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ABSTRACT

THE RELATIONSHIP BETWEEN CULTURAL IDENTITY AND
PRONUNCIATION OF NON-NATIVE SPEAKERS OF ENGLISH IN AN EFL
SETTING

Elizabeth Pullen
M.A. Program of Teaching English as a Foreign Language

Supervisor: Asst. Prof. Dr. Philip Durrant

June 2011

Many factors are known to influence the pronunciation of English by speakers
of other languages, including: the speaker’s L1, age of beginning English, length of
study, gender, motivation, aptitude, and personality. Other socio-cultural factors, such
as ethnic group affiliation and desire of the speaker to identify themselves through
their accent are also believed to influence a speaker’s pronunciation. However, there
is at present a lack of research into the relationship between the degree of a speaker’s
self-identification with their own culture and that speaker’s pronunciation accuracy in
an EFL context.

This study addresses the following two questions: 1) What are the
relationships among cultural identity, the degree of accentedness, and attitudes toward

pronunciation of non-native speakers of English in an EFL context? and 2) What are
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the attitudes of non-native speakers of English in an EFL context toward their
pronunciation of English? The participants of the study were advanced Turkish
speakers of English at two English-medium universities in Ankara, Turkey. The
participants responded to a questionnaire about cultural identity, attitudes toward
pronunciation, and language background. Then a selection of participants who had
completed the questionnaire provided a pronunciation sample based on three tasks,
which were then scored for degree of accent by five native speakers of English. The
questionnaire, and the pronunciation ratings provided by the native speaker judges
were analyzed for reliability. The language background information factors and
attitude ratings were compared individually with the identity and pronunciation scores
to determine which factors were related to each. It was found that age of beginning
English study and residence of three or more months abroad were significantly related
to both the identity and pronunciation scores; therefore, these factors were controlled
for in the partial correlation analysis of the relationship between cultural identity and
pronunciation.

The results of the study did not reveal a direct relationship between cultural
identity and degree of accentedness. Moreover, the qualitative data revealed that the
majority of participants did not believe that their pronunciation was related to their
cultural identity. However, the data did reveal a significant relationship between
cultural identity and how important native-like pronunciation of English was
perceived to be. For this reason, it is felt that more research into the relationships
between cultural identity, pronunciation attainment and attitudes toward native-like
pronunciation is needed. It can be concluded, based on the attitudes expressed by the

participants, that native-like pronunciation of English should not be ruled out as a



goal for learners, especially in that most did not feel that this would be a threat to their
cultural identity. Individual preferences and goals need to be taken into consideration
in pronunciation instruction, but it should by no means be neglected on the basis of

the claim that trying to change pronunciation is interfering with identity.

Key words: pronunciation ability, cultural identity, attitudes to pronunciation
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OZET

INGILIZCE’NIN YABANCI DIL OLARAK OGRENILDIGI ORTAMLARDA,
ANA-DILI INGILIZCE OLMAYAN KIiSILERIN KULTUREL KiMLIGi VE
TELAFFUZU ARASINDAKI ILISKI.

Elizabeth Pullen
Yiiksek Lisans, Yabanci Dil Olarak ingilizce Ogretimi Programi

Tez Yoneticisi: Yrd. Dog. Dr. Phil Durrant

Haziran 2011

Anadil, Ingilizce’ye baslama yas1 ve siiresi, cinsiyet, motivasyon, kabiliyet ve
kisilik 6zellikleri gibi birgok faktdriin, anadili ingilizce olmayan kisilerin telaffuzunu
etkiledigi bilinmektedir. Ayrica, etnik grup bagi ve kisinin kendisini ifade ederken
aksanli konugma istegi gibi etmenlerin de telaffuzu etkiledigi diistiniilmektedir.
Giiniimiizde Ingilizce’nin yabanci dil olarak dgrenildigi ortamlarda, kisilerin dogru
telaffuzu ve kendi kiiltiirleriyle 6zdeslestirme dereceleri arasindaki iligkiyi arastiran
bir ¢alisma yapilmamastir.

Bu ¢aligma, agagidaki iki soruya cevap bulma amaciyla yapilmistir: 1)
Kiiltiirel kimlik, aksanin derecesi ve ingilizce’nin yabanci dil olarak dgrenildigi
ortamlarda ana dili Ingilizce olanlarin telaffuza karsi olan tutumlari arasindaki iliski
nedir? 2) Ingilizce nin yabanci dil olarak 6grenildigi ortamlarda, anadili Ingilizce

olmayan kisilerin kendi Ingilizce telaffuzlarina olan tutumlari nelerdir? Calismaya
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katilan kisiler, Ankara’da Ingilizce 6gretim yapan iki {iniversitenin ileri seviye
Ingilizce konusabilen Tiirk 6grencileridir. Bu 6grenciler, dncelikle, kiiltiirel kimlik,
telaffuza olan tutum ve dil gegmisinden olusan sorularin oldugu bir anket
doldurmuslardir. Daha sonra, ayn1 katilimeilar, ana dili Ingilizce olan bes kisinin,
kendilerinin aksan derecelerini notlandirdig: ii¢ alistirmadan olusan telaffuz
etkinligini tamamladilar. Anket ve notlandirilmis olan bu etkinlik giivenilirligin
saglanmasi amaci ile analiz edilmistir. Dil ge¢misi ve telaffuza yonelik tutumlar,
kimlik ve telaffuz degerlendirme puanlar tek tek karsilastirilmistir. Bunlarin amaci,
hangi etmenlerin hangi puanlarla iliskili oldugunu anlamaktir. Sonug olarak, Ingilizce
o0grenmeye baslama yasi ve yurt disinda ii¢ veya daha fazla ay yasamis olmanin, hem
kiiltiirel kimlik hem de telaffuz puanlariyla 6nemli dl¢iide iligkili oldugu ortaya
cikmistir. Dolayisiyla, bu faktorler, kiiltiirel kimlik ve telaffuz arasindaki iliskinin
kontrolii i¢in kismi korelasyon analizine tabi tutulmustur.

Caligmanin sonucu gostermistir ki, kiiltlirel kimlik ve aksan arasinda dogrudan
iligski yoktur. Dahasi, nitel veriler arastirma sonucuna gore, katilimeilarin biiyiik
cogunlugunun, kendi telaffuzlarin kiiltiirel kimlikleriyle iligkili olduguna
inanmamalaria ragmen, bu ¢alisma kiiltiirel kimlik ve Ingilizceyi ana dili gibi
konusmanin 6nemli oldugu goriisii arasindaki gergekten iliski oldugu acikga
goriilmistiir. Bu sebeple, kiiltiirel kimlik, telaffuz edinimi ve anadili gibi
konusabilmeye olan tutum arasindaki iligki ile ilgili daha fazla arastirmaya ihtiyag
duyulmaktadir. Katilimcilarin ifadelerinden yola ¢ikilarak, denebilir ki, kisiler isterse
Ingilizce’yi ana dili gibi telaffuz edebilmeliler. Bu durum kiiltiirel kimliklerine karst

tehdit olusturmaz. Dil 6gretiminde, kisisel tercihler ve hedefler g6z dniinde
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bulundurulmalidir. Ancak, ingilizce’yi ana dili gibi konusmak kesinlikle kisisel

kimligin ihlali olarak algilanmamalidir.

Anabhtar sozciikler: telaffuz yetenegi, kiiltiirel kimlik, telaffuza yonelik tutum
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CHAPTER I: INTRODUCTION

Introduction

“The accent of our native country dwells in the heart and mind as well as on the

’

tongue.’

Francois de la Rochefoucauld (1613-1680)

As the above quotation implies, the way we speak is much more than a matter
of physical ability; the pronunciation system of an individual's mother tongue is
deeply rooted in their being. It is a common observation that when someone learns a
foreign language, aspects of their first language's phonological system are usually, but
not always, carried over into the way the second language is pronounced. This
observation has often piqued the interest of linguists and language acquisition
researchers, and has led to a wide variety of theories about what causes the
phenomenon of a “foreign accent”. Historically, these theories, and the resultant
research, have focused on external factors such as the age at which the second
language is acquired, or the type or amount of instruction in the second language.
More recently, researchers have begun to explore more internal factors, factors related
to the “heart and mind”, in order to understand how issues of psychology and identity
influence the way second language learners pronounce the language they are learning.
This study is an effort to shed more light on the question of how one's “native country
accent” remains in the heart and mind, so much so that it is retained in the production

of another language.



Background of the Study

Pronunciation is the production of significant sounds in two senses: it is part
of a code of a particular language, and is used to achieve meaning in contexts of use
(Dalton & Seidlhofer, 2001, p. 3). Every speaker of every spoken language employs
pronunciation in these senses. More specifically, in the field of second language
acquisition (SLA), pronunciation often refers to “foreign accent”. According to Flege
(1981), foreign accent comes from differences in pronunciation of a language by
native and non-native speakers. Pronunciation research in SLA has usually dealt with
the second aspect, foreign accent, and the variety of factors that affect how similar (or
dissimilar) a foreign language learner's pronunciation is when compared to a native
speaker of that language. A wide variety of factors have been thought to affect the
degree of foreign accent in a second language (L2), including: age, exposure to L2,
amount of L1 and L2 use, formal instruction, gender, aptitude, motivation and

attitudes.

The large majority of research on pronunciation has focused on the above-
mentioned factors. In many of the factors thought to influence pronunciation,
however, there is an overlapping and often unexplored sociocultural element. The age
factor has historically been connected to the Critical Period Hypothesis, and theories
of brain lateralization and loss of plasticity. Ellis (1994, p. 201), however, suggests
that age is a social factor, and that younger speakers are more subject to social
pressures from their peer group. He also suggests that younger learners may have less
rigidly formed identities. Dornyei (2009), similarly argues that children have a
weaker group identity and this may help them to integrate into and identify with a

new language community. Gender also clearly has a social identity factor. Ellis



attributes the tendency for women to experience greater success to attitudinal or
identity factors, stating that “female ‘culture’ seems to lend itself more readily to
dealing with the inherent threat imposed to identity by L2 learning” (1994, p. 204).
As regards attitudes, Ellis claims that attitude plays a crucial role in the relationship
between identity and L2 proficiency. A learner's attitude will reflect their views; both
about their own identity, and the culture of the language they are learning. These
attitudes in turn will affect their success in learning the target language. Again, in the
factor of pronunciation instruction, the social identity factor makes an appearance;
Dalton and Seidlhofer (2001, p. 7) raise questions about the ethics of seeking to
change someone’s pronunciation, since pronunciation is an expression of identity.
Clearly then, identity has some role to play in the pronunciation of an L2. But what is

identity?

According to Block (2007) identities are “socially constructed, self-conscious,
ongoing narratives that individuals perform, interpret and project in dress, bodily
movements, actions and language (p. 27).” In addition, Bialystok and Hakuta (1994)
assert that who we are is shaped in part by what language we speak (p. 134). An
individual's identity as it is related to language is especially called into question when
that individual comes into contact with a new language. According to Guiora et al.,
“essentially, to learn a second language is to take on a new identity. Since
pronunciation appears to be the aspect of language behavior most resistant to change,
we submit that it is therefore the most critical to self-representation” (as cited in
Block, 2007, p. 51). Surprisingly, however, the role of identity in pronunciation, and
even in SLA in general has been the subject of very little research, and has only

relatively recently been gaining ground in the literature.



Identity research entered the field of SLA with Lambert's research with
American learners of French in Montreal. Lambert used the term anomie to describe
feelings of ‘social uncertainty or dissatisfaction’ among these learners in a naturalistic
setting. For Lambert, identity was inextricably linked to attitudes (as cited in Block,
2007, p. 51). Next came Guiora et al. (1972), who put pronunciation at center stage as
the aspect of language most connected to identity. Guiora introduced the term
“language ego”, borrowing of course from the work of Freud. Guiora's famous
research on the effect of alcohol on pronunciation was intended to test the idea of
“ego-permeability”; he claimed this research demonstrated that when ego-boundaries
were weakened, pronunciation became more native-like. Other researchers, however,
(e.g. Scovel, 1980) argued that other factors such as muscle relaxation could be at
work. Next on the scene of identity research was Schumann, who, in the 1970s,
borrowed the idea of ego permeability from Guiora. Schumann developed the
Acculturation Model, in which he identified two key categories of social factors to be
considered in the acquisition of a second language in a naturalistic setting. The first
category is that of social distance, and the relationship between the Second Language
Learning Group (SLLG) and the Target Language Group (TLG). This category is
related to issues of power dynamics, desire for integration, and SLLG and TLG
cohesiveness. The second category is that of psychological distance and is related to
questions of individual motivation and ego permeability (as in Block, 2007). After
this early research about identity in SLA, the topic did not get much more attention

until fairly recently.

Much of the recent research on identity and pronunciation has focused on

language learning in naturalistic settings (e.g. Jiang, Green, Henley, & Masten, 2009;



Lybeck, 2002). These studies all found evidence that factors of social and cultural
identity influence the degree of foreign accent in the production of an L2. A study by
Gatbonton, Trofimovich and Magid (2005) found that listeners attributed degrees of
cultural loyalty to speakers based on their accents. Fewer studies have looked at the
role of identity in foreign language (FL) settings. Some of these (e.g. Borlongan,
2009; Rindal, 2010) have looked at the target variety learners choose to aim for in
their pronunciation, in foreign language learning environments and how those choices
reflect identity. Others have explored non-native speaking English teachers' attitudes
toward their accent as reflections of their identity (Jenkins, 2005; Sifakis & Sougari,
2005). Quite surprisingly, however, to my knowledge, no research has yet been done
which looks directly into the effect of cultural identity on the degree of foreign accent
in a non-naturalistic, FL learning environment. Despite the apparently greater
relevance of this topic to ESL contexts, an exploration of the relationship between
pronunciation and cultural identity has important implications in an EFL context.
Because of the lack of research on identity and pronunciation in an EFL context, it is
not known how learners perceive their own pronunciation, or what their pronunciation
goals are, especially as they may relate to their cultural identities. Especially in the
context of the current study, as well as in the wider global context, the increasing
demand for English could conceivably be perceived as a threat to local and national
identities. Therefore, it is essential that the relationship between pronunciation of
English as a foreign language and cultural identities be explored, in order to
understand learner goals, attitudes and desires regarding pronunciation. A greater

understanding of this relationship, and of learner attitudes toward pronunciation will



help inform teaching practices as well as helping both native speaking and non-native

speaking teachers meet the pronunciation learning goals of the students.

Statement of the Problem

In recent years, research on the role of identity in pronunciation has been
gaining ground in the literature. The majority of these studies have been done in
naturalistic contexts (e.g. Gatbonton et al., 2005; Jiang et al., 2009; Lybeck, 2002). Of
the few studies that have been done in foreign language (FL) contexts, one has looked
at how target variety choice (i.e. American English vs. British English) is related to
identity (Rindal, 2010), and a couple have examined the attitudes of nonnative-
speaking English language teachers toward their own pronunciation in relation to

“native speaker” norms (Jenkins, 2005; Sifakis & Sougari, 2005). Surprisingly, there

are no known correlation studies exploring the role of cultural identity as a factor in

the degree of accentedness of nonnative-speakers of English in FL contexts.

According to Derwing and Munro (2005), pronunciation continues to be a

marginalized topic in the field of applied linguistics. Very little research has focused
on pronunciation and the research that has been done has rarely been incorporated
into pedagogy; as a result, approaches to pronunciation instruction are currently not
based on empirical research, and instead are left to teachers' intuitions. Moreover,
ethical considerations related to identity and pronunciation instruction, and the
resultant pedagogical implications have been largely ignored. Especially in FL
settings, learner goals related to pronunciation accuracy and cultural identification

through accent remain largely unknown. As a result, practitioners are left with very



little guidance or information to inform their decision-making about how to approach

pronunciation in the classroom.

Research Questions

This study aims to address the following questions:

1. What are the relationships among cultural identity, the degree of accentedness,
and attitudes toward pronunciation of non-native speakers of English in an
EFL context?

2. What are the attitudes of non-native speakers of English in an EFL context

toward their pronunciation of English?

Significance of the Study

The present study aims to add to the body of literature on the topic of
pronunciation. Specifically, it will examine cultural identity as a factor potentially
influencing the degree of foreign accent in the production of English, an area that has
only recently begun to receive much attention in the field of SLA research. Moreover,
the current study will extend the research on this topic into an as yet unexplored

setting: the EFL context.

Research into the connection between identity and pronunciation has
important implications for the field of applied linguistics. If it is shown that
pronunciation of a foreign language is related to cultural identity, teachers should be
made aware of this factor in their approach to pronunciation instruction. This study
will help teachers to be aware of the pronunciation goals of their students, and/or of
their students' desire to express their identity through their accent. If learners' goals

include striving for native-like accents, consideration needs to be given to ways of



achieving these goals. If learners prefer to maintain their cultural identity through
their accent, teachers need to be sensitive to their learners' identity construction, and

adjust pronunciation goals accordingly.



CHAPTER II: LITERATURE REVIEW

Introduction

It has long been observed that when someone learns a foreign language, their
native language influences their spoken production of that language. This
phenomenon, commonly referred to as a foreign accent, has been a topic of interest to
many linguists and linguistic researchers, and many theories have been put forth as to
why this occurs, and what factors influence the degree to which a non-native speaker's
production of a second language carries the traits of their native language. These
theories include the factors of age (Abu-Rabia & Kehat, 2004; Asher & Garcia, 1969;
Bongaerts, Planken, & Schils, 1995; Flege, Yeni-Konshian, & Liu, 1999; Moyer,
1999; Olson & Samuels, 1973; Oyama, 1976; Tahta, Wood, & Loewenthal, 1981),
amount or length of exposure to the second language (Asher & Garcia, 1969; Flege,
Birdsong, & Bialystok, et al., 2006; Flege et al., 1999; Moyer, 1999; Oyama, 1976;
Purcell & Suter, 1980; Tahta et al., 1981), amount or type of formal instruction
(Bongaerts, van Summeren, Planken, & Schils, 1997; Elliott, 1995; Flege et al., 1999;
Moyer, 1999), how much the native language is used (Flege & Frieda, 1997; Flege et
al., 2006), gender (Asher & Garcia, 1969; Elliott, 1995; Jiang, Green, Henley, &
Masten, 2009; Olson & Samuels, 1973; Piske, Mackay, & Flege, 2001; Purcell &
Suter, 1980; Tahta et al., 1981), language learning aptitude (Abu-Rabia & Kehat,
2004; Flege et al., 1999; Purcell & Suter, 1980; Tahta et al., 1981), the individual's
amount or type of motivation (Bongaerts et al., 1997; Elliott, 1995; Gardner &
Lambert, 1972, as cited in Lightbown & Spada, 2001; Moyer, 1999; Oyama, 1976;

Purcell & Suter, 1980), and the individual's attitudes to language learning in general
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and to the target language specifically (Bialystok & Hakuta, 1994; Ellis, 1994).
However, the research on these factors, while showing that each one plays some role
in the degree of foreign accent, has failed to account entirely for the variation among
learners' production of English. This suggests that there may be other factors involved
in pronunciation that have not yet been explored. One factor which has not yet been
sufficiently explored is that of cultural identity, cultural identity here being defined as
the degree to which an individual identifies themselves with their native culture. The
research on this topic has focused primarily on English acquisition in naturalistic
contexts (Gatbonton, Trofimovich, & Magid, 2005; Jiang, Green, Henley, & Masten,
2009; Lybeck, 2002) in which the role and importance of identity is fundamentally
different than in foreign language (FL) contexts (Block, 2007). Where the research
has looked at identity and pronunciation in FL contexts, it has tended to focus on
exploring teachers' or learners' attitudes toward their own pronunciation (Borlongan,
2009; Jenkins, 2005; Rindal, 2010; Sifakis & Sougari, 2005), rather than on
discovering whether there is a correlation between cultural identity and foreign
accent.

In this chapter, I will provide a definition of pronunciation, and then outline
some of the major research on the factors commonly believed to influence
pronunciation. The concept of identity in language use and acquisition will be
discussed, followed by a review of the research that has been done on the topic of
pronunciation and identity, first that which has been done in naturalistic contexts, and
then that done in foreign language learning contexts. The chapter will conclude with

the need for current research, and the researcher's hypothesis for the study.
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Pronunciation

Definition of Pronunciation

Pronunciation is the production of significant sounds in two senses: as part of
a code of a particular language, and used to achieve meaning in contexts of use
(Dalton & Seidlhofer, 2001, p. 3). Every speaker of every spoken language employs
pronunciation in these senses. As Derwing and Munro (2008, p. 476) put it, accents
are “different ways of producing speech... Everyone has an accent, and no accent,
native or non-native, is inherently better than any other”. More specifically, in the
field of second language acquisition (SLA), pronunciation often refers to “foreign
accent”. According to Flege (1981), a foreign accent comes from differences in
pronunciation of a language by native and non-native speakers. Pronunciation
research in SLA has typically dealt with the second aspect, foreign accent, and the
variety of factors that affect how similar (or dissimilar) a foreign language learner's
pronunciation is to that of a native speaker of a particular language. It is a common
observation that when someone learns a foreign language, aspects of their first
language's phonological system are often carried over into the way they pronounce
the second language. This observation has often piqued the interest of linguists and
language acquisition researchers, and has led to many theories, including a wide
variety of factors thought to be involved in the phenomenon of a “foreign accent”.
These theories have included factors such as: age, exposure to the second language
(L2), formal instruction, amount of first language (L1) use, gender, aptitude,

motivation, attitudes and sociocultural identity.
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Factors Affecting Pronunciation

The most widely researched factor thought to affect pronunciation is probably
age. Hyltenstam and Abrahamsson (2003) refer to the maturational constraint
hypothesis as the “default hypothesis”; that is, the hypothesis about pronunciation
variability most naturally and commonly believed in. One of the key initiating figures
in the history of research regarding the age factor and pronunciation is Lenneberg
with the Critical Period Hypothesis (CPH). According to this hypothesis, there is a
neurobiologically-based period ending around the age of 12, after which it is
impossible to gain complete mastery of a second language (as cited in Bongaerts,
Planken, & Schils, 1995). The CPH was taken into the arena of pronunciation by
Scovel, with his claim that the critical period does not apply to any aspect of language
acquisition except pronunciation. He stated that this was due to the fact that
“phonological production is the only aspect of language performance that has a
neuromuscular basis” (as cited in Bongaerts et al., 1995, p. 32).

A number of studies in naturalistic learning environments demonstrated that
the learners' age of arrival (AA) is highly correlated with the accuracy of their
pronunciation in English. The earliest of these was a study by Asher and Garcia
(1969) in which 71 Cuban immigrant students between the ages of 7 and 19, living in
California, were recorded reading four sentences. These recordings were then rated
for degree of foreign-accent by native speaker judges. The researchers found that the
speech samples of the children who had arrived in the United States before the age of

six consistently received lower foreign-accent ratings. They concluded that, “if a child
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was under six when he came to the United States, he had the highest probability of
acquiring a near-native pronunciation of English” (p. 337). The data also suggested
that length of residence in the United States was an important variable, in addition to
AA. This was a foundational study in the history of pronunciation research, especially
in establishing methods of obtaining speech data and measuring samples for degree of
foreign accent.

A few years later, Oyama (1976) conducted a similar study, this time looking
at adult speakers. Two types of speech samples, a paragraph reading and a free speech
task, were obtained from 60 Italian-born male immigrants living in New York. The
researcher found that the participants who had started learning English before the age
of twelve were able to perform in the native-like range, whereas those arriving after
the age of twelve did not. Tahta, Wood, and Loewenthal (1981) did a similar study
involving participants from a variety of language backgrounds who had been living in
the United Kingdom for at least two years. Unlike in Oyama's study, the speech
samples in this study were only based on paragraph reading tasks (taken from an
airline leaflet). Similar to the findings of Oyama's study, Tahta et al. also found that
the age at which the participants began learning English was a significant predictor of
foreign-accent ratings. However, the results of the latter study suggested that the
sensitive period for gaining native-like pronunciation ends at an earlier age.

Other researchers have argued that the age effect on pronunciation may not be
caused by the neurobiological factors attributed to the CPH, but may be a result of
other factors. In a more recent study, Flege, Yeni-Konshian, and Liu (1999) found
that AA was the largest predictor of foreign accent, even when other typically

confounding factors were controlled for. However, the correlation between AA and
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foreign accent continued linearly beyond the age of about 13, the age put forward by
the CPH as the cut-off for effective language acquisition. In this study, the
participants were 240 native speakers of Korean who had arrived in the United States
between the ages of 1 and 23 years and had lived there for at least eight years. The
participants were recorded reading sentences, and the speech samples were rated by
ten native speakers for degree of foreign accent on a scale from one to nine. These
findings suggest that there is not a sharp decline in pronunciation ability after the
supposed critical age, implying that the decline is not caused by a loss of brain
plasticity or lateralization. The evidence does support an age effect on foreign accent,
but the researchers conclude that the reasons behind the age effect are still not clear.

Still others have suggested that the age factor may not be as deterministic as
generally believed. As Bongaerts et al. (1995) point out, native-like attainment in
pronunciation is not guaranteed for learners who start before puberty. Moreover,
while the previously mentioned studies show that AA plays an important role in
pronunciation attainment, it fails to account for cases where learners who begin
learning a foreign language after puberty are able to attain near-native pronunciation
proficiency.

A number of studies on the effect of age on pronunciation have found
evidence against a strong age effect. One such study is that of Olson and Samuels
(1973) in which learners from three different age categories, elementary, junior high,
and university level, were compared. In this study, three groups of twenty students of
German as a foreign language were pre-tested, drilled, and post-tested on German
phonemes. The pretest and posttest were recorded, and the samples rated by a native

speaker of German for degree of foreign accent. In this study it was found that, in
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fact, the older students were able to achieve higher pronunciation ratings. The
researchers concluded that this implies that older students, not younger ones, are
better learners of pronunciation.

Another study that did not find age to have a significant effect on
pronunciation was that of Moyer (1999). In this study, 24 graduate students of
German as a foreign language were recorded reading a word list, a list of sentences,
and a paragraph, and participated in a free-response task. Four native speakers of
German rated the speech samples for degree of foreign accent. All of the participants
had begun learning German after the age of 11, and all had some immersion
experience, though none before the age of 15. The researcher found that in this case,
age of immersion, though significant, only accounted for one percent of the variance.
The results of this study suggest that for older beginners, age is not a large factor in
pronunciation accuracy.

Other evidence against the age effect has come from studies which
demonstrate that late-starting learners are able to achieve native-like pronunciation of
a foreign language. Bongaerts, Planken, and Schils (1995) took speech samples, based
on four different types of speaking tasks, from 22 late-starting (after the age of 12),
native Dutch speakers of English. These speech samples were rated by ten native
speakers of English, and compared with similar speech samples taken from five
native English speakers. It was found in some cases, that the Dutch speakers were
given higher accent ratings than the native speakers. A study carried out by Abu-
Rabia and Kehat (2004) also found evidence of late-starting learners who were able to
attain native-like pronunciation in a foreign language. This study singled out ten

speakers of Hebrew who had begun learning after puberty (generally understood to be
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the close of the critical period), and who had achieved native-like pronunciation of
Hebrew. These speakers were interviewed in order to understand what had enabled
them to achieve such high levels of pronunciation accuracy. Both Bongaerts et al.,
and Abu-Rabia and Kehat suggest that there are factors other than age that influence
pronunciation achievement, such as amount of L2 use or motivation. These studies
suggest, then, that age, while playing an important role, is not the only factor affecting

pronunciation and that other factors need to be taken into consideration.

L2 Experience/Length of Residence

Another frequently researched pronunciation factor is that of amount of L2
experience. Piske, Mackay, and Flege (2001) claim that it is the second most
frequently researched variable, after age. The factor of amount of L2 experience has
generally been studied from two different perspectives: the learner's length of
residence (LOR) in the L2 environment, and the amount or type of instruction.
Studies on learners' LOR have produced conflicting results. A number of studies
demonstrated that LOR does have an influence on the degree of foreign accent. The
study conducted by Asher and Garcia (1969) found that LOR was a significant factor
predicting degree of foreign accent. The researchers claimed that a participant had the
greatest probability of achieving a near-native pronunciation of English if he/she had
lived in the United States more than five years. In a study in which Purcell and Suter
(1980) reexamined the data from an earlier study conducted by Suter in 1976 using
measures of correlation between the variables rather than zero order correlations, it
was found that length of experience in an English-speaking environment was the third

most important predictor of pronunciation accuracy, after age and aptitude for oral
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mimicry. Flege et al.'s (1999) study with Koreans similarly demonstrated LOR to be a
significant predictor of degree of foreign-accent ratings, suggesting that it has some
influence on pronunciation attainment.

However, other studies did not find LOR to have an effect on pronunciation.
The study conducted by Oyama (1976) (reviewed above), while finding a very strong
AA effect, found virtually no effect for LOR on degree of accentedness. Tahta et al.
(1981) similarly did not find LOR to be an important factor, though they acknowledge
the findings of previous research by stating that, “length of stay could well be
important, but only up to a point of a few years, whose exact number has yet to be
determined” (p. 271). Moyer (1999) found that the number of years of immersion was
correlated with perceived assimilation, but not with pronunciation accuracy. Flege, et
al. (2006) conducted a study in which they tried to control the variable of LOR. They
selected and grouped participants based on LOR in the United States. There were two
groups of Korean children, one with LOR of three years, and one with LOR of five
years. There were also two groups of Korean adults with corresponding LORs.
Speech samples were obtained from each participant by recording the subjects giving
scripted responses to questions; the samples were rated by 18 native speakers of
English. The results, though demonstrating a significant age effect, showed that there
was not a significant improvement in the Koreans’ pronunciation of English after an
additional two years of residence in an English-speaking country.

On this subject, Piske et al. (2001) conclude that,

for highly experienced subjects, additional years of experience in the L2

appear to be unlikely to lead to a significant decrease in degree of L2 foreign

accent. In the early phases of L2 learning, on the other hand, additional

experience in the L2 may well lead to less foreign-accented L2 speech (p.
199).
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Amount of Instruction

Studies on the effect of instruction on pronunciation have also produced
inconclusive results. Some have found that instructional variables are insignificant.
One such study was that of Flege et al. (1999), which found that amount of instruction
was a significant predictor of morphosyntactic knowledge, but not of pronunciation
ability.

On the other hand, three studies in particular found that intensive
pronunciation training improved pronunciation ability. One of these was a study
conducted by Elliott (1995), in which 66 university students enrolled in Spanish
classes at a university in Indiana were tested on twelve variables in relation to
pronunciation accuracy. It was found that students who had had more years of formal
instruction in Spanish were rated to have more native-like pronunciation of Spanish.
Another such study was that of Bongaerts, van Summeren, Planken, and Schils (1997)
on eleven highly successful native Dutch speaking learners of English. In this study, it
was found that some of the individuals in the group of highly successful learners
received pronunciation ratings that were in the range of the ratings assigned to the
native speaker controls. In this study, the authors noted that the highly successful
learners in the study had all received intensive pronunciation training, and suggest
that this may have been a factor contributing to their success. Another similar study
was that of Moyer (1999) on learners of German. In this study, it was found that
learners who reported receiving “both suprasegmental and segmental feedback scored

closer to native in a predictably constant relationship” (p. 95). Clearly then, the role of
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amount of exposure to L2 and pronunciation instruction on the degree of L2 foreign

accent remains uncertain.

Amount of L1 Use

Another factor which has recently emerged is that of the amount of L1 use.
Few studies have been conducted on this variable, but those that have found that
amount of L1 use is a significant factor. One such study is that of Flege and Frieda
(1997) in which 40 native Italian speakers were compared based on the frequency of
L1 use, in the home or other social settings. The participants were recorded reading
three sentences, and the speech samples were rated by ten native speaker judges on a
four-point scale. The researchers found that the native Italian subjects who continued
to use Italian relatively frequently were rated as having significantly stronger foreign
accents in English than did the subjects who seldom spoke Italian. Flege et al.'s
(2006) study on Korean immigrants and LOR also found age and amount of L2 use in
the home to be related; the younger the Korean children were upon arrival in North
America, the more they tended to use English at home. Necessarily, if the participants
were speaking more L2 at home, they were using L1 less. These studies seem to
suggest that the amount of L1 use is an important factor in pronunciation accuracy;

however, the research in this area is still limited.

Gender

Gender is another factor commonly believed to have an effect on
pronunciation; however, studies done on the effect of gender on pronunciation have
generally been inconclusive. A few have shown that women tend to outperform men.

One such study was that of Asher and Garcia (1969), which found that girls in general
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received higher pronunciation ratings; however, the study had a limited number of
male participants, limiting the generalizability of the findings. Tahta et al. (1981) also
found that female sex was correlated with accent-free speech. Another study that
found gender to be a significant predictor of pronunciation scores was that of Jiang, et
al. (2009). In this study, speech samples based on L2 sentence readings were taken
from 49 Chinese international students who were studying at a university in Texas.
Four native speakers of English rated the speech samples on a six-point scale for
degree of foreign accent. The results of this study showed that females received
significantly higher ratings than males.

Many studies however have not found gender to be a significant predictor of
degree of L2 accent. The study conducted by Olson and Samuels (1973) found no
significant sex effect on pronunciation, nor did Purcell and Suter's (1980) or Elliott's
(1995). Piske et al. (2001) similarly did not find that gender had a significant effect on
their native Italian subjects' L2 foreign accent. Due to the inconsistent findings of
these research studies, the role of gender in pronunciation of a foreign language

remains unclear.

Aptitude

Studies on the effect of aptitude have also been somewhat inconclusive, and
moreover have generally focused on language acquisition in general rather than
specifically on pronunciation. Those that have looked into the influence of aptitude on
pronunciation have tended to focus on two specific abilities: mimicry and musical
ability. Several studies on mimicry have shown that it is a factor predicting the degree

of foreign accent. Purcell and Suter (1980) found that ability in oral mimicry was the
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second most important factor predicting pronunciation. However, other studies on
mimicry have found that although it is significant, its effect is small. In the study
conducted by Flege et al. (1999), “sound processing ability”, defined as ability to
imitate foreign sounds, musical ability, and ability to remember how to pronounce
foreign words, was found to be significant, but only accounting for two percent of the
variance. As Berkil (2008) has suggested, the importance of mimicry as a factor
predicting foreign accent seems to be limited.

Other studies, which have investigated musical ability, have not found it to be
a significant factor affecting degree of foreign accent, including those of Tahta et al.
(1981), and Thompson (1991). Abu-Rabia and Kehat (2004) hypothesize that
personal qualities such as mimicry and musicality may be predictors of language
learning ability, but their research, being interview-based and therefore non-
generalizable, is unable to demonstrate the significance of these variables.

Some researchers have rejected aptitude (e.g. Snow & Shapira, as cited in
Celce-Murcia, Brinton, & Goodwin, 1996, p. 18) as an important factor in
pronunciation, pointing out that “we have all demonstrated language learning ability
via acquisition of our native language.” Moreover, they argue against aptitude as an
important factor in pronunciation due to the fact that there are low-aptitude learners
(as measured by aptitude tests) who are able to achieve high levels of pronunciation

accuracy, and high-aptitude learners who are unable to do so.

Motivation

Another factor which is the topic of a number of studies on pronunciation is

that of motivation. Gardner and Lambert (1972) introduced the terms instrumental
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motivation (language learning for practical or professional purposes) and integrative
motivation (language learning for personal growth or cultural enrichment) to the
study of second language acquisition (as cited in Lightbown & Spada, 2001, p. 64).
Many subsequent studies regarding motivation in pronunciation explored these two
types of motivation. The study conducted by Bongaerts et al. (1997) demonstrated
that instrumental motivation (also known as professional motivation) is highly
negatively correlated with degree of foreign accent in an L2. The results of Moyer's
(1999) study also suggested that professional motivation was the most significant
variable predicting degree of foreign accent. Purcell and Suter (1980) found that
concern for L2 pronunciation accuracy was the fourth most important predictor of
foreign accent, and though sometimes equated, it could be argued that concern for
accuracy is not the same as motivation. In the same study, it was found that
“integrative, economic, and social prestige motivation” (p. 286) were not significant
predictors of pronunciation. The study conducted by Elliott (1995) also found that
strength of concern for native-like pronunciation was the most significant factor
predicting pronunciation accuracy, and also labels this factor as motivation. Some
studies, however, including those of Oyama (1976) and Thompson (1991) failed to
find any significant effect of motivation on degree of foreign accent in L2 speech.
Piske et al. (2001) conclude that motivation, especially instrumental motivation, has
at least some influence on pronunciation, though motivation alone does not guarantee

accent-free speech.
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Attitude

A factor often lumped together with motivation is that of attitude. Bialystok
and Hakuta (1994, p. 139) claim that research findings consistently show a positive
relation between attitudes and achievement, and Ellis (1994, p. 199) asserts that
learners’ attitudes directly influence learning outcomes. Closely connected to
language attitudes is learner identity. Bialystok and Hakuta (1994) state that,

Language determines not only how we are judged by others but how we judge

ourselves and define a critical aspect of our identity: who we are is partly

shaped by what language we speak. Social considerations, therefore, could be

instrumental in explaining how people come to learn a new language (p. 134).
As we have seen, none of the factors used to try to explain variation in pronunciation
in foreign language have proved completely satisfactory. There are still unanswered
questions about each of the factors thought to affect pronunciation, the relationship of
these factors to each other, and the strength of the influence they have on
pronunciation. The social considerations raised by Bialystok and Hakuta may be a
missing piece to the puzzle. But what are these social considerations, and how do they
fit together with the above-mentioned factors, and with pronunciation? Before we can

understand how the issue of learner identity fits into the question of pronunciation, we

need to examine what is meant by identity.

The Sociocultural Identity Factor

Ways of Understanding Cultural Identity
The topic of cultural identity is a huge and varied field of social science so an
in-depth discussion of the topic in this work is neither expedient nor necessary. It is,

however, worthwhile to look briefly at what is meant by cultural identity. According
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to Hall (2003), there are two main approaches to or perspectives of cultural identity.
In the first, cultural identity is defined as “one, shared culture, ... which people with a
shared history and common ancestry hold in common” (Hall, 2003, pg. 234). In this
view, the shared history and cultural codes of a group of people provide a sense of
“oneness”, a sense of “us” versus “them”. The second view of cultural identity more
fully acknowledges the complexity of culture, and recognizes that within any group
an exact shared experience is not possible. Even within a group sharing many
experiences, there are “critical points of deep and significant difference” (Hall, 2003,
pg. 236). In this view, cultural identity is viewed as being constructed as much as it is
received or experienced. In the following discussion of identity and language use, this

second approach predominates.

Identity and Language Use

In regards to the use of language in identity construction, a number of
different frameworks have emerged. The earliest of these frameworks, which
examines the negotiation of identities in multilingual contexts, is known as the
sociopsychological paradigm. Giles and Byrne (as cited in Pavlenko & Blackledge,
2004), in this framework, consider “language to be a salient marker of ethnic identity
and group membership” (p. 4), and tend to view identities as being relatively stable.
This framework has been criticized for assuming a one-to-one relationship between
language and identity, for viewing individuals as members of homogeneous
ethnolinguistic communities, and for obscuring the complexity inherent in the
contemporary global world (Pavlenko & Blackledge, 2004, p. 5). The next language

identity framework to emerge on the scene was that put forth by Gumperz (as cited in
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Pavlenko & Blackledge, 2004) and Le Page and Tabouret-Keller (as cited in Pavlenko
& Blackledge, 2004). This framework, termed the interactional sociolinguistic
paradigm, views social identities as “fluid and constructed in linguistic and social
interaction”, and focuses on the use of code-switching and language choice as a
means of negotiating identity (Pavlenko & Blackledge, 2004, p. 8). This framework
has also come under criticism for a variety of reasons, one of which is that “identity is
not the only factor influencing code-switching and that in many contexts the alteration
and mixing of the two languages are best explained through other means, including
the linguistic competencies of the speakers” (Pavlenko & Blackledge, 2004, p. 9).
The language identity paradigm currently most in vogue is that of
poststructuralism. This framework is based on the work of Pierre Bourdieu (as cited
in Pavlenko & Blackledge, 2004), who emphasized the power dynamics of language
varieties and choices. However, according to Block (2007), “Poststructuralism is at
best a vague term” (p. 12), and he points out that most authors who use it never
actually clearly define what they mean by it. Nevertheless, Block asserts that, in
applied linguistics, the poststructuralist approach is the most common way of
conceptualizing identity. The best we can do, then, is to give a couple definitions of
identity, as stated by those who claim to espouse the poststructuralist framework. One
of these, Pavlenko and Blackledge (2004), define identity as follows:
We view identities as social, discursive, and narrative options offered by a
particular society in a specific time and place to which individuals and groups
of individuals appeal in an attempt to self-name, to self-characterize, and to
claim social spaces and social prerogatives (p. 19).

Another definition is provided by Block (2007), who defines identities as “socially

constructed, self-conscious, ongoing narratives that individuals perform, interpret and
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project in dress, bodily movements, actions and language” (p. 27). Bausinger (1999)
provides yet another definition, stating that,

We construct our own identities through categories set by others, and

moreover, it is in referring to the outside world that the speaker constitutes

himself as a subject. Communication is seen as 'the relational making of signs,

the responsive construction of self, and the interdependence of opposites' (p.

7).

According to these definitions of identity, the use of language is an essential
component in the way an individual presents and views him or herself. Bialystok and
Hakuta (1994) assert that who we are is shaped in part by what language we speak.
This becomes especially relevant in multilingual contexts. An individual's identity as
it is related to language is especially called into question when that individual comes
into contact with a new or different language. According to Pavlenko and Blackledge
(2004), “identity becomes interesting, relevant, and visible when it is contested or in
crisis” (p. 19). Block (2007) claims that this happens especially in the case of
“sojourners” and immigrants, that is, for individuals who for one reason or another
are immersed in a new culture and language. Block argues that, “in this context, more
than other contexts ... one's identity and sense of self are put on the line” (p. 5).

This background in the topic of language and identity in current applied
linguistics research is necessary in order to understand how to discuss identity.
However, all of the above-mentioned theories on language use and identity have a
weakness in relation to the present study; they are all related to how language choice
is used in the construction of identity, rather than providing an explanation for how
pronunciation of a particular language is related to identity construction, or on the

reverse side, how identity, whether consciously or unconsciously understood, may

influence the pronunciation of a foreign language. Additionally, the above theories
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assume that identity crises primarily occur in multilingual or naturalistic language
learning contexts, and do very little to deal with how identity may come into question
when learning a foreign language in an individual's home culture. Nevertheless, these
theories form a platform from which to examine the question of identity and
pronunciation in a foreign language context. Essentially, we can understand that
identity is a less-than-stable concept, shaped by individual choices within the context
of social interaction, and expressed, at least partially, by the way in which an
individual uses language. Before looking at how identity, language learning, and
pronunciation interact, I will give a brief discussion of the cultural identity relevant to

the present study: Turkish identity.

Turkish Identity

We have seen that cultural identity is neither static nor consistent across any
particular cultural group. This poses difficulties for the attempt to quantify the
peculiarities of a specific culture. For the purposes of this study, a generalization of
Turkish identity is required, in order to assess the degree of attachment of individuals
to their culture. The reality of the complexities and at times contradictions within
“Turkish identity”” make this a rather difficult task. It needs to be understood that the
aspects of identity discussed below, and the resultant measurement tool, cannot
possibly include all the aspects of identity for all the individuals who consider
themselves Turkish. The hope, nevertheless, is that a sufficiently broad definition of
Turkish identity is expressed, while still being exclusive enough to be informative and

relevant.
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At the time of the foundation of the Turkish Republic, the founders actively
cultivated a uniform, or unifying, concept of Turkish identity. Just previous to the
foundation of the Republic, some writers of the Ottoman Empire were considering the
idea of a Turkish identity. The most prominent of these was Ziya Gokalp, who was
writing a decade previous to the foundation of the Turkish Republic, clearly defined
his ideas of what it means to be Turkish. Gokalp (1968) wrote about national identity:

...a nation is not a racial or ethnic or geographic or political or volitional

entity, but is composed of individuals who share a common language, religion,

morality, and aesthetics; that is to say, of those who have received the same
education (p. 15).

More specifically in defining “Turkishness”, Gokalp insisted that it is not ethnicity
that qualifies an individual as a Turk, but cultural ties. These ties are based, he
claimed, on the desire of the individual to be included within the label. He wrote that
every individual who claims, “I am a Turk” needs to be recognized as such (Gokalp,
1968).

With the establishment of the Republic, the founders felt that it was necessary
to promote a distinct Turkish identity, differentiated from the surrounding regions and
populations that had previously been part of the Ottoman Empire. Ataturk was
influenced by the writings of Gokalp, and upheld the assertion that race was an
invalid basis of Turkish identity. In the absence of this unifying factor, others were
needed. According to A. Aydingun and I. Aydingun (2004), “in constructing the new
Turkish nation-state, the founders of the republic focused on three important
elements: secularism, language, and history” (p. 417). However, although this was the
avowed basis of the new national identity, many contradictions in practice and even in
rhetoric could be seen at the time. Other authors have suggested additional, or perhaps

only more specified, aspects involved in the construction of Turkish identity. The
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sections that follow will briefly discuss Turkish identity related to such aspects as

religion, secularism, ethnocentrism, history, education, motherland, and language.

Religion/Secularism

In an attempt to create a break from the multi-religious Ottoman Empire, the
construction of the new Turkish identity emphasized a single religion: a Sunni version
of Islam, and in the process labeled Jews, Armenians and Greeks as the “other”.
According to Cayir (2009), even in the recently (2005) modernized state curriculum,
“the history of ... non-Muslim minorities has still been excluded from the ‘legitimate’

knowledge” (p. 48). Cayir goes on to state,

The type of national identity and patriotism in current textbooks promotes a
notion of solidarity among the Turkic-Islamic population while paying no
attention to developing the notion of moral obligations to the non-Turkish and
non-Muslim groups both within Turkey and the rest of the world (p. 51).

Although Ataturk successfully created a secular state, the concept of nation unified by
a common religion is clearly seen in the state curriculum’s version of Turkish
identity. On the other hand, secularism is a dearly held tenet, and firmly believed in
and defended, and is therefore an important, if somewhat paradoxical, element of

Turkish identity.

Ethnocentrism

Despite Gokalp’s and Ataturk’s assertions that anyone claiming, “I am a
Turk” was to be considered Turkish, an element of ethnocentrism was clearly evident
in the early days of the Republic, the effects of which are still seen today. Through a
laudable desire to inspire pride and patriotism in the members of the new Republic,

“...Ataturk exalted Turkish ethnicity with sayings like ‘the power you are in need of
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exists in the noble blood in your veins’” (A. Aydingun & I. Aydingun, 2004, p. 424).
While this cannot be directly construed as ethnocentrism, statements such as these
nevertheless have led to a nationalized attitude either of Turkish ethnic superiority, or
of overlooking or denying ethnic diversity within the Turkish collective identity. An
example of ethnocentrism from the early Republic is the large “population
exchanges” that took place, partly based on religion, but also on ethnicity, expelling
Greeks and Armenians, unless they were willing to completely assimilate (Canefe,
2002). Perhaps more significant is the fact that ethnic Turks were encouraged to
migrate from the Balkans and Caucuses by a law which gave priority in obtaining
Turkish citizenship to ethnic Turks (A. Aydingun & I. Aydingun, 2004). The founders
of the Republic insisted on the necessity of an “indivisible totality”, that is, in ethnic
homogeneity, in order to achieve and maintain national unity (Canefe, 2002). Cayir

(2009) explains,

The existence of various ethnic groups has been denied by the republican
nationalism until recently. Kurds for instance have long been called ‘mountain
Turks’ in line with the republican cultural revolution and the myth of Turkish
nationalism (Houston Kurdistan)... ethnic or language-related diversity in the
public sphere (as we see in the British case) is still considered by the military,
republican and nationalist circles to be a threat to national unity in Turkey (p.
48).
In his analysis of the new state curriculum, Cayir (2009) concludes that a belief in the
ethnic superiority of Turks, or Turkish ethnocentrism is still being taught as the basis
of Turkish patriotism, and says that, “What follows from this ethnocentrism is the
belief that our nation is superior to others and everything about it is unquestionably

admirable” (p. 51). Again we see the paradox of Turkish identity; based on an open

invitation to all who claim loyalty, but closed to unassimilated ethnic diversity.



31

History/Education

I have chosen to group history and education together because as Napoleon
supposedly said, “What is history but a fable agreed upon?”” Education can never be
separated from its social or political context; it is never neutral or completely
objective. In the Turkish case, the role of education in shaping the beliefs of the
population about their shared history is especially powerful, and has been explicitly
viewed as the most expedient means of creating a national identity (Cayir, 2009).
Cayir (2009) states that, “from the start, education has been seen as the most
important means of creating a new nation based on a single national culture, a single
ethnic identity and a single religion and language” (p. 40). The old state curriculum
provided a single, nationalistic, often militaristic version of the history of the Turkish
Republic, the Kemalist version. The state curriculum has recently been revised, but

according to Cayir’s analysis,

Despite the appearance of a number of progressive claims in the policy
statements framing the curriculum reform, the old official knowledge and
content have been retained and presented in a new form. The new textbooks
are still imbued with exclusive and essentialist nationalist precepts, a
difference-blind concept of nationhood and a duty-based notion of citizenship

(p. 42).

Within the new curriculum, “being a Turk is contextualised first and foremost in
relation to the War of Independence and the republican reforms” (Cayir, 2009, p. 47);
the concept of a shared struggle, a shared history, is presented as the most important
unifying factor of the Turkish nation. In addition to the use of an accepted version of
the history of the Republic, Canefe (2002) argues that myths of a common origin are
used to promote a sense of national identity. This includes “myths of the origins and

ancestry of Turkish peoples, memories of a distinct Muslim Anatolian society,
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traditions pertaining to Muslim Turkish ways of life, and related symbols of Turkish
ethnicity” (p. 134). The idea of a common ancestry and culture is used to create pride

in Turkishness.

Motherland

An important aspect of national identity is that it connects a group of people to
a specific geographic location (Cayir, 2009). One aspect of the national myth, as
described in the previous section, includes the narrative of the nomadic Turkic tribes
who migrated from Central Asia to Anatolia because of climate change. “Anatolia
[current Turkey] was not therefore the privileged site of the national myth” (Cayir,
2009, p. 46). In the Turkish consciousness, Anatolia became the motherland of the
Turks because of the sacrifices made to attain her during the War of Independence.
As Keyder put it, “we died for it [Anatolia] and may do so again when we are called
upon” (as cited in Cayir, 2009, p. 46). The emphasis that the state education places on
the importance of the War of Independence reinforces this love of the motherland, as

does the military service required of all Turkish males.

Language

Language is arguably one of the most important aspects of any national
identity. According to Fishman, "language, 'being part of culture, providing an index
of culture and becoming symbolic of the culture,’ is one of the numerous markers of
national identity" (as cited in Aydingun & Aydingun, 2004, p. 416). Aydingun and
Aydingun argue that language was one of the most significant instruments used in the
construction of Turkish national identity. As they explain, during the Ottoman

Empire, the language of the legal and business sphere, and of the elite, was Ottoman
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Turkish, a mixture of Turkish, Arabic, and Persian, and was primarily written. The
language used by the masses, Turkish, was much more widespread, but was not
written. Gokalp and others saw this language division as a hindrance to a national
identity and to national unity, and argued that only one language should be used,
preferably the language of the masses. After the founding of the Republic, Ataturk
took up the issue, and instituted massive language reforms, attempting to “purify”
Turkish from foreign influences. Ataturk intended the language reform to be a method
of unifying the new Turkish nation, and called upon the use of Turkish as a mark of

loyalty. In one of his speeches, he stated,

One of the most obvious characteristics of a nation is language. A person who
says that he belongs to the Turkish nation, should, primarily and absolutely,
speak Turkish. If a man who does not speak Turkish claims his loyalty to the
Turkish culture and community, it will not be correct to believe him
(Aydingun & Aydingun, 2004, p. 423).

The use of the Turkish language has, from the beginning of the Republic, been

used as a means of creating a unified national identity, and is believed by many to be

essential in maintaining national unity.

With this basic understanding of what is meant by identity, and more
specifically, of some of the elements shaping Turkish identity, we can now turn to the

topic of the role that identity has to play in the acquisition of a second language.

Identity and Second Language Acquisition

Early on in the field of second language acquisition (SLA), researchers began
to explore the idea that cultural and personal differences among language learners
could influence how successfully language would be acquired. At the time, the term

identity had not yet come into use, and certainly not in the terms currently employed
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in the literature. However, it is still useful to examine the research done on the topic
that has since come to be defined as identity, especially since some of that early
research was beginning to connect the ideas of individual and cultural differences to
the question of pronunciation. Despite the fact that this research was not self-defined
as being on identity, it is nevertheless expedient to refer to it as such in the following
discussion.

Identity research entered the field of SLA with Lambert's research in 1972
with American learners of French in a French language immersion program in
Montreal. In his discussion of his research, Lambert states that, “to be successful in
his attempts to learn another social group's language [the learner] ... must be both
able and willing to adopt various aspects of behavior, including verbal behavior,
which characterize members of the other linguistic-cultural group” as cited in Block,
2007, p. 48). In this early work, Lambert acknowledged the fact that language is
inextricably linked to culture, and that cultural dynamics play a role in language
acquisition. Lambert utilized the term anomie to describe the feelings of “social
uncertainty or dissatisfaction” that these learners experienced as they learned a
language in a naturalistic environment. In doing so, Lambert recognized the perceived
threat to individual identity that the learners experienced, as they were exposed to and
required to enter into a new culture through the process of acquiring the language of
that culture (as cited in Block, 2007).

Next came Guiora (1972), who put pronunciation at center stage by claiming
that was the aspect of language most connected to identity. Guiora, Beit-Hallahmi,
Brannon, Dull, and Scovel (1972) posited that, “essentially, to learn a second

language is to take on a new identity. Since pronunciation appears to be the aspect of



35

language behavior most resistant to change, we submit that it is therefore the most
critical to self-representation” (p. 422). Guiora et al. introduced the term language
ego, borrowing of course from the work of Freud, to imply that an individual's use of
language is related to their self-representation. Guiora et al.'s famous research on the
effect of alcohol on pronunciation was intended to test the idea of ego-permeability.
The use of alcohol in this study was based on the assumption that the “lowering of
inhibitions” experienced as a result of alcohol intake is an alteration of ego functions.
The results demonstrated that the participants who received moderate amounts of
alcohol did indeed display an increased ability to correctly pronounce words from a
second language. The authors claimed that this research demonstrated that when ego-
boundaries were weakened, pronunciation became more native-like. Other
researchers, however, (e.g. Scovel, as cited in Bongaerts, Planken, & Schils, 1995)
argued that other factors such as muscle relaxation could be at work in the
observation of improved pronunciation, rather than the lowering of ego boundaries.
Another weakness of the study was the use of words from a language that was
unfamiliar to all of the participants rather than the use of a foreign language which
was common to all of the participants. It could be argued that the study was testing
the effect of alcohol on mimicry ability, since the words being pronounced by the
participants were divorced from the meaning or culture of the language itself. As
argued by Lambert and others (Block, 2007; Pavlenko & Blackledge, 2004), it is in
the culture of a new language that one's identity comes under threat.

Next on the scene of identity research was Schumann in the 1970s (as cited in
Block, 2007), who borrowed the idea of ego permeability from Guiora. Schumann

developed the Acculturation Model in which he identified two key categories of
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social factors to be considered in the acquisition of a second language in a naturalistic
setting. The first category is that of social distance, the relationship between the
Second Language Learning Group (SLLG) and the Target Language Group (TLG).
This category is related to issues of power dynamics, desire for integration, and SLLG
and TLG cohesiveness. The second category is that of psychological distance and is
related to questions of motivation and ego permeability. According to Schumann,
these two categories of factors will influence the success of an individual's progress in
a second language (as cited in Block, 2007). Schumann's work, though foundational
in research on the topic of culture in SLA, has been criticized by writers such as
Acton and Norton, for failing to sufficiently examine the power dynamics inherent in
many naturalistic second language acquisition contexts, and for having vague
definitions of social and psychological distance (as cited in Block, 2007). Moreover,
Schumann's theory has little to contribute to the discussion either of the topic of
pronunciation or of language acquisition in foreign language contexts, beyond

establishing the idea that there are social, cultural and psychological aspects of SLA.

Overlapping external and identity factors

In addition to the early research on identity in SLA, it is possible to reexamine
the research on the factors thought to affect pronunciation previously reviewed,
through the lens of identity and culture. In many of these factors, there is an
overlapping and often unexplored sociocultural element. The age factor has
historically been connected to the CPH, and theories of brain lateralization and loss of
plasticity. Ellis (1994, p. 201), however, suggests that age is a social factor, and that

younger speakers are more subject to social pressures from their peer group. He also
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suggests that younger learners may have less rigidly formed identities. Dornyei
(2009), similarly argues that children have a weaker group identity and this may help
them to integrate into and identify with a new language community. Gender also
clearly has a social identity factor. Ellis suggests that the tendency for girls to
experience greater language success is a result of attitudinal or identity factors. He
states that this success may be due to the fact that,

...girls are more likely to stress co-operation and that they learn to deal

sensitively with relationships whereas boys emphasize establishing and

maintaining hierarchical relations and asserting their identity. The female

‘culture’ seems to lend itself more readily to dealing with the inherent threat
imposed to identity by L2 learning (1994, p. 204).

If this is true, girls would tend to be more concerned with establishing connection
through similarity than with asserting themselves through differences. As regards
attitudes, Ellis (1994) claims that attitude plays a crucial role in the relationship
between identity and L2 proficiency. A learner's attitude will reflect their views, both
about their own identity, and the culture of the language they are learning. These
attitudes in turn will affect their success in learning the target language. Even in the
factor of pronunciation instruction, the social identity factor makes an appearance;
Dalton and Seidlhofer (2001) mention that questions have been raised as to the ethics
of seeking to change someone’s pronunciation, since pronunciation may be an
expression of identity. With this in mind, it is worthwhile to more closely examine

what is known about the relationship between pronunciation and identity.
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Identity and Pronunciation

Naturalistic/ESL Settings

Recent research on identity and pronunciation has been rather limited, and has
tended to focus on language learning in naturalistic settings. As has already been
mentioned, it is in these settings where identity most clearly comes under threat, and
so has gained the attention of more researchers. A few studies have directly explored
the relationship between identity and pronunciation, including those of Jiang, Green,
Henley, and Masten (2009) and Lybeck (2002). These studies both found evidence
that factors of social and cultural identity influence the degree of foreign accent in the
production of an L2. Another study, that of Gatbonton, Trofimovich, and Magid
(2005), looked at the question of identity from the angle of perceived cultural loyalty
based on accent.

The study conducted by Jiang et al. (2009) specifically intended to explore the
relationship between acculturation and level of attainment in acquiring a second
language, which included an assessment of pronunciation. Only the pronunciation
aspect will be examined here. The participants of the study were 49 Chinese
international graduate students enrolled at a large university in Texas. Twenty-three
of the participants were male, 26 were female, and the participants were taken from a
variety of disciplines across the university. All participants had been living in the
United States for less than five years at the time of the study.

The authors hypothesized that there would be a positive correlation between
the degree of acculturation to American society and pronunciation accuracy. The

degree of acculturation of the participants was measured using the Stephenson Multi-
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group Acculturation Scale (SMAS). The SMAS is a method of measuring an
individual’s connectedness both with the dominant society and the individual’s ethnic
society. The participants’ pronunciation of English was assessed using an L2 sentence
reading task. The speech samples were rated using the Stanford Foreign Languages
Oral Skills Evaluation Matrix (FLOSEM) as a rubric.

The results of the SMAS showed that all the participants were strongly
connected to their ethnic society culture (i.e. Chinese), but were immersed to varying
degrees in the dominant (i.e. American) culture. Thus, only the dominant society
immersion (DSI) score was considered further. Though the DSI score was found to be
a small predictor of oral proficiency, it was not found to be a significant predictor of
pronunciation scores. The authors concluded based on these results that immersion in
the dominant society does not have a significant effect on pronunciation.

One weakness of this study was the data collection method and analysis,
which throws the conclusions into some doubt. Specifically, the pronunciation
measurement was based on only one reading task of five very simple sentences taken
from the Corpus of Spoken Professional American-English. Typically, studies
assessing pronunciation include a variety of different types of tasks (e.g. word lists,
sentences, paragraphs and free-response tasks) or are carefully chosen so as to include
sounds that may be difficult for a non-native speaker to produce without an accent (cf.
Bongaerts, Planken, & Schils, 1995; J. Flege et al., 2006; J. Flege & Frieda, 1997; J.
Flege, Yeni-Konshian, & Liu, 1999; Moyer, 1999; Piske, Mackay, & J. Flege, 2001;
Rindal, 2010). This lack of variety or difficulty in the pronunciation tasks would tend
to result in an overestimation of the participants' pronunciation abilities and limit the

generalizability of the results.
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Another factor that was not sufficiently considered in this study was the future
goals and career plans of the participants. The authors mentioned in the discussion
that none of the participants were planning to stay in the US long term. This was
mentioned in relation to the participants’ not having moved away from their ethnic
identity; however it was not considered as a factor in their pronunciation. Although
the SMAS showed variation in the degree of immersion in American society, it seems
that this factor of future career goals would be an important consideration in
measuring the degree of immersion, and motivation for developing pronunciation
accuracy. Including participants who were planning to remain in American society
long term could have strengthened the study. Those participants’ pronunciation goals
may be very different, which would perhaps lead to different pronunciation outcomes
and thereby change the conclusions of the study.

The study conducted by Lybeck (2002) investigated the relationship between
acculturation and the acquisition of L2 pronunciation. The author hypothesized that,
“those learners who were successful in finding nurturing networks would have a
higher level of native-like pronunciation features than those who did not” (p. 177). In
order to test this hypothesis, the author studied the experiences of nine American
women between the ages of 30 and 41 who had been living in Norway between 11
and 30 months. The study was qualitative in method and utilized interviews, both to
gauge the participants' pronunciation, and to gather information on their identification
with the target language, and target culture, their social contact with Norwegians, and
their adjustment to or satisfaction with their lives in Norway. Each participant was
interviewed three times, the first two for data collection; these were conducted in

Norwegian. The third interview was conducted in English and asked the participants
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to give their feelings in regard to the changes in their social and linguistic
development.

The pronunciation data from the interviews were assessed in two ways. In the
first method, a transcription was made of the interview, and the number of words
deemed to be native-like were counted, over the total number of words. Phonetic
features were considered to be non native-like if they contained an error that was a
result of interference, overgeneralization, or any other interlanguage strategy. The
second method of analysis was a count of the use of Norwegian r sounds over the
total number of obligatory contexts for r. The author justified this measure by stating
that an “American r” is distinct from the Norwegian trill or tap, and therefore clearly
identified the speaker as an American.

The results of the study showed that participants who demonstrated successful
acculturation patterns also had the highest pronunciation accuracy (over 80%). As
reported in the interviews, all the participants “agreed that they were hindered in
speaking Norwegian to some extent by their own American identities” (p. 181). The
author reported the responses of some of the participants as follows:

More than one of these women believed she would always have an American

accent either because learning Norwegian was not a necessity, because it felt

unnatural to mimic native speech, or because of the perceived risk of losing
her American identity through the loss of foreign accent. One of these women
was even critical of nonnative speakers of Norwegian who sounded native-

like. She said that they sounded “fake” (p. 181).

These responses clearly demonstrate that the participants believed their identities to

be connected in some way to their pronunciation of a foreign language. The

researcher found that those participants who were able to form connections within the
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native society were most likely to have positive attitudes toward Norwegian culture,
and were also more likely to acquire a native-like pronunciation.

The findings of this study suggest that attitudes toward and inclusion in the
target culture, in essence acculturation, have a significant impact on the pronunciation
of a foreign language. However, although a few of the responses from the participants
referred to their fear of losing their own American identity, this study focused on the
ability of the participants to integrate into a new culture, and how the formation of a
new identity affected pronunciation. While this is an important finding, it fails to
consider the strength of an individual's attachment to their own culture and how that
identity factor may be related to pronunciation achievement. One comment, quoted
above, captures this question; one woman feared the “risk of losing her American
identity through the loss of foreign accent”. This idea is the most pertinent to the
current study, but in her study, Lybeck focused on the acquisition of new identities,
rather than the role that current identities play in pronunciation of a foreign language.
Also, in FL contexts, the question of inclusion into the target culture is not a relevant
issue, and therefore cannot be thought to influence pronunciation acquisition.

The study by Gatbonton et al. (2005) looked at the question of identity and
pronunciation from a different perspective. This study explored how members of a
particular cultural group perceived the degree of cultural loyalty of other members of
the same cultural group, based on their foreign-accentedness in English. There were
two different groups of participants in this study; the data was collected from the first
group in the 1970s, and from the second group in the 2000s. The first group consisted
of 24 Francophone learners of English; the second group of 84 Chinese learners of

English, all in Montreal. The procedure for both groups was the same. The
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participants listened to stimulus tapes on which were recorded six speakers of English
rated to have three levels of accentedness. Questionnaires were used to assess the
listeners' own degree of ethnic affiliation and other background information, and then
the listeners indicated their perceptions of the degree of ethnic group affiliation of
each recorded speaker.

The researchers found that, among the Francophone listeners, non-accented
speakers were “judged to be significantly more pro-Anglophone and less pro-
Francophone than the heavily accented speakers” (p. 495), and among the Chinese
listeners, “greater ethnic group affiliation was attributed to the heavily accented
speaker than to the moderately accented and nonaccented speaker” (p. 501). These
findings are significant, especially considering that the perceived group affiliation of
the speaker remained across groups, based on their degree of accentedness, regardless
of the listener's own level of group allegiance. Also lending robustness to the findings
of the study is the difference of time (the Francophone study in 1970, and the Chinese

study in 2005) and context (language under threat/language not under threat).

This study has interesting implications for the present study. Although
Gatbonton et al.'s (2005) study was conducted in a naturalistic context, the factor of
social pressure is relevant in FL contexts. The study demonstrated that the perceived
loyalty of a speaker to their ethnic group is based, at least in part, on that speaker's
accent. In a FL context, the perceived threat to ethnic identity is arguably less than in
a naturalistic context; however, there is potentially social pressure from the cultural
group not to be different, and thus appear disloyal, by speaking a foreign language
“too well”. This dynamic has not been sufficiently explored, but suggests that social

pressure, in addition to individual identity, warrants examination in the present study.
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Foreign Language/EFL Settings

Some other studies have looked at the role of identity in foreign language (FL)
settings. This includes the study done by Rindal (2010), which looked at the target
variety learners choose to aim for in their pronunciation, in foreign language learning
environments, and how those choices reflect identity. Others have explored non-
native speaking English teachers' attitudes toward their accent as reflections of their
identity (e.g. Jenkins, 2005; Sifakis & Sougari, 2005).

Rindal (2010) studied the construction of identity through choice of L2 accent
by 23 Norwegian learners of English, aged 17 to 18 years old, who had studied
English for seven years. The participants took part in a three-part study including: a) a
word list reading and paired conversations to record and analyze accent variables; b) a
matched-guise test to determine participants attitudes to British English (BrE) and
American English (AmE) and; ¢) a questionnaire and interviews about background,
interests, and experience with English. The study found that there was a high
correlation between the English variety the speaker aimed for and produced, but that
in some cases, in the more formal setting (word list reading), more BrE aspects were
produced, whereas in the more informal setting (peer conversations), more AmE
aspects of accent were produced.

Based on these findings, the author concluded that L2 speakers are likely to
choose a variety of English that reflects the attitude and qualities they want to
express. A self-reported weakness of this study, however, was the method of data
collection. Namely, some of the findings were based on reported L2 behavior rather
than on observation. This is especially important in drawing conclusions about how

language is used in identity construction. Additionally, only two of the questions in
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the questionnaire were related to accent choice and attitude, which is the relevant
question in the current study. Also limiting the usefulness of Rindal's findings to the
present study is the fact that many of the conclusions drawn about the reasons for
accent choice in the construction of identity were based on the interviews, which were
poorly reported. Although the author found evidence that L2 accent choice is related
to the identity the speaker wishes to present, further evidence is required, and the
precise nature of this relationship needs more exploration.

In an interview based study, Jenkins (2005) explored the attitudes and identity
(as it relates to pronunciation) of eight female, Non-Native Speaking (NNS) teachers
of English from Italy, Japan, Malaysia, Poland and Spain. The interview focused on
the teachers’ attitudes about their own accents compared with native-speaker accents,
and which accent they more easily identified with. The interviewer also questioned
the teachers about their perception of others’ attitudes toward NNS or NS accents.
The author found that the teachers expressed ambivalence regarding attitudes to their
own accents (in English). Most felt happy with their accents (as revealing their
cultural identities), but also felt that their pronunciation was not “correct”.

This study demonstrates that non-native speakers may wish to express their
cultural identity through their pronunciation of English, but that this desire should not
be assumed to dictate pronunciation goals, or even attitudes toward pronunciation.
The study also reveals that NNSs perception of correctness of pronunciation is to
some extent based on native-speaker norms. These findings have important
implications for the present study, namely, that the relationship between
pronunciation and cultural identity is by no means straightforward; even speakers

who are happy that their accents demonstrate their cultural identity may wish to
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improve their accent, or to align more closely with a native-speaker norm, and may
not feel that this threatens their identity.

In a similar study, Sifakis and Sougari (2005) examined NNS teachers’ beliefs
about the importance of NS accents and their role in pronunciation norms. In order to
do this, a total of 650 questionnaires were distributed to EFL teachers teaching in
Greek state schools. There was a 75 percent response rate, meaning that 421 teachers
of English responded to the survey. All the respondents were university graduates,
holding at least a B.A. degree in English language and literature. According to the
results of the survey, most teachers were highly satisfied with their own accents and
seemed to adopt a NS perspective of pronunciation (i.e. to view native-speaker
pronunciation as “correct’). The authors suggest that these views toward
pronunciation are a result of the participants’ roles as teachers, their belief in the
importance of pedagogic practices and the relationships between knowledge and
power, identity and communication. The authors refer to the importance of the Greek
setting of the study, in which there has been a diglossic conflict. In this conflict,
“correct” language use has been a dividing line between political and social classes,
and it is suggested that this would tend to create a belief in the power and necessity of
preserving accurate pronunciation of a language. The authors claim that this sense of
the need to safeguard their own mother tongue may contribute to teachers' beliefs

about English pronunciation.

This study demonstrates once again that there is not a straightforward
approach to the question of pronunciation and identity. Jenkins (2002) has suggested
that it is inappropriate to impose a NS norm of pronunciation on learners of English in

FL contexts, especially considering that their pronunciation may be a reflection of
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their cultural identities. However, as Jenkin's (2005) and Sifakis and Sougari's (2005)
studies suggest, NNS attitudes toward NS accents may not be so easy to define.
Although it seems clear that cultural identity influences pronunciation, or looked at
from the other side, that pronunciation may be used as a means of constructing or
maintaining identity, NNS of English may, for one reason or another, not wish to
express their cultural identity through their pronunciation of English. NNS may in
fact desire to attain native-like pronunciation, and if this is their goal, they should be
aided and not hindered in attaining it. As Derwing and Munro (2008) state, “If
someone wishes to retain his or her identity through accent, that is a personal choice”
(p. 485). This being the case, the present study does not aim to dictate what
pronunciation goals individuals should choose, but merely to understand more fully

the relationship between pronunciation and cultural identity.

Outer circle/expanding circle contexts

It is important to note that language-learning contexts are not clearly
delineated into naturalistic and foreign language settings. There are a growing number
of regions of the world where English is being used alongside the native languages,
and are learned as first languages. The relationship between identity and use of
English in these contexts is fundamentally different than in either EFL or ESL
contexts but is relevant to the present discussion. One study that examined the role of
identity on pronunciation in an outer circle context was that of Borlongan (2009). In
order to ascertain attitudes towards languages and language use in the construction of
identity with reference to Philippine English, Borlongan surveyed 50 students

enrolled in a private university in Manila, the Philippines. The survey consisted of
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three parts: personal information and background; language domain uses; and
language preference and attitude. The survey results showed that Tagalog is the
language in which respondents felt most relaxed in communicating, and was selected
by 65% of the respondents as the language that best conveys their identity. However,
almost half the respondents felt that Philippine English also reflects their identity.
They seem willing to “own” the language of English, and they see the variety of
Philippine English as a legitimate language, and distinctly Filipino.

The results of this study clearly demonstrate that language choice, and
pronunciation of a language, are related to the identity of the speaker. In the case of
Philippine English, pronunciation and presumably other lexical and syntactic
differences can be observed. And it is this variety of English, rather than the
“standard” varieties, that the participants felt expressed their identity as Filipino. The
findings of Borlongan's study suggest that the way in which the English language is
used by its speakers, especially in terms of pronunciation, whether native or non-
native, is related to the identity of the individual, and how they desire to portray

themselves.

Conclusion

As has been seen above, a wide variety of factors have been thought to affect
the phenomenon of a foreign accent, in the pronunciation of a second language. These
factors have been extensively researched, but by and large fail to completely account
for the variation in individual levels of achievement in pronunciation. A relatively
recent, and largely under-researched factor is that of identity, and specifically cultural

identity. The studies that have considered the role of identity in pronunciation have
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tended to focus on naturalistic settings, in which identities are more obviously under
“threat”. The studies which have been done in FL contexts have focused on
ascertaining attitudes of NNS to their pronunciation of English, and in the
participants' beliefs about how identity is related to the accents. Quite surprisingly,
however, to my knowledge, no correlation studies have yet looked directly into the
effect of cultural identity on the degree of foreign accent in a non-naturalistic, FL
learning environment. As Derwing and Munro (2008) state, “in the area of social
aspects of accent, we need more careful investigations of the relationship between
identity and accent” (p. 487). Because of this lack of research, the role that a learner's

cultural identity plays on their pronunciation outcomes remains unclear.

Therefore, the present study aims to explore the relationships between
identification with their own cultural identity, the degree of accentedness, and
attitudes toward pronunciation of speakers of English in a FL context. It is
hypothesized that individuals with a greater degree of identification with their native
culture will tend to produce more accented English. Moreover, it is hypothesized that
individuals with a greater degree of identification with their native culture will tend to
view native-like pronunciation of English as unimportant, and be satisfied with more

strongly accented speech.
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CHAPTER III: METHODOLOGY

Introduction

The purpose of this correlation study was to explore the relationship between
the pronunciation and cultural identity of non-native speakers of English in an EFL
setting. The following research questions were addressed in the study:

1. What are the relationships between cultural identity, the degree of
accentedness, and attitudes toward pronunciation of non-native speakers of
English in an EFL context?

2. What are the attitudes of non-native speakers of English in an EFL context
toward their pronunciation of English?

This chapter describes the participants and the setting of the study, the three

instruments used in the process of data collection, and the procedure used to conduct

the research.

Participants and Setting

A total of 145 students studying in various departments at two large English-
medium universities located in Ankara, Turkey, participated in the study. Primarily
first- and second-year undergraduate students from these universities were used in an
attempt to control for the variables of age and amount of English instruction.
Participants were chosen from a variety of departmental backgrounds at both
universities, in order to increase the chances of seeing a large degree of variation in
both the pronunciation and identity factors. The students from these universities were
accessed by means of personal contacts that the researcher has with teachers working

in various departments at both of these institutions. These teachers asked students
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from their classes or departments to volunteer to take part in the survey. There were
73 male and 72 female participants, ranging in age from 18 to 33 (M = 20.4, SD =
3.44); however, no participants over the age of 25 were included in the pronunciation
samples. The age range was limited to 18 to 25 for the pronunciation samples in an
effort to control the age factor as, an influence on amount of learning time, as much as

possible.

Instruments

The basic research design of this study was quantitative; in addition, a
qualitative element was utilized to supplement the findings of the correlation analysis,
and more particularly to gain further insight regarding the second research question.
In order to examine the correlation between pronunciation and cultural identity, three
instruments were used: a cultural identity and language background questionnaire; a
pronunciation elicitation form, including three different task types; and a
pronunciation rating rubric to be used by the judges in assessing the speech samples

for degree of accent.

Cultural Identity and Language Background Questionnaire (CIQ)

The questionnaire used in this study contained two sections. The first part was
comprised of questions relating to Turkish cultural identity, and was created by the
researcher, based primarily on the elements of Turkish identity discussed in Chapter 2
(see pp. 22-27). However, due to the sensitive nature of the topic in the current
context, a few of the areas mentioned in the review of Turkish identity were omitted
from the questionnaire; questions related to religion and ethnicity were deemed to be

too controversial at the present time in this context. Therefore, sixteen questions
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based on aspects of Turkish identity such as history, education, language, loyalty and
general culture (media, music, food, and traditions) were included in the
questionnaire. The questionnaire as a whole was taken to represent cultural identity
and questions more specifically related to politics and national loyalty were taken as a
subscale to represent national identity. It was decided to look at the national identity
subscale separately, because it was thought that these questions would reveal stronger
nationalistic feelings than the general cultural identity questions, and may therefore
reveal a stronger relationship with pronunciation or attitudes related to pronunciation.
The questions can be seen in Table 1. In this section, participants were instructed to
respond to each statement, indicating how strongly they agreed or disagreed, on a
scale of one to five as follows: 1 = strongly agree (kesinlikle katiltyorum); 2 =
somewhat agree (kismen katiliyorum); 3 neither agree nor disagree (ne katiliyorum ne
de katilmiyorum); 4 somewhat disagree (kismen katilmiyorum); 5 strongly disagree
(kesinlikle katilmiyorum).

The second part of the questionnaire asked questions about self-rated
pronunciation ability, attitude toward pronunciation, thoughts on identity and
pronunciation, and language experience. The language background section of the
questionnaire was used to gather information on other variables of pronunciation, i.e.
other languages spoken, age of beginning English instruction, time spent in an
English speaking country, pronunciation instruction, and economic and educational
background. The questions for the second part of the questionnaire related to
pronunciation background were taken in part from the Background Information

Questionnaire used by Berkil (2008).
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Cultural Identity Questionnaire Items

History/

; Some of the most important figures in world history have come from my
Education

nation

One of the most important functions of schools is to teach children to be loyal
to their nation

Loyalty I feel privileged to be a citizen of my country

As a citizen, I have a responsibility to improve and advance my nation

I would gladly give my life to defend my homeland

Every political decision in my country should be made in line with the

intentions of the nation’s founders

Language *Sometimes languages other than my own native tongue are more effective at

expressing complex ideas

*You don't have to speak a country's national language to really be a member
of that country

Shared language is one of the most important factors in the unity of my nation

Media/ I follow national news very closely

Music .. ., . . .
It bothers me that some musicians copy other countries’ styles in their music

*] prefer foreign television programs over television programs produced by

my own country

Food/

It is my responsibility to take care of a bereaved neighbor by bringing them
Traditions

food or sitting with them

I am afraid that if foreign cuisine becomes too common in my country, it will

damage our traditional food culture

*People should be more willing to try food from other cultures

It is very important for young people to visit their grandparents or other

relatives during holidays

Table 1 Questionnaire items
(Items on the national identity scale are shaded.)
* [tems are reversed on the Likert Scale

The questionnaire was translated into Turkish by two Turkish instructors of
English, and back-translated in English by two different Turkish instructors of
English. The back-translation was performed to ensure that the intended meaning was
not lost in translation. Each instructor working on translation or back-translation
translated half of the questionnaire (either section 1 or section 2). The back-translated
version was compared with the original by the researcher and final editing of the

Turkish translation was done by a fifth Turkish instructor of English. The
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questionnaire was administered in Turkish to ensure that the participants fully
understood the questions and would answer them honestly. The Cultural Identity and
Language Background Questionnaire (CIQ) (English and Turkish versions) can be
seen in Appendices Al and A2, respectively.

Because the questionnaire to estimate the level of cultural identification was
originally designed for this study, the questionnaire was first piloted, and analyzed for
reliability. After concerns were raised as to the sensitive nature of the topic of the
questionnaire, the wording of most of the questions was changed, a couple topics
were removed (as discussed above), and the questionnaire was re-piloted. The
questionnaire was found to be reliable in the second piloting, and for that reason the
pilot study participant responses were included in the data for the study. The
reliability analysis of the final version of the questionnaire based on all 145 responses

can be seen in the following chapter.

Pronunciation Elicitation Tasks

Data for the pronunciation variable were gathered using three task types: the
reading of a few short sentences, the reading of a word list, and the production of a
free-response speech sample. Though a number of studies which rated pronunciation
used a single task type to gather pronunciation data (J. Flege & Frieda, 1997; J. Flege,
Yeni-Konshian, & Liu, 1999; Jiang, Green, Henley, & Masten, 2009), others have
utilized a number of different types of speech tasks, arguing that the task type may
influence pronunciation (Abu-Rabia & Kehat, 2004; Bongaerts, van Summeren,
Planken, & Schils, 1997; Moyer, 1999; Rindal, 2010). For this reason, three task

types were chosen for the current study. The sentences for the sentence reading task
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were adapted from those used by Bongaerts et al. (1997) on the basis that they
included phonemes that are difficult for Turkish native speakers to pronounce in
English, such as /0/, /8/, I/, /u:/, Iv/, Iwl, /1/ between s and another consonant, /b/, /d/
and /ds/ in final position, and consonant clusters. The word list was also chosen with
reference to words and sounds often posing difficulties to native speakers of Turkish
(Thompson, 2001, p. 215-216). The spontaneous speech task was taken from the
“guided communication task’ used by Moyer (1999), which gives the participants a
list of topics, of which they choose one to respond to. The tasks were performed in a
random order, in order to limit the effect of task order on the pronunciation outcomes.

The Pronunciation Speaking Task sheet can be seen in Appendix B.

Rating Procedure and Pronunciation Rubric

Five native-speaker judges (three American, two British) rated the speech
samples for degree of foreign accent using a nine-point scale (1-3 = strong accent, 4-6
= intermediate, 7-9 = no accent). A number of different scales have been used to score
pronunciation, including a three-point scale (Tahta, Wood, & Loewenthal, 1981a), a
four-point scale (J. Flege & Frieda, 1997; Olson & Samuels, 1973), or a five-point
scale (Bongaerts, Planken, & Schils, 1995; Bongaerts et al., 1997); however, in a
study to determine the reliability of rater scales, Southwood and Flege (1999, as cited
in Piske, Mackay, & Flege, 2001) found that a nine-point scale is best able to exploit
the listeners’ full range of sensitivity to foreign accent. In light of those findings, a
nine-point rater scale was used in the current study to assess degree of foreign accent
in the speech samples. Other studies that have made use of a nine-point scale include

Flege, Yeni-Konshian, and Liu (1999) and Flege et al. (2006).
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The samples were organized according to task, but randomized for order
within each task, using Excel for Mac 2011 random number generating function.
Within the recorded samples of each task, three native-speaker samples of the same
production tasks were interspersed, as a standard for comparison. The five native-
speaker judges listened to short (4-8 second) clips of each of the speech samples, and
gave each a score as per the instructions given to them about the rating procedure.
The clips for each task type were selected as follows: for the word- and sentence-lists,
the entire sample was included; for the free-response task, a five second clip was
selected which contained a sample of as fluent and error-free speech as possible. The

Pronunciation Rating Procedure instruction sheet can be seen in Appendix C.

Procedure

The participants were first selected on a voluntary basis from two universities
located in Ankara, Turkey. The researcher’s personal contacts in each department
used presented the opportunity to their students as a chance to help out with a
research study. Participants completed the questionnaire either in class time or in their
free time, depending on the decision of the teachers. The questionnaires took about 15
to 20 minutes to complete. After the questionnaires were completed, they were
returned directly to the researcher. Prior to beginning the general circulation of the
questionnaire, it was piloted with 30 participants to ensure the reliability of the
questionnaire. The pilot demonstrated sufficient reliability and the questionnaire did
not change between the pilot and the general study, therefore the pilot participant

responses were included in the results of the general study.
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Based on the responses to the questionnaire, 34 (15 male, 19 female) students
were utilized from the general participant pool to take part in the pronunciation
assessment portion of the study. Each of the initial respondents had been asked
whether they would be willing to take part in the second stage of the research. All of
those indicating willingness were contacted, and interviews were scheduled with as
many as responded. These participants were interviewed individually in their free
time. Speech samples were recorded by myself in a quiet office using GarageBand
‘08™ voice recording software on a MacBook 2008 laptop. In each recording session,
the speaking tasks were performed in a randomized order to reduce the effect of task
order on pronunciation. Each recording session lasted about 5 to 10 minutes.

After all the speech samples were collected, they were organized according to
task type, and randomized for order within each task category. Interspersed within
each category were three speech samples obtained from native speakers of English.
These were included in order to provide a standard of comparison. A four- to eight-
second clip was taken from each sample as described above (pg. 47), to be rated by
the judges. All of the speech samples were rated by the five native speaker judges
during a two hour session. During this session, the word-reading task samples were
rated first, followed by the sentence-reading task, followed by the free-response task.
As each clip was played, the raters assigned a number to the sample according to their
first impression of the degree of accent of that sample, on a scale of one to nine (1-3 =
strong accent, 4-6 = intermediate, 7-9 = no accent). Descriptors for each number were
not given on the basis that the judges would be able to provide their own judgment of
the distinction on the scale. The raters were instructed not to compare their scores

with the other raters, or to take grammatical errors into account. The raters were also
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instructed to make use of the whole range of the scale, and were informed that there
were a number of native speaker samples mixed in with the samples, but they were
not told how many. A ten-minute break was taken between the rating sessions of each

task type.

Conclusion

This chapter described the methodology of the study, including a description
of the participants and the setting, the three tools used to collect the data, and the
procedure by which the study was carried out. In the following chapter, the data

analysis will be discussed.
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CHAPTER IV: DATA ANALYSIS

Data Analysis Procedures

As directed by the two research questions in this study, there were two major
procedures for analyzing the data: quantitative and qualitative. The data pertaining to
the first research question (What are the relationships between cultural identity, the
degree of accentedness, and attitudes toward pronunciation of non-native speakers of
English in an EFL context?) were statistically analyzed using IBM SPSS Statistics 19.
The data related to the second research question (What are the attitudes of non-native
speakers of English in an EFL context toward their pronunciation of English?) were
analyzed using both quantitative and qualitative methods.

The first stage of the quantitative data analysis was related to the participants’
responses to the Cultural Identity Questionnaire (CIQ). The questionnaire as a whole,
and the national identity scale were analyzed for reliability, and the responses were
analyzed for normality. Descriptive statistics related to participants’ attitudes to their
pronunciation, and related to participants’ responses to the language background
information questions were then calculated. The second stage of the quantitative
analysis involved the data related to the pronunciation samples provided by the thirty-
four students from the larger pool of questionnaire respondents. The pronunciation
ratings of the five judges for each task were analyzed for inter-rater reliability, and the
tasks were analyzed for inter-task reliability. An ANOVA test was used to compare
participants’ performance on the three different speaking tasks.

The final stage of the quantitative data analysis was directly related to

answering the first research question. In order to determine possible confounding
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factors, both the identity scores and the pronunciation scores were first analyzed
according to each of the language background and attitude measures. Independent
samples t-tests were used with the nominal data (residence of more than three months
abroad (yes or no), other languages used in the home (yes or no), participation in a
pronunciation training course (yes or no), and sex (male or female). Correlation
analyses were performed with the interval data (self-rating of pronunciation,
satisfaction with pronunciation, importance of pronouncing English like a native-
speaker, and age of onset). After the relationships between the identity scores and
pronunciation scores with each of these factors were analyzed, a partial correlation
analysis between identity and pronunciation scores was performed, controlling for
those factors that were found to relate to both identity and pronunciation.

The data for the second research question were primarily qualitative in nature.
These data were collected through open-ended questions on the CIQ (described
above). Three questions allowed respondents to add comments to a scale-rating
question, and two questions were completely open-ended, asking them to write in
their own comments. The questionnaire was given in Turkish, therefore the majority
of the responses were also written in Turkish. After being translated into English, the
responses to each question were categorized according to similarity of content. The

results of all of the analyses are reported in this chapter.

Questionnaire Data Analysis

Reliability Analysis
The questions from the first part of the questionnaire were considered as a

whole, with one sub-scale. The sub-scale consisted of questions related to national
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identity. The questionnaire as a whole had a Cronbach’s Alpha coefficient of .815.
The national identity scale had a Cronbach’s Alpha coefficient of .803. The average
score from the entire questionnaire is hereafter referred to as cultural identity, and the
average score from the national identity scale is referred to as national identity. The
descriptive data for each item on the questionnaire can be seen in Table 2. The
English version and Turkish version of the questionnaire can be seen in Appendix Al
and A2 respectively.

Each question in this section was a 5-point Likert scale response item, with the
scale as follows: 1 = strongly agree (kesinlikle katiliyorum); 2 = somewhat agree
(kismen katiltyorum); 3 neither agree nor disagree (ne katiliyorum ne de
katilmiyorum); 4 somewhat disagree (kismen katilmiyorum); 5 strongly disagree
(kesinlikle katilmiyorum). Kolmogorov-Smirnov and Shapiro-Wilk tests showed that
the data from a majority of the items were not normally distributed. For this reason,
nonparametric measures (Kendall’s Tau) were used in all of the correlation analyses

using the cultural identity or national identity scores.
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Item Mean Mode | Std. Deviation| N

4.1 follow national news very closely 2.12 2.00 97 145
*5. Sometimes languages other than my own native 2.75 3.00 1.33 144
tongue are more effective at expressing complex ideas

6. It bothers me that some musicians copy other 2.78 2.00 1.37 145
countries’ styles in their music

7. It is my responsibility to take care of a bereaved 1.90 1.00 1.04 145
neighbor by bringing them food or sitting with them

8. I am afraid that if foreign cuisine becomes too 3.68 5.00 1.39 145

common in my country, it will damage our traditional
food culture
*9. I prefer foreign television programs over 2.69 3.00 1.17 143

television programs produced by my own country

*11. You don't have to speak a country's national 3.07 2.00 1.48 143
language to really be a member of that country

*12. People should be more willing to try food from 2.41 3.00 1.09 142
other cultures

13. Shared language is one of the most important 1.88 1.00 1.29 145

factors in the unity of my nation
14. 1t is very important for young people to visit their 1.71 1.00 .97 145

grandparents or other relatives during holidays

Overall 2.50 - - -
National identity scale 2.14 - - -

Table 2 Questionnaire individual item means

(Items on the national identity scale are shaded.)

* Scores for these items are reversed in the analyses below. Non-reversed scores are
shown here.
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Pronunciation self-rating, satisfaction and importance

The second part of the CIQ contained questions related to the participants’
attitudes toward their pronunciation of English. There were five questions on the
questionnaire that allowed respondents to write in their opinions. Three of these
questions also included a five-point Likert scale. The written comments from these
five questions are discussed in the Qualitative Data Results section of this chapter

(see p. 67). The Likert scale responses are discussed below.

Self-rating of pronunciation

The Likert scale options on this question were “Very poor” (Cok zayif),
“Poor” (Zayf), “Average” (Orta), “Good” (Iyi), and “Very good” (Cok iyi). Of the
responses to this question, the majority (83.4%) were in the “average” to “good”
range. This would seem to indicate that most of the respondents believe their
pronunciation to be about the same as, or a little bit better than average. It should be
noted that, although “very poor” was an option on the scale, no one selected this

rating. The distribution of responses to this question is summarized in Table 3.

Self-rating of pronunciation Frequency Percent
Poor 11 7.6
Average 55 37.9
Good 66 45.5
Very good 13 9.0

Table 3 Self-rating of pronunciation
Satisfaction with pronunciation

The Likert scale response options to this question were “Very dissatisfied”
(Hi¢ memnun degilim), “Somewhat dissatisfied” (Pek memnun degilim), “Neither
satisfied nor dissatisfied” (Ne memnunum ne degilim), “Fairly satisfied” (Oldukca

memnunum), and “Very satisfied” (Cok memnunum). Of responses to this question,
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the large majority (89.2%) ranged between “somewhat dissatisfied” to “fairly
satisfied”. This would seem to indicate that many of the respondents would like to
improve their pronunciation of English, though not all. Two respondents left the

question blank. The distribution of responses is summarized in Table 4.

Satisfaction with Frequency Percent
pronunciation
No answer 2 1.4
Very dissatisfied 6 43
Somewhat dissatisfied 29 20.7
Neither dissatisfied nor 51 36.4
satisfied

Fairly satisfied 45 32.1
Very satisfied 7 5.0

Table 4 Satisfaction with pronunciation
Importance of pronouncing English like a native speaker

According to the Likert scale responses to this question, it can be seen that
more respondents believe it is important to pronounce English like a native speaker,
than those who believe it is not important. The scale response options were
“Completely unimportant” (Hi¢ 6nemi yok), “Mostly unimportant” (Cogunlukla
Oonemsiz), “Somewhat important” (Biraz 6nemli), “Fairly important” (Oldukca
onemli), and “Extremely important” (Son derece 6nemli). The majority of
respondents (64.8%) indicated that they believe it is “fairly important” or “extremely
important”. Only 15.8% believed that it is “completely unimportant” or “mostly
unimportant”. Two respondents left the question blank. The distribution of this
information is summarized in Table 5.

Kolmogorov-Smirnov and Shapiro-Wilk tests showed the data from each of
these questions to not be normally distributed; therefore, nonparametric tests

(Kendall’s Tau) were used in any analysis involving participants’ self-rating of
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pronunciation, satisfaction with their pronunciation and importance assigned to

having native-like pronunciation of English.

Importance of pronouncing Frequency Percent
English like a native
speaker

No answer 2 1.4

Completely unimportant 7 4.8

Mostly unimportant 15 11.0

Somewhat important 26 17.9

Fairly important 53 37.9

Extremely important 37 26.9

Table 5 Importance of native-like pronunciation

Language Background Information

The third and final part of the CIQ had questions related to the respondents’
language background. The age of beginning English study data were used in
correlation analyses with cultural identity, national identity, and pronunciation scores,
as well as with self-rating of pronunciation ability, satisfaction with pronunciation,
and importance of native-like pronunciation scores. The language use at home,
residence abroad, and pronunciation training data were used in independent samples t-
tests with the cultural identity, national identity, and pronunciation scores, as well as
with self-rating of pronunciation ability, satisfaction with pronunciation, and
importance of native-like pronunciation scores.

The average age (and also the most frequent age) of beginning English study
was 10 years (34.5%), with a widely varying range (1 year to 21 years). Kolmogorov-
Smirnov and Shapiro-Wilk tests showed the age of beginning English study data to
not be normally distributed; therefore, nonparametric tests (Kendall’s Tau) were used
in any comparisons involving age of beginning English study data. Information

related to the reported use of other languages in the home, residence of more than
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three months in an English speaking country, and participation in a pronunciation

training course can be seen in Table 6.

Other language used at home? Frequency Percent
Yes 24 16.6
No 121 83.4
3 months or more abroad Frequency Percent
Yes 23 15.9
No 122 84.1
Pronunciation course Frequency Percent
Yes 13 9.0
No 132 91.0

Table 6 Language use, residence abroad and pronunciation training

Pronunciation Scoring

Inter-rater reliability

Pronunciation samples were collected from 34 questionnaire respondents who
indicated willingness to participate in pronunciation interviews. These participants
performed three speaking tasks, which were then rated by five native speakers of
English, three of whom were American and two of whom were British. The
pronunciation tasks can be seen in Appendix C. The pronunciation samples were
scored on a scale of one to nine (1-3 = strong accent, 4-6 = intermediate, 7-9 = no
accent). The pronunciation scoring instructions and scoring rubric can be seen in
Appendix D. Inter-rater reliability was assessed using a scale reliability assessment.
For Task 1 (reading a word list), Cronbach’s Alpha coefficient was .789. Rater C for
task 1 was found to be weakly correlated with the other raters. The correlation matrix

for all raters in Task 1 can be seen in Table 7.




Al Bl Cl Dl El
Al 1.000 .624 341 147 .568
B1 .624 1.000 152 532 .390
Cl 341 152 1.000 .260 423
D1 747 532 .260 1.000 .668
El 568 .390 423 .668 1.000

Table 7 Task 1 inter-rater reliability

When a reliability analysis was run without Rater C, Cronbach’s Alpha
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coefficient was .845. The correlation matrix for Task 1 without Rater C can be seen in

Table 8. Due to the relative unreliability of Rater C in Task 1, this rater’s scores for

Task 1 were not included in the calculation of the average pronunciation score.

Al Bl DI El
Al 1.000 .624 147 .568
B1 .624 1.000 532 .390
D1 747 532 1.000 .668
El .568 .390 .668 1.000

Table 8 Task 1 correlation matrix without Rater C

For Task 2 (reading a list of sentences), Cronbach’s Alpha coefficient was

.919. The correlation matrix for all raters in Task 2 can be seen in Table 9. There was

a strong correlation between all raters in Task 2, so all were included in the

calculation of the average pronunciation score.

A2 B2 C2 D2 E2
A2 1.000 721 .680 187 .678
B2 721 1.000 .678 77 .683
C2 .680 678 1.000 .700 .848
D2 187 77 .700 1.000 789
E2 678 .683 .848 789 1.000

Table 9 Task 2 inter-rater reliability

For Task 3 (a free response to a prompt), Cronbach’s Alpha coefficient was

.856. The correlation matrix for all raters in Task 3 can be seen in Table 10. There

was a moderate-to-strong correlation between all raters in Task 3, so all were included
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in the calculation of the average pronunciation score.

A3 B3 C3 D3 E3
A3 1.000 569 510 414 414
B3 569 1.000 .674 .697 713
C3 510 .674 1.000 574 520
D3 414 .697 574 1.000 15
E3 414 713 520 715 1.000

Table 10 Task 3 inter-rater reliability

Therefore, the mean pronunciation scores of the participants were based on an
average of 14 scores; four scores from Task 1, five scores from Task 2, and five
scores from Task 3. All further references to Task 1 scores assumes the omission of

Rater C from Task 1, as do all further references to mean pronunciation score.

Inter-task reliability

A scale reliability analysis between the three pronunciation tasks revealed that
all three tasks were strongly correlated with each other. Cronbach’s Alpha coefficient
was .855. The scale correlations between tasks can be seen in Table 11. This analysis
suggests that the mean pronunciation score across the three tasks is a reliable measure

of each participant’s pronunciation ability.

Task 1 Task 2 Task 3
(word list) | (sentence list) | (free response)
Task 1 (word list) 1.00 .63 .64
Task 2 (sentence list) .63 1.00 5
Task 3 (free response) .64 75 1.00

Table 11 Pronunciation tasks correlations

The descriptive data from each pronunciation task and the mean pronunciation

score can be seen in Table 12.
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Mean | Median | Mode | Std. Variance | Min. | Max.

Deviation
Task 1 (word list) 4.96 500 ] 3.25 1.23 1.51 ] 3.25( 7.75
Task 2 (sentence list) 4.45 430 2.80 1.55 239 1.60] 7.60
Task 3 (free response) 4.56 440 | 3.40 1.23 1.51] 2.60| 7.20
Mean Score 4.63 429 4.14 1.19 1421 250 | 7.36

Table 12 Pronunciation tasks descriptive statistics
Participants’ pronunciation scores

A one-way, repeated measures ANOVA revealed that there was a significant
difference between participants’ performance on the three pronunciation tasks (F(2,
66) = 3.964, Sig. < .05). Planned contrasts (Helmert) showed that participants
performed significantly better on Task 1 than on Task 2 and 3, with a moderate effect
size (F(1,33) = 6.71, p < .05, r = .41); however, there was no significant difference
between participants’ performance on Task 2 and Task 3 (F(1,33) = .44, p> .1, r =
.11). A visual comparison of the task score means can be seen in Figure 1.

These findings suggest that pronunciation evaluation based on reading a word
list would tend to result in higher estimates of pronunciation ability than evaluations
based on reading sentences or on spontaneous speech. It also suggests that
pronunciation evaluations based on sentence reading and spontaneous speech may be

relatively comparable.
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Figure 1 Pronunciation tasks comparisons

Pronunciation, self-rated ability, satisfaction and importance of native-like

pronunciation

A moderate positive correlation was found between mean pronunciation
scores and self-rated pronunciation and also between mean pronunciation scores and
satisfaction with pronunciation. Moreover, a strong positive correlation was found
between self-rated pronunciation ability and satisfaction with pronunciation level. The
scores can be seen in Table 13. These findings suggest that individuals can more or
less accurately assess their own pronunciation ability. It also suggests that an
individual’s self-rating of their pronunciation ability is highly related to their

satisfaction with their pronunciation.
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Quite interestingly, no correlation was found between mean pronunciation
scores and importance of pronouncing English like a native-speaker. These scores can
be seen in Table 13. It should be noted that there was also no correlation between
either self-rating and importance, or between satisfaction and importance of
pronouncing English like a native speaker. These findings suggest that even if an
individual believes it is important to pronounce English like a native speaker, this
belief has little relationship with their actual pronunciation ability, or on their self-

rating of or satisfaction with their pronunciation.

Pronunciation | Self-rating | Satisfaction | Importance

Pronunciation (7) 1.00 314 347 .099
Sig. (two-tailed) - .023 011 460
Self-rating  (7) 314 1.00 677 -.042
Sig. (two-tailed) 023 - .000 782
Satisfaction (7) 347 677 1.00 -.040
Sig. (two-tailed) 011 .000 - 788
Importance (1) .099 -.042 -.040 1.00
Sig. (two-tailed) 460 782 788 -

Table 13 Correlation matrix of mean pronunciation scores, self-rating of pronunciation,
satisfaction with pronunciation and importance of pronouncing English like a native speaker

Correlation and Independent Samples Tests

In order to determine which factors to control for in the correlation analysis
between identity and pronunciation, analyses were performed to test the relationships
between the identity scores and each of the language background and attitude factors,
and also between the pronunciation scores and the language background and attitude
factors. In some cases, the findings of those comparisons are interesting in their own
right, and the importance and implications of those relationships will be further

discussed in the concluding chapter.
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Due to the fact that Kolmogorov-Smirnov and Shapiro-Wilk tests showed that
the identity questionnaire data were not normally distributed, nonparametric tests
(Kendall’s Tau) were used for all the correlation analyses done with the cultural
identity and national identity scores. For the analyses involving the cultural identity
and national identity scores, the data from all 145 of the questionnaire respondents
were used. For the analyses involving the pronunciation scores, only the data from the
34 respondents participating in the pronunciation samples portion of the study were

used.

Variables affecting identity

Residence abroad, other languages spoken in the home, pronunciation training, and

sex

Due to the lack of normal distribution of the data, nonparametric independent
samples measures (Mann-Whitney) were used in the following comparisons. No
significant difference was found between cultural identity scores of respondents who
had lived more than three months in an English speaking country (Mdn = 2.19, IOR =
.75) and those who had not (Mdn = 2.38, IOR =.95, U = 1137.00, p(two-tailed) > .1).
There was a small effect size ( = -.12). However, it was found that respondents who
had lived more than three months in an English speaking country (Mdn = 1.67, IOR =
.83) did have significantly lower national identity scores than those who had not (Mdn
=2.17, IOR = 1.33, U = 971.5, p(two-tailed) < .05). However, there was a small

effect size (r = -.19).
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Figure 2 Residence abroad and cultural identity, national identity

These findings suggest that while living more than three months abroad may
not have much effect on general cultural identity, it may be related to a lower national
identity. These findings are reflected in Figure 2.

It was also found that respondents who reported the use of another language
besides Turkish in the home (Mdn = 2.69, IQR = 1.38) had a higher cultural identity
score than those who did not (Mdn = 2.33, IOR =.84, U = 1054.50, p(two-tailed) <
.05). There was a small effect size ( = -.18). However, the difference in national
identity scores found between respondents who reported the use of another language
in the home (Mdn = 2.25, IOR = 1.79) and those who did not (Mdn = 2.00, IQR =
1.33) just missed significance (U = 1125.00, p(two-tailed) = .08). There was a small
effect size (r = -.14). These findings suggest that those respondents who use another
language in the home more strongly identify with their culture, though the effect is

weaker with national identity. These findings are reflected in Figure 3.
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Figure 3 Other languages in the home and cultural identity, national identity

It was found that respondents who had received some sort of pronunciation
training (Mdn = 2.13, IQR = .75) had a lower cultural identity score than those who
had not (Mdn = 2.38, IOR =.94, U = 560.00, p(two-tailed) < .05). Those who
reported pronunciation training (Mdn = 1.50, IQR = 1.17) had a significantly lower
national identity score than those who did not (Mdn = 2.00, IOR = 1.46, U = 566.57,
p(two-tailed) < .05). In both cases there was a small effect size (» = -.17). These
findings suggest that those who receive pronunciation training tend to have a weaker
cultural and national identity than those who do not. These comparisons are reflected

in Figure 4.
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Figure 4 Pronunciation training and cultural identity, national identity
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No significant difference was found between the cultural identity of males
(Mdn = 2.38, IQR = 1.00) and females (Mdn = 2.31, IOR =.83, U = 2292.00, p(two-
tailed) > .1), or between the national identity of males (Mdn = 2.17, IQR = 1.58) and
females (Mdn = 1.92, IQR = 1.29, U = 2357.50, p(two-tailed) > .1). These findings
suggest that there is not a significant difference between the degree of cultural or
national identification of males and females among the demographic represented by

this study. These comparisons are displayed in Figure 5.
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Figure 5 Sex differences of cultural identity, national identity

Age of beginning English study

A weak, negative correlation was found between cultural identity and the age
of beginning English study (z = -.129, p(two-tailed) < .05). No significant correlation
was found between national identity and the age of beginning English study (r = -
.060, p(two-tailed) > .1). This finding suggests that those who began studying English
at a younger age are slightly less likely to have a strong cultural identity, though the
effect does not appear to hold with national identity. The correlations between age of
beginning English study and cultural identity and national identity are reflected in

Figure 6.
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Figure 6 Age of beginning English study and cultural identity, national identity

Self-rated ability, satisfaction and importance of native-like pronunciation

No correlation was found between cultural identity and pronunciation self-
rating (t = .006, p > .1), or satisfaction with pronunciation (z =.046, p > .I). In
addition, no correlation was found between national identity and pronunciation self-
rating (r = -.072, p > .1), or satisfaction with pronunciation (z = -.045, p > .1). These
findings suggest that there is no relationship between cultural identity or national
identity and self-rating or satisfaction with pronunciation of English.

However, a weak, negative correlation was found between cultural identity
and the importance placed on pronouncing English like a native speaker (r = -.134,
p(two-tailed) < .05). This correlation was very slightly stronger between national
identity and importance of pronouncing English like a native speaker (7 = -. 144,
p(two-tailed) < .05). These findings suggest that those who have a strong cultural or
national identity are less likely to find it important to pronounce English like a native
speaker. The relationships between the importance assigned to pronouncing English
like a native speaker and cultural identity and national identity are reflected in Figure

7.
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Figure 7 Importance of native-like pronunciation and cultural identity, national identity

When the mean cultural identity and national identity scores are plotted
against the importance of pronouncing English like a native speaker, the negative
correlation can be seen more clearly, especially with the national identity factor. This

relationship is displayed in Figure 8.
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Figure 8 Cultural identity and national identity means and importance of pronouncing English
like a native speaker
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Variables affecting pronunciation

Residence abroad, other languages spoken at home, pronunciation training and sex

Kolmogorov-Smirnov and Shapiro-Wilk tests showed the mean pronunciation
score data to be normally distributed; therefore, parametric independent samples t-
tests were used for the following three analyses.

An independent samples t-test revealed that, on average, participants who had
spent three or more months in an English speaking country received higher
pronunciation scores (M = 5.41, SE = .37) than those who had not (M = 4.40, SE =
.23). This difference was statistically significant (¢(32) = -2.23, p(two-tailed) < .035)
and there was a medium effect size (» = .37). This finding suggests that residence in
an English speaking country tends to be related to more native-like pronunciation
ability.

No significant difference was found between the pronunciation scores of those
who reported the use of another language (besides Turkish) in the home (M = 4.67,
SE = .50) and those who did not (M = 4.62, SE = .22, t(32) = -.12, p > .1). Moreover,
no significant difference was found between the pronunciation scores of males (M =
4.68, SE = .28) and females (M =4.60, SE = .30, ¢(32) = -.20, p > .1). These findings
suggest that neither the use of more than one language in the home, nor gender has an
effect on pronunciation ability. Only one participant from the 34 pronunciation
samples respondents reported having received pronunciation training, so no analysis

was performed with this data.
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Age of beginning English study

Since three or more months residence abroad was found to be related to
pronunciation scores, this factor was controlled for in the following analysis. Not
surprisingly, a partial correlation analysis showed that those who started at a younger
age tended to have higher pronunciation scores than those who had started later (z = -
310, p(two-tailed) < .05). In other words, in general, those beginning to learn English

at a younger age were found to have higher pronunciation ratings.

Identity and pronunciation

After the analyses with each of the secondary factors had been done, the main
correlation analysis pertaining to identity and pronunciation was then performed. Two
factors were found to be related to both the variables of cultural identity and national
identity, as well as with mean pronunciation scores: the age of beginning English
study, and residence of three or more months in an English speaking country. For this
reason, these two variables were controlled in a partial correlation analysis. This
analysis revealed that there was no significant relationship between cultural identity
and mean pronunciation scores (» = .004, p > .9), or between national identity and
mean pronunciation scores (» = -.095, p > .6). This finding suggests that there is not a
direct relationship between cultural identity or national identity and pronunciation

ability of non-native speakers of English in an EFL context.

Qualitative Data Results
There were five questions on the questionnaire which allowed respondents to
write in their opinions. Three of these questions were also scale-rating items, in which

the respondent indicated their opinions on five-point Likert scales (Very poor to Very
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good, Very dissatisfied to Very satisfied, Completely unimportant to Extremely
important). For these three questions, fewer respondents wrote comments than on the
other two open-ended questions, which asked for comments only, without providing a
scale response. Since the questionnaire was administered in Turkish, the majority of
the responses were written in Turkish and then translated into English by a native
English speaker fluent in Turkish, for the purposes of reporting. After being translated
into English, the responses were color-coded according to theme (Saldana, 2009). The
themed responses were then quantified and described using descriptive statistics. The
color-coded responses to the five open-ended questions can be seen in Appendices D1

— D5. The analysis of the written responses to each question is discussed below.

How would you rate your pronunciation of English?

Of 145 questionnaire respondents, 36 left a comment on this question. Sixteen
indicated that they found their pronunciation to be good or sufficient. One of these
was participant 66, who stated, “Compared to many people around me I think I have
good pronunciation; because language ability shows itself and I make an effort to
improve myself to the best of my abilities.” Eight expressed the opinion that their
pronunciation was poor as a result of poor education or lack of other opportunities.
Two responses that reflect this idea are those of participants 47 and 49. Participant 47
wrote:

Turkey’s level of English education (especially at X University where I study)

is quite good; however, with respect to the pronunciation of English, the

education level is not high. Whether I like it or not, this also affects my
pronunciation.

Participant 49 similarly commented:
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I believe, in spite of taking English classes for years in primary school and
high school, that a sufficient amount of instruction was not given. From my
perspective, when learning a foreign language, speaking is very important, but
our education system didn’t include much pronunciation instruction.
Six indicated that they felt their pronunciation was poor, for example participant 70:
“I am hesitant to speak English because my pronunciation is inadequate. Sometimes
even a word that I know very well I pronounce incorrectly.” Three indicated that their
pronunciation was good as a result of education or other opportunities. Participant
71’s response is an example of this:
I have been studying English since I was in primary school and for that reason

I think I am good. Moreover, I have been abroad not just once but on many
occasions and therefore improved my pronunciation.

Three indicated that they hope to improve their pronunciation, for example participant
67, who said, “I think it needs to be better.” The responses by category can be seen in

Figure 9. Other written responses to this question can be seen in Appendix D1.

Hope to improve,
3

Good due to
education, 3

Figure 9 Question 17 responses by category

This shows that, at least of those who wrote in comments, about half of the
participants (19 out of 36) believed their pronunciation to be good. This is consistent

with the findings of the Likert scale responses to this question, in which 54.5% of
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participants rated their pronunciation as “good” or “very good”. Viewed from the
other side, however, that means that 18 out of 36, or nearly half of the participants
found their pronunciation to be poor, or at least expressed a need to improve it. This is
similar to the Likert scale response findings, in which 45.5% of participants rated

their own pronunciation as “poor” or “average”.

How satisfied are you with your pronunciation of English?

Out of 145 respondents, 37 left a written comment on this question. Fourteen
of those responses indicated a lack of satisfaction with the level of pronunciation of
English. For example, participant 64 stated, “I only speak when it is necessary.”
Participant 76 commented that, “I speak Turkish-English.” Thirteen indicated
satisfaction, either with the level of pronunciation or with their ability to be
understood when speaking. Participant 141 said, “I have never had any difficulties,”
and participant 144 said, “I find it sufficient.” Six indicated that they found their level
sufficient to be understood, but that they desired to continue improving their
pronunciation. An example of this idea is seen in the response of participant 1: “Even
if I find myself to be good when compared with other students around me, I have a
desire to be even better.” Similarly, participant 18 commented, “I am able to make do
because I do not have difficulty in expressing myself. However, for me this level of
pronunciation is definitely not sufficient.” Four responses did not indicate their level
of satisfaction, but stated that they desired to continue improving their pronunciation,
for example, participant 71: “I worked very hard to improve my pronunciation and I
will continue to work hard.” The categorized responses to this question can be seen in

Figure 10. Other written responses to this question can be seen in Appendix D2.
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Satisfied, 13

Figure 10 Question 18 responses by category

It is interesting to note that, although about half of those who wrote comments
believed their pronunciation to be good, well over half of the participants writing in
comments (24 out of 37) expressed a desire to improve their pronunciation, even if
they did not directly express dissatisfaction with their pronunciation. This is
consistent with the findings of the Likert scale responses to this question, in which
61.4% of participants indicated that they were less than satisfied with their
pronunciation. This, taken in conjunction with the responses to the previous question,
suggests that, even if an individual believes him or herself to have “good”
pronunciation, they may still wish to continue developing their pronunciation ability.
It is worth noting here also that pronunciation self-rating and satisfaction were highly
correlated in the statistical analysis; however, the large degree of variation of the
written responses is a reminder that individual learning goals need to be taken into

consideration.
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How important is it to you to pronounce English like a native speaker?

Of 145 respondents, 43 wrote in a comment on this question. Fourteen of
those indicated that it is not important to speak like a native speaker, as long as
communication and understandability is not hindered. The response of participant 132
expresses this idea: “my real purpose in learning a foreign language is to be
understood by those I am speaking with.” Participant 156 also expresses this idea:

The important thing is to be able to read or listen to foreign sources and to be

able to understand them. There is not much importance to pronunciation.

Actually, it makes me happy when it can be understood from my

pronunciation that I am a Turk. The one I am speaking with then shapes
his/her communication and interaction according to this.

Twelve indicated that it is important for its own sake; that is, correct pronunciation is
part of correct language use. For example, participant 73 stated,
If I am learning a language, in my opinion, it is very important that I speak

that language like a native speaker because language should not be simply a
means of understanding one another.

Nine indicated that it is important, especially as it is necessary in order to be
understood. An example of this can be seen in the response of participant 22:
I believe it is [important], in order to have what you want to communicate

viewed correctly and in order to avoid a situation where some pronunciation
mistakes change the meaning of what you are saying.

Five indicated that pronouncing English like a native speaker is important for their

career success. The response of participant 24 demonstrates this idea:
In the end I am not English or American, however I believe that being able to
speak this language like a native speaker would be advantageous in my future
work life.

Three responses were not relevant to the question. The responses by category can be

seen in Figure 11. Other written responses to this question can be seen in Appendix

D3.
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correct langauge
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Figure 11 Question 19 responses by category
The written responses here show that more participants think that native-like
pronunciation is important for one reason or another (25 out of 43), than those who do
not (14 out of 43). This is consistent with the Likert scale responses to this question,
where 64.8% of participants indicated that it is “fairly important” or “extremely
important”. This finding indicates that, in this setting, the majority of learners value

native-like pronunciation.

Does it matter to you how your peers perceive your pronunciation of English? Why or

why not?

Of 145 respondents, 114 wrote a response to this question. Forty indicated that
it is not important to them, as long as communication is not hindered. An example of
this is the response of participant 39:

Peers’ perception is not important. Because in the end English is not my native

language and for this reason it is not very logical to expect perfect

pronunciation. The important points for me are that my pronunciation can be
understood and that my ideas can be communicated.
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Thirty-two indicated that it is important, especially related to their ability to be
understood. For example, participant 136 stated, “It is important because the correct
pronunciation of words improves the quality of communication.” Eighteen responses
referred to the effect of social pressure on pronunciation. Participant 44 admits that
pronunciation “can be the subject of teasing among students.” Participant 76
commented that, “It is important. Because I believe that my pronunciation is bad I do
not want to speak English in class out of fear that I will disgrace myself.” Eight
responses indicated that friends’ perceptions are important in as far as they are related
to the process of language learning. This idea is exemplified by the response of
participant 45:

If my friend can pronounce correctly those things which I mispronounce, then

his/her feedback about my pronunciation is very important and I will try to

correct my pronunciation using his/her guidance, however if the situation is
exactly reversed, it is not important for me at all.

Additionally, eight others indicated that they believed pronunciation to be related to
language proficiency. For example, participant 75 said, “It is important because
being able to do something well and as it deserves to be done is in and of itself
important.” Participant 177 expressed a similar idea: “Yes, it is important. In order to
say that [ have learned a language well, I need to be able to speak it with good
pronunciation.” Seven responses were not relevant to the question. The categorized
responses to this question can be seen in Figure 12. Other written responses to this

question can be seen in Appendix D4.



87

Pronunciation is
related to
proficiency, 9

Part of process of
language learning,
8

Important for
being understood,
32

Figure 12 Question 20 responses by category
The responses to this question seem to indicate that the majority of
participants (67 out of 114) believe that social factors have some sort of impact on or
relationship with pronunciation, whether for the importance of communication, as a
means of improving or testing one’s own pronunciation, avoiding ridicule, or being
accepted. This shows that there is, in general, an awareness of the social implications

and effects of pronunciation.

Do you feel that your cultural identity affects your pronunciation of English? If so,

how?

Of 145 respondents, 111 answered this question. Fifty-five respondents
indicated that they don’t feel cultural identity affects pronunciation of English. The
majority of these responses did not provide any explanation further than “no” or “I
don’t think so”. Twenty-nine responses indicated that they felt that native language
affects pronunciation more than cultural identity. One response that reflects this idea

is that of Participant 48:
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Not my cultural identity but the Turkish language has affected my English
pronunciation. The two languages have a variety of differences including the
intonations, emphases and the necessary formation of one’s mouth-tongue-
lips.
Twelve respondents indicated that they thought that language and pronunciation are
related to culture, in a sense answering yes to the question. Two examples of this idea
can be seen in the responses of participants 67 and 80. Participant 67 wrote, “[...]
language formation and one’s way of speaking are shaped with culture”. Participant
80 expresses a similar idea; “[...] when you are speaking a language it is spoken with
that language’s culture.” Another response that aptly expresses this idea is that of
participant 45:
I do feel that identity affects pronunciation because in Turkey there are many
different, special cultures, such as Circassian, Turkish Anatolian nomads
(Yuruk) and the Laz. One who was raised in one of these cultural
environments, whether they like it or not, has a unique accent even when it

comes to speaking pure Turkish, much less English. For this reason, of course
my cultural identity also affects my pronunciation of English.

Seven expressed the belief that pronunciation (either of L1 or L2) is related to
education level or socio-cultural origin. An example of this is seen in participant 73’s
response: “[...] having an open perspective prevents me from getting caught up and
stuck on any sort of a hang-up. If the opposite were true, I would not have valued my
pronunciation.” Four responses reflected the belief that Turkish as an L1 allows its
speakers to pronounce English better than speakers of other languages. Participant 32
expresses this idea: “I think that a person whose native language is Turkish can speak
and pronounce English better than a person whose native language is not Turkish.”
Three responses gave an unqualified “yes” to the question. One response was not
relevant to the question. The responses to this question can be seen in Figure 13.

Other written responses to this question can be seen in Appendix DS.
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Pronunciation is Turkish allows Unqualified yes, 3
related to better English Other, 1

education, 7 pronunciation,

4

Language and
pronunciation are
related to culture,

12

Native language
effect on
pronunciation, 29

Figure 13 Question 21 responses by category

From the responses to this question only 15 (“unqualified yes”, and “language
and pronunciation are related to culture”) out of 111 responses to this question
indicated a belief that pronunciation is in some way related to culture. More (29 out of
111) believed that pronunciation is related to the speaker’s native language, but that
this is in some way distinct from culture or cultural identity. The beliefs indicated by
the respondents on this question are consistent with the findings of the correlation
analysis: cultural identity does not seem to be directly related to pronunciation in this

context.

Conclusion

In this chapter, the findings from the CIQ were presented, including the
cultural identity and national identity scores, the participants’ attitudes to
pronunciation ratings, and language background information. The pronunciation task

scoring procedures and findings were reported, and finally the results of the statistical
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analyses related to the CIQ data and pronunciation data were reported. Also, the data
related to participants’ beliefs about and attitudes to pronunciation and identity were
reported. In the following chapter, the findings will be discussed, especially as to how
the data answer the two research questions. The limitations and implications of the

study will be discussed, and suggestions will be made for further research.
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CHAPTER V: DISCUSSION AND CONCLUSIONS

Introduction

The main purpose of this study was to explore the relationships between
cultural identity, pronunciation ability and attitudes toward pronunciation of non-
native speakers of English in an EFL setting, and to understand those speakers’
attitudes toward their pronunciation of English. The methodology and process of the
study has also provided additional information regarding a number of other related
issues. The data collected for this study have provided further insight into the
following topics: whether different speaking task types result in different
pronunciation scores; whether self-rating of pronunciation is comparable to externally
rated pronunciation scores; other variables believed to affect pronunciation ability;
and, the relationship of a number of language background variables with cultural
identity. The findings related to these topics are discussed in this chapter, especially

in regards to the way they help to answer the main research questions.

General Results and Discussion

Pronunciation Scores

Differences Between Tasks

In the analysis of the scores of each of the pronunciation tasks, it was found
that the word list reading resulted, on average, in a higher pronunciation rating than
either the sentence list reading or the free response. The scores resulting from the
sentence list and the free response were not significantly different. It is possible that

the fact that the word-list samples came first in the task rating procedure may have
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had an effect on the scores given by the raters. However, Bongaerts, Planken and
Schils (1995), also found that scores for a word list task were on average higher than
those from sentence reading, paragraph reading or a free response task. Unlike in the
present study, however, Bongaerts et al. found that the sentence-reading task resulted
in lower scores than the free response task. Abu-Rabia and Kehat (2004) on the other
hand, did not find a significant difference between reading task type and
pronunciation scores, although the free response task seemed to result in lower scores
than word list reading, sentence list reading or paragraph reading. Again, in the
current study it is possible that the order of the task rating may have had an influence
on the scores. For example, since the free-response task was rated last the raters may
have been experiencing fatigue. In future studies of this nature, randomizing the order
of the tasks during the rating procedure could minimize this effect. Other studies
using pronunciation samples have tended to make use of only one type of task (cf.
Asher & Garcia, 1969; Birdsong & Molis, 2001; J. Flege et al., 2006; J. Flege, Yeni-
Konshian, & Liu, 1999; Oyama, 1976; Tahta, Wood, & Loewenthal, 1981Db).
Considering the findings of the present study, and of previous studies, the variation in
pronunciation scores resulting from different task types warrants further research.
However, based on these findings, it is recommended that in research on
pronunciation accuracy, more than one task type should be used, in order to ensure an
accurate estimate of participants’ pronunciation ability. If it is necessary to use only
one task type, it is recommended that a sentence reading or free response task be used
for a number of reasons. First, the sentence-reading or free-response tasks are more
similar to real-life tasks than reading a word list, and are therefore more generalizable

to actual pronunciation ability. Second, reading sentences or giving a free response
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would tend to provide raters with a greater variety of sounds from which to judge
pronunciation, in addition to providing information on sentence intonation, and
fluency. Finally, since the sentence-reading and free-response tasks were more highly
correlated with each other than either are with the word-reading task, this suggests

higher reliability.

Self-rating

In the present study, a moderate correlation was found between participants’
pronunciation scores as rated by native speakers of English, and their own self-rating
of pronunciation ability. This seems to suggest that learners of English are at least
somewhat aware of their own level of pronunciation, and that their perceptions may
be comparable to native speakers’ perceptions of their pronunciation. This would
indicate that in the minds of both learners and native speakers, there is a similar
model of “accurate” pronunciation. However, due to the fact that it was a moderate
correlation rather than a strong correlation, self-rated pronunciation scores may not be
strongly reliable. It is also interesting to note here that the participants rated their
pronunciation on a scale of “very poor” to “very good”, and native speaker judged
rated pronunciation samples on a scale of “strong accent” to “no accent”; this shows
that what the participants deemed to be poor pronunciation was similar to what the
native speakers assessed as a strong accent. This suggests that in learners’
perceptions, a strong accent is viewed as “poor” pronunciation. The degree of
correlation between self-rated pronunciation and native-speaker perceived
pronunciation warrants further research, as well as the perceptions and beliefs of both

learners and native speakers regarding pronunciation accuracy.
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Pronunciation Variables

Quite a few variables have been suggested to influence the pronunciation
ability of non-native speakers of English. The main purpose of the present study was
to understand whether cultural identity may be an additional factor in the mix, and in
order to do this, some of the other factors believed to influence pronunciation were
taken into account so as to be controlled for. The findings regarding some of these
factors supported previous research on the subject, while for other factors the findings

of the present study differed from those of previous research.

Age of Beginning English Study

The most commonly accepted predictor of pronunciation ability is the age at
which an individual begins learning a foreign language. The majority of studies on
pronunciation have been done in ESL settings, and in those studies this measure is
most often called the age of immersion, age of arrival, or age of onset (Asher &
Garcia, 1969; J. Flege et al., 2006; 1999; Oyama, 1976; Piske et al., 2001; Tahta,
Wood, & Loewenthal, 1981b). All of these studies found that age of immersion or
arrival was correlated with pronunciation ability. Though there are obvious
differences between the age of immersion and the age of beginning English study
(namely, amount and quality of exposure), the findings of the present study similarly
found a moderate degree of correlation between the age of beginning, and

pronunciation accuracy.

Residence Abroad

Due to the fact that the majority of pronunciation studies have been done in

ESL settings, most have considered residence in terms of how long the participant has
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lived in the setting. Studies that have included length of residence as a variable are
those of Asher and Garcia (1969), J. Flege et al. (2006), Moyer (1999), and Tahta,
Wood and Loewenthal (1981a). The results of the present study seem to support the
findings of Asher and Garcia (1969), who found that residence in an English-speaking
environment was significantly related to pronunciation scores. However, the findings
of the present study are inconsistent with those of Flege et al. (2006), Moyer (1999)
and Tahta et al. (1981b) all of whom found that pronunciation scores did not seem to
improve with longer residence in an English speaking country. An important
difference, however, between the present study and those mentioned above is that in
those two studies, residence abroad was considered in terms of number of years, and
it was found that longer residence did not mean less accented pronunciation, whereas
in the present study, residence abroad was measured in nominal terms rather than as
interval data. Participants were classified according to whether they had lived three or
more months in an English speaking country or not. Length of time beyond three
months was not considered. According to this classification, it was found in the
present study that living in an English speaking country for three or more months
appears to result in more native-like pronunciation; however, it provides no
information as to whether longer residence is correlated with continued improvement
in pronunciation. Another caution with regards to the findings of the current study is
the fact that the analysis was based on a small sample of participants who reported
living abroad: only 8 individuals reported a residence of three or more months in an
English speaking country. Further research into the relationship between length of

residence in an English speaking country and pronunciation accuracy is necessary.
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Sex

Several previous studies have suggested sex as a factor influencing
pronunciation accuracy. A few studies (Asher & Garcia, 1969; Jiang et al., 2009;
Tahta, Wood, & Loewenthal, 1981a) found that females tend to outperform males in
pronunciation accuracy, but other studies (Elliott, 1995; Olson & Samuels, 1973;
Piske et al., 2001; Purcell & Suter, 1980) did not find any sex differences in
pronunciation ratings. The results of the present study support the findings of the
latter set of research; no difference was found between the pronunciation scores of

males and females.

Importance of Pronouncing English Like a Native Speaker

The findings indicating a lack of relationship between pronunciation accuracy
and importance assigned to native-like pronunciation present an interesting
conundrum. An expressed belief that native-like pronunciation is important seems
like it should equate to a high level of pronunciation accuracy, but this was not
demonstrated in the present study. In light of the findings however, two conclusions
are plausible. One, it could be that belief in the importance of native-like
pronunciation is not equal to motivation to attain native-like pronunciation, but is
valued in an abstract sense as something desirable but unattainable. Or two, it is
possible that though individuals are motivated to attain native-like pronunciation,
either for personal or professional reasons, motivation or desire alone are not
sufficiently powerful to overcome other limitations preventing native-like attainment,
such as lack of instruction or exposure to native speaker models. A number of written

responses on the subject that indicate the felt lack of instructional resources seem to
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support the second conclusion. It is however, impossible to draw a definite conclusion
based on the results of the present study, and further research on this question is

warranted.

Identity

Residence Abroad

No significant difference was found in this study between the cultural identity
scores of respondents who reported living in an English speaking country for three
months or more, and those who did not. However, a significant difference was found
between the national identity scores of those categories. It is worth noting here that
the sample of participants reporting residence of more than three months abroad was
small (23 individuals), and as a result, the following conclusions based on the
findings should be treated with caution. That said, two possible explanations for the
difference found seem plausible. It could be that residence abroad tends to weaken
nationalistic feeling, but does not influence identification with other aspects of the
home culture. Or, it could be that those families who already have less nationalistic
feelings are the ones who tend to live abroad or send their children abroad. However,
in either case, it seems that identification with the general aspects of the home culture
is neither strongly affected by nor the cause of residence abroad. According to
Bausinger (1999), the basis of identity is “everyday life, our trivial forms of
communication and living, [and is] still shaped by our national, regional, local
traditions...” (p.11-12). An individual’s cultural identity is instilled by patterns of life
and social interaction, and is an outlook on the world that does not necessarily change

with a change in environment. National identities, on the other hand, are constructed
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through social discourse, especially within families, schools and other social
institutions (Block, 2007, p. 30). It may be that national identities are more open to
renegotiation than cultural identities when an individual is relocated into an
environment where a different social discourse is taking place. It would be worth
researching whether the length of residence abroad is related to greater differences in

general cultural identity or in national identity.

Other Language Use

In many definitions of cultural identity, shared language is included as a
necessary ingredient of a common culture (cf. Bausinger, 1999; Block, 2007;
Pavlenko & Blackledge, 2004). In the present study, it is interesting to note that there
was a significantly higher average cultural identity score among those who reported
use of a language other than Turkish in the home than those who did not (again, the
sample size was relatively small: 24 individuals). It was also not clear from the
reporting method whether that other language is the primary language in the home, or
only occasionally used; however, it is surprising that those who use a language other
than the shared cultural language would score higher in cultural identity. The
questions on the questionnaire did not specifically refer to Turkey or Turkish identity,
but to ideas and values thought to represent the culture. There is no reason that
members of minority groups would not also share those ideas and values, but the
pertinent question is why they tended to score higher in cultural affiliation. One
possible explanation for this relates to the idea commonly taught in the Turkish
national curriculum, that national unity depends on the homogeneity of the population

(Canefe, 2002; Cayir, 2009). In most cases, those reporting language use other than
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Turkish, reported languages such as Laz, Azeri, Kurdish, or other regional dialects or
minority languages. If people from these minority groups feel that their cultural
loyalty or right to belong is being called into question, they may consciously or
subconsciously respond by overemphasizing their cultural identity, to “prove” that
they belong. If, as Giles and Byrne (1982, as cited in Pavlenko & Blackledge, 2004)
claim, language is a marker of ethnic identity and group membership, those trying to
belong in a group while at the same time using the language of another group, will

have to demonstrate their right to belong in other ways.

Importance of Pronouncing English Like a Native Speaker

A negative correlation was found between both cultural and national identity
and how important native-like pronunciation of English was perceived to be. This
finding provides evidence that pronunciation of a foreign language is in fact related to
identification with the home culture. Those who are strongly affiliated with their
culture seem to be less likely to value native-like pronunciation. However, this value
does not appear to have any effect on actual pronunciation performance. As was noted
previously, the value placed on having native-like pronunciation had no relationship

with pronunciation scores.

Pronunciation Training

Some researchers have expressed concern that to try to change an individual’s
pronunciation is to tamper with their identity (cf. Jenkins, 2005; Porter & Garvin,
1989 as cited in Munro & Derwing, 1995). An initial conclusion, based on the
findings that those who reported receiving pronunciation training had significantly

lower cultural identity and national identity scores, would seem to confirm this
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concern. However, it is inappropriate to assume that the lower identity scores were
the result of the pronunciation training; it is equally likely that individuals who
identify less strongly with their culture would more highly value native-like
pronunciation of English, and would therefore enroll in pronunciation training classes.
Another factor, which has not been examined in the present study, could be that of
social status; elite families, with more exposure to other cultures and ideas, are very
likely to be the ones who can afford to send their children to special pronunciation
classes. Therefore, this finding does not provide convincing evidence that
pronunciation training interferes or tampers with identity. Once again, it should be
noted that the sample size of those reporting pronunciation training was relatively
small (13 individuals), begging caution in the conclusions made about the effect of
pronunciation training on cultural identity.

An interesting side-note here is the fact that a significant relationship was
found between the importance placed on having native-like pronunciation and
reported enrollment in pronunciation training classes, only in an unexpected direction;
those who reported having received pronunciation training were significantly /ess
likely to find it important to speak English like a native speaker. One reason for this
may be that, as a result of the pronunciation training, the goals of the individual
changed due to the perceived difficulty of attaining native-like pronunciation, or they

were exposed to the idea that native-like pronunciation need not be the goal.

Age of Beginning English Study
Participants who began learning English at a younger age were found to have

slightly weaker cultural identities. Two possibilities could explain this result.
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According to Guiora, Beit-Hallahmi, Brannon, Dull and Scovel (1972), “essentially,
to learn a second language is to take on a new identity”. It has been suggested that
children are more easily adaptable to new identities (Guiora et al., 1972; Oyama,
1976). It is possible that when exposed at a young age to a different culture, through
the medium of language learning, an individual’s identity development incorporates
that language and culture in addition to their own, more so than if exposed at a later
age. Another possible explanation is similar to that mentioned in the previous section;
elite families who may tend to have more expansive cultural views are also the ones

who are likely to start their children in language education at a younger age.

Research Question 1: Identity, Pronunciation and Attitudes

No relationship was found between the variables of cultural identity or
national identity and pronunciation scores. This suggests that cultural identity does
not directly affect pronunciation achievement. It also suggests that the carryover of
phonological aspects of the mother tongue is not necessarily a means of expressing
one’s identity. However, the findings discussed in the previous section about the
importance placed on native-like pronunciation being related to cultural identity
throw this conclusion into doubt. Clearly, there is some relationship between an
individual’s identity and the way they wish to sound when speaking English. The
pertinent question here then, is why there was no relationship between the importance
assigned to the native-speaker standard and actual pronunciation outcomes. It may be
that in this context, there are not enough opportunities available to enable learners to

meet their pronunciation goals.
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Another important element to keep in mind is the EFL context. According to
Block (2007),

it is in [the adult migrant] context, more than other contexts, that one’s

identity and sense of self are put on the line... it is fairly difficult for

individuals in FL contexts to experience the kinds of identity transformations
associated with the naturalistic contexts of adult migrants (p. 5-6).

In a context where the home culture and the home language are the norm, the use of a
foreign language does not bring identity under threat.
When the 100 ESL learners in Canada were asked if they felt their identity
would be threatened if they were able to speak English with a native-like
accent, their response was overwhelmingly negative — because they had full

use of their own L1. They saw their L1 as the clearest expression of their
identity (Derwing & Munro, 2008, p. 485).

Especially in a context where the native language and involvement in the native
culture is in no way hindered, the manner of pronouncing a foreign language may not

be a desired or necessary means of expressing identity.

Research Question 2: Attitudes and Beliefs

There was a great degree of variation among the attitudes toward
pronunciation expressed by the respondents. About half of the respondents (both from
Likert scale responses and written responses) felt their pronunciation to be good;
about half felt that it was not good. However, over half of the respondents indicated a
sense of dissatisfaction with their pronunciation. This means that, even if a learner
feels their pronunciation is good, they may yet desire to improve their pronunciation.
Over half of participants believed that having native-like pronunciation of English is
important. Only a handful of respondents felt that their cultural identity had any effect
on their pronunciation of English, the majority feeling that there was no effect

whatsoever, or that other factors such as native language or education had a greater
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effect. It is worthwhile to note here, that based on the types of responses written on
this question, it seems that there may have been a misunderstanding of what was
meant by cultural identity. Many indicated that they believed their native language
influenced their pronunciation of English, which seems to show an assumption that
cultural identity was equal to native language. Making clear what was meant by
cultural identity could have strengthened this question, and this in turn may have
influenced how participants responded to the question. It is possible that with a
clearer definition of cultural identity, more participants may have expressed a belief
in a relationship between cultural identity and pronunciation.

The variation of responses for these questions demonstrates that learner goals
and values for pronunciation are by no means homogeneous. A majority of learners in
this context apparently desire to have native-like pronunciation or at the very least, to
be closer to the native speaker standard. The views expressed on the lack of
connection between identity and pronunciation indicates that these learners do not
view the native speaker standard of pronunciation as a threat to the learners’ own
identities. However, many participants expressed an opposing view, stating that they
felt their pronunciation to be adequate, and believed communication to be the goal,
rather than native-like pronunciation. A few respondents also expressed the belief that
their pronunciation is related to their cultural identities. These individuals would most
likely be resistant to pronunciation training that holds native speaker pronunciation to

be the standard.
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Implications of the Study

The most important implication of this study relates to the approaches taken in
pronunciation instruction. It has been suggested that to try to change someone’s
accent is unethical because it tampers with their identity (Porter & Garvin, 1989 as
cited in Derwing & Munro, 2008). However, as Derwing and Munro (2008) put it,

the extent to which a speaker can use accent to express identity is constrained

by the degree to which accent features are volitional... If we enhance
intelligibility and comprehensibility by working with volitional aspects, we

increase rather than reduce the L2 speaker’s choices for self-expression (p.

486).

Derwing and Munro reject the idea that pronunciation should not be taught in order to
preserve identity. They advocate the position of learner choice, and assert that in
order for learners to choose how to express their identity, they need to be given
adequate resources. Moreover, they mention the social implications of accented
speech, especially when accent interferes with intelligibility, and therefore advocate
pronunciation training especially to improve intelligibility. They state that, “we don’t
think it is immoral or threatening to their identities to assist them to become more
intelligible... denying students help with intelligibility on the basis of protecting their
identity seems not only misguided but paternalistic” (p. 485). It was found in the
present study that over half of the participants expressed a desire to improve their
pronunciation, and found native-like pronunciation to be important. The implication
of these findings is that, if learner attitudes and goals are to be taken into account,
pronunciation instruction should be made available, and a native speaker standard

would not be out of place. Moreover, since most participants did not believe their

pronunciation to be related to their identity, seeking to improve learners pronunciation
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need not be considered unethical; on the contrary, it is in line with the wishes of the
majority of learners.

However, a native-like pronunciation goal for all learners should by no means
be assumed or applied across the board. Moyer (1999) reported that half of her
participants thought that “being understood ... was important but that perfect
pronunciation was neither realistic nor necessary for overall fluency” (p. 88).
Moreover, Lybeck (2002) found that some learners believed that they would lose their
identity through the loss of their native accent (this was in a foreign language
context). In the current study, it was found that many participants believed
pronunciation was only important in so far as intelligibility was concerned. Though it
was by far the minority, some also expressed the belief that their pronunciation is
related to their identity. The implication of this is that, while it is important that
pronunciation instruction should be available to learners, it should not be forced. It is
inappropriate for researchers or teachers to dictate what pronunciation goals should
be. Learners need to be made aware of the options open to them; whether they wish to
aim for native-like pronunciation or improved comprehensibility, they ought to be

encouraged in their goals and given the resources to attain them.

Limitations of the Study

As is usual with work of this sort, one of the major limitations of this research
study was time. This was especially manifest in the pronunciation sample collection
stage of the research. The CIQ was distributed to a large number of students, and
those who indicated willingness to participate in a pronunciation sample interview

were then contacted and interviewed. This was a very time-consuming process, in
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addition to depending on the kindness of busy university students. The time
limitations resulted in a small sample size; with more time, a larger collection of
pronunciation samples could have been made, which would have strengthened a
correlation study of this nature. Also, because the students who participated in the
speech samples were volunteers, this would tend to self-select students who are more
motivated in academic spheres, and may therefore tend to have better English and/or
pronunciation ability.

Another important limitation of this study had to do with the difficulty of
developing a good questionnaire. Although the questionnaire in this study was found
to be reliable, it can be argued that a questionnaire cannot fully capture something as
complex as identity. Especially in this context, where cultural and national identity
are currently the topic of much debate and disagreement, the idea of a unified or
unique cultural identity is extremely difficult to reduce into a to sixteen-question
questionnaire. In addition, as a result of the current lack of consensus on what
constitutes the cultural or national identity, the topic is a very sensitive one, with
strong feelings on all sides. The sensitive nature of the topic limited the types of
questions that could be asked, for fear of offending students and causing conflict. This
limitation on the questions may well have resulted in a weaker questionnaire, which
was less effective at distinguishing between levels of cultural and national affiliation.

Another result of the sensitive nature of the topic was that the study was
limited to only two universities, when ideally it would have included three or four. At
one institution, the research was denied permission on the grounds of the sensitive
nature of the questions, and at another it was seriously stalled and nearly stopped. As

a result, the sample was limited to students mostly coming from one university, and a
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small handful from another. This most likely limited the range of responses to the
cultural identity questions, since the other universities would have provided a broader
demographic sample. A broader range of samples might have led to different results

in the relationship between pronunciation and identity.

Suggestions for Further Research

As usual, this study has raised more questions than it has answered. Some of
these questions have come from the methodology employed in the study and relate to
the process of pronunciation assessment. One such question remains as to the
variation in pronunciation scores resulting from different speech task types. It is
unclear whether reading tasks and free response tasks result in different scores; the
present study did not show such a difference, but previous studies have. Also, the
degree of correlation between self-rated pronunciation and native-speaker perceived
pronunciation warrants further research. Previous studies have shown that training in
self-assessment of oral proficiency can not only improve self-assessment ability, but
can have beneficial effects on language learning (Chen, 2008; Goto Butler & Lee,
2010; Patri, 2002); however, these studies failed to demonstrate correlations between
self-ratings and native-speaker ratings of pronunciation. If a high degree of
correlation can be shown, it may be expedient in future research of this type to use
self-rating scores instead of having to gather actual pronunciation samples. More
research is also needed on the amount of convergence of perceptions between learners
and native speakers regarding pronunciation accuracy. The correlation between self-
ratings and native speaker scores seems to indicate that there may be similar

perceptions of what constitutes good pronunciation; however, some written comments
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seem to indicate that the learners believe their pronunciation to be better than the
given scores would indicate. It would be useful to know how similar perceptions are
for the purposes of pronunciation instruction.

A number of questions still remain on the topic of variables influencing
pronunciation accuracy. Age of beginning English study is clearly an important
factor. However, questions still remain as to the effect of residence in an English
speaking country. This study demonstrated that residence (as opposed to no
residence) was related to more native-like pronunciation, but further research into the
relationship between length of residence in an English speaking country and
pronunciation accuracy is necessary. Also, the role of motivation on pronunciation
achievement remains unclear. The results of this study seem to suggest that learners’
believing native-like pronunciation to be important does not predict pronunciation
outcomes, and more research as to why that is the case is needed. Further research
into instrumental or professional motivation as a predictor of pronunciation accuracy
may also be worthwhile.

A number of questions still remain related to the influence of language
learning on identity, and as to the effect of identity on pronunciation. It would be
worth researching whether the length of residence abroad is related to greater
differences in general cultural identity or in national identity. Also, considering the
evidence of the relationship between importance placed on native-like pronunciation
and identity, and the apparent lack of relevance to the EFL context, the question of
the nature of the relationship between identity and pronunciation remains
unanswered. It would be worthwhile to do a correlation study of this type in an ESL

context to better understand the influence of context. In addition, further research into
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why value for native-like pronunciation does not lead to improved pronunciation may
shed light into the issue of identity expression through pronunciation. Finally, more
research on learner pronunciation goals is needed, to inform pedagogical practices in

the area of pronunciation instruction in foreign language settings.

Conclusion

The purpose of this research study was to explore the relationship between
cultural identity and pronunciation of English, as well as to gain a greater
understanding of non-native speakers’ attitudes toward their pronunciation of English.
It was hypothesized that individuals with a greater degree of identification with their
native culture would tend to produce more accented English. This hypothesis was not
supported by the results of the study in that no direct relationship between identity
and pronunciation scores was found. However, the second hypothesis, that individuals
with a greater degree of identification with their culture would tend to view native-
like pronunciation as unimportant, seems to have been supported by the fact that a
relationship was found between identity and how important native-like pronunciation
was deemed to be. While this would seem to indicate a connection between identity
and a learner’s pronunciation goals, the majority of participants believed that their
pronunciation of English was not related to their identity, and thus, not a means of
expressing their cultural identity. It may be that the need to express identity through
pronunciation would be more relevant in an ESL context, in which case the
hypothesis might be supported. In short, the findings regarding the nature of the
relationship between cultural identity and pronunciation in a foreign language context

are inconclusive, and more research is needed.
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The results of this study also revealed that many, though not all, learners view
native-like pronunciation as the ideal, and that native-like pronunciation is not
perceived to be a threat to cultural identity. This being the case, the researcher agrees
with Derwing and Munro in “rejecting the idea that pronunciation instruction and
identity preservation are mutually exclusive” (2008, p. 487), and recommends that
learner goals for pronunciation be taken into consideration. In order to do this, more
research is needed on what learner goals are, and also into the best methods of
attaining them.

The issue of cultural identity as it relates to, and is expressed by,
pronunciation of a foreign language remains an interesting and pertinent topic. It is
impossible to deny the relevance of identity to language instruction, and particularly
pronunciation instruction; however, the role of context and of learner beliefs and
values is equally relevant. This study has taken one more step toward understanding
cultural identity as it relates to pronunciation, and learner’s beliefs about
pronunciation. Many more steps are needed, but if taken, will give greater choice, and
therefore greater empowerment to the many millions of non-native users of the

English language.
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APPENDIX Al — CULTURAL IDENTITY QUESTIONNAIRE, ENGLISH

Cultural Identity and Pronunciation Questionnaire
Bilkent University, MATEFL

This questionnaire is part of research being done on the relationship between
cultural identity and pronunciation. There are two parts to the questionnaire. The
purpose of the first part is to gain an understanding of your attitude toward certain
aspects of your culture. The second part aims to gather information about your
pronunciation of English and your language background. Your responses will be kept
confidential, and are of great value to this study, so please be honest.

Informed Consent: | understand that | am answering this questionnaire voluntarily,
and that my answers and the information they provide may appear annonymously in
a Master’s Thesis. | understand that by completing this questionnaire | am giving my
permission for my responses to be used in this way.

Signature: Date:

Name and Surname:

Department:
Age: Sex: O™ LIF

Part 1 - Identity
Please indicate your opinion on the following statements by choosing the number
that corresponds to how strongly you agree or disagree:

(%)

“ g o
o 2 ¥ 9
3 o o 2T
- © e © g
8 8 ® B T
> £ 0o £ >
™ 3 o? 3 w
c UV £ o 9 c
O £ 2 m®m £ O
5 0 922 o 5
w v 2T v un

1 | feel privileged to be a citizen of my country 1 2 3 4 5
O 0o o 0O d

2 Asacitizen, | have a responsibility to improve and 1 2 3 4 5
advance my nation O 0o o 0O d

3  Some of the most important figures in world history have 1 2 3 4 5
come from my nation O O 0o O O

4 | follow national news very closely 1 2 3 4 5
O 0o o 0O d
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disagree

10

11

12

13

14

15

16

Sometimes languages other than my own native tongue
are more effective at expressing complex ideas

It bothers me that some musicians copy other countries’
styles in their music

It is my responsibility to take care of a bereaved neighbor
by bringing them food or sitting with them

I am afraid that if foreign cuisine becomes too common
in my country, it will damage our traditional food culture
| prefer foreign television programs over television
programs produced by my own country

| would gladly give my life to defend my homeland

You don't have to speak a country's national language to
really be a member of that country

People should be more willing to try food from other
cultures

Shared language is one of the most important factors in
the unity of my nation

It is very important for young people to visit their
grandparents or other relatives during holidays

One of the most important functions of schools is to
teach children to be loyal to their nation

Every political decision in my country should be made in
line with the intentions of the nation’s founders

O-OororoOo-fo"oro"0O= 0= 0% 0O 0 F [strongly agree
aoNaONO~MOdMONMNaONaONO~O~MON O O |[somewhat agree
DwDwDwDwaDwDwDwDwaDwaNeitheragreenor

Oo*0O*O0*0O0=20*0O0=0*0® 0% 0" 0*% 0O *®|somewhat disagree
OvoYovoYovroYeovyogYovY oY oY dYstrongly disagree

Part 2 — Pronunciation

Please answer the following questions, and explain where necessary.

17

How would you rate your pronunciation of English?

Very poor Poor Average Good
1 2 3 4
Ol Ol Ol Ol

Very good
5
]

Please explain:
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18 How satisfied are you with your pronunciation of English?
Very Somewhat Neither Fairly Very satisfied
dissatisfied dissatisfied dissatisfied satisfied
nor satisfied
1 2 3 4 5
O O O O O
Please explain:
19 How importantis it to you to pronounce English like a native speaker?
Completely Mostly Somewhat Fairly Extremely
unimportant unimportant important important important
1 2 3 4 5
Ol Ol Ol Ol Ol
Please explain:
20

Does it matter to you how your peers perceive your pronunciation of English? Why
or why not?

Please explain:

21 Do you feel that your cultural identity affects your pronunciation of English? If so,
how?
Please explain:
22

What languages other than Turkish are spoken in your home? (check all that
apply):

[ Kirmanci L1 Zazaki [ Lazca
L1 Arapca L Kirtce L1 Other (please specify)
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23 At what age did you begin learning English?

24 Have you traveled or lived in an English-speaking country? [1Y [IN

If yes, how long were you there?

25 Have you ever taken a pronunciation training course? 1Y [IN

If yes, for how long?

26 Where did you grow up? (name of the city, town or village):

27 Where did you go to highschool? (name of the school):

28 What was your parents’ highest level of education? (middleschool, highschool,
vocational training (please specify), BA/BS, MA, PhD, other (please specify)):

Father:

Mother:

Thank you very much for taking the time to thoughtfully complete this
guestionnaire. Your answers are valued and your time is appreciated!

If you would be willing to participate in the next stage of this research project,
please leave your contact information:

Email address:
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APPENDIX A2 — CULTURAL IDENTITY QUESTIONNAIRE, TURKISH

Kiiltiirel Kimlik ve Telaffuz Anketi
Bilkent Universitesi, MA TEFL 2011

Bu anket kalturel kimlik ve sesletim iliskisi Gizerine yapilan arastirmanin bir kismini
olusturmaktadir. iki bélimden olugmaktadir. ilk bélim Tirk kiltiiriiniin bazi agilari
hakkindaki tutumlariniz konusunda fikir edinmeyi amaglamaktadir. ikinci kisim ise
ingilizce telaffuzunuz ve dil ge¢misiniz hakkinda bilgi edinmeyi amaglamaktadir.
Cevaplariniz gizli tutulacaktir ve bu ¢alisma igin ¢ok degerlidir. Bu yiizden, litfen agik
yureklilikle cevaplayiniz.

Bilgilendirilmis Onay: Bu anketi génullli olarak cevapladigimin ve cevaplarimin ve
onlarin sagladigi bilgilerin isimsiz bir sekilde bir yliksek lisans tezinde
gorinebilecegini kabul ediyorum. Bu anketi tamamlayarak vermis oldugum
cevaplarin bu sekilde kullanilmasina izin verdigimin farkindayim.

imza: Tarih:
Ad-Soyad:

Bolim:

Yas: Cinsiyet: [1 Bayan [ Erkek

Kisim 1 — Kimlik
Lutfen asagidaki ifadeler hakkindaki fikrinizi ne derece katildiginiz ya da
katilmadiginiza uygun diisen sayiyi segerek belirtiniz:

£
1 = kesinlikle katiliyorum £ ) E 2
_ 5 ET 3 8
2 = kismen katiliyorum S 35 ¢ 5 =
3 = ne katiliyorum ne de katilmiyorum = § £ g LE-
4 = kismen katilmiyorum c;é = g g = _LE'
5 = kesinlikle katilmiyorum v 2 35 & w
X e 52 ¢ X
S ¢ T E ¢ E
¥y £ 28 £ x

1 Ulkemin vatandasi oldugum icin kendimi ayricalikh 1 2 3 4 5
hissediyorum O O 0o O d

2 Bu ulkenin vatandasi olarak vatanimin gelismesi ve 1 2 3 4 5
ilerlemesi igin sorumlulugum var O O 0o O d

3  Dinya tarihinde taninmig énemli figlirlerden bazilari 1 2 3 4 5
benim Glkemden ¢ikmistir O O 0o O d

4  Ulusal haberleri gok yakindan takip ederim 1 2 3 4 5
O O O O d

5 Kendianadilim digsindaki bagka diller bazen karmagsik 1 2 3 4 5
fikirleri ifade etmekte daha etkilidir O O O O d
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S
€ o E 2
= E o 2 2
: 5 ¢ £ E
= > E c £ &
© = 2 = @©
X~ - ° 3 8 X
@ £ >0 2 w
X c T E c X
= § S =
¥y ¢ 28 g ¥
6 Bazi muzisyenlerin miziklerinde, bagka tlkelerin 1 2 3 4 5
tarzlarini taklit etmeleri beni rahatsiz etmektedir O O O O d
7  Yakinini kaybetmis bir komsuyla yemek gotirerek ve 1 2 3 4 5
onunla oturarak ilgilenmek benim sorumlulugumdur O O O O d
8 Yabanci mutfak lezzetlerinin tilkemde yayginlasirsa kendi 1 2 3 4 5
geleneksel mutfak lezzetlerimizin golgede kalacagindan [ O 0O 0O O
endise duyuyorum
9 Yabanci televizyon programlarini izlemeyi kendi Glkemde 1 2 3 4 5
yayinlanan televizyon programlarini izlemeye tercih O O O O d

ederim

10 Anavatanimi savunmak igin canimi seve seve veririm 1 2 3 4 5
O O O O d
11 Bir tlkenin vatandagsi olmak igin o Glkenin dilini 1 2 3 4 5
konusmak zorunda degilsin O O O O d
12 insanlar baska kiiltiirlerin yemeklerini denemeye daha 1 2 3 4 5
istekli olmalidirlar O O O O d
13 Ortak dil Glkemin birlik ve beraberligini saglayan en 1 2 3 4 5
onemli etkenlerden bir tanesidir O O O O d
14 Genglerin bayramlarda biiyiik anne/babalarini ya da 1 2 3 4 5
diger akrabalarini ziyaret etmeleri gok 6nemlidir O O O 0O d
15 Okullardaki egitimin en dnemli islevlerinden biri 1 2 3 4 5
Ogrencilere vatanina sadik olmayi 6gretmesidir O O O O d
16 Ulkemde alinan her politik karar vatanimin kurucularinin = 1 2 3 4 5
amagcladiklari ile paralel sekilde olmalidir O O O 0O d
Kisim 2 — Telaffuz
Lutfen siradaki sorulari cevaplayiniz ve gerektiginde agiklayiniz.
17 ingilizce telaffuzunuzu nasil buluyorsunuz?
Cok zayif Zayif Orta lyi Cok iyi
1 2 3 4 5
Ol Ol Ol Ol Ol

Lutfen agiklayiniz:
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18 ingilizce telaffuzunuzdan ne kadar memnunsunuz?

Hic memnun  Pek memnun Ne Oldukca Cok
degilim degilim memnunum memnunum memnunum
ne degilim
1 2 3 4 5
] ] ] ] ]

Latfen aciklayiniz:

19 ingilizce’yi anadili ingilizce olanlar gibi telaffuz etmek sizin icin ne kadar énemli?

Hi¢c onemiyok  Cogunlukla Biraz 6nemli Oldukga Son derece
onemsiz onemli onemli
1 2 3 4 5
Ol Ol Ol Ol Ol

Lutfen agiklayiniz:

20 Arkadaslarinizin sizin telaffuzunuzu nasil algiladiklari sizin igin 6nemli mi? Neden veya
Neden degil?

Lutfen agiklayiniz:

21 Kdiltirel kimliginizin ingilizce telaffuzunuzu etkiledigini hissediyor musunuz? Eger
oyleyse, nasil?

Lutfen agiklayiniz:

22  Evinizde Tirkge’den baska hangi diller konusuluyor? (Uygun olan tim segenekleri
isaretleyiniz):

1 Cerkezca L1 Zazaki ] Lazca
] Arapga 1 Kurtge L1 Diger (Lutfen
belirtiniz)




122

23 ingilizce 6grenmeye kag yasinda basladiniz?

24 Anadil olarak ingilizce’nin konusuldugu bir ilkeyi ziyaret ettiniz veya orada
yasadimzmi? [JE [lH

Evet ise, orada ne kadar sureyle kaldiniz?

25 Hig telaffuz calismasi Gzerine bir ders aldimzmi? 1 E [ H

Evet ise, ne kadar siireyle?

26 Nerede biylidiiniz? (sehrin adi, kasaba veya koy):

27 Liseyi nerede okudunuz? (okulun adi):

28 Ebeveynlerinizin en son egitim durumu nedir? (ilkokul, orta okul, ilk6gretim,
lise, mesleki egitim (lutfen belirtiniz), Lisans, Yiiksek Lisans, Doktora, diger (ltitfen
belirtiniz)):

Babaniz:

Anneniz:

Bu anketi tamamlamaya nazikge zaman ayirdiginiz igin tesekkirler. Cevaplariniz ve
ayirdiginiz zaman ¢ok degerli!

Bu arastirmanin ilerleyen agsamasina katilmakta istekliyseniz lGtfen iletigsim bilginizi
birakiniz:

E-posta adresi:
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APPENDIX B — PRONUNCIATION SPEAKING TASKS

Task 1
Please read through the following list of sentences one time silently, then read them
aloud at a comfortable and natural pace.

1) Arthur will finish his thesis within three weeks.
2) My sister Paula prefers coffee to tea.

3) Mat’s flat is absolutely fantastic.

4) You'd better look it up in a cookbook.

5) The keys are in the drawer.

6) Singing is not thought to be a sport.

Task 2
Please read through the following list of words one time silently, then read them
aloud at a comfortable and natural pace.

1) day 6) survive
2) pull 7) buy

3) keep 8) weight
4) basic 9) spring
5) bridge 10) often
Task 3

Please respond to ONE of the following items (or you may substitute one of your
own). Your response need be only 5-10 sentences (in English).

A. Describe your weekend or your daily routine: what you normally do, when, with
whom, for how long, what’s interesting about it, etc.

B. Describe an experience you had which was meaningful in your life: Who was
involved? How old were you? How did this influence you?

C. Describe a person in your life who means a lot to you: How do you know this
person? Why is he/she significant in your life?

D. Describe a problem or challenge you recently faced and how you dealt with it:
What steps did you take to solve it? What was the outcome? Who was affected?

E. Discuss an issue or subject matter you are vitally interested in: why is this
important for your life? How did you become so interested in it? What has shaped
your views and knowledge of the subject?
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APPENDIX C — PRONUNCIATION RATING PROCEDURE
Pronunciation Rating Procedure

You will listen to three different sets of recordings: a reading of a word list, a reading
of a sentence list, and spontaneous speech in response to a prompt. There are 38
recordings in each set; the recording of each participant is between 10 and 30
seconds long. Each record is introduced by a spoken announcement of its number,
with a five second pause between the end of the previous record before the
announcement of the next.

For each record, please rate the pronunciation according to the following 9-point
scale:

1 2 3 4 5 6 7 8 9
Strong accent Intermediate accent No accent

You can use the benchmarks below to help you:

1 - Very strong foreign accent: definitely not a native speaker of English
5 — Noticeable foreign accent: probably not a native speaker

9 — No foreign accent at all: definitely a native speaker of English

Please make use of the entire 9-point scale. In your rating of pronunciation, do your
best not to be influenced by the rate of speaking, grammatical errors, pauses,
reading errors, conversational hesitation, etc. Focus as much as possible only on
pronunciation ability. Also, try not to be influenced by possible regional
pronunciation differences (e.g. American or British accents).

Practice Recordings:

Word List

Record | Strong accent Intermediate No accent
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Pronunciation Scoring Sheet — Word List Task

Record [ Strong accent Intermediate No accent
1

; “““n
‘51 “““n
: ““““
: “““n
1(1) “““n
g “““n
i: “““n
13 ““““
ig “““n
20 | 1 | 2 | 3 | 4 | 5 | 6 [ 7 | 8 | 9 |
21 3| 7 9 |
;2 “““n
;: “““n
;g ““““
;g “““n
0 | 1 | 2 | 3 | 4 | 5 | 6 [ 7 | 8 | 9 |
31 3| 7 9 |
:; “““n
:: “““n
:g ““““

w
[*]

1 2 3 4 5 6 7 8 9
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Pronunciation Scoring Sheet — Sentence List Task

Record [ Strong accent Intermediate No accent
1

; “““n
‘51 “““n
: ““““
: “““n
1(1) “““n
g “““n
i: “““n
13 ““““
ig “““n
20 | 1 | 2 | 3 | 4 | 5 | 6 [ 7 | 8 | 9 |
21 3| 7 9 |
;2 “““n
;: “““n
;g ““““
;g “““n
0 | 1 | 2 | 3 | 4 | 5 | 6 [ 7 | 8 | 9 |
31 3| 7 9 |
:; “““n
:: “““n
:g ““““

w
[*]

1 2 3 4 5 6 7 8 9
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Pronunciation Scoring Sheet — Free Response Task

Record [ Strong accent Intermediate No accent
1

; “““n
‘51 “““n
: ““““
: “““n
1(1) “““n
g “““n
i: “““n
13 ““““
ig “““n
20 | 1 | 2 | 3 | 4 | 5 | 6 [ 7 | 8 | 9 |
21 3| 7 9 |
;2 “““n
;: “““n
;g ““““
;g “““n
0 | 1 | 2 | 3 | 4 | 5 | 6 [ 7 | 8 | 9 |
31 3| 7 9 |
:; “““n
:: “““n
:g ““““

w
[*]

1 2 3 4 5 6 7 8 9
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APPENDIX DI — PARTICIPANT RESPONSES TO QUESTION 17

P24 T have been taking English lessons for 13 years and this also is beneficial for my
pronunciation.




129

P71 I have been studying English since I was in primary school and for that reason I
think I am good. Moreover, I have been abroad not just once but on many occasions
and therefore improved my pronunciation.

P91 I believe that my pronunciation is good because I graduated from a school that
ives foreign language instruction starting with primary school and I study at Bilkent.

36 ReSﬁonses

3 Good as a result of education



130

APPENDIX D2 — PARTICIPANT RESPONSES TO QUESTION 18

e

P18 I am able to make do because I do not have difficulty in expressing myself.
However, for me this level of pronunciation is definitely not sufficient.

P71 I worked very hard to improve my pronunciation and I will continue to work
hard.

=

P140 I am workini on mi accents

P143 I would like to be better at emphasis and intonation.

=
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37 responses
satisfied (enough to be understood, or no problems)

mostly satisfied (could be better but it’s not too important
not satisfied (very unsatisfied or want to continue improving)
4 satisfaction not clear (but will continue working to improve)
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APPENDIX D3 — PARTICIPANT RESPONSES TO QUESTION 19

P21 It is important for communication with foreign firms in one’s work life, or even
for some of the English exams necessary to get a job.

P24 In the end I am not English or American, however I believe that being able to

speak this language like a native speaker would be advantageous in my future work
life.

P33 I am trying an Indian accent.

P53 I definitely think it is important in order to be able to establish good relationships
and to be successful

P68 I should be successful in my career and therefore need to speak the language
well]
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P138 I do not think I got a very good education in the preparatory program (Hazirlik)
P140 Different cultures, I mean languages, express different ... ideas, emotions, etc in
a different manner.

P178 I’'m planning to go to America for graduate school. For this reason, I think that I
must have fairly good pronunciation.

43 responses
not important (important to be understood)

important (especially in order to be understood)
important (as part of correct language)
5 important for career success
3 not relevant
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APPENDIX D4 — PARTICIPANT RESPONSES TO QUESTION 20

P19 Neither yes nor no. I cannot give this question a clear answer.

P24 1t is somewhat imiortant. Usualli I receive ﬁositive reactions

P26 It is not important because I try to use proper pronunciation.
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P33 hayir. I am perfect [ No]

P47 The biggest indication of your knowledge of a language is your pronunciation.
This is important both with friends and with others.

P52 Of course it is important because it is an indication of your level of a foreign

lanﬁaie.
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P65 1 surprise people with an accent they did not expect me to have

P75 It is important because being able to do something well and as it deserves to be
done is in and of itself important

P80 It is important because pronunciation shows one’s proficiency in that language.
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P87 It is not important. The important thing is being close to a native speaker when I
speak that language.

able to communicate with foreigners, what my friends think does not interest me
much.
P92 It is important because if we know a language or are learning something we
should learn it completely and fully.

P137 No, it is not important because the important thing is how much and how well I
know the language. In the end, pronunciation is related to one’s talent.

P140 a cake is not a cake without icing on top

P146 Actually, both my Turkish pronunciation and my English pronunciation are not
very good. I would like to speak well.

P153 We, as a society, commonly feel that, as English is a prestigious and important

world laniaie, we should sieak it correctli and at an advanced level
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P177 Yes, it is important. In order to say that I have learned a language well, I need to
be able to speak it with good pronunciation.

114 responses
not important (as long as understood)

important (especially for communication)
related to social pressure

important as related to the process of learning
9 pronunciation is related to language proficiency
7 not relevant
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APPENDIX D5 — PARTICIPANT RESPONSES TO QUESTION 21

P10 Yes, but indirectly. Because our country is a poor and closed society, the
majority of society does not value language education enough.
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P43 Because I was raised in the city my aptitude to pronounce a foreign language
may be greater than one who lives outside of the city.
P44 No but it definitely affects some of my friends and that is enjoyable ©.

P52 No, because I have not come from any of the provinces.
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P73 Yes because having an open perspective prevents me from getting caught up and
stuck on any sort of a hang-up. If the opposite were true, I would not have valued my
ronunciation.

P77 No I do not feel that. I think that the improvement of pronunciation runs parallel
with education and time.

P79 Speaking words correctly and well is a demonstration of the importance awarded
to a language and the level of cultural identity could be a secondary determining

P89 yes

—_—
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P153 I do not feel this. But if I came from a more rural background I could feel it.

111 responses
mostly unqualified no

native language affects it more than cultural identity
7 related to education or origin (i.e. rural/urban)
language and pronunciation are related to culture + [
Turkish allows better pronunciation than other languages
3 unqualified yes
1 not relevant
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APPENDIX E — OPEN ENDED RESPONSES IN TURKISH

P1

19. Etrafimdaki diger 6grencilerle kasilastirdigimda iyi bulsam da daha iyi
almasi kenaatindeyim.

20. Beni anladiklar siirece hi¢bir 6nemi yoktur.

21. Tiirk¢e’nin oturmasi ve agiz yapisi sebapler ingilizce telaffuzumu
etksliyor.

P2

20. Onemli olan telaffuz degil, sizlerimizi nasil aktardigimizdir

21. Kesinlikle katiliyorum, yetisilen ¢evredeli konusma bi¢imi insanlar
aksanlarina yansimaklalar kiye diislinliyorum.

P3
20. Degil. Ciinkii anlatmak istedigimi ifade etmem yeterli
21. Hayir. Clinkii telafuzzu iyi olan anyi kiiltiirden gelen arkadaglarim da var.
P4
20. Onemli ¢iinkii kotii telafuz yaptigimda kendimi kétii hissediyorum
21. Hayrr
P5
20. Hi¢ 6nemli degil
21. Hayrr
P6

17. Liseden itibaren aldigim yabanci dil egitimi daha ¢ok yazmay1 gerektirdigi
icin, telaffuzum cok iyi diyemem.

18. daha iyi olabilir

19. yabanci dil 6grencisi oldugum igin telaffuzum ¢ok iyi olmali

20. ¢ok degil

21. sanmiyorum, ancak Tiirk¢e’ nin bir¢ok dili telaffuz etmeye olarak saglaya
bir dil oldugunu biliyorum

P7
20. Arkadasim yabanciysa onunla konusurken telaffuzuma dikkat ederim
21. Etkilemiyor

P8

20. Evet 6nemli, ¢linkii kullandigimiz dilimizle ve telaffuzumusla
karsimizdaki insanlarla dogru bir iletisim kuracagimiza inantyorum

21. Evet hissediyorum. Bazen kullandigimiz ingilizce kelimeleri ‘¢ikarmamiz
gereken seslerden farkli ¢ikardigimizi’ hissediyorum
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P9
20. Onemli. Anlasilabilir olalim ki iletisim kurabilelim
21. Evet. Kimi harfleri telaffuz ederken anadilimin etkisini hissediyorum

P10

17. Kelime telaffuzum kotii degil, ama kelimeleri birlestirip de ciimleler
kurmaya boslayinca telaffuzum bozuluyor

18. Kendimi gelistirmem gerektigini diisiiniiyorum

19. Elbette tamamen ayni1 sekilde konusamazsiniz, ama en azindan dendinizi
belirli bir seviyede tutmalisiniz

20. Evet, kesinlikle dnemli. Ciinkii kotii telaffuz, kotii iletisim demektir. Bu da
iligkiler agisindan kotii olur

21. Evet, ama dolayl olarak. Ulkemiz fakir ve kapali bir toplum oldugundan,
toplumun ¢oguolugun dil egitimine yeterince dnem verilmiyor

P11

20. Biraz 6nemli ¢iinkii dogru telaffuz etmeyi onlardan ¢ok ben isterim. Ama
onlarinda begenmesi 6nemlidir

21. Kesinlikle etkiliyor. Cilinkii anadilin kurulumuna gore alismis olan ses
teller her hangi bir ayn1 dil grubundan olmaya dili konugmaya tam onlamiyla izin
vermiyor

P12
20. Onemli. Ciinkii telafuz konusma sirasinda énemli birseydir
21. hayr

P13
20. Cok 6nemli degil. Konugsmamin absurd omadig1 konusunda gilivenim tam.
21. Evet. Tiirk¢e’nin telaffuz agisindan yalin olmasi yazildig: gibi olevenmasi,
Ingilizce telaffuzumun alisansiz olmasina neden oluyor

P14
20. Aslinda pek 6nemli degil. Benim dediklerimi anlamalar1 dnemli.
21. Kiilttirel kimligim telaffuzumu etkilemiyor

P15

20. 6nemli. Clinkl saglikh bir iletigsim igin telaffuz 6nemli.

21. Dolayh olarak etkiler. Dil de kulttrln bir pargasi oldugundan ister istemez
konusma yapisi ve telaffuzu dille olusur ve telaffuzu etkiler.

P16
20. Pek 6nemli degil.
21. Cok etkiledigini dliginmiyorum.

P17
20. Onemli
21. Hayir
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P18

17. Okul disinda ki glinlik yasantimda ¢ok fazla ingilizce konugsma firsatim
olmadigi igin telaffuzumun 'orta' derece oldugunu disiniyorum.

18. Kendimi ifade etmekte zorlanmadigim igin idare edebilcek
durumdayim.Fakat kesinlikle bu telaffuz benim igin yeterli degildir.

19. Ben Tiirkge konusan bir yabanci uyruklunun ana dili Tirkge olan bir kimse
kadar basarili olmasini beklemedigim igin benim telaffuzumun da okadar iyi olmasi
gerektigini disinmuyorum.

20. Onemlidir.Kendimi iyi bir sekilde ifade edebilmem agisindan.

21. Dustnmuyorum.

P19

17. s6zlikten okumak yerine dinledigim igin nasil telaffuz edilmesi gerektigini
duyarak 6greniyorum bu da bana yardimci oluyor.

18. konustugum zaman kelimelerim telaffuzundan dolayi 6gretmenlerim yada
arkadasalrim tarafindan dizeltilmiyor.

19. kendi Gilkem igin degil ancak yurt disina ¢iktiginiz zaman karsinizdaki kignin
siin ne dediginizi anlamasi agisinda 6nemli oldugunu distnidyorum saglikli bir iletisim
kurabilmek igin.

20. ne evet ne hayir. bu soru igin net bir cevap veremeyecegim.

21. kultarel kimlik degil ama konustugum ana dilden dolayi 6zellikle ilk
o0grenmeye basladigim zamanlarda th ile baslayan kelimeler benim igin ¢ok zordu
¢linkd tirkgenin aksine t'yi biraz daha yumusatarak sese dokmem gerekiyordu bu
yuzden etkiliyor.

P20
20. Hayir
21. Hayir

P21

17. acgikgasi ¢ok fazla konusmaya ¢abalamadigim igin gelismedi. cogu
kelimenin telaffuzunu karistiriyorum.

18. -

19. is yasaminda yabanci firmalarla iletisimde, hatta ise alinirken yapilan bazi
ingilizce mulakatlarda gerekecegi igin 6nemli

20. arkadaslarimin nasi algiladin gok énemli degil ¢iinkl genel olarak
hepimizin ayni ve anliyoruz birbirimizi

21. zannetmiyorum. tamamen 6zen géstermememle ilgili

P22
17. ingilizce konusurken ¢ekindigim icin bazen bu durum telaffuzuma
yansiyabiliyor.
18. Kesinlikle daha iyi bir telaffuza sahip olmam gerektigini distindigim.
19. Bazen telaffuzlardaki yanligliklarin her seyin anlamini degistirebildigi bir
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durumun yasanmamasi igin ve verilmek istenen iletinin dogru algilaniimasi
gerektigine inaniyorum.

20. Evet benim igin 8nemli. insanlarin anlasabilmesi birbirleriyle iletisim
haline gegebilmesinin en bilindik iletisim yolu konugmaktir ve konusurken
telaffuzunda biyul bir 5nemi oldugu kaginilmazdir.

21. Etkileniyor kiltir her alanda kendisinin etkisini gosteriyor tabikide bunun
icine dilde giriyor gerek sive olsun gerek konusma tarzi olsun her zaman kdiltire gore
degisiklik gosterir. her dilin birbiriyle sdzcik sdylemi ayni degildir. mesela tlrkge de s
harfi varken ingilizcede yok ingilizcede w harfi varken tiirkgcede yoktur. alisiimadigi
icin bu kelimelere soylerken telaffuz direk bir degisiklik gosterir.

P23

20. arkadaslarimdan ¢ok yabancilarin nasil algiladiklari Gnemli. karsimdaki
beni anlamiyorsa o dili bilmemin hig bir faydasi yoktur.

21. Mardinliyim ve ailem benimle arapga konusurdur. bu yiizden ingilizcedeki
bazi kelimeleri ¢ikarmakta zorlaniyorum.

P24

17. 13 yildir ingilizce egitimi aliyorum, bunun faydasi da telaffuza yariyor.

18. Daha iyi olabilir, farkli Glkelerin aksanlarini konusur hale gelebilirim.

19. Sonugta ingiliz veya Amerikali degilim, ancak ileride is hayatina atilinca bu
dili ana dil gibi konugmanin yararli olacagina inaniyorum.

20. Kismen 6nemli, genelde olumlu tepkiler aliyorum

21. Distinmiyorum. Kendi kiitiirimii ifade etmek icin ingilizcemin iyi olmasi
gerektigini, kendimi dinletebilmem igin de telaffuzumun etkili olmasi gerektigini
disinldyorum

P25

17. lyi oldugumu séylerler.

18. Yeteri kadar iyi oldugumu disiinlyorum ama daha iyi olsam da fena
olmaz.

19. Onlar gibi telafuz etmeme gerek yok zaten bir yabanciyla konusurken,
benim anadilimin ingilizce olmadigini bilir ve benden mikemmel bir telafuz
beklemez.

20. Onemli ¢linkii kendi iyi noktalarinizi kendiniz ancak birisi size séylediginde
anlarsiniz.

21. Tabi ki. "Modern Tiirkce" ile konusan birisi ingilizce'yi de rahat telafuz
eder diye dustinlyorum. Zaten kendi dilinizi nasil konustugunuzdaki en bliyik etken
de kilturel kimliginizdir bence.

P26

20. Onemli degil cunku ben dogru telaffuz etmeye calisirim.

21. Evet. Turkce ve Ingilizcedeki seslerin cikis yerleri ayni degil. Insan en cok
duydugu sesleri kopyalamaya egimli.
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P27

19. Anadil olarak ingilizce kullananlar bile farkli sekillerde telafuzlar
kullanirken benim telafuzumun pek bir énemi oldugunu disinmuiyorum.

20. Pek degil. Kendimi anlatabildikten sonra telafuzumun pek nasil algilandigi
pek umrumda olmaz.

21. Evet etkiliyor. Tiirk¢e'de tonlama ve vurgu ingilizce'de olandan farkl ve
bunun telafuzumu etkiledigini diigtinliyorum.

P28
20. COK ONEMLI DEGIL,ILETISIMIMI DOGRU KURMAMI SAGLASIN YETER.
21. HAYIR

P29

20. Yabanci dilde bazi farkli anlamli kelimelerin telafuzlari birbirine benzedigi
icin yanhs anlasilmalara sebebiyet vermemek amaci ile bengm igin telafuzumu nasil
algiladiklari oldukga 6nemlidir.

21. Hayir katilmiyorum

P30
20. Eger iletisim kurmam gerekiyorsa karsidakinin beni anlmasi tabi ki énemli
fakat bunun 6tesinde, istediklerim anlattigim strece telaffuzumun ¢ok da 6nemi yok.

P31
20. Evet 6nemli.Clink(i 6Gnemli konularda beni tam olarak anlamalari lazim.
21. Evet.Tirkge'deki farkli agizlardan,farkh telaffuzlar duyulur.

P32

17. Diger Tiirk 6grencilerin telaffuzundan daha iyi oldugunu diistiintiyorum. (I
believe that my pronunciation is better than other Turkish students' pronunciation.)

18. Karsimdaki yabanci sdéylemek istedigimi rahatlikla anlayabiliyor. (Foreign
people understand what | mean easily.)

19. Daha net anlasilir olmasi igin Gnemli ama anadilim olmadigi igin asla o
derece iyi telaffuz edemeyecegimin farkindayim. Anlasildigim slrece sorun yok
demektir diye distinlyorum. ( It is important to be more understandable but | am
not native English speaker so my not speaking English as native speaker is not big
problem for me because | am aware of that English is not my mother tongue.)

20. Onemli. Onlardan daha diizgiin konusmak agisindan. (It is important in
terms of speaking better than others)

21. Anadili Turkge olan birinin, ana dili Tlrkge olmayan birinden daha iyi
ingilizce konusabildigini ve telaffuz edebildigini diisiintiyorum. (I believe that a
person whose mother tongue is Turkish speaks English a lot better than other people
whose mother tongue is not English. By the way Turkish people's pronunciation is
better than the others who are not native English speaker.)

P33
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18. Glinku yeterli gelmiyor
19. Hint alesani deniyorum
20. hayir. | am perfect

21. Hissetmiyorum

P34
20. Onemli degil. Zira zaten hala ingilizce 6ggrenme siirecinde oldugumu
disindigim igin yanlis vey a dogru telafuz etmek benim igin o kadar da énemli degil
21. hayir

P35

20. Kendimi ifade edebiliyorsam telaffuzum ped bir dnemi yok

21. Kiltarel kimligimizden gok siremizin telaffuzum konusunda etkili oldugu
dislinyorum

P36
20. Onemli degil
21. Evet. Turkge konusur gibi ingilizce konugsmak mimkiin olmadigindan
P37
20. Onemli degil. Anlasabildigim siirece telaffuz nemli degildir
21. Hayir
P38
20. Onemli degil
21. Hayir
P39

20. Onemli degil. Clinkii sonug olarak ingilizce benim anadilim degil ve bu
yuzden mikemmel bir telaffuz beklemek gokta mantikl degil. Telaffuzumun anlasilir
olmasi ve distincemi aktarabilmem énemli olan noktalar benim igin.

21. Dil kaltGrin en 6nemli elementlerinden biridir. Bu baglamda anadilimin
ses yapisinin farli olmasi elbette telaffuzumu etkiliyor. Keza vurgu ve tonlama yapilan
yerlerin farkl olmasida telaffuzu oldukga ¢ok etkiliyor.

P40
20. S6zkonusu anadili yabanci dil olan bir arkadas ise, daha rahat
anlasabilmemiz agisindan telaffuz dnemlidir. Ancak Tiirk arkadaslarimin benim
yabanci dil telaffuzumla ilgilendiklerini sanmiyorum. En azindan bdyle olmasi gerekir.
21. Kesinlikle. Anadilimizin ve aliskin oldugumuz fonetik yapisinin yabanci dil
telaffuzunda etkisi biiyiik. Ornegin genelde bu nedenle ingilizce konusan bir
Tirkofon'u ayirt edebilmek gok zor olmayabiliyor.

P41
20. Nasil algiladiklari degil, anlayip anlamamalari daha 6nemli.
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21. Hayir.

P42

20. 6nemlidir clinkii ne demek istedigimi hangi sdzcligu telafuz ettigimi bir
yabanci kadar onlarda anlamalidir.

21. evet etkiliyor bizim dilimiz yazildigi gibi okunur ve yan yana sessiz harfler
bulunmaz bu yizden

P43

17. ingilizce egitimi mazim ¢ok fazla degil

18. yukaridaki agikladigim nedenden dolayi

19. yaptigin bir isi en guizel bicimde yapmak énemli bir seydir.

21. sehirde buyudigium igin yabanci dillerin telaffuzuna yatkinligim tasradaki
birinden daha fazla olabilir.

P44

17. K6t diyemem ama iyilerini de gdrdigim igin orta demem gerekiyor ama
malesef yetersiz buluyorum, bunun igin yurt disinda bir stire bulunmak istiyorum.

18. Gelistirmek igin elimden geleni yapacagim.

19. Artik biz istesekte istemesekte ingilizce'yi ana dilimiz gibi bilmemiz
gerekiyor. Gerek is hayati icin olsun gerek sosyal hayat icin olsun, ingilizce hep
karsimiza gikacak. Telaffuz ¢ok 6nemli bir yere sahip dilde. Ayrica, kendimizi karsi
tarafa anlatabilmemiz gerekmektedir ve onun anlayabilecegi sekilde konusmaliyiz.

20. Hayir tabiki. Herkesin farkli konusma bigimi vardir bu ylizden pek takmam
ama dalga konusu olabilir 6grenciler arasinda :) ...

21. Hayir ama bazi arkadaslarimin kesinlikle etkiliyor ve eglenceli oluyor :)

P45

17. bir dili dogru telaffiiz etmek o dili dogru konustugunun en biylk
gostergelerinden biridir, ingilizcede yazilislari hemen hemen ayni ama anlamlari
farkh kelimeler var, dogru telaffiiz edilmezse farkli anlama gelebiliyor,ben de tam
anlamiyla olmasada ¢ogu kelimenin telaffizti dogru kullandigimi diistiniyorum.

20. Eger arkadasim benim yanhs kullandigim telaffuzu dogru kullanabiliyorsa
0 zaman onun benim telaffuzum hakkindaki goriisii gok 6nemlidir ve onun direktifleri
dogrultusunda talaffuzumu diizeltmeye galisirim fakat durum tam tersiyse higbir
onemi yoktur benim igin.

21. Hissediyorum g¢uinkl Tirkiyede bir ¢ok farkli 6zel kiltirler var
cerkez,yoruk,laz bunlardan bazilari. Bu kiltir ortamlarinda yetisen bireylerin birakin
ingilizcesini 6z Tiirkgesi bile ister istemez bu kiiltiirlerin kendine has sivesinin
etkisinde gelisiyor. Bu ylzden benimde kultlrel kimligim elbette ingilizce
telaffuzumu etkiler.

P47
17. Turkiye'de ingilizce egitim seviyesi(dzellikle okumakta oldugum Bilkent
Universitesinde) oldukga iyi ancak ingilizce telaffuzu agisindan verilen egitim yiiksek
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degil buda ister istemez benimde telaffuzumu etkilemekte.

19. Yabanci bir tlkeye tatil yada is amagh gidildiginde iletisimin daha saglikli
olabilmesi igin telaffuzun ¢ok iyi olmasi énemlidir

20. Bir dili bilmenin en blyuk gostergesi telaffuzdur buda gerek arkadas
cevresinde gerek baska gcevrelerde 6nemlidir.

P48

20. Eger istediklerimi dogru anlatamassam kendimi kdtl hissederim.Bu
yuzden dogru anlamalari benim igin dnemli.

21. Kdltarel kimligimin degil de Turkge dilinin ingilizce telafuzumu etkiledigini
disinlyorum.Ses tonlari, vurgulari ve konusmak igin gereken agiz-dil-dudak yapisi
iki dil arasinda gesitli farklihklar gésteriyor.

P49
17. yillardir ilkokulda ve lisede ingilizce dersini gormiis olmamiza ragmen
yeterli dlizeyde 6gretim verilmedigine inaniyorum. Yabanci bir dili 6grenirken
konusmak cok 6nemli bence ama bizim egitim sistemimizde bu pek yok
18. pratik yapma imkanim olmuyor pek ,0 yuzden cok da memnum degilim .
19. ¢unki bir is yapiyorsam onda iyi olmak isterim.
20. 6nemli tabiki . kelimeleri yanlis telafuz ettigimde anlasmak zor oluyor.
21. hayir, hissetmiyorum.

P50

17. bir ¢ok kelimenin telaffuzunu bilmiyorum.

18. bir cok kelimeyi dogru telaffuz edemiyorum.

19. ingilizceyi telaffuzuyla birlikte tamamen 6grenmek istiyorum.

20. 6nemli degil ¢linki bir dili 6grenmek bir anda olmaz belli bir siiregten
gecmesi gerekmektedir bunu anlamayan insanlarin ne diisindigi benim igin dnemli
degil.

21. hayir.

P51

20. 6nemli

21. evet, izledigim diziler, kendimi gelistirmis olmam teleffuzumu da
gelistirir. Bu kultdr ile ilgilidir.

P52

20. Elbette 6nemli, ¢linkl bu; yabanci dilimin ne seviyede oldugunun bir
gostergesidir

21. hayir, ¢linkii herhangi bir yéreden gelmis degilim. istanbul agziyla
konusan her tiirk’on gayet rahat telaffuz edebilcegi karisindayim

P53
19. Gerek (akodalik?) gerekse sivil hayatta basarili olmak gizel iliskiler
kurabilmek igin kesinlikle 6nemli oldugunu disliiniiyorum
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20. Anlasilabilir olmak kendini anlatabilmek énemli olsa gerek
21. Katihyorum. Ulusal dikler daha ¢ok yetisme tarsi yasanilan (orta?) hatta
daha g¢ok glinliik kullanilan dilin bunun (??) oldukga etkisi var.

P54
20. 6nemli ¢linkl telaffuz insanin kendini ifade etmesinde énemli rol oynar
21. hayir hissetmiyorum
P55
19. sonugta onlerim dilini kullaniyorsak tam 6gretmeliyiz
20. 6nemli degil iyi oldugunu biliyorum
21. hayir
P56
19. Diger kisi beni anliyor ise sorun oldugunu distinmiyorum
P57

17. Derslerde telaffuza yeteri kadar dnem verilmedigini distniiyorum

18. bana gore yetersiz

20. Bu benim igin gergekten ¢ok énemli. Clinkl dilin amaci anlagmak ve
iletisim kurmaktir. Yanls telaffuzla dogru iletisim kurulamaz.

21. Dusinmuyorum

P59
21. Evet
P60
21. hayir
P62
20. 6nemli, ¢linki bu kendimi yargilamam igin bir firsat
P63
20. 6nemli degil ¢linki eger anlagilabiliyorsam sorun yok
21. hissetmiyorum
P64

17. zorunlu conservation dub dersleri olmali. Sadece gerektiginde
konusuyorum. Ayrica BF (MOYO) da dil konusundaki egitim diger bolimler gére ¢ok
daha kot

18. sadece gerektigi zaman konusuyorum

20. Soruyu tam alarak olgilayemedim

21. hissetmiyorum
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P65
20. sasirtiyorum, benden beklenmeyen aksanimla
21. etkilemiyor

P66

17. cevremdeki bir ¢ok insana gore iyi bir telaffuzumun oldugunu
disindyorum; ¢link dil gérenmeyi seviyor ve olabildiginin en iyisi olmasi igin
kendimi gelistirmeye ¢abaliyorum

18. yabanci insanlarla konstugumda benirahartlikla anliyorlar

19. ¢uinkl yabanci dil bilmek her agidan ¢ok énemli

20. yabanci arkadaslarimin beni nasil algiladiklari énemli. Anadilimiz olmaya
bir dil i¢in bagkalari hakkinda yorum yapmayi dogru bulmuyorum

21. disimuiyorum

P67
17. daha iyi olmasi gerektigini diisinlyorum
18. daha iyi olmali, daha hakim olmaliyim
19. daha iyi anlasilabilmek igin gerekli
20. beni anliyorlarsa ve saglikli iletisim kuruyorsak sorun yok
21. evet ¢linku dil yapisi ve konusma bigimi kiltlrle sekilleniyor
P68

19. Meslek hayatimda basarili olmali ve giinki dil gibi kongmak igin
20. evet, 6nemlidir. Clnkd, insanlar senin konustugundan daha iyi konusuyor
ya da daha iyi anliyor olabilir

P69
17. Kendimi etrafimdakilere gore daha iyi buluyorum
18. anlasilabildigimi disliniyorum
19. zor olsa da, miikemmel olurdir
20. hi¢ 6nemli degil ¢linkl herkesin kendine 6zgl bir yetenegi vardir
21. alakasi yok
P70

17. Telaffuzumdaki eksiklikten dolayi ingilizce konusmaktan gekiniyorum.
Bazen cok iyi bildigim bir kelimenin telaffuzunda bile yanhslik yapiyorum

18. Sonucta okudugum okuldan dolayi konusma yetenegimin muhtesem
olmasi gerekiyor bence. ama ne yazik ki yle degil. telaffuzumun diizelmesi igin
kesinlikle bir egitim almam lazim.

20. Cok cok buiylk bir yanhs yapmadigim stirece telaffuzda cok da 6nemli
degil. benim igin telaffuzumun nasil oldugu, kendi konusmami begenip
begenmemem daha 6nemli

21. Turkgenin ingilizce telaffuzuna olumsuz bir etki biraktigini
disinmiyorum. bence bir aksan katmiyor, temiz bir ingilizcemiz var bence.
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P71

17. ilkokuldan beri ingilizce egitim géormekteyim, bu sebeple ingilizcemin iyi
oldugunu digtnliyorum. Ayrica 1’den tarzla defa yurdisinda bulundum ve
telaffuzumu gelistirdim

18. telaffuzumu gelistirmek igin ¢ok fazla ¢alistim, daha da fazla ¢alisacagim

19. ¢unki ingilizce ile ilgili bir bélimde okuyorum

20. evet 6nemli. Clinkl aramizdan yabanci bir dilde bile konusuyor olsak, ne
soyledigimin net olarak anlagiimasi benim igin 6nemlidir

21. evet digtiniiyorum, ¢linki ne kadar iyi telaffuz edersem edeyim, yerel
kisiler tarafindan ‘yabanci’ olarak gérulecegimi biliyorum

P72

17. acgikgasi ingilizceyi bazen ¢ok iyi, bazen de kétiye yakin konustuguma
inaniyorum. Bunun blytk intimalle az Pratik yapmamla ilgisi var.

18. telaffuzum fena degil, ama ¢aba gosterirsem daha iyi olabilecegin

19. her dili o dili yerlisi gibi konusulmasine ¢aba gosterilmesi gerektigini
disinldyorum

20. oncelikil olan kendimi gelistirmem, ama baskalarinin da telaffuzumu nasil
algiladiklari bir élglide 6nemli

21. tabi ki, kurrtirel kimligin ve dilin ingilizce konugsmam konusunda etkileri
var. ama ¢ok da engel teskil ede bir sorun degil

P73

17. s6zclk dagarcigimdaki kelimeleri gayet iyi telaffuz edebiliyorum

19. eger bir dil 6greniyorsam, bence, o dilin kendi vatandasi gibi konusmam
cok 6nemli ¢linki dil sadece bir anlasabilme araci olarak kalmamali

20. 6nemlidir. Clnki dogru telaffuz benim igin 6nemli

21. evet. Clnki acgik gorasli olusum herhangi bir takintiya saplanip kalmami
engeliyor. Aksi takdirde telaffuzumu 6nemsemezdim

P74
19. herhangi bir dilin asil konusuldugu sekilde konusulmasi serekir
20. Onemli degil. Ciinkii arkadaslarim bu konuda uzman degiller
21. etkiledigini disinmiyorum
P75
20. Onemli ¢linkii bir seyi iyi ve layikiyla yapabilmek bash basina 6nemlidir
21. hayir diginmiyorum
P76

17. kolejden mesun degilim. Bir devlet okulundan mezunum. Lisede ingilizce
konusma firsatimiz yoktu. Hocalarin telaffuzlari iyi degildi. Maddi olanaklardan 6tiiri
hi¢ yurtdisinda bulunmadim. Okulu da yurtdisindan herhangi bir okulla anlagmasi
yoktu.

18. Turk ingilizcesi konusuyorum
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20. 6nemli. Telaffuzumun kétl olduguna inadigimdan sinif iginde ingilizce
konusmak istemiyorum rezil olurum korkusuyla
21. hayir

P77

20. Evet

21. hayir hissetmiyorum ingilizce telaffuzun gelisiminin egitim ve zamanla
parallel oldugunu diigsiiniyorum

P78
17. ana dili ingilizce olan bir kisiyle gayet iyi bir sekildet anlagabilirim
18. anlama, konugma ve anlatma sorunu ¢ekmiyorum
20. tabi ki 6nemli. Itetisimde karsilikl uyum sdyleabilmek, anlasabilmek
oldukga 6nemlidir ve bdyle olmakh kesinlikle
21. hayir, enazindan ben etkilemiyorum

P79

20. 6nemli. Kendi dilimde akici ve glizel konugsmam gerekiyorsa bu diger
dillerde de bdyledir. Anlasilir olmanin telaffuza bagli oldugunu diigsiiniyorum

21. kelimelerin dogru ve glizel cikmasi dile verilen 6neminde bir géstergesidir.
Ve kiltirel kimligin diizeyini agagi belirleyici bir factor olabilir

P80

20. Onemli, ¢linkii telaffuz o dildeki yetkinligi gdsterir

21. hayir hisstemiyorum, ¢linki dili konusurken, konusulan dilin kilttrayle
konusulur

P81

18. yeterince anlasilir

19. kisisel, fakat baskasi kendi diline gére uydurarak telaffuz ederse de sorun
degil

20. degil

21. evet
P82

20. 6nemli degildir. Herkesin dil yetenegi olmayabilir &nemli olan kendini
ifade edebilmektir

21. hayir. Ingilizce anadili kullanan bir toplumda yasamadigin siirece bir
Amerikali veya ingilizce tamamen ayni sekilde konugsamazsin

P83
20. 6nemli
21. evet. Aksan ve yoresel konusma farkhliklarindan dolayi

P84
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20. 6nemli
21. evet. Aksanlardan dolayi

P85

20. Eger arkadaglarim Tirkse 6nemli degil ama yabancalarsa ve ben onlarin
dilin konusuyorsam énemli. Clink beni rahatlikla anlamalarini isterim

21. -

P86

20. eger anadilleri ingilizceyse 6nemli, degilse aramizda pek fark oldugunu
disinmiiyorum, o yliizden pek 6nem vermeyebilirim

21. -

P87

20. 8nemli degil. Onemli olan sey konustugum dilin o dili anadili olarak
konusan insanlara yakinhgi

21. evet. Bir dili sonradan 6grendiyseniz o dilde ana dil olarak konusan
insanlarin gikardiklari ama sizing ¢ikaramayacaginiz sesler her zaman meucuffur. Bu
da telaffuzu son derece etkilier

P88

20. eger arkadaslarimla iletisimime engel olacak kotu bir telaffuza sahip
olsaydim 6énemli olurdu. Ancak su anda boyle bir sorun yasamadigim igin bunu
onemli bulmuyorum

21. kaltarel kimligimin ingilizce telaffuzumu etkiledigini diiginmiyorum

P89
20. onemlidir. Kelimeleri en (inisekilte??) telaffuz ???
21. evet, isterig ????

P90
21. hayir, hissetmiyorum

P91

17. anaokulunda beri yabanci dil egitimi olan bir kolejden mezun oldugum ve
bilkentte okudugum igin telaffuzumun iyi olduguna inaniyorum

20. 6nemli degil; ¢linku bildigim diller yabancilarla iletisimimde éncelikli
oldugu igin arkadaslarimin distinceleri beni pek ilgilendirmiyor

P92

20. 6nemli. Clinku bir seyi, bir dili bliyorsak 6greniyorsak tam anlamiyla
ogrenmeliyiz

21. hayir

P93
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20. 6nemli glinkl telaffuz glizel olursa daha akici ve etkili bir konusma olur
arkadaslarimla
21. disinmiyorum etkiledigini

P94
20. ¢ok da 6nemli degil. Ama insan hep daha iyi olmak ister
21. hayir. Hig hissetmiyorum

P95
20. evet, bazen 6nemli. Telaffuzum kotl olarak algilanirsa, konugma istegim
azalr

21. hayir

P96
20. evet 6nemli, bu sayded yanliglarimi diizeltebilirim
21. hayir, hissetmiyorum

P132

17. tam bir tirk aksanina sahibim

18. anlasilmam benim igin yeterli

19. belirttigim gibi, yabanci dil 6grenmekdeki ama amacim karsilikli
anlasmaktir

20. 6nemli degil, telaffuzum benim kiltirimin bir pargasidir

21. bkz 20

P133
17. 6rnegin afro-americanlarla ruhabbet kurabiliyorum
18. her (????) insanla anlasabildigine gore, sikinti yok
19. ne, 6nemi var hocam, anlasabilir olmak yeter
20. check the answer at 19
21. tabi etkiler, tlirkge de bile sehirden sehire telaffuz degisir

P134
17. Amerikan aksanina yakin
18. yeterince akici oldugunu diisiiniyorum
19. kelimelerin daha anlagilir olmasi igin
20. 6nemli. Clinku kendimi daha ‘cool’ hissediyorum
21. hayir

P135
17. Stiperim, sakiyorum
19. telaffuzun iyi olmasi anlasilir olmakla paraleldir
20. Onemli
21. hayir. Etkilemiyor
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P136

20. 6nemli ¢linki s6zclgun dogru telaffuz edilmesi iletisim kalitesinin
yukseltilmesi igin 6nemlidir

21. anadilim olan tirkge’nin fonetik yapisi ingilizce’den farkli oldugu igin
telaffuzumu etkilemekte ancak bulyik bir sorun teskil etmemektedir

P137

20. hayir, 6nemli degil. Clinki 6nemli olan benim o dili ne kadar ve nasil
bildigimdir. Sonugta telaffuz, kisinin yetereginede bagh birseydir

21. tabi ki olabilir ¢linkt (???) yapi farkhhg vardir ve tanlama farkhihklari. Ama
(???) bu konuda ¢ok fazla sorun ¢ikardigini sanmiyorum

P138
17. hazirhkta iyi egitim almadigim distnidyorum
20. hayir
21. hayir

P139

20. anlasildigim sirece sorun yok
21. turk gibi ingilizce konusmak diye birsey var etkiliyor

P140

17. hayatta egilimim ve egitimin dil yoniinde gergekleimistir

18. aksanlarin Ustiinde ¢alistyorum

19. farkli kailtarler yani diller, yapilari geregi fikirleri ver duygulari vs.. farkl
sekilde tayirlar

20. a cake is not a cake without icing on top

21. -

P141
17. Diger insanlarda daha kolay anlagiliyorum
18. hig sikinti yagamadin
19. 6nemli olan anlagilabilirlik
20. 6nemli degil, ¢clinki gihirlere hursun islemez
21. evet, ¢linkl agiz aliskanligiyla bazi kelimeleri farkl telaffuz ediyorum

P142
17. insanlar ne dedigimi anlyor. Hocamda ‘amazing’ dedi yani.
18. beni grammar hantasi disinda gayet diizglin
19. asiri lazim olmadikga aksan var-yok farketmiyor
20. degil. Ne dedigimi anhyorsa sikinti yok
21. yani, bazen. Bazi seslere bogaz adapte olamiyor.

P143
17. anlasilir bir telaffuzum var, fakat anakili ingilizce olan biri yabanci
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oldugumu rahatlikla anlayabilir
18. vurgu ve tanlama konusunda daha iyi olma isterdim
19. daha fazla insan tarafindan daha kolay anlasiimak igin 6nemli oldugunu
disinldyorum
20. ¢ok 6nemli degil, daha ¢ok sdylediklerimin anlasilabiliyor olmasi énemli
21. hisstemiyorum

P144

17. bana yeterli

18. yeterli buluyorum

19. anlasilabilirlik agisindan énemli

20. denilenin anlasilabilmesi 6nemli

21. hissetmiyorum
P145

17. okudugum bolim Amerikan Kiltlra ve edebiyati
P146

20. yani, benim tirkge telafuzum da ingilizce telafuzum da ¢ok iyi degildir.
Guzel konugmak isterim
21. hayir. Ingilizce sart

P147

17. tirkler gogunlukla, yabancilar tamamen beni anliyorlar; sagmaladigimi
hissetmiyorum en azindan

18. daha iyi alabilir tab, ama ingilizce bir arag sonugta, kilttrel bir deger
vermiyorum sanirim bu dile

19. -

20. 6nemli. Eh, sonugta bu da bir kendini gelistirme test yolu

21. kaltarel kimligim tiirkge telafuzzumu nail ekliliyorsa ingilizce telafuzzumu
da etkiliyor. Kalturel kimlik kelimelere verilen 6nemi ve duyulari saygiyi belirliyoru
olsa gerek

P148

17. aksanlai konusmak igin gaba harcamiyorum. Sézcukleri bazen dogru bazen
yanlis sdyliiyorum ama bu beni pek ilgilendirmiyoru zaten. Onemli olan kendimi ifade
edebilmek ve sdyledigimin bi’sekilde anlagiimasi

18. gelistirsen daha iyi olur tabi. Ama dedigim gibi, ‘variable’ s6zcigimu
‘verayibil’ olarak sdylemek ile sdylememek arasinda pek buyik bir fark yok bence

19. Bir kere bahsettigimi yabanci dilin ingilizce olmasi dnemli bir ayrinti. Bu
diinyada anadili ingilizce olup da birbirinden gok farkli telafuza sahip olan insanlar
var! ingilizce diinya dili oldu artik, bu yiizden onun ‘dogru telafuzu’ diye bir kavram
yok bundan sonra

20. 6nemli elbet. Kazma gibi konusmayi da istemem. Nezakete 6nem veren
biri olarak, bunu da o (6lgiik??) ciddiye alirm
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21. kultarel kimlikten kastinini anlayamadin. Bu, ‘Turk olmamla’” mi yoksa
‘Egeli olmamla’ mi ilgili bir soru? Eger tirk olmamlaysa, elbette hissediyorum. Ama
egeli olmamla bir alakasi oldugum diginmiyorum

P150
18. neyi?
20. degil. Arkadaslarimla ingilizce konusmuyorum
21. hayir
P151
18. daha iyi konusabilirim
19. ingiliz aksani istiyorum
20. degil. Butlin arkadaslarim tark
21. hayir
P152

18. tirkiye’de yasadigim igin telaffuza (akadan??) 6nem vermiyorum ¢link
ayni dili konsan insanlar birbirlerinin telaffuzlarini rahatga anlayabiliyorlar

19. yanhs telaffuzla anlasiimayabilirim

20. 6nemli degil. Clinki yanlis telaffuz yapsamda onlar beni anlayabiliyor

21. ayni kiltird paylasan insanlarin telaffuzlarida benzer oluyor

P153

20. ingilizce’nin prestjli ve diinya (¢apinda??) énemli bir dil olaysinin (setini??)
olarak toplum igerisinde dlizglin ve lieri seviye ingilizce konugsmanin barkisini strekli
hissedeiz

21. hissetmiyorum fakat daha kirsal bir kesimeden geliyor (???)
hissedebilirdim

P154
21. insanin kendi ana dili ve ana dilindeki ifade tarzlari, vurgu ve tanlamalari
yabanci bir dil 6grenirken etkiliyor

P155

20. beni anlamalar. Agisindan énemli. Ama ¢ok da mihim degil. (anlasildigim
siirece)

21. hayir

P156

19. 6nemli olan yabanci dildeki kaynaklari okuyup-dinleyip anlayabilmektir.
Telaffuzun ¢ok 6nemi yoktur. Ayrica telaffuzumdan tiirk oldugumun anlasiimasi da
beni mutlu eder. Karsimdakinin de benle olan iletisimini ve davranislarini ona gore
sekillandirir.

20. baskalarinin hakkimdaki diiglinceleri eger telaffuzumla alakaliysa benim
icin 6nemsizdir. Onemli olan ne séyledigimdir
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21. vurgu ve tanlama agisindan etkilendigini hissediyorum



