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ABSTRACT

In light of innovations in education since the 2000s, various instructional methods and
techniques have been developed. Since the teaching of writing is primarily based on use of a
course book, there are no authentic readers for students’ writings beyond the class teacher;
this has a negative effect on learners motivation, and in many cases, either there is no
available technology, or it is not put to effective use in order to make the teaching of writing
sufficient to develop learners’ skills. Therefore, providing learners with sufficient practice to
improve their writing skills is very important. Moreover, various methods and techniques
have been applied to encourage learners to practice, not only in class, but also outside the
classroom; these have been found to be partially successful. In this study, blog use
applications for writing lessons were conducted, and learners’ attitudes toward writing were
investigated. Thirty students participated in the present study, which was applied at Akdeniz
University Higher School of Foreign Languages. Based on both the results of the Al
completion exam, which is used to place learners into English classes according to their
levels, and a pre-test, learners were divided into two groups; a control group and an
experimental group. After the assessment, an Internet use questionnaire was applied to both
groups to investigate any attitudes towards using the Internet which might affect the results of
the study. When no significant differences were found, the study was conducted over a 6-
week period. During the treatment period, the control group took a writing course in which
traditional instructional techniques were applied, while, the experimental group was supported
through the use of blogs. Throughout the duration of the study, participants of both groups
wrote 3 essays, each consisting of a first, second and final draft. Two of the essays were of the
compare-contrast type, and the third was a definition essay. At the end of the 6 weeks of
treatment, success of the learners was analysed and compared through use of a post-test. In
addition to the post-test, in order to determine the learners’ attitudes toward the writing course
and use of blogs, a blog use evaluation questionnaire was applied to the experimental group.
According to the results of the study, it was concluded that using blogs for writing lessons
was an effective method to improve student success; in light of the blog use evaluation
questionnaire, it was concluded that learners found the writing lessons supported by blogs to

be beneficial.



OZET

Egitim teknolojilerindeki gelismeler 1s18inda 2000’li yillarin baglarindan itibaren 6grenenlerin
yazma becerilerinin gelistirilmesi i¢in ¢ok ¢esitli metodlar ve teknikler kullanilmaya baslanmustir.
Yazma becerisinin gelistirilmesinde Ogrencilere ders saatlerinde yapilan uygulamalarin sadece
kitap bazinda kalmasi, 6grencilerin yazdiklar i¢in dersin Ogretim elemani disinda gergek bir
okuyucunun olmamasi motivasyonu eksi yonde etkilemektedir. Bunlara ek olarak teknolojinin
dersliklerde olmamasi ya da yeterli ve etkin bir sekilde kullanilmamasi gibi faktorler bu derslerde
yapilan etkinlikleri yetersiz kilmaktadir. Bu sebeple yazma becerisi de dahil dil 6grenimindeki
becerilerin gelistirilmesi i¢in pratik yapilmasi son derece onemlidir. Ayrica ders disinda da
Ogrencinin pratik yapmasini saglamak ve dersle baglantisinin kopmasini engellemek igin ¢esitli
yontemler denenmis ve kismen basarili olmuslardir. Bu ¢alismada yazma becerisinin gelistirilmesi
icin Weblog (blog) uygulamasi yapilmis ve sonugta da 6grencilerin bu dersten edindikleri tecriibe
ile memnuniyet durumlar1 &l¢iilmiistiir. Arastirma Akdeniz Universitesi Yabanci Diller
Yiiksekokulu’ndan 30 6grencinin katilimi ile gergeklestirilmistir. Ogrencilerin seviyeleri, Al
Seviyesi Tamamlama Sinavi ve 6n-test uygulamalarinin ardindan belirlenmis ve kontrol ve deney
grubu olarak ikiye ayrilmistir. Calismaya baslamadan, her iki gruba da calismanin sonucunu
etkileyebilecegi i¢in internet kullanim anketi uygulanmis ve 2 grup arasinda anlamli bir fark
bulunmamistir ve ¢alisma uygulanmaya baslanmistir. Calismanin uygulanmasi esnasinda kontrol
grubu klasik yazma dersi alirken, deney grubu blog kullanimi ile desteklenmistir. Caligsma
boyunca her iki grubun 6grencileri de iicer tane deneme yazist yazmislar ve her deneme yazisi
birinci, ikinci ve final taslaklarinda olugsmustur. Deneme yazilarinin 2 tanesi karsilagtirma, digeri
de tanim, tarif denemesidir. 6 hafta siiren ¢aligmanin ardindan &grencilerin basarilart son-test
kullanilarak ol¢tilmiis, karsilagtirilmistir ve analiz edilmistir. Buna ek olarak, deney grubuna,
bloglar ile yapilan yazma derslerine yonelik olan tutumlarini saptamak icin yazma derslerinde
blog uygulanmasi degerlendirme anketi uygulanmistir. Calismanin sonuglarina goére, Blog
kullaniminin 68renci basarisini artirmada etkin bir yontem oldugu ve anket bulgulari 1518inda
deney grubu 6grencilerinin yazma dersleri i¢in blog uygulanmasim faydali bulduklari sonucuna

ulagilmistir.
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CHAPTER 1 INTRODUCTION

1.1.  INTRODUCTION

The technological tools which have become a central part of daily life over the last few
decades have also taken their place in the world of education, and in all likelihood, technology
will continue to be applied for instructional purposes as new generations of teaching and
learning tools are developed. Recent innovations in information and communication
technologies (ICTs) indicate that the 21% century will most likely be a culture of advanced
technological communication (Diakite, 2004). Developments in technology, particularly with
respect to ICTs, have led language instructors and researchers to explore alternative teaching
and learning environments in order to enhance the skills of language learners. Moreover,
innovations in education, particularly in terms of the recent developments in ICT and
widespread use of the Internet in many disciplines, have compelled scholars to employ these
new technologies in instructional settings in their attempts to provide more authentic
environments in terms of language use. Thus, in addition to conventional language teaching
methods, approaches and techniques, language instructors have been working to incorporate
technology into the English as a Foreign Language (EFL) classroom for a number of years. In
view of this fact, various studies have been conducted to examine the effects of technology-
enhanced instruction on learner achievement (Stepp-Greany, 2002; Ysseldyke & Bolt, 2007;
Zheng, Warschauer, & Farkas, 2011), as well as to explore student attitudes towards
technology use in the context of learning (Lee, 2005; Salabery, 2001; Wiebe & Kabata, 2010).

The theoretical foundation for the blending of education and technology is based on
Vygotsky’s (1978) constructivist learning theory, particularly his socio-constructivist theory.
When we look at the historical development of education, the behavioristic and cognitive
approaches, which typically emphasize teacher-entered learning, have gradually diminished in
importance, since new understandings in the field of education have directed scholars to
change the focus of instruction from the teacher to the student (Caner, 2009). As a result, the
learning concept of the student-centered approach has come into prominence. Therefore,
Vygotsky’s theory of constructivism has gained influence, and new instructional approaches
connected with constructivism have been developed. In contrast to Piaget’s cognitive theory,
which places the focus of learning on the individual, Vygotsky put forward the theory of
social constructivism, which emphasizes learning through social interaction (Kanuka &

Anderson, 1999). As it is well known, social constructivism holds that knowledge is socially
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produced by communities of people, and that individuals can increase their personal
knowledge by joining knowledge communities. From a social constructivist standpoint,
learning is considered as an active, student-centered process in which people construct their
knowledge by relating it to their previous experiences in real-life situations through
interacting with their social environment. Motschnig-Pitrik and Holzinger (2002) assert that
“the Internet and information technologies are principally well-suited to be used with the
student-centered approach” (p. 164), since such instruments provide students with the ability
to freely explore various instructional materials. For instance, Computer Assisted Language
Learning (CALL) can be considered as a social constructivist-based language teaching
method, as it allows individuals to engage in environments and activities that actively involve
them in the learning process (Arikan & Khezerlou, 2010, p. 4007). Moreover, it is believed
that student-centered learning environments should include reciprocal teaching, peer
collaboration, cognitive apprenticeships, problem-based instruction, Web-quests, anchored
instruction and other methods that involve learning with others in social constructivist

environments (Schunk, 2000).

When attempts to integrate technology into the classroom environment are viewed in terms of
the historical development of instructional technologies, it can be claimed that the use of
technology in the language classroom began with the use of overhead projectors (OHP) and
audio or video cassette players, and it has continued with computers. Dovedan, Seljan, and
Vuckovi¢ (2002) have stated that the widespread use of Internet and Internet aided/based
information technologies in every aspect of life have compelled language instructors to make
use of such beneficial tools in the teaching of language skills. Accordingly, instructors have
begun to incorporate the Internet and its tools, such as discussion forums, mail groups,
podcasts, e-portfolios, chat and messenger programs, social networking sites and weblogs into

foreign language instruction.

Fodje’s (1994) view that combining education and technology is vital to the learning process
is supported by Lancien (1998, as cited in Kartal & Arikan 2010, p.93), who argues that
bringing technologies such as the Internet into the classroom feeds and improves learner

development through providing authentic audio, textual and visual materials.

The results of previous studies on the use of technology (Arikan & Khezerlou, 2010; Diakite,
2004; Fitzpatrick, 2004; Greany, 2002; Warschauer, 2004), especially those which dealt with
the use of the Internet-based technologies in education, have revealed that various types of
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Internet resources have been widely integrated into instructional settings, including language

teaching environments.

The first attempts to integrate the Internet into educational settings involved asynchronous
web tools, or Web 1.0 tools, which include such platforms as websites and email newsletters
(Camilleri, Ford, Leja, & Sollars, 2006). However, the use of Web 1.0 tools in language
education has begun to decline, since these allow for only one-way communication;
furthermore, they do not provide an authentic communicative atmosphere. Peer-to-peer
learning is not supported, and there is little real communication between the learner and the
teacher. Therefore, these first-generation web tools are considered behavioristic, since
learners are not active participants in the learning process; as a result, they are mainly used for
giving instructions to students. However, with the emergence of synchronous Web 2.0 tools
such as messengers, RSS and Wikis, two-way communication has been enabled. Learners
have become active participants in the learning process, and student-student and student-
teacher interaction is possible. Learners have begun to discover and access a wide range of
information sources, and they can receive direct feedback and interact directly with their peers
and their teacher. As a result, the teacher’s role has also changed. Teachers no longer direct
learning, but facilitate it, as well as encouraging peer-to-peer learning. Another recent
development in second generation web tools consists of web logs, or blogs, which can be
simply defined as amateur web pages on which material can be arranged chronologically.
Most blogs are written in a personal or journalistic style; however, they have been
increasingly used for educational purposes. As Jones (2002) notes, they are well-suited for use
as online personal journals and electronic portfolios. Godwin-Jones (2003) further argues that
blogs provide a collaborative environment, and thus, they have recently gained considerable
popularity in education; through the use of blogs, learners can communicate with peers and

other individuals, recording their feelings and thoughts and receiving comments in return.

The presence of technology, especially Internet-based technology, in the foreign language
classroom is welcomed by the many scholars and teachers who are active users of these tools;
a review of the available literature reveals that blogs are commonly used in language teaching
and have been employed in teaching virtually all of the language skill areas. For instance,
numerous researchers (Loving, Schroeder, Kang, Shimek, & Herbert, 2007; Moundridou &
Gouloti, 2010; Northcott, Miliszewska & Dakich, 2007; Ramos, 2004) assert that blogs can
be readily applied in language teaching, while researchers such as Duffy and Bruns (2006), as

well as Lim (2006), affirm that the ease of uploading videos and images on blogs encourages
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their use in the foreign language classroom. Accordingly, blogs are often employed to
enhance EFL instruction; in this respect, Bruns and Jacobs (2006), Ferdig and Trammell
(2004), and O’Donnell (2006) have all noted the utility of weblogs in improving learners’
writing skills. This is considered to be particularly important in the sense that writing
facilitates learning, since writing in the target language helps learners to acquire grammatical
structures, idioms, and vocabulary, thus reinforcing the lectures given by the teacher. As
Raimes (1983) asserts, once learners start to draft their ideas, grammatical accuracy,
organization and the rest will follow. In his view, the process of writing causes learners to
become more involved with the language as they work to produce an original text. In doing
so, they are more likely to attempt to use unfamiliar structures and terms as they strive to
transfer their ideas to paper, a process which is held to promote permanent learning. Likewise,
when writing in computer or technology enhanced environments, students become active
participants of the learning process, as they are encouraged to be explorers and creators of
language (Arikan & Khezerlou, 2010).

In order to improve learners’ writing skills, various approaches have been implemented,
including product writing, process writing, free writing, communicative writing and grammar-
syntax-organization. Although the objective of all of these approaches is the ability to write
effectively, each approach has its own way to enhance learners’ writing skills. In the free
writing approach, quantity is more important than quality; numerous writing assignments are
carried out with minimum corrections, since the aim is to encourage learners to write, and
fluency is the goal. On the contrary, in the grammar-syntax-organization approach, learners
are required to focus on the organization, grammar and syntax of their writing, laying out a
chronological plan and sequence of words in addition to the required vocabulary. For
communicative writing, an audience is necessary; therefore, students are encouraged to
interact with their classmates, rather than with the teacher alone. In this context, learners not
only read their peers’ writings, but also respond to them, thus creating a communicative
atmosphere. However, with the product writing approach, learners have less of an opportunity
to discover a range of language uses, as accuracy is of greatest importance; thus, it is felt that
learners’ motivation may be compromised (Harwood, 2005) On the other hand, the process
approach to writing prompts learners to set out on their writing assignments by asking
questions of themselves, such as how to begin and how to organize their ideas. Although there
are variations, most process writing techniques are characterized by the basic procedures of
prewriting, peer and teacher feedback, and revision (Ferris & Hedgcock, 2005). First, there is

a brainstorming phase; and then students show their drafts to their peers and finally to their
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teachers. They then continue to organize their writing through reading each other’s drafts. As
Gabrielatos (2002) points out, writing skills, which often do not develop at the same rate of
language input in foreign language instruction, should be taught in separate courses. Learners
should be guided throughout the entire process of drafting, receiving feedback, revising and
publishing. Thus, it can be argued that, in this approach, teachers should provide adequate
time to their students; they should not limit them, and they should provide comprehensive

feedback on students’ drafts.

At the Akdeniz University Higher School of Foreign Languages, a primarily process-oriented
package was used for teaching writing skills in the academic year 2010-2011. The aim of the
package, which was prepared by the program development unit of the school, was to provide
students with motivation for writing. However, based on the researcher’s own experiences
and other instructors’ complaints about the issue, it can be claimed that the allotted time was
not usually sufficient, and peer collaboration was not always provided during class time.
Therefore, an additional motivating element or tool was found to be necessary. Accordingly,
blogs, which are believed to motivate learners and engage them in writing outside of class

time, were chosen as a means to support learners in the development of their writing skills.

The incorporation of Web 2.0 tools such as student blogs into the writing instruction process
is believed to provide appropriate conditions for idea generation, peer collaboration and
research. By means of such tools, teachers become active facilitators of learning, as students
make use of the Internet and the resources it provides for to develop their language skills
through the sharing of ideas. Boas (2011) supports the use of the Internet in terms of its role
in encouraging learners to use English for their online tasks; furthermore, blogs, which can be
implemented free of charge, constitute a creative means for the collaboration and the
improvement of writing skills. Blogs are also believed to promote peer learning, as students

typically read and comment on each other’s written products.

Because peer learning is generally considered to have a positive effect on learning, various
studies have been conducted in order to examine its effects on student achievement. For
instance, Brandt (2008); Chen, Liu, Shih, Wu, and Yuan (2011); Dippold (2009); Lou, Wu,
Shih, and Tseng (2010); Storch, (2005); and Tan, Ladyshewsky, and Gardner (2010), have all
studied the effects of peer feedback through blogging on the development of writing skills.
Through the use of blogs in writing instruction, it was demonstrated that leaners benefit from
reflective learning in giving and receiving feedback from their peers; in addition, this process

inspired them to write more. As a result of these studies, the researchers generally found that
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using blogs as a means of computer-mediated feedback is helpful and has a positive effect on
learner outcomes; in addition, giving peer feedback online eases editing. Learners also
generally indicated that they enjoyed the process, and furthermore, instructor feedback was
also viewed as important to the development of writing. Blogs were also revealed by Farmer,
Yue, and Brooks (2008) and Pinkman, (2005) as authentic, interesting and communicative
resources. Their studies aimed to improve learners’ independence through the use of blogs;
data were collected through questionnaires and interviews. According to the results, learners’
interest and motivation was increased. Additionally, the effects of blog-mediated peer and
teacher feedback on learners’ writing skills have been investigated (Miyazoe & Anderson,
2009; Wu, 2006), while researchers such as Blackstone, Spiri, and Naganuma (2007) aimed to
improve learners writing skills through written communication via a blogging buddy system.
Ellison and Wu (2008), Fageeh (2011), Kuzu (2007), and Ozkan (2011) investigated this issue
from a different point of view, looking at learners’ attitudes toward the use of blogs; in
general, they indicated that students responded positively to the use of blog pages in their
writing courses. Through their experimental and descriptive research, they found that learners

see blogs as an opportunity and provide freedom for self-expression in English.

Although there are various studies concerning the use of blogs in terms of peer and teacher
feedback, as well as students’ attitudes toward the teaching of language skills, these issues
have been explored separately. However, blogs are specifically used as a component of
writing courses in various language teaching settings. Thus, the present study aimed to
provide a blog-enhanced writing course for a preparatory English program at Akdeniz
University and to evaluate its effectiveness in terms of its contribution to the learners’ writing
skills, as well as to their attitudes toward writing. This study is the first to be conducted in the
context of the Akdeniz University English language preparatory program with respect to
technology-enhanced learning through the use of blogs and the Internet.

1.2. STATEMENT OF THE PROBLEM

In preparatory English language education at Turkish universities, students generally receive
20-24 hours of language instruction per week, according to their proficiency level, in line with
legislation enacted by the Council of Higher Education (CoHE), which dictates that language
instruction in preparatory programs cannot comprise fewer than 20 hours per week. The
general purpose of English preparatory education at Akdeniz University is to teach all
language skills and language areas and to help students to develop their English language

proficiency in accordance with their departmental requirements. These needs are also stated in
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the Akdeniz University legislation for foreign language education, which requires A2
proficiency for associate’s degree programs and B1-level proficiency for degree programs.
These levels are determined by the Council of Europe (CoE), and the descriptors for these
levels are determined by the Association of Language Testers (ALTE). As noted in Harmer
(2001), an A1 level learner can complete basic forms and write notes such as times, dates and
places. In addition to these skills, a learner at the A2 level can complete forms and write short,
simple letters or podcasts related to personal information, while a B1 level learner can also
write letters or make notes on familiar or predictable matters. Similarly, Al level learners are
classified between false beginner and elementary proficiency; A2 level learners are between
elementary and pre-intermediate proficiency; and Bl level learners are between pre-
intermediate and intermediate proficiency. In consideration of the levels that the learners were
expected to complete by the end of the academic year, six hours of reading and six hours of
writing courses were administered weekly, in addition to the mainstream courses in which

listening, reading, speaking and writing were taught during the academic year 2010-2011.

In light of the legislation enacted by the CoHE, and when the foreign language curricula of
Turkish university preparatory programs are investigated, some common tendencies can be
seen. For instance, skills such as listening, reading and language use exercises are supported
by interactive CDs or web pages which generally accompany the course books. Speaking
skills are also addressed through the classroom teachers’ adaptation of the exercises found in
the course books. The teaching texts also provide writing exercises, but these exercises are not
always authentic; learners often find them boring, since many of them do not even enjoy
writing in their native language. Quintero (2008) supports this perspective, noting that
“writing is a very complex area that causes problems for the majority of students in both the
native and the foreign language” (p. 8). Furthermore, most writing activities found in the
course books are designed to cover a particular grammatical topic presented in the unit, with
the effect of inhibiting the communicative aspect of writing, in spite of a consensus that
writing courses should be accompanied by extensive and authentic tasks which can be
organized by instructors and carried out by students as out-of-class activities. However, due to
concerns such as course schedules, teachers’ workloads, and the lack of sufficient course
hours in preparatory programs, it may be difficult to provide authentic materials and out-of-

class activities for language learners.

In conjunction with these issues, the researcher has observed additional problems related to

writing courses, including lack of interaction between teachers and students, as well as among
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the students themselves; limited class time for peer collaboration; and the inability to create
an authentic language learning environment. Considering the obstacles faced by learners in
this context, it can be claimed that writing in the target language is not experienced by
learners as part of their daily lives, although they use writing for routine mother-tongue
activities such as sending SMSs and emails, chatting online and using social networking sites.
In light of this, the researcher decided to integrate a similar technology into the teaching
setting. The underlying reason for integrating technology into writing courses lies in the
necessity for teachers to motivate learners to write by providing them with authentic
materials. As has been proposed by various researchers (Loving et al., 2007; Moundridou &
Gouloti, 2010; Northcott, Miliszewska, & Dakich, 2007; Ramos, 2004), blogs can be used as
a vehicle for learners to improve their writing skills, providing them not only with an
authentic writing context, but also enabling peer collaboration. Moreover, blogs create a real
audience, since they are open to anyone. In this sense, blog pages can be considered as up-to-

date and popular resources for effective writing instruction.

Because using blogs as an out-of-class activity is believed to provide a positive contribution
in writing courses (Chen, Liu, Shih, Wu, and Yuan, 2011; Dippold, 2009), the present study
intends to examine the benefits of blog pages on the success of learners’ writing skills, as well
as investigating students’ attitudes towards the use of the Internet and blogs in language

learning.
1.3. AIMOF THE STUDY

Rapid developments in technology have reshaped all aspects of life. Technological tools have
been put to use in order to facilitate instruction in numerous academic fields; the use of
technology in foreign language education in Turkey, as well as worldwide, is increasing day
by day. Recent studies (Chiu, Liou, & Yeh, 2007; Kasapoglu-Akyol, 2010; Wang, 2009)
show that technology, which has primarily been used to address listening and speaking skills,
can also be used effectively for other language areas such as writing. The reason behind the
attempts to integrate technology into the teaching of writing skills lies in the need to provide
more authentic, realistic and out-of-class environments for learners. However, providing an
authentic environment for learners to practice their writing may not always be easy for the
teacher. Since the receiver in student writing is usually the teacher, learners are not always
comfortable using their knowledge. Brown (2001) notes that in most cases, the instructor is
the only reader of learners’ written work such as short writing exercises, short answer essays,

and any other writing carried out in testing situations; therefore, instructors comprise the only
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audience for their students’ performance. In consideration of this issue, educators are in the
search for new, enjoyable and functional ways of teaching writing in order to make learning
relevant (Pankuch, 1998). Although there are numerous studies dealing with the use of
Internet-based technologies in the context of language teaching, most of these studies solely
inquire into the participants’ opinions on the use of Internet-based technologies in language
instruction. Few studies have examined the effects of these technology-based
implementations. Thus, the present study intends to provide a weblog-enhanced writing
course for students in the English preparatory program at Akdeniz University and to examine
its effects on the success or improvement of these students with respect to their writing skills.

With this in mind, the overall aim of this study is to contribute to the field and to find answers

to the following questions.
1.4. RESEARCH QUESTIONS

Regarding the above-mentioned aim, the present study seeks answers to the following

research questions:

1) Does the use of blogs in preparatory school writing courses enhance the writing

performance of students?

2) What are the students’ views toward to the use of blogs in their writing course at

preparatory school?
15. LIMITATIONS

One of the limitations of the study concerns the number of students involved. Thirty students,
or approximately 10% of the total number of A2 level students at the school, participated in

the study. A larger number of participants may provide better results.

Another limitation of the study concerns the time frame of the project, which was carried out
for six weeks, or approximately 20% of the academic year. Applying the study over a

semester or a full year might yield better results.
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1.6. THE IMPORTANCE OF THE STUDY

The present study is the first to be applied in terms of teaching writing through technology,
namely, blog use, at the Akdeniz University Higher School of Foreign Languages. The
available literature revealed that there are various studies dealing with the role of blogs in
writing courses, students’ attitudes towards blogs in writing courses, and the effects of using
blogs on students’ success. However, unlike the research found in the current literature, the
present study attempts to cover the effects of using blogs and the Internet to improve learners’
writing skills both from the standpoint of learners’ success rates and their attitudes toward the
use of these technologies. Therefore, this study may constitute an alternative and effective

model for teaching writing to the learners of English as a foreign language in Turkey.
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CHAPTER 2 LITERATURE REVIEW

2.1. INTRODUCTION

Writing is a vital aspect of communication between people; it is also an important element of
foreign language teaching. However, like the teaching of other language skills such as
speaking, reading and listening, the teaching of writing presents certain difficulties. For
example, due to the productive nature of writing, students need a real communicative
atmosphere and plenty of time in the classroom setting. As it is known, developing learners’
writing skills requires a greater expenditure of time when compared to the teaching of other
language skills. Several studies (Huwari & Aziz, 2011; Kurk and Atay, 2007; Latif, 2007;
Maclintyre & Gardner, 1989) have indicated that writing lessons are also perceived as difficult
and boring, since the audience for students’ papers is primarily the teacher. Thus, learners
generally do not receive a response to their writing, aside from teacher feedback. As a result,
writing is not used as a communicative exercise, causing discomfort for learners (Abu
Shawish & Atea, 2010). This lack of sharing of ideas with peers and their teachers results in a
mechanical learning atmosphere which is not conducive to effective social learning. Although
Harrington, Kopp and Schimmel (2003) contend that every student is a universe, that every
learner is unique, and that every learner shapes his own learning and knowledge according to
his experiences, when it comes to writing courses, students depend mainly on their teachers’
direction. Additionally, Piaget (1953) noted that humans cannot be given information and be
expected to understand and use it directly; instead, they must construct their own knowledge
according to their previous experiences. Thus, educators are in search of new techniques or

tools to motivate learners to learn and to connect their social lives with their learning.

In this respect, the interactive technologies and tools provided by the Internet have become
widespread and have taken their place in the classroom. Today, most people in the world use
the Internet for communication purposes. As Lancien (1998) points out, unlike earlier
technologies, the Internet provides a means for interaction between human and machine (as
cited in Kartal & Arikan, 2010, p. 93). In addition, the Internet has been used to create a
communicative atmosphere in order to improve foreign language learners’ skills such as
reading, writing, and even listening. As Jonassen (2000) explains, with the emergence of
blogs, learners have been encouraged to write, since the audience is more authentic; this

motivates learners to spend more time working to improve their writing skills. In addition,
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receiving comments on their written posts motivates learners, thus establishing peer

collaboration and the promotion of constructivist principles.

In this chapter, the constructivist theory, which is the theoretical basis for the use of blogs in
teaching, as well as social constructivism, will be briefly discussed. Afterward, the nature and
the educational purposes of blogs will be reviewed, and the application of blog use in the
context of language teaching will be described in detail. In this regard, the role of blogs in
improving learners’ writing skills, their contributions to learner success, and students’
attitudes towards the use of blogs will be examined. In the next part of the chapter, the
importance of developing writing skills and approaches to teaching writing skills will be
reviewed. In the final section of the chapter, studies related to the use of blogs in the EFL

context, particularly in the teaching of writing, will be examined.

2.2. THE THEORETICAL BASIS FOR THE USE OF TECHNOLOGY IN THE
EFL CLASSROOM

Developments in the use of Information and Communication Technologies (ICT) have
compelled educators to integrate these resources into the teaching and learning environment.
Various attempts have been made to integrate these technologies into classroom teaching. The
first attempts were mainly grounded in behaviourism, which sees learning as the formation of
habit through repetitive drills or imitation. As Skinner (1957) stated in his study, “language is
not a mental concept; instead it is a behaviour,” and added that “a child learns it by imitating”
(as cited in Littlewood, 1984, p. 5). However, in the initial application of digital technologies,
no authentic communication took place; only one-way communication was provided, as
artificial communicative activities were carried out between a person and a machine in a
virtual environment in the form of practice activities. As Liaw (1998) explained, “When
computers were introduced into the classroom, computer software was seen as a means of
reinforcing tedious practice of language forms” (p. 336). Yet, as with every aspect of
education, behaviorism gave way to new teaching approaches which were intended to
encourage communication and peer collaboration, leading to the construction of knowledge
by drawing on learners’ previous knowledge while engaging them in social settings.
Accordingly, with the emergence of constructivism, and of social constructivist principles in
particular, the application of ICT in the field of education has been reshaped in order to
combine the social lives and prior experiences of students with their classroom learning. As a
result, through the negotiation of classroom instruction and social life, learning occurs in the
classroom setting (Rowell & Palmer, 2007; Demirci, 2009). Furthermore, social
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constructivism suggests that learning should not be based solely on classroom teaching;
rather, it should be supported through out-of-class activities related to the learners’ social
lives. In the following section, the theoretical principles of both constructivism in general and
social constructivism in particular will be discussed in terms of the use of technology in

teaching.
2.2.1. Constructivism

Although the roots of constructivism are not new, its principles have more recently become
popular in the teaching of foreign languages. Constructivism is a philosophical concept that
tries to explain how we construct knowledge: namely, how we understand the world and the
things in it and how we put them into our thinking process (Anderson & Kanuka, 1999).
Vygotsky (1978) argued that learning occurs through social interaction, putting forth theories
of learning such as the Zone of Proximal Development (ZPD) and inner speech, which are
described in more detail in the following section (as cited in Powell & Kalina, 2009, p 247).
In contrast, Piaget claimed that learning is constructed by individuals, and the social
environment does not affect this process. To illustrate this theory, Piaget (1953) puts forth a
schema theory which organizes the placing of new knowledge. In his view, new knowledge is
passes through three stages: assimilation, accommodation and equilibration (as cited in
Powell & Kalina, 2009, p. 241). According to Piaget’s (1953) theory, when new knowledge is
added (or assimilated) through mental operations, equilibration occurs; this information is
accommodated into the existing schemata in the accommodation phase. Lastly, the following
assimilation and accommodation, equilibration occurs. However, when new knowledge does
not fit, disequilibrium occurs (as cited in Simatwa, 2010, p.366). Another important
philosopher who supported constructivist theory was Bruner, whose studies were affected by
both Vygotsky and Piaget. Bruner also put forward his own theory of learning, arguing that
there are three modes for learning, including enactive, iconic and symbolic (Williams, 2004).
As Overbaugh (2004) explains, firstly, the enactive stage entails the early stage of learning,
which can be described as the motor stage. Secondly, in the iconic stage, knowledge is
converted to visual images. Thirdly, in the symbolic stage, this information turns into
arbitrary words, mathematical, or other symbols mentally. Furthermore, Brooks and Brooks
(1993) assert that constructivism defines knowledge as temporary, developmental, and
socially and culturally mediated, and is thus non-objective. Lebow (1993), on the other hand,
contends that knowledge must be constructed within the cognitive structure of every
individual, so that it is fundamentally personal, while at the same time being dependent on
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experiences in the learning environment and on social interactions. In essence, the aim of
constructivism is to make learning a part of life; thus, the target is learning, not teaching.
According to constructivist theory, language cannot be taught directly, since the
understanding of each learner is different. Learners see the world from their perspectives, just
as they understand and associate their knowledge from their own perspectives. As Woolfalk
(1993) points out, “the key idea is that students actively construct their own knowledge: the
mind of the student mediates input from the outside world to determine what the student will

learn. Learning is active mental work, not passive reception of teaching” (p 485).

In this respect, knowledge is flexible and is constructed by adding new experience to existing
data (Overbaugh, 2004). In other words, knowledge is not an object which is transferred from
one to another; rather, it is a phenomenon reconstructed by every individual (Atici, 2009).
Therefore, instructors should consider the experiences that learners bring into the classroom
(Rowell & Palmer, 2007), as well as the understanding that interaction also has an impact on

learning.

In general, constructivism is used as a clarifying framework of learning that describes how the
learner constructs knowledge by means of his or her experience. According to the
constructivist view, learning occurs either through focusing on the individual cognitive
construction of mental structures, a theory known as cognitive constructivism; or through
emphasizing the impact of social interaction and cultural practice on the construction of

knowledge, a process known as sociocultural constructivism.
2.2.1.1. Social Constructivism

Social constructivism, also known as co-constructivism, has its roots in the learning theory of
Vygotsky. Like Piaget, Vygotsky believed that knowledge is constructed. However, unlike
Piaget, Vygotsky puts the emphasis on social interaction. According to his theory, learning is
a progressive movement from the current knowledge level to a higher level. This movement
occurs in the Zone of Proximal Development as a result of social interaction; that is,
interaction with peers is an effective means for developing skills and strategies, and therefore,
more advanced peers can help less advanced members operate within their ZPD (Saba, 2011).
For instance, when teachers use cooperative learning exercises, less-competent learners
develop their language abilities with help of more advanced peers within the ZPD, which is
defined as the distance between the actual developmental level as determined by independent

problem solving and the level of potential development as determined through problem
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solving under adult guidance or in collaboration with more capable peers (Vygotsky, 1978, as
cited in Powell & Kalina, 2009, p. 244). As Vygotsky described in his book, “Thought and
Language,” what a child learns is her actual learning level, and today’s Zone of Proximal

Development will be her actual developmental level of tomorrow.

Thus, learning is viewed as occurring through social interaction, either under the guidance of
an adult or through cooperation with a peer who is more capable; this “more knowledgeable
other” is an individual who has a better understanding or a higher ability level than the learner
with respect to a particular task, process, or concept. Moreover, inner speech theory, another
of Vygotsky’s constructs, contributes to learning by activating metacognition, or thinking
about one’s own thinking, denoting awareness, knowledge and control of cognition (Meyer,
Abrami, Wade, Aslan, & Deault, 2010). Metacognition has two aspects. The first of these is
reflection, which entails thinking about what one knows. The second is self-regulation, which
refers to the “thoughts, feelings and actions that are planned and adapted to the attainment of
personal goals” (Zimmerman, 2000, as cited in Zimmerman, 2001, p. 65). Furthermore,
Meyer et al. (2010) claim that metacognitive self-regulation has three processes: planning,
monitoring and regulating. Through these processes, language develops as a result of social
interactions to be used for communication purposes, later becoming internalized as thought
and “inner speech.” Thus, thought is the result of language, and inner speech is a kind of self-
talk which directs learners’ cognitive development and provides deeper understanding.
According to Vygotsky, a child solves problems through inner speech, which guides the
learner through the learning process. Therefore, it follows that writing is also a product of

inner speech and self-regulation.

Another concept which relates to social constructivism is scaffolding, which is grounded in
Vygotsky's (1978) notion of an expert assisting a novice or an apprentice in the construction
of new knowledge. That is, the learning in the ZPD occurs in part through the scaffolding of
social interaction between a younger learner and an older or more experienced adult. As
Verenikina (1998) stated scaffolding is the guidance and support provided by the teacher
during knowledge acquisition; this might entail a new role for the classroom teacher in a
constructivist learning environment, as the instructor is called on to guide rather than to
control the learning process Scaffolding also supports the negotiation of meaning, as well as
the structuring of knowledge through social interaction while studying with a peer or under
the guidance of an adult. Moreover, it is also an important element of cooperative learning,

which supports the effectiveness of group and peer work. In social constructivism, meaningful
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learning occurs through social activities and interactions, such as creating written texts or
making dialogues with peers. According to Vygotsky, instead of instruction in a formal
school atmosphere, social interaction between teachers and learners, or among peers, is the
key to children’s acquisition of knowledge and self-regulatory skills (Camperell, 1982). This
idea was also supported in many studies which aimed to determine the effects of scaffolding
on the development of skills such as reading and writing. For instance, Sababi and Rababah
(2012) aimed to improve reading comprehension skills through scaffolding; as a result of their
research, they found that teaching through scaffolding improves learners’ reading
comprehension skills when compared to those of learners who were taught through traditional
methods. Similarly, Huggins and Edwards (2011) examined the effects of scaffolding on
learners’ reading comprehension and writing skills through the use of tools such as graphic
organizers; they found that scaffolding helped learners to improve their reading and writing
skills.

It can be seen that, as the definitions of constructivism and social constructivism suggest,
knowledge cannot be transferred solely by teacher talk in the classroom. According to the
constructivist philosophy, knowledge should be constructed by individuals as they integrate
their experiences from their social interactions with the learning process in the context of
formal education. Moreover, social constructivism views each learner as a unique, complex
and multidimensional individual whose background and needs are different from others. In a
constructivist learning environment, learners are encouraged to use their existing knowledge
as well as searching for new information. In this process, technology may activate learners’
existing knowledge to construct new knowledge (Solomon & Schrum, 2007; Zhang &
Olfman, 2010). Greany (2002) adds that in technology-enhanced educational settings,
knowledge is constructed through interaction, interpretation and collaboration, and the teacher
no longer instructs, but attends to communication and scaffolds the learners with their own
experiences (Kern, 1996). Likewise, Bauersfeld (1995) asserts that instructors should adopt
the role of facilitators, rather than teachers, guiding the peer learning process as learners
socially construct new knowledge. Therefore, blending technology and constructivism to
provide a social learning environment may be an effective alternative for teaching language,
particularly as learning a second or a foreign language is often regarded as both a long and
sometimes a monotonous process by learners (Barenfanger, 2005). Tam (2000) similarly
argues that constructivism is supported by a technology-enhanced learning environment;
therefore, in order to improve learners’ productive skills such as writing, which Cuenca and

Carmona (1986) contend is often considered by learners to be boring and a difficult skill to
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develop, technological tools such as discussion forums, email groups and blogs are regarded
as an effective supplement by scholars, as well as classroom teachers.

2.3. TECHNOLOGICAL TOOLS IN EDUCATION

When we look at educational technology from a historical perspective, chalk boards, VCRs,
photocopy machines, and overhead projectors were all new and futuristic technological
devices when they were first used in the classroom. Furthermore, after the invention of
computers, PowerPoint has taken its place in the field of education (Enonbun, 2010). Its
visual nature serves to create pictures in learners’ minds; thus, learners are supported in
ordering their opinions, both for oral and written communication. Similarly, videos constitute
both visual and aural materials which direct learners to think critically about the topic of
instruction. As videos help learners to visualize concepts, they provide an effective tool in
brainstorming ideas and fostering creativity; therefore, watching videos on a particular topic

can encourage learners to think broadly.

When Web 2.0 technologies such as blogs, Wikis, podcasts, social networks, and virtual
worlds first became popular in the late 1990s, they were incorporated into educational
programs (Enonbun, 2010). Due to the familiarity of these technologies to learners, such tools
were useful in facilitating the application of social constructivist pedagogy (Zhang & Olfman,
2010). There are various applications for technology in the language classroom. As Arikan
(2010) explains, computers are used for various Internet applications in language instruction;
these not only pertain to daily use such as hypermedia links, online newspapers, magazines,
radio and TV channels, and chat-rooms, but also for educational materials such as dictionaries
and encyclopaedias, pronunciation tutors, grammar and vocabulary practice, games and
literary extracts (Wilkenson & Sherman, 1996). Using technology in the teaching
environment has numerous advantages, since such tendencies will surely exist in the future; as
Fitzpatrick (2004) notes, “undoubtedly web-based learning continues to provide one of the
chief sources for language learning” (p.13). Another advantage of using technology in
language instruction is the lack of time constraints (Diakite, 2004); furthermore, Beauvois
(1994, 1998) and Warschauer (1996) note that in addition to the countless resources provided
by the Internet, a technology-enhanced learning environment increases motivation for
language use. Panigua (1999) and Zurn (2005) support this belief, arguing that learners are
often more interested in using technology and technological devices than in traditional

learning tools.
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As the Internet has become more widespread and accessible for individuals around the world,
it is increasingly thought of as a significant and unlimited resource for teachers. For instance,
English language teachers have utilized Internet applications for communicative purposes;
instead of pen-friends, learners often correspond with native speakers through email or
messaging services. Therefore, Web-based learning materials offer something more than non-
communicative classroom tools (such as CDs) in terms of communication and interaction
(Fitzpatrick, 2004).

In addition to email and messaging, mail groups offer another type of Internet-based
technology that is popularly used in teaching environments. Mail groups allow for all
members of a group to receive the same message, facilitating the development of a discussion
on a given topic. As such, they are a useful means for written communication among learners
outside of class time. Instructions can be sent through mail groups, while assignments can be
collected via email replies; messages can then be archived chronologically. As Mak (1999)
explains, mail groups have been used for class or group discussion, as learners send mails
about the topics they are interested in, conduct research and discuss it with the target group
(Mak, 1999). In addition, mail groups may provide an authentic communicative atmosphere
when learners are encouraged to write emails to learners in other countries; as a result of real
conversation and communication, learners may see their potential for writing in the target

language.

A similar Web 2.0 tool used in foreign language education is online forums; these allow for
online discussion or information-sharing, providing communication among learners and
assisting in improving learners’ reading and writing skills. Online forums offer a means for
communication in which discussions are posted on a site which is accessible to all learners in
a group, allowing them to read and respond to comments on a determined topic. Topics can be
related to the unit of a book or to any other subjects (Dykman & Davis, 2008). While some of
these forums, which are created by users to share information about any topic, are accessible
to the public, others are only open to members. Forums are generally directed by a group of

people in order to prevent misuse.

In addition, podcasts can be useful in teaching languages. These consist of audio and video
materials which are updated regularly, as well as series which are added annually (as with
television serials); teacher lectures from the Internet may also be accessed via podcast. Due to
their accessibility, these files are portable, and learners can listen to them on their personal
mp3 players or iPods. Podcasting differs from posting files on the Web (as with YouTube
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videos) when the type of feed and the subscription model of the file is considered (Deal,
2007). Podcasts can be used by learners outside of class time, which engages learners more
with their lessons (William & McMinn, 2008).

Social networking sites such as Facebook and Twitter have also taken their places in the
educational setting, serving as additional tools for learners to improve both their oral and
written communication skills. This type of social site is very popular, and as Subrahmanyam,
Kraut, Greenfield, and Gross (2000) note, many people, especially young adults and children,
spend a great deal of their time in front of the computer using the Internet. Additionally,
according to a survey conducted by English and Duncan-Howell (2008), most learners have
an account either on Facebook or Twitter which they use to communicate with relatives and
friends. By converting this technology into a tool for teaching English, teachers can take
advantage of these platforms as a learning resource which is familiar and enjoyable for
learners (Grosseck & Holotescu, 2008); thus, they can be effectively employed for in-class
and out-of-class activities, helping to improve learners’ writing skills. In employing social
networks as learning tools, not only learners, but also teachers, are able to enjoy the education
process. Learners are able to share their ideas, discuss learning topics with their peers, and
communicate using the target language. Studies concerning the use of social sites also point to
their effectiveness in permitting students to engage in informal learning without the time

constraints imposed by the conventional classroom (Cain & Policastri, 2011).

To encourage learners to write, technology is used in various ways. Electronic portfolios (e-
portfolios) are one of the recent popular techniques which engage learners in writing. As
Hung (2012) reported in his study, e-portfolios serve as a collection of learners’ progress,
allowing students to track their achievements toward their learning goals (Hancock, 1994;
O’Malley & Valdez-Pierce, 1996). When compared with paper based portfolios, e-portfolios
allow for easy access, since there is no need to carry them. Today, e-portfolio based
evaluations are thought to be a useful alternative for language assessment, serving not only to
document learners’ works, but also as a mirror to the development of competencies,
experiences, and thinking, thus providing proof of progress and development (Ok & Erdogan,
2008).

Another Web-based tool that can be used in a similar manner comprises blogs, which are
created either by students or teachers. Unlike e-portfolios, these provide a more

communicative and interactive platform that can be used in the context of teaching.
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2.4. BLOGS (WEBLOGS) FOR TEACHING WRITING

Since 1999, blogs (or weblogs) have been used for educational purposes such as reading,
writing and listening. Blogs consist of amateur web pages constructed through the guidance of
templates; anyone who has an email address can create a personal blog. Blogs can include
text-based content, videos, audio files, images and links to other pages. Goodwin-Jones
(2003) described blogs as a web space for writing where all the writing and editing
applications are done via a web browser and are made available to the public via the Internet.
People around the world use blogs for personal, political, social and economic topics and
commentaries; they are even used as diaries. These pages are popular due to their ease of
creation, because they do not require a sophisticated knowledge of software or programming
(Blood, 2000; Zhang, 2009).

Solomon and Schrum (2007) explain that blogs are primarily used for commentaries on topics
that the blogger considers to be important. They are configured as professional web pages,
offering features such as the ability to change the background; to post video, audio, and mp3
files; and to post and comment on the posts of other bloggers. Like other Web 2.0 tools, blogs
are also used for communication. Moreover, since creating a blog is easy and free of charge,
and considering learners’ interest in digital technology, blogs have become increasingly
popular. In February, 2011, the Nielsen Company, a leading global information and
measurement company which provides market research, insights and data about what people
watch and what consumers buy on a global and local basis, documented that there are over
156 million public blogs in existence. In the context of education, teachers have recognized
their benefits; blogs have been used in language teaching since the 2000s due to their
flexibility and ease of use, both for language teachers as well as learners (Loving et al, 2007;
Moundridou & Gouloti, 2010; Northcott, Miliszewska & Dakich, 2007; Ramos, 2004). In
particular, English language teachers have found blogs to be a useful instructional tool in
terms of writing; as Richardson (2010) contends, blogs engage writers with ideas, questions
and links. Moreover, they not only ask readers to think, but also to respond to blog posts;

therefore, blogs encourage interaction and communication.

In the field of language education, blogs are seen as effective in helping learners to become
motivated, involved and interested in the topics discussed; they can write and comment on
any topic and express their ideas to a real audience, rather than to their instructors alone
(Goodwin-Jones, 2003). In this respect, blogging is believed to promote learners’ self-
confidence. Furthermore, since blog topics typically involve real life, learners are prompted to
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think critically; this helps them to become further involved in the discussions through writing
posts and receiving feedback on their ideas. In this sense, William and Jacob (2004) argue that
blogs are a transformational technology for teaching and learning. Accordingly, in
considering the benefits and potentials of blogs for writing, teachers of English as a foreign
language have implemented blogs for purposes such as creating a discussion outside the
classroom. In this context, the teacher may put forward a topic, and learners discuss the topic
on the class blog; some learners write their ideas on the topic, and others comment on it.
These topics can be about their interests, hobbies or any other subjects relevant to the learners
(Vurdien, 2011). Teachers may also guide their students to use blogs for creating their own
writing portfolios, allowing others besides the instructor to see, read and provide feedback on
their writing. This authentic communicative atmosphere makes writing more enjoyable for
learner, since the blogger can interact with his/her posts via the comments of the followers
(Benson & Reyman, 2009; Du & Wagner, 2007; Kavaliauskiene, Anusiene, & Mazeikiene,
2006; Noytim, 2010; Oravec, 2002; Ward, 2004).

Farrell (2003) and Downes (2006) outline five educational purposes of blogs. Firstly, blogs
replace ordinary web pages, as instructors post information and the learners follow it.
Secondly, instructors can use blogs as a link to other webpages that are relevant to the course.
Thirdly, blogs can be used as a class discussion forum. Learners read the comments and post
their own ideas about the topic, as well as following each other’s comments; this
communication helps them to get to know each other better. Fourthly, blogs can be used as a
tool for organizing class seminars, which results in the individual blog turning into a group
blog. Finally, blogs can be used for assignments such as portfolio writing or writing on topics

that are of interest to learners.

Moreover, due to their asynchronous nature, blogs can be considered as a tool for cooperative
learning, since they are accessible by anyone at any time. Bloggers’ comments or discussions
on a topic can help learners to share their ideas; this is even useful for learners in terms of
their general knowledge of the world. Blogs can provide a source of information, since the
details about a given topic can be found with the help of the learners’ posts or by adding links
to the blog. Blogs are used for a wide range of purposes in improving learners’ skills, and

therefore, various types of blogs are used in education.
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2.4.1. Types of Blogs in EFL

Blogs can be used for various purposes in educational settings, since they provide
opportunities for both teachers and learners. They are easy to create, free of charge, and
motivational. Therefore, instructors of English and researchers in the field can easily use
blogs as teaching materials and as spaces for sharing and learning. The educational uses of
blogs in EFL settings outlined in the literature are discussed in the following section under

four headings.
2.4.1.1. Blogs as Digital Portfolios

Blogs can be used as a space for learners to keep their portfolios in a more accessible format
than that provided by paper-based portfolios. As Weller, Pegler, and Mason (2005) point out,
blogs have emerged in the educational field as a means of communication, as a tool for
collaboration, as a digital portfolio for learners, and also as a classroom portal where teachers
can archive the writings of their students. It is also more interesting for learners to create their
portfolios in the form of blogs, since they are able to share them with public, and the issue of
writing for a real audience is thereby resolved. Furthermore, feedback from both peers and
teachers is facilitated, since there is no time limitation on posting, unlike the restrictions
imposed by scheduled class periods (Jones, 2006). Additionally, giving feedback online
creates a more useful guide for the learner, as the feedback is always accessible, whereas

giving feedback to every student within a restricted class period is not always effective.
2.4.1.2. Class Blogs

Class blogs which are set up by English Language teachers help learners to engage with the
language outside of class time. Learners may access the blog at any time and post comments
on topics that teachers provide on a daily or weekly basis. As Zhang and Olfman (2010)
explain, class blogs are used not only for documenting and sharing learners’ experiences, but
also for providing feedback and assessment. It can be claimed that students’ use of class blogs
gives the teacher more information about the learners, not only in terms of their knowledge of
the language, but also concerning their attitudes and thoughts. Through blogs, learners also
find more time to communicate with their peers; this provides an opportunity for them to

understand their peers and to get to know each other better.
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2.4.1.3. Teacher Blogs

Teachers may also create blogs for their classes in order to give learners instructions about a
lesson topic. The blog page may also serve as a guide for learners where the teacher posts
information or links to useful sources. Learners then follow the blog in order to get the
instructions and carry out their assignments. As Yang (2009) asserts, teachers can also ask
questions of learners; furthermore, they can add videos, audio files, photos or texts in order to

guide their students, and learners can model their teacher’s blogs.
2.4.14. Learner Blogs

With learner blogs, each learner in a class may create his or her own blog page under the
guidance of the teacher. Learners can use their blogs as a diary or portfolio page which is
online and always accessible, allowing all students in the class to follow one another’s blogs
and post comments on the writings of their peers. Thus, blogging improves their written and
oral communication through the help of the posts and comments on their writing by their
peers and the class instructor. Efimova and Fiedler (2004) support learner blogs as providing
for a cooperative learning environment in which learners are no longer alienated from their
lessons, but can benefit from the feedback and validation of the community in developing
their ideas. They also contend that blogs provide a means of expression for inner speech and
reflective thinking; this material then becomes available for review and development, thus
encouraging and amplifying the acquisition of the skills needed for self-observation and
intentional change. Therefore, within the principles of social constructivism, writing, which
can be regarded as the product of inner speech, has an opportunity to develop through
collaboration and idea-sharing. In this respect, according to de Moor and Efimova (2004), in
the process of blogging, learners have two different conversations; one with their inner ideas

and one with the others in their community.
2.5. WRITING

When learning a foreign language, the aim is communication; written communication is often
used either for academic and pedagogical purposes or for business. Accordingly, writing
should not be considered as a secondary aspect of a syllabus, but as an equally-practiced skill
during lessons, as writing is understood to be effective in helping learners to master the
language. As Abidin, Pour-Mohammadi, and Hamid (2011) explain, when learners write,
their brains, eyes and hands work together in order to express their thoughts; through this

process, learners are free to think and write, as in a dream world.
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Furthermore, in the course of writing, learners have the time to think and plan; unlike in
speaking. They may consult grammar books, dictionaries or other materials which direct them

to accurate use of the language (Harmer, 2004).

However, writing is also different and more difficult than other language skills. The first
communicative skill which is developed in humans is listening, followed by speaking. Thus,
all human beings grow up using speaking and listening in their first and sometimes their
second or third languages; however, writing is generally taught after they have learned the
speaking and listening skills (Harmer, 2004). Yet writing is an important skill to develop, and
it is not easy to write, since it involves more than just putting speech into words. When
learning a first language, learners are not taught systematic use of language, since the
language is for communicating. Rather, systematic use of a language is taught only in the
formal schooling process, and as a result, many learners find writing difficult, even in their
first language, since it does not seem natural (Raimes, 1983). Another reason that learners
find writing difficult is its formalized nature, as it is often used for academic purposes or for
professional communication. Moreover, an authentic audience is often lacking in terms of

teaching writing, since the addressee is usually the teacher (Hedge, 2005).

In order to help learners to write more effectively, various methods and approaches have been
attempted. Among the well-known and widely used approaches, free-writing, communicative
writing, grammar-syntax writing, and product and process writing have come into
prominence. The aim of all of these writing approaches is similar. However, in some
instances, mistakes are tolerated, as in communicative writing; while in others, such as
grammar-syntax writing, errors are not acceptable. Grammar-syntax writing learners are
expected to give attention to their writing in terms of grammar and syntax, as they are given
linking words, such as “firstly,” “secondly” and “finally,” to organize their writing (Scott,
1996). However, in the communicative approach to writing, learners are expected to write for
real communicative purposes, producing informal texts or letters. In this approach, the
audience also gains importance, so interaction between learners should be provided. Free-
writing, which encourages learners to write more fluently, has a similar aim; in this case, there
is less correction in terms of grammatical errors, as it is believed that grammatical accuracy
will develop naturally as learners formulate their ideas (Scott, 1996). On the contrary, in
product writing, the roots of which are found in behavioristic theory, the emphasis is on the
appropriate use of grammar, vocabulary and syntax; and writing is the product of linguistic
knowledge. The process writing approach, on the other hand, aims to organize writing into

phases. First, the learner is prompted to think about how to organize the writing by asking
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questions of him or herself. The basic elements of process writing consist of prewriting, peer
feedback, and teacher feedback and revision (Ferris & Hedgecock, 2005). The writing process
starts with brainstorming; following this phase, learners begin the actual writing. After
producing a draft, they receive feedback from their peers and teachers. Such social and
constructivist based writing courses have demonstrated improvements in students’ interest in
English writing and performance. Furthermore, learners are able to develop their autonomous
and cooperative learning, as well as their critical thinking levels, thereby enhancing their

comprehension abilities (Fang, Kang, & Feng, 2009).

These writing strategies and approaches to teaching can also be supported by the use of
technological tools such as the Internet, which provides conditions for idea generation,
research and collaboration among learners. In technology-enhanced learning environments,
the teachers’ role is altered, as they become active facilitators of learning. The actual learning
is carried out by the learners themselves as they work to construct new knowledge. Since the
Internet is multilingual, the use of online resources may help learners to use English for their
online tasks (Boas, 2011). Moreover, learners may find opportunities to interact with their
peers outside of the classroom and share ideas with them, resulting in collaborative learning.
Teachers also provide assistance and feedback outside the scheduled class period, and thus,

learning the target language becomes part of life.

2.5.1. Peer Feedback

According to the learning theories of process and collaborative writing, using peer feedback
has a great impact on students’ learning (Hansen & Lui, 2004). Rather than relying on
teachers’ feedback alone, learners should be encouraged to give each other feedback, as this is
believed to have a positive effect on both learners’ individual development of the organization
of their ideas as well as their communication with their peers. Getting feedback provides
learners with the means to look at their own writing from a different perspective, and by
giving and receiving feedback; they guide each other to more successful writing. In this
respect, peer feedback should not be thought of only as correcting each other’s mistakes, but
also as an idea-sharing platform. Accordingly, using online resources such as blogs may be an

effective means of providing peer feedback among learners.
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2.5.2. Computer-Mediated Feedback

In addition to peer feedback, computer-mediated feedback may likewise have motivational
benefits which help learners to become more engaged with their own learning. Furthermore,
in an online context, the teacher is not the only audience or evaluator of the writing process.
Internet feedback platforms such as blogs and discussion forums provide a more motivational
and authentic atmosphere; according to DiGiovanni and Nagaswami (2001), learners find
receiving feedback in the form of computer mediated communication to be beneficial.

2.5.3. Teacher Feedback

Teacher feedback generally provides the recipient with information about correctness,
accuracy and appropriateness (Mottet, 2008). Prior to this phase, learners may share ideas
with their peers, and then the teacher guides them to accurate and well-organized writing. The
learners’ drafts are then corrected, and any reorganization, if needed, is applied by the teacher.
After receiving teacher feedback, the learners revise their drafts and submit a final version. As
with online peer feedback, teacher feedback can also be provided through blogs, thus resulting

in teacher-learner interaction outside the classroom environment.
2.6. RELATED STUDIES

The use of blogs for teaching language skills has become an important topic in foreign
language education, and a number of studies have been conducted in the field. Blogs have
primarily been used for improving learners’ basic skills and creating an authentic atmosphere
for the sharing of ideas and experiences. While lesson time is often restricted, blogs are a
platform which allows learners to spend time with their peers beyond the scheduled class
period and use the target language to improve their language skills; thus motivating their
learning. Moreover, blogs allow learners to combine the real world and the learning process in
terms of a social constructivist perspective, as blogs incorporate the idea of learning through
social interaction. In this respect, the effects of using blogs have been investigated from the
perspective of peer feedback, learner success and students’ attitudes. In terms of general
findings, it has been revealed that using blogs improves learners’ success rates; peer feedback
supports mutual learning; and learner attitudes toward blog use are mostly positive. In the
following sections, the studies dealing with each of the above mentioned aspects will be

presented in detail.
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2.6.1. Blog Use and Peer Feedback

Blogging, unlike pen and paper writing, enables a large number of readers to give feedback or
comment on the writing of others. Teachers of English and researchers in the field of teaching
English as a second or a foreign language have seen this as an opportunity to provide
collaborative and constructivist learning. Blogs support peer collaboration due to their
features of providing an atmosphere for sharing and commenting. Yang and Chang (2012)
examined the effects of using blogs in terms of peer feedback in their quasi-experimental
study, which used a questionnaire to gather the participants’ opinions. The opinions of two
groups of Taiwanese students were examined to determine their attitudes towards peer
interaction. Although both groups used blogs, one of the groups was assigned to comment on
their peers’ posts, whereas the other group was expected only to read peer postings without
commenting on them. The findings suggest that interactive peer interaction through
commenting on each other’s posts was associated with more positive attitudes and improved

academic achievement in the course.

Similarly, Vurdien (2011) conducted a study with eleven students who were studying for the
Certificate in Advanced English (CAE) examination at a language school in Spain. In this
study, learner blogs were created, and participants were asked to read and comment on each
other’s writing. According to findings, feedback from peers encouraged learners to express

their opinions more clearly while being more careful about avoiding errors.

In a similar study, Chen, Liu, Shih, Wu, and Yuan (2011) studied the effects of peer feedback
through the use of blogs on elementary students’ success. The findings from their
investigation of students’ blog use, as well as learners’ pre and post test results, revealed that

using blogs for peer feedback was beneficial in improving writing through peer collaboration.

Feedback is regarded as one of the most important factors in improving not only writing
skills, but also overall learning levels. Since social constructivism supports the idea of social
interaction, peer feedback is an important factor in this process. In order to explore the
effectiveness of Web-based Asynchronous Peer Feedback (WAPF) on enhancing writing
proficiency among undergraduates, Abdullah (2011) carried out a study with 10
undergraduate students from three institutions who participated in a web-based process
writing course for a period of two months. In this context, the learners engaged in three essay
drafts (first, second and final drafts) and two online peer feedback phases via weblogs. It was

found that the participants in this study were able to provide constructive WAPFs, which were
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divided into three types: social, affective, and cognitive. The social and affective WAPFs
acquired were essential to the support of learning. Cognitive WAPFs were necessary to
provide “global feedback,” which is comprehensive in that it does not only focus on minor

errors in grammar, but also on more crucial elements of writing such as content and rhetoric.

In a similar study, Wang (2009) also investigated blog-based electronic feedback (e-feedback)
with respect to linguistic characteristics, accuracy levels, and revision rates with thirty
undergraduate students from a university in northern Taiwan. The students participated in a
blog project which required them to respond to essays written by others, as well as posting
their own work on weblogs. The results of the study revealed that the participants put more
emphasis on language than on content and organization of a writing product; furthermore, the
accuracy of the comments did not impact revision. Thus, it was found that there is a need to
equip EFL students with the ability to give accurate comments in weblog-mediated peer
editing activities.

Taking a different perspective of blogs into account, certain researchers have aimed to
determine the effects of peer feedback in terms of blogging buddy applications. For instance,
Blackstone, Spiri, and Naganuma (2007) attempted to measure students’ attention to blogging
and accompanying activities. In their study, they investigated eleven classes of 145 students
from an English-medium university in Japan. The study was carried out over two semesters;
during this time, they set up a blog for each class and assigned a “blogging buddy” for each
student. At the end of each semester, they conducted a survey to examine students’ attitudes
towards blogging and peer collaboration. The results of their study revealed that the majority
of the students found the blogging activities and being paired with classmates to be positive
and useful. They especially favored the blogging buddy system, which enabled them respond
to one another’s writing before it was posted on the blog. In addition, the researchers reported
that the blogs and associated activities motivated students to make meaningful use of English

outside the classroom.

In similar study, Abidin, Mohammadi, and Hamid (2001) observed the effect of using blogs,
not only on peer collaboration through peer feedback, but also on learners’ attitudes and
motivation. The findings of their study suggest that peer collaboration is preferred by students
when compared with help coming from the teacher; thus, group work which addresses writing
is favored by students. Moreover, the results of their study showed that encouraging peer
collaboration through blogs creates positive results, even with students of an average

proficiency level.
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2.6.2. Students’ Attitudes towards Using Blogs

In addition to the use of blogs in providing feedback to improve learners’ writing skills,
learners attitudes towards using blogs is another popular topic which has been investigated by
many scholars. Blogs, which are considered as having a positive effect on learner success,
also affect learners’ motivation. Numerous researchers have investigated learners’ attitudes
towards using blogs to improve their writing skills. Noytim (2010), for example, studied a
population of twenty undergraduate English major students in the Faculty of Humanities and
Social Sciences at Nakhon Pathom Rajabhat University. The participants were enrolled in an
academic reading and writing course; in addition to the traditional course design, they were
asked to create and use blogs in order to reflect on the topics covered in the course. Prior to
and following the application, they were given questionnaires in which they were asked to
record their ideas about blog use. The researcher reported that students see blogs as a tool for
self-expression and for the improvement of English, as they provide opportunities for both

communication and practice.

In another study concerning the attitudes of learners toward blog use application, Moundridou
and Goulioti (2010) suggest that blogs helps students to reflect and to publish their opinions;
moreover, as they allow for peer comments on blog posts, they provide feedback and a
platform for new ideas. For the purpose of their study, a digital space was created using the
free-of-charge Windows Live Space service; the platform consisted of a blog and RSS feeds.
The initial posts contained a description of the topic, and the discussion comprised questions
intended to motivate students’ posts. In their study with 75 secondary school students and
their instructors, the researchers found that blogs attracted students’ attention and encouraged
them to participate in learning activities, both on the blogs and in the classroom. Additionally,
the instructors’ opinions concerning the use of blogs were examined following the
application. According to the results, the instructors, as well as the learners, enjoyed using
computer tools. In addition, the instructors stated that blogging was a favorable way of
teaching writing, as it provides opportunities for students to actively take part in the learning
process. However, the results also indicated that in order to make effective use of blogs,

instructors should also participate actively in the process.

In another study applied in a university in Japan with 61 students, Miyazoe and Anderson
(2010) used forums for topical discussions and created blogs for an optional free writing
activity, as well as setting up Wikis in order to conduct a collaborative translation from
English to Japanese. Through results of questionnaires and interviews, they found that the
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students perceived these online writing tools to be useful, and they experienced positive
development in their writing skills through their application.

Similarly, in a study concerning learners’ motivation and perceptions towards blog use
application, Tan (2008) interviewed 48 higher education students to develop a better
understanding of their perceptions toward blog use. The aim of this study was to investigate
the elements which prompted learners to blog and to explore their views of learning through
blogging. As a result of the interviews, the researcher found that blogs have an effect on
students’ overall development helping them to build not only writing skills, but also their
information technology and judgment skills, as well as enhancing their interpersonal
relationships.

Likewise, Can and Ozdemir (2006) investigated the use of blogs for process-oriented writing.
Their study, which was primarily based on a review of related studies, covered both research
and the theoretical foundation of using blogs for teaching writing. As a result of their review
of the related studies, they concluded that blogs can offer an innovative approach to writing
instruction which can be effective in higher education in the Turkish context. Moreover, the
use of blogs can bring about solutions to the problems faced in higher education writing

courses.

In addition, blogs are used as teaching tools and materials for distance education. In her
review of the relevant literature, Lim (2006) describes blogs as a cooperative, dynamic,
participatory and personalised form of learning; she suggests that blogs will have a vital role
in teaching and learning in distance education. In addition, she states that through cooperation
and innovation, blogs will encourage high-complexity thinking, integration and problem

solving.

Learners’ attitudes toward the use of blogs in terms of assessment have also been investigated.
In order to develop an innovative evaluation tool in higher education, Lance (2006) explored
the extent to which blogs are adopted and used for assessment by students at London
Metropolitan University. In addition, he aimed to determine students’ attitudes towards blogs
within the teaching and learning context. As a result of his questionnaire, it was revealed that
students reported the most important advantage of blogs as their capacity to allow learners to
freely express themselves and to interact with others. Furthermore, the participants expressed

that using blogs as a tool for assessment is challenging, motivating and innovative.
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Similarly, Wu (2005) investigated the advantages of using blogs in EFL writing classes,
conducting a study with students from two separate classes. In class A, the use of blogging
was strongly encouraged, but not required; whereas the use of blogs was required in class B.
A blog survey was conducted with both classes. The survey results showed that blogs were
helpful in writing if students wrote frequently, if they took advantage of the Internet to get
help in expressing their ideas accurately, and if they used online dictionaries to look up

unfamiliar terms.
2.6.3. Blog Use and Student Success

When the available literature on the use of blogs in teaching English is reviewed, it can be
seen that there are various studies dealing with the effects of using blogs on learner success.
As blog use is believed to enhance learners’ motivation and create positive learner attitudes,
their success rates are positively affected overall, according to the related studies in the field.
For example, Khampusaen (2012) investigated the results of a blogging project on the writing
skills of university students. In this study, learners were supported with peer and teacher
feedback; in this respect, the researcher reported that giving and receiving feedback improved
learners’ motivation; moreover, learners’ attitudes were also positively affected by the blog
use application. As a result, it was claimed that learners’ writing skills, as well as their skills
in technology use, were improved. Finally, blogging was found to be a productive and

successful application for improving learners’ writing skills.

In a similar study, Fageeh (2011) compared traditional writing instruction and blog- enhanced
writing instruction on intermediate learners’ writing skills. Fourth-year students in an English
department were divided into two groups, with twenty-five in the experimental group and
twenty-five in the control group. Blogs were used in the experimental group, whereas
traditional methods of oral presentations and writing assignments were used in the control
group. The researcher stated that using blogs improved intermediate learners’ writing skills
and proficiency greatly when compared to traditional writing instruction. Additionally, the
results revealed that blogs may encourage students’ assertiveness in writing in English, as

they are easy to use and give learners a chance to reach a real audience.

Similarly, Hashemi and Najafi (2011) investigated the advantages of using weblogs in
increasing the writing skills of college students in Iran. The students were divided into two
groups; in one, the use of blogs was strongly encouraged but not required; whereas in the

other, the use of blogs was required and counted as 20% of their final grade. A blog survey
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was conducted with both classes at the end of the semester, and the results showed that all of
the learners enjoyed the blog project.

Blog use application for writing courses has also become popular in Turkey, and similar
studies have been conducted by various researchers. For example, in Ozkan’s (2011) study
with pre-service English teachers, it was found that blogging had both positive and negative
effects on learners’ skills. In her investigation, she collected data through both interviews and
comments on learners’ blogs. According to her results, learners’ writing skills, peer
collaboration and technology use skills were improved. However, the learners reported
problems with using blogs. For instance, 24% of the learners stated that technical problems,
as well as monotonousness and abuse of the blogging exercise, were negative aspects of the

blogging experience.

In another study conducted at a Turkish university, Arslan and Sahin-Kizil (2010) studied a
control group receiving in-class, process-oriented writing instruction, as well as an
experimental group integrating blogs into their writing process through the use of blogging
software. The researchers sought to answer whether the use of blog software as a
supplementary tool for the writing process enhanced learners’ writing performance. The
findings revealed that the experimental group outperformed the control group in specific areas
of writing such as content and organization, which suggests that the use of blogs in writing

classes enhances students’ performance.

Similarly, Kogoglu (2009) conducted a study with twenty-four participants from the ELT
department of Yeditepe University. She found out that a group of students who used blogs in
writing classes outperformed those who received traditional writing instruction. The data were
collected through questionnaires and interviews; in light of her findings; the researcher
expressed that one of the greatest advantages of using blogs was the ability of students to
reach an audience other than the teacher. Her findings additionally revealed that blogs support
the development of writing skills, and technology is a motivating tool for language learners

when integrated into course programmes.

Using blogs for writing lessons not only improves learners’ success rates, but has also been
found to improve their critical thinking levels. In an international study, Zhang (2009)
reviewed the effects of blog use on learners, including its effects on critical thinking. He
found that using blogs in English writing had the following benefits: facilitating learners’

critical thinking skills; providing examples for learners to model and to learn; affecting



33

learners’ quality of writing; promoting meaningful learning; and giving learners a purpose for
writing. Zhang also suggested some pointers for facilitating use of blogs in English writing.
These include promoting comfortable interaction for learners, motivating learners’ writing
and interaction, and giving learners self-confidence. In addition, he claimed that blogs are

primarily used as journals; they also effective tools in a range of pedagogical applications.

Various techniques have been employed to improve learners’ writing skills through the use of
blogs. In this respect, Quintero’s (2008) study investigated the effects of using blogs on
learners’ writing skills, as well as on learner outcomes. In his investigation, a group of
students from Colombia and another group from Canada interacted on three different blogs
concerning personal interests, working and writing cooperatively, and debating by using
argumentative writing. The results revealed that students developed their writing significantly
through the use of these blogs, and the feedback that the students received through the online

interactions was highly beneficial.

In order to explore the benefits of cooperative learning in weblog networks, focusing
particularly on learning outcomes, Wang and Fang (2005) conducted a study in a one-
semester rhetoric and writing course. After using weblogs for the writing course, a
questionnaire was applied to inquire into the attitudes of the students. The results revealed that
online communication promoted autonomous learning; furthermore, the students learned to

manage their time, process information, and evaluate their own learning.

As mentioned previously, the related studies in the field have mainly investigated the effects
of using blogs either in terms of learner success, attitudes of learners, or peer feedback. Most
of the research has concluded that using technological tools such as blogs has a positive effect
on learners’ writing skills. However, few researchers in the field have investigated the effects
of using technological tools in terms of learner success and attitudes in the same study.
Therefore, the present study aimed to investigate the effects of using technological tools in
terms of learner success and learner attitudes at the same time. Since there are few similar
studies in the field, the present study was conducted to investigate whether applying a similar

study in different work groups produces similar results.

As mentioned in this section, various researchers have studied blogs. For example, Vurdien
(2011), Chen, et al. (2011), Abdullah (2011), Wang (2009), Blackstone, Spiri, and Naganuma
(2007), Abidin, Mohammadi, and Hamid (2001) studied the effects of blog-based peer
feedback on learners’ writing skills. The results of these studies generally indicated that using
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peer feedback has a positive effect on learners’ writing skills. In a similar vein, Noytim
(2010), Moundridou and Goulioti (2010), Miyazoe and Anderson (2010), Tam (2008), Can
and Devrim (2006), Lim (2006), Lance (2006) and Wu (2005) investigated learners’ attitudes
towards using blogs; their findings indicated that learners have generally positive attitudes
towards blog use in their coursework, and most of the participants in those studies believed
that using blogs improved their writing skills. Khampusaen (2012), Fageeh (2011), Hashemi
and Najafi (2011), Ozkan (2011), Arslan and Sahin-Kizil (2010), Kocoglu (2009), Zhang
(2009), Quintero (2008), and Wang and Fang (2005) investigated the effects of blogs on
learner success, and their findings indicate that using blogs mostly improved learner outcomes
in writing. However, these studies investigated the effects of using blogs from various
perspectives and did not focus on the aspects of learner attitudes, learner success and the
effects of peer feedback altogether. Therefore, the present study intends to investigate the
effect of blogs and online feedback in terms of student success in addition to their attitudes

towards using blogs in their writing courses.
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CHAPTER 3 METHODOLOGY

In this section, the research model, work groups, data gathering and application, as well as the
analysis and commentary on the data, the duration of the study and the possibilities for future

application are described in subsections.
3.1. RESEARCH METHOD

The methodology adopted for the present study is a quasi-experimental research design,
which is a type of evaluation that aims to determine whether a program or intervention has the
intended effect on a study’s participants (NCTI, 2011). Since the most common form of a
quasi-experimental study includes a pre-test and a post-test design with both an experimental

group and a control group, the present study was conducted accordingly.
3.2. SETTINGS

This study took place in the Akdeniz University Higher School of Foreign Languages
preparatory classes in Antalya, Turkey. The purpose of English preparatory classes is to help
learners to communicate with the public and in academic environments in English. Most of
the learners took the English lessons on a voluntary basis, although for some of the students,

the course was compulsory.

Learners begin their preparatory class lessons by taking a placement test prepared by the
higher school of foreign languages. The preparatory class students attend twenty-four hours of
English lessons each week, which are divided into three parts: twelve hours for mainstream
instruction; six hours for reading; and six hours for writing lessons. In mainstream lessons,
learners are taught general English according to four skill exercises, which include listening,
speaking, reading and writing, as well as grammar and vocabulary exercises. To improve
learners’ academic levels, an extra reading book and a writing pack were added to the
program. For their reading lessons, the learners had an extra reading syllabus, along with an
additional reading textbook. For their writing lessons, a ready-prepared package was used.
This package consisted of grammar exercises, word formation exercises, linking word and
conjunction exercises, and paragraph completion exercises. These exercises were completed

prior to the writing phase for each topic.
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This study was implemented in the context of the writing course, which aimed to improve
learners’ academic and organizational writing performance, although the topics that the

learners studied were non-academic in nature.

Throughout the academic year, the learners had three terms. In the first term, they began their
writing lessons by using linking words to connect two separate sentences; this exercise was
followed by creating short paragraphs. In the paragraph phase, the students learned to make
outlines in order to have a better understanding of paragraph organization and structure.
Theoretical information was given to the students to create an outline, and the four-square
technique was taught. This technique consists of filling in four squares; three of these contain
supporting details, and the fourth contains a wrap-up sentence. Furthermore, the supporting
detail squares have additional supporting details in themselves; these supporting squares and

the wrap-up sentence are used to build the main idea of a paragraph.

In the second term, the learners began writing essays with the help of the four-square
technique. In this term, the learners wrote both compare-and-contrast and definition essays.
For each essay type, the learners participated in a preparation phase and a brainstorming
phase. First, they filled in their four-squares and crosschecked their peers' four-squares; their
final four-square shape was determined with the help of the writing teacher. After finishing
the four-squares, the learners were asked to write the first drafts of their essays. The first
drafts were checked by their peers, and the learners gave feedback to each other. After
receiving the peer feedback, the learners wrote their second drafts; these were checked by
their teacher. The teacher used symbols for correction and gave oral feedback concerning
paragraph and essay organization. In the end, the learners wrote their final drafts and were

told to add these to their dossier. This phase was the same for all writing topics.

In the third term, the learners wrote on two different topics, including a story and a cause-and-
effect essay. The same process was followed as in the second term. Word formation, linking
words and conjunctions, and paragraph completion exercises were conducted, and these
exercises were followed by filling in four-squares. Finally, the learners wrote their essays
according to what they had learned in the chapter. Their first drafts were crosschecked by
their peers, the second drafts were checked by their writing teacher, and then their final drafts

were written.

At the end of the academic year, the learners’ drafts for each topic were checked by the class

teacher and given back to the learners for safe-keeping.
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3.3.  PARTICIPANTS

The participants were 30 Turkish EFL learners from two classes in the Akdeniz University
Higher School of Foreign Languages. The level of participants was determined according to
the placement exam implemented by the Higher School of Foreign Languages at the
beginning of the term. According to the placement exam, the learners in both the control and
experimental groups were revealed to be at the Al level. After 10 weeks of the first term, the
learners were randomly placed into classes according to the grades they received on the
Akdeniz University Higher School of Foreign Languages Al completion examination,
through which the learners were tested on their listening, language use, reading, speaking and
writing skills. They were then ready to take their A2 level courses. Therefore, all of the
learners were at the level of A2 with respect to the criteria of the Common European
Framework of References for Languages (CEFR, 2001); gender difference was not taken into

account.

After the groups were determined, the learners were asked to write an essay, which was used
as a pre-test for the study. The procedures and instruments used in the study are given in
detail in the following section. At the beginning of the study, the learners were informed
about the purpose of the investigation, and their permission was obtained via the
questionnaire, allowing the researcher to use the data gathered during the study. The
participants were assured that their written products and posts on their blog pages would be
kept confidential and would only be used for academic purposes. Moreover, to ensure the

learners’ anonymity, their names and web addresses were hidden in the appendices.
3.4. DATA GATHERING INSTRUMENTS

To determine the level of the learners, two examinations were used; these were applied by the
Akdeniz University Higher School of Foreign Languages. The first exam was the proficiency
exam, which was applied to determine the level of all of the learners in the preparatory
program. The second exam used to determine the level of the learners was the A1 Completion
exam, which was applied at the end of the first 10-week term. Additional instruments used for
data collection were learners’ writing tasks, questionnaires, and pre-test and post-test scores.

A detailed description of the data gathering instruments is given in the following section.
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3.4.1. Proficiency Exam

This exam was conducted by the Akdeniz University Higher School of Foreign Languages at
the beginning of the term to determine the levels of all of the learners in the program. Since
there were more than 2000 participants, and the validity of the exam was an issue, multiple

choice questions were used.
3.4.2. Al Level Completion Exam

After the 10-week course, the Al level completion exam was prepared by the testing and
evaluation department, utilizing Key English Test KET examination sample tests. This exam
type is used for basic level English language learners and evaluates learners’ listening,

speaking, reading and writing skills.
3.4.3. Pre-Test

The pre-test consisted of two essay questions and was applied after the first three weeks of the
second term of English language education. Learners were given the basic procedures for
writing essays before the pre-test. The pre-test was designed to determine whether there was a
difference between the control and the experimental groups. The pre-test results were
evaluated by two English language teachers giving writing lessons, in addition to the class
teacher and a research assistant in the Department of English Language Teaching, in order to
ensure reliability. According to the results, there was no statistically significant difference
between the groups. The mean score of the control group was 40, and the mean score for the
experimental group was 40.8. The scores of the control group ranged between 33 and 68,
while the standard deviation was 8.99. Similarly, the scores of the experimental group fell
between 33 and 62, and the standard deviation was 7.70.

3.4.4. The Internet Use Questionnaire

To collect data from the learners concerning their Internet use knowledge and frequencies, a
questionnaire consisting of 14 items was applied to both the control and the experimental
groups. The questionnaire was adapted and renewed by reviewing related studies in the field
(Bashir, Mahmood, & Shafique, 2008; Malik & Mahmood, 2009; Sam, Othman, & Nordin,
2005). The participants were asked to answer items on a 5-point Likert type scale with options
ranging from totally agree (1) to totally disagree (5). However, when analyzing the results, in
order to see the positive and negative tendencies in general, the end-points were merged for the

purposes of interpretation. Accordingly, the learners’ responses to the items were analyzed,



39

and responses for “agree” and “totally agree” options were summed under one section as
“agree;” likewise, the “disagree” and “totally disagree” responses were collected under one
section as “disagree.” Through this questionnaire, the learners’ attitudes towards using the
Internet and Internet pages; their knowledge about using the Internet, blog pages, and emails;
and use of the Internet for doing homework was surveyed (see Appendix B). The analysis of
the questionnaire is given in the table below. As the analysis of the questionnaire

for each group shows, there were no significant differences between groups in terms of their
Internet use habits or their attitudes and knowledge about using blogs. Therefore, the analysis
shows that the participants have similar attitudes towards using the Internet and blogs, and
thus, no significant differences were found that would impact the results of the study.

The Analysis of the Internet Use Questionnaire for the Control Group

Agree Not Sure Disagree

Questionnaire Items % F % f % f
1 1found the Internet useful. 933 14 67 1 0 0
2  The Internet eases my life. 86.7 13 6.7 1 67 1
3 llog onto the Internet every day. 66.7 10 200 3 133 2
4 1 do my homework by using the Internet. 467 7 333 5 200 3
5 I read comments on the Internet. 333 5 333 5 333 5
6 | write comments on the Internet. 333 5 200 3 467 7
7 1 check my email account every day. 600 9 267 4 133 2
8 I like communicating through emails. 533 8 333 5 133 2
9 Isend at least 1 email every day. 533 8 200 3 267 4
10 1 know how to use blogs. 6.7 1 200 3 733 11
11 1 find the information on blogs beneficial. 6.7 1 267 4 667 10
12 | follow blog pages. 0.0 0 200 3 800 12
13 I read comments on blog pages. 6.7 1 267 4 66.7 10
14 1 write comments on blog pages. 6.7 1 6.7 1 867 13
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The Analysis of the Internet Use Questionnaire for the Experimental Group

Agree Not Sure  Disagree

Questionnaire Items f % f % f %
1 | found the Internet useful. 13 867 2 133 O 0
2 The Internet eases my life. 13 86 1 6.7 1 67
3 Ilog onto the Internet every day. 8§ 533 5 333 2 133
4 | do my homework by using the Internet. 8 400 4 267 3 200
5 I read comments on the Internet. 6 467 5 333 4 267
6 | write comments on the Internet. 7 667 3 200 5 333
7 | check my email account every day. 10 467 3 200 2 133
8 | like communicating through emails. 7 467 5 333 3 200
9 Isend at least 1 email every day. 7 67 4 67 4 26.7
10 I know how to use blogs. 1 133 3 200 11 733
11 1 find the information on blogs beneficial. 2 133 4 267 9 600
12 | follow blog pages. 2 133 3 200 10 66.7
13 | read comments on blog pages. 2 133 4 267 9 600
14 1 write comments on blog pages. 1 67 1 67 13 867

3.4.5. Teacher and Learner Blogs

To conduct the study, learners were introduced to www.blogger.com, which is the one of the
most widely-used and popular blog pages and is available free of charge (Camilleri et al.,
2010). Firstly, learners were taught

to create a personal blog page, which requires a Gmail account (see Appendix B). Secondly, a
teacher blog, which had been set up in advance, was demonstrated to the experimental group
(see Appendix C). Lastly, posting on the blog pages and commenting on a post was taught
through practice.

The teacher blog was used by the learners for collecting data related to each topic, for writing
their drafts for their own blogs, and for watching videos about the topics. A sample four-
square was also posted on the teacher blog for each topic (see Appendix D). The learners
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followed the teacher blog in order to post their new essays on their own blogs, and then, with
the help of their peers and teacher, they posted their final drafts for each topic (see Appendix
E).

3.4.6. Post-test

After the six sessions of classical writing lesson application in the control group and use of
blogs for writing lessons for the experimental group, a post-test, which was identical to the
pre-test, was applied to the groups (see Appendix F). The results were evaluated by the same
two English teachers who give writing lessons at Akdeniz University Higher School of
Foreign Languages, as well as a research assistant in the Department of English Language
Teaching. According to the results, there was a statistically significant difference between the
control and the experimental group. While the mean score for the control group was 45, the
mean score for the experimental group was 64. The scores of the control group are between
35 and 67 and the standard deviation is 8.38. However, the scores of the experimental group
are between 50 and 79, and the standard deviation is 8.47.

3.4.7. The Blog Use Evaluation Questionnaire

A questionnaire was applied to the experimental group after a six-week period of study. The
researcher prepared a pool of roughly 80 items by reviewing questionnaires in the related
literature. Then, the items were categorized, and some items which incorporated similar
concepts were combined. After this phase, the number of the items on the questionnaire was
reduced to 45. This 45-item questionnaire was then examined by two researchers, one of
whom is an experienced instructor in questionnaire development from the Department of
Educational Sciences; the other is an English language instructor. The questionnaire, which
consisted of 23 items in its final form, was used as a data gathering instrument to evaluate the
attitudes of the learners towards blog use for writing lessons in the current study (see
Appendix G). With this questionnaire, learners were asked to evaluate the blog use
application for writing lessons after a six-week writing course. The results showed that most
of the students in the experimental group found using blogs for writing lessons useful. The

results of this questionnaire were also supported by the post-test scores of the group.
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3.5. DATA COLLECTION

At the beginning of the study, a pre-test and Internet usage questionnaire were applied to both
groups to assess their writing skills and to check their awareness and attitudes concerning the

Internet.

During the study period, the control group had classical writing lessons which consisted of
activities such as doing the exercises in the pack, completing the four-squares and writing
drafts. However, the experimental group was additionally supported by blogs. Both groups
had the same teachers for general English, reading and writing lessons. After a six-week study
process, a post-test was applied to both the experimental and the control groups. The
experimental group was also given a questionnaire for evaluating the blog use method of

teaching writing.
3.6. RELIABLITY AND VALIDITY

In order to establish the content validity of the survey questions, an expert in the field was
asked to assess the clarity of the items in the questionnaire. Taking the expert’s opinion on the
clarity of the items into account, some of the items were revised, and their final forms were

determined in light of the recommendations.

The reliability and validity aspects of a study generally deal with issues concerning the quality
of the data and the appropriateness of the method that was used in the study. By definition,
the reliability of a study is related to the degree of comparability between outcomes when a
study is repeated under similar conditions, whereas validity indicates whether a study
measures what it is supposed to measure (Barnhardt, Kevorkian, & Delett, 1998; Henning,
1991).

In terms of the reliability of a writing assessment, the students’ written productions should
receive similar scores on different occasions and by different raters (Hyland, 2003). However,
the genre of the written product, the physical conditions, the time of the exam, and the rubric
used for evaluation can be regarded as factors which may affect the reliability of evaluating
written exams. Additionally, unclear terminology in the rubric and insufficient training of the
raters might also impair reliability (Henning, 1991). In order to increase the validity and the
reliability of a writing assessment, the assessment procedure should be defined clearly, the

physical conditions should be set equally, the topic and genre of the writing tasks should be
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restricted, and the scoring rubric which defines the criteria by which the written products are
judged should be prepared carefully (Gronlund, 1998; Hughes 2003).

In the current study, in order to evaluate students’ success, all of the participants were asked
to write an essay in which they were expected to reflect their writing abilities. This
assessment was used to evaluate students’ success in compare-contrast essay writing. The
same process was also applied at the end of the study under the same conditions. The data
gathered from the rating of the students’ written products were also used to determine the
developments in students’ writing; these results were used to answer the research question
concerning whether using blogs has an effect on learners’ writing skills. Therefore, in order to
provide a reliable score for the participants’ written products, the same conditions, the same
genre and the same raters were used throughout the study. In terms of genre type, students
were asked to write a compare-contrast essay discussing the advantages and disadvantages of

preparatory classes or the Internet, under same conditions.

Another tool which helps to establish the reliability of a study is triangulation, which entails
collecting data from different sources. In this respect, using blogs to enhance students’ writing
performance constitutes an appropriate resource, since they provide feedback on the learners’
progress from the learners, their peers and the teachers. Accordingly, the feedback given to
the participants both by their peers and their teacher was recorded.

According to Hyland (2003), the reliability of grading students’ written production has two
dimensions, including inter-rater reliability and intra-rater reliability. While inter-rater
reliability refers to different raters’ level of agreement on the scoring of the same product,
intra-rater reliability deals with the inner level of agreement of the same rater’s scoring of

different products.

In this sense, the training of raters concerning the assessment criteria is vital for the reliability
of a study. As Lumley and McNamara (1993) suggest, implementing rater training sessions
on the assessment criteria might reduce raters’ disagreement on the scoring of different
written products. The training process of the raters consists of several procedures. First of all,
the raters score the product independently; their scores are compared, and then their
agreements and disagreements are confronted. If the disagreement level is high, then the
training session is continued until they reach a common agreement. After these training

sessions, the raters can be asked to score the written product of the participants.
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In the current study, in order to establish rater reliability, all of the raters were trained on how
to evaluate a writing paper. Moreover, two of the raters were selected from among the
experienced writing teachers working in the same institution and for the same level students.
Another rater who was a research assistant in the Department of English Language Teaching
was also included to the study. Consequently, 3 different raters evaluated the learners’ written

products.

Validity is the extent to which an instrument measures what it intends to measure (Lado,
1965). In terms of the validity of the data that was used in the current study, the items in the
questionnaire were prepared and revised with respect to the opinions of the experts. The
resulting questionnaire, which consisted of 23 items in its final form, was used as a data
gathering instrument to evaluate the attitudes of the learners towards blog use for writing

lessons in the current study.
3.7. PROCEDURE
3.7.1. Preparation Period for the Study

In the first term, consisting of a 10-week English language education course at the Al level,
the learners were introduced to the process of writing short sentences with linking words.
Before the end of the first term, they had learned to write organized paragraphs in English. In
the second term, the groups were determined according to the A1 completion examination
scores, and two classes were chosen at random. After determining the groups, the preparation
period, which was a 24-hour lesson term consisting of the first 4 weeks of A2 level

instruction, was begun.

In order to apply the pre-determined writing lessons, the first four weeks of the term were
used for preparation, while the learners continued receiving instruction. The first week of the
preparation period was spent in determining and recognizing the groups. In the second week,
the package was put into use, and exercises from the books were carried out in the lesson
period. These consisted of paragraph completion, linking word and conjunction exercises, as
well as reading texts and completing exercises on the topics. The format of the pack was
followed, and essay outline exercises and four square exercises, which are the key for writing
essays and paragraphs, were studied. In order to use the four square technique, firstly, the
learners were taught how to write a main idea and supporting details. Meanwhile, a pre-test
and a questionnaire were prepared, accounting for the opinions of the two experts in the field.

The questionnaire was determined by collecting 80 questions about the topic in a pool. The
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pre-test was prepared with reference to the opinions of the same experts regarding similar
topics in the curriculum. In the third week of the period, in addition to the exercises which
were also carried out in the second week, the learners were taught how to write minor details
which were connected to the supporting details and the main idea. In the fourth and final week
of the preparation period, the pre-test and the Internet usage questionnaire were applied to
both groups, and the pre-test was evaluated by two English Language instructors at Akdeniz
University Higher School of Foreign Languages, as well as a research assistant who had
completed his master’s degree in the Department of English Language Teaching. According
to the results of the pre-test, no statistically significant differences were found between the
groups. While the mean score for the control group was 40, it was 40.8 for the experimental
group. Since there were no statistically significant differences between the groups, groups
were assigned randomly as the control and the experimental group. After determining the
groups, learners from both classes were asked to answer a questionnaire about their Internet
use habits to evaluate their experience with the Internet. According to the results of the
questionnaire, no statistically significant differences were found between groups in terms of

their Internet use habits.

When the experimental group was chosen, the researcher decided to use the blog resource
found at www.blogger.com after getting the opinions of the experts, since it was easy to
create a personal blog page and was free of charge. After deciding on the blog provider, a
teacher blog was created, and sample writings, four-square files, and videos were posted to it.
Before beginning the study process, the learners exchanged email addresses, and
communication was supplied through emails until the learners in the experimental group had
created their blog pages. Before beginning the study, the experimental group was given
information about the program in terms of their 6 weeks of writing education and blog use.
Later, a short training session about blogs and information about creating, posting and
commenting on a blog page were provided. Some practice sessions were conducted, and some
of the participants’ blog pages were created out of class time. As it was made clear in the
results of the Internet use questionnaire, only one of the participants had created a blog page
prior to the study. When the learners had created their blogs, they were instructed to follow
their peers’ blogs; accordingly, before the first session, every student added and followed each
other’s blogs. After completing these procedures, the participants and the researcher were

ready for the study process.

After the 4-week preparation period, the study was conducted for 6 weeks and included 12

sessions, which were equal to 36 hours of lesson time; the duration of each lesson was 45
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minutes. Each week consisted of two separate sessions of 3 successive lesson hours. The
details for the weeks and for each session will be given in the following section.

3.7.2. Application of the Study
Week 1

After four weeks of preparation and determination of the groups, the participants started

learning to write short essays in the first week.
Session 1

This session consisted of 3 successive hours of lesson time. The topic of the first week was
writing compare-contrast essays. Similar lessons were done for the experimental and the
control groups during the class hours. In order to teach learners how to write compare-contrast
essays, the topic “the advantages and disadvantages of mobile phones” was given in the
writing package. This session was spent on brainstorming ideas about “the advantages and
disadvantages of mobile phones.” Before passing on to the four-square phase, the learners
completed the exercises in the pack. These exercises consisted of reading passages about
mobile phones and true-false exercises. Moreover, learners were given some tips before they
filled in their four-squares. These tips also covered the linking words that they might possibly

use in their drafts.
Session 2

In this session, which consisted of 3 successive hours of lesson time, learners were expected
to share ideas and put forward their suggestions. They were asked to create two different four-
squares, one of which explained the advantages and the other the disadvantages of mobile
phones. In their four-squares, the learners were asked to find a main idea for their squares;
they were also asked to fill in their squares with supporting details, minor details and a wrap-

up sentence.
Week 2

In the second week of the study, the learners had to complete their four-squares; they were

then given until the third week to write their first essays.
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Session 3

This session started with 3 successive hours of lesson time. The procedure was the same as in
the previous session. However, the learners had until the end of this session to create their
four-squares. The learners used the tips in the package and the ideas they shared during the

previous sessions to fill in their four-squares.
Session 4

As in the previous session, the duration of this session was 3 lesson hours. During the session,
the participants peer-checked the four-squares they had created in the previous session in a
communicative atmosphere. Then the learners reshaped their four-squares about “the
advantages and the disadvantages of mobile phones” according to the feedback they got from
their peers. Getting feedback helped to improve the learners’ four-squares through the sharing
of ideas. Later, the learners reviewed and completed their second four-squares and then
showed these to their teacher to get his feedback. Getting feedback from their peers and their
teacher also improves learners’ written products, since the information in the four-squares are
included in their writing. Following this phase, the learners were ready to write their first

drafts; this was given as homework.

The students in the control group wrote their first drafts about the advantages and the
disadvantages of mobile phones in paper and pencil and were told to get their peer feedback
within 2 days; on the other hand, the experimental group posted their first drafts about the
same topic on their blog pages and were told to post peer feedback within 2 days. The teacher
blog was also used by the participants of the experimental group, since it included videos
about the topic. Moreover, a sample four-square, which was created through the ideas of the

learners, was posted on the teacher blog to help the participants.

After getting peer feedback, the participants of the control group wrote their second drafts and
handed in their writing products to their teacher. The teacher reviewed the learners’ second
drafts and gave them back to the students within 3-4 days. However, the participants of the
experimental group posted their second drafts on their blogs after getting their peers’

feedback. Afterward, the teacher posted his comments on each learner’s post within 3-4 days.

Finally, while the participants of the control group handed in their final drafts to their teacher,

the participants of the experimental group posted their final drafts on their blog pages.
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Handing in and posting the final drafts phase were the last duty of all of the participants for

the first essay, which was about “the advantages and the disadvantages of mobile phones.”
Week 3

In the second week of the study, the learners started a new topic, consisting of a compare and

contrast essay about “the advantages and the disadvantages of living in big cities.”
Session 5

In this session, which consisted of 3 successive lesson hours, the learners were expected to
write another compare and contrast essay. The topic for weeks 3 and 4, which includes
sessions 5, 6, 7 and 8, was “the advantages and the disadvantages of living in big cities and
the countryside.” Since the type of writing was similar to that which was done in the previous

sessions, the learners were expected to show improvement in their writing.

As with the previous sessions, similar lessons were given for the experimental and the control
groups during the class hours. This session was spent in brainstorming ideas about “the
advantages and disadvantages of living in big cities;” furthermore, the learners were expected
to compare “life in big cities with life in the countryside.” Learners were expected to share

and put forward their ideas in this session.
Session 6

Similar activities to the fifth session were done at this stage. The activities in the writing pack

were completed in order to prepare learners for creating their four-squares.
Week 4

In this week, learners filled in their four-squares and then wrote their second essays,

afterward, their first and second drafts were checked by their peers and their teacher.
Session 7

This session consisted of 3 hours of successive writing courses, as with the previous sessions.
Learners were asked to create two different four-squares, one of which discussed “the
advantages and disadvantages of living in big cities” and the other of which described “the

advantages and disadvantages of living in the countryside.” Firstly, the learners were asked to



49

find a main idea for their squares, and then they were asked to fill in their squares with
supporting details, minor details and a wrap-up sentence.

Session 8

This session started with 3 successive hours of lesson time. However, the writing phase
continued to the next session with peer checking, as well as getting feedback from the teacher.
During the lesson time, the participants peer-checked their four squares in a communicative
atmosphere. Then the learners shaped their four-squares about the topic according to the
feedback they got from their peers. Later, the learners reviewed and completed their second
four-squares and then showed them to their teacher to get his feedback. Getting feedback from
their peers and their teacher also improves learners’ writing products, since the information in
the two different four-squares were blended in their writing. After deciding on peers who
were different from the peers for the previous topic, learners were ready to write their first

drafts; this was given as homework.

The participants of the control group wrote their first drafts about the advantages and the
disadvantages of living in the big cities and the countryside with paper and pencil and were
told to get their peer feedback within 2 days. However, the experimental group posted their
first drafts on the same topic on their blog pages, and they were told to post peer feedback
within 2 days. The teacher blog was also used by the participants of the experimental group,
since it included videos related to the topic. Moreover, a sample four-square of “the
advantages and the disadvantages of living in the big cities and the countryside,” which was
created through the ideas of the learners, was posted on the teacher blog to help the

participants.

After receiving peer feedback, the participants of the control group wrote their second drafts
and handed in their writing products to their teacher. The teacher reviewed the learners’
second drafts and gave them back to the students within 3-4 days. However, the participants
of the experimental group posted their second drafts to their blogs after getting their peers’
feedback. Afterward, the teacher posted his comments on each learner’s posts within 3-4

days.

Finally, while the participants of the control group handed in their final drafts to their teacher,
the participants of the experimental group posted their final drafts on their blog pages.

Handing in their final drafts and posting the final drafts were the last duty of all of participants
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with respect to the second essay, which was on the topic of “the advantages and disadvantages

of living in the big cities and the countryside,”
Week 5

In this week, learners learned a new type of essay writing, definition essays, and they were
also supported with the activities from their books. Moreover, the learners created their four-
squares about the new topic in the 10" session in the 5™ week.

Session 9

This session consisted of 3 successive hours of lesson time. This session’s topic was writing a
definition essay, and learners were given information about the essay type through use of the
package. Afterward, both groups continued to follow the package and completed the related

exercises.

In order to teach learners how to write a definition essay, in this session, “the definition of
happiness” was given as a topic in the writing package. This session was spent in
brainstorming ideas about defining happiness. The learners were expected to share ideas and
put forward their opinions in this session. They were asked to create their four-squares to
define happiness. In their four-squares, the learners were asked to find a main idea, and then
they were asked to fill in their squares with supporting details, minor details and a wrap-up

sentence.
Session 10

This session consisted of 3 successive hours of lesson time and was the final session of the
study. During the lesson time, the participants checked their peer’s four-squares in a

communicative atmosphere.
Week 6

This was the last week and also the last session of the study; in addition, it was the last lesson
at the A2 level. After sessions 11 and 12, the learners were asked to fill out a questionnaire
which was prepared with the help of expert in the field to evaluate their attitudes toward using

blogs for their writing lessons.
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Session 11

In this session, which consisted of 3 successive hours of writing instruction, the learners
shaped their four-squares about “the definition of happiness” according to the feedback they
got from their peers in the previous session. Later, the learners reviewed and completed their
second four-squares and then showed them to their teacher to get his feedback. After deciding
on peers who were different from the peers for the previous topic, the learners were ready to

write their first drafts; this was given as homework.
Session 12

This session was the final session of the study process and continued for 3 successive hours of
writing course instruction. After the previous session, the control group was asked to write
their first drafts on “the definition of happiness” in paper and pencil, and the students were
told to get their peer feedback within 2 days. At the same time, the experimental group was
told to post their first drafts to their blog pages and to post peer feedback within 2 days. The
teacher blog was also used by the participants of the experimental group, since it included
videos about the topic. Moreover, a sample four-square of the definition of happiness, which
was created through the ideas of the learners, was posted on the teacher blog to help the

participants.

After getting peer feedback, the participants of the control group wrote their second drafts and
handed in their writing products to their teacher. The teacher reviewed the learners’ second
drafts and gave them back to the students within 3-4 days. On the other hand, the participants
of the experimental group posted their second drafts to their blog pages after getting their
peers’ feedback. Afterward, the teacher posted his comments on each learner’s posts within 3-

4 days.

Finally, while the participants of the control group handed in their final drafts to their teacher,
the participants of the experimental group posted their final drafts to their blog pages.
Handing in their final drafts and posting the final drafts phase were the last duty of all of the
participants for the third essay.

3.8. DATA ANALYSIS

For data analysis, a pre-test, the Internet usage questionnaire, a post-test and the blog use

evaluation questionnaire were all analyzed.
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To analyze the pre-test, firstly, the learners’ essays were graded by three English teachers, and
the Excel program was used to find the mean score for the individual and class grades. Two of
the English teachers were already English language instructors at Akdeniz University Higher
School of Foreign Languages; the other English teacher was a research assistant who had
completed his master’s degree. Secondly, an Internet usage questionnaire was applied, and
learners’ attitudes toward Internet use and blog awareness were sought. The experimental
group and the control group were determined and the study conducted. At the end of the blog
use application, a post-test was applied to both groups to determine their progress and
whether blog use application had a positive effect on the experimental group learners’ writing
skills. Then, a blog use evaluation questionnaire was applied to obtain learners’ opinions on

the blog use application for their writing lessons.
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CHAPTER 4 FINDINGS AND DISCUSSION

41. INTRODUCTION

In this study, the aim was to answer the research questions concerning whether using blogs
for writing courses enhances the writing performance of students and whether the use of
videos has an effect on increasing student success in writing in English. In order to answer
these questions, the-pre-test and post-test results were analyzed using the Excel program and
interpreted with the help of an expert. The evaluation of the questionnaires, including the
Internet usage questionnaire and the blog use evaluation questionnaire, were also analyzed by
the Excel program and interpreted with an expert. In this chapter, the analyzed data and the

interpretations will be given.
4.2. LEARNERS’ PROFICIENCY LEVELS

Learners’ Proficiency levels were determined by the A1 completion examination conducted
by the Akdeniz University Higher School of Foreign Languages at the end of the first term.
The learners who started their English language education from the level Al, including the
control and the experimental groups, completed their Al level education and were placed into

A2 classes randomly; they started their A2 level education before onset of the study.
4.3. PRE-TEST SCORES

In order to determine the learners’ writing skill proficiency, a pre-test examination was
applied before the blog use application started, and their levels were found to be similar; there
was no statistically significant difference between their writing skills according to the pre-test
mean scores. Three different assessments for each candidate were conducted, and the gathered
data was used for a final grade through the use of the Excel program. The results were
analyzed with an expert, and the mean score for each group was found. There was no
statistically significant difference between the groups. The mean score for first group was 40,
and 40.8 for the second group. The lowest grade for first group was 33; it was also 33 for the
second group. The highest grade for the first group was 68, while it was 62 for the second

group.
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4.4. POST-TEST SCORES

After the treatment, a post-test was applied to both groups, and the results were compared and
analyzed. During the study, the control group had writing lessons based on their packages.
The experimental group used the package and was also supported by using blogs and videos.
In order to find out whether the use of blogs and videos to aid the writing lessons enhanced
the learners’ writing skills, a post test was applied to both groups at the end of the 6-week
study. The post-test exam was the same as the one used for the pre-test. Each learner’s post-
test was assessed three times, and the mean scores for each learner and for each group were
determined using the Excel program. The mean score for the control group was 45, and it was
64 for the experimental group. The lowest score was 35 for the control group and 52 for the
experimental group. The highest score for the control group was 67, while it was 79 for the

experimental group.
45. THE INTERNET USE QUESTIONNAIRE

After determining the control and the experimental groups, an Internet usage questionnaire
was applied to both groups to investigate whether there was a difference in the participants’
Internet habits in each group. The results of questionnaire were analyzed with the help of an
expert in the field. According to the participants’ responses to the questionnaire, all of the
learners had an email address except for two learners, one from the first and one from the
second group. Analysis of the Internet use questionnaire revealed that none of the participants
had used blogs before except one student. According to the analysis of the questionnaire, it
was understood that there were no statistically significant differences between the groups that
would possibly affect the study. The following tables briefly show the Internet use profiles of
the participants. Though the original form of the questionnaire was applied as a 5-point Likert
scale, the participants’ responses to the questionnaire were interpreted through under three

main categories, which were agree, not sure and disagree.



Table 2

The results of the Internet use questionnaire.

A 0O N -

© 00 N o o

10
11

12
13
14

Questionnaire Items

| found the Internet useful.

The Internet eases my life.

I log onto the Internet every day.
I do my homework by using the
Internet.

I read comments on the Internet.
| write comments on the Internet.

I check my email account every day.

I like communicating through emails.

| send at least 1 email every day.
I know how to use blogs.

| find the information on blogs
beneficial.

| follow blog pages.

| read comments on blog pages.

| write comments on blog pages.

The Control Group

Agree

%
80
93
33
67

73
40
33
27
13
27
13

13
27
7

Not

Sure

f
20
7
33
13

13
13
13
27
13
33
47

33
13
13

Disagree

%
0

0

33

20

13
47
53
47
73
40
40

53
60
80

55

The Experimental Group

Agree

f
93
100
53
80

80
47
47
33
20
20
40

27
53

Not

Sure

%
7
0
7
13

20

33

20

20

20

13

33

Disagree

f
0
0
40
7

20
33
47
33
60
60
40

60
40
60

As it can be seen from the results, 80% of the first group found the Internet beneficial, while

93% of the second group found it beneficial. In addition to this result, 33% of the first group

and 53% of the second group log onto the Internet every day; and 67% of the first group and

80% of the second group do their homework using the Internet. Although the second group of

learners seem to use the Internet more, 27% of the first group know how to use blogs, while

only 20% of the second group reported knowing how to use blogs. However, 13% of the first

group and 27% of the second group follow blog pages, and approximately two times more

students from the second group read comments on blogs. Finally, it was concluded that

although the second group of learners tended to use the Internet more frequently, the blog use

habits of both groups were approximately the same; furthermore, 7% of the learners from



56

each group had written comments on blog pages, which helped to determine that there were
no statistically significant differences between the groups.

46. THE BLOG USE EVALUATION QUESTIONNAIRE

At the end of the study process, the learners were also asked to answer the blog use evaluation
questionnaire. The aim of this questionnaire was to determine the learners’ attitudes toward
using blogs for their writing lessons. With the help of the questionnaire, the researcher
investigated whether learners found using blogs beneficial and whether it had a positive effect
or improved their writing skills. According to the results of the questionnaire, it can be

concluded that the learners mostly found using blogs to be beneficial.

In the blog use evaluation questionnaire, 23 items were asked of the participants, and there
were four kinds of questions: items 1-4 were demographic and asked about their departments,
gender, computer knowledge and Internet usage frequencies. However, since this information
was not used for the study, the results and the analysis of this part were not taken into

consideration.

Therefore, the analysis of the blog use evaluation questionnaire was conducted for the other

sections, in which learners evaluated the writing courses through using blogs.

In the other parts of the questionnaire, the participants were asked to respond to
communicational, emotional and pedagogical items. The questionnaire items 5-22, which
related to emotional, pedagogical and communicational aspects of blog use, were asked of the
participants to learn their opinions about blog use for writing classes. The detailed analysis of

the items in the questionnaire is presented below.

In the fifth questionnaire item, the respondents were asked to answer by rating the question
“Using blogs for writing lessons contributed to my writing skill.” Of the participants, 80%
chose “I agree,” 13% chose “not sure,” and 7% said “no”. One of the participants commented
that his writing skill had improved more than he imagined. Using blogs helped him to write
the things on his mind easily. The eighteenth questionnaire item, “Using blogs in writing
lessons did not contribute to my writing skill” was the reverse of the fifth questionnaire item.
As in the fifth question, 80% again found it useful, but 13% did not find useful, although this
figure was 7% on the fifth item; however 7% answered that they were not sure, while 13%

gave this answer for the fifth item. In contrast to the questionnaire item 18, one of the
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participants gave her further ideas and said that using the Internet and blogs were useful and
that they were great tools, reporting that she was more comfortable while writing on her blog.

Table 1
The results of the questionnaire items 5 and 18.

Agree Not Sure  Disagree

Item No f % F % f %
5 Using blogs in writing lessons contributed to my writing

skill. 12 80 2 13 1 7
18 Using blogs in writing lessons did not contribute to my

writing skill. 2 13 1 7 12 80

For the sixth questionnaire item, “I believe that using blogs in writing lessons is a good

method,” 80% agreed, 7% were “not sure,” and 13% said “no”.
Table 2
The results of the questionnaire item 6.
Agree  Notsure Disagree
Item No F % f % f %

6 | believe that using blogs in writing lessons is a good method. 12 80 1 7 2 13

In the seventh questionnaire item, the participants were asked to answer whether they liked to
do their homework using blogs, and 73% said “yes,” 20% were not sure, and 7% said “no.”
The learners shared their further ideas for the last item of the questionnaire. One of the
participants said that it was motivating, educational and entertaining, and another said that

using blogs for writing lessons is both entertaining and a different method.
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Table 3
The results of the questionnaire item 7.

Agree Not sure  Disagree
Item No f % f % F %

7 | liked doing my writing homework via using blogs. 11 73 3 20 1 7

In the eighth questionnaire item, “my peers’ feedback to my posts on my blog were
beneficial,” 53% of the participants found peer feedback to be beneficial, 33% were “not
sure,” and 13% did not benefit from peer feedback. This item was crosschecked in the
questionnaire item nineteen, which read “I benefited from feedback that | got from my peers
by using blogs”. However, on this questionnaire item, 47% of the learners agreed, 40% were
not sure, and 13% disagreed. One participant said that getting feedback from her peers was
useful in helping her to correct her mistakes on her writing. However, another participant did
not find giving peer feedback to be useful, noting that he would prefer to give and take
feedback in the class, instead.

Table 4
The results of the questionnaire items 8 and 20.

Agree Notsure Disagree

Item No F % f % f %
8 My peers’ feedbacks to my posts on my blog were beneficial. 8 53 5 33 2 13
20 I did not benefit from feedback that I got from my peers by

using blogs. 2 13 6 40 7 47

For the ninth questionnaire item, which aimed to find out whether “using blogs for writing

lessons improved their writing skill,” 80% agreed, 13% were not sure, and 7% disagreed.
Table 5
The results of the questionnaire item 9.

Agree Not sure  Disagree
Item No f % f % f %
9 Using blog in writing lesson improved my writing skill. 12 80 2 13 1 7
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When the participants were asked to answer the tenth questionnaire item, “Giving feedback to
my peers contributed to my writing skill,” 86% of the participants said “yes,” 7% said “not
sure” and 7% said “no.” This result showed that giving feedback was mainly seen as
beneficial, although there was some disagreement, which was also supported by the
participants’ further opinions and comments to the questionnaire item 23. Participants found
feedback both from their peers and their teacher useful. Moreover, one of the participants
found that giving feedback to her peer on her blog was not an easy job. He added that in order
to give feedback to his peer, first of all, his feedback should be clear and understandable,
which caused him to be more careful; this indirectly had a positive effect on his writing

performance.
Table 6
The results of the questionnaire item 10.

Agree  Notsure Disagree
Item No F % f % F %
10 Giving feedback to my peers contributed to my writing skill. 13 87 1 7 1 7

In the eleventh questionnaire item, the participants were asked to give their opinions about
whether they recommend writing lessons via using blogs to their friends, and 73% said “yes,”
while 27% were “not sure.” In their further comments, one of the participants remarked on the
positive influence of the blogs on her performance and said that blogs should always be used

for writing lessons.
Table 7
The results of the questionnaire item 11.

Agree Not sure  Disagree
Item No F % f % f %
11 I offer writing lessons via using blogs to my friends. 11 73 4 21 0 O

On the twelfth questionnaire item, “I felt more comfortable while doing my writing
homework via using blogs,” 47% of the participants’ responses were “yes,” 47% were “not

sure,” and 7% said they were uncomfortable when doing their homework on blogs.
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Table 8

The results of the questionnaire item 12.

Agree Not sure Disagree

Item No f % f % f %

12 | felt more comfortable while doing my writing homework via
using blogs. 7 41% 7 47% 1 7%

On the thirteenth questionnaire item, the participants were asked to answer “Reading my posts
on my blog later on motivated me to write again,” 53% said “I agree,” 33% were “not sure,”

and 14% said “no.”
Table 9

The results of the questionnaire item 13.

Agree Not sure Disagree
Item No f % f % f %

Reading my posts on my blog later on motivated me to write
13 again. 8 53% 5 33% 2 13%

In the fourteenth questionnaire item, the participants were asked to answer “writing lessons
via using blogs improved my in and out of class communication with my peers;” 67% said

“agree,” 20% said “not sure,” and 13% said “no.”
Table 10

The results of the questionnaire item 14.

Agree Not sure Disagree
Item No F % f % f %
14 Writing lessons via using blogs improved my in and out of
class communication with my peers. 10 67% 3 20% 2 13%

The fifteenth questionnaire item, “I did not benefit from feedback that I got from my peers by

using blogs,” was the reverse of the twentieth questionnaire item, and the results were the



61

same; 47% found peer feedback beneficial, 40% were “not sure,” and 13% found it not to be

beneficial.

Table 11

The results of the questionnaire items 15 and 20.

Agree Not sure Disagree

Item No f % f % f %
| benefited from feedback that | got from my peers by using

15 blogs. 7 47% 6 40% 2 13%
I did not benefit from feedback that I got from my peers by

20 using blogs. 2 13% 6 40% 7 47%

In addition to their peers’ feedback, whether they had benefited from their teacher’s feedback
was asked as the sixteenth questionnaire item. Of the participants, 86% found their teacher’s
feedback beneficial, 7% were not sure of this, and 7% found getting feedback from their
teacher to be “not beneficial.” One of the participants gave a further comment and said that
explanation of her mistakes on her blog page helped her to learn new words. In the nineteenth
question, “I did not benefit from feedback that I got from my teacher by using blogs,” which
is the reverse question of the sixteenth question; the result was a bit different. In this question

93% disagreed, 7% were not sure, and nobody agreed.
Table 12

The results of the questionnaire items 16 and 19.

Agree Not sure Disagree
Item No F % f % f %
I benefited from feedback that | got from my teacher by
16 using blogs. 13 86% 1 7% 1 7%
I did not benefit from feedback that I got from my teacher
19 by using blogs. 0 0% 1 7% 14 93%

The seventeenth and the twenty-first questionnaire items were related to each other. In the
seventeenth item, learners were asked, “If I had this lesson again, I would prefer to use blogs
again;” 86% said “yes”, 7% were “not sure,” and 7% said “no.” However, in the reverse item,

“If I had this lesson again, I would not prefer to use blogs again,” 80% said no and 20% said
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“yes.” Moreover, one of the participants commented that using blogs made him/her more
motivated to learn English, and blogs made writing homework fun.

Table 13
The results of the questionnaire items 17 and 21.
Agree Not sure Disagree
Item No F % f % f %
17 If | had this lesson again, | would prefer to use blogs again. 13 86% 1 7% 1 7%
21 If 1 had this lesson again, | would not prefer to use blogs
again. 3 20% 0 0% 12 80%

When the participants were asked whether they had problems while using the blogs in the
twenty-second questionnaire item, 27% said “yes,” 13% were not sure and 60% did not have
any problems. One of the participants said there should be more practice before using blogs;
this may be because they had never used blogs before, although they often use the Internet in
their daily lives. Another student had problems since she did not have a personal computer or
a laptop. Moreover, among the 15 participants in the group, only one reported needed more
practice.

Table 14

The result of the questionnaire item 22.

Agree Not sure Disagree
Item No f % f % f %
22 I had problems while using blogs. 4 27T% 2 13% 9 60%

With respect to the participants’ responses to the questionnaire, it can be claimed that almost
all of the participants found the use of blogs in the writing course beneficial in terms of

improving their writing skills in the preparatory program.

This general finding was also supported by the comments of the participants given in answer
to the open-ended question on the questionnaire. For instance, one participant stated that she
found giving and getting feedback on her blog beneficial for writing better and producing
grammatically correct sentences. A second respondent added that using computer and the

Internet was great for education, and writing became fun.
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Table 16
Pre-Test and Post Test Results of the Control and the Experimental Groups.

CONTROL GROUP’S SCORES EXPERIMENTAL GROUP’S SCORES

Pre-  Post- Pre-  Post-
Participants Test Test Difference  Participants Test Test Difference
1 34 43 9 A 35 68 33
2 33 35 2 B 40 64 24
3 38 44 6 C 33 50 17
4 48 53 5 D 43 56 13
5 68 67 -1 E 40 75 35
6 40 44 4 F 38 63 25
7 40 45 5 G 62 79 17
8 30 36 6 H 50 67 17
9 43 53 10 I 35 73 38
10 34 35 1 J 35 64 29
11 40 45 5 K 45 52 7
12 38 50 12 L 35 53 18
13 36 42 6 M 36 66 30
14 37 41 4 N 47 65 18
15 35 39 4 o 38 59 21
MEAN SCORE 39.6 44.8 5.2 MEAN SCORE 40.8 63.6 228

As stated in the introduction part of the study, the first research question sought to answer
whether using blogs for writing lessons enhances the writing performance of the students;
respectively, a pre-test, an Internet usage questionnaire, a blog use and video application, a
post-test, and the blog use evaluation questionnaire were applied.

The study was carried out in the second term of the academic year, which has three terms. The
first 4 weeks of the term were used for the preparation period; then the control and the
experimental groups were determined randomly, once it was understood that there were no
statistically significant differences between the groups according to the results of the pre-test
scores and the interpretation of the Internet usage questionnaire with an expert. During the six
weeks of the study period, the learners in the experimental group were supported by using

blogs and videos, while the control group studied only their writing packages. After the six
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sessions of using blogs and watching videos for writing lessons, the study was concluded with
a post-test. According to the results of the post-test, it was concluded that giving the writing
lessons through the use of blogs had a positive effect on learners’ writing skills and writing
success from various aspects; this is also made clear from the learners’ comments on the

twenty-third question of the blog use evaluation questionnaire.

In their answers to the open ended questions, the learners firstly stated that using blogs is a
new and an entertaining method to improve their writing skills. Moreover, they found getting
and giving online feedback through the use of blog pages beneficial, and they became more
motivated and thought critically while writing, since their posts could be read by others and
were open to the public. Another reason for the learners’ success was finding a real audience
for their writing; as the writing was carried out through blogs, it was no longer just a piece of
paper to be given to the teacher. Blogs enhance communication, and as a result, they motivate
students to write; learners also became more motivated because they knew their posts would
be read and criticized by others. Furthermore, blogs provide a free-of-charge platform for
learners to express themselves. In addition to their posts, they could use their blog pages for

their personal interests.
4.7. DISCUSSION

Writing is often considered by students to be difficult and boring (Taslaci, 2007). In order to
make writing courses effective and useful for learners, the present study investigated whether
using technology improved learners’ writing skills. Moreover, learners’ attitudes were also
investigated in terms of whether they developed more positive attitudes towards using
technological tools such as blogs for their writing courses. The present study aimed to make
writing courses more enjoyable through the use of blogs, at the same time improving

students’ writing skills and increasing their success.

The participants in the study were at the level of A2 as determined by the CEFR (2001); these
levels were determined by the A1 completion examination conducted by the Higher School of
Foreign Languages after 10 weeks of Al level courses. At the beginning of study, the learners
were asked to write an essay, which was also used as a pre-test; no statistically significant
differences were found between the two classes, and the classes were randomly assigned as
the experimental and control groups. The scores of the pre-test were 40.8 for the experimental
group and 40 for the control group. After determining the groups, both groups were asked to

answer an Internet use questionnaire to investigate the attitudes of the learners towards using
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the Internet. According to the results, no statistically significant differences were found which
would possibly affect the result of the study. After the treatment, the learners were asked to
write an essay, which was also used a post-test, to investigate whether the use of blogs
improved learners’ success. The post-test mean score for the experimental group was 64,

while the control group’s mean score was 45.

The pre-test and post-test results were assessed by 2 writing course teachers and 1 research
assistant in the department of English Language Teaching. To provide inter-rater reliability
(Hyland, 2003), the assessment was carried out by different raters. Moreover, as Henning
(1991) contends that unclear terminology in the rubric and insufficient training of the raters
might also violate the reliability of the experiment, a scoring rubric was used in the study (see
Appendix H). Additionally, in order to provide intra-rater reliability, the raters were trained
before the study. After the assessment of the pre-test and post-test examinations, the results
were also analyzed by an expert in the field. However, the standard deviation of the pre-test
scores for the experimental group was 7.70 for the experimental group and 8.99 for the
control group. Similarly, the standard deviation of the post-test scores of the experimental
group was 8.47, while it was 8.38 for the control group. The standard deviations for both
groups and for both assessments were quite high. One possible reason for this was that the
scores were widely spread. Likewise, the highest score of the experimental group for the pre-
test was 62, while the lowest was 33; the highest score of the control group for the pre-test
was 67, while the lowest was 33. The scores were similarly widely spread in the post-test
assessment. Namely, the highest score of the experimental group for the post-test was 79, and
the lowest was 52, while the highest score of the control group for the post-test was 67 and
the lowest was 35. As it is clear from the results of the pre-test and post-test evaluation,
although the mean scores of the groups were similar, and there was no statistically significant
difference between the groups, there may be differences in groups in terms of their writing
skills.

To investigate the learners’ attitudes towards using blogs for writing courses, a blog use
evaluation questionnaire was applied. According to the analysis of the questionnaire, the
participants found using blogs to be enjoyable and beneficial, and they helped the learners to
improve their writing skills. In order to provide validity, firstly, a pool of questionnaire items
was created, and after getting the opinions of experts in the field, a 23 item questionnaire was

designed.
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As a result, when the progress of the learners in both groups was compared and analyzed, it
can be concluded that using blogs had a positive effect on learners’ writing skills. Moreover,
according to the analysis of the blog use evaluation questionnaire, it can be concluded that
using blogs improved learner motivation and engaged learners to write. Moreover, using

blogs created an authentic environment for writing courses and improved peer collaboration.
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CHAPTER 5 CONCLUSION AND SUGGESTIONS

5.1. INTRODUCTION

This chapter summarizes the study. Firstly, the study will be summarized, and then the
findings from the pre-test and post-test scores, the Internet usage questionnaire and the blog
use evaluation questionnaire will be interpreted. Next, the pedagogical implications of
teaching writing through using blogs for teachers and expectations for further research will be

presented. The study will be concluded with suggestions for further studies.
52. OVERVIEW OF THE STUDY

This study was conducted at Akdeniz University Higher School of Foreign Languages in the
2010-2011 academic year, with 30 participants whose levels were determined as A2 by
passing the Al completion level examination prepared by the testing and evaluation
department of the school. In this study, answers were sought to the following research

questions:

1. Does the use of blogs in the writing process enhance the writing performance of the
students?

2. What are the students’ views related to the use of blogs in their writing course at prep

school?

The study was conducted with several different instruments, including the pre-test, the

Internet usage questionnaire, the post-test, and the blog use evaluation questionnaire.

In order to compare the pre-test and post-test scores, which were evaluated by three English
teachers, the Excel program was used, and the mean scores for both groups were analyzed.
The development of each group was interpreted by an expert in the following section.

The Internet usage questionnaire, which was applied to both groups before the study to select
the experimental group regarding the pre-test scores, was also interpreted with an expert, and

no statistically significant differences were found according to the questionnaire results.

The blog use evaluation questionnaire was applied to the experimental group, and learners’
attitudes toward using blogs in writing lessons were examined. The results of the
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questionnaire were interpreted by using the Excel program along with an expert; the

interpretation is given in the following section.
53. CONCLUSION

The results of the study are given in this section in the light of the research questions. To find
the answers to the research questions, 30 EFL students from two different classes, whose
English levels were determined by the Akdeniz University School of Foreign Languages Al
completion exam in the 2010-2011 academic year at the end of the first term, were used.
Learners were randomly placed into two different classes with respect to their exam results by
the program coordinator of the school. After determining the control and the experimental

groups, the study was conducted, and the participants’ writing performances were compared.

In terms of the first research question, the data collected from their pre-test and post test
scores were analyzed, and it was concluded that blog use application for writing lessons
improved the learners’ writing skills. Although each group made progress, when their
progress was compared, the progress in the experimental group was found to be statistically
significant. Learners in the experimental group made 23.2% progress, while those in the
control group made 5% progress. Moreover, the student in the control group who received the
highest score in the pre-test made no progress. This may indicate that classical writing lessons
based on a textbook or package have little or no effect on learners’ progress, and

technological tools could be more useful for writing lessons.

Additionally, according to the learners’ answers to the blog use evaluation questionnaire, 80%
of the learners found using blogs beneficial for their writing skills and thought using blogs for
writing lessons was a good method. Of the participants, 73% offered writing lessons to their
friends. Moreover, 87% found giving feedback to their posts on their blogs was beneficial for
improving their writing skills and that getting feedback on their posts from their teacher was
also beneficial. These results showed that most of the learners found using blogs to be a good

way to improve their writing skills; this was supported by their post-test results.

The answers to the open-ended questions also supported the results of the questionnaire. The
participants liked using blogs and mainly enjoyed the lessons. The learners usually found
getting and giving feedback via blogs to be beneficial and added that they could reach their
peers’ and teacher’s feedback whenever they needed. In addition to the pedagogical benefits
of the blog use application for writing lessons, blogs are also motivational tools, as the

learners stated in their answers.
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In light of the results of the present study, it can be concluded that using blogs for writing
instruction has a positive effect on learners’ writing skills. As Zhang (2009) stated, blogs are a
very versatile communication medium for use in education. Moreover, based on the results of
the present study, it can be concluded that, in addition to the positive effects on writing skills,
learners enjoyed using blogs for writing instruction, and peer collaboration was also
improved. Additionally, it can be concluded that blogs offer interactional opportunities, which
also creates an authentic atmosphere for learners to improve their writing skills. What is more,
using technological tools for writing instruction makes the curriculum up-to-date. Sun and
Chang (2012) point out that using technology has become an integral part of language
education, and using blogs and their interactive and collaborative features can help students

academically and improve students’ process and academic writing knowledge.

In addition to the opportunities that using technological tools such as blogs offer in improving
writing skills, they also motivate learners and engage them with their learning. Moreover, the

learners enjoyed using blogs for their writing lessons.

As a result, the present study, which investigated the effect of using blogs in terms of success
and learner attitudes, showed that the teaching methodology does not require any changes.
Furthermore, using technological tools such as blogs provides some advantages. It makes
writing courses fun within an authentic atmosphere and creates more interaction; via this

interaction, peer collaboration improves.

54. PEDAGOGICAL IMPLICATIONS and SUGGESTIONS FOR FURTHER
STUDIES

This study demonstrated that using a blog application for writing lessons was beneficial.
However, the study was limited to 30 participants enrolled in the Akdeniz University
preparatory class writing course. Therefore, this study should be applied in other universities

and may also be adapted for other skills such as speaking and reading.

Moreover, this study was limited to a six-week term; in order to get better results, similar

studies should be conducted for a semester or a whole year.

Another point concerning this study was that the participants were all A2 level students;

similar studies should be conducted at different levels.

Using blogs for pedagogical purposes offers many opportunities to both learners and teachers.

Since using blogs does not require knowledge of programming or software, teachers can
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easily integrate them into their teaching process; for the same reason, learners can easily be
taught to use them for their learning. Blogs support constructivist learning, since they provide
social environments, thus promoting social interaction among learners. In addition, peer
collaboration is also established through peer interaction. Additionally, through their blog
pages, learners may find a real audience for their written products; this may motivate them to
write and improve the content of their writing. Therefore, this study indicates that using blogs
for writing courses has a positive effect on learner success through peer collaboration and

teacher feedback.

In addition to the benefits of blogs with respect to learner success, they are motivational and
enjoyable tools. As stated by various researchers (Armstrong & Retterer, 2008; Ellison & Wu,
2008; Lance, 2006), blogs are motivating tools for learners and create an authentic
atmosphere for learning. Moreover, blogs provide out of class learning, and as a result,

learning becomes a part of daily life.

According to the results of the questionnaire in the present study, the learners became more
motivated for writing lessons and expressed that they would like to use blogs if they took the
same course again. Therefore, with increased motivation for writing, learners support each

other and scaffold their peers in addition to being guided by their teacher.

Finally, teachers may find blogs to be a well-suited medium in guiding their learners to
improve their writing skills. This study indicates that using blogs helps learners to improve
both their writing content and proficiency, and teachers may find more authentic

environments to make writing courses effective.
Suggestions for further studies can be summarized as follows:

e Since the study was conducted with 30 students in the Akdeniz University Preparatory

Program, further studies should be conducted in other settings.

e The study was conducted for A2 level EFL learners; therefore, similar studies should
be conducted for learners at different levels.

e According to the present study, blogs helped to improve learners writing skills in a 6-

week course; therefore, similar studies might be conducted for longer periods.

e Learners expressed mainly positive attitudes toward using blogs for their writing class
in the present study; however, similar studies with longer periods might be carried out,

and these studies may be compared.



71

e The present study showed that learners’ writing skills and motivation improved,
however, further studies might be done to demonstrate the effect of using blogs to

improve other skills, such as speaking, listening and learner motivation.
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THE INTERNET USE QUESTIONNAIRE

Name & Surname: Age: Gender:
To answer the questionnaire items in mark your answers as;
3. 5.
1.Totally | 2. Not | 4. Totally
Agree Agree | Sure | Disagree | Disagree
Questionnaire Items
1 | I found the Internet useful. 1 2 3 4 5
2 | The Internet eases my life. 1 2 3 4 5
3 | I log onto the Internet every day. 1 2 3 4 5
I do my homework by using the
4 | Internet. 1 2 3 4 5
5 | I read comments on the Internet. 1 2 3 4 5
6 | | write comments on the Internet. 1 2 3 4 5
7 | I check my email account every day. | 1 2 3 4 5
I like communicating through
8 | emails. 1 2 3 4 5
9 | Isend at least 1 email every day. 1 2 3 4 5
10 | I know how to use blogs. 1 2 3 4 5
I find the information on blogs
11 | beneficial. 1 2 3 4 5
12 | 1 follow blog pages. 1 2 3 4 5
13 | I read comments on blog pages. 1 2 3 4 5
14 | I write comments on blog pages. 1 2 3 4 5
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Appendix B

Training Session: Creating a blog on www.blogger.com

m ) #9 https7accounts google.comySenviceLogints 0 + @ B & X || 8 Blogger: Create your free B.. o

Goc ;gle W

- Blogger
Sign in Googl
Create a blog. It's free. e
) Password

i’é) 32{)

Beautiful, customisable templates and layouts. Try the template

designer
m v Stay signed in
- @ Can't access your account?
Up-to-the-minute stats Make money with Adsense Explore Blogs of Note

Want to learn more? Take a quick tour, watch a video tutorial or read Blogger Buzz.

p-Bex|

B Blogger: Dashboard

m ‘|G fttp://www blogger.com/home X Li

writingclassydyo@gmail.com | Dashboard ' My Account | Help | Sign out
8 Blogger

The old Blogger interface will be removed in the coming months. Upgrade Now.

Dashboard Lguage: Engish [
writingclassydyo Manage Blogs Create a Blog - Help

You are not an author on any blogs yet, create one now to start posting!

CREATE YOUR BLOG NOW

Cant find your blog? See "My blog disappeared from my account!"

View Profile

Edit Profile

Edit Photo

Edit Notifications
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B http://www.blogger.com/create-blog.g P-BeX “ G Blogger: Name your blog

8 Blogger

NAME BLOG

e Name your blog

Blog title |
Your blog's title will appear on your published blog, on your dashboard and in your
profile.

Blog address (URL) http:// .blogspot.com
Check Availabilit

The URL you select will be used by visitors tc ur blog. Learn more

=

Home | Features | About | Buzz | Help | Discuss | Language | Developers

CCOUNT NAME BLOG CHOOSE TEMPLATE

o Choose a starter template

You can change your template later, and even customize it with the Template Designer.

i i
. == s m e
L
i ) ] L}

Dynamic Views Simple Picture Window Awesome Inc.
¢
B it
1
i : i

i n

% e “ =




G Blogger You are done X

o Your blog has been created!

Vg've just created a blog for you. You can start posting now or customize how your blog

START BLOGGING

Home | Features | About | Buzz | Help | Discuss | Language | Developers
Terms of Service | Privacy | Content Policy | Copyright @ 1999 - 2012 Google

looks,

» Advanced Setup Options

)| B http:/furwnw blogger.com/post-creategThlogiD= © = B & X || ) Blogger: wrtingclassydyo - .

8 wrtingclassydyo

Posting Comments Settings Design Monetize Stats

MewPost | Editposts | Ecit Pages

Edit HTML | | Compose

Frrlomd v B 7 yga Av S Lk e g

TETW

Labels: Location: [} Add

} Post Options
LSRN J

s Lo e

Return to list of posts
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Appendix D

Sample Four-squares

@5 Q http://imageshack.us/photo/my-images

/257/slayt P~ & X \EY

<

f02/11 - 20/02... QImageShack@-Online Pho... X .

2

3

CONNECT FRIENDS LOG ONTO THE NET
*call for parties * chat friends
- for weekends - msn,facebook
* talk about problems * check emails
- about girls/boys - look for important messages
. .
PHONES
4,
HAVE FUN
*May games
-Snake
* send SM$S
- to friends

mn
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BATTERY ENDS

*you ean't eall your family or
friande

- they got angry with you

* you can't call the polica or
the ambulanca

-in @n emergency

4. THEY RING WHEN YOU
DON'T WANT

*Your eollaque eall you whila
you ara having a romantic
dinner with your
girl/boyfriend/ wife/husbénd
-8o you got angry

* while you ara gleeping

-you wake up

NO SERVICE

¥ nobady can communicate
with you

- they ara curiout about you

* you can't call your clagsmate
or collegue

-when you need help

Mobile phoneg can eauges
problems for example
gomatimeg thair battarias
ende, gometimeg there
gervice and Sometimes the

ring when you don't want.

Witagabout
dvantages and Disadvantapes

Viait
ImageShack profile

ot
i o
InageShack

Quickpogt theee images to
Muygpasa Digg, Facebook, and
otheral

members
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1 BEING HEALTHY
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' their life . Able to talk

for us.
. Talking about
the problems
. Like our
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friends
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beach
. Drinking
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. Swimming
. dive and
discovar
a new

world

. Having
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mental
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inages &1 st oy X
ickpost these images to

g, Facebook

Happ! n
be defined in
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Appendix E

Samples of Students’ Blogs

1/

2 I

L
-

BIG CITY LIFE
M
MNost people dan’'t want to Live in the city but there are still
some people who prefer stay in the town and
3ay that they couldn’t Live anywhere else.lberefore We dan’t know
the best big city Life.People decide it according to your
wishes.let’s look at the advantages and disadvantages of Living in
the city now.

2aten oy

Living in a big city also has advantages becanse peopie have
social activities diffrenet cnltures and possibilities.People take
lessons frem tutor for example piano and violin lessons.Psople can
go to a concart with friends in the big city.Tere are peaple of
diffarant cuituras in the big city so that othar people [earn tha
differnet cuitures.Possibilitias are vary broad in the big
city .Thare are many hospitals jcb opportmnitias ,a lot of
schools. Many big intarnational companias have their [ocations in
tha citias =0 it 's mnch easier to find a job in a big city.

Living in a big city also have disadvantages because it's
Securily problens may cause depression and shanly
tosn.l think dangerous big city Life for the people when we dan't
koow what will happen io the big city.Our Life is full of
dangers.For exanple may be traffic accideat or thief can eoter
your bome.Big cities very crowded therefore occors in irregular
settlements in city.People may cause depression because of the
irregular Life.People can't reach the hospital in an emergency
national income 1s reduced because of the
crowd.Big city life is always noisy and never listen to your head.

As a resnit there are both advantages and disadvantages in the
big city.We must be carefnl all the tige everywhere.life is foll
of dangers.khere we feel happy to live there.



blogspot.com/2001/02/big-cit 0 v & X

0 vmman M kW

18 Subat 2011 13:04

o - dedi ki ..

Hi -

'Pegple can go to a concert with friends in the big
city'rewrite these sentence to me.That way 'people can
go to the concert with friends in the kig city.'

'Say that they couldn't live anywhere else'these
gentence should to be 'they gay"we couln't live anywhere
else"”

Sadly I don't understand thesge sentence'people decide it
according to your wishes"you sheould correct these
sentence.

"I think dangercus big city life for the people'lLet's
put in that way "I think,the kig city life is dangerous
for example”

In addition "big cities very crowded therefore...'these
gentence you use to the 'therefore' wrong.

I hope you can underatand me but my zentence maybe
wrong. : (

18 Subat 2011 13:05

o 7 dadi kil
Thanks :):):)
18 Subat 2011 14:24
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(SECOND DRAFT) BIG CITY LIFE

Most people don't want te Live im big cities but there are still
someé people who prefer atay in the towm and they say we couldn't
live anywhere else.Therefore we don't know the big city life.People
decide according to their wishes.let's look at the advaniages and
disadventages of Living in the big city now.

Living in a big city also has advantages because people have
gocial activities, different culfures and possibilities.People take
lezsans from totor for evample piano and violin lezsans.Peopls can
go to the concert with friends in the big cities.There are people
of different cultures in the big citles so that other people learn
the different cultures.Possibilities are very comman in the hig
cities .There are many hospitals ,job oppertunities ,a Lot of
schools. Many big international companies have their locations in the
cities so it 's much easier to find & job in the big cities.

Living in a big city zlso have disadvantages becanse it's
gecurity problems may canse depression and shanty
town. I think the big city Life i1s dangerous for the people when we
don't kmow whal will happen in the big city.Our Life is full of
dangers. For eyample may be traffic accident or thief can enter your
heme.Big cities very crowded therefore occors in irregular
settlements in city.People may cause depression because of their
irreqular lifes.People can't arrive the hospitzls in an
emergency. National income is reduced because of the
crowd. Big city Life is alweys noisy and never listen to your head.

As z result there are both advantages and disadvantages in the
big cities.We must be careful all the time everywhere.Life is full
of dangers.Where we feel happy to live there.

- —— |3:

Uyeler

Zeten
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m http:ff‘

blugsput‘cumflﬂllfﬂif second P v ¢ X

N

0.

. dedi ki...

Hi.

Let’s check your secand writing

Introdoction: A very good start. However, after prefer we
nse "V-1ng” or "To + V1",

Second paragraph: Again this paragraph 13 very mice. Buot,
look at the sentence which atarts with “possibilities "
there i3 a spelling mistake

Third paragraph: in the first sentence after "because "ITS”
is the correct use not IT'S. rewrite the second sentence
wihich starts with "I thiok.” especially the clause

with "when is not clear to understznd, revise it. Also the
zentence with for exmmple has a problem, you need to start
it in this way _.THERE may be traffic accidents or THIEVES
ran ...". Alsp in the pext sentence you forget to use a
verb. Horeover the second part of the sentence which starts
with "Therefore ..” meeds checking, the sucject and verb of
the sentence is wrong, Newt the following sentence has a
problem, because pecple do not cause depressions but they
may "HAVE", The last sentence in this paragraph is also
problem, the second part which starts with “and never
listens to your head” is mot a meaningful English sentence,
and you thought it in Turkish. So find anether way to write
your sentence.

Conclusion: this part i3 also nice bot what do you mean in
the last sentence? It 13 not clear.

My advice: you have written a four paragraph essay and it
13 very good except for the 3rd paragraph, namely
disadvantages paragraph. Rewrite this part, and also revise
the smzll mistzkes in the other parts and it will be very
good.

Well done!

D mwawll as s
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—— i —
blogspot com/20 ot Qv CTI-_ 13/02/11 - 0/02., ‘M ks aditopl. |D ALLNES of AGE

- Subat 200 1347

a Well done!
Wt tlere are some poi's o e dested sl
70 fgﬂ Wil it Jour Werodution 2 4 zfy delee communieation
AWy bt it g e / Wy'w)f/{f #his sensomee o /070/ 4
Jropostion. i ¥ frst purt sad i e seond part Wi 1 it of
Jou furk Wi Yl st purt of of the stene bt gou nisad 1
sead par, fr ganple. 1 it of Mfc/!ﬂy 7 {W?/ SHOULD
STl M/ /ﬂ[/’f LESSONS”
Seandl: it use moble plone or moble PHONES nanely docie
to us sigulr o pluel 7/Wé/ We an 1ale plotos and THIS
W/[y W ol Jmﬁ ttestity onerls” ot this Wiy BUT IV
THIS Wy N renbite your last samtene /4/@@4/// 7
It e thid /M/fg//z Directly relsted 4o the EPOSEVE 49
radistion, Direcly relsted 4o e radutin EXPOSURE and ol
W E pased 1o radlatin Then when we USE mobile /Mﬁ
10k ustl /W/g #he lust suntome it 41t %M/zz/ /y/m #he lust
st use mobile PHONES (OLURRL and ten {/Zy ey U5
busy and U baanes bonig They make us AATISOCTHL.
1 Yt conclusion, we should use mobile /iﬂm Wit neated Alsn #
wh b dutgeross fr owr U and alresdy lose owr fealth Fially
MICROVIWES FROM mobile //!M!.f e Wlsifleadourless and
dungerous We ol igoe

¢ e

Wmm Yhese are sall mistates and o ah 1ty # /e’//

fmé/
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"B httpy//alogspot.com/2011/02/healty-life-or1 O v & X‘ B, 13/0241 - 20/02... [ 141~ adl kisi AG. al topl. B : HEALTH

HEALTHY LIFE OR MOBILE PHONES (second draft)
HEALTY LIFE OR MOBILE PHONES

Mobile phones are a lot advantages and disadvantages. Some peoples think
it's a useful but some peoples don't think it's useful. They don't like mobile
phones.For example firstly the doctors.But we don't to forget mobile phones
are very important sometimes.

Firstly mobile phones are important for we life. Peoples should have a
mobhile phones for easy communication.Includeing this video calls and
conferance calls.If you don’t go to job, you can conferance calls.Also it’s very

enjoyable.You can send SMS any moment.So you don’t be bored.

Secondly mobile phones are have disadvantages.Specially it's harmful for
children.It’s cause to raises alone people and children’s are difficult to
understand. Mobile phones expose to radiation. This is canser’s and genetic
damage’s resault.If we can healty life, we don't use mobile phones.

My opinion mobile phones is sometimes necessery.So when we needed use
mobhile phones.
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‘Bhttp:.-"-' blogspot.com/2011/02/healty-ffe-or- 9 + GX\ 0 -0 M adikig. ditopl. |5 © HEALTHYLIFI

B' C “4Subat 20110706
Hi*

Let's check your writing:

At first, pay aftention to the capital leffer use. And | will check some parts and
correct them. But you will change the others

First paragraph: Mobile Phones HAVE a lot of advantages. Some PEOPLE
think THEY are A useful but OTHERS DON'T LIKE MOBILE PHONES SUCH AS
DOCTORS. HOWEVER, mabile phones are very important sometimes(at
times).

Second paragraph: Mobile phones are important for OUR life. Also, rewrite fhese
senfence  ‘Peoples should have A mobile phones for easy
communication™and “Includeing this video calls and conferance calls”. You can Hakkimd
connect these two sentences. Then, “If you don't WANT TO go to job, you can
MAKE conferance calls”. Next, “So you ARE NOT bored”

Third paragraph: “Secondly mobile phones ARE/HAVE disadvantages’ you used
two verbs herel Then ‘I's cause to raises alone people and children'S are
difficult fo understand.” Again you have fwo verbs ‘It is/cause” and also “to raises’
review ‘infiniive with to” And there are also some other mistakes in that
sentence. Next, “Mobile phones expose fo radiation” in this sentence you used a
wrong verb; look at the meaning of expose. | think, you had better you another
verb. Again, you nzed to rewrite the next fwo sentences ‘This is canser's and
genetic damage’s resault f we can healty life, we don't use mobile phones. There
are different mistakes like spelling and the use of apostrophe ‘s. and also inthe
second sentence you didn't used the main verb in the if clause.

Fourth paragraph, “IN" my opinion and mobile phones is/ ARE sometimes
necessary. And rewrite the last sentence. Finally, rawrite the last senfence.

My advice: you should use the grammar structures which you learad during
lessons. And also you should look up the dictionary for the spelling of the words
you use in your writing. If vou take your writing serious, you can do better.




A htps Jblogspat.com/2011/02/hig-city-life 2 + ¢ X

BIG CITY LIFE

Living in big cities has got advantages but at the same time i has got disadvantages of course.

In the big cities, easy to find a job because there are Iots of companies.You can work this

companies. Besides, you can benefit Iots of social activities.Y'ou can go concerts,
theatres zports center and mall for a shopping Big cities are cosmopolitan cities. There are lots

of people from diffirent cuftures.So you can learn somethink about this cuftures.

There are disadvantages living in big cities. They are very crowded. So, traffic is dense and
security problems are become. Big cities are expensive i think. Y ou must work too much for

earn money.And finally, Big cities are noisy and dirty.
Living in big cities not only beautiful but also difficut.

Ginderen zaman: 00:30 [

ME| & B #1) Bunu Google'da ner
Tepkier: [ eflenceti () [ iging (0) [ etidleyici (0

2 YOTum:

H - 73 Subat 2011 23:14
il lets check it now second paragraph ‘somethink' you wrote the

wrong "something' should write third paragraph 1 think big cities are
expensive’ traffic is dense so there are problems’ | Think you can write this
sentence is this | could not find another in the wrong=))

‘antla

. , @ 2¢ suat 2011 1300
thank you very very much buddy:JBut im not join you, because there is a

traffic problems in big cities not because of the expensive but because of the
dense populacion.

0 sumomM e s O

e

m Bu siteye ka
Google Friend Con

lyeler (1)

K15 2

Zaten lye misiniz?

Hakkimda

Profilimin tamami
| gérintile
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IN ORHER TO HAPPY ( second draft)

hlogspot.com/2011/02/in-other-to 0~ ¢ X

B http://

Google Friend Con
Happinass can be defined in many ways )

Uyeler (7)
In order to happy, you should know to enjoy.When you spend enjoyable time with your friends u . ‘
and family, you can enjoy And a graduate In the graduating party, you can enjoy with music

and dancing. Then, you find & first job This, you will be happy Of course chocolats ithink |love
it.If you eat chocolate, you wil be happy.Because it epidemics happiness hormang.

Zaten dye misiniz?
As you s&s, happiness can be defined in many ways.For example t is enjoying your

life, graduating and chocolate of course *)
Ginderen zaman; 1305 [al Hakkimda

MBAE R H #1| Bunu Google'ds dner
Tepkier, ) efenceti(0) ] dgin (0) [ etileyici (0}

1 yorum:
B 26 Jubat 2011 17:52 ggﬂ%;glamaml
Hi
Lets check it.
Before we start, | want to say that your headline’s correct formis “n order to
BE happy™.

Introduction: & very short intreduction. You should add something to make
your it charming. For example you can add a fameus speech about happness.
Second paragraph; the mistake in the first sentence s the same mistake with
you headling, then in the second part of the sentence, it is better to zay “you
should know HOW fo enjoy T Next rewrite the second sentence becauss
you used enjoy and enjoyable again and again, just like the third and the fourth
sentence. Also the third sentence i not a sentence; it is a fragment. Make it a
sentence. And then, check your sentence which stars with “then, you find a
first job.* ou can revise i in this way: “then T is finding you first job. Alen the
next sentence needs checking. Finally, last sentence has also a
problem. “Epidemics” is not @ verb, you should use “release” instead of it
Canclusion: a fing finishing

My advice: check the mistakes especially in the developmental paragraph

Then rewrite . The final wil be better.
g e e —— — ——  — — ]
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THE WORLD OF HAPPINESS (FIRST DRAFT)

The search for happiness is one of the chief sources of unhappiness. Yes, it's yeler 2)
true because happiness is always in our lives.A smile,a word,a thought and o -
sometimes all the small things. *

Happiness you could do.You are achievements,freedom,emotions.It's
everything.Sometimes people don’t be aware but happiness is always our
side.When you fall in love , get promoted,learn new something,someone tells you
good something is always a smile on your face.People see the light in your eyes
but sometimes we feel lonely.Then we have to do new something.For
example;you can visit your friends,owning a pet or to be aware of all the people
who love you.You should be aim because have something to aim for;a dream that
you hold close.This isn't happiness?My dreams;learn english,be graduate,go to
abroad,good a work and future and of course | am hopeful I'll do my all
dreams.When | get bored ,| get down 1'm happy thinking about these dreams.

Actually, happiness change from people to people.Some people’s
family,work,friends, lover,wife,husband.| think happiniess is
incredible,unhappiness is an exuse.Everythinh might not work,sometimes bad

things can come over and over but you look around ,the world spinning,we are
healty and the most importantly our heart still beats.
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B g/ blogspot.com/201L/02 happinessfin O v & X |

Uyeler [2)

HAPPINESS IN EVERY MOMENT OF LIFE

Happpingss is a lot naed in [ife 50 5 very important for people Alot of pundit l l
told the many allegation fhe about happiness As John Barymore said
that "Happiness often snaaks in thought 2 dooryou did not know you left open.”

Hzppiness is freedom because it has gotfrae thaught s people are mating
your own decisious Happiness is comforiable feeling so peapls have got saff-
confidence Happinessis get promoted so people be successiul inthe job fo rise
Up and they are to gain expenience Happingss is causen competition in the job BLOG ARSI
80 job's qality increase.Happingss is get mamied because people are tagether

Zaten y st

. ‘ ¥ 201 (8)
have breakfastltis enjoyable legant Peaple are tagether poto the holiday a0 Y Sine
they are fo enjoy the 523 and the sunbathe., e

Aaaresult we should be happy from our da every job.ff not life is becoma
impracticable Rigth now, we startto war for this. 2lh
HARPINE
Gondersn: * zaman 0436
HAPPINE
MO E B R A B Googeda e
o BIG CT
) MOBLE}
1 yorum: ORAF
BIG CTy
H T i) 21 Subat 2011 07:55 MOBILE
Ki At firstyou must check using coptal letier for example *LIFEThen
vou have got some mistakes about speeling of wors.For example “aa @
result qalty sunbathe “they are must be Ik this ‘8 a resuft qualty sunbath, —_—
A WIL'A
Then :in second peragraphyou shoud check the using possessve
_— - Earzn kesk
adjectives for example;"people
are making your own decision’this sentence can be making their own Profilimin tamal

decisions *

Then n the following sentence you should can use ‘easy i order
10 “comfortable’

‘You should revise the using grunds & infintive example: happiness is get’
this must b2 8 getting “or you can use “passive voicehere

Then “people are logether have breaxfast "= a wrong sentence.this can
b “people have breakfast together”

Then *peaple arew together got o theis sentence” i wrong oo & must be
people gp to together

In englsh prapasttions are used al the end of the sentence.An axiliary verb
must be used before the verb in the sentence Good LuckZZ
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HAPPINESS IN EVERY MOWENT OF LIFE

Happpiness is & lot need in life 50 15 very imporiant for people.& ot of pundit
told the many allegation the about happiness. As John Barrymore said
that "Happiness often sneaks in thought 2 door you did not know you left open.”

Happineas is freedom because i has got free thought o people are making
your own decisions Happiness is comfortable fesling so people have got sell-
confidence. Happiness is get promoted 20 people be successfulin the job to rise
up and they are to gain experience Happiness is causen compettion in the job
50 job's qualty increase. Happiness is geding marrisd becauss people have
breakfast together It is enjoyable elegant People are goto the holiday together
30 they to enjoy the sea and the sunbath.

A aresul, we should be happy fromour do every job.If not life is become
impracticable Rigth now we start to war for this.

(Gonderen 1 zaman: 08:11

MIE & I [ 1 ) B Googlicatoer

1 yarume

E © . 22 Subat 2011 08:51
Hi

Let's start chedking.

Introduction: fistly, there is 8 problem in your first sentence, rewrite it.
Inthe second, do not use “the'" after allegation. And then, chedk John
Bamymare's speech for spelling or wiong word usage.

Second paragraph: you used an imelevant linking word. In addition,
you should use the last part of the sentence which starts with 0. in
the present simple form. Next, chedk the third sentence for wiong verb
formation, and alsa the sentence has a mechanical problem, namely

Zaen Dje mighlz? Chr

BLOG ARSIV
v 2011 8)
¥ Subat 8]
HAFFINESS
BIG CITYF

HAPPINESS
DRAFT)

HAPPINESE
BIG CITY(SI

MOBLE FH(
DRAFT |

BIGCITY [F

MOBILE PH
draft)

HAKKINDA
0 aru keskin

Profilimin tamam
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Most of the big city to live every aspect of course is easier to but still would be forced
to times,

Biyy city has many advantages. There ara mors options for social life.\We can go any
time we want such as film or theater.We have the chance to spend time friends and
more fun and different. Things we want to more easily consumed in large cities.)f I lived
in & smaller place the life is squeezed from every angle be routine A vicious cycle
would be just like home from work.Educational services is more commaon in big
city.Depending an the individuals,it grows more conscious. Also it's easier to find work
in cities,Bacause there are more job opportunities.Everybody wants to work here,

There are disadvantages as woll s the big city to live.The first of the poblems as you
know traffic.\We may be stuck in traffic most of the time and we would go got more
tima.if you'ra going homa from work is more tiring and boring.ncreased air pollution
diie to growing industry so polluted atmosphars and living life difficult for.How was
your biggest probloem is actuslly not understand time.We always need to work due to
difficulties of living in the big city wouwld be brought so we may be ferced to spend time
with loved ones. This also weakens the refationships between people,

Still more dvantageous to live in the big city because [ think all you want and
comfartable all the time I get to opportunity to perform.

Ganderen NN

1 yorum:

i my friend ;) DIFFERENCE OF THE BIG CTY'S

firstly “There are 4 lot of options for social l an go every time want such
as film or theater, "We have the chance to spend time with our friends ".Things
we want fo more easiy consumed in large cities. ENf what you mean | don't
understand this seniencs

second paragraph we may be stuck in traffic most of the time and we would go
get more it has got mistake at this sentence but | cant find right:{ not ferced it is
forced

fourth paragraph it is advantagenus not dvantageous | think big city

opportunity to perfam yes | saw this as |said maybe wrang we'll sze=)
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(second draft) BIG DIFFERENCE IN THE CITY

Muost of the big city to live every aspect of course is eesier to but still would be forced
to times,

Big city has many advantages, There are a lot of options for social life. We can go
every time we want such as film or theater.We have the chance to spend time with
our friends and more fun and different. Things we want to more easily consumed in
large cities.ff I lived in & smaller place the life is squeezed from every angle be
routine.A vicious cycle would be just like home from work.Educational services is more
tomman in big city.Depanding on the individuals,it grows mors conscious.Also it's
easier to find work in cities.Bacause there are more job opportunities.Fverybody wanis
to work hera,

There are disadvantages as wall a5 the big city to live.The first of the poblems as you
know traffic.We may be stuck in traffic most of the tima and we would go got mors
time.if you're going home from wark is more tiring and boring.Increasad air pollution
diss to growing industry so polluted atmosphera and living life difficult for.How wes
your biggest problem is actually not understand time.We always need to work due to
difficulties of living in the big city would be brought so we may be forced to spend time
with loved ones.This also weakens the relationships between people.

S$till more adventageowus to live in the big city because | think all you want and
tomfortable all the time I got to opportunity to parfarm.

Ganderen i n—

1 yorum:

[ S
H\Egﬁiﬂ.

Mow it is time for your second writing. Let's starl.

Introduction: rewrite the sentence in this part.

Second paragraph: in the third sentence instead of “every time® you can
use “whenever’. The following sentence has a problem after the first “and™.
Then | the next sentence which starts with “things we want__" is wrong, rewrite
this sentence in a different way. Alzo in this paragraph the use of if clause is
grammaticaly wrong. “You should revise it, too. After that, vicious circle is a good
example but the sentence has a problem try to write it in the ez

Third paragraph: ta start disadvantages you can changg the flow of your writing
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‘; (final draft) BIG DIFFERENCE IN THE CITY

Of course easier to live in the big city but we could, but still sometimes have difficulty.

Big city has many advantages.There are a lot of options for social life.We can go every
time we want such as film or theater. We have the chance to spend time with our friends
and more fun and different Things we want to more easily consumed in large cities.If |
lived in a smaller place the life is squeezed from every angle be routine.Live in the big city
like a vicious circle hecause you need to work have exists and acquire a [ifestyle home
from work in the form of .Educational services is more common in big city.Depending on
the individuals,it grows more conscious.Also it's easier to find work in cities.Because
there are more job opportunities.Everybody wants to work here.

There are disadvantages as well as the big city to live.The first of the poblems as you
know traffic.Most of time we can stay stuck in traffic and traffic passes through most of
our time..If you're going home from work is more tiring and boring.li poisons the
atmosphere of increased air pollution due to industrial development..How was your
biggest problem is actually not understand time.We always need to work due 1o
difficufties of living in the big city would be brought so we may be forced to spend time
with loved ones.This also weakens the relationships between people.

Lives in the big city problem even, if I'm in favor of still living inthe big city because you
can do everything you want when you want it.Also you can henefit from mpore
culture education,healt services such as.

Gonderen (R
MO - BRj




Appendix F

Pre-Test and Post-Test Papers

WRITING PRE-TEST
Name & Surname: Student 9
Choose ONE of the following topics and written essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.
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WRITING POST-TEST

Name & Surname: Student 9
Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.

INTERNET AND Ykt
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WRITING PRE-TEST
Name & Surname: Student 2

Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.
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WRITING POST-TEST

Name & Surname: Student 2
Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.

INTERNET  AND  LIFE
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WRITING PRE-TEST

Name & Surname: Student E

Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.
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WRITING POST-TEST

Name & Surname: Student E

Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.
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WRITING PRE-TEST
Name & Surname: Student H

Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.
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WRITING POST-TEST

Name & Surname: Student H

Choose ONE of the following topics and write an essay about it.

1. Advantages and disadvantages of the Internet.

2. Advantages and disadvantages of the prep classes.
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Appendix G The Blog Use Evaluation Questionnaire

The Blog Use Evaluation Questionnaire

In this questionnaire, your opinions of the blog use for writing lessons will be taken. The data you give will
totally be used for a scientific study. By completing this questionnaire, you will accept to be a participant to the
study. You participation is voluntary. Being a participant will not have a positive/negative effect on the grades
you get from the lesson.

1 Department/Program
2 Gender: Male | Female
3 How do you describe your computer use skills? Well Mediocre Poor
4 How often do you use the Internet? Often | Sometimes | Never
5 Using blogs in writing lessons contributed to my writing skill. Agree | Not sure Disagree
6 | believe that using blogs in writing lessons is a good method. Agree | Not sure Disagree
7 | liked doing my writing homework via using blog. Agree | Not sure Disagree
8 My peers’ feedbacks to my posts on my blog were beneficial. Agree | Not sure Disagree
9 Using blog in writing lesson improved my writing skill. Agree | Not sure Disagree
10 | Giving feedback to my peers contributed to my writing skill. Agree | Not sure Disagree
11 | I offer having writing lessons via using blogs to my friends. Agree | Not sure Disagree
| felt more comfortable while doing my writing homework via using
12 | blogs. Agree | Not sure Disagree
13 | Rereading my posts on my blog later on motivated me to write again. | Agree | Not sure Disagree
Writing lesson which we had via using blogs improved my in and out
14 | of class communication with my peers. Agree | Not sure Disagree
15 | I benefited from feedback I got from my peers by using blogs. Agree | Not sure Disagree
16 | I benefited from feedback | got from my teacher by using blogs. Agree | Not sure Disagree
17 | If I had this lesson again, | would prefer to use blog again. Agree | Not sure Disagree
18 | Using blogs in writing lessons did not contribute to my writing skill. | Agree | Not sure Disagree
I did not benefit from feedback that I got from my teacher by using
19 | blogs. Agree | Not sure Disagree
I did not benefit from feedback that I got from my peers by using
20 | blogs. Agree | Not sure Disagree
21 | If I had this lesson again, | would not prefer to use blog again. Agree | Not sure Disagree
22 | | had problems while using blogs. Agree | Not sure Disagree
23 Your further opinions and suggestion on using blogs for writing
classes.




Appendix H

Scoring Rubric
Scoring Rubrics: Essays
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Maximum
Score

Actual
Score

Format — 5 points

Title centered (2),

First line of each paragraph intended (2) margins left on
both sides (1)

5

Punctuation and Mechanics — 5 points

Periods, commas, apostrophes and quotation marks (3)
Capital letters (1)

Spelling (1)

Content — 20 points

The essay fulfils the requirements of the assignment. (5)
The essay is interesting. (5)

The essay shows that the writer used care and thought. (10)

20

Organization — 45 points

The essay follows the outline, and it has an introduction, a
body, and a conclusion. (5)

Introductory Paragraph: The introductory paragraph
begins with several general sentences and ends with a thesis
statement. (5)

Body

Each paragraph of the body discusses a hew point and
begins with a clear topic sentence. (5)

Each paragraph has specific supporting material: facts,
examples, quotations, paraphrased or summarized
information, and so on. (10)

Each paragraph has unity. (5)

Each paragraph has coherence. (5)

Transitions are used to link paragraphs. (5)

Concluding Paragraph: The concluding paragraph
summarizes the main points or paraphrases the thesis
statement, begins with a conclusion signal, and leaves the
reader with the writer’s final thoughts on the topic. (5)

45

Grammar and Sentence Structure — 25 points
Estimate a grammar and sentence structure score.

25

Grand Total

100
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