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ABSTRACT

The present study explored the effect of autobiographical memory sharing on empathy
elicitation using autobiographical memory transcripts of a person who is experiencing emotions
of guilt or shame in comparison to the same story narrated without the features that qualify it as
an autobiographical event. Empathy levels were assessed while controlling for general empathic
tendencies after participants (N = 109) were assigned to one of the three conditions: (1) shared
event in the form of autobiographical memory narrative with emotions of guilt or shame, (2)
shared event in the form of autobiographical memory narrative without the emotion indicating
terms, (3) shared event in the form of descriptive third person narrative. Analyses of covariance
showed that participants in the first condition displayed higher empathic response than other
conditions, but this difference was more emphasized in males than females. Empathy in males
was significantly influenced by emotional autobiographical narratives. Moreover, different
dimensions of empathy were compared for the guilt and shame narratives. Empathic concern was
significantly higher after reading guilt than shame containing narratives. Correlational analyses
demonstrated that similarity of the shared event with the listener’s past experiences was
positively associated with personal distress in the reader, especially after reading shame
narratives. Results are discussed in terms of gender differences and empathy elicitation function

of autobiographical memory.
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OZET

Bu c¢alisma, sugluluk veya utang duygularini igeren otobiyografik bellek paylasiminin
dinleyicide empati yaratimi tizerindeki etkisini ayni 0ykiiniin otobiyografik olarak tanimlayan
ozelliklerini icermeyen anlatilari ile karsilastirarak aragtirmaktadir. Katilimeilarin (N = 109)
paylasilan 6ykiilerdeki anlaticiya dair empati seviyeleri li¢ kosuldan birine atandiktan sonra
genel empatik yonelimleri kontrol edilerek belirlenmistir: (1) paylasilan sugluluk veya utang
iceren otobiyografik bellek formunda anlatilar, (2) paylasilan duygu icermeyen otobiyografik
bellek formunda ayni anlatilar (3) paylasilan betimsel, {i¢iincii sahis formunda ayni anlatilar.
Kovaryans analizleri kullanilarak ilk kosula atanan katilimcilarin diger kosullardaki katilimcilara
mukayese olarak daha yliksek empatik tepki verdikleri; fakat bu farkin erkeklerde kadinlara gore
daha belirgin oldugu bulunmustur. Erkek katilimcilarin empatik tepkisi sugluluk ve utang iceren
otobiyokrafik bellek anlatilarindan daha belirgin bir sekilde etkilenmistir. Buna ek olarak, alt
boyutlardaki empati seviyeleri sugluluk ve utang anlatilari paylasildiktan sonra karsilastirilmistir.
Empatik diisiince alt boyutunun paylasilan su¢luluk anlatilarindan sonra utang anlatilarina gore
daha ytiksek oldugu bulunmustur. Korelasyon analizi paylasilan dykiiniin dinleyicinin 6nceki
deneyimleri ile olan benzerlik seviyesinin empatinin kisisel rahatsizlik alt boyutu ile pozitif
iliskili oldugunu gostermistir. Bu iliski, su¢luluk iceren anlatilar degil utang iceren anlatilar
paylasildiktan sonra gozlemlenmistir. Sonuglar, cinsiyet farkliliklar1 ve otobiyografik bellegin

empati yaratimi islevi ¢ergevesinde tartigilmastir.

Anahtar Sozciikler: Otobiyografik bellek, empati, sugluluk, utang
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Chapter 1: Introduction

CHAPTER 1

INTRODUCTION

Three major functions have been attributed to autobiographical memory, which are self,
directive and social functions. The social function of autobiographical memory related to why we
share our memories with others. One reason is elicitation of empathy in others (Alea & Bluck,
2003). Autobiographical memory may be a crucial psychological process in empathy elicitation

towards a narrator that allows a listener to understand others by using his/her own memory.

Although empathy elicitation has been conceptualized as a social function of
autobiographical memory, few empirical studies have been conducted to measure whether such a
function is achieved (Harris et al., 2004; Bluck et al., 2013; Tani et al., 2014). The present study
contributes to this rarely studied topic by (1) examining the effects of shared autobiographical
memory of a person experiencing emotions of guilt and shame on the empathic response of a
listener, (2) examining the effects of similarity of shared event with listener’s past experiences
on empathy elicitation, and (3) considering empathy as a multifaceted concept with distinct

dimensions and examining the differential impact of sharing on these dimensions.

Guilt and shame are often referred to as moral emotions since they often emerge in
interpersonal context depending on individual’s perception of wrongfulness or rightfulness of an
action (Lewis, 1971). The main goal of the current study is to investigate whether sharing an
autobiographical memory; that contains emotions of guilt and shame may lead to increased
empathy in the listener. For that purpose, we first compare the effects on empathic response of
the listener of autobiographical narratives including expressions of guilt and shame experienced

1
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by the narrator with, non-emotional autobiographical narrative and non-autobiographical
descriptive narrative of the same experience. Second, we investigate whether the emotions of
guilt and shame have distinct relationships with different dimensions of empathy in the context
of autobiographical memory sharing. Finally, we explore how similarity of the shared event with
the listener’s past experiences are related to empathic response in general as well as the different

dimensions of empathy.
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CHAPTER 2

LITERATURE REVIEW

2.1 Empathy

Empathy — simply defined as, understanding and feeling the emotions of the other — has
been examined by different disciplines from philosophy to subfields of psychology. Empathy is
vital for both dyadic and larger scale relationships. It is a shared human emotion and prevalent in
everyday life. However, different trends have emerged from studies trying to bridge our general

public understanding and theoretical explanations of empathy.

Adam Smith (1790/2002) expresses an automatic sense of empathy with reference to
emotional states that particularly emerge during vicarious experiences. The affective state of the
observer automatically appears while watching a social target. It is an involuntary and effortless
response. “Einfiihlung”, the first term for what is now called empathy, means “feeling into,”
consisting of both understanding and feeling affective states of the other (Lipps, 1903). This
definition also focuses on the automatic nature of empathy. Titchener, who translated einfiihlung
as empathy defined it as a “process of humanizing objects, of reading or feeling ourselves into
them” (Titchener, 1924). In both Lipps’ and Titchener’s affective view, empathy emerged as
inner imitation like motor mimicry. In contemporary theory, Keefe (1976) points out another
necessary component of empathic skills as feeling. He focuses on social work as a helping
profession and proposes a model of empathic behavior. A client with whom the social worker is
working carries many cues ranging from facial expressions to messages in her/his narrative. All

these cues indicate both the feelings and the cognitive states of the client. Although taking the
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perspective of the other is necessary to understand the other person at the cognitive level, true
empathic response also includes a capacity for emotional response. The ability to feel the

emotions of the other is a necessary component.

2.1.1 Measuring Empathy: Davis’s Organizational Model

Rather than considering empathy as a unified construct, Davis (1996) distinguishes
between different forms of empathy. In this model, different components of empathy from
previous research have been integrated into a multidimensional approach. He has developed a
measure, Interpersonal Reactivity Index (IRI), which captures various facets of empathy. Davis
distinguishes other-oriented and self-oriented components of empathy in IRI, which has four

components: empathic concern, perspective taking, fantasy and personal distress.

Perspective taking and fantasy are cognitive components of empathy. Whereas
perspective taking indicates the tendency to take the perspective of the other in real life
situations, fantasy assesses identification with characters in the form of role taking in fictional
domains such as books, movies, or plays. Empathic concern and personal distress are the
emotional aspects of empathy. Empathic concern represents involvement and concern for the
other. Feelings such as warmth and sympathy for the other person are included in this
component. Personal distress is characterized by the inclination to experience distress in
response to negative feelings of others. Distress feelings include anxiety and discomfort.
Empathic concern, perspective taking and fantasy measures address other-oriented empathy
whereas the personal distress measures self-oriented empathy. In the current study, we
distinguished between different components of empathy because elicitation of empathy in
response to autobiographical sharing would not be expected to be homogeneous for all

components.
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2.1.2 A Social Function of Autobiographical Memory: Eliciting Empathy

The predominant theory about the functions of autobiographical memory proposes three
functions (e.g., Bluck et al., 2005; Pillemer, 1992): Self, directive and social functions. The self-
function has been characterized as self-knowledge in our memories that tells us who we are
(Neisser, 1988 & Conway, 1996). An enduring representation of the self is constructed by one’s
autobiographical memory (Bluck & Alea, 2008). One of the substantial functions of self-
memories is considered as creating and maintaining continuity of the self. A bridge may be
constructed between the present and past self with a coherent sense of self by autobiographical
memory. The directive function is described as remembering past for problem solving and future
planning (Pillemer, 2003). There are several ways that autobiographical memory can be
directive. For instance, Baddeley (1988) suggests that information from the experiences in the
past is used to ask new questions to solve a current problem and guide future thinking. Cohen
(1998) argues that autobiographical memory can be directive for the emergence of attitudes and
behavior in the present and future. The memory of a past event can inspire and motivate action
for future outcomes. The third function, social or communicative one, is particularly important in
everyday life (Neisser, 1988). The social function emphasizes dyadic exchanges in conversation
that enables social interaction (Cohen, 1998). The three aspects of social functions are (a)
maintaining intimacy, (b) teaching and informing others, and (c) eliciting empathy (Alea &

Bluck, 2003).

Even though previous research mainly focused on self and directive functions, the
primary aim of the current research is to examine the social functions of autobiographical
memory, specifically the function of eliciting empathy. Robinson and Swanson (1990)

elaborated the concept of empathy as something that can be experienced by autobiographical
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memory sharing. They explained that autobiographical memory translates experienced past
events into meaningful representations that the individual uses to understand how the other might
be feeling. In the course of autobiographical memory sharing, empathy functions by presenting
new information to the listener. This new information consists of experiences of the speaker’s
world, in which the listener was not present to observe (Cohen, 1998). The question that emerges
in this context is which shared narratives and listener characteristics affect the empathic response
of the listener. Characteristics of both the speaker and the listener (e.g., age, gender, personality)
may have an effect on empathy elicitation as well as certain features of the shared narrative (e.g.,
emotional valence, perspective, phenomenal characteristics). The present study aims to explore
the effects of autobiographical memory sharing on engendering empathy of the listener by

focusing on events expressing emotions of guilt and shame.

2.2 Emotions of Guilt and Shame

In daily language, guilt emerges as a consequence of something an individual has done or
has not done. Feeling responsibility for an undesirable consequence of an action causes guilt.
Shame, on the other hand, focuses on the self and arises from negative evaluations of the self.
Guilt, shame, embarrassment, and pride are described as self-conscious emotions and more
research has been conducted on self-conscious emotions in interpersonal context than basic
emotions (e.g., fear, anger, happiness) since the 1990s (Baumeister, Stillwell & Heatherton,

1995; Tangney & Dearing, 2002).

While defining guilt and shame, researchers focus on different aspects of self-conscious
emotions in the literature. Tracy and Robins (2004) offer a model that differentiates self-
conscious emotions from basic emotions by specifying a set of features. One of the distinctive

features is that self-conscious emotions require self-awareness and self-representations. These

6
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emotions emerge after self-evaluations that are only possible by self-awareness (the “I” self) and
self-representations (the “me” self). Another difference is that self-conscious emotions emerge

later in childhood than the basic emotions possibly at the end of third year (Lewis, 1995).

Damasio (2003) suggests that emotional outcomes of self-conscious emotions can be
differentiated from cognitive outcomes. He studied patients whose frontal lobes have been
damaged and found that even though their cognitive abilities were intact these patients were
unable to feel sympathy, guilt, and embarrassment, leading to problems in social relationships.

Damasio also points out that those self-conscious emotions are critical for morality.

2.2.2 Differentiating Guilt from Shame

Tangney’s (1998) theory of guilt and shame was supported by several studies. According
to this theory, although the same situation may give rise to both feelings, the actual experience of
these emotions is different. Tangney identifies four different dimensions in which guilt and
shame differ from each other. First, shame focuses on the global self but guilt focuses on the
specific behavior. Shame is directed towards the self as the actor (I did that horrible thing)
whereas guilt emphasizes the behavior (I did that horrible thing) (Lewis, 1971). Second, shame is
concerned with mental undoing of self while guilt is concerned with mental undoing of behavior.
Moreover, an ashamed person focuses on negative evaluations of the self by the others, but a
guilty one is concerned with the effects of one’s behavior. Finally, Tangney indicates that
different motivations emerge as a consequence of guilt and shame. Guilt motivates a person to

apologize, repair, or confess while shame motivates to escape or a desire to hide.

A review of research on guilt and shame by Tangney and Dearing (2002) has revealed

that these emotions have different connections with the dimensions in Davis’s empathy measure,
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IRI. For instance, three other-oriented dimensions (perspective taking, empathic concern and
fantasy) were highly correlated with guilt rather than shame. In particular, perspective taking has
been unrelated with shame but empathic concern had correlations, although weakly, with shame
in several studies. Personal distress has shown higher correlations with shame rather than guilt.
Results of studies by Leith and Baumeister (1998), Konstam, Chernoff and Deveney (2001) and
Joirman (2004) also found similar results indicating a significant relationship between shame and
personal distress as well as guilt and perspective taking and empathic concern. Leith and
Baumeister (1998) demonstrated a relationship between guilt and perspective taking, but not
empathic concern. It is evident from these studies that guilt and shame have different
connections with constitutive components of empathy. However, these differences between
empathic responses are studied for the person who experiences the emotions of guilt or shame.
There has been no research on shared memories that contain guilt and shame narratives in the
course of autobiographical memory sharing although the effect of self-conscious emotions are

very much valued in social contexts.

2.3 Similarity of the Shared Event and Empathy

One important determinant of the outcome of autobiographical memory sharing is
listener characteristics (Pasupathi, 2001). When Hyman (1994) investigated the effects of
similarity between the speaker and the listener, he found that participants displayed more
personal reactions to a story that was told by a peer than they did for the dissimilar experimenter.
Lorenzetti and Lugli (2012) investigated how remembering of an autobiographical event and
empathy toward the speaker are influenced by the status of event sharing (shared friendship
memory, i.e., memory of an event shared with the listener vs. non-shared friendship memory,

i.e., memory of an event not shared with the listener but with other people). They analyzed the
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video recordings of the friends’ discussion of the event that was either shared or not shared with
each other. The results showed that listener’s personal engagement with the story influenced
empathic arousal and recall of the event after two weeks. Participants focused their attention in
different ways depending on the type of sharing. The focus of attention was narrowed to central
gist, core of remembering, due to shared knowledge in shared friendship memory condition.
However, in non-shared friendship condition, the focus was wide and concentrated on the details
and the recall was less accurate. Furthermore, in the shared friendship memory condition the

level of empathy was more intense.

In a similar vein, in the current study we expected that the similarity of the shared event
with the listener’s past experiences would have an enhancing effect on empathic response of the
listener. What is different in our study from the study of Lorenzetti and Lugli (2012) is that, the
listeners would not have experienced the same event together with the narrator but instead, they
would be exposed to it for the first time. Various psychologists (e.g., Batson et al., 1996, Davis,
1996; Hoffman, 2000) and philosophers (e.g., Hume, 1751/1957; Schopenhauer, 1818/1958)
agreed on the importance of similar experiences of the listener to elicit empathy. David Hume
(1751/1957) pointed out that a person is able to experience similar feelings with the other person
indirectly because they had similar experiences in the past. Hoffman (2000) suggests that relating
one’s own similar experiences in the past provides cues about the speaker’s situation in the
shared autobiographical memory. Perceived similarity constructs a common basis that evokes the

empathic response.

Barnett and colleagues (1987) conducted a study to understand the role of similarity of
experience for empathy. They compared empathic responses of women who had been raped and

those who had not been raped, after watching a video of a rape victim. The results showed that
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women who had been raped in the past considered themselves as more empathic with the rape
victim. However, no difference was found in the case of a person in a difficult situation unrelated
with rape. With a different approach, Krebs (1975) manipulated the perception of similarity and
examined the effect on empathic outcome. Half of the participants in the study were led to
believe that they were similar to the other person who was experiencing pleasure or pain and the
other half were not. Psychophysical responses of the participants were recorded while they were
observing the target person. The participants who believed they were similar to the observed
person responded more emotionally than the participants who believed that they were different.
In the current study, we measured the perceived similarity of the listener’s past experiences with
the autobiographical event. Eklund and colleagues (2009) conducted a study in a similar spirit
where they asked participants to read four fictitious stories and to report the similarity of the
story with their own past experiences. They also asked to the participants to rate their level of
empathy. There was a positive correlation between empathy and having similar experiences.
They also found gender effect on both the level of empathy and the similarity of experience.
Women reported more experiences that are similar and higher levels of empathy than men, but
these differences may be due to the fact that the stories in the experiment were written by a

female.

2.4 The Present Study

Guilt, shame and empathy are often defined as moral emotions since they require
recognizing other individuals and surrounding society. This study focuses on emotions of guilt
and shame in interpersonal context with autobiographical memory sharing. The main purpose is
to examine the effects of emotions of guilt and shame in autobiographical memory narratives and

similarity of the shared event with listener’s past on empathy elicitation. We wanted to determine

10
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whether the nature of autobiographical narrative deems it more likely to elicit an empathy
response when compared to the same story narrated without the features that qualify it as an
autobiographical event. For that purpose, the participants were assigned to one of the following
three conditions: (1) Emotional autobiographical memory narratives, (2) Non-emotional
autobiographical memory narratives, and (3) Descriptive third-person narratives. In the first
condition, they are presented with original autobiographical narratives that include expressions
of guilt or shame. In the second condition, they are presented with non-emotional
autobiographical memory forms of the same narratives, stripped of all emotional expressions,
although the events themselves clearly reflect those emotions. Finally, in the third condition, they
were given third-person perspective forms of the same narratives. We expected that the empathy
ratings would be higher for participants in emotional autobiographical memory narratives

condition than the other two conditions.

We also investigated in the current study whether the levels of different dimensions of
empathy differ for the guilt and shame narratives. Tangney’s theory of guilt and shame identifies
different dimensions that guilt and shame differ from each other. Previous research has revealed
that these emotions have different connections with the different dimensions in Davis’s empathy
measure, IRI. Although these studies focused on individuals’ empathic responses for guilt and
shame situations in their own autobiographical memory, the current study aims to investigate the
relationships between guilt and shame memories of the speaker and the empathic response of the
listener. We expect that the perspective taking and empathic concern dimensions of empathy
would be higher for the shared guilt narratives while personal distress is expected to be higher

for the shared shame narratives.

11
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Further, the effect of similarity of the shared event with the listener’s past on empathy
elicitation is explored. As Hoffman (2000) suggests, relating one’s own similar experiences
provides cues about the speaker’s situation in the shared event. Although various scholars in
psychology and philosophy agreed on the importance of similar experiences of the listener for
empathy, very little empirical research has been conducted thus far. We expect that participants

who have more similar experiences in past with the shared event would feel greater empathy.

Finally, we explore the relationship between similarity of experiences and empathy
subscales for autobiographical memory narratives. It is expected that there may be a greater
increase in personal distress subscale of empathy for shared shame narratives as similarity of the

shared event increases.

12
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CHAPTER 3

METHOD
3.1 Participants

The participants were 114 (79 women and 35 men) at Ko¢ University participant pool
and volunteering students from Kog¢ University who participated for course credit or voluntarily.
Five of the participants were excluded from the study, as they were outliers on the time spent on
narratives. All analysis were conducted on a sample of 109 participants (75 female and 34 male)

with a mean age of 21.83 (SD = 3.15).
3.2 Materials

Narratives. A pilot study was conducted to develop the autobiographical narratives and
the testing procedure (see Pilot Study section). Thirteen narratives from journal and book entries
of 7 women and 6 men that contained emotions of guilt or shame were presented in three
different formats (transcript, audio, or both transcript and audio) to Ko¢ University students (N =
49) recruited from the research participant pool (These narratives are presented in the “Pilot
Study” section). Participants were asked to rate the emotional content of the narratives. Using the
criteria of 1) higher rating for that emotion, 2) biggest difference from the other emotion, and 3)
smallest gender difference in ratings, four stories (2 guilt and 2 shame) were selected for the
main study. The stories were approximately 160 words each. For each of the emotions of guilt
and shame, one narrative narrated by a female and one narrative narrated by a male was selected.
Because no main effect of presentation type was found, we decided to continue with the

transcribed versions of the narratives for practical purposes.

13
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The four narratives that were selected were cleared of any emotional expression for the
non-emotional autobiographical memory narratives condition (approximately 130 words each)
and then they were rewritten from the third person perspective for the descriptive third-person
narratives condition (approximately 140 words each). Three versions of the selected narratives

can be found in Appendix A.

Interpersonal Reactivity Index (IRI; Davis, 1983). We used Davis’ Interpersonal
Reactivity Index to measure empathy. IRl shows high validity and high test-retest reliability
(Lamsfuss, Silbereisen, & Bohnke, 1990) and it has been adapted to Turkish and tested by
Engeler (2005) showing high reliability, with Cronbach Alpha values higher than .60 for each of
the subscales. The measure includes 28 items with four 7-item subscales (empathic concern,

perspective taking, fantasy and personal distress).

For the purpose of this study, three subscales, perspective taking, empathic concern, and
personal distress were used but the fantasy subscale was excluded. This scale was used in two
different ways. In order to measure the immediate response of the participants to the narrative, 3
items from each of the subscales were selected and adapted for the purpose of detecting the
empathy level of the reader to the protagonist of the story (see Appendix B). In addition, original
questionnaire with 21 items (three 7-item subscales) was used one week after reading the
narratives to measure the general empathy tendencies of the participants (see Appendix C and
Appendix D). Both the adapted version of the IRI measuring immediate empathic responses after
reading the stories and the original version measuring general empathic tendencies were five-

point scales (see Appendix E for subscale correlations).

Other measures. A question in the form of “How similar is this event with your past

experiences?” was used to assess similarity of experiences for which the participants responded

14
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on a five-point scale ranging from “not at all” to “very similar”. There were also eight multiple-
choice questions about the narratives (two for each) to assure that the participants had read the

narratives (see Appendix F).

3.3 Procedure

Participants could participate in the study by either completing questionnaire online, or
by coming to the laboratory in scheduled time-slots to complete the same questionnaire by using
the computers there. This survey was presented using an online survey software, Qualtrics
(Quialtrics, Provo, UT). All participants were informed that they would be asked to complete

another short questionnaire within one week.

After reading the consent form and clicking an approval button at the end of this
description, participants were able to start the study. They were assigned to one of the three
conditions (Emotional autobiographical memory narrative, Non-emotional autobiographical
memory narrative, and Descriptive third-person narrative) randomly. In all conditions, they were
asked to read four narratives. The order of the narratives was randomized for all conditions.
After reading each narrative, they completed the short IRl Empathy measure that was adapted for
the study along with the similarity of the event question. The order of these two scales was
counterbalanced. Finally, they answered questions about age and gender and provided their email

addresses for the follow-up session.

One week after of participation, an email was sent to their email addresses with a link to a
survey constructed using Qualtrics. In this survey, participants completed three subscales

(perspective taking, empathic concern, and personal distress) of the original IRl measure. After
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completing that measure, they answered 8 questions about the narratives they read one week ago

in order to verify having read the narratives.
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CHAPTER 4

RESULTS
4.1 Preliminary Analyses

Time spent for reading narratives. Qualtrics Time Engine was used to record time each
individual spent on reading a shared narrative. For each participant average time spent for
reading each of the four shared narratives was calculated in seconds (M = 69.45, SD = 43.84).
The distribution of average time spent was analyzed and five outliers were excluded. After the
removal of outliers, average time spent on reading a narrative was slightly reduced (M = 61.83,

SD = 18.00).

Understanding the narratives. The answers to the multiple choice questions about the
narratives were analyzed and used as manipulation check. Eight multiple-choice questions were
asked with three choices. Total number of correct answers was calculated for each participant (M
=7.43, SD =.96) with a minimum of 4 and maximum of 8. On the basis of the descriptive
analyses, none of the participants was excluded. The total number of correct answers was used in

analyses as covariates.
4.2 Main Analyses
1. Effect of shared narrative on empathy elicitation

The present study’s first hypothesis was that participants would feel increased empathy
when autobiographical memory narratives are shared compared to other forms of narratives.

Participants’ gender was included in these analyses to investigate whether there are observed
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differences in empathy depending on the gender of the participant. We also included the
participants’ general tendency for empathy and text memory score as covariates. Because there
was no effect of narrator’s gender, the level of empathy generated by different narratives was

collapsed in order to obtain a single measure of empathy resulting from reading the narratives.

Means and standard deviations for empathy measures after reading the different narrative
types are shown in Table 1. A 3 (Shared Narrative Type) X 2 (Participant Gender) Univariate
ANCOVA with LSD procedure (alpha = .05) was conducted on the average of participant’s
empathy responses to narratives. The general empathy level and text memory scores of the
participants were used as covariates and narrative type and gender were used as between-subjects
factors. The covariate, general empathy level, was significantly related to the participant’s
average empathy responses, F (1, 101) = 23.08, MSE = .10, p <.001, n% = .19. Means and
standars deviations for the general empathy scale can be found in Table 2. The other covariate,
text memory score of the participants was not significant, F (1, 101) = 2.04, MSE = .10, p > .05,
n% =.02. A main effect for narrative type emerged, F (2, 101) =5.26, MSE = .10, p < .01, n% =
.09. Participants who read the emotional autobiographical memory narratives scored significantly
higher on empathy (M = 3.57, SD = 0.35) than participants who were exposed to non-emotional
autobiographical memory (M = 3.35, SD = 0.36) and descriptive third-person narratives (M =
3.34, SD = 0.38). However, there was no significant difference in empathy ratings between

readers of non-emotional autobiographical memory or descriptive third-person narratives.
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Table 1. Means and standard deviations of narrative empathy ratings

Gender
Male Female All
Narrative Mean SD Mean SD Mean SD
Emotional AM 3.65 0.41 3.53 0.32 3.57 0.35
Non-Emotional AM 3.25 0.25 3.41 0.40 3.35 0.36
Descriptive 3.08 0.41 3.45 0.32 3.34 0.38
All 3.31 0.42 3.46 0.35 3.42 0.37

Note. The empathy index was based on a scale ranging from 1 (Does Not Describe Me Well) to

5 (Describes Me Very Well).

Table 2. Means and standard deviations of general empathy ratings

Gender
Male Female All
Mean SD Mean SD Mean SD
General Empathy 3.31 0.43 3.52 0.37 3.45 0.40

Note. The empathy index was based on a scale ranging from 1 (Does Not Describe Me Well) to

5 (Describes Me Very Well).

A significant interaction between narrative type and participant gender was found, F (2,
101) = 3.14, MSE = .10, p < .05, n%, = .06. Post Hoc analyses were conducted separately for
female and male participants (see Figure 1). Tukey’s HSD tests showed that males responded
with significantly higher empathy after reading emotional autobiographical memory narratives
(M = 3.65, SD = .41), than non-emotional autobiographical memory narratives (M = 3.25, SD =
0.25), p < .05 and descriptive third-person narratives (M = 3.08, SD = 0.41), p <.01. No

significant differences between different narratives emerged for females. However, females were
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significantly higher on empathic response (M = 3.45, SD = 0.32) in the descriptive third-person
narrative condition than males (M = 3.08, SD = .41), t(35) = 2.98, p < .01. Moreover, females (M
=3.52, SD = 0.37) were also higher in general empathic tendencies than males (M = 3.31, SD =

0.43) as shown in the Table 2, t(107) = 2.59, p < .05.
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Figure 1. Interaction between gender and shared narrative type
2. Differences in empathy for shared guilt and shame autobiographical memory narratives

The second hypothesis stated that guilt and shame emotions in the shared emotional
autobiographical memory narratives would be differentially associated with subscales of
empathy. The level of empathy after reading guilt or shame autobiographical narratives was
aggregated for the subscales in order to obtain a single measure for each of the three subscales of
empathy. Means and standard deviations for empathy subscales after reading stories in three

narrative types as well as guilt and shame narratives are shown in Table 3.
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Table 3. Means and standard deviations of narrative empathy subscale ratings

Perspective Taking Empathic Concern Personal Distress

Narrative Mean SD Mean SD Mean SD
Emotional AM 3.95 0.41 3.68 0.43 3.24 0.70
Guilt 4.06 0.55 4.24 0.59 3.50 0.80
Shame 3.83 0.54 3.13 0.65 2.97 0.90
Non-Emotional AM 3.66 0.52 3.48 0.43 3.05 0.63
Descriptive 3.72 0.57 3.60 0.52 2.86 0.55
All 3.77 0.52 3.58 0.47 3.04 0.64

Note. The empathy subscale index was based on a scale ranging from 1 (Does Not Describe Me

Well) to 5 (Describes Me Very Well).

Although there was no significant effect of the shared narrative types on empathic
concern component of empathy after reading narratives, perspective taking and personal distress
were significantly influenced by the shared narrative type. Perspective taking was significantly
higher in emotional autobiographical memory condition than other two conditions (F(2, 106) =
3.33, p <.05) and personal distress was also higher after reading emotional autobiographical

versions of the events than two other conditions (F(2, 106) = 3.14, p < .05).

In order to compare the effects of guilt and shame emotions on empathy subscales in the
emotional autobiographical narrative condition, paired sample t-tests were conducted. Empathic
concern was significantly higher after reading guilt than shame narratives t(33) = 7.21, p < .001.
Similarly, personal distress was significantly higher after reading guilt autobiographical
memories than shame narratives t(33) = 3.30, p < .05. No other significant differences emerged.
Additionally, bivariate correlations were conducted between other-oriented subscales of empathy

after reading guilt or shame narratives. In relation to the hypothesis, two other-oriented empathy

21



Chapter 4: Results

subscales, perspective taking and empathic concern, were highly correlated (r = .605, p < .01)
after reading guilt narratives. However, no such correlation between other-oriented empathy

subscales emerged for the shame narratives.

3. The relationship of the similarity between participant’s prior experiences and the shared event

with empathy elicitation

Similarity of the event is the degree to which participants perceived the events in the
shared narratives as similar to their own experiences in the past. Bivariate correlations were
conducted between the scores of similarity of the event and subscales of empathy (Table 4). The
results showed that participants’ perceived similarity of the event with their prior experiences has
a low but significant correlation with personal distress (r = .23, p <.05), but not with other

subscales.

Table 4. Correlations between similarity of the event and empathy subscales

Perspective Taking Empathic Concern Personal Distress
Similarity of the Event
Emotional AM .05 -.23 .29
Guilt .00 -12 .20
Shame .07 -.09 .34*
Non-Emotional AM -.01 -.02 -.03
Descriptive -.02 ATF* .39*
All 01 A1 23*

Note. Similarity of the Event was measured on a scale ranging from 1 (Not at all) to 5

(Completely).

*p < .05, **p < .01
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Correlational analyses were also conducted seperately for each narrative type. Bivariate
correlations between similarity of the event and empathy were positively related for the
descriptive third-person narratives (r = .43, p <.01). If the narratives were presented as
descriptions of the event, similarity of the event was correlated with empathic concern (r = .47, p

<.01) and personal distress (r = .40, p <.05), but not with perspective taking.

4. The relationship between empathy subscales for guilt and shame autobiographical memory

narratives and the similarity of the shared event

The last hypothesis was that the relationships between similarity of the event and
empathy subscales for emotional autobiographical memory narratives would be different for
guilt and shame emotions. Participants reported higher similarity for shame autobiographical
memory narratives (M = 2.62, SD = .81) than guilt narratives (M = 1.93, SD =.76), t(33) = 4.37,

p <.001.

Similarity ratings for shame narratives were found to be positively associated with
personal distress component of empathy (r = .38, p < .05), but not with the components of
perspective taking and empathic concern subscales. Similarity ratings were not correlated with

any of the subcomponents of empathy for guilt narratives (see Table 4).

Paired sample t-tests were conducted to examine whether emotions of guilt and shame in
the emotion-free autobiographical narrative type was differentially associated with subscales of
empathy although emotions were not explicitly expressed. The event was the same as emotional
autobiographical narrative condition; however, they were freed of explicit guilt and shame
expressions. Empathic concern dimension was higher after reading guilt than shame narratives

t(37) =7.77, p < .001. Likewise, personal distress dimension was higher after reading guilt
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narratives than shame consisting narratives t(37) = 3.55, p <.01. No other significant differences

emerged.
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CHAPTER 5

DISCUSSION

The present study explored the effects of sharing autobiographical memory narratives on
empathy elicitation. Participants read autobiographical memory narratives expressing guilt or
shame. The original narratives were compared with two other types of narratives, one where
explicit indications of the emotions were removed from the original narratives, and another
where the emotion-free version was presented from a third person perspective. Our results
showed that autobiographical memories containing expressions of guilt or shame led to increased
empathy in the listener, but this influence was more evident in males than females. Although
females displayed significantly greater empathy than males after reading the third person
versions of the same events, empathy in males was significantly influenced by original

autobiographical narratives.

Emotional autobiographical narratives were differentially related with different
components of empathy. Two other-oriented dimensions of empathy, perspective taking, the
ability to see the world from the protagonist’s perspective, and empathic concern, the
comprehension of emotional states of the protagonist (Davis, 1996), were highly correlated for
the guilt narratives. However, as expected, there was no such correlation after reading shame
experiences of the narrator. Although we failed to find higher personal distress, the self-oriented
dimension, after reading shame compared to guilt narratives, we did find significantly higher
empathic concern after reading guilt than shame consisting narratives, which supports our

hypothesis. Furthermore, even though narratives were freed of explicit guilt and shame
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expressions in the non-emotional autobiographical narratives condition, empathic concern was

significantly higher after reading guilt than shame implied events.

In addition, we saw that similarity of the shared event with the listener’s past experiences
was positively associated with personal distress dimension of empathy. As Robinson and
Swanson (1990) suggested we use our own memories to understand the other’s inner world. The
increase in personal distress dimension also confirms this idea. As the shared experiences
become more similar to participants’ own past experiences, the self-oriented dimension of
empathy increased. Furthermore, for shame experiences of the narrator, similarity was positively
correlated with personal distress dimension. When the shame experience of the narrator was
more similar to the listener’s past experiences, he/she felt more negative feelings such as
discomfort and stress regarding the experience. However, no such relation was found for guilt
experiences. As indicated in Tangney’s theory of guilt and shame, shame focuses on self and
guilt focuses on behavior. Moreover, shame is a more painful emotion so that an ashamed person
has negative experiences such as feeling worthless, powerless or “shrinking”. While the shared
shame experience gets more similar to the listener’s own experiences in the past, he/she focuses
on the self so that the self-oriented dimension of empathy increases. Self-focus of the narrator in
the shame autobiographical memories transmitted to the listener feelings of discomfort, stress,

and apprehension when they had similar shame memories.

The present study empirically supports the functional approach that autobiographical
memory sharing may lead to empathy elicitation (Alea & Bluck, 2003). Our data showed that
empathic level was significantly higher in emotional autobiographical memory condition than
other conditions while controlling for general empathy tendencies. Sharing personal guilt and

shame memories by the narrators allowed the listeners to empathize with them. This suggests
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that shared memories must be autobiographical and include emotions such as guilt and shame to
elicit empathy. Specific autobiographical memories compared to other forms of self-disclosure

may be unique to engender empathy in interpersonal context.

Psychological research has generally assumed that we should free ourselves of guilt and
shame. This tradition associated guilt and shame with psychological disorders (Bybee & Quiles,
1998). However, since the 1990s more research conducted stressing the importance of self-
conscious emotions in interpersonal context. Guilt and shame are important aspects of social
behavior. The present research demonstrated that guilt and shame may have positive influence in
interpersonal context by increasing empathy through autobiographical memory sharing. The
results showed that one might engage in an empathic listening when exposed to guilt and shame
stories of others. Since empathy has an important role in developing good communications skills

(Hatfield, Cacioppo, & Rapson, 1994), a sense of intimacy might be created in this way.

Why are guilt and shame stories of others more effective on increasing empathy in
males? It has been shown that females have greater ability in understanding others’ emotions and
thoughts than males (Garton & Gringart, 2005, Soenens et al., 2007). The results of this study
showed that although females were higher in empathic response in general, emotional
autobiographical narratives have a greater influence in empathic responses of males than
females. Empathy of males significantly increased when the shared autobiographical memories
expressed emotions explicitly. It may be due to differences between female and male
relationships. Female relationships are identified with more intimacy and exchange of emotions
(Markiewicz, Devine, & Kausilas, 2000, Tani et. al., 2014). Whereas male relationships are

based on shared activities and includes less emotional disclosure. Thus, higher increase in
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empathic response of males was found when emotions in the autobiographical memories were

explicit.

Mainstream emotion literature indicates that individuals experience guilt and shame when
they violate norms of the society (Lewis, 1987; Tangney, 1991). Each individual has a set of
moral standards and they compare their actual behavior with these standards. Accordingly, a gap
between the actual behavior and the standards may engender guilt and shame feelings. We
speculate that interpersonal relations through sharing autobiographical memory events with
emotions of guilt and shame and empathy elicitation may have a role in the operation of related
social norms in the society. These norms regarding the guilt or shame may include important
ethical and moral regulations of the society. Empathic responsiveness to other’s guilt and shame
autobiographical memories may have substantial implications for moral behavior regulation of

the society.

Surely, listener and narrator characteristics may also affect empathy elicitation. It is
possible that personality or age of both the narrator and the listener will have an influence on
empathic response. It is therefore necessary to explore further the effect of familiarity of the
narrator to the listener on empathy elicitation. An extension of this study can explore this
possibility by choosing a narrator and a listener from familiar or unfamiliar dyads as well as in-
groups and out-groups. Overall, these findings provide a good starting point to extend the
nascent study of empathy elicitation function of autobiographical memory in interpersonal

context.
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PILOT STUDY

Transcript versions of thirteen narratives that are used in the pilot study are presented below. Six
of them were written by males while 7 of them were written by females. In the pilot study,
narratives were presented in three formats: as transcript, in the audio form or both transcript and
audio. Participants (N = 49) were asked to rate emotional content after each narrative. Two guilt
and two shame narratives were selected out of the thirteen narratives using the criteria of 1)
higher rating for that emotion, 2) biggest difference from the other emotion, and 3) smallest
gender difference in ratings. The selected guilt narratives were Narrative 1 and 8 and shame
narratives were Narrative 2 and 7 given below. Transcript versions were used in the main study

since no main effect of presentation type was found.
1) Narratives written by males:

Narrative 1. Kiz1 iceriye aldilar. Ben disarda oturdum. Ilk énce igeriye girmedim. Fakat ¢cok
canhirag bagirmaya basladi, dayanamadim girdim, O sirada soymuslar anadan dogma, ve Filistin
askisina almislardi. Ugur elinde o copla 'Bak kizligin filan gidecek, konus' diyordu. Ugur'u
kenara ¢ektim, kiza 'Bacim bak beni taniyorsun. Seni bunlarin ellerinden kurtaracagim, anlat!
Senden bir tek kelime istiyorum. Ali nasilsa yakalanacak... Bosu bosuna eziyet ¢ekme, hemen
indirttireyim seni buradan’ dedim. 'Bilmiyorum' dedi. Bunun iizerine iskenceye devam edildi.
Ben tekrar disariya ¢iktim. Kizin durumu igler agisiydi. Yapacaklarini yaptilar zaten. Kiz daha
beter bagirmaya basladi. Tekrar dayanamayip girdim. O sirada Ugur kiz1 tekmeliyordu. Filistin
askisinda tekmeliyordu. Ugur'u kenara ¢ektim, askidan indirttirdim, “Alip gotiiriiyorum,
sorgulamasina Maras'ta devam ederim” dedim, “Tamam” dediler, “Konustu”.,. Diisliniiyordun...
Mesela bir kadini1 doverken, elektrik verirken kendi karin aklina geliyordu, kendi bacin aklina

geliyordu. Kendi kardesin aklina geliyordu. Onun yerine onu koyuyordun. Acaba o da bu
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durumda olsa ben ne durumda olacagim... Ne yapabilirdim? Onun kocasini veya yakinlarini goz
Ontine getiriyordun. Bu durum karsisinda insan, ne bileyim, vicdaniyla hesaplasiyordu. Fakat

elde de yapilacak bir sey yoktu...

Narrative 2. Miidiir yardimcisi 3-5 satir bir yaz1 yazdirmisti word'de; ben de karsilik olarak cuma
giinii bayrag1 gondere cekme gorevini iistlenmek istedigimi sdylemistim. Ozendigim seye bak...
Cuma giinii geldi tabi, miidiir yardimcisi klasik konugmasini yaparken bayrak i¢in adimi séyledi.
Tabi her sey goriindiigii gibi degil ¢iinkii o kalabaligin 6niine ¢ikinca insan strese girebiliyormus.
Once diigiimii sokiip bayrag: indiremedim, onu hallettikten sonra feci sekilde sikildigimi fark
ettim. Hi¢ de bekledigim gibi degildi cidden. Uzatmayayim.. mars basladi, ben agir agir
¢ekiyorum bayrag. Tlk defa yaptigim igin de bir tirsaklik var {izerimde. Sonra bahsi gegen miidiir
yardimcisiyla goz goze geliyoruz, eliyle daha hizli isareti yapiyor. Komutu algiladiktan sonra
bug'im devreye giriyor, el kabiliyetim diisiik oldugu i¢in ellerim birbirine dolaniyor. Ustteki
carktan gelen sesi duyuyorum, kafama gegen bayrakla kendime geliyorum. Sol tarafimda duran
simif arkadagslarim altlarina sigiyolar bu arada giilmekten. Sifirdan baslayip oldukga siiratli bir
bi¢cimde bayragi ¢cekiyorum, mars bitiyor. Yer yarilmiyor ama ben i¢ine giriyorum bile yerin...
Hoca geliyor, "naptin olm zuaha" gibi bi yaklasimla ipi bagliyor, yani onu bile yaptirmadi adam
bana. Eve nasil gittigimi, pazartesi giinii herkesin nasil "bu mu lan 0?" dedigini hatirlamak dahi
istemiyorum. Lise 1'in ortalartydi, ondan sonraki 2,5 sene boyunca bir daha ¢ektirmedi zaten

hoca da.

Narrative 3. Ogleden sonra okuldan ¢ikilmis eve gitmek iizere otobiise binmistim. Ayn1 durakta
10-15 kisi birlikte bindiginden illaki 5'ini taniyordum. En uzak durakta inecek olan benim.
Hemen hepsi benden 3-4 durak once inmis olacak. Ne hikmetse o giin otobiise bavullarla binen

(turist gibi) bir tayfa var, bavullar1 otobiis koridoruna sermisler. Hareket halindeyken koridorda
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yiirlimek zorunda olanlar bavullar tepelememek icin ¢esitli dans figiirleri yapiyorlar.

Ben de efendilik edip bir teyzeye yer vermis sirt cantamla ayakta yolculuguma devam ediyorum.
Bu arada tanidigim herkes inmis ve ayni durakta 10-15 kisi binmistir. Koridorda arkaya dogru
ilerlemek diislince basa, bavullara basmamak i¢in lizerlerinden atlamak gibi gerizekalica bir fikir
gelistirdim. Gelistirmekle kalmayip uyguladim. Harekete baslamis otobiisiin koridorunda arkaya
dogru giderken bavullarin {izerinden atladim, daha dogrusu atlamaya yeltendim. Kafam1 otobiis
tavanina ¢arptigimdan diisiip bayilmisim. Saka saka bayilmadim da 6lsem daha iyiydi arkadas.
Bavul sahipleri kendilerini su¢lu hissettiler, ayn1 zamanda giilmemek i¢in kendilerini sikiyorlardi
ama pek bagaramiyorlardi. Yeni boy attiysam demek ki, ciissemin pek farkinda olmadigim

zamanlardi o zamanlar. Hey gidi giinler.

Narrative 4. Yillardan 1996. Universitedeki ilk yilim. Okuldan eve, evden de okula otostop ile
gitmeye calismak ise yeni yeni yapmaya basladigimiz bir sey. Iste gene okula gitmek i¢in kiz
arkadasim ile evden ¢ikmis, parmaklarimizi bu sefer bizi alacak bir araba i¢in kaldirmaktayiz.
Yagmur yeni yagmaya basladigi i¢in yol {izerindeki camur ile birlesen su, yolu araglar i¢in
resmen buz pistine ¢cevirmis halde. Neyse... Bir ara¢ bizi almak i¢in yavaslamaya baslar. Ancak
santyorum biraz hizli gittiginden frene gereginden fazla basan soforiimiiz kayganlasmis yolda
kontroliinii kaybeder. Oniimiizden yan yan kayarak gecen ara¢ bizim durdugumuz yerin yaklasik
50 metre 6tesindeki elektrik diregine sol on tekerin oldugu yerden oldukga sert bir sekilde
carparak daha dogrusu diregi kucaklayarak durur. Arabadaki hasar oldukg¢a biiyiik
goriinmektedir. Hani derler ya basimdan asagi kaynar sular dokiildii diye. O anda basimdan asagi
o kadar ¢ok kaynar su dokiildii ki haglanmis ve yenmeye hazir bir hale gelmistim. Aklima ilk
gelen sey arabadakilerin sagligi oldu. Ayaklarim geri geri de gitse hemen arabaya dogru

yiirimeye basladim. Her ne kadar kazada sorumlulugumuz yok gibi de goriinse ¢ok agir bir yiik
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altinda hissediyordum kendimi. Sonug olarak adam bizim i¢in durmaya calisiyordu. Arabadan
¢ikan sahsin "sizin yiiziiniizden oldu" s6ziinii duyduktan sonra ise iyiye ezildim. Hele arabadan
¢ikan karisina 100 lira vererek "otobiise binersin artik" dediginde -ki otobiisler 75 liraydi o
zaman- yerin dibinde girecek yer arar hale geldim. Ama yapabilecek hi¢bir seyim yoktu. Adamin
masrafini listlenemezdim. Bunu kendisi de biliyordu ¢ilinkii kimseyi dur diye zorlamamuistik.
Ama iyilik edelim derken kotiiliik bulan bu sahis i¢in elimden higbir sey gelmemesi de ¢ok

kotiiyddi.

Narrative 5. Mahalle ¢ocuklar1 olarak bizim i¢in kazanilacak en biiyiik basarilardan birisi;
mahalledeki diigiinlerde en ¢ok plastik sandalyeyi iist liste bindirip iistiine oturan kisi olmakti. Ve
bu rekor o lanetli diigline kadar 8 sandalyeyle bendeydi. Kars1 apartmandaki kamyoncu daymin
oglunun mahalledeki diigliniinde, yan komsunun ogluyla; en ¢ok sandalyeyi iist iiste dizip kim
lord gibi tepesinden halki selamlayacak diye iddialastik. Ben sekiz sandalyeyi st iiste bindirip
iistiine de kendim bindikten sonra, komsunun oglunun benim sekizime, dokuzla karsilik verdi.
Ben de yenilgiyi kabullenemeyip on iki sandalyeyi {ist iiste dizip biitiin ¢ocuk halkin1 tahta
kilicimla selamladim. Bir baktim ki, iddiaya girdigim ¢ocugun ve iddiayi takip eden diger
veletler, iistline basip inmek i¢in kullandigim sandalyeleri benden uzaklastiriyor. Yirmi
metrekarelik garajda on iki sandalyenin iistiinde tek basima aglamaya basladim. Gelin tam
karsidaki erkek evinin Oniine arabayla gelince, aglama sesimi duyan bir teyze beni fark edip
biitlin kalabalig1 bana yonlendirdi. Yiiz elli kisilik diigiin insanlarinin bana bakarak kahkahalar
atmaya basladi; yeminle o an dogdugum giine lanet ettim. Babam bana kizdi; ama on iki
sandalyeyle hala rekor bende. Ger¢i gegen annem telefonda benimle dalga gegerken, alt

komsunun ¢ocugu on iki yapti1 dedi ama yemedim. Eger yaptiysa gider kirar gelirim o rekoru.
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Narrative 6. Degisikti hallerim biraz. Mesela ortaokulda bir sene ortalamam takdir
ortalamastymis ama elisi gibi bir ders kirik... Daha 6nce boyle bir sey ile karsilagsmadiklari igin,
baktilar ortalamam takdiri kazaniyor, zayif olamaz diye diisiindiiler herhalde... Tam torende
bana takdirname verirken miidiir yardimcist geldi, “Durun, durun, yanliglik var, kirig1 var” diye.
Benim takdirnamemi orada geri aldilar. Hani filmlerde flashback olur, ¢cocukluk travmasini
goriirsiin ya... Ben aslinda bana takdirname vermelerine sagirmistim, giildiim sadece. Kendimi
diisiinmiiyorum da bu askeri okulda annemi ¢ok {izdiim ben. Ama baska sansim yoktu, ¢iinkii
burada okumak istemiyordum. Istemeye istemeye ii¢ y1l daha devam ettim o okula. Lise birden

",

sonra, “Anne al beni burdan, anne al beni burdan!” dedim. Lisede ailenizin onay1 olmadan
ayrilamryorsunuz. Kagsan bulup getirecekler, bir de disiplin cezas1 alacaksin. Bu da can sikici.
Art1 tazminat var. Annemle konusarak bu sorunu ¢ézemedim. Bir de annemi tanimaniz lazim,

bizimki anaerkil bir aile. Hatta annem telefonumda “devlet ana” diye kayitli. Tek tanidigim

devlet annemdir. Annemin ¢ok iiziildiiglinii gérdiigiim i¢in devam ettim okula.

2) Narratives written by females:

Narrative 7. Ev tutmayi diisiindiigimiiz liikks bir site vardi. Tim binalar ti¢ kattan olusmus, evler
bahgeli, site havuzlu, dis kapidan girerken kart okutmalar falan... Tiirkiye standartlarina gore
oldukca 1iyi bir yerdi, e dolayisiyla her seyinizle baskalar ilgileniyordu. Kapi zillerindeki isimleri
bile gelip sizin i¢in ayrica takiyorlardi. Neyse yine bir glin esyalarimiz yerlesme asamasindayken
eve bakmaya gitmistik ve ben heniiz bombos olan salona dogru yol aldim. Bir duvar boydan
boya camdan ve balkon kapisindan olusmaktaydi. O anki g6z yanilgisiyla midir nedir ben kapiy1
acik sanmisim, gereksiz bir seving doldu i¢ime aa balkon agik diye. Son siirat kosmamla cama
yapismam bir oldu tabi. O sirada da murphy abinin de etkisi olacak ki ¢imleri bigen gorevli tam

bizim balkonun 6niinden geg¢iyordu. O ¢arpmanin ¢ikardigi sesten olsa gerek biiyiik bir telasla
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basini ¢evirdi bana. Durumu fark edince kahkahalarla giilmeye basladi adam. Cok kotiiydii.
Neyse ki babamin isleri farkli bir ile yerlesmemizi gerektirdi de oraya yerlesmeden baska yere

tasindik. Yoksa surat ifadesini unutamadigim o adama bir daha nasil bakardim bilemiyorum.

Narrative 8. Yiyecek ve giyecek dagittik Sudan’da. Yardimlarimiz karsisinda ¢ocuklar adeta
cildirip dans ettiler, boynuma sarildilar. Anneler ellerimi 6ptii. O anlarda ¢ok agladim. Bir anne
cocugunu bana vermek istedi. Evlatlik almay1 istedim ama annesinden koparamadim ¢ocugu. En
cok da Babekir bebekten etkilendim. 2 aylikken hidrosefali hastasi olmus, su an 1 yasinda; i¢
organlar1 seffaflasiyor, agz1 pamukguk dolu. Istese de yemek yiyemiyor oglan. Diisiinsene biz ne
yesek diye karar veremezken, o yiyebilmek i¢in ne kadar ac1 ¢ekiyor. Mesela 5 yasinda bagka bir
cocuk 3 yasindaki kardesine bakiyor. Karinlar1 ag. 2 giinde bir yemek yiyebiliyorlar. Bir kiiglik
pet sise suda yikaniyorlar. Dondiikten sonra bir hafta ne uyuyabildim ne yemek yiyebildim. Artik

onlar1 diigtinmeden yemek yiyebilecegimi sanmiyorum. Nasil yapabilirim ki?

Narrative 9. 8.smiftayim, oks'ye hazirlaniyorum. Dershaneden ¢iktik arkadasimla, yiiriiyoruz.
Sonra iddia neydi hatirlamiyorum, kosu yarisi yapmaya bagladik. Hani bir de arkadasin astimi1
vardi, neden bdyle bir seye kalkistiysak? Her neyse iste yarisa basladik, hedefimiz yolumuzun
iizerindeki bir pastane, aslinda olduk¢a uzak bulundugumuz noktadan ama hedefi biiyiik
koymusuz. Basladik kosmaya, daglar tepeleri astik kosuyoruz enerjimize diyecek yok. Hele
benimkine hi¢ yok. Pastaneyi sOyle tarif edebilirim; kocaman bir bahgesi ve oturma masalari
olan, girisi tamamen cam, ayni zamanda da iki tane cam kapis1 var. Biz kostuk iste o bir kapiya
yoneldi ben diger kapiya. Meger onun yoneldigi kap1 acikmis benim yoneldigim ise kapali. Tabii
ben giizel ve seksi olmak ugruna 3 numara miyobuma ragmen ders harici gozligiimii
takmiyorum, bu yilizden de algilayamadim kapinin kapali oldugunu ve sinek gibi yapistim cama.

Uzaktan kosarak gelen beni goren pastaneci amca da nasil bir manevrayla bagsarmigsa artik

40



Pilot Study

telefonunu ¢ikarip benim cama yapistigim anin fotografini cekmis. Allahtan video ¢ekme 6zelligi

yokmus telefonun yoksa bir internet fenomeni olabilirdim Allah muhafaza.

Narrative 10. On bir-on ii¢ yaslarindayken kendimi diger kizlardan tistiin goriirdiim biraz. Birkag
kisi bana giizel oldugumu sdyledi. Mutlu oldum. Ben demek ki erkekler tarafindan
begeniliyorum, demek ki benim yakin zamanda... Ama olmadik¢a daha da bunalima girmeye
basladim. “Niye diger insanlarin benden daha 6nce erkek arkadasi oldu?” diye diistindiim.
Rekabet hissi galiba. Anneme bir arkadagimdan bahsediyorum diyelim, asla sevgilisi oldugunu
sOylemem, ¢iinkii “Senin niye yok?” diyecegini bilirim. Ciink{i annemin hayatinda erkekler her
zaman vardi ve ben boyle degilim. O zaman bir sey eksik bende... Annem mesela ballandira
ballandira anlatir, “Oh iste surada ilk defa oplismiistiim, su yasimda ilk defa sunu yapmistim.”
Ama ben biitiin o yaglar1 gectim, hi¢birini yapmadim. Sadece ima ediyor annem, ama onunla bile
bir rekabet var. Su anda etmiyoruz ama edebiliriz. Erkek arkadagim olsun desem, kimse bana
baski yapmayacak, dovmeyecek, oldiirmeyecek. Aksine asir1 bir 6zglirliikk var neredeyse. Ama o

Ozgiirliigiin yarattig1 bir baski da var.

Narrative 11. Lisede dersaneye gidiyorum, siirekli bu kiz-erkek iliskileri konusuluyor.
Hoslandigim oglanlar da vardi ama birden farkli bir sey oldu. Bir simif arkadasim vardi. Ona
yavas yavas yiikselen derecelerde hayranlik duymaya basladim. Basta sadece, “Hos bir kiz, ¢cok
asil bir durusu var,” diye diistinliyordum. Ama siirekli onu izliyordum, derste filan. Onu
gordiikce kalbim gittikce daha hizli atmaya basliyordu. Agzim kulaklarima variyordu. Dersaneye
sadece onun i¢in gitmeye basladim. Baktim ve “N’oluyor?” dedim, “n’oluyor?” Bdyle seyleri bir
erkege hissetmem lazim ve daha dnce bir erkege boyle hissetmedim. Hayranlik da olamazdi bu
¢linkii hissettiklerim bundan ¢ok daha fazlaydi. U¢gmustum yani. Ondan sonra kendi kendime
sorgulamaya gectim, iskence gibiydi. Her gece yatip boyle aglayip, “Nerden ¢ikt1 bu? Nerden
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cikt1 bu?” diye kendime ¢ok kiziyordum. O zaman kimseyle konugamadigim i¢in glinliigiime
yaztyordum. Ama bunu deftere yazamadim. “Acaba ben nokta nokta miyim?” seklinde
yazityordum. En sonunda cesaretimi topluyorum “evet yazmaliyim” diyorum, yaziyorum. Yakin
bir kiz arkadagima telefon actim, “Sana bir sey okuycam ama liitfen beni yargilamadan
sorgulamadan dinle” dedim. Giinliiglime yazdigim seyleri okumaya basladim. Aglayarak
okuyordum. O dersanedeki kiza asla agilamadim. Zamanla azaldi. Oluruna biraktim ama kendimi

sorgulamay1 da biraktim. BU hayat felsefem oldu diyebilirim.

Narrative 12. 20-21 yasindayim ve evde yalnizim. Telefon caliyor. Bir erkek sesi bana son
derece kibar ve hani inandiric1 bir ifadeyle bir cinsellik arastirmasi yaptiklarini anlatiyor. Ilk bes
dakika sordugu tiim sorular1 yanitliyorum. Ne olduklarini bile hatirlamiyorum ama iste
cinsellikle ilgili sorular. Sonra pat diye “Mastiirbasyon yaptyor musunuz?” diye soruyor. Hadiii,
bu da nereden ¢ikt1 simdi? Susuyorum. Susuyorum. Telefonu yiiziine kapatmak istiyorum ama o
kadar konustuktan sonra vazgegiyorum. Lafi biraz geveliyorum, sonra da “Hayir” diyorum. Koca
bir yalan tabii! Neyse, bunu gecistirelim de bir sonraki soru gelsin... Nerde! Karsimdaki erkek
sesi soru sormayi birakip bu sefer bana ders vermeye basliyor: Efenim mastiirbasyon ¢ok normal
bir seymis, 1yi bir seymis, hicbir zarar1 yokmus, 6grenilebilirmis, pek ¢ok kadin yaparmis bunu
falan filan... Beni ter bastyor. Konuyu kapatmaya ¢alisiyorum ama belli ki anketoriin elinde bir
metin var, onu okumaya devam ediyor. Sonunda, “Ablam geldi kapatmam lazim,” diye lafi
agzina tikiyorum ve telefonu kapatiyorum. Ablamin geldigi falan yok, evde yalnizim ama iste
konusamiyorum. Kalbim sikistyor resmen. Lisedeyken mastiirbasyon yapmaya basladim. Sonra
da hayatimdan hi¢ ¢ikmadi. Cikmadi ama o anketore “Evet, mastiirbasyon yapiyorum,”

diyemedim iste...Simdiye kadar kimseye de bunu bdyle anlatmadim.
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Narrative 13. Bir aksam, aksam yemegine es dost akraba gelir. Ama ben higbirini
tanimadigimdan onlarla oturmam, igeride ders ¢alisirim. Her sey giizel gitmektedir. Kahkahalar
dedikodular eglence almis basini gitmektedir. Derken daha sonra yemek biter ve yaklasik 10-11
misafir salona geger oturmak i¢in.. Televizyon izlemek istemektedirler; ama bir sorun vardir.
Televizyonu yeni aldigimiz i¢in annem bu televizyonun nasil kullanilacagini bilmemektedir. Bu
yiizden annem igeriden " gel oglum ag su televizyonu" diye bagirarak beni ¢agirir. Ben de
oflayarak puflayarak "bir 6grenemedin anne sunu ha" diyerek yanlarina gelirim. Buraya kadar da
her sey normaldir. Her sey televizyonu agmamla baslar. Televizyon yavase¢a agilir... Goriintii
gelmeden ses gelmeye baslar: " ahhh ohhh, yes baby yess". Misafirler, annem ve ben ilk basta ne
oldugunu anlamayi1z ama iki saniye sonra o goriintii gelince herkes kizarir. Evet erotik film, ya
da bildigin porno vardir televizyonda. Meger abim evden ¢ikmadan izliyormus da kanali
kapatmadan direkt televizyonun fisini ¢cekmis. Bu yiizden televizyonu agarken son izlenilen
kanal a¢ildigi igin direk o xxx kanali agilir. O sirada annem beyninden vurulmusa doner. Abimin
salaklig1 sayesinde herkese rezil olmusuzdur ailecek. Isin kétii tarafi ise kumandanin pili bitmis
olmasidir. Kanal degistirme tusuna biiyiik bir panikle basmama ragmen kanal degismemektedir.
Annem direkt televizyonun fisi ceker. O anda yer yarilsa da i¢ine girseydim. Ustelik hi¢ de

sucum yoktu be kahpe kader !
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APPENDICES
Appendix A.
1) Non-Emotional Autobiographical Versions of the Selected Narratives:

Non-Emotional Autobiographical Version of Guilt Narrative 1. Kiz1 odaya aldilar. Once odanin
disinda oturdum, igeriye girmedim. Kiz canhirag bagirdiginda ise odaya girmeye karar verdim. O
sirada kizi anadan dogma soymuslar ve Filistin askisina almiglardi. Ugur elinde copla “Bak
kizligin filan gidecek, konus” diyordu. Ugur’u kenara ¢ektim ve kiza “Bacim bak sen beni
tantyorsun. Seni bunlarin ellerinden kurtaracagim, anlat! Senden bir tek kelime istiyorum. Ali
nasilsa yakalanacak... Bosu bosuna eziyet cekme, hemen indirttireyim seni burdan” dedim. Kiz
“Bilmiyorum” dedi. Bunun {izerine iskenceye devam edildi. Tekrar odadan disar1 ¢iktim. Kizin
daha fazla bagirdig1 duydugumda tekrar odaya girmeye karar verdim. O sirada Ugur kiz1
tekmeliyordu. Filistin askisindaki kizi tekmeliyordu. Ugur’u kenara gekerek “Alip gotiiriiyorum,
sorgulamasina Maras’ta devam ederim” dedim. “Tamam” dediler, “Konustu”... Kizin kocasini
ya da yakinlarin1 gdziimiin 6niine getirdim. Elde yapilacak baska bir sey olmadigini diisiindiim...

cektirmedi.

Non-Emotional Autobiographical Version of Guilt Narrative 2. Liiks bir sitede ev tutacaktik. Bu
havuzlu site, tiim binalar1 {i¢ kattan olusan, evleri bahgeli ve dis kapidan girmek i¢in kart
okutulmasi gereken bir siteydi. Tiirkiye standartlarinin oldukca tizerindeki bu sitede, sakinlerinin
ithtiyact olan her sey ile baskasi ilgileniyordu. Kap1 zillerindeki isimleri bile bagkas1 gelip
oturanlar i¢in ayrica takiyordu. Bir giin, esyalar yerlesme agsamasindayken yine eve bakmaya
gitmistik. Heniiz bombos olan salona dogru yol aldim. Salonun bir duvar1 boydan boya cam ve

balkon kapisindan olugsmaktaydi. Balkon kapisinin agik oldugunu diisiinerek son stirat kosarken,
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birden kapinin camina ¢arptim. O sirada ¢imleri bigcen gorevli de tam onlarin balkonun éniinden
geemekteydi. Adam, carpmanin ¢ikardigi ses nedeniyle basini bana dogru ¢evirdi. Bizim evinin
balkonuna bakmakta olan bu gorevli adam, kahkahalarla giilmeye basladi. Daha sonralari o

sitedeki eve yerlesemeden babamin isleri dolayist ile farkli bir ile tagindik.

Non-Emotional Autobiographical Version of Shame Narrative 1. Miidiir yardimcis1t Word’te 3-5
satir yazi yazdirmistt; ben de karsilik olarak cuma giinii bayragi gondere cekme gorevini
iistlenmek istedigini soylemistim. Cuma giinii geldiginde miidiir yardimcisi klasik konusmasini
yaparken bayrak toreni i¢in adimi sdyledi. Kalabaligin 6niine ¢iktigimda ipin diigiimiinii sokiip
bayragi indirmek i¢in bir siire ugrastim. Bayragi gonderden indirmeyi basarip, mars basladiginda
ise bayrag1 agir agir gekmeye basladim. ilk defa bu gérevi yerine getiriyordum, bana bu gérevi
veren miidiir yardimcisi ile goz goze geldik ve adamin eliyle daha hizli isareti yaptigini fark
ettim. Ellerim birbirine doland1 ve bayrak direginin iizerindeki ¢arktan bir ses geldigini duydum.
Bayrak, tam da lizerime diistii. Bu arada sol tarafindaki sinif arkadaglarim benim bu halime
giilmekteydi. Bayragi yeniden oldukga siiratli bir bigimde gondere ¢ektim ve mars bitti. Hoca
yanima gelip ipi kendisi bagladi. Pazartesi giinti herkes “bu mu lan 0 diyerek beni gosteriyordu.

Hoca ise Lise 1’in ortalarindaki bu olaydan sonraki 2,5 sene boyunca bana bir daha bayrak

Non-Emotional Autobiographical Version of Shame Narrative 2. Sudan’da yiyecek ve giyecek
dagittik. Bu yardimlarimiz karsisinda ¢cocuklar dans ediyor, boynuma sariliyordu. Cocuklarin
anneleri ise ellerimi 6pliyordu. Bu gibi anlarda agliyordum. Bir anne ¢ocugunu bana vermek
istedi; evlatlik alabilirdim; ama ¢ocugu almay1 kabul etmedim. 2 aylikken hidrosefali hastasi
olan Babekir bebek ile karsilastigimda 1 yasindaydu. I¢ organlari seffaflasmakta agzi pamukcuk

dolu olan bu bebek, yemek yemekte zorlaniyordu. Mesela 5 yasinda baska bir ¢ocuk, 3 yasindaki
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kiigiik kardesine bakiyordu. Karinlar1 a¢ olan bu ¢ocuklar 2 giinde bir yemek yiyor; bir kiigiik pet

sise suda yikaniyorlardi. Dondiikten sonra bir hafta uyumak ve yemek yemekte zorlandim.

2) Descriptive Third-Person Versions of the Selected Narratives:

Descriptive Version of Guilt Narrative 1. Kiz1 odaya aldilar. Vedat 6nce odanin disinda oturdu,
iceriye girmedi. Kiz canhiras bagirdiginda ise odaya girmeye karar verdi. O sirada kizi anadan
dogma soymuslar ve Filistin askisina almiglardi. Ugur elinde copla “Bak kizligin filan gidecek,
konusg” diyordu. Vedat, Ugur’u kenara ¢ekti ve kiza “Bacim bak sen beni tantyorsun. Seni
bunlarin ellerinden kurtaracagim, anlat! Senden bir tek kelime istiyorum. Ali nasilsa
yakalanacak... Bosu bosuna eziyet cekme, hemen indirttireyim seni burdan” dedi. Kiz
“Bilmiyorum” dedi. Bunun {izerine iskenceye devam edildi. Vedat tekrar odadan disar1 giktr.
Kizin daha fazla bagirdig isiten Vedat, tekrar odaya girmeye karar verdi. O sirada Ugur kizi
tekmeliyordu. Filistin askisindaki kizi tekmeliyordu. Vedat, Ugur’u kenara gekerek “Alip
gotiirliyorum, sorgulamasina Maras’ta devam ederim” dedi. “Tamam” dediler, “Konustu”...
Vedat, kizin kocasini ya da yakinlarinu géziiniin oniine getirdi. Elde yapilacak bagka bir sey

olmadigin diisiindii. ..

Descriptive Version of Guilt Narrative 2. Ayse ve arkadaslar1 Sudan’da yiyecek ve giyecek
dagittilar. Onlarin bu yardimlar karsisinda ¢ocuklar dans ediyor, Ayse’nin boynuna sariliyordu.
Cocuklarin anneleri ise Ayse’nin ellerini 6pliyordu. O, bu gibi anlarda agliyordu. Bir anne
cocugunu Ayse’ye vermek istedi; evlatlik alabilirdi; ama ¢gocugu almay1 kabul etmedi. 2 aylikken
hidrosefali hastas1 olan Babekir bebek, Ayse ile karsilastiginda 1 yasindayds. i¢ organlart
seffaflagmakta, agz1 pamukguk dolu olan bu bebek, yemek yemekte zorlaniyordu. Mesela 5

yasinda bagka bir ¢cocuk, 3 yasindaki kiiciik kardesine bakiyordu. Karinlar1 a¢ olan bu ¢ocuklar, 2
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giinde bir yemek yiyor; bir kiiciik pet sise suda yikaniyorlardi. Ayse, dondiikten sonra bir hafta

uyumak ve yemek yemekte zorlandi.

Descriptive Version of Shame Narrative 1. Midiir yardimcisi Mehmet’e Word’te 3-5 satir yazi
yazdirmig; Mehmet de karsilik olarak cuma giinii bayragi gondere ¢ekme gorevini iistlenmek
istedigini soylemisti. Cuma giinii geldiginde miidiir yardimcisi klasik konugmasini yaparken
bayrak toreni i¢in Mehmet’in adin1 soyledi. Kalabaligin 6niine ¢ikan Mehmet, ipin diiglimiinii
sOkiip bayragi indirmek i¢in bir siire ugrasti. Bayragi gonderden indirmeyi basarip, mars
basladiginda ise bayrag: agir agir cekmeye basladi. ilk defa bu gérevi yerine getiren Mehmet,
ona bu gorevi veren miidiir yardimeisi ile goz goze geldi ve adamin eliyle daha hizli isareti
yaptigini fark etti. Mehmet’in elleri birbirine doland1 ve bayrak direginin lizerindeki ¢arktan bir
ses geldigini duydu. Bayrak, Mehmet’in tizerine diistii. Bu arada sol tarafindaki sinif arkadaslari
Mehmet’e giilmekteydi. Mehmet, bayragi yeniden oldukga siiratli bir bigimde gondere ¢ekti ve
mars bitti. Hocasi, Mehmet’in yanina gelip ipi kendisi bagladi. Pazartesi giinii herkes “bu mu lan
0” diyerek Mehmet’i gosteriyordu. Hocasi Lise 1’in ortalarindaki bu olaydan sonraki 2,5 sene

boyunca Mehmet’e bir daha bayrak ¢ektirmedi.

Descriptive Version of Shame Narrative 2. Ezgi ve ailesi liiks bir sitede ev tutacaklardi. Bu
havuzlu site, tiim binalar {i¢ kattan olusan, evleri bahgeli ve dis kapidan girmek icin kart
okutulmasi gereken bir siteydi. Tiirkiye standartlarinin oldukga iizerindeki bu sitede, dolayisiyla
sakinlerinin ihtiyact olan her sey ile baskasi ilgileniyordu. Kapi zillerindeki isimleri bile bagkasi
gelip oturanlar i¢in ayrica takiyordu. Bir giin, Ezgi ve ailesi esyalar yerlesme asamasindayken
yine eve bakmaya gitmisti. Ezgi, heniiz bombos olan salona dogru yol aldi. Salonun bir duvari
boydan boya cam ve balkon kapisindan olugsmaktaydi. Balkon kapisini a¢ik oldugunu diisiinerek

son siirat kogsmakta olan Ezgi, birden kapinin camina carpti. O sirada ¢imleri bicen gorevli de
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tam onlarin balkonun 6niinden gegmekteydi. Adam, carpmanin ¢ikardig ses nedeniyle basini
Ezgi’ye dogru ¢evirdi. Ezgilerin evinin balkonuna bakmakta olan bu gorevli adam, kahkahalarla
giilmeye bagladi. Daha sonralar1 Ezgi ve ailesi, o sitedeki eve yerlesemeden babasinin igleri

dolayist ile farkli bir ile tagindu.
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Appendix B.

KiSILERARASI TEPKISELLIK INDEKSIi - OYKU OLCEGI

Elinizdeki bu anket formu ile sizin okudugunuz hikayedeki kisiye ve bu kisinin i¢inde bulundugu
duruma iliskin diisiinceleriniz ve duygulariniz arastirilacaktir. Her bir maddenin sizi ne kadar iy1
tanimladigini sayfanin basinda bulunan cetveldeki uygun rakamlari segerek belirleyiniz.
Cevabiniz {izerinde karara vardiginizda, size uygun se¢enegin rakamini isaretleyiniz ( X).

LUTFEN CEVAP VERMEDEN ONCE HER BIR MADDEY DIKKATLICE OKUYUNUZ.
Vereceginiz cevaplarin samimiyeti ve ciddiyetinden dolay: tesekkiir ederiz.

Ifadelerin hikayenin ana karakterine ve icinde bulundugu duruma iliskin sizi tanimlama
diizeyini karsisindaki rakamlardan uygun olanini segerek isaretleyiniz (X).

Beni Hig Beni Cok Az Beni Kismen Beni Oldukc¢a Beni Tam Olarak
Tanimlamiyor Tanimliyor Tanimliyor Tanimliyor Tanimliyor
0 1 2 3 4

0 1 2 3 4

Bu kisinin kullanildigimi gérdiigiimde, ona karsi bir gesit koruma
duygusu hissederim.

Buna benzer duygusal bir olayin ortasindayken kendimi ¢aresiz
hissederim.

Bu kisinin agisindan olaylarin nasil goziiktiigiini diisiinerek onu daha iyi
anlamaya caligirim.

Bu kisinin sanssizliklart beni ¢ok fazla rahatsiz etmez.

Bir konu hakkinda hakli oldugumdan emin olursam, bu kiginin
tartigmalarini dinleyerek zamnimi bosa harcamam.

Bu gibi durumlarda gergin bir ruh halinde olmak beni korkutur.

Bu kisinin bulundugu durumdan yogun bir sekilde etkilenirim.

Bu kisiyi elestirmeden 6nce, onun yerinde ben olsaydim nasil
hissederdim diye diisiinmeye ¢aligirim.

Bu durum ile benzerlik gosteren acil durumlarda kontroliimii kaybetme
egilimindeyimdir.
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Appendix C.

KIiSILERARASI TEPKISELLIK INDEKSI - GENEL OLCEK

Elinizdeki bu anket formu ile sizin degisik durumlardaki diisiinceleriniz ve duygulariniz
arastirilacaktir. Her bir maddenin sizi ne kadar iyi tanimladigini sayfanin baginda bulunan
cetveldeki uygun rakamlari segerek belirleyiniz. Cevabiniz iizerinde karara vardiginizda, size
uygun se¢enegin rakamini isaretleyiniz ( X ).

LUTFEN CEVAP VERMEDEN ONCE HER BIR MADDEY DIKKATLICE OKUYUNUZ.

Vereceginiz cevaplarin samimiyeti ve ciddiyetinden dolay: tesekkiir ederiz.

Ifadelerin sizi tammlama diizeyini karsisindaki rakamlardan uygun olanini secerek

isaretleyiniz (X).

Beni Hig Beni Cok Az Beni Kismen Beni Oldukc¢a Beni Tam Olarak
Tanimlamiyor Tanimliyor Tanimliyor Tanimliyor Tanimliyor
0 1 2 3 4

0 1 2 3 4

Benden daha az sansli insanlara karsin sik sik ilgili ve hassas
duygular hissederim.

Bazen olaylara bagkalarinin goziiyle bakmakta gii¢liik ¢ekiyorum.

Problemleri oldugunda insanlar i¢in bazen iiziintii duymam.

Acil durumlarda kendimi gergin ve rahatsiz hissederim.

Bir anlagsmazlik hakkinda karar vermeden 6nce olay1 baskalarinin
bakis acisiyla da degerlendirmeye caligirim.

Insanlarin kullamildigini gérdiigiimde, onlara kars1 bir gesit
koruma duygusu hissederim.

Arkadaglarimin agisindan olaylarin nasil goziiktiigiinii diistinerek
onlar1 daha iyi anlamaya ¢aligirim.

Yaralanmis birini gordiiglimde, sakin kalmaya ¢aligirim.

Diger insanlarin sanssizliklar1 beni ¢ok fazla rahatsiz etmez.
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Bir konu hakkinda hakli oldugumdan emin olursam, bagkalarinin
tartismalarin1 dinleyerek zamanimi bosa harcamam.

Insanlarin haksizliga ugradigim gordiigiimde, ¢ok yogun bir
acima duymuyorum.

Acil durumlarla ilgilenmekte genellikle etkiliyimdir.

Cogu zaman gordiigim seylerden yogun bir sekilde etkilenirim.

Her sorunun iki boyutu olduguna inanirim ve her iki agidan da
bakmaya calisirim.

Kendimi olduk¢a yumusak kalpli bir insan olarak tanimlarim.

Cok duygusal bir olayin ortasindayken kendimi ¢aresiz
hissederim.

Gergin bir ruh halinde olmak beni korkutur.

Acil durumlarda kontroliimii kaybetme egilimindeyimdir.

Birine kizdigimda, bir siire kendimi onun yerine koymaya
caligirim.

Ciddi bir sekilde yardima ihtiyaci olan birini gordiigiimde higbir
sey yapamayacak duruma gelirim.

Birini elestirmeden 6nce, onun yerinde ben olsaydim nasil
hissederdim diye diisiinmeye ¢aligirim.
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Appendix D.

Table 5. Means and standard deviations of general empathy items

M SD

Benden daha az sansli insanlara karsin sik sik ilgili ve hassas duygular hissederim. 363 .98
Bazen olaylara baskalarinin goziiyle bakmakta giicliik ¢ekiyorum. 233 91

. - . . e 233 .91
Problemleri oldugunda insanlar i¢in bazen iiziintii duymam.
Acil durumlarda kendimi gergin ve rahatsiz hissederim. 338 91
Bir anlagmazlik hakkinda karar vermeden 6nce olay1 baskalarinin bakis agisiyla da 405 .75
degerlendirmeye caligirim.
Insanlarmn kullamldigin1 gérdiigiimde, onlara kars1 bir gesit koruma duygusu hissederim. 3.93 .86
Arkadaglarimin acisindan olaylarin nasil goziiktligiinii diisiinerek onlar1 daha iyi anlamaya 408 .71
caligirim.
Yaralanmis birini gordiigiimde, sakin kalmaya ¢aligirim. 341 .87
Diger insanlarin sanssizliklar1 beni ¢ok fazla rahatsiz etmez. 2.17 .87
Bir konu hakkinda hakli oldugumdan emin olursam, bagkalarimn tartismalarini dinleyerek 255 .98
zamanimi boga harcamam.
Insanlarin haksizliga ugradigini gérdiigiimde, ¢cok yogun bir acima duymuyorum. 212 110
Acil durumlarla ilgilenmekte genellikle etkiliyimdir. 342 .88
Cogu zaman gordiigiim seylerden yogun bir sekilde etkilenirim. 3.62 1.05

52



Appendices

Her sorunun iki boyutu olduguna inanirim ve her iki agidan da bakmaya calisirim.

Kendimi olduk¢a yumusak kalpli bir insan olarak tanimlarim.

Cok duygusal bir olayin ortasindayken kendimi caresiz hissederim.

Gergin bir ruh halinde olmak beni korkutur.

Acil durumlarda kontroliimii kaybetme egilimindeyimdir.

Birine kizdigimda, bir siire kendimi onun yerine koymaya c¢aligirim.

Ciddi bir sekilde yardima ihtiyaci olan birini gordiiglimde higbir sey yapamayacak duruma

gelirim.

Birini elestirmeden 6nce, onun yerinde ben olsaydim nasil hissederdim diye diisiinmeye

calisirim,

3.93

3.72

3.30

3.48

2.47

3.16

2.23

3.85

.86

.90

1.01

1.01

1.00

.99

92

.88

Note. Items 2, 3, 8, 9, 10, 11, 12 are reverse coded.
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Appendix E.

Table 6. Correlations between subscales of general and adapted IRI

Genaral IRI
Perspective Taking Empathic Concern Personal Distress
Adapted IRI
Perspective Taking 50** 39**
Empathic Concern A42%* .20*
Personal Distress 56**

p<.01
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Appendix F.

Liitfen bir 6nceki ankette okudugunuz hikayelere dair verilen sorular1 hatirladiginiz kadar ile
cevaplayiniz.

1. Ayse ve arkadaslar1 Sudan'a ne icin gitmislerdi?

a) Okul gezisi ile ziyaret etmek igin
b) Cocuklara yiyecek ve giyecek yardimi gotirmek i¢in
c) Islami yeni yili kutlamak i¢in

2. Ayse en ¢ok neden etkilenmisti?

a. Sudan'da yapilan 6zel bir tath ¢esidinden
b. Higbir yerde kredi kart1 kullanilmamasindan
c. Bebek ve cocuklarin kotii sartlardaki yagamindan

3. Ezgi ve ailesi hikayenin gectigi siteye neden gelmislerdi?

a. Siteden bir ev tutacaklari i¢in
b. Ezgi'nin annesinin bir arkadasini ziyaret etmek i¢in
c. Sitenin havuzunu kullanabilmek i¢in

4. Bahgedeki gorevlinin Ezgi'ye giilmesine neden olan olay neydi?

a. Cam balkon kapisina giiriiltiiyle ¢arpmast
b. Annesinin Ezgi'ye hitap sekli
c. Kuyafeti

5. Mehmet'in bagindan gegen hikayede anlatilan ana olay neydi?

a. Lisede bayragi gondere cekerken diisiirmesi
b. Lisedeyken ¢ikma teklif ettigi kizin onu terslemesi
€. Mahalledeki kabadayilar ile kavga etmesi

6. Mehmet'in yasadigi olay haftanin hangi giinii ve nerede geciyordu?

a. Cuma giinii, ders cikisi istiklal mars1 sirasinda
b. Pazartesi giinii ilk derste
€. Carsamba giinii, 68le arasinda kantinde

7. Vedat'in anlattig1 hikayedeki kizin ac1 ¢ekmesinin nedeni ne idi?

a. lIskence goriiyor olmasi
b. Elinde derin bir kesik olmas1
c. Sevgilisinin onu terk etmesi

8. Vedat ve Ugur'un anlatilan hikayedeki kiza uyguladiklar1 yontemin adi ne idi?

a. Filistin askis1
b. Akupunktur
c. Kalp masaji
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