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ABSTRACT
TEACHERS’ QUESTIONS: DO THEY ENCOURAGE CRITICAL
THINKING?
Ozgﬁr, Niliifer
M.A., Department of Teaching English as a Foreign Language
Supervisor: Prof. Dr. Ilknur Kecik
February 2007

We can easily underline that today there are two related terms with
society: knowledge and technology. Every person living in a society should
always think critically in order to cope with a developing technology and
knowledge. Besides analytical skills, firstly critical thinking abilities should
be taught to help students in the process.

Developing individuals who posse critical thinking skills, is one of
the most important goals of our education system. Teachers, instructors, and
lecturers play a great role in developing critical thinking. Considering the
classroom environment, teachers can do different tasks to promote this; for
example, they can start a class discussion by which students can have the
chance to express their personal opinions. Topics given should ideally
encourage students to do research, synthesize the relevant ideas and present
them in a logical way. Furthermore, teachers can act as facilitators promoting
students’ critical thinking abilities by asking questions which can foster
students’ ability to analyze, synthesize, reason, and express their ideas freely.

Paying attention to the importance of the questions in developing
critical thinking skills, the aim of this study is to identify what kind of
questions teachers ask at Intermediate level in Listening / Speaking courses at
Anadolu University School of Foreign Languages. Moreover, the study aims
to find out whether the questions asked by the teachers include High- Order
questions or not.

The study was conducted in 2005- 2006 at Anadolu University
School of Foreign Languages with eight teachers teaching 400 students at

Intermediate level. The eight teachers were video- recorded for eight class



hours over a week period in their Listening / Speaking courses. It has to be
underlined that from those eight teachers, three teachers were chosen based
on their teaching experiences and their native languages and the recordings of
those particular teachers were analyzed. The total process of recording lasted
for three weeks between the 12 of December 2005 and 2™ of J anuary 2006.
The findings of the study revealed that teachers ask different types of
questions. Since the focus of the study was the High- Order Questions, the
results indicated that the percentage of the High- Order Questions asked in

Listening/Speaking classes is not high.

Key Words: Questions, High- Order Questions, Language Teaching,

Classroom Discourse
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OZET
OGRETMEN SORULARI: ELESTIREL DUSUNMEYE TESVIiK
EDIYORLAR MI?
Ozgﬁr, Niliifer
Yiiksek Lisans, Yabanci Dil Olarak Ingilizce Ogretimi Boliimii
Tez Danismani: Prof. Dr. ilknur Kegik
Subat 2007

Giiniimiiz toplumu bilgi ve teknoloji toplumu olarak adlandirilabilir.
Bu toplumda yer alan her bir bireyin, teknoloji ve bilgiyle bas edebilmesi icin
elestirel diisiinmesi ve diisiincelerini baskalariyla paylasmasi gerekir. Bu da
hem bireysel hem toplumsal gelisimi saglar. Diisiinen bireyler yetistirebilmek
icin elestirel diisiinme becerilerinin kazandirilmasi gerekir. Diisiinebilen
bireylerin yetistirilmesi, egitim sistemimizin en temel amagclar1 arasinda yer
alir. Bireylere elestirel diisiinme becerilerinin kazandirilmasinda en 6nemli
gorev Ogretmenlere diismektedir. Bu nedenle smif igcinde ogrencilerin
elestirel diisiincelerini gelistirebilmeleri i¢in Ogretmenlere cesitli gorevler
diismektedir. Ornegin, tartisma konularinin agilmasi, dgrencilere arastirmaya
yonelik oOdevlerin verilmesi, bu odevlerin sinifta sunulmasi, Ogrencilerin
farkli bakis acilar1 kazanmalarim saglayacaktir. Bunun yaninda, elestirel
diisiinmeyi gelistirecek sorular sorulmasi, 6grencilere diisiincelerinin
aciklatilmasi, var olan diistinceleriyle yeni bilgilerin analiz ya da sentez
edilmesine yol acacak sorular yoneltilesi yoluyla da 6grencilerin elestirel
diisiincelerini gelistirebilir.

Bu arastirmanin amaci, Anadolu Universitesi Yabanci Diller Yiiksek
Okulu’'nda orta seviyede egitim veren Ogretim elemanlarinin
Dinleme/Konusma dersinde elestirel diisiinme giiciinii gelistirmeye yonelik
sorularin sorulup sormadigini ve bu sorularin islevlerini saptamaktir.

Arastirma 2005- 2006 oOgretim yili bahar donemi Anadolu
Universitesi Yabanci Diller Yiiksek Okulu’nda orta diizeyde egitim veren
sekiz Ogretim elemam ve 400 Ogrenciyle gerceklestirilmistir. Sekiz 6gretim

elemaninin Dinleme / Konusma dersleri bir hafta boyunca videoya
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kaydedilmistir. Analiz icin sekiz Ogretim elemanindan {icii Ogretim
tecriibeleri ve ana dilleri farki dikkate alinarak secilmis ve bu Ogretim
elemanlarinin dersleri incelenmistir. Veriler hem niceliksel hem niteliksel
olarak analiz edilmistir.

Calismanin sonuglar1 6gretim elemanlarinin degisik soru tiirleri
sorduklarin1 ortaya koymustur, ancak Ogrencileri elestirel diisiinmeye

yonlendirecek tiirde sorularin ¢ok sayida sorulmadigi goézlenmistir.

Anahtar Kelimeler: Sorular, Elestirel Diisiinme Sorulari, Dil Ogretimi, Sif

I¢ci Bilimsel Aragtirma
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CHAPTER I: INTRODUCTION

“The quality of our thinking is given in the quality of our questions”
Elder & Paul (2005)

1.1. Introduction

In people’s lives there are some basic needs like food, water, and shelter.
Besides these, there is another important need as for a person, which is
education. Although many people and politicians talk about the importance of
education, there are still a lot of problems to overcome in our education system.
The current system suggests students memorize a series of facts and remember
those facts when they are asked to complete a test. This problem seems to have
been the concern of different education systems for a long time.

Raths, Jonas, Rothstein and Wasserman in their work in 1967 (cited in
Carr, 1990: p1) point out that the thinking process is not emphasized at schools.
They noted that, *“...memorization, drill, homework, [and the] quiet classrooms”

3

were rewarded, while “..inquiry, reflection [and] the consideration of
alternatives [were] frowned upon.” Tama (1989) also draws attention to the
same problem by saying that educators complain about having students who do
not think (Mullis, 1983, Gardner, 1983; Action for excellence, 1983, cited in
Tama, 1989). Oliver & Utermohlen (1995, cited in Karen, 1997) state that the
students of today are still passive receptors of information; however, there is

too much information with the help of the developing technology, which can

require students to cope with the information instead of passively accepting it.



As Cotton (1991: p.16) indicates:
“If students are to function successfully in a highly technical society,
then they must be equipped with lifelong learning and thinking
skills necessary to acquire and process information in an ever- changing
world”.

For this reason, recently in the current education system there have been
some attempts to find solutions to overcome the problem of passive students
and to develop students as effective thinkers. Hirose (1992) mentions that
teaching thinking skills are not only essential for students’ success in their
educational life but also it is necessary for their success in the workforce.
According to Hirose (1992) employers complain about employees’ lack of
reasoning and critical thinking abilities. Those abilities are essential because
compared with the jobs in the past the modern work environment requires more
thinking and problem solving abilities. In order to be successful in life, people
should think critically, and it is vital that this process be the focus of schooling
in every area of the education system (Huitt, 1993; Thomas & Smoot, 1994,
cited in Huitt, 1998). Regarding the importance of critical thinking, teaching
that skill should be started since childhood and should be continued
consciously at schools. (More detailed information on critical thinking is given
in Chapter II.)

Briefly, it is urgent for the teachers to achieve the aim of developing
critical thinkers in life. Considering the studies conducted on critical thinking,
it was found that studies tired to find out the relationship between reading and

critical thinking, writing and critical thinking. In terms of the relationship

between critical thinking and language learning classrooms, developing critical



thinking abilities was not the concern of the teachers in the early
methodologies. However, nowadays it is stated that knowing the mechanism
and the system of the language is not enough. In other words, becoming
proficient in language use does not only mean using the language, knowing the
meaning of the words and the structures. It also requires students to show that
they are creative and that they are critical thinkers who can state their own
ideas on any topic (Kabilan, 2000).

Then the following question comes to mind: What is the role of the
teachers in the classroom to promote students’ critical thinking abilities?

Keng (1996) tries to answer that question by saying that when teachers
want to carry out the process of critical thinking in classroom, teachers should
change their roles from a traditional teacher to a nontraditional one. In other
words, the teacher should not think of himself or herself as an expert and
dispenser of information but should have the role of a questioner and a
facilitator. Fasko (2003) adds that in order to create a classroom environment to
develop students’ critical thinking, teachers can challenge their students’
thinking by posing problems, having discussions, and raising questions. These
questions are defined as High- Order questions by Todd (1997) and this term is
accepted to name the critical thinking type of questions in this study. These
strategies have a crucial role in every area of education and language teaching
classes are one of these areas.

To lead students to be creative and critical thinkers, the interaction

between the teacher and students also the interaction among the students should



be fostered. As mentioned before, Morino Institute (2001) emphasizes that to
engage the interaction between the teacher and the students teachers should be
good at questioning skill, which is accepted as an effective factor in this
process. What’s more teachers’ questions are important for students’ cognitive
and meta cognitive improvement in language classes (A¢ikgoz, 2002; Myhill
and Dunkin, 2002).

Regarding the importance of questioning as an inevitable strategy in
language teaching environment, the types and appropriateness of questions
used in classrooms should be investigated. According to some studies
conducted, the results reveal that teachers generally tend to ask non challenging
questions. However, considering the development of students’ critical thinking
abilities, more challenging questions which require students to analyze,
synthesize, evaluate, and state their personal reasons should be asked. To give
students this chance, Listening/Speaking classes go one step further since in
those classes the interaction between the teacher and the students is inevitable.

For this reason, especially in Listening / Speaking classes, teachers should
investigate their questions in depth, and should consider whether those
questions require students to think. Therefore, the aim of the current study is to
explore the types of questions teachers ask in Listening / Speaking classes and

to see whether High- Order questions are asked or not.



1.2. Statement of the Problem

The importance of teaching critical thinking skills in any classroom
environment is emphasized recently because it is pointed out that not only for
students’ school life success but also for their life long success that skill needs
to be taught. Having the aim of developing students’ critical thinking abilities,
many studies have been conducted in literature. The main focus of those
studies was to find out how that skill is fostered in reading and writing classes.
However, students’ critical thinking abilities can be promoted in the other
language classroom setting by using different techniques as well. As it is stated,
teachers’ questions are one of the alternatives which have a crucial role on
promoting students’ critical thinking abilities. Considering the question answer
sessions in classes, it can be said that the interaction between the teacher and
the students is seen most in speaking classes. For this reason, this study tries to
focus on teachers’ questions in Listening/Speaking classes.

Moreover, as it has been stated, as a result of the increasing emphasis on
teaching thinking skills, school curriculums were renewed. Anadolu University
School of Foreign Languages underwent such a process in 2003-2004 academic
year. Teaching critical thinking skills to students was included into the
objectives of Listening / Speaking course. In order to develop critical thinkers,
first teachers themselves should be critical thinkers in classes who can lead the
students into that process. As it is mentioned before, one of the ways of
developing critically thinking students can be fostered by raising questions. For

this reason, this study is conducted to describe teachers’ repertoire of asking



questions in Listening / Speaking courses at Anadolu University School of
Foreign Languages. The study tries to find out whether the teachers
participating in the current study ask High- Order questions. In addition, the
current study also tries to find out whether the teachers ask extra questions
which are not stated in the book and questions which lead students to think,
analyze, and state their reasons.

According to the findings, the participants can have the chance to make
necessary adaptations in their teaching styles. Considering the scope of the
study, the results cannot lead to generalization, but similar studies can be
conducted, the teachers can explore the situation, and adopt themselves to fit
best into their classroom environment.

As a result, the aim of the current study is to find answers to the following

research questions.

1.3. Research Questions

1) What is the proportion of the High- Order questions within the whole
spectrum of questions asked in Listening/Speaking classes at Anadolu
University School of Foreign Languages?

2) What functions do the critical thinking questions serve?



1.4. Definition of the Terms
Critical Thinking:

According to Critical Thinking Cooperation (2006) critical thinking is an
ability which is beyond memorization. When students think critically, they are
encouraged to think for themselves, to question hypotheses, to analyze and
synthesize the events, to go one step further by developing new hypotheses and

test them against the facts.

Questions:
Questions are structures which are instructional cues that convey students
the content elements to be learned and directions for what they are to do and

how they are to do it (Cotton, 2001).

Echoic Questions:

Echoic questions are structures which do not call for any new information,
but are related with the previous answer. Those questions request for
comprehension, where teachers check whether the students understood the
topic or not, or the questions request for clarification, when the teacher is not
sure about the answer that s/he gets from the student, and the questions requests
for confirmation, when the teacher may need to check whether the other
students have the same idea with him/her, or even to check whether the

students have the same idea among each other (Todd, 1997).



Epistemic Questions:

Epistemic questions ask for new information, even if that information is
both known by the teacher and the students. Those questions are sub divided as
display and referential questions. Display questions are not asked to gain
knowledge, the teacher already knows the answer and only asks to test the
students’ knowledge. Referential questions on the other hand are asked to gain

new knowledge. The teacher does not know the answer (Todd, 1997).

High- Order Questions:
Those questions require students to make ‘analysis, synthesis, critical
thinking’ and state their personal reasons (Richards, 1990a:5, cited Todd,

1997).



CHAPTER II: LITERATURE REVIEW

2.1. Introduction

For thousands of years, one of the concepts that have been discussed is the
term education. Not only the term has been discussed but also many different
ideas have been stated on it. In the past, education was accepted as a way of
transmitting the already existing knowledge and cultural values to other
generations (Doganay, 2000). In terms of the teachers in the past, students were
regarded as empty vessels, which needed to be filled with knowledge. As for
the subject matter that the teachers were going to teach in the class, they
thought that students do not know anything about it and that they do not have
any experiences. Whether consciously or unconsciously, those teachers could
ignore students’ individual differences and might disregard boring classroom
environments, which resulted in minimal involvement of the students to class.
When learners feel that their personal opinions and beliefs are not worth to be
listened in the classroom, they become passive learners. As Kabilan (2000)
states, when teachers think of themselves as the ones who should provide
information and answers to the students, this means that they expose students
to “spoon- feeding”. For this reason, “the learners’ ability to look for answers
and solutions, to inquire, to decide, to question, to reject and to accept ideas
will greatly diminish”.

However, if teachers see themselves as thinkers, initiators, and facilitators,

they will help the learners to become a community of thinkers. Spoon-fed



students will not be able to cope with the developments in technology and
information age. For this reason, teaching thinking skills has gained importance
(Kabilan, 2000). As Brookfield (1987) thinks, many other educators point out
that for tomorrow’s workers and citizens having specific knowledge will not be
as effective as learning and making sense of new information. Since there is too
much information with the help of the developing technology, students may
need to cope with that information instead of passively accepting it. According
to Brookfield (1987), to cope actively in this process, instead of letting others
do this on their behalf, students need to make judgments; they need to make
choices and decisions for themselves which means that they need to think
critically. Therefore, Kerka (1992) pays attention to the importance of high-
order thinking skills and says that this is essential and must be taught. In the

following part more detailed information is given on critical thinking.

2.2. Critical Thinking

Different scholars approached the idea of critical thinking from different
perspectives. Beyer (1995, cited in Fasko, 2003) defines critical thinking as
“making reasoned judgments”. McBurney (1996, p: 2, cited in Fasko, 2003)
considers critical thinking as “an attitude of asking why”. From Brookfield’s
(1987) point of view, critical thinking is the thinking process that “results in a
discussion, a speech, a proposal or experiment, or a document like a position
paper. It can result in a new way of approaching significant issues in one’s life

or a deeper understanding of the basis for one’s actions. Lewis and Smith
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(1993, cited in Fasko, 2003) state that critical thinking occurs when a person
interrelates or rearranges the information which is stored in his/her memory
with the new information that s/he takes.

According to Karen (1997) “Critical thinking is the intellectually
disciplined process of actively and skillfully conceptualizing, applying,
analyzing, synthesizing, and /or evaluating information gathered from, or
generated by observation, experience, reflection, reasoning, or communication,
as a guide to belief and action” (Scriven, 1996, cited in Karen, 1997:1).

From Diestler’s (2005) point of view, someone who thinks critically, uses
specific criteria to evaluate reasoning, forms positions, and makes decisions.
Ennis (1987, cited in Tama, 1989: 1) suggests that “critical thinking is a
reasonable, reflective thinking that is focused on deciding what to believe or
do.” Moreover, Carr (1990:1) defines critical thinking as “a way of reasoning
that demands adequate support for one’s beliefs and willingness to be
persuaded unless the support is forthcoming.”

From Angelo’s point of view “Most formal definitions characterize
critical thinking as the intentional application of rational, higher order thinking
skills, such as analysis, synthesis, problem recognition and problem solving,
inference and evaluation” (Angelo, 1995, p.6, cited in Karen, 1997:1).

For Halvorsen (2005) when people think critically on any topic, they
involve themselves personally into it and see how they fit into the context.
Jones (1996, p: 3-4) explains her view by saying that “Critical thinking is

generally agreed to include the evaluation of the worth, accuracy, or
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authenticity of various propositions, leading to a supportable decision or
thoughtful reflection to analysis and a determined course of action. This is the
process that we need to teach our clients”. By clients Jones focuses on the
students.

Mayer and Goodchild (1990, p: 4, cited in Fasko, 2003, p: 7) define
critical thinking as “an active and systematic attempt to understand and
evaluate arguments”, or “a sequence of internal symbolic activities that lead to
novel, productive ideas or conclusions”. Also Levy (1997, cited in Fasko, 2003,
p: 8) states that critical thinking is “an active and systematic cognitive strategy
to examine, evaluate, and understand events, solve problems, and make
decisions on the basis of sound reasoning and valid evidence”.

Considering the students at college level, Steel (1997, cited in Fasko,
2003, p: 8) defined critical thinking as a skill “which enables individuals to
solve problems for which they have no ready- made procedures or solutions”.

According to Kurfiss (1988, p: 2) who is an educator, critical thinking is
defined as “a rational response to questions that cannot be answered
indefinitely and for which all the relevant information may not be available.
Critical thinking is an investigation, whose purpose is to explore a situation, a
phenomenon, a question, or a problem to arrive at a hypothesis or a conclusion.
In critical thinking, all assumptions are open to question, divergent views are
aggressively sought, and the inquiry is not biased in favor of a particular

outcome”.
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Similarly, many educators accept critical thinking as a valuable skill. For
example, English language teachers state that it is vital to elaborate an
argument and develop implications, understand, analyze, evaluate arguments,
and support with details. However, some teachers complain about students’
inability to synthesize ideas and accept assumptions without questioning
(Powers and Enright, 1987, cited in Kurfiss, 1988).

From all those definitions given above, it can be said that when students
are expected to think critically, they are expected to think from different points,
or they should think in depth. Also students are expected to make analysis, to
make synthesis with the previous knowledge that they already have in their
minds and evaluate that knowledge, reason the events and state their personal
ideas about those events. For this current study, the key points which will be
taken into account are whether teachers lead students to think, analyze,
synthesize and state reasons through the questions they ask which function as
High- Order questions.

Although students are expected to be critical thinkers, it does not develop
quickly and automatically by itself. As Chalupa & Sormunen (1995, cited in
Thoms, 2004) point out, this skill can be developed with a great deal of effort
on the part of teachers by incorporating critical questioning into their
classrooms, which is one of the ways among many alternatives. Briefly, it can
be said that the responsibility of developing critical thinking skill is greater on
teachers than the students since questioning is considered the guiding force

from teachers’ part. Chalupa & Sormunen (1995, cited in Thoms, 2004) add
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that not the textbooks but the teachers have an effective power in shaping
students’ ability to think, which means that in order to develop students’
critical thinking abilities instructors can have the leading role.

Briefly, in order to help the students in this difficult process, teachers can
take some prevention to develop critical thinkers. In the following part some
information will be given about the activities that can be conducted to promote

students’ critical thinking abilities.

2.3. How to Promote Critical Thinking in a Classroom Environment

In terms of the teachers’ roles in the classroom, Schafersman (1991)
claims that, one of the best ways to teach critical thinking is to make students
write term papers. With the help of writing, Schafersman (1991) says that
students try to organize their thoughts, organize the data in a logical way, and
present their conclusions in a persuasive manner. Schafersman (1991: 7) adds
that “Good writing is the epitome of good critical thinking”. King (1995) also
fosters Schafersman’s (1991) thought on developing critical thinkers by
writing. He clarifies his idea by saying that, before writing their thoughts down
on the paper, learners need to identify issues, formulate hypotheses and
arguments and then they need to clarify their thoughts in a logical way.

Halvorsen (2005) also drew attention to different techniques of developing
critical thinkers in class. One of the techniques was defined as media analysis.
He states that, when students are given any kind of form of media, they are

forced to think in terms of media bias and censorship. This opportunity gives



students the chance to think on these biases and to reflect on these in detail,
which can encourage them to think about the issues that affect their lives.

Another way of developing critical thinkers can be achieved through
problem solving activities, where students are expected to analyze complex
problems like city’s poor public transport system and by looking at the pro’s
and con’s of those problems students can be forced to think critically by being
expected to solve those problems according to their own ideas.

Ngeow and Kong (2003) drew attention to another activity which
promotes critical thinking in class. This activity is described as discussion.
Engestrom (1999, cited in Ngeow and Kong ,2003) states that, when
discussions are held properly in class, they can be effective tools for promoting
students’ thoughts and creativity, since learners need to synthesize the new
information with the prior one and with their own experiences.

In addition to all those ways of developing critical thinkers, Potts (1994)
mentions that asking open- ended questions which do not have one correct
answer can be one of the steps in developing critical thinkers. According to
Potts (1994) that type of questions encourage students to answer more
creatively since the students do not have the fear of giving a wrong answer.
The importance of questions is also stated by Paul and Elder (2001) by pointing
out that the quality of the question asked determines the quality of the answer.
Thinking is of no use unless it goes somewhere productive. As Paul and Elder
indicate, deep questions drive the thought underneath the surface of the things

and force to deal with complexity. Deep questions are those which do not only
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need Yes or No as an answer. Parallel to Paul and Elder, Cotton (1991) adds
that questions asked by teachers can serve as effective prompts for promoting
students’ use of specific thinking in different contexts. Thus, with the help of
questioning, teachers will not only be able to get factual information but also
will lead learners in making connections between different concepts, help them
make inferences, encourage their imaginative and creative thought. The
teachers will also explore the students’ deeper levels of knowledge, thinking,
and understanding.

In terms of the classroom environment, in order to lead the students to
think, the teachers should change their roles. In other words, instead of
standing in front of the class and giving information, teachers should have the

role of fostering critical thinking.

16

In brief, it can be said that to achieve the aim of developing critically

thinking students, the teachers have a great role on students by asking questions

which will help students to think, question, analyze and support their views.

Besides developing critically thinking students, questions also serve different

functions for the teachers, which are described in the following part.

2.4. Functions of “Questions”

Richards, Platt, and Platt (1992: 303, cited in Scales and Shen, 2004) clarify

the functions of questions as the following: “When questions are used

appropriately, they can cause wonder, uncertainty, doubt, or suspicion, also they
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can lead to new knowledge and skills, help to quell controversy, and promote
useful discussion”.

Richards and Lockhart (1996, cited in Cundale, 2001) emphasize the
importance of questions as useful tools and describe the functions of the questions
from different perspectives:

“1. Questions encourage student involvement in learning
2. Help weaker students participate
3. Help elicit particular structures and vocabulary
4. Stimulate thinking
5. Enable teachers to check understanding”

In his description of questions’ functions, Cotton (2001) agrees with the
functions stated by Richards and Lockhart and also adds a few more functions as
reviewing and summarizing the previously learned lesson, nurturing insights by
exploring new relationships, evaluating students’ preparation and checking on
homework or seatwork completion, stimulating students to pursue knowledge on
their own.

The descriptions given by Richard and Lockhart (1996, cited in Cundale,
2001) and Cotton (1991) state that besides having different functions questions
also have the function of developing critically thinking students which is
mentioned through ‘Stimulating Thinking’ by Richards and Lockhart (1996, cited
in Cundale, 2001) and as ‘Nurturing insights by exploring new relationships’ by

Cotton (2001).
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In brief, it can be said that the teachers have a great role on students by
asking questions which will not only help students to be productive but also will
help them to think, question, analyze and support their views. For this reason,
teachers should not only tend to ask questions that are too easy or difficult but
also should ask questions which lead students think and discuss in the classroom.
In other words, the teacher should filter the questions before asking to ensure that
students can benefit at most from those questions. In any class where the teacher
makes effective use of questions there will be something to gain for the students
because such environments not only attract students’ attention but also provide an
effective experiential learning environment for them (S6nmez, 2001). As it can be
seen from the argument, questions are not only teachers’ assistant, but also means
to develop students’ knowledge both intellectually and cognitively. In other
words, they are the tools to promote higher level thinking skills (Schiller, 2001).

In this study, only ‘questioning’ and especially the questions which function
as High- Order questions will be investigated since they seem to be the
commonest used tools for this purpose.

So, within this perspective it would be better to give some information about

the types of questions as they are defined in literature.

2.5. Question Types
As the art of asking questions is considered to be one of the basic skills of
good teaching and developing the thinking abilities of the students, question-

answer sessions have been exploited by the researchers since the time of Socrates
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(Wilson, 1997). That is, the concept of critical thinking became popular 2.400
years ago with Socrates (Paul, 1985, cited in Fasko, 2003). Besides its long
history and effectiveness, Socratic Questioning is a widespread used teaching
technique. Socratic questioning is beyond getting one- word response from the
students. Briefly, it means having students make assumptions, explain points, and
understand the difference between the relevant and irrelevant points. As for Paul

(1990, cited in Thoms, 2004, p: 2) Socratic questioning:

e Raises basic issues;

e Probes beneath the surface of things;

¢ Pursues problematic areas of thought;

e Helps students discover the structure of their own thought;

¢ Helps students develop sensitivity of clarity, accuracy, and relevance;

e Helps students arrive at a judgment through their own reasoning;

e And help students note claims, evidence, conclusions, questions-at-issue,
assumptions, implications, consequences, concepts, interpretations, points of
view

Over the years questions have been defined and categorized differently in
literature. Different questions have been defined and categorized differently by

the researchers in the seventies (e.g., Kearsley, 1976, cited in Yamazaki, 1998)

and eighties (e.g., Hakasson & Lindberg, 1988, cited in Yamazaki, 1998) and they

are still being developed. When different classifications are compared, some
overlapping points are detected by the researchers. In the following part, the

different classifications will be discussed considering the overlaps.
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One of the classifications is based on the answers teachers get from the
students. Gabrielatos (2001), under the broad category of pedagogical questions,
classifies questions as Yes/No questions, Open-ended questions, Convergent and
Divergent questions. Yes/No questions are the questions which require only “yes”
or “no” as a response. On the other hand, open-ended questions have no specific
right answer and can be used in the elicitation of longer responses. Similar to the
open-ended questions, when convergent and divergent questions are asked
students are expected to give long answers. For the convergent questions, the
teacher expects to hear only one correct answer. In asking such a question which
has a predetermined “known” answer, the teacher has the role of “primary
knower” (Berry, 1981, cited in Dashwood, 2005). In that kind of questions
students are expected to give the specific answer which the teacher has in his/her
mind. Those question types are not appropriate for discussion. However, when
teachers use the latter question type, divergent, students will have the opportunity
to express their ideas, opinions, and beliefs. In those types of questions the teacher
does not have control on the answer of the students so s/he becomes a “secondary-
knower” (Dashwood, 2005).

Sunda (2003) also has a similar categorization regarding the question types.
She defines questions as skinny and fat questions. According to her, skinny
questions are those which can be answered with a short answer or by using basic
recall of factual, literal information; whereas fat questions are open-ended, there
are more than one right answer, and those answers may need deeper thought

through analysis, interpretation or evaluation. An example for a skinny question
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can be given as: “What does Aunt Beast look like?” and an example for a fat
question: “Would you say the author is supportive or critical of the ways the
Aleats hunted? Support your views” (Sunda, 2003: 12)

In another classification Nunan (1989) suggests two categories as , “display
vs. referential” (Nunan, 1991; Faroog,1998; Maley,2003 ) and ‘“open vs. closed”.
Display questions are those where the teacher simply checks whether the students
know the answer or not. Similar to Gabrialatos’ (2001) convergent questions and
Sunda’s (2003) skinny questions, these questions require less genuine interaction
between the teacher and the students. The main concern in asking these questions
is the teachers’ desire to confirm that the subject matter has been internalized by
the students. Communication is less meaningful, and it is usually the language
that matters rather than the meaning the students try to convey. According to
Maley (2003) in the initial stages of language learning questions can be beneficial
especially in terms of recycling the new language. Referential questions, on the
other hand, as the divergent ones described by Gabrialatos (2001) and fat ones
defined by Sunda (2003) are those in which the interaction between the teacher
and the students is genuine, since the teachers themselves do not know the
answers to the questions, or the questions vary from one student to another. There
is more personal involvement and interest from the students’ perspective, since
the teacher pays attention to the meaning rather than the form (Maley, 2003).
From Maley’s (2003) point of view, the distinction between open and closed
questions is related with both questions’ property in terms of the availability of

alternative responses to the question and the length of students’ response. Closed
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questions require less production from the students, and the question itself can be
answered in only one way. Open questions, on the other hand, can be answered in
various ways over a longer period of time (Nunan, 1989; Maley, 2003).

The Morino Institute (2001) classifies the questions as: Factual, Interpretive,
and Evaluative Questions. Factual questions are those which have only one
correct answer, like “What did you have for breakfast tonight?” In this sense,
factual questions function like convergent questions which were mentioned
before. Interpretive Questions, which are similar to open-ended questions, have
more than one answer. Evaluative Questions ask for some kind of opinion, belief
or point of view, like “What would be a good place to take the kids on a field
trip?” That kind of questions have no wrong answers. These questions, like
divergent questions, trigger more processing and require students to think in
depth.

Todd (1997) also classifies the questions under five different categories as
based on the surface form of the question, the focus of the question, the possible
answers to the question, the communicative value of the question, and the nature
of thinking called for by the question.

In his first categorization based on the surface form of the questions, Todd
(1997) states that not all the questions are interrogatives. A commonly used
technique by the teachers is giving an unfinished sentence to the students. With
the help of intonation or gesture students are expected to complete the sentence.

For example: “So, he wants to...?”” (Todd, 1997).
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The second categorization which is based on the focus of the questions is
divided under two sub- categories as a. global v. specific questions and b.
language v. real- life v. procedural questions. In order to answer the global
questions, students should acquire the passage as a whole whereas specific
questions can be related with one sentence or utterance from the text (Todd,
1997). Language v. real- life v. procedural questions deals with the
communicative orientation of the questions. In other words, whether the
questions focus on the language like: “What part of speech is this?” (Todd, 1997)
or whether the focus is on real- life like: “What sports do you like
playing?”’(Todd, 1997). Procedural questions on the other hand deal with
classroom focus as in the following example “Did you bring your homework?”

The next classification of Todd (1997) is based on the possible answers
given to the questions and this has also two sub- categories like a. polar v.
alternative v. wh- questions and b. convergent v. divergent questions. The
convergent and divergent questions are defined parallel to Gabrialotos’ (2001)
definitions. Polar questions are defined as those which require a yes/ no answer
like “Do you like chocolate”. Alternative questions on the other hand offer a
choice for the possible answer. For example, “Did you go on Saturday or
Sunday?” is an alternative type of question (Todd, 1997).

The fourth category of (Todd, 1997) is based on the communicative value of
the questions which refers to the value of the information conveyed in an
exchange to the interlocutors. This category is also divided under two sub

categories named as a. display v. referential questions and b. echoic v. epistemic
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questions. Display and referential questions are parallel to the definitions of
Nunan (1989), Faroog (1998), and Maley (2003). That is display questions require
short answers, whereas referential questions require more genuine interaction
between the speakers. Echoic questions are said to refer back to the previous
response without calling for new information (Todd, 1997). These questions are
sub- divided into comprehension checks “Does everyone understand “polite?” ,
clarification requests “What do you mean?”, and confirmation checks “Did you
say “he?” (Todd, 1997). Epistemic questions on the other hand ask for new
information.

The last category is defined by Todd (1997) as the nature of thinking called
for by the question. This categorization is related with the cognitive process
students are expected to do in order to answer a question. This category is also
divided under two sub- categories, first of which is text related categorization
which is called a) literal v. inference v. background questions. For literal
questions, students are expected to find the right place of the questions in the text.
“What is the name of the hero in the story?” is an example for this sub- category.
Also the information can be in the text but may be contextually implicit, where
the students are expected to make inference to answer those type of questions. For
example, “Why do you think John had no money?” is a question for inference
(Todd, 1997). Moreover, questions may call for background knowledge which is
not provided in the text like “How do British people celebrate Christmas?” (Todd,
1997). The second sub- category of this group is related with the thinking process

of the students which requires them to make analysis and synthesis before a
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response is given. This sub- category is called b) low order v. high- order
questions. Low- order questions are also factual questions which recall of facts
and specifics (Cole and Chan, 1987, cited in Todd, 1997). “What does pollution
mean?” can be given as an example for low- level question according to Todd
(1997). Low- order questions are also called epistemic questions which include
display and referential questions. High- order questions, on the other hand,
“require synthesis, analysis, and critical thinking” (Richards, 1990: 5, cited in
Todd, 1997: 54). In such a question “Can you compare the two main characters in
the story?” students are expected to do analysis and state their ideas. According to
Todd (1997), High- Order Questions are categorized based on Bloom’s
Taxonomy of educational Objectives.

In a recent classification proposed by Yamazaki (1998), questions are
categorized under seven sub-categories under two broad groups. “1 Echoic Types:
a. Comprehension checks, b. Clarification requests, ¢. Confirmation checks, 2.
Epistemic Types: a. referential, b. display, c. expressive, d. rhetorical.” In
comprehension check questions, such as “Did you understand?”, the purpose of
the teacher is to check whether the students understood the subject or not.
Clarification requests are used to ask for further clarification. Questions like,
“What did you say?”, “Pardon me?” (Yamazaki, 1998: 7) can be given as
examples for such questions. Confirmation checks is the last question type in
Echoic Types, “No one agrees?” (Yamazaki, 1998: 7) and “Did you say “he”?”
(Long and Sato, 1983: 276, cited in Todd, 1997) are examples for confirmation

check question types. In terms of Epistemic question types; Yamazaki (1989) has



26

four sub- categories defined as referential, display, expressive, and rhetorical
questions. In his definitions of referential and display questions, Yamazaki refers
to the definitions suggested by Nunan (1991) and Maley (2003). As for Yamazaki
(1998) rhetorical questions do not function as real questions, they are asked to
impress students and grasp their attention. An example for rhetorical question is,
“They open the refrigerator. Ha! Is there anything to eat? They find some food...”
(Yamazaki, 1998: 7).

In brief, those are the question types which have the function of checking
students’ comprehension, checking for clarification, and checking for
confirmation. In any ideal class those questions asked by the teachers should
occur. However, having the aim of developing critically thinking students,
teachers should make use of questions which have the function of leading students
to think, analyze, synthesize, and state their reasons.

Karron (2005) gives some ideas about how to foster students’ thinking skills.
He states that, students can have the chance to express their ideas and to think
critically at the same time when they are asked such questions: “To what extend?”
“How?”, “Under what circumstances?”, “Why?” “Compare (or contrast)”’. Glock
(1986, cited in Hirose, 1992) suggests that verbal critical thinking skills can be
reinforced by teachers when they ask “Why?” type of questions rather than
“Who?” and “Where?” type of questions.

King (1995: 1) gives other examples for questions that can promote students’
critical thinking such as : “What do you think causes this? Why?”, “Do you agree

or disagree with this statement? What evidence is there to support your answer?”,
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“What are the implications of...?”, “How does it tie in what we have learned
before?”, “What is the best and why?”, “How does it apply to everyday life?”,
“What are the implications of it?”

Syque (2002: 1) also gives some examples for question types which make
students think deeply. Those questions are also defined as “Socratic Questions”
and they are categorized under the following sub- categories. The first one is
Conceptual Clarification Questions, where the teacher asks questions like: “Why
are you saying that?”, “How does this relate to what we have been talking
about?”, “Are you saying...or...?”. The second subcategory is Probing
Assumptions, which includes “How did you choose those assumptions?”’, “How
can you verify or disprove that assumption?”. The third sub- category is Probing
Rationale, Reasons and Evidence. The examples for this category are: “Why is
that happening?”’, What evidence is there to support what you are saying?”’, “On
what authority are you basing your argument?”. The next sub- category is
Questioning Viewpoints and Perspectives. The choices in this category are
“Another way of looking at this is... does this seem reasonable?”, “What if you
compared...and...?”, “Why is it better than?”. Finally, the last sub- category is
Probe Implications and Consequences. “Then what would happen?”, “How does
..fit with what we learned before?”, “What are the implications of....?”" are
examples for this sub- category. All those questions are examples for questions
which take the students one step further to think, analyze, synthesize, and to think
critically. Those questions are parallel to Todd’s (1997) fifth classification which

is based on the nature of thinking. For this current study Syque’s (2002)



28

classification of questions is taken for granted in order to classify the functions of
the High- Order questions.

From all the classifications given above it can be concluded that there is an
overlap between the types of the questions classified. In other words, questions
with the same functions are generally defined by using different terms. This
current study aims to find out the question types that teachers ask in Listening/
Speaking courses in general in order to see the amount of questions asked and to
find out whether high- level questions, that is questions leading to critical thinking
are asked or not. For this reason, to find answers for the research questions,
Todd’s classification based on Echoic, Epistemic and High- Order Questions is
taken as basis for this study. According to Todd (1997) Echoic and Epistemic
questions are based on the communicative value of the question. Questions asked
in everyday life are different from the ones asked in a classroom environment.
Todd states that, in a natural classroom environment teachers need to check
whether the students understood the topic or not for which they ask
comprehension check questions. Also they may need to confirm what the student
said for which s/he can ask confirmation check questions. Moreover, the teacher
may need to clarify what the student said and in that kind of situations s/he may
make use of clarification request. Considering the way the classes are conducted,
teachers also make use of questions which require knowledge- seeking questions
to gain new knowledge. The teacher may not know the answer and in classroom
discourse analysis these questions are defined as referential questions. On the

other side, display questions may not be asked to gain knowledge instead the
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teacher already knows the answer and only asks to test the responder. Both
referential and display questions are named as Epistemic type of questions by
Todd (1997). This categorization is also taken for granted in this study since those
questions are also inevitable in an ideal classroom environment. The last
categorization is based on the nature of thinking called by the question. This
categorization is related with the cognitive process the students go through when
they are expected to answer a question. Those questions require students to make
analysis, synthesis, reasoning, and evaluation before giving an answer. This
categorization is also divided under a sub- category named Low- Order and High-
Order questions. Low- order questions are knowledge based questions as Todd
(1997) states, for this reason, for the current study questions which have the
function of High- Order questions are also taken as basis.

With the help of this classification, this current study will try to find out how
close the teachers are to achieve the objective of developing critical thinkers and
enhancing critical thinking in Listening / Speaking classes. As questions are at the
core of teaching and learning and are strategies that facilitate critical thinking, this
brings teachers to the point of considering what type of questions they ask in class
(Maley, 2003). The following part will give some information about the studies

conducted on critical thinking and questioning.



2.6. Studies Conducted on ‘““Critical Thinking” and “Questions”

A broader study was conducted by trying to infuse thinking into
curriculum content at Nanyang Technological University in Singapore. The
aim of the infusion project was to evolve a model for a thinking curriculum for
vocational education that would shift the emphasis from content knowledge to
more problem solving, application and creativity. The implementation of the
thinking curriculum was carried out over three years, and the results showed
that the curriculum innovation resulted in greater motivation and ability in
solving problems. Staff development and support emerged as the most critical
factors in the success of the thinking initiative (Ong, ?).

Besides implementing the thinking process in the curriculum, teachers’
roles and readiness for this process is also important and related with this
Kiirtim (2002) conducted a study at Anadolu University Education Faculty.
The aim of her study was to identify critical thinking abilities and the levels of
thinking abilities that constitute this ability and the factors which influenced
critical thinking of teacher trainees studying at Anadolu University Education
Faculty. The results of the study showed that teacher trainees’ critical thinking
abilities and all levels of thinking abilities were at mid- level and that these
abilities were effected by different factors such as age, high school types
graduated, score type and level in university entrance exam, program being
studied, education and income level of the family, and activities held for

developing themselves.

30
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Another study conducted by Reed (1998) aimed at investigating the effect of
integrating Richard Paul’s model for thinking into a U.S. History course on
community college students’ 1) critical thinking about U.S. history and about
everyday issues, 2) dispositions about thinking critically, and 3) knowledge of
history content. As a result, three major findings emerged from this study: 1)
community college students' abilities to think historically and to think critically
improved in a single course; 2) community college students' end of term
knowledge of history content did not suffer when they were trained in critical
thinking abilities as it was integrated into course material; 3) age and gender did

not play significant roles in developing college students' critical thinking abilities.

Profetto, Grath, Smith, Rene, and Younge (2004) also conducted a study
which explored, described and compared the types and levels of questions asked
by 30 randomly selected tutors and their 314 students in context- based learning
tutorial seminars in a Canadian baccalaureate nursing program. The results of the
study indicated that the majority of questions asked by tutors and students were
framed at the low level (knowledge, comprehension, and application) and were
aimed at seeking yes/no responses and factual information more than probing.
This study recommends the tutors and the students to be taught how to question,
to create a supportive environment for questioning and using appropriate
strategies to teach the use of higher order questions since those questions require
analysis, synthesis, and evaluation which are believed to activate and facilitate

critical thinking.
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Related with the effects of questioning on the development of critical
thinking, a study was conducted by Yang, Newby, and Bill (2005) based on the
effects of using Socratic questioning. In this study it is used to enhance students'
critical thinking (CT) skills in asynchronous discussion forums (ADF) in
university-level distance learning courses. The research empirically examined two
coherent subjects: (a) the efficacy of teaching and modeling Socratic questioning
for developing students' CT skills in ADF and (b) the persistence of students' CT
skills following the teaching and modeling of Socratic questioning in the ADF.
The results indicated (a) teaching and modeling of Socratic questioning helped
students demonstrate a higher level of CT skills and (b) students maintained their

CT skills after exposure to and modeling of Socratic questioning in the ADF.

In terms of the questions and their types, some studies have also been
conducted. Suter (2001) investigated the types of questions used in class and the
feedback the teachers provided. The result revealed that referential questions were
more effective in terms of starting a real interaction which is the aim to be created
in a classroom environment. In brief, it can be said that to achieve an interactive
classroom environment, the teacher has a great role by asking the right questions
by which students will not only be productive but also will have the chance to
think, question, analyze and support their views.

In order to achieve an interactive classroom environment it is suggested that
teachers should pay attention to the use of referential questions however; many
research studies reveal just the opposite. That is, display questions are used more

than the referential questions. As Crookes and Choudron (1991, cited in Todd,
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1997) argue that referential type of questions are used in conversations outside the
classroom whereas in the classroom teachers ask far more display questions.

This is also what Shomoosi (2004) found in his study conducted on the effect
of teachers’ questions. Crookes and Choudron (1991, cited in Todd, 1997) state
that the reason for asking more display questions over referential questions in
class may be the classroom environment itself since it is different from the real
life environment. No matter what the classroom environment is, considering the
development of the students, teachers should pay attention to their questions as
they are inevitable tools which effect students’ cognitive and meta cognitive
development (A¢ikgoz, 2002).

Another case study was carried out by Rathawan, Suzanne, Dhanan, and Paul
(2003) on learners’ oral responses to spoken questions, specifically, various types
of questions at Thai University. The study investigated how students at different
levels of English language proficiency responded differently to separate types of
questions in terms of the number of words in their responses. According to the
results of the study it was found that there are similarities between the students at
the middle and high proficiency levels in which they had same ranks of the
number of words in replies to every question form, that is, to wh-, others, yes/no,
tag in order. The low proficiency level, however, produced the most words in
replies to ‘other’ questions, then to yes/no, wh- and finally tag questions.
Nonetheless, the results showed that the low proficiency level tended to produce
the fewest words in replies, except to ‘other’ questions when the middle

proficiency level produced the fewest words in replies. The findings also revealed
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that all proficiency levels are the same in that they produced the fewest words in
replies to tag questions. However, the students found a far great number of
questions difficult to answer. Those questions asked for students’ ideas as in the
following examples: “If you could choose, would you choose to study abroad
instead?” and “If you had one million dollars, what country would you like to
visit?” The results of the study provided useful information about use of high-
level questioning. They revealed that the questions (asking for opinions on
something or calling for evaluation or judgment) is an effective way to make
students provide longer answers. The researchers of this study have the opinion
according to which it is crucial to make use of teacher questions to benefit the
most in terms of classroom interaction, including using a variety of types of
questions.

Moritoshi (2002) also carried out a study based on questioning, modification
and feedback behaviors of teachers and their implications for learner production.
The study was conducted in a Japanese junior school class of 35 students (19
male, 16 female), aged 14-15 years and their female Japanese teacher of English
as a foreign language, aged 31, with 9 years of teaching experience. In his study
the researcher found out that the teacher asked more display questions (40.58%)
over referential questions (7.25%). Other question types included for the
classification were rhetorical, procedural, and interaction types. The findings of
this study are parallel to the findings of other researchers.

Oberli (2003) conducted another study on questioning and feedback in the

interactive classroom at the Institute of Yonsei, a university in Seoul. The class
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observed consisted of seven upper- intermediate adult learners, who shared the
same first language and educational background at university level. The teacher
has been with Yonsei for six years, is highly qualified and is a figure of stature
not only in his Institute but also within the local EFL. community. What Oberli
found in the study is that the participant teacher asked 6.7% Divergent questions,
87.6% Convergent questions, and 33.7% of the Convergent questions included
Yes/No answer questions.

Moreover, there is a program described by Orletsky (1997) which is
designed to enhance student learning by improving teachers’ classroom
questioning techniques (QUILT). This is a staff development program designed to
increase students’ thinking time by helping teachers improve their classroom
questioning techniques. During 1991-92, the QUILT program was classroom
tested in 13 school districts with more than 1.200 teachers across Appalachia
Educational Laboratory’s four- state region. At one school in each district,
teachers received the complete, year long QUILT program beginning with a 3-day
induction training, seven follow- up sessions, and teamwork with colleagues
throughout the school year. Teachers at two comparison schools in each district
received an abridged version of the training lasting either 3 days or 3 hours. These
comparisons more closely resemble traditional staff development than does the
complete QUILT program. At all three schools in each district, before- and- after
test measured what teachers knew about asking questions, what attitudes they held
that might facilitate or impede effective asking of questions, and how they

actually asked questions in classes as revealed videotapes. From the analysis of
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these test data, the QUILT program can claim to show an increase in teaching
understanding of effective classroom questioning of effective classroom
questioning and a corresponding use of effective questioning practices along with
an increase in student thinking. According to coded videotapes, students in grades
kindergarten through 12 answered at higher cognitive levels significantly more
often after their teachers participated in the QUILT program. These students also
asked more significantly clarifying questions than did students whose teachers
were in a comparison treatment group. The findings of this program can be
adapted to programs which have the same aim of developing critically thinking

students.

2.7. Conclusion

Questions have been exploited by researchers since the time of Socrates.
Being one of the most important teaching tools in the classroom environment,
questioning skills get researchers attention (Wilson, 1997). Asking the right
questions is considered as one of the most crucial elements of effective teaching
and developing students’ cognitive and meta cognitive abilities (A¢ikgoz, 2002).

Through the use of different question types, teachers can check students’
comprehension, can help weaker students participate, can elicit particular
structures and vocabulary, and can make students think, analyze, synthesize from
different perspectives and state their personal ideas through their own
experiences. For this reason, it is expected that teachers should pay special

attention to use a variety of questions. With a research aiming at the description of
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the state on question types and their functions, teachers can develop a deeper

understanding of the effects of the questions on students’ thinking.
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CHAPTER III: METHODOLOGY

3.1. Introduction

This study aims to investigate the question types the teachers ask in
Listening/Speaking classes. Since the questions have an important effect
especially in developing critically thinking students, investigating the data will
shed light on teachers’ attitudes in asking questions especially the ones that give

chance to students to think.

3.2. Participants

For the current study, the classes of eight teachers and with thirty students in
each class were video recorded. The students were enrolled in Intermediate level
according to the Michigan Placement Test which is held at the beginning of the
term. The reason for choosing students studying at Intermediate level is that, the
level of the students effects the questions that the teachers ask in class (Brown,
1994, cited in, Todd, 1997). Brown suggests that asking lower- level questions
can be beneficial for students with less proficiency level whereas asking higher-
order questions can be beneficial for students in advanced levels. For this reason,
to conduct the current study it was thought that working with Intermediate level
students would be appropriate since the level of the students will not be a
restrictive factor in terms of choosing the questions (Brown, 1994, cited in, Todd,
1997).

Students at that level have twenty six hours of language classes in a week

and eight hours of these is carried out as Listening/Speaking course. The
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instructors participating in this study ranged from 24 to 39 years old and had
experience from 2 to 15 years. In the study, the teachers are coded with letters
from A to H.

Teacher (A) is a native speaker with fourteen years of teaching experience in
total but has one year of teaching experience at Anadolu University School of
Foreign Languages. Teacher (B) is a nonnative speaker with twelve years of
teaching experience in total but has six years of teaching experience at Anadolu
University School of Foreign Languages. Teacher (C) is a nonnative speaker with
six years of teaching experience in total at Anadolu University School of Foreign
Languages. The teacher coded with the letter (D) is a native speaker with eight
years of teaching experience in total at Anadolu University School of Foreign
Languages. Teacher (E) is a nonnative speaker with five years of teaching
experience in total at Anadolu University School of Foreign Languages. Teacher
(F) is a nonnative speaker with eight years of teaching experience in total at
Anadolu University School of Foreign Languages. The teacher coded with the
letter (G) is a nonnative speaker with two years of teaching experience in total at
Anadolu University School of Foreign Languages. The last teacher participated in
this current study is coded with the letter (H) and he is a nonnative speaker with
six years of teaching experience in total but has been at Anadolu University
School of Foreign Languages for five years.

The information about the teachers is presented in Table 1.



Table 1 Background Information about the Teachers
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TEACHERS AGE EXPERIENCE IN QUALIFICATIONS EXPERIENCE IN
TOTAL ANADOLU
Below | 25-30 | 36-40 1-5 6-10 H-15 BA MA Certifi cate 1-3 4-6 7-9
NATI NONN 25
VE ATIVE
2 6 1 3 4 2 4 2 8 6 2 2 4 2
AD | BC, G CEH | ABD E.G C,D,F.H AB AB.CDEFG | AB,CDE B,D AG B,C.EH D,F
EF, F H F
GH
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From those eight participants, the instructors participating in this study were
chosen according to their teaching experiences and their native languages because
this might be a distinctive factor for the results of the data. The first participant
(D) is a native speaker with eight years of teaching experience at Anadolu
University School of Foreign Languages and he also has his MA degree in
Foreign Languages. The second participant (F) is a nonnative speaker with eight
years of teaching experience at Anadolu University School of Foreign Languages
and graduated from ELT Department and has her MA degree in ELT department.
The third participant (G) is a nonnative speaker with two years of teaching
experience at Anadolu University School of Foreign Languages and graduated

from ELT Department as well.

3.3. Data Collection

To collect the effective and reliable data, the classes were video-taped
through eight class hours in Listening/Speaking course. As it is recommended by
Nunan (1989), the tripod- mounted video camera was located to the rear of the
classroom, the researcher did not attend the class in order not to effect the
students and the teachers. The camera was set to record prior to the start of the
lesson. For the Listening/ Speaking course the teacher and the students met four
days during the week and for each day they had two class hours as Listening/
Speaking which were held successively in total of 90 minutes. The teachers
completed a unit in the book within a week (8 class hours). All the teachers were

recorded while they were teaching the same unit, Unit 9 “New Frontiers”. Since
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the dates that the teachers started the unit varied, the total process of recording
lasted for three weeks between the 12™ of December 2005 and 2™ of January
2006. For each participant, four video cassettes (each of 90 minutes) were

recorded.

3.4. The Book Used by the Teachers and the Chapter Studied During the
Video Recording Session

As a course book, which is an integration of speaking and listening skills,
students follow the Interactions 1 from the series by McGraw Hill Contemporary.
During the recording session the students were studying Unit 9 “New Frontiers”
(see Appendix 1).

This unit and the other units in the book include 4 parts. Part 1 (see
Appendix 1) includes some pre- listening questions, vocabulary exercise and a
listening text which focuses on the main idea. Part 2 (see Appendix 1) is mainly
about a lecture which was a debate about the effects of the full moon.. In this part,
students were expected to fill out an outline while listening to the lecture and after
listening, with some guided discussion questions students shared their ideas about
the topic. Part 3 (see Appendix 1) focused on an activity which was based on
getting meaning from context. In this activity, there were 5 different short
conversations with a following question for which students are expected to find
the right answer. Part 4 (see Appendix 1) was based on “Listening and Speaking
in the Real World”. More detailed information is given about the parts of the

chapter below.
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It can also be seen in Appendix 1 that there are 4 main parts in each unit. The
first part starts with “Before you listen”. This part includes one pre- listening
question which functions as a High- Order Question because before listening to
the text with the help of that question students are expected to express their own
ideas by evaluating their thoughts and ideas. The question is as the following
“What are the advantages and disadvantages of space exploration?” This pre-
listening part is followed by a vocabulary activity. For the “Listen” part, first
students listen for the main idea; later on they listen for stressed words. For the
first listening, students are also asked three questions in the book about which
they discuss beforehand and then listen in order to find the answers of the
questions. Here, the second question functions as a High- Order Question. The
question is, “What is an advantage of living in a space colony?” since this
question is asked as a pre- listening question, the students are expected to think on
the topic, evaluate their ideas, and express their thoughts to the teacher and their
classmates as well. The unit also has an activity for vocabulary preview on page
179 (see Appendix 1).

As a next step, students continue with studying the “th” sound, and they
learn some expressions for introducing surprising information. There is another
interesting activity about playing a game called “Truth” or “Lie”. Here, the
students are expected to make up a story about them but that story must be
something surprising or unexpected. When one of the students tells his/her story,

the others try to guess and vote whether the story was true or not.
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The next activity in Part 1 is about “Solving a Science Problem”. According
to this activity, a spaceship has crash- landed on the lighted side of the moon. To
go to another spaceship, the crew has to walk two hundred miles and because of
this distance they can take a very limited number of items with them. Students are
expected to rank the items from the most important one to the least important, and
they are asked to explain the choices they made. That is, this activity also includes
an explicit question which functions as a High- Order Question.

In Part 2, students listen to a lecture about full moon’s effects. This lecture
also has four pre- listening questions. The first question in this part is a question
which asks for students’ knowledge about the effects of the moon on the physical
environment. Here the students are expected to evaluate their previous knowledge
with the events and express their ideas. The third question included in this part is
also related with students’ personal idea in which they are expected to express
their ideas about the effects of full moon on people’s behaviors. In other words,
this question also functions as a High- Order Question. After listening, students
have an outline to complete about the lecture. After completing the outline, they
have some discussion questions on page 188, exercise 8. The fifth question says
“Which speaker “won” the debate, in your view? Why?” which is an explicit
High- Order Question. The same part, Part 2, continues with another activity
which includes 5 sample topics for debate and this time students do a kind of

debate among themselves.
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Part 3 starts with “Getting Meaning from Context” activity where students
listen to 5 different short questions and find the correct choice. This part includes
some expressions which express interest or surprise.

The last part is based on “Listening and Speaking in the Real World”. This
part starts with pre- listening questions, and then the students listen to a game
show and try to find the answers of the questions. This part and also the unit
finish with an activity which is based on “Ordering event in a Story”.

Briefly, this chapter includes 6 questions which have the function of High-

Order questions.

3.5. Data Analysis

The data which were collected through video- recordings were transcribed
and then the transcriptions were analyzed. During the analysis, the questions
asked by the teachers were identified and categorized to sort out the frequency of
the questions. The utterances which were orders, recast and rhetoric type of
questions were excluded from the study since they do not function as questions.
Both quantitative and qualitative data analysis was carried out.

As the quantitative analysis of the results, the transcribed lessons were
analyzed by the researcher in order to find the distribution balance for teachers’
Echoic, Epistemic and High- Order Questions, as in the classification of Todd
(1997). In other words, for the quantitative analysis of the results, the researcher
tried to find out how many questions the teachers asked to check comprehension,

how many questions they asked for clarification and how many questions the
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teachers asked to promote students’ critical thinking. During the identification and
categorization process the researcher and one of her colleagues, who had six years
of teaching experience, graduated from ELT department and had her MA degree,
worked separately and analyzed one third of the transcriptions and later on with
the researcher they discussed and decided on the question types focusing on
Todd’s (1997) classification. In order to find the inter- rater reliability between
the researcher and her colleague the formula suggested by Tawney and Gast
(1984) was used and the percentage was found to be %88.
The number of agreements

x 100

The number of agreements + disagreements

For the qualitative analysis of the study, the focus of the researcher was the
High- Order Questions. The aim was to find out whether the teachers only ask the
questions in the chapter or whether they ask extra High- Order Questions which
are not included in the chapter. The researcher tried to identify in what kind of
situations the teachers ask High- Order questions and also she tried to find out the
aim of the teachers in asking those questions based on Syque’s (2005)
classification.

3.6. Conclusion

This chapter provided information about the participants, the way the data

was collected and data analysis procedures. In the next chapter, detailed

information will be provided about the data analysis procedures.
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CHAPTER IV: RESULTS AND DISCUSSION

4.1. Introduction

The current study aimed at investigating the types of questions teachers
asked in Listening/ Speaking classes, and finding out whether the questions that
the teachers asked have the function of leading students to critical thinking. The
question types were identified and categorized according to Todd’s (1997)
classification.

Video- recordings were used as the source of the data. The classes of eight
teachers were recorded for eight class hours, during a week in the Listening/
Speaking course. In order to answer the research questions, the data was analyzed

both quantitatively and qualitatively.

4.2. The questions asked by the teachers

In order to answer the first research question a quantitative analysis was
carried out. The total amount of utterances for each teacher was counted. Every
new start of a speaker was accepted as a new utterance. Out of this whole, the
questions were counted separately (see Table 2), and the questions were classified

as Echoic, Epistemic, and High- Order Questions (see Table 3).
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Table 2 The Distribution of Utterances and Questions of the Teachers

OTHER
QUESTIONS UTTERANCES
TEACHER TYPES IN TOTAL
n % n % n %
NS (D) 421 22 1479 78 1900 100
NNS (F) 533 24 1722 76 2255 100
NNS (G) 349 26 997 74 1346 100

The number of the utterances that the first teacher (D) who was a native
speaker with eight years of teaching experience performed during the
Listening/Speaking course was counted as 1900. Out of this number 421 (22%)
were calculated as question forms by the researcher and her colleague. The
number of utterances that the second teacher (F) who was a nonnative speaker
with eight years of teaching experience performed during the Listening/Speaking
course was counted as 2255. 533 (24%) out of 2255 were the question forms. For
the third teacher (G) who was a nonnative speaker with two years of teaching
experience, the number of the utterances that she performed during the Listening/
Speaking course was 1346. Out of this number 349 (26%) were the question
forms. Other types included orders, instructions, explanations, requests, and
recasts.

It can be concluded from Table 2 that the percentages of the questions asked
by the teachers participated in this study seem to be close to each other. However,
when the percentages of the questions are compared with the percentages of the

other types, it is seen that the teachers asked lower amount of questions.
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49

LOW- ORDER (EPISTEMIC)

ECHOIC Display Referential | HIGH- ORDER TOTAL
TEACHER

n % n % n % n % n %
NSD) 1 g9 |21 |176 |42 |106 | 25 50 12 421 |100
NNSE 175 |14 |259 |49 |140 | 26 59 11 (533 | 100
NNS@ 34 110|210 |60 |76 2 29 8 (349 | 100

In terms of the first teacher (D) who was a native speaker with eight years of

teaching experience, 421 questions were asked in total. 89 (21%) of those

questions were classified as Echoic questions. In other words, those questions

were asked for comprehension, confirmation, and clarification as defined by Todd

(1990). 176 (42%) of these questions functioned as Display questions. 106 (25%)

functioned as Referential questions. These display and referential questions are

defined as Epistemic (Low- Order) questions by Todd (1990). For the last

classification, High- Order Questions, there were 50 (12%) of the total number. In

other words, 50 (12%) of the first teacher’s questions were High- Order questions

which guided students to think, analyze, and synthesize.
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As for the second teacher (F) who was a nonnative speaker with eight years
of teaching experience, 533 questions were asked in total. 75 (14%) of those
questions were classified as Echoic questions. 259 (49%) functioned as Display
questions. 140 (26%) of them functioned as Referential questions. 59 (11%) of
this total number of questions were High- Order questions. 59 (11%) of the
questions asked by the second teacher were High- Order questions which
expected students to think, analyze, and synthesize.

In terms of the third teacher who was a nonnative speaker with two years of
teaching experience, 349 questions were asked in total. 34 (10%) of those
questions were classified as Echoic questions. 210 (60%) of the total number
functioned as Display questions. 76 (22%) were Referential questions. For the last
classification, High- Order Questions, the result was 29 (8%). In other words, 29
(8%) of the questions the third teacher asked were High- Order questions.

When we consider the questions asked by the teachers according to Table 3,
we see that the greater percentage of the total belongs to the display questions.
The first teacher (D) asked 42% (176) display questions. The second teacher (F)
asked 49% (259) display questions. The third teacher on the other hand (G) asked
60% (210) display questions. Crookes and Choudron (1991, cited in Todd, 1997)
state that the reason for asking more display questions in classrooms can be
because of the classroom setting. They mention that classrooms are different from
real- life environment that is why, according to the Crookes and Choudron,
teachers ask more display questions. Another reason for asking more display

questions is stated by Crookes and Choudron (1991, cited in Todd, 1997) as both
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the teacher and the students may feel more comfortable if immediate feedback or
response is provided, which is generally more practicable with display questions.
In other words, the teachers may feel themselves more comfortable when they ask
questions for which they already know the answer.

In terms of Echoic questions, it is clear that the first teacher asked the
greatest amount of Echoic questions (21%) compared with the other teachers. The
reason for this may be that teacher’s being a native speaker. As in their research,
Long and Sato (1983, cited in Todd, 1997) stated that native speakers use more
comprehension checks when talking to non- native speakers. This may the reason
for the first teacher to ask more Echoic questions in this study.

When the questions asked in total by the three teachers are compared, it can
be said concluded from the table that the third teacher who was a nonnative
speaker with two years of teaching experience asked fewer questions. It can be
interpreted that she asked the question and let her students do the tasks, which
means that she only guided the students and give them more chance to speak
among each other. For instance, while doing the activity about Solving a Science
problem, she wanted her students to rank the items from the most important one
to the leas important, then she wanted them to work in groups and decide on the
items again and make another list. This shows that, she guides the students and
gives them chance to speak, which means she acts as a facilitator.

Some examples of the questions asked by the teachers are given in table 4.



1AVIC P LAGUIPIUS UL 27iiivivasy azp=s

52

Question Types

Teacher 1

Teacher 2

Teacher 3

(95)Have you ever done
anything strange during
that time?  (continues
reading) OK? So, all these

88) This kind of things,
this kind of areas, so we
call them Frontier, right?
174) And youw’ll circle

120) Space prografn
is all all theoretic'al
kind of project. Is
there life on earth,

Echoic questions, all right.= Start voiced and you’ll put a such kind of....you
with the first question and slash on the voiceless know research, all
go on with the rest, OK? sound, OK. Is it clear? the things. So, are we

clear now? "r
Does the weather effect you? 299) Would you like to 45) So, how do you
For example, if the weather is | be an astronaut? like full moon?
rainy #3 (sec) how do you feel? | 337) Would you like to 48) Is there anyone jn
126) AIDS day, when is it live in space if you have the class with the
- Epistemic celebrated? the chance? idea that we are
74) If I stay at a hotel in 229) Are you interested effected by full .
Ankara, what am I? in space? moon?
130) Do you know
Aleksey Levov ?
111) But why would you 33) Space is a new 100) Why do ycu
- like to go to space? Frontier for us. Why? think  they are
129) So, why has AIDS 213) We send satellite to looking at the sky?
become a serious problem space. What is the reason 266) Why do yqu
High- Order nowadays? for it? think the contest did

363) So, what do you think
hannened after that?

303)Why doesn’t Turkey
exolore snace?

not work in Turkey?
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4.3. Functions of the High- Order Questions

In this current study, questions which function as High- Order Questions
were the main focus.

In order to answer the first research question, the aim of the researcher was
to find out whether the teachers ask High- Order questions in general. According
to Table 3, it can be concluded that although the amount of the High- Order
questions is low, still it can be said that the teachers ask questions which lead
students to think, analyze, and synthesize. Besides finding the proportion of the
High- Order questions asked by the teachers, the researcher also tried to find out
whether the teachers ask extra High- Order questions. The results revealed that
the teachers asked High- Order questions which were not included in the chapter.
Those questions were analyzed and their percentages were given in the following

table.
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Table 5 Number of High- Order Questions Included in the Chapter

HIGH-ORDER EXTRA HIGH-ORDER HIGH-ORDER
QUESTIONS ASKED | QUESTIONS ASKED QUESTIONS
TEACHER FROM THE BOOK BY THE TEACHERS | ASKED IN TOTAL
n % n % n %
NS (D) 5 10 45 90 50 100
NNS (F) 15 25 44 75 59 100
NNS (G) 4 14 25 86 29 100

According to the table given above, it can be seen that 10% (5) of the first
teacher’s High- Order questions are from the book. 90% (45) of the questions
were asked by the teacher himself. 25% (15) of the questions asked by the second
teacher are from the book. 75% (44) of those questions were asked by the teacher
herself. And 14% (4) of the third teacher’s questions are from the book, while
86% (25) of those questions were asked by the teacher herself.

It can be concluded that the first teacher (D) and the third teacher (G) were
less bound to the book compared to the second teacher (F). In other words, the
first and the third teacher asked more High- Order questions which were not

included in the book.
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As for the second research question, the researcher tried to find out the
functions of the questions asked by the teachers based on Syque’s (2002)
categorization. To answer the second research question, the researcher analyzed
the activities included in the chapter. She tried to find out in what kind of
situations the teachers ask the High- Order questions and also she tried to find out
their functions. The following part will give some information about the questions
which were included in the chapter and their functions were stated.

From the chapter explained before (cf. 42), it can be seen that some activities
in the chapter already include High- Order type of questions.

As for those questions, in Part 1 the following questions take place: ”What
are the advantages and disadvantages of space exploration?” and “What is an
advantage of living in a space colony?” Both of the questions take place as pre-
listening questions in the chapter. According to Syque (2002) those questions
function as Questioning Viewpoints and Perspectives since the question need
students to evaluate their personal ideas and explain their ideas accordingly. The
two questions are directly related with their own thoughts because with the help
of those questions students are expected to evaluate their ideas of the advantages
and disadvantages of space exploration and living in a space colony. The other
question in the chapter is included in the activity which is about Solving a Science
Problem. In this activity students are asked to take some items for their spaceship.
They are asked to rank the items from the most important one to the least
important besides they are asked to explain their reasons. The answers of that

activity will change from one student to another and their reasons will change
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accordingly. The students are expected to evaluate the items, to decide on the
most and least important ones and they are also expected to state their reasons,
which are related with the critically thinking process. In other words, they should
decide why one item is better than the other item, which means that they are asked
to explain their viewpoints and this is related with Syque’s (2002) function of
Questioning Viewpoints and Perspectives. Part 2, which is about “Listening to
Lectures”, includes some pre- listening questions and the two of which are High-
Order questions. The first pre- listening question is as follows: “To your
knowledge, what effect does the moon have on the physical environment (e.g., the
weather, the tides, animals)?” And the third question of the same pre- listening
activity: “Do you believe that a full moon can affect people’s behavior? The
former questions are about the already existing knowledge of the students. They
should think about the effects of the moon on people and they are excepted to
evaluate their thoughts. With the third question, the students are guided to state
their personal ideas which can change from one student to another. Both of those
questions have the function of Questioning Viewpoints and Perspectives. The last
High- Order question included in the same part, Part 2, which is asked in the
following way: “Which speaker “won” the debate, in your view? Why?” In order
to answer that question, the students need to evaluate the information they heard
from the text, they should state their personal opinion about the winner of the
debate, and they should support their views based on the text. For this reason, this

questions functions as Probing Rationale, Reasons and Evidence.
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The following part will give some information about the questions asked by
the teachers. In what stage of the lesson the teachers asked those questions and
what the function of those questions were according to the classification of High—

Order questions given by Syque (2002) is stated.

4.3.1. The High- Order Questions and their Functions Asked by the First
Teacher

When the High- Order questions of the first teacher (D) were investigated,
the results revealed that generally he asked questions which mainly functioned as
Questioning Viewpoints and Perspectives of the students. 48% (24) of the
questions were asked for this purpose, and those questions were mainly asked
when the teacher was doing the activity about the game “Truth” or “Lie”. This
activity asked students to tell a story about themselves which would be either true
or lie. During the activity, the teacher told different stories about himself. From
time to time, he stopped telling his story and asked questions which functioned as
Questioning Viewpoints and Perspectives as in the following example:
T[>Ss] ; (329) So, we were in a big seat, first class #4 (sec) very
comfortable+...So, I told her to sit next to the window #3 (sec) and I sat+/.
Mslli[<T] ; Koridor.
T[>Ss] ; Aisle.= Very good. #4 (sec) What do you think I asked her?
A few [<T] ; Her name.

T[>Ss] ; Her name.
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By asking that question, the teacher tried to ask for the personal ideas of the
student, which can change from one student to student. Those kinds of questions
are related with the students’ imagination.

During the same activity, the first teacher (D) also asked 14% (7) High-
Order type of questions which functioned as Probing Implications and
Consequences. As it is mentioned above, while playing the game, the teacher
stopped telling the story from time to time and asked questions about the ending
of the story as in the following conversation:

T[>Ss] ; (109) Except my trousers, yeah (laugh). #7 (sec) No, #3 (sec) it was
very very hot because the light went off and I was very hot.= Boiling.= Boiling.
#5 (sec) So, what do you think happened next?

Ms8 [<T] ; Then suddenly lights, iste+...

T[>Ms8] ; I wish. #4 (sec) No, it didn’t.

Those questions are related with the imagination of the students. In order to
answer that kind of questions, students need to make analysis with the events
discussed before and should think about the possible follow- up steps. Still those
answers will vary from one student to another.

38% (19) of the High- Order questions of the first teacher functioned as
Probing Rationale, Reasons, and Evidence. Those questions were generally asked
when talking about the pre- listening questions in Part 2 (see Appendix 1).
Especially while talking about the special holidays and festivals celebrated during
the full moon, the teacher started asking questions about the evil eye and about

the lucky number of the students.
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T[>Ms15] ; (394) When you carry it with you do you believe in it+...#4 (sec) Do
you believe in it?

Msi5[<T] ; Yes.

T[>Ss] ; Also+/.

Ms3 [<T] ; But not evil eye #3 (sec) I carry card.

T[>Ms3] ; What card?= Can I see it? (the students shows the card) Why is it
lucky for you?

Ms3 [<T] ; (No answer) #5 (sec)

T[>Ss] ; OK, it is interesting.= There has to be a reason. #4 (sec) OK, so, you
carry number+...

Ms3 [<T] ; 10

T[>Ms3]; 10

Ms3 [<T] ; Yes.

T[>Ss] ; OK= Who believes+...#3 8sec) For example, if I play the loto #3 Ssec)
not in Turkey, when I go to England, #3 (sec) every week I put one pound on six
numbers.= All right.= But I always play the number 25. #4 (sec) So, it must be
important for me, Yes or No?

Some [<T] ; Why?

T[>Ss] ; I always choose number 25.= It must be important.= So+/.

A few [<T] ; (A few students say their favorite numbers)

T [>Ms2]; Why is it your favorite number?

Ms2 [<T] ; I like six+/.
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T[>Ss] ; 1 like 25 because it is about my father. #3 (sec) It reminds me about
when my father died.= For this reason, it is an important number.= That’s all.
Msl [<T] ; I like 46.= In Turkey, #4 (sec) for 46 they say crazy+/.
T [>Fs4] ; You, what is your favorite number?
Fs4 [<T] ; (No answer) #5 (sec)
T[>Ss] ; Also who loves six?= I love six, too. #5 (sec) Aydin, what is your
favorite number?
Msl6 [<T] ; Seven.
T[>Ms16] ; Why seven?= Can you tell us why?
Msl6 [<T] ; (No answer) #5 (sec)
T[>Msi16] ; But you have to have reason #2 (sec) yani. #3 (sec) You can’t
say+...#3 (sec) OK= Can we finish here?= Can you stop for a minute?

When the teacher asks the students to explain their reasons for having a
specific idea, he tries to require students to think about those reasons and explain

them.

4.3.2. The High-Order Questions and their Functions Asked by the Second
Teacher

When the High- Order questions of the second teacher (F) were investigated,
it was found that mainly she asked questions which functioned as Questioning
Viewpoint and Perspectives. In other words, 54% (32) of her High- Order
questions functioned as Questioning Viewpoint and Perspectives. In general the

second teacher asked those questions during the warm- up session before starting
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the chapter. She asked some questions about the title of the chapter as in the
following conversation:

T[>Ss] ; (14) Can you look at the title of Unit 9? #7 (sec) p:175.= Look at 175.
(Students open their books) The topic may be about you #3 (sec) I don’t know.=
Do you know the word “Frontier?”

Ss [<T] ; No.

T[>Ss] ; New Frontiers. #3 (sec) Do you have any idea? #4 (sec)

Ss [<T] ; (No answer) #6 (sec)

T[>Ss] ; Frontier?= What may it be?

Fsl [<T] ; Do something first.

T[>Fsl] ; To do something first. =OK= #3 (sec) To be first.

With the help of those questions students are guided to think about their
points of views, which lead them to think.

Besides, the second teacher (F) asked questions which functioned as Probing
Rationale, Reasons, and Evidence. 38% (22) of her questions functioned to probe
rationale, reasons, and evidence. The teacher mainly asked those questions while
talking about living in space and in space colonies in Part 1 before the listening
session. The following questions can be given as examples:

T[>Ss] ; (335) So, #3 (sec) do you think #3 (sec) will we have to live in colonies
in the future?
Ms6 [<T] ; No= Maybe

Fs4 [<T] ; Turkey stay.
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T[>Ss] ; We will be able to do this.= Would you like to live in space if you have
the chance?

All [<T] ; No+/.

T[>Ss] ; Why not?

Ms2 [<T] ; Temporally.

T[>Ms2] ; OK= Temporally yes you say.= If it is necessary #3 (sec) Why don’t
you prefer to live there? #6 (sec)

Ss [<T] ; (No answer)

T[>Ss] ; OK= Everything is here.= But no 33 (sec) you will not be the only
person in #4 (sec) space you will live in colony.

(Ss laugh)

Those questions asked by the teacher require students to express their
personal ideas and state reasons for the specific answers. In order to answer those
questions, students need to synthesize their views first and then they are expected
to state them, which mean they should think in depth. The teacher also asked this
type of questions which functioned as Probing Rationale, Reasons, and Evidence
while doing the activity called” Solving a Science Problem”. In this activity, the
students are told that they are a member of a space crew but their spaceship has
crash- landed on the moon. In order to go to the other spaceship, they need to
walk for about two hundred miles. For this reason, they need to take only a
limited number of items with them. During this activity, the teacher asked such

questions:
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T[>Ss] ; (177) Now #4 (sec) my questions #3 (sec) does a pistol work in space?
#8 (sec)

Ss [<T] ; (No answer)

T[>Ss] ; For everyone #5 (sec) I'm asking #4 (sec) does it work?

Ms?? [<T] ; I think it is more effective.

T[>Ms??] ; More effective?

Ms?? [<T] ; There is no siirtiinme. (Students laugh)

T[>Ms??] ; I don’t know. #4 (sec) What about your ideas?#3 (sec) Does it work
in space? #4 (sec) the pestle #3 (sec) why not?

Ss [<T] ; (No answer)

T[>Ss] ; Why won’t it work in space?

Ms?? [<T] ; Can't fire.

T[>Ms??] ; You can’t fire it.= OK

After the teacher asks for the ideas of the students about the pestle’s not
working in space, she asks for the reasons and wants students to state the reasons
according to their beliefs.

The last 8% (5) of the questions asked by the teacher functioned as Probing
Assumptions. Those questions require students to verify their answers. After
getting an answer from the students, the teacher asks for other alternatives. The
teacher asked those questions in Part 2 while talking about the effects of the
weather on the environment as in the following example:

T[>Ss] ; (9) If the weather is rainy 33 (sec) how do you feel?

Some [<T] ; Bad.
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Some [<T] ; Romantic.
T[>Ss] ; Romantic.=OK= So, #3 (sec) Do you think the weather effect the people
in different way?
Some [<T] ; Yes.
T[>Ss] ; What #3 (sec) the weather may effect us? #4 (sec) What may be the
other things that are outside?
Ms6 [<T] ; People
T[>Ms6] ; People may effect us, ok.

After talking about the effects of the weather, the teacher asks for other
alternatives besides the weather, she tries to probe other answers related with the

topic. In other words, the teacher tries to lead the students to verify their answers.

4.3.3. The High- Order Questions and their Functions Asked by the Third
Teacher

When the High- Order Questions of the third teacher (G) were investigated,
the results revealed that mainly she asked questions which have the function of
Questioning Viewpoints and Perspectives. 44% (13) of the total 29 questions were
asked for this purpose. Similar to the second teacher (F), the third teacher (G)
asked those questions in the warm- up session before starting the chapter. She
asked the following questions:
T[>Ss] ; (92) OK. #3 (sec) What are they looking at? #5 (sec) What do you think

they are looking at? #6 (sec) Are they looking at the moon? #4 (sec) Are they
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looking at the forest?= OK #2 (sec) Who says forest? #6 (sec) Who says the
moon?

Ms5 [<T] ; Sky hocam.

T[>Ss] ; Sky?#4 (sec) Why do you think they are looking at the sky?

Ms5 [<T] ; They see UFO.

T[>MsS5] ; Ahh. #4 (sec) I didn’t expect that answer.

With the help of the first questions, “What are they looking at?” the teacher
tries to question the students’ ideas. The answer that she can get from the students
changes according to the students’ points of views. After getting an answer from a
male student, the teacher asks another question during this conversation which
functions as Probing Rationale, Reasons, and Evidence with the following
question: “Why do you think they are looking at the sky?” The percentage of the
questions which functioned as Probing Rationale, Reasons, and Evidence was
56% (16) in total. Those questions were also asked during another activity as in
the conversation below:

T[>Ss] ; (166) OK, which of the following largest cities has the worst air
pollution?= It was D= Mexico City. #5 (sec) why is that so?

Msl [<T] ; I've read an article+...

Fs4 [<T] ; I saw a movie+...

T[>Fs4] ; Movie+...Really? #4 (sec) Do you know the reason?= Why Mexico
City is worst in air pollution?

A few [<T] ;People.

T[>Ss] ; People.= That is its people. #6 (sec) Yes.
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For those questions the students are expected to answer by giving reasons.
As in the conversation the students made use of an article that one of them read
and from a movie that one of them watched. They evaluated this knowledge from
the article and the movie and expressed the reasons, which required students to
think in detail.

The third teacher (G) also asked questions which functioned as Probing
Rationale, Reasons, and Evidence while talking about traveling to space in Part 1.
The following question can be given as an example:

T[>Ss] ; (255) If you had the chance of #4 (sec) what #3 (sec) going to the moon
#4 (sec) would you try it?

Fs2 [<T] ; No.

T[>Fs2] ; Why not?

Fs2 [<T] ; Because I don’t know where it is.

(Ss laugh)

In the following example, after getting an answer from the student, the
teacher, by asking “Why not?” she wants the student to give reasons for the
specific answer that she gets. In order to answer that question, the student should
evaluate the idea that she has and state her reasons.

The following table summarizes the functions of the questions asked by each

teacher and reveals their percentages.
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T1 (D) T2 (F) T3 (G)
Questioning | Probing Probing Questioning | Probing Probing Questioning | Probing
Viewpoints Implications Rationale, Viewpoints | Implications Assumptions | Viewpoints Rationale,
and and Reasons, and and and Reasons,
Perspectives | Consequences | and Perspectives | Consequences and
Evidence Perspectives | Evidence
n | % n % n|%| n| % n % n % n| % n %
24 | 48 7 14 |19 |38 | 32 | 54 | 22 | 38 5 8 13 | 44 | 16 | 56

Briefly, it can be concluded from the examples given above that the tasks or
the activity types effect the questions that the teachers ask. Certain activities have
High- Order questions, for example, the pre- listening questions in Part 1 and Part
2. Also the activity about Solving a Science Problem requires students to rank the
items from the most important to the least important one, and the students are
expected to explain their reasons for choosing those items and why they think
they are very important. Moreover, for the lecture that the students listen, they
also should decide about the winner of the debate and should explain the reasons
why they think that specific side won the debate. While covering those activities,
the teachers asked High-Order questions as they are stated in the book. However,
there was another activity which was about Getting Meaning from Context in Part
1 (see Appendix 1). Here the students listen to five conversations and after each
conversation they are asked a question recorded in the cassette. The questions are
not written in the book. The three teachers checked the answers of the students
but they did not ask follow- up questions after getting the correct answer. They

could have asked for the clue the students caught which led them to the right
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answer. Those questions have an important role in students’ decisions since
students need to make inference on certain information. It would be beneficial for
the students to think about that kind of follow- up questions because with the help
of those questions students will be given chance to think in depth, evaluate the
information, analyze, and synthesize the situation and decide. Asking that kind of
follow- up questions is important because for the Listening/Speaking course there
is an objective set to develop students’ critically thinking abilities. To achieve this
aim, teachers should make use of every opportunity to ask such questions since
questions are one of the tools that help students to lead to be thinkers. Briefly, it
can be more beneficial for students when they are asked extra questions which the
book does not include.

The activities and the questions stated in the book also seem to affect
teachers’ choice of questions. Teachers mainly tented to ask questions with the
function of Questioning Viewpoints and Perspectives since the questions included
in the book have that function.

Moreover, the way the teachers cover the activity also plays an important
role on his/her choice of questions. As for the “True” or “Lie” activity, the first
and third teachers themselves made up stories and shared it with their students,
they stopped from time to time and asked questions about whether they were
lying or nor, or they asked questions about the ending of the story. On the other
hand, the second teacher wanted the students to make up a story and tell that story

to the class. After finishing telling the story, the teacher asked the rest of the class
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to guess whether the story was true or not. In that way, the teacher did not have

the opportunity to ask many questions.

4.4. Summary

This chapter presented the findings of the analysis of the data both
quantitatively and qualitatively. The results revealed that teachers asked different
types of questions in Listening/Speaking courses but paying attention to the
questions which functioned as High- Order Questions, it can be said that, the

percentage of those questions is not high.
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CHAPTER V: CONCLUSION

5.1. Introduction

The role of the questions in classroom has been discussed since the time of
Socrates. It is stated that appropriate teacher questions are important for students’
cognitive and meta cognitive improvement and have an effect on students’
responses in terms of their length and they also have a vital role in making
students think, analyze, and give reasons for their answers. In other words, the
questions can be considered as an effective tool in changing the students’ role
from being only passive listeners to active participants who think and express
their ideas.

In the light of these views, this study investigated the types of questions
teachers asked in Listening/Speaking classes to see whether they gave chance to
the students to think, analyze, and express their idea that is to think critically by

those questions.

5.2. Summary of the Study

As it is clear through the aim mentioned above, the study attempted to find
answer to the following questions. First one is whether High- Order type of
questions that had the function of leading students to critical thinking are asked.
The second one is at which stages of the lesson the teachers asked High- Order
questions and what the function of those questions were according to Syque’s

(2002) categorization.
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In order to answer the research questions, three teachers teaching Listening/
Speaking at Intermediate level were chosen based on their teaching experience
and native language. As for the teachers participating in this study, the first
teacher (D) had eight years of teaching experience and was a native speaker. The
second teacher (F) was a nonnative speaker with eight years of teaching
experience too. The last teacher (G) was a nonnative speaker with two years of
teaching experience. The teachers were video- recorded for eight class hours
during a week of Listening/Speaking course. The researcher did not attend the
classes in order not to affect the students and the teachers. When the data was
collected, the video- recordings were transcribed by the researcher by using the
codes in Appendix 2. According to the transcribed data, the questions were
counted but some utterances which functioned as orders, recast or rhetoric types
were excluded from the study since they do not function as questions. In terms of
the questions’ categorization Todd’s (1990) classification was taken for granted.

In order to answer the first research question, the questions were categorized
and grouped as Echoic, Epistemic, and High- Order Questions. According to the
findings, T1 asked 421 questions in total. 89 (21%) were Echoic, 176 (42%) were
display, 106 (259%) were referential questions and 50 (12%) functioned as High-
Order Questions. In other words, of the total questions, the first teacher asked 50
(12%) questions which guided students to think, analyze, and synthesize.

For T2, it was found that she asked 533 questions in total. 75 (14%) of them
were Echoic, 259 (49%) were display 140 (26%) were referential and 59 (11%)

were High- Order Questions. In other words, of the total questions, the second
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teacher asked 59 (11%) questions which expected students to think, to make
analysis and synthesis.

As for T3, the total number of the questions was 349. 34 (10%) of which
functioned as Echoic, 210 (60%) display, 76 (22%) of those questions were
referential and 29 (8%) of the questions were High- Order Questions. In other
words, of the total questions, the third teacher asked 29 (8%) questions which
required students to think, to make analysis and synthesis.

In order to answer the second research question, the data was analyzed to
find out at what stages of the lesson the teachers asked High- Order questions and
the researcher tried to find out the functions of those questions based on the
classification of Syque (2002).

In terms of the High- Order questions, the first teacher mainly asked
questions 48% (24) which had the function of Questioning Viewpoints and
Perspectives according to Syque (2002). Most of those questions were asked were
asked during a game “Truth” or “Lie”. This activity asked students to tell a story
about themselves which would be either true or lie. During the activity, the
teacher told different stories about himself. From time to time he stopped telling
his story and asked questions to Questioning Viewpoints and Perspectives of the
students.

The first teacher (D) also asked 14% (7) High- Order questions which
functioned as Probing Implications and Consequences while playing the same

game “Truth” or “Lie”. As it is mentioned above, while playing the game, the
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teacher stopped telling the story from time to time and asked questions about the
ending of the story. The students tried to guess the next step that the teacher did.

Besides, the first teacher asked 38% (19) High- Order questions which
functioned as Probing Rationale, Reasons, and Evidence. Those questions were
generally asked during the pre- listening stage in Part 2 (see Appendixl).
Especially while talking about the special holidays and festivals celebrated during
the full moon, the teacher started asking questions about the evil eye and about
the lucky number of the students.

When the High- Order questions of the second teacher (F) were investigated,
it was found that mainly she asked questions which functioned as Questioning
Viewpoint and Perspectives. In other words, 54% (32) of the questions functioned
as Questioning Viewpoint and Perspectives. In general the second teacher asked
those questions during the warm- up session before starting the chapter. She asked
some questions about the title of the chapter.

Besides, the second teacher (F) asked questions which functioned as Probing
Rationale, Reasons, and Evidence. 38% (22) of the questions were asked for this
purpose. Mainly the teacher asked those questions while talking about living in
space and in space colonies in Part 1 before the listening session.

The teacher also asked questions which functioned as Probing Rationale,
Reasons, and Evidence. 8% (5) of the questions had that function and those
questions were asked while doing the activity called” Solving a Science
Problem”. This was a problem solving type of activity (see Appendix 1). The

teacher asked for the students’ reasons for taking the specific items.
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As for T3, when the High- Order Questions she asked were investigated, the
results revealed that mainly she asked questions which have the function of
Questioning Viewpoints and Perspectives. 44% (13) of the total High- Order
questions were asked for this purpose. Similar to the second teacher (F), the third
teacher (G) generally asked those questions in the warm- up session before
starting the chapter.

Besides those questions, the third teacher also asked questions which
functioned as Probing Rationale, Reasons, and Evidence. %56 (16) of the
questions were asked for this purpose. Those questions were mainly asked while

conducting the activity about Solving a Science Problem.

5.3. Conclusion

There were three teachers participating in the study, so with this limited
number of participants, the results cannot be generalized. However, the study can
be a clue or an initiation for further similar research studies which can be
conducted with larger participants.

In terms of the findings, the results revealed that the number of High- Order
questions asked in class is not high. The number can be increased by making use
of every opportunity to ask that kind of questions.

It can be concluded that experience may be effective in the teachers’ choice
of questions since it was found that the number of the High- Order questions
asked by more experienced teachers was higher than the novice teacher. Yet, the

reason for this result may be the choice of activities of the novice teacher.
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The limited number of questions that the teachers asked in the classes may
be due to the text book used in class. Some teachers are more inclined to follow
the book verbatim, so the limited number of High- Order questions in the book
may also limit the teacher. In such cases supplementary materials to the book can
be prepared.

Based on the results of the data analysis, it can also be interpreted that the
way the teachers conducted the activities affected the choice of questions that the
teachers asked. For instance, in whole class discussions or problem solving
activities the teachers have chance to ask High- Order questions. However, in role
plays or game like activities the chance of asking such questions may decrease.
Although the nature of the tasks effected the questions that the teachers asked,
still it can be said that tasks can be applied in such a way that questions that lead
to critical thinking can be asked at least as a follow up. That is the teacher can
find ways to adapt the activity to include High-Order questions.

To sum up, paying attention to having students who think, analyze,
synthesize, reason, and state their reasons instead of passively accepting the
information in class, teachers should be aware of their practices and should be
more conscious since they are the ones who help the students develop both as

language users and as critical thinkers.

5.4. Pedagogical Implications
The importance of the questioning skill is stated as a vital element in a

classroom environment. Considering the role of the teacher in a classroom
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environment and mainly the importance of the questions, it is certain that teachers
need to pay attention to their teaching and questioning skills. If we, as teachers
complain about having students who do not think, we should first focus on our
teaching performances since we guide the students and facilitate their learning.
Some teacher training programs are recommended that lead teachers to become
more conscious about their questioning styles. QUILT is one of those programs as
it is mentioned about it in Literature Review (cf. 35). With the help of those
programs, the teachers can have the chance to improve themselves as effective
questioners.

Besides those programs, some other workshops can be conducted to make

teachers aware of this observable skill.

5.5. Further Research

Some suggestions for further research can be as follows. First of all, the
number of the teachers who participated in the study can be increased, which will
be more effective in generalizing the results.

Second, after recording the teachers, immediate interviews can be held,
which will not only help to identify the question types more effectively but also
will shed light to teachers’ choices more explicitly.

Besides these, teachers may be asked to keep diaries in which they will describe
the things they do in class and over those diaries some interviews can be

conducted as a retrospection session so that more in depth study will be possible.
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Listening to Conversations

Before You Listen

In the following conversation Jeff, Nancy, and Anna talk about space exploration.

1 Pprelistening Questions. Discuss these questions with your classmates.
1. What are the advantages and disadvantages of space exploration?
2. If you had a chance 10 live in space, would you do it?

! USA Today, <hup1fl‘ww,usatoday.cum/snapshot/news/nsnapﬂOé.him>.
1 Guinness Book of World Records. '
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2 Vocabulary Preview. The words on the left are used in the conversation. Match
them with their definitions.

Words A Definitions
. footprints a. fa settlernant that people build in a new land or territory
. disease b. Eonce each year
. annual - (=5 jreferring to the sun
. satellite d. sickness, bad health
. gravity e, the force that pulls everything toward the center of the earth
. poliution f. the shapes lefton tlhe ground after a person has walked on it
. colony g. dirt in the air or water
. solar h. : a natural'or artificial body that travels around a planet such as the earth
. ploneer i - the first parson to find, do, or create something important {€.g., 2 new land

i ora new medical procedure)

Listen
3 Listening for Main Ideas.

1. Close your bock as you listen to the conversation. Listen for the answers to
these questions.

1. What benefits of the space program did Nancy and Jeff mention?
2. What is an advantage of living in a space colony?
3. What is a pioneer? Can you give any examples?

2. Compare answers with a partner.

Stress
Listening for Stressed Words.

1. Mow listen to part of the conversation again. Some of the stressed words are
missing. During each pause, repeat the phrase or sentence; then fill in the
missing stressed words.

Jeff: Anna! Nancy! Come out to the

!

! You've got to see this

Nancy: ! Look how big and it isf

Anna: 1t looks as if you could reach out and it.
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Jeff: Doyou that it's been more than T yeam
since the first walked on the moon? And would you
believe their are still there? ‘

Anna: Really? How ?

Jeff: There’s no : on the moon, so there’s 1o wind to blow
them away.

Anna: That’s . But you know, I've always why -
some governments spend so much .on space
exploration. I mean, there are so many problems on
earth, like . , hunger, disease ...

Nancy: Well, you may be to know that the
spends less than ’ percent of its annual budget on the

Anna:

Jeff:

Nancy:

Jeff:

space progrant. And , you have to consider the

technological and scientific ____ ofspace exploration.

Like what?

Well, to give just one example, . Were invented only

about - years ago, and now they’re used for
prediction, phones, satellite TV. ..

Also, a lot of discoveries have come out of space

research. it or not, that’s how soft

lenses were developed. Also, some ) can be produced

more ! ] and cheaply in space, where there’s no

R

Just —pretty soon we'll be able to buy

labeled “Made in-Space” instead of “Made in Indonesia” ot “Made

in the USA

2. Compare gnswers and read the conversation with a partner. Pay attention to the
stressed words. .
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After You Listen

Vocabulary Review. These questions use the vocabulary from this section. Answer
the questions with a partner and see how much you know. (The answers are on page
275, but don't look now!)

1. Which of the following bodies has the strongest force of gravity?
a. Barth - ¢, thesun
b. Mars - d. the moon

2. In the United States, which of the following people has the highest
annual salary?

a. aprofessional (NBA) c. the president”
basletball star d. a scientist working
b. a brain surgeon for the space program

3. Which of the following animals has the largest footprint?
a. acamel c.  an elephant

b. a grizzly bear d, a walrus

4. What is the English name of a childhoad disease in which the skin
is cavered with red spots?

a. pneumonia c. influenza
b. chicken pox d. hepatitis

5. Which of the following is a natural sateilite of the earth?
a. the sun c. the stars

b. the moon " d. aspace colony

6. Which of the following countries was once a colony
of Great Britain (England)?

a. The Philippines ¢. The United States
b. Mozambique d. Venezuela _
7. The Wright brothers were pigneers in the field of __
a. medicine c. biclogy
b. computers d. aviaiion
8. Which of the following large cities has the worst air po lution?

a. Tokyo, Japan - ' ¢. Prankfurt, Germany
b. Los Angeles, California, USA  d. Mexico City, Mexico

9, If you can use solar energy to make your food, you are probably a

a. jellyfish ¢ bird
b, tree d. spider
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Pronunciation

90

“The ,Bﬁghsh language !:\'ls two §ounds. |
¢ written’ with the letters “th - The.
wo. sotinds are almost the same, “except.

i vmced, as in: ’che' word

.Place the tip ¢ of youx tongue, be
your top:and bottom teeth. Keep your

-Hold your rnouth in thiS posxtxon as
“you exhale -air from your lungs

; .;"Make your yocal cords vzbratc as you cxhale ta produca 2
the voiced /th/ sound.’ : d :

‘ 4 Be. sure to do steps 1 to 3 111 at the same ¢ time.-

6 Pronouncing Voiced and b ‘oiceless /h/.  Listen to two lists of words. The words i

mn

the first list have a voiceless /th/ sound. The words in the second list have the voiced

sound. Repeat the words after the spmker

voiceless /th/ voiced /th!
think this

thought that

thumb those

author rather
nothing other

mouth ) father  -.-
both g A breathe

throat smooth
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7 Distinguishing between Voiced and Voiceless /t/. Now listen to the following

sentences from the conversation. Repeat them after the speaker. Puta slash (/) through
every voiceless /th/ you hear. Put a circle around every voiced /£h/.

Examples: (Bere  #fink

1. Their footprints are still theré.

2, There’s no weather on the m(;on. |

3. If the living conditions are the lsame as on earth, then why not?
4, Don'’t you think it would be exciting to be a pioneer? .

5. What’s that?

6. You know, someone who does sorﬁething first.

7. I'm going to stay right here on earth and finish college.

Using Language

; ﬂnﬁ##@gcigg{\-&urpﬁsiﬁ nf ;_na'

~Sorietimes special phrises are ‘used
. surprising or unexpected.to th
introducing surprising information

. It’s weird / strange 7 funn;

+ * Surprisingly
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Identifying Ways to Introduce Surprising Information. Read the tapescript of

the conversation on pages 327 and 328 and fill in these blanks with the expressions

that introduce surprising information. The answers are on page 275.

1. that it’s baen more than 30 years since
the first astronauts walked on the moon?
their footprints are still there?

that the United States spends less than

(%)

one percent of its annual budget on the space program.

4. A lot of medical discoveries have come out of space research.

, that’s how scft contact lenses were developed.

e

The article said that, , life in these

n

communities might be even nicer than on earth because they’ll be smaller,

without the problems we have in big cities today.

Truth or Lie Game,

1. Your teacher will hand out a card to each student in the class. The card will
say “truth” or “lie” Don’t show your card to anyone.

[

Prepare to tell the class something surprising or unexpected about yourself. If
your card says siruth,” your story must be completely true. If it says “lie,”
you must make something up, but it should sound true.

3. Take turns telling your storics. When it is your turt, begin with one of the
expressions for introducing surprising information. After you are finished,
the teacher will ask the class 10 vote on whether you told the truth or not.
Your purpose, of gourse. is to fool your classmates!
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Solving a Science Problem. Imagine you are a member of a space crew. Your
spaceship has crash-landed on the lighted side of the moon. Another spaceship
will pick you up about two hundred miles away. Because you will have to walk
there, you can take only a limited number of items with you.

1. Below are 14 items your crew will have to choose from. Read the items
and use your dictionary if necessary to understand their meanings.

2. Decide which items are the most important and which are the least
important. Place the number “1” by the most important item, the number
“2” by the second most important, and so on.

3. When you have finished, compare your rankings with those of your
classmates. Explain the choices you made.

o T
SRR
"é'&o'*d'b’,f:'ﬂ

100 1 |09
N~

box of matches two 100-pound tanks of oxygen

dried food map of the moon’s surface and rock formations
50 feet of nylon rope life raft

parachute silk m‘agnetic compass

portable heating unit five gallons of water'

first aid kit containing injection needles

solar-powered FM receiver-transmitter

two pistols
one case of dehydrated milk
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Listening to Leciures

Before You Listen , ‘ 7
In this lecture two students have 2 debate about the effects of the moon on
human behavior. '

Prelistening Discussion. Discuss these questions in small groups.

i

To your knowledge, what effect does the moon have on the physical
environment (e.g., the weather, the tides, animals)?

Does your culture have special festivals or holidays at the time of the full
moon? .

Do you believe thata full moon can affect people’s behavior?

Do you feel or,act differently when the moon s full? Have you ever done
anything strange during that time?
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Vocabulary Preview. The following terms appear in the lecture. With your
classmates, define the words you already know. Mark the words you do not know.

. toregulate

acean tides
unpredictable
foony

an assault

‘o commit sujcide —_ a hypothesis
—__ pocison ) . proof
____ amental hgspital ’ . link

waird ) ____ acoincidence -

to make up one's mind

Discussing Note-Taking Forms. You are going to hear two sfudents debate the
following question: Does the full moon cause people to behave strangely? One student
will argue in favor of the question, and the other will argue against it. '

With your classmates, discuss different ways of setting up your page of notes.
Draw them on the board.

Listen
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Taking Notes on 2 Position and Supporting Evidence. ~ Listen to one position
about the full moon and three pieces of supporting evidence. Take notes as in the
example. : -

Dr. Ligher:

e

1. e

1977 o
2, 1980 study: ___,__ﬁé___,__‘#—--__;#_”_—#__ﬁ______——r——

%, in mental hospitals: e T

Compare your notes with those of a classmate.

Taking Draft Notes. Listen to the lecture and take notes in-the best way you can.
{Jse your own paper. As you listen and take notes, refer to the two speakers’ handouts
shown here.

Joshua’s handout ' Dana’s handout
is the Full Moon , is the Full Moon Associated with
Associated with Violent Yioclent or $eﬁ?Desk&mctiii,e‘,Behavim'
or Seif-Destructive in Hurmans? NO! PR g

a < om - s 0
Behavior in Humans: @ 58,527 police arrésts in'a sevei-year eriod; no . Lo

YES! _
g5 11,613 cases of.aggravated .

: ar.p .
difference in the number oF arrests made during any .
phase of the moon. (1977) w05 ° ,

assault in 2 five-year period: ® 361,580 calls for police assistance ina three_—year'._'
assaults oceurred more often period: no relationship to the phase_of the moon.
. around the full moon, (1978) (1983) e R R o
® 34,318 crimes in a one-year ®m 1,289 aggressi\'re'f‘incidianis’f by ﬁdgpitalized
period: crimes occurred more psychiatric pati'_e_nts inra 105“W€_2€1(. pex_'iod:' no - o
frequently during the full moon. significant reia;iqnship.between' the severity or

poisonings did occur more often _ in a three-month period: mo significant relationship .-
: < e, (1989 s

841 cases of “self-poisonings” in , - O] LT
2 four-year period: self- . ‘@ The rate of agitation in 24 nursing home residents’

“on the day ‘of the full moon. . * to moon phas

amount of _viole;ice/aggresSioxi and phase of the .
moon. {1998y T s e 22

4,190 suicides in 2 58
relationship to the pha

3,468 emergency room visits hﬁ&_héspitaf
- admissions byfpeople:W"_la_é"‘ihte,::};iphaiiy took,
poison; visits and admissions were not differe
days with full moons. (1983) © R R
B 4,835 traffic accidents in a four-year period: 1o
relationship to the phase of the moon. However,
{here was an increase in the number of accidents
that occurred in the summet and on weekends.
(1993) ) o
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6 Outlining the Lecture. Use your notes from Activities 4 and 5 to complete these
outlines. Remember to use abbreviations and symbols. Listen again if necessary.

Joshua: Full moon causes unusual behavior

In English,"loony” = crazy < Latin luna {moon)

. Full rmoon =

A. 1977 book “The Lunar Effect” said

1. Ex.: wornan tried to kill Gerald Ford

2. 2 research studies showed

1. 2 people jump off
Gold. Gate Bridge

B. Feople who polson themaélveg

C. Wkrs. in mental hosp: patients

more diff. during full moon

Dana: Full moon does NOT cause
unusuzl behavior :

-No scientific support
-Someone's opinlon # proof

-20 studies snow

. Studies show no relat. bet. behav. & full moon

A, Study of 60,000 arreste:

B. Studies of suicide:

1. 7 studies showed

2. Study of self-poisonings showed

C. Studies in mental haspitals:

D. People in nursing homes:

E. Studies of people in emerg. rooms:
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Il Many prof. say moon has weird effect. il. Conclusion: :

Ex. .

g

V. Cause? _ . :

"] Defining New Vocabulary, With a partner, look back at the words you marked as
anknown in Activity 2 and discuss the meaning of each new term. Your teacher may
ask you to write sentences with these new words.

to your notes as necessary. Use the new vocabulary as you talk.

@ %‘) 8 Discussiﬁg the Lecture. Discuss the following questions about the lecture. Refer

1. How does the full moon regulate the physical world?
2. What is the first speaker’s hypothesis?

3. According to the first speaker, which behaviors may be caused by the full
moon?

4. According to the second speaker, what is the difference between scientific
proof and coincidence?

5. Which spealer “won” the debate, in your view? Why?

6. After listening to the two speakers, has your opinion about the effects of the
full moon changed?’ ‘



99

Chapter 9 New Frontiers - 188

Expressions for Citing Evidence. As you learned, one way to support a
position is to give evidence from experts or scientific studies. Special verbs and
phrases are used to cite (name) the source of the supporting evidence. These

include: :

According to (Zime)

As (this study) shows

Research shows that

Dr. Baker points out / reports / states / explains

Debate. Now that you have heard a debate in English, 3)011 are ready to plan
and conduct a debate in your class.
1. Choose one of these topics for your debate, or think of one of your own.

Topics
Should smoking be illegal in restaurants?

2. Should governments spend money on space programs?
3. Should college entrance examinations be abolished?
4. Should voting in government elections be mandatory or voluntary?

5. Should army service be required for women if it is required for men?

2. Divide the class into teams. One team will argue in favor of the question,
The other will argue against the guestion.

3. Work in pairs or small groups and make a list of arguments and facts you
will use to support your position. If pessible, find information and
research to support your position. Note: Do not give your opinion.
Remember that a debate is based on facts.

4. Compare your supporting statements with other students who share your
position. Modify or add to your supporting statements if necessary.
Together, create one “master” page of supporting evidence to be used
during the debate. -

5. FEach side should select one person as its speaker’ These two speakers
should then debate the topic. :

6. The teacher will decide which side has “won” the debate.

7. After the debate you may discuss your real opinion about the topic.
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Focused Listening and Speaking

Cetting Meaning from Context
1 Using Context Clues. You are going to hear five short talks about discoveries.

1. Listen to each talk.
After each tall, you will hear a question. The tape of CD will pause.
Read the answer choices and circle the letter of the best answer.

[P ]

L. Discoveries and inventions usually happen at the same time.
An invention helped Columbus to make an important discovery.

All discoveries depcnd on inventions.

Ao TP

Columbus invented ships because he hoped to discover a 18w land.

(357

Tt requires expensive technology.
It is very old.”

It will decrease in the future.

ST

Tt began in ancient Rome.

3. a. Uranus was
discovered almost
2,000 years ago.
b. Telescopes wele
invented by the
Romans.

¢, Uranus was not
named after a
Roman god.

d. Sir William Herschel
did not know about
the discoveries of the
Roman astronomers.

It was thé greatest accomplishment of the ancient Chinese.

4. a.
b. It led to improvements in people’s health.
c. It was accidental.
4. Tt was a big mistake.

5 g Columbus used rubber to build his boats.
b. Rubber comes from a tree. ’
¢. “Rubber” was originally a French word.
4. Rubber was discovered in Europe.
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2 Talking about Inventions and Discoveries. The following discoveries and inven-
tions were discussed in Activity 1. What role, if any, do they play in your life?

1. solar energy 3. tea
2. the planets 4. rubber

Focused Listening

‘-f?f-Examples ‘
wan waited =

‘ ":_.ras df.-
._t.Examples

v live; 11ved
- turn; turned _
en]oy, enjoyed

d{é‘f"c{iea' :

call called

PR

3 Practicing the Past Tense Endings. Listen and repeat the following words after
the speaker.

/4 _ o fiddf
passed discovered ‘ directed
camped jogged wanied
crashed agreed started
looked closed

asked breathed
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4  pDistinguishing between Past Tense Endings. Listen to the following past tense
verbs and check the pronunciation that you hear. vowll hear each word twice.

fid/

Pronouncing the Past Tense Endings. With a partner, decide on the ~ed
pronunciation of these words. In the blanks write A/, /d/, ot /id/. Then say the
words.

1. ____ pointed 6. ___ waited

2. dreamed 7, explored
3. traveled _ 8. interested
4. kissed | - o. ___ judged

N

wn

thanked | 10. moved
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Using Languags

6 Talking about Discoveries. We discover things that are already there, just waiting
for us to find them. Most discoveries are quite ordinary. For example, think of a baby
discovering his or her toes.

Work in small groups and tell your classmates about discoveries that you have
made in your life. It may help you to think in terms of categories. Use expressions
to express surprise, as appropriate, to respond to your classmates’ comments.

Sdmlet}ﬁ_ng unusual about
another counfry or.ifs people
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Lisieﬁimg and Speaking
in the Real World

In this section you are going to listen to a game show calledExplomtions, Inventions,
and Discoveries. “You will play along with the contestants on the tape.

Before You Listen

1 Prelistening Questions. Discuss the following questions with your classmates.

1. Are game shows popular in your community? Do you enjoy walching them?
2. Do you‘enjoy watching English-language game shows? Which one(s) in
particular?

Are game shows different in different languages?

Would you like to be a contestant on a game show? Which one?

S
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Listen

2 Listening to 2 Game Show. You are going to listen to a game show with questions
about explorations, inventions, and discoveries. As you hear each question, you
should circle your answer in the column below marked Your Answer. Then you will
hear the answer given by this week’s contestant, Roger Johnson. Finally, the host,
Ronnie Perez, will provide the correct answer. (Also found on page 275.)

‘Question | 7% vour answers - o .7 Roger's answer .
1 a. Apple - a, Apple
b. Microsoft b.  Micrasoft
c. Intel | oe. Intel .
2 8. Mt Everestin Nepal a. Mt Everest in Nepal
b. Mt Fujiin Japan b, Mt Fujiin Japan
¢. Mt Whitney in the United States c. Mt Whitney in the United States
3 a. Spain a. Spain
b. Portugal b. Portugal
c. laly c. ltaly
4 a. Christopher Columbus a.  Christopher Columbus
b. Leif Eriksson b, Leif Eriksson
c. Ferdinand Magesllan ¢. Ferdinand Magellan
5 a. ftaly a.  ltaly
b, Egypt b, Egypt
c.” China ¢. China
& a. penicillin .o a. peniciflin
b. aspirin b. aspirin
c. ginsang c. ginseng
7 a. the motion picture a. the motion pictura
b. the telephone b. the lelephone
c. the lightbulb c. the lightbulb
8 a. [saac Newton a. lsaac Newton
b. Galileo Galilei b. Galileo Galilei
c. Nicolaus Copernicus ©. Nicolaus Copernicus
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After You Listen
3 Reviewing the Listening.
1. How many questions did you answer correctly? Which student got the most
correct answers? -

Using the answers as cues, {1y 10 reconstruct the questions. Turn to page 275
to see if you are right.

]

Ordering Events in a Story.

The Travels of Marco Polo

Marco Polo was born in Venice in the year 1254, With his father and uncle, he
traveled to Asia and eventually reached China, where he met the famous em-
peror Kublai Khan. Late in his life Marco Polo spent some time in prison. There
he wrote a book about his travels in Asia, which became & valued source of
information about the lands of the East. Marco Polo died in 1324.

The following paragraphs give information about Marco Polo’s travels. This
information is not in the correct order. Your task will be to put the events in the
correct sequence. ’

1. Divide into groups of seven students each, if possible.

2. Each person in the group should choose one of the paragraphs. (If your
group has only six people, one person should select two paragraphs.)

3. Read your paragraph. If necessary, use 2 dictionary to understand all the
important information. On the map, mark the part of Marco Polo’s
voyage that is described in your paragraph.

4. When everyone has finished preparing,

a4 Listen to each person tell his or her part of the story. Use the map on
page 197 for illustration as you speak. Do not read your classmate s
paragraphs. If you do not understand something, ask for repetition or
clarification. N

b, Decide what the correct order of the story is.

c. Draw the missing parts of Marco Polo’s voyage on your map. Using
the map for illustration, explain your part of the story to the group.

A

Check the correct order on page 275.
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A. The Polos finally left China in 1292. They sailed south from Yang-chou,
through the Straits of Sumatra, and around the tip of India.

B. More than three years after leaving Venice, they finally arrived at the
palace of the emperor Kublai Khan in Shang-tu, China.

C. Marco 'Palo, his father, and his uncle sailed on their famous voyage to
the Orient in 1271. First they traveled to the port city of Acre in
Palestine. From there they traveled by camel to the Persian port of

) Hormuz.

i D. They then sailed up the wéstern coast of India and across the Arabian
Sea, returning to the port of Hormuz. After that they traveled by land to
Tabriz, Trebizona, and Constantinople. - - -

E. They arrived back in Venice in the year 1295 after traveling more than
15,000 milest

F. The Polos stayed in China for 17 years. During that time, Marco

traveled to Southeast Asia and India and back. After that, he became a
government official in the Chinese city of Yang-chou.

G. They wanted to sail from Hormuz to China, but they could not find a
ship. Therefore, they continued traveling by camel across the deserts
and mountains of Asia,
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APPENDIX 2

TRANSCRIPTION CONVENTIONS

(1.5) Numbers between parantheses indicate lenght of pauses in second and tenths of
seconds.

(( )) Material between double quotes provides extralinguistic information, e.g. about
bodily movements. '

so::: colons indicate the lenghtening of the last second.

2, A question mark instead of a name or initial indicates that no good guess could be
made as to the identity of the speaker.

99: Multiple question marks followed by semicolon indicate that the speaker’s identity
is not clear but there are reasons to believe that it is someone different from the last
unjdentified speaker.

# When there is a pause in the speach.

+/. When someone interrupt the speach.

[>] When talking together (The first speaker).

[<]When talking together {The second speaker).

¥ Incomprehensible item, one word only.

XX Incomprehensible itern, of phrase lenght.

XXX Incomprehensible item, beyond the phrase lenght.

[//} Wrong word is used but it is corrected.

14- [/} Wrong word is used but it is not corrected.

15- 7 Indicates a question.

16- = No gap between utterances.

17- ( ) For uncertain transcription.

18- +... When the sentence is not completed.

Abbreviations:
MS Male student MS51 Male student numbered as one
FS Female student FMI- Female student numbered as one
MS? | Unidentified male student T Class teacher
MS77 | Another unidentified male student | AFEW | 2 or 3 students
SOME | More than 3, but not all ALL. Apparently all, or at least most
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APPENDIX 3
TAPESCRIPT TEACHER 1

FIRST CLASS HOUR
EXTRACT 1: WARM- UP

T [>8s] ; Ok= Right= Can you take a seat, please? #6 (sec)

( Students sit down)

T [> FS1] ; Can you shut up, please? #4 (sec) So, the second hour we’ll discuss with the
topic.= OK #3 (séc) Who told you to open the book?= Did I tell ybu 1o open the book?=
Did I tell you?

Some [<T] ; Nooo.

T [>Ss] ; OK=Now= All right. #4 (sec) Before we start the unit #6 (sec) (to a student
(Ms1)) please be quiet= All right #5 (sec) All right= Before we start this week’s class #3
(sec) I bave to ask you some general questions, clear? #5 (sec) All right #3 (sec) Which is
the country where Nobel prizes are won? = Which is the couniry?

Ms1 [<T] ; Nobel?

T [>Msl] ; Nobel prize.

Msl [<T] ; Nobel ddiilil

T [>Ss]; What is the Nobel prize? +/.

Ms2 [<T] : Sweden.

T < Ms2] ; Good= Sweden= Yes #4 (sec) OK= Now, #4 (sec) this year, this year the
literature prize, literature prize? = Who won literature prize? #5 (sec)

Ms3 [<T] ; John +...

T [>Ss] ; Who won the literature prize? #4 (sec) This is a bit of general knowledge. = Yes?
#4 (sec) One of the prizes always goes 10 literature #4 {sec) medicine #6 (sec) '

T [>Ms4] ; Please, can you stop playing with your dictionary? #3 (sec) Can you look at me
please, yes? #4 (sec) Who won the literature prize? #6 (sec)

8s [<T}; (No answer)

T [>Ss] ; Ok= You do not know.= No problem. #4 (sec) It’s Harold Ritter. #4 (sec) Yes,
he’s English. =And what is he famous for, Harold Ritter? #3 (sec) It’s literature. =50, what

is literature?
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Ms2 [< T] ; English.
T[>Ss]; What is Edebiyat in Turkish? #5 (sec) Edebiyat is literature. #4 (sec) So, Harold
Ritter obviously you don’t know because #4 (sec) you don’t read a lot.= Aml mght or

wrong? #7 (sec)

ST ]‘“;‘"CNﬁ“éiﬁEWer) -

T [>Ss] ; Yeahhh= So, #3 (sec) Harold Ritter is a very popular play writer #4 (sec) so he
write [/] what?= He writes+...
A few [<T]; Plays.
T [>Ss] ; Plays.= Novels. #4 (sec) But he’s more famous nowadays because he’s very #4
(sec) anti American. #5 (sec) What happened these last year n?
A few [<T]; War.
T [> Ms2] ; Yeah #3 (sec) Can you speak?= What happened this year? #6 (sec)
Ms2 [<T] ; (No answer)

T [>8s] ; This last year. #4 (sec) There was a war.
A few [<T] ; Yes.
T [>8s] ; Ohh= Good morning.= OK #3 (sec) There was the war.= In his speech he gave a
couple days ago on TV #4 (sec) was a big critique #4 (sec) critique means? #7
8s [<T] ; (No answer)
T [>Ss] ; Critique means criticism. #4 (sec) There is a bit general knowledge which you
have to know as students. = Yeahh. #4 (sec) OK= Now, about travelling #4 (sec) about
travelling #3 (sec) the second point which we’re' going to do in the unit. #4 (sec) let me
contextualize what we are going to talk. #4 (sec) Who would like to ask me a question
about travelling?
Ss [<T]; (No answer)
T [> Fs2] ; Can you take your feet down, please?= excuse me.= You don’t do that at your
mother’s house, do you?
Fs2 [<T] ; (No answer) #10 (sec)
T [>Ss] ; Can you give me a question about travelling?=To me.
Ms4 [< T1; Have you ever gone t0 San Diago?

T [>Ms4] ; No=T"ve never been to San Diago.= Another question? #6 (sec)
Ss [<T]; (No answer)

T [>8s] ; That’s too narrow question, isn’t 1t‘?
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Ss [<T]; (No answer) #8 (sec)

T [»Ss] ; What would you ask a person #4 (sec) first question about travelling?

Ms2 [<T]; Do you like tra'velling?

T [»Ms2] ; That’s it.= “Do you like travelling?” =Yes, I like travellizig alot. #4 (sec) 1
““”‘kfaii?%éen“n’aveiiingﬁinéewiwas»;@ry_uygung‘,#‘j_ (sec) Now, another question {to FSB).

Fs3 [<T]; (No answer) #6 (sec)

T[> Fs3]; You have to narrow it down.

Ts3 [<T]; Have you ever been #4 (sec) Egypt?

T [>Fs3}; Very good = To Egypt= Yes, 1 have been #4 (sec) but unfortunately,
unfortunately I was very disappointed.

A few [<T] ; Why?

T [>Ss] ; Because 1 didnt like the people. #3 (sec) It doesn’t mean that you’re not going to
like the people #3 (sec) you can go.= V/N? #4 (sec) Some people don’t like Turkey.= T like
Turkey. #4 (sec) It is a place T'Il never go, for example.= Good= 0K, now #4 (sec) you
xnow nowadays, too #3 (sec) a lot of holidays have become very #5 (sec) what very? #4
(sec) They become very+..7

Ss [<T} ; (No answer) #7 (sec)

T [>Ss] ; People take more holidays #6 (sec) holidays become a was of life= Y {N? #4
(sec) Not like my generation #3 (sec) people didn’t use 10 travel a lot #3 (sec) yeah
travelling, please-t... #3 (sec) What is the difference between travelling and holiday?

Ss [<T}; (No answer) #7 (sec)

T [>8s] ; I've told you before.

Ss [<T] ; (No answer) H#6 (sec)

T [>9s] ; What may I want, you or you? +.

Ms4 [< T} ; I think holiday #4 (sec) is a regular thing to go #5 (sec) but in travel we can
plan things.

T [>Msd] ; It’s not very clear.= One by one, please. (Other students are talking) You (point
a student)

MsS5 [< T]; Youcan sravel for work #4 (sec) for with+... +.

T[> Fs2}; You

Fs2 [<T]; (No answer) #5 (sec)

T[> Fs2] ; What is the difference between travelling and holiday?



Fs2 [<T] ; Travelling is for like a hobby+/.

T [> Fs2]; Good= For examplet...

Fs2 [<T]; Holiday is bayrams+/. _

T [>Ss] ; Very good. #4 (sec) But also if I like travelling that means #3 (sec) I just don’t go

to Antalya and sit Srthe beactror drindke #4-(see) like to.discover a bit about the country

#3 (sec) 1 like to discover bout the people #4 (sec) holiday #3 (sec) you can goona short
trip to Antalya #4 (sec) to Lzmir #3 (sec) and +... So, #3 (sec) we're finding nowadays lots 7
of people get very bored #4 (sec) holidays #3 (sec) they always look for an alternative.=
Alternative means what? -

Ss [<T] ; (No answer) #5 (sec)

T [>Ss] ; Alternative means? #5 (sec) Something different. = So, #4 (sec) how would you
#3 (sec) if someone comes and tell [/] you “would you like to go 1o space for holiday?” #3
(sec) Would you like it? {to Ms6)

Ms5 [< T] ; (No answer) #5 (sec)

T [>Ms6] ; This is an alternative, isn’t i?='ve never been to space.= How would you find
it? '

Ms6 [< T ; Space?

T [>Ms6] ; Space.

Ms6 [<T]; Uzay.

T [>Ms6] ; Yeah, I'm speaking to you. #5 (sec) How would you feel if someone tells you
#3 (sec) OK, there is this tour #4 (sec) now imagine yes. #4 (sec) There is going to be a
tour #3 (sec) we’re going to space for a week #3 (sec) for a couple of days. #3 (sec) Would
you take your opportunity? #4 (sec) to go 10 space?

Ms6 [<T7; Yes #4 (sec) 1 want to go to space.

T [>Ms6] ; Yeah, look at me, not at him.= But why would you like to go to space?

Ms6 [<T1; (No answer) #6 (sec)

T [>Ms6] ; To discover for example. #3 (sec) I would be very afraid because I'm not afraid
of earth life because I've travelled a lot but to go to space, itis different.= Have you been
to space?

Ms6 [<T] ; No.

T [>8s] ; No=No=It’s the word of being unknown. #5 (sec) Because 1 don't know

anything #3 (sec) so 'm very afraid to go to visit space.= Clear?= QK. #4 (sec) Now,
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another point which is going to appear in the unit is about the problém of nowadays #3
(sec) AIDS. #4 (sec) You always do the same, always.= Your manners need much to be
improved.= Yes= OK= Thank you. #5 AIDS day #3 (sec) when is it celebrated? -
Ss [<T] ; (No answer) #6 (sec)

“TTSSE] Wecelebrate ATDS day, this is-general knowledge #4 (sec) when?
Ms1 [< T} ; December. : ‘ o
T [>8s] ; No, it’s the first of December. #3 So, why has AIDS become 2 big problem

nowadays?

Ss [<T7 ; (No answer) #6 (sec)

T [>Ss]; Why?=1t's a big problem, Y/N?=Am I right or wrong?=Is it a small problem?
All [<T]; Noo. ‘

T [>8s] ; Do you celebrate this day in Turkey?

Some [<T] ; No.

T [>Ss] ; Yes you do.

A few [<T]; Yes.

T [>8s] Yes you dot/.

Ms3 [< T] ; But we don’t know.

T [>Ms3] ; But yes you do celebrate this day.

Ms3 [<T]; Ne zaman?

T [>Ms3] ; Yes, there are demonstrations in Istanbul.= They do= Why do we celebrate
this day?= To make people aware.= What is aware?

Ss [<T] ; (No answer) #6 (sec)

T [>Ss] ; To make aware of dangers.= Yes, to make people aware of the dangers.= Clear?
#4 (sec) Because it’s a big problem and who is elffectcd? #3 (sec) It's OK, Tolgal= Can
you please speak to me, not to her, please? #4 (sec) Clear? #3 (sec) So, why do you think
God’s men make sure to celebrate AIDS day? '

95 [<T}; (No answer) #7 (sec)

T [>Ss] ; To make us aware #4 (sec) of the dangers. #5 (sec) And what else? #4 (sec) To
make us (point his head)

Ms7 [< 1], X

T [>MsT7] ; But in English, please.

Ms7 [< T} ; But I don’t know the word.
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T [>Ms7] ; {( point his head)) What is this?

Ms7 [< T] ; Brain. _

T (>Ms7} ; This is mind, not brain. #2 (sec) To make ust... #3 (sec) Good. #4 (sec) Think
of others.= Because which countries does AIDS+... ' -

Ss [<T]; XK.

T [>Ss] ; Good.= But which counties are effected?

A few [<T] ; Africa.

T [>8s] ; It makes us think of those people.= Every year about #3 (sec) 5 million people
die, this is a lot of people #4 8sec) more women nowadays are effected bﬂ/ AIDS, yeahh?=
Vou can’t say in Turkey we don’t have AIDS, #4 (sec) I mean your government has said
we have 2000 people are already effected. #3 (sec) Do you believe it?=1 don’t believe it.=
Do you believe that 2000 people #4 (sec) ohh nooo.= I don’t believe, 2000 people+...
(laugh) #5 (sec) Is there anything special with Turkey?= I don’t know. "3 (sec) Turkey is
like any other country =Y/N? #3 (sec) T he dangers are same, there are lots of tourists who
come here.= OK, #4(sec) So, there are the topics #4 (sec) which we are going to have in
unit and do you know what I noticed? #3 (sec) No one has been taking any notes!= Is there
anyone taking any notes?

All [<T] ; No.

T [>8s] ; Why?= I mean as you know your listening exam wasn’t brilliant, was it?

Ss [<T]; (No answer) #5 (sec)

T [>8s]; You took very badly.= Where are you bad?= On+...7 #4 (sec) on taking notes.=
So, #3 (sec) those are important even for writing #3 (sec) very general knowledge.= OK=
All right= That’s enough. #5 (sec) Turn page 176, yeahh.= OK. #4 (sec) I gave you those
Kknowledge because books are not up to dates.= Y/N?#4 (sec) It is impossible to have a
book printed in 3 months.= But those are #5 (sec) statistics which are more up to date.=
Y/N?= Clear? #5 8sec) So, on the first section you have some notes, yeah? #4 (sec)= Ufuk,
can you read a bit “Did you know”, please, p.176.
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THIRD- CLASS HOUR PART 1
EXTRACT 2: «TRUTH” OR “LIE” GAM P: 182

T [>8s] ; OK= Look at p. 182. #3 (sec) You are going to play a game. #5 (sec) Can Lhave
this? (from one of the students teacher takes a paper) #7 (sec). Look at p.182, you're going
to play a game.= All right = So, #4 (sec) exercise 8, that's not important. #4 (sec) Exercise
9. #3 (sec) Would you like to read a bit, please?= Could you read exercise 9 (to Mséj?
Ms6 [< T} ; Starls readingt/.

T [»Ms6] ; Aha, I want you to read only exercise aumber 3.

(Ms 6 reads number 3.

T [>8s] ; That means yow’re interested.= ’m going to start telling a story #3 (sec) love, all
right+...

(Ms 6 continues reading)

T [>Ss] ; OK=Now, #3 (sec) look at me. #4 (sec) So, I'm going to tetl a story #3 (sec) then
you have to ask me for more information. #4 But you have to do it too+... You have to tell
me if 'm lying or not.

A few [<T]; You’ not.

T [>Ss] ; I may not be lying.

A few [<T]; You'll lie.

T [»Ss] ; All right= But after that #3 (sec) you invent a story. #4 (sec) It can be true or not
but you have t0 guess if you're lying or not. #4 (sec) So, I'm going to model. #4 (sec) One
dayt...

(Ss laugh) I was in Urea #4 (sec) the Urea experience. (laugh) #7 (sec) Oh, my tooth is
getting much better. #3 (sec) One day+/.

A few [<T]; Which day?

T [>Ss] ; One day #5 (sec) OK, I'm not going to tell you my story. #3 (sec) All right= All
right= One day [ was flying, its true #4 (sec) but I'm going to lie. #4 (sec) One day, I was
flying from Monireal to London in February.= Ask me a question.

A few [<T]; Why did yout..H.

T [>8s] ; Good.= Because I"ve been on holiday in Montreal #3 (sec) and I was going to

London-t/.
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- Ms6 [< T) ; Which year?

T [>Ms2]; 2 years ago.= Now, 33 (sec) when T got on the plane+... #4 (sec) Askmea
question. #3 (sec) What happened? . ]

A few [<T1; What happened?

T [>Ss] ; OK=When I got on the plane #3 (sec) [ realized #3 (sec) my ticket was in first
class+. '

Some [<T1; You're lying.

T [>8s] ; Am Iright or wrong?

Some [<T] ; Noco.

T [>8s] ; Noo= ifs true.= 1 didn’t understand.= Oh, they gave me a ticket in first class. #3
(sec) Ask me a question (to Ms6}

Ms6 [< T]; Why did they give yout..+.

T [>S9s]; Very good. #4 (sec) Because they upgraded me.= What does it mean?=
Upgraded? '

Ss [<T]; (No answer) #4 (sec)

T [>Ss] ; upgraded #4 (sec) if you’re a regular customer {0 an airplane #3 (sec) they give
youa good seat.= So, T+...4#4 (sec) very good question.= They upgraded me .= I was very
surprised.= Good.+.

Msl [<TT; Was you alone?

Ms5 [< T1; Wheret...

T [>8s]; Very good. #4 (sec) At the time [ was alone. = 8o, 1 tired to putt/.

Ms! [<T]; XXX

T [>Msl]; One second, #3 (sec) Yavas. #3 (sec) Very fast= So, poor | was trying to put
my bag in the #2 (sec) what?=On the plane.

A few [<T]; Baggage.

T [>Ss] ; What’s this on the plane?

A few [<17]; Luggage.

T[>8s]: A compartment.= Luggage compartment. Am right or wrong? = Am 1 right or
wrong?

Ss [<T]; (No answer) #4 (sec)

T [»8s] ; My thesis was better, wonderfult/.

A few [<T] ; Not lying. = Not lying.
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T [>Ss] ; Very good.= Not lying. #4 (sec) How can L teli+... #4 (sec) Once upon the joke=
OK= Sot/.

T's3 [<T]; How do you feel?

T [>Fs3]; How do you feelt...

Fs3 [<T] ; How do you feel WHEN YOU 45 (sec) hmmmm-+...

T [>Fs3]; I was surprised because I thought they did a mistalke. (laugh) #12 (sec) Am
lying or not?

Some [<T] ; Nooo= Not lying.

T [>8s] ; Good.= 8o, another friend ... #5 (sec) But [ was very surptised because when I
turned around I saw a very nice 22 year old girl.

A few [<T] ; Ohhh #4 (sec) You are lying. (laugh)

T [>8s] ; No, it was true.

A few [<T]; No.

T [>8s]; Ask me another question!

Ms7 [<T]; Can you describe the girl?

T [>Ms7]; T can’t remember because she was very nice. #4 (sec) She was Canadian but
ask me about the girl, “Was she Surprised?” foe example.

Fs4 [<T]; What did you think about her?

T [>Fs4 ; (( When I turned my nice body around)) #4 (sec) this is going to be a wonderful
night. (laugh) So+7.

A few [<T] ; Was she alone?

T [>8s] ; Yeahh=1 can’t catch my prayerst... Am I lying or not?

A few [<T]; Lying. = You are lying,

T {>5s] ; No.

Ms$ [< T]; How did you learn she was alone?

T [>Ms8] ; Because when she turned #3 (sec) she had my problem, t00. #4 (sec) She was
very sazprised because she had been upgraded. Am I lying or not?

Some [<T]; Lying. .

T [>Ss] ; Not lying. =50, 33 (sec) 1 looked at her and said+... #3 (sec) I can’t tel]l her name
because I don2t remember. #3 (sec) I said “1 think they have done a mistake.” = She said
«Fyen me because 1 don’t+...” Because she was a student going to Australia to study to her

M.A. #4 (sec) she said “I think they’ve done a mistake too.”=1 said “Yani”. =Yes.= Y/N?
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#4 (sec) They’ve done a mistake. #4 (sec) Come on, it’s a good story. #3 (sec) Give me
another

Ms1 [< T]; Did you take her number?

T [>Msl1] ; Can you imagine #4 (sec) meeting a girl and saying “Can I have your number?”
#4 (sec) We haven’t left Montreal.= We're very fast. #5 {sec) So, tell me your question. V
Ms3 {< T]; Did you #4 (sec) you take to #4 (sec) her?

T [>Ms3] ; Ohh, a lot.= Sot...+/.

Ms3 [< T]; What about?

T [>Ss] ; So, all the conversation started because both of us were upgraded.= So, 1 #4 (sec)
we were in big seat, first class #4 (sec) very comfortable+...So, T told her to sit next to the
window #3 (sec) and I sat+/.

Ms9 [<T1; Corridor.

T [>Ss] ; Aisle. Very good. #4 (sec) What do you think T asked her?= What do you think I
asked hex?

A few [<T}; Her name.

T [>$s] ; Her name, what else?

A few [<T] ; Her age. #3 (sec) Where are you going?

T [>8s] ; “Where are you going?”= Good. = What else?

Ms10 [<T]; Schoel.

T [»8s] ; Very good.= And she answered all the questions, am 1 lying?

Some [<T]; Yeabhh.

T [>8s] ; No= All right. #3 (sec) All of a sudden #4 (sec) the air stewards because there
were only 15 people first class #4 (sec) 15 or 17+/.

Fs6 [<T]; 18.

T [>Fs6] ; Or 18.= OK. = #4 (sec) The air stewards came with a champagne and orange
juicet/.

A few [<T] ; Ash.

T [>Ss]; And appetizers.= Am lying?

Some [<T] ; Yes.

T [>Ss] ; No. #5 (sec) When the plane took off #4 (sec) the girl started feeling very cold
and+... Am [ lying?

Some [<T] ; Noo.
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T [>8s] ; ((Because it’s very cold there)) (points up+.

A few [<T7 ; Not lying.

T [>Ss] ; Very good. #4 (sec) So, what did 1 do?

Ms8 [< T] ; You gave her #4 (sec) jacket.

T [>Ms8]; Nooo #4 (sec) What did T do?

Ms4 [<T]; Embraced her.

T [>Ms4] ; No.

Ms9 [< T] ; Change your seats.

T [>Ms9] ; No. #4 (sec) She was in a very good position by window.

Msd4 [< T] ; Embraced.

T [»Ss] ; What did T do?

Fs5 [<T]; Calling hostess.

T [>Fs5]; Very good.= What did I ask the hostess?

Fs5 [<T] ; Can you make it moret... '

T [>8s] ; Noo. #3 (sec) I asked the hostess for a ((showing “hug” with hands))

Ms8 [< T] ; Hug. (laugh) Battaniye ne arkadaglar?

T [>Ss] ; For a blanket.= Amm I lying or not?

Some [<T] ; Noo.

T [>Ss] ; What did L use the blanket ? (Ss laugh)

T [>Ms4] ; Was I really very cold, too? (to Ms 4)

Ms4 [<T]; Yes.

T [>Ss] ; Very hot but I pretended it to be very cold. #4 (sec) So, what did I do with the
blanket?

Some [<T] : Share+...(laugh)

T [>8s] ; Very good, #3 (sec) Now, did 1 Do jrou think what happened after that?

A few [<T7; Kissing #3 (sec) saridmak.

T [>Ss] ; We siept all the way to London. 35 (sec) The air stewards didn’t wake up us cven
for dinner.34 (sec) She came in the morning, #3 (sec) this is your breakfast #3 (sec) and
she said #4 (sec) because you were very tired+. #5 (sec) stewards don’t wake you up
because it’s a long journey. = And she gave us breakfast. #5 (sec)Then I took the girl to
London for a day and then to Australia.= And that’s a true story.

Some [<T]; Not.



T [»Ss) ; It's a true story.

Ms7 [< T]; Why didn’t you say lie? ‘

T [>Ms7] ; Because #3 (sec) no, you don’t have to lie. = You can do true or not. #4 {sec)
Anyway g0 for+...When you come back, #4 (sec) you have to invent & story, yeahh? #3
(sec) OK.

(Ss have a break)

FOURTH CLASS HOUR
EXTRACT 3 TALK IT OVER P: 183

T [»Ss] ; OK = Anyway. = Look at p: #3 (sec) 183. = All right. #4 (sec) I'm going to
explain the vocabulary. #3 (sec) Tmagine you're stuck on an island #4 (sec) like Robinson
Crusoe #2 yeahh.= OK #2 (sec) Now, look at those items. #4 (sec) Imagine you’re on a
desert island. #3 (sec) OK, we've a hox of matches. #2 (sec) p: 183. #3 (sec) I'm doing the
vocabulary. = You have dried food. #3 (sec) Can you give me an example of dried food?
#3 (sec) Example?

Ms7 [< T] ; Kokareg #4 {sec) canned+/.

T [>Ss] ; Malatya. #2 (sec) Apricot, #3 (sec) dried fruit #2 (sec) yeah. #3(sec) Otherwise
i’s fresh fruit. #3 (sec) When you're on an island it goes off. #2 (sec) Phrasal verb #2
“Cocs off” means? '

Ss [<T] ; (No answer) #4 (sec)

T [>Ss] ; You can’t, #3 (sec) you can’t eat it. #3 (sec) After 2 days it goes off because it’s
not fresh. #4 (sec) Dried food lasts a lot #2 (sec) Y/N? #3 (sec) OX,, then you have rope,
you know rope?

A few [<T] ; Halat.

T [>8s] ; Yes= OK= Then you have parachute-i—f.

A few [<T]; Yes.

T [»8s]; OK = Portable heating unit, is something which you carry. =OK= Good. #3 (sec)
Pestle you know.= Shoot #2 (sec) #3 (sec) Dehydrated milk, #2 (sec) that’s very important
OK.

A few [<T] : Yeaaahhh.

T [>Ss] ; When do we get dehydrated #2 (sec) when?
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Ss [<T] ; (No answer) #4 (sec) _

T [>Ss] ; When? #4 (sec) When we don’t have enough water.= We can live without food
for a long time #2 8sec) but not by not drinking for a long time. #3 (sec) Foe example:
Today 1 don’t eat #2 (sec) no problem. #3 (sec) But I drank lots of water or orange juice.=
No problem. #3 (sec) We should drink 2 lit of water or juice to be #3 (sec) from
dehydrated. #3 (sec) Now, #3 (sec) when do we #2 (sec) do we #3 (sec) people XX
dehydrate? ) .

8s [<T] ; (No answer) #4 (sec)

T [>8g] ; s very dangerous. #3 (sec) In summer, #2 (sec) in summer it’s very hot of 45
degrees but we don’t #3 (sec) drink lots of water, do we?= We don’t eat a lot. = S0 #3 (sec)
dehydration are [/} what we need water #3 (sec) everybody needs water. #3 (sec) Where
else can we dehydrate?

Ss [<T] ; (No answer) #5 (sec)

T [>Ss] ; When there is a disaster in the world. #2 (sec) What does the government do? #4
(sec) It tries to bring the water, #3 (sec) With no food we can survive, that’s true. #4 (sec)
With no water or juice we can’t a Jot.= So, #2 (sec) dehydration means when we loose lots
of water from body. = So, #2 {sec) On the plane, if you go on a long journey you
dehydrate, #3 (sec) that’s why you have to drink #3 (sec) not alcohol #3 (sec) lots of water
or apple juice. #3 {sec) #2 (sec) Alcohol is very dangerous in high altitude. #3 (sec) So,
you have to drink lots of liquid. #3 (sec) You dehydrate in winter in this room, t00.=
Why?= Because you don’t open the window and the central heating is full on.

#3 (sec) And that’s very bad #2 (sec) for your kin. = That’s why people #3 (sec) you
should drink water. = OK. #2 (sec) Then you have tubes of oxygen #2 {sec) When you run
out of oxygen #2 (sec) OK.= Map you know. #2 (sec) Life raft. #3 (sec) Raft is like a little
boat+.

A few [<T]; Boat.

T [>8s] ; Good= Magnetic means big #4 (sec) compass here. #5 (sec) So, in your opinion
#2 (sec) all of you have to choose one thing which you'll find very usefisl. #3 (sec) [f you
were stacked on this desert island, +...But you have to tell me “Yhy”, you'll tell me why
you chose+...#3 (sec) Think a bit.= QK= Because you're ona desert island #2 (sec) you
have to choose the mest important item in your opinion. #2 (se¢) What is it!

(Ss think for 2.5 minutes}
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T [>Ms6] ; What will you choose from those?

Msé [<T1; 1 choosé box of matches.

T [>Ms6] ; Why?

Ms6 [<T7]; Because fire very important for life. #4 (sec) Hmim, you can’t live without fire,
T [>8s] ; Who will choose the pestles?= I think 1'11 choose the pestlest...

Ms2 [<T7]; I chooset...

T [>Ms2]; Why?

Ms2 [<T1] ; Because of the wild animals.

T [>Ms2] ; Good= And I can eat it. (to Fs4) What will you choose?
Fsd [<T7; The first thing+/.

T {>Fs4] ;The first +/.

Fs4 [<T]; I choose water of gallon.

T [>Fs4] ; Yeah, but water #2 (sec) runs out very quickly, #3 (sec) do you understand me?
Fs4 [<T71; (No answer) #3 (sec)

T [>Ss] ; What about the compass?= Don’t you think+/.

Ms1 [<T]; [ choose magnetic compass+/.

T [>Msl]; Very goodH.

Ms1 [<T1; Because I have to find my way-+/.

T [>Msl]; Locatiomn.

Ms1 [<T7; You can use fire, too.

T [>Ss] ; What else?

Ss [<T] ; (No answer) #5 (sec)

T [>Ss] ; What about the radio transmitter? #2 (sec) to get in touch with outer world.

8s [<T]; (No answer) #3 (sec)

T [>8s] ; To come to save you.

8s [<T1; (Mo answer) #4 (sec)

T [>Ss] ; Now= All right #3 (sec) Before we stop, #3 (sec) tomorrow we don’t have class.

Close the book pleaset...
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FIFTH CLASS HOUR
EXTRACT 4 PART 2 PRE- LISTENING DISCUSSION P: 184.

T [>8s] ; Now, #4 (sec) all right, look at the guestion 4 for example on p: 184. #’;’ (sec)
Who would like to read?

(Ms4 reads the question)

T [>8s] ; OK.= If someone have to give me that quesﬁon, #3 (sec) I éay I do something
strange at night. #2 (sec) Am 1 going to look outside and say #3 (sec) “Oh, s a full
moon.” #3 (sec) If I do something strange, which I do a lot, T don’t care about the moon. #4
(sec) But that’s my answer.= So, #3 (sec) you (to one of the stadents)

Ms8 [<T] ; My answer is similar+...

T [>Ss] ; To met/.

Ms8 [<T] ; Yes, I don’t feel #4 (sec) anything when the moon is full.

T [>8s] ; OK= Who can answer the question? #5 (sec) Who féelé soniething when the
moon is full?

Ss [<T] ; (No answer) #6 (sec)

T [>Ss] ; You say, that’s proved out of us.= Because for me, it’s very strange.= Because
the earthquake that we lived #3 (sec) I was around and then the moon was very full and 1
heard dogs barking before the carthquake #3 (sec) and [ said “My God tonight there’s lots
of barking.” #3 (sec) They said, #4 (sec) animals, #3 (sec) they say so, #3 (sec) T don’t
know because I’m nor a scientist. #3 (sec) That animals can smell that an earthquake is
coming. #4 (sec) Whe believes in that?= Because I think, I believe in that.

Ss [<T] ; No answer) #7 (sec)

T [>8s] ; That's different because every time there was an earthquake even little
shake+..#3 (sec) I hear dogs barking but whole night. #3 (sec) So, you see some of us
believe in that.=Y/N? #5 (sec) QK= So, now #3 (sec) we’ll put the cassette later on, #4
(sec) T want you to take a paper to write your notes.= Yes. #4 (sec) I'll explain the
vocabulary #2 (sec) p: 185.

#5 8sec) “To regulate™ means #4 (sec) to #3 (sec) to+...OK= #3 (sec) to regulate is 10
cantrol, pleaset..#3 {sec) like the central heatinlg. #4(sec) “Ocean tides” #3 (sec) When
you see especially in the evening, too. #4 (sec) Even in summer the tides come in #2 (sec)

or outt...
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A few [<T] ;Get gel. ‘

T [>Ss] , Yes. #2 (sec) Who likes midnight #2 (sec)'to walk on beach in midnight?¥ Very
nice, yeahh #4 (sec) because the tide comes in or out.= Now, #3 (sec) the tide though could
be dangerous because for example in London we have a river+/.

A few [<T}; Yes. :

T [>Ss] ; But if the tide goes up it can flood London #3 (sec) flood #3 (sec) what is flood?
gs [<T] ; (No answer) #5 (sec) -

T [>Ss] ; Lots of water #3 (sec) because the tide is sometimes (( this size)) #4 (sec)
sometimes goes upt/.

A few [<T] ; Rise.

T [>Ss] ; Yeah. #3 (sec) OK.= Unpredictable is?

A few [<T] : Known.

T [>Ss] ; No= Not known #3 (sec) changeable.= It changes #3 (sec) every two minutes
though #3 (sec) not every two hours.= Yes= OK.#2 (sec) Then you have “Loony” that
comes from “Luna’”, too. #3 (sec) A loony person is a maniac.

(Al of them laugh)

T [>5s): That’s it.= OK= Go for a break don’t touch my cassette.

(Students have a 15 minuie break)

Then they start listening to the lecture



APPENIDIX 4
TAPESCRIPT TEACHER 2

FIRST CLASS GOUR
EXTRACT 1 WARM ~ UP

T [>8s] ; OK, good morning.

8s [<T] ; Good morning, teacher.

T [>8s] ; Yes, Today we will start Unit 9.= Can you please look at the title of the unit 97
#7 (sec) p: 175.= Look at p: 175, -

(Students open their books)

T [>Ss]; The topic maybe about you #3 (sec) I don’t know.= Do you know the word
“Frontier”? '

Ss [<T]; No.

T [=Ss] ; New Trontiers. #3 (sec) Do you have any idea? #3 (sec)

Ss [<T] ; (No answer) #3 (sec)

T [>Ss] ; Frontier?= What may it be?

Fs1 [<T] ; Do something first.

T [>Fs1]; Todo something first+/.

Fsi [<17; First.

T [>Fsl]; To do something first, OK #2(sec) to be first. #2 (sec) Do you agree?

A few [<T]; Yes.

T [>8s] ; To be the first, OK._=In fact hmmm #2 (sec) it’s about, not about people #2 (sec)
but about #4 (sec) what kind of area? #2 [sec] may it be?

Msl [<T] ; Spice.

T [>Msl1] ; New areas, OK= Space not spice #3 (sec) all right, space.

(Stuclents laugh)

T [>Ss] ; Space, OK s one of them.= It is a new frontier for us.= Why?

Ms2 [< T} ; There is nobody.

T [>Ms2] ; Nobody?

Ms?2 [<T7; Is there.
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T [>Ms2] ; Is here=1Is there, OK.= Nobody is there so we do not know much aBout it,
hmm? #4 (sec) OK. #3 (sec) ’

T [>Ss] ; So, itis ready for discovery I think shah?= The space+... Al right, so space isa
frontier, OK.?= We call #3 (sec) frontier is #3 (sec) area which is ready to explore.= Which
is ready to #3 (sec) discover, OK 9= New areas in science, OK7= Which are ready to
exploring.= We do not know about much.= And we are exploring it.= So, itisa frontier.
SO ‘What may be the other frontiers?

Ms3 [< T} ; People or oceans.

T [»Ms3] ; Oceans, OK.= Maybe= Hahn= All right= Hrhy #3 (sec) What else? #5 (sec)
Ms4 [< T ; Science. .

T [>Ms4] ; Science,0K = So, there are some areas in science, t00.= What may+...7

Fs1 [<T]; Physics.

T [>Fsl] ; Physics, OK.

Ms? [< T] ;Biology.

T [>Ms?] ; Biology= Chemistry.

Ms4 [< T ; Geography.

T [>Ms4] ; Geography, OK. In all those kind of areas we ﬁeed to explore=v We need to
find out something.= Some new things.= For instance, think about AIDS #3 (sec) Think
about that illness #5 (sec) OK, did we know about it in the past? #3 (sec)

A few [<T] ; No. .

T [>Ss] ; No.

Ms?? [<T1; Because there is %X in the past.

T [»Ms77] ; OK, when did it start.= Do you know?

Ms?? [< T1; I think 84.

Some [< T7; 1983.

T [»Ss] ; OK, 1980s in that year #3 (sec) virus that cause to this illness.= What is the name
of this virus?

Some [<T1; HIV. .

T [>Ss] ; HIV,0K.= Right= HIV is the virus so in 1983, OK.= Can you look at p: 176, you
will see the information there.= What is the #4 (sec) long form of HIV? #3 (sec)

A few [<T]; Humant/.

T [>Ss] ; Humant...



Ss [<T], XK

T [>8s] ; How do we read that?

A few [<T] ; Inefficiencyt...

T [>Ss] ; Human efficiency, huh? #4 (sec) virus, OX = So, this virus causes AIDS, all
right?= And so, we first identified it in 1983 and #4‘ (sec) hmm doctors and scientists, they
are exploring what now? #4 (sec) What do they explore?

Msl [<T]; Cure.

T [>Ms1]; Yes, all right. =80, #3 (sec) they are exploring the eure #2 (sec) how can we
solve #3 (sec) this illness?= They are working on that.= All right.= This kind of things.=
This kind of areas so we can call them frontiers, right? #3 (sec) And now, [ want you tc
close your books.= Den’t look at your books #4 (sec) I'll ask you some questions about
space.= We'll see how much you know about it, it’s a kind of trivia quiz #2 (sec)
remember we do it?

(The teacher ask some general questions and the students try to answer them)

T [>8s] ; OK= Can you please get into 4, groups of 4 #3 (sec) very quickly, I'll have some
questions for you #13 {(sec) be quick please.

(Students arrange their seats)

The teacher distributes some papers to the students. #15 (sec)

T [>Ss] ; Now, we'll #20 (sec) do the same thing=Right?= The paper I gave the person will
talk first #4 (sec) =0K= This time I want the person who has the question 1o talk about the
topic first #2 (sec) and the others will make a comment on the same question, too. =All
right?= 5o, read your question, think about for a minute then start 10 talk.= Right?
(Students get prepared for 6 minuies, the teacher prepares the Cd then listens to the groups)
T [>Ss] ; Do not forget to comment on your friend’s question, right? Tell your idea, too.
(Students continue talking about the questions)

After 8 minutes.

T [>Ss] ; OK= Let’s talk about the questions before we begin to talk.= What do you think
#4 (sec) about the first question? = Is there a life in the solar system?= Are intelligent
aliens trying to contact us?= Who says “yag™?= Raise your hand! #8 (sec) Only 5 people
#3 (sec) it increases 6 people.

Ms2 [< T]; [ don’t think they contact us.

T [>Ms2]; QK= All right.

127



Ms3 [> T1; There is no enemies.= I think+... Scientists cxplore primitive #4 (sec) bacteria
fossils #4 (sec) so I think there is life in space.
Ms2 [< T} ; There is no alien.
T {(>Ms2, Ms3] ; OK= There can be some intelligent creatures bui in our system no you
say. | ,
Ms3 [< T]; Because different factorst...
T [»8s]) ; OK= So, do you agree?
All [<T] ; Yeeeesss.
T [>Ss] ; Then the other question.= Look at the second question #4 {(ge¢) which is about
this #2 ¢(sec) should we go to explore the space?
AlL[<T]; Yeeeesss for ever.
T [>Ss] ; Yes= Is there anyone who says No? #5 (sec) OK, what are the advantages and
disadvantages of exploring the space?
Ms7 [< T ; New holiday placest...
T [>MsT7] ; So, we can find new holiday areas= All right.
F's3 [<T] ; Find new sources.
T [>Fs3] ; Hmm #3 (sec) OK= Other sources to produce energy.
Ms710 [< T] ; How others exist.= how solar #3 (sec) system exists.
T [>Ms10] ; Right= OK= And think about the things that we’ve done up 1o now.= What
are the advantages of space exploration7#2 (sec) for the world= What are the benefits?
Fs4 [<T]; We can communicate on the world.
T [>Fsd] ; Ves.= Because of what? #3 (sec) What was it? #4 (sec) Satellite= Right= OK=
What are the disadvantages of it?
" A few [<T1; No disadvantage.
T[> Ss] ; No disadvantage?
Ms4 [<T1; Alotof satellite in space #4 (sec) in space there is #3 (sec) dirty operation
about space. #4 (sec) It can cause some effects.
T [>Ss]; And my question is= Why doesn’t Turkey explore space?
A few [<T]; XXX
T [»Ss] ; OK=We don’t have enough technology and we don’t have enough money. #4
(sec) So, space exploration ist...7

All [<T] ; Bxpensive.

128



129

T [»Ss] ; My last question.= You know that #2 (sec) there is global warming in the world.=
And in the future maybe there will be #2 (sec) no land to live.
(Students laugh)
T [>Ss] ; So #3 (sec) do you think #3 (sec) will we have to live in colonies in the future?
Ms6 [< T]; No= Maybe.
Fs4 [<T] ; Turkey stay+...
T [>Ss]; We will be able 1o do this.= Would you like to live in space if you have the
chance?
Al [<TT; Nooot/.
T [>Ss] ; Why not?
Ms62 [<T] ; Temporally.
T [>Ms2] ; OK= Temporarily yes you say.= Ifit is necessary. #3 (sec) Why don’t you
prefer to live there? 56 (sec)
g5 [<T]; (No answer) )
T [>Ss]; OK= Everything is here but no #3 (sec) youll not be the only person in #2.5(sec)
space you will live in colony.
(Students laugh)
T [>8s]; OK= Let’s have a break now,

THIRD CLASS HOUR
EXTRACT 2 LISTENING FOR THE MAIN IDEA P: 177

T [>8s] ; OK= Sit down= All right. #5 (sec) Now, open your books #2 (see) p: 176
{Students open their books)

T [>Ss] ; Who do you see in the picture?= Who are they?

Ms3 [< T]; There is a man.

T [>Ss]; Al right= Yes, Jetf, Anna, and Nancy they will+...

Ms2 [< T} ; Gene mi yaaa+...

T [>Ms2] ; Yes= Again they will talk about space exploration= OK= We'll listen to their

ideas about #3 (sec) space exploration.= We talked about #3 (sec) your ideas, now #4 (sec)



we'll listen to their ideas. =But #4 (sec) before listening to it #4 (sec) can you do exercise
#3 (sec) 27= Look at the #3 (sec) words in the list and #3 (sec) try to find their definitions.
EXTRACT 3 “TRUE OR “LIE” GAME P: 184 ‘ '

T [>8s] ; Now, T want you to get in groups of 4 again. #4 (sec) Make groups of 4, please,
very quickly.

(Students make groups) #9 (sec)

T [>8s] ; Yes= Be quick= Be quick.= Make circle.

(Students arrange their seats) #2 minutes

T [>8s]; Now, 'm going to give you some papers #3 (sec) small pieces of papers, OK. #3
(sec) And don’t show these papers to your friends, OK? #4(sec) First ol all, keep iherﬁ in
your hand.

(Teacher distributes the papers) #25 (sec) Don’t show it.= Now #3 (sec) [ want you to tell
your friend an {/] 2 surprising event about you, OK9 #3 (sec) You'll talk about a surprising
ovent #3 (sec) but look at the paper in your hand #3 (sec) and it will give you the
instruétion #4 (sec) it will be a lie or #3 (sec) it will be a true event, OK? #4 (sec) You'll
tell your story to your friend and then your friends vote #4 (sec) whether you'll {/1#2 (sec)
you're telling the truth or you're telling 2 lie, OK9 #3 (sec) The task is tallc about 2
surprising event in your life, OK? #3 (sec) Think now, everyone think about a minute.=
OK 2 minutes,

(Students laugh)

T [»Ss] ; 2 minutes is enough. #3 (sec) Think about an event then #3 (sec) tell it to your
friends, OK7=Is it clear?

(Students laugh) S

T [>Ss] ; So, you'll talk about surprising information about you, OK? #4(sec) And you'll
use surprisingly, oddly enough, OK? #3 (sec) Would you believe, believe it or not #3 (sec)
this kind of expressions, OK. #5 (sec) Her duramda dogru sdylediginize inandirmaya
caligiyorsunuz Jtamam?= Yalan ya da gergek yaziyor karimzda. #3 (sec) Her duramda
dogruyu soylediginize inandirmaya galigtyorsunuz #4 (sec) sonunda vote ediyoruz. #3
(sec) Try it in English.= This can be a que stion in your final exam, 160, #4 (sec) Foe
example: A surprising event in your life, OK. #3 (sec) This kind of question may be in

your examn, to0.
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(Students talk among each other for 5 minutes)

T [>Ss] ; In English.=In English.= Den’t forget to ;che expressions.= I don’t hear them.
(Students continue talking) #4 minutes. ’

T [>Ss] ; OK=It’s break time.= You can tell your stories after the breald#4 (sec) but up to
now #3 (sec) did your friends make correct guesses about your stories?

A few [<T] ; No+...Nasil anlayacaklar+...

T [>Ss] ; OK=OK=Let's have a break.

FOURTH CLASS HOUR
EXTRACT 3 TALK IT OVER PART P: 183

T [>Ss] ; OK= You should stay in groups of 4 sﬁl]. #4 (sec) so do rot change your position.
#15 (sec) OK= Hmm, now #4 (sec) we'll do the exercisc on p: 183, #4 (sec) We've got an
interesting #4 (sec) interesting problem here. = Look at p: 183 #6 (sec) OK=Now, all of
you #5 (sec) all of you are astronauis, OK?

Some [<T} ; Stiper yaaa-+...thank you.

T [>8s] ; All right= And you have a problem. #4 (sec) You're a member of space crew #3
{sec) but your spaceship has to #4 (sec) had to land into the light side of the moon #4 (sec)
because of some technical problem, OK? = Your spaceship #3 (sec) doesn’t work.= And
#3 (sec) youre on the moon, all right?

Ms2 [« T ; Tamir teem.

T [>Ms2] ; No= You can’t fix it. #3 (sec) And you’ll meet another ship, another spaceship
¥4 (sec) but it is 200 miles away.

Some [<T]; Off+...

T [>Ss] ; OK=There’s another spaceship #3 (sec) but it is 200 miles away. =And you have
to {{walk)}. =Right.

Ms? [<T] ; Kafay yiyecez.

T [>Ss]; You have no spaceship #4 (sec) you’re on the moon, QK 7= And you have to
leave #5 (sec) your spaceship which is #4 (sec) 200 miles away. #3 (sec) Yes, this is the
problem. #3 (sec) There are+...0K= There are 14 ilems on the spaceship #3 (sec) and you
can take them but #4 (sec) hmmm you have to #4 (sec) let me say #5 (sec) you have to
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choose.= [ want you to work in groups and #3 (sec) I want you to rank them according to
their importance, 0K ?= Which are #5 (sec) the most important items, which are #3 (sec)
the least important items and decide which to take, OK? #4 (sec) Which not to talce.= But
wait a minute.= Do not start now. #4 (sec) You have to think about these items #3 (sec)
whether it will be a good idea to take them or #4 (sec) it will be a bad idea to take them #4
(sec) because you have to walk for 200 miles.= Don’t forget that. =Decide #4 (sec) first #5
(sec) rank them #5 (sec) rank them in order to according to their importance, QK7 #3 (sec)
Then yowll decide. =And #5 (sec) you have to #4 (sec) give reasons why you're taking #4
(sec) you want 10 take with you.= Why they’re so important.= You have 10 minutes to do
this.= 10 minutes. ‘

(After 12 minutes)

T [>Ss] ; OK= Now #3 (sec) Let’s talk about these items together. #3 (sec) Let’s go by
group.= Tell me first 5 important items for you.=0K. #5 (sec) Listen to your friends and
look whether you have the same ranking #3 (sec) 61‘ different one, all right? =Yes.

(All the groups tell the important item for their group)

T [>Ss} ; Now, you have got really different things in your lists, #4 (sec) Can you tell me
your reasons? #4 (sec) For example: {(in this group)) [ heard-..So, first important item is
pestle.= Do you agree?

Some [<T} ; Noo.

T [>Ms??] ; What about yous ideas? #3 (sec) Does it work in space? #4 (sec) The pestle #3
(sec) Why not?

Ms?9 [< T] ; (No answer) #7 (sec)

T [>Ss}; Why won't work it in space?

Ms?? [< T]; Can’t fire.

T [»Ms??] ; You can’t fire it.= OK.

T [>Ms7] ; You have life craft in your list (to another group) OK= How are you planning
to use it?

Ms7 [<T7]; I think life craft is necessary #4 (sec) because we can’t carry things, water, and
oxygen #5 (sec) we can put them into it and we can #4 (sec) cover with parachute silk and
tie with ropet/.

T [>8s] ; OK=How many of you #3 (sec) has the rope in upper parts of the list?=1Is rope

important to you?
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Some [<T] ; Hayur.

Some [<T]; Yes.

T [>Some] ; Important to you.= The others? #5 (sec) OK= How can we use the rope?=

~ Any other ideas? #6 (sec) |

A few [<T]; Parachute.

T [>A few] ; OK.

Msd [<T7]; Wé tie ourselves together #5 (sec) and we don’t leave alone anywhere.
(Students laugh)

T [>Ms4] ; Yes= OK= You may use it to tie #4 (sec) every person to each other #5 (sec) in
order not to miss or lose someone sorry, hth? #6 (sec) So= OK, my last question is “Do
you think there should be something else in your list?= Something very important but it is
not in this list? |

Ms5 [< T] ; Valla kebap olsa iyi olur.

Ms2 [<T] ; Working spaceship.

T [>Ms2] ; A working spaceship? = Any other idea?

Ms? [< T] ; Cigarette.

T [>Ms?] ; Cigarette.= How would you smoke it 7= Would it work? #4 (sec) ((inside your
clothes)) '

(Students laugh) #9 (sec) How can you smoke cigareite on moon?

{Students laugh) #7 (sec)

T [>Ss] ; No, because again #4 (sec) what is missing?

Some [<T] ; Oxygen.

T [>Ss] ; Oxygen is missing #3 (sec) maybe you can eat it.

(Students laugh) '

T [>8s] ; OK= Yes= That’s all for today.= Have a nice day.

FIFTH CLASS HOUR
EXTRACT 4 PART 2 PRE- LISTENING ACTIVITY P: 188

T [>8s] ; Good morning.

AN [<T]; Good moming.



T [>8s] ; How are you today?

Some [<T]; Fine.

Some [<T]; Sleepy.

T [>Some] ; You seem sleepy.

Some {<T] ; Yes.

T [>8s] ; Does the weather effect you?

Some [<T]; Yes.

T [>Ss] ; The weather, ih?

Ss [<T]; (No answer).

T [>8s] ; Is it really effective on you= #4 (sec) The outside factors, hub 7 #3 (sec) For
example: If you see the Sun #3 (sec) do you feel more #4 (sec) positive?

Some [<T] ; Ne.

T [>8s] ; For example: If the weather is rainy #3 (sec) how do you feel=

Some [<T] ; Bad.

Some [<T] ; Hig farketmez.

T [>8s] ; Worse.

A few [<1]; Romantic.

T [>A few] ; Romantic.= OK= Sc, do you think the weather effect people in different way?
Some [<T]; Yes.

T [>8s] ; How #3 (sec) the weather may effect us? #4 (sec) What may be the other things
that are outside?

Ms6 [< T] ; People.

T [>Ms6] ; People may effect us.= OK.

Msl [<T] ;Holiday.

T [>Ms1] ; Holiday.= OK= The Sun effects us, hmmm positively? #4 (sec) If we see the
Sun, we feel positive hmm?= Do you know in #5 (sec) north countries let’s say #4 (sec)
countries which are close to the pole #4 (sec) north pole, #3 (sec) the rate of committing
suicides is very high?= Committing suicide?

Fs4 [<T]; Tesebbiis #5 (sec) intihar.

T [>Ss] ; You kill yourself, #3 (sec) the rate of it is very high.= Why?

Some [<T] ; Sunny+t...

T {>8s] ; What is missing in north pole?
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y few [<T]} ; Sunny+...

T [>Ss] ; Sun, h?= In some parts of the wortld #3 (sec) there’s 6 months night, hih?=
Would you like to live somewhere like'that?

Some [<T]; Yes.

T [>Some] ; Yeahh, really?

Ms? [<T] ; Yes, when the Sun is dark.
T [>Ss] ; Ok= All right= So #4 (sec) for 6 months you won’t be able to see the Sun.=Is it
Ok for you, for the others? #4 (sec)li’s Ok for them.= For the others?
Ms2 [<T1; Yes, yes I prefer.

T [>Ms2] ; But most people won’t prefer it.= How about moon? #3 (see) Sun is very
effective on us.= Does moon has [/] Tots of effects on us, too?

A few [<T]; Yes, peoplet...
T [>8s] ; OK #3 (sec) Today we’re going to listen to a lecture about this #4 (sec) about
moon.= The effects of a moon and #3 (sec) we’re going to listen to a debate.

(After giving some information about the structure of a debate, students listen to it).



APPENDIX 5
TAPESCRIPT TEACHER 3

FISRT CLASS HOUR
EXTRACT 1 WARM -UP

T [>Ss] ; How are you people?

Ss [<T]; Fine thanks.

T [>8s] ; Tired?

A few [<T] ; Yeaah.

A few [<T]; Dreamy. _

T [>Ss] ; Hmmm #3 (sec), do you remember the dea! we made last week?

Msl {< T} ; For what?

T [>Ss] ; First hour we’re going to do listening and then we’re going to do the speaking. #4
(sec) Heyy, #5 (sec) [ need an assistant please+... (one of the students helps with the cable)
Thanks. #4 (sec) OK (the teacher puts the cassette) #7 (sec) Do you remember that idiot?
Ms2 {< T} ; Hocam kamera+...

T [>Ms2] ; What?= He is idiot, #3 (sec) O = Sb, we're going to do the listening first. #4
(sec) But, before listening you have to do the vocabulary exercise.

A few [<T] ; Page?

T [>Ss] ; That would be p : 167+...

Ms3 [<T}; 76.

T [>8s] ; 76 right.= OK.= We have Jeff, Nancy, and Anna again. #7 (sec) Of course they
are g part of the family, #5 (sec) now #3 (sec) dimi?

#4 (sec) So, who is Jeff here in the picture? (showiilg the picture on p: 176) #9 (sec) Who
is Jeff? #3 (sec) Yes, #4 (sec) this is Jeff, this is Nancy heret/.

Ms2 [< T] ; Hocam sakal yapalim da anlagilsin.

T [>Ms2] ; OK.= #3 (sec) What kind of beard is it? = Let me see. #5 (sec) OK.= Who is
this? #5 Jeff is pointing at something, #5 (sec) what is it?

A few [<T] ; Sun.= Sun.

T [>Ss] ; Sunt/.
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A few [<T]; Clouds.

T [>Ss] ; Sun, #4 (sec) maybe the clouds #6 (sec) maybe the moon, #5 (sec) maybe it’s the _
moon.

A few [<T] ; Maybe.

T [>Ss] ; OK. #3 (sec) What are they looking at? #6 (sec) The moon? #4 (sec) Forest?=
OK. #2 (sec) Who says forest? #4 (sec) Who says the moon?

Ms4 [< T] ; Sky, hocam.

T [>Ms4] ; Sky? #4 (sec) Why do you think they’re looking at the sky? #4 (sec)

Ms5 [<T]; They see UFO.

T [>Ms5] ; Ahh, #3 (sec) I didn’t expect that answer.= Maybe+...

Ms3 [< T] ; Rainbow+...

T [>8s] ; Soruyu geri aliyorum.

Msl [<T]; Yoksa iyice sagmalayacagiz.

T [>8s] ; OK. #5 (sec) So, in this listening part, they are going to talk about space
exploration. #4 (sec) space exploration?

Ms2 [< T]; Uzay kesfi.

T [>Ss] ; Hah. #4 (sec) Is there life #3 (sec) on Mars.= Is there life in any other #3 (sec)
planet.= Filan kind of*... That *s why they’re looking at the sky like this. #5 (sec) Who
said the sky?

Ms5 [< T] ; Hocam UFO o yaat... )

T [>Ms5] ; UFO mu=#3 (sec) Ben daha dnce birkag kez gordiim hig ona benzemiyor.= So,
let’s skip it. =OK.= So, before we listen we’re going to do this matching activity, OK?
(Point the p: 177, exercise 2) '

SECOND CLASS HOUR
EXTRACT 2 “TRUE” OR “LIE” GAME

T [>8s] ; OK=#6 (sec) people+... #3 (sec) heyy, while wai{ingl for the tape+... Ok,
everybody is going to #3 (sec) tell something, #5 (sec) It can be a truth or it can #3 (sec) be
alie. #4 (sec) But#5 (sec) you have to be what? #3 (sec) Serious.= The aim here is to try

make the others #3 (sec) believe in what you say, OK? ##4 (sec) For example, #5 (sec)
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heyyy #4 (sec) when I was attending secondary school [ was a champion in #5 (sec) table
tennis.

Msl [<T]; You, really?

T [>Ss] ; Hey.= Hey. So, #3 (sec) who thinks this is correct, this is a truth? #4 (sec) OK,
again. #5 (sec) It’s hard to believe #3 (sec) it’s strange but when I was attending seéondary
school #4 (sec) I was the first #2 (sec) I came the firstin a competition about table tennis.=
So, #4 (sec) if you think this is the truth, raise your hand. #5 (sec) 1-2. #3 (sec) If you think
this is a lie, raise your hand.= $imdi bu ne demek biliyor musunuz?= Ben kazandim
demek, ¢iinkil ogunuzu kandumays basardim. |

A few [<T]; Vay beet...

T [>Ss] ; This was true, yeah.= But that wasn’t when I was attending secondary school.=
QK= So, is that clear?

A few [<T]; Yes.

T [>8s] ; ’'m going to choose somebody from the list and that person is going to tell
something.

Ms2 [<T]; I can’t lie suddenly-+/.

T [>Ms2] ; You're not. #4 (sec) I mean you don’t have to lie.= You can also tell the truth,
OK? |

(The teacher write some expressions on the board “It’s weird/ strange/ funny, surprisingly,
oddly enough.”)

T [>Ss] ; OK.=I'm going to pick somebody from the list #4 (sec) and that person is going
to tell something, OK 7= This can be a lie #3 (sec) or this can be something true about
yourself.= The point is #4 (sec) make the friends believe, #4 (sec) OK? = Are you ready?
(The teacher chooses one student from the list) You are the lucky persomn.

Ms5 [<T]; Yes.

T [>Ms5] ; OK.= But you’re supposed to use these (points the board), OK? We’re waiting
for your sentence.

Ms5 [< T]; Yes. #4 (sec) ’'m a+.. (laugh)+/.

T [>Ms5] ; We're waiting for you to say something, not+/.

Ms5 [< T1; I'm never fly.

(laugh)
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T [>8s] ; OK. Who thinks he is lying? #3 (sec) Hands up! #4 (sec) Who thinks he has been
honest? #6 (sec) OK= So, is that a lie?

Ms5 [< T7; Lie ,yes+/.

T [>Ms5] ; Yani, #4 (sec) arkadasim biraz gergekei ol. #5 (sec) Valan sdyle. #4 (sec) 've
never flown before.= OK.= Just try to convince. #5 (sec) Do we have volunteers?= Who is
next?

Fs1 [< T} ; It’s hard to believe but #6 (sec) it is hard to believe hocam+... _

(Students laugh) '

T [>8s]; OK. #4 (sec) Ya bisey styleyecem. #2 (sec) It's hard 1o believe. #4 (sec) But
what? '

Fsl {< T} ; It’s hard to believe,

(Students laugh)

Fsl [<T]; 3 years ago #3 (sec) I played in a football club in Ankara #4 (sec) for 2
monthst/.

T [>Fs1] ; Really?= Bak yalmz #4 (sec) for 2 months. #5 (sec) OK.= Who thinks she is
lying?

A few [<T]; Wsaliet...

T [>8s] ; Now, who thinks she #4 (sec) is telling the truth?

§s [<T) ; (No answer) #7 (sec)

T [>Fs1] ; Are you #3 (sec) is this the truth?

Fsl [T}, Ves.

T [>Fs1] ; Hadi canim.

Fsl [<T}; Yaat/

T [>Fs1] ; Did you score any goals 7 #4 (sec) OIG Very nice lie #3 (sec) walla I believed.
#5 (sec) Yes. (to another student)

Ms6 [< T] ; U was 120 kg before #5 (sec) one year and half.

T [>8s] ; One year and #3 (sec) one year and a half ago #4 (sec) he was 120 kg. #6 (sec) Is
he #3 (sec) heyyy, is he telling the truth?

A few [<T] ; Yes.

T [>8s] ; 1-2-3-4-5 OK.= Who thinks he’s lying?= Who thinks he’s such a liar? 1-2-3-4-53-
H+...

Ms6 [<T7; It’s true.
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(The teacher is shocked) #9 (sec)
(They continue the activity like this till the end of the class)

THIRD CLASS HOUR
EXTRACT 3 LISTENING FOR THE MAIN IDEA

T [»Ss] ; Let’s go back to Jeff, #4 (sec) Anna and Nancy. #4 (sec) Listening for the main
idea. #5 (sec) That would be on p: #4 (sec) 177+...8o, first question. #3 (sec) “What
benefits of space program did Nancy and Jeff mention?” (teacher reads from the book)

#5 (sec) Number 2 “What is an advantage of living in a space colony?” p: 177 #4 (sec) Are
you ready?

A few [<T] ; No.

T [>8s] ; Who says “No”? #5 (sec) OK.= Are you ready?= OK.

(Students listen to the conversation)

FIFTH CLASS HOUR
EXTRACT 4 PART 2 LISTENING TO THE LECTURE (PRE- LISTEINNG
QUESTIONS)

T [>Ss] ; Good morning.

Some [<T] ; Good morning, teacher.

T [>8s] ; Have you brought the materials?

Some [<T]; Yes.

T [>8s] ;: Now, we’re going to check them, OK?= Do you have a pen in black or blue (to
sign the attendance sheet) #8 (sec) So, how are you today?

A few [<T] ; Fine thanks, and you? |

T [>Ss] ; Very fine, great+..#5 (sec) Have you brought the questions? #5 (sec) Ali, do you
mind collecting them?

Ms4 [< T]; Hocam kag soru yazacagiz?

T [>Ms4] ; Just one or two. #6 (sec) OK= Let’s listen to the lecture part, exercise 4+... Are

we going to see full moon today?
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© T i<T]; Yes.

T [>Ss] ; Maybe.+...

Ms2 [<T]; No=1 think no.

T [>Ms2] ; Really?= OK #4 (sec) Tell me, do you know the story of a man who turns into
#3 (sec) wolf #4 (sec) dimi? #4 (sec) During the full moon?= Do you know the story?
Some [<T]; Yes. -

T [>Ss] ; What do you know about it?

Msl {< T]; A man became wolft/.

T [>Msl] ; OK.= Thankst/.

Ms] [<T] ; Then he started to #4 (sec) eat miydli?

T [>Msl1] ; Tdon’t know.

Ms9 [< T ; Eat and attack somebody+...

T [>8s] ; OK.= Does it have anything with the full moon? #4 (sec) Or does it become wolf
only when he’s angry?

Ms7 [< T} ; Maybe angry. #5 (sec) It depends with full moon.

T [>Ss] ; OK.= Thabnks.#5 (sec) There are people who think #3 (sec) that they are
effected by full moon #3 (sec) ((some human))+/.

Ms6 [<T] ; Superstitions+...

T [>Ms6] ; This is different. #2 (sec) there are some people who think that we are effected
by full moon, we act weird.= Weird?

A few [<T] ; Tuhaf.

T [>8s] ; Strange, hihi.#5 8sec) What do you think?= Do you agree that full moon effects
our body, feclings #3 (sec) and behaviours? #4 (sec) Do you think full moon
regulates+...Regulate?= Condrol+...

A few [<T7]; Yes.

T [>8s] ; Yes, how?

Ms10 [< T} ; By shining.

Ms8 [< TT; Astrology. #3 (sec) It makes us aggressive+/.

T [>Ms8] ; Aggressive? #3 (sec) How do you know that?

Ms8 [<T]; (No answer) #6 (sec)

T [>Ss] ; So, are we effected positively or negatively?

A few [<T] ; Negatively.



T [>Ss]; Why?

Ms5 [< T1; X sometimes someboedy comes.

T [>M3s5] ; OK= Shali we close the curtains? .

Ms5 [< T] ; No.= Not now,

T [>Ss] ; OK.= So, how do you like full moon?= Do you hate it? #4 (sec) Like it?

Ms2 [<T]; It’s very shy.

T [>Ss] ; Is there anyone in the classroom with the idea that we’re effected by full moon?
Ms10 [< T} ; [ don’t know about effect of full moon.

T [>8Ss] ; Do you know what full moon is?

A few [<T] ; Ay.

T [>Ss] ; That's OK.#4 (sec) So, and lecture #4 (sec) sorry. = I wou’t lie to you, it is a kind
of long lecture, #4 (sec) So, sorry about that.

(Students listen to the lecture)

EIGIHT CLASS HOUR _
EXTRACT 5 TALK IT OVER P: 183

Before starting doing the activity, the teacher asks a student to write the item from a list

that she had prepared to the board.

T [>8s] ; OK.= So, people #4 (sec) here is what we’re going to do.= If you just listen #4
(sec) you are going to put those items in-order of importance #3 (sec) OK7= From the most
important one to the least importanﬁ one first #5 (sec) and then you're going to take the list
with you #3 (sec) and I'm going to form groups #5 (sec) of five, OK? #5 (sec) And then
you are going to discuss it together, OK.= You should say I take this with us because it’s
such+...#4 (sec) this is not necessary because this is such a such, OK? #4 (sec) And then
P’m going to give you the official ranking = Official ranking?#4 (sec) So, let’s see if
you're going to survive #3 (sec) in a travel to the meon, OK?

(Students fry to put the items in order) # 1 minute

T [»8s] ; OK.= So, you have a list #3 (sec) right?
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A few [<T] ; Yes.

T [>8s] ; OK.= So, tell me which item is your #5 (sec) most important item?

Ms3 [< T} ; Two- 100 pound tanks of oxygen+/. ‘

T [>Mis3] ; Tanks of oxygen.= Yes.= Who agrees with him, please raise your hand? #6
(sec) OK= Thank you very much.#3 (sec) What is your most important item? {to a student)
Ms! [< T] ; Hmm, portable heating unit.

T [>Ms1}] ; Portable heating unit. = Why? #5 (sec)

Mst [< T1; because space is very X.

T [>Ss} ; So, which do you think is the least important item. #4 (sec) Just raise your hand,
OK? #4 (sec)

Ms6 [< T] ; 1 think first oxygent/,

T [>Ms6] ; ((Least important one)) Right.

Ms6 [< T] ; OK.= Su parachute.

T [>Ms6] ; So, parachute silk, OK.

T [>8s] ; OK.= So, you are going to discuss the items in your groups. #5 (sec) OK= The
least important item.

(Students discuss the item but their talk is incomprehensible)

after completing the ranking, the teacher gefs the answer of the students as groups then she
informs the students about the official ranking and in this way they complete the activity

and the class.



