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ABSTRACT

Learning can be considered as the most important mental function of human
beings. Although learning was always very important throughout human history, it
has been given much more importance recently. Today the knowledge is changing
very fast and as a result the terms “leamning to learn™ and “life long learning” have
become very popular. It is necessary to update the knowledge regularly in today’s

world; otherwise what was learned five years ago can be useless today.

After behaviorist and cognitivist learning theories, constructivist learning
theory has gained popularity in the late of 20™ century. For constructivist philosophy,
knowledge is not independent from humans, they construct knowledge as a result of
interaction with each other and the environment, and that knowledge is subjective.
PBL (Problem Based Leamning) which is a subpart of Constructivist Approach was
applied in Medicine first and then it began to be applied in other disciplines of
science. Tt is very new in Language Learning and Teaching. In PBL students reach
and internalize the knowledge as a result of a process. In this process, students are
given problems from real life and they reach and internalize the intended knowledge

after solving the given problem with their group-mates.

The present study aimed at finding freshmen’s attitudes towards PBL in
Effective Communication Skills Classes in English Language Teaching (ELT)
department of Mugla University. Application of PBL in Effective Communication
Skills was thought to work well because during the day we encounter a lot of
communication problems. Bringing those real life problems into the classroom and
internalizing the intended knowledge after solving those problems would be very
compatible with the philosophy of PBL.

The data used in this study were collected from 38 First Grade Students’ at
ELT Department of Mugla University. Qualitative and quantitative data collection
tools were used. In the quantitative side a questionnaire consisting of 44 items was

used and the data was analyzed by using Statistical Packages for Social Sciences
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(SPSS 11, 0) .The same questionnaire was applied to the students in different times

of the term and t-paired sample test was used to see if there is any significant change.

In order to get qualitative data from the study, students were asked a question before
and after their presentations. The question was “What do you think about the use of
PBL approach in Communication Skills Classes?” The stadents wrote their thoughts
and atfitudes. The content analysis of their thoughts was made and outstanding and
repeated expressions were shown in the figures. At the end of the term to get
qualitative data, students were given a semi-structured questionnaire and again
content analysis of their comments was made. The outstanding, repeated expressions

were shown in the figures, and they were discussed in connection with PBL.

The interesting final result obtained from this study is that there is a change from

negative to positive in students’ attitudes towards PBL.

Key words: Learning, Behaviorism, Cognitivism, Constructivism, language
teaching, Problem Based Learning (PBL)
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OZET

Ogrenme insanlarmn en Snemli zihinsel fonksiyonlarmdan birisi olarak
degerlendirilebilir. Ogrenme insanlik tarihi boyunca hep ¢ok Onemli olmasma
kargmn, son zamanlarda daha fazla 6nem kazanmaya baglamistir, Gimfimiizde bilgi
cok izl degigmekte oldugu igin * dFrenmeyi Sgrenme” ve “ hayat boyu $grenme”
gibi kavramlar daha stk karsumiza ¢ikmaktadir. Bu durum bilgilerin devamii olarak

giincellenmesi gerektigi gergegini ortaya gikarmustir.

Davraniggr ve Biligsel dgrenme teorilerinden sonra 20. yiiz yilin sonlarina
dopru Olusturmact Srenim teorisi Spem kazanmaya baglanmustir. Olugturmacy
yaklasuma gbre bilgi bireyden bafimsiz defildir, bireyler bilgiyt gevresiyle
etkilesimde bulunarak olusturur ve bu bilgi kisinin kendisine aittir; yani Szneldir.
Olusturmact yaklagimin alt dallarindan birisi olan PDO (Probleme dayah 6Erenme)
snce tip dalinda daha sonra da bilimin diger alanlarinda da uygulanmaya baglamgtir,
PDO son zamanlarda dil egitim ve dgretiminde de kullaniimaya baglanmigtir. PDO
de dgrenciler bilgiye gergek hayattan bir problemi ¢ozerek ulagitlar ve bu stirecin

sonucunda ulastiklart bilgiyi 6ziimserler.

Bu ¢aligmada, Mugla Universitesi Ingiliz Diii Egitimi Bolimundeki 1. sl
dgrencilerinin Eikili Hetigim Becerileri Dersinde PDO ve kars: tutumlanini ortaya
gikarmak amaglanmstir, Etkili lletigim Becerileri dersinde Probleme Dayal
Ogrenmenin ¢ok iyi isleyecepi digiintlmiistiir. Giin boyunca birgok iletigim soruny
yasanmast nedeniyle, bu sorunlar Etkili lletisim Becerileri dersinde kullanmak ve
istenilen bilgiye bu problemlerin ¢tziimit sonucunda ulagmak PDO ntin felsefesi ile

Ortiismelctedir.

Bu ¢aligmada veriler 38, 1. sumf dgrencisinden veri toplanmigtir. Nitel ve
Nicel veri toplama yo&ntemleri kullamlmustir. Nicel veri toplama  yonteminde
Sgrencilere 44 sorudan olugan bir anket verilmiy ve veriler SPSS11,0 kullaniaralk
analiz edilmistir. Bu anket dgrencilere yartythn farkli donemlerinde verilmis ve

kayda degier bir degisimin olup olmadigim anlamak igin ¢iftli t testi uygulanrmstir.
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Nitel veriyi toplamak igin ise 6grencilere sunumlardan énce ve sonra PDO niin Etkili
fletisim Becerileri dersinde uygulanmas ile ilgili ne dugtindikleri sorulmugtur.
Osrencilerin bu konudaki goriisleri alindiktan sonra verilen cevaplarin igerik analizi
yapilmig ve elde edilen sonuglar gekillerle gosterilmistir. Buna ilave olarak nitel veri
toplamak amaci ile Gfrencilere yar actk uglu sorvlar sorulmus, dgrencilerin verdigi
cevaplarin icerik analizi yapilarak One gikan eden ifadeler tekrar tablolarla

gBsterilmigtir.

Calismadan elde edilen en kayda degere sonug, dgrencilerin PDO ye karst
tutumlarnda olumsuzdan olumluya dogru ¢ok ciddi bir defisimin gergeklesmis

olmasidir.

Anahiar Kelimeter: Oprenme, Davramgeilik, Bilisselci}ii{, Olusturmacilik,
Probleme Dayahi Ogrenme (PDO)
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CHAPTER 1
INTRODUCTION

1.1. Introduction

They know enough who know how to learn “Henry Brooks 4dams”

Ability to learn is not unique to humans, our cats, dogs; birds have the ability
to learn, Humans are better learners than animals, It can be considered as the most
significant mental function of humans. Thanks to this ability we are not living in the
caves as our ancestors did. As a result of this ability we have computers, comfortable
houses, cars and etc. We build that modemn world through that ability and now
modern world expects us to be life-long learners. We are in age of information
changing rapidly, so we need to be very fast in order to reach that speed. Reaching is
not enough, that knowledge should be internalized and used in order to be a

competent person.

Many scientists have tried to understand how people learn; some of them
came in to being with new theories as result of countless observations and
experiments. These learning theories can be categorized under three headings namely

“behaviorism, cognitivism, and lastly constructivism” each of which has sub-parts.

Problem Based Learning (PBL) is a sub-part of Constructivist approach and
was first applied in medicine in the late 1960s in Canada. Gradually it began to be
applied in other areas of the science such as law, engineering and education.

Recently it has gained some populéﬂty in language learning and teaching.
1.2. Background of the Study

Learning theories can be classed under three headings which are
“behaviorism, cognitivism and constructivism”. The most outstanding theorists are

known as Pavlov and Skinner in the Behaviorist side, Ausbel, Gagne in the



Cogpitivist side and Piaget, Vygotsky, Bruner, Dewey and Rogers in the

Constructivist side.

For behaviorism learning takes place as long as there is an evident change in
behavior. They don’t care about what is happening between stimulus and response.
There are two main theories involved in behaviorist approach which are classical

conditioning and operant conditioning.

As a reaction to behaviorism, a new approach -~cognitivism- flourished
because cognitivists thought that learning can not be explained by looking at the
overt behavior of the organism. There must be something happening between
stimulus and response process in the human brain. They believe that learning can not
be explained only by observing the overt behavior of the organism. Unlike

behaviorists they care about what is happening between stimulus and response.

In the second half of the century a new approach called “constructivism™
gained popularity. For constructivist theory humans construct knowledge as a result
of interaction with each other and the environment. Constructed knowledge is

subjective; it is not independent from the individual.

PBL is a sub part of constructivist approach which was first used in medicine
in Canada in 1960-70s. Later it began to be conducted in other disciplines of the
science such as law, education, and engineering, PBL is an approach in which
students are faced with an il structured problem and they solve this problem in order
to acquire the knowledge with group mates in a given time by the teacher. This

approach is very new in language learning and teaching.
1.3. Statement of the problem
There is not much research about the application of PBL in language

learning. Since the PBL approach worked well in other disciplines, its philosophy is

thought to be suitable with the language learning especially for the students who are



above the beginner level. Through PBL, students will have a chance to develop their

four skills as a result of problem solving process.
1.4. Research question

" The study aimed at finding the answer to the question: What are the attitudes
of students towards the use of PBL in Effective Communication Skill Classes in ELT

Departments?
1.5. Significance of the problem
In our country as teachers, we mostly complain about the following issues;

- Stadents memorize evervthing before the examination and they forget after
wards, they do not internalize the knowledge.

- Students do not conduct research, they just come and note down what is
given them in the classtoom.

- Our classes are usually teacher-centered, students just listen to their teacher
and they do not get involved in learning process.

- They do not interact with their classmates during teaching and learning

process.

- They are mostly not able to express themselves in front of other people.

- As foreign language teachers we are not very successful at integrating four

skills.

The sbove mentioned issues can be considered as the most problematic ones
in conventional education system. Problem Based Learning can be a solution for

these problems.

In PBL students do not have a chance to memorize the knowledge because
there is a real life problem which must be solved by them. In order to present their

solutions o the classtoom they need to internalize the knowledge. Furthermore



information gathering process is observed and guided by the teacher so the teacher
knows how students gather information and internalize the knowledge before they

present their end products.

In PRL students must search the necessary information from different
sources in order to find a solution to their problems. In this way students’ research

skill is fostered.

In PBL, students form groups and they solve the problem with their group
mates and this leads them to interact with their group and classmates not only in the
classroom but also outside. In PBL students have to present their end products or
solutions in front of the classroom which will help them to improve their presentation

skills in front of other people.

PBI, integrates all the skills of language. In order fo find a solution to given
problem they need to read books, articles from different sources and listen to people
who experienced such a problem before or materials from the internet and they have

to present their final product or solution not only in written form but also orally.
1.6. Operational Definitions
Learning:

The term “learning” is a very broad concept so it was defined in many ways.
Brown (2000, p.7) states that “contemporary dictionaries define learning as acquiring
or getting of knowledge of a subject or a skill by study, experience or instruction™
Additionally, Kimble & Garmezy (1963, p.133) defined learning as “a relatively
permanent change in a behavioral tendency and is the result of reinforced practice”
as cited in Brown (2000, p.7)



Problem-based learning (PBL):

PBL is a sub part of constmcti?ist approach which was first used in medicine
in Canada in 1960-70s. Later it began to be conducted in other disciplines of the
science such as law, education, engineering, etc. PBL is an approach in which
students are faced with an i1l structured problem and they solve this problem in order
to acquire the knowledge with group mates in a given time by the teacher. This

approach is very new in language learning and teaching.
1.7. Conclusion

In this chapter, the introduction, the background of the study, the statement of
the problem and the significance of the study were included. Literature review of this
study is in the second chapter, The third chapter is about the methodology,
participants, instruments and data analysis procedures of the study. The fowth
chapter presents the finding of the stady by analyzing the data. The fifth chapter is
dedicated to the discussion of the analysis, implications and the limitations of the

| study as well as suggestions for further research.



CHAPTER 2
LITERARURE REVIEW

2.1, Introduction

Learning in today’s world s very significant and modern world expects to
have life-long learners. Learning is seen as an ongoing process which never stops.
Involving this ongoing process is not enough alone, besides learners should be aware
of learning how to learn, Why is how you learn important? At this poinﬁ Spence (n.d
p.2) states that:

Today the world of work, citizenship, and daily tasks require more
knowledge and thinking skills than ever. The days of going to work
and having someone tell you what to do are disappearing fast. We call
our times the age of information. It means that we all need to be
experts, leaders, managers, crealors, and innovators. The necessary
knowledge to do these things changes rapidly. What you will learn in

college quickly will be obsolete when you graduate.

Additionally Spence (n.d, p.1) indicates that to get and hold a good job

according to leading companies requires that you be able to do seven basic things,

- Learn to leam

- Communicate and collaborate with others

- Think creatively to solve novel problems

- Be technically competent

- Understand the opportunities and constraints of global economy
- Lead as well as follow, always taking initiative

- Manage your career to develop new skills and knowledge

The main aim of education at universities is creating the best learning
atmosphere in which students are trained suitable with the expectations of the

modern world. As it is known by every educator, there are many factors affecting



this atmosphere such as motivation, socio-economic status of learners, the

performance and the role of each individual in the classroom and so forth.

The question or problem is that “How should learning and teaching take place
at schools?” It is not very easy to answer this question. Every philosophy and method
has different approaches and answers to this question, In this study, we tried to create

a suitable learning atmosphere by using PBL in Communication Skills Classes.

Tn the first part of the chapter, “learning” was defined. In the second part

different theories of learning were outlined. Finally, PBL was elaborated.
2.2. Learning

Brown (2000, p.78) asks following questions regarding learning “How do
human beings learn? Are there certain basic principles of learning that apply to all
learning acts? Is one theory of learning "better" than another? If so, how can you
evaluate the usefulness of a theory?” Many branches of science have tried to answer

the questions above because leaming is the most crucial mental function of humans.

The term “learning” is a very broad concept so it was defined in many ways.
Brown (2000, p.7) states that “contemporary dictionaries defines learning as
acquiring or getting of knowledge of a subject or a skill by study, experience or
instruction”. Additionally, Kimble & Garmezy (1963, p.133) defined learning as “a
relatively permanent change in a behavioral tendency and is the result of reinforced

practice” as cited in Brown (2000, p.7).

The main focus of this part is general description of learning, and in the next
part, behaviorist, cognitivist and constructivist theories will be evaluated through the

eyes of different psychologists.



2.3, Theories of Learning
2.3.1. Behaviorism

For behaviorism, learning takes place as long as there is an evident change in
behavior. They do not care about what is happening between stimulus and response.
There are two main theories involved in behaviotist approach which are classical

conditioning and operant conditioning.

Paviov's experiment with dogs, which is counted as the most popular
example of classical conditioning, is known by everyone. For classical conditioning

behaviors can be conditioned by pairing stimuli with responses.

Another type of behaviorism is Skinner’s operant conditioning. In operant
conditioning stimulus is deemphasized and it mainly focuses on the consequences of
the response. If the response is reinforced, behavior is repeated by the organism; if it
is punished that behavior vanishes in time. Responses are voluntary in operant

conditioning.
2.3.2. Cognitivism

As it was explained above, behaviorism just focused on the overt behavior of
the organism, they did not care about what is happening between stimulus and
response. Unlike behaviotism, cognitivism mainly focused on the process between
stimufus and response. They believe that human behavior can not be explained only
by looking at stimulus and response process. There must be something happening in
human brain during stimulus and response process. As @ result cognitivism became

the dominant learning theory in psychology .

As it is in behaviorism, there are different approaches to cognitivist theory.
Ausubel’s Meaningful Learning and Gestalt psychology could be considered as the

most important approaches of cognitivist theory.



2.3.3, Constructivism

As a philosophy of learning, Constructivism has gained popularity in the
second half of the 20 century after Behaviorism and Cognitivism. For constructivist
philosophy knowledge is not independent from the humans. Humans construct
knowledge as a result of interaction with each other and the environment and that

knowledge is subjective.

For constructivism learning is a social process. McMahon (1997) states that:

Learning is not a process that only takes place inside our minds, nor is
it a passive development of our behaviors that is shaped by external
forces and that meaningful learning occurs when individuals are

engaged in social activities.

httn:/len.wikipedia.orgiwiki/Constructivism_ (learning_theory)

Learning theories “Behaviorism”, “Cognitivism” and “Constructivism” have
been emphasized so far. In the next section of this chapter PBL, which is an
important in-class application of Constructivist Theory will be handled from

different perspectives.
2.3.4. PBL
2.3.4.1. What is PBL?

Generally, PBL can be defined as an instructional method in which learners
face with real life problems and acquire knowledge about the subject by solving

given problems in a collaborative work in a given time by the teacher.

Duch et al., (2001) indicates that “PBL is an instructional method that
challenges students to learn to leam, working cooperatively m groups to seek

solutions to real world problems” as cited in Kirkgdz (n.d, p.1).
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2.3.4.2. Learning and Teaching Process in PBL

Teaching and learning process in PBL is very different from traditional
classes in terms of learning philosophy, roles of the participants involving this

process, assessment and evaluation and efe.

Tn PBL teacher presents an ill structured problem to students from real life,
and in groups students try to find a solutions for this problem. They present their

 solutions to their classmates under the guidance of their teacher in different formats.
In his work Spence (n.d, p.4) explains this process step by step as follows:

Step 1: Explore the issues: What do I already know and believe about this

topic and how can I share that with my teammates?

Step 2: Define the problem: What do I think is the problem. we have to solve

and how can my team agree on a problem statement?

Step 3: Investigate solutions: What do we have to know and do to solve this
problem? This step requires much discussion. Play around with the problem
statement and your knowledge and experience. Search for links, uncover
assumptions, and identify what your team knows and what it needs to know. Make

sure you agree on a solution.

Step 4: Research the knowledge and data that supports your solution. Your

team needs to plan the work, assign tasks, and set deadlines.

Step 5: Write your solution and submit: Use your best communication skills
to state your solution clearly and support it with relevant arguments and evidence.
Leave enough time for reviews of organization, lively writing and proofreading. Do

not mess up good thinking and research with a sloppy presentation.
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Step 6: Review your performance: This step is easy to overlook, but it is
crucial to improving your problem-solving skills. When you get an evaluation of your
solution go over it individually and as a team to see what you did well and what
mistakes you made. Mistakes are opportunities for Jearning. Discuss them to plan

improvements on the next problem.
2.3.4.3, The Role of Teacher in PBL

The role of the teacher is very different when compared to traditional teacher-
centered classes. In a PBL setting teachers do not come in front of the class and teach
directly. Instead they prepare problems suitable with students’ interest and cognitive
levels and they guide students during problem solving process. They act as

facilitators, guides and cognitive coaches.
2.3.4.4. The Role of Students in PBL

In PBL approach students do not sit and receive the given information in a
passive way, instead they actively engage in the Jearning process. The responsibility
of learning is mainly on students so they need to work harder than in usual

classrooms.
2.3.4.5. Advantages of PBL
PBL has many advantages. Spence {n.d, p.2) assexts that:

Problem based learning gives you opportunities to examine and try out
what you already know; discover what you need to learn; develop your
skills for achieving higher performance in teams; improve your writing
and speaking ebilities, to state and defend with sound arguments and

evidence your own ideas.
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On the other hand, Larson (2001, p.2) states that “Shudents are known to
develop greater communicative, thinking and problem solving skills with PBL than

with regular lecture based education.” Furthermore, Suzuka (n.d, P.2) points out that:

PBL helps students to study not only one topic, but also two or three
topics together. They need to combine pieces of knowledge together as
well as to link one issue with ancther issue to find more suitable
answers. Therefore, they eventually know how to integrate different
information together. Furthermore, PBL. gives students opportunities to
tearn exira skills through research. Through the PBL method, students
can find more appropriate answers with creativity and motivation

through discovering altermative solutions,
2.3.4.6. Assessment and Bvaluation in PBL

Assessment and evaluation should be regarded as an active part of the
learning process. Since PBL is very different from traditional approaches of learning
from many perspectives, assessment and evaluation of the course is challenging and -
it is an ongoing process during the course. Waters & McCracken (1997, p.1) state that
“trad1t10na1 assessment techniques such as the familiar multiple-choice and true-ialse
exarmnaﬁons do little to truly assess a student’s understanding and far-transfer of the
PBL leaming experience”. In addition to these, Waters &McCracken (1997, p4)
indicate that:

Formative and summative evaluations are applicable to PBL process.
Formative evaluation is a part of the developmental or ongoing
teaching-learning process. It includes delivery of feedback to the
student, with the aim of improving teaching, learning and the
curricutum. Summative evaluation occurs at the end of a term or
course and is used primarily to provide information about how much

the student has learned and how well the course was taught.
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2.3.4.7. PBL in Language Learing

As explained in the previous parts of this chapter, PBL has recently gained
populatity in some disciplines other than medicine. However, it is a really new
approach in the area of language learning. Learning theories have had a great impact
on language learning as well. For example, Audio Lingual Method gets its roots from

behaviorist learning theory. Mathews (2007, p.1) state that:

Problem-based learning, which is an application of constructivist
theory purposefully, combines cognitive and metacognitive teaching
and learning. Within the area of second language learning and
feaching, problem-based learning aligns with approaches in which
students learn the target language by using it, rather than being

presented with and then practicing predetermined language structures.

Besides the findings above Mathews (2007, p. 5) cited from Mackey (1999)
Nakahama; Tyler, & Van Lier (2001) that: : "

When there is a focus on real-world issues and problems, the interactiohs
that take place have been found to be more meaningful and authentic
than interactions produced during activities such as agsigned role plays or
repetition of dialogues, and the expectation is that such interactions

promote second language acquisition.

Furthermore, Mathews (2007, p. 5) cited from James (2006) that “because
problem-based learning shifts the emphasis on fearning activity from teachers to
students, it can also help students become more autonomous learners who will

transfer the skills learned in the classroom to their lives outside of the classroom”.

Although PBL has a lot of advantages and benefits in terms of language
learning, there are some challenges and constraint of it. Mathews (2007, p.5) states

the challenges in this way:
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One challenge is that students who share a common first language may
use that janguage rather than English when working in groups on the
assigned problem. A second concern is that problem-based learning may
not be appropriate for beginning- or literacy-level students whose

English oral and reading skills are minimal.

In addition to his views about the challenges of PBL, Larson (2001, p.) also
states that ‘

Applying PBL to language education would constitute a formidable
challenge to whoever might choose to attempt it. It would not seem too
radical to suggest that PBL might indeed be beneficial in a language

classroom, especially if integrated with other, non-language disciplines.

Tn his stady Ok (2005) concluded that students in PBL group seem to use the

reading, speaking, listening skill more frequently than the students in the regular

~group. It can be concluded from these findings that before planning a syllabus

students’ reading, speaking and listening skills should be developed enough to solve

the problems given during the course.

2.3.4.8. Communication Skills and Problem Based Learning

Communication is a very broad concept and it covers just about any
interaction with another person. It includes sharing information, ideas and feelings

between people. Communication is a ‘two-way' process.

As detailed in the previous parts of this chapter, in PBL students are faced
with an ill stractured problem from real life and students solve this problem with
their group mates in a given time by the instructor. During communication, we live
many problems caused by many factors. Bringing those communication problems
into the classroom will not only comply with the philosophy of PBL but also the aim

of this course.
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In PBL, students need to work in groups, search the required knowledge,
internalize it and present it to other members of the class in order to solve the given
problem. During this process students interact with their classmates, interact with the
experts of their areas before presenting their solutions. In the problem solving.
process, students gain lots of experience and it helps them to be more effective
communicators. In Effective Communication Skills classes through PBL appfoach,
theory and practice are brought together. Theoretical side is the knowledge acquired
and internalized during the problem solving process and practical side is the

presentation of the acquired knowledge fo classmates.

In PBL and language leaming section of this chapter above, it was
emphasized that PBL has many benefits for second language learning. During the
process students need to read texts in English use it when interacting with classmates
and present the solution in English. In this way, PBL combines the four skills of
Janguage learning together which is rarely found in second language learning and

teaching.
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CHAPTER 3
METHODOLOGY

3.1. Introduction

This study is descriptive, and the purpose is to find out the attitudes of
students towards the use of PBL in Effective Communication Skill Classes in ELT
Departments, since students in ELT department at Mugla University might never
hear about PBL before. It is a new approach for them. As it was emphasized in
literature review section, in PBL students are faced with an il structured problem-
from real life and they acquire the knowledge while they are solving the given
problems by the teacher. When communicating, we face with many problems
depending on various factors. Bringing these main problems into the classroom and
solving them will not only comply with the purpose of the Effective Communication

Skills Class but also with the main philosophy of PBL.

In this chapter information will be given about the participants of the study,
the instruments to obtain the data. Subsequently, the data collection procedure and

the data analysis strategies will be provided as well.
3.2. Setting

This study was conducted at Mugla University English Language Teaching
Department of Education Faculty during the first term of 2007-2008 academic year.

3.3. Participants

38 freshmen of ELT department participated in this study in Effective
Communication Skills Classes. The age of the participants ranged from 17 to 22
years. Twenty seven of the participants were females and eleven of themn were males.
They graduated from different high schools of Turkey such as Anatolian High
School, Super High School, and Anatolian Teacher Training High School.
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3.4, Instruments

Qualitative and quantitative data. collection tools were used. In the
quantitative side questionnaire technique was employed the questionnaire (see
~ Appendix A) consisted of 44 items. This online questionnaire was prepared by
Faculty of Health Engineering and Science, Victoria University in Australia to learn
students’ atfitudes towards PBL. The original questionnaire consisted of 50 items but

six of them were removed as they do not serve our purpose.

The aim of this questionnaire was to gather quantitative data from the
students about their attitudes towards Problem Based Learning. Five point Likert
scale was used by the researcher. Participants were asked to mark the items from
“strongly disagree, disagree, neutral, agree, and strongly agree”. The data collected
in this part of the questionnaire were intended to help to obtain the answer to the
research question. The questionnaire was conducted twice, in the fourth and the 11"

week of the course.

The reliability of the questionnaire was assessed by using reliability scale
from SPSS 11.0, When the questionnaire was applied for the first time, the reliability

value was:

RELIABILITYANALYSIS - SCALE (ALPHA)
Reliability Coefficients

N of Cases= 38,0 N of Items = 44
Alpha= 8732
At the end of the term the same questionnaire was applied again. The

reliability of the questionnaire was assessed by using reliability scale from SPSS

11.0. The reliability value of it was:
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RELIABILITY ANALYSIS - SCALE (ALPHA)
Reliability Coefficients

Nof Cases= 38,0 N of Ttems = 44

Alpha= 7982

In the qualitative side, students were asked to answer the question “What do
you think about the use of PBL approach in Communication Skills Classes?”(See
Appendix B) in the fourth week of the course which was before the presentation.
The same question was asked again to students in the sixth week of the course which
was after the presentation in order to understand if there is any difference about the
" students’ atfitudes towards PBL after the presentations. At the end of the term.

students were given a semi- structured questionnaire consisting of 14 questions. (See
Appendix C)

3.5, Procedures

In the following part, the procedures of this study will be outlined step by
step:

1. Before starting the course and study, the content and the purpose of “Effective
Communication Skills” course were examined. Articles, books and various resources
from the internet about communication skills were examined and read in order fo

constitute knowledge base for the course.

2. A syllabus (see Appendix D) was prepared and the first problem (see Appendix

B) was written.

3. There were two. classes at ELT department, each of which nearly consists of 20

students predominantly females. The course of class A was on Friday afternoons and
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the course of class B was on Monday momings. The students were grouped
randomly by delivering the male students equally in each group. Each group
consisted of four or five students. (See Appendix E) This study was carried out for
12 weeks in Class A and Class B. During the study notes were taken about the

* process, reflections, reactions and attitudes.

4. In the first week, in Class A and B; Students were informed about the philosophy
of PBL, of which they have never heard before. Their questions about the course-
content and PBL were answered. They were given the preparéd syllabus in which
everything was explained in detail Their questions were answered about the
syllabus. After then they were delivered log sheets (see Appendix F) in which
students were supposed to complete the processes they went through when solving
the given problem. Their questions about the process sheets were answered. They
were not informed about the exams because assessment and evaluation is very
different from traditional approach. In both groups students looked nervous and
scared of the new approach. A student from Class B reported that “she had preferred

teacher centered classes to student centered classes™

5. In the second week of the course, in class A, PBL was retold for the new comers
and the first problem was delivered to students. They still had problems with the
content of log sheets, they were still not aware of how to complete the log sheets
while solving the problem. The problem and new approach seemed quite strange to
them. They were guided when completing the log sheets and they were provided
with different points of view by the instructor to solve the problem. At the beginning
of the class students were really confused but towards the end the picture of the

course content and philosophy became clearer.

In clags B, there were only four students in the classroom because of the Eve, The
same explanations and guidance were made to students. Students in the classroom

were assigned to email the first problem scenario to absentees.
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6. Tn the third week, in class A, it was observed that the students brought their
matetials to solve the problem. But they were raw materials, they got prints related to
their research question but the knowledge on the papers was not internalized. Since
the knowledge was not internalized, it couldn’t be shared among the group members.
Students were guided by the instructor and their questions were answered about the
course in general. Finally everybody in the class was wamed to come to class

prepared next week.

Tn the third week, in class B, students were still having problems about PBL and how
to solve the problem. They were again informed about these topics. It was because;
fast week there were only four students in the ciéssroom. Although the first problem
was emailed to them, it was observed that they didn’t work on this problem and they
still had many deficiencies about the PBL approach, log sheets, and course content.
They looked really scared, nervous and confused. Students were informed about how

they would make their presentations.

7. In the fourth week, in class A; since students were not well-prepared for the
presentations of their solutions, they were postponed for next week. Their log sheets
were checked and their mistakes were corrected. They were guided on how to make
their presentations their works were examined by the instructor. Most of the students
planned to make their presentation through drama. A paper was delivered to leam
students’ attitudes toward PBL approach in communication skills classes. The
question of the paper was “What do you think about the PBL approach in
communication skills classes?” At the end of the lesson, students were given
presentation evaluation form and their questions about the presentation evaluation

form were answered by the instructor.

In the fourth week in Class B, the students in this group looked more scared and
nervous than the other group because they knew that they were not ready enough to
make their presentations. By the way, it was observed that presentation process laid
too much stress on students, it can easily be seen that they were really scared of the

presentation process.
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During guidance period to the students, it was obvious that they did not like PBL
approach and they were questioning that approach very much. One of the students
asked me a question which is “Are there any other universities which apply PBL? ©
Students’ negative attitudes, feelings, opinions and ideas towards PBL laid too much. -

siress on us.

8. Tn the fifth week in Class A, students made their presentations; their performances
were really excellent and fascinating. Their performances were evaluated depending
on the presentation evaluation forms (See Appendix G). Log sheets were collected
because they were used to give the students midterm marks together with their
performances during presentation. One of the students reported that “she had self

confidence problems, after the presentation she felt herself more self confident”

In the fifth week, in Class B, students made their presentations but their presentations
were not as good as class A. Their performances were not criticized badly; instead
they were encouraged and appreciated because they were really having self

confidence problems.

9. In the sixth week, in clags A, after evaluating the first phase of the study with the
consultant, we decided that groups could prepare their problems depending on their
interests. In this week, with the whole class we brainstormed what kind of
communication problems would help us to reach the intended purpose of the course.
We decided on some problems and wrote them on the board. Groups chose which
problems to solve and they began to study to complete the KND (Know, Need to
Know, and Need to Do) chart which was delivered to them in this session because
students had some difficulties with the log sheets. They were explained how to
complete the KND charts. (See Appendix H)

At the end of the lesson students were delivered and they were told to write their
opinions, ideas, and attitudes about PBL approach in Communication Skills classes.
After the first presentation it was observed that students had positive attitudes toward

PBL. In the sixth week, in class B, the same procedures were follwed.
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10. In the seventh week, in class A, groups began to analyze the given problem and
they completed KND chart, they determined the responsibilities and shared them. In
the second phase of the course student looked more self confident, happier and less
pervous. That is to say, everything seemed to change from negative to positive
toward PBL approach in communication skills classes. In the seventh week in class
B, the same procedures were followed. It could easily be seen that students” attitudes

towards PBL changed from negative to positive.

11. In the eight week, in class A; Students brought their materials and tried to find
possible solutions to the problem. They shared their knowledge with their group

mates. In the eight week, in class B, the same procedures were follwed.

12. In the ninth week, both in class A and B students went on studying with their
group mates. They were guided by the teacher. They planned how to make their

presentations and they determined responsibilities for the presentation.

13. In the tenth and eleventh weeks, in both classes students made their
presentations. Because they were more experienced about PBL approach, their
presentations were really better than the first one. Each performance was evaluated
by the instructor. Their materials were collected and put in each group’s file in order
to evaluate their work to give them final exam grades. At the end of the 1% week
students were given questionnaire to find out students’ attitudes toward PBIL
approach. They completed the questionnaire and returned the questionnaire to the

instructor.

14. In the 12 week of the term, in class A and B; PBL, Effective Communication
Skills Course were evaluated orally. They were thanked by the instructor because of
their effort and good performances. At the end of the lesson students were again

given a semi-structured questionnaire through which students reflections, attitudes
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and opinions about PBL were taken. Each group’s files were checked, evaluated to

give the students final grades.

15. At the end of the term students’ mid term exam grades had already been given
depending on their first presentation in the mid term exam week but stadents were
not informed about their marks not to affect their performance. By taking each
group’s file and second presentation into consideration, students’ final exam grades

were given.
3.6, Data Analysis

Statistical Packages for Social Sciences (SPSS 11, 0) was used to analyze the
quaniitative data in this study. The same questionnaire was applied fo the students in
different times of the term so t-paired sample test was used to see if there is any

significant difference between their attitudes.

Tn order to get qualitative data from the study, students were asked a question
“What do you think about the use of PBL approach in Communication Skills
Classes?” in the fourth and sixth weeks of the course which was before and after the
presentation. Students wrote their opinions and attitudes. The content analysis of
their thoughts was made and outstanding and repeated expressions were shown in the
figures.

At the end of the term to get qualitative data, students were given semi-
structured questionnaire and content analysis of their comments was made, and the

outstanding, repeated expressions were shown in the figures. .
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CHAPTER 4
DATA ANALYSIS

4.1. Introduction

In this study the collected data arc concemed with the attitudes of the
freshmen’s towards the application of PBL in Effective Communication Skills
Classes at ELT department of Mugla Univessity. The findings of both the
questionnaires and interviews will be analyzed to answer the following research
question: What are the attitudes of students towards PBL in Effective Communication
Skills Classes?

The quantitative data acquired through close-ended questionnaire which was
conducted twice in different times of the term and t-paired sample test was used to

see if there is any significant change.

The qualitative data were obtained from open ended and semi structured
questionnaires. The content analysis of qualitative data was made and the results
were shown in the tables. Statistical Packages for Social Sciences (SPSS 11.0) was

used to compute the frequencies of the questionpaire.

47, Students’ Attitudes towards PBL in Effective Commumication Skills

Classes

As it was mentioned above quantitative and qualitative research was
conducted to gather data. In order to get quantitative data 44 Likert-scale type items
were conducted. Participants were asked to mark the items from “strongly disagree
(1), disagree (2), neutrol (3), agree (4), and sirongly agree (5)". The questionnaire
was conducted twice in the same term and t-paired sample test was used to see
significant changes. The results of these two questionnaires were also analyzed with

respect to the mean scores, standard deviations, and paired samples t-test results
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Significance value is greater than .05 in questions 8, 16, 14, 15, 18, 19, 21,
28, 29, 35, and 38 (see Appendix A), which mean that there is no significant
difference. On the other hand, significance value in other questions is less than .05,
which means that there is a significant difference between the same questionnaires

applied in different times of the term.

For the qualitative data, students were asked an open ended question and then
the content analysis of the comments was made. Finally, the following figures were
prepared fo show the results. In the fourth week of the course, before students
presented their final products they were asked to answer the question “What do you
think about the use of Problem Based Learning in Effective Commumcatzon Skills
Classes? © The aim of it was to learn students’ attitudes towards Problem Based
Leaming. Students wrote their comments for this question and their answers were
analyzed, Students’ attitudes were categorized under two headings; Negative Aspects
of PBL and Positive Aspects of PBL.
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Figure: 4.1: Negative Aspects of PBL before Presentation

PBL is stressful,
useless, silly, and
strange: 18

@ it is difficuit to
understand this
approach and process
sheets: 17

0 Working in groups is
difficult: 15

01 PBL is very difficult: 12

=\ Presentations scare us!
8

18%

There is too much
workload: 5

g | prefer traditional
approaches: 3

24 % (18) of students’ comments point out that “PBL is stressful, useless,
silly, and strange”. 22 % (17) indicate that “It is difficult to understand this
approach and process sheets » 19 % (15) point out that “Working in groups is
difficult”. 15 % (12) point out that “pBL is very difficul’. 10 % (8) state that
“presentations scare us”. 6 % (5) point out that “There is foo much workload”. 4 %

(3) point out that "I prefer traditional approaches”.

As it can be seen from these results students’ attitudes towards PBL were highly

negative before presentation. The number of the negative conuments was 78.
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Figure: 4.2: Positive Aspects of PBL before Presentation

@ PBL approach is very
usefull effectiver 14

@ PBL improved my
research skills:
5

o1 Through PBL | learned
new things: 5

18% [ -

1 Other

Students’ negative attitudes were expressed above. Their positive attitudes

towards the use of PBL can be seen in Figure 4.2.

24 comments were made as for the positive aspects of PBL. 50 % (14) of the
students’ comments point out that “PBL approach is very useful/ effective”. 18% (3}
state that “PBL improved my research skills”. Again 18 % (5) report that “Through
PBL I learned new things”. The percentage of other comments is 14 % and the
number of it is 4. These comments are as follows I take responsibility through
PBL", PBL prepares us fo real Iife”, "What I learn through PBL is easily

remembered”, “It is good to work in groups”.

Before the presentation students attitudes towards PBL were mainly negative as can

be seen in the figures above.
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Figure: 4.3: Positive Aspects of PBL after Presentation

iy attitude towards PBL
was negative at first but
now it is positive: 28

® PBL approach improved
our Communication
skilis: 14

1 PBL approach improved
our self confidence: B

1 llearned new things
149 through FPBL approach: 8
| PBL approach improved
our research skills: 4
=
1% ¥ PBL approach is more
effective than fraditional
0% onas: 3

Iwilf use what | learn from
fhis course: 3

Other: 2

After the presentation students were asked the same question again: “What do
you think of the use of PBL in Effective Communication Skills?” After the analyses
of the given answers show that students’ attitudes towards PBL mainly changed from
negative to positive” In the Figure 4.3 Positive Aspects of PBL for students are

shown and they can be summarized as follows:

70 comments were made and they highlighted Positive Aspects of PBL after
Presentation. 41% (28) of the students’ comments report that “My attitude towards
PBL was negative at first but now it is positive” 20 % (14) point out that “PBL
approach improved our Communication skills”. 11% (8) show that “PBL approach
improved our self confidence”. Again 11 % (8) point out that “I learned new things
through PBL approack”. 6 % (4) state out that “PBL approach improved our
research skills”. 4 % (3) indicate that » PBL approach is more effective than
wraditional ones”. 4 % (3) point out that “f will use what I learn from this course”.
The percentage of other comments is 2 % the number of which is 2 reports that “7
used the communication strategies I learned from this course in the speaking exam”

and “PBL approach improved our creafivity”
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Figure: 4.4: Negative Aspects of PBL after Presentation

6% Working in groups is
very difficult: 8

m Before and during the
presentation | was
scared and henous: 4

r1 We were of be abla to
understand the process
sheeis: 3

0t is betier to prepare our
problems: 1

Negative Aspects of PBL after presentation for students can be summarized
as follows: For the negative aspects of PBL 17 comments were made. 52 % (9) of
students’ comments report that “Working in groups is very difficult”. 24 % (4) say
that “Before and during the presentation I was scared and nervous”. 18 % (3) point
out that “We were not able to understand the process sheets.” 6 (1) % express that

“It is better to prepare our OWH problems”.

As it is seen in the figure above the number of negative aspects lowers after the
presentation.

In order to get more qualitative data from the students, they were asked semi-
structured questions to learn their attitude towards PBL at the end of the term.
Content analysis was made and the outstanding repeated expressions were shown in

the figures.
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Figure: 4.5: My attitude towards PBL has changed from negative to positive

It was not easy to
understand af first but
8% ) then | understood: 16

13% .
@ i was very enjoyable
during presentation: &

13% 11 found it very enjoyable

jater on: 4

11 learmed new things: 4

The first expression that students were asked to complete is “My attitude

towards PBL has changed from negative fo positive because..... »

Through the content analysis the results in Figure 4.5 were obtained. 52 %
(16) of students’ comments report that “It was not easy o understand at first but.
then I undersiood” 16 % (5) point out that “It was very enjoyable during
presentation.” 13% (4) point out that “J found it very enjoyable later on.” Again 13
% (4) of the students say that "I learned new things.” Finally, 6 % {2) of the
students’ comments report that “7 realized that PBL improved iy communication

and presentation skills.”



31

Figure: 4.6: My attitude towards PBL has changed from positive to negative

& Working with group
friends is difficult; 3

& It is very tiring: 2

1 Filling the process sheet
is vary complicated and
confusing

The second expression that students were asked fo complete is “My attitude

towards PBL has changed from positive to negative because.....”

Students’ opinions for this exptression are shown in Figure 4.6. 50 % (3) of

the students’ comments report that  “Working with group friends is a’iﬁicidz; " 33%

(2) point out that “It is very tiring.” 17% (1) point out that “Filling the process sheet

is very complicated, confusing.”

When Figures 4.5 and 4.6 are compared it can easily be seen that students’ attitudes

towards PBL mainly changed from negative to positive.
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Figure: 4.7: Next year effective communication skills classes should be studied with
PBIL approach

it is very useful/effective
and enjoyable: 14

It helps us to improve
our communication
skills: &

1l helps to improve
presentation skills: 5

11% |: rtWhat | learned is more
i permanent: 4
it drawe studenis’
o attertion more than
14% ™ traditional styles: 2

g1 it teaches students how
17% to be a team: 2

¥ helps us to solwe the
problems of daily life: 2

The third expression that students were asked to complete is “Next year
Effective Communication Skills Classes should be studied with PBL approach

because......

Comments made for this expression are more varied than the first and second
expressions. 40 % (14) of the students” comments report that “If is very
useful/effective and enjoyable.” 14 % (5) indicate that “Ir helps us to improve our
communication skills.” 11% (4) stress that “What I learn is more permanent’.
Again 11 % (4) point out that "/ Fielps to improve presentation skills”. 6 % (2) point
out “7r helps us to solve the problems of daily life.” 6 % (2) point out “Students can
learn effective communication skills in a group environwment. 6 % (2) say "It teaches
students how fo become a team”. 6 % (2) point out that “It draws student attention

more than troditional styles”™.

Based on these results it can be concluded that students strongly believe that this

course should be studied with PBL approach in the years to come.
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Figure: 4.8: Next year effective communication skills course should be studjed with

traditional approach

PBL ig very tiring for
students: 2

@ Traditional method
doesn’t take much time:
1

o PBL may bore some
students: 1

g1 Working in groups is
sometimes difficult: 1

20%

The fourth expression that students were asked to complete is “Next year
Effective Communication Skills Classes should be studied with traditional approach

because...”

' Students” comyments are shown in Figure 4.8, The results can be summarized
as follows. 40 % (2) of the students’ comments point out that “PBL is very firing
for students”. 20% (1) points out  that “Traditional method doesn't take much
fime”. Again 20 % (1) of the point out that “PBL may bore some students”. Finally
20 % (1) points out that “Working in group is sometimes difficult”.

When figure 4.8 compared to figure 4.7, it can easily be seen that most of the

students want this course to be studied with PBL approach next year.
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Figure: 4.9: This course with PBL approach was beneficial for me

It helped me {o improve
my communication
gkills: 11

it helped me to improve
presentation skills: 8

3 | began to lock at the
events from different
perspectives: 4

a1 | learned how to work in
ateam: 4

| learned how fo solve
problems: 3

= | learned fo fake
responsibility: 3

10%

It prepares us to real life:
3

& It improved my resesrch
skills: 3

The fifth expression that students were asked to write their opinions is “This

course with PBL approach was beneficial for me because...”

27% (11) of the students’ comments indicate that “It has helped me (o
improve my communication skills” 20 % (8) state that “Jt has helped me to improve
my presentation skills” 10 % (4) say that “I have begun to look at the events from
different perspectives”, 10 % (4) point out that "I have learned how to work in a
team”. T % (3) respectively show that “I have learned how to solve problems™. “I
have taken responsibility”. “It prepares us to real life”. “It has improved my
research skills” Finally 5 % (2) put forth that “I learned by living”.
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Pigure: 4.10: This course with PBL was not beneficial for me

@ | can't spare fime for
other classes: 1

= Sometimes group
members don't work: 1

gzl is new and it is very
hard to get accustomed
ton 1

o There is too much
worlkdoad, 1

20%

00% g It is time consuming: 1

The sixth expression that students were asked to complete is “This course

with PBL approach was not beneficial for me because...... ”

This expression was equally commented by students. It is shown in Figure
4.10. 20 % (1) of the students’ comments respectively point out that “f can’t spare
time for other classes”.” Sometimes group members don’t work”. “It is new and it
hard to get accustomed to “. “ There is too much workload”. “It is time consuming”
When figure 4.9 compared to 4.10 it can be concluded that this course with PBL

approach was very beneficial for the students.
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Figure: 4.11: Thanks to PBL my communication skills have developed

g1 | learned new things as a
resuit of process about
communication skills: 12

g | did fots of practices
hefore presentation: 3

11%

r11 presented my work in
front of my friends: 2

11 learned how to use my
body language, wice: 2

The seventh expression that students were asked to complete is “Thanks to

PBL my communication skills have developed because ..... L

62% (12) of the students’ comments report that “/ learned new things about
communication skills as a result of the process”. 16 % (3) assert that “I did a lot of
practices before presentation”. 11 % (2) point out that “I presented my work in front
of my friends”. Again 11% (2) show that “I learned how to use my body language

and voice”



Figure: 4.12: Thanks to PBL my research skills have developed

4%

| was in the library and
on the net all the time:
16

B | leanad how and where
to find the knowledge: 6

'

O Without researching you
can not be successiul in
this course: 5

3 | did not know how to do
resaarch on the intemet

. but thanks to PBL |
learmned: 1
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The eighth expression that students were asked to write their opinions is

“Thanks to PBL my research skills have developed because ”

55% (15) of the students’ comments report that “I was in the library and on

the net all the time” 22 % (6) convey that “I learned how and where to find the

Imowledge™. 19 % (5) repott that “Wirhout researching you can not be successful in

this course”. & % (1) of the point out that I did not know how to make a research

but thanks fo PBL I learned”.
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Figure: 4.13: Thanks to PBL my imagination and creativity have developed

8% For the presentation
dramas we had to find
interesting things to get
people’s attention: 18

| earned how to think in
various ways: 5

o1 | want to do different
things than others: 2

The 9" expression that students were asked to complete is “Thanks to PBL

n1y imagination and creativity has developed because .....”

72 % (18) of the students’ comments report that “For the presentation and
dramas we had to find interesting things to get people’s attention ", 20 % (5) show
that “I learned how fo think in various ways”. 8 % (2) point out that “I want to do
different things from others.”

When the Figures 4.11, 4.12 and 4.13 are taken into consideration it can be

seen that students® communication, research skill and creativity have developed.
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Figure: 4.14: PBL boosted my self confidence

4%

@ can take responsibility
and make presentations
in front of the people: 21

i reatized that 1 can do
something: 6

O Before PBL, | couldn’t
speak in front of people:
1

The tenth expression that students were asked to complete is “PBL boosted

my self confidence becaunse ......”

77 % (21) of the students’ comments report that “J can take responsibility
and make presentafz’o%zs in front of the people”. 19% (5) point out that 7 realized
that I can do something”. 4 % (1) point out that “Before PBL, I could not speak in.
front of other people”.

By looking at Figure 4.14, it can be said that PBL has positive contribution to
students’ self confidence. As it is seen, taking responsibility and making

presentations boosted their self confidence.



Figure: 4.15: PBL boosted my problem solving skills

13%

& | always searched and it
boosted my problem
soiving skills: 6

1§ learned to look af from
different perspectives: 5

1 We were given problems
to solve during the
course: 5

3 1t taught me how {o sohve
real life problems: 3

g2 i can solve problems in
different ways: 2

= | learned what fo do
when ! met a problem: 2
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The 11" expression that students were asked to complete is “PBL boosted my

problem solving skills because ...”

25 % (6) of the students® comments report that “I always searched and it

boosted my problem solving skills”. 22 % (5) point out that “J learned to look at

from different perspectives”. 13 % (3) report that “We had many problems to solve

during the course”, Again 13 (3) % point out that “Jf faught me how fo solve real life

problems™. 9% (2) of the students” comments respectively indicate that “I can solve

problems in different ways”. “I know what to do when I met a problem”. “In this

course there is a problem which we have to solve otherwise we fail.”
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Figure: 4.16; This course with PBL approach has positive contribution to other

courses such as speaking, listening, writing and reading

B Presentation includes
these skills: 16

All of them are used in
PBL: 7

r1 They are all related to
communication: 4

In speaking exam | used
what | learned from this
course: 1

The 12% expression that students were asked to complete is “This course with
PBL approach has positive contribution to other courses such as speaking, listening

and etc because............ ”

57 % (16) of the students® comments report that “Presentation includes these
skills”. 25 % (7) point out that “Ail of them are used in PBL”. 14% (4) state that
“they are all related to communication”. 4 % (1} point out “In speaking exam I used
what I learned from this course”.

According to students’ comments, it can be concluded that this course made

positive contribution to other courses in the program.
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Figure: 4.17: When I become a teacher, I will PBL in my classes

g i will be more effective
and enjoyable: 20

1 Students will leam
better: 4

1 Students will learn group
work; 2

1 Sfudents will be active: 2

& Students will be able fo
falk in front of the
people: 2

& They will gain self
confidence; 2

The 13™ expression that students were asked to complete is “When I become

a teacher I will use PBL in my classes because.....”

44 % (14) of the students’ comments report that “J¢ will be more effective”.
19 % (6) point out that “If is enjoyable”™. 13 % (4) say that “Students will learn
subjects better”. 6 % (2) of the students’ comments respectively indicate that
“Students will learn group work”. “Students will be active”. “Students will be
able to talk in front of the people”. “They will gain self confidence”.
By looking at the Figure 4.17, it can be concluded that most of the students will use

PBL when they become a teacher.
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Figure: 4.18: The most problematic side of PBL

B Working with
irresponsible group
mates: 12

8 Time taking: 7

1 Searching something: 3

3 Tiring and too much
workioad: 3

B Presentation: 3

Understanding the
process and approach:

21% 2

Inadequate resources: 2

Pressure and stress on
students:

The last expression that students were asked to write their opinions is “The
most problematic side of PBL 15 .....”

34% (12) of the students report that “Working with irresponsible group
members”. 21% (7) of the students say “If takes foo much time”. 9 % (3) of the
students respectively report that “Searching something”. "It is liring and there is too
much work load”. “Presentation”. 6 % (2) of the students respectively say that
“Understanding the process and approach well. * Inadequate resources ¥ “Pressure
and stress on students”.

During the research process students mostly complained about the irresponéible
group friends. As can be seen in the figure above, that is the most problematic side of
PBL.
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Figure: 4.19: Your own comnents about PBL

It was enjoyable: 16
@ It was useful: 14

01 Next year this course
should continue: 5

£t was tirng: 3

@ Students should form
their own groups: 3

B What | leatned is more
pennanent: 3

gt is perfect: 2

30%

@ | have learhed how io
search: 2

The last question asked students to express their own comments about PBLIn

general. The above tesults were obtained after the content analysis was made.

34 % (6) students’ comunents say that “ PBL was very enjoyable for them”,
30 % (14) report that “PBL was very useful for them”. 10 % (5) point out that “Next
year this course should continue”. 6 % (3) of the students’ comments respectively
point out that “It was tiring”, “Students should form their own groups”, “What 1
learned is more permanent”. 4 % (2) of the comments respectively report that “If is
perfect”, “I have learned how fo search”
By looking at the Figure 4.19, it can be said that students’ positive comments are

higher than the negative comments.

As a result of qualitative part of this study, it can be conctuded that students’
atiitudes towards PBL changed from negative to positive. Although there is a change
from negative to positive in all aspects of PBL, students still don’t like working with
irresponisible group mates. Group work can be seen the most problematic side of

PBL as can be seen in the figure above.
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4.3. Results and Discussion

As it was stated above, quantitative and qualitative data collection tools were

used in order to obiain data.

In order to get quantitative data a questionnaire consisting of 44 items was
given to students. The same questionnaire was conducted twice in different times of

the semester. Paired samples t-iest was applied for the questionnaire in order to see

significant differences.

The results were analyzed and the significance ;«ralue was greater than .05 for
the questions &, 10, 14, 15, 18, 19, 21, 28, 29, 35, and 38 (see Appendix A) which
mean that there is no significant difference. For the rest of the questions the
significant value was less than .05 which means that there is a significant difference

between the same questionnaires applied in different times of the term.

As for qualitative data research, students were asked to Write,.their opinions,
attitudes, thoughts ete. about the éppiication of PBL in Effective Communication
Skills Classes. The content analysis of their comments was made and the results were
shown in the figures. The question “What do you think about the application of PBL
in Effective Communication Skills Classes?” was asked in the fourth and sixth weeks
of the semester which were before and after their presentations. As it could easily be
seen in the fignres above, their attitude towards PBL changed from negative to
positive in two weeks. The number of the positive comments was 24 before the
presentation it went up to 70 after presentation. In the same way, the number of the
negative comments was 78 before presentation and it came down fto 17 after
presentation. The results are really surprising, what is the reason of that change in
two weeks? The first and the most important factor that changed their attitude
towards PBL is that they realized and experienced that they could do good works.
The second important factor that changed their attitude from negative to positive is

that during the preparation process and after the presentation they were never given
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negative feedback about their performance by the instructor. All the criticism was

constructive, which leads them to feel self confident and important in the classroom.

At the end of the term students were given semi-structured questions to answer.
The outstanding and the repeated expressions were shown in detail in the tables
above. It can be concluded that students” attitudes towards PBL was largely positive,
When the negative comments were compared to the positive, it is seen that the

difference is great.

In this part of the qualitative data analysis questions were written down one' by

one and the outstanding expressions were evaluated;

1. My attitude towards PBL has changed from negative to positive

bECANSE. .o vneeerrires

The number of cornments made for this question is 31. Half of the comments report
that PBL was not easy to understand first but then they understood it well. It can be
deduced from this comment that PBL is a new approach for all the students and it
took time to understand it. The other comments made for this question were shown in

the table above.

3. My aftitude towards PBL has changed from positive to negative

(ol er: 11 - T

The number of comments made for this question was six. Three of which say
“working with group friends difficult”, two comments say “it is very tiring”, “Filling

the process sheet is very confusing”. During the study it was observed that working

in groups was seen as an important problem in the application of PBL.
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4. Next year this course should be studied with PBL approach again

beCaUSE. i e

The number of comments made for this question was 35. The most noteworthy
comment made for this question was “It is very useful, effective and enjoyable”
Nearly half of the students think that PBL was very enjoyable, effective and useful
for them. The detailed comments made for this question were shown in the figures

above,

5. Next year this course should be studied with traditional approach

beCalsSe. .ovverinnnnas

The number of comments made for this question was five. Two of which say “ PBL
is very tiring for students.” Comments can be seen in detail in the table above. As it

is seen in this question negative comments were made for PBL is really low.
6. The course with PBL approach was beneficial for me because..............coeeee

The number of comments made for this question was 42. 11 of the comments say
that “It has helped me to improve my communication skills™. Right of the comments
say that “It has helped me to improve my presentation skills™. Other comments made

for this question were shown in figure above.
7 This course with PRI was not beneficial for me because...........coooivniniin

Five comments were made for this question, each of which was shown in the figure

above.

7. Thanks to PBL my communication skills have developed because

.........

19 comments were made for this question and the most outstanding one is “I learned

new things about the communication skills as a result of this process.”
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8. Thanks to PBL my research skills have developed because.......co.ooovrnnianiins
27 comments were made for this question. 15 of them say that “I was in the library

and the net all the time. Six of them say that “I learned how and where to find the
knowledge”

9. Thanks to PBL my imagination and creativity have developed because

The number of comments made for this question is 25. 18 of them say “TFor the

presentation and dramas we had to find interesting things to get people’s attention”
10. PBL boosted my self confidence because...........ooovvviens

27 comments were made and 21 of them say that “I can take responsibility and make

presentations in front of other people”

11. PBL boosted my problem éolving skills because.........

23 comments were made and the top two comments say that “I always searched and
it boosted my problem solving skills” and “I leamed to look at from different

perspectives.”

12. This course with PBL approach has positive contribution to other courses such as

speaking, listening, writing and reading because...........

28 comments were made and the noteworthy one says that “Presentation includes

these skills” and “Al of them are used in PBL”
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13. When I become teacher I will use PBL in my classes because........o.coveinniinn
32 comments were made outstanding ones say that “It will be more effective” and “It

is enjoyable”

14. The most problematic side of PBL is....oovenniiniiiinn

34 comments were made. The most problematic side of PBL is seen “working with

irresponsible group mates” and students think that “PBL takes too much time.”

15. The last question was about students own comments about PBL.

Totally 42 comments were made for this question and these comments can be classes
under positive and negative comments. The number of positive comments was 42 on
the other hand the sumber of the negative comments was 6. All of these comments
were shown in detail in the figure above.

Qualitative research resulis for each question were shown in detail in the figures

above,
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CHAPTER 5

CONCLUSION

5.1, Introduction

The purpose of this study is to find out the attitudes of students towards the
use of PBL in Effective Communication Skills classes in ELT department of Mugla
University. This study was conducted during the first term of 2007-2008 academic

year.

During the study students were given problems by the researcher and students
found solutions for the problem in a collaborative work. They mostly presented their
solution with drama technique. Tn order fo find out students attitudes towards PBL,
qualitative and quantitative research techniques were carried out. In the guantitative
side questionnaire consisting of 44 items was used. In the qualitative side, students
were asked to answer the question “What do you think about the use of PBL
approach in Communication Skills Classes?” twice which were before and after the
presentation. Moreover, at the end of the term students were given a semi structured
questionnaire consisting of 14 questions. The content analyses of students’ answers

were made and the outstanding and repeated expressions were shown in the tables.

This study was conducted in ELT department of Mugla University because
students’ English level is above Intermediate that is enough to read the materials and
present solutions. As it was stated in the literature review chapter by Larson (2001)
problem-based learning may not be appropriate for beginning- or Jiteracy-level

students whose speaking and reading skills are minimal.

The second reason for the application of PBL in Effective Communication
Skills Classes is that everyday we experience communication problems and these

problems are easy to transfer to classroom atmosphere.
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'fhe third reason is that, although we did well in the lesson, our performance
could be too boring or dull for most of the students. This is one of the biggest
drawbacks of traditional classes which are mainly teacher-ventered. However, in
PBL the main responsibility is on students which make classes student-centered.

Students need to involve themselves in the process actively to learn something.

The fourth reason is that while teaching and learning English we have
difficulty in bringing four skills together. In PBL approach, students have to read and
listen to the materials from different sources, write their solutions and present their
final product. As a result of that process students have to read, listen, write and

speak.
5.2, Results and Discussion
The results drawn from this study can be outlined as follow;

1. The number of the positive comments was 24 before the presentation it went up to
70 after presentation. In the same way, the number of the negative comments was 78
before presentation and it came down to 17 after presentation. When the positive and
negative comments of students are compared, it could easily be seen that there is a
change from negative to positive. After the students realized that they can do good
works and their performances were criticized in a constructive way, their aftitude
change from negative to positive. If the students are given positive feedback after
they present their final products, their attitude towards PBL is likely to change from
negative to positive. It is because PBL is very new approach for them and during this

process students really need positive feedback, support and high motivation.

As stated above students were given semi structured questions at the end of the term.

The number of positive comments towards PBL was 331; on the other hand the
number of negative comments was only 21 which show that students really liked
PBL.
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2. Since PBL is a very new approach for students, it should be explained in detail.
Students should know what to do beforehand.

3. Students found log sheets difficult and confusing instead they preferred KND
which is simpler than log sheets. KND charts can be given to students instead log

sheets.

.. 4. Students were grouped by the instructor randomly towatds which student showed
negative atfitude. They don’t want to work with irresponsible friend that’s why they
would like to form their own groups. Instead of instructor students can form their

OWIL Zroups.

5. Students presented their final products by using drama technique which worked
well during the study. Instead of presenting the final product orally, students can do
their presentations using drama in which responsibilities are delivered by the

students.

6. Students learned using technology when presenting their products. Making use of

technology is considered as an important qualification of a student in technology age.

7. In this study, the second problem was created by the students. In communication
skills classes, it is easy fo create a problem because we experience many
communication problems during the day. When students created their own. problems

they were more motivated and positive towards PBL approach.

8. Students reported that their self confidence developed with the help of PBL.
Seeing their valuable products make them feel more self confident, motivated,
satisfied. Tf the students are given positive feedback and reinforcement they have the

potential to do good things.

9. Files should be kept for each group and all their work should be put into those

files. Since those files are helpful to review the process afterwards.
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5.3. Implications of the Study

In our study, depending on the data gathered from students it could be said
that the application of PBL in Effective Communication Skills worked well.

However, it has some conditions which can be outlined in this way;

- As PBL is a new approach for students, the philosophy of PBL has to be
explained in detail by the instructor. Students’ minds should be clear beforehand

about the new approach.

- Before the course starts students should be informed about the syilabus,
process and evaluation. They had better know what to come across; they should not

be confronted with surprises during the implementation process.

Although PBIL is a student-centered approach, the workload of {eacher is
heavier than the traditional approach. Before the term starts, syllabus, evaluation
method and problems to be studied should be determined by the instructor. Teacher
is a counselor, facilitator and guide in PBL which requires patience and calmness.
During the problem solving process students come across not only course related
problems, but also they have to deal with affective problems mostly occurring before
presentations. In addition to being facilitator and counselor, teachers should be &

good organizer, mentor and psychologist.
- Problems should be compatible with students® inferests.

- During the process, students should always be given positive feedback
especially affer they have presented their final product. The negative aspects of their

work should be criticized in a constructive manner.

- The progress and performance level of each group can be kept and it would
be highly useful to keep reflective jouwrnals for the instructor. Keeping them enables

the instructor to go to next class more prepared and confident.
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- Students should be supported well by the instructor during the process to

make them more motivated and interested.

- PBL. can be applied in other courses of ELT departments if planned well. It
can be suggested that if is employed especially in Methodology Courses.

- PBL can also be applied to occupational English courses of faculties

Engineering and Technical Education.

- It can also be applied in the Prep School at A2 and B1 levels to develop
students’ language skills. Students can be grouped and given a problem and during
problem solving process their receptive skills will develop, in the presentation
process their productive skills writing and speaking will develop. Students should not

be af beginner level because they are not competent enough to use the language
5.4, Limitations of the Study

The study was conducted in ELT department of Mugla University. 38 first
year students participated in the study. The results show that the first grade students
of BLT department at Mugla University have mostly positive attitudes towards the
application of PBL in Effective Communication Skills Classes. It would not be |

appropriate to generalize this situation to all first grade ELT students of Turkey.
5.5. Conclusion
The data collected from students through qualitative and quantitative research

techniques has been analyzed. After the analysis it can be concluded that the attitudes

of participants were mostly positive towards PBL.
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APPENDIX A

PROBLEM BASED LEARNING QUESTIONNAIRE

Thank you for taking the time to complete this questionnaire. Your feedback

is very valuable to us. It assists us to evaluate your attitudes towards Problem Based
Learning in Communication Skills Classes, Please be assured that your responses
will be treated with the utmost confidentiality. Unauthorized staff will not be able to
access ot identify individual feedback. For the validity and reliability of this dat.a.,
your evaluations should reflect your personal observations and petceptions. Please do

not exchange your opinions and perceptions with your friends.

Please put a cross (x) to each box beside each statement that most accurately

reflects the extent to which you agree or disagree with the statement.

Note: In the statements below PBL stands for “Problem Based Learning”

Male( ) Female( )

..........................

.....................................................

........................................................
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SD: Strongly Disagree/ D: Disagree / N: Neutral /A: Agree / SA: Strongly Agree

SD

1.

PBL approach has helped me fo cope up with real life problems

PBL approach has helped me develop my ability to work as a team member

PBL approach administration is effective in supporting my learning -

PRL approach has sharpened my analytic skills

PBL approach has improved my skills in wriiten communication

PBL approach has stimulated my enthusiasm for further learning

PBL approach has developed my problem-solving skills

PBL approach has helped me to develop the ability to plan my own work

PBL approach is developing my capacity for research and inquiry

10.

PBL approach is encouraging my development of relevant ethical, social
and professional perspectives

11.

PBL approach is developing my ability to use oral, writen, and visual
communication ,

12.

PBL approach is fostering my personal and intelectual independence

13.

PBL approach motivated me to do my best work

14.

PBL approach makes me a better thinker than the traditional style

15,

PBL approach prepares me to life better than traditional style

16.

PBL approach has increased my language skills

17.

PBL approach has increased my presentation skills

18.

PBL approach has helped me to internalize the knowledge

19.

PBL approach has increased my creative thinking skills

20.

PBL approach has helped me to take responsibility.

21.

Through PBL approach. I engaged in inquiring into aspects of teaching and
fearning

22,

Through PBL approach I feel part of a group of students and staff
committed to learning




SD: Strongly Disagree/ D: Disagree / N: Neutral /A: Agree { SA: Strongly Agree

SD

23.

As a result of PBL approach, I feel confident about tackling unfamiliar
problems

24,

I found my studies intellectually stimulating in PBL approach

25,

[ have learned to explore ideas confidently with other people

26.

1 have learned to be more resourceful through PBL approach

27.

T had a clear idea of where 1 was going and what was expected of me in the
PBL approach

28.

T've come across ideas in PBL approach that have helped me understand
how ] learn -

29.

1 learned the material more throughoutly in PBL approach than in the
traditional way

30.

I prefer the PBL approach of learning rather than traditional teaching.

31.

T feel that T am better at making decisions after PBL.

32

1 would recommend PBL for other students

33.

I found PBIL approach enjoyable

34.

T was satisfied with the quality of the PBL approach.

35.

] think it is best for students to set up their own teams

36.

T have collaborated with other students to engage in research and inquiry

37.

I feel [ benefit from working on problems in teams

38.

The use of PBL approach is very much like what I will face at work

39.

PBL approach has not increased my communication skills

40,

PBL approach takes up much more time than the traditional style

41.

The workload was too heavy

42.

There was a lot of pressure on me as a student in PBL approach

43,

Tt has often been hard to discover what is expected of me in PBL approach

44,

PBL does not cover much depth in the subject




APPENDIX B

What do you think about the use of Problem Based Learning in Effective
Communication Skills Course so far?

Note: If you have difficulties in expressing your ideas in English, you can write in
Turkish
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APPENDIX C

STUDENT’S ATTITUDES TOWARD PBL

Thank you for taking the time to complete this aftitude paper shest. Your feedback is
very valuable to us. It assists us to evaluate your attitudes towards Problem Based
Learning in Communication Skills Classes. Please be assured that your responses
will be treated with the utmost confidentiality. Unauthorized staff will not be able to
access or identify individual feedback. For the validity and reliability of this data,
your evaluations should reflect your personal observations and perceptions. Please do

not exchange your opinions and perceptions with your friends.

Please write your reasons in the blanks under each statement

Note: In the statements below PBL stands for “Problem Based Learning”

Gender
Male ( ) Female { )
Age

..........................

.....................................................

.......................................................
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............

1- My aftitude towards PBL has changed from negative to positive because

2- My attitude towards PBL has changed from positive to negative because

.........

3. Next year “Effective Communication Skills” course should be studied with PBL

approach because. e viiesress teresrennes cesrsassersasassacensentaias veeneeens crerissanenan veren

4- Next year “Effective Communication Skills” course should be studied with

traditional method because oovvvviivens eeeneesseneerevesaserereiesiisrrrrrottrertisaratars
5. 1 believe, this course with PBL approach was beneficial for me becatse............
6- 1 believe, this course with PBL approach was not beneficial for me because

---------

7- 1 believe, thanks to PBL my comimunication skills have developed becanse

---------

8- I believe, thanks to PBL my research skills have developed because....covonvennnn

9- 1 believe, thanks to PBL, my imagination and creativity have developed because...

10~ I think, PBL approach boosted my self confidence because...c.oevvveeriinnrnnsinnnn

11- 1 think, PBL approach boosted my problem solving skills because......oovmrmrverens

12- This course with PBL approach has positive contribution to other courses such as

speaking, listening and etc because. v vrrinmniniiarins
13- When I become a teacher, I will use PBL in my classes because...cciuiares
14- The most problematic side of PBL 8 voereueneiiriniiniinan, because

---------------

15- You own comment about PBL

...............................................



APPENDIX D

Effective Communication
Skills Course Syllabus

Class Time: Fridays, 13:30 - 16:20 pom
Instructor: Asst.Prof. Sevki KOMUR

Required Materials: Students will be given or informed by the instructor

Goals of the Course:

You will:

1

learn the importance of body language in communication .

learn to use your body effectively when communicating with people not

only in classroom settings but also outside.
learn the importance of eye contact and voice in communication.

learn how to use your voice effectively and how to have a better eye

contact with students in clagses.

learn the how listening is important when communicating with people
Jearn how 1o be a good listener

learn the importance of empathy in communication.

Course Attendance and Participation Policy:

Your attendance in every class period is extremely impor’caiit due to the nature of

64

group work that will be utilized as a learning method in this course. Bach student

group will establish a set of rules regarding grading and attendance. Members of

your group will be relying on you to be in class and to contribute to the work of the

group. As in any work situation, your absence will affect those with whom you work.

Special Needs Policy:

If you have any special needs related to your participation in this course, including

identified visual impairment, hearing impairment, physical impairment,

communication disorder, and/or specific learning disability that may influence your
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performance in this course, you should meet with the instructor to arrange for
reasonable provisions fo ensure an equitable opportunity to meet all the requirements
of this course. At the discretion of the instructor, some accommeodations may require

prior approval by Disability Services

Assignments:

Reasonable due dates will be provided for all assignments including group
worksheets and problem solutions, peer evaluations, and individual assignments and
position papers. All work must be submitted on the announced due date by the
beginning of the scheduled class time. If you do not submit the assignment by the
beginning of class on the due date, the grade will be deducted the equivalent of 20%.
No late assignments will be accepted beyond 48 hours after the due date. A grade of

0 will be assigned for work that is not submitted within this time frame.
Teaching & Learning:

You will be exposed to a variety of learning experiences in this course. You will be
held responsible for learning the course material. I will take responsibility for
providing an appropriate environment to guide your learning and will serve as a
resource for you. 1 will be utilizing an approach for a large portion of the course
called Problem Based Leatning (PBL).

Problem Based Learning (PBL) is a collaborative process where small groups work
together to solve complex, real world type problems. In PBL, you and your group are
responsible for identifying and researching concepts and principles as needed to
progress through and solve the problems presented. Questions will be provided to
guide you through the problem solving process. One group member will be required
to report out to the class on a portion of each problem's solution. Any group member
may be requested to report out at any time. The group worksheet provided must be
submitted for each problem in addition to the group's solution of the problem. All

problems will be discussed in class in full following completion.
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WEEK

DATE

TOPIC

REAIL

September 28

. Topic— Giving information about Problem Based
Learning and Effecetive Communication Skills Class. Talking
about how communication and learning is important in
modern world. Students form a group with which they will
work at the end of semester.

October 5

+  Topic— Body Language /Eye Contact and Use of Voice
in Communication

s Problem #1— Why the teacher was ineffective in his/ her
teaching process ?

o Individual Assignment— Bach group member ftries to
identify the given problem. After they identify it each of
them take responsibility and tries to find a solution to the
given problem.

October 12

»  No Class- Holiday

October 19

+  Topic— Body Language /Eye Contact and Use of Voice
in Communication

o Problem #1— Why the teacher was ineffective in his/ her
teaching process?

o Individual Assignment— FEach group member bring
his/her material in order to find a solution to the given
problem. Materials are checked and examined by the
instructor and he guides their learning and serve as source
for them.

Qctober 26

«  Topie— Body Language /Eye Contact and Use of Voice
in Communication

+  Problem #l— Why the teacher was ineffective in his/ her
teaching process?

o Individual Assignmeni~— Bach member will be ready to
present his/her group's solution to the problem in front of
the classroom

November 2

+  General Evalnation of Solutions as a Whole Class
Activity
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7 November9 | Topic— Listening in Communication
«  Problem #2— Why people can't understand each other in
this conversation.
v Individual Assignment— Each group member fries fo
identify the given problem. After they identify it, each of
them take responsibility and tries to find a solution to the
given problem

8 November 16 [+  Topic— Listening in Communication
«  Problem #2— Why people can't understand each other in
this conversation 7
o Individual Assignment— Each group member bring
his/her material in order fo find a solution to the given
problem, Materials are checked and examined by the
instructor and he guides their learning and serve as source
for them.

g November23 |+  Topic— Listening in Communication
«  Problem #2— Why people can't understand each other in
this conversation?
o Individual Assignmeni— Each member will be ready to
present histher group's solution to the problem in front of
the classroom

10 November 30 |*  General Evaluation of Solutions as a Whole Class
Activity

11 December 7 »  Topic—Empathy in Communication
+  Problem #3— Why are they always quarreling?
o Individual Assignment— Each group member tries fo
identify the given problem. After they identify it each of
them take responsibility and tries to find a solution to the
given problem

12 December 14 |+ Topic—Empathy in Communication
{»  Problem #3— Why are they always quarreling?
«  Individual Assigmment— FEach group member bring
his/her material in order to find a solution to the given
problem. Materials are checked and examined by the
instructor and he guides their learning and serve as source
for them.

13 December 21 {*+ No Class- Holiday
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14

December 24

Topic—Empathy in Communication

«Problem #3— Why are they always quarreling?

oIndividual Assignment— BEach member will be ready to
present his/her group's solution to the problem in front of
the classroom

+General Evaluation of Solutions as a Whole ClassActivity

Adapted from hitp://www.uc.edu/pbl/docs/CLSA_Syllabus.pdf 01.09.2007
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APPENDIX E
The First Problem

After that terrible experience, Ayse has become very shy and quiet person, she has
Jost her self confidence and she is afraid of speaking in front of other people. When
she was at university, her teacher assigned her class to make a presentation on any
subject they would choose. When it was Ayse’s turn, sﬁe couldn’t breathe, she could
not say even a word, she couldn’t move, and she couldn’t look at other students and

her teacher. It was a big failure for Ayse.

She is pot a student anymore, she has been assigned as an English teacher to a school
in Mugla but Ayse is very nervous about that and she is always thinking the first day
of school, She can’t sleep at nights because she is still aftaid of speaking in front of
other people and she still remembers her terrible experience She always ask other
people what to do, she is really helpless. One of her friend told her that there is a
very famous teacher trainer and body language expert who helps people like you.

Three weeks later schools will open, Ayse has very short time.

You are the famous teacher trainer and body language expert who will belp Ayse.

How would you prepare Ayse for the first day of school in 3 weeks?
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APPENDIX ¥

Group A

Group 1 Group 2 Group 3 Group 4 Group 5

1-Mesut 1- Cinar 1- Kadir 1- Ilyas 1- Sefa Ozkan

Islekkol Karahan Karabacak Gokren

2-Kiirsat 2~ Yusuf 2- Ali 2- Askin 2- Bagak

Ozdemir Parlar Yeniocak Axslan Turgut

3-Sinem 3- Dilek 3- Emine Tirig | 3- Pinar Bigiin | 3- Gillgen

Basaran Aydin ‘ Unalan

4-Meryem 4~ Canan 4- Meliha 4-Esra Sine 4- Neriman

Sabancioglu Kanli Bilgen fthan Tung

5-Mevlidiye 5- Zeynep

(elen Karan -

In charge group | In charge In charge In charge In charge

member: group group member: | group group

Mesut Islekkol | member: Meliha Bilgen | member: member:
Canan Kanh Tlyas Gikren | Giilgen

Unalan
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Group B

Group 1 Group 2 Group 3 Group 4 Group 5

1- Merve Ay | 1-Halil 1- Muhammet | 1- Murat 1- Mustafa
Karakug Tirkyilmaz Yilmaz Arikan

2~ Hanife 2- Yakup 2- Yalgm 2- Akkiz Sila | 2- Bligra

Handan Biyikh Yilmaz Candan Karakaya.

Karakas

3- Derya Sule | 3- Emine 3- Esra Erbagl: | 3- Fatma 3- Giilden

Giir Falay Karaca Aman

4- Sekan Tatar | 4- Hillya 4- Hilya Uzal | 4~ Hisra Istk | 4~ Melike
Golbag Yand

5- Halil 5~ Semra 5- Tuba Topal | 5- Tugba 5- Yurdanur

Ibrahim Elitok Yildim Atict

Ttimell

In charge In charge In charge In charge In charge

group group group member: | group group member:

membet: member: Yalon Yimaz | member: Biisra

Merve Ay Halil Karlug Hiisra Isik Karakaya
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APPENDIX G

Problem Log A — What Is This Case About?

1. Issues in the Problem

From what you know so far list the facts that are presented in the case study.
Sometimes you need to have more facts that are not provided when you first take on
a case. List any additional facts that you would need to have to help you solve the

problem.

FACTS I KNOW FACTSINEED TO
ENOW
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2. Beginning Your Investigation

You need a deeper understanding of the issues in the problem before you can
recommend solutions. These questions can help you think about possible issues.
List four questions you should answer in order to get a better understanding of the

problem.

QUESTION ACTION RESOURCES WHO?

1:

3. Action Plan for Research

Successful investigators make a plan of action to investigate a case. That way they
do not leave anything out, or spend time looking for things that do not help solve the

problem.

Next to each of your guestions in Step # 2 above, list the actions you need to
take, the resources you could use, and who in the group will take

responsibility for each of those actions.
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PROBLEM LOG B - Beginning the Search for Information

1. Deepening Your Understanding of the Problem

To begin your investigation, choose one of the questions you identified in Problem
Log A. Clearly state the question you want to answer. If the question seems big and
complex, break it into smaller questions. Answering the smaller questions might

answer the bigger question.

Your question:

Smaller questions:

Organizing the Information from Your First Internet Search

At the top of a sheet of paper, write the three lines found below. Copy the exact
URL for the site you are visiting after the line “Internet site.”  Then record
information that helps to answer your question after “Important information.” If you
visit more than one Internet site, use a separate sheet of paper to record information
from each site.

Internet site URL:

Important information:
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2. Searching the Library

Another more traditional source of information is to be found in the library. Using
the same keywords or phrases identified in the Internet search section to search by
subject in the library catalog and databases. Try to find at least one magazine or
journal article, one newspaper article, and one book that provide information. Ask a

librarian for help if you need it.

At the top of a sheet of paper, write the four lines found below. Use a separate sheet

of paper for each reference (magazine or journal article, newspaper article, book).

Title:
Author(s):
Publisher and date of publication:

Important information:
3.  Contacting experts or other knowledgeable individuals.

Many times, a quicker and more efficient way to find information is to contact
expetts or other knowledgeable individuals directly, via telephone calls, email, or in
person. Brainstorm a list of who might be able to assist you with the problem; then
find the contact information for that person. Your teacher can suggest ways to find

out how to get in touch with these experts.

Refore you make the contact, list the specific questions you are going to ask below,
using the other box to write down the answers given. Keep a separate log sheet for

each expert or knowledgeable person you contact.
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QUESTION ANSWER

4, Summarizing What You Learned

After collecting relevant information, summarize what you have Jearned by

answering the question or questions you wrote down at the beginning of your search.

Your question (s):

Your information so far:
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8. Thinking about Your Thinking (Metacognition)
Expert problem solvers make sure the information they use is relevant and reliable.
“Relevant” means that the information directly applies to or answers your

question(s).

How did you decide if the information you discovered was relevant?

“Reliable” means that you can depend on the information fo be true and without
bias.

How did you decide if it was reliable?

What clues at a Web site or in printed sources can help you decide if the information

was relevant and/or reliable?
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Problem Log C — Refining the Investication

1. Further Defining Your Problem

New information from your first search efforts probably helped to answer some of
the questions. It is likely that new questions also occurred to you as you
investigated. In the space below, build a new question based on information you
have leamed so far. Below the question, write keywords or phrases that are likely to

lead you to information that will help you answer the question.

New question:

Keywords or phrases to guide your refined or new search:

2. Defining the Final Product or Selution
Before trying to provide a solution to a problem, how the evidence will be presented
must also be decided. (Your teacher may have some requirements for you in this

area.) What is the problem you and the other investigators need to resolve?

We need to:
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We must think about or show the following:

Other special Himits, requirements, or criteria:

Problem Log D — A Second Search for Information

1. Digging Deeper into the Problem

Using the question you wrote for Problem Log C # 1, dig deeper for information.
Organize your findings by recording them on another piece of paper like you did in
Problem Log B. '

QUESTION ACTION RESOURCES WHO?




30

2. Thinking about Your Thisking (Metacognition)
Tt is likely you still do not understand some issues in the problem. But you must give
your recommendations very soon. Experts are often asked to solve problems that

contain unresolved issues or arguments.

What issues or questions about the case are still unclear to you?

Hew can you make recommendations if some issues still need to be answered?

How did you decide which evidence is most important and must included in your

solution, and which evidence is of less importance?
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PROBLEM LOG E — Building Solutions
1. Thinking about Your Thinking (Metacognition)

Before you give your reconunendation or solution, think about what the stakeholders
(the people who are effected by the problemy) in the case will be looking for in your

work. What do you think they would expect as to:
CLARITY: How will you make your work clear and understandable?

DEPTH OF UNDERSTANDING: What will you do to show them how well you
understand the problem? How will you make sure the stakeholders in the

controversy have confidence in your recommendations?

FAIRNESS: How will you show that you've considered all sides or issues in the

case?

2. Plan for “Publishing” Your Resulis

Many steps are involved in preparing a final report, product, or exhibition (refer to
yout plan in Problem Log C # 2). Make a list of the requirements, how each is to be
done, and who is responsible for doing each part.
Be sure to give credit (as references) in the final product for:

o ideas that came from other scientists, authors, or experfs

o photographers or sources (URLs} of pictures

Adapted from Problem Log
Stepien, Senn, & Stepien Page 81 of 85
2000 07/23/09

hitp:// wwwd.nau.eduw/eeop/agep/assets/docs/pbl_problem_log_sheets.doc
15.05.2007
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APPENDIX H
Oral Presentation Rubric
Presentation Evaluation Form
1. Technical Explanation (10 points) .......

Effectively explains new information to audience.

Demonstrates understanding of how fopic is important for audience

Is able to understand, interpret, and apply learned materials and concepts
Uses references properly

2. Oral Presentation (20 points) ......

a. Preparation (5)....

Speaks comfortably without
note cards

Uses proper English

Uses visual aids effectively

Makes smooth presentation

b. Effectiveness of presentation (5)....

Presents well “mechanically” (does not block screen, doesn’t exhibit
nervous behaviors, etc.)

Makes eye contact

Can be heard easily

Finishes on time

Explains slides effectively

c. Organization (5).....

Plans and delivers an oral presentation effectively

Well organized

Introduction is oriented to help audience understand the
general topic

Goals of talk are explained clearly

Flow of thought: Items presented in logical order
Summary and Conclusions: summarized main points

d. Group Cooperation (5)..........

Material divided among group members appropriately
Smooth fransitions between group member’s presentations



3. Professionalism (5 points)

Professional
appearance

Professional
language

Professional
attitude

Team Numbet: .ovooveivains TOTAL POINTS

Assessed DY: v

COMMENTS:

http://www.me.udel.edu/meeg304/06/oral-rubric.pdf 18.05.2007

33

......
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APPENDIX 1
KND CHART FOR PBL
Enow Need to Know Ideas
What do we know? What do we need to know? What will we do?




