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INTRODUCTION
The first aim o0of this study iz to test some of the
pos=ible effects of the swallest yet most influential social
unit, the fawmily, on adolescents’ development of values
and attributions related with schooling, their aspirations
and expectations about their educational and occupational
status, and evaluations of their acadewmic competence. This
is done using adolescents’ perceptions of their parents’
values and opinions as the deterwining factor on their own
values and opinion= on these topics.
The term adeolescence denotes a period in which the
growing person makes the transition f£rom childhood to
adulthood physically and psychologically. In this period

dynamic interactional changes occur which involve reciprocal,

wmultidirectional exchanges betwveen the adolescent and his
environment ( Wolman, 1982 }. The environment includes
both other people and societal institutions. Among

them, ¢the family, as the institution wost central to
primary socialization of children, is generally considered
an important context for the development of children’'s
values, a@elf-concept, and future goals. While meeting the
child’s biological needs, the family, at the same time,
guides his development and shapes him into an integrated
person. Furthermore, the family provides roles for its
members both within itself and in the larger societal

system and influences gtatus, motivation and incentives.



However, how adolescents perceive these influences
is +the central problem of this research. To compare the
influences of the parents’ own expectations, aspirations,
values, and beliefs about their children and the
adolescents’ perceptions of these evaluations on the
adolescents’ own evaluations is another aim of this study.

The results of extensive research, some of which will
be presented in the next sasection, have suggested that
the measures of perceived parental values, expectations,
aspirations, and evaluations show a number of important
differences from +the self-reports of parents, and that
the perceptual measures inflate the importance of the
effects of parents.

Interpreting these findings we conclude that two
forms of agreement between generations should be
differentiated: actual agreement and perceived agreement.
The former might be low, but the latter high. On the basis
of this separation, the findings suggest that adolescents’
self-conceptions and evaluations are more responsive to
their own interpretations of family "realities" than to
the realities of other family members.

Actual agreewent between generations is crucial for
value transmission and adolescents’ self-attributions.

Adolescents’ identification with their parents has an



important role in producing this agreement. To the extent
that the adolescent identifies with the parent, he or she is
more likely to internalize the parent’s values, aspirations,
expectations, and evaluations. Identification, in +turn,
depends on the quality of parental behavior toward the
child, particularly with regard to parental control,
support, and participation. Therefore, another aim of this
study is to test the effectiveness of family climate and the
adolescent’s relations with his family on the actual
agreement between generations.

Beyond these main aims, this study also aims to present

descriptive analyses using variables such as the value

put on education and schooling, autonomy and belief in
internal and external locus of control, commitment to
schooling, gself-esteem / self-concept, and family

relationships. The relationships among these variables will
further enhance our understanding of adolescents’ school-

related values, motivations, and behaviors.



Review of the Literature

The study of adolescence since the 1980s has
been characterized by a substantial increase in research
activity and by a shift in focus from individual development
to the social contexts within which adolescent development
occurs. Particularly important for this study is the
emphasis on +the "family" context of adolescence (Gecas
and Seff, 1990).

An understanding of the socialization process and the
family’s role in it requires analysis of the influence that
parents have over children. Studies of the degree of
parental influence over adolescent children have found that
parents have considerable influence over adolescents,
especially in transmitting the socialization values related
with schooling, setting educational and occupational goals,
and developing a self-concept.

Parents act both as wmodels who serve as a basis for
emulation and expectancy socializers whose expectations
establish what behaviors are appropriate (Cohen, 1987).
However, the values, aspirations, expectations, and
beliefs of parents are not accurately transmitted to
adolescents. The present study explores +the nature of

agreement between parents and adolescents on the values,



aspirations, expectations, and beliefs, with a stress on a
relatively neglected factor, namely, adolescents’
perceptions of the parents’ pogsition. Perceptions or
interpretations are a "theoretically crucial factor...a
variable which intervenes between actual parental beliefs
and the child’s personality"™ (Scheck and Emmerick, 1976,
p. 40).

As mentioned above, the present study aims to
investigate the effects of the adolescents’ perceptions of
their parents’ wvalues, expectations, aspirations, and
evaluations about the adolescents’ academic competence on
the adolescents’ self-evaluations and attributions. In order
to provide a theoretical and empirical background for the
study, the following areags will be reviewed: Value
transmission between parents and adolescents, parental
influences on adolescents’ educational and occupational
plans, and self-concept of academic competence and perceived

evaluations of parents.



Value Transmission Between Parents and Adolescents
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The family, as= the institution wost central to the
primary =socialization of children, is .generally considered
an important context for the developwent of children’s
values, Yet, it has been difficult to demonstrate
empirically the influence of parental valuegs on those of
their offspring (Whitbeclk and Gecas, 1988). Research on value
Lransmission should begin with a clear conception of wvhat is
being transmitted. This concept has had a variety of
meanings and has been stretched to cover a wide range of
phenowmena. One of the wost developed conceptualizations of
values is found in the work of Milton Rokeach.
Rokeach definez values and value systemzs azs follows:

"A value iz an enduring belief that
a gpecific mode of conduct or end-
state pof existence is...preferable
to an opposite or converse mode of
conduct or end-gtate of existence.
A value system iz an enduring

organization of beliefs concerning
preferable modes of conduct or end-

states of existence along a
continuum of relative importance.”
£1973:5)
Although the parents’ values have an important

influence on the development of children's values, it is
increasingly apparent that this influence iz mediated,

qualified, and othervise affected by a number of



variables and conditions. ( Whitbeck and Gecas, 1988).
Among these variables and conditions, +the accuracy with
wvhich the value is perceived is the central interest of this
study.

The correlations between parental values and children’s
values have tended to be lovw to modest, according to Thomas
et al. (1974). Even sowe who have found wvalue similarities
between parents and their offspring do not attribute this
similarity to parental influence, but rather +to the
circumstances of parents and offspring sharing the same
"social location" (Bengston, 1975).

The study of Acock and Bengston (1980) on actual vs.
perceived similarity among parents and youth in the
socialization and attribution processes a major
one in this research area. The findings show that the
adolescent’s perception of parent’s values is an important
factor in value transmission, and that the adolescent’s
attributions to their parents were better predictors of the
adolescent’s attitudes than were parents’ actual attitudes.
The conclusion of this study is that parents’ values have
little direct effects on youth’s orientations except as the
values are perceived by the youth.

The study of Whitbeck and Gecas (1988), in which the

Rokeach terminal and instrumental values are used, also



shows +that parents’ values are not positively related to
adolescents’ values, and that adolescents’ perceptions of
parents’ socialization values are more strongly related to
adolescents’ own valuesg than are parents’ actual
socialization values.

In an other study on agreement between generations by
Cashmore an& Goodnow (1985), a number of qualities
wvere rated by parents and adolescents for their importance
in defining an "ideal student". The adolescents also rated
these gualities as they +thought their parents would.
From the pattern of corelations, it was found that
adolescents’ perceptions of their parents’ ratings
wvere the best predictors of the adolescents’ own ratings
and this was confirmed by a series of multiple regression
analyses.

On the basis of the above research results, vwe predict
that, there will be significant differences between
adolescents’ and parents’ socialization values but no
significant differences between adolescents’ and adolescent-
perceived parents’ socialization values.

Additionally, the adolescents’ socialization values
will be significantly related with perceived-parents’
gocialization values, but there will be non-significant
relationship between adolescents’ and parents’ socialization

values.



Parental Influences On Adolescents’ Educational And
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First ve wvant to clarify the definitions of the
variables used in this part of the research. The number of
years of education to which an individual aspires/expects is
considered his level of educational aspiration/expectation;
the level of occupational prestige to which an individual
aspires/expectis is considered his level of occupational
aspiration/expectation (Woelfel and Heller, 1971).

Even the very early studies (Kandel and Lesser, 1969)

reported that 85 percent of the middle-class adolescents and

82 percent of the lower-class adolescents were influenced
directly by parents in formulating future goals
(in this case concerning educational and occupational

plans). Parents are, in general, both models and definers of
their children’s educational and occupational attainments;
they transmit educational and occupational values through
both modeling and defining (Cohen, 1987).

Parent’s influences are crucial intervening 1links in
causal models of educational and occupational attainments.
However, we are interested in what distortions wmay be
introduced into models of status attainment when measures of
parental influences are based on perceptions rather than on

self-reports.



There are two main studies on that issue. The first one

is that of Cashmore and Goodnow (1985)’s, mentioned before.

j)

In the study direct and open-ended gquestions were directed
to the respondents about the kind of occupation they wanted
to have after finishing school. The guestions on
occupational choice yielded three sets of responses: mother,
the adolescent for their own position, and the adolescent’s
perception of the parent’s position. It was found that the
perceived agreement was again higher than actual agreement.
Adolescents displayed a high level of perceived agreement
(80%) and low level of actual agreement (43%) with their
parents’ occupational aspirations for them.

In the study of Davies and Kandel (1981) on parental

influences on adolescents’ educational plans, perceived
parental agpirations - that is, the adolescents’
perceptions, coded as the highest number of years of

schooling parents were seen to desire for the adolescents -
vere compared to the parents’ own educational aspirations.
The influence of these two variables on the adolescents’
owvn educational aspirations was then tested. The results
shoved +that the perceptual measures of parental aspirations
introduced a number of important differences in the results
compared with self-reports:

a) The perceptual measure increased the amount of

10



variance explained in adolescents’ aspirations by almost 40
percent and,

b) The perceptual measures inflated the size of
parental effects by about 50 percent for both sexes.

Therefore, the increased total explained variance as
well as increased size of parental effect wmay result from
the fact that adolescents’ perception of parental
aspirations partly reflect the adolescents’ own aspirations
for themselves.

On the basis of the main empirical findings that were
presented briefly, we predict to find significant
differences between parents’ and adolescents’ educational
aspirations and expectations and occupational aspirations,
but non-significant differences between adolescent-perceived
parents’ and adolescents’ educational agpirations and
expectations, and occupational aspirations.

Additionally, +the adolescents’ educational aspirations
and expectations, and occupational aspirations will be
gignificantly related with perceived-parents’ aspirations
and expectations than parents’ own aspirations and

expectations, according to our predictions.
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Adolescents’ Self-Concept 0f Academic Competence And
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"Competence" is a broad term that refers to a person’s
capacity to interact effectively with the environment. It
includes the acqusition of knowledge and skills relevant to
adaptation within the school domain; within <that domain,
competence is strongly linked with achievewment outcomes that
are assessed through both standardized tests and classroom
grades. Competence also has an internalized aspect that is
referred to as the "sense of competence". Through effective
and independent action, there is a growth of understanding
about who or what controls outcomes and of confidence in
oneself to produce success (Grolnick and Ryan, 1989).

As it wvas discussed in other domains, the role of
family beliefs in school achievement is considered to be
very important. Family beliefs about children’'s
achievement influence both parent’s behavior and children’s
self-concepts regarding acadewmic competence. Studies of
family characteristics and academic attainment show parents’
attitudes toward achievement to be related with children’s
performance (Hess et. al., 1987; Stevenson et.al., 1990;
Parsons et.al., 1982). The same body of wvork established a
positive relation between parents’ expectations for their

children’s achievement and children’s actual achievement.
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However, the relation of these expectancies to
children’s expectancies and self-concepts regarding ability
for achievement and the exact nature of these expectancy
messages themselves have not been adequately explored
( Pargsons et. al., 1982). Parents may form specific
expectancies regarding their child’s probable performance in
particular courses. However, we are centrally concerened
with howv parental expectancies for their children wmight be
perceived by the children and how children’s perceived-
parental beliefs compared with actual parental beliefs
affect their own beliefs and self-concepts.

The self iz a social product, emerging out of symbolic
interaction and +the prerequisite cognitive capacity for
role-taking, which enables us to see ourselves as (we
imagine) others see us (Cooley, 1902). This idea, first
popularized by Cooley’s (1902) discussion of the "looking-~
glass self", is currently expressed in termwms of "reflected
appraisals" (Rosenberg, 1979). In the family we would expect
the reflected appraisals of parents +to be particularly
significant for children’s self-conceptions. Clearly, the
"reality" of greater consequence for the child’s self-
concepts is the version perceived by the child (Gecas and
Schwalbe, 1986).

In the study of Parsons et.al. (1982), math was chosen

i3



as the domain of the study. Mothers’, fathers’,
adolescents’ and adolescents’ perceptions of parents’
attitudes +toward the future expectancies in wmath, self-
concept of math-ability, and the perception of task
difficulty vere compared. The correlation between
adolescents’ perceptions of parents’ perceptions of their
math-ability and their self-concept of math ability was
found to be higher (r=.74, p<.0l1) than the corelation
between parents’ actual perceptions of adolescents’
math-ability and adolescents self-concept of math-ability
(r=.47, p<.01). Also, the correlation betveen the
adolescents’ perception of parents’ future expectancies for
them and their own future expectancies in math was found to
be higher (r=.62, p<.0l1) +than with the correlation between
parents’ actual future expectancies for the adolescent
and the adolescents’ own future expectancies in math (r=.40,
p<.01). Similarly, +the adolescents’ perceptions of task
difficulty correlated higher with their perceptions of
parents’ perceptions of task difficulty for the adolescent
(r=.57, p<.0l1) than with the parents’ actual perceptions of
task difficulty for the adolescents (r=.335, p<.01). In the
same direction of their results, children’s self-perceptions,
expectancies and perception of task difficulty more strongly

related to their perceptions of their parents’ beliefs and

14



expectancies rather than the parents’ actual estimates of
their children’s abilities.

In a study done by Calsyn and Kenny (1977) a high
correlation vas obtained between the adolescents’ self-
concepts of academic ability (that is the adolescents’
evaluations of their present school ability as compared with
other classmates) and perceived parental evaluations that
asks the students to estimate how their parents would rate
their present school ability and future capacity (r=.73,
p<.001). Moreover, they found that percieved evaluations of
parents are cau=sally predominant over self-concept of school
ability of adolescents which in turn is causally predominant
over academic achievement. The results support the two-stage
self-enhancement model of Kinch (1963) +that change in
perceived evaluations of significant others leads to change
in self-concept of school ability for the adolescents which
in turn leads to change in their academic achievement.

In the 1light of related literature, we predict to find
a significant differences between parents’ and adolescents’
evaluations of the adolescents’ academic competence, but
non-gsignificant differences between the adolescent-perceived
parents’ and adolescents’ evaluations of the adolescents’
academic competence.

We additionally predict that, the adolescents’

13



evaluations of their academic competence will be more
strongly related with their perceptions of their parents’
evaluations than parents’ own evaluations.

After presenting the main empirical evidences, I would
like to summarize the general rationale underlying our
predictions .

As mentioned above, parents play very important roles
-in transmitting socialization values, developing a self-
concept, and determining the future goals for their
children. Howvever, the influences of parents are mediated
and qualified by a host of variables. The accuracy vwith
wvhich these influences are perceived by children is of
crucial importance. It seems reasonable to think of
perceptions as particularly affected by +the information
features of the parental messages: their salience, ease of
verbalization, and redundancy (Cashmore and Goodnow, 1985).
These factors are considered to be the most important
ones for predicting that there will be incongruences between
parents’ and adolescents’ values, aspirations, expectations,
and evaluations since they are not being communicated
clearly between parents and +their offspring. Moreover, if
ve consider adolescence as a period of gseparatedness from
the family, it will not be vwrong to assume +that adolescents
do not give their full attention to the messages or advice
that their parents are +trying to give them .

le



In addition to the above mentioned prediction, we also
predict that adolescents’ perceptions of their parentsf
values, aspirations, expectations, and evaluations will be
congruent with their own values, aspirations, expectations,
and evaluations.

Here, we are +talking about a distortion in perceiving
parents and the tendency of adolescents to distort their
views of parents to wake thewm consistent with their own
beliefs., This is a well known notion that some psychological
theories such as Sherif’s assimilation/contrast theory
{Sherif and Sherif, 1948), Festinger’'s cognitive dissonance
theory (Festinger, 1919), and Heider’s balance theory (19358).
The adolescents’ perceptions of parental belieis may
represent a projection of their own beliefs.

Moreover, the adolescents’ beliefs are wore responsive
to and related +to +their own interpretations of family
“realities® than to the realities of other family wmembers.
This is a central tenet of the "looking-glass self" or the
reflected appraisals process (Rosenberg, 1979),

Shrauger and Schoeneman’'s (1979) review of the research
on the "looking-glass sgelif® indicates that there is a
considerable doubt about the effect of other’s actual
perceptions of a person on that person’s self-perception.

They observed that a) people’'s self-perceptions agree

17



substantially with +the way they "think" others perceive
themn; but that b) there is little agreement between
people’s self-perceptions and how they are actually perceived
by others. This is the main understanding underlying our
suggestion that adolescents’ values, aspirations,
expectations, and evaluations are wmore strongly related
with their perceptions of their parents’ positions than with

the actual positions parents take.

Parent’s influences on children’s beliefs are
affected by the extent to which children identify with
their parents (Acock and Bengston, 1978). Socialization
outcomes are dependent on the quality of parent-child

relations, that is, on vhat goes on between parents and
children. To the extent that +the child identifies with
parent, he or she is more likely to internalize the parents
values and beliefs. Identification, in turn, depends on the
quality of parental behavior toward the child, particularly
with regard to parental control, support, and participation
(Whitbeck and Gecas, 1988).

Parental support is one of the strongest variables in
the socialization literature , and it refers to children’s
perceptions that parents approve of them and help them when
they need it (Whitbeck and Gecas, 1988). It is pogitively

related to cognitive development, conformity to adult
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standards, moral behavior, internal locus of control, self-
esteem, instrumental competence, and academic achievement of
children and adolescents (Gecas and Seff, 1990). According
to Peterson, Rollins, and Thomas (1985), parents are most
effective as agents of socialization when they express a
high level of support and exercise inductive control. Under
these conditions, children are mogst likely to identify with
their parents, internalize values and expectations, and
become receptive participants in their own socialization.

Dornbusch et. al. (1987) algo provided evidence that
adolescents’ get lower school grades when their descriptions
of family behavior indicated more authoritarian, more
permissive, and less authoritative parenting. Therefore,
parenting styles have become increasingly important in
recent studies.

Hovever, parents and adolescents seem to be
differentially motivated in the conclusions that they draw
about the nature of parent-child relationships. Parents
perceive families as more loving, closer, more understanding,
and more adaptive to stress, and less problematic than their
adolescent children do. In the study of Noller and Callan
(1988), they found that adolescents +tended to view the
interaction of family wmembers in a more negative 1light than

their parents did.
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Another evidence comes from the study of Smetana (1988)
which found parent-adclescent differences in conceptions of
parental authority. Adolescents at all ages are found to be
more likely to reason about the multifaceted and personal
issues as personal and sort them as vunder more personal
juristication than were parents.

Scott et. al. (1991) 4in their study of children’s
personality as a function of family relations within and
between cultures, also found that +the child’'s self-esteem
and emotional well-being depended on his/her own view of
parental nurturance and permissiveness, but not on parents’
reports of these fawily characteristics. Moreover, the
child’s interpersonal competence was favorably affected by
his/her own view of parental nurturance, but parent-reported
nurturance had the opposite effect, diminishing interpersonal
competence in the child’s own eyes.

Léstly, Barnes and Olson (1985) found that, compared to
the adolescent reports, both parents reported significantly
more openness and fewer problems in communicating with their
children.

These findings can be interpreted in terms of the
"generation stake" hypothesis ( Bengston and Kuypers, 1971)
where parents have a stake in maximizing the similarities

between themselves and their children because of the effort

20



and commitment that they have invested in their families and

adolescents have a stake in winimizing these similarities

in order to strengthen their sense of autonomy and

independence. Thus, each generation views family interactions
in terms of its own particular bias.

It 4is clear from the recent empirical studies that
adolescents view their intrafamily communication with
greater negativisw and their personality characteristics are
affected more by their perceptions of family interactions
than by parent-reported interactions.

Therefore, identification with parents, which is
crucial for the congruence between parents’ and adolescents’
values, aspirations, expectations, and evaluations is more

responsive to the "“"adolescent-perceived® family relationships.

From this perspective, the last prediction can be
made as such; the relationship betveen parents’ and
adolescents’ values, agpirations and expectations, and

evaluations will increase under conditions of adolescent-
perceived high parental support and close intrafamily

relationships.
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HYPOTHESES : The specific hypotheses to be tested in
the present study can be summarized as follows:

1) There will be significant differences betwveen
parents’ and adolescents’ school -related socilization
values, educational and occupational aspirations and
expectations, and evaluations of the adolescents’
academic competence, whereas there will be non-
significant differences between the adolescent-perceived
parents’ and adolescents’ values, aspirations, expectations,
and evaluations.

2) There will be significant relationships betwveen
adolescent-perceived parents’ school- related socilazation
values, educational and occupational aspirations and
expectations, and evaluations of the adolescents’ academic
competence, whereas there will be no such relationship
between parents’ and adolescents’ values, aspirations,
expecations, and evaluations.

3) There will be significant relationships between
adolescent-perceived high parental support and close
intrafamily interactions and the congruence betveen parents’
and adolescents’ school-related socilazation values,
educational and occupational aspirations and expectations,

and evaluations of the adolescents’ academic competence.
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KMETHOD

SUBJECTS: The population from which the respondents wvere
selected for this research congisted of bays and girls who
vere adolescents in the sixth, seventh, eighth, and ninth
grades of secondary school 4in Istanbul. Their ages ranged
from 12 to 15, Also, the sample included the wmothers of the
selected adolescents.

The subjects belonged to the middle socic-ecenomic class
and studied in a typical middle-class private high school of
Istanbul: Private Ahmet Simsek High School which was chosen
due to its convenience and availability.

In +the selection of adolescents, stratified random
sampling wvas employed and each age group or Jgrade wvas
considered to be a stratum.

Five classes frowm each stratum vere selected according
to the Proportional to Population Size procedure. Overall,
there wvere 10 wale and 10 fewale students in each age group.

The characteristics of the wmother sawple are presented
in Table 1, 2, and 3.

Table 1. Ages Of The Sampled Mothers

Precentages

A 27-32 1.2
g
e 32-37 i9.8
G 37-42 45,7
r
o 42-47 24.7
u
P 47~-52 6.2
s

592-57 2.5
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Table 2. Occupational Status Of The Sampled Mothers

Percentages
Housevife 42
Liberal 8.6
Professions
White~-Collar 13.6
Retaired 23.5
Lawvyer 11.1
Doctor/Nurse 1.2

Table 3. Educational Level 0Of The Sampled Mothers.,

Percentages
Primary School 11.1
Middle School 26. 4
High School 40. 8
University 17.6
Graduate 1.2
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INSTRUMENTS: The instrumentis used for the present study
consisted of three separate guestionnaires, an adolescents’
gquestionnaire, a parents’ questionnaire, and an adolescent-
perceived parents’ guestionnaire.

ADOLESCENTS’ QUESTIONNAIRE BASED ON THEIR OWN EVALUATIONS.

The adolescents’ guestionnaire gathered inforwmation on
twelve variables. For wmost of the variables multi-item
scalezs were uged for wvhich itewmz wvere mostly taken from the
literature. The fonllowing sub-z=ction vill give an overview
of the variables measured. Sources of items will be reported
while exact wordings of items are generally owitted. The
reader is referred to the Appendix. Variables will be
reported in the order presented and item numbers are given
in parentheses.

Value Fut On Education And Schooling:

This variable was measured by using ten items (81 to
210) tapping the adolescents’ conceptions of the functions
of school by asking why they attend school. The first eight
items were taken from the study of Stevenson and Lee (1990)
on the context of achievement where Awmerican, Chinese and
Japanese children were compared. The sawme questions vwere
also used for the Turkish sample in the follov~up study of
Kagitcibasi (1992).

The guestions wvere based on three factors, the first .
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being the reflections of adolescents’ interests in learning,
the =econd being the iwmportance of extermal forces, and the
third being the social aspects of school. The last two items
vere added by the researcher.

For each itew, regarding reasons for attending school,
a Likert-type response format wvas used, and the respondents
were asked to circle the appropriate answer ranging from 1
{not important at all ) +to 5 (very important).

In additiona @11 asked +the respondents to indicate
the relative iwportance of experience and schooling for
being successful in life. Thigs item wvas also wused in
Kagitcibasi (1992). For this item +the answers ranged from 1
{experience is wmuch wore important) to 5 ( schooling is wmwuch
more important).

The alpha reliability coeifificient of the measures used
for this variable was .69735.

Lastly, @12 was added to +the gquestionnaire by the
researcher, asking why the adolescents were being educated.
There were 9 sentences presented +to the respondents and
they were asked to rank order only the first and the second
most important reason of their being educated.

Autonomy And Belief In Internal And External Control:

—— . - o —— N . G e m e e T S . W G e e e e mm . = ——

There were eight items (@13 to Q20) +to weasure this

variable and they vere taken from the study of Stevenson and
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Lee (1990)., MHost of the items were also ugsed by Kagitcibasi
(1992). Here, the adolescents were asked to indicate the
importance of various factors influencing school performance
on Likert-type scales. The itews included factors such as
intelligence, working hard, study habits, howe environment,
parental help, curriculum difficulty, and luck.

The alpha reliability coefficient of this scale was
. 6552,

Educaticnal And Occupational Aspirations And Expectations:

" There were three items (G21 to 623) to weasure this
variable. The items were taken from the study of Dornbusch
et.al. (1987)., Adolescents were asked +to indicate how far
they would like to go in school and how far they would
expect +to go in school. The ansvers were optained from a
S-point scale ranging from l(quit school as soon as possible)
to 5 (finish university and take graduate training).

The alpha reliability coefficient of +the scale wvas
. 6633.

For the occupaticnal aspirations they were directly
asked the sort of occupation they wanted to have after
finishing the school using open-ended questions.

Adolescents’ Evaluations of Their Academic Competence:

From @624 +to 828. adolescents were asked to evaluate

their academic abilities and competence, compared with
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others in their class. These questions were the same
gquestions as Kagitcibasi (1992) uszsed for her follow-up study.
Hore specifically, they were asked to cowmpare their
intelligence, their academic performance, and
industriousnes=z with their class-mates. loreover, they vere
asked to evaluate their potential for academic competence by
asking whether they thought they could be first in the class
if they studied harder. Also, they were asked how well
satisfied they vere with their acadewic performance. All the
items were based on 7-point Zcales and the alpha reliability
coefficient was .8118.
Commitwment To Schooling:

_-;;;—;—;;;;;-:;;;:é;;—;;—éél;—were taken from Schweinhart
et.al. (1980)°'s study on the effects of Perry Preschool
program and also uaed by Kagitcibasi (1992). The items aimed
tno assess heow wuch the adolescents like school, how wuch
importance they give to schooling, grades, and studying at
home ; S-point scales were used for the responses.

The alpha reliability coefficient for this group of
items was .6291.
Socialization Values:
-;;;—;;;;;;;;;—_;;;;;;_;rom 32 to 44 aimed to assess the

adolescents’ socialization values related with schooling. 14

gualities of an "ideal student® wvere presented on a scale
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from 1 (not important at all) to 5 (very important) and the
adolescents were asked to rate each quality’s iwmportance in
defining an ideal student. This weasurement was taken from
the =tudy of Cashmore and Goodnow (1985) on the agreement
between generations.

The alpha reliability coefficient of this wmeasurement
was .79535.

Self-Egteem/Seli-Concept:

_-;;;;;—_;;;;-—;—;;;;—;;—;;;; characteristics presented to
agsess the adolescents’ seli-esteem / self-concept and
the adolescents vere asked to evaluate their personal
characteristics by rating each itewm on a scale 1 (very wmuch
like wme ) to 5 { not like we at all). These items were tazken
from Kagitcibasi (1992) and the alpha reliability coeffient
vas .7112.

Family Relationships as Reported By The Adolescents and

—— —————— . " — o —— e = e = VR M e e W G T e o G e D G e S - e e o

Evaluations of Their Mothers’ Characteristics:

o . o - —— A S —— " - o - W M mm e M - -

The total of 11 items (BS54 to Q64) vere used to measure
this variable. The first 7 items vere taken from the study
of Boehnke (1991) on the relationship of family climate and
school behavior in a cross-cultural perspective. They wvere
also used by Kagitcibasi (1992).

The items congisted of questions such as howv the

adolescents feel about the things they and their families do
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together, how they feel about the harmony within their
families or whether they perceive the wmewmbers of their
families a=s cloze or distant to each other. Respondents
rated their evaluations on S-point scales. They were also
asked with an open-ended gquestion whom they first ask for
help when they have some problems.

There were four wore guestions about the adolescents’
perceptions of their wothers. These questionz were taken
from the study of Whitbeck and Gecas (1988) on value
attribution and value transwisaion between parents and
children. These questions aimed to aszess how supportive the
mothers are in the eyes of ithe adolescents.Some of the
gquestions were as follows: "If I have any kind of problem, I
can count on my wother to help me out®, *mother says nice
thing to me ", or °"mother teaches wme things I want to know”
««..2tc. Response categories for these items were based on the
adolescents’ perceived frequencies of the behaviors: all of
the time, most of the tiwme, occasionally, rarely, never.

The overall alpha reliability of the scales was .7335.

Adolescent=z’ Actual Academic Performance:
‘For this variable, adolescents’ most recent school
grades were calculated based n their English, Mathewmatics,
Science, Geography, History, Turkish, and Computer wmid-term

grades. Each grade waz wultiplied by the course weight and
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then the wmean of all the courses wvas obtained as the
representative for their academic performance.

ADOLESCENTS’ QUESTIONNAIRE BASED ON THEIR PERCEPTIONS
OF HOTHERS'’ EVALUATIONS

In this gquestionnaire adolescents were asked to predict
their wmothers’ evaluations of their school work and their
opinions on some socialization values. The variables used
for this questionnaire vere adolescents’ perceptions of
their wmothers’ educational and occupational aspirations and
expectations, evaluations of their acadewmic competence, and
socialization values. The questions under the name of these
variables were the same as the ones used for adolescents’
guestionnaire based on their own evaluations, except the
wording, because this +tiwme they were not asked their own
evaluations but mothers’ evaluations as perceived by them
(see Appendix 1).

The alpha reliability of the scales used for educational
agpirations and expectations was .7068, evaluations of
adolescents’ academic competence vas . 7565, and
gocialization values was .7861.

PARENTS’ GUESTIOHNNAIRE:

In +this gquestionnaire mothers were asked to evaluate

their children’s academic competence. They were also asked

about their socialization values regarding schooling and
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educational and occupational aspirations and expectations

for their children.

This gquestionnaire congisted of the same questions as
in the adolescents’ gquestionnaire in order +to allow
comparisons betveen adolescents’, adolescent -perceived

parents’, and parents’ socialization values, educational and
occupational expectations and aspirations, and beliefs about
the adolescents’ academic comwpetence. Haturally, wording
vas manipulated and adapted for mothers (see Appendix 1).
The alpha reliability of +the scales used for wmothers’
educational and occupational aspirations and expectations
vas .5805, evaluations of their childrens’ academic

competence vas .7284, and socialization values was .7320.

Aditionally, wmother’s age, educational level and
occupation were asked by copen-ended questions.

Horeover, wothers vere asked +to evaluate family
relationships using three questions, wvhich were the sawme
as W06, @57, G388 of +the Adolescents’ Guestionnaire based
on their own evaluations, in order +to allov comparisons
betwveen adolescent- and mother-reported family interactions.

The alpha reliability for this weasure wvas ,7333.
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PROCEDURE:
Appointmentz were made with the counselors of 0Ozel
Ahmet Siwmsek High School. (Ouestionnaires were administered

during the counselling hours of tvo consecutive weeks.

In the first administration the Adolescents’
Buestionnaire based on their own evaluations (Form A)
wvas given 1o 504 of +the studenitis and the Adolescentis’

Buestionnaire based on their perceptions of their mothers’
evaluations (Form B) was given to the other 50% of the
students.

In the second administration, vhich was one week
later, the first group wvho ansvered Form A in the first veek,
wvas given Form B in the second week and the second group who
had Form B was given Form A.

Therefore, the effects of the order of presentation
were controlled by counter balancing the gquestionnaires.

The gquestionnaires vere self admwinistered and Form A
took aproximately 40 minutes vhereas Form B took
aproximately 15 winutes.

At the end of the second administration, the adolescents
were asked to write their phone numbers on their forms and
they vere given a letter for the mothers explaining the
regsearch briefly and requested their participation.

After a short period of time, appoinments were made
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with the mothers by phone and they vere visited at their
homes. Only one wother had to reject meeting because of
illness, and the gquestionnaire was posted to her.

All the visits were highly welcowmed by the mothers and
2ach wmother was personally interviewed by the researcher
herself. The interviewz took more than one hour.

As above mentioned, only the mothers were interviewved
and the adolescents, in turn, were asked to predict the
evaluations of their mothers because in the Turkish family
mothers are wuch more involved in their children’s school

related issues than fathers.
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RESULTS

This chapter will give an extensive overview of +the
results of data analyses carried in +the present study.
The analyses presented in this chapter were done by SPSS-PC
statistics program. They start out by testing the first
hypothesis stating +that there are significant mean
differences between adolescents’ and parents’ responses
on socialization values, educational and occupatiocnal
aspirations and expectations, and beliefis about adolescents’
academic competence, vhereas there are no significant mean
differences betveen adolescent~-perceived parents’ and
adolescenta’ responses on above wmentioned issues.

In order to test the first hypothesis, Repeated-Measures
ANOVAs were conducted. For each variable we have three scores.
The first is the adolescents’ own evaluations (C); the second
is the adolescents perceptions of their parents’ evaluations
{CP); and +the third is the parents’ own evaluations (P).

As wmentioned above, the three scores for each variable
vere compared via Repeated-Heasures ANOVA. After +the
comparisons of these three sets of data, the data obtained
from adolescents’ own evaluations were compared both with
adolescents’ perceptions of their parents’ evaluations and
parents’ ovn evaluations respectively via t-test contrasts. s

#The following formula wvas applied for t-test cowparisons:

X1-¥2
__________ t critical= 2.VF 2,80
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The following table summarizes the results:

Table 4. Repeated-leasures ANUVAs of Adolescents’, Parents’,
and Adolescent-Perceived Parents’ Sociali=atin Values,
Educational and Occupational Aspirations and Expectations,
and Evaluations of The Adolescents’ Academic Competence and
T-Test Comparisons Between Adolescents’ and Parents’, and
Betwveen Adolescents’ and Adolescent-Perceived Parents’

Evaluations of Above-Mentioned Issues.

F Values t-test Values t-test Values
Between Between
C and CP C and P

Adolescent’s Academic Competence

- —— e e e = G G e e —

Adolescent’s

Intelligence 6. 909+« % 1.25 4,96«
Adolescent’'s

Acadewmic Success 1.973 0. 165 1.94
Adolescent’s

FPotential Academic 6, 886+«+« 1.99 3.79%=
Sucess

Adolescent’'s
Industriocusness 1.011 0. 363 1.40

Adolescent’'s
Satisfaction With 0. 476 0.92 1.035
Their Acadewmic Perf.

Educational aspirations and expectations

—— o —— = —— -

Educational
Aspirations 4, 276% 1.12 2.67+«
Educational
Expectations 4, 129+ 2. 11 2.95%
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F Valueg t~test Values

Between
C and CP
Socialization Values
The Importance
of School 2.994 0.84
The Iwportance
0f Grades 8. 525+ 1.18
The Importance of
Studying at Howe 23.493%« 2.47

The Gualities of an ® lIdeal Student®

Tries Hard 3. 215+ 0.633
Concantrates

Well 13. 6092+ 0. 80
Takes Pride In
Doing a Good Job 24, 838+«=+ 2.07
Speaks Correctly 11.354+«+ 1.168
Iz Obedient 11.885%+% 0. 90
Is Heat 2, 250+« 0. 38

Has a Good
Hemory 16. 136+« 0. 949

Is Interested
in How and Why
Things Happen 4,784+« 0. 09

Has a Good Sense
of Humor 5. 006+« 0. 844

Is Able To Work Out
Unusual Problems 4,6 225+ 0. 958

Has A Good
Imagination Q0,749 1.012
37

t-test Values
Between
C and P

2. 5309+«

4,487 %«

7.902% %

4,615«

3. 79% %

2.65%

2. 92+«

3. 20% =

2.616+

1.265



F Values t-test Values t-test Values

Between Between
C and CP C and P
Can Work Guickly S5.984+« 0. 87 2.973+
Asks
Guestions 15, 194%= 1.17 6. 435%%
% p<, 05
*&¢p<, 01
As it is seen in Table 4, the F values showved
significant differences betveen adolescents’, adolescent-
perceived parents’, and parents’ socialization values
except for the importance of school and having a good
imagination for an ideal student. Horeover, t-test

comparisons shoved significant differences between parenis’
and adolescents’ socialization values (the same exceptions
being valid) wvhereas, no significant differences wvere found
betwveen adolescents’ and adolescent- pergeived parents’
socialization values.

The same pattern vas also found for education
aspirations and expectations.

For evaluations of the adolescents’ academic competence,
the expected pattern was seen for +the evaluations
of the adolescents’ potential academic success and

intelligence. Other than these variables, there are no
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zignificant differences betwveen adolescents’, parents’,
and adolegcent -perceived parents’ evaluationzs of the
adolezscents’ academic success, the satisfaction with their
academic performance, and the evaluations about their

industriousness.

Although the first hypothesis found partial support for
the variables related to the evaluations of the adolescents’
acadewmic competence, we can still say +that the second
hypothesis was supported in general terms since we obtained
18 expected results over 23.

The significance of the t-test results are also
confirmed by the Bonferroni HMethod which deals with the fact
that vhen several significance tests are performed there way
be a high probibility that one or more of the tests will be
significant just by chance (Darlington and Carlson, 1987).
According to the resulis of the Bonferroni analyses, none of
the t-test are significant wvhen applied to compare
adolescents and adolescent-perceived parents’ evaluations.
On the other hand, 18 t-tegt results over 23 are significant
when applied +tc compare adolescents’ and parents r
evaluations.

The second hypothesis put emphasis on the effectiveness
of adolescentis’ perceptions of their parents’ socialization

values, educational and occupational agpirations and

39



expectations, and beliefs about adolescents’ academic
competence rather +than parents® actual evaluations on
adolescents’ own evaluations of mentioned izsues.

flore gpecifically, the second part of this study aims
to show that adolescents’ socialization values, educational
and occupational aspirationz and expectations, and beliefs
about adolescents’ academic competence will be more

strongly related +to their perceptions of their parents’

evaluations than to parents’ own evaluations.
In order to test this hypothesis, FPearson correlation
coefficients were calculated based on adolescents' owvn

evaluations (C), adolescents’ perceived parents’ evaluations

(CP), and parents’ own evaluations (P).

The results are shown in Table 3.

Table 3. The Pearson Correlation Coefficients Between
Adolescents’ and Adolescent-Perceived Parenté', and
Betwveen Adolescents’ and Parents’ Socialization Values,
Educational and Occupational Aspirations and Expectations,

and Evaluations of the Adolescents’ Academic Cowpetences.
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r between r between

c-Cp C-P
Adolescent's Academic Competence

. W - e e - 4 . -

Adolescent’'s

Intelligience . 36778 %% . 1969
Adolescent’'s

Academic Success . D236% 4%« P A716%8s
Adolescent’s

Hard Working . 9360k w . 0876
Adolescent’s

Potential Acadewic » 497Q% % % . 1860
Competence

Adolescent’'s
Satisfaction With » 4584 % %% L5147 %% %
Their Academic Perf.

Educational aspirations and expectations

Educational
Aspirations P 2554 %« .0181
Educational
Expectations . 36024 % = . 0736

Socialization Values

- —— o — o ——— = - - - -

The Importance
of School . S606% ¢« P 404994 %«

The Importance
0f Grades , 2631 %= . 1283

The Iwmportance of
Studying at Howme » 2753% % . 1950

The GBualities of an " Ideal Student”

Tries Hard . 2981l %« 1112
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r betveen Tr betveen

C-CP C-F
Concantrates

Well P 27435 . 0214
Takes Pride In

Doing a Good Job 43465 % . 0682
Speaks Correctly . 48284 %% . 0340
Is Obedient » R0 % %« . 2042
I= HNeat 2777 %% . 2069

Is Interested
in Howv and Why » 3636% » 1026
Things Happen

Has a Good
MHemory . 32585+« . 1236

Has a Good Sense

of Huwmor . 52754 %« . 1166
Has A Bood
Imagination P 4792% %% . 2458+

Iz Able To Work Out

Unusual Problewms » 4661 %% . 1040
Can Work QGuickly . 38796 w4 . 0617
Asks

tuestions . 26645+ . 2201

*p<. 05 #ep<, 0l #%#p<, 001
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As Table 5 shovs, all the correlations between
adolescents’ and adolescent-perceived parents’ gocialization
values showed sgignificant relationships, vhereas, the
correlations betwveen adolescents’ and parent=’ socialization
values shoved insignificant relationships except for two
items. These were the importance of schooling and the
importance of having a good imagination for an ideal ztudent.
For these two itewms we also obtained gignificant
correlations between parents and adolescents.

The =mame pattern is also observed for educational
aspirations and expectations.

Results come from the ansvers to open-ended questions
about the kind of job aspired for. Congruence between these
pairs wvas coded on a 4-point scale. A score of 4 wvas given
for complete congruence on a specified occupation (e.g. both
parties say "carpenter®); a score of 3 wvas given for a wmatch
on the same type of occupation (e.g. both "professional”®
or both "trade®); or for agreement on an open responce (e.g.
both say ®*it’s his [her/myl] choice®). Scores of 2 and 1 were
given for lover degrees of matching. For actual agreewent,
a score of 2 was given vhen one party was nonspecific (e.g.
"clean job®") and the other party specified specified a
different type of occupation (e.g. "trade®), and a score

of 1 wvas given wvhen there was disagreement on specified
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occupations or type of occupation. For perceived agreement,

a score of 2 was given when the child gave a3 specific
occupation and declined to name any parents’ choice on
the grounds that the choice wazs the child’s, and a score
0f 1 when the child gave a specific choice and added “not
wvhat my parents want”. The results showed that the
adolescents displayed high level of perceived agreement (72%)
but lower level of actual agreement ( 31%).

In the analyses of the beliefs about adolescents’
academic competence, ve observe the sSane strong
relationships between adolescents’ and adolescent-perceived
parents’ evaluations, except the evaluations of their
academic success and how satisfied they are with it.
For these two items we found significant correlations also
between parents’ and adolescentz’ responses.

We see from the results that the mecond hypothesis was
supported except for four variables out of 24. These
deviations will be discussed in detail in +the next section.
The relaibility of the results are confirmed also by
Bonferroni Hethod.

The third hypothesis, which is related with the first
one, states that the difference between adolescents’ and
parents’ socialization values, educational aspirations and
expectations, and the beliefs about adolescents’ acadewmic
competence is less in +the context of warm and supportive
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family interactions.
To test this hypothesis, first +the difference scores
between adolescents’ and parentis’ pesponses were calculated

for each item of the three variables, nawely, school-related

socialization wvalues, educational and occupational
aspirations and expectations, and evaluations of the
adolescents’ academic competence. Than these difference
scores vwere added up to create three separete scores for

these variables. These nev created scores vere correlated
with the sum of family interactions and mother’s
characteristics measurements.

This 3x2Z correlation matrix is presented in Table 6:

Table 6. The Pearson Correlation Coefficients Betveen
Actual Agreemwment Scores of Socialization Values, Educational
and Occupational Aspirations and Expectations, and
Evaluations of The Adolescents’ Academic Competence and The
Sum of Scale Scores of Adolescent-FPerceived Family
Interactions and Hothers’ Characteristics Variables.

Family Interactions

Az Perceived By Hothers’
Adolecsents Characteristics
Socialization Values -. 4005« % -. 35864«

Educational and
Occupational Aspirations -. 1667 -. 2619+
and Expectations

Evaluations 0Of The
Adolescents’ Academic -, 2428+« -, 1719
Competence

* p<. 05 «+ p<,01 45



The negative correlations indicate that as the family
relationships and wmothers’ characteristics are perceived as
warmer and more supportive, the the incongruence betveen
the evaluations of adolescents and parents decreases.

As seen from Table &, we obtained four significant
correlations out of six, therefore we can conclude that +the
third hypothesis also found suppert on the basis of results.

Beyond the wmain analyses done to test the hypotheses,

additional analyses were conducted u3ing variables related

wvith wvalue put on education and schooling, autonomy and
beliefs in internal and external locus of control,
commitment to scheooling, self-esteem / self-concept, and

family relationships.

A-ANALYSES RELATED WITH ADOLESCENTS’ ACTUAL ACADEHIC
FERFORMANCE (SCHOOL GRADES)
a) Actual Academic Ferformance and Value Fut 0On Education
and Schooling

Fearson correlation coefficients were calculated to
test the relationships between adolescents’ school grades
and measurements of value put on education and schooling.

Grades show significant relationships with only two
variables of value put on education and schooling . One
of these is +the iwmportance of the things their teachers

are trying to teach them (r=.3739, p«<.001), and +the other

46



one iz the belief in the importance of schooling for the
improvement of society (r=.2602, p<.05).
b) Actual Academic Perforwance and Educational Expectations
and Agpirations

There is a significant correlation betwveen grades and
the degree of schooling which the adolescents wvant to reach
{r=.3173, p<.001). Also, the degree of schooling which the
adolescents expect to reach shows significant relaticonships
with grades (r=.2980, p<.05).
c) Actual Academic FPerformance and Adolescents’ Evaluations
of Their Academic Competence

Grades have significant correlations with adolescents’
evaluations of their academic success (r=.3459, p<.001), with
adolescents’ evaluations of their industriousness (r=.3459,
p<.001), and with their satisfaction with their academic
success (r=.3435%9, p<.001).
d) Actual Academic Performance and Commitwent to School

The anly correlation <found between grades and
commitment +to school measurements was the importance given
to studying at howe (r=.3106, p<.01).
e) Actual Academic Ferformance and Adolescents’ Self-
Esteem/Self-Concept

The only correlation found between grades and self-

esteem/self-concept mesurements wvas how successful the

47



adolescents consider themselves in life(r=.2911, p<.035).
£f) Actual Academic Performance and Family Relationships as
Reported by The Adolescents

There are significant correlations between grades and
some of +the weasurements of adolescent-perceived family
inteactions and mothers’ characteristics. The adolescents
who perceive the family wmembers as being very close to each
other, who get along good with their fawilies, and who
report that their mothers teach thew the things they want to
know have higher grades. The correlations of these variables
with grades were r=,2780 (p<.01), 1=.2736 (p<.01), and
r=, 3357 {(p<,.001) respectively.
g) Actual Academic Performance and Adolescent Perceived
Farents’ Evaluations of Their Acadewmic Competence

Grades have significant correlations with how the
adolescents perceive their wmothers’ evaluations of
their acadewmic success (r=, 5831, ps.001), their
industriousness (r=.5980, p<001), their potential academic
competence (r=.2967, p<.01), their wmothers’ satisfaction
wvith their academic success{r=, 3348, p<.001), and their
mothers’ giving importance to their grades(r=, 2604, p<.01).

In order to arrive at something like a test of +the
relative importance of the various variables wmentioned

above for the adolescents’ actual academic performance
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)

{grades}), these variables vere entered succesively into
regression analyses using the STEPWISE wethod.

In the first place, all the adolezcents’ evaluations
vere included az predictors in the regression analyses with
their actual academic performance as the dependent variable.
The results of the regression analysis are presented in
Table 7:

Table 7. Stepvwise Multiple Regression Analyses
Using Adolescents’ Evaluations As Predictors and
Adolescents’ Current Academic Perforwmance As The

Dependent Variable

2
Fredictor Adjusted R F
Adolescents’ Satisfaction
With Their Academic 17 17.8Z2«%=

Ferformance
Level 0f Schooling

Which The Adolescents . 26 14.93+«
Want To Reach

The Importance Given
To Studying At Howme . 29 12.83%%+«

Adolescents’ , 33 10.924x«
Self-Confidence

The pP-weights of the variables entered to the regression

equation are; 1) .43=x%+ 2) . 3J0«xs 3J) 24+ 4) .21+

* p=. 03
#% p<, 01
4% p<, 001
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In the second place all the adolescents’ perceptions of
their wmothers’ evaluations were included azm predictors in
the regression analyzes with adolescents’ actual academic
performance as the dependent variable. The analyses are
presented in Table 8:

Table 8. Stepwise Regression Analysis Using
Adolescents’ Perceptions of Their Hothers’ Evaluations As
Predictors and Adolescents’ Current Academic Performance As
The Dependent Variable.

Predictor Adjusted R F
Adolescents’ FPerceptions of

Their HMothers’ Ewvaluations . 34 43.98+#% %=
of Their Industriocusness

Adolescents’ Perceptions of

Their HMothers’ Evaluations . 40 27.39% %%
of Their Potential Acadewic
Success

Adolescents’ Ferceptions of
Their MHothers’ Satisfaction - 44 21.29%xs
With Their Academic Performance
The P-weights of the variables entered to the regression

equation are; 1) .59#«% 2) ,L23#% 3J) ,26%=%

* p<. 05
#+ p<,01
«#« p<, 001

As we compare the perceptual measures presented in

Table & with the self-reports (Table 7), we can see the
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explanatory pover of perceptual wmeasures over self-reports,
The adolescents’ perceptions of their wmothers® evaluations
of their academigc competence explained the variance in the
actual academic perforwmance by 44X wvhereas, adolescents’
self satisfaction with their acadewmic performance (which is
the only variable related with the adolescents’ evaluations

of their academic competence) explained the variance only by

B- ANALYSES RELATED WITH EVALUATIONS aF THE
ADOQLESCENTS® ACADEHIC COMPETENCE
a) The Relations of +the Variables Related With The
Adolescents’ Evaluations of Their Academic Competence With
Each Other

Zero-order correlations of the variables related with
the adolescents’ evaluations of their academic competence

are shovn in Tahkle 9.

a1
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Table 9. Zero-order Correlations Between

The

Variables Related With Adolescents’ Evaluations of Their

Academic Competence.

Academic Hard Potential Satisfaction
Success Working Academic With
Intelligence Success Academic
Performance

Intelligence 1.000Q . 43112+ [ 40732 .« 3676%% . 2828»
Acadewmic
Success 1. 000 . 7076%% e 4719« = . 63494«
Hard Working 1.000 » 3878w« D199«
FPotential
Academic 1. 000 » 4301 %=
Success
Satisfaction
with 1. 000
Academic
Ferformance
“«p<, 01 «#p<, 001

Az seen from the +table all the measurements of
adolescents’ evaluations of their academic competence
related with each other significantly.
b) Adolescents’ Evaluations of Their Acadewmic Competence

With Self-Ezsteew/5eli-Concept

Adolescents’ self-confidence significantly related with

their perceptions of themselves as having the potent for

academic success (r=.2820, p<.0l1), and satisfaction

with

their academic competence {(r=,3138, p<.01). The correlation



betwveen adolescents’ reporis of themselves as obedient and

their perceptions of themselves as industrious wvas .3872

{(p<.001). The adolezscents’ gatisfaction with themselves
showed significant correlation with their satisfaction
with their academic competence (r=.3252, p<.01). The

adolescents’ perceptions of thewmselves as successful in life
shoved significant correlations with their evaluations
0f thewmselves as acadewically successful (r=, 3524. p<.001).
The same variable correlates with adolescents’ satisfaction
with their academic performance (r=,3957, p<.001).
) Adolescents’ Evaluationz of Their Academic Competence
with Commitment to School

The only variable related with adolescents’ evaluations
of their academic competence that shoved gignificant
relationship with the variables of commitwment to schooling
was the adolescents’ perceptions of themselves as having the
potent for academic success. The adolescents who perceive
thewmselves as having the potential for academwmic success give
importance to schooling (r=.2600, p<.05), and studying at
home for a better academic outcome (r=,4052, p<.001).
d) Adeolescentz’ Evaluations of Their Academic Compeience
with Fawily Relationships

There were two gignificant relationships <found

betveen these variables. The correlation between the



adolescents’ perceptions of thewmselves as successiul in
school Qnrk and their perceptions of the family wmembers
as very cloze to each other was r=.2677 (p<.01). The
perception of closeness of the fawmily members to each
other also correlated with the adolescents’ perceptions
of themselves as having the potential for academic success
(r=.3350, p<.01).
e) Adolescents’ Perceptions of Their FParents’ Evaluations of
Their Acadewmic Competence With Family Relationships

The correlations betveen the adolescents’ perceptions

of their wmothers’ evaluations of their hard working and

hov the adolescents get along with their families was
. 2869 (p<.01). The correlation between the adolescent-
perceived parents’ evaluations of the adolescents’

intelligence and howv they perceive the relationsa within the
family wvas .2840 (p<.0l). The same variable correlated with
how the adolescents feel about the things they and their
families do +together was .2791 {(p<.01). The correlation
betveen the adolescents perceptions of their parents

satisfactions wvith their academic performance and their

perceptions of their mothers as saying nice things to
them vas .277% (p<.01). How close the adolescents perceive
the family members to be to each other correlated with

adolescent -perceived parents’ evaluations of their acadewmic
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succesz (r=.3001, p<.01) and with adolescent perceived
parents’ evaluations of their industriousness (r=.2613,
p<.01). Lastly., the adolescents’ perceptions of their
mothers as teaching agents correlated with adolescent
perceived parentzs’ evaluations of their industriousness
(r=.2973, p<.01) and with adolescent-perceived parents’
satisfaction with their academic perforwance(r=, 2881, p<.01).
£) Adolezcents Evaluations of Their Acadewmic Cowpetence With
Their Autonomy and Beliefs in Internal and External Control

The correlation between adolescents’ evaluations of
intelligience as an iwmportant factor for academic success and
adolescents’ evaluations of themselves az intelligent was
. 2829 (p<.01l). The same variable correlated with adolescents’
evaluations o0f themselves az hard wvorking(r=., 2676, p<.09).
The importance of luck az a cauge for academic success -
negatively correlated with the adolescents’ evaluations of
themzelves as hard working (r=-.2613, p<=.03),
g} Adolescents’ Evaluationzs of Their Acadewmic Competence
with Their Educational Aspirations and Expectations

The correlations between how much the adolescents like
school and howv successiul they consider themselves as wvas
r=.3620 (p<.001). The sawe variable correlated with how
industrious they consider themselves (r=.3752, p<.001). The

level of education they expect to reach correlated with
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their evaluations of their potential academic competence
{r=.2612, p<.01l).

In the previous sections, we tried to determine the
predictors of adolescents’ actual academic performance by
regression analyses, using their grades as the dependent
variable. In this section, wve will +test +the relative
importance of the various variables categorized above for

the adolescents’ evaluations of their academic performance.

Hore spesifically, the dependent variable will be
adolescents’ reports of their acadewic performance ( how
successful they perceive themselves to be in school work)

rather than their actual academic performance .

The adolescents’ and adolescent-perceived parents’
evaluations of the adolescents’ acadewic competence were
included as predictorg in the regression analysis with the
adolescents’ perceptions of how successful they are in their
school vwork as the dependent variable.

The results are presented in Table 10:
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Table 10. Stepvise Regression Analyses Using
Adolescents’ Self- and Perceived- Evaluations of Their
Academic Competence As FPredictors and Adolescents’
Considerations of Themselves As Academically Successful
As The Dependent Variable.

Fredictor Adjusted R F
Adolescents’ Ferceptions of

Their HMothers’ Evaluations of . 49 78.90% %%
Their Industriousness

Adolescents’ Ferceptions of

Their Hothers’ Satisfaction .28 97.93%x
¥With Their Academic
FPerformance
Adolescentz’ 0Own Satisfactions .62 45, 50« % %

With Their School Perforwance
The P-weights of the variables entered in the regression
equation are; 1) .70«%% 2) ,L3J36sx% 3J) ,20%+#

«% p<,01

%% p<,001

As we can see from the table, again, perceptual

measures vere more poverful in explaining the wvariance in
the adolescents’ evaluations of hov successful they were in
schoolvork.,. Their perceptions of mothers’ evaluations of
their industriousness and mothers’ satisfaction with their
current school performance were more important than either

their ovn evaluations or mothers’® actual evaluations.
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&- ANALYSES RELATED TO

SELF-CONCEPT

a) The Relationships of

Adolescents’

Congept Variables With Each Other.

ADOLESCENTS®

SELF-ESTEER /

Self-Esteem/Self-

The zero-order correlations are presented in Table 11:

Table 11. Zero-order Correlations

Variables Related With
Concepts
Guven Sosyal Yarat

Guven 1.000.3607%+ ,2731+

Sosyal 1.000 .2528+

Yarat 1.000

Ita

Gecim

Heosnut

Rka

Hbas

Basac

sps. 05 “sp<. 01

sa’

Adolescents’

Betwveen The

Self-Esteem/Self-

Ita Geciwm Hosnut Rka Hbas PRasac

. 0758 , 2882«

. 1538 .3770%«

. 0964 .0809

1.000. 3776%«

1. 000

. 2028 .47714%,3001«, 4295%+«

. 2793%

. 2891+«

1373

. 0964

1.000

. 2030+, 35073+, 1152

. 1964

.1130 . 0836

. 0289 .4163%+. 0573

» 2938+%, 2821+ | 2849%

. 1766

1.000

. 2241+, 0884

+ 1492 ., 3011+

1.000, 2571+

1.0600



Guven=Self-esteemn
Sosyal=5ociable
Yarat=Creative
Ita=0Obedient
Gecim=Good relations with people
Hosnut=Happy with oneself
Rka=Easily wmake friends
Hbas=Successful in life
Basac=0vercome difficulties in life

As seen from the table nearly all the indicators of
self-concept/self-esteem significantly correlated with each
other.
b) Seli-Esteem/Self-Concept With Fawmily Relationships

There vas a significant correlation between the
adolescents’ perceptions of themselves as obedient and their
having geood relstions with their families (r=, 48486, p<.001).
The correlation of the same variable with the adolescents’
perceptions of the degree of harmony in their family
relations as was .3056 (p<.001). The adolescents’ self-
esteem correlated with hov close they perceived the family
members to each other (r=.3961, p<.01). Hovw they feel about
the +things they and +their families do together correlated

with their evaluations of themselves as obedient (r=.3205,

p<.01). Their perceptions of wother as a helping agent
wvhenever they are 1in trouble correlated with their
self-esteem (r=,2653, p<.01)., Also, their evaluations of
themselves as successful in life correlated their

perceptions of the mother as an helping agent (r=.2731, p<.01).
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) Self-Esteem/Self-Concept with Value Fut on Education and
Schooling

Adolescents’ perceptions of themselves as cbedient
correlated both with their perceptions of schooling as useful
and important for their future (r=.3414, p<.001) and for
improving the society (r=,3800, p<.001).

The correlation between their satisfaction with
themselves and going to school since everybody does so vas
. 2793 (p<.01).

In order +to test the relative importance of some
variablegs for the adolescents’ gelf-esteem, these variables
vere entered successively into the regression analyses.

The evaluations of the adolescentzs’ were included as the
predictors in the regression analyses with the self-esteem
scores as the dependent variable.

The results of the anayses are presented in Table 12:

Table 12Z2. Stepwise Hegression Analyses Using
Adolescents’ Self-Evaluations As Predictors and Their

Eelf-Confidence As The Dependent Variable

Predictor Adjusted ﬁz F
Their
.) PBeing Able To Hake .22 22.904 %%
Friend Eagily
Their
Being Able To (Overcome
1) The Froblems They . 30 17.95% %«

Encountered In Their Lives
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Predictor Adjusted R F

Their
Being Social and Extravert . 34 15. 14%%«

Their Ferceptions of
The Family Hembers As > 44 13.91%%»
Close To Each Other

The p-veighta of the variables entered in the regression

equation are; 1) .47#%« 2) ,3ls«s 3JF) . 24#% 4), 2Z23T#s

* p<. 03
% p<,01
w#ss p<, 001

Ag seen from the resultis, adolescents’ self-esteem more
depends on the social interactions they had than on their
academic performance or the eveluations of their academic
competence. Interestingly enough, easily making friends wvas
found to be the most important determinant of the
adolescents’ self-esteem which was followed by the ability
they had to overcome the problems they encountered in life,
and being a social person.

MHoreover, adolescents’ perceptions of the family mewmbers as
close +to each other increased the explained variance in
their self-esteem by 10%4.

At +this point, we will test the relative importance
of some variables for the adolescents’ self satisfaction by
using regression analyses.

The results of this regression analyses are presented

in Table 13:
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Table 13. Stepwise .Regression Analyses Using
Adolescents’ Self-Evaluations As Predictors and Adolezcents’

Self-Satisfaction Az The Dependent Variable.

Fredictor Adjusted Rz F
Adolescents’ Satisfaction
With Their Acadewic .10 9. 34xx
FPerformance

Adolescents’ Evaluations of
Themzelves Az Intelligent <17 8,73% %%

Adolescents’ Actual
Academic Performance . 29 10.08%%x

The PR-wveights of the variables entered in the regression

equation are; 1) 32«45 2) 27+« 3J) ,33#xsx

% p<. 05
«+  p<,01
«#¢ p<, 001

Contrary to the predictors of the adolescents’™ seli-
egteem, here we see that adolescents’ self-satisfaction was
predicted by their evaluations of their academic
performance. Adolescents’ satisfaction with their current
academic performance, their perceptions of thewmselves as
intelligent, and their actual academic performwmance explained
variance in self-satisfaction by 29%.

D~ AMALYSES RELATED WITH FAMILY RELATIONSHIPS AND
HOTHERS® CHARACTERISTICS
a) The Analyses of The Variables of Adolescent Reported
Family relationships and Mothers’ Characteristics.

The =zerg-order correlations are presented in Table 14

L1}
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Table 14, Zero-order Correlations Between The
Variables Related With Adolescent-Ferceived Family

Interactions and Hothers’ Characteristics.

Anlas Ilis Yakin HMutlu Hisset Anyar Guv Hos Anog Iht

(X1 (X2) (X3 (X4) (X35 (%6) (X7) (X&) {X9) (X100
X1 1.000 .6750 .3257 .3100 .5380 n.s. .4876 .3227 .35340 . 4939
(*%%) (%) (%%) (%%%) (e%®) {(x%) (sx%) (xxx)
B2 1.000 .4772 .5018 .35203 n.s. ,3970 ,3173 .35297 n.s.
{(wew) {(xxx) (xxsx) {w*) (%% ) { &%)
X3 1.000 .4993 . 4481 }|.3031 .3911 n.s..45895 n. s.
(ewe) (%u%) (%) (%) {%%%)
A4 1.000 . 3437 nes. n.s. . 3310 .3013 ., 2643
(%) {#%) {®%) (%)
45 1. 000} n.s. .6672 .3110 .3183 3837
{ *%%) { %% ) {w%w) (%)
X6 i.000 n.=s. .2480 n.s. n.sS.
(%)
X7 i.000 n.s. .5211 . 4328
{eaw) (2xx)
X8 1.000 . 3464 n.s
()
X9 i1.000 , 3020
(#x)
K10 1.000

2p<, 05 #ep<.01 2#2p<, 001

Anlas=Adolescents’ relationships with their fawmilies
Ilis=The harwmony within the fawmily

Yakin=The relationships of the fawmily members to 2ach other
23 close or distant

Hutlu= Howv happy the family is.

Hisset=How the adolescents fell themselves when they and
their families do sowmething together

Anyar=Whether the adolescents ask help first from the wmother
wvhen needed

Guv=Whether the adolescents count on their wmothers tce help
them ocut when needed

Hos=Whether the mothers tell nice things to the adolescents.
Anog= Whether the wothers +teach things that the
adolescents want to know

Iht=Whether the mothers make the adolescents fell that they
are there whenever needed
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The upper-left part of the correlation table shovs
that all +the measurements of adolescent-reported family
relationships are significantly correlated with each other.
That is, the adolescents who reported that they got along
good with their fawilies, also perceived their families as
harmonious, happy, their family members as close to each
other, and they reported that they felt good wvhen they and
their fawilie= did somehing together.

As we look at the lower-right part of the table, ve see
that there vas a positive correlation between the
adolescents’ perceptions of their mothers as telling nice
things +to +them and their asking help <from the mother
vhenever needed. Adolescents wvho reported that they counted
on their mothers to help them cut when needed, also reported
that +their wmothers taught things they wanted to know and
their wmwothers wmade thewm feel that they were +there when
needed.

When we look at the upper-right part of the table which
presents the correlations betwveen adolescent-perceived
family interactions and mothers’ characteristics, vwe see
that there are positive correlations betveen the
adolescents’ getting good with their fawilies and their
reports of mothers as loving and supportive. There wvere also
found positive correlations betveen the other measureg of
adolescent-perceived family interactions and the
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adolescents’ reports of their wothers as teaching and
helping agents.

b) The Relationships of The Variables Related With HMother-
REeported Fawmily Relationships with Each Other

The =zero-order correlations are shown in Table 135.

Table 135. Zero-order Correlations Between The Variables

Felated With Parent-Reported Family Interactions.

Ail Ayak Amut
Ail 1. 000 L3954 (#%) [ 6206(%%)
Ayak 1.000 » 4454 (% %)
Amut 1.000

#p<, 01 #x*p<, 001
Ail= The harmony within the family
Ayak=The relationships of the family mewbers to each other
ags claose or distant
Amut=Hov happy the family is=s

As ve see frowm the results, all the wmeasures of wmother-
reported family relationships correlated significantly with
each other. Although, the parent~ and adolescent- reported
family interactions wvwere significantly correlated within
themselves, the are discrepancies between parent- and
adolescent-reported family inteactions as +they will be
Fresented below.

c) Adolescent- and Mother- Reported Family Relationships

The correlations beltween adolescent- and mother-
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reported family relationships were found to be insignificant.
The correlation between adolescents’ and parentzs’ perceptions
of +the harwmony within the fawmily was .1714 (n.s.?). The

correlation between adolescents’ and parents’perceptions of

the happinesz of the fawily was .1330(n.s.). The correlation
between the adolescents’ and the parents’ perceptions of the
relationships of +the family wembers to =ach other as close
or distant was negative but insignificant. (r=-.0054, n.s.).

d) Family Relationships As Reported by The Adolescents With
The Adolescentz’ Perceptions of the Family Support and

Enviroment As An Important Factor For The Academic Success.

Adolescents’ conceptions of family support and
enviroment as an important factor for their academic
achievement correlated with their perceptions of the close

relationzships of the fawily mewbers with each other(r=, 2722,
p<.01), adolescents’ good relationship= with their parents
(r=.3200, p<.01), the happiness of the family in their
eyes(r=, 2879, p<.01), their feeling good wvhen they do things
with their families (r=.328%24, p<.01l), their perceptionz of
their wmothers a3 helping agents (r=.2915, p<.01), +their
counting on their mothers to help thewm out when needed
{r=.3037, p<.01l), and their perceptions of their wmothers as

teaching agents(r=.35537, p<.001).



E- ANALYSES RELATED WITH COMHITHENT TO SCHOOLING AND
EDUCATIONAL ASPIRATIONS AND EXPECTATIONS
a) Commitwent to Schooling With Educational Aspirations and
Expectations

How far the adolescents wvant go in school correlated
with the importance they give to schooling(r=. 43246, p<,001),
and with their grades (r=.3534, p<.001). How far the
adolescents expect to study also correlated with the
importance they give to schooling (r=.3696, p<.001).
k) Educational Aspirations and Expectations With Value Fut
On Education and Schooling

How much the adolescents like school correlated with
how useful they perceive education to be for their lives
(r=.4419, p=<.001), how important they think the things
their teachers try to teach them are (r=.3373, p<.01), and
how important they think their education is for the

improvement of the society(r=.3014, p<.001).

Also there was a correlation between the degree of
schooling the adolescents wvant to reach and the importance

they give to the courses at school (r=.3128, p<.01).
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DISCUSSION
The wmain aim of this study is to test the possible
effects of families on the adolescents® development of
socialization values and attributions related with schooling,
aspirations and expectations about their educational and
occupational status, and evaluations of their academic
competence. However, in this study we are not talking about
the direct influences of parents on their adolescent
children but rather about the indirect influences of
parents which are mediated, gqualified, and otherwise affected
by the accuracy with which the values, aspirations,
expectations, and evaluations are ‘Yperceived" by the
adolescents. More specifically, what we aim to test is the
influences of adolescents® perceptions of their parents’
positions about the values, aspirations, expectations, and
evaluations, rather than the actual positions parents take
on the adolescents® own positions. The starting point of
this study is the belief in the importance of perceptual
measures rather than self-reports in analyzing parent-
adolescent ineractions.
As Scheck and Emerick (1976) put it , perceptions or
interpretations are a theoretically corucial factor and
a variable which intervenes between actual parental behavior

and the child’s personality.

68



According to the theory of Baldwin (1967) on the
development of self- and other—understanding, what one
learns about the self is, by the process of ejection, and
addition to what one knows about others, and what one knows
about others becomes meaningful for understanding the self.

This theory gains importance especially within the
family context where our initial sense of self is formed
through intimate, intensive, and extensive interaction with
parents and other family wmembers. As Cooley (1902)
emphasized, the self is a social product, emerging out of
symbolic interaction and the prerequsite cognitive capacity
for role-taking, which enables us to see ourselves as (we
imagine) others see us.

Cooley (1902) first popularized this idea in his discussion
of "looking—glass self", and it is currently expressed in
terms of "reflected appraisals” by Rosenberg(1979). We would
expect the reflected appraisals of parents to be
particularly significant for children’s self-conceptions,
values, and belief systems. However, as it was wmentioned
in the introduction, Shrauger and Schoeneman?’s (1979) review
of the research on the "looking-glass self"” indicates that
there is considerable doubt about +the effect of others?
actual perceptions of a person on that person’s self-concept.

They observed that people’s self - perceptions agree
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substantially with the way they "think" others perceive them
but there is very 1little agreement between people’s self-
perceptions and how they are actually viewed by others.

As we adapt these findings to our study, we come to the
canclusion that perceived agreement between generations (the
match between the responses adolescents give for themselves
and for their parents) will be higher than the actual
agreement (the match between responses by adolescents and by
parents for their own positions).

We have three different but interrelated domains in this
study, namely;

1- School-related socialization values,

2— Educational and occupational aspirations and
expectations, and

3— Evaluations of the adolescents’ academic competence.

For each domain, we expected to find no significant
actual agreement but significant perceived agreement between
parents and adolescents.

More specifically, in our first hypothesis, we predicted
that there would be significant differences between the
adolescents? and parents’ but non-significant differences
between the adolescents’ and adolescent-perceived parents’
positions for school-related socialization values,
educational and occupational aspirations and expectations,
and evaluations of the adolescents’ academic competence.
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Beyond the difference between adolescents’ and parents’
poesitions for the above-mentioned dowains, adolescents?
positions are both related with and responsive to their
perceptions of their parents' positions rather than the
actual positions the parents take. Therefore, our second
hypothesis stated that adolescents® positions in the above-
mentioned domains would be significantly related with their
perceptions of their parents' positions rather than the
actual positions taken by parents.

The results for each domain will be discussed
seperately. The first domain of study is the school-related
socialization values. In order to test this variable, the
total of sixteen questions were directed to the respondents.
The first three items were put with the aim at assesing how
much importance the respondents gave to schooling, grades,
and studying at home. In the remaining items, thirteen
qualities of an "“ideal student" were presented and the
respondents were asked to rate each quality's importance in
defining an ideal student. The responses yielded three sets
of answersi adolescents’ and parents’ answers for their own
positions, and adolescents' answers for their mothers?
positions.

The results showed that the socialization values of

adolescents significantly differed from those of parents,
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whereas no significant differences were found between
adolescents’ and adolescent—perceived parents! socialization
values, as it was predicted in the first hypothesis.

As we look at the results of the second hypothesis for
this particular domain, we alsoc see that the adolescents?
socialization values significantly correlated with their
perceptions of the parents® values, but no such relationship
was found between adolescents’ and parents® socialization
values. However, among the sixteen items to test this
variable, there were two exceptional results which
cantradict both of the hypotheses. The first one is the
importance of school and the second one is the importance of
having a good imagination for an ideal student. For these
items, mean differences were not significant. Additionally,
there were significant correlations between the responses of
parents and adolescents.

As we interpret these results, we can see that
adolescents and parents share the same viewpoints on these
particular issues, therefore actual agreement betweeen
generations is obtained.

It is clear that, the more parents and adolescents share
the values, aspirations, expectations, and evaluations, the
more we obtain actual agreement between generations on
measures of these values and expectations. The information
features of the parental messages are particularly important

72



in the sharing of ideas and beliefs. According te Jennings
and Niemi (1968), the salience, the ease of verbalization,
and the redundancy of the parental messages increase the
accuracy of pevrception. This has been suggested in the
argument of the same writers that parents seem likely to
provide more cues to indicate their attitudes in areas
they consider important than for those considered less
important.

This perspective enables us to interpret the responses
of parents and adolescents on the importance of school since
the importance of schooling is an undoubtedly a value
on which parents and adolescents have high consensus. Parents
provide more cues to indicate their attitudes about the
importance of schooling both by being Tully engaged in the
process of making their children prepared for the highly
competitive high school entrance exams and by freguently
emphasizing the importance of school to have a better future,
which is reflected in the responses of 87.7% of the
adolescents when they were asked to state the most important
reason for their education.

As mentioned above, parents and adolescents also have
high consensus on the importance of having a good
imagination for an ideal student. The freguencies of the
adolescents’, parents?, and adolescent-perceived parents’
responses showed a concantration on the " neutral” or
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“"undecided " alternatives. This response pattern may have
been a result of wording of the item. The traslation of the
term "imagination" into Turkish requires use of a word which
has two meanings: "creativity", and "day dreawming". Most of
the mothers mentioned that they would like their children
to have creative characteristics where they could use their
imagination, but on the other hand, they didn't want them
to have unrealistic images which led them into have a kind
of dreaming. Therefore, they chose the middle point of the
continuum between “"very important” and " not important at
all". The same kind of dilemma may have been experienced by
the adolescents which also led them to circle the mid-point,
showing an wundecided position. In order to prevent this
misunderstanding, the translation could have included an
additional explanation, but the researcher preferred not to
fellow this path, because the additional explanation could
influence the respondents. If this answers given to this
item reflects the indecision of the respondents which
is caused by the ambiguity of the translation, then we may
regard it as a limitation of this study.

Before leaving the domain of school-related
socialization values, we also would 1like ¢o give some
descriptive results. Among the sixteen socialization values,
parents most fregquently emhasized the importance of studying
at home (78%), followed by the importance of taking pride
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in doing a good job (73%), and being neat (62%), for an
ideal student. Adolescents, on the other hand, most
frequently emphasized the importance of being able to
work out unusual problems (68%) followed by being able to
work quickly (354%).

The second domain is educational and occupational
aspirations and expectations. About educational aspirations
and expectations and occupational aspirations, we found an
expected pattern, that is, there are significant differences
between parents? and adolescents’ aspirations and
expectations, and non-significant differences between
adolescent—perceived parents’ and adolescents® aspirations
and expectations for the future educational and occupational
status., One the other hand, the adolescents? future status
aspirations and expectations were found to be more strongly
related to their perceptions of their parents’ positions
than to the actual positions parents took.

For the educational aspirations and expectations, the
respondents were asked to indicate the level of education
they aspired to and expected to reach, and the reasons for
their aspirations and expectations. They were presented five
levels of education ranging from 1 (guit school as socon as
possible) to 5 (continue to pgraduate education). It was
observed that nearly all the parents (96%) aspired to the
highest level of education for their children but, their
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expected level was found to be rather lower than the aspired
educatiaonal 1eve1..Reasons for this discrepancy wmentioned
by the parents include the difficulty and competition
experienced in the university entrance exams. According to
the parents, no matter how intelligent and industrious the
children are, the examination system strengthens the chance
factor over industriousness.

The same pessimism, in general, was alsoc valid for the
adolescents, based on the same reason, but they perceive
their chances of entering & wuniversity, although not
the particular faculty they desire, as higher than the
students of public schools.

As we look at the adolescents? aspired educational
level, we see that, unlike their parents, only 164 of the
adolescents aspired to reach the highest level of education,
which was the graduate level. The remaining respondents
aspired +to finish the university education and enter
business 1ife as soon as possible in order to reach a better
living standard.

Another striking result is that, adolescents perceive
their mothers as expecting a lower educational level than
they actually expected. Here, we observe an underestimation
of the adolescents when predicting their parents’ educational
expectations for them. This may due to the messages parents
give to their children on their doubts and worries about the
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success their children may gain in the university entrance
exams, in this way, parents may aim to urge their children
to study harder. Hence, this negativism of the parents
may lead to the adolescents’? negativisam in predicting their
parents' educational expectations. It should alsa be
mentioned that the adolescents who had higher grades and
who gave importance to school for their future both aspired
and expected to reach a higher level of education. Those who
expected to reach a higher level of education also evaluated
themselves as having the potential for academic success.
In the domain of occupational aspirations, the results
showed that the perceived agreement was higher than the
actual agreement between generations as had been hypothesized.
When we talk about the agreement, we mean the congruence
between the answer pairs of the adolescents and parents,
and the answer pairs of adolescents and adolescent-perceived
parents to open—-ended gquestions about the kind of job
aspired for. As wmentioned in the results section, congruence
between these pairs of answers was coded on & &4-point scale.
For actual and perceived agreement, a score of four was
given for complete congruence on a specified occupation;
a score of three was given for a match on the same type of
gccupation ( e.g. both “"professional' or both "trade") or

for agreement on an open response (e.g. both say "it's his /
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her/ my choice")s and scores of two and one were given for
lower degrees of matching.

The results confirmed that the adolescents displayed a
high 1level of perceived (724) and a low level of actual
{31%) agreement with their parents.

Leaving these total percentages aside, the results also
showed +that for tha actual agreement, the most frequently
obtained score was two, which was given when the adolescents
specified a type of occupation ( e.g. "trade”") and parents
were non-specific ("clean job"). For the perceived agreement
the most freqguently obtained score was three, which was
given for a match on the same type of occupation.

The first response of the majority of parents (84%), was
that it was their children’s choice to decide on the kind of
occupation they would have and only later, at the reguest of
the reseacher, did they specify the type of job they aspired
for their children.

When the adolescents were asked about the kind of job
they wished to have after finishing school, 34% stated that
they wished to be self — employed in peneral terms, and
particularly, they mentioned that, they would prefer to
engage in trade or practice a profession. Engineering was the
second most preferred occupation (294), which was followed by

administrative sciences (i2%) and tourism (8%).
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The last domain of this study is the evaluations of the
adolescents! academic competence. To test this variable,
adolescents’® intelligence, academic sSucCcess,
industriousness, and potential academic success were
evaluated both by parents and adolescensts. Additionally,
both parties' satisfaction with the adolescents' current
academic performance was rated. As in the other domains,
adolescents were alsa asked to predict their parents?
evaluations of the above-mentioned issues.

The results indicate that, the adolescents' and parents’?
evaluations of the adolescents' intelligence and potential
academic success differ significantly, but there no such
difference was found between adolescents® and adolescent-

parents®' evaluations of the adolescents' intelligence and

potential academic success as predicted in the first
hypothesis.

However, unpredicted results were obtained for the
evaluations of the adolescents’ academic SUCCess,

industriousness, and the satisfaction with the adolescents’
current academic performance. The result showed non-
significant differences between parens’ and adolescents’
actual evaluations. In other words, not only perceived
agreement, but actual agreement between pgenerations on the

above—mentioned evaluations was obtained.
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The results of the second hypothesis were again, to
some degree, counter to prediction. There were significant
correlatians between the evaluations of the adolescents
and parents on the adolescents’ academic success and
satisfaction with their academic performance, despite the
fact that the results of the other evaluations confirmed the
second hypothesis.

Rlthough these findings are inconsistent with our
hypotheses, they can be interpreted as follows: First of
all, the main criteria of the adolescents?’ academic success
is their grades. The pgrades mainly reflect how good the
adolescents are at their school work and this objective
criterion does not allow any more interpretation. The sampled
adolescents receive reports showing their current grades
every two months, therefore, both adoclescents and parents
are able to evaluate the adolescents’® school performance via
these feedbacks. Grades, moreover, reflect, maybe
indirectly, how industrious much the adolescents are.
Clearly, adolescents® and parents’ satisfaction with the
adolescents’ school performance depends on how successful
the adolescents actually are. Therefore, as a whole, we can
say that evaluations of the adolescents’ academic success
and industriousness, and satisfaction with the academic

performance are interrelated variables. As mentioned above,
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these evaluations are mainly based on the grades which
were seen by all the members of the family, so, it is not
surprising to find a4 rconsensus between parents and
adolescents on their evaluations of the adolescents’academic
SUCCEeSS, industriousness, and satisfaction with their
acadewic performance. Moreover, according to the parents,
they are the hottest topics most frequently discussed within
the family context that enable adolescents to have clear
ideas about their parents’® positions. In contrast,
evaluations of the adolescents® intelligence and potential
for acadewic success reflect the innate abilities of the
adolescents and are only indirectly discussed within the
family, so, these evaluations are prone to different
interpretations by parents and adolescents.

In order to arrive at something like a test of relative
importance of the adolescents’ and adolescent-perceived
parents' evaluations if the adolescents' acadewmic competence
on the actual academic performance and adolescents’ self-
evaluations, a series of regression analyses were conducted.
When adolescents' perceptions of their mothers' evaluations
of their industriousness, potential academic success , and
satisfactions with their academic performance were entered
in the regression analysis, it was found that a taotal of

4% of the variance of the adolescents!? actual academic
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performance was predicted. The inclusion of the adolescents’
own satisfaction with their academic performance increased
the total variance by only 17%.

When the adolescents' evaluations of themselves as
academically successful was taken as the dependent variable
rather than the actual academic performance, it was again
found that adolescents' perceptions of their mothers?
evaluations of their industriousness and satisfaction with
their academic performance explained a total of 58% of the
variance of the adolescents’ own evaluations of their
academic success, and the adolescents’ own satisfaction with
their academic performance explained only 4% of the variance.

Parents? own evaluations did not even entered
the equations. We can see from the results that, perceptual
measures were more powerful than either the adolescents' own
evaluations or the parents® actual evaluations in explaining
the variance both in the adolescents' actual academic
performance and their self-conceptions as successful in
their school work.

Befovre passing to the discussion of the third
hbypothesis, other descriptive analyses related to the
evaluations of the adolescents’ academic competence will be
presented.

Adolescents who positively evaluated their academic
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competence had higher grades and reported higher self-
satisfaction. Adolescents’ self-confidence seems to have a
positive relation with their evaluations of themselves as
having the potential for academic success and with

satisfaction with their academic performance. Adolescents

who perceive themselves as successful in their school work
also perceive themselves as successful in life. Lastly,
adolescents whao evaluate themselves as academically

successful and industrious also perceive themselves as
obedient. Boehnke (1991) found similar findings in his
study. RAccording to his vesults obedience is one of the best
predictor of academic performance. These results indicate
that the adolescents who show conformity and obedience to
the norms their educators set for them have better academic
outcomes and more positive self-evaluations. Another finding
of our study also confirmed this interpretation which shows
that the adolescents in our sample who evaluated themselves
as obedient perceive themselves as successful in life.
Overall, we see that the wmare the adolescents report
obedience, the more they consider themselves as successful
in school work and in life. Therefore, it is worth to think
the possible consequences of the efforts for creating non-—
conformist and independent individuals.

As we see from these results, adolescents' self-esteem /
self-concepts have relations both with their actual and

83



evaluated academic performance. As pointed out in the
introduction, adolescents' identification with their parents
is an important factor in congruence in their values,
aspirations, expectations, and evaluations.

From this perspective, the last hypothesis stated that

the actual agreement between parents and adolescents on the

socialization values, educational and occupational
aspirations and expectations, and evaluations of the
adolescents? academic performance would increase under
conditions of harmonious and close interfamily

relationships, as perceived by adolescents.
Our results showed that, as the adolescents perceive

family relationships as harmonious and happy and mothers as

supportive, loving and involved, the actual agreement
between generations on the above mentioned domains
increased. Moreover, it was feound that the correlations

between adolescent— and mother-reported family relationships
were insignificant. There were non-significant relationships
between the adolescents' and parents’ perceptions of harmony
and happiness within the family and the closeness of the
family members to each other in line with previgus research
{ Callan and Noller, 1988; Smetana, 1988; Scott et.al.,
19913 Barnes and Olson, 19835).

The comparisons between adolescents’ and parents' family
interaction reports also showed there was a significant mean
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difference between them in their perceptions of family
harmony {(t= -4.,93, p{.001) and the closeness of the family
members to each other (t= -2.04, pi{.001). Adolescents
evaluate their interfamily relations more negatively

than their parents do.

These findings can be interpreted in terms of the
"generational stake " hypothesis of Bengston and Kuypers
{i971), according to which parents have a stake in

maximizing the similarities between themselves and their
children because of +the effort and commitment they have

invested in their families, and adolescents have a stake in
minimizing these similarities in order to strenghten their
sense of automnomy and independence. Thus, each generation
views family interactions in terms of their own particular
bias. Whereas parents possibly overestimate the positivity

of interactions and relationships in their families, their

adolescents tend to overestimate negative characteristics.

Adolescents want change within their families, the effects

of these demands being shown in low levels of marital and

family satisfaction and high levels of stress in the families
with adolescents (Cooper and Ayers—Lopez, 1985). Adolescents’
strivings for autonomy may result in 1less involvement and

less interest in family affairs as their focus moves outside

the family, they may objectify the family and adapt and

outsider’s view (Noller and Callan, 1988).
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The negativism that the adolescents show in their
perceptions of intrafamily relations can also be interpreted
as such: Children in families more frequently experience and
witness the guarrels between parents than the resolutions
which mostly take place when children do not exist in the
environment. Therefore, children mostly perceive and
experiance the negative aspects of intrafamily relations
which in turn, lead to their overestimation of the stress
within the family (personal commitment by Kagitcibasi).

Additionally, we see from the results that adolescents’
and parents? evaluations of all the indicators of family
interactions were positively correlated withone another, and
all the adolescents' evaluations of their mothers as
supportive and loving also correlated with each other. Other
than that, the adolescents who perceived their mother as
loving and supportive also reported their relationships with
their families as close and harmonious.

As we look at the effects of adolescent—perceived family
interactions on the evaluations of academic competence, we
see that the adolescents who get along well with their
families, who evaluate their intrafamily relations as close
and harwmonious, and who perceive their mothers as supportive
and loving perceive their parents’ evaluations of their

academic competence and evaluate their own academic

a6



competence in a more positive way. ARdditionally, the
adolescents who reported that their relations with their
families were good, who perceived their family members as
close to each other and who considered their mothers as
teaching agents had higher grades.

Therefore, we can conclude that adolescent-perceived
family interactions and wmothers® characteristics have
effects on the adolescents® actual academic performance,
their perceived-parents?! evaluations, and self-evaluations
of their academic competence.

These findings are consistent with the recent study of
Dornbusch et.al. (1987) which explored the relation between
child-reported parental styles, using Baumrind’s typology,
and the adolescent achievement. Findings of this study
indicated that lower grades were associated with reports of
more authoritarian, more permissive, and less authoritative
parenting. Although this study used students®’® reports of
parental behavior and objective indices of school
performance only, it underscored the importance of parental
styles to school-related competence. These findings are
also consistent with the findings of Estrata, Arsenio,
Hess, and Holloway (1987), who found that the affective
quality of the mother—-child relationship when child was 4

years of age was significantly correlated with mental
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ability at age 4, school readiness at ages S5-6, IQ at age 6,
and schoel achievement at age 12.

In our study, the adolescents who reported that they had
close relationships with their families, that they felt good

when they do things with their families and who perceived the

family members as happy and close to each other also
considered family support and environment as an important
factor for academic success. The same adolescents who

consivred family support and environment as an important
factor for academic success also perceived their mothers as
helping them out whenever needed and teaching them the
things they wanted to know.

Adolescent—-perceived family relationships also correlate
positively with the adolescents’ self-esteem/self-concept.
The adolescents who evaluate themselves as obedient also
report that their relationships with their families are
close and that they feel good when they and their familes do
something together. The ones who report high self-esteem
and high interpersonal competence perceive their family
members as close to each other and their mothers as helping
agents whenever they have any trouble. These findings are in
the same line as the findings obtained in Scott et.al.
{1991)?s study where it was found that the child’s self-

esteem and emotional well-being were generally associated
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with its own family satisfaction and its own views of
parental nurturance and permissiveness, and the first two
family characteristics were associated positively with self-
reported interpersonal competence and negatively with self-
reported hostility. Gecas and Schwalbe (1986) alsa found
that child?*s self-evaluations were wmuch more strongly
related to their perception of parental behavior than to
parents' self-reported behavior and in general, perceptions
of parental behavior were consequential for adolescent self-
esteen.

To sum up the correlates of adolescent—perceived
intrafamily relationships and mothers’ characteristics
correlates, we may say that adolescents? and parents’
perceptions of intrafamily relations are differentially
motivated and adolescents tend to view them from a more
negative perspective than their parents do. However,
adolescents’ percepytions of family interactions as happy,
close, and harmonious and mothers as supportive, 1loving and
involved positively correlated with adolescents? actual
academic performence, evaluations of their own academic
competence, perceptione of their parents? evaluations of
their competence, considerations of the family environment
as one of the main factors in academic success, and self-
esteem/sel f-concept variables. PMaybe more importantly,
adolescents’® positive evaluations of their family
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interactions and mothers'! characteristics increase the
actual agreement between generations on values, aspirations,

expectations, and evaluations, as the third hypothesis

stated.

In order to enhance our understanding of the
adolescents? shool-related motivations, beliefs, and
behaviors, the relationships of the variables related to

the wvalue put on education and schoeling, commitment to
school, autonomy and belief in internal/external contrel,
and self-esteem/self-concept should be discussed.

The adolescents who have higher prades put importance on
the things their teachers are trying to teach them and on
schooling for the improvement of the society. These
adolescents also 1like school more than those with lower
grades. Although these findins are significant for the
educators, we are not able to give any causal
interpretations. However, it seems likely that there is a
reciprocal linking between the school performance and
commitment to school, and value put on education.

Theories of education embody ethical positions on what
the larger purposes of education should be. When the
adolescents in our sample were asked the general purpose of
education, the first and second most freguently given
answers were to have a good occupational career and a high
living standard, and not to be isolated from the
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society as ignorant individuals. When they were asked their
own reasons for attending school, similarly, the majority
(B7%) mentioned that they attended to schoel for their
future career. Improving society was the second most
frequently mentioned aim of their attending school (63%)
which was followed by having friends (54.3%) and learning
useful things ((52%).

These results are striking since they show that for
these middle—-class adolescents, the main purpose of
education is to enhance one’s chances of paining wealth and
status rather than grow up as responsible and knowledgeable
members of society.

These results contradict the results obtained by
Nicholls et. al. (1985) in which adolescents of a small
‘American city where academic and professional workers
predominated were sampled. The adolescents’ views were that
school should prepare students to be socially responsible
and wuseful. The discrepancy between these findings may due
to the sample characteristics. In owr sample most of the
fathers of our sampled adolescents were either merchants or
professionals. Therefore, they act as both models and
definers in the sense that they provide more cues for their
attitudes about their expectations from their children to
gain a better living standard.

Another finding of the above-mentioned study of Nicholls

91



et.al. , was that the views of the adolescents associated
with beliefs that academic success follows from interest,
effort, attemts to understand, and collobrative learning.
This particular association was '‘also found in our analyses.
The adolescents in our sample who reported that they attend
school since they learn useful things, showed effort as the
most iamportant factor for a better academic outcome, and
luck as the least important factor. These findings are
consistent with Nichols et.al.*s findings which shows that
personal commitment to understanding and mastery and the
views that school should foster knowledge, responsibilty,
and wmotivation to master were associated with beliefs that
suCCess results from interest, effort, and attempts to
understand rather than luck.

A body of research has found that self-attributions of
children (e.g. attributing academic outcomes to such causes
as ability and effort rather than lack or task difficulty)
are correlated with school performance (Stipek and MWeisz,
i981) and with academic affect and self-concept (Marsh
et.al., 1984).

In the same line, our findings showed that the
adolescents who regarded intelligence as an important factor
in academic success evaluated themselves as intelligent and
industrious. The adolescents who evaluate themselves as
industrious considered luck as the least important factor
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for academic success. However, no correlation between the
belief in internal/external control and actual academic
performance was found.

Additionally, adolescents most frequently mentioned the
importance of hard work for academic success (85.2%), which
was followed by the importance of family support and
encouragement (79%) and happy family enviroment (74%) for a
better academic outcome. This again emphasizes the
importance of family context for the adolescents’ reasoning
for a good academic outcome. Other than that, only 8.6% of
the adolescents mentioned 1luck as a cause for & good
academic outcome.

Lastly, we would like to present some correlates of
self-esteem/self—concept of the adolescents.

Pnalyzing some of the predictors of the adolescents?
self-esteem, we saw that being able to make friends easily,
being able to overcome the problems they encountered in
their lives, and being a social person predicted 34% of the
variance in adolescents’ self-esteem. On the other hand,
adolescents’ satisfaction with their academic performance,
their evaluations of themselves as intellipent, and their
actual academic performance predicted 294 of the variance in
adolescents’ self-satisfaction.

These results show that adolescents®? relations with their
social enviroment, especially with regard to peer groups,

93



have considerable effects on adolescents? self-esteen,
whereas, adolescents’ evaluations of their academic
competence and their actual academic performance have
important effects on their self-satisfaction.

Coopersmith defines self-esteem as follows:

“ By self-esteem we refer to the evaluation
which the individual makes and customarily
maintains with regard to himself; it expresses
an attitute of approval or disapproval, and
indicates the extent to which the individual
believes himself to be capable, significant
and worthy" (1967: 4).

For the adolescents, being approved by the peer groups
may be considered to be an important determinant of the
self-esteem according to the above—wmentioned definition.
Making friends easily and being social can be considered as
the main indicators of approval by the peer groups which in
turn, lead to higher self-esteem of the adolescents.

Self-satisfaction, on the other hand, may indicate the
gratitute the adolescents have for accomplishing their
duties by showing high academic performance.

All in all, what this study aimed to show 1is the
importance of considering perceptual measures when
investigating parent—adalescent interactions and possible
gutcomes. Beyond this aimy, we also tried to investigate the
relationships between some variables such as value put on
education and schooling, commitment %o school, self-

esteem/self-concept, family relationships, and autonomy and
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belief in internal/external locus of control in order to
enhance our understanding of adolescents’ school-related
behaviors, motivations, aims, and beliefs.

The aim of future research projects should be further
enhancement of this understanding and study of the causal
factors and wunderlying mechanisms of the perceptual

distortions with larger and move heterogeneous samples.
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ABSTRACT

The first aim of this study is to test some of the
possible effects of family on adolescents’ development of
values and attributions related with schooling, their
aspirations and expectations about their educational and
occupational status, and evaluations of their acadewmic
competence. This is done using adolescents’ perceptions of
their parents’ values and opinions as the deterwmining factor
on tyheir own values and opinions on these topics. It was
predicted that, there would be significant differences
between parents’ and adolescents’ values, aspirations,
expectations, and evaluations, but there would be no such
differences betveen adolescents’ and adolescent-perceived
parents’ wvalues and opinions on these topics. It was also
predicted +that adolescents’ positions with regard to these
topics would be wmore significantly related with their
perceptions of parents’ positions rather than the actual
positions parents took. Lastly, we predicted to find higher
actual agreement between generations on these topics under
the conditions of warm and supportive intrafamily relations.

The sampled population vas composed of 40 middle-class
boys and girls who wvere adolescents in the sixth, seventh,
eighth, and ninth grades of secondary school in Istanbul.
The sawmple also consgsisted of the mothers of +the selected
adolescents. The measuring instruments consisted of three
separate gquestionnaires; an adolescenis’ , a parents’, and

an adolescent-perceived parents’ gquestionnaire,
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The results which were based on the comparisons among
the data gathered from these three gquestionnaires, generally
confirmed our hypotheses. However, for sowme measuremnents of
values and evaluations, we found non-significant differences
between adolescents and parents, and significant
relationships between two generations which wvere unexpected.
Finding these deviations were congidered not to be
surprizing since they were the mostly discussed and shared
topics within the fawmily context. Additionally, it was found
that actual agreement between generations increased as the
adolescents perceived their fawilies as happy, family
interactions as close and harmonious, an mothers az loving
and supportive.

Beyond These wain results based on +the hypotheses,
additional resultis were obtained showving the relations among
the variables related +to wvalue put on education and
schooling, commitment +to schooling, self-esteem/self-
concept, and belief in internal and external control, all of
which helped to enhance our understanding of adolescent

school-related beliefs, behaviors, and motives.
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APPENDIX 1

ID NUMARASI:

GENG ANKET:
(FORM A)

Dofum Tarihi:

Cinsiyeti :

Merhaba,

Bu calisma genglerin okulla ilgili diiglince ve tutumlaraini
ve bunlar {zerinde ailelerin etkisini aragstirmaktadir.
Cevaplarainizin igtenlifi ve ciddiyeti arastirmanin saglifa
agisindan ¢ok Onemlidir. Elde edilecek bilgilerin gizli
tutulacai konusunda giphe duymaksizin verece@iniz igtenlikli

cevaplar bizim igin deferlidir.

Tegsekkiirler.
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$imdi sana okulla ilgili bazi sorular sormak istiyorum.
Bunlarain higbirinin dogru veya yanlis cevabi yoktur;
senin kendi fikrin biziw ig¢in ®Bnemlidir.

Senin yasindaki bazi gocuklar okuyor, bazilari okumuyor.
Simdi nigin okula gittifini disilin. Agafzda okula gitmen
igin akla gelebilecek bazi sebepler yazili. Bunlardan
herbirinin senin igin ne kadar dnemli veya dofru oldudunu

belirtir misin? En 6nemsize 1,

sence her =sebep ne kadar &nemli?

derecelerden birini yuvarlak igine al.)

OKULA GiDiYORUNM ;

.) Qinkli annnem-babam okula 1
gitmemi istiyor. bnemsiz
!) GlUnki okulda birgok yararli i
sey ogrenilir. Snemsiz
}? Cunkii okuldaki ders daszi 1
gitmemi istiyor. tnemsiz
faaliyetleri severim.
(spor, egitsel kol vb.)
) Glinkil okul gelecefim igin 1
onemli 6nemsiz
i1} Qlinkl derslerimi severim. 1
tnemsiz
) Ginki okuldaki 1
arkadaslarimi geverim. dnemsiz
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en 8nemwmliye

5 diyecek olsak,

(Her ciimle igin
2 3 4
pek orta biraz
defil derecede onemli
onemli
2 3 4
pek orta biraz
defil derecede onemli
onemli
2 3 4
pek orta biraz
defjil derecede onemli
onemli
2 3 4
pek orta biraz
defiil derecede onemli
onemli
2 3 4
pek orta biraz
defil derecede onemli
onemli
2 3 4
pek orta biraz
deil derecede onemli
onemli

5
cok
onemli

S
cok
onemli

cok
onen

Gok
onen

S
cok
oneml

Gok
oneml



') GQlnkli gevremde benim 1 2 3 4 5
vyasimdaki herkes okula tnemsiz pek orta biraz gok
gidiyoxr. deffil derecede onemli onemli
onemli
}) Glinki yapacak daha iyi 1 2 3 4 S
birseyim yok. Snemsiz pek orta biraz cok
defil derecede onemli onemli
onemli
2)Glinkil okuyarak aileme 1 2 3 4 S
katkida bulunabilirim. Snemsiz pek orta biraz ok
defil derecede onemli onemli
onemli
10)Glinkl ckuyarak topluma 1 2 3 4 S
katkida bulunabilirim. dnemsiz pek orta biraz gok

dedil derecede onemli onemli

onemli

11) Sence okul mu tecriibe mi hayattaki bagari igin daha
Snemli?
{uygun olan segenedi yuvarlak igine al.)

1 2 3 4 S
Tecriibe gok Tecriibe biraz ikisi ayni Okul biraz Okul gok
daha onemli daha Onemli daha bnemli daha Gnemli

12) Asafida efitim gbrmen igin belirtilen sebeplerden senin
igin en Bnemlisini yanina 1, ikinci &nemliyi de yanina 2
koyarak belirt.

EBiTiM GORUYORUM GQUNKG;

--- Ailewmin benim igin yaptiklaraini onlara geri ddemek igin.

-~- Cahil ve killtiirsiiz bir kigi olarak toplumdan diglanmamak
igin.

--- QBelecekte iyi bir meslek ve rahat bir hayata kavugmak
igin.

--- Kimseye muhtag olmamak igin.

--- ideallerime ulasmak igin.
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--- Gelecek nesillere yararli olabilmek igin.

--- Mecbur oldufum igin.

--- ig bulma sansimi arttirmwak igin.

--- Ailem istedifi igin.

Sence genel olarak O6%rencilerin okul bagarisi igin
agsafidaki etkenlerden herbiri ne kadar dnemli? (Her
gik igin derecelerden birini yuvarlak igine al.)

13) zeka 1 2 3 4
6nemsiz pek orta biraz
deffil derecede onemli

14) galigma 1 2 3 4
tnemsiz pek orta biraz
deil derecede onemli

15) sans 1 2 3 4
Snemsiz pek orta biraz
deiil derecede onemli

16) bdfretmenin iyiligi, 1 2 3 4
tavri. dnemsiz pek orta biraz
degil derecede onemli

17) ailenin destefji 1 2 3 4
6nemsiz pek orta biraz
defjil derecede onemli

18) ev ortami 1 2 3 4
Onemsiz pek orta biraz
defil derecede onemli

19) galisma aligskanliklara 1 2 3 4
Onemsiz pek orta biraz
defil derecede onemli

20) dersin igerigi 1 2 3 4
6nemsiz pek orta biraz
dedil derecede onemli

21) Okula ne kadar devam etmek istersin?

yanina c¢arpi igareti koy.)
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Okulu miimkiin oldufiu kadar gabuk terketmek isterim.
Liseyi bitirmek isterim.
Universiteye veya yliksek okula girmek isterim.
tniversiteyi bitirmek isterim.
tniversite sonrasi ylksek effitime devam etmek isterim.

(Uygun olan cilimlenin

5
cok
onemli
S
cok
onemli
S
gok
onemli
S5
gok
onemli

S
gok
onemli
)
gok
onemli
S
cok
onemli
S
gok
onemli



22) Biliyorsun, her zaman istediklerimiz gercgeklesmeyebilir.
Okumaya ne kadar devam edebilecefini umuyorsun? (Uygun olan
climlenin yanina garpi isareti koy.)

--= Okulu miimkiin oldufju kadar gabuk terketmeyi umuyorum.

--- Liseyi bitirmeyi umuyorum.

--- Universiteye veya yliksek okula girmeyi umuyorum.

~=-- tniversiteyi bitirmeyi umuyorum.
~-~- Universite sonrasi ylksek efitime devam etmeyi umuyorum.

-— e a m — ams M - ——

23) Okulu bitirdikten sonra ne tir bir ige sahip olmak

istersin?

——— — ——— - ——— — - - NS W et W e W S G i D WS D S S T S G M R M M M e e e =

24) Sinifindaki &6Frencileri en akillidan en az akilliya
sairalayaca olsan, kendini nereye koyardain? (Asafidaki

derecelerin birini yuvarlak igine al.)

1 2 3 4 5 6 7
en az en
lla akilli

25) Sainaifaindaki 8frencilerin okul bagarisini en basarilaidan
en bagarisiza saralayacak olsan, kendini nereye koyardin?

( Asa@didaki derecelerin birini yuvarlak igine al.)

1 2 3 4 5 6 7
en en
bagarisiz bagarila
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26) Sinifindaki G8rencileri en galiskandan en az g¢aliskana
giralayacak olsan kendini nereye koyardin?{( Asadidaki derecelerin

birini yuvarlak igine al.)

1 2 3 4 5 6 7
en az en
caligskan galaigkan

27) Elinden geldigi kadar ¢ok g¢alaigsan sinifinin en iyi

88%rencilerinden biri olabilir misin? (Uygun segenedi yuvarlak

igine al.)
1 2 3 4 S
hayar, az belki biiylik evet,
imkangiz ihtimal ihtimal mutlaka

28) Sen kendi ockul basarindan memnun musun? (Uygun segenefi

yuvarlak igine al)

1 2 3 4 ]
hig¢ memnun pek orta ocldukca Gcok
defilim degilim memnunum memnunum

29) Genellikle okulu seviyor musun? (Uygun segenedi yuvarlak

igine al.)

1 2 3 4 5
hayir hig gofu zaman bazen codu zaman evet gok
sevmiyorum sevmiyorum seviyorum seviyorum seviyorum

30) Okuman senin ig¢in ne kadar ©6nemli? (Uygun secgenedi
yuvarlak igine al)

1 2 3 4 S
hig Snemli tnemli orta oldukca cok
dedil derecede tnemli dnemli
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31) A_Notlarain senin igin ne kadar 8nemli? (Uygun secenedi

yuvarlak igine al)

1 2 3 4 S5
1i¢ Snemli dnemli orta oldukca ¢gok
legil derecede dnemli tnemli

B_ Evde ders galisman senin ic¢in ne kadar &8nemli? (Uygun

segenedi yuvarlak igine al)

1 2 3 4 S
1ii¢g Gnemli Snemli orta oldukca cok
dedil derecede onemli Snemli

Agafida gdrdiyiin her bir ©&zellik sence "ideal bir
8grenci® olmak igin ne kadar Snemli? (Her 6zellik igin

derecelerden birini yuvarlak igine al)

gok 6nemli orta Onemsiz gok

Snemli 6nemgsiz
32) Galiskan 1 2 3 4 S
33) tyl konsantre olabilen 1 2 3 4 S
34) Yaptaigas 4iyi bir igten 1 2 3 4 5]

gurur duyan

35) Dilizgiin konusan 1 2 3 4 S
36) Sbylenileni yapan 1 2 3 4 3
37) Diizenli 1 2 3 4 =]
38) iyi bir hafizaya sahip 1 2 3 4 S
39) O0Olaylarain nasil ve neden 1 2 3 4 3

olduuna ilgi duyan
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40) iyi bir mizah anlayigi olan 1 2 3 4

41) Aligilwmawmig problemlexr 1 2 3 4
izerinde ufrasan

42) Kuvvetli bir hayal glicine 1 2 3 4
sahip

43) Hizla galigabilen 1 2 3 4

44) Soru soran 1 2 3 4

Simdi de asafida verilen her bir 6zellidin sana ne kadar
uygun olup olmadigini belirtmeni istiyorum. (Her bir 8zellik
igin derecelerden birini yuvarlak igine al)
Bana gok Bana Emin Bana Bana hig

uygun uygun dedilim uygun uygun
degil degdil

45) Kendine glivenli 1 2 3 4 5
46) Sosyal 1 2 3 4 5
47) Yarataca 1 2 3 4 S
48) Sbz dinleyen 1 2 3 4 5
49) Bagkalariyla gegimli 1 2 3 4 5
50) Genelde kendinden hosnutl 2 3 4 S
51) Kolay arkadas edinebilen 1 2 3 4 5
52)Hayatta basarila i 2 3 4 ]
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53) Hayatta karsgilastiga 1 2 3 4 S
problemlerle baga gikabilen
Bu bdliimde ailenle iligkilerin hakkinda bazi sorular sormak
istiyorum.
{ Her soru igin uygun derecelendirmeyi yuvarlak ig¢ine al.)

54) Genellikle ailenle anlagabiliyor wmusun?

1 2 3 4 5
lig Gok iyi
1lagamiyorum anlasgiyorum

55) Ailendeki fertlerin birbirleriyle iligkileri nasildar?

1 2 3 4 3
Jok kétidir Gok iyidir
1i¢ gecinemezler gok iyi
geginirler

56) Sence ailenin fertleri birbirlerine ne kadar
yakindirlar?

1 2 3 4 5

Hi¢ yakin Gok

degdildirler yakindirlar

57) Sence, senin ailen ne kadar mutlu bir aile?

1 2 3 4 3
Hig Gok mutlu

mutlu dedil
58) Glinlik beraberlikler diginda, ailenle ortak birgeyler
yapmak igin ne siklikta beraber olursunuz? (Uygun sikkin
yanina cgarpa isareti koy)

--- Haftada ikiden g¢ok

~--- Hafta sonlara

~-- Ayda birkac ke=z

~-- Ayda bir
~-- Ayda birden az (Ne kadar oldufunu belirt-------------
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59) Ailenle birlikte oldufunuz ve birgeyler yaptifiniz zaman

kendini nasil hissedersin? (Derecelerden birini yuvarlak igine al)

1 2 3 4 S
Berbat Fevkalade
hissederim higsederim

60) Bir seye veya bir yardaima ihtiyacan oldufunda kime veya

kimlere bagvurursun?

- . . A S M S R M G e T A e e N M S e e S S E e G O . O -

- —— - ———

Asafidaki climlelerin senin igin ne kadar dofru oldufunu

belirt:
61) Bir problemim oldufunda, yardim etwmesi igin anneme
glivenebilirim.

1 2 3 4 5
Hayair Evet
¢gok vyanlaisg ¢ok

62) Annem bana hos geyler sdyler
1 2 3 4 5
Hayair Evet
gok yanlas ¢cok
63) Annem bana dgrenmek istediffim geyleri o6gretir
1 2 3 4 5

Hayar Evet
gok yanlisg cok

64) Annem bana ihtiyacam olduffu zaman, yanimda oldufunu

hissettirir.
1 2 3 4 S
Hayair Evet
¢gok vyanlaisg cok
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APPENDIX 2

ID NUMARASI:

GENG ANKET:
(FORM B )
DoZ%um Tarihi:

Cinsiyeti

Merhaba,

Bu calisma genglerin okulla ilgili diiglince ve tutumlarina
ve bunlar Uzerinde ailelerin etkisini aragtirmaktadir.
Cevaplarinizan igtenligi ve ciddiyeti aragtirmanin safliga
agisindan ¢ok Onemlidir. Elde edilecek bilgilerin gizli
tutulacafi konusunda gliphe duymaksizin verecefiniz igtenlikli

cevaplar bizim igin deferlidir.

Tegekkiirler.
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Bu arastirmanin amacli sizlerin ailelerinizin gbtriig ve

defjerlendirmelerini ne sekilde algiladifinizi Sfrenebilmektir.
Senden istedifim, kendini bir an igin annenin yerine

koyarak agafidaki sorulari, annenin olabilece@ini tahmin
ettiffin gorislerine gore cevaplaman.
1) Sence annen okula ne kadar devam etmeni ister?( Uygun
climlenin yanina garpi isareti koy)
--= Okulu miimkiin oldufu kadar gabuk terketmemi istiyor.
--- Ligeyi bitirmewi istiyor.
-—-- Universiteye veya yliksek okula girmemi istiyor.
-=~=- fPniversiteyi bitirwmemi istiyor.
~=-~ fniversite sonrasi ylksek efitime devam etmemi istiyor.
2) Biliyorsun, her zaman istenenler gergeklegemeyebilir.
Sence annen okumaya ne kadar devam edebilecefini umuyor?
(Uygun cilimlenin yanaina garpi igareti koy)
--- Okulu mimkin oldufu kadar gabuk terketmemi umuyor.
--- Liseyi bitirebilecefimi umuyor.
-~~~ tGniversiteye veya ylksek okula girebilecedimi umuyor.
--- tniversiteyi bitirebilecefimi umuyor.

--- Universite sonrasi ylksek efitime devam edebilecefimi
umuyor.

—— - —— -
——— i ——— i ————— —— —— ———— — —— " o — —————— " WD " A S e ————

—— - —— o —————

3)Ailenin, okulunu bitirince ne olmana istediklerini

digiinliyorsun?

—— - — - - —— — — — g ———— t—— - — — T o - - —— ———— ————— 1~

- —— - ——————
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4) Sence annen seni ne kadar akilli buluyor? (Asafidaki

derecelerin birini yuvarlak igine al)

1 2 3 4 S 6 7
az cok
akailla akilla

S5) Sence annen seni ne kadar bagarili buluyor? ( Agadidaki

derecelerin birini yuvarlak igine al.)

1 2 3 4 S 6 7
az ¢ok
bagarila bagarila

6) Sence annen seni ne kadar galigkan buluyor? ( Agafidaki

derecelerin birini yuvarlak igine al.)

1 2 3 4 = 6 7
az cok
raligkan galigkan

7) Sence annen elinden geldidi kadar gok galissan sanifinin
en iyi 8fdrencilerinden biri olabilecefine inaniyor mu?

(Uygun segenefdi yuvarlak igine al.)

1 2 3 4 S
hayair, az belki biylk evet,
imkansiz ihtimal ihtimal mutlak gBziiyle
gbriyor veriyor veriyor bakiyor

8) Sence annen okul basarandan memnun mu?{Uygun segenedi
yuvarlak igine al)

1 2 3 4 5
1ig¢ memnun pek orta oldukca ¢cok
defil degil memnun memnun

9) Sence okuman annen igin ne kadar dnemli? (Uygun secenedi

yuvarlak icine al)

1 2 3 4 ]
hig d6nemli dnemsiz orta oldukca ¢ok
degil derecede 6nemli Snemli
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10)

Sence notlarin annen igin ne kadar d&nemli? (Uygun

segenedfi yuvarlak igine al)

1 2 3 4 S

hi¢ Snemli ©bnemsiz orta oldukca gok
dedil derecede 6nemli onewmli
11) Sence evde ders galisman annen igin ne kadar &dnemli?

(Uygun secenefi yuvarlak igine al)

1 2 3 4 S
hig tnemli Gnemsiz orta oldukca cok
dedil derecede Snemli tnemli

Agsagida "ideal bir 88renci" igin siralanan her bir

zellik sence annen igin ne kadar dnemli? (Her 6zellik igin

derecelerden birini yuvarlak igine al)

12)

13)

14)

15

is6)

17)

18)

19)

20)

gok 6nemli orta Snemsiz gok

Snemli dnemsiz
Galigkan 1 2 3 4 S
tyi konsantre olabilenl 2 3 4 5
Yaptaifa iyi bir igten 1 2 3 4 S
gurur duyan
Diizgiin konusan 1 2 3 4 S
Stylenileni yapan 1 2 3 4 5
Diizenli 1 2 3 4 5
iyi bir hafizaya sahip 1 2 3 4 5
Olaylarain nasil ve neden 1 2 3 4 5
oldufuna ilgi duyan
iyi bir wmizah anlayisi olan 1 2 3 4 S5
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21)

22)

23)

24)

Alisilmamis problemler
izerinde ufjrasan

Kuvvetli bir hayal gilicline
sahip
Hizla calisabilen

Soru soran
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APPENDIX 3

ID NUMARASI:

ANNE ANKETZ

Dogum Tarihi

e

En son bitirdidi okul

e

Mesledi

Merhaba,

Ben Bogazigi Universitesinden geliyorum. Yaptigam bu
arastirmanin amaci, genclerin okulla ilgili dislince ve
tutumlarina 8renebilmek ve bunlar Uzerinde ailelerin
gbriigslerinin etkisi olup olmadifini incelemek.

Gegtigimiz haftalarda gocufunuzla yaptifimiz miilakattan bazi
sorulari size de sormak istiyorum.

1) Gocufunuzun ckula ne kadar devam etmesini istiyorsunuz?

-~- Okulu mimkiin ocldufu kadar gabuk terketmesini istiyorum.
--- Liseyi bitirmesini istiyorum.

--- tniversiteye veya ylikeek okula girmesini istiyorum.

~=-- {niversiteyi bitirmesini istiyorum.

--- ttniversite sonrasi ylksek efitime devam etmesini
istiyorum.

2) Biliyorsunuz, her zaman istenenler gergeklegsemeyebilir.
Gocuunuzun okumaya ne kadar devam edebilecefiini umuyorsunuz?

-~~~ Okulu mimkin oldufu kadar gabuk terketmesini umuyorum.
--- Liseyi bitirebilecefini umuyorum.

--- Universiteye veya yliksek okula girebilecefini umuyorum.
--- fniversiteyi bitirebilecefini umuyorum.

--- {Universite sonrasi yilksek efitime devam edebilecefini
umuyorum.

—— . ———— - ——— - ———
- — - — = - - - S G T W R S " . A —— -

—— i —————— ————— - -
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3) Gocuunuzun okulunu bitirince ne olmasini istersiniz?

—— . ——  Gme . e WS A S P M M ) e G M S T e AN S e o W e e e

——— ——— - - —————

4) Gocugunuzu ne kadar akilli buluyorsunuz?

1l 2 3 4 S 6 7
az gok
akilla akilla

S5) Gocudunuzu ne kadar basarili buluyorsunuz?

1 2 3 4 S 6 7
az ¢ok
yagarila bagarila

6) Gocufunuzu ne kadar galigkan buluyorsunuz?

1 2 3 4 5 6 7
az cok
gcalasgkan caliskan

7) Sizce gocuunuz elinden geldidi Lkadar gok caligsa
sinifinin en iyi 8frencilerinden biri olabilir mi?

1 2 3 4 5
hayar, az belki biyik evet,
tmkansiz ihtimal ihtimal mutlaka

8) Gocufunuzun okul basarisindan memnun musunuz?

1 2 3 4 =]
Lg memnun pek orta oldukca ok
afilim defilim memnunum memnunum

9) Gocuunuzun ockumasi sizin igin ne kadar ®tnemli?

1 2 3 4 5
fg Bnemli Bnemsiz orta oldukca cok
iegil derecede Snemli 6nemldi

10) Gocufjunuzun notluri sizin igin ne kadar 6nemli?

1 2 3 4 S
hig Bnemli 6nemsiz orta oldukca gok
degil derecede Snemli dnemli
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11) Gocugunuzun evde ders galigmasi gizin igin ne kadar
dnemli?

1 2 3 4 S
hig 8nemli tnemsiz orta oldukca cok
degil derecede nemli onemldi

12) Asgafida "ideal bir 6¥renci® igin siralanan her bir
dzellik sizce ne kadar Bnemli?

gok Gnemli orta dnemsiz gok
Snemli dnemsiz
13) Galigkan 1 2 3 4 =]
14) iyi konsantre olabilen 1 2 3 4 S
15) Yaptaigas 4diyi bir isten 1 2 3 4 5
gurur duyan
16) Diizgin konusan 1 2 3 4 S
17) Séylenileni yapan 1 2 3 4 5
18) Diizenli 1 2 3 4 5
19) tyi bir hafizaya sahip 1 2 3 4 S
20) Olaylarain nasil ve nedenl 2 3 4 S
olduguna ilgi duyan
21) fyi bir wizah anlayigi olan 1 2 3 4 S
22) Aligilmamig problemler i 2 3 4 =]
izerinde ufdrasan
23) Kuvvetli bir hayal giiciine 1 2 3 4 3
sahip
24) Hazla galigabilen 1l 2 3 4 5
23) Soru soran 1 2 3 4 5
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26) Sizce aile fertlerinin birbirleriyle iliskileri
1asildir?

1 2 3 4 S
cok kotudur cok iyidir
hic gecinemeyiz. cok iyi geciniriz

27) Sizce ailenin fertlerinin birbirlerine ne kadar

yakindirlar?

1 2 3 4 )

Hic yakin cok yakindirlar
degildirler

28) Sizce, gizin aileniz ne kadar mutlu bir aile?

1 2 3 4 5
Hic mutlu cok mutlu
degil
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