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ABSTRACT

54 Turkish high school students who have returmned from

European countries after living as families of

migrant workers completed a questionnaire in the month of

May, 1983. The questionnaire consisted of questions eliciting

background information plus the four scales assessing the

following psychological characteristics of these children.

1.

Interaction with the culture of the host country - A
culture contact scale (a modified form of the scale
developed and used by LeCompte and LeCompte and White)

was used for assessment.

Traditionalism level of both the children and their
fathers (families) - LeCompte and LeCompte Tradition-

alism scale was used to assess traditionalism.

Attitude toward the families - A new Family Evaluation

scale wa's developed.

Cultural identity in terms of both host and home
cultures - Short-Form Adjective Q-Sort was used to

assess the cultural identities.
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Except for the Family Evaluation scale, all the other
scales had been previously developed and used in other
research. They were indicated to be valid and reliable

measures.

The degree of contact the children had with the host
culture was found to be best predicted by the Family and the
School variables. The children from highly conservative
familfies reported similar tfaditional attitudes on the seven
different issues of the traditionalism scale. These children
had lower gulture contact scores indicating little exposure
to the host culture. The children who were exposed to
segregated public education and intense religious education

were found to have had less contact with the host culture.

The length of..stay in the host countries failed to
predict the degree of contact the children had with their
culture, contrary to the expectations and the previous

findings.

In the case of the cultural identity variable, all of
the independent variables turned out to be nonsignificant in
bredicting the Turkish identity of the children (expressed by
the 'Self and Turk' scores) possiﬁly, due to the lack of

variance in the scale.

Best predictors of cultural identity (expressed by the
'Self and Other' scores) were found to be the traditionalism

of self variable followed by the length of stay and the



traditionalism of family variables. The degree of exposure to
the host culture (culture contact variable) was found to have

no predictive value on cultural identity.

Based on the above findings, it 1s concluded that
cultural absorption (defined and operationalized in terms of
perception of similarity between the self and the host
country mnationals) 1is not necessarily preceded by cultural

intédration (expressed as a function of the culture contact).
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OZET

Bati Avrupa ‘iilkelerinde is¢i ailesi olarak yasadiktan

<31

petn

sonra, gecmis yillarda yurda dSnen 54 ortadgrenim genci ile
yapirlan bu aragtirmanin ana amaci "ikineci kugsak", "kayip ku-
sak" vs. diye adland1r11aﬁ bu genclerin kiiltiirel benlik so-
runlarlna aciklik getirmek ve daha &nce yapilmis olan LeCompte
and LeCompte (1983) calismasinda ortaya ¢ikan "kiiltiire acil-
ma" zamanla kiiltiirel entegrasyona yol acar bulgusunun "kﬁl;
tiire aci1lma" kiiltiirel asimilasyona da yol acar seklinde ifade

edilip edilemiyecegini ayni regresyon metodu ve benzer Olgek-

lerle B8lcmekti.

Arastirma degisik sosyo-ekonomik cevrelerdeki dort,

Devlet Lisesinden secilen genclere anket uygulanmasi sureti
ile gergéklestifildi;:Altl kisimdan glusan ankette (bkz.
Appendiks A), ilk iki bdliim Szgecmise iliskin bilgileri su-
narken, diger dodrt Slcek sirasi ile, genglerin Avrupa'daki
kiiltiir ile temas derecelerini, kendilerinin ve ailelerinin
geleneksellik diizeylerini, ailelerine karsi tutumlarini ve
_kﬁltﬁrel benliklerini 61gmeyi émaglamakta 1di (Kﬁltﬁrel ben-
1ik, gencin algiladigi kendi kisilik &zellikleri ile, algila-

di1g1 tipik bir Tiirk ve tipik bir Avrupali'nin kisilik &zel-
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likleri arasindaki fark puanlari ile ifade edilmekte idi).
Arastirmanin hipotezleri su gekilde Szetlenebilir:

1. Dig {ilkede gecirilen siire arttikca, gencin kendini dis

ilke insaniﬁa daha cok benzer algilamasi beklenmektedir.

2. Dis iilke cocuklari ile karisik bir efitime tabi tutu-
1aﬁ:§Fn9’ kendini o iilke insanina daha benzer algilayacaktir
(D1s iilke benligine sahip olacak).

g

3. Alt1 oniki yas donemini ve ilkokul egitimini Tiirkiye'-
de geciren genglerin Tiirk benlikleri daha kuvvetli olacaktair
(alglladiklarl kendi 6zellikleri ile tipik Tirk Bzellikleri

arasindaki~fark-aza¥racaktir).

4. Geleneksellik diizeyleri yiiksek olan g¢ocuklarin Tiirk
benlikleri kuvvetli olacak, yani kendilerini Tirk'e daha

benzer algllayacaklardlr).

5. Yurtdisinda alinan dini egitim gencin kendini, tipik

bir Tiirk'e daha c¢cok benzer algilamasina neden olacaktir.

6. Dis {ilke kiiltiirii ile yiiksek diizeyde temas, gencin ken-
dini o iilke insanina daha benzer algilamasina neden olacak-

tir.

7. Egitim diizeyi yiiksek olan babalarin cocuklarinin dis

ilke kﬁlfﬁrﬁne daha acik olmalari beklenmektedir.
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8. Dig iilkede alinan, ayirimci. bir egitim (sirf Tiirk
c¢ocuklari icin) ve yiiksek diizeyde din egitimi, yabanci iilke

kiiltiiriine ac¢i1lma arasinda ters bir iliski beklenmektedir.

9. Dis tlilkede gecen siire ile dis kiiltiire acilma ara-

sinda dogrusal bir iliski beklenmektedir.

10. Geleneksel ailelerin cocuklarinin dis kiiltiire daha

az g&}lmls olmalari-beklenmektedir.
P

11. Ailelerini olumlu degerlendiren genclerin dis kiil-

tiire daha az acilmis olmalari beklenmektedir.

12, Alti oniki yas dBnemini dig iilkede gec¢iren genglerin

dis kiiltiire daha fazla acilmis olmalari beklenmektedir.

Verilerin degerlendirilmesi sonucu elde edilen bulgu-

lar ise su sonuclari gtstermistir:

Aile ve genclerin geleneksellik diizeyleri yiiksek dere-
cede birbirleri ile dojru orantilidir. Geleneksellik degiske-
ni dis kiiltiire agcilma ile ters ydnde bir korelasyon g&ster-
mistir. Fazla geleneksel olan genclerin geldikleri iilkenin
kiiltiird ile daha az temas ettikleri bulunmustur. Egitim tiri
ve dini egitim dereéesi, ki1saca egitim faktdri olarak alindi-
ginda, genglerin dis kiiltiir ile temasini belirlemede, gele-
neksellikten sonra ikinci Bﬁemli degisken olma 6zelligini
gﬁstermistir. Beklentilerin tersine, dié ﬁlkede'yasanan yil-
iérin-grtm331 ile kﬁltﬁfe acilma orani arasinda doBrusal ve

onemli bir 1liski bulunamamistair.
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1ki ayri kiyaslama sonucu elde edilen "Kendim ve Tirk"
ve "Kendim ve Dls‘ﬁlke insani1i" kiiltiirel benlik gdstergeleri
ise, "Kendiﬁ ve Tirk" 6lceginde diger bagimsiz degiskenlerle
higcbir anlamli korelasyon ve iligki gOstermemistir. Sonugla-
rin anlamsiz ve geligigiizel oldugu varsayilarak, yalnizca
"Kendim ve Dis iilke inéanl" puanlari ve iligkileri kiiltiirel
benlik degiskeninin deferlendirilmesinde kullanilmistir. Kiil-
tﬁr?%lbenligin en iyi belirleyicileri ise d1s ililkede gecen
zaman ve aile ve gencin geleneksellik diizeyi olarak ortaya
ci1kmistir. Dis iilkenin kiiltiiriine agiima oranl‘ile o ﬁlkenin
kiltiirel benliéini edinme olgusu arasinda ise beklentilerin
tersine hic¢bir amlamli iliski olmadigi bulunmugstur. Bundan da
LeCompte'and LeCompte (1983) ¢alismasina atif yapilarak, ya-
banci bir kiiltlire a¢ritmanin kédltiirel entegrasyona yol acabi-
lecegi ancak kiiltiirel- wsimilasyon ic¢in yeterli bir kosul ol-

madig1 sonucuna varilabilinir.



‘ZUSAMMENFASSUNG

.1z Die vorliegende Untersuchung befaft sich mit den
Identifikationsproblemen der als '"zweite Genmeration" oder auch
"verlorene Generation" genannten Ju;endlichen. Auf vier
verschiedenen Gymnasien wurden insgesamt 54 Jugendliche

aus unterschiedlichen Milieus befragt, die nach einem

langeren Aufenthalt in westeuropaischen Landern in ihre

Heimat zuriickgekehrt .sind.

Eine Untersuchung von LeCompte/LeCompté aus dem Jahre
1983 kam zu der Aussage: "Eine Offnung zur Kultur des Gastlan-
des verursacht mit der Zeit eine kulturelle Integration".
In der vorliegendenkUﬁtersuchung sollte geprﬁft werden
ob auch die Aussage stimmt "éine Offnung zﬁr Kultur des
Gastlandes verursacht mit der Zelt eine kulturelle Assimi-
lation". Dazu wurde die gleiche Regressionsmethode und
ahnliche Skalen verwendet, wie bei der von Lermpte/

LeCompte durchgefiihrten Untersuchung.

Die Umfrage besteht aus sechs Teilen, in den ersten

zwei Teilen werden die persdnlichen Daten und der Werdegang

der Jugendlichen ermittelt; durch die vier iibrigen Teile

'
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wurden der Reihe nach,

der Grad des Kontaktes der‘Jugendlichen mit der euro-
paischen Kultur,

die BewuBtseinsstufe ihrer eigenen Tradition und der
ihrer Eltern,

- ihr Verhalten gegeniiber ihren Eltern, sowie

- ihre kulturelle Identifikation gemessen (ihre kultur-
elle Identifikation wurde durch die Differenz zwischen
den von ihnen selbst wahrggnommenen eigenen
‘Persﬁnlichkeitseigenschaften, den von ihnen wahr-
genommenen Eigénschaften eines typischen Tiirken,
sowie eines typischen Europaers dargestellt). Die

Hypothesen der Forschung kdnnen wie folgt

zusammengefaBt werden:

1- Je mehr Zeit im Ausland verbracht wird, deste hdher
wird die Erwartung, daf der Jugendliche sich mit dem

Menschen desjenigen Landes identifiziert, in dem er nun lebt.

- 2- Der Jugendliche, der im Ausland zusammen mit dessen
Kindern erzogen wird, wird sich eher mit dem Menschen

desjenigen Landes identifizieren.

3- Die Jugendlichen die zwischen dem sechsten und
zwblften Lebensjahr in der Tﬁrkei gelebt haben, d. h. die
tﬁrkiséhe Grundschulerziehung erlebt habén, werden eine
starkere tiirkische Identifikation besitzen (d. h. der Un-
terschied zwischen ihren eigenen Eigenschaften und den typisch

tirkischen Eigenschaften ist gering).
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4- Die Kinder, die ein hohes traditionell tiirkisches
Identifikationsbewuftsein haben, werden sich auch im Ausland

mit der Bevdlkerung ihres Heimatlandes identifizieren.

5- Eine im Ausland genossene Erziehung in seiner
Religion wird bewirken, daf der Jugendliche sich eher mit

einem typischen Tiirken identifiziert.

i 6- Ein starkerer Kontakt mit der Auslandskultur wird

bewirken, daf sich der Jugendliche eher mit dem Menschen

desjenigen Landes identifiziert, in dem er nun lebt.

7- Es wird erwartet, daf Kinder, deren Vater einen
héheren Bildungsgrad besitzen, der Auslandskultur gegeniiber

aufgeschlossener sind.

- g="Fine~von der Bevdlkerung des Gastlandes isolierten
Ausbildung im Ausland und eine Erziehung hdheren Grades in der
eigenen Religion wird eine Offnung gegeniiber der Auslandskul-

tur eher behindern, wenn nicht sogar verhindern,

9- Es wird erwartet, daB die Lange der im Ausland
verbrachten Zeit und die Offnung gegeniiber der Auslandskultur

linear abhangig sind.

10- Es wird erwartet, daB Kinder aus traditiomnsbewuBten

Familien sich weniger der Auslandskultur zuwenden.

11- Es wird erwartet, daPB die Jungendlichen, die ihre
Familien positiv bewerten, sich der Auslandskultur weniger

zuwenden.
|
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12- Es wird erwartet, daB Kinder, die zwischen dem
sechsten und zwdlften Lebensjahr im Ausland gelebt haben, sich

eher der Auslandskultur zwenden.

Die Auswertung der erhobenen Daten fihrte zu folgenden

Ergebnissen:

Das Traditionsbewuftsein der Jugendlichen und der
Fam%%%en sind in hohem MaBe linear voneinander abhangig. Die
Variable "TraditionsbewuBtsein" korreliert negativ mit der
Variablen "Offnung gegeniiber der auéiandischen Kultur". Die
Untersuéhung zelgt, daB.sehr stark traditionsbewuBte
Jugendliphe mit der Kultur ihres Herkunftlandes nur wenilg
direkten kontakt hatten. Zieht man die "Art der
Ausbildung" und“ﬁen”gﬁféd &er religidsen Erziehung" zu einem
'Ausbildungs fakior "zeus ammen, so wird diesgr nach dem
TfadiﬁionsbewuBtseinkzur zweltwichtigsten Variante bei der
Bestimmung des Kontakts der Jugendlichen mit der Auslandskul-
tur. |

‘Es wurden zwei getrennte Vergleichsskalen ermittelt
"Tch und der Tiirke" sowie "Ich und der Auslandsmensch".

Zwischen der Skala "Ich und der Tiirke" und den anderen freien

Variablen gab es iliberhaupt keinen sinnvollen Zusammenhang und

keine Korrelation.

Daher wurde nur die Skala "Ich und der Auslandsmensch'
fiir eine Auswertung der kulturellen Identifikation verwendet.

Als beste Determinanten der kulturellen Identifikation haben
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sich die im Ausland verbrachte Zeitdauer sowie der Grad des
TraditionsbewuBtéeins der Familie und des Jugendlichen
gezelgt. Enfgegen allen Erwartungen wurden zwischen dem
"Offnungsgrad gegeniiber der Auslandskultur" und der kultur-
ellen Identifikation des in Frage kommenden Landes iiberhaupt
kein sinnvolle; Zusammenhang gefunden. So kann hiermit die
Aussage von "LeCompte and LeCompte" (1983) unterstiitzt werden,
daB‘gée Hinwendungen zu einerifremdén Kultur, die kulturelle
3%
" Integration zur Folge haben kann, aber fiir die kulturelle

Assimilation keine ausreichende Vordussetzung bildet.



CHAPTER 1
BACKGROUND OF THE PROBLEM

.t
13t

History of the Turkish Workers Migration Movement to Western

Europe

Prior to a detailed report of the present investigafion
it would -be useful to give a short synopsis of the history .
of the Turkish migrant movement to Western Europe. The present
research has focused on the phenomenon of migration to
Western Europé and some of its consequences. Since 1973,
however, Turkish workers have migrated to Middle Eastern
countries and Australia, as well, Neither the history mnor the
consequencés of the latter will be inclqded since these
population movements are quite different ffom those to
Western Europe. For example, companies recruiting workers for
the Middle Eastern countries do not provide facilities for
families and there is apparently 1O interest on the part of
the workers for permanent migration. Immigration to Australia,
"on the other hand, is more of a permanent nature. Hence, the

phenomenon of the so called 'second generation" returmees 1s

"much less important in . these cases.



International labor migration has been taking‘place
in Europe since the beginning of the 19th century. It is by mno
means a néw phenomenon of our day; however, the characteristics
of the migratory movements in the second half of the 20th
century differ from those of the previous flows. Former
intra—confinental moveménts\are leaving their places to
intercontinental ones and large amounts of workers move
towaxds European immigration countries from distant regions.
Besides, in terms of time, the current flows tend to be more
temporary in naturé;therefore.theorégically, the recent
migratory movement starts and ends in the country of origin
of the migrant worker. Especially in the 1980's the 'return
home" aspéct of the migratory chain has become the most
importaht and crificai issue of debate among the immigration
and emigration countries 7 Undoubtedly, this issue is of
utmost importance to Turkey because of its highly specific

place among the emigration countries.

Turkéy, unlike many other labor expdrting countries,
started to experience significant migratory flows only after
the late 1950's. In the 1950's, an gxodus from rural areas to
urban centers was in process due to the population explosion,
mechanization of agriculture, changes in the form of productio
and in thé traditional structure of the society. The first out-flow from
Turkey coincided with the end of this decade. The first gfoup
of 12 technicians and their families who left for West

Germany for vocational training in 1957 were soon followed



by a group of 150 workers (Abadan-Unat et al., 1976). While
being easily assimilated into the German economy, this trickle
soon changed to a torrent of massive proportions. When the
first bilateral agreement on the recruitment of workers was
signed in 1961 with the Federal Republic of Germany, the
'phenomenoh became a matter of governmentel policy. Between
1964 and 1967, Turkey concluded recruitment égreements with
var%ggs West European countries. The most important issue
emphasized in all of these agreements was the temporary
status of the workers. When their rééruipment period was Xf
over, they had to return to their home countries,. In the
mean time the Turkish government was hoping to reduce the
labor‘sufplus, the balance of payments deficits and, finally,
to have the workers traineéd in industrialised countries in
order to have Wighiy-qualified, skilled labor force at the
énd of_the migratory ;hain. In short, the principal aim was

to enhance economic development.;é

On the other hand, the labor importing countries were
aiming at reducing their job vacancies with a low-cost
labor force. Due to the demographic contractions in all the
host countries and the economic upswing of the early 1960's
the démand for foreign workers had grown tremendonly.
Therefore, between 1963—19675 a great flow of emigration from
Turkey occured. While the number of Turkish workers immigrating
to Europe was being expressed in units of 10,000s in 1963, the

number of potential candidates was also increasing. At about

-



the same time, with the hope of earning and saving up enough
money to establish a better future in their home countries ﬁ?
and of havihg better educational and soclal opportunities for
their cihldren,thousands of workers were emigrating illegaly.
However, inépection of stafistical data reveals that out
migrationAwas in relatively small amounts between 1963-1967.
A continuous rise in the number of workers emigrating from
Turkey in reply to the high demand of the West European
countries took place right after the 1966/1967 economic
recession of the West Germany. This}t;end continued up until

the economic crisis of 1973.

TABLE 1

Distribution of Turkish Migrant Workers Emigration to Europe’

by years and by countries of immigration

YEARS

COUNTRIES 1961-73 1974 1975 1976 1977 1978 1979
W.Germany 648,029 1,228 640 2,101 2,413 —1,333 999
Netherlands 23,359 1,503 .32 98 83 48 42
France 45,366 10,577 25 6 15 13 11
Austria 34,461 2,501 226 672 583 54 25
Belgium 15,309 555 59 72 45 41 30
Switzerland 6,360 770 229 281 246 326 498
Others 12,069 924 435 1,059 1,853 2,993 2,876
Total \ 784,953 18,058 1,646 4,289 5,237 4,808 4,481

Source: Turkish Employment Service (Gitmez, 1983, Table 1:2, p.20).



One interesting point was that Turkish workers were
least affected by the 1966/1967 recession and the restrictive
measures tagen by the Federal Republic of Germany (Abadan-
Unat, mimeo). Therefore, outmigration of workers from Turkey
was halted in 1973 due to the petroleum crisis that led to
the unfavorable economic conditions in Western countries. By
the end of 1973, however, the number of Turkish workers
abroad had reached -approximately 800,000, In addition to this
figure 100,000 illegal workers, 250,000 families and their
children amountiné to 150,000 were aiéo abroad at the same
period (Gitmez, i983). The Turkish population continued to
increase even after 1973 . —the year the Western countries
halted tﬁe recruitment of Turkish workers— due to large scale
family reunific?iiﬁn&;ii should also be noted that the period
from 1973 to 1980 wcuvincided with conditions of imncredible
economic and political unrest in Turkey. The major economic
push factors of labor migration, unemployment, low wages,
‘balance.of payments deficit etc., which were characterizing
the Turkey of that period was heightened by the political
terrorism prevailing all over the country. Until the military
iﬁtervention of 1980, therefore, many people who failed to
bear up the ecomomic crisis and the threats directed at their
freedom, rights, and their lives, chose to migrate to Europea]
countries. Their expeétations were political, sécial and
economic security. After the military infervention of

Seétember 12, 1980, this trend continued and the number of

political refugees increased day by day. In addition, people



pretending to be political fugi;ives also immigrated illegally
to European cquntries asking for political asylum with the
hope of obtaining permanent work and residence permits
(Gengosman, 1981). All these factors contributed to the
increase observgd in the Turkish population in Western Europe
countries since 1973. Aécording to 1980 statistics, the
population increase from 1975 to 1980 is 36.2% (Gitmez, 1983).

In 1980, 1,885,102 Turkish citizens were estimated to be

It

!

living in West European countries. Of this number 773,336
were children between the ages of 0 and 18 (Gitmez, 1983).
The present, figures must be above this; however, the latest

statistics are mnot available.

As the above numbgrs also indicate, the composition of
the Turkish immigrant population in Eufope h;s been undergoing
‘a stru;tural change since 1974 due to the influx of familiesxf
and children as a conséquenqe of the 'family reunification' ¢%
policy. The proportioq of active population of Turkish
immigrants has decfeased from 63% to 457 between 1974 and 1979

indicating a greater number of dependents and children abroad

(Gitmez, 1983).

To be able to better demonstrate this struptural'
change, inspection of the compbsition of the Turkish migrant
population in the Federal Republic of Germaﬁy may be helpful
since approximately 80 % of all Turkish m}grant labor force
is eﬁployed in this country. While the number of children

under 16 has increased by :129.8 % from 1974 to 1980. The increase



realized in the whole population is 42.3 % for the same
period. These peréentages indicate that in 1980 the Turkish
migrant population constituted 32.8 Z of all migrénts in the
Federal Republic of Germany, while the population of the
Turkish childrgn under 16 years of age made up 46.4 7 of all

migrants in the same age bracket (Gitmez, 1983).

TABLE 2

Turkish Population in West European Countries
(Changes from 1979 to 1980)

Lo Dépendent Children
COUNTRIES -Years  Workers Spouses (0- 18) Total

W.Germany 1979 540,471 248,429 479,400 1,268,300
7 1980 590,623 287,377 548,400 1,462,400
Netherlands 1979 45,141 34,670 26,889 106,700
| 1980 47,326 38,137 36,249 121,712
France 1979 38,000 19,616 32,077 89,693
1980 38,000 20,000 34,077 92,772
Austria 1979 28,037 16,963 15,000 60,000
’ 1980 30,130 17,331 17,539 65,000
Belgium 1979 23,000 13,305 30,258 66,563
1980 23,000 13,305 30,258 66,563
Switzerland 1979 17,971 1,799 11,775 - 31,545
1980 20,119 2,134 13,604 35,857
Scandinavian Countr. 1979 15,519 1,572 13,311 30,402
1980 17,697 1,437 15,164 34,298
Other ‘ 1979 3,395 1,030 2,075 6,500
1980 3,395 1,030 2,075 6,500
W.European(TOTAL) . 1979 711,534 337,384 610,785 1,659,703

1980 770,290 - 381,446 733,366 1,885,102

Sources: 1- Min. of Labor/YiS 1979 Yili Calisma Raporu 1980; 1980 yili
calisma raporu hazirliklari 1981.

92— Min.of Educ. Yurtdisinda Galisan Tiirk Isgilerinin 0-16 yas
cocuklarinin egitim sorunlari, No.74-20, 1974.
(Gitmez 1983, Table 1:3, p.23).



The above statistics concerning the composition of the
Turkish population abroad, when paired with other statistical
findings such as the length of stay of workers and their
tendencies.td live permanently in host countries, indicate
that contrary to what the immigrants and fhe concerned
governments believed in thé 1960's and the 1970's, migration
of Turks is turning'out td be of permanent or semi-permanent
natu%?. While in 1968 only 4 7 of Turks had lived more than
7 years in West Germany, inv1976, 25 7 had been living for -
more than 6 years (Mehrleander, 19803. According to Mehrleander
(1971),31 % of Turks wanted to stay more than their initial
intentions while only 5 7 intended to leave earlier than the
time previously decided. Also the data by Turkish;Employment
Service support the above tendency. While in 1971 only 6.4 %
had postponed their returns indefinitely, in 1974 this number
had increased to 18.4 % (Gitmez, 1983). The increase in the
" number of migrants under 25 years of age is another indica£ion

of the fact that the nature of Turkish migration is changing.

TABLE 3

Turkish Immigrants aged 0-25 in 1980
by countries of residence

W.Germany 753,000
France »ZO,QOO
Netherlands 44,000
Sweden . 9,000
Switzerland , 17,000
' Total 843,000

Source: Widgren,J., UNDP/ILO working
Paper, 1982; p.1ll.



In spite of all the restrictions imposed by the
receiving country gévernments, the number of Turks abrogd and
their tendencies to stay longer in the host countries
continuously increased from 1973 on to the 1980's when West
Europe found itself once again in an economic crisis.
Unfavorable economic conditions that have become prevalent
since the beginning of the 1980's, created economic, social,
and ng%hological problems for foreign workers. High
unemployment rates observed in the host countries led both(XZ
the government and the nationals of tﬁese countries to search
for scapegoats. Even though it is known that foreign workers
are structurallly integrated into host economies and even in
times of uﬁemployment and crisis nationals would not take
certain jobs taken by foreign workers, they still put the
blame on these peoplg} At the governmental level new
.regulations and ‘laws were enacted to restrict aliens. For
example, the Federél Government and the state governments of
West Germany proposed new regulations to freeze the number of
foreigners in the country. In fact these decrees are meant
only for the Turkish immigrénts due to the tendency of the
Federal Republic of Germany to identify "migrants" problem
with "Turkish migrants"™ problem. The implication is that if
the number of Turkish immigrants can be controlled or reduced,
there will be no problems of immigrants in the long run.
Although at first thought, this issue seems to have only
econamic significénce and consequencés, its_social and

psychological impacts are much more important in the long run.
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Before scrutinizing these aspects, it may be helpful to look
at what the Federél and state governments have proposed as
solutions ta "Turkish workers and their families" problem in
Germany. The age limit for children who can join their
families would be lowered from 18 to 16 (still mﬁch dabate

is going on to lower thisfigure). Unless both parents have
lived in the host country, it would not be possible for the
chilgnto enter the country to be unified with his/hef family.
If the second generation got married in Turkey it wduld not

be possiblé to take their spouses tJ fhe.Federal Republic of
Germany unless they have lived at least eight years in this
coﬁntry. In addition, the marriage sﬁould have lasted at last
a year befo%e the spouse could be admitted to West-Germany.
Actually, since 1982 thése‘series of regulations are being
enacted in all states (Sen, 1982). As it is understood the
hidden aim is to socially and psychologically‘depreciate the
worker who can not bring his family to Germany so that, he
returns to his homé country voluntarily without claiming any
compenSation‘from the host country. The "return bonuses" plan
proposed by the Federal Minister obeabor, Norbert Blum‘has
moré or less the same aim. The plan is only pertinent to

those "future unemployed workers" who will be out of their jobs
between 1983-1984. The number of these workers are estimated
to be 20,000. The plan does not concern thg current 120,000
jobless Turks. Actually, the number of uhemployed Turkish
workers in Germany by March, 1983 was 121,052, which is 18 %
of all of the active Turkish population in the coﬁntry (Anka,

|
|
'



Apr. 19, 1983). What the Blum plan proposes is to provide
10,500 DM return bonus per family plus 1,500 DM children
allowance for each child for families who voluntarily return
to Turkey. Since the above plan does not take the 120,000
current uneﬁployed workers into account, these people, who
have beenAreceiving unenmployment pensions for months, will
be forced to go back to their home country sin;e there will
be ng;new job opportunities. It is certain that they will not
recgive any financial help from the Federal Republic, so while
the number of Volugteer returnees wfli overrun the estimated.
amount of 20,000, the Federal Republic will achieve a profit
of 3,480 millions DM (NOKTA, 20, 19835. On the other hand,
the Federal Minisfer of International Affairs, F.Zimmerman,

>

believes that

"until 1973, the Bonn Government had left
employment of foreign citizens almost
entirely by market forces. The recession
beginning at the end of 1973, exacerbated
by the o0il crises with its accompanying
mass unemployment, caused the Federal
Republic of Germany to abandon the policy
of entrusting the recruitment of foreign
workers to the requirements of industry.
A decision to halt recruitment came into
force at the end of Nov. 1973 and this
approach has been maintained to the
present”" (Mehrleander, 1980; p.79).

Therefore, Zimmerman believes that there is no place for the
unskilled workers in German industry and that vocational
training programs for the second generation are not possible.

The policy is that those who can not be useful to German

economy should immediately return. Furthermore, F.Zimmerman

'



proposes that the maximum age for children reunification
should be lowered to six or seven in order to allow them to

learn German and get assimilated to the German soclety.

All these measures are being enforced with the hope of
reducing the foreign population whose labor was accepted two
decadesvago to meet the needs of host ecénomies. Since the
beginning of this f}ow,rneither the labor exporting nor the
1abo¥nimporting countries were able to foresee what the future
would bring. It is now obvious that :as the permanent
immigration of the temporary Turkish workers become more
probable than ever,ngove£nments, who have always considered
the "guest workers" as economic working machines, try to
justify their desire to send them back, now that they have
become a bﬁrden to their economies. fherefofe, they "grant"
these people the right'to return to their countries of origin.
One has to remember that these people have never been granted
the right to live omn economic, social, political and
psychological equal-terms with the host culture nationals.
While their marginal status has always been reinforced by
various factors, they,have'been viewed'asAa burden which can

/

be seen from their being called "gastarbeiter” or

"auslander".

‘It is a fact of our day that Turkish migrants are the
target of racism and xenophobia triggered by the economic
reéession.vety often the ignored and exploited Turkish

minorities become the victim of racial violance, especially



in the Federal Republic of Germany,

"Last September a fire bomb was tossed through the
living room window of a Turkish family... Police suspect that

Neo-Nazi elements were responsible" (TIME Dec.12, 1983).

"In West Berlin in November of last year, a group of
teen-age German thugs, screaming abuse at foreigners attacked

a Turkish shop, roughing up the owner and his family and

ransacking the rooms" (TIME Dec. 12, 1983).

"A Turkish elementary school student was beaten to

death by his classmates..." (CUMHURIYET Dec. 23, 1983).

These are only a few examples ‘of what the Turkish
immigrént has been facing in ‘host countries recently. The
last quotation, especially demonstrates that racism is no
longer the prejudice of certain groups like Neo-Nazis but it
has become an ongoing disease in the whole society including

even the youngest generation.

When these racist attacks are paired with the economic
incentives of the governments, it seems that the return
migration of Turkish population will be accelerated. Those
who are tired of living as second class people, those who
have failed to integrate to’the host culture, those who have
families in the home country will tend to return, together
with their children. Although there are no sound statistics

about the number of permanent returnees, the average annual



returnee number since 1973 may be estimated as 55,000-60,000
(Gékdere, 1978: Gitmez, 1983). This means that still a 50 %

of those who have migrated since 1973 are reémaining in the
host countries (Gitmez, 1983). Therefore, there is a high
potential of migrants who will be future returness. When the
773,366 Turkish workers children in Europe plus the 50,000
annual inérease in their number (Ministry of Labor, 1981) are
takempyinto consideration, it is seen that the Turkish migratory
chain has not come to an end ét all., Even if the majority of
these cﬁildren prefer to get the sta;ﬁs of permanent
immigrants, there will still be an inflow of "second genera-
tion" or "third generation” migrants into Turkey in the
future. Therefore the social and psychologicai conditions of 2{
these children should be analyzed and understood well enough
~in order to fake meaningful measures concerning theirbre—
integration to the'Turkish culture, Both researchers and
government autﬁorities should shift their emphasis from the
economic aspect of migration to the psyéhological and socio-

psychological aspects since return-migration is likely to

increase in the near future.

Research Review on Cultural Identity of Migrants

Up until now, the problems of immigration were dealt
with from economic, political, and social standpoints. The
fitst contributions to human and cultural fields were made

by Swiss scientists (0riol, 1979). A major study by Hoffman-



Nowtny (1973) demonstrates the importance of cultural identity
in the case of sfructural marginality that is caused by the
inequalities of opportunities and rights in a sociefy. The studs
deals with structural integration and claims that acculturation
is not a prérequisite but an opportunity to achieve structural
integration. Besides eﬁphasizing the marginality of immigrant
workers, the study hypothesizes potential modes of adoptation
for ﬁ%e first generation. In the first half of the 1970's the
majority of empirical and theoretical studies were concerned
with the first generation. Legal, eéohomic, and socilal

positions of the workers were the main subject matter of

research in this period.

As the length of stay of immigrants increased and
family reunifications continued on a large scale, the second
generation became the new topic of research. Theoretical
studies concentrated mainly on concepts of marginality,
bilingualism and biculturalism, whereas, the appliéd research
was concerned with schooling, criminality and delinquency
(Oriol, 1979). Most of the‘studies carried out 'were concerne&:
with problems of children of migrant workers residing in the
receiving countries. The studies were, in fact, developed by
the host country scientists and researchers. Empirical and i
theoretical research on culturél (national) identity seem to
be in ﬁrogress as integration and assimilation problems become
the important current issues concerning both the sending and

the receiving countries. Recent contributions analyze the




situation of migrant workers and their children within the
framework of assiﬁilation and integration theories (Oriol,
1979, Esser, 1979). Peyre (1982), for example, concentrates
on the "conflictual cultural identity of the second
generation immigrants". The research has been carried out
with a group of low-socio-economic status (SES) immigrant
(North African and Iberian) and French youth. It is a
comp%gative study between a group of’delinquents and a
refereqce group that had never appeared before court.
Partial analysis of data showed thag all groups conceived
their parents to be more traditional; however it was the
Moslem delinquent group that perceived their parents as most
traditioﬁal and disagreed most with their parental values.
Hence, it was fhiS“gfﬁﬁp”{%%tWWE% in a very uneasy position
with regard to their national group. The members of this
group had difficulty in defining their own identity and in
showing coherent self images. They seem to have broken with
the traditional values of their culture to the extent of
seeking new cultural identity. Their attempt to assimilate
more rapidly than the reference groups 1is a "thought
provoking" result. In addition,vdelinquents were found to
suffer racism more than the.reference groups. "Rapid
acculturation (leading to a break with the family miliue) in
an ethnocentric society‘where a considerably different culture
prevails, could lead to all the ensuing aangers such as
;deﬁreciationjof'the self, anomia, deviénce and, perhaps, even

delinquenéy" (Peyre, 1982, p.105), and "rapid cultural



assimilation might not be very advisable, contrary to general
opinion" (Peyre, 1980; p.107) are some thoughts suggested by

the results of the research.

Another study that directly deals with cultural identity
of second generation immigrants is by Wilpert (1982). The
research conducted with Turkish and Yugoslav youth in Germany,
had results relevant to the present study. Cultural identity,
concégtualized as a dynamic entity, was dealt with as
expreséed by the homeward orientation and marginality
perception of the Turkish and Yugosiav youth. The intention
of the study, as stated by Wilpert, was "to present how the
concept of cultural and ethnic identity evolves to a central
concept of understanding the behavioral altermatives and
problem solving strategies of the second generation" (Wilpert,
1980; pp.117-118). The findings of the study confirmed that
homeward orientation was an expression of cultural identity.

In general, homeward orientation turned out to be a function

of high aspirations and perception of social marginality.

As the length of stay in the host culture increased,
perception of double marginality of the migrant workers and
their children also increaséd leading to an ambivalence
toward future opportﬁnities in the home country also. Wi{pert
claims that as long as perception of social marginality
exists, integration to German society is not possible. In

addition, the study discusses research which presents cultural

'

identity as a factor strengthening self-esteem that is



essential for mental health, academic achievement and language
ability, while proposing longitudinal studiés that will
investigate "problem solving components of cultural identity
for minority youth in the context of ethnic community’
research" (Wilpert, 1982, p.127). Specific results pertinent
to the Turkish group of the sample may be summarized as
follows: 50 7 of thé Turkish children believed that their
counﬁgymen were not treated equally with the Germans and they
blamed the environment.for tﬁis discrimination and the lack
of opportunities. Due to this perceﬁfion of discrimination,
Turkish children felt pessimistically, about their future;
however, they had high aspirations which led to the ambivalent
situation they were in. 57.3 % of these Turkish children {
|
believed in better opportunifies at home and a high percentagef
of them preferred to finish school, ‘work and live in their home |
countries. It has been found, however, that segregated and !
integrated ciasses at séhdol made a difference in the
preferences that expressed cultural identity. Children in
integrated classes turned out to be more optimistic and
positive about their relations, their school and their future
jobs in Germany. They evaluated their language ability highly
also. Whereas children‘invségregated classes tended to show

less desire to finish school in Germany .and felt themselves

to be discriminated against.

LeCompte and LeCompte (1983). in another study explored

‘the solutions of adaptation and integration problems of



Turkish families and children in Eﬁropean countries. A group
of Turkish families and children in Utrecht were compared
with a group living in the region of Turkey from which the
Utrecht group had emigrated. The aim of identifying a set of
critical variables in the cultural adoptation of the families
was achieved at the end of the study. Culture contact was
found to'be the crifical variable in predicting cultural
integration while it was, itself, predicted by background and

Y

psychological variables of family.

Alllthe studies mentioned above have been conducted in
the receiving countries with sample groups of current X
immigrants not with repurne%é. There is some research on the
re—integration problems of the returnees and their children
in Greece. Being one of the emigration countries, Greeﬁe has
realized how acute the problems related to the cultural
reintegration of the second generation returnees have become.
Recent research reported by Siampos and Moussourou (1982)
indicated that Greek returnees rated their stay in Germany,
their relationship with Germans,.their pay and their pay
compared to the pay of the Germans as "good". However,
relationship among Greeks was rated better due to lack of
acceptance of Germaﬁ mbrality and moral standards. The most
important reasons for the decision to return were found to be
tﬁe unwillingness of the Greeks to prolong their children's

exposure to the German culture and their fear of loss of

cﬁltural identity by the children. It is possible to find
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some statistical tallying about the returnees but relevant
and useful research is rare. This fact is true with Turkey,
as well, Feﬁ studies have been made on children of migrants
who have returned to Turkey.and they deal with mostly
economic, Social, demographic and medical problems. While a

study carried out in two districts of Ankara deals with

.physical and mental symptoms, utilization of health services

‘ .
and‘qgcidents suffered by the children returnees, little is
< A4k

known about their cultural identity crisis and re-integration

problems brought about by the crisiéﬁ(Charbit(ed), 1979).

Rationale of the Present Research

The aim of the present research is actually twofold
The first is to make a contribution to Fhe understanding of
cultural identity problems of the second generation Turkish |
returnees, i.e., to find out the behavioral, attitudinal and
background variables that determine the degree of the child's;
identification wi?h the home and the host cultures. This
seems to be the humanistic aim since it is hoped that the
results of the study may‘be of some help in aiding concermned
organizations that will be drawing up programs, policies,

etc., for the young population caught between two cultures.

The second objective is methodological. According to

LeCompte and LeCompte (1983), cultural integration is a

function of contact the child has with the host culture.

Culture contact was found to be predicted from background



variables, plus the psychosocial characteristics of the
families. While LeCompte and LeCompte (1983) aimed at
searching for better adaptation possibilities for the first
and second generations in the host culture, the present study
has the same aim of looking for adaptation possibilities for
the second generation in the country of origin on their réturn.
The same crucial vafiable, Culture Contact, (with the
rece%%ing country culture) is used in both studiés. Similiar
scales are also utilized to measure culture contact while

the same statistical method of regreééion analysis for data

assesment is used. Relations hypothesized in both studies can

be summarized in table:

TABLE 4

Summary of Major Variables

~

LeCompte/LeCompte Present Study

(1) Culture Contact=f (1) Culture Contact=f
(family variables: (Psychological family and
background and self;and background
psychological) variables)

(2) Cultural Integration=f (2) Cultural Identity=f.
(culture contact) (culture contact)

(3) Cultural Absorption(assimilation
(cultural integration)

% Cultural Absorption (assimilation) is defined and measured
by the degree of host culture identity, so the degree of
host culture identity is equal to the degree of absorption

(assimilation).



The present study is a way of replicating a part of
the former with a different sample, the second generation
?eturﬁee group. In addition, it might be a way of taking the
two stage modeled LeCompte and LeCompte (1983) study a step
fﬁrther fo éee whether the three stage model of adaptation,
integration, and absorption (Amefsfoort, 1982) is applicaBle
to the present casé. That is, to see whether each step is

neceggarily a prerequisite for the next.

Statement of Problems and Hypotheseg

The situation of Turkish migrant workers and their
children in Europe is characterized by the condition of living
in two very distant cultures. If culture refers to
of values, beliefé and norms transmitted from one generation F
to the next" (Mead, 1956), especially the so called "second {
generation" lives in a conflictual situation of alienation }
and rejection. According to Erikson, the child, all through
his childhood, develops expectations according to the ;
hierarchies, norms, and values introduced by the familyiand r
wider circle of environment, These expectations lead to the |
idea of what the child will become as he grows up (Peyre, I
1982). Adolescence is“the most formative and critical period
in the search for identity. It is the transition period

where the child is in constant confrontation with outside

groups (families, schools, religious communities etc.). This

critical perioﬂ may be greatly affected by the cultural



experience of pre-adolescence. The‘outside reference groups
havé important functions of conveying the meésage.of how the
child is pefceived. There should be continuity of traditions,
norms, values to be internalized in the environment in order
for him/her to develop consistent cultural identities. When
the situatioﬁ of second generation migrants (they may be born
in the host countrieé or may move to the country later) are
anal%ged,it is seen that the conditions for these children

fain
to develop consistent cultural identities is nill. The same
thing, however, can not be said forzthe first generation
arriving the host cultures with aiready formed and
confirmed cultural identities.\Discontinuity of traditions 1is
what the children are faced with., This leads to conflicts
regarding the formation of cultural identity., The migrant
child has to éxist around two poles: his family and fellow
countrymen (his home culture) and his school, work and public
life (host culture). Thefefore, he/she has two different
reference groups and two completely different environments:
whose norms and values diverge and differ from one another.
The child is in a position-of meeting the expectations of two
conflicfing culturesﬁ\ln additions, he has no single reference
group to convey a consistent'seif image. Consequently, not

knowing where he/she belongs, the child develops a marginal

status with an incoherent self-identity.

Under the light of this brief theoretical summary, the

objective of the study is to identify the strongest predictors



of cultural identity in terms of béhavioral, and psychological
variables. Cultural identity is approached énd operationalized
as the child's perception of him/herself in comparison to
his/her perception of the characteristics of both the host

-

and home culture nationals.

Hypotheses

tig
1- As the length of time the respondent has spent in

the receiving country increases, he :is expected to perceive

himself as more similar to the host country natiomnals.

2- Cultural identification with the host country is a
function of integrated education. If the respondent has been
v \ v
subjected to an integrated type of educaiton, his cultural
identity will be more similar to that of receiving country

nationals since he will perceive himself as more similar to

the nationals of this country.

3- The respondent is expected to percei%ve himself as
more simiiar to the host country nationéls if the percentage
of time he has spent in the host country from age 6 to age 12
is high. If the child has héd his elementary school education
in the country of origin, Turkey, he is expected to perceive
himself as more similar to Turkish nationals since early
education is considered more effective than late education in

the formation of cultural identity.

!



4- The greater the traditionalism in the family, the
greater will be the traditionalism of the respondent
consequently, the discrepancy between his perception of the

self and the Turkish nationals is expected to bersmall.

5- The more intense the religious education of the

respondent in the host country was, the more similar he will

perceive himself to the Turkish nationals.
tin
- 6- Higher contact of the child with the host culture:

is expected to result in perception of more similarity between

the self and the host. country mnationals.

7- Respondents with fathers of high educational levels

are expected to have more contact with the host culture.

8- Both the segragated type of education and intense
religious education are expected to lead to less contact

with the host culture,

9- Contact with the host culture is expected to
increase with the increased length of stay in the receiving

country.

10- Children coming from traditional families are

anticipated to have less contact with the host country

e Ly {INIVERSITES! KU TUPH

11- The more positively the respondent evaluates his

. family, the less contact he is expected to have with the



culture of the receiving country; and, consequently, he is

anticipated to have stronger Turkish identity.

12- If the respondent has spent more time from age 6
age 12 in the host country, he is expected to have more

contact with the host culture.’



CHAPTER 2
METHOD OF THE STUDY

Selection of the Sample

As mentioned in the previous section, statistics about
the number of returnees are scarce. It is especially difficult
to find any recent data on the second generatioﬁ returnees.
According to the relatively most reliable data by Wert and
Yalcintas (Gitmez, 1983; p.35), 190,000 workers have returned
to Turkey from West Germany between 1974-1977 (this number 1is
assumed to include dependents as well). The average figure
for 1974, 30.000, haé increased to 70.000 for the years 1980 |
‘and 1981. While in 1982 the returnee number is thought to
have réached 90,000, the average annual figure is expected to

exceed this in the mnear future*.

The initial aim of this survey was to have a represent:

ative sample with the following criterion:

a) 100 Turkish high school students from the populatio

of Turkish migrant workers' children who have

% Gitmez,A., Personel Communication.
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returned from one of the West European labor

lmporting countries.

b) age range 14-18, being the most formative years of

identity,
c) different socio-economic and cultural backgrounds.

d) random sampling techniques.

p Accordingly, the random sample would be representative
tin
of the second generation returnees who had experience with a

foreign culture as dependents of "guest workers!" in Western

Europe.

Due to the temporal and financial constraints and
bureacratic barriers, the population had to be limited to Is-
tanbul. Alfhough the final sample does not represent the
whole second gene;ation fetUrnee population, it did not
preveﬁf the researcher from continuing with the survey, on the!
contrary, it was helpful to have a sample only from Istanbul,
‘a metropolitan city, since the effects of urbanization became
controlled. Since all the subjects have either been born in
European host countries or emigrated from big cities there
was no chance that the independent or dependent variables
would be functions of the changes that took place as a result
of urbanization. Howevér, within Istanbul fo prevent the

biased sample error a stratified approach was used in |

selecting the sample from high schools at districts of relati—i

vély different socio-economic and cultural backgrounds. Still,
. |
i
i



however, the final sample does not fully represent the Istan-

bul population. Because it was not possible -to have a complete
list of all'the schools containing children of migfant workers,
a purely random sample could not be chosen. The permission of
making interviews and giving out questionnaires granted by the
Ministry of Education was only for four schools. By a prior
investigation through interviews with the teachers and the
counﬁflors working at these schools, it was discovered that
these four had a sufficient sample fitting the criterion. The
high schools from where the sample was drawn are listed below:
Istanbul.Erkek Lisesi (I.E.L.), Vatan Lisesi (V.L.), Kocamus-
tafa Pasa Lisesi (K.M.P.L); and Davutpasa Lisesi (D.P.L.).
Although there is no vast difference between the socio—-econo-
mic and cultural backgrounds of the students that came from
the abbve schools, those from I.E.L were from families of
relatively high secio—cultural status and they resided in
wealthier districts while those from K.M.P.L. came from
families of lower socio-cultural status. Subjects from V.L.
and D.P.L were, actually intermediate. These schools have

been recently registering quite a number of returnees. In
I.E.L. the language of instruction 1s German, so there is a
high demand on the part of the parents of the second genera-
tion returnees to have.their children accepted. it is

reported by A.Giineg* that while the number of candidates inmn
1982-1983 academic year was 200 for all the classes, from Ortq
Lfolgceé 3(sixAyears), in 1983-1984 the number of candidates

for just‘two classes alone totaled to 200. "This is definitely

P L' U R



due to the increase in the number of second generation
returnees and their desire to continue their education in a
language and a system that they were accustomed to in the
host countries" suggests A.Giines. The headmaster of V.L. also
reporeed aimeapingful increase in the number of returnees
they have been registering since 1981. The increase, he savs,
is 400 % in three &ears.

tin

Description of Scales

The data were collected by a questionnaire that was
.composea of six different parts. The first two parts were
prepared to elicit information about the backgrounds of the
subjects. The rest of the scales were to measure attitudinal
and behavioral variables. Only one of these four scales had
not been used in previous research (See Appendix A for copies

of scales).

1- Background Variables

The first part of the questionnaire included items
that eiicited information about the age, sex, amount of
foreign experience, family’composition, and educational and
oceupational status of the fathers of the respondents. The
items of the second part entireiy concerned the educational
status of the respondents. This part included questions about

tﬁe number of yeers of schooling, the language and type of



education and the type of religious education, the respondent

had in the host countries.

2- Culture Contact Scale

The Culture Contact Scale consisted of a series of
questions intended to differentiate between high and low

contact with the host culture.

iin

The 18 items were prepared such that each had three
options, ranging from the least cogfact with the host culture
to the most contact. These options were weighted from 0 to 2
and the sum of these weights consistuted the culture contact
score of the respondent. The items of the scale were in fact
the modified and adapted form of "the culture contact scale
used by J. White (1978) in a study of Turkish female migrant:
to West Germany. The scale was found to be a valid and
sensitive indicator of the contact the respondents had with
the host culture, by the two validity studies made from J.Whit

1978 research (LeCompte and LeCompte, 1983).

3- Traditionalism Scale

The traditionalism scale developed by LeCompte and
LeCompte (1973) was used to assess the traditionalism level
of both the subjects and parents. This scale consists of

seven issues each measuring a different dimension of

traditionalism. These seven issues are classified in two



groups under the headings: (1) INDEPENDENCE OF CHOICE, (2)

TRADITIONAL RESPECT.

The independence of choice variable includes a) choice
of career, b) dating, c) women's role, d) marriage dimensions
while the traditional respect variable consists of a) father's
authority, b) respect for elders and c¢) religion dimensions.
On each of the seven issues, alternative statements ranging
frognvery independent to very traditional possibilities were
presented to the subjects. The order of the statements for
four of the issues are reversed so that thebsubject is
encountéred with re&ersed sequences. With a seven point
approval-disapproval scale presented before the issues, the
subjects were asked to rate the statements in each part. They
were also asked to rate the same statement from the point of
view of their fathers. The scores of the student and of his/her
father were obtained by multiplying the ratings of the
respondent by the assigned standard weight of each statement
and by summing up these weighted scores across the five
statements in every part. The traditional end of the continuum
was always assigned positive weights so large positive scores
refered to a high traditional position. By summing up the

scores of each issue under the two main sections, summed scores

for INDEPENDENCE of CHOICE and TRADITIONAL RESPECT of the

self and the father were obtained.

These tfaditionalism scales have been shown to be valic

f

and reiiable measures by the studies of LeCompte and LeCompte



(1970, 1980).

4- Family Evaluation Scale

Some of the initial hypotheses were based on the
assumption that the attitudes of the subject toward their
famllies would effect their cultural identity. To measure the
att%tudes of the subjects, a Likert scale was prepared. 41
iteg; constituting the final scale each had five alternative
answers that indicated both the direction and degree of the
choice of the respondent. The five response alternatives for

every attitude item were: extremely right, right, undecided,

wrong, extremely wrong. The resulting five-point scale was

represented by numbers ranging from five to one. The overall
attitude score was found‘by adding all these scores of 41
items. Therefore, the highest value representing consistent 1
: |
strong disapproval towards the family was supposed to be 205
while the lowest value representing consistent strong approval
towards the family would be 41. The neutral point was supposeé;

to be 123. This scale had only face validity. !

5- Adjective Q-Sort

The extent to which the subjects identified with

Turkish and host cultures was measured by a Q-sort technique.

The 20 word adjective list used was developed Irom an
oricinal set of 70 words and has also been used in previous
o

research (LeCompte and LeCompte, 1983), and its valiZity has



been verified. The subjects were first asked to rate the
adjectives’in terms of their appropriateness in describing
the subject as he/she percieves himself/herself. Then they
were asked to rate the same adjectives according to how they
perceived a typical Turkish national and how they perceived
a typicai‘host country national. The squared and summed
differences between the ratings of these three perceptions
namdby the "Self and Turk", "Self and Other" and "Turk and
Other" perceptions, measured the dggree of identification of
each subject with Turkish culture ;nd with the host country
culture; while the "Turk and Other" score was a measure of
the perceived difference between the Turkish and host country
cultures. A higher score, refers to a greater discrepancy
perceived while a‘low one indicatesahigher perceived

similarity.

Data Collection Procedure

The data were collected in the spring of 1983 by the
questionnaires administered in the four high schools mentioned
under methods. Prior to the final administration of the
questionnaires, a small pilot study was conducted with four
students from IstanbulkErkek Lisesi, to make sure that the
scales were understandable. In each of £he schools, lists of
those students who had lived in Western Europe were prepared
with the éooperation of the guidance counselors, teachers,

‘and administrators. These lists comsisted of all such students



regardless of their classes and return dates. Due to the very
specific ﬁgture of the research problem and the limited number
of the popﬁlation, it was not possible to use random sampling.
Those students who have lived in Europe as members of diploma-
tic communityv(there were only a few in Istanbul Erkek Lisesi)
were excluded from the lists and the rest were accepted to

fit the sample by making some sacrifices from the initial
criggrion. One day prior to the data collection, the students
on the final lists were informed by their counselors (and in
the case of KMPL by the German teacher) about the study and
were asked to participate. In each school, all the students
were gafhered into an assembly hall or an empty classroom
under the supervision of a teacher or a counselor. Because it
was the end of thevacademic.year, it was easy to arrange a
free time when students from different classes could meet.

After introducing the researcher, as a master student at

Bogazici University preparing a thesis on the second generatig

fetufnees, the teacher left the subjects with the researcher
alone. Questiohnaires vere ghen distributed and the subjects
were told once more by the researcher that the aim was

to have a study about the probable problems of the second
generation returnees. However, the hypotheses of the
research were not stated to prevent any bias. After asking
the subjects to be as sincere and seriduQ as possibie in |
answering the questions, they were told to read the instruc~

tions of the first section. Instructions were once more }



explained in detail to prevent any misunderstanding. Except
for the fi?st two sections that elicited béckground informa-
tion, the scoring of the other scales were not explained to
the subjects. Attention was paid to wait until all the
subjects finished one scale, so that, all would receive the
same insfrucgions before starting a new scale. Subjects were
not allowed to talk to each other in order to prevent probable
inflyences. The maximum time it look to complete a question-
naire was approximately one or one and half hours per each
subject. The major complaint or criticism that came from the
subjects were that the scales were too long and sometimes a
little difficult to understand. Especially, the final adjec-
tive Q-sort list was hard for the subjects to understand. It
mayjbe that, in sorting the perceived typical characteristics
of a Turk, they confused two different concepts: namely,
being a Turk and being a Moslem. They had a tendency to use

these two concepts intetchangeably. The other scale that

caused difficulties was the traditionalism scale.

1

It was difficult to make the subjects understand how
to rate the scale from their fathers' point of‘viéw. In cases
where the father was absen;, the subjects were asked to rate
the scale from the viewpoint of an authority figure in
substitute of the father such as the mofhér, an uncle, a

grandfather, etc. In general the subjects were very coopera-

tive, and only ﬁnfe questionnaires were discarded.



CHAPTER 3
RESULTS OF THE INVESTIGATION

Family Evaluation Scale

Inspection of the correlation matrix shows that Family
Evaluatibn scale is not reliable. The correlations between
the Family Evaluation score and the other predictor variables
turned out to be random and insignificant. In the absence of
;tem analysis, therefore, it was considered best to completely

drop this scale from the analysis.

Final Composition of the Sample

The sample selection had to be limited to the four
previously mentioned highscheols of Istanbul under the
conditions stated earlier. Consequently, some alterations were
made in the initial criterion. The final sample was drawn from
tﬂe pepulation of Istanbul returnees. It may, therefore, be
representative of those children who have returned to an urban
center, Istanbul. Only 54 children constituted the final

sample. Out of the 57 questionnaires completed three were

eliminated because of missing data. 35 male and 19 female



'students were included; however, no differential predictions
were made in this study on the basis of génder. The ages of
the respondents varied from 12 to 21 yeérs; most were in the
14-18 years of age bracket as planned. Fathers of 45 students
had been or were still laborers in Europe. The rest of the
fathers (only nine) owned their own businesses in the host
countriesi Childrén of fhese people were not excluded with
theﬁﬁim of achieving a heterogenous sample. The majority of
the students were from West’Germany. There were two from
Switzerland, one from Sweden and néﬂe from the Netherlands,

Austria, or France.

Demographic Description of the Sample

Table 5 shows that, on the average, subjects are 16
years old and they have spent half of their lives in the
host céuntries (51.5 %Z). However, since the standard
deviation, (21.92)\is’quite high; the mean amount of time
spent outside of Turkey ﬁay not be a very valid indicator.
The percentages that give the distribution of the subjects
according to the options given indicate that the majority of
the respondents have lived with both of their parents in the
different periods of their lives. This is important because
the traditionalism lével of the family:aﬁd its correlation
with the other predictor variables are of great importance to
the predictions that will bebmade about Culturallidentity.

. The mean- years of father's education shows that the average

!



is somewhere between "elementary school" and "high school”.

85 % of the fathers are employed as laborers. Since the

standard deviation is very small, .36, this percentage is

apparently a reliable indicator. In addition to the above

information, the data indicate that on the average, 76 % of

the elementary school years of the subjects have occurred in

the host countries. Means of type of education and religious

edugation data, respectively show that the majority of

subjects have been subjected to "all foreign" education

(68.5 %) and almost no religious education (86.8 7). On the

average. the subjects have spent 77.42
age 6 to 12 in the host countries. This
to 46.44 7 for the first six years of

from age 12 to the present age.

!

TABLE -5

Statistical Description

Item

Sample size

Gender Difference (7 Male)

Age of Respondent (Mean Date of Birth)
Years of Education of Father (Mean)

Percentage of Fathers Working as Laborers

Average Per Cent of Life Spent OQutside of
Turkey (Foreign Experience)

Foreign Experience in First 6 Years
Foreign Experience from Age 6 to Age 12

%2 of their lives from

percentage decreases

life and to 27.78 7%

of Sample
Result Std. Dev.
54 -
65 .48
1967 2.47
8 .99
85 7 .36
51.5 % 21.92
46.5 7% 40.32
77.4 % 26.89
29.26

_ Foreign Experience from Age 12 to Present Age 27.9 %



TABLE 5

(Continued)

Item

-

Immediate Family in First Six Years of Life

(7 of Respondents)

Both Parents
Mother -
Father
Relatives

Tmmediate Family from Age Six to 12

(7 of sRespondents)

Both Parents
Mother
Father
Relatives

Immediate Family from Age 12 to Present

(Z of Respondents)

Both Parents
Mother
Father
Relatives

Average Per Cent of Elementary School

Years Spent Outside of Turkey

Type of Education (% of All Respondents)

All Foreign
Integrated
All Turkish

Religious Education

None

Religion Courses at School
Kor'an Classes

Religion Courses at School

and Kor'an Classes

Result

Std. Dev.

37
5 7
9 7
37

BRI

4 7
97
9 7
8 Z

oo

W~ 0
~ & U
™ 83

86.8 %
7.5 7%
3.8 %
1.9 7



was antlclpated to have a positive correlation with culture

contact, zig well (Hypothesis twelve and nine). Table 6 presents these

correlations.

TABLE 6

Correlations of Other Predictor Variables with Scores
.on Culture Contact Scale

tn Culture
Contact
Predictor Variables Variable t—Values Significance
1—.Traditional Respect (family) ~0.19 1.35 - .10
2— Traditional Respect (self) -0.27 1.96 .05
3- Independence of Choice (family) -0.51 4.15 .001
4- Independence of Choice (self) -0.51 4,15 .001
5~ Father's Education 0.06 .42 NS
6— Type of Education ~0.32 2.43 .01
7- Religious of Education -0.32 2.41 .01
8- Length of Stay 0.12 .85 NS
9- Foreign Experience from Age 6
to Age 12 : 0.31 2.41 .01

Inspection of the results displayed in Table 6
indicates that the predicpor variables that have the highest
correlation with the subjects' culture contact scores are the
ones pertaining to the traditionalism Ef.the family and the
subject. Independence of choice scores of both the families
and the subjects are highly and negatively correlated with

the culture contact score, as expected. Scores on the



traditional respect dimension have low correlations with the
culture coqtact score, but are consistent with the independenc
in choice data. There is no significant correlation between the
father's education and the culture contact variables. However,
the backgrbunq variables concerning the educational system of
the respondent in the host countries, namely, type of educatior
and religious eauéation, are moderately and significantly
corxglated with the culture contact scale in the predicted
direction. It is observed in Table 6 that, contrary to the
expectations, there is a very low ;ﬁarmmsignﬂﬁcant correlation
between the length of stay in the host country and the amount
of contact the child had with its culture. However, the
foreign experience variable, that is, the indicator of the
percentage of time that the subject has spent in the host
country from age 6 to age 12 is observed to correlate
moderately and significantly with the culture contact variabl

when computed separately, confirming hypothesis twelve.

The data in Taﬁle 6, therefore, indicate that the
direction éf culturé contact can best be predicted by a
psychological variable, independence of choice. The next best
predictors seem to be the education vafiables. However, for

better understanding, the regression program should be

analyzed.



Analysis of Correlates of Cultural Identity

Scores on cultural identity, as rated by the "Self and
Turk" sort, were expected to correlate positively with the
length of stay variaBle. Since a higher score on the"Self and
TurH'sortimeaﬁt greater diécrepancy between the perception of
the self and the Turk, the increased length of time spent in
the hoét culture was anticipated to predict this discrepancy
accé?ding to Hypothesis ome. Background variables (type of
education and religious education) were expected to be
negatively correlated with the "Self and Turk" scores
(Hypotﬁesis two and five). Since education variables were
coded in such a way that high scores indicated segregated
education and higher degrees of religious education, subjects
with high scores were expected to have low discrepancy scores.
on the "Self and Turk" identity scale. The elementary school
education variable that was expressed as the percentage of
the school years spent in the host culture was to have
positive correlations with the "Self and Turk" scores
(Hypothesis three). A child who has had the first five years
of education in the receiving countrieskwas expected to
perceive himself very differently from the Turk, and,
consequently, have high scores on the "Self and Turk" scale Scores
on the traditiomalism scale, both of the self and the family,
were éﬁbposed to have negative correlations with the "Self an
Turk" identity scores since high scores of the former meant high level

of traditionalism which characterizes Turkisch culture. Scores o



the culture contact, on the other ﬁand were anticipated to
have strong positive correlation with the identity scores
expressed By "Self and Turk" rates as stated by hypothesis
six. Natuﬁally, all the predictor variables mentioned above
were expecfed_to have correlations with the cultural identity
variable as expressed by the "Self and Other" sort scores in
the direction opposite to those of the correlations these
variables had with the "Self and Turk" scores. The "Self and
Other" scores were designed to be a replication of the "Self
and- Turk" scores. High séores on tééu"Self and Other" scale
meant greater discrepancy between the perception of the self

and the nationals of the host culture.

TABLE 7

Correlations of Predictor Variables with Criterion
Variable, Cultural Identity (Self - Turk)

Cultural Identity

Predictor Variables (Self-Turk) t-Values Significance

1- Length of Stay .15 1.03 NS
2- Foreiganxperience from

Age 6 to Age 12 : -.19 1.35 .10
3- Type of Education -.04 ' .28 NS
4— Religious Education F ’ .01 .007 NS
5- Elementary School

Education -.10 N .72 NS
6- Traditional Respect of

Family ' .19 1.35 .10
7- Traditional Respect of Self .23 1.65 ' .10

. 8- Independence of Choice of
' .02 .14 NS

Family



TABLE 8

Correlations of Predictor Variables with Criterion

Variable, Cultural Identity (Self -Other)

Predictor Variables

1- Length of Stay

2- Foreign Experience from
Age 6 to Age 12

3- Type of Education
4— Religious Education

5- Elementary School
Education

6- Traditional Respect of
Family

7- Traditional Respect of
Self

8- Independence of Choice
of Family

9- Independence of Choice
of Self

10- Culture Contact

Cultural Identity

(Self-Other) t-Values Significance
-.25 1.80 .05
-.23 1.67 .05
-.05 .35 NS
.05 .32 NS
-.26 1.98 .03
-.14 .99 NS
-.35 2.62 .01
|
-.06 W42 NS |
-.29 2.12 025
|
~-.005 .04 NS |

Data displayed in Table 7, show that the zero-order

correlations between the predictor variables and the "Self

and Turk" sort are mostly very small and insignificant,

contrary to the expectations. The "Self and Turk" variable

has almost no correlations with the independent variables.

addition, most of these correlations are in the opposite

direction. For example, traditional respect of self and

, family,

independence of choice of family and religious



education variables are positively correlated with the "Self
and Turk" score, however, since the correlation coefficients
are so small and insignificant, they can probably best be
seen as random. The same thing is true with the foreign
experiencé frqm age © to age 12 and elementary school
education variables. They are very poorly and negatively
correlated with the "Self and Turk" scale, coﬁtrarybto the

exg%gtations.

On the other hand, 'the "Self .and Other" sort is
moderately correlated with some of the predictor wvariables.
The highest correlation is between the traditional respect of
self variable, (r = .-35) and it is‘significant. The next
highest correlation is again with a traditionalism variablg,
that is the independence of choice of self. Naturally, if in-
dependence of choicevof self score 1is High, it impliesuthat
the respondent is highly traditional. Hence, he ié predicted
to have a greater discrepancy score in the "Self and Other"
identity scale,>indicating that the discrepancy between the
perception of the self and the natidnals of the host country
is large. Inspection of the data in Table 8 indicates a
correlation of -.29 between the "Self and Other" scale and the
independence of choice of self variable, contrary to expecta-
tions. Correlations between the backgroﬁnd variables of length
of stay, foreign experienqe from age 6 to 12 and elementary
school education and the criterion variable, "Self and oOther}

éré moderate, however, consistent with Hypothesis one and



three. These correlations show that time does have an affect
on the formation of personality, or cultural identity that is

similar to that of the host country people.

Although the correlations are not remarkably high,
still the results, as presented in Table 8 are interesting.
It is somehow not possible to predict how much Turkish the

respondents feel by using any one of the predictor variables.
tim

However, it is fairly reasonable to make some predictions
about the degree of identification iof the respondents with

the host culture from the 'Self and Other' scores.

The correlation matrix in Table 7 indicates that most
of the variables that were anticipated to have high predictive

value failed to do what was expected of them. The correlations
|

. |
|

variable are so trivial and insignificant that it is impossibl
|

i
J
| |
respondents perceive between themselves and Turkish nationals .

between these variables and the "Self ‘and Turk"” identity

to make any predictions about the degree of similarity the

However, the data in Table 8 are richer in predictive value.

‘It is possible to find higher and more significant correla-
tlons between’the $ame predictor variables and the "Self and
Other"identity variable. It is, therefore, fairly reasonable
to make some predictions about the degree of identification
of the respondents with the host countfy people once the |

length of stay, foreign experience from age 6 to age 12, ‘

elementary school education, and traditionalism of self

'variable scores are knowa.



In short, zero order correlation matrices yield the
information that none of the variables, attitudinal,
behavioral, or background, have any affect in making the
respondents feel themselves to be more similar to Turks. How-

_ever, the variables, length of stay and traditionalisﬁ, are
shown to, affect the children in perceiving themselves as
compared to the peéple of the receiving countries.

.t
it

Analysis of Multiple Regression Program on Cultural Contact

The variables that were thought to be the strongest
predictbrs of culture contact were placed into multiple
regression programs to determine the real best predictors. At
first traditionalism variables were placed into a stepwise
regression program. The results of this procedure are in Table

9.

TABLE 9

Step-Wise Regression Analysis of Four
Traditionalism Variables on Culture Contact of the Child

Percentage
Variable Multiple of Variance Independent F to
Name Correlation Cumulative Contributions Remove Significance
Independence
of Choice .51 .26 .26 17.554 .01
(Family) ‘

It is seen from inspection of Table 9 that the family

Vvariable independence of choice of family, alone accounts
> N

'



for 26 7 of the’variance in the subjects culture contact. The
computations show that none of the other traditionalism
variables add substantially to the variation in the criterion
variable. The F values to add of traditional respect of
family, traditional réspect of self, and independence of
choice of Selfkvariables on the first step where the
independence of choice of family is entered into the program
are_Q.464; 0.140, 1.802 respectively. This means these

i
variables are insignificant and will have no additional
contribution to the variance explaiﬁedvby independence of
choice of family. Therefore, it is only this variablé that can
be used as a ;;1iab1e predictor. Although the simple R value
ofvindependence of choice of self is slightly lower than that
of independence of choice of family (6 %), its independent
contribution to the variance is wvery trivial (2.6 %). Since
these two variables are highly correlated with each other,
(r = +.80) they are accounting for the same variance in the
culture contact score. This conclusion becomes clearer when
data in Table 10 are inspected, as well. The background and
attitudinal variables, namely, independence of choice of self
education type, religious education, length of stay and
traditional respect of self, were combined and placed into a

regression program to determine more precisely their relation

with culture contact. The results obtained are in Table 10.




TABLE 10

.SFEP—W%se Regression Analysis of Background and
Traditionalism Variables of Self on Culture Contact of the

Child
) :  Percentage
Variable Multiple of Variance  Independent F to
Name . Correlation (Cumulative) Contributions Remove Significance
Independence )
of Choice .50 .26 .26 10.353 .01
(Self)
Edué;Eion .
Type .56 .32 .06 2.963 .10
Religious :
Educat ion .60 .36 .04 2.820 .10

The data in Table 10 indicate that it is the independence

of choice of self variable that accounts for the highest

variation in culture contact (26 %). This is exactly as much

as the amount that the independence of choice of family

variable accounted for in the previous program.

Although the

independence of choice of self variable was very poor and

insignificant in adding to the variation when entered to the

program with independence of choice of family, it now explairs

most of the wvariance alone when it operates in the abscence

of this variable. This i1s another evidence that these two

highly correlated variables account for the same variance an

can be considered the same in predicting culture contact.

Further inspection of the data shows that religious educatio

and education type are the next significant variables. How-

ever the F values to remove show that there is a possibility



- Choice (Family) .59 .35 .16 11.155 .01

for these two variables to account jointly for the variance
in culture contact. While the F.value to remove of type of
education was 4.152 before the introduction of religious
education, it drops to 2.963 after it is introduced into the
equation. Therefore, it is seen that culture contact can be
predicted by in&ependence of choice of self and education
yariables. Length of stay and traditional respect of self are
not.:strong enough in predicting the degree of contact the

child had with the host culture.

Results similar to those in Tables 9 and 10 are seen
in Table 11 which gives a summary of the normal multiple
regression program that tries to determine the degree of
linear depen&ence of the culture contact on five predictor
variables that operate jointly. The variables are fathers'
education, length of stay, type of education, traditional

respect of family and independence of choice of family. ‘

TABLE 11

Normal Regression Analysis of Five Predictor
Variables on Culture Contact of the Child

Percentage
Multiple of Variance Independent F to
Variable Name Correlation (Cumulative) Contributions Remove Significe

Father's Education .06 ~.003 .003 0.295 NS
Length of Stay .14 .02 .02 0.204 NS
Education Type 42 .17 .15 4.897 .05
Traditional

Respect (Family) A .19 .02 " 0.498 NS

Independence of




Length of stay, father's education and traditional
respect of family are once more shown to have no significant
contributions to the variance in the culture contact criter-—
ion. Although these five variables all together account for
35 % of the variance, it is only type of education and
independénce ofAchoice of family variables that have
significant contfibutioﬁs. F tests of their partial regressic
coefificients show that, the F values 4.9 and 11.2 respecti-
vely, are significant and it is these two variables that can

be used as predictors.

Analysis of Multiple Regression on Cultural Identity (Self -

Other Sort)

The analysis of the cultural identity criterion
variable was made in the same manner with the culture contacH
criterion; that is, at first normal then stepwise regression
programs were used to find the best predictors of cultural

identity.

When all the predictor variables, behavioral,
attitudinal and background, that were anticipated to have
significant contributions to cultural identity expressed by
the "Self and Other" sort scores, were placed into a normal
multiple regression program, the results of the procedure

turned out to be as displayed in Table 12.



TABLE 12

Normal Regression Analysis of Ten Predictor Variables on
Cultural Identity of the Child (Self - Other Sort)

Percentage
Multiple of Variance Independent F to

Variable Name Correlation (Cumulative) Contributions Remove Significar

Father's Education .18 .03 .03 2.479 NS

Length of Stay © .33 .11 .08 3.195 .10

Type;f Education .34 11 .003 0.004 NS

Religious

Education .35 .12 . .009 0.034 NS

Traditional Respect

(Family) .40 .16 .04 1.483 NS

Traditional Respect

(Self) 57 .33 .17 5.038 .01

Independence of

Choice (Family) .57 .33 .0002 0.691 NS

Independence of

Choice (Self) .59 .35 .02 1.287 NS

Culture Contact .60 .36 .01 0.776 NS

Family Evaluation .61 37 .01 0.673 NS
. |

The ten ﬁariables account for 37 7 of the variance 1in
cultural identity when they operate jointly. Although the
overall equation is significant at p < .05 level, only two of
the variables, length of étay, and traditional respect of
self are found to contribute significantly to the variance a
conveyed by the F tests. The traditional respect of self
variable has the highest independent contribution (r = .17),

thus. it can be used as the best predictor among the other
3




ten variables. However, the regression coefficient of this

variable turns out to be negative although it has to be

positive according to Hypothesis four.

When the same variables are placed into a regression
equation on cultural identity expressed by the "Self and
Turk" sort scores, they account only for 20.9 % of the
variance; but, the linear equation happens to be insignifi-

tin ) .
cant. As 1t can be seen in Table 13 none of the variables

have independent significant contributions either.

TABLE 13

Normal Regression Analysis of Ten Predictor Variables
on Cultural Tdentity of the Child (Self-Turk Sort)

Percentage %
Multiple w@f-Variance Independent F to |
Variable Name Correlation (Cumulative) Contributions Remove Slgnlflca

Father's Education .12 .01 .01 2.704 NS
Length of Stay ;204 .04 .03 1.675 NS
Type of Education .21 .04 .002 0.105 NS
Religious |

Education .21 .04 .00 0.122 NS

Traditional Respect
(Family) .31 .10 .05 0.001 NS

Traditional Respect
(Self) .33 .11 .01 1.242 NS

Independence of
Choice (Family) .34 .12 .006 0.002 NS

Independence of
Choice (Self) .36 .13 .02 1.518 NS .

Culture Contact .40 .16 .03 1.277 NS



Step-Wise Regression Analysis of Ten Predictor Variables on

Cultural Identity

As mentioned in the previous sections, the degree of
similarity‘between,the_self and the Turk, as perceived by the
respondents, can not be predicted confidently by the zero-order
correlations or normal multiple regression analysis. The
results of a multiple regression analysis program confirm the

‘
s
=11l

previous findings.

TABLE 14

Step-Wise Regression Analysis of Ten Predictor Variables on
Cultural Identity of the Child (Self-Turk Sort)

Percentage
Multiple of Variance Independent F to
Variable Name Correlation (Cumulative) Contributions Remove Significa

Traditional
Respect (Self)

.23 . .05 .05 2.737 .10
Among the nine other independent variables, it is onl
the traditional respect of self variable that is significant
It adds only 5 7 to variation in cultural identity. This is
certainly quite a trivial contribution. Moreover, the partia
regression coefficient of this variable is positive. This
means that a unit of‘increase in the child's traditionalism
level will result in an increase in ﬁis'Self and Turk'identi
score, indicating perception of higher discrepancy between t
sélf and the Turk. Therefore, the results of this scale may

well be seen as random and discarded.



However ﬁhen cultural identity is rated by the "Self and
Other" sort scale, the correlations and normal regression
results turn out to be meaningful and as expected. When a
stepwise regression analysis is used for better understanding

of the relations the results in Table 15 are obtained.

TABLE 15

Step-Wise Regression Analysis of Ten Predictor Variables on
Cultural Identity of the Child (Self-Other Sort)

Percentage;
Multiple of Variance Independent F to
Variable Name Correlation (Cumulative) Contributions Remove Significan

Traditional

Respect (Self) .35 .12 .12 11.744 .01
Traditional

Respect (Family) .46 .21 .09 4,400 .05
Length of Stay .53 .28 .06 5.280 .05
Father's Education .57 .32 .04 2.726 .10

Traditional respect of self is shown to be a highly
significant variable that adds substantially to cultural
identity as expressed by"Self and Other" discrepancy scores. This
is consistentx;ith the previdus findings in the correlation
matrix, but inconsistent with the Hypothesis four. Although
this variable has to Ee directly correlated with cultural
identity, it is inversely correlated aﬁd has a negative
partial regression coefficient. The other variables that can

bé used as reliable predictors are length of stay, father's

education, and traditional respect of family.




These three variables together account for almost 20 %
of the variance. Religious education and type of education
which werevanticipated to be important predictors of cultural
identity (Hypotheses five and two) fail to predicf anything
about the criterion variable. Another interesting and un-—
expected.resu1t4is that the independence of choice dimension
of traditionalism, both of self and of family, turns out to
be :ipsignificant. The same thing is true with the crucial
variable, culture contact, of which cultural identity was
hypothesized to be a function. The;f tests show that it can

/ ’ : . . .
not be used as a measure of cultural identity, eilther.



CHAPTER 4
DISCUSSION OF THE RESULTS

The present investigation was designed to study the
psychological situation of the chiléfen of the Turkish migrant
workers coming home from Western Europe. Despite some short-
comings; it has provided data hitherto wunavailable on this
issue. As étated in the previous sections, the major drawback
to the study was in the sample selection. Due to the
limitations of the.investigator's time, martial law restric-
tions, bureaucratic difficulties and lack of financial sources,
selecting a sample which would be representative of both
rural and urban populations was mnot attempted. Hence, the
results can not be generalized to those children who have
émigrated from and re-migrated to rural areas. Still, the
study is of value, since it is the first exploratory study
done on the psychological situation of second gemneration
returnees in Turkey. Even when the research done in Europe
is considered, there are few other studies as ample in data

as the present one. These data have implications for both

theory and application. The first part of the




discussion section, therefore, will be devoted to a summary
of the results and a discussion of the Culture Contact scale.
The findings concerning the Cultural Identity scale and the

gists of these findings will follow in the second part.

Culture Contact Scale

1. The attitudes of the families towards the choice of
caré%%, relation with the opposite sex, marriage and women's
role issues are directly related to. the attitudes of the
subjects towards the samé issues (r=+.80). The same thing 1is
true with the attitudes towards traditional respect for
elders, fathers' authority, and religion issues. The
attitudes of the families correlate very highly with the
attitudes of the subjects at a significant level (r=+.85)..
Tﬁe strong relations on these scales indicate that the
families with highly traditional attitudes have more
traditional children than those of the families that are less

traditional in their attitudes.

2. The independence in choice of the families and the
children is directly related to the culture contact of the
children. Since attitudes éf the families. were
found to be directly transmitted to the children, these two
scales can be used in place of each other in predicting the
degree of contéct the children had with the hostvcultures.

The subjects who had more independent attitudes in their




choices of careef, in their relations with the opposite sex,
in marriage and in perception of women's role showed
significantly greater contact with the host culture. It is
these two scales measuring the independence of the families

and the children, that predict the degree of contact the
child had with the host country culture with the highest
confidence. These results are consistent with the expectations

of Hﬁpotheses ten.

3. As far as the results of %Be scales measuring the
respect dimension of traditionalism are concerned,the results
show that as both the families and the subjects became more
conservative in their attitudes towards showing respect for
elders, being obedient towards fathers' éuthority and
conforming to ihe wbiigations of Moslem religion, the less
contact the subjects had with host culture. In spite of this
fact however, it is not possible to predict the degree of
contact of the children with the culture of the host country
on the basis of the traditional respect scores of both the

.

families and the children.

4. There was no relation between the educational status
of the fathers and the traditionalism level of the families
and the subjects. Hence, an increase in the years of education

of the fathers neither positively nor negatively  changed the

i
In Hypotheses seven, just the opposite of this result

dégree of the culture contact of the children in the host

‘culture.

1



5. The subjects who were exposed to segregated
education gnd/or intense religious education had less
contact with the host culture than those children who had
integrated education and little or no religious education.
These two-scales accounted joiﬁtly for the variation in the
culture contact§ and they could be used alternatively in
predicting the culfure contact of the children. These
findings are in line with the predictions made by Hypotheses

eight.

6. The degree of contact the children had with the
host cuiture did not change with the increased length of étay
in the receiving countries. Length of stay had no predictive
Vaiue on culture contact. However, the percentage of the
years spent in the host countries between the ages 6 and 12
of the children did covary with the degree of contact with

the host culture, confirming Hypotheses 12. /

As the above findings indicate the study was able to

identify the social norms and institutions that had clear
effects on the degree of contact the children of the migrant

. . . \
workers had with the European culture. Within the scope of
this research it had been hypothesized that culture contact, |
being the behavioral measure on the part of the children,
would lead to cultural integration and eventually to cultural
absorption. In view of this implied "stage" modél, we will

~evaluate the whole process step by step. Hence, the inter-

pretations of the culture contact scale will precede the



discussion on the cultural identity findings.

It is seen that the predictions made about the inter-
actions of the traditional and educationa1>issues with the
culture contact scale are confirmed. Although it is mnot
possible to tell the direction of effect from the design of
the present study, there is a sensitive relationship between
both dimensions of traditionalism and culture contact. How-
eve?? the independence in choice is a more sensitive one
than the respect dimension of trad%tionalism and it changes
more rapidly with culture contact than does the latter. The
extremély high correlations between the traditional attitudes
of the subjects and parents, as stated before, are indication
of the fact that fhe children of the migrants in Europe
internalize the value system of their families quite strongly
This supports the idea~that those Turkish families in Europe
who strongly cling to their cultural values are successful 1in
transmitting these Valﬁes to their children. However, althoug
this can be suggested quite confidently, since almost 85 % of
.the children had spent most of their lives with their parents
(Table 5), still the high correlatioms observed might be due
to the compromising attitudes of the children in rating the
traditionalism scalekfrom the view points of their fathers.
The findings related to the effects of traditionalism on the
degree of culture contact of the migrant children are

consistent with the results of the White (1978) and LeCompte

and LeCompte (1970 and 1973) studies. In the present study,




theissuesoftheindependence in choice dimension of
traditionalism showed greater changes toward a less traditional
position with increased culture contact or vice-versa.
However, although the direction of the change in the issues
of respecf di@ension was also toward less traditional
position, this dimension turned out to be less sensitive to
increases in expdsure to the host culture. This is exactly
whggﬁhad occured with the White (1978) sample of Turkish
women workers in Germany. Women who had more contact with the
German Culture were reported to be?ﬁore independent in their
choices of matters concerning their lives (White 1978, p.42).
Although these women perceived theméelves as'less traditional
still they showed no significant changes in their traditional
respect patterns with the increased culture contact. Similaf
results were obtained by the investigation made by LeComﬁte
and LeCompte (1970) at two comparable schools of Istanbul;
namely, Atatiirk Kiz Lisesi (state funded) and American Colleg
for Girls (American School). It was apparent, that inter-
cultural contact led to less traditional attitudes in
independence of choice issues. It did not, however, operate
as strongly in changing the direction of attitudes on respect
issues to less traditional positions. In the cross—cultural
study o% LeCompte and LeCompte (1973)1where the American anﬁ
the Turkish youth were compared by the use of the same
traditionalism scales, once again, the independénce in choic
iésues were found to be more sensitive to social changes tha

the traditional respect issues. Therefore, in all the studie



independence in choice emerged as having a strong and direct
relation with the amount of contact with a foreign (more
modern) culture.While the Traditional Respect issues showed
less sensitivity to the changes in culture contact. A plau-
sible explénapion to this phenomenon may be that the respect
dimension is more strongly imbedded in the value system of

Turkish culture, therefore; it is more resistant to changes.

The educational system is the next significant variable
that emerged as predicting the degree of culture contact of
the children with the European culture. The educational
system included both the public and the religious education
that a subject had been exposed to in the host culture. Just
as expected, the different educational systems led to changes
in the degreé of exposure to the host culture. Three models
were taken as the basis of public education. 1) All foreign
education; namely, the integrated form of education. In this
system, Turkish children were instructed only in the
languages of the receiving countries. They took no courses in
‘Turkish concerning Turkey, and the majority of the children
consistituting their classes were host country nationals. ii)
Mixed curriculum: In this case, children were exposed to
education in both 1énguagés (of both the sending and receivi
countries). Children experiencing a mixed curriculum took
Turkish courses from Turkish instructors in addition to thei
regular classes. iii) All instruction in Turkish. This latte

.model was labeled "Segregated" since the children were in-



structed only in Turkish in special Turkish classes.

The degree of religious education given to the
children was rated on a four-point basis ranging from none to

intense religious courses (Kor'an courses plus religion

classes at scﬁool).

The findinés‘suggest that the degree of religious
eduwéation and the type of public education are equally strong
in predicting the culture contact qf the children in the host
countries; moreover, they can be uged in place of each other.
The results indicate that when the children are educated in
their mother tongues and in an environment where only the
culture of the home coﬁntry prevails, they have low contact
with the host culture. The same thing is true with religious
education. When the children are exposed to Moslem ethics
intensely, they tend to have less contact with the host
culture than those children who are not at all or less
exposed to religious education. Theée resulfs support both
the outcomes of previous research ahd.the hypothesis
formulated about tbé relation of education and culture
contact. In the present study education was found to be highly
and directly correlated with the independence in choice and
the culture contact scales as in bothWhite (1978) and LeCompte‘
and LeCompte (1970) studies. Although, a different dimension:
of educational expeiience, years of education, was used in

_the White (1978) study, it was found to correlate pOSitiV81yj

with the culture contact and the independence in choice of tI



subjects. In the LeCompte and LeCompte study, the consequence

of intercu}tural contact and education was a decrease in the
strength of traditional attitudes of the subjects. Therefore
the impacts of the diffefent dimensions of educational
experienceronAthe cultural contact shown in these three
studies, leads ome to the generalization that education is

one of the most significant institutions in determining to
what,degree the Turkish nationals will expose themselves to a
foreign culture. Inkeles (1969) claims that education is the
most powerful determinant of moderéization. According to
Inkeles, it is not the curriculum that has the modernizing
affect as far as education is concerﬁed, but it is the
educational environment and the organizations of logical net-
works within this environment (White 1978, p.48). In the pre—
sent study, the children who reported greater contact with

the host culture, turned out to have experienced integrated
education and highef independence in their choices in issues
concerning their lives. So, it is understandable that once

the children get out of the closed, conservative community of
thelir home culture aﬁd get educated and trained in an envirqn-
ment where bnly the language, value system, traditions etc. of
the larger society prevail; they tend to have more contact

with this larger society taking the first step to moderniza-

tion.

The results pertaining to the religious education

,-vériable\yield gsimilar information. The hypothesis made about



-68 -
the effects of this variable on the culture contact was based

on Some previous observations and assumptions. According to

N.Ekin (1982), for example, the migrant workers in Europe have

a tendency to identify the Moslem religion with their home
country culture. Theréfore,religion serves the function of
uniting these people under a similar cultural identity. In
addition the explosive resentment and the racial pressure

again

st these people force them to become more introverted
4E

)

and defensive. Therefore, their "superior" religion is a

means of defense and protection (Ekin, 1982). G.Vassaf has
similar claims as well. According to his observations in the
Netherlands, religion is not a means to interpret life,
environment etc. but rather a means to strengthen ethnic
community bonds. However, in face of the multi-miliue environ-|

ment of the children

4

they do mnot internalize religious values
but rather adopt specific behaviour patterms with regard to
the specific situations. they find themselves in. Thus, a
Turkish child who may manifest the éctions of a totally

devout Moslem in the Kor'an courses may later on in the day
behave similarly as his European classmates in an educational
setting. Religion also serves to strengthen a positive sense
of identity. That is some Turkish children may subjectively
exclude themselves froﬁ the dominant European culture on the
basis of their religioﬁ, which they dee% superior, rather than

regarding themselves as outcasts, not accepted by the dominant culture



(Vassaf, 1983). Religion, therefore, reinforces the closed
community 1ife of Turkish migrants and their children. The
high negative and significant correlation between the degree
of religious education imposed on the migrant children and
the amountvof contact they reported having had in the host
countrieé, suppérts the above claims. It leads to the conclu-
sion that religioﬁs training is a reaction to perceived

mar:ginality resulting in an escape from the new culture.

The two variables that did not show the anticipated
effect on the culture contact scale were, fathers' educational
status and the length of stay of the. children in the host

countries.

The predictions made concerning the probable effects
of the fathers' educational status on the culture contact of
the migrant children were based on traditional structure of
Turkish famiiies operating in favor of men. It was assumed
that still the dominance the fathers enjoy in the patriarchal!
family structures could be generalized to the families of
the migrant childreﬁ. It was referred both by the LeCompte
and LeCompte (1983) and the White (1978) studies that even
the slightest increases in the years of education implied
less traditionalism on the part of thetmigrant workers 1in
"Europe. Consequently, it was anticipated that in a family
environment where the dominant authority figure was of

~higher educational status and of lower traditional attitudes,

|
less traditional values would be transmlitted to the new §



generations; This would enable the children to have greater

contact with the host culture. However the results obtained
do not meet these expectations. This may be due to the mis-
leading conception that there is only one single entity as
Turkish fémily. "The institution of the family manifests
structural variations among different socio—economic groups
and socio-geographical areas of Turkey" (Kudat 1975, p.78).
Acg?£ding to A.Kudat, the peasant family in Turkey, is
characterized by the male authority structure while low-in-
come urban grodps show a little moge emancipation of the
feméleﬁ In urban families, especially in the families of
metropolitan centers of Istanbul, Ankara, and Izmir, women
take greater part in decision making and are much more
emancipated. The sample of the present research was composed
of children who have emigrated from metropolitan centers of
Turkey. The family structure and the network of effect within
the families of these children should not be the conservative

male-dominated type but the more modern urban style. When thi‘

is the case, the educational and traditional levels of the
mothers should have been measured as well, since the reality

seems to be the combined effect of both parents on the

children.

Another variable whose relation.with the culture
contact scale failed to meet the expectations was the length
of stay of the children in the host countries. Since one of

"the aims of the present study was to replicate some items of



LeCompte and LeCompte (1983) where time was very highly
and significantly correlated with the culture contact, a
hypothesis in line with this previous finding was used. Tt
was expected that the children who lived for longer periods
of time inAthQ West European countries would have greater
contact with the culture of these countries. However, time
did not function as a predictive element by itself. Never-
theless, when the life span of the children were divided into
three stages; 0-6 years, 6-12 years, and 12 years to present
age, and the percentages of time s;ent in the host cultures
between_these years were correlated with the amount of
culture éﬁntact, only the 6-12 year period correlated
significantly with the criterion. This implies that there is

a critical period in the lifeythe pre—adolescence .,that is more

effective in siiaping the belavivral modes of children.

Cultural Ideﬁtity Scale

Cultural identity was operationalized in terms of the
.children's perception of discrepancy between themselves and a
typica& Turkish national (Turkish identity), and a typical
host country natiomal (host culture identity). The dis-’
crepancy perceived was predicted to decline as the children
perceived themselves as more similar to the nationals of

either of the countries. The findings related to the cultural

identity scales can be summarized as follows:

1. Nomne of the independent variables showed any



relation with;the degree of Turkish identity of the children.
They all failed to predict the degree of similarity the
subjects perceived between themselves and the Turkish
nationals. Therefore, all the hypotheses made about the

determinants of Turkish identity lack the support of the

present research.

2. The results of the host culture identity scale were
mofénin line with the expectations. Still, some of the out-
comes did not meet prior predictioqs. For example, the type
of both public and religious education turned out to have no
relation with and no predictive value on the subjects'
perception of the self as compared to the receiving country
nationals, contrary to the anticipations of Hypothesis two. It
was expected that those children who were exposed to intense
religious education and to segregated public education wéuld
perceive a greater difference between themselves and the
nationals of the host éountries than would those who have

experienced integrated public and no religious education.

3. As another unexpected result, the amount of culture
contact was neither negatively nor positively reléted to the
amount of discrepancy the .subjects perceived between them-
selves and the host country people. By Hypothesis six, it was
predicted that as the exposure of the children to the host
culture increased, the more similar they would perceive them-
sélves to the people of the European countries where they

resided. The culture comntact was expected to have predictive



value as well.

4- The traditionalism level of the families in
independence of choice dimension did not show any relation
with the perception of similarity between the self and the

host country nationals, contrary to Hypothesis four.

5- The best predictors of the degree of similarity
periggived by the children between themselves and the
receiving country nationals turned out to be the attitudes of
the children in the respect dimensién of the traditionalism
variable., However, a unit increase in traditionalism level
décrgqséd instead of ihcreasing‘the similarity perceived by
the subjects. On the other hand, independence dimension of
traditionalism showed no relation with the host culture iden-

tity.

6- Length of stay in the receiving countries was the
next significant variable that couy&d predict how similar the
subjects perceived themselves as compared to the receiving
‘country people. As the length of stay increased, the subjects

perception of the self and "others" of the host society becam

more similar.

7- As the years of stay in the receiving countries of
Europe between the ages 6 and 12 of the subjects increased,
the subjects perceived themselves as more similar to the hosf

country nationals, as put forth by the Hypothesis twelve.




8- As predicted by Hypothesis twelve again, if the
subjects have had their elementary school education in the
host countries, they perceived less discrepancy between them—

selves and the nationals of the host countries.

|
i
As it is implied by the above findings, almost half of
the hypotheses made on the relations of the independent

variables with the host culture identity of the second

tin .
generation returnees were supported by the data of the present
research. However, some of the relations that were predicted
with high degree of confidence, did not turn out to be

tenable. This may be due to an error in the design of the

study or to an erroneous theoretical conception.

The most surprising outcome was definitely the failure
of the '"Self and Turk" identity scale. A plausible reason for this
failure may be the fact that the scale was quite ‘difficult
for the subjécts to comprehend. However, since it worked out
quite well wiﬂ1the'SeLEand(khef‘ratiﬁgs, the\failure was most
probably due to a misconception of fhe subjects about the
characteristic of a’typical Turk. Such a conclusion is drawn
because most of the subjects had a tendency to identify being
a Turk with being a Moslem. Even though they were reminded
of the difference many times, the fina} outcomes reveal that
probably the difference was not very clear to the children.
Therefore, the results pertaining to the relation of this

variable with the other independent variables, were considere

random and insignificant and were totally discarded.



As far as the host culture identity of the subjects
was concerned, the most confident prediction was made about

its relation with the culture contact of the children.

In the LeCompte and LeCompte study (1983), culture
contact was the crucial variable operating as the determinant
of cultural integration, A later stage from cultural integra-—
tion is cultural absorption (Amersfoort, 1982). The present

tin
research was designed in such a way that cultural identity,
being an expression of cultural absorption, was anticipated
to correlate with the culture contact of the children. How-
ever, it turned out that the host culture identity had nd
relation whatsoever with the amount of culture contact of the
children. This implies that, even though the contact with an
host culture eveﬁtually leads to cultural integration, it is
not a strong enough variable to predict cultural absorption.
Since culture was defined as the "system of values, beliefs,
and norms, traﬁsmitted from one generation to the next"
(Mead, 1956), one has to fully internalize the norms, values,
‘traditions etc.; of a culture to possess its identity and to
be assimilated to it. In the case of the migrant children as
stated before, there were two very different sets of values,
traditions and norms that éxisted at the same time in the
host countries; the families and the wider social environment
The previous findings showed that social changes provoked

1ittle changes in the attitudes of the Turkish families and

"children in respect issues of traditionalism which are deeply



imbedded in their culture system. This implies the existance

of a traditional family environment within the more modern
wider social environment of the migrant children. Since the
respect dimension of traditionalism of the families turned

out to predict the host culture identity of the children, it
is supported that the institution of the family has a noter
worthy place in ghe personality and the identity formation of
the children. As the families get more conservative in their
attitudes concerning their‘respect for elders, for fathers'
authority, and for religion, the less similar their children
Pgrceive themselves as compared to the host country people.

It is, therefore, a?parent, that the psychological variables
are more effective than the behavioral ones in the formation
of cultural identity. The children who reported high contact
with their wider social envirpnment (e.g. they listened to
only German music, they had only German friends, or they
shopped at fhe German stores), did not necessarily report
perception of more similarity between themselves and the hosti
country nationals; and, it was not ﬁossible to predict the
degreé of identification from their culture contact behavior. i
On the other hand, traditionalism, a psychological element
trénsmitted from one generation to the next, has more power
to shape and predict the cultural identities of the younger
generations that are caught between the very different
cultures. Time is another important factor that feinforces th%
conflicting position of the migrant children as regards the’

formation of their cultural identities and their positions in



‘their home countries on their return. As the length of stay

of the children in the host countries increases, their dis-
crepancy scores on the host culfure identity scale decrease.
This implies that time works in the favor of cultural
absorption. Since longer stay in the receiving countries make
the children perceive themselves as more and more similar to
the nationals of those countries, those children who return

to Turkey after having spent a significant amount of time
abroad; will find themselves in a more ambivalent and con-
flicting situation. However, the perception of ambivalence
among the children returnees should be tested to confirm the
above claim. Another dimension of the time variable, the

length of stay of the children between ages 6 and 12 was
separately correlated with the host culture identity. These
findings are consistent with the ones obtained in the culture
contact analysis. In addition, they support the initiél claim
made about the importanf iqfluencesrof the pre—-adolescence
period during the adolescence. It was proposed that adolescenc|
was a transition period in which chiidren developed consistent]
identities only if they were in consistent interaction with I
congruent outside groups. Since there is mno congruency of out—
side groups in the case of migrant children, perception of
structural marginality was expected from them. However, some
objections came to this conceptualization, claiming that
"asdolescence is. not a universal experience. That is, it does
exist aé a reality in much of the world. It is omnly

‘not

recognized in affluent societies of the West as a separate i



developmental stage. In Turkey, especially in the rural areas,

the adolescent stage is not psychosocg%}lylexperienced. Girls
and boys in this age are usually asked to assume immediate
adult duties. In which case, the children accept the opportunit
to participate directly in the culture of parent”1 However,
even though this may be the-case, when the children migrate
to urban centers of to affluent countries of the West, they
get %ﬁught between the two systems. The children who have
been treated as adults in their home countries and are still
being considered adults in their faﬁilies are confronted with
completely different sets of attitudes and expectations in
their wider social enviromment (school, playgrounds, etc.).
While the new culdure willingly gives the youth the period of
delay which Erikspn calls "a moratorium" period, the home
culture does not allow the children who are not ready to meet

the obligations, to take time to achieve adult commitments

(Maier, 1965). As Erikson explains it, moratorium, is, "3

period that is characterized by a selective permissiveness on
the part of society or of provocativé playfulness on tﬁe part
of youth and yét a period of deep (if not transitory) commitme
on the part of youth and_céremonial acceptance of commitment
on the part of society. Such moratoria show highly individual
variations, which are especially pronounced in very gifted
people (gifted for better or for worse); and there are of
;titutional variations linked with the ﬁays of 1life

course in

of cultures and subcultures”" (Maier, 1965, p.58). Therefore,

the children of the migrant workers, in one way or



another, are at a point where different influences of

different cultures clash and push them into an identity cris-
is. If they are allowed to go through the adolescent stage by
both societies, the values, norms, traditions etc. they are
confronted with and they have to internalize conflict with
each other. On thg other hand, if one culture allows the
adolescence stage and the other does not, the children find
themselves still in a conflictual situation of not knowing
whicﬁ expectations to fulfill and which not to fulfill. The
end result in any case is an identity crisis since they do
not know to which culture they should integrate themselves

to.

The elementary school education, which was the pefcent
age of elementary school years spent abroad, showed a
positive relation with the host culture identity’of the
children. Since the education variable (both public and
religious) did not show any relation with and no predictive
value on the cultural identity formation of the migrant
children, it is the time factor that accounts for the varia-
tion in the host culture identity in the former variable of
elementary school education-‘The correlation between the
length of stay (foreign experience) and amount of elementary
school education in the host countries ﬁas found to be r =
+.90 indicating that for the preéent sample, these are the
same variables. This implies that it is not the type of

curriculum that matters in the development of identity.



Rather it is the time, the period of life, that shapes and
reinforces certain attitudes, norms, values in children. This
formative period turned out to be the preadolescence, as
previously stated in the discussion section. It is apparent,
therefore, that the children who spend their pre—adolescent
years in the host countries do have a tendency to have more
contact with the new and modern culture. They meet the
expectations of this culture more readily and they inter-
nalize its way of living, its value systems, norms, tradi-
tions, and hence, they end up perceiving themselves as very
similar to the host country nationals. However, throughout
this process, if the children are living with their families,
there is the unquestionable influence of the value systems of
these traditional families. As mentioned above, the
traditional effects of the families on the children were
supported by the findings of the present research. Therefore,
the findings, imply fhat there is a crisis on the part of the
children regérding their cultural identity formation asklong
as the above conditions prevail. That is, living the pre-
adolescence and adolescence stages, under the traditional
influences of a family within a more modern éociety to whose

value systems, one is much more open and receptive than he

can be in any other period of his life.

The traditionalism of the children in respect issues
turned out to be positively related to the host culture

identities of the children. Naturally as the children get



more traditional, they should have pérceived the host country

nationals as more different and distant from themselves since
they belong to a completely different and a more modern
culture. Although there is no sound theoretical explanation

of this result, the perception of similarity may be attfibuted
to the egocentricism of these children. They might be
perceiving and evalﬂating everybody just as they perceive
themselves. Thus, due to a lack of development in their
cognitive systems, they might be unable to differenciate
characteristics of different people during the perception

process.

Next Steps to be Taken

The present study merely scratches the surface of the
whole problem of second genmeration returnees, but it points
the way to further research by the questions it raises. The
first thing to be done next, is to replicate the study with a
larger sample representative of both the rural and urban
populations. In that case, some of the variables that turned
out to be meaningless, such as the educational status of the
fathers, may operate as meaningful and significant elements
"especially with a rural saméle". In addition, in this way a
comparison between the problems of the children coming from
totaliy different socio economic and cultural backgrounds may
be achieved. However, before replicating the present study,

some of the scales should be simplified so that the children



can understand and respond to them more easily and reliably.
Another important point is the amount of time that has
elapsed between the date of arrival to Turkey and the the
date of administration_of the questionnaires. This period
should be included as a variable in the following studies.
The variable might function as an indicator of reliability of
the retrospective data the children report as well as |
measuring their ambivalent situation regarding their re -
integration attempts to Turkish society. Since time turned
out to be a very important variable in the understanding of
the integration and the absorption phenomena, the cultural
identities'of the newcomers should be compared to those of
0ld timers in order to take sound measures to solve the

reintegration problems.

One other thing would be to replicate the study with
the LeCompte and LeCompte (1983) Holland group, to determine

whether or not cultural integration leads to cultural
absorption.

Tt would be also very interesting in future research
to be able to differentiate a sense of identity between being|

Turkish and being a Moslem.



CONCLUSTION

Although "...in the social sciences, the initial aim
of a research project often bears little relation to what
comes out of it", (Oriol, 1982, p.255), the present study
succeeded in realising its aims. One of the principle
objectives was to distinguish the determinants of the culture
contact behavior and cultural identity formation of the
second generation returmnees, so that their problems on their
return to Turkey can .be better understood and handled. The
second aim was to take the LeCompte and LeCompte (1983) study
a step further and see whether cultural integration and
cultural absorption could both be predicted by a behavioral
variable, culture contact. The first objective is achieved.
Tt has been clearly identified that the Family and the School
are the most effective institutions in determining the
behavioral schema of the children in the host countries (i.e,
that these institutions.are the best predictors of culture
contact). On the 6ther hand, it is the’time and the family
variables that have clear effects on the psychological make
up of the children (i.e., it will be recalled that length of

stay and traditional respect of the families were the best



predictors of cultural idenfity). The second objective was
also achieved as far as the operationalization of cultural
integration and absorption within the scope of the study is
concerned. It is apparent that cultural absorption, expressed
by the host culture identities of the children, is better
predicted by psychological variables. Cultural integration
was claimed to be pfedicted and achieved by means of a
behavioral variable, the culture contact (LeCompte and
LeCompte, 1983). This implies that cultural integration is

not necessarily a prerequisite of cultural absorption.

Dépending upon the above data analysis and the con-
clusions reached it may be possible to differentiate those .
children who perceive themselves as more similar to the host
country nationals; hence, as less similar to Turkish people.
That is, it is possible to identify those who maintain their
Turkish identity and who do not. However the aim in‘identify—
ing these children is by no means to urge them to think, to
pefceive‘and to behave as Turks do, bqt to prevent them from
being socially and culturally handicapped due to their
marginal position between two cultures. They should not be
viewed and treated as failures or blacksheep of the Turkish
nation. On the contrary, théy should be left in their own
ways, so that they can contribute something to our culture

without feeling like second class people in their own home

countries.
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APPENDIX A- COPY OF THE SCALES USED IN THE STUDY

OZGECMISE tLISKIN SORULAR

1. Cinsiyetiniz . _ Kadin ( )
Erkek ( )
2., Dogum Yiliniz
Kaginc1i Siniftasiniz?

4. Asagidaki kutular sizin yasaminizi gostermektedir. Her yil
icin uygun kutuyu isaretleyiniz.

1 2 3 4 5 6 7 8 9 1011 12 13 14 15 16 17 18

YASADIGINIZ
ULKE

TURKIYE

AVRUPA (Almanya
isvicre vs.)

ULKENIN HANGI
KESIMINDE
YASIYORDUNUZ

BUYUK SEHIR

KUGUK SEHIR

KASABA

KOY

KIMINLE
YASIYORDUNUZ

ANNEMLE

BABAMLA

ANNE VE BABAMLA

AKRABALARIMLA

Babaniz yurt disinda ne is gériiyor/du?

6. Babanizin en son bitirdigi okul? ] o
" a) Hic okumamis b) Ilk ¢) Orta d) Lise, Teknik Okul, e) Universite

7. Neden Tiirkiye'ye ddnmek istediniz?
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EGITIM TURU

Asagldg gizi%i.enine kutular sizin egitim yillariniza gbster-
mektedir. Efitiminizin ilk yilindan baslayip son yilina kadar

gecen siire i¢cin sizin egitiminize uygun olan kutulari igaret-
leyiniz.

EGITIM YILLARI
1 2 3 4 5 -6 7 8 9 10 11 12 13 14 15

EGITIMIN GECTICGi
YER

YURTDISI (Alman-
yva,Hollanda vs.)

(Yurt disinda
yvapilan egitim
iginder)

SINIF ARKADASLA-
RIM

YALNIZCA TURK'TU

COGUNLUK TURK'TU

COGUNLUK YABANCI
ini

COGBUNLUK YASADI-
GIM ULKEDENDI |

YURTDISINDAKI
OGRETMENLERIM

TURK'TU

YABANCI 1Ipi

HEM TURK HEM
YABANCI 1IDI

OGRETIM DiLil
VE TURU

YALNIZCA TURKCE

YALNIZCA ALMANCA

HEM ALMANCA HEM
TURKGE IDI

DINI. EGITIM

Hic

nggxangLMh

OKULDA DIN DERST




10.

11,

12.

13,

14,

15,

16.

17.

KULTURE ACILMA

Gelmis'o%duguguz tilkenin dilini ne kadar biliyorsunuz?
a) Cokiyi, iyi b) Orta c) Az, cok az

. Gelmis oldugunuz yabanci iilkede televizyon seyrediyor muydunuz?

a) Herzaman b) Arasira c¢) Higbir zaman

Giinde ka¢ saat ratyo dinliyordunuz?
a) (0-2) b) (3-4) c) 4'den cok

Giinde kag saat televizyon seyrediyordunuz?
a) (0-2) b) (3-4) c¢) 4'den cok

Radyoda Tiirk yayinlarini mi yoksa iilkenin yerel yayinlarini mi din-
lemeyi tercih ediyordunuz?

a) Tiirk b) Yerel c) Her ikiside

Yasadiginiz lilkenin dilindeki dergileri okuyormuydunuz?
a) Her zaman b) Bazan ¢) Hicbir zaman

. Hangi dilde kitap okumayi tercih ederdiniz?

a) Tiirkce b) Yagsadigim ililkenin dilinde c) Her ikiside

Yabanci arkadaglarinizin sayisi Tiirk'lerden daha m1i c¢oktu?
a) Evet b) Hayir c) Egitti

Vaktinizin ¢ogunu hangi arkadaslarinizla gegiriyordunuz?
a) Tiirk b) Yabanci c) Yasadigim ililkeden olanlarla

Yabanci arkadaglarinizin evlerine misafirlige gidiyormuydunuz?
a) Her zaman b) Ara sira ¢) Higbir zaman

Onlar size geliyorlarmiydi?
a) Her zaman b) Ara sira ¢) Hicbir zaman

Yabanc1 arkadaglarinizla okul disinda ne siklikta gdriigliiyordunuz?
a) Hergiin b) Ara sira ¢) Hicbir zaman

Aligveriginizi hangi diikkkanlardan yapiyordunuz? o
a) Tiirk b) ikisinden de ¢) Yerli (Alman-isvicre vs.)

Geldiginiz iilkenin film, tiyétro, konser vs. gibi sanat etkinlikleri-

ne gidermiydiniz? o
a) Her zaman b) Ara sira ¢) Higbir zaman

Geldiginié {ilkenin giinliikk gazetelerini hergiin okurmuydunuz?
a) Her zaman b) Ara sira ¢) Higbir zaman

Yurtdisinda yayinlanan Tiirk Cazetelerini hergiin okurmuydunuz?
a) Evet ' b) Ara sira ¢) Hayir

Hafta sonlarini ailenizle birlikte mi gecirirdiniz?
N 1Y A a1t ) Hicbir zaman



GELENEKSELLIK OLCEGI

(1) Se¢imde Bagimsizlik Boyutunu belirtiyor.
(2) Geleneksel saygi boyutunu belirtiyor.

Yonerge: Once okuyacaginiz ifadeleri nasil karsiliyorsaniz, ona gbre asa-

g1daki sayilardan birini secin.

Okuyacaginiz ifadeleri babaniz nasil karsiliyorsa ona gdre de

bir say1 se¢cin ve sorunun yanina yazin.

Katilmak karsi ¢ikmak Blgegi.

. Tamamiyle katiliyorum.
Katiliyorum

Biraz katiliyorum
Kararsizim

. Biraz karsi c¢ikiyorum
Karsi ¢ikiyorum

Tamamiyle karsi c¢ikiyorum.

.

=N WO

MESLEK SECIMI(1)

Ebeveynim (annem,babam) ne diisiinliyorsa diisiinsiin kendi
meslegimi kendim secerim

. Kendi meslegimi kendim secerim ama ebeveynimin

iznini alirim

Bir deneme siiresi i¢in ebeveynimin sec¢tikleri
meslegi kabul ederim

Bagka bir meslegi tercih ediyorda olsam
ebeveynimin sectigi meslefi kabul ederim

. Kendim ne diigiiniirsem diigiineyim ebeveynimin

sectigi meslefe girerim
KARSI CINS iLE ETKIiLESIM(1)

Aile iiyeleri digsinda karsi cinsten kimseyle iligkim
yoktur

Karsi cinsle ancak topluluklarda (sinif, sokak)
kargilagirim

Karsi cinsle ancak arkadas gruplérl?da temasa
gecerim ama biriyle dzel olarak 1lgilenmem

" Arada sirada karsi cinsten birileriyle ¢ikarim

o . e e m e P N I U, (PR G,

Verilen
Agairliklar

-3

-2

+1

+2

+3

+3

+2

+1

+2



11.

12,

13.

14.

15.

16.

17.

18.

19.

20.

21

22.

23.

24,

25.

KADININ ROL{(1)

Bir kadin kendi fikirlerini serbestce baska erkek
ve kadinlara sByleyebilmeli

Bir kadin kendi fikirlerini serbestge yalniz bagka
kadinlara sdyleyebilmeli

Bir kadin kendi fikirlerini yalnizca yakin arkadas-
larina sdyleyebilmeli

Bir kadin kendi fikirlerini yalnizca evindekilere
serbestce sWyleyebilmeli

Bir kadin kendi fikirlerini yalnizca kocasina
serbestge sOyleyebilmeli

BABANIN OTORITESI(2)
Babamin bir emrine bile isteyerek karsi gelebilirim.

Babamin bir emrine karsi acik acik konusurum ama
istedigini yaparim

Babamin bir emrine karsi isteksizligimi mirildanarak
belirtir ve istedigini agir aksak yaparim

Babamin bir emrini hig isteksizlik gdstermeden yeri-—
ne getiririm.

Babamin bir emrini hi¢ isteksizlik géstermeden ve
sevkle yerine getiririm

YASLILARA SAYGI(2)
Biiyiiklerimin yaninda sigara icmem
Biiyliklerimin yaminda icki icmem

Odaya bir biiyilk girince ayaga kalkarim ama sigara
ve icki igmeye devam ederim

Odaya bir biiyiikk girince konugmami keserim ama basgka
ne yaplyorsam yapmaya devam ederim

Odaya bir biiylik girince bir bas isaretiyle selamla-
rim ama bagka ne yapiyorsam yapmaya devam ederim

Verile
Agiriik

-3

-2

+1

+2

+3

+1

+2

+3

+3

+2



26.

27.

28.

29,

30.

31.

32.
33.
34.
35.

36.

EVLILIK(1)

Evlilik kiza ya da oglana danismadan ebeveyn
tarafindan diizenlenmeli

Evlilik kizin ya da oglanin fikri alinarak
ebeveyn tarafindan diizenlenmeli

Evlenme niyetini gézoniinde bulundurarak
ebeveyn kizla oflani tanistirmali

Oglan ya da kiz kendi egini bulmali ama
ebeveyninden izin almali

Kendi egini bulup ebeveynin fikrine
aldirmadan evlenmeli

Ebeveyne danigsmadan evlenmeli

DINDARLIK(2)
Her giin 5 vakit camide namaz kilarim
Cuma namazini camide kilarim
Ayda bir ya da iki kez camiye giderim
Camiye ancak bayramlarda giderim

Camiye hig¢ gitmem

Verilen
Agirliklar

+3

+2

+1

+3
+2

+1



AILE DEGERLENDIRMEST

Asag}daki.cﬁm%elgr% okuyun ve altinda belirtilen siklardan
bu.cum%e‘lle 1lgili olarak kendinize en uygununu se¢in ve
daire ig¢ine alazin.

1.

2.

10.

11.

12,

13.

14.

Ailemle birlikte sokakta gdriilmekten hep utanirdim.
GCok dogru Dogru ° Emin degilim Yanluis Cok yanlasg

Velim okula geldigi zaman gurur ve mutluluk duyardim.
Cok dogru Dogru Emin degilim Yanluis Cok yanlais

Annemle babamin giysilerini cag disi bulurdum.
Cok dogru Dogru Emin degilim Yanlis Cok yanlas

Ailem yagsadigimiz iilkenin dilini iyi konussun isterdim.
Cok dogru Dogru Emin degilim Yanlais GCok yanlais

Alman (iIsvigreli, Avusturya vs.) bir ailenin c¢ocufu olsay-
dim daha mutlu ve gururlu olacagimi diisiiniirdim.
Cok dogru Dogru Emin degilim Yanlaig GCok yanlis

Ailemin oruc¢ tutmasini takdir ederdim.
Cok dogru Dogru Emin degilim Yanlis Cok yanlais

Annemle babamin yiksek egitim gdrmiis olmalarini isterdim.
Cok dogru Dogru Emin degilim Yanlasg Gok yanlisg

Babamin yurtdisindaki igsinde bagsarili oldufuna inanirdim.
GCok dogru Dogru Emin degilim Yanlais Cok yanlais

Annemin basini baglamasi beni rahatsiz etmezdi.
Cok dogru Dogru "Emin degilim Yanlaisg Cok yanlaisg

Ailemin sofra adabini bilmedigini sik sik diisiinlirdim.
ok dogru Dogru Emin degilim Yanlisg Cok yanlig

Ailemin Almanlar vs. kadar +temiz insanlar olduklarini
diigliniirdim. '
Cok dogru Dogru Emin degilim Yanlas Cok yanlas

Babamin yurtdisinda daha saygin bir igte calismasini is-

terdim. , .
Cok dogru Dogru Emin degilim Yanlas Cok yanlis

Ailemin yasadigimiz ilkenin kiiltir ve 'sanat etkinliklerini
daha yakindan izlemelerini ister@1m.
Gok dogru Dogru Emin degilim Yanlais Cok yanlais

Anne ve babamin toplu yerlerde fazla giiriiltild konugtukla-
rini digiinirdim.

. Cok dogru Dogru Emin degilim Yanluis Cok yanlasg



15.

16.

17.

18.

19.

20.

21.

22,

23,

24,

25,

26.

27.

28.

29.

Cok dqgru Dogru Emin degilim Yanlais Cok yanlig

_..99__

Velimin Sgretmenlerimin karsisinda hep mahgup ve ezik ol-
dugunu hissederdim.

Cok dogru Dogru Emin degilim Yanlis Cok yanlaig

Ailemin ¢agin gerefi olan aletleri (asansdr vs.) kullanma-
y1 becerememeleri beni hep sinirlendirmigstir.

Cok dogru Dogru Emin degilim Yanlig Cok yanllg

Cok dogru Dogru Emin degilim Yanlisg Cok yanlaig

|
|
1
Babamin camiye gitmesinden hic hoglanmazdaim. |
|
i
Ailemin dinledigi Tiirk miizik tiirii beni hep rahatsiz eder-
di. :

Cok dogru Dogru Emin degilim Yanluis Cok yanllﬂ
Ailemin evimizi ¢ok zevkli dosedigini diisiinlirdiim.
Cok dogru Dogru Emin degilim Yanlais Gok yanlig

Ailemin eglenme tarzini hep yadirgamisimdir.
Cok dogru Dogru Emin degilim Yanlis Cok yanluis

Ailemi saygiya deger bulurdum.

|
|
|
|
Ailemin yasadigimiz ililkenin insanlarindan daha heyecanlz

|
|
saldirgan olusu beni rahatsiz ederdi. |
Cok dogru Dogru Emin degilim Yanlisg Cok yanluig

|
Ailemi yabancilarla olan iligskilerinde giicli bulurdum.
Cok dogru Dogru Emin degilim Yanluis Cok yanlais
Ailem yalniz basina pbstaneye, aligverige vs. gidemeyecek
kadar beceriksiz bulurdum.

Cok dogru Dogru Emin degilim Yanlais  Gok yanlaig

dim.

. |
Ailemin hayattaki amag¢larina ulasmis olduklarini hisseder-
Cok dogru Dogru Emin degilim Yanluisg Cok yanlaisg

Ailemin kadin-erkek iliskilerinde'olan yaklasimlarini ben-

\
de benimsemigstim. ] |
Cok dogru Dogru Emin degilim Yanlis Gok yanlig

Anne-babamin cocuk yetistirme konusunda koyduklari kural-

lari cagdisi bulurdum. _
Cok dogru Dogru Emin degilim Yanlis Cok yanlais

Ailemin daha canli bir sosyal ¥a§am1\olsun isterdim.
Gok dogru Dogru Emin degilim Yanlais Cok yanlais

Babamin telefonda nasil konusulacagini bilmedigini diisliniix

izilirdim. o |
Cok dogru Dogru Emin degilim Yanlis Cok yanlais



30.

31.

32,

33.

34.

35.

36,

37.

38.

39,

40.

41.
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Sik sik ailemin yalnizca Tirkiye'de yagamasi gerektigini
diiglintirdiim.

Cok dogru Dogru Emin degilim Yanlis Cok vyanlas

Babamin anneme yabanci erkeklerin karilarina tanidiklarz
6zglirligli tanimamasi beni kizdirirdi.

Cok dogru Dogru Emin degilim Yanlas "Gok yanlais

EvleneceZim kisinin annem/babamdan cok yasadigim ililkenin
insanlarina benzemesini isterdim.

Cok dogru Dogru Emin degilim Yanlais Cok yanlais

Babamin patronunun karsisinda hicbir zaman ezilmedigini
hissederdim.

Cok dogru Dogru Emin degilim Yanlis Cok yanlasg

Ailemin sevdigi Tiirk yemeklerini ben de ¢ok begenirdim.
GCok dogru Dogru Emin degilim Yanlais Cok yanlais

Ailemin bakimsiz ve kdtli bir semtte oturuyor oldugunu dii-
glinlir lizilirdim. :
Cok dogru Dogru Emin degilim Yanluis Cok yanluisg

Babamin igyeri bence son derece kaliteli idi.
Cok dogru Dogru Emin degilim Yanlisg Cok yanlais

Babamin Tiirkiye'de daha saygin bir yeri olacagini diisiiniir-
diim.
Cok dogru Dogru Emin degilim Yanlis Cok yanluig

Babamin yabanci gocuklarin babalarinin onlara sagladig:
herseyi bana sagladifina inanirdim.
Cok dogru Dogru Emin degilim Yanlis Cok vyanlasg

Ailemin yabanci ailelerle egit diizeyde olduguna inanirdim.
Cok dogru Dogru Emin degilim Yanluis Cok yanlais

Evimizin yabanci arkadaslarimin evinden daha farkli olma=
digina inanirdim.
Gok dogru Dogru Emin degilim Yanlzis Cok yanlais

Yabanci arkadaslarimin aileme sayg: duydugunu hissederdim.
Cok dogru Dogru Emin degilim Yanluis Cok yanluisg
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SIFAT LiSTEST
(Benlik Olgegi)

Asagidaki listedeki sifatlara bakiniz. Once bunlar icinden
sizi en iyi tanimlayan 4'iini secerek yanina 1 koyup bunlar:

listeden cikariniz.

Sonra kalanlardan sizi en az tanimlayan 4

tanesini secip yanlarina 5 yazip bunlari da listeden ¢ikarai-
niz. Kalanlardan sizi ikinci derecede en iyi tanimlayan 4 ta-

nesini segip yanlarina 2 yaziniz.

Bunlari da ¢ikarip kalan

sekiz sifattan sizi ikinci derecede en az tanimlayan 4'{inii

secip 4 diye numaralayiniz. Kalan ddrt sifata 3 numarasini
veriniz. ’

Ayni islemi tipik bir Tiirk®i nasil gdriiyorsaniz ve tipik bir

Alman'i nasil goriiyorsaniz onlar icin yapiniz.

1)
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)
16)
17)
18)
19)
120)

Agairbasgla
Becerikli
COmert
Dakik
Duygulu
Etkili
Gayretli
Girisken
Iinsancil
Iyimser
Hossohbet
Merhametli
Negseli
Sabairli
Sakin
Sicakkanl1
Sevkatli
Temkinli
Vefakar
Yetenekli

SIFAT LISTEST

Kendim

Tirk

Yabanc:
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APPENDIX B- CODING INFORMATION
KODLAMA BiLGILER}

OZGECMIS DEGISKENLERI (Background variables)
ERKEK (Male) i1
KADIN (Female) : 2

SINIF (Class)

1. ORTA 1 (Junior high 1): 06
2. ORTA 2 (Junior high 2): 07
3. ORTA 3 (Junior high 3): 08
4, LISE 1 (Lycée 1) : 09
5. LISE 2 (Lycée 2) : 10
6. LISE 3 (Lycée 3) : 11

BABANIN YURTDISINDAKI is1 (Father's occupation in the host
, countries)

1. is¢i (Worker): 1
2. DIGER (Other) : 2

BABANIN EGITiMI (Father's education)

HIC¢C (None) :
iLK (Elementary) 3
ORTA (Junior high school)
Llse (High School)
UNIVERSITE (University)

Mo
e s s s @
(S S U

GENCIN BIRLIKTE YASADIGI KiMSE(ler) Immediate family)

ANNE ve BABA (Both parents): 1
ANNE (Mother) : 2
BABA (Father) : 3
AKRABALAR (Relatives) T 4

~wn e

GENCIN YURTDISINDA GORDUGU EGITIM TiPI (Type of education)

1. TUM YABANCI (Integrated): 1
2. KARMA (Mixed Curriculum): 2
3. TUM TURKCE (Segregated) : 3
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GENCIN YURTDISINDA ALDIGI DIN EGITIM TURU (Type of religious
~education)

. HI¢ (None) :
OKULDA DIN DERSI (Religion courses at school):
KUR'AN KURSU (Kor'an Courses) : 3

OKULDA DIN DERSI (Religion courses at school
+ KUR'AN KURSU + Kor'an courses) 4

-~ N
N =

KULTURE ACILMA OLCEGI (Culture Contact Scale)

1. Yabanci Kiiltiire maximum acilma
(Maximum Contact) : 2

2. Yabanci kiiltiire orta derecede acilma
(Medium Contact) : 1

3. Yabanci kiiltiire minimum acilma
(Minimum Contact)

GELENEKSELLIK OLCEGI (Traditionalism Scale)

. Tamamiyla katiliyorum (Strongly agree)
. Katiliyorum (Agree) :
. Biraz katiliyorum (Sllghtly agree)
. Kararsizim (Undecided)

Biraz karsi ¢ikiyorum (Slightly disagree)
. Karsi ¢ikiyorum (Disagree)
. Tamamiyla karsi ¢ikiyorum (Strongly disagree)

NN U W N e
HNWPerOUO

se o0 ee

AILE DEGERLENDIRME OLCEGI (Family Evaluation Scale)
AILEYE KARSI TUTUM (Attitude towards the family)

Tamamen Olumlu (Strong approval) 1
Olumlu (Approval) : 2
Kararsiz (Undecided) : 3
t 4

5

Olumsuz (Disapproval)
Tamamen olumsuz (Strong dlsapproval)

LN

SIFAT LISTESI (Adjective Q-sort list)

Genci; 1. En iyi tanimlayan sifatlar
" Most descriptive adj.) : 1
2. Iyi tanimlayan sifatlar

(Descriptive adj:) : 2
3. N6tr (Neutral) 3
4, Az tanimlayan sifatlar

(Less descriptive adj.) 24

5. En az tanimlayan sifatlar
(Least descriptive adj.) H!



APPENDIX C- CORRELATION MATRIX

Foreign Tradi- | Tradi-'] ~ Inde- Inde- . Cultural [Cultural
Father's | Length |Experience| Type of R:{Eeigis El;:ﬁggiry tional | tional | pendence | pendence {Culture ;amilz Identity]Identity
Education|of Stay{ from age Education Educition Education Respect |Respect|in Choicelin Choice{Contact ;tzt; (Self- | (Self-
6 to age 12 . (family){ ( self ) {( family )} ( self) : © Turk) Other)
FATHER'S
EDUCATION 1.00
LENGTH OF STAY -0.14 1.00
FOREIGN EXPERIENCE
from age 6to age 12 =0.12 - 1.00
TYPE OF EDUCATION -0.07 | ~0.06 | -0.29 1.00
TYPE OF RELIGIOUS -
EDUGATION -0.07 0.17 0.18 0.23 1.00
ELEMENTARY SCHOOL
EDUCATION -0.10 - 0.99 1.00.
TRADITIONAL RESPECT| 5 16 | -9.03 - 0.12 0.08 - 1.00
(family) .
TRADITIONAL RESPECT| _4 g9 | -0.02 - 0.18 0.06 - 0.85 | 1.00
(self)
INDEPENDENCE in
CHOICE (family) 0.01 | -0.12 0.26 0.31 0.51 | 0.45 1.00
INDEPENDENCE in '
CHOICE (self) 0.04 -0.02 - 0.34 0.16 0.37 0.50 0.80 1.00
CULTURE CONTACT 0,06 0.12 0.32 . =0.32 -0.32 0.16 -0.19 | -0.27 | -0.51 -0.51 1.00
FAMILY EVALUATION -0.20 0.05 | - 0.08 0.04 0.16 0.11 0.21 | 0.19 0.44 0.61 | -0.26 | 1.00
CULTURAL IDENTITY 0.12 | 0.15 | -0.19 -0.04 0.01 | -0.10 0.19 | 0.23| o0.02 | -0.01 | -0.10] 0.17| 1.00
(self~Turk) ‘
CULTURAL IDENTITY | _5 18 | -0.25 -0.05 0.05s | -0.26 | -0.14| -0.35| -0.06 | -0.29 | -0.005] -0.12 | -0.21 | 1.00

(self~Other)

-0.23

701
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