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Thesis Abstract

Hakan Ergin, “An Analysis of Correctional Education Programs in Turkish

Prisons: Perceptions of Correctional Educators and Inmates”

This study aims to explore the perceptions of correctional educators and inmates
about the correctional education programs in a men’s and a women’s prison in
Turkey and compare these perceptions of correctional educators and inmates to each
other.

Two groups, namely, correctional educators and inmates, participated in the
study. Ten correctional educators, five from each prison, formed the first group of
the participants in the study. Twenty inmates, ten from each prison, formed the
second group.

The data were collected through interview, a data collection technique of the
qualitative method. A semi-structured interview form was developed. Both groups’
interviews included fourteen questions and the data gathered from the interviews
were analyzed by the content analysis method.

The findings of the study revealed that correctional educators are not as
satisfied with taking place in correctional education environment as inmates are.
However, it was further revealed that both correctional educators and inmates have
similar perspectives about the factors that facilitate or complicate inmates’ success in
correctional education programs, the necessity that all inmates should be provided
with professional skills during their incarceration, the existence of the in-prison and
after-prison positive effects of the correctional education programs on inmates and
the existence of the problems in correctional education environments and the ways of
solving these problems as well.

In the light of the findings, recommendations for correctional educators,

authorities and the entire society were made for the sake of improving the
correctional facilities in Turkish prisons.



Tez Ozeti

Hakan Ergin, “Tiirk Cezaevlerindeki Egitim Programlarinin Bir Analizi: Cezaevi

Egitmenleri ve Cezaevi Sakinlerinin Algilar1”

Bu ¢alisma, Tiirkiye’deki bir kadin ve bir erkek cezaevindeki egitim programlari
hakkinda cezaevi egitmenleri ve cezaevi sakinlerinin algilarini kesfetmeyi ve bu
algilar1 karsilastirmay1 hedeflemektedir.

Iki grup katilimes, cezaevi egitmenleri ve cezaevi sakinleri ¢alismaya
katilmigtir. Her bir cezaevinden beser olmak iizere, toplamda on cezaevi egitmeni ilk
grup katilimcilar1 olusturmustur. Her bir cezaevinden on olmak iizere, toplamda
yirmi cezaevi sakini ikinci grup katilimcilart olugturmustur.

Veri toplanmasinda, yar1 yapilandirilmis goriisme uygulanmistir. Her iki
grubun goriismeleri on dérder soru icermis ve goriismelerden elde edilen veriler
icerik analizi yontemiyle analiz edilmistir.

Caligmanin bulgulari, cezaevi egitmenlerinin cezaevi sakinleri kadar egitim
programlari ortaminda yer almaktan memnun olmadiklarini agiga ¢ikarmaktadir.
Ayrica, hem cezaevi egitmenleri hem de cezaevi sakinlerinin, cezaevi sakinlerinin
egitimlerindeki basarisini kolaylastiran ve zorlagtiran faktorler, cezaevi sakinlerinin
tutukluluklari siiresince mesleki becerilerle donatilmasinin gerekligi, sadece cezaevi
icinde degil, tahliye sonrasinda da cezaevi egitimlerinin cezaevi sakinlerine olumlu
etkilerinin olacagina olan inang, 1slah egitimleriyle ilgili sorunlar ve bu sorunlarin
¢oziim yollar1 gibi konular iizerinde benzer bakis agilarina sahip olduklar1 da ortaya
cikarilmustir.

Bulgular 1s181nda, Tiirk cezaevlerindeki 1slah faaliyetlerinin gelistirilmesi
adina, cezaevi egitmenlerine, yetkililere ve toplumun tamamina 6neriler getirilmistir.
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CHAPTER 1

INTRODUCTION

Background

Weiss (1990) indicates the definition of learning as “a relatively permanent change in
knowledge or skill produced by experience” (p. 172). It can be concluded from this
definition that learning includes an intellectual or behavioral permanent change. It
could be believed that this permanent change is acquired just at a school. However,
lifelong learning could be argued as an opposition to this view. As is evident from its
name, lifelong learning has the message in it that learning isn’t something limited to
the specific time and place; but as it can be concluded from Smith and Spurling
(1999) that it lasts throughout the entire human life.

In the discussion of the scope of learning, the concept of andragogy is worth
mentioning. It was defined by Knowles as “the art and science of helping adults
learn” (1980, p. 42) and described as "the best known ‘theory' of adult learning™ by
Merriam and Caffarella (1999, p. 249). By this concept, the idea that adults can learn
as young learners can do was underlined. Beside defining the concept of andragogy,
by giving his book the name of “The Adult Learner: A Neglected Species”, Knowles
(1973) possibly tried to explain how he was far from the idea that adults don’t need
to learn.

If learning is beyond the border of time and place and if it is true that not just
school kids, but anybody can learn anything anywhere and in any way; then it can be

possible that prisons run as schools and inmates in them learn something during their



incarceration. As can be concluded from Vacca (2004), prisons should also have the
function of correcting inmates. Parallel to this mission, it could be argued that being
incarcerated in a prison cannot be an excuse for not being able to access the right to
education.

Correctional education is “educational classes and/or training within the penal
institution” (Hall, 2006; p. 10). Correctional education programs are arranged
because inmates are in need of them. That is, as prior research (Visher & Travis,
2003; Austin and Hardyman, 2004; Klein et. al., 2004) reveals the literacy level of
inmates are too low. In addition, these programs are necessary as they help inmates
increase their self-esteem, confidence, and self-awareness (Tootoonchi, 1993).
Furthermore, decreasing the risk of inmates’ returning to prison, these programs
contribute to inmates after their release from prisons (Clark, 1991; Batiuk, 1997;
Seiter & Kadela, 2003).

Foucault (1979) states that there is a connection between punishment and
disciplinary society. That is, until the recent past, punishment —especially on the
body- was regarded as a tool of controlling and he adds that until the recognition of
modern law systems, the body continued to be the target of punishment. Based on his
argument the employment of modern law systems could be regarded as a turning
point in the style of punishment. Today, by several international acts such as the
Universal Declaration of Human Rights (UNICEF, 2011), the Standard Minimum
Rules for the Treatment of Prisoners (UN Office of High Commissioner for Human
Rights, 2011), the Universal Declaration of the Child Rights (CRMC(a), 2011) and
the Basic Principles for the Treatment of Prisoners (OHCHR(b), 2011), a legal

ground for correctional education has been generated.



Correctional education includes teaching-learning processes in prisons. When
prisons with correctional education programs are regarded as schools, it could be
argued that in order to better understand the processes in them, the insiders’ —
teachers’ and learners’- are of vital importance. As previous studies (Bechtel &
Reed, 1998; Campbell, Edgar & Halstead, 1994) indicate, the use of the feedback
that is gathered from students is essential to improving a school. In this sense, it
wouldn’t be wrong to conclude that it could be valuable to get feedback from inmate
students to find out the strengths and weaknesses of correctional education programs.
On the other hand, getting feedback from correctional educators could be vital to
have a multiperspectival understanding. So that, not only correctional education
programs, but also the profession of correctional educators could be improved.

As a research setting for a study which seeks for the perceptions of
correctional educators and inmates about correctional education programs, Turkish
prisons could be studied. This is because as Saldirim (2004) indicates, by law,
correctional education programs, including literacy, vocational, social-cultural
classes and religious services, are regularly provided in prisons in Turkey.

There are 127,831 inmates in 384 prisons in Turkey (CTE, 2011). Although it
could be hard to make generalizations to such a large population, a modest
understanding of such great national correctional education system could be achieved
through exploring the perceptions of correctional educators and inmates about

correctional education programs in a men’s and women’s prison.



Statement of the Research Problem

Today, education of inmates is actualized by correctional education programs such as
literacy, social-cultural and vocational classes. In these classes, inmates are taught
similar to any adults who are taught in any adult education programs outside. For a
better understanding of correctional education programs, it would be meaningful to
examine the views of both inmates and correctional educators on these programs. In
this sense, this study aims to explore the perceptions of correctional educators and
inmates about the correctional education programs in a men’s and a women’s prison

and compare these perceptions of correctional educators and inmates to each other.

Research Questions

The questions and sub-questions for which answers are sought in this study are as

follows:

1. How do correctional educators perceive correctional education programs?

1.1. What are the views of correctional educators on being a correctional
educator?

1.2. What are the views of correctional educators on the reasons for inmates’
participation in correctional education programs?

1.3. What are the views of correctional educators on the changes inmates
experience via correctional education programs?

1.4. What challenges do correctional educators face during correctional

education programs?



1.5.

1.6.

1.7.

1.8.

1.9.

How do correctional educators compare the educational environment in
prison to an educational environment at an ordinary school outside?
What are the views of correctional educators on inmates’ achieving
success in correctional education programs?

What type of correctional education programs do correctional educators
find most contributing to inmates?

What are the views of correctional educators on the effects of
correctional education programs on inmates during and after the
incarceration?

What expectations do correctional educators have for a better education

environment in prison?

How do inmates perceive correctional education programs?

2.1.

2.2.

2.3.

2.4.

What does education mean for inmates?

Why do inmates participate in correctional education programs?
How do inmates describe learning in a prison?

What are the views of inmates on the changes they experience via

correctional education programs?

2.5. What challenges do inmates face during correctional education

programs?

2.6. What are the views of inmates on their achieving success in correctional

2.1.

2.8.

education programs?

What type of correctional education programs do inmates find most
contributing to themselves?

What are the views of inmates on the effects of correctional education

programs on themselves during and after the incarceration?

5



2.9. What expectations do inmates have for a better education environment in
prison?
3. How do correctional educators’ and inmates’ perceptions about correctional

education programs compare to each other?

The Significance of the Study

Correctional education programs, including literacy, vocational, social-cultural
classes and religious services are arranged in prisons in Turkey (Saldirim, 2004).
However, in order to explore the processes in these programs, few academic studies
have been conducted yet. As an illustration, we can turn to the number of the
master’s theses and doctoral dissertations about this topic in the official web site of
Turkish Higher Education Council Official Thesis Center, (2011).

According to this database, up until 2011, eighty three masters’ theses or
doctoral dissertations about prisons have been written. Among them, two focus on all
types of correctional education programs including literacy, vocational and social-
cultural. One (Unluhisarcikli, 1993) examined the perceptions of correctional
educators and workshop officers about correctional education programs in seven
prisons. On the other hand, the more recent one (Ayyildiz, 2008) examined the
perceptions of inmates about correctional education programs in eleven prisons.
However, neither examined and compared the perceptions of both correctional
educators and inmates about correctional education programs. Thus, this study will
explore and compare the perceptions of both correctional educators and inmates

about correctional education programs.



It is expected that this study will reveal the ‘correctional’ aspect of prisons.
That is, the educational processes both inmates and correctional educators go through
in Turkish prisons will be explored. The findings are expected to contribute to raising
the awareness of the whole society about the necessity of educating inmates and re-

organizing correctional education policies.

Definition of Terms

The terms are defined as follows for the purposes of this study:

“...the facility where prisoners live, work, and take educational courses while

incarcerated” (Hall, 2006; p.9).

Incarceration

“Confinement to a penal institution while awaiting trial for an offense or as

punishment for an offense” (Hall, 2006; p.9).

Recidivism

“Return to a penal institution as a result of commission of an additional criminal

offense or violation of conditions of parole (Hall, 2006; p.10).



Inmate (Prisoner)

“One who has been remanded to a penitentiary / prison / correctional institution as

punishment for a criminal conviction (Hall, 2006; p.9).

Correctional Educator

“A teacher or instructor who teaches in a prison setting” (Hall, 2006; p.10).

Correctional Education

“Educational classes and/or training within the penal institution (prison)” (Hall,
2006; p.10).

Vocational Education

“Programs focused on training adults to perform a specific task (ex:
welding, pipe fitting, farming) in preparation for performing that task on a job site”
(Hall, 2006; p.10).

Participant Correctional Educators

Correctional educators who took place in this study as participants.

Participant Inmates

Inmates who took place in this study as participants.

8



Organization of the Study

This study includes five chapters. Chapter two reviews the literature about
correctional education in the world and in Turkey. Chapter three explains the
methodology of the study, providing information about research design, research
settings, research participants, data collection instrument, data collection procedures
and data analysis. Chapter four includes the demographic and interview findings of
the study. The final one, chapter five, includes a summary and a discussion of the
findings, limitations, conclusion of the study and recommendations for the related

audience and for future researchers.



CHAPTER 2

LITERATURE REVIEW

This part is organized under two subheadings: ‘Correctional Education’ and
‘Correctional Education in Turkey’. In the former, correctional education as a type of
adult education, the need, and the legal and philosophical bases of correctional
education, characteristics of inmates and correctional educators and their views on
correctional education are dealt with.

In the latter one, the historical overview on correctional education in Turkey,
national and international bases of the field and the current situation in Turkish
prisons according to the most recent statistical information by the Turkish Ministry

of Justice are included.

Correctional Education

Gaol, jail, prison, penal institution and correction house are the words that are used
interchangeably to name the institutions where the arrested, suspects or the criminals
are kept. Among them, one has a pedagogical focus: correction house.

In the procedure of education, to make intentional changes in some aspects of
a person is included (Tyler, 1950; Taba, 1962). ‘Correcting’ something could be
regarded as changing it as well. This is because a systematical correctional procedure
might be regarded as educational. Based upon this idea, a correctional house is an
educational house as well, which is parallel to the inference that can be made from

Vacca (2004) that prisons should have the function of correcting inmates.
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Accordingly, inmates are provided with correctional education, which can be defined
as “educational classes and/or training within the penal institution” (Hall, 2006; p.
10).

For example in the US, there has been such a rapid increase in the intensity of
providing correctional education that according to the US Ministry of Justice Bureau
of Justice Statistics (2011), the total number of the people under correctional
supervision has been increasing day by day. That number was 1,840,400 in 1980,
while it was nearly four times more with the number of more than seven million in
20009.

Correctional education could be regarded as a subfield of adult education. In
this sense, adult education —as an umbrella term- will be discussed first. Then the
field of correctional education will be analyzed in detail through the subheadings of
respectively the need for correctional education, the bases of correctional education,
mmates’ characteristics, correctional educators and research on inmates’ and

correctional educators’ perceptions about correctional education.

Adult Education

While defining adult education, it is inevitable to touch upon the concept of
‘andragogy’, which is "the best known 'theory' of adult learning," to Merriam and
Caffarella (1999, p. 249). They value it so much that they argue “it has also caused
more controversy, philosophical debate, and critical analysis than any other
concept/theory/model proposed so far" (pp. 249-250). Knowles (1980) defines

andragogy as “the art and science of helping adults learn” (1980, p. 42).
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Okcabol (2006) states adult education is related to educational activities for
people over the school age. He further states the content of adult education differs
according to the learners, instructors, organizations and countries.

Rather than providing a definition for adult education, Geray (1978) lists the
criteria that are necessary to refer an educational activity as adult education activity.

These are as follows:

An educational activity needs to,

1. Address to the ones whose job is not to go to school, but who have
some social responsibilities or can have any; or, who are at the age of
compulsory education, but participating in these activities out of school
time,

2. Include a teacher-student, in other words, an instructor-participant
relationship to improve learners’ skills, behaviors and attitudes,

3. Have systematical, regular and planned - not arbitrary- relationships

between the teacher and learners (p. 2, own translation).

It is possible to conclude from these views that adult education is a field that includes
educational, planned and systematic processes for the people who are over school
age or deprived of formal education or who want to add up more on their current
educational potential.

Today, adult education activities are provided by private, public and non-
governmental organizations in Turkey. However, Turkey is among the countries,
whose adult education activities are mostly organized by and under the control of a
ministry, in other words, public sector (Duman, 2007). Accordingly, Duman’s (2007)
argument can be supported with the fact that one of the most widespread adult
education centers in Turkey is Public Education Centers (PEC) under the control of

the Ministry of National Education (MNE). That is, in 966 PECs, more than three
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million adults participated in a vocational, social-cultural or literacy class in 2008-

2009 academic year (CYGM, 2011).

The Need for Correctional Education

Although there is no agreement on just one definition of education; there is some on
the continuity of it. In his almost a hundred year old article, Buttric (1925) claims
that education cannot be something that has an ending. According to him, education
is not limited to a specific part of one’s life; but to the whole of it. Therefore, an
educated person should not find himself / herself educated enough. Even a diploma
or certificate is not the end of an educational process.

Nearly a century later, Gorard (2006) provides a similar perspective.
Describing education as something interesting, he argues that although not many
people can explain what the purpose or contribution of education to them is; many of
them see having more education as something that solves problems. As the
continuity of education throughout human life has been reported in early and current
researchers, it is possible to conclude that education doesn’t and cannot include a
pause; it is beyond time and places. So, that one is in prison doesn’t mean s/he has to
lack education while s/he is incarcerated.

In this section, the need for correctional education will be dealt with the

subheadings of personal and societal needs.
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Personal Need

It is a fact that education does not only consist of formal education in schools.
According to such an understanding, persons cannot be educated just in specific
institutions during specific periods. That is to say, education shouldn’t be something
which is just for children and provided just at schools. It shouldn’t be a ‘privilege’
which is limited to age, time and place. This is why, maybe Knowles (1973) called
his book about adult education as “The Adult Learner: A Neglected Species”. It
might be a reaction by him to the understanding that regards being adult as ‘being
educated enough’.

For example in the US, according to the National Council of State Directors
of Adult Education (NCSDAE) (2007), ninety million adults have educational
deficiencies which limit them in their social, family or vocational lives. As the same
report underscores, it is such a great amount that, taking into consideration the
presence of total number of two hundred million adults in the country; the number of
ninety million adults with basic educational deficiencies equals to nearly half of the
total number of adults.

However, if education is regarded as a personal need, this need is possible to
change from person to person. That is, not every adult has the same level of desire
for education. As Klein, Tolbert, Bugarin, Cataldi & Tauschek (2004) state, the most
disadvantaged ones among the adults with educational deficiencies are the
incarcerated. That might be because of the fact that the previous scholarly works
(Visher & Travis, 2003; Austin and Hardyman, 2004; Klein et. al., 2004) report

literacy levels of the incarcerated are too low.
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Literacy — considered for the American — is defined as “an individual’s ability
to read, write, speak in English, compute and solve problems at levels of proficiency
necessary to function on the job, in the family of the individual and in society” (US
Workforce Investment Act, 1998, Title I, Sec. 203/12). As this definition indicates,
literacy is a tool that makes one’s professional, domestic and social lives easy.

The fact is that inmates don’t have the ‘privilege’ of having satisfactory level
of literacy that would provide them with such easiness in different aspects of their
lives. According to (Newman & Beverstock, 1990; Gunn, 1999; Klein et. al., 2004)
the low literacy level of the inmates is a problem. Furthermore, Newman and
Beverstock (1990) argue that the lack of literacy is a main reason why inmates are in
prisons.

That inmates have low literacy level can also be concluded from Culpepper’s
(2005) detailed statistical descriptions about the inmates in the US prisons.
According to him, minorities have higher incarceration rate. As minorities are
believed to be less educated in American society, this finding can strength Newman
and Beverstock’s (1990) argument that the inmates are illiterate and this lack of
literacy is one of the basic reasons why they are in prisons.

When inmates’ educational attainment is compared to American society’s
general educational attainment, a noteworthy difference exists especially in further
educational levels. Culpepper’s (2005) statistical analysis about the comparison of
male inmates between the ages of twenty and thirty nine who are incarcerated in
1997, to the general population in Table 3 suggests that most of the inmates didn’t
have the chance of being a college student as they are generally high school

dropouts.
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Table 1. Comparison of the Educational Attainment of Incarcerated Males Aged
Twenty through Thirty Nine in 1997 to the General Population’s Educational
Attainment in the Same Year

General Population (%) State Prison Inmates (%)
Educational Attainment | White | Black | Hispanic | White | Black | Hispa
nic
8™ grade or less 4.3 2.3 20.9 9.9 9.9 24.1
Some high school 9.6 13.3 20.4 17.8 34 21.7
High school diploma 32.1 40.5 27 61 47.9 41.6

Postsecondary / some 30.7 32.4 22.8 9.3 7.1 5.3

college

College graduate or 23.4 115 8.9 1.9 1.1 1.4

more

Source: Culpepper, 2005; p.22.

According to Table 1, state prison inmates aged between twenty and thirty nine are at
a greater disadvantage than the general population in having the chance to attend
college. While respectively 32.1, 40.5 and 27 % of white, black and Hispanic in
general population have high school diploma; respectively 61, 47.9 and 41.6 % of the
same races in state prisons have it. However, while respectively 54.1, 43.9 and 31.7
% of white, black and Hispanic in general population attended college; just 11.2, 8.2
and 6.7 % of the same races in prisons could do the same. This finding is parallel to
Culpepper’s (2005) another argument that male college aged are under incarceration
more than their counterparts.

It is possible to come up with the idea that inmates don’t have the chance or
may be the ‘privilege’ of accessing to the educational opportunities that most people
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have. This missing can be compensated in prison through correctional education

programs.

Societal Need

Society is “the total network of relations between human beings” (Toynbee, 1972;
p.43). It could be concluded that in this definition, it is underscored that what
composes the concept of society is not the number of people inside it; but the
interconnections among them. Each connection can be considered as an individual
and each individual can be considered as an element of a society. As Hayek (1979)
states the relationships among the individuals is a prerequisite to decide whether they
form a ‘whole’ better than the single parts. Although being incarcerated, inmates
could be regarded as a part of their society as they will return to society in the end.
This is why the standards or lifestyles they have in prison and after prison might
affect the societies they are in.

The societal need for providing inmates with correctional education will be

reviewed through two subheadings:

Societal Need during Incarceration

Although incarceration limits the inmates’ access to social opportunities like making
friendships on different social platforms, mobility, playing different social roles etc.,
it doesn’t eliminate the fact that s / he is still a member of his / her society. This is
because, even if during incarceration, there are people such as prison staff, other

inmates and family members with whom an inmate needs to be in a continuous social
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touch. The success of these social contacts during incarceration can be provided
thanks to the correctional education programs that are described by Giles et. al.
(2004) as something which are not just time-passing activities in prisons.

Incarceration shouldn’t be regarded as a vital change in just an inmate’s life;
there are other people who are incarcerated with the inmate; this incarceration is not
physically though. As Fishman (1982) reports, there is a significant number of
children in the US, who are waiting for the end of their parents’ incarceration. It is
possible that their parents’ incarceration makes some changes in these children’s
lives as well. As Hairston (1991) argues, these changes are generally negative ones
like academic, emotional and behavioral problems. Tilbor (1993) states that the
solution of these problems is correctional education. According to her, parenting
education programs in prisons with the participation of the inmates’ children help
inmates keep their family ties tight as they are already damaged.

In parallel, Tootoonchi (1993), underscores that among the short-term
contributions of correctional education, an increase in prisoners’ self-esteem,
confidence, and self-awareness can be listed. It might be concluded that these
concrete shortly earned contributions can also help an inmate in his / her
communication with family members, prison staff and other inmates as well. Thus it
wouldn’t be wrong to come up with an idea that it doesn’t take a long time for

correctional education programs to make some social changes in an inmate’s life.

Societal Need after Incarceration

A prison can be expected to have two functions. One is keeping inmates away from

the society and the other is preparing them for the society. This procedure reveals the
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fact that except the ones with death penalty or life-long imprisonment, most inmates
inevitably return to the society from which they come in to the prison.

The cumulative or long-term contributions of correctional education
programs are more related with the time after the release of an inmate. This is also an
exam to test the ‘efficiency’ of a prison. Because the way an inmate lives after his /
her release from the prison might reveal the quality of the time s/ he has already
spent in prison. In this sense, whether an inmate returns to the prison is important as
well. It is possible that is why in most studies that aim at finding out the efficiency of
correctional education programs, statistical data about the recidivism rates of inmates
have been utilized (Drakeford, 2002; Gehring, 1997; Hrabowski & Robbi, 2002;
Silva, 1994).

As the inevitable final destination of an inmate is the society, his/her
reintegration to the society is of vital importance for the sake of both the inmate and
the society. As research (Drakeford, 2002; Gehring, 1997; Hrabowski & Robbi,
2002; Silva, 1994) reports, an inmate’s re-entering to the society after his / her
release from the prison can be regarded as a good reintegration if s / he is able to find
a job and doesn’t return to prison.

Another argument in the related previous scholar works is that inmates’
literacy levels are too low (Visher & Travis, 2003; Austin & Hardyman, 2004; Klein
et al., 2004) and this can be a reason of their lacking a profession and making a crime
(Drakeford, 2002; Visher & Travis, 2003; Austin & Hardyman, 2004). Taking it a
step further, Austin & Hardyman (2004) state that the basic reason behind
incarceration is the lack of having a steady job. Based on this argument, it is possible
that if an inmate re-enters the society having earned some professional skills, the

possibility of his / her making another crime and returning to prison can decrease.
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Allen’s (1988) study about the recidivism rate in Oklahoma is worth
mentioning for revealing the efficiency of correctional education programs at
decreasing the recidivism rate. According to this study, while the general recidivism
rate in Oklahoma was 77 %; the same rate at the same time was 25 % for the ones
who received vocational education in prison. That is, while in general three in four
people returned to prison; just one in four who had already received vocational
education in a prison before returned to it. Other studies (Clark, 1991; Batiuk, 1997,
Seiter & Kadela, 2003) came up with the same finding that correctional education
programs decrease the risk of inmates’ returning to prison after their release.

Furthermore, correctional education programs enable an inmate to have
institutional adaptation as well. That is, inmates who receive correctional education
during incarceration were observed to obey the prison rules more than the ones who

don’t participate in these educational programs (Saylor & Gaes, 1992).

Bases of Correctional Education

The literature that deals with the rationale behind correctional education is covered

through two subheadings: legal and philosophical bases.

Legal Basis

The legal arrangements about correctional education go back to a couple of centuries
ago. According to Foucault (1979), transition to modern law systems happened
around the end of the eighteenth century. That was a turning point not just for the

crime law, but also for the style of punishing criminals. Tanilli (1994) agrees on the
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date of this transformation about educational rights. He states that French Revolution
is a milestone after which the idea that education is a need for a human being began
to develop in minds. Shortly after, the importance of public education for the
presence of some social values like equality was underlined in the Constitution of
1791.

In 1790, in Walnut Street Jail, Literacy and Mathematics classes were taught.
In 1801, inmates in New York (NY) City’s prisons were taught by teachers who were
also inmates in the same prisons. In 1811, New York State Law, the first law about
correctional education in prisons, was legislated. According to this law, employment
of at least two correctional educators in each prison in NY became obligatory. The
first official correctional school system was established in 1869, in Detroit
Correctional House. In addition, the first official correctional education curriculum
was applied in 1913, in Maryland Prison. This curriculum included literacy classes
for the illiterate and other classes for the literates’ further developments (Roberts,
1971).

The twentieth century is a period in which international steps for further
educational rights are taken. One of the significant documents internationally
accepted is the Universal Declaration of Human Rights (UNICEF, 2011). In the
twenty sixth article of this document, which was declared in 1948, the access to
education is regarded as the ‘right” of ‘everybody’.

Two years after the UN General Assembly’s first meeting about the criminal
and correctional issues in 1955, Standard Minimum Rules for the Treatment of
Prisoners were published in 1957 (UN Office of High Commissioner for Human
Rights, 2011). This document includes two parts and ninety five articles. The seventy

seventh and seventy eighth articles are directly related with correctional education.
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According to these articles it is underlined that all the institutions should arrange
cultural activities for the inmates; in addition, basic education for the illiterate and
young should be compulsory and the educational programs within prisons should be
arranged in accordance with the ones out of the prisons, so that inmates can continue
their education after being released.

Another international document is the Universal Declaration of the Child
Rights (CRMCa, 2011). Approved by the United Nations (UN) General Assembly in
1959, this document became a hope for the educational rights of the inmate children.
In the seventh principle of this document, the necessity of providing every child with
an educational right that can improve them individually and socially is underscored.

Soon after, the International Covenant on Civil and Political Rights was
entered into force by the United Nations (UN) General Assembly in 1976
(OHCHR(a), 2011). The tenth article of this document is related with the people who
are deprived of their liberty. According to this article, rehabilitation of the inmates is
crucial. In addition, it is also emphasized that the treatments towards inmates should
be ‘humanistic’.

A more detailed international document about the correction of the inmate
children is the Convention on the Rights of the Child which was entered into force in
1990 by the UN General Assembly (CRMCb, 2011). In the fortieth article of this
document, the necessity of treating the incarcerated children in accordance with what
human rights require is underscored.

Another internationally accepted document about correctional issues is the
Basic Principles for the Treatment of Prisoners, proclaimed by the UN General
Assembly in 1990 (OHCHR(b), 2011). In the eighth of this document, the necessity

of vocational education in prisons is emphasized. That is, inmates should be provided
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with employment opportunities within prisons, so that their reintegration to the

society after being released can be easier.

Philosophical Basis

John Dewey brought a distinctive understanding to the concept of education. As can
be concluded from Dewey (1929), he believes that societal improvement and
renovations can be achieved by education. In addition, he further states that the
changes that are provided should be inward, not outward.

It is possible to correlate Dewey’s (1929) belief that education could be used
as a means for the social changes and reforms with Maslow’s (1943) Pyramid of

Human Needs (see Figure 1).

Figure 1. The pyramid of human needs (Maslow, 1943).

In this pyramid, safety of a person is a prerequisite for his / her self-fulfillment. As a
society is composed of individuals, it wouldn’t be wrong to conclude that self-

fulfillment of an individual can substantially be regarded as the self-fulfillment of the
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society, as Toynbee (1972) underlines that society is composed of connections
among human beings. In this respect, it is possible that a social phenomenon can
damage social relations in a society. For example, it is argued that the fear of crime
negatively affects the social relations among individuals in a society (Brooks, 1974;
Sampson, Raudenbush & Earls, 1997; Skogan & Maxfield, 1981). Accordingly,
correctional education could be used as a means of decreasing the crime rate as
research (Clark, 1991; Ripley, 1993; Batiuk, 1997) suggests correctional education
programs are believed to decrease the possibility of an inmate’s re-entering to the
prison after s / he is released from it. So that, as people who has already made a
crime and stayed in a prison don’t return to prison, the crime rate can decrease and as
a result, social security can increase. It is possible to conclude from Maslow’s (1943)
pyramid that the safety need is a prerequisite for an individual’s social, esteem needs
and the need for self-actualization. Thus, providing an individual with safety
facilitates his/her self-actualization. As the society composed of connections among
individuals (Toynbee, 1972), individuals’ self actualization may eventually mean the
society’s self actualization. Therefore, it is possible to conclude that thanks to
correctional education, not only individuals, but also the entire society can take a
higher step in Maslow’s (1943) Pyramid of Human Needs.

Sachdev (1995) indicates philosophical views on the function of correctional
education as well. One of these views is the social control perspective. According to
this perspective, the basic reason behind arranging correctional education programs
is the social control. That is, correctional education is a means of social control by
which people can be manipulated.

Social control is a concept mentioned by Foucault (1979) as well. According

to him, there is a connection between punishment and disciplinary society. That is,
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until near past, punishment — especially on the body - was regarded as a tool of
controlling and he adds until the recognition of modern law systems, the body
continued to be the target of punishment.

Last but not least, three principles of modern prison philosophy are analyzed
by Rentzmann (1996). According to him, a modern prison should have the principles
of normalization, openness and responsibility. That is, inmates in a modern prison
should be able to have a lifestyle similar to the ‘normal people’ out of the prison; the
physical environment of the prison should be revised and inmates shouldn’t stay in
confinement for over twenty four hours; but they should be given the opportunity to
spend time in open air. He further states prisons shouldn’t be a ‘hotel’ at which

inmates have breakfast and sleep, but they should be given some responsibilities.

Common Characteristics of Inmate Students

Merriam and Caffarella (1999) state that “wisdom is grounded in life’s rich
experiences and therefore is developed through the process of aging” (p. 165).
Accordingly, whether inmates’ experiences prior to their incarceration positively
affect the content and style of learning processes they participate in prisons is worth
discussing.

Prior educational experiences may facilitate further learning. That is, one can
access further knowledge, by building it on his/her current knowledge. However, this
may not work for the inmates. Research (Visher and Travis, 2003; Austin and
Hardyman, 2004) indicates that inmates share some common educational
characteristics. Moeller, Day and Rivera (2004) identify these shared characteristics

as “history of negative educational experiences” (p. 45).
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Low literacy level could be assumed as one of the prominent negative
educational characteristics shared by inmates. It is reported that the literacy level of
inmates —in general- is not at a satisfactory level (Gunn, 1999; Visher & Travis,
2003; Austin & Hardyman, 2004). Besides, Newman & Beverstock (1990) believe
that the unsatisfactory level of inmates’ literacy leads to severe effects on inmates’
lives. According to them, illiteracy may be the reason of incarceration.

Analyzing the statistical information about the inmates in the US, Culpepper
(2005) comes up with the idea that American inmates share some common social,
economical and educational background characteristics as well. According to him,
national incarceration rate increased dramatically in the near past with the rate of 273
%. He further states that, in spite of the fact that the number of the incarcerated
people changed, the background characteristics of them didn’t. Namely, most of the
inmates still lack literacy and come from low income and minority groups. For
instance, at the end of the year 1998, 5% of African Americans in the US were
incarcerated. Nevertheless, just 0.5 % of the European American males were
incarcerated at that time (Culpepper, 2005).

Based upon the statistical data gathered from the US Bureau of Judicial
Statistics’ Survey of Local Jail Inmates in 1996 and National Center for Educational
Statistics’ National Adult Literacy Survey in 1992, Culpepper (2005) compares the
reasons of American inmates’ dropping out of school to the general population’s
reasons of dropping out of school. This comparative statistical information is

presented in Table 2.
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Table 2. The Comparison of Inmates’ and General Population’s Reasons for
Dropping out of School

Most important reason | Local jail inmates (%) General population (%)
for dropping out of

school

Behavior or academic 34.9 17.2

problems or lost interest

Family or personal 16.4 18.6
problems
Convicted of crime, sent | 11.1 LK

to correctional facility

Involved in illegal 4.8 LE
activities

Went to work or the 13.0 23.9
military

Financial problems 8.8 15.3
Pregnancy 3.7 6.4

Other 1.1 17.7
No reason 6.3 0.9

Source: Culpepper, 2005; p. 21.

*: Not available.
According to Table 2, among the most important reasons for inmates’ dropping out
of school, their academic deficiency is in the first rank with 34.9 %. When compared
to that of general population’s 17.2 %, it wouldn’t be wrong to conclude that inmates

have lower academic skills than the rest of the society. Other than academic
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problems, socio-economical reasons are worth mentioning. Interestingly enough,
when compared to general population’s financial problems behind their dropping out
of school (15.3%), it is obviously seen that less inmates (8.8 %) quit their education
because of financial problems. The same is valid for the family related and personal
reasons, as fewer inmates (16.4 %) quit their education due to domestic or personal
reasons than the rest of the society (18.6 %). In addition, among the most important
reasons for inmates’ dropping out of school, the crime-related ones including
conviction of crime and being involved in illegal activities are not leading ones with
their total of 15.9 %. Thus, it could be concluded that inmates already have different
negative social, personal and economical factors in their lives that can prevent them
from continuing their education before entering prison. Taking into consideration this
inference, it could be argued that inmates are not intentionally far from educational
life; but because they have other crucial social, financial, family related or personal
reasons that prevent them from accessing their educational rights.

Having searched the procedure of inmates’ participation to correctional
education programs in the related literature, Hall (2006) provides a representation of

the way an inmate experiences correctional education (see Figure 2).
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Background Characteristics
Length of Sentence
Prior Educational Experiences
Prior Employment Experiences
History of Substance Abuse
Family History of Education
Family Socioeconomic Status (SES)

v
Decision to Attend
]
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The Correctional Education Experience
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Matriculation Withdrawal
Successful Recidivism
Re-Integration

Figure 2. The representation of correctional education experience (Hall, 2006; p. 34).

It is possible to conclude from Figure 2 that until deciding whether to participate in a
correctional education program, an inmate acquires some background characteristics.
As s / he brings these characteristics to the decision step, the decision of participating
in correctional education is inevitably affected by these already acquired background
characteristics. In other words, an inmate can revise his / her decision to attend
correctional education activities if his / her sentence is too short or long; if s/he has
already acquired the knowledge or the skill that will be covered during the
correctional education programs and if s/he appreciates or ignores the necessity of
education thanks to the awareness or ignorance that has passed him / her by parental
inheritance. According to Hall’s (2006) representation, two ways appears before the
inmate after his / her decision of attending to the correctional education programs. If

s / he successfully finishes these programs, it would be easier for him / her to adapt
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to the society and become part of it after his / her release from the prison. On the
contrary, if s / he quits these educational programs, his / her adaptation will possibly

be harder and the risk of his re-entering the prison increases.

Correctional Educators

By a simple definition, Hall (2006) defines, correctional educator as “a teacher or
instructor who teaches in a prison setting” (p. 10). It wouldn’t be wrong to mention
the existence of the a fact that the learners whom a correctional educator teaches in a
prison don’t have the same social, economical and educational background
characteristics as other learners outside prisons have. It could be accepted that there
are educationally deficient adults in the society, other than the incarcerated.
However, as Klein et. al. (2004) describe, among these adults with educational
deficiencies, the most disadvantaged ones are possibly the incarcerated. In other
words, as it is stated in a detailed way above in ‘personal need’ section, inmates are
in need of correctional education due to their low literacy levels. Putting aside the
‘poor’ educational, social and economical background characteristics of the inmates,
as Hall (1966) underlines even physical design of most prisons may have psycho-
social effects which are not searched a lot.

Working in a prison under these circumstances may put pressure on
correctional educators. This pressure may require them to be more than a teacher. In
this sense, Mageehon (2003) mentions her expectation from correctional educators as
“correctional educators are in a unique position to be concerned about their students'

pasts and futures” (p. 197).
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Research on Inmates’ and Correctional Educators’ Perceptions about Correctional

Education

The following sections will include a part of academic findings about both inmates’

and correctional educators’ views on correctional education programs in prisons.

Research on Inmates’ Perceptions about Correctional Education

The use of the feedback that is gathered from students is essential to improve a
school (Bechtel & Reed, 1998; Campbell, Edgar & Halstead, 1994). In this sense, it
could be argued that the perceptions of inmates about correctional education
programs are valuable. This is because they are ‘insiders’ with whom correctional
education services are provided.

It is possible that inmates may attend correctional education programs for
different purposes. As stated above, inmates — in general- are not literate enough
(Gunn, 1999; Visher & Travis, 2003; Austin & Hardyman, 2004; Klein et. al., 2004).
One of the reasons why inmates participate in correctional education programs could
be the compensation of their illiteracy-related deficiencies in prison time.

“Motivation is the natural human capacity to direct energy in the pursuit of a
goal” (Wlodkowski & Ginsberg, 1995; p. 22). From this definition, it is possible to
conclude that the more motivation one has, the more energy s / he can have to
achieve his / her ambition. Accordingly, believing the existence of the effects of
motivation, Pelissier (2004) searched the effects of motivation on inmates’
participation in drug treatment programs. He states that motivation can be internal

and external. External motivation results from any factors outside the inmate; such as
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early release and extra pay. The internal one, on the other hand, results from the
inmate, not any outsiders.

Havel (1988), who was imprisoned for four years, collected the letters he sent
his wife Olga from prison. One of these letters could be a good example of internal

motivation. He lists his educational goals during the time he would spend in prison:

=

To remain at least as healthy as | am now (and perhaps cure my
hemorrhoids)

. Generally reconstitute myself psychologically,

. Write at least two plays,

. Improve my English,

. Learn German at least as well as | know English

. Study the entire Bible thoroughly (p. 51).

OOl WN

In this list, Havel states a self-decisiveness about physical, psychological and mostly
educational issues and adds “If | succeed in fulfilling this plan, the years may not be
entirely lost” (Havel, 1988; p.51). It is possible that teaching an inmate with such an
internal motivation could be quite easier than the ones without it.

Havel’s to do list above is an example of an inmate’s correctional education
planning in a prison. As he adds, there is an ambition of reaching ‘success’ after such
a plan. The description of success may depend upon the person. Criticizing the fact
that many studies in the literature focus on correctional education in terms of its
relation to recidivism, Hall & Killacky (2008) made a study with ten inmates and two
prison administrators. They aimed at reaching a deeper understanding of inmates’
perspectives about correctional education questioning how the concept of success is

understood by inmates. They conclude inmates correlate success with taking care of
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oneself, others and responsibilities. Furthermore they provide an inmate’s

explanation of success:

Bill Gates, for example. Bill Gates was a bookworm. All he did was read
books when he was small. But as time got on, the books... he learned so
much from those books that, look at him now... the inventor of Microsoft.

I look at him as like, he's successful (pp. 305-306).

Even in this example, it is possible to state that this inmate makes a relationship with
being educated and becoming successful. He symbolizes education with spending
time on books and thinks that as Bill Gates did so, he had the reward of it. Therefore,

it is possible that this inmate might expect a similar concrete reward at the end of a

correctional education program.

The examples above are the ones which may not be generalized to large

populations of inmates. Thus, other inmates may have other expectations from

correctional education programs. Tewksbury & Stengel (2006) made a study with

281 inmates at Kentucky State Reformatory to reveal their expectations from

academic and vocational correctional education programs in this prison. Inmates

were asked the question of “What is your main reason/motivation for going to

school?”. The findings are shown in Table 3.

Table 3. Inmates’ Main Reasons for Correctional Program Participation

Reason/Motivation Academic Program | Vocational Program | All Students
Students Students

To feel better about | 49.1% 20.0% 38.5%

myself

To get a job when | 29.1% 53.0% 35.2%
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get out

To improve my skills | 12.0% 10.0% 10.2%

Other reasons 9.8% 17.0% 13.1%

Tewksbury & Stengel, 2006; p. 19.

It is possible to conclude from Table 3 that there is a significant difference between
academic and vocational program participants’ basic reasons for participation in
these programs. Nearly half of the academic program participants (49.1 %) state their
most basic reason to participate is to feel better about themselves, while one in five
(20 %) vocational program participants state the same. The same difference exists in
both groups’ percentages of stating professional reasons. That is, more than half of
the vocational program participants (53%) state their basic reason to participate in
this program is to get a job after release, while 29.1 % of the academic program
participants state the same. Lastly, nearly the same percentages of academic and
vocational program students (12 and 10,2 %) state they aim at improving their skills
while the rest of both groups’ participants (9.8, 17 %) state other reasons.

As can be concluded from these findings, inmates participate in correctional
education programs for different reasons. In other words, they value correctional
education due to different priorities. It is possible to find similar results in other
studies. In Bethel’s (1985) study in Pennsylvania with 189 inmates, it is concluded
that in general, inmates are pleased with correctional education programs as their
individual needs are satisfied with these programs. A decade later, Sachdev (1995)
reported similar findings about inmates’ perceptions about correctional education
programs. According to him, inmates have positive perceptions about correctional

education programs as they notice positive effects of these programs on themselves
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such as the increase in their self-esteem. Last but not least, in a more recent study,
Schlesinger (2005) interviewed fifteen African American inmates and he reports
inmates participate in correctional education programs for different reasons like

having money, learning how to write a letter and even just feeling better.

Research on Correctional Educators’ Perceptions about Correctional Education

Wright (2005) argues that working in a prison is not many correctional educators’
own preference, but an accidentally made decision. However, this argument is not
peculiar to just adult educators who teach in a prison. In their study, Maher &
Passmore (2000) interviewed seventeen senior adult educators who have more than
forty years experience of teaching. They conclude that almost all the participants
didn’t intentionally choose to work as an adult educator, but they “through various
circumstances “fell” into the practice of adult education” (p. 16).

There could be different reasons behind the idea that teaching in a prison is
much more different than teaching outside. One could be the inmate students as
Dellicarpini (2008) indicates they “often differ greatly from mainstream students in
terms of their learning abilities, learning styles, and past achievement™ (p. 224).

Taking another perspective, Ripley (1993) complains that very few teachers
are concerned with the reasons why inmates find themselves in prisons. This is why
he suggests that “they first of all need to be aware of general theories of crime and
have an understanding of the study of criminology” (p. 5). However, not only are the
correctional educators expected to be sensitive to educational processes, but also
people responsible for education in a prison “need to understand the value of such

education” (UNESCO, 1999; p.8).
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As experienced correctional educators, Gehring & Hollingsworth (2002)
analyze the problems in the profession of correctional education and suggest
practical possible solutions. They argue that everything is not that good in this
profession. That is, correctional educators’ salary is low, they teach very
disadvantaged people, they teach in a distressing environment, they work in such an
environment that the staff who manage the prison primarily deal with security not
education, the planning and implementation of correctional education programs are
not very well-made and funds for correctional education are not satisfactory.

In spite of the list of complaints above, there is not an agreement on
correctional educators’ turnover rate in the profession. Gehring & Hollingsworth
(2002) argue that there is an observable turnover rate in their profession. They
further state that this turnover rate result not from educational reasons, but basically
from administrators’ negative attitudes toward correctional education. On the
contrary, Kirshstein & Best (1996) argue that the turnover rate among the
correctional educators — in the US- is low, as they earn more than other adult
educators and they don’t experience disciplinary problems in the prison setting.

The turnover rate could be controversial, however; Gehring & Hollingsworth
(2002) indicate the presence of problems in the field and provide the source of the

problems:

Primitive peoples used to be afraid of dangers from natural disasters. In
our world, other persons generate the dangers. Most of our job-related
fears result from the strain of delivering educational services in coercive
institutions. Correctional education has been reduced to window
dressing. It is this fact we find so frustrating... (p. 91).
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It can be correct to conclude that correctional educators work in distinctive settings
that are physically, socially and psychologically different from ‘normal’ educational

environments outside prisons.

Correctional Education in Turkey

This section will respectively include a brief historical overview on Turkish prison

system, legal basis of correctional education in Turkey and recent situation in

Turkish prisons.

A Historical Overview on Prison System in Turkey

In the Ottoman Period, prisons didn’t have the same functions as they do today. They
were generally used as places in which people were kept before their judgment. On
the other hand, the physical facilities of the prisonlike places were not the same as
today’s as well. That is, they were not in separate buildings, but generally in castles’

bastions, palaces or public buildings (Yildiz, 2002).

According to Karal (1983), on February 28, 1856, the Rescript of Reform was
enacted and the necessity of reforming the prisons was underlined. Temel (2009)
adds that soon after, modern prison buildings were attempted to be constructed.
However, political and economical reasons prevented this plan from being applied
and unhealthy prisons became widespread. As Yildiz (2002) indicates the existence
of reform trials during the collapse period of the empire; however, as the number of
the criminals increased, problems about health and security in prisons increased as

well.
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Saglam (2003) indicates satets the existence of similarities of the laws that
were legislated in 1880, in the Ottoman Period, and in 1930, in the Turkish Republic
Period. That is, in both laws there was an article that underlined the necessity of
having a prison in every district and city. That is why he argues that some Ottoman
prisons were used for a while, but they were modernized or replaced later.

The modernization or replacing of the prisons can be divided into four
periods. The first generation prisons were the ones that were used or constructed at
the beginning of the Republican years. Some of the Ottoman buildings were used in
these years and they were designed according to the rationale that prisoners live
collectively in them. The second generation prisons were built between 1950 and
1970 and the third generation ones were built between 1970 and 2000. They were
designed for small and large numbers of prisoners and included dormitory system.
The fourth generation prisons, on the other hand, have still been built since the end of
the 1990s and they have the room system (Saglam, 2003).

Right now, there are 384 prisons in Turkey. This number includes four
women’s, three juvenile and twenty eight detached-open prisons and three child

correction centers (CTE, 2011).

Legal Bases of Correctional Education in Turkey

The legal bases of correctional education programs in Turkey will be analyzed

through national and international law.
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In International Law

Turkey accepted and became a party of several international documents about the
right to education. One of these documents is the Universal Declaration of Human
Rights which was declared in 1948 (UNICEF, 2011). In the twenty sixth article of
this document, education is described as a concept, access to which is not a privilege,
but the right for everybody. This is why it is underlined in this document at least the
initial steps of formal education should be free and education all around the world
should have an international mission of contributing the world peace.

The seventy seventh and seventy eighth articles of the Standard Minimum
Rules for the Treatment of Prisoners that was published by the UN in 1957, remind
party countries that basic education should be compulsory for the illiterate and
young, and suggest arranging cultural activities for inmates in prisons as well (UN
Office of High Commissioner for Human Rights, 2011).

The seventh principle of the Universal Declaration of the Child Rights,
approved by the United Nations (UN) General Assembly in 1959, underlines that
every inmate child has the right to education (CRMC(a), 2011). On the other hand,
the tenth article of the International Covenant on Civil and Political Rights that was
entered into force by the United Nations General Assembly in 1976, states inmates
should be rehabilitated and the education they have should be provided in a
humanistic way (OHCHR(a), 2011).

In addition, the fortieth article of the Convention on the Rights of the Child
which was entered into force in 1990 by the UN General Assembly (CRMC(b),

2011), puts emphasis on the format of the education towards the accused children.

39



That is, it indicates accused children should be educated in a way that their

adaptation to the society should be easier.

In National Law

Education has been provided as a public service since the Tanzimat Period in the
Ottoman Empire. In a law legislated in 1869, it was stated that primary education
would be free for every citizen. Furthermore, in the Constitution of 1924, it was
emphasized that primary education would be free and compulsory for both male and
females (Gok, 2004).

In the forty second article of the Constitution of 1982, the right to education
is guaranteed in a clear and precise language as “No one shall be deprived of the
right of learning and education. The scope of the right to education shall be defined
and regulated by law” (TBMM, 2011; p. 8).

In addition to national and international laws and regulations above, the
Turkish Ministry of Justice has legal regulations for correctional education as well. A
basic one is the Regulation Related to the General Directorate of Prisons and
Detention Houses and Also the Execution of Juridical Sentences, legislated in 1967.
The one hundred tenth article of this regulation underscores that the rehabilitation of
inmates should provide inmates with the ability of having individual and social

responsibilities and a job by which they can earn their living (Saldirim, 2004).
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The Recent Situation in Turkish Prisons

Based upon the national and international law mentioned above, correctional
education programs are provided in prisons in Turkey. These programs have the aim
of making contributions to inmates physically, psychologically and socially. In other
words, enabling inmates to have good relations with their family and society and
providing them with socialization is intended with these programs (Saldirim, 2004).

In Turkish prisons, correctional education programs are provided as
compulsory and voluntary. According to this classification, prison administrations
are obliged to provide Level Il Literacy, vocational classes and religious services.
Ones who are illiterate or don’t have a primary school diploma are obliged to
participate in Level Il Literacy classes. On the other hand, open high school, higher
education, social-cultural and library services are provided as voluntary programs.
(Saldirim, 2004).

The “most recent” statistical data about the inmates all over Turkey are
published by the Ministry of Justice. To better familiarize with the inmates and the
prions in Turkey, some of these statistical information is worth mentioning.

The first is the classification according to the type of crime inmates in Turkey

are sentenced for:

Table 4. The Number of Inmates in Turkish Prisons by Type of Crime

Type of crime Number of inmates
Forensic 115,662

Terrorism 8,190

Organized 2,322

Unknown 1,657

Total 127,831

Source: Judicial statistics, 2011. The statistics on November 31, 2011.
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As illustrated in Table 4, there are 127,831 inmates in prisons in Turkey. About 90 %
of these inmates are incarcerated for forensic crime types like theft, robbery, rape etc.
It is also worth mentioning that terrorism is in the second rank among the types of
crime. With a percentage of nearly 7%, it is almost four times more than organized
crime.

The next category is the age and sex distribution of inmates in Turkish

prisons:

Table 5. Age and Sex Distribution of the Inmates in Turkish Prisons

Age Female Male Total
12-17 59 1,962 2,021
18-20 213 7,369 7,582
21-39 2,895 78,777 81,672
40-64 1,301 32,801 34,102
65-79 40 1489 1,529

80-.. 0 78 78

Unknown 8 50 58
Total 4,516 122,526 127,042

Source: Judicial statistics, 2011. The statistics on October 31, 2011.

As shown in Table 5, there are 127,042 inmates in Turkish prisons. 4516 or about 4
% of this total number is female. Age distribution is given under six age intervals and
unknown. It is possible to conclude that in all age intervals, there are more male
inmates than females. However, the highest proportional difference between two
sexes is in the sixty five - seventy nine age interval. That is, of all the inmates at the
age of between sixty five and seventy nine, just 2.6 % is female. On the other hand,
the lowest proportional difference between two sexes is in the forty - sixty four
interval. That is, of all the inmates aged between forty - sixty four interval, 3.8 % is
female. In addition, the highest numbers of inmates in both sexes are middle-aged.

That is, about 91 % of total number of inmates in Turkish prisons is at the age of
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between twenty one — sixty four. In summary, the numbers of inmates for both sexes
show an ascending tendency until middle-ages and a descending tendency after
middle —ages.

Another categorization of the inmates in Turkish prisons can be provided

according to their educational statuses which are shown in Table 6.

Table 6. Educational Status of the Inmates in Turkish Prisons

Educational Status | Female Male Total
Illiterate 714 3,539 4,253
Literate with no 337 5,070 5,407
diploma

Primary school 1.394 55,431 56,825
Secondary school | 790 31,095 31,885
or equivalent

High school or 742 17,319 18,061
equivalent

College or 281 3,440 3,721
university

Master’s 3 51 54
Doctorate 0 8 8
Unknown 255 6,573 6,828
Total 4,516 122,526 127,042

Source: Judicial statistics, 2011. The statistics on October 31, 2011.

In Table 6, the number of the inmates in Turkish prisons is categorized according to
eight educational steps and unknown. It could be concluded from the table that of all
the inmates, nearly the half have a primary school diploma and the fewest have a
doctoral degree. Besides, it is of vital importance to underline that if the numbers of
the illiterate, literates with no diplomas, primary and secondary school graduates are
added up, it is obvious that out of 127,042 inmates in Turkey, 98,370 have an
educational status below high school. That is, almost 78 % of the inmates in Turkey

didn’t have the chance of continuing high school education. In addition, the highest
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proportional difference between two sexes is in the number of inmates with primary
school diploma. That is, out of 56,825 inmates with a primary school diploma, just
2.5 % is female. On the other side, the lowest proportional difference between two
sexes is in the number of illiterate inmates. That is, out of 4,253 illiterate inmates all
over the country, almost 17 % are female.

In summary, according to Table 6, the breaking point in the number of the
inmates according to educational status is secondary school. In other words, the
numbers of both male and female inmates are in an ascending tendency until the
educational status of secondary school and they are in a descending tendency after
the secondary school or equivalent.

The last statistical description of the inmates in Turkish prisons is provided

according to the total number of inmates by year in the last decade in Table 7.

Table 7. The Last Decade’s Number of Inmates in Turkish Prisons by Year

Year Total Number of Inmates
2000 49,512
2001 55,609
2002 59,429
2003 64,296
2004 57,930
2005 55,870
2006 70,277
2007 90,837
2008 103,235
2009 116,340
2011 127,042

Source: Judicial statistics, 2011.

In Table 7, the total numbers of the inmates in Turkish prisons per year are shown. It
can be concluded from the table that in the last ten years, there is a dramatic increase

in the total number of inmates in Turkish prisons. That is, while there were 49,512
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inmates in the year 2000, it became 127,042 in the year 2011. In about a decade, the
number of inmates in Turkish prisons increased more than two times. Furthermore,
although few decreases are seen between the years 2003-2005, the total number of
inmates has been in a steady increase since 2005.

In conclusion, most of the inmates in Turkish prisons have a low educational
status and incarcerated due to types of forensic crime and male. Besides, the number

of inmates has been in a constant increase.
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CHAPTER 3

METHODOLOGY

In this chapter, the methodology of the study is provided. It includes research design,
research settings, research participants, population and sample selection, data

collection instrument, data collection procedures and data analysis.

Research Design

In this study, the qualitative research method was employed. The basic reason behind
the usage of this method is tightly related to the aim of this study.

The in-depth analysis of the participants’ opinions or perceptions about the
research topic was required in the study. This corresponds to the processes within the
qualitative method as it “simply seeks to discover and understand a phenomenon, a
process, or the perspectives and worldviews of the people involved” (Merriam, 1998;
p. 11).

On the other hand, the researcher believed that the perceptions of the
participants could be influenced by their experiences. Thus, revealing their
experiences became vital. In order to unpack these precious experiences, qualitative
or phenomenological method was chosen as “the purpose of phenomenology is to
describe and understand the essence of lived experiences of individuals who have
experienced a particular phenomenon” (Lichtman, 2006; p.27).

Lastly, the questions that would be directed to the participants were open-

ended. That is, there is no only one correct answer of the questions that were directed
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to the participants. As Hatch (1985) indicates “knowledge is symbolically
constructed and not objective; that understandings of the world are based on
conventions; that truth is, in fact, what we agree it is” (p. 161). Neither objective nor
universally accepted truths are the goals that are intended to be achieved in the scope
of this study, but person-specific views are. That is why in order to explore a small
sample’s views, not to make broad generalizations, qualitative inquiry was utilized as

the research method in this study.

Research Settings

This study was carried out in two prisons - one men’s and one women’s- in Istanbul,
Turkey. The research settings were intentionally planned to be in Istanbul. That is
because the data collection would require several visits to the prisons. As the
researcher lives in Istanbul, data collection procedure planned to be less time
consuming if the research settings would be in the same province, Istanbul.

In order to conduct an academic study in a prison in Turkey, the official
written permission of the Republic of Turkey Ministry of Justice General Directorate
of Prisons and Detention Houses (GDPDH) in Ankara — the capital city of Turkey -
is required. The researcher asked for written permission from GDPDH. For this, he
sent a petition attaching the detailed research proposal and a paper signed by the
thesis advisor confirming that the study would be conducted as a master’s thesis at
Bogazi¢i University Educational Sciences Department. In order to avoid from the
gender bias, the researcher asked to conduct the study in a men’s and a women’s
prison in Istanbul (see Appendix A for the original and Appendix B for English

version of the permission request). On August 5, 2011, the official permission from
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GDPDH was faxed to the researcher (see Appendix C for the written permission by
GDPDH).

According to the written permission by GDPDH, the researcher was
permitted to visit Maltepe Men’s Prison number one (MMP1) or Maltepe Men’s
Prison number two (MMP2) and Bakirkoy Women’s Prison (BWP) between
September 5, 2011 and April 30, 2012. In this permission paper, the researcher was
asked to obey all the rules in these prisons throughout the study, conduct the study
just with the voluntary participants, not to use a voice-recorder and send two copies
of the study’s findings to the Republic of Turkey Ministry of Justice.

Upon having the official permission at the beginning of August, 2011, the
researcher contacted the related prisons’ wardens. As the researcher was informed by
the ministry that most adult education programs would start in September 2011, that
time was waited for the first visits to the prisons.

First, on September 5, 2011, BWP’s warden and public prosecutor were
visited. The researcher made a presentation about every detail of the study including
the aim, participants, procedure and data collection. The warden introduced the
researcher to the prison teachers, psychologists and other related administrative staff.
On that day, the researcher and the prison administrators agreed that the researcher
would regularly visit BWP once a week, stay there between 08:00 and 17:00 and ask
for a second weekly visit in case he needs.

Secondly, the researcher wanted to visit one of the two men’s prisons
recommended by GDPDH. First, he visited MMP1 and met its warden. The warden
stated his prison wouldn’t be the correct place for this study arguing that MMP1
included inmates who were incarcerated for organized crime and mafia, the inmates

wouldn’t be eager to participate in the study and they wouldn’t be good participants
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as most of them hadn’t participated in enough number of correctional education
programs in MMP1. Therefore, the researcher visited MMP2. Luckily, there were
enough number of correctional education programs in it and the inmates in it had
participated in these programs. As he did with the warden and other administrators in
BWHP, the researcher agreed he would regularly visit BWP once a week, stay there
between 08:00 and 17:00 and ask for a second weekly visit in case he needs.

To conclude, the women’s prison, BWP and the men’s prison, MMP2 were

chosen as the research settings.

Bakirkoy Women’s Prison

BWP is the only women’s prison in Istanbul. It is located in Bakirkoy and hosts
about one thousand female inmates. Other than the inmates, there are about 150
prison officers, two psychologists, two tenured prison teachers, three vice-wardens, a
warden, a public prosecutor and a troop of soldiers that are responsible for the
security.

BWHP is a maximum security prison, that is, around it soldiers are on duty for
twenty four hours as they do around every prison in Turkey. However, in BWP
security is also provided with eye test, x-ray and body search. Everybody, including
the visitors, lawyers, staff and even the warden go through these security processes
every time they enter the prison. According to the warden, this is a standard rule
applied in every maximum security prison to prevent the entrance of any electronic
devices inside the prisons including camera, cell phone and voice recorder. He adds

that the second reason is to prevent the entrance of any narcotic drugs.
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As BWP is the only women’s prison in Istanbul, there are inmates who are
incarcerated for different types of crime including forensic, terror and organized.
There is a room system in the prison, that is, three inmates stay in a room and there
are three beds, a restroom, a bathroom and a wardrobe in every room. There are also
a library, medical room including doctors, dentist and nurses, gym, classrooms and
workplaces like textile ateliers at which inmates work. It should be noted that all
types of correctional education programs, literacy, vocational and social-cultural are
arranged in this prison.

According to the prison’s warden, twenty seven languages are spoken in
BWP which means that there are inmates from twenty seven different nations in it.
He further states, with all the facilities mentioned above, BWP is a prison at

European prisons’ standards.

Maltepe Men’s Prison Number 2

MMP2 is a men’s prison in Istanbul. It is located in Maltepe and hosts about one
thousand male inmates. Other than the inmates, there are about 150 prison officers,
two psychologists, two tenured prison teachers, three vice-wardens, a warden, a
public prosecutor and a troop of soldiers that are responsible for the security.

Like BWP, MMP?2 is a maximum security prison and the same security
precautions are also taken in it. All the facilities are the same as BWP’s.. Literacy,
vocational and social-cultural correctional education programs are arranged in this
prison too. The only difference between BWP and MMP2 is in the diversity of the

types of the crimes for which inmates in both prisons are incarcerated. That is, in
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MMP2, most of the inmates are incarcerated for sexual abuse, while the crime types

of the ones in BWP are more diverse.

The Daily Routine in BWP and MMP2

In both BWP and MMP2, there are about twenty correctional education programs.
Each program lasts for two to three days a week throughout four months. In both
prisons, there is a separate floor for the classrooms. The daily educational routine of
the correctional educators and inmates are both similar to and different from the daily
routine of teachers and students at a school outside the prison.

It is similar that inmates — as learners - and correctional educators — as
teachers - go to the classrooms. The capacity of each classroom is about twenty and
all the physical facilities including a white board, teacher’s table and seat, students’
desks and a projector exist in it. Like any adult education centers outside, no bell is
used and each lesson lasts for forty minutes.

It is different that the places where these educational programs are arranged
are maximum security prisons. Thus the correctional educators go through the
security controls like x-ray and body search. The inmates, on the other hand, are
taken from the wards to the classrooms one by one by officials. In addition, for the
concern of security, an official waits in each classroom from the beginning until the
end of each lesson. The inmates who fought each other before, who are known as
hostile towards each other or who took place in the same organized crime group are
not assigned in the same classroom. At the end of the lessons, the inmates are taken

to their wards one by one by officials and the correctional educators go to the
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teachers’ room. As the correctional educators are not allowed to go to the wards and
the inmates cannot get out of the wards; they cannot see each other out of the

classrooms.

Research Participants
Detailed information about the target population, selection of sample prisons and

sample participants are provided in this section.

Population

The population of this study is the inmates in Turkish prisons, who enrolled in,
regularly participated in and completed one of literacy, social-cultural or vocational
correctional education programs in a prison in Turkey and correctional educators

who teach inmates in a Turkish prison.

Selection of the Sample Prisons

The selection of the prisons in which this study would be conducted was partially
beyond the control of the researcher. Namely, to make research in a prison in Turkey,
the written permission of GDPDH is required. One men’s and one women’s prison,
in which literacy, social-cultural and vocational classes are regularly arranged, were
necessary for this study. The researcher asked for prisons in Istanbul where he lives

in. BWP is the only women’s prison in Istanbul. Thus, the researcher was inevitably
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chose it. After the first visit to BWP, the researcher decided that it has enough types
of correctional education facilities and is appropriate for the study.

As for men’s prisons, MMP1 and MMP2 were the two options recommended
to the researcher by the ministry. However, as explained in a detailed way in
previous section, MMP2 was found to be more appropriate for conducting the study.

In short, the researcher decided that the research settings would be in
Istanbul. He also had the opportunity of choosing one of the two men’s prisons that
were advised to him by GDPDH, while he didn’t have the chance of making a choice

among more than one women’s prisons.

Selection of the Participants

Ten correctional educators and twenty inmates are the participants of this study. In
the selection of the participants, both convenience and random sampling methods

were employed.

Selection of the Sample Correctional Educators

Five correctional educators from each of the two prisons were required for this study.
However, there are about ten correctional educators in each prison. Out of this
number, two had already participated in the pilot study. One correctional educator in
men’s prison and two in women’s prison didn’t want to participate in the study. And
as a result, there were five to six correctional educators in each prison in researcher’s
hand. Thus, in each prison, he talked to five correctional educators one-on-one in

their breaks, explained the study in detail and asked them to participate in the study.
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Subsequently, convenience sampling was employed to include five correctional
educators.

The criterion for choosing the correctional educators was that they needed to
be teaching in these prisons for at least one year. The number of the participant
correctional educators by prisons and correctional education programs is shown in

Table 8.

Table 8. The Number of the Participant Correctional Educators by Prisons and
Correctional Education Programs

Program Type Bakirkoy Women’s Prison | Maltepe Men’s Prison
(BWP) number 2 (MMP2)

Literacy 1 1

Social-cultural 1 1

Vocational 3 3

Total 5 5

As shown in Table 8, five correctional educators from each prison participated in this
study. In each prison, three correctional educators who teach vocational classes, one
who teaches a social-cultural class and one who teaches a literacy class were the
participants of this study. The distribution of the numbers of the participant
correctional educators by correctional education program type is the same in both
prisons, it was not purposefully arranged though. Participant correctional educators
teaching a vocational class are in the highest number among all the participant
correctional educators. It could be normal as there are more vocational correctional
education programs in BWP and MMP?2 than the other two types of programs, and as
a result, there are more correctional educators who teach a vocational class than the

ones who teach literacy or a social-cultural one.
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Selection of the Sample Inmates

This study includes twenty inmates as participants as well. Ten of this includes male
inmates in MMP2 and the other ten are female inmates in BWP. The criteria are that
all the inmate participants should be convicted, had been staying in the prison for at
least one year and enrolled in, regularly attended and completed any one of the
literacy, social-cultural or vocational correctional education programs in MMP2 or
BWP. The number of the participant inmates by prison and type of correctional

education programs they completed is shown in Table 9.

Table 9. The Number of the Participant Inmates by Prison and Type of Correctional
Education Programs

Program Type Bakirkoy Women’s Prison | Maltepe Men’s Prison
(BWP) number 2 (MMP2)

Literacy 3 3

Social-cultural 3 3

Vocational 4 4

Total 10 10

As it is shown in Table 9, each type of correctional education program is represented
in the samples of inmates from each prison. While determining the sample, the
method of random selection was employed. Firstly, the prison administrators were
informed about the criteria for selecting the participant inmates. Then, in each prison,
the researcher asked the lists of the inmates who enrolled in the last correctional
education programs in the semester of Spring 2011. The ones, who quit or failed in
because of any excuses, who were released from the prison in the meantime, who
were not convicted, but just under arrest or died were all removed from the lists.

Next, in the excel program, in the list of the inmates who completed a Level 2
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literacy class in Spring 2011, three inmates were randomly selected. Likewise, three
inmates were randomly selected in the list of the ones who completed a social-
cultural class in Spring 2011 and four inmates were randomly selected in the list of
the ones who completed a vocational class in Spring 2011. These inmates were
invited to the teachers’ room one by one and just the researcher and the inmate
stayed in the room. Each of them was informed about the aims and the procedure of
the study by the researcher and asked whether they voluntarily participate in the
study or not. None of them declined it, every question of them was answered and the
date and time that they want to be interviewed was determined for each one of them.
The procedure of selecting the samples in each prison worked in this way and in
total, twenty voluntary inmates were obtained.

As shown in Table 9, in each prison, there are three inmates from literacy,
three from social-cultural and four from vocational correctional education programs.
This numeric distribution of the participants by the type of programs is semi-
purposeful. That is, there are three types of correctional education programs as
literacy, social-cultural and vocational. Accordingly nine inmates from each prison -
three for each program type - were thought to be the sample of the study at first.
However, one more inmate was added to the participants from the vocational
programs. This is because there are more vocational classes and more inmates
enrolled in vocational classes in these prisons. So that the representativeness of the

vocational education programs was raised.
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Data Collection Instrument

It is possible to describe the qualitative interviewing as “a way of finding out what
others feel and think about their worlds” (Rubin and Rubin, 1995; p. 1). In order to
find out how participants view their worlds in correctional education programs in
BWP and MMP2, a semi-structured interview, a type of qualitative interviewing, was
developed by the researcher as a data collection instrument. In the preparation of the
instrument, initially, the related studies in the literature (Sachdev, 1995; Hall, 2006;
Ayyildiz, 2008) were reviewed and the first draft of the instrument was developed.
Each one of the items in the instrument was discussed with three professors in the
thesis committee. After making the necessary additions and corrections, two
correctional educators and three inmates from each of the research settings were
interviewed in the pilot study. In total, four correctional educators and six inmates
participated in the pilot study.

In the selection of the participants for the pilot study, convenience sampling
was used for the correctional educators. That is, the researcher visited each prison
and asked two correctional educators in each prison whether they were available to
participate in the study. They all accepted and pilot study was made with them.

In the selection of the inmates for the pilot study, random sampling was
employed. That is, one inmate who completed a literacy, one inmate who completed
a social-cultural and one who completed a vocational class in Spring 2011 in each
prison were invited to the teacher’s room one by one. The researcher talked to them
in private, asked whether they wanted to participate in the pilot study or not. They all
accepted, then the researcher asked them to go through and sign the participant

consent form before the pilot study and then he interviewed them.
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Each interview in the pilot study lasted for forty minutes to one hour. None of
the participant correctional educators or the participant inmates had difficulty in
understanding any of the questions. They didn’t advise the researcher anything about
the questions as well. However, based on his observations during the pilot study, the
researcher decided to make some modest changes in making the interviews in the
real data collection procedure. These are as follows:

1. One correctional educator and two inmates didn’t want to write their
names on the participant consent form and sign it. Therefore, he decided
not to insist any of the participants to sign it.

2. Asking a couple of times, two correctional educators wanted to make sure
if the researcher used a tape recorder during the interviews. Thus, he
decided to state at the beginning of the each following interview that he
wouldn’t use a tape recorder.

3. The researcher asked the wardens of both prisons to interview the
participants in the pilot study privately. They both permitted him to
conduct the interviews in the libraries as inmates don’t read in the library,
they do it in their wards, and as a result, the libraries in these prisons are
generally available. The wardens promised the researcher to interview the
participants privately in the libraries. Both wardens kept their promises
while the researcher was interviewing the correctional educators;
however, neither kept while he was interviewing the inmates. As security
precautions, two officers waited for the researcher at the door of the
library and watched if everything was on the way. The researcher noticed
the interviewees were disturbed by these ‘gatekeepers’ and asked the

wardens not to send any officers to wait for him during the interviews.
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One accepted, but added every ten to fifteen minutes an officer would
come to him and ask if everything was on the way. The other accepted,
but added an officer would watch him far away from him, so that the
participants wouldn’t be disturbed.

4. The researcher invited some of the inmates to the pilot study in the
mornings and he noticed he made one of them wake up and come to the
interview. This interviewee said that she usually sleeps until lunchtime.
Therefore, the researcher decided to conduct the following interviews

with the participant inmates in the afternoons.

At the end of the pilot study, the final draft of the instruments for the correctional
educators and inmates were obtained (see Appendix D for the interview form for the
correctional educators in Turkish, Appendix E for the English version; see Appendix
F for the interview form for the inmates in Turkish and Appendix G for the English
version).

Finally, the interview form for the correctional educators included ten close
ended questions about their demographic and professional characteristics and
fourteen open ended questions about their perceptions on correctional education
programs in the prisons they work. On the other hand, the interview form for the
inmates included seven close ended questions about their demographic, educational,
domestic characteristics and previous correctional education experiences; and
fourteen open ended questions about their perceptions on correctional education

programs in the prisons they stay in.
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Data Collection Procedure

As it is explained in detail in the section, ‘Selection of the Sample Prisons’, BWP
and MMP2 are the research settings that were assigned by the GDPDH. As it is
further stated under the section, ‘Selection of the Participants’, the participants and
the interview dates for each participant was determined beforehand. Having this plan,
in September 2011, the researcher started to visit each prison once a week for three
months. He visited BWP on Mondays and MM2 on Thursdays and stayed there all
day between 08:00 and 17:00. For two months, he didn’t start the interviews. He
introduced himself to the prison staff and inmates. He observed every detail in these
prisons including the facilities such as textile ateliers, gym, libraries, restrooms,
bathrooms, dentist’s rooms, medical rooms and visitors’ rooms. At the end of two
months, when he thought that he got familiar with inmates and the staff in these
prisons, he started the interviews. The pilot studies were conducted in October 2011
in both prisons and the participants and the interview dates for each of them were
determined at the end of October 2011.

In each prison, the interviews started with the correctional educators in mid-
November. They were interviewed in teachers’ rooms in each prison one-on-one as
these rooms were available. Before the interview, every participant was informed
about the aims of the study. They were guaranteed that their identities would be
confidential and asked to sign the consent form if they agree to participate in the
study (see Appendix H for the consent form in Turkish and Appendix | for the
English version). As it is forbidden to enter prisons with any electronic devices, the

researcher couldn’t use a tape recorder, but he asked each interviewee’s permission
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to type during the interviews. All the interviewees accepted and each interview lasted
for about an hour.

Beginning at the end of November, the participant inmates of both prisons
were interviewed one-on-one in the libraries in each prison. They were informed in
detail about the study and asked again whether they wanted to participate in the study
or not. All of them accepted and after each participant signed the consent form, the
interviews started. Each interview lasted for an hour. The researcher didn’t want any
prison officers to stay in the library during the interviews in order to make the
interviewees feel more relaxed; however, because of the wardens’ security concerns,
in one of the prison the door of the library was closed and two officers waited out of
the library at the door in case the researcher would call them. In the other, an officer
came by every ten minutes and asked the researcher if everything was on the way.

Second interviews were also conducted with both participant correctional
educators and participant inmates. However, the dates of these second interviews
weren’t set in advance. Thus, these second interviews were conducted throughout
December, 2011 in different dates. The same questions were directed to the
participants and the notes taken by the researcher in the former interview was shown
to each one as well. These interviews lasted between fifteen and thirty minutes. Most
inmates stated they were pleased with seeing the researcher again as they had the
chance of getting out of the ward thanks to these interviews, although neither the
group of participant correctional educators nor the participant inmates added

different answers to the same interview questions in the second meeting.
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Credibility of the Data

The researcher had two chances to have the confirmation from the participants to
validate the correctness of the interview data in his hand. First, after each interview
finished, each participant was asked to check the notes that researcher took during
the interviews. Second, the researcher went to the second interviews with the first
interviews’ notes typed in computer and checked whether each participant agreed on
the answers they had given to the researcher in the first interview. The second
interviews were also tested the reliability of the first interview’s data as the same
questions were directed to the participants and whether they had the same opinions

was checked.

Data Analysis

In the analysis of the data obtained from the interviews, content analysis, a
qualitative data analysis method was used. This data analysis method was chosen for
several reasons.

As mentioned before, the qualitative inquiry was chosen as the research
design in this study. The data analysis also needed to be in parallel with the research
design. As the researcher has qualitative interview data gathered from the open-
ended questions, he needed a method that would help him make categorical analysis
of the text data and obtain opinions or perspectives from the categories and key
codes in them. Thus, the content analysis method was chosen as it aims “to provide
knowledge and understanding of the phenomenon under study” (Downe-Wamboldt,

1992; p. 314).
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Next step was to decide on the correct approach to content analysis method.
Hsieh and Shannon (2005) provide three approaches to content analysis method as
conventional, directed and summative content analysis. Among these, the
conventional content analysis was chosen as the approach to content analysis in this
study.

As tape recorder wasn’t used during the interviews, after each interview, the
handwritten notes were typed in the computer. Each question’s notes were read for
the first time and checked if there were any misspellings or misunderstandings. In the
second and third careful readings, key words or codes were determined. Making
relationships among these keywords, sub-categories were made. The related sub-
categories formed categories in the end.

As Hsieh and Shannon (2005) indicate, in the conventional content analysis,
the determination of the codes or keywords occurs while the researcher analyzes the
data. That is, the researcher doesn’t have pre-determined codes or keywords in his /
her hand, but s / he obtains them during the careful revises of the data. They further
state that in the conventional content analysis method, not new theories are made; but
“relevant theories or other research findings are addressed in the discussion section
of the study” (p. 1279). Accordingly, the discussion section in this study includes the
findings of the related previous scholarly works and the comparison of these findings

to that of this study.
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CHAPTER 4

FINDINGS

In this chapter, demographic findings of the participants are presented first. Interview

findings of the participant correctional educators and inmates and the comparison of

both groups’ findings to each other followed the demographic findings.

Demographic Characteristics of the Participants

In this section, demographic findings of the participant correctional educators and

inmates will be presented respectively.

Demographic Characteristics of the Participant Correctional Educators

Five correctional educators teaching at BWP and five others teaching at MMP2 is the
first group of participants in this study. In Table 10, age and sex distribution of the

participant correctional educators is presented.

Table 10. Age and Sex Distribution of the Participant Correctional Educators*

Prison Name Age Sex
1 Pinar 37 Female
2 Pervin 46 Female
3 | BWP Eylem 28 Female
4 Deniz 37 Female
5 Bengu 41 Female
6 Levent 61 Male
7 Mert 34 Male
8 | MMP2 Metin 31 Male
9 Kenan 33 Male
10 Birol 30 Male

* For confidentiality and privacy reasons, pseudo names were used.
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According to Table 10, there are five participant correctional educators from each

prison. They are mostly middle-aged as their average age is thirty seven. Out of ten,

five correctional educators participated from MMP2 are male and five correctional

educators participated from BWP are female. Actually, this distribution is not far

from the real distribution. As the researcher noticed during his visits to these prisons

that in the men’s prison, all the correctional educators were male and in the

women’s, all were female.

In Table 11, the participant correctional educators’ working type, educational

status, subject area, experience of teaching adults, experience of teaching inmates

and total working experience including non-teaching professions are provided.

Table 11. The Professional Characteristics of the Participant Correctional Educators

P | Name Working Education Subject Area | Adult Correctio | Total
r Type Status educatio | nal workin
i n education | g
S experien | experienc | experie
0 ce e nce
n
1 Pinar Contracted | University Literacy 6-10 6-10 6-10
2 Pervin Tenured Associate Social- 1-5 1-5 11-15
B degree Cultural
(Sports)
3 | F | Eylem Paid Associate Vocational 610 1-5 6-10
degree (Graphic
P Design)
4 Deniz Contracted | High School | Vocational 1-5 1-5 11-15
(Cooking)
5 Bengu Contracted | University Vocational 1-5 1-5 11-15
(Handicrafts
)
6 Levent | Paid Associate Literacy 1-5 1-5 26
degree
7 | M | Mert Tenured Master’s Social- 1-5 1-5 1-5
Cultural
M (Philosophy)
8 Metin Tenured University Vocational 1-5 1-5 6-10
P (Computer)
9 Kenan Paid High School | Vocational 1-5 1-5 16 -20
2 (Hairdressin
g)
1 Birol Tenured University Vocational 1-5 1-5 1-5
0 (Computer)




As shown in Table 11, out of ten participant correctional educators, just four are
tenured. By tenured, ones who teach in prison as full-time correctional educators are
meant. Three are contracted. By contracted, ones whose salaries are the same as the
tenured, but don’t have social security or job guarantee as the tenured are meant. The
rest, three, are paid. By paid, ones who are paid about seven Turkish Liras (about
five dollars) for each hour of class they teach are meant. They don’t have any social
security or job guarantee and are not paid in summers as well.

Next, out of ten, eight correctional educators have less than five years of
experience of teaching adults and nine have less than five years of experience of
teaching in a prison. However, eight of them have more than five years of total
working experience including any sectors. This is why it is possible to come up with
an idea that prisons are not the first workplace for most of these adult educators or
they might be doing another profession at the same time such as Kenan, paid
hairdressing educator, who states that he has also his own barber’s shop and spends
most of his time there.

As the prison setting is possibly a challenging environment to teach, the
professional needs that correctional educators have could be of vital importance as
well. In this sense, the participant correctional educators were asked in which
subjects they feel themselves deficient and in need of in-service education. Nine
participant correctional educators stated they are in need of in-service education.
Table 12 provides the subjects in which the participant correctional educators feel

themselves deficient and in need of being trained.
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Table 12. The Subjects in Which the Participant Correctional Educators Find

Themselves in Need of Training

Prison | Name Subject Taught in Prison | Subject to Be
Trained
1 Pinar Literacy Educational
psychology
2 B Pervin Social-Cultural (Sports) | Psychology, Stress
management
3 F Eylem Vocational (Graphic Web design,
Design) software
P applications
4 Deniz Vocational Cooking
(Cooking)
5 Bengu Vocational (Handicrafts) | -*
6 Levent Literacy Psychology
7 Mert Social-Cultural Social psychology,
M (Philosophy) Theology
8 Metin Vocational (Computer) Adult education,
M Computer
programming
9 P Kenan Vocational Hairdressing
(Hairdressing)
10 2 Birol Vocational (Computer) Computer
programming,
English. Music

*: Not stated any.

It could be concluded from Table 12 that out of ten correctional educators who

participated in this study, nine state they have academic deficiencies in different

subjects. Out of nine, five state they need to be able to understand their inmate

students better and they believe this could be by having more knowledge about

psychology or adult education. Four correctional educators, on the other hand, state

they are primarily in need of being trained in the subjects they teach such as cooking,

computer programming and hairdressing.
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Demographic Characteristics of the Participant Inmates

In Table 13, the participant inmates’ educational statuses and the last jobs they had

before their incarceration are provided.

Table 13. The Demographic Characteristics of the Participant Inmates*

Prison Name Educational Last Job Before

Status the Incarceration

1 Fahriye No Diploma Worker

2 B Beren No Diploma Handcraft-woman

3 |F Burcu No Diploma Worker

4 |p Fatma Secondary Worker
School

5 Leyla High School Professional

6 Pelin University Professional

7 Ayse University Housewife

8 Ebru Secondary Housewife
School

9 Gamze Primary School | Worker

10 Gonca Open Primary Worker
School

11 Nedim No Diploma Worker

12 | M Fatih No Diploma Worker

13 | M Ali No Diploma Worker

14 | p Berk Primary School | Out of regular

work

15 | 2 Emre Open High Out of regular
School work

16 Onur Open Secondary | Worker
School

17 Metin High School Worker

18 Hasan Secondary Worker
School

19 Tarkan Secondary Worker
School

20 Sinan Open Primary Worker
School

* For confidentiality and privacy reasons, pseudo names were used.
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It could be concluded from Table 13 that three participants in each of the male and
female groups have no diploma and two have primary school diplomas. In other
words, out of twenty participant inmates, six don’t have a diploma and four have a
primary school diploma. Out of the rest, five have a secondary school, three have a
high school and two have a university diploma.

Lastly, five out of ten female participant inmates and eight out of ten male
participant inmates, in other words thirteen out of twenty participant inmates, state
that before their incarceration they used to work in a low-paid worker position in
private sector. On the other hand, two female participant inmates state they used to
work in a high-paid professional position, two state they were housewives and one
state she was a handcraft-woman. In addition, two male participant inmates state
they used to have an illegal job as a drug seller. These are referred as ‘out of regular
work’ in Table 13.

The last group of questions that were directed to each participant before the
interview was about the last correctional education program(s) they regularly
attended and completed in their current prison, programs they regularly attended and
completed in any other prison(s) before and programs they plan to attend in the

future. The findings of these questions are illustrated in Table 14:
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Table 14. The Participant Inmates’ Background and Projection of Correctional
Education Experience

Prison Name The Last Completed Correctional
Completed Correctional Education
Correctional Education Programs
Education Programs in Planned to Be
Program in the Other Prisons Attended
Current Prison
1 Fahriye Literacy - Quran, Sewing
2 Beren Literacy - Quran, Baglama
3 B Burcu Literacy - Open Primary
School
4 F Fatma Social-Cultural - Sewing,
(Chess) Hairdressing
5 P Leyla Social-Cultural Cooking, Sewing | Any Foreign
(Marbling) Languages
6 Pelin Social-Cultural - Theatre, Painting
(Law)
7 Ayse Vocational - Clothing,
(Hairdressing) Handicrafts
8 Ebru Vocational - Baglama
(Sewing)
9 Gamze Vocational Computer, Open High
(Computer) Handicrafts, Pre- | School, English,
school Aged Literature, Math,
Children’s Sports
Education
10 Gonca Vocational - Open Secondary
(Clothing) School
11 Nedim Literacy Any Foreign
Language,
M Handicrafts
12 Fatih Literacy - Any courses
13 | M Al Literacy - Sports
14 Berk Social-Cultural - Any courses
P (Diction)
15 5 Emre Social-Cultural Literacy Any courses
(Theatre)
16 Onur Social-Cultural - Sports
(Diction)
17 Metin Vocational) - Any Foreign
(Hairdressing Languages
18 Hasan Vocational - Handicrafts, Any
(Computer) Foreign
Languages
19 Tarkan Vocational English, Chess Natural Gas
(Electrical Expertship
Household
Appliances)
20 Sinan Vocational - Any Paid Courses
(Plumbing)
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As Table 14 reveals, out of ten female participant inmates, three have just completed
literacy class, three have just completed social-cultural classes (Chess, Marbling and
Law) and four have just completed vocational ones (Hairdressing, Sewing, Computer
and Clothing). In the male group of ten participant inmates, three have just
completed literacy class, the other three have just completed social-cultural classes
(Diction and Theatre) and the rest, four, have just completed vocational classes
(Hairdressing, Computer, Electrical Household Appliances and Plumbing).

As for learning experiences in (an)other prison(s), two male and two female
participant inmates state they have already completed other correctional education
programs in other prisons before. Leyla states she completed cooking and sewing,
while Gamze states she completed Computer, Handicrafts and Pre-school Aged
Children’s Education, Emre states he completed Literacy and Tarkan states he
completed English and Chess courses. In other words, eight different correctional
education programs were completed by two male and two female participant inmates
in other prisons. Out of these eight classes, four are vocational classes (Cooking,
Sewing, Computer and Handicrafts), three are social-cultural classes (Pre-school
Aged Children’s Education, English and Chess) and one is literacy class. This can
give us the idea that these participant inmates might have found vocational
correctional education programs more beneficial than the others.

Lastly, one more question asked to the participant inmates was the type of
correctional education programs they were planning to attend in the same prison in
the future. Nineteen different classes were provided as answers by the female group.
Five of these nineteen plan to attend a vocational class (two Sewing, one
hairdressing, one Clothing and one Handicrafts), eleven plan to attend a social-

cultural class (two Quran, two Baglama, two English or any Foreign Languages), one
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Theatre, one Painting, one Literature, one Math and one Sports) and three plan to
continue open education. Besides, Leyla and Gamze, who had already completed
several vocational classes (Cooking, Sewing, Computer and Handicrafts) have no
plan of attending a vocational class, but a social-cultural one (any foreign languages /
English, Literature, Math, Sports or open education).

As for the correctional education programs the participant inmates plan to
participate in, all the male participant inmates state they were planning to attend at
least one more program as well. They seem so enthusiastic that three say they could
participate in any classes, ignoring the type of the class. Besides, the expected classes
included, three any foreign languages, two Handicrafts, two Sports and one Natural
Gas Expertship.

In Turkish prisons, in order to encourage the participation of the inmates,
participants of some classes, especially vocational ones, are paid about 150 Turkish
liras (about a hundred dollars) monthly. One male participant inmate states he was
planning to attend any paid classes as his priority was earning money, rather than
learning something new. On the other hand, Emre and Tarkan, who had already
attended a correctional education program (Literacy, English and Chess) in other
prisons before, have plans of attending more programs in the future as well. That is,
Emre states he might attend any classes and Tarkan states he might attend a

vocational one, Natural Gas Expertship, in the future.

Interview Findings

In this section, the interview findings of the participant correctional educators and

inmates will be provided respectively. In the presentation of the interview findings,
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each sub-interview question is regarded as a theme. Within each theme, categories,

codes and the frequency of the codes are illustrated on a table.

Interview Findings of the Participant Correctional Educators

The interview findings of the participant correctional educators are provided in this
section. While providing these findings, each sub-research question is regarded as a
heading and the findings of the related interview questions are provided under each

heading.

Correctional Educators’ Perceptions about Correctional Education Programs

As mentioned in the chapter one, this main research question is answered through
nine sub-research questions. Under each sub-research question, findings of the
related interview questions are provided. Each interview question asked to the
participant correctional educators is regarded as a theme, and for each theme,
categories, codes and frequency distribution of the codes are respectively presented

for BWP, MMP2 and total.

The Views of Correctional Educators about Being a Correctional Educator

This subheading reveals whether the participant correctional educators themselves
decided to work in prison or any other circumstances or people guided them to do so.

The findings are shown in Table 15 below.
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Table 15. The Reasons for Participant Correctional Educators’ Becoming a
Correctional Educator

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequenc
y
Becoming | The reason | Appointment by | 3 - 3
a behind other institution
correctional | becoming a
educator correctional
educator State guarantee | 1 3 4
Convenience 1 - 1
Extra income - 1 1
Recommendation | - 2 2
of others
Overall 5 6 11

The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

As noted before, five correctional educators from each prison were interviewed. Five
participants working at women’s prison, BWP, state five reasons why they started
working as a correctional educator.

In Turkey, as prisons don’t have enough number of full time or tenured
correctional educators, the need of correctional educators is met by the collaboration
between prisons and other public adult education institutions. ISMEKS (Istanbul
Metropolitan Municipality Art and VVocational Education Courses) and PECs
(Ministry of National Education Public Education Centers) are in collaboration with
the prisons. Three participants from BWP state they are appointed or sent from one
of these institutions. However, each one of these three statements of appointment
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from another institution includes a different perspective about these appointments.

Pinar defines this appointment as an obligation that she had to obey:

It was an obligation. | used to work at ISMEK, in other words, | would
be there now. One of us needed to come here (BWP) and I was the lucky
one and my head of department sent me here (smiling). In other words, it
was an appointment about which my opinion wasn’t asked (Pinar,

Appendix, J-1).

It is possible to conclude from what she says, Pinar is not happy with the way she
was appointed to the prison by ISMEK. She complains whether she wants to work as
a correctional educator or not should have been asked her.

Unlike Pinar, Eylem doesn’t criticize her appointment to the prison:

| actually work at PEC. One educator from there needs to come here
every year and so did I. But I came willingly, the fact I would be working
in a prison didn’t make me worried. Whenever | get worried or regret
coming here, | begin to think that I am at an ordinary classroom with
normal students and get better (Eylem, Appendix, J-2).

Eylem underlines that she teaches in a prison because of the appointment by a public
institution as well. However, she shares that she began to teach there willingly,
despite implying that she sometimes gets worried about being there.

On the other hand, the third participant who states that she teaches in a prison

because of an appointment reveals her neutrality:
| started working at ISMEK; actually | thought that | was going to teach
in there as well. However, | started teaching here. First, | had prejudices

about prisons and couldn’t make a quick decision. But here am |
(smiling) and used to being here. Whether I’m at the correct place or not
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is still a question mark for in my hand; however, | learn a lot here and
even this could be enough for me (Deniz, Appendix, J-3).

Different from Pinar and Eylem, Deniz states she was neutral about working at a
prison during the decision period. However, she states that she herself chose to work
as a correctional educator and seems to have outgrown her prejudices.

Lastly, Pervin indicates she wanted to work as a correctional educator
because she didn’t want to work at a private sector. That is, as the prisons are public
institutions and she is a tenured full time correctional educator, she believes she has
the job guarantee and social security in the full-time correctional educator position.
Bengu, on the other hand, indicates the only reason why she works at BWP is its

closeness to her house.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Six reasons behind working as a correctional educator in MMP?2 are stated by the
participant correctional educators teaching there. Three of these reasons are about the
desire to work at a public institution, rather than a private one. Those believe that
they have a job guarantee in a public institution. Interestingly enough, each of these
three implies that it is an obligation for them to work as a correctional educator as

well. Mert explains it:

I had to come here. My bachelor degree was in Philosophy. | looked for a
position at a public institution, but it is difficult to find one with a
diploma of Philosophy. | was appointed here and still working. But if |
had an alternative, I wouldn’t work here where lots of troubled people
exist (Mert, Appendix, J-4).
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Mert doesn’t state any happiness of working as a correctional educator as he
indicates that he chose to become a correctional educator just because it was the only
alternative in his hand when he graduated from the university.

Metin, another tenured participant, expresses his feelings about working as a

correctional educator, in the same way as Mert did:

The reason why | am here cannot be explained with idealism. Idealism is
far away from this situation. | am tenured here and it is not my first
prison experience; | unwillingly worked at a juvenile prison before. |
know the environment, inmates, in other words, life in a prison. And now
here am I... | cannot say | am happy here; but there is nothing else to do
(Metin, Appendix, J-5).

It could be concluded that Mert doesn’t have his dream job either. It is also possible
to infer that the problem is not his current workplace, MMP2, but being a
correctional educator. As an experienced correctional educator, he states that he
worked with both young and adult inmates; however, he couldn’t find the happiness
in either group.

Another participant, Birol, seems to be pleased with working at a public

institution, adding his worries about it though:

I didn’t want to work here and thought a lot about being a correctional
educator. It is not easy to make a decision about working here, in prison.
Because | was worried about the security, as the profile of the people |
would teach is obvious. But it is a job at a public institution and | started
it. T got used here... But sometimes, I still ask myself why | am here
when | think about the profile of my students (inmates) (Birol, Appendix,
J-6).
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Birol is pleased with teaching in a public institution, not pleased with teaching in a
prison though. He indicates his worries about teaching inmates as he finds being with
them insecure. He further states that he got used to teach in a prison, but implies he
still questions being in a prison as well.

Levent and Kenan, on the other hand, indicate they work as a correctional
educator upon some peoples’ advice. Levent, a retired literacy teacher, states that the
advice he got was the reason why he started to work in a prison and adds that earning
extra-income is the second reason why he still continues teaching there. Kenan, a
Hairdressing teacher, states that he has actually no time to teach in a prison as he has
a barber shop; however, he adds that he couldn’t refuse people who wanted him to

teach there.

The Reasons for Inmates’ Participation to Correctional Education Programs

Revealing the participant correctional educators’ opinions about the reasons why
inmates participate in correctional education programs is included under this

subheading. The findings are presented in Table 18.

Table 16. The Opinions of the Participant Correctional Educators’ about the Reasons
of Inmates’ Participation in Correctional Education Programs

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
Reasons of Psychological Relaxing 2 - 2
Inmates
Participation
in
Correctional - "gcia] Getting out | - 2 2
Education of the ward
Programs Filling time | 2 2 4
Meeting - 2 2
different
people
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Monetary Guarantee 1 - 1
after the
release
Having a 1 2 3
profession
Earning 1 1 2
money in
prison
Educational Having a 1 - 1
certificate
Learning 2 2 4
something
new
Obligatory Legal statue | - 1 1
Other For the 1 - 1
instructor
Illegal plans | - 2 2
Overall 11 14 25

The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

As shown in Table 16 the participant correctional educators teaching in BWP
provide eleven reasons for inmates’ participation in correctional education programs
under the categories of psychological, social, monetary, educational and other.

Out of eleven, two reasons behind female inmates’ participation to
correctional education programs are psychological. Deniz clarifies how inmates relax

in her class:

Mine is a Cooking class and my classroom is not an ordinary one, it is a
Kitchen. It is the place where they can relax more easily than they do in
an ordinary classroom. Most of them have been here (prison) for years.
They miss their homes. Actually everybody misses their homes, but these
are different. These are women and | am a woman too. | am sure the part
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of their houses where they miss most is the kitchen. I notice they satisfy
this need when they come to my kitchen-class. (Deniz, Appendix, J-7).

Deniz argues that her Cooking class provides inmates with the opportunity of
relaxation. In her clarification, she informs us about an unusual mission of
correctional education programs. That is, using Kitchen utensils and cooking which
they haven’t done for a long time, inmates make themselves at home and have the
chance of being in a kitchen,

Two of the reasons given by the participants are social. Arguing that staying
in a prison harms the ability to learn, Eylem thinks that correctional education

programs work as a time filler for most inmates:

More than half participate to fill in their time in prison... The number of
the ones who come to my class to learn something is few. I think the
prison environment damages their capability of learning. For example, in
the last term, there were sixteen inmates in my class and | believe just
one of them could learn something... I guess the longer sentences they
have, the less they learn (Eylem, Appendix, J-8).

Eylem argues that incarceration lessens inmates’ ability to acquire new knowledge.
In such an environment, the proportion of the ones who are believed to learn
something is too low. She adds that just one in sixteen inmates in her ex-classroom
was able to acquire new knowledge. What she further believes is worth mentioning
that according to her the capabilities of the inmates who have been in prison for a
longer time are more damaged than the ones who have been there for a shorter period

of time.
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Next, three monetary reasons include seeing correctional education programs
as a guarantee after the release from the prison, having a profession and earning
money during the prison. It is predictable that inmates can see correctional education
programs as a hope for their lives after being released from the prison. This is
because they could expect to have a profession and earn money after the release.
However, one participant states that inmates can earn money even while they are still

in prison:

| teach Handicrafts. They are more interested in my class than they are in
many other classes. Other classes provide them with some hope for the
future or a profession. However, in my class, they can begin earning
money at the end of the first day. I teach them how to make simple
jewellery, they can buy the necessary materials from the canteen, sell
them to other prisoners and earn money (Bengu, Appendix, J-9).

What Bengu indicates is significant as it reveals a short-term benefit of correctional
education programs. That is, a correctional education program could be hope for an
inmate as soon as s / he attends it. Thus, she believes her class is different from the
others.

Three educational reasons include having a certificate at the end of a
correctional education program and learning something new. Pervin argues most

inmates attend correctional education programs to have a certificate:

Whenever | start teaching at the beginning of a term, | talk to the inmates
in my class about requirements, grading, exams, attendance etc. When |
ask them whether they have a question to me or a comment on the class,
they often ask the questions of “Are we going to have a certificate at the
end of the term?, When are we going to have it?”. They love talking
about the certificate. Sometimes | feel they are actually interested in the
certificate, not class (Pervin, Appendix, J-10).
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When she was talking about the inmate students’ too much interest in having a
certificate, Pervin seems sad. The reason behind her sadness is the place of certificate
in correctional education. She thinks certificate is a means, not the goal; however,
most inmates take her class to have a certificate. She criticizes it stating that too
much significance is attributed to this paper.

Lastly, one of the participants expresses that her inmate students regularly
attend her classes just because they like her. Based upon her students’ compliments
on her personality and teaching style, she believes that the regular attendance of her

students is thanks to herself.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

The participants who teach in men’s prison, MMP?2, state fourteen reasons about why
inmates participate in correctional education programs; under the categories of
social, monetary, educational, obligatory and other, with the frequencies of
respectively six, three, two, one and two.

One of the participants states that these correctional education programs are
more than education as they are not just a means of education for inmates, but also a
chance of socialization. That is why he believes that most of the inmates participate

in these programs just to get out of the ward:

These programs are a godsend or a breath for these people (inmates). An
inmate can get out of the ward under certain circumstances like going to

the trial, seeing the visitor(s) or going to the hospital. These programs are
the only other option for him to get out of the ward. There are twenty one
inmates in a ward. Nobody wants to stay there for twenty four hours a
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day. My class is an opportunity for them and whoever comes to my class
makes use of this opportunity (Metin, Appendix, J-11).

By his arguments, Metin underlines the social mission of correctional education
programs. He means that thanks to attending these programs, inmates are able to get
out of the ward, see a different environment, and as a result, have some freedom even
in prison.

Three of the reasons stated by the participants are monetary such as having a
profession and earning money in prison. Kenan emphasizes that having a profession,
and as a result, getting ready to earn money is the main reason why inmates

participate in correctional education programs:

The only reason why inmates participate in these programs is absolutely
to have a profession and earn money. You can notice that especially in
vocational programs. In other classes like social-cultural ones, people
(inmates) may be there because they like to be there. For example, an
inmate may participate in Painting class, because s / he likes painting.
However, they participate in vocational ones just because they have to.
Look at my class... They are mostly poor guys and they have to learn
this profession and earn money (Kenan, Appendix, J-12).

Kenan believes that the economical backgrounds of the participants of vocational
programs and other classes’ participants’ differ. That is, at the end of the vocational
programs, participants expect that they will have learnt a profession, and as a result,
they will have been ready to earn money. However, in social-cultural programs there
is not that concern, because they don’t need money and they just enjoy their time.
Two reasons stated by the participants are education-related. That is, rather

than any other reasons, the prior reason behind inmates’ participation in educational
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programs is believed to be just to learn something new. What Levent expresses

exemplifies this:

| teach how to read and write. It is really hard. Think of Literacy classes
where the learners are not kids. And what is worse, think of a Literacy
class in which all the learners are inmates. It is not that easy for me to
teach them; but it is not that easy for them to learn as well. They are
trying to compensate for something they didn’t or couldn’t do during
their childhood. If someone regularly attends my class, I believe he just
wants to learn something. For example, | taught a 72 year old inmate how
to read and write. He has the desire of learning and this desire made him
to come to my class (Kenan, Appendix, J-13).

Levent believes that an inmate who regularly attends his classes has the motivation to
learn. He further states that there are some others who just enrolls in his class, but
don’t attend regularly. These are the ones who attend correctional education
programs for obligatory reasons. In Turkish prisons, if an inmate below the age of
sixty five is illiterate, s / he is obliged to attend Literacy classes and learn how to
read and write. This is a legal requirement by the Ministry of Justice. However,
Levent indicates “...if an inmate doesn’t want to learn anything, s / he just enrolls in,
but doesn’t regularly attend classes. This obligation is good, but not a solution...”
(Levent, Appendix, J-14). He adds that very few inmates who enrolled in his classes
just because of this legal obligation could learn how to read and write and have a
certificate.

It is noteworthy that according to the participants, not every inmate has
social, educational or monetary reasons for attending correctional education
programs in their prisons. They could also use these programs as a means of their

illegal plans:
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| agree that they get bored in their wards. There are inmates who have
been here for more than thirty years. They don’t have easy lives. They
have been in the inmate role for years and they want to be in student roles
in these programs. However, not every one of them behaves in this way.
Some try to misuse it. Thanks to correctional education programs,
inmates can meet other inmates from different wards. There are some
inmates who attend these programs to meet their enemies who are staying
in other wards and fight them. There are also some others who want to
meet his friends from other wards and plan something illegal. But

luckily, we know these guys and neither we, as educators, nor the prison
administration lets them achieve these plans (Mert, Appendix, J-15).

The Views of Correctional Educators about the Changes Inmates Experience Via
Correctional Education Programs

The findings of this subheading will be presented through participant correctional
educators’ views on the positive and negative effects of the correctional education

programs on inmates.

The Positive Effects of the Correctional Education Programs on Inmates

One of the questions directed to the participant correctional educators aims at finding
out whether they, as educators, believe there are positive effects of correctional
education programs on inmates and if any, what they are.

The categorical findings gathered from this question are shown in Table 17

below.
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Table 17. The Opinions of the Participant Correctional Educators about the Positive

Effects of the Correctional Education Programs on Inmates

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The positive | Professional Having a 1 1 2

effects of the profession

correctional | Monetary Earning 1 - 1

education money in

programs on prison

inmates Psychological | Relaxing - 1 1
Avoidance of | - 1 1
violence
Happiness of | - 1 1
learning
Increase in 1 - 1
self-
confidence

Social Learning how | - 2 2
to behave in
public
Meeting 2 1 3
different
people
Recognizing - 1 1
oneself better
Getting out of | 1 - 1
prison
Filling time 1 1 2
Having less 1 - 1
problems with
roommates
Sharing 1 - 1
problems with
the instructor
Other Indirect - 1 1

contributions

Overall 9 10 19
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The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

With the frequency of nine, the interviewed correctional educators from the women’s
prison, BWP, state correctional education programs have professional, monetary,
psychological and social effects on inmates.

One of the participants argues that the correctional education programs are a

means for having a profession for inmates:

Look at the profiles and especially professional backgrounds of the
inmates. Then you will have the answer of why they are here, but not
somewhere else. They are here because most of them were ‘nothing’ in
their lives before the prison. What | mean is that they didn’t have money,
a social statue and respect. That is why they made a crime. The most
important reason for their bad lives before coming here (prison) is the
fact that most of them were unemployed. They didn’t have a job and
actually they didn’t know something to do. Not just we know this, but
they do, too. That is why they want to learn a profession here (Pinar,
Appendix, J-16).

In her answer, Pinar made a relationship between the reason why her students are
incarcerated for and what they and she expect from the correctional education
programs. She believes that the only reason why most people are incarcerated is
because they inevitably make a crime as they don’t have a regularly paid job. She
underlines that inmates are also aware of this and the most important positive effect
of correctional education programs could be to provide them with a profession.

Another participant states that the most beneficial aspect of the correctional
education programs is monetary:

The only positive result of educating inmates is the financial contribution
of these educational programs to the inmates. This can easily be seen in

87



my class. Mine is a Handicrafts class. Whoever comes to my class seems
happy, because they learn how to make simple jewellery in the first
week, practice them in their wards and sell their own designs to their
inmate friends. |1 know there are some inmates who live by just the
money they earn in this way (Bengu, Appendix, J-17).

By her argument, Bengu states that a correctional education program can enable an

inmate to earn money immediately a week after she attends a program. Another

participant focuses on the psychological contribution of the correctional education

programs to the inmates:

Mine is a Cooking class and we meet in a kitchenwise classroom. This is
a great opportunity for them as they come in the kitchen-class, watch me
while I am cooking something and finally | ask them to cook something.
When they are done, they serve the meal to me and each other. You
should see the happiness on their faces while they are serving what they
cook. And especially when you like what they cook, you can easily see
the difference in their behaviors. Their self-confidence rises and they
plan to cook different things in different ways and this improves their
creativity as well (Deniz, Appendix, J-18).

Deniz believes that her class gives inmates the opportunity of creating or producing

something and sharing it with others. This inevitably gives them self-confidence as

they realize something could be created in their hands.

Next, six of the positive effects are social. One participant expresses how

educational programs positively affect inmates’ relations among each other:

Attending correctional education programs here makes inmates happy for
twenty four hours. They are here in the classrooms for a couple of hours
a day; however, the education here arranges their lives in the wards as
well. They are in a ward with more than twenty people. They are all
problematic guys and fights are inevitable. However, when they come
here, they see different people and a different place. They learn
something as well. When they return to their wards, they talk about what
they do in the classrooms and they teach each other. This humanizes the
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atmosphere in the wards which is normally full of violence. That is not
my inference about their in-ward lives over there, but what they share
with me (Pinar, Appendix, J-19).

Pinar mentions an observable social outcome of the correctional education programs.
She underlines that these educational programs not only provide inmates with

academic knowledge, but also make them get on well with each other in the wards.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in men’s prison, MMP2, state ten positive effects of the
correctional education programs on the inmates in MMP?2 in the categories of
professional, psychological, social and other.
Kenan indicates how his class makes professional contributions to the
inmates:
My Hairdressing class is not an ordinary teaching environment. It is a
vocational school. I don’t give them just theoretical knowledge about my
job, but I focus especially on the practice. | come here and teach them
believing that in the future they will be out of the prison and working as a
hairdresser somewhere. They believe in the same too and if they

regularly attend my classes, they can have a job in the end (Kenan,
Appendix, J-20).

Kenan separates his Hairdressing class from other classes where theoretical teaching

is centered. He argues his class runs like a vocational school and whoever has a

regular attendance to his classes could easily have the profession of hairdressing.
Three of the stated positive effects of the correctional education programs on

inmates are psychological. One participant explains how this is provided:
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The most outstanding contribution of the educational programs to the
inmates is psychological. These programs broaden their horizons and
they can think about themselves, why they are in prison, strengths and
weaknesses of themselves better. There are even some inmates who take
religious education and go through a complete change here. | had known
them before they began to attend educational programs and | can realize
the differences in their moods (Birol, Appendix, J-21).

Birol emphasizes that correctional education programs enable inmates to get familiar

with themselves better, which is most probably what they couldn’t do before. In this

way, they can question the way they behave and the world around them and this

inevitably reflects on their moods.

Five of the positive effects on inmates that are attributed to the correctional

education programs by the participants are social. One participant clarifies it:

Correctional education programs have visible and invisible positive
effects on inmates. For example, you can say an inmate has learnt how to
read and write when you see the certificate of Literacy class in his hand.
This is the visible positive effect. However, there are some positive
effects which are not certificated by an official paper. Socialization is an
example. These people (inmates) are mostly socially retarded people.
Most of them don’t know how, when and where to speak and behave.
Our classes not only provide them with theoretical or practical
knowledge of a field, but also teach them to be patient and listen while
somebody is speaking, to knock the door when they are late, to raise hand
before speaking and to ask for permission before borrowing something.
These are all a part of the educational processes here (Mert, Appendix, J-
22).

Separating the effects of correctional education programs as visible and invisible,

Mert underscores the social earnings of attending these programs. As he argues, most

of the inmates he observed have difficulty in behaving properly in public. These

programs facilitate their acquisition of social norms.
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The above-stated are the direct contributions of the correctional education

programs to inmates. However there are indirect ones stated by the participants as

well. One is mentioned as:

As it is a Literacy class, illiterate inmates start my classes. When they
learn reading and writing, they are usually not contented with this, and as
a result, they look for something more. This is because, they have a
certificate of Literacy class, but not a diploma. They are aware they will
have a limited life without a diploma, like not having a driving license.
You know, in Turkey, to have a driving license, you need to have a
primary school diploma. Therefore, my class can be thought as a pathway
for some other good things like going on to open primary school or
having another certificate (Levent, Appendix, J-23).

What Levent signifies is a good explanation to support the idea that the effects of

correctional education programs don’t end when the programs officially end. They

can be a milestone in an inmate’s life to motivate him / her to do something more for

himself / herself.

The Negative Effects of the Correctional Education Programs on Inmates

Table 18 demonstrates the findings of the participant correctional educators’

opinions about the negative effects of correctional education programs on inmates.

Table 18. The Opinions of the Participant Correctional Educators about the Negative

Effects of the Correctional Education Programs on Inmates

Theme Category Code Frequency | Frequency | Total
BWP MMP2 Frequency

The negative | No Not any 4 1 5
effects of the | negative Certainly not | 1 2 3
correctional | effects any
education | have never 1 1
programs on experienced
inmates Negative to | Waste of 1 1

some extent | time
Overall 5 5 10
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The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

It is possible to conclude from Table 18 that participants teaching at BWP state there
aren’t any negative effects of correctional education programs on inmates. When
certainty levels of the participants are handled, it could be inferred that four believe
there are no negative effects of the programs on inmates, while one believes there is
certainly no. Eylem explains the reason why she thinks that these programs have no

risks for inmates:

When you ask me whether these educational programs have negative
influences on inmates or not, | would answer as they certainly include no
negative effects for inmates. The classrooms here are a second habitat for
them. I am sure if you let them stay in the classrooms, they wouldn’t
return to their wards and would stay in the classrooms. There are fights,
loneliness and a disrespectful life in the wards; however, none of these
exists in the classrooms. They respect and are respected in the
classrooms. If they didn’t think the same as me, they wouldn’t come to
the classrooms; as nobody makes them to participate in these programs;
they, themselves, want to do so (Eylem, Appendix, J-24).

Eylem focuses on two lives inmates have in a prison. One is in the ward and the
second is in the classroom. She compares them to each other and concludes that the
humanistic environment in the classrooms is much more preferable for the inmates
than the violent one in the wards. She infers it based on that the correctional
education programs are voluntary and inmates themselves decide to go to the

classrooms.
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The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

The findings of this question gathered by the participants teaching in MMP2 reveal
they don’t think more differently than their equivalents teaching in women’s prison.
That is, four of the five participants argue that correctional education programs
include no negative effects on inmates. However one of them claims that these

programs are not that beneficial for some:

I know some inmates in my classes. They are not aware of even why they
are there, what is going on and what contributions they will have been
provided with, at the end of these programs. They don’t get good scores
in the exams, they don’t attend regularly and they don’t seem very
enthusiastic about learning something new. I think they come to the class
just for getting out of the prison, nothing else. Or it is possible they start a
class upon advice, when they don’t like it; they don’t quit. They are just
physically there and wasting their time (Levent, Appendix, J-25).

Levent argues that not every inmate has the same level of motivation to learn
something and be part of the classes they are in. Underscoring the importance of the
inmates’” motivation, he believes that correctional education programs are waste of

time for the ones who don’t have enough enthusiasm about learning.

The Challenges Correctional Educators Faced with During Correctional Education
Programs

This subheading has the aim of disclosing the difficulties experienced by the
participants during the correctional education programs. The findings are shown in

Table 19:
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Table 19. The Difficulties Experienced by the Participant Correctional Educators
During the Correctional Education Programs

Theme | Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The Institutional | Security 1 2 3

challeng

es faced Lack of 1 3 4

by materials

correcti Inmates’ - 1 1

onal latency

educator | Student- Self-interest | - 1 1

s related relationship
Lack of - 2 2
motivation

Not any | have never |3 - 3

experienced

Overall 5 9 14

The Findings of the Participant Correctional Educators Teaching in Women’s Prison

BWP

By five participants teaching in BWP, five difficulties are stated. Two of these

difficulties are institution-related. One participant explains what institutional factors

disturb her:

The biggest problem I have is the lack of educational materials. My class
is Cooking. With limited materials I try to cook delicious food. Can you
imagine a soup whose spice is missing? Not just the taste, but also the
appearance of what | cook is also vital. When | make a cake, | want that
it should seem pretty. However, if you don’t have enough cream, fruits or
cacao; how come can it seem good? How come can | present it as a
sample to my students? This is why my motivation is harmed when |
can’t do what I want to (Deniz, Appendix, J-26).

Deniz complains that she doesn’t have enough materials in her Cooking class. That

is why she argues that her creativity and lesson plans are negatively influenced. As
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she can’t do what she wants, she finds her in-class products unsatisfactory and thinks
that what she produces within the class can’t be good examples for her students.

Out of five stated difficulties, three imply that participants don’t experience
any difficulties. In this context, one participant’s clarification is worth being

mentioned:

Everything is on the way. I don’t have any problems here. This is an

ideal workplace for an educator. | have lots of friends who are teaching
somewhere else, | have more freedom than them. I can share anything
with the prison administration; they value my opinions and pay my salary
on time. | got used to the students here as well. For me, they are no more
inmate, but ordinary students (Pinar, Appendix, J-27).

By what she shares, it wouldn’t be wrong to conclude Pinar is happy with being and
teaching in prison. She seems to feel herself as a part of her workplace and even
compares it to the other workplaces where friends of her teach. At the end of this
comparison, she infers that teaching in her prison even has some superiority over the
workplaces where her friends teach. This might be regarded as the evidence that
confirms how much she has internalized teaching in a prison. In addition, she
compares her students in the prison to the others outside the prison as well. And as a
result, she claims that inmate-students are as normal as the other students who are

free and out of the prison.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

By five participants, teaching in MMP2, nine difficulties during correctional

education programs are stated. More than half of these difficulties are institution
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related, with the frequency of six. One participant explains how a difficulty in this

category disturbs him:

My class is Hairdressing. | am possibly the unluckiest of all the teachers
in terms of security. Hairdressing is a practice based class. That is, I can’t
just theoretically mention them the hair or beard designs; they can learn
only if they can practice. However, my course materials are not books or
pens, but scissors and blade. They could be dangerous even in a normal
person’s hand, but | need to let them use these materials as we cannot
work with unreal materials. Sometimes | remind they are inmates and get
afraid; however, the administration doesn’t send problematic guys and an
officer waits with us throughout the class. This makes me a little relaxed
(Kenan, Appendix, J-28).

Kenan finds himself unlucky as he thinks that while teaching he has less security
than the other correctional educators in the same prison. By his statements, he seems
decisive that he needs to use scissors and blade which he describes as materials that
could be dangerous even in an ordinary person’s hands. However, he seems confused
about how much he is in safe in his classroom. He trusts in the prison administrators
as they know the inmates better and don’t send problematic ones to Hairdressing
class.
Another participant complains about inmates’ latency for his classes:
One of the problems | face with almost every day is that inmates are late
for my class. | think this is not their fault. They cannot come to the
classrooms on their own; an officer takes them from their wards and
brings them to the classrooms. However, the officers try to take each
inmate from his ward. It is not easy to bring all the inmates to the
classrooms one by one. This is why they are sometimes a little late for
my classes. This harms my concentration, as when one enters the class, |

have to repeat what | have already taught and my lesson plan for that day
is impeded (Mert, Appendix, J-29).
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Mert is not pleased with his students’ time of arrivals to his class. He doesn’t hesitate
to state who is faulty. According to him, his students are not faulty as they don’t
come to the classes themselves; officials bring them to the classrooms one by one.
He further states that these latecomers decrease his concentration which eventually
reflects on the daily lesson program.

Next, three difficulties are student-related. One participant mentions how
much he is disturbed when his inmates try to establish a relationship with him based

on self-interest:

They are my students, but | am always at alert against the bad things that
could come from them. For example, some inmates try to speak to me
about their private problems, they seem to be intimate and they even
want to share their cigarettes with me. Soon after, they ask for something
from the outside. For example, one of them asked me to take a letter to
one of his friends outside. Another one asked me to visit one of his
friends and convey him a message from the prison. I refused all of them,
because these are all forbidden to us. We cannot be too much close to
them (Metin, Appendix, J-30).

Metin complains about not being able to make close or normal relations with his
students. He thinks that some of the inmates may try to misuse the teacher-student
relationship. That is why he always tries to be cautious to keep the social distance
between the inmates and himself.

Another participant complains about a student-related difficulty as well:

These students are not the same as the ones outside. When they are
listening to me, I can easily understand actually they aren’t listening to
me; they just seem to do so. They are always busy thinking if anybody
will visit them soon, if they have good news from their relatives outside
or if their kids are good. With these in their minds, it is really hard to
have their attention and motivate them to learn something (Levent,
Appendix, J-31).

97



Levent mentions how much difficulty he has in motivating his students. Separating
the students inside the prison from the students outside, he argues that most of his
students have too many things to think about and they cannot completely devote

themselves to the classes.

The Educational Environment in Prison versus the Educational Environment at an
Ordinary School Outside

The participant correctional educators are asked to evaluate the educational
environments in their prisons comparing them to the educational environments of
ordinary schools outside. The findings are presented through the participants’
evaluation of the spiritual atmosphere and physical facilities of the educational

environments in BWP and MMP2.

The Spiritual Atmosphere of the Educational Environment in Prison

This sub-heading aims to find out how they see or describe the pedagogical
environment in their workplaces. That is, they are expected to reveal how much
pedagogical or school-like they find the atmosphere in the prisons they work. The

findings gathered from this question are illustrated in Table 20 below:
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Table 20. The Opinions of the Participant Correctional Educators about the
Educational Atmosphere in Prisons

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The Similarityto | Thesameas |1 1 2
educational | the outside outside
atmosphere | schools schools
in prison Differences | Positively 1 - 1

from the different

outside Negatively |3 4 7

schools different
Overall 5 5 10

The Findings of the Participant Correctional Educators Teaching in Women’s Prison

BWP

The participants, teaching in BWP, state several descriptions or explanations in two

categories, with the frequency of five. One participant indicates she feels herself in a

school which is like any schools outside:

I have been teaching here for more than fifteen years. There are about
one thousand inmates here and maybe | know nine hundred of them. |
can even predict how people react here. Maybe, my many years of
experience enables me to be relaxed, I don’t know the exact reason; but |
don’t think that I am somewhere weird. I taught somewhere else at
different times; however, | cannot say that there are significant
differences between the educational environment here, in prison, and the

ones somewhere else (Pervin, Appendix, J-32).

It could be concluded from Pervin’s statements that she doesn’t feel she is in a

prison. She feels as if she were teaching at an ordinary school environment. Although

she is not sure, she attributes her being relaxed to the years she spent teaching in that

prison.
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Unlike Pervin, other participants teaching in the same prison find the
educational environment in prison more different than ordinary school environments
outside the prison. One participant notes that the educational atmosphere in prison is

better than the one in somewhere else in some ways:

My class is Handicrafts. | teach adults outside as well. I can easily admit
teaching here is easier than teaching outside. This is because the students
here are more enthusiastic than the ones outside. The inmates here are
aware that they need to be good citizens in order not to return here again.
In addition, they know this can be succeeded by education. In adult
education programs somewhere else, students don’t have goals; but here
inmates do have. They are aware that they have to learn something while
they are here (Bengu, Appendix, J-33).

Bengu states that she finds teaching in prison easier than teaching somewhere else.
She adds that her students are more in need of being educated than other students
somewhere else are. She further states that inmates know the fact that they may not
return to the prison forever only if they are educated enough.

Not every participant thinks in the same way as Bengu thinks about the
educational atmosphere in prison. One of Bengu’s colleagues complains the negative

aspects of the educational atmosphere in prison:

Think about a school with maximum security, where you are always
observed by the officers and soldiers on duty. While you are teaching, an
officer waits for you in case the inmates in the classroom behave
improperly. In the breaks, a teacher who teaches outside, somewhere
else, may go to the garden, see different people or call her kids. But even
cell phone is forbidden here. I can’t call anybody all day. Normally,
when you look at the window you can see the sky, trees or people; but
here you see the bars (Eylem, Appendix, J-34).

100



Eylem complains that a teacher’s daily life in a prison is much more different than
teachers’ who teach somewhere else. In Turkey, nobody can enter any prisons with
an electronic device like cell phone, camera or a computer. Eylem seems not to be

used to these rules. She implies that she feels isolated when she is in prison.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 provide five statements about the pedagogical
atmosphere in prison. One of the participants states “I feel as if [ were in an ordinary
classroom at any school. Nothing or no students are different from the ones outside”
(Birol, Appendix, J-35). By his statement, it could be argued that Birol certainly
thinks he feels relaxed and as if he were teaching in an ordinary classroom outside.

Unlike Birol, other participants state that there are lots of negative aspects of
the educational atmosphere in a prison when compared to other classrooms’

educational atmosphere outside the prison. A participant clarifies it

To be honest, the educational atmosphere here is not perfect. | am
teaching guys whom if I saw on the street, | would change my way. |
teach people who earn money by making a crime. This puts pressure on
me. Sometimes | discuss the concept of ethics in my mind (showing his
head). | have been asleep for a couple of days. | learnt one of the inmates
in my Computer classroom is a child rapist. I decided I wouldn’t give
him a certificate, but he was successful and got the passing grade at the
end of the term. | had to give him the certificate. | did the correct thing as
an educator; but as a father, I don’t think so. Sometimes | accuse myself
off giving him the certificate. Actually, I don’t want to put the blame on
that guy. When he is released, nobody would give him a job without a
certificate, he had to get it. These feelings about prison is not something
new, these are part of my life. Behind the bars and high walls, I am like
an inmate here ... Sometimes I am in prison in my dreams and wake up
screaming (smiling). Prison is not just in my life, but even in my
subconscious (Metin, Appendix, J-36).
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What Metin openheartedly explains could actually be the description of how a
correctional educator internalizes his job of teaching inmates. In his explanation, he
first differentiates himself from the inmates. He underlines he always keeps a social
distance between these types of people in his everyday life. But now, he accepts that
he is inevitably together with them. Furthermore, he even questions whether giving a
certificate to one of his inmates who is convicted of child rape is a shame for him or
not. At the end of his statements, he resembles himself to inmates and he argues that
he has the same life like them as they are both in prison. These feelings reveal how a
correctional educator experiences the similarities, differences and dilemmas resulting

from his time spent in prison.

The Physical Facilities of the Educational Environment in Prison

The findings in Table 21 unpack how participant correctional educators compare the
physical facilities of the classrooms, course materials or technological equipments in
prisons to an ordinary school’s physical facilities. The findings are provided in Table

21:

Table 21. The Overview of the Opinions of the Participant Correctional Educators
about the Physical Facilities of the Educational Environments in Prison

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
The physical | Similarity The same as | 2 1 3
facilities of | with the outside
the outside schools
educational | schools
environment | Differences | Positively 1 2 3
in prison from the different
outside Negatively | 2 2 4
schools different
Overall 5 5 10
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The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

Five participants teaching in BWP provide five statements about this question. Two
answers imply the physical facilities of the teaching environments in a prison and in

a school outside are completely same. One participant explains this:

| teach outside the prison as well. There is no difference between this
prison’s physical facilities and that of the school where I teach. Here is
physically as comfortable as a school. The materials | need also exist
here. You saw the classroom; does it look different from the classrooms
in which you teach? (Pinar, Appendix, J-37).

At the end of her comparison between a school and a prison’s physical facilities,
Pinar comes up with the idea that there is no difference between them. To support
this, she states that she finds the materials she needs in both places and being sure,
she assertively asks the researcher that there couldn’t be any differences between the
classrooms in which the researcher teaches at university and the classrooms in
prison.

In addition, one participant states that the physical facilities of a prison cannot
be compared to somewhere else as the physical opportunities in prison is much

WOrse:

Comparing the physical facilities here to that of somewhere else outside
is unnecessary. The answer of this question is obvious. Here is prison,
whatever physical facilities you put here, it is still a prison. What | mean
is that there are legal limitations here. You can put a computer on this
table, but you cannot connect to the Internet as it is forbidden here. These
types of limitations Kill people’s creativity here. For example, | teach
Graphic Design. Before, I couldn’t imagine this class without the Internet
as | used to find different types of designs in the Internet while | was
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teaching. Now, | had to get used to teach without it (Eylem, Appendix, J-
38).

Eylem complains about the limitations of the physical facilities in prison. She states
that it is not worth comparing a prison’s physical opportunities to somewhere else’s.
This is because she believes that there are legal limitations like the prohibition of the
Internet connection in a prison. She further states that these limitations negatively
influences the way she teaches as her teaching style includes extensive use of the

Internet.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 state similar opinions with their equivalents teaching
in BWP. Kenan, a Hairdressing teacher, compares his classroom in prison to his

hairdressing salon outside:

| have a hairdressing salon outside the prison. | set up my salon myself, |
know how a good salon should be and shouldn’t be like. Frankly, the
classroom in which I teach here is the same as my salon outside. | can
also easily argue that most hairdressing salons don’t have the materials
which my classroom here has (Kenan, Appendix, J-39).

Kenan compares his classroom and hairdressing salon. He indicates that there is no
difference between them arguing he has the materials and physical facilities in his

classroom which most hairdressers don’t have in their salons.
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Not every participant thinks as positively as Kenan does. Two participants
state that because of physical restrictions, teaching in a prison is much harder than

teaching somewhere else. Metin complains about the difficulties he experiences:

Actually I cannot say the physical environment and facilities of my
classroom in prison is the same as the ones in a normal classroom. There
is an official in my classroom here; he waits in the classroom for security
reasons. He is physically there and this makes a prison classroom
distinctive. What is more, some materials here really make me crazy. A
couple of days ago, most of the computers broke down and we had to use
just the teachers’ computer. Inmates stood around me and watched what |
did and then they did the same one by one. It was horrible! (Metin,
Appendix, J-40).

Metin argues that there are easily noticeable differences between a classroom in a
prison and another one outside. Interestingly, he names the classrooms outside as
‘normal’. Although he doesn’t frankly state, it could be concluded from his
statements that he might regard his classroom where he teaches in prison as
‘abnormal’. He indicates that he is so disturbed by the lack of materials and the

existence of an officer in his class.

The Views of Correctional Educators on Inmates’ Achieving Success in Correctional
Education Programs

This sub-heading reveals how participant correctional educators assess inmates’
success in correctional education programs and think about the requirements and

obstacles for inmates’ achieving success.
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The Assessment of the Inmates’ Success

The weight of theoretical and practical assessment tools, tests, assignments and
continuous assessment in the evaluation of the inmates’ success is aimed at being

revealed in this section. The findings are shown in Table 22:

Table 22. The Assessment Methods Used by the Participant Correctional Educators

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The Theoretical Written 3 3 6

assessment exam

methods Research - 2 2

;2?833;25 Practical Practice 5 3 8

correctional

educators

Overall 8 8 16

The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

It is possible to conclude from Table 22 that the participants teaching in BWP
provide eight responses in the categories of theoretical and practical. One of the

participants states why she has to assess her students by written exams:

In my Literacy class, | give the students just written exams. | wish |
could apply some other assessment tools like sending them to the library
for a reading session or giving them assignments. However, | cannot.
You know, while learning how to read and write, you need to practice a
lot. I tried to give them assignments for a couple of times; unfortunately,
none made them. When I asked them why they didn’t make them, they
said they didn’t have the suitable environment of making assignments in
their wards and asked me not to give them any more assignments. This,
of course, delays their acquisition of reading and writing (Pinar,
Appendix, J-41).
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Pinar states that she can assess her students’ success just by written exams. She is
aware that she should utilize some other assessment tools as well. However, she
complains that her students couldn’t make their assignments as the improper
environment in their wards doesn’t let them do so.

Not every participant states that they just utilize written exams as assessment
tools. Five responses reveal practice is valued by the participants as well. One

participant’s explanation exemplifies this:

As my class is Cooking, I don’t apply any theoretical assessment tools.
Actually, I am against written exams in any class; however, | am against
them especially in my class. They don’t need to know how many grams
of cacao they should use while making a cake; they can do it by rule of
thumb. Throughout the term, I arrange group work, focus on practice and
let them use their creativity while cooking. Each of these forms their final
grades out of a hundred. If they have fifty at the end of the term, then
they can have the certificate (Deniz, Appendix, J-42).

Deniz thinks that theoretical assessment tools shouldn’t be used in assessing
students’ success in any subject. With this idea in her mind she adds written exams
don’t have a weight in her class’ end of term assessment. She asks her students to
perform some practical tasks like making a cake on her own or cooking in a group

and she grades each of these tasks.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 state that they adopt both theoretical and practical
assessment tools with the frequency of eight. Levent explains how he adopts written

exams:
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I give them just written exams. In Level 1 Literacy classes, | ask
questions that require short answers. | give a certificate even to the one
who can just write his name on the exam paper. | just want to motivate
them, as they need to study more in Level 2 Literacy class. In Level 2
Literacy classes I ask some general knowledge questions that require
longer answers. However the number of the inmates who can have the
passing grade of fifty is not many. There are even some inmates who had
left primary school at the third grade; but they don’t know how to read
and write even their names. | cannot give any assignments to them as
they cannot make and bring them. After the classes, they cannot study as
their wards are not suitable and some work in the prison. This is why
they are graded according to the written exams (Levent, Appendix, J-43).

Levent states the same as what his equivalent Pinar, who teaches in the same class in
women’s prison, States. That is, both of them utilize just written exams as assessment
tools. However, they don’t appear to be pleased with using just assessing theoretical
knowledge. They want to do something more, but they cannot. They add that they
don’t like the style of the written exams as well. Interestingly enough, Kenan not
only seems to be dissatisfied with the assessment tools he adopts, but also the
insufficient academic capabilities of his students. That is, he implies his students
cannot get good grades even in the exams which he doesn’t find as good assessment
tools.

Next, there are two participants who ask their students to make research as

well. One participant states how he does it:

For me, written tests are not valuable in my classroom. | teach
Philosophy. Before, I taught Sociology, Literacy and even prepared
inmates for the University Entrance Exam. Never did | grade my students
based on just written exams. Attendance, active participation and the
most important of all, research are of vital importance for me. Some of
my colleagues have difficulty in understanding me and even criticize me.
Actually, I don’t understand them. Why shouldn’t my students make
research and hand me in a research paper? There are more than six
thousand books in the library (Mert, Appendix, J-44).
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Mert indicates he uses not just one, but multiple assessment tools to evaluate his
students’ success. It wouldn’t be wrong to conclude that Mert wants the learners in
his classrooms to be active; just the passive listeners of the instructor. This is why
Mert thinks they should go to the library and make research. What is more, he
underscores that inmates have the opportunities of making research in prison and he
enables them to benefit from these opportunities.

Three responses indicate that there are participants who adopt practice based
assessment tools as well. One participant explains why he uses these types of

assessment tools:

In my Hairdressing class, | am expected to give my students fifteen
written exams in each term to test their theoretical knowledge. I cannot
understand what type of theoretical knowledge they want to provide the
inmates with. Even I don’t know the theory. Mine is a practice based
class, I ignore the written exams and give the certificate to the ones who
can use the scissors well (Kenan, Appendix, J-45).

Kenan criticizes the official assessment system he is expected to adopt and honestly
admits he evaluates his students using a practice based assessment system.
According to him, learning theoretical knowledge in his class is unnecessary. He
adds that even his theoretical knowledge is not very well. This is why he states that if

he decides a student of his is good at using scissors then he can give him a certificate.

The Requirements for Inmates’ Achieving Success in Correctional Education
Programs

This section deals with what correctional educators think about the requirements that

all the stakeholders need to meet for the sake of inmate students’ being successful in
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correctional education programs. By being successful, to be able to have the

certificate of achievement at the end of the term is meant. The findings are illustrated

in Table 23 below:

Table 23. The Opinions of the Participant Correctional Educators about the
Requirements for Inmates’ Achieving Success in Correctional Education Programs

Theme Category | Code BWP MMP2 Total
Frequency | Frequency | Frequency
The Student- Motivation 2 4 6
requirements | related
for inmates’ Regular - 3 3
achieving attendance
success in
correctional Practice and | - 3 3
educational assignment
programs
Teacher- Attitudes 4 - 4
related toward
inmate
students
Overall 6 10 16

The Findings of the Participant Correctional Educators Teaching in Women’s Prison

BWP

As shown in Table 23, the participants teaching in BWP, state six , two student-

related and four teacher-related requirements, that are needed to meet for inmates’

being able to succeed in correctional education programs.

As for student-related requirement, one participant believes that inmates’

motivation is vital for their achieving success:
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As a teacher, | believe that student’s motivation is important in a learning
environment. This is because, if a student is motivated and has enough
concentration on what s / he learns, then teacher’s job gets easier. Here,
students’ motivation is more important. There are problematic guys
before you. They sometimes cry, sometimes laugh, sometimes don’t
speak, sometimes speak too much and sometimes don’t come to the class.
In such a situation, you cannot teach them anything, because they don’t
get it (Bengu, Appendix, J-46).

Bengu believes that the existence of student motivation is crucial in the efficiency of
teaching. She adds that if an inmate doesn’t want to learn something then a teacher
has nothing to teach him / her. She states that student motivation is more important in
prison than it is in any other environment.

Not every participant thinks the same as Bengu. Four responses of her
colleagues reveal that teachers should behave properly, so that inmates could be

successful. One participant clarifies how much her attitudes affect her students:

Teachers’ attitudes towards inmates are very important. A teacher needs
to understand his / her students here. In my first Cooking class here, an
inmate who has been here for more than ten years asked me to cook egg
and she wanted to break the eggs saying she hadn’t broken and eaten
eggs in a kitchen for more than ten years. |1 was going to cry, | could
hardly controlled myself (crying). | said to her OK and before the class,
we ate eggs together. When | went home on the same day, my kids asked
me to cook egg for them. I couldn’t... | thought there were people who
couldn’t eat them. My Kids cried, but I couldn’t cook for a couple of
days. Since that day, whenever | eat an egg, | remember this inmate.
What is more, a couple of inmates asked where | bought my skirt and
sweater. Since that day, | try to be more careful about my clothes that are
on me while I teach them. They cannot buy them; they even don’t know
the fashion and follow the fashion on me (still crying). What | mean is
that a teacher must be so careful here that s / he shouldn’t upset his / her
inmate students even by his / her clothes (Deniz, Appendix, J-47).
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Deniz states how much a teacher’s role is important in keeping his / her students’
mood healthy. She underscores that inmate students are so sensitive that they could
be negatively affected by what they see in the Cooking class’s kitchen or on their
teachers. She further states that she herself, can’t get rid of what she experiences in
prison for a long time. This is why she suggests a correctional educator be careful
about his / her attitudes towards inmates in order not to influence them negatively

even by accident.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 state ten responses, all of which are the student-
related requirements that are essential for inmates’ being successful in correctional
education programs. One participant clarifies how much inmates’ motivation is

important for their achieving success in correctional education programs:

If a student wants to be successful, he must be motivated. | mean he must
behave like a student. While he is in the classroom, he must feel himself
in the classroom. He must be aware he is brought to the classroom as he
is expected to learn something. When I teach in my class, | can notice
that most of them don’t listen to me. They must be more concentrated. A
good solution can be making short-term objectives. For example, one of
my illiterate students was so unhappy to ask people to read his letters. He
made the ability of reading a letter as his short-term objective and in a
couple of weeks, he learnt how to read and write. That proves the
necessity that inmates should want to learn. If they do so, everybody
helps them (Levent, Appendix, 48).

Levent states that an important necessity for an inmate’s being successful is his own

motivation to learn. He argues that few inmates in his class look like they are
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interested in what he teaches. He finds these attitudes as irresponsible and advises
that an inmate should have an objective. So that inmates could try to achieve this
objective and become more motivated.

Three responses stated by participants teaching in MMP2 are about regular

attendance to the classes. One explains why it is so important:

If an inmate wants to be successful in my class, he needs to attend every
class. I teach Computer. | teach from easier to the more difficult topics in
a linear system. If an inmate misses a class, then it gets really hard for
him to compensate it. Even worse, he might have difficulty in
understanding the following topics as the class he misses is a prerequisite
for the following class (Birol, Appendix, J-49).

Birol believes that regular attendance is significant for an inmates’ success in a
correctional education program. He argues that when an inmate misses a class, he not
only misses it, but also misses the followings as he states that topics are connected to
each other in his curriculum and each topic is a basis for the next one.

Three responses are about the significance of practice and assignments in an
inmate’s success in correctional education programs. One participant explains the

importance of practice to succeed in his class:

Hairdressing is a completely practice-based class. The most important
factor for an inmate’s having a hairdressing certificate is the extent how
much he agrees with the scissors. That is, he doesn’t need to know the
structure or length of the scissors or any other theoretical knowledge; but
he must be good at using them. This could only be practicing a lot.
Whoever doesn’t like practicing shouldn’t take my class (Kenan,
Appendix, J-50).
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Kenan states that the only criterion for being able to have the certificate in his class is
to be good at practice. That is, theoretical knowledge is not necessary in his class,
just being able to use scissors is. That is because an inmate should venture it before

deciding to take his class.

The Obstacles for Inmates’ Success in Correctional Education Programs

This sub-heading reveals what participant correctional educators regard as obstacles
for inmates’ being successful in correctional education programs. By being
successful, being able to have the certificate of achievement is meant. The findings

are shown in Table 24 below:

Table 24. The Opinions of the Participant Correctional Educators on the Obstacles
for Inmates’ Achieving Success in Correctional Education Programs

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
The Outside- Visit 3 1 4
obstacles related News about | 2 - 2
for the family
inmates’ Trial 1 - 1
success in Lack of 1 - 1
correctional lawyer
educational Lack of 1 - 1
programs money
Inside- In-ward 4 - 4
related problems
Working in | 1 - 1
prison
Educational | Lack of 1 2 3
educational
background
Lack of - 3 3
regular
attendance
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Overall

Lack of - 2 2
motivation
Old age - 1 1
Bad teacher | 2 - 2
attitudes
toward
inmate
students

16 9 25

The Findings of the Participant Correctional Educators Teaching in Women’s Prison

BWP

As it is illustrated in Table 24, the participants teaching in BWP, state sixteen

obstacles in the categories of outside-related, inside-related and educational.

Outside related factors that are stated to be obstacles for inmates’ success in

correctional education programs are visit, news about family, trial, lack of lawyer

and lack of money. Eylem explains how an outside-related issue can be a serious

problem for an inmate:

I have never seen such sensitive students before. These students are
really very different. Anything related to their lives outside the prison can
be a real problem for them. | had a hardworking student, she used to be
ready for the class ever day and listen to me carefully. However, she
suddenly quit the classes. | talked to her and she said to me that her
relatives didn’t come to visit her and she was upset, crying all the night
and sleeping all the day (Eylem, Appendix, J-51).

Finding inmate students’ characteristics much more different from the students’

outside, Eylem notes that anything could be a serious problem for inmates. She

illustrates her student as an example that just because nobody visited her in the
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prison, the student quit her class. This is why Eylem underlines that any outside-
related problem could inevitably affect an inmate’s educational life in prison.

Five obstacles stated by the participants teaching in BWP are inside-related
including in-ward problems and working in prison. One participant explains how an

inside-related problem distracts inmates:

The life here is hard for the inmates. They have to live with other people
who are all inmates. When | give them assignments, they mostly don’t
make them. On the other hand, some of them don’t attend my classes
regularly. | talked to each of them who have attendance problems, most
of them said that they couldn’t study in the ward or they couldn’t sleep at
nights; and as a result, couldn’t get up in the morning. They say they
cannot study their lessons whenever they want in the ward as people in
the ward speak too much. Furthermore, they state they can’t sleep at
nights because other inmates in their wards chat at nights (Bengu,
Appendix, J-52).

Bengu states that the in-ward life is a serious problem for inmates. She makes
arguments based on her one-on-one chats with the inmates whose academic
performance in the class is not that good. She underlines most of the inmates state
that in the ward there is no suitable environment for studying and even for sleeping.
She adds that the in-ward life of inmates could negatively reflect on their success in
correctional education programs.

Three responses stated by the participants from BWP are the education-
related obstacles like lack of educational background of the inmates and bad teacher
attitudes towards inmates. One participant explains how teacher attitudes affect

inmates’ success:

For them, we are one of their family members and sometimes best friend.
They want to share their any private problems with us. They respect and
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trust us. They think that we are more educated than them, we cannot
make a crime, we perceive the life better than them and maybe they
could even think we never have any problems in our private lives. That is
why a teacher should bear in mind that we are everything for inmates and
should be very careful about her attitudes towards them (Pervin,
Appendix, J-53).

Pervin describes what a correctional educator means for an inmate. She indicates that
a teacher has such a respectful place in an inmate’s heart and mind that she perceives
a teacher as an angel who doesn’t make any mistakes. This is why Pervin reminds
that every correctional educator should behave properly in prison and shouldn’t

disappoint the inmates.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

The participants teaching in MMP?2 state nine outside-related and educational
responses that could be obstacles for inmates’ being successful in correctional
education programs. One participant explains how an outside-related issue could

change an inmate’s life in prison:

Visitors affect inmates too much. When 1 talk to an inmate, everything
seems OK, he wants to learn something and he looks very motivated.
However, when he meets his visitors, | cannot recognize him; he
becomes totally a different person. He doesn’t want to study and learn
anything and he even wants to quit the class. I don’t know why visitors
upset these guys, they are already in prison and don’t have the chance of
getting upset anymore (Levent, Appendix, J-54).

Levent puts all the blame on the visitors about inmates’ being not successful enough

as he thinks visitors demotivate inmates. He states while an inmate is normally a
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motivated student, he can totally change after seeing his visitors. He adds staying in a
prison is itself an enough reason to upset an inmate. Thus visitors should be more
careful about the message they convey to inmates during the visiting hours.

Another participant indicates that inmates’ lacking a good educational
background could be a serious problem for an inmate’s success in correctional

education programs as well:

| teach them the Computer course. Actually | am trying to teach. Some of
them don’t know even some numbers or letters. Some state they had
never touched a keyboard or a mouse before. Put yourself into my shoes,
do you think it cannot be difficult to teach these guys here? Before | start
a new topic, | always revise the previous one. | cannot say they are
academically ready for learning a lot. Therefore, sometimes it could be
hard for them to be successful in these programs (Metin, Appendix, J-
55).

Metin complains about inmates’ academic deficiencies. He states that he has
difficulty in teaching them new topics as they don’t know the basic educational
concepts like numbers or letters. This is because he thinks not just teaching them gets
more difficult; but their becoming successful in correctional education programs gets

difficult as well.

The Most Contributing Type of Correctional Education Programs to the Inmates

This section aims at finding out the opinions of the correctional educators about the
type of correctional education programs that is most contributing to the inmates. By
type of programs, literacy, social-cultural and vocational are meant. The findings are

shown in Table 25:
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Table 25. The Opinions of the Participant Correctional Educators about the Most
Contributing Correctional Education Programs to the Inmates

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The most Vocational | 3 3 6

contributing | Type of Literacy 1 1 2

correctional | program All 1 1 2

education

programs to

inmates

Overall 5 5 10

The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

Participants teaching in BWP state five responses about the related question. Three
responses reveal that vocational programs are perceived as the most contributing one

to the inmates. One participant explains this:

Vocational programs are the best for the inmates here. Look at this
(showing her bracelet with a smiling face), one of my students gave me it
as a gift. She learnt how to make it in a vocational class and now she
earns money even while she is in prison. These people here don’t have
the chance of wasting time taking up hobbies. They need vocational
qualifications by which they could earn money (Eylem, Appendix, J-56).

Eylem thinks that classes other than vocational ones are a waste of time for the
inmates. Showing her bracelet, she underlines that even having basic vocational
qualifications can help inmates earn money.

One participant believes that all the programs contribute to inmates:

Generally, I don’t separate any fields from each other. We are living in a
post-modern era and today there is an interdisciplinary understanding.
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They should be good at using their native tongues and read and write
well while they should also have good vocational qualifications and a
certificate from a social-cultural class like Painting (Pinar, BWP).

Believing it is not enough for people to be good at just one field, Pinar states that
inmates should take classes from each type of programs in prison. She reminds that

today’s world makes people be good at more than one field.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 provide five responses to the same question too. One

of the responses reveals that literacy is the most helpful type of class for inmates:

The best thing an inmate does here is to attend Literacy classes. It is a
prerequisite for other classes. | know some inmates; they are illiterate,
but want to attend Painting class. | cannot understand them. Without
knowing how to read and write, how come can they dare it? They don’t
know even how to use a pen, how come can they use a pencil while
drawing? (Levent, Appendix, J-58).

Levent states that Literacy class should be a priority for the inmates there. If an
inmate is illiterate, he thinks that inmate cannot be successful in another class. He
further states that the illiterate ones who want to attend a class to take up a hobby
take a risk of being unsuccessful as they don’t have the literacy background.
Three responses indicate that there are participants who believe that

vocational programs are the most beneficial for inmates. One participant clarifies it:
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These people are here (in prison) because they don’t have a job. They
need to take vocational classes while they are here. Of course, the
vocational class they take should be one that they can learn easily and
also by which they can earn money when they are released. For example,
they can take my class, it is Hairdressing. They can easily learn how to
cut hair and open a salon with a little money like five thousand TL (about
2,500 $) (Kenan, Appendix, J-59).

Kenan states that the reason why people make a crime is their being unemployed.
Believing in this, he states inmates should take vocational classes that they can easily
learn and by which they can earn money when released from the prison. As an
example, he recommends his class, Hairdressing, as it is easy to learn cutting hair

and opening a salon.

The Views of Correctional Educators on the Short and Long-term Contributions of
Correctional Education Programs to the Inmates

This section includes the opinions of the participant correctional educators about the
in-prison and after-prison positive effects of the correctional education programs on

inmates.

Short-term Contributions of the Correctional Education Programs to the Inmates

Another question directed to the participant correctional educators aims at finding
out whether they believe correctional education programs provide inmates with
short-term contributions. By short-term contributions, benefits throughout the time

inmates spend in prison are meant. The findings are given in Table 26:
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Table 26. The Opinions of the Participant Correctional Educators about the Short-

term Contributions of the Correctional Education Programs to the Inmates

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequenc
y
The short- Psychological | Happiness of | - 2 2
term learning
contributions Increase in - 2 2
of the self-
correctional confidence
education Rehabilitation | 3 - 3
programs to | Social Meeting 1 1 2
students people
Filling time 3 - 3
Takingupa |1 - 1
hobby
Monetary Earning - 1 1
money in
prison
Other Not any - 1 1
Overall 8 7 15

The Findings of the Participant Correctional Educators Teaching in Women’s Prison

BWP

As Table 26 reveals, participants teaching in BWP, state eight short-term effects of

correctional education programs on inmates, in the categories of psychological and

social, with the frequencies of respectively three and five.

In the psychological category, three responses include the argument that

correctional education programs are rehabilitative for the inmates. One participant

explains this:
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I think thanks to these educational programs inmates’ lives get longer and
longer. I cannot dream a prison in which there are no correctional
education programs. | can notice the psychological difference they go
through throughout the term. When | teach a six month of class; at first,
most of them are upset and introverted. At the end of the term, they
become a different person with a different character. At the end of a term
one of my students said that she felt as if she was born again (Deniz,
Appendix, J-60).

Deniz states that the psychological transformation of the inmates is easily observable
throughout the term. Believing correctional education programs extend inmates’ life
span, she adds that not just she thinks in this way; but inmates do think the same as
well.

Five responses reveal that there are more participants who believe
correctional education programs provide inmates with social short-term benefits like
meeting different people, filling in time and taking up a hobby, with the frequencies
of one, three and one respectively. One participant clarifies how correctional

education programs socially contribute to inmates in prison:

Can you imagine yourself staying in a ward with about twenty inmates?
God forbid! I wouldn’t want to stay there even just for a moment.
However, there are people who have been there for more than twenty
years. There are even some others who will be there until the end of their
lives. Teachers are doctors and classes are medicine for these people.
They get out of there (wards), meet different people and feel they are
human, a social creature (Pervin, Appendix, 61).

Pervin states that staying in wards with other inmates is really hard. She claims that

nobody wants to be in their shoes; however, there are inmates who need to be there

throughout their lives.
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The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 state seven short-term effects of the correctional
education programs on inmates in the categories of psychological, social, monetary
and other, with the frequencies of four, one, one and one respectively.

Four responses indicate that participants believe there are psychological
short-term contributions of correctional education programs like having the
happiness of learning and raising the self confidence, with the frequency of two for

each. One participant explains this:

In my Computer class, | teach people different computer programs. It is
generally the first time they have ever touched a keyboard or a mouse in
their lives. There are even some inmates who hold mouse reversely
(smiling). When | teach them, they return to their wards and ask their
roommates “I know these computer programs, do you?”. Therefore their
self-confidence increases (Birol, Appendix, J-62).

Birol states that his students don’t know how to use a computer. However, whenever
they learn something, they share it with their roommates in their wards and try to
prove they know something. This is why he claims that correctional education
programs can make an increase in inmates’ self-confidence.
One participant indicates that correctional education programs provide
inmates with social short-term benefits as well:
My Hairdressing class provides inmates with not only vocational skKills,
but also the opportunity of socialization. Unsociable guys come to my
class and at the end of the term; they become social ones having lots of
friends. When an inmate learns how to cut hair, other inmates ask him to
cut their hair. He makes lots of friends in this way (Kenan, Appendix, J-
63).
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Kenan mentions the way his class socializes inmates. He states that having hair cut is
a natural need and when an inmate learns how to cut hair, other inmates want to
communicate with him. Thanks to this, that inmate can make friends and be more
sociable.

Other than psychological and social short-term contributions, participants
teaching MMP2 provide a response underlining that inmates can earn money in
prison by working in the kitchen, textile ateliers and making jewellery. On the other
hand, another response in the category of other indicates there are no short-term

contributions of correctional education programs to the inmates.

Long-term Contributions of the Correctional Education Programs to the Inmates

This section covers whether participant correctional educators believe what the long-
term contributions of correctional education to inmates are. By long-term, the time
after being released from the prison is meant. The findings of this question are
illustrated in table 27 below:

Table 27. The Opinions of the Participant Correctional Educators about the Long-
term Contributions of the Correctional Education Programs to Inmates

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The long- Professional | Having a 5 5 10

term profession

contributions

of Social Socialization | - 3 3

correctional | Recidivism | Not returning | 2 - 2

education related to the prison

programs Other Not any - 2 2

Overall 7 10 17
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The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

As can be seen in Table 27, the participants teaching in BWP, state seven long-term
contributions of correctional education programs to the inmates in the categories of
professional and recidivism-related, with the frequencies of five and two
respectively.

Five responses indicate correctional education programs provide inmates with

professional long-term benefits. One participant explains it:

The biggest problem of most people here is that they don’t have a job.
Here is a great chance for them to compensate it. If they attend classes
regularly and learn a job here in a vocational program, they can easily do
this job after they are released. | had a student here; she was in my
Handicrafts class. She was released a couple of years ago and wrote me a
letter. She wrote that she opened a Handicrafts shop and thanked me
(Bengu, Appendix, J-64).

Bengu thinks that most inmates don’t have any professions. She suggests inmates
acquire vocational skills while they are in prison. She gives her student who opens a
Handicrafts shop as an example and implies that inmates can acquire a job in prison
and earn money after they are released from the prison.

With the frequency of two, there are recidivism-related responses to this
question as well. That is, there are participants who state that correctional education
programs may prevent inmates from returning to the prison again when they are

released. One participant explains it:

| believe if an inmate attends correctional education programs regularly
and acquire a job, it is almost impossible for him to return to the prison.
Most of these people are here because they didn’t have a job and money
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in their lives before coming here. They know the hard conditions in a
prison. Nobody wants to come here again. If an inmate has a certificate
from a vocational program here, she will never return here. There are
exceptions though. Some of my students have been here for a few times
because of selling drugs; they admit they will sell again when they are
released. No education here or anywhere else can help them (Deniz,
Appendix, J-65).

Deniz argues that if inmates attend correctional education programs regularly and
have a certificate especially from a vocational program, then most of them will never
make a crime again. She states this as she believes most inmates make a crime
because they are unemployed and don’t have money. Despite the exceptions, she
hopes that correctional education programs will prevent most of them from returning

to the prison.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

The participants teaching in MMP2 provide ten long-term effects of correctional
education programs on inmates in the categories of professional, social and other
with the frequencies of respectively five, three and two.

Some of the participants state that correctional education programs will have

professional contributions to the inmates in the long run:

Take a look at the guys here; most of them are poor guys. They admit if
they had enough money and a regular paid job, they wouldn’t be here
now. One of my students is here because of theft. He says that he
couldn’t earn money and take care of his kids, and as a result, he stole
money from somewhere. | believe that if these guys have a profession
they will be good people (Birol, Appendix, J-66).
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Birol thinks the reason why people make a crime is that they don’t have regular-paid
jobs. He adds that there are people in prison who couldn’t take care of their kids due
to lack of money and had to make a crime. According to him, if the problem of
unemployment is solved in prison, then inmates will not return there.

Three participants believe that correctional education programs make long-
lasting changes in the social characteristics of the inmates as well. One participant

explains how it happens:

In my Hairdressing class, they learn how to speak to a customer, how to
speak to colleagues and how to speak to me. I don’t think these are
forgotten easily. When they open their own salons, they will have learnt
how to establish social relationships with the people around them. They
look socially healthy here thanks to these educational programs and | am
sure when they are released they will continue being so as well (Kenan,
Apendix, J-67).

Kenan states that correctional education programs make inmates socially healthy.
According to him, his class doesn’t provide inmates with just academic or
professional knowledge, but social skills a well. He adds that the skills inmates
acquire in correctional education programs are permanent and can’t easily disappear
just after their release from the prison.

Interestingly, not every participant teaching in MMP2 believes that
correctional education programs have long-term effects on inmates. There are

participants who find these programs useless. One clarifies why he thinks so:

There are interesting guys here. No types of educational programs,
teachers or course materials can correct them. | have a student who
boasts about his crime and argues he is brave. That is because he believes
stealing is a crime for the coward, he didn’t steal anything and he is here
because of seizure by violence. | have another student; he was a
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contractor before coming here (prison). He sold the same apartment to
eighty different people. How come can you change these guys? (Metin,
Appendix, 68).

Metin underlines that correctional education programs here cannot influence or

change all the inmates in the same way and amount. Giving two of his students as

examples, he argues that some are always ready to make a crime and it is very hard

to change them. That is why he finds correctional education programs useless.

Correctional Educators’ Expectations to Improve Correctional Education Programs

The frequency distribution of the categorical findings about the expectations

of the participant correctional educators is shown in Table 28:

Table 28. The Expectations of the Participant Correctional Educators for Improving

Correctional Education Programs

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequenc
y
Expectations | Financial More materials | 4 5 9
for improving | Administrative | Logo on the 2 2
correctional certificate
education Less 1 - 1
programs bureaucracy
Educational Psychological | 1 3 4
guidance
Increasing 1 2 3
program types
Increasing - 1 1
number of
educators
In-service - 1 1
education for
the educators
Feedback from | 1 - 1
the inmates
Overall 8 14 22
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The Findings of the Participant Correctional Educators Teaching in Women’s Prison
BWP

According to Table 28, participants teaching in BWP provide eight expectations to
improve the efficiency of correctional education programs in BWP in the categories
of financial, administrative and educational, with the frequencies of four, one and
three respectively.
One of the participants explains her financial suggestion:
Lack of materials is a serious problem here. | teach Graphic Design. |
need the Internet but there is no Internet connection here. I cannot find
sample design in the Internet and show them to the learners during the
class. In addition, I cannot give them assignment as there aren’t any
computers in the wards. They forget what | teach as they cannot practice
on their own out of class hours. I don’t expect that there can be
computers in the wards, there cannot. But, they can open a computer
laboratory and inmates can use it out of class hours. The computers don’t

need to have the Internet connection. They could be used for doing
homework only (Eylem, Appendix, J-69).

Eylem complains about the lack of materials, stating that both she -as a teacher- and
students have difficulty in her Graphic Design class. She notes that she is in need of
the Internet for a better course content. She further states that her students cannot do
homework or practice as they have no chance of using computer out of class hours.
That is why she recommends that there should be a computer laboratory that can be
used by inmates to do homework.
As for administrative issues, one participant complains about the bureaucracy

between the prison and the Ministry of Justice:

We are bored of the bureaucracy between the ministry and the prison.

Before whatever we want to do, such as arranging any social activities,

inviting Non-Governmental Organizations (NGOS) or visiting
somewhere, we need to ask the ministry for the permission. This slows
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down our tempo. Prison administrators should be able to make these
decisions themselves (Pervin, Appendix, J-70).

Pervin complains that they cannot work swiftly because of the paperwork. She states
that they always need to inform the related departments in the Ministry of Justice in
Ankara, the capital city. She finds this ineffective and suggests that some of the
ministry’s authorities be localized.

Three expectations by the participants teaching in BWP are educational. One

explains it:

There are about one thousand inmates and twenty correctional education
programs here. Quota of each program is about twenty. It means these
correctional education programs don’t meet the need here. Almost every
inmate wants to enroll in one of these programs; however, they cannot.
This problem could be solved by more programs, teachers and classroom
(Pervin, Appendix, J-71).

Pervin states that the number of the programs is less than the need. According to her
calculation, less than half of the inmates could be educated at the same time. This is
why; she advises the number of teachers, classrooms and correctional education

programs be increased.

The Findings of the Participant Correctional Educators Teaching in Men’s Prison

(MMP2)

Participants teaching in MMP2 state fourteen expectations in the categories of
financial, administrative and educational, with the frequencies of five, two and seven

respectively. One participant explains his financial expectation:
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Here, the most important problem is the lack of materials and physical
facilities. If you don’t have enough course materials in your hand and if
the physical conditions are not that good, then it is not possible to teach
there. In my Computer class, | sometimes have difficulty as some of the
computers don’t work or the working ones don’t have the programs I
want. They need to solve this problem spending more money on the
computer laboratories (Birol, Appendix, J-72).

Birol states that the most significant problem he noticed in his workplace, MMP2, is

the lack of materials. He complains that the physical facilities of the educational

environment in prison are not sufficient and he adds that he is not pleased with the

computer laboratory complaining about both working and non-working computers.

Thus, he recommends more money be spent there to better its conditions.

Two expectations include administrative suggestions. One participant

explains his:

One of the issues that upsets both inmates and correctional educators here
is the certificate of achievement we give to successful inmates for each
correctional education program they complete. The problem is that, on
the certificate, there is a logo of the Ministry of Justice. Inmates think
that when they are released they will start a new life and they don’t want
to share their criminal record with anybody. However, people wherever
they apply to will easily see the logo and understand where they got the
certificate from. They are right as they don’t have to share their stories
with everybody or everybody doesn’t need to know their prison
experience. Therefore this logo should be removed from there by the
Ministry of Justice (Metin, Appendix, J-73).

Metin mentions an interesting issue in a thoughtful way. He believes that having a

criminal record is one’s privacy and nobody has the right of knowing it. That is why

he thinks that every precaution - including even the removal of a logo - should be

taken for this.

Seven responses included recommendations directly related to the educational

issues. One participant explains his:
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There is a serious problem here. It is not financial or institutional. It is
directly related to the students. The learners here are not just students, at
the same time, they are inmates. They have lots of problems and these
problems negatively affect their motivation and success in classes. They
may not listen to the teacher or attend classrooms regularly. There are
psychologists, but there are no educational counselors or educational
guidance programs for these problematic people. We shouldn’t lose
them; they should be corrected here as they will return to the society,
among us (Levent, Appendix, J-74).

Levent states that student-related problems have more priority than any others. He
adds that most inmates have different problems and these problems damage their
willingness to learn something. In order to minimize the negative influences of these
distracters, he recommends educational guidance programs be arranged by

educational counselors.

Interview Findings of the Participant Inmates

The interview findings of the participant inmates are provided below. While
providing these findings, each sub-research question is regarded as a heading and the

findings of the related interview questions are provided under each heading.

Inmates’ Perceptions about Correctional Education Programs

As mentioned in the first chapter, this main research question is answered through
nine sub-research questions. Under each sub-research question, findings of the
related interview questions are provided. Each interview question asked to the

participant inmates is regarded as a theme, and for each theme, categories, codes and
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frequency distribution of the codes are presented for BWP, MMP2 and total

respectively.

The Meaning of Education for Inmates

This heading deals with revealing what education means for an inmate. The

frequency distribution of the categorical findings is illustrated in Table 31:

Table 29. The Meaning of Education for the Participant Inmates

Theme | Category Code BWP MMP2 Total
Frequency | Frequency | Frequen
Ccy
The Self- To improve 3 1 4
definitio | development | oneself
n of Learning 6 5 11
educatio | Role in Socio- 3 2 5
n society economic well-
being
Other Private 1 1 2
meaningfulness
Overall 13 9 22
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The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

As it is seen in Table 29, the inmates staying in BWP state thirteen different aspects
in their definitions of education. They provide descriptions in the categories of self-
development, role in society and other, with the frequencies of respectively nine,
three and one.

Nine responses indicate there are participants who define education as a part

of their intellectual self-development processes. One participant explains this:

Here, in prison, you are made to be a narrow-minded person. In this
sense education is something that saves you as a tool for your self-
improvement. What | mean by self-improvement is being able to know
what is going on around you, seeing everything from different
perspectives and getting rid of narrow-mind and broadening your mind.
You can do all of these thanks to education. Nothing else can help you
(Pelin, Appendix, J-75).

Complaining that the circumstances in prison make her narrow-minded, Pelin states
that education is something that she can use as a tool for broadening her horizon. She
implies that she is not pleased with the borders of her horizon and she could find the
help she is looking for just in education, nowhere else.
Three responses to this question include a social aspect of education. One
participant explains this in her definition:
Education doesn’t mean having a diploma from a school, but having a
social statue. There is no relationship between having a diploma and
being educated. Not every university graduate is educated, right? The
more important issue is your place in the society. | know what it means

well. I am from the southeast of Turkey. In my hometown, being
educated means having a social and economical well-being thanks to
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which everybody respects you. | believe that education is something that
will give me this in the end (Ebru, Appendix, J-76).

Separating being educated from having any certificates or diplomas from any
educational institutions, Ebru states what education socially and economically means
for her. It can be easily understood that while defining education, she cannot get rid
of the influences related to the societal structure of her birthplace. Being born in the
Southeast Anatolia, a region with low literacy rate in Turkey, she argues that the
educated have socioeconomic statuses and are respected. With a pragmatic approach,
she has the hope that education is something that will give her everything that she
dreams.

While defining education, one participant mentions the private

meaningfulness of education:

| had very hard days before coming here (prison). I don’t know whether
these hard days finished as I’ll be here for a long time. But there is
something of which | am so sure that after all these hard days, education
is something that keeps me alive. When | started to learn something here,
| realized that I am still alive and need to have hope (Gonca, Appendix,
J-77).

Although she doesn’t share the details of the hard days she experienced, Gonca states
that before beginning to learn something in prison, she didn’t have hope or wasn’t
even sure if she was alive. She states that she has to be in prison for a long time. This

is why she implies that she has no way other than being educated.
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The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

Inmates staying in MMP2 state nine different aspects in their definitions of
education. They provide definitions in the categories of self-development, role in the
society and other, with the frequencies of respectively six, two and one.

One participant mentions the relationship between his self-development and

education in his definition of education:

Education is what improves me. | mean that thanks to education, | can
learn everything and get rid of being illiterate. In this life, you need to
know everything. For example, you need to know what it is (showing a
CD on the table) and what it is used for. Or at least you need to know
what you need. If I knew the legal issues now, everything would be
easier for me (Tarkan, Appendix, J-78).

Tarkan defines education as a tool by which he can learn everything. He argues that
the more he learns, the better it is. He also notes that he has the belief about
education that it can facilitate his life. That is, he believes that he could evaluate his
current situation better, if he would know the related laws about his situation.
Two answers include the social function of education. One participant
explains it:
Education is something what makes you social. You can know how to
behave in the society, when and what to speak to the people around you
and how to express yourself in the society thanks to education. You know
even educated animals know how to behave in the society. In order to

behave properly in the society, everybody should be educated (Emre,
Appendix, J-79).
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Emre believes that people could be socialized thanks to education. Making an
analogy between educated animals and people, he argues that they are both good at
deciding how to behave under different circumstances and he adds that everybody
needs to be educated.

One more participant provides the private meaningfulness of education for

him while defining it:

Education means football for me. Football is everything for me. I tried a
lot to play it well and become a good footballer. The only official
educational document or paper in my hand is the certificate | got from the
football school. If education is having a certificate, then football is
education itself and | am educated (Ali, Appendix, J-80).

Ali, an illiterate participant, makes a correlation between having a certificate and
being educated. He believes that if somebody has a certificate, then he is educated.

He also underlines that he worked a lot to become a good footballer.

Inmates’ Reasons for Participation to Correctional Education Programs

In this section, the participant inmate’s views on the reasons why correctional
education programs are arranged in prisons and why they participate in these

programs are respectively unpacked.
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The Need for the Existence of Correctional Education Programs in Prisons

This heading deals with revealing inmates’ views on the reasons for arranging

correctional education programs in prisons. The frequency distribution of the

categorical findings is given in Table 30:

Table 30. The Participant Inmates’ Opinions about the Reasons Why Correctional

Education Programs Are Arranged in Prisons

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
Reasons for | Intellectual | Teaching 3 3 6
the inmates
arrangement | Social Successful 6 6 12
of reintegration
correctional Providing 2 4 6
education profession
programs In-prison Peace in 2 1 3
related prison
Other Political - 1 1
Overall 13 15 28

The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

As it is seen in Table 30, the participant inmates staying in BWP state thirteen

reasons, in the categories of intellectual, social and in-prison related, with the
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frequencies of three, eight and two, about why authorities arrange correctional
education programs in prisons.

Three reasons for the existence of the correctional education programs in
prisons reveal that the inmates in BWP have the belief that authorities aim at
contributing intellectually to the inmates via these programs. One participant

explains this:

Prison means correcting inmates. You cannot correct an inmate without
educating him / her. Most of theese people are here as they don’t have
enough intellectual skills and general knowledge about the life. They
chose making crime as a solution and the authorities are aware of this.
That is why they aim at providing every inmate with the basic level of
general knowledge that an average person needs (Pelin, Appendix, J-81).

Pelin underlines that education is an indispensable part of the correctional processes.
As a university graduate, she names most of the inmates as ‘they’ and argues they are
in prison just because they don’t have enough intellectual capacity for making better
choices in their lives. In this sense, she believes that via correctional education
programs authorities try to provide inmates with the general knowledge they need.
Eight reasons stated by the participant inmates in BWP emphasize the social

aspect of the correctional education programs’ existence. One participant clarifies it:

They know us. We are faulty; we wouldn’t be here right now. We should
be with our kids at home. The state knows us. | will eventually return to
the society and be a part of it. The state doesn’t want me in my current
situation as | cannot bring my kids up with my current knowledge and
skills. The state doesn’t want to take risks and wants me to bring up good
kids who will never come here (Fahriye, Appendix, J-82).
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Fahriye, an illiterate participant, names the authorities that arrange correctional
education programs as ‘the state’. She implies that the state has enough power to
know their deficiencies. Thus, via these educational programs in her prison, it is
expected that she could be a good citizen enough to be able bring up good kids who
will never make a crime like her. Of note, she implies that being out of prison means
being a good person and despite not stating frankly, she feels she is not good enough.
Two responses include the participants’ belieaf that correctional education

programs exist due to in-prison aims. One participant explains it:

Inmates are not as healthy as the people you see in your daily life. There
are people who made different types of crime and suffering here now. If
you left the people here on their own, they would kill each other. That is
because everybody has several private problems and is not eager to get
on well with each other. Correctional education programs prevent the
violence here (Ebru, Appendix, J-83).

Ebru has the belief that people outside prisons are healthy, but the ones inside are
not. She describes the people in her prison as ones who are ready to fight each other.
She adds that correctional education programs make them calm down and keep them

away from violence.

The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

The participant inmates staying in MMP?2 state fifteen reasons why authorities

arrange correctional education programs in prisons, in the categories of intellectual,

social, in-prison related and other, with the frequencies of three, ten, one and one.
Three responses involve the idea that correctional education programs are

arranged to raise inmates’ intellectual levels. One participant clarifies it:
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I guess that these education programs are arranged as we need to learn
something. Normally, people learn something when they are kids.
However, we couldn’t manage to do so. This is why these programs are
here for us. | mean that we can learn even now as adults and the prison
administrators try to prove it (Fatih, Appendix, J-84).

Fatih believes that people should be having learnt enough when they become adults.
However, he further states that it is not too late for him to learn and compensate for
his illiteracy. He thinks that this is what the prison administration expects from them
as well.

Ten responses emphasize that there are social expectations behind arranging

correctional education programs. One participant exemplifies it:

The state doesn’t want any of its citizens to be here. The state wants that
we should never return here when we leave here. That is why the
authorities try to teach us a profession and when we are released, they
expect us to earn money by this profession. So that, | can earn money,
take after my kids and never steal anything again (Onur, Appendix, J-85).

Finding the state trustworthy, Onur believes that the state thinks and brings what is
best for him. Revealing that he is in prison because of theft, he thinks he can learn a
profession here and thanks to it earn money when released. So that, he won’t need to
steal anything again.

As for in-prison related purposes of arranging correctional education
programs, one participant states that the atmosphere in prison is positively affected

by the correctional education programs:

We are staying in a ward with other people who are all inmates.
Sometimes everybody is angry... It is really difficult for you to
understand it. Here, there are a lot of reasons to make you angry.
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Visitors, roommates, prison administration, officers, trial etc. When you
get angry due to one of these, the only way to relax is to fight the inmates
around you... You cannot get out of here and there is nothing else to do.
These correctional education programs prevent us from fighting each
other. They can make us busy with the classes. The prison administration
arranges these classes, so that they can control the prison more easily
(Nedim, Apendix, J-86).

Nedim describes correctional education programs as tools in warden’s hand by which
he can control the prison easily. This is because he argues that the inmates are made
busy with the classes and they don’t have free time even to fight each other.

Lastly, one more participant inmate notes that there is a political reason lying
behind the existence of the correctional education programs. He indicates that
“Turkey doesn’t arrange these programs itself, but the European Union (EU) asks it
to do so” (Sinan, Appendix, J-87). Turkey is attempting to join the EU for a couple
of decades. As the negotiations between the union and Turkey are a popular agenda
in Turkey, he seems to be affected it. He notes that the Turkish Government takes
several steps to be a part of the union and the arrangement of the correctional

education programs is a part of it.

The Reasons for Inmates’ Participation in Correctional Education Programs

This heading deals with the reasons why participant inmates participate in
correctional education programs. The frequency distribution of the categorical

findings is illustrated in Table 31:
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Table 31. The Reasons for Participant Inmates’ Participation in Correctional
Education Programs

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequenc
y
The reasons | Intellectual Self- 10 7 17
for improvement
participation Making a 1 - 1
to career
correctional | Professional | Having a job | 1 - 1
education outside
programs In-prison Using time 3 3 6
time related | efficiently
Helping 1 - 1
other
inmates
Psychological | Inner 1 - 1
strength
Other Recidivism- | - 1 1
related
Overall 17 11 28

144




The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

According to Table 31, the participant inmates staying in BWP, provide eighteen
different reasons why they participate in correctional education programs, in the
categories of intellectual, professional, in-prison time related and psychological, with
the frequencies of eleven, one, four and one respectively.

In the category of intellectual, with the frequency of ten, all the participant
inmates state that the need for self-improvement is among the factors that motivate

them to participate in correctional education programs. One participant explains it:

I think 1 am not a person whose mental skills or abilities are improved
enough. That is why I couldn’t recognize the life, the people around me
and even myself up to now. I believe that if | improve my learning skills,
I can become a person who knows how to behave towards the people
around her. As my educational level was not good, I couldn’t make
correct decisions and | had really hard time. I will get rid of all these
stupid days which results from my illiteracy (Gonca, Appendix, J-88).

Gonca regrets not being able make correct decisions in the past. She states that all the
hard days she had and all the faults she made in the past are just because she was not
literate enough. Describing being literate as knowing how to behave towards the
people she states that she will get rid of her illiteracy by attending correctional
education programs.

One participant states that one of the reasons why she participates in

correctional education programs is to have a job:

| am here as I didn’t know reading-writing and I didn’t have a good job. |
am here... | cannot change it and | know | will be here for some more
time as well. I thought that while I am here, | could learn reading-writing

145



and have a job. I have been here for a few years and learnt reading-
writing and have been working in a textile atelier in the prison. That was
what I wanted. ... and | participated in correctional education programs
(Burcu, Appendix, J-89).

Burcu states that the reason why she is in prison is her illiteracy. She has been there
for seven years and will be there for twenty one years more. Not regarding it as a
long period of time, she states that the time in prison is a chance for her and she
wants to take this chance. She also notes that she is currently literate and working as
a textile worker which makes her feel successful.

In the category of in-prison time related, four participants state that among the
reasons why they participate in correctional education programs, spending their time
efficiently and helping other inmates exist. One clarifies how she could help her

roommates thanks to these educational programs:

When | heard that there are educational programs for us here, | thought |
didn’t need any of them as I am a university graduate. Later, I decided to
enroll in these programs as it is really hard for me to stay with other
inmates in the same ward. There are very problematic people in their
social relations with the others. Now | am happy that thanks to these
programs, | can be out of the prison for a couple of hours. What is more,
among my roommates there are ones who are taking literacy classes or
continuing open primary school. I help them with their lessons when they
ask for help and this makes me happy (Pelin, Appendix, J-90).

Although sharing her past hesitations to attend correctional education programs at
first, Pelin admits that she never regrets attending them. Although not frankly stating
that she has learnt something new, she emphasizes that she has social benefits from

correctional education programs.
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One participant states that she attends correctional education programs for

psychological reasons:

These programs provide me with the inner strength | completely lost
when I came here (prison). I didn’t know why | was here and what | was
going to do. But | decided to take Law class here to know what to do
about the judicial issues. Right now, I know how I can manage with all
the difficulties | have experienced as | learnt the correct knowledge that
every inmate needs to know (Beren, Appendix, J-91).

Beren states that she has been psychologically better since she began to attend the
correctional education programs in prison. She further states that every inmate
should have basic knowledge about the judicial issues. By her statements, it is
possible to conclude that she is participating in correctional education programs as

she feels stronger when she learns something in these programs.

The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

The participant inmates staying in MMP2 provide eleven different reasons for
participating in correctional education programs in the categories of intellectual, in-
prison time related and other, with the frequencies of seven, three and one.

Seven participants state that among the reasons why they participate in
correctional education programs, the concern of improving themselves exists. One of

them clarifies it:

I never found the chance of learning something outside the prison.
Actually, I didn’t allot time to learn anything before | came here. | never
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had the chance of learning a job and teaching my kids. I couldn’t help the

people around me. These all resulted from my lack of knowledge. 1 will

learn a lot, improve myself and compensate all of these (Tarkan,

Appendix, J-92).
Tarkan admits that he didn’t try to learn anything in his life before the incarceration.
He regrets not being able to help the people around him including his kids as well.
He attributes this to his lack of knowledge despite not stating the subject of
knowledge he lacks most. He underlines that he decided to participate in correctional
education programs as he sees them as a compensation for all he couldn’t allot time
to do before.

Three participant inmates staying in MMP2 state that the idea of using their

in-prison time efficiently was among the reasons why they decided to participate in

correctional education programs. One explains it:

When I heard there are educational programs for us, I didn’t want to
attend them. Because I thought I wouldn’t get bored in the ward. After
staying in it for some time, | understood | was wrong. Staying in a ward
with the same people for twenty four hours a day is horrible! I decided to
participate in a program to see different people and remember | am still a
human being who speaks, goes to a different place and learns something
new (Nedim, Appendix, J-93).

Nedim states that he gets bored in his prison a lot. Regarding correctional education
programs as a chance of getting out of the ward, he notes that after he participated in
these programs, he felt himself ‘more human’.

In the category of other, one participant indicates that the most important
reason for his participation in correctional education programs is domestic. He states
that playing the baglama (a traditional Turkish musical instrument) is an ability that

all of his family members have. He didn’t know how to play it and this is why he was
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an outlier in his family. He adds that if he learns how to play it, he would be a

‘normal’ member of the family (Berk, Appendix, J-94).

Learning in Prison

The findings of this heading are included through the inmates’ descriptions of what

they feel when they learn anything in prison and how they describe themselves as

students in prison.

The Feeling of Learning in Prison

The frequency distribution of the categorical findings how inmates describe the

feeling of learning in a prison is illustrated in Table 32:

Table 32. The Feelings of the Participant Inmates about Learning in Prison

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
Description | Positive Happiness |5 3 8
of learning | feelings
Self- 3 4 7
in prison _
confidence
Negative Regret 2 3 5
feelings
Overall 10 10 20
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The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

It can be concluded from Table 32 that while describing the learning processes they
go through in prison, participant inmates in BWP state ten different feelings in the
categories of positive and negative, with the frequencies of respectively eight and
two.

Five participant inmates mention how much they have become happier since
they started to participate in correctional education programs. One of them explains

her happiness:

I was made to marry when | was twelve. | was a mother when | was
thirteen. I never felt the feelings of being a child, teenager or even a
human being (crying). The people around me destroyed my life. Never
had | happy days. Here did I find the happiness which I couldn’t find
when | had freedom. Now | had no freedom, but I am happy. | am like a
student who goes to school and returns home every day. This is enough
for me, I don’t want anything else (Gamze, Appendix, J-95).

In her sentimental sentences, Gamze reveals the hard days caused by the people
around her. She frankly states that she couldn’t find the happiness outside the prison
when she was free; however, she could find it in prison thanks to correctional
education programs. Drawing a parallel between herself and a student who goes to
school from home and home from the school every day, she makes an analogy
between the ward and a home and a correctional education classroom and a school.
She further states that she is pleased with this way of life in prison.

Next, three participant inmates describe learning in prison as having freedom.

One explains it:
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It is very weird to have self-confidence when you are not free. When |
came here, | needed to write a letter to one of my friends. | was illiterate
and asked one of my roommates to write it for me. She didn’t accept to
write it for free. | got so angry and participated in these classes. Now |
know reading-writing. | can read and write my letters, I don’t need to ask
anybody to do it for me and nobody can read my private. Since | learnt
reading and writing, | haven’t been like the person I was in the past. |
trust myself more now (Fahriye, Appendix, J-96).

Fahriye states she decided to attend correctional education programs when she got
angry with one of her friends. She doesn’t imply any regrets for attending these
programs. She underlines that since she was literate, she has gained self-confidence.
She finds this so weird that she could gain it in a prison, nowhere else.

Two participant inmates state correctional education is not a source of
happiness as the other participants describe. One of them explains the reason why

she thinks in this way:

Learning something can be good. That is what | agree on. However,
learning is less meaningful here (in prison). Whatever you teach me, you
can never change the fact that I am in a prison now. Whenever | learnt
something, | felt I am not free and | am an inmate. Whenever | learnt
something, | dreamed as if | were using what I learnt outside the prison.
That is why learning here makes me regret being here (Ebru, Appendix,
J-97).

Ebru states that she believes in the merit of learning in anywhere, other than the
prison. She implies that the only issue she is thinking about is the fact that she is in a
prison. Thus, she has difficulty in learning in prison and when she learns something

there, she can’t help thinking about outside.
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The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

It can be concluded from Table 32 that while describing the learning processes they
go through in prison, participant inmates staying in MMP2, state ten different
feelings in the categories of positive and negative, with the frequencies of seven and
three respectively.

Three participant inmates staying in MMP2 state correctional education leads

to happiness for them. One explains it:

You are nothing in this life if you are illiterate. I know it as I was
illiterate before | came here. I learnt reading and writing in a couple of
months. Right now, | feel as if | were someone valuable and get very
happy when I think I am no more an illiterate person. Prison is no more
just a prison for me; but a school that I could have attended before (Fatih,
Appendix, J-98).

Fatih defines an illiterate person as nothing. He reveals that he had difficulty when he
was illiterate. Now he finds himself valuable as he believes that he is more qualified
than he was in the past. This is why he notes that he feels being not in a prison, but at
a school as well.

As for self-confidence, four participant inmates believe that since they started
to participate in correctional education programs, they have been more self-

confident. One clarifies how it happens:

If you asked the people outside how they know inmates, most probably
would say that inmates are people who just sleep in prisons and count
their beads. I don’t have any beads; you see my hand is empty (smiling).
Actually I don’t have enough time to do it. | am busy with the
Hairdressing class during the days and | read a book at nights. What is
more, | quit smoking when | began to attend correctional education
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programs here. People should come and see us here, here is not just the
place for non-stop sleeping people and we are not that lazy (Metin,
Appendix, J-99).

Complaining about the widely-accepted prototype of inmates as people who do
nothing in prisons, Metin expresses that they are not such people. He states that after
beginning the correctional education programs, he could even quit smoking. He
further states that he is always busy with his class and reading a book.

As for negative feelings, three participant inmates state that they regret
participating in correctional education programs due to different reasons. One of
them states that “prison is a place for my story of failure” (Berk, Appendix, J-100).
He states it as he thinks the Baglama class was too theoretical and he couldn’t

practice in that class.

Inmates’ Descriptions of Themselves As a Student

This heading includes the findings about how the participant inmates describe

themselves as students. The frequency distribution of the categorical characteristics

provided by the participant inmates is shown in Table 33:

Table 33. The Self-descriptive Characteristics of Studentship by Participant Inmates

Theme Category | Code BWP MMP2 Total
Frequency | Frequency | Frequency
Describing | Positive Sociable 1 2 3
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the self as Hardworking | 8 6 14
a student
Negative Lacking 1 - 1

capacity

Getting - 1 1

bored

Shy - 1 1
Overall 10 10 20

The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

It is possible to conclude from Table 33 that participant inmates staying in BWP

provide ten

characteristics of themselves as students in the categories of positive and

negative, with the frequencies of nine and one respectively.

One participant inmate states how a sociable student she is:

I think 1 am a good student. I get on well with my classmates and the
teacher. There are inmates who speaks too much or don’t listen to the
teacher in the classroom. | am not like them. There are even inmates who
want to fight each other. | never fight anybody. | do whatever my teacher
asks me to do. | attend my classes regularly and even ask for a
permission to speak in the class (Fahriye, Appendix, J-101).

Fahriye makes a relationship between being social and being a good student.

Describing

herself as a student who gets on well with everybody in the class
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including the teacher, she states that she is sociable; and as a result, she is a good
student.

Eight participant inmates emphasize they are hardworking. One explains it:

| am a good student as this (showing her head with a smiling face) works.
The person who has the best Mathematical skills here is me. Not just I
think so, but my teacher said it to me as well. | can easily understand
what | hear. Normally, a correctional education program lasts for six
months here; I wish it would be shorter as | can understand the six
months’ topics in two months. By the way, | cannot understand the
people outside. They are free and they have all the opportunities
including any courses or private tutoring. They are still lazy. If | were
given all these opportunities, | would be a professor at a university (Ebru,
Appendix, J-102).

Ebru is among the participants who have enough self confidence to learn more and
more. She argues that her mental skills are so developed that she could easily learn
six months’ topics in two months. Furthermore, she criticizes the people outside who
take private classes and implies she wasn’t given enough opportunities. Accordingly,
she adds that if she had been more educational opportunities, she wouldn’t be an
inmate in prison now, but a professor teaching at a university.

Unlike the ones above, one participant inmate describes herself as a student

with a low capacity:

| cannot say | am a good student. | have difficulty in understanding the
quantitative classes like Mathematics. The reason for my difficulty is that
I don’t have enough capacity to get new knowledge. However, that is not
something related to me, but something related to the prison. Normally, |
have enough capacity to learn anything, but prison Killed this (Beren,
Appendix, J-103).

155



Beren, a Literacy class student, finds herself not a good student. She states that she
has problems with her mental skills especially in quantitative classes. Interestingly,
she doesn’t put the blame on herself, but on the prison. She implies that the harsh
conditions in the prison damage her mental skills; and as a result, she couldn’t be

successful.

The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

It is possible to conclude from Table 33 that the participant inmates staying in
MMP2 provide ten characteristics of themselves as students, in the categories of
positive and negative, with the frequencies of eight and two respectively.

One participant inmate explains how he became more sociable thanks to the

class he participated in:

| am a good student as I don’t have any social problems. There are a lot
of unsociable inmates here. They don’t know even how to speak to a
teacher. | am careful about my relations with the teacher and my
classmates. Actually, I make a social relationship with people according
to their attitudes towards me. My classmates and my teacher are always
kind towards me and | am kind towards them, too (Tarkan, Appendix, J-
104).

Tarkan describes himself as a good student, because he states that he has no
problems with the people around him. He also notes that getting on well with the
people is mutual. That is he is kind towards his teacher and his classmates, just
because they are kind towards him. He implies that in a harsh or less human

environment, he wouldn’t be so kind.
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Six participants describe themselves as hardworking enough. One of them

clarifies it:

I am one of the most hardworking guys here. | attended Hairdressing
class and was the first who learnt how to cut hair in the classroom. Now,
I can cut hair in any style. An officer comes to my ward to take the
people to the classrooms every morning. | am always the first to get up
and wait for the officer. I never had any attendance problems and | do
whatever my teacher tells me to do (Metin, Appendix, J-105).

Metin describes himself as more hardworking than the other inmates. He states that
he is so eager to attend the classes and he never had any attendance problems. He
further states that as a hardworking student, he obeys what his teacher says.

As for negative descriptions, two participant inmates state that they are not
good students because of negative characteristics they have. Emre, a Theatre class
student, expresses that “I am not a successful one due to my shyness” (Emre,
Appendix, J-106). He states that the other inmates in his class are successful as they
are not as shy as him. He describes Theatre as a class in which a student shouldn’t be
shy.

Another participant inmate, Nedim, Literacy class student, states “The only
reason for my failure is that I get bored too early” (Nedim, Appendix, J-107).
Comparing himself to the other inmates in his class, he believes that he is not as
successful as them as others try to learn more; however, he gets bored and doesn’t

want to learn more like them.
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The Views of Inmates about the Changes They Experience Via Correctional

Education Programs

In this section, the changes inmates experience as a result of their participation in

correctional education programs are presented through positive and negative effects

that they notice on themselves.

The Positive Effects of the Correctional Education Programs on Inmates

The positive effects stated by the participant inmates are shown in Table 34:

Table 34. The Opinions of the Participant Inmates about the Positive Effects of the
Correctional Education Programs on Inmates

Theme Category Code BWP MMP2 Total
Frequency Frequency Frequency
The Professional Having a 1 5 6
positive profession
effects of
the
correctional
education
programs
on inmates
Monetary Earning - 1 1
money in
prison
Psychological | Increasein | 3 2 5
self-
confidence
Happiness 2 3 5
of learning
Having 1 - 1
hope
Social Meeting 2 2 4
different
people
Filling time | 4 2 6
Other Not any - 1 1
Overall 13 16 29
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The Findings of the Participant Inmates Staying in the Women’s Prison (BWP)

As it is seen in Table 34, the participant inmates staying in BWP, provide thirteen
positive effects of the correctional education programs on themselves in the
categories of professional, psychological and social, with the frequencies of one, six
and six respectively.

One participant indicates that correctional education programs’ vital

contribution to her is professional:

What difficulties | had up to now is just because I don’t have a regular-
paid job. I used to work in low-paid jobs before I came here. I am still in
Literacy class now; but after I complete it, I will start a vocational class
and have a certificate. With that certificate, I can find a good job and life
could be better for me than it was in the past (Fahriye, Appendix, J-108).

Fahriye attributes her difficult days to her lack of a good job. She states that a good
job should be well-paid and adds that she can find such a job thanks to the certificate
she can have from a vocational class in prison. She notes that when she has a good
job, she could have a life with less problems.

Next, six participant inmates state that the contribution of correctional
education programs to themselves is mostly psychological. That is, they argue that
these programs provide them with self-confidence, happiness of learning or hope for
the future. One clarifies how her psychological mood has become better since she

began to attend a class in prison:

| cannot explain the differences between me before and after | started
to attend Literacy class. You should have met me before. Before, |
was just an inmate here, now | am a student as well. Before, | was like
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a table without a leg, | was hardly standing up; but now | have the
self-confidence that | can say | am a human and | always need to be
strong. This class made me aware that | am a human and | can manage
everything when | want (Beren, Appendix, J-109).

Beren makes a similarity between herself and a table while she compares her
psychological moods before and after participating in correctional education
programs. She says that she was like a table without a leg before she began to attend
Literacy class in her prison. This can give the idea that she used to feel herself weak
before; but now, she feels stronger as she has the self confidence of learning.

Next, six participant inmates state that social benefits like meeting different
people from different wards and filling in the time in prison are among the

contributions of correctional education programs to them. One explains it:

These educational programs made me a more sociable person. Before, |
just knew the inmates in my ward, but now I know more people from
different wards. We even arranged some social activities and projects
together. Last year, we made a huge Turkish flag in a group, you may
know it, it is one of the biggest Turkish flags and it was used in a
celebration program on the last October 29 (the anniversary of the
establishment of the Turkish Republic). We all had great time while
working on it (Pelin, Appendix, J-110).

Pelin, a university graduate and Law class student in BWP, states that she could have
the chance of getting out of her ward and meeting different inmates from different
wards in her classroom. She also notes that with the inmates in her class, they even
made social organizations or activities like making a well-known huge Turkish flag.
What she shares is vital as it could give an idea that correctional education programs

can socialize not the illiterate inmates, but a university graduate as well.
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The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

Table 34 reveals that participant inmates staying in MMP2 provide sixteen positive
effects of correctional education programs on themselves in the categories of
professional, monetary, psychological, social and other, with the frequencies of five,
one, five, four and one respectively.

Five participant inmates state that correctional education programs have
professional contribution to them as they can have a job at the end of these programs.

One of them explains it:

| attended Computer class and | will attend the further levels of it as well.
Now | have a certificate in my hand; I am no more behind the
technology. As computer skills are necessary everywhere, | can find a job
easily. Because | have a vocational qualification now, | have basic
computer skills and I will improve my skills more (Hasan, Appendix, J-
111).

Having completed Computer class, Hasan states that he is good at using technology
now and he trusts his computer certificate. He believes that his certificate confirms
the existence of his computer skills and will help him find a job.

One participant states that participation in correctional education programs

helped him earn money:

There is nobody who sends me money. You cannot live here without
money. You need to buy cigarette, underwear, shaving blade etc. | had
really hard time due to lack of money. Then prison administrators said
that there are paid classes here. If you attend these classes regularly, you
are paid five Turkish Lira (about three dollars). | attended Plumbing class
and throughout the class, they paid this money on time. | could buy
everything | needed with this money (Sinan, Appendix, J-112).
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Sinan states that he had monetary problems; however, regularly attending
correctional education programs solved even this problem. He states that upon prison
administration’s recommendation, he decided to attend a paid class. As noted before,
in Turkish prisons, if inmates attend some of the vocational classes, they are paid
five Turkish Liras per day. The thing is to encourage inmates to have a certificate
from a vocational class. Sinan states that he attended Plumbing class as it was a paid
one and he seems to be pleased with these paid classes as he could meet his needs
with the money from this class.

Five participant inmates state that among the benefits of correctional
education programs, there are psychological ones like the increase in self-confidence,
happiness of learning and having hope. One participant inmate clarifies how his

psychological mood is affected positively by correctional education programs:

I have changed a lot. When | came here, | was illiterate. | attended
Literacy class and in a couple of months learnt reading and writing.
Whenever | feel that 1 am no more an illiterate person, | feel as if | were
another person. When | saw the people with newspaper in their hands, |
used to be jealous of them; but now I can read any books or newspaper
like them (Ali, Appendix, J-113).

Ali expresses how he realizes the difference in him as he states that he was illiterate
and even used to be jealous of the people with newspaper in their hands. He seems to
acquire the happiness and self-confidence of learning.

Four participant inmates staying in MMP?2 state that participation in
correctional education programs provide them with social earnings like meeting
different people or filling in time in prison efficiently. One explains how he socially

benefits from correctional education programs:
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| attended Diction class. When the class finished, I didn’t want to return
to the ward. The speaking topics are always the same in the ward.
Everybody talks about their problems such as trial, visitor, lack of
money, kids etc. | got bored with listening to so many problems. |
couldn’t satisfy myself with just a class; | even attended a theatre
performance. Both the performance and the class were fantastic. They
gave me the chance of meeting different people from different wards and
spending fun time in prison, which is generally too hard to manage here
(Onur, Appendix, J-114).

Onur states that he is bored with staying in the ward and listening to his roommates’
problems. He further indicates that even the class was not enough to socialize him
and he took place in a theatre performance as well. He seems to be so pleased with
both of them that he states he was socialized thanks to them.

One of the participant inmates staying in MMP?2 states that correctional
education programs had no positive effects on him as “They are totally waste of
time” (Berk, Appendix, J-115) for him. He indicates that he participated in Diction
and Baglama; however, he finds these classes too theoretical and away from enough

practice.

The Negative Effects of the Correctional Education Programs on Inmates

This heading deals with revealing the participant inmates” opinions about the
negative effects of correctional education programs on themselves. The frequency
distribution of the categorical findings for both male and female participant inmates

is provided in Table 35:
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Table 35. The Opinions of the Participant Inmates about the Negative Effects of the
Correctional Education Programs on Them

Theme Category Code Frequency | Frequency | Total
BWP MMP2 Frequen

Cy

The negative | No negative | Not any 8 3 11

effects of the | effects Certainly - 2 2

correctional not any

education Negative to | Partial 2 5 7

programs on | some extent | negative

the inmates effects

Overall 10 10 20

The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

According to Table 35, the participant inmates staying in BWP provide ten responses
about the negative effects of the correctional education programs on themselves in
the categories of no negative and negative to some extent, with the frequencies of
eight and two respectively.

Eight participant inmates state that there aren’t any negative effects of the

correctional education programs on inmates. One explains it:

How come can they have negative effects on us? They are like
rehabilitation programs for us. Without these programs, lots of inmates
would Kill each other. Thanks to these programs, we regard here as a
school, not a prison. | hope these educational programs are arranged not
only in this prison, but in all the prisons in the world (Gamze, Appendix,
J-116).

Gamze is so pleased with the correctional education programs in her prison that she
certainly states there can be no possibility of being exposed to any negative

influences of these programs for her. Focusing on the psychological and social
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effects of these programs, Gamze indicates that these programs remove the violence
in prison. She ends up her statements with a wish that correctional education
programs should be arranged in every prison in the world.

Beside the ones who state no negative effects of correctional education
programs, two participant inmates express that these programs could have negative

influences on them to some extent. One explains this partial possible damage:

I know that you may not find this as a serious problem; however, it really
makes me worried. Whenever I learnt something, | thought | was
learning all of them in vain. | will be here for a long time... If you learn
something, it would be better if you teach it to somebody. Here, I don’t
have the chance of teaching my family. This is why these correctional
education programs sometimes make me depressed (Gonca, Appendix, J-
117).

Gonca states that learning something is meaningful if somebody teaches what s / he
learns to his / her family members. Just because she cannot do this, she questions
how much beneficial it is for her to participate in correctional education programs.
Due to her long sentence, she might feel that her release from the prison is too far
away from her. This is why it is possible that she is not so sure of the benefits of the

correctional education programs.

The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

Table 35 reveals that the participant inmates staying in MMP2 provide ten responses

about the negative effects of correctional education programs on themselves in the
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categories of no negative and negative to some extent, with the frequencies of five
for each.

Five participant inmates — two of whom are in a more certain way - staying in
MMP?2 state that there are not any negative results of correctional education

programs. One clarifies it:

These classes have no negative effects on me. I don’t believe in the guys
who say that these classes are a waste of time. They cannot be serious.
What are the more important activities they are dealing with here? There
is a lot of time here and actually there is nothing more than time here.
You can allot enough time for anything. A day is twenty four hours and
they can spend two hours a day here in these classes (Onur, Appendix, J-
118).

Onur states that he has never had any harm of correctional education programs. In
addition, he criticizes other inmates who state they don’t have enough time to
participate in these programs. He argues that every inmate has enough time and should
participate in these programs.
Other than the five participants who state there are no negative effects of
correctional education programs on them, the second half, five participant inmates
staying in MMP?2 state that these programs have partial negative effects on them.

One of them explains it:

| fought my roommates because of these educational programs. They
don’t participate in these programs and when they saw me going to the
class in the mornings or coming from the class in the afternoons they
made fun of me saying “Why are you going to the class? Are you going
to be a governor or a prime minister? You are an inmate!”. I used to hear
these sentences almost every day; but one day, | got so angry that |
fought one of them and now | no more speak to any of them (Tarkan,
Appendix, J-119).
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Tarkan states that because of participation in correctional education programs, he had

to fight his roommate and he lost his happiness in the ward. Although he doesn’t

frankly state that he regrets participating in these programs, he attributes the reason

of the fight to these programs and implies that these programs cause partially

negative effects on him.

The Challenges Inmates Faced with During Correctional Education Programs

One of the issues the interview with the participant inmates unpacks is the difficulties

that are experienced by them during their participation in the correctional education

programs. The frequency distribution of the categorical difficulties stated by

participant inmates is shown in Table 36:

Table 36. The Challenges Faced by the Participant Inmates during the Correctional
Education Programs

Theme | Category Code BWP MMP2 Total
Frequency Frequency Frequency

The Institutional | Officers’ 1 - 1

challeng latency

es

faced Teacher- - 4 4

during related

the . Strict rules - 4 4

correcti

onal

educatio | In-ward Lack of a 2 1 3

n related studying

progra environment

ms Self-related | Attendance |3 - 3
None Not any 5 4 9

Overall 11 13 24
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The Findings of the Participant Inmates Staying in Women’s Prison (BWP)

As it can be seen in Table 36, the participant inmates staying in BWP, state eleven
difficulties that they experience during their participation in correctional education
programs, in the categories of institutional, in-ward-related, self-related and none,
with the frequencies of one, two, three and five.

One of the participant inmates complains about the officers who take them
from their wards to the classes. She states “they are always late and | am waiting for
them in the mornings” (Beren, Appendix, J-120). Although she adds that she can
understand them as they need to drop in all the wards and take all the inmates, she
states that she got ill due to the cold as she was waiting for them.

Two participants state in-ward-related difficulties they have. One of them

explains it:

The only problematic place for me is the ward itself. There must be a
study room in each ward. Some people sing a song, some smoke cigarette
or some cry. It is impossible to study in such an environment. There are
no lesson materials for us as well. A couple of days ago, we needed a
white board on which we would solve Mathematics problems. We asked,
but they didn’t give us saying that it is forbidden to have a white board in
the ward. And as a result, people cannot be successful in these classes
(Pelin, Appendix, J-121).

Pelin complains that the ward is not suitable for studying. She says she is disturbed
by her roommates and cannot concentrate on what she studies. She also complains
about the lack of educational materials, giving a white board example that she
needed, but couldn’t find. Attributing the inmates’ failure in correctional educational
programs to the inappropriate environment in the wards for studying, she believes

that a study room for each ward could be a solution.
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Three participant inmates state that there are difficulties they experience due

to their personal deficiencies like not attending classes regularly. One explains it:

Not attending classes is a common problem here. | participated in
Marbling class last semester. In the first class, there were more than
twenty people; however, in the last week there were just five people in
the class. I must admit that sometimes I didn’t attend the classes either.
But, I am among the ones who could get the certificate of achievement. |
tried to attend classes as much as possible as when my classmates didn’t
attend, my motivation was negatively affected. | thought that I didn’t
have the right of doing the same to my classmates (Leyla, Appendix, J-
122).

Leyla is accuses both herself and her classmates off not attending classes regularly.
She states that in her Marbling class, most of her classmates couldn’t complete the
program due to their attendance problem and she was affected negatively by this.
This is why she states that she attended classes regularly and suggests everybody
attend their classes even not to damage the whole classroom’s motivation.

Five participant inmates state that they don’t have any difficulties in the
correctional education programs. One expresses her opinion as “everything is OK.
These are voluntary classes, nobody makes us participate in them. Our teachers are
good as well. You can have no problem there (in the class)” (Ayse, Appendix, J-
123). Ayse implies that correctional education programs are voluntary and anybody
participating in these programs cannot have any problems as they decide to

participate in these programs themselves.
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The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

Table 36 reveals that the participant inmates staying in MMP2 state thirteen
difficulties in the categories of institutional, in-ward-related and none, with the
frequencies of eight, one and four.

Eight participant inmates state that there are some institutional problems, like

teacher-related ones or of the strict rules by the administration. One explains it:

| cannot understand the prison administration. They exaggerate the issue
of security here. We are here and not going to anywhere. Normally, I go
everywhere with water with me, they didn’t let me go to classes with
water. [ don’t understand why? If I want, I could kill a person even by
this (showing the pen on the table). They shouldn’t try to take too many
precautions. Another problem is that they should be more careful about
choosing better teachers here. Some of them don’t know how to manage
a class or teaching a simple topic (Berk, Appendix, J-124).

Berk criticizes the prison administration’s rules in the classrooms and teacher
choices. He argues that there is no need to take security precautions in a prison. He
states that killing a person is not too hard. Showing the researcher’s pen on the table
he adds that he could kill anybody even by this pen. That is why he implies that
taking security precautions in a prison is not a solution; the reverse should be done,
that is, there should be fewer rules. He also complains about the qualifications of the
teachers and recommends better teachers work there.

One of the participant states that he has difficulty in correctional education

programs that result from the ward he stays in:
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| am the tea-maker (dogs body in prison jargon) in my ward. | am the
youngest one and | have to do it until somebody who is younger than me
comes to my ward. | get up early in the mornings, make tea and go to bed
late at nights. Sometimes, they (my roommates) come to me even at night
and wake me up for tea. | cannot study as | get tired and always busy
with tea (Fatih, Appendix, J-125).

Fatih, a Literacy class student, states the dramatic reason for his not being able to
study in his ward. After Fatih shared his job with the researcher, the researcher
investigated this job asking officers and inmates around him. According to this very
basic investigation of the researcher, it was understood that there is an informal rule
in prison in every ward. That is, the youngest inmate in each prison is responsible for
the cleaning, washing-up and tea-making. This person is responsible for making tea
at any time without expecting any money. Fatih stated that he does this job and the
people in his ward give him five packages of cigarette per week. This means that his
daily earning is less than one package of cigarette. Although Fatih completed Level |
Literacy class, the researcher wanted to make sure if Fatih could completely learnt
reading and writing. The researcher asked him to write his own name and read a
word (name of a province in Turkey) that he wrote on a paper. He found that Fatih
has difficulty in even writing his own name as one of the letters in his first name was
missing and some were capital and some were not. He couldn’t read the word, either.
In this respect, it wouldn’t be wrong to conclude that Fatih is not able to read and
write even his name. However, it is not his own fault as he didn’t choose to be there
as the youngest one.

Unlike their equivalents, four participant inmates state that they have no
difficulties in the correctional education programs. Onur, a Diction class student,

expresses “I don’t have any problems with the classes; | wish every prison were like
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here” (Onur, Appendix, J-126). He is so pleased with the class he attended in his

prison and even wishes that every prison should arrange the same classes.

The Views of Inmates about Achieving Success in the Correctional Education
Programs

The findings about the participant inmates’ views on the requirements and obstacles
for their achieving success in correctional education programs are shown in Table

37:

The Requirements for Inmates’ Achieving Success in Correctional Education
Programs

This section reveals what participant inmates think about the requirements that all the
stakeholders need to meet for the sake of inmate students’ being successful in the
correctional education programs. By being successful, to be able to have the
certificate of achievement at the end of term is meant. The findings are illustrated in

Table 37:

Table 37. The Opinions of the Participant Inmates about the Requirements for
Inmates’ Achieving Success in Correctional Education Programs

Theme Category | Code BWP MMP2 Total
Frequency | Frequency | Frequency

The Student- Motivation | 10 9 19

requirements | related

for inmates’ Regular 4 5 9

achieving attendance

success in the

correctional Practice and | 1 1 2

education assignment
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programs Other Noneedto |- 1 1
attend any
class

Overall 15 16 31

The Findings of the Participant Inmates Staying in the Women’s Prison (BWP)

As it seen in Table 37, the participant inmates staying in BWP provide fifteen
student-related requirements that are necessary for an inmate to get a certificate of
achievement from any correctional education program.

All the participants agree that an inmate needs to be motivated and eager to
attend a correctional education program in order to be successful. One clarifies it as

follows:

If an inmate wants to be successful in a class here, she needs to have the
motivation and concentration to learn more and more. Not just the inmate
herself, but also other inmates around her can be positively affected by
her motivation. For example, a good way is to tell about your class in the
ward. One of the inmates in my ward used to show the paintings she
made in her Painting class. We were all surprised at her talent and a
couple of inmates in the same ward began to attend Painting class to
make good paintings like her (Ayse, Appendix, J-127).

Ayse emphasizes that the motivation to learn in the correctional education programs is
not just helpful for the owner of the motivation, but for the people around her as well.
She suggests, in the ward every inmate should talk about what they learn in the

lessons. So that, more and more inmates might be motivated to learn.
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Four participant inmates state that among the requirements for an inmates’
success in a correctional education program, regular attendance is vital as well. One

participant inmate explains it:

As far as | observed, most of the inmates who are successful in a
correctional education program have the habit of regularly attending
classes. There is nobody to teach you here other than the teacher. The
more an inmate listens or speaks to her teacher, the more successful she
can be. Here, teachers are the only source we can learn something from
(Ebru, Appendix, J-128).

Ebru states that the more inmates attend their classes, the more they can be
successful. She finds the teachers in a prison as the only sources of information and
believes that more interaction with teachers brings the success in a correctional
education program.

Other than motivation and attendance, one participant inmate underlines that
working on practice and assignment is important for being successful in a
correctional education program as well. She argues “if a student doesn’t do his / her
homework, s / he cannot be successful” (Burcu, Appendix, J-129). She suggests that

an inmate daily revise her lessons and do her homework as well.

The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

According to Table 37 the participant inmates staying in MMP2 provide sixteen

requirements that are necessary for an inmate to get a certificate of achievement from
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any correctional education program in the categories of student-related and other,
with the frequencies of fifteen and one respectively.

Nine participant inmates state that among the requirements that an inmate
needs to meet to succeed in a correctional education program, there is motivation.

One of them explains why it is so important for being successful:

In general, being eager to learn is important anywhere; however, it is
much more important here. There are a lot of reasons that can prevent
you from participating in the correctional education programs. You
should never mind any of them and just tell yourself “I will be the best
here”. Then nobody can prevent you from achieving success. I did it and
learnt reading and writing (Ali, Appendix, J-129).

Ali seems to believe that if a person has the willingness of learning, then s / he can
learn anything easily. He underlines the existence of the distracting factors that can
make an inmate lose motivation to learn in prison. However, he recommends every
inmate student believe in themselves to be successful.

Five inmates state regular attendance to classes is a prerequisite for achieving

success in a correctional education program as well. One of them explains it:

I couldn’t graduate from primary school, I didn’t like it. When I played
truant, my father used to beat me saying nobody can learn without going
to school. I didn’t understand what he meant that time. | know it is too
late; but | understood what he meant now. Fate! | understood this in
prison (his eyes filled with tears). | participated in Plumbing class. It is a
really hard class. | missed a few classes and had great difficulty in
understanding the following classes. This is why I think everybody needs
to attend regularly to get a certificate (Sinan, Appendix, J-130).
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Sinan remembers his primary school days when he used to play truant. He states that
he had the problem of not attending classes in his primary school years and correlates
these days with the current time he spends in prison. He concludes that regular
attendance to the classes is necessary to be able get a certificate.

Next, one of the participant inmates states “doing homework and daily
revising are essential for achieving success in a correctional education program. | did
so and got the certificate” (Hasan, Appendix, J-131). Hasan, who has completed
Computer class, attributes his success in this class to his doing his homework and
revising his lessons every day.

Unlike most of the other participants, one more participant inmate states that
“correctional education programs are a waste of time, the best thing is not to attend
any” (Berk, Appendix, J-132). He believes that rather than attending correctional
education programs, staying in the ward is better for him as he finds these programs

totally useless.

The Obstacles for Inmates’ Success in Correctional Education Programs

The participant inmates state there are obstacles before their achieving success in the
correctional education programs.

These obstacles are shown in Table 38:
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Table 38. The Opinions of the Participant Inmates about the Obstacles for Their

Success in Correctional Educational Programs

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
The Outside- News about | 2 - 2
Obstacles related family
for Inmates’
Success in
Correctional
Education | Inside- In-ward 2 1 3
Programs | related problems
Educational | Lack of 7 9 16
regular
attendance
Lack of 4 7 11
motivation
Problems - 3 3
with teacher
&
classmates
Overall 15 20 35

The Findings of the Participant Inmates Staying in the Women’s Prison (BWP)

As can be seen in Table 38, the participant inmates staying in BWP state fifteen

obstacles for inmates’ success in correctional education programs, in the categories

of outside-related, inside-related and educational, with the frequencies of two, two

and eleven respectively.

Two participants state that among the obstacles for their success there are

outside-related ones like having news about family. One explains it:

Normally, | am a strong person; however, when | came here | changed a
lot. Prison makes you more sentimental. | am very sensitive about the
news | have from my family. A couple of months ago, I learnt my
daughter’s grades at school are no more good. | have been crying since
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that day. It is not her fault, but mine. She would be a better student if |
were with her now. This reflects on my success in my class here and |
cannot concentrate on what | learn due to this problem (Pelin, Appendix,
J-133).

Underlining that she used to be a stronger person, Pelin argues that prison weakens
even strong people like her. She states that the news coming from outside about her
family can easily demotivate her. She finds herself responsible for any hardship her
daughter experiences. She states that the bad news coming from outside the prison
can easily prevent her from achieving success in a correctional education program.
Next, two participant inmates state that not every obstacle for their

achievement in correctional education programs results from outside, but they could
be inside-related as well. They argue that in-ward situation is a reason for their

failure in any correctional education program as well. One clarifies it:

I hate the women in my ward. They are all stupid. They are not educated
guys and don’t respect the educated people around them as well.
Whenever | come in the ward with my books in my hand, some of them
say “Look at this woman! She behaves as if she were a primary school
kid!”. This is why I don’t want to enter the ward with books in my hand

(Beren, Appendix, J-134).

Beren complains about her roommates who she describes as stupid people who are
neither educated nor value education. She states that her roommates criticize her
whenever they see her with books in her hand. This is why she adds that she doesn’t
want to go to her ward.

As for educational obstacles, seven participant inmates state that lack of

regular attendance is an important barrier before achieving success in any class in
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prison. One of them argues that “most of the unsuccessful inmates here couldn’t
manage to attend classes regularly. Teachers come from outside, these inmates don’t
go to class from their wards” (Leyla, Appendix, 135). Leyla puts the blame on the
unsuccessful inmates. She compares them to the teachers and adds that the teachers
come to prison to teach them from outside; the inmates are already in the prison and
need to attend the classes.

Lastly, four participant inmates state that the lack of motivation is a serious
problem that prevents inmates from succeeding in correctional education programs.

In this respect, one of them states:

If you don’t have the motivation to learn something here, then you cannot
learn. The only place you can have fun here is the classroom. If you lose
your motivation to go there, you lose the chance of having fun and seeing
a different place. I know some inmates here; they quit the classes and
became unhappy and depressed (Gonca, Appendix, J-136).

Gonca states that the lack of motivation leads to being unsuccessful in a correctional
education program. Describing the classrooms in prison as the places where inmates
can have fun, she argues that the lack of motivation causes being away from the

classes.

The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

It is possible to conclude from Table 38 that the participant inmates staying in

MMP?2 state twenty obstacles for inmates’ success in correctional education
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programs, in the categories of inside-related and educational, with the frequencies of
one and nineteen respectively.
One participant inmate states that the problems in the ward are what make

him less successful:

Every morning, an officer comes to the ward and takes me to the class.
When he comes, he calls my name. A couple of my roommates said to
me that I should get up earlier and the officer shouldn’t call me as they
are sleeping in the morning. I got angry with them and didn’t go to the
classes for a couple of days. Fortunately, | restarted to attend classes; but
| was going to nearly give up (Tarkan, Appendix, J-137).

Tarkan shares the quarrel he made with his roommates. He states that this quarrel
kept him away from the classes for a couple of weeks. He believes that he should be
tolerated as he was going to learn something and this is why he was disappointed.
As for educational obstacles, nine participant inmates state that the lack of
regular attendance to the classes is a serious obstacle for getting the certificate of

achievement from a class. One clarifies it:

I know some inmates here in my ward. They don’t go to the class
everyday saying that they can study on their own; and as a result, get the
certificate of achievement. They think as is they were the most intelligent
guys in the world. How come can you pass the exams and get the
certificate without attending the classes? Believe me, most of them will
fail. Therefore, if you want to get the certificate here, you need to go to
the class every day (Emre, Appendix, J-138).

Emre criticizes the inmates who don’t attend classes regularly. He states that it is

impossible to learn anything in this way and adds that most of these inmates will fail
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to have the certificate of achievement. That is why he argues that attending classes
regularly is essential for getting the certificate of achievement.

In addition to the obstacles stated above, seven participant inmates state that
the lack of motivation is one of the obstacles for their achieving success in a
correctional education program as well. Fatih, the tea maker who was mentioned

above, clarifies it:

| got a Level I Literacy certificate. | got it, but it was not that easy to get
it. | was the last one who learnt reading and writing in the class. | was
also the one who had the lowest grades in the exams. The only reason for
these failures is that I didn’t do my homework and daily revise the
lessons. I couldn’t understand the following day and didn’t ask anybody
for help as well. If I had been more eager and motivated, I could have got
the certificate more easily (Fatih, Appendix, J-139).

Fatih’s life in the ward was mentioned above. Although he is always busy making tea
and cleaning up in the ward, he accuses himself off being not more successful in his
Literacy class. Ignoring the busy daily routine he has in the ward, he implies that
motivation is required for a learner to learn something, under whatever
circumstances s / he is.

As for educational, three more obstacles for inmates’ achievement in a
correctional education programs are provided as well. This reveals that there are
participant inmates who think teacher or classmate-related problems could be an
obstacle for their achievement in a class. One explains it as “I saw one of my
enemies in the class and didn’t go there until they changed my class” (Onur,
Appendix, J-140). The correctional educators state that they are careful about the
placement of the inmates into the classrooms. That is, ones who had fought each

other or taken place in the same crime group before, aren’t placed in the same
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classroom. However, Onur states that he met his enemy in the class and this affected

his motivation negatively.

The Most Contributing Type of Correctional Education Programs to the Inmates

Another interview question asked to the participant inmates aims at finding out the
opinions of them about the type of correctional education program that is most

contributing to the inmates. The findings are shown in Table 39:

Table 39. The Opinions of the Inmates about the Most Contributing Correctional
Education Programs to Them

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The most Vocational 3 4 7

contributing | Type of Literacy 3 2 5

correctional | program Social- - 3 3

education cultural

programs All 4 1 5

Overall 10 10 20

The Findings of the Participant Inmates Staying in the Women’s Prison (BWP)

As it can be seen in Table 39, to the question of what the most contributing type of
correctional education program is for them, the participant inmates staying in BWP
state ten responses in the categories of vocational, literacy and all, with the

frequencies of three, three and four.
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Three participant inmates staying in BWP state that the most beneficial type

of correctional education program for them is vocational. One explains it:

| regard some programs like Chess or Qur’an as a hobby. Most people
are here as they didn’t have a good job and money in their lives before
prison. If they don’t learn a job here, they will most probably return here.
That is why I wish every inmate would attend a vocational education
program here (Ayse, Appendix, J-140).

Ayse, a university graduate inmate who has just completed Hairdressing class, states
that people commit a crime mostly because they don’t have good jobs and enough
money. She underlines that after they are released, most inmates return to the prison
if they don’t acquire a job in a vocational education program in prison.

Next, three participant inmates in the same prison state that Literacy is the
most contributing type of correctional education program to the inmates. One

clarifies it:

The most beneficial type of correctional education program is certainly
Literacy. Here, most inmates’ only social activity in their spare time is to
read and write a letter. | learnt reading and writing here and now | can
write my relatives. I don’t need anybody to read or write a letter for me.
You cannot imagine the happiness of this (Gonca, Appendix, J-141).

Gonca states that Literacy is the most beneficial type of correctional education
program as an inmate needs to read and write a letter in prison. She adds that her
happiness of being able to read and write a letter without being in need of anybody
else and implies that being literate is vital for every inmate in prison.

Last, four participant inmates state that all types of correctional education

programs are beneficial for them. One of them expresses her opinion as “all types of
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correctional education programs are beneficial. You can earn money with a
certificate of any program” (Ebru, Appendix, 142). Her criterion for evaluating the
importance of a type of correctional education program is the possibility of earning
money with a certificate of any program. That is why she doesn’t separate them from

each other.

The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

It can be further concluded from Table 39 that to the question of what the most
contributing type of correctional education program for them is, the participant
inmates staying in MMP2 state ten responses in the categories of vocational, literacy,
social-cultural and all, with the frequencies of four, two, three and one.

Four participant inmates staying in MMP?2 state that the most contributing
type of correctional education programs is vocational. One explains the reason why

he thinks in this way:

When you don’t have a good job, you don’t have enough money, and as a
result, you don’t have domestic happiness and a social statue in the
society. But if you have a good job, everybody respects you. A couple of
weeks ago, the heater in the prison broke down. Prison administration
didn’t need to call anybody from outside. A few inmates who completed
the Natural Gas Expertship program repaired it. As you see, if you have a
job, you can be the requested person even in prison (Sinan, Appendix,
143).

Sinan argues that having a good job not only provides somebody with money, but

also a social statue. He believes that if he has a good job, everybody respects him.
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Giving the example of the inmates who repaired the heater in the prison, he states
that people need a person who has a good job. Due to these social and monetary
advantages of having a good job, he recommends inmates acquire a job in a
vocational education program in prison.

Next, two participant inmates staying in the same prison state that Literacy is
the most beneficial type of correctional education program for them. One claims that
“literacy is the basis for learning; everybody should learn or improve their reading
and writing skills” (Fatih, MMP2). By his statement, Fatih argues that Literacy is the
most beneficial class for inmates as it is a prerequisite for learning something else.

Other than vocational and Literacy classes, three participant inmates state that
social-cultural ones are the most beneficial type of correctional education programs.

One explains it:

I think social-cultural programs are the best for the inmates here. You
need to relax and have fun here, otherwise the prison life becomes too
stressful. For example, | attended Theatre class. In each class, |
performed in a different role. | was no more an inmate when | was on the
stage there. It was very rehabilitative for me (Emre, Appendix, J-144).

Emre states that social-cultural programs are the most beneficial type of programs for
inmates. He argues that thanks to these types of programs, the time spent in prison
could be less stressful. In this sense, he states that he had fun when he attended
Theatre class. This is because he performed in different roles and during these
performances, felt as if he had been somebody else in somewhere.

Last, one participant inmate states “all types of correctional education
programs are vital as they keep us away from the ward” (Onur, Appendix, J-145).

His criterion for determining how much a type of a correctional education program is
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helpful is the fact that it has the function to keep inmates from different wards in the

same class.

The Views of Correctional Educators on the Short and Long-term Contributions of
the Correctional Education Programs to the Inmates

This heading reveals the opinions of the participant correctional educators about the
in-prison and after-prison positive effects of the correctional education programs on

inmates.

The Short-term Contributions of the Correctional Education Programs to the Inmates

The stated short-term contributions of the correctional education programs that were

experienced throughout the prison time are given in Table 40:

Table 40. The Opinions of the Participant Inmates about the Short-term
Contributions of the Correctional Education Programs to Them

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency
The short- Psychological Happiness of | 1 1 2
term learning
contributions Increase in 4 6 10
of the the self-
correctional confidence
education Social Meeting 1 2 3
programs to different
the inmates people
Filling time | 3 2 5
Monetary Earning - 1 1
money in
prison
Other Not any 1 1 2
Overall 10 13 23
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The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

As it can be seen in Table 40, the participant inmates staying in BWP provide ten
short-term contributions of the correctional education programs to them in the
categories of psychological, social and other, with the frequencies of respectively
five, four and one.

Five participant inmates state that there are psychological short-term benefits
of correctional education programs for them like having the happiness of learning
and the increase in the self-confidence, with the frequencies of one and four
respectively.

One participant inmate states how these programs increase her self-

confidence:

When | was going to the class, | felt as if | had been outside and going to
the work. I got up early, had breakfast, wore my clothes and left the
ward. | never missed any class as | got rid of the routine in the ward
when | was in the class. On the other hand, as | completed Hairdressing
class, everybody in the ward comes to me and asks me to arrange their
hair before they see their visitors. This makes me more respected (Ayse,
Appendix, J-146).

Ayse states that going to the class is like going to the work for her. She adds that as a
result of this work-like process of learning, she became the person whom other
inmates are in need of. Admitting the increase in her self-confidence due to being an
inmate whom others need, she seems to be pleased with this,.

Next, four participant inmates state that there are social short-term benefits of

correctional education programs like meeting different people and filling in time,
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with the frequencies of one and three respectively. One participant inmate states how

correctional education programs enabled her to meet different people:

These classes enabled me to meet different people from not only other
wards, but also other countries. A few months ago, a foreign committee
visited our prison and they talked to us. | showed them one of my designs
that | made on a napkin in the class. The committee liked it very much
and gave me a plaque (Gamze, Appendix, J-147).

Gamze finds herself lucky as thanks to a correctional education program she
attended, she created a design on a napkin and shared it with a committee of foreign
visitors. It is obvious that she values participating in the classes as she regards being
honored by a committee as a contribution of correctional education program to her.

On the other hand, one more participant indicates “there is no observable
contribution of correctional education programs to me while I was in prison”
(Fahriye, Appendix, J-148). She underlines that there might be short-term

contributions of these programs; however, she didn’t experience any.

The Findings of the Participant Inmates Staying in Men’s Prison (MMP2)

It is possible to further conclude from Table 40 that the participant inmates staying in
MMP2 provide thirteen short-term contributions of correctional education programs
to them; in the categories of psychological, social, monetary and other, with the
frequencies of respectively seven, four, one and one.

Seven participant inmates state that there are psychological short-term

benefits of correctional education programs like having the happiness of learning and
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the increase in their self-confidence with the frequencies of one and six respectively.
Metin explains how he gains the happiness of learning and self-confidence as a result

of participating in correctional education programs:

I noticed that | learnt something and changed when I realized that I quit
using slangs. You know in a class you have to be careful about what you
say as there is a teacher there. I guess I got used to it and now speak more
properly. I am happier with my new style of speaking. Another
contribution of my class was that since | got the certificate of
achievement from the Hairdressing class, | have been the most important
person in the ward. Everybody needs a hairdresser here, they all try to get
on well with me and this makes me more confident (Metin, Appendix, J-
149).

Metin expresses both his happiness about learning and the increase in his self-
confidence resulting from his participation to a correctional education program. He
states that he gave up using slang. Furthermore, he states that he has been valued
much more by other inmates in his ward since he got the certificate of Hairdressing.
Despite being aware that other inmates value him just because they need a
hairdresser, he doesn’t seem to care it.

Next, four participant inmates state that there are social short-term benefits of
correctional education programs like meeting different people and filling in time,
with the frequencies of two for each. One participant inmate explains how he was

socialized seeing different people via these programs:

The ward is not an easy place to live in. It is full of crime and criminals.
You get bored with the people and their stories in it. You look for
different people to talk. I could see different people from different wards
in the class. When I didn’t go to a class, | missed talking to them. Of
course, this is thanks to these programs. Unless these programs exist, |
wouldn’t be talking to you now as well (Tarkan, Appendix, J-150).
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Tarkan states that he has difficulty in living with the other inmates in the ward. Just
one of his sentences may summarize the atmosphere in the ward which is “... full of
crime and criminals”. Describing the ward like a hell, he regards his class as a chance
of meeting inmates from other wards and even admits that he misses them when he
doesn’t see theme for a day. Besides, he further attributes being a participant of this
study to being an inmate student as well.

Next, one participant states “I participated in Plumbing class and the prison
administration paid me money for my attendance to it. | never needed any money
until this class finished” (Sinan, Appendix, J-151). As mentioned in the earlier
sections, inmates are encouraged to participate in some vocational classes. Thus, if
they participate in them, they are paid monthly salary by the state. Sinan states that
he participated in such a class and satisfied his financial need.

Last, one participant states “I don’t believe correctional education programs
can help me in a short period of time” (Berk, Appendix, J-152) despite not stating

any experience of him about it.

The Long-term Contributions of the Correctional Education Programs to the Inmates

This heading deals with revealing whether the participant inmates believe there are
long-term contributions of the correctional education programs to inmates and if any,
what they are. By long-term, the time after being released from the prison is meant.

The findings are illustrated in table 43 below:
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Table 41. The Opinions of the Participant Inmates about the Long-term
Contributions of the Correctional Education Programs to the Inmates

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

The long- Professional | Having a 8 8 16

term profession

contributions

of the Social Socialization | 4 3 7

correctional | Recidivism | Not returning | 1 1 2

education related to the prison

programs Other Not any - 1 1

Overall 13 13 26

The Findings of the Participant Inmates Staying in the Women’s Prison (BWP)

It can be seen in Table 41 that the participant inmates staying in BWP state thirteen
long-term contributions of correctional education programs to them in the categories
of professional, social and recidivism-related, with the frequencies of eight, four and
one.

Eight participant inmates state that the correctional education programs
provide them with professional skills which they can use after being released from

the prison. One explains it:

| have a good plan for my career in the future. I am good at computer
supported designs. | have a good skill of creativity. You know foreigners
liked one of my designs. | thought I can create some other designs and
sell them to the entire world by my own company. Now that those
visitors liked, then other people in the world can like it as well. So that |
could be a respected businesswoman and make good money (Gamze,
Appendix, J-153).

Having learnt how to make designs in prison, Gamze is hopeful about her future. She

reminds that her design was liked by foreigners and they are possible to be liked by
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other people in different countries as well. This is why she wants to set up an
international company and sell them to the entire world. As a result of this, she notes
that she can have not only money, but also respect as well.

Next, four participant inmates state that they have social benefits of

correctional education programs in the long run. One explains it:

I will be a literate person when | am released. | will have a certificate
from a vocational program as well. In addition, here I acquired the habit
of doing sports every day. All of these will let me express myself in the
society better which I couldn’t manage to do before. So that, my social
skills with the people around me can be better (Fahriye, Appendix, J-
154).

Fahriye regrets not having enough social skills and good social relations with the
people around her before. However, she believes that being as a literate, employed
and sportive woman she can compensate it and be a more sociable person in the
future.

Last, one participant inmate states “I will get a certificate from all the
programs here until I am released. One of these certificates will eventually help me
and | won’t come here as an inmate again, but maybe as a visitor” (Burcu, Appendix,
J-155). Although she has a long time of sentence before her, Burcu hopefully trusts
the certificates she will get in the prison and emphasizes that thanks to these

certificates she will not make a crime anymore.
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The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

Table 41 reveals that the participant inmates staying in MMP?2 state thirteen long-
term contributions of the correctional education programs to them in the categories
of professional, social, recidivism-related and other, with the frequencies of eight,
three, one and one.

Eight participant inmates state correctional education programs provide them
with professional skills which they can use after being released from the prison. One

explains it:

Normally, an inmate with a criminal record cannot easily find a job after
being released from the prison. However, | am hopeful that | have a
certificate of hairdressing. I can open a salon as my criminal record
doesn’t matter for it and I don’t need a lot of money to do it as well. It is
a good profession and | learnt it well here. I can do it, earn money, take
care of my kids and gain a statue in the society (Metin, Appendix, J-156).

Despite being aware of the hardships that an inmate can have while looking for a job
after release from the prison, Metin trusts his certificate of Hairdressing and believes
that he can work as a hairdresser who has both money and a social statue.

As for social long-lasting contributions, three participant inmates state that
they can be easily socialized thanks to the correctional education programs. One of

them explains it:

| participated in Diction class. This class changed me a lot. They taught
me how to express myself better. I noticed that I didn’t know even how
to stand up, speak and read. | was not a sociable guy before and | hope
with the skills | acquired in this class, | can be a more sociable one in the
future (Onur, Appendix, J-157).
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Onur believes that he was not good at his social relations with other people before he
started to participate in Diction class in prison. He states that he learnt even basic
social skills in this class and hopes to be as unsociable as he was in the past.

As for recidivism-related long-term contributions, one participant states
“With the certificate I got here, I will find a good job and be away from the theft or
drugs” (Hasan, Appendix, J-158). He believes that the certificate will keep him away
from making a crime again.

Unlike the other participants, one participant inmate states “I don’t expect
there are classes that can help me in my life after prison” (Berk, Appendix, J-159),
which indicates he doesn’t expect any short-time benefits of correctional education

programs.

The Participant Inmates’ Expectations to Improve Correctional Educational
Programs

This heading deals with what the participant inmates suggest doing to improve the
efficiency of the correctional education programs in their prisons. The frequency

distribution of the categorical findings is shown in Table 42:

Table 42. The Participant Inmates’ Expectations for Improving Correctional
Education Programs

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequency

Expectations | Financial More 3 5 8

for materials

improving Educational | Psychological | 10 3 13

correctional guidance
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education Increasing 2 7 9
programs program types

In-service 1 1 2
education for
the educators

Other General - 1 1
amnesty

Overall 16 17 33

The Findings of the Participant Inmates Staying in the Women’s Prison (BWP)

According to Table 42, the participant inmates in BWP provide sixteen expectations
to improve the efficiency of the correctional education programs in BWP, in the
categories of financial and educational, with the frequencies of respectively three and
thirteen.

Three participant inmates state that financial corrections should be made to

improve correctional education programs in BWP. One of them explains it:

| think learning something here would be better if they made more
monetary investment on us. The classrooms should be provided with
more technological equipments, library should include more books, we
should be provided with a study room in each ward and there must be
computers that we should use out of the classes. In addition, there are
paid classes in which you participate and are paid monthly salary by the
state. The number of these classes should be raised as well (Fatma,
Appendix, J-160).

Fatma lists what monetary corrections should be made in BWP. She thinks that the
prison in which she stays needs especially technological and educational materials
like books and computers. She further notes that the inmates should be given cash to

be encouraged to participate in the correctional education programs as well.
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Next, the participant inmates in BWP make thirteen educational suggestions
like arranging psychological guidance programs, increasing program types and
arranging in-service education for correctional educators, with the frequencies of
respectively ten, two and one.

All the participant inmates state there should be psychological guidance
programs to motivate them to succeed in correctional education programs. One

explains it:

Inmates are not strong people. Some make plan to participate in the
correctional education programs, but never enrolls in any of them; some
enrolls in a program, but quits it... Some others regularly attend, but fail
in the exams and cannot get the certificate of achievement. They should
help us be psychologically strong and get over the barriers before us.
They should even follow us after we are released from the prison as we
are women and shouldn’t be released to outside as weak women
(Fahriye, Appendix, J-161).

Stating that they cannot even manage to succeed in a correctional education program,
Fahriye argues that inmates are not strong enough to control their lives. She feels so
weak that she recommends psychological counselors help them not only while they
were in prison, but also after their release from the prison.

Lastly, two participant inmates state that the number of the program types
should be increased as well. One states “I will be here for a long time and need more
types of programs to attend” (Gonca, Appendix, J-162). She worries that she will
have got a certificate from all of the current programs and will be got bored in prison.

On the other hand, one participant inmate states “... some of the correctional

educators are not good at teaching and should be educated...” (Ebru, Appendix, J-
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163). She adds that the improvement of the teaching style may facilitate their

learning as well.

The Findings of the Participant Inmates Staying in the Men’s Prison (MMP2)

Table 42 further reveals that the participants staying in MMP2 provide seventeen
suggestions to improve the efficiency of the correctional education programs in
MMP2, in the categories of financial and educational, with the frequencies of five
and twelve respectively. Five participant inmates state that financial corrections
should be made to improve correctional education programs in MMP2. One explains

it:

The state shouldn’t leave us here and ignore. I participated in Baglama
class. There were more than ten inmates in the class, but just one
baglama. We played it by turn. We are not outside, we are inmates in
prison. How come can we go out and buy a baglama? The state should
think about it. Of course this is an example; other inmates state that the
lack of materials is a serious problem in their classes as well, not just in
mine (Berk, Appendix, J-164).

Berk believes that he is forgotten by the state. Accusing the authorities off making
inmate students try to learn how to play the baglama without enough number of
baglamas in the class, he makes a generalization about the existence of the same
problem in other classes as well.

Next, seven participant inmates state that the number of the types of the
correctional education programs should be increased in MMP2. One explains the

need for this:
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I got bored with having classes in a closed area and the bars on the
windows in the classroom. There must be different classes that are in
different places and in which we are taught in different ways. They teach
us here, that is good; but why don’t they let us learn or practice what we
learn in a different place? | am a hairdresser now, they gave me the
certificate. Why don’t they put me in an open prison and let me cut
everybody’s hair? My teacher can still visit me and give reports to the
warden about me while | am practicing there. This is a way of educating
us as well (Metin, Appendix, J-165).

Metin shares his boredom about being taught in a class with bars on the windows. He
thinks that inmates should be taught not in a covered place, but also in an open one
as well. He recommends they should be sent to an open prison and given the chance
of working and practicing there. According to him, this is a way of teaching them as
well.

Last, one participant inmate states that correctional educators should be
regularly educated as “... some of them don’t know how to behave towards inmates”
(Emre, Appendix, J-166). He thinks that bad teacher attitudes towards inmates may
discourage them to participate in classes. On the other hand, one more participant
inmate states “... the government should proclaim general amnesty” (Ali, MMP2) as
he believes that most of the inmates have been corrected and will not make a crime

again.

The Comparison of the Participant Correctional Educators’ and Inmates’ Perceptions
about the Correctional Education Programs

Based upon the findings of both participant correctional educators and inmates, the
comparison of correctional educators’ and inmates’ perceptions about correctional

education programs will be provided in this section.
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Being in a Correctional Education Environment

As mentioned in the findings section, both participant correctional educators and

inmates are asked why they take place in correctional education environment. Table

43 shows the comparative frequency distribution of both groups.

Table 43. The Comparison of the Reasons for Participant Correctional Educators’ and
Inmates’ Being in the Correctional Education Environment

Theme Category Code BWP MMP2 Total
Frequency | Frequency | Frequenc
y

Becominga | Thereasons | Appointment by 3 - 3

correctional | for another institution

educator becoming a

correctional
educator

State guarantee 1 3 4
Convenience 1 - 1
Extra income - 1 1
Recommendation | - 2 2
of others

Overall 5 6 11

The reasons | Intellectual | Self-improvement | 10 7 17

for inmates’ i

participation Making a career 1 - 1

" tional Professional | Having a job 1 - 1

correctiona outside

education

programs In-prison Using time 3 3 6
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time related | efficiently
Helping other 1 - 1
inmates
Psychologic | Inner strength 1 - 1
al
Other Recidivism-related | - 1 1
Overall 17 11 28

According to Table 43, ten correctional educators state eleven factors that affected
them to teach in a prison which are having a job guarantee, appointment by another
institution, recommendation of others, convenience and extra income. It should also
emphasized here that none of the participants state that they chose becoming a
correctional educator just because it is their dream job or it appeals to them; but
because of some other reasons that were mostly out of their control and forced them
to work in a prison.

As for correctional educators’ views on inmates’ reasons for participation in
correctional education programs, the participant correctional educators state twenty
five reasons in six categories. Both groups of correctional educators teaching male
and female inmates agree that there are social, monetary, educational and some other
reasons behind inmates’ participation in their classes. When the same question, the
reasons for participation in correctional education programs are asked to the
participant inmates, they state twenty eight reasons in total; in the categories of
intellectual, professional, in-prison time related, psychological and other; with the

frequencies of eighteen, one, seven, one and one respectively.
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The findings acquired from both participant correctional educators and
inmates can enable us to come up with a couple of conclusions. The first conclusion
can be made about the reasons for correctional educators’ and participants’ taking
place in a correctional education environment. On the one hand, the findings indicate
that none of the correctional educators decided to become a correctional educator
themselves. That is, they don’t think that the prison is the best place for them to teach
in. On the other hand, when correctional educators are asked the reasons why
inmates participate in correctional education programs, they state that the inmates
participate in these programs mostly because of social and monetary reasons.
However, when the same question is directly asked to the participant inmates, they
state that they attend correctional education programs mostly to learn something new
in different fields and improve their different skills, not due to social or monetary
concerns. Accordingly, it can be concluded that the participant correctional educators
and inmates don’t agree on most of the reasons why inmates participate in
correctional education programs.

Last but not least, the participant inmates provide different reasons for
participation in correctional education programs, however the other stake holders of
these educational processes, the participant correctional educators don’t state they are

eager enough or have many reasons to teach in these programs.

The Changes on Inmates That Are Made by the Correctional Education Programs

Revealing the changes that inmates experience via participating in correctional

education programs is among the aims of this study. In this context, both participant
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correctional educators and inmates are asked the positive and negative effects of
these programs on inmates. Tables 44 and 45 respectively show these positive and

negative effects.

Table 44. The Comparison of the Participants’ Opinions about the Positive Effects of
the Correctional Education Programs on Inmates

Theme Category Correctional | Inmates’
Educators’ | Total
Total Frequency
Frequency
The positive effects of the correctional | Professional | 2 6
education programs on inmates
Monetary 1 1
Psychological | 4 11
Social 11 10
Other 1 1
Overall 19 29

Table 44 reveals that as for positive effects, correctional educators state participation
to correctional education programs has social, psychological, professional, monetary
and other effects on inmates; with the frequencies of eleven, four, two, one and one.
On the other hand, the participant inmates state that these positive effects are
psychological, social, professional and monetary, with the frequencies of eleven, ten,
six and one. This can give us the inference that the participant correctional educators

and inmates don’t completely agree on the positive effects of the correctional
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education programs on inmates, but meet halfway on them. That is, the category
including the highest number of positive effects of correctional education programs
on inmates differs in both groups. The participant inmates state that although they
experience social positive effects by the correctional education programs, the
psychological positive effects are more than the social ones; while the participant
correctional educators state positive effects of these programs on inmates are mostly
social. However, with the frequency of four, correctional educators accept the

existence, but don’t emphasize the dominance of the psychological positive effects.

Table 45. The Comparison of the Participants’ Opinions about the Negative Effects
of the Correctional Education Programs on Inmates

Theme Category | Correctional | Inmates’
Educators’ | Total
Total Frequency
Frequency
The negative effects of the correctional | No 9 13
education programs on inmates negative
effects
Negative 1 7
to some
extent
Overall 10 20

The frequency distribution of the negative effects of the correctional education
programs on inmates stated by both correctional educators and inmates are shown in
Table 45. Regarding the negative effects, almost all the correctional educators state

that the correctional education programs cannot harm inmates. The participant
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inmates believe that there are no negative effects of the correctional education
programs on them as well. That is, out of twenty effects stated by the participant
inmates, thirteen are in the category of no negative.

Based upon these findings above, it is possible to conclude that most of the
participant correctional educators and inmates agree that there are no negative effects
of correctional education programs on inmates. They further agree on the existence
of different types of positive effects as well, not on the dominance of the types of

these positive effects though.

Challenges Faced with during the Correctional Education Programs

The participant correctional educators and inmates are asked to state the challenges
they face with during correctional education programs. The frequency distribution of

the challenges stated by both groups is shown in Table 46.

Table 46. The Challenges Faced by the Participants During the Correctional
Education Programs

Theme Category Correctional | Inmates’ Total Frequency
Educators’
Total
Frequency
The Institutional or | 8 12
challenges | in-ward related
Inmate-related | 3 3
Not any 3 9
Overall 14 24
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The participant correctional educators state institutional and student-related
challenges with the frequencies of eight and three respectively. On the other hand,
the participant inmates state institutional, self-related and in-ward related challenges
with the frequencies of respectively nine, three and three. These frequency
distributions can enable us to infer that both participant correctional educators and
inmates experience mostly institutional challenges like rules, lack of materials etc.
Both sides agree that there are inmate-related problems like not attending the classes
regularly or lacking motivation as well. It is also worth mentioning that nine out of
twenty participant inmates - almost the half- state that they don’t face with any

challenges; while three out of ten, with a lower proportion, state the same in the other

group.

Inmates’ Achieving Success in Correctional Education Programs

In order to reveal the participants’ views on the issue of inmates’ achieving success
in correctional education programs, both participant correctional educators and
inmates are asked to indicate the requirements that are prerequisites for achieving
success in these programs and the obstacles that prevent inmates from being able to
succeed in these programs.

The stated prerequisites for inmates’ achieving success in the correctional

education programs are shown in Table 47:
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Table 47. The Opinions of the Participants about the Requirements for Inmates’
Achieving Success in Correctional Education Programs

Theme Category Correctional | Inmates’ Total Frequency
Educators’
Total
Frequency

The Student- 12 30

requirements | related
for inmates’

achieving Teacher- 4 -
success in related

correct_lonal Other - 1
education

programs

Overall 16 31

As for the requirements, the participant correctional educators state sixteen
prerequisites for success in correctional education programs in the categories of
student-related and teacher-related, with the frequencies of twelve and four.
However, the participant inmates state thirty one prerequisites for success in these
programs, thirty of which are in the category of student-related. They never
mentioned any teacher-related prerequisites as well. Based on this, it is possible to
make an inference that both participant correctional educators and inmates agree that
the key to inmates’ success in correctional education programs is student-related like
attending regularly to the classes and having motivation to learn.

The findings about the obstacles for inmates’ achieving success in

correctional education programs are shown in Table 48:
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Table 48. The Opinions of the Participants about the Obstacles for Inmates’
Achieving Success in Correctional Education Programs

Theme Category Correctional | Inmates’ Total Frequency
Educators’
Total
Frequency
The Outside- 9 2
obstacles related
for inmates’
success in
correct_lonal Inside- z 3
education
related
programs
Educational | 11 30
Overall 25 35

According to Table 48, the participant correctional educators state twenty five
obstacles for inmates’ achieving success in correctional education programs in the
categories of outside-related, inside-related and educational, with the frequencies of
nine, five and eleven respectively. On the other hand, the participant inmates state
thirty five obstacles in the categories of outside-related, inside-related and
educational, with the frequencies of two, three and thirty. These frequency
distributions for both groups might lead us to make the inference that both participant
correctional educators and inmates believe that the obstacles for inmates’ achieving
success in correctional education programs are mostly education related ones like the
lack of motivation, the lack of regular attendance and the lack of good educational

background.
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One should also note that, with the frequency of nine out of twenty five, the
participant correctional educators state that visits from relatives, news from family
members or trials could also be observable factors for inmates’ success, despite being

the least stated ones by the participant inmates, with the frequency of two.

The Most Contributing Type of Correctional Education Program to Inmates

Both participant correctional educators and inmates are asked what the most
contributing correctional education programs to inmates are. The frequency

distribution of both groups is provided in Table 51.

Table 49. The Opinions of the Participants about the Most Contributing Correctional
Education Programs to Inmates

Theme Code Correctional | Inmates’ Total
Educators’ | Frequency
Total
Frequency
The most Vocational | 6 7
contributing |
correctional | iteracy 2 5
education Social- 3
programs cultural
All 2 5
Overall 10 20

As Table 49 reveals, about the most contributing correctional education programs to
them, the participant correctional educators state ten responses as vocational, literacy
and all types, with the frequencies of respectively six, two and two. The participant
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inmates, on the other hand, state twenty responses as vocational, literacy, social and
all, with the frequencies of respectively seven, five, three and five. These frequency
distributions for both groups reveal that both participant correctional educators and
inmates believe that vocational correctional education programs are the most prior

type of programs for the inmates as they can be provided with professional skills in

these programs.

The Positive Effects of Correctional Education Programs on Inmates

The frequency distribution of the stated short-term positive effects of the correctional

education programs are presented in Table 50:

Table 50. The Opinions of the Participants about the Short-term Contributions of
the Correctional Education Programs to the Inmates

Theme Category Correctional | Inmates’ Total Frequency
Educators’
Total
Frequency

The short- Psychological | 7 12

term

contributions i

of the Social 6 8

correctional

education

programs Monetary 1 1

Other 1 2
Overall 15 23
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According to Table 50, the participant correctional educators state fifteen short-term
effects of the correctional education programs on inmates in the categories of
psychological, social, monetary and other, with the frequencies of seven, six, one and
one. The participant inmates, on the other hand, state twenty three short-term effects
of the correctional education programs on inmates in the categories of psychological,
social, monetary and other, with the frequencies of twelve, eight, one and two. These
frequency distributions of both groups may lead us to come up with the conclusion
that both participant correctional educators and inmates believe that the in-prison
effects of the correctional education programs on inmates are mostly psychological
like having the happiness of learning or the increase in the self confidence.

Next, the frequency distribution of the stated long-term positive effects of the

correctional education programs on inmates is shown in Table 51:

Table 51. The Opinions of the Participants about the Long-term Contributions of the
Correctional Education Programs to the Inmates

Theme Category Correctional | Inmates’ Total Frequency
Educators’
Total
Frequency
The long- Professional | 10 16
term
contributions
of Social 3 7
correctional
education Recidivism | 2 2
programs related
Other 2 1
Overall 17 26
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According to Table 51, the participant correctional educators state seventeen long-
term effects of the correctional education programs on inmates in the categories of
professional, social, recidivism-related and other, with the frequencies of ten, three,
two and two. The participant inmates, on the other hand, state twenty six long-term
effects of the correctional education programs on inmates in the categories of
professional, social, recidivism-related and other, with the frequencies of sixteen,
seven, two and one. These frequency distributions of both groups can enable us to
conclude that both participant correctional educators and inmates believe that the
long-lasting or after-prison effects of correctional education programs on inmates are
mostly professional. That is, the correctional education programs provide inmates
with professional skills that can help them find or do good jobs after their release

from the prison.

The Expectations for Better Correctional Education Environment

As for revealing the ways to improve the educational environments in prisons, both
participant correctional educators’ and inmates’ expectations for improving the
efficiency of the correctional education programs in their prisons are asked in this
study. The frequency distribution of both participant groups’ categorical findings are

demonstrated in Table 52:
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Table 52. The Expectations of the Participants for Improving Correctional Education
Programs

Theme Category Correctional | Inmates’ Total Frequency
Educators’
Total
Frequency

Expectation | Financial 9 8

s for _

improving Administrativ | 3 -

correctional | &

education  "Eqcational | 10 24

programs

Other - 1
Overall 22 33

The participant correctional educators indicate twenty two suggestions in the
categories of financial, administrative and educational, with the frequencies of
respectively nine, three and ten. On the other hand, the participant inmates provide
thirty three suggestions, of which just eight are money-related and twenty five are
directly education-related. This might reveal that both participant correctional
educators and inmates agree that the educational environments in prisons are in need
of mostly educational improvements like the arrangement of guidance programs for
inmates, the increase in the program types and the arrangement of in-service

education programs for correctional educators.
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CHAPTER 5

DISCUSSION AND CONCLUSION

In this chapter, the findings of the study are summarized and discussed. In addition,
conclusion and suggestion, limitations of the study and recommendations for further

research are provided.

Summary of the Findings and Discussion

This study examined the perceptions of the correctional educators and inmates about
correctional education programs and compared these both groups’ perceptions to
each other. The population of this study is correctional educators teaching any class
in a prison in Turkey and inmates, who enrolled in, regularly participated in and
completed one of the literacy, social-cultural and vocational correctional education
programs. In order to find the participants that would represent this target
population, the procedure below was followed.

To make research in a prison in Turkey, the written permission of GDPDH in
the Turkish Republic the Ministry of Justice is required. The researcher planned to
select participants from one men’s and one women’s prison in which literacy, social-
cultural and vocational correctional education programs are regularly arranged.
Prisons of both sexes are planned as research settings for the sake of the prevention
of gender discrimination in the selection of the participants. Furthermore, as research

settings, prisons in Istanbul were planned because the researcher lives in Istanbul. As
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a result of the written application to GDPDH, the permission to make research in the
women’s prison, BWP, and men’s prison, MMP2, was obtained.

There are two groups of participants, correctional educators and inmates, in
this study. Five correctional educators from each of the two prisons, ten in total,
formed the first group of participants. The only criterion for the selection of this
group is that they should be teaching in one of these prisons for at least one year. The
selection of the participant correctional educators was planned to be made randomly;
however, as mentioned in detail in chapter three, it later became the convenience
sampling. Eventually, in each prison, three correctional educators who teach
vocational classes, one who teaches a social-cultural class and one who teaches a
literacy class were selected as the first group of participants.

Ten inmate students from each prison, twenty in total, formed the second
group of participants in the study. These inmates were randomly selected. The
criteria for selecting them were that all the participant inmates should be convicted,
have been staying in prison for at least one year and be enrolled in, regularly
attended and completed any of the literacy, social-cultural or vocational correctional
education programs in BWP or MMP2. From each prison, there are three participant
inmates from literacy, three from social-cultural and four from vocational
correctional education programs.

In the collection of the data from both groups of participants, a semi-
structured interview, a data collection technique of qualitative method, was
employed. Both groups’ interviews included fourteen questions and the data gathered
from the interviews were analyzed with content analysis method.

The findings about the demographic characteristics of the randomly selected

twenty participant inmates are purposefully presented at the beginning of the findings
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chapter. That is because, as Hall (2006, p.34) indicates that some of inmates’
background characteristics such as length of sentence, prior educational experiences,
prior employment experiences, history of substance abuse, family history of
education and family socio-economic status affect the way an inmate experiences
correctional education. This indication was faced with in this study as well. For
instance, it was found out that there are participant inmates with a long sentence who
state how worried they are as they will have participated in all the types of
correctional education programs in a couple of years and nothing else will be left for
them to do throughout their entire sentences. As for prior educational experiences, it
was revealed that the illiterate ones had to attend literacy classes as they had no other
choice. However, it was further revealed that more educated ones, especially ones
with a university degree, chose to participate in social-cultural classes like Marbling
or Law. What is more, prior employment experiences are influential on the way
participant inmates benefit from correctional education programs as well. It was
noticed that the participant inmates who had professional jobs have the tendency of
participating or planning to participate in social-cultural classes, while the ones who
were worker or out of a regular job have the tendency of participating in or planning
to participate in literacy or vocational classes.

Unpacking the reasons why the participant correctional educators and inmates
take place in correctional education programs as teachers or learners was among the
aims of this study. In this context, it was found that out of ten participant correctional
educators, none stated that they intentionally became a correctional educator. On the
contrary, they stated that some factors like having a job guarantee, appointment by
other institution, recommendation of others, convenience and extra income, made

them do so. This confirms Wright’s (2005) argument that working in a prison is not
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many correctional educators’ own preference, but an accidentally made decision.
This is also parallel to Maher & Passmore’s (2000) findings of their study in which
they interviewed seventeen senior adult educators having more than forty years
experience of teaching. At the end of this study, they conclude that almost all the
participants didn’t intentionally choose to work as an adult educator, but they
“through various circumstances “fell” into the practice of adult education” (p. 16). In
this study, there are adult educators who teach adult inmates and state the same
argument that they ‘fell” into the prison as well.

The reasons for participant inmates’ being in correctional education
environments was in the scope of this study as well. In this sense, it was found that
the participant inmates take place in classes in prison because of intellectual,
professional, in-prison time related and psychological reasons. This confirms what
Schlesinger (2005) reports in his study in which he interviews fifteen African
American inmates. It is indicated in Schlesinger’s (2005) study that inmates
participate in correctional education programs for different reasons like intellectual,
professional, in-prison time related, psychological reasons and few others.

This study’s participants’ reasons for participation in correctional education
programs also corresponds to some extent with Tewksbury & Stengel’s (2006)
finding that inmates participate in correctional education programs to feel better
about themselves, to get a job when they get out, to improve their skills and due to
few other reasons. In their study, Tewksbury & Stengel (2006) asked 281 inmates in
Kentucky State Reformatory the question of “What is your main reason / motivation
for going to school?”. The reason with the highest percentage of response rate was to
feel better about themselves. The same question was asked to the participant inmates

in this study as well. Different from Tewksbury & Stengel’s (2006), the most
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frequently stated response to the same question was inmates’ concern of self-
improving in this study, the purpose of feeling better about themselves was
mentioned by this study’s participant inmates though.

The success-related questions were among the questions that were asked to
both participant correctional educators and inmates. By the statements of both groups
of participants, the factors that encourage inmates to succeed in correctional
education programs and the other ones that prevent them from being able to do so
were unpacked. As for an encouraging factor, inmates’ motivation was the most
frequently stated one by both participant correctional educators and inmates. On the
other hand, as for discouraging ones, it was found by the statements of both
participant groups that there are inside and outside-related factors that distract
inmates’ motivation and prevent them from being successful in the correctional
education programs.

The participants’ emphasis on the necessity of being motivated to succeed in
a correctional education program could be understood easily when Wiodkowski &
Ginsberg’s (1995) definition of motivation as “direct energy in the pursuit of a goal”,
(p. 22) is remembered. The participants of this study underlined that inmates’ direct
energy or motivation could be strengthened or distracted by internal and external
factors. This coincides with the indication by Pelissier (2004) who searched the
effects of motivation on inmates’ participation in drug treatment programs. He states
that motivation can be internal and external. That is, external motivation results from
any factors outside the inmate; such as early release and extra pay. The internal one,
on the other hand, results from the inmate, not any outsiders.

Unpacking whether correctional educators and inmates believe the existence

of any negative effects of correctional education programs on them was among the
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purposes of this study as well. When both participant correctional educators and
inmates were asked what negative effects they have experienced throughout the
correctional education programs they participated in, they stated similar responses.
That is, almost all the participant correctional educators and more than half of the
participant inmates stated that they believed correctional education programs have no
negative effects on them. This is parallel to the previous finding that in general,
inmates have positive perceptions about correctional education programs (Bethel,
1985; Sachdev, 1995).

Next, the short and long-term contributions of correctional education
programs to the inmates were among the findings of this study. From both participant
correctional educators’ and participant inmates’ perspectives, the positive effects of
correctional education programs on inmates during and after the incarceration were
unpacked.

As for the positive effects of the correctional education programs during the
incarceration, the participant correctional educators stated that short-term positive
effects are mostly social and there are psychological, monetary and few others as
well. On the other hand, the participant inmates stated that short-term positive effects
are mostly psychological and there are social, monetary and few others as well. This
finding confirms Giles et. al.’s (2004) indication that correctional education
programs are not just time-passing activities in prisons. In addition, this finding is
also parallel to Tootoonchi’s (1993) argument that among the short-term
contributions of correctional education, an increase in prisoners’ self-esteem,
confidence, and self-awareness exist. Last, the argument that inmates who receive
correctional education during the incarceration were observed to obey the prison

rules more than the ones who don’t participate in these educational programs (Saylor
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& Gaes, 1992) was also stated by both participant correctional educators and inmates
in this study.

It was also found in this study that both participant correctional educators and
inmates believe that correctional education programs have positive effects on the
inmates not only during the prison time, but also after the release from prison as well.

As for the positive effects of the correctional education programs after the
incarceration, both participant correctional educators and inmates stated that the
long-term positive effects are mostly professional, and there are social, recidivism-
related and few others as well. That is, both participant correctional educators and
participant inmates are aware that inmates lack professional and social skills. To
satisfy these needs, they participate in correctional education programs and thanks to
these programs they may not return to prison again. Furthermore, the participant
inmates state that they want to participate in correctional education programs to
improve their intellectual skills as well., based upon the statements by some
participants, it could be inferred that there are participant correctional educators and
inmates in this study, who state that inmates’ literacy level is too low. This
correspond to the findings of the past research (Visher & Travis, 2003; Austin &
Hardyman, 2004; Klein et al., 2004) as well.

In addition, there are participant correctional educators and inmates in this
study, who state that a significant reason for most inmates’ being incarcerated is their
lacking a profession. This is parallel to what is reported in the past research
(Drakeford, 2002; Visher & Travis, 2003; Austin & Hardyman, 2004) as well.

In addition, both participant correctional educators and inmates stated that
inmates need to be provided with professional skills with which they can find a good

job, and as a result, they wouldn’t return to prison. This argument is parallel to the
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previous findings as well. In this regard, Austin & Hardyman (2004) state that a
reason for being in prison is the lack of having a steady job. Besides, after his / her
release from the prison, an inmate’s re-entering to the society can be regarded as a
good reintegration if s / he is able to find a job and don’t return to the prison
(Drakeford, 2002; Gehring, 1997; Hrabowski & Robbi, 2002; Silva, 1994).
Similarly, the participant correctional educators and inmates in this study expect that
inmates can be provided with professional skills in the correctional education

programs; and as a result, they can have good jobs and won’t return to prison.

Conclusion, Reflections and Recommendations

In this section conclusion, reflections and recommendations are respectively provided.

Conclusion

This thesis examined how correctional educators and inmates perceive correctional
education programs and to what extent these perceptions correspond to each other.
Certain conclusions could be reached via the findings of the study.

First, being in a prison wouldn’t be easy. Teaching or learning could be hard
even for people who have freedom; it would be much harder in a prison. In this
sense, correctional educators find their jobs hard to do and state that they are not in
the best place to teach. They seem to endure it due to several reasons. However,
inmates seem to be more pleased with participation in correctional education
programs. They provide, monetary, educational and some other reasons and expect
that they will have benefits of these programs in the short and long run.
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Second, teacher and learners are two basic components of a teaching-learning
environment. This is why their believes about the effects of learning are important
for the atmosphere in the educational environment. The findings of this study reveal
that most of the participants agree that there are no negative effects of the
correctional education programs on inmates. They further agree on the existence of
the different types of positive social, psychological, professional, monetary and other
effects as well.

Next, inmates’ achieving success in the correctional education programs is
another issue on which both correctional educators and inmates have agreements.
That is, both correctional educators and inmates agree that inmates’ motivation to
learn is the most significant factor that leads them to succeed in correctional
education programs and get a certificate of achievement. Meantime, both
correctional educators and inmates agree that inmates’ lack of motivation to learn is
the most significant factor that leads them to fail in correctional education programs
and not be able to get a certificate of achievement.

In addition, there are three types of correctional education programs in
prisons: Literacy, social-cultural and vocational. Both correctional educators and
inmates underline that each of these program types are important. However, as most
of them relate the reason for making a crime and being unemployed, they state that
vocational education programs are more necessary for inmates. This is because they
believe that inmates can have professional skills and use these skills after their
release; and as a result, may not return to prison.

One more inference could be made about the positive effects of the
correctional education programs on inmates. Both correctional educators and inmates

believe that the correctional education programs have positive effects on inmates
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while they are in prison and after they are released from the prison. That is, just after
inmates begin participating in correctional education programs, several
psychological, social, monetary and other changes on them are observed by the
participants. On the other hand, both correctional educators and inmates believe that
the correctional education programs will have professional and social positive effects
on inmates when they are released from prison as well.

Lastly, both correctional educators and inmates state that they face with
institutional, self-related and in-ward related challenges in the correctional education
environments in prison. They agree not only on the existence of the problems, but
also on the ways to solve them as well. They agree that the educational environments
in prisons are mostly in need of educational improvements like the arrangement of
guidance programs for inmates, the increase in the program types and the
arrangement of in-service education programs for correctional educators.

In brief, although correctional educators are not as pleased as inmates with
being in correctional education environment, they take the similar perspectives about
the various perceptional aspects of correctional education such as the factors that
facilitate or obstruct inmates’ success in correctional education programs, the
necessity that all inmates should be provided with professional skills during their
incarceration, the existence of both in-prison and after-prison positive effects of the
correctional education programs on inmates, the existence of the problems and the

solutions of these problems in the correctional education environments.
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Reflections

This thesis has been more than a thesis for me in that | had valuable experiences
throughout my work on it. It enabled me to meet people whom | cannot meet in my
everyday life. I had the chance of deeply thinking on inmates’ daily lives, perceptions
and experiences. It let me know how some belongings of me could be ordinary for me,
but vital for others. A study in prisons wasn’t so easy for me that I had difficulties as
well. Therefore, this thesis was both a contributing and a challenging experience for me.

On one hand, the challenging side of the thesis was that | had to be an inmate for
two days a week throughout the study. With my qualitative researcher hat on, | was
interested in as many details as possible. Hence, I left my personal belongings like cell
phone, mp3, camera, money etc. at prison’s door and became part of the prison. I
observed correctional educators and inmates in their everyday lives. | ate what they ate,
helped when they studied and listened to distinctive stories of them. When | visited the
prisons, | stayed there whole day. Even just staying in a prison for such a limited time
was too frustrating and frightening for me.

On the other hand, the contributing side of this study was that | understood
the value of freedom and education. | inevitably compared the people outside, who
never value educational opportunities they have; to the inmates, who have no
freedom or opportunities, but regard the limited right to education as the only sole
remedy. When | saw the inmates who had acquired their right to education in
prison... When | saw other inmates who looked at me enviously just because | had
the chance of getting out of the prison whenever | wanted... And when | saw some
other inmates who regret not having been educated before making a crime, | couldn’t

help thinking deeply on prisons and the people in them.
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Previously, prison was a place | saw with high walls around it and bars on its
windows. For me, inmates used to be ones who made a crime and need to be exposed
to harsh punishments. However, most of the inmates | observed seemed regretful of
being in a prison. In addition, they not only state that they regret, but they take action
as well. That is, they participate in correctional education programs and hope to have
educational and professional skills thanks to these programs. When they are released,
don’t want to return to the prison; and as a result, will have freedom forever. They
think it is not late for them to learn and they are not in the wrong place to be
educated. Therefore, accessing the right to education is accessing the freedom for
them as they believe being educated means never returning to prison again. In this
sense, | regard them as the oppressed and when | see them striving for accessing the
freedom via education under the harsh prison circumstances, | remind what Freire
(2005) states: “Freedom is acquired by conquest, not by gift. It must be pursued
constantly and responsibly. Freedom is not an ideal located outside of man; nor is it
an idea which becomes a myth. It is rather the indispensable condition for the quest
human completion” (p. 47). Accordingly, in these prisons | visited, | met people who
are constantly striving for conquering their freedom, ignoring the people around
them, the circumstances they are under or the place they are in.

Briefly, as a researcher, | was never interested in why the participant inmates
are in prison, but what they are doing to survive in prison and not to return to there
when released. | believe that | could observe their struggles. The most meaningful
inference | could make is that education is everywhere, even in a prison, where most

people would never want to be.
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Recommendations

This section includes recommendations for correctional educators, authorities and the

entire society.

Recommendations for Correctional Educators

As it was revealed in this study, correctional educators are not pleased with their
profession. They complain about being in a prison and teaching inmates. However,
as teachers, they should be aware that teaching is more meaningful when the learners
are really in need of what is taught. As the pervious scholar works, mentioned in
chapter two, reveal and as both participant correctional educators and inmates in this
study state, inmates are in need of being educated and changed. The more they are
educated, the better it is. The place they will finally return to is the society, nowhere

else. That is why correctional educators need to teach inmates more willingly.

Recommendations for Authorities

The first impression | had in the research settings is that authorities could be
regarded as good at pleasing with the correctional educators and inmates by
arranging correctional education programs. Both correctional educators and inmates
believe that these programs are necessary and provide inmates with short and long-
term positive effects. However, as it was noted in chapter four, both correctional

educators and inmates state that correctional education programs should be
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improved. In this sense, they have several expectations from the authorities such as
increasing the program types, employing more qualified correctional educators and
making more financial investments on correctional education.

Besides, as the researcher, | noticed that no correctional educators | met for
the interviews had an academic background about teaching adults. It is very probable
that if current correctional educators are provided with some in-service training and
the prospective correctional educators are trained before they begin teaching inmates,
the efficiency of the correctional education programs can be raised.

Last, in Turkey, the field of correctional education hasn’t been widely studied
yet. There must be correctional education institutes at universities and graduate
programs should be offered in them. The researchers in these institutes should make
academic studies, reveal the life in prisons and collaborate with the authorities in
prisons and in the ministry. So that the national academic literature about this topic

can be generated and the correctional functions of Turkish prisons can be improved.

Recommendations for the Entire Society

As it was revealed in this study, some of the inmates are hopeless about their post-
prison lives. That is, they believe that even if they are corrected and don’t have the
intention of making a crime again when they are released; nobody would hire or
respect them due to their criminal records. As chapter two reveals, exposing to
correctional education programs in a prison significantly decreases the risk of
inmates’ making a crime again and returning to prison. Therefore, as the members of

the society, we should develop more positive attitudes towards the people who have
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certificates of achievement from correctional education programs. So that their re-

integration to the society would be easier and the crime rate may decrease.

Limitations

This study has several limitations that are worth mentioning. One is the possible
institutional differences between two research settings. As data were collected from a
men’s and a women’s prison, there might be some institutional differences that are
invisible to the researcher; but affect the way the participants perceive the
correctional education programs. These differences might exist in the styles of both
prison administrations’ assigning inmates to the classes, selecting correctional
educators, de/motivating inmates to learn in prison etc.

Another limitation is about the sample selection. As it was mentioned in
chapter three in detail, the participant inmates were selected randomly; however, in
the selection of the participant correctional educators, the convenience sampling was
employed. It might have been more reliable and valid if random sampling had been
used in the selection of both groups’ participants.

A third possible limitation is the way the interview data were collected. As a
general rule in all Turkish prisons, nobody —even the warden- could enter a prison
with an electronic device like cell phone, camera, tape-recorder, mp3 etc. Therefore,
the researcher couldn’t tape-record what participants said in the interviews and had
to write them down. This could enable the participants to feel more comfortable;
however, although he tried not to miss anything and checked each interview’s data
with each participant at the end of each interview; the researcher might have not

caught some of them.
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Last, the results of this study are specific to two prisons that were research
settings of this study. Each of the other prisons in Turkey can have distinctive
atmospheres. That is why the results of this study shouldn’t be generalized to all
Turkish prisons and correctional education environments in them. More research
should be conducted with different samples in different prisons to reveal the
perceptions of correctional educators and inmates about correctional education

programs.

Recommendations for Future Research

This study unpacked the perceptions of correctional educators and inmates who
participated in a correctional education program and compared both parts’
perceptions to each other. However, more research should be conducted to make sure
correctional educators and inmates have the same perceptions about the correctional
education programs in another prison.

One of the suggestions for future studies about the same topic is the inclusion
of wardens and vice wardens in the research settings. With the administrative power
they have, they can affect the educational environment in a prison. Thus, unpacking
their perceptions and comparing these perceptions to correctional educators’ and
inmates’ perceptions would be valuable to better explore the correctional education
environments.

Another limitation is the type of the research settings. That is, both prisons
from which data are collected are closed prisons. Thus, in the participants of future

studies, inmates from open prisons should be included as well.
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Next, as they are the participants of correctional education programs, just the
perceptions of inmate students were revealed. However, non-participant inmates’
perceptions were overlooked. If the reasons why these inmates don’t participate in
correctional education programs, what they expect, what makes them disappointed
and how they are motivated to participate in any of these programs are unpacked,
better exploration of correctional education programs can be made.

In addition, although two questions aimed at revealing the similarities and
differences between correctional education processes and educational processes at
any school outside, not all aspects of the comparison of these educational processes
inside and outside the prison could be explored. This might be made through
examining the curriculum development, educational administration and teacher
training processes as well.

Last, twenty inmates and ten correctional educators from two Turkish prisons
were included in this study. The same research design should be replicated with other
participants in different research settings. So that, inter-prison comparisons could be
made about the correctional education programs in Turkish prisons and a list of
standards for arranging and improving the correctional education facilities in these

prisons could eventually be made.
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TC
ADALET BAKANLIGI
CEZA VE TEVKIF EVLERI GENEL MUDURLUGUNE
ANKARA
01.08.2011

Bogazi¢i Universitesi Yetiskin Egitimi Anabilim Dali'nda “Tiirkive deki Bir
Cezaevinde Yetigkin Egitimi Programlarimin Analizi: Hiikiimlii ve Egitmenlerin
Algilart” adiyla yiiksek lisans tezi yazmaktayim. Bu tez kapsaminda, Adalet
Bakanlig1 tarafindan cezaevlerinde diizenli olarak uygulanan yetiskin egitimi
programlarinin hiikiimliilere olan katkisi, egitmen ve hiikiimlilerin goziinden
akademik olarak ortaya konacak ve sonuglar bakanlik ilgili birimlerinizle de
paylasilacaktir. Adi gegen akademik c¢alismam i¢in, okuma-yazma, mesleki ve
sosyal-kiiltiirel alanlarin ¢ tiirine de ait kurslarin diizenlendigi, bu egitim
faaliyetlerine katilan hiikiimlii ve egitimi veren egitmenlerle kisa gorlismede
bulunabilecegim, 5 Eylil 2011- 31 Mart 2012 arasi (haftada 2-3 giin) tek basima
ziyaret edebilecegim, Istanbul il smirlar1 icinde, 1 kadin ve 1 erkek cezaevine
girebilmek i¢in yazili izninizi talep ediyorum.

Geregini saygilarimla arz ederim.
EKLER:

1. Bogazici Universitesi ilgili ABD baskani ve tez danismaninin tezin
yiriitiildiigiine dair resmi yazisi

Tezin kiinyesi

Kapsamli tez plani

Egitmenlere uygulanacak bilgi formu

Egitmenlere sorulacak goriisme sorulari

Hiikiimliilere uygulanacak bilgi formu

Hiikiimliilere sorulacak goriisme sorulari

Katilimci izin formu

N kLD

Adres: Istanbul Universitesi

Yabanci Diller Blm. Hakan ERGIN
Kirazli Mescit Sk. No:31 PK: 34116 Bogazici Universitesi Yiiksek Lisans
Ogrencisi

Siileymaniye/Fatih/Istanbul/Tiirkiye Istanbul Universitesi Ogretim
Eleman

Tel: 0505 253 86 38 / 0530 873 92 74

E-mail: hakan.erginl@boun.edu.tr, hakan.erginl@yahoo.com
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TURKISH REPUBLIC
MINISTRY of JUSTICE
GENERAL DIRECTORATE of PRISONS and DETENTION HOUSES

ANKARA

August 1, 2011

Dear sir/madam,

| am studying on a master’s thesis called “An Analysis of Correctional
Education Programs in Turkish Prisons: Perceptions of Correctional Educators and
Inmates”. In the scope of this thesis, the perspectives correctional educators and
inmates take about the contributions of correctional education programs to the
inmates will be revealed academically and the results will be shared with the related
department at Ministry of Justice. For this study, | am asking for your written
permission that confirms I can visit a men’s and a women’ prisons in Istanbul
between September 5, 2011 — March 31, 2012 (2-3 days a week) to observe literacy,
social-cultural and vocational classes and interview correctional educators and

inmates.

I submit this requisition for your approval.

ATTACHMENTS

Signed paper from the thesis advisor

Outline of the thesis

Detailed plan of the thesis

Information form for the correctional educators
Interview questions for the correctional educators
Information form for the correctional educators
Interview questions for the correctional educators
Consent form for the participants

ONogarwWNE

Adress: Istanbul Universitesi

Yabanci Diller Blm. Hakan ERGIN
Kirazli Mescit Sk. No:31 PK: 34116 Bogazici University MA Student
Siileymaniye/Fatih/Istanbul/Tiirkiye Istanbul University Instructor

Tel: 0505 253 86 38 / 0530 873 92 74

E-mail: hakan.erginl@boun.edu.tr , hakan.erginl@yahoo.com
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T.C.
ADALET BAKANLIGI
Ceza ve Tevkifevleri Genel Miidiirligi

Say: :B.03.0.CTE.16.204.06.01-661/99308 05/08/2011
Konu : Tez ¢alismast

Sayin Hakan EI}GiN
Istanbul Univesitesi Yabanci Diller Bolimil
Kirazli Mescit Sokak No:31 34116
Stileymaniye/Fatih/ISTANBUL

) Bogazigi Universitesi Yetigkin Egitimi Anabilim Dali'nda yuksek lisans dgrencisi ve
Istanbul Universitesi ogretim eleman: olup; "Tirkiyedeki Bir Cezaevinde Yetiskin Egitimi
Programlarmimn  Analizi: Hikimlii ve Egitmenlerin Algilar1" konulu tez c¢alismasi
kapsaminda; okuma-yazma, mesleki ve sosyo-kiltiirel alanlarin ii¢ tiriine de ait kurslarin
diizenlendigi Istanbul ilindeki kurumlarda bulunan hitkiimliiler ve kurslari veren egitmenler
ile goriisme yapma talebinize iliskin 01/08/2011 tarihli dilekgeniz ve ekleri incelendi.

S6z konusu calismanin; hilkiimlillerin ve egitmenlerin rizalarinin alinarak, 5 Eylil
2011-30 Nisan 2012 tarihleri arasinda Maltepe 1 ve 2 Nolu L Tipi Kapali, Bakirkdy Kadin
Kapali Ceza Infaz Kurumlarinda, kurum idaresince belirlenecek tarihlerde, g¢alisma
konusuyla sinirli kalinmasi, ses kaydi ve goriintii alinmamast, aragtirma sonucunun iki drnegi
ile CD'sinin de Genel Miidirligimiize génderilmesi kogullariyla, kurum oOgretmenleri
denetiminde yapilmasi uygun gérilmiigtiir.

Ceza infaz kurumlarinda yapilan galigmalara gosterdiginiz ilgiden dolay: tesekkiir eder,
ceza infaz kurumlan ile irtibata gegilerek kurumlarin calisma kurallari hakkinda bilgi
edinilmesini rica ederim.

Sefa MERMERCI
Hakim
Bakan a.
Genel Mudur

Maltepe 1 Nolu L Tipi Kapali Ceza infaz Kurumu : 0 506 600 6340
Maltepe 2 Nolu L Tipi Kapali Ceza Infaz Kurumu : 0 506 600 6341
Bakirkdy Kadin Kapali Ceza Infaz Kurumu : 0 506 600 6344
Konya Yolu No:70 Besevler 06330 ANKARA Aynntil bilgi igin irtibat: O.SAHINKOL $b.Md.

Telefon: 0 312204 13 73-75 Faks: 0 312223 60 07 e-posta:cte.adalet.gov.tr Elektronik Ag: www.adalet.gov.tr

Evrakin 5070 Sayil: Kanuna gore elektronik imzali aslina http://vatandas.uyap.gov.tr/evrak adresinden
WindvCG - 00ynycc - 9Spoea3 - CCmPVU= koduile erisebilirsiniz.
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TG,
ADALET BAKANLIGI
Ceza ve Tevkifevleri Genel Midurligi

Say1 :B.03.0.CTE.16.204.06.01-660/99307 05/08/2011
Konu : Tez ¢aligmast

................................ CUMHURIYET BASSAVCILIGINA

ligi :Hakan ERGIN'e ait 01/08/2011 tarihli dilekge.

) Bogazigi Universitesi Yetiskin Egitimi Anabilim Dalr'nda yuksek lisans dgrencisi ve
Istanbul Universitesi ogretim elemant Hakan ERGIN'in "Tirkiye'deki Bir Cezaevinde
Yetigkin Egitimi Programlariin Analizi: Hikimli ve Egitmenlerin Algilan" konulu tez
calismast kapsaminda; okuma-yazma, mesleki ve sosyo-kiltiirel alanlarm ii¢ tiiriine de ait
kurslarin diizenlendigi Istanbul ilindeki kurumlarda bulunan hitkiimliller ve kurslari veren
egitmenler ile goriisme yapma talebine iligkin ilgi dilekgesi ve ekleri incelendi.

Soz konusu ¢alismanin; hikkiimlilerin ve egitmenlerin rizalarinin alinarak, 5 Eylil
2011-30 Nisan 2012 tarihleri arasmda Maltepe 1 ve 2 Nolu L Tipi Kapali, Bakirkdy Kadin
Kapali Ceza Infaz Kurumlarinda, kurum idaresince belirlenecek tarihlerde, calisma
konusuyla sinirl kalinmasi, ses kaydi ve goriintii alinmamasi, aragtirma sonucunun iki 6rnegi
ile CD'sinin de Genel Mudirligiimize gonderilmesi kogsullariyla, kurum Ogretmenleri
denetiminde yapilmasi uygun gorilmiistiir.

Bilgi edinilmesi ve Bagsavciligmiza bagh ceza infaz kurumlarinda galisma yapacak
olan yitksek lisans 0grencisi Hakan ERGIN'e gerekli yardim ve kolayligin gosterilmesini rica
ederim.

Sefa MERMERCI
Hakim
Bakan a.
Genel Midir

DAGITIM PLANL
Bakirkdy Cumhuriyet Bagsaveiligi
Kartal Cumhuriyet Bagsavciligi
Konya Yolu No:70 Begevler 06330 ANKARA Ayrintilt bilgi igin irtibat: . SAHINKOL $b.Md.
Telefon: 0312 204 13 73-75 Faks: 0 312 22360 07 e-posta:cte.adalet.gov.ir Elektronik Ag: www.adalet.gov.tr

Evrakin 5070 Sayil: Kanuna gore elektronik imzal ashina http://vatandas.uyap.gov.tr/evrak adresinden
hI9VdXR - IWVPXOR - jqnfYKs - eYfWMs= kodu ile erisebilirsiniz.
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Degerli yetiskin egitmeni,

Bu bilgi formu, Bogazici Universitesi Yetiskin Egitimi Anabilim Dali’nda yiiriitiilen
“Tiirk Cezaevlerindeki Islah Programlarmin Bir Analizi: Cezaevi Egitmenleri ve
Mahktmlarin Algilarr” adli yiiksek lisans tezi kapsaminda uygulanmaktadir. Formda
kisi ad1 sorulmamaktadir ve vereceginiz bilgiler sadece aragtirmaci tarafindan
goriliip, gizli tutulacaktir.

Katkiniz i¢in tesekkiir ederim.
Hakan ERGIN
Yiiksek Lisans Ogrencisi, Bogazi¢i Universitesi Yetiskin Egitimi ABD

DEMOGRAFIK BILGILER

1) Cinsiyetiniz : oK oOE
2) Dogum yilmiz: 19.....
3) Mesleginiz  :...........

EGITIM BILGILERI

4) Mezun oldugunuz:

Lise tiirii: Bolim:
Universite ya da Yiiksek Okul: Boliim:
Yiksek Lisans omezun odevam ediyor
Universite/Enstitii: Program:
Doktora : omezun odevam ediyor
Universite/Enstitii: Program:
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5) Toplam kag yillik is deneyiminiz bulunmaktadir?

o1-5 06-10 0l1-15 016-20 oDiger

o1-5 06-10 0l1-15 016-20 oDiger

o1-5 06-10 0l1-15 016-20 oDiger

8) Calisma sekliniz:

oKadrolu, tam zamanl ve maash olarak ¢alistyorum.
0Sozlesmeli, tam zamanli ve maaglh olarak calistyorum.
oUyguladigim egitim programi basina ders iicreti aliyorum.
ODIZer oo

9) Bugiine kadar cezaevlerinde uyguladiginiz son 5 yetiskin egitimi programlari
nelerdir?

1)
2)
3)
4)
5)

10) Bir egitim programia katilma imkaniniz olsa, hangi konularda egitim almak
isterdiniz?

1)
2)
3)
4)
5)
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CEZAEVI EGITMENLERI ICIN GORUSME SORULARI

1) Cezaevinde egitim vermede karar siirecinizden bahsedebilir misiniz?

2) Hikimliiler sizce cezaevi egitimlerine neden katilmaktadir?

3) Cezaevi egitimlerinin hiikiimliilere ne gibi olumlu yonleri vardir?

4) Cezaevi egitimlerinin hitkiimliilere ne gibi olumsuz yonleri vardir?

5) Cezaevi egitimleri sirasinda yasadiginiz gii¢liikkler nelerdir?

6) Egitimsel bir alan olarak cezaevi ortamini nasil buluyorsunuz?

7) Cezaevi egitimlerinin yapildigi ortamu fiziksel altyap1 olarak nasil
buluyorsunuz?

8) Hiikiimliilerin egitim faaliyetlerindeki basarisini nasil degerlendiriyorsunuz?

9) Hikiimliilerin cezaevi egitimlerini bagariyla tamamlamasi sizce nelere
baghdir?

10) Hiikiimliilerin cezaevi egitimlerindeki basarisini olumsuz etkileyen faktorler
nelerdir?

11) Hiikiimliiler i¢in en katki saglayici kurs tiiri hangileridir? Neden?

12) Cezaevi egitimlerinin hiikiimliilere kisa vadeli katkilar1 nelerdir?

13) Cezaevi egitimlerinin hiikiimliilere uzun vadeli katkilar1 nelerdir?

14) Cezaevi egitimi hizmetleri nasil daha etkin hale getirilebilir?
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Dear adult educator,

This interview form is used in a master’s thesis called “An Analysis of
Correctional Education Programs in Turkish Prisons: Perceptions of Correctional
Educators and Inmates” and studied at Bogazi¢i University Adult Education
Department. Your name is not asked and all the information you provide will be kept

confidential.

Thanks in advance for your contribution.

Hakan ERGIN
MA Student, Bogazig¢i University Adult Education Department

DEMOGRAPHIC INFORMATION:

1) Sex :oF oK
2) Year of birth : 19.....
3) Original Job : ...........

EDUCATIONAL INFORMATION:

4) Graduated:

Type of High School: Department:
College / University: Department:
MA/MS o finished 0 ongoing
University/Institute: Program:
PhD/EdD o finished O ongoing
University/Institute: Program:
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5) How many years of total working experience do you have?

ol1-5 06-10 ol1-15 0l16-20 o Other

6) How many years of experience in teaching adults do you have?

ol1-5 06-10 ol1-15 016-20 o Other

ol1-5 06-10 oll1-15 0l16-20 o Other

8) Your type of working:

o Tenured / Full-time

oContracted / Full-time

oPaid for each class | teach

aOther ...

9) What are the last five classes you have taught in prisons up to now?

1)
2)
3)
4)
5)

10) In what subjects would you attend a professional development education?

1)
2)
3)
4)
5)
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INTERVIEW QUESTIONS FOR THE PARTICIPANT CORRECTIONAL

1)
2)
3)
4)

5)

6)

7)

8)

9)

EDUCATORS

How did you decide to teach in a prison?

Why do you think inmates attend correctional education programs?

What are the positive effects of correctional education programs on inmates?
What are the negative effects of correctional education programs on inmates?
What are the challenges you are faced with during correctional education
programs?

How do you find prison as an educational environment?

How do you find the physical infrastructure of the correctional education
environment in prison?

How do you assess the inmates’ success in correctional education programs?
What are the prerequisites for inmates’ success in correctional education

programs?

10) What are the factors that negatively affect inmates’ success in correctional

education programs?

11) What is the most contributing type of programs to the inmates?

12) What are the short-term positive effects of the correctional education

programs on inmates?

13) What are the long-term positive effects of the correctional education

programs on inmates?

14) What are your recommendations for improving correctional education

services?
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Degerli cezaevi sakini,

Bu bilgi formu cezaevlerindeki egitim faaliyetleri hakkinda cezaevi sakinleri
ve egitmenlerin goriislerini almak iizere Bogazici Universitesi Yetiskin Egitimi
Anabilim Dali’nda yazilmakta olan “Tiirk Cezaevlerindeki Islah Programlarinin Bir
Analizi: Cezaevi Egitmenleri ve Mahkiimlarin Algilar1” adli yiiksek lisans tezine
veri toplamak i¢in olusturulmustur. Formda kisi ad1 sorulmamaktadir ve vereceginiz
bilgiler sadece arastirmaci tarafindan goriiliip, gizli tutulacaktir.

Katkiniz i¢in tesekkiir ederim. Hakan ERGIN

Bogazici Universitesi Yetiskin Egitimi Anabilim Dali

1. DEMOGRAFIK BILGILER

1. Enson mezun oldugunuz okul: ..............
2. Cezaevine girmeden Onceki son yaptiginiz meslek: .................

2. CEZAEVI EGITIMLERI HAKKINDA

1. Su an kaldigmiz cezaevinde hangi cezaevi egitimi program(lar)ina
katildiniz?

4. Daha o6nce bagka bir cezaevinde cezaevi egitimi program(lar)ma
katildiniz m1? Katildiysaniz, hangi program(lar)di?
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CEZAEVI SAKINLERI iICIN GORUSME SORULARI

1.

2.

3.

10.

11.

12.

13.

14.

Egitim nedir?

Cezaevlerinde neden egitim programlar1 uygulanmaktadir?
Cezaevi egitimlerine neden katilmaktasiniz?

Cezaevinde 0grenme siireci nasil bir siiregtir?

Kendinizi su anda nasil bir 68renci olarak tanimliyorsunuz?
Cezaevi egitimlerinin hiikiimliilere ne gibi olumlu yonleri vardir?
Cezaevi egitimlerinin hiikiimliilere ne gibi olumsuz yonleri vardir?
Cezaevi egitimleri sirasinda yasadiginiz gii¢liikler nelerdir?

Bir hitkiimliiniin cezaevi egitimlerini basariyla tamamlamasi sizce
nelere baghdir?

Bir hiikiimliiniin cezaevi egitimlerindeki basarisini olumsuz
etkileyen faktorler nelerdir?

Bir hiikiimlii i¢in en katki saglayici kurslar hangileridir? Neden?
Cezaevi egitimlerinin hiikiimliilere kisa vadeli katkilar1 nelerdir?
Cezaevi egitimlerinin hiikiimliilere uzun vadeli katkilar1 nelerdir?

Cezaevi egitimleri nasil daha etkin hale getirilebilir?
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Dear inmate,

This interview form is used in a master’s thesis called “An Analysis of
Correctional Education Programs in Turkish Prisons: Perceptions of Correctional
Educators and Inmates” and studied at Bogazi¢i University Adult Education
Department. Your name is not asked and all the information you provide will be kept
confidential.

Thanks in advance for your contribution.

Hakan ERGIN
MA Student, Bogazigi University Adult Education Department

1. EDUCATIONAL INFORMATION

=

The last school you graduated from: ..............
The last vocation before the incarceration: .................

N

2. CORRECTIONAL EDUCATION PROGRAMS

1. In this prison which correctional education program(s) have you attended?

4. Which correctional education program(s) did you attend in a different
prison?
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10.

11.

12.

13.

14.

INTERVIEW QUESTIONS FOR THE PARTICIPANT INMATES

What is education?

Why do you think correctional education programs are arranged in prisons?
Why do you participate in correctional education programs?

How would you describe the learning processes in prison?

How would you describe yourself as a student?

What are the positive effects of correctional education programs on inmates?
What are the negative effects of correctional education programs on inmates?
What are the challenges you are faced with during correctional education
programs?

What are the prerequisites for inmates’ success in correctional education
programs?

What are the factors that negatively affect inmates’ success in correctional
education programs?

What is the most contributing type of correctional education programs to the
inmates?

What are the short-term positive effects of the correctional education
programs on inmates?

What are the long-term positive effects of the correctional education
programs on inmates?

What are your recommendations for improving correctional education

services?
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ARASTIRMA ICIN KATILIMCININ MUVAFAKATI FORMU*

Tiirkiye’deki Bir Cezaevinde Yetiskin Egitimi Programlarinin Analizi: Hikkiimli ve
Egitmenlerin Algilar1

Bu calisma, cezaevlerindeki 1slah egitimi programlar1 hakkinda cezaevi
egitmenlerinin ve cezaevi sakinlerinin algilarmi tespit ve bu algilarin ne kadar
ortiistiigiinii tespit etmek igin yapilmistir.

Calismada iki (2) adet 60 dakikalik yiiz yiize roportaj ve ihtiya¢ olmast
durumunda ve sizin de goniillii olmaniz takdirde tiglincii bir réportaj olasiligini
icermektedir. Bu nitel prosediirlerle toplanacak veriler Hakan Ergin tarafindan analiz
edilecektir. Siz cezaevinde 1slah programlarinda ders veren cezaevi egitmeni ya da
bu programlardan herhangi birine katilmis ve tamamlamis hiikiimlii olarak secilmis
bulunmaktasiniz. Isminiz ya da herhangi bir tamimlayic kisisel 6zelliginiz
yanitlarmizda yer almayacaktir.

Bu arastirma etiidiine katilacak cezaevi egitmenlerinin, arastirmanin yapildigi
kadin veya erkek cezaevlerinden birisinde, en az bir donem, herhangi bir 1slah
programinda, programin basindan sonuna kadar egitim vermis olmasi gerekmektedir.

Bu arastirma etiidiine katilacak cezaevi sakinlerinin, aragtirmanin yapildigi
kadin veya erkek cezaevlerinden birisinde, en az bir yildir hiikiimlii olarak kaliyor ve
1slah programlarindan herhangi birisine kayit olup, diizenli devam ederek basar1
sertifikas1 almis olmasi gerekmektedir.

Bu ¢aligmaya katilim tamamen goniillii olup, roportajlar ve ¢alismadan
istediginiz zaman ve herhangi bir ceza almaksizin ayrilabilirsiniz. Roportaj
tamamlandiktan sonra size maddi ya da ayni bir bedel 6denmeyecektir.

Verileri analiz ederken ve yazarken kimliginiz tamamen gizli tutulacaktir.
Rapor, sunum ya da yayimlarimda verecegim bilgilerle isminiz hi¢bir zaman
iliskilendirilmeyecektir. Ozel yasaminiz, kanunlarin izin verdigi maksimum diizeyde
korunacaktir. RGportaj siirecinde rahatsizlik hissederseniz, istediginiz zaman ve
hicbir cezaya tabi tutulmaksizin bir soruyu cevaplamamay1 ve/veya roportaja son
vermeyi tercih edebilirsiniz.

Roportaj sirasinda ses/goriintii kayit edici cihaz kullanilmayacaktir.
Arastirmaci, roportaj sirasinda notlar alacaktir ve bu notlar veri analizi sonrasinda
yok edilecektir.

Bu ¢aligmayla ilgili herhangi bir sorunuz olursa arastirmaciyla irtibata geginiz
(Hakan Ergin, hakan.erginl@boun.edu.tr, 0212 440 20 12). Katilimc1 olarak,
haklarinizla ilgili bir sorunuz ya da sdyleyecekleriniz olursa ya da ¢calismanin
herhangi bir yerinden memnun kalmazsaniz kimliginizi belirtmeden Bogazici
Universitesi Insan Arastirmalar1 Kurumsal Degerlendirme Kurulu (INAREK)
Bagkanlig1 ile kimliginizi belirtmeden irtibata gecebilirsiniz (Telefon: 0212 359 54
00).

Asagiya atacaginiz imzaniz, bu ¢aligmaya katilmay1 goniillii olarak kabul
ettiginizi gosterir.

Katilimcinin Adi Katilimcinin Imzasi Tarih

* Bu katilimcmin muvafakati formu, Yrd. Dog. Dr. Fatma Nevra SEGGIE nin
doktora tezinde kullandig1 katilimemin muvafakati formundan uyarlanarak
olusturulmustur.
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PARTICIPANT CONSENT FORM IN ENGLISH*

An Analysis of Correctional Education Programs in Turkish Prisons: Perceptions of
Correctional Educators and Inmates

This study is designed to examine the perceptions of correctional educators
and inmates about correctional education programs and determine the extent these
perceptions correspond to each other.

The study involves two (2) 60 minute face-to-face interviews with a
possibility of a third interview as a follow up should the researcher feel the need and
you have time to do it. The data collected by these qualitative procedures will be
conducted by Hakan Ergin. You have been chosen as part of a sample of correctional
educators who have been teaching in a correctional education program in prison or
inmates who participated in and completed any of these programs. It is important that
you know your name will not be associated with any of your responses nor will any
identifying personal characteristics.

Correctional educators that will participate in this research study must be
teaching in a correctional education program throughout a semester in one of the
prisons which are the research settings in this study.

Inmates that will participate in this research study must be staying in one of
the prisons that are the research settings of this study for at least one year, enrolled
in, regularly attended and got certificate of achievement in any correctional
education programs in one of these prisons.

Participation in this study is entirely voluntary and you may withdraw from
any of the interviews and the study at any time with no penalty for doing so. After
you complete the interviews, you will be paid no monetary or ocular rewards.

Your identity will remain confidential in all analyzing and reporting of data.
At no time will your name be connected with the data we provide in any reports,
presentations or publications. Your privacy will be protected to the maximum extent
allowable by law. It is possible that you may become uncomfortable during the
interview process. You may, at any time without penalty, elect not to answer a
question and/or discontinue the interview.

During your interview(s) no audio or video recorder will be used. I will be
taking notes during the interview and destroy them after the data analysis.

If you have any questions about the study contact the researcher please
(Hakan Ergin, hakan.erginl@boun.edu.tr, 0212 440 20 12). As a participant, if you
have any questions or concerns regarding your rights or are dissatisfied at any time
with any aspect of this study, you may contact —anonymously, if you wish-
Institutional Evaluation of Human Studies Council (INAREK) at Bogazi¢i University
(0212 440 20 12).

Your signature indicates your voluntary agreement to participate in this study.

Name of Participant Signature of Participant Date

* This participant consent form was adapted from the participant consent form that
Assist. Prof. Dr. Fatma Nevra SEGGIE used in her dissertation.
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QUOTES IN TURKISH

. Mecburiyetten oldu. ISMEK biinyesinde ¢alistyordum, daha dogrusu orda
olmam gerekiyor su an. Sans iste...Birinin buraya (cezaevine) gelmesi
gerekiyordu, idarecilerim de beni secti. Yani bir nevi bana sorulmayan bir
atama ile geldim (Pinar, BWP).

. HEM’de ¢aligtyorum, kadrom orda. Oradan gorevlendirmeyle her yil birinin
gelmesi gerekiyor bu branstan, ben geldim. Ancak isteyerek geldim, buranin
bir cezaevi oldugu gercegi beni diisiindiirmedi. Ne zaman telaglansam ve
pisman olmaya baslasam hemen siradan bir sinifta, normal 6grencilerle
beraber oldugumu diisiiniip kendime geliyorum (Eylem, BWP).

. ISMEK ’te basladim ¢alismaya, aslinda egitimcilige de orda baslayacagimi
diisiinmiistiim ama burada (cezaevinde) basladim. Basta 6n yargilarim vardi
ve hemen karar veremedim, ama geldim iste ve alistim. Dogru yerde olup
olmadigim hala benim i¢in bir soru isareti; ama burada ¢ok sey 6grendim ve
bu bile bana yeter (Deniz, BWP).

. Zorunluluktan geldim. Felsefe mezunuyum. Devlette is aradim, benim
bransimdan mezun olup da devlete girmek zor. Buraya atanabildim ve
calistyorum. Bagka bir imkéan olsa bu kadar sorunlu insanin bir arada oldugu
bir yerde calismazdim(Mert, MMP2).

. Burara calisma nedenim kesinlikle idealizmle ac¢iklanamaz. Benim durumum
bu tabirden ¢ok uzak. Kadroluyum burada ve burasi ilk cezaevi deneyimim
degil, daha 6nce ¢ocuk cezaevinde calistim istemeden. Cezaevindeki ortamu,
mahktimlar1 bagska bir deyisle hayat1 biliyorum. Yine buradayim, mutluyum
diyemem; ancak yapacak bir sey yok (Metin, MMP2).

. Pek istemedim esasinda, ¢ok diisiindiim. Burada, cezaevinde, ¢calismaya karar
vermek kolay degil. Bunun nedeni de giivenlik kaygisi, ¢iinkii hitap ettiginiz
profil belli. Devlet isi, geldim iste... Ancak zamanla alistim... Yine de bazen

kendime soruyorum burada ne aradigimi, 6grenci profili aklima gelince
(Birol, MMP?2).

. Benimki as¢ilik kursu ve benimki tipik bir sinif degil, mutfak. Onlarin
(mahkGmlarin) siradan bir siniftan daha fazla rahat edecekleri yer. Birgogu
yillardir burada (cezaevinde). Evlerini 6zliiyorlar. Aslinda herkes evini 6zler,
ama bunlar farkli. Bunlar kadm, ben de kadinim. Eminim ki evlerinde en ¢ok
ozledikleri kisim mutfaklari. Benim smif-mutfagimdayken bu ihtiyag¢larini
giderdiklerini fark edebiliyorum (Deniz, BWP).

. Yarisindan fazlasi vakit gecirmek i¢in geliyor. Ogrenmeye gelen ¢ok az, gelse
bile 6grenebilen az, ¢linkii cezaevi algilarint ¢cok diisiiriiyor. Mesela gecen
donem kursuma gelen 16 hiikiimliiden sadece 1 tanesinin Ogrendigine
inantyorum. Sanirim algi ve hiikiim siiresi ters orantili (Eylem, BWP).
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Ben El Sanatlar1 dersi veriyorum. Benim dersime diger pek ¢ok dersten daha
istekliler. Diger dersler onlara bir umut verebilir ya da meslek kazandirabilir.
Ama benim dersimde, ilk giin para kazanmaya baslayabilirler. Onlara bazi
basit takilarin nasil yapilacagini gosteriyorum, onlar da gerekli malzemeleri
kantinden satmn alip diger mahkimlara satiyor ve para kazaniyorlar (Bengu,
BWP).

Ne zaman donem basi1 derse baslayacak olsam, ilk giin sinifimdakilerle derin
gereklilikleri, notlama, sinavlar, devam gibi konularda konusurum. Soru ya
da yorumlar1 olup olmadiklarimi sordugumda, muhakkak “Sertifika alacak
miy1z?, Ne zaman aliriz” tlirlinden soru soruyorlar. Sertifika hakkinda
konusmaya bayiliyorlar. Bazen dersin igerigi ile degil de sertifikanin
kendisiyle daha ilgili olduklarini hissediyorum (Pervin, BWP).

Bu kurslar onlar (mahk@mlar) i¢in bir nimet, bir nefes almak. Kogustan
normal sartlarda ¢ikabileceginiz durumlar bellidir, durusma, ziyaret¢i ya da
hastane gibi. Bu kurslar bunlarin haricindeki son sans onlar i¢in. Bir kogusta
yirmi bir kisi var. Kimse yirmi dort saat kalmak istemez ayni1 kogusta. Bu bir
firsat onlar i¢in ve benim dersime gelen bu firsat1 degerlendirmis demektir
(Metin, MMP2).

Mahk{imlarin bu programlara katilmasinin tek nedeni kesinlikle meslek ve
para kazanmak. Bunu 6zellikle mesleki programlarda gorebilirsiniz. Diger
smiflarda, mesela sosyal-kiiltiirel kurslarda insanlar (mahktimlar) ordadir,
ciinkii sevdikleri i¢indir. Ornegin, bir mahk{im resim dersine katiliyorsa,
sevdigi i¢indir. Ama mesleki kurslara katiliyorlar, ¢linkii buna mecburlar.
Benim sinifima bakimn... Genelde fakir elemanlar ve meslegi 6grenip para
kazanmak zorundalar (Kenan, MMP2).

Okuma-yazma dersi veriyorum. Cidden zor. Bir okuma-yazma sinifi diisiiniin
icinde ¢ocuklar yok. Daha da kétiisii, bir okuma-yazma sinifi diisiiniin
icindekiler mahk(im. Onlara 6gretmek zor; ama onlari 6grenmesi de zor.
Cocukluklarinda yap(a)madiklari bir seyi telafi etmeye calisiyorlar. Benim
simifima diizenli gelenin bir seyler 6grenmek istedigine inanirim. Mesela 72
yasindaki bir mahk@ima okuma-yazma dgrettim. Ogrenme istegi var ve bu
istek onu gelmeye tesvik ediyordur, baska bir sey degil (Kenan, MMP2).

“... bir mahkum bir seyler 6grenmek istemiyorsa sadece kayit oluyor,
derslere diizenli katilmiyor. Bu yasal zorunluluk giizel ama ¢6ziim degil”.

Kogusta sikildiklarini kabul ediyorum. Otuz yili agkindir burada olan
mahklmlar var. Kolay bir hayatlar1 yok. Yillardir mahkim roliindeler ve
Ogrenci roliine girmek istiyorlar. Ancak hepsi de bu sekilde davranmryor.
Bazilar1 bunu istismar etmek istiyor. Cezaevi egitim programlari sayesinde
mahkimlar, farkli koguslardan mahktimlarla bir araya gelebiliyor. Diger
koguslardaki hasimlarini bulup kavga etmek isteyenler var. Ya da
arkadaglarmni1 bulup, bazi illegal faaliyetler planlamak isteyenler de. Yine ki,
egitimciler olarak ne biz, ne de idare bunlara miisaade etmez (Mert, MMP2).
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Buradakilerin (mahktimlarin) profiline ve egitim gegmisine bir bakin. Neden
burada olduklar1 sorusuna bir yanit bulacaksiniz. Buradalar, ¢iinkii dnceki
hayatlarinda bir higti birgogu. Yani, ne para, ne sosyal statii ne de
sayginliklar1 vardi. Bu yiizden suga yoneldiler. Buraya gelmeden 6nde bu
kadar kétii bir hayatlarmin olmasindaki neden issiz olmalaridir. Isleri yoktu,
esasinda bir sey yapmay1 da bilmiyorlardi. Bunu sadece biz degil, onlar da
biliyor. Bunun i¢in burada bir meslegin en ince ayrintilarini 6grenmek
istiyorlar (Pmar, BWP).

Mahk@imlar1 egitmenin tek bir olumlu sonucu, bu egitim programlarmin
onlara olan ekonomik katkisi. Bu benim sinifimda rahatlikla goriilebilir.
Benimki el sanatlar1 dersi. Benim siifima gelenler mutlu goriiniiyor; ¢linkii
ilk hafta basit takilar1 yapmay1 6greniyorlar, kogusta pratik edip kendi
dizaynlarmi kogus arkadaslarina satiyorlar. Sadece bu sekilde kazandigi
parayla geginen mahktimlar biliyorum (Bengu, BWP).

Benimkisi as¢ilik dersi ve sinif-mutfak tarzinda bir yerde bulusuyoruz. Bu
onlar i¢i biiylik sans, mutfak smifa geliyorlar, beni bir seyler yaparken
izliyorlar ve sonra ben de onlara yaptirtyorum. Bitirince yaptiklari yemegi
bana ve birbirlerine ikram ediyorlar. Yaptiklarini ikram ederken yiizlerindeki
mutlulugu gérmelisiniz. Hele de begendiniz mi, davranislarindaki degisikligi
fark edebilirsiniz kolaylikla. Ozgiivenleri artiyor, farkli sekilde frakli seyler
yapmak istiyorlar ve sonug olarak yaraticiliklar1 da gelisiyor (Deniz, BWP).

Burada egitimsel faaliyetlere katilmak, mahktimlar1 yirmi dort saat mutlu
eder. Sadece birkag saatligine kaliyorlar, ama burada aldiklar1 egitim, onlarin
kogustaki hayatlarini da diizenliyor. Kogusta yirmiden fazla kisi yasiyorlar.
Hepsi sorunlu insanlar ve kavga kagmilmaz oluyor. Ancak, buraya geldikleri
zaman, farkli insanlar ve ortam goriiyorlar. Ayrica bir seyler 6greniyorlar.
Koguslara dondiikleri zaman simifta yaptiklarindan konusuyorlar ve
birbirlerine anlatiyorlar. Bu da siddet dolu kogus ortamini1 daha da
insanilestiriyor. Bu benim uzaktan kogus hayatma dair ¢ikarimim degil,
onlarin benimle paylastiklaridir (Pinar, BWP).

Benim berberlik kursum siradan bir 6grenme ortami degil. Adeta mesleki bir
okul. Ben onlara sadece alanimla ilgili teorik bilgi vermem, 6zellikle pratige
doniik 6gretirim. Ciinkii ben suna inaniyorum onlar bir giin ¢ikacak ve bir
yerlerde berber olarak c¢alisacak. Onlar da buna inaniyorlar ve benim
derslerime diizenli katilan bir kimse, kurs sonunda rahatlikla berberlik
meslegim var diyebilir (Kenan, MMP-2).

Bu egitim programlarinin, mahkimlara olan en belirgin faydas1 psikolojik.
Bu programlar onlarin vizyonunu genisletiyor, kendileri hakkinda, neden
cezaevinde olduklari, gii¢lii ve zayif yanlar1 hakkinda diistinmelerini sagliyor.
Dini dersler alip da ciddi bir degisime ugrayanlar bile var. Onlarin 6nceki
halini de bildigim i¢in, ruh hallerinde ciddi bir degisim fark ettigimi
soyleyebilirim (Birol, MMP2).
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Cezaevi egitim programlarinin goriinen ve goriinmeyen olumlu katkilari
vardir. Ornegin, elinde okuma-yazma kursunun belgesiyle gérdiigiiniiz bir
kisi okuma-yazmay1 6grenmistir diyebilirsiniz. Bu gdriinen bir olumlu
sonugtur. Ancak, bazi olumlu sonuglar vardir ki, bir belgeyle desteklenemez.
Sosyallesme bir 6rnektir. Bu insanlar (mahkGmlar) genelliklen sosyal olarak
sorunlu insanlar. Cogunlugu, nerde, ne zaman ve nasil konusacaklarini ya da
davranacaklarmi bilmiyor. Bizim derslerimiz onlara sadece bir alana dair
teorik ve pratik bilgiler vermekle kalmiyor, onlara birisi konusurken sabirl
olup dinlemeyi, gecikince kap1 calmay1, konusmadan once el kaldirmay1 ve
bir sey 6diing almadan 6nce izin istemeyi de dgretiyor. Bunlarin hepsi
buradaki egitimsel siireclerin bir par¢asi (Mert, MMP2).

Benimki okuma-yazma sinifi, yani okuma-yazma bilmeyen hiikiimliiler
benim smifima baglar. Okuma-yazmay1 soktiiklerinde bununla yetinmeyip,
daha da fazlasina bakiyorlar. Ciinkii okuma-yazma kursundan bir sertifikalar1
var, ama diplomalar1 yok. Diplomasiz kisitli bir hayatlarimin olacagmin
farkindalar, ehliyet alamama gibi. Ciinkii Tiirkiye’de ehliyet alabilmek i¢in
ilkokul mezunu olmak gerekmektedir. Bu yiizden benim sinifim, agik
ilkokula devam etmek ya da baska belgeler almak gibi baz1 giizel seylere
giden bir yol olarak goriilebilir (Levent, MMP2).

Bana bu egitim programlarmin hiikiimliilere bir olumsuz yan1 var midir diye
sorarsaniz, kesinlikle olmadigi cevabini veririm. Bu smiflar onlar i¢in ikinci
bir yasam alani. Onlara istediginiz kadar bu smiflarda kalabilirsiniz
deseydiniz, eminim ki hi¢ koguslarina donmezlerdi ve siniflarda kalirlard1.
Koguslarda kavga, yalnizlik ve saygisiz bir hayat var; bunlarin hi¢biri sinifta
yok. Birbirlerine sinifta saygi gosteriyorlar ve goriiyorlar. Benim gibi
diistinmeselerdi zaten gelmezlerdi, sonugta kimse onlar1 zorlamiyor (Eylem,
BWP).

Simiflarimda bazilar1 var, niye orada olduklarindan, ne olup bittiginden ve bu
kurslarin kendilerine katkilarinin ne olacagindan haberleri yok. Sinavlardan
1yi not alamiyorlar, diizenli gelmiyorlar ve pek de istekli goriinmiiyorlar.
Bence sadece kogustan kagmak icin geliyorlar, baska bir sey i¢in degil. Ya da
tavsiye lizerine baslamislardir, sevmemislerdir ama birakmiyorlardir. Sadece
fiziksel olarak oradalar ve vakit harciyorlar (Levent, MMP2).

Yasadigim en biiyiik sorun egitimsel malzemelerin eksikligi. Benimki as¢ilik
dersi. Sinirli malzemeyle, lezzetli yemek yapmaya ¢alistyorum. Baharati
eksik bir ¢orba hayal edebiliyor musunuz? Sadece tadi degil, yaptigim seyin
goriiniimii de 6nemli. Kek yaptigim zaman giizel gériinmesini isterim. Ancak,
krema, meyve ya da kakao yoksa nasil iyi goériinecek? Ben onlar1
ogrencilerime 6rnek diye nasil sunacagim? Istedigimi yapamadigim igin de
motivasyonum diisiiyor (Deniz, BWP).

Her sey yolunda. Higbir sorunum yok. Bir egitimci i¢in burasi ideal bir igyeri.
Bagka yerlerde ders veren bir¢ok arkadasim var, onlardan daha serbestim. Ne
olursa, cezaevi idaresiyle paylasabiliyorum, benim goriislerime deger
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veriyorlar ve maagimi da zamaninda yatiriyorlar. Buradaki 6grencilere de

alistim. Benim i¢in artik onlar mahkim degil, siradan birer 6grenci (Deniz,
BWP).

Benimki berberlik dersi. Belki de buradaki hocalarin arasinda, giivenlik
acisindan en sanssizi benimdir. Benimkisi uygulamali ders. Yani, ben onlara
teorik olarak sa¢ ya da sakal dizaynlarindan bahsedemem; sadece uygulama
yaparlarsa dgrenebilirler. Ancak, benim kurs materyallerim kitaplar ya da
kalemler degil, makas ve jilet. Bunlar normal bir insanin elinde bile tehlikeli
olabilirler; ancak gergek olmayan aletlerle calisamayacagimiz i¢in o aletleri
onlara vermek zorundayim. Bazen onlarin mahkim olduklarini hatirlayip
irkiiyorum; ancak idare sorunlu olanlar1 gdndermiyor buraya ve bir gardiyan
da bizimle ders boyunca bekliyor. Bu beni biraz olsun rahatlatiyor (Kenan,
BWP).

Hemen hemen her giin yasadigim sorunlardan bir tanesi hiikiimliilerin derse
gec kalmalari. Sanirim bu onlarin sugu degil. Kendi baglarina derse
gelemiyorlar, bir gardiyan onlar1 kogustan alip, tek tek derse getiriyor. Tiim
mahktmlar1 tek tek derse getirmek kolay degil. Bu yiizden biraz ders
gecikiyorlar. Bu da benim konsantrasyonumu sarstyor ¢iinkii anlattigimi
tekrar etmek zorunda kaliyorum ve bu da o giinkii ders programimi aksatiyor
(Mert, MMP2).

Onlar benim 6grencim, ancak onlardan gelebilecek kotii seylere karsi her
zaman alarm durumundayim. Mesela, baz1 hiikiimliiler benimle 6zel sorunlari
hakkinda konusmak istiyorlar, samimi goriiniiyorlar ve hatta sigaralarini bile
paylasiyorlar. Hemen sonar da disaridan bir sey istiyorlar. Mesela gegen bir
tanesi benden disaridaki arkadagina bir mektup gotiirmemi istedi. Bir bagkasi
da disaridaki bir arkadagini ziyaret etmemi ve ona bir mesaj tagimamu istedi.

Bunlarmn hepsini reddettim, ¢ilinkii yasak. Onlarla o kadar samimi olamam
(Metin, MMP2).

Bu 6grenciler disaridakiler gibi degil. Beni dinledikleri zaman, aslinda
dinlemediklerini, dinliyor gibi yaptiklarini kolaylikla anlayabiliyorum.
Ziyaretcilerinin gelip gelmeyecegi, disaridaki yakinlarindan 1yi haber alip
alamayacaklar1 ve ¢ocuklarinin iyi olup olmadiklar1 konularmi diisiinmekle
mesguller hep. Bunlar onlarin kafasindayken, dikkatlerini gekmek ve onlar1
bir seyler 6grenmeye sevk etmek cidden ¢ok zor (Levent, MMP2).

15 yili askindir burada ders veriyorum. 1,000 civar1 hiikiimlii var burada ve
ben belki de 900’{inii tantyorumdur. Bir¢ok insanin tepkisini bile
kestirebiliyorum burada. Belki de bu yillarin tecriibesi beni rahat hissettiriyor,
bilmiyorum ama dyle yadirgadigim bir yerde de degilim. Baska yerlerde de
baska zamanlarda ders verdim; ama buradaki egitim havasi ile oralardakilerin
arasinda ciddi bir fark oldugunu séyleyemem (Pervin, BWP).

Benimki el sanatlar1 smifi. Disarida da ayni dersi veriyorum yetiskinlere.
Sunu agikea itiraf etmeliyim ki, burada ders vermek, disarida ders vermekten
daha kolay. Clinkii buradaki 6grenciler, disaridakilerden daha istekliler.
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Buradaki hiikiimliiler, tekrar buraya donmemek i¢in iyi vatandas olmalar1
gerektiginin farkindalar. Ayrica, bunun egitimle olacagini da biliyorlar. Baska
yerlerdeki yetiskin egitimi programlarinda 6grencilerin amaci yoktur; ama
buradakilerin var. Bu yiizden hiikiimliiler buradayken bir seyler 6grenmeliler
ve bunu onlar da biliyorlar (Bengu, BWP).

Yiiksek giivenlikli bir okul diisiiniin, gardiyanlar ve nobet tutan askerler
tarafindan siirekli izlendiginiz. Ders anlatirken bir gardiyan olur da
mahkimlar smifta olay ¢ikartir diye size bekler. Ders aralarinda, baska bir
yerdeki 6gretmen bahgeye ¢ikabilir, farkli insanlar gorebilir ya da ¢ocuklarina
telefon acabilir. Burada cep telefonu bile yasak. Tiim giin kimseye telefon
acamiyorum. Normalde, bagka bir yerde camdan baktiginda, gokytizii, agaglar
ve insanlar goriirsiin; ama burada parmakliklari (Eylem, BWP).

Simifa girince kendimi normal bir sinifta hissediyorum. Hicbir sey ya da
ogrenci disaridakilerden farkli degil (Birol, MMP2).

Acikgasi, buradaki egitim havasi pek de miikemmel degil. Sokakta goriip de
yolumu degistirecegim adamlarla ders veriyorum. Sugla ge¢inen adamlarla
beraberim. Bunlar benim iizerimde bir bask1 olusturuyor. Bazen etik
kavramii da kendi i¢imde tartistyorum (kafasini eliyle gosteriyor). Birkag
giindiir uykusuzum. Smifimdaki mahkimlardan birinin ¢ocuk tecaviizciisti
oldugunu 6grendim. En basta, ona sertifika vermemeye karar verdim; ama
donem sonunda basarili oldu ve gegme notunu aldi. Verdim sertifikay1. Bir
egitimci olarak dogru olani yaptim; ama bir baba olarak aynismni
sOyleyemem. Bazen sertifikay1 verdigim i¢in kendimi su¢luyorum. Aslinda
onu da suglamak istemiyorum. Buradan ¢iktiginda sertifikasiz ona is
vermezler, almak zorundaydi. Bu duygular benim i¢in yeni degil, hayatimin
bir pargasi. Burada bir hiikkiimlii gibiyim... Parmakliklar ve yiiksek duvarlar
ardinda... Bazen kendimi rilyamda cezaevinde goriiyorum ve sigrayarak
uyaniyorum (giilityor). Cezaevi benim hayatimda degil, ayn1 zamanda
bilingaltimda (Metin, MMP2).

Disarida da ders veriyorum. Ders verdigim yerdekilerle bu cezaevinin fiziksel
Ozellikleri arasinda higcbir fark yok. Burasi o okul kadar konforlu fiziksel
olarak. Thtiyacim olan malzeme burada da var. Sinifi gordiiniiz, sizin ders
verdiginiz simiflardan bir farki var mi1? (Pinar, BWP).

Buranin fiziki imkénlariyla disarininkini kiyaslamaya gerek yok. Cevabi belli
bunun. Burasi cezaevi, ne koyarsaniz koyun yine de cezaevi. Demek
istedigim, burada yasal kisitlamalar var. Bu masanin iizerine bir bilgisayar
koyabilirsiniz, ama internete baglanamazsiniz yasak oldugundan. Bu tarz
kisitlamalar insanim yaraticiligini kisitliyor burada. Ornegin ben Grafik
tasarim dersi veriyorum. Onceden, bu dersi internetsiz hayal bile edemezdim,
clinkii ders anlatirken internetten farkli dizayn tiirleri buluyordum. Simdi
onsuz da dgretmeye alismak zorunda kaldim (Eylem, BWP).

Disarida da bir berber salonum var. Salonu kendim kurdum, iyi salon nasil
olmali ve olmamali iyi bilirim. A¢ikcasi burada ders verdigim smif benim

262



40.

41.

42.

43.

44,

kendi salonumla ayn1. .unu da iddia edebilirim ki bir¢ok berber salonunun
burada oldugu kadar malzemesi yoktur (Kenan, MMP2).

Cezaevindeki smifimin fiziksel imkanlariyla, disaridaki normal bir smifin
fiziksel imkanlarmin iyi oldugunu sdyleyemem. Oncelikle, smifta giivenlik
nedeniyle bir gardiyan bekliyor cezaevinde. Fiziksel olarak bir kere o orada
ve bu da cezaevi sinifin1 6zel kiltyor. Dahasi, baz1 materyaller beni bazen deli
ediyor. Birkag giin 6nce, bir¢ok bilgisayar bozuktu ve sadece 6gretmen
bilgisayarmi kullanmak zorunda kaldim. Hiikiimliiler etrafimda toplanip

benim yaptiklarimi izlediler sonra da sirayla aynisii yaptilar. [grencti!
(Metin, MMP2).

Okuma-yazma dersimde 6grencilere sadece yazili smav veriyorum.
Kiitiiphanede okuma saatine gonderme ya da 6dev verme gibi secenekleri de
uygulamak isterdim. Ancak, yapamiyorum. Biliyorsunuz, okuma-yazma
ogrenirken pratik yapmak lazim bolca. Birka¢ kez onlara 6dev vermeyi
denedim; ancak hicbiri yapmadi. Neden yapmadiklarini sordugumda,
koguslarinda uygun ortam olmadigini sdylediler ve 6dev vermememi rica
ettiler. Bu da tabii ki onlarin okuma-yazmay1 sokmelerini geciktiriyor (Pinar,
BWP).

Benimki Ascilik dersi oldugu i¢in teorik 6lgme aracglari kullanmam. Aslinda,
genel olarak yazili sinavlara kargiyimdir; ama kendi dersimde 6zellikle
karstyim. Kek yaparken kag gram kakao kullanmalar1 gerektigini bilmelerine
gerek yok, bunu goz karariyla da yapabilirler. D6nem boyunca grup ¢aligmasi
yaptiririm, uygulamaya odaklanirim ve yemek yaparken yaraticiliklarmi
kullanmalarin1 isterim. Bunlarin hepsi, yiiz izerinden bir donem sonu gegme

notlarini olusturur. Donem sonunda elli aldilarsa, sertifikayi alirlar (Deniz,
BWP).

Sadece yazili sinav yapiyorum. Birinci Kademe okuma yazma smiflarimda
kisa cevap gerektiren sorular soruyorum. Kagida adini1 yazanlara bile sertifika
veriyorum. Onlar1t motive etmek istiyorum, ikinci kademede daha ¢ok
calismalar1 gerekecek. Ikinci kademe okuma yazma smiflarinda ise daha uzun
cevap gerektiren genel kiiltiir sorular1 soruyorum. Ama yiiz lizerinden elli
gecme notunu alabilen hiikiimliilerin sayis1 o kadar ¢ok degil. ilkokulu
ficiincii smiftan birakan bile var, ama admi bile yazamiyor. Odevi yapip
getirmedikleri i¢in vermiyorum. Koguslarda ¢alisamiyorlar ya da derslerden
sonra cezaevinde islerde calisiyorlar. Bu yiizden yazili sinavlara gore
degerlendiriliyorlar (Levent, MMP2).

Benim igin, yazili smavlarmn bir degeri yok. Felsefe dersi veriyorum. Onceden
de, Sosyoloji, Okuma-yazma ve tiniversiteye hazirlik dersleri bile verdim.
Higbir zaman dgrencilerimi sadece yazili sinavlara dayali olarak
degerlendirmedim. Devam, aktif katilim ve de en 6nemlisi aragtirma benim
icin ¢ok 6nemlidir. Baz1 meslektaglarim beni anlamakta zorluk ¢ekiyorlar ve
hatta elestiriyorlar. Aslinda ben onlar1 anlamiyorum. Neden arastirma yapip
bana bir aragtirma 6devi vermesinler ki? Kiitiiphanede 6,000°den fazla kitap
var (Mert, MMP2).
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Kuaforliik dersimde 6grencilerime her donem onlarin teorik bilgilerini
dlgmeye yonelik on bes tane siav vermem bekleniyor. Ogrencileri ne tiir
teorik bilgilerle donatmak istiyorlar anlamakta zorlaniyorum. Ben bile teoriyi
bilmiyorum. Benimkisi uygulama merkezli bir ders, yazili sinavlari
Onemsemiyorum ve makasi iyi kullananlara sertifikay1 veriyorum (Kenan,
MMP2).

Hoca olarak bir 6grenme ortaminda 6grencinin motivasyonunun énemli
olduguna inanirim. Ciinkii, eger bir 6grenci motive olmussa ve 6grendigi seye
konsantre olmussa, hocanin i¢i ¢ok kolaylasir. Burada, 6grenci motivasyonu
daha da 6nemli. Oniinde sorunlu insanlar var. Bazen giilerler, bazen aglarlar,
bazen konugmazlar, bazen ¢ok konusurlar ve bazen de siifa hi¢ gelmezler.
Boyle bir durumda onlara higbir sey dgretemezsin, almazlar (Bengu, BWP).

Hocalarin mahktimlara kars1 tutumlar1 ¢ok 6nemli. Bir hoca burada
ogrencisini anlamali. Buradaki ilk as¢ilik dersimde, on yili agkindir burada
kalan bir mahkiim bana yumurta yememizi teklif etti, hatta yanmurtay1 da
kendisi kird1 ve yillardir bir mutfakta yumurta kirip da yemedigini soyledi.
Aglayacaktim, kendimi zor tuttum (aglhyor). Pekala dedim ve dersten 6nce
beraber yumurta yedik. Ayni1 giin eve gittigimde ¢ocuklarim yumurta istedi,
yapamadim. Onlar1 yiyemeyen insanlar1 diisiindiim. Cocuklar agladi, ama
birkag giin yapamadim. O giinden beri, ne zaman yumurta yesem o mahkiimu
hatirlarim. Dahasi, birkag mahkim bana etegimi ve kazagimi nerden aldigimi
sordu. O giinden sonra ders anlatirken giydigim elbiselerime de dikkat
ediyorum. Satin alamiyorlar, hatta moday1 bile benim lizerimde takip etmeye
calisiyorlar (halen agliyor). Demem o ki, bir 6gretmen 6grencilerini
elbiseleriyle bile tizmemeli (Deniz, BWP).

Bir 6grenci basarili olmak istiyorsa, istekli olmali. Yani 6grenci gibi
davranmali. Smiftayken, sinifta oldugunu hissetmeli. Sinifa, kendinden bir
seyler 6grenmesi beklendigi i¢in getirildigini unutmamali. Ders anlatirken,
bir¢cok 6grencimin beni dinlemedigini fark ediyorum. Daha ¢ok
konsantrasyon sahibi olmalilar. Bir ¢6ziim belki de kisa vadeli plan yapmalari
olabilir. Ornegin, okuma-yazma bilmeyen bir 6grencim, 6zel mektuplarmi
baskalarma okutmaktan rahatsizdi. Mektup okumay1 kendine kisa vadeli
hedef koydu ve birka¢ haftada okuma-yazmay1 soktii. Bu da sunu gosterir,
hiikiimliiler 6grenmek istemeli, isterlerse, herkes onlara yardimei olur.
(Levent, MMP?2).

Bir hiikiimlii benim simifimda basarili olmak istiyorsa, her derse katilmasi
gerek. Ben bilgisayar veriyorum. Malum, sirali konu diizeninde, kolaydan
zora dogru gidiyorum. Eger bir mahk{im bir ders kagirirsa onu telafi etmesi
cok zorlasir. Daha da kétiisii takip eden konular1 anlamasi da zor olur,
kacirilan ders bir sonraki i¢in bir nevi dnkosul (Birol, MMP2).

Berberlik tamamiyla uygulamali bir ders. Bir hiikiimliiniin berberlik
sertifikas1 almasindaki en 6nemli faktor, onun makasla ne kadar
anlasabildigidir. Yani, makasin yapis1 ya da uzunlugu gibi teorik bilgileri
bilmesine gerek yok; makasi iyi kullanmasina gerek var. Bu da ¢ok fazla
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pratik yapmakla olur. Pratigi sevmeyen, benim dersimi almamali (Kenan,
MMP2).

Bu kadar hassas 6grencileri baska yerde gormedim. Gergekten ¢ok farklilar.
Cezaevi disindaki herhangi bir sey onlar i¢in ciddi bir sorun olabilir. Benim
caligkan bir 6grencim vardi, derste hazir olurdu her zaman ve beni dikkatlice
dinlerdi. Nasilsa aniden dersleri birakti. Konustum, akrabalarinin onu ziyarete
gelmedigini, buna tiziildiigiind, tim gece agladigini ve gilindiizleri de
uyudugunu séyledi (Eylem, BWP).

Burada hiikiimliiler i¢in hayat zor. Burada ¢esitli su¢lardan dolay1 kalan
hiikiimliilerle beraber kalmak zorundalar. Odev verdigimde bir¢cogu
yapmiyor. Ayrica bir kismi dersime de diizenli gelmiyor. Devamsizlik
sorunlar1 olanlarla tek tek goriistiim ve bir¢ogu kogusta ders
calisamadiklarini, gece uyuyamadiklarini ve sonug olarak da sabah
kalkamadiklarini soyledi. Her istediklerinde kogusta ders calisamadiklarini
clinkii kogustakilerin ¢ok konustuklarini sdylediler. Ayrica, kogustakilerin
gece muhabbetlerinden dolay1 da gece uyuyamadiklarmi sdylediler (Bengu,
BWP).

Onlar i¢in biz aileden biri hatta bazen de en 1yi arkadasiz. Herhangi bir
ozelini bizimle paylasmak istiyorlar. Bize giiveniyorlar ve seviyorlar.
Onlardan daha egitimli oldugumuzu, su¢ isleyemeyecegimizi, hayati daha iyi
algiladigimizi ve hatta 6zel hayatimizda higbir sorun dahi yasamayacagimizi
bile diisiiniiyor olabilirler. Bu agidan bir 6gretmen onlarin her seyi oldugunu
unutmamali ve onlara karsi tutumlarinda dikkatli olmalidir (Pervin, BWP).

Ziyaretciler hiikiimliileri ¢cok etkileyebiliyor. Bir mahkimla konusuyorum,
her sey yolunda, bir seyler 6grenmek istiyor ve istekli goriiniiyor. Bir
ziyaretgiyle goriisliyor, tantyamiyorum. Tamamuyla farkl birisi oluyor
cikiyor. Caligmak istemiyor, 6grenmek istemiyor ve hatta dersi bile birakmak
istiyor. Bu ziyaret¢iler bu ocuklar1 niye iiziiyor anlamiyorum, adamlar zaten
iceride ve daha fazla {iziilme liksleri yok (Levent, MMP2).

Bilgisayar dersi veriyorum, daha dogrusu vermeye c¢alistyorum. Bazilar1
sayilar1, hatta bazi harfleri bile bilmiyor. Bazilar1 daha 6nce hig bir klavye ya
da fareye dokunmadiklarini séyliiyorlar. Kendinizi benim yerime koyun,
buradakilere bir seyler 6gretmek zor degil mi? yeni bir konuya baslamadan
once bir dncekini tekrar ediyorum. Yeni seyler 6grenmek i¢in akademik
anlamda ¢ok da hazir olduklarini séyleyemem. Bu yiizden bu programlarda
basarili olmalari zor olabiliyor (Metin, MMP2).

Buradaki mahk{imlar i¢in en iyisi mesleki programlar. Buna bakin (giilerek
kolundaki bilezigi gosteriyor), bir 6grencim hediye etti. Bunu yapmay1
ogrenmis mesleki bir derste ve suan bununla iceride bile para kazaniyor.
Buradaki insanlarm hobi edinerek vakit kaybetme liiksleri yok. Kendilerine
para kazandiracak mesleki becerileri kazanmalar1 lazim (Eylem, BWP).
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Genel olarak alanlar1 birbirinden ayirmam. Modern-6tesi bir zamanda
yastyoruz ve giinlimiizde alanlar i¢ i¢e girmis. Ana dillerini iyi kullanmalilar,
okuma ve yazmalar1 iyi olmali; ama mesleki beceriye sahip olmali ve de bir
hobi olarak, resim gibi, sosyal-kiiltiirel ders almalari lazim (Pinar, BWP).

Bir hiikiimliiniin burada yapabilecegi en iyi sey okuma yazma kursuna
katilmak. Bu diger branslar i¢in bir 6n kosul. Baz1 hiikiimliiler tantyorum,
okuma-yazmalar1 yok ama resim dersine katilmak istiyorlar. Anlayamiyorum
onlari. Okuma-yazma bilmeden, buna nasil cesaret ederler? Daha kalem
tutmay1 bilmiyorlar, resim ¢izerken fir¢ay1 nasil kullanabilecekler? (Levent,
MMP2).

Bu insanlar bir igleri olmadigi i¢in buradalar. Buradayken mesleki dersleri
almalar1 lazim. Tabii ki bu alacaklar1 mesleki ders kolayca 6grenebilecekleri
ve ayn1 zamanda ¢ikinca para kazanabilecekleri bir sey olmali. Ornegin,
benim Kuaforliik dersimi alabilirler. Sa¢ kesmeyi kolayca 6grenebilirler ve
¢ikinca da ciizi bir fiyata, 5,000 TL’ye (yaklasik 2,500 $) salon agabilirler
(Kenan, MMP2).

Bence buradaki programlar sayesinde hiikiimliilerin yasami uzuyor. Egitim
faaliyetlerinin olmadigi bir cezaevi diistinemiyorum. Onlardaki degisimi
dénem boyunca fark edebiliyorum. Alt1 aylik bir derse basladigimda, en basta
bircogu lizgiin ve i¢ine kapanik. Donem sonunda, farkl bir karakterde, farkl
birer insana doniisiiyorlar. Bir 6grencim, donem sonunda adeta yeniden
dogmus gibi oldugunu sdyledi (Deniz, BWP).

Bir kogusta yaklasik yirmi hiikiimli ile kaldiginiz1 diistinebiliyor musunuz?
Allah korusun! Orada bir an bile kalmak istemezdim; ama orada yirmi yil
askindir kalanlar var. Hatta 6miirlerinin sonuna kadar orada kalacaklar bile
var. Bu insanlar i¢in hocalar doktor ve dersler de ilag. Koguslardan disar1
cikip farkli insanlar goriiyorlar ve sosyal bir yaratik olan insan olduklarmnin
farkina variyorlar (Pervin, BWP).

Benim bilgisayar dersimde, degisik bilgisayar programlar1 6gretiyorum.
Genelde ilk defa bir klavye ya da fareye dokunuyorlar. Hatta fareyi ters tutan
bile var (giiliiyor). Onlara bir sey 6grettigimde, koguslarma gidip, “Ben su
bilgisayar programlarmi biliyorum, sen biliyor musun?” diye kogus
arkadaslarina soruyorlar ve kendine giivenleri yerine geliyor (Birol, MMP2).

Benim Kuaforliik dersim gelenlere sadece mesleki degil ayni zamanda
sosyallesme imkan1 da saglar. Asosyal tipler benim derse gelirler ve donem
sonunda birgok arkadas edinmis olarak geri donerler. Ciinkii bir hiikiimlii tras
etmeyi 6grenince, diger hiikiimliiler ondan kendilerinin sag¢larini trag
etmelerini rica ediyor. Bu sayede de bir¢cok arkadas ediniyor (Kenan, MMP2).

Buradaki pek ¢ok insanin en biiyiik sorunu, meslekleri yok. Burasi bunu telafi
etmeleri i¢in onlara biiyiik bir sans. Eger diizenli derslere katilir ve mesleki
bir programda bir meslegi 6grenirlerse, cezaevinden ¢ikinca bu meslegi
yapabilirler. Bir 6grencim vardi Elsanatlar1 dersinde, birkag¢ y1l 6nce tahliye
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oldu ve bana bir mektup yazdi. Bir Elsanatlar1 diikkani actigini sdyledi ve
bana tesekkiir etti (Bengu, BWP).

Bence bir hiikiimlii cezaevi egitimlerine diizenli katilirsa ve bir meslek
edinirse, tekrar buraya donmesi neredeyse imkansiz. Pek ¢ok kisi buraya
gelmeden Onceki hayatinda isi ve parast olmadigi igin su an burada.
Cezaevindeki zor kosullarin farkindalar. Kimse tekrar buraya gelmek istemez.
Istisnalar var elbet. Baz1 dgrencilerim birkag kez buraya girip ¢ikt:
uyusturucu satmaktan yine satacaklarini itiraf ediyorlar. Ne buradaki ne de
bagka yerdeki higbir egitim onlara fayda etmez (Deniz, BWP).

Buradaki adamlara bir bakin, birgogu fakir. Kendileri de Kabul ediyor, yeterli
paralar1 ve diizenli bir isleri olsa su an burada olmayacaklarini. Bir 6grencim,
hirsizliktan dolay1 burada. Para kazanamadigmi ve ¢ocuklaria bakamadigimi
bu yiizden de bir yerden para ¢aldigini soyledi. Eger bir isleri olursa 1yi
vatandas olacaklarina inaniyorum (Birol, MMP2).

Berberlik sinifimda miisteriyle nasil konusulur, is arkadaslariyla nasil
konusulur ve benimle nasil konusulur 6greniyorlar. Bunlarin kolayca
unutulacagini sanmiyorum. Kendi salonlarini actiklarinda, etrafindaki
insanlarla nasil sosyal iligki kuracaklarin biliyor olacaklar. Su an buradaki
egitim programlar1 sayesinde sosyal agidan gayet saglikli goriiniiyorlar ve
ileride de boyle olmaya devam edecekler diye diisiiniiyorum (Kenan, MMP2).

Burada ilging herifler var. Onlar1 diizeltecek egitim program, hoca ya da
materyal yok. Hirsizig1 korkak isi olarak goren, kendisi cesur oldugu icin
gasp yaptigini sdyleyen ve bununla §viinen bir 6grencim var. Bagka bir
o0grencim de buraya gelmeden 6nce miiteahhit olarak ¢alisiyormus. Ayni
daireyi seksen kisiye satmig. Bunlar1 nasil degistirebilirsiniz? (Metin,
MMP2).

Malzeme eksikligi ciddi bir sorun burada. Grafik Tasarim dersi veriyorum.
Internet lazim ama yok. Internetten drnek bir tasarim bulup da sinifta
ogrencilere gosteremiyorum. Ayrica 6dev veremiyorum ¢iinkii koguslarinda
bilgisayar yok. Derste anlattiklarimi unutuveriyorlar, ¢iinkii ders disinda
kendi baslarma pratik yapamiyorlar. Koguslarinda bilgisayar olmasini
beklemiyorum, olamaz da. En azindan ders disinda kullanabilecekleri bir
bilgisayar laboratuari olabilir. Bilgisayarlarin internet baglantis1 olmak
zorunda degil. Sadece 6dev amacli kullanilabilirler (Eylem, BWP).

Cezaevi ile bakanlik arasindaki biirokrasiden biktik. Her ne yapiyorsak,
mesela sosyal faaliyet diizenlerken, sivil toplum orgiitlerini ¢cagirirken ya da
bir yeri ziyaret ederken 6nceden bakanliktan izin almamiz gerekiyor. Bu da
bizim tempomuzu yavaslatiyor. Buradaki cezaevi idarecileri kendileri bu
kararlar1 verebilmeli (Pervin, BWP).

Burada yaklagik 1,000 tane mahk(im ve yirmi tane de egitim program var.

Her bir programin mevcudu ise yirmi civarinda. Bu da demektir ki buradaki
rakamsal ihtiya¢ karsilanamiyor. Hemen herkes bir tane programa kayit
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olmak istiyor, ama olamiyor. Bu sorun daha ¢ok program, daha ¢ok hoca ve
daha ¢ok smifla ¢6ziilebilir (Pervin, BWP).

Burada en biiyiik sorun malzeme ve fiziksel imkanlarin yetersizligi. Elinizde
yeterli malzeme yoksa ve fiziksel imkanlar pek de iyi degilse, orada ders
anlatmaniz miimkiin degil. Bilgisayar dersimde bazen sikint1 ¢gekiyorum; ya
bilgisayarlar ¢alismiyor, ya da ¢aliganlarda benim istedigim programlar yok.
Bu sorunu bilgisayar laboratuarlarina daha fazla yatirim yaparak ¢ézmeleri
gerekir (Birol, MMP2).

Gerek buradaki egitimcileri, gerekse de hiikiimliileri tizen bir mevzu, bizim
her donemin sonunda, her bir dersten basaril1 olan hiikiimliilere verdigimiz
basar1 sertifikasi. Problem su ki, sertifikanin {izerinde Adalet Bakanligi’nin
logosu var. Mahkimlar buradan ¢ikinca yeni bir hayata baglamay1
diistiniiyorlar ve su¢ kayitlarini da kimseyle paylagsmak istemiyorlar. Ancak,
basvurduklar yerlerdeki insanlar logoyu rahatlikla gorebilecek ve sertifikay1
nereden aldiklarin1 anlayacak. Haklilar, ¢iinkii hikayelerini herkese anlatmak
zorunda degiller ve de herkes onlarin hapishane yillarini bilmek zorunda
degil. Bu agidan oradaki logo Adalet Bakanligi tarafindan hemen kaldirilmali
(Metin, MMP2).

Burada ciddi bir sorun var. Ne parasal ne de kurumsal. Dogrudan 6grencilerle
ilgili. Buradakiler sadece 6grenci degil, ayn1 zamanda hiikiimlii. Pek ¢ok
sorunlar1 var ve bu sorunlar onlarin derslerdeki basar1 ve motivasyonlarini
olumsuz etkiliyor. Hocay1 dinlemeyebiliyorlar ya da derslere diizenli
katilmayabiliyorlar. Psikologlar var ama egitim danismanlar1 ya da egitim
danigma programlar1 yok bu insanlar i¢in. Onlar1 kaybetmemeliyiz, 1slah
edilmeliler, ¢iinkii yine topluma, aramiza donecekler (Levent, MMP2).

Burada, cezaevinde, adeta dar goriislii bir insan olmaya itiliyorsun. Burada
egitim seni kurtaran kisisel gelisim aracidir. Kendini gelistirmek derken,
etrafinda olup bitenleri bilebilmeyi, farkli agilardan gorebilmeyi ve dar
ufuktan kurtulup zihnini gelistirebilmektir. Tim bunlar1 egitim sayesinde
yapabilirsin, baska bir sey sayesinde degil (Pelin, BWP).

Egitim diploma degil, toplumsal statii sahibi olmak demektir. Diploma sahibi
olmakla egitimli olmak arasinda bir iligki yoktur. Her tiniversite mezunu
egitimli degildir, dyle degil mi? Asil mevzu senin toplum i¢indeki yerindir.
Bunun ne demek oldugunu ben iyi bilirim. Tiirkiye’nin giineydogusundanim.
Benim memleketimde egitimli olmak sosyal ve ekonomik olarak iyi olmaktir
Ki bu sayede herkes sana saygi duyar. Egitimin bana bunu saglayacak bir sey
oldugunu diistiniiyorum (Ebru, BWP).

Buraya gelmeden 6nce ¢ok zor giinler yasadim. Bu zor giinler bitti mi
bilemem malum uzun siire buradayim. Ama emin oldugum bir sey var o da
su, egitim benim i¢in tiim bu zor giinlerin iizerine beni hayatta tutan seydir.
Burada bir seyler 6grenmeye baglayinca hala hayatta oldugumun ve
umudumun olmasi gerektiginin farkina vardim (Gonca, BWP).
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Egitim beni gelistiren seydir. Yani egitim sayesinde her seyi 6grenebilirim ve
cehaletten kurtulabilirim. Bu hayatta her seyi bilmek durumundasin. Ornegin
bunun ne oldugunu (masanin lizerindeki CD’yi gdsteriyor) ve ne ige
yaradigini. Ya da en azindan ihtiyacin olan1 bilmelisin. Yasal mevzuati
bilseydim, su an her sey benim igin daha giizel olabilirdi (Tarkan, MMP2).

Egitim beni sosyal yapan seydir. Toplumda nasil davranacagini, neyi ne
zaman sOyleyecegini ve kendini nasil ifade edecegini egitim sayesinde
bilebilirsin. Egitimli hayvanlar bile toplum i¢inde nasil davranilacagini bilir.
Toplum iginde diizgiin davranmak i¢in herkes egitilmelidir (Emre, Appendix,
J-79).

Egitim benim i¢in futbol demektir. Futbol benim her seyim. Futbolu iyi
oynamak ve 1yi bir futbolcu olmak i¢in ¢ok ugrastim. Elimdeki egitimle ilgili
tek belge ya da kagit futbol okulundan aldigim sertifika. Egitim sertifikali
olmaksa, futbol egitimin kendisidir, ben de egitimli (Ali, MMP2).

Cezaevi hiikiimliileri 1slah etmek demektir. Bir hiikiimliiyli egitmeden 1slah
edemezsiniz. Pek ¢ok kisi entelektiiel seviyeleri ve hayata dair genel bilgileri
yeterli olmadigi i¢in buradalar. Sug islemeyi bir ¢oziim olarak se¢misler ve
yetkililer de bunun farkinda. Bu yiizden her bir hiikiimliiyii ortalama bir
insanin sahip olmas1 gereken temel genel kiiltiir seviyesiyle donatmay1
amaglamaktalar (Pelin, BWP).

Bizi tamyorlar. Hata ettik ve su an buradayiz. Evde, ¢ocuklarimizin yaninda
olmamiz gerekirdi. Devlet bunun farkinda. Eninde sonunda toplum igine geri
donecegim ve toplumun bir parcasi olacagim. Devlet beni bu sekilde istemez.
Ciinkii cocuklarimi bu bilim ve becerilerimle 1yi yetistiremem. Devlet risk
almak istemiyor ve benim cezaevine asla diismeyecek iyi cocuklar
yetistirmemi bekliyor (Fahriye, BWP).

Buradaki hiikiimliiler sizin giinliik hayatinizda gordiigiiniiz kadar saglikl
insanlar degiller. Farkl tiirden sug isleyip de onun cezasini ¢eken insanlar var
burada. Bu insanlar1 kendi hallerine biraksaniz birbirlerini 6ldiiriirler.
Herkesin 6zel sorunlari var ve birbirleriyle iyi geginmeye pek de merakl
degiller. Cezaevi egitim programlari buradaki siddeti onliiyor (Ebru, BWP).

Sanirim bu program bizim bir seyler 6grenmemiz gerektigi i¢in diizenleniyor.
Normalde insan ¢ocukken bir seyler 6grenir. Ancak biz bunu bagaramadik.
Bu yiizden bu programlar burada bizimle. Yani biz su an yetiskinler olarak

bile bir seyler 6grenebiliriz ve cezaevi idaresi de bunu gostermeye ¢alisiyor
(Fatih, MMP?2).

Devlet higbir vatandasmin burada olmasimni istemez. Bizim buraya bir daha
asla donmememizi ister. Bu yiizden yetkililer bize bir meslek kazandirip,
tahliye sonrasi da bu meslekle para kazanmamizi bekliyorlar. Boylelikle para

kazanabilirim, ¢oluk-¢ocuguma bakabilirim ve bir daha bir sey calmam
(Onur, MMP2).
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86. Bir kogusta mahkiimlarla beraber kaliyoruz. Bazen herkes sinirli oluyor...
Bunu anlamaniz zor. Burada size sinirlendirebilecek pek ¢cok neden var.
Ziyaretgiler, kogus arkadaslari, idare, gardiyanlar, durugsma vb. Bunlardan
birine kizdiginda yapilacak tek sey etrafinizdaki bir hikkiimliiyle kavga etmek.
Cilinkii buradan ¢ikmaniz ve bagka bir sey yapmaniz miimkiin degil. Bu
egitim programlar1 bizim kavga etmemizi 6nlityor. Clinkii bizi mesgul
edebiliyor. Idare de bu egitimler sayesinde daha kolay kontrol ediyor burasini
(Nedim, MMP2).

87. Tiirkiye kendi diizenlemiyor ki bu egitimleri burada, Avrupa Birligi istedigi
icin diizenleniyor (Sinan, MMP?2).

88. Ben galiba zihinsel beceri ve yeterlikleri gelismis birisi degilim galiba. Bu
yiizden simdiye kadar, hayati, etrafimdaki insanlar1 ve hatta kendimi bile
tantyamadim. Eger kendimi gelistirirsem etrafindaki insanlara nasil
davranilmasi gerektigini bilen birisi olabilirim. Egitim seviyem iyi olmadig1
icin dogru kararlar veremedim ve zor zamanlar ge¢irdim. Cehaletten
kaynaklanan tiim bu aptal giinlerden kurtulacagim (Gonca, BWP).

89. Buradayim ¢iinki{i okuma-yazmay1 bilmiyordum ve de diizgiin bir isim yoktu.
Buradayim, bu gercegi degistiremem, bir sure daha kalacagim sonugta. Hazir
buradayken okuma-yazmay1 6grenebileyim bir de meslek sahibi olayim
dedim. Birkag¢ yildir buradayim, okuma-yazmay1 6grendim ve tekstil
atolyesinde ¢aligtyorum. Zaten istedigim de buydu, bunun i¢in buradaki
egitimlere katildim (Burcu, BWP).

90. Burada bizim i¢in egitim programlarinin oldugunu duyunca ihtiyacim
olmadigmi diisiindiim, ¢iinkii ben liniversite mezunuyum. Daha sonra kayit
olmaya karar verdim, ¢iinkii ayn1 odada bagska mahktimlarla kalmak gercekten
cok zor. Sosyal iligkilerinde sorunlu ¢ok insan var. Su an sevindigim sey bu
egitimler sayesinde gilinde birkag saat de olda kogustan ¢ikabiliyorum. Hem
de benim kogustaki oda arkadaslarimdan okuma-yazma kursu alan ya da ag¢ik
ilkokula devam edenler var. Istediklerinde yardime1 oluyorum ve bu da beni
mutlu ediyor (Pelin, BWP).

91. Bu programlar bana cezaevine girdigimde tamamen yitirdigim o i¢ giicli
verdi. Niye buraya geldim ve ne yapacagim bilemiyordum. Burada hukuki
mevzularla ilgili ne yapmam gerektigini bilmek i¢in Hukuk dersi almaya
karar verdim. Simdi burada yasadigim tiim zorluklarla basa ¢ikmay1

Ogrendim, clinkii her hiikiimliiniin bilmesi gereken dogru bilgileri 6grendim
(Beren, BWP).

92. Disarida bir seyler 6grenme sansim olmadi. Daha dogrusu buraya gelmeden
once bir seyler 6grenmeye vakit ayrrmadim. Bir isi 6grenmeye ya da
cocuklarima bir seyler 6gretmeye hi¢ sansim olmadi. Etrafimdaki insanlara
hayrim dokunmadi yeterince. Bunlarin hepsi benim bilgi eksikligimden
kaynaklandi. Cok 6grenecegim, kendimi gelistirecegim ve bunlari telafi
edecegim (Tarkan, MMP2).
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93.

94.

95.

96.

97.

98.

99.

Bizim i¢in egitim programlari yapildigin1 duydugumda katilmak istemedim
once. Clinkii kogusta sikilacagimi diigiinmiiyordum. Bir siire kaldiktan sonra
yanlig diisiindiigiimii anladim. Bir kogusta ayni insanlarla yirmi dort saat
kalmak korkung! Farkli insanlar gérmek ve halen konusan, farkli bir mekéna
giden ve yani bir sey 6grenen bir insan oldugumun farkina varmak icin
programlara katilmaya karar verdim (Nedim, MMP2).

Bizde baglama bilmeyeni adam yerine koymazlar, 6grenmek lazim (Berk,
MMP2).

On iki yagimda evlenmeye zorlandim. On ticiimde anne oldum. Cocuk, geng
ya da belki de insan olma duygularin1 hi¢ tatmadim (agliyor). Cevremdeki
insanlar benim hayatimi mahvetti. Hi¢ giizel giin gérmedim. Ozgiirken mutlu
degildim. Su an 6zgiir degilim, ama mutluyum. Her giin okuldan eve gidip
gelen bir 6grenci gibiyim. Bu da bana yeter, baska da bir sey istemem
(Gamze, BWP).

Ozgiir degilken dzgiiven kazanmak c¢ok garip. Buraya ilk geldigimde, bir
arkadagima mektup yazmam gerekti. Okuma-yazmam yoktu ve bir arkadastan
rica ettim. Bedava yazmay1 kabul etmedi. Cok kizdim ve bu derslere
basladim. Simdi okuma-yazmayi biliyorum. Kendi mektuplarimi okuyup
yazabiliyorum, kimseye sormama gerek kalmadi ve kimse de benim 6zelimi
okuyamiyor. Okuma-yazmay1 soktiiglim glinden beri sanki o eski ben
degilim. Kendime daha ¢ok giiveniyorum (Fahriye, BWP).

Bir seyler 6grenmek giizel olabilir. Katildigim bir sey bu. Ama burada
o0grenmek daha az anlamli. Bana ne 6gretirseniz 6gretin, cezaevinde oldugum
gercegini degistiremezsiniz. Ne zaman bir sey 68rensem, 6zgiir olmadigimi
ve bir hiikkiimlii oldugumu hissettim. Ciinkii ne zaman bir sey 6grensem
kendimi, disarida bu 6grendiklerimi kullanirken hayal ettim. Bu agidan,
burada bir sey 6grenmek bana pismanlik veriyor (Ebru, BWP).

Okuma-yazman yoksa bu hayatta bir higsin. Buraya gelmeden dnce benim
yoktu, iyi bilirim. Birka¢ ayda okuma-yazmay1 6grendim. Su an kendimi ¢ok
degerli birisi olarak hissediyorum ve artik cahil birisi olmadigimi diisiiniince
mutlu oluyorum. Cezaevi artik benim i¢in sadece bir cezaevi degil; gegmiste
katilamadigim bir okul (Fatih, MMP2).

Disaridaki insanlara mahkGmlar1 sorsaniz, muhtemelen ¢cogu sadece
cezaevinde yatan ve tespih ¢eken birileri olarak sdyler. Benim tespihim bile
yok, goriiyorsunuz elim bos (giiliiyor). Aslinda onlar1 yapmaya vaktim de
yok. Giindiizleri kuaforliik dersiyle aksamlar1 da kitap okumakla mesguliim.
Dahas1, bu programlara basladigimda sigaray1 da biraktim. Insanlar buraya
gelip burasmin uyuyan insanlara 6zgii bir yer olmadigini ve bizim de tembel
insanlar olmadigimizi gérmeli (Metin, MMP2).

100. Cezaevi benim i¢in basarisizlik hikdyemin ev sahibi (Berk, MMP2).
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101. Bence iyi bir 6grenciyim. Sinif arkadaslarimla ve hocamla iyi geginirim.
Smifta cok konusan ya da hocayi dinlemeyenler var. Ben onlardan degilim.
Hatta birbiriyle kavga etmeye ¢alisanlar bile var. Ben kavga etmem. Hocam
ne derse yaparim. Derslere diizenli katilirim ve hatta konugmadan 6nce s6z
bile isterim (Fahriye, BWP).

102. lyi bir 8grenciyim ¢iinkii bu (giilerek kafasmi gosteriyor) calistyor. Burada
en iyi Matematigi olan benim. Bu benim fikrim degil, hoca da aynisini
sOyledi. Duydugumu anlarim. Normalde bir ders burada ortalama alt1 ay
stirer, aslinda daha kisa da siirse olur, ¢iinkii alt1 aylik konuyu iki ayda
anlayabilirim. Bu arada disaridaki insanlar1 anlayamiyorum. Ozgiirler ve dzel
dershane ya da 6zel ders gibi her tiirlii imkanlar1 var. Ama hala tembeller.
Bana bu imkanlar verilse tiniversitede profesér olurdum (Ebru, BWP).

103. Tyi bir dgrenci oldugumu sdyleyemem. Matematik gibi sayisal dersleri
anlamakta zorlaniyorum. Zorlanmamin nedeni bilgi edinecek kapasitem
yetersiz. Bu da benimle degil, cezaeviyle ilgili bir durum. Normalde
kapasitem iyidir ama cezaevi 61diirdii (Beren, BWP).

104. 1yi bir 8grenciyim ¢iinkii sosyal bir sikintim yok. Burada ¢ok asosyal
hiikiimlii var. Hocayla nasil konusulur bilmiyorlar daha. Ben hocamla ve sinif
arkadaslarimla olan iligkilerimde dikkatliyimdir. Aslinda insanlarin bana olan
tutumlarina gore onlarla sosyal iliski kurarim. Benim sinif arkadaglarim ve
hocam bana kars1 nazikler, ben de onlara kars1 nazigim (Tarkan, MMP2).

105. Buradaki en ¢aligkanlardan biriyim. Kuaforliik dersi aldim ve smiftaki sag
kesmeyi 6grenen ilk kisiydim. Su an herhangi bir tarzda sa¢ kesebilirim. Her
sabah derse gidecekleri almaya bir gardiyan gelir bizim kogusa. Ben her
zaman ilk kalkan ve gardiyani bekleyen olurum. Hi¢ devamsizlik problemim
olmadi ve hocam ne derse yaparim (Metin, MMP2).

106. Utangagligim yiiziinden basarili bir 6grenci degilim (Emre, MMP2).
107. Basarisizligimdaki tek neden benim ¢abuk sikilmam (Nedim, MMP2).

108. Bugiine kadar ne basima ne geldiyse, diizglin maasli bir isimin
olmadigindan geldi. Buraya gelmeden 6nde hep diisiik maash islerde ¢alistim.
Su an okuma-yazma sinifindayim, bitireyim hemen bir mesleki kursa yazilip
sertifika alacagim. O sertifikayla bir ig bulabilirim ve hayat ge¢miste
oldugundan daha iyi olabilir benim i¢in (Fahriye, BWP).

109. Okuma-yazma kursuna katilmadan 6nceki ve katildiktan sonraki hallerim
arasmdaki farklar1 size anlatamam. Neni 6nceden gérmeliydiniz. Onceden
burada sadece bir hiikiimliiydiim, ama su anda hem de 6grenciyim. Onceden
bir bacag1 olmayan masa gibiydim, ayakta durmakta zorlaniyordum; ama su
an dzgilivenim var ve insan oldugumu ve her zaman gii¢lii olmam gerektigini
soyleyebilirim. Bu ders beni insan oldugumun ve istedigimde her seyi
basarabilecegimin farkina vardirdi (Beren, BWP).
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110. Bu egitimler beni daha da sosyal yapti. Onceden sadece kendi
kogusumdakileri biliyordum, simdi bagka koguslardan daha ¢ok kisiyi
taniyorum. Birlikte sosyal aktivite ve projeler bile diizenledik. Gegen yil,
devasal bir Tiirk bayragi yaptik bir grup olarak, biliyorsunuzdur belki, en
biiyiik Tiirk bayraklarindan ve gegen yil 29 Ekim’de (Tiirkiye
Cumhuriyeti’nin kurulug y1ldoniimii) bir kutlama programinda kullanildi.
Hepimiz onla ugrasirken ¢ok giizel vakit gegirdik (Pelin, BWP).

111. Bilgisayar dersine katildim ve daha da ileri kurlarmi alacagim. Su an elimde
sertifikam var, teknolojinin gerisinde degilim ve her yerde bilgisayar becerisi
istendiginden kolayca is bulabilirim. Clinkii su an mesleki yeterligim var,
temel bilgisayar becerilerim var ve daha da gelistirecegim (Hasan, MMP2).

112. Bana para gonderen kimse yok. Parasiz burada yasayamazsin. Sigara, i¢
giyim, trag bicagi alman lazim. Parasizliktan ciddi zor zamanlar ge¢irdim.
Sonra cezaevi yoneticileri paral kurslarin oldugunu sdylediler. Diizenli
katilirsan giinliik bes TL veriliyor. Tesisat dersine katildim ve ders siiresi
boyunca giiniinde yatirdilar parami. Bu parayla tiim ihtiyacimi giderebildim
(Sinan, MMP2).

113. Cok degistim. Buraya ilk geldigimde, okuma-yazmam yoktu. Okuma-yazma
smifina katildim ve birka¢ ayda okuma-yazmay1 soktiim. Artik cahil birisi
olmadigim aklima geldikg¢e, kendimi farkli bir insan gibi hissediyorum.
Onceden insanlarm ellerinde gazete gordiigiimde onlar1 kiskaniyordum, su an
ben de onlar gibi herhangi bir sey okuyabiliyorum (Ali, MMP2).

114. Diksiyon dersine katildim. Ders bittiginde kogusa tekrar donmeyi
istemezdim. Kogusta konusulan mevzular aynidir hep. Herkes durusma,
ziyaretgi, parasizlik, ¢coluk-¢ocuk vb. Den konusur. O kadar ¢ok dert
dinlemekten biktim. Kendimi sadece dersle de tatmin edemedim ve bir de
tiyatro gosterisine katildim. Hem gosteri hem de ders harkaydi. Bana farkli
koguslardan farkli insanlarla tanigma ve cezaevinde ¢ok zor olan neseli vakit
gecirme sansini verdi (Onur, MMP2).

115. Tamamen vakit kaybi (Berk, MMP2).

116. Nasil olur da olumsuz etkileri olabilir? O programlar bizim igi
rehabilitasyon programlari gibi. Onlar olmasa burada birgok hiikiimlii
birbirini 61diiriirdii. Bu programlar sayesinde biz buray1 cezaevi degil, bir
okul olarak goriiyoruz. Umarim bu programlar sadece bu cezaevinde degil,
tiim diinyadaki cezaevlerinde yapiliyordur (Gamze, BWP).

117. Belki size ciddi gelmeyebilir ama beni bazen kaygilandirtyor bu sorun. Ne
zaman bir sey 6grensem, bosuna 6grendigimi diistiniiyorum. Uzun zaman
daha burada olacagim, bir sey 6grendiginde, onu birisine dgretirsen giizel.
Burada 6grendiklerimi aileme 6gretebilme sansim yok. Bu yiizden bu cezaevi
egitimleri beni bazen depresif hale getiriyor (Gonca, BWP).
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118. Bu derslerin bana higbir olumsuz yonii yok. Bu derslerin vakit kaybi
oldugunu sdyleyenlere inanamiyorum. Ciddi olamazlar. Daha 6nemli isleri
ne? Burada zaman bol hatta zamandan bol bir sey yok. Her seye zaman
ayirabilirsin. Bir giin 24 saat ve bunun iki saatini bu siniflarda gegirebilirsin
(Onur, MMP2).

119. Bu egitim programlar1 yiiziinden kogustakilerle kavga ettim. Hem
programlara katilmryorlar, hem de beni sabah derse giderken ya da 6gleden
sonar dersten gelirken gordiiklerinde “Niye gidiyorsun derse? Vali mi
olacaksin yoksa bagbakan m1? Sen hiikiimliisiin!” diyerek dalga gegiyorlardi.
Bu sozleri hemen her giin duyuyordum, bir giin dayanamadim ve bir tanesiyle
kavga ettim ve su an higbirisiyle de konugmuyorum (Tarkan, MMP2).

120. Her zaman geg geliyorlar ve her sabah onlar1 bekliyorum (Beren, BWP).

121. Benim i¢in tek sorunlu yer kogusun ta kendisi. Her kogusta bir ¢calisma
salonu olmali. Kimi sarki sdyliiyor, kimi sigara i¢iyor ya da kimi agliyor.
Boyle bir ortamda ¢aligmak imkansiz. Calismak i¢in malzeme de yok zaten.
Bir kag giin 6nce iizerinde Matematik problem ¢6zmemiz i¢in beyaz tahta
lazim oldu, istedik vermediler. Sonra da insanlar bu derslerde basarili
olamiyor (Pelin, BWP).

122. Devamsizlik burada ciddi bir sorun. Gegen dénem Ebru dersine katildim. 1k
ders yirmiden fazla kisi vardi; son derste ise, sadece bes. Itiraf etmek
gerekirse bazen ben de katilmadim. Ama ben sertifika alanlardanim. Derslere
miimkiin oldugunca katilmaya ¢alistim, ¢ilinkii sinif arkadaslarim
katilmadiginda motivasyonum olumsuz etkileniyordu. Onlara aynisini
yapmaya hakkim yok diye diisiindiim (Leyla, BWP).

123. Her sey yolunda. Bunlar sonugta goniilliiliik esasli programlar, kimse sizi
katilmaya zorlamaz. Hicbir sikintin olamaz orada (siniflarda).

124. Cezaevi yonetimini anlayamiyorum. Bu giivenlik mevzuunu bazen
abartiyorlar. Buradayiz anladik ve bir yere de gitmiyoruz. Normalde her yere
yanimda suyla giderim ama derslere suyla gitmeme izin vermediler. Niye
anlamiyorum? Istesem bununla bile (masanmn iizerindeki kalemi gdsteriyor)
adam Oldiirebilirim. O kadar 6nlem almaya calismalarina gerek yok. Bagka
bir mevzu da buraya daha iyi 6gretmen se¢meye dikkat etmeleri lazim.
Bazilar1 daha smifi ydonetmeyi ya da basit bir konuyu anlatmay1 bile bilmiyor

(Berk, MMP2).

125. Ben cayciyim (cezaevi jargonunda meydanci ) kogusumda. Ben kogusta en
kiigiigiim ve benden daha kiictik birisi gelene kadar bu isi yapmak
zorundayim. Sabahlar1 erken kalkarim, ¢ay1 yaparim ve aksamlar1 da ge¢
yatarim. Bazen kogustakiler gece bile beni uyandirip ¢ay istiyorlar. Yorgun
oldugum ve hep cayla mesgul oldugum i¢in de ¢calisamiyorum (Fatih,
MMP2).
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126. Higbir problemim yok kurslarla ilgili. Keske her yer bdyle olsa (Onur,
MMP2).

127. Bir hiikkiimlii buradaki bir derste basarili olmak istiyorsa, daha fazla
ogrenmek i¢cin motivasyon ve konsantrasyonu olmali. Sadece kendisi degil,
etrafindakiler de onun bu motivasyonundan olumlu etkilenebilirler. Ornegin
iyi bir yontem, kogusta dersten bahsetmektir. Benim kogustaki biri Resim
dersinde yaptig1 tablolar1 gosteriyordu hep kogusta. Yetenegine sasip kaldik
ve ayn1 kogustaki birkac kisi de onun gibi tablolar yapabilmek i¢in ayni derse
basladi (Ayse, BWP).

128. Gozlemim o ki, cezaevi egitim programlarinda basarili olanlarin gogunun
derslere diizenli katilma aligkanlig1 var. Burada sana hocadan bagka bir sey
ogretecek kimse yok. Bir hiikiimlii ne kadar hocasini dinler ya da onunla
konusursa, o kadar basarili olabilir. Ciinkii onlar bir sey 6grenebilecegimiz
tek kaynak (Ebru, MMP2).

129. Genel olarak, 6grenmeye istekli olmak dnemlidir; ama burada daha ¢ok
onemlidir. Burada insan1 bu egitim programlarma katilmaktan alikoyan
bir¢ok neden var. Hi¢birini takmamak lazim ve sadece kendi kendine
“Buranin en 1iyisi olacagim” demek lazim. O zaman kimse sizi tutamaz. Ben
yaptim ve okuma-yazmay1 6grendim (Ali, MMP2).

130. Ilkokulu bitiremedim, sevmedim ¢iinkii. Okulu astigim zaman babam beni
okula gitmeden 6grenilmez diyerek doverdi. O zaman ne dedigini
anlayamadim. Su an ¢ok gec biliyorum ama anladim. Kader iste! Boyle bir
seyi cezaevinde anladim (gozleri doluyor). Tesisat dersi aldim. Gergekten zor
bir ders. Birkag¢ dersi ka¢irdim ve sonraki dersleri anlamakta cidden
zorlandim. Bu yiizden sertifika almak i¢in herkesin derslere diizenli katilmasi
lazim (Sinan, MMP?2).

131. Cezaevi egitimlerinde 6dev yapmak ve giinliik tekrar etmek ¢cok 6nemli, ben
yaptim ve sertifikay1 aldim (Hasan, MMP2).

132. Cezaevi egitimleri zaman kaybmdan baska bir sey degil, iyisi hi¢ gitmemek
(Berk, MMP2).

133. Normalde gii¢lii birisiyimdir, ama buraya gelince degistim. Cezaevi insani
daha da duygusal yapiyor. Ailemden aldigim haberler konusunda ¢ok
hassasim. Birkag¢ ay 6nce, kizimm notlarinin eskisi kadar iyi olmadigini
ogrendim. O giinden beri agliyorum. Bu da benim burada siniftaki basarima

yansiyor ve 0grendigim seye bu sorundan dolay1 konsantre olamiyorum
(Pelin, BWP).

134. Kogusumdaki kadinlardan nefret ediyorum. Hepsi de aptal. Hem
egitimsizler, hem de etraflarindaki egitimlilere saygi duymazlar. Ne zaman
elimde kitaplarla kogusa gelsem bazilar1 “Koca kadina bakin! Ilkokul gocugu
gibi davraniyor” diyor. O yiizden elimde kitaplarla kogusa girmek
istemiyorum (Beren, BWP).
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135. Basarisizlarin ¢ogu derse gelmeyi beceremiyor. Hocalar disaridan geliyor,
bunlar yan kogustan kalkip da derse gelmiyor” (Leyla, BWP).

136. Eger 6grenme istegin yoksa burada 6grenemezsin. Eglenebilecegin tek yer
var o da smif. Eger sinifa gitme enerjini yitirirsen, eglenme ve farkli bir yer
gbérme sansini da yitirirsin. Baz1 hiikiimliiler taniyorum, dersi biraktilar ve
daha mutsuz ve depresif hale geldiler (Gonca, BWP).

137. Her sabah bir gardiyan kogusa gelip beni sinifa gotiiriir. Geldiginde eger
hazir degilseniz adiniz1 bagirir. Birkag kogus arkadasim geldi ve erken
kalkmami ve sabah memurun seslenmemesini soylediler. Kizdim adamlara ve
birkag giin gitmedim derslere. Yine ki, tekrar basladim ama neredeyse
birakacaktim (Tarkan, MMP2).

138. Benim kogusta bazi hiikiimliiler biliyorum, derse gitmiyorlar ve tek
baslarina calisip sertifikay1 alacaklarini soyliiyorlar. Galiba kendilerini
diinyanin en zeki insan1 santyorlar! Derse katilmadan nasil olurda sertifikay1
alabilesin ki? Inanin birgogu kaliyor. Bu yiizden, burada sertifika almak
istiyorsaniz, her giin derse gitmeniz lazim (Emre, MMP2).

139. Kademe 1 Okuma-yazma sertifikasi aldim. Aldim ama pek de kolay olmadi.
Okuma-yazmay1 en ge¢ 6grenen bendim. Sinavlarda da en diisiik notlar1 alan
yine ben. Bu basarisizliklarin nedeni, 6devimi diizenli yapmadim ve o giinkii
dersi tekrar etmedim. Bir sonraki glinii anlayamadim ve kimseden de yardim
istemedim. Daha istekli ve motive olmus olsaydim sertifikay1 daha kolay
almis olabilirdim (Fatih, MMP2).

140. Satrang ya da Kur’an gibi bazi programlar1 bir hobi olarak gériiyorum.
Bir¢ok insan burada ¢linkii cezaevi 6ncesi hayatlarinda iyi bir igleri ve
paralar1 yoktu. Burada bir is 6grenemezlerse cok muhtemelen buraya bir daha
donecekler. Bu agidan keske herkes burada bir mesleki kursa katilsa keske
(Ayse, BWP).

141. En faydali cezaevi egitim programi kesinlikle Okuma-yazma. Burada pek
cok hiikiimliiniin bos zamanlarindaki tek sosyal aktivitesi mektup okumak ve
yazmak. Okuma-yazmay1 burada 6grendim ve su an disaridaki akrabalarima
buradan yazabiliyorum. Mektup yazdirmak ya da okutmak i¢in kimseye
ihtiyacim yok. Bunun mutlulugunu bilemezsiniz (Gonca, BWP).

142. Hepsi de faydali. Hepsinin sertifikasiyla da para kazanabilirsin (Ebru,
BWP).

143. 1yi bir isin olmadig1 zaman, paran da olmuyor; sonug olarak da ne aile
mutlulugu ne de toplumda statii. Ama iyi bir igin olsun, herkes sana saygi
duyar. Birkag hafta dnce cezaevindeki kalorifer bozuldu. Idarenin disaridan
kimseyi ¢agirmasina gerek kalmadi. Dogalgaz Uzmanlig1 programini
tamamlayan birkag hiikiimlii tamir etti. Gordiigiiniiz gibi eger iyi bir isiniz
olursa, cezaevinde bile size ihtiya¢ oluyor (Sinan, MMP2).
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144. Bence mahkiimlar i¢in en iyisi sosyal-kiiltiirel programlar. Clinkii burada
rahatlaman ve eglenmen lazim, yoksa cezaevi hayati ¢cok stresli olur. Mesela
ben Tiyatro dersine katildim. Her derste farkl bir rol oynadim. Orada
sahnedeyken artik bir mahkiim degildim. Benim i¢in ¢ok rehabilite ediciydi
(Emre, MMP2).

145. Tiim cezaevi egitim programlari ¢cok dnemli ¢iinkii hepsi de bizi kogustan
uzak tutuyor (Onur, MMP?2).

146. Ders oldugu zaman, disarida ige gidiyor gibi hissettim kendimi. Erken
kalkar, kahvalt1 yapar, elbiselerimi giyer ve kogustan ayrilirdim. Hi¢ ders
kacirmadim, ¢iinkii sinifa gidince kogustaki rutinden kurtuluyordum. Bir de,
Kuaforliik dersini tamamladigim i¢in, smiftaki herkes ziyaretcileriyle, esleri
ya da diger aile iiyeleriyle, goriismeden 6nce gelip bana saglarini yapmami
istiyor. Bu da beni saha saygin bir hale getiriyor (Ayse, J-146).

147. Bu dersler bana sadece baska koguslardan degil, ayn1 zamanda bagka
iilkelerden insanlarla dahi tanigma firsat1 verdi. Birkag ay 6nce, yabanci bir
komite bizim cezaevini ziyaret etti ve bizimle konustu. Onlara bir pegetenin
iizerine sinifta yaptigim dizayni gosterdim. Komite ¢ok begendi ve bana bir
plaket verdi (Gamze, BWP).

148. Bana, bu programlarin cezaevindeyken gozlenebilir bir katkis1 olmadi
(Fahriye, BWP).

149. Kiifiirlii konugmay1 biraktigimi gérdiigiimde, aslinda yeni bir seyler
ogrendigimi ve degistigimi de fark ettim. Malum sinifta hoca var,
sOylediklerinize dikkat etmeniz gerekiyor. Ben de bu duruma alistim ve su an
daha diizglin konusuyorum. Yeni konusma tarzimdan da memnunum. Benim
dersin bir bagka katkisi da su oldu, Kuaforliik derimden sertifika aldigimdan
beri kogusun en 6nemli insan1 benim. Herkesin burada bir kuafore ihtiyaci

olur, hepsi de benimle iyi geginmeye ¢alisiyor ve bu da beni mutlu ediyor
(Metin, MMP2).

150. Kogus kolayca yasanacak bir yer degil. Su¢ ve suclularla dolu. Kogusun
icinde insanlardan ve onlarm hikayelerinden sikiliyorsunuz. Konusacak bagka
insanlar artyorsunuz. Smifta farkl koguslardan farkl kisilerle tanistim. Smifa
gitmedigim zaman onlarla konusmay1 da 6zledim. Bu da tabii ki bu
programlarin sayesinde. Bu programlar olmasaydi, su an sizinle de konusuyor
olmazdim (Tarkan, MMP2).

151. Tesisat dersine katildim ve katilimim nedeniyle idare bana para Verdi.
Dersler bitene kadar hi¢ paraya ihtiyacim olmadi (Sinan, MMP2).

152. Cezaevi egitimlerinin bana kisa vadede yararmin oldugunu zannetmiyorum
(Berk, MMP2).

153. Kariyerimle ilgili gelecege dair giizel bir planim var. Daha 6nce de dedigim
gibi ben bilgisayar destekli dizaynlarda iyiyimdir. Yabancilar benim dizayn1
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sevmisti biliyorsunuz. Baska dizaynlar iiretip, onlar1 da sirketim araciligiyla
tiim diinyaya satabilirim diye diisiindiim. Boylece saygin bir iskadini olabilir
ve iyi para kazanabilirim (Gamze, BWP).

154. Tahliye edildikten sonar okur-yazar biri olacagim. Mesleki bir programdan
bir sertifikam da olacak. Ayrica, burada her giin spor yapma aligkanlig1
kazandim. Bunlarin hepsi, benim kendimi toplumda daha iyi ifade etmemi
saglayacak, yani bugiine kadar yapamadigim bir seyi. Boylelikle etrafimdaki
insanlarla sosyal iligkilerim de daha iyi olabilir (Fahriye, BWP).

155. Tahliye olana kadar buradaki tiim programlardan sertifika alacagim. Birisi
benim igime yarar ve buraya tekrar mahk(im olarak degil de, ziyaret¢i olarak
geri gelirim (Burcu, BWP).

156. Normalde bir hiikiimlii sabikasiyla tahliyeden sonar kolay kolay is bulamaz.
Ama ben limitliyim, benim kuaforliik sertifikam var, bir salon agabilirim ve
acarken de sabikam sorun olmaz ve ¢ok da para gerekmez. Iyi bir meslek ve
ben de burada iyi 68rendim. Yapabilirim, para kazanabilirim, ¢ocuklarima
bakabilirim ve toplumda bir statiim olur (Metin, MMP2).

157. Diksiyon dersine katildim. O smif beni ¢cok degistirdi. Bana kendimi daha
1yi nasil ifade edebilecegimi dgrettiler. Daha ayakta durmayi, konusmay1 ve
okumay1 bile bilmedigimi fark ettim. Onceden sosyal birisi degildim, ama
umarim bu derste kazandigim becerilerle gelecekte daha sosyal olabilirim
(Onur, MMP2).

158. Buradan aldigim sertifikayla, iyi bir is bulup, hirsizlik ve uyusturucudan
uzak durabilirim (Hasan, MMP?2).

159. Bana cezaevinden sonraki hayatimda faydas1 dokunacak kurslarin burada
olduguna inanmiyorum (Berk, MMP2).

160. Bence bizim iizerimize daha fazla parasal yatirim yapilirsa burada bir seyler
o0grenmek daha iyi olabilir. Smiflar daha teknolojik aletlerle donatilmali,
kiitliphane daha fazla kitap icermeli, her kogusta bir tane ¢calisma odas1
saglanmali ve ders disinda kullanabilecegimiz bilgisayarlar olmali. Ayrica,
katildigmizda devlet tarafindan katilana aylik maas verilen dersler var. Bu
derslerin sayisi da artirilmali (Fatma, BWP).

161. Hiikiimliiler giiclii insanlar degiller. Bazilar1 cezaevi egitimlerine katilmak
icin plan yapar ama hi¢ kayit olmaz; bazilar1 kayit olur ama birakir; bazilari
da diizenli devam eder ama sinavdan kalir ve sertifikay1 alamaz. Bizim
psikolojik olarak gii¢lii olmamiz ve 6niimiizdeki engelleri agsmamiza yardime1
olmalilar. Hatta bizi tahliye edildikten sonra bile takip etmeliler, nihayetinde

bizler kadiniz ve zayif kadinlar olarak sokaga birakilmamaliy1z (Fahriye,
BWP).

162. Daha uzun bir siire buradayim ve daha fazla programa ihtiyacim var
(Gonca, BWP).
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163. Baz1 hocalar iyi ders anlatamiyor, egitilmeleri lazim (Ebru, BWP).

164. Devlet bizi buraya terk edip de ilgilenmezlik yapmamali. Baglama dersine
katildim. Sinifta ondan fazla hiikiimlii vardi ama sadece bir tane baglama.
Swrayla caliyorduk. Disarida degiliz, bir cezaevinde hiikiimliiyiiz. Nasil gidip
baglama alalim? Devlet bunu diistinmeli. Tabii bu bir 6rnek, diger
hiikiimliiler de malzeme eksikliginin bir¢ok simifta ciddi bir sorun oldugunu
soyliiyorlar (Berk, MMP2).

165. Kapal1 alanda ders almaktan ve siniftaki pencerelerin tizerindeki
parmakliklardan biktim. Farkli yerlerde, i¢cinde farkli yontemlerle
ogretilecegimiz smiflar olmali. Bize burada dgretiyorlar; 1yi, glizel; ama
neden baska yerde 6grenmemize ya da 6grendiklerimizi pratik etmemize
yardime1 olmuyorlar? Su an berberim, sertifikay1 kendileri verdi. Beni niye
acik bir cezaevine koyup da herkesin sagini1 kesmeme izin vermiyorlar? Ben
orada pratik yaparken, hocam yine gelebilir ve cezaevi miidiiriine benle ilgili
rapor verebilir. Bu da bir 6grenme yontemidir (Metin, MMP2).

166. ... bazilart hikkiimliilere nasil davranilacagini bilmiyor (Emre, MMP2).

167. ... hiikiimet genel af ilan etmeli (Ali, MMP2).
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