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ABSTRACT

The Motivational Orientations of Adults in Pursuit of Graduate Liducation

This qualitative study, based on semi-structured interviews, describes the motivational
orientations of adults in pursuit of graduale education. The participants consisted of
students enrolled either in a master’s or in a doctoral program of both private and public
universities in Istanbul. Three classifications, namely goal-oriented, activity-oriented
and learning-oriented suggested by Houle (1961) are explored. Initially, this thesis
deflines motivation for adults who are the participants and the largets of graduate
education programs. Sceondly, graduate education is discussed. Then, the motivational
oricntations ol targel adulis are discussed. Regarding the data collection, in the first
phase, demographic information forms were filled oul. Then semi-structured interviews
were conducted-with the participants. The data were analyzed based on content and
thematic analysis methods. The findings indicated that Houle’s typology (1961) is still
applicable for this Turkish case, but there are also some new extensions. An additional
classification named as mix-oriented emerged for this Turkish case. In addition, goal-
oriented Turkish learners showed that they can also have a goal to avoid something like
military duty. Therefore, a sub-category named as avoidance-oriented emerged lor the
category goal-oricnted. Additional findings about daily lives, educational backgrounds,
future plans of students and their evaluations on graduate cducation also emerged from
the data. The study brought about a gencral perspective on the motivational orientations
of adults in pursnit of graduate education. In addition, it opened new matters of
discussion lo increase the functions and the qualitics of future graduate education

programs.
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OZET

Lisansiistti Egitim Goéren Yetigkinlerin Motivasyon Yénelimleri

Yan yaplandirilmis goriisme ytintemine dayanilarak yapilan bu nitel ¢alisma, lisansiistii
cgitim giiren yetigkinlerin motivasyon yénelimlerini tanimlamaktadir, Katilimcilar
Istanbul'daki 6zel ve devlet tiniversitelerinde yitksek lisans ya da doktora programina
kayitlt 6grencilerdir. Houle (1961) tarafindan 6nerilen, amaca yénelimli, etkinlik
yinelimli ve 6grenme yénelimli olarak adlandirilan ¢ kategori incelenmektedir. ik
olarak, bu tez, lisansiistil cBitim programlarmm hedefi ve katilimeisi olan yetigkinlerin
motivasyonlarm tammlamaktadir. Ardindan lisansiistii egitim ele alimmistir. Daha
sonra, hedef yetigkinlerin motivasyon ydnelimleri ele ahmmstir. Verinin toplanmasina
iliskin olarak, ilk asamada demogralik bilgi formlan doldurulmustur, Ardindan,
katthmerlarla yan yapilandinlmg gériigmeler yapilmistir, Veriler icerik ve tematik
analiz yontemleri ilc analiz edilmistir. Bulgular, Houle (1961)’in tipolojisinin bu Tiirk
drncklemi igin de halen gecerli oldugunu ama bazi yeni genigletmelerin de meveut
oldugunu gostermistiv, Bu Tirk Srneklemi igin karma ydnelimli olarak adlandirilan ek
bir kategori ortaya gikiugtir. Ayrica amaca ytnelimli Tiirk dgrenciler, askerlik gorevi
gibi durumlardan kaginma amacina da sahip olabileceklerini ptstermislerdir,
Dolayisiyla amaca yimelimli kategorisi igin kaginma ytnelimli olarak adlandinlan alt
bir kategori ortaya gikmustir. Ayrica 8grencilerin giinlilk yagantlari, egitim gpegmisleri,
gelecck planlari ve lisansiistil efitim degerlendirmelerine iliskin yeni bulgular ortaya
gtknuigtir, Bu aragtima lisansiistii egitim gdren yetiskinlerin motivasyon yonelimleri
iizerine genel bir bakis agis1 kazandirmustir. Ayrica, gelecekteki lisansiistii cgitim

programlarinin islev ve kalitesini artirmak i¢in yeni tartisma konulart agmistir,
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CHAPTER 1

INTRODUCTION

Lifelong Icarning for adults is an increasingly important topic in the 21% century. The
idea ol gaining knowledge that could be applied to new spheres and the notions comcs
concurrently into prominence with the changing demands of this century, Adulls need to
make a continuous effort to achieve their learning goals serving for such demands with a
cerlain motivation, thus understanding the motivational orientations of adults in any kind
of learning activity bececomes rather critical in the field of adult education.

There are many studies aboul motivation in education and it is highly possible to
reach various motivational reasons in any eduecational attiempt. However, some
motivational recasons become more prominent for adult learners, Adult learners aim to
advance in their jobs and payments (Stein, Trinko & Wanstreet, 2008), they need to gain
new skills for new circumstances (Rogers, 1951), they can have an interest in learning
(Linderman, 1926), or they want to move their academic careers further (Cross, 1981).
Besides, an adult can be placed in more than one cases. Accordingly; the needs, interests
and aims of adults shape their motives to learn.

Cyril O. Houle conducted one of the lirst pioneer studies about the motivation of
adull learners. He published a book The Inquiring Mind in 1961 based on his studies.
Ilere, he came up with three distinet learning types as goal-oriented, activity-oriented
and learning-oriented, which is applicable for graduate learners. Accordingly, goal-
oriented learners have clear goals to achieve as opposed to activity-oricnted learners
who are interested in the social aspeet of learning. On the other hand, leaming-oriented

learncrs have a desire to learn. Learning is like a habil for them, Many other researchers
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have added dimensions to Houle’s typology which is refleeted from non-credit sccking

continuing education learners.

1.1 Purpose of the study

The purpose of this study 1s o identily the participation reasons and the motivational
oricntations of adult learners currently enrolled in a graduate program in the public or
private universities located in Istanbul/Turkey in the light of Houle’s typology (1961).
Houle (1961) suggested three classifications for adult learning as goal-oriented, activity-
oricnted and learning-oriented learning. In addition, the study aims to improve and

extend Houle’s typology with the help of the data coming from Turkish case.

1.2 Significance of the study

The number of graduale learners has been increasing gradually each academic year in
Turkey for the last 5 years. According to the data of Higher Education Council (HEC)
from 2017 shown in Table 1, the number of graduate students has increased gradually in
each consecutive academic year,

The total number of graduate learners, including both master’s and doctorate
students, enrolled in the universities of Turkey was 333,052 during 2013-2014 academic
year. The total number of graduale students has gradually increased in the consecutive
academic years. The total number of graduate students for 2014-2015 academic year was
420,324; the total number of graduate students for 2015-2016 academic year was
503,178; the total number of graduate students for 2016-2017 academic year was

571,482,




Tahle 1. Number of Graduate Enrolments

Academic Year Number of Graduate Students
20162017 571,482
2015-2016 503,178
2014-2015 420,324

2013-2014 333,052

This gradual increase is the case both for master programs and doctoral
programs. As the learner profile of the graduate institutions basically consists of adult
learners with increasing numbers, it is important to fipure out the motivational
orientations of these graduate learners, Only then it is possible to sustain elfective and
ongoing learning (Wlodkowski, 2008). Moreover, it is important to better understand the
motivational orientations of these learners pursuing their graduate studies to be able to
imcrease the functions and the qualities of graduate programs, In addition, adulls have
unique nceds as learners and these needs should be taken into consideration when
planning any education activity for adults. Hence, knowing what moiivates adult
learners for graduate education is also important for revealing the needs of adult
learners, which is adaptable for graduate school recruitments and can also help the
facully adapt their courses, materials, teaching styles to meet their learners’ needs.

Although Houle’s typology (1961) functions as a milestone lor studies in adult
motivation, it is the reflection from non-credit seeking continuing education learners of
that period. There have been a few studies asking learners of today whether the typology
is still applicable, or additional dimensions are needed for different contexis and groups.
Therefore, this study tries to fill the gap in the field by exploring whether Ioule’s

typology (1961) can be applied to adult learners of today’s world in a broader sense.
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More specifically, this study includes a diverse population, and aims to contribule to the
lield especially lor the Turkish case by suggesting new classifications extended from
those of [loule’s.

Keeping in mind the literature based mostly on quantitative studies exploring
Houle’s typology, this qualitative study focuses on many adults (N—346) enrolling in
graduate programs, and it allows interpretation and comparison. Henee, the results of

this study are expected to give rise to lurther siudies.

1.3 Rescarch questions
Focusing on the gradual increase in the number of enrollments for graduate programs in
recent years in Turkey, what motivates these adult learners to pursue higher levels of
academic learning comes to question. Taking into consideration this guiding question
for the graduate education activities of adults in public and private universities in
istanbul, the study addresses the following rescarch questions:
1.3.1 What are the motivational orientations ol adulls in pursuit of graduate education?
- What are the reasons that trigger adults to enroll in a graduate school?
- What affects the graduate school and program sclections of adulis?
1.3.2 How do adults evaluate their graduate education?
- How expectations of adults from a graduate education come about?
- How can Houle’s typology be interpreted for Turkish adults pursuing a graduate
education?

The first part of the research questions (1.3.1) are related to the decision-making

processes of the adult learners and related to their initial motives. On the other hand, the




second part of the research questions (1.3.2) are related to evaluation processes of their

decisions, future plans and related Lo the sustainment of their initial motives.

1.4 Operational definitions of terms

.

Activily-oriented learning is a process by which learners lcarn for social
purposes such as

having a human contact (Houle, 1961).

Goal-oriented learning is a process by which learners learn for a specilic purpose
such as

getting a promotion (Houle, 1961).

Learning-oriented learning is a proecss by which learners learn lor the sake of
learning,

for enjoyment (Houle, 1961).

Motivation to learn is finding learning activities meaningful, worthwhile and
benefiting from those learning activities (Brophy, 2004).

Adult leamers are categorized in three groups by age: younger adults (18 to 24),
working-age adults (25 to 64), and older adults (65 and above) (Wlodkowski,

2008).




CHAPTER 2

LITERATURE REVIEW

This chapter focuses on a review of literature on motivation (2.1). The review also
discusses adult motivation (2.1.1), adult motivation research (2.1.2), graduate education
(2.2), graduate education in Turkey (2.2.1) and adult motivation in graduate education

(2.2.2),

2.1 Motivation

Muotivation concept is so deep and detailed that there is apparently no one correct
definition for it; every individual, dictionary and theory might have their own
definitions. Hence, the term motivation has a potential to cause confusion in minds
referring different meanings. However, il is possible to get rid of such a dimness in
minds by clarifying the context. First, the origin and the dictionary meanings of the word
itsell will be helpful to understand the term. The word motivation stems {rom the Latin
word movere, which means to move or to do (Kiziltepe 2008; Schunk, Pintrich, and
Meecee 2008). Based on this origin, it can be described as a driving force of all actions
performed and aflects “why people decide to do something, how long they are willing to
sustain the activity and how hard they are going to pursue it” (Démyei, 2001). Oxford
Dictionarics focuses on the source and defines motivation as “a reason or reasons for
acling or behaving in a particular way”. For cxample, escaping [from the current place or
state might be a reason and it functions as a motivation for holiday in this sense. On the
other hand, Merriam-Webster Dictionary focuses on the process rather than initial

source and defines motivation as “the act or process of being motivated”. Business
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Dictionary put forward a more detailed delinition and defines motivation as “internal
and external factors that stimulate desire and energy in people to be continually
interested in and committed to a job, role or subject or to make an eflort o attain a
goal™, Here, the focus is more on continuity and the overall result of the action. It is
obvious that such dictionary definitions both have in similarities and differences
depending on the context.

Although each author explains the concept of motivation differently based on
their unique studics and their own worldviews, they somehow like the compliment of
one another depending on the mentioned context. The studies of some fundamental
authors such as Alderfer, Ilerzberg, and Maslow arc valuable while explaining
motivation in different settings such as workplaces or school settings. It is, therefore,
important to review such studies to add on dictionary definitions. Each theory
emphasizes-different side of the issue-and has a potential to claborate the delinitions. For
example, some theories emphasize the role of socialization and the need of
belongingness; while others assert rewards in order to explain motivation.

Within the context of this study; in that, educational contexl is taken inlo
consideration, psychological and managerial delinitions of the concept, motivation,
become important. Although the term motivation is quite a substantial part of
psychology in this study, likewise many other educational studies, managerial
definitions might also be addressed. These managerial definitions are like the milestones
of the concept in the historical continuum since motivation was initially more prevail in
workplaces to be able to increase produetivity. Henee, they are the [undamental starling

points affecting psychological definitions.




The ficld of management first focuses on the initial force rather than a process
that stimulates a behavior, gives direction to that behavior, and decides on the tendency
to sustain it (Bartol & Martin, 1998). Accordingly, individuals must be sufTiciently
stimulated while having a goal to be achieved. They must also be willing to commit
themselves for a certain period of time to actualize that goal. Motivation is also defined
as the psychological characteristics of human beings, which contributes to the degree of
commitment and the management process shapes it (Badu, 2005). However, Vroom
(1964) states that motivation is a process shaped by choices made by individuals among
alternative forms of voluntary activities. Quite differently from these definitions,
addressing an initial force or a process, Locke and Latham (2002) moves the discussion
further and state that motivation influences individuals® skills or abilities and how they
use them. It is obvious that the concept of motivation refers to internal factors that force
actions as well as external factors that help sustaining-these actions. In addition, different
sources of motivation exist, and these might have either positive or negative
consequences, Generally, an intrinsic motivation is the one that forees an individual to
move towards the achievement of goals. Although an cxtrinsic motivation still
contributes to foree a person to move towards the accomplishment of such goals, they
are more related 1o the sustainment of the actions. Therefore, it is possible to point out
an intrinsic motivation when an individual engages in an activity without any obvious
cxternal motives. Carol (2013) states that intrinsic motivation is the pleasure one gets
Irom the task itsell. Therefore, intrinsic motivation does not necessarily signify that an
individual is in search for something in return.

In peneral, motivational definitions have three common aspects; they are all

concerned with initial points to stimulate, process, and the sustainment of human
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behavior over time (Steers & Porter, 1983), Even though some of them have managerial
background or locus in the framework of history, it is highly possible to adapt them Lo
any educational situation.

Considering the dictionary definitions and theoretical bases for the concept
motivation in the framework of education and learning, definition of Brophy is adopted
for this study. Brophy (2004) explains motivation as attention and effort to find learning
activities meaningful and worthwhile and to benefit from those learning activities, which

is expected to be a case of graduate learners.

2.2 Adult motivation

Motivation is important in adult learning. Therefore, adult motivation has been a topic of
interest for years and significant research about motivational reasons why adults
continue to learn has been done. As Dﬁruyei—(_li}gd) states, orientations and motivation
arc often interchanged in the literature. As mentioned in the previous part, almost every
person can make his or her own definition of motivation. Here, motivation concept
within the scope of adult education is addressed to be able to narrow down the concept
for this study. According to Wlodkowski (2008), il 15 a concept that defines why adult
learners think and behave the way they do. Ilence, understanding the reason beneath a
behaviour of an adult learner can be a good start for understanding his or her motivation.
As Dérnyei (2001) states, motivation concerns the direction and magnitude of human
behavior and it can be delined by answering why people decide to do something, how
hard they are going to pursue it and how long they are willing to sustain the activity.
Accordingly, not only the reasons beneath a behaviour but also the decision process and

the continuity should be undersiood lo be able to explain motivation if any. It is essential
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to identify the characteristics of adult learners reflected in their actions to be able to

understand their motivation o starl, sustain and complete those actions. Then, the

theories related to adult learners and their motivation should be addressed.,

2.2.1 The characteristics of adult learners

Understanding the features of adult learners, and adult learmning as a part of andragogy is

very crucial while explaining the motivation of this target group. Malcolm Knowles

(1984) developed the theory of adult learning and proposed four basic assumptions on

self-concept, experience, readiness Lo learn and orientation to learning. Then, a fifth

assumplion motivation to leam was added. These five assumptions about adult learners

and adult learning are as follows (Knowles, 1984; p. 12).

1.

Self-coneept: “As people become mature, their self-concept moves from one ol
being a dependent personality toward onc of being a self-directed human being.”
Expericnce: “As people become mature, they accumulate a growing rescrvoir of
experience (hat becomes an increasing resource for learning.”

Readiness to learn: “As people become mature, their readiness to leam become
oricnted inercasingly to the developmental tasks of their social roles.”
Orientation to learning: “As people become mature, their time perspective
changes from one of postponed application of knowledge to immediacy of
application, and, accordingly their orientation lowards learning shifts from one of
subjecl-centeredness to one of problem centeredness.”

Motivation to learn: “As people mature, the motivation to leam becomes

internal.”
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All these five assumptions of the theory ol adult learning basically describe who
adult learners are and what their basic features are. In the light of theory of adult
learning (Knowles, 1984), adults, as opposed to children, are mature and they are not
dependent anymore. Hence, they are self~directed in their actions including learning
actions. For example, they go through decision making processes before selecting a
course relevant to their requirements. However, this may not always be the case because
their choice is also affected by financial issues in learning process. If an adult learner
can pay for his or her own learning, s/he has a chance to make decisions and selections
in what course they will apply for, where they will study and whether to be a full-time or
a part-time learner. Those who are sponsored by an authority such as their employer
might not have such a chance. Adult learners can also apply for a scholarship for their
studies, which will also help them to leel free to make decisions and selections for the
program; place-and- timing-In scholarship or self-sponsering cases, adults are expected
to be highly motivated to learn and successfully complete their studies not to waste the
money they spend. This does not mean that sponsored students arc not highly motivated.
However, the degree of motivation can vary depending on whether the sponsored adult
learners are driven by extrinsic or intrinsic l[actors, Extrinsic factors such as having a
promotion or refunding the cost of fees might affect motivation. On the other hand,
intrinsic factors such as valuing the learning opportunity and fecling that privilege to be
a part of it might also affect motivation. However, il the program was not one they
would choose, and they were simply participating not to miss the given opportunity,
their motivation might be lower. (Boulton-Lewis ct al, 2001; p.90)

Adult learners learn something with a great interest when they need to learn

something (McKeachie, 1978). In other words, they are strongly motivated to lcarn what
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they need to learn. For example, if an adult learner needs lo use a computer, s'he will
spare the necessary lime and energy lo gain the necessary knowledge to master that skill,
The maturity of adults also confributes to their expericnee level. Adults have a chance to
accumulate more and more experiences, and they can benefit from such experiences in
their learning actions. During these learning actions, they need fo use their experiences,
which motivates them to learn and continue to learn. Adult learners benefit from sharing
their experiences with others (Galbraith & Fouch, 2007; p. 37). Adult Icarners bring
personal and workplace experiences to the learning setting, they have a chance to give
real-life examples. Sensitivity or confidentiality ol cases sometimes make learners
reluctant to share information. Nonetheless, it should be taken into consideration that
they always have personal or workplace expericnces to which the leaming matter can be
related even if they do not verbalize them, Especially when adults relate their learning
activily to their professional or personal life; they-are morc interested and motivated.
Time perception of adults also differs from that of children. They are more problem
orientated and want to use their knowledge immediately in given tasks or problems,
which sustain their motivation. These all four assumptions on adult leaming are closely
related to adult motivation. However, the fifth assumption ol Knowles is directly about
the motivation to learn. Accordingly, adult learners have internal motives in their
learning actions. This mean, they start, sustain and finalize their learning actions with an
inner motivation without triggered by any cxternal factors,

Understanding the theory of adult learning is a key to understand the features and
lives of adults as well as to understand their motivation. Although adult learmers slow
down physically, their intelligence quoticent (1Q) does not decline with age (Foley, 1995;

p.21). Nonctheless, their learning styles and motivation might change over time as
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opposcd to thosc of children. Brookficld (1986) conlirms that the life span of adult
learners alTects their learning slyles. They learn in different ways, at different times and
for different purposes over time. In such a life cycle, they become mature and go
through different phases of life. They also go into deep learning as opposcd to surface
learning through these phases of life.

Although motivation itsclf is a broad topie, motivation of adults is somchow
specific because adulls are motivated to learn by certain things shaped by their
characteristics. Apparently adult learners have various responsibilities and needs in their
lives. Therefore, understanding their learning needs and underlying learning motives are
essential lo understand, plan, develop and improve any adult education programs
including graduate ones. According to Deei and Ryan (2000), psychological studies with
adults indicate that intrinsic motivation may contribute to better understanding of adult
education actlivilies since adult learners have-intrinsic needs and physiological drives,
and these intrinsic nceds help them act. It means that motivation of adult learners is
heavily depend on intrinsic motives rather than extrinsic ones, and they basically learn
something fo meet their needs or just because they really want to leam i, A key point
here is that motivation has a dual function; that is, motivation influences learning and
performance and what adult learners do; and learing influences their motivation
(Schunk et al, 2008). If they are motivated before or during a learning process, and they
achieve their learning poals; their learning and performance are positively affected.
Similarly, if they sce that learning is possible, they are motivated to sct new learning
goals, An evidential study conducted in Taiwan with older adults shows it, Lin and
Sandmann (2012) conducted a study to be able to analyze lo what extent intrinsic

mofivation is essential in adult learning, A survey methodology was used to conduct this
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quantitative research with a large sample size (N— 8/6). Overall, the two main findings
of this study show that older adult respondents showed high intrinsic motivation in all
five constructs and their most salient motivations were the desire for stimulation and
generativity required for any learning. In addition, other variables like teacher, family
and peer support, arc the most important predictors of the intrinsic motivation of adult
learmners in this study. This research is good for a generalization because of its large size
of participants. In addition, it proves the idcas addressed above on intrinsic motivation of
adult learners. On the other hand, an adull learner is a self-directed person whose
engagement and readiness to learn are based on the applicability to the tasks of their
expericnees. In other words, they can set themselves a goal shaped by their needs and try

lo actualize it by using their previous experiences and new knowledge.

2.2.2 Content and process theories on adult motivation

Leaming is any process leading to a change in efficiency or use of conscious and
unconscious cognitive processcs that lead to a permancnt capacity change not solely
caused by biological maturation or aging (Chao, 2009). Hence, adult learning is any
process completed by any adult that leads to the type of learning in pursuit of cconomie,
personal or social goals. Profound effect of nceds and intrinsic motivation in adult
education contributes to motivation theories at one point or another. Content and process
theories also handle with the issue of motivation. Content theories try to explore the
driving force of actions that individuals are attempting to do. So, they provide insight
into the motivations of individuals, including adults, with the focus of “what” question.
Maslow’s Hierarchy of Needs is one of the content theories of motivation, and it has

become the part of common knowledge. Maslow (1943) proposcs a hicrarchy of needs,
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depicted as a pyramid with live levels. The lower four levels physiological, security,
love/belonging and estesin are what he calls deficiency needs, while the highest level is
sclf-actualization. According to this theory, deficiency needs must be met [irst and then
individuals can move to the next upper level, In other words, there is a hierarchy of
human needs, each of which must be satisfied before the next level. From bottom to top
in the hierarchical order, these needs are classilied as physiological, safety,
belongingness and love, esteem, and self-actualization. Ilere, all basic lower level needs
such as food, watcr and safety are at the bottom, and the needs related to the highest
polential are at the {op. Adulls are generally those who somehow completed the lower
levels needs in their lives. Cross (1981) said that most adults tend to be goal-oriented,
participative and socialized in their learnings in pursuil ol higher-level needs, which are
their main motives. Hence if they benefit from knowledge that they bring to the learning
sefting, and if their expectations are-met; their-motivation is possibly affected in a
positive way. Alderfer’s ERG Theory (1972) expanded Maslow’s [Tierarchy of Needs
and reclassified it into three basic categories: existence, relatedness and growth.,
Lixistence needs arc the most conerete and casicst ones to verify. Relatedness

needs depends on a relationship between two or more people, Finally, growth needs are
the least concrete in that their specific objectives depend on the uniquencss of cach
person. Like Maslow, it suggests that most adults arc motivated to achieve relatedness or
growth needs in their lives, but they first must achieve existence needs. One must go
step by step in the pyramids without missing his‘her needs so that they fully actualize
their needs and ultimately themselves. On the other hand, Herzberg's Dual-Faclor
Theory (1959) has a different perspective on whal molivates (salisfies) or demotivates

(dissatisfies) individuals, mostly adults, Herzberg’s theory does not define satisfaction
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and dissatisfaction as the opposite ends of the continuum. Ilygiene factors are linked
with the learning environment (work, school cte.), and these factors will not lead to a
high level of motivation. However, they lead to dissatislaction if not fulfilled. Motivator
factors influence onc’s motivation to perform more efficiently. McClelland’s
Motivational Needs Theory (1961) based on three fundamental needs: achievement,
affiliation, power. In this sense, achievable goals should be set for adults, and the feeling
of afliliation and power should be met in education process. At the same time, regular
constructive feedback in effort to sustain their motivation while pursuing their goals
should be provided (Hitt et al., 2010).

Understanding where adult learners are in their life stage gives an understanding
of their motivation for learning. If we consider the ERG Theory (1972); for example, an
adult in the existence category needs increased economic benefits of adult learning
rather than someone in the growth category, who might be more interested in getling
more sclf-csteem. Adults in the relatedness category most probably are interested in the
social aspeet of adult learning. Even though, there arc personal cxceptions, the general
tendencies will be in these ways. Furthermore, il is sometimes impossible to calegorize
life stages of an adult as the needs of them can be dynamic and fall in the scope of more
than one of the categories. Even though the names of cach theory changes, most of the
theories in literature mainly focus on the needs of adults since adulis are motivated,
make decisions and developed behaviors in consistent with their needs as stated by
Thoms (2001). For Wlodkowski (2008), the needs of adults are associated with their
roles as a husband-wile, a worker and a ciliven and with their responsibilities in their
lives and their experiences. [lence, the adult learners’ motivation to learn might be

different from those of children in this sense as adults penerally have higher levels needs
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as opposed to children, 11" we consider that adults’ motivation based mainly on their
needs, the need analysis and the content theories exploring such nceds become
prominent.

Process theories explore the cognitive side of the individuals’ actions. This
cognitive side tells much on underlying motivations of individuals, Process theories
focus on “how™ and “why™ questions to explain motivation. The major process theorics
are: Reinforcement Theory (1957), Adam’s Equity Theory (1963), Vroom's Expeclancy
Theory (1964) and Goal-Sctting Theory (1968). In a nutshell; Reinlorcement Theory
(1957) is based on rewards or punishments of a certain behavior. Adults arc motivated to
get reward or to avoid from any punishment in their actions. Equity Theory (1963)
comes out any perception of unfairness in a setting, which in turn leads to tension and
motivates the individuals to act to resolve that unfairness. Adults also try to solve the
unfair situations-in their lives or-in-their-learning scttings, which triggers their
motivation. Expeclancy Theory (1964) argues that the force of an individual’s
mofivation for any behaviour is expressed as the product of the valence of the outcome
from that behaviour, the expectancy that effort will lead Lo good performance, and a
good performance leads to valued oulcomes, Adulls as opposed to other target groups
have more and cerlain expectations and this theory is more functioning within the scope
of adult education. Goal-Setting Theory (1968) tells that motivation can be explained
with reference to goals. These goals shape the motivation and the process. Adults mostly
have cerfain educational goals and they struggle to reach them. This effort for reaching
the goal make them motivated during the proecss. If we take the learning definition of
Illeris (2002) into consideration as a process that leads to permanent capacity change, it

is important (o understand process theories on motivation during such a process. Chao

17




(2009) also defines learning as any process that makes a change. e emphasizes the
effect of conscious or unconscious cognitive processes that lead to this change.
Considering these delinitions, adult learning can be defined as any process of an adult
learner that leads to learning. However, the reality is nol so simple like the definitions.
Learning is a complicated process because adult learners themsclves are complicated
beings. Even though adults have individual prioritics in their lives, which is an outcome
of previous expericnees and their current needs, what motivates them is not just only
limited to these triggering points, but also to learning process itself. Therelore, it is
important to understand the process theories about motivation.

When the content and process theories on motivation arc compared to each other,
it is possible to draw a general picture on their focuses. Although each theory has its
own specific ideas in it, they all explore the issue of motivation. While content theories
dealing with the nceds of adults, process theories dealing-with the lcarning process,

pointing out that both the needs and the process in adult education are very curial.

2.3 Adult motivation research

Houle conducted one of the pioneer studies about the motivational orientations of adult
leamers during 1960s with the aim of initialing discussion rather than drawing any
conclusion. During that time, he was a visiting professor at the University of Wisconsin
and giving public lectures to audiences from many disciplines, He [elt that this issuc is a
concern not only for a group of people, but everyone and wrote “what kinds of men and
women retain alert and inquiring minds throughout the years of their maturity?” (p. 12).
He also wrole the book, The Inquiring Mind (1961) and included his adult motivation

research in it.
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In his motivation research, Iloule interviewed with 22 adults (10 females and 12
males). The participants had diffcrent demographics i terms of age, educational
background, marital status and income level. This study did not specilically mention
which degree the students earned.

Houle (1961) condueted the inlerviews in different scttings such as offices and
conference rooms, Each interview lasted from 45 minutes to 3,5 hours. This exploratory
study was on what motivates adult learners to learn. Here, IToule did not differentiate
between non-credit or credit seeking students. The study showed that there were three
main learning groups namely goal-oriented, activity-oriented, and learning-oriented
learners.

Goal-oriented students had clear and defined goals to achieve. Activity-oriented
sludents were interested in social opportunities in the educational setting, which are
supposed to provide interactions with others and draw them to learning, Learning-
oriented students had a desire for learning and regarded learing as a habit. The findings
helped him to form a typology including those learning groups.

Houle’s study is very prominent research and has been referenced many times.
There were many valuable findings and extended charactleristics that were discovered
from Houle’s interviews.

A summarized information adapted from Iloule’s findings is presented in Table
2. Accordingly, goal-oriented learners have a specific goal Lo achieve. For example, they
have a goal to get a promotion while activity-oriented leamers focus on the activity
itself. On the other hand, learning-oriented leamners likes learning and they have a desire

to learn for the sake of pure learning.
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Table 2. Summarized Characteristics ol Houle’s Typology Classifications

Orientation Characteristics
Goal-oriented - Starting with a need or interest

learning - Not continuously involving in learning
- Not being restricted to any activity, institution or method of
learning
- Satisfying the need or interesi by taking a course or reading a
book -

Activity-oriented | - Participating in learning (o meet people and make friends
learning - Seeking to find a husband or wife, credit or escaping problems

- Not saying truth about motives to learn
- Finding success in courscwork and not job

Learning-oriented | - Joining groups or classes for educational reasons
learning - Iaving a constant goal

- Being an avid reader since childhood

- Sclecting serious programs on television

- Selecting a job for potential growth

- Planning trips oul for what to see

- Having desires to know

- Being preoccupied with learning

- Learning as way of having fun

- Having a self-concept that they are different from others

Mote: This table is adapted from [loule (1961)

Houle stated that this classification does not have clear cuts or not like distinet
circles, but they are closely related. In other words, each adult does not necessarily have
only one type of motivational orientation. S/he can belong to more than one category;

however, one category will still be more dominant than the others as shown in Figure 1.

. %

Figure 1. Houle's typology diagram (1961)
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Houle’s students conducted their own studies based on [loule’s typology. One
student, Sheffield (1964) introduced The Learning Activities Survey which is consisted
of a 58-item Likert-type questionnaire, using live answer options; very frequently
important for me, frequently important for me, sometimes important for me, seldom
important for me, and never important for me. In addition to 58 items, participants filled
oul demographic inlormation and this survey, 453 adult conference participants, degree
seeking and non-degree seeking, were attended the study. The study did not include the
age or edueation level of the participants. Sheflield found that Houle’s typology is
evident and put forward five factors namely learning-orientation, sociability-oricntation,
personal-goal orientation, socictal-goal oricntation, and need fulfillment orientation,
Another student, Burgess (1971) developed Reasons for Educational Participation
questionnaire including 70-item Likert-type questionnaire with the five-point scale.
1,046 adult learners, degree secking and non-degree secking, filled out it. This study did
not include the parlicipants’ age or education level, either. Burgess found out seven
orientations namely the desire to know, the desire to reach personal goals, the desire to
rcach social goals, the desire to reach religious goals, the desire (o take part in social
activily, the desire Lo escape, and the desire to comply with formal requirements.

1loule wrote Motivation for Adult Education in 1983 to claborate his own
typology and put forward subcatcgories: the desire Lo know, having religious goals, a
need to escape, a required aclivily and social pressure. Accordingly, the desire to know
was related to continued maintenance and growth, but a religious goal might be being
close to God. Here, the cscape refers to “cscaping from any stressful situation”,

On the other hand, a required activily is a learning process during which a learner

does not gain progression without further formal education. Social pressure in learning
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might be resulting from a person like friend or a group like family, which gives rise to
formal education, too.

After adult motivation research of Houle, other studies aboul the motivational
orientations of adult learners and about the participation reasons of them in educational
aclivities were conducted. Among all, the study of Roger Boshier conducted in New
Zealand has become prominent because il is based mostly on personal communication
with Houle. He aimed to test and improve Houle’s typology. Boshier (1971) developed
Education Participation Scale (EPS) including 14 motivational lactors and 48 items. ITe
applied this scale to 233 participants in New Zealand and found out that adults arc
motivated basically by “life” or “need” related orientations. Then, he delailed this
analysis and putl forward his own classifications. He slated that participation of adult
learners reasoning from motives are more complicated than Houle’s classification. EPS

has been used by many rescarchers.

Brockett and Donaghy (2011) also elaborated Houle’s study and wrote Self-
Directed Learning: The Houle Connection. According to Brockell and Donaghy (2011),
learning-oriented adults categorized in Houle's study are those who are responsible for
their own learning. They like learning and plan their learning activitics with such a
motive. Thus, they arc self-dirceted learncrs. Houle was one of the first person using
sell-directed learning as a feature ol adull learners. Then, his students Tough and
Knowles added on this concept. Knowles even further developed Houle’s study. Houle's
typology classifications and extended themes of different researchers are referred and

listed in summarized Table 3.
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Table 3. Houle’s Learner-Types Classilications with Expanded Themes

Typology Classification

Expanded Themes

Goal-oricnted learning
(learning by having a
specific objeclive or
purpose)

| (IToule, 1961)

Personal goal orientation (Sheffield, 1964)
Need-lul lillment orientation (Shefficld, 1964)
Desire to reach a personal goal (Burgess, 1971)
Professional advancement (Boshier, 1971)

Activity-oriented learning
(learning for social
purposcs and human
contact)

(Houle, 1961)

Desire to take part in a social activily (Burgess, 1971)
Community service (Boshier, 1971)

Sociability orientation (Sheffield, 1964)

Societal-goal orientation (Shefficld, 1964)

Desire to reach a social goal (Burgess, 1971)

Desire to comply with formal requirements (Burgess, 1971)
Lxternal expeetation (Boshier, 1971)

The desire to take part in a social activity (Burgess, 1971)
Social contract (Boshier, 1971)

Desire to escape (Burgess, 1971)

Desire to reach religious goals (Burgess, 1971)

Social stimulation (Boshier, 1971)

Religious goal, escape, required activity, social pressurc
(Houle, 1983)

Social stimulation, social contract, external expectation,
community service (Gordon, 1993)

Learning-oriented learning
(learming as an end in
itself, enjoyment)

(Ioule, 1961)

Leamning-orientation (Shefficld, 1964)
Desire to know (Burgess, 1971)
Cognitive interest (Boshier, 1971)
Sclf-dirceted (Brocket & Donaghy, 2011)

Note: Themes are gathered (rom given literature.

2.4 Graduate cducation

In recent times, graduate educalion as a part of higher education has become an

important degree creating new opportunitics for lifelong learning in the world, which is

also the case in Turkey. Graduate cducation mainly covers master and doctoral programs

as well as post-doctoral programs, The application processes and requirements for

graduate programs diller [rom one university to another. Nonetheless, all of the

universities expect from a graduate candidate to meet scientilic qualifications of applicd
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programs (Demirtagh, 2002; Alhas, 2006). They demand various documents from
candidates and apply exams as well as interviews based on their requirements. Ilowever,
in order to facilitate the education of graduate students, graduate schools basically have
three obvious goals: selecting, evaluating, and educating graduate students (Clifton, A.
R, 2009).

As graduate education becomes a prerequisite even for some jobs and the need
for such programs has risen, the number of graduate schools and the diversity of
requirements have increased following such a demand (Karaman & Bakiret, 2010 p.
96). These programs educate people in more specific and detailed subjects. By doing so,
they aim to raisc morc knowledgeable and effective individuals by giving an expertise in
a specific lield as opposed Lo an undergraduate degree. Austin and Sorcinelli (2013) see
graduate education as a formal pathway to professionalization in learning that is
intensified with the increasing globalization. Graduate education is more-detailed than
an undergraduate education focusing more on the synthesis of knowledge. Although it
has different functions in today’s world, main and initial focus of graduate education is
to raisc scientists, academicians and researchers (Cakar, 1997). It is critical, therefore, (o
ensure thal graduate education is appropriately preparing students who are pursuing
paths to academic career (Austin & Wulff, 2004). These people are supposed to produce
knowledge, use that knowledge, and solve problems while criticizing them in a seientific
way. However, it is not logical to assign such qualified people only to academic areas
because private and public sectors also nced such gualified labor force (Alhas, 2006).
Ultimately, there is a mismatch between graduate students® goals, training, and actual
careers from their own views (Golde & Dore, 2001). In other words, most ol the

graduate enrolments start with academic reasons, but they end up with non-academic
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positions in reality. Such a conllict experienced often by graduate students may even
contribute to decisions to leave graduate school (Lovitts, 2001). As graduate education
functions as an initial stage for career, reforms might be needed to eliminate conflicts

experienced by graduate students.

2.5 Graduale education in Turkey

In Turkey, graduate education is carried out by institutions organized in universitics
since 1982 in accordance with the law of Higher Education Council. The role and tasks
of graduate schools are (ramed under the law numbered 2547 (Karaman & Bakarci,
2010; p. 100). Until the late of 1960s, graduate cducation was like a doctoral program
lasting 3-4 years. After 1970s, it was divided into masters and doctoral degrees. Their
structure, functions and roles have been totally or partly shaped in accordance with the
relevant regulations (Cakar, 1997). The number of universitics and graduate programs is
also rising in Turkey day by day along with the demands and opportunities. According
to the data of [ligher Education Council (2018), there are currently 206 universities (130
public, 71 private and 5 voeational schools of higher education) in Turkey, As to
graduate education data of HEC (2018), there are 12788 master’s programs (10362
public and 2426 private) and 5345 doctoral programs (4864 public and 481 private) in
these universitics.

Graduate education in Turkey, as a part of higher education, provides necessary
education, scientific research and practical information necessary for masters, doctoral,
post-doctoral studics as well as studics for proficiency in art or medicine (Seving, 2001).
In this sense, these programs provide experlise and contribute to country by educating

individuals who can conduct research, produce knowledge, be productive creative and
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sensitive to the problems ol the country (Sayan & Aksu, 2005). In this sense, graduate
cducation is more than an education ending with a diploma. Instead, graduate cducation
is a process of acquiring rescarch skills, improving professional development, leaming
how to learn, and synthesizing cultural and ethical issues (Ince & Korkusuz, 2006). A
graduate learner is expected to produce knowledge, conduct scientific research, follow
the literature, and tries to lind out new information and transfer his/her knowledge to
others (Karaman & Bakirel, 2010; p, 97)

A learner who completed his or her undergraduate education is a possible
candidate for graduale programs in Turkey. Leamers can either pursue graduate
programs relevant to their undergraduate fields or in a different ficld they are interested
in. However, they need to go through the requirements of the universities and their
programs. In general, these requirements are such necessary documents as the oncs
about their educational background and studies, language proficiency, central entrance
examination records ete. In addition, learners are supposed to be successful in scientific
cxaminations and face-to-face interviews. Apart from common scts of standards, cach
university might have their own requirements, as well.

According Lo the law ol Higher Education Council numbered 2547, a university
is a higher education organization consisting of faculties, institutes, colleges and similar
organizations and units. An institute is an organization conducting graduate education,
scientific research and managing applications in universities or in faculties in similar or
related departments. It has branches such as institute of social sciences, institute of
health or institute of scicnce and technology according to their specilic lields ol studies.

Apart from these inslitutes, there are institules carrying oul more specifies subject areas
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such as Institute of European Union Studies and Institute of Turcology. They can
conduct specific rescarch and applications.

Master’s degree is a higher education degree based on undergraduate education
outcomes. It aims to vse scientific methods, conduct scicntific rescarch and reveal
results in a related subjeet arca while improving skills and expertise (Karaman &
Bakires, 2010; p. 98). Doctoral degree covers at least 4-6 years and aims to reveal resulls
of original rescarch. One needs to have doctoral degree to have an academic position
(Yi1lmaz, 2008). Therefore, these programs raise academically qualified and
scientifically literate researchers (Can et. al., 2009). In addition, doctoral dissertations
neced to contribute to scicnee, develop a new scientilic methodology or apply an existing
method to a new lield (Cakar, 1997). Hence, master’s degree is like the synthesis level
of basic information learned during undergraduate cducation. On the other hand,
doctoral degree is like process of combining information gathered through
undergraduate and master’s education to be able to reveal a scientific work (Gék &
Silay, 2005). In other words, the purposc of the master’s degree is (o raise learners who
can conduct scientific research, learn how to reach information, evaluate, interpret and
process that information; while the purpose of the doctoral degree is to reveal an original

study and results.

2.6 Adult motivation in graduale education

While the definitions and origins themselves do not connote a elarity [or the term
motivation, the target person or group, who is being motivated, matters a lot. To offer
clarity, a focus on the “who™ parl of the issue might be useful. “*Who" is related to this

question: Is the learner a child or an adult? Depending on the answer, a discussion of
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pedagogy or andragogy in relation to education come about. In the framework of this
study, the target proup is adult learners pursuing a graduate education program.
Therefore, adult motivation and andragogy are meant while referring to the issuc of
motivation.

For adults in graduate cducation, as a part of higher education, the underlying
reasons to enroll in a program and sustain it might be different from those of children,
The educational focus of andragogy is on voluntary actions in contrast lo pedagogy
(Conner, 2004; p. 210-227). Graduate education is one of the best examples of such
voluntary actions. In addition; adult learners have their own control over their learning,
In the light of the theory of adult learning, andragogical model of Knowles (1984)
argues 5 [ollowing ideas directly relatable (o the motivation of graduate learners (p.12):

1. *“Letting adult learners know why something is important to learn™ Graduate
cdueation is a volunteer action for most of the adults and help them learn
something important, applicable, which is expected to contribute to their
motivation in a positive way.

2. “Showing learners how to dircct themselves through information™ Instead of
transferring pure information or transmitting knowledge, graduate education
aims to teach how to learn information and conduct research. In this way, it
contributes to the sclf-concept and motivations ol adults who are self-directed in
their actions.

3. "Relating the topic to the learner’s experiences™ Graduate programs, offering
morc specific subject arcas, benefit more from the experiences of learners as

opposed to undergraduate programs,
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4. “Individuals will not lcarn until they arc ready and motivated to learn™ Adults, as
mature enough, are expecled to be ready to learn especially when they select the
programs and content of their learning, which is mostly the case in graduate
education.

5. “Helping overcome inhibitions, behaviors, and beliefs about learning™ Graduate
education, allowing self-direction and volunteer choices, has a potential to
eliminate previous negative beliels towards any learning activily.

Most of these conditions, affecting adult motivation in a positive way, have a

potential lo exist in graduate education. Unfortunately, undergraduate programs sct the
learning objectives, and learners lind them readily in higher education, where
satislaction is not the key focus, which is also the case in Turkey. This can be the reason
why many students do not terminate their cducation with an undergraduate degree, but
rather they-enroll in professional or academic graduate programs (Eide & Waghrer,
1998).

Andragogy, as base for graduate education highly requires meeting satisfaction that
is related to intrinsic motivation for adult learners. Although graduate programs differ
from undergraduate programs in terms of content and functioning, they arc open fo
debate on the satisfaction issue.

In pedagogy, external factors such as teachers, environment and materials are the
key point for motivation. When it comes to andragogy, this is not the casc. Adult
learners have the primary responsibility for their own motivation, which is mainly an
intrinsic one. This is not to suggest that the external environment does not encourage

motivation for them. Connor (1997) points out:
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How can we expect to analyze and synthesize so much information if we turn to
others to determine what should be learned, how it will be learned, and when it
will be learned? Though our grandchildren or great-grandchildren may be free of
pedagogic bias, most adults today are not offered that luxury (p.17).

Maotivation should definitely be addressed in graduate education because it is
highly related to the theory of adult learning, Considering this theory, graduate
education is more relatable to adult motivation as opposed to undergraduate education
which is relatively away from self-driven actions. Adult learncrs pursuing a graduate
program are expected to have certain motivation to enroll in a program and suslain it
[Towever, the orientations of their motivations are uncertain depending on the various
factors. Literature is very limited for this issue especially for the Turkish case.

Therefore, this study aims to fill the gap in literature, and to find out the motivational

orientations of adult learners pursuing a graduate education.
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CITAPTER 3

METHODOLOGY

This chapter describes the methods used to explore the motivational orientations of
adults in pursuit of graduate education. The chapler begins with the description of a pilot
study (3.1). The chapter then followed by; research design (3.2); participants (3.3);
rescarch instruments (3.4); data collection and procedures (3.5); data analysis (3.6);

research permission and ethical considerations (3.7).

3.1 Rescarch design

The purpose ol this study is to explore the motivational orientations of adults in pursuit
of graduate education. The study is based on a qualitative descriptive research design
addressing adults who are currenily enrolling in a graduate program-either in a public or
private university located in Istanbul. The ficld of cducation as a part of applied social
sciences deals with cveryday concerns of people’s lives and practices; and qualitative
research focuses on discovery, insight and understanding of such practices (Merriam &
Thsdell, 2015). Therefore, qualitative research design is chosen for this study since it
gives detailed information through in-depth interviews by locusing on various
behaviours, beliefs, opinions and leelings of target adult learners.

Qualitative research design helps to understand how people interpret their certain
experiences and what meaning they attribute to such experiences rather than making
predictions. (Merriam and Tisdell, 2015). For this study, it is used to understand the
experiences of graduate learners and what they attribute to their graduate education. This

study is also effective for gaining insight into the cxperiences and motivational
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orientations of contemporary graduate adult learners, According to Creswell (2013),
understanding such experiences and attributes make qualitative research design more
interpretive and socially constructed. Here, researchers do not find already existing
knowledge, but they construct it through multiple cases or interpretations of a single
event,

In this worldview, individuals seek understanding of the world in which they live

and work. They develop subjective meanings of their expericnees, .. These

meanings are varied and multiple, leading the researcher to look for the
complexity of views... Often these subjective meanings are negotiated socially
and historieally. In other words, they are not simply imprinted on individuals but
are formed through historical and cultural norms that operate in individuals®

lives. (p. 24-25).

A single event, graduate education, might also be interpreted differently. Here,
this study is based on Houle’s (1961) typology which has three distinct categories
namely goal-oriented learning, learning-oricnted learning, and activity-oriented learning
based on his own study with a certain group. However, Turkish case has a potential to be
formed through different historical and cultural norms and has also a potential to create
different categories.

In addition, basic qualitative research design is used in this study to be able to
describe the situation. In other words, a specific type ol qualitative design such as
grounded theory or ethnographic study is not applicable for this study while describing
the situation of graduate learncrs. As stated by Merriam and Tisdell (2015), basic
qualitative rescarch is one of the most common form ol research used in educational
studics (p. 24.) All qualitative research interested in meaning is constructed by

individuals and basic qualitative study mainly tries to uncover and interpret these

meanings.
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3.2 Pilot study

A pilot study refers to mini versions of a full-scale study. In this sensc it functions as a
feasibility report or a pre-test. Hence, a pilot study might give early waming about
where the main research project could fail, where research protocols may not be
followed, or whether proposed methods or instruments arc inappropriate (Hundley and
Teijlingen, 2001). Although it docs not gnarantee the success of the whole study, it
increases the likelihood of the success. Tt is a crucial part of a good rescarch design
allowing meaningful insights.

In this case, a pilot study was conducted with accessible four graduate students,
imcluding two females and two males, who volunteered to participate in the study. Here,
the only criterion was being a graduate student (MA or PhD) in Istanbul/Turkey
regardless of other faclors like demographics, university or department. However, such
factors were tried to be balanced to ensure diversity when there were more than four
volunteers. These four participants were from three different universities located in
Istanbul, and from diflerent grade levels, The distribution of the prade levels and
universities are as shown in Table 4.

Table 4. University and Grade Level Distribution

Participant University Type Grade Level Class
Pilot 1 Private I University MA Course
Pilot 2 Public B University MA | Coursc
Pilot 3 Public A Univéi"sit}r PhD Thesis
Pilot 4 Publie A University PhDD T_hcsis
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A flexible lime schedule was arranged considering the comfort of each
participant, The researcher met with each of these participants face-to-face in diflerent
settings such as cafes, offices and campuses. First, the researcher introduced herself. She
explained the details ol the study and the procedure while answering possible questions
and concerns of the participants. Then, the consent forms mentioning specilically the
details of the study and the confidentiality issue were introduced. The participants had
one copy ol it, either. As a second step, these four participants filled out the
demographic information forms. Accordingly, one female MA student was from the age
interval 21-30, and one PhD female student was from the age interval 21-30. Onc MA
male student was from the age interval 21-30, and one PhD male student was from the
age interval 31-40. All the participants were single, The demographics included three
employed, and one unemployed parlicipant who had some financial scholarship for his
graduate education. All participants were pursuing a graduate cducation in harmony with
their undergraduate fields. For example, a participant coming from counseling
background studies still counseling or a similar field such as psychology. Only one
participant had a non-Turkish origin. He came to Turkey from Iran to pursue his PhD
studics. As a final step, interviews were condueted with each of the participants and they
all went smoothly, The interviews were recorded for transcription with the consent of

participants.

The pilot study was about the motivation of participants to pursue graduate
education and it gave rise to initial outcomes of the whole study. On the basis of this
pilot study; interview questions, the research design and the procedure were revised, The

findings of the pilot study also showed that grade level (MA or PhD) and university type
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(public and private) might matter a lot for the study outcomes. Therefore, this pilot study

was fruitful to decide on sampling of the participants lor the whole study.

Even though students” motivation was still goal-oriented and activity-orienled,
learning-oriented learners were missing for this pilot group; it is also sometimes
impossible to assign one typology for one learner. Hence, a new category called mixed
oriented came about. The conclusion for the pilot study were that the main molivation
was goal-oriented learning. Additionally, males had a higher percentage of selecting
goal-oriented leaming. Among all lour learners interviewed; lwo aimed Lo have belter
job skills, one aimed to make her family happy. and one regarded graduate education as
an aclivily providing new learning as well. She also had a goal to be an academician. For
her case, it is highly possible to mention a mix-oriented motivation, The following is an
cxample of what one PhD) student in a public university stated to support learning as a
goal, “T hope 1o have a good position. | want to wark in a good selting with a good
income.” The following is what a PhD student in a public university stated about
learning as an activity:

Everybody thought what would happen afler graduation and they (ried to go

different countries. During thal time, T decided on pursuing a graduate education.

There was a feeling of emptiness about what to do after university. Of course, the

casicr way was to go on anything. That’s why I decided on going on graduate

education with fricnds to have good times (Pilot 4).

As for a mixed oriented PhD student in a public university:

This university is both social and has many opportunities in many senses. It is

very open-minded, critical, and the field is related to my undergraduate field. [

like learning about cducational policics that drew my attention as a ficld. It
affects many social and political dynamies in the country...Courses are

discussion based, and maybe telling the ideas easily could be a reason Lo pursue
graduate education, T also want to be an academician (Pilot 3).
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3.3 Participants

Originally, participants of the study were intended to be from various public universities.
However, after conducting the pilot study, participants from private universilies were
also largeted as the pilol groups refers to the types of universities while responding
interview questions. Ultimately, the participants of this study were adult learners from 6
different universities: Public A University, Public B University, Public C University,
Private D) University, Private E University and Private I University.

In most cascs, only a convenicnee sample is possible as the researcher needs to
use nalurally formed groups such as a classroom, an organization or volunteers
(Creswell, 2013). Sampling can also be based on assumptions that arc supposed to be
discovered, understood and gained insight and selecting a sample [rom which the most
can be learned (Patton, 2015). Accordingly, convenient sampling method was uscd in
this study-while-selecting-the universities and the volunteer participants in order Lo gain

insight into the issue.

In order to conduet this study, accessible universities located in Tstanbul were
ranked in a way Lo rellect their positions for graduate learners. Although measurcs such
as student selectivity, peer assessment, graduation rates, graduation rate performance,
faculty resources and financial resources function as the indicator of educational quality
ol universities in general (US News, 2018), this is not be the case for university
education in Turkey. As stated by Altunay (2010), higher education reality of Turkey is
different from other countries. In Turkey, the quality of a universily is determined by the
students studying there, Tn other words, the fundamental criterion for a university to

establish reputation is whether it is preferred by the successtul students of the country.
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Altunay (2010) uscd university entrance examination as an instrument to assess this
criterion. In this thesis, current university entrance examination statistics arc similarly

used to reflect the positions of accessible universities.

For the students to be placed a four-year or above undergraduate program, they
should score high in the university entrance examination among over {wo million
students. Therefore, while categorizing the accessible universities in [stanbul, one input
measure, the percentage of high achievers of this exam was taken into account for public
and private universities, The statistics of 2017 published by Student Selection and
Placement Center (OSYM) forms the foundation of this ranking process. Accessible
universities were ranked according to the amount of the high achievers of the university
entrance exam.

While calculating the percentages, number of the students reecived from top ten
thousand was divided into the total number of the students registered to these
universities, As there are different results between public and private universities
according to this calculation, two Lypes of universities listed separately in terms of their
rankings as scen in Tahle 5 and 6.

Table 5 shows the rankings of public universities mentioned in this study, There
are 3 public universities (Public A, Public B, Public C) from low, middle and high-
ranking types. Table 6 shows the rankings of private universities mentioned in this
study. There are 3 privale universities (Private D, Private E, Private ') from low, middle

and high-ranking types.
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e Universities receiving 36% and above of their students from top ten thousand are

considered “high ranking™ public universities.

e Universities receiving 36%- 9% of their students [vom top ten thousand arc

considered “middle ranking™ public universities.

e [niversities receiving 9% and below of their students from top ten thousand are

considered “low ranking” public universities.

Table 5. Target Public Universily Rankings

Universily Ranking Type
1. Public A 66% Iligh
2. Public B 9,5% Middle
3. Public C 8.,3% Low

e Universities receiving 4% and above ol their students from top ten thousand are

considerced *high ranking” private universities.

e Universities receiving 4%- 1% of their students from top ten thousand are

considercd “middle ranking™ private universitics.

e Universities receiving 1% and below of their students from top ten thousand are

considered “low ranking” private universities.

Table 6. Target Private Universily Rankings

Universily ) Ranking Type
.| Private D 22% High
# Privale E 2.5% Middle
F— Private F 0,9% Low
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As seen in Table 5 and 6, prepared by using the statistics of 2017 published by
Student Selection and Placement Center (OSYM), the universitics and the volunteer
participants were sclected from different percentiles in order to reflect diversity. Public
and private universities from the same type are like the counterparts of one another.
Then, a snowball sampling technique, as a common type of non-probabilily sampling
method, was used to find out new participants, As the researcher interviewed with a
participanl, she asked for another participant. Apparently, snowball sampling method
enabled many participants by doing so. Therefore, this strategy involves locating a few
key participants who may easily meel the established criteria of the tarpet study.
According to LeCompte and Schensul (2010), the term criterion-based selection is also
used instead of snowball technique because one might lirst establish criteria for
convenient sampling rellecling the purpose of the study. Criteria established for this
specific study by the researcher are taken into-consideration while asking for new
participants. The basic criteria were including both private and public universitics,
balancing gender Lypes, balancing grade levels and balancing the number of participants
from each university to be able to create diversity as well as add on the existing studies.
All universitics were in [stanbul, which is a cosmopolitan city of Turkey. In Turkey,
there are 206 universities (129 public, 72 private and 5 vocational high schools), and 61
of them (13 public, 44 private and 4 vocational high schools) are in Istanbul (HEC,
2018). As it has very many universitics, it also has a polential to have many learners
from dilferent backgrounds as opposed to other cities. After contacting with cach
potential participant and talking with them about the study, face-to-face meetings were
done. No compensation was provided to participants, Their names and universitics were

coded to ensure conlidentiality, In addilion, the participants were informed about the
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study approval and about their rights protected by Bogazi¢i University Institutional
Review Board for Research with ITuman Subjects (Bogazigi University INAREK/SBB
Ethics Sub-Committec) (Appendix A).

‘The total number of participants were 36 (N—=36). 18 participants were MA
students, and 18 were PhD students. The gender distribution was also equal: 18 females
and 18 males. When the data starled (o renew themsclves, the interviews were cnded, As
an MA student and as an English teacher in a public high school, the researcher had easy
access to these adult learners and had built good rapport with most of them. Nonetheless,
there were also some cases thal created discouragement and disappointments. The
distribution of numbers based on universities, grade levels and genders are shown in
Table 7.

Table 7. Distribution of Numbers Based on University, Grade Level and Gender

iiParticipants University MA | -PhD Female Male
6 Public A University 3 3 3 3
6 Public B University 3 3 3 3
6 Public C University 3 3 3 3
6 Private D University 3 3 3 3
6 Private E University 3 3 3 3
6 ~ Private F University 3 3 3 3
TOTAL #: 36 6 18 18 18 18

While IToule also had both male and [emale participants in his study, he did not
stress much diversity among them, Efforts were made in this study to ensure diversity

among participants in terms of university types, departments and pender.
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3.3.1 Descriptions of the participants

In the light of demographic information form (Appendix C), participants are described.
Descriplions of the 18 students from public universities are listed (Appendix D),
Descriptions of the 18 students from private universitics arc listed (Appendix E).

Accordingly, descriptive characteristics of 36 parlicipants are as follows: 18 of
the participants were female, and 18 of them were male. 18 of the participants were MA
students, and 18 of them were PhD students. 25 of the participants were single, 10 of
them were married and 1 of them was divorced.

18 of the participants were studying in public universities, and 18 of them were
studying in private universities. 20 of the participants were in their course stage, and 16
of them were in their thesis stage.

According to their own perspectives, 25 of the participants were from middle
income level, 7 of them were from low income level, 3 of them were from high income
level and only 1 of them was from very low-income level including their scholarships if
any.

22 ol the participants were at the age interval ol 21-30, 12 of them were at the
age interval of 31-40 and 2 of them at the age interval of 41-50. 28 of the participants
were working adulis, and 8 of them were not working during that time of data collection.

29 of the participants were following a graduate program in harmony with their
undergraduate programs. For example, a student graduated from English language
department follows a degree in English literature. On the other hand, 7 of the
participants were following a different program as opposed to their undergraduate

programs.
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3.4 Instruments

A participant information and consent form (Appendix B), describing the study and the
ethical rights of the participants, was presented to participants just before applying the
instruments. A demographic information form (3.4.1) and semi-structured interview

questions (3.4.2) were employed for this study.

3.4.1 Demographic Information Form

A demographic form, crealed by the rescarcher, categorizes information such as gender,
age, marital status, educational background, as well as level of education, employment,
and income (Appendix C). Following the demographic section of the study, participants

arc asked to attend semi-structured interview section.

3.4.2 Semi-Structured Interview Questions

Semi-structured interview questions created by the researcher to address issues touching
upon any motivational reasons lor starting and continuing graduate education. Education
Participation Scale (EPS) developed by Boshier (1971) as a detailed quantitative
instrument driven from Iloule’s typology was explained in literature review section.
This scale was created based on personal communication with Houle, and on Houle’s
typology, which makes il very essential also for this qualitative study. Taking into
consideration such 4 similar instrument, EPS was used as a guide while creating
interview questions. The questions were in Turkish, which is the mother tongue of the
participants (Appendix F). English versions of these questions are in the following page

(Appendix G).
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1. Could you tell me bricfly aboul yourself and your daily life?

2. Could you tell me briefly about your educational background and studies?

3. When did you decide to pursue graduate education? Why?

4. What were the rcason/s that directed your decision?

5. Why did you select this school and program?

6. What did you gain from graduate education when compared (o undergraduate
education?

7. Where do you see yourself after graduation?

8. What would you have done il you had not started the graduate education?

3.5 Data collection and procedures

The participants were sought by using convenient sampling method. Through snowball
technique; the participants were gathered. I'acc-to-face meetings werc arranged
according to their own schedule. -mails, phone messages and phone calls were the
medium of communication belore lace-to-face mectings. In addition, the preferences of’
each participant were considered while sclceting the meeting place. The meetings were
in various places such as cafes, offices and campuses.

The first step was to give information to the participants about the study and the
researcher. They were free to ask or give any kind ol information to the researcher so
that the participants felt safe and sceure to attend the study. The second step was to have
the written consents of the participants. A copy of the consent forms was also given (o
them. Then, the participants were asked to fill out a demographic information form
which collecis demographics such as gender, age, marital status, educational

background, as well as level of education, employment, and income. Finally, the
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participants were interviewed using a semi-structured inlerview protocol and their voices
were recorded just for transcription purposes, The total time of each mectings took no
more than 30-45 minutes. The interview questions were centered around the
motivational orientations of the participants.

The purpose was 1o find out if Houle’s three distinct lcarner types (goal-oriented,
learning-oriented, and activity-oriented) are still relevant or have changed over time for
Turkish adult learners. The gquestions’ main focus was motivation with a sub-focus on
participants” daily life, educational background, decision-making processes, reasons for
their decisions, educational expericnees and reflective thinking on their future plans.
Elaboration for answers were asked ol each interviewee to confirm any unclear concepls
and to dig deeper into previous interview answers on their motivation for graduate
cducation.

As staled by Rubin & Rubin (2012), interviewing-is-an cxchange process based
on a meaningful relationship between the interviewer and the interviewee. During this
meaningful process, participants are trealed as a partner in the rescarch, which was also
the case for this study. There was reciprocity becausc the interviewee had given his/her
time, energy and emotion. In consideration of such a devolion, the interviewer owed
ercat loyalty, protection, and a voice in return. The interviewees’ answers were
recorded, transcribed and member-checked. Only the rescarcher and the major professor
had access to whole interview contents to be able to ensure the anonymity of the study

and to proteet the ethical rights of the participants.
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3.6 Data analysis

Dala gathered through demographic information form (Appendix C) and semi-structured
interviews were organized, analyzed, and inlerpreted in effort to understand and describe
motivational orientations of graduate students. The data were organized and analyzed
based on content analysis method to answer the research questions. Content analysis is a
generic terminology used Lo analyze lexts in several different ways. (Powers & Knapp,
2006). It mainly includes a systematic coding and categorizing. By doing so, it helps
exploring large amounts of textual information lo determine patterns of words used, their
frequency, their relationships, and the structures and discourses of communication
(Mayring, 2000).

For this study thematic analysis was also applied. Here, provisional coding was
used. According to Saldafia (2013) provisional coding is a set ol pre-determined codes
that come from- previousfindings in litcrature. “Provisional codes can be revised,
modified, deleted, or expanded to include new codes™ (Saldafia, 2013; p. 144).
Therefore, provisional coding is also valued when a study is building on or
corroborating previous research, which is the case for this study.

Each interview answer was transcribed and reviewed in relation lo Houle’s three
learner types (goal-oriented, activity-oriented, and learning-oriented). They were
transcribed and reviewed immediately aller each interview not to forget or move away
from the participant and the content. Since qualitative data offers a deeper understanding
ol human experiences, the method of theme development as an elfective means is
required (Vaismoradi, M., Jones, J., Turunen, H. and Snelgrove, S., 2016). Therefore,
from the content keywords and phrases, descriptions, provided additional explanations,

highlighted differences or possible new factors and/or relevant findings were tried to be
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differentiated in accordance with Houle’s typology. For each question guided by the
rescarcher, a descriptive and short theme was expelled. Sometimes questions are
grouped under one theme. Then the coding process started. The coding process during a
first cycle was like a descriptive coding aiming indicating the main point of each
sentenee and relating those to Houle’s earner types if possible. The sccond cycle of
coding included sub-coding to group descriptive codes into sub-sels or sub-themes, and
claborative coding to compare patterns or themes lo Houle’s original construets, looking
for additional or new factors that further explain or add on to Houle's original theory.
Saldafia (2013) also states that a colleague not involved in the study can provide a reality
check to improve the likelihood of using the most meaningful codes from the answers, A
colleague of the researcher checked themes and codes to verily what the researcher was

seeing emerge in the data analysis.

3.7 Research permission and ethical consideration

As a very first step, Institutional Board Review (IRB) approval of Bogazici University
INAREK/SBB Ethics Sub-Committee was taken for this qualitative study (Appendix A).
The committee approved the topie, goal of the study as well as the whole procedure. The
consent given by the commiitee also guarantees the ethical rights of cach participant and
it includes the details of the ethical rights. Therefore, this study has the research
permission and ethical approval. The participants were given information related to this
rescarch approval and their ethical rights verbally before data collection process. They
also got a writlen copy of consent form which also cxplains the study details and ethical

rights of them. Accordingly, their names and school names are coded because of
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confidentiality issue. In addition, they had a right to withdraw from this volunteer study
in any time,

Creswell (2013) suggests live main approaches that a researcher can benefit to
cstablish the trustworthiness and credibility of a qualitative study. These approaches are:
(1) saturation in the ficld; (2) peer review; (3) member checks; (4) clarifying researcher
bias via reflexivity or debriefing; and (5) triangulation. They are briefly discussed below
to show the strategies used by the rescarcher in this qualitative study.

(1) Saturation in the field includes building engagement and trust with the
participants and checking for any possible misinformation and inaccuracy presented by
the participants. A pilot study was conducted with four graduate-level students, Here,
the questions were tested to see whether they were clear to generale expected answers.
Students used in this pilot test found that the questions were easily understood. Hence,
the researcher deduced that no additional clarification was required, and the answers
presented by the participants were related to Houle’s three leamer types. In effort to
build trust with the participants, the researcher provided interview questions prior to the
interview. In addition, to address confidentiality concerns, participanls were given codes
rather than pseudonyms, and only the researcher and major professor had acecss to
uncorded/raw interview transcripts which were kept on a secure computer.

In addition, (2) pcer review was conducted by a collcague of the researcher. She
checked statistics, themes and codes to verify them. Through (3) member-checking, the
participants read and verify their technical answers/statements with their interview
transcripts. 'or example, a participant read and corrected his mathematical terms that arc
misspelled in the transcription by the researcher. The result themes and codes were

ultimaiely reviewed by the researcher’s colleague and major professor.
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A researcher’s preconceptions, beliefs, values, assumptions, and experiences
have a great potential to shape his/her research. (4) Reflexivity is a purposcful situating
of oneself in relation to the study and acknowledgement of such potential influences.
The researcher obtained my bachelor’s degree in 2015 in foreign language education. A
natural career progression was to advance into language teaching; however, she wanted
to lurther her education and to continue leaching.

The researcher decided to pursue a master’s degree in adult education because
she decided (o challenge herself in learning Lo teach adults as she had mostly thought
elementary and sccondary level students before. So, the researcher laught adult students
for the next several months with such a purpose. As to her work, she is still teaching
English in a vocational public high school to a very challenging young adult group while
building her understanding of vocational education, features of young adults as well as
language teaching while following her-master’s studies. During this-time; the researcher
tried to go ahead in voluntcer actions and in any kind of artful events, which nourish her
mind and soul.

In such a life cyele, her motivation was as goal-oriented because she wanted to
gel a degree to follow doctoral studies (o become an academician. However, her
motivation was also as learning-orientated because she wanied to learn about adults and
to move lurther her experiences. The rescarcher still has that goal, but it is more of an
internal accomplishment for her own satislaction and sclf-fulfillment, Therefore, the
researcher categorized her motivational orientation as a mixed-oriented in the

framework of this study.
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As a candidate ol adult education graduate student, the interest of the rescarcher
in motivation and Houle’s work began in the spring of 2017 with a class presentation.
She developed a passion for the topic ol motivation of adults’ conlinuous learning.
During that period, her friends were suggesting various reasons for their praduate
education. Ilence, the researcher really wanted to learn more about different
motivational orientations. In addition, as a future adult educator, she wants to be able to
understand her students’ motivations to learn. Knowing who follows adult education
activities and why they follow it is also valuable information for policymakers as stated
by Merriam, Caffarella, and Baumgartner (2007). Therefore, the researcher believes that
this study has a potential contribute to teaching and learning processes of those who are
engaging in adult and higher education activities like her. It has also a potential to shape
education policies. She does, however, know that as an adult education graduate student
who are in her thesis stage; there may be a lendency to misinterpret answers because-of

her own biases and experiences.
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CHAPTER 4

FINDINGS AND DISCUSSIONS

This chapter provides presentation of the lindings in relation to each interview question
(4.1) and followed by major themes and their discussions (4.2) in relation to research
queslions.

I'or many years, Houle’s typology (1961) has been widely studied by researchers
and it has been applied to various adult learners. However, exploring whether IToule’s
typology is still relevant to today’s learners or additional dimensions are nceded is
required. The purpose ol this study was to explore motivational orientations of adult
learners pursuing a graduate program and interpreting them in relation to Iloule’s
typology.

Content analysis method was used while analyzing large amounts of textual
information to determine patterns of words used, their frequency, their relationships, and
the structures and discourses ol communication (Mayring, 2000). In this study, themes
and sub-themes emerging from this data sct were used. In addition, thematic analysis
was also used for interview question 3, 4 and 5 with provisional coding, which is a sel of
pre-determined codes that come [rom Houle’s study.

Frequency tables make large data scts to be seen clearly. They also allow the data
Lo be transferred to any other reader or setting (Maxwell, 2010). That’s why frequency
tables are also presented in this study. Although frequencics could indicate greater
imporiance, they can sometimes simply reflect greater willingness or ability to talk at
length about the topic (Shiclds & Twycross, 2008). Keeping this in mind, interpretations

are made with the quotes from the real data not to miss the context.
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4.1 Findings

Iindings of each interview question arc presented with their frequencies in this part.
Frequency tables enable to show sub-themes of each interview question with their
frequencies.

It is also possible to see the frequency distinctions between master’s and
doclorate students as well as the frequency distinctions between public and private
school types if any. However, the researcher only interprets the resulls which are
signilicant for the purpose of this study.

Interview Question 1: Could you tell me briefly about yourself and your daily life?

As scen in Table 8, most of the participants frequently identilied their daily life through
their graduate studies. They also frequently identified their daily life through their work
life if they Ilﬂ‘l-'e.ﬂ job. Some of the participants of this study viewed their lives as busy,
routine and deprived of extra activities such as leisure time activities. Some of those-who-
are married mentioned their family life, too. For this question grade levels (master or
PhD)) and school types (public or private) do not ereate much dilTerence for the answers.

Table 8, Freguency Table of Interview Question 1

x | _Master (Public) | Master (Private) | PhD (Public) | PhD (Private
Sub-Themes F % r % r % | % )
Work Life 7 31,81 6 28,57 6 28,57 ) 37.5
 Study Life 9 40,90 9 42,85 9 42,85 8 333
Busy Life 1 4,75 1 4,76 | 4,76 2 8.3
Routine Life 2 5,09 1 4,76 2 9,52 I 4,16
Family Lile 2 9,09 1 4,76 2 0.52 2 8.3
Extra Life | 4,75 3 14,28 1 476 | 2 8.3
Total 22 100 21 100 21 100 24 100




Interview Question 2: Could you tell me briefly about your educational background and
studics?

As seen in Table 9, most of the participants of the study have continuous educational
paths. This means they continued their education without having any break times, Some
of the participants also have non-continuous educational paths, which means they have
had some gap years on purpose or unintentionally, For this theme, PhD students have
more continuous educational paths as opposed to master’s students. However, school
types do not ereate much difference for the answers.

Table 9. Frequency Table of Interview Question 2

Master Master PhD PhD
Sub-Themes (Public) (Private) (Public) (Private)
| % |F[ % |F|] % |[f] %
Continuous Edu. Path 3 33,?73 8| 8889 | 6| 66,67 | 6 _:ﬁﬁ,ﬁ?
Non-continuous Edu. Path 6| 66,67 1 11,11 | 3] 3333 | 3 | 33,33
Total [ 9] 100 [ 9] 100 [9] 100 [9] 100

Interview Question 3: When did you decide to pursue graduate cducation? Why?

As seen in Table 10, most of the participants decided on their graduate education during
their university years. Some of the participants made their decisions after university.
Very few of them decided it even before university. Both master and PhD student mostly
have various goals in their minds, Very few of the master’s students have activity
oriented and learning-oriented reasons as well as other reasons. On the other hand, PhD
students do not have activity oriented and leaming- oriented reasons. They also have
other reasons. Although grade levels create differences for this question, university types

do not create any distinctive differences.
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Table 10. Frequency Table ol Interview Question 3

Master Master PhD PhD
Sub-Themes | (Public) (Privale) (Public) (Private)
f 1 % f % f % f %
Before University 1 11,12 1 11,11 1 11,11 l 11,11
During University ¢ 4444 | 6 66,67 | 6 | 606,67 5 55.56
After University 4 44,44 2 2222 | 2| 22,22 3 33.35
Total 9 100 9 100 9 100 9 100
Master Master PhD PhDD
Sub-Themes (Public) (Private) (Public) (Private)
f % | f % f % f %
Goal-Oricnted Reasons | § 44 44 7 70 88,89 | 7 70
Activity-Oriented 0 0 | 10 0 0 0 0
Reasons
Learning-Oricnted 3 16,67 0 0 0 0 0 0
Reasons
| Other Reasons 7 38,89 2 20 [ S 30
Total 18 100 10 100 9 100 10 100

Interview Question 4: Whal were the reason/s that directed your decision?

As seen in Table 11, participants of the study have different reasons to pursue graduate

education. Both master and PhD student mostly have poal-oriented reasons. They also

have activity-oriented, learning-oriented reasons as well as other reasons. For this

question, grade levels and university types do not create much difference.

Table 11. l'requency Table of Interview Question 4

Master Master PhDD PhD
Sub-Themes (Public) (Privatc) (Public) (Private)
f % f % f % F | %
Goal-Oriented Reasons | 15 | 55,56 11 5789 | 5 |3333] 10 | 62,5 |
Reiity-Oricaied 3| 111 | 3] 1579 | 2 | 1333 1 | 625
Reasons - =
Leaming-Oriented | , | 1481 | 3 | 1579 | 4 | 2667 2 | 125
Reasons _
Other Reason/s 3 18,52 2 10,53 4 | 26,67 3 18,75 |
Total 27 100 19 100 15 100 16 100
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Interview Question 5: Why did you select this school and program?

As seen in Table 12, there ave different reasons on sclecting the universities and graduate
programs. Master’s students both from public and private universities frequently
selected familiar schools and programs. On the other hand, PhD students of public
universities mostly cared their personal necds while selecting their schools and
programs. I'or PhD students of private universities familiarity was the main reason for
their selections likewise master’s students.

Table 12. Frequency Table of Interview Question 5

ublic) | Master (Priv: i i
Sub-Thenes N_'ft-ast{:r (P o ) . ( %die} P];-D_{Pu Iij;c} Pi;D {Frwﬂzlre)
Familiarity 0 | 375 10 [ 3333 3 | 15 8 40
Quality 6 25 7 23,33 4 20 3 15
Opportunities 3 12,5 7 23,33 1 5 3 15
Personal Needs 5 20,83 2 6,68 9 45 5 25 |
Obligation 0 0 I 3,33 1 5 0 0
Other Reason/s | 4,17 3 10 2 10 1 5
Total 24 100 30 100 20 100 20 100

Interview Question 6: Whal did you gain from graduate cducation when compared to
undergraduate education?

As seen in Table 13, both master and PhD students mostly regard graduate cducation as
full of opportunities as opposed lo undergraduate education. The participants often
regard graduale education as practical and deeper as opposed to their undergraduate
education. Very few of the participants also regard it as difficult. Only a few PhD
students from private universities regard it as qualified. Only a master’s student from a
public universily mention her disappointments. In addition, very few master and PhD

students focus on the self-learning side of the graduate education.

54




Table 13. Frequency Table of Interview Question 6

Master Master PhD PhD

Sub-Themes (Public) (Private) (Public) (Private)
f % [ % f % [ %

Deeper
Understanding 7 30.44 1 6,25 4 16 8 40
Practical 3 13,04 6 37,5 2 8 I 3
Self-learning 0 0 | 625 | 1 A 4 20
Quality 0 0 0 0 0 0 3 15
Opportunities 12 52,17 6 37.5 14 56 4 20
Disappointment i1 4,35 0 0 0 0 0 0
Diflicult 0 0 2 12,5 -4 16 0 0
Total 23 100 16 100 25 | 100 | 20 100

Interview Question 7: Where do you sce yoursell aller graduation?

As seen in Table 14 most of the participants from each category frequently identified

academic career paths as their future plans, but this ratio is higher for PhD students as

expected. PhD students have a tendencey to start such a degree in pursuit of academic

positions. Some ol the participants of this study also have non-academic career paths in

their minds. Very few of the participants do not have clear future plans.

Table 14. Frequency Table of Interview Question 7

Master Master PhD PhD
Sub-Themes (Public) (Private) (Public) (Private)
- r %% F % f %% f %o
Academic Career Path ‘E 66,67 4 44 44 8 1 88,89 | 7| 77,78
”““‘3““%*;‘:]‘1‘“ Career | 3| 3333 | 2| 2222 [o]| o |1]| 1un
Unplanned 0 0 3 33,33 1] 11.11 1 11,11
Total 9 100 9 100 9 100 9 100
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Interview Question 8: What would you have done if you had not started the graduate
cducation?

As seen in Table 15, most of the participants of this study, regardless of their grade
levels and school types, would have other plans if they would not start their graduate
cducation, Some of the participants stated that they would have no other plan. It means
they see their praduate education as a must or an obligation for themselves. 100% of the
private PhD students stated that they would definitely have other plans if they did not
starl their graduate education.

Table 15. Frequency Table of Interview Question 8

Master (Public) | Master (Private) | PhD (Public) | PhD (Private)
Sub-Themes |— :
[ % f % f % f %
Mo Other Plan | 2 2222 I 11,11 2 22,22 0 0
Other Plans 7 77,78 B 48.89 7 77,78 9 100
Total 9 100 12 100 9 100 9 100

4.3 Major themes and discussion

In this part, major themes with their sub-themes drawn from the data are discussed
within the framework of this study. Some interview questions are combined and
discussed under one theme. There arc 2 main themes drawn from research questions.
The data also elicited 2 additional themes which were not targeted with initial research
questions. Here, research questions, themes and additional themes ol the study are

presented, Then, each theme is discussed within the framework of this study.
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Rescarch (Questions;

I. What are the motivational oricntations of adults in pursuit of graduate education?
- What are the reasons that trigger adults to enroll in a graduate school?

- What affects the graduate school and program sclections of adults?

2, How do adults evaluate their graduate education?

- [Tow expectations of adulis from a graduate education come about?

- How can Houle's typology be interpreted for Turkish adults pursuing a graduate
education?

Themes:

Theme 1: Motivational orientations of graduate students

Theme 2: Lvaluations of graduate students

‘Theme 3: Daily lives of graduate students

(extra)

Theme 4: Educational backgrounds of graduate students

{extra)

The main themes are “motivational orientations of graduate students™ and
“evaluations of graduate students”. Interview questions 3, 4 and 5 are combined within
the scope of Houle’s typology (1961) under one theme called “motivational orientations
of graduate students”, Tn addition, interview questions 6, 7 and 8 are also combined
under one theme called “evaluvations of graduate students”.

Moreover, the answers of the participants have resulted in 2 extra themes. These
themes ave “daily lives of graduate students™ and “educational backgrounds of graduate

students”, In total, 4 major themes have been acquired for discussion. The quoles that

represent each theme in the best possible way are also included in this discussion part.
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Theme 1: Motivational orientations of graduate studenis

Under the interview question “When did you decide to pursue graduate education?
Why?”, decision making processes of the participants and their motivational orientations
beneath such a decision, shaping their career, were identified in the framework of
Houle’s typology (1961).

Graduate education is a pathway to academic professionalization (Austin &
Sorcinelli, 2013). This means, graduate students can have an aim to choose academic
occupations, According to Kiziltepe (2015), choosing an occupation is a lifelong process
in Turkey likewise in many other countries. She states that choices of the students are
shaped by their motivations and perceptions since they choose the best occupation for
themselves, It is meaningful, therefore, to identify motivations of students while
deciding on their occupations. The career decision-making process of adults is allected
by the extent o which they explore wider options-in their lives, and the extent to which
they look ahead and reflect on and identify their own interests (BIS Rescarch Paper,
2013; p. 16). Therefore, each adult makes his or her own carcer choices based on their
own explorations, Il means everybody can decide on graduate education which is a part
of their future career in different stages of their lives, The participants of this study
frequently decided on their graduale education during their undergraduate years as stated
by a master’s student from private E University: “Graduate education is always in my
mind especially since the second year of university.” Some of the participants made their
decisions after graduating from universily as stated by another master’s student from
public A University: “After experiencing the monotonous work life, 1 realized that

academy would be more suitable for me.” On the other hand, very few of the

58



participants decided to pursuc a graduate education even before their university
educations as stated by a master’s student from private F University:
I made my decision before university with that purpose I chose my BA field {o
be able to stay at university. [ want o go further and continue in this way. So, I
can say that | have been thought over it for a long time (PRM33, F University).
Based on Houle’s typology (1961), both master and PhD students mostly have
diverse goals to achieve through graduate education. Thus, these participants are goal-
oriented learners in terms of their motivations. Although the goals of the graduate
students are expected to be shaped by their motivation towards academic career (Austin,
2002), this is not always the case. As students of this century are becoming more diverse
in their backgrounds, needs, motivations, and cxpectations (Keller, 2001) their goals can
also be diverse in this sense.
A master female student explained her goal-oriented motivation shaped by family as
follows:
My sisters were even not a graduale of secondary school. There was a prejudice
in family against my education path because of them. I wanted to prove this
prejudice wrong and I had an ambition, great ambition (o pursue graduate
cducation. Actually, T decided on it to prove mysell and to break down the
prejudices (PTIM8, B University).
A male PhID student also emphasized his goal-oriented motivation triggered by family
members:
I started to work to experience it and to analyze my own needs. While engaging
in work, one cannot say let’s go back to graduate education even though T always
wanted it. Ultimately, my family told me not to forget my own goal and T started
(PRD2, E University).
Austin (2002) regards graduate education as a socialization way to academic

career. For her, socialization implies that an individual’s understanding of the academic

career begins with the graduate school experience. [Towever, Houle (1961) regards
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socialization as an activity providing new environments and new friends. Socialization
purposes of the participants in this study comply with IToule’s idea. While making their
decisions on pursuing a graduate education, some master’s students have similar
activity-oriented motivation as stated by a master’s student from A University: “I do not
like monotonous works, I decided that academic jobs are active and the setling is
suitable to socialize.” In accordance with Houle’s study, learning-oriented motivations
arc also observed in the study. For example, a master’s student from C University said:
“I believe that a person learns as much as s/he studics further, and I want to learn™.

On the other hand, PhD students do not have activily-oriented and learning-
oriented reasoms while making their decisions, which might be interpreted as they are
closer to academic life as opposed to a master’s student, and (hey have just academic,
goal-oriented motivation in this sense. This means, PhD students comply with the
socialization idea of Austin (2002) through graduate-cducation towards an academic
career. Participants also have other orientations which cannol directly be integrated to
Houle’s themes, This suggesis that adult learners are mix of different experiences and
backgrounds (Holyoke & Larson, 2009) and it is difficult to make generalizations about
them by assigning certain categorics. Although grade levels create differences for this
question, university types do nol create much difference.

Through the research question “What were the reason/s that directed your
decision?”, more about the motivational orientations of the participants were elicited. It
is clear that participants of the study have different reasons while deciding on pursuing a
graduate education, which is a sign of their initial motivations. Both master and PhD
students mostly have goal-oriented motivations as suggested by Houle (1961). For some

participants this goal-orientated classification lunctions differently. It appcars that
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Turkish adults, especially males, do not always have a goal to achieve something. Males
have masculine obligations such as obligatory military service, or masculine
responsibilities shaped by culture such as having a proper job following graduation
before getting marricd, In avoidance/escape motivation, behavior or actions are directed
by an undesirable event (Tsutsui-Kimura et. al., 2017). It seems that, this motivation is
to overcome undesirable cvents or obstacles for Turkish students. Despite advances in
the ncurobiology of motivation (Salamone & Correa, 2002; Tsutsui-Kimura et al., 2017),
only a few studies have addressed such an escape motivation (Salamone, 1994: Perrotti
et al,, 2013).

It is clear lor this study, however, that some adults do not want to have any break
in (heir plans, including the academic ones, to meet such obligations and responsibilities,
Thus, they developed an “avoidance-oriented motivation™, Tnstead of achicving
something, they aim to get rid of something, which is mostly-the case for male master’s
students of privatc universities. For example, they aim to get rid of military scrvice duty
or employment exposed by masculine roles (Bayar el. al, 2017). Therefore, a sub-
classilication called “avoidance-oriented™ might be added for goal-orienled learners for
these Turkish participants. Such an avoidance-oriented motivation may affect the
efficiency of graduate education processcs and products, such as thesis or dissertations,
in a negative way. If a recent study on academic writing is considered, there has been
unfortunately a rising number of plagiarisms in academic writings in Turkey (Toprak,
2016). Avoidance-oriented enrolments might be one ol (he reasons beneath such
uncthical behaviours of graduate students if'it is a sole motivation. On the other hand, it
is unlair to stigmatize those people as unmotivated by locating the problem to the

individuals themselves as they avoid from onc thing and do other things. Instead the
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grounds on which the problem is formulated and those who formulate the problem
should become visible (Ahl, 2006).

A male master’s student explains his avoidance-oriented goal resulting from military
service duty, but not followed by it as follows:

Even if | have a motivation of geiting rid of my military duty, and it scems as if
my main goal, I also try to get benefit from graduate education as | have to spare
my time [or il, I started PhD in [Tong Kong and [ quitted it. My visa expiry time
and my suspension time for military duty were about to {inish, So, I immediately
registered for an MBA program when [ came back to Turkey. It was a non-thesis
program and there was even no document or examination for it. [ extended that
MBA as much as possible (o extent my suspension time (PRM26, E University).

Another male student explains his avoidance-oriented goal resulting [rom employment

issue as follows:

As a first reason, | was not certain that I could find a proper job immediately
alter my graduation., During the last year of university while having a graduation
rush, [ didn’t want to deal with employment issue. [ thought that pursuing a
graduate education would give me some time (PRM20, D University).

On the other hand, participants also have goal-oriented motivations mainly (o
achieve something such as a promotion, status, and better job in return for their graduate
education as suggested by Houle (1961). However, it is still possible to observe
avoidance-oriented goals as a second or third goal as in the case of student below:

As [ stated before, I thought that it would be beneficial both for my personal and

professional development. 1 think, graduate degree will help me find job in

future. In addition, there is an important problem “military duty”. I could extent
it via my MA. | registered for a MA for also this reason like many other male

students, but of course it is not the main reason for me (PUM7, B Universily).

A lemale student focuses on academic goals as many other participants:

First ol all, being an academician is a respectful job in our society. Such
academic career can also satisfy me personally as I have always desired to be an
academician in my field (PUM2, A University).
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Participants also have activity-oriented, leaming-oriented motivation as well as
other orientations while deciding on their graduate educations. An activity-oriented
master’s student from F University says: “I love being in the university setting with
different activities and opportunities, 1 like these social extension™. A PhD student from
A University also emphasizes the setling and activity:

I like school itsell T like being in school selting and being in this environment.

The environment is young and you can think imnovative, you somehow become

up-to-date about any kind of activities (PUD6, A University).

On the other hand, a learning-oriented master’s student from D University
focuses on the pure leaming side of his education and states: “One of the most important
reason [or me to pursue graduate education is my own intellectual curiosity. | really love
learning”™. A PhD student from C University also support his learning goal as follows:
“Of course, the reason is lifelong learning. Only in this job one can always learn and
renew himself/herself and serve for himself/herself if sthe likes learning®. For this
question, grade levels and university types do not create much difference. However,
private universities seem ready for avoidance-oriented learners to meet their necds as
emphasized by a male PhD student from E University:

When I had a military service related problem and when [ said I need an urgent

MA enrolment, it was the lifesaver university for me. It was accessible in this
sense (PRM20, E University).

Furthermore, it is sometimes really difficult to assign only one motivation
typology for some cases. Houle (1961) suggests that all three learner types might
overlap with one another. Ile still claims that one type would be always more dominant.
For this study, some students listed all types of motivation for themselves not referring

one of them dominantly. Therefore, a new typology called mixed-oriented has emerged

63



for this study. The following saying ol a master’s student from private F Universily is a
sample of such mixed-oriented learner,
The first reason is of course my desire to learn, o increase knowledge, to
improve so as not to forget what I learnt about my field while working in a
school. Then, also economic reasons for the future came also into scene, Another
reason is to change the environment. Teachers in a vocational high school have
no lopics, they always talk about football and matches during a conversation,
which I want to change. 1 want to meet and be with people who have different
ideas, perspeetives here. [ like being here. These all motivate me, | cannot tell
onc of it as my sole reason (o enroll in a graduate school (PRM31, F University).
Under the research question “Why did you seleet this school and program?
motivational orientations of participants again within the scope of Houle’s typology
(1961) were identified. Although understanding the school choice process is not simple,
identifying the factors that influence this process can be critical (Aydin, 2015). One
point is that there arc apparently different reasons for selecting a graduate school and a
program for the participants. Nora (2004) states that students are more likely to re-enroll
if they feel accepted, safe, and happy at their universities, which also is the case for this
study. Master’s students both from public and private universities frequently selected the
most [amiliar schools and programs, which functions as goal-oriented motivation
towards a familiar school, program or setting. A master’s student from A University
confinued her studies in her own school: “It was my own school and I think (hat this
school is the best option”, Another master’s student regards the importance of familiarity
as this:
To be honest, another field in another school with other instructors made me
scarcd. As I was the graduate of this private I' University, [ got 30% scholarship.
So, [ chose this school (PRM32, F University).

Another point is that PhD students of public universitics mostly cared about their

personal needs or interests while selecting their schools and programs, which is expected
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because one of the most important reasons to follow education are on the personal level
as stated by Dench and Regan (2000). Meeting the needs and interests actually functions
as apain a goal-orienled motivation. Adults want to do something based on their needs
and inlerests, take their lifc into different directions and want to gain skills for personal
satisfaction. These goals are not only about the intellectual brain, they are also about
social and emotional interests (ITyland, 2011). One of these personal needs reflected in
the study was self-actualization as slated by a PhD student from C University: “I just
thought that I could actualize myself in this school with this program®. Another PhD
student from B University followed his personal interest and stated: “This was a field
that gives responses to many inequalities in which [ am interested.” For PhD students of
privatc universities, familiarity was again the main reason for their selections likewisc

masler’s students.

Students carefully choose their higher education institution, Among many
alternatives, this process is highly complicated for candidates. Tn addition, increasing
number of alternatives has resulled in competition among universitics (Lindong, 2007;
Marginson, 2006; Sabir, Ahmad, Ashraf & Ahmad, 2013). There are still some certain
factors allecting the university and degree choices of students, Quality of the education
has become a major criterion in higher education (Horodnic & Zait, 2015). Studies
showed that students” university choice decision is also influenced by university
altributes such as staff quality, type of institutions, availability ol desired programs,
curriculum, international reputation, quality of facilities such as library, computing
facilitics and social [acilities, campus and class size and availability of financial aid

(Soutar & Turner, 2002; Belanger, Mount & Wilson, 2002; Hoyt & Brown, 2003;
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Holdsworth & Nind, 2006). In line with such findings, the participants ol this study also
referred quality of the schools, programs and instructor as well as the opportunities such
as funding provided by universities for this question, However, they sometimes do not
have many alternatives, and are obliged (o select a school and program. Quality,
opportunitics, obligations and other reasons were also slightly mentioned by a few of the
participants for this question. All in all, goal-oriented reasons are prominent for this
theme likewise the studies in literature based on Houle's typology (1961).

Within the scope of interview questions 3, 4 and 5, motivational arientations of
the participants, who arc graduate students, were identificd. These motivational
orientations of adult students were identificd through their decisions and selections.
Based on Houle’s typology (1961), goal-oriented motivation is the most prominent
theme for the participants of this study. Furthermore, a new sub-category for this theme
as avoidance-oriented emerged from the data, which is more common-among males who
have masculine obligation such as joining the army or masculine responsibilities shaped
by Turkish culture like having a proper job. Nonctheless, they do not want to have any
break in their plans, including the academic ones, to meet such obligations and
responsibilities. That’s why, they develop an avoidance-oriented motivation.

Even though, leamning-oriented and activity-oriented molivations are also
present, they are not much prominent like goal-oriented motivation in this study, For
some cases, it is difficult and wrong to assign a single category because adults are in
reality a mix of distinct generations with different backgrounds (Holyoke & Larson,
2009). Therefore, a new category called as mixed-oriented also emerged from the data to

identily motivation clearly.
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Theme 2: Evaluations of graduate students

Under the interview question “What did you gain from graduate education when
compared to undergraduate education?”, participations cvaluated their graduate
education in comparison to their undergraduate education, which gives signs about the
sustainment of motivation after initial enrollment. Graduate study is a critical transition
process of becoming a responsible scholar (Lovitts, 2005), bul becoming an independent
scholar is not easy for graduate students. Students need to be supported during their
journeys while developing a scholarly identity (Lin & Cranton, 2005). Both master and
PhD students mostly focus on the opportunitics such as funding, assistantships or
projects as well as new skills provided in graduate education, which is very limited
during undergraduate years. A PhD student explains his opportunities as this:

I learnt a lot during graduate education. 1 changed my field and got new skills, [

have many opportunitics as a result of such an education. I can cither work in a

private scctor or pursue an academic career. I will not have any struggles in this

sense with these opportunities (PUD6, A Universily).

From the perspective of participants, graduale education is practical and deeper
as opposed to undergraduate education, These are expected clements of graduate
education to develop independence, critical thinking and creativity during this process
(Lin & Cranton, 2005). Adults find it important that the learning is relevant, problem
oriented and practical (Kendall, Carey, Cramp & Perkins, 2012; Gorges and Kandler,
2011).

A master’s student explains the practical side of graduate education as follows:

The best people in marketing sector or CEOs of good companies sometimes

come to our courses. When we meet with them, learn their success and their

background, it is a really practical education for us and it also motivates. You

have real people in front of you with their rights and wrongs, which is a really
good experience for me (PRD25, L University).
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A PhD student makes a good analogy for graduate education while explaining the decper
side:

Graduate education is more complicated, detailed and deeper. There are less
people and the quality ol education is higher, Undergraduate education was to
save daily life or to get a job. Ilowever, graduate education is like a creme de la
créme (PRDI36, F University).

According to Bloom’s Taxonomy of Educational Objectives (Bloom &
Krathwohl, 1956), graduate programs most often {ocus on the three higher levels:
analysis, synthesis and evaluation beeause it is assumed that graduate students arc
supposed to have as they have already passed the lower levels: knowledge,
comprchension, and application. Iligher levels are more complicated as opposed to the
lower levels. Very few of the participants regard graduate education as difficult like a
master’s student from D University: “The number of classes may be less, but they are
more difficult”, Only a few PhD students from private universities regard it as qualified
like a PhD student from I University: “There are less people and quality of education is
higher.” Only a master’s student from a public A University mention her
disappointments: “T don’t think that it has brought me anything at all within the same
lield”, She probably docs not see herself in higher levels in the taxonomy as she is in
the same ficld. In addition, very few master’s and PhD students focus on the self-
learning side of the graduate education like a PhD student from D University: “lreedom
ol doing my own rescarch in my own way is great.”

As can be understood, parlicipants of the study regard their graduate education as
different when they compare it to their undergraduate education, While explaining the

differences, they mostly mention opportunities provided through or as a result of

graduate cducation. They also mention the practical and deeper side of their graduate
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education. Very few of them also cvaluate their graduate education in terms of
difficultics and disappointments as well as quality and self-lcarning sides,

Under the research question “Where do you see yourself after graduation?”,
graduate students cvaluated their future plans aller graduate education. In addition, this
question enabled the researcher to understand to what cxtent the participants aim to
pursue an academic career, which is supposedly one of the main and initial focuses of
graduate education (Cakar, 1997).

According to Austin and Sorcinelli (2013), graduate education is a formal
pathway to professionalization in learning, It is critical, therefore, to prepare graduate
students for an academic career (Austin & Wulff, 2004). Most of the participants in this
study frequently mentioned their academic carcer paths as their future plans. This means
they plan to be an academician in future and pursue their current cducation accordingly.
The ratio is higher for PhD students, which is expected as they are closer to academic
life. To put it in a different way, participants of this study, especially PhD students, have
academic plans in their minds. Thus, they plan to work in an academic environment if
possible.

A master’s student from B University explains her academic plans in a certain
way: “It Is very certain for me. I immediately want to start PhD to get academic
positions.”™ Another master’s student from A University mentions his academic plans
with alternatives: “I see myself following a PhD either in Turkey or abroad to be an
academician if possiblc”. On the other hand, another student cven compares her career

path with others:
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[ hope to apply for a PhD program. So, I plan to continue in this path. I mean, 1
will stay in academy as a professional. My friends do or plan to do other things
like working in a bank or in a firm, but I do not like such things. Academy is the
best for me and I want to continue in this career (PRM26, D University).

Some of the participants of this study also have non-academic career paths in
their minds. It is logical Lo assign such qualified people only to academic areas, bul also
to private and public sectors needing qualified labor force (Alhas, 2006), For these
participants, graduate education is enough for their poals and they no longer want to be a
part of academic environment. Instead, they plan to work in public or private sector with
their new skills and diplomas.

After graduation, T see myself in a different place, not in academy. | aim and

dream o be sport programmer as a graduate of marketing, communication and

public relations. I think there is a gap in this sector and 1 want to fill it asa
woman (PRM21, I University).

There are also very lew participants who do not have clear future plans. These
people are confused about their future plans as emphasized by a master’s student from A
University: “I don’t plan to continue in academy, but not sure what to do.”

As can be understood, most of the participants plan to follow an academic-career
path aller graduation if they have such a chance, Unfortunately, they are also aware of
the fact that there is a mismatch among their real goals, training, and actual carecrs
(Golde & Dore, 2001). In other words, most of the students enrolling in a graduate
school start with academic reasons, but they end up with non-academic positions in
reality. On the other hand, it is interesting 1o note that there has been an increasing
number of opportunities within education along with the increase in the demand of’
skilled individuals. Thus, there is a competition in the sense that everybody should be

given an opportunity to express their potential skills. However, this is not easily

achicvable in today’s world and creates a trap. Opportunily trap issue came to scene
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stating that positional competition is to struggle over access to credentials, jobs and
positions (Brown, 2003). It scems that the emerging system of lifelong learning and
opportunitics will do little to reduce inequality in this sense (The Economist, 2017).

Some of the participants plan their futures in line with their work plans as they
do not want to follow an academic career path; rather, they want to go on with a job. On
the other hand, there are also very few participants who still have not decided on their
future plans, The conflict experienced by graduate students as a result of discrepancy
between their initial goals and real positions waiting for them might make them
indecisive (Lovills, 2001). For this question, grade level and university type do not
create much difference.

The research question “What would you have done if you had not started the
graduate education?”, helped the researcher to see where the participants put their
graduate education in their future plans, In other words, this question helped the
participants evaluale their alternative future plans. According to data, most of the
participants of this study, regardlcss of their grade levels and school types, would have
had other plans if they had not starled their graduate educations. Interestingly, 100% of
the private PhD students stated that they would definitely have had other plans if they
had not starled their graduate education.

Actually, I had a drcam of becoming a pilot for a long time, but T had eye-related

problems. So, I would be working if I had not started graduate school, and 1

would probably work in aviation industry (PRD36, F University).

I would, of course, continue to work as stewardess, If this job became difficult, T

would be a tutor teaching Turkish or English. In addition, | would also have a
chance to teach Turkish to foreigners (PUM13, C University).
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Some of the participants stated that they would have had no other plan. It means
they see their graduate education as a must or an obligation for themselves, which might
be interpreted as a sign of motivation towards graduate education.

Actually, I cannot cven think of such a case because 1 would have got really

bored if | couldn’t have slarted my graduate education. T would be unhappy

without a graduate education in my life (PUMS, B University).

I'T had not started my graduate education, I would be waiting to start it with a

great excitement beeause 1 see it an absolute must for me, Maybe it would
happen later, but [ would never give up (PUMI4, C University).

As can be understood, most of the participants, especially PhD students of
privale universities, have other alternatives in their minds if they had not started a
graduate journcy. On the other hand, graduate cducation is like a need and a must from
the perspeetive of some of the participants and university can play an important role in
meeling of needs through their programs, facilities, and services (Abiddin & Ismail,
2009).

Theme 3: Daily life of graduate students

Under the interview question “Could you tell me briefly about yourself and your daily
life?”, this additional theme was generated, which was not tarpeted with initial rescarch
questions. Thus, how graduate students see their lives was identilied. Also, this theme
enabled the researcher to understand where these people put their graduate education in
their daily lives. The participants of this study are adult graduate students aging from 21
to 50. These people are mature and sclf-directed human beings in their actions
(Knowles, 1984). Therefore, understanding their lives is one of the best ways (o gain
insight into their actions including pursuing a graduate education.

Both master and PhD students frequently identificd their daily lives through their
graduate studies. For most of the students, graduate education is in the center of their
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lives since it requires much time and energy. The participants also lrequently identificd
their daily life through their working life, if they have a job, which is expected since
adult students have such roles and responsibilities as opposed to younger students
(Bradley & Graham, 2000). A saying ol a master student from a private university
reflects such daily life of graduate students:

I work in the technology transfer oflice of this university. My daily life passes at

waork in weekdays. During weekends, I do sport or other extra activities if there

is. Here, we work a lot and after 7 p.m., | have MA courses (PRM25, E

Universily).

A PhD student from a public university also emphasizes the same situation:

We are in school all day. T have 3 days for school and 2 days for library day, So,

when [ don’t come Lo school, I go to library. Generally, I spend the days with

reading, writing and conducting rescarch as well as my assistantship tasks as a

PhID student (PUD17, C University).

Family, job, and other commitments play crucial parts in adult learning. These
commitments have a polential to function as a situational barrier in higher education for
adult learners (Carney-Crompton & Tan, 2002). In the light of such commitments, some
of the participants of this study regarded their lives as busy, routine and deprived of
extra aclivities such as leisure time activitics.

I have such a basic life indeed. I don’t have any extremes in my daily life, and I

am generally in my graduate school surrounding if | am not at home

(PUM2, A University).

In general, my daily life is routine: coming to school and going to work, going
back Lo home and taking care of the child etc. Always the same stull’

(PR30, I University).

As it can be understood, the participants of the study mention their daily lives
through their graduate education. They put it in the cenier of their lives even when they

have many other commitments in their daily lives, which sugpests a cerlain motivation
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for praduate cducation. As individuals get older in age, they build families, careers, and
positions, and graduate education for adults become one aclivity among many in which
adults can participate to meet specific needs, such as learning a new job-related skill
(Terrell, 1990). That is to say, the participants might have certain needs to meet with
their graduate education if they put it in the center of their lives. Furthermore, some of
the participants, as cmphasized belore, regard their lives as busy, routine and deprived of
extra activities, which suggests a lack of motivation in general, Thus, the participants
have daily routines shaped by their responsibilities, but do not have any extremes, with
their own words, in their lives. Graduate students as adults make great sacrifices to
enroll in a graduate school and try to balance multiple roles such as work, education and
family life for them (Lairchild, 2003). For this theme grade level (master or PhD) and
school types (public or private) do not create much difference lor the answers,

Theme 4: Educational backgrounds of graduate students

Under the interview question “Could you tell me bricfly about your educational
background and siudies?”, this additional theme was generaled, which was not targeted
with initial research questions. Thus, past educational experiences of the participants
were identified. In addition, this theme enabled the researcher to understand who attends
a graduate school and whether past experiences shape this decision.

According to Knowles (1984), adults have internal motives in their learning
actions. This mean, they start, sustain and finalize their learning actions with an inner
motivation without triggered by any external factors. That is why, they are supposed to
take responsibility for their own educational paths. The point, which is frequently
identified by the participants of this study, is having continuous educational paths, In

other words, they did not have any breaks before starting their graduate education, which
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might be inferpreted as a sign of internal motivation towards graduate education and
ultimately towards academic carcer path.
1 did double major with degrees in economics and mathematics. 1 graduated as
top student from both of them. Inunediately after, 1 started this master program,
and I want to pursue PhD. too (PRM25, D University).
A female PhD student also stated a similar educational path:
I studied physics in public A University. Then I started a master’s program there
on physics, However, I decided to focus on science history for my thesis with a
co-advisor. Now I do PhD in public C Universily again on science history with
that co-advisor while conducting my other studies (PUD16, C University).
Another point, which is also identified by the participants of this study, is having
non-continuous educational paths because of various reasons. According to Villela and
ITu (1991), adult student’s palette of life experience becomes more colored with age,
employment, and other roles or responsibilities which might be reflecled on their
educational paths. Knowles (1984) rcpards adult life as an accumulation of life
cxpericnces and knowledge. Thus, the previous experiences of adults including
responsibilities might be a base for their future education. Adults already have a lot of
knowledge and experience in life. This knowledge and experience base should be taken
into account (Votava & Husa, 2011). Adults in this study gencrally have breaks to finish
their other tasks and responsibilities like military service duties, Family related or job-
related responsibilities, which is especially the case for males. Men have massive
masculine responsibilitics in Turkish culture and fulfilling the military service duty is
only one of them (Bayar et. al, 2017). In addition, this theme revealed that adults may

sometimes have to delay their education as they cannot be accepted to a desired

program.
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A saying of a master student from a private university reflects a non-continuous
educational path:

I finished university in 2008. Immediately alter, T started a non-thesis master’s

program in public B University. Then, I need to get break and be prepared for

exams to be assigned as a teacher, When I started to work in 2013 as a Turkish
literature teacher, I studied philosophy from an open and distance program. Now,

I started a thesis master program in my own field in private F University

{(PRM31, F University)

A male PhD student from a public university also mentions a non-continuous
educational path with the emphasis on military duty experience:

Alter university, we have some cerlain stages in our lives as you can imagine. As

a man, what was expected from me was to find a proper job. However, I had to

finish my military duty to be able to find a proper, permanent job. On the other

hand, I wanted to continue a graduate program although I did not have the
necessary scores, People around me, especially my brother, said that it would be
more difficult to endure military setting afler a graduate education, Thus, I joined

the army as I wanted to get rid of it immediately. After that experience, I

certainly wanted to pursue a graduate program, but again I worked for a while

before starting a master program as a man. Now, | pursue my PhD studics and
struggling with my thesis (PUD10, B University).

As it can be understood, the participants of the study have either a continuous or
non-continuous cducational path. When they have a continuous educational path, they
have probably planmmed their graduate education beforehand with a certain motivation
lowards an academic career. In cases of non-continuous educational paths, individuals
have had to take breaks cither on purpose or as an obligation. Military service duty is
onc of these obligations. Students with high educational backgrounds are more likely to
go on with graduate education than military service duty (Bachman, Freedman-Doan, &
O’Malley, 2001). Pcople might also want to have gap times for themselves or need to
wait to be accepted Lo a desired program. Furthermore, some obligations like military

service duly or family and job-related responsibilities might cause to follow non-

continuous educational paths, Actually, military service duty for males is an attention
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grabbing, culturc-specilic obligation revealed in this theme, While the military duty
might be compeling with graduate schools for young adults, it might also serve as a
pathway to graduate education for many others (National Research Council, 2003). In
other words, experiences gone through during break times, such as military times, might
even affect the motivation in a way to enroll in a graduate school. For this theme, PhD
students have been observed to have more continuous educational paths as opposed to

master’s students, However, school types do not ereate much differcnce for the answers.
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CHAPTER 5

CONCLUSION

The main focus of this study is to explore motivational orientations of adults pursuing a
graduatc program in public or private universities located in Istanbul, Qualitative data
via semi-structured interviews from 36 participants, excluding the pilot ones, were
collected. This data gathered from 3 public and 3 private universities of different
rankings. In the light of the data coming from such a target group. the researcher
oblained the conclusion below,

The findings indicated that Houle’s typology (1961) is still applicable for this
Turkish adult students currently enrolled in a graduate program, but there are also some
new extensions. The theme called as motivational orientations ol graduate students
showed that goal-oriented learners arc more prevalent in this study. In general, graduate
students have academic goals as expected. In addition, a sub-category named as
avoidance-oriented emerged for the category goal-oriented. It appears that Turkish
adults also have an avoidance-oriented goals. This is mostly the casc for males who have
masculine obligations such as obligatory military service, or masculine responsibilities
shaped by culture such as having a proper job following graduation before getting
married. However, these adults do not want to have any break in their plans, including
the academic ones, to meet such obligations and responsibilitics. Thus, they develop an
avoidance-oriented motivation. A more comprehensive understanding of such
motivation would still be necessary. Leaming oriented leamers are also common in this
study whereas activity- oriented leamers are limited in number. The data shows that

students do not enroll in a graduate school in search of social interactions or activities as
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Houle’s non-degree students, What is more, an additional classification named as mix-
oriented emerged for those who have all types ol orientations suggested by Houle,

The theme called as evaluations of graduate students has important implications
on graduate education itself and on future plans of graduate students. From the
perspective of graduate students, graduate education is full of various opportunities such
as funding as opposed to undergraduate education that they have received. In addition to
this, graduate education is deeper and practical lor adults in term of given education and
its applicability to lives of adults. Even though it seems not as easy as undergraduate
cducation, students still pursue graduate education. This may show that they sustain their
initial motivation. Another important conclusion of the study is that graduate students
mainly aim to go further in their studies and desire to work in academic environments,
‘They, thus, have an ultimate motivation to be an academician. ITowever, academic
positions are not ready for them in reality as imagined by graduate students in this study.

Additional themes namely daily lives of graduate siudents and educational
backgrounds of graduate students also emerged [rom this study, which suggesls
additional implications for motivation. One of the implications of the study on daily life
is that the students participating in this study arc mature adults, and they have
responsibilities in their adult lives such as carning money. While fulfilling their
responsibilities in a busy lifccyele, they still put their graduate cducation in the center of
their daily lives, which is a sign o motivation towards graduate education. That is to
say, they have a cerlain motivation to pursue a graduate education, but the orientation of
this motivation might change. It looks like that educational paths of the participants arc
mostly continuous, which might be a sign of motivation to go on with graduate

cducation, The voices of the participants, having non-continuous paths, proved that
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experiences gained during gap times also motivated them to go on graduate education.
For example, a workplace experience might dircet individuals to go on with graduate
education as they see it in harmony with their aims and needs.

Another important conclusion of this study is that private universities scem to be
ready, flexible and easier for some urgent needs of the participants as stated by them.
For example, when a male participant needs to have a graduate education {o postpone his
military duty, a private university would be a more flexible and easier option for him.
On the other hand, school types as public or private do not necessarily affect
motivational orientations of graduate students in this study. When il comes to the cffect
of grade level as master or PhID, PhD students scem more motivated for an academic

career path as can be expected.

5.1 Limitations of the study

The larget participants of this study were both master and doctoral students from 6
universitics, including public and private ones, of different rankings. Therefore, the
participants have provided various data in terms ol demographics and interview themes.
One limitation of this study is the large number of participants, which is uncommon in
qualitative rescarch as the intent was not to generalize, but to understand a certain group
of individual’s views, The large number of participants was a limitation for going into
details lor each case. Another limitation of the study is that the study investigated both
master and doctoral students while looking at both public and private universitics. Only
a certain group ol'students, such as MA students of one program can provide different
views and in-depth perspectives since they share the similar features and experiences. In

addition, saturation might be achieved better with lcss participants.

80



5.2 Recommendations of the study
Knowledge gained through this research can potentially be helpful for four different
groups: policy makers, the facully, researchers and the learners themselves.

For policy makers, the findings of this study present valuable information,
Educational policy makers can take inlo account the motivational orientations and
learning needs of adult learners drawn from this study while developing programs and
curriculums, When the motivations and needs of learners are considered during such a
preparation process, it would be possible to increase the functions and the qualitics of
graduate education by meeting the expectations of target learners. Morcover, if the
motivational differences among learners are considered important, specilic programs for
specific needs can be developed. For example, online programs can be applied. By doing
80, it would be possible to have more diverse, qualified and efficacious graduate
Programs in our country.

For the faculty, considering the motivations of target adult learners is also
noteworthy to meet their needs and to function well. One recommendation of this study
is to integrate questions to identily motivational orientations of candidates into their
written or verbal exams which are obligatory for graduate education. Alternatively, a
self-perceplion inventory on motivation can also be developed and applied for
newcomer graduate students. Graduale students can also be provided homework or
projects depending on their unique motivation types during their graduate courses.
Another recommendation is to organize orientation days or a week for neweomer
graduate students to identify their existing motives. This will also help students adapt
themselves to the program and school environment easily, and it will enhance their

cxisting motivations. The last recommendation for the faculty is to increase the functions
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of available academic advisors who are mentoring graduate students. Their functions
and duties can be specified in a more certain way in accordance with the relevant
regulations.

Ifor researchers, knowing the culturc-specific needs and expectations of the
applying adult learners can contribute to the quality of future graduate programs.
Houle’s typology is not relevant to all contexts and cultures, An analysis of the studies
conducted on Houle’s typology and previous research based on this typology were
generally applied in the western parts ol the world. However, they have not given much
emphasis on culture or context. Actually, the context and the culture arc important in
any adult leaming processes in gencral. Therefore, looking specifically at the context
and culture issues in which the participants live would be useful for further studies. For
example, condueting a quantitative study of students [rom one discipline eross-culturally
will be uselul in this sense. One-recommendation for researchers specific to this study is
to interview less than thirly-six adult learners. Interviewing with many participants have
provided additional findings and solidificd the overlapping answers. However, saturation
will be achieved better with less participants. Another recommendation for further
researchers is to conduct a longitudinal study to reveal if and under what conditions
motivations change. It would be also important to reveal whether there is a pattern for
any specific age groups such as working adults. By doing so, researchers would have a
chance to see how motivation changes and the reasons for (he motivation change over
time. The last recommendation for further studies would be conducting similar research
with academicians to reveal how the motivation of graduate students affects the

maotivation of academicians.
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For students, having certain molivation towards graduate education is cssential to
sustain and complele il. This study has shown that some students arc not aware of their
needs, moltives and aims. Unfortunately, some of them did not even think over it before
this study. That’s why, they gel lost during this tough graduate journcy as they do not
have action plans in their minds. This study recommends that graduate students should
gain awareness on their education by reflectively thinking over their needs, motives and
aims while cnrolling in a graduate program. This will help them plan alternative future
routes. In addition, they should often reflectively think over their initial needs. motives
and aims during their graduate education to see whether they sustain them or not. This
will help them make new plans or shape the existing ones, which will prevent them from

getting lost during their graduate education.
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Arastirmanin adi: The Motivational Orientations of Adults in Pursuit of Graduate
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lisansiistii cgitim gbren yetiskinlerin giidiisel yénelimlerini incclemektir. Bu aragtirmaya
katilmay1 kabul ettifiniz lakdirde dncelikli olarak sizinle ilgili demogralik bilgi formunu
doldurmaniz beklenmektedir. Ardindan aragtirmact tarafindan sizinle yaklagik 20 dakika
siirecek goriisme yapilacaktir. Bu arastirma bilimsel bir amagla yapilmaktadir ve
katihmer bilgilerinin pizlilipi esas tutulmaktadir. Analizlerde isminiz farkli bir isimle
degistirilecektir. Ses kayitlanme  sadece desifre amagh kullanilacaktir. Gerek

-goriildiigiinde size tekrar ulaglacaktir. Aragtirmanin veri ve sonuglan yitksek lisans
tezinin yani sira bilimsel nitelikteki difier ¢alismalarda da kullamlacaktir. Bu arastirmaya
katilmak tamamen istege baghdir. Sizden iicret talep etmiyoruz ve size herhangi bir
Odeme yapmayacagiz. Yapmak istedifimiz aragtrmamn  size risk getirmesi
beklenmemektedir. Katildiginiz takdirde galigmann herhangi bir asamasinda ¢alismadan
¢ekilme hakkina da sahipsiniz, Arastima projesi hakkinda ck bilgi almak istediginiz
takdirde proje yilriitticiisti Prof. Zeynep Kiziltepe’ye ve arastirmact Emine Karaduman’a
c-posta ya da lelefon ile ulasabilirsiniz. Arastirmayla ilgili haklanmz konusunda
Bogazi¢i Universitesi Insan Arastimalart Kurumsal Degerlendirme Kurulu’na
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bir olumsuzluk ile kargilagmayacagum anladim.
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APPENDIX D
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APPENDIX I
SEMI-STRUCTURED INTERVIEW QUESTIONS
(TURKISH)
. Kendinizden ve giindelik hayatimzdan kisaca bahseder misiniz?
. Lgitim gegmisinizden ve ¢alismalarinizdan kisaca bahseder misiniz?
Lisansiistii egitim almaya ne zaman karar verdiniz? Neden?

. Sizi bu tercihe yonlendiren sebep/ler neler?

. Neden bu okulu/alam tercih ettiniz?

. Lisans egitiminizle kiyasladifimzda lisanstistii cgitiminiz size neler kazandirdi?
. Mezun olduktan sonra kendinizi nerede gorilyorsunuz?

. Lisansiistil egitime baglamasaydimiz ne yapardimz?
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APPENDIX G
SEMI-STRUCTURED INTERVIEW QUESTIONS
(ENGLISH)
1. Could you tell me briefly about yourself and your daily life?
2, Could you lell me briefly about your educational background and studies?
3. When did you decide to pursue graduate education? Why?
4. What were the reason/s that dirccted your decision?
5. Why did you select this school and program?
6. What did you gain from graduate education when compared to undergraduate
cdueation?
7. Where do you see yourself after graduation?

8. What would you have done if you had not started the graduate education?
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