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ABSTRACT

The present study ains to investigate the attitudes of mothers
tovards parent involvement in preschool education. This study
attenps to answer the following two questions. Are there
differences among mothers attitudes with respect to educational
level of the mother., socioeconomic level of the school.age and sex
of the child? What are the parent involvement activities in
centers with different socioceconomic levels reported by the

mothers and directors?

The sample of the study was composed of 94 mothers whose children
vere betwveen the ages of 3 to 6 years and attend preschool centers
with different socioceconomnic levels.Socioeconomic level of
prescool centers were determined with respect to the amount of
mnonthly fee paid per child to the center. Mothers in the sample
wvere chosen from three different educational levels; high, niddle
and low. Educational level of the mothers vas determined

according to the school from which they had graduated.

In addition to the mothers. 19 directors were chosen to find out
the existing parent involvement activities in preschool centers

with different =ocicecononic levels.

An interviev schedule was constructed by the ressarcher. It
included six subscales which are parent's involvement in non-—

educational school activities, information giving, parent's



involvement in their child's education. parent involvement in
school education process, parent's involvement in school

nanagement and policy making and social links.

The results for the total score which incorporated six subscales
indicated no significant differences in the attitudes of mothers
with respect to their educational level, sex and age of their
children and to the socioecononic level of the school. On the
other hand the results obtained from the subscale scorss indicated
significant differences for two of the subscales which are refered
to "Parents' involvement in non-educational school activities" and
"Parents' involvement in school management and policy-making".
Hothers in the low and middle education group gave more importance
to the above mentioned activities than the high education group.
Both the parents and the directors reported that "Information
giving” activities as existing in their centers. ‘Involvement in
school management and policy-making” activities were reported as

non—-existent both by the mothers and the directors.



OZET

Calisma cocuju okul Oncesi efitim kurumuna giden annelerin okula
katilimlari konusunda diisiincelerini arastirmaktadir. Bu galigma
2 soruya cevap aramaktadir. Bunlar, l-annelerin ckula katilimlari
ile ilgili disiincelerinde annelerin efitim seviyeleri, okulun
sosyo ekonomik durumu, gocudun vasi ve gocufun cinsiyeti gozoniine
alindifinda farkliliklar var midir ve 2-okul Oncesi efitim
kurumlarinda yver alan yoneticilerin ve bu ckullarda wveli oclarak
bulunuan annelerin rapor ettigi bu ckullada uygulanan ckula

katilim faaliyetleri nelerdir?

Arastirma, gocuju 3-6 yaslari arasinda olan ve farkla
sosyoekononik yvapiyva sahip okul tncesi kurumuna giden 94 anneden
olusmnaktadir. Kurumlarin sosyo ekonomik yvapilari bir gocuk igin
kurumu Sdenen aylik aidatlara gore belirlenmigtir. Anneler:
viuksek,orta ve diusik olmak izere 3 farkli editim seviyesinden
gelmektedir. Annelerin ejitim seviyeleri mezun olduklari okullara
gtre belirlenmistir. Yoneticilerin, annelerin ckula katilima
konusunda diisiincelerini arastirmak icin 3 farkli sosyoekonomik

seviyede olan 19 okul dncesi editim kurumu secilmigtir.

Arastirma igin anket olusturulmus ve bu anket 6 adet alt gruptan
olusnustur. Bunlar annelerin kurumdaki efitimsel olmayan
faaliyvetlere katilimi,kurumun velilere bilgi vermesi, kurumun
velilerle sosyal iligkiler kurmasi,velilerin okulun egitim

iglenine katilimi, wvelilerin kendi gocuklarinin efitimine



katilimi, velilerin kurumun idare ve politikasina katilimiolmak

iizere 6 alt grupta toplanmigtir.

Annelerin vasi. gocuklarinin cinsiyeti ve yasi, okulun
sosyoekononik durumunun annelerin ckula ka£111m faaliyetlerinde
etkili olmadidi gozlemlennistir. Alt Olgek neticelerine
bakildiginda sadece annelerin efitimsel olmayan okul
faaliyetlerine katilimi ve annelerin ckul idare ve politikasina
katilaimr olceklerinde belirgin farkliliklar bulunmustur. Orta ve
diisiik efitin seviyelerinden gelen anneler bu dlgeklerin igerdigi
faaliyetlere yiksek edtitim seviyesinden gelen annelere gore daha
fazla tnem vermistir. Anneler ve okul voneticileri bilgi verme
Olgedi adi altindaki faaliyetlerinin wvaroldufunu. annelerin okul
idare ve politikasina katilim faaliyetlerinin ise varolmadigini

rapor etniglerdir.
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INTRODUCTION

From childhood through adulthood each individual is directly
influenced by two social institutions: the family and
school. The home environment or the family is the primary
and the first social institution which the child
experiences. The family is responsible for the overall
developmeqt of the child including his-sher physical. nental,
emotional and social development. Further, teachers are
among the first adults vho play significant roles in the
child's development and learning. Nowadays. many other
caregivers such as relatives, baby sitters and day care
staff are also involved in the development of the child.
Adams (1976) suggested that a strong linkage among all the
participants who are responsible for the education of wyoung
children is beneficial for the child's healthy development.
Thus, close interaction between the home and the school is

advisable.

Studies conducted on the importance of parent involwvement in
early childhood education show its positive effects on dif-
ferent participant groups such as children, parents. and
teachers. Parent involvement has been linked to increased
achievement and overall school success for children. As
parents became better informed about the operation of the
school. they became supportive of policies., procedures and
activities in the school. After experiencing parent

involvement, teachers' attitudes toward parent involvement



vere found to be more positive and their teaching was found
to be more enriched through contacts with parents. There was
svidence for important and lasting effects of parent
involvement in early childhood education which provided
support for the inclusion of parents as active participants

in early childhood programs (Olmsted., 1986).

There is a need for research in the area of parent
involvement in early childhood education in Turkey, since no
research has been carried out on this issue. The main aim of
this study was to investigate differences among mothers'
attitudes towards their own involvement in preschool
education with respect to certain demographic
characteristics, such as education level of the mother,
socio-econonic status of the school, age and sex of the
child. The study also aimed to describe existing parent

involvemnent activities in preschool centers.



BACKGROUND AND REVIEW OF LITERATURE

The purpose of this reviev was to illustrate the importance
of the family and the school environments in the development
of the child, and to examine effectiveness of the parent
involvement. This review of literature is composed of four
sections; the importance of the famnily environment in the
lives of young children. preschool education as one of the
services in early childhood education, parent involvement as
a component of preschool education, and the effects of

parent involvement.

The importance of the family environment in the lives of

yvoung children

& child's behavior is affected by many factors. Some are
internal factors such as nsurons and the brain, as well as
memories, motivation and drive. Others are external factors
such as parents. siblings. the socio-economic status of
families, the school {(teachers, peers, curriculum)

neighborhood, television and many others (Minuchin, 1970).

As Salvador Hinuchin indicated, "Particular emphasis has
been put in theory on the importance of the family and the
vay the child as an organism with biological and
psychological needs, negotiates those needs within the
nurturing and socializing unit called family" (cited in

Koupernick, 1970, p. 41).



The family is a fundamental social institution in almost
every society, it serves as a basic unit of the larger
social systemns. Although there are several mnajor
institutions in a society, their importance and the clarity
with which they are defined varies frqq one society to
another. The family as a social institution is always a
noticeable feature of social organizations (cited in

Koupernick, 1970).

Family has been defined in various ways. One way of looking
at the family is to see it as a social arrangement for the
protection and rearing of children. Another is to take on
board the three perspectives offered by Kagan (1987) which
are parents', childs' and families' perspective (cited in
Kagan, Powell, Weissbourd, Zigler). From the parents'
perspective the family can be a locus of solace and psychic
relief. It provides each adult with an opportunity to feel
needed and useful and to validate the value system they have
brought to adulthood. From the child's perspective. the
famnily provides a model for identification, a source of
protection and target of attachment, a setting wherein s-he
will receive information and guidance., a place in which
skills can be gradually acquired and competence achieved. If
wve look from the family's state perspective, we can see that
many dramatic changes in family composition have taken place
in contemporary society. There are different types of parent
such as natural. step., foster, adoptive, single, as well as
different types of family reconstituted via divorce,

remarriage or cohabitation. Contemporary understanding of



the family within society, based on much research. is that
of a systen, wvhich 1s nested within other systems and

organizations within society (Wolfendale, 1993).

There will be earlier and stronger contact with the mother
rather than the father during the early months of the young
child. The mother usually assumes most of the responsibility
for the physical care of the infant. Gradually., the father
becomes involved in the training of the child. The training
process 1is much mnore complex than physical care. This
training process requires the combined efforts of both the
mother and the father to prepare the child for each stage in

life (Leslie. 1966).

Correlational studies of child development and parental care
in normal families show that as early as six months of age
the infant's abilities are related to the amount of
stimulation provided by mothers' rocking, jiggling, talking
and playing and that this relation growvs stronger as the
child gets older. The more the mother gives the child play
naterials that are appropriate for his/her age. the more she
shares, expands and elaborates on his-her activities,
entertains and talks to him/her. responds promptly and
consistently to hissher signals, the better the child does
in tests or behavioral assessments (Clarke-Stewvart, 1980).
This observational research on child development in normal
fanilies may also be a basis for the assumption of parent
educators that the mother is the most important influence on

the child's development.



Dunn (1989) also raised the importance of the familiar world
of the family., and conversation with an affectionate
parent, on the intellectual development of young children.
Moreover, Tizard and Hughes (1984) stated the importance of

the family environment in the development of children's

understandings of feelings, motives and social roles.

Three sets of family factors have been found to be related
to the intellectual and personality development of children
(Gordon, 1969). The first set of factors are demographic
factors including variables such as family organization,
famrily income, ethnic background, quality of housing and
social class membership. Other sets of factors include
process variables related to family interaction. Process
variables refer to the intellectual expectations and
facilitations of parents. Process variables are composed of
twvo sets of factors, one set being cognitive factors and the

other emotional factors.

The cognitive set includes the amount of academic guidance
fanilies provide for their children, the level and style of
thought in the home, the cultural level of home discussions,
the use of the community as an educational resource.
parents' perception that they are indeed teachers of their
owvn children, the educational aspirations of parents for
their children, the existence and use of external resources
such as day care centers, nuseuns, nurseriss and

kindergartens, the encouragement of reading in the home. the



amount and quality of opportunities for the child to learn

nev words through verbal interactionm.

The emotional factors are represented by variables including
consistency in the mnanagement procedures used with the
child, parental .éxpectations, the emotional security and
self esteem of parents, their sense of control over their
owvn lives and environment, their protective attitude towards
the young child and the amount of time devoted to the child
{Gordon, 1969). An infant well attached to a nurturant
parent vho is sensitive to infant cues and signals tends to
be developmentally advanced (Ainsworth,b1979). Securely
attached babies, when tested in toddlerhood. proved to be
nore persistent problem solvers. They had fewer temper

tantruns and did not give up as readily as poorly attached

toddlers (Sroufe, 1985). Similarly. Wolf (1964) and Dale
(1963) nade a distinction between process and status
variables. They defined process variables as the
intellectual expectations of parents for a child and
described status variables as demographic factors such as
income and educational level. They related family process

variables to child achievenent.

Lidz (1970) identified various functions of families that
foster and direct the child's whole development : 1-
Parental nurturant function: These are the functions which
recognize the needs of the child and supplement his/her
inmature abilities in a different way at each stage of

his/her development. These functions are concerned with more



than fulfilling the child's physical needs., they involve
his/her emotional needs for love, affection and a sense of
security. Parental nurturant functions are primary functions
which influence the personality development of the child. 2-
Dynamic organization of the family: This forms the framework
for structuring the child's personality. in order to foster
an integrated development of their children, the fanily nust
form a coalition as parents, and maintain boundaries between
the two generations. 3- The family as the primary social
systen: Children learn both basic social roles and the value
of social institutions as they live in society. Children
learn the roles of parents and child, of boy and girl, of
husband and wife and learn about basic institutions such as
the institution of the family., marriage systems and others
and their values 4- Parents should transmit the fundamental
instrumental techniques of their culture including its
language to the child. There are other cultural techniques

such as agricultural techniques, food preferences, styles of

dress and housing and arts, games and religicus beliefs.

Another description of the functions of the family comes
from Volfendale (1993). According to Uolfendale, the family
provides: 1- the means of survival. 2- emotional support and
endorsement, 3- the setting in which personal development
takes place, 4- an environment in which exploration and
hypothesis testing take place, 5~ a frame of reference
against and in which exploration outside the home take
place, 6- a protective environment, 7~ opportunities and

direction for the growth of independent functioning and self
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organization, 8- a model for language., social and emotional
behavior, and also the family acts as 9- decision-nakers,
minute by minute and over the long term and 10- possessors
and transmitters of knowledge and information about the

world.

In summary. the family 1is seen as a primary social
institution that the child is exposed to and it has several
functions to improve the whole development of the child.
Studies on child development show that the more the parents
interact with their child. the better s/he performs on tests

and behavioral assessments.

Preschool services as one of the services in early

childhood education.

In modern societies development of the child occurs within
an institutional context. In the final decade of the
twentieth century the importance given to early childhood
care and development has grown in many comnunities and
nations. Day care and preschool are regular and important
parts of a typical child's environment from infancy to late

childhood (Fein, 1980).

Services provided within the scope of early childhood
development and care display great variety. As Myers (1990)
indicated. these services cater for children between the
ages of zero to six years and their goal is to enhance child

development by attending to the immediate needs of the
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children. Objectives of these services can be summarized as
survival, comprehensive developmnent ., socialization,
rehabilitation and improvement of child care. These aims can
be reached through many different approaches including
delivering services in centers, strengthening institutions,
community developnent, educating caregivers and
strengthening awareness and demand in the community. There
are many variations of delivering services in centers such
as home day care. workplace centers., integrated child

development centers., add-on centers and preschools.

Headley (1965) suggested that the function of preschool
education is to assist the child towards the following
objectives: greater power to solve problems based on
individual activities and group relationships, respect for
rights., property for the contributions of other children.
responsiveness to intellectual challenge., achievement of
good sensory-motor coordination, understanding of concepts
for the continued pursuit of learning, responsiveness to
beauty 1in all fornms, friendliness and helpfulness in
relationships with other children and the realization of

individuality and creative insights.

Evans (1971) and Finn (1972) believed that preschool
education should facilitate and promnote the wvhole
development of the child encompassing their emotional,

intellectual, social and physical development.
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There are studies which were conducted to assess the effects
of preschool education on the overall development of the
child. One of them was conducted by Westinghouse Learning
Cooperation and Ohio State University in 1980. It indicated
that children who participated in Head Start performed
better in school than did members of the control group who
had not had preschool training ({(Clarke-Stewart, 1980).
Another study compared the social development of home reared
children wversus those having day care experiences. The
results showed that day care experiences enhanced the social
responsiveness of young children toward other children

{Uynn, 19882).

An example of the long lasting effects of preschool
education comes from the Perry Preschool Project (HMyers.
1990). The results showed that attendance to a preschool
programn improved cognitive competence during early childhood
and scholastic placement and achievement during the school
yvears and decreased delinguency and crime rates, the use of

welfare assistance and the incidence of teenage pregnancy.

In conclusion, the preschool institution 1is the first
institution that the child is exposed to and studies done
on preschool education show that woung children's whole

development benefits from the preschool institution.
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Components of preschool education.

The components of preschool education are categorized as
curriculunm, teacher characteristics, physical
characteristics, health, safety and nutrition and the

parent— teacher relationship

Without ensuring high quality in all of the above
components, the uptmost benefits of preschool education
cannot be reached. In high quality programs, the person
supervising the progran displays sensitive dynanic
leadership. Teaching staff work as a team to plan and
evalﬁate their work daily. They receive in-service training
and employ a well-defined curriculum based on consistent
principles of learning and development. Parents becone
involved in the child's education and development, in
partnership with the teachers and caregivers. Children are
actively involved in what they are supposed to be learning,
and they receive feedback about their learning from others

{Epstein, 1985).

In order to reach high quality all the components nust be
considered together since each one affects the another
sinultaneocously. A brief look at each of these components
will enable one to understand their importance in obtaining

high quality education for young children.
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The curriculum component.

The curriculum component deals with the issues of what is to
be imnplemented intoc the program, how it should be presented
to the children and when is the mnost appropriate time to

present it.

Teaching methods applied in preschool education wvary and
these methods should be in line with the objectives that are

set (Robinson and Robinson, 1968).

An effective curriculum should be based on principle related
to the child's development. Curriculum should be grounded in
theory, research and practice. Such a curriculum nust also
be in accordance with the readiness of the children to
learn. Activities chosen nust meet the unique developmental
needs of the children. Having such a developmental
framework, also allows for curriculum diversity. That is.
the relative enphasis on academic, socioemotional and
cultural components can all be handled in ways appropriate

to young children (Epstein., 1985).

Evaluation is an important aspect of the curriculun
component. It can even be considered as a separate component
which contributes to the attainment of quality in services.
Since research raveals the importance of evaluation in early
childhood services, all programs need some mneans of

evaluation. There are many variations in evaluation
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strategy. such as quantitative or qualitative, depending on

the programs interests and resources.

Much research exists investigating the effectiveness of
different curriculum models. One such research was run by
Weikart (1972), which compared threeﬁbasicncurriculum nodels
for preschool education. The first of these models was the
programnmed curriculum model in which the role of the teacher
was to initiate learning activities: whereas the role of the
child is to respond to what the teacher starts. In the
second model, both the teacher and the child initiate the
learning activities and this was called the open framework
model. The third was called the child-centered model., in
which the child initiates learning while the teacher
responds to the child's particular interests and activities.
Each of these three models have different assumptions and
objectives and each assigns different roles to both the

child and the teacher.

It vas found that all models can only have positive outconmes
only if they are applied correctly. These positive effects
wvere basically in the area of cognitive development.
Accordingly. correct application is related to establishing
quality. Without gquality, the effect of positive outcomes
will decrease. Comparison of the three models with respect
to long-lasting effects indicated that structured learning
environments did not enhance positive life experiences for

the children. On the contrary, the children attending
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structured ehvironments were less succesful in life compared
to the children in unstructured environments.

Prescott (1978) categorized centers where teachers make most
of the decisions as "close structured” and the centers where
children were encouraged to choose as "open structured”
centers. In his comparison of these two types, he reported
that in open structured centers the amount of adult presence
time was less compared to that in close structured centers.
Prescott also reported that children in close structured
settings spent significantly more time in mneeting
expectations (such as obeying. answvering questions)} and that
they were markedly lower on all types of thrusting behavior

(such as being physically active, giving orders, selecting,.

choosing, asking for help).

Drever and Rigler (1969)., compared the achievement of
children in close structured and open structured centers and
found that children in highly structured centers were more
task oriented and did less well on a verbal test of creative

thinking.

The teacher component.

This component basically deals with the issue of who will
conduct the programs of early childhood education. Personal
qualities of a teacher mainly tap to physical, mental and

enotional characteristics and attitudes.
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Epstein (1985) argued that when one defining high quality in
early childhood education, one should incorporate the
inportance of staff, training and supervision. Staff working
in the classroom nust have knowledge in child development
and know how to implement a curriculum that enhances that
developnent . Supervisors and admninistrators nust be

knowledgeable about all aspects of program management.

Research results in the area of teacher effectiveness
follows a diversified path. Changes in teacher's behavior
vare observed with respect to the socio-economic status, sex
and race of the children the place they serve and the type

of center they work in.

A study done by lorene and Jarette (1986) investigated the
effects of the children's socioeconomic status level on
teacher behavior. They compared teachers in lower S5ES and
niddle SES preschool classrooms on two types of interactive
behavior; verbal communication with children and interaction
with other adults in the classroom. They also examined
specific teacher-child interactive behavior according to the

SES and sex of the children.

The results indicated that the teachers of niddle SES
children interacted more with other children compared to the
teachers of lower SES children: whereas the teachers of
lover SES interacted more with adults compared to the
teachers of middle SES children. The teachers of lower SES

children neither initiated interactions with the children
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nor received any approach from the children as compared to
the teachers of mniddle SES children. However., when the
teachers of lower SES children did interact, the quality of
verbal communication was the same as that of the teachers
of middle SES children. This indicated thét though they had
the capacity and knowledge, the teachers preferred not to
practice it. Low level expectations of the teachers from

these children might have affected their interaction.
The physical characteristic component.

The physical characteristic component is related to the
issue of vwhere to conduct early childhood education
programs. It contributes to the quality of services given to
children. Different aspects of the eanvironment, such as the
materials available in that environment, may produce
different skills and learning experiences. affecting some

particular social interactions.

The environment of a high quality center reflects the
philosophy of the teachers, since they are the ones who make
the decisions about roon arrangement, selection of
naterials. and programming. A program with h;gh quality has
rooms  arranged for the convenience, vigibility and
accessibility of the children. Areas are well defined so
that ongoing play does not get disrupted and children can
pursue tﬁeir individual and group interests without

unnecessary interruption. HMaterials are selected to appeal
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to specific ages and to lend themselves to the symbolization

of the children's experience (Curry and Arnaud, 1984).

Quality in the physical characteristics of a preschool
center can be defined within the followiqg concepts: space
available for adults and children, density of materials and
children, staff-child ratio, color., arrangement and the

shape of the materials in the environment.

The concept of space i1is an important determinant of a
structure in an environment. Kritchevsky (1972) demonstrated
that the organization of space affects the behavior of both
children and teachers. While preparing such learning
environments the arrangement of space would be a major
feature. However. there are some factors that influence the
arrangement of space. One such factor is the size of a
center. Medium size centers had the highest quality space.
Another factor is the center's sponsorship. Public centers
had more interesting and less crowded space than did private
centers. A third factor is the socio-economic level of the
fanilies served. Space was more well better used in centers
in which the parents belonged to a higher socio-economic
group. Hall (1968) argued that the way the space is
organized can reflect the program goals or. in various ways

negate themn.

As Uerner (1957) noted. to plan space adequately for
children requires knowledge of a child's perspective. Also

the functional meaning of the setting depends on the age of
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the child. In dealing with the questions of how a particular
space arrangement affects the behavior of children. it is
clear that it is not space alone, but other factors such as
the number of children, the kinds of objects in space and

the kind of adult control that have an effect.

Sone studies have reported that increases in density lead to
increased difficulties in social interaction (Hutt & Vaizey,
1960; Loo, 1972). Smith and Connolly (1976) showed that
increased spatial density (dividing a room in  half)
significantly reduces preschoolers' cooperative behavior but
increases aggression. Moreover, they found that providing
more play equipment decreases the number of parallel and

cooperative groups.

The child-teacher ratio is an important index of the
program’'s potential value, and variations of teacher-child
ratios nray affect teacher-child contact, and children's

behavior in the preschool center.

Smith and Connoly (1976). reported that when the child staff
ratio was high, children mnade mnore demands to communicate
without receiving a reply. They alsoc found that when the
nunber of staff per child was increased the number and the
length of conversations between staff and children also

increased .

0'Connor (1975) investigated the effect of the adult-child

ratio on the frequency of social interaction. He found that
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in settings with more adults present per child, children

interacted more with adults and less with peers.

Children's play behavior is also seen to be effected by the
selection of materials and other cues coming from the
environment. It was found that muchﬁrough and tumble play
occurred when a slide was available. Pulaski (1970) showed
that less structured toys elicited a greater variety of
fantasy themes in play. From many studies it is known that
over—crovded, messy classrooms with too few adults lead to

disorganized and aimless play (Curry, 1985).

Bruner's (1980) finding also favored the above conclusion.
He reviewed and evaluated services for children under age
five in Britain. He concluded from his research that
smaller, well-staffed centers encourage more conversation
and promote nore dramatic play than larger, shorter-staffed

centers.

Sinofsky and Knirk (1981) found that the color of learning
naterials and of the lea;ning space affect the attitudes,
creative behavior and memory of children. They discovered
that wyoung children betwveen two and four years of age
preferred red above all colors, while the three to six years
age group chose orange, pink and red as their preferred
colors. When providing color guidelines for the preschool
environment, Philips {1965) recommended the use of red, blue

and yellow.
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The health, nutrition and safety coaponent.

One of the important components of early childhood education
is health, nutrition and safety. Issues like safety rules
that should be established in a center., the kinds of food
that should be served and the health tondition of adults and
entities within a center are related to the health, safety
and nutrition component. Safe conditions must be provided in
order for any service to be of high quality. Children nust
be protected from hazards., but the range of such protection
runs from none to precautions that completely inhibit the

child's freedom and initiation.

Heinicke (1973) argued that there must be a good balance
betwveen dangerous and challenging activities. Educators must
think twice while making such decisions as whether or not to
have these activities and should consider the danger of
decreasing the independence and autonomy of the child. In
addition to these activities, entities in the physical
environment mnust be also safe. That is for example,

radiators and plugs must be covered.

Hyers (1990) argued that the relationship between nutrition
and health and psycho-social well being is ordinarily seen
as a one-vay relationship. That is, nutrition and health are
seen to affect the psycho-social well-being of the child.
However, based on various research evidence, he claimed that
this relationship is actually a two-way relationship.

Accordingly, the health and nutrition of the child affect
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the psycho-social well being of the child, which in turns
affects the health and nutrition of the child. High quality
services nust pay attention to the nutritional needs of the
children they serve. The center should assume responsibility
for knowing the health services that are used by the

parents, for ongoing observation of the child. and for

providing emergency care when necessry (Evans,k1971).

The parent involvement comaponent.

During the preschool vyears, the life of the child is
entirely in the control of his/her parents. Although the
family may delegate the care of the child to a preschool
center for all or any part of the day. the responsibility
still reste on the shoulders of the parents . Schools are
environmnents that establish a series of developmental tasks
for children. The nature of these tasks varies from a set of
nev interpersonal relationships to cognitive performances.
In all these developmental tasks, the family is seen as an
important resource for the child. The development of the
child is viewed as a project of both the child's parents

and the educational institution (Stevenson & Baker, 1987).

There should be a close relationship between the teachers
and the parents in the early educational years of the child.
When schools and other community agencies learn to share
pover they often come to understand that the institution
gains much more than it relinquishes. Schools may find that

the cognitive development of the child is better fostered
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through parent involvement. Educators must be willing to
share their knowledge with parents and adopt school policy
to fit their needs and input in order to obtain continuity.
Traditional boundaries separating the school and the family
nust be diminished. Schools mnust learn to accept outside
inf luences and disseminate powver and information rather
than keeping them in the hands of a few (Gordon & Breivogel,

1976).

Gordon (1970) identified three models of parent involvement
in preschocl education. These are the Parent Impact Model.
the School Impact Model, and the Comnunity Impact HModel

(cited in Leler, 1980).

In the Parent Impact Model the influence goes from the
school to the home. The effort in this model is to "improve
the capabilities of the families to provide the type of
learning environment in the home that accentuates the
positive elements of cognitive and emotional factors" (p.
142). The Parent Impact model assumes that parent educators
can influence roles within the family. In this model the
right way to rear children can be learned from books and
experts. It is assumed that the paremt who uses this

learning can be successful in child rearering.

In the School Impact Model the influence goes from the home
to the school. This mnodel attempts to make schools more
responsible to parents who., in turn, can try to change the

schools. According to Gordon, parent involvement neans
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involvement in the classroom and the schoél and aims to
change the teacher and the school system. Parents serve on
policy or advisory councils, committees and boards. Gordon
believes that the School Impact Model can lead to conflict
unless both parents and teachers recaognize their mutual

needs to learn from each other.

In the Community Impact HModel the influence goes to and from
home., school and the larger community. In this nodel it is
assumed that factors in the home, school and comnunity are
all interrelated. Parents play six roles including those of
volunteers, paid éemployees, teachers at home, audience,

decision-makers and adult learners.

Volunteers: Parents are actively recruited to volunteer in
their children's classrooms. When parents function in this
role it indicates to their children that what is going on in
the classroom is important. Parents are welcome as visitors
at all times in the classroom. Parents and other family

members are encouraged to be involved in the program.

Paid employees or paraprofessionals: Hiring of parents as
paraprofessionals has three purposes: First, thesse parent
educators serve as home visitors and since they are from the
same neighborhoods as the parents, rapport between the
parent and the parent educator is quickly established.
Second, this employment of parents ensures the reflection of
the community culture in the classroon and helps the

teachers and other school personnel develop a better



25

understanding of the children. Finally. emnployment as a
paraprofessional is often a first step for many parents on

the career ladder.

Teacher at home: Parents are the first and the mnost
effective teachers of their children. A major goal 1s to
help parents realize this fact and to assist them 1in
developing new and improved strategies for teaching their

children.

Audience: In the role of audience parents receive nmnuch of
the information necessary for effective functioning in the
other roles including volunteer, decision-makexr, teacher of
hissher own child, learner and paraprofessional. Parents
receive important information related to many other aspects
of their lives such as information about community resources

and community activities.

Decision-maker: Parents function as decision—-makers through
Policy Advisory Committees (P.A.C.). P.A.C.s are composed
mainly of parents who serve as the governing body for the
program and participate in making decisions about such

natters as personnel selection, budget and evaluation.

Learner: The parent as learner involves parent self-
enhancement. Personal satisfaction derived from this role
helps to increase the parents’' self esteem and may result in

mnore positive parent-child interactions.
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Another classification of levels of parent involvement comes
from Shickedanz (1977). He described three levels of parent
involvement in the schools. Level one or low parent
involvenment is characterized by parental activities that do
not challenge the expertise of the teacher and decision
making power of the school. Activities on this level include
the distribution of newsletters which are produced by
teachers to inform parents about school life and activities,
the calling of parent meetings to inform parents., holding
individual parent conferences and the provision of items

provided by parents, such as snacks or wvaste itenms.

Level two according to Shickedanz (1977) is characterized by
parental presence and participation in the educational
setting. Activities on this level include parent visitation
and observation in the classroom and using parents as aids
under the supervision of a teacher. In such roles parents
perforn clerical or housskeeping tasks, supervise playground
activities., art and other classroom activities or help in
planning field trips. Assistance from parents can free

teachers to perform more of the educational tasks.

At level three both teachers and parents are seen as having
expertise and as being decision-makers. This level,
according to Shickedanz. is characterized by activities that
involve parents in teaching their own children and making
decisions concerning educational policy. Parents at this
level may serve as volunteers in the classroom. They nay

also be involved in workshops and meetings designed to help
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them learn about teaching their children. At this level
parents are members of school policy councils or governing
boards. Such membership involves them in a decision-making
role with school personnel making decisions about
curriculum, budget., staff and other administrative areas

(cited in Leler, 1983).

Galvin et. al (1991) presented a long checklist of
activities which involve parents in schools under five
headings. These are support in noneducational school
activities, information giving and social links, parents'
involvement in their own child's education, involvement in
the school's education process and, finally, involvement in
school management and policy making (cited in Wolfendale,

1992).

In summary, description of parent involvement and the ways
to involve parents in early childhood education vary

depending on the level of involvement in preschool centers.

How to set up a succesful parent involvement program ?

In order to be succesful. a parent involvement program nust
follow a number of steps during planning and implementing
parent involvement activities. These steps include providing
coordination for parent involvement activities, assessing
needs and resources, specifying and comrmunicating parent
roles, recruiting, selecting and assigning parent

participants, training parents and staff, establishing



28

communication channels and supporting ongoing activities

(Lyons, Robbins and Smith,1982).

Providing coordination for activities.

A major contributing factor to a succesful parent involvement
program is the presence of a person who has direct responsibility
for developing and coordinating parent involvement activities.
These people, vho are called parent coordinators, home-school
liason officers and/or parent involvement specialists, tend to
play four kinds of roles in the schools. As facilitators they
performn duties that support the participation of parents in many
activities. As providers of information they play an important
role in communication between home and school and among parents.
School staff and parents rely on coordinators to act as a liason
betveen the community and the school. They also function as
administrators of parental involvement activities and maintain
records of participation and of a participating parents and
catalogue of resources. They finally serve as trainers of

participating parents both in workshops and on a one-to-one basis.

In summary., the individuals who are assigned to coordinate
responsibilities play a key role in making certain that all
of the other steps for a succesful parent involvenent

pProgram are nmnet.
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Assessing needs and resources.

The needs and desires of parents and school staff and the
availability of resources must be kept in mnind before
setting up a parent involvement progran. Needs assessment
ensures that a parent involvement activitv serves a real
purpose. Since most parents and staff have linited time, an
activity nust be seen by them as critical to the
functioning of the school's educational program. On the
other hand. assessment of resources ensures that there are
enough parents and staff to carry out a parent involvement
activity. It also helps to determine whether the appropriate
facilities, training and support services can be provided.
Two types of assessment can be conducted to determine what
needs to be done and who can do it. Informal assessment
requires that the person who is doing the assessment has an
honest relationship with parents and certain knowvledge of
school operations. Informal assessment involves observation
over time. During home visits parent coordinators often talk
with parents about what parents want to learn in parent
education classes. Parent contributions are significant to

informal assessments.

Another assessment method is formal assessment. In formal
assessmnent parents and staff are surveyed to learn their
opinions about what parent involvement activities are needed
and what skills they may have to offer. Host formal

assessmnents are conducted with a guestionnaire.
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Either an informal or a formal assessment can be effective
depending on the desired level of information. Hore
important than the method is the tapping of both the needs
and resources of parents and professional staff. In
summary, the assessment process helps to nake decisions

about the general shape of parent involvement activities

Specifying and commaunicating parent roles.

There is a need to define as clearly as possible the actual
roles that parents are expected to take when specific plans
for parent involvement activities are fashioned. There are
several aspects of setting up meaningful roles for parents.
In defining parent roles (volunteers, paid enployees or
paraprofessionals, teachers at home, audience, decision-
nakers, learners) parents, teachers and administrators
should be involved right from the beginning. Examples of
specific tasks and responsibilities should be included in

parents’' role statements.

Recruiting, selecting and assigning parent participants.

Parents cannot get involved in programs about which they
know nothing. Parents need encouragement to participate even
vhen they are familiar with the activities. Parents should
be informed about the opportunities that exist for them in
parent involvement programs. Schools need to conduct active
recruitment efforts to stinulate participation. They nust

reach out to create interest among potential participants



instead of assuming that parents will come to then.
Extensive personal contact with parents seems to be the most
common method of effective recruitment. Not every activity
requires the participation of all candidate parents. After
candidate parents have been identified, selection decisions
may be carried out. In order to foster the mnaximun
involvement of interested parents, selection procedures
should be devised to evaluate the availability, enthusiasnm
and probable skill levels of parents. Specific parent
interests, free time and probable skills are matched to the
specific openings in the parent involvement program. After
parents have been screened for a program, they will have to
be assigned to particular classrooms on the basis of
personal characteristics as well as on the needs of each

classroon.

Training parents and staff.

Training tends to include sessions held before participation
in an activity (pre-service) and sessions held during
participation (in-service). In order to be succesful.
training sessions should be provided to both parents and
staff. Training sessions serve a variety of purposes for
parents and staff participants. Training provides general
information on overall responsibilities and duties. The
activities proceed more efficiently when the the respective
roles of the parents and the staff are clearly defined. On
the other hand, training provides participants with specific

skills, techniques and strategies that will enhance their
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ability to perform designated duties. By providing a basic
set of common experiences and skills, a training progran
assures staff that parents will be prepared to take on
significant school related tasks. Similarly, staff training
on how to communicate with parents makes parents feel more

comfortable about working with staff.
Establishing communication channels.

This vital ingredient focuses narrowly on the communication
channels needed to sustain specific parent involvement

activities.

There are three areas of comnunication vital to the success
of parent involvement. These are encouraging communication
between the school and the participating parents,
encouraging comnunication between participating staff and
parents and encouraging communication among participating

parents.

Encouraging communication betveen the school and

participating parents.

Districts and schools which have successful parent
involvement programs make sure that participants do not feel
as if they are functioning in a vacuum. Schools are careful
about informing involved parents about district policies and

events. Being informed about district operations shows
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parents that they are valued and it helps parents in

performing designated duties.

Encouraging communication betwveen participating staff

and parents.

This type of communication basically centers on the duties
and responsibilities associated with involvement i1in an
activity area. Sometimes this communication is one-wvay, with
parents receiving information from staff that might assist
them in carrying out certain duties. Mostly. this
communication is two-way, in other words, information

sharing goes on between staff and parents.

The initial aim here is to build rapport between staff and
parents. Parent-staff communication can focus on real

problem—solving with a free exchange of ideas.
Encouraging communication among participating parents.

Since participating parents are peers, they can share their
problems and concerns with one another. Participating
parents can share valuable experiences since they are
working under similar conditions. Parents' morale is
boosted by understanding that other parents are facing the

same problens.
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Supporting ongoing activities.

Recognizing that parents are usually busy people., whose
participation in an area forces them to make sacrificies,
schools should try to make parents’' involvement easier by
maintaining a variety of special services such as

establishing meetings on weekends and etc.

In summary, a number of steps should be taken in planning
and implementing parent involvement activities. For a parent
involvement program to be successful these key elements

should be established.
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The Effects Of Parent Involvement

An early childhood education program with a parent
involvement component has three mnajor participant groups
including children, parents and program personnel. The
effects of parent involvement should therefore be assessed
separately for these three participant groups (Olmsted &

Szegda, 1986).

Effects on children.

There are studies which analyzed the effects of parent
involvement with respect to the academic functioning of the
child. Smith (1968).,cited in Leler, 1983) conducted a study
including a parental support program focusing upon the
reading achievement of elementary school children from low
income. inner city families. Parents of children in the
experimental group attended group meetings at school in
which they were instructed to establish routines at hone
which would model learning and facilitate homework
completion. Experimental group children nade significantly
greater gains in reading vocabulary over the five-month
period than the control group. Contrary to the above
findings Crosset (1970)., in a different parent involvement
progran, found no significant differences betwveen reading
achievement scores of first grade children who participated
in the study and those who did not. In Crosset's parent
participation program parents observed their children at

school in reading groups and received instruction and



materials for home tutoring (cited in Leler, 1980). In line
with Crosset's findings Hirst's research (1972) showed no
significant differences between experimental and control
group on reading and achievement tests. The experimental
group was composed of 24 boys and 24 girls with parents of
different socio-economic backgrounds. The parents were
instructed at an orientation meeting to help the child read
over the story he/she had learned at school. The parent-
tutor kept a record of oral vord errors and gave specific

verbal reinforcement to the student to improve performance.

Another kind of study (Olmsted,Rubin, True&Revicki,1980)
vhich investigated the effects of parent involvement on the
developmental progress of children indicated positive
changes in their cognitive and language performances. This
study was designed to improve the intellectual functioning
of infants during the first year. The intervention consisted
of having paraprofessional parent educators who nade hone
visits once a wesk for 39 weeks, during which they
denmonstrated selected "Home Learning Activities” (HLAs) to
the parent with the assumption that the parent would in turn
perform these activities with the child during the week.
Results indicated that materials were effective in enhancing
the cognitive and language performance of the infants at age
one (Olmsted, et. al, 1980). After nine months of weekly
home visits, infants whose mothers were involved in the
progran were superior to control group children on “the

Griffith Mental Development Scale.
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Studies which examine parent involvement at a decision-
making level indicate positive gains for the children of
parents who participated in the study. In Ira Gordon's
Parent Education Head Start Planned Variation Programs
{PERSPY) the program staff encouraged parents to become more
involved in the actual operation and activities of the
PEHSPV program, by for example., attending meetings of the
Policy Advisory Committees (PAC), where they vere free to
voice their concerns about the program. They were also
encouraged to participate by volunteering in the classroon.
The results indicated that children of the mnothers who
participated in the program appeared to show cognitive gains
on the Caldwell Preschool Inventory beyond that of a

comparison group (Olmsted, et. al, 1980).

In another comprehensive educational program James Comer and
his associates worked with school personnel and parents to
improve the levels of social and academic achievement in two
inner city schools in Next Haven. In his report on the
project Comer (1980) stated that the parent participation
program, especially in participation in school governance
and management. improved the quality of living and the level
of learning in the Baldwin-King schools (cited in Day,
1986) .

In summary, although there are sone contradictory results,
from the child's perspective parent involvement has positive

effects on the overall development of the child.
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Effects on parents.

Effects of parent involvement on parents have been
investigated through comparing those parents who
participated in a parent involvement program and those who

did not.

Robinson and Choper (1979) stated the effects of parent
involvement in Head Start as being improvement in parenting
ability as well as in parents’' satisfaction with the

educational gains of their children.

In a study in 1979 parents vwere videotaped wvwhile teaching
their children a standard task. These tapes incorporated one
set of parents who had been in the Parent Education Follow
Through Program (PEFTP) for at least one year and another
set of parents wvho had never been in the program (non-
PEFTP), and compared the parents on the number of Desirable
Teacher Behaviors used. Resulte indicated that PEFTP parents
used significantly more Desirable Teaching Behaviors than

non-PEFTP parents.

In a recent investigation of the relationship betwveen parent
involvement and parent attitudes, Fuller (1978) found that
parent participation in the PEFTP was directly related to
positive change in parent self concept and locus of control

(Olmsted, et. al, 1980).
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Another major area of impact is career development for the
PEFTP parents, which is accomplished through employment as a
parent educator. By providing jobs and training for low
income parents, the program helped families become self
sufficient. In Houston, Texas, 51 of 61 parent educators

raised their level of education.

In Richmond, Virginia. one impact of the PEFTP was in its
attempt to improve home-school relationships. That is
parents who were in the program visited the school to
observe, discuss general educational concerns and worked as
volunteers. PEFTP as a wvhole served as a catalytic agent in
the communication process, establishing links among

divergent groups ( Olmsted, Rubin 1980)

Pelkey (1976) examined the attitudinal changes in both
parents and teachers who participated in Parent Teacher
Ef fectiveness Training. The subjects were divided into two
equal groups; those parents vho had participated in the
program, and those who had not. Parent effectiveness
training showved significant changes in attitudes towards

children.

In summary, parent involvement has positive effects on
parents attitudes towvards their children. MHoreover. parents
who participated in parent involvement programs were nore

likely to enrich their parenting abilities.
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Effects on personnel.

Berren (1976) sought to compare the perceptions of parents
and principals in relation to involvement in Catholic
elementary schools in two New York counties. Data were
gathered from 37 principals and 402 parents. Some of the
conclusions of the study are as follows: First, there was
little or no opportunity for parents to be involved in
decision-making. This was seen as an area of conflict
betveen parents and principals. Second, both parents and
principals believed that parents ought to become mnore
involved in those areas other than the decision-making role,
such as audience, volunteer, learner, etc. Finally, it was
found that the more adninistrative experience a principal
had, the more likely it was that he perceived the decision-~
naking role one to be kept primarily in the hands of

professional educators.

Nir-Janiv (1982) (cited in Day,1986) investigated the effect
of participation in an early childhood/parent involvement
program on teacher attitudes towards parents., towvards their
profession and towards their work. The findings showed that
teachers' attitudes towards parents were enriched and
enhanced; teachers' educational attitudes took a plurastic-
realistivistic approach to norms and values; and teachers®
didactic methods and teaching strategies were enriched after

they experienced parent involvement activities.
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In conclusion, the parent involvement component in preschool
education is effective for its participants including
parents, children., and personnel. From the studies carried
out in pareant involvement it has besn stated that children
wvhose parents were involved in a preschool center, performed
better in tests and behavioral assessments compared to
children whose parents were not involved. Furthermore.
studies which looked at the effects of parent involvement
showed that mothers who participated in a preschool center
had positive attitudes towards their children and also
mnothers' self concept and general competencies were
enriched. School personnel who had parent involvement in

their schedules had more support from the parents.

The Current Situation 0Of Preschool Education In Turkey

In the 1960's., due to technological changes in econonic
conditions, people started to migrate from rural to urban
settings.This technological development caused a change in
the family structure. Financial problems experienced by the
nuclear family forced mothers to participate in the work
force in urban settings. This increased the demand for child
care centers. Thus there was a consequent increase over a
short period _in the number of child care centers.

(Bekman, 1982)

Such a rapid increase in the number of centers in a short
time and inadequate supervision and control by government

institutions led to a growing gap between the guality of the
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services available to fhe children of the more economnically
deprived compared to the economically advantaged. Not only
the gquality. but also the guantity of the services failed to
neet the demand. The percentage of Turkish preschool age
children attending to any sort of preschool education is
extremely low. Only about seven per cent of preschool age
children attend any sort of child care center in Turkey.
Hajority of these children are living in economically and
socially deprived areas and education level of parents of

these children are quite low (Bekman,1982).

It must be added that the shortage is even more critical for
children coning from deprived socio-economic backgrounds.
Most of the preschool facilities available in Turkey are
privately owned and charge a fee. Host of the children
comning from low socio-economic areas do not attend any sort
of preschool institution, as mentioned above., but even anong
those who do. the majority receive custodial care in an

unstimulating environment {(Bekman,h1982).

The quality of preschool centers also shows a variation with

respect to the orientation it follows: custodial or
educatiocnal.
In the custodial centers, management is found

institutionally oriented and individual differences are
disregarded in favor of following the routines of the center
{Bekman, 1982). In these centers, physical properties,

naterials and activities available are found to be of poor
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quality. There is low staff child ratioco in custodial
centers; vhereas, the situation is reverse in the
educationally oriented centers. Children in educational
centers are found to be superior in terms of social and
cognitive behaviors compared to children in custodial
centers. The frequency of complex behaviors, in free play
situations, the level of social participation and the
autonony scores were significantly higher for children in
educationally oriented centers than the children of
custodial centers. Staff exhibit more cognitively oriented

behavior in educatiocnally oriented centers (Bekman,1982).
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METHOD

Research Questions

The present study aims to investigate the attitudes of

mnothers towards parent involwvement in preschool centers and

attempts to answer the following two gquestions:

1. Are there differences among mother’'s attitudes towards
parent involvement with respect to educational level of
the mother. socio-economic level of the school, age of

the child and sex of the child?

2. What parent involvement activities are present in centers
with different socio-economic levels, as reported by

mothers and directors?

Sample

Mothers.

The sample of the study was composed of mnothers whose
children were between the ages of 3 to 6 years and who
attended preschool centers. Mothers in the sample vwere
chosen from three different educational levels; high,
niddle, anﬂ low (See Table 1). The total nunber of mothers
was 94. Thirty—-four mothers were chosen, from the high
educational level. 32 mnothers from the mniddle educational

level, and 28 mothers from the low educatiocnal level.
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The educational level of the mothers was determined
according to the schools which they had graduated from. The
mnothers who graduated from primary schools were categorized
as the low education group. The mothers vith either a
secondary or a high school degree vere grouped as the middle
education group. The mothers who were either university
graduates or had master's degree formed the high education

group.

Mothers were chosen from preschool centers with different
socio-econonic levels. The socio—-economic level of preschool
centers was determined with respect to the amount of the fee
paid per child/month to the center. Centers which charge a
fee up to 2.000.000 TL were grouped as being of a low socio-
econonic level, those centers which charge a fee between
2.000.000 TL to 6.000.000 TL were grouped as being of a
middle socio-economic level and finally the centers which
charge a fee from 6.000.001 TL to 10.000.000 TL were grouped
as being of a high socio-economic level. Each of the three
preschool centers were chosen from different socio-economic
areas. All together twelve centers were visited to
investigate the attitudes of mothers towards parent
involvement. Preschool centers weres under the supervision of
the Directory of Social Services and The child Protection
Agency and were ‘private. Visits were made to preschool
centers with different socio-economic levels and a list of
the parents was obtained from the center. Mothers who
fulfilled the requirements of the different education levels

vere chosen randomly from this list.
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In the process of choosing mothers the age and the sex of
the child were also considered. An attempt was made to
include an equal number of mothers who had boys and girls
and have children between 36 - 54 months (3 - 4.5 years)

and 55 - 72 months old (4.6 -~ 6 years) (See Table 1).

Table 1

Distribution of nmothers with respect to their educational

level, and the age and sex of their children.

Age 36—54 months 55-72 months TOTAL
Sex Boys Girls Boys Girls _BoysGirl:
Education

High 9 8 8 9 17 17
Hiddle S 5 9 9 18 14
Low 13 7 5 3 18 10

TOTAL 31 20 22 21 53 41
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Directors.

In addition to the mothers., nineteen preschool directors
were taken to establish the existing parent involvement
activitie=s in preschool centers with different socio-
econonic levels. Out of 18 directors. 9 directors were taken
from high socio-economic level centers, 7 from middle socio-
scononic level centers, 3 from low socio—-econonic level
centers. The socio-econcmic level of the centers was
determined by the same method that was applied during the

selection of mothers.

Instrument

The aim of the research was achieved using a structured
interviev schedule developed by the researcher. It aimed to
collect data on the attitudes of respondents tovards parent

involvement in a preschool center.

As Kerlinger (1973) suggested, the best instrument for
sounding people's behavior, feelings, attitudes, future
intentions and reason for behavior is a structured interview
schedule including open ended. close ended and scale items.

The interview schedule which was used in this study wvas
composed of two parts. The first part collected demographic
information about the parents, mnore specifically., the

educational and occupational level of the mother, the



48

educational and occupational levels of the father., the age

of the child and the sex of the child.

The second part of the interview schedule aimed to assess
how mothers value different parent involvement activities in
a preschool center. This second part was composed of items
which describe different parent involvement activities based
on Galvin et. al's (1991) classification. Parent involvement
activities were grouped under =six subcategories. These
subcategories were: "support in noneducational school
activities", "information giving”. "parent's involvement in
their own child's education”, "involvement in the school
education process”., "involvement in management and policy
making” and "social links". The first sub category contained
5 items., the second subcategory contained 6 different items.
the third category contained 5 items, the fourth category
cantained 9 items, the fifth category contained 8 items and.
finally, the sixth subcategory contained 7 items. The
grouping of items with respect to the six subcategories can
be found in Appendix 1. The subjects were asked to state the
importance they assigned to each of the items constructed by
the researcher using a four-point Likert scale. Accordingly.
the "very important" option had the weight wvalue of four,
the "importantf option had the weight value of three, the
"little importance" option had the weight value of two. and

"not important” option had the weight of one.

Internal consistency of the scale was computed. The total

alpha coefficient was found to be .8902. Alpha coefficients



49

for subscales of support in noneducational school activities
was .7227, for information giving was .5543, for parents'
involvement in their own child's education was .6388., for
involvement in school education process was .7039, for

involvement in management and policy making was .4303.

Procedure

Different classifications and various definitions of parent
involvement were examined using these definitions and
classifications. The items of the interview schedule were
derived. Five experts including four university lectureres
and one director of a preschool center were chosen. They were
asked to put each of the items into one of the six
subcategories  of parent involvemnent activities. The
agreemnent percentages between the five experts were then
computed for each item. The items were grouped under six
parent involvement categories with respect to the agreement
percentages. The experts were alsc asked to add other items
which are related with parent involvement activities if they
felt the need. Structured interview was modified with the

feedback obtained from the experts.

After the modification of the interview schedule a pilot
study was conducted. For the pilot study fourteen mothers
with different education levels were chosen by convenience
sampling. The interview was applied to fourteen mothers by

the researcher herself. With the feedback obtained from the
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pilot study all the modifications were made., and wording of

sone items were revised.

First, the three centers from the high socio—-econonic level
were chosen, then centers from the middle socio-economic
level and finally centers from the lov—~ socioeconomic level.
These classifications were determined by the fee paid per
mnonth to the center. Visits were made to these centers and a
list of parents with respect to their educational level was
obtained, taking into account their educational level. The
order of parents to be interviewed was determined by the
date of appointments. whoever gave the earliest appointment
was the one first within that area. FEach time the
interviever gave a short summary about the purpose of the
study and the instructions to be followed. All the mothers
accepted to be interviewed. Interviews were made either ﬁt
schools or at houses of the mothers. An interview lasted
nearly 20 minutes. Mothers first gave value to the
activities expressed in items and then reported whether
these activities were existing or nonexistent in their

centers.

The directors of preschool centers were asked to name and
describe the parent involvement activities which they apply
in their schools using the same interview schedule applied
to mothers. The interview was applied in the offices of the

directors



51

Analyses of the data

Differences in the attitudes of mothers towards parent
involvement with respect to different educational levels and
age and sex of their children were analyzed through t-tests
and analyses of variance(ANOVA). Analyses were carried out

on total and sub scores of the each six subscales.

A& general profile of parent involvement activities was
described by {requencies ’and percentages of the common
activities as reported by the mothers and the directors in
centers with different socio—econonic levels. Differences
among the mothers and the directors were also analysed by

chi—-square analyses.
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RESULTS

In this section first the demographic characteristics of the
samnple are presented. Then, the results of the analyses
which display the differences in values given by mothers to
parent involvement activities in preschool centers are
reported. This is followed by the report of the mothers and
the directors about the common parent involvement activities
which exist in preschool centers. And last, a comparison of
parent involvement activities in the preschool centers with

different socio-economic levels is given.

Demographic Characteristics Of The Sample

Education level of the mother.

In table 2 the education levels of the mothers are

presented.

Table 2

Distribution of education levels of mothers

Education level f %
High 35 37.2
Hiddle 31 33

Low 28 29 .8
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As can be seen in Table 2, 37.2 per cent of the sample were
either university graduates or had masters and doctorates
degrees, 33 per cent of the respondents were secondary or
high school graduates and the remaining 29.8 per cent of the
sample were primary school graduates. As the table indicates
high., lowv and middle educational levels were quite equally

distributed in the sanmple.

Age of the child.

Table 3

Distribution of age of the children

Child's Age __f %
36-54 months 52 55.3
556-72 months 42 44 .7

Fifty-five per cent of the children wvere between 36-54
mnonths of age and the remaining 45 per cent were between 55-
72 months of age (see Table 3). Thus, the target mothers
were nearly equally distributed with respect to the

different age groups of their children



Sex of the children

Table 4 indicates the distribution of the children with
respect to their gender. In general. there were more boys

than girls. That is, 57 per cent of the sample had sons and

43 per cent had daughters.

Table 4

The sex distribution of the children

Sex of the child f %
Girls 40 42.6
Boys 54 57.4

Socio-econoric level of the school.

Table 5 shows the number of mothers in schools with
different socio-economic levels. The number of mothers both
in different educational levels and 1in schools with
dif ferent socio-economic levels were the same, since the
mothers with high educational levels had children at centers
of a high socio-economic level, the mothers with mniddle
educational levels had children at middle socio-economic
level, and mothers with low educational levels had children

at centers of a low socio-economic level.
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Table 5

Distribution of mothers with respect to sociocecononic

level of the schools

Socioecononic level of school f %
High 35 37.2
Middle 31 33
Low 28 29.8

Attitudes 0Of The Mothers Tovards Parent Involvement
Activities In Preschool Education Vith Respect To

Demographic Characteristics

Total Score.

The results of the ANOVA for the total score which
incorporated six subscales indicated noc significant
differences in the attitudes of the mothers with respect to
their educational level, the sex and age of their children
and to the socio-econonic level of the school. {(See Appendix

5. 6)

Subscales.

The results of the ANOVA for the six subscale scores

indicated significant differences for only two of the
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subscales with respect to educational level of the mnother
and the socioeconomic level of the school. (see Tables 6 and
?7.) No =ignificant differences were found for the other
subscales which are information giving, involvement in their
own child's education, involvement in school education
process and social links with respect to educational level
of the mother,socioeconomic level of the schoocl, age and

sex of the children (see Appendix 5).

Mothers who were in the low and middle education lewvel group
and who sent their children to low and niddle socioc—-econonic
level centers responded significantly differently at .00001
level to the items of Parents'involvement in noneducational
school activities scale (Scale 1)(See Table 6). That is,
mnothers from low and middle education group and who sent
their children to lov and middle socioeconomnic level centers
had higher mean scores for the involvement of parents in
non—-educational school activities than the high education
group and who sent children to high socioeconomic level

centers.
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Table 6

Heans, standard deviations.,and F test results for Scale 1
with respect to educational level of the mother and socio-

econonic level of the school

Education lewvel of mother and H SD F fu}

Socioeconomnic level of school.

High 9.08 2.33
Middle 10.1 2.65 24 .54 .0000D
Low 13.14 1.96

Significant differences were also found with zrespect to
mother's education level and socio-economic level of the

school for Scale 5 which is referred as involvement in
school management and policy making (see Table 7). Mothers
from the low education group and who sent their children to
lov socio-~econonic level centers had higher mean scores than
the mothers from the high education group who sent their

children to high socioceconomic level centers. The analyses

vielded a significant difference at .0023 level.

Thus. the mothers from the lov and mniddle education group
and who séht their children to low and middle socio-economic
level centers tended to gave more importance to involvement
in school management and policy making activitiaes than the
mothers from the high education group who sent their

children to high socio-economic level centers.
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The results of the analyses revealed significant differences
only for the two subscales which are parents' involvement in
non-educational school activities and parents’' involvement
in management and policy-making . Significant differences

gere not found for the other four scales (See Appendix 5).

Table 7

Heans,standard deviations and F test results for Scale &

with respect to educational level of mothers

Education level of mother H SD F P

and socioeconomnic level of school

High 18.63 3.51
Middle 19.26 3.41 6.50 .0023
Low 21.75 3.74

Parent Involveaent Activities Which are Present In
Preschool Centers As Reported By The Hothers And The

Directors

Mothers.

There were 40 items in the interview schedule which ocould

exist in preschool centers (See Appendix 4).
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From forty itenmns, mothers responded to 31 itens as
nonexistent in their preschool centers with percentages
varying from 58% up to 100%. Eight items wvere responded to
as existing from 64.9% up to 99%. Almost half of the mothers
responded to one item as existing and the other half
responded to the same item as nonexistent in preschool

centers {See Appendix 2).

Parent involvement activities vwhich exist in preschool
centers as reported by the mothers are presented in Appendix

2.

As can be seen in Appendix 2 at least 80 per cent of the
mnothers reported that the activities below exist in their
preschool centers.

{(V7) to enable parents to discuss some matters and exchange
some ideas individually with the teacher,

(V13) to give information about the weekly food menu,

{(V17) to give information about school services such as
catering, transportation,

{Vv24) to have records of telephone numbers and addresses
for social relations

{(V27) to hold parent meetings to exchange some ideas and to
develop closer social relationships,

{(V28) to welcome parents wvho come to see the staff,

{(V34) to invite parents to help with reading stories during

nap time.
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These items can be categorized under two subscales which are

referred as "information giving®" and "social links".

On the other hand, out of 40 items 31 items were reported
as nonexistent. Twenty ditems which were reported as
nonexistent by 90.4% of the mothers are : (See Appendix 2)
(V1) support in maintaining the equipment,

{V2) support in fund-rasing events,

{V3) involving parents in the decision-making process of
educational activities,

{V5) support in managerial duties such as collecting the
fee, filling in the attendance sheet.

{V6) support in choosing the educational materials with the
teacher,

{(v10) finding out when-/vhere teachers need parents' support.
{(¥11) support in decision-making in hiring new personnel for
the center,

(V15) finding out when/where parents can give support to the
staff,

(V16) consulting parents about the school expenses,

{(V18) finding out which subjects parents want to know about
concerning child education and development,

{V19) helping with the clearing up and painting the school,
{V23) arranging home visits to talk about the s=chool and
the program.

{V30) helping with the educational outings,

(¥31) arranging home visits to give information about the

class events,
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{(V32) inviting parents to work with the children under the
supervision of the teacher.

(V33) inviting parents to the class to inform children about
their jobs and hobbies,

(¥36) arranging home visits to show parents activities that
can be applied at honme,

{V37) preparing a booklet which incorporates activities that
can be applied at hone,

(V39) consult with parents about assigning the personnel to
their jobs such as change of a teacher

(V40) helping with outings such as picnics.

It is seen that the items which were reported as nonexistent
in preschool centers are grouped under two subscales which
are refered to as "involvement in school mnanagement and
policy making” and "school education process”. In such roles
parents perform managerial tasks and supervise the
educational curriculum, and are seen as having expertise and

as being decision-makers.

Directors.

OQut of 40 items in the interview schedule at least 58% of
the directors peported 27 items as nonexisting, 63% of the
directors reported 10 items as existing and 3 items were
reported by some as existing and by others as nonexistent in

preschool centers (See Appendix 3).
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At least 94.7 % of the directors reported the following
items

(V7). enabling parents to discuss some matters and exchange
sone ideas individually with the teacher

{(¥17). giving information about school services such as
catering, transportation

{V24), having the records of telephone numbers and addresses
for social relations

(¥27). holding parent meetings to exchange some ideas and to
develop closer social relations

(V28), welcoming parents who come to see the staff

as existing in their preschool centers.

Four of the above items can be grouped under Scale 6 which
is called "Social Links”. Only one item is categorized
under Scale 2 vhich incorporates itens reflecting

"Information giving”.

On the other hand at least 94.7 per cent of directors
reported the following activities as nonexistent in their
centers. These are:

{(¥1l) support in maintaining the equipment,

(¥V2) support in fund-raising events,

{¥5) support ip managerial duties such as collecting the
fee., filling in the attendance sheet,

(V1l) support in decision-making in hiring nev personnel,
(V16) consulting parents about the school expenses,

{(V19) helping with the clearing up and painting the school,
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(V23) arranging home visits to talk about the school and the
progran,

(¥31l) arranging home visits to give information about the
class events,

{V34) inviting parentzs tc help with reading stories during
nap time,

(VBS} arranging home visits to show parents activities that

can be applied at home.

The above items can be categorized into two subscales which
are refered to as "involvement in non-educational school
activities" and "involvement in school management and policy

making"” .

In summary, directors reported activities under the scales
of "involvement in non-educational school activities” and
"involvement in school mnanagement and policy making" as
nonexistent and the activities under the scales of social

links and information giving as existing in their centers.

On the other hand mothers reported those activities which
are grouped under "information giving" and "social links" as
existing, and the activities under "involvement in school
education process”" and "involvement in school management and

policy making” as nonexistent in preschool centers.
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Différences Obtained in the Parent Involvement

Activities Among Mothers and Among Directors

From the mothers point of view.

Significant differences were found among mothers in their
responses only to the items which can be grouped under
"Support in non-educational school activities" scale (See
Table 8}. For the other items no significant differences

vere obtained (See Appendix 6).

Significant differences with respect to the SES level of the
nother wvere obtained for the items of V1{ support in
raintaining the eqguipment) and V19 (helping with the
clearing up and painting the school) at p.0259 level. For
these items, while 3.2% of the mothers from the low socio-
econonic level responded as existing in their preschool
centers, none of the mothers from the high and middle socio-
economic level centers responded to the above-mentioned
items as existing in their centers. For item ¥20 (helping
with cooking coockies) aof the same scale mothers from low and
mniddle socioc-economic lewvel centers responded as existing
in their centers whereas none of the mnothers from high
socio-economic level centers responded to this item as

existing. These differences were significant at .0008 level.

A significant difference was obtained for the scale of

"Information giving”. That is., while 22.3% of the mothers
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from high socio-sconomic level centers and 24 . 5% of the
nothers from middle socioeconomnic level centers responded to
¥8 {(giving information about developmental progress of the
children) as existing in their centers. only 2.1% of the
mothers from low socio-economnic level centers responded to
this item as existing. This is a significant difference
cgbtained at 00001 level. Similarly. for ¥25 (preparing a
nevsletter to inform parents= about the schoocl activities),
while 36 .2% of the mothers from high socico-economic level
centers and 26.6% of the mothers from middle socicecononic
level centers only 2.1%X of the mnothers {rom lowv socio-
econonic centers responded to this item as existing in their
preschool centers. This vielded a significant difference at
00001 lewel While 37.2% of the mothers from high socio-—
economnic level centers and 28.7% of the mothers from middle
socioeconomnic level centers responded to V13 {giwing
information about the weekly food menu) as existing, only
23.4% of the mothers from low socio-economic level centers
responded to it in the same way. This illustrated a

significant difference at .0206 level.

Similarly., significant differences with respect to SES
level of the mother were found for V14 (holding seminars for
parents about child education and development)} at 00001
level. While 22.3% of the nothers from the high socio-
econonic level responded to this item as existing. Only 1%
of the mnothers from the lov socio-economic level responded
to this item as existing. For V35 (educational programs for

parents about child education and development) none of the
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mothers from the low socio-economic level centers responded
to this item as existing in their centers., whereas 15.9% of
tﬁe nothers from the high socio—-econonic level centers
responded to ¥35 as existing. This indicated a significant
difference at .0002 level. Similarly. none of the mothers
from the low socio-economic level centers responded to V38
(holding seminars about behavior disorder problems) as
existing., but 10.6%X o©of the mothers from the high socio-
econonic level centers responded to this item as existing in
their centers . This yielded a significant difference at

0088 level.
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¢

From the directors point of wview.

Directors coming from different socioceconomic level centers
responded differently to the following items (See Table 9).
(V8) giving information about developmental progress of
children.

{(V25) preparing a newsletter to inform parents about the
school activities.

(¥14) holding seminars for parents about child education and
developmnent,

(V33} inviting parents to class to inform children about

their jobs and hobbies.

For ¥8 (giving information about developmental progress of
children) while 47.4 % of the directors from high =socio-
economnic level centers and 21% of the mothers from middle
socioecononic level centers responded to this item as
existing only 5.3% of the directors from low socio—econonic
centers responded to this items as existing in their
centers. This vyielded a significant diffrence at .0347
level. While at least 31.6% of the directors coming from
high socio-economic level centers and at least 10.5% of the
nothers from nmiddle socioeconomic level centers responded to
¥14 {(holding seminars for parents about child education and
development), V25 (presparing a newsletter to inform parents
about school activities) and ¥33 (inviting parents to class
to inform ¢hildren about their jobs and hobbies) as

existing in their centers, none of the directors from low
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socio-econonic - level centers responded to the above
mentiocned items as existing in their centers. These results
sﬁowed a significant difference at .0297., .0160., and .0077
level respectively. On the other hand nonsignificant
differences were found among directors in their responses to
36 items in the interviewv schedule (See Appendix 6). UWhen
the overall results are considered the following cones

forth.

In summary, significant differences were found with respect
to the educatiocnal level of the mother and socio-economic
level of the school only for the scales of "involvement in
non-educational school activities" and “involvement in
management and policy making”. Significant differences were
not found with respect to the educational level of the
mother and socioeconomic level of the schools for ScaleZ2
{"information giving"). for Scale 3 ("parents' involvemen in
their own child's education”)., for Scale 4 ("parents
involvement in school education process") and for Scale 6
("social links") (See Appendix 5). Mothers reported those
activities which are grouped under "information giving and
social links" as existing, activities under "inwvolvement in
school education process”" and “involvement in school
managenent and policy making” as nonexistent in preschool
centers. On the other hand., directors reported that
activities under "social links and information giving” as
sxXisting, "involvement in non-educational school activities”®
and "involvement in school management and policy making" as -

nonexistent in their centers.
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DISCUSSION

The critical role of parents in the overall development of

their children brought parent involvement into focus.

Studies conducted on the importance of parent involvement in
early childhood education show its positive effects on
children, parents and teachers. Parent involvement was
linked to increased achievement and overall school success
for children (Olmsted., Rubin, True, Revicki & Comer. 1980).
As parents become hetter informed about the operation of the
school, they become supportive of the policies. procedures
and activities in the schools (Robinson and Choper 1979,
Fuller 1978, Olmsted =t al, 1980). After experiencing parent
involvement, teachers attitudes toward parent involvenent
and their teaching were found to be more enriched (Berren.
1976, Nir-Janiv, 1982). There was evidence for important and
lasting effects of parent involvement in early childhood
education which provided support for the inclusion of

parents as active participants in sarly childhood programs.

Since parent involvement is very important in the whole
developnent of the child there is a need for xresearch in

the area of parent involvement in Turkey.



Attitudes of mothers tovard parent involvenment
activities in preschool education with respect to
‘educational level of the mother and sociceconomic level

of the school.

The results of the study indicated that among the different
parent involvement activities studied, only non-educational
school activities and school management and policy making

activities illustrated significant differences.

Hothers in the lov and niddle education group gave nore
importance to the involvement of parents in non—-educational
school activities than those in the high education group.
Non-educational school activities in preschool centers are
those activities in which parents support maintaining the
equipnent, helping with the clearing up. painting the school

and baking cookies and cakes for the children.

Similarly. mothers coming from the low and middle education
group gave more importance to involvement in school
management and policy making than those in the high

education group.

In general, mothers coming from the lov education group gave
nore importance to parent involvement than those in the high
education group. however the literature illustrates
something different from the above findings. Stevenson and
Baker (1987) found a relationship between the educational

status of the mother and the degree of parental involvement
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in schooling. .They noted that the higher the educational
status of the mother., the greater the degree of parental
ir;volvement in the school. Parents with a high level of
education are found to be more involved in the school
activities, such as attending parent teacher conferences.
They also found that educated mothers tend to have nore
information about the school and were more likely to take
action to address their child's school problems than less

educated mothers.

Although the findings of Stevenson and Baker's study reflect
the actual behavior of the parents and the findings of the
present study reflect the attitudes of mothers toward parent
involvement activities, the results indicate contradictory

findings.

A possible interpretation of the above findings would be
that the mothers coming from the high education group see
thenselves as teachers of their own children. They think
that there is no need to take on the other roles in their
children's preschools which are explained by Gordon (15970).
Hothers coming from the high education group take the role
as teacher only at home. They do not think the other five
roles of wvolunteers, paid employees, audience, decision-
mnakers and learners are necessary for the whole development
of their children. Ancther zreason why highly educated
nothers don't give as much importance as the less educated

nothers could be that, highly educated mothers fail to nmake
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school involvement a priority. Some highly educated mothers
may not become involved because of extensive professional
cémmitments and some because they wvalus making noney nore
than making time for involvement in their children’s

schools.

Horeover, since high socio-economic level centers charge a
high fee these mothers may think that further involwvement in

school activities is not necessary.

On the other hand., less educated mothers may have had such
unfortunate experiences with schools earlier in their lives
that they may not want their children to experience the
same. Thus, less educated mothers may tend to be involved

mnore than highly educated mothers.

Parent involvement activities which are present in
preschool centers as reported by mothers and

directors.
Hothers.

By locking into the activities which exist in preschool
centers mothers reported only those activites which are
categorized under “information giving" and “social links”

scales.

The itens in the above-mentioned subscales can be

categorized under low- level parent involvement, acccording
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to Shickedanz (1977). Level one or lov parent involvement is
characterized by parental activities that do not challenge
the exzpertise of the teacher and the decision making power

of the school.

Furthermore, twenty activities which mothers report as non-
existent in preschool centers, are grouped under
"involvement in school mnanagement and policy making” and

"involvenrent in school education process® scales.

According to Shickedanz (1977) and Galvin et al (1991),
these activities are niddle and high~level parent
involvement activities. They require parental presence and
participation in the educational setting and the mothers are
seen as having expertise and as being decision makers in

those activities.

According to mothers, activities under ‘“involvement in
school management and policy making” and “"involvement in
achool education process” are not applied in the preschool
centers. Instead. activities of "information giving" and
"social links" scales are applied the most in preschool
centers. The above results indicated that there are very few
activities of parent involvement hresent in preschool
centers. Horeover those that exist are low level of parent
involvenent and do not neccessiate intense involvement of

the mothers.
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Directors. .

Host o©of the items directors zreported as existing in
preschool centers can be grouped under Scale 6 which is
refered to as "Social Links". This finding indicated the
fact that the directors have reported in the same direction
as the mothers of the same socioeconomic level for the
activities under the "social links". According to
Shickedanz., activities under social links are categorized as

low —level parent involvement.

There are many reasons why school system/directors neglect
to make an effort to involve parents. Some reasons revolve
around the rivalry. tension soﬁe teachers or directors feel
tovard parents. Some teachers' and directors’' reactions are
socio—economic in nature. They resent parents with higher
education or economic levels and feel inadeguate when faced
with them or., convesely, they look down on the parents lower
education and economic status discounting what these parents

do for their children.

School systems have certain priorities. In very few schools
parent involvement is a priority. Grade school or even
kindergarten teachers are rewarded for ensuring that their
children have high test scores. That is why directors might

have reported low- level parent involvement.

On the other hand, directors reported some activities as

non—-existent in preschool centers. Most of the non-existent
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items are categorized wunder two subscales which are
"Involvement in non educational school activities" and

"involvement in school management and policy making®.

The “Involvement in school mnanagement and policy making”
scale includes activities in which parents are seen as

decision—- makers.

Directors have the same viev as the mothers that activities
under the “Involvement in school management and policy

naking" scale do not exist in preschool centers.

Unlike mothers., directors reported noneducational school
activities as non-existent in preschool centers. However., a
few mothers reported that noneducational school actiwvities
existed in centers. Although this was the case it made a
significant difference. Non-educational school activities
include painting the school., washing the dishes, preparing

the neals.
Differences among mothers and among directors.
From the mothers point of view.
Mothers coming from different socio—economic level centers

responded differently to the items of the ‘“"Parents

involvement in non-educational school activities” scale.
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ghile only 3.2%42 of the mnothers coming from low socio-
econonic centers reported that non-educational school
aétivities exist in their centers. none of the mathers from
mniddle and high socio-economic centers reported that these
activities exist in their centers. Although only a few
nothers 3.2% responded to non-educational school activities
as being existent in their centers, it made a significant

dif ference.

Hothers coming from high socio-economnic level centers
responded to the items which can be grouped under the scale

of "Information giving" and Parents' involvement in their

ovn child's education” as being existent in their centers.

According to Shickedanz (1977), activities grouped under the
"Information giving” scale can bs explained as low-level
parent involvement. On the other hand, activities under the
"Parents’' involvement in their own child's education” scale
can be refered to as level three of parent involvement., in
which parents are seen as having expertise and as being
decision-makers. This level according to Shickedanz is
characterized by activities that involve parents in teaching

their own children.

The mothers who sent children to high socio-economic level
centers share the same idea with the directors of the high
socio-econonic level centers. Both the directors and the
nothers from high socio-economic level centers responded to

the activities grouped under the "Information giving® scale
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and "Parents involvement in their own child's education”

scale as being existent in their centers.

From the directors point of view.

Directors of the high and niddle socio—-economnic level
centers reported that the items which can be grouped under
the "Information giving", the "Parents' involvement in their
own child's education” and the “"Involvement in school
education process" scales exist in this centers more than

directors of the low socioc-economic level centers.

4 possible interpretation of the above findings would be
that the directors as the high socio—-economic level centers
actually apply the activities expressed in items grouped

under the above mentioned scales in their schools.

In conclusion, the activities under the scales of
"Information giving" and “School management and policy

mnaking” do not exist in preschool centers.

The reported activities, both by the mothers and directors,
which exist in preschool centers are the activities that can
be grouped under low-level parent involvement, according to

Shickedanz (1977).
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Implications

Fémily and school represent the primary environments in
which woung children grow and develop. Thus, strong linkages
between parents and schools are helpful in many ways. Such
linkages can help the child make smooth transitions from one
setting to another. Further, parents understand the types of

activities that occur in the preschool setting.

When a nmember of a child's family takes part in hissher
school life in a positive manner, the child's self-esteem
appears to socar. Such positive participation sends a signal
to the child: The family endorses this other world. the one
where s-he spends all the school-year weekdays of his/her

childhood {Greenberg.,1989).

Most educatiocnalists believe that parent involvement does

natter and is important.

In this study both parents and directors reported that the
activities under social links and information giving scale
as existing in their centers. The activities in those scales
are grouped as lov level of parent involvement according to
Shickedanz and Galvin et. al. In order to reach higher
level of parent involvement both parent and program staff
should be trained on the importance of parent involvement
and how to facilitate parent involvement activities in their

school.
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4lso, it is important to have training aimed at parents and
program staff to foster respect of their mutually assumed

roles in family-school relations.
Linitations of the study

It would have been better if a larger number of centers and
teachers had been included in the study.(19 centers and 19
directors). Increasing the number of centers-/directors would
have given an expanded representation of the centers that

this study aims at.

Increasing the number of centers/directors would alsoc have

been helpful for the use of advanced statistical methods.

It might have been better if factor analyses would be done

for the instrument.
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APPENDIX 1
SUBCATEGORIES OF THE INTERVIEW

1- PARENTS INVOLVEMENT IN NON-EDUCATIORAL SCHOOL
ACTIVITIES

Parents help the teachers and the staff with cleaning up.

maintenance, washing dishes. preparing meals. maintaining

the equipment in =chool.

Helping the staff with the non-educatiocnal school activities

shows of the children
Item numbers : 1.,9,19,620, 34

2— INFORMATION GIVING

Giving information to parents by newvsletters or by phone
about the aim of the progran, the activities,
responsibilities and duties of the personnel in the progran.

developmental progress of the children, weekly food menu.
Item numbers : 8,13,17,622,25,26

3—- PARENT'S INVOLVEMENT IN THEIR CHIID'S EDUCATION
Holding up seninars about child education and development.
Showing a booklet about activities which can be applied at

hone during home visits to parents.

Item numbers : 14,35.36,37, 38
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C4- PAREﬁT'S fﬁVOL?EHEHT IN SCHOOL EDUCATION PROCESS

To have active role in the application of the progran.
Enable parents to contribute to the curriculum. To invite
parents to work with the children under the supervision of
the teacher. To invite parents to inform children about
their hobbies and jobs. Helping with the educational
outings. Support in choosing and creating educatiocnal

naterials and toys togethér wvith the teacher.
Item numbers: 3.4.6,12,29,30,32,33,40

5— PARENT'S INVOLYVYEMENT IN SCHOOL MANAGEMENT AND POLICY
MAKING

Support in fund raising events,managerial duties such as

collecting the fee, filling in the attendance sheet. Support

in decision making process of hiring nev personnel for the

school. To prepare questionnaires aimed to find out which

issues do parents want to know about child education and

developnent .
Item numnbers: 2,5.,10,11,15.16,18,39

6~ SOCIAL LINKS

To hold parent meetings to exchange some ideas and develop
close social relationships. To welcome parents who come to
see the staff during the day. Organizing home visits to talk
about the school and the program and to give information
about class events.

Item numbers: 7.,21.23,24.27.28,31
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ANKETTE YER ALAN ALT GRUPLAR
I;VELIHiH EGITIMLE ILGILI OLMAYAN OKUL FAALIYETLERINE
KATILINI:

Velilerin o&fretmenlere wveya personele ckulun temizlifi wve
bakimi, bulasik ve gamasirlarinin yikanmasi, oOfle yemedi ve
ikindi kahvaltisinan hazirlanmasi, ckulda yer alan
demirbaglarin tamiri, v.b. konularda vardin etmesi.
Velilerin, efitim programni haricinde gocuklarin dizenledi§i

gosteri ve misamerelere katilmas:.

Madde numaralari: 1, 9, 19, 20, 34

2— VELILERE BILGI VERKE

Velilere, program baslamadan Once wve isleyisi sirasinda
programin amaci, programda uygulanan faaliyetler.programin
uygulanmasinda gorev alan kigilerin beceri ve
sorumluluklari, ozel glnler (grup gezileri wv.b.) vwve
cocuklarin ckuldaki durumlari ve be=zlenme diizenleri hakkinda
diizenli olarak biilten gdndermek ve-sveya telefon aracilig:

ile bilgi wvermek.

Hadde numaralari : 8, 13, 17, 22. 25. 26

3— VELILERIN KENDI COCUKLARININ EGITIMINDEKI ROLU
Kurumun okul oOncesi egitim konusunda yetkili uzmanlardan
yvararlanarak siirekli vesveya bir defaya mahsus olmak lizere

velilere e§itim seminerleri dizenlenesi.
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vVeliler,‘ bu ;eminerler araciligyr ile gocuk gelisimni ve
efitini, davranais bozukluklari konularinda bilgi sahibi
olup.birtakim beceriler kazanirlar. Ofretmenlerin, velilerin
gocuklarinan ejitiminde evde de uygulayabilecekleri
faaliyetleri igeren bir kitapgik gelistirmesi ve ev
ziyaretleri sirasinda ofretmenlerin bu faaliyetleri velilere

gostermneleri.
Hadde numaralari : 14, 35, 36, 37, 38

4~ VELILERIN OKULDAKI EGITIM FAALIYETLERINE KATILIMI

Velilerin kurumda programin uygulanmasinda etkin rol
almalari. Programin amacina ve isleyisine yonelik kararlarda
Ogretmenlerle birlikte sodz sahibi olmalari. Velilerin
okulda OFretmenlerin kontroli altinda programa yonelik
faaliyetler vwyaratip gocuklara uygulamalari, mneslekleri ve
hobileri hakkinda grupta konusmalar yapmalari, okul disinda
diuzenlenen editim gezilerinde tfretmenlere ve/veya personele
yvardin etmeleri. Okulda cdcuklarln ilgilenecedi editinm
nmateryallerini ofretmenler ve velilerin birlikte almasi veyva

gelistirmesi.
Madde numaralari : 3, 4, 6, 12, 29, 30, 32, 33, 40

5— VELILERIN OKUL IDARE VE POLITIKASINA KATILINI
Velilerin, okulun faaliyetlerini siirdiirebilmesi igin idari
konularda ckula yardim etmesi ve bu konularda =0z sahibi

olabilmesi. Velilerin okulda birtakim faaliyetler igin para
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“toplamasi. okul kayitlarinin tutulmasinda kuruma yardinm

etneleri.

Personel segimi, mnaddi kaynaklarin kullanimi ve aktarima
konularinda =06z sahibi olabilmeleri. Okul idaresinin
velileri hangi konularda ve ne sekilde etkin olarak
kullanacagini ve velilerin kendi c¢ocuklarinin efitimi
konusundaki ilgi alanlarina anketler araciliga ile

aragstirmasi.

Madde numaralari : 2, 5, 10, 11, 15, 16, 18, 39

6— VELILERLE KURULAN SOSYAL ILISKILER

Ofretmenlerin wveya diJer okul personelinin velilerle daha
yakain iliskiler kurmak ve birtakim konularda fikir
aligverisinde bulunmak amaci ile veli toplantilar:
dizenlemeleri. Velilerin bireysel olarak da randevulu veya
randevusuz oOfretmenlerden goriigme talebinde bulunmalar:.
Ofretmenlerin programi tanitmak aracilig: ile okul
baglamadan Once velilerin ev ziyaretlerine gitmeleri v.b.
faaliyetlex dizenleneleri. Progran sliresince de
Ofretmenlerin velilere yapacadi ev ziyaretlerinde cgocuklarin

grupta yaptiklari faalivetleri anlatmalari

Hadde numaralari : 7, 21, 23, 24, 27, 28, 31
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APPENDIX 2

-Frequencies and percentages of items reported by mothers.

f %

Yes No Yes No
V1 3 91 3.2 96.8
v2 1 93 1.1 98.9
¥3 6 88 6.4 93.6
V4 39 85 41.5 58.5
¥5 1 93 1.1 98.9
vé 4 90 4.3 95.7
v7 76 18 80.9 19.1
vs 46 48 48.9 51.1
V9 26 68 27.7 72.3
via 1 93 1.1 98.9
Vi1 - 94 - 100
v1i2 12 82 12.8 87.2
Vi3 84 10 89.4 10.6
vi4 29 65 306.9 69.1
V15 8 86 8.5 91.5
vie 9 85 3.6 90.4
V17 83 11 88.3 11.7
vig 9 8s 9.6 90.4
V19 3 91 3.2 96.8
vaa 16 78 17 83

Va1 33 61 35.1 64.9
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V22
v23
v24
V25
v26
v27
v28
v29
vao
V31
Va2
V33
v34
V35
V36
V37
vas
39

V40

28

93
61
38
81
78

10

92

21

66

94

33

56

13

16

84

89

94

85

88

73

94

92

79

92

89

29.8

98.9

564.9

40.4
86.2
83

10.6

6.4

97.9

22.3

70.

100

35.
59.
13.
17

89.

94.

100

90.

93.

77.

100

97.

84

97.

94.
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APPENDIX 3

"Frequencies and percentages of items reported by directors

f %

Yes No Yes No
V1 1 18 5.3 34.7
v2 1 18 5.3 94.7
V3 3 16 15.8 84.2
V4 12 7 63.2 36.8
Vs - 19 - 100
V6 5 14 26.3 73.7
v7 18 1 94.7 5.3
VA: 14 5 73.7 26.3
v9 8 11 42.1 57.9
V10 6 13 31.6 68.4
Vi1 1 18 5.3 94.7
viz 2 17 10.5 89.5
v1i3 17 2 89.5 10.S
V14 9 10 47 . 4 52.6
v15s 5 14 26.3 73.7
V1e 1 18 5.3 84.7
V17 19 - 100 -
V18 8 11 42.1 57.9
visg 1 18 5.3 94.7
V20 7 12 36.8 63.2

V21 10 9 52.6 47 . 4
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Cont. Appendiz -3

V22 9 10 47 . 4 52.

V23 1 18 5.3 94.
V24 18 1 94 .7 5.
¥25 13 6 68.4 31.
v26 13 6 68.4 31.
¥27 18 1 94.7 5.
¥28 19 -~ 100 -
V29 6 13 31.6 68.
v3a 4 15 21.1 78.
V31 N 19 - 100
¥32 7 12 36.8 63.
V33 6 13 31.6 68.
V34 1 18 5.3 94 .
V35 6 13 31.6 68.
¥36 1 18 5.3 94.
V37 3 16 15.8 84.
V38 & 13 31.6 68.
V39 4 15 21.1 78.

vag 6 13 31.6 68




vi

¥2

V3

V4

V5

Ve

g7

Ve

v9

¥iQ:

vii:

viz:

vi3:

¥14:

V15:

. APPENDIX 4

PARENT INVOLYEMENT ACTIVITIES

Support in maintaining the egquipment

Support in fund-raising events

Enable parents to contribute to the curriculum

Support in creating new materials, toys

Support in managerial duties such as collecting the fee
filling in the attendance sheet

Support in choosing the educational materials together
with the teacher

Enable parents to discuss some matters and to air some
complaints with the teacher

Giving information about the developmental progress of
the children

Helping the staff with non-educational activities of
the children

A research aimed to find ocut when/wvhere teachers need
parents’' support

Support in decision making process of hiring new
personnel to the school

Enable parents to choose educational bocks,magazines
together with the teacher

Giving information about weekly mnenu

Helding up seminars about child education and
development

Research aimed to find out when/vhere parents can give

support to staff
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¥17:

V1i8:

V19:

v20:

v21:

v22:

¥23:

V24:

V25

V26:

v27:

v28:

Vv29:

V30:

¥31:

V32:

v33:

V34:
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ConsultiAg parents about the school expenses

To give information about school services such as
transportation

To find out which subjects do parents want to know
about child education and development

Helping with the clearing up and painting the school
Helping with cooking cookies and cakes

To held up an orientation day to talk about the progran
and the school before the school starts

To prepare a written school prospectus

Homre visits to talk about the school and the progran
To have the records of telephone numbersand adressess
for social relations

To prepare a newsletter to inform parents about school
activities

To have noticeboards to give information about school
events

To held parent meetings to exchange some ideas and to
develop closer social relationships

To welcome parents to see the staff during the day

To accompany classes on picnics

Helping with the educational outings

Home visits to give information about the class events
To invite parents work with the children under the
supervision of the teacher

To invite parents to the class inorder to inform
children about their hobbies and jobs

Helping the staff during nap and lunch tinmes

{serving the food and resading books to children)



"y35:

v3ie:

¥37:

v38:

V39:

v40:
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Eduéatiohal programns for parents about child education
and developnment

Home wvisits to show parents the activities that can be
applied at homne

To prepare a bocklet about activities which can be
applied at home

Helding educational seminars about children with
behavior disorders

Consult with parents about assigning the personnel to
their jobs such as change of a teacher

Helping with ocutings (picnics)
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APPENDIX 5
Tﬁe Significant Results for the Subscales
Table 10
Means. standard deviations and F test results for Scale 2

with respect to educational level of the mother and

sociocecononic level of the school

Education level of mother and ). SD F P

socioecononic level of school

High 19.28 2.11
Middle 18.61 2.44 8198 .4438

Low 18.71 2.39
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Table 11

‘Heans., standard deviations and F test results for Scale 3

with respect to educational level of the mnother and

socicecononic level of the school

Education level of mother and ). § SD F P

socioeconoric level of school

High 16.86 2.20
Middle 15.80 2.75 2.68 .0742

Low 15.60 2.01
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Table 12

Heans, standard deviations and F test results for Scale 4
with respect to educational level .0of the mnother and

socioecononic level of the school

Education level of mother and . § SD F P

sociocecononic level of school

High 23.23 4.07
Middle 22 .68 4.31 3.01 .0542

Low 25.14 3.63
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Table 13

Heans. standard deviations and F test results for Scale 6
with respect to educational level of the mother and

sociocecononic level of the school

Education level of mother and H SD F P

socioecononic level of school

High 22.71 2.186
Hiddle 22.03 2.56 1.15 .3204

Low 21.89 2.82




102

0992y°0 001 1z 6°L6 0°1 02 8°'82 01 042 01 0°EE 0°n 0 1% 00 77 9¢ 01 09 ve 0’1 6EA
098210 vrE 1z 6°L6 vE 0°2 8°62 - 0-nz - 0'EE - [ {5 - 0°EE D' L5
0°001 0°'0 0'¥6 0'c 862 0o 114 30 0°€t 0o D°1E 00 Uit o'n 0°SE on 9t
0r521°0 Sty | S 6°L6 0z a°26 a0 862 0°0 o8’ nz 06 0o haia 0'g 0" S vE
8001 00 0°v6 0°'0 8°'62 5°0 0'8z 0 0'EE 00 8" 1€ L] 7' LE 0y 0'SE 0w e
08290°0 £5°S Lve £s 068 0's 0°62Z n'o 0°0Z 00 A £F 0°¢2 op 7rag i1 8°¥E 971 LT
0£6£40°0 90's [ 28] g-01 0°'v8 a-ot 8°62 0'0 08z BN 352 L) 0L2 0¥ a°uE v 0°62 0 62
0z801°0 AN 9°65 v ob 0°9s aae z'02 9°6 961 36 €72 asng a1z 0ot 0Lt oon 09t 0'n1 92
08EQE" 0 8’001 (] 0°¥6 0°0 01 8-z 0t (A2 (1] s an nie 60 ILE 0°g 075 24
0° 00t 00 0°v6 00 8’6z (] (1314 30 0°t€ 00 I3 (] 2 1N U°S€E e X4
0atoa‘o L2241 z oL 8°62 0°99 0°82 vz vL 012 h Y2 £°22 a‘ap (¥4 aar $°87 FAR S 0°¥2 [N &
0T0TE"D vE"Z 6°¥9 1°S€ 019 0°€E 0°st g€t 0°51 o'e £ ze a0t 0712 oot 9' 97 3+01 0°s2 L 1
0242%°0 ac't b 06 9°6 0°s8 0°6 8°82 01 042 31 a's2 bl 0°s2 ot nofe [ 0'1e a'e a1
0SS51°0 2Le IA34¢ N} (138 4 i3] va (4 09 oz 1z 6" 0¢ az a6z hid3 [0 23 0'e (L 3
0£690°0 ¥E'S 516 58 0°98 08 882 81 0°il 21 (i34 3 0°¢ 6°0E o't v'9 062 0o 51
a-oot a'e (43 oo 862 MU 092 DN 0°EE 00 0 1€ 0'n Y o' 0°5E oo i
[13: b4 A1} YRR 6°86 171 [\ 1) ot 86l o' o9 IS [(\M13 wn (813 an v ar n-f I 49 2 ni
0/280°0 96°'% £°2L [AN'4 0°89 092 16l 9°01 0°8t a0 20 £4 AUTL 0-az 811 0 e bt 0'0E U ¢
0992¥ 0 0Lt 6°86 |84 ¢ 0°€6 0t 8°62 g°n 0°82 30 0°€E ] 0°1g 0°'e 1y 0'kE 0
0L16T°0 0€°€ 3°€6 v-9 0°880 0°9 8 a7 gt (A2 4 371 4°B2 £y 042 9°F 11 0°FE €
09926°0 8Lt 6°86 11 0°c6 o't 8'67 0°0 082 30 1N13 0o 0° 1€ L] 188 0¥ oot ’
ON S3X ON S3A ON S3A ON 32 ON S3k ON S3ax ON S3aA ON S3AA
X u % u % o
oduwotrjiubly exenby Q) 1vl0], M0'T 101N HUIH

jO0yDs By} JO [8AB]




103

L2 1] 01°¢ 0S°T1E 05°69 00°et a0°g 115084 05°01 061 T4 0" 92 0%°01 s ng*e 08°9¢ o af ug'e 114 oA
65°0 (1100 ¢ 111 0¥ ootz 00° 81 (1128 4 oa‘'sy 00°0 00°e 00°'0 ot°92 a5 01 (134N an7 na‘af ng ot mitg on-e HEA
Hb'0O S0y ns*1e 05'99 00°€l (1 0§01t oe’s on-e 00't 0E°92 05° 0l [HIAEN [(11hrd [TUMT My [T ('S HEA
| A1 96°'¢ nz- '8 08°SY 00°91 np’e 08°§1 00’0 no‘e 0c°0 08°9¢ 00'0 (U LR nn'n M Te aa°si gn°ae a6°€ LEA
a5°'g (AN 0E's 0L ¥6 op‘at 00'1 08°S1 00°'0 00°€ o0° o 08°9¢ go'o (LA an‘n 01°ce [ au'g oot SEA
8E°0 1) G4 oy°g9 09°1E 00t 00°9 08°st 00°0 00°€ 000 OE 82 0s°0t 00°s 002 0e°9z 0r-1e 08°'s on°eb SEA
95°0 AR 0L°¥6 0e*s 00°81 0o°t 08°s1 0o°o0 00°€ 00°0 08°9¢ 00°0 a0 s a0’ o 012y Qe 20°'8 60°1 YEA
61°0 1£°¢ Dz °t9 08°9¢€ 00°21 00°¢ 08°'s1 00'0 00°e 00°0 0E°92 05°01 an°g 11 A4 01°1z 0k - 9¢ ug'y g0°s ZEA
00-got 00°0 ag° st oa'g 0851 00°0 00°€ 00°'0 08°9¢ 00°0 11102 00’0 o' Lk ontn 60’6 oo°ag TEA

6.°0 b0 06°8L (L1 ¢4 00° St 00k 0sot 0E'S 062z go"1 09-1¢e oe's o9 0ot 08’9t 050t (111292 60'2 0EA
96°0 80°0 09°1¢ oy’ a9 00°€l 00°9 0s°01 0E’S 00e 00°1 0E"92 050t m-g no°e Da"1g ng-st o9 0o € 6ZA
0o°o 00° 00t 00°'0 0061 00°0 08-St 06°0 (111004 g0t 08°9¢ a0°n 0D 0o°o 11 A ] ue°o 00°6 8ZA

or°n 18°1 0E°S 172N £} 001 0o°et 00°'0 08°sS1 00°0 00°€ 0e°s 09°1¢ AR 00°9 00°0 1124 00°0 00°6 LIA
$1°0 LB°E 0¥°89 09° 1t 00°'9 00°ET 00°0 08°S1 00°'0 00°t 00°1z 0g-sy on-g an'e 0% 0t [11:0:13 002 00 L 9ZA
(1] ] 18: A0 aL°s 1108 133 00°% og-es 00°0 oa’st 00°'0 00°€ 0E°S [0 £ ant g 00° 9 L ap ik on°'a 606 ¥Za
ok 14 ¢ 11308 £2) 0L°s oo°et a0y 08° 81 (1]t} 00t 00°0 09°'1¢e 0£°g aura 001 ok LE Nty 06 000 £ZA
029 12°¢ 0L°29 oELb og°nt 00°6 08°s1 00°0 00°'¢e [l [11: 21 ¢ 0g 1 QaeE on'y [ 0t ar o'y 00°'s 2ZA
as°0 ¥S°0 Ot Lb 04°2S 006 0o° ot 0E°S DS 01 aot 00z 08°St on° 1z on'e 00t 0E°92 ar-1c 00" g 00 1za
ns o ‘vl 02°¢9 08°9¢ 0021 no°¢ 150 05°01 00°1 an°z 0E°92 o0s-ot (IR nnte aTF 0841 o0°g o0°e ZA
: 0L°'ve 0e’s 0o-at (11 ¢ as-at {1/ 84 oge 00°1 08°8¢ 60°0 (LA Ny LA no-o 20°6 00°0 61A
90°'0 £9°S 06° 45 1) A J ap°1t 00'8 08°S1 000 00°€ 00°0 0e°9Z 0s° 0t oS [1]1here 08°s61 ga° 1t 06°e 069 B1A
86°0 £€6°¥ 00'00t 0o0°0 00°6t 0o'o 08°st 060°'0 g0°¢ ug°o 08°9¢ 0g°0 [t ao'o ar°Ld oon 00s 00°0 L1A
ok 181 oe“ve 0L°S oo°et -t 08°'Sst 00°'0 oo'e 00°'0 09°t¢e [1) 1 on g 001 oLy iy e oo°a giA
12°0 11°¢e 0L°€L 0t 92 00°p1 ao°s pa-st 6o'0 00t 0c'o 09°1¢ 0e’'s (USRS i [¢1308: g [1} S By a's 1A 4 Sia
6L°0 ay'o 05°01 05°68 00°2 00" L1 00°0 08°st o0°o 00°¢ 0E"S 09°1¢g a0t 00°9 113001 61°76 an°g [1{1 "] [ 9§
s1'0 EB'E 0568 0501 0021 00°Z og’st 00°0 00°E oo 0£°92 05°01 (U] (11 [L1 2FA S oot ng'g 0070 1A
85°0 L1t 0L k6 0€°'s bo- 8t 001 08° 51 00’0 00°€ 00°0 08°9¢t 00°0 on’é on‘n oree 0f 'y on‘g un°t TiA
or°o 18t 0% 89 09°1¢ 0o°et 00°9 08°§t 00°0 06'¢e 00°0 [11i A ¢4 08°st on'y 00°¢ 09°1¢ na° st uo°9 [13¢h [119.
k0 $8°2 00" 8s 00°Z¥ go°tt! 008 0£°s 0s° 01 [1]ER0 4 g0z 08°ST 00°12Z poce VAN 4 08°9¢ 0sot 00°¢ 00°¢ 6A
11 ]} 18'1 0L°s 0E°¥6 00"t 00°87 o0°g 08-St aco (1]’ oe’s 09°1¢ (LA on°9 00'g 1124 4 no°o 00’6 LA
25°0 te't 0Ll oe° 92 00yt no's 08°51 [+ 01 00°€ 00°0 0E°92 05°0t an-g (111 A na‘te ng st an'a 00°t 9A
* 00001 go°o 00° 6t 00°0 08°§t 00°0 00°t 00°0 08°9¢ 00°'0 ni° ¢ a0 ok Lk unin J8°6 00°0 SA
SE°D 80°2 06°9¢E 0r'e9 00°L 00°21 115081 05°01 06t 00°2 on’trz 08°ST Gy ag°€ as gt natas ante DoL A
58°0 s8°'0 1T 2] 08°St 00°9t (U 08-St 000 00t a6°0 09'te 0E"S wen net QU ag ng ot nneg (U1 €A
a5°p £1°7 0L°%¥6 DeE’S 0o et 0ot 0851 00°0 00°g 00’0 08°9¢ 00°0 g0 ¢ no°o [LiGr4 4 nes 00’8 00t ZA
ag'n £9°§ 0L Ly 04°28 00°6 00°0% 05°01 0E°S 007 001 08" 9¢t 00°0 0oL [ 0o oy it nm-o aa’e iA

OR S§3X ON S3X ON S3X ON S3A ON S3A ON S3A OR S3A ON SAA
X L] [] % u
souws1jrubg exwnbg 1Y) [CETIA 8071 1A IN HOTH




104

Table 16

Heans, Standard Deviations and F test results for Total
Score with respect to education level of mother and socio

econonic level of the school

Education level of SD ). | F D

the mother and socio-

econonic level of school

High 12.42 109.80
Middle 14.78 108 .48 2.743 .0698

Low 13.58 116.25
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Table 17

Means., standard deviations and t-test zresults for total

score with respect ot sex of the child

Sex of the child SD H F t

Group 1 12.90 109.5 1.25 - 1.08

Group 2 14.45 112 .61
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Table 18

Means, standard deviations and t-test results for total

score with respect to age of the child.

Age of the child SD M F t

Group 1 13.66 111.75 1.08 .36

Group 2 14.18 110.71
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APPENDIX 7

INTERVIEV FORHM (PARENTS)

Name of the interviewer

Name of the respondent

Home adress of respondent
Telephone number

Name of the school

Educational level of the mother
Vocational status of the mother
{the name of the last school she graduated from)
Educational level of father
Vocational status of father
Date of birth of the child
{(Year, month, day)

Sex of the child

Interview date

Starting time of the interview
Finishing time of the interview

Notes of the interviewver



[ vav]

INTERVIEY FORM (DIRECTORS)

Name of the directorx

Home Adress

Name of the school

Educational status of the director

Name of the schools which s/he graduated from
Sex and age of the diretor

The jobs s/he wvorked for (duration)

How many years s/he is working as a director
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I am working on my masters thesis in Bogazi¢i University. I would like to have
your opinions/ideas on parent involvement activities in preschool centers. In
that respect I will also meet with several mothers whose children attend a
preschool center. If there will be any points in my questionnaire which are not
clear to you please let me know. None of the questions has a wrong or right
reply. You are expected to indicate the closest choice. Everybody might have
different points of views on questions. The main issue is what your responses
are. 1 will use your responses in my rescarch. Neither the directors nor the
teachers of the preschool centers will see your replies. It is important that I will

have your own ideas.

Herebelow you will find items that reflect different parent involvement
activities. Kindly respond to below questions taking into consideration their
values (4 very important, 3 important, 2 less important, 1 not important) and

whether they are existing in preschool centers. (E : existent, N : nonexistent)

E N 1 2 3 4
1- Support in maintaining the equipment SR
E N 1 2 3 4
2- Support in fund-raising events - e e -
E N 1 2 3 4
3- Enable parents to contribute to the curriculum e
E N 1 2 3 4
4~ Support in creating new materials, toys S —

5- Support in managerial duties such as collecting E =N 1 2 34

the fee filling in the attendance sheet - mee mom aem
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6- Support in choosing the educational materials E N

together with the teacher

7- Enable parents to discuss some mattersand E N

to air some complaints with the teacher

8- Giving information about the developmental E N

progress of the children

9- Helping the staff with non-educational E N

activities of the children

10- A research aimed to find out when/where E N

teacher need parents' support

11- Support in decision making process of hiring E =N

new personnel to the school

12- Enable parents to choose educational books, E N
magazines together with the teacher

E N

13- Giving information about weekly food menu

14- Helding up seminars about child education E N

and development

15- Research aimed to find out when/where E N
parents can give support to

staff

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

- Emm- - -

1 2 3 4

- Sme wme =ee

1 2 3 4

1 2 3 4

1 2 3 4
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16- Consulting parents about the school expenses

17- To give information about school services E N

such as transportation

18- To find out which subjects do parents want E N
to know about child education and development

E N

19- Helping with the clearing up and painting the school
E N
20- Helping with cooking cookies and cakes

21- To held up an orientation day to talk about E N
the program and the school before the school

starts

22- To prepare a written school prospectus

E N
23- Home visits to talk about the school and the

program

24- To have the records of telephone numbers E N

and adresses for social relations

25- To prepare a newsletter to inform parents E N

about school activities

1 2 3 4

1 2 3 4

1 2 3 4

- m—-- om—- -

1 2 3 4

1 2 3 4

1 2 3 4

—— e e -

1 2 3 4

1 2 3 4

1 2 3 4

- - ———- -———

1 2 3 4

E—-—— mm- o me-- -
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26- To have noticeboards to give information E N 1 2 3 4

about school events c—— mmm mmm -

27- To held parent meetings to exchange some E N 1 2 3 4

ideas and to develop closer social relationships ——— s mmm e

E N 1 2 3 4

28- To welcome parents to see the staff during

the day cmm e e e
E N 1 2 3 4
29- To accompany classes on picnics - mem ene ame
E N 1 2 3 4
30- Helping with the educational outings S
E N 1 2 3 4
31- Home visits to give information about the
class events S
32- To invite parents work with the children E N 1 2 3 4
under the supervision of the teacher - TR
33- To invite parents to the class inorder to E N 1 2 3 4
inform children about their hobbies and jobs . mem e e

34- Helping the staff during nap and lunchtimes E N 1 2 3 4

(serving the food and reading books to children) m—— e e e

35- Educational programs for parents aboutchild E N 1 2 3 4

education and development S VU
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36- Home visits to show parents the activities

that can be applied at home

37- To prepare a booklet about activities which

can be applied at home

38- Helding educational seminars about children

with behavior disorders
39- Consult with parents about assigning the
personnel to their jobs such as change of a

teacher

40- Hclping with outings (picnics)

E

E

E

N

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4



Gorigmeyi Yapanin Adi
Goriigme Yapilanin Adi

Ev Adresi

Telefon No
Okulun Ad1

Gocugun Annesinin Egitim Durumu
(En son bitirdigi okulun ads )

Cocugun Annesinin Mesleki Durumu
(Caligtigx pozisyon )

Cocugun Babasinn Egitim Durumu
Cocugun Babasinin Mesleki Durumu

Cocugun Dogum Tarihi
(Y1l, ay, giin )

Cocugun Cinsiyeti

Gériigme Tarihi

GORUSME FORMU ( VELI)

.........................................
...........................................
...........................................
..........................................
........................................
......................................
.......................................

oooooooooooooooooooooooooooooooooooooo

......................................

......................................

......................................

.......................................

......................................

ooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooo

.....................................



Goriigme Baglama Saati LR

Gdriigme Bitig Saati D e e e e

Goriiymecinin belirtmek istedigi notlar



Miilakat Yapilamn Adi

Ev Adrest

Okulun Ad:
Yoneticinin Egitim Durumu

Mezun oldugu okullanin adlan

Yoneticinin Cinsiyeti / Yag1

Yéneticinin daha 6nce gahigtigs
igler ve siireleri

Yoneticinin kag senedir bu igle
mesgul oldugu

MULAKAT FORMU ( YONETICI )

................................
................................
...............................
...............................
...............................
...............................
.................................
................................

oooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooo

.............................

ccccccccccccccccccccccccccccc



Ben Bogazi¢i Universitesinde tez galiymanm yapmaktayim. Tezimle ilgili olarak bir okul
6ncesi egitim kurumunun velilerle hangi konularda ne gibi bir igbirligi yapmas: gerektigi
konusunda fikirlerinizi almak istiyorum. Bunun igin, sizin gibi, gocugu okul &ncesi
egitim kurumunu giden bagka annelerle de gbriigecegim.

Size yonetilecek sorulan igerisinde agik olmayan, anlagtlmayan noktalar varsa bana
damgmamz istiyorum. Bu sorulann kesin olan dogru veya yanhg cevabi yokitur. Siz
hangi gikka kendinizi yakin hissediyorsamz &yle cevap vermeniz beklenecektir. Bu
sorular hakkinda herkesin farkhh digiinceleri olabilir. Benim 6nem verdigim sizin nasil
diglindiginizdir.

Bana sdyleyeceklerinizi sadece kendi aragtirmam i¢in kullanacagim. Higbir okul idarecisi
veya Ogretmen sizin cevaplanmzi gérmeyecektir. Cevaplarimzin  kendi samimi
fikirleriniz olmast aragtirmam agisindan gok 6nemlidir.

Asagida kurum aile igbirligini yansitan farkli davraniglar yer almaktadir. Zamanimz ve
imkanimzin oldugunu varsayarak bu davramglarin ne kadar onemli oldugunu (4 ¢ok
6nemli, 3 6nemli, 2 az 6nemli, 1 6nemsiz) ve kurumda uygulanp uygulanmadigim (V:
var, Y: yok) belirtmenizi istiyorum. ’

1- Kurumun, mobilyalarin onariminda velilerin V Y 1 2 3 4
iggliciine dayali yardima bagvurmast .

2- Kurumun, biitgesine katki amaci ile velilerin V Y 12 3 4
kermes gibi faaliyetler ditzzenlemesine izin vermesi ~m- mmm me aes

3- Kurumda, uygulanacak egitim faaliyetlerine VvV Y 1 2 3 4
Ogretmenlerle velilerin birlikte karar vermeleri —mm e ee

4- Kurumun, ¢ocuklarinin oynayacagi materyallerin V.Y 1 2 3 4
ve oyuncaklarin geligtirilmesinde velilerden
yardim istemesi s



5- Kurumun, ¢ocuklarin devam ( yoklama ) durumunu V
kaydetme, aidatlan toplama v.b. gibi idari iglerde
velilere gorev vermesi

6~ Kurumun, programda kullanacag egitim V
materyallerinin- segiminde velilerin goriigiine
yer vermesi

7- Kurumun, velilerin fikir aligveriginde bulunmak , V
veya varsa gikayetlerini dile getirmek amaci ile
o6gretmenlerle 6zel gériigmelerine agik olmasi

8- Kurumun, velilere gocuklarinin geligimi hakkinda V
diizenli olarak bilgi gobndermesi

9- Kurumun, egitim faaliyetleri diginda gocuklann V
diizenledigi gosterilerde velilerden yardim istemesi

10-Kurumun, égretmenlerden velilerin yardimina A%
nerede ve ne zaman ihtiyag duyduklarim
6grenmek i¢in aragtirma yapmasi

11-Kurumun, okula alinacak personel igin velilerin V
giriigiine yer vermesi

12-Kurumun, ¢ocuklar i¢in alacag egitici kitap AY
ve dergilerin segiminde velilerin gorilgiini almast

13-Kurumun, velilere haftabk yemek listesi hakkinda V
bilgi vermesi

14-Kurumun, velilere gocuk geligimi ve egitimi v
konusunda aydinlatic1 seminerler diizenlemesi

Y 1 23 4
Y 12 3 4
Y 12 3 4
Y 123 4
Y 12 3 4
Y 12 3 4
Y 12 3 4
Y 12 3 4
Y 12 3 4
Y 12 3 4



15-Kurumun, velilerin okulda 6gretmenlere ve vV Y 1 2 3 4
personele hangi konularda yardim edebilecegini

aragtirmasi —— e e e

16-Kurumun, okul ile ilgilil harcamalarin nerelere V. Y 1 2 3 4
ayrilacagi konusunda velilerin fikirlerini almasi ——— e ———

17-Kurum personelinin velilere diizenli olarak V Y 1 2 3 4
okulun tagima servisi, yemek servisi v.b. gibi
okul hizmetleri konusunda bilgi vermesi R

18- Kurumun, velilerin kendi gocuklarinin egitimi V.Y 1 2 3 4
ve geligimi konusunda merak ettigi konulan
aragtirmasi ams mme mem ee

19-Kurumun boyanmas: ve temizligi gibiiglerde V Y 1 2 3 4
velilerin iggiiciine dayah yardima bagvurmasi com mee een mae

20-Kurumun pasta, kek v.b. yiyeceklerin V Y 1 2 3 4
yapiminda velilerin yardimina bagvurmast —— ___

21-Kurumun, gocuk okula baglamadan 6énce okulu V. 'Y 1 2 3 4
ve programi tanitmak amaci ile, bilgi veren
faaliyetler diizenlemesi - me eme —a-

22-Kurumun gocugu okula yeni baglayan veliler V Y 1 2 3 4
igin okulu tanitic1 bir brosiir (yazih bilgi)
hazirlamasi o ——

23-Okul baglamadan 6nce okulu ve uygulanacak VY 1 2 3 4
programi tanitmak amaci ile 6gretmenlerin
velilere ev ziyaretlerine gitmeye zaman ayirmalarn mmm mme eme -

24-Velilerle sosyal iligkiler kurmak amaci ile V Y 1 2 3 4
velilerin telefon numaralan, adresleri v.b.
kayitlarin kurumda bulunmasi —me e e -



25-Kurumun, velilere okulda yapilan faaliyetler
ile ilgili bilgi vermek amac ile siirekli biilten
(haber) géndermesi

26-Kurumda velilere bilgi vermek amaci ile ilan
tahtalarimn bulunmasi

27-Kurumun velilerle gesitli konularda fikir
ahgveriginde bulunmak ve daha yakin iligkiler
kurmak amaci ile veli toplantilan diizenlemesi

28-Velilerin gerek duyduklarinda 6gretmenlerle
veya idari personel ile goriigebilmek igin okula

girebilmeleri

A"

A%

29-Kurumun, park ve piknik gezilerinde ¢ocuklanin V

film ve fotograflarimi gekmeleri igin velilerden

yardim istemeleri

30-Kurumun, okul dis1 egitimsel gezilerin
gergeklegebilmesi igin (hayvanat bahgesi, miize,
itfaiye, matbaa v.b.), velilerin yardimina bagvurmasi

31-Ogretmenlerin ev ziyaretleri sirasinda velilere
gocuklann simifta yaptig1 faaliyetler hakkinda

bilgi vermesi

32-Kurumun, velilerin géniillii olarak sinfta
Ogretmenlerin kontrolii altinda, gocuklarla egitici
faaliyetler gergeklestirmesi

33-Kurumun velileri, meslekleri ve yan ugraglan

Y 1 2 3 4
ZETS
Y 1 2 3 4
.
S

V Y 1 2 3 4

A%

\Y%

v

konusunda g¢ocuklara bilgi vermek amaci ile, grup

toplantilarina katilmaya davet etmesi

Y 1 2 3 4

mmm mme mome @ee

Y 1 2 3 4

Y 1 2 3 4



34-Kurumun gocuklarin uyku veya yemek V Y 1 2 3 4
zamanlaninda velilerden yardim istemesi (yemek
sirasinda servis yapmak ve uyku zamaninda
kitap okumak gibi) = e -

35-Kurumun veliler igin, gocuk gelisimi ve egitimini V.Y 1 2 3 4
igeren konularda, siirekli egitim programlan
diizenlemesi m—— e -

36-Ogretmenlerin ev ziyaretleri yaparak velilereevde V.Y 1 2 3 4
uygulanabilecek bir takim egitim faaliyetlerini
gostermeleri m———m— e

37-Kurumun evde uygulanabilecek egitim faaliyetleriniV.'Y 1 2 3 4
igeren bir kitapgik geligtirmesi ve velilere dagitmasi R

38-Kurumun, velilerden gelecek istek iizerine, evdeki V.Y 1 2 3 4
problemleri ve davranig bozukluklarini velilerin
bilingli olarak ¢6zmesine yonelik, egitim seminerleri
diizenlemesi - me e e

39-Kurumun personel ile ilgili gorev dagitimi yaparken, V.Y 1 2 3 4
O6rnegin 6gretmen degigimi gibi konularda, velilerin
goriigiinii almasi oo e e ———

40-Kurumun agik hava gezileri igin (parklar, piknik) VY 1 2 3 4
velilerden yardim istemesi S



