the evaluator needs to ensure exemplars of a
particular phenomenon stand out in the study. Finally, convenience samples are
preferred when other sampling is not practical and one can obtain reasonably good

information from units that are easy to place.
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Based on these overviews, while selecting the samples in this study, purposive
sampling technique was used for the purposes of this study. In other words, 47 Al
level repeat students, 5 EFL instructors, 1 level coordinator and 1 program
administrator enrolled in the Al program were selected due to the fact that they have
the potential to reveal their perceptions about the effectiveness of the existing

program.

3.6.2 Data collection instruments. For the purposes of this study, the data
were gathered through the questionnaires and semi-structured interviews
administered to the students, EFL instructors, level coordinator and program
administrator enrolled in the Al program. As for the quantitative aspect of the study,
a questionnaire was given to the 47 Al level repeat students studying in the Al
program offered at the preparatory school in the fall semester of 2014. Besides, for
the qualitative aspect of the study, semi-structured interviews were carried out with 6
students, 5 EFL instructors in 2014 Fall semester, and with the level coordinator and

the program administrator in 2015 Spring semester.

3.6.2.1 Questionnaire. The questionnaire, which was adapted from Ozkanal
(2009), was administered to 47 students studying at the Al program at the English
Preparatory School. Specifically, the questionnaire comprised three parts. As for the
first part, the aim was to get some demographic information about the participating
students, namely, gender, age, the department they are enrolled in and their
proficiency level in the English Preparatory School. Besides, in the second part of the
questionnaire, the participating students were asked about their perceptions on the
effectiveness of the program in terms of the four language skills, grammar and
vocabulary. Finally, in the third part of the questionnaire, the perceptions of the
students towards the content, materials and activities of the Al program were
evaluated. The questionnaire was based on a 4-type Likert scale ranging from /-very

important to 4-unimportantand [-quite efficient to 4-inefficient (see Appendix A).

3.6.2.2 Semi-structured interviews. Interviews are the foundation of case study
evaluation and the path to understanding both what happened from the perspective of
those involved and how they reacted to it (Balbach, 1999, p. 7). Since this is a
qualitative case study, semi-structured interviews were carried out with 6 students, 5

EFL instructors, 1 level coordinator and 1 administrator of the Al program in the
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preparatory school. The interviews were scheduled in convenience of the
interviewees and each interview took approximately 30 minutes. The interview
questions were parallel to the questionnaire items (see Appendix B). The questions
focused on the identification of the perceptions of the stakeholders with regard to
four language skills, grammar, vocabulary, and the effectiveness of content, activities
and materials of Al program. Besides, the questions also focused on whether the Al
program meets students’ needs and what the strengths and deficiencies of Al
program are. Table 1. summarizes the research questions and the corresponding

procedures.

Table 1

Overview of Research Questions and Corresponding Procedures

Research Questions Data Collection Data Analysis
Instrument(s)

1. What are the overall Questionnaire Descriptive Statistics

perceptions of the (means and standard

students, EFL instructors, deviations)

level coordinator and
program administrator
about the importance of

the development with Semi-structured

respect to the four interviews Pattern Coding
language skills, grammar (Bogdan &

and vocabulary in the Al Biklen, 1998)
program?

2. What are the overall Questionnaire Descriptive Statistics
perceptions of the (means and standard
stakeholders about the deviations

effectiveness of the
following dimensions of ~ Semi-structured

the existing program: interviews Pattern Coding
a. content (Bogdan &

b. materials Biklen, 1998)
c. activities

3. What are the overall Semi-structured Pattern Coding
perceptions of the interviews (Bogdan &
stakeholders about the Biklen, 1998)

potential problems
experienced in the
existing program?
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3.6.3 Data analysis procedures. As previously mentioned, for the first
research question of this study, the data were gathered through needs analysis
questionnaire administered to the Al level repeat students, while the semi-structured
interviews were carried out with all the stakeholders of the program: students, EFL
instructors, level coordinator and program administrator of the preparatory school. In
an attempt to analyze the quantitative data, descriptive statistics (means and standard
deviations) were estimated to identify the perceptions regarding the emphasis given
to the development of the four language skills, grammar and vocabulary. As for the
semi-structured interviews, the findings were analyzed according to pattern coding
based on Bogdan and Biklen’s (1998) framework. First of all, the interviews were
transcribed. Then, the conceptual themes were identified through reading each
participant’s transcripts. As for the next step, the identified conceptual classifications
were categorized under specific headings. Finally, various supporting quotes from
some of the participating students, EFL instructors, level coordinator and program

administrator were discussed under the related headings.

In addition, for the analysis of the second research question which aimed to
evaluate the overall perceptions of the Al level repeat students, EFL instructors,
level coordinator and program administrator in relation to effectiveness of content,
materials and activities of the Al program, the questionnaire administered to the
students were analyzed again through descriptive statistics (means and standard
deviations) whereas the semi-structured interviews carried out with the all four
groups of participants were analyzed by following the same framework (Bogdan &
Biklen, 1998).

Finally, for the third and last research question of this study, the same
guidelines (Bogdan & Biklen, 1998) were followed to find out the potential problems

experienced in the existing program.

3.6.4 Trustworthiness. Guba (1981) suggests four criteria for judging the
trustworthiness of inquiries conducted within the naturalistic inquiry paradigm. The
four aspects of trustworthiness are credibility, transferability, dependability, and

confirmability. Therefore, a study is expected to establish trustworthiness through:

e Credibility: certainty in the 'truth’ of the findings.
e Transferability: showing the applicability of the findings in other contexts.
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¢ Dependability: showing the consistency and reproducibility of the findings.
¢ Confirmability: a degree of objectivity or the extent to which the findings of a
study are shaped by the respondents and not researcher bias, motivation, or

interest (Guba & Lincoln, 1994).

Specifically, in an attempt to establish credibility, as being one of the
instructors, the researcher spent sufficient time in the field. Furthermore, the
researcher was substituted for other instructors in Al level repeat classes and she had
similar experiences with the instructor participants of the study. Therefore, the target
context was analyzed in depth by observing the program in practice closely. This
helped the researcher to follow the right path so as to reach the reliable data. In an
attempt to make use of transferability, detailed needs-curricular recommendations
were made, which also served a basis for evaluation of other curricula of different
levels in the program. Furthermore, dependability was established by working with
experienced instructors, who enrolled in the program for approximately 11 years,
throughout the data collection process. Finally, for the purposes of establishing
confirmability, the semi-structured interviews were held with all participant groups

so as to confirm the degree of objectivity of the outcome.

3.6.5 Limitations. Due to the heavy workload of the participants and time
limitations, the researcher had to constrain the data collection instruments to the
needs-analysis questionnaire and semi-structured interviews. Therefore, to increase
reliability of the data, a different data collection instrument such as observation could

have been included.

The lack of an external evaluator might also be considered as another limitation
of the present study. Involving an external evaluator could have added new

dimensions to the study.

In addition, the target group was Al level repeat students. The results could

have been different in A1 level fresh start students were involved in the study.

Finally, due to it being a small sample size, the findings of the study cannot be

generalized to other English preparatory programs.
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Chapter 4: Results

4.1 Overview

This chapter includes the results with regard to the evaluation of Al (beginner
level) program about the overall perceptions of students, EFL instructors, level
coordinator and program administrator by focusing on the emphasis on the four
language skills, grammar and vocabulary, on the effectiveness of the program in
relation to content, materials, activities and the potential problems experienced in the
existing program. Data were gathered from the questionnaires and semi-structured
interviews. The following part describes the findings related to the each research

question in the study.

4.2 Findings about the Overall Perceptions of the Students, EFL Instructors,
Level Coordinator and Program Administrator about the Importance of the
Development with respect to the Four Language Skills, Grammar and
Vocabulary in the A1 Program

In an attempt to find out the overall perceptions of the A1l level repeat students
towards the emphasis on four skills, grammar, and vocabulary in the existing
program, data were first collected from the questionnaire. The following table reports

the descriptive statistics (means and standard deviations) for each item:

Table 2
Perceptions of Students towards the Emphasis on Four Skills, Grammar, and

Vocabulary in the Al Program

M SD
1. Listening 1.51 0.62
2. Speaking 349 0.71
3. Reading 1.55 0.58
4. Writing 1.55 0.68
5. Grammar 1.66 0.73
6. Vocabulary 1.23 0.52
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According to the results displayed in the table above, the participating students
perceived the development of the following language skills together with the
grammar and vocabulary as follows: listening (M=1.51, SD=0.62), reading (M=1.55,
SD=0.58), writing (M=1.55, SD=0.68), grammar (M=1.66, SD=0.73), and
vocabulary (M=1.23, SD=0.52). However, the only disagreement was related to the
skill speaking (M=3.49, SD=0.71), which was perceived as being given less
importance in the program.

Furthermore, to provide support for the quantitative data, qualitative data
obtained from the semi-structured interviews carried out with all the stakeholders
revealed similar findings.

First of all, when the Al level repeat students were asked about their
perceptions in relation to the importance of the four language skills, grammar and
vocabulary in the existing program, they all agreed that more emphasis should be
given to the speaking skill as shown in the excerpts below:

‘I think speaking is as important as the other skills in our program. The

program focuses particularly on reading, writing and listening skills together

with grammar and vocabulary. However, speaking is very important for our
studies in the faculty. Therefore, there should be more emphasis on speaking’.

(Student 1, interview, October 14, 2014)

‘In my opinion, speaking is the most important skill while learning a language.
However, I am not comfortable while speaking and I think we should be more

involved in speaking tasks’. (Student 4, interview, October 14, 2014)

Furthermore, parallel to the perceptions of the participating students, the EFL
instructors, level coordinator and program administrator shared similar viewpoints as

it can be seen below:

‘Although both productive and receptive skills are included in the curriculum,
generally speaking skill is the one which, in practice, is underdone especially
in lower levels where the emphasis is more on grammar and vocabulary.
Instructors are expected to do speaking for only 2 hours in Al level per week
which is obviously not adequate to help learners improve their speaking skills’.

(EFL Instructor 2, interview, October 20, 2014)
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‘We try to emphasize all four skills together with grammar and vocabulary in
the program. However, in the curriculum reading, writing and listening stand
out as the most emphasized skills’. (Level Coordinator, interview, October 28,

2014)

‘We try to emphasize all the skills in Al program. Of course, because of the
pacing and the workload, some of the skills are automatically prioritized by the
teachers and level coordinators but the general aim is to try to improve all of
the four skills of the students’. (Program Administrator, interview, November

26, 2014)

In brief, the obtained findings revealed that although in the Al program, the
students receive instruction on the development of the language skills as well as
grammar and vocabulary in general, the speaking skill needs more emphasis. In other
words, the students should be engaged in speaking tasks more frequently, so that it
will make them become more comfortable while using the language and also help
them follow their courses once they start their undergraduate studies in the

prospective departments.

4.3 Findings about the Overall Perceptions of the Students, EFL Instructors,
Level Coordinator and Program Administrator Considering the Effectiveness of

the Content, Materials and Activities in the A1 Program

As for the answer to the second research question aiming to reveal the overall
perceptions of the stakeholders about the effectiveness of the content, materials and
activities in the Al program, data were gathered from the needs analysis
questionnaires and the semi-structured interviews.

To begin with, in reference to the quantitative results, the overall perceptions of
the participating students were reported by providing descriptive statistics for each

item (see Table 3).

32



Table 3

Perceptions of Students towards the Effectiveness of the Content in the Al Program

Students’ perceptions about the content M SD
1. All courses are consistent with each other. 1.70  0.65
2. Content provides information about departmental subjects. 1.98 0.73
3. Content is incentive. 1.94 0.76
4. Content is catchy. 223 0.5
5. Content is enjoyable. 2.36 0.87
6. Content is useful. 1.70  0.62
7. Content mostly focuses on grammar. 1.98 0.73
8. Content mostly focuses on the speaking skill. 3.06 0.76
9. Content mostly focuses on the listening skill. 1.96 0.72
10. Content mostly focuses on vocabulary learning. 1.83 0.89
11. Content mostly focuses on the reading skills. 1.77 0.69
12. Content mostly focuses on the writing skills. 1.85 0.62
13. All courses are consistent with each other. 1.72  0.61

According to the findings displayed in the table above, all courses were
generally considered to be consistent with each other quite efficiently (M=1.70,
SD=0.65). Besides, the participants agreed that the content provides information
about departmental subjects quite efficiently (M=1.98, SD=0.73). In addition, the
content was considered to be incentive quite efficiently (M=1.94, SD=0.76), catchy
slightly efficiently (M=2.23, SD=0.75), enjoyable (M=2.36, SD=0.87) and useful
(M=1.7, SD=0.62) as well.

Furthermore, as for the main focus of the content regarding the four skills
together with grammar and vocabulary, the participants indicated that content

focuses on the reading skills (M=1.77, SD=0.69), vocabulary (M=1.83, SD=0.89),
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writing skills (M=1.85, SD=0.62), listening skills (M=1.96, SD=0.72), and grammar
(M=1.98, SD=0.73). As in the previous part of this study, the only language skill that
was perceived to be given less importance in the program was the speaking skill (IT-
8., M=3.06, SD=0.76) in an orderly fashion. A possible reason behind this finding
might be due to the fact that students mostly face difficulties when they try to speak
in English and since they are not much successful in doing this, they have the need
for this particular skill to be emphasized more in the existing program.

Additionally, in an attempt to provide support for the quantitative data,
qualitative findings were obtained from the semi-structured interviews carried out
with all groups engaged in the Al program.

To begin with, when the learners were asked about their perceptions in relation
to the effectiveness of the content, they agreed that it is catchy, enjoyable and

comprehensible as shown in the following comments:

‘The content is really enjoyable. I enjoyed the subjects and activities covered in

the class’. (Student 2, interview, October 14, 2014)

‘I think content is comprehensible and the subjects are interesting’. (Student 6,

interview, October 14, 2014)

In a similar fashion, the other participating groups of the study shared positive
viewpoints about the sufficiency and effectiveness of the Al program as it can be

seen in the following excerpts:

‘In terms of content, what is provided by the Al program is sufficient and

effective’. (EFL Instructor 5, interview, October 20, 2014)

‘Very much so! We have plenty of materials sufficient for our students’

language development’. (Level Coordinator, interview, October 28, 2014)

“Yes, the content is sufficient, catchy and enjoyable for Al level learners’.

(Program Administrator, interview, November 26, 2014)

On the other hand, the students indicated that there should be more focus on
the speaking skill in the Al program. Specifically, they said that they need to be
engaged more in speaking tasks, which would help them improve their productive

skills. The following comments verify these findings:
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‘I think that there should be more focus on the speaking skill in the program.
We should be engaged more in speaking tasks which will help us to improve

our speaking skill’. (Student 3, interview, October 14, 2014)

‘The content of the program should focus more on speaking. There should be
more speaking activities to help us speak English better’. (Student 5,
interview, October 14, 2014)

To wrap up, the obtained findings revealed that the content was perceived to be
efficient by all the stakeholders of the A1 program. The only component that needs
to be given more attention to was speaking by engaging students more in speaking
tasks which would aid with their language performance.

Apart from the overall perceptions of the participants about the content of the
existing program, descriptive statistics were estimated to investigate the perceptions
of the students towards the effectiveness of the materials used in the A1 program (see

Table 4).

Table 4

Perceptions of Students towards the Effectiveness of the Materials in the Al Program

Students’ perceptions about the materials M SD
1. Reading texts 1.79 0.62
2. Speaking materials 3.19 0.74
3. Writing materials 1.83 0.63
4. Listening materials 1.83 0.63
5. Online materials 1.79 0.62

Based on the results reported in the table above, reading texts (M=1.79,
SD=0.62) and online materials such as Itslearning, English Central, My English Lab
and Quizlet (M=1.79, SD=0.62) were perceived to be quite sufficient equally by Al
students enrolled in the existing program. Similarly, they considered writing
materials (M=1.83, SD=0.63) and listening materials (M=1.83, SD=0.63) to be

sufficient as well.
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On the other hand, similar to the previous section, speaking materials (M=3.19,
SD=0.74) were the only ones perceived not as effective as the other materials in the
program.

Furthermore, to complement the quantitative data, qualitative findings were
obtained from the semi-structured interviews carried out with the four groups of the
Al program, which are described in the following section of the study.

Firstly, when the students were asked about their perceptions on the
effectiveness of the materials used in the program, their responses supported the
quantitative data. That is, they all agreed that apart from the speaking materials, all
the materials designed and developed for the A1l level repeat classes were effective.

Some of the participating groups made the following comments related to this issue:

‘I think the materials given on weekly basis are effective and sufficient in
general. But we need more practice in speaking’. (Student 2, interview,

October 14, 2014)

‘As I mentioned beforehand, materials are effective except for the speaking
materials which should be revised in the program’. (Student 4, interview,

October 14, 2014)

On the other hand, the EFL instructors, level coordinator and program
administrator agreed that the materials of the existing program were quite sufficient
and effective for Al level repeat students in general. However, apart from the
program coordinator, the EFL instructors and level coordinator shared similar views

on integration of the speaking skill as it can be seen in the following excerpts:

‘We have a lot of materials for all the levels actually. We have plenty of
worksheets and weekly packs for Al students which are quite effective.
However, there should be more integration of speaking tasks’. (EFL Instructor

4, interview, October 20, 2014)

‘We have plenty of sufficient materials for Al students which are very sufficient
for their language development. But, I think that it would be better to integrate

speaking more in the program’. (Level Coordinator, interview, October 28,
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2014)

‘I believe that the materials are quite sufficient for Al learners. They helped
them improve their language skills effectively’. (Program Administrator,

interview, November 26, 2014)

In brief, the quantitative and qualitative findings revealed that while the
materials used in the Al program are considered to be sufficient and efficient by the
participating groups, only the speaking materials should be integrated more so that
the students may practice the use of language and improve their English

performance.

Finally, same statistical analysis was provided in order to investigate the
effectiveness of the activities used in the A1 program. The following table displays

the perceptions of the students on this issue.

Table 5

Perceptions of Students towards the Effectiveness of the Activities Used in the Al

Program

Perceptions of students towards the activities M SD
1. Role-play 2.55 0.90
2. Group work 1.94 0.76
3. Pair work 1.91 0.65
4. Games 2.34 1.04
5. Question-Answer 2.00 0.75
6. Matching 1.91 0.74
7. Filling in the blanks 1.89 0.63
8. Lecturing 1.79 0.65
9. Discussion 2.32 0.95
10. Presentation 2.32 0.95

Based on the findings displayed in the table above, it can be indicated that
while lecturing (M=1.79, SD=0.65), filling in the blanks (M=1.89, SD=0.63), pair
work (M=1.91, SD=0.65), matching (M=1.91, SD=0.74), group work (M=1.94,
SD=0.76), question-answer (M=2, SD=0.75), and presentation (M=2.32,

SD=0.95)activities were perceived to be effective in the program, discussion
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(M=3.42, SD=1.71), games (M=3.54, SD=1.73) and role-play (M=3.65, SD=1.70)
needed more attention in the existing program.

Similarly, the interview findings revealed that the students needed to be
engaged more in discussions, games and role plays in the Al program, which are

perceived to be more fun as it can be seen in the following excerpt:

‘We need to be engaged in role-plays, games and discussions, which are more

fur’. (Student 3, interview, October 14, 2014)

Parallel to the perceptions of the participating students, except from the
program administrator, the EFL instructors and level coordinator agreed upon that
even if there is variety in the activities, the element of joy is missing which should be

addressed thoroughly in the program as it can be seen in the following comments:

‘Most of the activities are sufficient for students’ learning. It would be good to
add some role plays and games which will make the learning process more

enjoyable’. (EFL Instructor 4, interview, October 20, 2014)

‘Actually we have various activities in the program but the thing is they are
missing the element of joy such as playing games which need more emphasis’.

(Level Coordinator, interview, October 28, 2014)

‘Activities are sufficient for Al level learners. They learn how to learn and
improve their language skills’. (Program Administrator, interview, November

26, 2014)

In brief, the gathered findings revealed that although the activities of the Al
program were considered to be generally sufficient by the participating groups, more
enjoyable activities such as role plays, games and discussions should be added to the

program, which will make the learning process more fun.

4.3 Findings about the Overall Perceptions of the Students, EFL Instructors,
Level Coordinator and Program Administrators about the Potential Problems
Experienced in the Existing Program

As for the overall perceptions of the stakeholders about the potential problems

experienced in the A1 program, data came from the semi-structured interviews.
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First of all, when the students were asked about their perceptions on this issue,
they agreed that they were not provided with the sufficient input regarding speaking
skills. To put it simply, they stated that they needed to be engaged more in speaking

tasks, which would help them improve their performance in English as shown below:

‘The preparatory program is generally effective in terms of language
proficiency. However, more emphasis is needed particularly for speaking
skills. We need more practice so that we can improve our performance in

English’. (Student 1, interview, October 14, 2014).

‘In my opinion, speaking is the most difficult and at the same time the most
important language skill. That’s why, there should be more emphasis on
speaking by engaging the students in various speaking activities. This would
help them with their performance’. (EFL Instructor 5, interview, October 20,

2014).

In addition, the participating instructors emphasized that they have time
concerns due to pacing, which restricts the time for practice. Some of the instructors

made the following comments:

‘There is not enough time to practice since pacing is a restrictive issue for us’.

(EFL Instructor 1, Interview, 20™ October, 2014)

‘In addition to the problem regarding speaking, another problem is pacing.
Due to time concerns we don’t have enough time for practice’. (EFL Instructor

3, interview, October 20, 2014)

Similarly, the program administrator raised the problem of pacing indicating
that the students might not get enough practice due to the time concerns as shown

below:

‘In one year, we try to bring the students up to a level where they can study
English in their departments and in order to achieve this we do not really
allocate enough time and practice for each level. That’s a deficiency actually’.

(Program Administrator, interview, November 26, 2014)
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Finally, parallel to the results discussed in the previous section of this study,
the level coordinator highlighted the absence of the element of joy as a potential
problem in the program which needs to be emphasized in the existing program.
Specifically, if students are engaged in activities such as games and role plays,
language learning may become more enjoyable. Considering this point, she made the

following comment:

‘I think the most important thing that is missing from the Al program is the
element of joy. If we add more activities like games or role-plays language
learning may become more fun for students’. (Level coordinator, interview,

October 28, 2014)

In summary, based on the perceptions of the stakeholders engaged in the Al
program, speaking skills should be integrated more by engaging students in
enjoyable activities such as games or role plays. Lastly, the pacing problem should
be reconsidered in the existing program, which would provide students with the
opportunity of more practice. By focusing on these problems, the language learning

instruction will be more effective in the existing program.
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Chapter 5: Discussion and Conclusions

5.1 Discussion of Findings for Research Questions

The purpose of this study is to evaluate a particular program designed for Al
students at a foundation (non-profit, private) university in Istanbul, Turkey by
identifying the perceptions of all parties involved in the Al program offered by the
English Preparatory School. Specifically, the perceptions of the students, EFL
instructors, level coordinator and program administrator about the emphasis given to
the development of the four language skills, grammar, vocabulary, as well as the
effectiveness of the program regarding the content, materials, and activities, and
lastly, the potential problems experienced in the existing program were investigated
in order to make needs based curricular recommendations. The study employed a
qualitative case study as research design to gather in-depth information to evaluate
the existing program. The following sections discuss the findings of each research

question in detail.

5.1.1 Discussion of findings of RQ 1: The overall perceptions of the
students, EFL instructors, level coordinator and program administrator about
the importance of the development with respect to the four language skills,
grammar and vocabulary in the Al program. The first research question
attempted to investigate the overall perceptions of the Al level repeat students, EFL.
instructors, level coordinator and program administrator about the importance of the
development with respect to the four language skills, grammar and vocabulary in the
existing program. To begin with, the data gathered from a questionnaire administered
to Al level repeat students revealed that while they feel more competent in relation
to reading, writing, listening skills, as well as grammar and vocabulary, they reported

that there should be more emphasis on the speaking skills in the program.

Supporting the quantitative results collected from the needs analysis
questionnaire, the qualitative results obtained through the semi-structured interviews
revealed that all parties shared similar viewpoints, that is, more emphasis should be

given to the speaking skills.
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These findings were in accordance with Yilmaz’s (2004) study on “English
Language Needs Analysis of Preparatory Class Students” and Kazar’s (2013) study
on “Needs Analysis in terms of the Students’ Learning and Target needs at an ESP
Program”. Specifically, Yilmaz (2004) reported the particular need for speaking and
listening aspects of the existing program to be redeveloped, which basically and
primarily indicates the significance of the role of needs in language teaching and
needs analysis throughout the language preparatory program evaluation process.
Correspondingly, Kazar (2013) showed similar reasons referring to the importance of
the development of speaking subskills such as, speaking with native speakers,
speaking with customers and speaking in social settings that should be integrated

more in the ESP program.

5.1.2 Discussion of findings of RQ 2: The overall perceptions of the
stakeholders about the effectiveness of the content, materials and activities
dimensions of the existing program. The second research question of this study
aimed to find out the overall perceptions of the Al level repeat students, EFL
instructors, level coordinator and program administrator in relation to the
effectiveness of content, materials and activities in the existing program. The data

were collected from the questionnaires and semi-structured interviews.

The data gathered revealed that the content was perceived to be efficient by all
the stakeholders engaged in the A1 program. However, as in the previous section, it
is reported that more attention needs to be given to speaking component to improve
the students’ performance in English. Similarly, although the materials used in the
Al program are generally considered to be sufficient and efficient by the
participating groups, it is concluded that speaking materials needs to be integrated
more by involving students in various speaking tasks to improve their productive
skills. In addition, similar to stakeholders’ perceptions of materials, it is reported that
more enjoyable activities such as role plays, games and discussions should be
implemented in the existing program so as to make the learning process more

enjoyable.

These findings related to the second research question, therefore, echoed

Cronbach’s (1991) three types of decisions that require evaluation. More specifically,
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it is crucial that in order to improve courses, there should be a particular decision
about what instructional materials and methods are satisfactory and where change is
needed. In application of this theory into the findings of the present study, all the
components (content, materials and activities) of the Al program could be

considered as subjects to be modified.

Furthermore, the findings of the present study are in harmony with Sorug’s
(2012) study on “Role of Needs Analysis in Language Program Renewal Process”,
which indicated that speaking materials, role-play, discussion, and presentation
activities were perceived to be insufficient by the Al students. Therefore, enriching
classroom activities, particularly speaking, role-play, discussion and presentation
activities was one of the most prominent suggestions that was made and emphasized

in the study.

Additionally, the related findings are in accord with Yilmaz’s (2004) study on
“English Language Needs Analysis of Preparatory Class Students”, which revealed
that most students were unhappy with both the activities and the materials used in the
listening and speaking classes. Specifically, the students complained about using the
speaking, listening and pronunciation textbooks, which they found inefficient,

instead of using audio-visual materials.

Finally, the findings supported one of the Posavac and Carey’s (2003) ‘four
common types of program evaluation’, which is ‘evaluation of need’. According to
this theory, identifying and measuring the unmet needs of an organization should be
the primary aim in order to decide whether it is implemented as expected.
Correspondingly, the findings of the current study revealed that particular needs in

relation to content, materials and activities are identified as unmet needs.

5.1.3 Discussion of findings of RQ 3: The overall perceptions of the
stakeholders about the potential problems experienced in the existing program.
The third and the last research question of this study attempted to identify the overall
perceptions of the participating groups about the potential problems experienced in
the existing program. The data were obtained qualitatively through semi-structured
interviews in which all parties were asked to state the potential problems they
experience in the existing program.
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To begin with, the participants shared some problems related to the speaking
skills not given much emphasis in the existing program along with the problems of
pacing and element of joy. Particularly, they believed that while the reading, writing,
listening skills together with grammar and vocabulary are emphasized sufficiently,
the instruction of the speaking skills is underdone by the Al program. Besides, the
students believed that they should be engaged in more enjoyable activities and more
time should be allocated to practice.

The findings of the current study were in accord with Lee’s (2002) research
study on “The Effectiveness of a Music-Based Curriculum”. Specifically, as the
current study’s findings suggested, there should be integration of certain elements

such as practice and element of joy which would lead to better learning.

Similarly, the findings were in harmony with Nam’s (2005) study on
“Perceptions of Korean College Students and Teachers about Communication-Based
English Instruction: Evaluation of a College EFL Curriculum in South Korea”, which
indicated that the students perceive the texts and course materials to be dull and
monotonous. Specifically, textbooks were expected to include more interesting
materials such as songs and movies. Besides, the instructors put an emphasis on the

absence of authenticity.

Considering all these problems, it is seen that there is a certain need to
integrate the speaking skill thoroughly in the existing program by engaging students
in more enjoyable activities. Besides, in order to provide students with the

opportunity of more practice, the pacing problem should be taken into consideration.

To conclude, based on the perceptions of the stakeholders engaged in the Al
program, the current study is in accordance with the previous research (Kazar, 2013;
Mede, 2010; Nam, 2005; Posavac & Carey, 2003; Yilmaz, 2004), which shed light
on the fact that the programs should be designed according to the percetipns of the
stakeholders. From this perspective, it could be said that there can be certain
curricular component(s) that is underdone by educational programs and in order to
identify and redevelop any of these curricular components, needs analysis should be

applied while designing and evaluating a language program.
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5.2 Pedogogical Implications

This study has both descriptive and practical implications for program
evaluation. First of all, the results provided insights into the perceptions of the
stakeholders engaged in the Al program in relation to the four language skills,
grammar, and vocabulary, as well as the effectiveness of content, activities and
materials of the existing program. The results also delineated the potential problems
experienced in the existing program. According to the findings gathered through the
analysis of the questionnaires and semi-structured interviews, the perceptions of all
the stakeholders related to their needs on the speaking skills, practice of the

language, element of joy and pacing in the Al program were clearly identified.

Specifically, the findings related to the contributions together with the
problems of this particular program, can help and guide the upcoming program
evaluation studies in terms of the identified needs of the stakeholders, such as putting
emphasis on speaking skills, integration of practice with the element of joy and
discussing the pacing problems in teaching-learning process. This can provide the
upcoming language programs with a fostering perspective to evaluate existing
language programs and/or design language programs by considering these pre-

identified needs and outcomes in a language program.

5.3 Recommendations for Further Research

This study has several recommendations to be taken for consideration for
further research. First of all, it is likely that the perceptions are believed to vary
across contexts. Therefore, it is recommended to replicate the present study by

evaluating similar programs offered by different English Preparatory Schools.

Second, based on the perceptions of all stakeholders, a further study could be

conducted on textbook and material evaluation in A1 program.

Finally, different data collections instruments and data analysis procedures
could be used with the same group of participants to investigate the effectiveness of

this particular research design.
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5.4 Conclusions

The results of this study indicated that the Al program at the English
Preparatory Program had generally a positive impact on the language development of
the Al level repeat students based on the perceptions of the stakeholders namely,

students, EFL instructors, level coordinator and program administrator.

On the contrary, there were particular problems related to the speaking skills,
pacing and element of joy. Specifically, more integration of the speaking skills,
element of joy and pacing were the certain components, which should be taken into

consideration with respect to the implementation of the program.

To conclude, aside from certain problems experienced in the existing program,
the findings of this study indicate that the Al program designed for the repeat
students should be redeveloped based on the perceptions of all stakeholders, which
will make the language teaching-learning process more effective in the following

academic years.
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APPENDICES

A. Questionnaire

Dear Student,

I am pursuing my Master’s degree in English Language Teaching Program at
Graduate School of Educational Sciences, at a foundation (non profit, private)
university in Istanbul, Turkey. The aim of my thesis is to evaluate the existing Al
program by doing an analysis of English language needs of Al level repeat students
at the preparatory classes of the School of Foreign Languages at a foundation (non
profit, private) university in Istanbul, Turkey with the intention of being able to make
needs-based curricular recommendations for the existing preparatory program.

This questionnaire has been prepared to serve as a data collection instrument for my
study and your ideas are of utmost importance.

The questionnaire consists of three main parts. The first part aims to get some
personal data which is important for the research, while the other parts attempt to
identify your perceptions towards four language skills, grammar, and vocabulary
and your perceptions about content, materials and activities offered by the existing
program.

Frank and sincere answers that you are going to give will affect the results of the
study positively. The information will be coded, remain confidential and used for
research purposes only. I appreciate your cooperation and hope you will seriously
consider taking part in this study. I will be happy to answer any questions. You can
reach me via email address written below.

Thank you for your kind cooperation.

Gamze Oner
gamze.onr@gmail.com
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PART I. Personal Information

This section includes personal information. Please tick ([1) the appropriate choice
that applies to you.

1. Gender

[1 Male
[1 Female

2. Age:
3. The department you are enrolled in currently:

[J Faculty of Engineering and Architecture

[J Faculty of Art and Sciences

[J Faculty of Economics and Administrative Sciences
[J School of Medicine

[J Faculty of Education

[J Other: (Please mention)

4. The proficiency level in the English Preparatory School

[0 Al (Elementary)

[1 A2 (Pre-Intermediate)

[1 B1 (Intermediate)

[J B2 (Upper- Intermediate)
[ C1 (Advanced)
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PART II. Evaluation of A1 Program
A. The Significance of Language SKills In The A1 Program

Al. This section includes statements regarding four language skills, grammar and
vocabulary that are emphasized by the English Preparatory Program.

To what extent do you think importance is given to the development of the four
language skills, grammar and vocabulary in the Al program? Please tick ([1) the
appropriate choice that applies to you.

§l oz z| §
~ )
Skills S S $§| ¥
S S S S Y
& ~ Y = g
Grammar - Vocabulary 2 S “ B kS
S ~
(N
1.Listening
2.Speaking
3.Reading
4. Writing
5.Grammar
6.Vocabulary

B. The Evaluation of the Effectiveness of Content, Materials and Activities of
the A1 Program

This section investigates the effectiveness of content, materials, activities and
assessment procedure of the Al program.

B1. Content

To what extent do you think the content of the A1 program is effective? Please tick
(1) the appropriate choice that applies to you.
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Content

Quite
Efficient
Efficient
Slightly
Efficient

Inefficient

1. All courses are consistent
with each other.

2. Content provides
information about
departmental subjects.

3. Content is incentive.

4. Content is catchy.

5. Content is enjoyable.

6. Content is useful.

7. Content mostly focuses
on grammar.

8. Content mostly focuses
on the speaking skill.

9. Content mostly focuses
on the listening skill.

10. Content mostly focuses
on vocabulary learning.

11. Content mostly focuses
on the reading skills.

12. Content mostly focuses
on the writing skills.

13. All courses are
consistent with each other.




B2. Materials

To what extent do you think the materials used in the Al program are effective?
Please tick (1) the appropriate choice that applies to you.

. ~ ~ ~ ~
Materials S § § = § '§
S5 5 | 5% | %

S

1. Reading texts

2. Speaking materials

3. Writing materials

4. Listening Materials

5. Online Materials

B3. Activities

To what extent do you think the activities used in the Al program are effective?
Please tick ([1) the appropriate choice that applies to you.

7. Filling in the blanks
Activities

8. Lecturing

Quite
Efficient
Efficient
Slightly
Efficient

Inefficient

9. Discussion

1 P Al 1
T INOIe-pray
10. Presentation

la BV al ]
- group work

3. Pair work

4. Games

5. Question-Answer

6. Matching
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B1.

B2.

B. Semi-Structured Interviews

Interview Questions for Students

What are your general opinions about the language skills emphasized in the Al
Program? Briefly discuss.

To what extent do you think you are competent with the language skills
emphasized in the Al program? Briefly discuss.

What are your general opinions about the content of the Al program? Briefly
discuss.

To what extent do you think the content, materials and activities offered by the
Al program are sufficient? Briefly discuss.

In your opinion, what is the major goal of the Al program? Briefly discuss.

To what extent do you think the Al program meet your language and learning
needs? Briefly discuss.

What are your general opinions about the A1 program? Briefly discuss.

Interview Questions for EFL Instructors and Level Coordinator

What is your general opinion about the language skills that are emphasized in the

English Preparatory Program? Briefly discuss.

What is your general opinion about the content of the English Preparatory
Program? Do you think content, materials, and activities are sufficient and
efficient for A1 level repeat students? Briefly discuss.

Do you think the English Preparatory Program meets Al level repeat students’
needs? Do you plan your lessons according to your students’ needs? Briefly
discuss.

In your opinion, what are the goals of the English Preparatory Program for Al
level repeat students? Briefly discuss.

What strengths do you see in the English Preparatory Program prepared for Al

level repeat students? Briefly discuss.
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6. What deficiencies, if any, do you see in the English Preparatory Program
prepared for Al level repeat students? Briefly discuss.

B3. Interview Questions for the Program Administrator

1. What is your general opinion about the language skills that are emphasized in the

Al program? Briefly discuss.

2. What is your general opinion about the content of the Al program? Do you think
content, materials, and activities are sufficient and efficient for Al level repeat
students? Briefly discuss.

3. In your opinion, what is the major goal of the Al level program for Al level repeat
students? Briefly discuss.

4. What strengths do you see in BAU English Preparatory Program prepared for Al
level repeat students? Briefly discuss.

5. What deficiencies, if any, do you see in BAU English Preparatory Program

prepared for Al level repeat students? Briefly discuss.
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D. TURKISH SUMMARY

OZET
TURK BiR UNIiVERSITENIN HAZIRLIK OKULUNDAKI A1 DUZEYINi
DEGERLENDIRME: ORNEK OLAY iNCELEMESI

1. Giris

Dil 6grenme ve Ogretim siireci, dilin dogasindan ve &gretim yontemlerinden
ziyade Ogrenci odakli bir rota izlemeye baslamistir. Buna bagli olarak, miifredat
degerlendirmesi egitim programlarini gelistirmede en 6nemli odak noktas1 haline
gelmistir. Bu degerlendirmeler, programin nasil isledigini ve 6grencilerin dil ve

O0grenme ihtiyaclan agisindan etkililigini ve yeterliligini anlamaya odaklanmaktadir.

Tiirkiye’de Ingilizce egitim veren iiniversitelerin cogunlukta olmasindan
dolay1, yogunlastirilmis Ingilizce egitimi ihtiyac1 bircok hazirlik programinin temel
odak noktasidir. Ozellikle, bu iiniversitelerin misyonlarina bakildiginda, 6grencilerin
fakiilte derslerini takip ederken yeterli bir dil seviyesine sahip olmalarim ve
Ingilizce’yi profesyonel hayatlarinda etkili bir sekilde kullanmalarini saglamak
hedeflenmistir. S6z konusu ortak hedefler, belirli bir miifredatin ne Ool¢iide

ogrencilerin ihtiyag¢larini karsiladiginin incelenmesine olanak saglamaktadir.

Bu noktada, bu degerlendirme siirecinin belirli araliklarla tekrarlanmasi
gerektigi belirtilmelidir. Bunun nedeni ise genel olarak egitimle ilgili ihtiya¢larin
zaman igerisinde degisiklik gostermesidir. Miifredat degerlendirmede oncelikli adim
ihtiya¢ analizinin uygulanmasidir. Bu adim 6grencilerin de miifredatla ilgili verilecek

kararlarda, ihtiyaclar1 yoniinde bu kararlara dahil olmalarini saglamaktir.

Buna bagl olarak, bu arastirma, Ingilizce egitim veren bir iiniversitedeki
hazirlik okulu baslangi¢ diizeyi aymi yili tekrar eden Ogrencilerinin algilarina baglh
olarak programin etkililigini ve yeterliligini sorgulamay1 ve elde edilen bulgulara

dayanarak bazi miifredatla ilgili 6nerilerde bulunmay1 amaclamstir.
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2. Alan Yazim Tarama

Program degerlendirme alanminda Ingilizcenin ikinci dil (Lee, 2002;
Marcinkoniene, 2005; Nam, 2005; Yildiz, 2004) ve/ya yabanci dil (Gerede, 2005;
Kazar, 2013; Mede, 2010; Muslu, 2007, Ozkanal, 2009; Sari, 2003; Sorug, 2012;
Yilmaz, 2004) olarak 6gretildigi sartlarda bir¢ok calisma yapilmistir.

Oncelikle, Lee (2002) miizik odakli Ingilizce 6gretmeyi hedefleyen bir
miifredatin etkililigini, aileleri Amerikan olan ve evlat edinilmis 10 cocuk ile
degerlendirmeyi amaclamistir. Elde edilen veriler, katilimc1 6grencilerin miizik ve dil
becerilerinin yam1 sira kiiltiirel farkindalik alamnda da ©Onemli bir gelisim

gostermistir.

Bir diger arastirmada Yildiz (2004) Belarus’taki Minsk Dilbilimleri
Universitesi’'nde yabanci ogrenciler icin hazirlanmis bir Tiirk Dili Ogretim
Programi’m1 degerlendirmistir. Calismanin amaci, programin giincel ve arzu edilen
sonuclar1 arasindaki farkliliklar1 tespit etmektir. Calismaya bagli veri analizi

gostermistir ki, var olan program 6grencilerin ihtiyaglarin1 kismen karsilamaktadir.

Marcinkoniene’nin ~ (2005)  calismasinda  ise,  Kaunas  Teknoloji
Universitesi’ndeki miifredat ve dil edinimi, egitimsel degerlendirme geleneklerinin
teorik alt yapisi, derse dayali yonleri ve degerlendirme kriterleri g6z Oniinde
bulundurularak vurgulanmustir. Ogrencilerin beklentilerini, basarilarini, programa
olan yaklasimlarini ve materyallerin roliinii degerlendirmek amaciyla 234 6grenciye
uygulanan anket ile elde edilen veriler katilime1 6grencilerin daha elestirisel ve tesvik
edilmis olmalarina, Ogretmenlerin ise degerlendirme g¢alismalarimin O6nemini fark

etmelerine yardimci olmustur.

Son olarak, Nam (2005), Pusan Ulusal Universitesi’ndeki bir ingilizce
programini degerlendirerek iletisime dayali Ingilizce dgreniminin gelisimini ortaya
cikarmay1 amaglamigtir. Arastirmanin sonuglari, yeni miifredatin etkililigiyle ilgili
ogrencilerin  genellikle olumsuz yaklasimlar ortaya koymalarina ragmen,

ogretmenlerin daha olumlu yaklasimlarda bulundugunu gostermistir.

Daha once de belirtildigi gibi, Ingilizcenin yabanci dil olarak ogretildigi
sartlarda yapilan degerlendirme ¢alismalarinin yani sira, ikinci dil olarak 6gretildigi

sartlarda da bir¢ok farkli aragtirma yapilmastir.

62



Oncelikle, Sar1 (2003), 230 dgrenci, 25 doktor ve 7 6gretmen ile Giilhane Tip
Fakiiltesi’'nde uygulanan bir Ingilizce 6grenim programini degerlendirmistir. Veriler,
ogrencilere uygulanan 2 anket ve bu iki anketin yapilandirilmis goriisme formatinda
Ogretmenlere uygulanmasmin yam sira, yine doktorlarla yiiriitiilen yapilandirilmis
goriismeler ve 6grencilerden elde edilen yazili raporlardan elde edilmistir. Sonuglar,
okuma ve konusma becerilerinin Oncelikli beceriler oldugunu gostermistir. Bunun
yani sira, ortak dil hedefleri; tibbi materyalin ¢evirisi, yabancilarla iletisim, yurt dist

gorevde bulunma ve dersleri takip etme olarak rapor edilmistir.

Bu calisamaya ek olarak, Soru¢ (2012) Istanbul’daki bir Ingilizce hazirlik
okulunu incelemeyi amag¢lamistir. Buna paralel olarak, miifredatla ilgili onerilerde
bulunmak amaciyla yeni yollar ve mantiksal aciklamalar sunmustur. Calismanin
verileri, bir ihtiya¢ analizi anketi ve programda yer alan bir dizi 6grenci ile yapilan
goriismelerle elde edilmistir. Arastirmanin sonuglari, programin Ogrencilerin dil
becerileri acisindan tatmin edici oldugunu isaret etmistir. Bunun yam sira, miifredat
ile ilgili Onerilerde bulunma ve dil programlarimi planlama asamasinda ihtiyag

analizinin ¢ok 6nemli bir rolil oldugu sonucuna varilmstir.

Farkli bir calismada ise Yilmaz (2004), Gaziosmanpasa Universitesi’ndeki
goniillii hazirhik siniflarmin Ingilizee dil ihtiyaglarini ve bu smiflarin Ingilizce dil
ihtiyaclarinin ne olgiide karsilandigini belirlemeyi amaglamistir. Bu calisamaya, 40
Ogrenci, 81 mezun Ogrenci, 7 Ogretmen ve program yoneticisi katilmistir. Veri
araclari, 3 farkli anket ve yapilandirilmis goriismelerden olusmaktadir. Arastirmanin
sonugclari, belirli alanlarin iyilestirilmesi gerektigini gostermistir. Bunlardan bazilari,
materyal ve farkli 6gretim metotlarinin yetersizligi olarak tespit edilmistir. Ayrica,

programin konusma ve dinleme becerileri yoniinden zayif oldugu diisiiniilmektedir.

Gerede (2005), Anadolu Universitesi’ndeki Yogunlastirilmis Ingilizce
Programi’nda  uygulanan  miifredat  yenilenmesi  projesinin  sonuclarini
degerlendirmistir. Ingilizce egitim verilen 5 boliimden, 2004 yilinda egitim almis 135
birinci simif 6grencisi ve ayni boliimlerden 2005 yilinda egitim almis 129 birinci simif
Ogrencisi bu ¢alismanin katilimcilaridir. Anketler ve yar1 yapilandirilmis goriismeler
ise calisgmanin veri toplama araclarini olusturmaktadir. Hangi miifredatin 6grencilerin
dil ihtiyaclariyla bulugsmasi agisindan daha iyi oldugunu belirlemek amaciyla elde

edilen veriler karsilastinnlmistir. Buna baglh olarak, sonuclar, iki miifredat arasinda
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ogrencilerin dil ihtiyaglarimin karsilanmasi agisindan onemli farkliliklar oldugunu

gostermistir.

Bu calismalara ek olarak, Mede (2010), Ingilizce egitim veren bir iiniversitenin
hazirlhik programini yeniden gelistirmeyi ve degerlendirmeyi amaclamistir.
Calismasinin ilk boliimiine ait olan bulgular, bir program gelistirmedeki en énemli
adimin Ogrencilerin dil ihtiyaglarimin belirlenmesi oldugunu ortaya ¢ikarmistir.
Calismanin ikinci boliimii olan program degerlendirme boliimiinde ise 6zel olarak
gelistirilen Dil Hazirhk Programi’ndaki aday Ogretmenlerin algilanan dil
ihtiyaglariin, beklenen Ogrenme ihtiyaglarimin ve dort dil becerisi ile ilgili

performanslarinin yiiksek ol¢iide karsilanmakta oldugu goriilmiistiir.

Farkli bir arastirmada, Anadolu Universitesi Yabanci Diller Okulu’nun yazma
becerisi miifredatin1 degerlendirmeyi amaclayan Muslu (2007), materyal, siireg
odakli yaklagim, giinliik yazma, portfolyo, proje hazirlama ve yaz1 yarigsmalarina
odaklanmistir. Bu calismanin katilimcilarn iiniversitedeki farkli dil seviyelerine
egitim veren, 48 yazi becerisi dersi 6gretmeninden olugmaktadir. Belirtilmelidir ki,
calismada kullanilan anket, yazi becerisi miifredatina iligkin goriislerini belirlemek
amaciyla yalnizca Ogretmenlere uygulanmistir. Bu konuya istinaden, daha fazla
goriis elde etmek igin ayrica Ogretmenlerin %40 1n1 olusturanlar ile yar
yapilandirilmis goriismeler yapilmistir. Sonuglar ise, ders kitaplar ve ek materyaller

ile ilgili baz1 sorunlarin oldugunu ortaya ¢ikarmstir.

Ozkanal (2009) ise, Eskisehir Osmangazi Universitesi Ingilizce Hazirlik
Programi’m1 degerlendirmeyi amaglamis ve yeni bir hazirlik programi modeli
Onermistir. Veri toplama araglari, 354 6grenciye (mevcut ve mezun ogrenciler) ve 27
Ogretmene uygulanan iki anket ve bu katilimcilarla yapilan goriismelerdir.
Calismanin sonuglari, teknik Ingilizcede iizerinde durulmasi gereken ciddi sorunlar

oldugunu gostermistir.

Son olarak, Kazar (2013), bir vakif iiniversitesinin Giizel Sanatlar
Fakiiltesi'nde verilen Ozel Amach Ingilizce Programi’ndaki 6grencilerin 6grenme ve
hedef ihtiyaglarini incelemistir. Bu ¢alismaya, 59 6grenci ve 6 68retmen katilmistir.
Ogrencilerin 6grenme ve heder ihtiyaglari algilarimi belirlemek amaciyla ¢alismanin
verileri bir On-ihtiya¢ analizi anketi ve yart yapilandirilmis goriismelerle elde
edilmistir. Arasgtirmanin sonuglari, program igerigini tanimlamak amaciyla, Ozel
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Amach Ingilizce Programi’min 6grencilerin bahsedilen ihtiyaclarina odaklanmasi

gerektigini ortaya ¢ikarmistir.

Program degerlendirme alaninda yapilan bu alan yazim tarama caligmalarinin
1s1ginda, hem ikinci dil hem de yabanci dil Ogretim ve Ogrenim siirecinde
degerlendirmenin en 6nemli 6gelerden biri oldugu agikc¢a goriilmektedir. Bunun yani
sira, bu 0ge temelde ve oOncelikli olarak Ogrencilerin ihtiyaclarina paralel ve
siirekliligi olan bir siire¢ olmalidir. Mutlak gelisim ve daha iyi bir egitim kalitesi i¢in

her egitimci degerlendirme siirecinin bir pargasi olarak bu siirecte yer almalidir.

2. Yontem

Bu caligmamin amaci, Istanbul’da Ingilizce egitim veren bir iiniversitedeki
hazirlik okulu baslangic diizeyi ayn1 yili tekrar eden 6grencilerinin algilarina paralel
olarak programin etkililigini ve yeterliligini sorgulamak ve elde edilen bulgulara

dayanarak bazi miifredat ile ilgili onerilerde bulunmaktir. Tez arastirma sorulart;

1. Ogrencilerin,  ogretmenlerin, seviye koordinatoriiniin  ve  program
yoneticisinin Al programinda verilen 4 dil becerisinin, dilbilgisinin ve kelime
bilgisinin gelisiminin 6nemine yonelik genel algilar1 nelerdir?

2. Tim katitlimci gruplarin A1 programinin asagida verilen boyutlarinin
etkililigine yonelik genel algilar1 nelerdir?

a. Igerik

b. Materyaller

c. Aktiviteler

3. Tim katilimec1 gruplarin var olan Al programinda deneyimlenen potansiyel

problemler hakkindaki genel algilari nelerdir?

3. Evren, Orneklem ve Calisma Grubu

Bu calismada, yabanci dil olarak ingilizce 6grenen 47 baslangic (A1) seviye
aym yil1 tekrar eden Tiirk 6grenci, bu seviyeye ders vermekte olan 5 Tiirk okutman,
1 seviye koordinatorii ve 1 program yoneticisi yer almistir. Bu arastirma, Istanbul’da

bulunan bir vakif iiniversitesinin ingilizce hazirlik okulunda yapilmistir.
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3.1 Verilerin Toplanmasi

Arastirmanin ilk sorusu i¢in hem nicel hem de nitel veri toplama araglan
kullanilmistir. Nicel veriler icin oncelikle, Ozkanal’dan (2009) adapte edilen bir
anket 47 Al seviyesi aym yili tekrar eden Ogrencilere uygulanmistir. Anket
sonuglari, 6grencilerin algilarini 6lgmek amaciyla, SPSS’e girilmis ve her bir madde

icin ortalama ve standart sapma alinmistir.

Nicel verilerin giivenilirligini garantilemek icin, anketteki sorularla baglantili
sorulardan olusan, yart yapilandirilmis bir goriisme hazirlanmis ve 6 6grenci, 5
okutman, 1 seviye koordinatorii ve 1 program yoneticisi ile birebir goriismeler
yapilmistir. Bunun sonucunda elde edilen nitel veriler, icerik analizi yontemiyle

incelenmistir.

Ogrencilerin, 6gretmenlerin, seviye koordinatériiniin ve program yoneticisinin
Al programindaki icerigin, materyallerin ve aktivitelerin etkililigine yonelik genel
algilarin1 bulmay1 hedefleyen, arastirmanin ikinci sorusu icin, yine s0z konusu
anketten elde edilen verilerin SPSS araciligi ile saglanan ortalama ve standart sapma
sonuclarindan yararlamlmistir. Aym  sekilde, nicel verilerin giivenilirligini
garantilemek icin, 6 Ogrenci, 5 okutman, 1 seviye koordinatdrii ve 1 program
yoneticisi ile yapilan yar1 yapilandirilmis goriismelerin icerik analizi yontemiyle

incelenmesiyle elde edilen nitel verilerden yararlanilmigtir.

Son olarak, tiim katilimcilarin Al programinda deneyimlenen potansiyel
problemler hakkindaki genel algilarin1 belirlemeyi hedefleyen {igiincii soru i¢in, s6z
konusu yar1 yapilandirilmig goriismelerin, igerik analizi yontemiyle incelenmesiyle

elde edilen nitel verilerden yararlanilmistir.

3.2 Smirlama ve Smirlandirmalar

Katilimeilarin agir is yiikiinden ve zaman kisitlamalarindan dolay1, arastirmaci
veri toplama araclarini anket ve yari-yapilandirilmis goriismelerle simirlandirmak
zorunda kalmistir. Bu ylizden, verilerin giivenilirligini arttirmak igin, gozlem gibi

farkl bir veri toplama araci dahil edilebilir.
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Disaridan dahil olan ve degerlendirmeye katki saglayacak bir kisinin eksikligi
calismanin diger bir sinirlandirmasi olarak gosterilebilir. Boyle bir kisinin dahil

edilmesi calismaya yeni bir boyut ekleyebilir.

Buna ek olarak, hedef grup Al seviyesi aymi yili tekrar eden Ogrencilerden
olusmaktadir. Calismanin yeni baslayan ogrenciler ile yapilmasi farkli sonuglar

ortaya ¢ikarabilir.

Son olarak, orneklem sayisinin kiigiikliigiinden dolayi, ¢alismanin bulgulan

farkli Ingilizce Hazirlik Okullarindaki hazirlik programlarina genellenemeyebilir.

4. Bulgular

Arastirmanin Al programindaki dort dil becerisi ile birlikte dil bilgisi ve
kelime bilgisinin gelisimine verilen 6nem ile ilgili 6grencilerin, Ggretmenlerin,
seviye koordinatdriiniin ve yoneticinin algilarin1 6grenmeyi amaglayan ¢aligmanin ilk
sorusu icin hem nicel veri hem de nitel veri toplama yontemleri kullanilmistir. Anket
ve yarl yapilandirilmig goriismeler ile elde edilen veriler sonucunda Al
programindaki konusma becerilerinin vurgulanmasi gerektigi ortaya ¢cikmistir. Baska
bir deyisle, 6grencilerin konusma aktiviteleri ile daha fazla i¢ ice olmalart dili daha

rahat bir sekilde kullanmalarin1 saglayacaktir.

Dort katilmer grubun Al programinin igerigi, aktiviteleri ve materyallerinin
etkiligi ile ilgili algilarim1 belirlemeyi amacglayan arastirmanin ikinci sorusu i¢in ayni
sekilde hem nicel veri hem de nitel veri toplama yontemleri kullanilmistir. Anket ve
yart yapilandirilmis goriismeler ile elde edilen veriler sonucunda katilimcilarin
programin igerigini etkili bulduklar1 ortaya ¢ikmistir. Programin icerigiyle alakali
dikkat c¢ekilmesi gereken tek 0ge ise konusma becerisi olarak gosterilmistir.
Programda kullanilan materyaller ile ilgili veri sonuglart ise materyallerin
katilimcilar tarafindan etkili ve yeterli bulunmasina ragmen, sadece konusma becerisi
ile ilgili materyallerin daha fazla entegre edilmesi gerektigini gostermistir. Son
olarak, programdaki aktiviteler ile ilgili veri sonuglar1 aktivitelerin yeterli fakat daha

eglenceli olmasi gerektigini gostermistir.

Arastirmanin Al programindaki potansiyel problemleri ile ilgili katilimcilarin

algilarin1  sorgulayan son sorusu icin yalnizca nitel veri toplama yOntemi
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kullanilmistir. Yar1 yapilandirilmis goriismeler ile elde edilen veriler sonucunda
ogrencilerin daha eglenceli aktivitelerle i¢ ice olmalarini saglayarak konusma
becerilerinin vurgulanmasi gerektigi ortaya ¢ikmistir. Son olarak, elde edilen veriler
ogrencilere daha fazla alistirma yapma olanagi saglamak amaciyla programin hiziyla

ilgili sorunlarin tekrar gbzden gecirilmesi gerektigini gostermistir.

5. Tartisma ve Sonuclar

Elde edilen bulgulara gore, Al seviyesi ayni yil1 tekrar eden 6grenciler okuma,
yazma, dinleme becerileri ile dilbilgisi ve kelime bilgisi agisindan kendilerini yeterli
gormelerine ragmen konusma becerilerinin s6z konusu programda daha fazla
vurgulanmasi gerektigini ifade etmislerdir. Yar1 yapilandirilmig goriismelerin
sonuclari, anket sonuclarin1 destekler nitelikte olup, tiim katilimcilar benzer goriisler
paylasmis ve soz konusu becerilerin vurgulanmast gerektigini belirtmislerdir. Bu
durum, Yilmaz (2004) ve Kazar (2013) tarafindan yapilan calismalarla da paralellik

gostermektedir.

Bunun yam sira, programin icerigi, kullanilan materyaller ve aktiviteler tim
katilimcilar tarafindan etkili ve yeterli goriiliirken, katilimcilar konugma becerileri ve
aktivitelerin daha eglenceli olmasi ile ilgili 6gelerin programda daha c¢ok
vurgulanmasi gerektigi konusunda hemfikir olmuslardir. Bu durum, Cronbach'in
(1991) degerlendirme gereksinimi yaratan 3 karar teorisiyle uyum i¢indedir. Ek
olarak, bu durum, Soru¢ (2012) tarafindan yapilan calismayla da paralellik

gostermektedir.

Son olarak, s6z konusu programdaki potansiyel sorunlarla iligkili olarak tiim
katilimcilar konusma becerilerinin yeterince vurgulanmadigini, programin isleyis
hizin1 ve aktivitelerin eglence 6gesinden yoksun olmasini belirtmiglerdir. Bu durum,
Lee (2002) ve Nam (2005) tarafindan yapilan calismalarla da paralellik

gostermektedir.

Gelecekte benzer arastirmalar yapilmasi durumunda, asagidaki noktalar goz

ontinde bulundurulabilir.
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Oncelikle, dgrencilerin dil ve 6grenme algilarinin farkli durumlarda degisiklik
gostermesi muhtemeldir. Bu ylizden, calisma benzer programlari degerlendirilerek

tekrarlanabilir.

Buna ek olarak, caligmadaki katilimcilarin algilar1 g6z 6niinde bulundurularak,
Al programindaki kitaplart ve materyalleri degerlendirmek amaciyla yeni bir calisma

yapilabilir.

Son olarak, arastirma planinin etkililigini incelemek amaciyla, aym aragtirma,
aym grup katilimcilarla, farkli veri toplama araglar1 ve veri analiz etme yontemleri

kullamilarak tekrarlanabilir.
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