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OZET

Bu calsmada kongma analizinin bulgularini uygulayarak gtindelik
konwsmalar bakimindan Turkce vingilizce dilleri arasinda fark ve benzerlikleri
ortaya cikarmaya véngilizce eitimi alan Turk @renciler tizerinde farkhihklardan
olusan etkileri en aza indirip benzerliklerin olumlukirini ise en Ust dizeye
clkarmaya cagtik. Bu iki dili anadili olarak kongan kongmacilarin gindelik
konusmalardaki davraglari arasindaki fark ve benzerliklerin farkinda aknTurk
ogrencilerine hedef dil olaningilizce’de daha barili bir sekilde iletsim

kurabilmelerine olanak gkayaca&ini kanitlamaya cagtik.

Calismamizda, birinci bolum ¢alnmanin geri kalani icin genel bir bakeskil
etmektedir. Ikinci bolim sozli etkilgmin ne oldgunu anlatmakta ve kghkli
konusma hakkinda teorik bilgi sunmaktadir. Uglincti béligalsmanin uygulama
kisminin temelini olgturan ‘Konyma Analizi’ hakkinda teorik bilgi vermektedir.
Dordunci kisimda ii¢ adet Tirkcegdbkonyma kaydi ve bir addhgilizce kongma
detayli olarak analiz edilgtir. Bir dnceki bolimde yapilan analizlere dayahkara
Turkce velngilizce dillerinin gunlik kongma davranglari arasindaki farklari ve
benzerlikleri anlatmakta olan fieci bolim calsmanin ana temasini glurmaktadir.
Calismanin son boélimua yani altinci bélim gada adina bir sonu¢ bélimi sunmakta

ve tim ¢almayi kisaca 6zetlemektedir.
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SUMMARY

In this study we have tried to elicitate the diffleces and similarities between
Turkish and English languages in terms of daily vessations by applying the
findings of conversation analysis and minimize ¢fiects caused by the differences
and maximize the positive effects of the similastiupon Turkish students learning
English. We have argued that being aware of thieréices and similarities of the
daily conversational behaviours of the native spesakf these two languages would
enable Turkish students to take part in communieasituations in the target

language, English, more successfully.

In our study, Chapter | constituted a general aeeruto the rest of the study.
Chapter Il presented what is typical of spokenradBon and theoretical information
about conversation. Chapter 1l presented theakticnformation about
‘Conversational Analysis’, which constitutes theimeore of the applicational part of
the study. We analyzed three naturally recordedki$hr conversations and one
English conversation in detail in Chapter IV. Cleapt constituted the main theme of
the study; that is, the differences and similagitief the daily conversational
behaviours between Turkish and English languagssdan the analyses made in the
previous chapter. The last chapter of this studygp@er VI, presented a conclusion

part and summarized the whole stucly.



CHAPTER |
INTRODUCTION

1.1 BACKGROUND TO THE STUDY

The answer for the question “What is discourse?’lma given as “anything”
including a simple sound that can be made withan glocess of conversation or a

novel as a whole.

People do not always communicate between each otfaking use of
complete sentences or utterances. Moreover, pedplenot also make use of
gramatically well-formed sentences when they avéolned within a communicative
process. Then what enables people to succeed ierstadding each other is
something more than simple sentences or utteraddgmugh being able to aware
where a sentence ends and what makes a sentenuatigedly well-formed are
important, one can not claim that they are enowglafsuccessful communication. A
successful communication process requires the aasli knowledge of
conversational principles that are instinctivelildaed by everyone who takes place
within a conversational process. Although theresamme different approaches to the
study of conversation, one can mention about twanntategories which are

discourse analysis and conversation analysis.

The definition of discourse analysis includes aietgr of approaches for
analyzing written, spoken or signed language useth@ other hand, conversation
analysis can be, most basically, defined as thaysttitalk in interaction.

In this study, conversation analysis will be ourimmiacus. Firstly, some basic
features of spoken interaction will be examinedcd®ely, conversations in English
and Turkish languages will be examined in accordanith the features of spoken

interaction and finally, the effects of the diffeoes and similiarities between the



conversational analyses of these two languages tlmoiurkish students learning

English will be argued.

The word “Table” can be used as a very suitableapteir to define the
language especially in language learning proceash Eanguage has four main legs
by means of which it is standing. They are listgnineading (receptive skills),
speaking and writing (productive skillls). Althoughcan not be claimed that reading
and writing skills are unimportant, for a succekstise of a language for
communicative purposes one needs to improve hisidtening and speaking skills
firstly. So far we know much more about the rulesl grinciples that govern the
written language than about those governing th&espdanguage. But we use the
spoken language to interact with each other, amgrgdly to a much greater extent
than we use the written language, so it is highigortant that we know how spoken

interaction is structurally and strategically origaal.

The attention that should be paid to the spokeeragction gains more
importance in language teaching classes. The mapope of learning a language is
to be able to take part in communicative situationthe target language successfully.
Therefore, all the problems that may hinder thecgss of language learning in a
communicative way should be observed and removéd. main problem in being
able to communicate successfully in the target Uagg may be caused by the
cultural and structural differences in the rulescofversation, or both the language
learners and teachers may make use of the theastie between conversational
rules of their mother tongue(s) and the target uagg in the language learning
process. So that a comparative conversationaysemlbf the mother tongue and the
target language would be helpful for being abledammunicate successfully in the

target language.



1.2 STATEMENT OF THE PROBLEM

Why Turkish students are not able to use Englishrmanicatively? What is
the main source of misunderstandings and misirg&apons that occur while taking
part in a communicative process in the target lagg@ How can the problems that
occur by the differences in the conversational gpiles of English and Turkish
languages be overcome and the similarities madeotise the English Language
Teaching (ELT) classes?

Misunderstandings and misinterpretations commowlyup also between the
speakers who are sharing the same cultural backdrdtor a smooth and successful
conversation both the sender and the receiver haveooperate in interactive,
discourse organization and communicative levelss Tieans that they are expected
to follow the rules such as turn-taking, listen tree who holds the floor at the time
of speech and make the correct interpretations fibrat is being told in order not to

cause misunderstandings.

The problems caused by the cultural differencesammunication can be
accepted as normal to a degree. However, a proslenproblem when it occurs and
breaks the communication within a conversationorgher to get rid of the problems
caused by the cultural differences the conversaliqguminciples in two different
cultures should be studied. By means of such kihd study the differences that
break the success of the conversational interactionbe revealed and also changed
into an advantage as there may also be some gtregarThis fact increases the
importance of the application of the findings ohgersation analysis in the language
learning classes both for the mother tongue andtalget language. Because, the
main reason of the misunderstandings or misinte&apoms in conversational
interactions is that people do not know interawio structure, the rules of
interactional strategies and they do not use threthair daily lives and this is a wider

case when one of the participants of a conversasi@peaking the language that is



used in that conversation as a foreign languadkeeas will be a cultural gap between

the native speaker and himself/herself.

1.3 AIM OF THE STUDY

The aim of our study is to show how different typéspoken interaction are
structurally, strategically organized in Englistdarurkish languages and find out the
differences and similarities and their reasonsrdeoto make the language (English)
learning process of Turkish students easier andenteakguage learners take part in
conversational situations successfully. We will toyachieve this aim through the
conversational analyses of some spoken interaction€English and Turkish
languages.

The main aim of learning a language is, of coutsdye able to communicate
through it. Therefore, teachers of English focugtensuccess of the communicative
process of their students. The findings of thislgtis expected to be helpful both for
the teachers and the learners of English in TurKethe problems that are breaking
the communication within a conversation are found and removed this will help
the students to apply the findings of this studismle the classroom, in other words,

in their daily lives.

If the participants of a conversation are awaretlod features of the
conversation that they are involved then there Wl less misunderstandings and
misinterpretations as they will be able to know whe stay silent or take the floor
and what to do throughout the spoken interactidre @pplication of conversational
analysis becomes necessary in order to supply blgmatic conversational
situations for Turkish students when they are ad@ng native speakers of English

through English language itself.



1.4 RESEARCH QUESTION

This study is aiming to find answers to the follagriquestions:

- What is conversational analysis?

- How the findings of conversational analysis diffie English and Turkish
languages?

- How can the teachers and Turkish students of i&lnghake use of the
similarities of the rules that are subconsciouslijofved by the native speakers in
daily conversations in English and Turkish?

- What can be done to overcome the differencebarconversational rules of
English and Turkish?

- In what ways the findings of conversational aseycan be used in language

learning process effectively both by the teachatstae students?

1.5 STATEMENT OF THE HYPOTHESIS

Conversational analysis is a field of study thigstto decode the rules and the
principles of daily conversations within a cert@nguage. These rules and principles
are not followed consciously but almost instindyvby the native speakers of that
language.

In this study it is hypothesized that the rulesdafly spoken interactions in
different languages differ in some certain poiitsese differences may be caused by
the cultural unlikeness of the speakers of thesguages or the structural formations
of the languages that have been descending forredsief years. The differences in

the rules of daily conversations in two languagasturally affect the succes of the



foreign language learners in their attempts to {@k& in communicational situations.
A comprehensive contrastive analysis of the natind the target language will be
helpful both for the learners and the teachersveranme the difficulties caused by
the differences of the rules in daily speech asd & make use of the similarities.

1.6 METHOD, SCOPE AND LIMITATIONS OF THE STUDY

A conversation is a process in which at least twdigpants are involved.
Throughout a conversational process there occurallaexchange among the
participants. Therefore, a spoken interaction $® alamed as a talk-exchange as it is
constituted of participants holding the floor umris. The term talk-exchange includes
any spoken interaction in which there exist at tlewgo participants such as
arguments, interviews, conversations, instructiansl so on. However, sentence
frames that are produced by a single sender aedcag discourse (i.e. letters, jokes,
stories, lectures etc.) as there is no receivetewthe message is being produced. In

this study, we will analyze talk-exchanges.

When a child is talking to his/her mother or whenagcountant is talking to
his/her boss these talks are accepted as spolegadtibns. A spoken interaction may
occur in many different social surroundings andséhsurroundings are effective in
the development and process of the interactionothrer words, The context of

interaction has a vital role in determining theckof spoken interaction.

In this study only the conversations in English dmakish languages will be
analyzed. On the other hand, the recorded Turlasts tare limited with the people
whose conversations can be legally recorded bydbearcher without permission.

The conversations that will be analyzed are ontefto-face conversations.

In our study, we are going to mention general festwf spoken interaction
with the help of different examples firstly. Latem, we are going to make

comparative analyses in English and Turkish langsaig order to find out the



differences and similarities between the convessati structures of these two
languages. Lastly, we are going to argue the wayow to remove the difficulties

caused by the differences in conversational strastbetween the two languages in
English language teaching and learning processeteéchers and Turkish students
and how can we make use of the similarities ofdrstsuctures in language learning

and teaching processes as teachers and studdiglah.



CHAPTER Il
CONVERSATION

2.1 WHAT IS CONVERSATION?

We are so used to it, so close to it, that we n@yappreciate it for what it is.
The first, and obvious, thing to say about conuw#raais that it is a social activity.
Apart from talking to yourself, or to animals, wagage in it with others. Much
follows from this. To talk with others involves tiking about their feelings, thoughts

and needs. If two or more people are to communitiaés they are expected to:

- Co-operate.

- Think about others' feelings and experiences.

- Give each other room to talk (Turn-taking).

In other words, conversation is a reciprocal prece&econd, conversation
involves people agreeing about the topic. Theresiglly a lot of activity centred on
locating an agenda. We have all overheard, andhtpie in talk where each person
Is intent on his or her topic irrespective of wbéters are saying. One person might
be describing what they have just read in the papmeother talking of his or her

feelings concerning a driving test. This is re&lyp monologues - not dialogue.

Third, conversation involves an immediate respoii$ere is not much of a
time lag between the action of one person anddbganse of the other. A number of
things flow from this. It means, for example, thdtat a participant utter may be less
thought out. Linked to this is the need for eachiggant to be tolerant of what is
said to them in the heat of the moment. The imnogdad talk also allows people to
ask questions and to explore different angles. Hewsdt can also mean those who

fail to respond are viewed with suspicion.



Fourth, although conversation is all around us isita very sophisticated
activity. One must have a well-developed feelinguttwhat s/he can (or cannot) say
and when s/he can (or cannot) speak. One must kioanto use words to do things
and also exactly what words s/he can use in ceciegnmstances. And one must be
able to supplement and reinforce what s/he chotsesy with other appropriate
behaviours: his/her movements, gestures, postazg, gand so on. One must also

attune himself/herself to how others employ thesaesskills.

Reading a list like this brings home why things odien go awry - such as
those embarrassing moments when we say 'the whimgj.tlt also enables us to see
why so many people feel clumsy, or have difficlfim this area. Significantly, many
of these things are also culturally specific. Wikaight for one group, may be wrong
for another. This means that conversations betwmswple of different cultures

require special care.

Fifth, conversation entails certain commitmentst Fdo work, we have to
trust in the others involved. When they say thely do something, for example, then
we tend to have to take it at face value. At a minh we have to be open to the
possible truth of their words. We may have doultsit-without a degree of trust or
openness to the views of others, conversationss@oral life) could not happen.
Indeed, effective work must always be based upaticgzants believing in the
truthfulness of the educator. Once that is calfgd question, and the trust is broken,
there is the danger conversation will cease anatnmdl educators will no longer be

productive.

Sixth, talk involves the participants in interpteda - and in filling the gaps.
To make sense of what others are saying the paatits of a conversation often have
to make leaps forward. The speakers cannot givadbeivers all the information
they need right at the start. They put their wardsontext, make assumptions, and
add in material to give shape to what they arengayror example, a person may start

telling someone about the problems s/he is hauviitig lwis/her neighbours over noise.
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To make sense of his/her anger the listener hasldoin various things, e.g. that
his/her mother is very ill; that there is a histofytension in the street and so on. In
other words, conversations often involve peoplewdrg on a large amount of
'‘background knowledge'. If the participants do have it then they have to make
great leaps of imagination and hope that all weltdime clear as the sender speaks, or

receivers ask questions.

Finally, we have to acknowledge that conversatisnai complex and
perplexing activity. It embodies rules and etigeett requires participants to possess
skills that are improved with practice. Those wiackl these can find themselves
socially, even physically, isolated. Those who fiitd difficult to engage in
conversation and dialogue inevitably have feweincka to practice the art so tend to
find themselves locked into a vicious circle. Mafiyd conversation difficult to
handle. We can talk about people who seem incadbistening to others; some so
self-obsessed they merely deliver a monologue tardgortunate audience; others
who ignore the verbal and visual clues that enabtenversation to flow; and some
S0 competitive they turn each exchange into adatftiwills from which they must

emerge victorious.

For a successful conversation, the participantst naghieve a workable
balance of contributions. A successful conversatimludes mutually interesting
connections between the speakers or things thatspleakers know. For this to
happen, those engaging in conversation must finopec on which they both can
relate to in some sense. Those engaging in corti@rsaaturally tend to relate the
other speaker's statements to themselves. Theyimeast aspects of their lives into

their replies, to relate to the other person'siopmor points of conversation.
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2.1.1 PARTICIPANTS GIVE EACH OTHER ROOM TO TALK
(TURN-TAKING)

Turn-taking is a vital principle within a convensetal process. The one who

holds the floor is determined by some certain rules

2.1.1.1 TURNS

As conversations need to be organized, there des ror principles for
establishing who talks and then who talks nextsTgnocess is called turn-taking.
Turn-taking is a basic form of organization for gersation.

There are two guiding principles in conversations:

1. Only one person should talk at a time (Overlapsvbeen turns
have some particular or cultural significance: aling annoyance,
urgency, or a desire to correct what is being said)

2. We cannot have silence. (Pauses between turnhalsosome

meanings).

The transition between one speaker and the next imisas smooth as

possible and without a break.

Transfers from the current-speaker to next-speakeur at transition-places,

or, competition-places. Two types of turn-allocatibtechniques are:

a) the current-speaker selects the next-speaker;

b) the next turn is allocated by self-selection.
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The current speaker may select the next speakfarégrounding him or her.
This can be done in a number of ways, including)Jdmking at that person, or by
asking that person a question. Actually, if therent-speaker wishes to select the
next-speaker, he or she must do so prior to thé trexsition-place, for an undesired
potential speaker may self-select at that transipilace. Here is an extract that shows

how the speaker chooses the next speaker at thef éved speech:

[1]
Catherine: What do you think about this subjedinfo

John: If | were you...

A selected next-speaker has the right, and thgatodin, to speak. However,
if the current-speaker does not select a next-greakhe can come to a transition-
place and set the stage for competition betweemigmext-speakers. The first one
to speak becomes the next current-speaker. linecspeaks, the current-speaker has
the option of continuing.Reaction-time latencys the time intervening between a
current-speaker's completion and a next-speakiarts fitiative-time latencyis the
time intervening between a current-speaker's caioplend the start of a follow-up

utterance by the same speaker.

Although the significance of the approaching of tilm& during a conversation
process varies between cultures, situations angleeet languages We have different
ways of indicating that a turn will be changed. Hwer, there are some other factors
that are not linguistic and that have roles in fficient turn-taking.

- Eye contact

- Body position
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While an English speaker is talking, his/her eyes down for much of the
time. While s/he is listening, his/her eyes arefarpmuch of the time. For much of
the time during a conversation, the eyes of thalsgreand the listener do not meet. In
English culture, when speakers are coming to tlieaéra turn, they might look up
more frequently, finishing with a steady gaze. TiBi® sign to the listener that the

turn is finishing and that he or she can then come

The instruction that some of us were given at sgHhook at me when you
speak to me", is unsoundly based. In normal Engimtversations, a speaker does
not look steadily at the listener but rather mayegiccasional quick glances.

Some people find it impossible to carry on a cosagon with someone who
Is reading the newspaper. We need to be able towbeee someone's eyes are

directed to know whether we are being listened to.

In telephone conversations, where we cannot seegaye and watch for
bodily movements we have to use other clues tdksttawhether the other person is
listening to us.

- Intonation

- Volume

2.1.1.2 ASSENT TERMS & ADJACENCY PAIRS

In addition to the full transfer of speaker, thare numerous other types of
verbal turn-taking in conversation. For example.er¢gh are assent terms
(backchannels) and adjacency pairs.

Assent terms such as, 'Yes,' 'Okay," 'Uh-huh,'hRimake it clear to the

speaker that the listener has taken in and unaefdhe previous message. They also

serve to establish the listener's ongoing avaitgbiind they commit him or her to
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attend the speaker's next utterance. Assent tereranaong the few items that can be
spoken while another is speaking that are generallyheard as an interruption,
although this depends on the speaker and theisnudthe use of assent terms within
a conversational process is named as backchann€img type of assent term is a
ratifying repetition: Here the listener repeats ariethe last words spoken by the

current-speaker.

[2]
A: Beat cream cheese and 3/4 cup sugar with etediser on medium speed

until well blended.

B: ... beat until well blended...

Assent term or backchannel realizations vary istargly from culture to
culture. Therefore, some terms that are used &hiasams in some languages may
sound odd in English. As this may break the smaegbhnof the communication
process, the cultural differences in the conveosati flows in different languages

must be decoded by the speakers.

Adjacency pairs are composed of any two types tfrarice that are linked,
either by logic or convention. Given the first eksmh of an adjacency pair, the second
Is expected; upon its occurrence it can be sedre ta second item to the first; upon
its nonoccurrence it can be seen to be absenteXamnple: If a question is asked, it
should be answered. If someone in the audienacensmanded, summoned, or invited
by the speaker in any way, that person is expeiteatiake an appropriate verbal
response (unless it was understood to be a rhetagiestion, that is, one that the
speaker obviously desires no answer to). If the fiart of a saying or a proverb is
recited by a speaker, it may be appropriate faerisrs to finish the statement.
Deborah Tannen tells of conversationalists who inelit finish each other's

sentences.
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[3]

John Motson: Welcome to the match between M. Uniteddrsenal. | am
John Motson... ( a little paus

Andy Gray: ... and | am Andy Gray.

[4]
A: You know what they say: Easy come...

B: ...easygo...

2.1.1.3 OVERLAPS

When two or more participants within a conversatignto take the floor at
the same time this is named as overlap. Overlam i¢eature of a normal

conversational process and it may occur from a murabreasons such as:

- The desire to start a turn before another smasommiss the opportunity.

[5]

Joe :When they were in
*power las...* w&RAN | FINISH?
Jerry *that's my point | said*
(Yule, 1995, p. 74)

- The desire to make a particular contribution eflilis relevant.

[6]

H . | think *that*
W : *Do you want some more salad?*
(Tannen, 1996, p. 59)

- Uncertainty as to whether the current speakenuid to continue.

[7]
Mr. Strait : Wha... *Where do you...* go head
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Dave : * | mean it's a... oh sorry*rhe..
(Yule, 1995, p. 73)

- The desire to correct what is being said by freaker.

[8]
A: The match will start at half-past-nine *we’velte at home before
it.*

B: *a quarter to ten.*

- To signal annoyance or urgency.

[°]
Father : Your brother told me that you were ndhatschool yesterday
*and also you...*

Girl : *it's a lie!*

[10]
A: Sorry! Do you know how can | get to the traiatgin?
B: Sure! You must be a stranger ha... *you seemyealhfused...
(laughs)*
A: *yes, my train will leave in ten

minutes should | take a taxi or walk?*

- The expression of solidarity or closeness whikpressing similar opinion

etc.

[11]

Min : Did you see him in the video?

Wendy: Yeah... the part on the beach

Min : Oh my God, *he was so sexy*

Wendy: *he was just beingceol*

Min : And all the waves *crashing around him!*
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Wendy: *yeah thatswaally wild!™
(Yule, 1995, p. 74)

Deborah Tannen has shown that there is much oywenigmnd simultaneous
talk among certain Jewish groups; Roger Abrahanss dlwn the same among
certain African and African-American groups. Inde@d some of these cultures,
individuals perceive the failure to overlap as lafknterest, or dullness. However, in
mainstream Western culture, overlapping talk is egally seen as messy and
unpleasant. An aspiring next-speaker must timehlger utterance to come just after
the completion of the current-speaker's utterabaepefore the utterances of fellow
aspiring next-speakers. At these moments, instaotesultiple-people-speaking-at-
once are common but they are usually very briethashorm is for the first speaker
to continue and for the others to drop out. Theohatropping out serves as a repair
mechanism, that is, it fixes the situation that imasnentarily ‘gone awry.'

Researches have also revealed that women seererlamtheir conversations
more, and are better able to hold simultaneousisissons with multiple other people
than men. A potential reason for this is in the wagt women can often multi-task
better than men, who are better at single-focus/ies. At this point, one can
mention about three main categories of overlapadcordance with their reasons
within a conversation:

- Speech overlap

- National overlap

- Gender overlap

2.1.1.4AWHAT HAPPENS THROUGHOUT A TURN?

Throughout a spoken interaction the participantsl fiwe floor in turns. This

system is named as turn-taking system as it isilgetaentioned in the previous
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topic. Most basically the turn-taking system wodssone participant, A, talks, stops
and the other participant, B, starts, talks anddedhe floor. As a result an A-B-A-B-
A-B distribution of talk has been obtained.

When a speaker is holding the floor, in other wpidsa turn whatever s/he
utters may start another turn, may keep the coatiersgoing or completely break it.
By means of uttering something the speaker may rttakeeceiver utter some other
thing or remain in silence and terminate the cosatton. For example, a question
requires an answer under normal circumstancesh®mther hand, every utterance
made by the speaker means something in its patiotbntext. The “intended
meaning” of the sender should also be decoded Iy rdcteiver while the
conversational process is taking part. So, it carcdncluded that the turn is part of

the structural organization of the conversation.

According to the researches, people have an itstnability to take the
turns when they are involved in a conversationakess. The time gap that occurs
between one speaker leaves the floor and the btbids it is measured by micro-
seconds. Another fact about the daily speech ofamubeings is that less than 5 per
cent of the speech stream is delivered in overlap.

A conversation takes place between at least twakgps. These speakers take
the turns throughout the spoken interaction with kielp of some certain and not
previously determined rules that are followed suisctously by the participants.
However, whether there are two or more participamtiin a spoken interaction
process, all the participants take part in the eosation and hold the floor and leave
it in a quite smooth way that this no one elseasfased about when to speak or

when to transfer the turn.

As we have mentioned before there are some certd@s in turn-taking
system and there also exist some certain ways \ahsigeaker is leaving the floor to

another:
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- The current speaker may select the next speakiarégrounding him or her

and the choosen next-speaker has the right anabtigation to take the turn.

- When the current speaker does not select a pexstker s/he sets the stage or
competition between the potential next-speakersnwdlae comes to a transition-

place. The first one to speak becomes the nex¢ictispeaker.

- If no one takes the turn the current-speaketma®ption for continuing.

The time gaps that occur when transitions are zieglibetween the speakers
are named as “reaction-time latency” which is desct as the time gap that occurs
during a current-speaker leaves the floor and éxt speaker holds it. Initiative-time
latency is the time intervening between a curreetger's completion and re-start as

no other next-speaker takes the turn.

2.1.2 THROUGHOUT A CONVERSATION

Any type of spoken interaction between two or mpegticipants can be
described as “conversation”. Throughout each c@atem there exists at least a
message that is intented to be conveyed from thdesdo the receiver and it is the
message in most cases that makes the conversakea place. When people are
making a conversation they do not tend to give thain message of their
conversation just at the beginning of the procEsstly, they tend to use some terms
that are expected to help them to begin the otafaction. These terms that are used
for beginning a conversational process are nametbpsnings”. After using an
opening the speaker decides in accordance withrib&er of the receiver whether to
go on to give the message or not. Another pointanversation is that the process
does not end just when the message has been s#rg teceiver successfully. In
order to complete a successful conversational geottee participants use some terms
which are known as “closings”. To sum up we cantbay there are three main parts

within conversations:
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- Opening

- Message

- Closing

[12]

A: Excuse me, please. Could you tell me where th&lSStreet is?
B: Take the second on the left and then ask again.
A: Is it far?
B: No, it's only about five minutes’ walk.
A: Many thanks.
B: Not at all.
(Ockenden, 1987, p. 2)

In the short extract above we can see that evemnvduch a short spoken
interaction there exists an opening (Excuse masple The answer of the opening
speech of the participant A seems a non-verbal Anepproving look or mime may
lead the participant A give the message of the emation. The message (asking for
the address and telling the way that the parti¢cipashould follow) has been given in
the 2nd, 3rd and 4th lines. The conversation doégemd when A receives the answer
s/he needs, instead, s/he uses a closing term (thanis) to end the conversation

just like B (not at all).

A spoken interaction that takes place between twoare participants almost
always carries a message; however, there is ngatiadn that only one topic should
be talked about as a message throughout a coneerdat some cases, a topic that is
intended to be talked about may lead to other soprcsubtopics. Moving from one
topic to a completely different one is named asctojpift. In the extract below the
topic of the conversation moves from losing theglge at an airport to skiing, to
weight-watching and exercise, to meal-times atle@ted these moves occur within a

very short space of time.
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[13]

A: ... no bother to me, ‘cos | happened to have insidg pack a spare

vest and *socks you see.

B: *Ah, | see, that was in your hand baggag

*was it?*

A: *And | got my toilet equipment with me.

B: Yeah it's a good idea to take a few basic thimg®e hand baggage,

isn't it, *I think in the case of that.

*Yeah, well it's usually the things yoaquire first, you see,
sometimes you don’t have time to unpack alinjaggage when
you arrive.

- Still, pretty horrendous, though.

: Oh, it was very unsettling, ...still, so many athumsettling factors |

didn’t know whether | was on my head or onmegls that day.

Mm...

: D’you do a lot of skiing then?

: 1 go each year, yes... it's my only chance of ipgtiny weight
down, you see, and it isn’'t the exercise tuas it, it's the fact that
the meals are so far apart.

: (laughs)

: Yeah?

: Yes, I'm not joking... if we eat say, right, brdakt eight, lunch
one, evening meal six, perhaps a snack dférthen *you're
eating four times a day, but

C: *You'd never

get no skiing would you?

A: Well, in these places, you breakfast at eighdll vihalf past eight, ...

(etc.)

> w >

>0w

>00

(Aydin Aydin, 2005, p. 44)

Although the topics of the conversation in the astrabove seem to be
completely irrelevant with each other, it can bl $hat they are all the subtopics of
the main topic which is A’s holiday. All the oth@wpics (losing the luggage at an
airport to skiing, weight-watching and exercise, airtanes at hotels) that are
discussed or talked about throughout the conversamong three people (A, B and

C) constitute the subtopics the main topic.

When we are taking part in a conversation we tendse some signals in
order to sign that we will begin a conversationogahe same topic, change the topic
of the conversation or end it. The signs that aeduor these purposes are generally
framed within a standard. Some examples of theges sire:



Openings

- Good morning.

- Excuse me...

- Have you heard...

- What a lovely day!

- Hello!

- Can | help you?

- Guess what...

- Do you know...?

- Sorry to disturb you...
- Look!

- Can you spare a minute?

Ongoing checks:

Made by the speaker:

- Can you understand me?
- I mean...

- In other words...

- Do | make myself clear?

- Are you listening?

- The point | want to focus...

- Do you know what happened next?

Made by the listener:
- That means...

- Let's make it clear...
- Mhm...

- Have | got you right?

22
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Changing topic:

Introducing a new topic:
- By the way...

- Speaking of her...

- On the other hand...

- That reminds me...

Concluding topic:

- We'll see.

- So it goes.

- That's what | want to say.
- Life goes on.

- This talk never ends.

- That's life.

- That’'s what | mean.

Ending

- Oh, time is late!

- I've to go now

- It was nice talking with you.

- Let’s back to work.

- We'll talk about it later.

- Maybe we can get together sometime

- It's been a pleasure

2.1.3 COHESION AND COHERENCE

Throughout a conversation there may exist so mapig4drifts; however, the

conversation is still hangs together. The answetht#® question that how can a
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conversatioal process is still meaningful althotigére are so many changes is the
topic or even when the participants do not knowheatter closely is cohesion and

coherence in the spoken interaction.

The term cohesion is basically defined as the granwal and lexical
relationship within a text or sentence. Cohesiantmadefined as the links that hold a
text together and give it meaning. Therefore a pleda “glue” can be used for
cohesion as it holds sentences of a spoken orewrigxt together. However, this

linking together realizes only in the grammatieadél.

Coherence is what makes a text, whether spokenritiemny semantically
meaningful. Coherence is achieved through syntcfeatures such as the use of
deictic, anaphoric and cataphoric elements or &dbdense structure, as well as
presuppositions and implications connected to géneorld knowledge. Robert De
Beaugrande and Wolfgang U. Dressler define coherasca “continuity of senses”
and “the mutual access and relevance within a gordiion of concepts and

relations”.

The existence of cohesive links within a convemsatioes not mean that the
conversation is meaningful, or the absence of dobdisks, also, does not mean that
the conversation is not meaningful. Then, what rmakeonversation meaningful is
the harmony between the intended meanings (lllonaty force) of the utterances of
the participants. When we examine the sample digdzelow we can easily see that

cohesive links are not enough by themselves walspoken interaction:

[14]

A: It's a mystery to me, how the conjuror sawealttivoman in half.
B: Well, Jane was the woman he did it to. So pregalynshe must be
Japanese.
(Cook, 1989, p. 23)

In the dialogue above there are cohesive links sischo, she etc. However,
they seem not enough for a meaningful conversafibe. example [15] shows that
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the absence of the cohesive links, also, not nedbBssnakes a conversation

meaningless:

[15]

A: The window is open.
B: Go back to sleep , will you?
(Cook, 1989, p. 23)

In this extract there exists no cohesive links leetwthe utterances made by
the participants. However, the conversation stihds together, in other words, it is
still meaningful. The meaning in the conversatiomes from the intended meanings
of the utterances of the speakers. In the firstesme speaker A is concerned about
the window which is open and expresses his/her eronwith the utterance “The
window is open.” Undersanding but not consideripgaker A’'s concern speaker B
expresses his/her will to sleep. This conversatemm be interpreted in different ways
in different contexts of course. However, the maamt is that the first thing that we
need for a conversation to be meaningful is colesremd cohesion is helpful but not
obligatory.

The only way to recognize the coherence within @ksp interaction is to
decode the illocutionary force that lies beyondutterances of the speakers. Because
coherence is not based on a relationship betweenutfierances but between the

actions performed by those utterances.

[16]
A: What's the day today?
B: How | Met Your Mother is on tv today.

In the sample dialogue above speaker A asks forddyeand speaker we
assume that sepaker B is answering the questiothardhy is Monday, for example.
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2.1.3.1 DISCOURSE MARKERS AND INTERACTIONAL SIGNALS

The linguistics definition of a discourse markeraisvord or phrase that is
relatively syntax-independent, does not have aquéatr grammatical function, does
not change the meaning of the utterance, and hasnmewhat empty meaning.

Examples of discourse markers include the particgs, "well”, "now",

then”, "you
know", and "I mean", and the connectives "so", &se", "and", "but", and "or".
Discourse markers are used within a conversatiaigteal how the upcoming unit of
speech relates to the current discourse stateattitenal signals are the items that
constitute turns of their own or link turns togetive a spoken interaction. Examples
for interactional signals are “hm”, “mm”, well”, §s”, “alright”, “no”, “mm-hm”,

“okay”, “right”, “yeah” etc.

The absence of discourse markers and interactgigahls in a conversation
does not change the meaning; however, the conimrshecomes dull and less

conversation-like as in the example:

[17a]

A: Right, who'’s goin’ to lift the bottom?
Well... come 0'... someone’s got to take ‘old of i
B: l ain’t goin’ to.
(Cook, 1989, p. 10)

[17b]

A: Who'’s goin’ to lift the bottom?
Come 0'... someone’s got to take ‘old of it.
B: l ain’t goin’ to.
(Cook, 1989, p. 10)

2.1.3.2 ADJACENCY PAIRS

People tend to be co-operative in conversationgagsmcy pairs is a term to
describe the way in which conversations can bensated into pairs of exchanges

that are connected in some way even though spbkenlifferent speakers. A
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question, for example, expects an answer. A s&térmvites a response (such
as agreement, modification, disagreement). A contmam request expects
compliance. Exclamations are odd because theyarenteractive. If someone calls
out 'Help', it is action not language that is reedi If the exclamation is 'ouch’, it is
likely to elicit a question, 'What's the matterhigh in turn starts off an adjacency
pair, completed by, for example, 'I've cut my fing&he idea of adjacency pairs is
interesting because it is a way of understandmg kinds of ebb and flow in a
conversation. There is the ebb and flow of cohedioat is the connection between
things said and the way in which things move frone @o another through a text,
spoken or written. A question/answer format setsageries of adjacency pairs in a
rather rigid framework. If, on the other hand, ge¥son usually answering, turns the
tables and asks a question, there is a blip iratl@cency pairs which affects another
kind of ebb and flow in conversations, namely thé @nd flow ofpower Power
doesn't have to be thought of as taking advantaga menacing, underhand or
overbearing way. It is an effect in the grammatidabices, especially in the use of
guestions and commands. Responding to a questibravgjuestion causes a break in
any pattern of adjacency pairs, as does replying wommand with a question.

Interestingly, exclamations do not seem to assuneerfer power.

[18]
Father: Tidy your room!
Son: Why?

Some researchers have observed that whilst adjqgesics are a normal
feature of much everyday conversation, they teruktcounded off by a third element
in conversations of unequal power distribution, hswas those of doctor/patient,

teacher/pupil or parent/child.

[19]
Doctor: Are you sleeping well?

Patient: No, not at all.
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Doctor: Hmm. That could be the problem.

[20]
Teacher: What is the capital of France?
Pupil: Paris, Miss.

Teacher: Good.

[21]
Parent: You've been playing in the mud again.
Child: I haven't.

Parent: Don't answer back. And don't tell lies.

As we have mentioned so far, an adjacency pairrsogbhen the utterance of
one speaker makes a particular kind of responsg likely. In an adjacency pair,
there is often a choice of two likely responseseguest, for example, is most likely
to be followed by either an acceptance or a refukalsuch cases, one of the
responses is termed the preferred response (beitaesers most frequently) and the
other the dispreferred response (because it ict@ssnon) (Cook, 1989, p.53,54). In
the examples below we will be able to analyse saga of preferred and dispreferred

responses. How they are used? What happens whearthesed?

[22]

A: Why don’t you come up and see me some time4tétion)
B: I would like to. (Acceptance)
(Atkinson and Drew, 1979, p. 58)

[23]

A: Uh if you'd care to come and visit a little tmisorning | ‘Il give you
a cup of coffee. (Invitation)
B: hehh well that's awfully sweet of you | don'titk | can make it
this morning hh uhm I'm running an ad in tlaper and uh | have
to stay near the phone. (Refusal)
(Atkinson and Drew, 1979, p. 58)
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As the two examples above illustrate, the productiba dispreferred second
(response) generally requires more conversatidif@ait ghan a preferred second. In
extract [23], one can distinguish the following qmments in B's turn: delaying a
response + marker + expressing appreciation obffiee + declination itself + giving

a reason for why one has to decline.

Preferred and dispreferred seconds

Offer Acceptance Refusal

Request Compliance Refusal

Assessment Agreement Disagreement

Blame Denial Admission

Question Expected answer Unexpected answer ar
answer

Invitation Acceptance Refusal

(Levinson, 1983, p. 336)

There are some situations, however; “disagreemeatints as a preferred

response as in the example [24]:

[24]

A: | haven't done well, haven't I? (Assessment)
B: Nonsense, of course you did well.
(Levinson, 1983, p. 336)

Sometimes conversation takes place with more tivanparticipants and the
exchange below reveals some of the complexitidsatfise from an analysis of multi-
party interactions characterised by a conflictraeiests. In the extract [25] we will
examine such a dialogue. It involves two boys (@ &) and their mum (M). V is 6

and keen on teasing his little brother, Q, who y&8&rs old:

[25a]

V: Q, do you want some more marbles?

no
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Q: Yes

V: You can't have any.

Q: Mummy, V won't let me have his marbles.

M: Why are you teasing your brother? Give him sahgour marbles.

V: But he's already got so many.

The shematic analysis of the conversation thatstakace in the example [25]

is given below:

[25b]

V: Offer

Q: Accept

V: Cancel offer

Q: Complain (dispreferred second to V’s offer byplication)

M: Request for information ( preferred second te @mplain by implication
as it acknowledges the complaint) + Order

V: Refuse (a preferred second to M’'s request byptgimg with the request

for information)

Sometimes the second part of an adjacency pair beardelayed by an
alternation of turns occuring within it and thislale is known as an insertion

sequence.

[26]

A: | wanted to order some more paint.(Request)

B: Yes, how many tubes would you like, sir? (Quastl)
A: Um, what's the price with tax? (Question 2)

B: Er, I'll just work that out for you. (Hold)

A: Thanks. (Acceptance)

B: Three nineteen a tube, sir. (Answer 2)

A

: I'll have five, then. (Answer 1)
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B: Here you go. (Acceptance)

In the exchange, the turns which separate the pattse request-acceptance

pair are insertion sequences.

In an insertion sequence speakers exchange turites tatking about the topic
that is related to the main sequence; however, soreg speakers may switch from
one topic to another unrelated one, and then bgakdo the main topic and such a

case is called side sequence.

[27]

A: Can you hand the larger bowl please?

B: Isit O.K.

A: Yeah, thanks.

B: Now combine cream cheese and green onion__lavéeard the latest
news by the way?

A: Is this enough? Which news?

B: Add more cream cheese. Angelina Jolie has adapieethiopian Baby
Girl.

A: Oh! That’s cool but | do not agree with the iddaadopting anyway.
Enough?

B: That's your idea. Yeah by the way now spreahitach tortilla.

Side sequence is also used for clarification. le theneral flow of a
conversation, sometimes, a participant may thirdt 8ihe has misunderstood one

point and ask for clarification. This case is atsoned as side sequence.

[28]

Steven : One, two, three (pause) four, five, sau§e) eleven, eight,
nine, ten.

Susan : Eleven? — eight, nine, ten.

Steven : Eleven, eight, nine, ten.

Nancy : Eleven?
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Steven : Seven, eight, nine, ten.
Susan : That's better.
(Aydin Aydin, 2005, p. 60)

In a conversation there are some pairs of turngnstobd as a preliminary to
the main course of action. Participants in conuesadraw attention to, or prepare
the ground for, the kind of turn they are goingdke next. These pairs of turns are

called pre-sequences.

Each pre-sequence prepares the way for anothdrgoiion. The pre-request
sets up a request; the pre-invitation sets up waitation; the pre-narrative sets up a
narrative; and the pre-conversation sets up ameetgiephone conversation may be.
So that pre-sequences are useful in organizingelosections of conversation.

[29]
Pre-request:
Customer: Do you have hot chocolate?

Waitress: Yes, we do.

Pre-invitation:
Man:What are you doing?
Woman: Nothing. What's up?

Pre-narrative:
June: Did | tell you | was going to Scotland?
Kenneth: No.

Pre-conversation:
Caller: (rings the phone)

Recipient: Miss. Pink’s office.
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If a right to a turn is obtained its ending mustoabe signalled so that the
other participants know it is finished and a cdnition from them will not be
construed as an interruption. A preclosing is ag@ueence that signals the end of a
conversation is near. It provides opportunity fbe tdiscussion of any additional

remaining topic before the participants proceedh e closing sequence.

Using pre-closing terms (O.K., Well, etc.) is a wdyestablishing one kind of
warrant for undertaking to close a conversatiorthdf floor offering is declined then
together these two utterances can constitute npossible, but an actual first

exchange of the closing section. The pre-closirages to be ‘pre-’ if accepted...

[30]

A: Okay?
B: Okay.
A: Bye.
B: Bye.
(Levinson, 1983, p. 325)

2.1.4 CONVERSATIONAL PRINCIPLES: CO-OPERATION

It is impossible to think of a language that isefréfom rules during
conversations. The conversations within that lagguanost probably, are expected
to be out of control and communication by meanssoth a language will be
impossible. It is clear that in normal conversatioe do not simply say whatever we
please, but instead follow some general guidelase® what is acceptable and what
is not; and the acceptability of these guidelimesdetermined by the society that uses

the language for communicative purposes.

In 1975, the philosopher of language H.P. Griceliphed a seminal article
entitled “The Co-operative Principle”. Both the aker and the addressee have to
follow certain pragmatic, syntactic, and semantites in order to communicate
effectively. They have to co-operate. Grice’s Cexapive Principle consists of

several maxims that appear very simple, straightiod, and common-sensical.
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These maxims look at first sight like rules, bugytrappear to be broken more often
than grammatical or phonological rules are, ansl ghivhy Grice uses them “maxim”

rather than “rule”.

2.1.4.1 THE MAXIM OF QUALITY

The maxim of quality means that the speaker or evemiter has to include
all the information that the addressee requiramtierstand what is being mentioned.
If the speaker leaves a crucial piece of informmatiathin the conversational process,
the addressee will not understand what the speakdrying to say and the

communication may break. The motto of this maxim loa like this:

- Do not say what you believe to be false (be true)

- Do not say that for which you lack evidence.

At first sight, it may seem that it would be simpler this maxm to be “Tell
the truth”. However, it is often difficult to be uabout what is true, and so Grice
formulates this maxim in a way that, although ke more complicated, is actually
easier to follow. Evidence of the strength of thmaxim is that most people find it
difficult to lie when asked a direct question, ame tend to believe what people tell
us without thinking, especially if it is written dm (presumably because writers
normally have more time than speakers to considezfally what they say). The
most common expressions that are used to followntlgim of quality within a

conversation are:

- As far as | know...
- It seems to me...
- Now, correct me if I'm wrong, but...

- I'm not absolutely sure but... etc.
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2.1.4.2 THE MAXIM OF QUANTITY

According to the maxim of quantity, while taking rpawithin a
communicative process people are expected to prquit enough information to get
their point across, neither more nor less. The egance of too much or too little
information risks the communication to break. Thettm of the maxim of quantity

can be:

- Make your contribution to the conversation asiinfative as is required, but

not more, or less then is required.

In the extract below the maxim of quantity is fledtand the conversation gets

unnecessarily longer or unexpectedly shorter:

[31a]

Woman : What happened today?

Man : The meeting started three minutes latet bgahe door, the
first person to speak...

[31b]

Woman : What happened today?

Man : Not too much.

The most important thing, however, that we haveédep in mind that the
flouting of the maxim of quantity is based on tlentext in which the conversation

takes place.

2.1.4.3 THE MAXIM OF RELEVANCE

The maxim of relevance requires the speakers tp atathe topic while

interacting. In other words, the participants afamversation have to make sure that
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their comments fit with what is being talked abolite maxim of relevance can be

summarized as:

- Make what you say bear on the issue at hand.

- Be relevant.

The most common expressions used while followirggrttaxim of relevance

are:

- By the way

- Anyway
- Nevertheless etc.

When taking part in an oral interaction one is egpected to answer the
guestion “How was your day?” as “lI have a 19" monit However, just like the
maxim of quantity the relevance of the utterance&eniy one of the participants is

totally up to the context in which the conversatiakes place.

[32]
Jim : Where is the roast beef?

Mary : The dog looks happy.

Any competent speaker knows that Mary means songetliie “In answer to
your question, the diner has been eaten by thé.dsg.that what Mary says is quite

relevant to what she has been asked.
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2.1.4.4 THE MAXIM OF MANNER

The maxim of manner is for removing the ambiguitya communicative
situation to make the utterances of the particppamore clear and easy to be

understood by the other participant(s). The maximnanner can be summed up as:

- Be perpicuous.

- Avoid obscurity of expression.

- Avoid ambiguity.

- Avoid verbosity and sloppiness.

- Be orderly.

- Be clear.

2.1.4.5 FLOUTING THE MAXIMS

When any participant of a spoken interaction floatsnaxim, s/he usually
makes it in a flagrant (and often foregrounded) wsy that it is obvious to all
concerned that it has been broken. If this happiies, it is clear that the speaker is
intending the hearer to infer some extra meanirgy and above what is said. Grice
distinguishes what he calls “sentence meaning” ffamterer's meaning” and he
refers to an utterer's meaning indicated throudloat as an “implicature”. So that
the implicature is what we have been referringotdes as the “extra meaning”.

[33]

A: | might win the lottery.

B: Yes, and cows might fly.
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The obviousness of the untruth of B’s reply give cognitive system a hudge
nudge. B is flouting the maxim of quality, so thenast be something else going on,
and so we start a hunt for likely inferences we weake. Here, of course, we quickly
settle on the implication that A’'s chances of wimnthe lottery are about the same as
cows flying. Flouting the maxim of quality is theidng force in irony. The violation
of the maxim of quality, therefore, has the intentdf using some figures of speech

within the conversation such as hyperbole, metgptary and sarcasm.

[34]
A: | have never seen him on sick leave so far.

B: He is made of iron, nothing can get him down.

In the sample dialogue above speaker B uses hyleerborder to emphasize
that the man they are talking about is very stragainst the illnesses. However, the
use of figures of speech within a conversationitsasieaning only when the receiver
of the message knows that “men are not made of,iotherwise, what is told by the

speaker would be a simple lie.

The speaker may also flout the maxim of quantitgrigher to give deliberately
more or less information than required and when gpeaker says too much the
intention is prolixity, when s/he is too brief théncreates terseness. The main
intentions to say too much may be the sense ofsoata&r respect, on the other hand,

being too short in speech may be caused by beahg hiunt or forthright.

[39]
A: Well, how do | look?

B: Your shoes are nice.

The violation of the maxim of relevance also hameather meanings in

accordance with the context in which the spokeerattion occurs. One of the main
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reasons of flouting the maximof relevance is tomditge emberrasment caused by the

context and the other is a desire to change thiecub

The flouting of the maxim of manner has differenéanings in different
context, of course. For instance, the maxim of rearcan be violated within a
conversation in order to make humour or to exclagte overhearer from the
conversation. In the extract given below the spedkas flouting the maxim of
manner on purpose in order to exclude potentialleagers:

[36]
A: Let’s get the kids something.
B: Okay, but not I-C-E-C-R-E-A-M. (spelling it out)

2.1.4.6 CONVERSATIONAL PRINCIPLES: POLITENESS

The politeness principle, like the co-operativenpiple, may be formulated as
series of maxims. According to the linguist Robiakbff the formulated maxims of

politeness are as follows:

- Do not impose: keep your distance.

This maxim states that we keep distance from otbwersot imposing. In order
to keep distance from others, Tannen points out @ tend to use formal

expressions or use technical vocabulary to exghgdsonal emotions.

- Give options: let the other person have a say.

The second maxim is characterized by saying thivegstantly, by not stating
one’s will clearly or by using euphemisms. It inve$ the status difference of the
speaker and the hearer, and the speaker yielqsother of the hearer by leaving the

option of decision to the hearer. Tannen pointstbat women often behave in this
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way to show consideration to others, or to leave tiecision to others. The

expressions that can be used generally to follasvrttaxim are:

- Would you mind...

- Could you possibly...

- May | ask you to...

- What would you like to do...? (Instead of “Let nmadl tyou what want to
do..."”).

- Make your receiver feel good

The third maxim, on the other hand, emphasizesliggb&tween the speaker

and the hearer, and it enhances the closenessdretiram.

These maxims that have been mentioned so far gloditeéness are not actual
rules that have to be followed by all the speakaran obligation; however, they are

senses we have of the natural way to speak.

2.1.4.7 THE SOCIAL BASIS OF CONVERSATIONAL PRINCIPL ES

Some cultural differences may cause misunderstgadamong people while
within an oral interaction. For example, in someisties, parents have more rights to
interfere in the domestic affairs of adult childéan in others. In such a society the

interference of the parents would not be evaluagedideness or unfairness.

If a speaker has been grown up in a culture thatdir@ctness in speech is a
valued way of showing solidarity, and s/he usesafispeech acts to people whose
culture is more oriented to indirectness and awgidlirect imposition, then s/he will
be considered as being impolite.
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Misunderstandings between the participants of a@mational situation may
also occur between genders as well as people fifferesht cultural backgorunds.
One of the most important aims of the studies s€alirse analysis and conversation
analysis is to find out and formulate why some @sations are not successful and
cultural differences in terms of gender, society. efre the main causes of the

unsuccessfullness of most of the conversations.



CHAPTER IlI
CONVERSATIONAL ANALYSIS

3.1 CONVERSATIONAL ANALYSIS AND DISCOURSE ANALYSIS A
COMPARATIVE AND CONTRASTIVE POINT OF VIEW

Conversational analysis and discourse analysis bsarconsidered as two
major approaches to the analysis of conversatiooygh some other distinctive
approaches exist. Both of these approaches arelymancerned with giving an
account of how coherence and sequential organizatialiscourse is produced and
understood; however, the two approaches have gustenctive and incompatible

styles of analysis.

In discourse analysis, both methodology and thdsof theoretical principals
and primitive concepts such as rule, well-formedrigla are employed. The main
prosedures employed in the studies of discours¢ysimacan be summed up as

follows:

- The isolation of basic categories or units otdisse.

- The formulation of a set of concatenation ruliegesl over those categories,
delimiting well-formed sequences of categories é&eht discourses) from ill-formed

sequences (incoherent discourses) (Levinson, 19&R6).

The number of these features used by dicourse steaban be increased.
However, it can be said that all the prosedurediegpp discourse analysis tend to go
with these two above. There is typically an apgeahtuitions, about, for example,

what is and what is not a coherent or well-formetalurse.

In contradistinction to discourse analysis, conagomal analysis is a

rigorously empirical approach which avoids premattineory constraction. The
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methods applied in conversational analysis stuglieessentially inductive. Inspite of
making immediate categorization of restricted dakech is the typical first step in
discourse analysis studies, search is made forrregupatterns across many records

of naturally occuring conversations.

Secondly, the main emphasis in conversational arslgtudies is on the
interactional and inferential consequences betvedinnative utterances. In contrast
to discourse analysis, again, there is as littipeap as possible to intuitive
judgements. According to conversational analystgyition is claimed as an

unreliable guide in this area, as in deed it majnkmher areas of linguistics.

One other thing about conversational analysis @&t tih the studies of
conversational analysis there is a tendency todagonlyses based on single texts.
Instead, as many instances as possible of somieydartphenomena are examined
across texts, not primarily to illuminate “whatreally going on” in some interaction,
but rather to discover the systematic propertieseguential organization of talk, and

the ways in which utterances are designed to masiagesequences.

3.2 CONVERSATIONAL ANALYSIS

Conversational analysis is a research method &kastconversations in real-
life settings as the object of study, and as a windn to the roles, social

relationships, and power relations of participants.

The study of conversational analysis is generadlgarded as distinct from
discourse analysis which has often been more coadewith formal methods of
analysis; however, when a daily conversation iemakito consideration it might
seem a quite complex and chaotic form and the esuaid findings of conversational
analysis helps one to find out what order therehilig under that seemingly chaotic

and complex daily conversations.
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Conversational analysis is often associated witraup of scholars in the
USA known as ethnomethodologists as they set odistmver what methods people
use to participate in and make sense of intera¢Gaok 1989 [1990; 52]). The most
well-known ethnomethodologists are Harvey Sacks,afimel Schegloff, Anita

Pomerantz and Gail Jefferson.

In their studies of conversational analysis, ethetirodologists do not prefer
to wait until a conversation ends in order to bke @b make the necessary comments
about the rules or the order of the conversatiomeyTtry to understand how a
conversation unfolds within time. They view discggiras a developing process,
rather than a finished product (Cook 1989 [199().51

Derived largely from ethnomethodology and socidliisgjcs, it starts from the
premiss that conversations are one of the centtalities of social life, and that
through them much social life is organized. Conatosal analysis therefore sets out
to record patterns of conversation in order to aetederlying rules that enable
communication to proceed in a largely orderly fashilt focuses on the structure,
cadences, and other characteristics of verbaladtens, usually in dyads or very
small groups. The subject-matter of the discus@amoted, but can be unimportant,
and is not itself the main focus of analysis (asantent analysis). Research findings
have proved useful in elucidating many hidden aspet human interaction which

have wider interest in understanding real-life asllwas research interviews.

The method normally involves making tape-recordiagsideo recordings of
conversations, which are then subjected to detaihedysis—for example, noting the
number of times one person interrupts another, bonversations are initiated, how
turns to talk are allocated, and counting the domadf pauses, silences, and speech in

seconds.
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3.2.1 HISTORICAL DEVELOPMENT

The theoretical and methodological approach th&h@vn as conversational
analysis today was a subject that was drawing ttie@teon of researchers 1950s and
early 1960s, in the earlier stages of the developaheprocess of conversational

analysis there were numerous other approaches ttuldy of interaction.

One of the earliest examples for the studies omtgraction is known as
Bales’s Interaction Process Analysis, which wasedgpmulated category system of

12 categories that are used to classify interactigorocess.

In the early 60s the importance of making recortighe conversations that
occur naturally in daily speech was noticed. Thgetment in linguistics also
influenced anthropologists who started to develep mpproaches to the study of

communication and language in connection with egnaehic studies of cultures.

Tape recording technology served in a great waytherstudies to develop
further stages within time. During this period @®hers have been divided into two
main poles in the studies of conversational ansly$Vhile one of the groups
defending a more traditional way of researching ithteractions that take place
among the people, the other group followed a dffempath by defending that the
studies of the interactions between people showddniade on everyday life
conversations and they tried to gather their exampf conversations for making the
necessary analysis from people’s everyday live$ ag daily interactions, phone

conversations.

3.2.2 SOME BASIC PRINCIPLES OF DOING CONVERSATIONAL
ANALYSIS

Conversation analysis, as mentioned several tichess with the data in the

shape of naturally occurring, recorded conventidnsmany respects conversation
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analysis proceeds in a fashion quite similar torthwiral sciences, though there are

some cruical differences.

Firstly, conversation analysis, as already mentiorteo, proceeds by
induction. A bunch of data is collected — tapediloned — and then transcribed and
studied. The taping/filming of the data is quitesgible and simpler with the help of
the technology today. Such kind of recording allothe analyst to study the
interaction as it really happened, in the smaliietail, over and over again. In order
to accomplish a faithful analysis this is quite eszary for the analyst. Furthermore,
all the material received during recording, camisde fully available to the readers

and receivers for inspection and reanalysis.

Conversation analysis is a qualitative method aondtroften the analysts will
have tested many hypotheses before anything ltkkecamentable structure begins to
emerge, if the idea of a particular structure haisbeen given up. Documenting and
describing in sufficient detail an interactionaleplomenon is a very long, laborious,
and comprehensive process with many setbacks. Ukmglata that has not been
taped and transcribed by oneself in the first pleceot adviced to be used for
analysis. In order to achieve optimal familiarititwthe data and thus be able almost
to anticipate interactional actions in the same ayhe interlocutors themselves, one
must go through the whole data-gathering processveder, this is not always a

practicable approach, given the financial and tomesuming costs.

Secondly, conversation analysis is a method, nibieary. This fact has led
some to claim that conversation analysis is entiteéory-free and studies are only
approppriately conducted if they are completelye fog preconceptions. This is, of
course, is not true. To begin with, conversatioalygsis is an accumulative science
which gradually establishes an every-growing buftkknowledge which analysts
relate to start their own studies from. This metra new studies do not start all

over. The claim of theorylessness are rather taaen as an expression of a
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methodological ideal which should be strived forondler to remain as unbiased as

possible when studying not as an actually fulfiéakequirement.

A major difference between the natural sciencesamyersation analysis is
of course that the analyst himself must be a member share sufficient knowledge
with the social group whose interaction is beingdstd in order to be able to make
sense of the interaction. Membership knowledge eiguired for analyzing the
interaction. In other words, the analyst studiesrhaterial as a kind of “insider” as
opposed to the natural scientist who is not ancha@be an insider. This of course
brings into question the objectivity of the analydbwever, the fact that the analyst
must have some membership knowledge does not niesintiie analyst's own
introspection or intuitions about what is going @yunt as evidence. Introspection,
assumptions about what interlocutors’ intentions, @and other such things which
require the jumping in and out of the involved m'tminds (the analyst’s as well as
participants’) has no place in the conversationyamadocumentation of phenomena.
A phenomenon is only documentable in so far asahayst can show that the
interlocutors themselves show that they are omgnto a particular interactional
accomplishment. Hence, though the analyst’s imng#iand membership knowledge
may be necessary for him/her to get on the track gfienomenon, they do not count

as documentation.

We can conclude this section with some remarks tath@ucraftsmanship of
conversation analysis. In accordance with the bassumptions discussed above,
concerning action and context, analysis of datassteom considerations of actions-
in-sequences, as opposed to approaches to utteraeaaing which focuses on
utterances in isolation. As discussed above, #seription of a phenomenon takes
into consideration such things as where an adsoproduced — following what
actions? — and how it is responded to. The an&ystpected to susceptively ask for
each action “why that now” and take it as a moftoonversation analysis.
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3.2.3 CONVERSATION AND SPEECH ACTS

Conversations are not formed just a number of @séentence groups. When
we speak we do something with our words. Our warda, way, perform actions that
we intend. Speech acts are known as actions cayuely language itself. However,
in order to make the correct inference from whasagl and understand the action
performed by the utterance one needs the sharedléahge of physical and social
world of the speaker. Moreover, we also need to emaksumptions about the
knowledge of the people with whom we are interac{i@ook, 1989, p. 35). The main
question at this point is that how words work foe participants of an interaction and
how or where these speech acts are used withinveergational process. The answers
of these questions can not be given within a forfrmhework as the grammatical
correctness of an utterance is not enough to beningdfal within an interactive

situation.

Taking part in a conversation successfully is reg same thing with the
grammatical correctness, as we have mentioned. téim correctness gains its
meaning in a quite different way when it is used édommunication. When the
utterance made by the speaker carries the inteactezh and the illocutionary force
and inferred by the listener(s) in a way that iemded by its producer then we can
say that it is successful, in other words, corr€xnversation is a process that
spontaneously takes place and the utterances bain rheanings peculiar to the

common context of the interactive process.

[1]
A: The heater is on.

B: It has a safety switch don’t worry... go back lkeep...

In the example above A is seemingly uttering aormiative sentence giving
B the information that the heater is on. On theeothand, B’s answer is quite

unexpectable and meaningless if A’s utterance wsisgarrying an informative duty
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about the heater. However, this is not the cadering the sentence “The heater is
on” A is either making a polite request to B tontur off or s/he also demands an
explanation about his/her concerns about the Heatendition. We can talk about
numerous ways of explaning this concern of reqaé#t's and all of them have the
same illocutionary force with the sentence giverthia example. Moreover, most of
the utterances do not need to be formulated agese at all but as information,

guestion, exclamation etc. For example:

- Will you keep the heater on?

- Oh! It's strange to keep the heater on throughieeinight!

- Have you realized the heater? It's on.

- Isn’t it dangerous to keep the heater on wheepsthey?

- Won't you turn off the heater?

- Leaving the heater on when sleeping is dangdat®ags on tv...

All the sentences above expresses the concern #imsituation of the heater
and the polite request of the speaker to turn gaen off, indeed. These sentences do
not perform their actions directly but indirectly.

Spoken interaction, in other words, conversatiom pgrt of human’s lives and
people do not interact with each other just as their right. Instead we all have to

make conversations to maintain our lives. The ngaal of conversation should not

be correctness but its being informative, humoreuasgrtaining.
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3.2.4 THE CHARACTERISTICS OF DAILY CONVERSATIONS

Conversation has been approved as the most fundaimand pervasive
means of conducting human affairs as people tengeoit most commonly to build
communicative ties for any kind of interaction tow of knowledge. Therefore, on
the many types of communicative act, most studydess realized upon the subject

of conversation.

Conversation has been used as a non-technical benvever, people seem to
be capable of distinguishing it from other kindstalk. Simply we can say that
conversation is not a simple talk. There exist saerain requirements to define an
ordinary talk as a conversation, such as:

- Itis not primarily necessitated by a practicak.

- Any unequal power of participants is partiallyspanded.
- The number of participants is small.

- Turns are quite short.

- Talk is primarily for the participants and not fn outside audience.
(Cook, 1989, p. 51)

The nature of conversation is unpredictable ank tdcstructure and just for
this reason when a conversational situation talesepunder the title of a certain task
then its unpredictabilitty and being lack of stuwret features are lost. Such kind of a
situation also affects the participants choicesutierances and this limits the

boundaries of conversation and modifies its nature.

When we think about a worker talking in front o$Mier boss, or a student in
front of a proffesor. The first thing that arouseaur minds is the unequalty of the
social and power status of the participants ofdlsgeeches. Quite naturally, the ones
who stand in the lower scale should be careful atieir choices of words. Such an

unequal power breaks the nature of the conversa®m@ conversation should be
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spontaneous and the participants of it should ¢eetfortable enough utter without

thinking about the status of the others.

Although there is no fixed number or a certain tation for the number of the
participants within a conversational process. tiudtt be kept in mind that a hundred
people can not participate in a spoken interactibthe same time as it would be

nothing but a mess.

The length of turns are surely imprecise as pnegisir limiting them would
destroy the natural flow of conversational procddswever, conversation is a
process that takes place between at least two oe perticipants. Therefore, other
participants should also take part in the procgkBough the equality in the length of
terms is impossible and against the nature of §heken interaction, when a
participant holds the floor for an hour, for example can consider conversation to

have ceased.

Last but not the least, the conversation that tgkase should only be for its
participants. The feeling that ‘others’ are listenior aware of what has been said
makes the participants feel stressed to choose tivagtsay more carefully and may
also cause not to say what they might utter underriormal circumstances of a
conversation. The most common example for such &frtdlk can be seen on tv and
radio programmes. As the participants are underpiiessure of being seen and
listened by the others their conversations do mouoin their natural ways but in a

way that is limited by the stress and pressuresaitbheard by the others.

We can talk about two main poles for talk. On the end of the pole there is
formal spoken discourse and on the other end opdiheewe can see conversation and
there exist many intermadiate cases between thesemain poles. Although the
boundary between the conversation and the otheroulise types are not clear

enough, the unpredictability or being spontanewusther words, and the lackness of
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structure are the initial factors that makes th&ndmn and the discrimination of

conversation from other discourse types.

The talk given below, for instance, can not bertfias a real conversation

because of some factors that we will examine:

[2]

A: Come in Highland Boy. Can you hear me? Over.
B: Yes, | can hear you. What's the weather likehgre? Over.
A: Fine. Over.
B: Good. Keep smiling. Over and out.
(Cook, 1989, p. 51)

The answer for the question that why are radiovemsations different from
face-to-face conversations is in face-to-face coat@ns participants do not have to
say “Over” in order to inform that his/her turnaser. In face-to-face conversations
turn-taking process occurs naturally and withouhexessity to use anything to

indicate the end of a turn.

We can simply say that conversation is a highlyctired activity and people
tacitly follow some basic rules throughout it. Alivas mentioning about the
structure of spoken interaction, we can also thlbua the features and characteristics
of daily conversations as these caharacteristideentaem different from ordinary
talks:

- In most cases the participants rely on the cdntiexclarify the meaning.

Therefore, the language of a spoken interactiaftée inexplicit.

[3]
A: Isn't it strange?
B: No, I don think so.
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It is impossible for us to decode what A says asaweout of the context.
They might be talking about anything else and wiraican understand is only that B

does not agree with A.

- As we have mentioned one of the main featuresooiersations is being
unpredictable. We can not talk about a themationmiey ruling the way a
conversation proceeds. It is always possible t@asthe changes of subject matter

and alterations in level.

[4]

A: I'm dying to know - where’s my watch by the way
B: What?
A: What Gillian’s aerobics sessions are like HA HA HA
B: What aerobics sessions? It's here.
A: Gillian does aerobic sessions every evening. DEAhem. Thanks.
Can you imagine.
(Cook, 1989, p. 54)

In this conversation there exist two topics. “Adosb as the main topic and
“the missing watch” as the lesser topic. The spesagleift between the main topic and

the lesser topic throughout the interaction.

- Within the process of conversation the participanay sometimes lose their
fluency, which is accepted as a normal situatioher& may occur false starts,
hesitation noises, pauses, repetitions, and somer @rrors while performing the

conversational process.

[5]
A: Have you completed the Project?

B: Well mm... it's about to... | mean I'll rapidlyrish it, if | have a chance to

begin, indeed.
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Speaker B, in the diaologue above, firstly hesitatbether to say the truth or
not and we can see his/her hesitation with “well .mm Afterwards s/he makes
his/her mind to tell the truth and shifts his/heswaer.

- Conversations are usually form quite rapidly. fnenunciation of some of
the words or some sounds are altered by the speakerder to keep the fluency or
the natural flow of spoken interaction. People dtém make use of prosodic features,
for instance, for repairs, misunderstandings oorder to show diverse emotions

within the process of a conversation.

[6]

: what have you got to do this afternoon

: oh I'm going to repair the child bar

: what do you mean CHILD bar

: uh it’'s er metal bar goes acr — has to be fixeth the one side of
the car | mean from this one side of the lse to the other for the
BABY seat to go on

AH...

w>wr

beg

(Cook, 1989, p. 55)

In the conversation above the first speaker A ksngsthe second B to repair
the term by making it more specific, and the seceemkral times repearing his own
explanation to make it clearer and while makingséhéoth speakers make use of

prosodic features by means of using stress to esigghwhat do they mean or ask to
the other.

- The grammar rules of written language can nosden in spoken language.
People do not follow the clear-cut sentence pattemhile taking part within a
conversation. It is impossible to decode the gratimalafeatures of the speech with
the help of the traditional grammar rules that ased for good writing. Some other

set of rules have to be formed in order to decdude grammar patterns of daily
speech.
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[7]

A: Gonna watch the match today?

B: Sure. Orlando is my favourite you know.

A: Yeah... it's my favourite, too... but | dunno... theg no chance this time.

The conversation above involves too many violatiofswritten grammar
rules; however, it is quite meaningful for the papants and they can communicate

successfully.

- Speakers do not always use the words just inr tfegmal senses in
conversations. In other words, sometimes words used for so quite different
contexts that even the other participants of a ewation have difficulties in
understanding. Such situations are caused by tiieutties of memory, lack of
attention, or difference in the perception of tlagtigipants. Therefore, the vocabulary
used in daily conversations can be said to be nméhr domestic limited and

inexplicit.

[8]

A: He’s not a football player he’s a virtuoso...
B: Virtuoso?

A: He plays quite well | mean.

B: oh, | see...

3.2.5 THROUGHOUT A CONVERSATION

Language is the most common way of communicatiooutfhout the history
of human. With the help of conversation peopletdngs with the utterances and use

the language socially, which means it builds upneative ties among people.

In the study of conversation there exist two maitians one of which is the

study of the content which means the main emphasilebe upon what the
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conversation is about, the topics discussed throuwigthe conversation, how they are
included into the process, and what kind of tojeesl to the other ones. The function
of the conversation and the contextual featuresatse included in such kind of a

study.

Another field to be focused on in the study of cemsation is the formal
aspects of conversational process. The main quastombe asked in this brunch of
the study of conversation are how spoken interactworks, what rules govern the
process of spoken interaction, turn-taking, ingeting, and such kind of formal

structures that are found in the nature of conviensa

In this study we are observing both formal and enhsides of conversation
in order to find out how different are featurescohversation in different languages
which are English and Turkish in this study. Wh tultural differences are, and in
what ways they affect the Turkish learners of EstglHow can language learners get
rid of the problems that arises from the differencoé culture in two languages and

how can they turn similarities into advantagesimlanuage learning process.

3.2.5.1 THE ORGANIZATION OF CONVERSATION

At the beginnings of this chapter we have mentioabdut the historical
development of the conversational analysis studlaes.order to rule out the
organisation of any spoken interaction we needlio @about the most basic system
that is used in conversations. This system is kn@snturn-taking system and
transitional relevant places which are simply tlesgible change-of-turn points will

also be mentioned as it is closely related with-tiaking system.

3.2.5.1.1 TURN TAKING SYSTEM

The process of turn-taking is defined as the mastddmental unit of

conversation. In other words, if there is no exgeanf turns and only one speaker
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holds the floor throughout the talk, it becomes dasgble to name it as a

conversation.

Although in some cultures overlapping is acceptedaasign of paying
attention to what is being said by the current kpean most societies especially in
Western-type cultures people tend to listen whitpeaker is holding the floor. One
speaker talks at a time, alias. The main quessiarot how people talk one at a time
but how they go about allocating turns to each rothiethemselves and just at this

point the mechanism of turn-taking comes into tictupe.

In accordance with the conversation analysis botipnapproach there is no
fixed definiton of what a turn is. However, we camply define it as continuos
stretch of talk by one participant from it begingtiuit ends. Although there are no
rules about how long a turn can be and when it Ishetop, these things can be

negotiated as the conversation unfolds.

A turn is constructed from various unit types whiate referred as turn
constructional units. A turn constructional unitoiéen a grammatical unit of a turn.
For example, a word, a phrase, a clause, or arsatbowever, many other things

can also be regarded as a turn constructionabualt as intonation.

Turn constructional units are essentional to tkentpof turns within a spoken
interaction. The participants of a conversationndb start to speak at any arbitrary
point. According to Schegloff and Jefferson, a &eeavho is holding the floor within
a conversation is entitled to one turn construetonnit and the first possible
completion of that unit constitutes a ‘turn traimitrelevance place’ (1974). When a

speaker comes such a transition place the follow&igf turn-transition rules hold:

- For any turn, at the initial transition relevanpkace of an initial turn

constructional unit;
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a) If the turn-so-far is so constructed as to imgothe use of a “current
speaker selects next” technique, then the parsekected has the right and is obliged
to take the next turn to speak; no other have sigtits or obligations, and transfer
occurs at that place.

b) If the turn-so-far is so constructed as notnwolve the use of a “current
speaker selects next” technique, then self-seledo next speakership may, but
need not, be instituted; first starter acquireltsgo a turn, and transfer occurs at that

place.

c) If the turn-so-far is so constructed as notrieolve the use of a “current
speaker selects next” technique, then current gpeaky, but not need to continue,

unless another self-selects.

- If, at the initial transition-relevance place & initial turn constructional
unit, neither 1a or 1b has operated, then the sekea-c re-applies at the next
transition-relevance place, and recursively at eaext transition-relevance place,

until transfer is affected.

When a speaker comes to a transition-relevancee plaere exist a time-
latency within the process of conversation to naamthe interaction. No matter who
holds the next turn, whether the same participaimsélf/herself or another
participant, the time that intervenes between tirast are quite important for the
smoothness of the flow of interaction. The timet timervenes between a current-
speaker’s completion and a next-speaker’s stal¢fined as “reaction-time latency”.
On the other hand, the time intervening betweenreent-speaker’'s completion and
the start of a follow-up utterance by the sameig@pent is named as “initiative-time
latency”. The main point in turn-taking system ¢ rhanage these transitions as
smoothly as possible, although a long latency tims also a meaning within a

spoken interaction.
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3.2.5.1.2 TRANSITION RELEVANT PLACES

Within a conversational process it is quite impott@ be able to foresee what
is going to happen next. The ability of foreseding next bend in the conversational

path, the next ‘turn’, in other words, is knownpaedictability.

The chunks of conversation is somehow sticked hmgeby what Sacks has
called ‘adjacency relationship’ and predictabilitgs a lot to do with adjacency
relationship as the words tend to spread out over &nd space (Mey, 2001, p. 141).

In a regular adjacency pair the second part isargdeo be sticked to the first
part, in other words, it is not expected from aogelcof an adjacency pair to seperate
from its first. Moreover, it will be more absurdrfa second to be entirely absent in a
conversation. Normal adjacency as in a classicse o greeting, for instance, would
require more or less instantaneous response. @tpieal so-called adjacency pairs
are question-answer, request-offer or denial, ecdempliance etc. When the one part

of the pair is given, then the other is normallggictable.

The expectancy included in the adjacency relatigneperates also in other
environments. Here, we can meet more or less glgagdictable turn signals in the
form of changes in the speed of delivery; this is/wve often are able to predict the
end of somebody’s speech at a public occasion,f antonation and word-choice
patterns as in certain stylized types of convessati and other
discourse.Conversational ‘closers’, for examplettentelephone: ‘OK?’, ‘OK’ serve
as what has been referred to as ‘opening up clesiegnversational ‘starters’ in

daily speech such as (‘Excuse me’, ‘Yes?’) extshntilar predictable patterns.

In daily conversations people do not use most @frtlutine sequences in their
word-meaning sense. They have a ritualized charati@ wholly or partially
excludes a normal reaction. The example below shosvihe routine ritualized

greeting of Turkish English Language teachers irkéy
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[9]

Teacher: Good morning class!
Students: Good morning teacher!
Teacher: How are you?
Students: Fine, thanks. And you?

Teacher: I'm fine thank you. You may sit down...

In this example neither the teacher nor the stuisdezally inquirying about
each others health. These utterances have becoraly jpormal devices used for
starting a conversation. The teacher in the examptgs to build up a conversational
situation between him/her and the students in otolestart the lecture and consults
the routine utterances. These are also used by tdbhe-to-face conversations as

‘starters’.

3.2.5.2 THE MEANING OF CONVERSATION

This section and the following few sections are wwbbow do we use
conversational techniques to convey the meaninginvian interactional situation.
The mere exchange of formalities, of course, cah b® accepted as a real
conversation. What we are trying to find out is hitthe way one talks with people
functions in human communication, both through tmedium of the simple
formalisms such as turn-taking, and by includingeot more elaborate techniques.
Content which is an integrating part of our anaysi conversation, as it is of all

human language activity also has an importantirothis study.

3.2.5.2.1 PRE-SEQUENCES

People tend to use some certain utterances thatunagon as a precursor to
another utterance, or perhaps sequence of utteramdele taking part in a
conversation. The utterances that serve as a pacto others are named as pre-

sequences. In other words, presequences are nsictlbadescribed as follows:
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- A pre-sequence is a sequence that:

* s used to introduce a conversational action and,
» often prefigures a particular sort of action ancuses the adresee’s

coopertaion.

- A pre-sequence is the specific turn that hasfdinetion of prefiguring the

coming action.

Pre-sequences can be considered as formal toolscooiversation
management; however, they occupy a position that b portrayed between the
formal and the content aspect of conversation.

We have mentioned about sequences in chapter 2evowin this chapter we
will analyze them from a different point of view order to achieve more detailed

knowledge about the subject. Here are some kingsea$equences:

- Pre-announcement, which is a presequence fonaouacement of news. It
consists of a turn in which the announcing paréinipchecks on the newsworthiness
of the item, and may also consist of a turn in \wiiwe recipient allows or disallows
the newsworthiness of the item before beginningguest-acceptance or question-

answer sequence to elicit the announcement.

[10]

A: Oh, guess what.
B: What?
A: Professor Deelies put another book on his order.
(Levinson, 1983, p. 349)

The first turn in the exchange above is pre-anneonant.

- Pre-arrangement is a pre-sequence in which ampttis made to arrange

for later contact, as by means of a question-ansseguence determining the
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availability of one of the participants. It will bleelpful to keep in mind that pre-

arrangements are frequently indistinguishable fppeiinvitations except in context.

[11]

A: Erm, what are you doing today?
B: ER, well, I'm supervising at quarter past.
A: Er, yuh, why don’t, er, would you like to corbg after that?
B: I can’t, I'm afraid no.
(Levinson, 1983, p. 347)

In the dialogue above, the pre-arrangement is egpte by means of a

guestion-answer sequence determining the avathabilione of the participants.

- Pre-invitation is a pre-sequence that is likety de understood by the
respondent as a signal of coming invitation. Theniog invitation may be question-

answer sequence concerning the availability optr@icipant to be invited.

[12]

A: Hi, John.
B: Say what are you doing?
A: Well, we're going out. Why?
B: Oh, I was just gonna say come over here thisiage
(Levinson, 1983, p. 346)

In the second and third turns of the dialogue wealzserve pre-invitation.

- Pre-request, which prefigures a request, possiplgscertaining the ability

of the respondent to satisfy the coming request.

[13]
A: Do you have blackberry jam?
B: Yes.
A: Okay. Can | have half a pint then?
B: Sure.

(Levinson, 1983, p. 347)
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The first two turns of the exchange above are éefims pre-request.

- A summons-answer sequence is a pre-sequencedhsists of a turn that
seeks attention and grants it opening the wayhietalk to follow.

[14]
A: Ted?
B: Yes, dear?

- A pre-closing is a pre-sequence that signaletitkof a conversation is near.
It provides opportunity for the discussion of amgi@ional remaining topic before the
participants proceed with the closing sequence.

[15]

A: Okay?

B: Okay.

A: See you soon.
B: Bye.

Although the kinds of pre-sequences are named rdiftyy by different
analysts, we can simply say that they almost stenvthe same purpose and have the
same meaning in detalil.

Under the title of pre-sequences, we had bettkratabut post-sequences also
as it is not a large topic to discuss about unddistinct title. Post-sequence is a type
of sequence that is subordinate to and follows lerosequence. It remedies some

unresolved matter relating to the dominant sequence

[16]

A: Would you mind dropping this off for me on yoway to work?

B: Yeah, | guess so.

A: Cause I'm gonna be late getting off becauseveha iron
something to wear.

B: Well, I will if it's not too crowded.
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A: OK.
(Laughlin, 1984, p. 185)

The third through fifth turns of the extract aboe a post-sequence. They
resolve some doubt concerning the fulfilment o€ tkincerity conditions (the
psychological state of the speaker concerning thapgsitional content of an

illocutionary act) in the first sequence’s acceptaaof the request of the first turn.

3.2.5.2.2 INSERTION SEQUENCES

Even though the immediate neighboring relationstyipically holds for two
uterances belonging to the same exchange, thereaaes where such immediacy is
not maintained; the resulting ‘gap’, however, doe$ damage the conversational
coherence. The main question arises at this poittdow is this possible?”.

The main subject we are dealing with here is caliedertion’; often,
insertion itself is also used to effect a remediahange such as ‘repair’. The normal
flow of the conversation does not break when arertimm sequence occurs.
Participants behave as if they were aware thatutres in their talk are operating at
different levels, and thus the main flow of conatien may continue its course, even
though part of it is shunted off in order to le¢ ttonversationalists attend to actual or
potential, upcoming difficulties. After the obsteslhave been removed, conversation
continues as before; the original turn-taking cemmeither haven't been affected by
the insertion sequence or are reset following fug in the middle of a spoken
exchange, one may be presented with a greetingaurest for information, or an
order, none of these having anything to do with thetural stream of the

conversational process.

[17]
A: Can | turn on the tv?
B: Is the baby sleeping?

A: No, it's just woken up.
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B: Okay, then.

In the exchange above the request made by the expAaknd its acceptance
(or may be a possible refusal) by the participamnt Bitervened by another question-

answer pair which is defined here as an insertguence.

Sequencing may be interrupted, or even stoppedether, whenever other
business needs to be attended to. Evidently nadisakters, or even minor mishaps
like in the example given below, need immediaterdibn and require that the
conversationalists adjust their interchange to éheergent situation in the outside
world. In general, although interruptions and risas may happen at all times
during all kinds of conversations many of the akfpiaenomena are related to a
particular culture, and can not be properly undedtwithout some insight into

particular pragmatic presuppositions that are akwo

In the sample below the father, being home alorté wisick kid is on the

phone to departmental secretary at university:

[18]

A : So | think I'll be in tomorrow, when Jacob'ditdle
better. And if you could maybe ask Bob King tketa
my phonetic class... [in a loud vioce] HEY STOP
THAT RIGHT AWAY

Secretary : You want me to stop what?

A : Sorry, | was talking to cat — Hold on...

Secretary 2?77

A : The damn cat was fixin’ tos it on the baby'sda.. As

| was saying, Bob promised to take my phonets<l
today, if necessary...
(Mey, 2001, p. 147)
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3.2.5.2.3 REPAIRS

People sometimes misunderstand what is being sdidnwa conversation.
The breaking of the natural stream of a conversai@ situation that is unwanted by
the particpants of that interactive process. Tlasaas that cause such a damage in
the natural flow of a conversation can be numesuch as including material failure
to understand what is being said due to the ndisg filure to observe normal
sequencing as in the case of non-adjacency, goesksng out of turn. In such cases
participants either correct their own words or tho$ another participant. Such kind

of insertions are named as ‘repairs’.

We can talk about different kinds of repairs thiaareges in accordance with

who starts the repairing process and who repaiet igtbeing uttered etc.:

- Self repair, is a repair that is performed by speaker of the utterance that

needs repair.

[19]

A: I need a new bolt for my oll filter.
B: ABOLT?
A: I mean for my oil PAN.
(Levinson, 1983, p. 340)

The kind of repair above is also named as othéiatad self repair as the
process is initiated by the addressee of the regaitterance; on the other hand the
utterance made by the speaker B in the secondigudefined as ‘echo question’,
which occurs in the turn after a repairable utteeaand repeats the portion felt by the
speaker to need repair. Moreover, this kind of [@ireis also known as third turn
repair as the self-repair takes place in the tbialversational turn.

[20]

A: I need a new bolt for my oll filter.
B: What?
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A: I mean for my oil PAN.
(Levinson, 1983, p. 341)

In the exchange above “what” uttered by speakess B inext turn repair
initiator, which is an utterance, used in the tafter a repairable item, that prompts

for a third turn repair in the next turn.

A reformulation is a self repair by means of a pharase of the repairable
item. In the example below the speaker paraphtaseske it clear what s/he intends

to say:

[21]

A: I need a new bolt for my oll filter.
B: Which?
A: The big one underneath.
(Levinson, 1983, p. 329)

Reformulation can be realized without any othetiation also:

[22]

A: I need a new bolt for my oil pan, the bolt irethottom for draining the oil.
(Levinson, 1983, p. 330)

- Self initiated repair, is a repair that the spraéf the utterance that needs

repair makes without a prompting from another paént.

[23]

A: I need a new bolt for my oil filt — um, PAN.
(Levinson, 1983, p. 340)

- Other repair, or other initiated repair, is aaiepnade by a participant other

than the one whose speech is repaired.

[24]
A: I need a new bolt for my oll filter.
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B: PAN, you mean.
A: Right...
(Levinson, 1983, p. 341)

Another kind of an other initiated repair is ‘emded repair’, which is
performed by the questioned utterance by the gubseti of the repairing item in the
addressee’s own utterance. An embedded repair may fireferred form of repair

because it avoids questioning the competence cfbaker.

[25]

A: I need a new bolt for my oll filter.
B: What size bolt does yopantake?
A: Seventeen millimeter.
(Levinson, 1983, p. 360)

In the exchange 25, the substitution by B of ‘pfor’ the erroneous choice
‘filter’ is an embedded repair. The kind of reptiat is not handled as covertly as an

embedded repair is defined as an exposed repair.

3.2.5.2.4 PREFERENCE

In the formation of an adjacency pair, there exmd possibilities for the
response part of a pair. The respond either caim laeway that is expected by the
producer of the first part of the pair and namedaaSpreferred response”, or
unexpected that is “dispreferred response”. Preferesponses are more likely to
occur within a spoken interaction and they may beaeceptance for an offer or
invitation, an agreement for an assessment, anceegp@nswer to a question, and a
denial to a blaiming. Just the opposite forms efitistances given here can be given

examples of dispreferred seconds such as a ratuaal offer or invitation.

In general what we notice is that there are redfiuncomplicated cases,
where the second part of an opening is expecteithencontext and goes straight
through, whereas other sequences trigger a neech@mking, backtracking, and so
on.
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The conversations below take place in a liquorestdre will examine the two

different answers of the customer and their meanawgya preferred and dispreferred

sequence.
[26a]
Sales Clerk :You're over 21, aren’t you?
Customer . Sure.
Sales Clerk : OK, here is your beer.
[26b]

Sales Clerk :You're over 21, aren’t you?
Customer : Well, er, yes, my birthday was actugdigterday, and
we’re having a party tonight.
Sales Clerk : Alright, may | see your ID?
(Mey, 2001, p. 150)

In the second case the customer’s return to thessalerk is clearly
problematic. The fact that superfluous informati®given offered in the second part
of the turn makes this type of answer inappropriasewell as ineffective. As a result
the salesperson gets suspicious and asks for gtencer’s ID.

Moreover, we can notice a couple of some othergtyinf we look more
closely at the customer’s utterance in the secasé.cThe elaborate response in case
(b) is in stark contrast to the simple ‘Sure’ in. (& (b), we can observe hesitation in
cumstomer’s reply to the question of the salesperand he starts his sentence over
again (a ‘false start’: ‘er); there exists an estple (‘yes’), there is a so-called
‘hedge’ (showing a certain insecurity: ‘well’), tleeis a lot of irrelevant information
that the salesperson is not even interested in @sithe birthday of the customer and
the party. All the talk serves as evidence thatetbmg in customer’s utterance is

glossed over.

In chapter 2 we have mentioned that a dispreferesgonse requires more
linguistic effort when compared with a preferredca®d. The structure of a

dispreferred second is more complex as it is hatdesay ‘No’ to request or
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something like this than to say ‘Yes'. The dialoglelow are examples of a request-

acceptance and a request-(indirect)denial.

[27a]

A: Could you help me lift this box, please?
B: OK.

[27b]

: Could you help me lift this box, please?

: Well, er, let me see, | have to take Cindy toseuy school and take
my mother-in-law who just has broken her aonthie doctor and
Fred my handy-man is coming over to fix thecatvindow, so...
couldn’t we make it some other day, perhapsioes it have to be
tomorrow?

W >

(Mey, 2001, p. 151)

As we have said, such negative responses to reqaest different from
positive ones in a number of respects: structucgdwount, ‘hedges’ and hesitations
(like ‘er’), and probably with regard to some othiatures as well, such as
articulation, speed of delivery, pitch so on. Thaimaim to use more linguistic effort
to say ‘No’ is to convey the impression that oneslaot just decline to perform the
requested action, but that ‘No’ is due exclusiveycircumstances beyond one’s
control, which then have to be specified. This dpation takes time and requires a

greater effort which results as hesitation, pausése starts, repairs and so on.

The term used for this ranking is ‘preference’, theo perhaps more suitable
term would be ‘markedness’. A ‘marked’ sequencstrsicturally richer and more
complex than an ‘unmarked’ one. Marked behaviouwes furthermore, dispreferred
as they require more effort on the part of the sjsarhich usually results in a
noticable deviance from what is expected or accepteor the same reason,
dispreferred behaviours are often lacking in effectess.

As mentioned in the previous paragraphs dispredesexronds require more
effort in order to explain that the unexpected arsw out of the control of its

producer; therewithal, we have talked about thaytare ‘marked’ behaviours. In
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order to make these more clear we can say thatefésped seconds are ‘marked’ by

such features as:

- Delays

- Prefaces

- Accounts

A delay can be described as an item that is usgoutooff a dispreferred

second part.

[28]

A: Can you do it?
B: What?
A: Can you take care of it?
B: Now?
A: If that’s all right.
B: Well, [pause] | mean, no, I'm afraid not.
(Levinson, 1983, 334)

The extract above contains delays as a repaiaimt in the second turn,
insertion sequence in the fourth and fifth turnsg séhe ‘well’, pause, and the self-

repair in the sixth turn.

A preface is an audible device, such as one ofdif@ving used within a turn

to put off a dispreferred response:

- Items like ‘well’
- Token agreement
- Indications of appreciation, apology, or quahfion

- Self-repair
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We can observe in the second turn of the folloncage prafaces of token

agreement, appreciation, self-repair, and so forth:

[29]
A: Do you need help?

B: Um, yes, thanks, but you—I mean, I'll just danyself.

An account is an explanation as to why a dispretesecond part is given as a
response in and adjacency pair. As we discussedeapeople tend use accounts in
order to explain that the dispreferred situatiomas their own will, or under their

control. For this reason, an account is a freqteattire of dispreferred second parts.

[30]

A: What about coming here on the way; or doesrat tive you
enough time?
B: Well no; I'm supervising here.
(Levinson, 1983, p. 335)

B’s response ‘I'm supervising here’, in the dialegabove, is an account that
tries to explain why s/he does not answer A inedeggred way.

On the whole, one can conclude that certain kiridgpenings and responses
are always definitely preferred, while others aseially and more or less definitely
dispreferred. Moreover, these preferred and disprefi seconds not only occur
within face-to-face conversations but in all tymésnutual interaction types such as

telephone conversations et cetera.

3.2.5.3 FORM AND CONTENT

We will examine some of the content-oriented mecdmsa of conversation,

within this title. So far, we have focused on tberal devices in conversation; that is
structuring the talk, measuring the interventiomsl a&ontrolling the floor. These
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formal devices are often inseperable from what frens in question express. A

request is followed by a compliance or a rejectimot,only on the formal level: there

is a reason for pairs occuring together, to wig, filct that both members of the pair
deal with the same content.

3.2.5.3.1 COHESION AND COHERENCE

People are able to make the distinction of cohesstt incoherent talks,
intuitively. Most basically, cohesion is defined thg links that hold a text together.
On the other hand, coherence is described as wilakiesna text semantically
meaningful. Stubbs (Mey, 2001, p. 153) expresseglistinction between a cohesion
and coherence as follows: “Cohesion has to do watflations between certain
linguistic forms... whereas coherence refers to imlat between communicative

acts.”

In other words, cohesion establishes local relatibetween syntactic items,
whereas coherence has to do with the global meanugved in what we want to
express through our speech activity. As to coratens, while the local sequence of
turns creates a certain amount of cohesion, iyiadmeans sufficient to guarantee
coherence. To be coherent, a text must obey theef@ace Rule’ as defined by Tsui
(Mey, 2001, p. 154): “In order for an utterancdom a coherent sequence with the
preceeding utterance, it must either fulfill thiedlutionary intention of the latter, or

address its pragmatic presuppositions.”

Local cohesion certainly is a valuable help iredehg and managing textual
coherence, it is by no means a guarantee, nonsthelétne extract below has no
coherence at all, although it is locally pretty Waiganised as a sequence of turns.
The dialogue takes place between a psychiatrishehaan interviewer, and his
patient, an 80-year-old, middle-class lady whoexsffrom schizophrenia:
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[31]

I: Is it something you have experienced?

P: No, yes, it's been said to us.

I: Aha.

P: Yes, it's been said.

I: Who said tou you?

P: Well, | can hardly remember who. There are maung gentlemen
here, many young people who have been seperatddhey have
said it — they have told something about its.Ye

I: Where are these young people?

P: Well, there are three hundred things aftersallwve are, we had
people all over space, yes. There were... thdenbfospace was
filled with people and then they were put itlicee skins at our
place.

I: Three skins?

P: Yes, they were put into the body, but | thin&tttwo of the skins
are ready, they should be ready, they shoukEperated. And there
were three hundred thousand who had no reas@oul, or reason.
But now they are so..., now it seems that thezesame who have
neither soul nor reason and they had to beskdelnd people
had to be helped, | can’t do it here in thievehwe are, we have to
be in... if | am to take care of these thingse3é... that's what the
ladies say they are aware...

P: I've helped them in @ster Sggade (a major thntarg in central
Copenhagen), we helped them in that way.

I: In Dster Sggade?

P: Yes, we helped them in that way there and tivere many who
slid away and many who were helped. Yes.

I: There were many who slid away and many who vetped?

P: Yes, I don’t know how many, | don’t know. Buttie are many
trisks and svilts, | think there are most tsisind svilts [meaningless
English words]. That is those who are madeobstilt clay.

I: Out of svilt clay?

P: Yes, it is out on space. They make them in &ilm

I: Trilms?

P: By trilms. And then they go through three lev8lsme only go
through two. Some go through three. Yes, whey take them.

(Mey, 2001, p. 155)

In the extract above, although there exists a iceamount of text cohesion,
both the patient and the interlocutor have to @ynpletely upon the iterviewer’'s
prompting role in order to be able to proceed imimally ordered fashion. For this
reason, the interviewer tries to have the patiént ier speech again by means of
repeating some of her last words whenever she. halts
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No one can make an exact prediction about whabiisggto be said within a
conversational process; however, the dialogue al®uaore incoherent and less
predictable than most. We do not understand whatctimversation is about, we do
not understand even the meanings of some words lsdae patient (trisks, svilts,
trilms). Therefore, even as cohesion goes, the eovdy for the interviewee to
continue the conversation is to repeat some oflabewords of his patient as it is
impossible to make a meaningful utterance upon Wwhatbeen said by the patient.
The interviewer just keeps the speech flow goinighout having an inkling of where
it is going. At a later point of the extract abdhe interviewee remarks herself that a
tape is playing in her head. The ‘tape’ metaphwieed, clearly symbolizes the text
cohesion that exists in this interaction. Howeves,say the same thing for coherence
in this piece.

In contrast to the the sample given above one nmyba able to observe
cohesion in the extract below; however, they arekingasense within a bigger

framework:

[32]

A: What's the time?
B: (a) Twelve noon.
(b) Time for coffee.
(c) I haven'’t got a watch, sorry.
(d) How should I know.
(e) Ask Jack.
() You know bloody well what time it is.
(g) Why do you ask?
(h) What did you say?
(i) What do you mean?
(Mey, 2001, p. 156)

When we have a look at the definiton of the cohegeariterion that is a
common illocutionary intent is observed in the adja pair ‘request for information
(about physical time) — compliance by giving thguested information’, of all the

answers given above, only (a) is strictly qualifiesthis definition. However, we can
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not claim that the other answers do not make angesé\ithin particular contexts
they all have their own senses. The answer givdf),ifior example, may be uttered
as a response to a deliberate attempt to make espBatemember that it is time for

an unwanted situation for him/her.

As the examples have shown, while sequencing @ayishportant role in the
structuring of our conversations, the mere fact titeerances follow utterances with a
certain amount of regularity and cohesion is irlft:10 guarantee of coherence.
Sequencing clearly can not just be matter of canstrg utterances according to
some abstract rules of ‘conversational syntax’;rtlles are at best reconstructions of
what actually happens in an environment of uselifdibg up the conversation.
Hence, even though conversations are composed it thrat have some direct
correspondence to sentences. The analytical methseintence grammars have only

limited validity in the domain of conversation.

3.2.5.3.2 ADJACENCY PAIRS AND CONTENT

An adjacency pair, in its most basic sense, is i& @inconversation that
contains an exchange of one turn each by two spgakeother words, conversation
consists in people’s turn-wise collaboration, inthg the repetitions and extensions
that these turns naturally lead to. The turns anetionally related to each other in
such a fashion that the first turn requires a aertigpe or range of types of second
turn. The collaboration mentioned here is not a@ss that proceeds randomly, but it
functions within some certain rules, governing aoly what follows what, who can

speak when, and so on, but also what a conversataimout.

Conversation analysts distinguish between the éirgt second pair parts of
any adjacency pair. For example, the first pait pdran adjacency pair may be a
summons; then what constitutes the second partahbe an utterance which deals
with compliance, either positive or negative. Théofwing exchanges are examples

of such pairs:
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[33a]
A: One more piece, honey?

B: Yes, please.

[33b]
A: One more piece, honey?
B: No, thanks.

The second part may contain more information suhNa, thanks. That's
enough for today’, or ‘I'm on a diet’, especiallyhen it is in negative form, as we

have dealt with in the previous topics.

In the theory of adjacency pairs the second para gfair is immediately
relevant and expectable. Moreover, if a secondiparbt found in the context of the
conversation, then the first pair part is judgectially not to exist, and the first

speaker may repeat the first part with some emplmaybe.

[34]
A: Would you please close that window?
B: ...

A: | asked you to close that window.

The seperation of the parts of an adjacency painos often in normal
conversation circumstances; however, they have twn meanings in different

contexts and different cultures, of course.

The complete absence of a second pair part isaléicand has some certain
conversational effects, as in the case of ‘pretemdi didn’t happen’. Formally, one
can express the same ‘denied reality’ using adi@ixpnd strictly speaking, self-

contradictory second pair part such as ‘We didearhthat, did we?’ And an even



78

stronger second part would contain an indirect dpeet of reprimanding as in the
example that takes place between a member of aaompho tries to ask the boss’s
wife for a date without being aware of the situatand another member who wants

to stop him below:

[35]
A: [To the boss’s wife] Would you like to have ank after the meeting?

B: I don’t believe what I'm hearing.

In the dialogue above ‘I don’t believe what I'm heg means, indeed, ‘I
heard you, but | can’t believe my ears, since indiefly think you shouldn’t have said
what you have just said.” The second pair parthef adjacency part in this extract
comes from another speaker that A expects; howévarpws us that the absence of
a second pair part or the abnormal flow of an ajag pair within a conversation
also has its own meaning in its particular contartl this way of absence and

abnormality may change from culture to culture.

3.2.5.3.3 TYPES AND COHERENCE

An adjacency pair is typically defined as a questagth its answer; however,
the main point that we wonder is its ‘type’. In erdo be able to understand and solve
this problem one has to know what is the real anstwea question when its
illocutionary force is taken into consideration.eTsample spoken interacion below

will be helpful to make it more clear:

[36]
A: Is Lennart there?

B: You can reach him at extension 88236.
(Mey, 2001, p. 159)

It is crystal clear that the pair above does notstitute a regular question-
answer type. The information requested by A seenhsarn about whether Lennart is
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there (at the listener’s location), or not and thisrmation is provided indirectly by
B. On the contrary, a regular answer to the locwatrg force of this question such as
'No, he isn’t’, or ‘I'm sorry he isn't’, or simplyNo’, while staying strictly within the
bounds of adjacency pair typology in which secoaid part provides the information

requested by first pair part would be very uninfative.

The best way out of this mess is to assume thatewbafollows a question is
named as the answer. With reference to this assompte can simply say that there
exists no speech act of answering, no answerhooather words, answering is not a
speech act,; it can only be properly defined onlthsis of, among other things, the

preceeding question. There is not an illocutiorfarge of answering.

When we look at the answer given by B above frowtlaar point of view, we
can easily see that the question, in its illocudrgrsense, is not about whether or not
Lennart was at the given location, but just repmesek an indirect way of asking:
‘Where is Lennart?’ For this reason, it can be tyestated that the question-answer
pair given in extract 36 is coherent when its ilibonary intent is taken into

consideration: ‘requesting information’.

In a strict adjacency pair typology, such an intetg@tion of the speech acting
involved in the sample dialogue 36 is not regoatias legal. If one takes the point of
the original question to be the extraction of imi@ation about Lennart’s presence in
particular location (‘there’), then the ‘bald-oncoed’ answer ‘No, he isn't’ is correct,
but not too helpful. By contrast an answer thacdg@s ‘Where | can reach Lennart?’
provides the information that is needed.; whethena Lennart is at the original,

presumed location has now become irrelevant.

The problem of ‘unexpected second parts’ has begsrcome by
conversational analysts by means of making a distin between sequences and pre-
sequences. Therefore, the question given in 36tiemequest for information, but a

pre-request for something else, for instance, grengssion to speak with Lennart, an
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effort to be put in touch with Lennart, and so @me could perhaps say that the
question whether Lennart is there inquires abotitlecity condition’ for the real

request. The competent interlocutor perceives #ns, infers that the real reason for
inquiring about Lennart’s location is the speak@eésire to see him, or talk to him on
the phone; therefore, he neglects that originaktijoie and answers what he thinks is

the real request by indicating where Lennart magelehed.

Sometimes, within a spoken interaction process, ititerlocutors may
misinterpret a pre-request as ‘the real thing'the dialogue above a customer walks

up to a check-cashing counter:

[37]

A: Can | cash a check?

B: I'll be right there.

A: That's okay. | was just wondering whether it vwas late, or not.
(Mey, 2001, p. 160)

Here, the first utterance is mistakenly interpretesi a pre-sequence to a
check-cashing encounter, where it in reality wast ja request for information:

‘whether it was too late, or not'.

A question may have numerous answers all of whielrglevant to the point
of the question.Therefore, a strictly sequentigheehcy concept, based on a narrow
speech act typology of ‘questioning’, does not pateva useful solution. The extract
below will be helpful to illustrate what is beingsdussed:

[38]

A: What does Joe do for a living?
B: (a) The same as always.
(b) On this and that.
(c) I've no idea.
(d) What's that got to do with it?
(e) He doesn't.
(Mey, 2001, p. 161)
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Although the answers given above do not provide‘'eea/l’, or ‘legal’ answer
to the question, except in some vague, evasive alayf them are ‘to the point’,

meaning that they make sense as answers.

Of all the answers above, only (a) strictly quelfias a typologically
acceptable reply, it contains no information abehitsoever about Joe’s business
expect in the case of a questioner who is moress familiar with Joe and what he
usually does for a living. As to the other answiéesy, appropriately with respect to
the question, state that Joe does not do anythipguiticular for a living in (b); that
the addressee does not know the answer in (c);thleaguestion rejected by the
addressee as improper or irrelevant in (d); andxba is a lazy bum in (e). Although
they are not all in strict accordance with the gipfe of pair adjacency, all these
answers, depending on the context, of course, enfeqily acceptable. The answers
above are related with the content of the questidrey do not just address its
illocutionary force, but also its pragmatic presogions. Therefore, the notion of
conversational coherence is not upset by the asshker the ones quoted in extract
38.

Pairs are important within a conversational procéssvever, conversation
itself is much more than just combining pairs igences not even to mention the
fact that those pairs can easily expand into ‘tireours’ and so on, and that
‘sequence’ in this sense does not have to entarh&diately following or preceding'’.
For a discourse to be coherent, it is not enougleyven necessary, that an utterance
and its prodecessor or successor, combined ingmgtency pair, abide by the strict
rules formulated by some of the conversation amslyBsui’'s ‘Coherence Principle’
with its double emphasis on both illocutionary and pragmatic presuppositions, is
stronger than, and hierarchically superior to, thation of paired adjacency.
Adjacency is a case of coherent sequencing needeftoed strictly in terms of

adjacency.
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3.2.5.3.4 CONVERSATION AND SPEECH ACTS

The regular ‘paired’ sturcture of conversation hagarallel to the regularity
with which certain speech acts manifest themsehgemstitutionalized acts, and to
the obvious regularities that operate in speech kaftaviour: answers follow

questions, greetings follow greetings and so orny(Me01, p. 162).

We had better consider the following spoken exchamgwhich John says to
Mildred at a party they are both attending:

[39]
John: It’s getting late Mildred.

We can increase three answers among Mildred’'s npasgible different

answers:

Mildred: Are you really bored?
Mildred: Do you want to go home?
Mildred: So?
(Mey, 2001, p. 162)

In order to be able to determine the ‘type’ of tkechange takes place
between John and Mildred, we have to find out wlwdin’s utterance really stands
for. In other words, is it a statement about theetiof day; an expression of boredom;

a secret code for: ‘Remember to take your pill'something entirely different?

The illocutionary intention of John’s remark hasoe decoded in order to be
able to understand the main intention of his utteeaWhat kind of speech act does it
represent? A statement, request, confession? Téwearto this question depends
upon the such things as: how well Mildred knowsnjai'hat sort of a party it is and
so on. To borrow a terminology originally developedanother context: one must
know the script for this particular interactiondrder to assess the contextual value of

this particular utterance. A party script would lutde information about people’s
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conversational behaviour at parties: they may jékgt, argue, discuss lingustics,

eat, and so on; alternatively, they may even etijeynselves.

Thinking about the Mildred’s possible answers, itin@st surprising fact about
them is that they all make sense within the natdil@v of the conversation.
Especially when we look at their possible outconteey must certainly be valid,
effective answers: John, may get upset, and jukt @f§ or he may hand Mildred the
car keys, or they may continue the conversation.

We can make some important conclusions from theaeixthat we have
examined in 39. First of all, speech acts are @aotiqularly good tools to work with
when it comes to understanding an utterance inegtnwhich speech act one

actually is looking depends very much, if not esokely, on that particular context.

Second, classifying conversational adjacency pairerms of illocutionary
intention is a problem in itself; however, it cénty is not going to be less thorny if
we limit ourselves to situating those pairs in theimediate appropriate contexts,

without taking their perlocutionary effects intocaant.

What counts is how a speech act functions. If Johemark to Mildred
functions as a statement, then it is that speeghfatfunctions as an expression of
boredom, then it is that expression ,and so on.tWiaare really looking at here is a
pragmatic act; as Levinson (Mey, 2001, p. 163)est#te units in question seem to be

functionally defined by the actions they can bendeeperform in context.

The most important point, in the light of the abowéthin a conversational
process is not what a speaker decides to quesiidar, request etc., but the effects
these speech acts have upon the conversationaagdtite. This also makes the
discussions about the type of conversational iotena, in reality, a bit beside the

point.
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3.2.6 ELEMENTS STRUCTURING A CONVERSATION

Negotiating a conversation is quite a challengeewlkve consider all the

elements involved:

- Setting — where you talk
- Enter/exit

- Purpose

- Topics

- Formality

- Who talks to whom

- Turn-taking vs overlap
- Cues

- Appreciation

- Use of humour

- How/if get to the point
- Direct/indirect

- Sequencing order

- Pace

- Eye contact

- Attitude, tone of voice
- Silence

- Length of each utterance, of conversation as aeavhol

Differences between speakers in any of these elisnoam lead to irritation,
moral judgments, or misreading of intent. When ¢hare tensions between the

participants already, these conversational diffeesrcan cause serious ruptures.

We have all listened to and participated in corstdoa nearly every day of
our lives. Changing our communication styles angeefations is like asking the

leopard to give up its spots. If we are involvedairtross-cultural or high conflict
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situation, we had better try to be aware of how comversational habits may be
affecting our negotiations It may help to raise observations about communication
patterns with the other party (and this is the hpadlt) without a good or bad

evaluation attached.

3.2.6.1 FACE-TO-FACE CONVERSATION

In face-to-face conversations we sometimes may caueross brief
conversations which begin and end without any duobory and terminating
prosedures. Such kind of brief chats tend to osghen something unexpected
happens and also may occur between complete steanfjee dialogue that takes
place on a bus stop when the bus is not on timebeih smart example for this kind
of conversations and brief chats of this kind csienly of ‘what is talked about'.
However, the other extreme is a conversation wherginning and end form
eleborate patterns and where the message confsssgayal topics which in their turn
are made up of a number of subtopics. The extralcvwbtakes place between two

friends who are chatting about A’s real-life accite

[40]

: Hello, Manolo, how are you?

: Erm, I’'m better from my... felt in the Lakes.

: Why... why... what did you happen?

: Erm, we went to the Lakes for a walk with oua¢ber of English
here and erm, we erm, climb... climbed... theydagbed, erm,
and erm, when we came back from the mounttasll.. felt and
broke... a little broke of my elbow... then | weathospital in the
night but it take two hours and | must suspeeixpect... erm, for
the next day... in the morning, and (pointsigdting) | have this
slip, I think it's a slip but | don’t remembeas well.

B: The arm, do you... is still hurt... still, still hi®

A: No, no... not so much... no it's hurting... it's natitiing... is, |
think it is good because | have my arm venggand it's good, |
don't... I sleep well, erm, so well, so, so, antican sleep and
be...

: Can you have a shower?

- Yes, yes, every day...

: Dear, I'm sorry to hear that event, but I'm ded to see you are

> >w

w>w
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A: Thank you very much see you later.
B: See you soon.
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(Aydin Aydin, 2005, p. 282)

The conversation above is informal and consistthode sections; opening,

message and closing. The opening part of this asatien is quite short, in other

words, there exists no saluting expressions. A l@ng message section starts just

after a short opening section and it is followedalshort closing section.

3.2.7 CONVERSATIONAL STRATEGIES

Conversational strategies used by the participaiitsn a spoken interaction

process differ not only depending on the actualasion, but also the length of the

conversation itself. We will focus on openings, ldgpwith the topic throughout the

conversation and closings of formal and informahvarsations within this section.

However, before talking about these strategiesetaiblthe sample lists below will be

helpful to formulate some particular utterancesduse open and close formal and

informal spoken interactions.

Formal Conversations

Greetings Introductions Good-byes
Hello, Mr. Hello. Dr. White, It's a It was nice | It was nice
Smith I'd like to | pleasureto meeting | meeting you
Hello, Hello. introduce | meet you. / you. too.
doctor. you to Pleased to
Good Good Rachel. meet you. | It was nice| Same to
morning. morning. to see you. you.
Good Good
afternoon. | afternoon.
Good Good Have a | Thank you.
evening. evening. good day. | You too.
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How are Fine, thank Good night| Good night
you? you. / Goodbye. | / Goodbye.
Informal Conversations
Greetings Introductions Good-byes
Sample Sample Sample Sample Sample Sample
sentence response | sentence | response | sentence | response
Hey. Hi. Hey. Hi. | Ann, thisis| Hi Jim. Nice
Jim. He’s Nice to meeting
in my class.| meet you. you.
How are ya?| I'm good. Take it You too.
All right. easy.
How are Pretty good, Hi. My I’'m Dave. | Take care.
things? name’s Nice to
How’s it OK. Not John. meet you. I'm off. OK, bye.
goin? bad.
How ya doin? I'm doin | gotta go.
good.
What's up? So long.
Nothin See ya. See
What's new? See ya.
much. Not ya later.
What's Seeya
. a whole lot. Bye.
happenin? ) later.
Nothin.
What are you . Bye.
Nothin
up to? .
special. Not
What'’s goin
much.
on?
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3.2.7.1 OPENING A CONVERSATION

Although some face-to-face conversations may lgo&nog section, most
conversations begin with an opening before the agesss introduced. In face-to-face

conversations we can examine openings in two nmetggories:
- A formal conversation
- An informal conversation
3.2.7.1.1 A FORMAL CONVERSATION

The dialogue takes place between a secretary asd Abott, who wants to

see Mrs. Florescu to discuss economic development.

[41]

A: Good morning.

B: Good morning. May | help you?

A: Yes, | am here to meet with Mrs. Florescu.

B: Do you have an appointment?

A: Yes, | am supposed to meet with her at 10:0@igouss economic
development.

B: If you could please take a seat, | will tell lieat you are here. Could |
have your name, please?

A: Of course. My name is Lily Abott.

v9)

: Okay, Mrs. Abott, Mrs. Florescu will be with yawni just one moment.

A: Thank you.

Both speakers salute each other in a formal wayodGmorning) at the

beginning of the conversation. Greetings like ‘HWhat's up?’ are not used as the
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participants do not know each other. After the tings the conversation continues as

the formal exchanges of questions and answers.

3.2.7.1.2 AN INFORMAL CONVERSATION

In the exchange below speaker C, a female studitagea, has been invited
for supper to a married couple A and B. The atmesphthrough which the
conversation takes place is relaxed.

[42]

: *hello*

: *Hello*. sorry I'm LATE.

: *(laughs) that’s alright* are you...

: *(laughs and murmur)*

: YES, | said half past SEVEN.

: oh | expected you between about... half past araitgr to.
- hello LIZ... sorry I'm LATE (laughs).

oh | like your hair.

M

: yes Ann you've had it curled.

: (laughs)

. yes that’s nice... | say that’s nice.

(Aydin Aydin, 2005, p. 289)

>O0>P0TO0>0BZ>0OP>

When we make a comparison between a formal andfarmal exchange the
first difference that we encounter is the greetipgrts (hello-Hello). Other
characteristic features that can be observed wahimformal spoken interaction are

the laughters and spontaneous compliment instetteafsual inquiries about health.
3.2.7.2 PHATIC COMMUNICATION
People tend to employ a warm-up period before dhtcing a topic while

taking part in an oral interaction. This warming-ogriod can be of varying length

and during this period participants engage in ‘@hammunication’.
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Phatic communication can be defined as the nomeefial use of language to
share feelings or establish a mood of sociabilégher than to communicate
information or ideas; ritualized formulas intendem attract the attention of the
listener or prolong communication; however, we ako use phatic talk to wind up a

conversation.

Phatic communication refers also to trivial and iobg exchanges about the
weather and time, made up of ready-made sentencdereseeable statements.
Therefore this is a type of communication that ldsthes a contact without

transmitting a precise content, where the contaserore important then the content.

The question “How are you?”, for instance, is usuan automatic
component of a social encounter. Although theretiames when “How are you?” is
asked in a sincere, concerned manner and doestiariticipate a detailed response
regarding the respondent’s present state, thissnele pragmatically inferred from

context and intonation.

With the help of a phatic talk people can begirmaversation when there is a
need for it. For example, “How are you?” that wevédnanentioned in the previous
paragraph can be followed by a long conversatiotiel participants have something
to say each other. Phatic communication, in someesegrepares the participants to
the exchange of the real message and makes thepearts feel comfortable to begin
the communicative process. The communication caocobgpleted, again, by means

of using phatic talk.

Phatic talk usually has the following ingredients:

- Questions about health

- Comments on the weather
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- Comments on personel matters

- Polite phrases

3.2.7.3 DEALING WITH TOPICS

The definition of the term ‘topic’ is pretheroticabtion of what is being
talked about (Brown and Yule, 1983a, p. 71). Sabféglefines it as vernacular term,
roughly referring to “what is talked about througbme series of turns at talk
(Schegloff, 1979, p. 270). Simply we can say tlgid is what the speakers talk
about. In some conversations there exists onlytopie, but this one topic generally
tends to generate another. On the other hand noosersations contain more than
one topic. A topic has a tendency to split intoteplrts dealing with particular

aspects of the main topic.

Our main focus will be on ‘topical strategies’ udsdthe speakers of English

to deal with topics in conversation. We can talkwtseven topical strategies :

- Introducing
- Changing

- Shifting

- Drifting

- Digressing
- Resuming

- Terminating

Except for termination, all of the topical straegrepresent different forms of
introduction. Therefore, in some sources, ‘intradgca topic’ is sometimes is not

taken into account as a different topical strataigsil.
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Introducing a topic involves bringing up a firspto at the beginning or a new
topic in the course of conversation. The first ¢oisi most likely to be introduced by
means of some linguistic strategy which helps fteaker to get started and prepares
the listener for the speaker’s next action. Certaiguistic items like ‘right’, "well’
and 'now’ can either introduce a topic on their own preceede some other
introductory strategy. In spontaneous conversationghe other hand, with speakers
who know each other well and share a great deabwfmon ground, the first topic
may be introduced by means of a question as isdh®le extract below:

[43]

A: Well, what happened in the match yesterday?

B: I didn’t watch it, | was in a meeting but Mardrsays that I've missed a
lot. Yankees’ve won the championship.

A: I knew it... They've been the best throughout season... wish | could’'ve
watch it.

B: Don’t worry bro... I've recorded on a DVD... wannaieh it tonight?

A: Excellent.

Changing the topic is abandoning the current tdpidavour of a new,
unrelated topic. There exist formal and informakkeas used by the participants of a
conversation in order to change the topic.

[44]
A: Um, you and Sheila have been doing some lecfore#rst year
Microbiology.

B: I wonder whether | could possibly have a copyast year’s tax
return.

(Aydin Aydin, 2005, p.299)

The informal marker ‘I wonder’ emphasizes the clewnd the topic in the
sample dialogue above. Some other informal markessd in conversation to

emphasize the change of the topic are:
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- what else
- Did I tell you
- Do you know

- | wonder

Some formal markers used to change the topic mnaersational process are

as follows:

- Let me tell you
- Canlaskyou

- Letme ask you

Shifting a topic involves moving from one topicdaelated topic or from one
aspect of the current topic to another. Both tabianges and shifts may be initiated
by a marker; the marker found in topic shifts mahestransition between two related
topics rather than, as in topic changes, introdweesentirely new topic. Some

examples of shift markers are:

- Actually

- By the way

- Infact

- In actual fact

- Incidentally

- Now

- Talking about

- That reminds me
- Well

- What about

[45]

A: I'm so grateful for your help
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B: Never mind it... we're friends.
A: Oh, talking about friends. I'd just like to aslhether Barney and Ron...

In the extract above speaker A shifts the topicniaking use of a marker
‘talking about’; however, the transition betweere ttopics tend to be marked by

pauses and/or laughter when linguistic markereatieely missing.

Topic drifts are linguistically and prosodically marked, in other words,
drifting involves moving imperceptibly from one iopgo another; however, the old
and the new topic is usually linked in some waystHe sample dialogue below
speakers are talking about which present to buyhiebirthday party of their friends.
Speaker A recommends a silver necklace, and asasshe does, speaker B reminds

her mother’s necklace that has given for repair:

[46]

A: What about this one? Katie loves ornaments.

B: I've forgotten to take my mother’s necklace tha¢ given 4 days ago.
Shall we go and take it today?

A: Today?

B: Yes, otherwise she will kill me...

A: Oh, | see, OK then.

Topic digressions, the fifth topical strategy, acaethen a speaker initiates a
move away from the current topic. When either ad #peakers is prompted by a
greater momentary interest in the new topic, thevipus topic is then suspended,
one-sidedly or temporarily. A new topic is introédcand then closed before the old
topic is re-adopted. Topic digressions may or matybe related to the current topic.
Some digressions are spontaneous, for example, aspraker suddenly remembers
that s/he has to pass on some information to ther giarticipant. Other digressions

are deliberate, resulting from speakers seeking sewkiving clafirication or
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additional information. The participant who begae tigression has been found to

often take the initiative to resume the old topic.

[47]

>

. so if there’s a hardware store we could cakid get one on the
way back.
: do you think there is one.
:yes
OK then
: that would be nice wouldn'’t it?
> yes it would
: | mean the job not the hardware shop
. yes | realize what do you keep telling me for
(Cook, 1989, p. 57)

W>W>W>W

‘I mean’ uttered by speaker A in the exchange abswe digression marker.

We can list some other digression markers as fallow

- Actually

- As a matter of fact
- By the way

- I mean

- Incidentally

Topic resumption, or resuming the topic, happensn digression is ended
and the previous topic is returned to. In genenal $peaker who broke out of the
current topic also takes the initiative to go back.

[48]

A: *... we didn’t wrap UP for you*
B: *oh INCIDENTALLY (pause) you know* about MALCOLM
(pause) putting his dislocating his SHOULDER...

A: no | wouldn't like to TOUCH it I'd put DIRTY FINGER-MARKS
on it (laughs)
(Aydin Aydin, 2005, p. 303)
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In the sample interaction above, speaker B inifiatee digression ‘oh
INCIDENTALLY’ and it is also B who resumes the dlobic, ‘unwrapping presents’.
This means that we can observe two different to@tategies which are digressing
and resuming throughout this extract.

Topic resumption markers, or return markers, inefud

- All right

- Right

- OK

- (Well) now
- Now then
- Anyway

- So

Lastly, terminating a topic, involves closing thd topic before introducing a
new one or before closing the entire conversatiamyuistic termination markers are
rare within a conversational process; howevernsipauses, laughter are nonlexical
markers of termination. Besides, in some casesuhent topic comes to an end, and

there is no need for a marker to indicate the teatron.

[49]

A: Hullo, I was just ringing up to ask if you wegeing to Bertrand’s
party.
B: Yes, | thought you might be.
A: Heh heh.
B: Yes, would you like a lift?
A: Oh, I'd love one.
B: Right, okay um I'll pick you up from there.
(Levinson, 1997, p.359)

Speaker B’s ‘right, okay’ in extract 49 is a markar termination. Some other

termination markers are:
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- OK

- Allright

- Right

- That's it

- There we are
- Well

3.2.7.4 CLOSING A CONVERSATION

Face-to-face closings need more conversationaktefifmn in a telephone
conversation. The main reason for that may be tbeemoutine-like structure of
telephone conversations; however, a face-to-faceearsation may demand more

varied closing techniques.

Most closing sections consist of winding-up talkl golite phrases before the
conversation is closed. As in the case of openingscan categorize face-to-face
closings in two main types:

- A formal conversation

- An informal conversation

3.2.7.4.1 A FORMAL CONVERSATION

The closing section of a formal talk is brief amalife when compared to an

informal closing section. There exists no extra &dcept what the situation requires.

[50]

A: Thanks for your time.
B: My pleasure...

A: Goodbye.



98

B: Goodbye.

3.2.7.4.2 AN INFORMAL CONVERSATION

[51]

: Why don’t we all have lunch

: Okay so that would be in St Jude’s would it?
- Yes.

Okay so...

: One o’clock in the bar

Okay

: Okay?

Okay then thanks very much indeed George
. All right

See you there

: See you there

Okay

: Okay, bye

Bye.

WPWPWPW>wW>wWw>w>

(Levinson, 1997, p.317)

In the exchange above ‘Okays’ and ‘Alright’ are-ptesing items, ‘See you’
and 'Bye’ are the final exchange of terminal eletaen this conversation. One more
thing that should be paid attention is that thed@uayes’ in a formal conversation are

in the form of ‘Byes’ within an informal exchange.

As a conclusion in face-to-face conversations apgiand closings may
sometimes be lacking, openings and closings aeetaff by the degree of formality,
topic changes, shifts and drifts are common, bathgliage plays an important role,
extralinguistic details play an important role imetexistance, length and types of

opening and closing terms within a face-to-faceveosation.



CHAPTER IV
THE ANALYSES OF SOME DAILY CONVERSATIONS

4.1 SNIPPETS ABOUT ANALYSES

This chapter is the application of the theoreticdbrmation that we have
mentioned so far. In this chapter there exist aedyof five different conversations.
The main problem in the studies of conversatiorlyaigis the difficulty in finding
naturally recorded conversations. Moreover, thedste no known application in
Turkish which means that it is almost impossiblefimd and analyze Turkish
conversations that are naturally recorded. In otdesolve this problem we have
recorded Turkish conversations that are to be aedlyn this study. The participants
of the conversations are totally unaware of thendiog process so as not to break

the naturalness of the spoken interactions.

Analysis number 1 is between D (Didem), who is R@spective daughter-in-
law and R (Rana), who is mother of D’s fianceé. malgsis number 2 there exist three
participants who are D, R and H (Hivda), who igesiof D’s fiancé. In analysis
number 3 the situation is a bit different. Althoughseems that there exist two
different conversations, 3a and 3b, these two asavens has been recorded at the
same time which means they occured at the samedtimeg a visit in the Festival of
Sacrifices. As analysing these different spokearatdtions under one title would be
S0 messy, we have analysed them under the titl8a ahd 3b and put a time column
to show the times of the utterances in two convenss and how do these different
conversations overlap each other. Further inforonatvill be given in the following
chapter. In conversation 3a there are two partitgpaho are named as Sla (Speaker
1 a) and S2a. In the conversation 3b there existgarticipants; S1b, S2b, S3b, S4b.
The a’s and b’s indicates which conversation alsgrelaelongs to (whether 3a or 3b).
The last analysis is in English and this is nobrded by us. This conversation has
been quoted from another source and analyzed er ¢odreveal the differences and

similarities of the daily conversations of Turkashd English languages.
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CONVERSATION NR.1

OF A TURKISH

100

FACE-TO-FACE

A FACE-TO-FACE T ACT TOPICAL E T |
CONVERSATION U S X E|N
R C RIT
N R H M| E
A A I | R
T N N|A
E G A|C
G E T| T
I ] |
E O| O
S N| N
R: Rahat uyuyabildin mi? 1 <Ask> [Introducing] | (Asking)1 | 1| 1
D: Hi hii... 2 <Answer>
Belim ¢ok &riyor benim. <Inform> [Digressing]
R: Niye? 3 <Query>
D: Bu sefer oteki tarafi... 4 <Expand>
(Pause...)
Erken mi uyandin? <Ask> [Resuming]
R: Ben? 5 <Query>
D: Hmm. 6 <Confirm>
R: Ben... saat kacti... 9 gibiydi. 7 <Answer>
Erken yattim ben.
Erken yatinca da... Beni de <Expand>

seyden... Karamursel’den
arkadaum aramg *Hivda* cikt

telefona annem dta dedi.
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(Long pause)
D: *Hu hi* 8 | <Acknowledge>
R: Aaa diyor uyandirdim mi yok yok 9
dedim...
(Pause) Diin ¢cok yorgundun... <Empathizer> [Shifting]
kiyamadim.
D: Ayyyy belim ¢ok fena... 10 <Inform> [Changing] (Stating)2| 2
R: Niye ki? 11 <Query>
D: Annem geliyor yaimdi... 12 <Expand>
R: Zaten giderken g6zl arkada 13 | <Acknowledge>
kalacak... Kizin beligiyordu...
Insaallah anne ol da anngliir <Expand>
tat... Cok he bir sey ¢cok zor bir
sey Didem.
D: Oyleymi ya sinem diyordu ben | 14 <Suggest>
hayatta boyle olageni
dunmezdim diye...
R: Yani... bambgka birsey. 15| <Acknowledge>
D: Yani diyor... hani hegeyini 16 <Expand>
anliyorsun diyor ne yagtni ne
ettgini... kOtl bi anini hegeyini
anliyorsun diyor.
R: Aynen oyle. 17| <Acknowledge>

Recording date: 07.07.2009

*...* Overlapping speech
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4.2.1. THE EXPLANATION OF THE CONVERSATION

Two topics are discussed in this dialogue: “How maad how they sleep?”
and “Being a mother”. This means that this piececafversation consists of one
termination. The termination of the first topic ambving to the second is signalled
by a pause and an empathizer used in order tatsagrwhat is said for the first topic

is enough.

This extract constitutes an interaction and therattion is formed by one
termination. There exist two exchanges and severta®@s. Five topical strategies
which are introducing, digressing, resuming, shgtichanging are used throughout
the conversation. The exchange of the first paaisiang. The acts that take place in
the first part (before the termination) of the cersation are ask, answer, inform,
query, expand, ask, query, confirm, answer, expauknowledge, empathizer.

Lastly, there are eight turns in the first part.

The exchange in the second part is stating andebend part consists of nine
acts inform, query, expand, acknowledge, expandgest, acknowledge, expand,

acknowledge; and eight turns.
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43 THE ANALYSIS OF A TURKISH FACE-TO-FACE
CONVERSATION NR.2
A FACE-TO-FACE T ACT TOPICAL E T |
CONVERSATION U S X E|N
R C RIT
N R H M| E
A A I | R
T N N|A
E G A|C
G E T| T
I ] |
E O| O
S N
D: Bunu buzlga mi koycam? 1 <Ask> [Resuming] (Asking) 1| 11
R: Onu... yok alta koyacaksgusey | 2 <Answer>
kenarda *yer var...*
D: *Buraya mr* <Query>
R: hii hi <Acknowledge>
D: Sunlar?... 5 <Query>
(Long pause) ODUM PATLADII <Surprise> [Digressing] | (Stating) 2 | 2 | 2
(Laughs)
R: (Laughs) Gelini korkuttun... 6 <Statement>
(Laughs)
D: (Laughs)... Gunaydin 7 <Greeting>
H: Gunaydin. 8 <Greeting>
R: Sunu kaldir didem... 9 <Request> [Resuming]
Sunla borek yapmgtim hig gtizel <Inform>
olmuyor.
D: Hmm. 10| <Acknowledge>|
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(Long Pause). Nerden ciktin sen <Ask> [Changing] | (Asking) 3
yaa?
H: Ooo ben saat dokuz buguktan berill <Answer>
ayaktayim.
(Pause) AA Sponge Bob... <Surprise>
D: Saat sekizde sizdi kaldi. (laughs 12 <Inform>
H: Sekizde mii! 13 <Query>
D: (Laughs) 14| <Acknowledge>
H: Yok ya <Reject>
onbir de yattim... o kadar dagile <Meta-comment>
@lum...
D: (Laughs) 16| <Acknowledge>
R: Kagta geldiniz didem? 1y <Ask> (Asking) 4
D: Onbir bugukta geldik 1§ <Answer>
R: Ben yine $eyi...* <Frame> [Changing] | (Stating) 5
H: *Tamam ben de onbirde yattim.* 20 <Inform>
R: ... yemek programini... 21 <Preface>
D: haa... cseydeydi... 22 <Query>
R: Kirmizi *hal*... 23 <Clue>
D: Kirmizi... beni sinir eden kirmizi <Confirm>
halr...
(Asking)
Nasildi onun evi? <Ask> 6
R: Seyredemedim ki uyudum kaldim. 25 <Answer>
D: Ha onun evi... O hafif biragey <Query>
demi...
R: Aynen *¢yle* 27 <Justify>
D: *Hafif* de degil *baya...* <Expand>
R: *Aynen* <Justify>
D: Sey ya... onun evini ¢ok... <Check>

Universite grencisiyms o.
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R: Hii hi *Universite* 31 <Confirm>

D: *evini* *cok merak ediyorum ben| 32 <Statement>
onun*

R: *Amasey..* 24 yginda mi *25 33 <Check>
yainda mi ne*

D: *24.* 34 <Answer>
Ayy benim elime... ne diyodu o./. <Expand>

benim yemeklerime rakip

olamazlar. (Laughs)

R: (Laughs) 35| <Acknowledge>

D: Onu ¢ok merak ediyodum yaa. | 36 <Ask>
Universite @rencisinin evi nasil

olabilir acaba diye.

R: Ya zaten onun kurulu diizeni 37 | <Meta-comment>

olmasi *lazim.*

D: *e iste* 38 | <Ackonwledge>

(Long pause)

D: Ya bi de artik sonunda onun hanj 39 <Statement> [Shifting] (Stating) 7
surpriz yapiyorlar ya... siktl o

surprizler.

R: Sdrprizi sevmiyorum zaten o 40 <Answer>
surprize geldi mi *kapatiyorum

ben*

D: *O seyi izledin mi Ankarali bi 41 <Ask> [Shifting] (Asking) 8

adam vardi?*

R: Hii hi... onu da izlerken... baban|a42 <Answer>
izlerken ikimiz de uyumuiz

(laughs).

D: Ayy beni mahvetti o yaa 0ff... 43 | <Meta-comment>
*sUrprizi cok kotuydia yani bi

gorsen...*
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R: *Ay Allah korusun ¢yle deme.*. | 44 <Disagree> [Changing] | (Stating) 9
benseyi cok severdim <Frame>
... neydi... <Filler>
Var misin Yok musun bir de <Statement>
Yemekteyiz programini. Yani
baka seyredecek hicimy yok.
Aksamsey... Aski Memnu'yu <Inform>
seyrettim.
D: Ha... 45 | <Acknowledge>
Onda n’oldu? <Ask> (Asking) 10
R: Onda n’olduu... 46 <Confirm>
Pek bieyler gelsmedi yani her <Answer>
zamanki gibi... *muhabbetler
ayni...*
D: Ne... Nihal'le Behlul mu 47 <Ask> (Asking) 11
evlencek?
(Short Pause)
H: Sey Behlul bakiyor yaa Bihter'den 48 <Answer>
vazgeciyor boyle... capkigh
cikiyor bu...
D: Haa... 49| <Acknowledge>
H: Sikiliyor Bihter'den. Sonra ciddi | 50 <Expand>
ciddi Nihal'e boyle gtk olmaya
baliyor... sonra Bihter anliyor...
Oyle gidiyor ste.
D: 87’li miymis ha? 51 <Ask> [Digressing] | (Asking) 12
H: Anlamadim? 52 <Preface>
D: 86’ mi, 87’li mi ne. 53 <Expand>
H: Oyle mi? 54 <Check>
D: Hii hi. 55 <Confirm>
(Short pause). Eee? <Ask> (Asking) 13
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H: Ondan sonra... 111... Bihteey 56 <Answer>
yapiyo... aga ¢ikiyo bunlarin
iliskisi Bihter intihar ediyo falan
filan.
R: Henlz ¢cikmadi. 57 <Acknowledge>
H: Daha zaten Nihal'le falan da 58 <Expand>
evlenmedi heralde yani... evlilik
dezil de boyle ngan gibi bkey mi
ne dyle biey...
O Beir de 6luyodu ha... <Inform>
D: *Niye yaa yaziik* 59 <Opine>
R: *Ay yazik* 60 <Opine>
D: Ay Olmesin... *Bi onu...* 61| <Meta-commentp>
H: *Hatta ortalarda bi yerde 6liyodu*62 <Expand>
ama yerini bilmiyorum.
O Madam’i da yolluyorlardi <Inform>
R: Kimi? 63 <Query>
H: Madam’i... 64 <Confirm>
Ondan sonra Bihter falan 6liince <Expand>
iste isler boylesey olunca...
Behlul de kaciyo ha. <Inform>
D: (Laughs) 65| <Acknowledge>
H: ... sonra Madam’i tekrar 66 <Expand>
Cauriyolar falan.
D: Madam cseyle evleniyomu... 67 <Ask>
adamla?
H: Yok *sonunda 6yle Bey 68 <Answer>
hatirlamiyorum*
R: *Adnanla evleniyor* 69 <Answer>
D: Ha? 70 <Query>
H: *Oyle bisey...* 71 <Confirm>

[Resuming]

(Stating) 14

(Asking) 15
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: *Aslinda en yalgacal da o ha*...

*eziliyor buzdluyor...*

12

<Meta-comment>

: *Ama dezistirerek yapiyorlar.*

Belki mesela Bgr 6lmez... belki

Madam’la o evlenir bilemiyorum

73

<Meta-comment>

(Stating) 16

yani...
D: Hi. 74 | <Acknowledge>
(Short Pause)
H: *Ayrica tahminen...* 75 <Expand>
R: *Besir'le kiz sey yapiyorlardsu 76 <Inform>
anda*... anlgyorlardi.
D: Besirle hangi kiz? 77 <Ask> (Asking) 17
R: O evde Cemile var ya... 7 <Answer>
D: Haa anlaiyorlar mi1? 79 <Query>
R: Hu hi. Birbirlerine kur yaptilar. 8( <Confirm>
D: Hadi ya! 81 <Query>
R: Hu hi. 82 <Confirm>
H: Vay anasini neler olgyLaughs).| 83 <Statement>
D: O... kiz niye yurt djina gitti? 84 <Ask> (Asking) 18
R: Ben hig... o zamandir... yani kag 85 <Answer>
bolum... Sivas’a gittim gideli hi¢
izlemedim. Gitmi gelmk ondan
haberim yok.
D: Ya Yaprak dokiiminde en 86 <Opine> [Changing] (Stating) 19 5
Olmeyecek adami 6ldurdiiler ya.
H: Kimi? 87 <Ask> (Asking) 20
D: Cem vardi ya bitane. 8 <Expand>
H: O kim? 89 <Query>
D: Hani... 90 <Clue>
H: Kim? 91 <Query>
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D: Boff... zengin bi cocuk vardi ya. 9p <Clue>

H: Ya ben o diziyi izlemiyorum 93 <Statement>
(laughs).

D: izlicen izlicen... hic bakmadin m|?94 <Ask> [Drifting] (Asking) 21

H: Ya Mebrure izlerken mecbur 95 <Answer>
Bakiyodum yani (laughs)

D: Yasey... kizin adi aklima 96 <Query> (Asking) 22
gelmiyo... (short pause) iki karde
bunlar... ya neydi o kizin ad1...?

H: Esmer olan mi? 97 <Ask>

D: Ya Yaprak Dokumiindeki o 98 <Ask>
Cem’in karisinin adi neydi?

R: Bilmem. 99 <Answer>

H: (Laughs) 100 | <Acknowledge>

R: (Laughs) hatirlamaya cgilyorum. | 101 <Statement>

H: Sey... sen soyle..su iki strekili 102 <Query>
kavga eden iki kiz kargiemi
*diyosun*?

D: *Hah* *Evet* 103 <Confirm>

H: *Onlarin hangisi?* 104 <Ask>

D: Onlardan zengin olanla evlendi. | 105 <Answer>
Qsuz’un... eski sevgilisi.

H: Ya esmer olan miydi *kumral olajn106 <Ask>
mi?*

D: *Esmer olan* esmer olan. 107 <Answer>

H: Ha esmer olan... bildim ya. 108 <Confirm>

Recording date: 21.11.2009

*...* Overlapping speech
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4.3.1 THE EXPLANATION OF THE CONVERSATION

Five topics are discussed throughout the given exsation: "Where to put
the items in the kitchen”, “When does ‘H’ get upWWhat happened in the television
programme ‘Yemekteyiz’”, “Events that took place different soap operas” and
lastly “Identifying an actress”. The terminationtbk first topic and beginning to the
second realizes all of a sudden so that we canobserve any markers that are
expected to be used in order to enable the paatitcpmove from one topic to the
other smoothly. The frame “Ben yigeyi...” serve as a transition marker when the
terminating the second topic. The frame “Ben ywagi cok severdim” and the filler
“Il... neydi...” marks the termination of the thirdgic. Although the transition to the
last topic seems sudden as in the first topic sffeech of speaker ‘R’ “Ben hig... o
zamandir... yani ka¢ bolum... Sivas’a gittim gideli hatemedim. Gitmg gelmi
ondan haberim yok.” evokes the impression in spe@kehat ‘R’ has nothing more
to say about the topic being discussed in the noéaime so that she chooses to
change the topic.

This conversation is composed of two interactiofise first interaction is
taking place between two speakers ‘R’ and 'D’. Beeond interaction starts when a
third spekaer joins to the conversation and fromt tnoment the content of the
conversation totally changes. The first interactttmes not include any termination
and it consists of only one exchange “Asking” ame d@opical strategy: resuming;

four acts: ask, answer, query, acknowledge; artty lmur turns.

The second interaction includes four terminationtarhe first part of the
second interaction involves three exchanges: statisking, asking; Three topical
strategies: digressing, resuming, changing; nimetets: query, surprise, statement,
greeting, greeting, request, inform, acknowledgek, eanswer, surprise, inform,
guery, acknowledge, reject, meta-comment, acknayaedsk, answer; and fourteen

turns.
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The second part constitutes four exchanges: staéisijng, stating, asking;
three topical strategies: changing, shifting, gingft twenty-eight acts: frame, inform,
preface, query, clue, confirm, ask, answer, qu@rstify, expand, justify, check,
confirm, statement, check, answer, expand, ackrdgele ask, meta-comment,
acknowledge, statement, answer, ask, answer, roataient, disagree; and twenty-
six turns.

Throughout the third part of the second interactlmere exist ten exchanges:
stating, asking, asking, asking, asking, statirslyjray, stating, asking, asking; three
topical strategies: changing, digressing, resumifiijy-two acts: frame, filler,
satement, inform, acknowledge, ask, confirm, answek, answer, acknowledge,
expand, ask, preface, expand, check, confirm, askwer, acknowledge, expand,
inform, opine, opine, meta-comment, expand, inforouery, confirm, expand,
inform, acknowledge, expand, ask, answer, answesrtyg confirm, meta-comment,
meta-comment, acknowledge, expand, inform, askwemnsguery, confirm, query,

confirm, statement, ask, answer; and fourty-onestur

The last part in the second interaction includesr fexchanges: stating,
asking, asking, asking; two topical strategies:ngag, drifting; twenty-three acts:
Opine, ask, expand, query, clue, query, clue, siate, ask, answer, query, ask, ask,
answer, acknowledge, statement, query, confirm, as&wer, ask, answer, confirm;

and twenty,three turns.
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44 THE ANALYSIS OF A TURKISH FACE-TO-FACE
CONVERSATION NR.3a

T A FACE-TO-FACE T ACT TOPICAL E T/
I CONVERSATION U S X EIN
M R C RIT
E N R H M| E
A A | | R
T N N|A
E G A|C
G E T|T
I |1
E (o}Ne
S
00:02 | Sla: Bideresmen burada | 1 <Expand> [Resuming] (Stating) 1 11
simdi adam... abi
Aspirin yazdirmaya
dokt...seye hastaneye
gidiyorsun.
Hastane onun icin gié <Opine>

ki.Ben o gun arkaglan
yaninda dururken o
sekreterle.. ste ordaki
kizla beraber... adam
doktor mu... yazici
mi... sekreter mi hig
belli dgil. Kalkmiyoki

ne yapcan?... ne

yapcan? Bana bile dedi

yani... ge¢ bakalim
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dedi... bakalim dedi. Y]
dedim benim keyim

yok ki ben sadece kan
sayimlarimi *yaptircam

falan...*

00:28

S2a: *Dahiliyeci bile yok

demi?*

<Ask>

00:29

Sla: Hayir hayir var.

<Answer>

00:31

S2a: Nerde bu hastanedek

mi?

<Query>

00:32

S1la: Hi hi.

<Confirm>

00:34

S2a: Ama yeni mi geldi *o

zaman?*

<Query>

00:35

Sla: *Olur mu yaa...
surda... parkin
kasisinda
muayenehanesi vardi \

muayeneyi kapatti.*

a

<Expand>

(Short Pause)

00:43

S2a: Ben gitcem ama

Aydin’da var.

<Statement>

[Drifting]

(Asking) 2

00:45

Sla: Ya senin gitgm yer
dahiliyeci dgil. Senin
gidecgin yer
kardiyoloiji.

<Meta-comment>

00:50

S2a: Dahiliyeci istiyorum

ben...

10

<Statement>

00:51

Sla: Dahiliyeciler tek

balarina *bilmezler.*

11

<Disagree>

[Drifting]

00:52

S2a: *Ama burada

kardiyoloji yok.*

12

<Inform>

[Drifting]

(Stating) 3
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burdaki Aydin’a ya da
Izmire

*yonlendiriyor.*

00:56 | Sla: *Kardiyoloji var buradal3 <Reject>
be*
00:57 | S2a: Biliyorum Sunay haniml4 <Confirm>
var. Sunay hanima
gittim ben. [Drifting] (Stating) 4
Ben burada gé de <Statement>
daha iyi ¢cekilmesi
*daha...*
01:02 | Sla: *Amaimdi tabi orda | 15 <Confirm>
birakmazlar.*
Orda her gé tahlilini <Expand>
yapiyorlar yani agtirip
senin... yani
rahatsizinin nedeni ne
onu buluyorlar.
01:11 | S2a: Ata Kalp varmi 16 <Inform>
Aydin’da oraya gitcem
Sirf kalp Gzerine.
01:14 | Sla: Ata Kalp ama... guzell 17 <Agree>
0.
01:16 | S2a: Guzel ama... 1 <Preface>
01:17 | Sla: Aliyo muymy? 19 <Ask> [Drifting] (Asking) 5
01:18 | S2a: Aliyoste 20 <Answer>
bakilabiliyomguz.
Simdi bayramdan <Statement>
sonraya gitmeyi
diguntyorum.
01:24 | SlaSimdi bak biey 21 <Alert> [Shifting] (Stating) 6
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styleyecem

buradan kalp ger ya
da... dahiliyeciye falan
gidiyorsun... bunlar
yillarca ihtisas yapiyor

kendi alanlarinda...

<Inform>

01:33

S2a: Evet *evet evet...*

2‘_

D

<Acknowledge

p>

01:33

Sla: *Yani olayigeyi bu...*

Normal doktor@yosa
kendini o zaman
uzmana goénderiyor.
Yani televizyon
Programlarinda
izliyorum... bunlar 3
sene ihtisas
yapiyorlarng kendi

alanlarinda i¢ hastaliklar

iki sene...

23

<Expand>

Recording date: 29.11.2009

*_..* Overlapping speech
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4.4.1 THE EXPLANATION OF THE CONVERSATION

The participants of the this dialogue are discugsabout “doctors and
hospitals” and only one main topic is discussedouphout the conversation.

Therefore there exists only one interaction andenmination.

The conversation consists of one part on the hasiermination and within
this part there are six exchanges: stating, aslstaging, stating, asking, stating. The
participants are discussing the same main topien frithe beginning of the
conversation till the end so that the there ocamuraber of drifts in a row throughout
the conversation. The topical strategies used bysfleakers are: resuming, drifting,
drifting, drifting, drifting, drifting, shifting. W can observe twenty-eight acts:
Expand, opine, ask, answer, query, confirm, quexypand, statement, meta-
comment, statement, disagree, inform, reject, confstatement, confirm, expand,
inform, agree, preface, ask, answer, statement, adorm, acknowledge, expand,

and twenty-three turns.
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FACE-TO-FACE

T A FACE-TO-FACE T ACT TOPICAL E T/
I CONVERSATION U S X EIN
M R C RIT
E N R H M| E
A A | | R
T N N|A
E G A|C
G E T|T
I |1
E (oJNe
S NN
00:05 | S1b: Kimya bolimu 1 <Statement> [Resuming] (Stating) 1] 1| 1
okudu... Gel burda ¢
kurga cals.
00:10 | S4bSans. 2 <Confirm>
00:17 | S1b: Sinana gir bu sefer 3 <Statement> [Shifting] (Stating) 2
sinavlara...
00:21 | S2b: Oyle oyle... <Confirm>
00:29 | S3b: Bak Gulbahar da 5 <Suggest>
girmé... Internette hep
yaziyor...
00:33 | S2b: Baksin bi *takip 6 <Suggest>
etsin...*
00:35 | Slb: *Kazananlari 7 <Inform> [Drifting]

sOzlemeli olarak

aliyorlarmy.*

(Pause)
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00:40 | S3b: Bi de askerlik istiyor | 8 <Ask> [Drifting] (Asking) 3
mu bankada?
00:43 | S2bistemiyo ya *demi* 9 <Answer>
00:44 | Sib: fstemiyo istemiyo...* | 10 <Answer>
O anca hani... daha Ug <Expand>
dizey sinavlara
girerken...
Sozlgme imzaladi <Statement> [Shifting] (Stating) 4
dersaneyle... belli
olmaz ortada birakir
dedi... kanlikh kag...
oniki milyarhk falan
imzaladilar.
01:04 | S4b: Birakirsa oniki milyar | 11 <Query>
Odeyecek...?
(Pause)
01:09 | Slb: E... Anlgmalar 6yle 12 <Confirm>
01:11 | S4b: hi... 13 <Acknowledge»
01:13 | S1b: Bunda da ¢ok gonilsuz. [14 <Expand>
01:15 | S4b: hi... 15 <Acknowledge»
01:18 | S3b: O kag... 16 <Check> [Digressing] (Stating) 5
Dokuz bin tane mi... <Clue>
o kac bin tane polis <Inform>
*alcaklarnmy.*
01:21 | S1b: *On bin tane.* 17 <Confirm>
01:22 | S3b: On bin polis mi 18 <Query>
*alcaklarng?*
01:24 | S4b: *Bsvursuun...* 19 <Suggest>
Ya benim arkagan <Inform>

cok rahatim ben diyo

sekiz bgte masa
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baindayim diyo...

01:28

S1b: Masa ka..

20

<Query>

01:29

S4b: Néngilizce Gsretmeni
mezunuydu mesela —
Ingilizce Gsretmenlg;
mezunuydu... Atan...
Ya atanamadi bikag yil
*denedi...*

21

<Expand>

01:36

S1b: Simdi bu dnumuzdeki
sene igin olcak.*

22

<Statement>

01:38

S4b: Hil.

23

<Acknowledge?

\"4

[Resuming]

01:41

S1b: Metinler oldu ya...
Metinlerin oldu. Hatta
bugln anlatti onu...
OcalSubat ayinda
gitim alcaklar *alti

yedi ay...*

24

<Inform>

01:53

S4b: *Metin polis mi oldu?*

<Query>

[Shifting]

(Stating) 6

Recording date: 29.11.2009
*...* Overlapping speech
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4.5.1 THE EXPLANATION OF THE CONVERSATION

In this extract only one topic is discussed by fber participants of the
conversation “having a job”. There exists one it&pon and no termination within

this spoken interaction.

The conversation consists of one part which cartstsix exchanges: stating,
stating, asking, stating, stating, stating; eigigid¢al strategies: resuming, shifting,
drifting, drifting, shifting, digressing, resuminghifting; thirty acts: statement,
confirm, statement, confirm, suggest, suggest,rmfask, answer, answer, expand,
statement, query, confirm, acknowledge, expandn@eledge, check, clue, inform,
confirm, query, suggest, inform, query, expandiestent, acknowledge, inform,

query; and twenty-five turns.
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46 THE ANALYSIS OF AN ENGLISH FACE-TO-FACE
CONVERSATION NR.4

A FACE-TO-FACE T ACT TOPICAL E T
CONVERSATION U S X E|N
R C RIT
N R H M| E
A A R
T N N|A
E G A|C
G E T| T
I
E O| O
S N| N
: Did you arrange to have lunch 1 <Ask> [Introducing] | (Askingl | 1| 1
With Jamie?
: No | didn't. 2 <Answer>
A: No? 3 <Query>
- No 4 <Confirm>
| just sort of said — <Expand>
let's sometime or something <Hedge>
*vague*
you know bit silly. <Empathizer>
A: *Yeah.* 5 | <Acknowledge>
: But umm — yeah. 6 <Frame>
Oh | must do that sometime — <Expand>
oh yes <Frame> [Changing]
One thing too. <Preface>
) _ (Asking)2
Umm are you at all interested in <Ask>
coming to the B minor mass?
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: When is it? 7 <Check>
The fifteenth of April? <Clue>
: Yeah 8 <Confirm>
A: Umm — when is that? 9 <Check>
*Next week?* <Clue>
: *That's next* Tuesday... 1d <Confirm>
A: I'll ask Trish tonight 11 <Inform> [Digressing] (Stating)3
| think it's the day before she goes <Expand>
back to school.
: Mm. 12 | <Acknowledge>
A: And — she may be doing 13 <Expand>
something.
: Yeah 14| <Acknowledge>
A: If she... if she would like to comg 15 | <Meta-comment>
I will come.
: Mhm... (*giggles*) 16| <Acknowledge>
A: *Where?* 17 <Ask>
. In other words you’ll come if your 18 <Suggest> [Resuming] (Stating)4
girlfriend wants to come.
- Yes. 19 <Answer>

*...* Overlapping speech

(The dialogue by Aydin Aydin, 2005, p. 326)




123

4.6.1 THE EXPLANATION OF THE CONVERSATION

Two topics are discussed throughout the sample ezsation above: “The
lunch with Jamie” and “Coming to the B minor masshich means that this piece of
conversation consists of one termination. The teatn is signalled by a frame (oh
yes) and a preface (one thing too). This spokesraction is formed by an interaction
and there exist one termination, nineteen turngntynine acts, four topical

strategies and four exchanges.

In the first part of the conversation we can obsewmaly one exchange which
is asking and one topical strategy: introducing; dets: ask, answer, query, confirm,
expand, hedge, empathizer, acknowledge, frame nhelxj@ad six turns.

The second part of the sample spoken interacti@velzonsists of three
exchanges: asking, stating, stating; three topstedtegies: changing, digressing,
resuming; nineteen acts: frame, preface, ask, ¢helde, confirm, check, clue,
confirm, inform, expand, acknowledge, expand, aekedge, meta-comment,

acknowledge, ask, suggest, answer; and thirtees.tur



CHAPTER V
NOTES FROM ANALYSES

5.1 WHY DO WE ANALYSE?

“Why learn English?” Little or much, well or poorlynany of us today have
learnt English. But have we ever questioned whybasically do that? The first
guestion before beginning to a long and stressfutgss is “Why?”. The learners of
English firstly try to answer the possible quessidimat may arouse in their minds and
make them hesitate in deciding whether to furthergrocess or not. Sometimes they
may think about whether it will worth struggling sauch to learn English or not.
Because of the reasons that we have mentioned webb#er talk about the

motivations of learning English and find an answeethe question “Why?”.

We can easily get access to knowledge thanks tadBngoday people want
to reach any information in any time they need.sTiki the main necessity of the
information age. Today people are able to reaabrinétion about whatever they are
interested in science, music, health, technologysiness, sports, media such as
internet, television and the press etc. Howeveg, rfain problem is most of this

knowledge is in English.

According to the statistics there exist about oilkob web pages that are
English or have English options. One may find booksany subject all over the
world in English and also the books that are nattew in English are translated so
that this provided a large variety of choices. @ray read in English about whatever
s/he is interested in. Another advantage of Engilidien compared with other
languages spoken throughout the world is the pr&usly English-language
magazines and newspapers can be found in almast pag of the world. English is
also key to the world of science. In 1997, 95%haf articles in the Scinece Citation
Index (an international list of scientific textseme written in English. Only about

50% of them were from English-speaking countriks the USA or Britain.
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English is helpful in communicating with others dighout the world.
Therefore, it will not be a mistake to call Englisiis “the language of
communication”. According to the statistics of Bt Council English about one and
a half billion people in the world speak Englisiotrer one billion is learning it. 75%
of the letters and postcards throughout the wardaaitten in English. Another point
is almost all the conferences and competitions gotedl in English such as the
Olympics. In most cases most diplomats and paitisifrom different countries use
English to communicate with each other, on the rothend, English is the main
language of organizations like the United NatioN®&TO, and the European Free

Trade Association.

Lastly, we can say that English is also requiradafgood job or if one wants
to push his/her career forward. For a good careehis global world one has to be

able to communicate in English almost as well aatave speaker.

So far we have mentioned about the different aspefctotivation to learn
English. This information is necessary in orderb able clarify why all these
analyses or why talking about the differences dra dimilarities between English
and Turkish languages. Because we have to learlisBrand it is an inseperable part
of our lives just because of the reasons we hdkedabout in the beginning of the
chapter and these reasons can be expanded to naueHarger numbers.

At this point the answer to the question “why do avealyse?” can be given.
When we accept that English is a necessity for sineveryone, we have to think
about how can we learn it better and how can weideif the problems that may be
encountered throughout the learning process. A eoatipe and contrastive analysis
will be helpful by means of revealing the differescand the similarities of the

communicational behaviours of the speakers of thesdanguages.
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5.2 THE SIMILARITIES AND DIFFERENCES OF FACE-TO-FAC E
CONVERSATIONS OF TURKISH AND ENGLISH

The analyses that we have made so far reveal tbst ofi the differences in
the communication styles of the two communities aeeised by the cultural

differences between the native speakers of TuknshEnglish.

The first point that draws attention in the anatys¢ Turkish and English
spoken texts is that in both Turkish and Englishvewssations overlaps occur if the
conversation is less formal and the number of apsrl decreases when the
conversation is formal. However, the main diffeenn Turkish and English
conversations is what makes a conversation formal what does not. This is
designated by the cultural lifestyles and tradgiohthese two different communities.
The sample in Turkish below is taken from the tivst fdialogue that we have

analysed and the participants are a future motiéaw (R) and and her son’s fiancé

(D):

: Ayyyy belim c¢ok fena...

: Niye ki?

: Annem geliyor yaimdi...

: Zaten giderken gozi arkada kalacak... Kizin hgliyardu... insaallah
anne ol da annglibir tat... Cok hg bir sey cok zor bigey Didem.

D: Oyleymi ya sinem diyordu ben hayatta boyle ofoadisiinmezdim

diye...

R: Yani... bambsgka birsey.

D: Yani diyor... hani hegeyini anliyorsun diyor ne yag@ni ne ettgini...

kotu bi anini hegeyini anliyorsun diyor.

R: Aynen oyle.
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This dialogue was recorded when these two womemadicknow each other
well enough. They want to take part in a more iateninteraction; however,
especially D is afraid of talking just in a way tlshe talks with her own mother as it
may be understood as a disrespectful behaviourshads waiting for R to take the
first step for a less formal talk. Respect and swé being respectful is much more
widespread in Turkish culture. An English speakayroall his/her mother/father-in-
law by name. Although the style of talking respeityfis similar to each other both in
English and Turkish speakers of English show rdsigepeople who are higher than
them in terms of caste or rank not according toage or social relationships as in
Turkey. Another point in formal conversations isttiurkish participants do not
stare directly at the eyes of the speaker espgdiali/he is the one that must be
respectful. Instead of this s/he gives quick glanehich signs that s/he is listening to

the speaker.

[2]

Boss: | have to go to XDFR on Sunday, want to figlin the evening.

Employee: Sir the flight in the morning is at 7 a.and that means you have
to reach airport at 5 a.m. Why'tlgou catch the afternoon flight?
You can easily stay the night anthe back on Monday.

Boss: 5 a.m. on Sunday is too early.

Employee: Yes sir, it's too early.

When the conversation is less formal, however, areaasily observe that the
number of overlaps that we can not come across farrmal spoken interaction
increases. The conversation below is taken fromdiadogue between the same
speakers R and D; however, they no longer neeck tiotmmal as they have known

each other for some time:

[3]
D: Ha onun evi... O hafif biragey demi...
R: Aynen *¢yle*
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D: *Hafif* de degil *baya...*

R: *Aynen*

D: Sey ya... onun evini ¢ok... Universitg@ncisiymg o.

R: Hu hi *Universite*

D: *evini* *cok merak ediyorum ben onun*

R: *Amasey..* 24 yginda mi *25 yainda mi ne*

D: *24.* Ayy benim elime... ne diyodu o... benim yemekime rakip
olamazlar.
(Laughs)

R: (Laughs)

The situation is the same in English also:

[4]

B: No I just sort of said — let's sometime or sonieg *vague* you know bit
silly.

A: *Yeah.*

B: But umm — yeah. Oh | must do that sometime yash One thing too.

Umm are you at all interested in coming toBhminor mass?
: When is it? The fifteenth of April?
Yeah

: Umm — when is that? *Next week?*

w > W >

: *That’s next* Tuesday...

Although we have pointed out that overlaps are olegserved in formal
conversations that does not mean that they neveurodVhen two or more
participants within a conversation try to seize flber at the same time this is known
as overlap and we have mentioned in the formewsperour study. Overlaps have
quite different reasons and we also have made oreafithem in our study. What we
are going to talk about is what happens when twmarne speakers start talking at the

same time in English and Turkish conversations.
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In both languages it can be said that when twoarerparticipants try to seize
the floor at the same time the one who seems t@a $agre important thing or the one
who has started a bit earlier than the other(s)getts the hold of the floor. In addition
to these criteria, as a sign of respect, Turkigakprs leave the floor to their elders or
the ones to whom they feel that they should beewfy and the situation does not

change whether the conversation is formal or not.

[5]

H: *Oyle bisey...*

R: *Aslinda en yalgacgl da o ha*... *eziliyor buzullyor...*

H: *Ama dezistirerek yapiyorlar.* Belki mesela Bie 6lmez... belki
Madam’la o evlenir bilemiyorum yani...

D: Hi.

(Short pause)

H: *Ayrica...*

R: *Begsir'le kiz sey yapiyorlardi

In the sample above H is R’s daughter and botlhenfitrst and fifth lines she
starts talking with her mother they are talking @tb@ soap opera so that the
conversation is not formal but no matter the cosaeon is about H leaves the floor
to her mother as a sign of respect although shits gedking a bit earlier (in the tape

recording).

One other topic that is to be discussed in termdiftérences and similarities
between the daily conversations in Turkish and Ehdanguages is assent terms, or

in other words, backchannel realizations.

Firstly we had better remember the definition cfead terms. In our study we
have defined assent terms as one of the few iteatan be spoken while another is
speaking that are generally not heard as an iqteony however, this depends on the

speaker and the situation, of course. Assent temais it clear to the speaker that the
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listener has taken in and understood the previoessage. They also serve to
establish the listener's ongoing availability, dnely commit him or her to attend the
speaker's next utterance. Lastly, the use of agsemts in the time of a spoken

interaction is named as backchanneling.

As previously mentioned in our study assent termsagkchannel realizations
vary interestingly from culture to culture. Fordhieason, some terms that are used as
assent terms in Turkish may sound odd in Englishust the opposite. As the
instinctive usage of the assent terms of motheguemmay break the smoothness of
the communication process in the target language,cultural differences in the

conversational flows of these two languages mustdoeded by the learners.

In Turkish and English assent terms are normaliigint. The thing that the
learners should pay attention is the use of thesera terms as we use them almost
instinctively and we may use the assent terms ofnoother tongue without being
aware of what we are doing. The most common adsemts used in English and

Turkish are as follows:

Some common assent terms used in English

- Yeah
- Isee

- Really
- OK

- Umm
- Oh

[6]
A: When is it? The fifteenth of April?
B: Yeah

A: Umm — when is that? *Next week?*
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B: *That’s next* Tuesday...

Some common assent terms used in Turkish

- Hihi (Hn)
- In

-  Evet

- Anliyorum
- Yaa

- Yokya

- Yani

- Hmm

[7]

H: *Ama dezistirerek yapiyorlar.* Belki mesela Bie 6lmez... belki
Madam’la o evlenir bilemiyorum yani...

D: Hu.

H: Ayrica tahminen...

A Turkish speaker, for instance, may use the agsemt “111” before making
an utterance in order to gain enough time for timgkvhat to say instead of “umm?”,
or the assent term “oh”, which indicates surprise/ine uttered as “yaa” by a Turkish
speaker while interacting in English and it canuinelerstood as “yeah”, which may

break the smoothness of communication process.

Although assent terms are different in Turkish &mwlish, some types of
backchanneling are quite similar in both languades. instance, sometimes the
participants of a conversation use backchannelméagns of repeating some of the
last words of the current speaker and this is #se avhich is similar both in Turkish

and English:
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[8]

A: Beat cream cheese and 3/4 cup sugar with etewiser on medium speed
until well blended.
B: ... beat until well blended...

[9]

R: *Ay Allah korusun 6yle deme.*. Begeyi ¢cok severdim 1ii... neydi... Var
misin Yok musun bir de Yemekteyiz program¥ani bgka seyredecek
hicbkey yok. Aksamsey... Aski Memnu’yu seyrettim.

D: Ha...Onda n’oldu?

R: Onda n’'olduu... Pek keyler gelsmedi yani her zamanki gibi...

muhabbetler ayni...

In both conversations above speakers B in 8 and Rrepeating some of the
last words uttered by the other participant in ordeshow that they are listening
what is being said or they have understood whiagiisg told or asked.

Another similar feature of the spoken language ofkiEh and English is
repairing process. In both languages speakerswiollbmost the same ways for
repairing and none of these ways is misunderstibdde situation or the context of
the conversation is not entirely different of caurklere is an example from dialogue

3b:

[10]
S4b: Neingilizce Gsretmeni mezunuydu meseldnrgilizce Gsretmenlgi

mezunuydu... Atan... Ya atanamadi bikag yiledn.

In this utterance there exists a self initiatedarepvhich occurs when the
speaker of the utterance that needs repair maké®wtia prompting from another
participant of the conversation. Here is the saype of repair that we have examined

previously from an English daily conversation:
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[11]

A: I need a new bolt for my oil filt — um, PAN.
(Levinson, 1983, p. 340)

Like the extract above, other repair types are abget in the same way in

Turkish. Some examples are as follows:
Other initiated self repair:

[12]
A: Buraya gelmeden 6nce de arabayi tamire biraktim.
B: Tamire?

A: Ya... yani ylkamaya.
Other repair or other initiated repair:

[13]

A: Elindeki kitaba bakabilir miyim?
B: Dergiye demek istedin herhalde.
A: Hi hi...

Embedded repair, another and may be a more priekertgpe of repair as it

avoids questioning the competence of the speaker:

[14]
A: Istedgin bitiin dosyalari DVD’ye attim ordan alirsin.

B: Tamam ben bu CD'yi eve gotureyim orda bakarim.

While analysing the tape records in Turkish onethef most conspicuous
feature is in some (not all the time) cases Turkisbakers may interfere each others
utterances; however, it does not bother the onesevlntterance is interfered. Deeper

observations have revealed that such interfereapmshot taken as rudeness when
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they are made by the ones who are older than teemio is holding the floor. This
case shows us once again that culture has an wadenble on the conversational
behaviours of people. In the extract taken fronb8@w Sla who is elder brother of

S2a interferes her sentence but the conversatitmees as if nothing happened:

[15]

Sla: Ata Kalp ama... gizel o.

S2a: Guzel ama...

Sla: Aliyo muymsg?

S2a: Aliyo te bakilabiliyomyuz. Simdi bayramdan sonraya gitmeyi

diguntyorum.

S2a’s utterance “Guzel ama...” is interfered by Silthe third line; however,
no one takes it as a sign of rudeness. In contiadid¢o this case when such an
interference is made by a younger participant itgenerally accepted as an
interference and rudeness.

We have defined overlap as when two or more ppeids try to take the hold
of the floor at the same time and overlaps occuhiwia conversation because of
various reasons. We all know that when these gveidae not desired by the one who
is holding the floor or any unwanted attempts tketshe floor while someone is
speaking is named as interruption. Nobody wantsor@ytalking while s/he is
speaking. However, while recording Turkish convéoss we have come across a
very strange and may be a unique feature thae&lgldistinguishable in Turkish and
English.

In accordance to the religious beliefs of most Tairkpeople two religious
festivals are celebrated within a year. The firse 0s Ramadan Festival and the
second one is the Festival of Sacrifices. In bdtthese festivals Turkish people give
quite importance to visit their relatives, friendgjghbours etc. People do not stay for

a long time during their visits and mostly youngebpple visit olders firstly. Ramadan



135

Festivals lasts for three days and the Festivabadrifices lasts for four days. As
people try to visit everyone in such a short timastrof the times two or more groups
of guests coincide at the same time. One of oue t@gords (3a — 3b) has been
recorded during the time of the Festival of Sacesiin 2009 and there were at least 4
different families and approximately 13 people wdre relatives at the time of the
recording process. They were staying in the sarmm rand they were unaware of the
recording process, of course. While analysing threversation the strangest thing that
draws attention is that conversation 3a, whichtheasparticipants (sla and s2a) and
conversation 3b, which has four participants (s, s3b and s4b) occur at the
same time, which can be understood by examinindithe columns in the anlayses.
Although all the utterances produced by the sifed#int speakers overlap each other,
let’s call it mass-talk, nobody takes it as rudsmasas an unwanted behaviour. Under
normal circumstances it is expected that one ofgtioeips, especially the ones who
are older in Turkish culture, will warn the other be silent or not to talk at all;
however, in festivals or similar visits we can talk about the normal circumstances
and expectations. We can simply say that this esafrthe most clear difference that

shows the importance of culture in conversatiordidviours of different people.

A similar situation in English culture can be obsel in parties; however, in
the parties the people who are taking part withicoaversation stay close to each
other and form groups while making a conversationthe tape recording we are
mentioning the situation is quite different the tmapants of these two different
conversations (3a — 3b) are sitting in room in sodiered way the ones who are
talking on the same subject are not sitting closelgach other one of the participants
of conversation 3b, for instance, is sitting on eonener of the room and the other is

on the other.

Visiting relatives, friends, neighbours etc. isudtaral and religious feature in
Turkish people. Therefore, such kind of conversetithat we have examined in 3a
and 3b can only be seen in cultures that are girtolahe one that Turkish people

have. If we tried to analyse 3a and 3b as one aeatien than we would have to re-
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write almost what we have said so far about comtiens analysis and conversational
behaviours. Instead of this, throughout the studyhave mentioned that rules are
general and they may change in accordance withurallfeatures and this already
forms the motto and the basic motivation of oudgtu

In addition to what we have said so far there esastmany minor details that
distinguishes people’s style of conversation inghelies of conversational analysis.
The more we deepen our studies, the more factorsamereach that are effective
upon the conversational behaviours of the peopleligRkn and traditions, for
instance, are two important factors that causderdiiices in the conversational styles
of people. When we are talking about two differariguages that means we are
talking about two different cultures and may bagiehs so that the effect of these
features should not be ignored in the processesoafersational analysis and

language learning.

Religion which is not the main focus of our study something whose
application style changes from individual to indiwval. In Turkey some people gives
great importance not to get in even a spoken tautih a person who is from the
opposite sex. When a female who has such beliefdchtake part in a conversation
with a male or just the opposite, they just prodgade short utterances in order to
get only the necessary information and build almmasteye-contact. In such cases,
utterances are quite short and they are producéd tonreceive the information
needed and no assent terms, gestures and mimes/ atler extra conversational

features are not used throughout the interactipraaess.

As we have mentioned in different points throughout study there exist
numerous details that affect the style of spoketeraction in the studies of
conversational analysis, especially when it isrhotdtural. So far we have tried to
reveal the basic differences in conversational velkss between Turkish and
English languages from as many different pointsviefv as we can. Most of the

points that we have been discussed so far haverimed and illustrated from tape



137

recordings in Turkish (Analyses 1, 2, 3a and 3l emmpared with the analyses in

English.



CHAPTER VI
CONCLUSION

6.1 SUMMARY OF THE STUDY

In our study, we have tried to reveal the basidedéhces of the daily
conversational behaviours of Turkish and Engliskagprs. In order to achieve this
goal we have made use of the features of the pitexiof conversational analysis.
We have argued that a comparative and contrastiveecsational analysis between
these two languages will be helpful to Turkish stud learning English in decoding
the way that the target language works. So it peeted that the students will be able

to communicate in the target language easily anc refficiently.

In our study, Chapter | presents an overview towhele study. Chapter I
presents information about conversation and theufes of conversation. Chapter 11|
which is the main core of the theoretical part off study presents theoretical
information about conversational analysis. Chapfewhich is the heart of the study
technically analyzes one English daily conversatsoord four naturally recorded
Turkish daily conversations. Chapter V which is tentinuation of the previous
section reveals the differences between the coatrensl behaviours of Turkish and

English speakers in general.

In this study, especially in chapters IV and V wavé focused on the
comparative and contrastive analyses of daily carat®ns in Turkish and English.
The previous chapters which can be defined as pagpa phases for the main focus
of the study generally consist of technical infotima It can be said that
conversation analysis differs from other branchesaziology because rather than
analyzing social order, it seeks to discover thehows by which members of a
society produce a sense of social order. The paimi¢h is crystal clear here is that

the social order produced by the members of a gowaieuld, of course, differ from
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the social order produced by another society. instwdy we have tried reveal these

differences that are caused by culture, religicagitions etc.

While taking part within a conversational situatigrarticipants have to
construct systematic solutions to some organizatiproblems of spoken interaction.
In general, these problems are opening and clasingnversation, taking the turns
within a conversation, repairing, topic managemeshowing agreement or
disagreement etc. We can find out how participamisrcome these problems
throughout an oral interaction by means of makilgge analysis. The main point
here is that thanks to conversation analysis weahle to reveal that people from
different cultures may solve these organizationedbfems of conversation in
differents ways, although they may make use otHme ways in some situations and
this forms the basic motivation of this study. Rairey the differences and
similarities of the conversational behaviours ofrkish and English speakers is
expected to be helpful to the students who areniegrEnglish as being able to
recognize the ways Turkish people use to handlenaersation and which of them
can be applied while communicating in English aridcl of them have the risk of

breaking the communication process.

There exist some limitations in this approach. Test important of all, may
be, is that the conversation analyzed should beraldfor an efficient anlayze; that is,
it should be recorded and participants should evane of the recording process,
transcribed and then analyzed. The more naturaleseation is, the more truthful
results can be achieved. In this study, we havecowee this problem by making
natural recordings in Turkish and the participawitshe conversations analyzed are
totally unaware of the process. So that this sigdgliso the only known study that

includes naturally recorded Turkish texts and tdebailed analyses.
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6.2 NOTES TO LANGUAGE TEACHERS

Being able to analyze and decode how a langaugksvimiaccepted as a quite
useful contribution in language learning processeréfore the findings of
conversation analysis is almost vital for langubsgeners, if we are not talking about

old-fashioned methods.

In Turkey today, especially the new generation heex try to use
communicative modern methods in language teachiragegs. Almost all the
students learning English and language teachersnafavour of communicative
methods as they are more effective for the leartteb® able to communicate via the
target language. However, supporting these methattt®ut an efficient application
of them means nothing. If langauge teachers wamtdke their students be able to
take part in communicative situations successfaltyl avoid the applications that
may break communication process, they should beeawfathe differences that are
caused by culture, religion, traditions, linguisteatures etc. and the similarities
between Turkish and the target language Englishth8bstudents can make use of
the similarities and try to overcome the differendeetween these two langauges

while communicating in English.

To sum, this study is expected to be helpful bothTurkish students learning
English and English language teachers in Turkel psovides a means of back up
for the application of communicative methods. Me&o naturally recorded Turkish
conversations and their detailed analyses may sasvan avant-garde study for
further studies both in Turkish and English languadgarning and also surveys of

pragmatics about Turkish language.
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