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197 Sayfa

Calismanin amaci daha 6nce biiriin goriinimleri 1spatlanmig (Berber
Sardinha, 2000; Wei, 2002; Xiao & McEnery, 2006; Huntson, 2007; Sadeghi,
2009 vb.) happen, cause, bring about, create, effect, provide, because of ve
thanks to yapilarinin Mersin Universitesi Ingilizce Ogretmenligi boliimii
dgrencilerinin yazdig1 606 Ingilizce ve 579 Tiirkce metinde anlamsal biiriin
goriiniimlerini bulmaktir. Diger amaglar cinsiyet, sinif, grup ve metin tiirii
degiskenlerine gore anlamsal biiriin goriiniimii kullanimmin ve bununla metin
bagdasikligi  oraninin  betimlenmesidir. Calismada 6zel bir  derlem

olusturulmustur. AntConc 3.3 yardimiyla tiim esdizimler Xiao ve McEnery’nin



(2006) yaptig1 gibi manuel incelenmistir. Siniflama Stubbs (1995 akt. Ebeling,
2013)’in ¢aligmasindaki gibi ylizdelik ifadelerle belirtilmigtir. Yeni eklenen
kelimelerin Ingilizcede anlamsal biiriin gériiniimleri agisindan nasil kullamldigina
bakmak i¢in anadil konusanlarmmin yazili ve so6zlii metinlerini igeren BNC
referans olarak alinmistir. Calismanin bulgular1 happen - olmak digindaki hedef
kelimelerin onceki galigmalara paralel olarak her iki dilde de aymi anlamsal biiriin
goriliniimiine sahip oldugunu gostermistir. Ayrica bulgular dogru anlamsal biirtin

gOriiniimii kullaniminin metin i¢i bagdasiklig1 artiracag: yoniindedir.

Anahtar Kelimeler: Anlamsal biiriin, esdizim, metin bagdasikligi, 6grenici

derlemi, Tiirk¢ede anlamsal biiriin



ABSTRACT

SEMANTIC PROSODIC ANALYSIS OF THE TEXTS WRITTEN IN
ENGLISH AND TURKISH BY MERSIN UNIVERSITY ENGLISH
LANGUAGE TEACHING DEPARTMENT STUDENTS IN TERMS OF
DIFFERENT VARIABLES

Fatma HAS
Master Thesis, Department of English Language Teaching
Supervisor: Asst. Prof. Dr. El¢in ESMER
July, 2014
197 Pages

This study aims to reveal semantic prosodic words decided before
(Berber Sardinha, 2000; Wei, 2002; Xiao & McEnery, 2006; Huntson, 2007
Sadeghi, 2009 etc.) happen, cause, bring about, create, effect, provide and two
new because of and thanks to both in 606 English and 579 Turkish paragraphs by
the students of Mersin University ELT Department. The other aims are to find out
SP types in terms of gender, grade, group and text types, and to decide text
coherence and cohesion in terms of SP. A special corpus is designed. With
Antconc 3.3, all occurrences of target words are analyzed with naked eye as Xiao
and McEnery (2006) did. Then, it is decided how frequent each type of SP is used
in percentages as Stubbs (1995 cited in Ebeling, 2013) did. For the new words in
English, BNC is used as a reference. The study shows if there are more than one

equivalent of a word in another language, the knowledge of SP may help



choosing the best one. Also, appropriate semantic prosodic use may help to

produce coherent and cohesive texts.

Keywords: Semantic prosody, collocation, text coherence, learner corpus,

semantic prosody in Turkish
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INTRODUCTION

When one thinks about learning a foreign language, it is necessary to
have enough proficiency in four basic skills which are reading, writing, listening
and speaking. But one thing ignored about a language is its vocabulary (Nation &
Carter, 1989). “Vocabulary, which is the basic material of the language, is, of
course, of crucial importance in expressing ideas and thoughts when
communicating” says Xia (2010). Also, Wu (2009) sees vocabulary as a tool of
thought, self- expression, translation and communication. In 1976, Wilkins states
that one can express few things without grammar, but without vocabulary s/ he
can describe nothing (cited in Xia, 2010; Wu, 2009). At that point, Wu (2009)
gives a good example: “Without the acquisition of vocabulary, that is equal to

that a capable housewife feels it difficult to cook porridge without rice”. (p. 131)

Vocabulary acquisition is the largest and most important task facing the
language learner (Swan & Walter, 1984 cited in Shejbalova, 2006), and ability to
communicate in a foreign language necessitates more than solely its grammar and
semantic knowledge (Sadeghi & Panahifar, 2013). According to Oztiirk (2006),
words are labels for concepts, and teaching word meaning is essentially teaching
context for given words (Antonacci & O’Caalghan, 2012). Thinking vocabulary
is more than a list of words (Hackman, 2008), Carter (1998) and McKay (1980
cited in Zhang, 2010a) state that knowing a word mainly involves knowing how
to use the word syntactically, semantically and pragmatically. Richards (1976)
and Nation (2001 cited in McCarten, 2007) gives a list of different things learners
need to know about a word before one can say that s/ he has learned it. This list
includes the meaning(s) of the word, its spoken and written forms, what “word

parts” it has (e.g., any prefix, suffix, and “root” form), its grammatical behavior
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(e.g., its word class, typical grammatical patterns it occurs in), its frequency,

connotations and collocations (p. 18).

Moreover, Nation (2005) claims that learners should know the learning
burden of a word. As to him, three things about a word should be taught: meaning
(form and meaning, concept and referents, associations), form (spoken form,
written form, word parts) and use (grammatical functions, collocation, constraints
of use). Additionally, even from elementary level, it is important to teach not just
single words but also larger chunks such as phrases, expressions, or collocations
(Sokmen, 1997).

As researchers state above, collocation is an important part of a word.
The term collocation, which is dealt with in this study, is defined in many
different ways according to the view of researchers adopted. First approach is
phraseological approach which defines collocation as a type of word combination
in a certain grammatical pattern (Cowie, 1981 cited in Gazali, 2006). The other
approach is frequency- based approach which Nesselhauf (2005) states in this

approach,

a collocation is considered as the co-occurrence of words at a certain
distance, and a distinction is usually made between co-occurrences that
are frequent (or more precisely, more frequent than could be expected if

words combined randomly in a language) and those that are not. (p. 12)

On the other hand, Akinci (2009) finds the frequency-based approach has some
deficiency in terms of semantic relationship between the elements of a
collocation, which is an important factor to decide whether they constitute a
collocation or not. So, in the study of Martynska (2004), a semantic approach is

added to examine collocations.
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According to Ahmadian, Yazdani and Darabi (2011) “In the last few
years, much research has been focused on some specific uses of collocations”.
Some corpus linguists such as Sinclair (1991), Stubbs (1995) and Hoey (2003
cited in Ahmadian et al., 2011) provide some instances about near synonyms
having different collocational behaviors in different connotations; for instance,
cause death but bring about happiness, which they call this relation as Semantic
Prosody (SP).

SP is an aura of meaning with which a word or phrase is imbued by its
collocates, which means that collocates frequently occurring in the
vicinity of a word or phrase will have 'shaped’ that word's semantic aura

in the mind or expectations of the native speaker (Milojkovig, 2013).

The notion of SP in this study can be defined as Louw did in 1993 since
he states the main functions of SP clearly. As to Louw (1993 cited in Stewart,
2010), “Semantic prosody refers to a form of meaning which is established
through the proximity of consistent series of collocates” adding the main function
of these collocations is to express the hidden attitude of its speaker or writer.
Then, in 1995, Stubbs (cited in Guo et al., 2010) states that there are three kinds
of SP, and this classification is chosen because it is the most widely used one in
many studies (Berber Sardinha, 2000; Wei, 2002; Stefanowitsch, 2003; Tsui,
2004; Wang & Wang, 2005 cited in Ahmadian et al., 2011; Xiao & McEnery,
2006; Huntson, 2007; Sadeghi, 2009; Zhang, 2010b; Louw & Chateau, 2010;
Yang, 2011, Ebeling, 2013 etc.). If a node word has collocations with negative
semantic characteristics, it has negative SP. If the word has positive collocations,
it has positive SP, and finally if a node word attracts both positive and negative
collocations, then it has neutral or mixed SP. When deciding SP, it is important
for a word to co-occur typically with other words, as in frequency- based

approach, in addition to belong to a particular semantic set (Huntson & Francis,
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2000 cited in Stefanowitsch, 2003). So, co-occurrence and semantic environment
of collocations in a pragmatic framework are two important factors for SP
(Carmen, Cubillo, Belles-Furtuno & Gea-Valor, 2010).

SP has the power to create a bridge between reader and writer or listener
and speaker by adding extra meanings to a text or speech (Berber Sardinha,
2000). In order to avoid inadequacies, the language learner should have enough
knowledge about SPs in target language, so that one can realize whether the
chosen collocations are suitable connotationally (Louw, 2008). “Native speakers’
unconscious knowledge of collocations is essential component of their idiomatic
and fluent use” says Stubbs (2001 cited in Gyllstad, 2002). Also the difference
between native speakers and L2 learners can be attributed to collocational
knowledge (Shei & Pain, 2000). Moreover, Nation (2000) suggests that the
improvement in collocational competence will help language learners gain native-
like fluency, and for L2 learners and teachers, a big challenge in learning a word
lies in mastering its pragmatic function (Zhang, 2008), which is related to its SP
(Partington, 1998; Sinclair, 1999 cited in Sadeghi, 2009). Common inappropriate
word choice is because of neglecting semantic prosodic features of the words
(Wei, 2006 cited in Zhang, 2009; Xiao & McEnery, 2006).

Problem Statement

When studying on words in a foreign language, it is impossible to think
them out of the context they are in (Tasigilizel, 2004). The words in a context
create a semantic harmony (Jones, 2012), and for an EFL learner, it is important
to read between the lines, and communicate fluently using appropriate
collocations for the words chosen like a native speaker of that language. Oster

and Lawick (2008) state that “[F]Jailure to meet the target language conventions
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may lead to unintended awkwardness” (p. 333). SP is a specific use of
collocations as Ahmadian et al. (2011) states; however, researches show that EFL
learners are not aware of even the basic correct use of collocations in English
whereas native speakers do this naturally (Phoocharoensil, 2011). Maybe, this is
because of that both language learners and teachers do not give importance to
corpus- based studies for studying firstly on collocations, and then SPs of words.
While teaching some vocabulary items, teachers just teach their denotational
meanings (Tsui, 2004), whereas in dictionaries near synonyms have similar
meanings although in fact, they usually differ in their collocational behaviors
(Zhang, 2010a), and that truth makes us think twice about the importance of
having the knowledge of SP. Moreover, little work has been done on languages
other than English and still less work has been undertaken contrasting the
collocational behavior and SP of words in different languages (Xiao & McEnery;
2006; Ebeling, 2013). Furthermore, there are only a few examples about SP
(Yildiz, Oz & Kabak¢ioglu, 2009; Aksan, Duran, Ersen, Hizarici, Korkmaz,
Sever & Sezer, 2008; Aygil & Kurtoglu, 2011) in Turkish language which
examine the synonyms or near synonyms in Turkish but not the ones discussed in

the present study.

Aims of the Study

There are three aims of the present study. First aim is to reveal the use of
semantic prosodic words which are decided before such as happen, cause, bring
about, create, effect and provide by some researchers (Berber Sardinha, 2000;
Wei, 2002; Stefanowitsch, 2003; Tsui, 2004; Wang & Wang, 2005 cited in
Ahmadian et al., 2011; Xiao & McEnery, 2006; Huntson, 2007; Sadeghi, 2009;
Zhang, 2010b; Louw & Chateau, 2010; Yang, 2011, Ebeling, 2013 etc.) with their
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Turkish equivalents olmak, neden olmak, yaratmak, etki, and saglamak both in
English and Turkish paragraphs written by the students of Mersin University ELT
Department in a cross-linguistic perspective. At this stage, two new phrases,
because of - yiiziinden and thanks to- sayesinde will be tried to be analyzed in
terms of SP. The second aim is to find out whether the SP types of words have
any differences in use in terms of gender, grade, group and text types. Third aim
of the present study is about whether the students can use SP effectively in order

to produce coherent texts.

The Significance of the Study

Language is a tool for communication (Parikh, 2001; Semin, 1998). In
order to have native like fluency, not only collocational knowledge but also the
knowledge of SP is crucial. Possible results of this study can indicate how
Turkish students use SP, and how they provide a coherent and cohesive text if
there are some deficiencies in the knowledge of semantic prosodic words.
Moreover, the findings of this study can light the way for language instructors
and teachers about teaching vocabulary items not on their own but with the
collocations they are used within a semantic framework, that is, with their

semantic prosodies.

This study is significant in two ways. First one is that in the present
study, a specialized corpus composed of three types of paragraphs in English and
Turkish written by Turkish students majoring in Mersin University ELT
Department is used to analyze SPs of the words. Secondly, this cross- linguistic
study of SP consists of texts both in English and Turkish languages, which is

supposed to make this research unique, since it has not been come across such a
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study looks for semantic prosodic words in English and their Turkish equivalents

although much effort is made to find one.

Finally, this study is thought to be the first important step of a tall SP
ladder in Turkey. There is much to add on it. Researchers, curriculum developers
or instructors in Turkey realizing the importance of the knowledge of SP can take
this study further and so the implications of such studies may be great for the

students growing within Turkish educational curriculum.

Research Questions

Parallel with the aims of the study, the following research questions

form the basis of the study:

1. How is the semantic prosodic appearance of the words analyzed
within the scope of this study in English and Turkish written texts produced by

the students majoring in Mersin University ELT Department?

2. What type of semantic prosodic appearance do the target words in
English and Turkish written texts produced by the students majoring Mersin ELT

exhibit in terms of different variables?

2. 1. What type of semantic prosodic appearance do the target words
in English and Turkish written texts produced by the students majoring

Mersin ELT exhibit in terms of gender?

2. 2. What type of semantic prosodic appearance do the target words
in English and Turkish written texts produced by the students majoring

Mersin ELT exhibit in terms of grade?
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2. 3. What type of semantic prosodic appearance do the target words
in English and Turkish written texts produced by the students majoring

Mersin ELT exhibit in terms of group?

2. 4. What type of semantic prosodic appearance do the target words
in English and Turkish written texts produced by the students majoring

Mersin ELT exhibit in terms of text type?

3. Do the students produce coherent texts by using the semantic prosodic

features of the target words effectively?



Definitions of Terms (In Alphabetical Order)

Collocation: A collocation is a combination of two or more words
which frequently occur together (O’Dell & McCarthy, 2008). Moreover, as to
Halliday and Hasan (1976), collocation refers to lexical cohesion “that is
achieved through the association of lexical items that regularly co-occur” (p.
284).

Concordance: A concordance is a line that presents every instance of a
selected word or phrase in the center of computer screen with the words that
come before and after it to the left and right (Huntson, 2002)

Connotation: Connotation is a term usually used with reference to the
associative, attitudinal, evaluative, emotive meaning of a single-word item
(Gabrovsek, 2007).

Corpus: A corpus is a large, principled collection of naturally occurring

examples of language stored electronically (Bennett, 2010).

Corpus- linguistics: Corpus linguistics is a whole system of methods
and principles of how to apply corpora in language studies and teaching / learning
(McEnery, Xiao & Tono, 2006 cited in Taylor, 2008).

Denotation: Denotation is the literal definition or dictionary definition

of a selected word (Klein, Salow, and Christiansen, 2000).

Node word: According to Huntson (2002), the selected word appearing

in the center of the screen is known as the node word.

Semantic Prosody: As Louw (1993) states “‘semantic prosody refers to

a form of meaning which is established through the proximity of consistent series
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of collocates often characterizable as positive or negative and whose primary
function is the expression of the attitude of its speaker or writer toward some

pragmatic situation”.

Pragmatics: Pragmatics deals with how speakers use language in ways

which cannot be predicted from linguistic knowledge alone (Aitchison, 1999).
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CHAPTER I: REVIEW OF LITERATURE

Semantic prosody (SP) is an important concept in language learning
which attracts researchers’ attention in last years. In this chapter, firstly different
definitions of the term SP are presented in order to review different points of view
about the notion. Also, the classifications of SP are handled so as to decide the
semantic prosodic features and kinds of some words. Then, the significance of SP
in terms of language teaching is reviewed taking into consideration the ideas by
different researchers. Also, SP has different uses such as ironic and insincere

expressions, and advertisement field.

Some researchers give importance to pragmatic feature of SP. Different
views about SP and pragmatics are mentioned. SP is also important for in text
cohesion and coherence, which will be stated in this chapter. Then, some related
studies in just English language and cross-linguistic studies are summarized in
order to give the basic steps of such studies. Finally, the term learner corpora and
its role in language teaching are discussed in last section of this chapter since this
study includes a kind of corpus analysis in order to decide how participants of this
study use some words in their texts and what implications it brings for the area of

language teaching.

I. 1. Definitions of Semantic Prosody

Dilts (in Gries, Wulff & Davies, 2010) states that the notion of semantic
prosody is not new (its earliest form can be found in Sinclair, 1987), but it has
been of considerable interest lately (e.g. Partington, 2004; Whitsitt, 2005; Xiao
and McEnery, 2006). Despite this interest, there is little agreement on a definition

of semantic prosody to date. So, semantic prosody is defined in many ways by
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many corpus linguists. It was originally an idea of Sinclair’s in 1987, though he
did not use the term as such when he first discussed it (Stewart, 2010). In 1993,
Louw creates the term semantic prosody and states that it is the consistent aura of
meaning with which a form is imbued by its collocates (Stewart, 2010;
Ahmadian, Yazdani & Darabi, 2011; Stefanowitsch, 2003), also adding

semantic prosody refers to a form of meaning which is established
through the proximity of consistent series of collocates often
characterizable as positive or negative and whose primary function is the
expression of the attitude of its speaker or writer toward some pragmatic
situation. (p. 8)

Semantic prosody is a way to realize there are habitually associated lexical
items while speaking English (Louw, 1993; Siepmann, 2005, Sinclair, 1991;
Stubbs, 1995 cited in Zhang, 2009). Sinclair (1999) makes a definition and states
when the usage of a word gives an impression of an attitudinal or pragmatic
meaning, this is called a semantic prosody (cited in Stefanowitsch, 2003). “[A]
word may be said to have a particular semantic prosody if it can be shown to co-
occur typically with other words that belong to a particular semantic set” Hunston
and Francis (2000 cited in Stefanowitsch, 2003) say. Moreover, Partington (2004
cited in Stewart, 2010) states that SP is defined as a type of evaluative meaning
which is spread over a unit of language which potentially goes well beyond the
single orthographic word and is much less evident to the naked eye. SP is a kind
of semantic overflow occurring in the syntactic combination which is a special
kind of selection restriction in which the collocates demands a semantic harmony
(Yu & Cai, 2009). Ping-Fang and Jing-Chun (2009 cited in Ahmadian et al.,
2011) define semantic prosody as the associative meaning resulting from its
collocates and is partially recorded in English Learners' Dictionaries, and argue

that semantic prosody, which is a kind of semantic overflow happening in the
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syntactic combination, is one specific part of restricted selections, in which a
semantic harmony is needed to keep the node words which fulfills the demands of

collocates.

In Firth's (1957 cited in Kennedy, 2003) view, the term prosody
traditionally refers to ‘phonological coloring” which goes beyond segmental
boundaries.  Another researcher, Partington (1998 cited in Zhang, 2009;
Stefanowitsch, 2003) defines SP as the spreading of connotational coloring
beyond single word boundaries (p. 68). Zhang and Ooi (2008 cited in Ahmadian
et al., 2011), similar to Partington's view, define semantic prosody as an abstract
attitudinal, nuanced meaning or prosody which, in the sequence of the words,
colors the selection of the forms. Sardinha (2000 cited in Ahmadian et al., 2011)
also looks at semantic prosody as relating integrally to the connotation of lexical
items in a semantic field. Both in Partington (1998) and Sardinha’s (2000)

definitions, SP is more strongly associated with connotation.

According to Sinclair (1996, 1998) and Stubbs (2001), semantic prosody
is a further level of abstraction of the relationship between lexical units:
collocation (the relationship between a node and individual words), colligation
(the relationship between a node and grammatical categories), semantic
preference (semantic sets of collocates), and semantic prosody (affective
meanings of a given node with its typical collocates) (cited in Xiao and McEnery,
2006).

Stubbs (1995 cited in Zhang, 2009) and Hunston (2002 cited in Zhang,
2009) expand the notion of semantic prosody by suggesting that in addition to
collocating with positive or negative groupings of words, lexical items can also
collocate with semantic sets. Huntson (2002) states that a word may be said to
have a particular semantic prosody if it can be shown to co-occur typically with

other words that belong to a particular semantic set (cited in Zhang, 2009).
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Furthermore, according to Huntson (2007 cited in Ugar & Kurtoglu, 2011;
Ebeling, 2013) semantic prosody refers not to simple co-occurrence but to the
consistent discourse function of the unit formed by a series of co-occurrences:

the ‘unit of meaning’.

l. 2. Classifications of Semantic Prosody
Stubbs (1996) makes a classification of semantic prosody stating that

some words have a predominantly negative prosody, a few have a
positive prosody, and many words are neutral in this respect. If the
collocates that a node word attracts are mostly of strong negative
semantic characteristics, the node word bears a strong negative prosody.
If the collocates are mainly positive words, then the node word is
endowed with a positive prosody. If both positive and negative
collocates exist in the context, the node word can be said to bears a

neutral or mixed prosody (cited in Guo et al., 2011).

Moreover, Louw (2008) claims that negative semantic prosodies are
much more frequent the positive ones. Also, Stubbs (1995 cited in Ahmadian et
al., 2011) argues that although negative prosodies are probably more common,
positive prosodies also exist. He provides the example causing work which

usually means bad news, whereas providing work is usually a good thing.

Partington (2004 cited in Zhang, 2010) classifies SP into favourable,
unfavourable and neutral prosodies. A pleasant or favourable affective meaning is
labelled as positive while an unpleasant or unfavourable affective meaning is
judged as negative. When what is happening is completely neutral, or the context

provided no evidence of any semantic prosody, the instance is labeled as neutral,
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which is in fact carries the same meaning with Stubb’s (1996, cited in Nelson,

2006; Guo et al., 2011) classification.

In their study, Xiao and McEnery (2006) and Zhang (2009) give a list of

the words whose semantic prosodic features have been decided before.

Table 1
Examples of Semantic Prosodies
Researcher Negative Prosody Positive Neutral
Prosody Prosody
Sinclair (1991) break out
happen
setin
Louw (1993, 2000) bent on build up
build up (transitive)

(intransitive)
END up verbing
GET oneself verbed
a recipe for
utterly
symptomatic of

Stubbs (1995, 1996, accost provide create
20014a, 2001b) cause career effect
fan the flame reason
signs of
underage
teenager(s)
effects
break out
happen
affect

Partington (1998) commit
peddle/ peddler
dealings

Hunston (2002) sit through

Wei (2002) Cause Career probability
incur
utterly

Schmitt and Carter bordering on
(2004)
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1. 3. Significance of Semantic Prosody for Language Teaching

Firth (1957 cited in McKay, 1980; 1968 cited in Durrant, 2008) states
that you shall know a word by the company it keeps and knowing a word mainly
involves knowing how to use the word syntactically, semantically and
pragmatically. Learning individual words and their meanings does not suffice to
achieve great fluency in a second language (Wong & Wong, 2005 cited in
Ahmadian et al., 2011). According to Altikulagoglu (2010) “Collocations have
great importance in a native speaker’s competence. Thus, these words are of
crucial importance to foreign language learners in the process of using the target
language naturally”. According to Ahmadian et al. (2011), knowing the way
words combine into chunks (collocations) characteristic of the language, as well
as being aware of the conditions of semantic prosody is necessary. Awareness of
semantic prosody can be greatly beneficial in helping language learners

understand how to use lexical items appropriately.

Stewart (2010) finds SP crucial because this pragmatic function very
often constitutes the speaker’s reason for making the utterance. Also, Sinclair
(1998 cited in Stewart, 2010) points out that SP constitutes the evidence of the
occurrence of the item as a whole, while the other elements are optional. In the
same way, it is suggested by Zhang (2010a) that the knowledge for SP which is
often hidden from human intuition should be transferred to second language
learners with the help of corpus linguistics. Therefore, a DDL approach to learn
or teach lexis in context should be proposed so that learners could be aware of the
semantic prosodic features of a word. Then, there will be fewer occurrences of in
inappropriate SP and unusual collocation in the learners’ English. Moreover, the
knowledge of SP can also provide insight into the teaching of vocabulary,

especially near synonyms. In essence, near synonyms are identical or similar in
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denotational meaning but they usually differ in their collocational behaviors and
SPs.

Collocations and idioms are of the greatest importance to the language
learner; one of the things that distinguishes an advanced learner’s language from
that of a native speaker is that advanced learners often manifest grammatical
correctness but collocational inappropriateness (Hoey, 2003 cited in Zethsen,
2006). So, according to Zethsen (2006) “[t]he student must first and foremost be
made conscious of the phenomenon of semantic prosody and of the concept of
extended lexical units which it entails”. Partington (1998 cited in Zethsen, 2006)
points out that information on SP is particularly important for non-native speakers
as they are less proficient to see the hidden intentions of the text producer than

native speakers.

Zhang (2009) states three implications of corpus based studies of SP for
ESL / EFL vocabulary. Awareness of SP not only will be highly useful in
interpreting a text producer’s hidden attitudes, but will also help language
learners understand how to use lexical items appropriately. For vocabulary
learning, therefore, ESL / EFL learners should have enough knowledge about not
only a lexical item’s spelling, meanings, and grammatical features, but also its
SP. Secondly, SP should be integrated into ESL / EFL vocabulary teaching to
help develop language learners’ communicative competence. According to Wang
and Wang (2005) and Wei (2006 cited in Zhang, 2009) ESL / EFL students
rarely realize the SP of a lexical item when learning it, and often make semantic
prosodic errors in communication because of two reasons: One is unawareness of
ESL / EFL instructors about SP and concentrate on denotational meaning rather
than SP of a word in teaching process. The second one is that inappropriate
semantic prosodic information in ESL / EFL textbooks or bilingual dictionaries

can mislead language learners. Therefore, “vocabulary teaching needs to take
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account of semantic prosody” (Hunston, 2002, p. 142). So he advises to educate
ESL / EFL teachers, helping them understand the notion of SP and its importance

in vocabulary teaching.

Xiao and McEnery (2006) stress the importance of cross-linguistic SP
studies for vocabulary teaching in L2. When there are different SPs of a word in

two languages, and when teachers have this knowledge,

they can compare the collocational behavior and SP preference of near
synonyms in L1 and their close translation equivalents in L2, and make
learners aware of L1-L2 differences, this should considerably reduce the
number of errors from L1-L2 SP differences. (Xiao & McEnery, 20086,
p. 126)

Furthermore, since some synonyms have different features in their collocational
behavior and SPs, teaching vocabulary in context is the best way for ESL / EFL
teaching.

I. 4. Different Uses of Semantic Prosody

As it mentioned before, Louw (2000, cited in Stewart, 2010) claims that
the primary function of SP is the expression of the attitude of its speaker or writer
towards some pragmatic situation. A secondary, though no less important
attitudinal function of SPs is the creation of irony through the deliberate injection
of a form which clashes with the prosody’s consistent series of collocates or the
expression of a hidden negative attitude on the part of the speaker / writer (Louw
1993; Bublitz 1995, 2002 cited in Bednarek, 2008).

In the same way, Milijkovi¢ (2013) states that “Sometimes, however,
native speakers break prosody patterns”. Louw (1993, cited in Milojkovig, 2013)

claims that this is due either to irony (when intentional) or insincerity (when
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inadvertent). Louw's example of intentional irony is the description of academic
conference-goers as being bent on self-improvement (in the novel Small World
[Lodge, 1984]). The example of inadvertent insincerity is the word 'symptomatic’
used by the Director-General of the British Council, on a visit to Harare, while
praising the University of Zimbabwe on Zimbabwe's national television: “I mean,
it's symptomatic of the University of Zimbabwe which has such a high reputation
that there are fifteen links between departments in the university here and
equivalent departments in all sorts of institutions, universities, polytechnics in
Britain” (Bednarek, 2008; Milijkovig, 2013). Here the phrase symptomatic of is
used in a positive situation whereas, in Louw’s studies (1993, cited in Stewart,
2010) and Stewart’s book (2010), it is said to be used with unfavorable things;

that is, it has negative SP.

In addition to ironic and insincere expressions, SP is used for
advertisements and persuasive writing as Louw (1993 cited in Zethsen, 2006)

states

it is plain that semantic prosodies will be of great assistance in the
persuasion industry. Propaganda, advertising and promotional copy will
now be gradable against the semantic prosodies of the whole language
[...]”. Tognini Bonelli (2001: 113) furthermore points out that
companies spend large amounts of money to make sure that their brand

names

and slogans carry only positive and relevant overtones. (p. 287)

I. 5. The Views about Semantic Prosody and Pragmatics Relation

Zhang (2009) states that “Knowing a word mainly involves knowing

how to use the word syntactically, semantically, and pragmatically (Carter, 1998;
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McKay, 1980)”. For L2 learners and teachers, a big challenge in learning a word
lies in mastering its pragmatic function (Zhang, 2008 cited in Zhang, 2009;
Ahmadian et al., 2011), which is related to its semantic prosody (Partington,
1998; Sinclair, 1996 cited in Zhang, 2009).

According to Rose and Kasper (2001), pragmatics is the study of
communicative action in its sociocultural context. Also, Crystal (1997 cited in

Rose & Kasper, 2001) defines pragmatics as

the study of language from the point of view of users, especially of the
choices they make, the constraints they encounter in using language in
social interaction and the effects their use of language has on other

participants in the act of communication. (p. 2)

At that point, some researchers look at SP through a pragmatic window.
In 1999, Sinclair holds this view while defining SP as “When the usage of a word
gives an impression of an attitudinal or pragmatic meaning, this is called a
semantic prosody” (cited in Stefanowitsch, 2003). According to Sinclair (1999
cited in Zhang, 2010a), there are three defining features of SP. First one is
functionality. While choosing lexical items to make sensible sentences, in
addition to the lexical and grammatical rules which govern the grammaticality of
the sentence, it is also necessary to take into consideration SP which points to the
functions. Second is linguistic choice. The combination of every collocation has a

relation.

Third one is communicative purpose. According to Sinclair, semantic
prosodies are “attitudinal and on the pragmatic side of the semantics-
pragmatics continuum” (Sinclair, 1996: 87). The right SP is bound to
express the attitudes of speakers/writers and their purpose with harmony

and explicitness. Sinclair’s definition hits the nail on the head, pointing
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out straightly that the study of SP should lay particular emphasis on the
pragmatic function. (p. 191)

Prosody reflects the attitude of the speaker or writer towards some
pragmatic situation (Louw, 2008) which can be made clear with an example on
the synonyms cause and bring about. But since the word is largely used in
contexts in which a negative event has been brought about, the word has a
negative semantic prosody (Guo et al., 2010). Similarly, Hoey (2000 cited in
Nelson, 2006) takes a teaching-orientated, pragmatic approach towards the use of
SP. His article criticizes present EFL vocabulary textbooks for presenting
language that is not typical of actual use. Moreover, Ebeling (2013) adds the SP
has to do with the pragmatic function of an extended lexical item; “[w]ithout it,
the string of words just ‘means’ — it is not put to use in a viable communication”
(Sinclair, 1996 cited in Ebeling, 2013).

l. 6. Coherent and Cohesive Texts and Semantic Prosody

A text is not just a set of sentences each on some random topic (Morris
& Hirst, 1991) but a semantic unit parts of which are linked together by cohesive
ties (Halliday & Hasan, 1976), and coherence is an important property of writing
quality (Witte & Faigley, 1981). Text cohesion, as Kaufmann (1999) states, “rests
on the intuition that a text is held together by a variety of internal forces”.
According to Halliday and Hasan (1976), coherence arises from semantic
relations between sentences within a text “whereby a tie is made when there is
some dependent link between items that combine to create meaning” (Hameed,

2008).

A cohesive tie is “a relation between an element in a text and some other

element that is crucial to the interpretation of it” (Halliday & Hasan, 1976). In
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their book, Halliday and Hasan (1976) specify five major classes of cohesive ties,
substitution, ellipsis, conjunction, and lexical reiteration and collocation, and
Witte and Faigley (1981) add “collocation is in all likelihood the subcategory of
cohesion that best indicates overall writing ability” since any two lexical items
which have similar patterns of collocation tend to appear in similar contexts
(Halliday & Hasan, 1976; Barnbrook, Mason & Krishnamurthy, 2013).

Collocations in a text can be colored with a particular positive or
negative flavor, which takes us to semantic prosody (Bartsch, 2004). The focus
of coherence in a text is semantic connectivity (Lee-Wong, 2001). SP of a word
is crucial and plays a leading role while language learners integrate a collocation
with its context (Sinclair, 1996 cited in Guo et al., 2011). As stated in Chapter I,
SP is a way to express hidden attitude towards some situations. At that point,
Yule (2006) states that it is not enough to look through collocations just from
cohesion window. While reading a text, the meaning exists in people. They are
the ones who “arrive at an interpretation that is in line with their experience of the
way the world is” (Yule, 2006). Furthermore, reading a text is a complex job
because the readers have to reach some interpretations and make sense of them
(McCarthy, 2005). That is what coherence means, and “Text processing requires
inferences for establishing coherence between successive sentences” say Ferstl

and Cramon (2001).

If a language learner wants to develop a text that is both coherent and
cohesive, then having the knowledge of SP may be a big help for him / her.
Because coherence and cohesion occur where the interpretation of some factors in
a text are dependent on that of another (Mohamad Ali, 1996). So for a writer or
speaker, it is important to transform correct messages to the reader or listener. If
the knowledge of SP is acquired, then correct collocations will be chosen for

correct words as in cause death but bring about happiness, which will provide in
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text coherence and cohesion (Eker, 2005). This situation also will give
opportunity for a reader to reach the truth, or what the writer wants to say, in his /

her mind easily and quickly (Esmer, 2010).

l. 7. Related Studies on Semantic Prosody

In 1995, Stubbs (cited in Walker, 2011) reported the results of a corpus-
based study of the collocational behavior of cause which showed that although
the majority of instances of cause in the corpus exhibited a negative prosody, it
would be inaccurate to claim that all instances of cause exhibit a negative
prosody. Hunston (2007) also examined the collocational behavior of cause using
a corpus of articles from the journal, The New Scientist. She found that not all
uses of cause are associated with unpleasant or negative things and that it is only
when cause is associated with a human agent (or another animate entity) that it

exhibits a degree of negative prosody.

Wei (2002) studies on the SP in the specialized texts of JDEST corpus.
He observes the behaviors of some words such as cause, incur, utterly,
probability and career. The study finds out the word cause has a stronger
negative semantic prosody than the case in general English texts whereas the
word career has a weaker positive semantic prosody than the case in general
English texts. However, since Wei’s study includes only one genre of texts, the

result may be valid only for ESP courses but not for general English.

Tsui (2004) is the one who tries to find a solution for instructors’
problems about teaching synonyms using the semantic prosodic features of
words. For example, a teacher asks for advice about the phrases day by day and
day after day. A search is conducted on the 20-million-word corpus of Cobuild

and it is seen that the phrase day after day co-occurs with lexical items which
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denote negative experiences, events and feelings, such as death, suffering,
suicide, horror, starved. In other words, its SP is negative. By contrast, day by day
occurs in contexts that are either neutral or positive such as tours, plan, people
living side by side, horoscope. Finally, it is suggested that teachers should look at
corpus evidence for answers instead of just relying on dictionary meaning of the

words.

Zethsen (2006) makes a deep search about the usefulness of semantic
prosody as a tool for analysis. She supports the idea of Stubbs (2002) “[...] if
attested examples of phraseological units are studied in large corpora, then this
provides empirical evidence that pragmatic meanings are often conventionally
encoded (in the text) rather than inferred (in the mind of the hearer / reader)”.
Firstly, it is emphasized that SP should be included in all dictionaries based on
corpus studies. Moreover, she looks this notion from a different point of view and
includes a different use of SP in her study. She claims that SP will be great
helpful for persuasion industry and advertisements. Finally, she adds being able
to interpret evaluation in a source text and the semantic profiles of translation
choices in the target language is of utmost importance in translation and foreign

language teaching.

Nelson (2006) examines the semantic associations of words found in the
business lexical environment by using a one-million word corpus of both spoken
and written Business English. The texts which are about business are collected
from native speaker sources in the UK and USA. In total 50 words are analyzed
in terms of their semantic prosody. There are different categories for analyzing
semantic prosodies: people in business (customer, manager etc.), business
descriptions (global, international, etc.). Nelson (2006) concludes his study
stating that business English retains the potential of collocating with prosodic sets

unigque to individual words such as sale, for example, it has a unique prosody
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connected to availability. Nelson recommends that by explicitly showing the
lexical environment of words in this way, materials can prepare the students for
the actual business world they may need to work in, or give them more

information about areas where they already work.

Gabrovsek (2007) supports the idea that collocations should be restricted
by the semantics of the noun supporting the definition of Dilt and Newman
(2006) as semantic prosody seems to be “that some WORDS, or WORD
GROUPS, occur in contexts which are understood by the researcher to have
‘positive’ or ‘negative’ nuances, or prosodies”. She adds that SP is significant for

advanced learners.

Zhang (2009) stresses the importance and necessity of SP for ESL / EFL
vocabulary teaching or learning. His study introduces the notion of semantic
prosody and provides an overview of studies of semantic prosody from five
perspectives: monolinguistic, cross-linguistic, register, lexicographical, and
interlinguistic. Finally, he advises semantic prosody should be integrated into
ESL / EFL vocabulary teaching to help develop language learners’
communicative competence since in vocabulary teaching, the instructors
generally give more attention on the denotational meanings of a lexical item
without recognizing the function of its semantic prosody in language
communication. Moreover, “For ESL / EFL textbook writers, textbook glossaries

also need to present appropriate semantic prosodies of lexical items”.

In the same way, Yu and Cai (2009) state that in language learning one
cannot think a word without its collocates and for learning semantic prosodic
features of words, dictionaries will be the best helpers. The ways of treating SP in
dictionaries can be through label- attaching, showing the SP through definitions,
marking the SP in parentheses, and hinting SP dictionary examples. Eight words

with strong SP, such as cause, provide, commit, happen, incur, set in are selected
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as test data to investigate the treatment of their semantic prosody in both
encoding and decoding dictionaries of English and Chinese. At the end of the
study, it is revealed not all of the dictionaries have this feature. So, it is advised
that “The most feasible way now to extract semantic prosody is to process the
numerous concordance lines with corpus-based linguistic evidence and have it
well-documented in dictionaries, especially those complied for non-native

learners”.

Louw and Chateau (2010) study on the contextual prosody in academic
texts using specialized corpora COCA of native and non-native speakers’ texts
since it will be useful for teachers of English for Specific Purposes (ESP). First,
they look for the verb cause and find out that it has been used mostly with
damage, death, disease, and harm which would come under the category of
unpleasant things. Also, they search for the word bring about which is seen as a
synonym of cause and have found out that when participants use it in active voice
sentences, it is used positively mostly with energy and change. On the other hand,
they use bring about negatively in passive sentences mostly with the word
setback. Their final synonym for cause is the expression give rise to which is
generally found in negative contexts in the COCA corpus mostly with the
expression false expectations. Lastly, they conclude that in order to find the
typical SP of a word or expression, corpus- based dictionaries will be great help
for especially non-native speakers. Furthermore, Louw (2008) examines the word
cause and its synonym bring about stating that the former one is used to talk
about bad situations or some events with negative attitude, and the latter is used
with positive words or attitudes.

Guo et al. (2010) choose six words: promote, cause, enhance, commit,
career and totally to find out their semantic prosodies. Each target word is

presented in eight sentences which are extracted from Brown Corpus, Freiburg-
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LOB Corpus, British National Corpus (BNC) of British English, Chinese Learner
English Corpus (CLEC) so as to exhibit the contextual semantics and collocation.
58 Chinese students whose native language is Chinese and second language is
English participate in their study. There are two groups of participants in this
study. 48 sentences are presented once and the first group is required to work out
the rules of usage of the underlined phrases. Then, they are asked to make up 1-3
sentences with the target words on the answer sheet. The control group entered
the test phase directly without any training. In test phase, 48 phases are presented
randomly one by one, 5 seconds for each. Participants complete classification,
confidence and structural knowledge attributions stages. As to researchers, “The
motivation for the current experiment was the idea that when words are learned
implicitly, plausibly more than just dictionary definitions or close synonyms in
other languages are learned as translations”. The study is concluded that
intentional rather than incidental learning of semantic prosody will be more
effective because it promotes more explicit knowledge yet similar levels of
implicit knowledge. Furthermore, they state that contextual shadings in meaning,
that is semantic prosody, rather than just dictionary definition of a word are

acquired in language teaching.

Ahmadian, Yazdani, and Darabi (2011) study on a corpus-driven
measure as a method to assess EFL learners' knowledge of semantic prosody. The
participants are 60 Iranian Persian- speaking English learners taking English
classes in five language institutes. First, they administer Michigan Test of English
Language Proficiency (1997) to assess the participants’ level of language
proficiency. The second instrument is a vocabulary test whose source is Collins
COBUILD Advanced Learner's English Dictionary (2006) from which the
researchers select the vocabulary items for the development of the semantic
prosody test. The third applied instrument is a 70-item Semantic Prosody Test

consisting of two sub-tests. The fourth instrument is a validated Criterion
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Collocation Test developed by Chen (2008, cited in Ahmadian et al., 2011) to
assess the English collocation competence of college students in Taiwan. They
use multiple choice format such as filling in the blanks according to the given
sentences. They choose the words to ask from those that are determined before by
researchers. It can be concluded that learning individual words and their
meanings does not suffice to achieve great fluency in a second language. Also,
awareness of semantic prosody can be greatly beneficial in helping language

learners understand how to use lexical items appropriately.

Yang (2011) connects learner autonomy and corpus linguistics theories
to help the students to make distinctions between near synonyms, and at the same
time to improve their learner autonomy ability. The online corpora BYU
(Brigham Young University) - BNC are used in this study. The participants
search for collocations and their frequencies in the corpora on their own with the
help of some guided questions prepared by teachers beforehand. After finding
collocations, they are asked “Are they positive, neutral or negative prosody?”.
According to the students’ answers, the word encourage usually indicates
positive SP. The word provoke is analyzed in the same way and found out to have
negative SP. Lastly, arouse is added as having positive, negative and neutral SP.
With the help of this kind of study, students learn how to distinguish near
synonyms by learner autonomy based on corpus, and they have the knowledge of

SP on their own.

When Turkish language is considered in terms of SP, Yildiz, Oz, and
Kabakgioglu (2009) study on SPs of Turkish synonyms, bas- kafa, yiirek- goniil-
kalp, beyaz- ak, ince- zayif, demek- soylemek, and gondermek- yollamak in
METU Turkish Corpus and Turkish National Corpus. Also, Aksan, Duran, Ersen,
Hizarici, Korkmaz, Sever, and Sezer (2008) examine the synonyms Allah - Tanrt,
sevgi- ask- sevda in METU Turkish Corpus and God - Father in BNC Web.
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Moreover, Ugar and Kurtoglu (2011) examine the collocations of the verb almak
in Turkish. Then, they study on the synonyms yanit almak and cevap almak in

terms of SP.

l. 7. 1. Cross- Linguistic Studies on Semantic Prosody

Berber Sardinha (2000) studies the semantic prosody of the English and
Portuguese cognates cause, commit and set in, which are proved to be negative
semantic prosodic words, on the basis of comparable monolingual corpora for
English and Portuguese. He uses two statistical measures to calculate the strength
of the associations between the node and its collocates, namely T-score and MI.
In this study, it is found out that cause, commit and their Portuguese equivalents
have negative semantic prosodic features as in the studies done before. However,
when it is the turn of set in, this is not the same. The researcher finds four
synonyms in Portuguese for this verb. Furthermore, none of these is a suitable
equivalent for set in with respect to its semantic prosody, as he states “The
options offered in the dictionary do not maintain the original semantic prosody of
the English verb” (p. 103). Finally, he advises that in order to avoid inadequacies,

the learners should have access to information on SPs in the target language.

Xiao and McEnery (2006) explore the collocational behavior and
semantic prosody of near synonyms from a cross-linguistic perspective. They
study on three different word groups: the consequence group, the cause group,
and the price/cost group in both Chinese and English. To analyze those words,
they use Mutual Imputation (MI) score as a statistical test. These words are
chosen since they have been studied in English before. Their contrastive analysis
shows that semantic prosody and semantic preference are as observable in
Chinese as they are in English. While English and Chinese are distinctly

unrelated, the collocational behavior and semantic prosodies of near synonyms
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are quite similar in the two languages. They conclude their study adding that a
contrastive analysis of collocation and semantic prosody would be useful to L2

learners.

Sadeghi (2009) points out the differences between L1 and L2 adding that
“One potential area of contrast that has not, however, been given due attention by
researchers is the differences and/or similarities between two languages in terms
of collocations”. Getting the point, Wang and Wang (2005 cited in Ahmadian et
al., 2011) examine the semantic prosody of cause. According to the researchers,
there are great differences in the SP of cause between Chinese learners of English
and English native speakers. Chinese learners of English underuse the typical
negative semantic prosody and at the same time overuse the atypical positive
semantic prosody of the verb. It is concluded in the study that “learning
individual words and their meanings does not suffice to achieve great fluency in a

second language”.

Zhang (2010b) chooses two different corpora in order to make a
comparative study. One of them is CLEC which is the first learner corpus
constructed by Chinese scholars and also the most frequently used one. The
second corpus is Brown, a prestigious corpus of English as native language. He
examines the word commit in both corpora and finds out that both Chinese
learners and native speakers are aware of the negative semantic prosody of
commit. However, it is seen that Chinese students merely use the item in the
single colligation of “commit + N and in the narrow sense of being involved in
crime. At the end of his study, Zhang provides some implications for EFL
teaching and learning, especially for vocabulary instruction in terms of
transferring the knowledge of SP to students. So, the students can gain insight

into near synonyms also.
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Ebeling (2013) aims to examine how stable semantic prosodies are
across languages in a case study investigating English cause and its Norwegian
correspondences in a bidirectional translation corpus, English-Norwegian Parallel
Corpus, which is a comparable and translation corpus in one, where “each type
can be used to control and supplement the other” (Johansson, 2007 cited in
Ebeling, 2013). With the help of this kind of a corpus, it has been possible to
tease out cross-linguistic tendencies involving the semantic prosody of units
containing cause. At the end, she states some advantages of studying an a cross-
linguistic corpus as providing

« the ability to study correspondences as they appear in contexts

produced by several professional translators

« the ability to study the distribution of cause and its correspondences in

the two languages (in the same amount and type of data)

« the ability to study the semantic prosody of cause and its Norwegian

correspondences

« the ability to study Norwegian counterparts of cause and compare their

semantic prosody with that of cause

« the ability to find out to what extent cause and its Norwegian

correspondences in fact match in terms of prosody.

1. 8. Corpus Linguistics in Language Teaching

Corpus meaning “body” in Latin and whose plural form is corpora is
defined in many ways. Yule (2006) states that “A corpus is a large collection of
texts, spoken or written, typically stored as a database in a computer”. Corpus

linguistics is the study of language based on examples of real life language use
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(McEnery & Wilson, 1997). “Among the most important and widely studied
topics that have grown out of the ongoing attempts to use computers in describing
and analyzing language is corpus linguistics” (Sanal, 2007). Additionally, corpus
linguistics can be said to represent a digestive approach to deriving a set of
abstract rules by which a natural language is governed or else relates to another
language (Wikipedia). Similarly, Sinclair (1991) defined corpus as a collection of
some pieces of language that are selected and ordered according to explicit
linguistic criteria in order to be used as a sample the language. Corpus deals with
a large collection of text combined and digitalized according to the rules
determined by corpus linguistics and served to users with useful interface and
tools in our era (Sezer, 2010) and learner corpus studies are situated at the
crossroads of four interrelated subjects: corpus linguistics, linguistic theory,
second language acquisition, and foreign language teaching (Granger, 2009 cited
in Can, 2009).

Nesselhauf (cited in Sinclair, 2004) believes that native corpora are very
useful for analyzing the process of language learning. With the help of learner
corpora typical difficulties of the learners of a certain language can be revealed.
The most commonly used corpora in language learning are the ‘Birmingham’
approach —to apply results from native speaker corpus analyses to the
improvement of pedagogic material, by making it correspond more closely to
typical native speaker use, and DDL, to use corpora more directly in the
classroom, by having students either analyze the corpus itself or examples from

the corpus prepared by the teacher.

Granger, Hung and Petch-Tyson (2002) states that corpus linguistics can
best be defined as a linguistic methodology which is founded on the use of

electronic collections of naturally occurring texts, viz. corpora adding
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corpus-based studies conducted over the last twenty or so years have led
to much better descriptions of many of the different registers (informal
conversation, formal speech, journalese, academic writing, sports
reporting, etc.) and dialects of native English (British English vs
American English; male vs female language, etc.). However,
investigations of non-native varieties have been a relatively recent
departure: it was not until the late 1980s and early 1990s that academics
and publishers started collecting corpora of non-native English, which

have come to be referred to as learner corpora. (p. 5)

Stated by Sezer (2010), corpus linguistics refers to collected and
combined data from written or spoken language, which is served to obtain
linguistic data or used to verify hypothesis about a language. In 2006, McEnery et
al. define corpus linguistics from a slightly different point of view based on the
digital side of it by stating that corpora are usually large bodies of machine-
readable text containing thousands or millions of words. They also state that a
corpus differs from an archive because the texts have been selected so that they
can be said to be representative of a particular language variety or genre,

therefore acting as a standard reference.

Using corpora in language classrooms has proven to be an effective tool
in teaching vocabulary, grammar and language use to learners of English as a
second / foreign language (Saeed & Waly, n.d. ). Lopez (n.d.) states that if
language constitutes an enormous, infinite-tending population, the least we can do
to infer information on the language is to analyze large quantities of data. The
marriage of linguistics and computer science has made this fact possible and now
thanks to the tools a researcher can run in corpus treatment software, information
on the language that could take days, or even months, if it were obtained

manually, is accessed in seconds.
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Carmen, Cubillo, Belles-Furtuno and Gea-Vallor (2010) claim that
“From its origins, Corpus Linguistics has had a strong link with language
teaching” adding that with the help of corpus data, there will be empirical
evidences, thus leading to the elaboration of better quality learner input and
providing teachers and researchers with a wider, finer perspective into language
in use, that is, into the understanding of how language works in specific contexts.
Also, Kennedy (1998) states that analysis of raw and grammatically annotated
native corpora using the methods and tools of corpus linguistics has led to a much
better description of the English language in general (cited in Granger et
al.,2002). Granger et al. (2002) also emphasizes that the study of native corpora
provides a precise description of grammatical and syntactic features of the target
language, accompanied by frequencies and proportions which can be related to
text type. The results of such studies can be incorporated into curriculum design
by facilitating selection and gradation of the most common forms. Moreover, the
results of corpus research have been implemented in modern dictionaries in
addition to the usual lexical and grammatical information, now also provide
frequency and register information in the form of language/usage notes
illustrating, among other things, differences between spoken and written
language. Also, native corpora are a rich source of ‘in context’ authentic
examples which can easily be included in textbooks. Carter, Hughes and
McCarthy (2000 cited in Granger et al., 2002) choose authentic examples from
corpora while preparing their grammar textbook, Exploring Grammar in Context,
to ‘reflect grammar as it is used today’. Granger et al. (2002) also add that the
greatest methodological influence that corpus linguistics has had on teaching is
probably in the use of classroom concordancing, which has encouraged a more

inductive approach to learning.

Fitzpatrick (2007) sees corpora as a good helper for ELT writing courses

and states that the study of the development of foreign language writing
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can benefit greatly from corpus research (Shaw & Liu, 1998), as
collections of foreign language texts, collected at various intervals, can
be looked upon as text corpora. The measures that can be used to
establish this development (Polio, 2001) include those that point to
linguistic maturity, such as sentence length, word length, and type/token
ratio (Grant & Ginther, 2000) (p. 187).

In this study, Fitzpatrick (2007) makes a comparison between the essays in ICLE
corpus and of their students in terms of some lexical figures such as determiners,

conjunctions and so on.

Xiao (2007) argues that learner corpus comprises written or spoken data

produced by

language learners who are acquiring a second or foreign language. Data of this
type has particularly been useful in language pedagogy and second language
acquisition (SLA) research, as demonstrated by the fruitful learner corpus studies
published over the past decade. Language acquisition occurs in the mind of the
learner, which cannot be observed directly and must be studied from a
psychological perspective. Nevertheless, if learner performance data is shaped
and constrained by such a mental process, it at least provides indirect, observable,

and empirical evidence for the language acquisition process.

In his study, Nesselhauf (cited in Aston, Bernardini & Stewart, 2004)
emphasizes that in the case of teaching recommendations based on native speaker
corpora, it has been objected that the only criterion considered is frequency in
native speaker usage adding that for recommendations on what to teach,
frequency in native speaker usage certainly is one of the other important criteria.
He extracts all verb-noun combinations with make, have, take and give from the

corpus, ICLE, and tries to find out how the students in German use them. Under
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the light of his findings, he draws a new route for his students in order to make

the fluent users of English.

Gillard and Gadsby (in Granger, 1998) look the idea of learners’ corpus
from a different window: compiling ELT dictionaries stating that the importance
of corpora in ELT dictionaries has grown steadily. The ELT student needs things
such as full information about grammar, reliable sociolinguistic information about
register, and information about spoken English which may be ignored by many
dictionaries for native speakers. All ELT dictionaries now use corpora of native-
speaker English to gamer information about current usage. They also add that

they use corpora

e to analyse vocabulary size at the different learner ability levels,

e to compare learners’ patterns of collocation with native
speakers’ patterns (taken from the BNC) so that they can give
learners a whole ‘palette’ of common native-speaker
collocations for a particular word that they are interested in
(and at the same time tell them which learners’ collocations are
untypical even when they are grammatically correct),

e to analyse the level at which a particular word enters a learner’s
vocabulary and to find the context in which the word is first
used. (p.170)

According to McEnery and Wilson (2001), what makes corpora
important for syntactic research is, first, their potential for the representative
quantification of the grammar of a whole language variety and, second, their role
as empirical data, also quantifiable and representative, for the testing of
hypotheses derived from grammatical theory. They also find corpus examples
crucial in language learning as they expose students at an early stage in the

learning process to the kinds of sentences and vocabulary which they will
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encounter in reading genuine texts in the language or in using the language in real
communication situations. They add that “The importance of such empirical data
also applies as much in the teaching of linguistics as it does in the teaching of

foreign languages”.

In his book, Sinclair (2004) states that “Corpora seem to have entered
the classroom from the backdoor. Whilst corpus data have long established
themselves as the real language data”. Learner corpora, which contain samples
of learner writing alongside comparable samples (by text type and age) of native
speaker writing, for instance, have been used to develop writing Computer
Assisted Language Learning (CALL) software (Milton, 1998 cited in Sinclair,
2004) and to develop materials and activities for use in the ELT classroom
(Granger & Tribble, 1998 cited in Sinclair, 2004). He adds corpus access in the
language classroom may be a powerful tool, since it allows observation of
instances in which a norm has been respected, and others in which it has not,
resulting in ironic, creative, dissonant effects, or in a misunderstanding. The ease
of access to instances of language performance makes it possible for learners to
rely less on one or two individuals with their idiosyncrasies and their limited

intuitions.

As to Aijmer (2009), it is clear that learner corpora provide a wealth of
empirical material making it possible to examine a number of different variables
which have an effect on learner output. Differences between learners and native
speakers can for example reflect a transfer effect which can be traced back to
contrastive differences and be studied on the basis of multilingual corpora. There
is a mutual give and take. If there are differences between the target and source
language shown by the translations we can hypothesize that these will affect the
way learners use L1. The corpora can be used to provide concordances or to

select examples for learning activities. Furthermore, corpora can be used to create
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exercises, demonstrate variation in grammar, show how syntactic structures can
signal differences in meaning, to discuss near-synonyms and collocations.
Finally, she concludes her study adding that there are a number of useful corpora
and corpus tools waiting to be used in the classroom but we need to know if they

give the information teachers and students want and what they are looking for.
Saeed and Waly (n.d.) discuss that

using corpora in language classrooms has proven to be an effective tool
in teaching vocabulary, grammar and language use to learners of English
as a second / foreign language. However, many EFL teachers find
integrating corpus-based activities in their classrooms a challenging
teaching practice. Moreover, some teachers avoid using corpora because

they think that designing corpus-based activities is a challenging task.

They offer some activities in classes using corpus as a tool for every level. First
of them is verb pairing game which can be done after the teacher highlights some
collocations to the students. Second one is computer cloze activity which is used
to integrate the use of technology in our classes. Those activities might be used to
help students practice the uses of both verbs and to learn their collocations. For
intermediate students, if a teacher wants to teach modal verbs, contextual analysis
may be a good way to teach. Students will be given a number of sentences
obtained from any of the two corpora used in this analysis. They should try to
analyze the context of each to see why one modal verb is used rather than the
other. If the level of the learner group is advanced, in order to teach idiomatic
expressions, concordance analysis can be used. After training students on how to
use online corpora, the teacher can ask them to search for the idiomatic
expressions and analyze the concordance lines to see how these idioms are

contextualized and used by native speakers.
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CHAPTER II: METHODOLOGY

This chapter gives the information about the research design of this
study firstly. Then, some information about the features of the participants of the
study and data collection tools are presented, which are three types of English and
Turkish texts written by all participants. Afterwards, the procedure of data
collection and analyze is mentioned in the procedure section. Finally, in data

analysis part, all the findings are presented in detail.

I1. 1. Research Design of the Study

The aim of this study is to reveal what types of SP are used in the texts
of the participants of present study. Stubbs (1995) states that for detecting
semantic prosodic appearances of words, no complex statistical procedures at all
are necessary adding that it may be sufficient simply to count and list items.
Therefore, this study is descriptive since it just presents a portrayal without any

complex statistical measurements (Erkus, 2011).

I1. 2. Participants

The participants of this study are freshman, sophomore, junior, and
senior students of English Language Teaching Department at Mersin University
during the 2012-2013 academic year, both in day and night classes. The
participants’ proficiency level in English language is assumed to be intermediate
(independent user, B1 and B2) and advanced (proficient user, C1 and C2) based
on proficiency levels in Common European Framework (CEF) (irgin, 2011). All

students are supposed to have the Turkish L1. The participants have written six
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different paragraphs of which three of them are written in English, and three are
in Turkish. There are different participant numbers for each type of paragraph as
in Table 2 and Table 3.

Table 2

The Numbers of Participants for Each Type of English Texts

Cause- Narrative Opinion
Effect

Freshman / Day F 32 26 23
M 18 15 12

Freshman / Night F 25 25 21
M 14 14 10

Sophomore / Day F 14 14 15
M 6 4 5

Sophomore / Night F 18 21 19
M 8 5 5

Junior / Day F 11 23 21
M 3 5 4
Junior / Night F 6 11 8
M 6 6 6

Senior / Day F 15 14 11
M 11 11 6

Senior / Night F 7 19 11
M 6 9 7

TOTAL F 128 153 129

M 72 69 55

200 222 184

606

As seen in Table 2, firstly there are two hundred cause- effect
paragraphs in English, 128 of which are written by female participants, and 72 of
which are by males. Second paragraph type, narrative, is written by 222

participants, 153 of which are female, and 69 of which are male. Thirdly, there
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are 184 opinion paragraphs, 129 of which are written by female participants, and
55 are written by males. Totally, 606 paragraphs in English are analyzed to find
out the use of SP by Turkish students. For details about grade, see Table 2.

Table 3

The Numbers of Participants for Each Type of Turkish Texts

Cause- Effect  Narrative Opinion

Freshman / Day F 27 27 29
M 14 16 16

Freshman / Night F 23 24 20
M 15 8 9

Sophomore / Day F 15 14 16
M 4 7 8

Sophomore / Night F 15 16 19
M 4 5 2

Junior / Day F 10 12 19
M 4 2 5

Junior / Night F 9 15 10
M 5 5 6

Senior / Day F 13 14 16
M 9 11 9

Senior / Night F 7 12 12
M 6 7 8

TOTAL F 119 134 141

M 61 61 63

180 195 204

579
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As seen in Table 3, firstly there are 180 cause- effect paragraphs in
Turkish, 119 of which are written by female participants, and 61 of which are by
males. Second paragraph type, narrative, is written by 195 participants, 134 of
which are female, and 61 of which are male. Thirdly, there are 204 opinion
paragraphs, 141 of which are written by female participants, and 63 are written by
males. Totally, 579 paragraphs in English are analyzed to find out the use of SP
by Turkish students. For details about grade, see Table 3.

I1. 3. Data Collection Tool

Data has been collected through three different types of texts: cause-
effect (Appendix A), narrative (Appendix B), and opinion (Appendix C) which
are mostly used paragraph types in ELT. Erkus (2009) states that the reasonable
period between each kind of measurement is ten days — two weeks. In the first
term of 2012- 2013 academic year, the participants are asked to write a narrative
text in English firstly whose topic is ‘If I could go back in time, ...". Secondly,
two weeks later, they write a cause- effect paragraph about the effects of social
sites on people’s lives. Finally, after a break for two weeks again, the participants
write an opinion paragraph about the question ‘Does age matter in relations?’. As
a second step, at the beginning of the second term, now the participants are asked
to write Turkish texts about the same topics as ‘Sosyal paylasim sitelerinin
hayatimizdaki etkileri’ as cause- effect (Appendix D), ‘Ge¢mise donebilsem ...’
as narrative (Appendix E), and finally ‘iliskilerde yas farki sorun mudur?’ as
opinion paragraph (Appendix F) again with a two-week time break out between

each one.
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I1. 4. Procedure

The participants of this study are all students majoring in Mersin
University ELT Department. Before gathering the data, the instructors of each
course have been asked for permission. Participants write English paragraphs
firstly since if they write Turkish paragraphs first, they can develop their ideas
easily so English texts may be a translation copy of the same topic because of
remembrance effect. While choosing the topics, it was important to make all
learners, from freshmen to senior, produce something about them, so the subjects
of the paragraphs have been chosen carefully. As mentioned in Part Il. 2, the data
is gathered a two- week- time break out. The participants write their paragraphs in
thirty minutes time and any help during the writing process is forbidden as to see
individual comments and word choice. No correction is made while

computerizing the data. For samples of texts, see List of Appendices.

1. 5. Data Analysis

In this section, how the data is analyzed is explained in order to reach
the aims of the present study. In the first part of the section, the way for analyzing
semantic prosodic words and their kinds especially will be mentioned. In the
second part, two new words because of and thanks to, and how to decide their

semantic prosodic appearances are handled.

11. 5. 1. Analysis of the Types of Semantic Prosody in English Texts

Semantic prosodic appearances of six words analyzed in this study have
been decided before as happen - negative SP, cause- negative SP, bring about-
positive SP, provide- positive SP, effect- neutral SP, create- neutral SP (See Table

1). If some kinds of suff