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ABBREVIATIONS AND CODES
ABBREVIATIONS:

e GPS-The Global Positioning System

e MFSP-The Ministry of Family and Social Policies

e N/A-Not Answered

e NPEDO-The National Provncial Education Director Office

e OECD- The Organisation for Economic Co-operation and Development
e SES-Social Economic Status

e TURKSTAT- Turkish Statistical Institute

e UN-The United Nation

e USA-The United States of America

e UNCRC-United Nations Convention on the Rights of the Child

e UNICEF- United Nations International Children's Emergency Fund
e UK-The United Kingdom

e UN-The United Nation

CODES:

e Al-Ertugul Osman Gazi Secondary School

e A2-IMKB Secondary School

e A3-Osman Gazi Secondary School

e Ad4-Alparslan Secondary School

e Ab5-Karatay Secondary School

e A6-Tatlicak Secondaary School

e C-K-Stand for respondent Gender, which is an answer from a Girl,
e C-E- Stand for respondent Gender, which is an answer from a Boy.
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11-15 Yas Arasi Cocuklarin Ebeveynlik Modellerine Bakis Ac¢isi: Konya Ornegi

ibrahim James TEMBA

Sosyal Hizmet Anabilim Dal

YUKSEK LISANS TEZi / KONYA-2019

Literatiir incelendiginde ebeveynlik modellerinin ¢ocuklarin bakis agisindan degerlendirildigi
calismalarin olduk¢a sinirli oldugu goriilmektedir. Bu arastirma c¢ocuklarin bakis acisina genis bir
sekilde yer vermektedir, 6zellikle ebeveynlik modelleri, disiplin ve ceza stratejileri konulart dahil
lizerindedir. Bu nitel aragtirma yaklagimi ¢aligmasi, 11-15 yaslar1 arasinda ebeveynleri veya vasileriyle
yasayan 107 cocuk flizerinde yapilmistir. Veriler, aciklayici arastirma yontemleri, yani odak grup
tartigmasi ve anket kullanarak toplandi. Ancak toplanan verileri tematik olarak analizi kullanilmistir.

Bulgular, ¢cocuklarin ebeveynlerinin kendilerini fiziksel olarak cezalandirma haklarinin kétiiye
kullanildigina dair farkindaliklarinin, ¢ocuklarin evin iginde siirgiin edilme gerekliligi konusunda genel
bir fikir birligine yol agmasi gerektigini gostermektedir. Kurallarin kendilerini glivende tutmak igin
gerekli oldugu konusunda hemfikir olsalar da, ¢ocuklarin ebeveynlerine bagimlilig:r biiylidiik¢e
azalmakta ve bazi ¢ocuklar aile i¢indeki ¢ocuk haklarinin dogasi hakkinda daha az net bir sekilde
goriinmekteydir. Dahili GPS'li cihazlarin kullanimi ve nerede olduklar1 hakkinda sorular sormak
ebeveynlerin ortak izleme bir yontemiydir.

Sonug olarak Calisma, ¢ocuklarin Konya'da yasayan Tiirk ailelerinin ebeveynlik anlayisina
katildigint agik¢a gostermektedir. Cocuklar kendilerini ebeveynlerine gore daha alt bir pozisyona
koymakta ve ebeveynlerin giivenlik ve refah ile ilgili davranislarini kontrol etme ve izleme hakkini
onaylamaktadir.

Anahtar Sézciikler: Ebeveynlik Modelleri, Cocuklarin Bakig Agisi, Cezalandirma Stratejileri
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Children’'s Perspectives between the Ages of 11-15 on Parenting Models: Konya
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Regarding that, the studies that explore children’s perspectives on parents and parenting
models are quite limited in Turkish literature. This research discusses the children perspective in a broad
way on matters affecting them specifically on parenting models, discipline and punishment strategies.
This qualitative research approach study was conducted on 107 children that are living with their parents
or guardian between the ages of 11-15years old. Data were collected through exploratory investigation
methods namely focus group discussion and questionnaire. However, the collected set of data were
thematically analyzed.

The findings show that children awareness of parent’s misuse of their right to punish them
physical has to lead to children’s general consensus to the need of its banishment within the house. Even
though they agree the rules are necessary to keep them safe, the dependency of children over their
parents decreases as they grow older and also some children were less clear about the nature of children
rights within the family. The use of devices with inbuilt GPS and asking questions about their
whereabouts was the common monitoring ways by parents.

In conclusion, the study’s findings show the clarity of contribution that children will have to
adult’s understanding of parents and parenting models within Turkish families that reside in Konya.
Also, children clearly place themselves in a lesser position to their parents and approve the right of
parents to control and monitor their behaviour related to safety and well-being.

Key words: Parenting Models, Children Perspectives, Punishment Strategies
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1. INTRODUCTION
1.1.  Background of the study

The growth in diversity for family composition has, continuously, been
experienced for quite some decades now in a Turkish community. Child marriages
between the girls aged 16-17 has dramatically decline among the legal marriages to
%3.8 in a year 2018 unlike 2014 which was %5.8 (Turkish Statistical Institute 2019).
On the other hand, according to Turkish Statistical Institute, fertility rate has decreased
to %1.99 in 2018 from %2.38 in 2001 and %3.08 in 1990. Besides, the institute has
projected to increase by %2.11 in 2020 (Turkish Statistical Institute 2019).

However there is a notable linkage between later age marriages with the
decrease in fertility rate. The general improvement of access to higher education for
women, sudden uprising of globalization, majority of people live in moderate poverty
line, constant growth of unemployment rate among the youth in Turkey, all these can
be counted as a reasons contribute to the growth in marriage at a later age; greater

number of people remaining single.

Smaller family sizes, “TURKSTAT’ also revealed that the average household
size shrank to 3.4 in 2016, down from 3.7 people in 2012 (Turkish Statistical Institute
2017). This is another challenge to the Turkish people for they are, sooner or later, be
the minority in their own country within next generations (Gonder 2017). The former
Prime Minister Recep Tayyip Erdogan seems to be certain this will happen. In May
2010, he warned, “If we continue with the existing trend, the year 2038 will mark
disaster for Turkish people.” He also said in 2013, “One or two children mean
bankruptcy. Three children mean we are not improving but not going backwards either.
So, I repeat, at least three children are necessary in each family, because our population
risks ageing,” (Roberts 2015).

There are no notably changes in traditional family among the Turkish society,
and the cohabiting as a family unity is negligent within Turkey (OECD 2011). National
average for parental divorce increased to %10.9 in 2018 compared to previous year
(Turkish Statistical Institute 2019). In comparison with its European neighbors,

Turkey has a very low divorce rate. According to Eurostat data from 2017,



Luxembourg, the Czech Republic, Spain and Belgium have divorce rates of over %50
whereas Portugal has the highest divorce rate of %64.2 (Eurostat 2019).

Even if the prevalent father’s role as the provider in a family remain constant
in Turkish community, the stance of the involvement of fathers with their children has
tiny changes. The reposition is to the notion that put more prominence on father’s
contribution within the family to care-giving and to improve their involvement
emotionally with their children, from that common notion of majority that treat fathers
as provider and authority figure. The fatherhood involvement has been impacted
greatly by the education status of a mother and the support gained from his spouse and
family (Akginar 2017).

Family models and patterns may vigorously be influenced by the continuous
changes of family’s setting or context, consequently mirrors on the psychological well-
being of a child. Thus, awareness of the experiences of children with parenting patterns
Is both precious and essential due to the strong influence that parenting models and
parental discipline has on a child’s results and their psychological well-being as a
whole. These effects have been extensively documented in the research literature
across the western world (Eisenberg et al. 2001, Gershoff 2002, Parke 2002, Smith
et al. 2005).

The approval of the UNCRC in 1994 was among the crucial development
within the legislative settings of Turkish community in terms of rights of the children
(UNICEF 1998). To foresee an international acceptable minimum standards’
framework crucial for the children’s well-being and, in addition, the fundamental
declaration of the children’s rights are the stand-points of the convention (UN 1989).
Turkey has the restraining obligation to ensure that, since it has approved the
convention, the rights warranted within the convention are equally distributed among

all children within the country.

In the last years, the consultation regarding issues which affect the children has
been evidently seen as a rising prominence on the rights of the children in Turkish
community. The establishment of the MFSP in the year 2011 and under the shield of
the general directorate of child services, the first strategic document on the rights of
the children in Turkey were drawn up for the year 2012-2016 (UNICEF Turkey 2018)



and recently new national strategic document and action plan on the rights of the
children has been drawn for the period of 2018-2023 (Giindiiz 2017). The Ministry
and its general directorate for child services has created crucial options for relatively

larger coherence in policy-making for children and their respectively families.

1.2.  Statement of the problem

The notable problem which attracts the attention of a researcher is the limited
(If not, lacking) representation of children’s perspectives on parents and parenting

models in the Turkish literature.

The studies conducted internationally has, mostly, become an arena of
reference when it comes to the parenting models and disciplinary strategies’ reliable
information. Smith et al (2005), have concluded that, despite the explicit nature of the
findings in notable papers, its application has become a challenge in a real life due to

the absence of universal ingredients for the discipline efficiency (Smith et al 2005).

Currently, relatively large number of studies has been conducted to examine
what exactly is the effects or influence of parents’ habits has towards their children.
However, there is little awareness in regards to the perspective of children on the
parenting models and children’s perspective towards parents who employ physical
punishment at home. This study focused on a gap available in Turkish research setting.
The study explored the children’s perspective on the models of parenting and

disciplinary patterns employed by Turkish parents who are currently living in Konya.

1.3.  Objectives of the study

The general objective of the study was to investigate the models of parenting

in Konya Mega-municipality from a child’s perspective.
Specifically, the study intended:
e To explore children’s perspectives on the essence of parenting roles.

e To explore children’s perceptions of the effects of different parenting styles

and disciplinary strategies (including physical punishment on their lives)



e To examine children’s involvement within the family and children

understanding of their rights and responsibilities within the family.

1.4. Research questions

e What are the perspective of children on the nature of parenting roles?

e What are the perceptions of children on the effects of different parenting
models and disciplinary strategies (physical punishment on their lives,
included)?

e What are the understanding of children on their rights and responsibilities

within the family and how do they position themselves within their family?
1.5.  Significance of the study

This study was very crucial to researchers, students, parents as well as all the
Turkish citizens especially in realizing children’s perspectives on parenting models.
There has been a tendency of researching on child issues while relying only on adults’
perspective of the issues and forgetting the children’s perspectives. As the result,
potential contribution of children has been undermined in sharpen the understanding
of their needs and lives. Thus, direct consultation of children and the invitation to
ponder on and, explicitly, explain their thoughts concerning the models of parenting

were the crucial guiding-line throughout this study.

Furthermore, the focus of this study was on evoking subjective narratives of
children’s experience on the models of parenting. The facilitation of relatively larger
access to the perceptions, feelings and experiences of children was done through
qualitative approach which were the suitable choice for this study, in particular, an
employment of focus group interviews with them. Focus group interviews permit
interactions and involvement of the children throughout the study’s processes

(Hennessy and Heary 2005).

1.6. Assumptions

» The respondents participated and contributed actively in focus groups and

parents answered the questionnaire correctly,



1.7.  Limitation of the study

An ideal setting to have unrestrained population of children to recruit was the
school, although, still the sample size was somewhat small. There were, however,
some prejudices on the kind of parents who were willing to permit the researcher to
invite their children to join a focus group on parenting. Also a researcher being a
foreigner created a situation to some respondent to withhold some information out of

their shyness.

Furthermore, time and resources were another limitation to the reach of broad
school population in Konya. Sometimes the researcher found students busy with the
day to day school schedules. The recording devices and transcription programs were

relatively expensive to buy, which was a big challenging to the whole process.

On the other hand, there was methodological limitation. Positive dynamic does
not always created through these group processes in focus groups. The reluctance of
some individual to explain a perspective which differ from the majority view was part
of the hindrance in this group processes. For example, the feeling of intimidation
among some participants within the group have blocked them from air out their true

thoughts (Hennessy and Heary 2005).

1.8. Literature Review

1.8.1. Essence of parents on children’s development

Over the past decades in the parenting literatures, majority consensus is that
family is very effective setting to the development of a child, while there other
influences like extra-familial (such as the neighborhood community, or culture) and
peers who have become broadly crucial during early and middle childhood, and

adolescence (Parker and Buriel 1998).

This is due to the fact that, the suitability of a setting provided by parents for
the development of a child, the excellence level of parent-child relationship and the
impact of parenting patterns are the fundamental focus of family researches. Changes
in family demographics in many societies (Turkish society is not an exception in this
context since it has witnessed considerable societal and economic changes in the last

decades (Norris and Inglehart 2009). In addition, the rapid increase levels of problems



encountered during childhood, provoke the interest on the subject of responsible and
effective parenting (Ramey 2002).

There are obvious efforts made by researchers in understanding the patterns of
parenting and their affiliation on a couple of factors that are either way contribute on
the development of a child. It is the fact that there is no theory of parenting that stands
alone and shows how it mold that development of a child in its entirety. There is,
however, a reality which suggests that, there is a close connection between specific
models and strategies of parenting, and the various outcomes emerging in child
development (O'connor 2002). There are two parenting aspects that have come forth
in the study as being especially significant. ‘Parental responsiveness’ and ‘parental
control’ is the prominently description found in different sources (Symonds 1939,
Baldwin 1955, Sears et al 1957, Schaefer 1959, Baumrind 1978, Maccoby and Martin
1983).

1.8.2. Parental Responsiveness

Parental Responsiveness according to Baumrind as cited in Grolnick (2003),
refers to “the extent to which parents intentionally foster individuality, self-regulation
and self-assertion by being attuned, supportive and acquiescent to children’s special
needs and demands” (Baumrind 1996, as cited in Gurland and Grolnick 2003).

Having said that, Parental responsiveness in Turkey according to the findings
indicates that Turkish mother reflects warmth at high levels, and this does not differ
significantly with SES. However, other aspects of positive parenting such as maternal
sensitivity, reasoning, providing explanations to the child, and cognitive stimulation

increase with education (Prime Ministry Family Research Institution 2012).

The parenting patterns of warmth and responsive has been linked to positive
developmental results, such as secure emotional bonds, strong sense of moral values,
good peer relationships and high self-esteem (Loeb et al 1980, Janssens and Gerris
1992, De Wolff and Van ljzendoorn 1997, Hastings et al 2000, Ladd and Pettit 2002).

1.8.3. Parental Control

Parental Control (demandingness) referred to as “the claims parents make on

children to become integrated into the family whole by their maturity demands,



supervision, disciplinary efforts and willingness to confront the child who disobeys”

(Baumrind 1996, as cited in Gurland and Grolnick 2003).

According to the research findings in a context of parental control proves that,
when parents who are controlling and demanding to put limits on the freedom of a
child and hovering over their behavior, parents who are less controlling have less
restrictive habits and give a child autonomy and greater freedom. While the
punishment-oriented control is widely used, however, seldom verbal reasoning is used
within the traditional Turkish families. Thus, the authoritarian’s nature of parents are
obviously within this families (Taylor and Oskay 1995) and meddle with the choice of
a child to occupation and friends (Kongar 1976). These parenting habits discourage
autonomous decision-making and encourage dependency (Kagitcibasi and Berry
1989).

Furthermore, some other research findings shows that the contributing factors
to the child’s behavioral problems significantly rooted from the high level of
permissiveness and low level of parental monitoring (Kerr and Stattin 2003). While
other study proves that, there is no consistently linkage between positive
developmental results and high levels of parental control. For instance, the anti-social
behavior are so often than never connected to inconsistent and harsh behavioral control
(Patterson et al 1989). These findings suggest that despite the importance of parental
control, the manner to which is implemented is worthy considerable to achieve its

effectiveness.

1.8.4. Parenting Models

The fusion of parental control with parental responsiveness is known as ‘parenting
style” (Maccoby and Martin 1983). Research on parenting styles represents the main
approach to the study of parent effects on children’s development. This typological
approach has examined the intersection of the warmth/ acceptance and control
dimensions of parenting behavior, giving rise to four specific parenting styles or

clusters of child-rearing practices.

e The Authoritative parenting style: is characterized with high warmth/ high
control and it is encouraging independence to the children while at the same

time placing appropriate limits on their behavior. Open parent-child



communication is encouraged and warmth and support are consistently
displayed toward the children (Spera 2005).

e The authoritarian parenting style is characterized with low warmth/ high
control also sets limits on the children’s behavior but to the point of becoming
restrictive. Such parenting style requires unquestioned obedience and is
intolerant of inappropriate behavior. Harsh, punitive measures are often used
to ensure compliance with rules and standards (Bush and Peterson 2013).
Parents who practice this kind of parenting style have high expectations and
high maturity demands for their children, which they communicate through
rules and orders. Little verbal exchange is allowed and displays of affection are
kept at a minimum (Spera 2005).

e The Permissive-Indulgent parenting style is commonly characterized by high
warmth/low control. The description of this style can be referred to as an
accepting but lenient parenting’s style — Parents who use this type are
demonstrates warmth and emotional involvement with their children but make
very little demands and place few, if any, limits on their behavior (Santrock
2005).

e The Permissive-neglectful parenting style is characterized by low warmth/low
control. It is the opposite of the authoritative parenting style, being low on both
dimensions of responsiveness and demandingness. Like those in the indulgent
category, permissive-neglectful parents place very few restraints on their
children and there is little monitoring of their children’s activities. However,
they show very little warmth or affection and are typically uninvolved in their
children’s lives (Maccoby and Martin 1983, Teti and Candelaria 2002).

The consideration of explicit culture and setting in which the parent rose their
children, however, is worthy pondered in order to have a clear definition of an ideal
developmental goals for parents (Arendell 1997). For decades now various studies
have been exploring the relevance of these styles of parenting through different
settings and ecological diversity of these specialty in which families and parents are
embedded (Garcia Coll et al 1995, McGroder 2000).



There is the least exploration, currently, of parenting models in the Turkish
settings. Higher levels of authoritarian parenting model and parenting values of
warmth, lovingness and decency among Turkish parents has been reported in other
studies (Kagitcibasi 2007, Yagmurlu and Sanson 2009, Nacak et al 2011).

1.8.5. Parental Discipline

Through discipline encounters, parents seek to induce children to behave in
accordance with parental standards of appropriate behaviour (Baumrind and
Thompson 2002). Its usage as a label for punishment has come to overpower its more
moderate origins. The root of the word is disciple, which denotes one who learns or

apprentices himself for the purpose of learning (Pruett 2010).

Therefore, ‘the process of teaching children about appropriate behaviours and
societal norms and values’ is regarded as the definition of discipline. Strengthening
good discipline is the ability of the child to internalize the parent's message that is
likely to exert discipline. Internalization has been defined as the assimilation of values,
beliefs and attitudes of society so that the motivation of socially acceptable behaviours
is done intrinsically rather than foresee of external consequences (Grusec and
Goodnow 1994).

In addition, three types regarding techniques of disciplines, their linkage with

internalization and development of children, have been explored (Hoffman 1970):

e Induction has been characterized by the use of reason and explanation to
explain the nature of the misdeed and how it affects the rights and feelings of
others. They vary in complexity; early inductions are likely to be very simple
(e.g. “If you push him, he’ll fall and cry”), whereas with older children parents
may refer to subtler psychological effects or processes (e.g., “Don’t yell at him.
He was only trying to help” or “He feels bad because he was proud of his tower
and you knocked it down” (Hoffman 1983).

e Power assertion involves employment of physical punishment or withdrawal
of privileges, the use of threat or actual use of force. Consistent and use of
power assertion is associated with a moral orientation in children based on fear
of external detection and punishment (Hoffman 1970b, 1983).



e Love withdrawal includes withholding attention, affection or approval, or
expressing disappointment or disapproval after a child misbehaves (e.g.,
ignores the child, turns his or her back on the child, refuses to speak or listen
to the child, explicitly states a dislike for the child, isolates or threatens to leave
the child) (Hoffman 1983).

Hoffman 1970, concluded that the withdrawal of love or power assertion to a
child was particularly not effective in promoting internalization. Moral maturity, on
the other hand, promoted by the use of Induction. According to Hoffman (2001),
inductions influence the highest level of arousal, suitable for learning. In this state of
awakening, the child can attend to and address the information included in the

inductive statement of a parent (Hoffman 2001).

Inductions guides the attention of a child to the implication of his/her behavior
for others and strengthening child's ability to feel empathy for someone else's negative
feelings. Withdrawal of love and power assertion technique can create unbalanced
emotions to the child which fueled by the fear of punishment or anxiety about losing
the love of a parent; either way, the attention of a child is probably directed to the
implications for the self’s misconducts rather than for other people. These techniques
add to the perspective of a child that the ethical standard is external, as a result, rather
than within the self (Hoffman 1970, 1983).

The findings of the project done on the contexts that elicited certain parenting
practices, using lab observations of mother-child interactions, parenting behavior, and
child’s socio-emotional outcomes, , show that children were more frequently ignored
than praised after compliance and more frequently criticized than ignored after
noncompliance (Aksan et al. 2008 and Kiirtim 2011 as cited in Sen et al 2014).

It might be argued that this pattern—Turkish mothers’ ignoring the compliance
and criticizing the noncompliance—indicates that compliance is seen as the expected
response in Turkish culture, so it does not need to be rewarded. But, noncompliance is
not an acceptable stance and requires a negative response from parents (Sen et al 2014).

1.8.6. Physical Punishment

Physical punishment is one among the power assertion’s aspect that has been

looked with a closer eye in the literature. The action of presenting a negative catalyst

10



followed by a unique behaviour to lower the chance of that behaviour being repeated
later is referred to as Punishment. Physical punishment includes a variety of observable

response that involves the employment of force by the parents towards the child.

For that being said, there is an obvious variation for physical punishment which
may vary from abusive and bad acts (such as hitting) to minor violence or more
common slapping and spanking (Holden 2002). Many of the studies have dedicated
their consideration to the final less violent type or customary physical punishment

(slapping) (Larzelere 2000).

Turkey like many other countries in the world has ratified the United Nations
Convention on the Rights of the Child (Unicef 1989). It comprises 54 articles which
derive from three main themes: the ‘best interest of the child, the evolving capacity of
the child, and respect for the human dignity of the child’. And children’s rights in the
convention may be grouped into four categories: ‘rights to survival, protection,

development and participation’ (Limber and Flekkoy 1995).

Further, Article 37 of the convention states that ‘States Parties shall ensure that
no child shall be subjected to torture or other cruel, inhuman or degrading treatment or
punishment’. Some argued that limited physical punishment is not an infringement of
children’s human rights. But, six years ago, the second cycle review (Universal
Periodic Review of Turkey’s human rights record) took place in 2015 (session 21).
During the review, notably, two recommendations were made and accepted by the
Government, which it considered them already implemented or in the process of
implementation. Such recommendations were stated that; “Consider the adoption of
the specific legislation prohibiting all forms of corporal punishment of children
(Poland); and “Prohibit all forms of violence against children, including corporal
punishment (Slovenia)” (Children 2016).

Studies concerning disciplinary strategies and parenting in Turkey shows the
physical punishment implementation, like spanking, is profoundly part of parenting
culture (Keyes et al 2015).

1.8.7. Researching Children’s Perspectives

Studies show that there is inadequacy for the perspective of children
concerning parenting on the literature and only their views are taken into consideration
11



when there some sort of serious challenges on parenting (James 2003). The consensus
of childhood sociologists is that childhood should be seen as explicit and varying
experience for each child as an individual (James 1998). The status of children as the
advocate of their own affairs has broadly been recognized and their existence is

gradually felt by the majority (Knapp 1999).

Therefore, the child has to be considered as human, a social advocate and
should be approached and seen from the richness of competence, reason and
significance angle (James et al 1998). This experience of children and childhood

affects how research with children (rather than on children) has been done.
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2. METHODOLOGY

2.1. Qualitative Research Approach

The broadly usage of qualitative approach to elicit the perspectives of children
on topics relevant to their lives was due to the distinguished quality this approach has
embedded with such as the way it valued subjectivity and privileging the contribution
of participants (Hill et al 1996, Morrow 1998, Green and Hogan 2005, Coyne et al
2006). According to Hogan, among others, the uniqueness of the qualitative approach
Is that, its distinctive nature of inclusion and openness which exclude the hindrances
that are common on pre-structured quantitative methods and methodologies (Hogan
1998).

For this reason, the expectations and assumptions of adults are put at bay so as
to pave the way for them to submerge into the children’s world of understanding and
meaning. A child-centred qualitative approach has granted the children the expert stead
to air out their thoughts which in turn can be a contributing factor for the adult’s
understanding of the children’s world and how they approach crucial matters that

directly affect their lives in one way or the other.

The children who participated in this study, their expert status has been entitled
to them throughout the study processes. In addition, the strategy has offered an open
and flexible eye through which perspectives of children has been elicited in a

meaningful and rich way.

2.2.  Research Design

This is a qualitative study which employed a phenomenological research
design. The research design was useful as the study sought to focus more on the
description of the participant’s experiences than the interpretation of the researcher
(Moustakas 1994). The researcher had put at bay his own understanding in a reflective

move which fosters his curiosity on the topic (LeVasseur 2003).

In order to fulfil the research objectives, it was important for the research to be
designed in an approach that will ensure that the data collected are both accurate and
relevant. It was through this design that the researcher has had obtained relevant

information to complete the objectives of the study (Churchill and lacobucci 2002).
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In this phase, the researcher was able to specify the methods and procedures
for the collection and analyzation of the needed information. The researcher used this
part as a framework that plans actions for the research project. The objectives were
inclusive in the design to ensure that the information collected is appropriate (Kothari
2004).

The researcher used the exploratory investigation as data collection
methodology to gather information about children’s perspective on parenting models
in Konya Province. An exploratory investigation is one among the preferred tactic of
data collection in social research since it allows the researcher to enter into the other
person’s perspective. The researcher decided to use this tactic because of its

accessibility to better or more information and the less cost than other tactics.

2.3.  Area of study

The research study was conducted at Konya municipality. Researcher selected
Konya municipal since it was near to his residence and thus it was suitable for him in

going to the field area.

2.4.  Study Population

Study population refers to the large group of people that have one or more
characteristics in common, on which a research study is focused (Fraenkel and Wallen
2000). The population of the study generally comprised all children who live with their
parents or guardian, aged 11 to 15 years old and they were living within the three
central districts of Konya Mega-municipality (namely Selguklu, Meram and Karatay).

The selected population is very vital to this study due to the nature of data to be sought.

2.5. Sampling Procedures

2.5.1. Purposive Sampling

According to Patton (2002), this is a sampling procedure which is used when a
sample that meets the criteria of the study is selected. This method allows the
researcher to use cases that have required knowledge with respect to the objectives of
the study. This method was applied because the researcher believes that he can get
realistic information concerning the subject matter (Patton 2002). At first, letters were

sent to the Provincial education director’s office explaining the intent and asking
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permission to conduct the research in the namely three districts (Selguklu, Meram and
Karatay) in his province. After the permission granted by the Provincial Education
director’s office, then the researcher sent letters to the Principals of selected six public
schools (two from each district), explain to them about the study and ask their

willingness to allow the fieldwork phase taking place in their schools.

The schools were selected randomly from the researcher list of interest i.e.
public secondary schools in each of the three districts. For a researcher to have the
sample balance between boys and girls, thoroughly, the number of schools needed has
to be filtered to, mixed-sex schools were particularly targeted in this study. Follow up
researcher visitation and meet with school principals and later with guidance teachers
regarding the discussion on the assistance needed during researcher presence at school,
for instance the arrangement of where the interview will be conducted and the
distribution of parental envelopes which included the parental consent letter and
questionnaire forms for demographic data collection to the selected children within the
respective schools and asking for permission to run focus groups discussion during

school time.

Two schools in Karatay and one from Meram refused the invitation, while two
schools in Selguklu and one in Meram agreed to facilitate the study. The letter from
the Provincial Education director’s office does not specifically mention the school’s
name as part of this fieldwork; Parents would not be interested in their children to
participate in the study; The school is in short supply of students in the study’s criteria
since other researches are on progress; The majority of students in our school are
Syrians and the language and attitude of the parents will be the barrier were highlighted
as the major reasons behind the refusal. To meet the study’s demand, the researcher
had to find other 3 schools and find 2 from Karatay and 1 from Meram which agreed

to facilitate the study and make the total of 6 public secondary schools.

Following the consensus with the Principals, the envelopes were distributed to
the parents of the children in the selected classes in respective schools. In all schools
except for one, the guidance teachers explained the study to the classes and envelopes
were distributed to the students who were interested. In each envelope, there was a
stamped letter from the office of the Provincial Director of Education asking the

approval of a parent to permit the researcher to invite their child to join in the study
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and inclusively is the place for a parent to sign (see appendix A). In addition to this
letter, there was a short questionnaire asking parents to provide basic socio-
demographic details about their families; Family structure, ethnicity and socio-

egconomic status.

Table 1. Response Rate details According to Source of Contact

SOURCE OF

AMOUNT OF NUMBER OF
CONTACT

DISTRIBUTED LETTERS. PARTICIPANTS
CODES
Al 40 30
A2 40 10
A3 40 23
A4 40 23
A5 40 11
A6 N/A 10
TOTAL 200 107

The researcher paid a visit to each school in order to conduct the field work.
Children who returned parent’s approval letters back to school were taken to a
specified room in a respective school. The purpose of the study and the quality of
participation were shared with the children and invited to participate in the focus group
discussion. The children were encouraged to participate in the study willingly; they
were also told they could freely quit the discussion and go back to class in anytime and
not participate in the study if desired. All the children who returned the letters of
parental consent and were in the school in the day of fieldwork were very active,

excited to air their thought out and signed a letter of approval to this effect.

2.5.2. Sample size

A representative segment of the study population in which the researcher is
interested in acquiring information and drawing conclusions can be referred to as
sample (Babbie and Mouton 1992, Hall and Du Gay 2006). This sampling approach
was not distinctively targeted to employ the whole of Konya typical children’s sample,
rather to employ children’s sample from diverse backgrounds to assist the researcher

to explore and represent a range of experience.
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Given our population were all children who live with their parents or guardian,
aged 11 to 15 years old and they were living within the three central districts of Konya
Mega-municipality (namely Selguklu, Meram and Karatay). Then our sample was 2
public secondary schools from the three selected central districts which made a total
of 6 schools. These schools were randomly selected from lists of public secondary
schools within each of the three districts.

Purposive sampling method was used to select the research participants, 60
children from each of 3 districts to participate in the study. So expected sample (n) =
was equal to; 60x3=180. However, the actual sample was (n) = 107. 40 from Selguklu,
43 from Meram and 21 from Karatay.

2.6. Data collection instruments

The researcher acknowledges that no single method is self-sufficient or
adequate in itself in collecting valid and reliable data (Creswell 2014). Thus, in this
study two methods were used as a means of offsetting the weaknesses or biases which
can be found in one method. Therefore, this study employed focused group discussion
and questionnaires. Questionnaires were directly administered with parents and

focused group discussion was administered by students.

2.6.1. Focus Group Discussions

Focus group discussions made up the research method for the study. ‘A focus
group is a discussion involving a small number of participants, led by a moderator,
which seeks to gain an insight into the participants’ experiences, attitudes and/or

perceptions’ (Hennessy and Heary 2005).

Although it was originally widespread in the field of market research, decades
ago it has seen an increase in interest among social scientists in focus groups as
qualitative research (Kruger 1994, Morgan 1996). In this study focus group, a semi-
structured interview was used. This interview is based on the use of an interview guide,
in this researcher wrote a list of questions or topics that needed to be covered (Kombo
and Tromp 2006).
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Topic Guide for Focus Group

The topic guide for the focus groups was organized under a number of general areas
and participants were asked about details of their own family circumstances or their

own parents. The following broad issues discussed:

e Family’s roles, specifically mother and father roles and distinctions between
them.

e Family’s care and support, including how parents react to and are aware of
the needs of children.

e Family’s control, including how parents monitor and discipline their children.

e Parental strategies of punishment, including ‘acceptable’ forms of
punishment and methods of verbal and physical punishment.

e Perceptions of the effectiveness and impact of different parenting strategies
and the factors associated with their use.

e Perspectives on the comparison between rights and responsibilities in

families.

2.6.2. Questionnaire

The method was used to seek the general basic data associated with the family
backgrounds of a child by means of a brief questionnaire addressed to parents. The
Questionnaire was attached to the parental consent form. In the ethical point of view,
it was regarded that the requesting of this information was suitable taken directly from
the parents rather than the children, considered the group setting of the researcher’s
contact with participants. Parents who approved their children to join the study has to

complete the concise questionnaire.

The Questionnaire information elicited from parents by the researcher;

o Composition of the household/The structure of a family,
e Children and parents’ country of origin, and
e The main wage-earner in the home’s current occupation (to figure out social

class).

The primary goal for collecting this information was only for the production of

a general profile of a child who joined the study. This information was in no intention
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to be collected for the purpose to associate an individual contribution of a child directly
with their own family background.

2.7. Ethical consideration

Punch (2000), asserts, “All social research involves consent and associated
ethical issues since it is based on data from people about people”. Interviews of
participants should meet the general protocol and procedures for interviews and oral
history (Douglas and Thompson 1998).

The researcher ensured that approved letter has been obtained from the faculty
of health sciences ethics committee for non-interventional clinical investigations, the
approval letter from national provincial education director’s office, the oral approval
from the Principal of the public secondary schools from the basis of NPEDO’s letter,
and the informed consent letters from participants and their parents or guardian. They
may need full information about the research, including the reason why they had
chosen to participate. Participants’ privacy, confidentiality and anonymity are

guaranteed.

2.8.  Children Profile

In total 15 focus group were conducted with 107 participants, from secondary
school with age ranging from 11-15, the groups response rates across six different
schools varied, with school Al researcher, had three groups from class 6, 7 and 8; A2
researcher had two groups from class 7; A3 researcher had three groups from class 5,
7 and 8: A4 researcher had four groups from class 7; A5 researcher had one group
from class 6, 7 and 8 and from A6 researcher had three groups from class 5, 6, 7 and

8. The composition of gender in a sample was nearly equal, with 49 Boys and 53 Girls.

Table 2. Number of Participants by Gender and Class

CLASS GROUP | GIRLS | BOYS | TOTAL
Class 5 04 02 06
Class 6 01 07 08
Class 7 42 33 75
Class 8 06 07 13
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TOTAL 53 49 *102

*The total in this table is lower than the total number of participants because 5

Students were not specify their classes.

2.9. Family Background Profile

Three aspects of children’s history and the context of their families have been
explored by the researcher: The structure and wage-earner in the family, and if any,
their profession; and the country of origin of the child and the parent. The majority of
children (90%) lived with their both parents (n = 110). Three children (2.5%) were
living in a family with two parents, where one parent was a step-parent. Seven children
lived in a single parent family: Sixth children (5.4%) separated or divorced, while one
child (0.9%) lived with their single, never-married mother and another one child

(0.9%) lived with her aunt and grandmaother, for her mother has passed away.

In the majority of the households (83%), at least one parent was employed
(n=89). And in almost 82% of these families, the main wage-earner was identified as
the father (n = 73). Only 3 households did not have a wage-earner: 2 of these were
headed by a single mother, one among the two is a never-married mother and another
one had separated or divorced while the parents in the third household were living

together. And 15 households did not fill the question at all.

Table 3. Identity of main wage-earner in a family

ID OF WAGE-ERNER | FREQUENCY % PARCENTAGE
FATHER 73 68.2%
MOTHER 2 1.8%
BOTH PARENTS 7 6.5%
RELATIVES 7 6.5%

NO WAGE-EARNER 3 2.8%
N/A 15 14%

The Profession of the households’ wage-earner is divided into one of the 7
social class groups. However, both parents were defined as wage earners in the family,

the one with a higher rank was chosen for that family. Sample classification found that
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almost half of the sample was in the managerial/technical managerial and higher

Table 4. Social Class Groups of Wage-earners in a Household

SOCIAL CLASS FREQUENCY % PARCENTAGE
Professional Workers 29 27.1%
Managerial Workers 11 10.2%
Managerial and Technical 6 5.6%
Non-manual 13 12.1%
Skilled manual 25 23.3%
Semi-skilled 3 2.8%
Unskilled, All others

gainfully, occupied and

Unknown 20 18.6%

professional social classes, while unskilled and semi-skilled social classes took a

quarter of the total sample.

Lastly, it was of no surprise for the Turkish to take large percentile (97.4%) of a
sample that elicits information about children and parent’s country of origin (n = 117),
while 2 children were of Central Asia ethnicity and one parent never answer the

question at all.

Table 5. Country of Origin of Children and their Parents

COUNTRY OF ORIGIN | FREQUENCY % PERCENTAGE
TURKEY 114 97.4%
OTHERS 2 1.7%
N/A 1 0.8%

2.10. Data Analysis

The systematic process that includes working with data, arranging and breaking
them into easily controllable units, synthesizing them, searching for the patterns,
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discovering what is learnt and deciding on what to tell others (Bogdan and Biklen
1992).

The verbatim transcription was used to transcribe all the discussions of focus
groups, followed by the coding process and analyzation of data. The open codes were
used to breakdown the transcripts into relatively small and meaningful pieces of data,
the identification of themes associated with behaviour, feelings and attitude was

observed and critical comparison was done by the researcher (Braun and Clarke 2006).

Constant comparison method was used to the refinement of the themes as the
analysis was on progress and, furthermore, see if there is any distinguishing feature or
new notion comprised them come forth. The coding and analysis process was done in
a way that fosters the transparency of the interpretative works inbuilt in qualitative

analysis.

The illustration of the translated children’s perspective quotation from the
transcripts was used throughout the report writing. The reproduction of these
transcripts was done with relatively minimal editing in order to represent the spoken
word. The gender of the child was explicitly identifying, but names were strictly

omitted from the text.
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3. FINDINGS

Within this section, researcher has presented children’s narrations addressing
the research questions and objectives of the study on their own perspectives, starting
from parenting roles, parental control and discipline strategies to the similarities and
deferences between parenthood and childhood.

3.1. Parenting Roles

This part addressing the narrations of children pertaining the roles of parents
including the distinct and still interchangeable nature of the roles of mother and father,
plus the understanding of children on how these roles take shape over time. Initially,
the question directed to the children to think about the roles of parents in the family.
While explaining the large number of functions that parents were anticipated to do, the
illumination of the fathers’ and mothers’ nature of their roles was done separately, and

the clarity was both similar and distinctive features.

MAIN THEMES SUB-THEMES P.p
PARENTING 23
ROLES
I. The things done by 24
parents

a) Working and earning
b) Sustenance and Care-
giving
c) Protection
d) Guidance
e) Authority
f) Emotional Involvements
g) Collective Activities
h) Facilitating Autonomy
ii. Age-related Patterns 30
in Parenting Roles
a) Changing Child’s Roles
b) Changing Parent’s Roles
c) Quality of Parent-Child
Relationship
iii. Gender-related 34
Patterns in Parenting
Roles
a) Gender-Nature of
parenting roles
b) Parenting Girls and Boys
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From the narratives of children analysis, it was clear that there is no
standardized model for how parents perform their roles among Turkish family lives in
Konya Municipality, rather, the parent’s performed roles are linked to structural
features of the family, such as household composition and work circumstances, and in

some cases are obviously associated with the age and gender of the child.

The Things Done by Parents.

The initial focus for the analysation was to examine the description of the
children on the duties of parents within the family. The responses were reviewed and
eight themes were manifested: Autonomy facilitation, collective activities, emotional
involvement, authority, guidance, protection, Working and Earning, sustenance and
caregiving. Each of these is looked at as follows.

Working and Earning;

The theme reference is to the provisional of financial support by the parents to

their children in order to buy the necessity, to look after and feed the children:

"C-K: They go to work. They make a living for their family.”
"C-E: Well, they meet our basic needs. They take good care of us”
"C-E: Look after the children.”

The roles of the parent as a worker and financial supporter were regarded as
the role that continues, that’s probably will continue up to early adulthood. In relation
to the theme as a notion that the parent has to work all of his/her life in order to support
his/her kids until the kid gets to 18:

"C-K:... So they (parents) have to do it (their responsibilities) until their
children can do the things on their own. These are, likely, their

responsibility.”
Sustenance and Care-giving;

Among the crucial thing to be satisfied by the parents to their children is the
sustenance provision. What is sustenance? Actions that promote survival and
biological integrity can be described as sustenance parenting act, like the provision of

foods, housing and conditions for the health maintenance (Bradley, 2002).
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On the other hand, children's general explanations such as 'looking after us' and
'taking care of the family' provided various examples of basic care actions carried out
by parents. Categorically, it can be grouped into three main parts: food provision,

health promotion and provision of a suitable home:

"C-E: They need to think about your health, feeding the food, shelter,
clothes and all your needs should be met.”

"C-K:...then we need to go to the doctor for our health sickness.”

Food's provision and nourishment was the far most common description of
caregiving by the children. The parent's role of cooking for and feeding were referred
by the children in all groups;

"C-E:...Mothers make home meals.”

"C-K:...preparing food or something”

Lastly, Parent's role of providing a home and a shelter described by the children
“we have the right to be sheltered” and insurance of clean, warm and comfort to
children. In relation to this, there are many housekeeping obligations came forth that
children expected to be performed by their parents. These included cleaning the house,
tidying up and more generally, having responsibility for running of the household:

"C-E: Well, they do what they do. Children go to school. Mothers make
home meals, cleans the house. Dad goes to work.”
"C-E: Our mothers are doing housework, such as ironing, preparing

food. As my fellow friend said, Fathers are well over in heavy load. |”
Protection;
Protection and security was another key role satisfied by the parents. Keeping

their children safe and ensuring they are not in danger is among the description from

the children in almost all the groups:

"C-K: If it comes to his/her child is in danger, he/she works out to
protect him/her. Even if your kid doesn't know how to swim, how to

rescue him/her when it happens.”
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"C-K: The most important thing to the family and your family is to not
keep the child hungry, because of the negative effects that can be left on

the bad people outside, and the responsibility to protect them.”

Guidance;

In this theme parent's role as a guide and teacher for their children has given
importance. Children perspective on some of the values and goals that parents have in
raising their children has also been reflected within the theme:

"C-E: For example, now we have an exam. To support her/him, she/he

)

says do the homework or so.’

There was a prevalence of less prominence on assisted performance skills and
practical help. The way parents provide guidance to the children deemed some of the

distinguished goals and values that parents hold true for their children:

"C-E: They teaches us about the good life.”
"C-E: For example, Mothers teaches their daughters

how to cook the food”

They portrayed parents as moral guides for their children, teaching them 'rights
from wrong' by setting a good example and talking to them about the distinguishing

features of acceptable and unacceptable behaviour:

"C-K: They try to raise us with correct manner.”
"C-E: Parents teaches their children about health, morality and

1

manners.’

Furthermore, transitional class deemed that acquire a good education and
manifest the good manners are the goals and value overseeded by parents to their
children:

"C-K: They gives importance to their (Children) education. They're
good for them. They will do whatever it takes to help out.
"C-K:...In fact, If you don't have a family, you can't find out (learn)

about basic things.”
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Authority;

The role of a parent as an authority and control figure within the family has
been a source of concern in all focus groups. Although the matters related to the
authority control of the parents were examined separately in each of the focus groups,
authority roles formed part of the general debate on parenting roles. Different parental
behaviour categories examined within the theme, including monitoring and controlling
behaviour, and defining limits and strategies for children's discipline. Some children
are focused on monitoring the activities of parents, like controlling where children go

and allowing them to be at home at a given time:

"C-E:...but on its place, for example, ‘where are you going’ like that ‘I
am going here and here’ ‘make sure you are home at this hour’ okay,
like that.”

"C-E: Well, For example, where does your child go you should know,

something like that..”

The tendency of parents to ask the children about his/her whereabouts and with

whom has emerged in the children’s narrations:

"C-E: If we are out with our friends, without informing anyone, they
are going to worry. When the time has passed, where will they find you?
Or when we were late from school, they will ask you where have you

been and why you came home late.”

'Head of the family' and "authority figures' were parent's description given by
the children, within the family. The crucial notion on the control, the ability to take
disciplinary actions by the parents when the children misbehave and putting limits
where it is necessary to do so were the central exploration among focus groups around

this theme:

"C-E... He warns you first and then punishes you.”
"C-K: Children before they have their full freedom until they left their
parents’ house, they are obligated to let their parents know what they

are doing, listen to their words, they have rights.”
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Consequently, parental control was regarded as of great importance and with
positive intent in the family. Distinctively, its ability to preventing the engagement to

risk behaviour and give assurance of safety to the children:

"C-E: They keep the child away from bad habits.”
"C-K: S/He makes sure the child doesn't get in touch with bad friends.”

Among the aspects came forth during the explorations between groups was
how important the balance and ground for fairness is. So, the balance between
strictness and permissiveness was highlighted by the children despite the importance
of control in the family. The ground for fairness whereas children are involved to gain
trust and negotiate suitable measures and lines not to transgress was emphasized as a

crucial aspect of parental control and authority:

"C-E: 1 think it's the right thing, but unless you overdo it. It will hurt
the child, give pain to the child, not touching the child much.”

"C-K: For example, if you (Parent) are angry with the child in an
unjustified place, of course, with his/her parent//eeh// let me give an
example a parent; 'Dad, this is not the case, I'm right about the matter

at hand,' he may say.”

Emotional Involvements;

"C-E: They provide peace and reconciliation of the family.”

The notably highlighted theme on the description of the children was the
emotion support or involvement and the affection attachment between parents and
their children. Although the theme was widely experienced by the children among all
groups, the variation in how experienced it was surprisingly. They explain how their

parents’ show them love and affection without string attached to it:

"C-K: Mothers may support their children like this, For example,
Mothers shows respect, love, fathers explain to him/her how to act
him/herself.”

Children described also roles of a parent in ensuring that children are not undergoing

problems at school or with friends:
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"C-K: They do not psychologically stress (us) on the day of
examination.”
"C-K: To spend the best moment with our friends at school. Doing our

lessons.”

The presence of the parents and their parent commitment to keep them safe was
taken into consideration in many children’s descriptions. The parent’s love for their
children was considered not to be casual on the good behaviour of the child but

unconditionally:

"C-K: Mother with father in a family, For example, shows love openly
to their child. It is certain that they love him/her.”
"C-K: When there is something for the child or the child is sad, Mothers

stand next to him/her. It's more congenial. ”
The importance of open communication and listening to each other, for example:

"C-E: Are you okay or what did you do? How did the exams go? How
the school was going or something like that? But if the term extended,
is already going to be good for the child or....”

Parents that listen instead of shouting' also emerged as key features of emotional

support:

“C-K: Parents should care about the child. Parents have to listen to
what the kid says. All the attention should be directed to the child,

because the child no matter how much, he knows something.”

Collective Activities;

Within a number of the focus group emerged the role of parents as a companion
for their children. How parents spent time with their children has described by the

children within this theme, such as play together or helps with home chores:

"C-K: Not with the teachings, but with the help of helping them to get a

little share with it.”

More commonly to older children described their parent's role in transporting them to

and from activities rather than sharing activities with them:
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"C-K: Another situation is controlled, For example, if | say | come here
to play basketball, I mean I am here. Coming here and look if it is true,

that bothers us. They should trust us somehow.”

Facilitating Autonomy;

"C-E: At the right moment, they just need to let him/her go a little bit

free.”

Parent's role in facilitating children's autonomy and independence was a final
theme emerged exclusively among the children. The importance of parents giving their
children space, freedom and privacy were highlighted by the children:

"C-K: ...For example, they may say 'let me ask my child, let me talk with
my child, how he/she would give information'.”
"C-K: A child can talk freely with her/his family. There should not be

much pressure on it.”

In spite of that, a suitable line not to be transgressed, as described in the
authority aspect of the parent's role, mirrored very crucial settings for assisting
independence and autonomy. Consequently, consideration of control as one among
important aspects on the role of parent, children realized the range to which parents

allowed the freedom was natural hindered by certain limits:

"C-E:...The parents who do not do what everything their child wants,
but that which is suitable to be done.

"C-K: The one who help to correct the errors of their children. When
their children are in need they meet their needs, but keeping the fore-
plan to work out his/her children wishes, because if s/he works without
the foresight, the child will want more of what s/he wanted, and when
the parent cannot afford that, they(children) can be spoiled

psychologically.”
Age-related Pattern in Parenting Roles

Children were asked directly how parent's roles change over time. Not as
expected, some children who were younger were less likely to say anything about it

and some groups highlighted that the roles of parents change as children grow older.
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However, age-related perceived changes in parental roles and parent-child
relationships have been described in all groups as follows:

Changing Child Role

There other themes associated with the changing on the role of a child have
also come forth during the discussion in the groups. In particular, a higher level of
children’s responsibility for overtime and the facilitation levels of autonomy and

independence.
Independence and Autonomy Facilitation:

In another minor-theme associated with the increase in autonomy and
independence, children explained how they can do more outside their homes. Some of
the children explain how teenagers 'are allowed out more' while some groups
explained how teenagers have relatively bigger understanding and responsibility, and

that are given more freedom and independence:

"C-K: for example, | care very much for my brother, he goes out
whenever he wants, and he stays with his friend at home. For instance,
last year | said | go to my friend, it took me a week to have that

’

permission to go.’

Increasing independence, however, also increased the opportunity for young
people to engage in risk-taking behaviour, and consequently made inferences about
the roles of parents as they tried to regulate the increased independence of their

children in the context of their risk-taking behaviour:

"C-K: For instance, let say 'if you smoke, it is bad, and then it ends up
to be worse'. Then, if you are open to people, tries not to do that to that
child, it's a bad habit.”

Responsibility Levels:

The first sub-theme relating to higher levels of responsibility for children over
time emerged in almost all of the focus group discussions. Children, as they get older,
show that they are less dependent on their parents and are better able to take care of
themselves and can be left alone:
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"C-K:...he (Her brother) says to me, "work hard", I say to him too, "I
am older, | can make my own decision”

"C-K: Another situation is controlled, For example, if | say | come here
to play basketball, I mean I am here. Coming here and look if it is true,

’

that bothers us. They should trust us somehow.’

Children also realized that they were brought up and given more responsibility when
they grew up. For example, children thought about how they were expected to

contribute to the administering of the house or to look after their younger siblings:

"C-K:...For example, you have a brother, your brother, for instance,
has clay on his hand, and while he was claying, knowingly he drops
them on the floor. For instance, her mother, | do not have siblings so
far, but For instance, | had one, | can clean the floor or he can clean
it out, for instance, | can always teach him everything with the electrical

toy vacuum, he can later do things.”

Changing Parent’s Roles

Changes in parental roles are largely due to the decrease in the child's
dependence. While parents do not have to do much for their older children, there are
many examples of how younger children need higher levels of caregiving. For

example:

"C-K: When s/he is younger, he is more interested, as he grows, he is
not interested.”’

"C-K: Now, when we are younger, of course, they care a lot, and when
we grow up they still give importance, but now we try to stay away from

them. They can't understand that we grew up,”

Children also explained how, among the older age groups, parents had less
practical tasks in caring for their children. More precisely, however, older children
have explained how parents play a role in terms of how they monitor their children

and manage discipline and authority.

There was no common ground on the amount of engagement a parent has to

offer in monitoring behaviour as their children grew older or more or less strict. Some
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children highlighted the less monitoring of the children by their parent over time and

become more flexible.

Moreover, there was a notion among the groups that more freedom is given by the

parent to their adolescent and was concerned less about them:

"C-K:...It's a difference in age rather than a boy and girl. | mean, s/he's
big now, they can do it' they think. We are young, they can think that we

cannot do anything.”

However, when parents give children the highest level of responsibility and
greater independence when they are older, there is an idea that adolescent’s parents
need to be more concerned about the bigger problems than parents of younger children,
such as adolescent involved themselves in risky behaviour or not working hard at

school or do well in exams:

C-K...I'll give example, also my brother says, 'I'm going to get so low in
exams.' 'But because | work harder, | will get higher marks' he says. |
mean | feel sorry for what he says. I tell him things are different. That's
because the lessons don't work at all, and he's going to medicine, and
he's not working, so I'm feeling bad.”

Changes in parent discipline strategies were also highlighted in one of the focus group.
This led to a more democratic approach to the discipline that is the increased use of

communication where the consequences of actions are explained to children.
Quality of Parent-Child Relationship

The final theme, which allows discussion between the groups, was the
importance of the parent-child relationship in the reconciliation of the roles of parents
and children in the family. In general, adolescents perceived that their previous
experience of continuous existence and the experience of their parents' care-giving,
determined their familiarity with each other, supporting closeness in parent-adolescent

relationships:

"C-K: For example, my mother, is kind of an ideal mother. I love her a

lot, for instance, when something is happening, for example, during the

33



exams if | get seventy, by the way, the very low marks I get is seventy. |
get seventy, my mother says, 'next time you need to earn it twice than
that, okay' she says, and | said Okay. She just increases my motivation.

For instance next exams | earned ninety-five, ninety, eighty or so."
Gender-related Pattern in Parenting Role

Demographic changes in the family over the past decades mean that families
are increasingly characterized by the diversity in how roles and responsibilities are
organized. Throughout Focus groups, parental roles and the distribution of
responsibilities between mothers and fathers were explored, by cultivating opinions

into children's perspective on the gendered nature of parental roles.

Gender-Nature of parenting roles

A prominent theme in discussing parenting roles was the apparent nature of
mother and father roles. The dominant explanations of the father's roles are working
outside the house, earning money, home maintenance, gardening and playmate:

"C-K: Fathers can play football nice..."
"C-E: Also fathers about material or so.”
"C-K: Generally fathers they bring bread home...”

"C-E: Our fathers carry big and heavy things”

Also, a common theme was that mothers do more and are more competent to
look after the children. Most of the children thought that mothers are better at cooking,
cleaning, washing dishes, doing laundry and shopping. Mothers were likely to be more

involved than fathers in taking care of the children:

"C-K: Our mothers, they go shopping and they make foods.”

"C-K: Mothers arranges the house.”

"C-K: Mothers are showing more interest in children.”

"C-K: So our mother is clean up the home. While our father is away
from the house, she leads us like that.”

"C-E: In fact, if the father is a captain then mothers are like deputy

captain, I mean, the mother is ahead on working things out.”
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However, in other respects, children have defined parenting as genderless and
have not differentiated between fathering and mothering. In all groups, some children
give their opinion that mothers and fathers were involved in similar aspects of
parenting and their roles were interchangeable. Children gave examples of how both
mothers and fathers look after them and carried out basic caregiving activities. In some
cases, mothers and fathers performed the same tasks; in other cases, mothers and

fathers have assumed complementary roles.

Although children from a number of family contexts are represented in the sample, it

IS important to note that the majority of participants lives with both of their parents.
Parenting Girls and Boys

The last factor that appeared in focus groups was the role of child's gender
contribution in influencing parent's role. In this way, the children emphasized the
different ways the sons and daughters have in families, and the different treatments
they received in the hands of their parents. The children did not reflect on parents cared
any more or less about their sons or daughters, and in general, the same caring roles

addressed to boys and girls.

Across different focus groups, children perceive that parents have different activities
with their sons and daughters, and encourage their children in different ways:

C-K: In my opinion, | don't know, boys spend more time with their
fathers, they also play football, and they go with their mothers to the
shopping centre, like that @ () @

Therefore, in terms of shared activities, children thought of having different
need and interest among boys and girls which are specific with their gender, and it is
important to match the specific aspects of mother and father roles with the specific
needs of boys and girls. This gender matching trend has also come forth in the support
functions of parents. Children in some groups propose that girls are much closer to

their mothers, while fathers assume more responsibility for their sons:

"C-K: For example, for a boy, because he is a bit too fond of his father,
they usually do things with their father, so they try to find out what they
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do, but girls often think that they can do something with their mother

’

and learn well with them.’

However, not everyone agreed with this point of view. There were quite a
number of children who reported that they had a better relationship with parents of the

opposite sex, or that both parents were equally well:

"C-K: For example, there is a saying, '‘Boys becomes mother’s kids, and
also daughters becomes Daddy’s girls." Daddy’s girl is a true saying,
for example as a child, boys play football with their father’s a lot, but
when he grows can go on his own. On the other hand, girls stand next

to their father, until their adolescence.”

The most dominant area of the parenting where children emphasized different
treatments between boys and girls, was associated with control and regulation. There
was little consensus across the groups, however, about the differential regulation of
sons and daughters. One point of view claimed that the parents are very strict with

their daughters and more ‘easy-going' with their sons:

"C-K:...for example, we will go somewhere with friends like that. I will
say to him like, 'Dad, I'll go to the movies with my friend," and he says,
‘No' is over, no. But when it comes to my brother, he said Okay, why |

don't understand the reason I cannot understand, why?”

So, children think that parents deemed daughters to be more vulnerable, while their
sons are in a better position to look after themselves:

"C-E: My sibling is a girl. We are two children, at home. Now, for her
being a girl, it's like they honour her somehow, like how | can say it,
they give too much attention to her. Because she is of a younger one
and at the same time for her being a girl that is why they show more

’

attention to her.’

On the other hand, some children regarded the parents to be very strict with their son
because of their social standard ability and their freedom may lead them to trouble:

"C-K: For example, in fact, boys are a little freer, so girls are more

restricted. For that reason, the punishments become lighter for girls,
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because for the boys being so free that means their misconduct can be
bigger...”
"C-K: For example, girls are very soft because boys are like powerful,

I mean tough. They are given tough rules too”

3.2. Parental Control and Discipline

This section focuses more on children's perceptions of control and discipline
strategies that parents accept as a response to their children's behavior. Findings are
presented in three broad titles: the nature of parental rules and regulations; disciplinary

strategies adopted by parents; and parental use of physical punishment.
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The Nature of Parental Rules and Regulations

All children have defined parents' rules and regulations in a wide range of areas
or topics of experience. The coding of the narratives identified the specific areas in
which the rules were linked. In all groups, children have emphasized the rules on social
traditional behaviour, moral behaviour and safety-related behaviour. In addition, some
children emphasize rules concerned with damaging of property or belonging, while
other children emphasize rules concerned with school and peer and media effects. The
statements of children regarding the rules and regulations referring to these specific

areas are presented below;
Social-Traditional Behavior:

The most common of children’s interviews were the rules on social traditional
behaviour. Some children mentioned rules that prohibit 'bad behaviour' by giving
specific reference to behaviours such as shouting at parents, answering back and using
bad language. Social Traditional rules for some children have been associated with
behaviours such as not having food on a sofa, keeping rooms in order, and adhering to

agreed bedtime arrangements.
Safety-related Behavior:

In all groups, the importance of safety was emphasized in the rules applied by
the parents. The children explained the rules that warned them of the dangers of
wandering away from home and talking to strangers. Most children have agreed to the
need for parents to enact rules to ensure that they are safe. Children's narratives also
showed that they clearly appreciate that risk behaviours are a source of stress and

anxiety for their parents.
Moral Behavior:

Children, less frequently, referred to parental rules designed to guide and
control the behaviour of children, with reference to moral well-being. Most of the
children simply talked about the rules emphasizing the importance of not harming
others. The importance of sharing with others, not fighting with siblings or bullying

others was also emphasized among some children.
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As expected, as children's age increased, more emphasis was placed on parental
rules and regulations on the school. Children refer to parental rules about school

behaviour, such as working hard at school and completing homework on time
Discipline Strategies Adopted by Parents

In focus groups, children's opinions on the types of discipline responses and
the strategies that parents adopt in response to child misbehaviour are examined.
Discipline strategies determined by children can be categorized under the broad titles
of power-assertive discipline strategies; inductive discipline strategies; and love-

withdrawal strategies.
Power-assertive Disciplinary Strategies:

The Power-assertive discipline strategies were predominantly stated in the
interviews of children about the disciplinary responses they experienced. Among the
strategies that children talked about were the removal of privileges (e.g. treatment,
telephone or tablet time), time-out or grounding, house chores allocation and physical
punishment. Many children stressed that parents removing privileges such as not
allowed to use the internet, for example, or parents tended to confiscate their cell

phones or tablet:

"C-E: Keep them away from their technological devices, internet and
that is how you solve the matter, well, on the other side can stay home

punishment.”

Most children also reported that their parents were using ‘Time-out' as a method
of punishing misconduct. The time-out in all age groups includes being sent to one's

room and not being allowed to leave for a certain period of time:

"C-K: As my friends say, s/he sitting in his/her room, waiting for ten or

twenty minutes and then comes out.”

Children also emphasized 'grounding’ as a discipline strategy frequently used
by parents. In most cases, it includes the prohibition of going out, socializing and

spending time with friends:
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"C-K:...It's either I am out or | do not study. When | do not study then |
will be out, usually, I stay out much. The other day, they will not give
me permission to go out because 'yesterday you were out, today sit and

do your studies' they say.”
Inductive Disciplinary Strategies:

Inductive disciplinary strategies have been addressed in a lesser extent by
children in focus groups. Among these strategies, children emphasized communication

and talking things through and the strengthening of positive behaviour:

"C-K: ...he (a child) gets angrier, but if he talks, it going to be more
effective.”

C-K: I mean the one who helps to correct the errors of their children.”

Inductive disciplinary strategies have also been associated with children's greater

ability to internalize standards and expectations and to monitor themselves:

"C-K:...if something happens like a competition, I mean, the winner
should not take a lot of risks, because it is made for entertainment and

1 mean, you should be congratulated if you win...”

The importance of reasoning and explaining the consequences of behaviour
was also emphasized in these narratives. In general, special attention has been paid to
the benefits and more effective communication with children in order to force or

change inappropriate behaviour:

"C-E: ...If s/he escape from school, he might encounter some bad thing
like that, a bunch of examples, | mean If parents explain through

examples, it might be better in my opinion.”
Love-withdrawal Strategies:

It is a third category of discipline response that a small minority of children
spoke about. Children stated that the parents become upset and expressed their
frustration in response to misconduct. For most children this had the effect of making

them feel guilty for their behaviour:
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"C-K: When my mother is angry with me, and she won't talk for a day
or two. At this moment I do the basic directive thing, '‘But Mom, talk to

me now," I said. Besides, I don't think I'll repeat that mistake anymore.”

Parental Employment of Physical Punishment

In this section, we focus on children’s perspectives on the use of physical
punishment by their parents; children reaction to and feelings about its use as a
discipline strategy and the understanding of why parents can use it; their view on the

rationale for or against physical punishment; and their views on its banning.
Feeling Associated with the Physical punishment;

Physical punishment was defined by children in focus groups as ‘bes kardeslik’
slapping or smacking in response to children's misconduct. Most of the children made
a clear distinction between giving a child a smack or light touch and a slap causing an
injury to a child. The latter form of punishment was considered unacceptable by
children. In general, children were of the opinion that the use of physical punishment
and slapping had somehow made them feel bad. Among the listed responses to that
form of punishment were 'sad, hurt, fear, and physical abused':

“C-E: In my opinion, it should be banned, because if we severe punish

our children, I mean it is very bad, they will be sad. ”
Children views pertaining to the use of Physical Punishment by Parents;

In response to questions about why parents could slap or smack a child,
children focus on child behaviour that involves ‘continuous disobedience' or

disregarding the wishes of parents, and parent’s anger, loss of control or frustration:

"C-E: If the behaviour is continuous and t is done knowingly, that’s

)

fine. But if it was by mistake, they should be warned and then bitten.’

Many children were of the opinion that physical punishment was the last thing to a

parent to use:

"C-E: When you behave badly, they warn you first, then punishes.”
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Therefore, physical punishments are more likely to be used by parents when ‘they
cannot do anything else' and use this strategy as a result of their frustration or anger.

The rationale for Physical Punishment;

An important argument expressed in favour of physical punishment was its
potential impact on controlling behaviour. More specifically, some children have to
stress that through slapping a child as punishment, parents can correct more serious

behaviours and set limits, so that children would not repeat their misbehaviour:

"C-E: They keep the child away from bad habits.”
"C-K: They punish him/her because s/he is doing a bad habit or | mean
swearing. For that reason, when they warn them, they have to punish

them as the response to their repeated misconducts.”

The context of misconduct and punishment constituted the basis of whether
children expressed their grounds for or against the use of physical punishment. Age-
related patterns were also evident in determining the types of contexts described by

children:

"C-K: ...Children with three-four years old, I mean they do not
understand verbal communication. Therefore, physical punishment it is
very important to them, however when they grow older it changes a lot,
our minds start to be orderly and for that verbal communication will be

possible I can say.”

Rationale against Physical Punishment;

Children in all groups come to a consensus that the use of physical punishment
by parents was not acceptable. Overall, children volunteered for more detailed
comments and qualifications when expressing their views on this issue. Children
expressed their conviction that physical punishment was not effective as a disciplinary

strategy and it does not prevent children from repeating misconduct.

An important argument against physical punishment was the idea that physical

punishment did not involve communication between the parent and the child and
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therefore, the probability of the message to 'get through' to some children is very low

to zero:

"C-K: It breaks communication, as in physical punishment.”

The second predominant reason conveyed by children against the use of physical

punishment was its potential to cause injury and pain to a child:

"C-K: ... When our mother hit us, it touched our souls. | mean, we will

feel a bitter pain within and outside ourselves.”

It gets to children's attention that being exposed to physical punishment by their
parents might, in turn, encourage them to adopt similar practices with their own

children:

"C-K: ...children, for example, when hit him become more broken, or
angrier. ‘That's what they did to me, and I will do the same, surely'. He

may say”

In general, children gave an idea of the reasons why parents accept physical
punishment as a disciplinary strategy. As previously mentioned, many children
thought that a mild tap or slap at a time was an appropriate and effective response to
the child's misconduct, especially when the children were in danger. However, some
children have expressed the view that the risk of slapping a child more harshly than
intended, even if a parent does not intend to harm their children, does not worth the

potential overall effectiveness of the physical punishment as a discipline strategy:

"C-K: Each child has his own special sensitive point. Every human
being actually, but when he was a kid there could be more such dark
fear style things, and he was beaten up when he was small, because he
saw internal violence(.) they have been beaten up, at the moment in
school there are children who cannot read, seriously, children who
cannot read (). In other words, physical violence, | can create a
difference here, maybe I cannot create, but how many days needed, for
me to say that physical violence it needs to be strictly prohibited and

should be restricted.”
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Perspectives Regarding the Banning Of Physical Punishment;

The majority of the children who were asked if they would agree in the idea of
a ban on physical punishment at home expressed their opinion that they would agree.
However, there was a considerable degree of uncertainty in the responses of children
to this question. One of the strongest arguments against the banning of physical
punishment was the complexity involved in term of monitoring and assessing of the
severity of physical punishment and the reluctance of children to report their parents

to the authorities in cases of severe physical punishment:

"C-K: In my opinion, For example, when the slipper is thrown to us,
like that. Let's say there is a prison penalty for the one who does that,

who with the conscious mind will go to sue his/her mother?”

Children have also expressed their opinion that in some cases, physical
punishment should not be prohibited by showing that physical punishment is necessary

to correct and challenge certain misconduct:

"C-K: Now, indeed in some of the families there are children, who are
making their parents crazy, always. Even in a slight hit, the child will
not stop saying | am right, | mean it’s a bad thing not to ban it, but still,
they should be punished for big things. Now, the child trusts that 'l have
the right to do that which is forbidden, naughty’, if you hit me | am going
to report, this may also be bad. For this reason, it should not be banned,

but the elder people should give appropriate punishment.”

Children who advocated for the banning of physical punishment at home
tended to focus on the child's risks, such as pain, serious injury and the potential for

psychological distress to the child:

"C-E: If s/he's being severely punished, the child, somewhere his/her
psychology could be deteriorating. In the future s/he may even face
some bigger problems. S/he might severely punish others can be
confused.”

"C-K: I would recommend in not doing so, because always when the
child is beaten up, the chance of a child to have a psychological

problem is higher, so it should not be done.”
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At the heart of the children’s arguments for banning physical punishment, was the risk

that some parents would abuse their right to physically punish their children:

C-E: They may give small punishments, but when they over-doing it,
they (Children) can complain.”

C-E: 1 think, it should not be banned, if it is too light, but if they
exaggerate there will be our point to start cleaning it out, it has to be

banned.”

3.3. Similarities and differences between parenthood and childhood.
3.3.1. Parenthood
The search for parental roles has led to a discussion on the generational
relationships in the families of children. In describing their position in relation to
adults, particularly, pertaining to their parents’ narratives revealed clear differences
between childhood and parenthood. Most importantly, these differences initiated a

discussion on the subject of rights and responsibilities within families.

MAIN THEMES SUB-THEMES P.p
SIMILARITIES AND 45
DIFFERENCES
BETWEEN
PARENTHOOD AND
CHILDHOOD.

i. Parenthood 45

a) Parental Rights
and
Responsibilities
ii. Childhood 48
a) Children Rights
and
Responsibilities

All children in the focus groups made a clear distinction between children and
parents. Differences were identified throughout the following areas: physical
differences, skills and knowledge, control and power, responsibility and fun. Children
differ from parents because they do not have control, power, responsibility and the

knowledge and skills that parents have:
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"C-E: Parents have too many responsibilities over their children”
"C-K: Being a parent you are able to do whatsoever you want but being
a child you cannot do what you want unless with the permission from

your parents for a certain while.”

In general, it was thought that being a child was easier than being a parent: Children

have less work to do and less concern:

"C-K: Besides, that's how it is, I mean being a child, and your
responsibility is very few.”

"C-K: Me too, | want to be a child. | don't want to grow up and have
too much responsibility. I don't know how I'm going to get that burden

under me."”
In contrast, children thought that parenting was “difficult":

"C-K: Parents are working a lot in the day, and then when they come
and they have to deal with us (Children), it's a lot of burden for you. |
mean, we have to leave them alone, so we have to listen to what they

2

say.

The most common distinction between children and parents was in relation to
responsibility. It was generally accepted in all groups that parents had responsibility

for their children:

"C-E: Parents have greater responsibilities, children's responsibilities
are fewer than that of a parent, | mean if they had same responsibilities
in two, the parents have the easiest and the children have the difficult

ones, they cannot do that,..."

Parental Rights and Responsibilities

Child narratives about the responsibilities of parents reflected eight themes that
defined the roles of parents. Therefore, it was the responsibility of a parent to fulfil the
various aspects of the parenting role, such as to be a positive role model, to be
constantly available to their children, to provide shelter and love, and to protect their
children from danger. In general, parental responsibility was perceived to bring stress,

anxiety and hard work to the lives of parents:
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"C-K: Parents are working a lot in the day, and then when they come
and they have to deal with us (Children), it's a lot of burden for you. |
mean, we have to leave them alone, so we have to listen to what they

say.”
Rights Warranted to Parents

The parents have rights as explicitly agreed by the majority of all groups.
Parenting role requires these fundamental ties from a variety of responsibilities. It was
explicitly highlighted to the narration of some children confusing the notion of rights
with responsibility so often. For instance, when asked about the rights of the parents,
consequently, children often defined the responsibility of parents caring for their
children. Children were very open, however, about the rights of the parents such as

‘what parents should be allowed to do?’

"C-E: The right to see their child, for example, sometimes the parents
are divorced, they have the right to see their child, but some people
cannot let them do that.”

"C-K: I mean, they don’t have to worry about us all the time, they have

’

their life to live too.’

Two specific aspects of parenting behaviour are discussed in relation to parental rights:
the right employs physical punishment and to monitor and regulate children's

behaviour.
Parental Rights to Regulates and Monitor Children’s behaviour;

Children have agreed throughout the discussion that monitoring and control of
children behaviour are the prominent rights of the parents. However, for the majority
of children had reached a consensus that parent’s awareness of the children where
about was crucial to the protection of the children from the harmful and the risk they

may have encountered:

"C-E: They have to know, where, when, and what are you doing.”

"C-E: They need to know where their children are.”
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As conveyed above, other children emphasized that parents were raised and looked

after them from birth. As a result, parents knew what was good for their children and

therefore had the right to monitor their behavior and activities:

"C-K: ...If we rise it well, for instance, when a very long puppy toilet
comes we understand, if it cries very little we know is hungry, because
it grows on our hand. We are seeing what it does within a day. Our
parents too, since we were born they were beside us. For this reason,
they understand what we are doing as a habit because we have grown

into their hands.”

Parental Rights to Use Physical Punishments;

In this study was parental rights of physical punishments area was given the

least importance to the discussion, in particular, whether the parents had a right to

employ physical punishment with their children. Overall, the consensus granted the

parent no right to punish the children:

3.3.2.

"C-K: They need not be too much protective, | mean, in a very short
and clear way, they should explain things to a child, then without
stressing the conversation, as a matter of fact, | think children can
understand them. I mean, Physical punishment should never be used,
never. The most you can do is talking to them, absolutely the elders have

no rights for that.”

Childhood

As a matter of fact, childhood has been portrayed as a time with having fun,

less responsibility and work, unlike adulthood. In general, children are considered to

be more fun than parents, although children acknowledge that they lack certain

knowledge and skills and do not have that choice to make their own decision freely as

an adult do. Children regard play as one of their biggest enjoyment:

"C-E: Now, we have the right to play, for example, when we grow up
this right will go too.”
"C-K:...also children have rights to play, the games should not be
neglected from them.”
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Children Rights and Responsibilities

Contrary to the children's point of view about the undisputed rights of parents,
children were questioned about their views on whether they had any rights within their
families. A consensus within the majority of groups was that children have rights

within their families:

"C-K: When we talking to them at home, they should give permission
for us to explain our thoughts.”
"C-E: | mean, to live our childhood. As a matter of fact, 15yrs is a

must.”’

Contrary to the discussion on children's rights, there were clear perspectives of
children's narratives on their responsibilities in the family. Some children were clear
about the various responsibilities they had in their families, such as cleaning their
rooms, washing dishes and helping mothers in a kitchen:

"C-E: For example, our very least duty, is to sweep, arrange and clean
our rooms.”’
"C-E: As children, our first responsibilities is when our mother

prepares the foods we have to help her.”

Some responsibilities for their education also emerged in groups, which highlighted

their responsibilities for going to school and doing homework:

"C-E: For example, working hard on our studies, making our parents
happy, for our own sake but we have to makes them happy.”

"C-K: Our responsibility for them, the rights they gave to us, we have
to use them for our advantage and in a nice way. To be true, they gave
us the best education and for us, we need to give back this right they

gave to us in a beautiful way.”

Adulthood is regarded by some children, however, as completely if there is fun
involved in it; the play has come forth as a crucial source of fun for an adult.

49



4. DISCUSSION

The importance of parents in the lives of children emphasized in the narratives
of childrens, revealed their awareness and reactions to parenting patterns. The chapter
compiles the study’s results in the reference of previous studies. The limitation and
strength of the study are taken into consideration, the implication of the key results for

efficient development salient to children wellbeing and their families.

The theoretical framework is where the study has been centered which is to
gives children a dominant role in expressing their experiences and perspectives. This
assumption merged with the United Nations Convention on the rights of the children,

article 12:

“States Parties shall assure to the child who is capable of forming his
or her own views the right to express those views freely in all matters
affecting the child, the views of the child being given due weight in
accordance with the age and maturity of the child...." - UNCRC

And the fundamental values on National Child Rights Strategy Document and Action
Plan (2013-2017);

"In all areas where children live, respecting their views and ensuring
their participation in decision-making processes....." - Ministry of
Family and Social Policies, 2013, National Child Rights Strategy

Document and Action Plan (2013-2017)

At the heart of the study's framework is the opinion that children are competent
in expressing their point of view. Giving children a very important role in research is
pose a challenge to traditional family research; the children's accounts have a tendency
to be colligated with that of their parents (Smart et al 2001). In this way, the study
challenges the assumption that children are unreliable and insufficient to provide

adequate information about their perspectives and experiences.
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The eight themes manifested from the children narrations of parental roles
namely, protection, emotional involvement, collective activities, working and earning,
autonomy facilitation, sustenance and caregiving, guidance and authority, put an
emphasize on different roles that children expect their parents to perform for them
(Pagliocca et al 2002) Most often parental roles referred by the children to their parents
were emotional involvement, authority, provision of sustenance and caregiving,
guidance and protection. To a large extent, most of the relevance of specific roles of

parents differed according to the age context of a child (Parke 2002).

Overtime as the children becomes less demanding of practical care, the roles
of parents changed as well. While parents of younger children limit the children’s
freedom (Minton et al 1971, Hoffman 1975), parents of older children are granted their
children more of it (Barnard and Solchany 2002). Although the essence of parent’s
concerns changes over time, awareness of children on the parent’s worry over their

children was evident on their narration.

Whether the parents have to be stricter or lax over their children has earn no
common ground, some children suggestions were, parents should be strict to their
children for it will help protect them from being exposed to risk and harmful behaviour
as they grow older, while others were suggesting that parents to be lax for it will help

on facilitating the increase their independence (Barnard and Solchany 2002).

Another setting for changes in the role of parents was described as the shift of
parent-child relationships brought about by the adolescent’s period. The emphasize
was on the features of the parent-child relationship that pave the way for more
democratic approaches to parental regulation such as trust, familiarity with each other
and open communication rather than the parent's assertion of their authority and power
(Kerr et al 1999, Kerr and Stattin 2000).

The roles of father and mother were traditionally divided in gender regarding
the division of labour within the family such that mothers described as caregiver and
fathers as the playmate and working outside to make end meets (Sui-Chu 1996, Harrell
2018, McHale 2011) despite that the role between them at least ought to be
interchangeable (McHale 2011).
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The primary purpose was not to establish the link between the perspectives of
children on this issue and their own household structure. However, children from
different setting were represented in the sample, and it is important to note that to the
large extent participants came from families which they lived with both of their

parents.

In this study like many others, the emphasis on the different treatment endorsed
by the parents to their daughters and sons in terms of types of interactions and
opportunities was evident. The appearance of these different treatments was on the
manner or degree that parents supervise their children (Siegel 1987, Cowan et al 1992,
Crouter and McHale 1993, Starrels 1994).

These notions have come forth as the defining characteristics of children and
adults positions, and relationships in families, despite that was not a prior interest of
this study to explore the perspective of the children on the responsibilities and rights
within the family. The initial discovery on the perspective of children to the roles of
parents underlined the broad and comprehensive roles which parents are anticipated to
uphold in regards to their children, such as the provision of food, conditions for health
maintenance and shelter, moral guidelines, emotional support, and figures of authority
and discipline.

The narratives are explicitly associated with other studies in this regard. For
instance, the anticipation towards parental role by the children was very high as
reported by (Bhopal et al 2000), while the emphasis on dominance of the parents as
the children emotional and practical support providers have highlighted by Morrow
(1998).

Gender has come forth as a prominent feature that defines the parent's roles in
families. Some aspects of the parenting role had a tendency to align with one parent or
another. Akin to the Morrow’s report (1998), the predominant explanations of the roles
of the mother are explained as home-makers who were liable to take on a greater role
in caring for children. The division of labour, traditionally, by gender in the family
also shown by children explaining the central roles of the father as a financial supporter

of the family and working outside the house (Morrow 1998).
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With regard to children’s rights, younger children do not clearly understand the
word 'rights’, often confuse them with responsibility in their explanation, and they are
not sure if they are entitled to any right in their families. They understood, however,
that there were limitations to what parents were permitted to do and that certain
freedom to exercise and play should have been granted. The impartiality
responsibilities and rights among older children became even evident to their narration.

The prevalent tendency assumptions and exploration on the family discipline
which previously emphasized the notion of socializing uninvolved children has been
challenged by the explanations of children pertaining control and disciplinary
strategies employed by parents (Parke and Buriel 1998). Compatible to one of the
child-centred theory on exploring family discipline (Smith et al 2005), in this study
children were able to convey what they felt and interpreted the reactions of disciplinary
measures taken by parents. The dominant points within the expression of children were
the belief that the employment of disciplinary measures by parents was both has a good

intention behind and encouraged by the interest of child’s wellbeing and safety.

Furthermore, the idea conveyed by the children was that parents are active
actors in revealing the reaction of disciplinary measures in the family. With regard to
the aforementioned explanation, children in their narratives explicitly demonstrate the
behaviour which is acceptable and unacceptable with evidence of their own behaviours

and that of their parents.

Three categories of dominant behaviour are targeted to define the rules and
regulations that parents apply: including moral, social traditional and safety-related
behavioural areas. The older age children expression was emphasized more, in
addition, on the psychological well-being and the achievement rules. The majority
were able to prove by drawing the conceptual differences between the severity of
misconducts regarding these types of behaviour: safety-related behaviours, which are
thought to guarantee more serious disciplinary strategies, and then transgressions in
moral behaviour and, ultimately, in social traditional behaviour. This largely merged
with previous research findings (Catron and Masters 1993, Smith et al 2005). The
fairness ethic was dominating the notions of children, with the prominence on the need

for punishment to match the misconduct of the children.

53



Uncertainty pervades the perspectives of children regarding the employment of
physical punishment as a strategy to discipline them. In parallel with previous studies,
the narratives conveyed negative effect on some of the children’s reaction towards the
employment of physical punishment as strategy, with the expressions of feeling angry,
bad and not loved, compatible to other research findings (Horgan 2002, Dobbs 2002).
However, despite all negative emotional reactions, children across the groups reached
the consensus that physical punishment was generally employed as the rights of the
parents and it is acceptable by the majority. Most of the children in this study, their
responses have highlighted the hurt, grief and anger’s feelings, however, the
acknowledgement of appropriateness and effectiveness to address misconduct within

certain and precise contexts has been emphasized.

The child’s age, the implementation’s oftenness and strictness of such
punishment, and the seriousness of misconduct which produced that reaction were the
factors for, contextually, the perspectives of children on Physical punishment. Serious
transgressions were the only habit explicitly made a distinction that granted the
acceptance by children of all ages on slapping, compatible to other research findings,

especially when it comes to safety-related behaviour (Catron and Masters 1993).

When supportive discussion for physical punishment was on progress, the
context was highlighted as a dominant ingredient of physical punishment, and
developmental patterns, which provided and elaborated in details by the older children.
Young children engagement in detrimental behaviors, certainly, were the context
proven as a guarantee of physical punishments. The younger the children the more
effective and acceptable employment of physical punishment, also, as portrayed in the

narratives of children.

The rationale for children against physical punishment is centred on the main
issues: the potentiality of harrow and pain it causes to the child and an absence of an
adopted strategy to foster a productive or instructive value. Both psychological and
physical harrow has been explicitly explained by children as the negative aftermath
caused by physical punishment. Narratives emphasized that physical punishments

have the potentiality to inflict the emotional harrows for the long term.
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Explicitly children have explained their concerned that hitting, furthermore,
has serious possible effects for the stability of child-parent relationships. This
argument is compatible with other research which emphasizes the potentiality of
destructive aftermath of physical punishment that was emphasized by children
(Cutting 2001, Horgan 2002, and Dobbs 2002). The absence of productive learning
strategy adopted in physical punishment has been documented in many studies (Smith
et al 2005, Holden 2002, Straus and Stewart 1999), and these results were explicitly

supported in narratives of the children.

The inability of younger children to internalize expectations and standards in
an effective manner as their counterpart (older children) were manifested itself on the
narratives of some children as the developmental patterns. The potentiality of
producing a large number of anti-social behaviours and aggressive responses at a later
age has been the concern among the children due to the absence of productive
instructional regards taken in hitting a child. The violent and aggressive reactions of a
parent modelled during childhood are thus thought to contribute to inappropriate

behavioural models.

Lastly, the opinions of children about the probability on the abolition of
parental employment of physical punishment at home, mirror a degree of uncertainty.
The majority has supported the abolition of parental employment of physical
punishment, and justifications for this movement centred on the aftermath caused by
the action toward the child. Despite the negative reactions to physical punishment, as
stated earlier, there was a strong consensus that the rights of parents to employ the

strategy is in no way compromised but they do not have to exaggerate its application.

The difficulty on a monitor the behaviour of the parent at home and the fear to
report a parent to the authority since s/he might face imprisonment for employing such
disciplinary strategies, are the basic opinions related to the influence of the children to
be reluctant on the abolition of physical punishment at home.

The commonality of diverse types of parenting patterns to discipline or
parenting within the Turkish families is not the primary claims of this report. Rather,

the examination of the children perspective in a variety of matters associated with the
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employment of disciplinary strategies by parents at home and parenting at large is the
intended aim of this study.

Although the schools were used as a central for sample collection, which is the
most suitable environment to reach a large population of children, the sample size is
somewhat small, it is likely that there is a type of parental bias on their willingness to
let the researcher inviting their children to take part in focus group concerning
parenting. The reluctance of parents on returning their consent papers, indeed, was
among the prior information the researcher has received from almost all the schools
he visited, because a parent may be afraid that their patterns of parenting are somehow

surveyed.

The methodological challenge, moreover, associated with the employment of
focus group methods. In general, it has been seen that focus groups work well in order

to encourage discussion among children and to bring out different perspectives.

Group processes, nonetheless, cannot always yield a positive fluidity within
the focus groups (Hennessy and Heary 2005). Many instances of opposing
perspectives, in this study, has been debated and discussed within the focus groups.
There might have been consensus on specific issues, however, due to the lack of
different voices among the groups, and the lack of confidence or shyness among some

of the participants.

Focus group has given researcher special ethical challenges during researching
the perspective of children on matters such as discipline and parenting roles. The
dominant principle to the collection of data was confidentiality and informed consent
principles. In the domain of focus group, however, confidentiality is least guaranteed,
due to the fact that all group members can hear the shared comments by others. To
look at the perspectives of children were the primary concern of a researcher, in
contrast to what they experience, it gets to the researcher awareness that there was a
great possibility of children to give information on parenting behaviour, which had
somehow indicated they have been physically harmed. The awareness of
confidentiality’s limits, made by the researcher to the children, may have prevented

the freedom of children’s point of views being expressed.
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Focus group discussions, despite the aforementioned issues, gave a rich idea
on a complicacy of understanding the parents and parenting patterns by children.
Provided the structure of a group during the data collection, it was not compulsory for
every child to answer every question asked by a researcher, the researcher has

permitted the children to quit the discussion whenever they feel the need to do so.

Some specific perspective has been questioned different time, in addition, due
to the fluidity within the groups, consequently providing the fundamental
understanding towards ambiguity and complexity of these issues' nature by the

perspectives of children.

A mixed method approach can be of a benefit in a future studies to examine the
problems that the researcher has encountered. Some of the focus groups constraints,
specifically, can be solved by the employment of Individual Interview as a
supplementary method to focus group methodology. The forum to address the
experiences of children with different parenting styles and the meanings attached to
these experiences, furthermore, by the children and adolescents can be easily provided

through Individual Interviews.
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5. CONCLUSION AND SUGGESTIONS

5.1. CONCLUSION

It is clear that children contribute to our understanding of parenting in Turkish
families that reside in Konya. Children clearly place themselves in a lesser position to
their parents and approve the right of parents to control and monitor their behaviour

related to safety and well-being.

On the parental role narration of the children, eight themes were prominently
highlighted from the duties of parents within a family. It was emphasizing the wide
range domain within parental roles; Protection, providing basic care, working and
earning money, emotional involvement, collective activities, authority and facilitation

of autonomy.

Parents represent a crucial figure of control and authority for their children.
The role involved controlling and monitoring the activities, whereabouts of their
children, implementing boundaries and borders, and disciplining children. Among the
majority of children, however, the emphasis was put to the prominence of parental
control as the way forward to the protection of the children from a detrimental
situation; the adolescent’s confirmation of fairness to control and authority was a

crucial contribution on their narratives.

A variety of themes have come forth related to the developmental models in
parenting roles. What dominated some of the children narration were the main
activities provided by the parents such as the provision of nourishment, protection, and
basic care for the children and the activities sharing with the children. Assistance with

their studies at home, the support to learn new skills were deemed important too.

On the other hand, the roles of parents in relation to authority, emotional
involvement, and guidance are of relatively larger importance among adolescents. The
adolescent's identification of parents as guides mirrored the anticipation and values
that were fundamentally important to parents, for example, good behaviour, good
education and teaching wrong from rights and the vice versa. The group also put

emphasis on the parent roles of assisting the independence and autonomy of the child.

58



The closeness of the gender patterns within the families, made the experiences
of parents by the children not to merge with the certain patterns of the parental role. In
addition, the child's gender represented a child's effect on parenting. This results in the
different activities engagements of girls and boys with their parents, for instance, the
difference in regulating and monitoring activities. And that parent has eminent
activities with their boys and girls.

The conceptualized of childhood as a social status which is prominent from
other ‘hoods (namely adulthood and parenthood) in relation to rights and play,

responsibility and dependency.

The higher levels of responsibility and uncertainty of its span made parenthood
regarded as a difficult status to imagine yourself in, for instance, the lifetime
commitment towards the child’s care and protection. Parents were granted the rights
to regulate and monitor the activities of the children, which were inextricably linked
to the responsibilities of the parents. Children generally agree that the regulation,

discipline and control are the rights granted to parents over them.

In contrast, it was slightly harder for children to put a fine line on the nature of
their rights within the family. The fairness and wellness treatment by their parents as
well as the right for education, enjoyment and play, was among the description of the

children’s rights as expressed by some children.

In all groups children were able to put in consideration the responsibilities
diversity within their respective families, For instance, contributing within a household
chores. This way gave an impression to children as transit from their child status to the

adult ones.
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5.2. SUGGESTIONS

With the dissemination of this study findings, the awareness of the parents to
the perspectives of their children pertaining to punishments and discipline can be
expanded. It might be of help, also, on combating patterns that children consider to be
detrimental and inappropriate to their growth and well-being. Conversely, the common
emerged inductive discipline patterns within the study show that there is some effort
needed to develop the current patterns in order to encourage positive, constructive and
effective disciplines of the children.

The study has proved that it is not so right that we make a decision with
everything related to children. It is a prominent requirement of both The Turkish Civil
Code and international conventions to take their views on the extent of their maturity
in important matters concerning them (children). Therefore, let's listen to the children,
let them discuss their views, let's agree with their possibility and disagree when it is
necessary with respect and pave the ways for them to participate in a matter concern
them with confidence. This method is necessary for the development of their
personalities, as well as the development of a culture of democracy in Turkish families.

There is a need to further explore children's’ awareness of their rights within
the family realm. In order to earn a fundamental meaning of parenting patterns and
employment of physical punishment for the children within their families, then the
child’s rights perspective is a must-have ingredient to fully understand that. However,
the study can be considered by policymakers to their quest for the improvement of all
programmes and campaigns related closer to the children development and his/her

wellbeing within Konya municipality.
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7. APPENDIXES

Appx-A: Information and Conset Form for Parents

Ek-1

Sayin Veli;

Cocugunuzun katilacagi bu galisma, “11-15 yas arasi gocuklarin ebeveynlik modellerine balag
agisi: Konya b‘rriegi” adiyla, Temmuz 2018-Haziran 2019 tarihleri arasinda yapilacak bir arastirma
uygulamasidir.

Arastirmanin Hedefi: Bu aragtirmanin temel amaci ebeveynlik modellerinin 11-15 yas arasi ¢ocuklarim
perspektifinden incelenmesidir.

Bu temel amag dogrultusunda belirlenen alt amaglar sunlardir:
@ Ebeveynlik rollerinin éziine dair gocuklarin bakis agilarimi kesfetmek.

@ Cocuklarin farkli ebeveynlik stilleri ve disiplin stratejilerinin etkilerine iligkin
algilarint kesfetmek (hayatlarm_a yonelik fiziksel cezalandirma dahil)

®  Cocuklanin aileye katilimini incelemek ve ¢ocuklarin aile igindeki hak ve
sorumluluklarint anlamalarin saglamak

- S Arastirma Uygulamasi: Anket / Goriigme / Gézlemseldindedis.

Aragtirma T.C. Milli Egitim Bakanhigi’'min ve okul yonetiminin de izni ile gergeklesmektedir.
Aragtirma uygulamasma katilim tamamiyla goniilliiliik esasina dayali olmaktadir. Cocugunuz
calismaya katilip katilmamakta Ozglirdiir. Aragtirma gocugunuz igin herhangi bir istenmeyen etki ya da
risk tagtmamaktadir. Gocugunuzun katihimi tamamen sizin isteginize baghdir, reddedebilir ya da
herhangi bir agamasinda ayrilabilirsiniz. Arastirmaya katilmamama veya aragtirmadan ayriima
durumunda égrencilerin akademik basarilari, okul ve 8gretmenleriyle olan iliskileri etkilemeyecektir.

Calismada 6grencilerden kimlik belirleyici higbir bilgi istenmemektedir. Cevaplar tamamiyla gizli
tutulacak ve sadece aragtirmacilar tarafindan degerlendirilecektir, ST

Uygulamalar, genel olarak kisisel rahatsizlik verecek sorular ve durumlar igermemektedir. Ancak,
katthm  sirasinda sorulardan ya da herhangi baska bir nedenden ¢ocugunuz kendisini rahatsiz
hissederse cevaplama isini yarida buakip ¢ikmakta 6zgfirdir. Bu durumda rahatsizigin giderilmesi
igin gereken yardim saglanacaktir. Cocugunuz ¢alismaya katildiktan sonra istedigi an vazgegebilir.
Béyle bir durumda veri toplama aracmi uygulayan kisiye, aliymay1 tamamlamayacagini séylemesi
yeterli olacaktir. Anket calismasina katilmamak ya da katildiktan sonra vazgegmek gocugunuza higbir
sorumluluk getirmeyecektir. ‘

Onay vermeden 6nce sormak istediginiz herhangi bir konu varsa sormaktan ¢ekinmeyiniz. Calisma
bittikten sonra bizlere telefon veya e-posta ile ulasarak soru sorabilir, sonuglar hakkinda bilgi
isteyebilirsiniz. Saygilarimizla,
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Ele-1

Arastirmact

letisim bilgileri

Velisi bulundugum

Litfen formu imzal

sreseninnsenennnnn U pitkartda a

simft numaral dgrencisi .......

adiktan sonra ¢ocugunuzla okula geri ginderiniz*).

Isim-Soyisim Imza:

~ Veli Adi-Soyadi

Qelafon Numarast :

clilanan aragtirmaya katilmasina izin veriyoran.

\
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Appx-B: Questionnaire Form For Parents

BK-B: ANKET

Cocuklara kendi aile gegmisleri hakkinda soru sormaktan kaginmak icin, ailenize ait

asagidaki ayrmtilars doldurabilirseniz cok minnettar oluruz.

Bu bilgi gizlidir ve sadece ¢ahsmadaki gocuklarmn ailelerinin genel bir profilini

olusturmak igin kullanilacaktir.

Hangi aile tipi ailenizi en iyi sekilde tanmlar?

Iki ebeveyn (her ikisi de biyolojik) L

Iki ebeveyn (biyolojik+ iivey ebeveyn) r
Tek ebeveyn (hi(,f ?Ylinfw‘rnisg - E
Tek ebeveyn (ayrilmis, bosanmusg, dul) E:
Diger (liitfen agiklayiniz) [j

Sosyo-demografik bilgi

Evde iicretli salisan biri var mi? Evet

Evde esas iicretli kim?

Isi ve meslegi nedir?

Etnik ve kiiltiirel arka plan

Tiirk

Vatandag degil E
Tiirk degilse, milliyetini belirtin............................._.

Liitfen kapal zarf igin okula iade edin
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Appx-C: Information and Conset Form for Children

Ek-2

Sayin Katlhmcumz;

Katilacagmiz bu ¢alisma, 11-15 yag aras; ¢ocuklarmn ebeveynlik modellerine bakig
agist: Konya 8rnegi” adiyla, Selguk Universitesi Sosyal Hizmet Anabilim Daly yiiksek
lisans 6grencisi tarafindan Temmuz 2018-Haziran 2019 tarihleri arasinda yapilacak bir
arastirma uygulamasidir.

Aragtirmanin Hedefi: Bu aragtirmann temel amaci ebeveynlik modellerinin 11-15 yag

arasi ¢ocuklarin perspektifinden incelenmesidir.

Bu temel amag dogrultusunda belirlenen alt amaglar sunlardir:
= Ebeveynlik rollerinin 6ziine dair ¢ocuklarin bakig agilarini kesfetmek.
2 Cocuklarin farkly ebeveynlik stilleri ve disiplin stratejilerinin ctkilerine
iligkin algilarini kesfetmek (hayatlarina yénelik fiziksel cezalandirma .
St . — dahil) o

@ Cocuklarm aileye katilimn; incelemek ve gocuklarin ajle icindeki hak

ve sorumlulukiarint anlamalaring saglamak
Arastirmanin Nedeni: O Bilimsel aragtirma © Tez calismasi
Arastirmanin Yapilacag: Yer(ler): Aragtirma Konya Merkez Tigelerinden
(Selguklu, Meram, Karatay) rastgele segilen 6 ortaokulda gergeklestirilecektir.
Arastirma Uygulamast: © Anket ® Goriisme
—O-Gozlem O S

Aragtirma T.C. Milli Egitim Bakanlig'nin ve okul/kurum yonetiminin izni ile
gerceklesmektedir, Arastima uygulamasma katilim tamamyla géniilliilik esasma dayal
olmaktadr, Calismada sizden kimlik belirleyici higbir bilgi istenmemektedir. Cevaplar
tamamiyla gizli tutulacak ve sadece aragtimacilar tarafindan degerlendirilecektir. Veriler
sadece aragtirmada kullanilacak ve tgiincii kisilerle paylagilmayacaktir.

Uygulamalar, kisisel rahatsizhk verecek sorular ve durumlar igermemektedir. Ancak,
katiim  sirasinda sorulardan ya da herhangi baska bir nedenden rahatsiz hissederseniz
cevaplama isini yarida birakabilirsiniz.

Katilimt onaylamadan 8nce sormak  istediginiz herhangi bir konu varsa sormaktan
cekinmeyiniz. Caligma bittikten sonra bizlere telefon veya e-posta ile ulasarak soru sorabilir,
sonuglar hakkinda bilgi isteyebilirsiniz. Saygilarimizla,

Onay vermeden énce sormak istediginiz herhangi bir konu varsa sormaktan ¢ekinmeyiniz. Calisma
bittikten sonra bizlere telefon veya e-posta ile ulasarak soru sorabilir, sonuglar hakkinda bilgj
isteyebilirsiniz. Saygilarnmizla,
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Aragtirmaci

lletisim bilgileri:

Yukarida bilgiteri bulunan aragirineya katlinay: kabul ediyorum.

imza:

Katthmct Adi-Soyadi

N

I 0 -

Isim-Soy isim

Telefon Numarasi:

N

/
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Appx-D: Focus Groups Topic Guides

EK-C: ODAK GRUPLARI ICIN BASVURU REABERT -
1. Ailedeki Roller - ebeveynlik roline ozgii yiktimliilikler ve beklentiler; ebeveynlik

roliintin cinsiyete dayali b limii,
a. Ebeveynler bir ailede ne yapar? Bir ailede onlarin isi nedir?
b. Anneler ve babalar arasinda bir fark var midir?
c. Annelerin daha iyi oldugu ve babalarin daha iyi oldugu bir alan var midir?
2. figi ve destek deneyimleri - cocuklarin ihtiyaglarina duyarhilik,
a, Ebeveynler cocuklarina nasil bakar?

b. Bakim faaliyetleri Srnekleri; Ebeveynlerin roliiniin dogasi zamanla nasil |

degisir? Erkek ve kiz cocuklary igin farkliliklar var mi?

3. Izleme ve kontrol deneyimleri - Disiplin dahil olmak iizere.

a. Kurallar ve beklentiler ne olacak? Faaliyetlerle ilgili kurallar nelerdir?
"Kabul edilebilii” davranislarla ilgili beklentiler nelerdir? Bu beklentiler

zaman iginde nasil degisir? Erkek ve kiz gocuklar: icin farkliliklar var midir?

oy Mbﬂ@yﬂ]ﬁmﬂl]k[ﬁ]mﬂ&y&p{m__J.'_c nerede__olduklarini _nasil

biliyorlar? Neler ige yariyor, ne ige yaramryor? Cocuklarim burada oynadiklar:

rol nedir? Ebeveynlerin bunlart bilme hakki var mi?

4. Cezalandirma stratejileri - sozlii ve fiziksel cezalandwma da dahil olmak iizere

"kabul edilebilic” ceza bigimlerinin algilanmast.

a. Ebeveynler cocuklari yanls dayrandiklarmda ya da kurallart ihlal
ettiklerinde ne yaparlar? Bu davranislar zaman iginde nasil degisir? Erkek ve

laz gocuklart igin farkliliklar var nudir?

b. Ebeveynlerin gocuklarimi fiziksel olarak cezalandirmas; konusundaki

goriisiiniiz nedir?

¢. Ebeveynlerin haklart nelerdir? Cocuklarm haklari nelerdir?

d. Ebeveynler neden bu tiir cezalar: kullanyor?
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e. Cezalandirma gocugun yasina ve cinsiyetine gore degisiklik gosterir mi?
f. Fiziksel cezalarin yasaklanmasi gerektigini diisiiniiyor musunuz? Neden?

5. Etkili ebeveynlik stratejileri - farkh yeklagimlarin duygusal, davramssal ve
iliskisel etkileri.

2. Cocuklarin cezalandiriimasinda en iyi yol ne olabilir? Neden?

b. Hangi yollar ise yaramaz? Neden? Daha iyi bir yol olabilir mi?

¢. Bu, cocugun yasina, neyi yanlis yaptigina ve cinsiyetine bagl midir?
6. Cocukluk ve ebeveynlik - ailelerde hak ve sorumluluklarin aragtirilmasi.

__a. Bir ailede gocuk olmak ve ebeveyn olmak arasindaki fark nedir?

b. Ebeveynlerin gocuklar iizerinde haklar1 var midir? Cocuklarm ebeveynleri

tizerinde haklari var midir? Neden?
c. Ebeveynlerin gocuklart i¢in ne gibi sorumluluklari vardir?
d. Cocuklarin ailelerine karsi herhangi bir sorumlulugu var mudir?

7. Sonug sorular:

a. [deal ebeveyni nasil tammlarsin?

b. Herhangi bir sorunuz ya da eklemek istediginiz bagka bir sey var m1?
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Appx-E: Research Project Evaluation Form

SELCUK
UNIVERSITESI

Say1 :/‘HL

Toplantt tarihi:
Toplant1 no:
Proje no:
Karar no:

T.C.
SELCUK UNIVERSITESI
SAGLIK BILIMLERI FAKULTESI
Girigsimsel Olmayan Klinik Arastirmalar Etik Kurulu

ARASTIRMA PROJESI DEGERLENDIRME
FORMU

30.05.2018
05

J 12
2018/126

SELCUK UNIVERSITES]
SAGLIK BILIMLER] FAKOLTESE

Tarih02018

Selguk Universitesi Saghk Bilimleri Fakiiltesi Sosyal Hizmet Boliimii Dog. Dr. Serap DASBAS‘m
“11-15 Yas Arast Cocuklarin Ebeveynlik Modellerine Bakis Agisi: Konya Ornegi” adli galismasi
goriigiildii. Caligma etik agidan uygun bulunmustur.

Dog. Dr. Kezban TEPEL] ¢(Baskan)

/

Prof. Dr. Belgin AKIN (Uye)
KATILMADI

Prof. Dr. Sebnem ASLAN (Uye)

Dog. Dr. Sema YILMAZ (Uye)

o

Prof. Dr. Nazan AKTAS (Uye)

(L Qe

Dog. Dr. Deniz TANYER (Uye)

KATILMADI

Prof. Dr. Fatma TAS ARSLAN (Uye)

KATILMADI

Dog. Dr. Ozlem KARAKUS (Uye)

Dr.Ogr.Uyesi Emel FILIZ (Uye)

Dr.Ogr.Uyesi Hacer Alan DIKMEN (Uye)

Q;YRAK (Uye)

Dr.Ogr.Uyesi Devlet ALAKOC PIRPIR (Uye)

AY (Uye)

Dr.Ogr.Uyesi FaifigIYLEM YILMAZ (Uye)

Dr.Ogr.Uyesi Doga BASER (Uye)

==
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SELCUK UNIVERSITY
FACULTY OF HEALTH SCIENCES

SEL%JI};E i Ethics Commiittee for Non-Interventional Clinical N R

ONIVERSITE: igati SELCUK UNIVERSITES!
lovestigations SAGL]Kg—BlLlMI.l':RI FAKULTESI

Number: 777 Date0b, 092018

RESEARCH PROJECT EVALUATION FORM

Meeting date: 30.05.2018

Meeting number: 05

Project number: 772

Decision number: 2018/126

The research project proposal titled "Children’s Perspectives Between the Age of 11-15 on Parenting
Models: Konya Sample" and numbered “772” which is a researcher Associate Professor Serap Dasbas
member of the faculty of health sciences faculty of our university, was examined by taking into account the
justification, purpose, approach and methods and it was found appropriate from an ethical point of view.

PELI (Ethics

Associate Professo%ban

Committee Chair)
c ///z/ 4

Professor Ramazan ‘mber)

S

Professor Belgin AKIN (Member)
NOT ATTENDED

Professor $ebnem ASLAN (Member)

Associat&@fm&ma YILMAZ (Member)
Professof Nazan AKTAS (Member)
(- Alda

Associate professor Deniz TANYER (Member)
NOT ATTENDED

Professor Fatma ARSLAN

(member)

Associate Professor Ozlem KARAKUS (Member)

Assis Tofes!
(Member)

A
Assistant Professo fu}AYRAK (Member)
\ \

Assistant Professor Devlet ALAKOC PIRPIR
(Member)
NOT ATTENDED

Assistant Profess:

tma OZLEM YILMAZ
(Member) %

Assistant Professor Doga BASER (member)

== —
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Appx-F: The Board of Directors Decision

T.C.
_SELCUK UNIVERSITESI
SAGLIK BILIMLERI ENSTITUSU
SOSYAL HIZMET ANABILIM DALI

ANABILIM DALI KURULU KARARI

Anabilim Dalimiz Yiiksek Lisans &grencisi Ibrahim TEMBA™nm hazirlamis
oldugu “11-15 Yas Arast Cocuklarin Ebeveynlik Modellerine Bakis Agisi: Konya Ornegi™
isimli proje Onerisini, kurulumuzca degerlendirilmis olup, tez projesi Onerisi olarak
Onerilmesine karar verilmistir.

Tarih ;34.‘ 04 206
UYE \)/ UYE UYE
Ana\bllm\‘Dah Baskan Danigman)
Adi, Soyad i 3. Dema..... e .. Se0. . 0. Nac . Fzy2el
1, Soyadi : %}%E& \{: Sy v \})C Lj,Za‘

Imza E— % .................

PYE Ir UYE UYE

Adi, Soyad . hc A z)yzz? \Ac.,.f.jm. /jSMoa ............................
SEY. Q

Imza R R R e o s e s R
UYE Uy

Adi, Soyadi tooi

imza e SRS
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Appx-G: National Provincial Education Director Acceptance Letter

T.C.
KONYA VALILIGI
i1 Milli Egitim Miidiirligi

R & L L]

Sayr : 83688308-605.99-E.18794403 09.10.2018
Konu: Arastirma [zni
(fbrahim James TEMBA)

SELCUK UNIVERSITESI REKTORLUGUNE
(Saghik Bilimleri Enstitiisii Miidrligi)

Ilgi  :01.10.2018 tarihli ve 42933958-100-E.22399 sayili yaziniz.

Universiteniz Saglik Bilimleri Enstitiisii Sosyal Hizmet Anabilim Dali Sosyal Hizmet
Boliimii Tezli Yiiksek Lisans Program: Ogrencisi Ibrahim James TEMBA nin "Ortaokullarda
11-15 Yas Arasi Cocuklarin Ebeveynlik Modellerine Bakis Agisi: Konya Ornegi" konulu
aragtirmani uygulanma talebi incelenmistir. -

Arastirmanin;  Konya ili genelinde bulunan ortaokullarda egitim goéren ogrenciler ile
ogrencilerin velilerine egitim Ggretimi aksatmamak kaydiyla uygulanmasinda sakinca
goriilmemektedir, Arastirmac, Mudirligiimize bagh efitim kurumlarindaki calismalarini

—2018-2019 egitim— égreti-m—ym—iwﬁsindﬁfam‘mﬂmnak—zummmm kapsaminda
ytritilecek ¢aligmalarin 2018-2019 egitim Ggretim yilnda tamamlanmamasi durumunda
Midirhigiimiizden tekrar izin ahnmas: gerekmektedir.

Aragtirmada Midirliigiimiiz tarafindan onaylanarak gonderilen veri toplama araglari
kullanilacak olup, arastirma sonucunun CD ortaminda iki niisha olarak Miidiirliigiimiize
gonderilmesi gerekmektedir.

Bilgilerinizi ve adi gegene tebligini arz ederim.

Mukadder GURSOY
i1 Milli Egitim Midiirii
g™
e
e S o
- A e
1-Ogrenci Velisi Bilgi ve Onam Formu (4 Sayfa) A v ¥ .&’&
2-Ebeveynler I¢in Bilgi Formu EK-A (2 Sayfa) - N
3-Ebeveynler gin Anket Formu EK-B (1 Sayfa) R
4-Ebeveynler Iin Odak Gruplari I¢in Bagvuru Rehberi EK-C (2 Sayfa)
5-Ogrenci Bilgi ve Onam Formu EK-D (2 Sayfa)
Akgesine Mah.Garaj Cad. No: 4 Karatay/KONYA Ayrmtily bilgiigin : Abdurrahman KAYNAK - Sef
Elektronik Ag: http.ikonya.meb.gov.ir Ali Naci ISIK VHKI
e-posta; iﬂmistik42<’g_;mcb.gov.tr Tel: (0332) 353 30 50 - Faks : (0332) 351 5940
Bu evrak gavenii elek imza ile imzal https: /i wu.meb.gov.tr adresinden 153f-6¢22-38d3-b4¢4-609b kodu ile teyit edilebilic
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8.

RESSUME

IBRAHIM JAMES TEMBA

Kisisel Bilgiler

Ad Soyad
Dogum Tarihi
Dogum Yeri

Medeni Durumu

lletisim Bilgileri

Ibrahim James Temba
17.06.1989
Babati-Tanzanya

Bekar

Adres

Cep

E-Posta

Egitim Bilgileri

Akademi Mah. Yeni Istanbul Cad. Yurtkur Loj. Blok NO: 285
Ig Kapi NO: 1 Selguklu/Konya

0546 237 5213

tembaibrahimjr@gmail.com

2016-Present

2011 - 2013

2008 - 2010

Selguk University - (Formal
Education) Yiksek Lisans
Grade: Tez Asamasinda

Open University of Tanzania - (Formal
Education) Lisans
Grade: Graduate

Changarawe Secondary School -
(Formal Education) Lise
Grade: Graduate
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2004 - 2007 Babati Day Secondary School -
(Formal Education) Orta Okulu
Grade: Graduate

1997 - 2003 Maisaka Primary School - (Formal
Education) ik Okulu
Grade: Graduate

Seminerler ve Kurslar
2016 Web Design (TURKMEK)

2011 Project Monitoring and Evaluation (University of Dar es salaam)

Yabanc Dil

ingilizce yazma ¢ok iyi, konusma c¢ok iyi

Tiirkce yazma orta, konusma orta

Yetkinlikler

Bilgisayar Micro-Computer Programmes

-Girig Microsoft Windows
-Microsoft Word
-Microsoft Excel
-Microsoft PowerPoint
-Internet and E-mail

SPSS Statistic (Orta Diizey)

Adobe Photoshop (Baslangi¢ Diizeyi)

Ek Bilgiler

2016 Kuran-1 Kerim ve Islam ilimler Dersleri (Iimi Arastirmalar Merkezi'nde)
2016 Intercultural Friendship Ambassador between Turkey and Africa (Africa
Friendship Association)
Referanslar
Dog. Dr. Serap DASBAS Selguk Universitesi,
Saglik Bilimleri Fakdiltesi
Tel:

E-mail: gserap@gmail.com

Sayfa2/3
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