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ABSTRACT

This thesis aims at reviewing educational backgrounds of
teacher trainees in the\Eng1ish Language Teaching DepartMent of
Gazi Educationa]'Facu]ty and suggesting some essential ghd appropri-
ate reading skills 1n accordance with the whole teaching program of
the départment. The problem and the purpose of the study is given in
the‘first chapter. The last part of this chapter contains the review.
of Titerature about some facts of reading. It also includes some
applied.iinguists' ideas about certain types of reading. The first
part of chapter II attempts fo.review the background‘of the students
coming to the departménti The second part of'tﬁisvthépter_describes
reading activitiesvand facilities in the department. The-third
chapter Attempts to define and explain suggested skills or approacheg
including some necessary assumptions and facts about reading and
writing, The conclusion chapter is fo]]oﬁed by aﬁpeﬁdices where

helping exercises are given.
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CHAPTER 1

INTRODUCTION

1.1  BACKGROUND TO THE STUDY

The importanée of any individual's being able to read and
understand his first language~is,unqhestionab]e. But observations
indicate that most of the nation's high school and college graduates
read no better than a first or second grade student of a secondary

school.

When'we haQe a‘1ook at fhe teaching of reading in the foreign
language in these schools, we see that the prob]em:is twofold. This
is due to the application which is heavily based éﬁ the structural
aﬁbroégh’or the audio-1ingual method most of -the time. The former
focuses on grammar, pays no attention to reading skills .and flexi-
bility. The latter which considers reading as its autbmétic by-
,.,product was found not to be followed inevitably'by'Comparative]y '

high levels of reading ability.

They were proved to be dissatisfactory and jhefficient. But,
récent1y a developing interest in communicative foreign language
teaching'has he1pedbto pravfde the EFL teacher with a taxonomy for

the different reader-writer relationships implicit in different
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genres of teXt§, and the different situations in which and purposes
for which §hey might have to be dealt with. For the foreign language
teacher, efficient reading is now an important goal of EFL curriculum
which also doesn't deny the importance of learning the grammatical

system and systematic presentation of structural material.

The knowledge of the skills that are used in reading is very
important for the teacher trainees in the foreign language departments
of educational faculties for at least two reasoﬁs. First of all,
they have to improve their own reading in order to be able to do
'keading about their profession. Second reason is the concern they
will have for theirvstudents' progress in the future. In other words
if teapher trainees have the knowledge of various approaches to
reading and can get the chénce:of having necessary amount of practice,
they can train themselves to read effectively. ‘Good teachers must
know their subjects very well. They shou{d also know their students
since foreign language readers mayrbg in cénfusion and conflict
beﬁausevof the diffgrept‘theoretfca1 and practical considerations

of the new language. -

/!

Teaching and learning of reading-skills “in foreign language
departments should bé‘arranged in such a way as to enable teacher
trainees to recognize their~importance not only in acquiring the

language but in understanding the content conveyed by .the language.



1.2  PROBLEM

It is a universal complaint that students do not read as much
as they should do. Since we do not expect the reading habit to be
acquireq by itself, teachers should put themselves in the position
of students and try to find out what is the real problem and where
it comes from. This is of great importance especially for foreign
language departments, because sooner or later teacher trainees will
be asked to read complicated materials in their courses. If their
reading problems are not approached or solved by providing them with
necessary tools of reading, most probab]y they will lose themselves

“in a sea of words and expressions they have never seen before.

First, we have to determine the;attitude to reading in the
society they come from. Sdme are iike]y to come from homes where
Tittle or no reading takes place. Some even do‘not recognize that
reading is useful, others find it difficult and time consuming. If
we add to these their habits acquired as a result of the traditional
methods applied invsecbndary schools, we see that the students who
enter tﬁese erartments kngw only one way Qf approaching reading.
It is to read everything in the same way and at the same speed as
they were conditioned by so many years' practice of reading without
a real purpose. In my opinion this is the case in both the native

language and foreign language studies. I want to emphasize its
Aimportance again thinking that if no habits or bad reading habits
have been developed in the native language, it becomes'obligatory

to develop better habits in the foreign language studies.



Finally, teachers' responsibility is, first, to identify both
problems; the habits acquired in students secondary education, and
the foreign language reading difficulties, and second, to teach them
that, for the students engaged in academic work there are many
specialized reading skills that may have to be Specifically’pcﬁctised.
They must know that being a reader means reading and there are some
effective means of.reading with understanding. They should also
realize that the period of practice in reading courses is enough to

form a habit that will Tast a lifetime.

1.3  PURPOSE OF THE STUDY

The goal in foreign language reading is to be able to read
withouf fee]ind a conscious strain. Many pscholinguists share the
belief that for substantial improvements to be made in the classroom
procedure, a clearer understanding of what a successful reader does
in comprehensive reading, how\he struggles more or less successfully

to extract meaning from connected passages or texts is necessary.

They should not be expected to comprehend every single element
in the reading material but they should be able to understand its’
"whole meaning in which the message is conveyed. In a sense, students

should not be forced to remember endless lists of words.

I have mentioned that the attitude towards reading in recent
years is to provide guidance for students in developing their skills

in reading rather than only expecting it to develop somehow of its
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own acdbrd. Therefore, instructors of courses which include any kind
of reading should be aware of the processes involved in the reading
of a text in the foreign language, and plan the learning experiences
for their classes according]y.

The only purpose of this study is to define and explain
various reading skills, techniques and approaches in order to help
the teacher trainees of the English Language Teaching Department of
Gazi Educational Faculty to achieve reading flexibility. This
flexibility in reading will help them to do fheir daily academic
work better and enjoy school. I believe some skills described in this
study will be of great help in their future studies énd Tives if they

~are acquired..

- In their own studies and in their future teaching, teacher
trainees should recognize that a flexible reader is a person who
knows whyfhe is reading a text. Such a reader adjusts his speed;
concentration, and technique of reading according to the reading
" purpose and the difficulty of the material as he reads. In other
| wo?ds, the purpose will usually determine the appropriate type of
reading or reading skills to be used. The purpose could be a very
general one 1ike ‘reading a best-seller for pleasure or a specific

one like 106king for a number in a telephone directory.



1.4  ScoPE OF THE STuDY

This study in which various reading skills, techniques and
approaches essential for the teacher trainees are explained, aims at
helping the teagher trainees to achieve reading flexibility and

efficiency.

The progression in learning and practicing the skills is
parallel to the génera] stages of foreign language learning described
as beginning, intérmediate, and advanced. To suit the teaching
program of the-deﬁartment, this study deals with only intermediate
ana advanced activities. Explanations include examples and sample
exercises wheré necessary. The contents of the three chapters are

as follows.

Chapter 1: The first part of this chapter cqntains the background to
the study} ﬁhe problem and the purpose of the study. It briefly
explains that this study .is carried out to teach students that there
are many ways of approaching a reading material and the knowledge of
the‘ski]is that are used is'very 1mportant; The Review of Literature
which is the second part of this chapter contains some applied
1inguists'“idea§'re1ated to teaching reading and reading skills. It
attempts to expléin the importance of reading,in foreign language
learning. It covers intensive reading, extensive reading and reading
aloud as well. Reading*cbmprehension, approacheé to beginning reading

and proficiency 1éve1s_of students are also discussed in this part.

Chapter 2: This chapter attempts to give a general view of the back-

grounds of the students coming to the department, in order to
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determine théir reading levels and needs. Furthermore, it gives a

description of reading activities in the department.

Chapter 3: This part which is the core of the study covers the
explanations of the suggested reading skills. Some assumptions and

Facts about reading and writing are also included.

1.5 REVIEW OF LITERATURE

1.5.1 Foreign Language Skills and Reading

We divide language learning skills into two main groups. The:
\prodﬁctive skills aré speaking and writing, the receptive skills are
Tistening and reading. They are all parts of a whole. Foreign
Tanguage learning or.teachjng éannot be accomplished without any of -
these four skills. Of course, within these main skills there are a

large number of secondary skills. :

Haycraft (1978:18) says that these skills and subskills over-
lap and reinforce one'énother and the teacher must blend and present
these according to the real needs of his-students. These skills
require very different abilities because the oral form is very

~different from the.ﬁritten form as listening is different from

reading.

Learnjng to speak usually precedes learning to read. Downing

and Thackeray (1978:65) point out that for the above reason teachers
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of reading assume that students have attained a certain language
competence through 1istening and talking. In fact, such a competence
is generally regarded as a necessary prequisite for reading

instruction.

If we have a close look at secondary schools and other
language teaching organizations we see that although reading exists
in their syllabusses and it is tested in their examinations, enough

importance is not given to it, nor is efficient practice done.

If a teacher is trained without understanding the importance
and details of reading he cannot be very helpful to his students.
Morgover, in most cases the reading textbook writer and the teacher
{ére free and active in fheif cho{ée and development of méteria]s,
activities,.exercises‘aﬁd lessons, but the students are fairly
pass{ve’in any of thése, they havg no selection. Therefore most of
the students in such ciassnooms or situations will hardly continue

studying. On this subject,'CateS'ahd Swaffar (1979:1) state that:

Foreign language courses in most colleges and
universities do not teach reading comprehension
explicitly. Instead, the ability to read is
assumed tb develop more or less- automatically
as a by—pfoduct of vocabulary -and structural
drills. At the same)time, however, language
teachers know that with the exception of few

" students, this assumptionvis not confirmed in
practice. Even after two years of language study.
Most students cannot read quickly or accurately
enough to make indepen&ent use of their reading
"skills".

-8-



Strevens (19775109) also has a similar opinion on the subject

For more than a quarter of century, language
teachers have been dominated by the idea that
speech is the primary form of language, writing
_is secondary. Acting on this idea, language has
tended to concentrate on teaching the ability to
understand speech and to speak comprehensibly;
re;ding and writing have been given less atten-—

tion.

The ability to read in a foreign language did not develop
automatically as a by-product of vocabulary, structural drills or
audio visual activities as it was assumed.

Now study of reading Has taken its place ambng other skills
in many institutes. Today reading is not only aAtoo1 for under-
standing only great literary works but because of communicative
language learning demands, it also includes very different reader-
writer relationships like reading and Understahding newspapers and
popular magazines, personal letters, business correspondence,
officia1.documents such as enterance forms, stories, academic text-
books, and scientific and technical reports. These varieties of
authentic reading materials show us clearly the necessity of taking

teaching of reading inrforeign language teaching programs.



1.5.2 Importance of Reading

Comprehension is the first aim of language Tearning. In order
to realize this, learners are often exposed to oral discourse and
written texts. Cates and Swaffar (1979:4) states that here the
importance of reading for the foreign language learner is seen
because written texts give ogtimal conditions for the learning of a
new grammar and for the deve1opmenf of competence. In spoken language
the student may have difficulty in finding the necessary time for
comprehension but written texts a]waysroffer more processing time as
well as orthographic clues to vocabulary and syntax. The quantity and
variéty of vocabulary items are always'moreAin written texts than in
speech. Since.texts are pdrtab]e,‘students have more chance and time
to study thém_in another plaée;and time. In this way they have

opportunities to think over and solve problems.

Rivers (1968:260) say$ that it is not difficult to see the
impbftance of developing reading skills because most of the students
1n,hany_countries(who have learned a foreign language will never have
thé OpportUhityAto communféaté with native speakers, but they will
have to read 1{terature, and periodicals or scientific and technical
journals. Rivers ﬁoints oUt<that.the;impcrtancexof reading Ties in
the truth that once it is deveibped, ii will be very easy to maintain
at é high 1eve1‘by the ]earpers'themselves without any more help from
teachers. When they are taught to read in the target language
fluently they wii1 approach a reading material independently and
with confidence. This will also lead ihem‘to read in that language

after they have compTeted their studies.
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Norris (1975:203) points out that written forms often
differentiate homophones, inflections and word junctures that are
obscured in speech. Dialectal variations in spelling and syntax are
few and minor. Expositoky writing contains a more limited range of
sentence types than speech and sentence fragments, redundancies,

false starts, gaps and hesitations are almost entirely lacking.

1.5.3 What is Reading?

Reading is a compiex skill which has some subskills. These
include simple and compIéX'ones. I will deal with their complexities
in chapter III. Here I want to give primary skills in order to define
reading briefly. Broughton et.al. (1978:89) argue that first of
these secondary skills is the ability to recognize stylised shapes,
patterns and theif differences. This simple low level skill -becames
méchanica] in students' early school years. The following skill is
to correlate the patterns on the reading material with linguistic
elements or language. Here‘the,reader=make$;thé correlation in
different wayé according to the types of the patterns he sees.
These.e]ementsior patterns may be phonemes, words, phrases, sentences,
paragraphs, chapters or books, and both of these ways are needed
to build the ability to read efficiently. The next one which is a
very complex and intellectual skill is corre]ating'the patterns and

sounds with the meanings they stand for.

Here a great many complexities of reading have been simplified

and given in three components. The most important part that must be
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practised by non-native English speakers is obviously the last one
since this is a foreign language. We should enable them to read.with

. understanding so that they can deal with the study of the new

language or their special aih‘by equipping them with the necessary
abi]itiestoestab]ishthere]ationshipbetweénwrittenwords,sentencesand
their meanings in a normal, or desired period of time. Reading is

to 1ink the whole idea in the writer's mind to the reader's mind by

the help of a wr%tten material. Shortly a foreign language learner

has to master the rules of this transport as much as possible.

1.5.3.1 Intensive Reading

Content study and Tinguistic study réading can be grouped
under the name "Intensive reading". We can say intensive reading is
foriaccuracy,in other words, it is deep and thorough understanding
of the reading material. Materials of intensive reading are very
short, they are not generally more-than 500 words. Intensive reading
is for full comprehension of 511 aspects in the text 1ike logical
discussions, emotional and socia]_va1ues, intentions and méssages of
the writer and theoreticai patterns. Intensive reading practice also
plays an important role in exteﬁSive reading since extensive reading
materials are made of short texts. This detailed study requ1res the
teacher's guidance or the gu1dance of a task because of the des1red

_accuracy in comprehension.
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1.5.3.2 Extensive Reading

. The aim of extensive reading is to read the greatest possﬁbié
amount of text in the shortest time possible usually for one's own
pleasure. It doesn't need a high degree of understanding. Because
most of the material {; redundant and since it is too long, it is not
easy to concentrate on and fully understand the whole text. The
activities grouped under the name extensive reading are survey
reading, skimming and superficial reading. As these activities also
show, this type of reading is particularly for global understanding
which is an important aspect of reading and foreign language learning.
Nutall's slogan (1982) showing the importance of extensive reading
is: the best way to improve your knowledge of a foreign language is

to go and live ambng its speakers. The next best way is to read

extensively in it.

Class time is always too short to have the necessary amount
o%‘reading to achieVe fluency and efficiency, therefore we need
extensive reading programs that will promote reading at home having
in mind the fact that students will not only deal with brief extracts

but books or other very long reading materials.

1.5.3.3 Reading Aloud

Reading aloud is an oral exercise, giving practice in pro-
nunciation and intonation. It trains the student to identify the

written forms with spoken forms of the language. Only short reading
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passages, or short extracts from longer passages, should be used

for reading aloud.

Greenwood (1981:81) states that reading aloud is a good pro-
nunciation practice but it is of little value in developing reading
sﬂi]ls because reading is a silent and individual activity giving
importance to what is read rather than what is heard. The texts for
reading aloud are relatively few. He says that teachers should have
the ability to read aloud in order to provide students with a good
model reading.Broughton et.al. (1978:91) say that reading aloud is
primarily an oral matter. In foreign language teaching it is more
closer to pronunciation than it is to COmprehenéion, and it requires L
familiar texts whose contents and language are clearly understood.

They say its usefulness is Timited and impoftance is minimal.

1.5.4 Reading Comprehension

Grellet (1981) defines reading comprehension as ability of
extracting required. information from a written text in an efficient
way applying a variety of strategies 1ike rejecting redundant pieces
of information and finding the one searched for. Grellet gives a

1ist of essential elements that must be taken into consideration.

Fry (1963:24) mentions the difficulty of defining reading
comprehénsion. He says it is the Tink of thoughts in the writer's
mind to the reader's mind. He defines this as a difficult process

since the reader has to transmit an idea through several imperfect
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media. In many cases although the writer and the redder speak the

same language, minor but important variations occur because of

interpreting the samé words differently since the individuals' back-

grounds are not the same..

Allen and Valette (1972:189) point out that reading skills
in one language are not necessarily transfered to the foreign language,
but the students who have reading comprehension difficulties in
their native language will surely have difficulty in the foreign

language.

The comprehension of written language .involves a large number
of fagtors: 1exica1;;grammatica1 and cultural meanings, connections
between sentences, paragraph structure-or organization of longer
selections. It involves logical relationships as well as lexical and
structural ones.‘The'reéder hasvto bring together vision, memory and

imagination to interpret what he reads.

Sometimes reading is defined as a passive skill. Rivers
({968:266) argues that.if is not passive but dynamic. This can be
easi}y‘observed by .examining the skills needed in f]ueﬁf direct
readihgrwith»comprehension. She says readers are from being passive
during this activity. Comprehehsive reading will be discussed in

detaii in chapter~IV, Perceptive Reading.
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1.5.5 Approaches to Beginning Reading

A person can read efficiently and be able to comprehend every
idea in the text if he is very good in understanding, speaking and
finding meanings in the spoken language. Thonis (1970:64) points out
that writing is an incomplete and inadequate reflection of speech
and contains many impecfections and the reader must learn to support
it with correct stresses, pauses for breath, intonation, and melody
of oral language. In other words, the learner must build a good
speaking system to help the written part. In beginning reading the
lack of agreement between the sounds and graphics of the language may
cause many difficulties. Teachers should give enough attention to

these discrepancies in their introductory reading practice.

There are many approaches in which Tearners are introduced to
reading. They are language éxperience approach,,]inguistic approaches,
the basal reader approach,"the individualized reading approach, the
programed instruction approacﬁ etc. By displaying the advantageéwand
disadvantages of these approaches in the second chapter of her book,
Thoﬁig states that no one approach has been found to be outstandingly
superior. Teachers should gqmbine the best parts and materials of
these approaches according to the needs of their stﬁdents. They should
make good use of the introductory plan, of students' tfﬁe, of their
own energies and of cburse of pupils’ interests and create an
emmotioﬁ§1.support to increase théir success. Students should also

be rewarded in order to encourage them.

The aims of the approaches to beginning reading are to develop
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~the readers' habits to métivate them, to have them practice and over-
learn in order to make their responses to written material automatic.
These approaches take ideas from the principles based on theories
of learning. They emphasize that teaching reading should go from the-
simple to the complex, from the known to the unknown and from the

nonmeaningful to the meaningful.

1.5.6 Profiency Levels of Students

In teaching and learning English a large number of skills and

~ processes are involved. Since they necessarily follow an order, they

- are not taught or achieved at the same time. A comﬁon idea is that
developments best occur as the students read in the foreign language.
Therefore, in order to work with these developing ski]]s‘and processes
.in the most efficient way and time, proficiency is divided by most

teachers into three levels; beginners, intermediate, and advanced.

" We musn't forget the fact that, sooﬁer or 1ateﬁ, every foreign
Jlanguage- teacher déa1§ with some kind of reading material in his
c]ass.even if it is not a reading course. So teachers must be aware
‘of these stages in order tovequip their students with the necessary

skills.

Joycey (1984:28) points out that experiments show that. if
" students are made aware of the stages, skills, and other activities
which take place in the chosen process of reading, it leads to

greater understanding. This shows the necessity of spending more
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_time on teaching the processes;

The beginners stage is out of the scope of this study, but
briefly it is a stage where learners must build an interest to
reading. The beginner depends heavily on the teacher, since he can
comprehend only a little. The psychology of the student at this ’
stage is very important. The responsibility of the teacher here is
to encourage his students and make them feel the success which is

the result of their own efforts. By this way the student is

introduced to the intermediate level.
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CHAPTER 11

STUDENTS AND READING IN THE DEPARTMENT

2.1 STUDENTS

'Thfs chapter aims at giving‘a general view of the backgrounds
of the students coming ﬁo The English Language Teaching Department
- of Gazi University. The term secondéry education schools, covers:the
midd]evsch001s and high schools in the Turkish edUcaﬁion system. In
the section about seqcndary‘eduéainn,'a more detailed description.
is given in the case of state highschools than colleges (The word
“college" referslto“foreign language, e.g. English med-ium sch061é in
the TurkiShAcohtext)‘by considéring the large number of students

coming from the former.

"2;1.1' Secondary Schools -
©2.1.1.1 State Schools

in.order.t§~deterﬁine,the naedSLof the studehts; firsf of all
we have to éxamihe‘theikvbackgrbundé,'and what fhey~acquired during. -
‘their secondary education. Studeﬁts of thé,Ehg]ishiLaﬁguage Teaching -

Department of Gézi"Univgrsity_cqme from different high échoo]é all
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over Turkey. The great majority of these are state high schools which

do not have efficient foreign'1anguage teaching programs.

- The availability of English teachers is a problem for middle
schools and high schools. DeSpite the efforts of the Ministry of
Education, e;e demand for English language teachers in a large number
of secondary education schools cannot be satisfied. Since there were
several different teacher training.institutes and training programs

in the past, the'qua1ity of the teachers in these schools constitutes

another problem.

Most foreign language teachers consider the following aspects
neeeSSary and very important for the students' success in Tearning

the language:

age

time -
motivation N
materia]

env1ronment

Students come to secondary schoo1s at the. age of th1rteen,
wh1ch can be considered a-very’ su1tab1e age to start learning a

fore1gn language.

.The exposure t1me to the Eng11sh 1anguage must have great
“ 1mportance in the program, but to. the1r d1sadvantage “the number of

language classes per week is not suff1c1ent It varies very little

-20-



from school to school and it is approximately four class hours per )

week.

The materials used are textbooks and sometimes workbooks.
These books were written by a commission by the Ministry of Education.
Their teacher's books aré~not always available everywhere. The
students in secondary education schools are not supplied with
language laboratories because of financial difficulties. The lack of
language laboratories takes away the chance of hearing native
speakers. This adds to the students' Tistening and pronunciation

difficulties.

2.1.1.2 Colleges,

Colleges which give secondary education in Turkey are grouped
under two names. The fifst group is state colleges and the other
group is private colleges. Both give similar foreign language educa-
tion. In these schools the medium of instruction is English except
for some Turkish lessons. Unlike normal schools, more and advanced
language materials are used here. They are equipped with language
Taboratories which give learners the opportunity to listen to the
tapes of the books and authentic Engiish. Extensive reading activi-
ties in their language programs always start.with simplified versions

of popular books and continues with original copies.

These colleges are considered as the best foreign language
teaching'fnstitutions among secondary education schools. Thejr

viegfY®
DIREMBRE ve TREWR ()
ARMASTIDR A RURUIE
gOTre arE
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graduates generally show better performance in the foreign language

departments of universities.

2.1.1.3 Students' Level of English and Reading Backgrounds

The students of secondary education schools follow a series
of six books in the English course. As it is mentioned above, these
books were written by a commission from the Ministry of Education.

They are:

1. An English Course for Turks Elementary 1
2. An English Courﬁe for Turks Elementary 2
3. An English Course for Turks Intermediate 1
4, An Eng]ish Course for Turks Intermediate 2
5. An English Course for Turks Advanced 1 -

6. An English Course for Turks Advanced 2

According to the syllabus each book should be completed in
one year. In this way the first three books have to be completed in

high school.

A problem arises hére because in many Schoo]s‘a11<over the
country a good environment for a foreign language cannot be;;reated.
Some schools don't have Eng1ish_teachers or qualified ones. In some
regions sociocu]td}a1 problems 1ike Tow level of income make people
and students less interested in many school subjects and in foreign

language learning. Even if students do not have any of these problems,
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only four classes per week are not enough because their only foreign

language environment is their language classes at school.

When we compare the amount of reading they do in the native
language and the foreign language we see that almost all the reading
is done in Turkish. The materials are course books of social and
technical contenﬁs. ExtensiveAreqding seems to be done only in
Titerature classes in the form of Turkish novels for the purpdse of
giving them the pleasure of reading outside the school or in 1ife
and it is always he]pful since students have no language difficulties
during the process of reading and thinking. But the situation is
very different in foreign language classes. Although the coursebooks
have intensive and extensive passages in every unit, students cannot
deal with them successfu11ylbecause of the points Tisted above in

this chapter. They will not be discussed in this study any further.

These observations about the levels and needs of the students
show that the students coming to the department are not’ homogenious
in terms of their backgrounds. The ‘selection system'of the university
enterence examination is not also any help since the marks of
different sections of the exam influence each other to a certain
extent. This may be logical and .necessary for technical departments

but it is not of any use for language departments.

Considering all the points summarised above, a sensible,
functional, convenient and most of all an all-purpose stage-strategy
should be followed to enab]e«the first year students to read without
too much diffiéﬁ1ty and to gquip them with the abi]ityrfo solve

problems instantaneously.
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2.1.1.4 Their Motivation to Learn English

In the past, the most popular foreign language in Turkey was
French and English was of secondary importance. But with the changing
world, English has become dominant foreign language since 1940.
Automatically it has also become the most important language in

education. _

Nowadays students understand its importance in their future
profession and study it hard during secondary education. As a result
of their personal observations they unconsciously realize the
priority of knowing a foreign language. Almost all of them choose
English having in-mind that it is an international language. Broughton
et.aT. (1978;1) give thé facfs about its internationality. They state
that in different ways English covers oné sixth of the world's
popu]at%@n. More than 60 per cent of the world's radio‘programs‘are
broadcast in~Eng]ishAand it is the language of 70 per cent of the
\WOr]d'sfmail,besides beiﬁg\the first language of international sports
and pops;ene;'The points above build a st%ohg motivation to learn
Eng]ish.‘AnothEr‘highly motivating reason is the-opportunity of
ffnding,a good job because almost all the ingkitutions are badly in
need of goo& Eng]ish.speakers.‘Graduates with a good comand of English
not only WOrk fn schools but are also hired by many private and

government offices.

- Briéf1y,fspudents in secondary education and universities
know that if they can learn English they will have a better chance

than many of the other university graduates.
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2.2 TEACHER TRAINERS AND READING IN THE DEPARTMENT

Gazi University Educational Faculty was a teacher training
institute before 1982. With the new university law it became a
faculty of education. As a natural result of this development the
work and respons%bi]ities of the English Tanguage department
increased in a short time. The first change was to reorganize over-
crowded classes in accordance with the new four year program. The
second important change was to encourage the teaching staff to do
further studies in their own fields. Another hard task for the
teachers is that they often have to lecture in several different
courses. If the amonut of time needed for the preparation of a
lecture -is taken into consideration, the difficulty will be apreciated
" better. In addition to tack]ing these problems lecturers of the
department participate in M.A. and Ph.D. programmes of Gazi University

and other universities to get a higher academic degree.

2.2.1 Reading in the Department-

.AReading is aﬁ overall activity which takés place in eQery
subject studied in Q;hool. In other words, it isha mu]ti-purpdée
tool. Havinéwthis in mind I prefered using the titie.above instead
of a title like “reading'courSeékinvthe‘department“ which could mean
novreadingfis done in courées other. than reading. The only aim-qf

this pért is to give a general review‘of the readinggattivites in

the department in order to be able to base my suggestions on them.
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2.2.2 Reading Courses

Initially I will review last year's and this year's reading
lessons. In the academic year of 1984-85 there were two reading
courses. One was in the first year and the other in the second. The

books studied in the first year course were

Authentic Reading (Catherine Walter)
intensive reading

What the Papers Say (Geoffrey Land)

Inspector Thackerary Investigates
1. semester Oliver Twist

) White Fang
extensive reading

Inspector Thackerary Calls
2. semester - Black Tulip

Moby Dick

7 In the 1984 syllabus the program bf the first year classes
¢has beeﬁ completely changed. An intensive 1ahguage improvement course
covering all subjects has been adopted in orderlto carry out a more
cbntrol]ed and 1ntegrated study.‘Theseffirst year intensive classes
Study . the a11-purpose'coUrseibooks Meanings -into words and Meanings
into Words Upper intezmedigté, which jint]ude activities of four

, ]anguage skills. Studies are always supported by Supp1ementary books.

The simplified extensive books to be read in this program are:
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The Black Tulip
(1. semester) The Adventures of Tom Sawyer

A Women's Place

A reading course 1ike the 1984-85 one is followed only by the

students who failed last years reading course.

In the second year reading classes advanced Reading Skills by
Clagg, Barr, and Wallace is used as a course book. It gives short
explanations together with the activities presented. The extensive
reading books of this program are original novels which are not

simplified. They are:

The Pearl
(1. semester) ‘A Farewell to Arms

Now Read On (Stories)

2.2.3 Course Descriptions

In the beginning of every teaching program(syllabuses,are
prepared by the teachers of the‘department. They include a course
description together with the wriften account of fhe'subjects to be
studied every week. I would 1ike to explain the aims of the courses
by giving their course descriptions as they appear}in the syllabuses

without making any change,

1984-85 §inst year neading cowwse descaiption: An intermediate Tevel
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study to provide first year teacher trainees with various reading

skills to tackle new learning situations.

Activities: Games and problem solving activities which require
teacher trainees to transfer the skills they have already aquited

to various new reading material.
1985-86 second year reading counse description: The aim of this

course is to enable second year students to understand the intensive

and extensive reading materials through various skills.

2.2.4 Other Reading Activities

It is not easy to find a course which is not related with
feading in the department. But some of them are directly and greatTy
related with reading. fhey require a good level of comprehension and
fspeed. The titles of some of these courses and the yeérs they are

taken are

2. Year History of English Literature
English History and Geography

Structure of Eng]ish‘

3. Year Teaching of English
Introduction to Linguistics
Selected Readings from English Literature

History of Eng]ish.Literature
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Translation (English to Turkish)
Translation (Turkish to English)

4. Year Translation (English to Turkish)
Translation (Turkish to English)
Teaching of English {Applied)

Semantics

2.2.5 Facilities

2.2.5.1 Books and Libraries

The books to be studied in readingicourses are chosen by a .
commi§§ion~from the department and the lists of the chosen sets are
given to the book companies abroad for our stuﬂents. Most of tﬁe
extensive reading bodks are also available in libraries of T.B.A.
‘and T.A.A. free of charge. These two 1ibraries and our departmental
'1ibrary are great sources to obtain any kinds of reading materials

other than course books.

2.2.5.2 Classes

In this part only the descriptions of reading classes are
given. As it is mentioned before, first year teaching program is an
intensive course covering all language skills. Therefore it would

not be wrong to consider them a reading class at the same time.
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There are three gkoups that follow these courses. The number of the

students in these classes are given below.

Group 101 : 40 students

Group 102 : 40 students

Group 103 : 42 students

There are two first year reading courses opened only for the

students who failed last year. But many students who had left or had
been dismissed from the faculty are permitted to return to the depart-
ment by a new law of amﬁesty. As a result of this, the number of
. students in these classes increased considerably and it became a
weighty and senéitive program. The-total number of these students

is over 70 and they are divided into two groups of 55 and 20.

The last read%ng program is in the second year and 115 students

take this course. They are divided into three groups:

Group 201 : 40 students
Group-202 : 40 students

Group 203 : 35 students.
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CHAPTER 111

SUGGESTIONS

3,1 INTRODUCTION

In the beginning of this.chapter I want to emphaéize'the
'importence of,teaching in the~depertment whose students differ from
ordinary 1earnehs Thi§‘§mpdrtahce comes from the aim of the depart-
ment The learners here are teacher tra1ness who w111 directly be
appo1nted to the secondary educat1on schoo]s as. English- teachers

: when they graduate.

This study covers some suggestidhsiwhieh'might have contribu-
“tiqns.to_theteading courses and other réading.eetfvfties in. the
E departmentf

}The reason for 1nc1ud1ng the subaects in chapter three is to f
base on them my suggest1ons concern1ng the levels of the students
when they enter the un1ver51ty. As it is known and can easily be seen
::from exp]anat1ons g1ven, there is a b1g d1fference between their
[1eve1s of . Engl1sh due tovthe facts given in 3 1.. If the number of
5the students com1ng each year 15 cons1dered the s1gn1f1cance of the

prob]em,hecomesAcTearerd
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The department carries out an infermediate reading study with-
in the first year program in order to meet q}] the reading needs and
solve the difficulties of the students as much as possible. The
students who pass this intermediate level study.go on to advanced

reading activities.

Depending on the new ideas, my own observations and taking
into account the study habits that students acquired during their
secondary education, I think that the reading activities in reading
courses should be based on a good theory. In my opinion this is a
great necessity in teaching reading skills and other he]pfd] aspects
and these are the only friends a foreign language 1earner holds on
tightly while reading. Another fact is that teachers sometimes ask
themselves the question “Do we teach the things we ask in the
examinations?" In other wdrds; this is a matter 6f conscienée.
Teachers must be sure whether everything is covered before testing.

Otherwise it would be unfair.

Strevens (1977:47) points out that the teacher knows and -
.accepts'the purpose of the learner's -activity, whereas the learner
himsé1f very often does not. The conéequences of this difference

~ are frequently very important for the course of the ]earnfhg'and

~of the teaching.

In this chapter I-will try to list and give explanations of
the reading skills that should be practised'and studied theoretically
in intérmediate and advanced levels. Additionally, I will try to

determine the periods of time i.e. when the intermediate level
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activities should conclude and when the advanced activities should
start depending on the various demands of the whole teaching of the

departmént.

3.2 INTERMEDIATE STAGE

This is the 1ongest stage during which the learners acquire
. and produce the main points of the language. They become more
indepéndent and reduce hesitations, errors, translation time and
they give less fmportance to redundant words. Their vocabulary,

- grammar and pronunciation improve in this stage. Moreover, they
become more sensitive to stylistic differences which is very

important in developing reading.

'étudentsvwho reach this reading level need the teééher‘s care
very much. They should supply the students with the appropriate
amount of language considering‘the{r pace and they should balance
this with the necessary quantity of experience with sufficient

practice and correction.

de

3.2.1 Some Assumptions

There are many assumptions about reading. I will give some of
them in this part thinking that it would be appropriate to review
them before doing any kind of reading activity in this stage. These

assumptions can be studied in more detail in the following books;
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The Foreign Language Learner (1973) by Finocchiaro and Bonomo, and
Developing Reading Skills {1981) by Grellet. I adopted some of them
to the intermediate level and others to the advanced level with some

changes necessary for this project.

Assumption 1: In order to read efficiently the structure of longer
units such as the paragraph or the whole text must be understood. It
would not be useful to study a text as if it is a series of indepen-
dent units. This leads students to become dependent on studying and
understanding every single sentence in a text, where most of the time
this is not their purpose. As a result of it students tend to read
all the texts at the same speed and will be reluctant to infer the

meaning of sentences or paragraphs from what comes before and after.

Assumption 2: As it is stated iﬁ assumptioh - readérs_should start
with gtobal undersfahdingraﬁd then go on to detailed undersfanding.
At the same time, the tasks given should begin with global under-
standing. By this way‘studenﬁsrfeel more confident when they read
authentic texts that often contain difficult vocabulary and struc-
tures. They do not fee]lcomp1ete]y lost when they understand at least

what the text is about:

Assumption 3:" Students at this phase of reading are sensitive to the
layout of the text. In other words title, length, pictures, the
typface of the text are .very Tmportant fn‘developing their skills
of inference, anticipation’and deducfion.‘Reading is a guéssing game
and what one brings to. the text is often more important than what

one finds in it. Considering this, teachers should teach how to use
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what they know to understand unknown elements, whether these are
ideas or simple words. Grellet (1981:7) point out that this is best
achieved through a global approach to the text as it is briefly
given in the foT]owing way.
Study of the Making hypotheses Anticipation of Skimming
1ayouf: title, about the where to look for through
length, pictures, contents confirmation of to the
typface, of the and function these hypotheses passage
text according to

' what one knows

of such text
types

: — —

Confirmation or revision Second reading

Further prediction
of one's guesses for more detail

Assumption 4: Reading is not a passive skill as it is believed in

the past. Guessing, predicting, checking and asking oneself questions
make it the most dynamic and active skill. For example, through
systematic practice and questions about the title or about the
il]ustratibﬁs and preceding paragraphs, students can be encouraged

to antibipate the confextAof the text.

Questions without one single answer are very helpful in

~ exercising their powers of-discussion, judgement and appreciation.

The questions used in reading comprehension activities should

be flexible and varied. Few exercise types are intrinsically good
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or bad. They only become so when used in relation to a given text.
Questions must be suitable or all-purpose in order to take both -the
author's and the reader's intentions into account. We should not
forget that meaning is not inherent in the text but each reader
brings his own meaning to what he reads based on what he expects

from the text and his knowledge of world as well.

Assumption 5: We always write or talk about what we have read in real
life or relate what we have read to something we might have heard.
This shows that reading comprehension is very important andyit should
not be separated from the other skills. The following examples show

how other skills are linked through reading activities:

- reading and writing, e.g. summarizing, méntioning
what you have read 1n\a'1etter; note making etc.

- reading and 1istening, e.q. comparing'an article
and a news bulletin, using recorded information to
solve a written probliem, matthing opinions and
texts, etc.

- reading and speaking, e.g. discussions, debates,

appreciation, etc.
Assumption 6: Finocchiaro and Bonomo (1973:21) give a 1ist of teachers'
responsibi]ities'in developing reading skills:

a- You may have to extend the experiences of the
pupils so that they will understand the situations

and cu]turai allusions.
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3.2.2

You will have to teach the sounds and meanings

of the new words.

‘You will have to teach the sound-symbol correspondences.

You will have to help them understand the structures.
You will have to teach them the comprehension skills.
You will have to help them increase their speed in

reading.

Some Facts about Reading and Writing

Reading and writing are closely related skills. Students

dealing with intermediate activities should know this, and must be

aware of some

of the facts summarized by Strevens (1977:110) since

reading is the comprehension of written material.

LS

ﬁeading is visual. This is obvious but the most
important point here is to train the muscles of

the eye to change focus when necessary, to seek.

a brief, large scale view of the written material,
to find starting points, and to follow the text ‘
with appropriate rate.

Reading is organized and éyétematic. Written
language is organized and systematic. It contains

beginings and endings, many -internal brakes,

.divisions or spaces between units or characters.

Sometimes the material may be arranged in different

styles for example to evoke artistic aesthetic
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meaning, as in poetry. Briefly, the reader has
to learn to be familiar with all these conventions
of shape, sequence, arrangement, and visual effect.
c. Reading is arbitrary and abstract, but meaningful.
The shapes of the symbols used in written ]anguagg
are arbitrary, in other words, they are unrelated
to real life forms of what they refer to. But
written language always gives us three kinds of
visual clues. They are grammatical, lexical, and

semantic.

3.2.3 Skills

" The primary goal of this project is td review and define the
Vreading skills that should be known‘By teacher trainees in the depart-
ment and thus help them understand more clearly various ways of
~approaching their reading tasks. This knowledge and the flexibility
rthat'it gives will enable students to fit their reading techniques
to the nature and purpose of both free and required readings. I-
be]feie that success in university is found only by the efficient
use of appropriate ski]]; of reading which are keys to success in

each reading activity or study effort.

We must remember that there is not only one way of reading
but many according to readers' reasons for reading. If all kinds of
texts are read in the same way, readers cannot concentrate on the
text or waste time because of the redundant or unimportant information.
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3.2.3.1 Predicting

This skills helps all reading techniques. It includes guessing
or predicting what will come next, making use of grammatical, logical
and cultural clues. This skill.can be practiced together with 3.2.1/4
by stopping reading after each part and asking s;udents to think and
guess about the rest of the text or what is 1ikely to come next. (See

Appendix I).

3.2.3.2 Previewing

Previewing is a vefy specific and important technique that
starts with checking the topic or title, preface, table of contents,
the appendix, chapter, paragraph or unit headings and continues with

asking ourselves some questions.

Previewing can be used in skimming or scanning together with
prediction which was described above. It is used for finding out
where a particular or required informafion is 1ikely to be. By’
using this technique an article can easily be located in a newspaper,

or readers have an idea about the book.

If the reading material is an article or an intensive reading

selection the following questions may be practicle:

1. Am T familiar with,the‘tdpic of the selection?’
2. Does the selection appeér’to be written in fa1r1y

easy style, or will it require careful concentration
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If you !

answering the

- 10.
11.

12.
137
14.
15.

16.

17.

to follow its meaning?

Does the vocabulary appear to be simple, or technical?

. Is the selection literary in style, or factua] and/or

scientific?

. For high comprehension, would I need to read material

of this type slowly and carefully, or could I read

at an average or comparatively rapid rate?

. What seems to be the writer's purpose?
. What is his main idea?

. What significant questions can be answered from the

article or selection?

are dealing with a book you can start previewing by

following questions:

. What are discussed in this book?

Who is the author?

What are the author's quaIifications for writing this
book? |

What is the copyright date?

How many times has it been revised?

Looking the tit]gs in the- table of contents, what can
I infer about .....?'Ake they what I want.

What type 6f‘materia1 does the appendix contain?
In“pfeviewing quickly through the book, does it appear
to be written in a fairly easy style, or will it
require careful concentration to follow its meaning.

Does the vocabulary appear to be fairly simple, or
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guite technical?

18. Where is . . . . . located?

The questions and answers will change from person to person
according to the level of proficiency. A ggod previewing will help

to organize the material for better understanding.

At the end of this activity you have to find out whether you
have to take notes, which techniques must be used, what speed and

how much previewing you will need (See Appendix II).

3.2.3.3 Anticipation

- Anticipation greatly depends on motivation by the teacher and
may be very important especially in inappropriate:reading study
Qonditions. If the students are successfully motivated by the course
instructors in preliminary discussions, the activity becomes more
appealing and students prepare themselves to find a number of things
in the text. In fact this only arouses the expectations that are
permanent in the nature of reading because what we know and what we
- are looking for are as important as what we-understand after reading.

In other words, readers always try to guess what is to come next.
In my opinion anticipation, is an important factor in reading
courses in our department because of the large number of students

in-classes. Difficulty arises from the difference in students' wishes

—41-



and expectations about the topics of reading materials. Even if
- there seems to be no disaggrement in these large groups it always

exists.

In order to avoid this teachers may start a preliminary
discussion to spend some time to get the students ready. This can be
done by psycho]ogical sensitizing aimed at making the students think
about the subject of the reading material and ask themselves questions.
A discussion about how the text may develop would be practical beside
talking about thekey words of the text which is another warming
activity. Briefly anticipation is of great importance and the
teacher should try to prepare all the group for the subject as much

as possible without forgetting to use the time economically. This will

affect the success of the lesson (See Apéendix III).

3.2.3.4 Skimming

As it is mentioned before predicting and previewing often take
place in skimming. In previewing-skimming we ask ourselves questions
to get ~ideas about the reading material before actual reading. Thus
we learn to organize or outline the main points for better comprehen-

sion when reading later.

Skimming is a systematic rapid reading skill more thorough
than previewing. Spache and Berg‘(1978:32)'points out that it requires
to be more careful to the structure and content of the individual

paragraphs. Yorkey (1982:138) writes that in this activity readeré
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are interested in getting a general impression of the material when

they want to know if a text contains new or useful information about

a topic they are interested in.

Understanding the purpose of the writer is important in this
high-speed activity. Purposes may be to'describe a process or
appearance, or to give chronological steps in a sequence of events, _
or to display a free flow of ideas. It may be better to check the
first and last paragraphs or first and last sentence of each paragraph
since the main idéas are usually expressed in them. .The reader .
~should look for the clue words which may give information of who, where
what, how much or how many. If- the reading material is a book he should
move his eyes easily and lightly over the content of each page lcoking
for clues, 1ike names places, unysual words and 1ists. Direction words
or'words,such,as more, furthermore, yet, hbWever, and, on the contfary,
which give clues of whether the same idea goes'éh or discussion took
another direction: Théﬂnecéssity of reading the first and last parts
comes from the variety in the styles of writers. Some of the writers
start With a broad, detailed statement presenting the main idea and
then continue with other supporting ideas and some do the opposite

by starting with a small point and then broaden out.

Finally, skimming which is a rapid way of reading is a great
help in every kind of school subject and real 1ife if the ability of
discovering or sensing the purpoée and organization of the writer is

practiced and acquired (See Appendfi Iv).
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3.2.3.5 Scanning

Scanning is not reading in the ordinary sense. The only thing
the reader must do in scanning is to keep in mind exactly what is it
that‘h% is searching for and go through the reading material very
quickly. In other words, this is a locating activity, and to follow
the Tinearity of the text is not always nécessafy. Scanning is
directed and purposeful, it must be done very fast particularly if

the material is arranged in alphabetical or numerical order.

Brief and familiar materials can be scanned in a single search
but if they are rather long or difficult, a preliminary skimming to
find the part of the selection in which to scan for particular in-
vformatibn will be more appropriate. Scanning requires instant rejec-
tion of all irre1évant data. That is, readers have to ignore every-
thing pérhaps most of the text except the information which is scanned
for. As the readers approach, thisvparticular information will show
itself more clearly than the surrounding words. Readers should be

careful not to forget it during the search.
Scanning is used in researches, reviews, writing a paper,

directories, dictionaries, maps, indexes, tables and other activities

that require seeking spetific information (See Appendix V).
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3.2.3.6 'Using an English Dictionary

A good dictionary always heips ini}eading as a reference/book.
Student should know the contents and use of a dictionary in order to
use it effectively. They should recognize that none of the dictionaries
is the highest authority but the features 1ike its completeness,
accuracy in definitions and recency of publication are important.
Students should be reminded to get the most recent edition. Dictionaries
older than 10 years may not be satisfactory. Yorkey (1982:8) claims
that native-language-to-English dictionaries are not very useful as
it seems in language learning because of the dangerous assumption
that fhere is a one-for-one corréspondence.between the words of the
two languages. He says that these dictionaries may lead the reader

‘into mistakes and do not increase vocabulary.

After giving the general ihfqrmation above, teachers have to
enable students to use a dictionary in a practical way. This can be
done by’exp]aﬁningrwhét they can 1eéfn from a dictionary .and by doing
some- practice. The f6110wing part givés the 1ist of information that

‘the student can learn from a good dictionary

1. Meaning: Most of the words have more than one
meaning, these ére given with 1llustrative
sentences. Special and technical definitions
are also listed.

2. Spel1ing:rA1T accepted sﬁeﬂiings of a word are
given with their ifregular verb forms and plurals.

3. Pronunciation: Each dictionary has a special way

of showing how the words are pfonounced, including

stress.
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4. Part of speech: Dictionaries indicate whether

the word is a noun, pronoun, verb (transitive

and intransitive), adjectiée, adverb, conjunc-
tion or preposition.

5. Usage: Dictionaries tell whether a word 1is
British or American, or whether it is formal,
colloquial, dialectal, archaic, poetic, or
slang.

6. Syllable division: Dictionaries show where words
should be divided for good pronunciation and
spelling.

7. General information: Information about persons
and places is giveﬁ with_the meaning or at the
back of the dictionary. |

8. Synonyms and antonyms: Most dictionaries give
Tists 6f synonyms and antqﬁyms with explanation

of the distinctions.

3.2,3.7 Dealing with Extensive Reading at Intermediate Level

Extensive,reading has great importance as a practice out of
the classroom. Extensive reading materials should be selected at a
" lower level of diffitulty/than that for intensive reading. This is
closely related with the purpose of this study. The aim of extensive
réading is to train students to~read.direct1y and fluently in the

foreign language with enjoyment and without the help of the teacher.
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"Our students are assigned to read three simplified novels in
each semester of tﬁe first year program. Most of these books are
simplified versions of famous 1iterary works. There is a list of
books that are read this year in 2.2.2. After each book is read by
the students, it is discussed in the classroom and tested in the
examination. Since simplified books do not give many of the ideas in
the original copies, they should be studied with appropriate

activities in order to help students to enjoy this study.

Teachers should think why they introduce literature or fiction.
What is the aim of the study and what they expect the students to get
from this particular work.

The first general aim. of thé department in these studieé is
to deveTop yarious approaches of students to literature. Thus they
will enjoy }eading on their own. The second aim is to reinforce
-certain points of grammar and items of vocabulary. During extensive
reading, students will be déve}oping their cqmmand of the foreign
language. Students may list the new vocabulary or memorize some 1ines.
which contain interesting examples of grammar. Simplified books are-
very practical for these-pufposes since they contain structures and
vocabulary which are very close to the type of language the students
have_been learning. They also gain confidence in their ability to

read and understand English.

There are a number of easys activities and techniques that
can be used to help intermediate level students to make 1iterary

analysis. Some of them are explained below.
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~a. Point of view: Students can be asked to explain
the point of view of the book. Events may be
narratedvby the hero, or the writer gives every-
thing as if it is narrated by "God" by revealing
inner feelings of the people. After this, they
can be asked to write some parts of the book from
another character's point of view.

b. Descriptions in the book: Some books are action
oriented while some others contain very long
descriptions especially in the beginning.

Generé11y, students do not 1ike these heavy de-
5criptibns. In order to make these long parts
attractive, and make students aware of their ro]e,'m‘
feachers can ask them to read them and discuss

how they would read if the descriptions were
eliminated. Would it still make sense, are they
necessary or which parts can be left out.

c.’DiagramE of events: Students can draw a diagram of
tﬁe plot by using lines, arrows or little rectangles.
It can be a time-1ine with events scenes or chapters
attached. In many books- story begins Qith chronolog-
jcal end of events or it begins at the middle, with
some flashbacks. The first half may cover only five

. hours where the second half covers five months of
tjme. Student will enjoy this activity and come up.

 with very different interpretations.

-48-



d.'Fiﬁding recurring themes: If students are asked to
~count the references they become more aware of
the recurring themes which carry the most
important ideas or massages of the story.

e. Describing characters: Students may be asked to
describe characters from the point of view of
another character or characters by Tisting the
adjectives used. They can then make a Tist of
‘their own adjectives describing characters and
make a comparision. As it is seen this is a

'multi-burpose and enjoying activity.

Greenwood (1981:108) points out that newspapers and magazines
have been used for a long time in extensive reading activities. This
can easily become a detailed reading study depending on the task
assigned. It may be to compare and contrast newspapers. He says that
considering newspabers and magazines'as easy reading materials is a
mistake justibecause of the topicality of newsitems, but special
maga;ines at different levels are now on the market.-

Nuttal (1982:32) states tﬂét if teachers cannot find'Orfgina]
texts they certainly have to use simplified materials to begin with.
However,‘she‘adds that it is important not to go too far, because
simplification may also be removing basic'qualities as discourse when
removing many~of the barriers to understanding. Everything in the
text must not‘be exp]icit. Textual quality and discourse structure
of the original should bé retained as much asvpossible not to slow

down the developing of the student's capacity to infer. She says that,
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however good the simplification, something is always lost and we

have to sympathize with the views of teachers who feel this strongly
and avoid all simp{ified versions. Tommola (1979) argues that
simplification in reading materials refers to the selection of a
restricted set of featurés from the full range of language resources
for the sake of pedagogic efficiency. Widdowson (1978:88) describes
simplified books as works derived from genuine instances of discourse
by a process of lexical and syntactic substitution. The original pro;
positions are retained and what is changed is the linguistic connec-

tions between them.

- 3.2.3.8 Book Reporting

This is a rewarding study for both intermediate and advanced
levels. I believe that it is an essgntia] activity that must take
place after every extensive reading study in our first and second
year reading(courses. Book reporting as a course activity requires
a good planning. The necessary*information about the whole study
should be given.to}theistudents. Different books should be read by
the members of théfclass'as much as possib1e;'TeachersAshou1d keep
a record of the books taken by each student:to avoid some problems.
Our departmental library isa great sourcé‘fbf'this study with its
collection of simplified‘and non;simpiifﬁéd~books; This 1ibrary
contains“approximate1yhdndred~different simplified books that

students can enjoy.

In book reporting the length of books and-the level of language
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difficulty is important. Students do not Tike long and physically
heavy books. The general assumption is that short-story books and

plays are not liked, either.

Before assigning the study, the first thing teachers should
do 15 to give students an instruction sheet containing, what they
must do and what they should not do and a 1ist of books they can
choose from. They should be particularly warned not to copy any-parts
of the book dike&tiy‘bdf take only short quotations. Students may -
also speak to their instructors if they want to read a book which is

not on the list given.

Smithies (1982:5) gives an example of the instruction sheet

which should be given to students:
Book Report

1. Your;report should be two pages.

2. Give the full information.aboﬁt the book you read in: your
report. TheSe‘are'the author, title (underiined), place ‘of publica-
tion,. year of publication, pub1isher,vand'number of pages.

3. If there are illustrations in the book, indicate them in

your report and say if they are he]pfu1;
| 4. It is better to start your report with some .general comments
about the book and abouf the author if possible.

5. You ﬁhqu]d finish your rebort'with some general comments

reflecting your opinion about the book.
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6. In the part of your report between start and finish, give
the idea or development of each chapter in one sentence to show-the
flow of the story. If the chapters are very short, group several
together in a few sentences,

7. Write your report in the present tense. You‘cqp use the
past tense to tell the events which have previously taken place.

8. Use your own words except quotations. Quotations must be
rare. Indicate them with inverted commas and write more in the center
of the page so that they will stand out. You will not get credit for
such copying and the sentences you cannot explain because you do not
undersfand them.

9. Use on1y short, clear, and correct sentences, otherwise
you will lose marks. Be careful with the spelling.

10. Do not write wordy nonsense, always be brief and precise.

3.2.3.9 Dealing with Everyday-Techniéa]-Texts

. One may think why this project includes such a topic. I believe
that in many reading situations'in'1ife‘eVeryone deals with teéhnica]
reading materials. This may be a handbook of an appliance or a part
df a school subject. For example, the keading textbooks in the 1984-85
éyllabus contain many technical passages as many other books do to
prepare students for real 1ife situations. The importance of dealing
- with everydayftechnical-texts is c]ear;'The idea I support is that
students should be taught this subject when they are undergraduates
in universfty, otherwise as they grow older most probably they will

not find time to do this.
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I do not mean to adopt a completely scientific program in the
department but only kemfnd'SOme facts or clues about scientific.
English to the students within the last semester of the first year
program. The following 1ist containing some characteristics of
technical or scientific English can also be used as a key in many

L]

other non-scientific contexts.

When the class is studying a technical or scientific text,
the instructor may use this list and at the end of the study he

may ask the students to find examples for the items on the 1ist.
Characteristics = '

a. Passive Voice. Such texts fréquent]y use'passive voice
§1nce they tell what happens to things rather than who performs the
action. |

b. Functional Shifts. It is important in these texts whether
the words 1ike burn, line, form, move; result, cause serve as verb
or noun. |

C. DiffefentrMeanings. Some non scientific words appear in
scientific texts havihg more then one meaning. They should be
'exp]ained by illustrative examples. The fo]lowing examples show the

uses of the everydhy word "as":

As a child I'1lived in Ankara. (I was)
As'I»was angry I didn't talk. (Because)
As she gets wiser she behaves logically. (while)

Do as I do. (in the same way)
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It is as you guessed. (the way (in which))
She was famous as an artist. (considered as)

As she told us yesterday. (in accordance with what)

d. WOfds‘Ending in -ing. Different grammatical functions of
these words may mislead students. It is a good idea to remind the
students that such words can be used as nouns {(groving of the plants,
burning of a wood), as adjectives (burning rays of. the sun, an
apposing idea), or they may function with the force of verbs (a car
coming, a passage containing).

e. Special Compounds. Expressions in which a combination of
ideas -is condensed into a compound noun (e.g. stunning-instruments:
instruments used in a slaughter house for stunning animals before
killing them) or a group of nouns that has not yet been adapted as a
compound (e.g. conception rate: frequency with which conception -
occurs) are frequently used in scientific English.

f. Abbreviations. Students should be familiar withxabbrevia—

tions that appear with the highest frequency. Some of them are:

x~e.g. for example (from L. exempli gratia)

gr. qram-
sq. square
VS, . versus
b. meter
math.mathematics

p.c. percent

yd. yard
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g. Special Plurals. Students must be aware that, many technical

words have irregular plurals. For example basis becomes bases,

crisis becomes crises or medium becomes media.

h. Prefixes and suffixes. The morpological changes by adding
a syllable or a word in front (prefix) or at the end (suffix) of the
root words are very important in the comprehens{oh of such texts.

Here are some examples.

Prefixes non- meaning not, who does not, who is not
mis- meaning wrong, wrongly

dis- meaning away, apart, opposite to, not

Suffixes -ness meaning state, condition, or
quality of being
- -less meaning without or unable to
-en  used to'fbrm verbs from adjectives

or nouns.

Dresdner (1968&24) who suggests the points above notes that,
teaching of this sort of information-is a very sensitive task. A few
drops make the‘patient better but the whole bott]e at one gu1p kills

him,

3,3 ADVANCED STAGE

It is assumed that in advanced level studies students should
have less recourse to their own language. They need sufficiently

.interesting reéding materials which will not,interrupt their pace.
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Students at this stage should be aware of the purposes and procedures-
of their study and they should identify their gaps and search for
solutions. This is a stage where they have to make attacks because
this is no longer a language study but a contribution to their general
education and intellectual development. They are no longer dealing
only with examples of written language but with ideas, cultures, in
other words, with unsimplified reading materials of rea1.1ife. -
Naturally, this sort of materials contain a language that has many
different and difficult functions for a foreign 1anguage reader. When
the foreign language problems that students brought together with

them are added, advanced reading becames a hard task.

It is very difficult to test and determine the proficiency
Tevel in reéding a foreign language in the~case>of intermediate and’
advanced readers. What my studies and my knowledge of the world tell
me is that advanced reading is a very high’1evél.and complex skill
that even mosp of the people do not possess it in their own language.
But in the case ofAforejgn_]anguage learning, advanced reading is
such a tool that it leads therlearnef towards the 1imits of his

personal language learning ability.

In this project in which I try to define the essential reading
skills that should be practiced in more details in the first and
second year reading courses, my secondary goal is to determine
where or when the aspects of advanced reading should be introduced

to the students.
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Students in our department start studying what we can call

advanced foreign language reading materials in the beginning of the

second year. This view clearly shows the importance and‘necessity of
(1) teaching the functions of written language in order to get the
must out of it and (2) pointing out the probable difficulties they
may face. In-my opinion it will help students to discuss these
difficu]tie; they may have in the classroom. In these discussions
the teacher can recommend helping books, materials and explain
possible self-study ways that are parallel to the skills and studies

aimed in the courses.

Norris (1975:202) arques that the goal of an advanced reading
course is to teach the student (who has at least an “intermediate"
mastery of,spdken English) how to get informat%on from printed page
efficiently, rapidly, and wifh fu]]rhnderstéﬁding. He says that
teachers should not primarily ihclude Titerary app}eciation or
evaluation of‘]iteraturé. Even among native speakers, after all,

most.pukposefu] reading is for information rather than enjoymenf.

Eskey:(1975:211)-states that advanced readers face three major

‘kinds of problems:

1. V@cébu]ary problems
- 2. Content prob]ems (especia]]y-cu]fura])

3. Structural problems

He says that, the third one is harder for both teachers and students
since it is a very diffity]t task to Tearn new syntactic structures

in the foreign language. Learners should develop a conscious awareness
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_of the syntax of the written English and the important differences
between written and spoken forms. He groups these confusing struc-
tures in four categories.

1. Complex noun phrases

2. Complex verb phrases

3. Free modifiers

4, Miscellaneous set of structures
common to the written language only.

These are not wholly new to the advanced readers but if they
have not done considerable amount of reading, their experience will

be Timited.

3.3.1 The Functions of Written Language .

Advanced readers should remember the functions of written
language -to conVey meaning.. This will help them to shape many

complexities- of written materials in their minds.

1. Linguistic: Writing displays lexical, grammatical,
semantic, stylistic forms of a language. This is
the most important function of the writing that

embodies aidescription'of'ianguage. .

2. Informational: Written texts contain information
about something. TheAdegreéfbf'performing this
function changes from text to text. This function

is closely related With reading comprehension.

3. Logical: Logic is outside the borders of language.
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But language conveys logical relations, implica-
tions and presuppositions more effectively and

frequently than speech.

4. Rhetonical: Through the rhetorical function
communicative purposes of the writer 1ike de-
scribe, explain, exhort, command, threaten,

amuse, deceive are narrated.

5. Implicational: Written Tanguage conveys implica-
tions and inferences whfch are closely related
with logic, information and rhetoric. This
function may have been deliberatly or unconsciously

inserted in the written work by the writer,

6. Tconic: Through this function it is possible to
employ a particular range of meanings by using
jtatics, capité]s, or decorated initials or

different typefaces.

Strevens (1977:112) states that the functions above only work .
if thekréader is affected by them in the way intended by the writer
and says that these should be regarded as the functions of both

writﬁng and reading.
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3.3.2 Skills

3.3.2.1 Receptive Reading

In my opinion this is perhaps the nearest approach to the
essence of reading. It is careful reading that requires high con-
centration on the task. This skill can also be called reading for

comprehension. It is used primarily with information dense material.

Good receptive reading is one of the basic goals of foreign
]anguagé reading. Although it is an all-levels skill, I prefered to
include it in advance reading to emphasize its importance and the

role it plays in fypicaT learning situations as in our department.

Dubin (1982:16) says that in such a reading situation which
requires the ﬁeadef to be very careful, one should give attention to
the‘supporting‘ideasvthat bgck up arguments and use such strategies
as reading paragraph by'parégraph, summarizing their main ideas,
undef]ining, méking hotes jﬁ the margin about questions- to ask’]ater?
and perhaps writingva summary in the end to make the information his

own. Chastain (1976;313)»shares the same ideas. He thinks what a good
| reader should do in reading for comprehension is to sense the overall
meaning first and thén tb’segment the passage into smaller units of

specific information.

During receptive reading, the reader may use all the skills
explained in this chapter. He tries to find answers to specific

questions, selects relevant and irrelevant data, and draws
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ihference§ from the context. He also tries to guess the purpose,

_tone and mood of the writer, while trying to recognize the features

of the paragraph organisation. Paragraph analysis is particularly
important. If students still do not understand the whole meaning of

a- passage although they understand every sentence, this is because
they don't know how the text is organized. In such a situation the
teacher should help them by teaching them the main points in paragraph

analysis.

It seems that the next thing the teacher can do in intermediate
or advanced foreign language reading courses is to select contents
that appeal to students and is at a suitable ]inguistjc level, |
Because of its nature, teachers cannot play an active role while .

students are pract1s1ng comprehensive reading.

3.3.2.2 Using Contextual Clues

Readjng difficulties of foreign language students have been
brfef]y menﬁioned'ih 3.3. The general observation shared by many
abp1ied 1inguists is that, fhese problems can be collected basically
in two groups. They are'd%fficulties of vocabulary recognition and

“sentence cdmprehension. In other words, lexical and syntactic

complexities.

Sooner or later every foreign language reader faces this sort

of comprehension problems and consciously or unconsciously knows
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that he should guess the meaning of the part he cannot understand
not to abondon his task. But he often fails whatever is his approach
since he is not systematic and effective because he has not received

such an instruction.

Teachers® responsibility is to introduce some techniques that
students can easily use to find the clues ahd derive meanings from
the context, and have them practice this information with their
course materiais. Most students do not automatically practice them
without some initial encouragement from the teacher. The following

Tist contains some of. these techniques:

a. Skipping the wond: Reader may skip an unknown word
and try to understand the text without learning its
meaning or may expect that the text will clear its

meaning in further parts.

b. Wond anafysis: The reader can learn how to break
down words into sma11wparts. If he can find
stem, prefix and suffix of a difficult word he

_may be able to obtain its meaning by interpreting

the meaning of each element.

c. Finding clues: The context may give some explana-
tidns'dr contrasting stétements which will help
the student to discover the meaning. It may also
deséribe some situations which will enable him
to QUES§ tﬁe meaning by using his experiences

and imagination.
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d. Function of the wond: Sometimes to know whether
the word is a verb, noun or adjective help
students since they are the key words in the
process of unlocking fhe meaning of difficult .
texts. Even if this does not provide them
with the meaning, at least they know wﬁere to

look up in the dictionary.

e. Recalling the wond: At tfmes, readers attemp to
aid their recognition of a word by pronouncing
it aloud. This may give a clue to the meaning
of the word if they have heard it frequently

enough before.

f. Using a dictionary: This is the simplest way of
checking the-meaning since it provides the exact
meaning of the word. Before resorting to the
dictionary students should ask themselves if their
version makes sense. Learners should be reminded
that resorting to the dicfiénary'must be ‘their
last choice because it prevents them from really

Tearning to read, and slows down their reading.

g. Sentence analysis: Students should be taught to
recognize various sentence patterns. This way
they will be able to divide a complicated
sentence and analyze it by looking for the main

verb, object, subject and modifiers.

h. Recognizing neference texms: Students have to
practice finding out reference terms which are
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used to replace another word not to repeat it

again and again.

i. Recognizing connecting wonds: Some words connect
the ideas in a sentence, or functions as a
connector between sentences or~pharagraphs. The
student should know what they ‘indicate and give

them more attention. Some of these are:

a) Restatements and examples: that is, namely,
that is to say, as an example, for example

b) Contrast: but, despite, though

¢) Addition: and, besides, as well as

d) Impontance: really, above all

e) Onder: first, later, before, eventually

f) Hesitation: possibly, perhaﬁs, maybe, co&]d be,
probab]y

g) Condition: if, unless, when, except, without

é) Simitaﬁiig: 1ike, in the same way, matching,
identical, close, typical

i) Contrnast: unlike, distinct, diverse, different,

diStant

j. Punctuation clues: Knowledge of punctuation helps
~ students to understand the meaning of -words or sentences
because these marks help conveying the ideas in written

materials.
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3.3.2.3 Critical Reading

Critical reading can be considered as the hardest reading
skill. There is a general assumption that the basic purpose of almost
all reading actiyities is to prepare the foreign‘language reader for
critical reading. Dubin (1982:16) defines it as a more sophisticated
form of predicting or reading "between the lines" by looking for the
meaning behind the author's words; She adds that critical reading
involves strategies such as looking for inference, implication tone
of voice, etc. Spache and Berg (1978:133) says that this skill
requires a contribution by both the author and the reader and an

interp]ayvthat usually results in a new understanding.

The first thing the reader should do in critical reading is
to identify the facts, happénings;'and comments. The devices of
‘ciritica1 evaluation that he needs are the recency, reliability,

source, accuracy and competence of the writer.

If the reader can realize the functions of written language
given in 3.3.1 intuitively, this will help him to understand the
writer's clear and-hidden aihs;,suppositions, perspectives or

standpoints and distinguish what is fact and what is opinion.

In this skill of analysis and;judgement the next thing the .
reader should do before reacting is to. try to understand the impli-
cations or intentions of the writer. The writer's style, choice of

words and tone of voice are important in the perception of these.



Emotionally toned language not only gives meanings but reflects
feelings and innér values that appeal to the reader's senses, psy-
cho]ogical and emotional needs, and prejudices. Writers are very
~sensitive with their choice of words since:they convey the experiences,
sensations, emotional values, or call up visual images, and arouse

more abstract ideas.

As a result of critical reading, the reader will react to
these dévices planned and arranged by the writer in order to influence
his thinking.'He will review the logic, biasses and conclusions
réached ahd will try to sort out the truth from half truths and try
to see the tricks. Then the reader makes hfs judgement using his own
inference, knowledge and experience.

Students should know that the aim of critical reading is to
" teach.how to adapt what they‘read to their own study and 1ife purposes.:
‘While doing this they should be very careful not to be totally
controlled by the writer by being awérerof the attempts to make them

~ accept a point or fact.

After discussing critical reading. in the foreign language
_ classroom, what teachers should do .is to provide a wide variety of
selections and practice the skill. The exercises may contain the

following activities.

1. Questions\about the ideas and implications
embodied in the material would be practical to

help students' perception.
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a) What is she saying? Do you agree with him?
b) He thinks that . . . . . because . . . . .
c) What is she implying or what does she want

us to believe?

2. The teacher can ask questions about words that are
deliberatly inserted in written material, or words
that call up visual images. For example: What did

_you think or feel when you saw these words in the

"passage~you read?
a) Nixon b) NATO c) Greece

3. A written text is given and students are asked to
tell what sort of common need or feeling is intended

to apeal to?

4. It will be a good exercise of critical reading to
take two extremely ppposite newspabers and ask the
student to read and criticise the news given by '
each paper about an event or their reports‘about

.a new pdblished book. After the ana]ysiS‘students
will try to make judgements by using the following

and many other questions.

About the Book Report
a) What are the words with pleasingiconhotations that
were selected for their purposes?

b) How do they create the favorable tones they- desire

to set?
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c) What do you think about their sources?
d) Which newébaper favors the book?

e) Which newspaper does not support the book? Does

it do this directly or how?

f) What is your idea now about this book?
About the Event

Compare the two accounts of the event closely. Then:

g) Find tha main points where they say the same thing

in different words.

h) On what points do they disagree?

i) What details does newspaper A mention which
newspaper B omits?

j) What details are included in newspaper B but
omitted in newspaper A?

k) What is your idea about the differences between

‘the styles of the two_papers?

]) What different kinds of readers are they aiming at?

Finally, I want to give what Spache and Berg (1978:161) say

about this reading skill.

Critical reading enables readers to react to each
strong viewpoint with a contrasting or opposing

view based on his own logic and beliefs. The
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critical reader reads widely but resists the
efforts that are being made to manipulate his

thinking, his purchases, his beliefs, his life.

3.3.2.4 Improving Reading Speed

I included this subject in my study only to show that foreign
language students can make significant deve1opments'in”their reading
speed if they understand that it is possible. I do not claim that the
students in our department should read thousands of words in a short
time. I believe it is out of their responsibility. Who wants to read
“The Great Gatsy" in ten minutes. But they should know that a 1ittle

rapid reading will be a great help especially in school subjects.

3.3.2.4.1 Rapid Reading

Speed in reading is useful. The general assumption‘is, the
degree.of.understandihg’or compfehehsiqn is closely related with
reading speed. Fry and others have shown that it is not to difficu]t
to double or treble the speed of the reader. Broughtbn'et,al. (1978:
94) states that, itJShould be concern of every teacher. to foster
increased general reading speéd‘in pupils because fluent silent
reading is important and necessary for-everyone in higher education.
They also say that study is not slow reading as some think. It

involves many other sorts of skills besides reading.

-69-



It is believed that slow readers may have poor understanding.
.They may forget the beginning when they read the end of the paragraph
or tend to stumble on unfamiliar words and have difficulty in under--
standing the text in general and easily discou}aged.

Does rapid reading lower comprehension? As an answer to this
question, Fry (1963:IX) who has experiments on this‘subject states
that his classes begin and end at nearly the same normal level of
comprehension. He says that reading is thg fastest form of communica-

tion. It is twice as fast as listening.

While trying to improve their reading speed, students should
know that reading requires flexibility. Nuttall (1982:34) points out

that a reader will vary his speed and his whole manner of reading

according to his reading material and his purpose. There are occasions

where rapid reading is inappropriate, moreover sometimes'insistance
“only on faster reading may do harm. In other words the student should

_know concepts and reasons of rapid reading.

3.3.2.4.2 Improving Speed

Linguists argue about many different ways of rapid readihg;,
Since our aim is not to start a developed rabid reading program in
the department, I think it will be suffiéient to review the outlines
of improving reading speed in the classroom and to give necessary

information that can be used in students® se]ffstudies. It would
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also be appropriate to practice it by using the regular reading

materials of the course.

Before practising reading faster, students should be reminded
‘to keep a record of their results. This shows their progress and
enZourages them. After choosing the right material and warning the
students about the flexibility in speed, the teacher should point
out the importance of eye movements and sense groups. In order to
improve reading speed, the reader ought to practice making fewer eye
movements than before. Furthermore, his eyes should take in a sequence
of words in a time. This sequence of words should not be a random
selection but a sense group. This is difficult in foreign language
reading since most of -the time students read word by word. So the
first thing to do is to help studentsito recognize sense'groupS'wh}ch
can easily be turned into coherent messages and to chunk a text(into
sense units, each.taken in one fixation of the eyes. For example an
efficient foreign language reader divides this sentence into three
sense groups by three eye movements: The poor young girl/waved her
hands/in sorrow. But a poor reader probably will read the same

sentence in five steps: The poor/young girl/waved her/hands/in sorrow.

After deye]oping the ability of recognizing and reading in

~ sense groups the reader now can start practising with appropriate

" material described in the next part. Most 1ihguistsAshare the idea
that the tools the reader will use now is skimming and scanning. As
described in,3.2;3,4 and 5, theée are used for.détermining the gist
of the reading material and to search for a specific part or informa-

tion. It is natural to use these two high rate skills because reader
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is no more reading normally but forcing his eyes over the text at a
high speed which will only give him the chance of seeing necessary
amount of material for recognition and understanding. Subvocalizing
which is forming or murmuring the words when reading‘s]ows down the-

speed of readers.

3.3.2.4.3 Rapid Reading Materials

The content, clarity and familiarity of the reading material
play an impdrtant.role in improving reading speed because the time
faétér depend§ on these. For this reason, the practice of this skill
requires simple materials to begin with. Nuttall argues-that a dense
text in which the minimum number of words expresses the maximum amount
of information is Tinguisticly veryk‘difficult for this purpose.

That is, it is not possible to read rapidly and understand the texts

full of new words, complex'sentences and difficult ideas.
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CHAPTER IV

CONCLUSTOM

4,1 SUMMARY

This study reviews reading backgrounds of students coming to
the department and suggests intermediate and advanced level reading
skills that must be practised and acquired by them to reach flexi-

bility in reading. -

Reading is a dynamic, cognitive/skill. Psycholinguistic de-
scriptibns‘of tﬁeireading process emphasize the need for active
participation. Reading is a learner centered activity since teachers
cannot play an active role in the.process of read{ng and comprehen-
7sion. These ideas are all in direct contrast to the old familiar

notion of reading as a passive and receptive skill.

The firstjchapter coﬁtains the problem, the purpose of the
study and the review of 1iterature. It states the universal complaint
that students do not read as huch as>they should do, or cannot read
effectively. It emphasises the effects of faulty reading habdits or
approaches on reading. Tﬁey are,arguéd‘to be the'outcomes of struc-
tural or audio-1lingual methods of teaﬁﬁing pursued in secondary

education. The attitudes towards reading in their homes or societies
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also play an important rO]e‘in the degree of students' interest in

reading.

The review of literature deals with reading as one of the four
main language skills. It contains applied linguists' ideas about the
importance given to the teaching of reading in schools up till now.
It includes a detailed"description of reading in which intensive
reading, extensive reading and reading aloud are included. It is
defined as a set of processes carried out by the reader. First, the
reader recognizes patterns‘of writing. That is recognizing words,
sentences, and paragraphs. He learns finding beginnings and ends,
how to refer bac@*or forward to resolve ambiguity and doubt. The next
function is a menjal process called decoding where the reader brings
together viSioﬁ, memofy and imaginafioh, In other words, it is the
éva]uatﬁon of the written form in reader;‘ knowledge of the 1an§uage

which is vocabulary, grammar, semantics, pronunciation and of culture.

A two part~rev1ew takes §1aces in the second ;hapter. An obser-
- vation of the fokéfgn language studies in secondary education schools.
'including students' level, reading experiences, and their motivation
to Tearn English is given~iﬁ.the first pért. The'otﬁer part contains
a description of the reading activfties in wﬁich teacher trainees in
the Eng]ish Language Teaching Departmént>of Gazi University have to

participate.

This chapter reveals that the foreign Tanguage reading back-
grounds of the students.coming to the department show great

differences for several reasons. It is the aim of this section to
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display the importance of the knowledge of these dispreancies in
the English Tanguage and reading experiences of students which will

assist teachers in adapting their program as neéded.

Chapter IV is the most important part of this study. It has
been directed toward identifying and explaining the strategies,
techniques or approaches that should be acquired and practised by
the teacher trainees. Depending on the courses and their subjects,
it is suggested in this thesis that, the.practice of the first group
studies which are called intermediate stage activities should be

completed at the end of the first year of the teaching program.

4,2 CONCLUSION

Printed texts in-and out of the classroom have been the main
feature of language courses for years in the English language teaching
departments of'educétional faculties. But the present observations

- show that, for most studenfs difect and fluent independent reading
does not seem to have been the result. This study.attempts to give
some aspects of teaching efficientireading in order to make some
tontributions'to a more carefully designed program. The activities
have been grouped in two developmental stages at which students
practice certain aspects of reading so thét they gradually acquire
sufficient confidence in order to be a51e to cdntinué on their own.

HIn other words, the reading skills explained inzthié study must be
introduced and taught in such a sequence that each skill should

successfully support the development of more cohp]ex ones. A1l skills
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require properly paced, interesting, and varied practice if they are
to become habitual and automatic. Students should make good use of
their time devoted to this purpose by being engaged in skill building

activities rather than waiting to try their skills.

. The skill development program is dependent upon the teacher
who knows his studentsf backgrounds, their knowledge of the foreign
language and the degree of response. The materials and techniques
employed in such a study ought to be self directing and self
iccrrécting.4They have to realize that progress must be unhurried but
.steadyﬂif'the aim of Creéting efficient readers who are flexible and

'canfguess.correct]vaith minimal text sampling is to be achieved.
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APPENDIX 1

PREDICTING EXERCISE

You are at performance 6f~the Death in Paris. It is the interval
between the second and third acts. What do you think will happen in

the third act?

DEATH IN PARIS
An Opera in Three Acts
by |
~ Zoltan Gfm]javina

SYNOPSIS

ACT ONE

Anna, a beautiful 18-year-old girl( works in a
shop in the old town of Goroda, in Central Moldenia.
Her~parénts are dead; her love?,:Boris, is. in prison
for revalutibnary.aétivities; her eﬁployer is very

B upkind to her. Sﬁe d;éams of a happier life. One day
a royal procession paSSes‘;n thé étreet. The Grand
Duke sees,Anna and falls in love with her. He sends

' for her; when she goés té the palace he tells her

that she must become his mistress..If not, Boris will
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die. Anna agrees. Boris is released from prison; in a

letter Anna tells him that she can never see him again,
Boris leaves Moldenia.

Three years have passed. Anna and the buke are in
Paris. The Duke is dying - h& has only six months to
live - but the doctors have not told him. Only Anna

knows the truth.

One day, Anna is‘walking in the Tuileries when a
 man stops her. I; is Boris. He tells her that he is
now a famous artist, rich and successful. He is married
té a Frenchwoman, Yvette; but in his heart he still
loves Anna. 'Comé away with me', he says. Anna refuses,
and Boris says that. he“will &o something terribie. At
'this‘moment, Yvette joins them. Boris tells Yvettetthat

Anna is his cousin from Moldenia, but Yvette does not

‘believe him.

ACT THREE

Anna and . . v e 4 s e m e e siaa s e & e e &

(Swan and Walter, 1984:119)
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APPENDIX IT

| PgEVIBﬂNG EXERCISES

ExErcISE 1, This selection is short and can be previewed very quickly.
After the title, read the italicized "lead in" and then read the sub-
- headings and an occasibnal\first sentence after the subheadings if
you need more information. Th{s should not take too much time. As you
preview the selection, write down five questions that you believe the
selection can answer for you. You can frame these questions by turning
the subheadings or Certain key phrases and sentences-into questions.
After you have written them, answer the five questions at the end of

the selection.

Remember these Steps:‘

1. Reéd:thevlead;in.
2. Read the subheadings. -
3. Occasionally read the first sentence after a
subheading. - | ‘f
4. Write down questions that you expect to be answered
by your complete reading.
5. Then answer the questions printed at the end of the
selection, using the information gained during your preview.
6. Time yourself in minutes and seconds, beginning with
the moment you start to read the title.
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Jhose Funny Things Your Body Does

Gooseflesh, &imples, yawning-they may
seem strange to you, but your body

knows what it's doing.

WHAT CAUSES "BUTTERFLIES" IN THE STOMACH?

Your body is often a road map of your emotions-blushing, goose-
flesh, and that quivering sensation in your stomach when you're
nervous or anxious are all psychosomatic reactions, States of emotional
" excitability bring on muscular contractions throughout the body,
resulting in genera]ized'tension. "Butterflies" in your stomach 1is
merely a Tocalized tension state, caused by muscle spasms in the
stomach and intestines, as well as an oversection -of hormones from
~the adrenal glands. At the same time, your hands may get sweaty and
'yOUr heart thump,. prbof again of the interconnection between the
body's-system.

WHY DOES YOUR HAIR TURN GRAY?

Scientists are still puzzling over this one. They know that
hair color is due to tiny pigment granules scattered along the inside
of the hair shaft. They also know that these pigments are produced by
~cells near the hair root, and are deposited in the shaft as it forms.
But researchers still don't understand the exact chemical process
that takes place in the hair bulb and causes the pigment cells to
stop producing color. Most people develop noticeable gray hairs by
their mid-40s, aithough a lucky few make it to their 50s with no
change in color. GeneraIYy,vbTOndes gray before brunettes. And,
contrary to numerous ghost stories, there is no scientific data to
show that hair can turn gray overnight (although rapid graying may
be the result of disease). Unfortunately, the process is irreversible.
Vitamins won't bring back that lost color, either.

-80~



WHAT IS A DIMPLE?

It's a shame that such a charming feature should have so
mundane a cause, but here are the prosaic facts: The skin is attached
to muscles underneath the surface, and some people have an extra point
of attachment, usually on the cheek. When the facial muscles contract,
they draw the skin up at that point, forming a dimple.'

WHY DO YOU GET GOOSEFLESH?

Remember the last time you stepped out of the shower into an
ajr-conditioned room? A chill passéd over your body, 1éaving your
skin rippled with 1ittle bumps. What happened? Once again, an in-
stantaneous reaction took place, triggered either physiologically
by the cold or psychologically by fear or stress. The autonomic
nervous system called into action a group of tiny muscles, each of
which is Tinked to one of the -millions of hair shafts all over your
skin surface. When theée‘musc1es,‘medica11y known as the erector pili,
contract, they»Tift the skin and hair attached to them. This closes
off the pores and blood vesse]s,'preventing heat 1oss. The result:
gooseflesh. | 4

CAN YOU REALLY BE‘"DOUBLE~JOINTEDT?

Boasting of their prowess, kids will try to impress their
friends by performing such astounding'feats,as twisting their thumbs
backward toward their forearms, or bending their fingers into grotesque
positions. But "dqub]ejointedness" is a misnomer-it's the 1igaments,
not the joints, that are responsible for these supple movements.
Joints (“articulations", as the medical books say) are the smooth
fibrous sheaths at the end of every bone. Lined with cartilage and
Tubricated by the sticky fluid contained 1n~sma11 sacs knows as
bursas, joints-due to their unique construction-permit a certain
amount of movement bdt also restrain us from moving in ways that
may cause injury. Ligaments, tough but flexible ropes of fibrous
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tissue, hold the joints together and thus support the skeletal system.
Because of their construction, some people's ligaments stretch more
than others, allowing for the increased agility that we have come to
call doublejointedness.

WHY DO WE YAWN?

Did yo ever notice that when you're exhausted, drowsy, or
simply bored, your breathing becomes shallow? Actually, your rate of
respiration slows, too. Under normal circumstances, most people inhale
and exhale 12-24 times a minute, bringing in 9-12 pints of air. But
this rate can drop as Tow as 7 or 8 times per minute, as it does
during sleep, for example. Although most people think carbon dioxide
is- "the bad guy" in terms of normalizing respiration (oxygen being
“the goodﬁguy"), it is actually the increased amount of carbon dioxide
in the bloodstream that brings our respiration rate back up to normal
- when it starts to slide. Nerve cells in the kespiratory‘qenter {in
the brain stem just above the spinal cord) are highly sensitive to
carbon dioxide. When there is too much of it in the blood, the.center
sigha1s the lungs or respiratory muscles to breathe deeper and faster.
At the same time, the autonomic nervous system {(which controls internal
organs, musc]es; and nerves without your’rea1izing it) signals the
facial muscles around the jaw to contract into a yawn, foréing you
to take anyextradeep breath. The combination of these two movements
helps eliminate the excess carbon dioxide. You could say that yawning
provides an added boost that nudges the respiratory process along.

Write the questions you gained by previewing here.
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Without referring to the selectiony answer the following

questions:

1.

Does the article appear to be based on research or opinion?
a. Research b. Opinion

It appears that information contained in this article was
gathered from:
a. Physcological studies b. Psychological studies c. Both

. Would this article most 1ikely appeal to the medically

trained or the general public?
a. Medically trained b. General public.

What type of information is given in this article?
a. Some reasons that our body behaves as it does.
b. Ways to control our bodily changes.

How is the article organized? .

a. Several fairly unrelated bodily activities are discussed.

b. A1l the bodily activities discussed have closely related
origins. '

For comparison, here are some questions you might have written

while previewing:

1.
2.

What kinds of bodily activities are associated with anxiety?
Can hair graying be reversed?

3. Is "gooseflesh” a psychological or physiological phenomenon?
4. Is “double-jointed" behavior quite abronmal?

5.

Does yawning have a psychological or physiological basis?

Did your questions differ greatly from these? Were your

-

questions answered in the article?

Now look at the time it took you to preview. You should have

been able to gain an idea of the article in a short time.

(Spache and Berg 1978:6)
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- EXERCISE 2:

Specific aim: To train the students to use the text on the back
cover of a book, the preface and the table of contents to get an

idea of what the book is about.
Skitt involved: Reference skiil.,

Why? It is often important to be able to get a quick idea of what
a book is about (e.g. when buying a book or choosing one in the
1ibrary). Besides, glancing through the book, the text on the back
cover, in the preface and in the table of contents give the best

idea -of -what is to be found in it.

You have a few minutes to skim through a book called The
Rise of the Novel by Ian Watt and you first read the few lines written
on the back cover of the boék, the table of contents and the
béginﬁing of the preface. What can you tell about the book after

reading them? Can you answer the questions that follow?

1. For what kind of pubTic was the book written?

2. The book fs about

reading eighteenth century
novelists ~ middle ages
literature in general nineteenth century

3. What major writers are considered in this book?

4. The main theory of the author is that the form of the first
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English novels resulted from:

the position of women in society
the social changes at that time

" the middle class

published by Penguin Books

In these studies of Defoe, Richardson, and Fielding,
Ian Watt investigates the reasons why the three main
early eighteenth-century novelists wrote in the way they
did - a way resulting ultimately in the modern novel of
the present day. The rise of the middle class and of
economic individualism, the philosqphical innovations of
the seventeenth century, complex changes in the social
positionvof women: these aie some of the factors he finds
underlying an age which produced the authors of Robinson
Crursoe, Pamela and Tom Jones.

’An(impdrfant, compendious work of inquiring scholar-
ship... alive with ideas... an academic critic who in
lively and suggestive detail is able to assemble round
hisAnovelists the ideas and facts among which they worker' -

V.S. Pritchett in the New Statesman

"This book is altogether satisfying within'tbé wide
framework of its qcheﬁé, and certainly a major contribu-
tion to the subjeét, inrsome respects the most brilliant

-.that has éppeared.
..s Every page of'Dr.’Watt’s admirably written book repays
study, as enlivening and enriching, the works the purport
of which we are too often inclined to take for granted' -

" The Times Educational Supplement

Cover design by Bruce Robertson
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Abbreviations

Preface 7
1. Realism and the Novel Form A 9
2. The Reading Public and the Rise of the Novel 38
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10. Realism and the Later Tradition: a Note 330

Index ’ 345

Preface

, In 1938 I began a study of the relation between the growth of
the reading public and the emergence of the novel in eighteenth-

~ century England; and in 1947 it eventually took shape as a Fellowship
‘Dissertation for St John's College, Cambridge. Two wider problems,

however, remained unresolved. Defoe, Richafdson, and Fielding were

no doubt affected by the changes in the reading public of their time;

but their works are surely more prbfound]y conditioned by the new

climate of social and moral experience which they -and their eighteenth-

" century readers shared. Nor could one say much about how this was

connected With the emergence of the new literary form without deciding

what the novel's distinctive Titerary features were and are.

5. The different chapters are arrenged - chronoTogica1Ty

- thematically
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6. What kind of influence did fhe 1iterature described in this book
have?
7. Does the book have an index?

8. Does the book have a glossary?

(Grellet, 1981:60)
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APPENDIX ITI

ANTICIPATION EXERCISES

EXERCISE 1:

Specific aim: To encourage the students to think about the theme of

the passage before reading it (psychological sensitizing).

Skills involved: Anticipation.

Why? One of the most important factors that can help us in the process
of.feading is the desire we have to read about a given subject. The
more we look forward to reading and anticipate in our minds what - the
text couiq hold in store for us, the easier it will be to grasp the
main points of the passage. In this exercjsé questions are asked
before the text is read to make the sﬁadents aware of what they know,

what they wish to learn about the topic.

Before studying a text about robots:

1. What is a robot?

2. Is there any difference between_a rpbotrand automation?
3. What can robots be used for? |

4. Do you think they can ever completely replace human

beings for some jobs? Which ones?
’ (Grellet, 1981:61)
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EXERCISE 2:

Specific aim
‘ Same as for exercise I but.a quiz is used
Skitls involved : - .
instead of questions.
Why? :

Decide whether the following statements are true or false.

a) The'first automatons date back to 1500.
b) fhe French philosopher Descartes invented an automaton.
c)'Tﬁe first speakjng automatons were made around 1890.
d) In the film Star Wars the most important characters
. are robots. '
'e) One miniature robot built in the United States can
imitate most of the movementé\of an aStronaﬁt ina
7 -space capsu]eraﬁd is only twe]Qevinches tall.
f)QSomé schools have been using robot teachers for the
.paét.fewryears.
g) One hospital uses a robot instead of a surgeon for
- minor operations. H‘ .
h) Some domestic robots for the home only cost 500 dollars.
.1).A'kobot»is used in Ireland to detec and.diéarm'sombs.

3) Sqmé soldier-robots have already been used for war.

What's your score?
PF it )T @ F fT eT 4T ¢)F b)T afF
You haVe'probably discovered that there'is‘qUite a lot you don't
know about robots. The following passage will probably tell yoe

some of the things you wish to know about them.
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The advantage of a quiz is that -it allows students to think
for themselves, to get involved, to commit themselves.-This can often
create the desire tb Tearn and read more effectively than simple
questions.

Starting with a quiz or questions doesnft mean that the answers
will be found jn the text. It is not a 'pre-questioning' type of
exercise in.which students are asked to Took for detailed information

in the text.

Here, the aim is simply to create the need and wish to read
as well as to familiarize the students with some of the ideas they

will come across in the text.

(Grellet, 1981:62)
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APPENDIX IV

SKIMMING EXERCISES

EXERCISE 1:

Specific aim: To prepare students to skim by asking them to recognize

the key sentences of a passage.

Skills involfved: Identifying the main point or important information.

Distinguishing the main idea from‘éupporting details.

Why: Training the students to recoghiie the key sentences of a text
is an essential preparation to skimming since it will.show them that
(a) one ;entence usually sums up the gist of each paragraph and

(b) this key sentence often appears at the beginning of each paragraph.

Here is the beginning of a short story by Ronald Dahl (The
Way Up to Heaven). Skim through it and underline the sentence or the
words that best sum up the main idea of each paragraph (the_key words

or sentences).
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THE WAY UP TO HEAVEN

AT her 1ife, Mrs. Foster had had an almost patho]ogica1.fear
of missing a train, a plane, a boat, or even a theatre curtain. In
other respects, she was not a particularly nervous woman, but the
mere thought of being late on occasions 1ike these would throw her
into such a state of nerves that she would begin to twitch. It was
nothing much - just a tiny vellicating muscle in the corner of the
left eye, 1ike a secret wink - but the annoying thing was that it
refused to disappear until an hour or so after the train or plane
or whatever it was had been safely caught.

It was really extraordinary how in certain people a simplie
apprehension about a thing like catching a train can grow into a
serious obsession. At least half an hour before it was time a leave
the house for the station, Mrs. Foster would step out of the
. elevator all ready to go, with hat and coat and gloves, and then,
being quite unable to sit down, she would flutter and fidget about
from room to room until her husband, who must have been well aware
ofrhér state, finally emekged from his privacy and suggested in a
cool dry voice that perhaps they had better get gOing now, had they
not?

Mr. Foster may possibTy have had a right to be irritated by
this foolishness of his wife's, but he could have had no excuse for
increasing her misery by keeping her waiting-unneceSSarily. Mind you,
it 'is by no means certain that this is what he did, yet whenever
they were to go.somewhéré, his timihg was so accurate - just a minute
or two late, you understand - and his manner so bland that it was
hard to believe he waén't~purpose]y inflicting a nasty private little
torture of his own on the unhappy lady. Ahd one thing he must have
known - that she wou]d'never dare to call out and tell him to hurry.
He had disciplined her too well for that. He must also have known
" that if he was prepared to wait even'beyond'the last moment of safety,
he could drive her nearly into hysterics. On one or two special ‘
occasions in the later years of their married 1ife, it seemed almost
as though he had wanted to miss the train simply in order to intensify
the poor woman's suffering.
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Assuming (though one cannot be sure) that the husband was
guilty, what made his attitude doubly unreasonable was the fact that,
with the exception of this one small irrepressiBTe foible, Mrs.Foster
was and always had been a good and loving wife. For over thirty years,
- she had served him loyally and well. There was no doubt about this.
Even she, a very modest woman, was aware of it, and although she
had for years refused to let herself believe that Mr. Foster would
ever conséious]y torment her. there had been times recently when
she had caught herself beginning to wonder.

(Grellet, 1981:67)

EXERCISE 2:

Specific aim: To prepare the students to skim by asking them to give

titles to short passages.

Skill invokved: Skimming.

Identifying the main point or important information.

Why? In ifself, this exercise is not entirely an exercise in skimming
since some of the passages will have to be read carefully in order

to choose an appropriate title. However, the students can be:
encquraged to do thé‘exefcise as quickly as possible to see how
quickly they can'uhdérstand the gist of each article. Also, it is

one way of drawing the students’ Attention.to the importance of
titles which are often sufficient to tell us whether or not the text

is worth reading from our point of view.
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Read the following articles as quickly as you can and decide

which title is best suited to each of them.

SHERLOCK HOLMES would be proud of Dorothy A LUCKY MEETING

Perry of Detroit, even though she tracked

'VIOLENCE IN DETROIT

down a remarkably dim robber. Losing her

handbag in a mugging. Ms Perry remembered A CLEVER POLICEMAN
that her purse held concert ticketsas well A GOOD DETECTIVE
as £40. She turned up at the show a few

days later with a cop on her arm-and sure

enough, the mugger was sitting in her seat

Daily Mail

JESUIT priests have been invited
back to China after 30 years'
enforced exile; the order's
Superior-General said yesterday. ’
Through the French embassy in
Peking it offered to reopen the
former Jesuit Aurora University
in Shanghai as a French—teachingt
medical school.

"They,séid they would welcome
back the former professors,"
Father Pedro ArrupeAsaid. "The
Jesuits would be happy to return,
and wish to serve China as they
used to during the last 400 years."
- Reuter.

The Guardian‘
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By Our Science Correspondent

Hundreds of people made 999 calls
to police stations throughout Britain
early yesterday to report a fiery meteor.
Many said they had seen a UFO.

P.c. John Forder,°who was in a
patrol car in the New Forest, feported
a glowing light with a long orange tail.
“After a second or two, it seemed to
. explode or disintegrate." It is thought
to have fallen in the sea off the Isle
of Wight,

About a million tons of meteoric
~rock-and dust land on the earth each
_year, They are part of the primordiai'
"debris from which the solar system was
formed some 5;000 million years ago.

The Daily Telegraph
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APPENDIX V

SCANNING EXERCISES

This section contains two sample exercises in order to give
an idea of scanning practice. They are preceded by questions that you
are to be answered as quickly as possible. It is assumed that, after
you have practicéd scanning for a whi]é, you can locate a fact or

figure from fifteen or twenty thousand words in a minute or two.

Follow these steps:

1. Note the time when you start the exercise.

2. Read tﬁe first ﬁuéstion at the beginning of the first
se]éctidn.

3. Scan, but do not read in the usual way, the paragraphs
that fo]iow to find the answer to this question. Let your eyes move
very rapidly over the séntences until you come to the sentence that
gives you the answer. Read this sentence. Check no further in the
selection.

4. Mark your answer to the question by circling the letter
preceding the correct response.

5. Repeat this process for each question. When you have
answered the questions for one selection, go on immediately to the
next; complete ai] questions to all selections.

6. Make a note of your finishing time.
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EXERCISE 1: .

STARTED . _ TOTAL TIME
- FINISHED -

Discoverer of the Stethoscope

Question 1. In what year was the first essay published describing
cardiac and pulmonary sounds heard through a stethoscope?
a. 1812. b. 1816 c. 1819 d. 1825

Question 2. What is medical diagnosis called that has as its basis
the 1listening for- sounds - produced by,the'body?
a. Auscultation - 'b. Audiology . c. Stethoscopy d. Encephalography

Question 3. Who was the inventor of the StéthOSCope?
a. Dr. Laennec b. Dr. Corvisart C. Dr. Pasteur d. Dr. Curie

. One spriné’day'in;1816; a'young Frenth physician-Rene Theophile
Laennec-was fe]axing in a Paris park. His duties as chief surgeon in
a_majbr Parisian hospital were heavy and he welcomed these periods
of relaxation. '

-~ He watched stroIling'coupies and'youngsters at‘play, and
then a hew7spund caught his ear. The more he listened, the more
significant became the,sound.rTwo chi]dren were tapping messages to
each other ‘from the opposite ends of a discarded hollow log.

The longer Doctor Laennec 1istened, the more his mind recalled
a similar sound-one from his childhood-when he used to watch the
thumping on Targe barre]s'by'men Who empToyed the method to determine
how full the barrels were. But now the sounds were magnified as he
listened to them through that-hollow Tog upon which the children were
thumping. He also vividly recalled a technique offhis former teacher,
Dr. Jean Corvisart, who thumped a patient's chest and listened
intently for the resulting sounds.

Doctor Laennec remembered the hollow log incident the next
time a heart patient visited his office. He made a makeshift tube
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from a piece of paper and listened. To his medically traihed ears
came the beating of a heart more clearly and distinctly than he had
ever heard one beat before. That Tittle paper tube and beating heart
gave the ingenious doctor a new idea.

He constructed a wooden stethoscope, and in 1819 he published
an essay detailing the information on all the cardiac and pu]monary
sounds he had heard:through the wooden stethoscope. And so it was
that Doctor Laennec ushered in an era of medical diagnosis-in the
field of "auscultation." Auscultation is the art of listening for
sounds produced in the chest, abdomen, and other parts of the body to
determine abnormal conditions. '

~But for Doctor Laennec's ingenuity, physicians of today still
might béAthumpinglthe chest and other parts of the anatomy and
listening for any dnusua] sounds which might indicate an abnormal
* condition. However, without the stethoscbpe as we know it, the
extensive examinations of today would be impossible.

CEXERCISE 2¢

CSTARTED ___ . TOTAL TIME
 FINISHED | |

The Téléphone

Question 1. The fkquénsy of a.vibration is described-by?
a. its pitch .- b. its Toudness €. the number of vibrations per second
d. its speed '

Question 2. Sound waves tfavel— : : '
a. 900,000"feet,per'm1nute b. one thousandth of an inch per second
c. 186 000 miles per second  d. 1,075 feet per second

Questlon 3 The early te]ephone employed-
a. amp}1f1cat1on of the voice b. steel organ reeds over electromagnets.
¢, the principles of harmony d. a very short circuit
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Question 4. Alexander Graham Bell was helped in his telephone experi-

ments by-
a. his knowledge of vocal-cord vibrations b. a great many assistants
c. his great manual dexterity d. his broad knowledge of

science

MECHANICAL VIBRATIONS

Your telephone rings. You answer it and the person calling
speaks to you. As you converse you are faintly aware of the wind
howling around the corner of your house and a street car rumbling
past. Somewhere in the distance a train whistles and in another part
of the house a door slams. -

Those sounds are vibrations-mechanical vibrations-that set
air waves to vibrating against your eardrum, which causes a message
to be transmitted to your mind. Each of them has its own number of
vibrations per second-that. is called frequency.

The motion which you give to the molecules of air when you
“speak is not like that of the wind where a multitude of air molecules
sweeps along. In a spoken word, or in any musical sound, the molecules
dance back and forth. First they advance, pushing against the eardrum,
and then they retire and the membrane of the ear springs back. Over
and over again this happens, hundreds and even thousands of times

every second. The higher pitched the voice of the speaker, ‘the higher
the frequency and the more rapid is-the dance. And yet it is a dainty
dance, for the weight of a snip of human hair only about one thousandth
of an inch in Tength would press as heavily upon the sensitive eardrum,

Sound waves do not travel very far or‘véky fast. Actually
‘they poke along at only.1,075 feet per second and the farther they
travel the more'faint'they'become. But when their electrical counter-
parts travel, as in-a.telephdhe ci?cuit,rtheir\spéed may be increased
as much as 900,000 times. Though they, too, weaken as they travel
-along, they may be amplified at,inter?a]s and repeated with practica]]&
the same clarity and tone as when they were spoken, no matter how far
they have traveled.
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Alexander Graham Bell was able to invent the telephone
because, as an expert in instructing the deaf, he had extensive knowl-
edge  both of vocal-cord vibrations and of the operation of the
human ear. His interest in the electrical transmission of speech grew
naturally out of his broad knowledge of acoustics and his experiments
‘with an invention intended to send several telegraph messages at one
tie over a single wire. This "harmonic telegraph", as the called it,
utilized strips of steel organ reeds mounted so that they would
vibrate over electromagnets.

(Spache and Berg 1978:54)
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