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ABSTRACT
EFL LEARNERS’ PERCEPTION OF BLENDED WRITING CLASS: BLOG AND

FACE TO FACE
The purpose of this study was to investigate student perception of blended writing classes.
The study was conducted with 55 intermediate level EFL learners from two different writing
classes in the preparatory school at Anadolu University. Data was collected by means of
students’ written reflections at three different phases. The first reflection was about their
writing class experience during the first term and this was used to state the problem. The
second set of reflections was written throughout the blended writing process. The last
reflections written by the students were upon the completion of the study. These reflections
were lead by means of open-ended questions about the medium, writing practices, journals,
homework and visual aids. Although in their first reflections the majority of the students
stated that they perceive writing class negatively, their perceptions were positive in the second
and third reflections after they experienced the blended writing class. The results of the data
analysis indicated that blended writing class was very supportive to create a positive attitude
towards writing lessons as 94 % of the communication units in the second reflections and 99
% of the communication units in third reflections were positive about blended writing.
Moreover, students’ second and third reflections indicated that the online platform provided
opportunities for reflective thinking skills, personal enjoyment, academic development,
authentic language exposure, up-to-dateness, authenticity in purpose and audience, variety of
visual aids, extended interaction, learner responsibility, and learner centeredness. As a result,
the findings in this research offer some insights for course and task design, in order to build
up a bridge between the classroom practices and the real life, which will be leading to a

meaningful and from-life authenticity based classroom practices.



OZET

INGILIZCE HAZIRLIK OGRENCILERININ KARMA YAZMA BECERILERI
DERSLERINE iLISKIN ALGILARI: BLOG VE YUZYUZE YAZMA

Bu calismanin amaci Ingilizce hazirlik 6grencilerinin karma yazma becerileri dersine iliskin
algilarim saptamaktir. Calismaya Anadolu Universitesi Hazirhik Okulu “ Ingilizce orta
diizeyde iki ayr1 siniftan toplam 55 6grenci katilmistir. Kullanilan veriler de 6grencilerin ii¢
farkli asamada yazdiklar1 yansimalardan elde edilmistir. Ogrencilerin yazdiklar1 ilk
yansimalar birinci donemdeki yazma becerileri dersine iligskin goriisleri ile ilgili olup sorun
tespitinde kullamlmistir.ikinci asamada yazilan yansimalar ise karma yazma uygulamalart
esnasinda diizenli olarak kullanilan web ortaminda yazilmistir. Son yansimalar ise ¢calismanin
tamamlanmasindan hemen sonra yazilmistir. Yazilan yansimalar1 6grenciler, karma yazma
ortamina, yazma uygulamalarina, giinliik yazma uygulamalarina, 6devlere ve gorsel malzeme
kullanimina yonelik acik uglu sorulart yanitlayarak hazirlamislardir.Ogrencilerin biiyiik
cogunlugu yazdiklan ilk yansimalarinda yazma dersiyle ilgili olumsuz goriis bildirmis
olmalarina ragmen blog uygulamasindan sonra yazilan ikinci ve li¢iincii yansimalardaki
yorumlar biiyiikk bir ¢ogunlukla olumlu yonde olmustur.Yapilan bu arastirmanin sonucu
ogrencilere sunulan yeni ortam Internet’in karma yazma dersi uygulamalarinda énemli bir
destek olabilecegini gosterdi.lkinci yansimalardan elde edilen yargilarin % 94°ii, iigiincii
yansimalardan elde edilen yargilarin % 99’u karma yazma dersine iliskin olumlu yargilar
icermektedir.Bunun yaninda, hazirlik okulu programindaki yazma becerileri dersine bir
destek olarak kullanilan bu ¢evrimi¢i platform yansima odakli diisiinme, bireysel eglence,
akademik gelisim, yazma dersi igerigi, giincellik, gercek dille etkilesim, gercek amach ve
gercek hedef kisilere yazma firsatlari, gorsel 0ge cesitliligi, yer zaman bagimsiz etkilesim,
ogrenci sorumlulugu ve oOgrenci merkezlilik gibi konularda fayda sagladigini ortaya
koymustur. Sonug¢ olarak ta, elde ettigimiz bulgular, gerek ders gerekse uygulama
desenlemede, anlamli ve hayattan ders i¢i uygulamalar saglayarak sinif uygulamalariyla
gercek hayat arasinda bir koprii kurmaya yarayacak yeni bir bakis acis1 kazanilmasina araci

olmustur.
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CHAPTER 1
INTRODUCTION

1.1 Introduction

Writing in the classroom was regarded as a means of practicing English in a different mode;
the written one. Such a perspective to writing neglected the interactional purpose of writing,
and underemphasized the communicative function of the language targeted. However,
through the decades the main focus became the communicative function of language, thoughts
and understandings about writing, so teaching writing changed both for those writing in their
native language and those writing in any language other than their native tongue. Therefore,
especially, writing in a first and second language became an important area of research,
investigating all sorts of factors influencing this difficult task. From one point of these new
trends, as Boughey (1997) stated writing is also considered as a process of creating ideas
through a clear representation of one’s linguistic knowledge so as to cause a flow of processed

ideas from a writer to a reader.

“In its nature, writing seems to bear only one-way flow of information, where there seems to be no genuine
interaction between the writer and the reader. However, looking from a functional perspective, the text
itself acts basically as a medium of negotiation between the writer and the reader because the writers’
attempts to express their ideas and thoughts clearly match with readers’ expectations and readiness in
trying to understand what the writer has to say, and hence comes about the interaction- one that arises from
the desire to exchange ideas through a written text. Since there is a meaningful exchange of ideas, writing
gains more credit on the side of both the writer and the reader, between whom a linguistic link is already
established. Looking closely at how classroom writing changed over the years, one sparkling difference is

the realization of communicative power of language.” (Anderson, 1993: 471)

Massi (2001) states that such an approach would not only motivate the students to write, but
also encourage them to use the target language for interactional purpose and reveal

communicative application of the language mastered.



Besides this, Kim (2005) claims that such realization brings about a need to show both
students and teachers that writing is essentially a way of communication through which
writers express their feelings and ideas and readers absorb those that the writer intends to pass
through. According to Kim(2005), applying such an approach in EFL context where writing is
internalized as a way of communication, rather than plainly linguistic representations on a
paper would mean that writing in the classroom moves away from monotonous practice of
writing set of words, phrases, or sentences on papers to meaningful, communicative and
genuine text that aims at presenting ideas, rather than representing a linguistic awareness or

competence on paper.

However, one of the problems that hinder the process most of the time is that the classroom
setting on its own fails to provide the opportunities for writing for meaning to communicate
through text for genuine audience. In other words, classroom environment usually fails to
provide the essential context boundaries in which the reader and the writer interacts in the real
life. In classroom setting, most of the time students write either for their teachers or peers as
their audience. Therefore most of the classroom writing lacks one of the most essential and

natural aspect of writing, namely writing to address a specific audience for a predefined

purpose.

Therefore, however contextualized and engaging the writing task may be, students may find
classroom environment demotivating and dull if they perceive no sense of belonging to the
context in which they operate. In other words, artificially created classroom practices lacking

the reality aspect may fail to provide a motivating and encouraging atmosphere.

Unlike most of their ESL counterparts, many EFL students lack access to native speakers for

authentic communication, be it speaking or writing. As soon as they leave the classroom,



they re-enter a world full of speakers of their own first language, leaving them with little
opportunity to use what they have learned. Various approaches to overcoming this problem
have led EFL practitioners to design and implement pedagogic strategies incorporating the
Internet based communicative activities, such as the use of keypals, tandem language
exchanges, chat, message boards, and discussion forums. Recently, the use of weblogs in the
classroom is yet another such approach; one in which students publish their writing and
receive comments from outsiders, potentially leading to discussion and further use of the
target language. Indeed, several recent papers (Duber 2002, Campbell 2003, Godwin-Jones
2003, Johnson 2004, and Dieu 2004) have appeared in the literature highlighting the possible
uses of weblogs for language learning. Fiedler (2003) defines the weblog as a 'reflective
conversational tool for self-organized learning', which best captures the constructivist spirit
with which the tool can be used for fostering autonomous, self-directed learning approaches.
To move towards that reality which does not exist in the EFL writing classrooms, classroom

practitioners might blend regular classes with some Internet bounded classroom practices.

Comparing writing in the 1% language with that of 2™ or 3", writing in 1* language is
basically writing to exchange information with a set of audience who are ready to internalize a
text written for them for a purpose. In EFL classrooms, unfortunately, writing with a real
purpose and for a real audience are the missing components. These restrictions might be
possibly overcome by designing writing tasks in which students would be interacting with
their genuine audience for a real purpose on internet, a hybrid context, which would bring the
missing components, making EFL classrooms more authentic, interactive, meaningful, real
and functional. When designed carefully, and carried out systematically, the Internet and
computer technology can easily be integrated to language classroom use. There have been
early examples of integrating computer / computer technology / internet to the classroom.

These attempts brought about a new understanding to teaching, namely blended learning.



Blended learning in its most plain term is a systematic shuffle of elements and teaching
approaches to be followed in one class, in which students expose to different environments.
(Scagnoli, 2005) In blended learning and teaching, the principles behind classroom teaching
and the general classroom practices are kept as they are; however, new elements are
integrated to the course. These elements function differently depending upon the desired goals
and objectives of the program. Blending new elements to the existing course can operate at
different dimensions; however, one important consideration to make is to what extent the new

elements are perceived useful by its primary users.

1.4 Statement of the Problem

One of the complaints about writing lessons is students’ unwillingness to participate in the
classroom practices. The writing teachers asked their students to write a reflection on what
really prevents them from writing, based on their first semester writing course. As analyzing
through the findings from the reflections about the first term, it was found that the main
concern of the students was about the category named as “writing course context”. The
student extractions from these reflections signaled that the current classroom —bounded tasks
might be a source of students’ passive behaviors in the writing classes. These tasks are
perceived as  “meaningless”, “routine”, “classroom—bounded”, “teacher-oriented”,
“mechanic”,” isolated” and “neither functional nor useful” by the students. When separately
considered negative views, the highest one was the concept about isolated writing class with
the percentage of 19, 3%. This is followed by concepts “meaningless” with 15, 9% and
“teacher-oriented” with 15, 3%. The issue comes after these was “useful and unfunctional”
which bears 14, 5 % among the total student total views. The least percentage among these
negative views is about the issue “routine/boring” with 13, 5 %. Putting all these facts

together, the negative views about the first term writing course is 78, 5 %, which may mean

that there may be an emerging issue about this course.



Despite this negative picture in the students’ minds, there were some students who had some
positive views about their writing course context. The highest portion among these positive
utterances was about the concept “interesting” with 6, 5 %. This was followed by concepts
such as “useful/functional” with 5,4 % and ‘“‘student-oriented” with 4,7 %. The issue came
after this was “meaningful” with 4 %. The least percentage among these positive views was
about the issue “real life” with a very low percentage as 0, 7 %. Putting all this information
together, the positive views about the first term writing course was 21, 5%, which may mean

that primarily “real life” component of the writing course may be in need of being promoted.

Hence, students are unwilling to write, and usually non-participating in most of the writing
tasks or show poor involvement in the production phase of the written classroom practices,
leading teachers to seek ways for more engaging and lively classrooms where students might
fully involve in producing the targeted written language. Besides, the students have been
questioning whether any of the covered genres have real life value, even though the tasks
practicing these genres were adapted from real-life situations to fit their future goals. For
example, students practice job application letter, which they will need to write in their senior
year, though the students have difficulty in internalizing the relevance of the chosen genre.
This brings the question of whether the tasks cater for students’ real needs or for the

classroom practices. This is not unique to the present context.

As Morgan (2005) mentioned, recently, there is an ongoing debate on how EFL students can
be diverted to writing for real situations for a real purpose and genuine audience, breaking
through regular writing classroom practices that heavily rely on unreal situations written
barely for pedagogical purposes to their imaginary audience or addressing the classroom

teacher.



Alternatively, blending a web log platform may promote the involvement of the students in
the writing classes and possibly shape the way students see the writing practices reframing
their current ideas about this productive skill. This study will focus on how students perceive
the writing practices that have boundaries to outside world through the hybrid context the
linternet, and whether these web-based writing practices lead the intermediate level EFL
students to a better understanding of the writing process, and change their perceptions towards

writing.

In the classroom practices the lacking of these components lead students to be demotivated.

As result of this unwillingness, the production phases of the classroom might have failed.

Depending on these findings it can be clearly said that more than three quarters of the

students’ view writing classes negatively,

1.5 Research questions

e How is the blended writing course perceived by intermediate EFL learners?

1.4 Significance of the study

Since writing is a writer responsible way of communication, and a means of conveying a
message either through presenting or exchanging ideas, the students as writers will hopefully
start understanding the true role of writing and their real life responsibilities, through the tasks
in operation. The web-based platform designed for this study may not only give a critical
view of the context where language operates, but also it may activate students’ perceptions
that really operate in real-life practices. Task exhibited on the Internet, the hybrid context,
operates as a bridge our reality lacking EFL classroom environment to a virtual ESL

environment, rich in authenticity and real-life boundaries required for reader-writer



interaction. Students who have the chance to exhibit their work in a world-wide context will
probably be more engaged in writing tasks and have a positive attitude towards writing since
it is from the life itself, but not from a formal pedagogical classroom environment perceived
tedious and routine. Besides, using alternative task design in place of tasks, which have been
reported as the source of students’ unwillingness to participate, may turn students’ negative
perceptions towards writing and the writing course into positive ones. In turn, the teacher’s
role in writing classroom will change away from the authority and evaluator towards a
moderator and editor of the web-based tasks as long as the teacher feels the necessity of
establishing a real life connection with the students’ writings.

1.5 Terminology

Internet bounded classroom tasks: Tasks which students need to fulfill on the web
platform in the production phase of their writing class practices.

Internet-mediated real-life tasks: Tasks, requiring an interaction with authentic audience
and real life purpose, which students need to fulfill on the web platform in the production
phase of their writing class practices.

Web-based tasks: This concept is used interchangeably with the term “Internet bounded
classroom tasks.”

Blended writing: The writing activity that has outside classroom boundaries,

Blended learning: “Blended Learning” is really the natural evolution of e-learning into an
integrated program of multiple media types, applied toward a business problem in an
optimum way, to solve a business problem. (Bersin, 2003)

Online Platform: Web log: A blog is a user-generated website where entries are made in
journal style and displayed in a reverse chronological order. Logs often provide commentary
or news on a particular subject, such as food, politics, or local news; some function as more
personal online diaries. A typical blog combines text, images, and links to other blogs, web

pages, and other media related to its topic. The ability for readers to leave comments in an



interactive format is an important part of many blogs. Most blogs are primarily textual
although some focus on photographs (photoblog), sketchblog, videos (vlog), or audio
(podcasting), and are part of a wider network of social media.

Blog: This term is used with word “Web log” interchangeably.

Hybrid: In the technologic term this word refers to a myriad of products that combine two or
more different technologies like hybrid car and hybrid computer. In this study it refers to
combination of EFL and ESL environment.

Context: The circumstances in which an event occurs; a setting.

Hybrid Context: web as a platform which connects EFL learners to ESL setting

Task: Activities that learners need to fulfill on the web log.

Session: Time intervals when students fulfills the tasks on the web log

Visual Aid Support: The visual aids used on the web log which are indirectly related with
the classroom elements in order to provoke picture association.

Constant Comparison Method: Using relevant data bits and communication units drawn
out from the raw data to form categories (Dye et.al., 2000).

ESL: English as a Second language.

EFL: English as a Foreign Language.

Learner Centeredness: In learner-centered class, the teacher should shift his/her role from
dominantly cramming linguistic knowledge such as vocabulary items and grammatical
structures into students’ mind to guiding the students to apply what they have acquired to
practical communication. It implies that the role of the teacher means a lot more than merely
providing instructions and guidelines for students. In various types of classroom activities of
language teaching, the teacher’s behavior and functions will be quite different. In language
classroom “‘the modifications which teachers make to their language, the questions they ask,

the feedback they provide and the types of instructions and explanations they offer can all



have an important bearing, not only on the effective management of the classroom, but also

on the acquisition by learners of the target language” (Nunan, 1991:7).
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CHAPTER 2

LITERATURE REVIEW

The theoretical background of the research is constructed from many different viewpoints; the
common point is constructivist approach to learning. According to Jonassen (1995) learning
environments should emphasize the following characteristics: active, constructive,
collaborative, conversational, complex, contextualized, reflective, and intentional, and

technology should be used to complete these qualities.

Constructivist Theory

Sherman (1995) states that basically, constructivism views that knowledge is not 'about' the
world, but rather 'constitutive' of the world. Knowledge is not a fixed object, it is constructed
by an individual through her own experience of that object. Constructivist approach to
learning emphasizes authentic, challenging projects that include students, teachers and experts
in the learning community. Its goal is to create learning communities that are more closely
related to the collaborative practice of the real world. In an authentic environment, learners
assume the responsibilities of their own learning, they have to develop metacognitive abilities
to monitor and direct learning and performance. When people work collaboratively in an
authentic activity, they bring their own framework and perspectives to the activity. They can
see a problem from different perspectives, and are able to negotiate and generate meanings
and solutions through shared understanding. The constructivist paradigm explains how
learning can be facilitated through certain types of engaging and constructive activities. This
model of learning emphasizes form-meaning connections through active participation in

socially, culturally, historically, and politically situated contexts.
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In sum, the contemporary constructivist theory of learning acknowledges that individuals are
active agents, they engage in their own knowledge construction by integrating new
information into their schema, and by associating and representing it into a meaningful way.
Constructivists argue that it is impractical for teachers to make all the current decisions and
dump the information to students without involving students in the decision process and
assessing students' abilities to construct knowledge. In other words, guided instruction that
puts students at the center of learning process, and provides guidance and concrete teaching
whenever necessary is suggested. Perkins (1991) indicates that students may easily get lost in
management without any experience to guide them through the information jungle.

There are, however, two major strands of the constructivist perspective. These two strands,
cognitive constructivism and social constructivism, are different in emphasis, but they also

share many common perspectives about teaching and learning.

What is Social Constructivism?

Social constructivism emphasizes the importance of culture and context in understanding
what occurs in society and constructing knowledge based on this understanding (Derry, 1999;
McMahon, 1997). This perspective is closely associated with many contemporary theories,
most notably the developmental theories of Vygotsky and Bruner, and Bandura's social

cognitive theory (Shunk, 2000).

Assumptions of Social Constructivism
Social constructivism is based on specific assumptions about reality, knowledge, and learning.
To understand and apply models of instruction that are rooted in the perspectives of social

constructivists, it is important to know the premises that underlie them.
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Reality: Social constructivists believe that reality is constructed through human activity.
Members of a society together invent the properties of the world (Kukla, 2000). For the social
constructivist, reality cannot be discovered: it does not exist prior to its social invention.
Knowledge: To social constructivists, knowledge is also a human product, and is socially and
culturally constructed (Ernest, 1999; Gredler, 1997; Prat & Floden, 1994). Individuals create
meaning through their interactions with each other and with the environment they live in.
Learning: Social constructivists view learning as a social process. It does not take place only
within an individual, nor is it a passive development of behaviors that are shaped by external
forces (McMahon, 1997). Meaningful learning occurs when individuals are engaged in social

activities.

What is Cognitive Constructivism?

Many educational psychologists found the behavioral approach unsatisfying. In the areas of
problem solving and learning strategies they became more concerned with what was
unobservable - what was going on inside the brain. These theories are based on the work of
educational philosopher John Dewey, and educational psychologists Lev Vygotsky, Jean
Piaget, Jerome Bruner among others. They propose that children actively construct knowledge
relying on what they already know about the world and genuine information they receive
through interaction. The methods of constructivism emphasize students' ability to solve real-
life, practical problems. Students typically work in cooperative groups rather than
individually; they tend to focus on projects that require solutions to problems rather than on
instructional sequences that require learning of certain content skills. The job of the teacher in
constructivist models is to arrange for required resources and act as a guide to students while

they set their own goals and 'teach themselves'. (Roblyer, Edwards, and Havriluk, 1997, p. 70)
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Jonassen (1994) proposes that there are eight characteristics that differentiate constructivist

learning environments:

1. Constructivist learning environments provide multiple representations of reality.

2. Multiple representations avoid oversimplification and represent the complexity of the real world.

3. Constructivist learning environments emphasize knowledge construction inserted of knowledge
reproduction.

4. Constructivist learning environments emphasize authentic tasks in a meaningful context rather than
abstract instruction out of context.

5. Constructivist learning environments provide learning environments such as real-world settings or case-
based learning instead of predetermined sequences of instruction.

6. Constructivist learning environments encourage thoughtful reflection on experience.

7. Constructivist learning environments"enable context- and content- dependent knowledge construction."
8. Constructivist learning environments support "collaborative construction of knowledge through social

negotiation, not competition among learners for recognition."

By putting the theory into practice, language classrooms should be rich in interactional
practices driven from real life situation and promote the construction of knowledge through a
collaborative environment in which the learners and the teacher share the responsibility of
teaching and learning. According to Jonassen, (1995) learning is meaningful only when
learners actively participate in it, and when they are responsible for their own learning.
Learners have to have skills and possibilities to construct new experiences and knowledge in a
broader world of experience. Ahonen et. al. (2003: 9) state that the collaborative and
meaningful quality of learning and this broader experience can be achieved with the strength
of internet based platforms. The interaction with the help of online devices cannot be
compared to face-to-face situations but the online device can provide the possibility to interact
with each other no matter how far learners are from each other. A meaningful learning
process requires also intentional action from the learner. With the help of Internet the learning

process can also be contextual and situational and these elements support the intentional
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learning process. This indication dates back to communicative competence in language

learning from a socio-linguistic point of view.

Communicative competence has been a central concept in foreign language teaching since the
early 1980s and it is by now widely accepted that the language classroom is a place where
learners should develop the ability to communicate in a foreign language. This means that we
want to enable our learners to interact with communication partners with different social and
cultural backgrounds, to use foreign language in different contexts and situations in oral and
written form, receptively and productively, in order to negotiate meaning and exchange
messages. In order to prepare language learners to communicate in real-life situations outside
the classroom, we have to create a learning environment that allows for communication inside

the classroom.

Language is used for communication. For this reason, CLT makes use of communication to
teach languages. Whereas traditional language teaching places a lot of emphasis on grammar
rules and verb conjugations, CLT emphasizes real-life situations and communication in

context (Galloway, 1993).

No doubt, communicative language teaching (CLT) has contributed significantly to making
the language classroom a lively environment. Still, the approach has its limitations: For a long
time it has put its emphasis on oral competency. There may be limited opportunities for
teachers and learners to establish contacts outside the “closed community” of the classroom —
have lead to a reduction of the term “communication”. In the context of language teaching it
has generally been linked to spoken, face-to-face interaction between teacher and student or

between two or more students in the classroom.
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However, if the acquisition of communicative competence is considered as overall learning
and teaching aim, all aspects of communication have to be taken into account when a
communicative learning environment is designed and prepared for learners for real-life
communication. One way to achieve such an environment is to set up web based platforms in

which learners may interact with their peers, teachers and the real world.

2.1 Web as a Communicative Medium

Web can be visualized as a set of principles and practices that tie together a veritable solar
system of sites that demonstrate some or all of those principles, at a varying distance from that
core. Moreover, The Web is a place where one can read and read, and then read some more —
without being forced to respond in ways that demonstrate learning. Much of what is on the
Web is ideal for learners who are successful as passive learners. A highly motivated learner
may thrive on vast amounts of Web information. Any element of this core might turn to be a
potential interactional tool, in which learners may interact with their peers, teachers and the
real world, if properly implemented in pedagogical settings since the Web can be very
interactive. Its greatest intrinsic power for teaching is that it encourages branched, nonlinear
instruction. Not only can students jump around among the materials that you have created for
them, they also can access materials created by others. Indeed they can create useful

materials. (Brooks, 2001; 20)

The Web is a communications tool that all professionals use in similar ways. The most
powerful learning experiences are those that engage students deeply in meaningful ways.
They force active learning, and they provide realistic environments that have a way of
nurturing motivation. Real-world activities are limited and still relatively unusual as far as

being included within routine school-based instruction. (Brooks, 2001; 22)
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Now that web as a new communication tool is finding their ways into schools and language
classrooms, there is an opportunity to reconsider the concept of “communication” in the
context of language learning. In order to demonstrate what impact the use of communication
tools has on communication in the foreign language classroom, it is essential to define what
“communication tools” mean and to what extend typical features of computer-mediated

communication present these tools. (Brooks, 2001; 29)

2.2 Web-based Communication Tools

“Communication tools” are all those tools that use an electronic network (internet or intranet)
to establish contacts between two or more communication partners on connected computers.
Communication tools are: e-mail, chat, forums, web logs, guest books, online telephoning,
and video-conferencing. The fact that these tools allow us to communicate at relatively little
cost with people all over the world is revolutionizing human interaction in business,

education, and personal life. (Shetzer & Warschauer 2000)

A whole new form of communication has been developed, which is generally referred to as
computer-mediated communication (CMC). It is however important to be aware of the fact
that each communication tool has its specific characteristics. Each tool has been designed and
is used to fulfill specific communication purposes. Consequently, the choice of the
communication tool shapes the character of communication as asynchronous and synchronous

communication.

A basic, very important distinction can be made between synchronous CMC and
asynchronous CMC. The former means that all participants communicate in real time, at the

same time. Typical tools are chat or video-conferencing. The latter refers to situations where
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communication partners interact in a delayed fashion by computer. Typical tools are e-mail or

forum.

Still, there are some features that all forms of CMC share, disregarding the choice of the tool.
Computer-mediated communication
- shows characteristics of both, written and spoken communication
- has some characteristics that are unique to the computer medium. (e.g. own forms of
greetings, special uses of abbreviations and symbols; forums: own complex rules of
turn-taking and topic shifting)
- reduces social context, clues related to gender, race, handicap, accent, status as well as

non-verbal cues, such as frowning and hesitating. (Warschauer & Shetzer 2000)

The web-based communication tools are presented with brief descriptions..

2.2.1 Forum
Forums fall into the category of asynchronous communication tools. There are public forums,
which are freely accessible for any user and there are private forums, which are only open for

a defined group of users.

2.2.2 Mail groups

A mailing list is a list of people's names and addresses which is managed by the list owner.
When messages are sent to the list, they are electronically distributed by means of a software
package which sends a copy of the original message to each of the subscribers of the list.
Copies of messages may be saved in files which are known as list archives for future
reference. The owner of the list decides on policies regarding the use of the messages which

he owns. (Nagel, 1999)
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Using a mailing list is the best way to go about interactive classroom e-mailing as this also
provides the opportunity to follow different discussion threads by way of utilizing the log files
of the mailing list. A log file is a disk file containing everything that was written on the list in
a given month or week. The database can be searched to return a copy of messages related to

a particular subject or messages which match the search criteria.

The alternative route is to make use of mailing groups. This way messages can be sent to a
group of people by creating a mailing group (or "alias") containing their names in the address
book of the e-mailer. Multiple groups can be created, and contacts can belong to more than

one group. ( retrieved from http://iteslj.org/Articles/Nagel-Email.html)

2.2.3 Podcasts

Podcast is an audio file that can be downloaded from the Internet. After downloading it, it
can be listened to on the computer or on an MP3/portable music player such as an iPod or
iRiver. When subscribed to a podcast, it is delivered automatically each day, just like a

newspaper. ( retrieved from http://www.eslpod.com/website/podcast_info.php)

2.2.4 E-portfolios

One definition of ePortfolio is a “digital representation of self on characteristics of interest to

a community.”

The community context can be represented as a template into which the portfolio creator
places text, audio, and video files (digital artifacts) and is encouraged to include a description,

rationale, and discussion around each entry in the template. Taken together, the software
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feature-set makes ePortfolio a powerful tool for the new 3Rs, representation, reflection, and

revision.

This same “feature-set” presents a high-level view of the process that institutions and
individual faculty often subscribe to as a method for helping students learn and demonstrate

that learning has occurred. (retrieved from http://campustechnology.com/articles/40147/ )

More recently, there has been increased attention paid to e-portfolios as a more economical
and dynamic alternative to paper portfolios. What is the difference between the traditional and
the e-portfolio? The principle of the e-portfolio is similar to the traditional portfolio. The main
difference is the way students’ work is collected and compiled. When the eportfolio is
employed, students’ work is collected and made accessible on the World Wide Web or simply
a CD-ROM, and multimedia can be used, such as the “hypermedia programs, databases,
spreadsheets, and word-processing software, as well as CD-ROMs and the Web” (Kahtani,
1999, p. 262). Furthermore, information in the e-portfolio can be presented in “graphics,

videos, sounds, images, text, or any other multimedia format™ (Kahtani 1999, p. 262).

2.2.5 Chat/Messengers
Unlike forums and web logs, chat represents a synchronous form of CMC. Conversation takes
place online, in real time between two or more people. Chat can work in three different

modes: text, audio and/or video.

2.2.6 Web logs
In the well-known homepage of blogging systems “ www.blogger.com * the blog or web log
is defined as a private website which usually has the form of an online diary. It is generated

automatically: the user types the text directly into a text-area and by clicking on a button the
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entry is instantly published on the Internet. Moreover, Godwin-John (2003) considers web
logs as second-generation web which is a collaborative environment that has gained high
popularity recently.

They are becoming more popular because of some reasons as Johnson (2004)

. pen and pencil use is fading away in the real life

. available computer labs with Internet access in the schools
. extended material submission and feedback

. flexibility of blogs for providing various applications

According to Duber, J. (2002), the educational applications of these popular second

generation web platform are defined as;

. a source of annotated links to websites of interest in the TESL/TEFL field
. the cheapest way to keep online presence

. a great collaborative tools for projects.

. a host to post daily lesson plans

o a calendar-based automatic archiving system for storage

. multimedia blogging with the help of recent advances

These popular innovative learning-teaching tools, logs, can be designed in mainly three types

as Campell (2003) suggests: These types and their uses are presented below.

The Tutor Blog: Tutor driven;

» It gives daily reading practice to the learners.

* It promotes exploration of English websites.

* It encourages online verbal exchange by use of comment buttons.

* It provides class or syllabus information.

» [t serves as a resource of links for self-study.

The Learner Blog: Learners themselves or by small groups of learners driven;
e Itis a common reading assignment for reading and writing classes.

* Itis to encourage the use of search engines and net surfing

* Individually, it can be used as journals for writing practice, or for personal expression.
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* It provides writing practice, and develops a sense of ownership

» It provides further exchange of ideas by comment features.

» [t stores a collection of student blogs

The Class Blog: Entire class driven;

* In conversation-based classes for learners it is a platform to post messages, images,

and links related to classroom discussion topics.

* C(lass blogs might also useful for facilitating project-based language learning, where
learners can be given the opportunity to develop research and writing skills by being

asked to create an online resource for others.

* Class blogs could also be used as a virtual space for an international classroom

language exchange.

Gathered ideas can be addressed to the world as a public voice
One of the recent detailed by studies about the blogs Davies (2005) reveal the facts that from

blogs are very beneficial if blended in the pedagogical environments,

Using blogs has many advantages for students and teachers. Campbell (2003) mentions the

following benefits

* They can provide a bridge between lessons, teachers can post materials that recycle and review vocabulary
and topics presented during lessons.
* They can save the teacher time as information about schedule changes, homework assignments etc. may be

posted on the blog rather than during class time.

Ward (2004) sets out the following

* Blogs provide a genuine audience

* The content is authentically communicative
* Content is process driven

* Content can be peer and teacher reviewed

* Blogs provide a forum that is not inhibiting

Johnson (2003) mentions that the chronological nature of blogs means students are able to

observe how their writing changes over time. Kennedy (2003) writes that blogs are
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advantageous since they provide opportunities for collaborative learning, and that they
encourage feelings of ownership and responsibility.
Bunari (2004) writes about the usefulness of journal writing for students, citing the work of

Kerka.

* Journal writing is less formal and students are able to write with fewer inhibitions
* Journal entries show real evidence of thought processes

* They are tools for developing critical analysis skills

Research by both Ward (2004) and Campbell (undated) has shown that most students
find blogging a positive experience and believe that it helps them to improve their

second-language skills.”

The implementation of blogs in the classrooms leads to the issue blending learning which is

defined by Scagnoli (2005) as

“Classroom+Online Learning = web-enhancement; hybrid learning; mixed mode
In this study is used as “Transformation of two or more things that when blended become one product
different from the original product”
Blended learning has to be about
e learning;
e  helping students learn how to build up new knowledge, combining the use of new and traditional tools to explore,
select, and evaluate sources;
e  learning to present, share and collaborate with others in real and virtual spaces
because we are preparing students for the world outside the classroom
..... and that world is already using web technologies for information, communication, collaboration,.. but the change has

transformed teaching and learning quite yet.”

2.3 The Principle of the Online Platform: Web log

While deciding on how to implement web logs in the syllabus the following principle was the

source inspiration of the study.
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‘A good educational web site satisfies two sets of criteria: a winning formula would be
one which combined excellent use of the medium with excellent content. In fact we find
different configurations: enthusiastic use of the medium but poor pedagogical quality,
sound pedagogy making little use of the potential of the medium, and variations along the
way.... (Lamy 1997: 27).

The blog used in this study functioned as a medium letting students interact by means of
different tasks with real life boundaries, rather than simply presenting some information for
pedagogical purposes or set of rules which gives no interaction opportunity or feeling of an
online society membership to the learners involved in the learning process. Furthermore,

Eastment (1999) critically evaluates the current web sites by stating:

“This leads to the conclusion that material written for the Web too often replicates what is
done by its non-digital predecessors; ‘at the time of writing [...] a shelf of EFL workbooks
and course books would offer far more in terms of exercises, activities and ideas than the
whole of the World Wide Web’ (Eastment 1999: 234).

Regarding the opinions above, the platform used in this study serves as a potential medium in
which students achieved some tasks and interacted with the teacher, their peers, authentic
texts and authentic audience. In other words, the web medium has not hosted any restricted
course book like activities as Eastment (1999:234) suggested. Such a blogging system 1is
affordable and easy to set up; however, one of the concerns is whether it is really useful for
language learning or it is just a gimmick. Like all resources, its benefits to learners depend on
how it is used, and this depends to a large extent on how it is set up by the teacher. The
rationale behind the web blog designed for this study serves not only as a tool for self-

development, but also serves useful learning opportunities for language learning.

2.4 The Rationale behind the Online Platform: Web log

For learners of the English language in particular, there has always been a sort of circular
motivation for using the Web: As highlighted by Warschauer and Whittaker (1997), using the

Web serves learners needs of learning a language, as well as providing them the tools for
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more effective web use with all its content and rich in functional learning environment. It is
cyclic in that the more skills one have in making use of Internet, the more learning
opportunities there exist. This indicates that another motivational aspect of using the Web for
language learning is the acquiring of electronic literacy skills. Especially for learners from
countries whose languages have little Web presence (e. g. those from Turkey or Ukraine),

English is the default language through which to do this (Mishan, 2004: 246).

Considering the ideas above, an “online component” has been designed to accompany the
writing syllabus. This term refers to the sessions carried out in the PC lab in order to enrich
the writing classroom practices by pre-designed web-based activities, which are parallel to the
writing syllabus and the teacher-student or student- student interaction on the internet

platform in use.

2.5 Choice of Online Platform: Web log

A blog is an easy-to-use web site where thoughts, ideas or a variety of information can be
posted for interaction with people. Moreover, the blog is a voice on the web. It is a place to
collect and share experience and information that you find interesting like political
commentary, a personal diary, or links to bookmark web sites to be remembered. Many
people use a blog just to organize this data to open it to worldwide audiences of thousands.
This is provided by a couple of servers where people can easily build up a window to world

wide audience. In this research www.blogger.com is the service provider. The established

blog was used to accompany writing courses where learners can share their ideas primarily
with their instructor and peers. Besides benefiting from a pool of ideas, this platform also acts
as an interactive medium through which learners take the advantage of the web-based tasks
and meaningful practices with the benefit of presenting their products to thousands of Internet

users around the world. That means it functions as a blended learning tool by combining the
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actual class environment with web-based practices. Originating from these points it might be
worth creating a blended learning environment in the writing classes to observe how students

will perceive such innovation. (see Appendix A)
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CHAPTER 3

METHODOLOGY

3.1. Subjects

The number of subjects involved in this study was 55. All were native speakers of Turkish
and were in the Intermediate Level English accordingly a placement test administered by the
School of Foreign Languages after the first term was over. These students were of various
departments in the university so the only reason they were grouped in these two classes was
their English proficiency levels. The language program they were enrolled in their first year at
prep-school follows an intensive skill based curriculum in which they studied four different
language skills, speaking-listening, writing, reading and grammar separately. None of them

had online learning experience prior to the study.

3.2 Procedure

This research was carried out by two different intermediate level writing classes at Prep
school in Anadolu University in order check if internet based meaningful tasks through
blended learning are a source of stimulant for the students’ perceptional change. Therefore,
students had to join computer lab practices which were blended in the syllabus. There were
nine sessions, including a training session, they had to join. The frequency of computer lab
activity depended on the production phase of the weekly schedule. When a unit was covered
and it was time to produce the targeted genre they studied in the class, students were taken to
the lab in order to fulfill the tasks that the teacher prepared and published on the web log in

advance.

Then students involved in the innovative web log application on weekly basis. As they each

time fulfilled tasks on the web log, they were required to write an instant reflection on the
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practice they had that particular day. After the term and web practices were over, they wrote a
final reflection evaluating the whole term. As a final stage, these reflections were compared

with Constant Comparison Method.

3.3 Application of the Online Platform

To have a better understanding of the process, terms like “task” and “session” should be
clearly identified and understood. In this process, the word “task’ refers to activities students
are required to fulfill on the online platform. The word session indicates the time intervals
students were in the PC lab to fulfill the tasks. The total number of sessions held throughout
the term was eight, excluding a training session at the very beginning. The total number of
tasks completed during the term was 19. The intervals of the sessions were parallel to the
writing syllabus. The number of the tasks in each session was also various depending on the

production needs in the syllabus.

This process included various steps. The very first one was that the teacher registered for the
blogging system and build up the web platform. After the platform was ready to post tasks for
students, students registered for the page to be able to post on the platform used for the
writing class. Once the participants were ready to involve, the first introductory posts were
submitted by the teacher and the platform was launched to serve for the writing course.

Within the term, eight PC lab sessions were held to complete this web based process.

3.4 Web Page Practice Process
The process started with two hour training is session in the PC lab. Here subjects learnt how

to register and submit comments to fulfill the teachers and course requirements. (see
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Appendix B). When familiarity to this innovation was approved, eight separate 2-hour
sessions were held in the PC lab. The frequency of these sessions depends simply on the web-
based elements derived from the course syllabus. During the session the teacher walked
around, monitors and led students and assisted them if a necessity occurred. In the warm-up at
the beginning, a five-minute icebreaker, teacher sometimes let students check their e-mails, or
any other job they had to do online. Sometimes a useful function of the search engine
“Google” was introduced. These warm-ups heavily depended on the creativity of the teacher
like in regular classes. At the end of each session if any extra time were left, students
completed tasks they could not in the earlier sessions, or some problems were discussed such

as recovery of students’ forgotten passwords to let the session smoothly flow.

3.5 Weblog Task Categories
Actually the tasks students were assigned in the blogging platform were chronically published
since they accompany the writing syllabus. When the purpose they serve for is considered, we

can group them as in the following. ( see Appendix C)

3.5.1 Real life Homework

This group basically aims at transferring the regular class practices into an authenticity driven
context in which writers expose a certain amount of authentic text types as they analyze and
synthesize a certain amount of data about the genre they will produce at the end of the task.
Moreover, upon the process is over, they have the audience for whom they can establish their
product to fill a gap in the real life, which naturally formed by the writing task itself. On our
web platform, there are two activities of this type,” Turkish Wedding” and “Death Penalty”.

( see Appendix E)
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3.5.2 Journal

Actually this was an icebreaker activity introduced at the very beginning of the sessions
which was used primarily to warm the students up about blogging system, and secondarily to
transfer the journal writing component of the regular classroom practices into this new
platform. This particular task aiming at interacting with a web page and getting information
about themselves, and comparing it with their own personality served as more than a warm up
activity because it was more than a regular journal topic assigned in the classroom, for which
they are to write a journal entry on a separate piece of paper for a prompt like “Write about
your first impressions about Eskisehir.” The activity on the platform was named as “The
Second Journal”

(' see Appendix E)

3.5.3 Reflection

This part aims at letting students to share their ideas about the innovative process they go
through. As they achieve the web-based tasks one by one, they wrote their ideas about their
experiences. This was designed to get instant information about the web-based component in
order to reform and refine the future goals of the new platform and the writing course in terms
of students changing need in their learning environment. To do this, the language used to
reflect was their native language, Turkish, since the main focus was their ideas, not their
writing skills in English. However, some students preferred to write in English.

(' see Appendix E)

3.5.4 Useful Links

The main goal of this part is to have students share some interesting links they have found,
which may be either beneficial for their daily live or educational needs. Another objective of
this activity is to have students think about; if the links they have found can be used in a

similar way to the links used by the teacher for web-based writing purposes, to form student
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driven activities. To have a look at the shared links see the part “Useful Links” ( see

Appendix E)

3.5.5 Your Questions

Since the teacher was not available all the time like in the regular classroom context, there
was a need for a part where students could ask for clarification about the question marks in
their minds from primarily the teacher and their peers. This would let go the online practice
smoothly. Another point this part might contribute was that; if there is a frequent question on
the same subject, the teacher might feel the need of checking the prompts published, and
revising them. To examine what kind of assistance students required, ““Your Questions” part

was the way. ( see Appendix E)

3.5.6 Writing Hits

This part functions as the notice boards in regular classes. Upon the completion of tasks
assigned, the top works of the students were chosen by the teacher, could be posted on the
online platform by the students. This would provide two major benefits for learners. Firstly,
they have the satisfaction of writing the best task and sharing it with both their peers and the
real audience. Moreover, these samples are long lasting there for the students and teachers for

future needs. ( see Appendix E)

3.5.7 Interactive component (comments)

Beside classroom activities, there were two types of duties learners needed to cover during
this innovative application in the writing class. The first one of these jobs to be completed
outside the class is the Questions and Useful links part. In the “Questions” part learners could
ask for clarification about tasks to both to the teacher or their friends. The second type of duty

is to complete the classroom based tasks if only they could not finish in the computer lab
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session because of time constraints or being absent in the session. Moreover, learners were
free from time and place boundaries flexibly. This let them actively involve in the tasks

whether or not they were in the classroom or not.

3.6 Sessions
The word “session” indicates the time intervals students were in the PC lab to fulfill the tasks.

( see Appendix D)

3.6.1 Training Session

The first step of a term long process was presenting the event and registering for the web page
in which they would be busy with the activities. Then they were introduced to web-based
project with in a 2-hour PC lab session. Throughout this session they learnt how to register

www.blogger.com and how to write comments monitored by the teacher. Only after each

learner registered in the web page, they could post their comments. Upon all learners were
registered and learnt how to post, they typed the web address, they simply viewed what job to
do, and right after they completed the mission logging in the system they could send their
products in the comments thread. In this part they were to complete the very simple tasks
which were about the definitions of “writing, paragraph and essay”. These were the very first
online tasks to warm the students up for the next applications. The only job they were
required to achieve was to associate the picture with the relevant subject matter, and post their
comments on the target definition of the given concept. These concepts were Writing,

Paragraph and Essay in this first session. ( see Appendix D)

3.6.2 First Session
After completion of these three tasks, learners were ready to carry out more complicated

tasks. This time journal writing part of the regular classroom was transferred into Internet
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medium. Rather than giving them a regular journal prompt, “Write down your first
impressions about Eskisehir.” learners were required to visit a page, where they could draw a
pig through which they could have a personality analysis. After they got the results, they
wrote their comments about how realistic the analysis was. When these tasks were over, it
was the time for learners to reflect on their first web based experience in the REFLECTION
part. The language they chose while reflecting was Turkish, however, some learners wrote in

English. ( see Appendix D)

3.6.3 Second Session

Later on when it was the time to produce a well organized paragraph, they were to find out the
target writing prompt on the published page. Since this was the introductory task, it did not
require anything complicated both cognitively and technically. The primary purpose of this
activity was not only to provide a necessity for blog use by publishing one of the classroom
requirements on the blogging page, but also to lead students to an online research on the web
so that they could gather some information about the issues they were unfamiliar with in the

given task and share the information in the comments thread.( see Appendix D)

3.6.4 Third Session
After two sessions, students were used to using the system properly. Now that they were, two
more parts added in order that they could ask questions about the difficulties they faced, and

they could add links that might be worth sharing.( see Appendix D)

3.6.5 Fourth Session
Upon paragraph writing in the syllabus was over a writing hits session was introduced in

order to present their best works. Essay writing was the next step in the regular classroom so
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two more tasks about the essential elements of strong essays were designed for the learners to
complete. The very first task was to associate the picture with “Thesis Statement” and write
effective statements to share with others on the given topics. Picture association was another
tool for meaningful writing by carrying out the elements of writing to the real life. As a
second vital element of the essay writing, learners this time had to transfer their regular
classroom practice experience on introduction paragraph into real life by associating it with a
box of Kinder Surprise chocolate in the given pictures. The reflections were submitted at the

end of the session. ( see Appendix D)

3.6.6 Fifth Session

The beginning task in this session was the “Background Information™ activity to support the
way they interpreted the background types covered in the course content. Each picture sent
in this task represents four different types background students mastered in their essay writing
process. Learners here were required to associate the pictures with the background types. For
each association they made up, stating their rationales behind it was another requirement to
post as a comment. Like other critical thinking activities, this activity aimed at the fact that
they could internalize the classroom content linking it to real life, their here and now context.
Following this, a similar duty on “Process Essay” is assigned for the same purpose mentioned

above.

The first meaningful task to a real audience introduced as “THE SECOND HOMEWORK?”
was originally a classroom task for which a process essay submission was required. The
prompt given was designed in such a way that the final product would be a source information
for a web page about traditional weddings all over the world, in which Turkish traditional
weddings were mentioned in a few sentences. Finding a gap to fill was a very easy way to

make up real purpose and address to authentic audience on the net for meaningful writing
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practices. Additionally, outlining one of the wedding ceremonies on the page was an
opportunity to analyze the target text type in a real context. The session ended with the

reflection comments about the session and the tasks. ( see Appendix E)

3.6.7 Sixth Session

This time type of essay being covered in the syllabus was “Comparison and Contrast Essay”.
As aresult, an accompanying task to practice similarities and differences at the sentence level
was designed and published on the online platform. In this task the very up-to-date OPET TV
advertisement was to compare to the very old TV serial “Knight Rider” in terms of characters,
stories and cars used looking at the pictures extracted from videos. The purpose of this

exercise was to help students produce variety of comparative and contrastive sentences.

The second mission to be completed in this session was about linking words. Like in the other
visual aid activities, picture association was the main focus. However, there was an additional
link to download a table of most commonly used linking words in “pdf” format. The session
ended with the reflection comments about the session and the tasks. ( see Appendix E)

3.6.8 Seventh Session

This was the very last session of the semester long web based practice. The final genres
“Opinion Essay” and “Argumentative Essay” were the issues. The opinion essay part was
designed again for both picture and genre association, and fun. Unlike other critical thinking
tasks students had to solve some riddles giving their opinions. Sharing ideas on the riddles

students try to figure out the function of “Opinion Essay.” ( see Appendix E)
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3.6.9 Eighth Session

Fulfilling this mission, a similar task was on due to internalize what an argumentation was.
Here the only requirement was to post comments about why that particular snapshot was on
the spot in “Argumentative Essay” part. The very last activity of the term was very similar to
“Turkish Wedding” task in terms of authenticity in audience and purpose. Since students are
required to submit an e-mail including an “Argumentative Essay” about ‘“Death Penalty” to
share their ideas. In this part, there were some useful links from which they can grasp some
for or against ideas to outline their argumentation. To do this they searched on the given web
pages to pick up the information they needed to strengthen their arguments. In the end lots of
essay outlines were submitted to comments parts as a result of analyzed and synthesized data.

(' see Appendix E)

3.7 Instruments

Three instruments were used in this study. They are:
a) Reflections about first term
b) Instant Reflections during the study

¢) Reflections about the 2nd term.

3.8 Data
The data of this study consisted of three reflections collected at different times, one at the

beginning, one during web-based practice, and one at the end of the semester.

3.8.1 Data collection procedure
The data were collected in three different phases. In the first phase, students’ perceptions and
ideas about the regular writing course they had in the first semester was taken through open

ended questions. In the second phase, after each web-based task in each session was
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completed, students were required to reflect on the task they completed and the session they
participated in. In addition to this step-by-step spontaneous reflection, as a part of classroom
evaluation, students were asked to put a reflection page in the portfolios in which they

criticized the term they passed through.

3.8.2 Data Analysis

The analysis of the reflections were done using “Constant Comparison Method” technique
(Glasser & Strauss, 1967, cited in Dooley & Murphrey, 2000; Dye et al, 2000; Barksdale-
Ladd et al 2001; Lockhart & Ng, 1995; Zepeda & Mayers, 2002). Constant comparison model
is applicable to form categories or emerging themes to interpret large qualitative data. The
aim is to derive at categories that can reflect the generalities in participants’ responses and
present scattered, messy data into organized, precise data. The underlying principle of
constant comparative analysis is very-well outlined by Goulding (2002). Goulding (2002, 68-

69) states that:

Comparative analysis is a general method, like statistical experiments, and like other methods it can
be used for social units of any size (Glaser and Strauss, 1968). It involves comparing like with like, to
look for emerging patterns and themes. Comparison explores differences and similarities across
incidents within the data currently collected and provides guidelines for collecting additional data.
Analysis explicitly compares each incident in the data with other incidents appearing to belong to the
same category, exploring their similarities and differences. (Spiggle, 1994: 493— 4).This process
facilitates the identification of concepts. Concepts are a progression from merely describing what is
happening in the data, which is a feature of open coding, to explaining the relationship between and
across incidents. Incidents in the data need to be checked against each other in order to validate
interpretation (Corbin, 1998). By comparing where the facts are similaror different properties of
categories that increase the categories’ generality and explanatory powers can be generated(Glaser
and Strauss, 1968: 24).

To analyze the data two raters were used. To determine the inter-rater reliability following

formula, suggested by Tawny&Gast (1984) was used:

The number of agreements
x 100

The number of agreements x disagreements
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First of all, the 40% of the data was analyzed by two different raters separately to test the
inter-rater reliability, which was found 94%. Then, raters reviewed each reflection to come to
a consensus. To have the categories, all the data was put into communication units. A
communication unit is defined as “a unit being a separate expression about a thought or
behavior” (Langer & Applebee, cited in Aydin and Bahge, 2001 p. 5). Then, the similar
communication units were grouped. After that, these groups were named which were decided

with the co-rater to form the categories.
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CHAPTER 4
RESULTS

4.1 Introduction

The aim of the study was to find out students’ perception of blended writing classes in which
blog and face-to-face instruction was blended. To achieve this, intermediate level EFL
students in two writing classes participated in a blended writing class throughout the spring
term, and wrote reflections during and at the end of this period. These reflections were
divided into communication units and analyzed by two raters using Constant Comparison
Method (Glasser & Strauss, 1967, cited in Dooley & Murphrey, 2000; Dye et al, 2000;
Barksdale-Ladd et al 2001; Lockhart & Ng, 1995; Zepeda & Mayers, 2002) in order to answer
the following research question;

e How is the blended writing course perceived by intermediate EFL learners?

In this chapter, the categories emerged from the data coming from instant reflections from
weblog (2nd reflections) and final reflections coming from cover letters (3rd reflections) and

the findings are presented.

4.2 Categories

An interpretative analysis of these reflections revealed that seven major themes characterized
blended learning experiences described by students. Reading through students’ responses to
the question about their experiences, following categories were derived. In this section these

categories will be defined and exemplified by using excerpts from students’ reflections.

¢ Reframed Attitudes:
This category refers to the ideas grouping around the utterances which indicate the fact

that some major changes took place in the way students view the writing class in general.

“writting dersini artik daha ¢ok seviyorum.
“writting dersini artik daha ¢ok seviyorum.writing dersini sewmeye baslamanun tek sebebi bu oldu.”
“my writing teacher made me love this lesson”
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¢ Personal Enjoyment:
This category refers to the ideas grouping around the utterances which indicate the fact

that writing class was a source of fun for students.

“walla bugiin ¢ok eglendm!”
“Your lessons were very enjoyable. If the lesson gives enjoyably , it becomes permanent.”

¢ Academic SKill Development: Computer Skills, Research opportunities

This category refers to the ideas grouping around the utterances which indicate the fact
that the blended writing innovation has contributed to Academic Skills which are “all
about helping you learn how to be a more effective learner and develop the research skills
that will help you now and in the future”. (retrieved from 2003 University of Southampton

web page)

“i love the course because i m progreesing my keyboard”

“We need information while we are writing something.

“We cannot find out everything.Internet is useful for us.When we search a thing,we just find.I like touch to
keyboard of a computer.l like speed...”

“Particularly using computer lab is a magnificient idea.l liked it very much because it gives us opportunities for
examle we could research what we need for our homeworks”

e Up-to-dateness: Technology Era, Real life value
This category refers to the ideas grouping around the utterances which indicate the fact
that the innovation introduced in the writing classes has some operational value in the real

life and compatible with rapid technological changes in today’s world.

>

“Zaten artik Diinya bu yone gidiyor.Bilisim ve teknoloji cagi.’
“Writing i ingilizcenin bir kismi olarak degil de hayatin bir pargast olarak gostermeye calismak ve bunu

gliniimiiziin en kullanisl ve gerekli aleti bilgisayarla birlestirmek,bu giine kadar tiirk egitim sisteminde gordiigiim

en akillica yapilan yenilikti..”

“writing lesson is very technological.”

“I think books are boring and have only classical opinions or informations we learnt about real life We wrote to all

around the world because we had an internet page”

e Reflective Thinking: Appreciation of Teacher, Future Suggestion, Confessions/Self-

evaluation, Reflection Use
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This category refers to the ideas grouping around the utterances which indicate the fact
that students have a critical eye on the Blended Writing Course Context they have

experienced and the performance they have shown.

“Boyle bir olaya onderLik yaptiginiz icin sizi kutluyorum hocam.”
“bunun tam olarak islevsel olmasi derslerde daha sik bilgisayar labaratuvarina gelmemize bagl sanirim..”
“umarim bizden sonra gelecek ogrencilerde bundan yararlanir.hergey icin saolun hocamm*
“ aktiviteleri bastan savma yaptigum diisiiniiyorum kusura bakmaymn”
“everybody should use computer lab like us.This method is value for our country’s future.
“we could go to lab and write ou journals”
“Keeping this in mind, half of the lessons can be carried out in the computer lab english is a global language If we
want what is happening in the world,we must learn it
“Thanks a lot for everything”
“Reflection is nice. This refer that our ideas are important”

Writing Course Context: Lesson, Method, Activities

This category refers to the ideas grouping around the utterances which indicate
students’ personal judgments on the lesson, method, web activities, and pictures,
which are regarded as components of the writing course context.

a. Positive views: Productive, Creative, Deductive, Innovative, Interesting etc.

“Aldigim yazma dersi kesinlikle ilerideki hayatim icin gerekli kim ne derse desin”
“Degisik tiirlerde yazi yazmak dersi ¢ok zevkli bir hale getiriyor yoksa ¢ekilir bi tarafi yok”
“mesela journal konularini secmekte serbesttik buda ilgi alammiza gore yazmamizi sagliyordu.”
“Hayata yonelik biseyler yapmak bizi ¢ok heveslendiriyor. Mesela is basvurusu teknikleri gibi.”
“valla bu derste ogrendiklerim sayesinde artik derdimi rahatca yazili olarak anlatabiliyorum final simavimda
gecebilirim bence”
“bence bu sekilde ders islemek normal dersten daha verimli”
“bilgisayarla ve bir site de journal yazmak ¢ok yaratici bir fikir bence”
“1 think this is very good for improve writing lesson.:”
“we learned many things such as commenting for a picture, and thinking about a picture to relate an essay or a
paragraph”
“journal aktivitesinden sora bu da ¢ok ii oldu bnce”
“ben omrii hayatimda bole bisi gormedim;)”
“I think it was the most interesting lesson at this year.”
“Bence bu secim ¢ok mantili.”
“I think this application is very usefull”
“en azindan bt cok seyt tekrar ettik like background...”
“bence ¢ok iyi internet iizresinden yapmamz ciinkii kagitlarin kaybolma ihtimali var ewde”
“o giin dersle ilgilenmemeniz icin gecerli bir sebebiniz olsa bilekendinizi farkinda olmadan dersin icinde aktif bir
sekilde bulabilirsiniz.”
“we were resembling hardworking bee when we studied computerlab. we had to use our curriculum but thanks to
you I did not understand”
“I believe myself to right good essay to pass the final exam
“going to computer lab was brilliant idea”
“This lesson was more productive than others.”
“Using internet was useful.”
“this semester was very different because of some different activities like internet
“everyday I added something in my mind.”
“we studied lessons visual we went to computer lab. photographs which were put by nazmi hoca were related to the
essay, for example photo of queen bee was related to thesis statement.”
“writin journal at computer is a good thing”
“I realized a reform in writin class”

o«

no paper no pen”
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“It was very creative”

b. Negative views: Teacher-Oriented Meaningless, Boring, Useless

“Konular ve yaptigimiz calismalar sagma geliyordu.”,
“Zorunlu olan bigey ne olursa olsun sikicidir ogrenci igin.”
“Ogretmen gelir miifredatta o hafta islenecek konuyu bize verir yapilmast gereken agiklamalar varsa yapar yoksa
iyi calismalar der bizi calismamizla basbaga birakird.”
“Zorunlu tutularak yazilan yazilarin pek bir getirisi oldugunu diigiinmiiyorum. Ciinkii bunlar smif icinde yapilan
aktivete olmaktan baska bir ise yaramiyordu.”
“her yazdigumda kendimi tekrar ediyorum. Kendime yeni biseyler katamadiginu diisiiniiyorum
“Ingilizce yazmak ise hem sikict, hem gereksiz, hem de yapamadigim icin zorlu geldi bana.”
“But, sometimes it was boring”

e Interactional Opportunities: Personal voice, Goodbye Utterances
This category refers to the utterances that are grouping around the theme that indicates

students’ natural interaction with friends, the teacher or the outside world.

“we shared our paragraps and essays with other classes on the net.”
“int-6 daki muzaffer arkadasima katiltyorum:)”

" Sarhos oldum mu aklim azalir;

Ayildim mi sevincim dagulir.

Ne sarhos, ne ayik bir hal var ya?

En giizeli oyle yagamaknr..."

Diyecegim budur kardesim”

“I think,this is the last time which we came here. HOSCAKALIN!:)”

After categorizing the issues mentioned in the reflections, the frequency of each issue was
counted as well. Out of the total number of utterances and frequencies of utterances gathering

around a theme or category, the percentages were defined as follows.

4.3 Instant Reflections of the Students about Webpage

The following chart shows how subcategories and categories are formed out of students’
instant reflections about blended writing class. Unlike the reflections for the first term where
the only emerging category was “Writing Course Context” , in the instant reflecting process,
there were some more emerging categories beyond such as “reframed attitudes”, “personal
enjoyment”, “academic development”, “up-to-dateness”, “reflective thinking” and

“interactional opportunities”.
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Table 4.1: The distribution of issues in the students’ instant web reflections.

Category Raw Percentage
Number
Writing Course Context | Positive | 238 % 38 273 44 %
Negative 35 %06

Reflective Thinking 174 28 %
Personal Enjoyment 92 15%
Interactional Opportunities 31 5%
Academic Skills 24 4%
Up-to-dateness 19 3%
Reframed Attitudes 12 2%

Chart 4.1: The distribution of issues in the students’ instant web reflections.

Distribution of Students' Instant Reflections

40%

35%

30%

25%

20%

15%

10%

5%

0%

Positive Writing Reflective Personal Negative Writing Interactional Academic Skills  Up-to-dateness Reframed
Course Context Thinking 174 Enjoyment 92  Course Context Opportunities 31 24 19 Attitudes 12
238 35
Categories

The first top category that expresses that the web platform innovation has worked on the basis

Writing Course Context went up to 44 %. The portion of this category in the first reflections
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of the students was 21, 5 %, which means that innovation doubled the positive views about

Writing Course Context. The following student excerpts like

“Aldigim yazma dersi kesinlikle ilerideki hayatim icin gerekli kim ne derse desin”

“Degisik tiirlerde yazi yazmak dersi ¢ok zevkli bir hale getiriyor yoksa cekilir bi tarafi yok”

“mesela journal konularini secmekte serbesttik buda ilgi alanimiza gore yazmamizi sagliyordu.”

“Hayata yonelik biseyler yapmak bizi ¢ok heveslendiriyor. Mesela is basvurusu teknikleri gibi.”

“valla bu derste ogrendiklerim sayesinde artik derdimi rahatca yazili olarak anlatabiliyorum final simavimida

gecebilirim bence”

“Aldigim yazma dersi kesinlikle ilerideki hayatim icin gerekli kim ne derse desin”
were describing the Writing Course Context as productive, creative, deductive, visually
effective, good, interesting, involving, logical, useful, comfortable, and opportunity rich for
course revision. The changes in the positive views is supported with negative views as well
because if critically looked there is rapid change in the view of students about their negative
views as well. The portion of negative views in the first student reflections was 78,5 %.

However, in the second reflections it turned out to be 6%. The following student excerpts like

“Konular ve yaptiginiz calismalar sacma geliyordu.”,
“Zorunlu olan bigey ne olursa olsun sikicidir ogrenci igin.”
“Ogretmen gelir miifredatta o hafta islenecek konuyu bize verir yapilmast gereken agiklamalar varsa yapar yoksa
iyi calismalar der bizi calismamizla basbasa birakirdi.”
“Zorunlu tutularak yazilan yazilarin pek bir getirisi oldugunu diigiinmiiyorum. Ciinkii bunlar sinif icinde yapilan
aktivete olmaktan bagka bir ige yaramiyordu.”
“her yazdigumda kendimi tekrar ediyorum. Kendime yeni biseyler katamadiginu diisiiniiyorum
“Ingilizce yazmak ise hem sikici, hem gereksiz, hem de yapamadigim icin zorlu geldi bana.”
“But, sometimes it was boring”

formed the negative views which can be identified with perceptional motives such as boring
and useless. From the most popular to the least, they can be ranked as well;

One of the first time occurring emerging issue in the second reflection was the category
“reflective thinking” with the percentage of 28 %, almost half as popular as Writing Course
Context. In this category the descriptive motives used were “appreciation of teacher”, “future
suggestions” and ‘“confessions/self-evaluation”. Therefore, it may be concluded that
interestingly the weblog innovation might have given them an opportunity to think more
reflectively unintentionally. The following students’ excerpts exemplify students’ reflective
thinking.

“Boyle bir olaya onderLik yaptiginiz icin sizi kutluyorum hocam.”
“bunun tam olarak islevsel olmasi derslerde daha sik bilgisayar labaratuvarina gelmemize bagh sanirim..”
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“umarwm bizden sonra gelecek dgrencilerde bundan yararlanir.hergey icin saolun hocamm*
“ aktiviteleri bastan savma yaptigum diisiiniiyorum kusura bakmaymn”
“everybody should use computer lab like us.This method is value for our country’s future.
“we could go to lab and write ou journals”
“Keeping this in mind, half of the lessons can be carried out in the computer lab english is a global language If we want
what is happening in the world,we must learn it “
“Thanks a lot for everything”
“Reflection is nice. This refer that our ideas are important”

The second first time existing category was personal enjoyment with a percentage of 15. For
this category the descriptive motive was the word “fun”. After implementing the innovation
students continuously reported in their reflections that they had fun in the weblog platform

bounded applications. The following students’ exemplify student’s enjoyment.
“walla bugiin ¢ok eglendm!”

“Your lessons were very enjoyable. If the lesson gives enjoyably , it becomes permanent.”

Another the first time existing category in the second reflections was the category academic
development with the portion of 4 %. For this category the descriptive motives were
“developing computer skills” and “opportunities for research” when the following students’

excerpts put into consideration.

“i love the course because i m progreesing my keyboard”

“We need information while we are writing something.

“We cannot find out everything.Internet is useful for us.When we search a thing,we just find.I like touch to keyboard of a
computer.l like speed...”

“Particularly using computer lab is a magnificient idea.l liked it very much because it gives us opportunities for examle
we could research what we need for our homeworks”

What comes next as another newly emerged category was up-to-dateness with the portion of 3
%. For this category there were two descriptive motives which were “compatible with
technology era” and “with real life value. This category is as small as the academic
development category; however, the innovation made students think that writing has
something to do with up-to-dateness when the following students’ excerpts were put into

consideration.

>

“Zaten artik Diinya bu yone gidiyor.Bilisim ve teknoloji cagi.’
“Writing i ingilizcenin bir kismi olarak degil de hayatin bir pargast olarak gostermeye calismak ve bunu

gliniimiiziin en kullanigh ve gerekli aleti bilgisayarla birlestirmek,bu giine kadar tiirk egitim sisteminde gordiigiim

en akillica yapilan yenilikti..”

“writing lesson is very technological.”
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“I think books are boring and have only classical opinions or informations we learnt about real life We wrote to all
around the world because we had an internet page”

The most interestingly there was a number of utterances of students in their reflections which
formed the category named as Interactional Opportunities which was 2 % of all. This
category includes the descriptive motives such as “personal voice”, and “goodbye utterances”

when the following students’ excerpts were put into consideration.

“we shared our paragraps and essays with other classes on the net.”
“int-6 daki muzaffer arkadasima katiltyorum:)”

" Sarhos oldum mu aklim azalir;

Ayildim mu sevincim dagulir.

Ne sarhos, ne ayik bir hal var ya?

En giizeli oyle yagamaknr..."

Diyecegim budur kardesim”

“I think,this is the last time which we came here. HOSCAKALIN!:)”

The personal voice may mean that students need to bring something from themselves into
regular classes to reflect their point of views or personal choices. The web platform provided
them with opportunities to write whatever they want when they are not linked to the class
mentally. The good bye utterances was another unexpected outcomes, which were generally

written either at the end of each web log application or at the end of semester.

The last first time existing category with a portion of 2 %, was “reframed attitudes” in the
second reflections. It was about students’ explicit statements of a change in the view of their

writing class”. The following students’ excerpts exemplify this category.

“writting dersini artik daha ¢ok seviyorum.
“writting dersini artik daha ¢ok seviyorum.writing dersini sewmeye baslamanun tek sebebi bu oldu.”
“my writing teacher made me love this lesson”

This may indicate the fact that the changing the views takes a long time as they are formed in

the long times.

As a result, the issues mentioned in their second reflections by the students had a rapid change

after the web log was implemented in the classroom practices. Because of the innovation they
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posed, in addition to the single category ‘“language environment” in the first reflections,
students seemed to be concerning about more emerging categories such as reframed attitudes,
personal enjoyment, academic development, up-to-dateness, reflective thinking and
interactional opportunities in their second reflection with an indication of a change in the way

they see the writing course.

4.4 Reflections Derived From Cover Letters
The following chart presents categories from students’ third reflections about the innovation
which was introduced in their writing class.

Table 4.2 The distribution of issues in the students’ final reflections.

Category Raw Percentage
Number
Writing Course Context Positive 121 54% 124 55%
Negative 3 1%

Personal Enjoyment 32 14%
Up-to-dateness 27 12%
Reflective Thinking 25 11%
Academic Skills 6 3%
Interactional Opportunities 7 3%
Reframed Attitudes 5 2%
Total 226 100%

Like their 2nd reflections, in the 3rd reflections there were the same emerging categories
which were “writing course context”,” reframed attitudes”, “personal enjoyment”, “academic

development”, “up-to-dateness”, “reflective thinking” and “‘interactional opportunities”.

Chart 4.2 The distribution of issues in the students’ third reflections.
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Distribution of Students’ Final Reflections
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The first top category expressing the fact that the web platform innovation worked was the
Writing Course Context and it went up to 54 %. The portion of this category in the second
reflections of the students was 38 %, which means that innovation kept on increasing the
positive views about Writing Course Context till the end of the term. The ideas gathered here
were describing the Writing Course Contexts productive, creative, deductive, visually
effective, good, interesting, involving, logical, useful, comfortable, and opportunity rich for

course revision when you consider the following excerpts from student reflections.

“Activities improved our writing skills”
“Activities speeded our brains up”
“Activities were creative”
“Activities were imaginative”
“Activities were interesting”
“Activities were very informative”
“Computer class was a high point”
“Computer was very deductive”
“Materials were helpful”
“Materials were useful”’l

“I did not feel any writing class *

The changes in the positive views were supported with negative views as well because if
critically looked there is still a change in the view of students about their negative views as

well. The portion of negative views in the second student reflections was 6 %. However, in
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the third reflections it turns out to be 1%, which can be considered as a change . The motives

that formed the negative views can be identified with concepts such as boring and useless.

The analysis showed that mostly all categories and subcategories did exist except for category
“Interactional Opportunities” and the subcategory “reflection in use” under the category
reflecting thinking in the third reflections. From the most popular to the least, they can be

ranked as well;

Unlike the second reflection, the top ranking category was personal enjoyment with the
portion of 14 % .For this category the descriptive motive was the word “fun”. After
implementing the innovation students continuously reported in third their reflections that they
had fun in the weblog platform bounded applications when the following excerpts were take

into account.

“I learnt that a problem can be solved in many ways”
“I was happy”

“Journal was entertaining”

“Enjoyable lessons lead to permanent learning.”
“Internet use was enjoyable”

This rate of this category was 15 % in the second reflections. Although there was only 1 %
slight decrease in the rate, it can be still concluded that the personal enjoyment issue was

permanently placed in the students’ reflections after the term was over.

Thirdly emerging in the third reflections was up-to-dateness with the portion of 12 %. In the
earlier reflections of students in their second reflections, the rate of this category was 3%.

Following student excerpts are the examples showing how up-to-date was the innovation.

“English is necessary to learn what is happening around the world.”

“If you can think writing is part of your life, you will be write about everything”
“Technology use attracts students’ interests.”

“Web use was a reform”

“Activities were relevant to our needs”

“Activities were useful for our life”
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If we consider this increase, after the term was over, we can say that students considered the
category up-to-dateness four times more emerging than they did in the second reflections. For
this category there were two descriptive motives which were “compatible with technology
era” and “with real life value. The innovation made students think that writing has something

more to do with up-to-dateness.

The following category was “reflective thinking” with the percentage of 11 %, while the rate

for this category was 28 % in the second reflections. In this category the descriptive motives

[132]

used were “appreciation of teacher”, “”, “future suggestion”, “confessions/self-evaluation”

and additionally “reflection in use” when following student excerpts were taken into account.

“Lots of things changed in my life”

“Reflections mean that our ideas are important”

“We have developed ourselves perfectly”

“We do not need to rely on the books in our departments”
“Web was a freedom.”

“Thank you teacher web materials substituted the books well”
“Web method can be used in other classes”

“Next semester web should be used”

Although one more extra subcategory was added into this category, there was a great decrease

when compared to the second reflections.

Another category that changed in the third reflections was the academic development with the
portion of 4 %. The interesting point was that the rate stayed the same as well in 3%. Students
were almost consistent in their ideas both in their second and third reflections that this
innovation stably contributed them in their academic skills. For this category the descriptive
motive were “developing computer skills” and “opportunities for research” when following

student excerpts were taken into account.

“I am interested in computers”

“We can search for information”

“We reached the foreign sources”

“I developed my computer skills”
“Paper is not the only medium to write”
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Although this category is not very big in term of percentages, it indicates that the web
platform used in the study contributed unintentionally to students’ computer and research
skills, which might be missing in the writing courses. These skills were not mentioned in the
first reflections, bur they were still on the agenda after the innovation was over, which might

be indicating that they were essential for the students.

The last still remaining category, with a portion of 2 %, was “reframed attitudes” in the third
reflections, which was about students’ explicit statement of a change in the view of their

writing class” when following student excerpts were taken into account.

“Lots of things changed in my life”
“Now writing is not a lesson”

Interestingly the portion of this category did not change in second and the third reflections.
Although this little percentage may indicate the fact that the changing the views takes a long

time as they are formed in the long times the ones who were ready for change did.

As a result, the issues mentioned in their second and third reflections by the students had a

change after the web log was implemented in the classroom practices.

4.5 Discussion

Writing course is considered as one of the problematic courses from students’ views in their
reflections. Based on their negative views, the blended writing course implemented resulted in
more positive views both in during and after students’ reflections. These perceptional views
present that the blog is to be blended in the writing classes in order to contribute in the writing

class.
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PERCENTAGE OF EACH ISSUE

EMERGING ISSUES 1°T Term Reflections | Instant Web Cover Letter
Reflections Reflections
Negative | Positive | Negative Positive Negative Positive
% % % % % %
N N N N N N
78.5 21.5 6 41 1 56
Writing Course Context
216 59 35 204 3 117
15 14
Personal Enjoyment _ _ _ _
92 32
4 3
Academic Skill Development _ _ _ _
24 6
3 12
Up-to-dateness _ _ _ _
19 27
28 11
Reflective Thinking _ _ _ _
174 25
2 2
Reframed Attitudes _ _ _ _
12 5
5 3
Interactional Opportunities _ _ _ 31 _ ;

While categorizing the students’ reflections, the table above will be the main instrument to

show in the graphs what the major issues in the regular classes and how they changed

throughout the second term as students have participated in the web-based activities. The

analysis of 1*' reflections indicated that students perceived the writing class negatively. 78.5

% of the total communication units expressed negative views, while the rest 21, 5 %

expressed a positive one. Examining excerpts from student reflections, it can be concluded

that 78,5 % of students describe the writing class as

®  Meaningless, routine/boring, teacher-oriented, isolated, not useful/unfunctional

On the other hand, examining such extracts from student reflections, it can be concluded that

21,5 % of students described the writing class as
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®  Meaningful, interesting, student-oriented, real life, useful/functional

The analysis of 2nd reflections indicated that students perceived the writing class positively.
The 94 % of the students described innovative writing class positively, while the rest 6 %
described negatively. Examining such extracts from student reflections, it can be concluded
that 94 % of students describe the writing class as;

e  Fun, Computer Skill promoting, Research opportunity rich, Technology Era
compatible, Having real life value, Logical, Productive, Creative, Deductive,
Effective, Innovative, Interactional, Interesting, Involving, Comfortable, Useful

and they also added some views gathering on the following categories indirectly indicates
that innovation was contrubitunal, because there was

e Appreciation of Teacher, Future Suggestion, Goodbye Utterances, Change of View in

writing class, Personal voice, Confessions/Self-evaluation, Goodbye Utterances

Beside these positive views, there still were negative views with a total amount of 6% in the
3rd reflections. It can be concluded that 6% of students described blended learning innovation
as

e Useless, Boring

The analysis of 3rd reflections indicated that students perceived the writing class positively.
The 99 % of the communication units described innovative writing class positively, while the
rest 1 % described negatively. Examining such extracts from student reflections, it can be
concluded that 99 % off students described this innovation as;
e  Fun, Research opportunity rich, Technology Era compatible, Having real life value,
Logical, Productive, Creative, Deductive, Effective, Innovative, Interactional,

Interesting, Involving, Comfortable, Useful
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and they also added some views gathering on the following categories indirectly indicates

that innovation was contrubitunal, because there was

e Appreciation of Teacher, Future Suggestion, Goodbye Utterances, Change of View in

writing class

Beside these positive views, there still were negative views with a total amount of 1% in the

3rd reflections. It can be concluded that 6% of students described blended learning innovation

as

e Useless, Boring

Chart 4.3: Categories identified in the students’ reflections.
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In this final graph, three different reflections, written at the beginning, during and at the end

of the research, including the emerging categories and their distributional values in

percentages can be examined.
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The only category that emerged in the first reflection language learning had both positive and
negative views. The rate of positive views in the first reflection was 21.5%. It went up to 41
% 1in the second reflection. Moreover, their rate became 56 % in the final reflections. This
means that the innovation promoted the positive views about writing course context from the
beginning to the end. In addition, the rate of the negative views in the first reflections about
writing course context was 78, 5 % which sounded quite considerable. This negative view
went down to %6 percent in the second reflections; moreover, it was just 1 % in the final
reflections. This means that there was a change in the students’ negative views directly
supporting the findings from the changes in positive views. These findings indirectly suggest

that the way students perceive the writing course changed.

There were no categories other than Writing Course Context emerged in the first reflections.
This might mean that the other categories which later occurred in the second and third
reflections did not matter in the students’ perceptions of their writing class. Moreover, after
the blended writing was introduced, students added some emerging categories in their
reflections. This might lead to a conclusion that they had new perspectives to comment on
their writing class because except for one category, which actually defined as interactional
opportunities, categories remained the same till the reflections ended at the end of the study
although their percentages went up and down as stated separately in the earlier reflections.
The rates of these emerging categories such as writing course context, reflective thinking,
personal enjoyment, academic development, up-to-dateness, can be indirectly linked to the
idea that students changed their views throughout the blended learning practices they
experienced. The directly stated ideas forming the category reframed attitudes also support
these perceptional changes directly. Therefore, it can be said that in this study the blended

web platform is innovative in the way students perceive writing classes.
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Jonassen (1995) described an effective learning environment as active, constructive,
collaborative, conversational, complex, contextualized, reflective, intentional, and technology
bounded. The findings in this study were almost the same. Students described the weblog
application as involving, interactional, from real life, reflective, technologic, useful,
productive, creative, and innovative. This means that according to the students participated in
this study the innovation was successful in creating an effective learning environment.
Moreover, Jonassen (1995) adds that such environments lead to meaningful learning and
broader world of experience. Students in this study stated at the beginning that the writing
class was meaningless. Even though after the innovation, they did not directly indicate that
the writing class was more meaningful, at least, they did not view it meaningless. They also
continuously stated that the activities were different and innovative which may lead to a

broader world of experience.

After these effectiveness findings, it can be concluded that, from a sociolinguistic point of
view as Ahonen et. al., (2003: 9) suggests the web platform provided an interaction
opportunity with no place and time boundaries because there was a category emerged in the

d . . . ..
2" reflection as interaction opportunities.

As Brooks, (2001; 20) stated, beside these opportunities, students were able to address world
wide audience and research for the information they may need as they indicated in their
reflections. He also claims that this type of realistic environment nurture the motivation. The
findings in this study presents that students negative views turned to positive ones after the
web innovation was applied. Lamy (1997: 27) states a language web platform should not be
like a course book simply giving you information. In this study, the platform never served as a
plain source of information, but as a medium on which students were able interact with the

real world, other classes, their peer, and their teacher because like Johnson (2004) defines, the
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blog was aiming at fading the pen and pencil use away like in the real life and providing the

flexibility of various applications.

One of the recent detailed study about the blogs by Davies (2005) reveal the facts that from

different points blogs are very beneficial if blended in the pedagogical environments,

(Ward (2004), Campell (2003), Kennedy (2003), cited in Davies (2005)) state that weblogs

are practical

are a bridge between lessons

provide genuine audience

have authentic content

are process driven

are interactional

are collaborative learning

encourage feelings of ownership and responsibility.

develop critical analysis skills

Scagnoli (2005) states the profits of blended Classroom+Online” learning as,

helping students learn how to build up new knowledge, combining the use of new and traditional tools to explore,
select, and evaluate sources;

learning to present, share and collaborate with others in real and virtual spaces

This study has also shown that students find blogging a positive experience and believe that it

helps them because “we are preparing students for the world outside the classroom

..... and that world is already using web technologies for information, communication, collaboration,.. but the change has

transformed teaching and learning quite yet.” as SC&gIlOli (2005 ) suggests.

The following categories were the main perceptional issues revealed about blended writing

practices in this study.
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Writing Course Context: It was positively viewed more in the end than during the innovation.
This may mean that there was a continuous increase in students’ positive views as the
application went on.

Personal Enjoyment: The category stayed almost the same in both reflections that may mean
students did not forget the fun they had during the weblog.

Academic Skill Development: Another remained same category was this skill which may
mean that some students really benefited from this and they think that these skills are to be
part of writing class. The web platform used in the study contributed unintentionally to
students’ computer and research skills, which are here considered as academic skills. These
skills were not mentioned in the first reflections; however, when they are introduced some
research activities online, they have mentioned about this blended learning innovation quite a
lot in their reflections. Therefore, some new ways should be found in order to promote the
research and computer skills that students may need, instead of simply ignoring them in the
classes.

Up-to-dateness: Students interestingly were 4 times less aware of the currency and real life
value of the web log during the study than they were in the end. This may indicate that when
they were within the context, they could hardly see the benefits of some applications.
Therefore, while evaluating something, it may be a good idea to do it at different times.
Reflective Thinking: Here in this category it is just the opposite the views about this category
dropped into half in the end. This may originate from the fact that reflection was a
requirement in the web page.

Reframed Attitudes: The direct indication of the fact that students changed their mind was
the same in both reflections. Although there was a great increase in the number of positive
views about the innovation, the directly uttered views about this change was really little. This

may indicate the fact that reframing ideas take a long time as it took long to frame them.
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Interactional Opportunities: This category had a decrease in the end as well. This may be
because of the fact that the platform they write their reflection in the 2" one was more

Interactional than the third one which was written on the paper as a cover letter.

In the first reflections through which the problem was foreshadowed students only stated their
views about “writing course context”. However, when they wrote their second reflections the
extra categories emerged such as reflective thinking skills, personal enjoyment, academic
development, reframed attitudes, interactional opportunities, and up-to-dateness. This may
indicate that because of the nature of weblog and opportunities it provided, such views were
placed in students” minds and widened their views about the writing class. As a result of this,

students might change their expectations from the writing classes they will take in the future.
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CHAPTER V

CONCLUSIONS AND IMPLICATIONS
5.1 Summary
This study was carried out at Anadolu University with English Prep-School students. The
purpose of the study was blending web based writing practices into the regular classes. The
reason why this platform was introduced into the writing course was to understand what
students’ perspectives were about blended writing. Even though students mainly indicated
that regular writing classes were routine meaningless and boring, they thought blended
writing practices were interesting, meaningful and useful. To come to this conclusion,
students were required to write reflections about the blended practices they had. Finally, these
reflections were analyzed using Constant Comparison Method.
5.2 Conclusions Based on the Analysis of the Results
Based on the findings of this study it can be concluded that the changing needs of life bring
up new issues. Although the paper and pen are the vital instruments for writing, in the digital
era medium of communication is also transformed into digits and bytes. In order to catch up
with these rapid changes and to prepare our students into real life, some variations like our
blogging innovation can be inserted into our course syllabuses or school curricula. Blended
learning environment has either directly or indirectly contributed positively in the following

categories.

Reflective thinking skills

e Personal enjoyment

e Academic development

e  Writing Lesson Context

e Reframed attitudes

¢ Interactional Opportunities

e Up-to-dateness
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Nunan (1979: cited in Mishan 2004:70-71) distinguished between the terms ‘real-world’ tasks
and the more traditional ‘pedagogic’ tasks. The former ‘require learners to approximate, in
class, the sorts of behavior required of them in the world beyond the classroom’ (Nunan 1979:
40). ‘Pedagogic tasks’, on the other hand, engage learners in tasks they are unlikely to
perform outside the classroom (ibid.). An example of a ‘real world’ task might be to read a
newspaper article and write a letter to the newspaper editor about it. The corresponding
‘pedagogic task’ would be to read a newspaper article and answer comprehension questions
on it. The rationale for ‘real-world’ tasks is, of course, that they constitute a rehearsal for real-
world situations. Pedagogic tasks, on the other hand, traditionally have their justification as
practice in specific skills, language forms and so on. The activities used in the blended writing

class more like to be real world tasks than pedagogic ones.

In the comparison of regular classes and online component, it is important to understand that
the difference is not on methodological or approach basis, but on how the classes is carried
out and how classroom activities are conducted. There is a brief summarization of how the
classes are carried out emphasizing the differences and bearing a critical evaluation of both

classroom practices.

The first difference is that the tasks on online component are aimed at spotting a gap on the
online context and filling these gaps with students’ works to achieve a real life goal,
addressing authentic audience. The tasks in the regular classes are teacher-driven prompts,
aiming at fulfilling a pedagogical need, targeting at either classroom teachers or peers.

The second difference is the continuous reflection on the process. In regular classes, students
have only a single chance to evaluate the process, writing a cover letter submitted in their

portfolios at the end of each term. The online component allows students to reflect on the
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course process on session basis, as well as a final one at the end of the semester. These
reflections allow the classroom teacher to observe the student experience, and manipulate the
course to meet the changing needs of the students. Since motivation is one of the biggest
problems in language classes, through these reflections, teachers can find new elements of

student interest to reframe the course.

The third difference is on the online component itself. All students’ works are published on
the website, and students can always visit their works to see their own progress, as well as
understand the teachers’ guiding role in the writing process. Portfolios in regular classes aim
at achieving the same effect, however the accessibility is only restricted to their classroom
teacher. Besides, it is clear that the online component reduces the paper work associated with
the regular writing classes. Since the presence of a lot of paper work is sometimes
demotivating for teachers and students, the online component also function as a way to make
writing courses more engaging, and long-lasting. The papers kept in archives fade away in the
dusty shelves of either the teachers’ or the students’ cupboards. However, the online
component, which is digitally stored, is more accessible and lively to recall in times of need.
The students can look back on their works not on semester basis, but throughout their lives,

flashing back at memories in the Prep- School.

The fourth difference lies in the actual writing process itself. Writing is a skill in which
students need to analyze and synthesis the information for which researching is a vital
element. The online component motivates students to interact with the cyber data, which they
can access by clicking around the net. Since students are online, Internet becomes less and
less scary for them, and become a source of enriched content. The content is not only limited
to the vast amount of information online, but also bears the peer component, allowing

students to benefit from the shared ideas of peers strengthening the collaboration and mutual
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understanding that writing is an interactive language skill. The regular classes, of course, do
not neglect the importance of research, however since the students are not linked to the online

world, classroom boundaries restrict the research opportunities for a certain extend.

Finally, the online component is a tool for teachers to address their students’ immediate
needs, as well as a way to show the students that writing is a part of life, not a set of skills
aiming at producing isolated genres or text types. As stated earlier, the online component
guides the students in all phases of the process. Of course, there is also guidance in regular
classes, therefore, in such classes, the teachers can only bring outside class material to guide
students, and however students’ sources are limited with those the teacher brings to class.
However, on the online component, the sources are authentic, and they are the immediate
evidence that the writing do exist in the real life, it is not just a class to take. Students grasp
the role of writing in real life, along with the models that represent the target genre. This way
guidance becomes stimulant, and also functions to bridge the form with the use. In regular
classes, this bridge may not be effectively presented. Since students understand how language
in written form is associated with real life, their reflective thinking skills are unintentionally

touched upon through the process.

As a conclusion, it is clear that the online component does not require changes in teaching
methodology or the approach internalized to teach writing. The online component brings
along some advantages for both teachers and students as summarized above, and function as a
tool to make writing fun, as well as more realistic for authentic audience, bearing more

interaction, critical eye as both readers and writers and research orientation.
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5.3 Implications
Although there is a small sample size in this study, students reflection on the blended writing

web platform has certain implications for teachers and course developers.

First of all, teachers must be aware of the fact that when there is an issue in the classroom
context, the solution may not be within the classroom. Sometimes it is good to get out of the
context in order to identify where it originates from. This can be provided by developing
alternative ways of bringing something from real life to the classroom context and taking
something from the classroom to the real world. Especially in the productive skills, the output
may need to be addressed to an authentic audience, which probably leads students to have an

authentic purpose and more interest in doing the task.

The other issue that may be a concern is that keeping the class up-to-date highly depends on
the teacher. With the changes in the technology, needs in the real life might change so are the
tools. In order to keep with these changes, the teachers need to revisit their roles in the
classrooms and improve their skills in these innovative areas to make use of such platforms

which has no place and time boundaries for further classroom activities.

The third implication of this study is that the writing classes do not promote research or
computer skills. In order to overcome this problem, before students write they might be
required to do certain amount of research in advance. Moreover, for computer skills they may

also be required to write their any written work on the computer rather than with pen and

paper.

Another issue is that students like reflective thinking and reflecting on what they do.

Therefore, the classroom environment should promote constant reflecting opportunities in
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order to sort out the problems occur in the classes or to let some issues emerge, which the

teacher might have never thought about earlier.

The final point is that such web platforms must be encouraged in the other courses in order to

form a blog portal of the school.

As a conclusion, in order to let students benefit from the writing practice, both teachers or
course book designers need to link the classroom and the real life by designing real life

bounded activities, tasks or course books.

5.4 Suggestions for further research
Results of this study indicate a number a number of areas that need further investigation. First
of all, as this study was conducted on Intermediate students, there need to be made other

studies on other levels as well.

Furthermore, as this study covered only the writing class, a similar study can be carried out

for speaking classes with a purpose of “speaking for real life or listening for real life”.

Also, this study was conducted in a limited time period, so more studies might be done in a
whole semester, or a whole year. Further more, some other studies may be conducted in

longer periods like two or more years, and the results may be compared and contrasted.
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Publish Get Post Go

All for FREE.

thoughts feedback photos mobile

Baglantior

|6t

Search blogs from across the web with Google Blog Search.

SEARCH
Explore blogs HEEGS
BLOGS Premature Ejaculation 5, 0cs oF NOTE RANDORIBl0GS

AT EDE oW TrippingOnWords NEXT 6LOG

Create a blog in
3 easy steps:

% @ @ © create an account

@ Name your blog

© choose a template

A blog s your easy-to-use web site, where you can

quicly st thoughs, ntersct with pecpl, and more.

Looking for comment control? We've intraduced
Comment Moderation to give you the flexibility you need.

B © Intemet

With our new AdSense
tool, it’s now easier than
ever to make money by

blogging.

Home | About | Buzz | Help | Language | Developers | Gear | Privacy | Copyright © 1999 -
2006 Google
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2 Blogger: Create Blogger Account - Miciosoft Intemet Explorer

Dosa Diizen Gaiiim Sk Kulanlanlar  Araglar  Yardm

Q- O HNB G On Frsinon @ 3-8 B -[JB

adres

& oo bloggercomlsann.g

CREATE ACCOUNT

G Create an account

Choose a user You'l use this to sign

name in for future visits

Enter a password Must be at least &
characters long,

Retype password Enter it again just to
be sure
Display name The name used to

sign your blog posts.

Email address We will never share
your address with
third parties
without your
permission,

Acceptance of [ | accept the Terms of Service Indicate that you

have read and

understand Blogger's

Terms of Service

 Conruu:

Terms

&l B )

Blogger: Name your blog - Microsoft Internet Exploser
Dosya Digen G Sk Kulendanlar  Avagler  Yardm

Qi - © ¥ B @ POue e skimins &) 2

81 i/ o con/crelobog o

9 B ot | magiria

8 Blogger

CREATE ACCOUNT NAME BLOG
@ Name your blog

Blog title o Entera titls for
your blog.

Blog address @ http:// blogspot.com  You and others will

(URL) Check Availability 158 this to read
and link to you
blog,

in the picture.

Word
e the
Verificat 43
ebbxl
OR
Advanced Setup  Want to host your blog somewhere else? Try Advanced Blog

Setup. This will allow you to host your blog somewhere other
than Blogspot.

&

2 Blogger: Choose a template it Intemet Explorer.
Doswa Dikcen Goriiin Stk Kullndarlar Avaglar Yardm

Q- O X @G Pne drskanis @ 32 B - B

&1 s /v Hoggetcom/choose et o7logd 22575052

8| Blogger

Gk Bajantiar

akes

CREATE ACCOUNT NAME BL CHOOSE TEMPLATE

@ Choose a template

Choose acustom =
ook for your
blog.

You can sasily
change the
template later,

O Minima Bl or even create

your own custom
Created by: Douglas Bowrmar Created by: Doug|

template design
preview template preview template once your blog is
set up.
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done. Explo
Dogia Digen Gotinin Sk Kulanlarlar Avapls Yaidm

Q- © BB G| 0 Foskrimins @ 32

5 8] i 1w Hogger con’ssupconpiete ] EY o saganir

8 Blogger

° Your blog has been created!

We've just created a blog for you. You can now add your posts to it, create your

personal profile, or customize how your blog looks.

| Privacy | Copyright © 1999 -

Home | About | Buzz | Help | Language | Developers | Ge
2006 Google

a B | @ e

Step 6

2 Blogger: ccccccococeecee to Pl t Internet Explor

N e S T e
%) A A A O . Q-2 -
Owi- © M B Q|0 doune @3- B = r:)

&) i /o logges con/post <reste g 7ogD=325750%2

Gk Balentlar

< Back to Dashboard

® cccceeceeccececc

Posting | Settings = Template = View Blog

Create | Edit posts | Moderate comments | Status
[ Font v[NomalSza v| b i s ® EE=

Recover post

it

Edit Html | | Compose

“ ¥ &l 2 Preview

» Post and Comment Options Keyboard Shorteuts: press Cerl with: & = Bold, / = Italic, 5 =Publish, 0=
Draft  more »

Sowi T @ e
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Appendix C The Writing Club Page

Do Oiaon Gonman Sk Kot pesgr Yo

e
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- | ) s it gpo /2006021 s, schive

logger

WRITING CLUB

i page i publishe 1 o

jomework

1 HENEVDEK %

BACKGROUND IFORNATION

RITING HITS

ITRODUCT O BARAGRAPH

Archives

a
shout yoursal, glve ma some sxampis. 1
ditersns
id the st and faund 3 bit abost mysel thers
Tk on e lnk belaw
g1 drawapls deskopirestures.com
0615100 Pl

© Paragraph

3 Paragraph

paragan

Appendix D Sessions

3 @i
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Paragraph

Journals

First Session

Post a Comment On: WRITING CLUB

"Writing"
72 Comments - Show Original Post

sercanhoca sai

enhanced through formal instruction and personal
invalvement. We learn as we urite as well as we
write to learn

12:46 i

comment deleted

nilayé said...
eren-inté said...

taskin said...
writing is & way thatwe can write what we want

2:25 A

evrené said...

Wfriting is an action. You can do it with your
pencil, or ur keyboard

2:26 A

@ Leave your comment

Show alt comments

“ou gan use some HTL tazs, such as <b», <iz, <a>

wiriting 15 an innately there skill which needs to be

This blog does not allow anonymous comments.
Choose an identity
® Blogger

Mo Btogger account? Sign up here.

ogin and Publish M

Post a Comment On: WRITING CLUB

"Paragraph”
52 Commnts - Show Oigint Post [ # Leave your comment
—

muzaffer§ said...
gergektan milkemmel birparagraf.Umarim biz de
<ene sanunda biyle paragraflar yazabiliriz,

5113 P

nazmihoca said.

You can uze zame HTAL tags, such a2 <b, <iv, <a>

ihave never seen isee the
‘gencligs hitabe’

befors § didn't analyze it carefully but { understant
one thing it is incradibly super essay.

‘Atatirk s the best leader also he Is go0d teacher
for everyone especially for turk youth.we never ® slogger
forget Ataturk and their jobs everytime we follow

his way and elemans USERNAME i
7418 P passworo [ |

o Blogger accaunt? Sign up here.

Choose an identity

‘gokhan baysal said...
selinzengin said... Login and Publish Preview
paragraph which contains related sentences. There

must be connection between these sentence ke

genglige hitabe.

5113

“This blog does not allow anonymous comments.

Post a Comment On: WRITING CLUB

“Essay”

51 Comments - Show Original Post
Show all comments

Yfou can use same HTML tags, such as <b>, <i>, <a»

(:Z Leave your comment

gamze said.
nazmihoca sai

gillgin hereni said...

Hello! I'm sa sorry but | didn't read some
sentences. Her or his writing is very bad at the
same time very interestig.| think he has make
free writing because it has gat irrelavant details:|l
hope my writings don't laok like his writing:)Can |

use his information in daily life?in the first time |
heard clean the window with vinegar:) take care

until fiday:) This blog does not allow anenymeus comments.
BisEEM Choose an identity
@ Blogger

nazmihoca said...

gizem_int5 said... USERNAME
evient said... passworp [ ]

e6 said... Mo Blogger account? Sign up here.

ve:

selinzengin said...

comment deleted Logln and Publish Freview

gokhan_kan5 said...
burcu 6 said...

1 read this essay and 1 can understand it.t has
sorne frrelevant information but 1 like this essay)

Second Session

“Journals”

109 Comments - Show Original Post
Show all comments

[K Leave your comment

You ean use some HTAL tags, such as <be, <i», <a>

gamze said...
omer 5 said..




TUESDAY, FEBRUARY 28, 2006 Post a Comment On: WRITING CLUB

Homework

“"Homework"

74 Comments - Show Original Post [f Leave your comment

$how all comments
T | ‘Youcanusesome HTAL tags, such as <bo, <is, <as

comment deleted

erenints said...

uemref said...
tirme capsul is interesting item for future.

1011 A0

merveb sai

sezerb said...
evrenb said...
onderf said...

This blog does not allow anonymous comments.
The 1983 Oxford English Dictionary definez a time Choose an identity
capsule as "a container used to stare for posterity ® Elogger
a selection of objects thought to be representative

of life at a particular time," USERNAME l:l
Time capsules are interesting to people of all ages

and touch people on a world-wide scale, Properly No Blogger account? Sign up here.
srepared Bimé. cansulbs presarys:thesaliont

features of history and can serve as valuable .
i f 3 ogin and Publish Preview
reminders of one generation for another, Time

ther a time B ht not be capsules give individuals, families and

organizations an independent voice to the future,

Third Session

Post a Comment On: WRITING CLUB

YOUR QUESTIONS

"YOUR QUESTIONS" o
14 Comments - Show Original Past Lf Leave your comment

Show all comments
T Youcan use some HTML tags, such as <b>, <i», <a»

gamze said...
nazmihoca said...

burcu said...

nazmihoca said...
duygué said...

nazmihoca said

comment deleted

comment deleted

sezer§ said... )
——— This blog does not allow anonymous comments.

why we dont study al lesson on computer lab 7 Choose an identity

10:19 A,
@® Blogger

burcu said... USERNAME I:l
nazmihoca said... passwoo [ ]

Dear Sezer, No Blogger account? Sign up here.
We cannot do it in the lab since the lab is not

available all the time and this is 4 pilat study. 1f
the resut wa gather from your refictions, we ca Previesr

allacate more computar based applications.

12:01 A



J USEFUL LINKS

Post a Comment On: WRITING CLUB

"USEFUL LINKS" =
17 Comments - Show Original Post Lé’ Leave your comment

Show all comments
T | You can usesome HTML tags, such as <bs, <is, <ax

nazmihoca said...

This a Maths trick, We can use thiz page to fool
our friends and write about their reactions, Enjoy
it.

Click here to amaze your friends
2:08 Pin

evren6 sai

Yes teacher, This is a game which made by Flash. This blog does not allow anonymous comments.
If U think about that, this symbal i3 abways near

the nine and the multiples of nine. Because after
the subtract your total is always a multiple of nine! @ Blogger

| hawe an adress, If you click this link, u can talk PASSWORD :l
with God! Ask some question to God, For example .

"D you know Ataturk?” Ho Blogger account? Sign up here.

Choose an identity

D37 P

duvaub_said...

REFLECTION

Post a Comment On: WRITING CLUB

"REFLECTION"
156 Comments - Show Original Post M Leave your comment
Show all comments
You can use some HTML tags, such as <bs, <is, <a»
anilé sai

walla bugiin gok eglendm! hep bunu tekrarhyalimt
journal aktivitesinden sora bu da gok i oldu bnce!

A0:43 i

sezerb said...
6 said...
muzaffer said...

erel

Bence bu segim gok mantili. Zaten artik Dijnya bu

This blog does not allow anonymous comments.
yiine gidiyor. Bilisim ve teknaloji cag. Bayle bir

olaya tnderLik yaptiginiz igin sizi kutluaram Choose an identity
hocarm, -

Blogger
10:45 A =

gokhan baysal said... No Blogger account? Sign up here.
vesile said...

cidden bole ganoosonnook gisel olua tek ain AR PUBIISH g
yumahgim ders oldu bu

Forth Session




£ THESIS STATEMENT

WILD LIFE
PLANETS

POLES

NATIVE AMERICANS

posted by nazmihoca

Appendix E Schedule and Activities

1.3.6.1 February 2006

will choose and why.

2nd JOURNAL ENTRY:

"THESIS STATEMENT"
73 Comments - Show Original Post

Show all comments

duyqub said...
nazmihoca said...
sevkiye5 said...
nazmihoca said...

selinzenginé said...

wanther of essay is thesis statemet which contains
topic,contra, idea and predictor,

415 PR

nazmihoca said...
duyqub said...
nazmihoca said...

duygqub said...
comment deleted

nazmihoca said...
duygué said...
seyma said...
seyma said...
burcu 6 said...
selinzenginb said...
tasking said...

thesis statement is a focus of essay.how bee cover
honeycomb , sentences or paragraphs in essay
ratate arnund thesis statement
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M Leave your comment

You can use soms HTML tags, such as <b>, <i», <a»

This blog does not allow anonymous comments.

Choose an identity

@ Blogger

USERNAME

No ffogger account? Sign up here.

Login and Publish Preview

FIRST HOMEWORK: Pretend your class is putting together a time
capsule. It might not be opened by anyone for 100 years or more. This
time capsule will tell people in the future what life on earth was like
in the 2000s. You can choose one thing to go inside. Explain what you

While surfing on the net, | have found a very interesting website that |
want to share with you. On the website you are asked to draw a pig
and based on your drawing, there are interesting clues about your

personality. For example, | am a positive and optimistic person. Your
task is, of course if you accept, not only to visit that page and learn
about yourself, but also to write a journal entry reporting your results
comparing them with your actual personality. If the webpage gives
some clues about you, give me some examples. If not, tell us how you
are different. Remember | also did the test and found a bit about
myself there. Have fun! Click on the link below

http://drawapig.desktopcreatures.com/
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An essay is a piece of writing that.....

Write your definitions here.

)06

A paragraph is....
Write your definitions here.

Writing is...

Write your definitions here.

WRITING HITS: Here you can post your writing, suggested by
your teacher so that visitors can read the Best of Writing from
various students.

INTRODUCTION PARAGRAPH: This picture represents the
introduction paragraph of an essay.

How do you think this is related to introduction? Write your
comments.

THESIS STATEMENT: How do you think this picture is related to
the thesis statement?

In this part you are also expected to submit your thesis
statements on the given issues below.
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WILD LIFE ~ PLANETS POLES NATIVE AMERICANS

USEFUL LINKS: You can add links that we can use for classroom
practices like the PIG PAGE. Please remember to add a
description of the page and how we can use it.

YOUR QUESTIONS: You can ask questions about the writing class
here..

REFLECTION: How useful/useless was this computer based
classroom?

Tell me about strong and weak points of the lesson?

What suggestions do you have for the lesson?

1.3.6.3 April 2006

GITT VS KITT: Remember the childhood series of yours * Knight Rider" and the very new
OPET advertisement of Cem Yilmaz. Think about the cars used, missions completed
and the drivers involved in these two films. Talk about the things they have in common
and the points they differ. Hurry up to post your comments!

SECOND HOMEWORK: Surfing on the net, | have witnessed that
the world wide wedding customs page has very limited details
about Turkish Traditional Weddings, whereas most of other
weddings are presented in details. Let’s write how our
traditional weddings are, send them an e-mail to tell them that
our page can be a useful source for them.

PS: Regional slight differences are not our concern in your wedding processes.
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Before you start, click on the page below to check Bulgarian and Turkish weddings!
Post your comments about the outline of the Bulgarian weddings. Remember the
organizational structure of Process Essay.

CLICK THE LINK BELOW

http://www.worldweddingtraditions.com/locations/east_europe_traditions/turkish tr
aditions.html

PROCESS ESSAY: What is the relationship between this picture
and the Process Essay? Write your comments.

BACKGROUND INFORMATION: Looking at the pictures,
write down your comments. How do you think they are
related to types of background we write in the
introduction paragraphs? Explain your ideas with your
reasons.

LINKING WORDS: What is the relationship with the
picture and linking words?

Check the link below to find more about linking words

http://www.flinders.edu.au/SLC/Linking_words.pdf

1.3.6.5 June 2006




Address:

Council of Europe
67075 Strasbourg-Cedex
France

Tel: +33 (0)3 88 41 20 18
Fax: +33 (0)3 88 41 27 30
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OPINION ESSAY: Answer the following RIDDLES. Write
your opinions about the possible answers in the
comments part.

. Pronounced as one letter, and written with three, two letters there are, and two
only in me. I'm double, I'm single, I'm black, blue, and gray, I'm read from both
ends, and the same either way. What am I?

e  What other letter fits in the following series:

BCDEIKOX?

e  What's white when it’s dirty?

e  Six glasses are in a row. The first three are full of juice; the second three are
empty. By moving only one glass, can you arrange them so empty and full glasses
alternate?

e  What's white when it’s dirty?

e  Six glasses are in a row. The first three are full of juice; the second three are
empty. By moving only one glass, can you arrange them so empty and full glasses
alternate?

What is it that everybody does at the same time?

The more you take away, the larger it becomes? What is it?

What is so fragile even saying its name can break it?

How could a cowboy ride into town on Friday, stay two days, and ride out on

Friday?

What turns everything around, but does not move?

. | am a box that holds keys without locks, yet they can unlock your soul. What am
1?

e  While walking across a bridge | saw a boat full of people. Yet on the boat there
wasn't a single person. Why?

e  What can you put in a wood box that will make it lighter?

e  What word looks the same upside down and backwards?

. How far can a dog run into the woods?

How do you think this item is related to
Argumentative Essay we have covered in the
writing class?

Post your comments.

THIRD HOMEWORK: The Death Penalty

Currently Turkish Government has already come to a conclusion
as "The death penalty should be abolished.”" However, some
people still think "The death penalty should be administered for
particularly heinous crimes.” Stating your point of view write an
argumentative essay in order to send to European Court of
Human Rights

PS: You can send an e-mail, a fax or a letter to folllowing
addresses. Make use of the links below in order to gather
information for your arguments



e-mail: webmaster@echr.coe.int
Some of the issues in this argument:

Is the death penalty an effective deterrent for heinous crimes?
What are the economic ramifications of the death penalty?

Is the death penalty the best protection from a murderer?

Are methods of execution reliable and practical?

Sources of Information:

Against the Death Penalty

Amnesty International

American Civil Liberties Union (ACLU) Death Penalty

National Coalition to Abolish the Death Penalty

Yahoo's Death Penalty: Opposing Views

Supreme Court Declares Juvenile Death Penalty Unconstitutional
Deterrence and the Death Penalty: The Views of the Experts
Death Penalty from justicepolicy.com

In Favor of the Death Penalty

S.C. bill: Execute 2-time molesters

Death Penalty links

ProDeathPenalty.com (in favor of the death penalty)
Yahoo's Death Penalty: Supporting Views

Informational Websites

Death Penalty Curricula for High School
Angel on Death Row from PBS's Frontline
Death Penalty Information Center

Focus on the Death Penalty: Index

The Death Penalty - American attitudes - Brief Article - Statistical Data Included
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