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ABSTRACT

The aim of this study is to provide a written self-
access aid for the students in the English Language Teacher
Training Department of Gazi University. After stating the
purpose of the study in the introduction chapter, the study
stresses the learning theories and some abproaches in
language learning in the second chapter. The third chapter
explains the characteristics of thé studé@s and the 1earning

~conditions in the department. The fourth chapter deals with
" the written language skills and features of written language.
Tﬁe fifth chapter gives the definition of a self-access aid
and includes the application of the existing material. The
conclusion chapter offers some suggestions for the written
self-access aid to be more successful. This study has four
appendices, the first two provide lists of the grammatical
points included in the grammar books available in the.
departmental library and in the Learnign Resource Center.
The third appendix is the questionnaire given to the
students of the department. The fourth appendix contains

three sample compositions of the students.
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I. INTRODUCTION

I.1. BACKGROUND TO THE STUDY

This study concentrates specificly on a written
self-access aid for the students in the English Language
Teacher Training Department of Gazi University. This

institution has always been iﬁportant in the field of

‘~;training foreign language teachers. To keep up with the

latest trends in language teacher training, the institution
is.trying to renew itself and to train ideal language
teachers. Since the government policy puts great weight
upon training language teachers, this institution will

keep its importance and continue to supply numerous

language teachers in Turkey.

The English—Language Teacher Training Department
consists of students who have different educational
backgrounds._Therefore, some problems emerge during the
training of these students. In order to tackle their
-proB]eMs and to provide them with an efficent program,
it is important to give them necessary materials in their
learning environment. For this reason, a written self-
access aid will be presented to serve as a useful source

for students. . , T. C.

Yiksekogretim Yuruln
Doklimantasyon Merkezi



1.2, ProBLEM

Students come to the foreign language classes with
different goals and interests. Their attitudes and feelings
toward education are also varied and effected by several
variab]e;;such as their own personalities and backgrounds,
those of their classmates and teachers, the curriculum and
the methods of teaching. Since a particular strategy can-
not be efficient and their learning styles are not the same,
there exist a lot of pkoblems inilearning the target

language.

It is a general comp]ainf that students always have
fdifficu]ties in practising and reviewing thé.material they
Tearn in the classroom. According to the questionnaire (see
appendix III) which was held among the students in the
Enjlish Language Teacher Training Department of Gazi
University, students cannot find the necessary materials or
enough exercises to support their learning. They need extra.
study hours guided by a self-access material or by a teacher"
outside the classroom. In order to help the students achievé

their goals, their problems should be taken as follows:

First of all, some of the students do not have enough
proficiency in English so they are not able to follow the
courses and when they compare themselves with their superior
classmates, they feel isolated and very'passive during the

class hours. These feelings create the necessity of studying



more but they cannot find extra materials. Moreover, they
‘are not used to individual studying, and they are accustomed.
to spoon-feeding. In addition, some of them admit that they
have never been to a library and they have never tried to

go to the Turkish American Association or Turkish British
Association in order to participate in social actiyities such

as conferences, exhibitions and films.

Secondly and also as a continuation of the first point,
the students do not feel involved and do not consider
themselves as conscious and successful learners. This is
because of the lack of motivation and mostly of not knowing
hpw to learn. They must be aware that they can learn some-
thing by themselves as well as with a teacher. Their success
:;depends mainly on studying reagularly and long enough and

as well as on the access to the right materials.

Hence, a self-access study unit is needed to improve
their study habits, and to provide them with the appropriate

material.

1.3, PurPoSE OF THE STupY

This study aims to provide a written seif-access aid
for the students in the English Language Teaching
Department of Gazi Educational Faculty. This written self-
access aid includes ljsts of topics to be covered and file

numbers for each access material. The recent approaches and

(73]



techniques in foreign language learning require a lot of
materials to practise the target language botﬁ inside and
outside the ¢1assroom. My concern will be with 'the students
who need further help outside the class hours. The self-
access aid will be available in their learnihg enviroment
.and will provide an opportunity for them to study on their

own.

Their self. study will be independsat and they will
decide what, when and how Tong to study. In addition, the

aid will motivate them instead of discouraging them.

The self-access material will be presented according
to the principles of cognitive theory. The learners'
individual capacity of comprehending and learning will be
stressed and the role of learners' mental process will be
mentioned. The self-access material will be prepared for
‘the students who can understand what they are learning and
what they are being asked to do. New materials should be
organized to relate them to the knowledge that have already

been learned.

.4, ScoPE oF THE STUDY

This study aims at pointing out the related disciplines
and the the underlying theories for a written self-access

ﬁid. The problem to the study presents the inadequacy"

of the material for the students to.apply when necessary.

The purpose of -the study..is to provide a written self-access
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aid for the students in the English Language Teacher

Training Department of Gazi University.

The second'qhapter'introduces the language learning
theories including the behavioristic and the cognitive
psychologies. Not only the language learning process is
thoroughly explained mentioning the differences between
L] and LZ’ bqt also the approaches to language learning are

studied.

The third chapter deals with the background, the level
and the needs of the students in the department, the learning
.'.Jccnditions of the present sitdation, and the faci]ities offered

to the students.

The fourth chapter offers a general view on the
language skills with emphasis - on the features of written
language. Besides; the role of grammar in written lTanguage

is mentioned in detail in this chapter.

The fifth chapter presents explanatory parts including
the definition, importance, preparation, and application of’

the written self-access aid.

Finally, in the-conclusion chapter, some suggestions

of how to develop the existing self-access aid are made.



11. LEARNING

2.1, THeorIES OF LANGUAGE LEARNING

Learning is undérstood as a process by which
individuals chance in a positive way in many'respects. This
~éﬁdnge may be a result of experience or praét{ce and it
may be also under the influence of envfronmental factors
jncluding teaching.- The success of the learning process can
: be verified when the individual becomes to know something

or to do something'that he did not know or do before.

According ;o Chastain (1976:77), Tearning should be
meaningful and it sﬁou]d be understood by the learner and |
.Hé.can refate'to his‘prévious knowledge. The acquisition |
of n?w,behaviOr or new kngw]edge mainly depends,on.hdw the

‘individual perceives the task or material to be Tearned.

Finocchiaro and Bonomo (1973:11) state that the
learner brings to the task of learning an innate ménta]i
capacity. He brings his-pérception of relationsnips and
his unconscious-fﬁrmu?ation of the 'ruTéS" resulting from
his discovery of the'strycture and organization of new
material and from his.perception of its relationship with
known~material.AThe'terml“percéption“ here can be explained

as sensory experience. For learning to be efficient



perception must also be meaningful.

On fhe other.hand;'Ingram (1975:218) claims that
learning takes place in.a formal or informal learning
situation. In a formal learning situation, there is also
a teacher besides,thehlearner. The teacher determines the
goals, finds and arranges the appropriate materials,
presents them to the learner in different ways, gets the
1eafnér'to make various activities and evaluates his
performance. The learning of any language skills such as

writing,can be given as an.example of this type learning.

However, informal learning can be achieved whenever
an individual enlarges his knowledge or his repertoire of

skills by himself. During this process, the learner is not
thought in a systematic way according to a specific plan

or predetermined goal. Usually, the legrning of one's

-

first language occurs informally.

Besides, the aforementioned concepts of learning, Stern

~points out the importance of learning in terms of psychologys:

"In a wider sense, learning is also
iméortant ‘to general and theoretical
ésychology,'because the ﬁsychologist

~is particularly interested in the

'“interélay of stabilifyAand change
in man, and learning is a general
cbnceét which refers to the modifica-

tions and adaptations of organisms to’
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their environment " (Stern, 1983:304)

The analysis of learning became a major theme of
psychology and the interest in learning phenomena arose
in order to show its practical applications. Therefore, the
psychological study of the learning process became to be
considered very closely related to learning. The two most

important ones of these psychological studies will be

stated.

2.1.1. BEHAVIORISTIC PSYCHOLOGY

This approach viewes learning as a mechanical.process
of conditioning, not as a mental process where the mind
:is the center of learning. Pavliov and Watson maintained
that the learning process consisted of formation of
associations between stimuli and responses. But, in later
yéars, Skinner added a new dimension ‘to the approach by de-
emphasizing the importance of stimuli, and emphasizing
the "consequences" that is, tﬁe stimuli that followed

the responses. (Brown 1980:19).

Behaviorists claimed that learning would result
from reinforcement either positive or negative. Skinner
defined the notion of réinforcement as repetition of
a certain action that'1gads to a result. If the action
recurs more frequently, the result will be positive but

if it is not repeated then the result will be negative.



According to Behaviorists, learning consisted of
some kind of conditioniig. The most important factors in
conditioning behavior are stimuli and reinforcements
which determfne the resposes to be learned. This condition-
ing is known as mechanistic approach to learning. The steps

of learning are as follows;

a) specification of desired behavior
b) minimal steps in learning

c) active response to presented stimuli

d) immediate reinforcement. (Chastain, 1976:109)

The psychology of learning according to this
3approach, therefore, is a phenomena which does not consider
the conscious planning, the intentions and internal
processe§ of the learner. Because the effectiveness of

this learning theory depends mainly on experiments made

by the use of animals, so the learning issue in laboratory
experiments is not the same as the classroom learning aﬁd
human learning could not be conditioned in the same way

as in animals.

2.1.2. COGNITIVE PSYCHOLOGY

A new trend of thought oﬁ learning was developed by
the Gestalt doctrine. This new perspective had put great
emphasis on inﬁate organizing principles in human berceptibn,
cognition, sensorimotor skills, Tearning, and even in

social conduct. According to Hilgard and Bawer, Gestalt



psychologists were mainly interested in "perception" and
in "problem-solving process", They claim that minds are
innately disposed to search out patterns and to organize
stimuli in the environment into patterns. They suppose
that the rules of organization in perception shou]d‘be

applicable to learning.

"Learning was viewed as a secondary,
derivative ﬁhenomenon of no sﬁecial
intérest; what was learned was a
éroduct of and determined by the
laws of ﬁerceptual organization;
what was §erformed deﬁended on how
current ﬁroblem solving processes
analyzed the present 31tuat10n and
made use of traces of past experience"
(Hildegard and Bower, 1975:252)

- On the other hand, learning should be meaningul.
"Meaningful 1earn1nq“ means the mind processes the informa-
t1on to be learned by organizing it into meaningful chunks,
by relating it to information already in the mind and by

storing it for future use. (Chastain, 1976:135)

David Ausubel points out two types of learning
including meaningful 1eafn1ng and rote learning. He explains
rote learning that it involves those items héving Tittle
or no association with anything in the cognitive structure
in the mental storage. As apposed to meaningful learning,

the materials are separate in the cognitive structure in

10



rote Jlearning., But as new material enters the cognitive
‘field, there is always a relationship with the relevant
previous knowledge in the mental storage in meaningful

learning.

In cognitive psychology, princib]es are based on
human learning activities and it is claimed that human
beings learn meaninful material by a process of categorisa-
tion and hypothesis formation to construct rules for

remembering.

The significant distinction between rote and
‘meaningful Tearning becomes evident when we understand
the fact that meaniqfu] learned items have greater retention

than rote learning.

According to the cognitjve approach, the learner is
no more considered to be a 'mechaﬁic“ who always memorizes
and repeats the necessary items as in behavioristic
approach. On the cphtrary,‘fhe learner is wegarded as @
human with cognitive capacity. This capacity enables
him to relate new material to his 1ife experience and
previous knowledge making use of some learning procedures.
Therefore, learned material would have space in the long-
term memory span and would not be forgottenvin a short

period of time.

11



2.2. LaNcuace LEARNING

Nobody knows exactly how people learn language,
although a 1ot of research have been done into the
subject. The scientific study of language has always been
considered as a major point both by linguists and
psychologists, but our knowledge about language learning is

still incomplete.

It is obvious that language learnine has a close
relationship with psychology and many language learning
approaches depend on some basic principles of different
psychologies. Linguists, forntheir part, wanted to
- co-ordinate their linguistic studies with those of
psychologists. These thoughts led to establish a common
_basis of discussion on language in order to develop a quy

of common theory and to study research issues.

According to the research in learning a language,
the first task for the learner is to overcome the ‘
disorientation and difficu]fies’that describe the early
stage of contact with the new language. Then, it is
necesséry to build up, cognitively and affectively, a
new reference system and a system of meaninas. This phase
will help the the learner to develop a sense of familiarity
and a feeling for right/and wrong in language use. Finally,
the Tearner acquires the capacity to use the language

creatively that is, to be able to communicate and to be

12



able to think in the second language. {Stern; 1983:398)

The aforementioned process of learning a language
can be considered briefly as a kind of natural syllabus
in four steps; the form of the second language is learnt
in the first step. Duming this stage, the learner is
precccupied with the language as a system and communication
is strictly limited. The learner is depeﬁdent and he needs
help both in learning the system and in using it for
communication. Then, meaning becomes attached to the form
in the'second stage. If the learner feels confident enough
" to use the 1gnguage for his own purposes; he becomes
independent and reaches freedom in communication. Later, the
B qumunication capécity can be developed and eventually,

he can use the language creatively.

In additiﬁn to this language learning process,

' Bralystok postulates three stores at the knowledge level
in his model of second language learning. The first one
ca11ed.“other knowledge" consists of the Jlearner's

first language and all the other information that he has
about Tanguages in general. The second and third stbre
contain the target language kiiowledge. Some of this
knowledge includes grammar rules, vocabulary knowledge

and so on. (Stern, 1983; 407)

The implicatidnsAof these previously mentioned aspects
of Tanguage learning will be discussed below when we are

dealing with approaches in Tanguage learning. Before going

13



on with further discussions, it is necessary to explain
the difference between first language learning and second

languaée learning.

2.2.1. FIRST LANGUAGE LEARNING

A child has an inborn capacity and he is equipped'
with complete physiological and neurological systems to
acquiré patterns and basic elements of language. Language
is acquired under pressure of the child's need to
communicate his understanding about his environmet in
which he is‘growing up. In order to communicate, he uses
different strategies and he tries to find more sophisticated
means of expressing himself and to make himself better
understood. In early chi]ﬂhood, it is possible for him to
listen to the language most af the day over a period of five
or six years and in his environment, the main contribution
comes frém the people to provide him language models and

to be present and responsive at anytime.

_A11 that is required for the child is to have
sufficient command of language. However, it is unusual
for a child to learn the forms of the language in this type

of setting. The formal and direct teaching of the forms s} las-

gfgutiich does not take place in the contextof interaction
with parents 'has been shown to work for children more

successfully.

14



If a child is in a favourable environment for language
development, he can master as many rules and patterns as his
memory span and cognitivé ability permit. But if he is not
yet ready to learn, he doesn't accept them. After acquiring
some basic elements, he begins to generate correct forms
of language and within this period of time using his
creativity, he produces more complex patterns of language
and’uses appropriate utterances in appropriate situations

.in order to communicate.
2.2.2. SECOND LANGUAGE LEARNING

There is a difference between learning one's first
Tanguage and learning a second language. A second language
ig often learned in an environment in which it is not heard
outside the classroom;»Allen {1975;288) states that second
1ang§age learning consists of both simple and complex
learning, starting with the easy aspects of language and

understanding the abstract rules.

The structure of second language 1earnihg process
is mainly determined by'géneral cognitive abilities and
varies from persdn to person. On‘the other hand, the speed
or success of second language 1earning process is determined
by social and psychological conditions of the learner and
his environment. It can be pointed out that research into
second language learning is more compléx than research

into first lTangquage learning.

15



According to Els and ethers (1984:69) this complexity
s a result of the following factors. The first one is about
first language ski}}s and institutions and their roles in
learning second language. As a second factor, they talk
about the natural environment in which first language
learning takes place, on the other hand second language
learning can take place in various learning conditions.
Therefore, they are anxious to know if this situation still
allows for a general theory of second language learning.
Lastly, they state that second language learning is never as
successful as first language learning. Then, they ask what are the causes

of failure in second language learning.

After stating the difference in second language
learning, there is another important point which is the
distinction between "second" and "foreign" language
learning. The distinction became popular in discussions
on language questions after World War II. In recent years,
the term "second language®™ has been applied for all types
of non-native language learning but these two terms are
usually used instead of each other. It can be observed that
a "foreign" language may linguistically be closely related
to the first language, on the other hand, a "second"
language may be linguistically quite unrelated to the first
language. In conclusion, we can say that in order to avoid
discussions on this matter, it would be much better to use

L2 lTearning or L2 learner instead of these terms.

16



2.3, APPROACHES IN LANGUAGE LEARNING
2.3.1. THE AUDIO-LINGUAL APPROACH

It is very important to note that the audio-lingual
approach bases itself on principles from a theory of
linguistics, that is structuralism on the one hand, and on
a learning theory, that is behaviourism, on the other. The
influence of structuré1 Tinguistics on language teaching
can be stated briefly with the following priﬁciples. First
of all, a language is a set of habits and it is speech, not
writing. Secondly, languages are not the same, they are
different, and a language is what its native speakers say,
it is not what someone thinks they should say. (Celce Murcia

1979:18)

On the other hand, behaviorism, the psychology
of this approach interprets language learning in terms of
stimuli and responses; conditioning and réiﬁﬁntement. The
goal is to develop in the learners the same types of
abilities that native speakers have. In order to achieve
their goal, it is advocated that they should learn the
second language without referring to the first language
system because it has no use to make comparisons between
the mother tongue and the target language since all
languages are different. The desired.skills are acquired
by setting up -teaching-learning situations in which students

are conditioned to give correct responses. The four language

17



skills are taught in this order; listening, speaking,
reading, writing. Spoken forms are stressed rather than
written one and audio-lingual classes center around oral
practice. A lot of dialogs are used in order to present

a new material and these dialogs should be memorized.

In order to teach pattern, it is not necesséry to give any
explanation. The students practige the patterns before
having the structure explained to them. There are iﬁtensive
mechanical drills and mimicry and memorization (mim-mem).
Since form is more important than meaning basic units of
practice is presented in a complete structure, then to be

_repeated and substituted until responses become automatic.

The repetition process is extremely important because
it is believed that if a Fesponse is not repeated and
reinforced, it cannot be learned. Any substance of language
can be better learned if it is repeated as many times as
possible. As long as a learner makes correct responses, he
can be reinforced and as a result he will learn the
subje;t but it is also possible for tﬁe learner to produce
incorrect responses. In order to prevent student errors,
“their responses are reinforced by supplying.the correct

reply or the praise or punishment.

According to the behaviorists' view, imitation is a
strong contributing factor in the language learning process.
As a consequence of imitation, structures or words which

occur frequently in %he_language of the environment will

18



be learned by the student, To arrive at a good level of
language proficiency, reinforcement is needed. Furthermore,
learners should develop new target language habits in order
to overcome the mother tongue habits. This is achieved by
habit formation which enables the student to respond to
language stimuli and to produce language accurately and

promptly.

Like the other methods and approaches, the audio-
Tingual approach has also both good and bad sides. It
ignores one of the most important aspects of language
Tearning that is creativity. Moreover meaningful learning
‘or mentalistic concepts such as consciousness are neglected.
It rests on experiments with animal training which are not

very related to human learning process.

2,3.2. THE COGNITIVE APPROACH

This approach is an outcome of the reaction against
the audio-lingual theory and teaching, and new directions
have been taken by cognitive psychq]ogists and transforma-
tional—generative linguists. According to cognitive
psychologists, the mind has an important role in acquiring
new information. They believe thét learning is under the
control of individuals., The emghasis is on the internal,
mental processés of the individuals and their contributions
to ledrning, that is, they consider the individual as

central in learning. Moreover, the cognitive theory emphasizes

19



the perception of experiences and organization of knowledge.
The mind is considered as an active and determining'féctor
in the acquisition and storage'of knowledge but it 1is not

a computer. It organizes the material into meaningful chunks
and it relates them to information already contained in the
learner's conginitive structure and this material is kept
for future use. The material must be meaningful in order

to be eff?cient in the learning process. Such a viewpoint

of learning is known as mentalistic. (Chastain 1976:133)

On the other hand, Chomsky's ideas caused to rise
a new theory in linguistics and that is called transforma-
tional, generative or transformational-generative (T-G)
Tinguists. Chomsky explainé that their linguistic theory
is mentalistic because it is concerned with discovering a
mental reality underlying actual behavior, He makes a
fundamental distinction between two linquistic abilities;
the first one i¥s competence, the language user's
knowledge of his Tanguage and how language works. The
second one is performance, the actda1 and observable use

of language in appropti#ate situations.

Apart from these twp abiiities, Chomsky talks about
an inborn language acquisition device which dnables the
speaker to make hypotheses about the structure of his
language. These hypotheses are tested until the speaker
internalizes the rule system which will enable him to

use the language. Speakers can generate infinite numbers

20



of utterances by the help of their knowledge of rules of
grammar, but these utterances are not neccessarily
grammatically correct., If speakers want to arrive at
grammatical ﬁtterances, they have to employ transformational
rules. By the help of these generative and transformational
rules, speakers draw out what {s in their competence and

put it to actual use in their performance. In addition to
Chomsky's concepts mentioned above, Dell Hymes drew attention

to some other new concepts such as cummunicative competence.

According to Hymes, the individual is taught only what
is relevant to his needs and the acquired knowledge is
activated in actual language use enéouraged to be creative
in generating infinite possibilities of language use in
order to transform their knowledge into appropriate forms
and to adopt or eliminate them through a process. For this
reason, it is necessary to supp1y~different exercises and
activities that will enable learners to express their 1life

experiences, thoughts and emotions.

Since learning is not considered as habit formation,
but as a cognitive process, teachers provide exercises and
employ techniques that require information processing on the'
learner's part. The learner must be convinced that the
knowledge he will acquire by different techniques and
exercises is worth knowing that it will be valuable in his
life in the future as well as at the present time. The new

concepts are given in contexts related to learners present
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and past life expergences and interests, It is maintained
that the written language skills (reading and writing) and
the spoken language skills (listening and speaking) have
equal importance; however, teachers usually start with
receptive skills (listening and reading), and then go to
the productive skills (speaking and writing) in actual

classroom practice.

To conclude, we can say that this approach has
added a new dimension to language learning and teaching;
but we cannot consider it perfect in every aspect because it
is impossible to find an approach or a method which is
" completely adequate in learning and teaching of foreign

languages.

2.3.3. THE ECLECTIC APPROACH

Things have changed a great deal dufing the last
20 years, with the development of learner-centered
approaches in language 1éarning and teaching. New methods
have appeared, each claiming to be the best suited to the
individuals' learning process, but Tlanguage teachers did
not need to take sides with behavioristic or cognitive
approach or any'of them because no single approach or

" method can cope with all the needs of all learners.

The eclecticists suggest an approach that allows

the teacher to select among a variety of approaches, methods,
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techniques, and elements best fitted to the needs of a given
class at a given time. It is up to the teacher, to choose the
best according to what he knows about the mixed-ability
students he has in his class and about their various needs
and attitudes toward different activities or tasks. An
eclectic teacher tries to get the best techniques of all

the well-known methods and approaches and he is also

ready to take new techniques which enable him to insure
successful teaching. He is always against useless, harmful
and unnecessary forms of study in his classroom procedures.
Therefore, it should be the aim of all the teachers to

adopt their methods according to the changing objectives of

-the day and to the types of students.

To conclude, it can be §aid that there are and will
be as many methods as the number of teachers and eclectic
teachers need new ideas for keeping lessons varied and
interesting. Furthermore, eclectic teachers need to be
energéti;. imaginative and willing to experiment in oder

to be successful.
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11I. STupents AND LEARNING Coworrrons

3 .1, THE PRESENT SITUATION OF THE FACULTY

Gazi Educational Faculty is the oldest teacher training
institution in Turkey. In 1982, all the teacher training
colleges were converted into faculties by the Higher Education
Council (YUK). The education period was three years before

;1982 in Teacher Training Colleges. Later, they became
'i facu1ties and the period of education became 4 years. Now,
é teacher candidate should study at least four years to get

a B.A. degree.

The major aim of the faculty is to train qualified

h item of the Fundamental Law

teachers. According to the 45t
of National Education, the following qualities are required of
graduate teachers; first of all, they must have general
knowledge of tbe worid. The second point i§ that they must
have covered studies in the field of speciélization and

the third point is that they must have covered studies in

pedagogy.

All the‘departments of the faculty try to do their
best to train ideal teachers. The graduates of the faculty

are expected to work asf?/teacheeéin different secondary
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education schools, They take an examination which is held
by the Ministry of National Education in order to get a
post and work in state schools. On the other hand, they

can easily find a place in private highschools or private
education companies. In short, we can say that 80 % of the
present teachers are the graduates of Educational Faculties
and among them, Gazi Educational Faculty has the most
important role and it is always appreciated as the best

teacher training institution.

3.2, THE PRESENT SITUATION OF THE DEPARTMENT

Apart from English, the foreign language department
has French, German  and Arabic sections. A1l the sections
train language teachers, but here the focus will be on the

English Language Teaching department.

The program which is followed in the department

stresses language skills in the first two years. The main’

language skills such as Reading, Writing, Spoken are taught

to imprdve their‘i”f competense in the target language. In
. e .

the last two years, the programﬁétresse@{more academic

courses, such as linguistics, methodology and semantics.

Besides English courses, a very high percentage of
Turkish-medium subjects are also taught such as
‘educational courses and history courses. In addition, Turkish

language courses are also studied in order to make
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comparisons between the structure of the target language

and mother tongue,

The students of the department are also taught

English and American literature.

3.2.1. THE PROGRAM OF THE HYIGHMER EDUCATION COUNCIL

The program which has been followed in the English

Language Teacher Training Department is prescribed by the Higher
Education Council. The courses and their hours per week
in the program are shown as follows. (The course titles

fol]owedrby (T) are studied in Turkish).

FIRST YEAR

COURSE TITLE HOURS/WEEK
Term 1 Term II

English Grammar ........cccevuenn. 4 4
Reading ........... eeenscertanannn 4 4
Speaking ..... ecesctesaesaataneanns 4 4
"English Composition ......... Ceaeas 3 3
Phonetics «.oovveenncenonnerennnenns 2 2
Turkish Grammar (T) et 2 2
Translation into Turkish .......... 2 2
Translation into :English .......ccvvean.. 2 2
Turkigh Language (T) ............... ceeean 1 1
Introduction to Education (T)...... ceesaes 3 : - 3
Atatiirk's Reforms {T) ....... cececeenveaas | .‘]
Music, Fine Arts or Sports {T) ...........°1 | 1

TOTAL 29 29

26



SECOND YEAR

COURSE TITLE * HOURS /WEEK
) - Term I Term II
English Grammar ........ Ceeeeaaen 2 2
Reading ....... Ceetseserasesans e 3 3
Speaking ....iiiiiiiiiiiiiiatnanaan 4 4
English Composition .......... ceeea 2 2
Structure of English .' ........... .o 2 2
Translation into Turkish ....... ces 2 2
Translation into English .......... 2 2
History of English Literature ..... 2 2
History and Geography of England
and America .......... e ceeenn 2 2
Psychology of Education (T) ....... 3 -
~ Turkish Language (T) .......cc... .o 1 1

_ Atatiirk's Reforms (T) ........ ceeen 1 1
Music, Fine Arts or Sports (T) ........... 1 \ .1 -
TOTAL 7 24

THIRD YEAR

English Grammar ............ 2 . 2 2
English Composition ........... eee. 2 2
Introduction to Linguistics ...... . 3 3
Translation into Turkish .......... 2 2
Translation into English ....... o 2 2
History of American Literature 2 2
History and Geogréphy‘of America
and England ...........c.... ceeenn .2 o 2
‘Contrastive Analysis : B
of Turkish and English ,......... .o 3 3
Selections from American and

- English Literature ............. e 3 3
Testing in Education (T) ....... .e. 3 -
Turkish Language (T) ......... ceeee 1 1
Atatiirk's Reforms (T) ....... cevene 1 1
Music, Fine Arts or Physical ‘ ]
Education (T) .....c.vvvivnnnn ceenas 1 1
TOTAL 27 24



FOURTH YEAR

COURSE TITLE ’HOURS/NEEK

Term I - Term II
Translation into Turkish ....... 2 2
Translation into English ..... .. 2 2
History of English and
American Literature ............ 2 2
History and Geography of
England and America .......... . 2 2
History of the English Language. 2 ' 2
Semantics ...ttt 2 2
Selections from English and
American Literature ..... ceseees 3 : 3
Administration in Education (T). 3 ‘ _
Supervising in Education (T) _ 3
Methodology ....c..... w4 3 -
Practice .veveiveeeeeenannconans - one month
Turkish Language (T) .......... 1 ’ 1
Atatlirk's Reforms (T) ........... 1 ' 1
Music, Fine Arts or Physical
Education ......cieinveen ceeenans 1 1
TOTAL 24 214 one month

3.2.2. THE CURRENT PROGRAM

According to the needs of the students, some changes
have been made in the Higher Education Council's program.
The Council allows the faculty to make the necessary
changes in the program, but not more than 20 % of its
original form. Therefore, there have been some changes in
the total.hours of some cburses in the previous program,
for example; in the first and second year, the translation

courses were dropped. Instead, the hours of grammar courses
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were increased to six for the first year and to five for
the second year. Another change was about the methodology
course, In the third year, this course has become four
hours per week and in the fourth year, a whole day a week
ijs spared to practice the methods that the students

have learnt. The other changes and the courses and their

hours per week are as follows;

FIRST YEAR
COURSE TITLE HOURS/WEEK )
) Term I Term IT
English Grammar ........cccceenen see 6 6
Reading .....cvveeevvacns e — 5 5
Speaking .....cciiiiiaiartrnccannas. 4 4
Writing ....c.ceveeenns . i . 3 -
Phonetics ........... .t . 2 1 1
Turkish Grammar (T) ..oveevvenevnnnns 2 2
Turkish Language (T) .......c... deas 1 1
Atatiirk's Reforms (T) ....coveeeennn 1 1
Music, Fine Arts or Physical
Education (T) ........cc0vvun ceeenn 1 -1
 TOTAL 24 24
SECOND YEAR
English Grammar .......cccieneeennns 5 5
Reading ........... .o e teessencan 4 4
Speaking ........ciii it ceeee. B 4
English Composition et esssesensensen 2 2
Structure of English .......:.. 4 2
History of English Literature ....... 3 3
History and Geography of
England and America ........ccecnen.n 2 2
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Turkish Language (T) <aeeaananansa } 1

Psychology of Education (T) ...... 3 -
Atatirk's Reforms (T) J..... . .00 1 1
Music, Fine Arts or Physical
Education (T)...ivvvereninnvnnenaas 1 . 1
Programs and Procedures in
Education ........ciivivinnncnn EEE 3
TOTAL 28 28
THIRD YEAR
‘COURSE TITLE HOURS/WEEK
Term 1 Term II
Methodology......co it ennenns 4 4
. Lontrastive Analysis of
Turkish and English ....eevenenn.. 2 2
Introduction to Linguistics ...... 3 3
Selections from English and
American Literature .............. 3 3
History of England and American
Literature ......ciiiiiieennennans 2 2
Translation into Turkish ................ 2 2
‘Translation into English ........ceuun. . 2 2
English Composition...........covnaenn.. 2 | 2
Turkish Language (T) ...... Ceeeaaans 1 1
Atatiirk's Reforms (T) ......... . ... 1 1.
Music, Fine Arts or Physical Education (T) 1 1
Testing and Evaluation (T) ....... 3 -
Technology of Education (T) ......_ - 3
TOTAL 26 26
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FOURTH YEAR

COURSE TITLE. . "HOURS/HMEEK.

~ Term I Term II
Methodology/Practice «....eeeeesun.. 4 One day

every week

-History of the Eng]fsh Language ... 2 2
Linguistics ..vivneerenennenens ceess 2 2
Selections from English and
American Literature .......... ... 2 3
History of English and
American Literature ...... B 4 2
Semantics ..... ceecean ceeeen ceeasen - 2
Translation inte Turkish .......... 2 2
Translation into English ..... S 2
Supervising in Education (T) ....... 3 -

" procedures in Education (T) ........ - 3
Turkish Language (T) .....cceivennnn 1 1
Atatiirk's Reforms (T) ........ ¥ ooy 1 1
Music, Fine Arst or Physical
Education (T} ....coieiiiiiaine.. 1 1
TOTAL e 2l

As it is mentioned before, the current program
provides a system to teach the language adequately in the
first two years and then to study more academic courses in

the last two years.
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3.3. THE STUDENTS
3.3.1. BACKGROUND OF THE STUDENTS:

The students of the English Languace Teachér Trainina Lepart-
ment of Gazi University are graduates of different high
schools all over Turkey. These high schools can be divided
into fwo groups; Turkish medium high schools and Eglish-
medium high schools. The greét majority of the students in
the department come from Turkish medium high sghoo1s which do not
have adequate.. foreign language teaching programs and
qualified teachers and where the number of class hours to
study English is not enough. (Genéral]y 4 hours per week).
In Turkish medium high schools, the facilities such as language.
1aboratories and language teaching materials are restricted,
but the situation is quite different in state or private
Enalish medium h{gh schools. In these schools, most of the
courses are taught in English and a lot of‘language teaching
materials are used, These schools are also equipped with
| language laboratories and videos which give students the
opportunity to listen to the tapes and to watch events in

their social contexts.

It can be said that these English medium high schools
are the best foreign ianguage teaching institutions among
secondary schools, of course, the graduates of these schools
have better performance in the foreign language departments

of universities compared with students who come from other
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state high schools,

According to the results of the questionnaire which
was held among the students at the English Language Teacher Training
Department, 60 % teacher of theltrainees are graduates of
state high schools, 22 % are from state English medium high
sthools: and 28 % are from privéte English medium high schools.
The answers to the question about how long they have been
involved in learning English vary from zéro'to fourteen

'years. Not only their educational backgrounds but also their
levels of English differ a great deal. In addition, most
of the students in the department could not find an

apportunity to go to any English speaking countries.

In short, we can say that the difference in the
background of the students affect their performance during

their studies in the department.

3.3.2. LEVEL OF THE STUDERNTS

The Eng]i'sh Language Teacher Training Departmert of Gazi
University take in students who have scored the
lowest on the university entrance examinations whereas
the language deparimehts of other universities take in
students who have higher scores and some of them offer a
preparatory year before students start the four-year
program. Among the newcomer students, it can be easily

noticed that there is a level difference and they do not
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have the same language knowledge because 6f their backgrounds,

The level of the students varies according to their secondary
education schools; of course the graduates 6f state or private
English medium hiagh schools have better proficiency :in
English than others. In the first year, there exist a great
problem concerning the students who come from Turkish medium

high schools.

These students have an obsession that they would not
be successful, On the other hand, the private or state
English medium high school graduate§ do not show much effort
to pass the courses, but at the end of the first or second
“year the poor students catchup with their English medium

high schools graduate friends.

Another point that draws attention in terms of teachers
is that they have difficulties to balance the level of the
studeﬁts, especia11y in the first year. The teachers try to
do their best to mqtivate and encourage the students who

are unsuccessful, so some of these students show an improvement

and same others fail or leave the faculty.

3.3.3. NEEDS OF THE STUDENTS

'According to Mouly (Chastain, 1976; 86), there is a
hierarchial classification of human needs proposed by
Maélowf Maslow states that the individual has a hierarchy

_of needs to be satisfied. There are physiological needs
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at base Jevel, then the needs for security, self-esteenm,
achievement, love and finally the need to know and to

understand.

Some physiological needs do not affect students very
-much in terms of learning a foreign language, here the emphasis
will be on the students' basic needs that play an important

role and fulfill to achieve their destined goals.

When we consider the courses that the students study,
we see that both structural and functional courses are based
on the assumed needs of the students. Structural courses are
primarily concerned with what the students need to know
about the structure of the target language, on the other hand,
the functional-notional syllabus considers the student's

communication needs as the main point.

In the second case mentioned above, the question is
how the communicative needs of the students are to be
determined. It is assumed that the best way to determine
the students' needs s to ask the students themselves. The
questionnoire which was held among the students at the
department partly aims to reveal their needs. In fact, a
questionnaire on students' percieved needs is a good start
but cannot supply all the answers since the questions that
the student will answer are determined with certain
assumptions. It is obvious that the students' responses may

not provide sufficient information because not all students
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can tell us a clear idea about what they would like the
language course and the learniné environment to provide.
But basically, their specific education needs can be listed

as lack of written practice, as to express their own

ideas by writing. and as communicatioh in terms of written 1anguage.
A1l these neecds can be easily seen in their compositions, even some of
the fourth year students at the department have a lot of trouble to
express themselves. Some of the compositions which were
written by the students are taken as samples in order to

emphasize their mistakes. (see Appendix 1IV)

Additionally, the students are not able to write
a petition or any kind of letters such as a thank you letter

They are not able to fill in an apnplication form either.

In orde¥ to cover all the needs of the students, we
should suppT& the necessary materials for them. But it 1is
a fact that this task cannot be accomplished in a short
peripd of time because the levels and needs of the students
are not homogenous in terms of their backgrounds. I believe
that it is required to find solutions which will provide
them with a chance to practise thefr written language by

themselves. Some suggestions will be made in the following

pages to, the needs of the students.
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'3.3.4. STUDENT VARIABLES

_ In most school situations, students are grouped
together in classes without considering individdal.differences.
Two students at the same age may differ in many respects,
including intelligence, personality, self-concept and
motivation for language and Tlearning styles. There are also
many more social and cultural factors that effect students’

language learning. Now, these variables will be examined.

Intelligence is the ease of learning new structures
and skills, but it is a fact that not every student has the
:same amount of intelligence. Differences in intelligence
affect the speed at which students can progress in the
Tanguage and furthermore we can see a definite_difference
in the way individuals employ their intelligence as they

approach learning situations.

Another variable which is related to intelligence
is persona]it&. It has an important influence on learners'
abilities, goals and interests. Differences of personality
such as self-confidence and anxiety affect sfudents'

adoptation and their individual work in the classroom.

We can consider the next variable, Self-concept, as
a basic component of one's personality. It affects how an
individual thinks and feels, accokding]y it reflects one's

performance and expectations.
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If a studént has a good or a positive se]f—éoncept,
he will achieve more in ﬁis studies and he Qi]l be sure
about his ability to deal with other peop]g and with His
environment. Whereas the student who has a negative self-
concept is insecure in his relationships with others and he

is not able to cope with his learning situation.

Among these vqriables, 1perhaps the most essentiaj
one is motivation. It can be defined as a kind of internal
drive that encouragés the language learner to participate
in the language learning process. In other words, it is a
way to encourage learners to take part in the learning *
activities as much las possible using a lot of techniques
and materials cpnsfdering tﬁeir goéls, needs, values, and
ﬁhysical.enVironment.

Motivatfon is usually understood as fun, games or a
bag full of tricks, but it is not. We cannot say that it is
a cure-all fbr every difficulties and probliems that learners
encounter, furthermore, it cannot turn all of them in the
. same way because:they cannot be motivated equally well at the

~

same time,

Motivation should be considéred as a drive that
students must hdve in order to get a positive attitude
toward Tlearning a foreign lTanguage. It is easy to claim
that a Tearner will be successful with the proper motivation.

Such claims are of course not incorrect because many
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experiments and countless studies in human learning

have shown that motivation is an important key to learning.

There are two types of motivation; Integrative motiva-

tion and instrumental motivation.

An integrative motive 1is employed, when a learner

wishes: to integrate himself within the culture of the second language

group, and wants to}become a part of that society.

Instrumental motivation refers to motivation to

- aéquire a language as a means for achieving instrumental
éoaJs; such as reading technical material, furthering a career,
translation and so forth. If a person learns a language for
‘some specific purposes, he has this kind of motivation. The
learner thinks that it is going to be useful to him in some

way.

It is obvious that people who have integrative
motivation learn better than the others, but each learner.
may be activateﬁ to participate by any or all types of
motivation. In oder to get and maintain high motivation,
both cognitive and affective social variables should be
considered, since motivation is an outgrowth of them. The
following chart about a general model of learning motivation

will be useful in order to understand this point.
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A General Model of Learning Motivation

1. Needs and Exbectations
(Internally or externally produced)
' Teacher intervention:
- (i) Identify, assess and
: traslate the learner's needs
into skills to be developed
in order to meet his expecta-
tions.

of the nature and scope of

|

l

I

: (ii) Help students be aware

' 3

their needs and expectations.

v
.. 2. Motivation
¥ - " (Desire to act, a psychological
state reflected in learner's
attitude towards the learning process.)

|
!

!
|

Teacher intervention:
Create a motivating atmosphere
by making the learner aware of
| the relevance of the syllabus
| to communicative needs and real-
! ‘1ife situations.
3. Lear#ing-Activity

(Linguistic realization which
satisfies communicative needs
and expectations)

] Teacher intervention:
| Help the learner focus on a

| specific type of learning

| activity which; (i) considers
’ the most efficient means of

| reaching the end; (ii) takes

| into account individul
I learning styles; (iii) involves

N the learner in the process.

4. Fulfillment of a Specific Goal (Peterson, 1986;26)
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3.3.5. AFFECTIVE FACTORS

The affective domain“is very important in governing
an individual's success in second language learning. The -
pfocesg of learning a second Tanguage is one that involves
a fota] commitment from the learner because a total
intellectual and especially emotional response is necessary

to send and receive the messages of language.

The affective domain refers to the emotional side of

‘N'human behavior and includes a variety of personality factors,

) "féélings about the learners and their learning environment.

Their interest and curiousity, acceptance of classroom routine
and rules, task orientation are basic factors that affect

their social emotional involment in the learning environment.

It appears to some extent that unsuccessful lTanguage
learning can be explained by affective blocks of different
kinds. Therefore, it is important to understand those affective
factors that either facilitate or hinder second language
learning. Thén, it is necessary to learn how such factors
may be controlled within learners and help them construct

new ways to be successful.

3.3.76. FACILITIES

In this section, the facilities that are present in the

English Language Department will be stated. These facilities
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jnclude the departmental Tibrary, the Tearning resource
center, language Jaboratories, classroom situations and

materials that can be used both by teachers and students.

333.6.1, The Departmental Lihrary

In general, thé libraries are considered as learning
places where students can find the necessary reading materials
such as books, reference materials and periodicals to study
in their leisure time outside the classroom. Unfortunately,
our departmental l1ibrary lacks to offer all these materials.
The available books in the library are out of date and they
iére in disorder. It is not possible to find periodicals in
%he.library which are very important for students and teachers
who nged information not available in books. Although, the
vlibrary is not compeletly satisfactory, the student can make
use of it by taking any kind of reading materials and by

using the 1ibrary as a quiet place to study their lessons.

3.3.6.2. The Learning Resource Center

This center was opened :in February, 1987. The main
function of this center is to provide for students material
to supplement the classroom activities and to enrich their
classes. There are different sections in the centre to offer
referenée materials, course books, Tinguistics and literature
books. It is well designed and is a great source for both

students and teachers to obtain materials. Students can enter
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it and study there and they are allowed to check-out books.

3.3.6.3. Language Laboratories

There are four language laboratories in the department
which are equipped and can be used in spoken lessons, but

they are not regularly used. On the other hand, they can seat
twenty or twenty five students but our spoken classes consist

of at least thirty students.

3.3.6.4. Cclassroom Situations

It is suggested not to have more than 20 students in
-"the modern language teaching classrooms, but the classrooms
in. the department are the corridor type and have nearly

fourty seats. There are more than 35 students in each class.

3.3.6.5. Lack of Materials

When we consider the situation of the students, we can

easily see that they are badly in need of material to use in
their learning activities and to practise or to improve'théir-
language skills. The situation is not different in terms of

teachers, they cannot even .find available visual aids to use

in their classes.

I believe that our new learning resourse center will

be a great source to fill the gap.
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3.3.7. PRACTICE

As it is mentioned before, the first two-year teaching
progsam which is followed in the department is an intensive
course covering all Tlanguage skills. There are three main groups
that follow this program in the first and second year.

Group 101 :35 students Group 201 :35 students

Group 102 :35 students Group 202 :35 students

Group 103 :30 students Group 203 :35 students

In‘tﬁis‘sectioﬁ only the desériptions of the courses which

are related to written language skills will be given.

English Grammar; This course is taught sixhours/per-
week in the first year and five hours/per week in the second
year. The general aim of this!course is to give learners
information about the usage of English and to give them a
- foundation for writing and speaking accurately. The course
starts at the sentence:level, then it continues with more
subtlé and complex stfuctures. The points which are~taught
during the lesson are supported and reinforéed by the use
of different types of exercises. In the first year, “English
Grammar in Use" written by Raymond Murbhy and in the second
year,"Advanced English Practice” written by Gravér and
"Modern English" written by Marcella Fraﬁk are studied as

course books.

"Reading; This course is taught five hours per week in

" the firsp year and four hours per week in the second year.
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It is carried, out in two ways as intensive reading which
aims to familiarize students with different strategies of
efficient reading and extensive reading which aims to improve
their fluency in reading and to give them pleasure in
reading. Intensjve reading should be in the form of silent
reading and involve various exercises about guessing of
vocabulary, finding out major and minor ideas and so on.
Skimming and scanning techniques are used_during the activities
in the classroom. But, extensive reading takes place mainly
outside the class and students are assigned for extensive
reading and outside reading is followed up by discussions

and clarifications in the class.

"Authentic Reading"l by Catherine Walter and "What
the Paper Say" by Geoffry Land in thelfirst year and "Reading
by A11 Means" by Dubin and Olshtain, in the second year
are studied as course books. Short stories, novels and plays

are also used for intensive reading.

Writing; This course is taught three hours per weef
in the first year and two hours per week in the second.
The general aim of this course is to enable students to
write accurately and to express tbemse1ves in a cohesive
and coherent way. In order to give students ideas before
writing tasks, some texts and visuafs which are related
with the topic are read or seen and discussed in the class.
The course starts at the paragragh level. At the elemantary

Tevel an awareness of detecting and writing main ideas and
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how they are supported are to be given also, Within the
class time, students deal with everyday wfiting activities
such as filling in forms; writing postcards and note;. In
the second year, writing tasks are still guided but the
emphasis is on more advanced writing such as description,
ﬁarration and argumentation. The planning and organization of
writing is emphasized as much as the content and accuracy.
Students are evaluated on cohesion, coherence, content and
accuracy in their written production. As course books,
“Intermediate Coﬁposition Practice Book I-II" are studied
in the first two years. These books are also supported by

supplementary writing activities.

After we have given the descriptions of all these
courses,‘l would Tike to mention that the lack of activities
out of the classroom affects students' learning. If
the students encounter a difficulty during the lesson,
fhey do not have enough courage to ask the teacher their
questioh, therefore. they go out of the class with some
unsettled points in their mind. In order to find the solution,
students should go to.a library or should ask for help,
but the fact is that they are not in the habit of going to
libraries, if they are; this time they do not know how to
make use of the materials that are avaikble in their
envigwmnments to subport their learning. So it is really
very difficult for them to study independently out of the

classroom.

46



IV. WRITTEN LANGUAGE SKILLS

4.1. LANGUAGE SKILLS

The aims of language teaching courses are usually
defined in terms of four skills. These skills are speaking,
listening, eeading and writing. Speaking and listening
are said to relate to language expressed through the
aural medium énd reading and writing are said to relate
to. language expressed through the visual medium. Besides
this representation, these four skills can also be expressed
as active or productive skills and passive or receptive
skills that is, speaking and writing are said to be active
or productive skills whereas listening and reading are said
to be passive or receptive skills. In order to clarify these

notions, we can express them in a diagram as follows.

productive/active' ! receptive/passive
aural
medium ... . . .- s - speaking : . Listening
visual
. medium . N writing .. .. reading

(Widdowson, 1978;57)
The four language skills are based on the same 1anguage'

system which is acquired in a series of operations. In this
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procedure, receptive skills are put into operation before
productive skills, then it is logical to assume that passive
skills precede the active skills in the language learning
process. In other words, listening comprehension precedes

and serves as a basis for speaking and a similar relationship
exists between reading and writing. It is obvious that the
student's knowledge of syntax, semantics,and phonology in
listening is activated to produce speech and it is again the
student's knowledge 6f syntax and semantics in readinag that
is activated to produce written communication. Therefore, we
should consider the language skills as a whole because they
are inter-related with each other. So a foreign language
“teacher should never neglect one of the four language skills,
"although a certain one of them might be given special importance
from timé to time according to the goal of the immediate

subje;t.

Now, it is necessary to make a distinction between
the four skills in terms of oral and written skills or oral
and written language. The listening and speaking skills can
be regarded as oral language, and the reading and writing

skills as written language.

11,2, FEATURES OF WRITTEN LANGUAGE

It is claimed that spoken language is used more than
written language and has a wider range of functions, It may

be reasonable that speaking is a more common activity than
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writing, and listening (to speech) more common than reading,
but this kind of quantitative statement is not par£icu1ar1y
helpful. We should assess them as the two forms of language
which fulfil different kinds of function. The two forms of
language are not in free variation that is they cannot be

be used instead .of eachother. It is true to say vthat

the situations which call for oral language are not the same

as those which call for written language.

The whole burden of the communication falls on
Tinguistic elements in written language because there are
certain araphological devices such as punctuation, capitaliza-
'“tion and so on. We can say that written language has to make
use of the language system in such a way as to compensate
for the absence of the variety in linguistic elements

available in speech situations. (Allen and Corder: 1974:164)

- It is said that written language is more complex to
comprehend and to produce because more complicated structures
and a lot of vocabulary are used in written language. This
may be one of the main reasons that makes an advanced art
learn to write well. Written language contains fewer signals
for the same meaning and it can be considered as less
redundant than oral language because some linguistic aspects
such as tone of voice,stresspatterns, Junctures and intonation
contours are absent in written language. Furthermore, written
language contains many signals to meaning which are comp]ete]y
lost whgn the message is presented in oral language. (Rivers
and Temperley: 1978:7)
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Written language is more complex than spoken language,
sen tences are longer and there is more use of subordination
than coordination. Written language uses more noun répetition
and fewer pronouns than spoken language. Written language is

more elobrated while spoken language is more abbreviated.

As mentioned earlier, the lexical and syntactic
structures that are desirable in written language are not
typically part of a learner's oral reportoire. Therefore,
we should provide learners with much practice to improve
this grammar in order to become capable writers in the target

.1anguagé.

- - Now, it is necessary to mention the reading and
writing skills because the main focus of this study is on

written language which also includes these skills,

.3, READING AND WRITING SKILLS

Reading is one of the four language gki]}s which helps
students to get meaning from printed or written material.
The reading skill requi}es a,passﬁve knowledge of vocabulary
and structure of the language. On the other hand, when we say
"writing", we mean primari]y the carefully guided marks on
paper. The writing skill implies a knowledge of the
conventions of the written code that is, it needs the
precision and nuances which derive from a thorough

understanding of the syntactic and lexical choices the
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language offers,

For many learners, writing is a difficult skill to
acquire not only in the target language but also in the mother
tongue. So, it should be kept in mind that written

communication consists not only of grammatical accuracy but

also of comprehensibility and originaiity.

The reading and writing skills are often called the
literacy skills because these skills are not acquired as part
of the natural process of learning one's first language.

First of all, an individual learns the speech skills, then

he learns the literacy skills at a later stage in the

nhative language. This sequence is also used in foreign
'Tanguage courses as; listening, speaking, reading and writing,
but in the foreign language situation, the individual has
already become literate in the native tongue.:For this

reason, the aural-oral period is sometimes skipped.

When we compare written communication to oral
communication, we can see that there is usually no contact
between sender and receiver beyond the written page in written
communication. Therefore, we can say that the reading and the
writing skills operate independently. In spite of the
independence, there is a certain amount of mutual reinforce-
ment between the two skills at the initial stage. The writing
skill helps reinforce the reading skill, when the begfnner
learns to discriminate letter shapes and to recognize graphic

environments.
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wFinal]y, we can say that the two skills grow apart;
the reading skill gains importance in some courses especially’
in EFL courses, on the other hand, the writing skill is of
greateruimportance'in ESL courses. It is obvious that the
ability to write is particularly important for{people who
need to use the target language as a medium through which

to learn other subjects.

4,4y, AcTIVITES ASSOCIATED WITH WRITTEN LANGUAGE
It is reasonable to think of speaking and listening

as reciprocal aspects of the one basic activity of talking,

. but reading and writing cannot be considered as reciprocal

.éctivities in the same sense. In most written discourse, we
cannot see any inter relationship between reading and writing
because they are not typically reciproca]'aétivities in the

same way as are speaking and listening.

" Thys, we can say that what is written does not directly
depend on a previous reading activity and a particular act
of writing is not necessarily encouraged by a particular act

of reading. (Widdowson: 1978; 61)
It is stated that learning the rules and usage of

written language can be reinforced by writing out examples.

In addition, it would be much better to épply the rules in
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new contexts because it would be helpful to develop awareness.
of the abstraction and to control its graphic manifestation.
Writing things out helps with the organization of material

to be held in memory and clarifies rules of points of
uncertainty. Therefore, the writing activity fulfills a very
important function at.this point because it helps the learner
practise the new language structures while providing him or

her with writing experience at the same time.

In order'to plan and to prepare a series of activities

‘ ,5for written language, we can follow a method that begins

“with controlled initial activities. During this initial
period, the task is to fill in blank spaces in sentences,
because the sentence is a useful unit for préctising new
language structures. In the next step, the types of exercises
typical of the stage are answering questions, describing
pictures and events, using elements introduced as grammatical
structures, and making up new sentences. This stage enables
students to control to the point where they are free to
expfess their own ideas. Eventually, the Tearner is required
to reach a certain degree of competence in order to produce
further written langquage in the last stage. For example,
learners acquiring active knowledge of the simple present
tense should also bé required to unite a paragraph of

connected sentences using the simple present.

The goal of tbe previous activities should be to

hé1p learners to differentiate oral and written language.
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~As a result, we can say that it is necessary to include
grammatical exercises and the study of samples of written

language to develop awareness of its characteristics,
4,5, Te RoLE oF GRAMMAR IN WRITTEN LANGUAGE

Foreign language teachers, especially teachersbof
beginning and-intermediate classes, spend a considerable
part of their time teaching grammar but many of us have
very limited. knowledge of the role of gramhar in Tanguage
. .teaching. When we éonsider.that we have dealt" with a certain
.'typé of learner and with specific objectives, the role of
grammar can be expressed increasingly more important or less
important depending on a number of learner variables and
intructional variables. First of all a learner who has to decide
what he wants to say or write and how he is going to say or
write something in the foreign language.will face a
complicated problem to choose appropriate material. Furter-
more, he will need to know something about the potential .of
the language system as a whole. At this point the inter-
relationships within thé language system need to be ;1arified

by a systematic grammatical presentation.

In some cases, the level of students should be also
kept in mind, while discussing the role of grammar. For
example, at an earlier stage it might be more appropriate-
for learners to acquire their kndw1edge of grammar by

a process of induction supported by paftern practice and
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the observation of language in use, On the other hand,
more advanced learners need to have access to a grammatical
description and terminology which will enable them to get

acquainted with language structure. (Allen and Corder, 1974:72)

Secondly we can mention instructional variables in
terms of the role of grammar. The issue:is whether accuracy
of form is more important or less important for the'objectives
of the course. If we take the productive skills, especially
writing, into consideration, the accuracy can become an
important'coﬁcern. In the receptive skills, it is usually

" distracting and irrelevant to emphasize grammar.

For this reason, it is wiser to relate writing

activities to the acquisition of language structures.

The final factor to consider is the learner's need.
If the learner's immediate goal is survival.communication,
accuracy has less value; on the othé% hand; if the 1earnef
wants to function as anmacademic, a diplomat, or a business
executive, then a high degree of accuracy is essential.
(Celce-Murcia: 1985:1~4). Since accuracy.is an important
concept in written language, various types of grammar

exercises should be provided in order to have a high

degree of it.
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4,6. GRAMMAR FXERcISE TYPES

Under this heading, we will iconsider multiple-choice
exercises, fill-in-the blank exercises and the cloze
procedure for the inductive exploration of particular problems

of grammar.
4.6.1. MULTIPLE~CHOICE EXERCISES

A typical multiple choice grammar exercise will look
1ike the following;a) Circle in the margin the letter -
corresponding to the correct form to complete the following

sentence when A:does, B:have, D:is, D:no extra word

1. They_____never seen snow. A B C D
2. Why. that man following us? A B C-D
3. Who always comes late to classroom? A B C D
4, Yhere __ your father work? A B C D
5. —___ you driven that caf before? A B C D

This exercise forces students to think about the various
rules for the use of the auxiliary in the sihp]e present,
present continuous and present perfect tenses. They must
understand the whole sentence and the implications of other
parts to be able to select successfully. This format
provides a usefui.mechanism for students in individualized

prcgrams‘to check their mastery of certain concepts and
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- their readiness to move on.

b) Read the following sentences carefuITy: Circle in
the mafgin the letter corresbonding to the tense or to the
tense and aspect of the verb that you would use to complete
the sentence when A: simple past, B: past continuous,

C: present perféct, D: past perfect.

1. If he ___the lesson, A B C D
(understand)

he would explain it to us.

2. Her family. _ in England eight months. A B C D

(Tive)
when I first met them.
3. That's the best theatre I____this year A B C D
(see)

4. While we for the bius, we saw an accident. A B C D

(wait)
5. She discovered that she her wallet. A B C D
(1ose)
6. They married for fifteen years. A B C'D

- (be)

This is clearly a review exercise since it requires
comparative knowledge of the use of the simple past, the
present and past herfect, aﬁd the past continuous verb forms.
When doing this exercise, students will also i1l in the
appropriate .forms of the verbs in the blanks. The exercise
tests knowledge of the functiohing of the language‘system,
not ability to prodﬁce the forms required. As it is

contrusted, it is useful as an objectively corrected test of
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cognitive assimilation of the rules,

¢) Circle in the margin the letter corresponding to the
most appropriate completion for the following sentences

when A:back, B:along, C:through, D:out, E:off, F:up.

1. You are going to get—___ _the bus
at the second stop. A B C D E F
2. If I lend him money, I will never

. ) A B C D E F

get it
3. Although they were close friends,
they did not get . A B C D E F

4. The meeting went on late, so
| I got..___as soon as I could. A B C D E F
5. I 1iked the first part of the book,

but I cannot get_______ it. A B C D E F

In this exercise , the number of items is not
equal to the number of choices. This is one way to avoid
sélectibn'by pure elimination procedures. Another way is to
write the items so that some of the choices are éppropriate

for more than one item.

d) Choose the most appropriate response to the
following questions:
1. Can you change a dollar?
A. That's quite enough
B. I think so.
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C. Fine, thank you,

D. I heard it's very funny,

2. How do you want your hair cut?
A. That's one dollar
B. Don't make it too short
C. Keep the charge.
D

. 1 hope you are next

In this type, the student may be asked to select the

appropriate response in a particular situation.
4.6.2. FILL-IN THE BLANK EXERCISES

This type of activity must demand of the student
understanding of the complete sentece and careful thought.

The purpose of this type can be achieved in various formats,

a) Read the following sentences carefully and write
in the blank the most appropriate past-time form of the verb

in the margin.

wait .. ¢ .17-She for me when I arrived.

buy 2. Yesterday my brother ~ me a new shirt.

G e i,

understand 3. They talked very fast, but I everything.

leave 4. 1 told him that they __the school already

be 5. 1 think you in this place long enough,
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In this exercise, the students must first look
carefully at all indicators of time relatonships in each
sentence. Then; having selected an abpropriate verb form,
théy must take decisions about this particular verb and

its auxiliary.

At the intermediate and advanced.leve1s fill-in~the-

blank exercises can become very demanding as in a mixed,

overall structure test with no guides to the blanks,

b) Complete the following sentences appropriately

as indicated by the clues in the sentences.

1. He is dinterested..___  music.

2. They do not understand — ——you mean.

3. I knew she arrive the next day.

4, Did they suspect the man. : béing a spy?
5. Let's §o out for a walk, we?

c) The fill-in-