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Title: The Effect of Using Cultural Content for the Development of Language Skills
Author: Inst. Emine ALPAY

ABSTRACT

Foreign Language Teaching plays a major role in preparing the younger
generation for a whole range of intercultural interactions. That is why, the dialectical
connection between language and culture has always been a concern of L2 teachers
and educators.

The aim of this current study is to find out the effect of using cultural content
for the development language skills. The aim of traditional second language teaching
shaped without paying special attention to cultural component of a language. On the
other hand, this experimental study aims to find out an answer to the main research
question whether using cultural content to teach English to the ELT students has an

effect on the development of language skills of the learners.

The study was conducted with 25 prep-year students’ of English Language
Teaching Department at Trakya University for 10 weeks in 2007-2008 Academic
Year. A new syllabus was designed based on different types of reading texts each
consisting of cultural motive in itself and implemented by the researcher. The
statistical results of pretest and posttest indicated that integrating cultural content
while teaching English to the ELT students did not have significant effect on the
development of language skills of the learners. However, the classroom observations
recorded by the researcher proved that cultural content motivates the students to

learn the language and this result in raise their cultural competency.

Key Words: Culture, Cultural Content, Intercultural Communicative Competence,

Cultural Competency
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Bashk: Kiiltiirel i¢erigin Dil Becerilerinin Gelisimine Olan Etkisi
Yazar: Okut. Emine ALPAY

OZET

Yabanci dil Ogretimi gen¢ nesli tiim alanlarda Kkiiltiirler arasi iletisime
hazirlamada 6nemli bir role sahiptir. Bu nedenle dil ve kiiltiir arasindaki diyalektik
baginti, yabanci dil 6gretmenleri ve egitimcileri i¢in her zaman ilgi odagi olan bir

konu olarak siiregelmistir.

Yapilan bu ¢calismanin amaci kiiltiirel icerigin dil becerilerinin gelisimine olan
etkisini bulmaya calismaktir. Geleneksel yabanci dil 6gretiminin amaci dilin kiiltiirel
Ogesini dikkate almadan sekillenmistir. Diger taraftan bu deneysel calisma yabanci
dil dgretiminde kiiltiirel igerigin Ingiliz Dili Egitimi boliimii &grencilerinin dil

becerilerinin gelisimine etkisi olup olmadig1 sorusuna cevap vermeyi hedeflemistir.

Bu cgaligma Trakya Universitesi Ingiliz Dili Egitimi Boliimii 25 hazirlik sinifi
Ogrencisi ile 10 hafta siire ile 2007-2008 Akademik Yilinda gerceklestirilmistir.
Kiiltiirel fikirler iceren farkli tiirde okuma parcalarindan olusan yeni bir miifredat
programi arastirmaci tarafindan gelistirilmis ve uygulanmistir. On testin ve Son testin
istatistik sonuglari kiiltiirel igerigin Ingiliz Dili Egitimi Ogrencilerine Ingilizce
O0gretme asamasinda dahil edilmesinin, 6grencilerin dil gelisimi {izerinde manidar bir
etkiye sahip olmadigin1 gostermistir. Ancak arastirmaci tarafindan yapilan sinif igi
gozlemleri, kiiltiirel igerigin 6grencileri dil 6grenmeye motive ettiginin ve bunun

sonucu olarak dgrencilerin kiiltiirel edincinde artis oldugunun kanitidir.

Anahtar Kelimeler: Kiiltiir, Kiiltiirel Icerik, Kiiltiirleraras1 Iletisimsel Edinc,

Kiiltiirel Eding
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CHAPTER I

THE STUDY

1.0. INTRODUCTION

It is extremely difficult to define what culture is. ‘Culture’ is believed to be
one of the most complicated words in the English language. A lot of time can be
spent on trying to give a precise definition of the word. Byram (1989) refers to
culture as: ‘the whole way of life of the foreign country, including but not limited to
its production in the arts, philosophy and “high culture” in general’ (Byram 1989,
p.15). In his Case study on the teaching of culture in a foreign language, Barocsine
Sztefka says that culture covers a wide territory. Its broadness is certainly an
attraction but can also be considered as a problem. However, it is worth making a list
of the areas it includes: literature, the arts in general, customs, habits and traditions,
humans’ behaviour, history, music, folklore, gestures, social relationship etc. These
are ingredients and it is difficult to give a whole picture of them. This can be
considered a problem deriving from the complicated nature of culture. Extending the
image of culture leads us to the view that culture is ‘unbounded’ and ‘not static’,

which opens the scope even wider (p.2).

The dialectical connection between language and culture has always been a
concern of L2 teachers and educators. Whether culture of the target language is to be
incorporated into L2 teaching has been a subject of rapid change throughout
language teaching history. In the course of time, the pendulum of ELT practitioners’
opinion has swung against or for teaching culture in context of language teaching.
For example, during the first decades of the 20" century researchers discussed the
importance and possibilities of including cultural components into L2 curriculum

(Sysoyev & Donelson, 2002); the advent of Communicative Language Teaching



(CLT) in the late 70s marks a critical shift for teaching culture, for the paradigm shift
from an approach based largely on form and structure to a plurality of approaches
causing an unintended side effect: the negligence of culture (Pulverness, 2003).
Recent studies focus on the seamless relationship between L2 teaching and target
culture teaching, especially over the last decade with the writings of scholars such as
Byram (1989; 1994a; 1994b; 1997a; 1997b). People involved in language teaching
have again begun to understand the intertwined relation between culture and
language (Pulverness, 2003). It has been emphasized that without the study of
culture, teaching L2 is inaccurate and incomplete. For L2 students, language study
seems senseless if they know nothing about the people who speak the target language
or the country in which the target language is spoken. Acquiring a new language
means a lot more than the manipulation of syntax and lexicon. According to Bada
(2000: 101), “the need for cultural literacy in ELT arises mainly from the fact that
most language learners, not exposed to cultural elements of the society in question,
seem to encounter significant hardship in communicating meaning to native
speakers.” In addition, nowadays the L2 culture is presented as an interdisciplinary
core in many L2 curricula designs and textbooks (Sysoyev & Donelson, 2002).
Bearing all these in mind, culture has gained a crucial role in language teaching so
far; that is scholars and teachers started to discuss the importance and the affectivity
of incorporating cultural information into their teaching. With this point of view, this
study aims to search the effect of cultural content to the language skills development

of ELT students.

1. 1. The Problem

Although integrating cultural content in language teaching has been discussed
largely; it hasn’t been put into practice officially in Turkish schools so far. People
still put forward their ideas on the effects of using cultural content in language

classes.

The study was designed to answer the following problem:



Problem: Does using cultural content to teach English to the ELT students

has an effect on the development of language skills of the learners?

In relation to the problem the research questions are:

1. What is the difference between the students’ performance in answering
reading comprehension questions based on culture oriented text and reading

comprehension questions based ordinary reading text?

2. Is there a significant development of language skills of the learners taught

English by using cultural content?

1. 2. The Aim

The study aims to design English Language lessons for prep year ELT

students by integrating cultural information into the course and course materials.

1.3. The significance of the Study

Foreign language teaching plays a major role in preparing the younger
generation for a whole range of cross-cultural contacts and successful participants of
an intercultural interaction require Intercultural Communicative Competence. This
comprises a number of competences described in detail by various authors, and in
documents responsible for shaping European foreign language policy, including 7he
Common European Framework for Language Learning, Teaching and Assessment
(1996). By taking these recent developments, the need arises for our students. It is
providing our students with the general language competence and the intercultural

competence. In order to achieve this, cultural information can be included in



language classes’ curriculum. Thus, such a comparative study will provide

significant contributions to language teaching by taking culture into consideration.

1.4. Assumptions

In the study it is assumed that;
1. subjects are at upper-intermediate level

2. subjects will reflect their own knowledge while responding to the tests

1.5. Limitations

This study is restricted with;
1. 2007-2008 Academic Year
2. Prep Year ELT students of Trakya University

1.6. Concepts

Intercultural Awareness: the ability to be aware of cultural relativity following

reading, writing, listening and speaking (Rose, p.1)

Intercultural Communicative Competence: is the ability of successful

communication with people of other cultures. (URL 1)

European Language Portfolio: a Council of Europe initiative being implemented

for learners at all stages of education across Europe (Demirel, 2004: 19)

Language Passport: a collection of documents of language skills profile, language
biography, dossier, certificate, diploma, other language skills, proficiency and

experiences (Demirel, 2004: 164)



Multiculturalism: refers to a society that recognizes values and promotes the

contributions of the diverse cultural heritages and ancestries of all its people (URL 2)

Plurilingualism: knowing more than two foreign languages or using these languages

in the society for communication (Vardar, 2002:62)

1.7. Abbreviations

ELT: English Language Teaching

CLT: Communicative Language Teaching

IPA: The International Phonetic Alphabet

CEF: The Common European Framework

EYID: The European Year of Intercultural Dialogue
BANA : British, Australasian and North American
TEFL: Teaching English as a Foreign Language
SFL: Systematic Functional Linguistic

ESL: English as a Second Language

L2: Second Language



CHAPTERII

THE LITERATURE REVIEW

2.1. Language and Culture

It is commonly accepted that language is a part of culture, and that it plays a
very important role in it. Some social scientists consider that without language,
culture would not be possible. Language simultaneously reflects culture, and is
influenced and shaped by it. In the broadest sense, it is also the symbolic
representation of people, since it comprises their historical and cultural backgrounds,
as well as their approach to life and their ways of living and thinking. Brown
(1994:165) describes the two as follows: 'A language is a part of a culture and a
culture is a part of a language; the two are intricately interwoven so that one cannot
separate the two without losing the significance of either language or culture.' In a

word, culture and language are inseparable.

2.1.1. What is Language

Everybody lives in a society and it is not possible to survive without the
contribution of the other members, so this situation entails communication. In order
to communicate, human beings need a means. Language is the most effective means
of communication because it allows to look into the minds of others. It is a kind of
key that is used to share what they have learnt, and to feel what they have felt but it
is not easy to identify and categorize the characteristics of this key. Linguists and
philologists have been trying for centuries to define the term. Here are some of them:

Language



is a system of arbitrary, vocal symbols which permit all people in a given culture, or
other people who have learned the system of that culture, to communicate or to

interact.

is a system of communication by sound, operating through the organs of speech and
hearing, among members of a given community, and using vocal symbols possessing

arbitrary conventional meanings

is any set of system of linguistic symbols as used in a more or less uniform fashion
by a number of people who are thus enabled to communicate intelligibly with one

another.

is a system of arbitrary vocal symbols used for human communication (Brown

1994:4).

As it is clear from the definitions language is tightly related to culture. In other

words, it is impossible to define language without mentioning culture.

2.1.2. What is culture?

It is extremely difficult to define what culture is. ‘Culture’ is believed to be
one of the most complicated words in the English language. A lot of time can be
spent on trying to give a precise definition of the word. Byram (1989) refers to
culture as: ‘the whole way of life of the foreign country, including but not limited to
its production in the arts, philosophy and “high culture” in general’ (Byram 1989,
p-15). In his Case study on the teaching of culture in a foreign language, Barocsine
Sztefka says that culture covers a wide territory. Its broadness is certainly an
attraction but can also be considered as a problem. However, it is worth making a list
of the areas it includes: literature, the arts in general, customs, habits and traditions,

humans’ behaviour, history, music, folklore, gestures, social relationship etc. These



are ingredients and it is difficult to give a whole picture of them. This can be
considered a problem deriving from the complicated nature of culture. Extending the
image of culture leads to the view that culture is ‘unbounded’ and ‘not static’, which

opens the scope even wider (Byram 1989, p:2)

Both descriptions clearly show the inseparability of culture and language.
Some people say that language is the mirror of culture, in the sense that people can
recognize a culture through its language. Another metaphor used to symbolize
language and culture is the iceberg. The visible part is the language, with a small part
of culture; the greater part, lying hidden beneath the surface, is the invisible aspect of
culture. This understanding of language and culture is conveyed through the

following three new metaphors.

From a philosophical view:

language + culture — a living organism

flesh blood (Jiang 2000:1)

Language and culture makes a living organism; language is flesh, and culture
is blood. Without culture, language would be dead; without language, culture would

have no shape.

From a communicative view:

language + culture — swimming (communication)

swimming skill water (Jiang 2000:1)

Communication is swimming, language is the swimming skill, and culture is
water. Without language, communication would remain to a very limited degree (in

very shallow water); without culture, there would be no communication at all.



From a pragmatic view:

language  + culture — transportation (communication)

Vehicle traffic light (Jiang 2000:1)

Communication is like transportation: language is the vehicle and culture is
traffic light. Language makes communication easier and faster; culture regulates,
sometimes promotes and sometimes hinders communication.

In a word, language and culture, as different as they are, form a whole.

As the link between language and culture is so clear and vital the notion of culture
gains also importance in language education. Cultural transfer can easily take place
while teaching a foreign language; and this transfer is important as culture is a

natural phenomenon for language.

2.2, Language Education and Culture

The dialectical connection between language and culture has always been a
concern of L2 teachers and educators. Whether culture of the target language is to be
incorporated into L2 teaching has been a subject of rapid change throughout
language teaching history. In the course of time, the pendulum of ELT practitioners’
opinion has swung against or for teaching culture in context of language teaching.
For example, during the first decades of the 20" century researchers discussed the
importance and possibilities of including cultural components into L2 curriculum
(Sysoyev & Donelson, 2002); the advent of Communicative Language Teaching
(CLT) in the late 70s marks a critical shift for teaching culture, for the paradigm shift
from an approach based largely on form and structure to a plurality of approaches
causing an unintended side effect: the negligence of culture (Pulverness, 2003). For
many years culture is neglected in language teaching approaches. Although people
are aware of the involvement of culture in language, scholars have been cautious

against integrating culture into language teaching for many years. However, after
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modern language reform scholars also started to think about the notion of culture in
language teaching. The real emergence of cultural teaching with language teaching

was due to economical and political reasons which are covered in part 2.2.

Recent studies focus on the seamless relationship between L2 teaching and
target culture teaching, especially over the last decade with the writings of scholars
such as Byram (1989; 1994a; 1994b; 1997a; 1997b) and Kramsch (1988; 1993;
1996; 2001). People involved in language teaching have again begun to understand
the intertwined relation between culture and language (Pulverness, 2003). It has been
emphasized that without the study of culture, teaching L2 is inaccurate and
incomplete. For L2 students, language study seems senseless if they know nothing
about the people who speak the target language or the country in which the target
language is spoken. Acquiring a new language means a lot more than the
manipulation of syntax and lexicon. According to Bada (2000: 101), “the need for
cultural literacy in ELT arises mainly from the fact that most language learners, not
exposed to cultural elements of the society in question, seem to encounter significant
hardship in communicating meaning to native speakers.” In addition, nowadays the
L2 culture is presented as an interdisciplinary core in many L2 curricula designs and
textbooks (Sysoyev & Donelson, 2002). Bearing all these in mind, culture has gained
a crucial role in language teaching so far; that is scholars and teachers started to
discuss the importance and the affectivity of incorporating cultural information into

their teaching.
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2.2.1. A Brief History of Language Teaching

The study of classical Latin (the Latin in which the classical works of Virgil,
Ovid, and Cicero were written) and an analysis of its grammar and rhetoric became
the model for foreign language study from the seventeenth to the nineteenth
centuries. Children entering “grammar school” in the sixteenth, seventeenth and
eighteenth centuries in England were initially given a rigorous introduction to Latin
grammar, which was taught through rote learning of grammar rules, study of
declensions and conjugations, translation, and practice in writing sample sentences,
sometimes with the use of parallel bilingual texts and dialogue (Richards and

Rodgers, 2002).

As “modern” languages began to enter the curriculum of European schools in
the eighteenth century, they were taught using the same basic procedures that were
used for teaching Latin. Textbooks consisted of statements of abstract grammar rules,
lists of vocabulary, and sentences for translation. Speaking the foreign language was
not the goal, and oral practice was limited to students reading aloud the sentences
they had translated. These sentences were constructed to illustrate the grammatical
system of the language and consequently bore no relation to the language of real
communication. This approach to foreign language teaching became known as the

Grammar-Translation Method (Richards and Rodgers, 2002).

Toward the mid-nineteenth century several factors contributed to a
questioning and rejection of the Grammar-Translation Method. Increased
opportunities for communication among European created a demand for oral
proficiency in foreign languages. From the 1880s, however, practical-minded
linguists such as Henry Sweet in England, Wilhelm Vietor in Germany, and Paul
Passy in France began to provide the intellectual leadership needed to give reformist
ideas greater credibility and acceptance. Linguists emphasized that speech, rather
than the written word, was the primary form of language. The International Phonetic

Alphabet (IPA) was designed to enable the sounds of any language to be accurately
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transcribed. One of the earliest goals of the association was to improve the teaching
of modern languages. It advocated
1. the study of the spoken language
2. phonetic training in order to establish good pronunciation habits
3. the use of conversation texts and dialogues to introduce conversational
phrases and idioms
4. an inductive approach to the teaching of grammar
5. teaching new meanings through establishing associations within the target
language rather than by establishing associations with the native language

(Richards and Rodgers 2002).

The most active period in the history of approaches and methods was from
the 1950s to 1980s. The 1950s and 1960s saw the emergence of the Audiolingual
Method and the Situational Method, which were both superseded by the
Communicative Approach. During the same period, other methods attracted smaller
but equally enthusiastic followers, including the Silent Way, the Natural Approach,
and Total Physical Response. In the 1990s, Content-Based Instruction and Task-
Based Language Teaching emerged as new approaches to language teaching as did
movements such as Competency-Based Instruction that focus on the outcomes of
learning rather than methods of teaching. Other approaches, such as Cooperative
Learning, Whole Language Approach, and Multiple Intelligences, originally
developed in general education, have been extended to second language settings. By
the 1990s, however, many applied linguists and language teachers moved away from
a belief that newer and better approaches and methods are the solution to problems in
language teaching. Alternative ways of understanding the nature of language
teaching have emerged that are sometimes viewed as characterizing the “post-

methods era” (Richards and Rodgers 2002).

As it can be inferred from the brief history of language teaching, scholars
have tried to find out the most effective way of teaching and learning foreign
language. Thus, language teaching has faced a paradigm change for the last decades.

This paradigm shift mainly includes the aims of language teaching. If the issue of
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competence analyzed, this shift can easily be recognized. For example, Linguistic
Competence, defined in by Noam Chomsky in 1965, is used to describe a speaker’s
underlying ability to produce grammatically correct expressions. Linguistic
Competence is about how well people can form words or a sentence grammatically
in the correct format. That is, linguistic competence is designed as a scientific
idealization, filtering out grammatically irrelevant conditions and errors are produced
in actual linguistic performance. However, linguistic Competence will not help the
communicator to negotiate the complexities of formal and informal address or terms,
nor will it alert the communicator when words change their meaning. In order to use
language successfully a person would need to understand the concept of
communicative competence. The term ‘communicative competence’ was coined by
Dell Hymes in 1966, reacting against the perceived inadequacy of Noam Chomsky’s
distinction between competence and performance. Later Canale and Swain (1980)

defined communicative competence in terms of four components:

1. grammatical competence: words and rules
sociolinguistic_competence: appropriateness

discourse competence: cohesion and coherence

i

strategic competence: appropriate use of communication strategies (Canale,

M. and Swain, M., 1980 p: 1-47).

Through the influence of communicative language teaching, it has become
widely accepted that communicative competence should be the goal of language
education, central to good classroom practice. This is in contrast to previous views in

which grammatical competence was commonly given top priority.

In addition to these, since the mid to late 1980’°s, a number of teachers and
educationalists have been arguing that an ‘intercultural approach’ to second language
teaching prompts to re-examine the most basic assumptions about what language
does, and what a language course should seek to achieve. The earlier communicative
methods of second language teaching generally view language as a means of
bridging an ‘information gap’. Communicative language learning also assumes that

by bridging a series of information gaps, learners will naturally develop their
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linguistic knowledge and skills, ultimately to the point where they will acquire
native-speaker competence. This view of language and linguistic development has
tended to underrate culture. However, more recently there have been attempts to
integrate ‘culture’ into the communicative curriculum. The ultimate goal of an
intercultural approach to language education is not so much ‘native speaker
competence’ but rather an ‘intercultural communicative competence’. Intercultural
communicative competence includes the ability to understand the language and
behavior of the target community, and explain it to members of the home community
and vice versa. In other words, an intercultural approach trains learners to be
‘diplomats’, able to view different cultures from a perspective of informed

understanding (Corbett, 2003, p: 2).

If second language teaching approaches are checked, it is not difficult to
recognize that culture takes its place somehow. In other words, culture has always
been the crucial issue in second language teaching. Therefore, the history of culture
in language teaching should also be analyzed in order to understand the importance

of culture for language teaching.
2.2.2. A History of Culture in Language Teaching

According to Buttjes and Byram (1991), it was the modern language reform
movement that transformed the European language teaching scene a century ago and
that paved the way for the present concern of mediating culture and language in more
than one respect. Modern languages had, after a century of struggle, found their way
into British and German school curricula albeit only within the confines of elite
education. In addition to their emphasis on spoken discourse, the language reformers
addressed the established models available in both native and classical language
teaching in order to win prestige and legitimacy in the school curriculum and among
the teaching profession. Their focus on the authentic, ‘connected’ text was not only
linguistically motivated: it was also invited by such traditional holistic notions as

‘English Education’ and ‘Roman Civilization’ that could be found in other European
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Curricula as well. In both these strands of language teaching practice texts were not
treated as resources of grammar, but as sources of ‘casual knowledge’ about culture.

Intercultural studies must be socially informed discipline. That is why social studies
and cultural studies provide the foundation and the frameworks even if language
discourse or literary texts are the objects of research and learning. But culture clearly
differs from and transcends the traditional linguistic or literary dimensions of
language teaching. The treatment of culture in the language programmes largely

concentrate on non-linguistic features in their life of society (Stern, 1983:256).

A new intercultural rationale for language teaching is required to integrate
aspects of communication and education. If classroom practice can be seen as
continuing effort at stimulating a foreign environment, this learning experience may
as such enhance tolerance of ambiguity and empathy with others. Presenting cultural
and social alternatives may provide new orientations for the individual who is led to
respect the plurality of thought and the historicity of cultural practice. At a time of
increasing international dependency and imminent global threats, this may prove to
be a rationale both necessary and appropriate for language teaching (Beattie,

1986:129).

The intercultural debate in language teaching expanded in scope and volume
during the 1980s. But the beginnings were made during the second half of the 1980s
with European language agencies co-operating and language departments of
universities collaborating. Thus, Austria and Denmark have seen international
conferences on literary and cultural studies at university level. Other international
conferences on intercultural language teaching have included the Netherlands,
Poland and triangular co-operation Britain, France and West Germany. It is in this
context of ‘interculturalsing” both language education and the debate about it that the

First Durham Symposium held (Buttjes and Byram, 1991: 11).
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2.2.2.1. Culture in German and Scandinavian Foreign Language
Teaching

Since the early nineteenth century, modern language teaching has been
obligatory in secondary schools (grammar schools), at first German and French, then,
from the early twentieth century, English as well. The three countries have had close
relations with the rest of European culture, not least with Germany, and since the
mid-nineteenth century foreign language teaching has been considered as an activity
contributing to the development of general education, including knowledge of

important cultural traditions in Europe (Buttjes and Byram, 1991: 33).

2.2.2.2. Culture in Scandinavian Foreign Language Teaching

After World War 11, foreign languages were introduced in primary schools.
Step by step, English attained a privileged position as the only obligatory foreign
language in primary schools first in Sweeden, then in Norway, and finally in
Denmark. Thus cultural studies (or cultural orientation, and the like) entered the
official guidelines:
- in Sweeden in 1962 (among the goals);
- in Norway in 1974 (not formulated as a goal, but mentioned in passing in the
text describing the subject. From 1985 formulated as a goal too);

- in Denmark in 1975 (among the goals). (Buttjes and Byram, 1991: 39).

In the 1960s and 1970s, general education changed focus, as in other Western
countries. From being primarily a literary and historical education aiming at the
national cultures of European countries, it changed into a more sociological and
global education, aiming at common problems of culture and society at regional,
national and global level. This new content of education is mediated partly by
literary texts, partly by other types of texts and other sources (Buttjes and Byram,
1991: 39).
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The most common Danish term for cultural studies is kulturformidling (=
cultural transmission). A characteristic feature of Danish discussions is that they
cover a wide spectrum of problems; all above the trends, and all levels of teaching.
Besides, many contributions deal with cultural studies at a general level, a fact that
may enhance the development of theoretical considerations. Thus in Denmark, unlike
in Norway and Sweeden, there has been a debate on foreign language teaching and
general education. The social and historical trend is represented among others by a
project on the integration of cultural teaching and language teaching at the
elementary level, starting from French, but covering in principle all foreign

languages (Buttjes and Byram, 1991: 41).

The most common Norwegian terms for cultural studies are kulturkunnskap
(= cultural knowledge) and bakgrunnskunnskap (= background knowledge). It is
characteristic of Norway that the major parts of contributions on cultural studies are
related to the teaching of English at all levels, particularly at the universities and
other institutions of higher education (Buttjes and Byram, 1991: 42).
The most common Swedish term for cultural studies is realia, possibly supplemented
by kulturorientering (= cultural orientation). In Sweden, unlike in Denmark and
Norway, it is stated in the goals of foreign language teaching that pupils should be
able to describe Swedish society in the foreign language. Thus an English textbook
on Sweden has been produced, supplied with exercises. (Buttjes and Byram, 1991:

43).

According to Buttjes and Byram (1991), the Scandinavian countries show many
similar features based on teaching materials widely used with regard to teaching
practices. The elementary level in particular, and to some extent the early
intermediate level, are marked decisively by materials produced in Sweden. The
cultural content of these is mostly characterized by the pragmatic trend, yet the
materials are of a quality that can easily compete with non-Scandinavian materials.
At the intermediate level, teaching in Denmark, and to a certain degree in Norway, is
influenced by materials produced in Denmark, with a cultural content characterized

primarily by the anthropological trend, often with a critical perspective.
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2.2.2.3. Culture in German Foreign Language Teaching

Within the German foreign language teaching profession, attitudes towards their
own traditions of teaching culture — either as Kulturkunde or as Landeskunde- have
been ambivalent. During the first half of the twentieth century culture was never
doubted as part of foreign language curricula. Aiming at an elite education for the
German-Prussian nation-state, modern language teachers found themselves squeezed
between the traditional demands of the classics and the modern requirements of a
‘national culture’. Both conservative roots made foreign language teaching in
Germany susceptible to educational misuse in those periods when imperialist
expansion and military aggression called for ethnocentric affirmation in teaching

(Buttjes and Byram, 1991).

In the history of foreign language teaching and foreign language pedagogy in
Germany, the issues of culture and cultural studies has been debated again and again.
The debate was opened in the 1880s when foreign languages were accepted into the
curricula of German schools. In the 1960s that debate was slowing down, but was
taken up at the end of that decade when English became a school subject for all
social classes. The late 1960s were also characterized by political changes in West
Germany when the first non-conservative government (sozial-liberale Koalition) was
installed and non-aggressive foreign policies (Ostpolitik) were implemented (Buttjes

and Byram, 1991).

Even before the modern language reform movement, foreign language
teaching had evolved under various circumstances and for different purposes. These
language teaching programmes from the Renaissance period on did not always
indicate any cultural orientation; but some of them began to relate language form and
cultural content in interesting ways. The earliest examples of combining language
and subject skills seem to have originated in commercial trading centers. Thus,
German trading apprentices were sent to foreign offices of Hanseatic towns in
Russia, Italy and Britain in order to acquire trading knowledge along with language

skills. Much later, in the Flemish trading centers, the need for double-manuals arose
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in order to facilitate commercial communication between English and French
speaking traders. Their content as well as their specific language seems to have been
geared to subjects that would enable people of different language groups to

communicate within the worlds of trade and commerce (Buttjes and Byram, 1991).

Another early example of close interrelations between language and content
can be found in the teaching traditions initiated by Comenius. It is in this context,
too, that the term ‘realia’ gains significance. Comenius, through not concerned with
earlier foreign languages or language teaching as such, developed an educational
philosophy that would introduce the child to ‘the great common world’ by a
combination of visual and linguistic representation. In the late seventeenth century,
his famous Latin textbook appeared in both Germany and England allowing an early
form of an ‘audiovisual course’ in Latin or in the German or English vernacular

(Buttjes and Byram, 1991).

Up to the nineteenth century these early examples of commercial or
educational motivation towards a cultural orientation in language teaching seem to
have been forgotten. However, both the commercial orientation and the cosmopolitan
outlook were to reappear during the modern language reform movement. The school
and language policies in nineteenth-century Germany were not favorable either to
modern languages or to cultural objectives in language teaching. On the one hand,
the school reform connected with Humboldt’s name concentrated on the classical
languages for the educated elite. And on the other hand, the numerous textbooks and
methods for self-instruction and school teaching were not primarily concerned with
content. Only when contents and topics could no longer be ignored, for example in
dialogues or in texts for the advanced, did the speceific cultural setting gradually

replace vague general or literary themes (Buttjes and Byram, 1991).

The foreign language teaching theory proposed by Mager around the middle
of the nineteenth century seems to have been the only modern language concept
expressly incorporating reality (Sprachunterricht ist Sachunterricht) and aiming at

some knowledge of the contemporary European cultures and civilizations. His
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foreign language teaching theory integrated language, literature and culture and
hoped for a new world-view that would transcend the barriers of the merely
nationalistic, particularistic consciousness. In a recent revaluation of Humboldt’s
philosophy of education both Mager and Vietor appear as those who realized
Humboldt’s true intentions of humanistic education. It is true that the modern
language reformers —in a curious mixture of emulation and rejection- were to refer to
basic concepts of classical cultural studies as proposed by Humboldt and others

(Buttjes and Byram, 1991).

In Germay unusual political support of foreign languages was taken up after
the war in 1920s when new institutes for area research and the first chair for
American Studies were set up at universities. Teachers’ organizations argued for the
priority of cultural knowledge (Kulturkunde) in modern languages. However, this
demand — familiar from the times of the modern language reform- was undergoing
significant changes in the 1920s. Culture was set apart from the social realia and
mystified as a people’s soul and character as expressed in their philosophy, arts and
literature. Any cultural expression was to be reduced to certain national traits of
character. These characteristics would then have to be compared between the native
and the foreign culture; this comparison would lead to a knowledge of weaknesses
and strengths which would be for the national benefit. Finally, the German cultural
values (Deutschkunde) were prescribed as the cross-curricular standard for all
subjects in the Prussian school reform of 1924/25 leaving no room for any genuine

interest in foreign cultures (Buttjes and Byram, 1991).

World War II more than World War I discredited nationalism in Germany
and with it those ethnocentric and aggressive tenets of Deutschkunde and its fascist
counterpart, Wesenskunde, that had come to dominate Kulturkunde in the 1930’s.
When in the late 1960s a foreign language became compulsory for each child after
primary school, foreign languages had lost their marks of higher and elite education,
but continued to serve as an instrument of social selection within the tripartite school

system. Many new chairs of foreign language pedagogy have been created since then
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and have gradually been admitted into the academic discipline of modern language

philology.

The introduction and expansion of English language teaching at the
secondary technical school level was accompanied by the new structuralist and
behaviorist approaches in international language teaching theory. The kind of
modernization symbolized by the language laboratory seemed to leave no room for
cultural content in language courses. Content objectives could be accepted only
under the condition that they proved to beneficial to the actual language learning
process. Since language was conceived of as a purely behavioral code only, any
element of foreign cultural content could only be admitted in terms of tourism and
consumerism. Therefore textbooks continued to teach pupils how to ask their way
and how to buy things. More ambitious forms of culture were not completely banned
from language courses, but were relegated to marginal positions of a pragmatic,
minimal or immanent Landeskunde. These concepts were motivated by the attempt
to simplify language requirements for the average and the lower ability levels. But
they also betrayed a dogmatsc rejection of political and ideological implications of

language learning and cultural studies.

The communicative competence approach to language learning emerging in
the 1970s was not restricted to the latecomer in English language teaching, the
Hauptschule, and was also less obviously influenced by American linguistic and
teaching rationales. In principle, it recognized the sociolinguistic setting of language
and language teaching and considered communication a basically social event. Some
spokesman of communicative competence theory extended language learning to
include participation in the sociocultural reality of a foreign language. Yet,
communicative teaching was in practice primarily concerned with roles and behavior
and therefore tended to neglect the speaker’s and listener’s social background.
Cultural references could thus be deleted from communication. Only in the late
1980s was the attempt made to reconcile communicative and cultural objectives in

foreign language teaching (Buttjes and Byram, 1991).
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As it can be inferred from the information provided in this part, the concern
of culture has been a controversial issue throughout the years for Europeans.
Especially since the modern language reform movement European language teaching
transformed its way towards the present concern of conciliating culture and
language. The most concrete steps have been taken in the frame of European Union.
The Council of Europe defined its aims and strategy in terms of language education;
and culture also takes its entitled place in this policy. Therefore, the common basis

for language education is defined by Common European Framework.

2.3. Culture and Common European Framework

The Common European Framework provides a common basis for the
elaboration of language syllabuses, curriculum guidelines, examinations, textbooks,
etc. across Europe. It describes in a comprehensive way what language learners have
to learn to do in order to use a language for communication and what knowledge and
skills they have to develop so as to be able to act effectively. The description also
covers the cultural context in which language is set. The Framework also defines
levels of proficiency which allow learners’ progress to be measured at each stage of

learning and on a life-long basis.

2.3.1. What is the Common European Framework?

The Common European Framework is intended to overcome the barriers to
communication among professionals working in the field of modern languages
arising from the different educational systems in Europe. It provides the means for
educational administrators, course designers, teachers, teacher trainers, examining
bodies, etc., to re ect on their current practice, with a view to situating and
coordinating their efforts and to ensuring that they meet the real needs of the learners

for whom they are responsible.

By providing a common basis for the explicit description of objectives,
content and methods, the Framework will enhance the transparency of courses,

syllabuses and qualifications, thus promoting international co-operation in the field
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of modern languages. The provision of objective criteria for describing language
proficiency will facilitate the mutual recognition of qualifications gained in different

learning contexts, and accordingly will aid European mobility.

The taxonomic nature of the Framework inevitably means trying to handle the
great complexity of human language by breaking language competence down into
separate components. This confronts us with psychological and pedagogical
problems of some depth. Communication calls upon the whole human being. The
competences separated and classified below interact in complex ways in the
development of each unique human personality. As a social agent, each individual
forms relationships with a widening cluster of overlapping social groups, which
together define identity. In an intercultural approach, it is a central objective of
language education to promote the favorable development of the learner’s whole
personality and sense of identity in response to the enriching experience of otherness
in language and culture. It must be left to teachers and the learners themselves to

reintegrate t he many parts into a healthily developing whole.

The Framework includes the description of ‘partial’ qualifications,
appropriate when only a more restricted knowledge of a language is required (e.g. for
understanding rather than speaking), or when a limited amount of time is available
for the learning of a third or fourth language and more useful results can perhaps be
attained by aiming at, say, recognition rather than recall skills. Giving formal
recognition to such abilities will help to promote plurilingualism through the learning

of a wider variety of European languages (Council of Europe, 2001)

2.3.2. The aims and objectives of Council of Europe language policy

CEF serves the overall aim of the Council of Europe as defined in
Recommendations R (82) 18 and R (98) 6 of the Committee of Ministers: ‘to achieve
greater unity among its members’ and to pursue t his aim ‘by the adoption of
common action in the cultural field’. The work of the Council for Cultural Co-
operation of the Council of Europe with regard to modern languages, organised since

its foundation in a series of medium-term projects, has derived its coherence and
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continuity from adherence to three basic principles set down in the preamble to

Recommendation R (82) 18 of the Committee of Ministers of the Council of Europe:

+ that the rich heritage of diverse languages and cultures in Europe is a valuable
common resource to be protected and developed, and that a major educational effort
is needed to convert that diversity from a barrier to communication into a source of

mutual enrichment and understanding;

« that it is only through a better knowledge of European modern languages that it will
be possible to facilitate communication and interaction among Europeans of different
mother tongues in order to promote European mobility, mutual understanding and

co-operation, and overcome prejudice and discrimination;

+ that member states, when adopting or developing national policies in the field of
modern language learning and teaching, may achieve greater convergence at the
European level by means of appropriate arrangements for ongoing co-operation and

co-ordination of policies (Council of Europe, 2001).

2.3.3. European Year of Intercultural Dialogue

According to European Commission Europe is becoming more culturally
diverse. The enlargement of the European Union, deregulation of employment laws
and globalisation have increased the multicultural character of many countries,
adding to the number of languages, religions, ethnic and cultural backgrounds found
on the continent. As a result, intercultural dialogue has an increasingly important role

to play in fostering European identity and citizenship.

The European Year of Intercultural Dialogue (EYID) 2008 recognises that
Europe’s great cultural diversity represents a unique advantage. It will encourage all
those living in Europe to explore the benefits of our rich cultural heritage and

opportunities to learn from different cultural traditions.

The Year will feature a small number of flagship projects on a European

level, as well as EU support for a national project in each Member State, and a
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Partner programme aimed at mobilising civil society. The active involvement of civil
society will be essential in highlighting good practices and identifying needs in
intercultural dialogue. Well-known ambassadors have also been appointed to raise
awareness of the importance and benefits of intercultural dialogue. The European
Year of Intercultural Dialogue (2008) was established by Decision N° 1983/2006/EC

of the European Parliament and of the Council.

In the education sector, intercultural dialogue aims to equip individuals with
the knowledge and skills - so-called intercultural competences - to participate in
increasingly diverse societies. Knowledge of democratic values, citizenship and civil
rights are essential elements of dialogue in this sector. Knowledge about other
cultures, as well as languages, can also contribute to mutual respect and
understanding. It is also important to develop peoples capacity to be able to stand
back from their own specific cultural and social background in order to listen

actively to what people from other backgrounds can bring to them.

These aspects are key in lifelong learning, both in formal and informal
education, not only for personal development, citizenship but also, increasingly, for

employability (URL 3)

24. Teaching with an Awareness of the Cultural
Construction of Language — Five Views of Culture

In the communicative era, language teachers tend to focus on culture
according to a combination of five views: the communicative view, the classical
curriculum view, the instrumental or culture-free-language view, the
deconstructionist view, and the competence view. The first three views treat cultural
content as marginal or even irrelevant to successful language learning. The last two
views treat language and culture as being acquired in dynamic interaction, with one
being essential to the full understanding of the other. They assume that language and
culture actually shape and interpret each other in accordance with Whorf’s (1956)
relativistic studies of language and meaning. This assumption was once questionable

but Whorf’s conclusion is now supported by the cognitivist interest in how the
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conceptual structures that underlie abstract and, hence, grammatical meaning may be

culturally constructed (Byram & Grundy, 2003).

2.4.1. The Communicative View

The communicative view is derived from the communicative approach with
its stress on giving the student language that can be put to quick use in a specific
context. This approach detracts from any belief that a language may be inherently
valuable. Culture, when introduced, is a source of carrier content for the language
points from which it is held to be separate. For example, if a teacher introduced a
video on recent race riots in the UK, the instrumental nature of much communicative
teaching would insist that the video’s primary purpose would not be acquaint
students with the tensions that prevail in Britain’s multi-culture. The video’s purpose
would be to enhance discussion skills, or more specifically, to acquaint students with

a discourse peculiar to the situation that is being shown (Byram & Grundy, 2003).

2.4.2. The Classical Curriculum View

The classical curriculum view is the interest of language is secondary to how
they function as access routes to the alien and, in some sense, enlightening modes of
thought which their host communities are held to have endangered. Accordingly, the
culture to which the language gives access can also enhance the intellectual value of
the language. This provided a rationale for the learning of Ancient Languages, whose
construction was held to inculcate their students with principles of logical thought,
perhaps because their grammar was somehow associated with the rationalist

philosophical tradition to which they gave birth (Byram & Grundy, 2003).

2.4.3. The Instrumental or Culture-Free-Language View

This view could proceed from a common concern in respect of the hidden
political and cultural agenda of a language. Phillipson’s (1992) thesis argues that a
dominant language such as English is owned by the socioeconomic centre of global
power that comprises the BANA (British, Australasian, and North American)

countries. The language emanates out from this centre towards the periphery as a
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mechanism of cultural and epistemological impoverishment for those located there.
Implicit in this argument is the view that a language will become a mechanism of
cultural transmission, promoting the values of its host-culture against those of
regions to which it is exported. Thus, the widespread adoption of English-medium
education in the Gulf could be perceived as making those countries into perpetual
consumers not just of the language of the BANA states but of the knowledge and
value systems implicit in it. The obvious counter would be to declare linguistic
independence by developing Arabic as a medium for modern scientific education.
However, although it is difficult to imagine that the language advisers of the Gulf
might share the post-Marxist core of Phillipson’s thesis, they do possess a strong
awareness of the dangers of cultural contamination implicit in the learning of a
dominant international language. They have responded in two quite different ways,
according to the age and objectives of the learners. The first response is to
contextualize the target language in the students’ own region and culture. The
implicit argument is that a culture does not exist in the core of language but is its
moveable background and can be changed like the scenery of a play. The second
response is to perceive scientific, financial or technological knowledge as value-free.
Language should therefore be learnt in order to afford access to communities that

share knowledge or socioeconomic function.

2.4.4. The Deconstructionist View

The deconstructionist view embraces many quite different strands of thought.
It might draw first upon on the critical literacy perspectives and critical discourse
analysis where the cultural construction of text means that the language students may
be manipulated by the text’s implicit messages. Language learning should entail an
understanding of such meanings. A view of language as a social construction might
carry teachers back towards the SFL (Systemic Functional Linguistic) analysis of
language by which it was partly spawned. The Hallidayan concept of language as a
social semiotic perceives a language’s structure as reflecting the communicative
needs of a given social context. A language which is fashioned around the

representation of meanings in society has been interpreted by scholars such as
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Fairclough (1989) as a language of socially constructed meanings. This interpretation
moves language from its more neutral representation of a social context towards the

perpetuation of the social order and the value systems implicit its forms of use.

What these approaches might mean can be exemplified in classroom by
referring briefly to a feature of language that the SFL tradition has identified as
grammatical metaphor. A grammatical metaphor is ‘the expression of a meaning
through a lexico-grammatical form which originally evolved to express a different
kind of meaning’ (Thompson, 1996). Central to the scientific use of grammatical
metaphor is the nominalization common in the expression of cause and effect
relationships, as in the phrase such as ‘glass crack growth’ (Halliday, 1993:79).
According to Halliday (1993), the metaphor occurs because this phrase refers to a
process ‘growing’ which should congruently or naturally be expressed as a verb but
which is here represented by a noun phrase. Grammatical metaphor complicates the
task of interpreting English scientific discourse because it is not congruent with the
natural expression of things as nouns and actions as verbs by which language is
characterized. Although it complicated the interpretation of language, grammatical
metaphor is thought central to the expression of science because it allows a writer to
set up a cause and effect relationship between processes rather than between the
objects through which those processes are mediated. Deconstructing the use of such
nominalizations might provide students both with an enhanced critical understanding
of certain types of text and of the mechanisms through which they can themselves

participate in the construction of a prestigious form of discourse.

2.4.5. The Competence View

This view contends that the knowledge of language’s culture is thought
essential to a full understanding of a language’s nuances of meaning. Knowledge of a
culture presupposes a competence which is essential to the grasp of language’s true
meaning. Thus, learning a language should be completed by a sustained and
ethnographically structured encounter with the languages culture. An ethnographic
approach to culture is different from the critical discourse approaches. There is no

sense of a culture as a reified, exotic object that propogates itself by infusing
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language with a conspiracy of implicit meanings. A sense of culture evolves out of a
sense of difference between ethnographers and the practices that they document. This
can be examined through the area of literacy. Accordingly, literacy cannot be
perceived as a singular cultural product encapsulating a single core value system. It
is a series of social practices that surround the use and creation of written language.
Arguably, this view is extensible to language itself, since literacy is at root a use of
language. Therefore, it can be discovered that the relationship between language and
culture in different language-based practices of different groups in different societies.
Yet, a language, by the fact of its being intelligible to its users, constructs itself as a
singular entity whose code will be unlocked by the acquisition of a singular core
competence. Linguistic practices are, in their diversity, antithetical to the concept of
monolithic culture. However, because a language has a singular nature, it is likely,
over time, to become the single collecting ground for the products of the diverse
cultural practices, one should number how a language’s community of users will

conceptualize their reality (Byram & Grundy, 2003).

Therefore, although the deconstructionist and the competence view both start
from very different positions, each reaches the same broad assertion that language is

to some extent a cultural construction.

2.5. Cultural Content in TEFL

Changes in linguistic and learning theory suggest that culture can be used as
an important element in language classrooms, but many students say that they do not
want to learn about the culture of the target language. This might be because of the
fear of assimilation into what they perceived as something strange to them. Also,
misrepresenting cultures by reinforcing popular stereotypes and constructing these
cultures as monolithic, static 'Others', rather than as dynamic, fluid entities might
result in failure in making cultural content an effective element in language learning

and teaching.

Cultural content can be evaluated on the macro level of educational policy-

making. It provides a taster of the scholarly debate on some of the basic points at that
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level. In doing so, the issue of the hidden curriculum, the ideological concerns
regarding the choice of content, and the need to surface them can also be
highlightened. Policy decisions about what cultural content to teach and how to
approach it are, typically, the result of conscious deliberations. These are largely
based on pedagogical motives and principles (e.g. focusing on the learner and their
needs) but, importantly, they also relate to top-down national ideals, political
assumptions, and power-driven relationships. These, in their turn, link with a
multiplicity of factors and phenomena in the wider social and political arena.
Although they play a significant role in determining cultural content, ideological
considerations are not always readily recognizable. They often remain implicit and

constitute the hidden curriculum of TEFL in the school system ( Davcheva, 2008).

There is a rich TEFL literature dealing with the selection of cultural content.
In their argumentation for one approach to cultural content or other, scholars and
practitioners seek first to identify, and then appraise the value and appropriateness of
the assumptions underpinning the process of choice. The following list of

considerations can be extracted:

1. the economic, demographic, and cultural characteristics of the societies involved;
2. the histories, political climate and relationships between societies;

3. the goals set by the authorities for the teaching of English in the school system;
4. the linguistic and cultural domination of the foreign society;

5. moral and religious principles;

6. commercial interests; and

7. the preferences of textbook authors ( Davcheva, 2008:27).
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2.5.1. Curricular Approaches to Cultural Content

Different periods and different influences have brought about varying
approaches to the selection and presentation of cultural content at the more advanced
levels of the study of language and culture. These approaches can be divided at the
top-level into ones which are more topics-focused and ones which are more skills-

focused (Fig. 1a)

[ CULTURAL CONTENT ]

. A) (B)
Topics-based approaches Skills-based approaches

Fig. 1: Approaches to cultural content

Both types of approach can be further subdivided with Category [A]
containing Traditional topics-based and Modernised topics-based (Fig. 1b) and

Category [B] Micro skills-based and Macro skills-based (Fig. 1c)
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(A) Topics-based Approaches

1
T
Traditional

Life and Instittions type courses

l

- information providing;
- emphasis on factual, cultural
background knowledge;
- focus on geography, history, statistics,
sociology, literature, etc of target society

\ /

|
o\
Skills-based approaches

British (Cultural) Studies

!

- enabling understanding;
- emphasis on interactivity, relativising,
reflectiveness;
- exploring the relationship between
language and societal contexts
- focus on popular, everyday cultures of
contemporary target socirty

- /

Fig. 2: Topics-based approaches to cultural content



(B) Skills-based approaches
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Micro-skilss based

e.g. cognitive skills of ethnography,
critical reading, comparison and
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Fig. 3: Skills-based approaches to cultural content

This categorization of approaches raises several other salient points about

cultural content, namely: a) the extent to which teaching addresses the provision of

specified cultural information on the one hand, and enables cultural understanding on

the other; b) the significance of linking language and culture; and c) developing

content which serves as a basis for active and transformative instruction (Davcheva,

2008).

2.5.1.1. Traditional Topics-Based Culture Teaching (A1 — A2)

The curriculum for a British Society and Culture course is a good example for

Traditional topics-based culture teaching model. It was designed at the time when

British Cultural Studies stimulated innovative developments at the higher levels of

language study. In this sense, it represents a traditional approach (i.e. Al) already

bearing traces of a modernization (i.e. A2).
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British society and culture (course outline)

1. British Cultural Studies: the interpretation of culture as a way of life and the
meaning of ‘high’ and ‘low’. Culture and power, the outlining of national identity,
the sociology of culture.

2. Britain’s economic legacy: Victorian England and the economic, social and
political effects of the Industrial Revolution.

3. The British Empire: colonisation.

4. The British constitution: the compromise between tradition and modernity.
Parliament’s language of power and service.

5. Classes and their relations: the concept of class and the study of culture. The
relationships between classes according to Thompson, Nairn, Anderson. Classes and
the Empire. Decline of the Victorian class system. Class in contemporary British
society.

6. The welfare state: Capitalism and the Protestant Ethic. State provision in the 19th
and the 20th century. The Beveridge Report. Principles and scope of the WS (social
security, the NHS, housing, employment). Recent changes.

7. Education and its issues: the formulation of social inequality. The battle between
Labour and the Conservatives. The ‘hidden curriculum’ and its varieties. Cultural
functions.

8. Mass media and cultural studies: Newspapers in Britain, quality and populars.
Audiences and the construction of a particular view of the world.

9. Television and the TV message: functions of TV. Ideology and consensus in the
versions of reality.

10. British national identity: Britishness and Englishness, the role of Englishness in
the making of national identity. The aristocratic code and the English dream.

11. Britishness and the Scots, Welsh and Irish: dominant and marginal cultures ,
resistance and accommodation.

12. Youth culture: the sociology of youth in the 1950s-1960s. Differences around
the 1990s-2000s.
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13. Gender cultures: the impact of the history of the women’s lib movement and the
development of Feminism. The relations between men and women in a political,
psychological, ethnic and racial perspective.

(Davcheva, 2008:34).

The course topics are in tune with the information and knowledge-oriented
stance of the course purpose. They arise from a macro description of British society
and their content is encyclopaedic. Culture is understood in large culture terms and

refers to a prescribed national entity (Davcheva, 2008).

2.5.1.2. A Modernized Topics Approach (A2)

A modernized topics approach can be illustrated by a case study provided by
Laurence Raw of the British Council in Ankara. As an academic phenomenon, the
course had arisen counter to the British Life and Institutions tradition. It claimed, at
the time, to be a radical departure from the information-oriented approach. How the
ideological motivation of the course is expressed and what the pedagogical

convictions of its initiators can be seen through the following quotation:

British Cultural Studies in Turkey
The fundamental principles of the course can be summarised as follows:

e we believe that ‘Cultural Studies’ needs to be introduced in Turkey to demonstrate how (and
why) the study of literature, language and culture are inseparable;

e students should not be exposed to an evaluative notion of ‘culture’ (which has hitherto been
the case in Turkey), where they are led to believe that to learn about British Culture is to be
the possessor of superior values. They should be encouraged to compare their own culture
with that of Britain: ‘culture’ in this sense, involves ways of thinking and believing, shared
(and differing) knowledges of the world;

e the teaching of the course should concentrate on contemporary Britain and contemporary
Turkey, giving students the chance to place their own experience at the centre of their work;

and
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. the content of the course should be as varied as possible: we aim to show the diversity of

contemporary British culture by examining key texts written, spoken, musical and visual.

(Davcheva, 2008:35).

2.5.1.3. A Micro-skills-based Approach (B1)

Positioned in the TEFL paradigm which is influenced by Cultural Studies
ideas, the Syllabus gives little weight to themes and topics as organizers of factual
information. Its leading principle is the development of complex sets of cognitively-
oriented skills which shape and determine the approach to cultural content. The
following extract sets out the authors’ rationale for implementing the skills-oriented

approach in the design of the Syllabus (British Council, 1998).

We decided to produce a syllabus which is skills-led rather than topic-based for three reasons:

e askills-led Syllabus reflects the nature of cultural learning and its aims. It does not merely
give information about the target culture; it aims at teaching and providing students with the
ability to analyse, understand and appreciate cultural diversity;

e a skills-led Syllabus is versatile as it allows the same topics and materials to be used at
various levels and in various ways. It thus creates a feeling of freedom and experiment for
the teacher and gives students a sense of the process of growth of both cultural and

language awareness;

a skills-led approach gives teachers the flexibility to identify material that motivates, stimulates and

interests our students and to create activities accordingly (1998:13).

The major themes have arisen from the discussion of cultural content in the
TEFL paradigm so far are the centrality of home/target society concern and the need
to achieve an appropriate balance between providing information and enabling
learners to develop their cultural awareness and understanding. Starting from the
point of developing cultural awareness and understanding, the discussion of cultural
content and awareness raising must also be analyzed in context of Turkish foreign

language education.
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2.6. Culture in Turkish Foreign Language Education

According to the Foreign Language Teaching and Education Regulation of
Turkish Ministry of Education, published in official Journal in 1985, the aim of
foreign language teaching at all levels of schools and private institutions is stated as

follows;

a person learning a foreign language must:

- understand what is spoken,

- read and comprehend,

- convey their feelings and thoughts both in written and spoken language

(Offical Journal, 1985).

It can be said that there is no reference to culture and intercultural notion of
language teaching throughout the regulation. This situation can also be observed in
English language teaching textbooks in Turkey. In the study carried out by Tiirkan
and Celik (2001), it has been stressed that EFL textbooks for public schools in
Turkey are centrally selected by the Turkish Ministry of National Education, and are
forced upon language teachers who do not have a say on what to use in their own
classrooms. What's more, though these teachers have the autonomy and
responsibility to alter their textbooks and/or develop materials that contain a
manifestation of L2 culture, they often fail to do so, due to the reasons such as, but
not limited to, overloaded curricula, fear of not knowing about the target language
culture themselves and their lack of training to teach culture, and their students’

likely negative reactions toward the new cultural norms (Tiirkan & Celik, 2007).

However it may seem like that culture does not take its place in Turkish
Foreign language education; actually some new attempts started to be implemented

in Turkey. These attempts include European Commission’s European Language
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Portfolio. As part of the Common European Framework for Language Learning and
in order to make lifelong language learning more meaningful, the Council of Europe
has proposed that learners should be able to build up a personal languages portfolio.
It was launched on a pan-European level during the European Year of Languages
2001 as a tool to support the development of plurilingualism and pluriculturalism.
Ozcan Demirel highlights the importance of European Language Portfolio in his
book. He asserts that the aim of the project of European Language Portfolio is to
enable each European citizen a Language Passport. Besides, the main goal of having
this passport is to raise multilingual citizens and to encourage them to learn
languages. In other words, each European citizen should learn their first foreign
language in primary school, the second in secondary school and the third foreign
language at university level in the framework of multilingualism and
multiculturalism. He asserts that Turkey started preliminary works in 2005 in order
to implement European Language Portfolio. Turkish Government is planning to start
its pilot implementation in private and state schools whose language of instruction is
one of the most spoken foreign languages (Demirel, 2004). This strategic planning of
Turkish government shows that language education in Turkey will sooner take
multilingualism and multiculturalism into consideration and design new curriculum

for foreign language education accordingly.

Additionally, the study carried out by Ogeyik (2009) on the evaluation of the
restructured curriculum of English Language Teaching departments in the faculties
of education which is one of the major reforms of institutionalization in Turkey
includes information on the cultural competency of the students. The study aims to
reveal the student teachers’ perspectives on this restructured curriculum and provide
data on this topic. A questionnaire developed by the researcher was administered on
53 students attending English Language Teaching Department and the findings are
listed under different headings. Under one of the headings cultural competency of the
students are questioned and more than half of the students stated that the courses in
the department are not designed for developing cultural competency. As a result of

this study, Ogeyik points out that the problem in this study concerning cultural
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competency is that the courses offered in the curriculum do not focus on cultural

competency.

The review of literature on the issue of cultural content indicates that cultural
education at our schools at all levels is insufficient. That is why the study on
integrating cultural content into English Language Teaching curriculum was carried

out.
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CHAPTER 3

THE RESEARCH

3.1. Research Method

It is not easy to define the term research as it covers a broad field. Different
definitions are given by various authors. For example: Seliger and Shohamy (1989)
define research as a planned and systematic process. Careful description and
identification of the phenomena lead the researcher to the fact. Sometimes in order to
describe and identify the phenomena, control and manipulation come into existence.
Markman and Waddell (1965:vi) regard research as a disciplined process of
investigating facts to discover the truth about the subject. Brown (1995:1) divides
research into two (1) primary research and (2) secondary research. First hand
information from primary research. For example: information about a group of
students learning a foreign language. On the other hand, secondary sources of

information like books form secondary research.

One of the most popular research models for Second Language Learning field
is Experimental Research. Experimental research is a collection of research designs
which use manipulation and controlled testing to understand causal processes.
Generally one or more variables are manipulated to determine their effect on a
dependent variable. The word experimental research has a range of definitions. In the
strict sense, experimental research is what we call a true experiment. This is an
experiment where the researcher manipulates one variable, and randomizes the rest
of the variables. Experiments are done to be able to predict phenomena. Typically, an
experiment is constructed to find some kind of causation. Experimental research is
important to society - many experiments have made the world a better place. The

research design is chosen based on a range of factors. Typical valued factors are
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time, money, ethics and measurement problems. The design of the experiment is

critical for the validity of the results (URL 4).

In this study, experimental research method, aiming to maintain control over
all factors that may affect the result of an experiment in order to determine or predict

what may occur, was applied.

The study was a quantitative research type. Therefore, the data gathered from
pretest and posttest results were statistically analyzed. Additionally, classroom

observations carried out to be able to compare the findings of experimental research.

3.2. Research Model and Research Questions

In this study the pretest-posttest model is applied. The students were given a
multiple choice pretest and receive treatment of language teaching integrated with
cultural content. Then, the students were given the same test as a posttest in order to

answer the following research questions:

1. What is the difference between the students’ performance in answering
reading comprehension questions based on culture oriented text and reading

comprehension questions based ordinary reading text?

2. Is there a significant development of language skills of the learners taught

English by using cultural content?

3.3. Population and Sampling

The population of this research included twenty-five prep year students of
Trakya University English Language Teaching Department at Trakya University.

The mean age of subjects is 18. These are students who were successful at OSS
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foreign language exam, so they are on the threshold of advanced level. Prepatory
class students were chosen as they were capable of dealing with cultural content due

to their language proficiency.

3.4. Data Collection Procedures

In order to answer the research question the students were given a pretest
before the study, without any implementation. At the end of the implementation, the
students were given the same test as a post-test in order to determine the difference
between the pretest and post-test results; so the language development of the students
assessed. In addition to these, classroom observation carried out throughout the

implementation process.

3.4.1. Materials

The instrument used for data collection was developed by the researcher in
order to assess the effect of cultural content on the development of language skills of
English language learners.

The instrument was a reading test including mainly two parts which will be
referred as sub-scales. It covered 22 items in total.

Part A composed of 10 multiple choice questions based on the text “I have a
dream” by Martin Luther King. The questions aimed to assess learners’ ability to
understand implied meanings in the text driven by cultural norms.

Part B composed of 12 questions based on the text titled “The supersonic jet’s
future in doubt”. There are 4 vocabulary questions and 8 multiple choice reading
comprehension questions in Part B. The multiple choice questions aimed to assess
students’ ability to comprehend mechanical reading text without any cultural notion

in itself. Each part was evaluated out of 50 points. The test was 100 points in total.
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3.4.2. Research Procedure

This study was implemented for 10 weeks in the second semester of 2007-
2008 Academic year and the course design below was implemented as
extracurricular activity for the students. Moreover, the syllabus design is mainly
based on different types of reading texts each consisting of a cultural motive in itself.
Other activities which refer to general language skills of the students such as

speaking, writing, listening were designed on the base of these reading texts.

Table 1 displays the research procedure of the study.

Date Subject

22.02.2008 Pretest

29.02.2008 Magazine article “Crossing Culinary Cultures”
07.03.2008 Simile, Denotation and Connotation
14.03.2008 One-line texts

28.03.2008 Epitaphs

04.04.2008 Watching the movie “Leon”

11.04.2008 Reading a script from the movie “Leon”
25.04.2008 Folk Stories, a Nasruddin Story
02.05.2008 A Korean story, After Seventeen Years
09.05.2008 Gaffe — Prince Harry’s gaffe
16.05.2008 Magazine article “We are all teenagers”
23.05.2008 Posttest

Table 1: The Implementation Procedure
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3.4.2.1. Syllabus Design

The course syllabus design implemented throughout the research is explained
weekly. The materials introduced in the courses each week were selected by taking

the cultural items included in them.

WEEK 1:

As an introductory task, the first task was designed for reading an article
titled “Crossing Culinary Cultures” (see Appendix 3) to comprehend and elicit the
cultural items. As supplementary materials, some photos of yuzu, sake, bonito from
Japanese culture were introduced. While reading the text, the cultural items in the
texts were discussed. The students compared both Japanese and Turkish Culinary
Cultures. The aim was to raise awareness about the students’ own culture and other

culture; and to impose different cultures.

WEEK 2:

The second task was designed to make the students comprehend what are
simile, denotation and connotation. The aim was to engage the students in some
literary work in order to make them understand implied meanings in a text. Before
starting with the texts, the students were given some technical information on simile,
denotation and connotation (see Appendix 3). Then with the help of various examples
the students discussed the meanings of the short texts. While discussing on the
meanings of the texts, the students were also asked to find similar sayings with
similar connotations in Turkish. By this way, the students had the chance to analyze

the implied meanings which are driven by cultural norms.
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WEEK 3:

The third task was designed for analyzing one-line text “Experience is the
comb God gives us when we are bald” (see Appendix 3). The students discussed the
meaning of the British saying and tried to identify the cultural motives behind it.
Then, another discussion based on the comparison of Turkish and British culture in
terms of the saying held. The students also were given series of activities such as
expansion, reduction, media transfer, matching, selection/ranking and interpretation
(see Appendix 3). The aim was to raise students’ awareness about foreign culture and

make them try to evaluate different cultures without developing prejudiced opinions.

WEEK 4:

The fourth task was reading an epitaph from a gravestone at Sevenoaks, Kent
(see Appendix 3). After completing different comprehension tasks based on the first
epitaph, the students analyzed the other groups of epitaphs that belong to different
nations, therefore different cultures. By this way the students evaluated different
cultural norms regarding the notion of death and afterwards. At last, the students
compared Turkish culture in terms of death and the other cultures. The aim was to
make the students aware of the others’ view of life and death; that is to make the

students aware of different perceptions of realities in people’s lives.

WEEK §:

As the fifth task the students watched the movie named “Leon”. The activity
was selected so as to make the students to see different characters from different
cultures and analyze their way of life. The movie “Leon” (The Professional) is about
a Professional assassin Léon reluctantly takes care of 12-year-old Mathilda, a
neighbor whose parents are killed, and teaches her his trade. With this plot the movie
is suitable to make evaluations about the personal characters and the cultural motives
behind these characters. Accordingly, the aim was to raise students’ awareness of

other people and their way of life which is outlined by culture.
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WEEK 6:

The sixth task was based on the fifth task which was watching the movie
“Leon”. The students were to read a script (see Appendix 3) from the movie that they
watched the week before. The script taken from the movie reflects some cultural
items in the society where the characters live. The students were guided to find out
cultural items in the script with the help of the questions the teacher asked. The
researcher invited the students to discuss on these cultural items comparing them
with Turkish cultural values. Then, the aim was to make the students analyze the

characters and the plot of the movie by taking the cultural issues into consideration.

WEEK 7:

As the seventh task an example of a folk story “Nasruddin Story” was
implemented (see Appendix 3). The story was introduced by the reseacher with
various comprehension and writing exercises. As Nasruddin’s identity is being
claimed by three countries, Afghanistan, Iran and Turkey and actually throughout the
Middle East, the students had the chance to read a text that reflects a multicultural
understanding. Moreover, his stories reflect the moral values of the society and this
again gave the students the chance to be aware of this multicultural values.
Therefore, the aim of being able to discuss on folk stories and analyzing their cultural

values were fulfilled.

WEEK 8:

The eighth task was reading a Korean Story titled “After Seven Years” by
Kim Yong Ik (see Appendix 3). By reading this story, the aim was to make the
students perceive cultural values in literature, identify the cultural assumptions,
prejudices, and purposes of authors and translators; and to use historical perspective
to determine if the values and lifestyle depicted apply to their own contemporary
society. Before starting the reading phase of the lesson the researcher introduced

many preliminary activities in order to raise the students’ awareness about cultural
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values. Engaging in group activities, the students listed the cultural aspects that they
were going to identify in the story. Again with the help of small groups the students
accomplished to list the cultural aspects in the story, which were written on the

blackboard by the reseacrher.

WEEK 9:

The ninth task was based on an article taken from The Guardian Weekly titled
“Prince Harry’s Gaffe” (see Appendix 3). Before starting reading the article some
photos of Prince Harry and Charles were used as supplementary material. The
meaning of “Gaffe” was introduced to the students and the students provided cases
that can be stated as gaffes in Turkish Society. A group of cases from other cultures
were given to the students and they decided on whether these cases could be
regarded as gaffes in Turkish Society. After reading the article, another discussion of
gaffes aroused. The aim of the task was to make the students aware of the gaffes

from different cultures and evaluate their own culture regarding gaffes.

WEEK 10:

As the last task an article titled “We are all teenagers” from The Guardian
Weekly introduced (see Appendix 3). After completing vocabulary and
comprehension exercises based on the article, the researcher asked the students form
groups in order to hold a classroom discussion. The researcher divided the classroom
into two groups. Group A had to think of five arguments that support the statement
“Teenage culture is shallow, transient and lacks a sense of history” and group B had
to think of five arguments against the statement. After the presentation the teacher
had a class vote to find out who agrees and who disagrees with the statement. The

aim was to make the students be able to discuss on cultural values of teenagers.

Throughout ten-week of cultural oriented teaching, the students were given
different types of materials such as magazine articles, epitaphs, short stories, movie

and the movie script. The aim of providing the students with various types of
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materials was to engage them with cultural values in different phases of human life.
That is, the students could realize that culture is indispensible part of our lives and
cultural notions in every bit of life can be faced. Culture is reflected in our writings,
daily lives, literature and movies. Therefore, the aim was to introduce students with
plenty of material showing them cultural notions in various ways. While doing these
reading materials contributed a lot and, in the syllabus design procedure, reading
activities were also taken into consideration. Consequently, reading comprehension
activities were also carried out completely. With the help of this implementation
process, developing cultural awareness was mainly proposed at as well as language
development. The detailed teaching programme can be seen in Appendix 2, where

lesson plans were organized weekly.

3.5. Data Analysis

For he statistical analysis of the data gathered from the pretest and posttest,
SPSS (Statistical Package for Social Sciences) 11.0 for Windows was used.
In relation to the research questions, following statistical analysis types were

used:

1. To assess the success and determine the significance between two parts of the
exam, both pretest and posttest exam results were analyzed regarding their

parts by using related group variance analysis.

2. In order to determine whether there is a significant development of language
skills of the learners taught English by using cultural content, pretest and

posttest results were analyzed statistically by using t-test.

These analyses were done with the help of professional statistics expert.
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CHAPTER 4

RESULTS and DISCUSSION

This chapter includes the statistical analysis of the research results and the
interpretation of them. To support the data gathered from the statistical analysis, the

classroom observation results will also be discussed.

4.1. Results

The results of the study are given mainly in two parts; the statistical results

and the results of classroom observation.

4.1.1. Statistical Analyses Results

Data gathered after the implementation of English Language Skills
Development Scale (Pretest and Posttest) (see in Appendix 1), item-total correlation
and item-remainder coefficient were figured out as scale development statistics.

In order to test the discrimination power of the items, upper and lower
quartiles t-test was applied (see in Appendix 5). According to the item analysis done
with these two tests questions 9 and 10 from Part A; and question 2 from Part B
omitted from the scale and the final version of the test that can be seen in Appendix 2
was developed.

According to the new data table based on the last version of the scale
Croanbach and Rulon coefficient was computed (see in Appendix 5, Table 9), and
internal consistency and discrimination power in terms of dimensions were also
figured out. In respect to all these analysis results, the scale proved to be reliable and
valid.

While doing the statistical analysis, Part B in the Pretest aiming to assess

students’ general reading comprehension capability was divided into two. The



50

vocabulary part in Part B is referred as Part 2 and the other multiple choice items are
referred as Part 3 in statistical analysis tables. In other words, in the tables Part 1

refers to Part A and Part 2 and Part 3 refers to Part B in the test.

4.1.1.1. Results of the First Question

In order to assess the difference between the students’ performance while
answering reading comprehension questions based on culture oriented text and
reading comprehension questions based ordinary reading text in scale, related group

variance analysis was applied. The results for Pretest are shown in Table 2.

n Tl s

N= 25
PART 2 25 42 .24 29.01
PART 3 25 44 .96 30.22
PART 1 25 45_.36 29.59
Total 75 44 .19 29.24

dfl df2 F P
Between 2 48 0.16 -
Within 24 48 3.85 P<.01

Table 2: Related Group Variance Analysis Result According to English

Development variable (Pretest)

The student’s performance in solving questions from different dimensions did
not differ. There was no performance difference among three parts [F=0.16, df=2,48,
p>.05]. However, there was a significant difference in terms of students’ level of
knowledge. That is to say, the group was not homogenous [F=3.85, df=24-48,
p<.01].

Related group variance analysis was applied also applied for posttest. The

results for Posttest are shown in Table 3.
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n T s

N= 25
PART 2 25 57.04 31.63
PART 3 25 59.08 26.26
PART 1 25 59.84 29.12
Total 75 58.05 28.72

dfl df2 F P
Between 2 48 0.09 -
Within 24 48 2.23 P< .01

Table 3: Related Group Variance Analysis Result According to English

Development variable (Posttest)

The student’s performance in solving questions from different dimensions did
not differ. There was no significant performance difference among three parts
[F=0.0,9, df=2-48, p>.05]. However, there was a significant difference in terms of
students’ level of knowledge. That is to say, the group was not homogenous [F=2.23,

df=24-48, p<.01].

4.1.1.2. Results of the Second Question

The second question of the study was determined as “Is there a significant
development of language skills of the learners taught English by using cultural
content?”. In order to answer this question the results of pretest and posttest were

analyzed by using simple t-test. The findings were shown in Table 4.




52

Pretest Posttest
U S n U S n df t P
PART 1 45.36 29.59 25 59.08 26.06 25 48 -1.73 -
PART 2 42.24 29.01 25 59.84 29.12 25 48 -2.14 P<.05
PART 3 44,96 30.22 25 57.04 31.63 25 48 -1.38 -
TOTAL 4419 24.03 25 58.65 21.13 25 48 -2.26 P<.05

Table 4: Independent Group T-Test Results for English Skills Development

Part 1 and Part 3 did not show significant difference in English skills
development regarding their sub scales between pretest and posttest. Part 2 regarding
its sub scale indicated significant development. That is the English development
success was higher in the post test [ x =59.84] than pretest [ x =42.24]. However,
this significant difference did not directly relate to the research questions as Part 2
composed of vocabulary questions. Totally English Language skills development is

higher in posttest [ x = 58.65] than the pretest [ x =44.19].

4.1.2. Observation Results

Throughout the implementation process the researcher observed the students
in order to capture their reflections to the material analyzed in the lesson. In other
words, the researcher observed the students reactions to the cultural content studied
in the lessons.

It can easily be said that the students were eager throughout the lessons. They
liked to discuss on the issues reviewed in the reading texts. Moreover, they were
successful in finding cultural motives in the text and liked to analyze them. Most of
the times the students wanted to learn more on the cultural realities depicted in
reading texts. They were willing to participate in group writing activities and
classroom discussions. It can be said that the students were interested in cultural
content of reading texts. However, the students sometimes showed reluctance to

attend the classes as the course was extracurricular activity for them.



53

4.2. Discussion

This thesis study was carried out to determine whether culture teaching
through the text which compared different cultural items was efficient on the
students’ language development. In the light of the statistical analysis results and the

observation results the research questions will be discussed in this part.

Before the implementation procedure, the students were given a pretest
composed of two parts in order to compare their ability to answer culture based
reading comprehension questions, which required cultural background and reading
comprehension questions of an ordinary text. As displayed in Table 2 there was no
significant difference in the students’ performance while answering questions that
required cultural background knowledge and the ones that did not require any
cultural background knowledge. In other words, the students were successful while
dealing with both types of questions. This shows that the students were in general
sense capable of answering both questions that included cultural notions and the
questions that did not include any cultural notion. This may be resulting from the
students’ level of English competency. As it is indicated in chapter one (1.4.), the
subjects were at upper-intermediate level and each of them were successful at
University Entrance Exam. That is, the students equipped with the necessary reading

question solving techniques in order to answer such kinds of questions.

In order to see the effect of integrating cultural content in English lessons the
implementation procedure was applied. The aim was to engage the students in
cultural oriented materials so as to make the students to comprehend these kinds of
materials better and to prompt their cultural awareness. That is to say, the students’
level of performance on answering questions requiring cultural understanding would
get higher with the help of new syllabus displayed in Table 1. The need for cultural
awareness mainly arises from the need for cultural literacy in ELT as explained by
Bada (2000). He asserts that the need for cultural literacy arises mainly from the fact
that most language learners not exposed to cultural elements of the society, seem to

encounter significant hardship in communicating meaning to native speakers. As
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foreign language teaching plays a major role in preparing the younger generation for
a whole range of cross-cultural contacts and successful participants of an
intercultural interaction require Intercultural Communicative Competence. This
comprises a number of competences described in detail by various authors, and in
documents responsible for shaping European foreign language policy, including 7he
Common European Framework for Language Learning, Teaching and Assessment
(1996). Council of Europe defined its overall aim as to achieve greater unity among
its members and perceive this aim by the adoption of common action in the cultural
field (Council of Europe, 2001). One of the basic principles of achieving this goal is
that the rich heritage of diverse languages and cultures in Europe is a valuable
common resource to be protected and developed, and that a major educational effort
is needed to convert that diversity from a barrier to communication into a source of
mutual enrichment and understanding. As a result, intercultural dialogue has an
increasingly important role to play in fostering European identity and citizenship
(Council of Europe, 2001). European Commission fostered this idea by announcing
the year 2008 as “European Year of Intercultural Dialogue”. European Year of
Intercultural Dialogue emphasizes intercultural dialogue in the education sector by
referring it as “intercultural competence” to participate in increasingly diverse
societies. According to European Commission knowledge of democratic values,
citizenship and civil rights are essential elements of dialogue in this sector.
Knowledge about other cultures, as well as languages, can also contribute to mutual
respect and understanding. It is also important to develop peoples capacity to be able
to stand back from their own specific cultural and social background in order to
listen actively to what people from other backgrounds can bring to them (URL 3). In
the light of these recent developments integrating culture in language teaching seems
inevitable. That is why, cultural teaching implemented in the research procedure in

order to find out its effectiveness.

After the successful implementation procedure, the students were given the
posttest in order to see the effect of cultural teaching. The posttest was the same
with the pretest to see the development clearly. Posttest were also analyzed in terms

its parts as it was done for pretest in order to see the performance difference
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between the parts. As the results shown in Table 3, there was no significant
difference between the performances of the students answering the questions in
both parts. This also shows that the students’ level of success did not change
regarding the parts of the exam. When it comes to the second research question
whether there is a significant development of language skills of the learners taught
English by using cultural content or not; the results of the t-test should be
discussed. As displayed in Table 4, there is no significant difference in English
skills development regarding their sub scales between pretest and posttest. That is,
the students’ performance in pretest and posttest regarding answering questions that
require cultural background knowledge did not show significant difference. This
result indicates that the students’ levels of performances in answering questions
requiring cultural understanding were not affected by introducing culture oriented
text. In other words, integrating cultural content while teaching English to the ELT
students did not have an effect on the development of language skills of the
learners. This may be resulting from the students’ general proficiency while
answering reading comprehension questions. Regardless of its content, the students
were successful in answering multiple choice reading comprehension questions.
While implementing the designed the 10-week-syllabus, classroom
observations were recorded. The observation results indicate that the students were
eager to take part in classroom discussions on cultural items in the tasks. The
students were motivated to read the texts presented in the classroom. They were
willing to carry out the activities based on these texts. This shows that the materials
used in classroom including cultural content encouraged the students to take part in
classroom activities and to use the language. This also shows that this
implementation procedure helped to raise the students’ cultural competence. In
other words, the culture based syllabus contributed to the students’ intercultural
competence. As Byram and Grundy (2003) assert knowledge of language’s culture
is thought to be essential to a full understanding of a language’s nuances of
meaning. By this way the students equipped with the necessary skills to understand
the materials fully. This intercultural competence is essential for grasping of

language’s true meaning. Therefore, learning a language should be completed by a
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sustained and ethnographically structured encounter with the languages culture. As
a result this implementation completed the student’s language learning process.

In the study carried out by Ogeyik (2009), the students of ELT department at
Trakya University stated that the courses in the department are not designed for
developing cultural competency. This shows that the students can perceive the need
for integrating cultural content to ELT materials covered in the classes. Therefore
classroom observations prove that cultural content motivates the students to learn
the language and this result in raise their cultural competency. But the results of t-
test proved that there was a significant development in Part 2. The students were
found out to be more successful in the posttest [ x =59.84] than the pretest
[ x =42.24]. Since Part 2 included vocabulary knowledge, the level of the students’
vocabulary knowledge got increased. Although the results in the parts of both
pretest and posttest showed no significant difference, in total the students’ English
Language scores were found out to be higher in the posttest [ x =58.65] when
compared with the pretest [ x =44.19]. This may indicate that the tests were strong
in terms of assessing the students’ general English Language development;
however the tests were weak in differencing the students’ capability in answering
questions requiring cultural knowledge and questions that did not require any

cultural knowledge.



57

CHAPTERS

CONCLUSION and SUGGESTIONS

This chapter includes the conclusion based on the findings and interpretations

of the study and some suggestions for further research studies will be proposed.

5.1. Summary of the Study

The study was designed to find out an answer to the main research question
“Does using cultural content to teach English to the ELT students has an effect on the
development of language skills of the learners?”. Firstly the literature regarding
culture in terms of second language education was reviewed. In this review the
relationship between language and culture is discussed in the scope of language
teaching. In order to grasp the place of culture in language education, the history of
language teaching and the history of culture in language teaching were analyzed.
While doing this analysis, the leading countries in education area were discussed
with respect to their foreign language policies which are affected by contemporary
foreign language education philosophies. Consequently, the place of culture in
German and Scandinavian foreign language teaching is presented. This indicated that
intercultural debate in language teaching expanded in scope and volume during the
1980s. However, the initial efforts were made during the second half of the 1980s
with the European language agencies cooperating and language departments of
universities collaborating. Then, the current situation regarding cultural issues was
reviewed with the help of CEF. The Common European Framework was discussed as
it gives the primary focus on cultural studies regarding language teaching. The aim
of CEF and cultural teaching and the rationale behind this aim was discussed. This
review put forward the importance of culture for today’s field of education in the
political arena. By reviewing the scholars’ approaches to cultural content and cultural
teaching, the methodological aspect of culture was analyzed. The cultural

construction of language was presented by including five views of culture which are
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the communicative view, the classical curriculum view, the instrumental or culture-
free-view, the deconstructionist view, and the competence view. Curricular
approaches to cultural content were also analyzed for presenting data on a theoretical
basis. The current reality and regulations in Turkey in terms of the place of culture in
Turkish Foreign Language Teaching was also discussed with the help of the related

studies carried out in Turkey.

In chapter 3, detailed information about the research was given. The research
was carried out with twenty-five prep year students attending English Language
Teaching Department at Trakya University. It was an experimental research and
pretest and posttest methods accompanied by classroom observation were applied.
The statistical analysis was done according to the pretest and posttest results in order
to answer two research questions which were thought to be related to the main

research question mentioned above.

1. What is the difference between the students’ performance in answering reading
comprehension questions based on culture oriented text and reading

comprehension questions based ordinary reading text?

2. Is there a significant development of language skills of the learners taught

English by using cultural content?

In order to answer the questions above the pretest was designed in two parts.
Part A composed of 10 multiple choice questions based on a reading test aiming to
assess learners’ ability to understand the implied meaning in the text driven by
cultural norms. Part B composed of 4 vocabulary questions and 8 multiple choice
questions in order to assess the students’ ability to comprehend mechanical reading
text without any cultural notion in itself. After the implementation of the pretest, a
ten-week syllabus, displayed in Table 1, was implemented by the researcher. The
syllabus was implemented as extracurricular activity for the students and was mainly
based on different types of reading texts each consisting of a cultural motive in itself.

That is, the materials introduced in the course hours each week were selected by
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taking the cultural items included in them. While carrying out the courses, classroom
observation was also recorded by the researcher in order to find out the students’
reactions to the syllabus. Upon completing the implementation of the course
syllabus, the post test which was the same as the pretest was given. In order to assess
the results of the tests and answer the research questions statistical analyses were

computed.

According to the results of related group variance analysis done in order to
assess the success and determine the significance between two parts of the test, it was
found out that there was no significant difference between the students’ performance
in answering reading comprehension questions based on culture oriented text and
reading comprehension questions based ordinary reading text. The t-test analysis
done so as to determine whether there was a significant development of language
skills of the learners taught English by using cultural content indicates that there was
no significant development of language skills of the learners. In other words, the
students’ performance did not differ after the implementation process. This may have
resulted from the students’ level of proficiency in English. Nevertheless, classroom
observation results indicated that this implementation procedure helped the students
raise their cultural competency which is regarded as the indispensible part of
language learning. They were eager during the courses. Moreover, they found the
cultural items interesting. They all were involved in the activities. Different cultural
points took the learners’ attention to extracurricular activities. Although their
language levels did not change in a noteworthy way, their attitudes towards the texts

were recorded to be positive during the classroom observations.

5.2. Suggestions

With respect to the findings of the study mentioned so far, following
suggestions can be offered to the academicians, researchers, program designers and

teachers dealing with teaching foreign language.
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The study should be repeated with different group of students with lower
level of proficiency in English. As the level of the students were high, it was
difficult to assess the difference between the two types of reading texts. The
students were proficient enough to answer both parts of the exam. With lower
level students it would be easier to observe significant difference in students’
performance after an implementation procedure. Additionally, the
implementation should not be carried out as an extracurricular activity for the
students in order to meet the requirements of the students. This may help the
students to take the courses seriously and this may affect the performance of

the students.

This study was a small scale empirical study which was carried out within 10
weeks. Therefore further study is needed in order to see the effect of cultural

content on the development of English Language skills.

Pretest should be designed with various kinds of questions in order to assess
students’ performance more correctly. The scale was composed of only
multiple choice items; however open ended questions that refer to evaluation
level should also be added. This would help to assess the discrimination
power of the students. Moreover, the posttest had to be repeated in order to
observe the reliable results. That is, the posttest should be implemented at

least one month after the completion of implementation procedure.

Program designers should include cultural content in their ELT materials in
order to raise students’ cultural awareness which would result in development

of cultural competence.

Further comparative studies in order to see the effect of cultural content in

ESL teaching materials are also required.
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5.3. Limitations

In this study only one group of ELT students participated. This study can be

enhanced by including control group of students.

The course was carried out as extracurricular activity. Such kind of research

should be implemented as a curricular activity for the students.

The study was implemented for 10 weeks. The implementation duration
should be longer in order to see the effects cultural content on the

development of language skills of the students.

The pretest and posttest exams should be designed professionally. While
designing tests, the researcher should seek the opinion of a testing expert in

order to have professional and clearer results.
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READING TEXT A
“I HAVE A DREAM® by Martin Luther King

[ arm hapoy ta foin with ¥ou today In what will 90 dawn in histary as e greatast
demonstratian for fresdom in the histary of aur natian,

Five score years ago, a great American, in whose SYMBolic shadow we stand today, signad the
Emancipation Proclamation, This momentous decres came as 3 @reat beacon light of hops te
milliens of Magra slaves whao fad basn Feaced In the fames of ‘withering injustice, [t came as a
joyous dayiraak to ang the long night ar thar Eapiivity,

But ana hundred vears later, the Megra still is not fres, Ona Pundred years later, the life of the
Magre is stll sadly crippled by the Mmanacles of sogregation and the chains of dscrimination,
QOne Aundred years later, me Nagra lives an 3 loriady msland of PCVerty in the midst of a vast
voean of matanal prodperity, One handred ¥EWTE later, the Negro is st languishied in tha
corners af Amarican saciety nd finds hirnself an exils in his awn land, And 50 weve come

they ware sgning a Framissary mote ta which EVEry American was o fall hair, Thig note wag 3
gremisa that #l men, yes, black man 25 wadl 3z whits man, would be puarantesd tha
"unallanable fights of *Lira, Libarty and the purswit of Happiness.” It is oivioys today that
Ameriza has dsfaulted on this ArfSmislary nate, insofar as har citizens of colar are concemad,
Instaad of honorng this sacred sbiigarion, America has diven the Negra people a bad chack, a
ehack which has come Back marked “Insuficient funds,

But wa refuse to befisve that the bank af Justics is bankrupt. Wa refuse to belipya [nat thess
are Insufflciant fiunds in the graat vauies of apadrtuniby of tis natien, Ang 50, w'VE coma fo
cash this check, a chack that will give Us upan dermand the riches of freedom and the Secln by
af pustics,

We have alza coma to this hallowad SPOL B reming America of the flarce urgancy of Now, This
is ne time to engage in the luxyry of caaling off or to taks the tranquiizing drug of
gradualism, Now |5 the tima to make real the Pramisas of democracy. Now is the time ta rse

[t would ba fatal for the natian ba overisak s urgency of g momant. This swaltering
sumemer af tha Negra's legltimate discentent wll nat pass until thare is an invigorating auturmn
of freadam and eguality. Ninst=en Saty-thre |5 not an and, but a Beginning, And thase wha
hope that the Negra naeded ta blow aff steam sng Will noow b congant will have a ruds
awakening If the nation returna g6 business as wsual. And there will be neither rese nor
trangquility In America unkil the Negm s grantzd Nig citizanship rights. The whirlwinds of revali
will continue te shake the Faundations of aur natian until the bright day af justice smergas.

But thera is somathing ™ag [ must $ay bo ry people, who stand an the warm threshold which
l#ads inta the palace of justice: In the process o 9aining gur rightful place, we must nat be
guilty of wrongful deeds, Let us not seek o S2Usfy our thirst for fresdam by drin king fram the
cup af bittemess and hatred, We must fargves NdU our struggle an tha high plana af
dignity and discipline, Wa must nat ailow aur creative pratest to deganerata into physical
winlence, Again and again, wa rrust rise bg the majastic helghts of mestng physical fores with
soul farce.

The marvelaus naw militancy which has enguifed the Negro community must nat lead us ta a
distrust of all white peaple, for many af aur whits Erathers, 45 evidenced by thair pregence
hare today, have come to realize N3t their destiny is tied up with our gastiny, And thay have
fame b2 realizs that thair freedom (3 inaxtricadly Beund to our frasdom,
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Wa cannot walk afona,

And as we walk, we must make tha pledga that wa shall atways march anead,

Wa cannot turm back,

There are thase who ars asking the devotees of o rights, “Whan will you be satisfied? w
can never ba satisfisd as leng as the Negro is the vicim of tha unspeakable horrars of pﬂ::
brutality. We can naver be satisfied as bing as our badies, heavy with the fabgue of travei,
cannat gain iodging in tha motels of the highways and the hotels of the citias,

We cannat be satisfied a5 long as the negra's basic mability is from a smaller ghetts ta a
largar one, We can naver be gatisfled as larg a5 cur childran are stripped of their self-nood
and febbed of thelr dignity by a sign #taling: "For Whites Only,” Wa cannsot ba satisfied as
lang as & Negro In Mississippl cannot vote and 3 MNegro In Mew York befieves he has nathing
for which to voba, No, no, we ars nat sati=fiad, and we will nat be sadsflad until “justica ralls
down [ika waters, and nghteousnass like a mighty straam,”t

[ am nat unmindful that some of you have come hare out af great trials and tribulations.
Fome of you have came fresh from narrow jail cslls, And same of you have come from areas
whera your quest — quast fas Feedom left you bactered by the starms of parsecution and
staggered by the wincs of police brutality, You have besn tha veterans of craative suffering,
Continue ta wark wth the faich that unearmead wffering s redemptive. Go back to Mississi i,
g9 back te Alabama, go back to South Carglina, g9 back to Gaorgla, go back to Louisiana, go
back to the slums and ghettes of cur norhern ctlss, knawing that samanaw this situation can
and will ba changed,

Lat us not wallaw in the valley of despair, 1 say to vau taday, my friends.

And 50 2ven though we face the dificuities of today and tomarrzar, 1still have a dream, [tis &
dream deeply roated in the American droam,

I hawe a dream that one day this nation will riss up and five out the true meaning of its creed:
“Wa hold these truths to be saif-evident, that all men ara ereated aqual.”

[ have a dream that ane day on the rad hills of Geargia, the sans of farmer slaves and the
sons of former slave owners will be abds to s down tagether at the table of bratherhood,

I have a dream that one day even the stats of Mississlppi, a scate sweltaring with the heat of
Injustics, Sweltering with the heat of oppression, will be transformes ntg an ocasis of freedom
and Justics,

I hawe a draarm that my Four litde chikdren will ane day Bva in a natien where they will not be
judged by the coler of their sion but by the content of thair character.

[ have a dream today!

| have 8 dream that one day, down in Alabama, with its vidous racists, with Its governos
hawing his lips dripping with the wards of “interpasition” and *nullification™ - one day fght
thara In Alabama little black Boys and black girs will be abils b3 jain hands with litta whita
berys and white girls as siaters and brothars,

[ have a dream today!
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[ have a draam that one day every valley shall ba axalted, and avery nill and mountain shal
e made low, the rough places will be made plain, and the crooked places will be made
straight; "and the glory of the Lord shad be revealed and all flash shall sae it together,"®
This is our hage, and this is the faith that [ ga back ta the South with,

With this faith, we will be able to hew out of the mauntain of daspair a stane af hope, With
this faith, we will De able to ransfarm the jangling discords of our ratian inte 8 beautiful
symphany af bratheshoad. With this faith, we will be sbie to wark togather, o pray together,
to struggle togethar, to go to jail bagether, to stand wp for freedom togethar, knowing that we
will be fres one day.

And this will ba tha day - this will be He day when all af Gad's childrsn will Be able 1o sing
with maw meaming:

My country Tis af thee, sweet land of liberty, of thee [ sing,

Lang where my fathers died, land of the Pigrim’s pride,

From every mountaingide, fet frasdam mngl

And if America is to be 4 great nation, this must becoms trug,
And so l=t freadam Ang from the prodigious hilltops of New Hamgahire.
Lat fresdom ring from the mighty mountains of New York.

Let freadom nng from tha heightaning Allaghenies af
Pannsylvania

Let freadem ring firam the snow-cagped Rockies of Colorada,

Lt Freadom ring from the curvaceaus skapes of Califemia.

But nat enky that:

Let freedem ring from Stone Mountain of Geangia.

Let frazdom ring fram Lookaut Mountan of Tennessea.

Lek freedorm ring fram every hill and malehdl of Mississippi.
Fram every mauntainside, 18t freasam ring.
And whan this hagpens, when wa allow Fraedam ring, when we |t i ring from every village
and &wary hamlat, fram avery stata and ewery city, we will be able to spaed up that day whan
&l of God's children, black men and white men, lews and Gantilas, Pratestants and Catholics,
will Ba abla to foin kands and sing in the words of the ald Negro spiritual :

Free at last! Frae af fase!

Thank God Almighty, we ars fras at lasti




READING TEXT B

THE SUPERSONIC JET'S FUTURE [N DOUBT

—— = e —— e S S

1 Children picking appies stars imto the sky when the shiny, st=el bird thundars overhead, "Laok
everybody,” they shout, dropping basksts of freit, “I's the Concorde’™ The jcefs is re d
daily in wwnad around Charles De Gaulle Airpart in Parts. Thirty years after ita firt ﬂim
Concorde sill ums beads - 3 stiming techrological achievement sncased (n a fusuristic design.
Yet, a8 the 13 Concordes flown by Air France and British Adrways age, many worry ahout the
foture of supersanic air ravel. “There's no second-gensration Concords being designed
anywhere in . $ays Heari Permrier, chief enginesr on the aircraft's first flight on March 2,
1965, "It's an expensive project requiring at least 15 years of work.”

I Las summe, Boeing withdrew from a research group studying a new, supesionic passenger jet
becanse of the costs of development. Because of the Concords's own development costs to the
wo airlipes, some pe;pl.: %'u-::::uu whether the jet that shuttles the rich and famous from
London and Paris to New York at twice the spesd of sound really has been a success, Jis
operators insist it has. “Concorde operates at 4 profit even though passengers usually anly fil|
between 40 and 70 of the aircraft's 100 seats,” says Frank Debouck. Air France's deputy vice
president. Those passengers pay a hefty fare. A Pars-New York retum ticket costs 53,000,
roughly 25 percent mors than regular firs: class.

3 The two airlines also use their Concardes for special luxury fights. Air France puts an abaut 50
each year - 20 "flights to nowbere,” 30 to specific destinations, and five or six round-the-world
trips, which can last up 1o two months due o stopovers. But regular service once envisioned for
other routes never worked out. Air France bad o cancel flights between Paris and Rio de
Janeiro, Brazl, because of a lack of business

4 Adr France officials say their current fleet is fit to fy safiely until the year 2007. Each plane will
undargo a yearlong mechanical overhaul expected to extend its fiying Lif2 10 2015, *Aftee that,
civil supersonic air travel remains a question mark,” Debouck says. For now, the Concoede is
among the world's safest planes, Its only major scare came in 1579 when a bad landing blew
out 3 plape’s tyres. The incident led to s design modification. Concorde's designers can boast
many tachnologieal braskthrougha, including the beat-resistant graphite brakes found wmday oo
the Airbus and Boeing 777. While some military airecaft fly faster, none can sustain Mach 2
speed for as long as the Concorde, which crosses the Atlantic ar 2,000 kmb.

5 The plone is popular with celebrities, world-class athletes and the rich, Tt flies above turbulence
at nearly 20, 000 metres, crossing the Atantc in fus: over 3 hours, less than half that of regular
jetliners. Debouck recalls a couple who few the Concorde back to Paris just to retrisve the
clothes they wanled 1o wear to a New York party that evening. Passengers ravel in noiseless
luxury. They drink champagne, dine on gourmet food and enjoy every imaginable convenkence -
except movies. “When the plane was conceived, a video system would have made the plane too
heavy," Debouck says

6 Thers wers no passenger scats on the test plane that ook off 30 years ago. Just a cockpit, a
windowless cabin filled with controls sné a four-man team making flying history. *Thers
wasn't any anxiety,” Perrier, the ﬂ:f’n: enginear, recalls, "We'd been practising on flight
simulators for months.* Except for a faulty air conditioning systern, the flight went smoothly.
But it was another seven years before the first commercial ﬁi:h:. on January 21, 1976, For
many, though, the landing a2 New York's Kennedy Airport on October 10, 1977, was the
sweetest victory of all. Wary of the potential levels of Concorde's engine noise, residents in the
ares around the airport had succesafully campaigned w ban the plane from Mew York, "U.S.
surhorities fnally said we conld land if we didn’t activate noise detectors placed in cénain spocs
around the airport.” Debouck notes. “Have you ever wondersd why Concordas veer 5o shamply
on takeoff 2nd landing ar Kenredy? Because cur pldots worked out how 10 aveid the detectors.”
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QUESTIONS

READING TEXT A
Mark the best choice. (5 pis. Each)

P Whan did Dr. King dailvar ihis speecs?
il in August 143, at the Peigrit of T rece nols in Makaspps
(] i Alshama in Auguat 1981, afer Rosa Paris refusad 10 el U her s8aC on a bu (D & sfite
man
[} in August 1983, B e cimag of & march from T Washington Manumant [ ths Liscoln
Memonal
[d} i August 1973 shorty batarm he sas
{m}in August 1343, on the canennial of Lincole's Emancpation Praciamsiion

2 In the sscond parsgragh of the spaech [B4giinnifig “Flve score years age ., 4, which
wxieaded melaphor dosa Or, King Inbaduce?
{a] lifs as o [ournay
(B haghs [mountaira) snd cws (vabays)
{2} lifs aa & dream
[} ght {day) &nd darknaws [meghty
[&) life a3 & daryckmarners doodins o & theat of paper

1 Pasallel to the famous refrain thal sppears oward the snd af his speech jand which sarves
a8 ita {ite} Is an anaphirs in the third paragraph, (An anapiora ia the epetiion of the vama
word or phrase it the beg q of v gl 1 Identify this sarly mefren,

{a] Lot drepdiom ring

(b] One huncired yaars later
(=) Y& 280 maver ba satdafed
{d} | have a drasmn

|@) Five ssare years ago

4 i paragraphs thres and four, Dr. King saes an amalegy to Mustrate Amarei's broksn
promas of Efe, liberty, and the pursult of happiness ta “lsef cilizens of golor.” (An anaiogy is
A case of reasoning or arguing from saraliel 2sses. ) What Iy this analogy®
{&}) a premissary note—a check that s come back marked “rauMcent unds®
i) & dark smpty sl with @ boftombass Sucke! ted 1o 8 trayed rope
(e} 8 croasiads in a dark lomsd
(d) a wasl stresch of sand occasianaly misrTuplad by lukas-which prove o be lusions
(=) 8 Fecument nighmars

5. By linking the aczasion of his spesch o the Emancipation Praclamation and Iy uskng
hibillcal languaga (raminding listendrs that he is @ minister), King defines his paraonal
authoriry, thus helping t establish
{8) & rew church in Washingion, D.C
[} his eical appeal
(€] & Fruch neecsd distracton Irom e mom sicus parts of he speech
{d) an axcuse lar givieg B ergimy histery lessan
() @ fone of jubsdaton




B In paragrmph nine of the saesch {baginning “Tha marvalious faw millaney .. "), DF, King
adyn hat “mary of gur whits Brashars , .. havs Gomae i3 malze thad thair freedam |y
Inextricanly bound 1o cur reedom,~ Dofing the adverh imaxtricaiiy.

() urati i be sxcused of sardonsd
(D) weabis to be separated o unted
(2] unaiie i3 be sohed o axplaned
[d] carafuly ar

[#] pamfuly ar marshiy

7. In paragruph 13 of the spesch (baginning “| sm mot unminatul , , ), ov Hing addressen those
in the audlence who have Basn unjuitly imprisaned and who have haen “hattared by .
podice Bratabity.” What sdvice does Or, King affar to thess propia?

(8} 3nas reverign for 8 wily you have been mistraabesd
|B] succu=Y in Aasage

42) FHILT homs ard Sordinua 1o won s jusics

(1 mcrui lawyers and sus pour el palice deparmanis
(&) pray thal God wil fogive those whg pemecutad ¥au

8. Toward the and of tha spssch, in the paragmphs boginning with tha now-amaus phirass |
have a draam.” OF, King mandlons cartain mambers of iy awn family, Which family
midimbars does ha refer 107
{a) hos maitear and fathar
(b} his sistar. Christne, and his Brothe, A e
{21 his gancpaanis ang graalgrangipacanty
(4] hia Faur lighe chigan
() s wits, Corssla Seotl King

5 Toward the end af his apasch_ Or, King defivers a patrisile appeal by
I8} unfiring an Amedican
{b} quating My country, lis af theg __*
() reoting the Pisdge of Allagisnce
(d] snging “Amancs, Fe Baauihs®
(3] mading Ihe auciance in a stiving rendition of “Tha Slar-Spangled Banner*

10 At the end of his spaach, Dor_ Hing ropsabediy cally aut, “Let frsadom ring.” Which ane &l the
Tollowing loeations doas he aof name in this part of the speech?
(@) he Adrondass Maountaing of upstas Mew Yok
() Loshcut Mountan of Tennagies
(=) the heighierng Alegren ies of Panneghvanig
(] T snowcapged Rockies of Colcrads
(&) Siona Meuntan of Oeergia




READING TEXT B
A Vacabulary

Find the words in the text thar have similar meaning to the Tollowing, (2.5 b
L. very large (pars.d } . R A ik
2, fesch (para.s )

1, suspicious (parn. §)

4. ehange direction (para. &)

8) Mark the best choice. | 5 pis. each)

L. The future of supersonic ais travel is in doubt besasgs
a) vn:rfawpuplehmmyldmhﬁmrurmummmrm
b} mhmirlmmuunmﬂurﬂmﬁ:pbnu I=% in the world
¢} Justowo irlines are cuspemly operating seTvices on supsrsonic planes
dy Metedy in Earope inends o build & replacement for the Concorde

2. Air France
:]‘ did not finance the research and devalopment of the Concorde igeld
: 8
¢} sells enough dekats on its Coneorde flights to make a profit
dy | sells firse-class tiekes ary highes price than Concorde tiekets
3. 'Which of the following is NOT true about Alr France Concorde flights?

8] Air France provides repulas services oo fewer routes than it ones hoped,
by Some of the special luxury flights have no specific destination,

c)  Diakes ar least two months £ travel round the world,

dy There is mo regular service from Pasis to Rio de Janeiro.

4. Which of the following is 1z ahout the Comcorde?

Planes will not require major repaics uri] (e ¥ear 2015
b) 1 Iis technological advances haye bean used in other airesaft
€} Sincz 1979 i1 has had design problems in the tyres i uses
d} Itcannot fly ar Mach 2 for [onzar than rrulitary aircraft.

3. Passengers on the Concords S ——
a)  have 1o put up with ator of tubulence when flying across the Atdanez
b) donothave enough time to eat gn flj%hu frormn Paris to New York
g) have besn known to complets two Afantic flights in one day
d) Ere able to watch a vanery of films while on board the plane

6. Which of the following is NOT tre= about the Concarde's test flight?
B didntt CAITY any passenzers
The pilots wers quite calm abaur it
€}  Thecrew underwsnt months of training for ir.
d)  Netechnical probiems scoursd on i1

7. Whichof the following is trus about New York's Kennedy Airpor?

2} People living near Keanedy Airport welcomed the arrival of the Concorde.

b)  The Concorde was nat Biven pemmission (o land thers for a period of time,

¢)  The Concorde Wi allowed to land these when it reduced i levels of engine nojg=
dy Ithas detcctons hidden in positions which ars unk rown o the Concerde pilos,

B, Which af the statemants below CANNOT be infrerred from the Ex?

8 Air France prevented Bosirg from carrying out research on a supersonic jee
Bl When the l?oncufd.e was firs: builr, s tsthnology was very advinzed

¢} The Concords may not be able to continys Mying afisr the year 2015

dy  Seme of the Cancorde's devalonment wark was duma arterthe firs s fligh
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READING TEXT A
“I HAVE A DREAM"™ by Martia Luther King

Lam hapay to jain with you taday n what will go down in histery as the greasst
damonstration far freadam in e Mistary of aur nation,

Fiva score years ago, a qraat Amarican, in whoss symbolic shadow we stand today, signad tha
Emancipaton Praclamatian, Ths mementaus decres cama as g Jreat baacen light of hope to
ralians of Megro slaves who had basn stared in the flames of witharing mjustice, [t carme as a
|ayous daybrask to and the |ong mignt af ther captiviey,

But ane hundred years latar, the Negro still is not free, Ong hundrad yesrs ater, tha lifg of tha
Magra ig still zasy crippled oy the manades of s2gragatan and the ehaing af discrirmination,

America has dafaylted on this Aromiszary nate, insofar as her clbzens of color arz2 cancernad.
Instaad of honaring this sacred abligaticn, America has giver tha MNegre pecpla a bad chedk, 3
chack which has coms back marked “insufcient funds.

But wa refuse tg beleve that the hank OF Justice is bankrupt. We rafuss to bafiave that sharp
ard insufflcient funds in the great vaults af appartunity of this nation. And 50, We've come o
cash this check, a chec that will FIv¥% us Upan demand the riches of fraedom and the sacurty
af justics,

We have also come to this Rallawed agat to raming Amarica of tha farce wrgency of Now, This
is no time B angage in the luzury of ccaling oF or to take the tranguilizing drug of
gradualism. Now is the tima to make real the Prarmisas of damiecracy. New is the Sme s
from tha dark and dasolate valley OF sagragatan ta the sunlit path of racial Justice, New (5 the
Limiz 8z [ift our nation from the guicksands af r#dal Injustice ta the salid rack of bratherhoad,
Mow s the time ta make justica & reality far all & God's childran

It would be fatal far the nation to avaraok tha urgansy of the mament, This sweltering
surmmer of the Negra's legitimate discantent will nak pass until thare is an Invigorating autumn
of fraadam and squality, Ninetesn SixCy-three is nof an end, but g beginning. And thesa wha
hope that the Negro neaded to blow off steam and will now Be contant will have & rude
awakerng If the nation returns to businass as usgal, And thers will be neithar rest nar
tranquility in America until the Nagro |5 dranted his atizenship rights. The whirwinds of ravolt
will cantimua to shaks the foundations of aur nation until the bright day of justice Bmarges,

But thare s spmething that T must sav b my paaple, who stand an the warm thrashosd which
leads into the palace of justice: In the process of Faning cur rightful place, we must not e
quilty of wrongful deeds, Lat ws not sesk o 530Sy gur tirst for freedom by drinking from tha
cup of bittemess and hatred. We must faraver conduct aur struggie on thé high plans of
dignity and discipling, Wa must sst allow our creative probest bo deganarsta into Prysical
vialence, Again and again, wa must rise tg tha majestic haights of meating physical farca with
gaul farde,

The marvelous new militancy which has snguifed the Regra cammunity must nat lead us to &
distrust of all white paopie, for mamy of pur whitn Brathers, as evidencad by thair presance
hare taday, have csme B2 realizs that cheir destiny i ted up with our dasting. And they have
come ko realize that their freadem is Inextricably baund to aur fraadesm.
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Wi cannot walk alcre,
And a3 we walk, we must maks tha Pladge that we shail always march ahead,
W cannot tum back,

Thare are these wha arm asking the devotsss of civil Aghts, "Wnen will be satiafedr=
AN naver be satisfed as lang as tha N&gro s the vicam of the unm?;n harsars of pql“tr:
brutality. We can naver be satisfied as leng 23 sur bedies, Reavy with the fatigue of trawe)
<aNNat gain lodging In the motels of the highways and the hictals of s citias, ;

for which to va2s. Mo, na, we ars not satisfied, ang we will not be Fatafied unoi “justics rolls
down like watars, and Aghtaousness liks a mighty stream, ™t

[ am not unmindful that soma of you have Covte here out of great ergls and tribulations,
Some of yau have coma fresh from Aarrow Ja81 c=ils, And some of you have came from sreas
where your quest -- quest far fresdarn laft ¥ou battered By the starmg af persecution and
staggared by (he winds of police brutality, You have baen the vererans of cregtve suffaring,
Cantinue ta work with the faith that ureamad suffering (s redemptive, Go back to Mississioni,
go back to Alabsma, go back to Sauth Carclina, 99 back ta Geargia, go back to Lavisians, go
back to e slums ard ghattes of sur nomharn Citles, knowing that somahow this situation zan
and will ba changed,

Lt us not wallow in the valley of despair, [ say to you today, my friends,

And 50 even though we face the dfficuities of today and tomarrow, 153l nave 3 dream, Itia a
dream deaply rootad in the Amarican dream,

I have a dream that one day this nadion will rise up and fve aut the true maaning af its cread:
“We heold these truths ta be self-gvidmnt, that all man are reated egual.”

I have a dream that one day an the red hils o' Geargia, e sona of farmer slaves and tha
sans of farmer slave owners will be able to St down tegether at the tasla of Brothernood,

I hawe & dream that ona day evan the staga of Mississiopi, 3 state swaltering with the heat of
Injustice, swaltaring with the heat of oppression, will ba tratsfarmed into an oasis of Fresdorm
and justice,

I have a dream that my four licle chidren will ohe day five in & natian whigre they will not ba
Judged by the color of thair siin but by tha content af thair charaster,

I have a dream todayi

I have a dream that one day, down in Alabama, with its vidoys racists, with its governcr
having his lips dripping with the words of "interposition” and “nullificstion” -- ane day rght

[ have & dream today!
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1 have a draam that ane day avery vallay shall ba axaltad, and svary hill and mouwntsin shal
be made low, the rough placas wil be made plain, and the crocked places will be made
straight; *and she giery of the Lard shall ba revealad and all fesh shafl see It together,™
This i4 our hops, and this i$ e faith Ehat [ ga Back ba e Sauth with.

With this faith, we will o able to haw cut af the mountsin of despair a stane of noge, With
thes fath, we will be able to transfarm the jangling Escords af cur nation into & beautful
symphany af brotharhoad, 'With this faith, we will be atla ta work tagether, b pray together,
1o struggle together, to go ko jall togethar, to stand up for fresdom together, knowing that wa
will be fres ana day,

And this will ba the day — this will De tha day whan ad of God's children will be anle by sing
with naw meaning:

My country ‘ts of thea, swaat fand of berty, of thee | sng.

Land whers my fathars died, fand af the Pigrim's pride,

From awary mountaingde, laf fresdam rng!

And if America is to be 8 great natian, Tis must become brua.
And so lgt fresdam ring from the prodigious hifttops of New Hampshire,
Let freedom ring fram the mighty mountans of New Yark,

Let freedom ring from the hesghtening Allechenies af
Pennsylvania.

Lat fraadom ring from the snow-capped Rockies of Colarada,
LLat freadarm ring from the curvaceous slopes of Califarnia.
But not anly that;

Lat freedam ring from Stane Maurtain of Gesrgia.

Let freedom ring from Lookaut Mountain of Tennesses,

Let freadom ring from &very il and molehill of Mississipgi,

From every mountainside, |t freadam fAng.
And whean this happens, when we allow freedom ring, when wa lat ik ring from enery willage
and avery hamiet, from every state and svery city, we will be able t2 spaad up that day when
20l of God's children, black men and whita men, Jems and Gentilas, Protestants and Cathalics,
will ba abla ta join hands and sing in the words of tha old Negro spirtual:

Free at last! Free ai fast!

Thank God Almighty, wa ars frea at st




READING TEXT B

THE SUPERSONIC JET'S FUTURE IN DOUBT

S —

1 Children picking a M:mmmhwmm%y.mmm“wm
everybody,” they shout, dropping baskets of fruit "It's the Concorde!” The scene is repeted
daily in towns around Charfes De Gaulle Airport in Pagis, Thirty years after its first flight, the
Coacorde sl ems heads - 3 siming technalogical achisvement encased in a Patusiscle diesi
Yet, ag the |3 Concordes flown by Air France and British AIrways age, many warry mﬁ
futues of rsonic air travel, "There's no iecond-generation Concorde being designed
anywhers in Europe,” says Henr Perrier, chief enginesr on the sircraft's first flight o March 7,
1965, *Irs an expensive project requiring at least 15 years of work. ™

2 Las sutumn, Boeing withdrew from a res=arch smdying a new, supersonic passenger §
becyuse of the costs of develogment. Because of the Cmcm'; own development costs i ﬁ
twa airlines, some pu;pl.e %ruemun whether the jet that shuttles the fch and famous from
London and Paris ta New Yark at twice the speed of sound really has been a success. [tg
opertors msist it has. “Concords operates af & profit even though passengers usaally only fill
between 40 and 70 of the aircraft's 100 seats.” says Frank Debouck, Alr France's deputy vics
president. Those passengers pay a hefry fare. A Paris-MNew York rerum ticket costs £5,000,
roughly 23 percant mate thas regular first elegs,

3 The two airlines also use their Concordes for special luxury fights. Ade France puts on abaie 50
sach year - 20 "flights 1 nowhers,” 30 to specific destinations, and five o six mund-the-sar|d
trips, which ean |83t up to twd months dus to stopovers, But regular service once envisioned for
other routes never worked oat. Alr France had to canes! flights between Paris and Ria da
Taneiro, Brazil, because of a lack of bisiness.

4 Air France officials say their current fiset is fit i fly safely until the year 2007, Each plars wil]
undergo a yearlong mechanical overhaul expectad (o exeend 03 flying lifs 10 39135, " Afes thar,
civil supersonic i ravel remains & question mark,” Debeuck says. For now, the Concorde s
among the worid's safest planes. I3 only major seare came in 1979 when & bad landing blaw
cut a plans's tyres. The incident led 10 a desizn modification. Concoede's designers can bonst
many tzchnelogical breakthroughs, including the heai-resistant graphite brakes found today on
the Airbus and Boeing 777. While some makitary aircrafr fly faster, none can sbsain Mach 2
speed for as long as the Concords, which crosses the Adantic st 2,000 kmb,

5 Theplane is %u:u with celebrities, worldclass athleses and the rich. It fliss abeve turbilence
a1 nearly 20, 000 metres, erodsing the Atlantic in just aver 3 hours, less than half that of regnlar
jetliners. Debouck recalls 2 couple who flaw the Concorde back to Pasis just © retieve tha
clothes they wanted to wear 1o 2 New York party that evening. Passengers travel in poiseless
huxury. They dnnk champagne, dise or goarme: food and snjoy svery imaginible convenicnce -
excapt movies. "When e plane was conceived, a video system would have made the plane too
heavy,” Debouck says.

6 There wers no passenger seals on the 123t plane that ok off 30 years ago. lusta cockpit, a
windowless cabin filled with eonteols and a four-man team making flying history, "There
wasa't any anxiety,” Perrier, the flight eaginess, recalls. "We'd been practising on flight
simulators for months.” Except for a faulty wr conditioning system, the flight weat smeodhly,
Bue it was another seven years befors the first commercial flight, on January 21, 1975, For
mapy, theugh, the lapding a: Mew York's Kenredy Airport on Octeber 10, 1977, was tha
swestest victory of all. Wary of the poteetisl levels of Concorde's engine noise, msiders in the
area around the airport had successfully campaizned to ban the plane from New York, *17 5,
atithorities finally gald we coeld land if we didn't activate noise detectors placed in certain spets
around the sirport” Debouck notes. "Have you ever wondered why Concordss vesr o 59
on takeoff and landing ac Kennedy? Besause owr pilots worked out how 0 avoid the detectors ©
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QUESTIONS
READING TEXT A
Mark the best chobce. (5 prs. Each)

1

‘Whan did Or. King defwer thia spesch?

[} i Augpost 1543 ot P Faegl oF the Tace ROl . MEssEopi

il i Algama in August 1953, st Fosa Ptk relused fo grve up fer sl on 8 DE 00 @ wiia
man

fe i Bugust 1953 ai he cimax of a march o e Waghinglon Monument fo e Lincsin

[dy ™ August 1971, shorty bafone fe was assassrated
(&) ir Adgust 1983, an the cenisnsial of Lincain s Emancipaton Proclamation

i the second paragraph of the spesch (baginning “Five scom yean age . . ."), which
axtended metaphar does D, King infroduce?

(@) ke an & ourhiy

b higha [muniains) and ows {vabeys)

ey ifm a5 3 dream

4] bight |cay} snd darknass (night]

{&] 12 a5 3 daycrmamar's doodies or @ sheal of paper

Parallel bo the famous refrain that appears loward the end of his speech (and which serves
2% its tite| is 40 anaphora in the third paragraph. [An anapiors is the repetition of ha sams
ward or phrase at the beginning of succeasive clauses | identily this sarly refrain.

(@) Lat fmedom rng

(b} Ding hundred yars lamr

() We tae Penvee ba satshed

(d] | Peen 3 drmam

(&) Fve score yaams 850

I paragraphs three and four, Dr. King wses an analogy to [Busiraie Amarica's brokan
promisa of life, liberty, and tha pursul? of happiness 1o “hes citizers of colar.” (An analogy ks
& case of reasening or arguing from paraliel cases.) What is this analogy?

[a) & promissody noie—a check that has coms back maned "insulcient lurds®

[bh @ dark ampty wail wih a bottostess Buthet tad o a fayed rops

[£] & ereasraads n @ dark fomes)

{4} & wast streich of sand cecasionaky inteTumed by lakes—which prove o De dlusions

{m) @ recurent faghiman

By Enking the occasion of his speech to the Emancipation Proclamation and by using
hiblical lenguage [reminding that he = & ministan, King dafines his parsonal
authority, thus halping to establish

{a) & few Ehurch in Washington, D.C

i) s Ethical appesal

{c] 8 much neaced dstraction frem @ mons sencus parts ol the soeech

{d) @n ercuse for g & Wngihy history essan

(=} & lone of jubBatan




& In paragraph nire of tha speech [beginning “The marvelous rew militancy .. L Or. King
#4ys that "many of our white brothaers .. have come o reallis that eir freedom s
inextricably bound 10 our fresdom_” Define the adverl inartricabiy.

(@) unakie 10 b8 BACUSAC F pardored
{0 unacie 10 be separabed or uftsd
{cj unabbe ko be sohved or explaned
{e] eanetuly or thoughtfully

|] pasrfuily a1 ParyRy

T hﬁplrlmphuulmlwchmmm1mmmm...;w.mw:mm
in the audience wha Fawe basn unjuatly imprisoned and who have been “Banered by .
posico brutality " What advice does Dr. King offer t thesa peopla?

(@) soek mvengs fof e way you hawe been mesireated
(b} sutumb 1o despar

i) rabum home and continue % work for justice

g recruit laspe Bnd L your local pohce depanimants
| pray 1hat God will forgree hose who parpecuied you

8 Toward the and of the speech, In the parsgraphs beginning with i now-tamous phrase ©|
haws & dream,” Or. King mentions certaln members of his awn lamily. Which Eamily
mambars does he refer o7
{@) his mother and fathar
1k his sster, Ghegling, and his brother, Alred
{c) his parerts and greal-grandparsms
[d} his e childran
[} ke wefle, Corema Soof King
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READING TEXT B
A, YVocabulary

Find the words in the texe that have simifar
L. very large (paral )

meaning to the following. (1.5 pts, each)

1. suspicious (pars. 8)

J- change direction (para. &)

B} Mark the best choice. { 5 pts, each)

L.

The fumme of supersonic air travel is in doubt becanse

) very few people have any admiration for the Cancorde anymoss

b} Mhml?i!mﬂlmﬁu{whpw I¢.':'=nﬂ1.ﬂw-'l£
Just two urlines are carrently operating services on supersonic planes

;:; nobody in Europe intends 1w build a replacement fos the Concorde

Air Francs

&) did not finance the research and development of the Concards jmalf
b) s uncertain sbout the long-tesm juccess of the Concorde

) sells enough tickets om its Concards flights 1o make & profit

o) | sells ficsi-class tickss at a higher price than Concorde tickers

. Which of the following is NOT true about Air Franes Concosde fights?

&)  Air France provides regular services on fewer routes than §2 encs haped.
b Some of the special huury flighs have no ific destination.

g) [ takes at least two monthy to travel round the woeld

) There is ne regular service from Pacis to Rio de Japeiro.

. Which of the following is true about the Concorde?

3} Planes will not rquire major regairs antil the year 2015,
B) 5 Iis technalogical advances have sesn wsed in other tiroraft,
€}  Since 1979 it has had desizn prodlems in the tyres it uses.
d) It canrot fly a0 Mach 2 for longer than military airceaft.

Passengers oo the Concorde

a)  have to pul up with a loc of nebulence when flying acrass the Atlantic
by oonethave snough tme w =t on flights from Pans o New Yok

¢) have besn known to complets two Adante flights in one day

d) arz sbls 1o watzh 8 variety of films while on board the plane

Which of the following is NOT trae about the Concorde’s test flight?
8) I didn't carry any passengers.
B} The pilows were quits calm about it
¢}  The crew underwent months of iraining for it
d)} Notechnical problems oesurmed on it

Which af'm;! follow:ng is true about New Yark's Kanoedy Almpor?

i) Peaple living near Kenmedy Airport welcomed the wrival of the Cancorde,

b)  The Coneorde was mot given permission to land thees fior 2 period of time.

¢) The Concorde was allawed 13 land there when it reduced {5 levels of engine naiss
d It has detsctors hidden in positons which ars unkrown (o the Concorde pilot

Whizh of the siztameants below CANNOT be infemed from the texr?

Z)  air France prevanted Bosirg from carrying out reiearch on a Fuperionic jar
b} When the Concorde wus firstbuilt, its technology was very advanced

¢} The Concords may not be able w contnue Mying afier the year 201§

d) Sume of the Concorde’s development work wis one after the first tesi 1 g5

s
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READING TEXT [

Thers s iner Eng (ntoerest |

mese

cuisine throughoud the Linary Academy,
wh ing ta

TUFIREF Grig

1 staried im 20




Dipunese Culisary Academy, which was
established with the sm of teaching
Japanse caisine oo oversean cheds and pro-
mating |sguness s shoad, Fros the
end of Cetoher oo the Begineing of
Mowsmbier last year, Decorat and beo cter
up-and-coming chefy, along with smving
mafl from lheir edsucints and weld
kaaen food jowrnalists, were imrited
undlér the pragram s Kpoto, the heartlaed
of Jar tussine. The fellowship 1imi ta
give ad all-round appreciation of Jaganess
culibfm. an it is excremely broad-Based. Ag
tarll @ initructios i prepurstion tech-
s it also includes actvities ranging
from tours of & bremery praducing saks
and an oechad of pzs citrus fruiti—batk

parceulinty inberested in yuss estos fruis,
which are qining enormoss popularity in
France as an ingredient. Alsa, thep wid
Ehiay werd very been o koo bow Jasaness
kachen knives which ane very highty
regancad for teir ezcelbet qually, are
aggunlly 2ied in o el Jupanese kicshen ™
Theta in tremeandogs interest within tha
Frarweh ealinary workd in the mgredienty
and techoigues used in Japanese catsine
Dhscrorst pounts put. howsevir, that tars e
very few appoctunicien 1o actuglly leam
abaut these thoagy, | aftes come o Japan
ba peimaote my dwn restaurant, et uafo-
tunately because dme 15 always 5o limited
8IF] have b able it do s o bry che ci-
sing af restawnants bere” he |emencs.

imporang wememses of Japanese culinary
Galtare=tn itainang i the tes cafEmony
snd Zen Buckihims

"I Fracos, cumine is slways taken £ be
4 culture that includes things wich 13 the
drvioe and the wine” faps program cooe-
dinatce  lhami Omari  of Mukagawa
‘Womesi Ln ¥ “In this fellowship
FOEMM, tie participunts were saion to
learn whaut ewtrything—from the way s
ingrediesrs wre produced and fandlnd 1o
the culturs af the vary keart of Japanese
cuisiae. 5o to mest e nesds of e partic-
panta. we provided 4 program wizh g wids
rage of truedng that wese mush Furchey
BB uss the techniques saed in the
kitchen. The prmgram pap=ipants were

“With @ cultmre like fapanis that has sk
stzong idennty, there i a tendeney far just
ne viible Japect bo be highlighted, asd in
ANy cases people gt 4 rather mistaken
Inteepeatition of what they see But this
time my scay has been o week of meally dis-
covering what fapasace cuidiie is a1l abeu,
By bearning about Japasase cultire and the
ingradients that go ingo the cuisine, [ fure
been able to get 2 beizer understanding of
the philmaphy beliied [apacess cuisine”
Franew and Japan, twi éulures ssch
wich thesr own strang calinary identizies,
Fartiapa through meeting and Ingaracting
i this way. thees will be a blendiag that
Will lead tn eren greater hoights of slagant
refimament. & — MATUMI MAKAMUAS

SAPAN + Plus dxig-Pazific Perspectives February 2047, Vol d, Moo, I GAHD SHA, NC
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Denotation & Connotation

Chne of the things that makes English difficult to understand is the use of demotation and
ennnotation,

In this set of lessom we have looked at similes and metaphors which get their messing Iirl'il-lﬂ‘h
comnstation.

Connotaticns are often cultural and can be very difficult to understand by just looking at ihe
wards ar checking your dictionary.

Far example:

If you ask someone if they are warm enough (do they need a jacket, do they need the
bieat turned up, ele.),

they might reply by saying: "No, ['m ok, Io fact, I'm a3 saug o5 a bug i 2 pag.”
They seem to be saying that they feel like an lniect ln a carpet. Actuilly, they are saying
that they fecl very warm and cozy and are using & funoy simile to make you understand

that they don't need to be any warmer.
Simile: ...snug as a bug in a rug...
Demotation: [ feel like an insect in 0 carpet.
Connotation: | feel very warm. | am comfortable.

You can think of denotation as the 'actual’ meaning af the words (what the words

literally say) and yau ¢an thing of connotation as the cultural meaning (sometimes called
the "associated’ meaning) of the words. Many idioms in English and slmost all similes

use this associated meaning.

[ give my students a little trick to help them remember the difference between
denotation and connotation, You might fod it useful.

I music, there is such o thing a3 the sound "d”. You can walk up to a pisoo sod press a
key to make the "d" note.

There is no such thing as a "conn"™ Key on the plana.

Therefare, "'d™ for "denaotation” |5 real - the real meaning af the words,
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however, "cona” for "conmetation” is not real - it is the associated or cultural meaning

of the wards.

If you look at the table below, you will see the denotation and the connotation
of the similes we explored in quiz # 6.

[ Simile | Denatation [ Connatation |
| W His temperature s cold | He never gets upset or
Heisascoolasa lp o ooorable that has | displays emotions. He s
Icur.umh:r. been in the fridge. very calm.
She isas solidas  [She s hard likz a piece | | You can depend on her.
o rock. lof stone.
IThat book is as book s M cldasa | That book i ol
'old as the hills.  ‘hill. koo ery
= + o T . R TS -I
It is as plain as I'| i$ 23 plain like my [t iz easy to see or
the nose on my A und L
[face. o =t
My theoat isas | A piece of bone is very | I need 5 drinik. |
'dr_vusnb(me by, o
She is as innocent |  She is not guilty; she is
s a new-born She is Like a baby. muucmt of deing
‘hahy. anything bad.
[This car is as fast a3 [
Thiscar ivas st | clectrical fire from the | This car is very fast.
a3 lightning. m |
| I
‘This laptop This computer weighs | This lapdop compuater 15
‘somputer 158 | lioht, |
hgh: asa I'l.-::her i Lb: e & Yt e = L_g'J!
He is 15 5l11|gl1t _
|n.°. an arrow, Tﬁﬁ;ﬁm” i amE He 15 very honest.
1 . 5 i n a
Th'? toad ix.aa iThis road resembles an The ruu.::i |1: ey
siraight as an G Ihﬂ.p! straight.
arow, v _ ]
That house is a5 |
ipreity as a T:I:_l:ust ]uuh ke i houseis wery pretty.
pieture. fp |
[ fzel like n fish |i feel like o fish thatis | 1 fesil uncomibetable
outl of water. not jn water any more. f

When we are nsing similes, we are focusing on the

connotation of the words, On the

chart abave |t is the connotation that you should focus on to understand what the similes

Mmean.
Leit's fook at denciaticn and eonnotation u

Metaphaors, similes, connotation and denotation

sed in other situations,

are used extensively in English

literature, cspecially in poetry. We have already seen how they can alio be used in
movies and other kinds of stories.
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Here are some famous similes:

Robbie Burns, the famous Scottish poet wrikes:
Simile: 1. O, my love is like a red, red rove
That's newly sprung in June,

1. O, my love is like the melodie
That's sweetly plaved in tune.
Denotation: |, My girlfriend is lke u Rower,
L My girlfriend is like a piece of music,

Connatation: 1. My girlfriend is a3 beautiful as 3 beautiful red rose, and probably smells
gond, toa,

1. My girlfriend is like a beautiful piece of music or a song, she brings harmony, makes
me feel peacelul, she i3 easy to be with,

Ehaddaa

The poet Langston Hughes ases two connected mesaphors in the following sentente from
the poem Long Trip,

The sea is a wilderness of waves,
A desert of water,

We ugually think of wilderness as meaning wild places on land. Here he uses wildermess to
mean the emply ecean. The sccand image is quits unusual. A desert is a place Iike Saudi
Arabia, a place with no wiler. A desert i3 usually ‘as dry as 2 bone.” Yet, he uses the metaphor
v make us think about how empty the ocean seems. The ocean has no trees, no roads, to
rivers, no cities, just like the sea.

EXERCISE

Metaphors used in science and business

| Serentists use this metaphar 10 talk ahost the beginnings af the universe.

[—— The big Kabura
I_— The big Mae.
’__ The big ane
|7 The Big Bang
r_— Tha big hagel.

s
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2 Many pecpls refar toacpu as

E_ the size of a cadillac
I—_ the brain of & sompuser,
I__ the reason they dislikes compiters.
I_" meaning “certifled pilots anion.*
l__ a curiusly personal unierstanding

1 Somaone B yaur compaay might come m you and say, "My bass juss hic 8 roof* What does
ifs mataphor mean.

'__ The bass jumped very high and gat hurt

r Th:hnﬂrsimmialuﬁuuﬁ:umhqammahmdii:kurpmhsh
ceiling

]_ The boss goe very angry about something.

I The bass climbed w2 an the rof of the building and fell on the roaf.

r The boss & feeling very happy mday.

4 Sciznnists tell s that sums sventually grow very, very large and then collapss in upan
themssdves, This process crextes 4 place in spacs which vwallows ap gt meiznsies, plansts,
e even light. Scientists use a mesaphor 1o call s iringe phennmenan 1 .,

black hede.

——
[ lackdeah
|__'_ black licarics
I_— bilack malasses
[__ black goid.

5 If il 0% & sterea or have & compuier with seres sound capahility, then the things thar
producs the sound are calfled .

I_—' taachers
I
[ sk

streakers.

——
r_—beakez:

G Mlany times scieaticn refer to ke 2ves 88 being lke .

|_"_ sars.
]_-— windaws.
t__ $oroens.
|'__' cameras
l—' maonaitars




ONE-LINE TEXT

Experience is the comb God gives us when we are bald (o)

I EXPANSION
&) Choose three of the following adverby and insert them into the text
Al appropriate pains:
uimally  generally  already unfiilingly compistely  alaays
unfortupgely
b} Add a semrence to the text which draws & concliszon from it Sear
with 'Sa’, ., ar ‘Therefor=" _ |, |
eg Expetience is the comb . ., bald 5 ue shoutd ey aue fr
usfiile we o
¢ lmagine this aying comes at the end of 3 shar wory. ‘Write the
stary which leads up o it
=g Once thers wis 2 man who had besn boen cich. Al theough hi
youth be leat money Feely o anyane wha siked him, and
never askoed finr it back. Then one day dissazer sruck and he lose
everyitung he had, His friends all desested ham, Lo wa alane,
hungry and homeless. ‘Mow | underiand life! he sid. “buc
whiat good does i do?'
Experience i the comb God gives us when we 1= balid.

2 REDUCTION

4) bs there one word which can be cut from the e without altering
1= meaning®

bl Can you reduce the texr eaght words? (You nesd ot retain Coud.

3 MEEIA TRANSFER
al Write 3 newspaper headline based an the peer,

€& Eaperience s Comb four the Bald," sayx Miniscer
Tragedy Avencable ~ Experience 5 Comb for Bald Heads
b Wrice an advertisernens based an the texr.
=g Don't wait Take out ife insurance tover pow, Flemember —
experience i1 a comb for bald h:a_.d.u_

4 MATCHING
a) Here are sevess] acher sayings and proverbs. Which oeels) march the
meaiing of ‘Experience is the comb God Brves i when we ane
bald’?
* Too livde and 1o Lt
* 1% no wse crying oves spilt mik.
* Tts never too Lie,
* A rolling wone gathers no mos.
* Time and tide wait for na man.
* Hindiighr comes ma late,
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§ SELECTION/RANKING
1) Wherz would you be mose likely s met this wying?
* As part af 2 joke?
* Im an advertiiement for wigs?
* In 2 tourisz brochure?
* In a book of proverbs and mving?
* In & news broadca?
= Mg part of 2 seemon?
&) Put che following in crder fom most to less ke the origtml:
i) Every linde helps.
i} "'y shuz chie stable door afer che harse has pone?
Hii} Life muss be lved forwards but can only be undermod back.
wards.
iv) You canast step in the same river swice,

6 COMPARISON/ CONTRAST

a) How rmany amilisrites can yois find berwesn the original texe and
the following? And how many differsnces®
* MNobody ever [ongens where he buried the harches,
* Old men love te give advics o canmole themselves far pot being

able to set 2 bad example.

* Hisory is the science of whar never kippansd swice.

bj Can you find ene or mors headlines f1ee PR 14-15) which could
compare i meaning wish the orginal

7 REFORMULATION
3 Rewrite the text in one or mare Sefitencss so a5 1o make b gean-
ing clexr. [t may be belpful to e ke
&5 Experience comes too late 10 belp us, biks 3 comb for 3 buld
Persomn.

8 intenpneration

2| Reead the vext with two ether studencs. Discuss what you think i
really means. Then discuss your idess with the peacher and the regr
of the class,

b) Dhoses it remind you of an incident in your awn lif2? Tell your part-
e abou it

D CREATING TEXT
%) The saying works by concrasting an ehyect which 15 unsuitable for 2
pacticulir condition: L& a comb is no we m 3 bald peron. Trey o
tewrite the sayping wing different images.
.3 bicycle — cripple
catkett= mcorder — deaf
video — blind
strak — no teeth
b} Forget about the original texr. Use the fmamework of =t wrie
wme complerely different saymg
&g Xuthe ¥ 2 gives us when we are 7
Clioclate iy the preserr Mt gives us when we dr= poad,
Slerp in the tratment sy body gives us when we 1re tired
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READING TEXTS

EPITAPHS
“Grim Death took me without any warming,

1 was well ar nighs =
And dead at nine in the merming.™

Gravertone at Sevenoaks, Ken
| Expansion

%) Add Further information to the text by giving details sbout wha happened the previous
day.

b} Add a final line {or lnes) 1o the epitaph as 3 kind of eommentary. (These need noe
rhyme)

11 Reduction

Shorten the epitaph by reducing it o six essential words only.

I Media Transfer

Wiil2 a brief stop-press news ftem for & newspaper based on the epitaph.

I¥ Creaiing Text

Wit & second 'verse’ 1o the epitaph which explains the eause of death,

V Further [deas

&) Group tegether all those epitaphs which are:
*  About a violent death
& Are cynical/sarcastic
*  Genuinely grief-stricken

b} Are there other ways you could group the epitaphs?
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Epitaphs
1 Herz I.i.t!-J'Ohn Bunn,
Whe was killed by a gun,
His name wasn't Bunn, ho peal
nam= ‘was Woad,
But Weod woulda't chyme with gun, 19
[ theught Bunn shouwld.
Fram & gravepions m SMIMFM-. HI-?!‘HI'I

Blown Upward
Our of Sight
He Soughs The Lzak
By Candlelight
O @ hraditene in Callingbowrne Dhucis, Wiltrire

] Owen Moore
Gane away
Ow'n more
Than he could pay
In 5i John's Church, Baterees, Londen

God warks wonders now and then;
Hexe Lies 1 lawyer and an honese man

-

To which an wnknaien hamd hap added:

This is 2 mere law guibble, not a
wonder
Her= li=z a hwy:r. and kis ehent undss
Fram a messeriz] mane in Walwonh, Leadon

=

Bzmember me as you pass by

As you ars now, sa once was [,
As [ am now, you soon will be,
Therefore prepare o follow me.

T which was larer added:

To follow you ['m aor concen:
Uil [ know which way you went.
On g grave in Great Burstead Church, Evsex

& Life is a jest, and all things show it;
I thought so once, aow [ keow it
O dormb ajmpnﬂ_roh 'I:n'r in Westmimcier AH:}-

7 Here lies one who for medicines would
not give
A lirtle gald, and so his fife he lost;
I fancy now he'd wish again o live,
Could he but guess how much his
funeral sast.
In Sheffeld smetery, Yerkshire

A Undemnesth his anciens mill
Lies the body of poar Will;
Odd he lived and odd be died,
And at his funeral nobody eried:
Where he's fone and how he Firss,
MNobady knows, and nobody carss.
In Canterery cometery, Kt

9 If there is 3 furure world
My Loz will not be bles
But if chete is no other
I've made the most of this.
From Dieringueke temetery, 154

1o Here hes my poor ‘r-if:.
A sad slatern and shrew,
If [ sand [ pegretred har
I should lie too.
O o boerdsrane im Texss, LI5A

12 Hete lies my adwviser, Dr. Sim,
And thase he healed = near bim.
In Grimaby Perigh Church, Humberids

13 Some have chuldren, some have nons;
Heee lies the mother of 21.

Oty headitine af Anm Jemnings, in Walneagan cemtery
Cheahiee

14 femmy Wyarr
Ag rest beneath this churchyard stane,
Lies stingy Jemmy Wy
Hz died one morming just at ren,
And saved a dinner by it!
Cn & desappeared grave in Sradiey durchpsed, Wilkksy

15 Poter Rodiriiom
Here lves the prescher, judge
And poet, Perer:
Wha broke the laws of
God and Man
And meter.
Om a herdiiver im Brind crmetery, Avan

16 Ot the setting up of Mr Butler's monument in
Westminrtey Abbey
While Butler, nesdy wretch, was yer alive,
Mo generous patron would a dinner give;
See bum, when srarved to death and turned o dyg,
Fresented with a monamental bus:!
The poet’s facz is here in emblem shawn:
He asked for bread, and be received 3 stane
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LEOH
MOVIE SCRLFT

Lecn and Machilda accive on the roof of a building which
facas Cenzral Pacik. Thay gec closs =o a wall and malneain this
position. Sunlignt floods the park,

LEON |concanrt ga=md)]
Flrstly, you lask. Ffor mace= than cne
minuta. Bscanse these ara alacm IyYiTans
with one minute paricd. Thersfaoca, ¥ou
Hait and look. Alarmy firstly, eha =y
for hallcopters, neachy bulldings.
Meaowhila: Yoo cbserve soil's eolar and
will try to wear dress=: of the sane
czler, Never lighter.

Mathilda listens wery carsfully,

LEQN
QK. Good. Maw you can assembls your
WaARan.

Ae opens the wiolin case and asseanles &4 rifle with
talascople aight and silsacer.

LEOM
The rifle 48 the firat weapon you learn
B2 u2e, DAcause you can k=ep fas foom the
client. The more expecispce you havae, the
closer you get.

He finished sase=hling the weapon and hands it to Mathilda,
Sha's golrg to pull off telescopa's cover.

LEoH
o, Always taka it off at the last
momens, becsuse of Llght raflaxes.
They'll s you lp two seconds.

Thay get closs ce roof's edge. Mathilda sics down and gats Ln
pasition,

LEDH
Relax. You must Feel at sasme,

Mathilds leans down properly,

MATHILOA
oK, I'm fine.

LEow
Good.

He re=noves telescopsa’s cowver.

LEON
Hera, this is tha light scoep For nighe
theoating. Thare, you fix climpc=‘s
distanca.., Mow mush ta the bensh down
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thare im tha park?

MATHILDA
Ruh... 500 meteca?

LECH
130... 140...

HATHILDA

How canm you may it?

LEOM
Look. When you can ses his fingers, Li's
3 metmrs, Whan ¥ou Just se=s hisz handg,
it's about B0 meters. Weap yau
distinguiszh arms From body, it"s 124-138.
When you sa= Rotbing more thap a shaps,
¥ou don't shoot, MNat Teey sure. You have
ond chance out of five to miss., A
contract means getting al! chances an
Your =ide. 5§ oot of 5. You can't miss a
client. Mever... If ehe tagk Ls delicate
or the risk i3 too big, you doithle, Thatk
i3, you insure yoursalf by ansther means.

MATHILDA
What, for example?

LEOM
Wall, if the guy ls Far, in a cag, and
know weather is going ts be Bad, rain foc
exanple, L think I would plastic the car,
with & pemote hers. I shoor From ehs
distance and Lf T miss § plastic.

MATHILODA
What if you can't dpproaczh the car ar he
changas car?

Leon thinks.

LEON
Reckat launchar,

MATHILDA
Oh cwally?
[She looks at tha
r2ad and imagines)
But can you miss the car?

Leon pulls a gmall box sut of the wialin.

LEOW ishowing a special Bullet)
It's a goded bulles... You PUt ket in tha
£lfle, you glue ir ®a the car, po mattar
whepre., Then you take your gocket
Isunchat and cha rockes will gat thers
actamatically,

MATHILDA
Wow! It‘s brilliane!




LESs
Yaah... Come on, have a lieels
training.

Mathilds gets in pesition.

MATHIZOA
Who'll T aim at?

LEZoN
Whosver.

Leon pulled out binoeulars, Mathilds loocks for s vigtle by
telescops, She pasgses over Playing kida.

HATHILDA
Ho womsn... Bo kids,,..

Lecn smiles: she learnt the lessan,

LESH
Begin from a steady sarget, It's eagler.

dhe stops on & man wha's reading a newsgpaPer. The min wears
& guit, Merald Tribona, fae,

MATHILOA
The fat man down thars, on tha Banch.

LECH

Perfeot.

Hathilde alms at tha fat man. Ons of bensh's boacds axplodas.
The fat man tueng Ris head. He dossm't understand whas
happened and fesumes reading.

LECH
Tcy again., The sama.

Sacond shok, The bench sxplodes an the opposits side. The
man Ls atill curleus buc dossn't uaderstand,

LEDH{az blnosulars)
Tes much to the left.

Mathilds concentratss agaln and shoocs: nothing happens.
Hathilda wondars whather she migsed agaln and prepaces for a
rew shot.

LEON
Walk. ..

Tha far man saftly leans down ca his sida,

LEoR
Bull"g=aye.

Mathilda ie happy bBut. =vidently, sha sspscted death to be
HQEe spectaculag,
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LEOH
Conm on, now a walking zne,

Mathlldd alng 4t a businesspan, She really choosss tha
Wgli=sat one, Sna ghoocs. Man's case axplodes snd he hideg
benind & tres: ha's scared and dessn'c move any mocwe,

LESH
Sood| First ghab!

MATHILOA
¥eah, but I didn't get him, I got his
Cade and fow ha's banind the tree. What
can I do?

LEGH
It"s not secious, ictyg Just teaining,
¥ou have to leacn from the baginrning ea
hit the cargee, tham, ta Leprove
precialen, you'll erainm, but en
cafdboards,

MATHILOA
GH.

Leon
How, tey a running guy,

Hathilds gets back ta telogcope and looks For a joggec.

HATHILDA
The yallew and pink,

LEOH
Qg

The gquy is feoting, Bwoaty; wlth a walkman and haadphones.
Hathilda shoots once. Twice. Thrice, The tullees pags around
tha Jogger, who can®t see or haar anything,

MATHLLOM
Shit! Ic's hard whean he pups:

Lazn hands her another chacgar,

LEQH
Don't losa him! Conesntrace. thars,
reload, OX, keap calm, calm, breatha
desply. Look at his mavamenza, Imagime
¥ou're running with hin. Breathg.,.. Holn
¥Your breathe... His movensnts,.. Maow.,.

She shots and the Guy gets a bulle: in g thigh, He's scarad,
but domse't know where kg ga.

MATHILDA
Diz you #e=? Ficst shot! It's geod,
Lan't 1t? DLd 1 learp well?

Mathilda proudly smiles.
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LEJH (aazious and steady)
Fut zools away.

Mathilsa obeys, ssziously,
Kight ovec eity. The two ars on a smail bullaing's scalpway,

LEOM
Codas!

Hathilds geta by his side for her pew leasea.

LEO

For codes, thercs are two solutlems, You
have £o choose deperding aa your needs.
First cass: you have time, You need the
code for a later time. 8o, you walt for
night, y¥ou get a bow with soot powdar and
tlow a little on the keyboard, Ha doss
it and pulls out a sorevdciver.

LEOHN
Then you break che lirtle lamp to be
sures the cllent can'c sss anyzhing, You
walt foar someons who gats lnside, so you
have just to sss which nunbecs he
touched. Onoe you know the four o Five
diglts, you have to cry all combinations;
once per hoar and nat mecs than a mlaote
ta dg mot get found,

LEON[cant inuas)
Second case: you have no time but you
musto't get discovecsd. Sorswdciver.

Hs dismssembles lock's covar,

LECH
Fars, wires nasd the code, Always Lour
wires,

An appecnimately 40-ysar-old ean climbs tha stairway. Ha
evidently lives in the building,

MAN
May L...7
LEZH
Pardan.
ITo Mathilda)
Let pass.

Lean opens the door by dizaasenbled lock's wirea. The man s
§2Lng to paaa, but dossn't. Lecn's golng ke resuma his
explaration,

MAN
Excuse m&, biakb... What arcas you daing?

LEoN
T teach to che gipl,
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HAN

Do you teach her how tg beaak buildings’

%, den't you? pDen'e you givs a shit
about me? Get away before I call tha
Falics! The man ia very mervous,
aearched in & pogiket, them pulls gut an
arzi-aggresslon bomblet. He'll hawve no
Eime to ure it: Laon pulled out his
sllenced gun, A shot %o the hand and che
bombler takas off. Shoc's anacgy Wilkes
the man turn agsund. A second shot ia the
back makes che man get over the Parapst
and disappear in & dacocative Bush,
almost without noise. Mathilda is
immobiiized. Leon looks arsund. Ehen
Casumas.

LEOH
30... the wire which starts from che
bobtom of the metal pact and then, ¥ou
Ery the other three wires, one by ana,

At second wire, the door opens. Leon amiles.

LE2H
Simple, fin't it?
Sha pods y=s.
LEGH
What's up? I don't feel you'rg
concentratad,
MATHILOA
Yes, jyus..,

She gets closs to the parapst and looks at tha busk.

HATHILDA

It*s ipcredible! Kow did you do it7
LEON

What?
MATHILOA

Theee, the guy... How did you do that.
without aven toushing him? Wichout noise.
It2 liks you put Bim awsy... How did yoo
da it

LEON (pause = praud]
Did you like §t7

Ehe pauses and serisusly looks a: him,

HMATHILDA,
It was brilliant.

Lewn and Machilda ai cinema. On the sccesn, Fred Astalr
breaks cut as wsual,



LEOH [talking about Fred Astalral
Loak at his movensnts.., Whatever ha
says, whatever ha doss, he saver stops.
Fad o happy, the movement always goss
an.

Piroustts by Fred AsTairs,

LEQN
++oLook! Even the wall, mothing scops
him. The movemsnt goes on. He uses
evarything: soll, wall, his rush, his
weight. Life is movenssc, death ls a
par: af it,

Mathilds Listens carsfull ¥

LEON
§3, you havs to let khe clisnt finish
ths movement he atarted. It's bettar, ke
thinks about other things asd he can't
saw daath's acrival. He's got no tine ko
suffar. He Lsn't surpcised. Ha's got ao
time even £ think. Ha deparcts without
reallezing. He depacts in the movensnt he
starcad,

Mathilds Looks at the scresn, sparkling syes.

MATHILDA
«oalb's Brillisns.

I I R I
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IN THE RESTAURANT

They ara In 4 lumicy sestaurant. Lesn PRUER =ams chappagne.
Mathilda Ls happy. They drink, Mathilda deisks avacything in
ore gulg, Like ghe's used s with milk.

MATHILOA {slightly fnebriated|
I thoughe we can'e delnk?

Lzom
It's trus,.. But o First cantcact, Lc's
an axcapticn.
MATHILDA
And... May I kiss you, like in the
mo¥iea, may this bhe an exception?
Leon®s champagne goes the wEong way.

LESK laarioua)
«aalNaa

Hathilds smlles.

MATHILOA
saafes.

Bhe scands up and swestly turns around the table,

LEQW{not at eanm|
Machilda, what are you dalng?

MATHILDA
+:1'm gelng to kiszs you,

LEQMN
Mathilda, step, pleasae!

She kesls on tha bsnch, close o hin.

HATHILDA
Com@ on, let me do, Just g Kiss.

Sha trisd €2 kiss hinm. He avoids her.

LECH

Stop. Evecyonm ip looking,
MATHILDA

OF eoifsa, =0 Eiss me guickly, or

they'll motice us.

Lean gives up, at last. She sweetly kisses hin.




MATHILDA
Tangus, pleass,

L=on pushes hae away, irpitatad,

LEON
Mo« that's ssough| sit down, mow.

Mathilada smllss and I%ta back to hec seat, Good timing, Ehe

walter accives with theig Lan%s, Mathilds exploits his

Prasance to Fill up again her glassas wien chamgagne, The
walker gets away. Laon Fraka the champagne baotnls and valds ¢

in the lce sup.

MATHILDA

veoYOU don'e balievs ma, don't you?d
LECH

Whaed
HATHILDA

Bhen I gay I lowe Y.

LEON
Mathilda, don't resums, plasaa,
-« voChange subjack, QE?

MATHILDA
s
[Pausa|
I love you AnWAE.
LEOM
Marhildg?!
HATHILSA

O, OK! Excuse me! How old Wara you When
You had your flrat contrace?

LEQH
w117,

Hathilda sniles and Lifts the glasa.

MATHILDR
Baat yaul

Refaranse:

http:!:uuw.sclllltrlptl.Cjnfﬂ!alfllﬂﬁ Ext
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Nasruddin Stories

The Mulls Nasruddin (also known 3z the Hodja) is a favourite
charicrer wha Agures in a largs number of storiss and fables from
Turksy, Iran and odver parcs of the Middle Fast. He is tradizonally
depiceed 18 1 kind of wise fool and many of the stories are paradax-
ical or appasently shsurd. For Sufi Moslims, the storiss ase used as
3 way of ‘opening up’ the mind and spinie

The Sample Text:

Ore day MNasruddin was expecting some guests for supger, so he
baught some goat's mear for his wife 1o conk. When the
bad arrived, his wife served lots of vegetble dishes but oo mess
= she had alresdy eaten it herself

"Where's the mear®' inquired MNuruddin,

“The car ate it — all chree pounds of &, replied kis wife.

Magtuddin called for some scales, then weighed the car e
waghed exactly three pounds

“There seerms to be a slight problem,” said Nassuddin, *If this
is the cat, then where is the mear? And if chis is the meat, then
what has happened to the cas?

1 EXPANSION
i) Add a5 many adjectives as you cin to the text, &g - .. SOME
impostans gests, dome delicions, fresh goat's mest ete.
b} Add a1 many of these adverbs as you san at appropriace points in
the text:
innoczncly solemnly amxiously geeedily crsfully obedizndy
nenchalandy
e.g "Where's the mear?’ MNasruddin inguired nonchalumtly.
cj Inzere senisnces at appropriate point in the text, which commens
or give mote information on what is happening,
£E . - . Wil 1o cook. Now hir wife was an extremely greedy waman
and when ihe e the meat che jurr couldn®t resist it When the
guests ., . caten it berself, Noruddin war somewkat worried by
_ thoe ahience of the meat bur ke tried not b2 ghows it . . . etc.
d) Write 1 paragraph which introduces the story and one which
eoinds it aff.

e.g. Nasruddin and his wife wers always quarrslling abour some-
thing. CHien it was his wifz's gresdy habis which led o an
SEEUMERL

‘Na problem,’ said his wife, ‘since he age the mear he's been
on & diet.!

3 REDUCTION
Sharten the story any way you can without losing irs essential

meanung. _ i ,

e.g- Maruvddin, expecting some guests, boughe goat's meat for
sopger. At supper his wife only served vegetable dishes haw-
[

3 MEDIA TRANSFER
Use the story, including the pares which arz already in dislogue,
to write a skerch,
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T CHING
! ::::nnn the proverb or saying below which best masches the
meaning of te fable
+ When the car’s awsy the mice wall play.
+ You can't hawe ane without the ather
* You can't huve it both ways.
+ MNow you me it, now you doa't.
+ She let the cax out of e bag-
+ You can't have your cake and e is.

ELECTION/RANKING )
: ::hnnse the best title from the list below. Then put the others in

arder from most suitable to least suitable.

+ Seales of Justice

+ & Weighty Marter

* Scapegoat

+ Where's It Gone?

* Vinishing Trick

« The Meat of the Argumsnt

+ The (Goar, the Cat and the Wike

6 COMPARISONCONTRAST
Compare the fsble with these staries in tesmns of the follownng
keywards:

honesty cmning wisdom weighing Hesh/blood
contradicton
King Salomon was reputzd m be very wise, Ope day tus
women cams to him with 3 baby. Boeh of them daimed o be
its mother. Meither would yield the baby o the ather. Even-
tually King Solomon gave his judgment: "Let the baby be cut
is half and half given to cach waman,* At this ane af the wormen
eried out, "Mo. Let the other woman kesp him. [ can's bear to
see him killed.” King Solomen then said, 'Give the baby to this
woman who is obviously his true mothes,”

* The Sultan wanted 10 find a totally hones: Finanes Ministes 15
b= arranged a competition. Before they came in, e3ch caneliclaes
was |eft alons in 2 room full of preciows stones and gold coins
in backers. Then, when they cime befors the Sulean, they were
asked to dance for five minutes, The first ten candidazes proved
to be wery poor dancers; they could hardly lify their feet ofF the
ground. But the eleventh was splendid - leaping and whirling
around. The Sultin immediacely chose kim a5 Finance Minister
The others weee taken away and excenzed

7 RECONSTRUCTION
Complete the gaps in this texr with the words or phrases which
you think ars missing.
eg One diy, Narnddin — guess for supper, so

some _ meac for b owafe
eIc,
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Afer Siveatims ¥emrs
1A s wiory abirt dne Smily n Hﬂ'.ﬂn'-l.l&!d-lr}l:l:amrl

Gray mnrhnlinuh':::i.q-upuhlmﬁnlh Faanseed soundh af pounding indicaod
that sama of the -m!ﬂ!lﬂlmuﬂwlﬂhhmuhy-qumuquw

l:-'h:lmHi-u:urlﬂ.[hihhmnh'lhanﬂulﬁ-mﬁkhmhlwmh—.ih
Wkdmuhﬂﬂiuhirlﬂhﬂnmhm far maund Bohind ber Do dhe thoght she
heard faini choking i il smenne wers wying io etk o her

Wb e v -ﬂ"‘ﬁlﬂ.iﬁhlhu.ﬂ'wwmudhmmﬂh'hﬂﬂuﬂ-
whsaline i v she busd aaly beve imagising Biaps Chaon Son emianed hes b and came o sarrrieg o
lirthe Lawp which she held bigh, ber face averied fam i glass The light thaes o 2 whabiey man sith o
teisadle uralpy ane arrs, s smbreily in e otver hand He worg @ o and Guded ®intem ooat inl Korem
oL, pEchied e e knsey with vellow 4 pance wn enoagh 1o el ket that bere wig Meng Dul Mai the
By af b sl eariond oy, bt thin, G an, whoss giery bl Iefl i long agn. Fler hudard, bui &
hhﬂﬂ“ﬂ-m:hhihﬂhﬂdhrﬁ;m.lﬂllhmhnﬂlﬂﬂ_dmﬂﬂ
time ghar alsws s Mwnd mrmnmﬂﬂrm-ihwmmmnh tharmy

"It o, whe maid Lﬂﬁmhﬂﬂdﬂnﬁ‘mﬂ.ﬁﬂh.ﬂ*—hﬁl“m‘&tﬂﬂm
H‘Hhﬂmlll.lphinlum’w-ﬂrumnh:-'.n,hﬂ'-ﬂkuuﬁ'nlﬂu'l
i-H-ru.m;nuL-MHmmnhumd-hmmhnn maka g b wwn e b
siiuraling the wedding She diel ot really belisve b wogld come.

Mmqhhrumlddh“mtqllh;muim weavran, whe moved back wilk seeeal
aremiy alep,

A& weliban vaice HHhhq-mLH.n—d.'I‘hn]n?“{qmlunﬂ- o o e Aew haus whees ke
s chacking the firw in 18 pit of e roem

Withaaertiad ferk of bl shoukder, the man ried i smser " an g

quhummmmmhhmnwﬂhdﬂmlm.'ﬁhn
'

"l 1hid Yy 1o ™ Meng Dol aked quisily.
Chins ing behil her chim biph m the beoked o her son and aid, “This 15 four Exhar. B & joer fathar =
“—-nuruurhhunu'l'hrm Ta ¥ DNl fooms . sy iy Fadbar wan, b Wlinctagg 7™

ﬂﬂ}qﬂﬂwu’iﬂblﬂ!nmnﬂm-ﬂum}hmmmhm.mrﬁ What he hay
e im Mamcharia and Pouan, | do el knew, Bas i bim®

"M this i Gsuld be Dmh:-;phur_rﬂ:r!"'nmﬂw Ha stubnomly. Aa Chara So0' sves
myuimjuhmuhuumum,.mumw-muuhm.ww

"1 iy ity by letting you know H;-unmimhﬁ'numn-!nm "Mirw thai pou w hee,
y-#wumnumnmw.}hm-ﬁh.iy.-umh b ol ey, Pak, wh suil the early
bicky day corey afber the longesl sight vasdow of e ywar i il alo hrow perfug that o sew o i
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added wome ald one fow Y eng He and his beide, amd the allage peagis aleeady call hen the newfoess son”

Sleng Dl mond awiwandly kusting hepasd the garden pech i the il mar of new thalchad hocie agaai
th dark g nky. Sl 1 by el weenicly il £ dowroon e poesh, 1w epes wene maseding
over hiw san'y strong wids figpure and S rver Cheon S s |1 sompaneg them Then seeing hineyes iumsl
1 e enlvei shoe, Chen So0 beceme emhaena ) g Semisd ino the ke

Sha had been keeplag b velven wedding shoss on e porch, desng them awery momming s ff be e
caming tack then very day. Beramserng the hingst on s Goe, i wan broughs e o way. o0 wlich a3
Bl plaie of packied cabbage and o1 diapad in veye sssce. This dhe 5ot befiie b hussand, ard then
Feicbed the diise bing boiw] disl e hsd kepi o] with s nee Sutieg Bis stsens

Witkout gay words, she weni hazi o tae kcher and busied hergHl weith Balls of poendad neg b wn
mabing for ber won She thaped each fadl by pressng aed rossdiag betwsen ber palma, then placed Emma
Rarge wooden plames. Her fingers wembled is she worked. Eazh roanded bin of rice memat o yoar, and lhere
wudd bt eighizen

g Hivcarser in anidl wdling doren Skl b, began to ol the Ball

Wom shoubd st with your facher ahile b i, " she told e “Though be o e amay, e should el
him wih i2gpec.”

LLaber, Chosn S ohierued Yang Ha pathenng up b Seddetg 1 earry 18 e ness stz "Wy de you wam
s s she reproached him, “Take Blankcia in 4w new feowss g izl yoer Taibes be o S oaleep bere”

=]l ikl & weep I8 the pew home.”

“Frwm igrrmrrask, * sad Chean Sea, "you kaow, jyou will say heee dags @l yowe Beide's hams, wd hen o
will move i the new haeae lin't Bl sooe eruegh1®

He droppad his qult back in i ald gpo

Whils e apit wis gone The ol bouse Sooked uarscesmily larpe s he realiged Sl s and ke san waiihl
wn oager oecupy il egElie

11 came 12 her warh @ Ksock Tt e by of e bnds day was back agan. W hel was she going o do bt
i ifles [he wedding™ Perhags be weuhl wive the mame by leavng

T words ol in ld mieg come beck echoing o8 bet eobd dey lipn. “0dy, the s @iy bean is redder than the
cresi of the pretng rooier © Like @ Baful ikl the melody plecked @ ber ansatios. A wand ar 1wl 5 L
lime, & line o 1w 3l @ time, e wng s mosird he b

Wirg Hu comang In de roem remanisd. =Y o0 e Engisg i yoursskl snd the wieg was mod mae | ewer beand
yow aing bedsre ™

"It 1% it semuthing [ usesd to ko = da daps wivee | ang e grod deal * She aopeed sindieg.

*Matet,” Yang Ho said, =1 wam somy For bim whes beield me e had worked smon g wamen in @ i tiee
Flz picked up peidiens thar bad been tanmwn side when gold was o mach cheaper St i did nel wem

el shils o use thow venee e sl nowas kaed for s man o meke wsges beciuss the wofen dred akzad
al%im s scrambied sl grabesd m get et boves fud, e et ther wages of fzn win i b ®

"Whas | asked sbom Sancharm, be said thai Sng way rest the plase i make maney uleas b joised die

105



fpmnd it sk Orpiare, of £1F B Wl @Omen heers fear an artey carnp He ik smmes s sonw =
Marcheana. They did rel eeen fel Mm ali aueely.”

Choon Son arerrepied Varg Ho i the slussly claties busdis Meng Dol caezied ander his am cwme s e
mired. *| didn's irvie Bim otz arpack b iory Busdle

~Hat said ot b sl ememrberad you ol these year snd Sl he Ie® o ealy Seciing be was yoang and
Tosalinh ®

A fruin does AL LY aung aret esstah i w many v, e reples] crisgly, “Mow go braleep Yer e 1o
et =p eary 18 0 mary Misg before yosr sedan char mvees. Yo Smhver i)l e na heip ®

*Mgtter, whai will be weat omarmew™

#| e rusl e, " s anewersd smphy Then she wald in hersel, "Wy shoaild 17 A o e b Been iy
irn i L, e e B onkieg |iie 8 bapgwr dom nar dessrg naw clyibe, Mo o can e me al |
fhr mod prowide s cleibes "

The 5ileet bell mee swaynd agninat the fobsier red sky “Sorlwes sond'™ ihe almes) shimied wiih joy, lking
tha m gruphecy of b fine day. Choss Koo went oul 1 Bahe 18 i e, et heart Sl of grairsde i dw
:mlﬁmmmqﬂ|h‘nﬁlhhh-—ﬁdﬁ Belore, i wimd lelt g whis
pah awer e poean, ared ibe Cleak wases wmbed sy 0 and o8, leeong scaments, driffedod, spaking
whie shalh, and svpriade of clems. Wares of emousn ralied on Choen Sos's bt [ler sn'’y sedding doy |
Her beishnad hasd come hick, bt e weulbd Save oo ficave again. He had meely come laome fir bis ue’
weibdiig

She wert on hathiig and mich peftesbed, she brrind hack b fe hoist ad sgan began i go seef Yiog
Hors rarriage chrhes winh #ie chercnal W As she o, she glanged novw and then it ihe brasi-kingal
it (hat Madl oncs bewn heught i hiey wrwn wedding. "Adfer all, be s Yaag Mio's father sd mest ride n the
werdiding proceston.” alm adid b heried Giang 18 he e e puied i fem rthe borom the okl prnesty
v chmigh a] the yewrs. They wionild come near covnagh o fiting Rim, ahe thought, Bhe wepk pwer them
weith the (e, ikl e the welver shppeer sha haed kapt oe e porsh aid 8 pair of Yaig Ho' conon ioska

“Take #osa b voet Gahet,” ahe and Beroughiighn Sps, “ard wll vin o pat then o hasttly. The char curbsi
weilll bt beeres paen *

Three sedan chair aons Gppeated, sarh hame by bee carrien drmssd in green nd Mue- Afl the vl ligepeople
sremad i ko that YViiig He's Lahver had crone as thrugh wmeare had shogted e sews i the iR

Her meightvor . the carpender's wife, Paibed aver 58 dosmesd Choen Soa sl Meeg Dol fa sl ae ke pads
apteadd i the yard. Cheon Soe clues 204l & wiy spant Semn Sleng Del, behind wham har neighbor i fie
ligerpaisled soesm. 510l gha el pot help dralsty @ gance @ het long-absem hushand i see bow be wisld
et 1= [ ceremary ol RAviRg i e bow m bim on s seling day, ju the dame s i he had msmed
i parereal rrsprmibilities. She wis gratified 1o see @ koot of smbamamimeed on his pale, Bin roipone
featines

Fier amn lizan wis brmming wah prise s de wids, Bl fup i gusple robe mlvinced e gave s paremn o
whew, doep Bow. Hirw bandsome e looked in e wedding firery! W tha yowiig mas ih ihimmenng sk
drthugﬂﬂﬂ:-m-hlﬁlﬂr-uﬁ wlich hei fanbisd Bad kY 'Wa i1 #ighiedn
ey S Tuiad [0 g awy Bar ey

Th.nj.&‘mmlm-hqﬂhﬁ-ﬂlm:ﬁlh#hﬂhﬂﬂim Thn came Y ang | Lo m th
grovees chals, wlich was hrighiy paisied asd gilded with & tiger-dln casopy . In the third chaic code fu

106



groom's famer, Meng Dol sl rutes Sessiliensd by the changs in Ay sramimnces. He bad s moc ol his
wihed ok, hiwever. il mher oo o comforable wmae of imperiasce

Thee carier i to keep ap eenilant shastng 1o chaw fhe caneus children o of e =y i e H1ghi lie
proceasod jodlbad dlong the narmme romd Than i cries charged e wity bl Serseen e vy g gokden
rice paddizn, wied o huppy chartny (vl fack w1 Choen 520, iandieg 1king 3y the paime] xreen

APt wvicen had died e e Saterce. ber mind S0l mied 18 fofios ber son 5ad hiv weddng proceuisn
Hiva far oo the wary womld they be pow®

Chaen 500 lell very maich dine. Everpong ghe m the vilagr bad goes w dwe wadding, wven the carpenters
rimtiher, wh Bl Rad i B b'pad rvery viep o the wey Oaly one mother, the mofer of (e groom, s oy
heatyired, alrng thes day sxcopt [ dhe coremiznial col of her reew dsigbier-an-Sav. Wy couhl il nol pa ky
hat Bmagfiin ared frelmpy snp umil ha s fe caeien dpysickng s ke biide's chaer, fram wbich b
daaghier-ar-law weould emerge io pay bey shem hemage vai? She woukd enjoy this necaion nore than ik
tesdl by e hovmge via i e Chs bome long age. Yasg Hi's brides was 3 veert, penile prl and thivwa s
Iove marriage.

Saddenty she decidal o go 1 e hillide Som whare sae kngs Vang Ho had s oflen wached his
pronpctive bride s b, o woieem she meached ihere, wha with net wisking b he obierved herell, and
seing thm U wndding geesis were cPowided i o Auia B wfich mo ose we dvinguahasle, the gra op
irylag in really me imythieg

Al Ehe ] ol the ¥, the heide and proom sl Bow 12 the a, e rezallead. Sa she grnedy
buwel 2 fhe gasl, arzd wil hack home, ving 1o hersel], "Tomoeros | el g buach o the s

Tt culll o thee brisle s in the mid-afemaoe, Beacland fornad A fer Baving Chaon Seo's offring of ren
waber with Rioaey, 1 Bide seaimisd 1 her chaw fof e inp heck i berald heme,

The st wazidesil baad had i air of verewbiy, Choon Soo eflecies]. She shoughs she coulid give || more
redlify by racallisg her hridal winkl do Ming Dnfy mother, Bl i o sl w Thal e sessal gareal

Choon 5o Tell weak aed rred. Why wis sl i Hial, she wordarsd. Ferraps sho had grows pervoas with
wititang [in' the Brala! humrsge wisit Peraps o vesled food. She had 9o eien unes minnieg O, Sad she
estes wad frrpaiien if?

In ber kdshen, wospng o replenish the e with piag ipineers, Chaen Soo seslined Shore wam na ona o coak
fior bt hrsall Shat oopexiod Masy Diel, b he =ight be laie, and wos muw i be s fied with wedd ieg fod
Probahly the ookl siakie il & medl with el

The iren pei. saddendy louked Sugs and ampry, ard B fle seedisauly b ik as new Namey Migkersd a0l
Towgghi with drefis of smokie thae pufied oot laim het face.

Turirg ber hedd away frem the fee, she s heng ol comdznahly ramieg 8 the doorwas. His poans wis
like that ol b baabared o T warby-rrasred dagw reeds w il har o b dass Bagpesings. As in old tims, ke
bl i perkagn. She tumed e G back im0 the smoke, whice she parmly sseazed by sising

“¥irg Ho's mether, ir? you in peace™ The e and marmer gave Sanilariny and gabety m ohie foemal wosds
I b Bivragfil wind il focc2 of the weddmg hoad o o plg

When e did 0ot moes & aczepi the efferm . Susgry Baugh she wes, be sepped wand Laid iLen the link
bl
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Chaon Soo s learsd fer throad. st cod oo g o any woed of sithes geting or fask

"My war's wedding b beem o splend i wedding. " Meng Dl peocimamed in b old samranse maneer The
BT gk A crar beide'y o w60l whons it prugle whas | lft Gar bride's fsher o fae ellas
Eves the poerest ol e poor, he nvited sakie the buas. Ha sowid ool the o frars e BEE20n Sven in the
lerne tig. When hi thres Boos soppeda pecd Tl Sem smeving (he house, bewald fem tar®e sin did
A0 e an & marken haeger=on Dat Cing i § telative dad vhoaild bes an sede guest Then he tobd as d the
muan bl alwaye beftaves) e his relitive, e @ocr man naver begged Do Rire, andl ofen ras Tom ki ihe
mnatket o that Ae wigh son e hi missabe condition & lw, when e leck of beggan demandsd i mec
sl fhe gaie, he Sireatensd 1o charge ther (o the mizest enzll ol Food they had ever had. A ik e e lnkod
afier me ared demasdled, 'St anide far my big guest  pas eagh!’ Or Hirng moes bl e sad wire fo
iy g guesL”

“Smch God | barve never tased! Wany wasmhles, menhrooms, ssaweedn Cams! | couneind nie di e
binds of hreadd mad Free Rinady of drmt ”

Wleng Diol wenr bk e s comartable pos in b doereay, gnd eontinssd. =& saier-in-liw of ond of B
Birsle’s oisle v really breshlew afler euting. il b whs sioed up the o of her dart Inakied shamsr
than the Fear as il whe were going m dave 1 haby 0 8 couple of mans, Abew's posrer kin moe tyees o faar

iy’ el withoet masing fom el seain ™

Liharan o0 mow seod ber pashage snd srwrapned K, leawing tee hemp cleik betwaen i ared the eshile ibw ke
b bl vammesd wwiy , ying ft & e 0 e creep wver Mg, Dol Bratains, He warrl on Az imday's
irepertast gued, | had b Leep from cating s mah. | i ihat e bride's moiber s waiching ny maensn e
nad whad ot of larmdly her daughier was maenying

Uheas S thiuggsd ber ilustdo mrapingly

"I heard mich praiie aleur wn, Many s 4 san i ke ki Biha " | ihink there mast be somne reses blaice
allvough | do not s8e @ myselt™ he congbedied comalace iy

Chaion San turfed sigho minng ber poe

" e boade 1™ B gacclaimed. 1 vhosld hav Bl yon wbou ber B ol all §did sos ber any ssman inibe
crosd pwitier sl vy amall faw in e e, amd all e men envied our Vang 16, | overheard oer bide's
Puiliet cortaplaan anty thar e sould have been mure bemdiful witbn the ghos whise pesder = He paused,

burt there was mo peply fum Chuen 5o, She seeesed i be stsarhed in Ser eming, bat mying st in shaw ksa
mch el o

bdeng Du iyl Bis sterpinilmg mamveer sl s, iathee 50 Simiesd, Al day | have Biougi sboi i swn
weddiding day, Chisan Sna®

Mo o mvied you your ke The waiili cime cold s Sim

T thee i sa " daclared Mang (el *Bly fahirs yourges s was wery angry bevause sbe could nar
sctuns yuw for e s bride ”

*acamme of my sarsing iy " i Chook Smi

“Lamings, yer.” aomiined Merg Dol *| was prod of v d iving. mysell, bl yru were & goad wife, Chioon
Sonn, anaf | k] o Tookes after | gl wsed o Beiey marrd ¢

Chova Seoa melsed ber vokae. "1 arm po smal] cmngh for haraury, ™ v maned, " oy hai expased i ihe nal
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wind his nen colar, md my eves w2 sqanred. Bar | have fie hear of pwoman.”
*Liwk it mom, Chuion Suie,* e plesierd. 7 Fikst yorar pen. Everyose mid 3 divers wyule ryes ans lacky ™

*Liky in v, yom ol wrducky in kecging o hantuied ! Feeryon il yoo chised the yning wisd becwise
o the mpare fm my pen, my gnaried kaod, md S neigh e o my divcts Bealdp

b pa, Chgon S You kel saderwend ©
Hei ey M opan el Nasted socasnghy “Then whe did pmi leree g5 e dil nel sarw wiad becane of ™

118 stz heashiid b Teis Bef, aind drogpesl 5i Sy 1o ald velvel wedding ihses ha was ssnng Sha
sy nad i gwser wrrii] e ulmcs became ohesmdoriabis

SO, | Nardly Enow, There way @ grod dosl said by myp fefer's prgages sieey shoar your bring wch a geod
v, She il i the Baachers wils hadd wed The Cha Ramily maeried ine e coneris of w diver's hadat
el AR 4 o™

Chpan S dermanded argrily, “Hess can 8 diver kesp from catsbung many sea Sileg ™

Wl Dl worke had o éefrraiion mar “Well e mon in e market sid, ook o the pusplin: hesded
Tellorw wohu e ihe caiches of his wells for 5o e thei we saail 02 by o) wisrve in o poos market =

*Far sech o wmall thing . ¥ Boga Cheen Saa.

*Thers wis mate. | Liked o bis resentnd ary gwn parynis wh samied me be marry pou bocniss of yosl
cakih There wis g wha always musies ma with He e gred houabemper who Bovies hose | nak
s’y eradle " | wiaad wred ol hedrng 0~

*Thet in why yow ietwer cames: hors s market il diy™" Theie was s coarempi in her voicn

*Thet apring dere, ™ sl Mdetng Dl “1 walbed down to Lhe doch B LR do e 1bap wieeri ot the mialfland,
a8 | hd dane nany mmes befine. This dere there was ong who il me ahowt gl manss en e maislind. He
s ke mez i 1 weariied 1o o wilh s, s | sieppsd on b Sea "

"Axd never came bk, Chaon Saa fevhsd fis Bim “What de yow aap aloe tha™

Meig Del agzin seemed 0 be maily i0g Ui ioes of 2y weddng does. ) el na oo dad asthing e belng ™

Mighi e i L Besindi v e Lite bivmse s cresghing 16 16 comend & b the ghow fgme the i, There
s chill m the air, gad Chenn Soa meved i Ly on mesie piec splinss

Meng Dol apukie %0 teedarfy that, m apie of Aersel, Chows Spo's bed iy shook alighoy

"Ny mimd rarver kel e O, i B i, 0 alwoyn come bach again 1 win afien very lenely, and when | pearmed
Fat v ardd our Rome, W & vrangs Bt youi v wers whi | easmbered Bl Sometimns il me B e
darkreis, | acesd | sas v oees. ooty your cpes. bubmg s mewifh isrdemess sl hasposa®

Chintfi Sesi bl ro Tooce bew spice. by cama thin asd cold. *f, ws, baven saied bonefineis. Viu keep thee smalis
froen gring oin when yos stand thers L il Yo kel betar g 1o bed and gesd good e befe you sum
lazk 1 wherever vog wans o g tei time®

e v i | Fim apesk, St droppad b dhoubiery s weed o
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Wi the maties with me? | sl it e wvpoes fea e weeping ne e e’y wadding day " e wolied
temali” b e ponzen, whw coremred the beed guih over herself s b har cryping,. e coukiin siop, far she
=aa magry thai for bears he i e owmme for her bushaed nore as on i snde day. &l after thass
mrvemasa yean!

*) il o oud wesd fosk o e Wy,” she finally Scided. A e moow thene ower the selley, il e save
of the senn bright sis phospharsseesce. Sormmwhor o man, perhugs bapily frsk Fam Be soldog, s
REERIAG 11 4 monoisnnes dnishesr, agilil e roll of the o,

St nlayed o the porch @ long i, Th day waes done, Bul Chason Sim wa ot il Sha ol ther as i (b
day tesd jum begim. The Seass befind ber sesmed funely withost Wang Hn Chom Soa eoald nat selp
thinking o Meng, Dal, whese sty of the wedding wan the ams bet hing o e thers herielf She cried o
k=g her Bizen Rardesed agaiea his werds ol terelzmens

fhe neted Ut Meng Dol had noi 42 Ggat. T8e mam perhaps gaee sacugh lightt She aoubd rol konw
whather b heal gven gore ix ihe rew howe or washe b s smleep

The eveming grew chillier. Too Bad the dodes of Be new mem had nol bee busg. ad xhe realized vaddenly
Ut ¥ argg Ho Rad usdvabiolly st remesbered st o fire in the ieg o bes the Moers OF coure. the sew
e was hie cold T comieridls sesping

She goi oue of Yeng Ha's Bedoovers and west ia the meonlight in B new mren. Aa abe smiermed dhe larger
oo, a8 philang piece of moonkght from The doo-way slowed pant ol e Blankst, Weng Dol we askees,
writh Bid vse Banhe glili b chine shrund hin ek

pving quirthy and pssify, she shrns s conar lighily sy lom ol narsed 1o beive
g Dol sal up niskdonty sl seesd e hands. "Doa1 leave me, plese! Plesie, Cheon Saal®

He dees ber Sows wnil ibe Mol aganml s chel, ane gar on the theobibimg of ks hear. 15a pae his o g
shipil by

& thoreghy ciar hadd Bngered m ber mind 5l day come ouf i weedi. "1 ibould nal Rave 61 you g3 1o our san’y
wekling i old parreciis. That i nol the conduct &F o good wife. Tamormse,” she whispersd ns sifl
relased valee "ot | will bay you new garmeres. Silk gamania | will bay "

Frvm Az azilic Lierana, Vel 1, siied by limes asd Cheny| Harsind, Henalidie, HE Depantmenl of
Edacaniva, Soe of Hawadi, 1980 Reprimied by peimission
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IeGuardianWeekly
Prince Harry's gaffe

[
ane . uijt

el T

World, and father, comdemn
Harys gafle

Sandra Laville and Richard Marton-
Tuavdar

Prince Charlm’s housshold wes foeced min
& hargs dumage-fimitaton evsclie recently
afier Prisce |larry waa pichesd In & Mari
uniform complee wih reatks sresbend
ui a2 fancy drew party early this mams As
e warld perpamd o comeeroris Se
tlih semiverany of the Ibercea of
Auschwite, paliticiars and Jewish beaders
Labelnd his ActiorE “offeaiine™,
“insemiitng” and “shamefal”. With Dl
lorriga minmger and the Simsn Wiesnihal
Cmire alo rounding on Be prince,
Clirence Boase was Diredd jo led il be
kmown that his faber had pres him &
severe dressing-down. There Bave been
cills for Hamy 1o po futher Shan the
apolagy he refensed.

Rabhi Marvin Hier, dean of tie U'S-bawd
diman Wiesmihal Cengre, mid the prnee,
M, should Be wld v accompeny B
Briiish delegaiion w Awschwits sexl weck
"This wan a shamefe] ac displaying
imsensitiviy for the wiehims, ol jusi for
thoae sobdir of his vwn coeniry whe gave
their lives 3o defeal Narsm, b m the
vicims of the Holcaun.® The lsmeii
foreign  mineer, Silvan Sealem.  waal
wewring the Nus| qymbol wis disgracefil
while the head of forsign policy for the
ELl, Javier Seland, simphy sald "It not an
approgieale thing 1o da "

Prirce Higry's coslume = cxposed by
Thi¢ Som nowspaper, which published 4
picmez of him weoarng the Afrika Corps
uniform at @ themed "coloral or naswe®
fancy dreis  paty  thrown  in
{Floucestershire by Racherd Mesde, an

Ofympie gold mede-winning  three-day
TvEnmE

Clarence House insided the prince wiid|
not make a public appeanince oy oMy
“He has spelogiied alrady in o e
and sakd it wad 3 poor chokce of conure.”
& spolieveoman said, Prisce Harry wnski
nol be amesding the svent o Auschssiz,
she added. "Iz wouhl be a distmction and
doiraction froms the impodance of the
oocavion *

Bt royal scurzes made 1 gl tharl Prince
Hary had peceved 8 mlling-ofl "M ks
speken i Rds Eather, It [air 1o sy Y
futher recogréses he han made o periow
mistake,” e Geardion was ol There
were repotl (il Prince Cheles al
orderzd s s lo pay a private vish oo
Aumhwizz. Same MPi asked  whether
Prince Harry's Lk of judgment made him
wiishle for slficer 1mining ® Sandkiery,
where he b dus B May,  Labaus
hickbencher (oug Henderon called [ow
him 8o withdmw his applicsion. *| don't
think this young man i suitahle fos
Sandburs,” he sl Defence sources told
I Lriaerdicn that the prince's beavlaus
would not affed his plice o Sandkisy)
Had he been in officer training a8 the lEre,
vwewer, they said he wosld in all
likzlitwnil hanve been thimwa out

The Glusrelius Weekly 20082101, page 1 |

Glessary

Clirence House = hose and aifices of

Prace Clarlsy

Auschveinr = o War concenirabion camp
where Bwidnds of Jemudht pespls wers
murdzrzd b the cardy 108

Sandhurst = Britsin's premier melizry
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TreGuardianWeekly
We are all teenagers

- iy

We're all teemagers

Melartin Jacgues om why age and
wizdom have been caust out of our
imfanitilised socicty

There & a sirzngs phenomenon,
Baritain is gaing clder In fet, the
populition is older now than it has
beem for over a cennary. Yet al the
siffig lime ouf culure has never
hes mare adolzwent, Young
peaple may be a dwirdling
manarity, bul ey exorsise an
exirondinanly powerful inlfueee
an S caliiral siage, from
television and pewspapers fo fikm
and am

The turning poirt, afl counie, was
the 1 0. Lng| then, young people
were largely ignored in a culwre
that was siflingly middle-aged. A
gensmtion, who were brought up in
very different conditions {rom those
af their parrmts, rebelled ina way
thal remuims unprécedenied in
westers soclety. I is pot difficult 1o
explaln v undentnd the 605, The
g were 8 prodoc of 1he long
postwar boom ol war and
anemployneent, a5d the baby boom
lent them axceptional demographic
weight. What is far more difficuh o
compeshend i why our cullure, in
the decades since, hos becons
progressively more infanikle. 11 i os
i i G gave bink b & new

dyrumic, which mads young peopls
e domimant and permanent
wubjrets of dur culban

{vmaned with the bink of pop music
as a ymnh genre, but the concerns
and afticales of the young
generilion have sinoe permisalad
arsas m wens pever adalescent,
(e only has o think of Britart, for
example, whose moiif has been the
dexire o shock. or flm, whoss
prevcsupation with violemee as
spoctache is driven by the appetis of
the ywoung, 1o see how pawerful
these adalescenl valses have
bocome. It is nat thal thes are
simply nagutive or eier potkang o
ihe coatrary, Bwioe [8 much o be
sdmired im ibeir energy, scepticism
zred commitment to innovatian. Bul
thiry are abso characterised by
irnisience and shallwness, a desire
1o shock for shock's sake, and n
belizd that ordy the present is of
wal=e A culnere thad sucoumbs o
pdolescence i a culiere that is
drained of mesning and experience.
dorl b mentlion hlaory and
profundiy

Tut why is it happening? lLean be
ampied that the Gls unleashed a how
culrl dvnamae, which s il
warking 8 wiry through seclaty, 4
fiew mindies wis furmed, which
gave priotity o the young, [tis
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IivGuardianWeekly

We are all teenagers

L]
e anglish

i v e fomr Cmaem

praisaibls ko suzgest that parents snd
grandparess who themselves wers
the rehels of the &l ar more
inclined to respect, and deler i, the
semibilities and demands of yoink
And this teodercy ks been
reinforced by a now technalogical
dynamic, manifest = ihe inlerned,
mobides end the like, which hai lefi
older penerations feelmg a lile lef
i, and lerk eredence o a
misplaced technoogical
deierminism among the voung

There is mopz then s grmin of ik
in all this. Bt ul:l'lrpn.'q:u;milm ol
viurg people steadily declines, ome
would seill expect the sheer weighe
of growing ags w0 ausen fssil So
fr ikere is absolurely no sign of
this. [n fect. extacedmarily, the
opposiie s happening. The
wnderlying reason o all this could
not be more fandamenial, [
pancems the western condition, For
over hall a centiry we have anly
kninyn prospernty, never

experienced mass unemploymeni,
rever fought wars excepd on the
e an other people’s expense,
never known the exremes of hiaman
exisiznce, comfbamabls inn
contment that has enjoyed, foe the
el part. m similar exisience and,
having nened iy back oo grand
visions, apied for the quist life Ya
it s extremes, personad or poditical
of both, tkat iwach us the meaning of
life. W ishout them. the excesses of
the young pravide o linle of the
excitement cierwise boking, Tha
auiceme is a groewing shallowness,
Britsr may shock, bug @ hendly
prowedes us with a deeper insighs
inon e beepiss eqnditian.
Hollywood movies may emicmaln.
but they barely ever enlighizn. An
sdolescen cullure {5 one that lives
on the surfacs, useesumnbennd by
memary, light an kmu.-ln:di_u A
digvoid of wisdom

The Gimardian Week!y

Flllul-ﬂ?—lmul!ﬂlt!

N

113




WEEK L

Swhjeet: Heading o magazine smcle titled “Crssling oefinary culnmes”
Akm oo comprehend and sizun the meanicg of o given i=xi
Tlmme: 40 &4

Procedure:

& Pre.Beading: The seacher shows and then sticks three photies an the wall (1he phoics of

yuzs, sake, honin) and asks the siudsns o gusss what they can be. Then, the tzacher
asks the sluidesds 10 eommeat on the tale of tae sstiche snd elicits meuindgs of some
yocabaslary items.

Whale-Beading: The teacher asks the sudsan (o rsad the passage paragrph by
paragraph. For ¢ach paragraph a discussion is amased by the the veacher. The mudenis
are meked B whow the relatzd ploreres on the board, to mime the actions told in the
text, and o commient on he explanation i B el

Posi-Roading: The teacher wanis ihe srudents 1o snswer some evaluntion quesibans
bike “[3a you know ey other culture like Japansie that ghves kmgoanance (& promeds
the cwhitie culiire™. The the tzacher asks the stodent 1o carcy oul o group wittlog
activity, The suhjest i “Turkish Calinary Cifluee™. The stxlents are spposed o
answer the geestsms “Do you think St Turkish cuisine is also promessd iheought 1he
world? Why? How™™,
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WEEK 1

Sobject: Simile. Denotstion aml Connatation:

Almr to comprehend whal = simile. demotation, cossaiation o @ do Iire.szw':nllj.m
Time: 2047

Proswifure:

¢ The eacher distahules ihe coare maienal s strs the lessan by t2fling what |s
denotation and annatatsan, Fast the lecaher gives several exapmics by writing hem

on the boand and wants the studests 1 comment on their semiencial meanings.

¢  Then, the seacher saams reading the meaniegs of simile, denowtion snd conmtation
from ibe worksbeel thal she dstriibuind. With the examples on the worlshest the

teacher siarts o make o technical emalysis an the senfemce ne'u.:l.inp'q:i.lh shudifils

e The icacher seks the smdents to check the whle showm in their workisheel The iable
suppliss 2 sentence ibat is a good example of a sbmile and (ke sudeniz check thelr
iemotution and conmnatation mesnings by resding them alowd. The leacher asks them
whether we hasve simllar connosntive meanieg in Turkish or pot. The students tzll their

puesses.

#  Then, the leacher stars o read some fimous aimmilies takan fram poetry, mavies snd
pibser kinds of siaries. The sludents g2l their ideas on the similies ad :.i'ulul smmilir

examples from Turkish liscraian,

& Ag g lnst achivity the ieasher a3k the shedénts 10 do the suliple cholced gercise o
m.:mph'q';mq:d in science and basiness. The sudenis ase allowed 1o the exereasss with
the belp af thelr palis. Afer complatang ihe gxercise the stuilents wrile the armwep on

the board and g2l the reasem of their mswer.
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WEER }

Suhjeet: Cine-Line Ten

Adit 1o read comprebend and smalyze the te given e
Timeer A0 =40

Prucedare:

o Afigr distrubuting ihe handoiets the wacher writes the one-lime-loxt on e boand
[Experwiice |5 the comb Gl gives us when we & kald | and eliclts the mesing of
the senience. The siudents are askal o commenl cn the 120

s The teacher explains the tasks tha are going W be held throughenn the besson
jespansin,  reduction, media Eanafee, matskang, selecton/mnking.
comparison'conirsst, refmmuiahom, interpretaison, cresting @ lentk which |5 alsa
explained in the handout with the belp ol examples

o The leacher iaks the studeiis %0 wirk in pairs and wrile @ sey by Emagining the
saying comes 31 the emd of 5 short slody Then the studesss bunds in thelr ssories io the
m:h:r,lnllh:mbﬂprlﬂﬂuﬂurlhrmumim:hHdﬂa-ﬂ.llhrﬂbﬂu

elasmom

s The shideits are supposed o reduce the teat w0 eight wonds: that is they nesd Lo omit
o ward from Uhe iest witheat sbiering ils secaning. Then, the wiudents are asked w
write @ pewnpaper beadline based on the texl after compleling these ks the
siulents are ssked o complese masching, selesticn and ranking apd compuricn ard
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WEEK 4

Subject: Epitaphs

Alm: 1o gei o know aboul zpitephs from 4 ferent cubtures and comment on them
Thme: 20307

Progedure:

The t=acher distpibaes B handouts t the simfenis and peads the senlenée ai the
beginming of the hardoot e sk the stidents 20 puess whal does “gpitaph™ mean,

Then the teacher explans whal dess epitaph moan and asks dhe students o el ome
Turkish epilaphs. The teacher writes some of them on the board and sk the sudenrs
o find out the commes characiensics of Turkish epiaphs

After that the teacher saris & do the exercisss on the given handost. Firstly, the
shidenila an supposed 8 expand the glven epitaph and then they need o make
reduction om the text withouot aliering ts meaniag. Then, the stademia ae el 1o wrile
i bielef siop-prent mews iem e & mewipaper based on the epitaph. The studesis are

als suppoded 1o write o socond verse Io the epitaph which exploing the couse of tie
demh

Lasily the teacher aski the studenis fo group together all the gpvlaphs given in the
Banidvw aeeedsng W e esiteria goen. Then the eacher wanis the sbadents to kel
their ppinions on the different epliaphs iha bedongs (o dafferent cultures. The izacher
asks ihe stedints sbwiug their undersanding of death and wanis tem o identify cthers.
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WEEK 3
Subjecs: Wacking the reovie “LECM"

Alm: i be wble o grasp the penerad ides of #ie movis und analyre the characters and the|r
way ol life

Time: 47401
Proerdmre:
#  The teacher tells the sumdemis tkai they =e going to waich 4 savie ansd write the name

ol the movie om the board.

®  Then the feacher asks the sudems wherher they have watched the movie before or set,
Then the teacher writes (s rames of & acior and aceress. She wants the studens 1
geeas the plot af the movie.

= After seme guesses the sislenis stan 16 waich the movie
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WEEK &
Suhjest; Reading 2 script rom ihe movie “Laen™
Adm: 1o analyer the charmciers and the plod of the mivie
Tlmae: &i°+dir
Procedmre:
# The teacher dimrubuees the sovie scripl tben from the monie “ Lgon™ thal the

shsderns wailed al the lasi lesson. She was=es the students o skim the text and asks
them whether they remembered the seset ar nol. The studepts 16ls the mepe,

#  Then, the szacher wasts two groips of studients to rale play some pans of the scene,

= Afber thai the toscher writes the senicce mken from the scene “No woman, Mo kds™
i the beard and asks the studzets the idea behind the sepsence. The teacher also elicrs
porne mnawers aboit Turkish cultune. She asked whether we have the same kisd of
uniderstanding i Turkish ceture, The smidems also dissuss i3 being 8 usiversal idea.

#  The teacher goes on asking quesiions based on ihe meovie and creals a discussion



WEEK T
Subjeet: Falk Swries -Masruddin Stories
Aimt 10 he able o discuss oo Golk sores and amilyee their culturs! valus
Timne: 407 -l
Pracodure:
#  The trocher asks the whadimtn abow Gk stories and Semeus folk stury charocesrs. A fkey
talkomg sbout some stories the wacher sk the sidents sbout “Sasnabdin” and his

Fifious stosies. Then the teacher disirubutes the handours amd ssks ona of the sudenn
1o rend the sioey sl

* The macher asks the students 1o do the exercises on the handowt. The euerises are;
eApanEion, recuction, media rmsfer, miching. selection and ranking.

* Then the teacher wanis the studenis 1o cormpare the givea fably wiih the given sorles
in terenn of same keywords

»  The teacher asks the students & discuss the charscieristics of Bbles and dhar siones.
The studeets are supposed i
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WEEK &
Subject: A Korsan sory, AFer Sevenean Feors

Alm: oo percaive cubusal values (s listessiee, identify the callues] assusmplions, prajudces,
am purpeses ol sathers snd irssslaiors, sad 10 use Bestorical perspective to delgrming iF the
valbues and lifestyle depiclid apply 10 conlemporary soceety.

Time: 4=l

Frocedury:

»  The icacher asks the students o pmctice looking for cultural volues by:

Asking the studenis 0 imagise themselves a5 ap expedition frem Alpha Centun,
sl o investigane & wsall plamar thar Bas recenily blown up. The orly anifsc fand
is & small metal disk {a peoay, Boegh never idesdified o such). Students se asked
o hypottesize the culture'civilization that the inhabitants of the planet hed, Foe
enimple metl (sdicatss knowledge of fre perfect clecke of disk indicabes
techrodogical expertise; wrilmg svilom, il deciphered, indication of o monotheistic
peliglon; possible indscation of whai the inkabitaess or their god looked like, eic,

*  The teacher makes the siadents use ssouce maleials o find, and wavie dowan, the
foollowing imfoematsan for ike couniry‘oslisee in which the story akes ploce:

phyaleal bocation, including neighbonng couniries and bodies of waier; inpographic
description |moustains, mversl, chmae: bl hissory asd eulnaal infomiation.

& The ieacher asks the students (o read the resulis of the research wo all groups have ibe
aeme Inlormaiion

o Before handing out the sloey, the wacker Hss the culmaral aspeces for which the
siuderms will be looking: Locstion, Time, Foods, Howsing, Oocupabons, Tedmology,
ared Crisioims.

& The tescher Discusses the ese of inference in locking [or altural éhics. For instance;
il fiady o 0 suple of the die, the story prohably inkes place mear a bedy of wmer. I
ahellfish 1s & maple, the body of weser peabably i ihe wa By the way, e tenachar
helps 1o Aind these inferences the siadems should reliee 1o their research information

i The reacher Posses oan Affer Sevenrces Fearr. As the ssudenis read the sioey, they om
i write doevs the overt and inferred imfoemation they find conecrming these etiluaral
#agecld, noting ihe clees in the siory aszd 1o find the infzrred information

+  The teacher ssks the srsderas w resd she sory indoidually, in small grosps. When
linished reading. the leacker comple elass dascovenss an the blackbeand
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WEEK ®

Subject: Oalle - Peince Harry's g, The Guandian Weekly

Aim: 1 be able lo avware of g2ffes from diffeess culbures and svabsate teir own
Timme: $1'=40¢

Procedmrs:

#  The teacher starts the keison by stcking the phoios of Prince Charles and Harry ooy the
hoard. She askes the stufonsy who ey are and what thay know abaut them, Then the
bencher reads and write U defisition of "yaffe” on the boand. Aler making the
meaning ¢bear, she asks the Fallowing questions to ke students;

I. Which ol the fallawing siuations would you describe 4s 1 “serious gaffe™?
Have you gves made any of these gaiTes™ Can woi think of other examples

of gaffes?

a. getiing drunk and eritcising ke boss als Christmas. pary.

b, {orgenting your boogirlfriend"s hirthday,

6. occidentally sending an e-mail 1o the wiomg person - somebedy yiu

dim's wemni to hear the infiarmation in the gomuil!

4. Hawe you ever made 5 'gafie’? Where were vou? What did yoo do or say?
What were the consaqueses’

*  Then ibe wacher asks the studemas w read the pasage silently for 10 miiniies by oking
the comgprehensian questions o the banbow o consbderation,

#  Then the teacher asks the stulenis 80 anvaer the qussthons by giving the reagans of

thair answers

» The leacher asks (b sudents 1o form groups of five and 1o make & 18t of posaible
putles bn Turkey. ARer completing thesr faiki. the Sudeois write their lis on the
buard,
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WEEK 10

Suhject Wy ore @lf wemagers, The Gmndian Weekly

Aimi; to be ablie 10 discuss on culbural valees of senager

Time: 400 40"

Procidure;

= Thwe weaches asks the sudents w loek the wonds that the has writien cn the biard up in

their dictionaries and decide which words describe young peapls amd which anec
describe alder people. Then the wacher ashs the stulenis o discwas m whai woys
fitms. ar. and TV pogrammes reflect the values and coeeerms of young people:

& The tescher asks the shodents 60 resd tle newapaper artmbe, i docide which 1 the
besl wummary,

# Then the lescher asks the sudests 10 read the pessage sgaln and comples the
seniences with e cosreet ending.

# Then the leacher asks the studesis 1 choose the correct definiton oo the words Fro
the asticle

= The seacher dvides the ihe classrcom mio o groups. Group A moust think of five
anyiuments than seppon the stalement = Feenuge cmbiirr (0 shaliow. trannion and locks
a seaae i sty and Orosip B sk think of five sgumesmin sgainss the saiemess,

& When the groups are ready, the teacher asks the studenti to preseni thelr hless fo the
class. Afer the pressniaiions (ke teacher hus a class vole 1 find ol whe sgrees and
who disagmees with the sintement.
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Tabde 3. Part | Internal Comsistency Analysss Resubts
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Table K. Discrimination Powes Analysis of Engliss Tes Resudis
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