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DOGRULUK BEYANI

Yiiksek lisans tezi olarak sundugum bu ¢alismayi, bilimsel ahlak ve geleneklere

aykir1 diigsecek bir yol ve yardima bagvurmaksizin yazdigimi, yararlandigim eserlerin

kaynakgalarda gosterilenlerden olustugunu ve bu eserleri her kullanisimda alinti

yaparak yararlandigimi belirtir; bunu onurumla dogrularim. Tezimle ilgili yaptigim

bu beyana aykirt bir durumun saptanmasi durumunda ortaya ¢ikacak tiim ahlaki ve

hukuki sonuglara katlanacagimi bildiririm.
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OZET

Tiirk ve Yabanci Ogrencilerin Yabanci Dil Ogrenimlerindeki ikinci Dil Benlik
Motivasyonu Sistemleri ve Bu Sistemlerin Akademik Basarilar1 Arasindaki

Iliskinin Incelenmesi

Partal, Gozde
Yiiksek Lisans, Yabanci Diller Egitimi Boliimii
Tez Danmismani: Yrd. Dog. Dr. Simla Course

Haziran 2017, 95 sayfa

Bu ¢aligma, Tiirkiye’de bir 6zel tiniversitedeki Tiirk ve yabanci 6grencilerin ikinci dil
O0grenme motivasyonu benlik sistemlerini ve bu sistemlerin akademik basarilariyla
arasindaki iliskisini incelemektedir. Ogrencilerin sahip olduklar: farkl1 gelecek benlik
sistemlerini agiklamak iizere Dornyei (2009) tarafindan ileri siiriilen Ikinci Dil
Motivasyonu Benlik Sistemleri teorik gergeve olarak alinmistir. Bu ¢alismada 120
Tiirk, 37 yabanci iigiincii diizey Ingilizce’yi yabanci dil olarak 6grenen dgrenciler yer
almistir. Bu ¢alisma icin karma ydntem secilmistir. Ogrencilerin benlik sistemlerini
bulmak i¢in 32 maddelik 5li likert 6lcek Dornyei’nin Motivasyon Anketi‘nden adapte
edilmistir. Ayrica, yar1 yapilandirilmis goriismeler yiiriitiilmiistiir. Analiz sonuglari,
hem Tiirk hem de yabanci 6grencilerde ikinci dil ideal benlik sistemleri, olmasi
gereken benlik sistemleri, kiiltiirel ilgi, Ingilizce 6grenmeye yonelik davranislar ve
aracsal ylikselme motiflerinin yiiksek oldugunu gostermistir. Ancak, Tiirk ve yabanci
ogrencilerin aragsal dnlem motifleri arasinda anlamli farklilik oldugu gozlemlenmistir.
Bu sonug, Tiirk 6grencilerin dil 6grenme yolunda aragsal onlemlerin giiclii bir
motivasyon kaynagi oldugu gercegini gosterir. Ayni zamanda, yiiksek akademik basari

oranina sahip olan Ogrencilerde, yiiksek oranda, olmasi1 gereken benlik sistemi ve



aragsal onlem motifleri bulunmustur. Ancak, yabanci 6grencilerin motivasyonlariyla

akademik basarilar1 arasinda herhangi bir iliski bulunmamustir.

Anahtar kelimeler: Ikinci Dil Motivasyonu Benlik Sistemi, ideal benlik sistemi, olmasi

gereken benlik sistemi, akademik basari, dil 6grenme motivasyonu, ikinci dil 6grenimi



ABSTRACT

An Investigation into Relationship between Turkish and International Students’
L2 Motivational Self Systems and Their Achievement Level in Foreign

Language Learning

Partal, Gozde
MA, Foreign Language Teaching Department
Supervisor: Asst. Prof. Dr. Simla Course

June 2017, 95 pages

The present study investigates the relationship between Turkish and International
students’ L2 motivational self systems and its relationship with their academic
achievement at a private university in Turkey. Motivational Self System, which was
proposed by Dornyei (2009) was utilized as theoretical framework in order to explain
different future selves that the students have. 120 Turkish and 37 international tertiary
level EFL students took part in the study. Mixed methods research was adopted for
this study. In order to find out motivational self systems of the students, a questionnaire
with 32 Likert type scale items was adapted from Dornyei’s Motivation Questionnaire.
Also, semi-structured interviews were conducted. Results of the analysis suggest that
both Turkish and International students have strong ideal L2 self, ought to L2 self,
cultural interest, attitudes to learn English and instrumental promotion motives.
However; there is a significant difference between Turkish and international students’
instrumental prevention motives. This result demonstrates that preventive motives are
strong incentives in Turkish students’ language learning process. It is also found that

Turkish students with higher academic achievement have strong ought to L2 self and



instrumental prevention motives. However, there is not a relationship between

international students’ academic achievement and their motivational state.

Key Words: L2 Motivational Self System, ideal L2 self, ought to L2 self, academic

achievement, language learning motivation, second language learning.
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CHAPTER |

INTRODUCTION

1.1. Background of the Study

Foreign language learning is a significant instrument for people in order to create
socio-economical interactions and exchange ideas (Jones&Davies, 1983). From this
perspective, English is seen as a global language as it is a dominant language in
economy, technology, and politics (Crystal, 2012). English also takes place in
education owing to its feature as a global language. In this respect, it is seen that many
schools’ programs are revised in order to adapt this new environment brought by
globalization (Spring, 2008). Similarly, in Turkey, English is prevalent in the areas
mentioned above including education. English is taught as a first foreign language in
Turkey, and also it is the medium of instruction in many universities (Kirkgéz 2005,
Aktuna&Kiziltepe, 2005).

Turkish education system underwent many changes in its language policy on accounts
of its adaptation to globalization (Kirkgdz, 2005). In 1997 education reform, Turkish
government implemented a new plan in ELT in order to expose students to English as
much as possible. In this regard, English became obligatory in schools starting fom
4th grade (Kirkgoz, 2007) and communicative language teaching became a part of the
new curriuculum.Turkish participants in this research experienced this reform. With
the further changes considering Turkey’s latest position in international affairs,
curriculum, teaching methods, teacher-student roles, teacher trainings and assessment
methods were revised in accordance with communicative language teaching approach
and CEFR (Kirkgoz, 2007). In 2003-2004 academic year, students studying in the

second grade started their English language education.



1.2. Statement of the Problem

In Turkey, students usually go through a difficult stage in their lives before they start
university, which is the period that they study for the university exam. Due to the great
deal of importance attached to this exam, the students consider their studies related to
this exam more important than their studies at school and the lessons are also designed
considering university exam. (Igmez, 2009). As the university exam does not include
English subject unless the students aim to study English at university, the students feel

that they do not need to learn it for any internal or external reasons.

It is observed by the researcher, an instructor of English at a university, that in spite of
learning English for 9 years before they start their university education, most Turkish
students start from elementary level in Prep School. Also, some of these students are
so unwilling that in case of a failure, they either change their universities to the ones
where English is not an obligatory language or prefer to re-take the university exam
again. Some of these students are observed to have prejudice towards English.
However, this is not the case for international students. Even though they start from
the elementary level, it is seen that they improved English day by day. Thus, there
seems to be a motivation problem with the Turkish students, which affect their
language learning proficiency negatively. This study is conducted in order to find out

the reasons behind this problem and to provide insights for future research.

1.3. Purpose of the Study and Research Questions

In the light of these problems occurred at a private university in the Turkish context,

this study is believed to;

e point out Turkish and international students’ current motivational orientations,

2



o clarify similarities and differences between international and Turkish students
in terms of their language learning motivation,
e reveal the relationship between students’ language learning motivation and
how these motives affect their success.
The present study was guided by the following research questions:
1. What are International Tertiary Level Students’ L2 Motivational Self Systems?
- What are International Tertiary Level Students’ Ideal L2 Selves and Ought to
L2 Selves?
2 What are Turkish Tertiary Level Students’ L2 Motivational Self Systems?
- What are Turkish Tertiary Level Students’ Ideal L2 Selves and Ought to L2
Selves?
3. What is the relationship between Turkish and International Tertiary level

students’ Motivational Self Systems and their academic achievement?

1.4. Significance of the Study

As language learning theory suggests, it is widely accepted that language learners who
have strong motivation generally reach success (Chen et al., 2005). However as it is
seen in the studies below (see literature review), not all kinds of motivation leads to
success and students’ motivational orientations as well as their achievement in return

differs in each context.

This study is believed to be significant as it will identify the factors that affect Turkish
and International students’ language learning motivation and its impact on their

academic achievement. Therefore, this research intends to shed light on future



implications in order to help students increase the kind of motivation that leads to

SUCCeSS.

1.5. Limitations

There are some limitations of this study. First, as this study was carried out at a
private university in Turkey, limited number of students took part in this research.
Also, number of international students is not equal to Turkish students due to the
issues of accessability. Second, since the learning environment, English language
training programs and language learners’ past learning experiences differ, students’

attitudes to learn English cannot be generalized.



CHAPTER II

LITERATURE REVIEW

2.1. Motivational Theories

In human psychology, motivation deals with “energy, direction, persistence and
equifinality’’ and most importantly, it is basis of biological and psychological systems,
which will result in production (Deci&Ryan 2000a, p. 69). Motivation is present in
every field where humans show progress such as language learning. When we examine
major determinants in language acquisition, motivation appears among the most
important ones.As Maclntyre (2002) and Dornyei (1994) state, it is one of the most
significant elements of language learning when the individual differences are
considered. Maclntyre defines motivation as “one of the many motives a person might
possess” (2002, p. 46). In each definition, it is seen as a driving force which helps
people reach their goal. Gardner and Lambert (1959) view role of motivation in L2
acquisition based on Mowrer’s theory by comparing motivation with its function in L1
acquisition. According to them, all children imitate the sounds that their parents
produce when learning their native language, which means learning a new language
based on its verbal practice. From this perspective, when they see that they are able to
communicate with their parents imitating the sounds, they become motivated to have
more interaction and the acquisition occurs. Gardner (2001) argues that students go
through a similar process in second language acquisition in which they are motivated
by the same kind of driving force; that is, a sense of belonging to a particular group,

which he named as ‘integrativenes’.



2.1.1. Integrative Motivation vs Instrumental Motivation

Gardner (1985, p. 168) states that “motivation to learn a second language is influenced
by group related and context related attitudes, integrativeness and attitudes towards the
learning situation, respectively.” Similarly, Dornyei (1994b, p. 78) sees L2 learning as
a “channel of social organizations of culture of the community”. As both Gardner
(1985) and Dornyei (1994b) suggest, in second language learning, attitudes towards
the target culture affect language learning motivation. In this regard, Gardner’s
concept of integrativeness explains how motivation works in language learners’
learning processes. At schools, all subjects include children’s own cultural values
except English and in subjects taught in L1, there is no need for students to internalize
new values as they are already in their lives. However, learning a second language is
independent of one’s own self and cultural values, which require internalization of the
language and culture itself. This internalization occurs when the language learner
develops social attitudes towards the culture of the speakers of that language and when
these attitudes are supported with the interaction with its members, which Gardner
called “integrativeness’’ (2001, p. 74) As mentioned above, integrative motivation is
language learners’ desire to interact with the members of the target language

community and to make this behavior as a part of their own selves.

As well as integrative motivation, Gardner and Lambert (1959) also proposed
instrumental motivation which was contrasted with integrative orientation. Lambert
defined instrumental motivation as “the practical value and advantages of learning a
new language” (1974, p. 98). Similarly, Dornyei (1994a, p. 520) sees instrumental
motivation as “short-term pragmatic, utilitarian benefits’’ such as pay rise, promotion,

social status, academic knowledge etc. From this perspective, it can be said that these



two types of motivation have opposite functions. However, subsequent studies show
that instrumental and integrative orientations are actually positively related, even in
some studies, it is argued that there is no need to separate these orientations anymore

as they are indistinguishable when the conditions are considered (Norton, 1994).

A study conducted by Gardner and Macintyre (1991) at an EFL context shows that
both integrative and instrumental factors increase learners’ motivation and also their
success. They found that when the learners were motivated integratively, the time they
spent on the given task increased. Also, when the experimental group was offered
money upon completing the task, the learners studied even longer than the control
group. This study proves that both integrative and also instrumental motivation enable
students to focus more on the given task, which will later increase their achievement

accordingly.

While some of the studies show correlation between these motivational elements and
the students’ motivation levels, others contradict them. Ddrnyei (1994a) ascribes this
difference to the contexts that the studies take part in. It is possible for second language
learners to interact with the native speakers whereas foreign language learners hardly
have such kind of opportunities. Hence, it can be argued that it is easier to find
integrative-instrumental motivation in ESL rather than EFL contexts. For example, a
study conducted by Warden and Lin (2000) in an EFL context focused on Taiwanese
students’ lack of integrative motivation. Warden and Lin (2000) suggest this might be
related to the unsuitability of the given contexts in the books and the unreal
environment where students do not have a chance to internalize the language.

Similarly, in a Chinese context, Chen et al. (2005) suggested that integrativeness is not



the main determinant in students’ language learning motivation. Instead, they are

found to be motivated more by their responsibilities.

While some studies examined integrative and instrumental motivation separately in
EFL contexts, others considered them as indistinguishable. For example, Lamb (2004)
worked with Indonesian students in order to find out the motivational elements in an
EFL context. Data gathered by surveys, interviews and class observations
demonstrated that the reasons they wanted to learn English was connected to both
integrative and also instrumental motivations and the distinction between these two
was not clear. According to Lamb (2004), in a globalized world, the students all have
access to English songs, films, TV programs and internet where they can interact with
English-speaking communities. For this reason, there is no need to separate integrative

and instrumental motivation in some contexts.

Even in ESL contexts, there are some cases in which the researchers do not see
integrative and instrumental motivation as a dichotomy. Especially in immersion
contexts, the learners attempt to learn the language due to the external factors, then
they internalize the language, which increases their integrative motivation. An
example for this is Norton’s case study (1994) of Martina, an illiterate immigrant
woman who had to reside in Canada to make a living. Her experience in
communicating with people shows that within the social environment where she can
interact with people of that community, she became proficient in English day by day.
In her case, what triggered her to learn English was her willingness to interact with
people, but at the same time, her obligation to work in an English-speaking

environment, which might be an evidence of instrumental motivation as well.



2.1.2. Intrinsic Motivation vs Extrinsic Motivation

“To be motivated means to be moved to do something” (Ryan&Deci, 20004, p. 54). In
this sense, in order to be moved to do the action in question, one should have some
reasons and Deci and Ryan (2000a) mention these reasons as ‘orientations’. They
stress that the amount of motivation each person has differs since they have different
orientations. When these reasons are taken into account, they come up with two

different types of motivation; extrinsic motivation and intrinsic motivation.

Deci (1972) defines intrinsic motivation as people’s willingness to complete the task
without expecting an external reward from outside. Regarding his definition, it can be
said that intrinsic motivation is a person’s desire to achieve a task not because they
will gain something in the end, but because s/he really wants to do it. Likewise, it is
possible to say that intrinsically motivated people have some feelings such as joy and
assertiveness as well as autonomy, self-determination and competence, which help

them achieve their goals (Noels, Clement and Pelletier, 2001).

While intrinsic motivation is defined as one’s desire to complete a task without any
expectations, extrinsic motivation appears as just the opposite. Extrinsically motivated
learners are willing to perform their tasks knowing that they will receive an external
reward after completing their task (Deci, 1972). So, they focus on practicality of the

task rather than the satisfaction of their achievement.

In self-determination theory, Deci and Ryan (2000b) categorized extrinsic motivation
from the least autonomous and self-determined ones to the most. The first one is seen
as externally regulated motivation which is active when an extrinsic reward is provided

in the end. The second one is introjected motivation which includes behaviors that are



performed in order not to make a mistake or to feel guilty. Third one is regulation
through identification, defining more autonomous behaviors and people consider that
it is highly important to perform these behaviours. The last is the most autonomous
one, integrated regulation, which means that the learner internalized the behavior and

made it a part of his/her own self. (see 2.1.3. for a detailed review.)

Many studies are carried out in this field to find out the reasons behind people’s
language learning motivation and most of them are in immersion contexts. One of the
studies is carried out by Noels et al. (2001) in an ESL immersion context. In this study,
they focused on the relationship between students’ intrinsic and extrinsic motivation
and the reasons that are important in their motivation such as autonomy, competence,
language learners’ investments in language and their achievement. The results indicate
that there is a high correlation between students’ perception of autonomy and

competence, and their intrinsic motivation.

Another term that has been proposed is amotivation. According to Noels et al. (2001)
a person is amotivated when s/he has no reasons or ambitions for learning a language.

In this sense, it can be seen as a negative factor in language learning.

The study conducted by Vallerand and Bisonnette (1992) in an ESL context examined
the role of intrinsic, extrinsic motivations and amotivation in two different genders. In
their study, the researchers prepared a survey consisting of intrinsic, four different
types of extrinsic and amotivational factors. The results show that intrinsic motivation
is positively related to the students’ success while amotivation affects students’
persistance on the task negatively. However, in contrast to the general assumption
which claims that extrinsic motivation results in negative outcomes, this study shows

that the outcome is related to the type of extrinsic motivation. Like Noels et al.’s study
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(2001), this research also proves effectiveness of autonomous types of extrinsic

motivation.

Similarly, Wen (1997) carried out a study in order to find out motivational orientations
of students who are learning Chinese as a foreign language. The results revealed that
the students have both instrinsic and extrinsic motivation, which results in success in

learning Chinese.

2.1.3. Self-Determination Theory (SDT)

As founders of this theory, Deci and Ryan (2000b) argue that there are several reasons
behind one’s motivational state. People can be motivated to act either because they
think the task is important or due to external factors, which were mentioned above as
part of extrinsic motivation. However, in contrast to other theories which explain the
causes of these kinds of motivation, self-determination theory (SDT) deals with the
affecting factors and also their consequences. According to SDT, in order to facilitate

motivation, the learners need to be autonomous and self-determined.

In this sense, Deci and Ryan (1985, 1987, and 2000a) come up with four different
types of extrinsic motivation each of which is named according to the amount of
autonomy and self-determination it has. According to SDT, extrinsic motivation is

categorized as;

o External regulation; the task is achieved because of an expected outside reward
or activity. It contains the lowest amount of autonomy and self-determination.
e Introjected regulation; the task is achieved in order not to feel guilty or not to
be punished by one’s superiors. Here it is seen that the person started to

internalize the behavior, but s/he still performs it because of an outside factor.
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o Identified regulation; the task is performed because the person thinks that it
would be beneficial for himself/herself later in life. The behavior is more
autonomous and self-determined as the person is willing to perform it, but it is
still connected with an outside reward.

e Integrated regulation; the task is performed as the person is willing to do it not

because of an outside factor but because s/he internalizes and chooses to do it.

Dornyei (2009) related first and the second types of regulation with ought to self and

third and fourth ones with ideal self-notions which will be explained in 2.2 in detail.

Black and Deci‘s (2000) study explained how autonomous behaviors affected learners’
motivational state. In this study, participants were university students who took
organic chemistry course. The researchers tried to find out the relation between their
willingness to participate in the course and also their perceptions of the instructors who
assist students to be more autonomous. The results revealed that there is a positive
correlation between students’ autonomous behaviors and their experiences in their
course. The more autonomous they are, the more competent they become in the long
run. Also, when the students’ are motivated, they are willing to stay in the course.
However, the researchers did not find a positive correlation between the students’

motivation and their academic success.

2.1.4. Achievement Theory

According to achievement theory, achievement and failure are the key elements that
are related to one’s motivational state and the learners who have this kind of motivation
focus on how to reach success and how to prevent failure (Atkinson, 1957, 1964).

Taking these elements into consideration, Covington reviewed achievement theory
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under two categories as “learned drive theories” and “cognitive attribution” theories
and he explains learned drive behaviors as a part of people’s psychological needs
(1984, p.6 ). While learned drive theories deal with the effects of past experiences,
cognitive attribution theories claim that how people view their success and failure

affect their future experiences.

In this sense, it is found that people generally attribute their achievements to their
ability and their failures to the lack of effort. For example, Weiner and Frieze (1971)
conducted a study in which they focused on four factors; ability, effort, task difficulty
and luck that might affect students’ success or failure. Half of the subjects were asked
to fill in a questionnaire which includes the reasons for success while the other half
answered questions on the reasons for their failure regarding the factors above. The
results indicate that learners ascribe their success to their high ability and the difficulty

of the task and they attribute failure to lack of effort and luck.

A study carried out by Li and Pan (2009) suggests that sense of achievement has great
impact on language learning in Chinese context. Findings reveal that successful
learners are willing to face the challenges regardless of the tasks’ difficulty level. They
want to use their abilities in order to overcome those difficulties successfully.
However, unsuccessful students easily give up when they come across with a diffucult
task. Instead of trying to cope with the task, they simply avoid it try to find an easier
way. This study shows how sense of achievement and students’ attitudes towards the

language are connected.
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2.1.5. Self-worth Theory

According to Covington (1984, p. 4), students need to be successful in their classes in
order to keep their “sense of worth and personal value’’. In this sense, achievement
appears as the key element that shapes one’s perception of himself/herself. However,
there are some factors that affect one’s achievement. Covington (1984) argues that
while cognitive theories focus on the role of effort in achievement, self-worth model
focuses much on the role of ability. He proposes that students’ classroom achievement
is highly related with their personal values and ability is the main determinant in one’s
success. In this regard, if students possess high abilities, they are likely to succeed and
able to protect their self-worth. A case of failure is a sign of inability, which will result
in problems with personal values. In order to avoid this, students adopt some strategies
in classroom. However, students' perceptions of the factors that affect achievement

differs related to their age and other factors and the strategies they employ.

2.1.6. Reinforcement Theory

There are several factors that help acquisition of target language and motivational
theories have been shaped considering these factors. One of these elements that affect
acquisition positively is seen as reinforcement or reward (Rotter, 1966). A reinforcer
is defined by Cameron and Pierce (1994) as something that triggers the repetition of
the target behavior whereas a reward is seen as a factor that affects the behavior
positively. Both reinforcers and also rewards are considered to increase learners’

motivation.

Deci (1972) for example, conducted a research to find out effects of external rewards

on people’s intrinsic motivation. In his study, the subjects were given some puzzle
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pieces with which they could make several configurations.While the subjects were
working on the pieces, half of them were provided with reinforcements; that was verbal
reinforcements or money, and the other students were not given any reinforcements or
rewards. While the subjects who were given money worked on the puzzle longer than
the other ones, the researchers detected a decline in the other subjects’ motivation
level. Also when the reward was withdrawn, the subjects were seen to be affected
negatively. According to Deci, this is a strong evidence of reinforcements’ impact on

motivation as it fosters the feeling of competence and assertiveness.

Similarly, another study carried out by Cameron and Pierce (1994) investigated the
effects of reinforcement on the learners’ intrinsic motivational level. During their
study, similar to Deci’s (1972), the researchers used before-after design, measuring
intrinsic motivation of the subjects before and after they are given reward and also
after the removal of the reward. The results show that reinforcement increase intrinsic
motivation, however unlike Deci’s study (1972), it did not decrease the motivation
when the rewards were withdrawn, which means reinforcement had only positive

effect on intrinsic motivation.

2.1.7. ldentity

Language learning is a path on which the learners find themselves in different positions
depending on the context they take part in. In each context, they adopt a different
identity. They can be mothers at home, doctors at work, chairmen of organizations and
students at universities. In each situation, their language is shaped through a new
identity and Norton uses the word identity “to refer to how people understand their
relationship with the world, how that relationship is constructed across time and space,

and how people understand their possibilities for the future.” (1997, p.410).
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In a global world where people immigrate from one place to another more easily,
communication is one of the main needs of people. However, as it is stated above,
language cannot be acquired independently of its cultural, social and economic factors.
When people immigrate to another country, they find themselves in a different
surroundings and their language is shaped with different identities. And these identities
may shift in relation to the socio-economic changes in life (Norton, 1997). Norton
(1995) gives the account of Eva, an immigrant who moved to Canada and when she
moved thereshe did not know any word of English. Eva used to underestimate herself
as she was not able to express her thoughts and feelings. Her immigrant identity pushed
her to practice English as much as possible as a result of which, she learned the
language and changed her identity from an illiterate immigrant to a multicultural

citizen.

Similarly, in another study conducted by Norton (1994), Martina, who was born in
Czechoslovakia and immigrated to Canada with her husband and three children,
appears to have a courageous mother identity. Although she has a professional degree
as a surveyor, she started to work as a chef’s assistant. Because she could not speak
English, she was dependent on her children until she started to take English courses.
As her English improved, she started to organize most of the things for her family. She
had to deal with her husband, who was unemployed, her kids, housework and work.
She was the “primary caregiver” in the family and performed everything in English.

As in Eva’s story, she became a multicultural citizen (p.8).

In her study where she explained the term identity from a broader perspective, Ushioda
(2011) categorized identity as situated identities, discourse identities and transportable

identities. She used the term situated identities for the identities that people adopt in a

16



specific context, discourse identities for people’s positions in communication and
transportable identities for the identities which appears during interaction in the
classroom. As they are different than students’ actual identities, they might feel more

comfortable and confident.

2.1.8. Investment

Norton (1994) claims that language learning is closely related to learners’ social world.
In their experiences with the social environment in second language learning, learners
adopt social identities which are formed in relation with the roles that people take in
this environment. Having these social identities, learners’ experiences in the target
language help them invest in the language. Norton regards this investment as “having
strong connection with the learner’s social identity” (2010, p. 3). What determines our
actions in language learning process is our social identity, which adjusts our
motivation level accordingly. In a study carried out by Norton (1994), immigrant
women’s investments and their motivation levels were examined and it was found out
that investments of immigrant women were connected to the change in their social
identities and this resulted in a high level of motivation and a desire to speak in a

conflict.

In Hayder’s story (Sarroub, Pernicek and Sweeney, 2007), we can see how shifting
social identities affected a Kurdish boy Hayder’s literacy success as well as his
investments in English upon immigrating to the USA. This shift explains how he
invested in language learning for his work to fulfil his responsibilities for his family
while he failed to do so in academic writing at school. Instead of focusing on his
academic English class, he chose to invest in English as his social identitity requires

in order to support his family.
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Another study was conducted by Morita (2004) to research immigrant students’
identities formed in classroom atmosphere and their investments in English.The study
was held in one of the Canadian universities and the participants were six Japanese
master’s degree students. The researchers collected weekly reports on their
participation in the classes, formal interviews with the students as well as the lecturers
and also classroom observation to see how they interact with each other and with the
teacher. The findings pointed out two important facts one of which is the students’
eagerness to develop an identity to overcome the difficulties they faced in the
classroom. They started using some strategies and preparation before coming to class,
which means they invested in the language. The other finding was that these identities

might shift depending on the classroom contexts.

2.2. L2 Motivational Self System (L2MSS)

Motivational self system theory, which was proposed by Dérnyei (2009) upon his
research with Hungarian students, is based on Markus and Nurius (1986)’s and
Higgins (1987)’s self concept. In the following section, emergence of L2MSS will be

reviewed in detail.

2.2.1. Self-Concept and Possible Future Selves

Markus and Nurius (1986) had a broad definition of possible selves stating that
possible selves are developed by people’s own thoughts and feelings in relation with
their socio-cultural environment, individuals’ own experiences and other external
factors. These different factors mostly include different selves that we develop when
we come across a situation in which our ideas or feelings contradict with each other.

Out of these situations, individuals may create different possible selves. Possible
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selves include past and future images of the self. Although they are different from now
self, those three concepts are related with each other. As past selves might appear in
individuals’ future actions, they can affect people’s future as well. Therefore, people
may create various possible selves in various situations and this brings out individual
differences. Also, Oyserman reviewed possible selves stating that “Possible selves are
the future-oriented aspects of self-concept, the positive and negative selves that one
expects to become or hopes to avoid becoming” (2009, p.373). He also added that
people have different possible selves that are formed within different social roles and

contexts and in different parts of our daily lives.

Markus and Nurius also (1986) mentioned that there had been a lot of theories that
explain motivation but they were not enough to make the connection between learners’
self concept and their motivational state. That is why, they worked on self concept and
possible selves in their research, in which individuals were asked several questions on
their possible future selves and possibility of having them. All participants were able
to see themselves having good future roles and living in better conditions although
some of these dreams seemed almost impossible. However, none of the students
described their future roles as having negative outcomes. This research showed that
people have possible future selves which represent possibilities to have a good future
and also prevent negative outcomes. Apart from the future selves, Markus and Nurius
also delineated a “now self” concept (1986, p.962), which describes individuals’

interpretations of themselves in present state.

While Markus and Nurius gave a broad definition of self-concept, Higgins (1987) put
forward a more specific one as self discrepancy theory, in which he described three

basics of self-concept; ideal self, ought to self and actual self. He defined actual self

19



as a sense of current self that a person owns. While this definition represents what
individuals have in the present state, he addressed future selves as ideal and ought to
selves. Ideal self is defined as representation of oneself in the future with
qualifications and ought to self is mentioned as the qualifications that people think
they should have. Higgins (1987, p. 321) underlined the difference between one’s ideal
and ought to selves as “a conflict between a hero’s personal wishes and his or her sense
of duty” and gives examples of women in real life whose ideal selves are to complete
their career but who actually have to perform what society’s gender roles expect from
them. According to Higgins, there are different types of discrepancies between one’s
actual and future selves, which creates psychological discomfort. And Dérnyei (2009,
p-18) noted that people are motivated to “reduce the discrepancy between one’s actual
self and the projected behavioral standards of the ideal/ought to selves”. Based on
possible selves theory, Norman and Aron (2003) conducted a study in order to find out
role of possible selves in motivation. Their findings suggested that possible selves have

a great role in motivation.

Dornyei (2005, 2009) reconceptualized what Higgins (1987, Higgins et al., 1985)
developed as ideal and ought to selves as “L2 Motivational Self System” and described
ideal L2 self as “representation of attributes that someone would ideally like to
possess” and ought to L2 self as “attributes that one believes one ought to possess”
(2009, p. 4). To him, these play a vital role in one’s language learning proficiency
since we want to decrease the discrepancy between our actual and future selves. Kim
(2012) carried out a study in order to compare Dérnyei’s L2 motivational self system
with Gardner’s social educational model (1985) and one of the findings suggest that
ideal L2 self and ought to L2 self predict language learning motivation better than

Gardner’s integrativeness and instrumentality.
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In addition to what Higgins mentioned as components of future selves, Dornyei (1994)
also suggests L2 learning experience as another component. According to him, L2
learning experience focuses on the effect of classroom environment and students’

learning experience as will be reviewed in section 2.3.

2.2.2. ldeal L2 Self and Ought to L2 Self

2.2.2.1 Ideal L2 Self and Its Relation with Imagery and Visualization

Dérnyei (2009, 2010) studied possible selves in three categories in language learning
context, which are ideal L2 self, ought to L2 self and L2 learning experience. To him,
ideal self is “the L2-specific facet of one’s ideal self” (Dornyei, p. 29). Since how
people see themselves in the future includes their vision of themselves, the researchers
investigated the relationship between ideal L2 self and imagery. In a longitudinal
research conducted by Magid (2009), 16 students in Singapore went through
visualization trainings to use their imagery and their motivational state was followed
for about four months. Findings suggested that using imagery increased students’ ideal
selves and this increase helped them set their goals in terms of language learning. Also,
having ideal selves enabled them to build self confidence in language learning, which

proves effectiveness of ideal L2 self in increasing motivational state.

Likewise, Al Shehri et al. (2009) conducted a study with Arab students in different
EFL contexts to find out relationship between the role of visual learning style, ideal
L2 self and motivation. He noted that ideal L2 self plays a substantial role in language
learning. He also concluded that having imaginative capacity is correlated with visual
learning style and visual learners are able to identify their ideal L2 selves more than

others.
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Another study of Magid (2011) which was carried out in China reveals that
visualisation is a good way to strengthen students’ imagination and also their ideal L2
selves. In this way, the students are able to have a better image of themselves in the

future and this leads to an increase in their language learning motivation.

2.2.2.2.1deal L2 Self and Its Relationship with Gardner’s Integrativeness

Some studies which were carried out in Asian contexts shows the relationship between
ideal self and Gardner’s (1985) integrative orientation. Taguchi, Magid and Papi
(2009) conducted a research in order to investigate existence of L2 Motivational Self
System in Asian contexts. They researched in three different contexts, China, Japan
where exam oriented system in dominant in education, and also Iran, which has less
native speakers of English than the other two countries. Common characteristics of
these three countries were their young population’s desire to be westernized and their
interest in English. The results show that ideal L2 self explains language learning
motivation better than the other ones. Also, there is a strong positive correlation

between ideal L2 self and integrativeness.

Another research by Rajab et al. (2012) was carried out in order to test previous
research in Iranian context. A questionnaire adopted from Taguchi et al.’s research
(2009) was used in order to find L2 motivational elements and their relationship
between each other in an Iranian university. According to the results, it was clear that
ideal L2 self and integrativeness were very similar that they can even be used as a

substitute for each other.

Correspondingly, Dornyei (2010) made a research in the Hungarian contexts with

13000 Hungarian learners. In his research (2010), he tested the relationship between
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ideal L2 self and integrativeness similar to the studies reviewed above.As the results
suggested, ideal L2 self and integrative orientation were found to be related to each
other. Also, he concluded that ideal L2 self was a more precise determinant than

integrative motivation in measuring a person’s motivation.

A study carried out in Italian EFL context by Pickering and Wilkinson (2015)
investigated L2MSS of high school students and role of integrativeness in their
motivational state. Results were similar to previous research, ideal L2 self and

integrativeness were found to be correlated.

Another study conducted by Saleem (2014) in an ESL context aimed to find L2MSS
of Swedish secondary school students. Participants were grouped as vocational and
theoretical students according to the program that they were taking in school. Findings
reveal that ideal L2 self had a great influence in students’ language learning since both

groups had strong ideal L2 selves.

Yashima (2009) carried out a study in the Japanese EFL context and she suggested a
new concept called “international posture” (p. 145), a new term that narrows down
integrativeness. Distinction between international posture and integrativeness is that
the former describes a person’s willingness to belong to a global community while the
latter deals with a person’s eagerness to belong to the L2 community only. Unlike ESL
learners who have chances to interact with native speakers of English, EFL learners
feel that they are a part of an international community. Yashima (2009) investigated
the relationship between international posture and ideal L2 self and also how ideal L2
self is connected with self-concept. Her findings suggests that students with high
international posture motives might develop possible selves such as desire to pursue

an international career. In order to provide this, activities that might raise students’
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interest in international topics can be studied in the class, which will increase both

international posture and students’ ideal L2 self accordingly.

Similarly, Csizer and Kormos (2009) implemented a motivation questionnaire in
Hungary where English is often studied at schools. They had similar results; ideal L2
self had a significant role in learners’ language learning motivation as in Ddrnyei’s
study (2010) and also, international posture is highly related with students’ ideal L2
selves as they envision themselves as having a place in a globalized world similar to

Yashima’s research (2009).

Lai (2013) in his study with Taiwanese university students researched their L2ZMSS
and found that students are motivated by internal reasons and ought to L2 self is not a
significant predictor in their language learning. Also, they want to speak English in
order to be able to travel internationally. Their desire to learn English in order to go

abroad and communicate with foreigners is a sign of international posture.

2.2.2.3.Role of Ought to L2 Self in Language Learning Motivation

While ideal L2 self acts as a strong motivator which stems from learners’ desire to
diminish the difference between their actual self and future self, ought to L2 self gives
learners more extrinsic reasons to learn a language (Ushioda&Ddrnyei 2009, Higgins
1987, 1998). In order to test its impact on language learning and its relationship to

other motivational factors, some studies which are reviewed below were carried out.

A study carried out by Csizer and Kormos (2009) suggests that university students and
secondary school students are different in forming their L2ZMSS. For university
students, ideal L2 self and L2 learning experience are found to have equal impact on

the students while ought to L2 self is seen to affect only university students’ language
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learning behaviour, and ought to L2 is shaped only by parental encouragement.
However for secondary school students, learning experience has great effect in

students’investment in language learning.

We can see similar outcomes in Taguchi et al. (2009)’s research in which age groups
and students’ language backgrounds are diverse. They concluded that family influence
plays a vital role in forming one’s ought to L2 self. However, its difference from Csizer
and Kormos’ findings is that Taguchi et. al.(2009)’s study presents parental influence
mostly like a pressure from parents especially in China, more than Iran and Japan,
which makes learners feel obliged to learn a language even if they do not internalize

it.

Another study carried out in Italian EFL context by Pickering and Wilkinson (2015)
investigated L2MSS of high school students. Findings show that family influence had
great impact in students’ language learning motivation and it is correlated with ideal
L2 self. Like Taguchi et. al.’s study (2009), it is seen that families encourage their
children to learn English. Saleem’s study (2014) mentioned in section 2.2.2.2 also
suggest that students who were taking academic courses in Sweden had strong family

influence as their families motivate them for further studies.

A similar study from Huang, Hsu and Chen (2015) suggests that ought to L2 self is a
significant determinant in Asian, especially in Confucian influenced contexts. Their
findings indicate that ought to L2 self is an important predictor of learners’ future self
guides and it is generally shaped by “social role obligations” (Huang et. al., p. 29)
which affect their achievement in this regard as underlined by Hwand (2012) and Chen
et al. (2009). They placed emphasis upon the social structure of these countries stating

that language learning motivation is emerged upon society’s structure and the roles
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determined by that society. That is why, rather than integration with the language,
learners in these countries are motivated by what their social role require them to do

as being a successful person requires speaking a foreign language.

2.2.2.4. Instrumental Promotion and Prevention as Ideal and Ought to L2 Selves

Higgins (1987, 1998, and 2002) carried out some studies focusing on people’s different
possible selves and discrepancies between these selves. As it is mentioned above, his
findings suggest that self-discrepancy creates emotional discomfort and people tend to
decrease level of discomfort. He also describes regulatory focus as “regulating
pleasure and pain” (1998, p. 2) and mentions that self regulation stems from people’s
psychological necessities and they may differ from time to time; depending on their
priorities in life. According to his research, there are two different types of regulatory
focus; one of them is “self regulation with promotion focus” which is related to
improvement, development and success, the other one is “self regulation with
prevention focus” which deals with security, commitment to the duties and protection.
He suggests that people with promotion focus tend to be motivated to reach their goals
and minimize the possible errors while people with prevention focus choose avoiding

negative outcomes (1998).

Considering ideal L2 self as one’s self image of themselves as reaching their goals in
language learning and ought to L2 self as one’s desires to eliminate negative results;
some studies assume that there might be a connection between ideal self and
instrumental promotion, and also between ought to L2 self and instrumental prevention
based on Higgins’s (1987, 1998, 2002) assumptions on promotion/prevention. One of
these studies mentioned above was carried out by Taguchi et. al. (2009). In their study,

they found high correlations between instrumental promotion and ideal L2 self and
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also instrumental prevention and ought to L2 self. Dornyei (2010) also investigated
the relationship between those concepts, and his findings corresponded to previous
research. Similarly, a study carried out in Italian EFL context by Pickering and
Wilkinson (2015) investigated L2MSS of high school students and the results show
that ideal L2 self is correlated with instrumental promotion and ought to L2 self with
instrumental prevention. Another study carried out by You and Dornyei (2016)
demonstrated the same connection between L2MSS and instrumental promotion and
prevention motives. A recent study conducted with Arab university students studying

military sciences also support these correlations (Algahtani, 2017).

However, what Kim found (2012) does not support this clear distinction. According to
Kim’s study, although there is a correlation between those elements, sometimes ought
to L2 self can work as a positive incentive. When the learners are motivated by an

external power, they might internalize it and it might function as a promotion.

Some studies were carried out in order to find language learners’ instrumental
promotion and prevention motives as well as their L2MSS. For example, Goktepe
(2014) researched L2MSS of first-year Turkish undergraduate students. Results show
that Turkish university students were strongly motivated by instrumental promotion
and prevention motives. However, number of students who had strong instrumental
motives was much higher than the ones with prevention motives as most of the students
were studying English for their career. Turkish students also had strong ideal L2 selves
as they strongly agreed with the idea that they will speak like a native speaker in the
future. In contrast to what Goktepe (2014) found in the Turkish context, another
research in Iranian context with secondary and high school students shows that family

influence and instrumental prevention had great impact on students’ motivational self

27



systems. Also, ought to L2 self was correlated with instrumental promotion and the
reason was students’ age and their families’ influence on them (Azarnosh, 2014). The
big difference between these two contexts might stem from different age groups that
both researchers studied with. Another research made by Moskovsky et. al. (2016)
investigated the relationship between Saudi students’ L2MSS and their academc
achievement. Although previous research has proved that there is a link between
L2MSS and intended motivated behavior, this study failed to find a correlation
between L2MSS and students’ current behaviours that will raise their academic

SUCCeSS.

2.3.  Learning Experience

In addition to ideal L2 self and ought to L2 self, Dérnyei (2005, 2009, 2010)
highlighted a third component of L2MSS as ‘learning experience’. Learning
experience is a very important feature which determines one’s ideal and ought to L2
selves. It is shaped by the factors such as classroom environment, effect of teacher and
peers, language learning program etc. According to Dornyei (2001), teachers’
relationship with the students, students’ interaction with their peers, amount of
tolerance people show each other, humour and physical condition determines a good
classroom environment. It should be relaxing and encouraging students to leave all
their problems outside the classroom. This relaxing environment can be counted as
one of the factors that decrease affective filter. According to Krashen’s affective filter
theory (1982), students who are more relaxed tend to have no mental block that will
prevent them acquire the language; that is why, they are able to learn better. Classroom
atmosphere appears to be one of the factors that influence affective filter. Teachers

ought to have attitudes that will maintain learners’ motivation at a high level (Ilter,
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2009). If students have a relaxing environment, they will learn better. Just like
classroom environment, teachers’ attitudes to raise students’ motivation is equally
important. If a teacher helps the students do the first attempt in second language
positively, students will be motivated to do the future moves (Wlodkowski, 1978). A
contrary action might discourage students to have interaction. These factors shape
students’ perception of language and they continue their studies with either high

motivation or low motivation.

Kormos and Csizer (2009) found that learning experience is quite effective in students’
investment in language. Having a good learning experience triggers them to focus
more on their studies and invest in language, which will bring achievement with it.
Similarly, Saleem’s study (2014) reveals the importance of L2 learning experience of
students in formation of their ideal L2 selves. L2 learning experience was the strongest

factor in language learning.

Lamb (2012) worked with high school students in rural and urban areas in order to
find out Indonesian students’ motivation to learn English. The results suggest that
learning experience affects students’ proficiency levels and their behaviour to a great
extent. Ideal L2 self seemed effective in students in urban areas. However, as ideal self
may not be developed within this age group, this comparison should not be

generalized.
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CHAPTER 111

METHODOLOGY

3.1.Introduction

This research investigates L2MSS of Turkish and international students and the
relationship between their L2ZMSS and their academic achievement. In this regard, this
chapter presents research model, participants and setting of the study, data collection
instruments, data collection procedure, and data analysis used to answer the following
research questions;

1. What are International Tertiary Level Students” L2 Motivational Self Systems?
-What are International Tertiary Level Students’ Ideal L2 Selves and Ought to Selves?
2. What are Turkish Tertiary Level Students’ L2 Motivational Self Systems?

-What are Turkish Tertiary Level Students’ Ideal L2 Selves and Ought to Selves?

3. What is the relationship between Turkish and International Tertiary level students’

Motivational Self Systems and their academic achievement?

3.2.Research Model

In order to address the research questions, both qualitative and quantitative data were
utilized. Qualitative data were collected through the interviews and quantitative data
were gathered through a questionnaire. Therefore, mixed methods research was
adopted in order to get more reliable data. As Johnnson and Onwuesbuzie (2004) state,
instead of limiting the researchers with one method, mixed method helps them to find

answers to their research questions in detail.
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Sequential design was found suitable by the researcher for this study. As Driscoll et al
(2007) states, sequential mixed method make it possible to collect quantitative data
first and use its results to determine selection of the interviewees for further data
collection. Thus, in this study, students answered the questionnaires first. Based on
their answers, interviewees were selected and their interview questions were formed

considering statistical data.

3.3.Population and Sample

Cluster sampling was used to select 157 students for the questionnaire. First, different
classes from each level were identified, and then two classes from each level were
selected for the questionnaire. While choosing the classes, number of Turkish and
international students studying in those classes was considered. For the interviews,
criterion sampling was utilized. Based on the participants’ responses to the
questionnaire, students with strong ideal-L2 selves, ought to L2 selves, attitudes to
learn English, cultural interest, instrumental promotion and instrumental prevention
motives were selected for interviews. Accordingly, six International and nine Turkish

students took part in the interviews.

Participants of the study were 120 Turkish and 37 International students aged between
18 and 21 at a private university in Antalya in English Preparatory Program in 2015-
2016 spring semester. 20 Elementary, 32 Pre-intermediate, 31 Intermediate, 40 Upper-
intermediate and 34 Advanced level students took part in this research. The students
were from different departments such as Economics, Business Administration,
Political Science and International Relations, Computer Engineering, Electrical
Electronics Engineering, Industrial Engineering, Civil Engineering, Law, Tourism and

Hotel Management, Architecture and Interior Architecture. While Turkish students
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were from different parts of Turkey, international students were from several different
countries, namely Syria, Mozambique, Kazakhistan, Kyrgyzstan, Laos, Somalia,

Tajikistan, Azerbaijan, Saudi Arabia, Tanzania, Kenya, Morocco and Nigeria.

3.4.Setting of the Study

In the university, the participants were enrolled at the time of the research, the medium
of instruction is English with the exception of Faculty of Law. All the students were
required to pass Proficiency Test before they could start their studies in their
departments. The Proficiency Test consists of two parts; a speaking part and a written
part. The speaking exam is rated by two instructors who are assigned as raters. For
written part, the students respond to grammar and vocabulary questions, reading
questions, listening questions including an academic lecture and note-taking, and also
writing questions for which they should write a well-structured academic essay. Since
the test is designed according to the CEFR, students are expected to be B2 level to pass
the test. Upon the decision of the administration of School of Foreign Languages
(SOFL), the students who get over 70 points in the test are believed to be successful
enough to be able to commence their studies in their undergraduate programs. So, pass
grade is determined as 70 by SOFL at this university. However, students who get
below 70 continue their studies at SOFL the following year. As Proficiency Test was
carried out every semester, failed students have a chance to try it at the end of each

semester.

SOFL adopted modular system and each module lasts eight weeks. There are four
modules in an academic year, and in each module, students have to take a Midterm
Test, a Final Test, two Process Writing Tasks, one Timed Writing Task and two

Speaking Tasks. If the students can get 70 points or above of their total grades at the
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end of the module, they are allowed to continue their studies at a higher level. If they
cannot, they repeat the same level. At the end of each term, all the students, regardless
of their level, can take Proficiency Test provided that they have not failed due to

absenteeism.

Elementary and Pre-intermediate students have fifteen hours of integrated skills and
seven hours of reading and writing lessons every week. However, in upper levels
listening, reading, and writing skills are taught in separate lessons. For each lesson,

different instructor is assigned.

3.5. Data Collection Instruments

In order to answer research questions, motivation questionnaire, interview questions
and Proficiency Test results were used as research tools. In this section, these

instruments will be analyzed in detail.

3.5.1. Motivation Questionnaire

Motivation questionnaire, developed and used by Dornyei in the 2013 Chinese survey,
was adapted in this research in order to investigate students’ L2MSS, their reasons to

learn English and also to find out their attitudes towards English.

In order to prevent any misunderstandings in lower level Turkish students, the
questionnaire items were given both in Turkish and in English. For International
students, only English version was given. As international students’ native languages
were different, upper level students who spoke the same native language assisted lower
level international students in order to clarify the items on the questionnaire and

researcher was there to observe and take notes on how they help each other.
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Constructs of adapted version of Motivation Questionnaire and the number of items

are presented in Table 3.1 below.

Table 3.1 Constructs of adapted version of Motivation Questionnaire and the number

of items
Construct Item Number
Ideal L2 Self 1,2,3,4,6,7,8
Ought to L2 Self 9,10,12,13,14,15,16,17,18,19
Attitudes to learn English 29,30,31,32
Cultural Interest 20,22,23,24
Instrumental Promotion 5,11,21,28
Instrumental Prevention 25,26,27

Reliability analysis of adapted version of Motivation Questionnaire is demonstrated in

Table 3.2 below.

Table 3.2 Reliability Analysis of the questionnaire

Construct Cronbach’s Alpha

Motivation Questionnaire (in total) ,829

When the Likert scales are used, it is vital to check items’ internal consistency using
Cronbach alpha statistics (Gliem&Gliem, 2013). As Dornyei suggests, if Cronbach
alpha coefficient is over 0,70, the scale is seen as admissible (2007). Although
Cronbach alpha coefficient is seen between 0 and 1, the more the scale’s coefficient is
seen closer to 1, the more consistent items there are in the questionnaire
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(Gliem&Gliem, 2013). As it is seen on reliability analysis table, the questionnaire is

found to be beyond admissible level.

3.5.2. Semi-structured Interviews

Interview questions were designed to measure types of motivation students have and
to get more information on students’ reasons to learn English. 6 International and 9
Turkish students took part in the interviews. While the participants for the interview
were chosen, their responses to questionnaire were taken into account. Based upon
their responses to the questionnaire and the interviews, more detailed questions were
asked. Therefore, although there were guiding pre-determined questions, at times

different questions were used for different participants.

3.5.3. Proficiency Test Results

In order to answer the third research question, students’ proficiency test results were
utilized. As a “Pass” grade is 70, students who got above 70 were considered as

successful and the others as unsuccessful.

3.5.4. Pilot Study

In the piloting process, 14 Turkish and two international students who were studying
in School of Foreign Languages at a private university were selected randomly.
Students were asked to respond to the statements in the questionnaire. Then the
researcher received opinions of students about the questionnaire. All students stated
the statements were clear that is why, no changes were made. Collected data were

analyzed via SPSS 24.0 Statistical Package.
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Table 3.3 Reliability analysis of Motivation Questionnaire

Construct Cronbach’s Alpha

Motivation Questionnaire (in total) ,840

For 32 items on the questionnaire, alpha coefficient was seen as ,840. The
questionnaire was found reliable at o>, 70 level. The scale was reliable enough to carry

out the research.

3.6.Data Collection Procedure

After the piloting process, printed version of the questionnaire was given to the main
class teachers in each level. Each instructor administered the questionnaire in his/her
class informing the students about important points to be considered. The respondents
were also informed about the purpose of the study and assured that their responds
would be used only for this study. They were asked to write their names and answer
the questions honestly. The questionnaire was administered by main class teachers of
the classes on the same day. The researcher was present only for the international

students.

After implementation of the questionnaires, students’ responses were analyzed
carefully and interview questions were determined accordingly. Depending on the
answers, 6 international and 9 Turkish students were chosen for the interviews. Those
students were informed that their interview would be recorded and used only for this
research, and they all agreed to participate in face to face interviews. The researcher
conducted the interviews in her office and the interviews were recorded to be
transcribed later. Also, the testing office coordinator of the university provided

Proficiency test results of those students with the permission of administration.
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3.7.Data Analysis

3.7.1. Quantitative Data

Students’ responses to the statements of questionnaire were analyzed statistically.
First, for descriptive statistics; frequencies, means, maximum and minimum, variance
and standard deviation were calculated. Second, normality tests were carried out in
order to determine the appropriate test for further analysis. To find out the correlation
between students’ points from each category, Pearson product-moment correlation
coefficient and Spearman's rank correlation coefficient were utilized. Significant
difference between Turkish and international students’ motivation is analyzed using
Independent Sample Test and Mann Whitney U test. In order to find out the correlation
between Turkish and international students’ questionnaire results and their academic
achievement, Independent Sample test and Mann Whitney U test were used. These

tests were carried out using SPSS 24.0.

3.7.2. Qualitative Data

Interview data was transcribed and analyzed using codes for 6 sub-categories based on
literature review and the statements in Motivation Questionnaire. For instance, if the
student states that s/he imagines himself/herself speaking English with the foreigners,
speaking as fluent as native speakers, having a conversation in English, being able to
communicate in English, the statement is coded as ‘ideal L2 self’. If the students report
that they are motivated by what other people think about why they should learn English
or how they are affected by other people’s or society’s ideas on learning English, their
responses are coded as ‘ought to L2 self”.In a similar way, if the students are motivated
in order to reach success or development, the responses are coded as instrumental

promotion and when the students are motivated to prevent a failure, the answers are
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coded as instrumental prevention. Students’ interest in English music, books, tv
programs, their wish to travel abroad and their view of English as a global language
are coded as ‘cultural interest’ and their attitudes towards English as well as their past
and present learning experience are coded as ‘attitudes to learn English’. Some

examples are given below;

e | want to speak English fluently in the future. (Ideal L2 self)

e My parents think that | should learn English. (Ought to L2 self)

o | like learning English. (Attitudes to learn English)

e | want to go abroad and communicate with people there. (Cultural interest)
e | need English to find a good job. (Instrumental promotion)

e | have to learn English in order not to fail an exam. (Instrumental prevention)
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CHAPTER IV

FINDINGS

4.1. Introduction

This chapter aims to demonstrate analysis of collected data gathered via motivation
questionnaire, interviews and Proficiency Test results. In order to answer the research
questions, data are categorized under three sub-headings which will reveal
motivational states of Turkish and international participants and also its relationship

with their academic achievement.

4.2. Motivational States of Turkish and International Students

As the questionnaire investigates six components of L2MSS, namely ideal L2 self,
ought to L2 self, attitudes to learn English, cultural interest, instrumental promotion
and instrumental prevention that Turkish and International students have, they are

presented separately to clarify the distinction between students’ motivational states.

4.2.1. ldeal L2 Self

When the results are considered, it is clear from Table 4.1 that most of the Turkish
students have strong ideal L2 Selves. Looking at the overall percentages, it can be also
said that Turkish students are mostly motivated by their dreams about speaking English
in the future. Frequency analysis of statements regarding ideal L2 self of Turkish

students are given below in Table 4.1.
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Table 4.1 Ideal L2 self of Turkish students

Strongly Strongly
Item Disagree  Disagree Neutral Agree Agree Total
f % f % f %% F % f % f %
1- | frequently imagine myself
having a conversation in English. 1 08 7 58 23 192 53 442 36 30 120 100

2- If my dreams come true, | will
speak English in the future
fluently. 0 0 1 08 6 5 40 333 73 608 120 100
3- 1 can imagine myself speaking

English with foreigners in any

situation. 0 0 3 25 11 92 54 45 52 433 120 100
4- | can imagine myself speaking

English with international friends

or colleagues. 0 0 3 25 11 92 54 45 52 433 120 100
6-Whenever | think of my future,

I imagine myself speaking English

as if | were a native speaker of

English. 2 17 2 17 30 25 44 367 42 35 120 100
7- Whenever | think of my future

career, | imagine myself using

English. 1 08 6 5 22 183 47 392 44 367 120 100
8- The things | want to do in the
future require me to use English.

(]

42 4 33 16 133 33 275 62 517 120 100

89 out of 120 students envision themselves having a conversation in English (74%),
113 out of 120 can see themselves speaking English fluently (94,1%) in the future, 86
out of 120 students want to speak as fluently as native speakers of English (71,7%).
Also, 107 out of 120 students can imagine themselves having an interaction with
international friends or colleagues (88, 3%), and 106 out of 120 as being able to
communicate with these friends (88,3%). When how they will use English in their
career is specifically asked, 95 out of 120 (75, 9%) per cent gave positive answers. 3
of the Turkish students interviewed supported these results stressing that English has
an important place in their dreams about future. When their plans with regard to
English are asked, Participant 2 stressed “l want to see myself in a good place. | want
to speak English as if I am speaking with the native speakers.” Also, Participant 7 said
“I want to go as far as | can I do not put limits on myself. | want to speak English at

an international platform as my department is political science.”
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Just like Turkish students, International students also have strong Ideal L2 Selves.

Frequency table for international students’ ideal L2 self is given in Table 4.2 below.

Table 4.2 Ideal L2 Self of international students

Strongly Disagr Strongly
Item Disagree ee Neutral Agree Agree Total
f % f% f % f % F % f %
1- 1 frequently imagine myself having
a conversation in English. 1 27 127 4 108 16 432 15 405 37 100
2- If my dreams come true, | will
speak English in the future fluently. 0 O 127 1 27 11 297 24 649 37 100
3- I can imagine myself speaking
English with foreigners in any
situation. 1 1 254 4 108 12 324 19 514 37 100
4- | can imagine myself speaking
English with international friends or
colleagues. 0 0 00 3 81 10 27 24 649 37 100
6- Whenever | think of my future, |
imagine myself speaking English as if
| were a native speaker of English. 0 O 00 7 189 21 568 9 243 37 100
7- Whenever | think of my future
career, | imagine myself using
English. 0 0 00 7 189 9 243 21 568 37 100
8- The things | want to do in the
future require me to use English. 0 O 00 10 27 7 189 20 541 37 100

Findings reveal that the highest percentage belongs to the second statement for

international students (94, 6%) similar to Turkish ones (94, 1%), which is questioning

students’ dreams about speaking English fluently in the future. 31 out of 37 students

imagine themselves as having a conversation in English (83,7%), 31 out of 37 speaking

English with foreigners in any situation (83,8%). 34 out of 37 students would like to

interact with international friends and colleagues (91,9%) and 30 out of 37 participants

see themselves as speaking as if they were native speakers of English (81, 8%).

Considering their future plans, 27 out of 37 students see English as a requirement to

make their dreams come true (73%) and 30 out of 37 belive that they will use English

especially in their future career (81, 1%). Interviews also verify survey results. Some

examples are given below;
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Participant 9: “I will study and talk with some foreign friends.”

Participant 14: “I want to speak English very well, like native speaker.”

Participant 10: “I want to use English in my job and for everything in my life.”

4.2.2. Oughtto L2 Self

Frequency tables show that acceptance by significant others, who are considered as
their close friends, families, bosses and teachers is highly important for Turkish
students as seen from the statements 9,10,13,14,16,18,19. However, statements 10, 12
16 and 17 have more effect on students’ motivation than the other ones. Considering
those statements, it can be said that societies’ and family’s opinions on learning
English shape Turkish students’ ideas and motivation level to a great extent. Ought to

L2 selves of Turkish students are presented in Table 4.3 below.

Table 4.3 Ought to L2 Self of Turkish students

Strongly Strongly
Item Disagree  Disagree  Neutral Agree  Agree Total

f % f % f % f% f % f %

9- | study English because close
friends of mine think it is

important. 30 25 23 192 33 275 24 20 10 83 120 100
10- Nobody really cares whether |
learn English or not. 54 45 34 283 18 15 5 42 9 75 120 100

12- Studying English is important
to me because an educated person
is supposed to be able to speak
English. 9 75 4 33 20 167 28 233 59 492 120 100
13- Studying English is important
for me in order to gain the
approval of my peers or teachers or
family or boss. 15 125 21 175 21 175 41 342 22 183 120 100
14- 1 have to study English,
because, if | do not study it, | think
my parents will be disappointed
with me. 30 25 34 283 12 10 28 233 16 133 120 100
15- Learning English is necessary
because people surrounding me
expect me to do so. 24 20 21 175 27 225 34 283 14 117 120 100
16- My parents believe that | must
study English to be an educated
person.
9 75 8 67 17 142 42 35 44 36.7 120 100
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Strongly Strongly
Item Disagree  Disagree  Neutral Agree  Agree Total

f % f % f % f% f % f %

17- It will have a negative impact

on my life if I don’t learn English. 7 58 11 9.2 18 15 46 383 38 31.7 120 100
18- Studying English is important

to me because other people will

respect me more if | have

knowledge of English. 15 125 14 117 26 217 45 375 20 16.7 120 100
19- If | fail to learn English,

I’ll be letting other people

down. 33 275 24 20 17 142 28 233 18 15 120 100
17- It will have a negative impact

on my life if I don’t learn English. 7 58 11 9.2 18 15 46 383 38 31.7 120 100
18- Studying English is important

to me because other people will

respect me more if | have

knowledge of English. 15 125 14 117 26 217 45 375 20 16.7 120 100
19- If | fail to learn English,

I’ll be letting other people

down. 33 275 24 20 17 142 28 233 18 15 120 100

Table 4.3 presents that more than 50% of the students are motivated to learn English
in order to be approved and respected by their significant others and also to satisfy
their parents” demands (statement 10=73,3% , statement 12 =72,5%, statement 16=
71,7%,statement 17=70%). However, less than 50% of the students agree that their
motivation is shaped by their close friends’ or surrounding people’s ideas about
language learning. That means only significant others like teachers, peers or parents’
thoughts increase students’ motivation level. Interview data also verifies this

information:

Participant 1: “My father really wants me to learn English. He wants to say to other
people that his daughter speaks English. People consider English as a very important

qualification these days for job opportunities.”

Participant 6: “My family and friends have influence on my English learning. What
they said about why I should learn English affected me, such as importance of English

in a globalized world.”
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Participant 2: “Of course my family has influence on my English learning. They

motivated me saying that it will be great for me if | study my subject in English.”

Participant 10: “My family affected me saying that it has a lot of advantages both in

my career and in my private life.”

International students’ ought to L2 selves are similar to Turkish students’ except for

small differences. Results are shown in Table 4.4 below.

Table 4.4 Ought to L2 Self of international students

Strongly
Item Disagree

f %

Disagree

F

%

Neutral

f

%

Agree

%

Strongly
Agree

F

%

Total

%

9- | study English because close

friends of mine think it is

important. 9 243
10- Nobody really cares whether

I learn English or not. 6 16.2
12- Studying English is

important to me because an

educated person is supposed to

be able to speak English. 0 O
13- Studying English is

important for me in order to

gain the approval of my peers or

teachers or family or boss. 2 54
14- 1 have to study English,

because, if | do not study it, |

think my parents will be

disappointed with me. 10 27
15- Learning English is

necessary because people

surrounding me expect me to do

S0. 6 16.2
16- My parents believe that |

must study English to be an

educated person. 3 81
17- 1t will have a negative impact

on my life if I don’t learn

English. 1 27
18- Studying English is

important to me because other

people will respect me more if |

have knowledge of English. 5 135
19- If I fail to learn English, I’1l

be letting other people down. 8 216

11

11

29.7

16.2

18.9

18.9

29.7

24.3

21.6

10.8

135

24.3

10

14

13

13

11

27

37.8

18.9

351

13.5

16.2

216

351

29.7

243

19

10

12

12

10

10

8.1

135

27

27

135

324

324

27

27

21.6

6

13

10.8

16.2

35.1

135

16.2

10.8

16.2

24.3

16.2

8.1

37

37

37

37

37

37

37

37

37

37

100

100

100

100

100

100

100

100

100

100

As Table 4.4 highlights, more than 50 % of International students think that if they

know English, they will be valued as educated people (62,5%), and not knowing
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English will have negative consequences (51,3%). Also, similar to Turkish students,
international students’ significant others are their parents as they are motivated not to
disappoint them (56, 7%) and they do not give importance to their close friends’ ideas
as much as their families’ about language learning (18, 9%). Unlike Turkish students
who are concerned about surrounding people’s ideas, international students are neutral
about it (37, 8%) and their failure will not disappoint other people (47, 5%). It can be
also said that more than 40 % of International students are motivated to gain approval
(40, 5%), and respect (43, 2%) from their significant others to fulfill people’s
expectations (43, 2%) and they are also motivated as their parents’ beliefs direct them

to learn English to be more educated person (48, 6%).

Although questionnaire results reveal that the students are generally affected by their
families’ ideas, none of them specifically talked about this in the interviews except one
who says that his friends motivated him to study. When the researcher asked if he had

been affected by his parents’ or his teachers’ ideas, Participant 8 stated;

Yes, but not by my parents. It is by my friends’. And also some people that |
have asked about university and studying said to me that | have to study in
English language because it is the language that is recognised all over the world

and also it will be easy to find a job with my English documents.

4.2.3. Attitudes to learn English
Four statements are prepared in order to investigate Turkish students’ attitudes to learn

English and their learning experience. Results are presented in Table 4.5.
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Table 4.5 Turkish students’ responses regarding attitudes to learn English

Strongly Strongly
Item Disagree  Disagree Neutral  Agree Agree Total
f % f % f % f % F % f %

29- | like the atmosphere of
English classes. 5 42 8 67 29 242 45 375 33 275 120 100

30- 1 like learning English. 5 42 3 25 16 133 50 417 46 38.3 120 100
31- I like participating in

English classes. 6 5 6 5 24 20 46 38.3 38 31.7 120 100
32- | would prefer to have more

English classes. 29 242 13 108 46 383 20 16.7 12 10 120 100

It is obvious from Table 4.5 that 78 out of 120 students like atmosphere of the lessons
(65%), 96 out of 120 like learning English (80%) and 84 out of 120 students like
participating in the lessons (70%). However, they are not willing to have more classes

as only 32 out of 120 students gave positive answers (26, 7%).

Although the statements in the survey are about students’ present language learning
experience, in interviews; the students generally stressed the dissatisfaction they
experienced in their previous English learning experiences. Excerpts from the

interviews are given below:

A successful student in upper-intermediate class, Participant 2 stated:

My previous English grades were very bad. | had the worst English in class. |
got 23-23-45 in the exams and the teacher was surprised, too. Firstly,
communication between the teacher and the student is very important. In our
school, the teachers were not as warm as the other teachers. Also, they generally
focused on grammar; they did not prepare any activities. The activities should

encourage students.
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A student who failed twice in elementary level; Participant 4 reported: “I overcame
my prejudices towards English.” When the reasons for his prejiduce is asked, he

expressed:

At high school, English lessons were based on grammar. These prejudices
stemmed from memorizing and grammar. Here, in class environment, we speak
English all the time, we practice. However, at schools we did not have an

opportunity like that. Even grammar was taught in Turkish.

Participant 3 also expressed her ideas about her previous learning experience saying
that: “In the first lesson, teacher usually taught grammar, and next lessons, there was

nothing about English. That is why, it is inadequate.”

Findings presented above demonstrate that Turkish students do not prefer grammar
based English lessons. The excerpts below show that they value different activities and

communicating in English in the lessons.

Participant 1: “Here, the lessons are fun, we play games and the teachers help us

improve by doing different activities.”

Participant 6: “I am very positive about it. We have lots of chances for speaking

practice in classes and we have foreign friends.”

Participant 2: “We learn a lot by even playing games here. It encourages us to study.”

While these students expressed enjoyment of using a variety of activities, one student,

Participant 3 criticized it saying that:
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We are 20 year-olds. | can understand the lower levels, the teachers were
preparing games in elementary and pre-intermediate to get attention, but we are
intermediate and still playing games. The book is boring too, it keeps us away

from studying.

Similar to Turkish students, International students also express positive attitudes to

learning English as seen in Table 4.6 below.

Table 4.6 International students’ responses regarding attitudes to learn English

Strongly
Item Disagree Disagree Neutral Agree Strongly Agree  Total
f % f % f % f % F % f %

29- | like the atmosphere of
English classes. 0 0 4 108 11 29.7 15 405 7 18.9 37 100

30- 1 like learning English. 0 00 4 108 15 405 18 48.6 37 100
31- 1 like participating in

English classes. 1 2.7 3 81 3 81 16 432 14 37.8 37 100
32- 1 would prefer to have more

English classes. 1 2.7 6 162 10 27 10 27 10 27 37 100

Findings show that more than 59, 4% of the students like atmosphere of their English
classes at SOFL. More than 80 % like learning English (89, 1%) and participating in
English classes (81%). However, unlike Turkish students who do not take more
classes, 54 per cent of International students seem willing to study more. Interview
data complies with survey results. When their present learning experience is asked,
one student, Participant 14 stated that; “Very good. Lessons are fun, teachers are very
good.” Similarly, Participant 9 said that: “The lessons are very fun, we do speaking
practice, play games with groups and | feel good, comfortable in the classroom.”
Participant 10 also expressed her attitudes to learn English: “Teachers are very friendly

and I really like classes’ atmosphere.”
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When their previous learning experience was asked, international students gave
different answers. One of the international students, Participant 9 was negative about
her past learning experience; “l was not interested in English, because our lessons were
boring.” Another student Participant 10 expressed his satisfaction with his previous
learning experience; “the atmosphere was really nice and the teachers were really

good. That’s why, I could improve my English at high school.”

Tables 4.5 and 4.6 present that, both Turkish and International students have positive
attitudes to learn English. However; Turkish students are less eager to have more

classes compared to International ones.

4.2.4. Cultural Interest

Statements related to cultural interest motives can be investigated in two different sub-
categories. In this respect, statement 20 appears as international posture since it is
asking students’ desire to travel internationally and statements 22, 23 and 24 as cultural
interest since these refer to students’ attitudes towards English music, book and TV
shows.Turkish students’ cultural interest motives are demonstrated in Table 4.7 below.

Table 4.7 Turkish Students’ responses regarding cultural interest

Strongly Strongly
Item Disagree Disagree  Neutral Agree Agree Total
f % f % f % f % F % f %

20- Learning English is important fo
me because | want to travel
internationally. 325 2 17 1 08 26 217 88 733 120 100
22- | really like the music of English-
speaking countries (e.g., pop music). 3 2.5
23- | like English-language

magazines, newspapers, and books. 5 4.2
24- 1 like TV programmes made in
English-speaking countries. 5 4.2

33 25 208 38 317 50 417 120 100

158 32 267 41 342 23 192 120 100

OFr OFr M

83 20 16.7 44 36.7 41 342 120 100

Table 4.7 shows striking difference between international posture and cultural interest.
114 out of 120 (95%) students emphasized that they wanted to travel internationally.

When the statements about cultural interest is reviewed, students’ interests in English
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music stands out as 73, 4 % and TV programs as 70, 9%. However, compared to the
other statements, only 53, 4 % of the students are interested in reading English books.
Interviews are analyzed considering these categories. 3 students interviewed see
English as a global language and gave their answers accordingly. When the interviews
are analyzed, it is seen that ideal L2 self and cultural interest merge in their answers.

Examples are given below:

| want to improve my English and communicate with the whole world. | want
to have friends everywhere. English is a language which all people speak.
Wherever you go in the world, it is like an international language. Everybody is
trying to communicate in English...When we look at media organs, wee see that
most magazines and newspapers in the USA are objective. In order to follow

these. | think that I will be needing English in the future. (Participant 4)

Participant 1 also stressed “l want to learn English to communicate with other people
when | go abroad. Because | like travelling”. When their desire to go abroad is asked,
participants stated “l want to go abroad to get language education and also for

travelling.” Similarly, Participant 2 mentioned that;

| want to go abroad, because foreign language education is given there, too and
also it would be very good. There will not be any Turkish people, so | will have
to speak English. | want to travel, too and it is possible if you know the language.

Maybe I can learn new cultures and make new friends.

Only one student, Participant 11 mentioned about her disinterest in music, book, and
films specifically; “It depends on the topic of the film or music style. It is not about

English.”
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International students’ responses are similar to Turkish students’. They also have
strong cultural interest motives. Their cultural interest motives are presented in Table

4.8 below.

Table 4.8 International Students’ responses regarding cultural interest

Strongly Strongly
Item Disagree Disagree  Neutral Agree Agree Total
F % f % f % f % F % f %

20- Learning English is

important for me because |

want to travel

internationally. 0 0 3 81 3 8.1 12 324 19 514 37 100
22- | really like the music of

English-speaking countries

(e.g., pop music). 1 2.7 4 108 2 54 15 405 15 405 37 100
23- 1 like English-language

magazines, newspapers, and

books. 1 2.7 3 81 12 324 13 351 8 216 37 100
24- 1 like TV programmes

made in English-speaking

countries. 1 2.7 2 54 6 162 21 568 7 189 37 100

Table 4.8 indicates that 83, 8 % of the International students are interested in travelling
internationally, meaning that they also see English as a global language. They also
mentioned this in their interviews. Participant 14 emphasized importance of learning
English saying that “Yes, it is important, because it is a global language.” Participant
10 also stated that “When | saw everyone talking in English, for example, in China
and Japan, it is really impossible to communicate in their language. But when | saw
them speaking in English, I understand the point.” Similarly, Participant 9 expressed

his ideas:

Because you meet new people and new cultures, new food, new
friends. In your mother country, you can’t develop yourself. You
don’t encounter different things. However, if you know English,

you can go to England or America.

51



Similar to Turkish students’ answers, International students like English music (81%)
and TV programmes (75, 7%). However percantage of the students who like English
books are less than the ones mentioned above (56, 7%). Their reasons might be similar
to Turkish students’ as one student, Participant 14 stated: “I do not like reading books.
It is not about English.” None of the other International students interviewed

mentioned about their cultural interest motives.

4.2.5. Instrumental Promotion

Instrumental promotion appears as a dominant incentive both for Turkish and

International students. Frequency analysis is given below in Table 4.9.

Table 4.9 Turkish Students’ responses regarding instrumental promotion

Strongly
Item Disagree Disagree Neutral Agree Strongly Agree  Total
f % F % f % f % f % f %

5- Whatever | do in the future, |

think I will be needing English. 6 5 5 42 10 83 32 26.7 67 55.8 120 100
11- A knowledge of English

would make me a better

educated person. 0 0 1 08 5 42 33 275 81 67.5 120 100
21- Studying English is

important to me because | am

planning to study abroad. 3 25 6 5 14 117 30 25 67 55.8 120 100
28- | need to learn English

because It will help me find a job

in the future. 4 33 2 17 13 108 27 225 74 61.7 120 100

As Table 4.9 indicates, Turkish students have high instrumental promotion motives.
82, 5% of the students think that they will need English in the future and 95% stated
that knowing English will make them a better educated person. For 80, 5% of the
students, English will help them study abroad and 84, 2% of the students are convinced
that they will have more job opportunities if they speak English. Interview data

supports this result. When their reasons to learn English is asked, they stated;
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Participant 2: “In order to have a good career.”

Participant 11: “l imagine English only in my career. | am planning to use English as

an instrument to meet different people and different cultures.”

Participant 12: “English is a part of my job. Since | decided to study civil engineering,

| want to go abroad, improve myself and earn a lot of money.”

Participant 7: “My first ambition is to pass prep class. Secondly, my job and career,

for that reason, | persevere everything.”

Participant 5: “I am aware of the fact that I must improve my English as | am studying

tourism and learning a foreign language is very important for this department.”

Similarly, International students are motivated to learn English to achieve their goals

regarding their future careers. The results are shown in Table 4.10.

Table 4.10 International students’ responses towards instrumental promotion

Strongly Strongly
Item Disagree Disagree  Neutral  Agree Agree Total
f % f % f % f % f % f %

5- Whatever | do in the future, |

think I will be needing English 0 0 2 54 2 54 10 27 23 622 37 100
11- A knowledge of English

would make me a better

educated person. 1 2.7 1 27 2 54 15 405 18 486 37 100
21- Studying English is

important to me because | am

planning to study abroad. 0 0 2 54 3 81 15 405 18 486 37 100
28- | need to learn English

because It will help me find a job

in the future. 0 0 00 2 54 15 405 20 541 37 100

As seen in the Table 4. 10, International students’ points taken from each statement in
instrumental promotion sub-dimension is as high as Turkish students’. Although

students are chosen from different cultural backgrounds, most of them are motivated
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to learn English in a similar way for pragmatic reasons. Among these reasons which
appear as promotion for the students, finding a good job has the greatest effect on them
(94,6%), also studying abroad (86,4%) and their plans about their future career (89,1%
and 89,2%) are found to have great impact on international students. 4 out of 5 students
interviewed mentioned about instrumental reasons to learn English. Related interview

data is presented below;

Participant 15: “Because | can speak English everywhere in the world, people who can

speak English will be good in the future or you can find work easily. It is helpful.”

Participant 14: ““l want to do business, practice English.”

Participant 9: “Of course it is very important, because when you speak English, you
can understand other people, your perspective is different. You can study abroad, live

abroad or maybe work abroad.”

Participant 13: “I want to learn English for my career. Self-development is important
too but when | study abroad, | improve myself. | need English to do research and to

understand professors. Because, it is a global language.”

4.2.6. Instrumental Prevention
Turkish students’ instrumental prevention motives are demonstrated in Table 4.11

below.
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Table 4.11 Turkish students’ responses regarding instrumental prevention

Strongly Strongly
Item Disagree Disagree  Neutral Agree Agree Total

f % f % f % F % F % f %

25- | have to learn English because |

don’t want to fail the English course. 4 33 5 4.2 8 6.7 30 25 73 608 120 100
26- Studying English is necessary for

me because I don’t want to get a poor

score mark or a fail in English

proficiency tests (NMET, CET, MET,

IELTS,...). 8 67 325 8 6.7 23 192 78 65 120 100
27- | have to learn English, because it
is a university requirement. 6 5 4 33 542 24 20 81 675 120 100

Results in Table 4.11 indicate that Turkish students are highly motivated by
instrumental prevention motives. Most students are motivated to a great extent in order
to prevent negative consequences that might stem from their failures in the exams (84,
2%) or at school (85, 8%). Also, 87, 5% of the students are motivated instrumentally
as English is the medium of instruction in their university. If they are able to learn
English, they can understand the lessons and finish their school. From this perspective,
students see English as a means to finish their schools. Whenever they learn English
and graduate from university, they will be ready to follow job opportunities. From this
perspective, it can be understood why students do not mention prevention as a major
reason for their learning English.While Participant 3 was expressing his feelings about
his present learning experience, he stated that “The materials could be related to
proficiency. They are not serious enough to pass the exam.” Although he seems to be
motivated by his future ideals, he states that teaching materials should be exam related,
which is a sign of prevention motive. It is understood that he wants to learn English in
order to pass the exam. Also, Participant 11 defined role of English in her life saying
that “Medium of Instruction is English at university. | am using it only at school.” Her

reason to learn English appears similar to the statement 27 in the survey, which
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emphasizes English as a university requirement. Also, two other students expressed

importance of English stating that;

Participant 7: “My first aim is to pass Prep Class.”

Participant 1: “Proficiency is my only chance to start taking classes in my department.”

Even though their ideas seem to be related with prevention motives, they might work
as promotion motives as well. As they do not state how they view the exam clearly, it
can be also inferred that these students see the exam as a first step to start their studies

in faculty.

While these students consider English as a first step to reach their purposes at school,
only one of the students stated that he needed English in order not to fail in his job.
Though this kind of prevention is not seen in the questionnaire, it is obvious that the

student, Participant 6 is motivated to prevent this negative situation.

Nowadays, English is important in all sectors, but it is more
important in my sector. Because | am studying tourism in
Antalya, and if [ don’t know English language, I do not think that

I can be successful in this sector.

While Turkish students are seen to have prevention motives mentioned above,
international students are not strongly motivated by these. The results are shown in

Table 4.12.
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Table 4.12 International Students’ responses regarding instrumental prevention

Strongly Strongly
Item Disagree Disagree Neutral Agree Agree Total
f % f % f % F % f % f %
25- 1 have to learn English because |
don’t want to fail the English course. 2 5.4 9 243 4 108 7 189 15 405 37 100
26- Studying English is necessary for
me because I don’t want to get a
poor score mark or a fail in English
proficiency tests (NMET, CET,
MET, IELTS,...). 127 6 16.2 8 21.6 8 216 14 378 37 100
27- 1 have to learn English, because it
is a university requirement. 4 10.8 7 189 4 108 11 297 11 297 37 100

In contrast to Turkish students, international students are less motivated by

instrumental prevention motives. Nevertheless, number of students who have these

motives are above 50% as seen in Table 4.12. Data suggest that 22 out of 37 students

(59, 4 %) are motivated to study English in order not to fail in English exam or

Proficiency Test and they also think that they should learn English as it is a university

requirement. Although more than half of the students emphasized importance of

English for preventive reasons in their responses to the questionnaire, none of the

international students mentioned about these reasons in their interviews.

4.3. Difference between Turkish and International Students’ Motivational State

In order to carry out further analysis, normality tests were carried out. Analysis for

distribution of Turkish and international students’ points from normality tests are

shown in Table 4.13 and 4.14.
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Table 4.13 Distribution of Turkish students’ points from normality tests

Statistics

Ideal L2 Ougth to Instrumental Instrumental Attitudes to Cultural

self L2 self promotion prevention learn English interest

Mean 29,3750 31,4583 17,5000 13,1083 14,4917 16,0500
Median 30,0000 32,0000 18,0000 14,0000 15,0000 16,0000
Mode 29,00 34,00 20,00 15,00 16,00 15,00
Skewness -0,603 -0,280 -1,646 -1,774 -0,833 -0,853
Std. Error of 0,221 0,221 0,221 0,221 0,221 0,221
Skewness
Kurtosis -0,342 -0,480 2,614 3,084 0,751 0,622
Std. Error of 0,438 0,438 0,438 0,438 0,438 0,438

Kurtosis

When table 4.13 is analyzed, it can be seen that points taken from ideal L2 self,

ought to L2 self, attitudes to learn English ve cultural interest sub-dimensions

provide normal distribution condition (+1). However, points taken from instrumental

promotion and prevention are not normally distributed. Therefore, for Turkish

students, nonparametric techniques are utilized for the analysis of instrumental

promotion and instrumental prevention sub-dimensions.

Table 4.14 Distribution of international students’ points from normality tests

Statistics

Ideal L2 Ougth to Instrumental Instrumental Attitudes to Cultural

self L2 self promotion prevention learn English interest

Mean 30,2973 30,8649 17,5135 10,8919 15,7027 15,8108
Median 31,0000 31,0000 18,0000 12,0000 16,0000 16,0000
Mode 29,00 26,00 18,00 12,00 16,00 15,00
Skewness -0,264 0,068 -1,689 -0,509 -0,117 -0,154
Std. Error of 0,388 0,388 0,388 0,388 0,388 0,388
Skewness
Kurtosis -0,371 -0,953 4,026 -1,202 -0,625 -0,493
Std. Error of 0,759 0,759 0,759 0,759 0,759 0,759

Kurtosis

58



Table 4.14 indicates that like Turkish students, international students’ points in ideal
L2 self, ought to L2 self, attitudes to learn English and cultural interest are normally
distributed whereas the total scores in instrumental promotion and prevention do not
follow normal distribution. Similar to the analysis of Turkish students’ points for
instrumental promotion and prevention; for International students’ points also,

nonparametric techniges are used.

In the light of this information, for ideal L2 self, ought to L2 self, cultural interest and
attitudes to learn English, independent sample tests; for instrumental promotion and
prevention, Mann Whitney U Tests were carried out for both Turkish and also

International students. The results are presented in Table 4.15 and 4.16 below.

Table 4.15 The difference between Turkish and International Students’ Points

Independent Samples Test

Levene's Test for Equality of t-test
Variances
F Sig. T df P
Ideal L2 self 8,053 ,005 -1,618 155 ,109
Ought to L2 self 0,582 447 ,465 155 ,643
Attitudes to learn English 3,850 ,052 -1,931 155 ,055
Cultural interest 2,086 ,151 443 155 ,658

When Independent Samples Test results are analyzed, it is seen in Table 4.15 that there
is not a significant difference between the points that Turkish and International
students got from ideal L2 self sub-dimension (t= 1.618, p>0.05), ought to L2 self sub-
dimension (t= 0.465, p>0.05), attitudes to learn English sub-dimension (t=1.931,

p>0.05) and cultural interest sub-dimension (t= 0.443,).
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Table 4.16 The difference between Turkish and International Students’ Points in

instrumental promotion and prevention

Nonparametric Independent Samples Test

Students N
Instrumental promotion Turkish 120
International 37
Total 157
Instrumental prevention Turkish 120
International 37
Total 157

Mean Rank

80,82
73,09

86,80
53,69

Sum of Ranks p U

9698,50 358  2001,500
2704,50

10416,50 ,000  1283,500
1986,50

Results shown in Table 4.16 clarifies that there is not a significant difference between

Turkish and International students’ points taken from instrumental promotion motives

(U=2001.500, p>0, 05). However, Turkish and international students’ points regarding

instrumental prevention motives show a significant difference (U=1283.500, p<0, 05).

Turkish students’ total points addressing instrumental prevention is significantly

higher than international students’.

In order to investigate how different motivation types are correlated with each other,

Pearson Correlation analysis are carried out. Results for Turkish students are

presented in Table 4.17; and for international students, Table 4.18.
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Table 4.17 Relationship between Turkish students’ points from each category

Correlations

Ideal Ought  Attitudes  Cultural  Instrumental  Instrumental
L2 self toself tolearn interest ~ promotion prevention
English

Ideal L2  Pearson 1 0,194  ,264™ ,364™ A76™ ,116
self Correlation

P 0,033 ,004 ,000 ,000 ,207
Oughtto  Pearson 0,194 1 117 ,143 311 ,270™
L2 self Correlation

P 0,033 ,202 ,120 ,001 ,003
Attitudes  Pearson 0,264™ 0,117 1 ,399™ ,355™ ,045
to learn Correlation
English

P 0,004 0,202 ,000 ,000 ,623
Cultural  Pearson 0,364™ 0,143 ,399™ 1 ATT ,007
interest Correlation

P 0,000 0,120 ,000 ,000 ,938
Instrume  Spearman's 0,476 0,311 ,355™ ATT™ 1 ,105
ntal rho
promotio
n

P 0,000 0,001 ,000 ,000 . ,252
Instrume  Spearman's 0,116 0,270™ ,045 ,007 ,105 1
ntal rho
preventio
n

P 0,207 0,003 ,623 ,938 ,252

*, Correlation is significant at the 0.05 level (p).

**_Correlation is significant at the 0.01 level (p).

The correlation coefficient calculated between the two variables is weak in the range
of less than 0.30, moderate in the range between 0, 30-0, 70, and strong in the range
of more than 0, 70 (Ko6klii, Biiytikoztiirk ve Cokluk-Bokeoglu, 2007). When the Table
4.17 is considered, for Turkish students, it is seen that ideal L2 self is moderately
correlated with cultural interest and instrumental promotion. Weak correlation is seen
between ideal L2 self and the other variables. Ought to L2 self and instrumental
promotion’s correlation coefficient is seen moderate, however; it is weak between
other variables. Attitudes to learn English has moderate correlation with instrumental
promotion and cultural interest. A moderate meaningful correlation is seen between

cultural interest and the points taken from ought to L2 self, attitudes to learn English
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and instrumental promotion. Instrumental promotion has moderate meaningful

correlation between ideal L2 self, ought to L2 self, attitudes to learn English and

cultural interest. Instrumental prevention has no meaningful or weak correlation

between other variables. Results for international students are presented below.

Table 4.18 Relationship between international students’ points from each category

Correlations

Ideal L2 self

Ougthto L2
self

Attitudes to
learn
English

Cultural
interest

Instrumental
Promotion

Instrumental
prevention

Pearson
Correlation
P

Pearson
Correlation
P

Pearson
Correlation

P

Pearson
Correlation
P

Spearman's
rho

P
Spearman's
rho

P

Ideal  Ought
L2 to L2
self self
1 ,094
,580
,094 1
,580
,322 272
,052 ,104
,315 ,145
,057 ,393
429" -118
,008 ,488
,070 6737
,679 ,000

Attitudes
to learn
English

,322

,052
272

,104
1

,133

434
295

,077
,286

,086

Cultural
interest

,315

,057
,145

,393
,133

434

,532™

,001
,263

,116

Instrumental
promotion

429

,008
-,118

,488
,295

077
,532™

,001

,102

547

Instrumental
prevention

,070

,679
673"

,000
,286

,086
,263

,116
,102

547

*. Correlation is significant at the 0.05 level (p).

**_Correlation is significant at the 0.01 level (p).

Table 4.18 presents a moderate correlation between ideal L2 self and instrumental

promotion motives. Also ought to L2 self is moderately correlated with instrumental

prevention motives. Another moderate correlation is seen between instrumental

promotion and cultural interest motives.
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4.4. L2 Motivational Self System and Academic Achievement

In order to answer third research question, relationship between Turkish and

International students’ exam points and their answers to the questionnaire were

analyzed. Turkish students’ relationship between their Proficiency Test results and

ideal L2 self, ought to L2 self, cultural interest and attitudes to learn English were

analyzed via Independent Samples Test and the results were presented in Table 4.18.

For their instrumental promotion ve instrumental prevention motives; Mann Whitney

U test was utilized. Results can be seen in Table 4.19.

Table 4.19 Group statistics of Turkish Students

Group Statistics

Ideal L2 self

Ougth to L2 self

Attitudes to learn
English
Cultural interest

Test result

Pass
Fail
Pass
Fail
Pass
Fail
Pass
Fail

41
79
41
79
41
79

41
79

Mean

29,3415
29,3924
33,3659
30,4684
14,6585
14,4051

15,6585
16,2532

Std. Deviation

3,68517
4,17077
6,79984
6,89265
2,99675
3,82810

2,98001
3,04862

Std. Error
Mean
,57553
,46925
1,06196
, (7548
,46801
,43069

46540
,34300
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Table 4.20 Difference between Turkish students’ survey results according to their

Proficiency Test results

Independent Samples Test

Levene's Test for Equality of t-test
Variances
F Sig. T df P
Ideal L2 self ,281 ,597 -,066 118 ,948
Ougth to L2 self ,238 ,627 2,194 118 ,030
Attitudes to learn English 2,470 ,119 ,369 118 713
Cultural interest ,118 731 -1,021 118 ,309

When the table 4.20 is examined, homogenity of variances of ideal L2 self, ought to
L2 self, attitiudes to learn English and cultural interest draws attention. When each
category is analyzed, it is seen that there is not a significant difference between Turkish
students’ ideal self (t= 0.066, p>0.05), attitudes to learn English (t=0.369, p>0.05) and
cultural interest (t= 1.021, p>0.05). However, a significant difference is seen between
Turkish students’ ought to L2 self and their Proficiency test results (t= 0.465, p<0.05).
Ought to L2 selves of Turkish students’ who passed are significantly higher than the

ones who failed.

Mann U Whitney test results for instrumental promotion and preventon are presented

in Table 4.21 below.
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Table 4.21 Difference between Turkish students’ survey results according to their
Proficiency Test results

Nonparametric Independent Samples Test

Test Results N Mean Rank Sum of Ranks p U
Instrumental promotion Pass 41 60,74 249050 955  1609,500
Fail 79 60,37 4769,50
Total 120
Instrumental prevention Pass 41 72,05 295400 ,006  1146,000
Fail 79 54,51 4306,00
Total 120

Table 4. 21 reveals that there is not a significant difference between students who
passed or failed in terms of instrumental promotion (U=1609.500, p>0,05). However,
there is a significant difference between those two groups regarding instrumental
prevention. (U=1146.000, p<0,05). Instrumental prevention motives of Turkish

students who passed is higher than the ones who failed.

As the points of International students on the questionnaire are not homogenious
(number of the students might be a reason of it), significance of each category is

analyzed via Mann U Whitney test and it is presented in Table 4.22.
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Table 4.22 Difference between International students’ survey results according to their

Proficiency Test Results

Nonparametric Independent Samples Test

Test results N Mean Rank Sum of Ranks p U
ideal L2 self Pass 10 20,55 205,50 ,593 119,500
Fail 27 18,43 497,50
Total 37
Ougth to L2 self Pass 10 22,00 220,00 ,303 105,000
Fail 27 17,89 483,00
Total 37
Instrumental promotion Pass 10 13,85 138,50 ,070 83,500
Fail 27 20,91 564,50
Total 37
Instrumental prevention Pass 10 23,85 238,50 ,094 86,500
Fail 27 17,20 464,50
Total 37
Attitudes to learn English Pass 10 17,50 175,00 ,605 120,000
Fail 27 19,56 528,00
Total 37
Cultural interest Pass 10 18,85 188,50 ,959 133,500
Fail 27 19,06 514,50
Total 37

Table 4.22 demonstrates that there is not a significant difference in International
students’ideal L2 self (U=119.500, p>0,05), ought to L2 self (U=105.000, p>0,05),
instrumental promotion (U=83.500, p>0,05), instrumental prevention (U=86.500,
p>0,05) attitudes to learn English (U=120.000, p>0,05) and cultural interest

(U=133.500, p>0,05) in terms of their Proficiency Test results.
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CHAPTER YV

DISCUSSION, CONCLUSION AND SUGGESTIONS

5.1. Introduction

In this research, Turkish and international students’ L2MSS and its effects on their
academic achievement were investigated. In this chapter, findings will be discussed in

the light of research questions in relation with the previous research.

5.2. Motivational Self Systems of Turkish Students

First research question aims to find out Turkish students’ motivational self systems. In
this regard, Turkish students’ language learning motivation was analyzed considering

6 sub categories, which are

o Ideal L2 self: The findings of this study indicate that Turkish students’ future
ideals include their use of English in their lives especially in their career
effectively. Also, as in Goktepe (2014)’s research, Turkish students would like
to speak English fluently in the future with their foreign friends, their
prospective bosses and colleagues as if they were native speakers of English.
It is also seen that the students put English in the center of their future lives as
their future plans involve speaking English. As mentioned in literature review,
ideal L2 self plays a key role in language learning (Dornyei, 2010; Taguchi et
al, 2009; Csizer&Kormos 2009; Al-Shehri, 2009). In this regard, Turkish
students’ strong ideal L2 selves are expected to be contributing to their

language learning process to a great extent.
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Findings also suggest that ideal L2 self is moderately correlated with cultural
interest and instrumental promotion. Similarly, in Taguchi et al.’s study (2009),
it is presented that both cultural interest and promotion have impact on ideal
L2 self. Yashima (2009) also suggests that students who have high level of
cultural interest, which is seen as travelling internationally in Turkish students’
responses in this study, may develop possible selves especially in their pursuit
of good career. In this respect, she also states that the students who have strong
ideal L2 selves and international posture will be more proficient in English.
Similar to what Yashima (2009) and Lai (2013) proposed, present study shows
a moderate correlation between Turkish students’ ideal L2 selves and their

cultural interest motives.

Ought to L2 self: Data reveal that Turkish students are strongly influenced by
their families’ ideas about language learning. The participants reported that
they value their parents’ views that they need to speak English to be better
educated people, which appears as a strong incentive for them to learn English.
Although the students are influenced by their parents’ ideas, they do not think
they will dissatisfy their families if they do not learn English. Similarly, they
do not think that they will disappoint other people in case of failure in their
learning process. In this regard, it can be said that the students are affected
positively by their families’ and also society’s general ideas on learning
English. Another incentive that leads Turkish students to be motivated to learn
English is opinions of ‘significant others’; their parents, as mentioned before,
surrounding people, their prospective bosses, teachers and peers. While parents
have the most effect on them, it is seen that close friends’ ideas do not have

much impact on students’ motivation to learn English.
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Similar to the findings of this research, Csizer and Kormos (2009) in their study
with secondary school and university students in Hungary concluded that
parental influence support strong ought to L2 self in university students and
this led to an increase in their ideal selves. Taguchi et. al. (2009) who
conducted a research in Iran, China and Japan also found strong ought to L2
self in Chinese and Iranian students. However, while English is encouraged by
the families in Hungary, it is more like a pressure in Chinese families. Chinese
students feel that it is their responsibility to fulfil their parents’ plans about
them. Interview data reveal that in Turkey, students are encouraged like
Hungarian families and students who were studying academic subjects in
Saleem (2014)’s study rather than being pressured. When the surrounding
people’s impact on the students’ views about language learning is asked, three
students stated that their parents helped them understand the importance of
language learning in a globalized world. This finding corresponds with
statistical data showing that ought to L2 self is moderately correlated with
instrumental promotion. In this study, similar to Pickering and Wilkinson
(2015)’s findings, Turkish students’ parents’ ideas on language learning

worked as a promotion, encouraging them to study English.

Attitudes to learn English: During the interviews, all Turkish students brought
up their past learning experiences without any prompts. Lack of games, lack of
a variety of activites, and speaking practice; and instead, an overreliance on
grammar instruction at schools decreases their motivation.While giving a
picture of language learning in Asian contexts, Warden and Lin (2000) stated
that in EFL contexts, English is taught as an academic subject like other

subjects and this does not prepare students to real life. Also, English lessons’
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main focus is generally grammar which is taught by traditional methods. In this
respect, findings suggest that Turkish students’ past learning experience is
similar to what Warden and Lin (2000) proposed. As seen in Csizer and
Kormos’study (2009), learning experience is as important as ideal L2 self in
shaping students’ language learning motivation. Also, Dornyei and Otto argue
(1998), students’ motivational self systems are affected by their past learning
experiences. Similarly, the data from the interviews show that Turkish
students’ learning history might have an effect on their attitudes to learn

English.

Cultural interest: Another factor that has a great impact on Turkish students’
language learning motivation is their cultural interest. Data show that Turkish
students are motivated by cultural interest motives. It is seen that 114 out of
120 Turkish students desire to go abroad and communicate in English there.
As Yashima (2009) states, unlike ESL students who have opportunities to meet
native speakers and communicate with them, EFL learners relate themselves
more with international community. In a similar way, most Turkish students
want to go abroad and become a part of an international community like
Taiwanese students in Lai (2013)’s research.

Students also like reading English books and magazines and watching English
TV series or listening to music. However, number of people who like reading
English books is lower than the ones who like watching TV programs and
listening to music in English. The reasons behind it can be the students’ lack
of reading habits, limited vocabulary knowledge, high language level of the
book, students’ disinterest in the topic and being unaware of reading strategies

in foreign language. Boyle and Peregoy (2008) states that reading requires
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practice especially with the beginner level students as they may have problems
while their brain is processing the information and that learners need to have

been taught by the teacher.

Instrumental Promotion: It is clear from the data that Turkish students have
strong instrumental promotion motives. Among the reasons why they want to
learn English, having a good career and becoming a better educated person
seem to be the most dominant ones. They also believe that if they know
English, they can study abroad. Findings also suggest that there is a moderate
correlation between Turkish students’ ought to L2 selves and their instrumental
promotion motives. Similarly, in Taguchi et. al. (2009)’s, Azarnoosh (2014)’s
and Pickering and Wilkonson (2015)’s studies a correlation between language
learners’ ought to L2 selves and instrumental promotion is prevalent. The
reason might be countries’ economic, political, social structure which shape
people’s opinions in this regard.

Instrumental Prevention: Findings demonstrate that similar to Iranian
students (Azarnoosh, 2014) and theoretical students in Saleem’s study (2014),
Turkish students are also motivated by instrumental prevention elements to a
great extent. Turkish students are highly motivated in order to prevent a failure
in the exams and they see Proficiency Test as an obstacle that they should
tackle with in order to continue their studies in their departments. Data also
reveal that there is a significant difference between Turkish and international
students’ instrumental prevention motives. Number of Turkish students who
are motivated in order to prevent negative outcomes is much higher than the
international ones. Data further suggest that there is no correlation between

Turkish students’ instrumental prevention motives and other types of
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motivation unlike Taguchi et. al. (2009) and Doérnyei (2010)’s claims on the
relationship between instrumental prevention and ought to L2 selves. However,
students’ achievement test results reveal that students who have strong ought
to L2 selves and instrumental prevention motives got higher scores than the

others.

5.3. Motivational Self Systems of International Students

Ideal L2 self: Similar to Turkish students, international ones also have strong
ideal L2 self. They want to see themselves as speaking like native speakers of
English fluently with their friends, prospective bosses and colleagues. They
also expressed that they want to use English in their future lives.

Ought to L2 self: Data demonstrate that international students have similar
attitudes towards other people’s opinions on learning. Like Turkish students,
international ones also do not give importance in their close friends’ ideas. In
addition, international students believe that if they learn English, they will be
better educated, however; this belief might not stem from their families’ ideas
fully as only about half of them think that their parents are in this opinion.
Similarly, about half of them think that they will disappoint their families in
case of a failure. Moreover, it is seen that about half of the international
students are motivated to learn English in order to gain respect or approval
from significant others, a finding similar to that of the Turkish students. Unlike
Turkish students who think that surrounding people give importance in their

language learning, international students do not support this idea.

To sum up, international students mostly think that English will make them

more educated people and this idea is not fully shaped by their families’ ideas
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compared with Turkish sturdents. They also think that English will help them
to get respect and approval by their superiors. However, international students
are not concerned about other people’s ideas on language learning, including

their close friends.

Attitudes to learn English: Similar to Turkish students, international students
also have positive attitudes to learn English and they like communicative
activities and teachers’ friendly attitudes as well. However, unlike Turkish
ones, international students do not mind taking more English classes.
Cultural interest: Similar to Turkish students, international ones also have
strong cultural interest motives. Data present that more than half of the
international students want to travel internationally, which shows that
international students have high international posture similar to Turkish
students. Almost all international students interviewed mentioned that English
is a global language. In this respect, it can be said that they want to be a part of
global community. Also, they like reading English books and magazines,
watching English TV programs and listening to English music. Just like
Turkish students, number of people who like reading English books are lower.
One student expressed his idea on this saying that he does not like reading at
all.

Instrumental Promotion: International students are found to have strong
instrumental promotion motives similar to Turkish students. Almost all
international students think that they will need English in order to reach their
future goals, to be a better educated person, to study abroad, and most
importantly, in order to have a good career. None of the students are negative

about the idea that English is necessary to have better job opportunities. Results
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also reveal that there is a moderate correlation between instrumental promotion
motives and ideal L2 selves of international students similar to that of Turkish
students’.

¢ Instrumental Prevention: International students are also motivated to prevent
negative consequences of a failure, such as failing the exam, failing the class
and not fulfilling university requirement. However, number of Turkish students
who have strong instrumental prevention motives are much higher than
international students. Data present that while about half of the international
students are motivated in order not to fail Proficiency and continue their studies
in their departments, more than two-thirds of Turkish students have these
motives. Similar to Taguchi et. al. (2009) and Doérnyei (2010)’s findings,
instrumental prevention motives and ought to L2 selves of international

students are moderately correlated.

5.4. Motivational Self System and Academic Achievement

When the students’ academic achievement and their motivational self systems are
correlated, it is revealed that Turkish students with strong ought to L2 selves and
instrumental prevention motives have higher academic achievement. Turkish students’
ought to L2 selves are shaped by family influence therefore, it can be said that in a
Turkish context, family influence has great impact on students’ academic

achievement.

Unlike Turkish students, international students’ language learning motivation does not
affect their academic achievement. A similar study conducted in Saudi Arabia
(Moskovsky et al., 2016) presents that there is not a relationship between language

learners’ academic achievements and their L2ZMSS in an EFL contex.
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5.5. Conclusion

This study demonstrated Turkish and international students’ motivational orientations
and their L2ZMSS. It also found out the incentives that affect Turkish and international
students’ English proficiency at tertiary education in the Turkish context. As the results
suggest, both Turkish and international students have strong ideal L2 selves, ought to
L2 selves, cultural interest motives, attitudes to learn English and instrumental
promotion motives. Unlike international students, Turkish students have strong
instrumental prevention motives, which means they are highly motivated in order to
prevent negative outcomes. It is also revealed that Turkish students’ strong ought to
L2 selves and instrumental prevention motives affect their language proficiency to a

great extent.

5.6. Recommendations for Further Research

In this research, number of the participants was limited due to the issues of
accessability. Similar studies can be carried out with more Turkish and international

students.

Unlike other studies mentioned in literature review claiming that ideal L2 self has a
vital role in language learning (Dornyei, 2010; Taguchi et al, 2009; Csizer& Kormos,
2009; Al-Shehri, 2009), this study suggests that ought to L2 self and instrumental
prevention motives has a more important place in Turkish students’ language learning
and their academic success. However, this study is limited as it was carried out at one
private university in Turkey. Another study concerning L2MSS of tertiary level
students can be carried out in more universities since it will give a more general idea

on Turkish and international students studying at Turkish universities.
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Results also suggest that Turkish students are motivated by parental encouragement
and this increases students’ academic success. In this respect, teachers and parents can

work together in order to motivate the students and increase their success.

Furthermore, Turkish students report that they want to have more speaking practice in
English lessons. They also state that they like different activities and playing games.
Further research to investigate the classroom activities on students’ motivation should

be conducted in different schools and universities.

76



REFERENCES

Al-Shehri, A.S. (2009). Motivation and Vision: the Relation between the Ideal L2
Self, Imagination and Visual Style. In Z. Dérnyei and E. Ushioda (Eds.), Motivation,

Language ldentity and the L2 Self (pp. 9-39). Bristol: Multilingual Matters.

Algahtani, A. F. (2017). A Study of the Language Learning Motivation of Saudi
Military Cadets. International Journal of Applied Linguistics and English Literature,

6(4), 163-172.

Atkinson, J. W. (1957). Motivational determinants of risk-taking behavior.

Psychological review, 64(6pl), 359-372.

Atkinson, J. W. (1964). An introduction to motivation. Princeton, NJ: Van Nostrand.

Azarnoosh, M. (2014). School Students’ Motivational Disposition: A Cross-sectional

Study. Procedia-Social and Behavioral Sciences, 98, 324-333.

Black, A. E., & Deci, E. L. (2000). The effects of instructors' autonomy support and
students' autonomous motivation on learning organic chemistry: A self-determination

theory perspective. Science education, 84(6), 740-756.

Cameron, J., & Pierce, W. D. (1994). Reinforcement, reward, and intrinsic motivation:

A meta-analysis. Review of Educational research, 64(3), 363-423.

Chen, J. F., Warden, C. A., & Chang, H. T. (2005). Motivators that do not motivate:
The case of Chinese EFL learners and the influence of culture on motivation. Tesol

Quarterly, 39(4), 609-633.

77



Chen, S. W., Wang, H. H., Wei, C. F., Fwu, B. J., & Hwang, K. K. (2009). Taiwanese
students' self-attributions for two types of achievement goals. The Journal of social

psychology, 149(2), 179-194.

Csizér, K., and Kormos, J. (2009). Learning experiences, selves and motivated
learning behaviour : a comparative analysis of structural models for Hungarian
secondary and university learners of English. In Z. Dornyei and E. Ushioda (Eds.),
Motivation, Language Identity and the L2 Self (pp. 98-117). Bristol, UK:

Multilingual Matters.

Covington, M. V. (1984). The self-worth theory of achievement motivation: Findings

and implications. The Elementary School Journal, 5-20.

Crystal, D. (2012). English as a global language (2" ed). Cambridge, UK:

Cambridge University Press.

Deci, E. L. (1972). Intrinsic motivation, extrinsic reinforcement, and inequity.

Journal of personality and social psychology, 22(1), 113-120.

Deci, E. L., & Ryan, R. M. (1985). The general causality orientations scale: Self-

determination in personality. Journal of research in personality, 19(2), 109-134.

Deci, E. L., & Ryan, R. M. (1987). The support of autonomy and the control of

behavior. Journal of personality and social psychology, 53(6), 1024-1037.

Dogangay-Aktuna, S., & Kiziltepe, Z. (2005). English in Turkey. World E.nglishes,

24(2), 253-265.

78



Dornyei, Z. (1994a). Understanding L2 motivation: On with the challenge!. The

Modern Language Journal, 78(4), 515-523.

Dornyei, Z. (1994b). Motivation and motivating in the foreign language

classroom. The modern language journal, 78(3), 273-284.

Dornyei, Z. (2001). Motivation strategies in the language classroom. Cambridge,

UK: Cambridge University Press.

Dornyei, Z. (2002). The motivational basis of language learning tasks. In P.
Robinson (Ed.), Individual differences and instructed language learning, 2, (pp.137-

158). Amsterdam, Philadelphia: John Benjamins.

Daornyei, Z. (2005). The psychology of the language learner: Individual Differences

in Second Language Acquisition. Mahwah: NJ: Lawrence Erlbaum Associates.

Dérnyei, Z. (2007). Research methods in applied linguistics: Quantitative,

qualitative and mixed methodologies. Oxford, UK: Oxford University Press.

Doérnyei, Z. (2009). The L2 motivational self system. In Z. Dérnyei & E. Ushioda.
(Eds.), Motivation, language identity and the L2 self (pp.9-42). Bristol, UK:

Multilingual Matters.

Dornyei, Z., Ushioda, E. (Eds.), (2009). Motivation, language identity and the L2

self. Bristol, UK: Multilingual Matters

Dornyei, Z. (2010). Researching motivation: From integrativeness to the ideal L2
self. In S. Hunston and D. Oakey (Eds), Introducing applied linguistics: Concepts

and skills, (pp74-83). USA, Canada: Routledge.

79



Driscoll, D. L., Appiah-Yeboah, A., Salib, P., & Rupert, D. J. (2007). Merging
qualitative and quantitative data in mixed methods research: How to and why

not. Ecological and Environmental Anthropology (University of Georgia), 3, 18-28.

Gardner, R. C., & Lambert, W. E. (1959). Motivational variables in second-language
acquisition. Canadian Journal of Psychology/Revue canadienne de psychologie,

13(4), 266-272.

Gardner, R. C. and Lambert, W. E. (1972). Attitudes and Motivation in Second

Language Learning. Rowley. MA: Newbury House.

Gardner, R.C. (1985). Social psychology and second language learning: The role of

attitudes and motivation. London, UK: Edward Arnold

Gardner, R. C., & Maclntyre, P. D. (1991). An instrumental motivation in language
study. Studies in second language acquisition, Who says it isn’t effective? Studies in

Second Language Acquisition 13(01), 57-72

Gardner, R. C. (2001). Language Learning Motivation: The Student, the Teacher,
and the Researcher. Texas Papers in Foreign Language Education, 6(1), 1-18.and

motivation. London, UK: Edward Arnold.

Gliem, J. A., & Gliem, R. R. (2003). Calculating, interpreting, and reporting
Cronbach’s alpha reliability coefficient for Likert-type scales. Midwest Research-to-
Practice Conference in Adult, Continuing, and Community Education. Retrieved
from http://www.ssnpstudents.com/wp/wp-content/uploads/2015/02/Gliem-

Gliem.pdf.

80



Goktepe, F. T. (2014). Attitudes and Motivation of Turkish Undergraduate EFL
Students towards Learning English Language. Studies in English Language

Teaching, 2(3), 314-332.

Higgins, E. T., Klein, R., & Strauman, T. (1985). Self-concept discrepancy theory: A
psychological model for distinguishing among different aspects of depression and

anxiety. Social cognition, 3(1), 51-76.

Higgins, E. T. (1987). Self-discrepancy: a theory relating self and affect.

Psychological review, 94(3), 319-340.

Higgins, E. T. (1998). Promotion and prevention: Regulatory focus as a motivational

principle. Advances in experimental social psychology, 30, 1-46.

Higgins, E. T. (2002). How self-regulation creates distinct values: The case of
promotion and prevention decision making. Journal of Consumer Psychology, 12(3),

177-191.

Huang, H. T., Hsu, C. C., & Chen, S. W. (2015). Identification with social role
obligations, possible selves, and L2 motivation in foreign language learning. System,

51, 28-38.

Hwang, K. K. (2011). Foundations of Chinese psychology: Confucian social

relations (Vol. 1). New York, London: Springer Science & Business Media.

Icmez, S. (2009). Motivation and critical reading in EFL classrooms: A case of ELT
preparatory students. Journal of Theory & Practice in Education (JTPE), 5(2), 123-

147.

81



liter, B. G. (2009). Effect of technology on motivation in EFL classrooms. Turkish

online journal of distance education, 10(4), 136-158.

Johns, T., & Davies, F. (1983). Text as a vehicle for information: The classroom use
of written texts in teaching reading in a foreign language. Reading in a foreign

language, 1(1), 1-19.

Johnson, R. B., & Onwuegbuzie, A. J. (2004). Mixed methods research: A research

paradigm whose time has come. Educational researcher, 33(7), 14-26.

Kim, T. Y. (2009). The sociocultural interface between ideal self and ought-to self: A
case study of two Korean students’ ESL motivation. In Z. Dérnyei & E. Ushioda.
(Eds.), Motivation, language identity and the L2 self (pp. 274-294). Bristol, UK:

Multilingual Matters.

Kim, T. Y. (2012). The L2 motivational self system of Korean EFL students: Cross-

grade survey analysis. English Teaching, 67(1), 28-56.

Kirkg6z, Y. (2005). Motivation and student perception of studying in an English-

medium university. Journal of Language and Linguistic Studies, 1(1), 101-123.

Kirkgoz, Y. (2007). English language teaching in Turkey: Policy changes and their

implementations. RELC journal, 38(2), 216-228.

Koklii, N., Biiyiikoztiirk, S., & Cokluk-Bokeoglu, O. (2007). Sosyal bilimler icin

istatistik. Ankara: Pegem A Yayincilik.

Krashen, S. (1982). Principles and practice in second language acquisition. New

York, NY: Pergamon.

82



Lai, H. Y. T. (2013). The Motivation of Learners of English as a Foreign Language

Revisited. International education studies, 6(10), 90-101.

Lamb, M. (2009). Situating the L2 self: Two Indonesian school learners of English.
In Z. Dornyei and E. Ushioda (Eds.), Motivation, Language Identity and the L2 Self

(pp. 229-247). Bristol: Multilingual Matters.

Lamb, M. (2012). A self system perspective on young adolescents’ motivation to

learn English in urban and rural settings. Language learning, 62(4), 997-1023.

Lambert, W. E. (1974). Culture and language as factors in learning and education. In
F. E Aboud & R- D Meadel (Eds.), Cultural factors in learning and education.
Proceedings of the Fifth Western Washington Symposium on learning (pp.91-122).

Bellingham: Western Washington State College

Li, P., & Pan, G. (2009). The relationship between motivation and achievement—a
survey of the study motivation of English majors in Qingdao Agricultural University.

English Language Teaching, 2(1), 123-128.

Maclintyre, P. D. (2002). Motivation, anxiety and emotion in second language
acquisition. In P. Robinson (Ed.) Individual differences and instructed language
learning. (pp 45-68). Amsterdam, Philadelphia: John Benjamins Publishing

Company.

Magid, M. (2011). A validation and application of the L2 motivational self system
among Chinese learners of English (Doctoral dissertation, University of
Nottingham). Retrieved from

http://eprints.nottingham.ac.uk/11971/1/Magid_Thesis.pdf

83



Magid, M. (2013). An application of the L2 motivational self system to motivate
elementary school English learners in Singapore. Journal of Education and Training

Studies, 2(1), 228-237.

Markus, H., & Nurius, P. (1986). Possible selves. American psychologist, 41(9), 954.

Morita, N. (2004). Negotiating participation and identity in second language

academic communities. Tesol Quarterly, 38(4), 573-603.

Moskovsky, C., Assulaimani, T., Racheva, S., & Harkins, J. (2016). The L2
motivational self system and L2 achievement: A study of Saudi EFL learners. The

Modern Language Journal, 100(3), 641-654.

Mowrer, O. (1950). Learning theory and personality dynamics: selected papers.

Oxford, England: Ronald Press.

Noels, K., Clément, R., & Pelletier, L. (2001). Intrinsic, extrinsic, and integrative
orientations of French Canadian learners of English. Canadian Modern Language

Review, 57(3), 424-442.

Norman, C. C., & Aron, A. (2003). Aspects of possible self that predict motivation to

achieve or avoid it. Journal of Experimental Social Psychology, 39(5), 500-507.

Norton, B. (1997). Language, identity, and the ownership of English. TESOL

quarterly, 31(3), 409-429.

Norton, B. (2010). Language and identity. Sociolinguistics and language education,

23(3), 349-369.

84



Norton Peirce, B. (1994). Language learning, social identity, and immigrant women.

Retrieved from ERIC database. (ED373582)

Norton Peirce, B. (1995). Social identity, investment, and language learning. TESOL

quarterly, 29(1), 9-31.

Oyserman, D., & James, L. (2009). Possible selves: From content to process.
Markman, K.D., Klein, W. M. P. & Suhr, J. A. (Eds.), Handbook of imagination and

mental simulation, (pp. 373-394). New York, NY, US: Psychology Press

Papi, M. (2010). The L2 motivational self system, L2 anxiety, and motivated

behavior: A structural equation modeling approach. System, 38(3), 467-479.

Papi, M., & Abdollahzadeh, E. (2012). Teacher motivational practice, student
motivation, and possible L2 selves: An examination in the Iranian EFL context.

Language Learning, 62(2), 571-594.

Peregoy, S., & Boyle, O. (2008). Reading, writing, and learning in ESL. (5th ed.)

Boston, MA: Pearson.

Pickering, A., & Wilkinson, S. (2015). The L2 Motivational Self System among
Italian learners of English in the context of Italian public high school. An
examination of the different facets of integrativeness in an EFL context. (Master’s

Thesis). Retrieved from http://www.learningpaths.org/papers/palombizio.pdf.

Rajab, A., Far, H. R., & Etemadzadeh, A. (2012). The relationship between L2
motivational self-system and L2 learning among TESL students in Iran. Procedia-

Social and Behavioral Sciences, 66, 419-424.

85



Rotter, J. B. (1966). Generalized expectancies for internal versus external control of

reinforcement. Psychological monographs: General and applied, 80(1), 1-27.

Ryan, R. M., & Deci, E. L. (2000a). Intrinsic and extrinsic motivations: Classic

definitions and new directions. Contemporary educational psychology, 25(1), 54-67.

Ryan, R. M., & Deci, E. L. (2000b). Self-determination theory and the facilitation of
intrinsic motivation, social development, and well-being. American psychologist,

55(1), 68-78.

Saleem, J. (2014). The Attitudes and Motivation of Swedish Upper Secondary
School Students towards Learning English as a Second-Language. (Bachelor Thesis).
Retrieved from
https://dspace.mah.se/bitstream/handle/2043/17579/Jahangir%20Saleem%20(MUEP

).pdf;sequence=2.

Sarroub, L. K. (2007). Seeking refuge in literacy from a scorpion bite. Ethnography

and education, 2(3), 365-380.

Spring, J. (2008). Research on globalization and education. Review of Educational

Research, 78(2), 330-363.

Taguchi, T., Magid, M., & Papi, M. (2009). The L2 motivational self system among
Japanese, Chinese and Iranian learners of English: A comparative study. Motivation,

language identity and the L2 self. Bristol: Multilingual Matters, 66-97.

Ushioda, E. (2011). Language learning motivation, self and identity: Current

theoretical perspectives. Computer Assisted Language Learning, 24(3), 199-210.

86



Vallerand, R. J., & Blssonnette, R. (1992). Intrinsic, extrinsic, and amotivational
styles as predictors of behavior: A prospective study. Journal of personality, 60(3),

599-620.

Warden, C. A., & Lin, H. J. (2000). Existence of integrative motivation in an Asian

EFL setting. Foreign language annals, 33(5), 535-545.

Weiner, B., Frieze, I. H., Kukla, A., Reed, L., Rest, S., & Rosenbaum, R. M. (1971).
Perceiving the causes of success and failure. Morristown, NJ: General Learning

Press

Wen, X. (1997). Motivation and language learning with students of Chinese. Foreign

language annals, 30(2), 235-251.

Wiodkowski, R. J. (1978). Motivation and teaching: A practical guide. Washington,

DC: National Education Association.

Yashima, T. (2009). International posture and the ideal L2 self in the Japanese EFL
context. In Z. Dérnyei and E. Ushioda (Eds..), Motivation, Language Identity and the

L2 Self (pp. 144-163). Bristol: Multilingual Matters.

You, C. J., & Dornyei Z. (2016) Language Learning Motivation in China: Results of

a Large-Scale Stratified Survey. Applied Linguistics, 37(4), 495-519.

87



APPENDICES

Appendix A: Motivation Questionnaire

Survey

This survey was prepared to investigate university students’ language learning

motivation in School of Foreign Languages at Antalya International University.

Collected data will only be used for this research. Thank you all for your participation.
Instructor Gozde PARTAL

Name : Class :

How long have you been learning English?

Please read all the statements carefully and circle the one that is most suitable for
you. Thanks for your cooperation.

‘1’ : Strongly Disagree ‘2’ : Disagree ‘3’ : Neutral

‘4>: Agree ‘5’ : Strongly Agree

> L 5 —_ )
B o et = )
= on o0 = @ = P
s = < = e s 2
= » @» = S e =
5 2 2 o Y 5 b
N=) e p4 < wn <

1. I frequently imagine myself
having a conversation in English.

—
[
W
=
9]

2. If my dreams come true, 1 will

speak English in the future fluently. | 1 2 3 4 5
3. I can imagine myself speaking

English with foreigners in any 1 2 3 4 5
situation.

4. I can imagine myself speaking

English with international friends 1 2 3 4 5

or colleagues.

5. Whatever I do in the future, I

think I will be needing English. 1 2 3 4 5
6. Whenever [ think of my future, I

imagine myself speaking English 1 2 3 4 5
as if [ were a native speaker of

English.
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7. Whenever I think of my future
career, | imagine myself using
English.

8. The things I want to do in the
future require me to use English.

9. I study English because close
friends of mine think it is
important.

10. Nobody really cares whether I
learn English or not.

11. A knowledge of English would
make me a better educated person.

12. Studying English is important
to me because an educated person
is supposed to be able to speak
English.

13. Studying English is important
for me in order to gain the approval
of my peers or teachers or family
or boss.

14. T have to study English,
because, if I do not study it, I think
my parents will be disappointed
with me.

15. Learning English is necessary
because people surrounding me
expect me to do so.

16. My parents believe that I must
study English to be an educated
person.

17. It will have a negative impact
on my life if I don’t learn English.

18. Studying English is important
to me because other people will
respect me more if [ have
knowledge of English.

19. If I fail to learn English, I’ll be
letting other people down.

20. Learning English is important
for me because I want to travel
internationally.

21. Studying English is important
to me because I am planning to
study abroad.
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22. I really like the music of
English-speaking countries (e.g.,
pop music).

23. Tlike English-language
magazines, newspapers, and books.

24. 1 like TV programmes made in
English-speaking countries.

25. I have to learn English because
I don’t want to fail the English
course.

26. Studying English is necessary
for me because I don’t want to get
a poor score mark or a fail in
English proficiency tests (NMET,
CET, MET, IELTS,...).

27. I have to learn English, because
it is a university requirement.

28. I need to learn English because
It will help me find a job in the
future.

29. I like the atmosphere of English
classes.

30. I like learning English.

31. I like participating in English
classes.

32. I would prefer to have more
English classes.
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Appendix B: Motivasyon Anketi

Anket

Bu anket, Akdeniz Universitesi Egitim Bilimleri Enstitiisii Yabanc1 Diller Egitimi
Anabilim Dal1 Yiiksek Lisans programi i¢in yapilan, Tiirkiye’de hazirlik siniflarindaki
Ogrencilerin yabanci dil 6grenimine karsi tutum ve motivasyonlari ele alan bir
calisma i¢in hazirlanmistir. Vereceginiz bilgiler yalnizca arastirma amacli kullanilacak

olup, ankete katkida bulundugunuz icin tesekkiir ederim.
Okutman Gozde PARTAL

Isim: Sinif:

Ne zamandir Ingilizce 6greniyorsunuz?

Liitfen her maddeyi okuduktan sonra size en uygun olan rakami daire i¢ine aliniz.
Anketteki sorularin dogru veya yanlis cevabi olmadigini unutmayiniz.
Katkilarinizdan dolayi tesekkiirler.

‘1’ : Kesinlikle Katilmiyorum ‘2’ : Katilmiyorum ‘3’ : Kararsizim

‘4> : Katihyorum 5’ : Kesinlikle Katihyorum

S E . =

<] ’5 g .§ = v =
x 2 | =z S s X S
EEIE |§ |E |EZ
8= | = s = 3 =
X M | M < N A

1. Kendimi siklikla Ingilizce

konusabilen bir kisi olarak hayal

ederim. 1 2 3 4 5

2. Hayallerim gerceklesirse ilerde
akic1 bir sekilde Ingilizce 1 2 3 4 5
konusuyor olacagim.

3. Kendimi yabancilarla herhangi
bir durumda Ingilizce konusurken | 1 2 3 4 5
hayal edebiliyorum.

4. Uluslararas1 kimlige sahip is
arkadaslarimla ve dostlarimla 1 2 3 4 5
ingilizce konusabildigimi hayal
edebiliyorum.
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5. Gelecekte her ne yaparsam
yapayim ingilizce ye ihtiyag
duyuyor olacagim.

6. Gelecekte, ana dili 1ngilizce
olan bir kisiymis gibi Ingilizce
konustugumu hayal edebiliyorum.

7. Gelecekteki kariyerimi her
diisiindiigiimde, kendimi
ingilizceyi kullanirken hayal
ediyorum.

8. Gelecekte yapmak istedigim
seyler Ingilizce kullanmani
gerektiriyor

9. Ingilizce calistyorum ciinkii
yakin arkadaglarim bunun 6nemli
oldugunu diisiiniiyor.

10. Ingilizce 6grenip
ogrenmedigimi agikcasi kimse
umursamiyor.

11. Ingilizce bilmek beni daha iyi
egitimli bir kisi haline getirecektir

12. Ingilizce ¢alismak benim igin
onemlidir ¢ilinkii egitimli bir
kisinin Ingilizce konusabilmesi

gereklidir.

13. Akranlarimdan,
ogretmenlerimden, ailemden ya
da patronumdan kabul gérmek
i¢in Ingilizce 6grenmem gok
onemlidir

14. Ingilizce ¢alismak
zorundayim c¢linkii eger
yapmazsam ailemin hayal
kirikligina ugrayacagin
diisiiniiyorum.

15. Ingilizce grenmem gerekli
¢linkii cevremdeki insanlarin
benden beklentisi bu yonde.

16. Ailem, egitimli bir kisi
olabilmem i¢in ingilizce
O0grenmem gerektigine inaniyor.

17. Eger ingilizce 6grenmezsem
bu durumun hayatima olumsuz
bir etkisi olacaktir.
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18. Ingilizce ¢alismak benim igin
onemlidir ¢linkii ingilizce
bilgisine sahip oldugumda diger
insanlar bana daha fazla saygi
duyacaktir.

19. Eger Ingilizce 6grenmekte
basarisiz olursam, baska insanlari
basarisizligimla lizecegim.

20. Ingilizce 6grenmek benim
i¢in oldukc¢a 6nemli, ¢iinkii
yurtdisi seyahatlerine gitmek
istiyorum.

21. Ingilizce 6grenmek benim
icin 6nemli, ¢linkii yurtdiginda
egitim gérmek istiyorum.

22. Ingilizce konusan iilkelerin
miiziklerini gergekten seviyorum.
(6rnegin; pop miizik)

23. Ingilizce dergi, gazete ve
kitaplar1 okumay1 seviyorum.

24. Ingilizce konusulan iilkelerde
yapilan televizyon programlarini
seviyorum.

25. Ingilizce grenmem gerekli
¢linkii Inglizce dersinden kalmak
istemiyorum.

26. Ingilizce 6grenmek gerekli,
¢linkii Ingilizce Yeterlilik
Testinden (Proficiency Test)
diistik not almak ya da kalmak
istemiyorum.

27. Ingilizce 6grenmeliyim,
¢linkii Ingilizce, iniversitede

gerekli.

28. Gelecekte iyi bir ige sahip
olmam i¢in ingilizce 6grenmem
gerekli.

29. Ingilizce derslerimin
atmosferini seviyorum.

30. Ingilizce 6grenmeyi
seviyorum.

31. Ingilizce derslerine katilmay1
seviyorum.
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32. Ingilizce derslerinin daha
fazla saat olmasin isterdim.
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