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ABSTRACT 

THE EFFECTS OF CEFR-BASED ESP SPEAKING AND LISTENING 
ACTIVITIES ON THE SUCCESS OF STUDENTS IN  

FACULTIES OF TOURISM 
BÜYÜKKALAY, Nurgül 

M.A., Foreign Language Teaching Department 
Supervisor: Assist. Prof. Dr. Fatma Ö. SAKA 

January, 2016, xviii+180 
 

This study aimed to increase the success of Tourism and Hotel Management students 

in developing their speaking and listening skills through the use of the suggested 

ESP speaking and listening activities based on the principles of the CEFR. 

 

This study was carried out with the students from the Tourism and Hotel 

Management Department in the Akdeniz University Faculty of Tourism. The 

students were randomly assigned as members of the experimental and control 

groups, with 9 male and 5 female students, making a total of 14 students in each 

group. To accomplish the aim of the study, the quantitative research method was 

used. In this experimental study, a pre-test and post-test control group design was 

applied, and self-assessment checklist was also administered to the students both at 

the beginning and end of the study to find out the language proficiency level of the 

students from their own perspectives, and to make the whole process more learner-

centered. The data collected through the self-assessment checklist are presented in 

the form of percentages. 

 

During the 12-week implementation of the study, the experimental group studied the 

suggested speaking and listening activities for English for Tourism at B1 level based 

on the principles of the CEFR, while the control group followed the traditional 

teaching method using the current coursebook. Both groups were administered 

speaking and listening skill pre-tests at the beginning of the study and post-tests at 

the end of the study in order to assess the effects of the suggested activities. The data 

obtained from the pre-tests and post-tests were analyzed by using t-test.  
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The findings in the study indicate a significant difference between the experimental 

and the control groups in terms of speaking and listening skill achievements. It was 

observed in this study that the improvement in the speaking and listening skills 

demonstrated by the experimental group was noticeably greater than the 

improvement found in the control group. In the light of this research, it can be 

suggested that implementing CEFR-based ESP speaking and listening activities in 

the English language lessons in the Faculty of Tourism were effective in increasing 

the achievement levels of the students in those skills.  

 

Key Words: Common European Framework of Reference for Languages, English 
for Specific Purposes, English for Tourism, Speaking Skill, Listening Skill, Self-
Assessment, B1 level. 
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ÖZET 

 
AVRUPA DİLLERİ ÖĞRETİMİ ORTAK ÇERÇEVE PROGRAMI TEMELLİ 

ÖZEL AMAÇLI İNGİLİZCE KONUŞMA VE DİNLEME BECERİLERİ 
ETKİNLİKLERİNİN TURİZM FAKÜLTESİ ÖĞRENCİLERİNİN BAŞARISI 

ÜZERİNDEKİ ETKİLERİ 
 

BÜYÜKKALAY, Nurgül 
Yüksek Lisans, Yabancı Diller Eğitimi Anabilim Dalı 

Tez Yöneticisi: Yard. Doç. Dr. Fatma Ö. SAKA 
Ocak, 2016, xviii+178 sayfa 

 

Bu çalışma, Avrupa Dilleri Öğretimi Ortak Çerçeve Programı temelli özel amaçlı 

İngilizce konuşma ve dinleme becerilerine yönelik önerilen etkinlikler kullanarak 

Turizm ve Otelcilik öğrencilerinin başarılarını artırmayı amaçlamıştır.  

 

Bu çalışma, Akdeniz Üniversitesi Turizm Fakültesi, Turizm ve Otelcilik Bölümü 

öğrencileri ile yürütülmüştür. Öğrenciler deney ve kontrol grubu olarak rastgele 

atanmıştır ve her grupta 9 erkek ve 5 bayan olmak üzere toplamda 14 öğrenci yer 

almıştır. Bu çalışmayı gerçekleştirebilmek için nicel araştırma yöntemi 

kullanılmıştır. Bu deneysel çalışmada, ön-test ve son-test kontrol gruplu çalışma 

deseni kullanılmıştır. Ayrıca, öğrencilerin dil yeterlik seviyelerini görmek ve tüm 

süreci daha öğrenen merkezli yapmak için öğrencilere çalışmanın hem başında hem 

de sonunda kendini değerlendirme listesi verilmiştir. Kendini değerlendirme listesi 

ile toplanan veriler yüzdelerle ifade edilmiştir.  

 

12 haftalık uygulama sürecinde, deney grubuna Avrupa Dilleri Öğretimi Ortak 

Çerçeve Programı temelli B1 seviyesinde Turizm İngilizcesi konuşma ve dinleme 

becerilerine yönelik önerilen etkinlikler uygulanırken, kontrol grubu mevcut ders 

kitabını kullanarak geleneksel öğretim yöntemi ile öğrenim görmüştür. Çalışmada, 

önerilen etkinliklerin etkisini görebilmek için her iki gruba da çalışmanın başında 

dinleme ve konuşma testlerini içeren ön-test ve çalışmanın sonunda dinleme ve 

konuşma testlerini içeren son-test uygulanmıştır. Ön-test ve son-testlerden elde 

edilen veri t-test ile analiz edilmiştir.  

 



 

ix 
 

 
Bu çalışmada, deney grubunun kontrol grubuna göre dinleme ve konuşma 

becerilerindeki başarısında artışın gözle görülür derecede fazla olduğu 

gözlemlenmiştir. Ortaya çıkan bu sonuçlar göz önüne alındığında Turizm Fakültesi 

İngilizce derslerinde Avrupa Dilleri Öğretimi Ortak Çerçeve Programı temelli özel 

amaçlı İngilizce konuşma ve dinleme becerilerine yönelik etkinlikler kullanmanın 

öğrencilerin bu becerilerdeki başarı seviyelerini artırdığı ortaya konulabilir.  

 

 

Anahtar Sözcükler: Avrupa Dilleri Öğretimi Ortak Çerçeve Programı, Özel Amaçlı 

İngilizce, Turizm İngilizcesi, Konuşma Becerisi, Dinleme Becerisi, Kendini 

Değerlendirme, B1 düzeyi. 
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CHAPTER I    

INTRODUCTION 

 

1.1.Background to the Study 

The advance of globalization and technology in the present century has led to a 

world in which the development of international relations is profoundly affected by 

varying levels of communication. People now have the opportunity to communicate 

as citizens of the world with any person or company regardless of their location for a 

wide variety of purposes such as travelling the world, sharing information, or 

cooperating in commercial activities. Whatever the reason might be, an international 

language is a necessity for communication. As Spichtinger (2001, p.54) argues, “it is 

possible to use German as one’s national language and English as one’s European 

language”. It can be therefore said that English dominates the world in a way that no 

other language can match. Although English is not the most widely spoken language 

in the world, it is the most widely spoken second language (Crystal, 2003).  

Hutchinson and Waters (1987, p.6) reveal that, “the end of the Second World War in 

1945 heralded an age of enormous and unprecedented expansion in scientific, 

technical and economic activity on an international scale.” As a result of this, the 

demand for an international language became much greater, and in order to adapt to 

this new world where one language was fast becoming the most widely used medium 

of communication, people were required to learn English. This requirement for an 

increase in language learning generally, also led to an expansion in the use of 

English for Specific Purposes (ESP). Rogers (1969, as cited in Hutchinson and 

Waters, 1987) believed that developments in educational psychology also made a 

contribution to the rise of ESP by emphasising the central importance of learners and 

their attitudes to learning. Individual learners have different needs and interests when 

studying English, and this has an influence on their motivation for learning. For 

example, the needs which persuade a doctor to learn English are different from the 

needs of an engineer. A student who studies in the field of Tourism has a motivation 

to learn English that is related to his professional future career.  
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Tourism is one of the world’s most important and growing industries. It is a vital 

source of income and a major source of employment in many countries. The demand 

for English is expanding in the tourism industry, and that is why it is important to 

teach English for Tourism to the students in the Faculties of Tourism in higher 

education institutions. Students will have their future careers in the field of tourism, 

and a good knowledge of English will be a vital tool for effective communication 

with foreigners in their field. Since knowledge of English is a major factor in 

attaining higher salaries and enhanced career prospects, there are also benefits for 

individual members of the workforce. According to the European Life Quality 

Survey, the members of the Turkish workforce who are proficient in English are 

more likely to consider themselves ‘well-paid’ and to have higher prospects for 

career development (British Council, 2013). This reveals the importance of teaching 

English by using the ESP approach, which is based on the learners’ reason for 

learning, because learners of ESP are mostly motivated to learn English for 

professional reasons (Hutchinson and Waters, 1989).  

 

Although all language skills are essential in the field of tourism, much of the work in 

tourism requires direct involvement with customers. Therefore, the skills of speaking 

and listening are vital because of the primary importance of good communication. 

Good speaking and listening skills are inseparable from each other and are of the 

highest value for people working in the tourism industry at all levels.  It is for these 

reasons that English for the tourism industry belongs to the field of English for 

Occupational Purposes (EOP), a subdivision of English for Specific Purposes.  

 

Dudley-Evans and St. John (1998) suggest that ESP is an approach to language 

teaching in which all decisions regarding content and method are based on the 

learner’s reasons for learning. If the students learn English in terms of their learning 

needs, they can use it as an important component of their business life. English for 

Tourism is designed for students who are interested in developing English language 

skills for a working holiday, in pursuit of a professional internship, or as a vital 

element of a career in the tourism or hospitality industries.  

Since the tourism industry is a growing sector in Turkey, it is clear that there is a 

great need for anyone working in this field to have a high level of competence in 
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English. This has led to the need to teach English according to the needs and interests 

of the learners. In Turkey, for many years, English lessons have been a part of the 

curricula in different higher education institutions, but mostly traditional approaches 

have been used. Furthermore, General English has been the primary method used in 

the teaching programmes of higher education institutions where there is a need for 

Vocational English. The needs and interests of the learners should be regarded as 

central to the process, and it is important to develop courses which take into account 

the benefits of English for Specific Purposes. Since this study was designed to 

examine the importance of increasing the English speaking and listening skills of 

students of Tourism, a range of different ESP speaking and listening activities are put 

forward which can help in the teaching of English for Tourism.  

Turkey has been a member of the Council of Europe since 1949, and a candidate 

member of the European Union since 1999. Within this process, Turkey has been 

carrying out reforms in order to attain full membership of the European Union. 

(Turkey Ministry for EU Affairs). One of the reforms still to be completed is to 

improve the conditions under which foreign languages are taught. In Turkey, as in 

most other countries, there is recognition that English is the main language of 

international communication, and one of the most widely spoken languages in the 

world. Within Europe, there is growing evidence that English has become the lingua 

franca of the business world. Under these circumstances, Turkey cannot afford to be 

left behind in the field of language learning, and one of the ways in which the 

position can be improved is through the acceptance of the Common European 

Framework of Reference for languages (CEFR). 

The CEFR has undoubtedly had an immediate and significant impact at some levels 

in many of the Council of Europe’s member states, as well as further afield, as Little 

(2006) notes. The Common European Framework of Reference for Language 

learning at all levels has been developed to promote and facilitate co-operation 

among educational institutions in different countries, to provide a sound basis for the 

mutual recognition of language qualifications, and to assist learners, teachers, course 

designers, examining bodies and educational administrators to establish and co-

ordinate their efforts. (Council of Europe, 2001). 
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The CEFR aims to increase mobility within Europe, facilitate the approval of a 

language passport in any European country, and to encourage cooperation in 

educational institutions in those countries. That is why, the CEFR has a significant 

role to play in European countries, and has also created interest in non-European 

countries around the world. It is said that CEFR has been translated into more than 

30 languages, including several non-European languages, which indicates that a 

serious attempt has been made to reach enough people around the world to produce 

results which are comprehensive, coherent and transparent. (Council of Europe, 

2001). 

In view of the interest being shown worldwide in the CEFR, this study aims to 

examine ways in which the CEFR can be used as a basis on which an improved 

method of teaching English can be applied to a specific industry which is of great 

importance to Turkey. Many reforms are currently being made in Turkey in 

connection with moves to integrate Turkish institutions more closely with European 

standards and practices. These moves are linked to Turkey’s status as a candidate for 

membership of the European Union. 

 

One of the areas in which reform is required is in the teaching of foreign languages, 

and in particular the teaching of English. While there is certainly a need for 

improvements in the teaching of General English, this study concentrates on the 

benefits of increasing the use of English for Specific Purposes (ESP). An 

examination will be made of the ways in which ESP could be successfully applied to 

addressing specific areas of economic activity. Particular attention will be paid to the 

tourist industry, and the introduction to ESP-based courses in Tourism and Hotel 

Management Departments of Turkish Universities. 

One of the tools which was designed to improve language teaching is the Common 

European Framework of Reference for languages (CEFR). This study will also look 

at the ways in which the CEFR can be the basis for the practical application of ESP 

courses to raise the level of language proficiency among students of Tourism and 

Hotel Management in Turkish Universities.   
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1.2 Statement of the Problem 

Improvements in the teaching of General English are clearly the base on which more 

a widespread knowledge of English within Turkey can be built, but the introduction 

of ESP has become increasingly important as there has been an increase in 

vocational training and learning throughout the world, and the spread of 

globalization has increased the use of English as the language of international 

communication. Many learners have become aware of the importance of learning a 

foreign/second language for their profession, and more and more people are using 

English in a growing number of occupational contexts. The motto of Hutchinson and 

Waters, (1996, p. 8) Tell me what you need English for and I will tell you the English 

that you need, is the leading principle of ESP. 

 

Students are starting to learn and then master General English at a younger age, and 

this provides the opportunity for them to move on to ESP at an earlier stage in their 

education. The benefit of this development is the creation of a workforce within 

certain industries which is better equipped to deal with the particular demands of 

their profession. For example, in the case of the tourist industry, this means 

providing a better service to its customers, thereby attracting increased numbers of 

tourists and improving the value of the services they provide.  

 

In Turkey, in order to meet the criteria established by the European Union, the 

education system, including primary, secondary and higher education, has been 

under reconstruction. The Common European Reference for Languages (CEFR) has 

been taken into consideration to meet the criteria in terms of foreign language 

education.  

Since the CEFR is a new concept put forward by the Council of Europe in the field 

of language teaching and learning, there is a need for different course materials to 

help learners acquire the skills which have been determined and classified as the six 

proficiency levels in the CEFR. There have been notable studies on ESP and the 

CEFR, which have mostly been dealt with as separate topics by researchers, but there 

is need for them to be developed together, and in accordance with the needs and 

interests of Turkish learners. Since there is not so much literature dealing with ESP 

activities, or with a sequence of tasks and exercises which has been designed in 
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accordance with the criteria stated in the Framework in Turkey, this study aims to 

provide Tourism Departments with the necessary CEFR-based ESP materials, 

activities and tasks which will allow them to utilize the considerations and 

descriptors at B1 Level in the Framework.  

 

The main focus in this study is to enable Tourism and Hotel Management students to 

communicate effectively, and to help them develop the speaking and listening skills 

defined at B1 level. Therefore, a range of CEFR-based ESP speaking and listening 

activities at B1 proficiency level, which includes appropriate materials, texts, 

exercises and tasks for Tourism students, has been prepared. In this study, the aim is 

to answer the question “Do CEFR-based ESP speaking and listening activities 

increase the success of Tourism students in terms of their speaking and listening 

skills?” 

 

1.3 Purpose of the Study 

Since English for Specific Purposes (ESP) courses are mainly designed with regard 

to the needs of the learners, it is expected that ESP will prepare learners for their 

occupational lives and increase their motivation to learn English. Therefore, it is 

necessary to use ESP courses in the English lessons provided by higher education 

institutions which will prepare students for their professional lives after graduation. 

Teaching English by using English for Tourism materials in the Faculty of Tourism 

is important in order to meet the needs of the learners in regard to their English 

language skills, and to increase the success of the learners.  

The purpose of this study is to see if it is possible to improve the speaking and 

listening skills of 1st year students in the Faculty of Tourism through ESP speaking 

and listening activities using materials for B1 level in accordance with the objectives 

stated in the Common European Framework of Reference for Languages. 

In the framework, there are six common reference levels for describing learner 

proficiency:  

 

 



	   7 

Table 1.1 The Common Reference Levels 

 

C2 Mastery                                                 Comprehensive Operational Proficiency 

C1 Effective Operational Proficiency        Adequate Operational Proficiency 

B2 Vantage                                                 Limited Operational Proficiency 

B1 Threshold                                              Independent User 

A2 Waystage                                              Basic User 

A1 Breakthrough                                        Foundation 

(Council of Europe, 2001). 

 

In this study, the participants, who were observed to be at A2 level, were expected to 

reach B1 level with the help of CEFR-based ESP speaking and listening activities.  

The main problem statement of this study is “do the CEFR-based ESP speaking and 

listening activities increase the success of the students in the Faculty of Tourism?” 

This study concentrates on the following research questions based on the purpose of 

the study:  

Research Question 1: Is there a significant difference between the experimental 

group and the control group students in terms of their listening skills scores at the 

beginning of the study? 

Research Question 2: Is there a significant difference between the experimental 

group and the control group students in terms of their speaking skills scores at the 

beginning of the study? 

Research Question 3: Is there a significant difference between the listening skills of 

the experimental group students over the course of the study according to their pre-

test and post-test results? 
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Research Question 4: Is there a significant difference between the speaking skills of 

the experimental group students over the course of the study according to their pre-

test and post-test results? 

Research Question 5: Is there a significant difference between the listening skills of 

the control group over the course of the study students according to their pre-test and 

post-test results? 

Research Question 6: Is there a significant difference between the speaking skills of 

the control group students over the course of the study according to their pre-test and 

post-test results? 

Research Question 7: Is there a significant difference between the experimental 

group and the control group students in terms of their listening skills scores at the 

end of the study? 

Research Question 8: Is there a significant difference between the experimental 

group and the control group students in terms of their speaking skills scores at the 

end of the study? 

Research Question 9: Is there a significant difference between the listening skills 

scores in the pre-test results and post-test results of the experimental group students 

and the control group students? 

Research Question 10: Is there a significant difference between the speaking skills 

scores in the pre-test results and post-test results of the experimental group students 

and the control group students? 

Research Question 11: Is there a change in self-assessment level of the experimental 

group students based on CEFR in terms of their speaking and listening skills at the 

beginning and at the end of the study? 

Research Question 12: Is there a change in the self-assessment level of the control 

group students based on CEFR in terms of their speaking and listening skills at the 

beginning and at the end of the study? 
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1.4 Hypothesis 

This study is designed to examine the effects of CEFR-based ESP speaking and 

listening activities on the success of students in Faculties of Tourism. The main focus 

in this study is to enable students in Faculties of Tourism to communicate effectively 

and to help them develop their speaking and listening skills defined at B1 level with 

the help of CEFR-based English for Tourism speaking and listening activities. In the 

light of the research questions mentioned above, it is hypothesized in this study that 

there will be an increase in the success of the Tourism and Hotel Management 

Department students in terms of their speaking and listening skills when using 

CEFR-based ESP speaking and listening activities. It is assumed that the ESP 

activities which address the needs of the Tourism and Hotel Management 

Department students will contribute to achieving the spoken production and 

interaction and listening skill objectives of the B1 level. Most universities in Turkey 

do not apply ESP courses in faculties which would benefit most from ESP according 

to the needs and interests of their learners. Furthermore, English courses in 

universities in Turkey lack CEFR-based activities. Course designers in Turkey can 

prepare teaching materials for ESP using the principles of the CEFR. The activities 

suggested in this study, according to the principles of the CEFR, may be of use for 

ESP teaching programmes in universities. 

1.5 Scope of the Study 

This study was conducted in the Akdeniz University Faculty of Tourism. The 

subjects were Tourism and Hotel Management Department students who were 

learners in the Faculty of Tourism, The study group consisted of 28 students, all of 

whom were studying English for a total of 8 hours a week. The activities suggested 

here were selected according to the needs of the Tourism and Hotel Management 

Department of the Akdeniz University Faculty of Tourism.  

 

1.6 Limitations 

This study is limited to: 

1. the spoken interaction, spoken production and listening comprehension skills,  
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2. the first year students in the Tourism and Hotel Management Department of 

Akdeniz University Faculty of Tourism, 

3. ESP speaking and listening activities at B1 level, 

4. a period of 12 weeks during the Spring Semester of the Akdeniz University 

2011/2012 academic year. 

 

1.7 Definitions 

Can-do statements: A set of performance-related scales describing what learners 

can actually do in the foreign language depending on their proficiency level. 

 

Common European Framework of Reference for Languages (CEFR):                

“A guideline that provides a common basis for the elaboration of language 

syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It 

describes in a comprehensive way what language learners have to learn to do in order 

to use a language for communication and what knowledge and skills they have to 

develop so as to be able to act effectively”. (Council of Europe, 2001, p.1). 

 

Common Reference Levels: The CEFR describes foreign language proficiency at 

six levels: 

1. A1 (Breakthrough) 

2. A2 (Waystage) 

3. B1 (Threshold) 

4. B2 (Vantage) 

5. C1 (Effective Operational Proficiency) 

6. C2 (Mastery) 

(Council of Europe, 2007). 

 

Council of Europe:  The Council of Europe, based in Strasbourg (France), covers 

nearly the entire European continent, with its 47 member countries. Founded on 5 

May 1949 by 10 countries, the Council of Europe seeks to develop throughout 

Europe common and democratic principles based on the European Convention on 

Human Rights and other reference texts on the protection of individuals.  
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English for Specific Purposes: It is an approach to language teaching in which all 

decisions as to content and method are based on the learner’s reason for learning 

(Hutchinson and Waters, 1998, p.19). 
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CHAPTER II   

REVIEW OF LITERATURE 

 

2.1 English for Specific Purposes 

English for Specific Purposes (ESP) has been one of the most prominent fields in 

English as a Foreign Language (EFL) teaching over many years. ESP is regarded as 

an approach to language teaching that gives importance to the learners’ needs and 

interests. As Schleppegrell (1991) points out, ESP programmes are mostly designed 

for adult learners because they have a common professional or job-related reason for 

learning English, a common context in which to use English, content knowledge of 

their subject area, and well-developed learning strategies. This means that the student 

brings to the ESP class a reason for learning and a context for the use of English, 

knowledge of the vocational or professional field, and well-developed adult learning 

strategies.  

“The teaching of English for Specific Purposes has generally been as a separate 

activity within English Language Teaching (ELT), and ESP research as an 

identifiable component of applied linguistic research” (Dudley-Evans and St. John, 

1998, p.1). While General English learners study English to master the language 

itself, or to pass exams if it is compulsory, ESP learners study English to accomplish 

a particular role (Richards, 2001). ESP learners are mostly adults and have 

grammatical knowledge of the language and, consequently, they have professional or 

job-related reasons to learn and use the language. 

Sifakis (2003) and Rogers (1996) point out that there are as many definitions of ESP 

as there are linguists who have attempted to define it. Because all of these definitions 

appear to cover various characteristics of this approach, ESP appears to be a very 

flexible discipline and must be defined differently. There have been many attempts 

to give definitions of English for Specific Purposes. Hutchinson and Waters (1987) 

suggest that ESP must be seen as an approach rather than a product, and they define 

ESP as an approach to language teaching in which all decisions as to content and 

method are based on the learner’s reason for learning.  
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Strevens (1988, pp. 1-2) gives a definition of ESP by making a distinction between 

four absolute characteristics and two variable characteristics. The absolute 

characteristics are that ESP consists of English Language Teaching, which is:  

 

1.  designed to meet specified needs of the learners;  

2. related in content (that is in its themes and topics) to particular disciplines, 

occupations and activities;  

3. centred on language appropriate to those activities in syntax, lexis, discourse, 

semantics and so on, and analysis of the discourse;  

4.  in contrast with ‘General English’.  
 

The variable characteristics are that “ESP may be restricted as to the learning skills 

to be learned (e.g. reading only), and may not be taught according to any preordained 

methodology” (Strevens, 1988, pp. 1-2). 

10 years later, Dudley-Evans and St. John, (1998, p. 4-5) adapted the Strevens’ 

definition of ESP, and provided the extended definition of ESP in terms of ‘absolute’ 

and ‘variable’ characteristics. According to the definition, absolute characteristics 

include: 

ESP is designed to meet the specific needs of the learner and ESP makes use of the 

underlying methodology and activities of the disciplines it serves; ESP is centred on 

the language (grammar, lexis, register), skills, discourse and genres appropriate to 

these activities.  

 

Dudley-Evans and St. John, (1998, p. 4-5) give the definition of variable 

characteristics of ESP as follows: 

 

ESP may be related to or designed for specific disciplines; ESP may use, in specific 

teaching situations, a different methodology from that of General English; ESP is 

likely to be designed for adult learners, either at a tertiary level institution or in a 

professional work situation. It could, however, be used for learners at secondary 

school level and ESP is generally designed for intermediate or advanced students.  

The notion of ‘absolute’ addresses the common features of all ESP contexts, and the 

notion of ‘variable’ explains the situational features of ESP contexts. Dudley-Evans 
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and St. John (1998) removed the absolute characteristic that ESP is in contrast with 

General English and added more variable characteristics. They point out that ESP is 

not necessarily related to a specific discipline. Moreover, ESP is likely to be used 

with adult learners.  

Robinson (1991) points out two key criteria in her definition of ESP: 1. ESP is 

normally goal directed. 2. an ESP course is based on a needs analysis, which aims to 

specify as closely as possible what exactly it is that students have to do through the 

medium of English. It is goal oriented and designed according to learners’ needs. 

Students study English not because they are interested in the English language (or 

English-language culture) as such but because they need English for study or work 

purposes. It is also clear that ESP is a learner-centred approach in teaching English. 

Svinicki (2011) mentions that learners are the drivers of learning with their actions 

and teachers are supposed to create opportunities for the learners to be actively 

involved in the learning process. 

 As can be seen in the definitions of the ESP, it can be said that ESP is different from 

the English as a Foreign Language (EFL). As Bloor and Bloor (1986) note, the main 

difference between ESP and EFL is the learners’ reasons for learning English. Since 

learners learn English to learn for particular things in ESP, they are said to have 

instrumental motivation. However, EFL learners may have instrumental or 

integrative motivation as they may have a lot of reasons to learn English. Moreover, 

because of the curriculum in their schools or universities, they see it compulsory to 

learn English.  

 

2.1.1 Historical Background of ESP 

ESP has been one of the most significant fields of ELT since the early 1960’s. 

Dudley-Evans and St. John (1998, p.1) mention in the history of ESP “the study of 

languages for specific purposes dates back to the Roman and Greek Empires, and as 

such has a long and interesting history”. The modern origins of ESP go back to 

economic activities taking place in the 1950’s and 1960’s. Since the early 1960’s, 

English for Specific Purposes (ESP) has grown to become one of the most prominent 

areas of EFL teaching today.  
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“As with most developments in human activity, ESP was not a planned and coherent 

movement, but rather a phenomenon that grew out of a number of converging 

trends.” (Hutchinson and Waters, 1987, p.6). However, three main reasons can be put 

forward as significant contributions to the development of ESP.  The first reason was 

need. After the Second World War the demands of the modern world had changed. 

When the Second World War ended in 1945, activities in science, technology and 

economics within the international sphere had expanded enormously (Hutchinson 

and Waters, 1987). In respect to this, the demand for an international language 

gained much more importance. Once the United States had started to take the lead in 

military and economic power in the world in the 20th century, English became the 

world’s leading international language and maintained its lead in many fields such 

as; education, economics, politics, culture, science, and technology.  Many people 

wanted to learn English for their own needs and interests, and to be aware of the 

latest developments in their own field. This resulted in an expansion in the use of 

English for Specific Purposes.  

The second reason was the revolution in linguistics. As Hutchinson and Waters 

(1987) emphasize, linguistics had generally been used to describe the rules of 

English usage which is called grammar. On the other hand, the new studies took 

attention away from defining the formal aspects of language usage, and towards 

exploring the ways in which language is actually used in real-life communication 

(Widdowson, 1978). Since most ESP students are adults and already have a 

grammatical knowledge of the English language, they can use their existing 

knowledge of grammatical structures to meet their needs. 

Furthermore, in the development of ESP, improvements in the field of educational 

psychology contributed to the growth of ESP by focusing on the central importance 

of learners and their attitudes towards learning (Hutchinson and Waters, 1987). 

Learners were seen to have different needs and interests. This resulted in the 

development of courses directed towards to their particular needs and interests. 

Having access to such courses affects their motivation and, therefore, the 

effectiveness of their learning.  
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2.1.2 Types of ESP 

Carver (1983) classifies three types of ESP: English as a restricted language, English 

for Academic and Occupational Purposes and English with specific topics. The 

language used by air traffic controllers can be given as an example of English as a 

restricted language. For Carter’s second type of ESP, English for Nursing can be 

given an example for EOP, and English for Medical Studies can be given as an 

example of EAP. The third form of ESP defined by Carver (1983) is English with 

Specific Topics. Scientists who require English for postgraduate reading studies, for 

attending conferences or working in foreign institutions can be examples of the 

English with Specific Topics (EST).  

Strevens (1988), Robinson (1991), and Dudley-Evans, St. John (1998), divide ESP 

into two main branches: English for Academic Purposes (EAP) and English for 

Occupational Purposes (EOP). Hutchinson and Waters (1987), also divide ESP 

according to whether the learners need English for academic purposes or for 

occupational purposes in their ELT tree. In their tree diagram for ESP, given below, 

Dudley-Evans, St. John (1998) indicate the categories and subcategories of ESP:  

 

Figure 2.1. Types of ESP  

 

 

(Dudley-Evans, St. John, 1998, p.6) 
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As can be seen in the figure above, the typical tree diagram for ESP divides EAP and 

EOP according to the discipline and professional area. According to Hutchinson and 

Waters (1987, p.16), there is no obvious distinction between EAP and EOP, “people 

can work and study simultaneously; it is also likely that in many cases the language 

learnt for immediate use in a study environment will be used later when the student 

takes up, or returns to, a job”. English for Academic Purposes (EAP) and English for 

Occupational Purposes (EOP) are not different in terms of their focus.  

 

2.1.2 English For Tourism  

There are two main elements of ESP; the aim of following a course of studies, or 

following a profession. ESP is convenient for learners who intend to study a specific 

subject in English or follow a specific occupation for which English is necessary, or 

both (Chamberlain and Baumgardner, 1988). As English for Specific Purposes is 

divided into two main areas, EAP and EOP, English for Tourism and Hotel 

Management is categorized as EOP. Master (1998, p.213) states that “English for 

Tourism is an example of the subset of ESP known as English for Occupational 

Purposes (EOP), or VESL (Vocational ESL)”. According to Cravotta (2011), English 

which is used in the international tourism industry goes in the category of English for 

Specific Purposes.  

Walker (1995) calls attention to how English for Tourism is one of the more 

appealing areas among vocational and professional areas of English for Specific 

Purposes (ESP) because all of us are tourists at various times in our lives. Thus, 

instructors can bring our real experiences to the language classroom. Robinson 

(1991) observes that it is essential for ESP teachers to have knowledge of designing 

language courses, and they need to be trained in describing language. Moreover, they 

need to have knowledge in the field in which learners are professionally involved, 

such as economics, nursing, catering, or tourism. For the ESP teacher who teaches 

English for Tourism, it is important to create real and authentic communication 

regarding the students’ knowledge of tourism. 
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Hollandsworth (1987, as cited in Master, 1998, p. 208) draws attention to the 

significance of English for Tourism by indicating that in hotels and restaurants, 

English for hotel management is used as a language for a specific purpose. In this 

context, English is necessary in order to communicate with customers. It is important 

for courses to be developed according to the needs of the learners, as in real life they 

use that specific language to accomplish their tasks. English for hotel management 

requires extensive practice with day-to-day spoken English, both formal and 

informal. 

Cravotta (2011, p.104) refers to the significance of English for Tourism as 

“Mastering English for Tourism provides any individual with the linguistic tools 

needed to travel or to work in various chosen occupations”. Learners of English for 

Tourism need to be provided with the opportunity to learn English according to their 

needs. English for Tourism and Hotel Management prepares learners for work in the 

tourism and hotel service industries.  

Master (1988) has drawn attention to the fact that in European countries, ESP for 

Tourism has experienced significant development. There is also increasing demand 

for ESP for Tourism in other countries because of a growing awareness of the 

economic potential of professional training for hotel management and tourism. 

Turkey is among the countries in which the tourism industry has shown continuous 

growth, and where there is also a focus on international tourism. This has resulted in 

the need for knowledge of one or more foreign languages in the employees of the 

tourism industry. In this regard, learners of Faculties of Tourism need to know not 

only General English, but also ESP for Tourism.  

 

2.2 The Common European Framework of Reference for Languages (CEFR) 

The Common European Framework of Reference for Languages (CEFR for short) is 

a part of the Council of Europe’s long-term aim to improve the learning and teaching 

of modern languages in Europe. This aim has been pursued since the symposium on 

languages in adult education held in Rüschlikon, Switzerland in 1971. This activity 

has led to a series of detailed syllabus specifications at several different language 
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levels, namely the Threshold Level, the Waystage and Vantage Levels (Council of 

Europe, 2001). 

 

In 1991, a Council of Europe symposium was held in Rüschlikon under the heading 

“Transparency and Coherence in Language Learning in Europe: Objectives, 

Evaluation, Certification”. It was concluded that it was necessary to develop a 

common reference for language learning so as to realize and ease cooperation 

between the educational institutions of different countries, and to function as a 

common means by which practitioners could coordinate their studies, reflect on their 

practices, and make easier comparisons between the different qualification systems. 

To achieve this, different levels of proficiency and their related features were 

defined, and the aims, objectives and functions of the proposed common framework 

were elaborated through collaboration between a large number of governments and 

scholars. The result of this work is referred as the Common European Framework of 

Reference for Language Learning, Teaching and Assessment. This is a 

comprehensive document outlining a theoretical basis for modern language teaching 

(Council of Europe, 2001). 

 

The first draft of the Framework was published in 1996, and the second one in 1998. 

The Council of Europe states that it was translated into the following languages: 

Arabic, Albanian, Armenian, Basque, Bulgarian, Catalan, Chinese, Croatian, Czech, 

Danish, Dutch, English, Esperanto, Estonian, Finnish, French, Friulian, Galician, 

Georgian, German, Greek, Hungarian, Italian, Japanese, Korean, Lithuanian, 

Moldovan, Norwegian, Polish, Portuguese, Russian, Serbian (Iekavian version), 

Slovak, Slovenian, Spanish, Swedish, Turkish and Ukrainian. “The latest version of 

the document coincided with the European Year of Languages, 2001” (Kohonen, 

2003, p.2). The main purpose of the framework has been explained by the Council of 

Europe (2001, p.1) as follows:  

 

The Common European Framework provides a common basis for the elaboration of 

language syllabuses, curriculum guidelines, examinations, textbooks, etc. across 

Europe. It describes in a comprehensive way what language learners have to learn to 

do to use a language for communication and what knowledge and skills they have to 

develop so as to be able to act effectively. The description also covers the cultural 
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context in which language is set. The Framework also defines levels of proficiency 

which allow learners' progress to be measured at each stage of learning and on a 

lifelong basis. 

 

In short, the Framework which was developed by the Council of Europe aims to 

provide a general structure which defines what is required for language learners in 

order to use a foreign language effectively in practice. Therefore, the CEFR provides 

a transparent, coherent and comprehensive basis for the elaboration of language 

syllabuses and curriculum guidelines, the design of teaching and learning materials, 

and the assessment of language proficiency. The aim of the CEFR is to make 

language learning courses, syllabuses and qualifications more transparent, to 

establish well-defined objective criteria for describing language proficiency, to aid 

reciprocal recognition of qualifications thereby facilitating European mobility 

(Council of Europe, 2001). 

 
 
2.2.1 Basic Aspects of the CEFR 

The CEFR serves as a benchmark for awareness of language qualifications between 

different countries, and is designed to help learners, teachers, parents, course 

designers, administrators etc. In order to achieve its aims, CEFR must be 

comprehensive, transparent and coherent. (Council of Europe, 2001). 

 

“It must be transparent, in that all information must be clearly formulated and 

explicit, freely available and readily comprehensible to users”. (Council of Europe, 

2001, p.7). Coherent means that the description is free of internal contradictions, and 

requires a harmonious relationship between the different components which make up 

educational systems.  

 

Furthermore, in order to be successfully applied to particular situations, the CEFR 

should be open and flexible. According to the Council of Europe (2001), CEFR 

should be multi-purpose, that is, it should be usable for various purposes. There may 

be different situations where CEFR is needed, so it requires flexibility. Moreover, 

CEFR should be open as there may be need for further extension. It should not only 

be dynamic but also user-friendly since it is important for the Framework to be 
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understood by its users. Also, being non-dogmatic is another feature that CEFR 

should have. 

 

2.2.2 The European Language Portfolio in Language Teaching 

It was recommended in the Rüschlikon Symposium in 1991 that the Council of 

Europe should set up two working collections, one to elaborate the Common 

Framework, and the other to deal with the possible forms and elements of the 

European Language Portfolio (Little, 2006). The European Language Portfolio is a 

tool to help learners develop self-study skills. With the ELP, learners can record their 

language learning process and cultural experiences. As Mirici (2007) notes, in order 

to promote the progress of plurilingualism and pluriculturalism at all levels, the 

European Language Portfolio was developed and piloted by the Language Policy 

Division of the Council of Europe in Strasbourg from 1998 to 2000.  

 

According to Glover, Mirici and Aksu (2005), the European Language Portfolio 

(ELP) is a tool to develop learner responsibility and autonomy through reflection and 

self-awareness. They also state that the European Language Portfolio is based on the 

Common European Framework (CEF) Reference Levels, and it empowers learners to 

describe what they can do in different languages. It can be said that the ELP 

encourages self-assessment and self-awareness. As Douglas (2000) suggests, the 

ELP is an option for alternative assessment, and shows a conscious collection of 

learner production and reflective self-assessment which is designed to record 

progress and achievement after a period time. It is clear that the purpose of the ELP 

is to make the language process more apparent for the learner, and to promote its 

development (Durán and Úbede, 2005). 

 

2.2.1 The Functions and the Components of the ELP 

 

There are two fundamental functions of the ELP: the reporting function and the 

pedagogical function. The pedagogical function of the ELP aims to encourage and 

lead the students in their learning process, and the reporting function aims to note 

proficiency language levels (Council of Europe, 2001). Little (2002) gives an 

explanation of the reporting function of the ELP as; the ELP, in its reporting 
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function, provides certificates and diplomas regarding the owner’s experience on 

language learning, and evidence for his/her second/foreign language proficiency. 

Moreover, it gives an opportunity to the owner to certify any language learning 

which has taken place not only outside, but also within formal education. 

 

In its pedagogical function, the ELP is designed to encourage plurilingualism, 

develop cultural awareness, and make the process of language learning more 

transparent to the learner. The ELP also aims to promote the improvement of learner 

autonomy. (Little, 2002). As Demirel (2004, p.122) states, “the pedagogical function 

of the ELP is to help learners to develop their capacities, make the process more 

visible and transparent, and show ways of practicing self-assessment”. According to 

Little and Perclova (2001, p.3) it could be concluded that in its reporting and 

pedagogical functions, “The ELP is designed to support four of the Council of 

Europe’s key political aims: the preservation of linguistic and cultural diversity, the 

promotion of linguistic and cultural tolerance, the promotion of plurilingualism, and 

education for democratic citizenship”.  

 

The ELP consists of three parts: a language passport, a language biography, and a 

dossier. (Council of Europe, 2001). The Language Passport is a document which 

records the whole process of the user’s language learning. It covers self-assessment 

checklists, grids and language proficiency skills. The skills referred to are; 

understanding (listening and reading), speaking (spoken interaction and spoken 

production), and writing. The Language Biography is a document that allows users to 

assess their own learning process. Little and Perclova (2000, p.1) rightly point out 

that “The Language Biography facilitates the learner’s involvement in planning, 

reflecting upon and assessing his or her own learning process and progress.” It also 

aims to promote plurilingualism, especially the development of competencies in 

several languages. The other component of ELP is dossier which according to Little 

and Perclova (2000, p.1) offers “the learner the opportunity to select materials to 

document, and to illustrate achievements or experiences recorded in the Language 

Biography or Passport” The dossier is a documentation tool that includes the 

documents or certificates of his/her learning process.  
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2.2.3 The Common Reference Levels of Proficiency 

“The Common Reference Levels provide a set of six defined criterion levels for use 

as common standards. These common standards are intended to help the providers of 

courses and examinations relate their products to a common reference system” 

(Council of Europe, 2003, p.15). With the help of the six proficiency levels and 

scales, the users, teachers, administrators and testing units have the opportunity to 

make comparisons between different language systems. As Little (2006) states, it is 

clear that the CEFR consists of more than levels and scales.  

The proficiency levels in the CEFR are indicated in the table below: 

 

Table 2.1 Proficiency Levels in CEFR 

A1 Breakthrough  Foundation  

A2 Waystage Basic User 

B1 Threshold Independent User 

B2 Vantage Limited Operational Proficiency 

C1 Effective Operational Proficiency Adequate Operational Proficiency 

C2 Mastery Comprehensive Operational 

Proficiency 

 

(Council of Europe, 2001) 

Glover, Mirici and Aksu (2005, p.1) point out that “The levels are intended to be 

more user-friendly than referring to the learners’ proficiency level as intermediate or 

elementary.” This can be interpreted as saying that the six defined criterion levels in 

the CEFR make it easier to use and understand better for the users.  

It is important to note that the Common Reference Levels are not only for formal 

assessment. Language users can also use them for self-assessment of their progress. 

Testing institutions such as the Association of Language Testers in Europe (ALTE), 

which is a free diagnostic testing service, and DIALANG, which is a formal 
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language-testing centre, use the Common Reference Levels (Council of Europe, 

2001). 

As stated above, there are six ascending proficiency levels in terms of outcomes; 

three main levels with two sub-levels for each. The broad categories and sub-

categories of the levels are illustrated below in the figure 2.2.  

 

 

Figure 2.2. The broad categories and sub-categories of the levels 

 

 

  A           B         C 

      Basic User         Independent User        Proficient User 

 

 

     A1            A2           B1      B2        C1            C2 

 

(Council of Europe, 2001, p.23). 

The Common Reference Levels, which consist of six broad levels, provide a 

common standard which is described by the global scale and the self-assessment 

grid. The global scale and the self-assessment grid are illustrated in the tables below:  

 

 

Table 2.2 The Common Reference Levels: The Global Scale                          

(Council of Europe, 2001) 

 

Proficient 

User 

 

 

C2 

 

Can understand with ease virtually everything heard or read. Can 

summarize information from different spoken and written sources, 

reconstructing arguments and accounts in a coherent presentation. Can 

express him/herself spontaneously, very fluently and precisely, 

differentiating finer shades of meaning even in more complex 

situations. 

 Can understand a wide range of demanding, longer texts, and 

recognize implicit meaning. Can express him/herself fluently and 
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C1 

 

spontaneously without much obvious searching for expressions. Can 

use language flexibly and effectively for social, academic and 

professional purposes. Can produce clear, well-structured, detailed text 

on complex subjects, showing controlled use of organizational 

patterns, connectors and cohesive devices. 

  

Independent 

User 

 

 

B2 

 

Can understand the main ideas of complex text on both concrete and 

abstract topics, including technical discussions in his/her field of 

specialization. Can interact with a degree of fluency and spontaneity 

that makes regular interaction with native speakers quite possible 

without strain for either party. Can produce clear, detailed text on a 

wide range of subjects and explain a viewpoint on a topical issue 

giving the advantages and disadvantages of various options. 

 

B1 

 

Can understand the main points of clear standard input on familiar 

matters regularly encountered in work, school, leisure, etc. Can deal 

with most situations likely to arise whilst travelling in an area where 

the language is spoken. Can produce simple connected text on topics 

which are familiar or of personal interest. Can describe experiences 

and events, dreams, hopes and ambitions and briefly give reasons and 

explanations for opinions and plans. 

Basic User 

 

 

A2 

 

Can understand sentences and frequently used expressions related to 

areas of most immediate relevance (e.g. very basic personal and family 

information, shopping, local geography, employment).                     

Can communicate in simple and routine tasks requiring a simple and 

direct exchange of information on familiar and routine matters. Can 

describe in simple terms aspects of his/her background, immediate 

environment and matters in areas of immediate need. 

 

A1 

 

Can understand and use familiar everyday expressions and very basic 

phrases aimed at the satisfaction of needs of a concrete type. Can 

introduce him/herself and others and can ask and answer questions 

about personal details such as where he/she lives, people he/she knows 

and things he/she has. Can interact in a simple way provided the other 

person talks slowly and clearly and is prepared to help. 
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Table 2.3 The Common Reference Levels: Self-Assessment Grid                                      

(Council of Europe, 2001) 
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2.3 Speaking and Listening Skill 

2.3.1 Speaking Skill 

Speaking is an interactive process of constructing meaning that involves producing 

and receiving, as well as processing information (Brown, 1994, as cited in Burns and 

Joyce, 1997). The form and meaning of speaking are dependent on the context in 

which it occurs, including the participants themselves, their collective experiences, 

the physical environment, and the aims of speaking. Burns and Joyce (1997, p.2) 

point out that “Learning to speak involves developing a number of complex skills 

and different types of knowledge about how and when to communicate”. 

Furthermore, Chastain (1998, p.270), observes “Speaking a language means more 

than simply knowing the linguistic components of the message”. Thornbury (2005, 

p.4) expresses a similar view as follows:  

Speaking requires more than the utterances of grammatically correct sentences. To 

begin with, speaking is interactive, and co-operation and management of speaking 

turns are needed. Moreover, it occurs in real time, with little time for detailed 

planning. In addition, the nature of the process of speaking and the grammar used in 

it are different from the process and grammar used in written language.  

 

Oral communication can be said to be less formal than written communication. It is the 

process of expressing ideas with words verbally. The work of Nunan (1989, p.32) 

indicates that successful oral communication involves developing: 

- the ability to articulate phonological features of the language comprehensively; 

- mastery of stress, rhythm, intonation patterns, 

- an acceptable degree of fluency; 

- transactional and interpersonal skills; 

- skills in taking short and long speaking turns; 

- skills in the management of interaction; 

- skills in negotiating meaning; 
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- conversational listening skills; 

- skills in knowing about and negotiating purposes for conversations; 

- using appropriate conversational formulae and fillers. 

Oral communication is the practice of effectively communicating verbally with a 

public audience across a variety of contexts. According to Bygate (1987, p.3), “in 

order to achieve a communicative goal through speaking, there are two aspects to be 

considered – knowledge of the language, and skill in using this knowledge”. It is not 

enough to have a specific knowledge, the person who uses the language should be 

able to use this knowledge in different situations. Harmer (2001), when dealing with 

the elements of speaking that are necessary for fluent oral production, differentiates 

two aspects; “knowledge of language features, and the ability to process information 

on the spot, it means mental/social processing”.  

Of all the skills, the speaking skill is regarded as the most important one. The person 

who knows the language is defined as the person who speaks the language. In fact, 

knowing a language involves all the skills, but because speaking is a vital part of 

second language learning and teaching it therefore becomes one of the most 

important parts of language courses.  

 

Harmer (1998) reports that there are three basic reasons for encouraging students to 

do speaking tasks using all and any language at their command: rehearsal, feedback 

and engagement. Firstly, speaking activities give students the opportunity for 

rehearsal; that is to say, they can practice the real skill of speaking which they can 

use outside the classroom. The example given by Harmer (1998) is that of being 

involved in a role-play activity that takes part at an airport check-in desk, which will 

prepare them for similar situations in real life. Secondly, when students try to use all 

and any language they know, it provides feedback for both teachers and students. 

Teachers have the chance to observe the level of their students, and the students can 

get a clear view of their progress. The teacher’s feedback can encourage them to 

engage in further practice. Finally, according to Harmer (1998), it is necessary for 

speaking activities to be highly motivating. Students will get the feeling of 

satisfaction and pleasure when the teacher provides the students with appropriate 
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feedback and, with the application of good speaking activities, they will really get 

involved in the learning process in class.  

2.3.2 Communicative Tasks 

Communicative language teaching depends on real-life situations which require 

communication. In English language classrooms it is important for the teachers to 

create an atmosphere which will allow students to have real-life conversations, 

authentic activities, and meaningful tasks that encourage oral language. Thornbury 

(2005) describes communicative tasks where the motivation of the activity achieves 

an outcome using language in the following terms; the activity takes place in real 

time; the participants experience interactions, for example, in which they listen as 

well as speak. Due to the spontaneous nature of the interaction, the outcome is not 

100% predictable because there is no restriction on the language used. 

 

Communicative activities aim to encourage learners to speak and listen to other 

learners, and also to the general public. Moss and Ross-Feldman (2003) suggest that 

research into second language acquisition indicates that there is more learning when 

learners are engaged in relevant tasks within a dynamic learning environment, rather 

than in traditional teacher-led classes. As a result of this, having the learners involved 

in the communication activities and interaction among themselves can increase the 

motivation of the learners, and as a result are essential for effective learning.  

 

2.3.2.1 Types of Speaking Activities 

The range of communicative activities given below can be used successfully with 

different class levels. Communicative activities give learners opportunities to use the 

target language with each other, and with other people as well: 

 

Discussion  

In order to have a successful discussion, it is important to choose appropriate topics 

for learners according to their needs and interests. The age factor, level, and 

background of the learners should be taken into consideration. For example, for 
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learners in the field of Tourism and Hotel Management, topics about tourism will 

attract their attention, and they will be able to talk about these topics since they are 

supposed to have a background and interest in tourism. 

“A teacher can start a discussion with a question, an anecdote, an event, a visual aid, 

a funny story, the result of research, a type of music or a dialogue” (Sarıçoban, 2001, 

p.69). It is necessary to begin a discussion by setting the purpose of the discussion. In 

this way, the discussion points are relevant to this purpose, and students do not spend 

their time talking to each other about irrelevant things.  

After a content-based lesson, a discussion can be held for various reasons. The 

students can aim to arrive at a conclusion, share ideas about an event, or find 

solutions in their discussion groups. Before the discussion, it is essential that the 

teacher sets the purpose of the discussion activity. In this way, the discussion points 

are relevant to this purpose. In class or group discussions the students should always 

be encouraged to ask questions, express ideas, and check for clarification.  

 

Surveys 

Another kind of speaking activity for the learners to be involved in is surveys. 

According to Harmer (1998) one of the ways to provoke conversation and an 

exchange of ideas is to get students to conduct questionnaires and surveys. Surveys 

can be effective as ice-breaking games at the beginning of a course. They allow 

learners to experience active participation in the learning process more than copying 

the teachers’ words. Surveys can be about any subject, for example, students can ask 

questions to each other about their daily lives, family or hobbies. It is important to 

design surveys according to the needs and interests of the learners. 

 

Drama, Role Play and Simulation 

Drama is considered to be one of the most exciting and creative ways of teaching. In 

drama all learners are involved in the activities and it includes role-play and 

simulation. Role-play is one of the most commonly used speaking activities. In a 

role-play activity, students act the roles of imaginary characters. They use their own 
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ideas or might be given role cards that include information. The roles might involve 

travel agents, receptionists at a hotel, guests at a hotel, and waiters at a restaurant. In 

addition to these, simulations are very similar to role-plays; however, simulations are 

more elaborate. To create a realistic environment, students can bring items to the 

class and create a realistic environment. For example, if a student acts as a travel 

agent, he brings authentic materials such as hotel brochures, vouchers and so on. 

Role-plays and simulations have a lot of advantages for learners. As Harmer (1998) 

suggests, role-plays and simulations increase the self-confidence of hesitant students 

since they have a different role and do not have to speak for themselves.   

 

Games 

“A way to distract attention from a concern for formal accuracy is to introduce a 

competitive or game-type element into the activity” (Thornbury, 2005, p.82). Games 

have five basic characteristics. They are competitive, governed by rules, goal-

defined, engaging in that they challenge the participants, and they have a 

predetermined point at which they are finished. As games create a sense of fun and 

healthy competition, students can also improve their English. “Games can be used as 

warm-ups, for team-building, or to wake up sleepy students” (Shoemaker and 

Shoemaker, 1991, p.73) There are a number of suitable games; for example, guessing 

games in which the learners might guess what the job one learner is thinking of by 

asking yes/no questions. Thornbury (2005) states that there is interaction in games, it 

happens in real time, and the focus is on the outcome, for example; winning the 

game, guessing the item correctly. Games can be applied as part of another activity 

such as a discussion or debate. By turning a discussion between two groups into a 

competition, learners will be motivated. 

 

Information Gaps 

Information gaps are explained by Doff (1988, p.214) as follows:  

In many communicative activities students are encouraged to work in pairs. In these 

activities each student is given different information and then the activity works in 

different ways:  One student has some information, and the other one must try to 
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find it out by asking questions, one student has some information and tells it to the 

other, or both of them have different information, and they tell each other. 

In information gaps activities, each partner plays an important role since they can 

only complete the task with the information they provide each other. As these 

activities give an opportunity for each student to talk in the target language, they are 

effective in the teaching of speaking skills.  

 

Jigsaw 

Jigsaw activities can be done with several partners. In a jigsaw activity, each partner 

has one or a few pieces of the "puzzle," and the partners must cooperate to fit all the 

pieces into a complete picture. The pieces of the puzzle may take one of several 

forms. It may be one panel from a comic strip or one photo from a set that tells a 

story. It may be one sentence from a written narrative. It may be a tape recording of a 

conversation, in which case no two partners hear exactly the same conversation. To 

do jigsaw activities, learners will be compelled to use language in such a way that 

they will be distracted from a concern for formal accuracy. 

 

Problem Solving 

In his study Sarıçoban (2001) makes it clear that in problem solving activities, the 

teacher comes up with a problem and brings out the students’ ideas about an 

acceptable solution using the information provided. The students have to find 

solutions to the problems and these activities are appropriate for group works. 

          

 Stories and Jokes  

“The goal of storytelling activities is to get the learners to produce longer connected 

text” (Sarıçoban, 2001, p.70). In storytelling activities, students can create their own 

stories and then tell them to the class, or they can summarize a story. They can also 

tell jokes. For example, the teacher can get students to tell jokes before beginning 
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each class session. In this way, the teacher will get the attention of the class and 

motivate the students to speak. 

 

Interviews  

Students can conduct interviews on selected topics with different people. Teachers 

can provide a rubric to students so that they know what type of questions they can 

ask or what path to follow, but students should prepare their own interview questions 

(Kayi, 2006). Students have the opportunity to practice their speaking outside as well 

as in class with the help of conducting interviews with people. Also students can 

choose oartners to perform an interview of each other. They can later present it in 

class  

 

2.3.3 Oral Production Activities and Illustrative Scales in CEFR 

In oral production (speaking) activities the language user produces an oral text which 

is received by an audience of one or more listeners. Examples of speaking activities 

include “public address (information, instructions, etc.) and addressing audiences 

(speeches at public meetings, university lectures, sermons, entertainment, sports 

commentaries, sales presentations, etc.)” (Council of Europe, 2001, p.58). 

 

The CEF provides illustrative scales for overall spoken production: 

Table 2.4 Illustrative Scales for Overall Oral Production                                             

(Council of Europe, 2001) 

 

 OVERALL ORAL PRODUCTION 

C2 Can produce clear, smoothly flowing well-structured speech with an effective 

logical structure which helps the recipient to notice and remember significant 

points.  

C1 Can give clear, detailed descriptions and presentations on complex subjects, 

integrating sub-themes, developing particular points and rounding off with 
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supporting detail. 

B2 Can give clear, systematically developed descriptions and presentations, with 

appropriate highlighting of significant points, and relevant supporting detail. 

Can give clear, detailed descriptions and presentations on a wide range of subjects 

related to his/her field of interest, expanding and supporting ideas with subsidiary 

points and relevant examples. 

B1 Can reasonably fluently sustain a straightforward description of one of a variety of 

subjects within his/her field of interest, presenting it as a linear sequence of points. 

A2 Can give a simple description or presentation of people, living or working 

conditions, daily routines, likes/dislikes, etc. as a short series of simple phrases 

and sentences linked into a list. 

A1 Can produce simple mainly isolated phrases about people and places. 

 

 

2.3.4 Spoken Interaction Activities and Illustrative Scales in CEFR 

As stated by the Council of Europe (2001), in interactive activities the language user 

acts alternately as speaker and listener with one or more interlocutors. The language 

user employs reception and production strategies constantly during interaction. There 

are also strategies regarding managing co-operation and interaction such as turn-

taking and turn-giving, framing the issue and establishing a line of approach, 

proposing and evaluating solutions, recapping and summarizing the point reached, 

and mediating in a conflict. Examples of interactive activities suggested by the 

CEFR include “transactions, casual conversation, informal discussion, formal 

discussion, debate, interview, negotiation, co-planning, practical goal-oriented co-

operation” (Council of Europe, 2001, p.73). 

 

The illustrative scales provided by the CEFR for overall spoken interaction are 

indicated below:  
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Table 2.5  Illustrative Scales for Overall Spoken Interaction  

(Council of Europe, 2001) 

 

 OVERALL SPOKEN INTERACTION 

C2 Has a good command of idiomatic expressions and colloquialisms with awareness 

of connotative levels of meaning. Can convey finer shades of meaning precisely by 

using, with reasonable accuracy, a wide range of modification devices. Can 

backtrack and restructure around a difficulty so smoothly the interlocutor is hardly 

aware of it. 

C1 Can express him/herself fluently and spontaneously, almost effortlessly. Has a good 

command of a broad lexical repertoire allowing gaps to be readily overcome with 

circumlocutions. There is little obvious searching for expressions or avoidance 

strategies; only a conceptually difficult subject can hinder a natural, smooth flow of 

language. 

B2 Can use the language fluently, accurately and effectively on a wide range of 

general, academic, vocational or leisure topics, marking clearly the relationships 

between ideas. Can communicate spontaneously with good grammatical control 

without much sign of having to restrict what he/she wants to say, adopting a level of 

formality appropriate to the circumstances. 

Can interact with a degree of fluency and spontaneity that makes regular 

interaction, and sustained relationships with native speakers quite possible without 

imposing strain on either party. Can highlight the personal significance of events 

and experiences, account for and sustain views clearly by providing relevant 

explanations and arguments. 

B1 Can communicate with some confidence on familiar routine and non-routine 

matters related to his/her interests and professional field. Can exchange, check and 

confirm information, deal with less routine situations and explain why something is 

a problem. Can express thoughts on more abstract, cultural topics such as films, 

books, music etc. 

Can exploit a wide range of simple language to deal with most situations likely to 

arise whilst travelling. Can enter unprepared into conversation on familiar topics, 

express personal opinions and exchange information on topics that are familiar, of 

personal interest or pertinent to everyday life (e.g. family, hobbies, work, travel and 

current events).  
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A2 Can interact with reasonable ease in structured situations and short conversations, 

provided the other person helps if necessary. Can manage simple, routine exchanges 

without undue effort; can ask and answer questions and exchange ideas and 

information on familiar topics in predictable everyday situations. 

Can communicate in simple and routine tasks requiring a simple and direct 

exchange of information on familiar and routine matters to do with work and free 

time. Can handle very short social exchanges but is rarely able to understand 

enough to keep conversation going of his/her own accord. 

A1 Can interact in a simple way but communication is totally dependent on repetition 

at a slower rate of speech, rephrasing and repair. Can ask and answer simple 

questions, initiate and respond to simple statements in areas of immediate need or 

on very familiar topics. 

 

 

2.3.5 Listening Skill 

It has been claimed that over 50 per cent of the time spent by students when 

functioning in a foreign language will be devoted to listening (Nunan, 1998). The 

listening skill is one of the most vital abilities for daily communication. Teaching the 

ability to follow a speaker in a foreign language and respond properly is, like other 

language skills, absolutely necessary. The purpose of teaching listening 

comprehension is to make the students able to understand the normal speech of the 

target language in various situations. Mendelsohn (1994, p.34) summarizes the aim 

of listening comprehension as “students should be doing what they do when they 

listen in their first language” and he adds that it includes “guessing anything that is 

not comprehended/heard, predicting what is to come, working out the meaning of 

unfamiliar/unheard terms from the context, and making inferences as to what is 

meant but left unsaid”.  

Rost (2002), who has conducted comprehensive research on listening, finds some 

common points in the definitions of listening which focus on four aspects: 

“receptive, constructive, collaborative, or transformative”. In the light of these 

findings, the definition of listening can be given as follows; listening is “receiving 

what the speaker actually says, constructing and representing meaning, negotiating 

meaning with the speaker and responding, and creating meaning through 

involvement, imagination and empathy” (Rost, 2002, pp.2-3).  
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Nord (1980, as cited in Nation and Newton, 2009, p.38) emphasizes the importance 

of listening skill when learning a foreign language: 

 

Some people now believe that learning a language is not just learning to talk, but 

rather that learning a language is building a map of meaning in the mind. These 

people believe that talking may indicate that the language was learned, but they do 

not believe that practice in talking is the best way to build up this “cognitive” map in 

the mind. To do this, they feel, the best method is to practice meaningful listening. 

 

From this point of view, listening is the way to learn the language. It gives the 

learner information from which to build up the knowledge that is necessary to use the 

language. When this knowledge is built up, the learner can begin to speak (Nation 

and Newton, 2009). Burns and Joyce (1997) rightly point out that we preferably have 

the role of speaker and listener. In language teaching, the skills of speaking and 

listening are mostly considered and taught separately; however, we need to be 

speakers and listeners in daily life. It can be therefore concluded that speaking and 

listening skills are dependent on each other and they are often taught together. 

 

2.3.5.1 Types of Listening Activities 

There are a lot of types of listening activities. The most important point in the 

organization of listening activities is that they should all be interesting and 

appropriate for the levels of the students. Rost (1994, p.145) argues, “If the input of 

materials is not interesting or relevant to the students, the activity is sure to fall flat 

and have little learning value”. For effective listening, activities and materials used 

should be interesting, and meet the needs of learners. 

 

It is possible to divide listening activities into categories in terms of different points 

of view. The division can be made in relation to listening skills, difficulty level, or 

teaching phase. Ur (1996) categorizes listening activities as (1) no overt response, (2) 

short responses, (3) longer responses, (4) extended responses. In no overt response, 

learners are not supposed to do anything in response to listening; however, their 

facial expressions and body language show if they are following or not. Stories, 

songs and entertainment can be shown as examples of this category. For example in 

stories; the teacher can tell a joke, retell a well-known story or read a story from a 
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book. The teacher can play a song and for entertainment, films can be shown to the 

students (Ur, 1996). 

 

The second category of Ur’s (1996) listening activities is short responses. Ur (1996, 

p.112) states “Learners draw shapes or pictures, or perform actions in response to 

instructions. Examples are: ticking off items, true/false, detecting mistakes, cloze, 

guessing definitions, skimming and scanning”. On the other hand, in longer 

responses; learners give longer responses such as answering questions, note-taking, 

paraphrasing and translating, summarizing, long gap filling. In the last category, in 

extended response activities, the skills are combined. Problem solving can be given 

as an example of the extended responses category. In problem solving, a problem is 

described orally and learners can discuss how to handle the problem or write down a 

suggested solution. Interpretation is another activity in extended responses. The 

teacher gives an extract from a piece of dialogue or monologue without giving any 

previous information. Learners who listen try to guess from the words, kinds of 

voices, tone and any other evidence available. (Ur, 1996).  

 

Hedge (2008) and Underwood (1989) prefer grouping listening activities in terms of 

teaching phase; as pre-listening, while-listening, and post-listening. This is the most 

common categorization and is discussed a good deal among researchers. Mendelsohn 

(2006) emphasizes the importance of a needs analysis before using materials for 

listening, and suggests that listening materials should be chosen in parallel with the 

needs of the learners. The selection of activities and tasks should also be done in the 

same way. Harmer (2001) points out that learners may be unwilling to participate in 

some activities because they are not familiar with the type of material, or because the 

topic is outside their field of interest. In order to prevent those problems and meet the 

needs of the learners, the materials should be chosen carefully, and the activities and 

techniques should be designed according to the materials used. It is considered 

essential to find out the needs of the learners.  

It can therefore be concluded that a good listening lesson is more than the listening 

task itself, with related activities being conducted both before and after the listening. 

In the basic structure of a good listening lesson there are three parts: pre-listening, 

while-listening, and post-listening (Field, 1998). Before starting the listening lesson, 
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the learners need to be prepared for the activity. That is to say, learners are prepared 

by introducing the topic and they try to find out if they have knowledge about it. 

During the listening part, learners should be well informed about the purpose of their 

listening since they can listen for specific details or general content. Finally, in the 

after listening part, the listening can be finished with a follow up activity such as 

group discussion and game.  

 

2.3.5.2 Aural Reception (Listening) Activities and Scales in CEFR 

In aural reception (listening) activities, the language user as listener receives and 

processes a spoken input produced by one or more speakers. Listening activities 

include: listening to public announcements (information, instructions, warnings, 

etc.); listening to media (radio, TV, recordings, cinema); listening as a member of a 

live audience (theatre, public meetings, public lectures, entertainments, etc.); 

listening to overheard conversations, etc. In each case the user may be listening for 

gist, specific information, detailed understanding and for implications (Council of 

Europe, 2001). 

 

According to Council of Europe (2001, p.65) illustrative scales are provided for: 

• Overall listening comprehension; 

• Understanding interaction between native speakers; 

• Listening as a member of a live audience; 

• Listening to announcements and instructions; 

• Listening to audio media and recordings. 

Little (2007) states that illustrative scales in the CEFR are partly validated by 

empirical research. The illustrative scales for overall listening comprehension are 

indicated in the table below.  

 

 

 

 



	   40 

Table 2.6 Illustrative Scales for Overall Listening Comprehension                           

(Council of Europe, 2001) 

 OVERALL LISTENING COMPREHENSION 

C2 Has no difficulty in understanding any kind of spoken language, whether live or 

broadcast, delivered at fast native speed. 

C1 Can understand enough to follow extended speech on abstract and complex 

topics beyond his/her own field, though he/she may need to confirm occasional 

details, especially if the accent is unfamiliar. Can recognise a wide range of 

idiomatic expressions and colloquialisms, appreciating register shifts. Can 

follow extended speech even when it is not clearly structured and when 

relationships are only implied and not signalled explicitly. 

B2 Can understand standard spoken language, live or broadcast, on both familiar 

and unfamiliar topics normally encountered in personal, social, academic or 

vocational life. Only extreme background noise, inadequate discourse structure 

and/or idiomatic usage influences the ability to understand.  

Can understand the main ideas of propositionally and linguistically complex 

speech on both concrete and abstract topics delivered in a standard dialect, 

including technical discussions in his/her field of specialisation. Can follow 

extended speech and complex lines of argument provided the topic is 

reasonably familiar, and the direction of the talk is sign-posted by explicit 

markers. 

B1 Can understand straightforward factual information about common everyday or 

job related topics, identifying both general messages and specific details, 

provided speech is clearly articulated in a generally familiar accent. 

Can understand the main points of clear standard speech on familiar matters 

regularly encountered in work, school, leisure etc., including short narratives. 

A2 Can understand enough to be able to meet needs of a concrete type provided 

speech is clearly and slowly articulated. 

Can understand phrases and expressions related to areas of most immediate 

priority (e.g. very basic personal and family information, shopping, local 

geography, employment) provided speech is clearly and slowly articulated. 

A1 Can follow speech which is very slow and carefully articulated, with long 

pauses for him/her to assimilate meaning. 
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Teaching the skill of listening is considered to be one of the most difficult tasks for 

any teacher, as successful listening skills are learnt over time and with lots of 

practice (Rivers 1992). Kavaliauskienė and Slaminskienė (2011) emphasise the 

difficulty of developing the listening skill for learners by stating that learning 

listening skills is frustrating for students because there are no rules as in grammar 

teaching. However, developing the listening skill is vital for language learners. Rost 

(1994, p.141) gives the reason as follows; “it provides input for the learner. Without 

understanding the input at the right level, learning cannot begin”. It is necessary for 

language teachers to help them become effective in listening. If the students are well 

informed about the purpose for listening, they are going to be more focused and this 

will result in a more effective learning.  
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CHAPTER III 

METHODOLOGY 

 

3.1 Research Design  

This study is based on a quantitative research that aims to check if it is possible to 

improve speaking and listening skills of the learners in the Faculty of Tourism with 

the suggested CEFR-based ESP speaking and listening activities in accordance with 

the objectives stated in the Common European Framework of Reference for 

Languages. To achieve this aim, experimental research design with pre-test and post-

test control group design has been used.  

First of all, the participants of this study were formed into control and experimental 

groups by using the K-means Cluster method in conjunction with their 1st term 

English Language examination results. To assess their level of speaking and listening 

skills according to the CEFR, the ESP listening and spoken production and spoken 

interaction skills tests at B1 level were administered to both the control and 

experimental groups as a pre-test. The level of the students, according to the CEFR, 

was taken into consideration while selecting the ESP speaking and listening skills 

(spoken interaction and spoken production) tests that were used as pre-test and post-

test.  

Following this assessment, a self-assessment grid including A2 and B1 level 

listening, spoken production and spoken interaction “can do” statements as defined 

in the CEFR were distributed before the implementation of the study to both the 

control and experimental groups to help them assess their level of listening, spoken 

production and spoken interaction skills in English. The data were helpful for us to 

get to know the strengths and weaknesses of the students from their perspectives.  

As for the implementation part of the study, the suggested CEFR-based B1 level ESP 

speaking and listening activities were implemented with the experimental group in 

accordance with the objectives stated in the CEFR. While preparing and selecting the 

activities, the guidelines in the Framework were taken into consideration.  
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Lastly, listening and spoken production and spoken interaction skills tests were 

administered to both the control and experimental groups as a post-test in order to 

learn what improvements had occurred in their speaking and listening skills after the 

implementation of the CEFR-based ESP speaking and listening activities. The 

students were also given the self-assessment grid at the end of the study to see their 

awareness of assessing their own progress in terms of listening, spoken production 

and spoken interaction skills in English. 

 

3.2 Participants and the Setting of the Study  

This study was conducted in the Akdeniz University Faculty of Tourism in Antalya, 

in the second term of the 2011/2012 academic year for a period of 12 weeks, almost 

an entire term beginning in February 2012 and ending in April 2012. As the learners 

were all students in the Faculty of Tourism, there was no need to conduct a needs 

analysis. The students are all expected to work in the Tourism and Hotel 

Management sector, and they are required to have certain speaking and listening 

skills in English language in this field.  

 

In the Faculty of Tourism of Akdeniz University, which provides a 4-year bachelor 

degree education, there are 8 hours of compulsory General English lessons in the 

curriculum for the 1st year, and 8 hours of General English or German Language as 

elective courses for the second year. Students have the options of studying 

component of other language courses; Russian and French in their 3rd and 4th years as 

non-compulsory.  

The participants of the study were 42 1st year students from two different classes in 

the Tourism and Hotel Management Department of Akdeniz University. There were 

20 students from one class and 22 students from the other class. They were studying 

8 hours of General English a week as a compulsory component of the Faculty of 

Tourism syllabus. The coursebook the students were using was Pre-intermediate 

English for Life by the Oxford University Press. According to the CEFR, the level of 

the coursebook was A2 to B1. This was appropriate for the purpose of the study as 

all the participants of the study were expected to reach at B1 level. 
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The students from the classroom one of Tourism and Hotel Management Department 

were randomly assigned as the experimental group, and the students from classroom 

two of Tourism and Hotel Management Department were randomly assigned as the 

control group. The equality of the groups was accomplished using the K-means 

Cluster method by taking into account the gender balance. 14 students were chosen 

for the experimental group and 14 students for the control group. The students were 

chosen by considering their autumn semester English grades. Of the 28 subjects, 18 

were male and 10 were female. The number of subjects in the groups was equal. The 

age of the learners ranged from 18 to 20. However, the age factor was not important 

in this study. The implementation was carried out with the all students of the 

experimental group; however, the evaluation was carried out with the 14 students 

who had been chosen as the experimental group. In this study, the number of 

participants met the minimum requirements for the size of the sample. (Büyüköztürk, 

2011). 

 

Table 3.1 The Number of the Participants (Experimental Study) 

 

Group   Size   n (female)   n (male) 

Experimental   14   5    9  

Control   14   5    9 

TOTAL  28   10    18 

 

In order to find out whether the groups were equal in terms of their speaking and 

listening level, speaking and listening pre-tests were administered to the students. 

According to the pre-test results, it was found that the CEFR level of both 

experimental and control group were equal, and it was estimated that the 

experimental group would reach B1 level after the implementation. The proficiency 

levels of the students at each skill were evaluated by themselves according to the 

Common Reference Levels with “can do statements”. The proficiency level of both 

control and experimental group students was A2, called ‘Basic User’ at the 

beginning of the implementation. This shows that both groups were homogeneous. 
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3.3 Application of the Study  

In the implementational part of the study, the suggested CEFR-based ESP speaking 

and listening activities were conducted with the experimental group in accordance 

with the objectives stated in the Common European Framework of Reference for 

Languages (see Appendix 6), and a traditional English language course was taught to 

the control group. The subjects of the experimental group had training with B1 level 

English for Tourism speaking and listening activities related to ESP for 2 hours a 

week, while the control group continued their standard programme. To prevent the 

different teacher effect on the performance of the students, both groups were trained 

by the same teacher.  

 

It was observed that the coursebooks, which had already been in use in the English 

lessons of the Faculty of Tourism, were not selected according to the needs of the 

Tourism students in higher education institutions; on the contrary, they consisted of 

General English subjects. Therefore, it was found that there was a need for speaking 

and listening activities to be implemented during the English lessons according to the 

needs and interests of Tourism students. To meet this requirement, CEFR-based ESP 

speaking and listening activities were suggested and implemented by taking into 

consideration the level of the target group students of this study. There were 24 

speaking and listening activities used during the implementation of this study.  

The suggested activities that were implemented in the experimental group were 

selected and adapted according to CEFR from various ESP and CEFR-based course 

books. English for Tourism coursebooks that have been used to select activities were 

prepared according to the CEFR as mentioned on the back cover of the coursebooks. 

Mostly, authentic materials were selected for the activities for the experimental 

group to create an authentic atmosphere. Authentic materials are useful for students 

because they reflect the real environment which students will encounter in their daily 

and professional lives such as; booking a room in a hotel, making travel 

arrangements, or ordering a meal in a restaurant. Mitchell (2003) recommends the 

use of authentic materials which can familiarise learners with handling the kind of 

language they will meet in real world situations. Adams (1995) suggests involving 

students in real-life communication tasks that will place them in situations where 

they must read, write, speak and listen to English. 
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During the training period, activities including listening, spoken production and 

interaction were implemented to the experimental group each week. All of the 

suggested activities consisted of English for Tourism subjects at B1 level since the 

experimental group would be expected to be at B1 level at the end of the 

implementation. Different materials were used for the activities in each lesson. The 

students’ needs, interests, age and proficiency level factors were taken into account 

for the experimental group.  

The CEFR-based ESP speaking and listening activities implemented in the 

experimental group are given in the Appendix 6. The application of the activities in 

the experimental group are indicated in the table below. 

 

Table 3.2 Application of the Activities in the Experimental Group 

ACTIVITY 1 

Theme (s) Working in Travel and Tourism 

Skills Spoken Production and Interaction, Listening 

Audio Text  People describing their work in travel and 
tourism. Real people talking at their natural 
speed.  

Purpose of Oral Production and 
Interaction 

Discussion                                        
Conversation                                     
Experience                                 
Understanding the main information in 
authentic recordings                                
Comparing different kinds of work in the 
travel, tourism and leisure industries. 

ACTIVITY 2 

Theme (s) East meets West  

Skills Oral Production and Interaction, Listening 

Audio Text  A radio programme about holidays.                     
The future of tourism 

Purpose of Oral Production and 
Interaction 

Informal discussions                          
Conversation                                                  
Formal discussions                               
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Sustained Monologue: Putting a case           
Goal Oriented Co-operation      
Understanding a Native Speaker 

ACTIVITY 3 

Theme (s) Window Seat or Aisle? 

Skills Oral Production and Interaction, Listening 

Audio Text  Airport announcements                           
Cabin crew training                                         
Selling duty free 

Purpose of Oral Production and 
Interaction 

Informal discussions                                       
Goal Oriented Co-operation                     
Information Exchange                       
Conversation                                            
Performance  

ACTIVITY 4 

Theme (s) Land of Smiles  

Skills Oral Production and Interaction, Listening 

Audio Text  A holiday in Thailand, booking a holiday, 
travel agent selling a tour 

Purpose of Oral Production and 
Interaction 

Informal discussions                          
Conversation                                              
Formal discussions                                        
Goal Oriented Co-operation         
Understanding a Native Speaker 

ACTIVITY 5 

Theme (s) Winter Holidays 

Skills Oral Production and Interaction, Listening 

Audio Text  Ski resort jobs                                                       
A UK tour operator talking about the 
programme of events 

Purpose of Oral Production and 
Interaction 

Experiences                                                
Information Exchange                                      
Goal Oriented Co-operation                         
Formal Discussion                           
Understanding a Native Speaker 
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ACTIVITY 6 

Theme (s) Dealing with Enquiries 

Skills Oral Production and Interaction, Listening 

Audio Text  Asking for information 

Purpose of Oral Production and 
Interaction 

Experiences                                                
Information Exchange                                      
performance                                             
Formal Discussion                           
Understanding a Native Speaker 

ACTIVITY 7 

Theme (s) Good Morning 

Skills Oral Production and Interaction, Listening 

Audio Text  Ordering breakfast 

Purpose of Oral Production and 
Interaction 

Experiences                                                
Information Exchange                                      
Performance                                             
Formal Discussion                          
Pronunciation  

ACTIVITY 8 
 

Theme (s) Water Cities 

Skills Oral Production and Interaction 

Listening 

Audio Text  Upgrades  

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 9 

Theme (s) Cruise Ships 

Skills Oral Production and Interaction, Listening 
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Audio Text  Announcements and conversations aboard the 
cruise ship Oriana. 

Purpose of Oral Production and 
Interaction 

Informal discussions                                      
Formal discussions                                          
Goal Oriented Co-operation      
Understanding a Native Speaker    
Information Exchange                      
Conversation 

ACTIVITY 10 
 

Theme (s) Explaining Dishes  

Skills Oral Production and Interaction 

Listening 

Audio Text  Description of a food 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 11 
 

Theme (s) Eating Habits 

Skills Oral Production and Interaction 

Listening 

Audio Text  People talking about what they eat 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 12 
 

Theme (s) To and From the Airport 

Skills Oral Production and Interaction 
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Listening 

Audio Text  Conversations at a travel agent’s  

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Putting a case 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 13 
 
Theme (s) The Future of Tourism 

Skills Oral Production and Interaction           
Listening 

Audio Text  Experts in the tourism industry                      
A development proposal 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Putting a case 
Performance  
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 14 
 
Theme (s) Sun, Sea, Sand 

Skills Oral Production and Interaction           
Listening 

Audio Text  People visiting Spain 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Experience  
Performance  
Information Exchange 
Formal Discussion 

ACTIVITY 15 

Theme (s) A Place to Stay 

Skills Oral Production and Interaction, Listening 

Audio Text  Hotel registrations                                                  
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The stuff structure of hotels 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
performance  
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 16 
 

Theme (s) Hotel Entertainment  

Skills Oral Production and Interaction, Listening 

Audio Text  Getting the job 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
Sustained Monologue: Putting a case 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 17 
 

Theme (s) Business Travel 

Skills Oral Production and Interaction, Listening 

Audio Text  The needs of the business traveler 

Purpose of Oral Production and 
Interaction 

Sustained Monologue: Putting a case 
Sustained Monologue: Describing 
Experience 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Conversation 
Informal Discussion 
Formal Discussion 
Interviewing and Being Interviewed 

ACTIVITY 18 
 

Theme (s) On Tour  

Skills Oral Production and Interaction 
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Listening 

Audio Text  From tour guide to tour manager            
Coach tour role-play 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Putting a case 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion                               
Describing experiences                    
Performance  

ACTIVITY 19 
 

Theme (s) Attractions and events  

Skills Oral Production and Interaction, Listening 

Audio Text  Describing a festival 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
Sustained Monologue: Putting a case 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 20 
 

Theme (s) Rural Tourism 

Skills Oral Production and Interaction, Listening 

Audio Text  Local people and rural tourism           
Checking in at a campsite              
Pronunciation 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Putting a case 
Addressing Audiences 
Information Exchange 
Formal Discussion 

ACTIVITY 21 
 

Theme (s) Specialized Tourism 
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Skills Oral Production and Interaction            
Listening 

Audio Text  Responding to special requests                  
Disability access 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Putting a case 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 22 
 

Theme (s) Service and Safety 

Skills Oral Production and Interaction           
Listening 

Audio Text  Checking in 

Purpose of Oral Production and 
Interaction 

Informal Discussion 
Conversation 
Sustained Monologue: Describing 
experiences 
Addressing Audiences 
Information Exchange 
Goal Oriented Co-operation 
Formal Discussion 

ACTIVITY 23 

Theme (s) Eating Out 

Skills Spoken Production and Interaction, Listening 

Audio Text  Our national dish, describing dishes, 
identifying ingredients in the dish. 

Purpose of Oral Production and 
Interaction 

Sustained Monologue: Describing     
Discussion                                         
Conversation                                     
Performance                                    
Understanding a Native Speaker 

ACTIVITY 24 

Theme (s) A Tourism Development Project 

Skills Oral Production and Interaction 
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Audio Text  - 

Purpose of Oral Production and 
Interaction 

Informal discussions                            
Conversation                                                 
Formal discussions                                     
Sustained Monologue: Putting a case Goal 
Oriented Co-operation  

 

After 12-week period, listening and spoken production and spoken interaction skills 

tests were administered to both control and experimental groups as the post-test in 

order to assess their level of speaking and listening levels according to CEFR after 

the implementation. Then, A2 and B1 level speaking and listening can do statements 

were administered to both of the groups again to find out if the students of the both 

groups could assess themselves, and if they had improved in speaking and listening 

skills.  

 

3.4 Data Collection Instruments  

3.4.1 Pre-Test and Post-Test 

At the beginning of the study, the students in both experimental and control groups 

were known to be at A2 level, and they were administered a pre-test at B1 level as 

they were supposed to reach B1 level by the end of the semester. Before conducting 

the pre-test, the researcher gave information about the aim and scope of the study, 

and reassured the participants that the results of the test would not affect the grades 

awarded for the lesson. This was designed to improve the confidence of the 

participants when answering the questions, and made the answers more reliable. 

To understand the improvement in the speaking and listening skills of the students of 

the experimental group, the data were collected through a pre-test and a post-test. 

The pre-test was composed of two parts: speaking and listening. For the listening 

part, they were given a B1 level listening test which was selected from the B1 level 

Cambridge Preliminary English Test Book (PET) and prepared by the researcher (see 

Appendix 3). The PET is described by Cambridge University of ESOL examinations 

(2011, p.6) as follows:  
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The Preliminary is developed using the principles and approaches of the Common 

European Framework of Reference for Languages (CEFR) – the internationally 

accepted system for describing language ability. Preliminary is at CEFR Level B1. 

At this level users can understand factual information and show awareness of 

opinions, attitudes and mood in both spoken and written English. It can be used as 

proof of your ability to use English to communicate with native speakers for 

everyday purposes.  

 

It can be claimed that PET is a valid and reliable test. Preliminary English Test 

(PET), is accepted by employers, educational institutions and government 

departments around the world as proof of ability to use English at an intermediate 

level. (Cambridge University of ESOL examinations 2011, p.2). Furthermore, 

“Cambridge has been a key contributor to the CEFR development – through joint 

research projects, funding the development of parts of the project, publishing the 

outcomes, and the Cambridge English exams providing a concrete form of the CEFR 

levels for English from an early stage” (Cambridge University Press, 2013, p.10). 

 

PET includes three parts. In paper 1 reading and writing test, in paper 2 listening test 

and in paper 3 speaking test are available. In this study, the PET listening test, which 

has been used both for pre-test and post-test, includes 21 questions in 4 parts. All the 

parts have been chosen with regard to English for Tourism activities in order to meet 

the requirement of the study. The students listened to each part twice and marked the 

answers to the questions on the test paper.  

During the speaking test, there were two observers (the researcher and the teacher) in 

the classroom in order to evaluate the participants. The speaking test consisted of 

spoken production and interaction activities which were selected and adapted by the 

researcher from the Cambridge Preliminary English Test Book (PET), Common 

European Framework Assessment Tests, and various books for English for Tourism 

at B1 level (see Appendix 2).  

The PET Speaking test, which was used both for pre-test and post-test, includes 4 

parts. All parts focus on spoken interaction and spoken production. The first part of 

the test includes an interview. The examiner asks some easy questions to find out 

more about the students such as about their studies, their interests and subjects 
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related to English for Tourism. In the second part, the examiner describes a situation 

to the students and gives some visuals. The students need to share their opinions with 

their partner about the task and try to make a decision. In the third part, the examiner 

gives colour photographs and asks the students to talk on their own. In the final part, 

the examiner asks the students to talk about something based on the topic shown in 

the colour photographs. 

For the speaking assessment, the researcher selected an analytic rubric assessment of 

the speaking test (see Appendix 5). The speaking assessment form includes 20 items 

and 5 parts. The items are Vocabulary Use, Fluency, Accuracy, Organization of 

Ideas and Interaction. The speaking assessment form has been chosen by taking into 

account the CEFR and Common Reference Levels in order to make it more reliable.  

The results of the speaking and listening pre-test and post-test, which were 

administrated to both groups in order to see the difference between the experimental 

and control groups after the implementation of the suggested activities, were 

compared through t-test.  

 

3.4.2 Self-Assessment Checklist 

At the beginning of the term, A2 and B1 level listening, spoken production and 

spoken interaction “can do” statements defined in the CEFR were distributed to the 

students in order to help them assess themselves and provide them with a perception 

of what they can do with the target language (see Appendix 1). A total number of 28 

students were included in the process. The English lesson instructor and the 

researcher gave the students the checklist and the students filled in the checklist 

during class time. Considering the possibility that it would be the first time that they 

were filling in a checklist, a brief explanation on completing the checklist was given 

by the researcher after the distribution of the checklist. The first 20 minutes of the 

teaching hour were given to the students to complete the checklist which was 

composed of four sections with 39 statements. They were asked to tick the 

statements that they can do as “me”, and if they cannot do them, they were asked to 

tick the statements as “my objectives”.  
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After the implementation of the suggested activities, A2 and B1 level listening, 

spoken production and spoken interaction “can do” statements defined in the CEFR 

were distributed to the students again in order to see the difference between the 

experimental and control groups after the implementation of the suggested activities 

from their point of view. The results are represented in terms of percentages.  

 

3.5 Data Collection Procedure  

Data for this study were collected from the students between February 2012 and 

April 2012. The research was conducted over 12 weeks of the second semester of the 

2011/2012 Academic Year at Akdeniz University. As the first step, the researcher 

obtained permission from the School of Foreign Languages and Faculty of Tourism 

administrations at Akdeniz University to implement the activities with the 

experimental group. The researcher gave a guarantee to the students that the study 

and the results would not affect their grades.  

 

All the participants were 1st year students, studying 8 hours of English a week and 

using the same course book, English for Life by Oxford University Press, which was 

at pre-intermediate level and is accepted as A2 to B1 level according to the CEFR. 

There were no other supplementary materials suggested for the course, and the 

students were expected to reach B1 level by the end of the semester.  

 

In the first week, both experimental and control groups took the speaking and 

listening pre-test. Following the pre-test, the groups were administered A2 and B1 

level listening, spoken production and spoken interaction “can do” statements 

defined in the CEFR. The pre-test result revealed that the students of both groups 

were at A2 level as expected. Furthermore, both groups assessed themselves as A2 

level according to the self-assessment grid. Therefore; it has been observed that both 

control and experimental groups were equal, and this gave the opportunity for the 

study to continue. While conducting the tests and the checklist, the researcher and the 

teacher were in the classroom in case the students needed help in understanding the 

questions and the statements.  
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The application of the suggested CEFR-based ESP speaking and listening activities 

in accordance with the objectives stated in the Common European Framework of 

Reference for Languages in the experimental group started from the second week, 

and lasted for a period of 12 weeks. In the last week of the study, both the 

experimental and control groups were given the speaking and listening post-test. 

Following this, they were given A2 and B1 level listening, spoken production and 

spoken interaction “can do” statements defined in the CEFR again. As a 

consequence, all of the results have been gathered to interpret whether the hypothesis 

of the study is valid. 
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CHAPTER IV 

DATA ANALYSIS AND FINDINGS   

 

4.1 Data Analysis  

In this study, quantitative data were used to find out if CEFR-based ESP speaking 

and listening activities increased the success of students of Tourism in terms of their 

speaking and listening skills. The participants of this study were formed into control 

and experimental groups by using the K-means Cluster method in conjunction with 

their 1st term English Language examination results. 

The data from the pre-test and post-test were collected using the results of t-tests 

applied to the groups, and then analysed using the SPSS procedure. The pre-test and 

post-test results were presented and explained by using t-test via SPSS in this part of 

the study. The PET speaking and listening tests, including the various activities 

added as part of the study for English for Tourism, were applied both as  pre-test and 

post-test. The results of the pre-test and post-test were compared and contrasted to 

see whether there is any statistically significant difference between the experimental 

and control group after the implementation. 

As mentioned before, the self-assessment grid included four sections with 39 

statements, and students from both groups were asked to tick “me” for the statements 

representing things they could do, and tick “my objectives” for things they could not 

do, but which they saw as their objectives. The results from the self-assessment grids 

were created as graphics by using the SPSS procedure, and presented in the form of 

percentages. 

 

4.2 The Quantitative Findings  

 

4.2.1 Findings based on the Research Question 1 

The purpose of the first research question was to find out whether there was a 

significant difference between the experimental group and the control group students 

in terms of their listening skills scores at the beginning of the study. For this reason, 
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pre-listening test was administered to both groups in order to analyse whether the 

students in both groups were equal in their listening skills level or not. In order to 

find an answer to this question, t-test was applied to the listening pre-test scores. 

According to the results of listening skills pre-test, there was no significant 

difference between the listening skill levels of both groups. The results of the 

listening pre-test are presented below: 
 

Table 4.1 Pre-test Scores of the Experimental and the Control Groups in Terms 
of Listening Skills 

 

Groups  N       X       Sd             t    df           p    

Experimental 14       64.14   10.68            0,151    26         0,881 

Control  14       63.64    6.20      
  

*p>.05   

As can be seen in the table above, which shows the pre-listening test results, the 

listening skill levels of the students in both groups were almost the same. The mean 

of the experimental group was 64.14, and the mean of the control group was 63.64. 

The data in Table 4.1 show that there was no statistically significant difference 

between the experimental group and the control group in terms of their listening skill 

levels at the beginning of the study, t(26) = 0,151 ,  p>.05. 

 

 

4.2.2 Findings based on the Research Question 2 

The purpose of the second research question was to find out whether there was a 

significant difference between the speaking skill scores of the students in both 

groups. Thus, at the beginning of the study, a pre-speaking test was administered to 

both groups in order to analyse whether the students in both groups were equal in 

terms of their speaking skill levels or not. To find an answer to this question, t-test 

was applied to the speaking skill pre-test scores. According to the results of the 

speaking skills pre-test, the groups did not show any difference in terms of their 

speaking skills. The results of the speaking pre-test are presented below: 
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Table 4.2 Pre-test Scores of the Experimental and Control Groups in Terms of 
Speaking Skill 

 

Groups  N     X    Sd            t                   df    p         

Experimental 14     72.14  8.01               1,161      26      0,256 

Control  14     68.92  6.55      

*p>.05  

As table 4.2 shows, it can be observed that the speaking skill levels of the students 

were almost the same. The mean of the experimental group was 72.14, and the mean 

of the control group was 68.92. The data in the table above show there was no 

statistically significant difference between the experimental group and the control 

group in terms of their speaking skill levels at the beginning of the study, t(26) = 

1,161 , p>.05  

 

4.2.3 Findings based on the Research Question 3 

In this part, we tried to find if there was a significant difference between the listening 

skills of the experimental group students over the course of the study according to 

their pre-test and post-test results. The listening pre-test and post-test scores of the 

experimental group were analysed in this part. The results of experimental group’s 

pre-test and post-test analysis are indicated in the table below: 

 

Table 4.3 The Analysis of the Pre-test and Post-test Scores of the Experimental 

Group in Terms of Listening Skill 

 

Test   N      X       Sd         df                   t               p 

Pre-Listening 14      64.14 10.68             13      10.26   .00 

Post-Listening 14      79.78   8.91       

**p<.01  
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As can be seen from the table, there was a statistically significant difference between 

the pre-test and post-test scores of the experimental group; t(13)= 10.26 , p<.01. It 

can be inferred from the table that in terms of pre-test (=64.14) and post-test 

(=79.78) results, the experimental group demonstrated a significant improvement 

over the course of the treatment period.  

 

4.2.4 Findings based on the Research Question 4 

The purpose of the fourth research question was to find out whether there was a 

significant difference between the speaking skills of the experimental group students 

over the course of the study according to their pre-test and post-test results. To find 

an answer to this question, t-test was applied to the speaking skills pre-test and post-

test scores. The differences between the pre-test and post-test speaking skill levels of 

the experimental group are presented below: 

 

Table 4.4 The Analysis of the Pre-test and Post-test Scores of the Experimental 

Group in Terms of Speaking Skill 

 

Test   N     X               Sd           df      t       p 

Pre-Speaking 14     72.14               8.01             13   14.89    .00 

Post-Speaking 14     85.00               7.33       

**p<.01  

As can be seen from the table, the analysis indicate that there is a statistically 

significant difference between the pre-test and post-test scores of the experimental 

group; t(13)= 14.89 , p<.01.  

 

4.2.5 Findings based on the Research Question 5 

The listening skills of the control group over the course of the study according to 

their pre-test and post-test results were analysed in this part. The results of the pre-

test and post-test analysis for the control group are presented in the table below: 
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Table 4.5 The Analysis of the Pre-test and Post-test Scores of the Control Group 

in Terms of Listening Skill 

 

Test   N      X         Sd          df   t             p 

Pre-Listening 14     63.64      6.20             13   3.21           .007 

Post-Listening 14     61.42          6.65       

***p<.05  

As can be seen from the table above, there is a statistically significant difference in 

the control group students’ listening skills according to their pre-test and post-test 

results; t(13)=3.21,  p<.05.  

When the listening pre-test and post-test results for the control group are analysed, it 

can be inferred that this significant difference between pre-test (=63.64) and post-test 

(=61.42) results indicates that the grades of the control group had decreased. This 

significant difference was because of the decrease in the grades of the control group.   

Since the control group continued to have their English lessons in a traditional way, 

on this basis it can be concluded that the traditional method used in the control group 

classroom was not really effective in helping the students of the Tourism Faculty to 

improve their listening skills.  

4.2.6 Findings based on the Research Question 6 

The speaking skills of the control group students over the course of the study 

according to their pre-test and post-test results were analysed in this part. The results 

of the control group students’ speaking skills according to their pre-test and post-test 

results are indicated in the table below: 

 

Table 4.6 The Analysis of the Pre-test and Post-test Scores of the Control Group 

in Terms of Speaking Skill 

 

Test   N     X               Sd         df      t        p 

Pre-Speaking 14     68.92              6.55           13     .806  0.435 

Post-Speaking 14     68.21              6.07       

*p>.05    
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As it can be seen from the table above, there is no significant difference in the 

control group students’ speaking skills according to their pre-test and post-test 

results; t(13)=.806, p>.05. It can be understood from the table that in terms of pre-

test (=68.92) and post-test (=68.21) results, control group did not show any 

significant improvement during the 12-week period of English lessons that were 

taught in the traditional way. 

 

4.2.7 Findings based on the Research Question 7 

The seventh element of the study is to find out whether there is a significant 

difference at the end of the study between the listening skills scores of the 

experimental group who were taught through CEFR-based ESP listening activities, 

and the control group who were taught using traditional methods. Thus, a post-

listening test was administered to both groups in order to analyse whether the 

students in both groups were equal in terms of their listening skills level or not. In 

order to answer this question, the mean scores from the listening skills post-test for 

both groups were analysed using t-test. The results related to the analysis can be seen 

below in Table 4.7. 

Table 4.7 Post-test Scores of the Experimental and the Control Groups in Terms 
of Listening Skill  

Groups  N      X     Sd            t                  df   p         

Experimental 14     79.78    8.91            6,176     26              0,000 

Control  14     61.42    6.65      

**p<.01  

 

The data obtained from the post-listening scores of both groups show that the 

experimental group attained a mean value of X= 79.78 in the post-listening test, 

while the mean value attained by the control group was X=61.42. According to the 

results of the listening skills post-test, as seen in Table 4.3, there is a statistically 

significant difference between the listening skills scores of the experimental group 

and the control group in terms of their listening skills; t(26) = 6,176 , p<.01. 
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4.2.8 Findings based on the Research Question 8 

The eighth element of the study was to examine from their post-speaking test results 

whether there was a significant difference between the speaking skill scores of the 

experimental group who were taught using CEFR-based ESP speaking activities, and 

the control group who were taught by traditional methods using the current course 

book. Thus, a speaking post-test was administered to both groups in order to analyse 

whether the students in both groups were equal or not in terms of their speaking skill 

levels at the end of the study.  To answer this question, the mean scores from the 

speaking skills post-test from both groups were analysed using the t-test. The results 

for the two groups are illustrated as follows:  

 

Table 4.8 Post-test Scores of the Experimental and the Control Groups in Terms 
of Speaking Skill 

Groups  N       X     Sd           t             df           p         

Experimental 14      85.00   7.33          6,591     26              0,000 

Control  14      68.21   6.07      

**p<.01  

The data obtained from the post-speaking scores of both groups show that the 

experimental group reached a mean value of X= 85.00 in the post-speaking test, 

while the mean value of the control group was X=68.21. The results of the t-test 

show that there is a statistically significant difference between the speaking skill 

scores of the experimental and control groups in terms of their speaking skills, t(26)= 

6,591 , **p<.01.  

 

4.2.9 Findings based on the Research Question 9 

The ninth element of the study was whether there was a significant difference 

between experimental group and control group students’ listening skills scores 

according to the difference of their pre-test and post-test results. To analyse this 

difference, statistical analysis was applied and, as the variances were not equal, the 

Mann-Whitney U test was applied.  
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Table 4.9  The Analysis of the Pre-test and Post-test Scores of the Experimental 
and the Control Groups in Terms of Listening Skill 

 

Groups  N     Mean Rank       Sum of Ranks     U     P   

Experimental 14      21.50  301.00     .000      .000  

Control  14       7.50             105.00      

**p<.01      

As can be seen from the table above, the analysis shows there a significant difference 

between the listening skills scores in the pre-test results and post-test results of the 

experimental group students and the control group students; U: .000, p<.01.   

 

4.2.10 Findings based on the Research Question 10 

The tenth element of the study was whether there was a significant difference 

between the speaking skills scores in the pre-test results and post-test results of the 

experimental group students and the control group students. To find the answer to 

this question, the mean of the speaking skills pre-test and post-test scores were 

analysed for both groups using the Mann-Whitney U test, as the variances were not 

equal.  

Table 4.10 The Analysis of the Pre-test and Post-test Scores of the Experimental 
and Control Groups in Terms of Speaking Skill 

 

Groups  N        Mean Rank   Sum of Ranks  U          P   

Experimental 14            21.43        300.00  1.00         .00  

Control  14             7.57        106.00    
  

**p<.01       

 

The findings indicate that the experimental group demonstrated a greater 

improvement, while the control group recorded very little development. Since there 

is a significant difference between the speaking skills scores in the pre-test results 
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and post-test results of both groups, it can be suggested that implementing CEFR-

based ESP speaking and listening activities in English lessons increased the success 

of the students in the experimental group more than the traditional approach used in 

the control group, U: 1.00, p<.0.1  

 

4.2.11 Findings based on the Research Question 11 

The eleventh element of the study was whether there was a change in self-assessment 

level of the experimental group students based on CEFR in terms of their speaking 

and listening skills at the beginning and at the end of the study. The experimental 

group students were given the A2 and B1 level “can do” statements to help them 

assess themselves (see Appendix 1). The checklist was composed of four sections 

and there were 39 statements. Statements which represent things they could easily 

do, or could do under normal circumstances were shown as “me”; while statements 

which describe things which they could not do, and as their priorities or objectives to 

master were shown as “my objectives”.  The students were asked to tick the 

statements as “me” or “my objectives”. The results are indicated as follows: 

 

Graph 4.1 Listening Self-Assessment of the Experimental Group with A2 “Can 

Do” Statements 

 

 

              

    

 

 

 

A2-Listening                                               
(at the beginning of the study) 

A2-Listening                                    
(at the end of the study) 
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As the students were expected to be at A2 level in terms of their listening skills, they 

mostly declared that they could do all the statements easily or under normal 

circumstances at the A2 level according to the CEFR at the beginning of the study, 

with the exception of the fifth statement. 85.7% of the students in the experimental 

group stated that they had difficulty in identifying the main points of TV news 

broadcasts such as interviews, events, accidents etc. when the topic was supported 

visually, and they marked it as a learning objective. The percentages at the beginning 

of the study are indicated as follows:  

Table 4.11 Listening Self-Assessment Percentages of the Experimental Group with 

“A2” at the Beginning of the Study 

 

 

 

 

At the end of the study, when the students were given the same self-assessment grid 

with A2 and B1 level as the post-test, they had become more aware of assessing 

themselves because the study had helped them to increase their awareness of self-

assessment. Since it was found through the post-tests of speaking and listening skills 

after the implementation for the experimental group that experimental group had 

reached the level B1, all of the experimental students stated that they could do all the 

statements of A2 level listening. While they had difficulty of identifying the main 

A :  I can understand daily conversations if they are spoken clearly, slowly and directly.  

B :  I can identify the main topic of a discussion when people speak slowly and clearly.  

C : I can understand words and expressions related to everyday life such as basic personal and 
family information, school life, local area and employment.  

D : I can comprehend the main topic in simple short messages and announcements.  

E : I can understand the essential information in short recorded passages dealing with everyday 
matters, which are spoken slowly and clearly.  

F : I can identify the main points of TV news such as interviews, events, accidents etc. when the 
topic is supported visually.  

 A B C D E F 

Me 100% 100% 100% 100% 100% 85,7% 

My objectives 0% 0% 0% 0% 0% 14,3%. 



	   69 

0%	  
20%	  
40%	  
60%	  
80%	  
100%	  

A	   B	   C	   D	   E	   F	   G	   H	   I	  

Me	   My	  Objectives	  

points of TV news broadcasts such as interviews, events, accidents etc. when the 

topic was supported visually at the beginning of the study and marked this as their 

objective, all of them stated that they could do this statement by the end of the study. 

The percentages at the end of the study are indicated as follows:  

Table 4.12 Listening Self-Assessment Percentages of the Experimental Group with 

“A2” at the End of the Study 

 

 

 

 

 

Graph 4.2 Spoken Interaction Self-Assessment of the Experimental Group with 

A2 “Can Do” Statements 
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 A B C D E F 

Me 100% 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 0% 

A2-Spoken Interaction                                               
(at the end of the study) 

A2-Spoken Interaction                                               
(at the beginning of the study) 
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Although most students felt that they could do easily, or do under normal 

circumstances A2 level Spoken interaction statements, some of them indicated that 

they could not carry out simple transactions in post offices, shops or banks; that they 

could not get information about travel arrangements that they wanted to make, and 

that they could not discuss with other people what to do, where to go, and how to 

make arrangements to meet. The percentages at the beginning of the study are 

indicated as follows: 

 

Table 4.13 Spoken Interaction Self-Assessment Percentages of the Experimental 

Group with “A2” at the Beginning of the Study 

 

 A B C D E F G H I 

Me 78,6% 100% 92,9% 100% 100% 100% 100% 85,7% 100% 

My 

objectives 

21,4% 0% 7,1%; 0% 0% 0% 0% 14,3% 0% 

 

 

Where the students had had difficulty at the beginning of the study, in making simple 

transactions in post offices, shops or banks; getting information about the travel that 

they would undertake, and discussing with other people what to do, where to go, and 

how make arrangements to meet, they all marked these statements as they could do 

by the end of the study. Even if the students found out that they had A2 level 

listening skills, they had some difficulties in some issues of A2 level listening. Thus, 

A : I can make simple transactions in post offices, shops or banks.  
B : I can use public transport: buses, trains and taxies, ask for basic information and buy tickets.  
C : I can get information about the travel that I will do.  
D : I can order something to eat and drink.  
E : I can make simple purchases by stating what I want and asking the price.  
F : I can ask for and give directions by referring to a map or plan.  
G : I can make and respond to invitations.  
H : I can discuss with other people what to do, where to go and make arrangements to meet.  
 I : I can ask people questions about what they do at work and in free time and answer such 
questions addressed to me.  
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it is clear that the study has improved the listening skills of the students. The 

percentages at the end of the study are indicated as follows:  

Table 4.14 Spoken Interaction Self-Assessment Percentages of the Experimental 

Group with “A2” at the End of the Study 

 A B C D E F G H I 

Me 100% 100% 100% 100% 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 0% 0% 0% 0% 

 

Graph 4.3 Spoken Production Self-Assessment for the Experimental Group with 

A2 “Can Do” Statements 

 

 

              

 

 

 

 

 

 

 

 

 

  

 

 

A : I can talk about myself and my family and describe them.  

B : I can give basic descriptions of events.  

C : I can descript my educational background, my present or most recent job.  

D : I can describe my hobbies and interests in a simple way.  

E : I can describe past activities such as last week or my last holiday. 

A2-Spoken Production                                               
(at the beginning of the study) 

A2-Spoken Production                                               
(at the end of the study) 
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Table 4.15 Spoken Production Self-Assessment Percentages of the Experimental 

Group with “A2” at the Beginning of the Study 

 

 A B C D E 

Me 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 

 

 

Table 4.16 Spoken Production Self-Assessment Percentages of the Experimental 

Group with “A2” at the End of the Study 

 

 A B C D E 

Me 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 

 

 

As it can be clearly seen in the table above, the spoken production skills of the 

Tourism students appear to be at a very high level. The experimental group students 

all assessed themselves as having A2 level spoken production both at the beginning 

and at end of the study. They all marked the statements of A2 level spoken 

production as they can do.  
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Graph 4.4 Listening Self-Assessment of the Experimental Group with B1 “Can 

Do” Statements 

 

 

  

A :  I can follow an everyday conversation, though I sometimes have to ask for repetition of 
particular words and phrases.  
B : I  can generally follow the main points in a conversation, provided speech is clearly articulated 
in standard dialect.  
C : I can understand a short narrative and form hypotheses about what will happen next.  
D : I can understand the main points of radio news and recorded material on topics of personal 
interest delivered relatively, slowly and clearly.  
E : I can catch the main points in TV programmes on familiar topics when the delivery is relatively, 
slow and clear.  
F : I can understand simple technical information, such as operating instructions for everyday 
equipment.  

 

At the beginning of the study, the experimental group students assessed themselves 

as having A2 level listening according to the CEFR; however, with the B1 level 

listening skills statements they felt that they could not do the statements of B1 level 

listening such as catching the main points in TV programmes on familiar topics 

when the delivery is relatively slow and clear, and also understanding simple technical 

information such as operating instructions for everyday equipment. They mostly marked 

the statements as their objectives at the beginning of the study. The percentages at the 

beginning of the study are indicated as follows: 

B1-Listening                                               
(at the beginning of the study) 

B1-Listening                                               
(at the end of the study) 
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Table 4.17 Listening Self-Assessment Percentages of the Experimental Group with 

“B1” at the Beginning of the Study 

 A B C D E F 

Me 14,3% 7,1% 7,1% 7,1% 0% 0% 

My objectives 85,7% 92,9% 92,9% 92,9% 100% 100% 

 

As the findings of the self-assessment grid from the perspective of the students 

indicate, the students of the experimental group increased their listening skills from 

A2 level to B1 level by the end of the study. While the statements of the B1 level 

listening were their objectives at the beginning of the study, they indicated that they 

were not their objectives anymore and that they were mostly able to understand the 

main points of clear standard speech on familiar matters regularly encountered in 

work, school, leisure, etc. By the end of the study they could understand the main 

points of many radio or TV programmes on current affairs or topics of personal or 

professional interest when the delivery was relatively slow and clear. 

It can be pointed out that this study helped the experimental group students to 

improve their listening skills derived from their own perspective. They all marked 

them as they can do. The percentages at the end of the study are indicated as follows: 

 

Table 4.18 Listening Self-Assessment Percentages of the Experimental Group with 

“B1” at the End of the Study 

 A B C D E F 

Me 100% 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 0% 
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Graph 4.5 Spoken Interaction Self-Assessment of the Experimental Group with 

B1 “Can Do” Statements 

 

 

 

          

A: I can start, maintain and end a conversation about topics that are familiar of personal interest.  
B: I can maintain a conversation or discussion but may sometimes be difficult to follow when trying 
to say exactly what I would like.  
C: I can deal with most situations likely to arise when making travel arrangements through an agent 
or when actually travelling.  
D: I can ask for and follow detailed directions.  
E: I can express and respond to feelings such as surprise, happiness, sadness, interest and 
indifference.  
F: I can give or ask for personal views in an informal discussion with friends.  
G: I can agree and disagree politely.  
 

As to spoken interaction, some students stated that they could express and respond to 

feelings such as surprise, happiness, sadness, interest and indifference, most of them 

stated that they could not do the B1 level spoken interaction statements, and they 

mostly marked them as their objectives before the implementation of the study to the 

experimental group. The percentages at the beginning of the study are indicated as 

follows: 

 

B1-Spoken Interaction                                               
(at the beginning of the study) 

B1-Spoken Interaction                                               
(at the end of the study) 
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Table 4.19 Spoken Interaction Self-Assessment Percentages of the Experimental 

Group with “B1”at the Beginning of the Study 

 

 A B C D E F G 

Me 7,1% 7,1% 0% 0% 14,3% 0% 7,1% 

My objectives 92,9% 92,9% 100% 100% 85,7% 100% 92,9% 

 

As can be clearly seen in Graph 4.5, according to their self-assessment, the 

experimental group students showed a considerable improvement in their spoken 

interaction thanks to the suggested CEFR based ESP activities at B1 level for 

speaking. Although 7.1% of the students said that they had difficulty in maintaining 

a conversation or discussion, the suggested activities mostly helped them interact 

with people in English; for example, they stated that at the end of the study, they 

could start, maintain and end a conversation about topics that were familiar or of 

personal interest; and they also felt confident about giving or asking for personal 

views in informal discussions with friends. The percentages at the end of the study 

are indicated as follows: 

 

Table 4.20 Spoken Interaction Self-Assessment Percentages of the Experimental 

Group with “B1” at the End of the Study 

 

 A B C D E F G 

Me 100% 92,0% 100% 100% 100% 100% 100% 

My objectives 0% 7,1% 0% 0% 0% 0% 0% 
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Graph 4.6 Spoken Production Self-Assessment of the Experimental Group with 

B1 “Can Do” Statements 

 

 

    

 

A : I can give detailed accounts of experiences by describing feelings and reactions. 
B : I can describe dreams, hopes and ambitions. 
C : I can explain and give reasons for my plans, intentions and actions. 
D : I can relate the plot of a book or film and describe my reactions. 
E : I can paraphrase short written passages orally in a simple way, using the wording and 
structure of the original text. 
F : I can narrate a story. 

 

In terms of spoken production statements from the B1 level, at the beginning of the 

study the experimental group students felt that they could not maintain 

comprehensible descriptions of experiences and events, hopes, dreams and 

ambitions, and that they often had difficulty in briefly giving the reasons and 

explanations for opinions and plans. The percentages at the beginning of the study 

are indicated as follows: 
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Table 4.21 Spoken Production Self-Assessment Percentages of the Experimental 

Group with “B1”at the Beginning of the Study 

 

 A B C D E F 

Me 0% 7,1% 0% 7,1% 7,1% 0% 

My objectives 100% 92,9% 100% 92,9% 92,9% 100% 

 

The findings of the self-assessment grid reveal that the students in the experimental 

group increased their level of spoken production from A2 to B1 level. The results are 

not surprising, as it can be seen from all the findings of the self-assessment grid that 

the students also showed improvement in terms of their listening and spoken 

interaction skills. At the end of the study, the students stated that they were able to 

narrate a story or relate the plot of a book or film and describe reactions. The 

percentages at the end of the study are indicated as follows: 

 

Table 4.22 Spoken Production Self-Assessment Percentages of the Experimental 

Group with “B1” at the End of the Study 

 A B C D E F 

Me 100% 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 0% 

 

4.2.12 Findings based on the Research Question 12 

The twelfth element of the study looked at whether there was a change in the self-

assessment level of the control group students based on CEFR in terms of their 

speaking and listening skills at the beginning and at the end of the study. The control 

group students were given the A2 and B1 level “can do” statements to help them 

assess themselves (see Appendix 1). The results are illustrated as follows:  



	   79 

 Graph 4.7 Listening Self-Assessment of the Control Group with A2 “Can Do” 

Statements 

 

 

       

A : I can understand daily conversations if they are spoken clearly, slowly and directly.  

B : I can identify the main topic of a discussion when people speak slowly and clearly.  

C : I can understand words and expressions related to everyday life such as basic personal and 
family information, school life, local area and employment.  

D : I can comprehend the main topic in simple short messages and announcements.  

E : I can understand the essential information in short recorded passages dealing with 
everyday matters, which are spoken slowly and clearly.  

F : I can identify the main points of TV news such as interviews, events, accidents etc. when 
the topic is supported visually.  

 

According to the findings of the pre-test of the listening test, the control group 

students found out that they were at A2 level in terms of their listening skills. The 

findings of the self-assessment grid from the perspective of the students also indicate 

that they assessed themselves at the A2 level of listening skills. The table above 

shows that they mostly marked the statements of A2 level listening they can do, 

while some of them stated that some of the statements are their objective. The 

percentages at the beginning of the study are indicated as follows: 
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Table 4.23 Listening Self-Assessment Percentages of the Control Group with “A2” 

at the Beginning of the Study 

 

 A B C D E F 

Me 100% 100% 100% 85,7% 85,7% 85,7% 

My objectives 0% 0% 0% 14,3% 14,3% 14,3% 

 

While some students of the control group stated statements D,E,F as their objectives, 

they marked them as they can do by the end of the study. They showed some 

improvements; however, it can be seen that the control group students mostly 

assessed themselves at the same level in terms of their listening skills. The post-test 

percentages are the same for all the statements, with the students assessing 

themselves as A2:  

 

Table 4.24 Listening Self-Assessment Percentages of the Control Group with “A2” 

at the End of the Study 

 

 A B C D E F 

Me 100% 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 0% 

  

 

 

 

 



	   81 

Graph 4.8 Spoken Interaction Self-Assessment of the Control Group with A2 

“Can Do” Statements 

 

 

   

A : I can make simple transactions in post offices, shops or banks.  
B : I can use public transport: buses, trains and taxies, ask for basic information and buy tickets.  
C : I can get information about the travel that I will do.  
D : I can order something to eat and drink.  
E : I can make simple purchases by stating what I want and asking the price.  
F : I can ask for and give directions by referring to a map or plan.  
G : I can make and respond to invitations.  
H : I can discuss with other people what to do, where to go and make arrangements to meet.  
 I : I can ask people questions about what they do at work and in free time and answer such 
questions addressed to me.  

 

The findings of the spoken interaction pre-test showed that the most of the control 

group students marked the statements as they can do, while some of them marked 

them as their objectives. The percentages at the beginning of the study are as 

follows: 

Table 4.25 Spoken Interaction Self-Assessment Percentages of the Control Group 

with “A2”at the Beginning of the Study 

 A B C D E F G H I 

Me 92,9% 78,6% 78,6% 78,6% 78,6% 71,4% 78,6% 78,6% 71,4% 

My 

objectives 

7,1% 21,4% 21,4% 21,4% 21,4% 28,6% 21,4% 21,4% 28,6% 
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At the end of the study, all of the students expressed that they can do the statements 

of the A2 spoken interaction, and the students who had marked some statements as 

their objectives at the beginning, they showed some improvement and marked them 

as they can do by the end. The percentages at the end of the study are as follows: 

 

Table 4.26 Spoken Interaction Self-Assessment Percentages of the Control Group 

with “A2” End of the Study 

 A B C D E F G H I 

Me 100% 100% 100% 100% 100% 100% 100% 100% 100% 

My objectives 0% 0% 0% 0% 0% 0% 0% 0% 0% 

 

 

Graph 4.9 Spoken Production Self-Assessment of the Control Group with A2 

“Can Do” Statements 

 

 

           

 

A : I can talk about myself and my family and describe them.  

B : I can give basic descriptions of events.  

C : I can describe my educational background, my present or most recent job.  

D : I can describe my hobbies and interests in a simple way.  

E : I can describe past activities such as last week or my last holiday. 
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As it can be seen in the graph above, the control group students mostly could talk 

about themselves and their families and describe them, could give basic descriptions 

of events; could describe their educational backgrounds, their hobbies, interests and 

past activities. However, some students described these statements as their 

objectives.   The percentages at the beginning of the study are as follows: 

 

Table 4.27 Spoken Production Self-Assessment Percentages of the Control Group 

with “A2” at the Beginning of the Study 

 A B C D E 

Me 85,7% 57,1% 64,3% 71,4% 64,3% 

My objectives 14,3% 42,9% 35,7% 28,6% 35,7% 

 

When the students of the control group, who had continued their English lessons in 

the traditional way, were given the self-assessment grid at the end of the study, a 

great majority of them stated that they could do the statements of A2 level. The 

percentages are as follows: 

 

Table 4.28 Spoken Production Self-Assessment Percentages of the Control Group 

with “A2” at the End of the Study 

 A B C D E 

Me 92,9% 100% 100% 100% 92,9% 

My objectives 7,1% 0% 0% 0% 7,1% 
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Graph 4.10 Listening Self-Assessment of the Control Group with B1 “Can Do” 

Statements 

 

 

      

 

At the beginning of the study, the control group students stated they had difficulty in 

understanding the main points of clear standard speech on familiar matters regularly 

encountered in work, school, leisure, etc., and also that they could not understand the 

main points of many radio or TV programmes on current affairs or topics of personal 

or professional interest when the delivery is relatively slow and clear. The 

percentages at the beginning of the study are as follows: 
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C : I can understand a short narrative and form hypotheses about what will happen next.  
D : I can understand the main points of radio news and recorded material on topics of personal 
interest delivered relatively, slowly and clearly.  
E : I can catch the main points in TV programmes on familiar topics when the delivery is 
relatively, slow and clear.  
F : I can understand simple technical information, such as operating instructions for everyday 
equipment.  
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Table 4.29 Listening Self-Assessment Percentages of the Control Group with 

“B1”at the Beginning of the Study 

 

 A B C D E F 

Me 7,1% 14,3% 7,1% 7,1% 14,3% 7,1% 

My objectives 92,9% 85,7% 92,9% 92,9% 85,7% 92,9% 

 

By the end of the study, the control group students who had not taken part in the 

CEFR-based ESP listening activities still had the same difficulties. In the table above 

it can be seen that some of the students marked that they could understand a short 

narrative and form hypotheses about what would happen next. Even though this 

indicates some improvement in some of students’ listening skills, it is clear that they 

feel their level of listening to be the same as at the beginning of the study. The 

percentages at the end of the study are indicated as follow: 

 

Table 4.30 Listening Self-Assessment Percentages of the Control Group with “B1” 

at the End of the Study 

 

 A B C D E F 

Me 21,4% 21,4% 100% 7,1% 14,3% 7,1% 

My objectives 78,6% 78,6% 0%; 92,9% 85,7% 92,9% 
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Graph 4.11 Spoken Interaction Self-Assessment of the Control Group with B1 

“Can Do” Statements 

 

 

              

 

A : I can start, maintain and end a conversation about topics that are familiar of personal 
interest.  
B : I can maintain a conversation or discussion but may sometimes be difficult to follow when 
trying to say exactly what I would like.  
C : I can deal with most situations likely to arise when making travel arrangements through an 
agent or when actually travelling.  
D : I can ask for and follow detailed directions.  
E : I can express and respond to feelings such as surprise, happiness, sadness, interest and 
indifference.  
F : I can give or ask for personal views in an informal discussion with friends.  
G : I can agree and disagree politely.  

 

It was found at the beginning of the study that the students of the control group did 

not seem bright in terms of spoken interaction skills. A great majority of the students 

marked the statements as their objectives. The percentages at the beginning of the 

study are as follows: 
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Table 4.31 Spoken Interaction Self-Assessment Percentages of the Control Group 

with “B1” at the Beginning of the Study 

 

 A B C D E F G 

Me 0% 7,1% 7,1% 7,1% 0% 0% 7,1% 

My objectives 100% 92,9% 92,9% 92,9% 100% 100% 92,9% 

 

 

The findings above indicate that most students also indicated that they could not do 

the statements of B1 level spoken interaction under normal circumstances, and 

marked them as learning objectives at the end of the study. The percentages at the 

end of the study are as follows: 

 

Table 4.32 Spoken Interaction Self-Assessment Percentages of the Control Group 

with “B1” at the End of the Study 

 

 A B C D E F G 

Me 0% 7,1% 7,1% 0% 0% 0% 0% 

My objectives 100% 92,9% 92,9% 100% 100% 100% 100% 

 

 

 

 

 

 



	   88 

Graph 4.12 Spoken Production Self-Assessment of the Control Group with B1 

“Can Do” Statements 

 

 

 

   

 

A : I can give detailed accounts of experiences by describing feelings and reactions. 
B : I can describe dreams, hopes and ambitions. 
C : I can explain and give reasons for my plans, intentions and actions. 
D : I can relate the plot of a book or film and describe my reactions. 
E : I can paraphrase short written passages orally in a simple way, using the wording and 
structure of the original text. 
F : I can narrate a story. 

 

Both at the beginning and end of the study, the students of the control group stated 

that they could not maintain a comprehensible description of experiences and events, 

dreams, hopes and ambitions, and could not briefly give reasons and explanations for 

opinions and plans. They were not able to narrate a story or relate the plot of a book 

or film, or describe reactions. The percentages at the beginning of the study are as 

follows: 
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Table 4.33 Spoken Production Self-Assessment Percentages of the Control Group 

with “B1” at the Beginning of the Study 

 

 A B C D E F 

Me 0% 14,3% 0% 7,1% 7,1% 14,3% 

My objectives 100% 85,7% 100% 92,9% 92,9% 85,7% 

 

Table 4.34 Spoken Production Self-Assessment Percentages of the Control Group 

with “B1” at the End of the Study 

 

 A B C D E F 

Me 7,1% 0% 0% 0% 0% 7,1% 

My objectives 92,9% 100% 100% 100% 100% 92,9% 

 

The table above shows that while some of the students marked the statement D and E 

as they can do at the beginning of the study, they marked them as their objectives at 

the end of the study. It can be concluded that the students mostly did not show any 

improvement in terms of their level of spoken production according to their self-

assessment. 
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CHAPTER V 

CONCLUSION, DISCUSSION AND SUGGESTIONS 

 
5.1. Conclusion and Discussion 

The purpose of this study was to see if it is possible to improve the speaking and 

listening skills of students in the Faculty of Tourism through the use of ESP speaking 

and listening activities using materials designed in accordance with the objectives 

stated in the Common European Framework of Reference for Languages (CEFR). In 

other words, the study aimed to measure the effect of CEFR-based ESP speaking and 

listening activities on the success of students in Faculties of Tourism. To accomplish 

the purpose of the study, a programme of experimental research was conducted, and 

the findings of the research questions based on the purpose of the study were 

evaluated in detail. 

Before the implementation of the activities, speaking and listening pre-tests were 

applied and the results were collected. The findings of the pre-tests revealed that both 

groups were equal regarding their speaking and listening skills at the beginning of 

the study. According to the results of the speaking and listening pre-tests, the 

students were found to be at A2 level within the scope of the CEFR. In this study, it 

was also important to understand the level of the students from their own point of 

view. Therefore, the students were given the opportunity to assess their own 

speaking and listening levels of proficiency in English by using the self-assessment 

grid. The analysis of the students’ self-assessments indicated that the level of the 

both group students according to the CEFR was A2 at the beginning of the study.  

 

The CEFR offers the self-assessment grid as “a draft for a self-assessment orientation 

tool based on the six levels” that is “intended to help learners to profile their main 

language skills, and decide at which level they might appear to be on a checklist of 

more detailed descriptors in order to self-assess their level of proficiency” (Council 

of Europe 2001, p.25). Self-assessment by the students with the use of can-do 

statements can help the students to raise their language awareness. As Kostopoulou 

(2010) states, since self-assessment promotes the personal development of learners, it 

is valuable for them at both an emotional and intellectual level. “By being 
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responsible for the evaluation of their own learning process and learning outcomes, 

learners can ‘appreciate their strengths, recognise their weaknesses and orient their 

learning more effectively” (Council of Europe 2001, p. 192). Therefore, students can 

take responsibility for their own learning to discover the stronger and weaker parts of 

their learning process. It is clear that, when more actively involved in their 

assessment, students can learn and develop in a more productive way. Self-

assessment not only helps to follow the progress of students and their achievements 

from their own perspectives, it also makes it easier for teachers to evaluate the 

effectiveness of their teaching. Self-assessment works at a higher level than the 

traditional assessment made by the teacher only. 

 

During the implementation period of the study, the CEFR-based ESP speaking and 

listening activities were applied to the experimental group. Since the activities were 

appropriate to the needs and interests of the Tourism students, the students displayed 

a greater degree of enthusiasm and interest in the lessons. “Materials provide a 

stimulus to learning. Good materials do not teach; they encourage learners to learn” 

(Hutchinson and Waters, 1987, p.107). Materials play an important role in the design 

of any language course. If students do not find the materials interesting and the 

methodology creative, they will lose their motivation. It is the role of the teacher to 

put the learners on the right track by creating an environment which is conducive to 

learning. In addition to this, the selection of appropriate teaching materials is one of 

the most characteristic features of ESP in practice (Hutchinson and waters 1987). In 

fact, a language teacher or institution should provide teaching materials that are 

suitable for the specific subject areas of individual learners according to the needs of 

their academic or professional specialisations.  

 

At the end of the implementation period, speaking and listening post-tests were 

applied to both groups and the results were collected. The mean scores of the 

speaking and listening skills post-tests of both groups were analysed by using t-test. 

The findings of the speaking and listening skills tests that were applied as post-tests 

to the students at the end of the study proved that the students in the experimental 

group were significantly more successful in their speaking and listening skills. The 

scores of the post-tests were taken into consideration when assessing the effects of 
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CEFR-based ESP speaking and listening activities on the success of students in 

English classes in the Faculty of Tourism.  

 

Following the speaking and listening post-tests, the self-assessment checklist was 

again given to the students so that they could assess themselves at the end of the 

study. Since the students had become more aware of self-assessment of their 

speaking and listening skills, they found it easier to complete the checklist, and they 

filled in the answers more consciously. Analysis of the self-assessment checklist 

revealed that the experimental group students assessed themselves at B1 level after 

the implementation, while the control group students mostly assessed themselves at 

A2 level. It can be inferred that the students in the experimental group indicated that 

from their own perspective that they were aware of a noticeable improvement in their 

speaking and listening skills. By contrast, the control group were still at A2 level 

according to their self-assessment. It can be concluded therefore that the CEFR-

based ESP speaking and listening activities were effective for the experimental 

group.  

 

In this study, it was also essential to analyse the results of the differences in the pre-

test and post-test results of the speaking and listening scores of both groups. The 

findings of the data analysed revealed that the experimental group has shown a much 

greater improvement, while the control group displayed a lesser degree of 

development. The pre-listening and pre-speaking test scores, and the post-listening 

and post-speaking test scores of the experimental group were also compared, and the 

findings indicated that the experimental group demonstrated a significant 

improvement over the course of the treatment period. By contrast, when the pre-test 

and post-test results of the control group’s listening skill were compared, the findings 

indicated that the grades of the students had decreased. Also, the findings of the pre-

test and post-test results of speaking skill demonstrated clearly that the control group 

had failed to show any significant improvement during the 12-week period of 

English lessons that were taught in the traditional way. In view of the fact that the 

control group had continued to be taught English using traditional methodology and 

the activities were not based on the ESP, it can be concluded that the traditional 

method used in the control group classroom was not really effective in helping the 

students of the Faculty of Tourism to improve their listening skills.  
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The modern world requires learners to improve their communicative skills to a level 

where they can interact successfully, and many learners have become aware of the 

importance of learning a foreign/second language for their profession. For example, 

English is now absolutely necessary to follow a career in the tourism industry. As the 

international language of tourism is English, all tourism professionals need to 

communicate in English and they need to have a specific knowledge of English for 

Tourism, which belongs in the field of English for Occupational Purposes (EOP), a 

subdivision of English for Specific Purposes. According to Dudley-Evans and St. 

John (1998), one of the basic characteristics of an ESP course is that language skills 

are taken into consideration. This study focuses on speaking and listening skills, and 

those skills cannot be separated from each other as the interaction between speakers 

is necessary. It is also important to point out that listening is the key to all effective 

communication. Speaking and listening go hand-in-hand; when the teacher speaks 

the students listen, when one of the students speaks the other students listen, and so 

forth. Therefore, the speaking activity of one student becomes a listening activity for 

the others.  

 

As has been demonstrated by the findings of the speaking and listening pre-test and 

post-test results analysis, there is a significant difference between the results 

achieved by the experimental and the control group students. It must therefore be 

recognized that implementing CEFR-based ESP speaking and listening activities in 

the English lessons of the Faculty of Tourism led to a significant improvement in the 

success of the students in the experimental group compared to the control group 

which had traditional teacher-led classes.  

 

Dudley-Evans and St. Johns (1998) concluded that in more general ESP classes the 

interaction may be similar to that in a General Purpose English class, whereas in the 

more specific ESP classes the teacher sometimes becomes more like a language 

consultant, enjoying equal status with the learners who have their own expertise in 

the subject matter. The evidence seems to indicate that in this study, the 

implementation of CEFR-based ESP suggested activities made the lessons more 

learner-centred. The involvement and interaction experienced by the students during 

the study can be understood to be a reflection of learner-centeredness. 
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5.2. Suggestions 

This study provides a deeper insight into the effects of using CEFR-based ESP 

speaking and listening activities as part of English lessons in the Faculty of Tourism 

where the traditional approach to language teaching is normally used. Considering 

the findings of the study, the following suggestions can be given: 

In higher education institutions of Turkey, it is mostly General English language 

courses which are included in the curriculum of the faculties. As higher education 

institutions prepare students for their professional lives, the language teaching 

programmes in the academic units should be reviewed. Because ESP takes into 

consideration the learners’ academic and professional needs and interests, English 

for Specific Purposes (ESP) courses should be integrated into the language teaching 

programmes of the academic units.   

There are remarkable changes in English language teaching throughout Europe and 

the world, and as a result of this CEFR has been developed by the Council of Europe 

for language education. CEFR is a new concept in Turkey, and Turkey must keep up 

with this development. Therefore, materials and coursebooks used in higher 

education institutions for English language teaching should be based on the CEFR.  

Speaking and listening skills are among the most difficult skills for Turkish learners 

of English. Considering the importance of speaking and listening skills, more priority 

can be given to these skills in English language teaching in the higher education 

institutions.  

Furthermore, considering the limitations and the findings of the current study, the 

following suggestions can be given for further studies: 

This study was carried out at Akdeniz University Faculty of Tourism, first year 

experimental and control group students and the results are limited to 1st year 

Tourism and Hotel Management Department students. Similar studies can be carried 

out for the different grades and different class hours at different faculties of the 

universities such as Engineering, Law and Medicine where ESP is supposed to be 

taught. An increase in the number of contexts would probably increase the reliability 

of the results of the study, and make its conclusions much more generally applicable 

in a wider range of situations. 
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As this study was only carried out with speaking and listening skills and limited to 

B1 CEF level, it is also possible to carry out researches in assessing other skills. 

Furthermore, assessing the other or all comprehension skills with the suggested 

activities at different CEF levels is possible to carry out.  

 

As Şahinkarakaş (2007) points out in her study on “the CEFR and the needs of the 

ESP students”, more descriptors according to the needs of the ESP learners can be 

adapted and developed. It is also suggested that an ELP can be developed for the 

learners at the Faculties of Tourism and they can use it during their university 

education, in their future lives and, after their graduation. 

 

Since this study is based on the quantitative data, qualitative data can also be used for 

the other studies including observations and interviews with the students. Also, 

teachers’ views of their students’ attitudes towards English for Specific Purposes and 

CEFR can be searched.  

 

In this study, B1 level CEFR-based ESP speaking and listening activities were 

suggested by taking into account the aim of the study. The study can make 

contributions for further studies on suggested syllabus for B1 level CEFR-based ESP 

speaking and listening or can also include other skills at different levels. Moreover, 

suggested syllabus based on the CEFR can be prepared for the other study fields 

where ESP is used.  
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APPENDICES 

APPENDIX 1 

AVRUPA DİL GELİŞİM DOSYASI 

European Language Portfolio 

 

Adı Soyadı  : 

Yaş   : 18-19           20-21            22-23            24+   

Cinsiyet  :  Kız         Erkek     

Kişisel Dil Başarılarım 

My Personal Language Achievement 

 

Dil: İngilizce 

LANGUAGE: English 

 

Avrupa Dilleri Öğretimi Ortak Çerçeve Programı sözlü iletişim becerileri A2 ve B1 
düzeyi için belirtilen “Kendini Değerlendirme Listesi’nde aşağıda ifadeler yer almaktadır. 
Bu ifadelerin doğru ya da yanlış yanıtı bulunmamaktadır. Her bir ifadeye verilecek yanıt 
kişiden kişiye değişebilir. Sizden beklenen ifadeleri dikkatlice okuduktan sonra ifadenin 
sizin düşünce ve duygularınıza ne derecede uygun olduğuna karar vermenizdir.  

 

Normal şartlar altında ve kolayca yapabildiklerinizi (Sütun 1); bir sonraki ve öncelikli 
hedeflerinizi (Sütun 2); kaydedebilirsiniz. 

 

İşaretlemede aşağıdaki sembolleri kullanınız: 

Sütun 1’de  

• normal şartlar altında ve kolayca yapabildiklerim [+] 
 

Sütun 2’de 

• bir sonraki hedefim ve öncelikli hedefim   [++] 
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A2 

DİNLEME 

LISTENING 

Ben 

Me  

Hedeflerim  

My 
Objectives 

Günlük konuşmaları eğer konuşmacı benimle açık, yavaş ve doğrudan 
konuşursa anlayabilirim. 

I can understand daily conversations if they are spoken clearly, slowly and 
directly. 

  

Yavaş ve açık konuşulduğunda bir tartışmanın ana konusunu anlayabilirim. 

I can identify the main topic of a discussion when people speak slowly and 
clearly. 

  

Aile, okul, ev, iş, yakın çevre gibi kişisel bilgileri içeren temel sözcük ve 
ifadeleri anlayabilirim. 

I can understand words and expressions related to everyday life such as basic 
personal and family information, school life, local area and employment. 

  

Kısa, basit mesajların ve duyuruların temel konusunu anlayabilirim. 

I can comprehend the main topic in simple short messages and announcements. 

  

Günlük konularla ilgili kaydedilmiş kısa metinlerdeki temel bilgileri yavaş 
ve açık ifade edildiğinde anlayabilirim. 

I can understand the essential information in short recorded passages dealing 
with everyday matters, which are spoken slowly and clearly.  

  

Televizyon haberleri görüntüyle verildiğinde (röportaj, kaza haberleri vb.) 
kolaylıkla anlayabilirim. 

I can identify the main points of TV news such as interviews, events, accidents etc. 
when the topic is supported visually. 

 

  

KARŞILIKLI KONUŞMA 

SPOKEN INTERACTION 

Ben 

Me  

Hedeflerim  

My 
Objectives 

Postane ya da bankalardaki basit işlemleri yapabilirim. 

I can make simple transactions in post offices, shops or banks. 

  

Toplu taşım araçlarını (otobüs, tren, taksi vb.)  kullanabilmek için gerekli 
bilgileri isteyebilir ve bilet satın alabilirim. 

I can use public transport: buses, trains and taxies, ask for basic information and 
buy tickets. 
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Yapacağım bir seyahatle ilgili bilgi alabilirim. 

I can get information about the travel that I will do. 

  

Yiyecek ve içecek birşeyler sipariş edebilirim. 

I can order something to eat and drink. 

  

Ne istediğimi belirtip fiyat sorarak basit alışverişler yapabilirim. 

I can make simple purchases by stating what I want and asking the price. 

  

Bir harita ya da şehir planına bakarak yön tarifi yapabilir ve isteyebilirim. 

I can ask for and give directions by referring to a map or plan. 

  

Davette bulunabilir ve gelen davetlere cevap verebilirim. 

I can make and respond to invitations. 

  

Ne yapılacağı, nereye gidileceği gibi, buluşma planlarına ilişkin fikir 
alışverişi yapabilirim. 

I can discuss with other people what to do, where to go and make arrangements 
to meet. 

  

Kişilere işte ve boş zamanlarında neler yaptıkların sorabilir ve bu tür 
soruları cevaplayabilirim. 

I can ask people questions about what they do at work and in free time and 
answer such questions addressed to me. 

 

  

SÖZLÜ ANLATIM 

SPOKEN PRODUCTION 

Ben 

Me  

Hedeflerim  

My 
Objectives 

Kendimden ve ailemden bahsedebilir ve onları tanıtabilirim. 

I can talk about myself and my family and describe them. 

  

Olayları ana hatlarıyla anlatabilirim. 

I can give basic descriptions of events. 

  

Eğitim durumumu, önceki ya da şu anki işimi anlatabilirim. 

I can descript my educational background, my present or most recent job. 

  

Basit bir şekilde hobilerim ve ilgi alanlarımdan bahsedebilirim.  

I can describe my hobbies and interests in a simple way. 

  

Haftasonu ve tatil etkinlikleri gibi geçmiş olayları anlatabilirim. 

I can describe past activities such as last week or my last holiday. 
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B1 

DİNLEME 

LISTENING 

Ben 

Me  

Hedeflerim  

My 
Objectives 

Zaman zaman bazı sözcük ve deyimlerin tekrarını istemek zorunda kalsam 
da günlük bir konuşmayı takip edebilirim. 

I can follow an everyday conversation, though I sometimes have to ask for 
repetition of particular words and phrases. 

  

Genelde konuşma standart dilde açıkça ifade edildiği sürece ana hatlarını 
takip edebilirim. 

I can generally follow the main points in a conversation, provided speech is 
clearly articulated in standard dialect. 

  

Kısa bir öykü anlayabilir ve sonra ne olacağına ilişkin varsayımlar 
oluşturabilirim. 

I can understand a short narrative and form hypotheses about what will happen 
next. 

  

Yavaş ve net olduğunda ilgi alanıma giren konulardaki radyo haberlerini 
ve bant kayıtlarını ana hatlarıyla anlayabilirim. 

I can understand the main points of radio news and recorded material on topics 
of personal interest delivered relatively, slowly and clearly. 

 

  

 Yavaş ve net olduğunda hakkında bilgi sahibi olduğum konulardaki 
televizyon programlarının ana hatlarını anlayabilirim. 

I can catch the main points in TV programmes on familiar topics when the 
delivery is relatively, slow and clear. 

  

Ev ve ofis aletlerinin kullanım kılavuzlarındaki basit teknik bilgiyi 
anlayabilirim. 

I can understand simple technical information, such as operating instructions for 
everyday equipment. 
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KARŞILIKLI KONUŞMA 

SPOKEN INTERACTION 

Ben 

Me  

Hedeflerim  

My 
Objectives 

Bilinen ya da ilgi alanıma giren konulardan oluşan bir konuşmayı 
başlatabilir, sürdürebilir ve bitirebilirim. 

I can start, maintain and end a conversation about topics that are familiar of 
personal interest. 

  

Bazen tam istediğimi söylemem ya da söyleneni takip etmem zor olsa bile 
bir konuşma ya da tartışmayı sürdürebilirim. 

I can maintain a conversation or discussion but may sometimes be difficult to 
follow when trying to say exactly what I would like. 

  

Yolculuk planlarında ya da yolculuk sırasında karşılaşabileceğim 
durumlarda derdimi anlatabilirim. 

I can deal with most situations likely to arise when making travel arrangements 
through an agent or when actually travelling. 

  

Ayrıntılı yön tarifi isteyebilir ve anlatılanları takip edebilirim. 

I can ask for and follow detailed directions. 

  

Şaşırma, mutluluk, üzüntü, ilgilenme ve kayıtsızlık gibi duyguları ifade 
edip bunlara karşılık verebilirim. 

I can express and respond to feelings such as surprise, happiness, sadness, 
interest and indifference. 

  

Samimi bir ortamda yapılan tartışmalarda arkadaşlarıma görüşlerimi 
belirtebilir ya da onların görüşlerini alabilirim. 

I can give or ask for personal views in an informal discussion with friends. 

  

Bir görüşe katılıp katılmadığımı kibar bir dille ifade edebilirim. 

I can agree and disagree politely. 
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SÖZLÜ ANLATIM 

SPOKEN PRODUCTION 

Ben 

Me  

Hedeflerim  

My 
Objectives 

Duygu ve düşüncelerimi katarak deneyimlerimi ayrıntılarıyla ifade 
edebilirim. 

I can give detailed accounts of experiences by describing feelings and reactions. 

  

Hayallerimi, umutlarımı ve amaçlarımı ifade edebilirim. 

I can describe dreams, hopes and ambitions. 

  

Planlarımı, hedef ve davranışlarımı nedenleriyle açıklayabilirim. 

I can explain and give reasons for my plans, intentions and actions. 

  

Bir kitap ya da filmin konusu hakkında bilgi verebilir ya da düşüncelerimi 
söyleyebilirim. 

I can relate the plot of a book or film and describe my reactions. 

  

Kısa bir yazıyı metne sadık kalarak sözlü olarak basit bir dille anlatabilirim.  

I can paraphrase short written passages orally in a simple way, using the 
wording and structure of the original text. 

  

Öykü anlatabilirim.  

I can narrate a story. 
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APPENDIX 2 

 

SPEAKING TEST 

 

You take the test with another student. There are two examiners in the room. One 

examiner talks to you and the other examiner listens to you. Both the examiners give 

you marks. 

 

Part 1 

 

Phase 1                                                                                                                         

Examiner  

A/B Good morning / afternoon. 

A/B I’m………..and this is ……………  

 He/she is just going to listen us. 

A Now, what’s your name? 

 Thank you. 

B And, what’s your name? 

 Thank you. 

 

Phase 2                                                                                                                                 

Examiner  

 (Select questions from the list to ask each student). 

Do you enjoy studying English? Why (not)? 

Do you think that English will be useful for you in the future? 

Do you enjoy studying Tourism? Why (not)? 
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What do you enjoy doing in your free time? 

Can you tell me about the job you would like to have in the future? 

What are the advantages and disadvantages of cruise holidays? Would you like to go on one? 

Where to? 

What makes Turkey a popular holiday destination? 

What kind of customs is there in your country? Think about the following:  

Greeting people 

Body language 

Dress code 

Communicating  

What special events usually take place in your country? How does the city or area prepare 

for the events? 

 

Part 2   

Examiner  (Say to both students) 

 

In the summer, you would like to go for a holiday together. On your sheets, 
there are some possible destinations to spend your holiday. Talk to each other 
about the good and bad points of the places and then try to agree which are 
the three places that you would prefer to go. Start when you are ready.  

 

 
Prompts for Candidate A & B 
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Part 3                                                                                                                                   
Examiner  (Say to both students) 

 

Now, I’d like each of you to talk on your own about the following pictures. 
 
Students A, please tell us what you can see in the picture. And talk about  
 
Look at the tourist attractions in New York. Which of them would be of interest to 
these tourists? Why?  

A young married couple 
A group of students 
A family with young children 
A married couple in their 50s 
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Part 4  

 

Now, I’d like each of you to talk on your own about something. I’m going to give each of 
you a picture of people. 

Student A, here is your Picture. Please show it Student B and talk about what jobs do these 
pictures show? What services do these people provide for hotel guests? 
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Now, Student B, here is your Picture. Please show it Student A and talk about. 

 

 

Examiner  (Say to both students) 

Your pictures showed people and photographs. Now I’d like you to talk together about the 
type of holidays you like to spend.  
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APPENDIX 3 

 

LISTENING TEST 

 

Part 1 You will hear a man called Paul Hart talking about his trip to Africa 
with a team of scientists. For each question, put a tick (√) in the correct 
box. 

 

1. Why did Paul choose the part of Africa he visited? 

A  It is good for walking 

B  It will soon change. 

C  He had been there before. 

 

2. What made the team’s journey slow? 

A  clearing paths through the forest 

B  finding somewhere safe to camp 

C  carrying heavy equipment 

 

3. What did Paul worry about during the trip? 

A  the number of dangerous animals 

B  getting the information he needed 

C  being responsible for a team of people 

 

4. Paul says that the team didn’t have enough food because 

A  some people ate more than they should. 

B  the walk took longer than expected. 

C  some of the food went bad too quickly. 
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Part 2 You will hear a man called Stephen Mills talking to a group of people 
about a trip to India to see tigers. For each question, fill in the missing 
information in the numbered space. 

 

 

 

THE TIGER TOUR 

 

 

Stephen’s profession:                       (1) ...................................... 

 

Date of departure:                             (2) ...................................... 

 

Number of tourists in the group:      (3) ...................................... 

 

Type of accommodation:                  (4) ...................................... 

 

Means of transport in the park:       - open truck in the north 

                                                         (5) ...................... in the south 

 

Meal not included:                            (6) ..................... on the last day 
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Part 3 You will hear a woman talking about flights in a hot air balloon. For 
each question, fill in the missing information in the numbered  

   space. 

 

Hot Air Balloon Flights 

 

 

Children under 12 must be with an adult. 

All passengers need to be (1) ........................................... 

 

Balloon flights are best when there are light winds, no (2) ....................and a clear sky. 

 

Passengers need to wear outdoor clothes and (3) ...........................................  . 

 

 Flights travel between 5 and 30 kilometres. 

 Passengers return to the airfield in a (4) ...........................................  . 

 

 Flights are available from the month of (5) ...........................................   each year. 

 

For booking and information, phone (6) ...........................................  or visit  
www.hotairballoons.com           

 

 

 

 

 

 

 

 



	   119 

Part 4  You’ll hear some guests asking for information. Listen and tick (√) the 
boxes to show the right answers. 

 

1. The first guest wants to know...                                                                                      
when lunch starts.    when lunch ends. 

The receptionists advises him to ... 

reserve a table.  get there early.  

 

2. The second guest wants to know where she can buy...                                                                  
a gift    sun lotion.  

The pool attendant...                                                                                                       
gives her a towel.  doesn’t give her a towel. 

 

3. The third guest wants to...                                                                                                 
order today’s special.  find out about today’s special.  

 

The waitress recommends... 

the special.   another dish. 

 

4. The fourth guest wants to get a ticket for...                                                                           
a concert.   the opera.  

 

The hall porter (concierge) tells her that she should... 

pay him for the ticket now.  not pay him for the ticket.  

 

5. The fifth guest wants to know...                                                                                          
where he can wash clothes.  how to get his washing done. 

 

The housekeeper tells him to put his dry-cleaning in... 

the same bag.   a different bag. 
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APPENDIX 4 

 

TAPESCRIPTS 

 

Part 1 You will hear a man called Paul Hart talking about his trip to Africa with a 
team of scientists. For each question, put a tick (√) in the correct box. You 
now have 45 seconds to look at the questions for Part 1. 

 [pause] 

 Now we are ready to start. Listen carefully. You will hear the recording 
twice. 

 

Woman:   With us today, to tell us about his trip across Africa, the biologist Paul Hart. 

Man      :   We started on the east coast and travelled on foot across Africa to Gabon in 
the west, collecting plants and flowers along the way. It wasn’t easy, but my 
route crossed a region rich in plants and I choose it because it won’t stay that 
way for long when more roads are built. It was my only chance to get 
information about the natural life of the area. 

  I had a team of eleven scientists. We walked from six in the morning, but 
the forest was so thick it took hours to cut our way through it, and some days 
we only walked one kilometer before dark. Fortunately, we carried special 
equipment that was very light and we took as little food as possible. But we 
were always tired when we put the tents up at night. 

  Sometimes we saw elephants or lions. They were amazing to watch and 
never attacked us. Every day, I collected plants and added to my notes. 
There was so much new information to write down. There were, of course, 
some low points, especially when I got anxious about the team. It was my 
job to make sure everyone got home safely.  

   Towards the end of the trip, I suddenly discovered one day that the food had 
nearly all gone. It was strange because we’d brought enough dried food with 
us to last the trip – food that wouldn’t ever go bad – and we’d stopped at 
villages for fresh food too. But then I found that some of the team had eaten 
much more than they were supposed to. I was angry with them because it 
was a silly thing to do.  

  Then we started walking again. There were no maps for the area, but we had 
a local guide. Then one of the team got sick and we couldn’t go any further. 
We let him rest, but he got much worse. Thankfully his life was saved by a 
fisherman who came along the river in a boat and took him to a doctor in the 
nearest village.  
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  Finally, I returned home, and I’m back with my family and friends. I really 
missed them while I was away. But I learnt so much on the trip and I’m 
really glad I went. I was asked to go on another trip – this time to Australia – 
but I said that I couldn’t because I’m busy here in London. And I think I’ve 
done enough travelling.  

 

Part 2  You will hear a man called Stephen Mills talking to a group of people about 
a trip to India to see tigers.  

For each question, fill in the missing information in the numbered space. 
You now have 20 seconds to look at Part 2. 

[pause] 

Now we are ready to start. Listen carefully. You will hear the recording 
twice. 

 

Man:   Hello. I’m Stephen Mills. I will travel with you on the Tiger Tour to India, 
but I’m not your tour guide. I work as an artist and I’m going to take some 
photographs of tigers so that I can use them when we arrive in India, but I’m 
leading the group until then. 

  We leave London on the 6th of November, arriving in India the following 
day. It’s a good time of year to visit the wildlife park where tigers live. The 
rainy season finishes in October. And later in the year, the park gets more 
crowded and the tigers become shy. 

  We’ll spend ten days in the wildlife park. There are twenty other types of 
animal and three hundred types of bird to see as well as tigers. There are 
eighteen of us altogether and everything is organized for our comfort by the 
tour company. For example, although we’re in the jungle, we won’t have to 
sleep in tents! The hotels where we’ll stay are all very comfortable. 

  To be sure of seeing tigers, we’ll stay in two different parts of the wildlife 
park. We’ll spend three days in the north, where we’ll travel around in an 
open truck, and the rest of the time in the south, where we’ll travel around 
on elephants. That should be fun!  

  On the way back to London, we have dinner and one night’s bed and 
breakfast in the Indian capital, Delhi. There you can either go sightseeing or 
go shopping, whichever you prefer. But please note that lunch is not 
provided on our day of departure, as the plane leaves at two in the afternoon. 

  Now, if there any questions… 
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Part 3   You will hear a woman talking about flights in a hot air balloon.  

For each question, fill in the missing information in the numbered 
space. You now have 20 seconds to look at Part 3. 

  [pause] 

Now we are ready to start. Listen carefully. You will hear the 
recording twice. 

 

Woman If you are looking for an extra special present for yourself or a 
friend, why not book a flight in a hot air balloon! These exciting 
trips give you the chance to enjoy a really unusual view of the 
countryside. 

Children under 12 must be accompanied by an adult. There’s  no 
upper age limit and everyone is welcome. However, it is  essential 
that all passengers are fit. This is because you will have to climb in 
and out of the basket under the balloon. For a successful flight we 
need light winds. It’s also important that there’s no rain and that we 
have a clear sky. If there is too much clouds we’ll cancel the flight 
and re-arrange it for another date. 

The temperature in the air is similar to that on the ground so you 
should wear casual outdoor clothes. Also, you must remember to 
wear boots. That’s because you may have to walk in fields that are 
wet and dirty at the end of the trip! 

The direction the flight takes depends on the wind. The pilot will 
choose a suitable landing place which may be between 5 and 30 
kilometers from the airfield we start from. But don’t worry because 
transport is provided- a mini-bus will collect you. You won’t have to 
walk all the way back to the airfield! 

All our flights take place in the evening and departure times depend 
on when the sun sets. The season starts in March, and in May, for 
example, the flights would be at 6.00 p.m. The last flights are in 
October, and after that we close for the winter. 

If you’d like to book a flight or to receive more information about 
hot air balloons, just call 01252, double 8, 492, or visit our website 
www.hotairballoons.com. It’ll be a trip you’ll never forget. 
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APPENDIX 5 

Speaking Scoring Procedure – Analytic Rubric 

 

 

Category 

 

 

Excellent (4) 

 

Good (3) 

 

Poor (2) 

 

Needs Work (1) 

 

Score 

Vocabulary 
Use 

The students 
makes use of a 
wide range of 
vocabulary. 

The student 
makes adequate 
use of 
vocabulary. 

The student 
makes some 
inadequate 
use of 
vocabulary. 

Inadequate use of 
vocabulary. 

 

Fluency The student’s 
message has 
easy flow and 
rhythm and 
presents normal 
hesitations and 
pauses. 

The student’s 
message is 
generally 
understandable 
and presents few 
hesitations and 
pauses. 

The student’s 
message is 
difficult         
to understand 
presenting 
awkward 
hesitations 
and pauses. 

The student’s 
message cannot 
be understood 
presenting many 
hesitations and 
pauses that 
interfere with the 
ideas. 

 

Accuracy The student uses 
a variety of 
grammar 
structures which 
facilitate the 
speech 
comprehension 

The student 
makes few errors 
in grammatical 
structures even 
though the 
speech is 
understandable.  

The student 
makes 
frequent 
grammatical 
errors which 
makes it 
difficult to 
understand. 

The student 
makes many 
grammatical 
errors which 
makes the 
message non 
comprehensible. 

 

Organization 
of Ideas 

The student 
presents all the 
information in a 
logical 
sequence. 

The student 
presents most of 
the information 
in a logical 
sequence. 

The student 
presents lack 
of coherence 
in the 
majority of 
ideas. 

The student 
presents 
incoherence and 
no logical 
sequence of ideas. 

 

Interaction The student 
cooperates 
actively with 
each other.  

The student 
cooperates 
partially with 
each other. 

The student 
cooperates 
deficiently 
with each 
other. 

The student does 
not cooperate 
with each other at 
all.  
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APPENDIX 6 

THE SUGGESTED CEFR-BASED ESP SPEAKING AND LISTENING 
SKILLS ACTIVITIES FOR B1 LEVEL 

 

ACTIVITY 1 
WORKING IN TRAVEL AND TOURISM 

 
 

PART A 
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PART B 
	  

	  
	  
	  
PART C 
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PART D 
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ACTIVITY 2 
EAST MEETS WEST 

	  
	  
	  
PART A 

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  

PART B 
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PART C 
	  

	  
	  
	  

	  
	  
	  
	  
PART D 
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ACTIVITY 3 

WINDOW SEAT OR AISLE? 
	  
	  
	  
PART A 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
PART B 
 
Speaking  
Work in pairs. Student A, you are a flight attendant flying to London from New York. Use 
this information to answer a passenger’s questions about various procedures on board aircraft. 
	  

	  
	  
Student B, you are a passenger on a plane flying economy class to London from New York. 
Ask the cabin crew about the following things: 

• Change to business class 
• Where to put my hand luggage? 
• Smoke? 
• Use my mobile phone? 
• Use my laptop? 
• Fill out a landing card if not from the European Union? 
• Have a vegetarian meal? 



	  

131 
	  

PART C 
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PART D 
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ACTIVITY 4 
LAND OF SMILES 

	  
	  
PART A 
	  

	  
	  
	  
PART B 

	  
	  
PART C 
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ACTIVITY 5 
WINTER HOLIDAYS 

	  
PART A 
	  

	  
	  
	  
PART B 
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PART C 
 
Discuss in pairs: 
What special sporting events usually take place in your country?  
How does the city or area prepare for the event? 
 
 
Work in groups: 
 
Imagine the Olympic Games are going to be held in your country.  
How would you plan for the following? 
 
Choosing the best city 
Accommodation 
Special preparations 
Transport 
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ACTIVITY 6 
DEALING WITH ENQUIRIES 

 
 
PART A  
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PART B 
ROLE-PLAY 

	  
 
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

 
This activity consists of six short role 
plays. In each role play there are two 

roles: 
GUEST or MEMBER STAFF. 

There is also an OBSERVER, who 
listens to the role play and then gives 
the others feedback on how polite and 

friendly they sounded.	  
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ACTIVITY 7 
GOOD MORNING 

	  
	  
	  
PART A 
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PART B 

	  
	  
	  
PART C 
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ACTIVITY 8 
WATER CITIES 

 
 
 

PART A 
 
 

 
 
PART B 
 

 
PART C 
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PART D 
Work in groups. 
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ACTIVITY 9 
CRUISE SHIPS 

	  
	  

PART A  
	  
	  
PART B 
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PART C 

	  
	  
	  
PART D 
	  
Speaking 
 
Work in pairs. Interview your partner and find out enough information to write his/her 
CV. Then write the CV for your partner.  
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ACTIVITY 10 

EXPLAINING DISHES 
	  
	  
	  
PART A 

	  
	  
	  
PART B 
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PART C 
	  
	  

	  
	  
	  

	  
	  
	  
	  
	  
PART D 
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ACTIVITY 11 
EATING HABITS 

	  
	  
	  
	  
PART A 

	  
	  
	  
	  
PART B 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
PART C 
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PART D 
 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
PART E 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Presentation: 
Think about dishes you know – starters, main courses and desserts. 
How can you describe them to a guest? 
Prepare a short menu including five dishes that are typical of your 
town/city. 
Present it to the class. 
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ACTIVITY 12 
TO AND FROM THE AIRPORT 

	  
	  
PART A 
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PART B 
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
PART C  
 
 
 
 
 
 
 
PART D 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  

150 
	  

	  
ACTIVITY 13 

THE FUTURE OF TOURISM 
	  
	  
	  
PART A 
	  
Discuss these questions: 

-‐ What are the advantages and disadvantages of tourism in your region? 
-‐ Which of these points made in the broadcast are most relevant to your 

country? 
-‐ In general, how well do tourists in your country behave? 

	  
	  
	  
PART B	  
	  
	  
	  
	  
	  
	  
	  
	  
PART C 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  

151 
	  

	  
PART D 

	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
PART E 
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ACTIVITY 14 

SUN, SEA, SAND 
	  
	  
PART A 
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PART C 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PART D 
 
Read the advertisement for Thailand.  

Which of the attractions would 

apply to your own region? 
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ACTIVITY 15 

A PLACE TO STAY 
 
 

PART A 
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PART B 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
PART C 

	  
	  



	  

156 
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ACTIVITY 16 

HOTEL ENTERTAINMENT 
	  
	  
	  
	  
	  
PART A 

	  
	  
	  
PART B 
 
Look at the pictures below and find these hotel entertainment facilities and activities 
in the pictures. 
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PART C 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
PART D 
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ACTIVITY 17 
BUSINESS TRAVEL 

	  
	  
	  
PART A 
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PART B	   	   	   	   	   	   PART C	  
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ACTIVITY 18 
ON TOUR 

	  
	  
 
PART A 
 
Discussion 
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PART B     PART C 

 
 
 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

PART D 
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ACTIVITY 19 
ATTRACTIONS AND EVENTS 

	  
	  
	  
PART A 
	  

	  
	  
	  
	  
	  
PART B 
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PART C 
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ACTIVITY 20 

RURAL TOURISM 
	  
	  
	  
	  
PART A 
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  PART B      PART C SPEAKING 
     
  Receiving Campers 
	  

Work in pairs. Student A,  
you are the receptionist. 

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Student B 
You are the camper.  
Use the information and  
book into the campsite 
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         PART D              PART E 
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ACTIVITY 21 
SPECIALIZED TOURISM 

 
 
 
 

PART A 
 
Discuss 

1. How are these photos connected to tourism? 
2. Can you think of any holidays that would include these experiences? 
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     PART B 
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ACTIVITY 22 

SERVICE AND SAFETY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PART A 
 
Speaking: 
 
1. Work in pairs. What jobs do these pictures show? 
What services do these people provide for hotel guests? 
	  
	  
PART B 
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PART C 
Discuss the following question with the whole class. 
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ACTIVITY 23 
EATING OUT 

	  
	  
	  
  PART A 
	  

	  
	  
	  

	  
	  
  PART B 
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  PART C 
	  
	  

	  
	  
	  
	  
	  
2 Work in pairs. Student A, you are the 
customer. Student B, you are the waiter. Choose 
one of the situations opposite:  
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ACTIVITY 24 

A TOURISM DEVELOPMENT PROJECT 
	  
	  
PART A 
	  

	  
	  
	  

	  
Mass tourism/beach holidays     Holidays in the country 
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  PART B 
 
  GAME 
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