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ABSTRACT

This study examined the effectiveness of the child educational program “Will You
Play with me?” (“Benimle Oynar misin?”’, BOM hereafter) that is designed for enhancing
preschoolers’ cognitive development and their mothers’ parenting practices. The sample
consisted of unemployed mothers who had low levels of income, and their children who did
not have any formal preschool experience (N=258). Two groups were considered in this
study: randomized intervention and control groups. Intervention group was asked to watch
the BOM every weekday, and control group was asked to watch an unrelated non-educational
entertainment program for 13 weeks. Parenting behaviors and children’s cognitive skills were
assessed with pre and post screening tests. The results indicated that: (1) the mother’s ability
to mediate the program content did not have an effect on child’s arithmetic and syllabification
skills. However, presence of any active mediation enhanced the vocabulary gains from the
BOM, if the children had a low level of vocabulary skill at pre-test; (2) the mothers of
children who watched the BOM more than once a week significantly increased their
frequency of active mediation. The exposure to BOM did not significantly increase the
number of cognitively stimulating activities provided to child and did not reduce the mothers’
harsh parenting practices; (3) the change in mother’s active mediation due to the exposure to
BOM resulted in gains for child’s vocabulary knowledge, basic arithmetic readiness, and
syllabification skills. The major contribution of this study is the demonstration of the
enhancement of the effectiveness of a children’s educational television program for children’s

cognitive skills by maternal active mediation of the program content.

Keywords: educational television, early childhood intervention, mediation, parenting skills,

parent training, school readiness.



OZET

Bu calisma “Benimle Oynar misin?” (BOM) egitici ¢ocuk programinin okul dncesi
cocuklarin biligsel gelisimi ve annelerin ebeveynlik becerileri lizerindeki etkisini 6lgmeyi
hedeflemistir. Calismanin 6rneklemini diisiik gelirli, ¢caligmayan anneler ve onlarin bir
sonraki egitim doneminde okula baslayacak olan ¢ocuklar1 (N = 258) olusturur. Tesadiift
yontem ile deney veya kontrol gruplarindan birine yerlestirilen katilimcilar
degerlendirilmistir. Deney grubu katilimcilar1 13 hafta boyunca BOM’u izlerken, kontrol
grubu katilimcilarindan BOM ile ayni1 saatte yayin yapan baska bir eglence programi
izlemeleri istenmistir. Calisma oncesi ve sonrasinda yapilan bireysel degerlendirmelerle
annelerin ebeveynlik becerileri ve ¢ocuklarin biligsel becerileri 6l¢iilmiistiir. Calismanin
bulgularina gore: (1) annenin aktif araci roliinlin cocugun temel aritmetige hazirlik ve
heceleme becerisi lizerinde direkt bir etkisi bulunmamistir. Fakat ¢ocugun sozciik dagarcigi
seviyesi diisiik ise annenin aktif arac1 rolii cocugun BOM’dan faydalanmasini
kolaylastirmistir; (2) BOM’un annelerin aktif araci rollerini daha ¢ok gii¢lendirdikleri
gbzlenmistir. Fakat BOM’un ebeveynin sagladigi bilissel destek ve cezalandirict disiplin
yontemleri uygulamalari {izerinde bir etkisi bulunmamaistir; (3) annelerin aktif araci roliindeki
olumlu degisikligin, BOM un ¢ocugun sozciik dagarcigi, temel aritmetige hazirlik ve
heceleme becerileri {izerine olan olumlu etkisini artirdig1 gézlenmistir. Bu ¢alismanin en
onemli katkist annenin aktif araci rolii ile cocuklarin egitici televizyon programlarindan daha

fazla faydalanabileceginin gosterilmesidir.

Anahtar kelimeler: egitici televizyon programi, erken ¢ocuklukta miidahale, ebeveynin araci

rolii, ebeveynlik becerileri, ebeveyn egitimi, okula hazir bulunusluk
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Chapter 1

INTRODUCTION

In this Master’s thesis, the effectiveness of the child educational program “Will You
Play with me?” (“Benimle Oynar misin?”’, BOM hereafter) that is designed for enhancing
preschoolers’ cognitive development and their mothers’ parenting practices in Turkey was
examined. The primary goal of this Master’s thesis was to determine whether watching a
child educational television program featuring parenting behaviors can enhance mothers’
positive parenting behaviors. In addition, if there was a change in mothers’ parenting
behaviors, then the impact of parenting behaviors on furthering the effectiveness of the child

educational program on children’s school readiness was studied.

1.1.  Significance of the Current Study

BOM is an educational television program that addresses both parents and their
children in order to improve parent’s parenting skills and children’s school readiness skills at
the same time. BOM is supposed to be watched by mothers and children together. Direct
beneficial effects of the BOM on children’s cognitive outcomes were shown by Baydar and
her colleagues (Baydar, Kagit¢ibasi, Kiintay & Goksen 2008). In addition to these direct
beneficial effects, the current study suggests that there may be further beneficial effects on

children because of two reasons: (1) improved parenting skills, (2) joint viewing of the
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program. Most of the studies focused on the direct effects of educational programs on children
(Fisch, Truglio & Cole, 1999; Linebarger, Kosanic, Greenwood & Doku, 2004; Linebarger &
Walker, 2005; Wright et al., 2001). However, only some of them investigated the
effectiveness of child educational programs within ecological framework (Atkin, 2001;
Warren, 2005). The current study is important, since it suggests that the impacts of joint
viewing on children should be conceptualized in the context of all other influences. That is to
say, different from the previous research on the effectiveness of child educational TV
programs that focus on only the child, the current study possesses an ecological perspective

by focusing on enduring interactions of the child and his/her parent.
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Chapter 2

LITERATURE REVIEW

2.1. Current State of the Art in the Field

Studies on the effect of television on children have been conducted since 1949
(Hutchinson, 1949). Early studies mostly focused on media preference, social concerns and
health related issues. However, the impact of television on young children’s cognitive
outcomes has become a focus of research from the beginning of the 1990s (Pecora, Murray &
Wartella, 2007). The positive association between viewing certain types of educational
programs that target only children with enhanced cognitive outcomes was shown by
developmental research in several countries (Fisch, Truglio & Cole, 1999; Linebarger et al.,
2004; Linebarger & Walker, 2005; Wright et al., 2001). The effectiveness of BOM in
improving some basic cognitive skills in children in Turkey was shown by Baydar et al.
(2008). Only two studies examined the effect of television programs that were designed to
promote parenting skills in order to reduce child behavior problems (Sanders, Montgomery &
Brechman-Toussaint, 2000; Sanders, Calam, Durand, Liversidge & Carmont, 2008).
However, previous research did not address the impact of a television program on parenting

behaviors that could promote basic cognitive skills of children.
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2.2. The Impact of Child Educational Television on Child’s Cognitive Qutcomes

The impact of television viewing in preschool years on cognitive development of
preschoolers depends on the type of program. The study conducted among children who were
either 2 or 4-years old showed that early educational TV viewing predicted higher
performance in academic skills whereas viewing cartoons and general audience programs
predicted lower performance after three years (Wright el al, 2001). Another study conducted
with children who were 6 or 8-years old showed that educational program viewing was
positively correlated with reading achievement, whereas early consumption of child
entertainment programs had a negative effect on reading ability assessed three years later

(Ennemoser & Schneider, 2007).

Positive effects of educational content on children’s cognitive development have not
been a universal finding for all programs that were evaluated. Compared to broader content
categories, individual program effects were found more evident while evaluating the effects of
educational programs on cognitive development (Linebarger & Walker, 2005). This finding
suggests that exposure to a program that uses scaffolding to develop specific skills over time

may be more beneficial than exposure to educational content that is disorganized.

Sesame Street is the first program that aims to make preschool children become ready
for school (Fisch, Truglio & Cole, 1999). Fisch, Truglio and Cole (1999) reviewed 30 years’
research on the impact of Sesame Street among preschoolers’ cognitive development. The
review showed that Sesame Street had an effect on a wide range of cognitive skills related to
school readiness such as literacy, vocabulary size, number concepts, symbolic representation

(letter recognition, numeric skills) and geometric shapes. Besides, the cognitive gains were
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found to be long lasting. Even after 12 years, the difference between viewers and non-viewers
could be detected (Anderson, Huston, Schmitt, Linebarger & Wright, 2001). In line with the
US studies, cognitive gains of children have also been shown in different countries such as
Turkey, Mexico, Portugal, and Russia where the international coproductions of Sesame Street
were shown. Linebarger and Walker (2005) examined the effect of individual programs on
American children who were 30 months of age. Results showed that watching Dora the
Explorer, Blue’s Clues, Arthur, Clifford, Dragon Tales resulted in greater vocabularies and
higher expressive language scores. These programs include (1) characters that directly speak
to the child, (2) provide opportunities to respond, (3) actively elicit participation like learning
in live situations (Dora the Explorer& Blue's Clues), (4) include visual representation of the
vocabulary words, (5) have a strong narrative, (6) are visually appealing, and (7) give
definitions of the words (Arthur, Clifford & Dragon Tales). Another study conducted in the
US showed that the emergent literacy skills of kindergarten and first-grade children who
viewed “Between the Lions” were improved (Linebarger et al., 2004). This program was
designed to foster emergent literacy of preschool children by teaching concepts of print, the
alphabetic principle, phonemic awareness, and letter—sound correspondence. Baydar et al.
(2008) evaluated the effectiveness of an educational television program in Turkey named as
“Will You Play with me?”. This program focused on supporting the school readiness skills of
children who do not have center-based preschool experience. Different from the other
educational programs, it targeted school readiness skills by addressing both children and their
mothers. Results showed significant benefits for school readiness related cognitive skills of

children.

Contrary to the findings above, watching some programs were found to be related to

poor cognitive outcomes especially for language development. Linebarger and Walker (2005)
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conducted a study with 30 month-old American children and found that children who watched
Teletubbies and Barney & Friends had smaller expressive language scores compared to non-
viewing counterparts. Although no content analysis was done for these programs, the
researchers suggested that the cause of the adverse effects can be loose narrative structure and

poor language models such as baby talk usage in these programs.

In order to quantify the effects of specific programs’ effectiveness, effect size of the
programs should be considered. However, effect sizes were not provided for the most of the
programs except Sesame Street and its international co-productions. A meta-analysis
examined the effects of Sesame Street international co-productions on children's key learning
outcomes. 23 studies conducted in 13 countries formed the sample of this analysis. Effect
sizes (measured in d) are estimated by both fixed-effect and random-effect models. The
overall whole-sample effect size was estimated at .27 by the fixed-effect model and .26 by the
random-effect model. The effect sizes were found consistently positive for learning outcomes.
The fixed- and random-effect size estimates were.19 and .20 for literacy and .21 and .24 for

numeracy (Mares &Pan, 2011).

To sum up, viewing educational programs enhances the cognitive skills of
preschoolers whereas viewing entertaining child programs and general audience programs
negatively affects later cognitive performance. The educational program’s effectiveness
depends on the content of the program. The educational programs that are designed for
enhancing school readiness skills are effective on children’s cognitive outcomes. Specifically
the programs that include characters, which actively elicit participation, have strong narrative,
visual representation and definitions of the vocabulary words, teach phonemic awareness and

target both children and their mothers, result in better cognitive outcomes for children who
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watchthose programs. On the other hand some programs resulted in poor outcomes for early
viewers’ language development; the reason may be their loose narrative structure and poor
language models. The effect sizes of the effective educational TV programs on child cognitive
outcomes are ranged between .19-.35 estimated via the fixed effect models; .20-.41 via

random effect models.

2.3. Parent Behaviors that Mediate the Effect of Television on Children

What and how a child learns from television in early years is mostly influenced by
parent behaviors. Parent behaviors that specify the viewing context of children are important
while conceptualizing the effect of television on children’s cognitive outcomes. Studies
addressed two types of parent behaviors, which mediate the television’s effect on children’s
cognitive outcomes, namely coviewing, and active (or instructive) mediation (Austin, 1993;
Austin, 2001; Nathanson, 1999; Warren, 2003). Coviewing is defined as simply viewing
television with the child. It refers mostly coincidental shared viewing with the child, rather
than viewing with the aim of providing commentary or discussion about the content. Active
(or instructive) mediation is defined as talking with the child about the TV content and

reasoning about that content (Austin, 2001; Nathanson, 1999; Warren, 2003).

Parent’s mediation styles may influence cognitive outcomes of children in two ways:
by being role models, and by serving as an alternative source of information (Evra, 2004).
Through coviewing, children can learn appropriate television viewing behaviors by modeling
their parents. Through active mediation, parents not only model how to process the television
content but they can also serve to support the content, by explaining, simplifying, or by

adding to it.
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Children make sense of the television content using the help of parents, especially if
parental mediation is in the form of active mediation or discussing the content (Evra, 2004).
By using active mediation, parents affect children through three different processing tasks
namely categorization, validation, and supplementation (Messaris, 1982 cited in Austin,
1993). Through categorization, parents help children to assess ‘what is’ the content on TV,
whether and how the TV content reflect the real world, that is to say parents give pre-
arranged phenomena for children while viewing. Through validation, parents support children
to decide how representative the things on TV. Parents validated the TV content whether they
are important, right, wrong etc, depending on their own experiences and help children to
understand accuracy and representativeness of the content accordingly. Through
supplementation, parents show children how to use the information received from television
in the real world by supplying additional information and help them to understand ‘what is

related to what’.

2.4. Empirical Findings on Parent Behaviors that Mediate the Effect of Television on

Children

Studies have shown that parental mediation such as coviewing and active mediation
influenced the effect of educational TV on children’s cognitive outcomes. Findings suggested
that the information structured by an adult supported the children to elaborate and encode
meaningful program material better than children who viewed alone (Watkins, Calvert,
Huston-Stein & Wright, 1980). Furthermore, it was found that parental motivation and
parental commentary during viewing reduced the demand of processing the educational
content (Fish, 2000). Huston and Wright’s Traveling Lens Model (1989 cited in Linebarger,

2004) also suggests that parents can bring the stimulus, which is educational content, to the



Chapter 2: Literature Review 9

focal lens of child’s interest by repetition, by decreasing the complexity and increasing the

comprehensibility, therefore child can benefit from the content.

In sum, the effect of educational TV programs on children’s cognitive outcomes can
be mediated by parent behaviors if these behaviors help children to categorize the new
information that is learned from the program, validate whether it is important, and learn how
it is related to the information learned before. Through these parental mediation skills, the
processing of the educational content is facilitated by adjusting the content to the level of the
child’s cognitive level. Thus, in the present study parents’ behaviors such as asking questions
about the program, explaining the parts that are not understood, and discussing the program

are expected to increase the benefit of the children from the BOM.

2.5. The Impact of Child Educational Television on Mother’s Parenting Skills and

Behaviors

BOM, as a child educational television program featuring parenting practices, may
have a positive effect on parent’s ability to provide cognitive stimulation to his/her child, a
positive effect on supportive parenting practices, and a negative effect on harsh/power
assertive parenting practices. Previous research has not addressed the impact of a child
educational television program on enhancing parenting behaviors that could potentially
promote basic cognitive skills of children. The impact of television programs on parenting
skills and behaviors is understudied. Few studies evaluated the Triple-P parenting program as
a media based intervention strategy. These studies targeted improving positive parenting skills

in order to reduce children’s behavior problems. On the other hand, there is no evidence on
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using television programs in order to promote positive parenting behaviors including parental

mediation of the content with the purpose of promoting child’s cognitive skills.

One of the few studies that targeted parenting skills to reduce child behavior problems
was conducted by Sanders, Montgomery and Brechman-Toussaint (2000). Researchers
assessed the effectiveness of a television series named “Families” on Australian parents of
children who were between 2 to 8 years old. The television series addressed parenting
strategies that prevent common behavioral problems of children in the format of brief
discussions on various family issues. 30-minute program included five to seven minutes of the
Triple-P parenting program content. The program was not broadcasted. Parents were given 12
videotapes and 12 written self-help info sheets, and were instructed to watch two episodes
every week. Parent reports were used to assess the child and parent outcomes. Parents in the
viewing condition reported significantly lower levels of disruptive child behavior and higher
levels of perceived parenting competence, compared to the control group. Post-intervention

effects were observed at six-month follow-up.

Sanders et al. (2008) examined the effects of Triple-P parenting program as a reality
series on British TV, named “Driving Mum and Dad Mad”. The program was broadcasted on
a highly accessible UK TV channel. Its format was entertaining observational documentary,
in which five families with disruptive children undergoing group Triple-P were documented.
Parents were randomized either to a standard condition (simply viewing the series) or an
enhanced condition where, in addition to viewing, parents received a self-directed workbook
and had access to web-based materials and e-mail support. Parent-report measures were used
as outcomes. Findings showed that parents in both conditions observed significant

improvements in their child’s disruptive behaviors and their dysfunctional parenting practices,
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and parental affect (anger, depression, and stress). Parents in the enhanced condition reported
decreased partner conflict over parenting and higher overall levels of program satisfaction.
The more the number episodes were watched, the higher the level of improvement was

observed. Post-intervention effects were maintained at six-month follow-up.

The BOM’s program content is adapted from the Mother Child Education Program
(MOCEP), which is an early intervention program with discussion based and in-person
instructional format. Kagitcibasi, Sunar and Bekman (2001) evaluated the effects of MOCEP
on parenting practices. They showed that in the interaction with children, mothers were: (1)
more cognitively stimulating, (2) more supportive (i.e. verbalize their satisfaction), (3) less
punitive (i.e. decreased physical and verbal punishment) than mothers who did not participate
in the program. In the current study, the effect of BOM on parents’ ability to provide
cognitive stimulation and their use of harsh/punitive parenting practices are investigated.
Moreover, a positive effect of exposure to BOM on active mediation is expected, because the
original intervention program, MOCEP, offers a content that could initiate an interaction
between mother and child (i.e. direct interaction with child, reading/telling stories, and

cognitively oriented teaching) (Kagitcibasi, Sunar & Bekman, 2001).

Although there are few studies on the impact of television on mother’s parenting
skills, the extant evidence may not be generalizable for the current study for several reasons:
(1) previous studies evaluated the program with different formats such as discussion-based
and entertaining observational documentary format, (2) they aimed to improve children’s
disruptive behaviors rather than children’s cognitive outcomes, (3) they targeted only parents,
(4) they used additional resources to reinforce learning (Sanders, Montgomery & Brechman-

Toussaint, 2000; Sanders et al. 2008).
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2.6. The Association of the Change in Parent Behaviors with the Change in Child

Outcomes

Parent behaviors, which are targeted in the current study are associated with a change
in children’s cognitive skills, can be grouped in two categories: (1) behaviors that directly
support children’s input of the content, (2) behaviors that affect children’s cognitive
development via increased joint attention , increased emotional support, and decreased harsh
parenting. Parent behaviors that directly enhanced children’s input of the educational content
are described in the sections 2.3 and 2.4. The effects of parent behaviors that enhance joint
attention, parental warmth and responsiveness and decrease harsh parenting practices in order

support child’s basic cognitive skills are presented in this section.

Research has shown that increased joint attention, parental warmth and responsiveness
are positively related to later cognitive skills. Joint attention was found to be correlated with
acquisition of words. Children’s acquisition of words was found to be positively related to the
number of references used by the mothers’ to the objects in the focus of attention of the
children (Tomasello & Farrar, 1986). Maternal responsiveness is also associated with child’s
cognitive development. A study conducted with low SES families showed that the rate of a
composite measure of cognitive skills increased among children at the age of 5 when mothers
were consistently responsive, in order to meet children’s needs, more than the other children
whose mothers’ responsiveness was inconsistent (Landry, Smith, Swank, Assel & Vellet
2001). Another study recruited low SES families, measured parent-child interactions, with
videotapes, when the children were 14, 24 and 36 months. In this study, joint attention,
emotional tone (positive and negative) parental responsivity, and parental guidance
(informative vs. directive statements) were found as strong predictors of early literacy skills at

36 months of age (Dodici et al., 2003).
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Positive parenting skills, under certain conditions could compensate for a lack of
cognitive stimulation. A study conducted with low-income African American single mothers
with preschool age children analyzed patterns of parenting. Four different parenting patterns
were observed: (1) cognitively stimulating, (2) patient and nurturing, (3) aggravated but
nurturing, (4) low nurturance. Children, whose mothers were in either “cognitively
stimulating”, or “patient and nurturing” group, reported greater cognitive school readiness
than the other two groups. Moreover “cognitive stimulation” group did not score better than
“patient and nurturing” group. This result implied that positive parenting practices can

compensate for a low level of cognitive stimulation (McGroder, 2000).

On the other hand, parents’ harsh parenting practices had negative effects on child’s
cognitive outcomes. Boak, Griffin, Ripple, and Peay (1999) conducted a study with Head
Start children and their mothers with low income and low education levels. They measured
the impact of parental attitudes towards child rearing on child’s school readiness skills.
Results indicated that mothers’ increased parental aggravation and strictness had a negative
impact on children’s associative vocabulary skills. Another study conducted among single
mothers with low income level and their preschool-age children (age of 3-6 years) examined
proximal factors related to cognitive outcomes of children. Observational measures were used
to test the impact of parent-child interactions in different contexts (puzzle, puppet, and
cleanup) on child’s cognitive competence. It is found that harsh discipline practices negatively
affects child’s cognitive competence through decreased cognitive stimulation (Park, 2004).
Another finding on the relation between harsh parenting and child outcomes was shown by
Dodge et al. (2008). The study was conducted with African American children, and children

were followed annually from ages of 5 to 8 years. Analyses revealed that, exposure to harsh
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and inconsistent discipline methods caused children to have decreased vocabulary skills, and

poor social problem solving skills.

In sum, in addition to facilitating the input of the content; increased joint attention,
parental responsiveness, warmth and the level of harsh parenting are important determinants
of the child and mother interaction patterns that affect child’s cognitive skills. Moreover, they

might operate together and compensate for the lack of one another.

2.7. The Proposed Conceptual Models and Hypotheses

Given the previous research findings, the three proposed conceptual models of the
current study are presented in Figure 1, Figure 2 and Figure 3. The first conceptual model,
Figure 1, outlines direct and indirect effects of mother’s active mediation on child outcomes,
in addition to the effects of exposure to BOM. The effects of parental active mediation can be
due to either direct cognitive input provided, or joint attention; or both. This first model will
reveal whether any of the effects is operating. However, it will not help to decide which effect
of parental mediation is operating. The second conceptual model is presented in Figure 2.
This model will reveal the parents’ direct benefit from BOM. The third conceptual model,
Figure 3, will show if there is any benefit on parent outcomes due to exposure to BOM, will
they augment child benefits or not. Children may benefit independently, children may benefit

only because of parents’ benefits or both factors may lead further child benefits.
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Figure 1: The proposed conceptual model 1
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Figure 2: The proposed conceptual model 2
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Figure 3: The proposed conceptual model 3
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Guided by previous research the following specific hypotheses focusing on the

effectiveness of BOM on parent behaviors and child cognitive outcomes were examined:

Hypothesis 1: BOM will have significant benefits for school readiness of children. The
findings of Baydar et al.’s (2008) study are expected to be replicated with slightly redefined
variables. It is expected that exposure to BOM would significantly enhance children’s
vocabulary, basic arithmetic readiness and syllabification scores. In Figure 1, it is expected
that the effect of exposure to BOM on child’s cognitive skills at post-test will be significant.
Thus, “a” will be significant. The effect of exposure to BOM on child outcomes will vary
depending on the level of the child’s cognitive skill at pre-test. That is to say, “b” will be

significant.

Hypothesis 2: The children of mothers who engage in active mediation will perform in
cognitive tasks better than the children whose mothers do not use active mediation strategies.
In Figure 1, it is expected that the effect of active mediation on child’s cognitive skills at post-
test will be positive and significant. Thus, in Figure 1 “c” will be significant. Parent’s active
mediation will moderate the effect of exposure to BOM on child outcomes either: (1) by
directly providing input through categorizing, and validating the educational content and
supplementing the content with additional information, or (2) by joint attention and emotional
support that is provided to the child, or both 1 and 2 will be operating together. That means,
“d” will be significant. There will also be differential effects of mother’s active mediation on
child outcomes depending on the skill levels prior to the exposure to the program. Because,
the TV content will be customized according to the developmental level of the child by
parent’s repetition and parent’s commentary will decrease the complexity of the content;

while emotional support and warmth will facilitate learning. Therefore, “€” will be significant,
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rendering active mediation more beneficial for children who have a low level of skills at pre-
test. The level of mother’s parenting practices at pre-test will be associated with the level of
mother’s active mediation at pre-test. Therefore, “f” will be significant. Mother’s active
mediation skill will be positively related to cognitive stimulation, and negatively with

mother’s harsh parenting practices.

Hypothesis 3: Although the evidence on the impact of television programs on parenting
practices cannot be generalized, as a child educational program featuring parenting practices,
BOM is expected to promote mothers’ ability to provide cognitive stimulation and increase
frequency of active mediation, enhance supportive parenting practices, while reducing
harsh/negative parenting practices. In Figure 2, it is expected that the effect of exposure to
BOM on mothers’ parenting skill levels at post-test will be significant. Therefore, “a” will be
significant. The effect of BOM on mothers’ parenting skills will vary depending on the
parenting skill level at pre-test, rendering the program more beneficial to those who have the
lowest level of skill at pretest. Thus, “b” will be significant.

Hypothesis 4: The children of mothers who benefited from BOM will have increased school
readiness compared to children of mothers whose parenting practices did not change.
Increased cognitive stimulation, enhanced active mediation, and decreased harsh parenting
practices of parents will increase the benefits of children gained from the educational
program, because the mothers will increase the comprehensibility of the educational content
for the children and provide emotional support (Path d in Figure 3). In Figure 3, it is expected
that the effect of BOM on improving mothers’ parenting practices and active mediation will
be significant. This increase in parent outcomes will enhance the cognitive gains of their
children from the BOM. In Figure 3, mothers’ and children’s skill level at pre-test will be

comparable in all groups. That means “A” and “B” will be comparable across intervention
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groups. The magnitude of change in parent and child outcomes will be higher in the groups
who exposed to BOM than the control group. Thus, “C” and “D” will be higher in the
experimental group than the control group. If the mother’s and child’s skill level are high at
pre-test, their level of change will be lower than the others. Therefore, the effect of level of
mother’s parenting practices on its magnitude of change (“a”), and the effect of level of
child’s cognitive outcome on its magnitude of change (“b”) will be negative. The effect of
mother’s level of active mediation and parenting practices, on the level of child outcomes
(“c”) will be positive.In other words, parents with a high level of skill will have children who
have better cognitive task performance. The effect of the magnitude of change in mother’s
active mediation and parenting practices on the magnitude of change in child outcome of
interest (“d”) will be different across intervention groups, where mothers who experience
rapid change in their skills will also contribute to changes in their children’s cognitive

performance more strongly than others.
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Chapter 3

METHOD

3.1. Design and Procedure

In this section, the content of the child educational program, the experimental

evaluation design and procedures employed in the study are described respectively.

3.1. 1. Content of the Child Educational Program

“Benimle Oynar misin?” (BOM) is an educational program that is broadcasted in
Turkey. The program content was adapted from the Mother—Child Education Program
(MOCEP) which is a home-based early enrichment program that aims supporting early child
development through the mediation of the mother. It is shown that this parent-focused
intervention program resulted in better family adjustment and better child cognitive outcomes
especially for those who have socioeconomic disadvantages (Kagitcibasi, Sunar & Bekman,

2001).

The expert team adapted the MOCEP content and designed the children’s television
program BOM in order to reach a larger number of mother-child dyads than MOCEP. The

BOM program has six main target areas, namely, family relations, social development,
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emotional development, physical development (health), environmental awareness, and
cognitive development; the latter being the most strongly emphasized area. Since the access to
preschool education is limited in Turkey, the BOM was designed to support and enhance
school readiness skills of preschoolers. The BOM program is a 65-part series of half hour
television segments that include a mix of short segments. It is repeated twice a day during
weekdays. In short segments lively and entertaining studio drama shows and games, puppets,
animation, live shots, and music are presented. Therefore, it is similar to other child
educational programs like Sesame Street in terms of its segmented format. However, different
from other child educational programs it targets both children’s cognitive development and
their mothers’ parenting behaviors. The BOM covers topics such as nutrition, child health,
children’s developmental needs (physical, cognitive, social, and emotional), play activities for
preschool children, discipline, parent—child communication, reproductive health and family

planning.

3.1. 2. Experimental Design

The data were collected during the fall of 2002, when the second, 65-segment cycle of
the BOM was broadcasted 5 days per week. 399 mother-child dyads were recruited. Subjects
were randomly assigned to one of the three conditions: intervention, control, and natural
observation group. Intervention group, namely the group who were exposed to the BOM, was
asked to watch the BOM every weekday for 13 weeks. Control group was asked to watch an
unrelated non-educational entertainment program for 13 weeks. The suggested entertainment
program was broadcasted at the same time as the BOM on a different channel minimizing the
risk of contamination of the control condition. Participants in the natural observation group

were only informed about the BOM and about its potential benefits for children but were not



Chapter 3: Method 21

asked to watch it. During the study (13 weeks) they were not contacted again and this
information was not repeated. In the present study the natural experiment group is not
included in the analyses because the mothers who watched the BOM were likely self-selected.

Thus, 258 mother-child dyads are considered in the current study.

3.1.3. Procedure

All participants in the intervention and the control groups received pre and post
assessments individually at home. First the parent, then the child was assessed. The interviews
took approximately half an hour in total. All participants received food supplies packs in
between the pre and post tests; and incentive gifts after post-test. In addition, six telephone
follow-up interviews were conducted with these participants approximately every other week.
During these interviews, mothers in the experimental group were asked whether they watched
the BOM. Mothers in the control group were asked whether they watched the suggested
entertainment program. Data on exposure to the program were also collected during these
interviews. Rates of attrition from the pre-assessment to the post-assessments in the

intervention and the control group were 5%, and 9% respectively.

3.2. Sample

The television program targeted 4- to 6-year-old low SES children, who could not
receive center-based preschool education, and their mothers. Therefore, in the present study
unemployed mothers who had low income levels and their children who ranged in age

between 4.6 and 6.3 years old, and who did not have any formal preschool education were
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recruited. 258 mother-child dyads, living in Istanbul, the largest metropolitan city in Turkey,

were selected. Of the 258 children, 48.8% (n=126) were girls.

3.3. Measures

In this section pre and post-screening measures of children’s cognitive skills, parenting
practices, parental mediation of the program content, the exposure to BOM, and socio-
demographic characteristics are described (see Appendix A for pre-screening questionnaire,
Appendix B for post-screening questionnaire, and Appendix C for telephone interview

questionnaire).

3.3.1. Pre-screening and Post-screening Measures of Children’s Cognitive SKills

Since there was no standardized cognitive test available for the population in question
that could be administered in a home visit, the cognitive outcomes of the children were
assessed with a test battery developed by Baydar et al. (2008). The test battery included
specific cognitive outcomes that the BOM targeted. Pilot tests were conducted with 4- to 5-
year-old children. The tests were given to children before the study began and after the
screening of the BOM ended for the experimental group. The test battery included five
cognitive skills tests, namely, basic arithmetic readiness, categorization, spatial analogies,
syllabification, and vocabulary. In the present study, three cognitive skills were considered:
basic arithmetic readiness, syllabification and vocabulary. The basic arithmetic readiness test
assessed children's ability in counting and simple addition and subtraction; and its internal
reliability (o) at pre-screening assessments was .92. The syllabification test assessed

children’s ability to break down words into syllables and its internal reliability (a) at pre-
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screening assessment was .90. The vocabulary test assessed receptive vocabulary knowledge
by asking children to name 12 drawings, and its internal reliability (o) at pre-screening

assessment was .69.

3.3.2 Pre-screening and Post-screening Measures of Parenting Behaviors

In order to measure parenting behaviors three different scales were used: Parenting
Practices Interview, selected items from the Home Observation for Measurement of

Environment (HOME) Inventory and measure of parental mediation.

3.3.2.1 Measure of Mothers’ Parenting Skills

To assess parenting skills Parenting Practices Interview (PPI) was used. The PPl is a
self report measure that is composed of 19 items and with a 5-point Likert-type scale (1:
strongly agree to 5: strongly disagree). The instrument was adapted from the Oregon Social
Learning Center’s (OSLC) Discipline Questionnaire and was revised for preschoolers by
Webster-Stratton (1998). Based on the psychometric analyses, these items were classified into
three subscales such as: The Harsh/Negative Parenting Scale, the Supportive Parenting Scale,
the Ineffective Parenting Scale (Baydar, Reid & Webster-Stratton, 2003). In the present study
Harsh/Negative Parenting Scale and the Supportive Parenting Scale were planned to be used
for analyses. The Harsh/Negative Parenting Scale consists of five items such as spanking or
slapping the child and showing anger when punishing the child. The Supportive Parenting
Scale assesses parenting competence in response to positive/prosocial as well as negative

behaviors of the child. The Supportive Parenting Scale includes four items such as praising
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the child when child behaved well, as well as using positive disciplinary strategies. The
internal reliability coefficient (Cronbach’s o) of the scale constructed from these items were
.73 for the harsh/negative and .57 for the supportive parenting scale (Baydar, Reid &
Webster-Stratton, 2003). The cronbach’s alpha of the harsh/negative parenting scale was
acceptable. However, the reliability of the supportive parenting scale was poor. Therefore, the
supportive parenting scale could not be used in the analyses. The instrument was adapted to
Turkish by Baydar et al. (2008), and its subscales’ internal reliability coefficient (Cronbach’s
o) for the harsh/negative parenting scale was .81. The correlation between parents’ harsh

negative parenting skills and supportive parenting skills was .31, ( p<.01).

In order to control the variance due to the age differences of children, parents’ harsh
parenting test scores were age-standardized. The parents’ pre screening test scores first scaled
to range between 0-100. Every score was regressed on the age of the children in months.
Residualized test scores were computed that represented the test performance with linear
effect of age removed. Parents’ standardized harsh parenting test scores ranged from -39.5 to

45.1; and the mean score was -.07 (SD=15.6).

3.3.2.2. Measures of Cognitively Stimulating Activities Available to the Child

Baydar et al. (2008) constructed a scale that was based on Home Observation for
Measurement of Environment (HOME) Inventory (Caldwell & Bradley, 1984) in order to
assess cognitively stimulating activities available to the child in the home environment. The
scale had six items concerning the child's learning activities at home. Mothers reported their

or other family members’ frequency of reading to the child, the number of books that the child
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had, and whether anyone made an effort to teach the child numbers, the alphabet, and shapes

or sizes. Internal reliability (o) of the constructed scale was .62.

In order to control the variance due to the age differences of children, parents’
cognitive stimulation scores were age-standardized. The parents’ pre screening test scores
first scaled to range between 0-100. Eeach score was regressed on the age of the children in
months. Residualized test scores were computed that represented the test performance with
linear effect of age removed. Parents’ standardized cognitive stimulation test scores ranged

from -43.9 to 58.5; and the mean score was 1.06 (SD=25.0).

3.3.2.3. Measure of Parental Mediation of Program Content

In order to assess parental mediation the mothers were asked to state the frequency of
some behaviors while they were watching the child educational television program with their
children. Those activities were: doing own work while watching, watching with the child
without talking, asking questions about the program, explaining the segments that the child
did not understand, and discussing the program after watching together. The three activities:
asking questions about the program, explaining the segments that the child did not understand,
and discussing the program after watching together, were considered as active mediation scale

items. Internal reliability (o) of the constructed active mediation scale was .65.

In order to compute the active mediation scores of mothers, the answers for the three
activities stated above were added up. The activities that mothers stated as “always” were
coded as “2”; activities reported as “sometimes” coded as “1”’; and activities reported as

“never” coded as “0”. The total active mediation scores ranged from 0 to 6. Analyses were
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conducted both for the active mediation variable with 3 levels (no active mediation, medium
active mediation and high active mediation) and with 2 levels (no active mediation, any active
mediation). There were no significant differences in the results that were obtained from
variable with 3 levels and 2 levels, in terms of the impact of active mediation. Therefore,

analyses for the active mediation with 2 levels were reported in the present study.

3.3.3 Measures of Exposure to BOM

Six structured telephone interviews were conducted with mothers in order to assess the
exposure to BOM during the 13-week screening of the program. Mothers in the experimental
group were asked how many times during the past week they watched the BOM. Answers
were first averaged over 6 data points and then grouped into two categories: intervention
group with low exposure and intervention group with high exposure®. Those considered not
having had meaningful exposure, “low exposure” watched the BOM less than once a week;
those considered to have had “high exposure” watched an average of 1-2 times a week or
more. The children’s exposure to BOM with mothers was also assessed with these interviews.

Almost all children were reported as watching the program with their mothers.

! Analyses were conducted both for the exposure to BOM variable with 4 levels (control group,
intervention group with low exposure, intervention group with medium exposure, and intervention group with
high exposure) and with 3 levels (control group, intervention group with low exposure , and intervention group
with high exposure). There were no substantial differences in the results that were obtained from variable with 3
levels and 4 levels, in terms of the impact of exposure to BOM. The analyses for the exposure to BOM variable
with 4 levels can be provided, upon request.
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3.3.4 Measures of Socio-demographic Characteristics

The demographic information such as the age and sex of the child, the total number of
children in the family, and the place of birth of the mother (whether born in the metropolitan
area or not) were reported by the mothers. The socioeconomic characteristics available for
analyses here were the mother's number of years of education, the mother's estimate of the
total monthly expenditures of the household, and the ownership of the family residence were

asked to the mothers.



Chapter 4: Results 28

Chapter 4

RESULTS

This chapter is presented in five sections. The first section includes descriptive
analyses of the sample by randomized study groups. The second section presents analyses that
explore the effects of exposure to BOM and mother’s active mediation on child outcomes. In
the third section, the association of parenting skills with mother’s active mediation at pre-test
is analyzed. Analyses to test the effects of exposure to BOM on parenting behaviors are
covered in the fourth section. In the final section, the analyses to test the association of the

change in parenting behaviors with the change in child outcomes are presented.

4.1. Descriptive Analyses of the Sample by Randomized Study Groups

In this section, first a comparison of the characteristics of the sample by randomized
study groups is presented. Second, mean test scores of children in the control and intervention
group by levels of exposure to BOM are provided. F tests for means and chi-square tests for

percentages were conducted in order to compare groups.
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4.1.1. Characteristics of the Sample by Randomized Study Groups

The characteristics of the sample considered in the present study were: age of the
child, gender of the child, number of children in the household, whether household is shared
with extended family, whether mothers were born outside of Istanbul metropolitan area,
maternal education in years, monthly per person expenditures of the household, whether
participants are home owners, whether children had any books, whether children watched
more than 5 hours of television on weekdays, whether mothers had ever heard of the BOM,

mean test scores of children and parents. Results are presented in Table 4.1.

The comparisons of sample characteristics in intervention and control groups showed
that there were no significant differences between the two groups except for two
characteristics (proportion of home owners and children who had no books). The
experimental group had a higher proportion of families who owned their homes, (1, N
=258) = 3.9, p=.05 and had a lower proportion of children who had no books, #*(4, N =258)
= 12.8, p<.05 than the control group. For all other characteristics considered, the

randomization process provided comparability of the intervention and the control groups.
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Table 4.1

Characteristics of the sample by randomized study groups (N=258)

Randomized study groups

Experimental  Control
Characteristics (N=133) (N=135)
Mean age of the child (in months) 63.1 (4.2) 63.7 (3.5)
Percent of female children 49.6% 48.0%
Mean number of children in the household 2.6 (1.2) 2.7 (1.2)
Percent of extended family households 14.3% 16.0%
Percent of mothers who were born outside Istanbul
Metropolitan Area 70.7% 72.0%
Mean maternal education (in years) 5.5(2.8) 5.1(2.9)
Estimated mean monthly per person expenditures of the ~ 82.80 TL/  84.40 TL/
household 49.9% 50.8%
Percent who owned their home 58.6%* 46.4%
Percent of children who had no books 48.9%* 61.6%
Percent of children who watched more than 5 h of
television on weekdays 24.8% 21.6%
Percent of mothers who had never heard of BOM 46.6% 58.4%
Mother's active mediation 1.98 (1.4) 1.91 (1.4)
Cognitive stimulation provided 46.1 (24.7) 415 (25.2)
Cognitive stimulation provided, age-standardized test
scores 3.3(24.6) -1.4(25.2)
Mother's harsh parenting 43.5(16.2) 44.6 (15.0)
Mother's harsh parenting, age-standardized test scores -0.7 (16.2) 0.6 (15.1)
Child's vocabulary 78.9 (13.5) 80.1(11.7)
Child's vocabulary, age-standardized test scores 0.8 (13.4) 2.0 (11.7)
Child's basic arithmetic readiness 13.1(6.1) 14.4 (7.0)
Child's basic arithmetic readiness, age-standardized test
scores -1.1(6.1) 0.0 (7.0)
Child's syllabification 74.6 (34.9) 79.5(29.7)
Child's syllabification, age-standardized test scores -3.8(34.9) 1.2(29.7)

Note: * p<0.05.
& Standard deviations are in parentheses for all means.
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4.1.2. Mean Test Scores of Children in the Control Group and the Experimental Group

by Levels of Exposure to BOM

Pre-screening age standardized test scores of children were compared across two
levels of exposure to BOM in the experimental group (low and high), and the control group.
ANOVA analyses were conducted to test whether there was a significant difference by the
exposure to BOM at pre-test. Results are presented in Table 4.2.

Table 4.2

Age standardized mean test scores of children in the control group and the experimental
group by levels of exposure to BOM (standard deviations are in parentheses).

High
Low exposure exposure
Control experimental  experimental
group (Watched group

Outcomes (N)
9roUP " ess than once a (Watched 1+

week) times a
week)
Child's vocabulary (N=246) éfg) (-11:-37;) (iézg)
b a
Child's basic arithmetic readiness (N=246) (2623) (35%(; (%71;
b a b
Child's syllabification (N=246) (22-;5;) -(13990253 8552)

Notes: Superscripts that differ indicate that the differences between the groups that are
significant (p<.05) based on post hoc tests.

There were no significant differences in pre-screening vocabulary scores of children
among the three groups [F (2,243) =1.2, ns]. However, the low exposure experimental group
differed significantly from the control group in their basic arithmetic readiness scores [F
(2,243) =3.3, p<.05], and their syllabification scores were lower than the high exposure
experimental group, and the control group [F (2,243) =5.1, p<.01]. In other words, in terms
of syllabification skills (lower than the other two groups) and basic arithmetic skills (lower
than the control group), there was a relative disadvantage of the group of children in the low

exposure experimental group. The participants who were assigned to program viewing
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condition were encouraged to watch the BOM, were informed about the benefits of the
program, and were reminded every two weeks. Therefore, the participants who were
randomly assigned to program viewing condition but watched the program less than once a
week, were anticipated to be self-selected in terms of their lack of motivation to watch the
BOM. It implies that the mothers of these children probably did not have a high level of
concern about benefiting from early educational experiences. In the present study, all analyses
that estimated the effects of exposure to educational television on post-screening test scores

included pre-screening scores as controls in order to control for these differences.

4.2. The Effects of Exposure to BOM and Mother’s Active Mediation on Child

Outcomes

The effects of viewing the BOM and mother’s active mediation on three child
outcomes (vocabulary, basic arithmetic readiness, and syllabification) were tested using
between subjects ANOVA analyses. Separate analyses were conducted for each of the
children’s school readiness indicators (vocabulary, basic arithmetic readiness and
syllabification) as the dependent variables. Independent variables included were: children’s
skill level at pre-test (low, high), the exposure to BOM (control group, intervention group
with low exposure, and intervention group with high exposure), mother’s active mediation (no
active mediation, any active mediation), cognitive stimulation provided to the child (low,

high), and mother’s harsh parenting practices (low, high).

For each outcome, the analyses were carried out in seven steps. All steps included a
control for skill level at pre-test. First, at Steps I and 11 the findings reported in Baydar et al.,

(2008) study were reestablished with slightly redefined variables. These results were shown to
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be robust. At the first step, the effect of exposure to BOM on child outcomes was tested. At

Step 11, the interaction of exposure to BOM with child’s skill level at pre-test was assessed.

The effects of mother’s active mediation on child outcomes and the hypothesized
moderation of these effects were tested in Steps 111 to VII. At Step 11, the main effect of
active mediation on the child outcome of interest was tested. The possibility that the effects of
mother’s active mediation of the program may differ at varying levels of skill at pre-test was
assessed at Step IV. At Step V, the differential effects of mother’s active mediation at varying
levels of exposure to BOM were tested. The proposed conceptual model had represented the
hypothesis that the specific effect of active mediation on child outcome would be distinct
from the effects of other parenting behaviors. Empirical support for this hypothesis was
sought by testing the effect of active mediation in the presence of controls for cognitive

stimulation and mother’s harsh parenting, at Steps VI and VII respectively.

The results of the seven steps of analyses for each of the child outcomes are presented

in the following three sections.

4.2.1. The Effects of Exposure to BOM and Mother’s Active Mediation on Child’s

Vocabulary

The analyses that were conducted to investigate the effects of exposure to BOM and
mother’s active mediation on child’s vocabulary scores are presented in Table 4.3. In line
with the findings of Baydar et al. (2008), it was expected that the exposure to BOM would
significantly enhance children's vocabulary scores and this effect would not vary depending

on the vocabulary level of the child at pre-test. These hypotheses were supported at Steps |
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and 1l respectively. Analyses showed that controlling for the children’s initial vocabulary
scores, the exposure to BOM significantly improved children's vocabulary scores [F (2,225)
=6.8, p<.01], and the effect size for vocabulary scores was 0.23 (n> = 0.051). The interaction
of exposure to BOM with vocabulary level at pre-test was not significant [F (2,223) = 0.7,

nsj.

It was expected that the mother’s active mediation would have an effect on her child’s
vocabulary scores. At the third step, this hypothesis was tested but was not supported.
Controlling for the effect of exposure to BOM and vocabulary scores of the children at pre-
test, the main effect of mothers’ active mediation on the children’s vocabulary scores, was not
significant [F (1,217)=2.4, ns]. Thus, children benefited from the exposure to BOM regardless

of maternal mediation of the program.

At the fourth step, it was hypothesized that the effect of mother’s active mediation on
child’s vocabulary scores would vary depending on the vocabulary level of the child at pre-
test. Children with low levels of vocabulary scores at pre-test were expected to benefit from
mother’s active mediation more than the children with high levels of vocabulary scores at pre-
test. Results supported this hypothesis. The interaction of mother’s active mediation with
child’s vocabulary skills at pre-test was significant [F (1,216) =3.8, p=.05]. However, since
the homogeneity of variance assumption was violated in this model [F (11, 210) =2.1, p<.05],
this result was interpreted as indicative of a trend. The predicted means indicated that when
the children’s initial vocabulary skill level was high, no difference was found between the
vocabulary scores of the children whose mothers used active mediation (M=11.3, SD=1.2)
and vocabulary scores of the children whose mothers did not use any active mediation

(M=11.7, SD=2.4; see Figure 4.1). However, when the children’s initial vocabulary level was
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low, the children of the mothers who used active mediation had higher vocabulary scores
(M=4.6, SD=1.5), than the children of mothers who did not use any active mediation (M=-2.4,

SD=2.5).

B No Active
8 - Mediation
Any Active
Mediation

Low Vocabulary  High Vocabulary
Skill at Pretest Skill at Pretest

Estimated Means of Child's
Vocabulary Scores

Figure 4.1. Estimated means of child’s age standardized vocabulary scores for the interaction
of mother’s active mediation and child’s initial vocabulary level

The effect of mother’s active mediation on child’s vocabulary was expected to vary
depending on the levels of exposure to BOM. It was hypothesized that the children in the high
exposure experimental group would benefit from mother’s active mediation more than the
children in the low exposure experimental group and the control group. This hypothesis was
tested at Step V, but was not supported. The interaction of mother’s active mediation with the

exposure to BOM was not significant, [F (2,215) =2.4, p=0.1].

It was hypothesized that the results of the effects of active mediation on children’s
vocabulary scores would be specific and distinct from the effect of parenting skills on child’s
vocabulary scores. Therefore, the effect of mothers’ active mediation on children with low

levels of vocabulary scores at pre-test was expected to remain significant when it was tested
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in the presence of controls for maternal cognitive stimulation and harsh parenting. At Step VI,
controlling for cognitive stimulation, the interaction effect of mother’s active mediation with
child’s vocabulary scores at pre-test was significant, [F (1,215)=3.9, p=.05], as before (see
Step V). Although the direct effect of cognitive stimulation on child’s vocabulary score was
indicative of a trend, [F( 1,215)=3.3, p<.10], because of the significant homogeneity of
variance test result, it was interpreted as non-significant. At Step VII, controlling for the level
of mother’s harsh parenting, again, the interaction effect remained significant [F (1,210)=4.9,
p=.03]. The direct effect of mother’s harsh parenting on child’s vocabulary score was not
significant, [F (1,210)=0.4, ns]. Thus, the expectation that the effect of active mediation
would be specific and not due to the confounding effects of general parenting skills, was

supported.

To sum up, the results showed that the exposure to BOM enhanced children's
vocabulary scores and regardless of their initial vocabulary skills. The mother’s active
mediation made a difference on the changes in a child’s vocabulary scores, if the level of the
child’s initial vocabulary skills was low. Furthermore, this beneficial effect of maternal active
mediation for children with limited vocabulary skills did not arise because of better general
parenting skills of those mothers but because of specific active mediation of the viewing of

television during the broadcast of BOM.
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Table 4.3
ANOVA analyses for estimating the effects of exposure to BOM and mother’s active mediation on child’s vocabulary development (N=229).2

Step 1° Step 2° Step 3° Step 4° Step 5 Step 6 Step 7°

Exposure to BOM F(2,225)=6.8** F(2,223)=7.1** F(2,217)=6.0** F(2,216)=6.4** F(2,215)=4.6* F(2,215)=6.1** F(2,210)=6.1**
Exposure to BOM*

F(2,223)=0.7 -- -- -- -- --
Skill level at pre-test

Active mediation F(1,217)=2.4  F(1,216)=3.1+ F(1,215)=0.1  F(1,215)=2.4  F(1,210)=2.3

Active mediation*
F(1,216)=3.8* -- F(1,215)=3.9* F(1,210)=4.9*
Skill level at pre-test

Active mediation*
F(2,215)=2.4 - - - -
Exposure to BOM

Cognitive stimulation F(1,215)=3.3+ -

Harsh parenting F(1, 210)=0.4

Notes: + p<0.1, * p<0.05, **p=<0.01
& All models include a control for skill level at pre-test.

b Levene test is significant therefore a conservative interpretation was made. Instead of p < .05, p < .01 accepted for significance
“The model at Step VII tested with 3 covariates: maternal education in years, monthly expenditures of the household, hours of TV watched by
children. The results remained same. Thus, it is concluded that the findings cannot be attributed to these confounding factors.
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4.2.2. The Effects of Exposure to BOM and Mother’s Active Mediation on Child’s Basic

Arithmetic Readiness

The effects of exposure to BOM and mother’s active mediation on child’s basic
arithmetic readiness scores were analyzed. Results of ANOVA analyses are presented in
Table 4.4. In line with the findings of Baydar et al. (2008) it was hypothesized that the
exposure to BOM would significantly enhance children's basic arithmetic readiness scores
and this effect would vary depending on the arithmetic readiness level of the child at pre-test.
These hypotheses were tested and supported at Steps | and I, respectively. At Step I, it was
shown that controlling for children’s initial basic arithmetic readiness scores, the exposure to
BOM significantly improved their basic arithmetic readiness scores [F (2,225) =4.6, p<.05],
and the effect size for arithmetic readiness scores was 0.17 (n? = 0.028). At Step 11, the
interaction of exposure to BOM with arithmetic readiness level at pre-test was not significant
[F (2,223) =2.2, ns]. However, predicted means indicated that when the children’s initial skill
levels were high, no difference was found between arithmetic scores of the children who
watched the BOM more than once a week, the high exposure experimental group, (M=6.2,
SD=0.9) and the children in control group (M=5.3, SD=0.8). On the other hand, when the
children’s initial arithmetic readiness level was low, the children who watched the BOM more
than once a week had higher arithmetic readiness scores (M=0.4, SD=0.9), than the children in

control group (M=-3.7, SD=1.6). Thus, the findings of Baydar et al. (2008) were replicated.

It was expected that the mother’s active mediation would have an effect on her child’s
basic arithmetic readiness scores. This hypothesis was tested in the third step, but was not
supported. Controlling for the effect of exposure to BOM and basic arithmetic readiness

scores of the children at pre-test, the main effect of mothers’ active mediation on the
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children’s basic arithmetic readiness scores was not significant [F (1,217)=0.6, ns]. Results
indicated that children benefited from the exposure to BOM regardless of the active mediation

provided by their mother.

It was expected that children with low levels of basic arithmetic readiness scores at
pre-test would benefit from maternal active mediation more than the children with high levels
of basic arithmetic readiness scores at pre-test. This hypothesis was tested at Step IV, but was
not supported. The interaction of mother’s active mediation with child’s basic arithmetic

readiness level at pre-test was not significant, [F (1,216) =0.7, ns].

The effect of mother’s active mediation on child’s basic arithmetic readiness was
expected to vary depending on the levels of exposure to BOM. It was anticipated that the
children in the high exposure experimental group would benefit from mother’s active
mediation more than the children in the low exposure experimental group and the control
group. This hypothesis was tested in the fifth step, but was not supported. The interaction of
mother’s active mediation with the exposure to BOM was not significant, [F (2,215) =0.9,

ns].

The effects of active mediation on child’s basic arithmetic skills were anticipated to be
distinct from the effect of parenting skills on child’s arithmetic skills. However, since there
was no effect of mother’s active mediation on children’s arithmetic scores; no further

analyses were conducted.

In sum, analyses showed that the children who had below average arithmetic readiness

scores prior to screening had higher benefits from the exposure to BOM. There was no impact
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of mother’s active mediation on the child’s basic arithmetic readiness scores. Regardless of
active mediation provided by their mother, the exposure to BOM enhanced children’s
arithmetic readiness skills, and this effect was the same for all children regardless of their

initial arithmetic readiness skills.
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Table 4.4
ANOVA Analyses for estimating the effects of exposure to BOM and mother’s active mediation on child’s basic arithmetic readiness SCOres
(N=229).°

Step 1° Step 2° Step 3° Step 4° Step 5°°
Exposure to BOM F(2,225)=4.6* F(2,223)=4.7* F(2,217)=4.5* F(2,216)=4.6* F(2,215)=4.9**

*

Exposure to BOM F(2,223)=2.2

Skill level at pre-test
Active mediation

Active mediation*
Skill level at pre-test

Active mediation*
Exposure to BOM

F(1,217)=0.6

F(1,216)=0.9 F(1,215)=0.5
F(1,216)=0.7 .-

F(2,215)=0.9

+ p<0.1, * p<0.05, **p=<0.01
% All models include a control for skill level at pre-test.

® Levene test is significant therefore a conservative interpretation was made. Instead of p < .05, p < .01 accepted for significance.
“The model at Step V tested with 3 covariates: maternal education in years, monthly expenditures of the household, hours of TV watched by
children. The results remained same. Thus, it is concluded that the findings cannot be attributed to these confounding factors.
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4.2.3. The Effects of Exposure to BOM and Mother’s Active Mediation on Child’s

Syllabification Skills

The results of the analyses of the effects of exposure to BOM and mother’s active
mediation on child’s syllabification scores are presented in Table 4.5. In line with the findings
of Baydar et al. (2008), it was expected that the exposure to BOM would significantly
enhance the children’s syllabification scores and this effect would vary depending on the
child’s syllabification skill level at pre-test. These hypotheses were tested at Steps I and 11
respectively. In the first step it was shown that controlling for the children’s initial
syllabification scores, the exposure to BOM significantly improved the children's
syllabification scores [F (2,225)=3.0, p<.05], and the effect size for syllabification scores was
0.16 (n? =0.026). At Step II, the interaction of exposure to BOM with syllabification level at
pre-test was found to be an indicative of a trend [F (2,223)=2.6, p<0.1]. However, since the
homogeneity of variance assumption was violated in this model [F (5, 223) =2.9, p<.05], the
result was interpreted as non-significant. Thus, the hypothesis tested at Step | was supported,

but the hypothesis tested at Step Il was not supported.

It was expected that the mother’s active mediation would have an effect on her child’s
basic syllabification scores. This hypothesis was tested at Step 111, but was not supported.
Controlling for the effect of exposure to BOM and children’s initial syllabification scores, the
main effect of mothers’ active mediation on the children’s syllabification scores, was not
significant [F (1,217)=0.1, ns]. This finding indicated that, children benefited from the

exposure to BOM regardless of mothers’ active mediation of the program.
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It was expected that the effect of mother’s active mediation on child’s syllabification
scores would vary depending on the children’s initial syllabification skills. Children with low
levels of syllabification scores at pre-test were expected to benefit from mother’s active
mediation more than the children with high levels of syllabification scores at pre-test. This
hypothesis was tested at Step IV, but was not supported. The interaction of mother’s active

mediation with child’s syllabification skills at pre-test was not significant [F (1,216) =1.4, ns].

The effect of mother’s active mediation on child’s syllabification score was expected
to vary depending on the levels of exposure to BOM. The children in the high exposure
experimental group would benefit from mother’s active mediation more than the children in
the low exposure experimental group and the control group. This hypothesis was tested at
Step V, but was not supported. The interaction of mother’s active mediation with the

exposure to BOM was not significant, [F (2,215) =1.8, ns].

The effects of active mediation on child’s syllabification scores were anticipated to be
distinct from the effect of parenting skills on child’s syllabification scores. However, since
there was no effect of mother’s active mediation on children’s syllabification scores; analyses

for Step VI and Step VII were not conducted.

To sum up, the exposure to BOM significantly improved the children’s syllabification
scores. Contrary to Baydar et al. (2008)’s findings, the effect of exposure to BOM on
children’s syllabification scores did not vary depending on the children’s initial syllabification
skill levels. Children benefited from the exposure to BOM regardless of their mothers’ active
mediation of the program. This effect did not vary depending on the children’s syllabification

level at pre-test, and the levels of exposure to BOM.
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Table 4.5

ANOVA Analyses for estimating the effects of exposure to BOM and mother’s active mediation on child’s syllabification skills (N=229).%
Step 1° Step 2° Step 3 Step 4° Step 5°

Exposure to BOM F(2,225)=3.0* F(2,223)=3.8* F(2,217)=2.3+ F(2,216)=2.4+ F(2,215)=3.7*

Exposure to BOM*
Skill level at pre-test
Active mediation F(1,217)=0.1  F(1,216)=0.5 F(1,215)=2.3
Active mediation*
Skill level at pre-test

Active mediation*
Exposure to BOM

+ p<0.1, * p<0.05, **p<0.01

& All models include a control for skill level at pre-test.

® Levene test is significant therefore a conservative interpretation was made. Instead of p < .05, p < .01 accepted for significance.

“The model at Step V tested with 3 covariates: maternal education in years, monthly expenditures of the household, hours of TV watched
by children. The results remained same. Thus, it is concluded that the findings cannot be attributed to these confounding factors.

F(2,223)=2.6+ -- -- --

F(1,216)=1.4 .-

F(2,215)=1.8
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4.3. The Association of Parenting Skills with Mother’s Active Mediation at Pre-test

In this section, mean test scores of mothers in the control and intervention group by
levels of exposure to BOM are provided. Second, analyses for the association of parenting

skills with mother’s active mediation at pre-test are presented.

4.3.1. Mean Test Scores of Mothers in the Control Group and the Experimental Group

by Levels of Exposure to BOM

Pre-screening mean test scores of mothers were compared across two levels of
exposure to BOM in the experimental group (low and high), and the control group. ANOVA
analyses were conducted to test whether there was a significant difference by the exposure to

BOM at pre-test. Results are presented in Table 4.6.

Table 4.6
Mean test scores of mothers in the control group and the experimental group by levels
of exposure to BOM (standard deviations are in parentheses).

Low High
exposure exposure
outcomes (N) Control expgpomugntal expg;:)mugntal
group (Watched  (Watched 1+
less than times a
once a week) week)
Mother's active mediation (N=238) (11'941) (21'15% (11'933)
Cognitive stimulation provided (N=246) ('205'95) (3'702) (3'432)
0.39 0.15 -1.20

Mother's harsh parenting (N=241) (15.3) (16.0) (16.2)
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Results showed that there was no significant differences between the groups in terms
of pre-screening active mediation behaviors [F (2,235)=0.5, ns], cognitive stimulation

provided to the child [F (2,243)=1.1, ns] and harsh parenting [F (2,238)=0.3, ns].

4.3.2. The Association of Parenting Skills with Mother’s Active Mediation at Pre-test

In this section the associations of parenting skills with mother’s active mediation at
pre-test were investigated. It was anticipated that mother’s active mediation would be
positively associated with cognitive stimulation provided to child and negatively associated
with maternal harsh parenting at pre-test. Chi-square tests were conducted to analyze the

association of parenting skills with mother’s active mediation at pre-test.

Results showed that mother’s active mediation and cognitive stimulation were
associated [ (1, N =367) = 14.8, p=.00]. However, mother’s active mediation and harsh
parenting were independent from each other [ (1, N =362) = 1.2, ns]. Thus, the hypothesis
that mother’s active mediation would be positively associated with cognitive stimulation was
supported. However, the hypothesis that the mother’s active mediation would be negatively

associated with mother’s harsh parenting was not supported.

4.4. The Effects of Exposure to BOM on Parenting Behaviors

In this section the results of the analyses of the effects of viewing BOM on three
parenting behaviors were presented: active mediation, cognitive stimulation provided to child,

and harsh parenting practices. It was hypothesized that the BOM, a child educational program
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that also featured segments on adaptive parenting practices, could promote positive parenting
practices, and reduce negative parenting practices. ANOVA analyses were conducted using
between subjects ANOVA analyses. Separate analyses were conducted for each of the
parenting behaviors of interest (active mediation, cognitive stimulation and harsh parenting)
as dependent variables. Independent variables were: the level of mother’s corresponding
parenting behaviors at pre-test (low, high) and the exposure to BOM (control group,

intervention group with low exposure, and intervention group with high exposure).

For each parenting behavior of interest, the analyses were carried out in two steps.
Both steps included a control for parenting behaviors at pre-test. At the first step, the effect of
exposure to BOM on parenting behavior of interest was tested. At Step I, the possible
differential effects of exposure to BOM on parenting behaviors with differing levels of parent
skills prior to the exposure to the program were assessed. These analyses were presented in
the following three sections for mother’s active mediation, cognitive stimulation, and harsh

parenting, respectively.

4.4.1. The Effects of Exposure to BOM on Mother’s Active Mediation of TV Viewing

The results of the effects of exposure to BOM on mother’s active mediation of TV
viewing are presented in Table 4.7. It was expected that the mothers who watched the BOM
would have higher scores of active mediation than the mothers who did not. This hypothesis
was tested at Step I, and was supported. The main effect of exposure to BOM on mother’s
active mediation was significant [F (2,216)=3.8, p<.05]. Although there was no significant
difference between the low exposure experimental group (M=2.9, SD=0.4), and the control

group (M=2.4, SD=0.2); the mothers in the high exposure experimental group (M=2.9,
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SD=0.2) had higher active mediation scores than the mothers in the control group (M=2.4,

SD=0.2).

It was expected that mothers who had lower active mediation scores than average
would have higher benefits from the program compared to others. At Step Il, this hypothesis
was tested, but was not supported. The interaction between the exposure to BOM and
mother’s level of active mediation at pre-test was not significant, [F (2,214)=1.0, ns].

Table 4.7

ANOVA Analyses for estimating the effects of exposure to BOM on mother’s active
mediation (N=220)%

Step 1 Step 2
Exposure to BOM F(2,216)=3.8* F(2,214)=4.4*
Exposure to BOM*Parent's level of active F(2,214)=1.0

mediation at pre-test
Notes:* p<0.05

# All models include a control for the level of active mediation at pre-test.

4.4.2. The Effects of Exposure to BOM on Cognitive Stimulation Provided to Child

The results of the effects of exposure to BOM on cognitive stimulation scores are
presented in Table 4.8. It was hypothesized that as a child educational program featuring
parenting practices the BOM could promote positive parenting practices. Therefore, mothers
who watched the BOM were expected to have higher cognitive stimulation scores than the
mothers in control group. This hypothesis was tested at Step I, but was not supported. The
main effect of exposure to BOM on cognitive stimulation was not significant [F (2,217) =0.4,

nsj.
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Table 4.8
ANOVA Analyses for estimating the effects of exposure to BOM on cognitive stimulation
provided to child (N=221)*

Step 1° Step 2°
Exposure to BOM F(2,217)=0.4 F(2,215)=0.4
Exposure to BOM*Parent's level of cognitive F(2,215)=0.1

stimulation at pre-test

Notes: * p<0.05

 All models include a control for the level of cognitive stimulation at pre-test.

® Levene test is significant therefore a conservative interpretation was made. Instead of
p <.05, p < .01 accepted for significance.

At Step |1, the hypothesis, the effect of exposure to BOM on cognitive stimulation
would vary depending on the levels of cognitive stimulation prior to the exposure to the
program was tested, but was not supported. The interaction of exposure to BOM with parent’s

level of cognitive stimulation at pre-test was not significant [F (2,215)=0.1, ns].

4.4.3. The Effects of Exposure to BOM on Mother’s Harsh Parenting

The analyses that include the effects of exposure to BOM on mother’s harsh parenting
scores are presented in Table 4.9. It was hypothesized that as a child educational program
featuring parenting practices the BOM would reduce negative parenting practices. Therefore,
it was expected that the mothers who watched the BOM would have lower harsh parenting
scores than the mothers who did not. This hypothesis was tested at the first step, but was not
supported. The main effect of exposure to BOM on mother’s harsh parenting was significant
[F (2,217)=3.0, p<.05], but since the homogeneity of variance assumption was violated in this
model [F (5, 215) =2.4, p<.05], the result was interpreted as indicative of a trend. However,

post hoc tests revealed that there was no intervention effect on the mothers’ harsh parenting
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scores. Neither the low exposure experimental group (M=3.8, SE=3.1), nor the high exposure
experimental group (M=-4.5, SE=1.4) was significantly different from the control group (M=-

2.9, SE=1.4).

It was hypothesized that the effect of exposure to BOM on harsh parenting would vary
depending on the levels of harsh parenting prior to the exposure to the program. This
hypothesis was tested at Step I, but was not supported. The interaction of exposure to BOM
with mother’s level of harsh parenting at pre-test was not significant, [F (2,215)=1.3, ns].

Table 4.9

ANOVA Analyses for estimating the effects of exposure to BOM on mother’s harsh
parenting (N=221)%

Step 1° Step 2°
Exposure to BOM F(2,217)=3.0* F(2,215)=3.8*
Exposure to BOM*Parent's level of harsh parenting at F(2,215)=1.3

pre-test
Notes: * p<0.05
& All models include a control for the level of harsh parenting at pre-test.

® Levene test is significant therefore a conservative interpretation was made. Instead of
p <.05, p <.01 accepted for significance.

To sum up, the mothers who watched the BOM more than once a week experienced a
significant increase in their active mediation behavior compared to the mothers who watched
the BOM less than once a week and the mothers in the control group. Besides, this effect of
BOM did not vary depending on the active mediation level of mothers at pre-test. There was
no significant effect of exposure to BOM on cognitive stimulation provided to children by
their parents for the entire sample or any identifiable subgroup of mothers. There was no
effect of exposure to BOM on mothers’ harsh parenting practices, and this did not change

depending on the level of harsh parenting behaviors prior to the exposure to BOM.
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4.5. The Association of the Change in Parent Behaviors with the Change in Child

Outcomes

Analyses regarding the effect of exposure to BOM on parent behaviors showed that
there was no intervention effect on mother’s harsh parenting and parents’ cognitive
stimulation level due to the exposure to BOM. However, it was established that there was an
effect of exposure to BOM on mother’s active mediation of TV viewing. Analyses regarding
the effect of exposure to BOM on child outcomes of interest confirmed the findings reported
in Baydar et al., (2008) study. It was established that the exposure to BOM had an effect on
the three child outcomes of interest: vocabulary, arithmetic readiness and syllabification
scores. The focal question investigated in this section is whether the change in mother’s active
mediation due to the exposure to BOM also resulted in (further amplified) gains in terms of

the three child outcomes of interest.

In order to address the focal question, a set of null hypotheses were tested regarding
the association of the change in mother’s active mediation with the change in child outcomes
of interest. The structure of the model for estimating the association of the change in mother’s

active mediation with the change in child outcomes of interest is depicted in Figure 4.2.



Chapter 4: Results 52

Active Mediation at Active Mediation at
Pre-test Post-test
Parent Level (A) @ > Parent Change (C)
c k_
(d
Child Level (B) (b) X Child Change (D)
Child Outcomes at Child Outcomes at
Pre-test Post-test

Figure 4.2 Model structure for estimating the association of the change in mother’s active
mediation of TV viewing with the change in child outcomes of interest.

Notes: Capital letters in parentheses represent means and intercepts. Small case letters in
parentheses represent regression coefficients.

Hypotheses were tested in nine steps, each step representing a nested model. In each
step, one parameter in the model structure was tested to see whether there was a difference
between the intervention and control groups due to the exposure to BOM. For each parameter
first the null hypothesis of no difference across three study hypothesis test was not significant
(indicating failure to reject the null hypothesis), the parameter was accepted as being equal
across the three groups and retained in the model, and hypothesis testing continued with the
next parameter in the sequence. If the result of the first testing was significant, however, then
the hypothesis of equality across all groups was rejected and a secondary hypothesis was
tested. This latter hypothesis tested whether there was a difference between the two
experimental groups (Low Exposure=High Exposure) that differed only in the degree of
exposure. If the second test was not significant, the parameter was accepted as equal across
the two intervention groups (but not for the control group) and this structure was retained in
the model. The parameter that was accepted as equal across two experimental groups but was

not equal for the control group indicated that there was an intervention effect for that specific
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parameter. If the second test was significant, the specific parameter was not constrained in the
model, and the model testing continued with the next parameter in the sequence. The process
of model testing started with testing the model where all parameters varied across all three
groups. The process continued with the sequence of parameters that were tested as described

above.

The nine steps of null hypotheses testing process are listed below?:
) Independent model: All parameters varied across all three groups
i) The level of mother’s active mediation of TV content at pre-test (A)
i)  The level of child outcome of interest at pre-test (B)
Iv)  The magnitude of change in mother’s active mediation of TV content (C)
v)  The magnitude of change in child outcome of interest (D)
vi)  The effect of level of mother’s active mediation on its magnitude of change (a)
vii) The effect of level of child outcome of interest on its magnitude of change (b)
viii) The effect of mother’s level of active mediation on the level of child outcome of
interest (c)
iX)  The effect of the magnitude of change in mother’s active mediation on the magnitude

of change in child outcome of interest (d)

At the end of the ninth step, the model that had the values of parameters that fit the
data best was accepted as the most parsimonious model that adequately fit the data and was

interpreted as such.

2 Capital letters represent means and intercepts. Small case letters represent regression coefficients.
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Model testing was conducted for each of the child outcomes separately. Results are
presented in the following three sections for the children’s vocabulary knowledge, basic

arithmetic readiness and syllabification scores, respectively.

4.5.1. The Association of the Change in Mothers’ Active Mediation with the Change in

Children’s Vocabulary Scores

Analyses that explore if there are increased gains in child’s vocabulary knowledge
because of the change in mother’s active mediation are presented in this section. Results of
the nested model comparisons and goodness of fit statistics of the nine steps described in
Section 4.5 are listed in Table 4.10°. The best fitting parsimonious model was the model

tested in Step 1X, 77 (18) =20.58 , p=.30, CFI=.96, RMSEA=.02.

% In Step I, the significant goodness of fit statistics of the independent model indicated that the multivariate
normality assumption was violated. The Kolmogorov-Smirnov statistic with a Lilliefors significance level was
conducted in order to test normality, and was found significant D (331) = 0.11, p<.01. Result indicated that
children’s vocabulary scores were skewed, with a skewness value of -0.87 and standard error of 0.13.
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Table 4.10
Fit indices and model comparisons for the model with mother's active mediation and child's vocabulary
knowledge

Nested model

Goodness-of-fit statistics comparison results

© df p CFI RMSEA

Step 1:
All groups independent estimates 764 3 .05 92 .08

Step 2:
Level of maternal active mediation at pre-test (A)?
Control=Low exposure=High exposure 811 5 .15 95 .05 v’(2) =.47 , p=.79

Step 3:

Level of child’s vocabulary knowledge at pre-test

(B)*

Control=Low exposure=High exposure 11.32 7 .13 .93 .05 X2(2) =3.21, p=.20

Step 4:

Rate of change in maternal active mediation (C)?

Control=Low exposure=High exposure 19.13 9 .02 .83 .07 v*(2) =7.81, p=.02
Low exposure=High exposure 1141 8 .18 94 .04 v*(1) =.08 , p=.77

Step 5:

Rate of change in child’s vocabulary knowledge

(D)*

Control=Low exposure=High exposure 12.14 10 28 .96 .03 Xz(z) =73, p=.69

Step 6:

Effect of level of maternal active mediation on its

rate of change (a)?

Control=Low exposure=High exposure 13.79 12 31 .97 .03 X2(2) =1.65, p=.44

Step 7:

Effect of level of child’s vocabulary knowledge

on its rate of change (b)?

Control=Low exposure=High exposure 19.25 14 .16 .91 .04 x2(2) =5.46 , p=.07

Step 8:

Effect of parental level of active mediation on

child’s level of vocabulary knowledge (c)

Control=Low exposure=High exposure 20.15 16 .21 .93 .03 v*(2) =.90, p=.64

Step 9:
Effect of rate of change in parental active
mediation on child’s rate of change in vocabulary

knowledge (d)?
Control=Low exposure=High exposure 20.58 18 .30 .96 .02 v*(2) =.42, p=.81

Note: CFI = comparative fit index; RMSEA = root mean squared error of approximation.
®The letters in parentheses represent the parameter that was constrained for this model.
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The parameter estimates of the best fitting model are listed in Table 4.11. The
estimates of this model indicated that mothers from all three experimental groups were
actively mediating the content they were watching at pre-test equally, x*(2) =.47 , p=.79.
Similarly, children from all three groups had comparable vocabulary knowledge at pre-test.
After a 13 week period, all mothers had increased their level of active mediation. However,
mothers who watched the BOM, regardless of their level of exposure to BOM, had a higher
magnitude of change than mothers who did not watch the BOM, (1.97 versus 2.58), %*(2)
=7.81, p=.02. All children’s vocabulary knowledge significantly increased regardless of their
intervention status (3.09, p<.05). The mothers whose initial levels of active mediation were
low, increased their levels more than the mothers whose initial levels of active mediation were
high by the end of the 13 week period (the associated standardized beta weight was-0.74,
p<.01). In the same way, the children who had low levels of vocabulary knowledge increased
their vocabulary knowledge more than the children whose initial levels were high after 13
weeks (the associated standardized beta weight was -0.72, p<.01). The mother’s level of
active mediation was positively related to the child’s vocabulary level at pre-test in all
intervention groups. The effect of the change in mother’s active mediation on the change in
child’s vocabulary knowledge was significant and positive; and this effect did not vary across
intervention groups (1.39, p<.01). Considering the finding that the changes in mother’s active
mediation in the two experimental groups were higher than the change in mother’s active
mediation in the control group (2.58 versus 1.97, the difference was significant at p=.02) it
was concluded that the changes in child’s vocabulary scores were higher in the two
experimental groups than the control group because of the benefit they received from the
active mediation of mothers in the two experimental groups (see Figure 4.3). Thus, the results
indicated that the change in mother’s active mediation due to the exposure to BOM would

result in further gains in the child’s vocabulary knowledge. In other words, the exposure to
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BOM not only had a direct beneficial effect on children’s vocabulary, but it also indirectly
contributed to their vocabulary through promoting increased interaction with their mothers.

This can be clearly seen in Figure 4.3

Table 4.11
Effects of mother’s active mediation on child’s vocabulary development

Intervention groups

Control  Low exp. High exp.

1.94** 1.94** 1.94**

Level of mother’s active mediation at pre-test (.09) (.09) (.09)

s 1.53+ 1.53+ 1.53+

Level of child’s vocabulary knowledge at pre-test (:81) (:81) (:81)
. , . _y 1.97** 2.58** 2.58**

Rate of change in mother’s active mediation (:20) (:20) (:20)

. s 3.09* 3.09* 3.09*

Rate of change in child’s vocabulary knowledge (1.58) (1.58) (1.58)
Effect of level of mother’s active mediation on its rate -0.74**  -0.74** -0.74**

of change (.07) (.07) (.07)
Effect of level of child’s vocabulary knowledge on its -0.72**  -0.72** -0.72**

rate of change (.05) (.05) (.05)
Effect of mother’s level of active mediation on child’s 4.44** 4.44** 4.44**
level of vocabulary knowledge (1.16) (1.16) (1.16)
Effect of rate of change in mother’s active mediation on ~ 1.39** 1.39** 1.39**

child’s rate of change in vocabulary knowledge (.44) (.44) (.44)

Notes: Low Exp.= low exposure experimental group; High Exp.= high exposure experimental
group, + p<0.1, * p<0.05, **p<0.01, The standard errors are in parentheses.
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Figure 4.3 Predicted change in child’s vocabulary scores due to changes in mother’s active
mediation

4.5.2. The Association of the Change in Mother’s Active Mediation with the Change in

Children’s Basic Arithmetic Readiness Scores

In this section, analyses that explore whether the change in mother’s active mediation
because of the exposure to BOM resulted in further benefits in child’s basic arithmetic skills
were conducted. Results of the nested model comparisons and goodness of fit statistics of the
nine steps described in Section 4.5 are listed in Table 4.12. The best fitting parsimonious

model was the model tested in Step IX, 7 (17) =19.05 , p=.33, CFI=.98, RMSEA=.02.
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Table 4.12

Fit indices and model comparisons for the model with mother's active mediation and child's basic

arithmetic skills

Step 1:
All groups independent estimates

Goodness-of-fit statistics

df

P

CFlI

RMSEA

.89

3

.83

1.00

.00

Nested model
comparison results

Step 2:

Level of maternal active mediation at
pre-test (A)?

Control=Low exposure=High exposure

1.72

.89

1.00

.00

v*(2) =.82 , p=.66

Step 3:

Level of child’s basic arithmetic skills
at pre-test (B)?

Control=Low exposure=High exposure
Low exposure=High exposure

8.37
5.04

.30
54

99
1.00

.03
.00

v*(2) =6.65 , p=.04
v*(1) =3.33, p=.07

Step 4:

Rate of change in maternal active
mediation (C)?

Control=Low exposure=High exposure
Low exposure=High exposure

12.93
5.18

11
.64

.95
1.00

.05
.00

v*(2) =7.89 , p=.02
v*(1) =14 , p=.71

Step 5:

Rate of change in child’s basic
arithmetic skills (D)?

Control=Low exposure=High exposure

10.71

.30

.98

.03

v*(2) =5.53 , p=.06

Step 6:

Effect of level of maternal active
mediation on its rate of change (a)*
Control=Low exposure=High exposure

12.43

11

.33

99

.02

v*(2) =1.72 , p=.42

Step 7:

Effect of level of child’s basic
arithmetic skills on its rate of change
(b)*

Control=Low exposure=High exposure

15.15

13

.30

.98

.03

v*(2) =2.72 , p=.26

Step 8:

Effect of parental level of active
mediation on child’s level of basic
arithmetic skills (c)?

Control=Low exposure=High exposure

17.68

15

28

97

.03

v*(2) =2.53 , p=.28

Step 9:

Effect of rate of change in parental
active mediation on child’s rate of
change in basic arithmetic skills (d)
Control=Low exposure=High exposure

19.05

17

.33

.98

.02

v*(2) =1.37 , p=.50

Note: CFI = comparative fit index; RMSEA = root mean squared error of approximation.
®The letters in parentheses represent the parameter that was constrained for this model.
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The parameter estimates of the best fitting model are listed in Table 4.13. The best
fitting model, similar to the model of vocabulary growth, showed that all mothers were
actively mediating the content they were watching at pre-test equally, x*(2) =.82 , p=.66. On
the other hand, children’s basic arithmetic skills at pre-test were not comparable across
intervention groups. The initial mean standardized arithmetic skill scores of children in
control group were not significantly different from zero. However, the initial arithmetic skill
levels of children in the two experimental groups (low and high exposure) were significantly
lower than this mean (-1.21, p<.05). All mothers had increased their level of active mediation
by the end of the 13 week period. However, the mothers who watched the BOM, regardless of
their level of exposure to BOM, had higher rates of change (2.58, p<.01) than mothers who
did not watch the BOM (1.98, p<.01), as shown in Table 4.13. Children’s basic arithmetic
skills did not change significantly after 13 weeks, and this effect did not change across three
intervention groups, ¥*(2) =5.53 , p=.06. After the 13 week period the mothers whose initial
levels of active mediation were low, increased their levels more than the mothers whose initial
levels of active mediation were high (the associated standardized beta weight was -0.74,
p<.01). Likewise, the children who had low levels of basic arithmetic readiness scores
increased their levels more than the children whose initial levels were high, by the end of the
13 week period (the associated standardized beta weight was -0.38, p<.01), x*(2) =2.72,
p=.26. The mother’s level of active mediation was positively related to the child’s basic
arithmetic skill level at pre-test in all intervention groups (2.38, p<.01), y*(2) =2.53, p=.28.
The effect of the change in mother’s active mediation on the change in child’s basic
arithmetic skills was significant and positive; and this effect did not vary across intervention
groups (0.59, p<.05), x*(2) =1.37 , p=.50. Since it was shown that mothers in the two
experimental groups increased their level of active mediation more than the mothers in the

control group, the changes in child’s basic arithmetic skills were higher in the two
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experimental groups than the control group (2.58 versus 1.98, the difference was significant at

p=.02). The difference in children’s basic arithmetic skills between the experimental and the

control group was due to the level of benefit of children from their mothers’ active mediation

(see Figure 4.4). Therefore, the findings indicated that the change in mother’s active

mediation due to the exposure to BOM augmented the gains in child’s basic arithmetic skills.

That is to say, the BOM indirectly contributed to children’s arithmetic skills via enhancing

discussion based interaction with the mothers.

Table 4.13

Effects of mother’s active mediation on child’s basic arithmetic skills

Level of mother’s active mediation at pre-test
Level of child’s basic arithmetic skills at pre-test
Rate of change in mother’s active mediation

Rate of change in child’s basic arithmetic skills

Effect of level of mother’s active mediation on its
rate of change

Effect of level of child’s basic arithmetic skills on
its rate of change

Effect of mother’s level of active mediation on
child’s level of basic arithmetic skills

Effect of rate of change in mother’s active
mediation on child’s rate of change in basic
arithmetic skills

Intervention groups

Control Low exp. High exp.
1.94**  1.94** 1.94**
(.09) (.09) (.09)
0.29 -1.21* -1.21*
(.61) (:54) (:54)
1.98**  2.58** 2.58**
(:20) (:20) (:20)
0.74 0.74 0.74
(.90) (.90) (.90)
-0.74**  -0.74** -0.74**
(.07) (.07) (.07)
-0.38**  -0.38** -0.38**
(.06) (.06) (.06)
2.38**  2.38** 2.38**
(:59) (:59) (:59)
0.59* 0.59* 0.59*
(.25) (.25) (.25)

Notes: Low exp.= low exposure experimental group; High exp.= high exposure

experimental group
+ p<0.1, * p<0.05, **p<0.01
The standard errors in parentheses.
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Figure 4.4 Predicted change in child’s basic arithmetic scores due to changes in mother’s
active mediation.

4.5.3. The Association of the Change in Mother’s Active Mediation with the Change in

Children’s Syllabification Skills

This section presents the results of the investigation of whether the change in mother’s
active mediation due to the exposure to BOM resulted in gains in terms of child’s
syllabification skills. Results of the nested model comparisons and goodness of fit statistics of
the nine steps are listed in Table 4.14. The best fitting parsimonious model was the model

tested in Step V111, /(14) =14.79 , p=.39, CFI=.77, RMSEA=.02.
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Table 4.14

Model comparison and fit indices for the model with mother’s active mediation and child's

syllabification skills

Goodness-of-fit statistics

v df

p

CFI

RMSEA

Step 1:
All groups Independent Estimates 3.75 3

.29

78

.03

Nested model
comparison results

Step 2:

Level of maternal active mediation at pre-

test (A)

Control=Low exposure=High exposure 439 5

49

1.00

.00

v*(2) =.64 , p=.73

Step 3:

Level of child’s syllabification skills at pre-

test (B)?

Control=Low exposure=High exposure 12.75
Low exposure=High exposure 10.43

[op BN

.08
A1

.00
.00

.06
.06

v*(2) =8.35 , p=.02
v*(1) =6.04 , p=.01

Step 4:

Rate of change in maternal active mediation

)

Control=Low exposure=High exposure 12.36
Low exposure=High exposure 451

[o2 BN

.09
.61

.00
1.00

.06
.00

v*(2) =7.97 , p=.02
v’(1) =12, p=.73

Step 5:

Rate of change in child’s syllabification

skills (D)*

Control=Low exposure=High exposure 6.29 8

.62

1.00

.00

v’(2) =1.78 , p=.41

Step 6:

Effect of level of maternal active mediation

on its rate of change (a)®

Control=Low exposure=High exposure 8.00 10

.63

1.00

.00

v’(2) =1.72 , p=.42

Step 7:

Effect of level of child’s syllabification

skills on its rate of change (b)?

Control=Low exposure=High exposure 11.70 12

47

1.00

.00

v*(2) =3.70 , p=.16

Step 8:

Effect of parental level of active mediation
on child’s level of vocabulary knowledge
()

Control=Low exposure=High exposure 1479 14

.39

a7

.02

v*(2) =3.10, p=.21

Step 9:

Effect of rate of change in parental active
mediation on child’s rate of change in
syllabification skills (d)®

Control=Low exposure=High exposure 22.98 16
Low exposure=High exposure

A1
2298 15 .09 .00

.00

.04
.05

v*(2) =8.19 , p=.02
v*(1) =8.19 , p=.00

Note: CFI = comparative fit index; RMSEA = root mean squared error of approximation.
% The letters in parentheses represent the parameter that was constrained for this model.
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The parameter estimates of the best fitting model are listed in Table 4.15. Parallel to
the model of vocabulary growth and arithmetic skill growth, all mothers were actively
mediating the content they were watching at pre-test equally, x*(2) =.64, p=.73. However,
children’s syllabification skills at pre-test were not comparable across groups. In the low
exposure experimental group, there were children who had lower syllabification scores than
mean scores (-19.19, p<.01).The findings on the changes in maternal active mediation
replicated the previous models. All mothers had increased their level of active mediation by
the end of the 13 week period. On the other hand, the mothers who watched the BOM,
regardless of their level of exposure to BOM, had higher rates of change than mothers who
did not watch the BOM (1.98 versus 2.59), x*(2) =7.97 , p=.02. Similar to the previous
models, the mothers, whose initial levels of active mediation were low, increased their levels
more than the mothers whose initial levels of active mediation were high (the associated
standardized beta weight was -0.74, p<.01). By the end of 13 week period children’s
syllabification skills did not significantly change in any of the three intervention groups. This
change however, was constrained to those children who had low levels of syllabification
scores. Their score increased more than the children whose initial levels were high, by the end
of the 13 week period (the associated standardized beta weight was -0.92, p<.01). The
mother’s level of active mediation was not related to the child’s syllabification skill level at
pre-test in all intervention groups. The effect of the change in mother’s active mediation on
the change in child’s syllabification skills varied across the intervention groups. In the control
group, the associated standardized beta weight was not significant (2.48, p<0.1); in the low
exposure experimental group, it was significant but negative (-8.19, p<.05); whereas in the
high exposure experimental group it was significant and positive (3.88, p<.05). Figure 4.5
shows the predicted change in child’s syllabification scores due to changes in the mother’s

active mediation. As seen in the figure, in the control group the level of active mediation did
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not change the level of change in child syllabification scores significantly. In the low
exposure experimental group, which was predicted to be self-selected in terms of mothers’
lack of motivation to watch the BOM, the children of mothers who did not actively mediate
the content, increased their syllabification scores more than the other children. However, in
the high exposure group the mother’s level of active mediation made an important difference
in the magnitude of the change in children’s syllabification scores. Thus, it is concluded that

there is an experimental effect observed in the high exposure group. In this group, children’s

benefit from the BOM increased due to the positive change in mother’s active mediation.

Table 4.15

Effects of mother’s active mediation on child’s syllabification skills

Intervention Groups

Control Low exp. High exp.
, . _ 1.94*%*  1.94** 1.94**
Level of mother’s active mediation at pre-test (.09) (.09) (.09)
I . : : 280  -19.19** -0.55
Level of child’s syllabification skills at pre-test (2.68) (7.39) (3.34)
. , : L 1.98**  2.59** 2.59**
Rate of change in mother’s active mediation (.20) (.20) (.20)
L . . . -1.72 -7.72 -7.72
Rate of change in child’s syllabification skills (5.17) (5.17) (5.17)
Effect of level of mother’s active mediation on its -0.74**  -0.74** -0.74**
rate of change (.07) (.07) (.07)
Effect of level of child’s syllabification skillson its ~ -0.92**  -0.92**  -0.92**
rate of change (.07) (.07) (.07)
Effect of mother’s level of active mediation on 1.37 1.37 1.37
child’s level of syllabification skills (2.78) (2.78) (2.78)
Effect of rate of change in mother’s active mediation =~ 2.48 -8.19* 3.88*
on child’s rate of change in syllabification skills (2.10) (3.64) (1.78)

Notes: Low Exp.= low exposure experimental group; High Exp.= high exposure

experimental group
+ p<0.1, * p<0.05, **p<0.01
The standard errors in parentheses.
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Figure 4.5 Predicted change in child’s syllabification scores due to changes in mother’s
active mediation
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Chapter 5

DISCUSSION

5.1 Purpose of the Thesis and the Summary of the Findings

The purpose of the thesis was to investigate the effectiveness of a child educational
television program (BOM) that was designed to enhance preschoolers’ cognitive development
and their mothers’ parenting behaviors in Turkey. The evaluation study had a sample of 258
mother-child dyads. The participants were unemployed mothers who had low levels of
income, and their children who did not have any formal preschool experience. Parenting
behaviors were assessed by the mothers’ self-reports, children’s cognitive development was
assessed with a test battery developed for this evaluation by Baydar et al. (2008), and the
exposure to BOM was assessed by structured telephone interviews during the 13-week

screening of the program.

The goals of the current study were threefold: i) to investigate the role of active
mediation of the program by the mothers in moderating the effect of the educational program
on child outcomes, ii) to determine whether watching a child educational television program
featuring parenting behaviors increased mothers’ positive parenting practices and reduced
negative practices, iii) to investigate whether the change in mothers’ parenting behaviors due

to the exposure to BOM further promoted the effectiveness of the child educational program
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on children’s school readiness scores (i.e., whether changes in maternal behaviors predicted

changes in child outcomes).

5.1.1. Important Findings on the Effects of Exposure to BOM and Mother’s Active

Mediation on Child Outcomes and Their Policy Implications

Findings indicated that the exposure to BOM improved children's vocabulary,
arithmetic and syllabification scores. Moreover, the children who had low arithmetic skill
levels at pre-test benefited from the BOM more than the children who had higher levels of
arithmetic skills. Thus, Baydar et al. (2008)’s results were replicated. Consistent with
previous research, the present findings indicated that viewing child educational programs
enhanced some specific cognitive skills of preschoolers (Ennemoser & Schneider, 2007,
Wright el al., 2001). Although effectiveness of child educational television programs are not
universal (Linebarger & Walker, 2005), the BOM was shown to increase some cognitive
skills of children in Turkey who did not have any center-based preschool experience (effect
sizes for vocabulary knowledge, 0.23; for arithmetic readiness scores, 0.17; for syllabification
scores, 0.16). This finding supported the possibility of using an educational TV program as a
media-based intervention in the Turkish context where access to center-based preschool

education was limited especially for those who were socioeconomically disadvantaged.

Findings regarding the impact of active mediation on the link between the exposure to
BOM and child’s cognitive outcomes revealed that children enhanced their arithmetic and
syllabification skills regardless of their mothers’ ability to mediate the program content. It
could be speculated that the BOM was designed at the appropriate level of complexity for

children with a variety of arithmetic readiness and syllabification skill levels. Another
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explanation might be that maternal mediation was ineffective for skills that were not regularly
practiced with the mothers. Arithmetic and syllabification skills might be such skills, given
the very low level of education, 5.5 years on average, of the mothers in this sample. Due to
the low level of education, parents might be less engaged in active mediation when the
content for arithmetic and syllabification skills in the program was broadcasted. According to
Messaris, (1982 cited in Austin, 1993), parents supplement the television content by providing
background information when the child confronted with unfamiliar content. Thus, it might be
the case that parents had less comments and explanations during the arithmetic and
syllabification skills related content, due to not being capable enough to provide alternative

information.

On the other hand, presence of any active mediation enhanced the vocabulary gains
from the BOM, if the children had a low level of vocabulary skill at pre-test. It could be
speculated that children with low levels of vocabulary skill at pre-test could interpret and
learn from the BOM with the help of their mothers’ active mediation. This finding was
supported by previous studies that suggested that active mediation brings the content to the
focus of the child’s interest (Huston and Wright, 1989 cited in Linebarger, 2004) and reduce
the demand for processing difficult content (Fish, 2000). Thus, by decreasing the complexity
and increasing the likelihood of attentive active processing, mothers probably facilitated the
learning of the content for their children. It might be the case that children with low levels of
vocabulary could gain more because of the facilitated content. However, it is not known what
the mothers were doing at the time of the broadcast. They might be mediating; reinforcing,
teaching, refocusing, or it might be the beneficial effects of joint attention. It could be
speculated that the BOM is a child educational program that does not address the needs of

children with low levels of vocabulary skills, because the gains of children with low levels of
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arithmetic and syllabification skills were not influenced by their mothers’ active mediation. It
could be suggested that for children without any preschool experience in Turkey, unless the
child’s vocabulary skill is below the normative level*, children would benefit from the BOM

regardless of their parents’ active mediation.

Previous studies revealed that SES has an important effect on child’s vocabulary
development, since it affects not only the availability of language input but also opportunities
for communicative interaction (Hoff, 2006). Thus, the findings could be evaluated by
considering the disadvantaged backgrounds of the families in the present study. The families
had low socioeconomic status (estimated monthly expenditures of a family member on
average were 49.9%). Majority of the parents (%70) migrated to Istanbul metropolitan area,
14% of them living with their extended families, and on average approximately 3 children are
living in each household. Almost half of the children had never had any books (48.9%).
Researchers have shown that high SES parents talk to their children more often, use different
words, and they read to their children more frequently than low SES parents do (Hart, Risley,
1995 cited in Hoff, 2006; Hoff, Laursen & Tardif, 2002 cited in Hoff, 2006).Therefore the
children in low SES families expose to less cognitive input and less variation in vocabulary.
Moreover, due to the activities parents engage in with their children the effects of SES related
differences on child vocabulary development are increased (Fletcher, Reese, 2005). However,
when low SES parents read books to their children, the SES related differences are decreased
because parents’ speech became more structurally complex and enriched with new vocabulary

(Hoff, 2003 cited in Hoff, 2006). Thus, similar to the effect of book reading on vocabulary

* Low level of vocabulary skill was defined as any score that is below the age standardized

mean score, which is “0”.
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development, active mediation might attenuate the disadvantages of SES on children’s
vocabulary development and help children with low vocabulary skills to benefit from the

BOM.

The major findings regarding the effects of exposure to BOM and mother’s active
mediation on child outcomes were found to be robust because additional variables such as
maternal education level, income level, and hours of TV watched by children did not alter the

results.

5.1.2 Important Findings on the Effects of Exposure to BOM on Parent Behaviors and

Their Policy Implications

The mothers of children who watched the BOM more than once a week significantly
increased their frequency of active mediation compared to the mothers of children who
watched the BOM less than once a week and the mothers of children in the control group.
Although mothers were not specifically instructed to mediate or how to mediate the content,
after watching the BOM, they reported that they asked questions about the program, explained
the segments that the child did not understand, and discussed the program afterwards, more
frequently than other mothers. The content of the BOM was adapted from the Mother—Child
Education Program (MOCEP) which was a home-based early enrichment program designed
to support early child development through the mediation of mother. Therefore, these
findings suggested that the BOM as a child educational TV program featuring parenting
behaviors served the purpose of creating a situation that promoted maternal behaviors that
supported the development of children’s cognitive skills. However, these interactions did not

generalize to the support of cognitive development in other contexts.
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The effects of BOM on mothers’ parenting practices other than mediation of the
program content were not significant. The exposure to BOM did not significantly increase the
number of cognitively stimulating activities provided to child and did not reduce the mothers’
harsh parenting practices. Although the exposure to BOM increased the frequency of active
mediation of mothers, no spillover effect was observed in terms of general parenting
practices. Absence of the spillover benefits might be due to mothers’ low level of education. It
might be the case that, asking questions about the program, talking about the program, and
discussing the content were facilitated because the program provided the cues for the mothers
to initiate such interaction. However, generalizing this skill and extending it by undertaking
different learning activities for their children, i.e. reading to the child, teaching child things
that are different from the BOM content, could be difficult without a supportive context or
role models. It might be even more challenging for mothers to make significant reductions in

negative parenting practices, because a behavioral intervention was not targeted by the BOM.

Some previous studies found significant effects of TV programs on parenting
practices. Those programs targeted only parents. Thus, the entire program was allocated to
parenting issues (Sanders, Montgomery & Brechman-Toussaint, 2000; Sanders et al. 2008).
On the other hand, the current study aimed to cover both parenting and child development
issues in the program. Therefore, one could speculate that there was not enough emphasis on

parenting issues in the program content to facilitate change.

Another explanation could be that media-based interventions should be supported
with other methods to reinforce the messages of the program. MOCEP with discussion based
and in-person instructional format was found to be effective on improving mother-child

communication. Furthermore, the mother training program led to a positive change in the
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mother herself, and this change resulted in change of the mother’s relationship with her child
and the general climate of the home (Kagitcibasi, Sunar & Bekman, 2001). This format
allowed parents to ask questions, talk about newly acquired skills and discuss them with a
supportive peer. It is possible that a discussion-based in-person instructional format was
needed for the mothers to benefit from the content in BOM in order to improve their parenting
practices. Thus, additional interventions that could reinforce the content for mothers could be
employed in order to increase the benefits of mothers from the BOM. Some such additional
interventions were suggested in previous studies. For example, in addition to parenting
videos, parents were given written self-help information sheets for each episode (Sanders,
Montgomery & Brechman-Toussaint, 2000), a self-directed workbook, access to web-based
materials, and e-mail support (Sanders et al., 2008). In other words, in line with the findings
on the effect of active mediation on child outcomes, alternative supportive resources might be
needed to mediate the effectiveness of BOM on mother’s parenting practices especially with
mothers of low SES who may not be highly skilled in supporting the cognitive and social
development of their children. Some resources that were used by previous studies may not be
effective in the context of the present sample (e.g., email support). However, neighborhood or

extended family peer networks may be effective.

5.1.3 Important Findings on the Association of the Change in Parent Behaviors with the

Change in Child Outcomes and Their Policy Implications

The change in mother’s active mediation due to the exposure to BOM resulted in gains
for child’s vocabulary knowledge, basic arithmetic readiness, and syllabification skills. This
finding indicated that there was an added beneficial effect of the change in mother’s active

mediation for the child’s vocabulary, arithmetic, and syllabification skills. Hence, the increase
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in mother’s active mediation functioned to augment the effectiveness of the intervention that
aimed to improve child’s cognitive outcomes. A number of previous studies suggested that
parents were alternative sources of information. They not only facilitated children’s
processing (Messaris, 1982 cited in Austin, 1993) but also modeled the way to process the

information and make sense of the content by actively mediating the content (Evra, 2004).

The effect of a mother’s active mediation on the child’s cognitive outcomes might also
be the result of positive interactions between the mother and the child. Watching the
educational program together may have allowed the mothers and the children to mutually
engage in an activity. Previous studies demonstrated that conversational experiences are
important for a child’s cognitive development not only because they provide vocabulary that
enhances cognitive function but they also indicate emotional engagement and support (Hoff &
Naigles, 2002). Moreover, joint attention, parental responsiveness and emotional tone of the
relationship were shown to be important factors that support child’s cognitive development
(Dodici et al., 2003; Landry et al., 2001; Tomasello & Farrar, 1986). One could suggest that
since learning is a social process, in the presence of mother’s supportive approach and
discussion-based interaction, social learning occurred and children benefited from the BOM

more than their peers who did not have this interaction.

5.2. Contributions

This thesis has several unique contributions to the literature. The major contribution of
this study is the demonstration of the enhancement of the effectiveness of a child educational
television program for children’s cognitive skills by maternal active mediation of the program
content. Maternal active mediation had both direct and indirect effects (i.e. furthering the

benefits of the program for children) on children’s cognitive skills. This study illustrated that
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by encouraging the parents be with their children at the time of viewing, and providing them
with programming that supplied appropriate cues to interact, the benefits of educational
children’s television could be enhanced. The content of BOM probably encouraged the
mothers to have discussion-based interactions with their children. Moreover, the mother’s
active mediation has compensatory function for those children with low level of vocabulary
skill and could not benefit from the BOM in the absence of active mediation. Another
contribution of this study is, no previous research was conducted to study the effectiveness of
a television program on parents’ mediation behavior. This contribution is important because it
provides an understanding that child educational TV programs not only have direct benefits

for the child, but they could also improve parent-child interaction in this domain.

Another contribution of this study was the investigation of the effect of BOM on
parenting practices. This contribution was important for two reasons. First, by targeting
parenting behaviors, this study evaluated the impact of educational television programs on
children in the context other influences. Second, the findings of the current study added to the
existing literature by evaluating a media-based strategy to improve parenting behaviors. The
few studies that evaluated media-based interventions focused on media that targeted only
parents and the outcome of interest was the reduction of behavior problems of children.
Besides, existing media-based interventions that targeted parenting practices were placed in a
different program context. For instance one study used the format of brief discussions on
different parenting strategies, while another made parents watch videos of actual families who
attended the Triple P program. Adapting the content of MOCEP, an evidence-based early
intervention program, to a television program in studio drama format has a unique
contribution to existing literature because of its target audience, target outcome and program

format.
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The current study also demonstrated that TV has a potential for media-based
interventions. Although such interventions would be less intensive than in-person
instructional model, media interventions have a wider reach compared to in-person
instructional curriculum. Furthermore, media-based interventions are affordable (Baydar et
al., 2008; Calam et al.2008). It is especially important to assess the effectiveness of media-
based early childhood intervention models in Turkey because in Turkish society children have
limited opportunity for formal preschool education. In this context, the advantages of media-
based intervention model are unmatched. This study contributed to developmental psychology
literature by showing that media-based interventions adapted from evidence-based early

intervention programs may be a useful means of reaching a wider population at a modest cost.

In this study the effects of the change in mothers’ active mediation and the change in
children’s cognitive outcomes were modeled together in a dynamic model. Analyzing the
effects in a dynamic model allowed delineating the predictors of change in children’s
cognitive outcomes. By considering the effect of exposure to BOM and variability of the skill
level at pre-test in the same model, the change in child’s cognitive outcomes that were

predicted by the change in mother’s active mediation could be uniquely estimated.

5.3 Limitations and Suggestions for Future Studies

Despite important contributions, this thesis has some limitations because of the
program content, and the nature of the evaluation study. The limitation of the program was its
limited scope on parenting skills for parents who watched the TV program with their children.
The program targeted both children and parents; however the scope for parents was limited

compared to the scope for children. Since making a significant change in parenting behaviors



Chapter 5: Discussion 77

via media-based interventions would not be as easy as in-person instructional interventions,
future studies might target enhancing either child outcomes or parent outcomes, or the length

of the content that is allocated to parenting skills might be increased.

One of the limitations of this evaluation study is using self- report measures for
parenting behaviors. Observational measures could provide information on the causal process.
Mother’s speech during active mediation could be recorded and analyzed. Thus, not only the
frequency of mediation behaviors but also their content could be observed. Future studies
might use observational measures so that besides the content of the child educational TV

program, the interaction between mother and child could be observed.

Another limitation of the current study was the absence of specific instructions for
parents’ active mediation. One could suggest that the mothers who did not actively mediate
the content were those who did not know how to do it and needed guidance. Thus, the content
of the program could be modified to teach mothers how to actively and effectively mediate
the developmental content for their children. Future studies could have spots that provide
parental guidance in structuring and reinforcing the educational content in each episode. For
instance, a new concept introduced in the program could be reinforced with ordinary objects
and situations at home after viewing the program. It would also be helpful to spend airtime
with specific instructions for effective active mediation, rather than allocating that limited

airtime to support general parenting practices.
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APPENDIX A

DENEYSEL GURUP FORMU

ANKET NO-->K.1[ ]
GRUP-->K.2[ DENEYSEL ]
Merhaba,
Biz Kog Universitesinin bir aragtirmasi i¢in sizi rahatsiz ediyoruz.
F.1 Seneye (bu sene degil, 2003 yilinda) ilkokula baslayacak ¢ocugunuz var m? K.3[ ]
1 Evet Gorlismeye devam et
2 Hayir Gorlismeyi bitir
F2. Cocugunuz bu sene yuvaya gidecek mi? K.4[ ]
1 Evet Gorilismeyi bitir
2 Hayir Gorligmeye devam et
F3. Para kazanmak icin ev disinda diizenli olarak ¢alisiyor musunuz? K.5[ ]
1 Evet Gorlismeyi bitir
2 Hayir Goriismeye devam et
F4. Evinizde televizyon var m? K.6[ ]
1 Evet Gorlismeye devam et
2 Hayir Gorlismeyi bitir
F5. Evinizdeki televizyon TRT1 ve ATV yi ¢ekiyor mu? K.7[ ]
1 Evet, ikisi de ¢ekiyor Goriismeye devam et, bu kisi her ii¢ gruba da girebilir
2 Sadece TRT’i ¢ekiyor Gorlismeye devam et, fakat bu kisi ile sadece deneysel grup veya

dogal gozlem grubu soru formu yapilabilir. Dogru soruformunu
uyguladiginizdan emin olun

3 Sadece ATV’yi ¢ekiyor Goriismeye devam et, fakat bu kisi ile sadece kontrol grubu soru
formu yapilabilir. Dogru soruformunu uyguladigimizdan emin
olun

4 Her ikisini de ¢gekmiyor Gorligsmeyi bitir

F6. Evinizde ev telefonunuz var mi ve ¢alistyor mu? K.8[ ]
1 Evet Gorlismeye devam et
2 Hayir Gorilismeyi bitir
F7. Cocugunuzun herhangi bir saghk ve gelisim problemi var nm? K.9[ ]
1 Evet Nedenini sorarak goriismeyi bitir
2 Hayr Goriigmeye devam et
F8. Nasil bir problemi var? (Cocugun gorme, konusma, duyma bozukluklari, zeka

engeli, ellerini kullanmama sorunlari varsa goriismeye son ver, bunun
disindaki engel gruplarinda goriisme yapilabilir )
. . . . K.10[ ]

Arastirmamiz genel olarak ¢ocugunuzun egitimi hakkinda. Size annelik ugrasilariniz ile ilgili bir ka¢ soru
soracagiz. Bu sorulara iginizden geldigi gibi cevap vermenizi istiyoruz. Sorular annelerin ¢ocuklariyla nasil
zaman geg¢irdigi ile ilgili. Yani her annenin cevabi farkli olabilir.Daha sonra ¢ocugunuza da eglenceli bir kag
soru soracagiz. Yardimlariniz i¢in simdiden tesekkiirler.

1. Sizin adimz1 6grenebilir miyim? K.11] ]

2. Oniimiizdeki y1l (2003te) ilkokul birinci sinifa baslayacak ¢ocugunuzun adi ne? K.12[
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3. Cocugunuzun tam dogum tarihi neydi? K.13[

Arastirmamiz i¢in TRT 1 de yayinlanan “Benimle Oynar misin?” adli cocuk programi ¢ok 6nemli. O nedenle
sizin ve ¢ocugunuzun 16 Eylil’de baglayacak programi hafta i¢i her giin seyretmenizi istiyoruz. ‘“Benimle
Oynar misin?” (COCUGUN ADI) nin yasindaki cocuklar igin 6zel olarak hazirlanmis gok eglenceli bir
egitim programi. Cocugunuza ¢ok faydali olacagindan eminiz.

Sizden istegimiz, 16 Eyliil’den itibaren hafta i¢i her gilin saat sabah 9:30 ve 6gleden sonra 3:30 da olmak iizere
giinde 2 kere TRT1 de yaymlanacak programi ile birlikte giinde yalmizca bir kere seyretmeniz.
Giinde yalmzca bir tanesini seyretmeniz yeterli. Bu program 13 hafta siirecek.

Programi seyretmeyi hatirlamaniz daha kolay olsun diye size bir liste verecegiz. (TV Izleme giinliik formlarim
anneye gosterin) Gordiigiinliz gibi her hafta icin ayr1 bir sayfa var. Her sayfa da Pazartesi’den Cuma’ya kadar
giinlere boliinmiis. Her giin i¢in de ¢ok basit 5 soru var. Her giin programi seyrettikten sonra bu sorulara cevap
verirseniz ¢ok seviniriz. (Giinliik izleme formunun iizerinden anneyle birlikte bir kere gidin).

Bunun disinda sizi arkadaglarimiz 2-3 hafta da bir sizi telefonla arayip programla ilgili bir kag¢ soru soracaklar.
13 hafta sonra biz tekrar sizi evinizde ziyaret edip size ve ____ye bugiinkiine benzer sorular soracagiz. 13 hafta
iginde doldurdugunuz formlar1 bu ikinci ziyaretimizde arkadaslarimiz sizden toplayacaklar. Ve bize bu kadar
yardimct oldugunuz i¢in ve bu kadar zaman ayirdiginiz igin o zaman evinize giizel bir hediyemiz olacak.
Umarim begenirsiniz.

Goriisme tarihi _ /  / K.14[ / /
Anket baslangi¢ saati _ : K.15[
Anket bitis saati _ : K.16[

4. Simdi size cocuklarimiz ve varsa bu evde yasayan diger ¢ocuklar ile ilgili sorular sorarak baslamak
istiyorum.

TUM COCUKLARI ASAGIDAKI TABLOYA KAYDEDINiZ. KENDiSiYLE ANKET YAPILACAK
COCUGU BIiRINCi SIRAYA YAZINIZ. EVDE YASAYAN DiGER COCUKLARI EN
BUYUKTEN BASLAYARAK 2. SIRADAN iTIBAREN YAZINIZ
Cocugun ismi Cinsiyeti Yast Bu evde mi yasiyor Statii
1> Kiz 2> Erkek 1>Evet 1>0z
2> Bagka yerde 2> Evlat edinilmig
3>Onceki evlilikten

1 K.18a[ ] K.19b] ] K.20c[ ] K.21d[ ]
2 K.23a[ ] K.24b[ ] K.25¢[ ] K.26d[ ]
3. K.28a[ ] K.29b[ ] K.30c[ ] K.31d[ ]
4. K.33a[ ] K.34b[ ] K.35¢[ ] K.36d[ ]
5. K.38a[ ] K.39b] ] K.40c[ ] K.41d[ ]
6. K.43a[ ] K.44b[ ] K.45¢[ ] K.46d[ ]
7 K.48a[ ] K.490[ ] K.50c[ ] K.51d[ ]

Evinizde evlat edinmis oldugunuz ya da evlat gibi baktigimiz baska cocuk var mi? Mesela bir akraba
cocugu var mi? Veya onceki bir evlilikten dogma olan var mi?
[SOYLEDIKLERINDEN BASKA BOYLE COCUK VARSA, TABLOYA EKLEYIN]
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5. Simdi evinizde sizinle birlikte yasayan diger kisilere donelim. Bunlar kimler? [KODLAMA LISTESINi
KULLANIP HERBIRINI KODLAYIN]

1 Esi 6 Kendi kardesi (agabeyi/ablasi)
2 Kendi annesi 7 Esinin kardesi (agabeyi/ablas)
3 Kendi babast 8 Kendi diger akrabasi
4 Esinin annesi 9 Esinin diger akrabasi
5 Esinin babasi
1. kisi K.52[ ]
2. kisi K.53[ ]
3. kisi K.54[ ]
4. kisi K.55[ ]
5. kisi K.56[ ]
6. kisi K.57[ ]
[KENDISINI VE COCUKLARI DA EKLEYEREK SORUN]
6. Oyleyse bu evde toplam .... kisi yasiyor, degil mi? Toplam Say1 K.58[
7. [YUKARIDAKI TABLODA ESiNi BELIRTMEDIYSE] Esinizi belirtmediniz. O burada oturmuyor
mu? [OTURMUYORSA] Neden? K.59[
1 olmiis
2 ayrt yastyor veya bosanmus
3 baska yerde ¢alistyor
4 yurt disinda ¢aligiyor
5 bazen evdedir bazen uzakta (iste vs.)
8. Ka¢ yasindasimiz? K.60[
9. Esiniz ka¢ yasinda? K.61[

[EGITiM: BUSORULARDA EN SON OKUNAN YIL YAZILACAK. ORNEGIN “7.SINIFTAN TERK’
DERSE: 7. OKUL BIiLDIiRIiRSE, iLKOKUL MEZUNU: 5, ORTAOKUL MEZUNU: 8, LISE MEZUNU:
11, UNIVERSITE MEZUNU: 15]

10. Kaciner sinifa kadar okudunuz? K.62[
11. Esiniz kacinci simifa kadar okumus? K.63[
12. Esiniz ¢cahsiyor mu? K.64[
1 Calisiyor
2 Calismiyor

13. Ne is yapiyor? [NE TiP BiR iSTE CALISIR, NE YAPAR GiBi SORULARLA AYRINTILI BiLGi
ALIN VE NOT EDIiN. ORNEGIN, KENDI iCiN Mi, BASKASI iCiN Mi CALISTIGI, iSiNiN
SEVIYESI—iSCi, USTA GiBi—iSYERININ BUYUKLUGU—KUCUK iMALATHANE, FABRIKA
GIiBIi—BELLI OLSUN. iSCi - i$ SAHiBi GiBi FARKLILASMALARI ORTAYA CIKARIN.]

................ K.65[

......................................................................................................................... < 66(

15. Cocuklariniz icinde eve yardim i¢in ¢alisan veya para kazanan var om? K.67[



Appendices 86

1 Evet Devam ediniz
2 Haywr 17’ye geginiz

16. Ne is yapiyorlar? [AYNIi SEKILDE BiLGi ALIN, ACIK OLARAK COCUKLARIN YAPTIKLARI
ISLERiI-DUZENLIi VEYA DUZENSIZ CALISIYOR OLSALAR DA- YAZINIZ]

................ K.68[
17. Para kazanmak i¢in bir is yapiyor musunuz? K.69[
1 Evet Devam ediniz
2 Hayr 21’e geciniz

18. Ne yapiyorsunuz / yapiyordunuz? [NE TiP BiR iSTE CALISIYORSUNUZ, NE YAPIYORSUNUZ
GiBi SORULARLA DETAYLI BiLGi ALIN VE NOT EDIiN. ORNEGIN, KENDI iCiN Mi, BASKASI
iCiN Mi CALISTIGI, iSiNIN SEViYESi—iSCi, USTA GiBi—iSYERININ BUYUKLUGU—KUCUK
IMALATHANE, FABRIKA GiBi—BELLI OLSUN.]

................ K.70[
19. Devamh mu1 ¢alisiyorsunuz, zaman zaman mi? K.71[
1 Zaman zaman ev disinda ¢alistyorum
2 Zaman zaman evde ¢alistyorum
3 Devamli olarak ev disinda ¢alistyorum
4 Devamli olarak evde ¢alistyorum
20. Siz isteyken/calisirken cocugunuza / cocuklariniza kim bakiyor? K.72[
21. Nerede dogdunuz? Yerin adi K.73[
[ADINDAN BELLi DEGILSE, SORUN VE BELIRTIN:]
22. Bu kdoy mii? Kasaba m? Sehir mi? K.74[
1 Koy
2 Kasaba
3 Sehir
23. Hangi ile bagh? Nerenin koyii / kasabasi? K.75[
24 [ISTANBUL DISINDA DOGMUSSA:] Ne kadar zamandir istanbul’da yasiyorsunuz? (Yil)
K.76]
25. Esiniz nerde dogmus? Yerin ad1 K.77]
[ADINDAN BELLIi DEGILSE, SORUN VE BELIRTIN:]
26. Bu kdy mii? Kasaba nm? Sehir mi? K.78[ ]
Koy
2 Kasaba
3 Sehir
27. Hangi ile bagh? Nerenin koyii / kasabasi? K.79[
28. [ISTANBUL DISINDA DOGMUSSA:| Ne kadar zamandir istanbul’da yasiyor? (Yil) K.80[
29. Oturdugunuz ev kime ait? K.81[
1 Kira
2 Kendi miilkii
3 Lojman
4 Kira vermiyor
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30. Evinizde mutfak, tuvalet, balkon, koridor disinda ka¢ oda var?

K.82[

31. Bu evin gecimi icin ayda ne kadar para gidiyor? Elektrik, gaz, vs. 6demelerini ve taksitleri de dahil

ederek:

32. Maddi durumunuz sizce nasildir? (secenekleri okuyunuz)

Cok fakiriz

Orta halliyiz

O©C OB WN B

Simdi size sizin ve

Fakirce sayiliriz

Izyice durumda sayiliriz
Iyi halli, varliklyiz
Bilmiyor/cevap yok

nin hakkinda birkag soru soracagiz.

(Milyon TL) K.83[

K.84[

33. Cocuklar yaramazhk yaptiklar1 zaman anneler degisik tepkiler gosterebilirler. Annelerin yaramazhga
kars1 gosterdigi tepkilerin bir listesini yaptik. Cocugunuz [ISIM] yaramazhk yapip sizi kizdirdig1 zaman,
hangilerini gosterirsiniz. Bunlari ne siklikta yaparsimz? [KART A’YI GOSTERIN]
Arad

i Nadi a Sik zz'rfwra
¢ ren sirad sik
yapm -y a0a a apa n
am Y y yapa
rm  yapar rim
rmm
m
Sesimi yiikseltirim, azarlarim, bagiririm. 1 2 3 4 5 K.85] ]
Yaptig1 yanlis1 ya da kabahatini diizelttiririm.(mesela 1 5 3 4 5 K.86[ ]
dagittiklarini kendisine toplatirim)
Ceza vermekle tehdit ederim fakat sonra cezalandirmam. 1 2 3 4 5 K87 ]
Ayr1 bir odaya ya da bir kdseye gonderir, bir siire kendi haline K.88[ ]
1 2 3 4 5
birakirim
Ceza veririm, mesela arkadaslariyla oynamak, televizyon K.89[ ]
S . . - . 1 2 3 4 5
seyretmek gibi eglencelerine mani olurum, har¢ligint keserim.
Déverim ya da kulagini ¢ekerim. 1 2 3 4 5 K.90[ ]
Yaptiginin neden yanlis oldugunu ona anlatirim ya da nigin K.91[ ]
. - 1 2 3 4 5
boyle davrandigini anlamaya galigirim.
Nasihat ederim, “Bir daha yapma,” derim. 1 2 3 4 5 K.92[ ]
Babasina sikayet ederim. 1 2 3 4 5 K.93[ ]
Kiiserim ya da onu artik sevmedigimi soylerim. 1 2 3 4 5 K94 ]
Oziir dilettiririm. 1 2 3 4 5 K.95] ]
34. Eger cocugunuz [ISIM] baska bir ¢ocuga vurur ya da doverse asagidakilerden hangi tepkileri
gosterirsiniz?
Arad Her
i Nadir a Sik 7ama
¢ en sirad sik
yapm apari a apar n
am yap yap yapar
m yapar  1m m
m
Sesimi yiikseltirim, azarlarim, bagiririm. 1 2 3 4 5 K.96[
Yaptig1 yanlist ya da kabahatini diizelttiririm 1 2 3 4 5 KJ97[
Ceza vermekle tehdit ederim fakat sonra cezalandirmam. 1 2 3 4 5 K.9g[
Ayr1 bir odaya ya da bir kdseye gonderir, bir siire K.99[
. . 1 2 3 4 5
kendi haline birakirim.
Ceza olarak onun arkadaslariyla oynamak, televizyon 1 5 3 4 5 K.100[

seyretmek gibi eglencelerine mani olurum.

Dover ya da tokatlarim. 1 2 3 4 5 K.101[
Yaptig1 yanlis hakkinda konusurum ya da bu konuda sorular K.102[
sorarim.

[ Sy Sy N—)
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35. Eger cocugunuz [ISIM] yapmasim istediginiz bir seyi reddederse asagidakilerden hangi tepkileri
gosterirsiniz?

. Nadire  Arada  Sik Her
Hig zama
n sirada sik
yapm
am yapar - yapari . yapar .
m m m m
Sesimi yiikseltirim, azarlarim, bagiririm. 1 2 3 4 5 K.103[
Yaptig1 yanlist ya da kabahatini diizelttiririm 1 2 3 4 5 K.104[
Ceza vermekle tehdit ederim fakat sonra cezalandirmam. 1 2 3 4 5 K.105[
Ayri bir odaya ya da bir kdseye gonderir, bir siire kendi haline 1 2 3 4 5 K.106[
birakirim.
Ceza olarak onun arkadas}arlyla oynamak, televizyon 1 2 3 4 5 K.107[
seyretmek gibi eglencelerine mani olurum.
Déver ya da tokatlarim. 1 2 3 4 5 K.108[
Yaptigint yanlis hakkinda konusurum ya da bu konuda sorular 1 2 3 4 5 K.109[
sorarim.
36. Cocugunuz [iSIM] ile beraberken asagidaki olaylar ne sikhkta olur?
Hi Nadir ~ Arada  Sik zgr%ra
¢ en sirada stk n
Bir sey yapmasini sOylerseniz ve eger yapmazsa, isteginizden 1 2 3 4 5 K.110[
vazgegersiniz.
Yaramazlik yaparsa ceza vereceginizi sOylersiniz, ve eger 1 2 3 4 5 K.111[
devam ederse ger¢ekten cezalandirirsiniz
C"ezalan.qllrllmam gereken yaramazliklar yaptigi halde ceza 1 2 3 4 5 K.112[
gbérmedigi olur.
Cezalandirmaya karar verdiginiz halde agiklamalari, dziirleri, 1 5 3 4 5 K.113[

ya da bahaneleri yiizinden cezalandirmazsiniz.
Ceza verirken kizgin ya da sinirli oldugunuz belli olur. 1 2 3 4 5 K.114[
Cocugunuzla olan tartigmalarinizda kizip istemeden bir seyler

o . 1 2 3 4 5 K.115[
sOylersiniz ya da yaparsiniz.
Cocugqnuz sizin koymus oldugunuz kurallarin disina kolayca 1 5 3 4 5 K.116[
¢ikabilir.
Verdiginiz ceza sizin o anki ruh halinize baglidir. 1 2 3 4 5 K.117]

37. Cocuklar dogru veya giizel bir sey yaptiklar1 zaman anneler degisik tepkiler gosterebilirler.
Cocugunuz [ISIM] giizel bir sey yapip sizi memnun ederse asagidaki hangi tepkileri gosterirsiniz?
Hig Nadir Arada Sik Her

yapm  en sirada sk zaman
am yapar yaparlt yaparl Yyaparl
m m m m

Onu 6verim, aferin derim. 1 2 3 4 5 K.118[
Onu 6perim, severim, ona sarilirim. 1 2 3 4 5 K.119[
Sevecegi kii¢iik bir hediye alirim ya da para veririm. 1 2 3 4 5 K.120[
Sevecegi eglenceli bir sey yapmasina izin veririm (Ornegin 1 2 3 4 5 K.121[
sinemaya gitmek, gezmeye ¢ikmak, film seyretmek gibi ) '
ePterﬁebnl]r. sey yapmam, simarmasin diye memnun oldugumu belli 1 2 3 4 5 K.122[
Onun yaninda bagkalarina anlatirim (babasina, kardesine vs.) 1 2 3 4 5 K.123[

O yokken bagkalarina anlatirim 1 2 3 4 5 K.124[

[ e Sl S—1
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38. Son iki giinde ¢ocugunuza [[SIM] asagidaki tepkileri ka¢ kere gosterdiniz?

1 2 3 45 67 keZe d
ker ker ker ker ker en Hig
e e e e e
fazla
Iyi yaptig1 bir sey icin onu methetmek, aferin demek. 1 2 3 4 5 6 9 K.125[
Iyi yaptig1 bir sey icin ona kiiciik bir 6diil vermek,
birlikte eglenceli bir sey yapmak, ya da istedigi bir seyi 1 2 3 4 5 6 9 K.126[

yapmasina izin vermek

39. Anneler cocuk yetistirme konusunda degisik fikirlere sahip olabilirler. Asagidaki fikirlere ne kadar
katiiyorsunuz? [KART B’YI GOSTERIN]

Tama Olduk¢ Ne Olduk¢ Tama

men a yanlis adogru men

yanlis  yanlig ne buluru  dogru

buluru  buluru  dogru m buluru

m m buluru m

m

Cocuklari iyi hareketleri i¢in ddiillendirmek riigvet 1 5 3 4 5 K.127[
vermeye benzer.
S?o"cugumu yapmasi gereken seyleri yaptig1 i¢in 1 5 3 4 5 K.128[
odillendirmem gerekmez..
E)Vdullen.d_lr_me ile gocuguma dogru davranislari 1 2 3 4 5 K.129[
ogretebilirim.
Cocuklari iyi davraniglari i¢in vmek ¢ok 6nemlidir. 1 2 3 4 5 K.130[
Cocugﬂurflu elestirmek yerine 6vmeyi isterim fakat 1 5 3 4 5 K.131[
onun Oviilecek davraniglari gok azdir.
Eger ¢ocugumu 6vgii ve 6diil vererek iyi davraniglara 1 5 3 4 5 K.132[

tesvik etmeye calisirsam o zaman stirekli 6diil ister.
Eger bir ¢ocuk yapmasi gereken bir seyi yapmakta
zorlaniyorsa (6rnegin, oyuncaklarini toplamak, yataga 1 2 3 4 5 K.133[
gitmek), o isi bir ddiille yaptirmak iyi fikirdir.

Anneler ¢ocuklariyla bircok aktivite yaparak vakit gecirirler. Simdi soracagim sorular birlikte yaptiginiz
aktiviteler hakkindadir.

40. Cocugunuza [iSiM] siz kitap ya da hikaye okur musunuz? Okursamz ne sikhkta okursunuz? K.134[
Haynr, hi¢ okumuyorum

Yilda birkag kez

Ayda birkag kez

Haftada bir

Haftada birkag kez

Bilmiyor/cevap yok

O U1 b WN -

41. Cocugunuza [iSIM] sizden baska kitap ya da hikaye okuyan oluyor mu? Ne sikhkta okunuyor? K.135]
Hayir, kimse okumuyor

Yilda birkag kez

Ayda birkag kez

Haftada bir

Haftada birkag kez

Bilmiyor/cevap yok

OOk, WN -

42. Cocugunuzun [ISIM] kac tane kitabi var? K.136[ ]

Hig yok, daha cok kiiciik
1-2 tane

3-9 tane

10 veya daha fazla
Bilmiyor/cevap yok

OB~ WN -
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Soru 43: EVET HAYIR
Cocugunuza [ISIM] sayilar1 6gretmeye calisiyor musunuz? 1 2 K.137[ ]
Cocugunuza alfabeyi 6gretmeye ¢alistyor musunuz? 1 2 K.138[ ]
Cocugunuza [ISIM] sekilleri ya da biyiikliikleri 6gretmeye ¢alistyor musunuz? 1 2 K.139[ ]
Cocugunuzun [ISIM] evde bir radyo, teyp ya da miizik aletini kullanmaya izni
o 1 2 K.140[ ]
var mi?
Simdi size biraz da sizin ve (cocugun adi) ’nin nasil ve ne kadar televizyon izlediginiz hakkinda
sorular soracagiz.
44. (cocugun adi) giinde ortalama kag saat televizyon seyrediyor? Liitfen hafta ici ve hafta
sonu olarak ayr1 ayri1 soyler misiniz? Hafta ici K.141[
Haftasonu  K.142[
1 Hig
2 1-2 saat
3 3-4 saat
4 5-6 saat
5 6 saatten fazla
9 Bilmiyor/cevap yok
45. Mesela diin kag saat televizyon seyretti? K.143[
1 Hig
2 1-2 saat
3 3-4 saat
4 5-6 saat
5 6 saatten fazla
9 Bilmiyor/cevap yok
46. Simdi size sayacagim programlari ne siklikta seyrediyor?
Her Bazen Hig Bilmiyor
zZzaman
Cizgi film 1 2 98 99 K.144[
Cocuk programlari 1 2 98 99 K.145]
Filmler 1 2 98 99 K.146[
Yerli diziler 1 2 98 99 K.147[
Yabanci diziler. 1 2 98 99 K.148[
Yarigma programlari 1 2 98 99 K.149[
Spor 1 2 98 99 K.150[
Televole 1 2 98 99 K.151[
47.. en cok hangi cocuk programlarini seyrediyor? (Program ismi hatirlamiyorsa
programu tarif edebilir)
................................................................................................................................................. K.152[
................ K.153[
48. hangi programlar seyredecegine kim karar veriyor? K.154[
1 Kendi
2 Anne
3 Baba
4 Hep beraber
9 Bilmiyor/cevap yok

49. televizyonu genelde yalniz mi seyrediyor yoksa yaninda birileri oluyor mu?

]
]

]

— e b d b d d e
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Her Bazen Hig Bilmiyor
zaman
Yalniz 1 2 98 99 K.155[ ]
Anne 1 2 98 99 K.156[ ]
Baba 1 2 98 99 K.157[ 1
Kardesler 1 2 98 99 K.158[ ]
Arkadaglar 1 2 98 99 K.159[ ]
Biitiin aile 1 2 98 99 K.160[ ]
‘ 49. soruda anne ile “her zaman” ya da “bazen” izliyorsa S0. soruyu sorun, .”hi¢” izlemiyorsa 51. soruya ‘
‘ gecin ‘
50. sizinle bir ¢cocuk programi seyrederken neler yapiyorsunuz?
Her Bazen Hig Bilmiyor
zaman
beraber sessizce seyrediyoruz 1 2 98 99 K.161[ ]
ben kendi isimi yapiyorum 1 2 98 99 K.162[ ]
ona programla ilgili sorular soruyorum 1 2 98 99 K.163[ |
anlamadig1 yerleri anlatiyorum 1 2 98 99 K.164[ ]
program bittikten sonra tartigiyoruz 1 2 98 99 K.165[ ]
Diger: (Yaziniz).....cccooceveeevevenenenienenn 1 2 98 99 K.166] ]
51. genelde televizyon seyrederken baska seyler de yapiyor mu? K.167[ ]
1 Evet Devam ediniz
2 Hayr 53 e geginiz
YA L g 1 1] ) 1) G TP PPN OP PR
K.168[ ]
................ K.169[ ]
53. giin i¢inde nasil zaman geciriyor, en ¢ok neler yapiyor mesela? gANNENiN ONUNE
KARTLARI KOYUN. COCUGUN GUN ICINDE EN FAZLA NE YAPTIGINI EN FAZLADAN EN
AZA SIRALAMASINI ISTEYIN. EN FAZLA YAPTIGININ YANINA “6” YAZIP ASAGIYA DOGRU
SIRALAYIN.)
Evde kendi bagina oynuyor K.170[ ]
Sokakta arkadaslari ile oynuyor K.171[ ]
Bana ev islerinde yardim ediyor K.172[ ]
Televizyon seyrediyor K.173[ ]
Bilgisayar oynuyor K.174[ ]
Resim yapiyor K.175[ ]
Diger (ACIKLAYIN) K.176[ ]
54. nin yaninda oturmasamz bile televizyonda ne seyrettigini kontrol eder misiniz? K.177] ]
1 Evet

2 Haywr
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55. Evinizde televizyon seyretme kurallar: var nm? K.178[
1 Evet
2 Haywr
.56. ye yasakladigimz programlar var m? K.179[
Evet Devam ediniz
2 Haywr S59°a geginiz
57. Hangi programlar yasakliyorsunuz? K.180[
................ K.181[
58. Neden? K.182[
59. nin seyretmesini tegvik ettiginiz programlar var m? Hangileri? K.183[
................ K.184[
60. Neden? K.185[
61. ye televizyon seyrederken bir zaman sinir1 koyuyor musunuz? K.186[
1 Evet
2 Haywr
62. Sizce televizyonda seyrettiginiz programlar ¢ocuklar icin ne kadar faydah? K.187[
1 Cok zararl
2 Pek bir faydast yok
3 Bazen faydali
4 Cok faydal
9 Bilmiyor/cevap yok
63. Sizce televizyondaki cocuk programlari ¢cocuklar icin ne kadar faydah? K.188[

Cok zararl

Pek bir faydast yok
Bazen faydal

Cok faydal
Bilmiyor/cevap yok

OB~ WN P
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64. Sizce televizyonda ¢ocuk programlari nasil olmal?
Biraz Hig A
GOk Sneml  6nemli Bilmiy
onemli . - or
i degil
Ahlaki degerleri 6gretmesi 1 2 3 9 K.189[
Ailenin beraber seyredebilmesi 1 2 3 9 K.190[
Sosyal kurallar1 6gretmesi 1 ) 3 9 K.191[
Hayal giicii ve yaraticilig1 arttirmasi 1 2 3 9 K.192[
Egitim vermesi 1 2 3 9 K.193[
Okul derslerine yardim etmesi 1 2 3 9 K.194]
Aileyi egitmesi 1 2 3 9 K.195[
Eglenceli, hos¢a vakit gegirme 1 2 3 9 K.196[
Giinliik hayat hakkinda bilgi 1 2 3 9 K.197[
Siddet icermemesi 1 2 3 9 K.198[
Reklam olmamasi 1 2 3 9 K.199[
65.Daha once TRT’de yaymlanan “Benimle Oynar musin?” adli ¢ocuk programini
duydunuz mu? K.200[
1 Evet Devam ediniz
2 Haywr S71e geginiz
66.Daha 6nce TRT’de yaymmlanan “Benimle Oynar misin?” adh c¢ocuk programini
seyrettiniz mi? K.201[
1 Evet Devam ediniz
2 Haywr S71 e geginiz
67.___ sizinle veya yalmiz bu programu seyretti mi? K.202[
1 Evet Devam ediniz
2 Haywr S71 e geginiz
9 Bilmiyor S71’e geginiz
68.Ne sikhikta? K.203[
1 Haftada 1 defa
2 Haftada 2-3 defa
3 Haftada 4 defa
4 Haftada 5 defa
9 Bilmiyor/cevap yok
69.“Benimle Oynar misin?” programini en son ne zaman seyrettiniz? K.204[

Siklar1 okumayin. Cevaba en yakin olani isaretleyin.

Son birkag giin i¢inde (diin-bugiin)
Gegen hafta

Gegen ay

2-3 ay énce

Gegen ilkbahar

oo bhwWNBE

Bilmiyor/cevap yok

— e e bd b ] bd b bd b b
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70.Program hatirliyor musunuz? Neler hatirhyorsunuz bu programdan? Program ne
hakkindaydi? K.205[ ]
................ K.206[
71. Burada baz fikirler var. Kimi anneler bu goriislere katiliyor, kimileri katilmiyor.
Simdi bunlarn size okuyacagim. Her bir goriise katihp katilmadigimzi, ve ne
kadar katihp ne Kkadar katlmadigimzi soyler misiniz? (KART CYi
GOSTERIN)
Cok .
Katiliyor Ka;l:;]yor Kararsizi Katilmiy KaI;;fmy
um m orum orum
iyigic;cugun benimle tartismasi susmasindan 1 5 3 4 5 K.207[
Problemler ¢ocugu dinleyerek ¢oziiliir. 1 2 3 4 5 K.208[
Kizdigim zaman bunu belli etmem. 1 2 3 4 5 K.209]
Cocuklar biiyiikler kadar ciddiye alinmalidir. 1 2 3 4 5 K.210[
ge]?érk i(;rocugun iyi yetismesi i¢in siki disiplin 1 2 3 4 5 K.211[
Karsilasilan zorluklar ¢cocukla paylasilabilir. 1 2 3 4 S K.212[
Annelik 8grenilecek bir is degildir. 1 2 3 4 5 K213
Cocugum cinsel konularda benimle
konusabilir. ! 2 3 4 S K.214]
dinBIeer:ncéc;cugumu dinlemezsem o da beni 1 5 3 4 5 K.215[
Cocugumun hata yapmasindan korkmam. 1 2 3 4 5 K.216[
Annelik keyifli bir seydir. 1 2 3 4 5 K.217]
Bagaramayacak ¢ocuk yoktur. 1 2 3 4 5 K.218[
68. Burada cocuk terbiyesiyle ilgili baz1 farkhh goriisler var. Bazi1 anneler bir tiirlii
diisiiniir, bazilari tersini diisiiniir. Asagidaki her bir ¢ift goriisten hangisi sizce
daha dogru, sdyler misiniz?(Once 1. ifadeyi, sonra 2. ifadeyi okuyun. Anne
hangisini dogru buluyorsa numarasim kolona yazin)
Sizce hangisi
1 2 dogru?
Ailede kararlar ana-baba tarafindan alinir Aile kararlarma ¢ocuk da katilmalidir K.219[
Cocugun yanlis davranisina tepki vermeden 6nce  Cocugun yanlis davranigt hemen K.220[
sebebini anlamak gerekir cezalandirilmalidir '
Cocuk, korku gibi olumsuz duygularini kontrol Cocuk, korku gibi olumsuz duygularin ifade K.221[
edebilmelidir edebilmelidir '
Cocuktan ne istedigimizi ona agik, net bir sekilde =~ Cocuk ana-babanin dedigini yapmalidir; agiklama K.222[
soylemeliyiz. yapmak gerekmez '
Cocugun her dedigini yapmaya calismaliyiz Cocugun her dedigini yapmamaliyiz K.223[
Cocuk terbiyesi igin ceza sarttir Ceza ¢ocuga dogru davranisi 6gretmez K.224[
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Arastirmamiza katildiginiz i¢in tesekkiir ederiz. Simdi sizden, aragtirmanin bundan sonraki asamalarina

katilabilmeniz i¢in gerekli iletigim bilgilerini almak istiyorum.

GORUSULEN KIiSININ
ADI SOYADI

MAHALLE

CADDE

SOKAK

KAPI NO

ILCE

TELEFON NO Ev:
Cep:

ANKETOR ADI

Anketor Sorular

ANKET YAPILDIKTAN HEMEN SONRA ANKETOR TARAFINDANDOLDURULACAK:

(1) Oturulan konutun niteligi nedir?
1 Miistakil ev
2 Apartman dairesi

(2) Anne, sorular1 anlamakta giicliik ¢cekti mi?

1 2 3 4 5 E 7
Cok zorluk Hig zorluk

¢ekti ¢ekmedi

Annenin Tirkce’yi kullanimi

(3) Dili kullanis yetenegi:

Cok basit diizeyde konusuyor 1 2 3 1 5
(Yanliglar yapabilir)

(4) Dili kullamis miktar:

K.225]
K.226[
K.227[
g = Kendini iyi
ifade ediyor
K.228[

Minimum diizeyde 1 2 9 1 5 g
(cok az konuskan)

.':" Cok konuskan
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(5) Annenin konusmasim anladimz rm? K.229[
Zorlukla anladlm.I 9 3 4 5 o 7 Zorluk ¢ekmeden anladim
(6) O, sizin konusmamiz1 anlad1 mi1? K.230[
Zorlukla anladi 1 2 3 4 5 o 7 Zorluk ¢ekmeden anlad1
(7) Sive: K.231[
Belirgin Istanbul dis1 sivesi 1 2 9 1 5 g 7 Istanbul Tiirkgesi
ASAGIDAKI SORULARI GENEL OLARAK YORENIN OZELLIKLERINI GOZ ONUNDE TUTARAK
ISARETLEYIN:
(8) Hanenin durumu(mekan, goriiniis, badana-boya, vs.): K.232[
1 on kot durumda
2 Iyi degil, bakimsiz
3 Orta karar
4 Iyi, diizgiin
5 Cok iyi, bakiml
(9) Apartmansa, binanin durumu (mekan, goriiniis, badana-boya, vs.): K.233[
1 on kot durumda
2 lyi degil, bakimsiz
3 Orta karar
4 Iyi, diizgiin
5 Cok iyi, bakimlt
(9) Evdeki esyalarin genel durumu(sayisi, yeniligi; koltuk takimi, masa; yatak  odasi
ayri; hali, TV, vs.): K.234[
1 on kot /eski/cok az
2 lyi degil, az, bakimsiz
3 Orta karar
4 Iyi, diizgiin
5 Cok iyi, bakimli , bol miktarda
(10) Hanenin bulundugu sokak, cevre (parke, asfalt yol, agac, yesillik): K.235]
1 Cok bakimsiz, kétii, tozlu, camurlu, yollar koti
2 Bakimsizca
3 Orta karar
4 Iyi, diizgiin
5 Cok bakimli , temiz
(12) Miilakat yaptiginiz ev temiz, tertipli miydi? (hemen temizlenebilecek gibi miydi?) K.236[
1 Evet 2 Hay1r
(13) Aydinlatma yeterli miydi? K.237[
1 Evet 2 Hay1r
(14) Cocuk(lar) saghklh goriinityor muydu? K.238[
1 Evet 2 Hay1r
(15) Cocuk(lar) temiz goriiniiyor muydu? K.239[
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1 Evet 2 Hay1r
(16) Etrafta kitap, dergi var miydi? K.240[
1 Evet 2 Hayir
‘Evet’ ise: Yaklasik kac tane? K.241[
1 1-5
2 6-10
3 11-15
4 16-20
5 Daha ¢ok
(17) Etrafta gazete var miydi? K.242[
1 Evet 2 Hayir
(18) Anneyi siz oradayken ¢ocugu disiplin ederken gordiiniiz mii? K.243[
1 Evet 2 Hayir
‘Evet’ ise ne yapti, belirtin
K.244[
(19) Anne ¢ocugunu size ismiyle tamistirdn ni? K.245]
1 Evet 2 Hayir
(20) Anne cocugunu konusmaya tesvik etti mi? K.246[
1 Evet 2 Hayir
(21) Anne ¢ocugunun sorularina biitiin ciimleler kullanarak yamt verdi mi? K.247]
1 Evet 2 Hayir
(22) Anne ¢ocukla sohbet etti mi? K.248[
1 Evet 2 Hay1r
(23) Annenin sesi cocuguna sevgi ve sefkat gosteriyor muydu? K.249[
1 Evet 2 Hay1r
(24) Anne miilakat siiresince gergin, rahatsiz, heyecanl bir halde miydi, yoksa rahat
miydi? K.250[
1 Cok gergin
2 Biraz gergin
3 Rahatca
4 Cok rahat
(25) Anne ile ilgili izlenimleriniz nasil? K.251[

lgisizce; pek uyanik goziikmiiyor
Orta diizeyde ilgili
Uyanik, merakli, ilgili

AW NP

Cok ilgisiz, i¢ine kapanik, hi¢ merakli ve uyanik degil
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APPENDIX B

DENEYSEL GRUP SON GORUSME FORMU

ANKET NO-->K.252[ ]
GRUP-->K.253] DENEYSEL ]
Goriisme tarihi _ /  / K.254[ / /
Anket baslangi¢ saati @ K.255[ :
Anket bitis saati __ : K.256][
Merhaba,

Biz Kog Universitesinin bir arastirmasi igin sizi rahatsiz ediyoruz. Biliyorsunuz sizi Eyliil ayinda ziyaret ettik ve
ondan sonra da birkag kere telefonda goriistiik. Su anda arastirmamiz igin sizi son bir defa ziyaret ediyoruz.
Size ve (COCUGUN ADI)’a (e) bazi sorularimiz olacak.

1. Simdi size cocuklarimiz ve varsa bu evde yasayan diger cocuklar ile ilgili sorular sorarak baslamak
istiyorum.

TUM COCUKLARI ASAGIDAKI TABLOYA KAYDEDINiZ. KENDiSiYLE ANKET YAPILACAK
COCUGU BIiRINCIi SIRAYA YAZINIZ. EVDE YASAYAN DiGER COCUKLARI EN
BUYUKTEN BASLAYARAK 2. SIRADAN iTIBAREN YAZINIZ

Cocugun ismi Cinsiyeti Yasi Bu evde mi yasgiyor Statii
1>0z
2> Evlat edinilmig
1> Kiz 2> Erkek 7> Bla>§;/eter de 3>Onceki evlilikten
Hay 4>Evde yasiyor fakat

annenin ¢ocugu degil

K.257a [ ] K257b] ] K.257c] ] K.257d [ ]

T L= ]

2 3] I ] K2ogal 1 K2%8b] 1 K258 ] K.258d [ ]
1] ] K259l 1 K2590 1 K259 ] K. 259d[ ]
I 1) ] K 260a] 1 K.2600] 1 K.260c ] K. 260d[ ]
3| ] K.261a] 1 K.261b] 1 K261 ] K. 261d[ ]
L] P ] K 262 1 K.2620] 1 K262 ] K. 262d[ ]
PO 5] P ] K263l 1 K.2630] 1 K263 ] K. 263d[ ]

Evinizde evlat edinmis oldugunuz ya da evlat gibi baktiZimz baska cocuk var m? Mesela bir akraba
cocugu var ni? Veya onceki bir evlilikten dogma olan var mm?
[SOYLEDIKLERINDEN BASKA BOYLE COCUK VARSA, TABLOYA EKLEYIN]

et e



Appendices

99

2. Simdi evinizde sizinle birlikte yasayan diger kisilere donelim. Bunlar kimler? [KODLAMA LISTESINi

KULLANIP HERBIRINI KODLAYIN]
Esi

Kendi annesi
Kendi babasi
Esinin annesi
Esinin babasi

OB WN P
O oo ~No

1
2
3
4
5.
6
7
8
9
10
11
12
13
14

15
16

) [KENDISINI VE COCUKLARI DA EKLEYEREK SORUN]
3. Oyleyse bu evde toplam .... kisi yasiyor, degil mi? (Eger anne farkli bir rakam séylerse bunu énceki

verilerle karsilastirin ve yanlis olan verileri diizeltin) Toplam Sayi

4. Esiniz ¢calistyor mu?
1 Calistyor
2 Calismiyor

Kendi kardesi (agabeyi/ablast)
Esinin kardesi (agabeyi/ablasi)
Kendi diger akrabasi
Esinin diger akrabasi

. Kisi
. Kisi
. Kisi
. Kisi

kisi

. Kisi
. Kisi
. Kisi
. Kisi

. Kisi
. Kisi
. Kisi
. Kisi
. Kisi
. Kisi
. Kisi

K.264]
K.265[
K.266]
K.267]
K.268]
K.269]
K.270]
K.271]
K.272[
K.273
K.274
K.275]
K.276]
K.277]
K.278]
K.279]

—_— e e e b b e e e e e eed e e eed e

5. Ne is yapiyor? [NE TiP BiR iSTE CALISIR, NE YAPAR GiBi SORULARLA AYRINTILI BiLGI
ALIN VE NOT EDIiN. ORNEGIN, KENDIi iCiN Mi, BASKASI iCiN Mi CALISTIGI, iSINiN
SEVIYESi—iSCi, USTA GiBi—iSYERININ BUYUKLUGU—KUCUK iMALATHANE, FABRIKA
GiBi—BELLIi OLSUN. iSCi - iS SAHiBi GiBi FARKLILASMALARI ORTAYA CIKARIN.|

K.280[

K.281[

K.282[

K.283]

]
]

]

]
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7. Cocuklariniz icinde eve yardim icin ¢alisan veya para kazanan var m? K.284[
1 Evet Devam ediniz
2 Hayir 9’a geciniz

8. Ne is yapiyorlar? [AYNIi SEKILDE BiLGi ALIN, ACIK OLARAK COCUKLARIN YAPTIKLARI
ISLERiI-DUZENLIi VEYA DUZENSIZ CALISIYOR OLSALAR DA- YAZINIZ]

................................................................................................................................ K.285[
9. Para kazanmak i¢in bir is yapiyor musunuz? K.286[
1 Evet Devam ediniz
2 Hayir 13’e geginiz

10. Ne yapiyorsunuz / yapiyordunuz? [NE TiP BiR ISTE CALISIYORSUNUZ, NE YAPIYORSUNUZ
GiBi SORULARLA DETAYLI BiLGi ALIN VE NOT EDIiN. ORNEGIN, KENDIi iCiN Mi, BASKASI
iCiN Mi CALISTIGI, iSiNIN SEViYESi—iSCi, USTA GiBi—iSYERININ BUYUKLUGU—KUCUK
IMALATHANE, FABRIKA GiBi—BELLI OLSUN.]

................................................................................................................................ K.287[
11. Devamh mu ¢calisiyorsunuz, zaman zaman mi? K.288[
1 Zaman zaman ev diginda ¢alistyorum
2 Zaman zaman evde ¢aligtyorum
3 Devamli olarak ev diginda galistyorum
4 Devamli olarak evde ¢alisiyorum
12. Siz isteyken/calisirken ¢ocugunuza / cocuklariniza kim bakiyor? K.289[

13. Bu evin gec¢imi icin ayda ne kadar para gidiyor? Elektrik, gaz, vs. 6demelerini ve taksitleri de dahil
ederek:
(Milyon TL) K.290[

14. Bu evi istediginiz gibi gecindirmek icin sizce ne kadar para gerekli? Elektrik, gaz, vs. 6demelerini ve
taksitleri de dahil ederek: (Milyon TL) K.291[

15. Maddi durumunuz sizce nasildir? (secenekleri okuyunuz) K.292

Cok fakiriz

Fakirce sayiliriz

Orta halliyiz

Iyice durumda sayiliriz
Iyi halli, varlikliy1z
Bilmiyor/cevap yok

O©C OB WN -

]
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Simdi size sizin ve

(COCUGUN ADI) nin hakkinda birkac soru soracagiz.

16. Cocuklar yaramazhk yaptiklar1 zaman anneler degisik tepkiler gosterebilirler. Annelerin yaramazhga
kars gosterdigi tepkilerin bir listesini yaptik. Cocugunuz [ISIM] yaramazhk yapip sizi kizdirdig1 zaman,
hangilerini gosterirsiniz. Bunlar1 ne siklikta yaparsimiz? [KART A’YI GOSTERIN]

Sesimi yiikseltirim, azarlarim, bagiririm.

Yaptig1 yanlist ya da kabahatini diizelttiririm.(mesela
dagittiklarini kendisine toplatirim)
Ceza vermekle tehdit ederim fakat sonra cezalandirmam.

Ayr1 bir odaya ya da bir kdseye gonderir, bir siire kendi
haline birakirim
Ceza veririm, mesela arkadaglariyla oynamak, televizyon

seyretmek gibi eglencelerine mani olurum, har¢ligint keserim.

Doverim ya da kulagini ¢ekerim.

Yaptiginin neden yanlis oldugunu ona anlatirim ya da nigin
boyle davrandigint anlamaya ¢aligirim.
Nasihat ederim, “Bir daha yapma,” derim.

Babasina sikayet ederim.
Kiiserim ya da onu artik sevmedigimi sdylerim.

Oziir dilettiririm.

&
T

S e

yapmam

Nadiren

N N NN

N DD DD DN

yaparim

Arada
sirada
yaparim

w W w w

W W W w W w w

Sik sik
yaparim

A A OB

A A B B DB OB

Her zaman
yaparim

[S2 N &2 BN @ 2 N @)

o o0 o1 o1 o1 o1 Ol

K.293[
K.294[
K.295[
K.296[

K.297[
K.298]
K.299]

K.300[
K.301[
K.302[
K.303]

17. Eger cocugunuz [ISIM] baska bir cocuga vurur ya da déverse asagidakilerden hangi tepkileri

gosterirsiniz?

Sesimi yiikseltirim, azarlarim, bagiririm.

Yaptig1 yanlisi ya da kabahatini diizelttiririm

Ceza vermekle tehdit ederim fakat sonra cezalandirmam.

Ayr1 bir odaya ya da bir kdseye gonderir, bir siire

kendi haline birakirim.

Ceza olarak onun arkadaslariyla oynamak, televizyon
seyretmek gibi eglencelerine mani olurum.

Déver ya da tokatlarim.

Yaptig1 yanlis hakkinda konusurum ya da bu konuda sorular

sorarim.

Hig
yapmam

Nadiren

yaparim

Arada
sirada
yaparim

w

Sik sik

yaparim

Her zaman

yaparim

K.304]
K.305[
K.306]

K.307]
K.308]

K.309]
K.310[
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18. Eger ¢ocugunuz [ISIM] yapmasim istediginiz bir seyi reddederse asagidakilerden hangi tepkileri
gosterirsiniz?

c
€ S E g g g E
z8 25 §%5 T: &3
g S5 258 58 5§
s =z3 75 v B33
Sesimi ylikseltirim, azarlarim, bagiririm. 1 2 3 4 5 K.311[
Yaptig1 yanlis1 ya da kabahatini diizelttiririm 1 2 3 4 5 K.312[
Ceza vermekle tehdit ederim fakat sonra cezalandirmam. 1 2 3 4 5 K.313[
Ayr1 bir odaya ya da bir koseye gonderir, bir siire kendi
haline brrakirim. 1 2 3 4 5 K.314]
Ceza olarak onun arkadaslariyla oynamak, televizyon 1 5 3 5 K.315[
seyretmek gibi eglencelerine mani olurum. '
Dover ya da tokatlarim. 1 2 3 4 5 K.316[
Yaptigini yanlis hakkinda konusurum ya da bu konuda 1 2 3 4 5 K.317[
sorular sorarim. '
19. Cocugunuz [ISIM] ile beraberken asagidaki olaylar ne siklikta olur?
c 3
o> g g5 = &
s g fE& N
2] wn
< T
Cocugunuz soylediginiz bir seyi yapmazsa, isteginizden 1 5 3 4 5 K.318[
kolayca vazgegersiniz. '
Bir yaramazlig1 yiiziinden ceza vereceginizi sdylersiniz, ama
bazen cezalandirmadiginiz olur. 1 2 3 4 > K.319[
Cezalandirilmasi gereken yaramazliklar yaptigi halde ceza 1 5 3 4 5 K.320[
gormedigi olur. '
Cezalandirmaya karar verdiginiz halde agiklamalari, 1 5 3 4 5 K.321[
oOziirleri, ya da bahaneleri yiiziinden cezalandirmazsiniz. '
Ceza verirken kizgin ya da sinirli oldugunuz belli olur. 1 2 3 4 5 K.322[
Cocugunuzla olan tartismalarinizda kizip istemeden bir 1 5 3 4 5 K.323[
seyler sdylersiniz ya da yaparsiniz. '
Cocugunuz sizin koymus oldugunuz kurallarin digina
kolayca ¢ikabilir. 1 2 3 4 > K.324]
Verdiginiz ceza sizin o anki ruh halinize baghdir. 1 2 3 4 5 K.325[
20. Cocuklar dogru veya giizel bir sey yaptiklar1 zaman anneler degisik tepkiler gosterebilirler.
Cocugunuz [ISIM] giizel bir sey yapip sizi memnun ederse asagidaki hangi tepkileri gosterirsiniz?
S
E §& __ELE EE
o5 SE BTEZL i
2SS z8 <ZS8aS IS
Onu dverim, aferin derim. 1 2 3 4 5 K.326[
Onu dperim, severim, ona sarilirm. 1 2 3 4 5 K.327[
Sevecegi kiiglik bir hediye alirim ya da para veririm. 1 2 3 4 5 K.328[
' Seveceg} eglenceli bir sey yapmasina izin veririm '(O.rnegm 1 2 3 4 5 K.329[
sinemaya gitmek, gezmeye ¢ikmak, film seyretmek gibi )
lyi davraniglarini onun yaninda bagkalarina anlatirim 1 2 3 4 5 K.330]

(babasina, kardesine vs.)
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21. Anneler ¢ocuklarina iyi ya da kétii tepkileri degisik siklikta gosterirler. Son iki giinde cocugunuza
[ISIM] asagidaki tepkileri ka¢ kere gosterdiniz?

) ) S
L et et & & DT
g 8 8 2 £ g% Hg
Lyi yaptig1 bir sey icin onu methetmek, aferin 1 2 3 4 5 6 9 K.331[ 1

demek.

Iyi yaptig1 bir sey icin ona kiiciik bir 6diil vermek,
birlikte eglenceli bir sey yapmak, ya da istedigi bir seyi
yapmasina izin vermek

=
N
w
~
(&)
(o]

9 K337 ]

22. Anneler ¢ocuk yetistirme konusunda degisik fikirlere sahip olabilirler. Asagidaki fikirlere ne kadar
katilyorsunuz? [KART B’YI GOSTERIN]

(0]
g ) 2 . . . 8
.5 2.5 5.5 £E.5 £.5
£E=5 E£5 55 355 E &5
F58 0588 z83 0838 £33
Cocuklari iyi hareketleri i¢in ddiillendirmek 1 2 3 4 5 K.333[ 1
rliigvet vermeye benzer. '
Cocugumu yapmasi gereken seyleri yaptigt i¢in 1 2 3 4 5 K.334[ 1
odiillendirmem gerekmez.. '
Odiillendirme ile gocuguma dogru davranislart
baretebilirim. 1 2 3 4 5 K33 ]
Cocuklari iyi davraniglari i¢in 6vmek ¢ok
Snemlidir. 1 2 3 4 5 K.336[ ]
Eger ¢ocuguma iyi davraniglari igin 6diil vermeye 1 5 3 4 5 K.337] 1
baslarsam, o zaman siirekli 6diil ister. )
Eger bir ¢gocuk yapmasi gereken bir seyi
yapmakta zorlaniyorsa (6rnegin, oyuncaklarini 1 5 3 4 5 K.338 1

toplamak, yataga gitmek), o isi bir 6diille yaptirmak
iyi fikirdir.

Anneler ¢ocuklariyla bir¢ok aktivite yaparak vakit gecirirler. Simdi soracagim sorular birlikte yaptiginiz
aktiviteler hakkindadir.
23. Cocugunuza [ISIM] siz kitap ya da hikaye okur musunuz? Okursamz ne siklikta okursunuz? K.339[ ]

Hayir, hi¢ okumuyorum
Yilda birkag kez

Ayda birkag kez
Haftada bir

Haftada birkag kez
Bilmiyor/cevap yok

O OB~ WN -

24. Cocugunuza [iSIM] sizden baska kitap ya da hikaye okuyan oluyor mu? Ne sikhkta okunuyor?  K.340[ ]

Hayir, kimse okumuyor

Yilda birkag kez

Ayda birkag kez

Haftada bir

Haftada birkag¢ kez

Bilmiyor/cevap yok

25. Cocugunuzun [ISIM] ka¢ tane kitabi var? K.341[ ]
1 Hig yok, daha ¢ok kiiciik
2 1-2 tane

O OB WN -
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3 3-9 tane
4 10 veya daha fazla
9 Bilmiyor/cevap yok
Soru 26: N EVET HAYIR
Cocugunuza [ISIM] sayilar1 6gretmeye ¢alistyor musunuz? 1 2 K.342[
Cocugunuza alfabeyi 6gretmeye ¢alistyor musunuz? 1 2 K.343[
Cocugunuza [ISIM] sekilleri ya da biiyiikliikleri 6gretmeye calisiyor musunuz? 1 2 K.344[
Cocugunuzun [ISIM] evde bir radyo, teyp ya da miizik aletini kullanmaya izni var nm? 1 2 K.345[
Simdi size biraz da sizin ve (cocugun adi) ’nin nasil ve ne kadar televizyon izlediginiz hakkinda
sorular soracagiz.
27. (cocugun adi) giinde ortalama kac saat televizyon seyrediyor? Liitfen hafta ici ve hafta sonu
olarak ayr1 ayr1 soyler misiniz? Hafta ici K.346[
Haftasonu  K.347[
1 Hig
2 1-2 saat
3 3-4 saat
4 5-6 saat
5 6 saatten fazla
9 Bilmiyor/cevap yok
28. Mesela diin kag saat televizyon seyretti? K.348[ ]
1 Hig
2 1-2 saat
3 3-4 saat
4 5-6 saat
5 6 saatten fazla
9 Bilmiyor/cevap yok
29. Simdi size sayacagim programlari ne siklikta seyrediyor?
Her Bazen Hig Bilmiyor
zaman
Cizgi film 1 2 98 99 K.349[
Cocuk programlart 1 2 98 99 K.350[
Filmler 1 2 08 99 K.351[
Yerli diziler 1 2 98 99 K.352[
Yabanc diziler 1 2 98 99 K.353[
Yarigma programlari 1 2 98 99 K.354[
Spor 1 2 98 99 K.355[
Televole 1 2 98 99 K.356[
30.. en ¢ok hangi ¢cocuk programlarim seyrediyor? (Program ismi hatirlamiyorsa
programu tarif edebilir)
............................................................................................................................................. K.357[

K.358]

—_— e d

[T VST N R N S—'

]
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31. hangi programlari seyredecegine kim karar veriyor? K.359[
1 Kendi
2 Anne
3 Baba
4 Hep beraber
9 Bilmiyor/cevap yok
32. televizyonu genelde yalniz mi seyrediyor yoksa yaninda birileri oluyor mu?
Her Bazen Hig Bilmiyor
zaman
Yalniz 1 2 98 99 K.360[
Anne 1 2 98 99 K.361[
Baba 1 2 98 99 K.362[
Kardesler 1 2 98 99 K.363[
Arkadaslar 1 2 98 99 K.364[
Biitiin aile 1 2 98 99 K.365[

‘ 32. soruda anne ile “her zaman” ya da “bazen” izliyorsa 33. soruyu sorun, .”hi¢” izlemiyorsa 34. soruya ‘

‘ gecin
33. sizinle bir ¢cocuk programi seyrederken neler yapiyorsunuz?
Her : ilmi
zaman Bazen Hig Bilmiyor
beraber sessizce seyrediyoruz 1 2 98 99
ben kendi isimi yapiyorum 1 2 98 99
ona programla ilgili sorular soruyorum 1 2 98 99
anlamadig1 yerleri anlatryorum 1 2 98 99
program bittikten sonra tartigryoruz 1 2 98 99
Diger: (Yaziniz).......ccocceeeeecuvencnenrcnnenn 1 2 98 99
34. genelde televizyon seyrederken baska seyler de yapiyor mu?
1 Evet Devam ediniz
2 Hayir 36’ya geginiz
35 INEIET YAPLYOT ?.cuvierersaresaossossnossesssssnsssssssrsneesersneessessenssensesssasssssennssssesssssseassensessennsessessesssesseansessesnsesseanesssens K.373[
36. giin i¢inde nasil zaman geciriyor, en ¢ok neler yapiyor mesela? (ANNENIN ONUNE

KARTLARI KOYUN. COCUGUN GUN iCiNDE EN FAZLA NE YAPTIGINI EN FAZLADAN EN
AZA SIRALAMASINI iSTEYIN. EN FAZLA YAPTIGININ YANINA “7” YAZIP ASAGIYA DOGRU

SIRALAYIN.)
Evde kendi basina oynuyor
Sokakta arkadaslar1 ile oynuyor
Bana ev islerinde yardim ediyor
Televizyon seyrediyor
Bilgisayar oynuyor
Resim yapryor
Okula / ana okuluna gidiyor
Diger (ACIKLAYIN)

K.375]
K.376]
K.377[
K.378]
K.379
K.380]
K.381]
K.382

[y Ny M SN Iy S S—1 S—

]
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37. nin yaninda oturmasaniz bile televizyonda ne seyrettigini kontrol eder misiniz? K.383[
1 Evet
2 Hayir
38. Evinizde televizyon seyretme kurallar1 var m1? K.384[
1 Evet
2 Hayir
39. ye yasakladigimiz programlar var m? K.385[
1 Evet Devam ediniz
2 Hayir S59’a geciniz
40. Hangi programlar: yasakhyorsunuz? (Verilen tiim yanitlari isaretleyin)
‘ Acik, cinsel, ahlaksiz programlar ‘ 1 ‘ K.386[ ]
Korkutucu programlar 2 K.387[ ]
Siddet i¢eren programlar 3 K.388[ ]
Televole — paparazzi programlari 4 K.389[ ]
Kemal Sunal filmleri 5 K.390[ ]
Yabanci filmler 6 K.391[ ]
Diger K.392 [ ] 7 K.393[ 1
41. Neden? (Verilen tiim yanitlar: isaretleyin)
}Ahlakini bozuyor ‘ 1 ] K.394[ 1
Psikolojisini bozuyor, olumsuz etkiliyor, huzursuz yapiyor 2 K.395[ ]
Korkuyor 3 K.396[ ]
Taklit ediyor, etkisi altinda kaliyor 4 K.397[ ]
Yasi uygun degil 5 K.398[ ]
Diger k.399[ ] 6 K.400[ ]
42. nin seyretmesini tesvik ettiginiz programlar var m? Hangileri? K.401[
................ K.402[
43. Neden? K.403[
44, ye televizyon seyrederken bir zaman sinir1 koyuyor musunuz? K.404[
1 Evet

2 Hay1r
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45, Sizce televizyonda seyrettiginiz programlar cocuklar icin ne kadar faydah? K.405]
1 Cok zararh
2 Pek bir faydasi yok
3 Bazen faydali
4 Cok faydali
9 Bilmiyor/cevap yok
46. Sizce televizyondaki cocuk programlari ¢cocuklar icin ne kadar faydah? K.406[
1 Cok zararh
2 Pek bir faydasi yok
3 Bazen faydali
4 Cok faydali
9 Bilmiyor/cevap yok
47. Sizce televizyonda cocuk programlari nasil olmali?
. Hig
" ok . Biraz . Onemli  Bilmiyor
onemli  Onemli -
degil
Ahlaki degerleri 6gretmesi 1 2 3 9 K.407[ 1
Ailenin beraber seyredebilmesi 1 2 3 9 K.408[ ]
Sosyal kurallar1 6gretmesi 1 2 3 9 K.409[ 1
Hayal giicii ve yaraticilif1 arttirmast 1 2 3 9 K.410[ ]
Egitim vermesi 1 2 3 9 K.411[ ]
Okul derslerine yardim etmesi 1 2 3 9 K.412[ ]
Aileyi egitmesi 1 2 3 9 K.413[ ]
Eglenceli, hos¢a vakit gecirme 1 2 3 9 K.414[ 1
Giinliik hayat hakkinda bilgi vermesi 1 2 3 9 K.415[ 1
Siddet igermemesi 1 2 3 9 K.416[ ]
Reklam olmamasi 1 2 3 9 K.417[ ]
El.“Benimle Oynar misin?” programini en son ne zaman seyrettiniz? E.1[

Siklar1 okumayin. Cevaba en yakin olam isaretleyin.

Son birkag giin i¢inde (diin-bugiin)
Gegen hafta

2-3 hafta 6nce

Gegen ay

2-3 ay Once

Gegen ilkbahar

O ~NOoOO U WN P

Bilmiyor/cevap yok

]

]
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E2. “Benimle Oynar misin?” programinda degisik boliimler var. Bunlarin bazilarim
seviyor, bazilarim1 sevmiyor olabilirsiniz. Ayrica, bu béliimlerin bazilar: sizce
fazla uzun, fazla kisa, ya da fazla yavas,/sikici, fazla hizli/akic olabilir. Simdi

“Benimle Oynar misin?”in béliimleri hakkindaki fikirlerinizi sormak
istiyorum.

Béliimler | ... béliimleri fazla uzun | ..... boliimleri fazla yavas miydi | ..... béliimlerini seviyor muydunuz
muydu yoksa fazla kisa yoksa fazla akici miydi? yoksa fazla sevmiyor muydunuz?
miydi?
> = - = = - = -

o st -~ © Un > -~ ©° E N S|~ °

>l = > < L = > [<5} = >
SAEEEY 515 2|28 S| E|=%|8¢
=23 |EL s|E| S| Ex 2% |EE|EE
N N|@ s N N|@o= 3| F S|lm s
w = = = s as n 3 T

Sayilar/islemler 112]13] 9 |E3a[ 1M1] 2|3 9 |E.3b[ 1N1] 2 3 9 |E.3.c[ ]

Sekiller 112|3]| 9 |Eda] 1M1] 2|3 9 [E.4b[ IT1] 2 3 9 |E. 4.c[ ]

Renkler 112|3]| 9 |Ebal 1M1] 2|3 9 E.5b[ IT1] 2 3 9 |E.5.¢c ]

Sarkilar 112|3]| 9 |E6al 1M1] 2|3 9 E.6b[ 1] 2 3 9 |E.6.c[ ]

Z1t anlaml

kelimeler 11213| 9 |E7a[ 1MM1] 2|3 9 E.7b[ 1) 2 3 9 |E. 7.c[ ]

Belgesel (6rnegin,

doga hakkinda

bilgi veren kisa 112|3| 9 |E8al 1M1] 2|3 9 [E.8b[ 1] 2 3 9 |E.8.c[ ]

filimler)

Aile iginde olan

olaylar ve aileyi

hedefleyen 11213] 9 |E9al 1M1 2|3 9 [E.9b[ 1) 2 3 9 |E.9c[ ]

mesajlar

Cocugu

hedefleyen 1(2|3]| 9 |[E10a[ T 1423 9 [E.10.b[ 11] 2 3 9 |E. 10.c[ ]

mesajlar

E3. Eger anne program konusunda ek bilgiler vermek, fikirlerini soylemek isterse

buraya not ediniz.

E11] ]
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E4. “Benimle Oynar misin?” programinda degisik karakterler var. Bunlarin bazilarini
seviyor, bazilarini sevmiyor olabilirsiniz. Simdi karakterler hakkindaki
fikirlerinizi sormak istiyorum. Bu karakterlerin er birini ne kadar sevdiginizi
bize sdyler misiniz?

KARAKTERLER Cok seviyor | biraz seviyor | az seviyor | hatirlamyor

Ivir-Zivir 1 2 3 9 E.12[ ]
Geryfurt 1 2 3 9 E.13[ ]
Usta 1 2 3 9 E. 14 ]
Cekirge 1 2 3 9 E.15] ]
Ali-Veli 1 2 3 9 E. 16 [ ]
Fiisun 1 2 3 9 E. 17 ]
Diirdane 1 2 3 9 E. 18] ]
Ilhan Dede 1 2 3 9 E.19] ]
Tiirkan Teyze 1 2 3 9 E.20[ ]
Anne 1 2 3 9 E.21[ ]
Baba 1 2 3 9 E.22[ ]
Orhan 1 2 3 9 E.23[ ]
Ahmet 1 2 3 9 E.24( ]
Ozan 1 2 3 9 E.25] ]
Selin 1 2 3 9 E.26 [ ]
Nese Abla 1 2 3 9 E.27 [ ]
Can 1 2 3 9 E. 28 ]
Damla 1 2 3 9 E. 29[ ]
Doktor Hanim 1 2 3 9 E.30[ ]

ES. Eger anne karakterler konusunda ek bilgiler vermek, fikirlerini sdylemek isterse
buraya not ediniz. E.31] ]
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48. Burada baz fikirler var. Kimi anneler bu goriislere katihyor, kimileri katilmiyor.
Simdi bunlarn size okuyacagim. Her bir goriise katiip katilmadigimizi, ve ne
kadar katihp ne kadar katilmadigimzi sdyler misiniz? (KART C°YI
GOSTERIN)
= 5 | g | B :
VR = E S o 2
Cocugun benimle tartigmasi susmasindan iyidir. 1 2 3 4 5 K.418[ ]
Problemler ¢ocugu dinleyerek ¢oziiliir. 1 2 3 4 5 K.419[ ]
Kizdigim zaman bunu belli etmem. 1 2 3 4 5 K.420 ]
Cocuklar biiyiikler kadar ciddiye alinmalidir. 1 2 3 4 5 K.421] ]
Siki disiplin bir ¢cocugun iyi yetismesi i¢in en 6nemli 1 2 3 4 5 K.422[ 1
unsurdur.
Cocuklarin gelisimi hakkinda yeni seyler 6grenmek annelik 1 2 3 4 5 K.423[ 1
yapmay1 kolaylastirir.
Ben ¢ocugumu dinlemezsem o da beni dinlemez. 1 2 3 4 5 K.424 ]
Cocuklarin yeni seyler 6grenirken hata yapmasi dogaldir. 1 2 3 4 5 K.425] ]
Annelik keyifli bir seydir. 1 2 3 4 5 |K.426] ]
Bagaramayacak ¢ocuk yoktur. 1 2 3 4 5 K.427] ]
49. Burada cocuk terbiyesiyle ilgili baz1 farkli goriisler var. Baz1 anneler bir tiirlii
diisiiniir, bazilan tersini diisiiniir. Asagidaki her bir ¢ift goriisten hangisi sizce
daha dogru, soyler misiniz?(Once 1. ifadeyi, sonra 2. ifadeyi okuyun. Anne
hangisini dogru buluyorsa numarasim Kkolona yazin)
Sizce hangisi
! 2 dogru?
Ailede kararlar biiyiikler tarafindan alinir Aile kararlarina ¢ocuk da katilmalidir K.428[ ]
segggﬁ’]%gﬁ I};l ?:::E gggiﬁlsma tepki vermeden Gnce Cocugun yanlig davranist hemen cezalandirilmahidir K.429[ ]
Cocuk, kizginlik gibi olumsuz duygularini kontrol Cocuk, kizginlik gibi olumsuz duygularini ifade K.430[ 1
edebilmelidir edebilmelidir '
Cocuktan ne istedigimizi ona agik, net bir sekilde Cocuk ana-babanin dedigini yapmalidir; agiklama
K.431[ ]
soylemeliyiz. yapmak gerekmez '
Cocugun her dedigini yapmaya calismaliyiz Cocugun her dedigini yapmamaliy1z K.432[ ]
Cocuk terbiyesi i¢in ceza sarttir Ceza ¢ocuga dogru davranig1 6gretmez K.433[ ]

Arastirmamiza katildiginiz i¢in tesekkiir ederiz. Size tesekkiirlerimizi ifade etmek i¢in bir hediye sunmak
istiyoruz. Simdi izin verirseniz, {i¢ ay 6nce oldugu gibi COCUGUN ISMI’e baz1 sorularimiz
olacak.
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AnKketor Sorular

ANKET YAPILDIKTAN HEMEN SONRA ANKETOR TARAFINDANDOLDURULACAK:

(1) Oturulan konutun niteligi nedir?
1 Miistakil ev
2 Apartman dairesi

(2) Anne, sorular1 anlamakta giicliik ¢cekti mi?

Cok zorluk
cekti

Annenin Tiirkee’yi kullanin

(3) Dili kullanis yetenegi:

Cok basit diizeyde konusuyor 1 9
(Yanlislar yapabilir)

(4) Dili kullamis miktari:

Minimum diizeyde 1

]
LX)

(cok az konugkan)
(5) Annenin konusmasini anladiniz m?

5 B 7
Hig zorluk
¢ekmedi
) : : - Kendini iyi
ifade ediyor
5| ;3 ;. Cok konuskan

K.434]

K.435[

K.436[

K.437[

K.438[

K.439]

K.440]

Zorlukla anladlm1 2 . 4 g 7 Zorluk ¢ekmeden anladim
(6) O, sizin konusmanizi anladi m?

Zorlukla anladi 1 2 3 4 B 7 Zorluk ¢gekmeden anlad1

(7) Sive:

Belirgin Istanbul dis1 sivesi 1 5 3 4 5 B 7 Istanbul Tiirkgesi

ASAGIDAKI SORULARI GENEL OLARAK YORENIN OZELLIKLERINI GOZ ONUNDE TUTARAK

ISARETLEYIN:
(8) Hanenin durumu(mekan, goriiniis, badana-boya, vs.):
1 Cok kotii durumda
2 Iyi degil, bakimsiz
3 Orta karar
4 Iyi, diizgiin
5 Cok iyi, bakimli

(9) Apartmansa, binanin durumu (mekan, goriiniis, badana-boya, vs.):

1 Cok kotii durumda

K.441]

K.442

]
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2 Iyi degil, bakimsiz
3 Orta karar
4 Iyi, diizgiin
5 Cok iyi, bakimh
(9) Evdeki esyalarin genel durumu(sayisi, yeniligi; koltuk takimi, masa; yatak  odasi
ayri; hali, TV, vs.): K.443[
1 Cok kotii /eski/cok az
2 Iyi degil, az, bakimsiz
3 Orta karar
4 Iyi, diizgiin
5 Cok iyi, bakimli , bol miktarda
(10) Hanenin bulundugu sokak, ¢evre (parke, asfalt yol, agac, yesillik): K.444]
1 Cok bakimsiz, kotii, tozlu, camurlu, yollar kotii
2 Bakimsizca
3 Orta karar
4 Iyi, diizgiin
5 Cok bakimli , temiz
(12) Miilakat yaptiginiz ev temiz, tertipli miydi? (hemen temizlenebilecek gibi miydi?) K.445]
1 Evet
2 Hayir
(13) Aydinlatma yeterli miydi? K.446]
1 Evet
2 Hay1r
(14) Cocuk(lar) saghkh goriiniiyor muydu? K.447]
1 Evet
2 Hay1r
(15) Cocuk(lar) temiz goriiniiyor muydu? K.448[
1 Evet
2 Hay1r
(16) Etrafta kitap, dergi var miydi1? K.449[
1 Evet
2 Hay1r
‘Evet’ ise: Yaklasik ka¢ tane? K.450[
1 1-5
2 6-10
3 11-15
4 16-20
5 Daha ¢ok
(17) Etrafta gazete var miydi1? K.451]
1 Evet
2 Hay1r
(18) Anneyi siz oradayken cocugu disiplin ederken gordiiniiz mii? K.452[
1 Evet
2 Hay1r
‘Evet’ ise ne yapti, belirtin K.453[
(19) Anne ¢ocugunu size ismiyle tamstirdn nm? K.454]

1
2

Evet

Hayir

]
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(20) Anne cocugunu konusmaya tesvik etti mi?

(24) Anne miilakat siiresince gergin, rahatsiz, heyecanh bir halde miydi, yoksa rahat

ciimleler kullanarak yanit verdi mi?

Cok ilgisiz, i¢ine kapanik, hi¢ merakli ve uyanik degil
Ilgisizce; pek uyanik goziikkmiiyor

1 Evet
2 Hayir
(21) Anne cocugunun sorularina biitiin
1 Evet
2 Hayir
(22) Anne ¢ocukla sohbet etti mi?
1 Evet
2 Hayir
(23) Annenin sesi ¢ocuguna sevgi ve sefkat gosteriyor muydu?
1 Evet
2 Hayir
miydi1?
1 Cok gergin
2 Biraz gergin
3 Rahatca
4 Cok rahat
(25) Anne ile ilgili izlenimleriniz nasil?
1
2
3 Orta diizeyde ilgili
4 Uyanik, merakls, ilgili

K.455[

K.456[

K.457[

K.458]

K.459]

K.460[
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APPENDIX C

TELEFON GORUSMESI
DENEY GRUBU
6.TUR
Merhaba:

Sizi Kog¢ Universitesi’nin anne ve ¢ocuklarin giinliik ugrasilar1 konusunda yaptigimiz bir arastirma konusunda
rahatsiz ediyorum. Sizinle bu konuda Eyliil ayinin baginda evinizde goriistik. Bugiin, bunu takip etmek i¢in
size ¢ok kisa birkac soru soracagim. Biliyorsunuz sizden hafta icinde hergun saat iicii ceyrek gece TRT 1 de
“Benimle Oynar misin” programini cocugunuz ile birlikte izlemenizi istemistik. Eger o saatte “Benimle Oynar
misin”i izleyemezseniz, ertesi sabah saat 9:30 da TRT-GAP da kacirdiginiz programi izleyebilirsiniz.

DENEK NO-->K.1[ ]

Goriisme Tarihi: / /

1. Geg¢tigimiz 9 Aralik Pazartesi giiniinden beri “Benimle Oynar misin?” programini ka¢ kere
izleyebildiniz? Pazartesi giinii dahil olmak iizere, seyredebildiginiz giinlerin sayisini rica ediyoruz.K.2.[

............... kere Devam edin

98 Hig izlemedi Liitfen 3.soruya geginiz
2. Diin 6g8leden sonra saat iicii ceyrek gece “Benimle Oynar misin” i izleyebildiniz mi? K.3.[

1 Evet Liitfen 9. soruya geginiz

2 Hayr Devam edin
3. Diin 6gleden sonra saat iicii ceyrek gece TRT 1 den baska bir kanal izlediniz mi? K.4.[

1 Evet Devam ediniz

2  Haywr Goriismeyi bitirin
4. Hangi kanah izlediniz? (98: Hatirlamiyor) K.5.[
5. izlediginiz kanalda nasil bir program vardi? K.6.[

1 Cizgi film

2 Cocuk programi

3 Film

4 Yerli dizi

5 Yabanci dizi

6 Yarigma programi

7 Spor

8 Eglence programi (sunucu, konuk, sohbet, roportaj)

9 Televole

Diger | ..o

6. Diin gosterilen bu programin tiimiinii izlediniz mi? K.7.[

1 Evet

2 Hayr

3 Hatwrlamiyor
7. O saatte siz televizyon izlerken ¢ocugunuz sizinle ayn1 odada miydi? K.8.[

1 Evet

2 Hayr

3 Hatwrlamiyor

]
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8. Siz televizyon izlerken cocugunuz neler yapiyordu? (biitiin yaptiklarin isaretleyin)
1> Yapt1 2> Yapmadi

Birlikte TV izledi K.9.[ ]
Kendi kendine oyun oynuyordu K.10.[ ]
Yemek yiyordu K.11.[ ]
Arkadasiyla ya da kardesiyle oynuyordu K_12_[ ]
Uyuyordu K.13.[ ]
[DITSES TN K.14.[ ]

Goriismeyi bitirin
9. O saatte “Benimle Oynar misin” da gosterilen aile arasinda olan olaylardan birini bize 1-2 ciimle ile
anlatabilir misiniz?
EGER DENEK GUCLUK CEKIYOR VEYA ACIKCA ANLATAMIYORSA: Ailedeki kisiler arasinda
ne oldu? Olan olaylardan bir tanesini bize anlatabilir misiniz?

ILiitfen yamt1 9. soru i¢in hazirlanmus olan ézel forma aynen kaydedin|

9a. Bana anlattiZiniz bu program diin mii izlediniz yoksa bugiin mii? K.15.[
1 Diin
2 Bugiin
3 Emin degilim
10. Bu “Benimle Oynar misin” programinin tiimiinii izlediniz mi? K.16.[
1 Evet
2 Hayir
3 Hatirlamiyor
11. O saatte siz televizyon izlerken ¢ocugunuz sizinle ayni odada mydi? K.17.[
1 Evet
2 Hayir
3 Hatirlamiyor
12. Siz televizyon izlerken cocugunuz neler yapiyordu? (biitiin yaptiklarim isaretleyin)
1> Yapti 2> Yapmadi
Birlikte TV izledi K.18.] ]
Kendi kendine oyun oynuyordu K.19.[ ]
Yemek yiyordu K.20.[ ]
Arkadasiyla ya da kardesiyle oynuyordu K.21.[ ]
Uyuyordu K.22.] ]
Diger:....c.cceevvvererenne, K.23.[ ]

Aragtirmamiz kapsaminda bugiin sizi son kez telefonla aradim. Bugiinden itibaren istediginiz programlar
izlemeye donebilirsiniz. Arastrmamizin bundan sonraki asamasinda sizi evinizde ziyaret edecegiz. Bu
ziyaretimizde sizinle ve g¢ocugunuzla bir goriisme yapacagiz, sizden evde doldurmus oldugunuz listeleri
isteyecegiz ve bir de hediyemiz olacak.

15 giin icinde sizi evinizde ziyaret etmemiz ic¢in genellikle hangi giinlerde miisait oldugunuzu 6grenebilir
miyim?

Peki hangi saatlerde miisait oluyorsunuz?

Ev adresinizi tam olarak 6grenebilir miyim?

Peki kisaca adresinizi tarif edebilir misiniz?

Bize yardime1 oldugunuz igin ¢ok tesekkiir ederiz. Iyi giinler.



