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ABSTRACT
Turkish Adolescents’ Level of Psychological Adjustment In Relation To
Adolescents’ Perception of Parental Psychological Maltreatment & Physical
Punishment
by
Suna Eryigit

This study investigated the inter-relationship bet\;veen e;dolescents’
psychological adjustment, perception of parental psychological maltreatment, and
perceived physical punishment from parents in terms of justness and harshness. The
sample was selected from ninth grade students in four high schoqls in Istanbul. The
five variables in this study are adolescents’ level of psychological adjustment,
perception of maternal psychological maltreatment, perception of paternal
psychological maltreatment, perception of physical punishment in terms of justness
and harshness.

The specific questions investigated were the impact of 41.3erceived maternal
and paternal psychological maltreatment and physical punishment in terms of
justness and harshness on perceived psychological adjustment. Also, the possible
variance of perception of parental psychological maltreatment according to perceived
harshness and justness were explored.

Four instruments were used for data collection, specifically Demographic
Ihformation Form (DIF), Personality Assessment Questionnaire (PAQ) — Turkish
Form, Perception of Psychological Maltreatment Inventory (PQPMIFA), and
Physical Punishmént Questionnaire (PPQ) — Turkish Form. Data was analyzed

through structural equation modeling, in AMOS software statistics program.
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The results showed that perceived parental psych,ologic‘al maltreatment has a
significant impact on perceived psychological adjustment (§=.40, p<.01), whereas
harshness and unjustness do not have direct impact on perceived psychological
adjustment but the impact is mediated by perceived psychological maltreatment
(B=.34, p<.000; B=.23, p<.000, respectively). The impact of perceived harshness of
physical punishment on perceived psychological adjustment varies according to

adolescents’ perception of parental maltreatment.
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OZET

Tiirk Genglerinin Psikolojik Uyum Seviyeleri Evebeynlerinden Algiladiklar
Psikolojik Ezim ve Fiziksel Ceza Arasindaki Iliskiler
Suna Eryigit V

Bu c¢alisma, genglerin psikolojik uyumlari, evebeynlerinden algiladiklari
psikolojik ezim ve gordiikleri fiziksel cezanin sertligi ve haksizhig: arasindaki iligkiyi
incelemektedir. Bu calismanin 6rneklemi Istanbul’da dort farkli lisede, 9. simfa (Lise
‘1) giden 6grenciler arasindan se¢ilmigtir. Bu arastirmanin bes tane degiskeni
bulunmaktadir. Bunlar, genglerin psikolojik uyumlari, annelerinden algiladiklar
psikolojik ezim, babalarindan algiladiklar: psikolojik ezim, fiziksel cezanin gengler

_tarafindan algilanan sertligi ve haksm}lgl.

Bu aragtirmada incelenen temel soru ebeveynden algllé'llan psikolojik ezimin
ve fizksel cezanin sertliginin ve haksizliginin, gencin psikolojik uyumuna etkisidir.’
Ayrica, fiziksel cezanin algilanan sertliginin ve hakzilifinin ebeveynden algilanan
psikolojik ezimin varyansini ne kadar agikladig aragtirilmustir.

Bu aragtirmada dort farkli 6lgek kullanilmistir. Bunlar, Demografik Bilgi
Formu, Kisilik Degerlendirme Olgegi (KIDO) Tiirkge Formu ; Yetiskin Geng
fliskileri Olgegi (YGIO) ile; ve fiziksel cezanmn algilanan sertigi ve haksizlig ise
Fziksel Ceza Anketi (FCA) olmak tizere dort farkl 6lgektir. Toplanén veriler yapisal
denklem modelleme (structural quation modelling) yontemi ile AMOS istatistik
programinda analiz edilmisgtir.

Sonuglar gdstermistir ki genglerin ebeveynlerinden algiladiklar: psikolojik
ezim ile psikolojik uyumlar arasinda giiclii bir iligki vardir (=.40, p<.01). Fiziksel
cezanin sertligi ve haksizliginin ise psikolojik uyum algisini dogrudan etkilemedigi

g6rﬁlh11’i§t1’ir. Ancak bu etki ebeveyneden algilanan psikoloijk ezim degiskeni
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aracihifiyla ortaya ¢ikmustur (§=.34, p<.000; $=.23, p<.000, sirastyla). Fiziksel
cezanmn sertligi de bu iligkinin iizerinden dolayl olarak genglerin psikolojik

uyumunu etkilemektedir.
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I - INTRODUCTION

In the study of the field of: human development, it is well-known that
psychosocial issues are one of the main focuses of the period of adolescence.
Adolescence has been characterized as a period when individuals begin to explore
and examine psychological characteristics of self in order to discover who they really
are, and how they fit in the social world in which they live (Steinberg, 2000).
Psychologically adjusted adolescents are involved in an ongoing process of

_developing their potentials interacting with the environment in a healthy and
effective manner (Reber, 1995). Afccording to Erikson (1950), there are three
important phenomena that contribute to this process, during adolescence. These are
self-perception, perception of others, and receiving feedback in interpersonal
experiences (Erikson, 1950). |

Since family is the immediate environment of most adolescents, perception of
parental behaviors becomes a prominent aspect among these interpersonal
experiences. The direct and indirect feedback and especially how it is pefceived by
the adolescent can have a determining impact on the self-concept of the youth. Thus,
psychological well-being of adolescents is associated with their perception of
particular patterns of behaviors at home (Rohner, 2000, 1996; Bachar, Canetti,
Bonne & Shalev, 1997; Steinberg, 1996; Klohnen, 1993; Cicchetﬁ & Carlos, 1991;
Garborino, 1986; Hjelle & Ziegler, 1976). In other words, the Way the youth
perceives parents’ behaviors towards themselves has an effect on children’s level of
psychological adjustment (Garborino, 1986; Rohner, 1986).

Specifically present literature suggests that when and if children and youth

perceive parental rejection, psychological abuse and/or physical punishment they



have poorer psychological adjustment compared to those who do not. (Rohner, 2000;
Steinberg, 1996; Cicchetti & Carlos, 1991; Garbarino, 1986).

Some authors state that presence of physical punishment per se is sufficient to
cause serious psychological unhealthiness (Strauss, 2000). Yet others such as Rohner
et al (1996) argue that dimensions such as perception of fairness and harshness of
physical punishment rather than the mere presence of physical punishment matter in
relation to psychological well-being of the youth. Rohner ( 1975) also argues that,

‘more important than the direct impact of physical punishment dimensions, the
perception of warmth acts as an intermediary in terms of the destructiveness of
physical punishment. That is, if the youfh perceives the parent warm, then the
presence of physical punishment is not that detrimental for her/his psychological
well-being.

To understand the impact of psychological maltreatment and physical
punishment it is necessary to look at how child perceives these‘ acts. (Rohner, 2000;
Garbarino, 1998; Tasdelen, 1995; Anjel, 1993; Bayraktar, 1990; Ney et al, 1980).
Therefore, the level of children’s psychological adjustment is assumed to be different
in relation to whether they perceive an act as psychological maltreatment, and
similarly in relation to how they perceive physical punishment. It is expected that if
the children perceive bhysically punishing act as fair, their level of psychological
adjusfment will be different from the children who perceive physically punishing act
unfair. And this difference in children’s level of psychological adjustment is also
expected for perceiving physical punishment as harsh or not harsh. Specifically, if
the children perceive justness and mildness of physical punishment than their

psychological well-being is not affected as much in a negative way.



The crucial point is that whether there is a relationship between physical
punishment and other parental attitudes (Rohner, Kean, Courneyer, 1991). Literature
shows that there are relationships between influences of perception of physical
punishment and influences of other parental attitudes (Meyerson et al, 2001; Rohner
et al, 1991). Recent researches done to investigate ;nﬂuences of physical punishment
found that there is not a direct influence of perception of physical punishment;
instead there are mediating factors Tencer and Marsh (2000) found that the
influences of harsh punishment on adolescents depend on whether adolescent is
securely attached or not. In addition Rohﬁer et al (1 996, 1991) found that perception
of harshness and justness of physical punishment are more correlated with perception
of acceptance-rejection, rather than psychological adjustment of adolescents. Erkman
(2003) stated that physical punishment by itself do?s not determine the psychqlogical
functioning of adolescents.

This argument is further sgppprted by Erkman (2003) for Turkish children
and youth. The path analysis showed that with parental rejection as the mediaﬁng
variable, harshness and unjustness had an impact on psychological adjustment more
than the harshness and unjustness alone. |

In the present study a similar model of Erkman’s study is employed, this
time, putting parental psychological maltreatment in the place of perceived parental
rejection. Thus the relationship of physical punishment dimensions harshness and
fairness as independent variables, perceived parental psychological maltreatment as
mediating variable, and psychological adjustment as the dependent variable will be
investigated. .

In this stﬁdy psychological adjvustment is defined as it is assessed by

Psychological Adjustment Questionnaire (PAQ) which encompasses seven



personality dispositions of Rohner’s Parental Acceptance-Rejection Personality
theory (PARTheory), specifically worldview, independence, emotional
responsiveness, hostility, self-esteem, self-adequacy, and emotional stability.
Psychological maltreatment is defined as patterns of behavioré of adults toward their
children, which become typical in their relationship, which are judged as destructive
behaviors by the community values (Tommison et al, 1997; Brassard et al, 1987,
Garborino, 1986). Garborino (1998) classifies these acts as rejecting, isolating,
ignoring, terrorizing, degrading, adultifying and corrupting. Lastly, physical
punishment is defined as the use or threatened use of physical forces towards a child
by a person in a position of authority as a means of disciplining the child (Physical
Punishment of Children, Tasmania Law Reform Institute, 2002). Acts of physical
punishment are spanking, slapping, kicking, beating, hitting, cuffing, and burning
(Erkman, 2000; Rohner, 1991). The particular aspects of physical punishment under
investigation for the present study are harshness and unjustness as assessed by

Physical Punishment Questionnaire (PPQ).



I - REVIEW of LIERATURE

The present study investigates the interrelationship between adolescents’
perceived psychological adjustment, perception of parental psychological
maltreatment, and perception of physical punishment perceived from parents. This
section provides background informaﬁon to establish the theoretical and empirical
foundation of the current research. Survey of literature begins With review of
psychological adjustment. In this part, definitions of psychological adjustment,
‘which are from more general to more specific, are given. The last one is Rohner’s
definition of psychological adjustment, which is used in this study. Detailed
information about this definition, by explaining the personality dispositions, is stated.
Since this study is done with adolescents, literature review continues with
psychological adjustment of adolescents. To understand psychological adjustment of
adolescents, first psychosocial development of adolescents is explained in terms of
different theories. According to related literature, in the psych;social development of
adolescents, the emphasis is given to effects of parental behaviors on adole;scents’
psychosocial development. The next part of literature review is about psychological
maltreatment. Definition of psychological maltreatment is followed by the categories
of behaviors of psychological maltreatment. Cultural issues in defining psychological
maltreatment and the studies that are carried out to define psychological
maltreatment in Turkey are given in detail.

The importance of perception in understanding of psychological maltreatment
and the consequences of psychological maltreatment are reviewed covering studies
on this issue involving different dependent variables, such as self-concept, self-
esteem, problems in closeness, and depression. In the following part of survey of

literature, physical punishment is reviewed. The definitions of physical punishment,



the cultural differences about the use of physical punishment, and the cultural
differences in terms of child rearing practices are reviewed with special emphasis on
childrearing practices of Turkish culture. The studies on perception of physical
punishment in terms of fairness and harshness dimensions with different dependent
variables are reviewed separately. Since these are the two dimensions that are the
focus in the present study in terms of physical punishment. In the last part of this
section, problem and the research questions of the present study are given.

A- Psychological Adjustment

Psychological adjustment is the relationship that individuals establish with
respect to their environment. In other words, psychologically adjusted individuals
involve in an ongoing process of developing their potential for reacting to the
environment in a healthy, effective manner (Reber,“ 1995).

Klohnen (1993) defines psychological adjustment as the ability to be happy
and contented with a sense of direction and purpose; the capacity for productive
work and a sense of competence and environmental mastery; emotional securify,
self-acceptance, self-knowledge, and a realistic and undistorted perception of
oneself, others, and one’s surroundings; interpersonal adequacy and the capacity for
warm and caring relating to others and for intimacy ‘and respect. According to
Klohnen, a supportive, unconditional relationship with at least one parent is one of

the basic factors that protect psychological adjustment of children and adolescents.

Specifically, Rohner (197§), in his Parental Acceptance and Rejection
(PARTheory) Personality Theory, states that psychological adjustment composes of
seven personality dispositions, which are worldview, independence, emotional
responsiveness, self esteem, self adequacy, emotioﬁal stébility;' and hostility and

aggression. According to Rohner (1975), these personality dispositions have high
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correlations with degree of parent'al rejection. These dispositions are in a continuum
with both positive and negative ends. The higher the degree of parental rejection is,
the more negative the dispositions are. Worldview refers to a person’s general
overall evaluation of life, of the universe, of the very essence of existence as being
negative or positive. A person with a positive worldview sees life as basically good,
secure, friendly, happy, and unthreatening. On the other hand, negative worldview
implies that life is essentially seen as bad, insecure, dangers, hostile. Independence
refers to freedom from the need or wish for emotional reliance on the other persons,
for comfort, guidance, or approval very frequently. On the other end of the
continuum, is dependence, and it is defined as the bids children make for positive
response. Independent person does not need such bids to get positive response from
others. Emotionally healthy people make these bids from time to time. The important
issue is how often and how intensely one feels the need for such positive response.
Emotional Responsiyeness refers to a person’s ability to express freely, and openly
his/her emotions, for example feeling of warmth and affection toward others.
Emotionally responsive people feel comfortable with forming warm, intimate,
lasting, non-defensive attachments with other people. In contrast, emotionally
unresponsive people are emotionally isolated from others. They have defensive
emotional involvement towards othefs. But this is é matt;er of &egree; everyone is
more or less emotionally responsive or unresponsive. Self-esteem refers to a global
emotional judgment that individuals make about themselves in terms of worth and
value. Attaining positive self esteem implies that one likes oneself, that one perceiyes‘
oneself to be a person of worth and worthy of respect. On the other hand, negative
self esteem implies that one disapproves of oneself and that one devalues oneself.

Self-adequacy refers to judgments we make about our own competencies. Having a



sense of self adequacy implies that one views oneself as capable of dealing
satisfactorily with life. On the other hand, negative self adequacy implies feelings of
incompetence, inability to meet day to day needs. Emotional Stability  refers to
an individual’s steadiness of mood. Emotionally stable people tolerate minor stresses
of day to day living. On the other hand, an emotionally unstable person is subject to
unpredictable frequent mood changes. Hostility and Aggression: hostility refers to
an internal feeling of enmity, anger, or resentment; aggression refers to intention to
hurt somebody, something or oneself. Hostility is expressed behaviorally in the form
of aggression. Aggression may be manifested Yerbﬁlly, in such forms as bickering,
quarrelling, sarcasm, humiliating; or physically, by fighting, hitting, kicking,
pinching. These are the direct ways of aggression; indirect expressions of aggression

include temper tantrums, irritability, and vindictiveness.
Psychological Adjustment in Adolescence

To understand the psychological adjustment of adolescents it is necessary to
review the period of adolescence in terms of psychosocial development. Steinberg
(1996) states that adolescence is a period of growing up, moving from childhood into
adulthood. Adolescence has been characterized as a time when individuals begin to
explore and examine psychological characteristics of the self in order to discover
who they really are, and how they fit in the social world in which they live
(Steinberg, 2000). Steinberg (1996) also states that besides transitions in biological,
and cognitive aspects of developmenf; identity, aufonomy, intimacy are some of the
main issues of psychosocial development of adolescents, which are associated with
adolescents’ psychological well-being. According to Erikson (1950), main focus of

psychosocial development of adolescents is on identity formation.

Erikson (1950), in his Psychosocial Development Theory of Personality,



emphasizes developmental change throughout the lifecycle, a focus on “normal”, and
importance of achieving a sense of identity. According to Erikson (1950), there are
eight stages in the psychosocial development, each'accompanied by a crisis, in other
words “phase specific tasks”. These crises occur because of the conflicts the child
experiences during that particular psychosocial stage. The person must adequately
resolve each crisis in order to progress to the next stage of development in a healthy
fashion. Adequately resolving these crises brings psychosocial strengths for the
individual eight stages of man which iaegins with iﬁfancy where the crisis that has to
be resolved is the conflict between basic trust versus mistrust. According to Erikson,
sense of trust is related to the mother’s ability to give her child a sense of familiarity,
consistency, continuity, and sameness of experienqe. Also Erikson stresses in
addition to child’s trust to external world, children must learn to trust themselves.
Then trust becomes the infant’s capacity for hope, which is the psychosocial strength
of this stage. Next stage of psychosocial development is early childhood, where the
crisis is the conflict between shame and doubt. Will power is the psychosocial
strength to evolve in this stage if the child resolves this éonﬂici. The following stage
is play age, where the crisis is the conflict between initiative versus guilt. This is the
age when children begin to feel that they are regarded as people and that life has a
purpose for them. The next stage of Erikson is school age, where the crisis is the
conflict between industry and inferiority. This stage is associated with the child’s
increased power of deductive reasoning and self discipline and the ability to relate to
peers according to rules. The following stage of psychosocial development is
adolescence where the crisis is the copﬂict between ego identity versus role
confusion. The next stage is young adulthood, where the crisismis the conflict between

intimacy versus isolation. And the psychosocial strength that is produced in this stage
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is, love. The stage before the last one is middle adulthood. The crisis in this stage is
the conflict between generativity versus stagnation, Care em'erges as the psychosocial
strength of this stage. The last stage of psychosocial development is maturity, where
the crisis arises from the conflict between integrity and despair. And the psychosocial

strength coming out of this stage is wisdom.

Adolescence is the period that is discussed m detail by Erikson, and he states
that main tasks to be accomplished in this period are stabilization of all the
‘knowledge about self, and integrz;tion of these various images into an identity that
has a logical continuum from past to future. According to Erikson’s psychosocial
development theory, there are three important factors that affect this process.

(Erikson, 1950)

First, individuals must perceive themselves as having inner sameness and
continuity, for instance they must experience themselves as essentially
the same person; second, the persons must also perceive a sameness and
continuity in the individuals. This means that adolescents need
confidence that the inner 'unity that they have developed earlier will be
recognized in other’s perception of them. Insofar, as adolescents may be
uncertain about self-concepts and their social images, then feelings of
doubt, confusion and apathy rﬁay counteract 'pheir emerging sense of
identity. Finally, individuals must have accrued confidence in the
correspondence between the internal and external lines of continuity.
Their self-perception must be validated by appropriate feedback from

- their interpersonal experiences (pg. 89).

"Based on Erikson’s theory, it can be stated that parent-adolescent relationship
is an important part of interpersonal experience through which the adolescents
receive feedback directly or indirectly. Steinberg (1996), states that healthy
psychological development of adolescents is associated with particular patterns of

behavior at home. Two basic patterns are, first, enabling behaviors for which
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explanation, problem solving can be given as examples; and second, constraining
behaviors for which distracting, df:valuing can be given as examples. Parents who
use a lot of enabling behaviors accept their adolescents, help them to develop and
state their own ideas, show tolerance to differences of opinions; whereas parents who
use constraining behavior have difficulties in accepting their adolescents'
individuality, and react to independent thinking (Steinberg, 1996). And the study of
Vuchinch (1993, cited in Steinberg, 1996) shows that adolescents who grow up in
families with enabling interactions show higher scores of psychological development
than adolescents in constraining families. Supporting Steinberg, Bachar (Bachar et al.
1997) states that a positive parental relationship was directly associated with
psychological adjustment and well-being of adolescents. Bachar (Bachar et al. 1997)
also adds that perception of parental behayior is another important factor that affects

the psychological well-being of adolescents.

Rohner is a theorist who has worked on perception of parental behaviogs.
Rohner in his PARTheory tries to explain perceived parental behaviors, and their
influence on psychological development of children and adolescents (Rohner, 2000).
In his book "The Warmth Dimension" (2000), parental behavior is seen to cover a
continuum with acceptance on one end and rejection on the other end (Rohner,
2000). The dimension of Rohner is similar with Steinberg"s enabling and
constraining behaviors, enabling behavior is similar to acceptance and constraining
behavior is similar to rejection. Parental acceptance can be expressed as behaviors of
warmth that give the message to the children that they .ére loved and cared for. On
the other hand, parental rejection can be stated as absence of warmth. According to
the theory, parental rejection has a wide range of effects on children, including

developmental/personality disorders, mental problems, intellectual problems,
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interpersonal relationship problems. In addition, Rohner states that perceiving
rejection from parents is highly influential on destructive psychological adjustment
of children and adolescents, specifically in terms of negative worldview, dependence,
emotional unresponsiveness, hostility and aggression, low self esteem, low self

adequacy, and emotional instability.

Another important issue that Rohner argues in his theory is the relationship
between rejection and psychological maltreatment of children. According to him,
rejection and maltreatment are overlapping constructs, where each also has some

distinct areas they cover.
B- Psychological Maltreatment

Psychological maltreatment is defined as patterns of behaviors of adults
toward their children, which becoJme typical in their relationship, which are judged as
destructive behaviors by the community values (Tommison et al, 1997; Brassard et
al, 1987; Garborino, 1986). Psychological maltreatment is an umbrella construct
encompassing all kinds of child maltr;eatment (personal communication with
Erkman, 2003). In general, two basic headings of child maltreatment are abuse and
neglect. Abuse can be psychological, physical, and sexual; whereas neglect can be
psychological or physical. The term psychological maltreatment is used to indicate
the underlying disturbing elements, all affective and cognitive aspects of these kinds
of child maltreatment (Garbarino et al, 1986).

In the International Conference of Psychological Abuse of children and
Youth, in 1.983 psychological maltreatment was defined as “acts of omission and
commission which are judged by community standards énd préfessional expertise to
be psychologically damaging” (Brassard et al, 1987, pg: 162). According to

Garbarino (1998), psychologically maltreating acts are classified into five categories
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as rejecting, isolating, ignoring, terrorizing and corrupting. In addition, current
literature indicates two more categoriés which are degrading (Brassard et al, 1987)
and adultifying (Finkelhor & Korbin, 1988, cited in Karay, 2001). The categories are
defined specifically in the following way: rejection is refusing to acknowledge the
child’s worth and the legitimacy of the child’s needs, isolating is cutting off normal
social experiences, it prevents the children from forming friendships and makes the
children believe that they are alone in the word, ignoring is being psychologically
'unavailable, perhaps being physically present but not being responsive to the child’s
need for interaction, terrorizing is assaulting the child with words, creates a climate
of fear, bullies and ﬁightens the child and.makes the child beliéve that the world is
capricious and hostile, corrupting is dissocializing the child, it stimulates the child
to engage in destructive behavior, reinforces that deviance and makes the child unfit
for the normal social experience (Garbarino, 1998)3 degrading is acts of humiliating,
deterioration, criticism, stigmatization, and makes the child inferior (Brassard et al,
1987), while adultifying is putting unreasonable demands on the child, expecﬁng
success beyond the child’s capacity, to have too high expectations for the child to be
met. (Finkelhor & Korbin, 1988, cited in Karay, 2001).

For the Turkish culture, Zeytinoglu (1988) ihvestigated. Turkish experts’
opinions on the definitions of psychological maltreatment. Experts were asked to
evaluate which experiences of children could be regarded as child abuse. Among the
experts 78.33% stated psychological maltreatment as their highest in existence. Some
of the behaviors accepted as psychological maltreatment were putting emotional
pressures on children, criticizing the child, degrading the child, having very high
expectations from the child, not giving opportunity for decision-making, favoring the

male child over female child, and forcing child to side with one parent in parental



14

conflicts. Another study with experts was carried out by Erkman and Alantar (1988).
In this study, the specific behaviors which cause emotional abuse were asked. The
behaviors which were defined as abusive by over 70% of experts were
overprotection of the child in terms of giving excessive care and attention, rejecting
the child, having unnecessarily harsh and authoritarian understanding of discipline,
beating the children when they do something wrong, threatening the children by
leaving them alone, locking the child in a room, criticizing the child, belittling the
'child, creating a competitive environment between 'the siblings, feeding the child
insufficiently. In the study of Vardar and Erkman (1994), psychologically
maltreating behaviors was classified into five categories, which are severe rejection,
subtle rejection, unrealistic expectations, degrading, and non-respect / non-warmth.

It is difficult to observe the acts resulting in psychological maltreatmer}t due
to no observable injury caused by psychological maltreatment. However,
psychological maltreatment is a type of behavioral pattern that occurs not only in an
overwhelming majority of all types of abuse and neglect but also it occurs
independently (Garborino et al, 1986). Psychologiéél maltreatment is mostly
experienced by children and adolescents (Kaplan, 1999). Definition of an act as an
act of psychological maltreatment is directly related to the perception of the child
(Bergman, 1984). Recent studies show that to investigate psychological maltreatment
and its consequences on children, it is necessary to'look at how child perceive, and
interprets the behaviors of parents (Tagdelen, 1995; Ausbell, 1994; Anjel, 1993;
Bayraktar, 1990; Ney et al, 1980; Herzberger, 1985 cited in Anjel 1993).

The literature on psychological maltreatment and its consequences on
children show that negative outcomes of psycholoéical maltreatment include

difficulties in cognitive development, social adjustment, as well as affective and
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behavioral areas of child development (Kiling, 1999). The negative outcomes of
psychological maltreatment on cognitive developmgnt of children are stated as
children having lower academic achievement, and higher school related problems
than non-maltreated children (Kai’ryS & Johnson, 2002; Cesmeci & Erkman, 1996;
Tagdelen, 1995; Erkman, 1990). The impact of psychological maltreatment on social
adjustment is another area of study. According to recent research, it was shown that
maltreated children have difficulties with peer relationships (Haskett et al, 1991;
Knard, 1980). The study of Aber & Allen (1986, cited in Kiling, 1999) found that
maltreated children have difficulty in forming relationships with adults .Wolfe
(1997) found that those who have experienced parental maltreatment, reported
interpersonal hyper sensitivity; hostility, problems in closeness and trust. Tagdelen
(1995) found that adolescents, who perceived psychological maltreatment, hayp
lower level of self concept, higher trait anxiety, and higher internalizing-
externalizing problems. In addition, Kairys and Johnson (2002) state that maltreated
children also have low self-esteem, négative emoti;)nal life vie;zv, and depression.

In a study with university students in Turkey (Kozcu, 1990, cited in Kiling,
1999), which was about the inter-relationship between perceived emotional abuse,
maternal acceptance-respect, and the level of psychological adjustment, it was found
that those who reported being rejected perceived higher emotional abuse with more
psychological problems. In addition, Erkman (1990) examined the association
between acceptance-rejection, perceived emotional abuse, and family environment. It
was found that those perceiving high abuse perceiyed hlgh rejection, with less family
cohesion. 4.
C- Physical Punishment

Discipline involves the use of a variety of techniques and strategies with the
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aim of teaching the appropriate way to behave. By some, phys‘i.cal punishment is
regarded as one kind of a disciplinet technique, and it is defined as “the use or
threatened use of physical force towards a child by a person in a position of
authority or power over the child, as a means of inflicting unpleasant consequences”
(“Physical Punishment of Children”, Gawlik, Henning, Warner, 2002). Child
Protection Service (2002) defines physical maltreatment as significant physical harm
or injury experienced by a child as a result of severe and/or persistent actions or
inactions. It includes injuries such as cuts, burns, and fractures or excessive
discipline and punishment. In this sense, physical punishment may not be seen as
abusive, although sometimes it is.

Cohen (1999) states that accepting physical punishment as a part of discipline
is a cultural issue. For instance, a study done in Korea showed that 77% of children
received physical punishment from their parents (ééungla, 2000); whereas a study
done in Hong Kong showed that 10% of the Hong Kong adolescents receive physical
punishment from their parents (Léu et al, 2002). In Canada, 21% of parents
physically punish their children (Evangelical Fellowship of Canada, 1996), whereas
in Turkéy, it was found that 64.6% of children receive physical punishment in a
sample of 50,000 children between the ages of 4 and 12 (Journal of National
Education - Milli Egitim Dergisi say1:151). These percentages show us the
differences between the cultures in the use of physical punishment.

Perception of physical punishment is anotht;r cultural issue (personal
communication with Erkman, 2003). According to Garborino (1998) it depends on
the child rearing practices of the <;ulture. One of the determinants of child rearing
attitudes and pattern is the value given to children; another determinant can be the

family system (Anjel, 1993).
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When we look at the Turk'ish culture, according to Kagitgibagi (1996), the
value of children is changing in relation to socio economic development of Turkey in
recent years. A study was done in 11 different cities of Turkey to explore the current
child rearing practices of Turkish fanﬁly by Family Reséérch Center (Aile Aragtirma
Kurumu), in 1993. According to this study, 60% of mothers do not approve of their
children to state their difference of opinion while 55% of mothers expect from their
children to ask their approval in choosing friends. Six mothers out of ten want their

.children to get permission before doing something. For future expectations, mothers
mostly expect economical contribution from their sons (88%), whereas from their
daughters, they mostly expect help in house cleaning issues. Although previous
researchers (Kagitcibagi, 1988, 1982) ‘emp'hasize the economic value of children,
Kagitgibagst (1996) proposes that expectations from children turn into emotiongl
support and emphasizes the psychological value of children in Turkey presently. And
the interdependency of children rather than dependency is more and more allowed by
parents. Kagiteibagi (1996) states that °...the autonomy of growing child is no longer
seen as a threat to family °. In previous studies of Kagit¢ibasi with Bekman and
Sunar (1988) it was found that obedient and polite children were regarded as good
children (cited in Kagit¢ibagst, 1996). In the study of Cultural Value of Children,
Kagiteibagi (1982) showed that 60% of mothers rate “obeying parents” as the most
desired characteristic of children, whereas only 18% of mothe;s choose “being
indepgndent” as a desirable characteristic. But recent studies of Kagit¢ibasi (1996)
show that these thoughts are changing.

Fisek (1982) states that Turkish family structure is patriarchal, and coercive.
Protection and control were important factors. And in a Turkish family, physical

punishment is a way of providing'discipline. In addition, when we look at the study '
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done on physical punishment in Turkish population, Kozcu and Zeytinoglu (1988)
showed that the increase in the physical pum'shmerif is related with the increase in
age. Selcuk (1985, cited in Aslihan-Karay 2001) looked at the forms of child abuse
in Turkey, and he found that phyéical abuse is the most common form of
maltreatment in Turkey. In the same study, he also found that the behaviors defined
as abusive by experts were defined as'normal by the abusive parents in the sample of
this study. Examples of these behaviors from his study are that parents should never
loose authority over children; and children should be beaten when they misbehave.

Another study was carried out by Kozcu and Zeytinoglu (1989) which
explored the attitudes about physical abuse in Turlééy, with a sample between the
ages of 15 — 70. In terms of fairness of physical punishment, 73% of the sample
stated that harsh punishment is to‘;ally unfair. In addition, in this study it was glso
found that most of the children started to experience physical abuse are males. The
main reason for physical punishment was identified as rejection of authority. In terms
of age of the child, it was found that the higher the age of child the higher the amount
of physical punishment, and the least amount of physical punishment is before the
age of three.

Bilir, Ar1, Dénmez, and Giineysu (1989), m their study, investigated the
prevalence of the physical maltreatment in Turkey, with a sample of mothers of
children ranging from four to twelve years old. Different from the study of Kozcu
and Zeytinoglu (1989), they found that as the children grow up the abusive acts
mothers report are decreasing. In addiﬁon, the ﬁndings showed that mothers report to
use more physical punishment on their female children than male children. In terms
of parental education, as the level of education increases, there is a decrease in

physically abusive behaviors of parents. Lastly, Bilir et al (1989). reported that
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abused children have some emotional problems like aggressioﬁ, fear of darkness, and
excessive shyness.

The consequences of physical punishment are a controversial issue in the
literature. Some theoreticians state that the experience of physical punishment
regardless of any other factor have negative impact on children {Strauss & Donnelly,
2001), whereas some others state that the impact of physical punishment depends on
different factors (Rohner, 1996). According to the first group, represented by Strauss,
the possible consequences of presence of physical punishment are post-traumatic
stress disorders, deep life-long psychological problems, depreééion, suicidal
thoughts, poor school and career performance, low self-esteem, alienation, violence
approval, and authoritarianism (Strauss, 2001).

On the other hand, the second group, which is represented by Rohner,
proposes that the impact of physical punishment depends on how the child perceives
it. Moreover, there are other variables which are mediating the impact of physical
punishment on psychological well-being of children (Erkman, 2003; Tencer et al,
2000; Rohner, 1996). Some of these variables are perceived acceptance-respect, and
attachment style of the child.

In the study of Tencer et al (2000), it was found that perception of physical
punishment as harsh influences indirectly adolescents’ psychosocial functioning. It
was reported that attachment style of the child mediates the impact of physical
punishment, the more secure the attachment the less the impact of physical
punishment on psychological well-being of the child.

Rohner et al (1991) in their study in St. Kitts (West India) examined whether
physical punishment has a direct effect on psychological adjustment of children or it

effects only when it is perceived as part of child rejection. The result showed that
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although physical punishment has‘ a significant direct effect on psychological
adjustment, when it is combined with indirect effect through parental rejection, the
level of impact is increasing. The higher the perceived rejection the lower the
psychological adjustment is.

Rohner, Bourque, and Elordi (1996), in a study with a sample of 231 black
and white children in the USA examined whether the perception of punishment has a
direct effect on psychological maladjustment of ad;lescents, or whether if this
relationship is mediated by perception of parental rejection. In other words, Rohner
investigated whether physical pur;ishment is accepted as a form of parental rejection
by adolescents. Using structural equation modeling, Rohner and his colleagues
analyzed the direct effect of perceptidh of harshness and unjustness on psychological
adjustment and indirect effect of these variables which are mediated by
acceptance/rejection. The analysis showed that perception of harshness and
unjustness of physical punishment does not have any significant direct effect on
psychological adjustment, whereas their indirect effect through acceptance/rej éction
was found to be significantly hlgh The results of this study indicated that perceived
harshness and unjustness of physical punishment has an indirect negative effect on
psychological adjustment of adolescents only when these perceptions are seen as
parental rejection. Finally, in the above study, there was no significant differential
effect of gender, age, race, or social class.

For the Turkish culture, Erkman (2003) conducted research based on
Rohner’s theory. Similar with Rohner, Erkman exqmined the inter-relationship
between parental acceptance/rejection, control, physical punishment in terms of
harshness and unjustness, and psychological adjustment, with an overall sample size

‘of 1821, ranging from 10 to 19 years old, which was reduced to 450 when only the
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physical punishment population was regarded. In this study it was found that
parental rejection has a significantly high impact on psychological maladjustment of
adolescents. In addition, even though perceived harshness and unjustness also have
an impact on psychological maladjustment of adolescents, the relationship is stronger
when these variables are mediated by parental rejection. That is to say, perceived
harshness and unjustness of physical punishment contribute to. perception of parental
rejection, and thus it negatively influences psychological adjusfment of adolescents.
The results of above studies show that instead of pure perception of harshness and
unjustness, the perception of parental behaviors in general, such as parental
acceptance or parental rejection is seen as the main determinant of the psychological
adjustment of adolescents.

Based on these studies, in the present research, the relationship of physjcal
punishment to psychological adjustment is investigated replacipg parental
acceptance/rejection with parental psychological maltreatment. Since parental
psychological maltreatment and acceptance rejection are overlapping constructs, a
similar model with Rohner’s (1996, 1991) and Erkman’s (2003) studies is

hypothesized.
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III- STATEMENT OF THE PROBLEM AND RESEARCH QUESTIONS
This study was designed to analyze the interrelationship between adolescents’
psychological adjustment, adolescents’ perception of parental psychological
maltreatment, and physical punishment in terms of unjustness and harshness through
three research questions, which are:
1) Does perceived parental psychological maltreatment have a significant impact on
perceived psychological adjustment?
a. Does perceived maternal ps&choiogical maltreatment have a significant
impact on perceived psychological adjustment?
b. Does perceived paternal psychological maltreatment have a significant
impact on perceived psychological adj ustms:nt?
2) Does perception of harshness and unjustness of physical punishment have an
impact on perception of psychological adjustment?
a. Does perception of harshness and unjustness of physical punishment
experienced from mother have an impact on perception of psychological
adjustment? '. "
b. Does perception of harshness and unjustness of physical punishment
experienced from father have an impact on perception of psychological
adjustment?
3) Does the impact of harshness and unjustness to psychological adjustment vary

according to the youth’s perception of parental psychological maltreatment?
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IV -METHOD
A-Sample

Target population of this study was adolescents in Ista:fl‘bul. Subjects of this
study were selected through Public High Schools in Istanbul (N¥=626, for 2003-2004
School Year), which was based on cluster sampling procedure. This study was
conducted in ninth grade (lise 1) classrooms of selected Public High Schools with
regular and super programs.

Regular classes of Public High Schools are three years and they offer
programs that each student who graduate from primary school can attend. These
schools are free of charge, and have a nationwide set cun_'iculum. On the other hand,
super programs are part of Public High Schools which have a %oreign language
(Yabanci Dil Agirlikli) curriculum. These programs are four years, with first year as
language preparation class. Students can attend to super program high school classes
according to their primary school GPA. In other words, students are listed according
to their primary school GPA, and then the students on the top of the list, who apply
to this program, are selected for these schools. Thus, student profile of these classes
can be stated as high achievers. Each Public High School has a super program, at
least for one class.

In the present study, regular section of Public Schools is called as “Regular
Program”, and super section is called as “Super Program”. Sample consists of 714
students from four different Public High Schools’ both regular program and super
programs. Table 1 shows the distribution of samplé in terms of schools and
programs. As can be seen in Table 1, 68.7% of sample was attending the regular
program of Public High Schools, whereas 31.3% of sample was from super program

of Public High Schools.
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Table 1: Distribution of Sample according to School and Program

Name of School F %
Regular Program : A 136 19
Regular Program : B 120 16.8
Regular Program : C 111 15.5
Regular Program : D 124 17.4
Sub-total — Regular Program 491 .. 68.7
Super Program : A 81 11.3
Super Program : B 48 6.7
Super Program : C 77 10.9
Super Program : D 17 24
Sub-total — Super Program 223 313 &
Total o 714 100

As can be seen in Table 2, 59.4% of the sample were female (N: 400), .
whereas 40.6% were male (NV: 273). The mean age 'pf fermale subjects was 15.53, and
it was 15.45 for males. The mean age of total sample was 15.49, with a range from
14 to 19 years of age. Table 2 presents the distribution of gender by age. As it is seen
in Table 2, most of the female subjects (92.4%) and male subjects (93.5%) were

. either 15 or 16 years old.

Table 2: Distribution of Gender in terms of Age

Female Male
Age N % N %
19 1 0.3
18 3 0.8 2 0.8

17 20 5.1 13 4.9
16 161  41.1 90 342
15 201 3513 156 593
14 6 1.5 2 0.8
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In terms of parent education, as it is seen in Table 3, most frequent level of
education for parents was primary school graduation. In addition, 75% of mothers of
regular program, and 72.3% of mothers of super program students were middle

school or lower level graduates. Further, 48.2% of regular program students and

55.4% of fathers of super program were middle school or lower level graduate.

Table 3: Percentage Distribution of Parent Education

Public High School Super High School

Parent Education Mother %  Father % Mother % Father %
Primary School But Not Graduate 10.9 44 10.5 2.7
Primary School Graduate 44 31.2 47.7 32.7
Middle School Graduate 20.1 22.6 14.1 20
High School Graduate 14.9 24.1 15.5 214
High School & Work 3.8 59 32 7.7
University But Not Graduate 2.7 4.2 0.9 3.2
University Graduate 2.9 5.7 7.3 10
Master / PhD , 4 1.5 .9 1.8
Other 2 4 5
Total 100 100 100 100
N 477 477 220 220

In terms of parent occupation, most of the mothers were housewives (for
_regular program 80.5%, for super program 73.3%). Being a government employee
was the most stated occupation for fathers (for super program 21%, for regular
program 27%). It was followed by small business for fathers of regular program
(16.7%) and by civil servant or technician for fathers of super program (21.2%).
Nearly one fourth of sample from each school‘program did not give any information
about their parents’ occupation (for regular program 27.8%; for super program

27.4%).
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Table 4: Distribution of Number of Siblings & Sibling Rank

# of Sibling F %  SiblingRank F - % -
Single Child 47 6.7
1 Sibling 294  41.8 Single Child 47 6.7
2 Siblings 196 27.9 The Oldest 280 39.8
3 Siblings 74 10.5 The Youngest 252 358
4 Siblings 60 8.5 Middle 113 16.1
Other 32 4.6 Other 11 " 1.6
Total 703 100 Total 703 100

In terms of number of siblings, 41.8% of the subjects had one sibling, 4.6%
of them had five and more siblings (see Table 4). In addition, .75.6% of subjects
were either the youngest or the oldest child (see Table 4).

In terms of presence of physical punishment, 25.8% of subjects stated that
they have experienced physical punishment from either one of their parents or both,

’

at least one time in their life (see Table 5).

Table 5: Distribution of Presence of Physical Punishment

Presence of PP Total
f %
Not Present 529 74,2
Present 184 25,8
Total 713 100
B-Instruments

Demographic Information Form (DIF) (See Appendix I): Demographic Information

Form, prepared by Erkman (2003), was used to get information about subjects’
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gender, age, grade, parental education, and number of siblings. This data was used to
define the characteristics of the sample of this study.

Personality Assessment Questionnaire (PAQ) — Turkish Form (See Appendix 2):

Personality Assessment Questionnaire (PAQ) was developed by Rohner (1997).
PAQ is a self-report questionnaire that assesses reépondents’ pérceptions of
themselves with respect to their psychological adjustment. In this questionnaire,
psychological adjustment is defined by seven personality dispositions, which are
worldview, independence, emotional responsiveness, emotional stability, self esteem,
self adequacy, and hostility-aggression. Worldview subscale refers to a person’s
overall evaluation of life, of the universe, of the very essence of existence as being
negative or positive. Independence subscale refers to freedom from the need or
wish for emotional reliance on other persons, for cquor'F, guidance, or request
frequent approval. Emotional Responsiveness subscale refer; to a person’s ability
to express his/her emotions freely, and openly, for example feeling of warmth and
affection toward others. Self-esteem subscale refers to a global emotional judgment
that individuals make about themselves in terms of worth and value. Self-adequacy
subscale refers to judgment that is made about one’s competencies. Emotional
Stability subscale refers to an individual’s steadiness of mood. In terms of Hostility
and Aggression subscale, while hostility refers to an internal feeling of enmity,
anger, or resentment; aggression refers to intention to hurt somebody, something or
oneself

These seven personality dispositions are one by one measured by subscales of
the PAQ. Each subscale contains 6 items, and PAQ total contains (7 times 6) 42
items. Subjects respond in terms of how well they believe each item describes them.

Example items are “I have trouble controlling my temper” (hostility aggression
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subscale), “I like my mother to give a lot of attention” (dependence subscale), “I feel
I can not do many of the things I try to do” (self adequacy). Subjects respond to
statements on a four point scale, which are “almosf 'always true (4), sometimes true
(3), rarely true (2), and almost never true (1)”.
Minimum total score of P'AQ is 42, whereas maximum total score is 168.

The higher the PAQ score the poorer the psychological adjustment of the respondent.
The Cronbach alpha values for the original PAQ range between .50 and .74, with a
| Cronbach alpha value of .88 for the total PAQ.

PAQ was translated into Turkish by Azmi Varan in 2000 as “Kendini
Degerlendirme Olgegi (KIDO)”. Then, in 2001 Fatos Erkman made some changes in
the instruction part of the instrument. For the last \iersion of KIDO, reliability study
was carried out with 1821 children and youth between the ages of 10-14 and p
cronbach alpha value for the KIDO total was found as .8084 (p<.001). And as can be

seen in Table 6, for the subscales Cronbach alpha values range between .51 and .78

(Erkman, 2003).

Table 6: Cronbach Alpha Values of PAQ Subscales*

Subscales a
Hostility 0.7328
Dependence 0.5099
Negative Self-esteem 0.6417
Negative self-adequacy 0.7056
Emotional Unresbonsiveness 0.611
Emotional Instability 0.6204
Negative World View 0.7821
Total 0.81
p<.001

*Erkman, F (2003): Turkish Children’s Perception of Parental Warmth, Corporal Punishment and
Psychological Adjustment; Paper presented in 32™ Annual Meeting of Society for Cross-Cultural
Research (SCCR); Charleston, South Carolina, USA
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The validity of PAQ —Turkisl; form was shown by Erkman (2003) by the
significant positive correlation with perceived maternal rej ecti;)n and perceived
paternal rejection (r = .326, » = .330, p<.0001, respectively). In this study, PAQ
Turkish Form (KIDO) was used to measure the psychological adjustment of the
adolescents.

Perception of Psychological Maltreatment Inventory for Adolescents (POPMIFA)

(See Appendix 3): POPMIFA is a self-report inventory, measuring adolescents’

perception of psychologically abusive parental behaviors. Development of
POPMIFA has gone through a process of six master theses, which were supervised
by Asso. Prof. Fatog Erkman in Department of Educational Sciences, in Bogazici
University (Erkman, Alantar, Bayraktar, Vardar, Tagdelen, Cesmeci, Kiling, 1988-
1999). In the development of POPMIFA, first, psychological maltreatment and its
subcategories were defined (Bayraktar & Erkman, 1990; Alantar & Erkman, 1988).
The items of the questionnaire, which were selected as abusive at least by 60% of the
experts and students were selected and included in the final tool (Vardar & Erkman,,
1994). Further support for the reliability and validity of the POPMIFA was
conducted by Cesmeci and Erkman (1996). Then, Kiling and Erkman (1999) carried
out a partial norm study of POPMIFA.

POPMIFA has two forrhs, one is mother form, and other is father form. In the
mother form, adolescents state what they perceive from their mother, while in the
father form they state what they perceive from their father. Both forms include 100
items. Only three items are different for father aﬁd mother forms from each other.
Each item describes a specific parental behavior. POPMIFA has a likert type
response format with four points. They are almost always (4 points), often (3 points),

rarely (2 points), and almost never (1 points). Minimum-score that one can receive
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from this instrument is 100, whereas maximum score is 400. The higher the score
means the higher the perceived péychological maltreatment (Vardar, 1994). Seven
items in POPMIFA mother form and five items in father form are reverse items.

Initial validity and reliability Study of POPMIFA was carried out by Vardar
(1994), with a sample of 328 students, between the ages of 15 and 17. For internal
consistency, item-total correlations were computed. For mother form, item-total
correlations ranged between .25 and .64, similarly in the father form they ranged
between .25 and .64. In addition, alpha coefficient of POPMIFA scale was found as
.96 for mother and father forms, which implies strong internal consistency (Vardar,
1994).

Test-retest reliability was found as .67 (p<.001) for mother form, and .65
(p<.001) for father form with two/thrée wéeks intefval, which implies moderate
stability. In addition POPMIFA mother and POPMIFA father forms are found to
correlate highly with each other (»=.83, p<.001) (Cesmeci, 1995).

In terms of validity, concurrent validity of l?OPMIFA was established by
Parental Acceptance Rejection Questionnaire (PARQ). It was found that POPMIFA-
M has a .59 correlation with PARQ (p<.001) (Vardar, 1994).

Factor analysis study of POPMIFA showed that the instrument can be said to
cluster in five factors, which were labeled‘by the authors as severe rejection, subtle
rejection, degrading, unrealistic expec;tations, and non-aéceptdﬁce/non—respect, based
on the data with Turkish population, which are different from the nine factors,
derived from the literature (Vardar & Erkman, 1994).

Severe Rejection measures abusive parental behaviors that are basically severe
psychological and physical rejection, including terrorizing, threatening, and isolating.

While Subtle Rejection measures more hidden and subtle rejection, including
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denying, emotional unresponsiveness, denying the person as a person with feelings,
ideas, emotions, and needs, being indifferent, and behaving in an emotionally cold
manner. Unrealistic Expectations measures unrealistic expectations of parents from
the child over and under his/her capacity or because of the gender of the child,
adultifying, exploiting, and comparing the child with peers and/or siblings. It also
measures parental attitude which can be described in behavioral terms as passive
aggressive, guilt inducing behaviors. Degrading measures physical and
psychological degrading, failing to value the child, reducing the child from a higher
to a lower degree, including physical punishment which makes the child feel shame
and making the child defensive, minimizing the child’s success and excessive
criticism. Non-Acceptance/Non-Respect measures non-accepting and non-
respectful behaviors of the parents towards the children, including non-democratic
attitudes. The reverse of this scale is the positive dimension of the instrument.

Further reliability and validity-study of POPMIFA was conducted by
Cesmeci (1995), with a sample of 136 students. Internal consistency of POPMIFA
was computed by Cronbach alpha coefficient and found as .97 for both mother and
father forms. The average item-total correlation were .37 for mother form, and .41
for father form. Internal consistency of subscales rériged between .95 and .98 for
both mother and father forms (Cegmeci, 1995), whereas subscale - total correlations
ranged between .511 and .912 (p< .0001) for mother form, and between .745 and
.887 (p<.0001) for father form. Test-retest reliability for POPMIFA mother form was
found as .67 (p< .001), whereas for father form it was found as, .71 (p<.001), with
two weeks interval.

Construct validation results of POPMIFA in the study of Cesmeci (1995)

showed that there was significant differences between adolescents who have lower
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scores and higher scores in POPMIFA, in férms of Beck Depression Inventory
(F=54,666, p<.0001), Family Relations subscale of MCI (F= 28,764, p< .0001), and
State-Trait Anxiety Inventory (#= 40,756, p< .0001), such that those perceive higher
maltreatment were significantly more depressed, aqxious, and had poorer family
relations.

Another study was carrieq out by Kiling (1999). In the study of Kiling, the
average item-total correlation was .956 for mother form and .960 for father form.
'Cronbach alpha coefficient was found as .96 (p< .05) for both mother and father
forms, which further strengthens intefﬁal consistenéy of 'POPMIFA. Test-retest
reliability was .975 for both POPMIFA mother and father forms with a month
interval (Kiling, 1999).

Partial norm study of POPMIFA was carried out on age, gender,
mother/father education, SES level of schools, and SPA (Kiling, 1999). In this study,
that covered an age range of 15 to 18, 16 and below aged group got the highest mean
value of perceived maternal psychological maltreatment (M= 137.52, SD=30.68),
whereas the 16-17 aged group got the highest mean value of perceived paternal
psychological maltreatment (M=136.?;6, SD=32.065. No signiﬁcant impact of gender
was seen for both POPMIFA mother and father, and subscales, except unrealistic
expectations subscale (Kiling, 1999). Males were found to be perceiving more
paternal psychological maltreatment than females due to unrealistic expectations.
However, in the study of Cegmeci (1995), it was found that females perceive more
maternal psychological maltreatment than males. Adolescents, whose parents have
least amount of education, reported highest level of perception of parental
psychological maltreatment. In addition, moderately edupated parents’ adolescent

children reported least amount of perception of parental psychological maltreatment.
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Regarding the social economic statuses of schools, highest perception of parental
psychological maltreatment was seen in lower level SES schools. Lastly, no
significant difference was found in terms of school. achie,vemegt. However, a trend
was seen such that adolescents with low SPA perceive higher parental psychological
maltreatment.

Physical Punishment Questionnaire (PPQ) — Turkish Form (See Appendix 4): This

instrument was developed by Rohner in 1995, as a ‘self-report instrument for
adolescents that measures respondents’ perception of physical punishment
éxperienced from caregiver and disciplinarian (the person who actually punishes
most often). The caregiver and the disciplinarian can be the same person. In this
instrument, physical punishment is defined conceptually as (Rohner, 2000, Test
Manual).

The direct and indirect infliction of physical discomfort or pain on a
youth by a parent or other person in a position of authority over the
youth, usually for the purpose of stopping a youth’s unwanted
behavior, for the purpose of preventing the recurrence of an unwanted
behavior, or because the youth failed to do something s/he was
supposed to do (pg: 1).

In the PPQ, thirteen acts are cited as forms of punishment, which a;e
spanking, slapping, shoving, yanking{ kicking, heating severely, hitting firmly,
pulling hair, twisting the air, making the child kneel on hard oi:;jects, making the
child stand for a long time, pinching, and shaking. In the PPQ, respondents are asked
to state the type(s) of punishment they have experienced. Instrument also measures
respondents’ overall judgment about nine issues, related theoretically to experience
of physical punishment (Rohner & Ripol,- 2000). These issues include frequency,
severity, consistency, predictability, average incidence, fairness, deservedness,

timing of punishment, and explanation provided for the punishment.
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Response format of PPQ varies according to items. Furthermore, respondents
do not receive a total score from this instrument. However, Rohner has defined three
composite dimensions, which are harshness dimension (including frequency and
severity items), justness dimension (including fairness and deservedness items), and
sum of punishment dimension (total number of expenenced different types of
punishment) (Erkman, 2003 Rohner & Ripoll, 2000) “

The English form was translated into Turkish by three academicians from
Bogazici University, Department of Educational Sciences two of whom are presently
teaching and one is a retired professor in the field of counseling. Reliability and
validity studies for PPQ Turkish form were conducted by Erkman (2003).

For the internal consistency, item — dimension correlation coefficients were
42 (p<.0001) for harshness dimension, and .38 (p<.0001) for justness dimension.
Cronbach alpha values for harshness dimension were .66 for caregiver, .63 for
disciplinarian, whereas for justness dimension it was .58 for c&egiver, and .72 for
disciplinarian (Erkman, 2003). Test-retest reliability of these two dimensions of PPQ
was computed by Pearson Product Moment Correlation Coefficient. For harshness
dimension it was found to be .74 for caregiver, however, no significant correlation
was found for disciplinarian. For justness dimension the value was .64 for caregiver,
whereas it was .64 for disciplinarian. The results show temporal stability for these
two dimensions of PPQ (Erkman, 2003).

Erkman (2003) has investigated the construct validity in terms of related
variables, which is perceived parental rejection as assessed by.Parental Acceptance
Rejection Questionnaire (PARQ), and self-reported hostility as assessed by

Psychological Adjustment Questionnaire (PAQ), hostility dimension.
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There was a .306 correlation between harshness dimension and parental
rejection perceived from mother, whereas there was a .219 correlation between
harshness and parental rejection perceived from father. Unjustness correlated with
parental rejection perceived from mother with the value of .286, and it correlated
with parental rejection perceived from father with .127. PAQ hostility dimension
significantly correlated with harshness dimension (r=.120), and justness dimension
(r=.160) of PPQ. In the present study harshness and justness dimensions of PPQ
were used in investigation of relationships.

C-Procedure

Four high schools were chosen based on convenience and compliance with
research demands. After the selection of schools, formal permissions were taken
from Istanbul Ministry of Education Office. Resea;cher got in contact with school
administrations and school guidance services. Data was collected in the first two
weeks of May, 2004; during one elass hour. Data was collected through
administering the instruments of this study A general information was given at the
beginning of the data collection. Information was “We are carrying out a study to
investigate some attitudes of parents towards adolescents, and how adolescents feel.
Believing that you are the best judge, we are asking you about your experience.
These questionnaires do not ask for information. None of the questions have either
right or wrong answer; please think of your experiences both with your mother and
father, both in the past and in the present. You are not asked to write your name on
the questionnaires. The important point in this research is your feelings.” All the

students in the classes did volunteer to participate.
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D-Design

This study was a field survey, and had a causal modeling which investigates
three types of relationships between the designated variables. i‘ypes of relationships
are the association between variables, and direct effect of variables and indirect
effect of variables on fhe dependent variable.

There is one dependent variable that is adolescents’ psychological
adjustment, and three independent variables which are adolescents’ perception of
parental psychological maltreatment, adolescents’ perception of physical punishment
in terms of harshness, and adolescents’ perception of physical punishment in terms of
justness. Adolescents’ perception of parental psychologit;al maltreatment is also
taken as mediating variable depending on the research questiogl. The interrelationship
between these variables is designed using Structural Equation Modeling (SEM).
Structural Equation Modeling (SEM)

SEM is a statistical methodology, which is mostly used in non-experimental
research, aiming to investigate causal relationships. In SEM, causal relationships are
represented by series of structural (regression) equations. In addition, the structural
models can be modeled pictorially to enable clear conceptualization of the theory.
The model argues for the plausibility of pestulated relations. It takes a confirmatory
approach; and is used effectively with data analysis process for inferential purbose. It
provides explicit estimates of measurement error (error of variance parameter). It can
incorporate both observed and unobserved variables (Byrne, 2001; Maruyama, 1998;
Hoyle, 1995).

SEM has its own terminology. Some basic concepts are latent variable,
which means theoretical constructs that can not be observed directly; manifest

variable, which means measured variables that have scores, observed variables
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which link to latent ones; exogenous variable, whiéh stands for independent variable,
the causes; and endogenous variable, which stands for dependent variable that can be
explained by the influence of exo;geneous variable.

SEM has two components, the measurement model and the structural model.
Measurement model is the componenet of general model, in which latent variables
are prescribed. In other words, it is the link between latent and observed variables.
On the other hand, structural model is the component of general model that
prescribes relations between latent variables, the link among the latent variables.
Pictorially, variables in ellipses are latent variables: which mean unobserved ones.
They are measured through the factors of each variable. In the models, this kind of a
relationship is shown by the singl;a headed arrow which goes from latent variable to
its factor (measurement component of the model). Variables in rectangular shgpe
show these factors, that is measured variables. In the present study, the relationship
between psychological maltreatment and its dimensions of severe rejection, subtle
rejection, unrealistic expectations, degrading, and non-acceptance/non-respect
experienced from mother and father; and the relatiqnship between psychological
adjustment and its dimensions of hostility/aggression, dependency, self-esteem, self-
adequacy, emotional responsiveness, emotional stability, and world view, form the
measurement component of the general model. Harshness and unjustness variables
are considered as latent variables in some models, and as measured variables in some
other models, depending on the resealich ciuestion r'elatedﬂ to the model.

On the other hand, structural component of the structural equation modeling
is the part where the relationships between the latent variables are prescribed. The

relationship between harshness, unjustness, psychological maltreatment and

psychological adjustment is the structural component of the general model, as it is
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seen in Fig.1. Since the aim of this study is to investigate the inter-relationships
between psychological adjustment, perception of parental psychological
maltreatment, and physical punishment in terms of harshness and unjustness, the
focus will be on the structural component of the model.

As it is seen in Fig.1 the hypothesized model explores the direct effect of
perceived harshness and unjustness on psychological adjustment and the indirect
effect of these variables on psychological adjustment, which is mediated by
perceived psychological maltreatment. |

The hypothesized general model, is shown in Fig. 2, and it includes both
measurement and structural component. In this model, psychological adjustment is
the endogenous variable (dependent variable), whereas harshness perceived from
mother, harshness perceived from father, unjustness perceived from mother, and
unjustness perceived from father are exogenous variables (independent variables). In

addition, perceived psychological maltreatment is the mediating exogenous variable.

Fig .1: Hypothesized General Model — structural component
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Fig. 2: Hypothesized General Model
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There are three research questions in this study. First two questions have two
sub-questions regarding the gender of the parent. In the following part, the questions,

the definitions of variables in the specific question, and the models designed for each

questions are presented.

Research Question 1: Does peréeived'parental psychological maltreatment have a
significant impact on perceived psychological adjusﬁnent?
a. Does perceived maternal psychological maltreatment have a significant
impact on perceived psychological adjustment?
There are two latent variables in this question. First is the perceived maternal
psychological maltreatment, which is the exogenous variable of this question. It is
measured by five factors, namely severe rejection, subtle rejection, degrading,

unrealistic expectations, and acceptance/respect perceived from mother.
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Second variable is the perceived psychological adjustment, which is
endogenous variable of this question. It is measured by seven factors, namely,
hostility/aggression, low self-esteem, low self-adequacy, emotional
unresponsiveness, dependency, emotional instability, negative .world view. The
hypothesized model of this research question is shown in Fig.3.

b. Does perceived paternal psychological maltreatment has a significant impact
on perceived psychological adjustment?

There are two latent variables in this question. First is the perceived paternal
psychological maltreatment, which is the exogenous variable of this question. It is
measured by five factors, namely severe rejection, subtle rejection, degrading,
unrealistic expectations, and acceptance/respect perceived from father.

Second variable is the perceived psychological adjustment, which is B
endogenous variable of this question. It is measured by seven factors, namely,
hostility/aggression, low self-esteem, low self-adequacy, emotional
unresponsiveness, dependency, emotional instability, negative world view. The

hypothesized model of this research question is shown in Fig.4.
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Fig. 3: Hypothesized Model for the Relationship between Maternal Psychological

Maltreatment and Psychological Adjustment
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Fig. 4: Hypothesized Model for the Relationship between Paternal Psychological

Maltreatment and Psychological Adjustment
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Research Question 2: Does perception of harshness and unjustness of physical

punishment have an impact on perception of psychological adjustment?
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a. Does perception of harshness and unjustness of physicgl_l punishment
experienced from mother have an impact on perception of psychological
adjustment?

There are three latent variables in this question. First is the perceived
harshness of physical punishment experienced from mother, which is the exogenous
variable of this question. It is measured by two factors, namely frequency of
punishment and severity of punishment.

Second variable is the perceived unjustness of physical punishment
e%perienced from mother, which is the other exogenous variable of this question. It is
measured by two factors, namely fairness of punishment and deservedness of
punishment.

Third variable is the perceived psychological adjustment, which is
endogenous variable of this question. It is measureé by seven factors, namely,
hostility/aggression, low self-esteem, low self-adequacy, emotional
unresponsiveness, dependency, erhotional instability, and negative world view. The
hypothesized mode] of this research question is shown in Fig.5.

b. Does perception of harshness and unjustness of physical punishment
experienced from father have an impact on percéption of psychological
adjustment?

There are three latent variables in this question. First is the perceived
harshness of physical punishment experienced ﬁ’on; father, which is the exogenous
variable of this question. It is measured by two factors, namely frequency of
punishment and severity of punisﬁment.

Second variable is the perceived unjustness of physical punishment

experienced from father, which is the other exogenous variable of this question. It is
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measured by two factors, namely fairness of punishment and deservedness of
punishment.

Third variable is the perceived psychological adjustment, which is
endogenous variable of this question.'It is measure& by s;%ven factors, namely,
hostility/aggression, low self-esteem, low self-adequacy, emotional
unresponsiveness, dependency, emotional instability, and negative world view.

The hypothesized model of this research question is shown in Fig.6.

Fig. 5: Hypothesized Model for the Relationship between Harshness and Unjustness

of Physical Punishment EXperienced From Mother and Psychological Adjustment
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Fig. 6: Hypothesized Model for the Relationship between Harshness and Unjustness

of Physical Punishment Experienced From Father and Psychological Adjustment
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Research Question 3: Does the impact of harshness and unjustness to psychological

adjustment vary according to the youth’s perceptio‘h/ of pa;rental psychological
maltreatment?

There are four variables in this question. First is the perceived harshness of
physical punishment experienced from parent. It is an observed variable, which is
measured by the harshness dimension of PPQ. It is one of the exogenous variables of
this question. Other exogenous variable is perceived unjustness of physical
punishment experienced from parent. 1t is again an observed variable, which is
measured by unjustness dimension of PPQ. Third variable is the perceived paternal/

maternal psychological maltreatment, which is an exogenous variable of this
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question. It is measured by five factors, namely severe rejectidﬁ, subtle rejection,
degrading, unrealistic expectations, and acceptance/respect perceived from
father/mother. This variable acts as a mediating variable in this research question.
Last variable is the perceived psychological adjustment, which is endogenous
variable of this question. It is measured by seven factors, namely,
hostility/aggression, low self-esteem, low self-adequacy, emotional
unresponsiveness, dependency, emotional instability, negative world view.

To examine this question, the general model isw separated into mother and
father models. Then for detailed analysis, model is specified acécording to gender of
the adolescent. The hypothesized models for mother and for father are shown in Fig.

7 and Fig.8, respectively.

Fig. 7: Hypothesized Model for Mother
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Fig. 8: Hypothesized model for Father
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E-Data Analysis

In data analysis, first descriptive statistics of data was calculated, using
SPSS 11.5. At the same time, mean dlfferences were analyzed by t-test and One-Way
ANOVA analysis. Then, model — ﬁttmg processes was apphed through AMOS.
Next, the model modification was carried out, which is like post hoc comparisons
after ANOVA in SPSS (Hoyle, 1995).
SPSS Analysis
In descriptive statistics, mean values and standard deviations of each variable was
calculated according to gender and school program differences. Based on the

literature some variables were analyzed in terms of age differences, and parent
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education. Then using t-test and One-Way ANOVA, the mean differences were
calculated.
AMOS Analysis

Next step was the analysis of models designed in this study. Model —
fitting process was applied in AMOS. The primary task of model-fitting processes is
to determine the goodness—of-fit between hypothesized modei and the sample data
(Byme, 2001). Model - fitting process can be formulated as data = model +
residual. Data is the measured scores related to observed variables. Model is the
hypothesized structure linking both the observed vériables to latent variables
(measurement model) and latent variables to one another (structural model). Residual
is the discrepancy between the hypothesized model and observed data.

TIn other words, model is a formulation of a statement about a set of
parameters. Goodness-of-fit tests indicate the degree to which the patterns of
parameters specified in a model, is’ consistent with the patterns of variance and
covariance from a set of observed data.

The criteria for fitting process are

1. The rationale which the model 1s based on: includes the theoretical background of
the model.

2. The goodness of fit statistics: includes Chi-Square difference s:tatistics. First the
discrepancy (residual) between sample data covariance matrix and hypothesized
model covariance matrix is calculated. To continue the analysis, they should be
found to be nonsignificant. Literally it means that discrepancy between data and
postulated model is nonexistent.

3. The estimation process: gives the values between sample data and model,

including both all parameters in the model and mo&el as a whole.



48

4. The issue of statistical significance: measured by indices of fit. There are many
kinds of indices of fit in AMOS. Each index gives the value of fit, sensitive to
difference features of the model, for instance, sample size, the type of postulated
model...etc.

In AMOS, first the model is drawn into “input sheet”. The representations of

figures are presented in Fig. 9

Fig. 9: The representation of figures in AMOS

O : Latent variable
0 : Observed variable
—: The impact of one variable on another

«: Covariance or correlation between pairs of variables

Second step is the calculation of estimates. AMOS calculates, goodness-of-fit
statistics, significance level of model, unstandardized (b valueé) and standardized (f
values) of covariance, and variance and regression weights of the parameters. From
the output sheet, results of all the analysis are received. If the model as a whole is
significant, and identified, the next step is modiﬁcation of the model. The
nonsignificant relations in the model are skipped. Modification index gives the
expected relations which are not in the hypothesized model. According to these
suggestions, the model is modified, and at the end, a modified model that is both as a

whole, and in terms of parameters, is the significant model.
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V -- RESULTS

This chapter includes results of the data analysis related to variables and
research questions of this study. First of all, descriptive findings of the variables used
in this study are given. Then, the examination of research questions is presented.

A- Initial Analysis

Means and standard deviation values for adz)lescents’ perception of
psychological adjustment, and parental psychological maltreatment, are given

separately in terms of gender, sch;)ol program, and parent education. The
percentages of presence of physical punishment and mean and standard deviation
values for harshness and unjustness are also presented. -

Perception of psychological adjustment is measured by Personality
Assessment Questionnaire (PAQ). The mean score for total sample is found to be
92.1 with standard deviation value of 14.7 (N= 714). Table 7 shows the mean and
standard deviation scores of PAQ, in terms of genciér and school program. The mean
score for females is 93.2, while for males is 90.4. In terms of school program, the
mean score of subjects attending éo “Regular Program” is 92.9, and mean score of

adolescents attending to “Super Program” is 90.1.

Table 7: M and SD Values for Psychological Adjustment

M SD
Gender
Female 932 154
Male 904 13.6
School Program

Regular Program 929 142
Super Program 90.1 15.7 .
Total 92.1 14.7

N=714
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Perception of parental psychological maltreatment is measured by Perception
of Psychological Maltreatment Inyentory for Adolescents (POPMIFA) Mother and
Father Forms. Adolescents seem to perceive psychological maltreatment from their
mother (M= 146.1) a little higher than they perceive from their father (M=137.3). As
it can be seen in Table 8, males’ percéption of maternal and paternal psychological
maltreatment (M=148.54, M=139.67 respectively) tent to be higher than females’
perception of maternal and paternal psychological maltreatment (M=143.68,
M=135.25 respectively). However, analysis of variance statistics showed that there
is no significant difference between males and females’ perception of maternal
psychological maltreatment (F (1,671) =2.919, p=.088); as well as their perception of
paternal psychological maltreatment (¥ (1,671) =2.021, p=.156).

In terms of school program, pqrception of psychological maltreatment range
from a high value of 148.04 (SD=39.8) for regular i)rogrém stti'dents’ perception of
maternal psychological maltreatment, to a low of 134.6 (SD=34.8) for super program
students’ perception of paternal psychological maltreatment. In addition, Table 8
shows that the mean scores of perception of maternal psychological maltreatment are

higher than perception of paternal psychological maltreatment.



Table 8: M and SD values of Perceived Maternal and Paternal

Psychological Maltreatment
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POPMIFA-MOTHER POPMIFA-FATHER

Gender M SD SD N
Female 143.68 33.5 13525 37.01 400
Male 148.54 " 39.9 139.67 43.2 273

School Program

Regular Program 148.04 39.8 138.6 42,6 491
Super Program 141.82 29.5 134.6 34.8 223
Total 146.1 36.9 137.3 404 714

In terms of parent education, the distribution of mean scores of perception of

maternal and paternal psychological maltreatment does not show any specific trend.

Table 9 shows the mean scores and standard deviation values for parental

psychological maltreatment, in terms of their parents’ education.

Table 9: M and SD values for Perceived Maternal and Paternal Psybhological

Maltreatment in terms of Parent Education

Maternal Paternal

Parent Education N M SD: N M SD
Primary School But Not Graduate 75 152.61 37.55 27 138.37 38.06
Primary School Graduate 315 147.43 38.69 221 139.45 40.04
Middle School Graduate 127 146.82 40.33 152 134.84 364
High School Graduate 105 13866 2701 162 136.37 38.28
High School & Work 25 138.68 27.23 45 136.42 43.15
University But Not Graduate 15 150.73 35.38 27 137.33 50.53
University Graduate 30 134.07 31.44 49 131.12 384
Master / PhD 4 145.5 26.29 11 130 37.36
Other 1 179 . 3. 107.33 4.51
Total 697 145.77 36.71 697 136.54 39.14
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As can be seen in Table 10, 25.8% of the sample stated that they have
experienced physical punishment at léast one time in their life’éi.ther from one parent
or both. Table 10 shows the distribution of presence of physical punishment in terms
of school program and gender. Not much difference seems to exist in terms of neither

gender nor school program.

Table 10: Percentage Distribution of Presence of Physical Punishment in terms of

School Program and Gender

Presence of PP Total Regular Program Super Program Female Male

f % F % f % f % f %
Not Present 529 742 366 74.7 163 73.1 303 759 191 70
Present 184 258 124 253 60 269 9 241 82 30
Total 713 100 490 100 223 100 399 100 273 100

In Table 11, the percentage of presence of physical punishment between the

ages of 14 to 19, with the highest presented as 30.30% for the age of 17 is presented

Table 11: The Distribution of Percentages of

Presence of Physical Punishment within the Ages

Age N NotPresent Present Total

% % %
14 9 88.9 11.1 100
15 364 72 28 100 v
16 256 75.8 24.2 100
17 33 69.7 30.3 100
18 5 80 20 100

19 1 100 - 100
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While 23.5% of the adolescent sample reported perceiving physical
punishment from their mother, orﬂy 14.90% of sample reported perceiving physical

punishment from their father.

Table 12: P Distribution of Presence of Physical Punishment in terms of Experiences

from Each Parent

Experienced from Mother ~ Experienced from Father

Presence N % N . %
Not Present 525 76.4 583 85.1
" Present 162 23.5 102 14.9
Total 687 100, 685 100

Table 13 shows the mean and standard déeviations of the variables and the
correlations among them. Psychological adjustment has a significant conelati(;n both
with perceived maternal psychological maltreatment and paternal psychological
maltreatment (r=.453, p=.000; r=438, p=.000, respectively). It explains that the
higher the perceived parental psychological ': maltreatment the higher the
psychological maladjustment. Perceived maternal and paternal psychological
maltreatment have a significant s:trong correlation with each other (r=.761, p<.000),
which presents that the higher the perception of psychological maltreatment from one

parent, the higher the probability of bercepﬁon of psychological maltreatment from

other parent.
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Table 13: Intercorrelations Between Harsh-M, Unjust-M, Harsh-F, Unjust-F,

POPMIFA-M, POPMIFA-F, and PAQ

M SD 1 2 3 4 5. 6 7
1. Harsh-M 3.89 2.14 - 346%%* - 142%  215%%  36QwkE ]72%x 9%
2. Unjust-M 4.16 2.34 - 208%*  -054 ns Jd16* .186%* 144%
3. Harsh-F 2.69 2.79 - T66%** .161* J42%%x D)2k
4. Unjust-F 2.62 2.69 - .06 ns .164* .096 ns
5.POPMIFA-M  160.95 41.55 - JOIREx 453k
6. POPMIFA-F  153.68 46.54 - A438x%
7. PAQ 96.63 14.15 . -

*p<.05, ¥*p<.01, ***p<.000 (one-tailed), N=183

Harshness-M and Harshness-F weakly correlates with psychological
adjustment (r=.19, p=.01; r=.212, p=.01 respectively). However, the significant
correlations between Harshness-M and POPMIFA-M (=361, p<.000), and
Harshness-F and POPMIFA-F (r=.342, p<.000) communicate that if there is a strong
relationship between these variables.

On the other hand, if it is perceived from mother, unjustness of physical
punishment has a very low correlation with psychological adjustment (r=.144,
p=.05), and it has no significant correlation with psychological adjustment if it is
perceived from father (r=.096, ns). Moreover, unjustness perceived from mother has
a weak correlation with perceived maternal psychological maltreatment (r=.116,
p=.05). Similarly, the relationship between unjustness perceive;d from father and
perceived paternal psychological maltreatment is very weak (r=.164, p=.05).

Table 13 presents that perceived harshness of physical punishment has a
correlation with perceived parental psychological maltreatment, rather than
psychological adjustment. But, perceived unjustness of physical punishment weakly
correlates with perceived parental psychological maltreatment. It also either weakly

correlates or does not correlate with psychological adjustment.
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When these variables are put into the model (see Fig.1), the results of AMOS
analysis supports above findings. After drawing hybothesized general model into
input sheet of AMOS (see Fig. 2), program calculated the goodness of fit statistics,
the statistical significance, and the estimated beta values of the relationships within
the model. Then, through modification indices, program calculated the expected
relationships which are not presented in the hypothesized model.

After several modifications, Fig. 10 presents the results of the model. The
structural equation model fits the data well. The x2 test showed no difference
'(X2=1 12.133, DF=92, p=.075). In addition, the goodness of fit indices shows a well-
fit between sample data and the model (GFI=.937, CFI=.990).

The values given for relationships are standardized B (beta) values for each

relationship.
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Fig.10: Modified General Model
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B-Results According to Research'Questions

Mainly, there are three research questions in this study. First two questions
have two sub-questions. For these first two questions, results of analysis are given in
terms of their sub-questions. For the analysis of each research question, the relevant
part of the general model is examined in detail. In other words, for each research
question, the relationships specified in this particular question will be drawn in the
form of a model. For each research question, first the hypothesized model is
presented along with the resulted model. Next, the statistical results of question will
be presented in a table.

Research Question 1: Does perceived parental psychological maltreatment have a

significant impact on perceived psychological adjustment?
a. Does perceived maternal psychological maltreatment have a significant

impact on perceived psychological adjustment?
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Fig. 11: Modified Model for the Relationship between Maternal Psychological

Maltreatment and Psychological Adjustment
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Results of analysis of ﬂﬁs model shows the weli fit b;atweeh hypothesized model
and sample data. Fig. 11 presents the statistical results of the relationships within the
model. The ¥ test showed no difference (3*=50.051, df=36, p=.060). The goodness
of fit indices shows a well-fit between sample data.and the model (CFI=.999). In
addition, each relationship within the model is significant (p=.000).

Table 14 presents the significant relationship between perceived maternal
psychological maltreatment and psychological adjustment, with a significant f§ value
of .41 (p=.00001). That is to say, perceived maternal psychological maltreatment has

a significant impact on perceived psychological adjustment.
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Table 14: Relationship between Percéived Maternal Psychological Maltreatment and

Perceived Psychological Adjustment’

Amount of
bValue B Value StEndard Z Value'  Variance Alpha
rTor
Accounted
Modified .
Model 43 A4l N 4.186 A7 .00001

b. Does perceived paternal psychological maltreatment has a significant impact
on perceived psychological adjustment?
Results of analysis of this model shows the well fit bet%veen hypothesized
model and sample data. As can be seen in Fig. 12 the relationships are all significant
within the model (p=.000). The 3 test showed no difference (x2=46.881, df=34,

p=.760). In addition, the goodness of fit indices shows a well-fit between sample data

and the model (CFI=1).

! The tables include six columns. First two columns give the value of the relationship between
variables. First column presents the unstandardized values (which is symbolized as “b value™),
whereas second column presents standardized values (which is symbolized-as “p value”). Third
column presents the standard error values. Next column gives the z-scores of the value of relationship.
Fifth column presents amount of variance within the variables. And the last column gives the
significance level. '
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Fig. 12: Modified Model for the Relationship between Maternal Psychological

Maltreatment and Psychological Adjustment
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Table 15: Relationship between Perceived Paternal Psychological Maltreatment and

Perceived Psychological Adjustment

Amount of
b Value B Value Stgndard Z Value Variance Alpha
1Tor
] Accounted
Modified ‘ ' ' -
Model .05 34 .01 4.332 12 .00001

It is seen in Table 15 that the relationship between perceived paternal
psychological maltreatment and psychological adjustment is significant with a
standardized B value of .34 (p=.00001). This highly significant relationship means

that the higher the perceived paternal psycholo gical maltreatment the lower the
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perceived psychological adjustment of adolescents. That is to say, perceived paternal
psychological maltreatment has a significant impact on perceived psychological
adjustment of adolescents. "

As aresult of analysis of the above two questions, it can be concluded that
perceived parental psychological ;rlaltreaUnent has a significant impact on perceived
psychological adjustment of adolescents.

Research Question 2: Does perceptidﬁ of harshness and unjustness of physical

punishment have an impact on perception of psychological adjustment?
a. Does perception of harshness and unjustness of physical punishment
experienced from mother have an impact on perception of psychological

adjustment?

Fig. 13: Hypothesized Model for the Relationship between Harshness and Unjusthess

of Physical Punishment Experienced From Mother and Psychological Adjustment
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The goodness of fit statistics show that this model, even after modification
procedure, does not fit significantly for the present sample. The y” test shows
difference (x*=56.030, df=31, p=.004). That is to say, perceived harshness and
unjustness of physical punishment experienced from mother does not have a
significant independent impact on perceived psychological adjustment.

b. Does perception of harshness and unjustness of physical punishment
experienced from father have an impact on perception of psychological
adjustment?

Fig. 14 shows the hypothesized model of this research question.

Fig. 14: Hypothesized Model for the Relationship between Harshness and Unjustness

of Physical Punishment Experienced From Father and Psychological Adjustment

— _ d HosAgr
SEVF BROQF

{ Harshuoss-Father .

{ Unjustess-Father '

FSR——

The goodness of fit statistics show that this model, even after modification

procedure, does not fit significantly to the sample as with the perception of maternal
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behavior. The y” shows difference (;(2=1_47.078, df<41, p=.000). That is to say,
perceived harshness and unjustness of physical punishment experienced from father
does not have a significant relationship with perceived psychological adjustment.

Based on the results of the above two questions, it is“seen that perceived
harshness and unjustness by themselves are not enough to explain any amount of
variance in psychological adjustment. As a result, it can be concluded that perceived
harshness and unjustness of physical punishment per se expgrienced from parents
does not have a significant impact on perceived psﬂ}chological adjustment of
adolescents.

Research Question 3: Does the irﬁpact of harshness and unjustness on psychological

adjustment vary according to the youth’s perception of parental psychological
maltreatment?

To examine this question, the general model is separated into mother and
father models. Then for detailed analysis, model is speciﬁed according to gender of
the adolescent.

The analysis calculated in AMOS showed tilat in the hypothesized model,
some relationships were significant, while some other were not significant, as can be
seen in Fig.15. The xz test showeci no difference (x’=79.988, df=59, p=.036). In
addition, the goodness of fit indices shows a well-fit between sample data and the

model (CFI=.997).
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Fig. 15: Estimated Values for Hypothesized Model for Mother
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As it is seen in Fig. 15, the direct paths from perceived harshness and
unjustness to psychological adjustmerﬁ are insignificant, "whjle“they are significantly
related to perceived maternal psychological maltreatment (5=.44, p<.001; =31,
p<.001, respectively). Thus, their direct relationship to psychological adjustment is
removed from the model. And Fig. 16 presents the statistical significant results of the
relationships. The +* test showed no difference (’=74.750, df=60, p=.095). In
addition, the goodness of fit indices shows a well-fit between sample data and the

model (CFI=.998). All paths in the modified model are significant (p=.000).
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Fig. 16: Modified Model for Mother
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Table 16 shows the BB values and accounted amount of variances both for
the hypothesized and modified model for mother. As it seen in Table 16, direct
effects of perceived harshness and unjustness of physical punishment does not
significantly contribute to perceived psychological adjustment. Instead, their
influences are mediated by the perceived maternal psychological maltreatment. In
addition, it is important to state that as high as 25% of variance in psychological

adjustment of the sample is accounted for by maternal psychoiogical maltreatment.

Table 16: Relationship Values for the Model for Maternal Perception of Physical
Punishment and Psychological Maltreatment, and Psychological Adjustment

Relationship between Maternal Harshness and Psychological Maltreatment

: Amount of
bValue B Value Stgndard Z Value Variance Alpha
rTOr A
Accounted
Hypothesized | - 44 07 42 19 .00001
Model .
Modified iy ~ ;
Model 28 44 .07 42 .19 .00001
Relationship between Harshness-Mother and Psychological Adjustment
Amount of
b Value B Value Standard Z Value Variance Alpha
. Error ;
Accounted
Hypothesized ~
Model .09 .16 .06 1.7 .03 Ns
Modified _ ; 3 5 ) :
Model
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Relationship between Maternal Unjustness and Psychological Maltreatment

Amount of
b Value P Value Stgndard Z Value Variance Alpha
Tror

Accounted
Hypothesized
Model 17 31 .05 34 1 .0001
Modified .
Model 17 31 05 34 1 .0001

Relationship between Unjustness-Mother and Psychological Adjustment

Amount of
b Value B Value St;ndard Z Value Variance Alpha
rror
Accounted
" Hypothesized .
Model .06 11 .05 1.3 .01 ns
Modified ) ) ) 3 ) )
Model

Relationship between Maternal Psychological Maltreatment and Psychological

Adjustment
Amount of
bValue P Value Sténdard Z Value Variance Alpha
TTor
; Accounted
Hypothesized
Model 41 43 .14 29 .18 .001
Modified
Model 47 .50 .14 32 25 .0001

Similar with model for mother, the analysis calculated in AMOS showed
that in the hypothesized model for father, some relationships were significant, while
some other were not significant, as can be seen in F‘*‘ig.l7. The 3 test showed no
difference (x*=72.174, df=54, p=.05). In addition, the goodness of fit indices shows a

well-fit between sample data and the model (CFI=.997).
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Fig. 17: Estimated Values for Hypothesized Model for Father
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5

As it is seen in Fig. 17, the direct paths from perceived harshness and
unjustness to psychological adjustment, and the direct path from perceived
unjustness to psychological maltreatment are insigx;iﬁcant, while perceived harshness
is significantly related to perceived paternal psychological maltreatment (5=.50,
p<.000). Thus, insignificant relatignshjps are removed from the model. And Fig. 18
presents the statistical results of the relationships within the model. The i test
showed difference (y°=60.174, a}’=46,: p=.08). In addition, the goodness of fit indices
shows a well-fit between sample data and the model (CFI=.998). All paths in the

modified model are significant (p=.000).
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Fig. 18: Modified Model for Father
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Table 17 shows the B values and accounted amount of variances both for
the hypothesized model for fathe£ and modified model for father. As it seen in Table
17, direct effects of perceived harshness and unjustness of physical punishment
experienced from father does not significantly contribute to perceived psychological
adjustment. In addition, the influence of perceived unjustness on perceived paternal
psychological maltreatment is not significant. Instead, perceived harshness’s
influence is mediated by the perceived maternal psychological maltreatment.

Table 17: Relationship Values for the Model for Paternal Perception of Physical
Punishment and Psychological M‘altreatment, and Psychological Adjustment

Relationship between Harshness- Father and Paternal Psychological Maltreatment

Amouint of
bValue  f Value Smde Z Value Variance Alpha
Error
Accounted
Hypothesized | o7 50 24 45 25 0000
Model
Modified
Model i 31 .16 4.4 10 .OOQO

Relationship between Harshness-Father and Psychological Adjustment

' Amount of
b Value B Value Standard Z Value Variance Alpha
Error
Accounted

Hypothesized. | 45 06 05 . 48 004 Ns
Model ’ ' ’ ’ )
Modified ) : } : . _
Model
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Relationship between Unjustness-Father and Paternal Psychological Maltreatment

- Amount of
b Value B Value Stgndard Z Value Variance Alpha
rror
Accounted
Hypothesized
Model 49 22 , 24 2.01 .05 Ns
Modified 3 3 ) ) } N
Model
Relationship between Unjustness-Father and Psychological Adjustment
Amount of
b Value B Value StEandard Z Value Variance Alpha
fror
’ Accounted
Hypothesized |, 03 05 27 0009 Ns
Model
Modified N } _ _ R .
Model '

Relationship between Paternal Psychological Maltreatment and Psychological

Adjustment
Standard Amount of
b Value  fValue ° Brro ZValue . Variance Alpha
. rror g
Accounted

Hypothesized A
Model .09 39 .02 3.2 .15 .000
Modified
Model .08 41 .02 34 a7 .000

As it is seen in both Modified Model for Mother (see Fig. 16) and
Modified Model for Father (see Fig. 18), perceived harshness and unjustness of
physical punishment experienced from both parents does not significantly contribute
directly to perceived psychological adjustment. Perceived harshness has an impact on
psychological adjustment, when it is mediated by the perceived parental
psychological maltreatment. Perceived unjustness of physical punishment has a

significant indirect effect on perceived psychological adjustment, mediated by

+



74

perceived psychological maltreatment only when it is experienced from the mother.
In other words, perceived unjustness of physical punishment e;(peri,enced from father
does not have a significant relationship with perceived paternal psychological
maltreatment.

As a summary it can be said that perceived parental psychological
maltreatment has a significant impact on perceived psychological adjustment (8=.40,
p<.01), (see Fig.10). In addition, there is a significant relationship between perceived
harshness and perceived parental psychological maltreatment (for mother p=.23,
b<.000; for father p=.34, p<.000). The amount of variance for .psychological
adjustment accounted by perceived paternal psychological maltreatment is 17%
according to the paternal results. Furthermore, the impact of perceived harshness of
physical punishment on perceived psychological adjustment varies according to
adolescents’ perception of parental maltreatment. Both analysis of specified r;lodels
and analysis of general models support this conclusion.

To sum up, above results show that perceived maternal and paternal
psychological maltreatment has a significant impact on psychological adjustment of
adolescents (p=.41, p<.00001 ; p=34,p<.00001, respectively), whereas perceived
harshness and unjustness of physical punishment doés not have a significant direct
impact on psychological adjustment of adolescents. On the other hand, perceived
harshness and unjustness of physical punishment experienced from mother has an
indirect impact on psychological adjustment thouéh the mediating effect of maternal
psychological maltreatment (8=.44, p<.00001; B=.31, p<.00001, respectively).
However, it is found that for the ﬁhysical punishment experienced from father, only
perception of harshness has an indirect impact on psychological adjustment through

mediating effect of perceived paternal psychological maltreatment (B=.31, p<.0000).
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VI - DISCUSSION

A- General Discussion

In this part, the analysis of the present study, which has an aim of
investigating the interrelationship between adolescents’ percepftion of psychological
adjustment, parental psychological maltreatment, and physical punishment in terms
of harshness and unjustness, is discussed in the context of current literature.

First, the descriptive results of the variables are examined comparing the
results of the previous studies. Following this, the results of the general model and
research questions are deliberated regarding the current literature. After the
discussion of the results, a general conclusion is made. Then the limitations of the
study and recommendations for further work are given.

In the present study, the mean-score of PAQ was found as 92.1, with standard
deviation value of 14.7 (N=714). In PAQ, scores above 105 indicates that there are
significant psychological adjustment problems of the test-taker (Rohner,v 2004).
Thus, it can be stated that subjects of this study are psychological adjusted. In
Erkman’s study (2003), which was done in Istanbui, the mean PAQ score of subjects
was 109.17 (SD=14.71, N=1526). It shows that psychological well-being of
adolescents in Istanbul is distribu’;ed within one standard deviation above and below
the U.S.A. norm mean score of PAQ. It can be stated that adolescents in Istanbul
have a within normal range psychological‘adjustment.

In addition, the mean PAQ score of subjects in this study is lower than the
mean PAQ scores of subjects in Rohner’s study (1991), which was done in West
Indies (4=96.11, SD=11.46, N=349). On the othef hand it is higher than another
study done by Rohner (1996), which was done in C;eorgia (M=71.44, SD=14.61,

N=281). The results also communicate that psychological well-being of adolescents
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in Istanbul is worse than the adolescents in USA; on the other hand it is better than
adolescents in West Indies.

In the current study, the mean score of POPMIFA - Mother was found as
146.1 (SD=36.9, N=714), whereas it was found as 137.3 (SD=40.4, N=714) for
father. Kiling (1999), in the norm'study of POPMIFA, found as mean scores 135.98
(S’D=29.77, N=425) for mother form, and 134.80 (SD=31.41, N=404) for father form.
In comparison to norm study of POPMIFA, it can be stated tha“c adolescents in this
study perceive psychological maltreatment in the normative range in their
relationships with parents.

Although there seems a difference between mean score of mother and father
forms in the currents study, the correlation between forms is found as .76 (p<.000),
which also supports the literature (Kiling & Erkman, 1999; Cesmeci & Erkman,
1996; Vardar & Erkman, 1994). In terms of the gender of the subjects, the mez;n
scores of females were found as 143.68 (SD=33.5, N=400) for mother form, and
135.25 (SD=37.01, N=400) for father form; whereas mean scores of males were
found as 148.54 (SD=39.9, N=273) for mother form, and 139.67 (Sb=43.2, N=273)
for father form. It seems that male subjects of this study perceive slightly more
psychological maltreatment in their relationships with parents, however, in mean
comparison analysis, between females and males 1o significant difference was
found (for mother F=2.919, P=.088; for father F=2.021, P=.156). Previous studies
done on POPMIFA demonstrate some differing results on the relation of gender and
perception of psychological maltreatment. In some studies (Kiling & Erkman, 1999;
Vardar & Erkman, 1994) no significant difference was found between them. On the
other hand, in some other studies (Cesmeci & Erkman, 1996; Erdem & Erkman,

1990) it was found that the perception of parental psychological maltreatment of
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males and females are significantly different. In the present study, although no ‘
significant difference was found, it caﬁ be' stated that there is 4 trend that males
perceive higher maltreatment than females.

Parent education is another comparison factor of mean differences of
POPMIFA. Different from the findings of literaturg, in the present study, for mother
education, no trend was found about the relationship between education of mother
and the amount of perceived maternal psychological maltreatment in the parent-
adolescent relationship. Current literature states that the lower the education of
mother the higher the perception of matemal psychological maltreatment (Kiling &
Erkman, 1999). On the other hand, fof father educétion, fhe results of current study
support the literature. In previous studies, similarly no significant effect of father
education was found (Kiling & Erkman, 1999). Therefore, it can be concluded that in
this study parent education does not have a significant relationship with the a;flount
of parental psychological maltreatment.

Perception of physical punishment is another variable of present study. As it
is seen in Table 10, 25.8% of the sample stated that they have experienced physical
punishment at least one time in their life from either one of the parents or both. In
Erkman’s study (2003), it was 28.7%. Different from Erkman’g study, in the present
one, it was detected that 53.9% of the physical punishment reporting subjects were
females. It was males in norm study of PPQ (Erkman, 2003). In addition in the norm
study of PPQ, it was found that the higher the age of subject the lower the
experienced physical punishment. In the present study, the presence of PP is
increasing between the ages of 14 and 17 as the age increases, then at the age of 18 it
is decreasing. The differences could be due to the characteristics of the sample. The

age range of subjects in the norm study of PPQ was between 10 and 19, whereas in
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the present study it was between 15 and 19, with 15 and 16 years old being mostly
represented by 92.9%.

Harshness of physical punishment by mother was reported as being not harsh
by 70.1%, and punishment experienced from father was reported again as being not
harsh by 60.4%. Results are consistent with the norm study of PPQ (Erkman, 2003),
which point out that Turkish adolescents do not experience physical punishment very
often, and when they experience it is not too severe.

On the other hand, in terms of unjustness of physical punishment, mothers
.were rated 49.1% as being unjust, and fathers were rated 55% as being unjust.
However, 19.3% of sample for mothers and 15% of sample for fathers reported that
they are not sure whether punishment is just or unjust. Results indicate that
approximately half of the subjects view punishment as unjust, whereas other half is
either not sure or perceived justness. /

As a conclusion, based on the results of the current study and the literature, it
can be stated that, Turkish adolescents in this study are in general psychologically
well-adjusted, have perceived moderate parental ps:ycholo gical maltreatment, and
one quarter of them have experienced not harsh, but unjust physical punishment.

The main aim of this st'udy was to explore the interrelationship between
perceived adjustment, perceived parental psychological maltreatment, and perceived
harshness and unjustness of physical punishment,’ through three research questions.
Results of the analysis clarified the interrelationship between these variables.

In the literature, previous studies were conducted with perceived parental
acceptance/respect, instead of perceived parental psychological maltreatment. Since
acceptance/respect is accepted as one of the factorsl of perceived parental

psychological maltreatment, the following discussion of the results are made in
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comparison to those previous studies.

Perceived harshness experienced from both mother and father correlated
more with perceived parental psychological maltreatment (7nother =.361, p<.000;
Ffather=-342, p<.000), than with psychological adjustment (#mother =19, p=.01;
rame—212, p=.01). This finding is suggesting of two parts. First, perceived
harshness has a more strong relationship with perceived parental psychological
maltreatment, then psychological adjﬁstment. Second, th;z highér the perceived
harshness the higher the perceived parental psychological maltreatment is. This
finding supports the results of previous studies (Erkman, 2003; Rohner et. al., 1996,
1991).

Perceived unjustness of physical punishment either weakly correlated or did
not correlate with both perceived parental psychological maltreatment (7,nother ={.1 16,
Pamer=. 164, p<.05) and psychological adjustment (#yome=.144, p<.05; Ffane,=.096,
ns).Literature shows that perceived ur}justness of physical punishment has a
significant correlation with perceived acceptance/respect (Erkl;lan, 2003; Rohner et.
al., 1996, 1991). Since psychological maltreatment is an umbrella term, the
difference in results suggests that adolescents’ perception of unjustness has a weak
relationship with the perception of parent-adolescent relationship in general.

Furthermore, psychological adjustment and perceived pargntal psychological
maltreatment have a high correlation between each other (7 other =.453, Vfather—-438,
p<.000). Erkman, in her study, found significant high correlation between
acceptance/respect and psychological adjustment of adolescents (Erkman, 2003).
Similarly, Rohner detected highly significant correlation betwéen these two variables
(Rohner et al., 1996, 1991). Since, perceived psychological maltreatment and

acceptance/respect corresponds to a large extent with each other, current results
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brings one to ask for further cansal relationships between psychological maltreatment
and psychological adjustment, as previous researchers examinéd. First research
question of the present study asks for this relationship from the causal point of view.
The analysis of first model (see Fig. 11 and Fig. 12) shows that 17% of
variance in adolescents’ psychological adjustment is caused by adolescents’
perception of maternal psychological maltreatment and 12% by perception of
paternal psychological maltreatment. In other words, mothers’ behaviors towards
their adolescent children either in a maltreating attitude have a power of causing 17%
change in their children’ psychological adjustment. The evidence of the power of the
perceived psychological maltreatment on psychological adjust.rinent of adolescent is
consistent with the current theories in the literature. According to Steinberg (1996),
psychological well-being of adolescents is associated with two patterns of parental
behaviors, namely enabling behaviors, and constraining behaviors. More specifically
Rohner (2000) postulates that perceived parental acceptance behaviors are highly
influential on psychological adjustment, whereas perceived parental rejection
behaviors are highly influential on low psychological adjustment. In addition
previous studies conducted both in other countries and in Turkgy also support this
finding. Rohner, in his study in USA found .42 beta value (p=.001) for the
relationship between perceived acceptance/respect and psychological adjustment
(Rohner et.al, 1996). Furthermore, Erkman (2003) in her study in Turkey found that
perceived maternal and paternal rejection are predictors of low psychological
adjustment, whereas perceived maternal and paternal acceptance contributes to
mental health, regardless of age, and gender of the adolescents (Buother=.326 ;
Lramer=.330, p=.0001). Therefore, it can be deduced that perceived parental

psychological maltreating behaviors have a significant impact on Turkish
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adolescents’ psychological well-being. When the current child rearing practices in
Turkey are taken into consideration, this finding becomes very important. According
to Kagitgibasi (1996), child rearing practices in Turkish Culture is in a period of
transition. The most desired characteristic,demandgd by parents from their children
has gone through a change from “obeying parents” to “being iﬁterdependent”
(Kagitgibast, 1996). In the light of current studies, it can be stated that the change in
child rearing attitudes of parents will cause changes in psychological well-being of
adolescents.

Causal relationship between perceived parental psychological maltreatment
and psychological adjustment, presented in this study, should be discussed in the
context of the Turkish family dynamics. Ties within the Turkish family are very
close, intimacy is very impgrtant, and.close emotional relationships are existent
(Erkman, 2003; Kagitcibagi, 1990; Fisek, 1982). The results of current study can be
also explained by these findings about Turkish family.

Another important characteristic of Turkish family, which has a link with
present study, is discipline. In Turkish culture, physical punishment is a way of
disciplining the child (Fisek, 1982). In addition to strict control, Turkish parents are

| reported to use physical punishment more than other ways of disciplining
(Kagiteibasi, 1990). Supporting these characteristics of Turkish culture, in the
present study nearly one fourth .of subjects stated that they have experienced physical
punishment.

Second research question of the present study seeks for the relationship
between perceived physical punishment in terms of harshness and unjustness, and
psychological adjustment of adolescents, within a model (see Fig. 13 & Fig‘ 14). The

results of the model show that both harshness and unjustness of physical punishment
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either perceived from mother or father does not have a significant impact on
adolescents’ psychological adjustment. Similarly, Rohner in his study in USA found
insignificant causal relationship among these two \;ariables, which psychological
adjustment is the dependent variable (Rohner et.al., 1996). In addition, in the study
of Erkman, it was found that perceived unjustness does not have an impact on
negative psychological adjustment, but perceived harshness does; however, the
amount of direct impact of perceived harshness was weak in comparison to values of
other relationships (Erkman, 2003).

Moreover, the theories in the literature, considering the impact of physical
punishment, are conflicting to some extent. One approach, with Rohner, as one of an
important contributor, emphasizes that perceived characteristics of physical
punishment not having a direct impact on individuals® well-being, rather
empbhasizing other factors mediating this relationship (Rohner, 1991). The otl;er
approach, with Strauss, as a key spokesperson, highlights the negative impacts of
pure presence of physical pimishmen‘é According tb Stra;ﬁss, independent of features
of physical punishment and featu;es of the relationship in which the physical
punishment occurs, presence of physical punishment per se has a long-lasting, and
very negative impact, such as depression, and violence, on individuals (Strauss &
Donelly, 2001). In the light of these two conflicting approaches, results of current
study supports the first approach., Information derived both from current study and
study of Erkman (2003) bare that in Turkish population perceived harshness and
unjustness of physical punishment doss not have a significant direct effect on
psychological well-being of adolescents. This finding raises thé question exploring
the mediating factors between perceived characteristics of physical punishment and

psychological adjustment, as Rohner emphasizes in his theory.
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The last research question of current study aims to examine the variation in
the impact of perceived harshness and unjustness on psycholoéical adjustment, when
perceived parental psychological maltreatment is put as a mediating factor. Again a
model is formed to analyze this question. When all maternal variables are put into
one model (see. Fig. 15), the impact of perceived harshness and unjustness oﬁ
psychological adjustment becomes nonsignificant (Bhacshness™-16; Sunjustness=-11, ns).
However, perceived harshness explained 19% and perceived unjustness explained
1% of perceived maternal psychological maltreatment (p=.00001) (see Tables 16).
| For more detailed analysis, Model for Mother (see F1g 16), and Model for
Father (see Fig. 18) is separated in terms of gender of the adolescent child.
Therefore, four new models are specified, namely, Model for Mother — Daughter
(see. Fig. 19, Model for Mother — Son (see Fig. 20), Model for Father — Daugh}er
(see Fig. 21), and Model for Father — Son (see Fig.'22).

In the following part, the estimated values of the modified models are
presented. These modified models include only the significant relationships within
the model. Results of four models show that gender does not create a significance
difference. .Although the values of relationships differ, the significant paths are
similar when models are specified into adolescents’ gender. In other words, Model
for Mother — Daughter (see Fig.19) and Model for Mother — Son (see Fig.20)
correspond with Model for Mother (see Fig. 16). Similarly, Model for Father-
Daughter (see Fig. 21) and Model for Father — Sonf(see Fig. 22) correspond with
Model for Father (see Fig. 18). Results of these specified analysis also supports
current literature such that Rohne; (1996, 1991) found no significant gender

difference, as well as Erkman (2003).
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Fig. 19: Modified Model for Mother- Daughter Relationship
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Fig. 20: Modified Model for Mother - Son Relationship
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Fig. 21: Modified Model for Father- Daughter Relationship
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Fig. 22: Modified Model for Father- Son Relationship
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Instead of separating models, when both paternal and maternal variables
are put together (see Fig. 3), the result supports all of the above specified models. In
the case of putting all the variables together (see Fig. 23), direct impact of perceived
harshness and unjustness of physical punishment experienced from both pargnts does
not significantly contribute to the variance in perceived psychological adjustment.
Instead, perceived harshness of physical punishmeflt from both parents influences
perceived psychological adjustment, only through the mediating effect of perceived
parental psychological maltreatment. On the other hand, when all paternal and
.matemal variables were put together, perceived unjustness of physical punishment
experienced from mother becomes nonsignificant. In other words, its impact is so
small that when all the variables were put together, its impact disappears. Fig. 23

presenté the simplified Modified General Model.

Fig. 23: Modified General Model: Simplified Version
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Although perceived unjustness has a significant effect of maternal
psychological maltreatment, it does not have a significant relationship with perceived
paternal psychological maltreatment. At this point, current results differ from the
results of previous studies. Erkman (2003), in her study found beta value of .29 for
the causal relationship from perceived unjustness to perceivedﬁmaternal acceptance-
respect; while, the results of Rohner became supported with the results of this study.
B- Conclusion

In the most general sense, the results show that the relationship between
perception of parental psychological maltreatment and adolescents’ psychological
adjustment is so strong that compared to this relationship, perception of physical
punishment has a very little impact, which was found insignificant in the analysis, on
psychological adjustment of adolescents. It has to 1t:>e emphasized that as much as
25% of variance in psychological adjustment is shown to be a;counted for by
perceived maternal psychological maltreatment, and 17% accounted for by perceived
paternal psychological maltreatment. The information derived from this study, highly
supports current literature in this area, especially Rohner’s and Erkman’s studies
(respectively 2000, 2003).

The information derived from the present study should not be perceived as a
rationalization for physical punishment. Since physical punishment is not an
acceptable way of discipline. The conclusion that should be deﬁved from this study
is that in terms of its influence on psychological well-being of adolescents, physical
punishment, rather than having a direct impact by itself, is found to have an effect as
part of psychological maltreatment. In other words, physical punishment has an
additive impact on perceived parental psychological maltreatment. Thus, the

important conclusion, derived from this study, is that to increase the psychological
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well-being of adolescents, ending only physical punishment in a parent-adolescent
relationship is not sufficient. Instead, it is necessary to work on psychological
maltreatment that is perceived from parent-adolesc‘ént relationship as a whole.

To sum up, perception of physical punishment as harsh and/or unjust is linked
with low psychological adjustrnef;t, as it is perceived by adolescents to be a form of
psychological maltreatment
C-Limitations of the Study -

The first limitation of this study derives from the characteristics of the
sample. Data were collected from students attending ninth grade either in regular or
in super programs of four different Public High Schools in Istanbul. First of all,
ihcreasing the number of schools might have incre;sed the generalizability of the
result of the present study in terms of Public High Schools. Data were collected only
in Public High Schools. Collectinl; data from different types of schools might’ 'cause
differences in the results of the present study. In addition, socio-economic level was
not differentiated in this study. Howeizer, current literature shows that results may
differ in terms of SES level of the sample (Erkman, 2003). Thus, for the present
study, having a criterion of SES level might have increased the information derived
from this study. Furthermore, 92.9% of the sample was either 15 or 16 years old.
Collecting data from different age groups, might again increase the knowledge
derived from such a study. The sépond main limitation of the present study is about
the sources of the data. Perceived psychological adjustment was measured by seven
personality dispositions. Expanding the dispositions or using different measures of
psychological adjustment might resul'; in differences in cbnclué’ion. In terms of
perception pf physical punishment, only harshness and unjustness dimensions of

physical punishment were considered in the present study. Current literature shows
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that there are other dimensions such as consistency, predictability, average incidence,
timing of punishment, and explanatioh prdvided for the punishment that are
theoretically related to perception of physical punishment (Rohner, 2000). Including
those dimensions might have also resulted in expanded conclusions.
D-Recommendations and Suggestions for Further Research

Further research is recommended to investigate the differences that might
derive from the socio-economic level of sample in terms of high, moderate, and low,
with increased number of schools, and with a sample that has a wider age range. In
addition, using different sources to measure each variable of the present study will
also contribute to the area. That is to ;ay, further résearcl:x is expected to identify
different measures of perceived psychological adjustment, perception of parental
psychological maltreatment, physical punishment and to investigate different factors
of perceived physical punishment, i.e. unpredictabi‘lity of physical punishment,
inconsistency of physical punishment. The results that will derive from expected

further research will contribute to expand the information derived from the present

study.
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Appendix — A

Demographic Information Form (DIF) — Turkish Form

(On Bilgi Formu)
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ON BILGI FORMU
Kod no:
Dogum giiniiniiz: Giin: Ay: Yl
Cinsiyet: Erkek Kiz

:

Anne/ Baba Egitimi:
1. flkokul (besinci stnif) mezunu degil

2. Ikokul (besinci simnif) mezunu

3 .Ortaokul mezunu

4. Lise mezunu (ya da lise denklik smavr gegmis olma).

5. Lise art1 ig / ticaret veya meslek okulu diplomas1 ya da dengi
6. Bir ila dort yil aras: iiniversite, ama mezun degfl

7 Universite mezunu

8. Universite sonrasi uzmanlik derecesi

yiiksek lisans, doktora gibi)

9 .Diger , belirtiniz

Anne/Baba Geldigi Sehir .
Anne ve babanizin geldigi sehri belirtiniz: iVilge
Kentsel/Kirsal

T

=

ABA
/

S

:

Anne/Baba Is
1. Calisryor
2. Calismiyor
Calismiyor ise
a) Emekli
b) Is artyor
¢) Diger, belirtiniz

Anne/Baba Gegmisteki ya da Simdiki Meslegi
1. Ev kadint

2. Sanayici, tiiccar, toprak sahibi

3. Kiigiik esnaf, zaanatkar

4. Doktor, avukat, mithendis, 6gretim liyesi
5. Memur, d8retmen, hemygire, teknisyen

6. Ust diizey yonetici

7. Oedu mensubu

8. Isci — yardimci hizmetler

9. Ciftci

10. Diger, belirtiniz

I

ABA

THTTEY] | g

T

|
|
|
|

Kardes sayist :

1. Tek ¢ocugum

2. 1 kardegim var
3. 2 kardegim var
4. 3 kardesim var

5 .4 kardegim var
6. Diger (belirtiniz)

i

Eger kardesiniz var ise, siz:
1. En biiyiik

2. En kiigtik

3. Ortanca

4. Diger (belirtiniz)

a
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Appendix - B

Personality Assessment Questionnaire (PAQ) — Turkish Form

(Kisilik Degerlendirme Olgegi)
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Cocuk/Ergen KIDO

Kod no: Tarih:

Asagida farkli insanlarin kendileri hakkinda hisleri ile ilgili baz1 climleler var. Her
ciimleyi dikkatlice oku ve seni ne kadar iyi anlattigini diistin, Mtimkun oldugunca gabuk ol, her
madde icin aklina ilk gelen diigiinceye gére yamt ver ve sonraki maddeye gec. Her maddeden
sonra dért kutu var. Eger o maddedeki ciimle seni gogunlukla dogru olarak anlatiyor ise, kendine
sunu sor “Hemen hemen her zaman mu dogru ?” yoksa “Sadece bazen mi dogru?”

Eger hemen hemen her zaman dogru oldugunu distinttyorsan HEMEN HEMEN HER
ZAMAN DOGRU kutusuna X isareti koy; bazen doﬁru olduﬁunu diislindiyorsan BAZEN
DOGRU’yu isaretle

" Eger climle seni gogunlukla dogru olarak anIatmxyorsa, o zaman kendine sor “Nadiren mi
dogru?” yoksa “Hemen hemen higbir zaman mi1 dogru degil?”, Eger nadiren dogru ise NADIREN
DOGRU kutusuna X koy; eger hemen hi¢bir zaman dogru ohnadxgm hissediyorsan HEMEN
HEMEN HICBIR ZAMAN kutusunu isaretle.

Unutma, hicbir ifadenin dogru veya yanhs bir yanm yok onun i¢in miimkiin oldugu kadar
diiriist ve samimi ol. Her ifadeyi olmak istedigin kisi gibi degil, gercekte oldugun gibi yanitla.

Ornek: Eger hemen hemen her zaman kendm hakkmda iyi duygular besliyorsan, “hemen
hemen her zaman” kutusuna X koy : Fo

. BENIM ICIN DOGRU BENIM ICIN DOGRU DEGIL

Hemen hemen Bazen Nadiren. ©~ Hemen hemen
her zaman - dogru- dogru higbir zaman
* dogru dogru degil

-Kendim hakkinda iyi duygular beslerim

5= ] I

Simdi sayfay1 gevir ve basla.
Unutma. dogru veya yanls yamt yok, her 1fadey1 gercekten hissettigin gibi yanitla.

© Ronald P. Rohner, 1989,1997
Ceviri: Azmi Varan, 2000
Yonerge degisikligi: Fatog Erkman, 2001



99

BENIMICIN DOGF;IU . BENIMIGIN DOGRU DEGIL
Hemen Hemen Hemen Hemen
Herzaman Bazen Nadiren Higbir Zaman

Deogru Dogru Dodru Dogru Degi!

1. I¢imden kavga etmek veya bmne bir kétmﬁk
yapmak geliyor.

2. Hasfalandlgxmda, annemin. bemm igin ﬁzﬁlme&
hoguma gider.

3. Kendimi begenirim.

4. Yapmak istedigim seyleri herkes kadar iyi
yapabilirim.

5. Insanlara duygulanm gﬁsteﬁhekte zor]amnm

6. Yapmaya ¢ahgtiZim bzr;eyl yapamaymca, kendimi
kot hisseder ya da smxrlemnm

7. Yasamm giizel oldufunu aﬁgﬁnuyomxfn_.,:

8. Igimden birseye veya birisine vurmak geliyor:

9. Anne ve babarmin bana ok sevgi gostermelenm
jsterim.

10. Bir ige yaramadigimi ve hicbir zaman da
yaramayaca@im dilgiinlyorum.

11. Bir ¢ok seyi iyl yapamadifims hissediyorum.

12. Anne ve babama sevgimi gostermek benim xgm
kolaydir.

13. Onemli bir neden olmamasina ragmen sinirli ve
;aksiyim.

‘14, Yagami tehlikelerle dolu gérﬁyomm.

0000000000000 0 OF
DDDDDD D’DDDDDDD’D'

ooooOoad E}I D- DD m|
o000 0000000DO0

15. Oyle sinirlenirim ki, birseyleri firlatir ya da kiranm. .
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BENIM IGIN DOGRU BENIM IGIN DOGRU DEGIL

Hemen Hemen Hemen Hemen
Her zaman Bazen Nadiren  Higbir Zaman
Dogru Dofru Dogru Dogru Degil
16. Mutsuz oldugum zaman sorunlarims kendim E] D

¢bzmekten hoglaminm.

17. Tammadigum biriyle tanistiimda, onun benden D
daha iyi oldugunu digiindrim.

18. Istedigim seyler igin baganli bir sekilde miicadele
edebiliim.

L[]

19. Iyi arkadashiklar kumak ve bu arkadaglklan
siirdiirmekte zorlaniyorum,

20. Isler ters gittiginde camm sikalir.

2]. Ditnyanin iyj ve mutlu bir yer bIdugunu
diistnityorum.

. 22. Aptalca seyler yapan insanlarla dalga gegerim. .

ooooo

23. Annemin berimle ¢ok ilgilenmesini isterim.

24, 1yi bir insan oldugumu diisiiniiyor ve bagkalannin da D
Byle dilslinmesini istiyorum. .

25. Basanisiz biri oldugumu diiglinfiyorum. ~

26. Aileme sevgimi g8stermek benim igin kolaydlr.

27. Bir an negeli ve mutlu oluyorum, bir sonraki an

ooog
00000000 oOO00go

O00 000000000000
N00 00000000000

fizgiin veya mutsuz.
28. Benim icin diinya mutsuz bir yerdir. D
29. Kizdigim zaman suratimi asar, SOmUrturum. ' D
30. Bir geyde zorlandiimda, birinin bana moral ' D

vermesini isterim: :
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BENIM lclN DOGRU , BENIM lclNDoGRu DEGIL
HemenHemen = . ~ Hemen Hemen
Herzaman . Bazen Nadren  Higbir Zaman
. Dogru.

Dogru Dogru Degil

31. Kendimden oldukga memnunum. '

32. Yapmaya ¢ahigtifim bir ok seyi beceremedzgum
ditstiniiyorum. . ’

33. Hoglandigim birine duygulanm gdstermeye
galismak benimi zgm zordur,

34. Kolay kolay 1ie kizarnm, ne de birgeye canim sikilir.

35. Diinyay tehlikeli bir yer olarak gbriiyorum.
36. K1zginligimi kontrol etmek;e zorlanimm.

37. Camim yandiginda ya da hastalandifimda annemle
babamin iizerime ditgmeleri ho;uma gider.

38. Kendlmden memnun. degﬁxm

39. Yaptigim §ey]érde'bg<aﬁh oldugum_u dﬁ?ﬁnﬁyomm.

40; Arkada§lanma onlan gergekten sevdigimi g‘o’stennek D :
benim igin kolaydlr . '

42. Benim i¢in yagam giizel bir seydir.

DDDDDDEJDDDDD%’
OO0 00DO0O0000 000
0oooooooo0 D'tj[j

41. Zor sorunlarla kargilagugimda hemén camm sikilir. . .



102

Appendix - C

Perception of Psychological Maltreatment Inventory for Adolescents (POPMIFA)

(Yetiskin-Geng Iliskileri Olgegi)
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YETISKIN — GENG ILISKILER! OLCEGH

ACIKLAMA:

Yetigkinlerin genclere yonelik bazi davramslar hakkinda bir aragtirma yiiriitiiyoruz. Bu konuda
en dogru bilgiyi yine genglerden alacagimiz1 diigtinerek sizin kisisel deneyimlerinize bagvurmay
diisiindiik. Bu anket bir bilgi sinavi degildir. Higbir ifadenin dogru veya yanhs cevab yoktur.
Aragtirmamizin saghkl olabilmesi igin kendi 6zel konumuzu samimiyetle yanitlamamz gok
dnemli. Her soruyu cevaplarken, anne ve babanizin ayri ayn, simdi veya gegmisteki
davramglarim gdz 6ntinde bulundurursamiz bize ¢ok yardime: olursunuz. Kagida kimliginizle
ilgili higbir sey yazmayin. Bizim i¢in kimliginiz degil, nasil hissettiginiz. 6nemli.

Segenekler:

Hemen hemen FSEY R Hemen hemen
her zaman _ Siksk Nadiren hicbir zaman
o .o O u}

Yardimlarim igin tegekkiir ederiz.

Do;: Dr. Fatos Erkman
Egitim Fakiltesi
Bogazici Universitesi

+

© F. Erkman, M. Alantar, N. Bayraktar, B. Vardar, 1988, 1994.
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11.

12.
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ANNE-GENC {LISKILERI FORMU

Aileye yardim icin beni erken yasta
¢alismaya zorlar / zorlard.

Sevdigim seyleri yapmami engelleyerek,
beni cezalandirir / cezalandirirdi. -

Aile iginde uyulmasi gerekli birgok konuda
fikir birligi gosterir / gbsterirdi.

Benim kendime _ait srlarim olmasina
tahammill edemez /edemezdi.

Agik davranmam ve duygularimi dzgiirce
ifade etmem igin beni tegvik eder / ederdi.

Strlarimt bagkalarina stylemekle te.hdi"jt. '
eder /ederdi. Y e

Ofkeli oldugu anda lafa kangtigim,
yaramazlik yaptigim zaman beni tokatlar /

tokatlard1.

. Sorunlarin ¢dziimiinde diisiincelerime 6nem

vermez /vermezdi.

Fiziki 8zelliklerimle ilgili ¢irkin isimler
takar /takardr. ’

Kendi arkadaglarina gosterig yapmak igin

benim basarilarimdan bahseder / bahsederdi.

Arkadaslarimla beraber olmami, eglenmemi
engeller /engellerdi.

Beni suga yoneltici davramglarda bulunur /
bulunurdu.

Hemen hemen
her zaman

.

O

Hemen hemen

Sik sik Nadireﬁ higbir zaman

K|

O

O
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13. Kardeglerimin benimle alay etmesine gz
yumar /yumardi.

14, Bana gocukmusum gibi davranir /davranird.

15. Aile kararlarinda fikrimi sormaz / sormazds.

16. Kardeslerimin beni dévmesine géz yumar /yumardr. = -

17. Bana sayg gosterir /gosterirdi.

18. Aile diginda kimselerle beraber olmami
istemez /istemezdi.

19. Bana kars: bazen yumusak, bazen 9ok sert
davramr/ davramirdi.

20. Gelecegimle ilgili gergekei olméyénbekl_entiler '
icinde /igindeydi.’

21. Basarilarimm karsisinda sevmmez, memnun
olmaz /olmazdl ' :

22, Biitiin bog vakitlenmi: onunla;geginhemi ister fisterdi. . .

23. Sevgisi ile tehdit ederek beni cezalandirir /
cezalandirirds.

24. Yemek, yiyecek ve giyecek ihtiyacimm digmda
diger ihtiyaglarimi kargilamaz / kargilamazd:.

25. Basarisizliklarimda bana kardes ve /veya
arkadaglarimi 6rnek goistererek elestirir / elestirirdi.

" 26. Beni sevdigini sylemez /sﬁylenfczdi.

27. Onun koydugu kurallan gignedigim zaman
narik8r oldugumu soyler /sBylerdi.

28. Benim ig¢in bir siirdi kural -ve dilzen k&yar / koyard1.

29. Benim ¢evresinde olmama tahammiil edemez /
edemezdi.

Hemen hemen
her zaman

=R R

O

Hemen hemen

Siksik  Nadiren hichir zaman
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Hemen hemen Hemen hemen

ber zaman Sik stk Nadiren hicbir zaman

30. Cesitli konularda ne diisiindliZlimii sorar, R o . )

fikirlerime sayg gésterir / gosterirdi. N SO g 0
31. Hak cttigim odillerden beni mahrumeder/ederdi. O 01 0+ O
32. Beni yanindan uzaklagtinir; Babaanneme, B

anneanneme (benzeri akraba) yollar /yollards. O il 0 M
33. Kendi yapacagi1 en kolay isleri bile

(televizyonun sesini kismak) benim e

yapmamy ister / isterdi. O S E D 0
34. Yaptiklarimla, davraniglarimla, benimle

ilgilenmez / ilgilenmezdi. 8. 0 0 O
35. Diger kardeglerimi kayinr / kayrirds. a O D 0 '
36. Benden yapabilecegimin Stesinde beklentileri RIS - oo -

var/ vard. D ' ' D a. D
37. Kabahat isledigimde bunlarmn-onlan - .

hasta eftigini, hatta bu yiizden onu  eha o _

oldtirebilecegimi soyler / soylerdi. 3 R R R |

-38. Cevreme, afkgdaﬂanma karsi saldirgan -

davramglarimi 6diillendirir / dillendirirdi. ElEs 0 o -
39. Kardesim dogduktan sonra ben yokmusum S - -

gibi davranmaya basladi / baglamugti. I TIPS i I i A a
40. Gabuk biiyiiyiip kendi basimin caresine o Ty

bakmam gerektigini sSyler durur / dururdu. []. AnE -]
41. Bagka gocuklardan daha bagarili olmam . N

igin 1srar eder / ederdi. 11 O 0 D
42, Istedigini yapmadigim zaman beni L ,

sevmedigini soyler /sbylerdi, L EN a O
43. Duygularimi ona agtkga ifade edebilirim / L

edebilirdim. e e 5
44, Sorunlarima 6nem vermez ve o

benimle konusmaz / konugmazd:. - .[L:b . ] {1 |



45.

46.

47.

48.

49,

50.

5L

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.
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Aileigi konugmalara katilmami istemez,
engeller /engellerdi.

Tiim ikazlara ragmen aym: hatay1 yaptigim
zaman son ¢are olarak beni déver / doverdi.

Beni haksiz yere cezalandirir / cezalandirildi. |

Beslenme,_uyku ve ders galisma dilzenime
dikkat eder /ederdi.

Bana ¢irkin, kotii-adlar takar /takard:.

Asin sert ve otoriter bir disiplin anlayigindan
yana / yanaydi.

Maddi olanaklarimiz yeterli oldugu halde -
beni yetersiz ve dengesiz besler / beslerdi.

Kiz / erkek oldugum igin benden beklentisi
farkl: / farkhydr.

Kardesler arasinda kiyaslama yaparak aile
iginde rekabet ortami yaratir,

Kiz / erkek oldufum igin bana farkls davranir /
davranirdi,

Yagitlarim kadar bagarili-olmadigim styler,
beni onlarla kiyaslar /kiyaslards. -

Isteklerinin aninda yapilmasin ister /isterdi.
Diinyada yalmz oldugumu hissettirir /hissettirirdi.

Flort iligkilerim igin beni cezalandirir/
cezalandinrd,

Benimle konusmaz /konugmazd.

Kiigitkken evde veya sokakta beni

yalniz ve denetimsiz birakir / birakirds.

Beni dévmekle veya Sldiirmekle tehdit eder /ederdi.

Hemen hemen

her zaman

a

" 'Hemen hemen

.Sk stk” ‘Nadiren * hichir zaman

a

O

O

.

a
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"62. (Anne / baba) kavgalarinda taraf tutmaya
zorlar /zorlard:.

"63. Benim kendisi igin bir engel oldugumu
hissettirir /hissettirirdi.

"64. Beni umursadigini diigiiniiriim /diigtintirdiim,

"65. Ona herhangi bir konuda ihtiyacim
oldugunda yardim etmeyi kabul etmez / etmezdi.

"66. Ben yokmusum gibi-davranir /davranirds.
"67. Fikirlerime deger vermez/ veremezdi,
"68. Beni kucaklaylp opmez / Bpmezdi.

"69. Yasimdan biiyiik sorumiuluklar yiiklenmemi
ister/ isterdi. '

“70. Sevgi gﬁster'ilerinde. Eulundugumda beni
tersler, rededer / redederdi.

.

—

Okul faaliyet ve gezilerine katimam
engeller /engellerdi.

7. Sevdigim ve istedifiim geyleri bana bir ey
yaptirmak icin:pazarlik konusu yapar /yapardi.

"73. Ne yaparsam yapayim onu memnun
edemem /edemezdim.

74, Terbiye etmek amaciyla beni iz
birakmadan dbver /déverdi.

'75. “Sen ne ige yararsin™diyerek
asafnlar / asagilardi.

"76. Beni ceza olarak bir odaya, tuvalete,
bodruma kapatir / kapatird1.

“77. Benimle sicak bir ses tonuyla konugur /
konugurdu,

“Hemen hemen
her zaman

o
o

o oo o o
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Hemen hemen

‘Siksik  Nadiren hicbir zanian
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78. Beni sevmedigini diigtiniiriim /
digtintirdiim.

79. Kendimi evde gereksiz ve fazlahk gibi
hissetmeme neden olur /olurdu.

80. Ailedeki kavgalarmn sebebinin
“ben” oldugumu sdyler /sylerdi.

81. Arkadaslarimm veya bagkalarinin
yamnda beni mahgup eder /ederdi.”

82. Yanhs bir davranis yaptigimda kendimi
suglu hissetmeme neden olur /olurdu.

83. Terbiye etmek amaciyla beni giddetli bir sekilde

dover /d6verdi.

84. Kendi kendini idare eden ve kendi
kararlarin veren biri olmarm engeller/

engellerdi..

85. Beni evde hizmetgi gibi kullanir /
ku]’lamrdl. ‘ . ‘

86. Benim hakkimda kotii, utandiric: sézler
sByler /sbylerdi.

87. Beni ger¢ekten dinlemez, elestirir /elestirirdi.

88. Onemli bir kabahat igledigimde bir yerimi
morartacak giddetle dver /d6verdi.

89. Ona yafd:m etmedigim zaman sinirlenir /
sinirlenirdi.

90. Ihtiyacim olan geyleri almay: unutur /unuturdu,
91. Bagarilarim kiigtimser / kiigtimserdi.

92. Benim gbziimiin Sniinde kavga eder / ederdi.

93. Ondan tepki almam igin saldirgan
‘davramglar gbstermem gerekir /gerekirdi.

Hemen hemen
her zaman

o

1

&

O

o S R

&

O a o o

Hemen hemen

Sik sik Nadiren hicbir zaman
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Hemen hemen
her zaman

94, Stz dinlemedigim zaman beni yalniz
birakmakla tehdit eder /ederdi.
95. Okul basarilarima ilgi géstermez /gdstermezdi. [
96. Beceriksizligim nedeni ile beni tehdit eder /ederdi. 0
97. Evde kimin patron olduBunu hissettirir /hissettirirdi. 3
98. Benim sosyal faaliyetlere katilmam '
istemez /istemezdi. (]
99. Cinsellikle ilgili soru sormama ¢ok kizar /kizardi. £
100. istedigi bir seyi yapmadigimda benim
igin her seyi yaptifini hayatim bana feda .
ettigini sdyler /sdylerdi. - R R

Hemen hemen

Sik stk Nadiren higbir zaman

D.

O oo
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10.

.

12.

13.
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BABA-GENC ILISKILERI FORMU

Evde deger verilen biri oldugumu hissettirir /
hissettirirdi.

Aileye yardim igin beni erken yasta
sahigmaya zorlar / zorlardi.

Sevdigim seyleri yapmam engelleyerek,
beni cezalandirir / cezalandirirds.

Bilyiidiigimi kabullenmez /kabullenmezdi.

Benim kendime ait sirlarim olmasina
tahammiil edemez /edemezdi.

Agik davranmam ve duygularm dzgiirce
ifade etmem i¢in beni tegvik eder / ederdi.

Sirlarimi bagkalarina s6ylemekle tehdit
eder /ederdi. e ;

Ofkeli oldugu anda Jafa kanstim,
yaramazlik yaptifim zaman beni tokatlar /
tokatlardr.

Sorunlarn ¢bziimiinde diigiincelerime Snem
vermez /vermezdi,

Fiziki 6zelliklerimle ilgili girkin isimler
takar /takard1.

Kendi arkadaglarina gBsteris yapmak igin
benim bagarilarimdan bahseder / bahsederdi.

Arkadaglarimla beraber olmami, eflenmemi
engeller /engellerdi. '

Beni suga yoneltici davraniglarda bulunur /
bulunurdu,

Hemen hemen
her zaman

g

Hemen hemen

Sik stk Nadiren hicbir zaman
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15,

16.

17.

18.

19.

20.

21.

22,

23.

24.

25.

26.

27.

28.

29.
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Kardeslerimin benimle alay etmesine goz
yumar /yumardi

Bana gocukmugum gibi davranir /davranirdi.

Aile kararlarinda fikrimi sormaz / sormazd.

Kardeslerimin beni ddvmesine gbz yumar /yumard.

Bana sayg1 gosterir /gbsterirdi.

Aile disinda kimselerle beraber olmami
istemez /istemezdi.

Bana kars1 bazen yumusak, bazen gok sert
davramy/ davranirdi.

Gelecegimle ilgili gercekei olmayan beklentiler
iginde /igindeydi.

Bagarilarimin kargisimda sevinmez, memnun
olmaz /olmazdi.

Sevgisi ile tehdit ederek beni cezalandirir /
cezalandinirds, :

Yemek, yiyecek ve giyecek ihtiyacimin diginda
diger ihtiya;lanml"karsllamaz/ kargilamazdi.

Bagarisizliklarimda bana kardes ve /veya
arkadaglarimi 6rnek gdstererek elestirir / elestirirdi.

Beni sevdigini s6ylemez /sﬁylemeidi.

Onun koydugu kurallan ¢ignedigim zaman
nankor oldufumu sdyler /s6ylerdi.

Benim igin bir siirii kural ‘ve diizen koyar./ koyardi.

Benim gevresinde olmama tahammiil edemez /
edemezdi.

Hemen hemen
her zaman

T .
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Hemen hemen

Siksik  Nadiren hi¢bir zaman
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30. Cesitli konularda ne dilstindiigiimii sorar,

31
32.

33.

34,

35.

36.

37.

38.

39.

40.

41.

42

43.

44,

fikirlerime sayg:. gSsterir/ gdsterirdi.

Hak ettigim 8diillerden beni mahrum eder / ederdi.

Beni yanindan uzaklastirir; Babaanneme,

anneanneme (benzeri akraba) yollar /yollardi.

Kendi yapacagi en kolay isleri bile
(televizyonun sesini kismak) benim
yapman ister / isterdi.

Yaptiklarimla, davraniglarimla, benimle
ilgilenmez / ilgilenmezdi.

Diger kardeglerimi kayirir / kaymrdl.\‘

Benden yapabilecegimin 6tesinde beklentileri

var / vard.

. Kabahat isledigimde. bunlarin onlari
hasta ettigini, hatta bu yiizden onu
sldiirebilecegimi sSyler / sbylerdi.

Cevreme, arkadaglarima karsrs.aldlrganv
davramglarim 8dillendirir / ddiillendirirdi.

Kardesim dogduktan sonra ben yokmusum
gibi davranmaya baglad: / baslamigt1.

Cabuk bilytiyiip kendi bagimin ¢aresine

bakmam gerektigini séyler durur / dururdu.

Bagka gocuklardan daha basarili olmam
igin 1srar eder / ederdi.

istedigini yapmadifim zaman beni
sevmedigini sdyler /sBylerdi.

Sorunlarima 5nem vermez ve
benimle konusmaz / konugmazdi.

Aile i;i Vkovnusmalara katilmami istemez, -
engeller /engellerdi.

+ Hemen hemen
her zaman .

O
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Hemen hemen

Sik ik Nadiren . higbir zaman

O
L

0
g

H
8



45.

46.

47.
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49,

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.
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Tiim ikazlara ramen ayn: hatay: yaptifim
zaman son ¢are olarak beni déver / doverdi.

Beni haksiz yere cezalandirir / cezalandirirdi.

Bana ¢irkin, k&tii adlar takar /akards.

Agirt sert ve otoriter bir disiplin anlayisindan
yana / yanaydi,

Maddi olanaklarimiz yeterli oldugn halde
beni yetersiz ve dengesiz besler / beslerdi.

Kiz / erkek oldugum igin benden beklentisi
farkl: / farkliyds,

Kardegsler arasinda kiyaslama yaparak aile
iginde rekabet ortami yaratir,

Kiz /erkek oldugum i¢in bana farkli davranir /
davramirds. ' : F -

Yagitlarim kadar basarili olmadléiml styler,
beni onlarla kiyaslar / kiyaslardi.’

isteklerinin aninda yapilmasim ister /isterdi.
Diinyada yalniz oldugumu hissettirir /hissettirirdi.

Flort iligkilerim i¢in beni cezalandirr /
cezalandirirdr.

Benimle konugmaz / konugmazd:.

Kiigitkken evde veya sokakta beni
yalmz ve denetimsiz birakir / birakirdi.

Beni dovmekle veya Sldiirmekle tehdit eder /ederdi.

(Anne / baba) kavgalarinda taraf tutmaya
zorlar /zorlard:. ‘

Benim kendisi i¢in bir engel oldugumu
hissettirir /hissettirirdi.

Hemen hemen
her zaman

i

ﬂ

Hemen hemen

Sik stk Nadiren hicbir zaman
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64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.
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Beni umursadigini dissiiniir /didgtintirdiim.,

Ona herhangi bir konuda ihtiyacim

oldugunda yardim etmeyi kabul etmez / etmezdi.

Ben yokmusum gibi davranir /davranirdi.
Fikirlerime degier vermez / veremezdi.

Beni kucaklaytp 8pmez / S5pmezdi.

Yagimdan biliyiik sorumluluklar yiiklenmemi
ister / isterdi.

Sevgi gosterilerinde bulundugumda beni
tersler, rededer / redederdi. '

Okul faaliyet ve gezilerine kattimanu
engeller /fengellerdi.

Sevdigim ve istedigim seyleri bana bir sey
yaptirmak igin pazarlik konusu yapar /yapardi.

Ne yaparsam yapayim.onu memnun
edemem /edemezdim.

Terbiye etmek amaciyla beni siddetli bir sekilde
doéver /d6verdi.

“Sen ne ige yararsin”diyerek
asagilar / agagilard1.

Beni ceza olarak bir odaya, tuvalete,
bodruma kapatir / kapatirds.

Benimle sicak bir ses tonuyla konusur /
konugurdu. :

Beni sevmedigini diigtintirlim /
diistintirdiim.

Kendimi evde geréksiz ve fazlalik gibi
hissetmeme neden olur /olurdu.

Hemen hemen

her zaman

&

1 O s O A

D .
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85.

86.
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88.

89.

90.

91.

92.

93.
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Ailedeki kavgalarin sebebinin
“ben” olduBumu sdyler /séylerdi.

Arkadaglarimin veya bagkalarmn’
yaninda beni mahgup eder /ederdi.

Yanlis bir davrams yaptigimda kendimi
suglu hissetmeme neden olur /olurdu.

Terbiye etmek amaciyla beni siddetli
dver /doverdi.

Kendi kendini idare eden ve kendi
kararlarini veren biri olmami engeller/

engellerdi.

Beni evde hizmetgi gibi Kullamr/
kullanirdt.

Benim hakkimda kétii, utandnﬁcrsézler'
soyler /soylerdi, '

Beni gergekten dinlemez, elestirir / elestirirdi.
Onemli bir kabahat isledigimde bir yerimi- .
morartacak siddetle dover /déverdi.

Yaptlélm her isﬁ{:in ondan izin almam
ister /isterdi.

Ona yardim etmedifim zaman sinirlenir /
sinirlenirdi.

Ihtiyacim olan §éyleri almay unutur /unuturdu,

Bagartarimi kiigiimser / kiigiimserdi.

Benim g6ziimiin 8niinde kavga eder / ederdi.

Kardeslerime bakmakla yitkéimlii tutar /tutard.

Ondan tepki almam igin saldirgan
davranislar gostermem gerekir /gerekirdi.

Hemen hemen
ber:zaman-
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Hemen hemen

94, S6z dinlemedigim zaman beni yalniz
birakmakla tehdit eder /ederdi.

95. Okul bagariiarima ilgi gostermez /g6stermezdi.
96. Beceriksizligim nedeni ile beni tehdit eder /ederdi.
97. Evde kimin patron oldugunu hissettirir /hissettirirdi.

98. Benim sosyal faaliyetlere katilmami
istemez /istemezdi.

99. Cinsellikle ilgili soru sormama ¢ok kizar /kizardi.

100. Istedigi bir seyi yapmadigimda benim
igin her seyi yaptigimi_hayatini bana feda
ettigini sByler /sBylerdi.

her zaman
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Hemen hemen
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Appendix — D

Physical Punishment Questionnaire (PPQ) — Turkish Form

(Fiziksel Ceza Anketi)
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GENCLIK FCA
FIZIKSEL CEZA ANKETI
GENCFORMU

Birgok anne-baba, ¢gocuklar uygunsuz davrandiginda onlar fiziksel olarak cezalandirir (6m.
pataklar,tokat atar veya ¢imdikler). Liitfen, evde almig olabileceginiz diger cezalar1 degil,
sadece fiziksel cezay: diigiiniin. Unutmayin ki burada yanlis ya da dogru yanit yoktur, bu
nedenle olabildigince diiriist olun. Her ifadeyi, evde size nasil davranilmas: istediginize gore
degil, gercekten nasil davranildigini hissediyorsaniz ona gore yanitlayin.

Asagidaki maddelerde annenizin/babanizin davranist hakkinda diigiiniin. Eger anneniz sizi
cezalandirtyorsa, "ANNENIZIN DAVRANISI" baglikli boliimdeki asagidaki maddelerin
tiimiine karsilik verin. Eger anneniz sizi asla fiziksel olarak cezalandirmiyorsa, agagida 3.
Madde ig¢in ayrilan yere 1 (asla) yazin ve bundan sonra 4. sayfadaki 'BABANIZIN
DAVRANISI" baglikl bsliimdeki maddelere gegin.

Anne ve baba davramglari hakkindaki sorulara gegmeden Once liitfen asagidaki iki soruyu
yanitlayin.

1) TEMEL BAKICI

Temel bakiciniz sizin giinliik bakim ve gézetiminizden sorumlu olan kimsedir

Benim evdeki temel bakicim:
1. Anne
_____2.Baba
____3.Diger. Liitfen kim oldugunu belirtiniz.

2)  DISIPLINCI

Temel dsiplinciniz evde sizi en sik cezalandiran kimsedir.

Temel disiplincim:

_ l.Anne

___2.Baba

___ 3. Annem ve babam beni esit olarak cezalandirir
4. Diger .Liitfen kim oldugunu belirtiniz:
5. Evde asla fiziksel olarak cezalandiriimam

© Ronald P. Rohner, 1997, 2000
Ceviri: Fatos Erkman, 2001



120

ANNENIN DAVRANISI

3. Genelde, annem beni cezalandirir

1 2 3 4 5 6
Asla  Yalmzca Sik  Arada Oldukga Cok
biriki kez degil sirada sk sik

4. Genelde annem beni cezalandirdiginda, bu ceza

o 1 27 3 4
Hig sert Cok sert Biraz Cok
degildir degildir serttir serttir

5. Annem bir seferinde yaptifim bir hata igin beni cezalandl}lr ama
bagka durumlarda ayni sey i¢in cezalandirmaz.

1 2 3 4
Hemen hemen Siklikla Bazen Hemen hemen

her zaman dogru  dogru dogru higbir zaman dogru degil

6. Uygunsuz bir gey yaptigimda, bir seferinden digerine annemin
beni cezalandirip cezalandirmayacagini bilemem.

1 2 3 4

Hemen hemen Siklikla Bazen Hemen hemen
her zaman dogru  dogru dogru hi¢bir zaman dogru degil
7. Ortalama olarak annem beni haftada kere cezalandirr.

(Yaklagik olarak kag¢ kere oldugunu tahmin edin. Eger haftada bir
kereden az ise bosluga sifir (0) yazin)

8. Genelde kural olarak annem beni cezalandirdiginda, bu cezanin

oldugunu hissederim.

1 2 3 4
Cok haksiz ‘Biraz haks1z Biraz adil Cok adil
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9. Genel kural olarak annem beni cezalandirdifinda, bu cezay:

oldugumu hissederim.
1 2 3 4
Hemen hemen Bazen Siklikla Hemen hemen
hicbir zaman hak etmis hak etmis her zaman
hak etmemis hak etmis

10. Yapmamam gereken birsey yaptifimi ya da yapmam gereken

birseyi yapmadigimi  6frendigi zaman, annem genellikle beni

1. O anda cezalandirir
2. Cezalandirmadan Gnce kisa bir stire (birkag dakika gibi) bekler

3. Cezalandirmadan 8nce uzun bir siire (birkag saat gibi) bekler
4. Cezalandirmadan dnce bir giin ya da daha fazla bekler

11. Beni cezalandirmadan dnce annem ne hata yaptigimi ve yaptigima neden hata

oldugunu agiklar.
— 1 2 3 4
Hemen hemen Bazen Sik olarak Hemen hemen
higbir zaman dogru dogru herzaman dogru
dogru degil A
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Annenizden Alinmis Olan Ceza Tiirleri

Liitfen, simdiye kadar annenizin size uyguladi: her tiir fiziksel cezay: igaretleyiniz. Almis
oldugunuz her ceza tiiriiniin yanindaki bosluga I (bir) koyun; hi¢ almamig oldugunuz
cezanm yanina Q¢sifir) koyun.

12, Popomu eli agik olarak pataklar

13. Bana tokat atar

14. Beni itekler

15. Beni birden, kuvvetle r;eker

16. Beni tekmeler

17. Beni bir nesne (ince degnek, kemer veya elektrik kordonu gibi) ile iz, yara
veya ¢iiriik birakacak sekilde siddetli dver

18. Bana bir nesne (ince degnek, kemer veya elektrik kordonu gibi) ile ama

iz,yara veya ¢iiriik birakmayacak, sikica ama siddetli olmayan bir sekilde vurur
19. Sacimi geker

20. Kulagimi geker

21. Sert nesneler (tas gibi) tizerine diz ¢oktiiriir
22. Uzun siire (6m. bir kosede) ayakta tutar:
23. Beni ¢imdikle

24, Beni sarsar

Diger: Liitfen, size anneniz tarafindan uygulanmig olan diger tiim fiziksel ceza tiirlerini
stralaymn (agzima sabun koyar, kolumu sikar, bana bir seyler firlatir gibi).

25.

26.

217.

28.

Liitfen diger b¢liime devam edin

i
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BABANIN DAVRANISI

Eger babaniz sizi asla fiziksel olarak cezalandirmiyorsa, agagidaki 29. Madde icin
ayrilan yere 1 (asla) yazin ve bu boliimdeki diger maddeleri doldurmayin. Bir sonraki
boliime gegin.

29. Genelde, babam beni cezalandirir

1 2 3 4 5 6
Asla  Yalmzca Stk Arada Oldukga Cok
bir iki kez degil sirada  sik stk

30. Genelde babam beni cezalandirdiinda, bu ceza

— 1 2 3 4
Hig sert Cok sert Biraz Cok
degildir degildir serttir serttir

31. Babam bir seferinde yaptifim bir hata i¢in beni cezalandirir ama
baska durumlarda ayni sey icin cezalandirmaz.

. 1 2 3 4
Hemen hemen . Siklikla Bazen Hemen hemen
her zaman dogru dogru dogru higbir zaman dogru

degil

32. Uygunsuz bir sey yaptigimda, bir seferinderi digerine babamm
beni cezalandirip cezalandirmayacagini bilemem.

1 2 3 4
Hemen hemen Siklikla Bazen Hemen hemen
her zaman dogru  dogru dogru higcbir zaman dogru degil
33. Ortalama olarak babam beni haftada kere cezalandirir.

(Yaklagik olarak kag kere oldugunu tahmin edin. Eger haftada bir
kereden az ise bosluga sifir (0) yazin)

34. Genelde kural olarak babam beni cezalandirdiginda, bu cezann
‘ oldugunu hissederim.

1 2 -3 4
Cok haksiz Biraz haksiz Biraz adil Cok adil
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35. Genel kural olarak babam beni cezalandirdifinda, bu cezay

oldugumu hissederim.
1 2 3 4
Hemen hemen Bazen - Siklikkla |~ Hemen hemen
hi¢cbir zaman hak etmis hak etmig her zaman

hak etmemis hak etmis

36. Yapmamam gereken birsey yaptifimi ya da yapmam gereken
birseyi yapmadifimi  Ogrendigi zaman, babam genellikle beni

.

1. O anda cezalandirir

2. Cezalandirmadan 8nce kisa bir siire (birkag dakika gibi) bekler
3. Cezalandirmadan.6nce uzun bir siire (birkag saat gibi) bekler
4. Cezalandirmadan 8nce bir giin ya da daha fazla bekler

37. Beni cezalandirmadan 6nce babam ne hata yaptigimu ve yaptigima neden hata
oldugunu agiklar. ;

1 2 3 4
Hemen hemen Bazen Sik olarak Hemen hemen
hi¢cbir zaman dogru dogru herzaman dogru

dogru degil
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Babanizdan Alinmis Olan Ceza Tiirleri

Liitfen, simdiye kadar babanizin size uyguladign her tiir fiziksel cezay1 isaretleyiniz. Almig
oldugunuz her ceza tiiriiniin yanindaki bosluga I (bir) koyun; hi¢ almamis oldugunuz
cezanin yanma Q (sifir) koyun.

38. Popomu eli agik olarak pataklar

39. Bana tokat atar

40. Beni itekler

41. Beni birden,kuvvetle ¢eker

42. Beni tekmeler- : -

43, Beni bir nesne (ince degnek, kemer veya elektrik kordonu gibi) ile iz, yara
veya g¢liriik birakacak sekilde siddetli dSver

44, Bana bir nesne (ince degnek, kemer veya elektrik kordonu gibi) ile ama

iz,yara veya ¢iiriikk birakmayacak, sikica ama siddetli olmayan bir sekilde vurur
45, Sagimi ¢eker

46. Kulagimi1 ¢geker

47. Sert nesneler (tag gibi) {izerine diz ¢6ktiiriir
48. Uzun siire (6m. bir késede) ayakta tutar
49, Beni ¢imdikle

50. Beni sarsar

Diger: Liitfen, size babaniz tarafindan uygulanmig olan diger tiim fiziksel ceza tiirlerini
siralayin (agzima sabun koyar, kolumu sikar, bana bir seyler firlatir gibi).

51.

52.

53.

54.




