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OZET
KTO KARATAY UNIVERSITESI HAZIRLIK OKULU’NDA INGILIZCE
OGRENEN TURK OGRENCILERININ KELIME OGRENME STRATEJILERI
UZERINE YAPILAN BiR CALISMA
Nida GURBUZ
Yiiksek Lisans Tezi, ingiliz Dili Egitimi Bilim Dah
Damisman: Yrd. Do¢. Dr. Ece SARIGUL
Kasim 2016, 110 sayfa

Bu calismanin amaci, Ingilizceyi yabanci dil olarak grenen hazirlik smifi
ogrencilerinin en faydali oldugunu disindiigii “Cagrisim Strateji’’sinin 6nemini
vurgulamaktir. Bu ¢aligma hazirlik okulu 6grencilerinin kelime 6grenme stratejilerini
artirmigtir. Calismanin katilimcilari 6zel bir Universitede Ogrenim goren ileri diizey
ogrencilerden olugsmaktadir.

Bu calismada, arastirmacinin hedefi kelime 6grenme siirecinde 6grencileri tesvik
etmek olmustur. Bu ¢alismanin deneysel siireci yaklasik alti haftada tamamlanmustir.
Oncelikle, ileri diizey hazirlik dgrencilerine anket uygulanmistir, anket sonuglarinin
degerlendirilmesinden sonra Ogrenciler i¢in en uygun olan Ogrenme stratejisinin
“Cagrisim Strateji’’si oldugu sonucuna varilmistir. Bir deney grubu bir kontrol grubu
secilmistir. Oncelikle, arastirmacinin sectigi kelimeleri grencilerin bilip bilmediklerini
6lgmek igin her iki gruba da 6n test uygulanmistir. Kontrol grubuna hi¢ bir uygulama
yapilmazken, deney grubuna arastirmaci tarafindan 6 hafta boyunca haftada 4 saat olan
Okuma-Yazma dersinde “Cagrisim Strateji”sine gore kelime ogretimi uygulanmustir.
Daha sonra her iki gruba da son test uygulanmistir. Caligmanin sonu¢ boliimiinde ise
gruplarin son test sonuglar1 karsilastirilip “Cagrisim Strateji’’sinin kelime 6gretiminde
ne denli etkisi oldugu tespit edilmistir. Calismanin sonu¢ béliimiinde ise Ingilizce
dgretmenlerine ve Ingilizce 6grenenlere tavsiyelerde bulunulmustur.

Anahtar Kelimeler: EFL (Ingilizce Yabanci Dili), &n-test, son-test, kelime

O0grenme stratejileri.



ABSTRACT
A STUDY ON VOCABULARY LEARNING STRATEGIES OF TURKISH EFL
LEARNERS AT KTO KARATAY UNIVERSITY PREPARATORY SCHOOL
Nida GURBUZ
Master Thesis, English Language Teaching Department
Supervisor: Assist. Prof. Dr. Ece SARIGUL
November 2016, 110 pages

The aim of this study is to emphasize the importance of “Association Strategy’’
which preparatory school students think as the most useful strategy in vocabulary
learning strategy. This study enhanced vocabulary learning strategies of preparatory
school students. A group of intermediate level students were the participants of the study
in a private university in Konya.

In this study, the researcher’s goal was to encourage students to take part in the
vocabulary learning process. Experimental process of this study was completed about
six weeks. Firstly, a questionnaire was implemented to preparatory class students who
are intermediate. After questionnaire results were evaluated, it was decided that
Association Strategy was one of the most appropriate strategies. A control and an
experimental group were chosen. Firstly, a pre-test was applied both for the two groups
in order to measure whether they knew the words which researcher chose. While
implementation was not done to control group, implementation was done to the
experimental group about 4 hours in a week in Reading and Writing lesson according to
Association Strategy teaching. After that, post-test was implemented both for the two
groups. Finally, pre-test and post-test results were compared and it was determined how
Association Strategy was very effective in vocabulary learning. In the conclusion part of
the study, some suggestions were given to teachers of English and EFL learners about
effective vocabulary learning.

Key words: EFL (English Foreign Language), pre-test, post-test, vocabulary

learning strategies.
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CHAPTER |

INTRODUCTION

This chapter, first of all, gives background information about vocabulary learning.
The next step presents the statement of the problem. The third step states the purpose of
the study and the research questions. Fourthly, it clarifies the significance of the study.
Finally, definitions of the terms and abbreviations are presented.

To start with, “Without grammar very little can be conveyed, without vocabulary
nothing can be conveyed” Wilkins (1972). As we understand, vocabulary is the
important aspect of language and vocabulary learning. During the process of learning
language, vocabulary is very challenging to learn. One appropriate method to tackle the
problem is to help learners to be independent learners while the process of L2
vocabulary learning, so that this could be succeeded via instructing learners to apply
vocabulary learning strategies as effectually as possible.

Most researchers have shown that using vocabulary learning strategies is an
effective way of vocabulary learning in EFL classrooms. (Cohen and Aphek, 1981: 221-
236; Brown and Perry, 1991: 655-670; Ellis and Beaton, 1993: 533-558; Lawson and
Hogben, 1996: 101-135; Gu and Johnson, 1996: 643-679; Schmitt, 1997: 199-228; and
Fan, 2003: 222-241). In chapter 2, these strategies will be clarified.

1.1 Background of the Study

From the past to present, vocabulary learning was seen implicit and incidental
because it was learned by the communicative approach. Yet implicit vocabulary
instruction, used just, is not so effective. Therefore, to learn vocabulary explicitly is very
important.

According to Xu (2009: 69), Vocabulary acquisition is crucial to students’
traditional language skills: reading, writing, and listening. Without enough vocabulary,
listening, reading, and writing is inefficient. However, vocabulary is also seen by the
majority of language learners as one of the most problematic aspects of language

learning (Gu, 1994). In the face of the importance of vocabulary knowledge for language



learners and the problems it poses to language learners, it is interesting to note that until
the 1980’s vocabulary was not seen as an inherent component of language learning and
teaching, and the research on vocabulary acquisition which would form pedagogical
basis for vocabulary learning and teaching practices was limited (Meara, 1980: 221-
246).

Krashen (1989), considers the lack of vocabulary as the biggest barrier to
conveying meaning, and thus regards vocabulary as the basic asset to the integration of
four skills.

As it is mentioned by Sokmen (1997: 237-257), second language learners
generally consider vocabulary learning has a major role in their language acquisition
process and they moan about the difficulties that they encounter while learning
vocabulary. English language teachers have recognized this problematic issue and they
have questioned alternative ways to overcome this difficulty in different teaching
settings. Sokmen suggests various pedagogical themes for the best implementation of
vocabulary instruction in the classroom as expanding vocabulary vision, combining the
new vocabulary with the old, designing vocabulary activities for improving learners’
experience, supporting learners a long-term learning process, using different techniques,
and facilitating learners to employ independent strategies.

According to Chamot and Rubin (1994: 771-776), effective teaching and using
learning strategies depends on various aspects such as features of a learner, learner’s
vocabulary experience, learning context, vocabulary task, learner’s level of proficiency,
style of language related to the text. Nation (1990), suggests teaching three strategies for

an effective learning: using prompts, using word parts, and guessing from context.

1.2 Statement of the Problem

In Turkish education system, English is an obligatory subject in schools. However,
it seems that many students have trouble in speaking. The Turkish education system
constitutes significant goals that students have to accomplish such as writing and
speaking. In this regard, after high school, students are expected to be an autonomous

learner. However, In Turkey, it sometimes becomes impossible. Students do not have



the capacity to be an autonomous learner. Therefore, in the learning process, vocabulary
inadequacy might be one of the causes that led to the problematic situation. It is widely
known that vocabulary proficiency is so vital for language learner in a foreign language,
and vocabulary deficiency may disrupt their comprehension skills and communication.

Vocabulary learning is an exhaustive period that necessitates observable effort and
time in and outside the classroom. Traditionally, in many classrooms, learning
vocabulary has been minor when compared to grammar. Therefore, the learners who
want to improve their vocabulary knowledge are usually neglected and most of the
learners do not have an idea about advancing in this process.

What is more, learners are in fact not conscious of the importance of knowing a
word. Learners focus on just a few traditional vocabulary learning strategies like
translation of a word and students try to cope with different tasks in four skills - reading,
writing, listening, and speaking- with their limited lexis, and, therefore, they find
themselves at a loss for words and, consequently, become embarrassed and frustrated
(Baxter, 1980: 325-336). There may be some reasons for this problem: First of all,
learners may not be conscious of strategies to improve their vocabulary knowledge.
Secondly, they may not know how to take advantage of these strategies. Thirdly, they
may not know that the process of vocabulary learning is long because these strategies
require lots of effort in and outside the classroom. Considering that student should be
taught about benefits of the variety of vocabulary learning strategies. Thus, this study

especially focuses on one of the most important vocabulary learning strategies.

1.3 Purpose of the Study

The important part of language learning is vocabulary learning. According to most
researchers, teachers are responsible for giving necessary vocabulary to students to
facilitate them to reach an adequate language user level. Thus, the main goal of this
study is to survey the EFL classrooms' vocabulary learning strategies. The another goal
of this study is to find which strategy is the best strategy and the most useful strategy. In
vocabulary learning, several strategies are used but most teachers and students do not

know their needs. According to their needs, strategies are chosen.



1.4 Research Questions

To achieve the above-mentioned research goals, this study explores the answers to
the following research questions:

1. What are preparatory school Turkish EFL students' perceptions of vocabulary
learning strategies?

2. What is the most popular vocabulary learning strategy used by the Turkish
preparatory school EFLstudents?

3. Do Turkish EFL teachers in preparatory schools instruct Vocabulary Learning
Strategies that they believe useful in their teaching practices?

4. Is there a meaningful difference in the pre-tests and post-tests of the
experimental group and the control group?

5. Will the students’ feelings be positive about the procedure?

6. Is there a significant difference of the learners who practice with Association
Strategy and the achievement on vocabulary learning of the learner's activities?

7. “What are the learners’ attitudes towards Association Strategy?”

1.5 Significance of the Study

Schmitt (2000), cites that vocabulary learning is a sub-skill of second language
learning and scholars drew attention to the requirements for expanding learners’ lexis.
Hence, students take responsibility for learning vocabulary in vocabulary learning
period.

General language learning strategies are mostly studied, however; vocabulary
learning strategies has been underrated. The findings of this study may raise preparatory
school students in EFL classrooms with the vocabulary learning strategies and may

encourage them to learn suitable vocabulary learning strategies.

1.6 Operational Definitions
Determination strategies are strategies that learners comprehend the meaning of

words by their own efforts.



Social strategies mean that learners collaborate with their classmates so that they
can facilitate their learning. For example, they monitor their peers and search for a novel
word by making inquiries (Schmitt, 2000).

Memory strategies Learners combine the novel words with their existing
knowledge (Schmitt, 2000). For example, when the learner meets dish of a local place
and works the name of the dish, this means that the learner recalls the dish associated
with his/her existing knowledge.

Cognitive strategies These strategies are not related to mental development. As a
common example of this strategy is reading and writing the new words repeatedly
(Schmitt, 2000).

Metacognitive strategies These strategies are about independent learning.
Learners observe themselves make their own decisions and assess their own
development. Metacognitive strategies facilitate learner’s relevant VLS choice that is
sufficient for learning new words (Schmitt, 2000).

Language Learning Strategies: Learning strategies are techniques, approaches,
or deliberate actions that students take in order to facilitate the learning and recall of
both linguistic and content area Information (Chamot, 1987: 71-83).

Learner Autonomy: The self-regulatory practices that a student undertakes in his
or her learning (Oxford, 1999: 58-67).

Learning Burden of a Word: What needs to be taught about a word for an
effective the way of vocabulary teaching (Nation 2001: 21).

Strategies: Specific techniques, actions, and procedures which language learners
use consciously or unconsciously, in learning, thinking etc. (Richards et al., 1985).

Vocabulary Learning Strategies: A part of language learning strategies which in
turn are a part of general learning strategies (Nation, 2001: 21).

Experimental Group: Students that received training on dictionary use while
learning English in this study.

Control Group: Students that received no training on dictionary use while

learning.



CHAPTER I
REVIEW OF LITERATURE

2.1 Introduction

This chapter presents the theoretical structure of this study. First, it defines the
definition of vocabulary and vocabulary construction. Secondly, it gives complete
information and definitions about Language Learning Strategies. In the same time, the
main classification systems of Vocabulary Learning Strategies are presented. Finally,
interrelationships between Vocabulary Learning Strategies and Language Learning
Strategies are enlightened. According to a number of researchers, in order to improve
communicative competence and deal with students” lexical problems, acquiring a large
number of vocabularies is necessary. What is more, McCarthy (1984: 12-22), supports
that “the task of vocabulary learning is to see the distinction between knowing a word
and using it” (Zimmerman, 1997: 14). When we look at these ideas, lack of vocabulary

knowledge influences meaningful communication.

2.2 Definition of Vocabulary

Vocabulary is an irreplaceable part of the conversation and it is an inseparable part
of any language learning period. Also, vocabulary knowledge is indispensable for
communication and reading comprehension. One of the necessary constituents is words
to make meaning no matter where it is. McCarten (2007) states that learners see
vocabulary as a challenge in terms of various types of vocabulary to be learned,
containing collocations, words, phrases and target vocabulary and also idioms, structures
of grammar, and expressions. Based on learners' perspective, vocabulary tasks are very
necessary for language learning.

Word knowledge has been clarified and defined with its various characteristics by
different forms. On the other hand, Olmos (2009: 73-90), identifies productive
vocabulary emphasizing on learners’ self-requirements to transport via speaking or

writing, recalling the word and articulating its particular oral or written form.



Waring and Nation (1997: 6-19), Kafipour et al, (2011: 305-315), suggest that
3000 to 5000 words are a requirement for comprehension, and as few as 2-3000 words
for achieving productive goals. Therefore, in advance of concentrating on other

vocabularies, this preface vocabulary should be found out.

2.3 Language Learning Strategies

For adequate language proficiency, language learning is very vital. However,
language learning strategies are ignored in the traditional education system. Learners
have usually appeared as passive learners who are in need of stimulus and
reinforcement. As the scholars expand their studies in the language-teaching field
gradually, it is accepted that learners are active participants in a language classroom
(Lai, 2005). Countless different definitions of Language Learning Strategies exist. In
another definition for LLS, Oxford (2001: 166-172), includes the activities used by the
learners that help their learning, and facilitate their retention and use of novel and
existing information as well as the particular behaviors employed by the learners for a
simple, quick, entertaining, independent, and adequate learning.

Indirect strategies include “Metacognitive”, “Affective”, and “Social” strategies
while direct strategies contain “Memory”, “Cognitive”, and “Compensation”strategies.
Each of these is divided into subscales. Oxford (2001: 166-172), defines a list with
regard to the characteristics of LLS. In this list, Language Learning Strategies make easy
communicative competence assist learners be an individual independent.

O’Malley and Chamot (1990), provide the classification of language learning
strategies and distinguish strategies into three categories: cognitive, metacognitive and
social/affective.

Cohen (1987: 43), referred to four main groups of strategies in order to commit
new vocabulary items into the memory.

Rote repetition: Repeating the word and its meaning until it seems to have stuck;

Structure: Analyzing the word according to its root, affixes, and inflections as a

way to understand its meaning;



Semantic strategies: Thinking of synonyms so as to build a network of inter-
linking concepts, clustering words by topic group or type of word, or linking the word to
the sentence in which it was found or to another sentence;

The use of the mnemonic device: Creating a cognitive link between an unfamiliar
foreign language word or its translation by means of a cognitive mediator.

Weaver and Cohen (1997), classified strategies for acquiring new vocabulary
items as follow:

Categorization: Categorization of new vocabulary according to meaning, parts of
speech, formal vs. informal language forms, alphabetical order, or type of clothing or
food,;

Keyword mnemonics: Finding a native language word or phrase with similar
sounds, and creating a visual image that ties the word or phrase to the target word;

Visualization: Visualization through mental images, photographs, charts, graphs,
or drawing of pictures;

Rhyme/Rhythm: Making up songs or short ditties;

Language transfer: Using prior knowledge of native, target, or another language
structure;

Repetition: Repeating words over and over again to improve pronunciation or
spelling, trying to practice the words, using all four skills, writing newly sentences,
making up stories using as many new words as possible, reading texts that contain new
learned words, purposely using words in conversation and listening to them as they are

used by native speakers.

2.4 Vocabulary Learning Strategies

Learning vocabulary is a crucial issue for learners that they encounter numerous
operations during their second or foreign language learning experience. Inadequate
vocabulary knowledge of the learners generates hindrance in language learning.
Therefore, it is crucial to educate learners with vocabulary learning strategies to help
them learn adequate vocabulary in a language (Asgari and Mustapha, 2010: 84-90).

There are a number of vocabulary learning strategies defined by different scholars and



authors. According to Schmitt (2007), there are two categories of strategies: the first one
is shallow strategies used by beginners and the another one is deeper strategies preferred
by intermediate or advanced learners. Shallow strategies refer to simple memorization,
repetition, and note taking while deeper strategies mean imagery, inference, and the
Keyword Method.

Mokhtar et al., (2009: 304-330), refer to seven vocabulary learning strategies in
their study. Those strategies include metacognitive requirements, guessing, dictionary
tasks, note-taking approaches, rehearsal memory process, encoding memory process and
engaging strategies. The findings of the research show that, guessing strategies and
dictionary strategies are used extensively both for comprehension and vocabulary
learning within seven vocabulary learning strategies. It is obviously seen in this study
that, the most preferred two strategies facilitate learners’ vocabulary acquisition;
however, the other five strategies are more effective in gaining learning independence.

Sanaoui (1995: 15-28), makes a distinction between learners as “unstructured
learners” and “structured learners” regarding their characteristics.

According to this distinction, unstructured learners are not independent, therefore
they do not revise related tasks, and on the other hand, structured learners are
independent in terms of regular revision and out of class activities (Mokhtar et al., 2009:
304-330). Although the researchers tried to find the best strategy or strategies for
expanding vocabulary acquisition, the findings showed there is not a single strategy for
achieving this ultimate goal.

According to Alexander and Shea (2011: 95-103), despite the importance of
vocabulary development in the language learning process, vocabulary activities are
inadequate, concerning the immediate explanation or translation of the terms. The
authors draw our attention to identifying the effect of vocabulary expansion that
contributes vocabulary development as a crucial learning strategy. For them, without a
fuller understanding of the vocabulary, learners continue to struggle with the
comprehension. Therefore, vocabulary expansion is a powerful learning strategy that

vocabulary instruction must involve for an effective level of proficiency.
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Alexander and Shea (2011: 95-103), state that, allowing students to develop
personal definitions increase long-term learning. According to them, the activities
supporting student generation of meanings are as follows: predictions of word meanings,
concept definition map.

As they believe vocabulary development is critical to students’ success and they
state language teaching should include stimulating extensive implications regarding the
relevant issues. Hamzah et al., (2009: 42), explains VLS and their characteristics in the
following manner:

“It is possible to view a vocabulary learning strategy from at least three different
angles.

First, a vocabulary learning strategy could be any action taken by the learner to aid
the learning process of new vocabulary. Whenever a learner needs to study words,
he/she uses strategy/strategies to do it. Second, a vocabulary learning strategy could be
related to only such actions which improve the efficiency of vocabulary learning. Hence,
there are actions which learners might employ but which do not enhance the learning
process — a perfectly possible scenario with poor learners. Third, a vocabulary learning
strategy might be connected to conscious (as opposed to unconscious) actions taken by
the learner in order to study new words.”

So, we cannot label actions of L2 learners as VLS unless they comply with three
basic criterions. Firstly, these actions should be taken with the intent of learning new
vocabulary. Secondly, they should contribute to the learning of new vocabulary.

This criterion is important because taking an action with the particular intent of
vocabulary learning may not end up with desirable results. Thirdly, such actions should
be taken consciously. In other words, we cannot designate actions of language learners
as VLS, if they are performed unconsciously. When we examine the criteria put forward
by Nation (2001: 217), we see that his criteria are approximately same as those of
Hamzah et al., (2009: 39-50). He adds only one criterion to those put forward by
Hamzah et al., (2009: 39-50), which asserts that VLS are teachable. According to him
VLS must:
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¢ Involve choice, that is, there are several strategies to choose from.

e Be complex, that is, there are several steps to learn.

e Require knowledge and benefit from training.

e Increase the efficiency of vocabulary learning and use (Nation, 2001: 217).

When we examine the related literature, we can see that there have been several
attempts to classify VLS, and several taxonomies have been put forward as a result of
these attempts. However, all these taxonomies share approximately similar components
and subdivisions (Gu and Johnson, 1996: 643-679, Schmitt, 1997: 199-228). In the
following sections, VLS will be analyzed mostly taking Schmitt’s (1997: 199-228),
taxonomy as basis because of the fact that the current study makes use of the
questionnaire which was developed by Sener (2003), based on Schmitt’s (1997: 199-
228), taxonomy, and the other taxonomies are more or less similar to each other.
According to Schmitt’s (1997: 199-228) taxonomy, there are two types of vocabulary
learning strategies as Discovery strategies and Consolidation strategies. Discovery
strategies discover the meaning of the words while Consolidation strategies accumulate
the meaning and other side meanings of the words; to give an example; spelling,
pronunciation etc. after detecting the words’ meaning. Determination and Social
strategies are also subsections of Discovery strategies while Memory, Cognitive,
Metacognitive and Social strategies are subsections of Consolidation strategies.

It is a fact that words are the building blocks of a language and vocabulary is
central to learning a language. Though vocabulary learning being so important in
learning a foreign language, the role of vocabulary knowledge has been recognized by
theorists and researchers in the field (Coady and Huckin, 1997; Schmitt and Mc Carty,
1997; Zimmerman, 1997: 5-19). This is partly because of the recent availability of
computerized databases of words (corpora) and due to the development of the more
“word-centered” approaches to language teaching such as the Lexical Approach (Lewis,
1993: 993). That is to say, the focus of language teaching has recently shifted from

grammar to the building blocks of the language, words.
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When foreign language learning is concerned, it is evident that vocabulary is seen
as important for all four skills. Lessard-Clouston (1996: 97-119), indicates that
“Vocabulary-words, phrases, idioms, etc. is at the heart of all language usage in the skill
areas of listening, speaking, reading, and writing, as well as culture.”

It is evident that learning vocabulary places an important function in authentic
communication. Therefore, lexical repertoire should be known in order to understand
written texts, articles, etc. Sufficient words also should be known to be able to handle
written messages, listening texts, and conversation. Wilkins (1972), also supports this
view by saying: “The fact is that while without grammar very little can be conveyed,
without vocabulary nothing can be conveyed.”

However, when confronted with this seemingly essential part of the second
language learning, learners usually get frustrated because of the heavy vocabulary load
they need to learn. Krashen (1989), focuses on the issue, stating that L2 language
learners realize that knowing a number of words is necessary for mastering a target
language. In addition, they often report the major problem is lacking vocabulary. In
terms of learners’ views of vocabulary learning, According to Meara (1980: 221),
“Learners themselves readily admit they experience considerable difficulty with
vocabulary.”

Under these circumstances, researchers tried to come up with effective solutions to
the question in their mind, “How to teach vocabulary so that learners’ burden can be
dealt with in an effective way?”” Under the light of this question, a number of ideas have
been discovered in learning and teaching vocabulary. Some of the ideas are encouraging
when vocabulary learning through conscious, systematic, and planned approaches, and
other ideas focused on adopting a vocabulary acquisition approach, in which vocabulary
is picked up unconsciously from exposure to a language.

The direct and indirect approaches to vocabulary learning are current approaches
while teaching vocabulary. In the direct approach, the important thing is explicit
attention. Besides, giving attention towards vocabulary is not only explicitly, but also -
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“time may be set aside for learning of strategies and learners’ mastery of strategies may

be monitored and assessed” (Nation and Newton, 1997: 238-254).

In an indirect approach, however, teachers need to ensure that learners are being
exposed to materials and activities that will expand their vocabulary in useful ways
(Nation and Newton, 1997: 238-254). Clearly, it is the idea that the teacher encourages
and guides learners to do the extragraded reading and various types of communicative
activities.

There are different vocabulary strategy classification systems. According to
Schmitt (2000), strategies are categorized as determination, social, memory, cognitive,
and metacognitive. Being individual learning strategies, Determination strategies refer to
seeking the meaning of the word in dictionaries, using context clues for determining the
meaning of the novel word and recognizing the word part. Social strategies mean to
work the novel words out via inquiring among peers, native speakers of the language
and instructors. From this point of view, Social strategies contribute learners’
encouragement of interaction and communication in terms of being an active learner.

Nation (2001: 218), separated the aspects of vocabulary knowledge from the
sources of vocabulary knowledge and from learning processes. She categorized
vocabulary learning strategies into three general groups.

e Planning is, to choose what to focus on and when to focus on. Namely, in learning
vocabulary, choosing certain aspects of the word and using different strategies make
the learning process more efficient.

e Repetition is another important strategy for vocabulary learning. Planning for
repetition helps to strengthen the memorization of vocabulary.

e  Choosing words

e Choosing the aspects of word knowledge

e Choosing strategies

e Planning repetition
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2.4.1 Memory strategies

These strategies facilitate learners to learn novel words through rational processes
by employing their existing knowledge with the novel words. For instance, if a learner
comes across the novel word “elephant” for the first time, he classifies this novel word
as a four-legged animal heading from his earlier knowledge. In Memory Strategies
(mnemonics) it is easy to remember the meaning of the new vocabularies (Sanaoui,
1995: 15-28). However, the most important characteristic of these strategies is that they
“involve relating the word to be retained with some previously learned knowledge, using
some form of imagery, or grouping”, and they require “organizing mental information
together or transform it in a way which makes it more memorable” (Schmitt, 1997: 206-
211).

Memory strategies include studying word with a pictorial representation of its
meaning, imaging word’s meaning, connecting word to a personal experience,
associating the keywords, knowing synonyms and antonyms of the words, using
semantic maps, grouping those words together, using new words in sentences, spelling
unknown words and sound of word, saying word loudly, imaging of word form,
underlining initial letter, arrangements, using keyword method, affixes and roots/parts of

speech, learning words of an idiom together.

2.4.2 Cognitive strategies

Cognitive strategies are related to unconscious features of vocabulary learning not
related to conscious mental operations (Schmitt, 2000). Repeating the words,
emphasizing novel words, taking notes of new words, preparing lists of new words,
employing flashcards to store novel words, connecting labels with real items, making
notebooks for novel words, and writing the new words repeatedly are the examples of
Cognitive strategies (Schmitt, 2000).

2.4.3 Note-taking strategies
Such as keeping a vocabulary notebook, support learners indirectly to employ and

improve strategies for learning and recalling novel words effectively. Keeping a
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vocabulary notebook utilizes students to accumulate their vocabulary knowledge

progressively that further them to take their own learning responsibility (Nunan, 2011).

2.4.4 Metacognitive strategies

Metacognitive Strategies refer to learners’ self-observation, making their self-
decision as well as their self-progress evaluation. These strategies help learners to
identify proper vocabulary learning strategies for acquiring novel words (Schmitt, 2000).
Learners can discover their potential for additional learning and reconsiderations.

Kafipour and Naveh (2011: 626-647), conducted a research for investigating EFL
undergraduate students’ self-practice approaches to vocabulary learning strategies via an
adopted questionnaire by Bennett (2006), that is including Schmitt’s vocabulary learning
strategies. They came up with the results that the students are not high-level strategy
users. Metacognitive strategies were appeared to be the most preferred strategy as well
as the cognitive strategies regarding practice degree. However, the least preferred
strategy was appeared to be the social strategies.

Nunan (1991: 160) states, “using context to figure out meaning is an important
strategy, and one that is used by independent learners”. If a teacher wants to encourage
independent learning, he should teach to use context clues appropriately, and present
multiple exposures to new vocabulary items. Furthermore, he should give opportunities
for deep processing of vocabulary items that is having students establish connections
between new words and their prior knowledge. It is not adequate for students to
memorize lists of words simply and their meanings for integrating the vocabulary words
into their personal vocabularies.

Similar to Nunan (1991: 160), Alexander and Shea (2011: 102), state the four
main sections, that vocabulary expansion requirements are as follows; activating existing
knowledge, concerning the connections of concepts, and comparing the similarities and
contrasts of common concepts and learners’ self-determination of meaning. Activating
prior knowledge strategy facilitates learners to combine existing experiences and the

background knowledge to the novel notions and views. Therefore, activities that can be
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employed to recall existing knowledge stated as mind streaming, think-pair-share and
knowledge rating.

Activities that emphasize developing vocabulary while showing relationships
between ideas are: preparing semantic maps; which is a writing practice written for a
particular objective. Comparing similarities and making contrasts between the new and
common ideas strategy guides students to identify existing templates in the material and
valid patterns that exist consistently in the world. The effective activities for comparison
and contrast are; Venn diagram, semantic feature analysis, a word sort and list-group-
label (Alexander and Shea, 2011: 102). Nilforoushan (2012: 10), conducted a study to
investigate the learners’ vocabulary use behaviors in terms of vocabulary teaching via
semantic mapping implementation. According to the results of the study, the participants
that were instructed through semantic mapping appeared to have a better performance
than the participants that do not have a semantic mapping instruction regarding
vocabulary accomplishment test. Drawing on his data, the researcher suggests that EFL
teachers might teach vocabularies through semantic mapping in their classes.

Semantic mapping facilitates learners to learn in an entertaining and interesting
way within a different context. Therefore, using semantic mapping may be beneficial.
Receiving vocabulary teaching through semantic mapping contributes learners to
develop critical vocabulary knowledge that might further them to employ the novel

vocabulary in relevant situations.

2.4.5 Determination Strategies

Determination Strategies include language learners’ various individual attempts
through various means to learn the meaning of an unknown word when they first come
across with it. Schmitt (1997: 208), defines Determination Strategies in the following
manner; “If learners do not know a word, they must discover its meaning by guessing
from their structural knowledge of the language, guessing from L1 cognate, guessing
from context, using reference materials, or asking someone else. Determination

strategies facilitate gaining knowledge of a new word from the first four options.”
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Some of these strategies should be described in a much more detailed way in order

to grasp better what these strategies are.

2.4.6 Word Part Strategy

Being able to discover the meaning of an unknown word through word part
strategy includes discerning the meaning of complex words such as “dislocation” which
consist of a root word and one or more affixes attached to it. Being able to use word part
strategy necessitates a certain amount of knowledge on the learners’ part about the
meaning of a root word, affix (es) attached to that root, and how they combine to form a
new word with a new meaning. By using such knowledge, language learners can deduce
the meaning of unknown words. According to Nation (2001: 278), there are two stages
to use word-part strategy as the following;

1: Unknown words are divided into two of a kind. Thanks to this stage learners
will be capable of recognizing affixes

2: Meaning of the unknown words are associated with the meanings. The meaning
of the word parts is connected to the unknown word. Therefore learners will be able to
know the common word parts and also able to affixes and stem.

The possible value of the word-part strategy for discovering the meaning of the
unknown words might be inferred partially by looking at the studies on the frequency
and proportion of the affixed words in English. Nagy and Anderson’s (1984: 304-330),
the study is an attempt in this vein. The study was based on the American Heritage
corpus. The primary aim of the researchers was to see how many word families this
corpus included and the formal relations between the members of these words. They
found that 21.9% of the word family members included inflectional, and 12.8% included
derivational affixes, which equals to quite a number of words if we take into

consideration thousands of words in English

2.4.7 Using Dictionaries
One of the favorable vocabulary learning strategies is “dictionary use” in the

classroom. The goal of teaching dictionary use is teaching learners a strategy which they
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have not been exposed to and do not know how to utilize it properly and effectively so
that they can make use of it effectively when learning L2 vocabulary independently.
Before we dwell on the dictionary use strategy as a recent and favorable trend in
vocabulary learning, we will look at the vocabulary learning strategies, in general, to
present a better idea on these strategies.

Language learners may discover the meaning of unknown words through various
reference materials such as glosses at the end of the course books and word lists
provided by teachers. However, English teachers know from their classroom experiences
that dictionaries are the most prominent among them. In addition to their main function
as a reference material for finding the meaning of unknown words, dictionaries also
provide learners with other kinds of valuable information about words such as their
pronunciation and grammatical characteristics. Marckwardt (1973: 396) identifies these
aspects of dictionaries in the following manner; “The utility of the dictionary as a
reliable source for word meanings, spelling, and pronunciation is widely recognized. A
good dictionary also contains information about grammar, usage status, synonym
discrimination, application of derivative affixes, and distinctions between spoken and
written English not generally treated in textbooks, even in a rudimentary fashion.” In
addition to providing language learner with the above-mentioned information, Summers
(1988: 110-125), defines that using dictionary encourages learner autonomy because
learners can find answers to the questions in their mind when their teachers are not
present. From this perspective, encouraging language learners to use dictionaries seems
to be in accordance with “modern” learner-oriented approaches the field.

Dictionaries are divided into two as monolingual and bilingual dictionaries.
Monolingual dictionaries give the meaning of words in the target language through
translations in learners’ mother tongue and they are the most preferred type of
dictionaries by language learners (Baxter, 1980: 325-336). On the other hand,
monolingual dictionaries convey the meaning of words in the target language, and they
also give much more detailed information about them such as their degree of formality

and different grammatical forms. However, beginner-level learners’ limited language
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proficiency can impede their making use of such kind of dictionaries severely because
these dictionaries explain the meaning of words in the target language, and

understanding these explanations necessitates a certain amount of language proficiency.

2.4.8 Using Context

When we review the related literature about the role of context in vocabulary
learning, we can see that its value is highly esteemed among the experts in the field. The
explanation behind why contextual vocabulary learning is attached such an importance
lies in the belief that there is a vast number of words in the internal lexicon, and how
human beings acquire so many words can only be explained by contextual learning.
Sternberg’s (1987: 90), explanation of the matter provides an example of this thinking;
“Most vocabulary is learned from context. During the course of one’s lifespan, one is
exposed to innumerable words through seemingly countless sources-textbooks, lectures,
newspapers, magazines, friends, enemies, parents, movies, and so on. Even if the one
learned a small proportion of the words thus encountered in contexts, in which they are
presented, one could possibly develop a vocabulary of tens of thousands of words, which
represents only an infinitely small proportion of our exposure to words.”

According to Nation and Coady (1988: 102), language learners not only make use
of “morphological, syntactic, and discourse information in a given text”while learning
vocabulary from context but also their “background knowledge of the subject matter in a
given text”, and good learners utilize all this information and knowledge to the utmost
degree. As we can understand from the explanations of Nation and Coady (1988: 102),
language learners make use of the meaning and formal characteristics of texts such as
their syntactical characteristics while learning new vocabulary. Moreover, learners’
background knowledge about the subject of the text can also help them in inferring the
meaning of unknown words. The characteristics of textual context which helps learners
to guess the meaning of unknown words are called cues, and Sternberg (1987: 92),
categorizes them into eight as:

e Temporal Cues: cues regarding the duration or frequency of A (unknown word)
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e Spatial Cues: cues regarding the location of-of A, or possible locations which A can
sometimes be found

e Value Cues: cues regarding the worth or desirability of A, or the kinds of affects A
arouses

e Stative Descriptive Cues: cues regarding properties of A (such as size, shape, color,
odor, feel, etc.)

e Functional Descriptive Cues: cues regarding possible purposes of A, actions A
performs, or potential uses of A

e Causal Membership Cues: cues regarding possible causes of A or enabling
conditions for A

e Class Membership Cues: cues regarding one or more classes to which A belongs, or
other members of one or more classes of which A is a member

e Equivalence Cues: Cues regarding the meaning of A, or contrasts (such as
antonymy) to the meaning of A:

What can be concluded from the preceding discussion is the fact that context
provides a rich source for vocabulary learning. However, learning vocabulary through
context is not an easy process. It requires from language learners to make use of a wide
range of cues to guess the meaning of unknown words correctly.

As opposed to the researchers who believe in the value of contextual vocabulary
learning, there also others who claim that it brings with itself some problems. Laufer
(2005: 223-250), in this vein of thinking, claims that three basic reasons can be put
forward against using contextual vocabulary learning very much. First of all, it is very
hard to learn low-frequency words through contextual learning because learners can not
come across these words frequently enough to guess their meaning, and these low-
frequency words are necessary for a high-level proficiency in the target language.
Secondly, it is very hard to have a deep knowledge of words such as their connotations,

synonyms, and antonyms in this kind of vocabulary learning.
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According to her, this kind of knowledge can only be acquired through the
vocabulary learning activities which aim explicit vocabulary learning. Lastly, words
learned contextually can not be used productively most of the time.

To summarize the discussion on contextual vocabulary learning, it seems an
effective strategy. However, it also poses problems from the perspective of learning the
meaning of low-frequency words. Besides, words which are learned contextually can
increase language learners’ proficiency only for comprehension skills. That is why; it
seems plausible that contextual vocabulary learning should be supported by other

strategies which can compensate its disadvantages.

2.4.9 Using Cognates

A word is cognate with another if they share the same origin. The usefulness of
this strategy arise from the idea that the more similarity a word in the target language
share with its counterpart in learners’ mother tongue, the easier it would be to learn it,
and learners see languages as more or less similar unless they have a good reason not to
do so (Swan, 1997: 156-180). Television in English and televizyon in Turkish are
examples of cognate words. In order to infer the meaning of unknown words in the
target language, language learners might make use of such words, however; according to
Hakan (2006: 23), cognates is open to questions while learning vocabulary for
productive skills even though language learners’ comprehension skills can be assisted by
cognates.

According to him; “Cross-linguistically similar words, which form the central part
of the learner’s potential vocabulary, facilitate the learner’s task in comprehension, but
not at all to the same extent in production. The learner will not use L2 items
productively until they, or parts of them, have been learned, but the potential knowledge
across languages perceived to be similar is used for comprehension before learning has
taken place. Existing knowledge structures are activated by incoming data, all the more
so if cross-linguistic or other formal similarities can be established, as they can in

comprehension of closely related language.” (Hakan, 2006: 24)
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If we take into account Hakan’s (2006: 24), claims about the effects of cognate
words in language learning, we can say that cognate words are very useful especially for
comprehension of the target language. However, our positive attitude towards cognates
should be balanced because of the fact that learning a word in its full terms includes
using it productively and such learning may not occur with the help of cognate words.

2.4.10 Using Pictures, Words, and Imagery

It is widely accepted that visual information can foster learning process, and this
acceptance rests on the common principle of human learning which suggests that “we
remember images better than words; hence; we remember words better if they are
strongly associated with images” (Underwood, 1989: 19). “Learners of a second
language have two separate verbal systems (L1 and L2) and a common imagery system.
There is a suggestion that the translation of words via simultaneous verbal and visual
presentations would not only link the two verbal systems but that this storage in the
second verbal system would also have an additional effect on learning” (Al-Seghayer,
2001: 205). By looking at preceding theoretical explanations about why learning words
through pictures foster the learning process, we can say that it’s deeply related to the
principles of human learning and the organization of human mind with regards to its
verbal and imagery system.

In addition, new words are learned through linking new words to other words in
the target language. This linking can be achieved by sense relationships. These
relationships include synonymy (two words with the same meaning, e.g. sick and ill),
coordination (two words exist at the same level hierarchically, e.g. squirrel and dove),
hypernymy (one of the words is subordinated to the other one, e.g. animal and dog) or
antonymy (two words have the opposite meanings, e.g. black and white). When we
examine the vocabulary exercises of English course books, we can see that very large
numbers of these exercises such as finding the synonym of a word are based on
reinforcing these relationships in the human mind. The value of making use of related

words may be related with the organization of mental lexicon. The findings of word
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association studies which have been carried out with the intent of having a picture of the
internal lexicon can be given as a proof to this argument.

Sheng et al. (2006: 573), emphasizes that; “A parallel developmental phenomenon,
the syntagmatic-paradigmatic shift, is observed in children's responses in word
association tasks. At age 5, most children respond to a word stimulus with a word that
follows in a syntactic sequence (e.g., cold-outside). By age 9, most children respond
with a word from the same form class or paradigm (e.g., cold-hot).”

It can be deduced from the explanation of Sheng et al. (2006: 573), internal
lexicon of human beings becomes much more paradigmatically oriented (which includes
sense relationships like antonymy, synonymy etc.) as they get older, and the value of
strategies which includes related words may come from the fact that they are in harmony

with the developmental pattern and the organization of internal lexicon.

2.4.11 Semantic Mapping

Another Memory Strategy which language learners employ while learning new
vocabulary is semantic mapping. Stahl and Vancil (1986: 62), describe this strategy in
the following way; “In semantic mapping, a teacher chooses a keyword and other target
words from the material that the students will read. The keyword is listed on the board
and students are asked to suggest terms associated with the keyword. The teacher writes
the suggested words in a list on the board as the students suggest them. From this list, a
map is constructed. The relationships between the keyword and suggested words are
discussed thoroughly. Students are then asked to categorize each section of the map.”

Oxford and Crookall (1990: 20), claim that semantic mapping strategy may be
helpful for language learners because “it visually represents the ways in which new
words fit into a learner's existing schemata”. From this point of view, we can assert that
the theoretical underpinning of semantic mapping strategy is in accordance with
Underwood’s (1989), claim about the importance of visual memory for human learning.

“If new words are to be presented to learners, they should not be presented in
groups that share a common headword or superordinate concept. For example, “clothes"

words such as jacket, shirt, and sweater should not be presented to learners as a group
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because the learning load is increased. The learner not only has to learn the new words
but as the words are so similar (they share the same superordinate concept) the learner
will often confuse them and additionally will have to learn to keep the words apart, thus
increasing the learning effort required. Instead, words should be presented in unrelated
sets” (Waring, 1997: 262).

If we into consideration Waring’s (1997: 262), reservations about the semantic-
mapping strategy, we can say its value shouldn’t be taken for granted by language

learners.

2.4.12 Using Orthographical or Phonological Form of Words

Learners can consolidate their vocabulary knowledge by paying attention to
written or spoken form of words. Schmitt (1997: 214), explains how this Memory
strategy can be made use of in the following way; “One can explicitly study the spelling
or pronunciation of a word. Other options are to visualize the orthographical form of a
word in an attempt to remember it or to make a mental representation of the sounds of a
word, perhaps making use of rhyming words”.

So, employing this strategy may require learners to study written or spoken a form
of the words, or creation of mental images of their written or spoken forms. There is
another strategy called keyword which can be examined under this section, and it
deserves special attention. This technique includes relating L1 and L2 words’
phonological forms and meanings. Barcroft (2009: 76), explains this strategy by giving
the example of how Spanish word flor can be learned by English speakers through it;
“First a learner recodes an L2 word into a familiar code based on L1 orthographic or
acoustic properties of the word. Second, the learner produces a compound image both
the familiar code and the referent in question. For example, to remember the Spanish
word flor for “flower” an English-speaking learner of Spanish might recode the target
word as floor and visualize a flower lying on the floor to help recall that flor means
flower.”

Carter (1998: 155), indicates that; “The clear principle which emerges is that the

more that words are analyzed or are enriched by imagistic and other associations, the
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more likely it is that they will be retained. Such a technique, linking as it does form,
meaning, and structure through cues which, in turn, facilitate a combination of
productive and receptive senses, does appear to have advantages over an exclusive focus
on straight forward translation and rote learning”.

However, overusing this strategy may lead to a typical lexical relations between
the target language and learners’ mother tongue, and it is against the naturalistic

acquisition of vocabulary (Barcroft, 2009: 74-89).

2.4.13 Cognitive Strategies

The main Cognitive Strategies include repetition of the words through writing and
saying them aloud or silently, using word cards and word lists.

According to Schmitt (1997: 215), Cognitive strategies are similar to Memory
strategies in many aspects. The main difference between them is that “they are not
focused so specifically on manipulative mental processing” (Schmitt, 1997:215). From
this point of view, we can say that Cognitive strategies do not entail any transformation
of knowledge in learners’ minds as it is the case with Memory strategies most of the

time, and they are mostly more mechanical than Memory strategies.

2.4.14 Content Words — Function Words

Function words are a preposition, a junction or an article that has little semantic
content of its own. It serves as a grammatical function that has no identifiable meaning.
Function words might be prepositions, pronouns, auxiliary verbs, conjunctions,
grammatical articles or particles all of which belong to the group of closing words. Each
function word gives some grammatical information on other words in a sentence or
clause and can not be isolated from other words. There is a list of the type of words
included in function words.

Prepositions: with, from, on, under, between

Pronouns: she, you, nobody, it, one

Determiners: the, that, my, much, either, neither

Conjunctions: is, this, when, even though
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Modal verbs: can, have to, would, shall, ought to, need, had better

Auxiliary verbs: be (is, am and are), have got

Particles: not, nor, as

On the other hand, content words or lexical words are words such as nouns, verbs,
adjectives and most adverbs. The number of content words in any given language is
larger than function words that show grammatical relationships. Content words are
unlimited in number. Here follows a list of the type of words included in content words:

Nouns: Jack, key, mirror

Adjectives: large, big, fat

Full verbs: go, do, tackle, and settle

Adverbs: nearly, slowly, and very

Numerals: five, million, hundred

Interjections: Eh, ugh, well, phew

Yes/No answers: Yes, no (as answers).

These words also show a difference in meaning according to the contexts in which
they occur. The same lexical word can function as either content or function word
depending on its function in an utterance.

Example 1: | have been in England to see you “have” is function word (auxiliary
verb) I have three sisters “have” is a content word (full verb).

Example 2: One of the students went to school “one“is a function word (pronoun)
“I have one sister “one” is a content word (numeral).

Example 3: “Sorry, I have no more time” “no” is function word (a negative

particle) “No she is not sleeping” “no” is a content word (Yes/No answer).

2.4.15 Incidental and Intentional Vocabulary Learning

Hulstijn, (2003: 327-339), Alemi and Tayebi, (2011: 81-98), states that learning
implicitly and learning explicitly can be seen in vocabulary field. The reason for this is
that learning implicitly is relevant to both theoretical and objective knowledge, whilst

learning explicitly is only relevant to objective knowledge.
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Hunt and Beglar, (2005: 23), Alemi and Tayebi, (2011: 81-98), emphasize that
reading and listening are sufficient for improving the vocabulary knowledge. Huckin
and Coady, (1999: 181-193), Alemi and Tayebi, (2011: 81-98), support this view by
highlighting the effect of guessing approach to the novel words for vocabulary
construction via extensive reading search for the function of intentional vocabulary
acquisition and incidental vocabulary acquisition and come up with the conclusion that
learners try to comprehend the input, therefore, it is not completely incidental.

From this point of view, it is obvious that learners at the beginning stage might
prefer intentional vocabulary learning, since they are inadequate readers, on the other
hand, advanced learners might prefer incidental vocabulary learning (Hunt and Beglar
2005: 23, Alemi and Tayebi 2011: 81-98).

2.4.16 Imagery Mediation - Keyword Method

Keyword method is the example of deep strategies or mediation strategies and its
usefulness in the term of long-term memory retention has been confirmed. Atkinson
(1975: 126), defines keyword method as a mnemonic technique in which a new word
associates with a similar-sounding word or keyword. Similarly, Gu and Johnson (1996:
643-679), claim that imagery mediation or keyword method involves visualizing a
mental Picture or image of second language word.

Hall et al., (1981: 345-357), suggest keyword method is the most useful to less
experienced learners because it provides better recall, and enhances the storage and
recalls of information in the memory. Furthermore, Carter and McCarty (1988: 12-22),
argue elaborative keyword technique in vocabulary learning as follow. The clear
principle which emerges is that the more that word is analyzed or is enriched by
imagistic and other associations, the more likely it is that they will be retained.

Although the applications of keyword method are limited, it is practical in learning
concrete nouns and is very effective when used in conjunction with other vocabulary

learning strategies.
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2.4.17 Word Cards

This strategy includes making use of small cards on which the target word is
written on one side and its meaning in L1 or in L2 on the other side to memorize the
meaning of target words. According to Nation (2001: 302), learning vocabulary through
word cards is a valuable strategy especially when it is compared with learning the words
through dictionaries because; “The use of word cards provides an opportunity for
learners to focus on the underlying concept of a word that runs through its various
related uses. This has several values. Firstly, it reduces the number of words to be
learned. Dictionaries do not encourage this view, rightly preferring to separate as many
different uses as possible in order to make it easier for the reader to find the meaning for
a particular context”.

This view shows us that the value of the word cards stems from the fact that it
reduces the learning burden by providing the learners with the most common meaning of
the target words which can prove valid across various contexts. However, students have
to choose the right meaning of the target words from various others for the related
context while using dictionaries. This process may overload the memory and can affect
vocabulary retention badly.

2.4.18 Social Strategies
Group work may be used to consolidate the meaning of words in addition to
finding out the meaning of unknown words. According to Dansereau (1988: 103-120),

cooperative learning offers lots of benefits to learners. These benefits can be enumerated

as.

* [t promotes active processing of information and cross modeling imitation.

* The social context enhances the motivation of the participants.

» Cooperative learning can prepare the participant’s team activities outside the
classroom.

Because there is less instructor intervention, students have more time to actually use and

manipulate language in class (Schmitt, 1997: 211).
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As can be understood from the explanation above, the value of the group work
activities can be attributed to several factors. Firstly, it activates mechanisms in learners’
minds that help to process information actively. Secondly, it allows low-proficiency
learners to take their high-proficiency peers as a model. Lastly, it promotes student-
oriented teaching environment. Approaching the matter from a different perspective,
Slavin (1996: 200-204), claims that the value of the cooperative learning may be directly
attributed to the discussion environment created by it; “Interaction among students on
learning tasks will lead in itself to improved student achievement. Students will learn
from one another because in their discussions of the content, cognitive conflicts will
arise, inadequate reasoning will be exposed, disequilibration will occur, and higher-
quality understandings will emerge” (Slavin 1996: 200-204).

So, the discussion environment created by cooperative learning can give learners
the chance of seeing their weaknesses and strengths, and this situation has the potential
of raising teaching and learning quality.

2.4.19 Metacognitive Strategies

In Metacognitive Strategies, learners control their vocabulary learning and
teaching, they analyze their learning vocabulary assessing by using various means such
as vocabulary tests if the consequences don’t meet learners’ expectations (Barcroft,
2009: 74-89). It is widely accepted that successful learners are those who can take
necessary steps to facilitate their learning process (Gu and Johnson; 1996: 643-679).
These steps include learners’ choosing the most suitable strategies which are best suited
to their vocabulary learning goals. For example, a learner may choose to learn a
particular word through context rather than repetition because it is in accordance with
his/her specific vocabulary learning aims. Learners’ programming their study time can
also be treated as a Metacognitive strategy because it is about learners’ controlling their
own learning process. In addition to these, Metacognitive Strategies include learners’
testing their vocabulary gains. Learners may test their vocabulary growth, and they may

change their study habits if the outcome is not desirable.
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Metacognitive Strategies, which are related to language learners’ managing their
own vocabulary development, have also been studied much in the field. The researchers
claim that using Metacognitive Strategies may contribute to vocabulary development
greatly. They point out that Metacognitive Strategies can have very beneficial effects on
language learners’ vocabulary development, and these strategies can be thought to
learners successfully if the necessary importance is attached to teaching them by
teachers as can be inferred from the study of Zhao (2009: 123).

2.5 Learner Autonomy in Vocabulary Learning Strategies

There are different types of vocabulary learning strategies and every learner has
different preferences according to his proficiency level. If a learner is aware of
vocabulary learning strategies, there will be a gradual development in his lexis. Schmitt
(1997: 199-228), emphasizes on the expanding effect of vocabulary acquisition by the
help of increasing importance of employing vocabulary learning strategies in practice.
Learning is always in progress; therefore, developing appropriate learning strategies is a
crucial issue for an efficient learning and using the English language. This statement is
very beneficial for making the right choice of activities, which contribute, to their
development as structured learners in terms of learner autonomy.

Modern learning theories highlight the crucial point that learners stand in the
success of education.

Learning styles and learning strategies are more accepted now than the previous
teacher-centered approaches (Farrel and Jacobs, 2010). According to Benson (2007: 21-
40); Nowlan (2008: 19), learner autonomy is language learners’ having some choices
over what and how to learn. This, in turn, they believe would help the language learners
to gain the power of self-actualization for learning. In this process, teachers should
understand learners’ way of thinking, requisite, and appeal while putting into effect the
curriculum and outlining the curriculum. 1t is also crucial that facilitating learners to
recognize, understand, and manipulate their strengths and weaknesses, as well as the
learning process itself. One more vital thing is offering learners as many choices as

possible in and control over their own learning (Farrel and Jacobs, 2010).
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The approach of taking the learner in the center of language pedagogy increases in
recent years. Learners are expected to achieve to be more active participants and have
the power of self-direction (Kafipour and Naveh, 2011: 626-647). Self-direction is an
important characteristic among the other language learning strategies. Self-directed
learners make conscious choices for finding solutions to problems and organizing
knowledge and building skills. Kafipour and Naveh (2011: 626-647), state that it is
crucial for students to recognize the meanings of the novel words in a reading text in
order to comprehend it. Learners’ familiarity with the vocabulary learning strategies
facilitates them to understand a reading text. This recognition of vocabulary learning
strategies develops learners’ endeavors to expand their own strategies in terms of
employing the strategies that are not very popular in practice. Learners’ achievement in
learning English will improve the learning progress.

Kafipour et al., (2011: 305-315), believe that teaching vocabulary is not entirely
intentional as the learners are told the meanings of the specific words and expressions
that seem challenging for students. In some cases, for example, if the word employed to
mention the negative meaning or if the word is employed in a formal atmosphere,
instruction period might not be supported in a proper way. Additionally, learners make
the judgment of the novel words and they are guided to employ dictionaries for the
definitions of the novel words. Hence, learners improvise the novel vocabulary and
vocabulary learning is determined by endeavors of teachers as well as learners. Kafipour
et al. (2011: 305-315), states the importance of expanding different teaching instruction
ways to increase learners’ vocabulary knowledge.

In their study, Kafipour et al. (2011: 305-315), make an effort to investigate the
characteristics of the language learning process, especially regarding learning
approaches, to recognize alternative suggestions for vocabulary teaching and learning.
The scholars claim that if learning styles of the learners are obvious, it facilitates to
accomplish the highest level. Moreover, when the learners’ vocabulary level recognized
it will facilitate teachers to determine relevant teaching documentation depending on

learners’ level of vocabulary.
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2.6 Inter-relationships between Language Learning Strategies and
Vocabulary Learning Strategies

‘Vocabulary Learning Strategies’ are a subcategory of ‘Language Learning
Strategies’ on the other hand, ‘Language Learning Strategies’ are a subcategory of
Learning Strategies’ in common (Asgari and Mustapha, 2010: 86). Schmitt (1997: 199-
228), acknowledges that if one tends to address Vocabulary Learning Strategies, its
relation with Language Learning Strategies should not be neglected. The majority of
Language Learning Strategies, especially all memory strategies, are Vocabulary
Learning Strategies and also they are relevant for the tasks in vocabulary learning. This
fact reflects “the importance and popularity of vocabulary learning strategies in the
group of language learning strategies in terms of their actual use”. In spite of this fact,
scholars in language learning strategies field seem to disregard vocabulary learning
strategies, instead, they highlight the entire language learning (Asgari and Mustapha,
2010: 86).

According to Nation (2000: 23), learners endeavor to learn a word and he defines
this issue as “learning burden of a word”. Additionally, the features for accepting a
learner that he/she knows a certain word provides for the learning burden of a word.
Therefore, learners need to be instructed with vocabulary learning strategies regarding
learning the vocabulary in the second language. They are mostly prompted to employ
the basic vocabulary learning strategies (Schmitt, 2000). Organizing a well-balanced
vocabulary learning strategies in teaching practices might be a proper choice for

reducing the learning burdens for learners.

2.7 Causes of Vocabulary Learning Difficulties

Vocabulary learning difficulty can be measured by the amount of effort to learn a
word. Learners’ manner, learners’ encouragement to learn vocabulary in the target word
can be outcomes of vocabulary learning difficulties. Nation (2001: 23), states that “the
more a word represents patterns and knowledge that learners are already familiar with,

the lighter its learning burden”.
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Besides, the similarity of vocabularies between two languages, deciding the grade
of vocabulary learning difficulties is important too. Carter and McCarthy’s (1988: 13),
explanation of these factors is a great help here; “The difficulty of a word may result,
interalia, from the relations it can be seen to contract with other words, either in native
or target language, whether it is learned productively or receptively; as well as from its
polysemy, the associations it creates, its pronounceability, whether it lends itself to
keyword teaching techniques and, in the case of advanced learners, from the nature of
the contexts in which it is encountered’’.

What we understand from this explanation is that a number of factors are
important in deciding the difficulty of learning words. The foremost of them seems to be
the degree of the similarity between the vocabulary systems of L1 and L2 as it is put
forward by Nation (2001: 221). The other factors to be mentioned are whether target
words are learned through productive or receptive skills, the degree of pronounceability,
the characteristics of the context in which target words are learned.
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CHAPTER 11
METHODOLOGY

3.1 Introduction

This chapter tenders the methodological procedures of the study. In the first
instance, it clarifies the research design, the participants, questionnaire, procedure, and
instrument of the study. Then, it informs about the data collection instrument that has
been used to collect data. Finally, it presents the data analysis procedures used in the

study.

3.2 Research Design

In this study, quantitative research was adopted as a research model and also
survey model was used. This study aims to investigate the vocabulary learning strategies
learned by preparatory school students, learning English as a second language. Based on

these methods, data was collected from vocabulary learning questionnaire.

3.3 Participants
This study was conducted in Konya during 2015-2016 academic years. The

participants of the study were 61 Turkish students studying at preparatory school at KTO
Karatay University. Several strategies were defined but only one strategy was used for
these participants. Classes were divided into 2 randomly. 31 students were the
experimental group, 30 students were the control group. Students consisted of 20 males
and 10 females who filled out the questionnaire. Strategy training session started. About
25 students, in the experimental group, attended the sessions and teacher wanted them to

write a comment after every activity. They wrote in English or Turkish.

3.4 Data Collection Instrument
The instruments used in this study made up of pre-and post-vocabulary tests and

vocabulary learning strategies questionnaires, six-week strategy treatment about 4 hours.
Academic achievement test, knowledge questions, comprehension questions and

conceptual questions (analysis-synthetic questions) are prepared according to successive
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steps in the Benjamin Bloom’s Taxonomy. In academic achievement test, there were
word matching questions, multiple-choice test questions, matching synonyms, fill in the
blanks questions, point questions, having true answers. These questions were developed
to measure outcomes related to each topic in Table of specifications after Table of
Specifications (English course learning outcomes) are created pre-implementation by the
researcher. An improved academic achievement test was examined by 4 experts and 1
linguistic pre-implementation were finalized. Academic achievement test, developed,

was directed to students.

3.5 Vocabulary Learning Strategies Questionnaire

In this study, the questionnaire was used before the strategy training. In this
questionnaire, students were asked to identify their vocabulary learning strategies. The
questionnaire was adapted and developed by Fan (2003: 222-241). The questionnaire
consisted of 2 sections. In the first section, students were asked “how frequently do you
use this strategy?’’ and in the second section the question is “how frequently do you use
this strategy?” The subjects for each statement were 5—point Likert scale. In the first
section, 1 was “never”, 2 was “seldom”, 3 was “sometimes”, 4 was “often”, 5 was “very
often”. In the second section, values are 1 for “not useful”, 2 for “not sure”, “quite
useful”, 4 for “very useful”, 5 for “extremely useful’’. Students were asked 3 questions.
These questions were which high school they graduated, whether they had studied in
English preparation class and whether they had knowledge of any other foreign
languages. An open-ended question was asked on the last page of the questionnaire. This
question’s purpose was whether there were other strategies were used or not. 60 items
were contained in Fan’s (2003: 222-241), questionnaire. The questionnaire was both
English and Turkish. Students filled out the questionnaire in Turkish version because of
lack of proficiency level of English.

3.6 Procedure
During the second semester, spring 2016, 61 preparatory students were given

Vocabulary Learning Questionnaire to identify their usage of strategies. They knew that
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they would fill in the questionnaire and they were told that their answers had no effect
on their grades in the future. The aim of the questionnaire was to help students find their
learning style and develop their vocabulary learning strategies. Thus, they were
informed that their answers were no right or wrong. The questionnaire was performed
about 45 minutes.

A week later vocabulary test was implemented by the teacher to the students;
students were told that their course grades were not affected by their scores. At the end

of the course, the same vocabulary was asked but in a different context.

3.7 Data Collection Procedures

The first questionnaire was done in the early second week of February at KTO
Karatay University. Researcher formed 2 groups as an experimental and control group.
Pre-test was applied to both of the two groups in order to evaluate whether they knew
the words which researcher prepared. After pre-test was applied, the experimental group
of students was told that they would attend the session about 4 hours for six weeks. After
every session, all of the students were asked to write feedback about strategy. After
training ended, post-test was conducted. Teacher changed the context of passages.
Students made a comment after the sessions. The data was registered to the computer
program called Statistical Package for the Social Sciences after Statistical analyses of
datum were made via descriptive statistics and pre-test/ post-test. The data analyses were

completed by late April 2016.
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CHAPTER IV
DATA ANALYSIS

4.1 Data Analysis

In the extent of research, datum, acquired, were analyzed by using SPSS 21.0 (The
Statistical Packages for Social Sciences) and all of the hypothesis were tested 0.95 in
confidence level (p= 0.05).

In the extent of research, since datum, acquired, meet parametric test assumptions,
(experimental group N=31 and control group N=30), parametric tests were benefited
during analysis of datum. In this regard, used tests for every subgoal were explained
below: Demographic datum which was gathered from participants was clarified by
giving frequency from descriptive statistical methods.

Unrelated samples t-test was conducted in order to test whether there are
meaningful discrepancies according to these questions whether students studied at
preparatory school and whether they knew any other languages different from English.

Unrelated samples one-way ANOVA analysis was used according to scores of
participants in order to test if there is meaningful discrepancy according to types of high
school where they graduated.

To examine possible discrepancy between the frequency of use and perception of
usefulness, simple correlation technique was used. The perfect positive relationship
shows correlation coefficient is 1.00; perfect negative relationship shows correlation
coefficient is -1.00 and if there is no relationship, it shows 0.00.

In the body of literature, in spite of no consensus in terms of absolute value
correlation coefficient interpretation. The correlation coefficient can be defined as an
absolute value between 0.70 and 1.00, high; between 0.70 and 0.30, medium; between
0.30 and 0.00 is a low relationship (Biiyiikoztiirk, 2011: 32).

Descriptive analysis of student groups who took part in the research is given in
Table 1.
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Table 1. Distribution of participants according to groups

Groups N %

Control 30 49,2
Experimental 31 50,8
Total 61 100,0

As shown in table 1, 31 students (50.8%) constitute experimental group; 30
students (49.2%) constitute control group.
In the research, descriptive results of the student groups are given in table 2

according to types of high school where students graduated.

Table 2. Distribution of student groups according to types of high school
where they graduated.

Types of high school N %
High School 5 8,2
Anatolian High School 39 63,9
Private High School 10 16,4
Anatolian Technical High School 7 11,5
Total 61 100,0

As shown in table 2, according to high school participants, graduating, 5 (8, 2%)
High school; 39 students (63, 9%) Anatolian High school; 10 students (16, 4%) Private
High school and 7 students (11, 5%) have graduated.

Table 3. Student groups’descriptive results are indicated. This table shows
whether students studied at preparatory school or not.

Preparatory Class N %
Studied preparatory before 1 1,6
Not studied before 60 98,4
Total 61 100,0

As shown in table 3, participants are determined as studying at preparatory class 1
(1,6%) and not studying at preparatory class 60 (98,4%).

In table 4, descriptive results are shown whether students know other languages.
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Table 4. Distribution of participants with regard to any other languages they
know.

Any foreign languages N %

Yes 13 21,3
No 48 78,7
Total 61 100,0

As indicated in table 4, participants who know any other foreign languages are 13
(21, 3%) and the rest of them who do not know any other foreign languages are 48 (78,
7%).

T-test results for a sample are given in table 5 to find results whether there is a
meaningful difference of points they got from a scale “how frequently do you use this

strategy?” in experimental and control group.

Table 5. Point results of scale “how frequently do you use this strategy?’’ in
the control and experimental group of students

Groups N X S Df T p
Control 30 148,36 24,31 59 -3,852 ,000
Experimental 31 173,45 26,46

*P<0.05

As demonstrated in table 5, for *p<.05 significance level, .000 < .05 is meaningful
result. Participants who got points (control group average X =148, 36; experimental

group average X =173, 45) from the scale “how frequently do you use this strategy?
“Have different results from each other. By virtue of the fact that as seen in table 5, for
*p<.05 significance level is. 000< .05 and the result is meaningful.

In other words, there is a meaningful difference between participants according to
their points which they got from the scale ‘how frequently do you use this strategy? .

In table 5, t-test results for unrelated t-test samples are given to find results
whether there is a meaningful difference of points they got from a scale ““ to what extent

do you find it useful?”’ in the control and experimental groups.
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Table 6. Results of points they got from the scale “to what extent do you find
it useful?’’ in experimental and control groups.

Groups N X S Df T p
Control 30 173,86 27,47 59 -3,233 ,002
Experimental 31 197,58 29,72

*P<0.05

As shown in table 6, for *p<.05 significance level, .000 < .05 is meaningful result.
Participants who got points (control group average X =173, 86; experimental group

average X =197, 58) from the scale “how frequently do you use this strategy? “have
different results from each other. By reason of the fact that as shown in table 5, for
*p<.05 significance level is .002< .05 and the result is meaningful.

That is to say, there is a meaningful difference between participants with regard to
their points which they got from the scale “to what extent do you find this strategy
useful? *’

In table 7, according to participants’ points which they got from the scale “how
frequently do you use this strategy?’’, findings are given whether there is a meaningful

difference or not.
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Table 7. Results of the participants’ points which they got from the scale
“how frequently do you use this strategy?’’ according to types of high school where
they graduated.

Types of high school N X S
High School 5 137,20 35,12
Anatolian High School 39 166,56 24,91
Private High School 10 147,70 28,74
Anatolian Technical High School 7 167,00 30,88
Total 61 161,11 28,20
Variance Sum of Average
Df F P
source squares of squares
Types of high Intergroups  6059,707 3 2019,902 2,762 ,045
school they Intragroups 41682,490 57 731,272
graduated Total 47742,197 60

As is shown, according to findings which were obtained by using variance analysis
(ANOVA) for unrelated samples one-way ANOVA there is a meaningful difference
between points which they got from the scale “ how frequently do you use this strategy?
“and types of high school they graduated. [F (3-57) = 2,767, p (.045) <.05]. In other
words, points which participants got from the scale “how frequently do you use this
strategy ?”’ change with regard to types of high school they graduated. As a result of
LSD (p=.116) test, in order to find which groups lead to this difference, in other words,
to identify this difference it is identified that this difference is between high school and
Anatolian high school.

In table 8, according to types of high school where they graduated, findings are
given whether there is a meaningful difference between points which participants got

from the scale “to what extent do you find it useful?’’ or not.
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Table 8. Results of students’ points of the scale “to what extent do you find it
useful?’’ according to types of high school where students graduated.

Types of high school N X S
High School 5 137,20 35,12
Anatolian High School 39 166,56 24,91
Private High School 10 147,70 28,74
Anatolian Technical High School 7 167,00 30,88
Total 61 161,11 28,20
Variance Sum of Average
Df p
source squares of squares
Types of high Intergroups 5357,159 3 1785,720 ,972 ,128

school they Intragroups 51619,432 57

905,604

graduated Total 56976,590 60

In table 8, it was seen that there are not meaningful differences between points on

the scale “ to what extent do you find it useful?’’ and points with respect to types of high

school where they graduated according to findings, used one way ANOVA analysis for
unrelated samples. [F (3-57) = 1,972, p (128)>.05]. In other words, points that

participants got from the scale “to what extent do you find it useful?’’ do not change

according to types of high school they graduated.

In table 9, unrelated samples t-test results are given in order to find meaningful

differences in points which students got from the scale “how frequently do you use this

strategy?’’ according to students who studied at preparatory class beforehand and who

did not study at preparatory class beforehand.
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Table 9. The results of control and experimental groups of students who got
point from the scale ‘how frequently do you use this strategy?’ whether they
studied at preparatory class or not.

Attended prep school N X S Df T P
Yes 1 172,00 - 59 ,386 ,701
No 60 160,93 28,41

*P<0.05

As is seen in table 9, for P<0.05 significance level, .000 < .05 is not meaningful

result. Points which participants got from the scale “how frequently do you use this
strategy?’’ and studying or not studying at preparatory class beforehand (yes }:172,

00; no }:160, 93) are similar to each other. Hence, as is shown in table 9, for P<0.05
significance level is .701> .05’and the result is not meaningful.

In other words, there is not a meaningful difference in participants who got points
from scale “how frequently do you use this strategy?’’ according to their preparatory
education beforehand.

In table 10, unrelated samples t-test results are given in order to find whether there
is a meaningful difference between points, students got from scale “ to what extent do

you find it useful?’’ according to their preparatory education beforehand.

Table 10. Results of control and experimental groups of students who got
points from scale “to what extent do you find it useful?”’ according to students
whether they studied at preparatory class beforehand or not.

Attended prep school N X S Df T P
Yes 1 187,00 - 59 , 035 972
No 60 185,90 31,07

*P<0.05

As is shown in table 10, for P<0.05 significance level is 000<.05 is not meaningful
result. Points which participants got from scale “to what extent do you find it useful?”’

are similar according to students who studied or did not study at preparatory class
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beforehand (yes}:187, 00; no }:185, 90). Accordingly, as is shown in table 10, for
P<0.05 significance level is. 701 > .05 and this result is not meaningful.

That is to say, there is not a meaningful difference between participants who got
points from scale “to what extent do you find it useful?’’ according to their preparatory
education beforehand.

In table 11, unrelated samples t-test are given so as to find any meaningful
differences in points which students got from the scale “how frequently do you use this

strategy?’’ according to their knowledge of any other foreign languages.

Table 11. The results of the points which control and an experimental group
of students got from the scale “how frequently do you use this strategy?’’ according
to the knowledge of any other foreign language apart from English.

Any other languages students N X S Df T P
know apart from English

Yes 13 161,30 21,66 59 ,028 978
No 48 161,06 29,93

*P<0.05

As is clarified in table 11, for P<0.05 significance level is 000 < .05 is not
meaningful result. Points which participants got from scale “how frequently do you use

this strategy?’’ are similar whether they know any other foreign languages or not. (yes

§:161,30; no }:161,06), accordingly, as is seen in table 11, for P<0.05 significance
level is. 978> .05 and this result is not meaningful.

In other words, there is not a meaningful difference between participants who got
points from scale “to what extent do you find it useful?’” according to their knowledge
of any other foreign languages apart from English.

In table 12, unrelated samples t-test results are shown in order to find a meaningful
difference in points which students in experimental and control group got from scale ““ to
what extent do you find it useful?’’ with regard to any other foreign language they know

aside from English.
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Table 12. The results of students in control and experimental groups who got
points of scale “to what extent do you find it useful?”’ according to any other
foreign languages they know aside from English.

Any other languages students N X S Df t P
know apart from English

Yes 13 185,61 36,92 59 -,040  ,969
No 48 186,00 29,39

*P<0.05

As is seen in table 12, for P<0.05 significance level is 000 < .05 is not meaningful
result. Points which students got from scale’” to what extent do you find it useful?’’ and

according to any other foreign languages they know apart from English are similar each

other. (yes}:185,61; no }:186,00). Hence, as is shown in table 12, for P<0.05
significance level is. 969>.05 and this result is not meaningful.

That is, there is not a meaningful difference in participants who got points from
scale “to what extent do you find it useful?’’ according to any other foreign languages,
they know aside from English.

Findings with regard to relation with points between the scale “how frequently do
you use this strategy?’’ and “to what extent do you find it useful?’’ in experimental
group of students:

In table 13, findings in terms of relation (simple correlation) to points between the
scale “how frequently do you use this strategy?’’ and “to what extent do you find it

useful?’’ are given.

Table 13. (Simple correlation) relation between points of the scale “how
frequently do you use this strategy?’’ and “to what extent do you find it useful?”’.

The Scale “How frequently do you use this

strategy?”’

The Scale “To what extent do you find .650*

it useful?”’

*Correlation is meaningful in level 0.01
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As is also seen in table 13, there is a high-level, positively and meaningful relation
between points of scale “how frequently do experimental groups use this strategy?’’ and
“to what extent do they find it useful?’’ r=42, p<.01. As a result of this, as students’
points of scale “to what extent do you find it useful?’’ are increasing more and more, it
can be said that points of the scale “how frequently do you use this strategy?’’ are
increasing, too. When determination coefficient (r>=.42) is taken into consideration it
can be said that about total variance 42% increase in points of the scale “to what extent
do you find it useful?’’ result from increasing in points of the scale “how frequently do
you use this strategy?’’.

Findings of relation between points of the scale “how frequently do you use this
strategy?’’ and “to what extent do you find this strategy useful?’’ in the control group.

In table 14, findings of relation (simple correlation) between points of the scale

“how frequently do you use this strategy?’’ and “to what extent do you find it useful?”’.

Table 14. (Simple correlation) relation between points of the scale “how
frequently do you use this strategy?’’ and “to what extent do you find it useful?’’ in
the control group.

The Scale “How frequently do you use this

strategy?”’

The Scale “ To what extent do A491*

you find it useful?”’

*Correlation is meaningful in level 0.01

As is also seen in table 14, there is a medium-level, positively and meaningful
relation between points of scale “how frequently do control groups use this strategy?’’
and “to what extent do they find it useful?’’ r=.24, p<.01. As a result of this, as students’
points of scale “to what extent do you find it useful?’’ are increasing more and more, it
can be said that points of the scale “how frequently do you use this strategy?’’ are
increasing, too. When determination coefficient (r2=.42) is taken into consideration, it

can be said that about total variance 24% increase in points of the scale “to what extent
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do you find it useful?’’ result from increasing in points of the scale “how frequently do
you use this strategy?’’.

Academic Achievement Test Findings: In the research process, the groups of an
academic achievement test, administered to student sand given a comparison of

schemes, are shown in figure 1.

Figure-1. Implementation and comparison of academic achievement test

- Post-test
Experi- Pre-test
mental
Group
Control Pre-test Post-test
Group

As can be seen in figure 1, academic achievement test is implemented both
experimental and control group as pre-test and post-test and in the findings of these
implementations, students’ answers are evaluated, compared and research questions are
answered.

e Comparison of Intergroup Pre-test
e Comparison unrelated samples results of an academic achievement test

implemented pre- implementation to experimental and control group, are shown in Table
15.

Table 15. Pre test comparison analysis results of intergroup (experimental-
control groups)
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Groups N X Ss Df T p
Experimental 31 46,4516  10,04934 59 ,503 ,617
Pre-test
Control 30 45,1667  9,90327
*p<0.05

In pre-test, experimental group pre-test mean = 46,4516 and control group pre-test
mean= 45,1667 implemented to experimental and control group pre research, for *p<.05
significance level is not meaningful because of 05<p.

In Table 15, both of groups are equivalent in pre-implementation according to
results of statistics tests in the result of unrelated samples T-test, between groups has
emerged as a result of the equivalent group.

Comparison Experimental Group Pre-test and Post-test (Paired T-test):
Results of implementation, paired samples t-test, which is done to compare pre-test,
post-test results of experimental group who could see their academic improvement, are

shown in Table 16.

Table 16. Comparison of pre-test and post-test analysis results of academic
achievement test in the experimental group.

Experimental &5t N X SS Df T p

Group Pre test 31 46,4516 10,04934 30 25,736,000
Post test 31 86,1290 9,56292

*p<0.05

Between pre-test and post-test scores of experimental group (pre-test mean=
46,4516), post-test mean= 86,1290) for *p<.05 significance level, are found different
statistically. (p<0.05). As a result of weekly implementation, in the experimental group,
it is detected that they improved their academic achievement. (Table 16)

Control Group Pre-test and Post-test Results (Paired T-test): Results of
implementation paired sample t-test which is done to compare pre-test and post-test
results of the control group who could see their academic improvement are shown in
Table 17.
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Table 17. Comparison (paired t-test) of pre-test and post-test analysis results
of academic achievement test in the control group.

Test N X Ss Df T p
Control Pre test 30 45,1667 9,90327 29 24,980 ,000
Group Post test 30 67,8000 12,24576

*p<0.05

Between pre-test and post-test scores of the control group (pre-test mean = X
=45,1667; post-test mean= X =67,8000) for (p<0.05) significance level are found
different statistically. (p<0.05). As a result of weekly implementation in the control
group of students, it is detected that they improved their academic achievement test in
Table 17.

Comparison of Final Test (Unrelated Samples t-test) of Intergroup
(Experimental and Control Group): When compared “Academic Achievement’’
points of Experimental groups of students who use Association technique while learning
vocabulary and Control group who don’t use Association technique, the results have

emerged in Table 18.

Table 18. Comparison results of post-test in intergroup (control and
experimental groups)

Groups N X S Df T P
Experimental 31 86,1290 9,56292 59 6,528 ,000
Post test
Control 30 67,8000 12,24576
*p<0.05

Post implementation in last tests carried out on the experimental and control
groups for *p<.05 significance level, .00< .05 is meaningful. In the last test, carried out,
the experimental group (post-test mean= X =86,1290, control group post-test mean= X
=67,8000) is determined that post-test scores of the control group in Table 18. This
result shows that it is more meaningful for the benefit of the experimental group in Table
18.
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What is more, association with designed learning setting is analyzed by looking 12
value in order to determine influence quantity on academic achievement. Influence
quantity values are calculated as n2=.49. In this case, when influence quantity value is
taken into account, association with the designed setting can be said that it has “large
effect”” over academic achievement test.

As a result of the findings in Table 18, it can be said that implementations are
developed to increase the students’ English vocabulary learning success.

Qualitative Data: This study includes data from the pre-test and post-test results
of vocabulary learning strategies. As mentioned before, questionnaire items are Likert-
scale and their values from 1 to 5. There were two questions; “frequency of use’’ and the
other question is “usefulness of the strategy’’. Statements of frequency of use items are
1= never, 2= Seldom, 3= Sometimes, 4= Often, 5= Very often. Statements of usefulness
items are 1= Not useful, 2= Not sure, 3= Quite useful 4= Very useful, 5= Extremely
Useful.

Table 19. Categories of vocabulary learning strategies

Categories Number of Items Item No
Management 6 1-6
Sources 9 7-15
Guessing 12 16-27
Dictionary 11 28-38
Recording 8 39-46
Repetition 5 47-51
Analysis 3 52-54

+ Association 7 55-61

Note: + = strategy that was focused on during training
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The most preferred strategy is association technique from the questionnaire. In six
week period, this strategy was studied. 31 academic words were chosen according to
school’s textbook according to students’ level but 26 words were asked. Here are some

following words:

Table 20. Some target words that were studied.

Addiction Switch off Mind Instructor
Compensate Offspring Resource Grant
Restrict Distinctive Affectionate Expand
Confirm Considerably Community Purpose
Zipcode Unique Damage Reliance
Solely Feature

Training Sessions:

a. Week One Training

At the first week, all the students were given a questionnaire, adapted from Fan
(2003: 222-241), they answered all the questions, about 61 scales.

Open-ended questions were asked in the questionnaire. This questionnaire gave
information to the researcher about strategy which she will use according to students’
needs. As a result of the questionnaire, the researcher decided to use association strategy
or recording strategy. Because 70% students think that by recording words such as
remembering words by looking pictures, by studying from PowerPoint is more efficient
than other strategies. %90 students think that by associating words such as remembering
words’ synonyms, antonyms and making a sentence, taking notebook is the most useful
strategy to learn vocabulary. Hence, the researcher had to choose one of them.

b. Week TwoTraining

Words to teach:




Zipcode
Offspring
Unique
Accelerate
Docile
Diversity
Community
Instructor
Confirm
Restrict
Damage
Resource
Considerable
Expand
Disorder
Reliance
Advice
Affectionate
Switch off
Disappear
Fundamental

Feature

Compensate for

Mind
Distinctive
Goal

Sole

Treatment

52
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o Addiction
o Complain
Aims: After the lesson, the students will be capable of:

e learning words
e recognizing words when they exercise.
e remembering when they see pictures, photos of words.
e knowing the meanings of new words.
e using them in their speech.

Required Materials: Course-book “Fundamentals”, computer, PowerPoint, a list
of new words for the teacher.

Procedures to be followed:

= Asking some questions about themselves and some guessing what is going
on as a warm-up activity.

= Explaining the aim of the research.

= Each participant of the group is asked a vocabulary question
(pronunciation, definition, Turkish meaning, spelling, etc.).

In the second week, we had 8 hours. Except for this study, we studied our
coursebook “Unlock’” about 6 hours. The rest two hours the study was conducted in a
limited time. Students were given words and wanted to guess words’ meaning, which
was shown in PowerPoint. They were not pointed. The study was for both control and
experimental group. After students guessed, words were shown with pictures in order to
remember. Students studied nearly 40 minutes by looking PowerPoint. Later, the teacher
had already extra pictures to PowerPoint without writing words over Picture. Students
guessed according to their retention.

c. Week 3 Training

Words to teach:
o Community
. Instructor

° Confirm



Restrict
Damage
Resource
Considerable
Expand
Disorder
Reliance
Advice
Affectionate
Switch off
Disappear
Fundamental
Feature
Compensate for
Mind
Distinctive
Goal
Sole
Treatment
Addiction
Complain
Aims: After the lesson, the students will be capable of:
e learning words

e recognizing words when they exercise.

e remembering when they see pictures, photos of words.

e knowing the meanings of new words.

e using them in their speech.

54
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Required Materials: Course-book “Fundamentals”, computer, PowerPoint, a list
of new words for the teacher.

Procedures to be followed:

= Asking some questions about themselves and some guessing what is going
on as a warm-up activity.

= Each participant of the group is asked a vocabulary question
(pronunciation, definition, Turkish meaning, spelling, etc.).

In the third week, we had 8 hours. Except for this study, we studied our
coursebook “Unlock’” about 6 hours. The rest two hours the study was conducted in a
limited time. Students were given words and wanted to guess words’ meaning, which
was shown in PowerPoint. They were not pointed. The study was for both control and
experimental group. After students guessed, words were shown with pictures in order to
remember. Students studied nearly 40 minutes by looking PowerPoint. Later, the teacher
had already extra pictures to PowerPoint without writing words over Picture. Students
guessed according to their retention. At the end of the lesson, all the words were
repeated and remembered again.

d. Week 4 Training

Words to teach:
J Considerable
o Expand
o Disorder
o Reliance
o Advice
) Affectionate

° Switch off

o Disappear
° Fundamental
° Feature

o Compensate for
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Mind

D
G

istinctive

oal

Sole

Treatment

A

ddiction

Complain

Aims: After the lesson, the students will be capable of:

recognizing words.

¢ learning the correct pronunciation and spelling of new words.

e knowing the meanings of new words.

e using them in their speech.

Required Materials: Course-book “Fundamentals”, Exercises for each word on a

separate small piece of paper.

Procedures to be followed:

Asking some questions about words as a warm-up activity.

Explaining the rules of the study.

Dividing the class into two groups.

One activity was done in two hours.

The teacher shows exercises to students so that they can do pair work, they

can communicate each other thanks to activities.

There is not competition among students. Some activities were done together

whereas some activities were done individually.

e. Week 5 Training

Words to teach:

Considerable

Expand
Disorder

Reliance
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Advice
Affectionate

Switch off

Disappear

Fundamental

Feature

Compensate for
Mind

Distinctive
Goal

Sole

Treatment
Addiction

Complain

Aims: After the lesson, the students will be capable of:

recognizing words and their synonyms- antonyms
learning the correct pronunciation and spelling of new words.
knowing the meanings of new words and make a sentence.

using them in their speech by associating in Daily life.

Required Materials: Course-book “Fundamentals”, Exercises for each word on a

separate small piece of paper.

Procedures to be followed:

Asking some questions about words as a warm-up activity.

Explaining the rules of the study.

Dividing the class into two groups.

One activity was done in two hours.

The teacher shows exercises to students so that they can do pair work, they

can communicate each other thanks to activities.
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There is not a competition between students. Some activities were done together
whereas some activities were done individually. Activity 2 and 3 were carried out in the
study.

f. Week 6 Training

Words to remember:

. Considerable

. Expand

o Disorder

o Reliance

. Advice

. Affectionate

o Switch off

. Disappear

o Fundamental

. Feature

o Compensate for

) Mind

o Distinctive

o Goal

o Sole

. Treatment

J Addiction

J Complain
Aims: After the lesson, the students could:
= recognize words, their Turkish meaning, synonyms, antonyms.
= |earn the correct pronunciation and spelling of new words.
= know the meanings of new words and make sentences.

= use them in their speech in Daily life by associating those words.
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Required Materials: Course-book “Fundamentals”, Exercises for each word on a
separate small piece of paper.

At the end of the study, both experimental and control group were tested by the
researcher and teachers. Words that were studied were asked but in a different context.
According to results of both groups, it can be said that implementations are developed to
increase the students’ English vocabulary learning success. Control groups’ scores are
nearly same as the pre-test results. However, Experimental groups’ level increased in a

remarkable way.
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CHAPTER YV

CONCLUSION

5.1 Introduction

This chapter presents the results of the research questions regarding students’

perception and implementation of learning vocabulary learning strategies. This chapter

also presents the summary of the study, the conclusion, and discussion part. Then,

limitations and suggestions for further study are discussed.

5.2 Summary of the Study

The aim of this study was to investigate the vocabulary learning strategies taught

by Turkish teachers, teaching English to preparatory school students. Following research

questions guided the study to achieve the aims stated on:

1.

7.

What are preparatory school Turkish EFL students' perceptions of vocabulary
learning strategies?

What is the most and least popular vocabulary learning strategy learned by the
Turkish preparatory school EFL students?

Do Turkish EFL teachers in preparatory schools instruct Vocabulary Learning
Strategies that they believe useful in their teaching practices?

Is there a meaningful difference in the pre-tests and post-tests of the
experimental group and the control group?

Will the students’ feelings be positive about the procedure?

Is there a significant difference of the learners who practice with Association
Strategy and the achievement on vocabulary learning of the learner's
activities?

“What are the learners’ attitudes towards Association strategy?”

This study was conducted in Konya during 2015-2016 academic year. The

participants of the study were 61 EFL students, studying in preparatory schools in the

center of Konya. A questionnaire learning strategies on vocabulary was used to elicit

Turkish preparatory school students’ perceptions of vocabulary learning strategies (see
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Appendix). The qualitative data was collected from the open-ended questions were
dependent on content analysis and the data gathered from the quantitative data were
analyzed using the Statistical Package for Social Science (SPSS) version 20.

This study was implemented in this class for a term lasting for six weeks. A
questionnaire (see Appendix 1) and structured interviews (see Appendix 3) were the
instruments, used to collect data. The questionnaire and the structured interviews
including 60 questions were conducted among the students to elicit their attitudes about
using Association in language courses. All 61 students responded to the questionnaire.
The data, which were collected from the questionnaire and the structured interview,
were analyzed using descriptive analysis.

In the lights of these facts, the students in the experimental groups have been
presented communicative techniques of vocabulary learning, whereas the students in the
control group have been instructed by traditional ways. Thus the students in control
group have not been given the opportunity to learn about many techniques. They have
learned the words through word lists that include the equivalents of the words in their
mother tongue. Students in experimental group have been presented many techniques
and activities of vocabulary learning that consist drawings, using authentic materials,
songs, games, using puzzles, dialogues, dramatization, using stories, using keywords,
using collocations, categorizing, association, problem-solving activities, completing
speech balloons, group works. The most preferred technique was an association. So, it
was chosen as a preferred method for students. Also, many exercise types were done
through these techniques of language teaching approaches such as making a sentence,
odd one out exercises, matching synonyms and antonyms and the function words.

Association technique appeared to be the most preferred approach for learning
vocabulary, which was preferred by 61 participants. In the research, flashcards and
PowerPoint were used by students. Being a popular approach to learning vocabulary
among the participants, using realia and association were identified as cognitive
strategies by Schmitt (2000). Schmitt emphasized that cognitive strategies refer to

strategies that are related to unconscious features of vocabulary learning strategies and
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not related to mental operations. The benefits of using association technique in learning
vocabulary to preparatory school students of English were categorized as use of
association increase students’ level of classroom participation and motivation, usage of
association helps students’ vocabulary learning process, usage of association helps
students to improve communication and cooperation, usage of association helps to
establish an enjoyable and relaxed atmosphere.

With respect to these strategies, it can be understood that the majority of the
participants use memory strategies. We came up with the facts that make a sentence
study a word, use images and memorize the words by using association technique.

According to a recent study by Alexander and Shea (2011: 95-103), the four key
elements that facilitate vocabulary development: the activation of prior knowledge,
consideration of the relationships between concepts, comparison, and contrast of

familiar concepts and student generation of meaning.

5.3 Suggestions for Further Research

This study was conducted at KTO Karatay University with only 61 students. It
could have been done with more students and at different colleges and universities. Also,
this study was done for intermediate students but further studies could be conducted by
participants from different levels. Another suggestion is about the process. This study
was conducted in a term period of 6 weeks. This study can be carried out for at least two
semesters for further research.

What is more, this research was carried out only with the students, however, for
further research; it could be done with teachers and administrative people of colleges
and universities.

Students could be directed to create their own vocabulary notebooks and study on

the words more.

5.4 Limitations of the Study
In the research, it was seen that there are several limitations of the study. First of

all, the study was carried out at KTO Karatay University, Preparatory School of Foreign
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Languages, and the participants included preparatory students who were taking intensive
English course when the data collection instruments were conducted. The findings of
this study are limited to the data collected from 61 students; therefore the results cannot
be generalized to different groups of students in other educational settings. So, the
results are valid only for the related students.

Another limitation of the study was conducted only for 6 weeks. Also, all the
students were studying at KTO Karatay University, in Konya. The another limitation is
the characteristics of the Vocabulary Levels Test (VLT). It evaluates vocabulary
proficiency in terms of the number of target vocabularies. So, the findings in respect to
the relationship between VLS and vocabulary proficiency are valid merely for the target

vocabulary proficiency.

5.5 Results

According to the results of pre-test, the experimental group, and the control group
had a similar level of English in terms of proficiency in English. This is an important
finding in that without this condition being settled, no finding could be attributed to the
strategy training given to the experimental group for six weeks. At the end of six weeks
of instruction, there were important differences in the post-test results of the
experimental and the control groups. Both groups benefited from instruction on explicit
vocabulary learning. However, the significant difference of the post-test results between
the experimental group and control group shows the impact of strategy instruction on the

experimental group.
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APPENDICES
Appendix A
Vocabulary Learning Strategies Questionnaire

Dear Students,

This questionnaire is given in order to collect data concerning how you learn
English words. The data collected through this questionnaire will be used in a master
thesis on Vocabulary Learning Strategies. The aim of this study, conducted at the
KTO Karatay University for MA program, is to determine which vocabulary strategy
will be used for you according to your needs. Your answers to the questionnaire will
be kept completely confidential and will not be revealed to the third persons. The
questionnaire does not have right or wrong answers. Therefore, while answering the
questions, please do not indicate what should be done or what you would like to do,
but what you actually do in real life situations. For the success of the investigation,
please do not leave out any questions and give genuine answers. You will answer two
questions for each statement: one on how often you use the particular strategy and the
other on to what extent you find that strategy useful.

Please put a tick V for the answer that is most appropriate for you.
If you would like to get further information about this questionnaire, please feel free

to send me an e—mail. Thank you for your participation.

NIiDA GURBUZ

KTO Karatay University, KONYA

nida.unalan@karatay.edu.tr
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How frequently do To what extent do

you use this strategy? you find it useful?

never
seldom
Sometimes
veryoften
not useful
notsure
quite useful
\veryuseful
extremely

Often

1. | plan my vocabulary learning.

2. | find out how to improve vocabulary learning
by reading books on vocabulary learning
and asking teachers or my classmates.

3. I plan my schedule so that | have enough time
for learning vocabulary.

4. | revise the new words | have learnt

5. I think about my progress in learning
vocabulary.

6. When | meet a word | have recently learnt in
reading, | pay particular attention to its new
usage and new meaning.

7. | learn new words at every opportunity.

8. | pay attention to the new words and
expressions used by my teachers and
classmates.

9. I learn new words from course books, handouts
or anything written in English inside school.

. I increase my vocabulary by studying the
dictionary.

. I increase my English vocabulary by studying
word lists e.g. lists at the back of course
books and readers.

. I increase my English vocabulary by reading
stories, newspapers, magazines etc. outside
class.

. | play games in English to learn more new
words.

. I learn new words from all kinds of materials
in English outside school e.g. forms, road
signs and programs
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To what extent
do you find it

How frequently do
you use this

strategy?

useful?

never
seldom
Sometimes
often
veryoften
not useful
notsure
quite
veryuseful

. | ask the meaning of the new words to people around
me (to my teacher, my classmates, etc.).**

. When | meet new words in a text, | guess their
meaning without looking up the dictionary.

When | meet new words ina
text,llookupthedictionary withoutguessing.

. When | meet new words in a text, | guess their
meaning and then look up the dictionary.

. I ignore the new words.***

. When | meet new words in a text, | guess their
meaning by looking at the part of speech of the new
words e.g. noun, adjective etc.

. When | meet new words in a text, | guess their
meaning by looking at the affixes and the roots e.g.
un-happi-ness.

. When | meet new words in a text, | guess their
meaning by checking the L1 cognates e.g. | link the
English word “reaction” to Turkish word
“reaksiyon”.**

. When | meet new words in a text, | guess their
meaning by analyzing any available pictures or
gestures accompanying the word.**

. When | meet new words in a text, | guess their
meaning by looking at the relationship between the
new word and other words in the same sentence e.g.
If the new word is an adjective, what is the noun it
describes?




. When | meet new words in a text, |

guess their meaning by looking at
the relationship  between the
sentence the word is in and other
sentences in the paragraph as
signaled by linking words e.g. but,
however, firstly etc.

not useful

How frequently do you use[| To what extent do you find
this strategy? it useful?

quite useful
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26.

When | meet new words in a text,
I guess their meaning by
considering the main idea of the
passage.

27.

When | meet new words in a
text,lusemyexperienceand
common sense to guess their
meaning.

28.

I use an English dictionary to
findoutthemeaningofanew word.

29.

I use an English—Turkish, Turkish—
English dictionary to find out the
meaning of a new word.

30.

I learn the pronunciation of the
new word by using the dictionary.

31.

I use the dictionary to find out all
the meanings of the new word.

32.

When | am not able to understand a
word because it gained a new|
meaning in a text, | use the
dictionary.

33.

I use the dictionary to find out the
part of speech of the new word e.g.
verb, noun etc.

34.

I use the dictionary to find out the
derived forms of the new word
e.g. inform/information;
embarrass/embarrassment.

35.

I use the dictionary to find out the
grammatical patterns of the word
e.g. interested in ; like to go etc.
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. | use the dictionary to find out the collocational
patterns of the word (business journey or
business trip?).

. | use the dictionary to find out the frequency of
the word i.e. whether it is a common or rare
word.

. | use the dictionary to find out the appropriate
usage of the word e.g. old/modern usage,
American/British usage; formal/informal usage
etc.

. | put the new words I intend to learn in my mind
without writing them down. ***

. I mark the new words | intend to learn so that |
can focus on them e.g. underlining, circling,
color-coding etc.

. | keep a vocabulary notebook.**

. | put English labels on physical objects or write
the new English words on small papers and
hang them on the wall. **

. I link new words to my own life.**

. | draw pictures to remember the new words or
| associate the new words with some
I group words that are related
tohelpmyselfrememberthem.
. | draw semantic maps.**
I use repetition to commit new words to
. | repeatedly say the word aloud.

. | repeatedly say the word in my mind.

. | repeatedly spell the word in my mind.

. | repeatedly write the word.

. To remember a word, | analyze it by breaking it
into sound segments e.g. re-pli-cate.
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How frequently do|| To what extent do
you use this you find it

strategy? useful?

Sometimes
not useful

. To remember a word, | analyze it by breaking it
into meaningful parts e.g. birth-day.

. To remember a word, | analyze it by breaking it
into prefix, root and suffix e.g il- legal, cycl-ist.

I try to remember the sample
sentencescontainingthenew word.**
. | use association to help myself remember new
words.
. I link the word to a visual image in my mind e.qg.
the shape of the word, the picture of the word

etc
. | link the word to another English word with

similar sound e.g. family/familiar, goat/coat.

. | link the word to a Turkish word with similar

sound e.a. car-kar i _
I use sound and meaning associations. For

example, | link the new word to a Turkish word
which sounds similar. Then | form a mental
image based on the interaction of the meanings
of the new word and the word to help me
remember the sound and the meaning of the new
. I use the peg method (linking the word to one that
rhymes with it) to learn the word, for example:
two is a shoe, three is a tree, four is a door ... **

* This questionnaire is adapted from Fan (2003) and Tezgiden (2006).
** Items taken or adapted from Schmitt (1997).

*** Reversely scored items.
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. What kind of high school did you graduate from?
a) High school b) Super high school

¢) Anatolian high school  d) Other

. Did you study at the preparation class before?

a) Yes b) No

Do you know any other foreign languages other than English?

a) Yes( please indicate)

b) No

. Please indicate any other vocabulary learning strategies

you use other than those stated here:
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Appendix B

Kelime Ogrenme Stratejileri Anketi

Sevgili Ogrenciler,

Dil Ogrenme Stratejileri Envanteri Ingilizce’yi Yabanci Dil olarak Ogrenenler igin
hazirlanmistir.Bu envanterde Ingilizce dgrenmeye iliskin ifadeler okuyacaksiniz. Anketten
elde edilen bilgiler Kelime Ogrenme Stratejileri konulu bir yiiksek lisans tezinde
kullanilacaktir. Necmettin Erbakan  Universitesi Ingiliz Dili Egitimi yiiksek lisans
programi ¢ercevesinde yapilmakta olan bu arastirmanin amaci iiniversite Ogrencilerinin
kullandiklar1 kelime 6grenme stratejileri hakkinda bilgi edinmesinden sonra dgrencileri
kelime Ogrenme stratejilerini ne zaman, ne amagcla, nasil kullanacaklar1 konusunda
aydinlatarak Ingilizce kelime &grenme siirecini daha kolay ve etkin hale getirmektir.
Verilen ifadenin, nasil yapmaniz gerektigi ya da bagkalarmin neler yaptig1 degil, sadece
sizin yaptiklarimizi isaretleyiniz. Bu ankete vereceginiz cevaplar kimseyle paylasilmayacak,
baska hi¢ bir amacla kullanilmayacaktir.Anketin amaci1 gergekte neler yaptiginizla ilgili
olacaktir.Sorulara samimi sekilde cevap veriniz.Ankette her bir stratejiyi hangi siklikta
kullandiginiza ve bu stratejiyi ne Olciide yararli buldugunuza iliskin sorular yer
almaktadir.Liitfen size uygun olan secenege V isareti koyunuz.Anketi cevaplandirmak
yaklagik 20-25 dk. alir.Bu arastirma ve sonuglari ile ilgili daha ayrintili bilgi edinmek
isterseniz  nida.unalan@karatay.edu.tr adresine e-posta atabilirsiniz.Katilimimiz igin
tesekkiir ederim.

Nida GURBUZ KTO Karatay Universitesi —ingilizce Hazirlik Smifi Okutmani



1. Kelime 6grenmek i¢in plan yaparim.

Bu stratejiyi hangil[Bu stratejiyi ne olciide

sikhiktakullaniyorsunuz?

Hig¢bir zaman

hemen her zaman

yararh

emin degilim

oldukea yararh

cok yararh
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sonderece yararh

2. Ingilizce kelime bilgimi

nasil gelistirecegimi 6grenmek i¢in kelime
O0grenimi lizerine yazilan kitaplar1 okur,
Ogretmenlerime ve arkadaslarima sorular
sorarim.

3. Ders programimi kelime
O6grenmeye zaman ayiracak
sekilde yaparim.

4. Ogrendigim yeni kelimeleri
belirli zaman araliklariyla gbzden gegiririm.

5. Kelime 6grenmek
konusunda ilerleme kaydedip
kaydetmedigimi diistiniiriim.

6. Yeni 6grendigim bir
sozciikle bagka bir metinde karsilastigimda
oradaki yeni kullanimima ve yeni anlamina
ozellikle dikkat ederim.

7. Oniime ¢ikan her firsatta
yeni sdzciikler 6grenirim.

8. Ogretmenlerimin ve simif
arkadaslarimin kullandiklar1 yeni kelime ve
ifadelere dikkat ederim.

9. Ders kitaplarindan, teksirlerden ya da okul
icinde Ingilizce olan her seyden yeni
sozciikler 6grenirim.

10. Sozliik ¢aligarak kelime
bilgimi artirmaya caligirim.

11. Ingilizce kelime bilgimi

ders kitaplarinin arkasinda yer alan ya da
kendi hazirladigim  kelime listelerini
ezberleyerek artiririm.

12. Ingilizce kelime bilgimi
ders disinda hikdye kitaplari, gazete, dergi,
vs. okuyarak artiririm.




80

Bu stratejiyi hangill Bu stratejiyi ne o6lciide
siklikta kullaniyorsunuz? || yararh buluyorsunuz?

hicbir zaman
hemen her zaman
emin degilim

¢ok yararh
sonderece yararh

an
[5)

o
—
©
-
[
>

nadiren
bazen
siksik

13. Yeni sozciik 6grenmek i¢in
Ingilizce oyunlar oynarim.

14. Okul disinda Ingilizce

yazilmis her tiir yazidan yeni sozciikler
Ogrenirim.

15. Bilmedigim bir sdzcliglin

anlamin ¢evremdeki Ingilizce bilen
kisilere (0gretmenime, arkadasima,
vs.) sorarim.**

16. Yazil1 bir metinde bilmedigim

bir sozciikle karsilastigimda sozliige
bakmak yerine bu sdzcliglin anlamini
tahmin ederim.

17. Yazili bir metinde bilmedigim

bir sdzciikle karsilagtigimda s6zciigiin
anlamini tahmin etmek yerine sozliige
bakarim.

18. Yazil1 bir metinde bilmedigim

bir sozciikle kargilastigimda Once
sOzciglin anlamini tahmin eder, sonra
sozliige bakarim.

19. Yazili bir metinde bilmedigim
bir sozciikle karsilastigimda o sézcigi

g6z ard1 ederim.
*kk%k

20. Eger yazili bir metinde gegen

bir sézciigiin anlamim bilmiyorsam o
sOzcliglin tiiriine (isim, fiil, sifat, vs.)
bakarak anlammni tahmin etmeye
caligirim.

21. Eger yazili bir metinde gegen

bir sdzcligiin anlammi bilmiyorsam
sOzcliglin 6n ek, son ek ve kokiini
inceleyerek anlamini tahmin etmeye
caligirim (6rnegin un—happi— ness).
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Bu stratejiyi hangi sikhiktal] Bu stratejiyi ne olgiide
kullamiyorsunuz? yararh buluyorsunuz?

hicbir zaman
hemen her zaman
emin degilim
sonderece yararh

yararh degil
¢ok yararh

22. Bir s6zcligiin anlamini bilmiyorsam
onu Tiirk¢eye yabanci dillerden gegmis
bir sdzciige benzeterek anlamini tahmin
etmeye calisirim (6rnegin
Ingilizce’deki  “reaction”  sdzciigiinii
Tirkge’deki  “reaksiyon”  sozciigiiyle
bagdastiririm).**

23. Yazili bir metinde gecen bir
kelimeyi bilmiyorsam varsa metnin
etrafina ilistirilen resimleri, sekilleri
inceleyerek anlamimi tahmin etmeye
caligirim, **

24. Yazil1 bir metinde gecen bir
kelimeyi bilmiyorsam o s6zciigiin,

onunla ayni ciimlede yer alan Oteki
sozciklerle olan iligkisine bakarak,
ornegin bilmedigim sbdzciik sifatsa
niteledigi isme bakarak anlamini
tahmin etmeye ¢alisirim.

25. Yazili bir metinde gegen bir
sOzcigl bilmiyorsam sézciigiin iginde
bulundugu ciimle ile ayn1 paragraftaki
oteki ciimlelerin iligkisini, 6zellikle de
kullanilan but, however, firstly gibi
baglaglart  inceleyerek  anlamini
tahmin etmeye c¢aligirim.

26. Bilmedigim bir sdzciigiin

anlamini tahmin etmek ig¢in iginde
yer aldigi metninana
diislincesinebakarim.

27. Bilmedigim bir sdzciigiin

anlamint tahmin etmek
deneyimlerimden  ve

yararlanirim.

28. Sozlik kullanmam gerektiginde
Ingilizce— Ingilizce sozliige bakarim.

29. Sozliikk kullanmam
gerektiginde Ingilizce-
Tiirkge/Tiirkge-Ingilizce  sozliige
bakarim.
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Bu stratejiyi hangill Bu stratejiyi ne olciide
siklikta kullaniyorsunuz? || yararh buluyorsunuz?

hicbir zaman
nadiren

bazen

siksik

hemen her zaman
yararh degil

emin degilim
oldukea yararh
¢ok yararh

son derece yararh

30. Yeni karsilastigim bir sozciigiin
telaffuzunu sozliige bakarak 6grenirim.

31. Sozlige yeni 6grendigim sozciigiin
biitin anlamlarini  &grenmek  i¢in
bakarim.

32. Daha o6nceden bildigim bir
sozcliglin belirli bir metin icginde
kazandigi anlami anlayamryorsam
sozliige bakarim.

33. Sozliige bilmedigim bir sozciigiin
tirtind (isim, fiil, sifat, vb.) 6grenmek
i¢in bakarim.

34. Sozliige bir sdzciikten tiireyen Steki
sozcikleri O6grenmek i¢in bakarim
(6rnegin inform/information).

35. Sozlige bir sozciiglin  gramer
Ozelliklerini (6rnegin fiillerin ikinci,
t¢iincti hallerini, s6zciiklerin hangi
preposition’larla kullanildiklarini, vs.)
6grenmek amaciyla bakarim.

36. Sozlige bir sozciikle birlikte
kullanilan oteki kaliplagmig
sozciikleri/deyimleri  6grenmek icin
bakarim (6rnegin business journey mi
denir, business trip mi?).

37. Sozlige sozciiklerin  kullanim
sikliklarini, yaygin olarak mi1 yoksa
nadiren mi kullanildiklarint 6grenmek
icin bakarim.
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Bu stratejiyi hangi|l Bu stratejiyi ne o6lciide
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38. Sozlige, sozciigin kullaniligini
(eski  Ingilizce’de mi  modern
Ingilizce’de mi, Amerikan
Ingilizcesinde mi Ingiliz Ingilizcesinde
mi, resmi olan ortamlarda m1 gayri
resmi olan ortamlarda mi1 kullanildigim
vb.) 6grenmek i¢in bakarim.

39. Ogrenmeyi diisiindiigiim

sozcikleri yazmadan aklimda tutmaya
caligirim, ****

40. Ogrenmeyi planladigim

sOzciikleri altlarmi ¢izerek, daire igine
alarak, renkli kalemlerle boyayarak vs.
isaretlerim, boOylece onlara kolaylikla
odaklanabilirim.

41. Kelime defteri tutarim.**

42. Ogrendigim kelimeleri

kagitlara yazip duvara asarim.**

43. Yeni ogrendigim sozciikleri kendi
hayatimla bagdastirarak aklimda
tutmaya caligirim. **

44. Yeni 6grendigim sozciikleri
aklimda tutmak igin resimler ¢izer ya
da kelimeleri bazi resimlerle
bagdastiririm. **

45. Yeni 6grendigim kelimeleri

aklimda tutmak i¢in onlar1 gruplarim.

46. Anlam haritalar1 (semantic

map) ¢ikararak kelimeleri aklimda
tutarim. **

47. Yeni 6grendigim sozciikleri
hafizama kaydedebilmek i¢in onlari
tekrar ederim.

48. Yeni 6grendigim sozciikleri

yliksek sesle siirekli tekrar ederim.

49. Yeni 6grendigim sozclikleri
aklimdan tekrar ederim.

50. Yeni 6grendigim sdzcliglin
yazilisint ~ stirekli  olarak  zihnimde
canlandiririm.

51. Yeni 6grendigim sdzciigi
defalarca yazarim.




52. Yeni Ogrendigim bir sodzclgi
hatirlayabilmek icin sozcligii
hecelerine ayiririm.

hicbir zaman

stratejiyi
siklikta kullaniyorsunuz?

nadiren

bazen

siksik

hangi

hemen her zaman

Bu

yararh degil

emin degilim

oldukea yararh

stratejiyi ne olciide
yararh buluyorsunuz?

cokyararh

84

son derece yararh

53. Yeni o&grendigim bir sozclgi
hatirlayabilmek i¢cin onu anlaml
bolimlere ayiririm (6rnegin  birth-

day).

54. Yeni Ogrendigim bir sodzcigi
hatirlayabilmek i¢in onun Onekini,
sonekini ve kokiinii incelerim (6rnegin
il-legal, cycl-ist)

55. Yeni 6grendigim sozclgii igeren
Oornek ciimleleri aklimda tutmaya
caligirim. **

56. Yeni sozciikleri hatirlamanm
kolaylagtirmas1 i¢in  ¢agrisimlardan
yararlanirim, Ornegin holiday
sozcligliinii  Ogrenirken bu  sozciigi
hatirlamam kolay olsun diye
cagristirdig seyleri diisliniiriim.

57.  Yeni  Ogrendigim  sdzciigi
hatirlayabilmek i¢in zihnimde sdzciige
iligkin gorsel bir imge (Ornegin
O0grendigim sozciikk somut bir nesneyi
ifade ediyorsa o nesneyi) canlandiririm.

58. Yeni Ogrendigim  sozcligi
Ingilizcedeki benzer sesli baska bir
sozciikle bagdastiririm (6rnegin

family/familiar, goat/coat).

59.  Yeni  Ogrendigim  sozclgi
Tiirkgedeki benzer sesli bir sozciikle
bagdastiririm. (6rnegin car-kar)




Bu stratejiyi hangill Bu stratejiyi
siklikta kullamiyorsunuz? || yararh buluyorsunuz?

hi¢bir zaman
nadiren

bazen

siksik

hemen her zaman
yararh degil

emin degilim

60. Ses ve anlam c¢agrisimlarindan
yararlanirrm. Ornegin, yeni sdzciigii
benzer sesli Tiirkge bir sozciikle
bagdastirir,sonra yeni sOzcligin
anlamiyla Tirkge sdzciigiin anlaminin
etkilesimine dayanarak zihnimde bir
imge/resim yaratirim, bdylece yeni
sOzcliglin anlamin1 da telaffuzunu da
daha  kolay hatirlarim.  Ornegin
Ingilizce’de  zindan anlamina gelen
dungeon sozciigiinii  zindandaki bir
mahkumun zindanda bulunan
suborusuna vurarak DAN ve CIN
seslerini ¢ikardigini distniiriim,
boylece dungeon sozciigiiniin zindan
anlamina geldigini aklimdatutarim. ***

oldukea yararh

ne

cok yararh

85

olciide

son derece yararh

61. Yeni Ogrendigim kelimeleri
aklimda tutmak icin kafiyeler tiiretirim
(two is a shoe, three is a tree, four is a
door ...).*¥*

* Bu anket Fan’den (2003) adapte edilmistir.
** Schmitt’den (1997) alinan ya da adapte edilen maddeler.
*** Bu maddedeki 6rnek Duyar’dan (1996) alinmustir.

**** Bu maddelerin puanlar1 5’den 1’e dogru verilmistir.
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1. Mezun oldugunuz lise tiirii:

a) Liseb) Siiper Lise c) Anadolu Lisesi d) Ozel lise e) Diger

2. Daha once hazirhik okudunuz mu?

a) Evet b) Hayir

3. Ingilizce’denbaskabiryabancidilbiliyormusunuz?

b) Evet( Liitfen belirtiniz)

c) Hayir

4. Bu ankette yer alan Kkelime oOgrenme stratejileri disinda

kullandigimiz baska bir strateji varsa liitfen belirtiniz:
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Appendix D
PRE-TEST
Match each word to the definition.
1. Purpose a) something a country has and can use to increase its
wealth
2. Grant b) money was given to people to do something
specific
3. Resource c) the thing you want to achieve
4. Considerably d) very much
5. Compensate e) do something to make a situation
Choose the correct word to complete each of the following sentences.
| Unique | Feature | Code
6. Some actors use surgery to change their in order to look
younger.
7. Everyone’s fingerprints are . In other words, no one has exactly the same
fingerprints.
8. Identity thieves often need to know your zip in order to use your credit
card.
Match the SYNONYM of the words.
9. Restrict a) stop, limit
10. Reliance b) confidence, trust
11. Community C) society
12. Distinctive d) special
13. Diverse e) different, varied

The following words are italicized in the text. For each item, mark the choice that
gives its ANTONYM in that meaning.

14.

15.

16.

Expand (v)

a) Access b) become narrow ) widen
Fundamental (adj)

a) Unimportant b) important ¢) significant
Confirm (v)
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a) Support b) approve c) disapprove

damage- addiction - switch off — instructors - mind

However, there are some drawbacks. It ¥’ the social life of families
and friends. People text messages to each other even when they are at the same room. They
don’t look each other’s face when they speak. When people don’t have their mobiles in
their hand, they feel something is missing. It causes a kind of 8 Ct
leads to some health problems. It spreads radiation and scientists suggest that we should
13 mobiles when we sleep. It’s also a nightmare for
20 during the lessons because students do not give their focus to the
lesson and they play with their smart phones. Even if they warn students several times,
some students don’t 2 and they usually fail because of that.

Read the following sentences and circle the correct word to complete each one.

22. Children are often very affectionate (showing loving behavior/ dependent) with their
grandparents. They give them hugs and Kisses.

23. The horse was very docile (strong/ easy to control). He ate carrots from the child’s hand
and let her pet him.

24. A mother lion looks after her offspring (prey/ babies) for about two years after they are
born.

25. Laptops and cell phones have accelerated (made faster/ made more efficient) the shift
to digital communication.

26. Admission to the university is based solely (only/ partly) on a student’s test scores.
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Appendix E
Post-test

Match each word to the definition.
1. Addiction a) refund, repay
2. Switch off b) baby
3. Mind c) a habit of activity
4. Instructor d) end, close
5. Compensate e) pay attention to
6. Offspring f) teacher, lecturer

Choose the correct word to complete each of the following sentences.

| Resource | Grant | Restrict | Distinctive | Affectionate |
7. Students received a research for the project because the research cost
too much money.
8. They have brought in new laws to the sale of cigarettes.
9. Grandparents are often very with their grandchildren. They give them
hugs and kisses.
10. We know Mars as the Red Planet because of its colour.
11. Britain's mineral are coal and gas deposits.

Match the SYNONYM of the words.

12. Expand a) accept

13. Confirm b) aim

14. Considerably c) widen

15. Community d) public, society

16. Purpose e) important, significantly
17. Zip Code f) postal code

Circle the ANTONYM of the words.

18. Unique (adj)

a) One and only b) common C) uncommon
19. Damage (v)
a) improvement b) harm c)loss

20. Reliance (n)
a) confidence b) trust c) distrust
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21.Diverse (adj)

a) different b) same, similar C) various
22. Fundamental (adj)

a) inessential b) essential c) important

Read the following sentences and circle the correct word to complete each one.

23. One of the scientists said that when he gave the chemical to laboratory rats, they would
become completely docile (strong/ easy to control).

24.The airplane accelerates (begins to move quickly/ begins to move efficiently) in the
dive and it appears extremely fast in the sky.

25. Smoking is solely (partly/only) responsible for the cancer epidemic .There is no other
reasons for this illness.

26. The town's main features (qualities/opinions)are its beautiful mosque and ancient
marketplace.



Appendix F
Activities’ Samples

ACTIVITY 2

Work in groups of four. Associate each target word with meaning-related words.

Target Word Meaning-related words

Grant

Considerably

Compensate

Feature

Reliance

Distinctive

Expand

Fundamental

Addiction

Switch off

Mind

Affectionate

Solely

Disorder

Treatment

Recover

Complain

Appear

Goal

Advice




ACTIVITY 3
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Work in groups of two. Associate each target word with its synonym “’="" or antonym “’

X’ in the box.

IAllowance

Refusal
dependence

Insignificantly
Repay
special
Trust
decrease
Major
Close
loving
unfriendly
pay attention to
IAccept

Suggestion

gift significantly stop
quality loss
inessential lose
greatly little penalize
aim extraordinary distrust
Refund common Character
essential Usual widen
reduce confidence
minor Doubt grow
warning open Friendly Together
damage tidy operation protest
only care about Mess Individually
start regular Repair oppose
come out show leave disappear
pay no attention agree untidy
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Target word

Synonym

Antonym

Grant

Considerably

Compensate

Feature

Reliance

Distinctive

Expand

Fundamental

Addiction

Switch off

Mind

Affectionate

Solely

Disorder

Treatment

Recover

Complain

Appear

Poverty

Goal

Advice
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ACTIVITY 4

Work in groups of two. Choose at least 5 words from the list below and use ‘’Keyword
Method’’. Describe the keyword and the image. Share your answers with the class.

Target word Keyword Image/ Experience

Purpose

Resource

Compensate

Offspring

Reliance

Unique

Instructors

Fundamental

Addiction

Damage

Mind

Affectionate

Docile

Disorder

Treatment

Recover

Restrict

Accelerate

Poverty

Goal

Advice
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ACTIVITY 5

Work individually or in pairs. Make a word map for each word below. Add at least 4
words.

ADDICTION
AFFECTIONATE
DOCILE
ACCELERATE
CONFIRM UNIQUE
EXPAND

PURPOSE FEATURE
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Student 1

ACTIVITY 2

Work in groups of four. Associate each target word with meaning-relateq words,

Meaning-reloted words

danate, inveat  helping houndalon

:;Eﬁ.”- ieonk

100

Ccmpensate

2 pair

havgeler, guolt

)

soba, sewle, eantidont

Distinctive

Speclhic, unigue, + ypie

ExpTE INCrease
Iiundamental intnorkont
Bﬂ'diﬂtiﬂﬁ woste o sovathig,
Ll"'v"ll'ﬁd brein , | dea
IAffe:tfnnate fonel oL, lowing
ISOI'EI',F olone, unaoeial
{ Disorder Comn'e.
Treatment dgd‘ﬂf,ﬁ#"&ﬂa hﬂﬁ?;h]  fook G?-\'O:", Lure
Recover Sove
Complain o be j'lml,
Appear last,
s0al 105, graduole,
\dvice Fecornmend




Student 2
ACTIVITY 2

Work in groups of four. assceiate each target word with meaning-related worde

f TaEﬂ Worg
Srant

denche. inveat, helping houndrlisa

Considerably

:-.I:_‘l'l.i !:mﬁ"‘

Compensate

T2 patr
chovgelar, guolly

Reliance

seb e, sewre, 2antome

Qistinctive Somebic | utigue, 4 umie
trirguss )
Fundamental WipSrd oo
II Adciction Mothy ol serelbre,
J Switch off charge,
LMrnd brein |, idea
!.AfFecl:Fu nate fondd 3], Toviug
fﬁciefy olore, snateic:
I Disorder Comp'er
Nreatrent docker pne, haspitel, ok obver, cure
Recover Sene
Cormoiain noe Le 31&4;
Appear Iu,s];
5o0al 00, gredale,
\dvice Fecsmmresd
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Student 3
ACTIVITY 2
Work in groups of four. Associate each target word with meaning-related words,
Meanin g-related words - _._::__—: .
Taancte, inveat, helping houndabsn _
Considerably Sign! Licont
Compensate repoir
Feature cherocter, u._uo'l"'_j
Reliance sob e, sewe, esndidon
Distinctive spechc unigee, 4 9P
Nl rease
Fundamental inTRorant
Addiction woghte of semathng,
I Switch off Cherge,
Mind broin , [ dea
Affectionate fondl o1, ig ving
r Solely glone, uh soeiol
{ Disorder Lompler
Treatment | dochor fune, haspitol, ook olrer, cure
Recover Sove
Complain nor Le 3104;
Appear lost,
50l 0%, grodule,
\dvice fzcammend




Student 1

ACTIVITY 3

Work in groups of two. Asscciate each target word with its synonym “=" or antonym “ X" in

the box. ;
*thwm B asigabiepatly stop
terusal loss )
ependence -&r_xssggntial} asigme
W greatly little penalize
Repay YT extraordinary -&m
speTral e REB common e
.Ji-a (essenci e e
.]Ibﬂ't s sl
—‘Mm “=SRITO el T
-Pl_!l- warning Ak %) e
Jm aamagu iy~ R el protest
\h_awo e mgular - e TRl oppase
Ja-m ST show leave by
‘I&ugu'sn FrTSEteTiag ~Ree— devkrizty
| _
I Target word JSynonym Antonym ‘

| Grant

| -m.‘rH o ol 0000

] Considerably

[
J\?r\\ &\ng\‘l"d

‘a\ j{pnﬁ*hﬂj’\"(j -

Compenkgate 1a w. ¥
II pr}&aeu ('G’P-J!‘({ {‘?PQ_—__‘L ,
Feature i
Re“m N e P14 L.»g,o% ¥
ce - . )
bl At Condidonce | doubi dipleoy
Lskin ' ) 5
ic \"d sfPee s Wiva |
Sxpa TR
( | acocw uutden red, ea dectea
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Student 1

ACTIVITY 4

Work in groups of two. Choose at least 5 words from the list below and use "Keyword
Method”. Describe the key word and the image. Share your answers with the class,

Target word Keyword Image/ Experience ]
“Purpose goal s CuinA B My purpolc et - '.“i/\
“Resource vbﬂﬂk ; lblery A At
Compensate Jelady ¢ baile wIrong
Offspring bed (, L8pek  favson donwedica ted
Reliance 4ru s+ Li €
Unique el CiGrFrFU“E/\* :
Instructors [ec fure~ Nide Hoca
Fundamental "F“-m“‘:ﬁ D-vj. ,.,CJAn_tj { cartaop }
Addiction I’“‘@ Aty te SNAL :ﬂff
Eamage hosar break o +iung
Mind o0 lns v core obout
Affectionate feve coN fort endly
Docile S fake bag C | ed A
Disorder +urleulonce_ St
Treatment Ca€ doctor
Recover Sae politeia
Restrict baon miando +ory SJ—L'Pul.n-
Accelerate Speed oshn g, latdh |

Poverty ngf money .

Goal P POLE UM

Advice SR I af+
i -}ﬁusm&t — U‘?P
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Student 2
ACTIVITY 4

roups of two. Chaase at loast 5 words from the list bulaw and use “Keyword

Workin g
wethod”. Describe the key word and the image. Share your answers with the class.
v e ——— —-——‘——'—'——. v
Target word Keyword Wlmagc/ Experlence
—F"—'- | o— —-_'-’-—— . ';
:_mpose g ol an 2 e Ewpert oL it
R e ' :
iou ce RO el o o Leadhee
Compensate ) | | '
iskog SR __«.«_Q_g,e_-i—.___._ﬁ? reCo
Offspllng T QL Daly ) ;"ﬂ\.'r-.-‘.' selemys wey LS PPRTH
| e— ——— — 1 ———— —————— —_——
RQ":I"\C(-‘ o ..g’i\._w. | g 5-0‘ Lem
T [peerein oL B0 L |
[losructds | aadeZ e oy 428 bredbP”
I Funilameatal tol [ . T 'l
=t G il
Addiction ; \ ———— e T T i
Damage TR i 2 _—t e
& Aar v Lokt dmees fares O
Mind o e T — e
e —_— pa Nt
Affectionate | —— T —
| @o +anod i | Yamem
Dodlle \ l
. il vy Leromd |
D'sorder ¢ 8
| A3 levupulbem e ok
Trestment -==J_ cak L b i "?"" :
A (5% o
Racover , : { Gt ',
nest"-“ L] .':.;;'~(,‘ S I "'@@‘-"9 ? [l ‘I
' Aon' - [ ovetn I In
Accelerate byt
ZP7% & e o
o s Pl J T
pPooe L
<
Goal Tl Lo
-0 tall l |
Advice : i [
| 1 Jouwsrs® . ¢ : |



Student 3

ACTIVITY 4

Wurk i'r'l Bru-upi
Method" Desc

of two. Choose at least 5 words from the list below and use
ribe the key word and the image. Share your answers with the class.
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"Keyword

Torget word | i;,'m,d' o Image/ Experience
Drab g
Li’:'&‘b knllbl'f_
L Y + = - - I —
compl.!nsate (E-F“t-u\"i" . 10123, % ‘I
Offspring SONTRY penet LeN L g 1
Reliance -
_U_"iql-le S pe l'.'~r\1(_ .(E'-l‘.'fll \S"r‘&'“
| Instructors lechore e, pranat ¢ ol e
| Fundamental f;‘hm,ﬂngilunh 0p Cep dilema & cyn ip |Sre
Addiction s, | indecnek B telefore i o) ool
Damage Yoffie 5 codenk Lo Jeboc o LQJ_S_,_‘L'"
Mind - Lfln,.l_[\ IIMQW[\_‘ ﬂ[l_'l.‘lllhu':ii{"i\ Et?. L'-'-'I
Affectionate wh(1m ne) - BUug gl . m#r}umu i p&anc
| Docile Buqﬂhu TN . UE,S:T‘ iﬁﬂ'ﬂﬂiur
Disorder psyeholosies)  sloklen kofo ko 1““@'
Treatment ‘M' RES ka;'..lh‘\ .‘r\oglq“a_ i tdey. & J (4c
Recover ‘1':‘\1\3 (e SDI.LQ'IT Vi Yor, kortlemng
Restrict }offie Sians t\usﬂkr
Accelerate speed  limY guluf\t hiztler, hi2 ke
Poverty :
Goal polpase ) <ducainn 1| bie :"&‘ Sneme eyl
L] L]
Advice

feiend 2yent

hoda L.nu@q., RCEMEY




Student 4
ACTIVITY 4

Work in groups of two. Choose at least 5 words from the list below and use
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“Keyword

Method”. Describe the key word and the image. Share your answers with the class.

Lrarget word Keyword Image/ Experience —‘
LPurpose apass Yoal c’(tﬁf"_\ Be Cngineer

!Esource bayaatk Jinformation | weike, Eksr swailst
Bmpensate(/e;,s;.mq thinge , dflrenl nes| [, T

Bffspring Yav i ‘”‘"j L, smmall, Sweed 'hm,lfj , Seaile
Rallarie . jf Swivingg Safedy , sefe, cela x Colice , fomily, love
Iﬂique forkl, d/fLecent Inkece sting Sfel-'« /

Iﬂstructors vgrel~el deacher _ J'\Ivff.c"*')

Bndamental Soem)r tapor fen } Sserrav ¢

Edicﬁon 6n",~’.’.€ C,"’ qref €, s nolan j

b )‘-H,'nﬁj

Bmage 20c0 s dungerovs gerjious crgeredle

Mnd at, | [ beillian+ cave fu)

Affectionate I hes f rele X

Docile /oue/7 60631

Disorder Zf:’mé Lo ’ & st dedd [ aEm P e

| Treatment 4.5~ | hosulal, core yinjure

Recover Iy /les mep

Accelerate

foof, nod clch
eLPor+ | pPrearess

DD('L°‘ /MC(‘!‘CUQq
Aea /Hﬁj fro()fem

+e b ermine d

Nl e LI
P 8 Nty
\

Televe
e SR



Student 5

ACTIVITY 4

Work in groups of two. Choose
Method”. Describe the key word and t

at least 5 words from the list below and use “Keyword
he image. Share your answers with the class
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ﬂu S’\ 9\4_ 7

j”"“""d St Image/ Experience
purpose
m::m A — O\ - Aat — Mardilem
Compensate L“Tr A3 e g.» v
Offspring Lw: } P ale d
Reliance '/' :ﬂ i CQ'L\G- c‘ ]L- o= lm' F

= i G '
- Seesell Coilon
Fundamenﬁl i a\.‘r& - 'Lﬂ\ tha f[}_‘{" A
Addiction Qg :\ beool {Lave QL e
Damage %\6:@“:: . '

Gon

Mind
Affectionate (g:j\: “"L“ ALML
Docile {'7 - S myL
Disorder .
Treatment S L‘u’\'
Recover :D‘A&; ’ A!aé'w\
Restrict S\E\q WAL' b.s s
Accelerate S“LL%\L buMuct'} \jﬁuﬂx S La-
Poverty frlevnn b Lres  Llen a
Goal pp“\d r\:\" l)——mw JJ.eA\A';
Advice [ DOoS Ex Kicm’do QW@:Q
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GITIM BILIMLER
KONYA ENSTITOSO
Ozgecmis
Ad: Soyadt: Nida GURBUZ Imza:
Dogum Yeri: MALATYA
Dogum Tarihi: 02.05.1987
Medeni Durumu: EVLI
Ogrenim Durumu
Derece Okulun Adt Program Yer Yil
Tlkégretim KARAKAVAK MALATYA
ILKOGRETIM OKUKLU
Ortadgretim KARAKAVAK MALATYA
ILKOGRETIM OKUKLU
Lise ORG. ESREF BITLIS MALATYA
ANADOLU LISESI
Lisans SELCUK UNIVERSITESI INGILIZ DILI KONYA 2008-2012
EDEBIYATI
Yiiksek Lisans
Becerileri:
TIYATRO, KITAP OKUMA, SINEMA, DRAMA, SPOR YAPMA VE LATIN DANSLARI
ilgi Alanlart:

Is Deneyimi:

2010 BILIM KOLEJI

2012-2013 SELCUK UNIVERSITYESI

2013 TURMAK LISESI

2014- KTO KARATAY UNIVERSITESI

Aldigr Odiiller:

Hakkimda bilgi almak igin

Onerebilecegim gahislar:

YRD. DOC. DR. YAGMUR KUCUKBEZIRCI-SELCUK UNIVERSITESI
YRD. DOC. DR. ECE SARIGUL-NECMETTIN ERBAKAN UNIVERSITESI

Tel:

44412 51

Adres

AKABE MAH. ALAADDIN KAP CAD. NO:130 KTO KARATAY UNIVERSITESI
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