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YABANCI DIiLDE (INGILiZCE) OGRETIMIN TURKIYE’DE BiR DEVLET
UNIVERSITESINDEKiI OGRENCI VE OGRETIM GOREVLILERINCE
ALGILANAN ETKILILiGi

Gelismekte olan diinyaya uyum saglama amaci giiden yiiksek ogretim
kurumlar1 yerel ve uluslararas1 baglamda 6grencileri kendi biinyelerine ¢ekebilmek
icin yeni arayislara girmis; bu arayislar da kurumlari yabanci dilde (Ingilizce) gretime
yonlendirmistir. Bu surecin taraflari olan 6grenci ve 6gretim gorevlilerinin yabanci
dilde Ogretime karst tutum ve algilar1 bu egitimsel acilima uyum saglayarak
degismekte, bu da onlarin 6grenim ve 6gretim durumlarina yansimaktadir. Yabanci
dilde Ogretim kavramsal haliyle yaygimn olarak kabul gormesine ragmen, kuramin
uygulamaya aktarimi 6grencilerin hazirbulunuslulugu dikkate alindiginda her zaman
olumlu sonuglar dogurmayabilmektedir. Hal bdyle olunca, bu slrecin ana aktorleri
olan Ogrenci ve Ogretim gorevlilerinin yabanci dilde 6gretim uygulamasini nasil
algiladiklar1 agik uglu bir soru olarak varligini siirdiirmektedir. Dolayisiyla, bu
caligmanin amact Tirkiye’deki bir devlet {iniversitesinin miithendislik bolimu lisans
programlarinda Ingilizce’nin kismen veya tamamen egitim dili olarak kullanimina
iliskin, 6grenci ve 6gretim gorevlilerinin tutum ve algilar1 degerlendirilerek etkililigini
arastirmaktir. Arastirmada, Oncelikle yabanci dilde O6gretim siirecini belirleyen
kavramlara agiklik getirilmekte, sonrasinda yurtdisi ve Tiirkiye baglaminda bu konuda
yapilmis alan caligmalar1 aktarilmaktadir. Arastirma sorularina yonelik tartisma,
Ogrenci ve Ogretim gorevlilerinin karma arastirma yontemi kullanilarak elde edilen
goriisleri  dogrultusunda degerlendirilerek sunulmaktadir. Calismanin bulgulari
gOstermistir ki 1) Arastirmaya katilanlarin biiyiik cogunlugu Ingilizce nin yabanc dil
olarak ogretilmesi ve Universite duzeyinde 6gretim dili olarak kullanilmasina 6nem
vermektedir. 1a) Kismen yabanci dilde 6grenim goren Ogrenciler, dil seviyelerini
Ingilizce alan derslerinde basarili olacak kadar yeterli gdrmemektedir. Bu dgrenciler,
alan dersleri tamamen Ingilizce olan &grencilerle yabanci dilde dgretime yonelik
benzer tutumlar sergilemektedir. 2a) Yabanci dilde 6gretim, Ogrencilerin smif igi
calismalara katilimi ve akademik basarilar1 {izerinde olumsuz bir etki gostermektedir.
2b) Aymi sekilde, Ggrencilerin alan dersi 0grenimi ve yabanci dil bilgisine dair
yasadiklari  sorunlar, Ogretim gorevlilerinin  6gretim  sureclerini  olumsuz
etkilemektedir.

Anahtar kelimeler: Yiiksekdgretim kurumlari, yabanci dilde (Ingilizce) 6gretim,
yabanci dilde (Ingilizce) 6grenim, tutum ve algi, karma arastirma ydntemi, {iniversite
dizeyi, egitim dili, alan dersi.
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ABSTRACT

PERCEIVED EFFECTIVENESS OF ENGLISH MEDIUM INSTRUCTION
AMONG STUDENTS AND LECTURERS AT A TURKISH STATE
UNIVERSITY

Aiming to adapt to the ever-evolving world, higher education institutions seek to adopt
new practices to attract national and international students, which leads them to the
pursuit of English medium instruction (EMI). Attitudes and perceptions of
stakeholders towards EMI seem to have been accustomed to this educational
evolution, which is reflected on their learning and teaching events. Although EMI is
highly appreciated as a notion, the attempt to put the theory into de facto
implementation may not always be practical and yield favourable results, considering
the readiness of the stakeholders to EMI process. This being the case, how students
and academic staff being the main subjects of this process, consider the practice of
EMI appears to be an open-ended question. Thereby, the aim of the present study is to
investigate the implementation and perceived effectiveness of partial and full English
medium instruction courses in undergraduate engineering programs at a state
university in Turkey. Initially, this study sheds light on the concepts paving the way
for EMI; secondly, it presents the related field research that has been conducted in
national and international contexts; and lastly, with respect to students and lecturers’
opinions, it attempts to answer the research questions through a mixed method
research design. The findings reveal that 1) Almost all participants give due
importance to English as a foreign language and as an instructional medium at tertiary
level. 1a) Students of partial EMI programs, who do feel less linguistically-ready to
succeed in EMI content courses, hold similar attitudes with their counterparts studying
in full EMI programs. 2a) Students reflect that their classroom performance and
academic success are adversely affected by EMI. 2b) In a similar vein, lecturers
acknowledge their concerns with regard to students’ impaired content and language
learning which is reflected on their instructional process as challenges.

Keywords: Higher education institutions, English medium instruction, attitudes and
perceptions, mixed method research design, tertiary level, instructional medium,
content course.
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CHAPTER I: INTRODUCTION

1.1. Statement of the Problem

Using English as a medium of instruction has political, cultural, pedagogical,
linguistic and even personal implications. Countries have their concern to compete in
the global world and keep up with the pace of internationalisation and; accordingly,
higher education in these countries has begun to be more international and global.
The nature of internationalisation has urged higher education institutions to adopt
educational policies embodying the implementation of EMI. Their aim is to attract
international students to their institutions, educate and prepare their own students to
be international members of the society by equipping them with an international
language, which is English. Although it is supposed to be a win-win situation for the
institutions, it may represent a challenge and become a trial and error case for some
institutions located in English as a foreign language (EFL) countries where English is

still “foreign’ for most of the participants.

In Turkey, teaching of English courses at national schools has always been
controversial because most people utter their concern that they cannot properly use
English; they complain about this issue by saying that “I can understand, but I cannot
talk!”. Students, for instance, do not exactly know how to use English efficaciously
since they have had problems in their English learning background. Having this
‘learned helplessness’ causing a demotivational stance, they cannot react to a
question, participate in a classroom activity or discuss a topic (Kayaoglu & Saglam,
2010; Kirkgoz, 2005). This is not only the problem of students but some instructors
also have such concerns that they have difficulty performing in English in classroom
environment (Bjorkman, 2010; Kiligkaya, 2000). Teaching of technical lesson
content to students is already challenging, and doing it via a foreign language
becomes even more of a challenge. Furthermore, their occupational satisfaction can
diminish because of the linguistic barrier they have between themselves and students.
Academicians who have been educated abroad and are fully competent in English are
exonerated in that sense; however, for the job satisfaction issue, they also face
problems when they cannot reach the minds of students in TL since their target
audience are not capable of pursuing the lesson properly (Arkin, 2013; Atik, 2010;
Sert, 2008; Suviinitty, 2012; Tarhan, 2003).



The stakeholders in higher education institutions set out their journey to
partly or fully implement EMI, considering that both students and lecturers are
competent enough to reach the desired result. What is meant with the desired result is
that tertiary education would be fulfilled flawlessly; lecturers would be able to teach
in English and students would learn and internalize their major area courses carried
out in the target language. However, because they are non-native speakers of
English, neither students nor lecturers might be capable of managing those EMI
courses desirably (Arkin, 2013; Kayaoglu & Saglam, 2010).

When the question is medium of instruction, the state university where the
present study is conducted can be deemed as a mixed type of university in that it
offers Turkish medium, mixed-medium of instruction (30% EMI and 70% TMI) and
(full) English medium courses. Having set their preferences for the departments,
students who have been enrolled in partial English medium or full EMI programs are
provided with a preparatory education to get linguistically ready for their content
courses. In their departments, the experience becomes either a challenge or fulfilment
of their linguistic competences. Since the medium is a foreign language, students
might have some difficulties understanding the major area courses, passing those
courses with good grades and reflecting what they learn onto real life encounters.

1.2. Purpose of the Study and Research Questions

In this study, the aim of the researcher is to investigate the ‘perceived’
effectiveness of the implementation of partial and full English medium instruction
courses in engineering faculties at a state university in Turkey. Engineering students
of this university have been taking their major area courses partly or fully in English.
The students studying in the departments with partial or full EMI to acquire tertiary
knowledge were investigated and evaluated in terms of their reasons to choose
English medium programs, their motivation and perceived readiness to pursue EMI
courses. Students were requested to express their attitudes and perceptions towards
EMI and the impacts of it on their learning process. Hence, it was aimed that the
present study would better analyse the issue of EMI through the perspectives of the
participants who were directly exposed to EMI. Another focus of the present study
was to identify the identical and divergent points between students of mixed-medium



of instruction and full EMI regarding their perceptions and perceived level of English

competence.

On the other side of the coin, there are other participants of EMI programs;
the lecturers. Since they deliver the content knowledge and subject matters related to
students’ particular field of study, they are also named as content teachers in the
present study. What are their perceptions about EMI process they have been involved
in? What do they think about their own and students’ performance in class? What are
the possible challenges, if any? Those were some of the questions seeking an answer

in this study.
The research questions of the present study are as follows:

1. What are the attitudes and perceptions of engineering students and
lecturers at a state university in Turkey towards using English as a
medium of instruction (EMI) at tertiary level in an ‘English as a Foreign

Language’ (EFL) setting?

1a) What are the similarities and differences between partial (30%) and
full (100%) EMI students in terms of their;
- attitudes and perceptions towards EMI

- perceived self-competence in English

2. What are the perceived effects of English medium instruction on;
2a) students’ learning process of the content courses

2b) lecturers’ instructional process of the content courses

Taking everything into account, this study seeks to find out the concerns
about English medium educational process of a state university- through the

perspectives of its students and lecturers being the main participants.

1.3. Background to the Study

The widespread use of internet tools, novelties in communication technology,
advances in science and developments in economy, mobility of goods, people and

knowledge, mutual interest for doing business and trade among the nations have

3



planted the seeds of a global language and fertilized its way to grow more and more
in time. If all these are considered to be an exchange, people have been led to adopt
an international medium to communicate and they have watered the bud of global
language. By means of this exchange, globalisation has gained momentum
concurrently. A typical conclusion might be that ‘the spread of English is inseparable
from globalisation’. (Crystal 1997; Dewey, 2007; Fairclough, 2006; Huppauf, 2004;
Pennycook, 2010; Seidlhofer 2003). The terms “internationalisation” and
“englishisation of higher education” are closely associated with each other (Coleman,

2006; Phillipson, 2008).

On the other hand, as expressed by Kachru (1985), the fact that English has
become the world language does not mean that it has the same approach in every
country. Kachru (1985) visualised the distinct usages of English by dividing the
countries into three categories which are three concentric circles; the countries using
English as L1 such as the USA and the UK are located in the inner circle; outer circle
comprises the countries such as India and Singapore that were once colonies and
have been using English as their official language; and the expanding circle involves
the countries such as Turkey and China in which the dominance of English
preserving the status of being a foreign language is expanding every following day.
Crystal (2003) supports the idea that English has become more prevalent and
dominant in almost every country as it is being taught as a foreign language in

schools and used in media, so it is high time to call it a global language.

The notion of lingua franca which is ‘a contact language used among people
who do not share a first language’ (Jenkins, 2007, p. 1) has been rooted from this
point. According to Seidlhofer (2005, p. 339), although non-native speakers
outnumber native speakers, English as a lingua franca (ELF henceforth) involves
both types of speakers. This growing importance of ELF has brought innovations in
the policies of the educational systems of the countries. Many countries providing the
mobility between one another, urge their citizens to become active participants of the
global arena. The understanding of people has altered in the way that they need to be
proficient in their L1 and the following step to find a good job is to be competent in

English. Hence, English language education has been given priority and people have



been directed to be as competent as possible to be able to find their path in this
globalised world.

One of the domains that is influenced by globalisation is Higher Education
(HE). As a requirement of marketisation and internationalisation of higher education,
more and more local students as well as international ones are intrigued within
Europe (Kurtan, 2004). The Bologna Process can be regarded as a reform for
European Higher Education in that it advocates the harmonization of the higher
education programs in Europe. According to this reform, students should be able to
have proficiency in a second and/or foreign language to have a better flow of
education at the tertiary level when they are exposed to foreign language medium
instruction of their major area courses. Considering the increasing demand for
English-medium higher education, Turkey has also been affected by these processes
because of the supply and demand issue of the English-medium programs (Arkin
2013; Sert, 2008). By conducting a large survey of EMI programs in European
countries including Turkey, Wéchter and Maiworm (2008) reported the increasing
number of universities across Europe that have adopted EMI at the post-graduate

level.

As Graddol (1997) states, teaching courses through English at tertiary level
has become an educational trend. One of the English Next Higher Education Trends
that Graddol (2006, p. 80) suggests is that institutions in non-English speaking
countries adopt EMI courses and thus, attract students and academic staff from
around the globe. European universities, for instance, offer EMI especially in
engineering departments (Coleman, 2006). Universities having a concern for
establishing international ties with an international and intercultural ingredient, and
also for attracting both national and international students, have adopted English as
their medium of instruction and had a great many of strategies to meet the
requirements of globalisation and internationalisation of HE. Knight (1993, p. 21)
describes this as “the process of integrating an international/ intercultural dimension
into the teaching, research and service functions of the institution”. Schneider and
Résénen (2008) argue that English as a language of instruction helps students to
develop their intercultural communication competence authentically. Hence, one of

the most prominent ways to have an access to the status of ‘internationalized



campus’ is to convert the medium of instruction- either partly or fully- from the

native language to the global language.

EMI is closely related to content and language integrated learning (CLIL)
since they share a similar description and application in education. CLIL includes
“learning to use language appropriately whilst using language to learn effectively”
(Coyle et al., 2010, p. 42). They include that there are two practices of CLIL which
are; ‘extensive instruction and partial instruction through the TL’. The first scale
requires 50% of the whole curriculum to be taught in the vehicular language, the
concepts are introduced in that foreign language and there should be very limited use
of L1. In the second scale, the lesson flows bilingually involving more code-
switching and the percentage of TL usage is very limited. (also stated in Floris,
2014). No matter what name is given to this process, teaching and learning via
another language other than your own is a challenging experience, having its

advantages and disadvantages.

In recent years, there has been an increase in the number of studies on EMI,
which are based on diverse aspects of the issue. For instance, some studies examine
the ethics of adopting a foreign language and how it may have an influence on the
cultural and national heritage of the people involved. The studies that focus on the
pedagogical perspective analyse the impact of EMI on the process of content
learning and its outcomes. Another aspect regarding EMI is finding out perceived or
actual proficiency levels of the stakeholders (students and lecturers) in English and
their competence to apply the features of language on English-mediated content

courses and if ever, how the language skills improve in time.

The research conducted by Klaassen and De Graaff (2001) revealed that
methodological and language-related challenges were common in programs in which
subject courses were delivered in English. Having examined some European
universities implementing EMI, Coleman (2006, p. 7) also acknowledged that
students and teachers had inadequate linguistic skills in the TL and that they need to
be trained so that they could perform in the language in content courses. Academic
performance in higher education is already too challenging in L1; making students
actualize this performance in a spoken and written way in a language that is not so

familiar to them justifies the arguments on it (Cummins, 2000).



Although there have long been arguments and controversies wih respect to
the usage of English as medium of instruction, there is still a need for further
research (Sert, 2008). In Turkish context, some of the studies conducted so far reflect
the negative impacts of EMI in higher education (Arkin, 2013; Kilickaya, 2006;
Kirkgoz, 2005; Sert, 2008). The findings of these studies demonstrate that despite its
positive effects on language learning, EMI has some failures in the learning of the

subject matter and meeting the requirements.
1.4. Significance of the Study

There is a great number of studies explaining, evaluating, criticizing and/or
favouring EMI. Although attitudes and perceptions towards EMI have considerably
been investigated up to now, the present study aims to observe the possible changes
in the approach of students and lecturers with the growing impact of globalisation in
every aspect of life. This study will contribute to the literature as it is to shed light on
the issue of perceived effectiveness of the implementation of an EMI program
conducted at a state university; detect the perceptions of students on their choice for
the medium of instruction and how this is reflected on their learning; and meanwhile,
to analyse their self-evaluation by means of the appraisal of their lecturers.
Moreover, it has a comparative nature due to the fact that it also aims to analyse the
similarities and differences between partial and full EMI students regarding their
approach towards EMI, which could be deemed as another contribution to the
literature in that there is no other study in Turkish context that compares the attitudes
and perceptions of the students of partial and full EMI. On the other hand, the
attitudes and perceptions of the lecturers concerning EMI are identified as well.
Eventually, an overall evaluation of the attitudes and perceptions of both students

and lecturers are provided.

Most importantly, the result of the present study might be used as a guideline
by the decision makers and administrators in their decision making process regarding
the implementation of EMI programs. The reason why it might be helpful lies in the
quality of the data that contain evaluations of the EMI process by the real
participants; namely students and lecturers. By using the results of the present study,
decision makers might question the partial EMI program in terms of its actual

practice and whether there are any restraints before the step through the entire



implementation of EMI in all departments. Regarding the current implementation of
full EMI in undergraduate engineering programs, they may ponder upon to remedy

the situation for the betterment of the program.

1.5. Limitations of the Study

Limitations of this study mostly concern the research sample. For the present
study, the engineering faculties having major area courses via partial or full EMI
were found out by the researcher in advance. The sample consists of participants
representing the departments that offer partial or full EMI. In fact, all the students
who were being exposed to both types of programs might have been surveyed and
interviewed; however, it was not applicable for practical reasons. Therefore, the
research was conducted with a sampling (Gay & Airasian, 1997) calculated by the
researcher, which will comprise the ideas and perceptions of engineering students.
Another similar aspect of the situation is the number of lecturers who were
interviewed. The ideas of a lecturer from each department having EMI were thought
to be sufficient to reflect the general viewpoint of the other lecturers. This may lead
to another limitation on the generalization of the findings collected from a small

group and representation of those findings for a larger group.

EMI is a phenomenon that is implemented in almost all phases of education,
starting from primary till tertiary education. Hence, another limitation of the present
study might be the fact that it addresses only to the concerns of participants in higher
education. On the other hand, higher education is divided into two categories; private
and state. The setting determined for the present study is a state university in Turkey,
which create another limitation that it might have focused on more higher education
institutions, both private and state. Also, the findings of the present research cannot
be compared with the previous research in terms of the similarities and differences

between partial and full EMI students as it is the first study investigating this aspect.
1.6. Definitions

In the present study, the terms listed below were used in reference to the

meanings and definitions given:



English Medium (of) Instruction (EMI) refers to teaching of content via
English. It can be applied at each level of education; however, this study focuses on
EMI in higher education, which means teaching major area courses at university
level by means of English. EMI can be used interchangeably with foreign language
medium instruction; Content Learning through English, Teaching through a Foreign
Language and Foreign Language Mediated Instruction (Van Leeuwen & Wilkinson,
2003).

Partial EMI refers to using English as a medium of instruction in some of
the major area courses. Partiality of English medium instruction depends on the
institution it is adopted, which has the percentage of 30 in the case of the present

study.

Full EMI refers to using English as a medium of instruction. If an institution
adopts full EMI in its programs, all the courses in the curriculum are covered via

English.

English as a Lingua Franca (ELF) refers to the use of English as a ‘contact
language’ between persons who do not share a common L1 or culture, and for whom

English is the chosen FL of communication’ (Firth, 1996, p. 240).

English as a Foreign Language (EFL) refers to learning and use of English

in a non-English-speaking country.

English as a Second Language (ESL) refers to learning and use of English
by the speakers of nations that use English in official affairs. English is a second

language for those people since they use it in their daily life.

Content and Language Integrated Learning (CLIL) refers to teaching of
both content and target language at the same time. What differentiates CLIL from
EMI is that EMI does not directly aim to develop the language of the student.

Higher Education (HE) is “an optional final stage of formal learning that
occurs after secondary education” (https://www.igi-global.com/dictionary/higher-
education/13094). It can be used interchangebly with university level education or

tertiary education/ learning.


https://www.igi-global.com/dictionary/higher-education/13094
https://www.igi-global.com/dictionary/higher-education/13094

Content course refers to major area courses students take in their specific

departments.

Lecturer refers to faculty members who deliver EMI content courses in

specific engineering departments.

In this chapter, statement of the problem, purpose of the study including
research questions, background and significance of the research were explained.
Also, limitations of the study and definitions of the terms were offered. The
following chapter presents the literature review of the study in two parts; conceptual
framework with respect to EMI and field research on EMI.
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CHAPTER II: REVIEW OF LITERATURE

This chapter presents the relevant literature regarding the main concern of the
study: English medium instruction. Initially, conceptual framework of adopting
English language as the medium of instruction in Turkish higher education is

presented. Then, research studies on the relevant field are explained in detail.

2.1. Conceptual Framework of English Medium Instruction

English medium instruction being the umbrella term of the study has a
theoretical basis on the following subtitles: globalisation, internationalisation,
glocalisation, ELF, ESP, EAP, higher education, language policy, EU, EFL, ESL and
CLIL. These concepts underlying English medium instruction foster the widespread
use of English as a global language and vice versa. The push factor of English
language as an educational medium is the fact that it has become a tool among the
nations worldwide used in universal communication. Hence, it is prominent to begin
with the explanation of globalisation and its by-products internationalisation and

glocalisation and how they affect the internationalisation of higher education.
2.1.1. Globalisation, Internationalisation and Glocalisation

Technology and knowledge economy are the driving forces of both
globalisation and internationalisation. Although they have been fed by the same
sources, they are actually different concepts that are generally confused with one
another. Dulupcu and Demirel (2005) state that being the root of the word
“globalisation”, the term ‘“global” means entirety and homogeneity in western
languages. The term “globalisation” was first used in 1980 by some prestigious
American colleges although the concept of “global” - with its contemporary
meaning- was introduced back in the 17" century. The notion of “global village” was
first used by Canadian sociology professor Marshall McLuhan in 1960 in his book

titled “Explorations in Communication”.

Globalisation has different dimensions and has made an impact on diverse
domains; therefore, there is a great deal of commentary from the experts’ side for the
explanation of globalisation. Steger (2003) compiles the definitions of globalisation
by prominent theorists in his book. Robertson (1992, p. 8), for instance, defines it as

“a concept which refers both to the compression of the world and the intensification
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of consciousness of the world as a whole... both concrete global interdependence
and consciousness of the global whole”. According to Giddens (1990, p. 64),
“globalisation can be defined as the intensification of worldwide social relations
which link distant localities in such a way that local happenings are shaped by events

occurring many miles away and vice versa.”

Beside these definitions, globalisation can be better understood by the book
“The Lexus and the Olive Tree: Understanding Globalisation” written by Thomas
Friedman (1999). What he puts forward in the book is that the world is passing
through two particular struggles: the drive for prosperity and development, which is
symbolized by the Lexus, and the desire to preserve identity and traditional aspects,
which is symbolized by the olive tree. According to him, globalisation is not a trend
of our day or a fad that today’s people have. It involves the international systems that
have replaced the Cold War system. It has its own rules, logic, opportunities and
threats that will, and still do, have an impact on the politics, environment, geopolitics
and economics of every country in the world, and affecting everyone's company and
community, either directly or indirectly.

Internationalisation, on the other hand, is often confused with globalisation
(Altbach, 2004). Globalisation may be unalterable, but internationalisation involves
many areas. Maassen (2007) expresses the dissimilarity between these two concepts
as such that “Global is different from international both in the sense that it is an
integrated whole (instead of an interconnected) and in the sense that it has expanded
towards a world-wide scale.” Altbach and Knight (2007) determined the scope of the
term ‘internationalisation’ by stating that it involves education policies and structures
adopted by academic institutitons and individuals in order to adapt to the global
academic environs. They point out that the motivations behind internationalisation
are affected by many factors including language acquisition and designing of the

curriculum with an international content.

Now that the distinction between globalisation and internationalisation has
been clarified, we can shed light on the notion of ‘glocalisation’ being a recent term

derived from these two concepts.

Since the term “glocalisation” was first introduced by sociologist Roland

Robertson in 1995, it has been used with regards to globalisation and
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internationalisation. The term “glocalisation” derived from a combination of two
notions ‘globalisation’ and ‘localization’, suggesting that a local product is tailored
to be sold in international grounds and an international product is tailored according
to the needs and expectations of the target local culture. It is also described as “the
local in the global” and “the global in the local” for studies of language and
internationalisation of English (Schneider, 2011).

Glocalisation has affected the widespread use of English, which yielded the
concept of ‘World Englishes’. As speakers, especially in the outer circle, started to
use English, the type of English they adopt has no longer been American or British in
essence. The use of English is adapted according to their perception of life and the
way they pronounce the language. Those linguistic productions rather become plural
Englishes such as Indian English, Singaporean English, Nigerian English, etc.
According to Meierkord (2004), ‘English needs to be conceived as interactions
across Englishes’ (cf Meierkord, 2004; cited in Phillipson, 2009, p. 187). The
interaction among people from diverse cultural backgrounds comprises the purport of
‘World Englishes’. Brown (1993, p. 59; cited in Hamp-Lyons & Zhang, 2001, p.
101) summarises three major elements that characterize the World Englishes
paradigm as follows: a belief that there is a ‘repertoire of models for English’, the
‘localized innovations (in English) have pragmatic bases’ and ‘the English language
now belongs to all those who use it’. The second element reflects the relation
between glocalisation and English in that each local context in which English is used
offers a unique perspective to the pragmatic use of the language. For example, while
interacting in English with people from diverse backgrounds, we can translate the
meaning of a Turkish idiom that suits to the context of the conversation. And this is
how a culture-specific notion becomes part of a global environment. Regarding the
academia, a scientific article having a national content written in a researcher’s
native language can be translated into other languages and be presented to people
from diverse backgrounds. In a similar vein, a product having been invented in a
country could be presented to the world industry and put into use for the citizens of

the globalised world.

A very typical recent rhetoric is that 21st century is the era of communication
with new advances and breakthroughs contributing to the evolution of information
and communication technologies. When people can have access to any kind of

13



information they search, when these novelties in the daily life affect the business life,
cultural exchanges and the culture of each community as well, higher education
would naturally receive its share of change. Educational reforms in higher education
are deemed as the pre-requisite for keeping up with the changes that stem from

globalisation and its derivatives.

2.1.1.1. The effect of Globalisation and Glocalisation on the

Internationalisation of Higher Education

With the acceleration of globalisation, internationalisation has gained
momentum. This acceleration has instigated the flow of information from person to
person on different continents, removing the barriers; and high-tech gadgets being
launched every following day have made the flow of information even easier. As a
consequence of this, higher education institutions have had to update their curricula,
procedures and implementations, and they need to make adaptations in their medium
of instruction. The vision and mission of an internationalized higher education
institution are constituted by the globalised world surrounding it; and the language it
advocates for the medium of instruction is shaped by its internationalisation process.
One might deduce that the shift in the world order stimulates the shift in the

educational paradigms.

According to Seddoh (2002), higher education policies and strategies should
be designed in the light of three major trends: the importance of change and its
consequences on education; the impact of globalisation; and the overall goals for
higher education development. For the new global roles of higher education, these
trends seem to form the infrastructure. As for the importance he gives to the change
concept, it can be said that information and communication technologies (ICT) act as
agents of development in higher education. ICT has a great influence especially on
universities since it offers the opportunity for students to mobilize their learning,
opening way for distance education via a variety of technologies. Because people
have such facilities to have an access to quality education regardless of time and

space, they are able to be involved in lifelong learning.

As suggested by Altbach and Knight (2007, pp. 293-294) with respect to the
frame of academic internationalisation, “traditional internationalisation” includes the

universities adopting international and cross-cultural activities, and study-abroad
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programs; “European internalism” encourages students of EU to study abroad within
the EU by means of the ERASMUS program; “developing-country
internationalisation” comprises countries like India, Malaysia and China having
developed their own strategies to attract international students; and “individual
internationalisation” involves students preferring to study abroad by their own
opportunities. According to Eva Egron-Polak, secretary-general of the International
Association of Universities (IAU), “even though there is still no such thing as global
higher education,” internationalisation is “creating a sense of ‘global’ in higher
education” (as cited in Rumbley et al, 2012, p. 4). This being the case,
internationalisation manifests itself in diverse domains. Students have become
mobile more than ever, everyone desires to have a global status and accordingly
every university welcomes a label of world-class. Moreover, universities have an
interest in graduating students into a globalised world; they have a collaborative,
cooperative and competitive nature on the national and international grounds, and
there is a huge growing market called the international education. Being pushed by
these inducements, higher education institutions struggle for preparing adult citizens
of tomorrow accordingly. Those citizens will graduate with the necessary academic
and linguistic gains, which are required to make the information flow more easily
across the borders. According to Teasdale (1997), the local and the global should be
interfused into one another in the frame of education so that students from local
cultures would be equipped with the skills of the new century. Douglass (2005, p. 1)
alleges that higher education has been forced to have a reform in terms of
instructional technologies in today’s globalised world; however, at the same time,
“all globalisation is in fact subject to local (or national and regional) influences”
(cited in Tien & Talley, 2012). It is suggested by the mutual influence which the
global has on the local and the local has on the global that, higher education should
be constructed according to the requirements of globalisation, and that the needs of
global market should be analysed so that students could be prepared for the future

accordingly.

Globalisation has become an inevitable process, so does the learning and
using English in international, academic and business encounters. At this point, the

researcher needs to shed light on the role of English language in this process.
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2.1.1.2. The role of English Language in Globalisation

The spread of English is inseparable from globalisation (Crystal 1997;
Dewey, 2007; Fairclough, 2006; Huppauf, 2004; Pennycook, 2010; Seidlhofer 2003).
“Globalisation has encouraged the spread of English, but the spread of English also
encouraged globalisation.” (Graddol, 2006). According to Skuttnab-Kangas and
Phillipson (1989, p. 63), ‘it has been British and American government policy since
the mid-1950s to establish English as a universal “second language”, so as to protect
and promote capitalist interests’. What make English so prevalent are the areas it is
being used worldwide. Then, it is a purposeful government policy in English-
speaking countries to promote the worldwide use of English for economic and
political purposes (Phillipson, 2008). According to Pennycook (1994), promoters of
the spread of English around the world may reap the benefits of that promotion in
economic and political grounds. As cited in Kennedy (2001, p. 26), both Crystal
(1997) and Graddol (1997) proffer a number of domains in which English is being
used internationally. These domains comprise international organizations such as
conferences; academic publishing, especially in science and technology; foreign
affairs of economy, trade, communication, tourism, transportation; advertising and
the media. Even more importantly, as a major medium of communication, the
Internet has indulged the way English language has been enjoying its place in the
international grounds. Crystal (2003) also corroborates that promotion of the
language of a community is directly highlighted by its playing a crucial role in

international arena.

To better describe the substantial spread of the English language hegemony
on various domains, Myers-Scotton (2002) uses the metaphor of “snow-ball effect”:
“The more people learn a language, the more useful it becomes, and the more useful
it is, the more people want to learn it” (Myers-Scotton, 2002, p. 80; cited in
Seidlhofer et al., 2006, p. 2). The global spread of English is promoted by cultural,
economic and political forces: the dominance of (US) media, the role of international
corporations, the spread of particular forms of culture and knowledge, and the
development of a very particular “world order.” For the full participation into
national and international life, English is regarded as a symbol of people’s prosperity
in some cultures, especially where it is once and still used as second language
(Pennycook, 1994; Phillipson, 1992).
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What is most privileged by internationalisation and globalisation is English
language. It has been surpassing the other languages by highlighting bilingualism.
According to ‘Ethnologue: Languages of the World (2005)’, English is the fourth
language in the world regarding the number of its speakers as a native language. The
languages that outstrip it are respectively Mandarin, Hindi and Spanish. However,
English is by far the most acknowledged and the leading language being learnt as a
second or foreign language (Flowerdew & Peacock, 2001). Hence, one might infer
that English overshadows any other language on Earth no matter what their NS

percentages are.

On the other hand, English language teaching ‘has become part of the process
whereby one part of the world has become politically, economically and culturally
dominated by another.” The core of this process is the ‘central place the English
language has taken as the language of international capitalism’ (Naysmith, 1987).
Ndebele (1987) points out that ‘teaching English as a second or foreign language is
not only good business, in terms of the production of teaching materials of all
kinds... but also it is good politics’. The fact that English language has gained such
an international status has loaded even more burden on the shoulders of ELT
professionals. It is not difficult to foresee how ELT business has become a concern
among families, in the short or long-term policies of the countries. Having a crucial

role in the future of children, it is no longer a type of lesson to be taken for granted.

Regarding the widespread use and teaching of English language in the
globalisation process, there emerged ‘umbrella terms and phrases’, some of which
are English as a Foreign Language (EFL), English as a Second Language (ESL),
English as a Lingua Franca (ELF), English for Specific Purposes (ESP), English for
Academic Purposes (EAP), and English Medium Instruction or English Medium
Education (EMI/ EME).

2.1.1.2.1. English as a Lingua Franca

English that is being used as a lingua franca is the mutual language among
speakers who possess different linguacultural backgrounds (Jenkins, 2009). English
as a Lingua Franca (ELF) can be explained by an anecdote: Three people from
Turkey, France and Germany who do not know one another’s language come

together and endeavour to find a means to interact with each other. What can be the
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possible solution- the vehicle language for them to communicate? The answer is
English as the mutual language. While communicating in English, they all add some
flavour from their accent, mother tongues and cultural heritage. As long as they can
convey their messages, the linguistic features they apply in their speech are not
significant as their interaction is result-oriented rather than being process-oriented.
Regardless of the presence of a NS, if a language is embraced as a vehicle language,
this language is considered to be a lingua franca.

Europe is a multilingual continent, which even includes countries that are
multilingual in themselves; such as Switzerland having four national languages and
Belgium with three official languages. For such countries, it becomes even harder to
identify the foreign language and setting an educational program accordingly.
Although they have been offering multilingual courses, the foreign language in most
of the European countries is English. The fact that English is considered to be the
mutual foreign language takes the discussion to another dimension that English is
ideologically the lingua franca of Europe. According to Seidlhofer et al. (2006, p. 3),
“English is everywhere, and we cannot avoid it”. They maintain that “the current role
of English in Europe is thus characterized by the fact that the language has become a
lingua franca, a language of wider communication, and has entered the continent in
two directions as it were, top-down by fulfilling functions in various professional
domains and, simultaneously, bottom-up by being encountered and used by speakers
from all levels of society in practically all walks of life.”. For all these reasons,
English can be said to have a function of lingua franca bridging the communication
distance between communities. With regard to its function for European integration,
English provides the citizens with the ease for mobility and movement across
borders. Due to its multifunctional stance in multinational grounds and because of
“the erosion of national borders by changes in communication technology”
(Phillipson, 2008, p. 1), English seems to have swept the deep level usage of
languages. It is meaningful to regard it as deep level usage because people in general
are prone to learn as many languages as possible; however, when a group of people
from diverse backgrounds come together, they are more inclined to use their first
foreign or second language which is most probably English. This is not because other
languages are less important but because English is the saver language in that

particular setting as the majority is capable of performing in it.
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English is the lingua franca of science and technology and also business
communications; accordingly, the graduates who are business people of tomorrow
are expected to be fluent in spoken and written English (Suviniity, 2012). Taking
engineering students into consideration, they are going to need English to utilize the
terminology they have learnt in tertiary education, in real life situations where they

would use English as a means, but not as an end.

This being the case, the trend in higher education has been to adopt English as
a lingua franca as the medium of tertiary education. By means of this adoption,
students at higher education are prepared for the globalised business world. Since it
is the mutual language for the whole world, English comes to the help of those who
may show themselves in the international conferences and intercultural
organizations. The business people of tomorrow are expected to use the English
terminology they have learnt in their specific fields of study for academic purposes

during the process of their university education.
2.1.1.2.2. English for Specific Purposes

English language teaching can be classified into two main branches, English
for General Purposes (EGP) and English for Specific Purposes (ESP). EGP refers to
the teaching of English in the curriculum at all levels of education including
preparatory classes preceding bachelor studies. The term English for Specific
Purposes (ESP), on the other hand, is regarded as an umbrella term for two concepts
of language teaching functions; English for Occupational Purposes (EOP) and
English for Academic Purposes (EAP). EOP can be separated into English for
doctors, English for engineers, English for pilots whereas EAP comprises English for
economics, English for science, English for biology, and so on. Because the focus of
the present study is the teaching of the major area courses at higher education via
English, EMI in other words, the latter term EAP will be discussed after a brief
explanation of what ESP means.

Through a historical perspective, it can be said that the facade of workforce
has changed after the Industrial Revolution. People comprising this workforce began
to help the machines function rather than fulfilling the functions of the machines on
their own. This has brought a great number of interactive differences in the flow of

communication between people-to-people and machine-to-people interactions. The
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fact that English has become the global language is undeniable; on the other hand, its
usages in the manufacturing of these machines used in factories and workplaces are
undeniable, too. A very simple example of this is the introduction of computers and
its by-product, the Internet. To be able to use these in your daily life, you may not
need to have a good command of English; just the very basic terminological
knowledge of English words would be enough. However, if you are going to use
these very essential tools in your business and/or academic life, you have to be
competent enough to operate that computer effectively, use the internet at its fullest

degree and read the sources in their original language.

Current situation of the world affirms that we have been served with a large
number of technological tools that we could not even imagine. Most of these
products imported from the western countries are programmed in English. Academia,
on the other hand, attempts to publish their papers in languages recognized
worldwide, English leading in the foreground. In occupational life, business people
have been working on international grounds, with their colleagues from diverse
backgrounds interacting in the lingua franca. Here is where ESP enters into play in
that all the aforementioned reasons constitute the purposes to learn English, either for
the occupation in your workplace or the academic studies in your institution. With all
the changes in the way people interact, communicate, make trade and do business,
language learning has a variety of purposes serving the needs of learners.

Widdowson (1997) believes that English as an International Language (EIL)
is the end result of ESP. This is because of the domains where English language is
utilized internationally. Kennedy (2001, cited in Flowerdew & Peacock, 2001)
clarifies that Widdowson (1997) does not refer to the teaching and learning of ESP,
but rather he draws our attention to the point that English language is required for
such domains. People want to reserve and preserve their position in international
domains through this necessity, which has activated the introduction of ESP. If
individuals demand to be a part of professional communities represented by these
domains, they will need to have an access to both knowledge and skills of the
profession (content training) and, the language and discourse through which those
skills and knowledge are communicated (carrier training). The educational activity of

ESP and its subdivision EAP, is concerned essentially with the ways of reconciling
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the familiar tension between content and language. (Kennedy, 2001; cited in
Flowerdew & Peacock, 2001, p. 31)

Through the perspective of ELT professionals, language teaching has adopted
different approaches. (Hutchinson & Waters, 1987; Jordan, 1997). What Strevens
(19884, cited in Flowerdew & Peacock, 2001, p. 13) points out is that ESP includes
four characteristics of ELT which are:

1. Itis designed to meet specified needs of the learners

2. Itis related in terms of the themes and topics comprising the content to the
particular disciplines and occupations

3. Itis centred on appropriate language (syntax, lexis, discourse, semantics)

4. And lastly, it is in contrast with ‘General English’.

As a result of this differentiation, we can assert that English language
teaching alone is not sufficient to meet the requirements of ESP, these four
characteristics above need to be actualized in order to achieve the desirable end. As
learners in higher education have specific purposes regarding their field of study or
profession, they advocate learning only what they need. Instead of conventional
teaching approaches, in which language with its formal rules and grammatical
structures is the most essential concern, learner-centred approaches are to be applied
regarding learners’ individual needs as well. This transition has stimulated the
momentum and hegemony of ESP. By adopting its own methodology, ESP has
considerably influenced the activities in Applied Linguistics and TESOL (Teaching
English to Students of Other Languages) (Dudley-Evans, 2001, p. 131). This
paradigm shift has shown that by means of ESP approaches, English can be learnt
not only for its own sake but learners also have their own reasons to make their
learning process purposeful and meaningful. In relation to ESP, Dudley- Evans
(2001, p.131) asks these questions; “what do learners need to do with English, which
of the skills do they need to master and how well, and what genres do they need to
learn?”. As long as the curriculum is developed taking into account of the fact that
learners know why they learn English, on which skills they need to be competent
most, and which genres are to be focused on, targeted outcomes of learning could be

attained.

After the discussion of ESP, EAP which is a branch of ESP, will be presented
in the following part due to the reason that it has a direct relation to EMI in HE.
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2.1.1.2.2.1. English for Academic Purposes

English for Academic Purposes (EAP) is an international activity of teaching
and learning English language with the specific aim of helping students to study and
conduct research in that language. According to Flowerdew and Peacock (2001, p.
8), EAP is carried out particularly in four geographical domains which make it an
international activity. First, it is carried out in the English speaking inner circle
countries such as the UK, US, Canada, Australia and New Zealand where a great
deal of overseas students, especially the ones from Far Eastern countries, move to
study. Second, EAP is conducted in the former British colonies comprising the outer
circle where English is used as a second language and a medium of instruction at
tertiary level. Third, it is conducted in the expanding circle countries to which
English language has no historic links. As the fourth domain, the countries of former
Soviet-bloc are offering EAP as they are in need of distancing themselves from the
influence of Russia and Russian language. They also have a concern that they desire

to position themselves as active participants of the global economy and community.

Kennedy (2001) defines EAP as the educational activities in higher education
aiming to conduct the teaching and learning of English that is required by
undergraduates, post-graduates and/or academic staff. For him, however, English is
not a subject matter but a ‘carrier’ subject. The learners need English language and
communication skills to have an access to the subject knowledge or ‘content’; and
these ‘content’ skills will encompass the whole range of higher education curricula in
the scientific branches, social sciences and humanities. Within the framework of
EAP, English for Science and Technology has always been one of the standard
divisions (Hutchinson & Waters, 1987; Jordan, 1997; Robinson, 1991; Swales, 1985;
cited in Wood, 2001, p. 73).

Teaching and learning of EAP presents not only opportunities, achievements,
proficiencies, but also problems, challenges and failures. According to Flowerdew
and Peacock (2001, p. 177), there are some prominent steps to be taken into
consideration for a smooth flow of the fulfilment process of EAP curriculum. The
first one is to analyse the unique needs of EAP students; another one is defining a
detailed description of the nature of the EAP teaching and learning process; and the

third step is acceptance of the differentiation of EAP in terms of methodologies and
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approaches from that of ESL’s. Among these steps, the most essential one seems to
be conducting a needs analysis regarding students’ different levels of proficiency
before preparing the content of the curriculum as students might be able to be a part
of their own learning process with the consideration of their needs and desires of
what to learn and how to learn. Jordan (1989, 1997; cited in Stoller, 2001, p. 209)
contributes to the discussion of EAP student needs with regard to the importance of
the identification of linguistic, academic and acculturation demands of subject-matter
classrooms for the curriculum designers in the process of preparation and renewal
process of the EAP curriculum; furthermore, the primary goal of EAP programmes
should be to prepare students for the demands required of them in subject-matter

classrooms.

In conclusion, this part of the study presented the relation between the notions
of globalisation, internationalisation, glocalisation to higher education and spread of
English and how they are woven into each other with regard to the promotion of
EMI. The terms ELF, ESP and EAP were explained with respect to their relation to
English medium instruction. ELF was taken into account as university students at the
state university in Turkey now comprise people from diverse nations (Africans,
Afghans, Syrians, etc.) and ELF would be necessary for the global candidates aiming
to study in higher education institutions in a setting other than their own country;
ESP was taken into consideration as universities raise working citizens of tomorrow
who will employ their disciplinary knowledge and English language in their specific
areas of business; and lastly, the notion of EAP was clarified with respect to the
academic usage of English that is implemented and maintained in English-medium
higher education.

2.1.2. Foreign Language Policy in Turkish Higher Education

The policy of foreign language education includes macro level policy and
micro level policy; the former refers to the framework of the national education plan
and the latter is associated with the implementation of foreign language teaching
practices of teachers (Wang, 2006). Then, the application of language policy at
macro level may consist of organizational contexts such as the Council of Europe
which introduced Bologna Process and European Higher Education Area (EHEA

henceforth) and urged the member and candidate countries to put the macro level
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policy into micro level practice. The implementation of language policy at micro

level may comprise the curriculum practices in education institutions.

Shohamy (2006) states that decisions regarding the language education policy
of a country are put forward by the authorities such as administrators in the ministry
of education or the council of higher education. As reported by Koéksal and Sahin
(2012), language education policy has a top-down procedure in that national,
political, social and economic structures and bodies, which may be dependent on one
another or many other factors, introduce the language policy at the macro level. As
for the bottom-up aspect of language education policy, individuals such as teachers
or faculty members are responsible for the formal education as they are on the real-
life stage where the language policy is actualised.

Kennedy (2001, p. 34) distinguishes policy from planning; while policy is a
statement of aims and objectives, planning is the attempt to turn a policy statement
into action and implementation. Language policy and planning cannot be
coincidental or accidental; it is all about supply and demand issue. Tollefson (1995,
cited in Kennedy ibid) affirms that linguistic choices are being made not ‘naturally’
but in response to a perceived need for English, which is the result of particular

political and ideological systems controlling the choice of people.

English medium instruction emerged as a result of the language policies of
the countries that desire to be in the global arena with their citizens showing
themselves in the international grounds. Underlying the development of EMI in HE
lie the language policy and planning of the countries involved. Nickerson (1998,
cited in Kennedy 2001, p. 33) argues that international corporations have to decide in
which language or languages they are going to conduct their business. Because the
universities (especially the ones in private sector) have become business areas as
well as being academic environs, they have an urge for the international recognition
and; therefore, look for the ways to open their doors to international students. Based
on these assumptions, they design their language policies and language planning

procedure.

Turkish higher education has been affected and developed by the trends such
as globalisation, internationalisation, glocalisation, accreditation, mobility of the
students and academic staff. Its geographical stance contributes to its geopolitical
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and geostrategic importance. Having a longstanding candidacy for EU membership,
it has a peculiar place in the EU that even though it can benefit from the European
Commission’s education and research programs, it remains outside of the EU
decision making processes. Having been a member of the Bologna process since
2001, Turkey has almost doubled the number of higher education institutions from
“76 to 184, students from 1.6 to 5.5 million (including distance education), and
academic staff from 68 thousand to 140 thousand in 2014” (Erdogan, 2015, p. 745).
It has also become a hub of international education as it has a remarkable number of
students moving from other countries to Turkey for tertiary education. Figure 2-1
below illustrates the number of international students enrolled in HEI in Turkey
between the years 2000 and 2016. It can be clearly seen from the given statistics that
there has been an upward trend in the popularity of Turkish universities especially in

recent years.
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Figure 2-1: The number of international students in Turkish higher education

University education has become a symbol of intellectuality and having an
access to university has been a real challenge for students as most people want to be
university graduates; thus, supply and demand could not meet each other. New
universities have been established and extended programs have increased their
capacity so as to fill the deficiency between supply and demand (Erdogan & Toprak
2012). The number of universities, however, does not guarantee the quality of

education. Due to the problems encountered following the establishment of new
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universities, a report which includes three strategic priorities for Turkish higher
education was published in 2010 by the former president of The Council of Higher
Education (YOK). These priorities were; transition from quantity to quality
development; developing human resources in academia; and internationalisation of
higher education (Cetinsaya 2014, p. 174). In spite of the fact that these are the steps
to be taken, Bologna process has not been fully embraced by Turkey. The Bologna
process was first considered as a mechanism to improve the quality of higher
education and help for the internationalisation, but the targets or the tools have not
been thoroughly internalized. It does not always systematically involve the new
reforms in the education system, and is not connected with the basic functions of the
higher education (Erdogan, 2015, p. 746). One might conclude from these points that
even tough Bologna process has been applied in leading universities, the results
regarding the process of putting the theory into practice might not always be

affirmative.

The necessity and importance of foreign language education has already been
justified by the participants of the educational process. The research in the field of
English in higher education is immense (Coleman, 2006). As stated by Seidlhofer at
al. (2006), ‘English language proficiency has become something like a cultural
technique (Breidbach, 2003; Neuner, 2002) and is considered to be an integral part of
general education (Huber, 1998), a “basic skill taught in elementary school alongside
computer skills” (Graddol, 2004, p. 1330)’. Lantolf and Sunderman (2001, cited in
White 2007, p. 56) assert that almost 10% of all articles published in The Modern
Language Journal, from its first edition to 2001, focus on the importance and
relevance of foreign language study in education. With regard to the role of English
in Turkish higher education, it can be said that English is considerably favoured by
higher education institutions in Turkey mostly because of a direct access to scientific
and technological information available in English. As cited in Kirkgéz (2005, p.
102), the national language policy concerning the purposeful introduction of English
into the universities is stated in Official Gazette (1984): “to enable students who are
registered at an English medium department to access scientific and technological

information published in English in their related disciplines”.

English in Turkish higher education institutions is not only taught in one way.
There are different types of the implementation of medium of instruction.
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Universities such as Bogazi¢i, METU, Bilkent, Bahgesehir, Kog, Yeditepe have been
applying English as their medium of instruction in all departments. Students having
enrolled in these universities have to pass one-year of English preparatory education
before they begin their field of study in order to be linguistically prepared for the
courses in which medium of instruction is solely English. In such universities, an
immersion program is conducted. Students and instructors share the same native
language; however, the medium of instruction in the major area courses is a foreign
language. Hence, the lecturers are required to be competent not only on the content
course but on the TL as well. On the other hand, some state universities in Turkey
such as Anadolu, Ege, Gazi, Istanbul, Istanbul Technical, Karadeniz Technical,
Marmara and Yildiz Technical University have reformed their education policy and
initiated to implement mixed-medium (TMI-EMI) or full EMI in their undergraduate
and graduate programs. Students who fail in the Proficiency and Placement Test are
required to attend English preparatory school for a year. The aim of one-year
preparatory education is to provide students with English for General Purposes
(EGP) involving the necessary linguistic skills, basic grammar and vocabulary
knowledge to facilitate English-mediated content learning when they pass to their
departments.

As a conclusion, countries construct their education policies or reform their
educational strategies considering the macro and micro components. Turkey, being
on the path toward European Union (EU), has been shaping its education policies in
the light and procedures of this unity. Higher education institutions, having a concern
of holding an international title, have acquired the Bologna Process as the guideline
for their higher education reforms. Therefore, it is essential to explain the effect of
Bologna Process and its focal point European Higher Education Area on the

language planning of Turkish higher education.

2.1.2.1. The impact of Bologna Process and European Higher Education

Area on Foreign Language Policy in Turkey

It is essential to state initially that the European Union and The Council of
Europe are two different structures. While Turkey is not a member of the EU yet, it
has been a member of the Council of Europe, the amendments of which have given
shape to Turkish education system. As stated by Phillipson (2008, p. 2), “The
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Council of Europe has played a key role in promoting human rights, and political and
cultural collaboration.” Westerheijden et al. (2010) reported that Turkey has become
part of this process in order to promote the quality assurance of HEIs and their

international reputation in the global market.

Concerning higher education, modernisation and internationalisation ideas
construct the basis of the reforms and explain the desire to take part in the
Bologna process. The existing need for reform in the higher education system and
the trust in the suggested reforms of the Bologna Process to improve the higher
education system has been motivating for the participation in the process.
Furthermore, being a signatory of the Bologna Process is considered important in
improving the international reputation of Turkish universities, and making them
more competitive in the international market.

(Westerheijden et al., 2010, p. 94)

The Bologna process, which was launched along with the Bologna
Declaration, is a voluntary process at European level consisting of a series of phases
aiming for cooperation in European higher education. It is implemented in 47
member states of the EU which comprise European Higher Education Area (EHEA).
Apart from these members, the consultative members of the Bologna Process are the
Council of Europe, UNESCO, EUA, ESU, EURASHE, ENQA, Education
International and BUSINESSEUROPA. In order to evaluate the progress made
within the EHEA and make decisions for the following steps, every two or three
years, Ministerial Conferences are being held with the help of support structures. By
means of this gathering, the participants are instilled with a sense of belonging,

engagement and ownership since they are the stakeholders of the process itself.

According to Bologna Process, the main concern of EHEA is to guarantee
more comparable, compatible and coherent systems of higher education in the
European continent. At the outset, the Bologna Process began to function with the
objective to reinforce the competitiveness and attractiveness of the European Higher
Education with a quality assurance and to foster student mobility and employability.
With the evolution of the process through the ministerial conferences and the
cooperation of non-governmental organizations, objectives have been expanded and
the importance of partnership encompassing the whole stakeholders have been
underlined by giving more emphasis on social dimensions, international openness,

teaching mission, student-centeredness, autonomous learning in education and also
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lifelong learning. Thus, the Bologna Process can be regarded as a reform for
European Higher Education in that it advocates the harmonization of the higher
education programs in Europe. According to this reform, students should be able to
have proficiency in a second and/or foreign language to have a better educational

period at the tertiary level when they undergo FLMI.

The Council of Europe (2009) emphasizes that “Efficient investment in
human capital through education and training systems is an essential component of
Europe's strategy to deliver the high levels of sustainable, knowledge-based growth
and jobs that lie at the heart of the Lisbon strategy, at the same time as promoting
personal fulfilment, intercultural dialogue, social cohesion and active citizenship.”. It
also recognizes the value of diversity with the individual opportunities it may
provide, the responsibility of the member states with regard to their education and
training systems and the cooperation among the member states in order to enhance
the quality of education. It provides perpetual benefits and support for the education

of member states up to the year 2020.

With regard to the international aspect of education, Ritzen (2004, p. 36, cited
in Doiz et al., 2011, p. 346) advocates that “An international university cannot be
considered truly international if it does not recruit its students from a wide range of
cultures and nationalities.”. In order to foster the internationalisation of the European
higher education, the European Commission has initiated and launched diverse
programs. One of the most popular exchange programs of the EU is the Erasmus
programme which facilitates students’ and instructors’ mobility among the countries
in the union. According to Coleman (2006), the response to the international
marketisation of tertiary education is creating a European higher education area that

the Bologna Process has aimed for.

Being one of the opponents of English hegemony in Europe, Phillipson
(2009) argued in his report “The EU and languages: diversity in what unity?” that the
Bologna process, creates a pan-European higher education and research ‘area’, and
functions as though ‘internationalisation” means ‘English-medium higher education’.
As a consequence, although EU supports multilingualism, its member states embrace

EMI; thus, highlight the significance of English language for their citizens.
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The effect of Bologna process and EHEA on foreign language policy in
Turkey was explained in this part due to the fact that it can be related with the
underlying reasons why administrators in Turkish higher education adopt English

medium instruction as a macro policy.

2.1.3. English Medium Instruction in ‘English as a Second Language’
and ‘English as a Foreign Language’ Countries

As aforementioned, English as a second language (ESL) refers to teaching of
English to the speakers of other languages in the Kachruvian outer circle which
include former British colonies such as India, South Africa, Nigeria, Pakistan,
Malaysia, Kenya, Bangladesh and the Philliphines which is a former U.S. colony.
Even if the native language of the majority of the population in these countries is not
English, due to their colonized nature, English is used as an official/ second
language. Because it is spoken by a large number of people as an official language,
the integration of it as the medium of instruction becomes more natural and

somewhat necessary.

Pattanayak (1986, cited in Pennycook, 1994, p. 6) argues that language
policies in India have often been inappropriate as they have been based on ideas
developed by the segment of English-educated elite. These English-educated
language planners ‘plan for reduction of variation, thus creating confrontation among
groups using different languages. Then, they prescribe so-called neutral languages to
be used at different levels among the many groups seeking self-fulfilment through
symbolic or token functional recognition of their languages. These societies are then
made permanent parasites on the developed countries for knowledge and
information’ that EMI seems to be creating a state of ‘social inequality’ (Mey, 1985;

cited in Pennycook, 1994).

There are two types of scholars dissenting on the issue of the spread of
English and implementation of EMI; one wing asserts that ‘Languages are today
being murdered...the real culprits...brutal market forces’ (Coleman, 2006; Skutnabb-
Kangas 2001, p. 201). However, the other wing (Kachru 1992b, p. 67; Coleman,
2006) has their argument on the positive development of English as an international

and global language. Being on the former side, Phillipson (2009) examines the issue
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of English medium universities in his argumentative book, ‘Linguistic Imperialism
Continued’, by questioning whether the ongoing use of English in postcolonial
contexts and in the expanding countries’ higher education is an advantageous or
threatening process for the other languages and cultures. According to him, the
former is the lure of panacea whereas the latter one is a pandemic symptom. He
supports the maintenance of multilingualism and argues for the balance in the usage
of other world languages. The choice between this panacea of English and the
pandemic that we have been drawn into is questionable whether it is a free choice or
not, since we are living in a world order in which the primary language in several life
events, such as trade, marketing, etc. is English and this can be renamed as new
imperialism (Harvey, 2005; cited in Phillipson, 2009, p. 198) from the Anglo-Saxon
perspective. Kirkpatrick (2011) has a similar approach towards the expansion of the
English medium universities in the Asian context, considering it as the striking back
of the Empire. According to her, embracing English medium instruction in the outer
and expanding circle countries is about creating a global society based on Anglo-

Saxon values, rather than creating a global civil society.

English as a foreign language (EFL), on the other hand, is the kind of English
language teaching in the non-English speaking countries. In such countries which
comprise the expanding circle, English is taught to the speakers of other languages.
Most European countries, Asian countries such as China, Japan, Korea and Russia
are using English as a foreign language for business, trade, or such limited purposes,

since it has no official role in these countries.

In EFL countries, a bilingual policy have been adopted with some subjects
being delivered in English while some others are conducted in the native language of
the students. In countries such as Germany, Netherlands, Poland and Turkey, English
medium universities have been operating. During his visit to Tsinghua University’s
School of Economics and Management in 2001, the then Premier of China, Zhu
Rongji pointed out his hope that all classes will be taught in English since he
acknowledged the need for China to be able to exchange ideas with the rest of the
world (Gill 2004, cited in Kirkpatrick 2011, p. 8). This hope may be prevalent for
most expanding countries as they have similar necessities. In the same article,
Kirkpatrick (2011) draws attention to the quote of the President of the University of

Tokyo which is Japan’s top university that ‘Universities have to internationalize for
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the sake of diversity... People who are part of the same culture and language can no

longer really develop intellectually’” (McNeill 2007, cited in Howe, 2009, p. 387).

Overall, ESL and EFL countries perceive English as a gateway of
internationalisation and therefore, adopt programs that lead to more and effective use

of English in their curricula.
2.1.4. English Medium of Instruction in Turkey

The end of Second World War has affected the fate of many nations with the
changes and perspectives it has brought with itself. The consequences of the war
have an influence on the political, scientific, educational, cultural, social, and
economic relations of the nations. When technology and commerce have evolved in
the post-war period, the communication between nations was a requirement for the
exchange of ideas and goods. For the success of those exchanges, there was a
considerable demand for the competence of foreign languages, which has urged the
nations to master languages for different purposes.

Language policies of the countries differ as they are being characterised in
terms of their political, sociological and cultural situations. Generally, the aim is to
gain vision for both national and international grounds in order to show themselves
in the competitive market. Countries also need to invest in their resources for the
sustainable usage of those sources in the long run. One of the main resources of a
nation is its youth and the fact that preparation of the youth for the future awaiting
them with all the competitors in the globalised and technologized world makes the
process even more time-consuming and demanding in many aspects. In this
preparation phase, the most functional tool that they can show themselves in the
international arena is, the medium of communication, which is language. Given that
English is the mutual language for the majority of the world population, the citizens
of tomorrow are to be prepared with the required ‘linguistic capital’. As stated by
Wilkinson and Zegers (2006, p. 26; cited in Doiz at al., 2011, p. 347), the growth of
English medium instruction is not limited to Europe but a global trend. Hence, higher
education institutions in ESL and EFL settings have been embracing EMI in order to
meet the demand for the mobility of students and academic staff by offering English-

mediated content learning.
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Medium of instruction is the language which is necessarily used in teaching
and learning process of education. Dearden (2015) wrote a report on EMI in Turkish
Universities, stating the definition of EMI as follows; “the use of English language to
teach academic subjects in countries or jurisdictions where L1 of the majority of the
population is not English.”. As stated in Arkin (2013), EMI can be clarified in
relation to the “immersion” model (Cummins, 2000), that is mostly used in North
America and Canada, in which students from diverse linguistic backgrounds are
immersed during education, the medium of which is English. Then, EMI is also an
immersion model in that the content course is taught through a foreign/ second
language; helping learners acquire the TL and master the content in the meanwhile.
The similar basis for both the immersion program and EMI is that students are
completely exposed to the TL when they are studying the content lesson. By so
doing, they learn the content and practise the language in the meantime. Immersion
programs are divided into two, as early and late. If it is early enough, it can yield
positive results. Late immersion, on the other hand, may lead to negative
consequences as for the comprehension of the subject matter. Considering the system
in Turkish context, EMI is adopted not until university level and English is taught as
a foreign language during the previous levels of educational process. When students
are offered their tertiary education which is mostly based on abstract issues via
FLMI, it is natural that they might face challenges. Due to the fact that this may lead
to problems for the participants of the EMI process, there should be a careful and
meticulous approach, considering the adoption and results of such a radical change in

the medium of tertiary education.

As is known to all, Turkey is a country located on the Eastern Europe having
been a candidate for European Union. It has been conducting remarkable reforms on
diverse fields to keep pace with European standards. Its one of the most noteworthy
concerns is education and on the educational field, the point of concern is higher
education. Turkish higher education institutions have been revitalising themselves
especially in terms of language of instruction. For this, they have models from ESL
and EFL (especially European) countries whose programs and implementations they

would choose to adapt, adjust and customize.

The official language of education at higher education institutions in Turkey
is Turkish. However, the history of the implementation of EMI in HE dates back to
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1853 when Robert College (now Bogazigi University) was founded; thereby it can be
inferred that seeds of EMI in Turkish HE were planted with the establishment of this
educational institution which is now a state university. Afterwards, Middle East
Technical University (METU) was established as an EMI university in 1956. The
first private HEI which offers EMI is Bilkent University which was founded in 1984.
According to a baseline study conducted by British Council in 2015, majority of
universities in Turkey (over 185) administer English-mediated undergraduate and
graduate programs. The language of instruction is English in the universities such as
Atilim, Bahgesehir, Beykent, Bilkent, Isik, Istanbul Bilgi, Izmir Ekonomi (Izmir
Economy), Izmir Yiiksek Teknoloji (Izmir Institute of Higher Technology),

Karadeniz Technical, Kog, Sabanci, Yasar, Yeditepe.

According to Gill and Kirkpatrick (2013), ‘The internationalisation of higher
education has led to a noticeable increase in the number of courses and degrees
taught through the medium of English.” English medium of instruction has gained
more significance due to the internationalisation of the higher education system. This
seems to be one reason; however, it has its sequencing results that would be
considered to be promotive forces; such as global requirements that all university
graduates are to be English proficient and the language of publication in most fields
around the world is English. Another factor that can be linked to the last reason is
that English is the language of science and technology. Furthermore, with its title of
lingua franca, English is being used in several business communications. Based on
all these underlying reasons, HEI attract both national and international students as

they accommodate EMI in their curricula.

EMI has been sweeping across the higher education landscape worldwide
(Chang, 2010). The global preference for EMI increases its global impact and this
global status makes English more preferable for being the language of instruction in
higher education (Coleman, 2006). According to Jensen and Thogersen (2011) and
Hughes (2008) (cited in Zare-ee & Gholami, 2013), there has been a shift towards
EMI in higher education in many countries in which English has no function of L1.

Coleman (2006, pp. 4- 6) gives seven reasons for the countries in their opt for
EMI at higher education;
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academic internationalisation

student exchanges

teaching and research materials available

staff mobility

graduate employability

the market in international students, and

European CLIL (Content and Language Integrated Learning).

NookrwnpE

Owing to the fact that English is the language of science and international
relations, there should be more emphasis on English as medium of instruction in the
context of ESP and EAP at tertiary level. Content courses are dynamic areas of
knowledge in that all kinds of novel discoveries and a great deal of information
related to this knowledge are available in English. (Ismail & Mustafa, 2010;
Pembina, 2009; cited in Zare-ee & Gholami, 2013).

As cited in Wood (2001, p. 71), Baldauf and Jernudd (1983), Gibbs (1995)
and Swales (1990, 1996) suggest that the driving forces behind the motivation of
academics concerning the implementation of EMI are mostly common. Their valid
reasons are that, much of academic discourse is being conducted through the medium
of English and English is the language of science as it plays a crucial role in the
scientific publication around the world. The articles in journals, literature on the
Internet, the interaction in conferences and seminars are all in English language; to
keep up with the developments in their field, they need to be aware of the
contributions of their colleagues so as to bring those updates into the classroom.
Moreover, they wish to add their own contribution by active participation in the
academia and publish for the international readers and researchers.

Likewise, undergraduate and postgraduate students are aware of the need to
have a good command of English as well as their academic knowledge because they
also appreciate the power and status of EIL and look for an international
acknowledgement of their studies. Apart from these general reasons for the
preference of EMI, there is a demand from the side of parents. Being aware of the
realities of today’s world order and the way it is leading towards, parents look for the
schools with promising opportunities that would educate their children in a bilingual
way (Tarhan, 2003).
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As far as Krashen’s Input Hypothesis (1985) is concerned, in their EMI
process, students are supposed to be at the level of ‘1’ and expected to be exposed to
the information through the TL which would make it i+1. As it is one step beyond
their current knowledge, this newly offered input becomes more comprehensible.
Moreover, when they are asked to make verbal or written productions in the TL,
students would produce comprehensible output, because they have just moved from
their previous position to one step ahead. And in that step, they can relate to the
information they have been delivered previously. According to this hypothesis,
language learners follow a Natural Order that places production one step beyond
reception.

For the quality of education, the medium of instruction plays a crucial role in
that it determines the tool through which the instructor conveys the message/lesson
to his/her audience. EMI students and teachers will not learn English as a subject but
will have an exposure to it as an instructional medium. As a vehicular language,
English is likely to be used to perform academic tasks and communicative activities;
the receptive skills are used for acquiring information and productive skills are used
for conveying information. This situation certainly provides students and teachers
with more exposure to the TL as they will have more chances to use it in an authentic
context, which are important conditions for effective language learning. The goal of
EMI is the instruction of content with its meaningful context rather than the language
with its grammatical forms; therefore, it can be concluded that a second or foreign
language can be acquired simultaneously and unintentionally through the medium of

instruction.

Considering the advantages it would present, many institutions in Turkey
vigorously attempt to become the education settings for the international students.
Whereas the number of programs offering EMI by European universities is
increasing each passing day, the number of questions in terms of its implementation
does not remain with a few. The adequate linguistic competence of the instructors
covering the lessons in English, the difficulty students may have during the courses,
the imbalance in the proficiency of the students’ different proficiency level and
understanding the concepts given in English can be given as some of the arguable

aspects of EMI.
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2.1.5. Content and Language Integrated Learning

Teaching through a foreign language necessitates the realization of two
targets; learning the content lesson and practising the target language. Accordingly, it
can be clearly stated that EMI is a good example and practice of learning both the
lesson and the linguistic medium. As the Turkish saying goes, ‘shooting two birds
with one stone’ is what Content and Language Integrated Learning (CLIL) aims and
EMI does, if applied perfectly. Therefore, there arises a need to present an

explanation of Content and Language Integrated Learning.

Being one of the major drivers of the internationalisation of the higher
education, CLIL is a contemporary approach in language learning which takes both
the content and language into account and deals with them in an integrated way by
enjoying ‘a range of situational and contextual variables’(Coyle, 2008, p.3). It refers
to “educational settings where a language other than the students’ mother tongue is
used as medium of instruction” (Dalton-Puffer, 2007, p. 1). It is “a dual-focused
educational approach in which an additional language is used for the learning and
teaching of both content and language” (Coyle et al., 2010, p. 1; cited in Arkin, 2013,
pp. 17-18).

CLIL is principally more about teaching rather than learning although its
name is focused on the latter. Coleman (2006) draws our attention to the importance
of CLIL by acknowledging it as one of the pushing elements of the spread of EMI,
especially in HE. ELF has proven its role and impact in integrating content and
language learning in HE with the adoption of EMI in many higher education

institutions.

Coyle (1999) proposed that a successful CLIL lesson should combine
elements of the following:

1. Content - Progression in knowledge, skills and understanding related to
specific elements of a defined curriculum

2. Communication - Using language to learn while learning to use language

3. Cognition - Developing thinking skills which link concept formation,
understanding and language

4. Culture - Exposure to diverse perspectives and common notions or systems.
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As is known to all, language learning has four basic skills; reading, listening,
speaking and writing. When students are provided a context that they can apply these
skills, they find it more meaningful to perform in the TL. At this point,
contextualization paves the way for the learning of academic language. “The subject
matter content provides a meaningful context for the learning of language structure
and functions; and the language processes provide the medium for analysis and
communication of subject matter knowledge.” (Stoddart et al., 2002). Learners’
language proficiency increases as they are exposed to content-based instruction
which has contextualized learning environments. The delivery of the academic
content through the TL promotes the learning of the linguistic practices and;
similarly, by means of the language practices in the lesson, the content is integrated

into the learning process.

The dominant instructional approach separates the teaching of English
language from the teaching of academic content because it is assumed that
proficiency in English is a prerequisite for learning the subject matter (Collier, 1989;
Cummins, 1981; Met, 1994). However, content-based instruction in students’ foreign
language can upgrade the language proficiency of learners without any damage to
their academic learning (Cummins, 1981; Genesee, 1987; Lambert and Tucker, 1972;
McKeon, 1994; Met, 1994; Swain and Lapkin, 1985). Cummins (1994) and Met
(1994) refer to the fact that subject matter content and English language education
should be in such an integrated manner that the content teachers would also act as
language teachers and the content lessons are similar in nature to the language

lessons.

According to Mehisto et al. (2008), the key features of CLIL, which may
comprise the conclusion to the explanation of CLIL, are as follows:
e Content and language learning that support each other
¢ Authenticity of the context
e Active learning in which students exchange viewpoints
e Learner-centredness
e Development of learners regarding their own learning experience, skills

and interests
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e Challenges toward learners to develop themselves in terms of the

knowledge focusing on content and language

In conclusion, conceptual framework of the study was presented in this part.
Related general terms such as globalisation and internationalisation, ELF, ESP, EAP,
EMI and CLIL were explained; higher education and language policy, and Bologna
process were discussed; the role of English in Turkey, Turkish and European higher
education were explained. The following part will focus on the field research

regarding EMI in other countries and Turkey.
2.2. Field Research on English Medium Instruction

There is a considerable amount of literature regarding EMI, not only in
Turkish context but in other parts of the world where English is used for academic
purposes. This section gives a detailed explanation of field research on English

medium instruction both in international and Turkish context.

2.2.1. English Medium Instruction in Higher Education: International

Context
2.2.1.1. Research on Attitudes and Perceptions in International Context

A study conducted in Iran (Zare-ee & Gholami, 2013) reflected the reasons of
60 university professors’ preference for EMI. The most commonly cited reasons

were in compliance with the general understanding of EMI;

¢ the status of English as the international language,

e the loss of meaning and content through the use of translated scientific
content,

o the better understanding of internationally published books and articles,

o the potential to share scientific and technological achievements with the

world.

The university staff involved in the study had their academic justifications in
their preference to teach via English. They believed that translation of the scientific

content could lead to the loss of the original academic content and also their own
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content was to be delivered to the world by means of English and this was only on
account of the adoption of EMI.

In his research, Splunder (2010) aimed to analyse the policy and discourse on
EMI in a highly language-sensitive Dutch-speaking context in terms of language and
identity management. With a broad question of ‘What are the links established
between language and identity in a European perspective, in Flemish Higher
Education, in the context of the increasing dominance of English?’, he narrowed
down his study with the following research questions; (a) How does the emerging
Flemish nation-state discursively construct its linguistic identity in language policy
regarding EMI in higher education [government level], (b) How do Flemish
universities cope with the increasing dominance of English in academia; how do they
deal with the restrictions by the Flemish government regarding EMI [university
level], (c) What are the attitudes by Flemish students and lecturers towards EMI
[student and lecturer level]? The answer found for the first question was that the
Flemish government did not see English as a threat but it aimed to protect Dutch as
medium of instruction; for the second question; although the government had such a
concern, there was an inclination for EMI as a requirement of Bologna process and
also for the ‘commercialization of education’. According to Splunder, attitudes
expressed in academia were more pragmatic. He concluded as such that ‘The
attitudes are instigated by practical (English as an academic lingua franca) rather
than ideological (English as a threat to Dutch) considerations’. His approach in
finding answers for his research questions was based on three aspects: (Critical)

Language Policy Research, Discourse Analysis and Language Attitudes Research.

In order to explore the attitudes of university students towards EMI in
Spanish context, a survey was carried out by Fortanet (2008). The results of this
study suggested that students held positive attitudes towards EMI itself and being a
student in a university setting where the medium of instruction was English. This
article also promotes the use of EMI at tertiary level, supporting that it is a requisite
for the internationalisation of European higher education.
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2.2.1.2. Research on Content Learning and Teaching through English as
the Medium of Instruction in International Context

In the Far Eastern context, Harshbarger, Morrell and Riney (2011) conducted
a longitudinal research to find out the opportunities and constraints of the experience
of English medium instruction from 2008 to 2011 with its extent and distribution
across the majors at International Christian University (ICU) in Tokyo. This 4-year
process represented the first four years following a major academic reform in the
College of Liberal Arts at ICU and it was a time in which the administration aimed to
increase the percentage of courses taught in English to 45%. In the light of the
following research questions; (a) how close did ICU get to this 45% target and (b)
what constraints limited the availability of EMI, they got the conclusion that there
was an increase in E-course offerings and English-medium instruction was
inconsistent across the majors which involved the major prerequisite courses, 100-
level courses, and General Education (GE) courses. Scheduling patterns were found
to constrain the availability of English-medium courses for some students. Also, it
was revealed that there was a 28% drop in the percentage of senior theses written in

English by March graduates.

Yet another study on this context was conducted in Netherlands by Wilkinson
(2005) with the purpose of analysing the impact of language on the teaching content
in the light of the views of the 29 experienced content teachers from three Dutch
universities. With the hypothesis ‘Experienced, effective content teachers (NNS)
adjust instructional methods during EMI’, he developed a semi-structured
questionnaire with five open-ended questions. Results reflected that since L1 and L2
contexts were not the same, adaptations to programs due to language were required
and techniques were deployed to enhance content learning. Content teachers altered
their instructional methods, one of which was code-switching. For the sake of EMI,
teachers could adjust the way they taught and students could adjust the way they

learnt.
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2.2.1.3. Comparative Studies on English Medium of Instruction in
International Context

Suviniitty (2012) found out that there was not a correlation between the
comprehension value of students and the level of lecturers’ English skills. For this
study, the researcher distributed a paper-based student questionnaire and collected
immediately after 22 video-recorded lectures in an EMI Master’s Program and the
interviews were held with the selected EMI lecturers who participated in the video-
recorded lectures. Some of the conclusions drawn from it were that the interviewed
lecturers felt that lecturing through English was more challenging and time-
consuming when compared to lecturing in native language. However, most also
uttered that they got used to lecturing in English and it no longer required much time
to prepare lessons. Also, the students’ evaluation of their lecturers’ English skills and
lecturers’ self-evaluation were similar. The outstanding point in this case study was
that while the linguistic skills were evaluated as imperfect, the lectures could be

comprehensible by the students.

Being one of the ELF scholars, Bjéorkman (2010) contributed to the area with
her study on medium of instruction. She investigated the pragmatic strategies’ role in
the content lessons in a Swedish higher education context where English was used as
a lingua franca. The results of the study demonstrated that lecturers were not as good
as students at making use of pragmatic strategies. Moreover, it was critical for the
lecturers to use and practise such pragmatic strategies; also both the lecturers and
students’ awareness was to be raised for the improvement of the English medium

education they had been involved in.

Wong (2009), whose study was based on ‘the effectiveness of using English
as the sole medium of instruction in English classes’ in Hong Kong, compared the
preferences of two non-native English language classes that had been applying two
different teaching policies; furthermore, examined both classes for any potential
correlations with improved English proficiency. As for the instrumentation, a
questionnaire was conducted to the students of two English classes, one with the
students who were given some flexibility for the use of mother-tongue, the other
consisted of students who would be penalised in case of a shift to their mother

tongue. Apart from the questionnaire, an English proficiency test consisting of 4
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papers including all skills was administered and also an interview was conducted to
ten students who were randomly chosen from both classes. The findings of this study
were that students who were forced to use English in class were more active and they
were exposed to the target language as they had no other choice. However, when
they were allowed the choice of the linguistic medium, they would choose their L1
due to peer pressure and face issues. Hence, the enforcement of a strict English-only
policy had a positive impact on the learning process, in which the role of the teacher

was incontrovertible.

Related studies on EMI conducted in various parts of the world were
described in detail in the frame of international context. The following part presents
the research on EMI in Turkish context.

2.2.2. English Medium of Instruction in Higher Education:
Turkish Context

2.2.2.1. Research on Attitudes and Perceptions in Turkish Context

To begin with, Karakas (2014) conducted a study on the lecturers’
perceptions of their English abilities and language use in English-medium
universities. This study was based on the personal and language background;
instructors’ views on their own linguistic abilities; students’ English proficiency and
the way they manipulated the language in academic contexts. Online questionnaires
were given to the participants from the faculties of Economic and Administrative
Sciences, and Engineering at three state universities. According to the findings, the
lecturers generally held a positive view of their English skills, and gave more
importance to being intelligible users, even though their goals had a slight difference
for speaking and writing skills.

Atik (2010) contributed to the literature by exploring the perceptions of
students towards English medium instruction at tertiary level in a private university
in Turkey. Its sample was comprised of 233 students studying at three different
faculties at Atilim University that were offering EMI. Along with a questionnaire,
semi-structured interviews were conducted with 10 students studying at three
different faculties at Atilim University. The result of this study suggested that in

terms of the improvement of their language skills in English, students had positive
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attitudes and supported EMI at tertiary level; however, they also stated that they
experienced some challenges during their content lessons covered in English. It was
also revealed that there was a correlation between the students’ positive reactions
towards EMI and their English proficiency levels. Moreover, it was found that there
was a relationship between students’ attitudes toward EMI with regard to their

comprehension of the subject matters and their academic success.

Kirkgoz (2005), on the other hand, conducted a research on the motivation
and student perception of studying in an English medium university. It was an
investigation of how undergraduate students at Cukurova University felt about their
departments and exploration of the nature of the problems they faced because of their
decision to study through the medium of English. With the help of a survey given to
203 undergraduate students from three departments; Mechanical Engineering,
Electric and Electronics Engineering, and Business Administration, first and final
year students were compared in order to examine whether students’ perception of
their English language skills and difficulties changed overtime and if so, to what
extent; and whether the problems they faced could be remedied by the exposure to
the target language or not. In fact, it was an adaptation of a Japanese study that had
been conducted on the basis of an instrument designed by Benson (1991) to identify
the primary motivation of the students studying in English in Japan and the role of
social factors in their motivation. The result of this study demonstrated that most
students were motivated by a mixture of both instrumental and integrative sources of
motivation. Students felt they developed competence in their attempt to read and
write in their disciplines during the course of EMI study. It was also stated by the
students that studying in an EMI university was a real challenge. The conclusion
drawn by these was that the process of EMI was seen as problematic for students
who were also concerned about the impact of EMI on their learning of the academic

subject matter.

Guler (2004), in her research with regard to the investigation into the
academic English language needs of students at Yildiz Technical University (YTU)
and disciplinary teachers’ attitudes towards EMI at tertiary level, found that the
disciplinary teachers at YTU agreed on the point that English was important for the
academic studies of the students. Taking the results of the needs analysis conducted

at different departments into account, it was found that students’ reading skills’
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development required the most prominence in the language programmes. So few
content teachers pointed out that the other skills were necessary for the students in
their studies. These teachers believed in the importance of using the native language-
Turkish in the content lessons; hence, they had a negative attitude toward the issue of
EMI. The aim of this study was to define the language needs of the students studying
at different departments of YTU in accordance with the viewpoints of their lecturers

in content courses.

A reference study regarding the perceptions of EMI process was carried out
by Tarhan (2003). Although its frame was not related to higher education context, it
was noteworthy to refer to her research because of the fact that the quantitative data
collection instrument used in the present study was first applied by her. The purpose
of the study in question was to determine the perceptions of the students, teachers
and parents concerning EMI and their viewpoints on the issue of English as a foreign
language. For the quantitative data collection, a survey containing five-point likert
scale was used. For the qualitative data collection, open-ended questions attached to
the survey and also semi-structured interviews were analysed via content analysis.
The result of the study showed that students, teachers and parents were not in favour
of EMI at secondary education. Participants emphasized the problems faced in the
implementation of EMI at Anatolian high schools. It was found that for each group
of the participants, there was a positive relation between the perceptions of EMI and
English. There were not any problems with teaching and learning English as a
foreign language. On the other hand, the reactions of students and teachers revealed
that EMI had an impact on the instructional process causing problems especially on
the learning of Math and Science subjects in Anatolian high schools.

Somer (2001) contributed to the area with a quantitative study about the
attitudes of Engineering and Architecture faculty members in Anadolu University
toward teaching engineering and architecture content lessons in English. The
participants were 33 faculty members at Anadolu University. Out of an attitude
questionnaire administered by the researcher, it was revealed that the faculty
members believed in the necessity of learning English in order to be able to read
materials in English. According to these participants, it was better to start English
language education as early as possible with the ongoing process at a required level
of proficiency earlier than the content education in English. While designing the
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curricula that would be applied in preparatory school, the focus should be on
speaking, listening and writing skills because they were deemed as the most
problematic ones. Reading was also essential as participants assigned students to
read in English. The study also revealed that the largest group of faculty members
taught both in English and Turkish since their students had comprehension problems
because of inadequate English proficiency. Participants preferring English medium
to teach, supported that most of the instructional materials and main sources were in
English, so this affected their choice in the teaching medium. Participants preferring
Turkish medium mainly stated educational and political reasons; however, their
actual concern was to ease the comprehension of their course and protection of their

native language.

Kiligkaya (2000), found out the attitudes of 100 instructors of non-language
subjects towards the use of EMI in Turkish universities by means of a small-scale
survey. According to the study, the instructors at the universities in Ankara favoured
Turkish medium instruction considering the difficulties students faced and the
resources provided in Turkish and English.

2.2.2.2. Research on Content Learning and Teaching through English as

the Medium of Instruction in Turkish Context

Another reference study which was conducted by Arkin (2013), examined the
issue of English medium instruction by means of a case study in a Turkish university
context. Undergraduate university students studying at an English-medium university
were given a questionnaire and it was found that they perceived English medium
instruction as necessary for their professional and academic life. However, their
content learning was found to be negatively affected because of the inefficient
language skills of the students. A further investigation was also conducted by means
of videotaped classroom observations and follow-up interviews and students were
given parallel tests in both English and Turkish. The results revealed that although
lecturers struggled to clarify the lesson by lowering the teaching pace, students still
had difficulty in following and understanding the content of the lecture. Arkin (2013)
proposed some practical and theoretical implications out of these findings that there

was a drawback for students since their answers in the parallel set of questions urged

46



for a need to shift from English-medium instruction to content and language
integrated learning.

On her collective case study, Sert (2008) investigated the effectiveness of the
use of English in terms of learning of the academic content in three different
approaches. These three approaches were EMI, English aided instruction (EAI) and
Turkish medium instruction. 527 fourth-year students and 87 teaching staff in the
Faculties of Economics and Administrative Sciences of three universities that used
these approaches were given questionnaires and interviewed in the academic year of
2003-2004. The results indicated that none of these approaches proved to be efficient
and sufficient enough to teach English alongside the academic content, despite the
fact that EMI was found to be the most effective one in terms of the language skills’
development. However, it was also one of the findings that EMI failed to provide the

academic content efficiently.

Kalkandelen (2002) focused on the alienation of an individual in the context
of nation-state through instruction in a foreign language in Turkey. In that study, the
literature between the years 1960-1995 were examined and it was found that this
subject was handled only in two dimensions. To fill the gap here, a scale containing
alienation, ‘nation-state’ notion and education through a foreign language was
developed. The target group consisted of high schools and universities that involved
3% of the city of Istanbul. Out of the questionnaire and interviews conducted on the
760 students in total, it was revealed that tendency for alienation among students was
getting higher as the medium of education became foreign to them. According to
Kalkandelen (2002), foreign language medium instruction that began in the Ottoman
times in the 19" century, still continues to have the same negative impact in this
century. The main purpose of education is to raise a generation that is loyal to its
traditions, national values, language, and identity; therefore, we should take the

required precautions before it is too late.

2.2.2.3. Comparative Studies on English Medium of Instruction in
Turkish Context

British Council conducted an extensive baseline study in 2015 concerning the
tertiary level English language teaching in Turkish higher education by investigating
38 universities in 15 cities. For the collection of data, leadership teams, academic
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staff and students were surveyed and interviewed, which were supported by
classroom observations. Through the interrelated contexts such as international,
national, institutional and departmental, the researchers examined the issues of ELT
and EMI in Turkish HEI. EMI-related major findings of this study revealed that
universities offering English-mediated content courses are generally favored by the
majority; however, both students and academic staff urge for a need to increase the
number and quality of universities with TMI as the inadequate English proficiency
level adversely affect students’ learning and academics’ teaching. CLIL was
recommended to improve this situation and academics should be provided with an
in-service training in order to improve their skills for effective content teaching via
English so that they could take the responsibility of their students’ learning and
facilitate the learning process by giving English language support if necessary. Also,
mixed-medium TMI-EMI teaching proved to be ineffective as students and lecturers
disregard the use of English, which paves the way for TMI.

Kayaoglu and Saglam (2010) conducted a research on the subject of EMI in
order to determine the problems and difficulties in teaching the vocational courses in
English at tertiary level. They gathered information through the viewpoints of the
students and academic staff. They also had two concerns in their research; first,
increasing the quality and productivity of the obligatory English preparation
programmes; second, agreeing on the strategies that would help solve the problems
faced during the educational process in which the content courses were given in
English in the departments. A case-study on the students and teachers was conducted
in 14 departments at Karadeniz Technical University (KTU). For the data collection,
a questionnaire including open-ended questions was given to 52 academic staff from
various departments. In order to evaluate the sustainability and productivity of EMI
in vocational courses, another gquestionnaire containing 20 items was given to the
students who studied one-year of preparation class. This questionnaire was also
given to the students studying in their 2", 3" and 4" classes of their bachelor studies.
Namely, the data were gathered from three samples; from students at English
preparatory school, students who studied one year at preparatory school and the
academic staff instructing their courses in English in their departments. The result of
this detailed study demonstrated that all participants agreed on the importance of

studying one year of preparatory school; however, they disagreed with pursuing their
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studies in English in the departments. Some of the reasons why they opposed to EMI
were lack of motivation, understanding of the inessentiality of learning English in
their major areas and lack of belief that they might need this language in the future.
These reasons affected the feasibility and sustainability of using English at the

university level.

This chapter presented the review of literature in terms of the theory framing
EMI and research studies based on the practices of EMI inside and outside the
country. In the following chapter, the methodology including the research design,
setting and participants, data collection techniques and procedure of data analyses are

presented.
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CHAPTER IlI: METHODOLOGY

This study investigates the perceived effectiveness of partial and full English
medium instruction courses in engineering faculties at a state university in Turkey,
where English language use is mostly restricted to classroom environment because

English is a foreign language in the country. The research questions are as follows:

1. What are the attitudes and perceptions of engineering students and
lecturers at a state university in Turkey towards using English as a
medium of instruction (EMI) at tertiary level in an ‘English as a Foreign

Language’ (EFL) setting?

1a) What are the similarities and differences between partial (30%) and
full (100%) EMI students in terms of their;
- attitudes and perceptions towards EMI
- perceived self-competence in English

2. What are the perceived effects of English medium instruction on;
2a) students’ learning process of the content courses

2b) lecturers’ instructional process of the content courses

In this chapter, the methodology of the study is presented. First of all, the
chapter documents overall design of the study. It is followed by a section describing
the setting and sampling; i.e, the explanation of the context it is applied in and
participants being investigated. In the last section, the instruments and procedures for

data collection are offered. The chapter finally focuses on data analyses.
3.1. Research Design

With its structured characteristics and pre-planned design for analysis, the
present study has a descriptive nature. “The descriptive research is a basic research
method that examines the situation, as it exists in its current state. Descriptive

research involves identification of attributes of a particular phenomenon.” (Williams,
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2007, p. 66). In descriptive research method, correlational, developmental design,
observational studies, and survey research are used. While conducting the survey
research method, the researcher intends to capture the phenomena at present. This
method, using a closed ended instrument or open-ended items, is used for gathering
data from respondents that are considered to be representatives of a population.
(Williams, 2007).

To be able to shed light on the research questions, this study has an
explanatory sequential mixed method design. It is based on three pillars; student
questionnaires, focus group interviews with the students and interviews with
lecturers. With regard to the various kinds of research design, Duff (2008, p. 111)
points out that a common research design starts with ‘a survey (e.g., involving
questionnaires) and then follows up with a small number of respondents who indicate
a willingness to take part in additional research and who represent important sectors
or types of cases within the larger survey’ (also stated in Arkin, 2013, p. 83). The
design of the present study pursued the direction offered by Duff (2008). Initially,
students were given questionnaires. Then, focus group interviews were conducted to
provide a greater depth for the answers given to the questionnaires by the students.
Lastly, their lecturers were interviewed. By means of the two data collection
methods; quantitative and qualitative respectively, the research questions were aimed

to be enlightened in detail.

For the present study, mixed methods type of research was employed. Mixed
methods type, as the name suggests, mixes both approaches. Qualitative and
quantitative are the two approaches that have long been made use of by the
researchers. A mixed methods research design is a procedure for collecting the data,
“mixing” both quantitative and qualitative methods during the data analysis and find
an answer to a research problem in a study (Creswell & Plano Clark, 2011). Mixed
methods type of research, however, does not mean that you only gather data by
quantitative and qualitative approaches; rather, it requires ‘merging, integrating,
linking, or embedding the two “strands” of methods- quantitative and qualitative. In
short, the data are “mixed” in a mixed methods study.’ (Creswell, 2011). “In mixed-
methods research, the word design refers to the decisions about which type of data is

given priority and when each type of data is collected and analysed. The sequential
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explanatory design ‘is characterized by the collection and analysis of quantitative

data in a first phase of research followed by the collection and analysis of qualitative

data in a second phase that builds on the results of the initial quantitative results.’

(Cresswell, 2009, p. 194). In the sequential explanatory design, the data are collected

separately, in a sequential way but are connected.

The following steps characterised by the mixed-method researcher Creswell

(2003) are considered as a guide for conducting this mixed-methods study:

1.

“Determine the feasibility of using mixed methods” (Cresswell, 2003). The
state university in Turkey is a setting where the researcher has been working
as an instructor. Students from partial and full English medium programs
were accessible. Time and resources could be effectively used.

“Identify a clear rationale for using mixed methods” (Cresswell, 2003): It
was feasible to use a mixed-method design. The research topic was available
for students to express their opinions and feelings as it was a sensitive issue
for them. Only applying questionnaires would not be reliable enough since
participants could not deal with each question carefully. Therefore, focus
group interviews were considered to be a way to add depth to the students’
answers in the questionnaires. In addition, these interviews helped students
exchange ideas on the issue.

“Determine strategies for collecting data and select a research design”
(Cresswell, 2003): The sequential explanatory design of mixed method
research was determined. The reasons for this choice were the great number
of students at the state university, lack of opportunity to reach all the students
and to gain a better understanding of their concerns that they mentioned in the
questionnaires. Lecturers’ perceptions were also required to investigate the
issue of EMI through their perspective.

“Develop research questions for both the quantitative and qualitative data”™
(Cresswell, 2003): The research questions were constructed in accordance
with the mixed- method nature of the research design.

“Collect both the qualitative and quantitative data” (Cresswell, 2003). The
sequential explanatory design was selected. Comprising the quantitative data

collection approach of the study, student questionnaires were applied first; as
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for the qualitative approach, focus group interviews of students and
interviews with lecturers were conducted afterwards.

6. “Analyse the data either separately or concurrently” (Cresswell, 2003):
Once the questionnaires were conducted, the answers of students were
analysed on SPSS 21.0. During the phase of collecting the qualitative data,
the researcher recorded the interviews and transcribed the answers of each
focus interview group and lecturer interviews. Content analysis was
conducted for each interview type separately.

7. “Write the report in a manner consistent with the type of design” (Cresswell,
2003): Methods of data collection and analysis are usually separated for
explanatory designs. Hence, data collection was completed first and then the

data were analysed.

The steps followed by the researcher for the application of the research design
were clarified above. The following section presents the sampling- the participants

and context of the study.

3.2. Research Setting and Participants
3.2.1. Research Setting

The research setting of the present study is one of the established universities
located in Turkey. At universities such as Bogazi¢i University, Middle East
Technical University and Bilkent University, EMI has become a tradition since they
have been educating their students in English for a long while; and the research
setting of the present study has also changed its education policy and has been
making regulations on this issue over the last few years. Students who are accepted
for the partial and full English medium programs should have a proficiency exam to
determine their level of English. Passing grade for this proficiency exam is 60 and
students taking this grade are exempt from preparatory education. Students taking 70
in the proficiency exam are also exempt from Advanced English | and Advanced
English Il courses, which are obligatory lessons in 1st grade. Students who become
exempt from the preparatory education with the required proficiency level in the
exam can begin their tertiary education in their department. For the students who do
not have the required proficiency level, the preparatory education is obligatory. They
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have to study in one-year of English preparatory school in order to get ready for the
partial or full English medium courses in their field of study. Their readiness for EMI
courses is determined by their success rate at the end of the academic year. In the
proficiency exams conducted at the end of both fall and spring semesters, students
are expected to have the grade of 60 with a minimum score that is equivalent to
IELTS 5.5, TOEFL IBT 72 or CEFR high B1. As for their pass grade, the total
number of 50% of the average number of the grades within both semesters and 50%
of their proficiency exams should be 60 at minimum. By that grade, students are

considered as successful and proficient enough for EMI courses.

Some departments at this university such as Bioengineering, Chemical
Engineering, Civil Engineering, Control and Automation Engineering, Industrial
Engineering, Mathematical Engineering, Mechatronics Engineering, Methallurgical
and Materials Engineering have their contingent of both full and partial EMI
departments, whereas in some departments such as Geodesy and Photogrammetry
Engineering, the medium of instruction is Turkish. The present study is not
concerned about TMI departments. The primary focus of this study is based on the
opinions and experiences of the students in the aforementioned departments with

partial and full EMI programs.

Also, the lecturers from each of these departments, who had been appointed
to deliver EMI courses according to their language proficiency scores, were
interviewed about their views and experiences on the ongoing process of EMI.
Finally, the present study was expected to investigate the perceived effects of EMI

on the learning and teaching of the participants.
3.2.2. Sampling and Participants

The selected sample of a study should help the researcher to obtain the
required data, theory, and/or informational framing (Flick, 1998; Lincoln & Guba,
1985; Morse, 1995; Strauss & Corbin, 1990); and allow the researcher to make
statistical and/or analytical generalizations. In the context of a mixed methods
design, the researcher is able to purposively broaden the frame of the conclusions
based on the quantitative and qualitative components to the context studied or extend

the conclusions to another context or group of individuals who are representative of
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the study’s sample (Hood, 2006; Maxwell, 1992; Onwuegbuzie & Leech, 2005a)
(also stated in Collins et al., 2007).

Due to the proximity of the participants and research setting, convenience
sampling technique was applied overall. In the selection process, samples were easily

reachable because they were members of the institution the researcher works for.

While determining a sampling for a study, the sample size should be taken
into consideration for the interpretation of the analysed data. “The choice of sample
size is as important as the choice of sampling scheme as it also determines the extent
to which the researcher can make statistical and/or analytic generalizations.” (Collins
et al., 2007, p. 287). Therefore, the quantitative data collection was carried out with a

sampling calculated by Gay and Airasian (1997) as is shown in Figure 3-1.

— Fk 6. EVI'Q.. Bii @
N_|S N kligine (N) Gére Uygun Olan Orncklem Sayiss (S)
10 110 WF N s = s I
1S 114 fiio— 80 1380 [162 | 800 260 | 2800 | 338 |
20 119 |30 ] ] 290 | 165 | 850 265 | 3000 331
25 >3 30— o2 300 | 169 | 900 269 | 3500 | 346
30 58 - 97 320 175 | 950 274 | 4000 1351
35 33 D 103 340 181 1000 278 3500 | 354 \
20 50 08 | 360 | 186 | 1100 385 | 5000 | 357 1
L 36 60 13 380 191 1200 291 6000 |1 361 5
45 40 70 8 400 196 1300 297 7000 | 364 1
50 44 80 23 420 201 1400 302 8000 367 1
Ss 48 190 27 |440 | 205 1500 306 | 9000 368 |
60 52 200 32 460 | 210 1600 310 10000 370 1
65 56 210 36 | 480 | 214 1700 313 15000 375 \
70 59 220 40 | 500 | 217 1800 317 20000 377 \
75 230 44 550 | 226 1900 320 30000 379
66 240 48 | 600 234 2000 322 40000 380
70 250 52 | 650 242 2200 327 50000 381
‘;:‘._ 7 260 55 700 248 2400 331 75000 382
_m 59 750 254 2600 335 100000 384

. Airasian. Educational Research, Comp ies for Analysis and Application
rill, 1997)

Figure 3-1: Identifying a proper sampling according to population

According to Figure 3-1, the number of identified population for the present
study was 4858. The researcher, therefore, took the population number 5000.
According to the identification provided by Gay and Airasian (1997), a sample of
357 participants would be enough for answering the research questions; however, the
researcher aimed to reach as many students as possible in order to augment the

validity of the study and 441 students took part in the quantitative part of this
research.
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Table 3-1: Population of the present study

Students in partial EMI (30%) | Students in full EMI (100%)
Departments programs programs

Bioenginerring 238 148
Chemical Engineering 523 89
Civil Engineering 1102 98
Control and Automation Engineering 225 90
Industrial Engineering 498 93
Mathematical Engineering 558 149
Mechatronics Engineering 231 91
Metallurgical and Materials Engineering 641 84

4016 842
TOTAL 4858

The participants in the qualitative study were purposively selected among the
ones who took part in the quantitative study. The selection criterion for each
participant of the present study was to be a representative of the departments which
adopted both partial and full EMI programs. As can be seen from Table 3-1, the
departments which have both programs are bioengineering, chemical engineering,
civil engineering, control and automation engineering, industrial engineering,
mathematical engineering, mechatronics engineering, metallurgical and materials
engineering. In these departments, there were also Erasmus students from European
countries and some other students from African and Eastern countries such as Syria
and Iran. However, since the majority of the university population consisted of
Turkish native speakers and they would make the proper sampling for the purpose of
the present study, the participants were selected from among the native speakers of
Turkish.

According to Minimum Sample Size Recommendations for Most Common
Quantitative and Qualitative Research Design offered by Onwuegbuzie and Collins
(2007, p. 289), a focus group should consist of 6-9 participants (Krueger, 2000); 6-10
participants (Langford, Schoenfeld, & 1zzo, 2002; Morgan, 1997); 6-12 participants
(Johnson & Christensen, 2004); 6-12 participants (Bernard, 1995); 8-12 participants
(Baumgartner, Strong, & Hensley, 2002) 3 to 6 focus groups (Krueger, 1994;
Morgan, 1997; Onwuegbuzie, Dickinson, Leech, & Zoran, 2007) 3 to 6 focus groups
(Krueger, 1994; Morgan, 1997; Onwuegbuzie, Dickinson, Leech, & Zoran, 2007).
On this theoretical basis, 5 focus groups comprising six interviewees from the related

engineering departments were constructed.
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The frame of the present research required to analyse the perceptions and
attitudes of not only students but the lecturers as well because both sides were the
active members of the EMI process. Seven lecturers from Bioengineering (L1,
Female, Asst. Prof. Dr.), Metallurgical and Materials Engineering (L2, Male, Assoc.
Prof. Dr.), Industrial Engineering (L3, Male, Asst. Prof. Dr.), Chemical Engineering
(L4, Female, Asst. Prof. Dr.), Civil Engineering (L5, Female, Asst. Prof. Dr.), Civil
Engineering (L6, Male, Assoc. Prof. Dr.), Mechatronics Engineering (L7, Male,
Asst. Prof. Dr.) departments were interviewed. Lecturers were also purposively
chosen from among native speakers of Turkish and their experience of EMI in their

specific departments was also a criterion in their selection.
3.3. Data Collection

Data collection procedure is determined by the type of mixed-method design.
According to Cresswell (2009), data can be collected either concurrently or
sequentially, depending on the mixed method design. When the data are collected
concurrently, the forms of quantitative and qualitative data are independent of each
other; however, when they are collected sequentially, the two forms of data are

connected.

The data collection procedure for the implementation of this sequential mixed
method study was composed of three sections; initially, for implementing the
quantitative strand, a questionnaire aiming to collect data about the students’
attitudes and perceptions was given to students from eight partial and full EMI
departments. Sequentially, the qualitative strand was applied in two forms. Focus
groups involving six volunteer students from the aforementioned departments were
constructed. With regard to the second part of the qualitative data collection phase,
seven lecturers delivering EMI courses were interviewed. In the following part, data

collection instruments are explained in detail.
3.3.1. Data Collection Instruments

As previously stated, the present study adopted mixed-method research
design. Both quantitative and qualitative data were collected by the researcher to
answer the research questions. The tools conducted for data collection was a

questionnaire, focus group interviews and lecturer interviews.
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3.3.1.1. Questionnaire

The first instrument used for data collection was a questionnaire. EMI studies
by Tarhan (2003) and Arkin (2013) had an impact on the research design of the
present study in that they both used the same questionnaire, which was originally
prepared and applied by Tarhan (2003). The questionnaire was first designed with
the aim of evaluating the perceptions of students regarding EMI at secondary
education by Tarhan (2003). Arkin (2013) adapted the questionnaire for students at
higher education. In the present study, this adapted version of the original
questionnaire was administered to engineering students studying at partial and full
EMI departments. Language of the original questionnaire was Turkish and it was

conducted in Turkish for practical purposes.

The questionnaire (Appendix A) had three main sections. The first section
contained demographic information, English knowledge and use of English in
undergraduate programs. The second section presented the query of the perceptions
of students on foreign language and English as a foreign language, through 16

statements on a 1 to 5 Likert scale under the title “foreign language and English as a

foreign language”. The statements in this section mostly aimed for understanding the

awareness of students on the importance of foreign language learning and English as
a foreign language. The third section comprised of items questioning if the content in
tertiary education should be provided in a foreign language (English) or not. There
were two parts, the first of which had a title “general attitude” having 18 statements
on alto5 Likert scale. Based on EMI, this part had a function to help determine the
viewpoints of participants on English-medium instruction. The items of the scale
involved arguments about English medium instruction with its positive and negative
perspectives. The second sub-title was “instructional process” which was also
divided into two sub-sections as “learning the content via EMI” and “language
skills”.

The questionnaires were conducted on the final exam date of students’
Advanced English |1 and Reading & Speaking in English courses in 2016- 2017
academic year. Students were invited to fill in the consent form handed to them prior

to the questionnaires so they participated in the survey by their own consent.
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3.3.1.2. Interviews

A qualitative approach was adopted as the second data collection instrument.
Having collected the quantitative data by means of the questionnaires, semi-
structured interviews were conducted with both students and lecturers sequentially.
Initially, students participated in focus group interviews; subsequently, lecturers were
interviewed in two different ways; face-to-face and through e-mailing. All the data
were collected in Turkish, which was believed to help participants to better express

their viewpoints.

The interview protocol offered by Jacob and Furgerson (2012) was used to
develop interview questions. Research questions were a guide to generate open-
ended questions. Consent of each interviewee was received before the interview
sessions. They were informed that their identities would be confidential and that their
answers would not be used beyond the research purposes. The interview protocol
was provided to each interviewee as a guideline to follow the steps. The interviews
were aimed not to be too long; the time of each interview was arranged depending on
the interviwees’ answer length. Piloting of the interview questions was conducted on
a group of engineering students of the researcher; beside this, two research
assisstants from civil engineering department were requested to pilot test the
interview questions that would be directed to lecturers. In the pilot study of the
lecturer interviews, it was revealed that some questions were leading the
interviewees; therefore, questions were revised and necessary changes were

administered in order to make questions completely open-ended.

The strategies of Corbetta (2003) were applied in the semi-structured

interviews conducted by the researcher. According to Corbetta (2003),

o Semi-structured interviews have an order that follows discussion
topics or questions being directed to the interviewee: The questions of both student
and lecturer interviews were arranged according to the order of research questions.

o The interviewer is free to change the order of questions according to
the flow of the conversation: During the interview, some students related the answer
of an interview question to another one; therefore, they were not directed the same

question again.
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o A point that can be considered as a strength of semi-structured
interviews is that the interviewer can go deeper into the question if she thinks the
interviewee is an expert on the given topic and has a great number of things to share
about the question: In some cases, additional questions were asked to obtain more
explanation on a topic or better undertand the example given by the students and

lecturers.
3.3.1.2.1. Focus Group Interviews with Students

Having conducted the questionnaires, the researcher aimed to examine the
attitude and perceptions of students about EMI and learn more about what kind of
problems they had been confronting during this experience. An additional qualitative
research would help find detailed answers to the research questions and support the
answers given in the questionnaires. Regarding the interviews with students, focus
group interview was considered to be more meaningful in terms of the process and

the result.

Ho (2006) defined focus group interview as “the explicit use of group
interaction as data to explore insights that would otherwise remain hidden”. In an
environment where each participant has a viewpoint on the topic of discussion,
groups comprising of five to ten people are gathered to explicit their opinions and
attitudes on the discussion topic. The researcher creates an interactive environment
by leading the interview with questions seeking answers from the participants. The
role of the researcher is to moderate during the group interaction (Green & Hart,
1999; Litosseliti, 2003; also stated in Ho, 2006). Regardless of their age, students
disclose themselves spontaneously (Krueger & Casey, 2000, p. 8; also stated in Ho,
2006) and in a peer group environment. When they are given opportunity to share
ideas in a group, the synergy created among the focus group, which cannot be
obtained in a one-on-one interview, can help each member to produce ideas (Stewart
& Shamdasani, 1990; also stated in Ho, 2006).

For the present study, five focus groups, each of which was comprised of six
students, were constructed. Students from different departments participated in the
interviews voluntarily in their classroom settings. Volunteer students were gathered

at the end of Advanced English Il course of the researcher in 2016- 2017 academic
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year. Among the volunteers, there were students of full and partial EMI students
from diverse departments. The groups were arranged heterogeneously so as to create
a discussion platform where they could exchange ideas in a nonhomegeneous nature.
The role of the researcher was to act as a monitor, ask some extensive questions
according to the flow of the interview; and simultaneously, record the interviews.

Each interview lasted approximately an hour.

The first group (from S1 to S6) comprised of four partial EMI Bioengineering
students, one full EMI Bioengineering student and one partial EMI Metallurgical and
Materials Engineering student. The second group (from S7 to S12) consisted of
Industrial Engineering partial EMI students, with one exception of full EMI student.
The third group (from S13 to S18) was made up of three partial EMI Industrial
Engineering students, two Mechatronics Engineering students one of whom was a
full EMI student and one partial EMI Mechanical Engineering student. The fourth
group (from S19 to S24) had six Civil Engineering students who were exposed to
partial EMI in their department. The fifth group (from S25 to S30), on the other
hand, consisted of one full EMI and one partial EMI Mathematical Engineering
students, three partial EMI Civil Engineering students and one partial EMI

Metallurgical and Materials Engineering student.

The questions of the focus group interview were prepared with the guidance
of the dissertation advisor, Assist. Prof. Dr. Muazzez Yavuz Kirik. The focus-group
interview protocol can be found in Appendix B. In the light of these questions, they
were asked about what they thought for each question and if they agreed or disagreed
with each other. The group nature enabled students to have a discussion at times of

disagreement with one another.

3.3.1.2.2. Lecturer Interviews

The study was aimed to be supported by more qualitative data; therefore, the
participants on the other phase of the EMI process — lecturers — were also
interviewed. The interview protocol was constructed by the researcher with the
guidance of the dissertation advisor, Assist. Prof. Dr. Muazzez Yavuz Kirik and
Assist. Prof. Dr. Yasemin Oral. It comprised of six open-ended questions, which

could be found in Appendix C.
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In the light of these questions, seven lecturers from bioengineering, industrial
engineering, chemical engineering, civil engineering, mechatronics engineering,
metallurgical and materials engineering departments were interviewed. Lecturers
were requested an appointment to meet face to face for an interview. However, two
of them preferred to share their viewpoints via e-mail. Hence, questions enquiring
their preferences on the medium of instruction, and comments on their own and
students’ performance and experience, were either directed personally or by e-

mailing.
3.4. Data Analyses

In this part, the procedure of the analysis of quantitative data gathered from
student questionnaires and analyses of qualitative data compiled from focus group

interviews with students and lecturer interviews are presented.

Sequencial mixed method analysis is a term used for analyzing the data in
mixed-method research design in which both quantitative and qualitative data are
involved. Quantitative and qualitative analyses of the study were conducted
separately, and both analyses were integrated at the conclusion of the study. During
the analysis period of the present study, the data gathered from all instruments were
translated into English by the researcher in order to refer to English versions of the
items as the language of the thesis is English. (Appendix D & Appendix E)

3.4.1. Procedure of Quantitative Data Analysis

Statistical Package for Social Sciences (SPSS 21) was used for quantitative
data analysis. First, the collected data were analysed through a factor analysis and
related items in the questionnaires were tabled under the subheading of each factor.
The responses to the items were then analysed using descriptive statistics.
Percentages and frequencies of their answers to the items related to their reaction to
the medium of instruction were calculated. Responses to the open-ended items in the
questionnaire were qualitatively analysed through categorization of responses and

iterative themes, which were also explained in the quantitative data analysis part.

In order to detect probable factors “that may be used to represent
relationships among sets of interrelated variables” (George & Mallery, 2001, p. 232);
factor analysis was conducted on the items in each section. Studying the output and
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evaluating the factors as revealed in the Varimax rotated component matrix, the
procedure used by SPSS 21 was the following step in factor analysis. Factor loadings
with > .5 indicate a strong “relationship between a particular variable and a particular
factor” and that “there will often be two or three irritating variables that end up
loading on the ‘wrong’ factor, and often a variable will load onto two or three
different factors.” (George & Mallery, 2001, pp. 234-235). Hence, the factor analysis
output for each section was analysed in detail and some particular factors were

determined.

While conducting the factor analysis, Kaiser-Mayer-Olkin (KMO) test and
Bartlett Test of Sphericity were applied to identify the acceptability of the data
collection and sufficiency of the included values in the parts of the questionnaire.
According to the tables below, the distribution of the values was found sufficient and
the data were acceptable for factor analysis. The value of KMO was appropriate with

a significance value < .05 and with measures > .8 for each part of the questionnaire.

Table 3-2: Part |1- KMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 816
Approx. Chi-Square 2754.292
Bartlett's Test of Sphericity Df 105
Sig. 000

The results of the KMO ve Bartlett’s Test statistics for Part II- Foreign Language and English as a foreign Language

Table 3-3: Part 111. 1. KMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 916
Approx. Chi-Square 2876.082
Bartlett's Test of Sphericity Df 136
Sig. .000

The results of the KMO ve Bartlett’s Test statistics for Part III- 1. General Attitude and Perceptions

Table 3-4: Part 111. 2. KMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 914
Approx. Chi-Square 5199.175
Bartlett's Test of Sphericity Df 253
Sig. .000

The results of the KMO ve Bartlett’s Test statistics for Part I1I- 2. Instructional Process
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These results reflect that a factor analysis could be applied as the conditions
were set (KMO > 0.60 and Bartletts p < 0.05).

3.4.2. Procedure of Qualitative Data Analysis

Qualitative data analysis requires a range of processes from understanding,
explaining and interpreting the collected data. Mayring (2000, p. 2) defines
qualitative content analysis as “an approach of empirical, methodological controlled
analysis of texts within their context of communication, following content analytic
rules”. According to Hsieh and Shannon (2005, p. 1278), it is “a research method
for the subjective interpretation of the content of text data through the systematic

classification process of coding and identifying themes or patterns”.

Deductive approach in qualitative data analysis offered by Mayring (2000)
was applied in the present study because the qualitative data was collected after the
quantitative one and qualitative data analysis procedure was guided by research
questions. For the qualitative data analysis procedure, Lichtman’s “three c’s of
analysis: coding, categorizing, and concepts” was adopted. The details of this

procedure were provided by Lichtman (2013) as shown in Table 3-6.

Table 3-5: Six-step of Qualitative Data Analysis by Lichtman (2013, p. 252)

Step 1. Initial coding. Going from responses to summary ideas of the responses
Step 2. Revisiting initial coding

Step 3. Developing an initial list of categories

Step 4. Modifying initial list based on additional rereading

Step 5. Revisiting your categories and subcategories

Step 6. Moving from categories to concepts

Initially, the recorded content of all the interviews — six focus group
interviews and seven lecturer interviews- were carefully listened and the data were
manually transcribed verbatim. Interview data from both subjects were qualitatively
analysed according to the number of questions on the interview protocol. Each
subject/ interviewee was given a number such as Student 1, Lecturer 1. After a
careful reading of the provided data (first students’ and then lecturers”), brief phrases

as initial codes were either extracted from the responses or identified according to the
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commonalities and iterative issues in the transcribed data. Having developed a large
number of codes, the researcher examined the related and unrelated ones. After
assigning descriptive codes to the responses, related ones were categorized according
to common concepts (Bogdan & Biklen, 2003). Descriptive analysis was conducted

on the basis of concepts, which helped draw inferences and present the results.

3.4.3. Validity and Reliability

The major aim of the present study is to investigate the effects of learning and
teaching in a foreign language (i.e. English) through the perceptions of students and
lecturers. A mixed method research design was opted for a triangulation of the
collected data. Supporting the results of quantitative data with the findings gathered
from the qualitative data analysis contributes to the validity and reliability of the
study. By means of the focus group interviews and lecturer interviews, questionnaire
findings were corroborated and interpreted in a meaningful way. The experiences of
the active participants of the EMI process were enlightened, analysed, evaluated;
compared and contrasted with the results of the questionnaire. The findings of
quantitative and qualitative strands validating one another also affirmed the validity

and reliability of the present study.

The selected sample of a study should generate adequate data related to the
research questions - these data increase the descriptive validity and interpretive
validity (Maxwell, 1992) (also stated in Collins et al., 2007). As stated previously,
441 students involved in the quantitative strand of this research, which enhanced the
validity of the study. Beside proposing the optimal size of focus groups, Morgan
(1997) suggests that a small group would constitute more reliable results as it allows
each participant more time to raise their arguments. In the present study, the nature
of focus groups consisting of 5 students enabled each group member to put forward

their views individually.

The researcher preferred to implement a questionnaire whose reliability and
validity were already constructed since it was administered previously by Tarhan
(2003) in secondary education context and Arkin (2013) in higher education context.
The validity and reliability of the questionnaire were provided by Tarhan (2003, p.
66). A pilot survey questionnaire was conducted by her and the content validity of

the items in the questionnaire was examined by two experts and approved by the
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research commission of EARGED, Egitim-Arastirma Gelistirme Dairesi (Research
and Development Center for Education). Nevertheless, the reliability of the
questionnaire was measured again by means of the program SPSS 21 and the internal
consistency estimates of reliability, coefficient alpha were computed for individual

scales in each version.

The scale intervals of Alpha coefficient and the reliability of the scale based

on this are shown below:

If 0,00 < a < 0,40, scale is not reliable,

If 0,40 < a < 0,60, scale has low reliability,
If 0,60 < a < 0,80, scale is highly reliable,
If 0,80 <a < 1,00, scale is totally reliable.

Reliability test result of the items that are included in the analysis;

Table 3-6: Reliability Statistics

Cronbach's Cronbach's N of Items
Alpha Alpha Based on
Standardized
Items
,730 71 17

It can be said that our scale is considerably reliable according to Cronbach’s
Alpha.

In conclusion, this chapter presented the methodology of the study with its
research design, sampling, data collection instruments and the procedure of how data
analyses were conducted. The following chapter sheds light on the results of the

overall data analyses.
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CHAPTER IV: RESULTS

This chapter presents the results of the quantitative and qualitative analyses.
Initially, the statistical data gathered from the student questionnaires and the results
of open-ended questions in the questionnaires are reported. Secondly, findings from
focus group interviews with students are explained in detail. Then, findings from

interviews with lecturers are presented.

4.1. Analysis of Quantitative Data

The aim of the student questionnaires was to collect data regarding the
attitudes and perceptions of students’ studying at a state university in Turkey about
their experiences of EMI in their major area courses. The items in the questionnaire
consisted of issues concerning foreign language and EFL and FLMI with its positive
and negative sides for students and for their tertiary education. The findings of the
quantitative data analysis are presented in the light of the sub-headings of each scale
in the questionnaire and in a descending order of the items.

4.1.1. Profile of Participant Students in Survey

It is essential to begin with presenting the profile of participant students
according to the findings from the demographic information part in the
questionnaire. As can be observed from Table 4-1; out of 441 students who
participated in the present study, 389 students (88.2%) were studying at partial (30%)
EMI programs and 52 (11.8%) were students of full (100%) EMI programs.

Table 4-1: Partial and full EMI students who participated in questionnaire

Frequency Percent Valid Cumulative
Percent Percent
30% ENG 389 88.2 88.2 88.2
Valid 100% ENG 52 11.8 11.8 11.8
Total 441 100.0 100.0 100.0

The faculty of students was another demographic variance, which is
illustrated by Table 4-2.
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Table 4-2: Faculty of participant students

Frequency Percent Valid Cumulative
Percent Percent
Faculty of Electrical and 48 10.9 10.9 10.9
Electronics Engineering
Faculty of Chemical and 226 51.2 51.2 62.1
. Metallurgical Engineering

Valid Faculty of Civil Engineering 63 14.3 14.3 76.4
Faculty of Mechanical 104 23.6 23.6 100.0
Engineering
Total 441 100.0 100.0

According to Table 4-2, 48 students (10.9%) were students of the faculty of
electrical and electronics engineering, 226 students (51.2%) belonged to the faculty

of chemical and metallurgical engineering, 63 students (14.3%) were studying at the

faculty of civil engineering, and 104 students (23.6%) represented the faculty of

mechanical engineering.
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Figure 4-1: Faculty of participant students

As can be clearly observed from Figure 4-1, faculty of chemical and

metallurgical engineering has the highest number of participants whereas faculty of

electrical and electronics engineering has the smallest number of participant students

in the present study.
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As mentioned previously, eight engineering departments having both partial
and full EMI programs in the relevant faculties were identified for the present study.
Table 4-3 and Figure 4-2 presents the categorisation of the participant students

according to their departments.

Table 4-3: Department of participant students

Frequency Percent Valid Cumulative
Percent Percent
Control and Automation Engineering (30%) 44 10.0 10.0 10.0
Control and Automation Engineering 6 1.4 14 11.3
(100%)
Bioenginerring (30%) 41 9.3 9.3 20.6
Bioengineering (100%) 10 2.3 2.3 22.9
Civil Engineering (30 %) 59 134 134 36.3
Civil Engineering (100%) 4 .9 .9 37.2
Metallurgical and Materials Engineering 50 11.3 11.3 48.5
(30%)
. Metallurgical and Materials Engineering 4 9 9 494
Valid (100%)
Chemical Engineering (30%) 53 12.0 12.0 61.5
Chemical Engineering (100%) 7 1.6 1.6 63.0
Industrial Engineering (30%) 45 10.2 10.2 73.2
Industrial Engineering (100%) 6 14 14 74.6
Mathematical Engineering (30%) 49 111 111 85.7
Mathematical Engineering (100%) 8 1.8 1.8 875
Mechatronics Engineering (30%) 48 10.9 10.9 98.4
Mechatronics Engineering (100%) 7 1.6 1.6 100.0
Total 441 100.0 100.0
Department
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Figure 4-2: Department of participant students
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Overall, it can be said that civil engineering department has the highest
percent (13.4%) of participants among the departments implementing partial EMI.
With regard to the full EMI undergraduate programs, the highest number of
participants (10) belongs to Bioengineering, which has the lowest number of
participants (41) from its partial EMI program.

Table 4-4 illustrates the participants’ year of study. The results indicate that
the majority of participants comprise freshmen (175) and sophomore (192). Students
in their 2" year of study have the highest percentage with 43.5%. The number of
junior students is 38 and the number of seniors is 33.

Table 4-4: Year of Study

Frequency Percent Valid Cumulative
Percent Percent

First 175 39.7 40.0 40.0
Second 192 43.5 43.8 83.8

Valid Third 38 8.6 8.7 92,5
Forth 33 7.5 7.5 100.0
Total 438 99.3 100.0

Missing  System 3 7

Total 441 100.0

It was also found that engineering students graduated from various types of
high school. Table 4-5 demonstrates the percentages regarding the type of high
schools from which participants graduated.

Table 4-5: Type of High School

Frequency Percent Valid Cumulative
Percent Percent
General High School 63 14.3 14.3 14.3
Private High School 26 59 5.9 20.2
Anatolian High School 266 60.3 60.3 80.5
Anatolian Teacher Training 35 7.9 7.9 88.4
valig  High School

Labor School 7 1.6 1.6 90.0
Anatolian Labor School 4 9 9 90.9
Other 40 9.1 9.1 100.0
Total 441 100.0 100.0

According to Table 4-5, 60.3% of engineering students graduated from
Anatolian high schools and 14.3% of the participants are graduates of general high
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schools. Moreover, students who marked the option of “Other” (9.1%) stated that
they graduated from science high schools. One attention-grabbing point is that
students having graduated from Labor School (1.6%) and Anatolian Labor School

(.9%) have the minimum percentages when compared to others.

Another personal informatory item in the questionnaire was students’ reason
for preferring to study at the state university in question. This item attempted to offer
an insight into whether EMI students purposefully opted for their programs or not.

Table 4-6 reveals the proportion of students with their reasons to study in their

university.
Table 4-6: Reasons for preferring this university
Frequency | Percent Valid Cumulative
Percent Percent
Having a quality education 343 77.8 78.1 78.1
Having a better foreign language 5 1.1 1.1 79.3
(English) education
Foreign language medium of 16 3.6 3.6 82.9
Valid education
Choice of my family 22 5.0 5.0 87.9
Other 53 12.0 121 100.0
Total 439 99.5 100.0
Missing ~ System 2 5
Total 441 100.0

As can be seen in Table 4-6, of all the participant students, 77.8% reflect that
their primary reason was having a quality education. On the other hand, 5% of
participants point that it was their parents’ preference. Interestingly, 3.6% state FLMI
was their reason to study in their university and only 1.1% of students seem to have a

concern about having a more qualified English language education.
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Figure 4-3: Partial or Full EMI* Have you studied at preparatory school?

Another item in the questionnaire was whether students had one year
preparatory school education preceding their bachelor studies. Figure 4-3
demonstrates the number of partial and full EMI students regarding this item. It is
clear that a great majority of students of both programs studied in English
preparatory school for a whole year; however, it is surprising to find out that there
exist some students even in full EMI programs who did not have the language
preparatory education which is required for their academic success in English-
mediated content courses.

4.1.1.1. Students' Perceived Level of English Proficiency

One of the sub-questions of the present study is what the perceived self-
competence of partial and full EMI students in English is and in what ways they
share commonalities and differences. At this stage, it is significant to present
students’ perceived level of English proficiency based on four skills including
grammar and vocabulary knowledge in order to see whether they regard themselves
as linguistically ready for EMI courses in their specific departments. The frequency
tables of the relevant items are illustrated below.
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Table 4-7:

Proficiency level in English (Reading)

Frequency Percent Valid Percent Cumulative
Percent

Excellent 67 15.2 155 155
Good 207 46.9 47.8 63.3
Average 136 30.8 31.4 94.7

Valid Poor 22 5.0 5.1 99.8
Beginner 1 2 2 100.0
Total 433 98.2 100.0

Missing ~ System 8 18

Total 441 100.0

Table 4-7 illustrates that 46.9% of students perceive their reading skill as
good and 15.2% think that their reading skill is excellent. On the other hand, 5.2%
state their reading skill is poor (5%) or at beginner level (.2%). According to 30.8%

of students, their perceived proficiency in reading skill is average.

Table 4-8: Proficiency level in English (Listening)

Frequency Percent Valid Cumulative
Percent Percent

Excellent 38 8.6 8.8 8.8
Good 156 354 35.9 44.7

Valid Average 174 39.5 40.1 84.8
Poor 62 14.1 14.3 99.1
Beginner 4 9 9 100.0
Total 434 98.4 100.0

Missing System 7 1.6

Total 441 100.0

Table 4-8 reveals the perceptions of students regarding their listening skill.

For 39.5% of students, their listening skill is at average level. 44% think they are

good at listening whereas 15% have a feeling that their listening skill is not even at

an average level.

Table 4-9: Proficiency level in English (Writing)

Frequency Percent Valid Cumulative
Percent Percent

Excellent 39 8.8 9.0 9.0
Good 150 34.0 34.6 43.6

Valid Average 171 38.8 39.5 83.1
Poor 66 15.0 15.2 98.4
Beginner 7 1.6 1.6 100.0
Total 433 98.2 100.0

Missing  System 8 1.8

Total 441 100.0

As is shown in Table 4-9, students who regard their writing skill to be neither

good nor poor comprise 38.8%, which is the highest percentage when compared to
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other options separately. 42.8% of students, however, appear to be good and

excellent at writing.

Table 4-10: Proficiency level in English (Speaking)

Frequency Percent Valid Cumulative
Percent Percent

Excellent 22 5.0 5.1 5.1
Good 77 175 17.8 22.9

valid Average 154 34.9 35.6 58.4
Poor 162 36.7 374 95.8
Beginner 18 4.1 4.2 100.0
Total 433 98.2 100.0

Missing System 8 1.8

Total 441 100.0

On the other hand, Table 4-10 suggests that results of students’ perceived
self-competence on speaking skill seem to alter in comparison to the results of other
skills. Not many students feel excellent (5%) or good (17.5); rather, the majority of
students think that their speaking skill is poor (36.7%) or average (35.6%).

Table 4-11: Proficiency level in English (Grammar)

Frequency Percent Valid Cumulative
Percent Percent

Excellent 41 9.3 9.5 9.5
Good 147 33.3 34.0 435

valid Average 175 39.7 40.5 84.0
Poor 64 145 14.8 98.8
Beginner 5 11 1.2 100.0
Total 432 98.0 100.0

Missing System 9 2.0

Total 441 100.0

Students possess similar viewpoints regarding their competence on grammar
(Table 4-11) and vocabulary (Table 4-12). It was found that the participants who
suppose their grammar and vocabulary knowledge are at average level have the
highest percentage. On the other hand, 15.6% percent of students perceive their
knowledge of grammar as insufficient and 16.4% of them do not seem to be satisfied

with their vocabulary knowledge.
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Table 4-12: Proficiency level in English (Vocabulary)

Frequency Percent Valid Cumulative
Percent Percent

Excellent 28 6.3 6.5 6.5
Good 109 24.7 25.2 316

valid Average 224 50.8 51.7 83.4
Poor 70 15.9 16.2 99.5
Beginner 2 .5 .5 100.0
Total 433 98.2 100.0

Missing System 8 1.8

Total 441 100.0

In conclusion, the results of the skill tables above suggest that most of the
engineering students have a perception that their reading, listening, writing skills;
grammar and vocabulary knowledge are good and/or intermediate level. However,
majority of the same students are likely to believe that their speaking skills need to
be improved in order to be good or excellent.

The quantitative data analysis of the present study also revealed that not all
partial and full EMI students who studied at preparatory school acquired a quality
language education before their disciplinary studies, which in return might influence
students’ attitudes towards EMI as preparatory school education is one of the key
components of EMI process. Having a Chi-Square value of <.05, relationship
between studying in preparatory school and four skills development including
vocabulary knowledge building could be interpreted. However, there was no
significant difference between the values of preparatory school education and

grammatical competence (p>.05).
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Figure 4-4: Have you studied at preparatory school? * Proficiency Level in English
(Reading)

Figure 4-4 displays the relationship between preparatory school education and
students’ perceived level of proficiency in reading skill. 37.1% of the students having
studied at preparatory school seem to have an insight that their reading skill in
English is at average level. 48.2% however, feel that they are good at reading. On the
other hand, 46.8% of students who did not study at preparatory school think their
reading skill is good. Hence, one might infer that reading skill of 75% of the students

who have no experience of preparatory school is either good or excellent.
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Figure 4-5: Have you studied at preparatory school? * Proficiency Level in English
(Listening)
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According to Figure 4-5, only 1.5% of students who studied at preparatory
school have a perception that their listening skill is at beginner level and 43.6% think
that their listening skill is at average level. On the other hand, 45.5% the students
who did not experience preparatory school education hold a positive view regarding
their listening skill. The striking point of this result is that none of the students
without any experience of preparatory school feel that their listening skill is at

beginner level.
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Figure 4-6: Have you studied at preparatory school? * Proficiency Level in English (Writing)

Figure 4-6 illustrates the relation between preparatory school education and
writing skill perception of students. 42.6% of students having studied at preparatory
school have a perception that they are good at writing at a moderate degree; only
1.1% state their level of writing is beginner. Students who did not study at
preparatory school expressed their opinion about their writing skill as such that

according to 35.3%, it is good and it is average for 34.6% of students.
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Figure 4-7: Have you studied at preparatory school? * Proficiency Level in English
(Speaking)

According to Figure 4-7, 39.7% of students who studied at preparatory school
are likely to feel that their speaking skill is at an average level and according to
38.6%, they are ‘poor’ at speaking. Only 3.3% imply that their speaking skill is
excellent. According to 35.3% of the students having no preparatory school

experience, their speaking skill is poor whereas 8.3% think it is excellent.
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Figure 4-8: Have you studied at preparatory school? * Proficiency Level in English
(Vocabulary Knowledge)
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Figure 4-8 illustrates that perceptions of students with regard to their
command of English vocabulary does not reveal a significant difference according to
their preparatory school education. That is, both students who studied at preparatory
school and who did not, think they have a moderate range of English vocabulary,
which can be attributed to the fact that 81.7% of students studying at preparatory
school regard their vocabulary knowledge to be at average level or a higher level
than average. The percentage of students who had no experience of preparatory
school is 85.9%. In addition, while the vocabulary knowledge of 3.3% of students
who studied at preparatory school is excellent, 11.5% of the students who did not

study at preparatory school imply having extensive knowledge of vocabulary.

In conclusion, results of the items in the questionnaire associated with the
students’ perceived self-competence in English language skills indicate that students
hold positive perceptions regarding their reading, listening and writing performances.
Except for speaking, they seem to be able to use the features (grammar and
vocabulary) of English. Moreover, their experience of preparatory school education
does not seem to contribute much to the improvement of their English language
skills. That is, whether students study at preparatory school or not does not reflect
much difference in their perceived level of proficiency in English; nonetheless,
students who had one year of preparatory education seem to confide more in

themselves concerning their speaking skills than the others.

4.1.1.2. Use of English during EMI courses

With respect to the use of English in EMI courses, engineering students were
inquired about the following aspects respectively:
- perceived frequency of English use in their content courses, selective content
courses and selective courses
- perceived frequency of English use in exams

- preference for the frequency of English use in their courses

Table 4-13 demonstrates students’ answers concerning the frequency of
English use in their content courses. According to 46.9% of students, content courses
are sometimes delivered in English and for 24.5%, the courses are mostly covered in

English. 19.7% of students acknowledge that content courses are always given in
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English. These could be a sign of the fact that in partial EMI courses, lessons are

generally taught in English.

Table 4-13: English use in courses that are taken (Content courses)

Frequency | Percent | Valid | Cumulative
Percent Percent
Always English 87 19.7 20.2 20.2
Mostly English 108 24.5 25.1 45.2
Valid Sometimes English 207 46.9 48.0 93.3
Always Turkish 29 6.6 6.7 100.0
Total 431 97.7 100.0
Missing  System 10 2.3
Total 441 100.0

The results illustrated in Table 4-14 are similar to the findings regarding

selective courses in Table 4-15. Approximately same percentages are displayed as

for the frequency of English use in selective content courses. However, it was also

found that TMI is employed more frequently in selective courses.

Table 4-14: English use in courses that are taken (Selective content courses)

Frequency | Percent | Valid | Cumulative
Percent Percent
Always English 82 18.6 19.6 19.6
Mostly English 84 19.0 20.1 39.7
Valid Sometimes English 194 44.0 46.4 86.1
Always Turkish 58 13.2 13.9 100.0
Total 418 94.8 100.0
Missing  System 23 5.2
Total 441 100.0

In selective courses, medium of instruction is sometimes English (37.2%) and
always Turkish (25.4%).

Table 4-15: English use in courses that are taken (Selective courses)

Frequency | Percent Valid | Cumulative
Percent Percent
Always English 85 19.3 20.4 204
Mostly English 56 12.7 134 33.8
Valid  Sometimes English 164 37.2 39.3 73.1
Always Turkish 112 25.4 26.9 100.0
Total 417 94.6 100.0
Missing System 24 5.4
Total 441 100.0
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Regarding the perceived frequency of English use in the exams of EMI
courses, Table 4-16 suggests that lecturers use English in asking exam questions
more frequently than in lecturing. This finding can be attributed to the fact that a
higher number of students (28.3%) scored ‘Always English’ option concerning the
language use in exams than in content courses. Nevertheless, the highest percentage

(42.4%) indicates that exams are sometimes conducted in English in major area

courses.
Table 4-16: Use of English in exams (Content courses)
Frequency [ Percent Valid Cumulative
Percent | Percent
Always English 125 28.3 29.3 29.3
Mostly English 76 17.2 17.8 47.2
Valid Sometimes English 187 42.4 43.9 91.1
Always Turkish 38 8.6 8.9 100.0
Total 426 96.6 100.0
Missing System 15 34
Total 441 100.0

As is shown in Table 4-17, exams in selective content courses are also
applied in a similar pattern in that students’ perceptions do not seem to alter

noteworthily.

Table 4-17: Use of English in exams (Selective content courses)

Frequency | Percent Valid Cumulative
Percent Percent
Always English 113 25.6 27.4 27.4
Mostly English 47 10.7 11.4 38.8
Valid Sometimes English 196 444 47.6 86.4
Always Turkish 56 12.7 13.6 100.0
Total 412 934 100.0
Missing  System 29 6.6
Total 441 100.0

On the other hand, Table 4-18 shows the perceived frequency of English use
in the exams of selective courses. Lecturers in selective courses sometimes conduct
the exams in English (34.5%) and in Turkish (25.4%).
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Table 4-18: Use of English in exams (Selective courses)

Frequency | Percent | Valid | Cumulative
Percent Percent
Always English 108 24.5 26.2 26.2
Mostly English 40 9.1 9.7 35.9
Valid Sometimes English 152 34.5 36.9 72.8
Always Turkish 112 25.4 27.2 100.0
Total 412 934 100.0
Missing  System 29 6.6
Total 441 100.0

The following tables (Table 4-19, Table 4-20 and Table 4-21) illustrate
students’ preference for the frequency of EMI in content courses, selective content
courses and selective courses respectively. The findings reveal that most students
demand their courses to be neither completely in English nor Turkish. That is, they
seem to opt for partial EMI.

Table 4-19: Preference for the frequency of English use in the courses (Content courses)

Frequency | Percent Valid | Cumulative
Percent Percent
Always English 95 21.5 22.4 22.4
Mostly English 131 29.7 30.8 53.2
Valid Sometimes English 118 26.8 27.8 80.9
Always Turkish 81 18.4 19.1 100.0
Total 425 96.4 100.0
Missing ~ System 16 3.6
Total 441 100.0

Table 4-20: Preference for the frequency of English use in the courses
(Selective content courses)

Frequency | Percent Valid | Cumulative
Percent Percent
Always English 86 19.5 20.6 20.6
Mostly English 121 27.4 29.0 49.6
Valid Sometimes English 144 32.7 34.5 84.2
Always Turkish 66 15.0 15.8 100.0
Total 417 94.6 100.0
Missing ~ System 24 5.4
Total 441 100.0
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Table 4-21: Preference for the frequency of English use in the courses

(Selective courses)

Frequency | Percent Valid | Cumulative
Percent Percent
Always English 78 17.7 18.8 18.8
Mostly English 108 24.5 26.0 44.8
Valid Sometimes English 129 29.3 31.1 75.9
Always Turkish 100 22.7 24.1 100.0
Total 415 94.1 100.0
Missing  System 26 5.9
Total 441 100.0

In conclusion, the results of the first scale items in the questionnaire
concerning the student perceptions towards the use of English in EMI courses

indicate that EMI is partially conducted in students’ major area courses. Lecturers

seem to deliver courses by code switching and refering to L1 whenever required.

Moreover, it was revealed that students’ preference is mostly on the basis of partial
EMI in content courses, selective content courses and selective courses. They would

rather not have their courses to be fully conducted via English or Turkish.

4.1.2. Foreign Language and English as a Foreign Language

The second scale (Part 1) of the questionnaire aimed to explore the students’

perceptions and views in regard to learning a foreign language, namely English and

EMI in an EFL setting.
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Table 4-22: Rotated Component Matrix? of Part 11

Component

Factor 1

Factor 2

Factor 3

Factor 4

Factor 5

11.1. Learning a foreign language is necessary for everyone in our country.
11.2. Learning English is necessary for everyone in our country.

11.3. Learning a foreign language is necessary for me.

11.4. Learning English is necessary for me.

11.5. It is pleasing to be learning English.

11.6. Knowing English makes one gain prestige in a society.

11.7. It is important to learn English at advanced level.

11.8. Foreign language medium instruction leads to degenaration of the
native language.

11.9. The spread of English positively affects the culture of a person.
11.10. Knowing English is advantageous for a person.

11.11. English should be taught as an obligatory course in primary school.

11.13. English should be carried on as an obligatory foreign language at
tertiary level.

11.15. Common use of English affects Turkish in a positive way.

11.16. Foreign language medium of instruction prevents the use of native
language.

11.12. English should be taught as an obligatory course in secondary school.

.830

844

.538

.660

.610

.891

.853

.686

.889

.845

.648

.592

.755

.851

871

Rotation Method: Varimax with Kaiser Normalization.
a. 5 components extracted.

Table 4-22 illustrates Varimax rotated component matrix of five factors

identified by the factor analysis of the items in Part Il. The correlations of each item

and the factor it is associated with are displayed in the columns. The factors are as

follows:
Factor 1: Necessity of learning English
Factor 2: Importance of learning English
Factor 3: Popularity of English

Factor 4: Prestige and culture along with language

Factor 5: Degeneration of the native language

Factors 1 and 2 are evaluated and presented separately as the necessity and

importance of learning English are considered to be two different interpretations. The

former highlights the essentiality and pragmatic indispensability of learning English

whereas the latter implies the significance and notability of it.
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The first factor that was determined by the student responses to the items in
Part 11 is ‘the necessity of learning English’. The frequency distributions along the

items relevant to this factor are provided in the following tables.

Table 4-23: 11.3. Learning a foreign language is necessary for me.

Frequency | Percent Valid Cumulative | Mean | Median | Standard

Percent Percent Deviation
Strongly Disagree 2 5 5 5
Disagree 6 14 14 1.8
No idea 4 9 9 2.8
Valid Agree 7 175 177 20.5 | 4.7442 5.0000 .58977
Strongly Agree 345 78.2 79.5 100.0
Total 434 98.4 100.0
Missing System 7 1.6
Total 441 100.0

As shown in Table 4-23, the result of the item 11.3 reflects that almost all
students agree on the necessity of learning a foreign language. The percentage of

agreement is 95.7 while only 1.9% disagreement is observed.

Table 4-24: 11.4. Learning English is necessary for me.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 2 5 .5 5
Disagree 7 16 1.6 21
Valid No idea 9 2.0 21 4.1
Agree 64 145 14.6 18.8
Strongly Agree 355 80.5 81.2 100.0 4.7460 5.0000 .61853
Total 437 99.1 100.0
Missing System 4 9
Total 441 100.0

In a similar vein, Table 4-24 reveals that 95% of respondents are in favour of
the idea that learning English is a necessity for them. 2.1% do not seem to believe

that they might need English in their life.

Table 4-25: 11.5. 1t is pleasing to be learning English.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 14 3.2 3.2 3.2
Disagree 32 73 7.4 10.6
Valid No idea 52 11.8 12.0 225
Agree 117 26.5 26.9 49.4 4.1425 5.0000 1.09161
Strongly Agree 220 49.9 50.6 100.0
Total 435 98.6 100.0
Missing System 6 14
Total 441 100.0
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Another supporting item for ‘the necessity of English’ factor is ‘I1.5. It is
pleasing to be learning English.” The results indicate that 337 students (76.4%)
reacted positively to this item. Table 4-25 also reflects that 46 students (10.5%) do

not seem to have any satisfaction about learning English.

Table 4-26: 11.7. It is important to learn English at advanced level.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 3 7 7 7
Disagree 22 5.0 5.1 5.8
No idea 20 45 4.6 104 ] 4.4194 5.0000 .85113
Valid Agree 134 30.4 30.9 412
Strongly Agree 255 57.8 58.8 100.0
Total 434 98.4 100.0
Missing  System 7 16
Total 441 100.0

According to Table 4-26, 255 students whose proportion is 57.8% strongly
agree on the importance of learning English at advanced level. It was also found that

it is essential to learn English very well for 88.2% of the participant students.

Table 4-27: 11.10. Knowing English is advantageous for a person.

Frequency | Percent Valid Cumulative Mean Median Standard
Percent Percent Deviation
Strongly Disagree 1 2 2 2
Disagree 5 11 12 14
Valid No idea 11 25 2.6 39
Agree 126 28.6 29.2 33.2 4.6125 5.0000 .62187
Strongly Agree 288 65.3 66.8 100.0
Total 431 97.7 100.0
Missing  System 10 2.3
Total 441 100.0

Moreover, students’ agreement and disagreement percentages on the item
11.10 reflect that almost all students accept this idea without much dispute. According

to 93.9 % of students, knowing English is advantageous for a person.

To sum up, students were found to share similar perspectives on the necessity
of learning English. A vast majority seem to believe that EFL learning at advanced
level is required and that they are contented with the exposure to English in tertiary

education.
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The second factor emerged by the Varimax rotated matrix is ‘the importance
of learning English’. Responses to following items reveal that most of the students
believe in the importance of being exposed to English in each step of their
educational life. The findings of the related tables are presented with their
explanations below.

Table 4-28: 11.11. English should be taught as an obligatory
course in primary school.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 24 5.4 5.5 5.5
Disagree 30 6.8 6.9 124
No idea 38 8.6 8.7 21.1
Valid Agree 116 26.3 26.5 47.6 4.1350 5.0000 1.16823
Strongly Agree 229 519 524 100.0
Total 437 99.1 100.0
4 9
Missing System
Total 441 100.0

According to Table 4-28, 345 students seem to support the teaching of
English as an obligatory course in primary school. While a great majority of students
(78.2%) are in favour of the obligatory nature of English language teaching at

primary school, only few of them (12.2%) oppose to this idea.

Table 4-29: 11.12. English should be taught as an obligatory
course in secondary school.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 17 3.9 3.9 3.9
Disagree 22 5.0 51 9.0
Valid No idea 31 7.0 7.2 16.2
Agree 116 26.3 26.8 43.0 4.2794 5.0000 1.05977
Strongly Agree 247 56.0 57.0 100.0
Total 433 98.2 100.0
Missing System 8 1.8
Total 441 100.0

Regarding the significance of teaching English as an obligatory course in
secondary school, the results in Table 4-29 do not appear to be different from the
previous finding in that 82.3% students believe in the importance of learning English
at secondary school.
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Table 4-30: 11.13. English should be carried on as an obligatory
foreign language at tertiary level.

Frequency | Percent Valid Cumulative Mean Median Standard
Percent Percent Deviation
Strongly Disagree 20 45 4.6 46
Disagree 53 12.0 12.2 16.7
Valid No idea 38 8.6 8.7 255 3.9977 4.0000 1.20630
Agree 122 27.7 28.0 53.4
Strongly Agree 203 46.0 46.6 100.0
Total 436 98.9 100.0
Missing  System 5 11
Total 441 100.0

According to Table 4-30, 73.7% of the students have a demand to continue
learning English after primary and secondary education. 325 students think that
higher education should provide obligatory English classes to them. Students who
disagree on the idea that “English should be carried on as an obligatory foreign

language at tertiary level.” comprise only 12%.

In short, these findings indicate that the importance of having compulsory
English language education in primary and secondary schools and also at university

level is appreciated by the majority of students.

‘The popularity of English’ is the third factor emerged from student
responses. Items 1 and 2 in Part Il measured student attitudes towards popularity of
English language learning.

Table 4-31: I1.1. Learning a foreign language is necessary
for everyone in our country.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 13 2.9 3.0 3.0
Disagree 63 14.3 14.4 17.4
valid No idea 12 2.7 2.7 20.1
Agree 161 36.5 36.8 57.0 4.0252 4.0000 1.14211
Strongly Agree 188 42.6 43.0 100.0
Total 437 99.1 100.0
Missing System 4 9
Total 441 100.0

According to Table 4-31, 79.1% of the respondents think that everyone in the
country should learn a foreign language; however, they have 17.2% opponents. 349
of 437 students have a perception that language learning should be popular among
people.
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Table 4-32: 11.2. Learning English is necessary for everyone in our country.

Frequency | Percent Valid | Cumulative Mean Median Standard
Percent Percent Deviation
Strongly Disagree 15 34 34 34
Disagree 78 17.7 17.8 21.2
Valid No idea 22 5.0 5.0 26.3 3.8721 4.0000 1.19958
Agree 156 354 35.6 61.9
Strongly Agree 167 37.9 38.1 100.0
Total 438 99.3 100.0
M'SS"System 3 N
Total 441 100.0

Table 4-32 suggests that if learning a foreign language would be popular
among people in Turkey, that language should be English according to 323 students,
which comprise 73.3% of all. 21.1%, however, suppose that not everyone in Turkey

needs to learn English.

As a result of these findings, one might infer that students generally accept
the idea that learning a foreign language, especially English, is fundamental for every
individual in Turkey. Its being prevalent all over the world seems to have made

English popular in Turkey as well.

The fourth factor ‘prestige and culture along with language’ reveal the
advantages of language learning along with the linguistic gains. Students mostly
agree with the idea that their linguistic experiences have a positive impact on their
culture and they seem to be aware that English knowledge would bring prestigious

benefits to them in their life.

Table 4-33: 11.6. Knowing English makes one gain prestige in a society.

Frequency | Percent Valid | Cumulative | Mean | Median Standard
Percent Percent Deviation
Strongly Disagree 25 5.7 5.7 5.7
Disagree 59 134 135 19.2
Valid No idea 63 14.3 14.4 33.6 | 3.7391 4.0000 1.20802
Agree 148 33.6 339 67.5
Strongly Agree 142 32.2 325 100.0
Total 437 99.1 100.0
Missing System 4 9
Total 100.0

In Table 4-33, it is reflected that 65.8% of the participant students believe in
the prestige English language provides. While 14.3 % have no idea on the issue,

19.1% of the students do not seem to accept the status of English knowledge.
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Table 4-34: 11.9. The spread of English positively affects the culture of a person.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 15 34 35 35
Disagree 42 9.5 9.7 13.1
No idea 75 17.0 17.3 304 3.8479 4.0000 1.08097
Valid Agree 164 37.2 37.8 68.2
Strongly Agree 138 313 318 100.0
Total 434 98.4 100.0
Missing System ! Lo
Total 441 100.0

According to Table 4-34, 68.5% of students conceive a relation between the
spread of English and its positive effect on their culture whereas 12.9% do not think

that prevalence of English has a favorable impact on a person’s culture.

Table 4-35: 11.15. Common use of English affects Turkish in a positive way.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 67 15.2 15.4 15.4
Disagree 135 30.6 31.0 46.3
Valid No idea 159 36.1 36.5 82.8
Agree 39 8.8 8.9 917 2.6376 3.0000 1.10250
Strongly Agree 36 8.2 8.3 100
Total 436 98.9 100.0
Missing System 5 11
Total 441 100.0

As is shown in Table 4-35, while 45.8% of students disagree on the positive
impact of the common use of English on Turkish, 36.1% do not seem to find a proper

attitude towards this issue.

With reference to the items on the 4" factor, it emerged that English
competence helps students become prestigious in a society. Even though they
generally favor the positive impact regarding the prevalence of English on the culture
of a person, they appear to abstain from accepting the thought that Turkish is being
positively affected by the common use of English.

The last factor of the second scale in the questionnaire is ‘degeneration of the
native language’. According to following tables, students neither think that English
usage affects Turkish in a positive way nor do they feel that FLMI would lead to
negativity in the use of one’s L1. Only few of them accept FLMI might cause

degeneration of the native language.
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Table 4-36: 11.8. Foreign language medium instruction leads to
degeneration of the native language.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 96 218 22.2 22.2
Disagree 131 29.7 30.3 525
valid No idea 88 20.0 20.4 72.9 2.6412 2.0000 1.30089
Agree 66 15.0 15.3 88.2
Strongly Agree 51 11.6 11.8 100.0
Total 432 98.0 100.0
Missing System 9 2.0
Total 441 100.0

The result of the item 11.8 emerged to be highly controversial in that
disagreement percentage outweighs with a percentage of 51.5. However, the

proportion of those who have no idea is 20% which is not so less in number (88).

Table 4-37: 11.16. Foreign language medium of instruction prevents
the use of native language.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 88 20.0 20.3 20.3
Disagree 132 29.9 304 50.7
Valid No idea 98 22.2 22.6 73.3 2.6544 2.0000 1.24778
Agree 74 16.8 17.1 90.3
Strongly Agree 42 9.5 9.7 100
Total 434 98.4 100.0
Missing System 7 1.6
Total 441 100.0

According to Table 4-37, 49.9% do not agree with the idea that “Foreign
language medium of instruction prevents the use of native language.” On the other

hand, 26.3% think that FLMI has a negative influence on the use of one’s native L1.

As a conclusion of the 5™ factor, it was found that students who suppose that
FLMI does not lead to degeneration of the mother tongue have a slightly higher
percentage than the ones who think otherwise. Furthermore, they generally do not

favour the idea that their use of L1 is being precluded by FLMI.

At the end of each scale of the questionnaire, students were invited to state
any further opinions on the related items. Although the findings regarding students’
answers to open-ended questions are qualitative data samples, they were analysed in
guantitative data analysis section as they are presented with frequency distributions.

Table 4-38 illustrates the commentary by students in relation to the items in Part II.
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Table 4-38: Further opinions of students on Part 11

Frequency Percent Valid Cumulative
Percent Percent
Inefficiencies in the system of education should be 12 2.7 24.5 24.5
recovered first and then English medium education
could be preferred.
Learning English should not be obligatory, it 12 2.7 24.5 49.0
should be personal preference.
. Because it is a universal language, English affects 9 2.0 18.4 67.3

Valid worklife and should be learnt.
Education should be conducted in native language; 11 25 22.4 89.8
otherwise EMI affects native language.
For a person’s development, foreign language is 5 1.1 10.2 100.0
important and should be taught.
Total 49 111 100.0

Missing System 392 88.9

Total 441 100.0

It was revealed that the number of students sharing their opinions is 49, which
comprise 11,1% of all the participants. 12 students seem to believe that the system of
education is insufficient and needs to be recovered before considering English as the
medium of education. Moreover, it was found that 12 students are against the
obligatory nature of EMI in their university, supporting that it should be left to
students’ preference rather than being imposed upon them. According to 11 students,
on the other hand, education should be provided in one’s L1 and it should not be
converged with a FL. They believe that this might adversely affect and prevent the
development of one’s native language. 9 students seem to favour that EMI is a
requirement as English is the universal language, which is supported by 5 more

students with similar comments.

As a result, the findings obtained from the analysis of five factors on EFL
revealed that the necessity and importance of learning a foreign language (English)
are appreciated by a vast majority of students. According to students, the popularity
of English among the world citizens has made English an indispensable FL. Besides,
English competence provides a person with prestigious advantages in social and
cultural contexts. Students accept the positive effects of the common use of English
on their own culture; however, their native language Turkish might not be influenced
in such a positive manner. Yet another interesting finding is that students do not

approve the idea that their L1 might degenerate due to the extensive use of English.
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4.1.3. Foreign Language (English) Medium of Instruction

The third scale of the questionnaire (part Ill) has two sections; ‘general
attitude and perceptions’ towards FLMI, and ‘instructional process’, which sought an
answer to what the attitudes and perceptions of partial and full EMI students are and

how this is reflected in their learning process.

4.1.3.1. General Attitude and Perceptions towards English Medium of
Instruction in Higher Education

With regard to the factor analysis of 18 items in ‘General attitude and

perceptions’ section, three factors were revealed as is shown in Table 4-39.

Table 4-39: Rotated Component Matrix? of Part I11.1

Component
Factor 1 | Factor 2 | Factor 3
111.1.13. Teaching content courses in English helps graduates to be successful in their working .705
life.
111.1.10. Foreign language medium of instruction positively affects students’ cognitive .685
development.
. S . - . . . .683
111.1.11. Graduating from a university with English medium instruction provides better job
opportunities to a person.
111.1.1. Teaching content courses at higher education in English is beneficial. 669
111.1.14. Teaching content courses in English helps graduates to be successful in their .641
academic life.
111.1.17. Foreign language medium of instruction is an effective method to learn that language. 639
111.1.12. There is a need for English knowledge in working life after graduation. 636
111.1.4. Foreign language medium of instruction increases my social prestige. 615
111.1.15. Foreign language medium of instruction restricts students’ academic creativity. 186
111.1.16. Foreign language medium of instruction restricts students’ command of content .693
knowledge.
. . . . . L .648
111.1.18. Foreign language medium of instruction negatively affects the scientific and
academic development of a native language.
111.1.3. There should not be English medium instruction at higher education. 640
111.1.2. Medium of instruction at tertiary level should be Turkish, not a foreign language. 503
111.1.8. It would be better to teach English effectively rather than English medium instruction. 788
111.1.9. 1t is a natural process to have higher education in one’s native language. 632
.567
111.1.7. English medium instruction negatively affects the success of university students in
their content courses.
I11.1.5. I have difficulty in understanding my teachers during the English medium instruction .551
COUISES.

Rotation Method: VVarimax with Kaiser Normalization.
a. 3 components extracted.

The factors as extracted by the Varimax rotated component matrix were
identified as follows:
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Factor 1: Personal, social and cultural advantages of learning English
Factor 2: Negative attitude towards foreign language (English) medium
instruction

Factor 3: Problems encountered during EMI

The student responses given to following items regarding the first factor
factor ‘personal, social and cultural advantages of learning English’ revealed that
students appreciate the benefits of English and advantages of EMI in the short and

long run.

Table 4-40: 111.1.1. Teaching content courses at higher education in English is beneficial.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 23 5.2 5.4 5.4
Disagree 57 129 13.4 18.9
Valid No idea 28 6.3 6.6 255
Agree 185 42.0 43.6 69.1 3.8113 4.0000 1.16986
Strongly Agree 131 29.7 30.9 100
Total 424 96.1 100.0
Missing System 17 3.9
Total 441 100.0

According to Table 4-40, 71.7% of students agree that “Teaching content
courses at higher education in English is beneficial.” On the other hand, 18.1% do

not consider EMI at tertiary education to be beneficial.

Table 4-41: 111.1.4. Foreign language medium of instruction increases my social prestige.

Frequency Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 25 5.7 5.9 5.9
Disagree 56 12.7 13.2 19.1
Valid No idea 80 18.1 18.9 38.1
Agree 163 37.0 385 76.6 | 3.6028 4.0000 1.15327
Strongly Agree 99 22.4 23.4 100.0
Total 423 95.9 100.0
Missing  System 18 41
Total 441 100.0

As illustrated by Table 4-41, 59.4% of participant students feel that one
advantage of FLMI is the increase in their social prestige as long as they use English
effectively. The students who have no idea (18.1%) and do not agree (18.4%) with

the item 111.1.4. have almost the same percentages.
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Table 4-42: 111.1.10.Foreign language medium of instruction positively
affects students’ cognitive development.

Frequency Percent Valid | Cumulative ] Mean Median Standard
Percent Percent Deviation
Strongly Disagree 12 2.7 29 29
Disagree 24 5.4 5.7 8.6
No idea 110 249 26.3 349 3.8134 4.0000 .99813
Valid  agree 156 35.4 37.3 72.2
Strongly Agree 116 26.3 27.8 100.0
Total 418 94.8 100.0
Missing  System 23 5.2
Total 441 100.0

Table 4-42 reveals that 81.7% of all students assert the positive impact of
FLMI on students’ cognitive development, which might be regarded as another
advantage of EMI. One noteworthy finding here is that the number of opposing
students (36) is less than the number of students who are neutral (110) on the issue.

Table 4-43: 111.1.11.Being a graduate of a university with English medium instruction
provides better job opportunities to a person.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 4 9 1.0 1.0
Disagree 9 2.0 22 3.1
Valid No idea 35 7.9 8.4 115
Agree 128 29.0 30.6 421 4.4234 5.0000 .81068
Strongly Agree 242 54.9 57.9 100
Total 418 94.8 100.0
Missing System 23 5.2
Total 441 100.0

Moreover, Table 4-43 reflects the finding that 83.9% of all students have
parellel thoughts on another advantageous aspect of EMI which is providing better
job opportunities to the graduates. Only very few (2.9%) students seem to be against
it.

Table 4-44: 111.1.12. There is a need for English knowledge in working life after graduation.

Frequency | Percent Valid Cumulative Mean Median Standard
Percent Percent Deviation
Disagree 9 2.0 21 2.1
No idea 20 45 4.8 6.9
Valid Agree 104 236 248 317 4.5929 5.0000 .68286
Strongly Agree 287 65.1 68.3 100
Total 420 95.2 100.0
Missing System 21 4.8
Total 441 100.0
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As for Table 4-44, only 2% disagreement on the issue “There is a need for
English knowledge in working life after graduation.” indicates that almost all

students are aware of the significance of English for their business life.

Table 4-45: 111.1.13. Teaching content courses in English helps graduates to be successful in
their working life.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 17 3.9 4.0 4.0
Disagree 53 12.0 12.6 16.7
Valid No idea 73 16.6 174 34.0
Agree 104 23.6 24.8 58.8 3.8643 4.0000 1.19990
Strongly Agree 173 39.2 412 100
Total 420 95.2 100.0
Missing System 21 4.8
Total 441 100.0

Table 4-45 displays the result that only 12.9% of engineering students do not
believe in the effectuality of EMI in business life. However, the other 62.8% are
likely to anticipate that mastering of EMI courses would manifest itself in the long
run. Table 4-46 also validates this result with a similar finding.

Table 4-46: 111.1.14. Teaching content courses in English helps graduates to be
successful in their academic life.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 8 1.8 1.9 1.9
Disagree 30 6.8 7.2 9.1
Valid No idea 60 136 143 234
Agree 130 295 310 5441 4.1122 4.0000 1.02333
Strongly Agree 191 433 45.6 100
Total 419 95.0 100.0
Missing System 22 5.0
Total 441 100.0

According to 72.8% of respondents, teaching content courses in English helps
graduates to have potential achievements in their academic life. There seems to be a
small proportion of students thinking against the positive impact of EMI in their

academic affairs.

96



Table 4-47: 111.1.17.Foreign language medium of instruction is an effective
method to learn that language.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviatio
n
Strongly Disagree 34 7.7 8.2 8.2
Disagree 50 113 12.0 20.2
Valid No idea 80 18.1 19.2 39.4
Agree 139 315 334 72.8 3.5938 4.0000 | 1.23244
Strongly Agree 113 25.6 27.2 100
Total 416 94.3 100.0
Missing System 25 5.7
Total 441 100.0

Table 4-47 demonstrates that 57.1% of participants hold an optimistic
approach towards learning of the TL via EMI. 18.1%, however, do not have a ‘for or
against’ idea about this issue although they also have exposure to EMI.

When the related items to the factor of ‘personal, social and cultural
advantages of learning English’ are compiled, one might easily conclude that
students consider EMI at tertiary level to be beneficial for their academic and
business life, for their coginitive development and for the prestige it might bring
forth. In addition, students (57.1%) perceive that FLMI might be an effective
method to learn the TL.

Yet another factor emerged from the factor analysis of Part 111.1 (General
Attitude and Perceptions) is ‘negative attitude towards foreign language (English)
medium of instruction’. Tables below demonstrate the student responses on the

relevant factor.

Table 4-48: 111.1. 2. Medium of instruction at tertiary level should be Turkish,
not a foreign language.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 40 9.1 9.5 9.5
Disagree 158 35.8 374 46.9
. No idea 82 18.6 194 66.4
Valid
Agree 75 17.0 17.8 84.1 2.9313 3.0000 1.25113
Strongly Agree 67 15.2 15.9 100
Total 422 95.7 100.0
Missing System 19 4.3
Total 441 100.0
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According to Table 4-48, for instance, the respondents who disagree on the
point that medium of instruction at tertiary level should be Turkish rather than a FL,

comprise 44.9%. However, 32.2% of the respondents appear to be in favour of TMI.

Table 4-49: 111.1. 3. There should not be English medium instruction at higher education.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 103 234 24.6 24.6
Disagree 165 374 395 64.1
valid No idea 57 129 13.6 77.8
Agree 57 129 13.6 9141 24211 2.0000 1.23682
Strongly Agree 36 8.2 8.6 100.0
Total 418 94.8 100.0
Missing System 23 52
Total 441 100.0

Moreover, 268 students (60.8%) support that there should be EMI at higher
education, as is shown in Table 4-49. 93 students (21.1%) among the ones who

responded to this item seem to hold a negative attitude towards EMI.

Table 4-50: 111.1. 15. Foreign language medium of instruction restricts students’
academic creativity.

Frequency | Percent Valid Cumulative Mean Median Standard
Percent Percent Deviation
Strongly Disagree 63 14.3 15.1 15.1
Disagree 129 29.3 31.0 46.2
Valid No idea 95 215 22.8 69.0
Agree 69 15.6 16.6 85.6 2.8413 3.0000 1.27962
Strongly Agree 60 13.6 14.4 100.0
Total 416 94.3 100.0
Missing System 25 5.7
Total 441 100.0

Table 4-50 reveals that FLMI does not restrain the academic creativity of a
student according to 43.6% of participants whereas for 29.2%, it does.

2

Table 4-51: I11.1. 16. Foreign language medium of instruction restricts students
command of content knowledge.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 56 12.7 135 135
Disagree 122 27.7 294 42.9
Valid No idea 86 195 20.7 63.6
Agree 85 19.3 205 84.1 2.9590 3.0000 1.29501
Strongly Agree 66 15.0 15.9 100.0
Total 415 94.1 100.0
Missing System 26 59
Total 441 100.0
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As illustrated in Table 4-51, although 40.4% disagree with them, 34.3%
respondents seem to be of the opinion that they might not have a good command of

content knowledge on account of EMI.

Table 4-52: 111.1. 18. Foreign language medium of instruction negatively affects the
scientific and academic development of a native language.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 70 15.9 16.7 16.7
Disagree 124 28.1 29.7 46.4
Valid No idea 97 220 232 69.6
Agree 81 184 194 89.0 2.7823 3.0000 1.24772
Strongly Agree 46 104 11.0 100.0
Total 418 94.8 100.0
Missing System 23 52
Total 441 100.0

Another finding revealed in Table 4-52 is that 44% of students suppose
scientific and academic development of their L1 is not adversely affected by FLMI.
28.8%, however, think that EMI might restrain such developments in one’s native

language.

As a result of these findings, one might assert that students favouring EMI
outnumber the students supporting TMI. A majority of students also seem to be in
favour of EMI at higher education. Furthermore, it was revealed that most of the
students do not think EMI is a hindrance for the academic creativity, command of
content knowledge and developments in science.

The third factor emerged from the factor analysis of part I11.1 is ‘problems
encountered during EMI’. The results of the analysis regarding the relevant items are

provided in detail in the following tables.

Table 4-53: 111.1. 5. I have difficulty in understanding my teachers during the English
medium instruction courses.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 38 8.6 9.0 9.0
Disagree 101 229 240 33.0
Valid No idea 48 10.9 114 444
Agree 150 34.0 35.6 80.0] 3.3349 4.0000 1.28339
Strongly Agree 84 19.0 20.0 100.0
Total 421 95.5 100.0
Missing System 20 45
Total 441 100.0
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According to Table 4-53, while 53% of students seem to have difficulty
understanding their teachers during EMI courses, 31.5% imply that they are able to

follow EMI courses more conveniently.

Table 4-54: 111.1. 7. English medium instruction negatively affects the success of
university students in their content courses.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 48 10.9 115 115
Disagree 110 249 26.4 38.0
valid No idea 92 20.9 22.1 60.1
Agree 107 243 25.7 85.8 3.0457 3.0000 1.24584
Strongly Agree 59 13.4 14.2 100.0
Total 416 94.3 100.0
Missing System 25 5.7
Total 441 100.0

As is shown in Table 4-54, while 35.8% (158) of the students do not agree
with the idea that “English medium instruction negatively affects the success of
university students in their content courses.”, 37.7% (166) of students feel that EMI
negatively affects their success in tertiary education. Seemingly, students’ viewpoints

contravene in regard to this point with so close percentages.

Table 4-55: 111.1. 8. It would be better to teach English effectively rather than
English medium instruction.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 13 29 31 31
Disagree 44 10.0 10.5 13.6
Valid No idea 72 16.3 17.2 30.9
Agree 116 26.3 27.8 58.6 3.9378 4.0000 1.13415
Strongly Agree 173 39.2 414 100.0
Total 418 94.8 100.0
Missing System 23 5.2
Total 441 100.0

Moreover, it was found that 65.5% of students have a positive attitude
regarding the idea that teaching English effectively would be better than EMI. Table
4-55 reflect that 289 students appear to attribute more importance to being able to
use English competently than EMI itself.
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Table 4-56: 111.1. 9. It is a natural process to have higher education
in one’s native language.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 8 1.8 1.9 1.9
Disagree 55 125 133 15.2
valid No idea 125 28.3 30.1 453
Agree 137 311 33.0 78.3 3.5928 4.0000 1.02879
Strongly Agree 90 20.4 21.7 100.0
Total 415 94.1 100.0
Missing System 26 5.9
Total 441 100.0

In addition, 51.5% of the participants support the right to have higher
education in their mother tongue; however, 14.3% seem to be their opponents about

this issue.

To sum up, majority of participants (53%) acknowledge that they are having
difficulty understanding their lecturers in EMI courses and they (37.7%) adopt a
stance that EMI might negatively influence their academic success. 65% of them
would rather have English language education separately, instead of receiving it in an
integrated way in their major area courses. 51.5% also seem to accept that use of

native language as an instructional medium at tertiary level is a natural process.

All in all, there emerged a mutual agreement regarding the advantages of
FLMI on personal, social and cultural bases. Most students were found to be of the
same opinion that EMI affects their cognitive and social development. Furthermore,
one can learn a foreign language by means of FLMI according to the majority of
students. It was also revealed that students approach positively to the notion of EMI
in higher education and that it might not have restrictions on their academic
creativity, acquiring the content knowledge or applying science. On the other hand,
although many students adopt an affirmative stance towards EMI at tertiary level,
they also imply encountering challenges during an EMI course. They would rather
take additional English language education instead of EMI. Besides, a number of

students seem to believe in the importance of native language medium of instruction.
4.1.3.2. English Medium Instructional Process

The second section of the third scale (Part Ill) in the questionnaire is the
instructional process, which sought an answer to what the perceived effects of EMI

on students’ learning process are. The factor analysis of the 23 items in this section
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revealed four factors whose Varimax Rotated Component Matrix is shown in Table
4-57.

Factor 1: Problems encountered during EMI

Factor 2: Positive effects of EMI on the improvement of English language
skills

Factor 3: Positive effects of students’ English competence on EMI courses

Factor 4: Negative effects of EMI on the native language

Table 4-57: Rotated Component Matrix? of Part 111.2

Component

Factor 1 | Factor 2 | Factor 3 | Factor 4

111.2a.7. I have difficulty understanding the teachers’ answers in English. .784
111.2a.5. I have difficulty giving verbal answers to the questions in English. 746

111.2a.2. Having content courses in English prevents me from understanding the .738
lesson.

111.2a.4. During the lessons, | have difficulty in asking questions in English. 735
111.2a.10. | have difficulty understanding the sources in English. 124
111.2a.6. I have difficulty giving written answers to the questions in English. 704

111.2a.16. Having exams in English negatively affects my academic success. 700

111.2a.3. It is essential to have a Turkish summary of the content course that is .642
taught in English.
111.2a.12. Having content courses in English makes it difficult to keep the .538
terminology in mind.
111.2a.11. It is an extra burden to learn both Turkish and English terminology in 440
the courses.
111.2b.18. Having content courses in English improves my listening skills in .867
English.
111.2b.19. Having content courses in English improves my reading skills in .849
English.
111.2b.20. Having content courses in English improves my writing skills in .844
English.
111.2b.21. Having content courses in English improves my speaking skills in .780
English.
111.2b.17. Having content courses in English improves my grammatical 770
knowledge in English.
111.2a.15. English medium instruction helps me reach sources in my department .524
more easily.
111.2a.9. I can give a verbal summary of an English-medium course in English. .854

111.2a.8. | can write the summary of an English-medium course in English. a7
111.2a.13. It doesn’t matter if the lesson is given in Turkish or English; I can .693
express myself well in both.
111.2a.1. Having content courses in English affects my academic success in a 432
positive way.

111.2b.23. Having content courses in English affects the development of my
academic Turkish usage in a negative way. 881
111.2b.22. Having content courses in English affects my native language
(Turkish) in a negative way. 833

111.2a.14. Having content courses in English increases memorization. 468

Rotation Method: Varimax with Kaiser Normalization.
a. 4 components extracted.
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‘Problems encountered during EMI” was the first factor of the instructional

process section in the questionnaire. Responses to relevant items indicate that most

of the students are constrained by the challenges in the process of EMI.

Table 4-58: 111.2a.2. Having content courses in English prevents me from understanding

the lesson.
Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 38 8.6 9.2 9.2
Disagree 134 304 324 415
Valid No idea 52 11.8 12.6 54.1
Agree 126 28.6 304 84.5 3.1063 3.0000 1.26732
Strongly Agree 64 145 155 100.0
Total 414 93.9 100.0
Missing System 27 6.1
Total 441 100.0

Table 4-58, for instance, reflects a finding regarding one of these difficulties.

A majority of students (43.1%) acknowledge that having content courses in English

prevents them from understanding the lesson.

Table 4-59: I11.2a.3. It is essential to have a Turkish summary of the content course
that is taught in English.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 22 5.0 5.3 5.3
Disagree 38 8.6 9.2 145
Valid No idea 52 11.8 12.6 27.1
Agree 165 374 40.0 67.1] 3.8596 4.0000 1.13404
Strongly Agree 136 30.8 329 100.0
Total 413 93.7 100.0
Missing System 28 6.3
Total 441 100.0

As is shown in Table 4-59, 68.2% of respondents seem to feel the necessity

for a summary of subject matter they have learnt in English whereas for 13.6%, it is

not so essential.

Table 4-60: 111.2a.4. During the lessons, | have difficulty in asking questions in English.

Frequency | Percent Valid | Cumulative | Mean [ Median | Standard
Percent Percent Deviation
Strongly Disagree 21 4.8 5.1 5.1
Disagree 77 175 18.8 239
Valid No idea 45 10.2 11.0 349
Agree 170 385 415 76.3 | 3.5976 | 4.0000 1.18321
Strongly Agree 97 22.0 23.7 100.0
Total 410 93.0 100.0
Missing System 31 7.0
Total 441 100.0
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Another finding revealed in Table 4-60 is that it is a challenge for a great
majority of respondents (60.5%) to ask questions in English.

Table 4-61: 111.2a.5. | have difficulty giving verbal answers to
the questions in English.

Frequency | Percent Valid | Cumulative | Mean [ Median | Standard
Percent Percent Deviation
Strongly Disagree 21 48 5.1 5.1
Disagree 74 16.8 17.9 229
Valid No idea 37 8.4 8.9 31.9
Agree 178 40.4 43.0 749 ] 3.6522 | 4.0000 1.18087
Strongly Agree 104 23.6 251 100.0
Total 414 93.9 100.0
Missing System 27 6.1
Total 441 100.0

Along with asking questions in EMI classes, answering the questions verbally
is considered to be a challenge for the majority of students, which comprises 64% of

students according to Table 4-61.

Table 4-62: 111.2a.6. | have difficulty giving written answers to
the questions in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 40 9.1 9.7 9.7
Disagree 146 331 35.4 45.0
Valid No idea 50 11.3 12.1 57.1] 3.0315 3.0000 1.27389
Agree 115 26.1 27.8 85.0
Strongly Agree 62 141 15.0 100.0
Total 413 93.7 100.0
Missing System 28 6.3
Total 441 100.0

As for giving written answers in class to questions asked in English, there is a
slight difference between the ones who agree (40.2%) and disagree (42.2%) to the
item in Table 4-62.

Table 4-63: 111.2a.7. I have difficulty understanding the teachers’ answers in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 45 10.2 10.9 10.9
Disagree 133 30.2 32.3 43.2
Valid No idea 51 11.6 124 55.6
Agree 120 27.2 29.1 84.7 3.0558 3.0000 1.28978
Strongly Agree 63 14.3 153 100.0
Total 412 934 100.0
Missing System 29 6.6
Total 441 100.0

Similar to the results in the previous table, degrees of positive and negative

reactions of students to the item ‘I have difficulty understanding the teachers’
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answers in English.” are so close to each other with a proportion of 40.4%

disagreement and 41.5% agreement.

Table 4-64: 111.2a.10. | have difficulty understanding the sources in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 27 6.1 6.6 6.6
Disagree 144 32.7 353 41.9
valid No idea 85 19.3 20.8 62.7
Agree 105 23.8 25.7 88.5 3.0025 3.0000 1.15718
Strongly Agree 47 10.7 115 100.0
Total 408 925 100.0
Missing System 33 7.5
Total 441 100.0

According to Table 4-64, not many students (38.8%) seem to regard

comprehending resources in English to be challenging. For 34.5% of students,

however, it is hard to understand English sources.

terminology in the courses.

Table 4-65: 111.2a.11. It is an extra burden to learn both Turkish and English

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 59 13.4 14.4 14.4
Disagree 132 29.9 322 46.6
Valid No idea 67 152 16.3 62.9
Agree 94 213 229 85.9] 2.9024 3.0000 1.29895
Strongly Agree 58 13.2 141 100.0
Total 410 93.0 100.0
Missing System 31 7.0
Total 441 100.0
It is illustrated in Table 4-65 that learning both Turkish and English

terminology in EMI courses is considered to be a workload by 34.5% of students. On

the other hand, 43.3% are obviously contented with learning the terminology in both

languages.

Table 4-66: 111.2a.12. Having content courses in English makes it difficult to
keep the terminology in mind.

Frequency Percent Valid Cumulative Mean Median Standard
Percent Percent Deviation
Strongly Disagree 41 9.3 10.0 10.0
Disagree 122 27.7 29.8 39.9
Valid No idea 76 17.2 18.6 58.4 3.0465 3.0000 1.22686
Agree 117 26.5 28.6 87.0
Strongly Agree 53 12.0 13.0 100.0
Total 409 92.7 100.0
Missing System 32 7.3
Total 441 100.0
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It also emerged from the findings in Table 4-66 that there is not a significant
difference between the percentages of students who disagree (37%) and agree

(38.5%) on the point regarding the hardship of keeping the terminology in mind.

Table 4-67: 111.2a.16. Having exams in English negatively affects
my academic success.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 41 9.3 10.0 10.0
Disagree 107 243 26.0 359
Valid No idea 76 17.2 18.4 54.4
Agree 106 24.0 25.7 80.1 3.1966 3.0000 1.29483
Strongly Agree 82 18.6 19.9 100.0
Total 412 934 100.0
Missing System 29 6.6
Total 441 100.0

Moreover, while 33.6% of students do not think that their academic success is
negatively influenced due to having exams in English, 42.6% of them imply that they
endeavour to overcome linguistic barriers in exams which might adversely affect

their exam results.

To sum up, 43.1% of students assert that they are not able to understand
content courses simply due to EMI. 68.2% seem to feel a need for a Turkish
summary of each EMI lesson. While 60.5% have difficulty asking questions, it is
hard for 64% of students to give answers verbally. On the other hand, it was
discovered that 43.3% of students are satisfied with learning the engineering
terminology both in Turkish and English. As for 42.6%, exams in English are

negative effecters in their academic achievement.

Another factor of part Ill. 2. (Instructional process) is ‘the positive effect of
EMI on the improvement of English language skills’. The findings reveal that a great
majority of students agree on the positive impact of EMI on the improvement of four

skills and their grammatical knowledge.
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Table 4-68: 111.2b.17. Having content courses in English improves my grammatical
knowledge in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 13 29 31 31
Disagree 62 14.1 14.9 18.0
valid No idea 54 12.2 13.0 31.0
Agree 164 37.2 39.4 70.4 3.7740 4.0000 1.12020
Strongly Agree 123 279 29.6 100.0
Total 416 94.3 100.0
Missing System 25 5.7
Total 441 100.0

Table 4-68 illustrates that 65.1% of respondents favour the idea ‘Having

content courses in English improves my grammatical knowledge in English’. On

the other hand, 17% of students do not seem to perceive a development in their

grammatical competence.

Table 4-69: 111.2b.18. Having content courses in English improves
my listening skills in English.

Frequency | Percent Valid Cumulative Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 9 2.0 22 2.2
Disagree 34 7.7 8.2 10.3
Valid No idea 36 8.2 8.6 18.9
Agree 200 454 48.0 66.9 | 4.0168 4.0000 .96934
Strongly Agree 138 31.3 33.1 100.0
Total 417 94.6 100.0
Missing System 24 5.4
Total 441 100.0

The findings in Table 4-69 reveal that listening skills of 76.7% of respondents

are positively affected by EMI. 8.2% of students do not seem to have any viewpoints

on the item 111.2b.18 whereas 9.7% oppose to this idea.

Table 4-70: 111.2b.19. Having content courses in English improves
my reading skills in English.

Frequency | Percent Valid Cumulative Mean Median Standard
Percent Percent Deviation
Strongly Disagree 10 2.3 24 24
Disagree 31 7.0 7.5 9.9
Valid No idea 54 12.2 13.0 229
Agree 193 43.8 46.5 69.4 3.9542 4.0000 .97571
Strongly Agree 127 28.8 30.6 100.0
Total 415 94.1 100.0
Missing System 26 59
Total 441 100.0

When Table 4-70 and Table 4-71 are examined, one might infer that the
number of students (320) thinking that EMI improves their reading skill exceeds the
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number of students (300) who believe in a positive reaction between the writing skill

improvement and implementatiton of EMI.

Table 4-71: 111.2b.20. Having content courses in English improves
my writing skills in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 12 2.7 2.9 2.9
Disagree 53 12.0 12.7 15.6
valid No idea 52 11.8 12,5 28.1
Agree 180 40.8 432 71.2 3.8225 4.0000 1.07291
Strongly Agree 120 27.2 28.8 100.0
Total 417 94.6 100.0
Missing System 24 5.4
Total 441 100.0

The percentage of respondents (19.7%) not agreeing on the item 111.2b.20 is
more than the other disagreement percentages regarding the relationship between

reading, listening, grammatical knowledge and EMI.

Table 4-72: 111.2b.21. Having content courses in English improves
my speaking skills in English.

Frequency | Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 24 54 5.8 5.8
Disagree 71 16.1 17.1 229
Valid No idea 62 14.1 15.0 37.9
Agree 143 324 345 725 3.6087 4.0000 1.21791
Strongly Agree 114 25.9 275 100.0
Total 414 939 100.0
Missing System 27 6.1
Total 441 100.0

Moreover, 21.5% of students do not think that their speaking skill improves

as a result of EMI. 58.3% of students, however, agree with the item 111.2b.21.

Table 4-73: 111.2a.15. English medium instruction helps me reach sources
in my department more easily.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 12 2.7 3.0 3.0
Disagree 45 10.2 111 14.1
Valid No idea 59 134 14.6 28.6
Agree 152 345 375 66.2 3.8815 4.0000 1.08809
Strongly Agree 137 311 33.8 100.0
Total 405 91.8 100.0
Missing System 36 8.2
Total 441 100.0
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According to Table 4-73, a significant number of students (289) share a
common point on the issue that EMI helps them reach English resources concerning

their field of study. Only 57 students are found to disagree with them.

When the effects of EMI on the improvement of language skills were
analysed in the light of the aforementioned relevant items, it was found that students
consider their listening skill to improve most (76.7%) in comparison to other skills of
language learning. According to the findings, EMI also enables the improvement of
reading (72.6%), writing (68%) and speaking (58.3%) skills respectively. The impact
of EMI on grammar is also positively perceived by 65.1% of students. Moreoever,
65.6% believe that EMI helps them reach and review English sources more

conveniently.

The third identified factor is on the perceptions regarding ‘positive effect of
students’ English competence on EMI content courses’. The findings of the related

items are presented in the following tables.

Table 4-74: 111.2a.1. Having content courses in English affects
my academic Success in a positive way.

Frequency | Percent Valid Cumulative Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 53 12.0 12.8 12.8
Disagree 144 32.7 34.9 47.7
Valid No idea 106 24.0 25.7 73.4
Agree 62 14.1 15.0 88.4 2.7772 3.0000 1.19618
Strongly Agree 48 10.9 11.6 100.0
Total 413 93.7 100.0
Missing System 28 6.3
Total 441 100.0

Among 413 respondents, 44.7% of students do not think that having content
courses in English affects their academic success in a positive way, which is shown
in Table 4-74.

Table 4-75: 111.2a.8. | can write the summary of an English-medium course in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 35 79 8.5 8.5
Disagree 75 17.0 18.2 26.8
Valid No idea 90 20.4 219 48.7
Agree 149 338 36.3 84.9 3.3114 4.0000 1.18129
Strongly Agree 62 141 15.1 100.0
Total 411 93.2 100.0
Missing System 30 6.8
Total 441 100.0
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Table 4-75, on the other hand, indicates that 47.9% of students regard
themselves as competent enough to write the summary of a subject matter in English,

while 24.9% do not seem to have sufficient linguistic confidence to do so.

Table 4-76: 111.2a.9. | can give a verbal summary of an English-medium course in English.

Frequency | Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 38 8.6 9.2 9.2
Disagree 124 28.1 30.2 394
valid No idea 95 215 23.1 62.5
Agree 104 23.6 253 87.8 3.0097 3.0000 1.18934
Strongly Agree 50 11.3 12.2 100.0
Total 411 93.2 100.0
Missing System 30 6.8
Total 441 100.0

With respect to giving a summary of the lesson content verbally, the
proportion of opponents (36.7%) is slightly bigger than the proportion of supporters
(34.9%) of the item I11.2a. 9.

Table 4-77: 111.2a.13. It doesn’t matter if the lesson is given in Turkish or English;
I can express myself well in both.

Frequency Percent Valid | Cumulative | Mean Median Standard
Percent Percent Deviation
Strongly Disagree 66 15.0 16.0 16.0
Disagree 137 311 333 49.3
Valid No idea 77 175 18.7 68.0
Agree 84 19.0 20.4 88.3 2.7840 3.0000 1.26508
Strongly Agree 48 10.9 11.7 100.0
Total 412 934 100.0
Missing System 29 6.6
Total 441 100.0

As for the findings in Table 4-77, it can be clarified that 132 participants
(29.9%) are able to effectively express themselves no matter what the medium of
instruction is while 203 (46.1%) of them consider that language of instruction is an
essential component for a proper self expression and that they do not perceive

themselves as having such a good command of English.

In order to present an overall summary of the items relevant to the 3" factor
‘positive effect of students’ English competence on EMI content courses’, one might
conclude that majority of students do not feel linguistically competent to pursue EMI
courses effectively. For instance, 44.7% point out a decline in their academic

performance and success rate, which was resulted from EMI. While 47.9% can write
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the summary of an EMI course, 36.7% imply their speaking skill is not good enough
to summarize the subject matter in a spoken way. Moreover, 46.1% of students
acknowledge not being able to express themselves in English as clearly as in their
L1.

The last factor of part 1.2 comprise the viewpoints regarding ‘negative
effects of EMI on the native language’, which are evaluated in tables below.

Table 4-78: 111.2a.14. Having content courses in English increases memorization.

Frequency Percent Valid | Cumulative | Mean Median | Standard
Percent Percent Deviation
Strongly Disagree 25 57 6.1 6.1
Disagree 81 18.4 19.7 25.7
Valid No idea 75 17.0 18.2 439
Agree 137 311 333 77.2 3.4709 4.0000 1.21091
Strongly Agree 94 21.3 22.8 100.0
Total 412 93.4 100.0
Missing System 29 6.6
Total 441 100.0

Table 4-78 suggests that EMI is not regarded as a push factor for
memorization according to 24.1% of participants, whereas more than half of the

students (52.4%) have to memorize the content of EMI courses.

Table 4-79: 111.2b.22. Having content courses in English affects my native language
(Turkish) in a negative way.

Frequency | Percent | Valid Cumulative | Mean Median | Standard
Percent | Percent Deviation
Strongly Disagree 128 29.0 30.7 30.7
Disagree 168 38.1 40.3 71.0
Valid No idea 65 147 15.6 86.6
Agree 36 8.2 8.6 95.2 2.1655 2.0000 1.10243
Strongly Agree 20 45 4.8 100.0
Total 417 94.6 100.0
Missing System 24 5.4
Total 441 100.0

According to Table 4-79, 67.1% of the students disagree that EMI has a
negative impact on their L1 usage. A small number of students (56) think that their

native language is being negatively affected due to the implementation of EMI.
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Table 4-80: 111.2b.23. Having content courses in English affects the development of my
academic Turkish usage in a negative way.

Frequency Percent | Valid Percent | Cumulative | Mean Median Standard
Percent Deviation
Strongly Disagree 107 243 25.7 25.7
Disagree 128 29.0 30.7 56.4
Valid No idea 70 15.9 16.8 731
Agree 76 172 18.2 914 25348 2.0000 1.28391
Strongly Agree 36 8.2 8.6 100.0
Total 417 94.6 100.0
Missing System 24 5.4
Total 441 100.0

Table 4-80 illustrates that academic language usage in one’s L1 is not
adversely affected by EMI according to 53.3% of the respondents. 25.4%, however,
imply that they might not be able to participate in academic affairs due to the

negative impacts of EMI on their L1.

To conclude, the findings from three items in relation to the 4" factor
‘negative effects of EMI on the native language’ reveal that EMI stimulates
memorization according to a majority of students (52.4%). 67.1% claim that their L1
(Turkish) is not adversely affected by EMI and according to 53.3%, EMI does not
have a negative impact on the development of academic language use in Turkish.

In the last part of the third scale in the questionnaire, students were invited to
write any additional opinions regarding the positive and negative sides they perceive
about EMI. Table 4-81 illustrate students’ perceptions about the positive sides of
having content courses in English. A major proportion of students (9.3%) suppose
that English language is dynamic in their life owing to the implementation of EMI,
which improves their level of English. Besides, 9.1% of students state that EMI
improves their knowledge of occupational terminology and helps them learn the
English terminology related to their own department. Another advantage of EMI for
8.8% of participants is that reaching original sources concerning their field of study
more conveniently. However, out of 441 students in total, the number of students
answering this part is 226 (51.2%).
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Table 4-81: What are the positive sides of having content courses in English?

Frequency Percent Valid Cumulative
Percent Percent
It increases success and quality 12 2.7 5.3 5.3
in international grounds.
Ease for research and reaching 39 8.8 17.3 22.6
sources
It improves four skills 17 3.9 7.5 30.1
It helps get academic 26 5.9 115 41.6
knowledge/language more
easily, increases the chance of
academic career
It helps English to be dynamic. 41 9.3 18.1 59.7
It helps departmental 40 9.1 17.7 774
terminology to develop.
More job opportunities. 17 3.9 7.5 85.0
None 6 1.4 2.7 87.6
Valid Being one step further in 4 9 1.8 89.4
worklife.
It helps gain different 3 7 13 90.7
perspectives and learn about
cultures.
Opportunity of education 5 1.1 2.2 92.9
abroad
Joy of reading and 1 2 4 934
comprehension
International job prospects 11 25 4.9 98.2
Vocabulary knowledge and 2 .5 .9 99.1
creativity
Ease for the command of 2 5 9 100.0
content course
Total 226 51.2 100.0
Missing System 215 48.8
Total 441 100.0

Table 4-82: What are the negative sides of having content courses in English?

Frequency Percent Valid Cumulative
Percent Percent

Difficulty in understanding 126 28.6 58.1 58.1
Teachers’s lack of proficiency 12 2.7 55 63.6
in English and not being able
to teach via English
Not being able to learn English 22 5.0 10.1 73.7
terminology when already
being unaware of their Turkish
connotation, inadequecy in the
departmental course

Valid knowledge
Rote-learning/ memorization 16 3.6 7.4 81.1
Decrease of general success 18 4.1 8.3 89.4
and output
Distractibility 5 11 2.3 91.7
None 12 2.7 55 97.2
Too much time required to 6 14 2.8 100.0
search and study
Total 217 49.21 100.0

Missing System 224 50.8

Total 441 100.0
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With regard to the perceptions of students based on the negative sides of
EMI, the biggest proportion seems to be on the point of ‘difficulty in the
comprehension of EMI courses’. Of 217 participants answering this question, 126
students state this reason for their idea that EMI is disadvantageous. On the other
hand, students think their departmental knowledge is still inadequate; they have not
acquired the Turkish terminology yet and therefore, have difficulty learning the

English versions of the terms.

According to Table 4-83, 17 students acknowledge their viewpoints in that
overhauling of the system of education and alteration in foreign language policy are
required. While 11 students urge for a support regarding the implementation of EMI

in their university setting, 8 students seem to be in favour of TMI.

Table 4-83: Opinions of students on the issue of foreign language (English)
medium of instruction

Frequency | Percent | Valid | Cumulative
Percent | Percent

Failure in the system of 17 39 354 354
education and foreign language
policy; difficulty in foreign
language education
Support for native language 8 1.8 16.7 52.1
medium of education
Support for English medium 11 25 22.9 75.0
instruction
EMI shouldnot be obligatory; 6 14 125 87.5
partial EMI is unnecessary.
Setting to teach and learn via 3 v 6.3 93.8
English is not fully provided
Feeling the questionnaire is 3 v 6.3 100.0
useful
Total 48 10.9| 100.0

Missing System 393 89.1

Total 441 100.0

In conclusion, the findings emerged from the analysis of students’ perceptions
regarding the EMI instructional process imply that a great majority of students
encounter linguistic problems during the implementation of EMI and that they need
Turkish summary almost after each lesson. While it is challenging for them to ask
questions and give verbal answers to the lecturers, they do not have as much
difficulty in giving written reactions. For most students, learning the terminology of

engineering in both languages seems to be advantageous. However, having exams in
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English might lead to unfavourable results for their academic achievements. On the
other hand, a vast majority of students believe that EMI improves their language
skills; listening skill having the highest and speaking skill having the lowest
percentages for improvement. Grammar knowledge and review of original resources
are also positively affected by EMI. Students do not feel proficient enough to pursue
full EMI courses because of linguistic deficiencies. Their academic performance and
success rate might also deteriorate on account of EMI. Furthermore, most students
seem to memorize the subject matter delivered in TL. On the other hand, many
students suppose that EMI does not have an adverse effect on Turkish and that
academic Turkish usage has no direct relation to EMI.

4.1.4. Comparison of Partial and Full EMI Students

The quantitative strand of the present study provided a framework to analyse
the difference in the perceptions of partial and full EMI students. The answers to
particular items in the questionnaire enabled the researcher to compare and contrast
students’ reactions towards EMI. Although there was no significant difference (p
>.05) on the results of all items in the questionnaire reflecting commonalities and
differences between partial and full EMI students, the meaningful cross relationships

are presented with their details below.

Difference between partial and full EMI students’ perceived frequency of
English use in content courses, selective content courses and selective courses.
Figure 4-9 illustrates the difference between partial and full EMI students in terms
their perceived frequency of English use in EMI content courses in their specific
departments.
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Figure 4-9: Frequency of English use in content courses that partial and full EMI students
have taken

According to Figure 4-9, content courses in full EMI programs are conducted
‘always’ and ‘mostly’ in English. EMI courses are ‘sometimes’ covered in English
according to 2 students in civil engineering, 3 students in control and automation
engineering and 4 students in industrial engineering departments. In partial EMI
programs, however, ‘sometimes English’ option has the highest percentage in all
departments except industrial engineering, whose 24 students stated that content
courses are covered mostly in English. Yet another remarkable point is that in partial
EMI programs, students marked the option of ‘Always Turkish’. According to 5
mechatronics engineering, 2 mathematics engineering, 7 chemical engineering, 2
metallurgical and materials engineering, 8 of civil engineering, 8 bioengineering, and
4 control and automation engineering students, EMI content courses are always

conducted via Turkish language.

Figure 4-10 demonsrates the difference between partial and full EMI students

regarding their perceived frequency of EMI in selective content courses.
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Figure 4-10: Partial or Full EMI * English use in content courses (Selective content courses)

In full EMI programs, selective content courses are generally conducted via

English whereas in partial EMI programs, those courses might ‘sometimes’ be

covered in English. In each department, Turkish medium is also used in partial EMI

programs.

Another division was observed on the frequency of English use in selective

courses of partial and full EMI departments. Figure 4-11 illustrates the percentages

of two programs in each department.
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Figure 4-11: Partial or Full EMI * English use in content courses (Selective courses)

According to the findings in Figure 4-11, selective courses are covered in

Turkish in partial EMI programs of mathematical engineering and industrial

engineering departments. A noteworthy point here is that in full EMI programs of

these departments including civil engineering department, Turkish language is also

used as an instructional medium.

Difference between partial and full EMI students’ preference for English use

in content courses, selective content courses and selective courses. The same 441

participants were also asked about their preference for the frequency of English use

in their major area courses.
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Figure 4-12: Partial and full EMI students’ preference for the frequency of English use
in content courses they have taken

According to Figure 4-12, students in the same department but two different
programs (partial and full EMI) dissent from each other in terms of their preference
for the medium of instruction. In mechatronics engineering, for instance, while 4 of
participant students in full EMI program prefer their courses to be mostly in English,
17 partial EMI students demand to be exposed to courses which are always
conducted in English. Mathematical engineering students, on the other hand, always
(5 full EMI students) and mostly (23 partial EMI students) prefer their courses to be
in English. In industrial engineering department, 4 students in full EMI program opt
for a thorough EMI whereas 18 students in partial EMI program reflect that they
want TMI. Interestingly, in this department’s full EMI program, 2 students marked
‘always Turkish’ option. While 3 of full EMI civil engineering students prefer full
TMI, 3 others seem to be in favour of full EMI. In partial EMI program of the same

department, 18 students opt for TMI.
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Figure 4-13 demonstrates partial and full EMI students’ choice for the
medium and its frequency in their selective content courses. Partial EMI students in
the departments of mathematical engineering, industrial engineering, metallurgical
and materials engineering and bioengineering reflect that they are contented with
partial EMI since they demand their selective content courses to be ‘sometimes
English’. Students of other partial EMI departments (mechatronics engineering,
chemical engineering, control and automation engineering) seem to have an
inclination towards full EMI. Civil engineering partial EMI program has the same
number of students preferring partial EMI (17 students) or full TMI (17 students),
which implies that they are less keen on full EMI. Full EMI students, reflecting that
they do not favour TMI in their departments, mostly prefer their selective content

courses to be in English.
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Figure 4-13: Partial or Full EMI * Preference for the frequency of English use in the courses
(Selective Content courses)

As for the selective courses, Figure 4-14 helps identify the different

viewpoints with regard to the linguistic medium.
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Figure 4-14: Partial or Full EMI * Preference for the frequency of English use in the courses
(Selective courses)

According to Figure 4-14, an attention-grabbing point is that full EMI
students do not prefer their selective courses to be completely in English, except for
chemical engineering, metallurgical and materials engineering, control and
automation engineering. In partial EMI programs of industrial engineering, civil
engineering, control and automation engineering departments, TMI seems to be the

most favourable medium of instruction.

Difference between partial and full EMI students’ perceived level of English
proficiency. Partial and full EMI students were compared in terms of their
proficiency in four skills including grammar and vocabulary knowledge. There was a
significant difference (p<.05) between partial and full EMI students regarding their
proficiency level in reading and listening skill, which could be interpreted by the

following charts.
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Figure 4-15: Partial or Full EMI * Proficiency Level in English (Reading)

According to Figure 4-15, while 46.9% of partial EMI students think that
their reading skill is good, 33.2% of them perceive that it has an average level. 5.8%,
however, tend to consider their reading skill to be poor. On the other hand, 54.9% of
full EMI students have a perception that their reading skill is good and 27.5% feel it
is excellent. According to full EMI students, their reading skill is either excellent or
good because none of the students appear to have an impression that their reading

skill is poor or at beginner level.

As for the skill of listening (Figure 4-16), the responses of partial and full
EMI students reveal a significant difference as well. While partial EMI students
suppose that their listening skill is generally at an average level, full EMI students
have an overall idea that it is good enough. This can be attributed to tha fact that
41.8% of the students of partial EMI programs perceive that their listening skill is
average wheras 33.4% feel that it is good. On the other hand, more than half of the
full EMI students (54.9%) regard their listening skill as good and only 9.8% consider

it to be poor.
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Figure 4-16: Partial or Full EMI * Proficiency Level in English (Listening)

On the other hand, students of partial and full EMI programs do not reflect a
noteworthy difference (p>.05) in terms of their perceptions of their perceived

competence in writing, speaking, grammar and vocabulary.

e Partial or Full EMI * Proficiency Level in English (Writing)
e Partial or Full EMI * Proficiency Level in English (Speaking)
e Partial or Full EMI * Proficiency Level in English (Grammar)

e Partial or Full EMI * Proficiency Level in English (Vocabulary)

It also emerged from the quantitative data analysis that students of both
programs have a parallel approach towards EMI; however, when the responses of
students in both programs to the following two items were analysed, their Chi-Square
value was found to be <.05. Therefore, their differences could be interpreted in
detail.

e Partial or Full EMI * I have difficulty in understanding my teachers
during EMI courses.
e Partial or Full EMI * Having exams in English negatively affects my

academic success.
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| have difficulty in understanding my teachers during EMI courses. Partial
and full EMI students display a dissimilar approach on the point if they have
difficulty understanding their teachers in the courses conducted in English.
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Figure 4-17: Partial or Full EMI * | have difficulty in understanding my
teachers during EMI courses.
As is shown in Figure 4-17, 58.2% of the students of partial EMI programs
have difficulty understanding their lecturers in EMI content courses. However,

following EMI lectures does not seem to require a great effort according to 56% of
the full EMI students.

Having exams in English negatively affects my academic success. Answers of

partial and full EMI students to this item revealed a divergence as is illustrated in
Figure 4-18.
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Figure 4-18: Partial or Full EMI * Having exams in English negatively affects
my academic success.
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47.6% of partial EMI students agree with the idea that having exams in
English negatively affects their academic success whereas 55% of full EMI students
feel that taking English-medium exams does not cause an adverse impact on their

academic success.

On the other hand, not a meaningful conclusion could be drawn from the
crosstabs given below because their Chi-Square value was >.05. Hence, it can be said
that there is no meaningful variation between the ideas of partial and full EMI
students on the following points.

e Partial or Full EMI * Medium of instruction at tertiary level should be
Turkish, not a foreign language.

e Partial or Full EMI * There should not be English medium instruction at
higher education.

e Partial or Full EMI * Having content courses in English affects my
academic success in a positive way.

e Partial or Full EMI * Having content courses in English prevents me from
understanding the lesson.

e Partial or Full EMI * Having content courses in English increases
memorization.

e Partial or Full EMI * Content courses in English do not prevent me from
participating classroom activities.

e Partial or Full EMI * English medium instruction negatively affects the
success of university students in their content courses.

e Partial or Full EMI * Foreign language medium of instruction positively
affects students’ cognitive development.

e Partial or Full EMI * Foreign language medium of instruction restricts
students’ academic creativity.

e Partial or Full EMI * Foreign language medium of instruction restricts
students’ command of content knowledge.

e Partial or Full EMI * Foreign language medium of instruction is an

effective method to learn that language.
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e Partial or Full EMI * It would be better to teach English effectively rather
than English medium instruction.

e Partial or Full EMI * Being a graduate of a university with English
medium instruction provides better job opportunities to a person.

e Partial or Full EMI * During the lessons, | have difficulty in asking
questions in English.

e Partial or Full EMI * | have difficulty giving verbal answers to the
questions in English.

e Partial or Full EMI * | have difficulty giving written answers to the
questions in English.

e Partial or Full EMI * It is an extra burden to learn both Turkish and
English terminology in the courses.

e Partial or Full EMI * It doesn’t matter if the lesson is given in Turkish or
English; I can express myself well in both.

e Partial or Full EMI * English medium instruction helps me reach sources
in my department more easily.

e Partial or Full EMI * Having content courses in English improves my
grammatical knowledge in English.

e Partial or Full EMI * Having content courses in English improves my
listening skills in English.

e Partial or Full EMI * Having content courses in English improves my
reading skills in English.

e Partial or Full EMI * Having content courses in English improves my
writing skills in English.

e Partial or Full EMI * Having content courses in English improves my
speaking skills in English.

After the descriptive analysis of student questionnaires, analysis of qualitative

data gathered from focus group interviews conducted with students and lecturer

interviews are presented in the following part.
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4.2. Analysis of Qualitative Data
4.2.1. Analysis of Focus Group Interviews with Students
Qualitative analysis of focus group interviews provided 40 codes and 11

categories. The codes, categories and concepts are illustrated in Table 4-84. The
categories having similar characteristics helped identify three concepts:

1) Perceptions towards English language
2) Perceptions towards EMI

3) Possible solutions, strategies and suggestions at micro and macro level

127



Table 4-84: Codes, categories and concepts of student interviews

CODES

CATEGORIES

CONCEPTS

e English is a global language.

e Sources are mostly in English.

o Essential for business life

e English competence prepares one to
abroad experience.

e English is required in international
companies.

o Importance of learning English
o Necessity of learning English

1) Perceptions towards
English language

e EMI has advantages and benefits.
¢ Related terminology in the target
language is acquired.

e EMI has disadvantages.

¢ Difficulty of dealing with English
e EMI is a waste of time.

e Lack of quality in preparatory school
education

o EMI poses no benefit.

e Lack of interest

e Lack of motivation

e Faults in foreign language education
system

Memorization

Rote learning

Translation

Lack of fluency in speaking
Code-switching in class
Comprehension problems
Participation problems
Adaptation problems
Multitasking in class is hard.
Failure in exams

Degeneration of mother tongue
Partial EMI is more favourable.
Lack of readiness for EMI

¢ Difference in teaching styles

o Lack of standardization in delivering
the lesson

e Much time and effort is for EMI.
o Self-study is needed.

o Advantages of EMI

e Disadvantages of EMI

o Preference for partial EMI

o Linguistic barriers for students

o Emotional barriers for students

o Lack of standardization in the
implementation of EMI among
departments

2) Perceptions towards
EMI

e Preparatory school is obligatory.

¢ Preparatory school should revise its
education plan.

e Strategies developed by students for
effective learning

e Abroad experience is required.

e EMI should be selective.

e First basic English and then academic
English should be taught.

¢ Vocational English

e English native teachers could cover
EMI courses.

o Overhaul of preparatory school
education

e Strategies of students to cope with EMI

¢ Solutions to EMI problems by students

3) Possible solutions,
strategies and
suggestions at macro
and micro level
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1) Perceptions towards English language. The concept of ‘perceptions
towards English language’ has two categories;
e Importance of learning English

e Necessity of learning English

One particular point that all interviewees agreed upon is the importance and
necessity of competence in English. Since the two categories are associated in terms

of notion and students’ responses were integrated, they were interpreted together.

All students participating in the interview acknowledged that English
language is the mutual language among academicians, business people, customers,
Erasmus students or students from diverse regions; and that one should be proficient
In interacting via English in order to stand as a global citizen. S7 from industrial
engineering department, for instance, supported the use of English at tertiary level
because of the reasons that English competence would lead the way to being a global

citizen having a potential to do business internationally.

S7: “The fact that English is the common language in the world makes it

more meaningful for us to take courses via English. If we take academic

education in English, we become universally competent... as long as EMI is

applied properly. We will have a potential to work abroad.”.

For S13, “English is the global language, we have to learn it.” As for S17,
most of the resources necessary for their departmental studies are written in English
and competence of English is a necessity for them to reach and comprehend those

materials.

S17: “... when I wonder about something, I google it and resources are
mostly in English... T realized that Turkish ones are so limited. There are
millions of resources in English.”

Likewise, S18 from mechatronics engineering stated that English is the
prerequisite for pursuing a career or having a promotion and S16 appreciated the

compulsory nature of English language.

S18: “... English is an obligation for us, you cannot pursue a career or have a
promotion without it.”

129



S16: “... by education, foreign language learning can be done to some extent.
Well, I don’t support full TME actually. We will all walk on the paths of
worklife. We may have to be exposed to foreigners in international
companies, do business with them...”

In a similar vein, S4 referred to the requirement of English in international

companies.

S4: “We all have to know English... we are going to work in companies,
things require English. We have to learn it here, as we learn many things.”

As can be interpreted by the statements extracted from student interviews, the
participants of the EMI process share a similar approach towards the point of the

importance and necessity of learning English.

2) Perceptions towards EMI. With regard to their EMI experience, students
addressed the positive and negative reflections of EMI on their academic studies
which could be regarded as advantages and disadvantages. Among the options
offered by their institutions for the medium of instruction, they reflected three
different perspectives (partial EMI, TMI and full EMI), partial EMI having the

highest proportion to be taken into consideration.
The concept of ‘perceptions towards EMI” is discussed under six categories:

e Preference for partial EMI
e Advantages of EMI

e Disadvantages of EMI

e Linguistic barriers

e Emotional barriers

e Lack of standardization in the implementation of EMI among departments

Preference for partial EMI: In the focus group interviews, students were
initially inquired about their preference for the medium of instruction, about which
medium type they consider to be more effective; TMI, partial (30%) EMI or full
(100%) EMI.

Table 4-85 demonstrates the category of students’ answers to this question.
The findings reveal that among 30 participants; 15 students regard partial EMI as

more effective and 11 students prefer TMI whereas only 4 students opt for full EMI.
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Table 4-85: Students’ preference for the medium of instruction

PARTIAL EMI TURKISH MEDIUM FULL EMI
INSTRUCTION
S4.Bioengineering S1. Bioengineering S6. Bioengineering
S8. Industrial Engineering S2. Bioengineering S7. Industrial Engineering
S9. Industrial Engineering S3. Metallurgical and. Materials (100% EMI student)
S10. Industrial Engineering Engineering S17. Mechatronics
S11. Industrial Engineering S5. Bioengineering (100% EMI Engineering (100% EMI
S12. Industrial Engineering student) student)
S13. Industrial Engineering S16. Industrial Engineering. S26. Mathematical
S14. Mechanical Engineering S18. Mechatronics Engineering Engineering
S15. Industrial Engineering S19. Civil Engineering
S21. Civil Engineering S20. Civil Engineering
S24. Civil Engineering S22. Civil Engineering
S25. Metallurgical and Materials S23. Civil Engineering
Engineering S30. Civil Engineering
S27. Mathematical Engineering
(100% EMI student)
S28. Civil Engineering
S29. Civil Engineering

It is obvious in Table 4-85 that a majority of students prefer partial EMI with

the reasons that they do not feel linguistically prepared for a full EMI program

because of the deficiencies in their English competence. Some students suggested

taking service courses via English rather than the major area courses. According to

students favouring partial EMI, content courses are hard to comprehend; therefore,

they should be taught in one’s native language. In order to maintain the active use of

English and spare some time and effort to it in tertiary education, service courses

might be conducted through EMI or additional English courses might be promoted

by the administrators:

S12: “There is no point of full TME... similarly, if my English level were
good, | would say full EMI. You have to prepare yourself fully before you
begin to study at university; for a person whose English level is average,
partial EMI is ideal.”

S14: “Service courses like Physics, Chemistry and Math should be English-
medium. Numerical (sayisal) courses should all be given via English; non-
math (verbal) courses can also be EMI but they are harder to follow. There
are less words in numerical courses, which are universal...”

S25: “Partial EMI would be the best... because when we cover the content
course in Turkish, we will have a good command of content knowledge as we
learn more easily and quickly... but English language education should also
be provided to us.”

The statements above indicate that students have expectations for preserving

the active use of English by means of EMI service courses or additional language
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courses; however, they do not seem to demand a thorough hegemony of English
language in their tertiary education. In that sense, partial EMI might serve their

needs.

S11, being a student of industrial engineering partial EMI program, expressed
straightforwardly that exposure to full English in content courses would be too

challenging; hence, partial EMI has its probable justifications.

S11: “... no one imposes us to choose full EMI, we do it personally. | used to
regret not prefering full EMI, but now | am happy that | did not choose it...
because | speak in Turkish by birth and it becomes hard to comprehend when
it is directly in English. Therefore, partial EMI is advantageous.”

Another finding emerged from student interviews is that few students require
their subject courses to be covered in Turkish. According to their perceptions, it

would be ideal to provide English language education additionally.

S23: “It should be completely TMI. The comprehensibility of the lesson
decreases day by day. EMI is a problematic process.”

S25: “I took EMI Matlab course last semester. Our teacher gave only the
basic information that we can learn in numerical courses... however, I had
friends who took TMI Matlab course- although we are in the same
department, the content was explaint in more detail to them. We have been
taught the superficial part but they are given the whole system that they can
even develop the program by themselves.”

Taking the student responses into account, we can reach to a deduction that
most of the engineering students do not demand to completely refrain from English
at tertiary education. As they dissent regarding the medium of instruction, there

emerged different viewpoints even among the ones favouring partial EMI.

S8: “I prefer partial EMI- which | am exposed to. We take content courses in
English and this is sufficient for us for our departmental knowledge.
However, we don’t need to take courses like Math, Physics via English. And
these courses are given in Turkish to us as we wont need them in our
worklife. That’s why, | prefer partial EMI.

S9: “T also prefer partial EMI... because for an industrial engineer at least,
courses like Math, Physics, Chemisty will be of no use- we are not the people
who will work in production stage. Since we are going to work like the
graduates of business school, these courses will not contribute to our future
abroad... I dont know I may regret not having full EMI in the future.”
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S14: “Partial EMI. Service courses like Physics, Chemistry and Math should
be English-medium. Math (sayisal) courses should all be given via English;
non-math (verbal) courses can also be EMI but they are harder to follow.
There are less words in numerical courses, which are universal.”

As can be inferred from the excerpts of S8, S9 and S14, while some students
urge service courses such as Math, Physics, etc. to be conducted through the medium
of English, some others would rather EMI be applied in major area courses as service

courses are taken for granted.

Advantages of EMI: The analysis of interview transcripts revealed that
advantages of EMI at tertiary education seem to be mostly future-oriented as students
were found to perceive that they would be able to embrace the benefits of EMI when
they graduate and need English in their professional business life. S16 summarized
the reasons for the implementation of EMI in their department as such that, they are
provided with education through English medium in order not to feel aliegnated from
the TL and keep it active in their life, which would help them be successful business

partners in their worklife.

S16: “Now... the advantages of EMI are: English is a must in worklife as |
said. The aim of our system of education is that... actually, getting acquainted
with English in the department. Students get exposed to content knowledge in
English so that they can become successful in business life in the future.”

The qualitative analysis of students’ viewpoints suggested that EMI is
instrumental and purposive for the comprehension of the international course
materials in their original language. Furthermore, when they go abroad, their English
competence would ease their job as they would be able to express themselves easily.
According to S17,

“The advantages will show themselves in the future... in the international
companies and also research areas. | don’t have much vocational knowledge
yet...”

S26, on the other hand, acknowledged that EMI is favourable and practical

for Erasmus students or other foreign students studying in their university.

S26: “As an advantage... for Erasmus students it will be useful... or it is
advantageous for us since English is a must for our department and business
life. | see no disadvantages.”
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S27 seemed to favour the practice of acquiring the engineering terminology in
English along with the terminology in Turkish;

“There are lots of advantages of being aware of the English terminology of
your own profession... we may have a foreign contact in worklife in the
future.”

Consequently, the student responses unfolded a small number of advantages,
signalling that EMI has not yielded benefits for students yet.

Disadvantages of EMI: The analysis of focus group interviews revealed that
the codes introducing the category of ‘Disadvantages of EMI’ were remarkable in
terms of number. Some of the adverse effects of EMI specified by students are rote-
learning, memorization, extensive time and effort requirement, work and study load,
adaptation problems, and differences in lecturing styles. Regarding the
disadvantages, the interviewees stated a great many reasons to prove that EMI is

considerably problematic for them.

S2, for instance, claimed that EMI is “... completely disadvantageous. It
becomes too much work load for us.” and that they have to do self-study in order to

comprehend the course content. S7 agreed with S2 in that;

S7: “... it is a disadvantage. Technical universities have an aim of giving
technical knowledge and therefore want to give it basicly in Turkish- as it is
easier to do so. EMI requires more time and effort...”

Exposure to EMI was considered to be a total failure by S13 due to the

following reasons:

S13: “I studied Control and Automation Engineering for 2 years at Istanbul
University and then chose this department. As a vertical transfer student, |
had serious problems with partial EMI courses. Being a graduate of a
vocational high school, | had basic knowledge problems already. Now it has
become more like a burden on my shoulders. For a person like me, it is a total
disadvantage. Many friends are about to drop out. Partial EMI is not that
much bad for us, at least we can take most of the courses in Turkish... we can
intake the content at least- as my friend has said.”

The answers of students regarding the possible perceived effects of EMI on
their learning events indicate that students in EMI courses have difficulty expressing

themselves, asking questions and giving clarifications, comprehending the subject
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matters and internalizing the instructional message that is conveyed by the lecturer.
However, some students were found to be of the opinion that EMI lecturers also
encounter difficulties while performing in English and expressing themselves with
respect to the delivery of content courses. S12, for instance, seemed to be too

concerned about this issue with his utterances that;

S12: “So long as the teacher can explain the content course, it is all
advantageous. However, as some friends said, even teachers have difficulty
and skip English and use Turkish medium. So it is disadvantageous under
these circumstances; neither can we comprehend, nor can the teacher express
the content in English.”

Although lecturer impact is perceived differently by each student, one
common viewpoint shared by the interviewees is that EMI stimulated memorization

and rote learning. According to S1:

S1: “Whereas I get real efficiency from some teachers, I don’t even want to
attend to the course of some... because he reads on slides or make us read.
Instead, when | don’t comprehend the lesson in class, | study at home, by
translation. | had to memorize from the English resources, willingly or
unwillingly. Then I gave up reading those and began to study from Turkish
books so that I could better understand and express myself in a simple way. |
couldn’t find another way.”

S30 denoted that especially for the exams they have to memorize the subject

matter provided to them in English;

S30: “... During the exams, we are bound to memorize or cheat...”.

As a consequence of these findings, it can be asserted that implementation of
EMI is not received favourably by engineering students on account of the challenges

along with itself.

Linguistic barriers of students: According to the findings obtained from the
qualitative analysis of student interviews, it was revealed that students satisfaction
for EMI is primarily dependent on their own linguistic competence and secondly, on
the lecturer’s linguistic performance during an EMI course. As students expressed
the reasons why they regard EMI as challenging, there appeared a great number of
linguistic complications, some of which are comprehension problems, memorization,
translation, code-switching, need for explanation of the subject in Turkish. Students
asserted that those drawbacks stem from a lack of linguistic readiness for EMI.
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Student responses unfolded an argument in that misimplementation of foreign
language education in Turkish education system is considered to be one of the
underlying reasons for not being linguistically prepared until tertiary education.
Moreoever, continual imposition of exams for a ‘better future’ causes students to
ignore and neglect language education. In this regard, S5 and S21 justified

themselves with the following reasons:

S5: “There is such a system that we only prepare for exams. We shall study
for a better school, we shall win a better university. We think with the focus
of department, no one cares about English. And when we have superficial
education, we naturally have difficulty here... if we had a qaulified education
at primary, secondary and high schools, EMI would be targeted here.”

S21: “I think the starting point of English education was faulty because when
it is obligatory, students automatically reject it... it is like imposition. Since
we do it unwillingly, we fail. The ones who love studying English can use it
properly. The ones who dislike English learn it later and much harder.”

On the other hand, S2 admittedly stated that due to their low proficiency level
of English, they have to translate the original materials so that they could

comprehend the content of the lesson.

S2: “... we take the project course now, the sources are mostly in English. 1
have to translate them to comprehend the course content- I also don’t have
that much time and English proficiency.”

Code switching emerged as another linguistic problem by the comments of
students. To illustrate, students acknowledged that they request their lecturers to help
them with Turkish translations or summaries at the end of the lesson; and according
to students, their lecturers feel the need for helping their students and they are

obliged to make transitions between two languages.

S2 denoted that lecturers also encounter some challenges while expressing
themselves and delivering the subject matter, which in turn affects both stakeholders
in a negative way.

S2: “... even teachers have difficulty and skip English and use Turkish

medium. So it is problematic under these circumstances; neither can we
comprehend, nor can the teacher express the content in English.”
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The same student (S2) also mirrored to reflect their situation with the
comment that;

S2: “Some (lecturers) give Turkish summary after they explain in English,
this helps me associate both. Otherwise, I listen to the lesson with the mobile
phone in hand- to be able to comprehend what the teacher just reads. If the
numerical courses are in English, I memorize the questions. It is more like
rote learning for me.”

S15 also seemed to believe that they are not able to perceive the instrumental

contributions of EMI to their life events, rather it manifests a negative impact on

their academic performance.

S15: “The worst lessons were EMI ones among the content courses I have
taken. You don’t understand when it is an EMI course, I think content courses
should be Turkish medium. ... I dont’t think EMI content courses contribute
much to us... Content courses being English medium decreases our success
rate. The grades of my Turkish courses are higher than EMI courses. My
opinion is that content courses shouldn’t be given in English, it creates
comprehension problems.”

In the light of the findings gathered from the qualitative data analysis, it can

be clarified that students learn the content courses superficially, and due to the

comprehension problems, they have to memorize, which in turn leads to rote learning

in the short run and academic failure in the long run.

that;

S9 analysed the aspect of linguistic challenges through a wider perspective in

S9: “Academicians have a competence of teaching with English medium,
only when they get the approval, they can do so... When we think on behalf
of students, their English learning background is not shiny; therefore, it
becomes problematic. There is a problem in our country when English is in
question. Even though we start learning English at primary school, we are at
the same level of competence at university. This is specific to our country...”

According to S10, this linguistic unpreparedness results from inequalities and

diversities in their educational background:

S10: “Our educational background is also diverse. We all came from different
types of high school and different cities. Most of us had unqualified high
school education. Teachers’ pronunciation sounds different to us. We were all
exposed to different pronunciation types at high school and now we are
exposed to a teacher with a different type of pronunciation...”
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According to S19, it does not seem to be possible for EMI to reach its aim
because both students and lecturers have linguistic challenges during the

implementation of EMI.

S19: “It is completely inapplicable, because neither the teachers nor the
students are fully competent in English. They generally teach via Turkish
medium. Students direct questions to the teacher who teach via English and
he has difficulty answering. We have encountered teachers who can speak
well but... they also have problems with English- like us.”

According to S16, they experience failures in exams due to a lack of

vocabulary knowledge or misunderstanding the questions.

S16: “... in the “Introduction to Industrial Engineering” course, we were
directed two open-ended questions, 40 points in total. |1 saw that | need to
study vocabulary. This is my problem. Even though | study for the target
words in class, at least one word in the exam would become unknown to
me... and it makes me fail.”.

The sample dialogue experienced by the researcher during the interviews can

exemplify the seriousness of the linguistic barriers surrounding students in class:

S5: A teacher of mine said “pri much” all the time- throughout a year- and we
thought its meaning all semester. It turned out to be “pretty much” later on!

Researcher: Why didn’t you ever ask it to her?

S5: We abstain from talking, we cannot. Moreover, their experience of abroad
has an impact in their classroom performance, | guess.

Although their lecturer had been using an unfamiliar word in almost each
lesson, students were unable to ask for a clarification. As well as linguistic barriers,

emotional ones could also be preventive in such cases, though.

Emotional barriers: The interviewed students reflected their reactions
towards EMI by pointing out how they felt about their performances in the courses
being taught via a foreign language, lecture procedure in diverse departments and

also about the differences in lecturers’ teaching style.

S17, for instance, seemed to be against the process of EMI itself and showed

a lack of hope for the future of EMI because of following reasons;

S17: “I think it (EMI) will bear no results, it is a waste of time. We are the
generation that is wasted. Students at the age of 18 change their cities, face
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the prep school and they pass with a degree of 60- piece of cake! Questions
are so easy. Relax! You come to the department with that relaxation mode on,
then you fail as you don’t have a good command of English.”

As well as readiness, willingness of the students also seems to affect the way
they experience EMI in their departments, since they have the apprehension that both
students and lecturers are already Turkish, which creates a lack of interest to struggle

for English production. S23 supported this by stating that;

S23: “...it is nonsense to have English dialogue in between. English courses
should be given in English, ok. But, content course shouldnt be given via
EMI when both teachers and students are native speakers of Turkish. EMI is
necessary but it should be optional. It won’t be useful when we are not
willing to have it.”

It is implied by all those comments above that emotional barriers are also

hindrance for students’ linguistic production in class.
According to S5 in full EMI Bioengineering program;

S5: “All my courses are in English. I suppose this is beyond the limit of
learning and teaching. Teachers also go beyond their own styles, we can’t
think in English. This lowers our participation frequency and interest level in
the lesson because we don’t fully understand it. The language of science
should be the mother tongue- I learnt this. | have too much difficulty. If the
medium were Turkish, | would have a hundred percent success, but now it
stays at sixty. This will be reflected in my future in many aspects.”

It was revealed that students might lose their interest in the lesson due to a
lack of participation caused by linguistic challenges. And it can be resembled to a

chain reaction in that each element has an effect on the cause of the other element.

Lack of standardization in the implementation of EMI among departments:
Lack of standardization in the application of EMI process was mostly the concern of
the students. According to them, one condition for the lack of standards in the
application of EMI in departments might be the way lecturers manipulate the EMI
process in content courses as it affects their comprehension level. Lecturers’ use and
choice of vocabulary, their pronunciation or accent and determination for a thorough
implementation of EMI seem to be effective factors in their attitude towards EMI.
According to S28, their success in EMI is mostly dependent on the performance of

lecturers while explaining the course content;
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S28: “EMI is an advantage but teachers’ pronunciation and command of
English should not be problematic. When they have a good command of
content knowledge but not English, EMI becomes more like a damage for our
learning. Teachers, therefore, should be determined according to their English
proficiency level. Then it will be an advantage for us. It cannot be defined
with a proficiency test though, there must be a standard; teacher’s teaching
style should be taken into consideration.”

Besides, lecturers may have diverse teaching styles while covering the subject
course. According to S27 and S30, those differences in teaching style are perceived
as highly problematic especially in an EMI setting, where participants already face
difficulties.

S27: “If you were in our class, you would understand, teacher. One (lecturer)
is just reading, the other one is explaining fluently- with a proper accent. Each
teacher should be effective- then we would accept EMI.”

S30: “... teachers are not also very competent in language skills... most are
teaching through the board, they have a particular material in hand, write on
the board and say “these are enough for you to study”. They let us ask
complicated parts in Turkish, but we cannot understand when he is trying to
explain in English...”

The dissimilarity of lecturers in their manipulation of the TL while handling
EMI courses was revealed by the perceptions of S9, S19 and S21.

S9: “... I have taken two content courses in English yet; if there are Erasmus
students in class, teacher is careful about using English in class. ... And the
teacher observes the distraction of the students at the time of EMI. Some
teachers completely cover the course in English, one even gets angry when
you react in Turkish. This is power exercise for him, something good- but
comprehensibility is also essential...”

S19: “We generally cover the lesson with Turkish medium, up to now only
one teacher has covered the lesson in English. A teacher of mine came to the
class and asked if there were foreign student or not... one of us were Syrian
and she did not have proper English and he said she wouldnt understand if the
lesson was in Turkish or English... and he went on teaching in Turkish.”

S21: “ninety percent of our content courses are covered in English,
sometimes Turkish is spoken. Most of the time, students don’t comprehend,
teacher repeats a few more times and asks if it is because of him or us... he is
also aware of the situation... however, he insists on EMI just because of the
self discipline and school administration.”
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Such a lack of standardization in the procedure to either partly or fully apply
EMI during the lessons by the administrative bodies obviously influences students’

perceptions towards EMI.

3) Possible solutions, strategies and suggestions at macro and micro level.
Having acknowledged the drawbacks of EMI process in many aspects, students
suggested some probable solutions for the administration and strategies they apply in

order to overcome problematic situations.

Overhaul of preparatory school education: As it is the first step preparing
students for the courses in the departments, most concerns arised by the participants

focused on the revisions on the curriculum of preparatory school education.

According to S1, students have inequal linguistic proficiencies; and

preparatory school being responsible for that, is required to adopt some overhaulings;

S1: “... the students who have just graduated from prep school cannot
participate in the lesson. They get shy in class. EMI cannot be successful; first
students’ level of proficiency should be equalized, then we can discuss this.
The fact that student graduates from prep. doesnot mean that he will
comprehend an EMI course. The passing grade is 60. The capacity of prep
education should be increased. There must be an equal level for all. They do
it on exam paper as it is test; however in class- there is no proper English
production.”

Moreover, S16 displayed a supportive stance to S1 and urged preparatory
school to effectively prepare students for EMI by teaching related terminology rather

than make them pass.

S16: “The aim here is not to prepare students to their departments but make
them pass... you pass one way or another. Additionally, although there is a
lot to learn in relation to my department, I remember learning “coral reefs”,
why do | need to learn this? They should teach useful things to us.”

S15 and S18 also suggested revisions for preparatory school; they would
prefer a language school which would classify students according to their
departments and teach terminology before they started taking their department

Courses:

S15: “I think prep administration should separate students according to their
department and give the related vocational language education. In the first
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semester, we can acquire the basic English, in the second it can be
vocational.”

S18 contributed with a similar perspective that;

S18: “Vocational English would be more useful for us. Each one of us,
according to our department, should have learnt the terminology in English at
prep school, then we would have less problems now...”

Some students were found to look for a challenge to study harder and
internalize English so as not to have difficulty in EMI courses. According to S1, for

instance;

S1: “I pass the proficiency exam with 60 point... when I took the exam, I
thought I would study at prep school but | passed it with that point. In many
universities, they take prep classes seriously... it should be the same with us.
Then it becomes challenging to study harder.”

Moreover, S17 proved that he has a parallel thought by saying that;

S17: “I had prep school and it was like holiday. You either make prep school
really hard or grade to pass proficiency test will be 80, not 60... so that
students passing that proficiency test would comprehend the EMI courses;
otherwise, there is no point of prep school.”

S30: “I believe by means of prep school or language courses, English
language can be improved. As long as prep school education is healed, it is
possible. Otherwise, it wont.”

Obviously, students believe in the importance of an overhauling process in
the curriculum as they are of the opinion that one of the underlying reasons for
students’ lack of interest and motivation is their being unprepared for EMI in the
departments.

Strategies to cope with EMI: Students uttered that their lecturers need to
develop some strategies in order to help students comprehend and students also have
to adopt some strategies to cope with the challenges EMI brings forth. Lecturers
seem to struggle hard to better instruct the subject and students attempt to better

understand subject course content covered via English.

During the subject courses, explanation of complicated content in Turkish is
provided by lecturers as stated by S30;

S30: “... When we ask complicated parts, they (lecturers) give Turkish
explanation of what can be asked in exams.”
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S9, pointing to the difficulties with regard to multi-tasking, informed that he
mostly takes the pictures of slides which are used by lecturers as assistant materials

in class or takes notes in Turkish while listening to EMI courses:

S9: “In the first semester, we took the service courses in English. I don’t think
they are much related with language. We have difficulty in content courses if
our English level is poor. In the first semester, teacher delivered lesson notes,
but this semester he did not. We have to find a way; either take pictures of
slides secretly or try to take notes during the lesson. Although teacher is
competent in teaching, you take notes in Turkish. And they ask questions in
English during the exams, how would it be possible? While taking notes in
English, you think if you should write Turkish connotation or not. How
would you do both at the same time? Then you have to take notes in English
and at home you have to write Turkish meaning of it. And it takes too much
time.”

According to S3, their lecturers are careful about writing questions in a

simpler way as they are aware that students have difficulty comprehending questions:

S3: “... the exams have to be covered in English... the night before the exam
date, | examine those slides, try to find a few key words and do spontaneously
during the exams. | get 65 point by this way of studying. Teachers write
questions in a simpler and easier way since they know our situation.”

S21, on the other hand, endeavours to cope with the comprehension problems

in EMI courses by attending Turkish versions of them:

S21: “|l attend TME content courses additionally- just because of credit issues
| take EMI courses but in reality | attend TME courses. In numerical courses,
my comprehension is better.. | do so for non-math courses.”

Furthermore, S30 mentioned his strategy, which he considers not to be

effective for academic success:

S30: “I download books in English, try to understand the content by
translation. I dont think there is a contribution of this way of studying to me.
In TMI courses, | can pass exams with the information | get during the
lessons.”

All in all, it was found that due to the difficulties they confront during EMI,
students need to help themselves by means of some strategies. Their lecturers also
struggle to do their best so that students are able to understand their points in the

lesson and provide materials to students for self-study after class.
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Suggestions and possible solutions to EMI problems by students: When they
were inquired about their perceptions towards EMI, students also included some

solutions and suggestions for their problems and concerns.

S2, for instance, suggested having native teachers in order to have a

multicultural setting:

S2: “...because their education is qualified, teachers from abroad come and
teach in other universities. The setting then becomes intercultural- mixed with
foreigners and Turkish people.”

According to S3, on the other hand, native language would be the best

alternative for the medium of instruction.

S3: “All the resources are in English in engineering, yes... but we want
education right in our mother tongue. When there is TME, why do we have
EMI, why indirect learning? Of course, the importance of English is
undeniable but it should be selective. We need to choose among three or they
should exclude partial EMI and make it either comletely EMI or TME. We all
have different aims... in the light of these aims, everyone should find their
path.”

S25 also had parallel thoughts with students quoted above that;

S25: “... but teachers are also right- they may not know how to explain the
content via English. They get the help of slides in class. The administration
can hire foreign teachers or the ones who have abroad experience.”

S26 refuted their claim that a lecturer having a similar educational
background would be more helpful for students:

S26: “Teacher’s being Turkish is not a problem, on the contrary, it is more of
use for us... since she also learnt the language, she can help us in class...”

On the other hand, S15 stated he would rather have been asked about their
preference first of all, so that he could take relevant courses to his department and
worklife:

S15: “In content courses, EMI should be left to our preference. To me, the

same course should be given both in Turkish and English.”

Researcher: “According to what, would you choose the lessons?”

S15: “I am going to be industrial engineer... for instance, there is a course
about making presentations, | would choose it as an EMI course- it would be
like preparing myself. However, | would prefer a lesson based on theory to be
given via Turkish as it is easier to comprehend.”
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S21 offered a relatively possible solution that it can be better to leave medium
of instruction to students’ own preference and that might be written on their diploma

after graduation:

S21: “The credits of the lessons should differ from person to person; for
instance, if | take EMI courses with 10% it should be written as such on my
diploma. If another one takes EMI courses with 90%, this should be shown
on his or her diploma.”

Researcher: “This means no standardization?”

S21: “There is still no standardization in this case. | may have taken EMI
courses with 40 % degree but on my diploma it is written that | graduate from
partial (30%) EMI department. | take the same diploma with others. As long
as we can choose, we take full EMI courses.”

S24 suggested to be provided English language education for 4 years and
subject courses should not be taught via English.

S24: “If they want to teach English, they should give proper English language
education for 4 years- rather than teaching content courses via EMI... this
makes more sense.”

Lastly, according to S14, EMI could reach its aim as long as those conditions

are realized:

S14: “There are two conditions for EMI to succeed. The first is teachers’
competence in English and the second one is the certainty of student’s
competence at prep school. Students should be kept in prep school until they
prove themselves in English.”

4.2.2. Analysis of Lecturer Interviews

Similar to focus group interviews, lecturer interviews were also analysed with
three ¢’s method developed by Lichtman (2013, p. 252). The content analysis offered

26 codes, 11 categories and 3 concepts as illustrated in Table 4-86.
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Table 4-86: Codes, categories and concepts of lecturer interviews

CODES

CATEGORIES

CONCEPTS

e English is a global language.

e Sources are mostly in English.

o Essential for business life

e English is required in international
companies.

o Importance of learning English
o Necessity of learning English

1) Perceptions of lecturers
towards English language

e EMI has advantages and benefits.

¢ Related terminology in the target
language is acquired by students.

e EMI has disadvantages.

e Full EMI students are oblivious of
Turkish terminology.

¢ Difficulty of dealing with English

e Lack of quality in preparatory school
education

e Students’ lack of interest and
motivation

o Students’ fluency problems in
speaking

o Participation problems of students

e Comprehension problems of students
Academic performance is low.
Degeneration of mother tongue
Partial EMI is more favourable.

Lack of readiness for EMI
Difference in learning styles

Some students need Turkish summary
at the end of EMI course.

o Students’ insistence on Turkish in EMI
courses

e Too much work load for lecturers

o Lack of standards

o Advantages of EMI

¢ Disadvantages of EMI

o Preference for partial EMI

o Linguistic barriers of students

o Emotional barriers of students

o Lack of standardization in the
implementation of EMI among
departments

2) Perceptions of lecturers
towards EMI

o Preparation school is obligatory.

e Preparation school should revise its
education plan.

o Strategies developed by lecturers for
effective teaching

o Overhaul of preparatory school
education

e Strategies to cope with EMI

o Solutions to EMI problems by
lecturers

3) Possible solutions,
strategies and suggestions at
macro and micro level

1) Perceptions of lecturers towards English language. While presenting the

findings from focus group interviews, it was stated that all the interviewees agreed

upon one point which was the importance and necessity of English competence. Like

students, lecturers also verified the teaching of English language as it is a

requirement in today’s world in terms of many aspects.

To exemplify with the opinion of L2 from Metallurgical and Materials

Engineering who supported that English is obligatory for being a global citizen;

L2: “... the fact that for being a world citizen, you have to speak and
comprehend English, scanning the world literature, learning the notions and

terms at least.”

146




L3 stressed the necessity of exposure to English via partial EMI as materials
in engineering are mostly published in English.

L3: “Partial EMI is a necessity for the reason that most of the resources and
coursebooks in industrial engineering are written in English.”

A chemical engineering lecturer (L4) attributed to the concept of ‘necessity of

learning English’ as such that:

L4: “Coursebooks are generally translations and there is a scarcity of original
Turkish supplementary materials. There are various well-prepared materials
and visuals provided in English... besides, when students surf the internet,
they will back up their studies with those extra materials.”

As can be interpreted by the statements above, the participants of the EMI
process share similar approaches towards the point of the importance and necessity

of learning English.

2) Perceptions of lecturers towards EMI. In terms of EMI process, both
students and lecturers uttered positive and negative reflections of EMI on their
academic life that can be considered as advantages and disadvantages. Among the
options offered by their institutions, they reflected three different perspectives,

partial EMI having the highest proportion to be taken into consideration.

The concept of “Perceptions of lecturers towards EMI” is discussed under the

following categories:

Preference for partial EMI: Seven lecturers were asked to point their
preference for the medium of instruction. Four of them said partial EMI is more
applicable when the target students are taken into consideration. Three of the
lecturers, on the other hand, stated that native language medium of instruction would
be more effective for content learning, and only one content teacher preferred full
EMI. Table 4-87 below visualizes this finding.

Table 4-87: Lecturers’ preference for the medium of instruction

PARTIAL EMI ™I FULL EMI
L1. Bioengineering L5. Civil Engineering L4.Chemical Engineering
L2.Metallurgical and Materials | L7.Mechatronics
Engineering Engineering
L3. Industrial Engineering
L6. Civil Engineering
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Lecturers (L1, L2, L3, L6) mostly substantiated that students have to reach
engineering course materials in their original language, which is mostly English. It
might allow them to compare the content with Turkish versions at the same time. For
that, partial EMI is the most effective one in comparsion to full EMI and TMI. L1
and L3 supported this by stating that;

L1: Partial EMI is more advantageous than full EMI in that students can
compare the terms they learn in an EMI course with their Turkish versions in
a TMI course.

L3: “Partial EMI is a necessity for the reason that most of the resources and
coursebooks in industrial engineering are written in English. I support partial
EMI since it is a stimulation to comprehend those resources. However, full
EMI is challenging for students as they cannot follow the lesson.”

Obviously, four of the lecturers agreed upon the fact that rather than
completely exposing students to EMI, a partial and moderate level would work much
better.

Advantages of EMI: The findings obtained from lecturer interviews reflect
that lecturers possess common viewpoints with students regarding the advantages of
EMI.

L5, for instance, stated that EMI is not only advantageous on an individual

basis, it can provide prestige for the institution as well:

L5: “...with EMI, the objectives are... the graduate student can easily follow
the world issues, research in his or her field of study and be aware of the
novelties in their department, participate in international projects and active
contribution to the business life. At the same time, EMI is an etiquette for
popularity.”

As aforementioned, L1 was one of the few lecturers who considered EMI as

advantageous in that:

L1: “Students get acquainted with the English terminology related to their
department. They have an interaction in English in both (languages). ...”

L6 supported that being able to reach a great deal of course materials can be

regarded as an advantage of EMI.

L6: “The advantage for a competent English user is to be able to reach
thousands of course materials in their original language.”
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Similar to students, lecturers seem to perceive that EMI has more

disadvantages than advantages.

Disadvantages of EMI: Through the lecturers’ point of view, different EMI

applications in departments cause inequality in prospective engineers’ education. L2

was concerned about the way EMI is applied in departments that;

L2: “... we educate prospective engineers in two different programs and they
are going to graduate with different qualities. EMI cannot be applied properly
and the output cannot be seen in return. There are lots of problems in its
practicality. ...”

L1 seemed to have a lot of experiences proving that EMI is highly

disadvantageous:

L1: “As a disadvantage; sometimes students get confused about which course
is EMI and which is TMI. There is no certainty... also in full EMI programs,
students are away from Turkish terminology, they cannot learn it. When they
work for a private company, for instance, they become unfamiliar with the
Turkish versions of terms.”

L1: “Especially the lessons whose content is hard to comprehend are not
beneficial for students when they are full EMI. While taking their courses,
students prefer TMI content courses as it is much easier to understand and
requires less effort. They take nonmath courses in EMI, as they have to cover
the credits. If the university had not been established with the aim of EMI
initially, it would turn out to be a theatre play later on- when you try to adopt
it... It is like we are giving the lessons to ourselves. Teachers or assisstants
don’t want to teach with EMI. Had they known this at the outset, there would
not be such controversies.”

L7, on the other hand, appeared to feel tired of the implementation of EMI in

their department as he said ironically that he was the only one who was advantageous

because of doing a lot of practice in English.

L7: “I dont see any advantages of teaching EMI courses at this university,
more like disadvantages it has. Since you are able to teach via EMI, all the
workload is on your shoulders. | teach for 18 hours in a week, it is too tiring
to teach in English ... The only advantage is that I do practice in English.”

On the other hand, L7 touched on the issue of degeneration of the native

language. According to him, “we began to talk ‘half in English and half in Turkish’,

which negatively influenced our effective manipulation of Turkish as well”.
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L7: “... Also, our biggest problem is that we have begun to talk half in
English and half in Turkish in real life... like the language of plazas. It
degenerates Turkish. Students are also affected by that; they go to the
industry, everything is in English there. They they return back here and uses
those terms in their Turkish speech. This affects our life. As we use English,
we cannot express ourselves technically well in Turkish.”

Linguistic barriers of students through the perspective of lecturers:
According to the majority of lecturers, students in EMI courses are unable to fully
comprehend the content because of their low English proficiency level and lack of
linguistic preparedness. L3, for instance, considered EMI to be challenging because
students have difficulty pursuing the lesson. According to L5, the problems students
confronted in EMI courses are mostly rooted by linguistic unpreparedness. For L5,
students’ level of English is insufficient for EMI and the production in courses is
really low. Therefore, linguistic unpreparedness of students seems to produce
barriers that might cause comprehension and participation problems during the

instructional process.

L2, L4 and L6 shared similar thoughts regarding the same concern about
students’ low level of proficiency, comprehension and participation problems which

might pose an impact on their motivation for the lesson.

L2: “Content courses’ being EMI is never beneficial for students as they end
up with taking EMI courses in the departments without getting fully
competent in English. Their classroom performance and motivation level
drop.”

L4: “Students’ level of English proficiency is low... they cannot follow the
lesson and the coursebooks.”

L6: “However, when they are not proficient in English, they miss the class
content and don’t have the motivation to study more.”

Moreoever, while talking about the problems of EMI they encounter in class,
L7 pointed that;

L7: “The biggest satisfaction of a teacher is being understood by his students,
seeing the participation and interest of the students. This is what 1 am
disturbed by EMI. Another point is that some students whose English is
average ask questions in Turkish in the middle of the lesson and this also
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affects the flow of the lesson and creates the situation of “rag bag” (yamali
bohca) | said before. This is the partial EMI situation in a course not in
separate courses. Although it is an EMI course, it turns out to be partial EMI
one...”

By the metaphor ‘rag bag’ which he used for partial EMI, L7 implied that as
lecturers of subject courses, they do their best to handle EMI courses; however, there
are many incidences in class when linguistic barriers are great hindrances and that
they cannot convey their messages and cover EMI lessons properly while trying to

fix those problems.

According to the statements of L7, it can be understood that the problem of
‘code switching’ is observed by lecturers as well. The situation that “... some
students whose English is average ask questions in Turkish in the middle of the

lesson...” is a proper example for code switching.

Furthermore, while covering the lesson in English, lecturers seem to feel that
their students are distracted as they are not able to pursue and keep track of the
lesson. Therefore, they sometimes need to shift to Turkish in order to either draw
attention or clarify their point. They also complained about students’ demand for
Turkish translations or summaries at the end of the lesson, which makes lecturers
feel obliged to supply that demand.

L1 examplified this situation by saying that;

L1: “... at the end of the lesson, they come to me and ask for a Turkish
summary of the content. We have them make presentations, for instance, they
cannot express themselves in English though.”

To sum up, the findings reveal that linguistic barriers of students through
lecturers’ perspective verify the ones students stated for their own language problems

in class.

Emotional barriers of students through the perspective of lecturers: The
interviewed students reflected their reactions towards EMI by pointing out how they
felt about the content provided in a foreign language, lecture procedure in diverse

departments and also about the differences in lecturers’ teaching style.
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The analysis of lecturer interviews suggested that students’ unwillingness and
unreadiness for EMI content courses decrease the satisfaction and motivation level of

lecturers as well. L5, for instance, mentioned his experience in class;

L5: “I can maintain the course with its natural flow and fluently- with all the
anecdotes, jokes and the content to be conveyed. Sometimes when students
look at me blankly in EMI courses, my motivation also gets down and this
gives me the impression that I talk to myself.”

According to L1, emotional barriers of some students affect the degree of

participation in the lesson:

L1: “... the students who have just graduated from prep school cannot
participate in the lesson. They get shy in class.”

According to L6” and L7’s acknowledgements, although students are
enthusiastic about participating into classroom activities, their emotional barriers

furthered by linguistic barriers would constitute a drawback before them.

L6: ... students’ lack of English competence lowers their motivation level to
study”.

L7: “Students feel shy and abstain from speaking in class even if they are
willing.”

It was implied by all those comments that emotional barriers are also a
hindrance for students’ linguistic production in class, which in turn influences the

motivation of lecturers.

Lack of standardization in the implementation of EMI among departments: It
was aforementioned that lack of a standard application for all departments
implementing partial and full EMI in engineering programs seriously affects the
perceptions of participants towards EMI. As well as students, lecturers also
mentioned the consequences of this dual or multi implementations of EMI in

classroom environment.

According to L1, for instance, EMI has not been properly settled yet;

therefore, cannot be put into practise effectively.
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L1: EMI courses in departments have not been properly being applied yet. In
many departments, content courses are not given via full EMI. It is EMI
course in theory but in practice, it is covered in Turkish.

Moreover, L7 confessed that their EMI practices in class are conducted partly

in both languages:

L7: “We sometimes cover the lesson half EMI and half TML.”

As students are acquainted with diverse types of lecturers and their different
styles while implementing EMI, they declared more problems about the lack of
standardization issue; however, lecturers also seem to prefer a more proper

standardized procedure in order to apply EMI thoroughly.

3. Possible solutions, strategies and suggestions at macro and micro level.

Overhaul of preparatory school education: The analysis of lecturer
interviews revealed that for EMI to reach its aim, preparatory school should prepare
students linguistically and students should confront EMI courses as linguistically-
equipped as possible. Through lecturers’ perspective, preparatory school is the key

for the success of EMI. According to L5,

L5: “What is ideal is the effective language education in prep school and
preparation of them for basic English medium education. By that way,
students would be provided the basics of English and content knowledge.”

L7 was also among the ones who suggested a revision for preparatory school
education. The opinions of L7 supported L5’s in that;

L7: “It is essential that foreign languages department should revise its
education plan in the light of this feeedback, it a macro policy. We have too
many problems with EMI in the departments. When the university
administration plans to open EMI departments and students’ linguistic
competence is so poor, we ask what do you expect from us?”

Obviously, students and lecturers believe in the importance of a revision
process in the curriculum as they are of the opinion that the main underlying reason
for students’ lack of interest and motivation is their being unprepared for EMI in the

departments.

Strategies to cope with EMI: Both lecturers’ and students’ responses to

interview questions imply that they need to develop some strategies in order to cope
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with the challenges EMI brings forth. Lecturers endeavour to reach their students
minds and convey their messages while students seem to struggle hard to better

understand subject course content covered via English by themselves.

According to the findings of the lecturer interviews, some of the strategies

lecturers need to apply in class are as follows;

e a brief explanation in Turkish as L5 pointed out:

“... students classroom performance is poor; therefore, we frequently have to
explain in Turkish.”

e Turkish summary at the end of the lesson or letting students to react in the
native language as L1 did:

“they (students) seek 10 minutes summary at the end of the lessons... there is
no meaning of EMI then. We warn them that we don’t assess their English
skills, but they prefer listening quietly. We say “you can answer in Turkish”
then they answer superficially. Our lessons are like that with ninety percent.”

e making use of visuals and slides in English or using Turkish whenever
needed as L2 suggested,;

“The student generally asks questions in Turkish although the teacher speaks
in English... and from those questions, it is understood that she hasn’t
comprehended what I have taught... therefore, the course materials and slides
can be presented in English... this is even an ease for us but, while explaining
the content, not using Turkish makes things hard.”

e choosing simple words and simple sentences meticulously like L6:

13

. students’ level of comprehension forces us to use simple words and we
have to make simple sentences. Some students want to take the same course
in TMI groups, I dont want to let them, but they act as they wish.”

e asking questions based on figures so that students would not deal with

much lingistic data as L7 practised:

“... If I kept asking verbal questions in exams, half of the class would fail...

I say “ask in Turkish, I will answer in English”. the same lecturer
acknowledged another strategy he used in exams that “I ask questions based
on numbers so that the question would be understood.”. Sometimes, I give
Turkish course materials- although it is not my habit-so that students would
read and comprehend the content- as a last remedy.”

It can be inferred from the experiences stated above that lecturers have to
change their teaching style due to the diverse student profiles.
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Suggestions and possible solutions to EMI problems by lecturers: Lecturers
uttered some solutions to the aforementioned problems and gave recommendations to

students so that they could overcome at least some of the challenges.

L4 suggested creating an intercultural setting by means of foreign students

and lecturers so that EMI could reach the anticipated objectives.

L4: “It is perceived that EMI will not meet the objectives. Foreign students
and faculty members would create a synergy among students and this will
increase the tendency towards English and success of linguistic production.”
On the other hand, L6 recommended students to make use of a Turkish course
book with the same content of the course delivered via EMI so that they could better

understand the new notions introduced in English.

L6: “I think, they can support EMI course with studies through a Turkish
course book at the same time. In an EMI course, they get familiar with
English terminology.”

Lastly, the same lecturer (L6) implied to administer EMI courses in an

organized and disciplined manner in order to see the desired end.

L6: “If we keep it tight and force students without compensation, it will reach
its aim.”

In this section, findings from data analyses of student questionnaires, focus
group interviews and lecturers’ interviews were presented. The following section

presents the discussion of findings, conclusion and suggestions.
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CHAPTER V: DISCUSSION OF FINDINGS, CONCLUSION
AND SUGGESTIONS

This chapter presents the discussion of findings and interpretation of the
results by revisiting the research questions and referring to the previous research. The
discussion of findings is presented according to the order of the research questions.
The chapter finally presents conclusion, implications and suggestions for further

research.

5.1. Review of Research Questions

The aim of the present study was to investigate the perceived effectiveness of
the implementation of partial and full English medium higher education programs
through the perspectives of engineering students and lecturers in content courses. In
the light of two main research questions, this chapter presents the discussion of

findings.
The research questions having been investigated are as follows:

1. What are the attitudes and perceptions of engineering students and
lecturers at a state university in Turkey towards using English as a
medium of instruction (EMI) at tertiary level in an ‘English as a Foreign

Language’ (EFL) setting?

1a) What are the similarities and differences between partial (30%) and
full (100%) EMI students in terms of their;
- attitudes and perceptions towards EMI
- perceived self-competence in English

2. What are the perceived effects of English medium instruction on;

2a) students’ learning process of the content courses

2b) lecturers’ instructional process of the content courses
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5.2. Discussion of Findings

5.2.1. Attitudes and Perceptions towards using English as a Medium of

Instruction at Tertiary Level in an ‘English as a Foreign Language’ Setting

The first main research question in the present study attempted to shed light
on the issue of students’ and lecturers’ attitudes and perceptions towards using EMI
at tertiary level in Turkey which is an EFL setting.

5.2.1.1. Students’ Case

The analysis of the questionnaire addresses to the two main aspects regarding
the attitudes and perceptions of students towards using English as a foreign language
(Part 1) and English medium instruction at higher education (Part I11.1. General

Attitude and Perceptions).

The findings regarding the analysis of the second part of the questionnaire
reveal that learning English as a foreign language is considered to be a requisite by a
great majority of students. Approximately 95% reflect that learning a foreign
language, especially English is necessary for them. Furthermore, students seem to
believe in the importance of learning English at an early age, beginning at primary
school (78.2%) and following at secondary school (82.3%). During tertiary
education, they desire language education to be maintained in an obligatory nature
(73.7%).

Learning English is not satisfactory for the citizens of today and engineers of
tomorrow; therefore, it is essential to learn English at advanced level according to
88.2% of students. Moreover, being exposed to English at higher education is
considered to be favourable by 76.4%. Having compulsory English language
education in every phase of educational life is also appreciated by the majority of
students. Almost all students taking part in the survey are found to be aware of the
advantages English proficiency would bring forth. Being the lingua franca among
people all over the world, English comes forth as being very popular in the eye of the
students as well and they have an insight that everyone in Turkey should be able to

use English effectively. With such popularity, English is deemed as a prestige factor
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for 65.8% of the students. It is also revealed by the student responses that the
widespread use of English has a positive impact on the culture of a person.

With respect to the degeneration of the native language due to the foreign
language medium of instruction, half of the participant students (51.5%) display an
optimistic point of view, indicating that one’s native language cannot be negatively
affected by the medium of instruction and use of a foreign language as an

instructional medium does not impede the use of mother tongue.

Students’ further opinions at the end of the second part in the questionnaire
imply the positive attitudes on the point of necessity and importance of learning
English, especially for the globalised working life. The remarks of 12 out of 49
students, on the other hand, unfold the dissatisfaction on the obligatory nature of
English language education. As for 11 students, education should be conducted in
one’s native language in order to abstain from the detrimental effects of it on the
native language. However, findings obtained from the qualitative analysis of the
open-ended question in this part cannot be generalized as a general viewpoint as only
few students who might have personal resistance against English seem to state their

perspectives.

Results of the questionnaire were supported with the results gathered from
focus group interviews with students, which helped for the interpretation of findings.
The findings obtained from the qualitative analysis of focus group interviews
validate the results of the quantitative strand. Approving of the results of the
questionnaire analysis, students involved in focus group interviews highlighted the
points of the necessity and importance of learning English. On the basis of the
findings the focus group interviews revealed, students are generally of the opinion
that they need to and have to learn English. Having a favourable attitude towards the
active use of English at tertiary level, almost all students acknowledge that it is
necessary and important to learn English in today’s world due to the following
reasons: globalisation of English, being a business partner in international
companies, having experiences abroad and attaining to original sources written in
English. Therefore, it can be interpreted that globalisation of English language has

influenced students’ field of study in that resources are generally produced in English
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and they are required to comprehend them for their academic accomplishments.
Furthermore, an experience abroad and taking part in international business grounds

urge for a need to possess English competence.

The results of both quantitative and qualitative data can be attributed to the
fact that engineering students hold positive attitudes in relation to using English as a
medium of instruction in an EFL setting. As prospective engineers, they seem to

appreciate the indispensable role of English in their professional life.

Attitudes and perceptions of engineering students on the aspect of EMI at
tertiary level are more deeply interpreted when their answers to the third part of the
questionnaire are considered. With regard to this, answers of students seem to
concentrate on holding positive attitudes towards EMI at tertiary level. Given the fact
that a considerable number of students approve the advantages of having EMI in
higher education, EMI is beneficial for them owing to the fact that it activates
cognitive development, provides social prestige by granting the chances of lucrative
job prospects and preparing students for a life of high quality. According to these
findings, it can be an accurate interpretation that students recognize EMI to be
challenging for their apprehension which in turn contributes to their mental
development and predict they will gain prestige in their prosperous working life due
to having graduated from an English-medium higher education institution. On the
other hand, more than half of the participants (57%) seem to accept that EMI is an
effective method to learn English. Hence, they seem to pursue their English language

education at tertiary level since EMI provides an active context for English practice.

Besides, EMI does not seem to constitute an impediment for students’
academic creativity, learning of the subject matters, and scientific and academic
developments. These findings indicate that having their content courses via a foreign
language does not seem to have an adverse effect on students’ efficiency and

productivity in science and academia.

According to the findings gathered from the quantitative data, the number of
students who are in favour of EMI surpasses the number of students supporting

Turkish as the medium of instruction. Two items in the questionnaire attempted to
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inquire students’ preference for the medium of instruction. As for the item “IIL.1.2.
Medium of instruction at tertiary level should be Turkish, not a foreign language.”, it
is revealed that almost half of the students (44.9%) appear to favour a foreign
language, English as the medium of instruction at tertiary level whereas 32.2% prefer
TMI. Another item assessing students’ preference for the instructional medium was
“I11.1.3. There should not be English medium instruction at higher education.” The
result of this item indicates that there is a remarkable tendency towards EMI at
higher education. This finding can be attributed to the fact that 60.8% of engineering
students support EMI. The findings gathered from the qualitative data regarding
students’ own preference for the medium of instruction verify the results of the
quantitative data. As can be seen in Table 4-85 in the previous chapter, majority of
students seem to be contented with the implementation of partial EMI in their
specific departments while a small number of students prefer their content courses to
be provided completely in English. To illustrate these findings in numbers, out of 30
students having participated in the focus group interviews, 15 favours partial EMI
whereas 4 students have a tendency towards full EMI. The other 11 students appear
to adopt TMI. Hence, it can be interpreted that a majority of engineering students
tend to continue having EMI courses in their major areas. The profile of students
favouring partial EMI concentrates on industrial engineering department and students
of civil engineering department seem to appreciate native language medium of

instruction more than students of other departments.

When the findings of the present study with regard to the attitudes and
perceptions of engineering students towards using EMI at tertiary level in an EFL
setting were compared with the results of the related studies focusing on the same
aspect, it was revealed that the findings gathered from the study by Arkin (2013) are
parallel with the findings of the present study in many facets. In his study, EMI is
considered to be necessary for the academic and professional life by the participants
who are also concerned about the adverse impacts of a lack of linguistic competence
on their disciplinary learning in the university setting. Another study which has a
similar purpose conducted by Atik (2010) yielded complementary results in that it
was also found that students have positive attitudes towards the implementation of
EMI at tertiary level by also stating that they experience some challenges in their

content courses. Another study in Turkish context conducted by Tarhan (2003)
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investigating the perceptions of students in secondary education towards EMI
contravene with the results of the present study regarding the differences between
students’ perceptions towards the use of English in education. In the case of Tarhan
(2003), however, the target population was students of secondary education whereas
in the case of the present study, the participants were university students, which can
lead to the interpretation that perceptions of students in secondary education might
contradict with the ones in tertiary education. Nevertheless, there is one common
point regarding the findings of all these studies including the current study; that is,

participants in each study assert EMI contributes to their competence in English.

With regard to the findings of the related field research conducted in Spanish
context by Fortanet (2008), it was revealed that they are consistent with the results of
the current study as participants of each study favour the implementation of EMI at

tertiary level.

5.2.1.2. Lecturers’ Case

The analysis of lecturer interviews indicates that students and lecturers adopt
similar attitudes and perceptions towards EMI in Turkey which is an EFL setting. As
in the case of students, the responses of lecturers to interview questions appear to
concentrate on the necessity and importance of English language. Validating the
reasons of students for favouring the active role of English in their academic and
personal life, lecturers think that it is crucial to use English in a great deal of stages
in life. They attribute these stages to students’ educational life in that according to
them, when students need to review the world literature on their field of study, they
will be obliged to use and comprehend the notions and terms in English. Moreover,
the scarcity of supplementary materials in Turkish leads them to engage materials in
English and students have to apprehend those resources in their original language
and support their general knowledge on their particular field of study.

Among the three options based on the medium of instruction in their
university setting, lecturers also seem to favour partial EMI due to the reasons that; it
is more advantageous than full EMI since students are able to acquire the Turkish
and English versions of the same terminology in engineering (according to L1), itis a

stimulating factor for students to reach and comprehend resources on engineering
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written in English and pursuing a full EMI course is more challenging for students
(according to L3). This result can be attributed to the interpretation that lecturers
seem to be convinced of the partial implementation of EMI and that using a foreign
language as a medium is not considered to be an impediment in their conduct of a
subject matter. Regarding the aforementioned reasons, they are found to appreciate
partial EMI not for themselves but for the benefit of their students.

The findings gathered from the qualitative analysis of lecturer interviews
suggest that there are a great deal of problems in the practicality of EMI regarding
the input to feed the student and the output to obtain the feedback from the student. It
is implied by the lecturers that they do not feel certain about whether students have
properly acquired the subject matter or not. They also state that students may
sometimes have confusion about the medium of instruction of the course they have
attended. Yet another finding with regard to the disadvantages perceived by the
lecturers is the issue of degeneration of the native language, which might indicate
that due to their frequent use of the target language, lecturers seem to be dissatisfied
with the adverse impact of English on their native language performance in daily life

conversations (according to L7).

Regarding the results of the other studies investigating the lecturers’ attitudes
and perceptions towards EMI, it was revealed that they seem to overlap with the
answer of the research question in the present study concerning what the lecturers’
perspectives on EMI are. To illustrate, lecturers’ reasons for favouring EMI, which
were explored in the study conducted by Zare-ee and Gholami (2013), are in the
same direction with the ones stated by the lecturers in the present study. The lecturers
in both studies have their justifications to rationalize their preference for EMI (partial
EMI in the case of the present study). The status of English as a global language, the
loss of original content in translated resources, reaching original course materials are
some of the underlying reasons for their positive attitude towards EMI. These
reasons pointed by lecturers were also found to be the findings of another study
carried out by Somer (2001). That is, the participants in that study also believed in
the necessity of learning English with regard to the previously stated reasons.
Moreover, validating the results of the present study, it also presents the findings

concerning the lecturers’ viewpoints that English language education should be
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provided to students additionally at tertiary education until they reach an advanced
level of proficiency before the content education in English.

On the other hand, the findings of the studies conducted by Guler (2004) and
Kiligkaya (2000) seem to be inconsistent with the research findings of the present
study. That is, lecturers whose perceptions on EMI were explored in these studies
reflected a negative attitude towards the issue of EMI. Considering the challenges it
presents for students, lecturers believe in the importance of using the native language
as an instructional medium. The findings of the present study, however, suggest that
lecturers possess optimistic perspectives regarding the impact of EMI on Turkish
language as they think using English as the medium of instruction has more
advantages than disadvantages as long as it is applied properly. Regarding this
change in the approach of lecturers, one might make an interpretation that attitudes
and perceptions of lecturers implementing EMI at tertiary level have changed
overtime as they are surrounded with the realities of the internationalized university

setting in the globalised world.

The findings of the present study regarding the attitudes and perceptions of
both students and lecturers support the findings of the previous research conducted
by Splunder (2010) in Flemish context. In that study also, the attitudes of students
and lecturers were found to be practical rather than ideological. That is, students and
lecturers in both studies seem to accept the notion of EMI in their university setting
due to the pragmatic reasons such as using English as a lingua franca with specific or
academic purposes. In spite of the fact that EMI might be considered to be a threat
for the effective use of one’s mother tongue, the findings of both studies suggest that
English is not perceived as a threat for the native language. On the other hand, a
study whose findings contradict with the results of this study was carried out by
Kayaoglu and Saglam (2010). They reported that students and lecturers do not favour
the idea of English medium instruction in the departments although they agree on the
essentiality of English preparatory school education. One of the reasons why they
oppose to EMI is attention-grabbing as students have a lack of belief in whether they
might need English in the future, which emerged to be the concern of only few
students in the present study as a great majority acknowledge the necessity and

importance of English.
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5.2.1.3. Comparison of Partial and Full EMI Students in terms of

Attitudes and Perceptions towards EMI

A sub-query of the first main research question of the present study was to
seek the common and contrasting points in the attitudes and perceptions of partial
and full EMI students. Thus, students were requested to shed light on their perceived
frequency of English use in their EMI courses; afterwards, they were asked to point
out their own preference for the frequency of English use in their content courses,
selective content courses and selective courses. The findings gathered from the
quantitative analysis of the related items reveal that partial EMI students seem to be
contented with the partial status of English in their content courses and they demand
those courses including selective content courses to be conducted partly in English. It
also emerged that full EMI students suggest a complete fulfilment of EMI in all of

their content courses.

With respect to the perceptions on the frequency of English use in EMI
courses, answers of the students in partial and full EMI programs reflect an overall
difference in that content courses in full EMI programs are covered ‘always’ and
‘mostly’ in English whereas Turkish language is widely used in partial EMI
engineering programs. On the other hand, students’ perceived frequency of English
use in selective content courses seems to reflect a parallel result in that they are
generally conducted via English in full EMI programs but ‘sometimes’ in partial
EMI programs. Similar to content courses, Turkish language could also be used in
partial EMI departments. As for the selective courses, it emerged that Turkish

language can be used in both partial and full EMI departments.

According to the findings gathered from students’ answers regarding their
preference for the frequency of English use in the previously stated courses, students
of both programs vary across departments. However, the overall agreement of partial
EMI students is found to be on the preference for partial EMI in all types of courses.
A great number of students of full EMI engineering departments prefer EMI in their
content courses and selective content courses; however, they do not have a particular
preference for EMI in selective courses, which is open to discussion in that students
who already study in full EMI programs seem to be contented with being delivered
their major area courses via English and they especially demand EMI in these
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courses. These students appear not to attach much importance to selective courses;
therefore, according to them, those courses may not be taught via English.

On the other hand, the findings revealed by the analysis of quantitative data
suggest that attitudes and perceptions of partial and full EMI students have a parallel
direction in that their answers to almost all items reflect a similar perspective. Their
attitudes and perceptions seem to dissent only on two items which are, ‘I have
difficulty in understanding my teachers during EMI courses.” and ‘Having exams in
English negatively affects my academic success.” With regard to the former item,
contrary to partial EMI students, students studying in full EMI departments seem to
comprehend the subject matter delivered by their lecturers more easily. As for the
latter item, having exam questions written in English and the obligation to answer
those questions accordingly seem not to affect full EMI students’ academic success
in a negative way. However, students in partial EMI departments generally feel the
adverse impact of this situation on their overall accomplishments in the major area

courses.

Regarding the findings revealed by the students’ answers to the other items in
the questionnaire, it can be said that students of partial and full EMI do not reflect

much difference in terms of their attitudes and perceptions towards EMI.

5.2.1.4. Comparison of Partial and Full EMI Students in terms of

Perceived Self-competence in English

Identifying the similarities and differences between partial and full EMI
students with respect to their perceived self-competence was another focus of the
present study. The findings of the quantitative data reveal that there is no significant
difference between engineering students in two different programs in terms of their
perceived level of English proficiency. They have different variances regarding the
reading and listening skills as the Chi-square value of these items was found to be
<.05.

With reference to the reading skill, while majority of partial EMI students
have a perception that their reading skill is either good or average, students in full
EMI departments generally feel that their reading skill is good, and even excellent
(according to 27%). That is, students in full EMI departments can be said to have

better reading skills than partial EMI students. Likewise, as for their perceptions
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about their listening skill, partial EMI students mostly think that they are not very
good at listening whereas majority of full EMI students suppose their listening skill
is good. A similar inference could be attributed to this finding that full EMI students
have more confidence in their listening skill than the students of partial EMI
departments. On the other hand, students of both programs do not reflect much
difference in terms of their writing and speaking skills and the other features of
language such as grammar and vocabulary usage. Having a value of p>.05, their

answers to these items seem to be in line with one another.

In the light of these findings, it can be inferred that engineering students in
full EMI departments feel that they have more competence in reading and listening
than partial EMI students. In terms of the other skills, both sides think their speaking
and writing skills need to be improved and that they have a moderate degree of
grammatical and vocabulary knowledge. That is, these findings display that students
generally have difficulty in productive skills as they feel obliged to use their limited

grammar and vocabulary while speaking and writing in class or during the exams.

Another aspect having been investigated was whether students’ linguistic
skills are affected by the use of English as an instructional medium. According to the
findings obtained from the analysis of the related quantitative data, EMI holds a
positive attribution on the improvement of listening, reading, writing and speaking
skills in respect to their rank order by students. In addition, students seem to accept
that EMI improves their grammatical competence as well as granting the opportunity

to reach as many resources as possible related to their particular field of study.

With reference to the impact of EMI on their acquisition of language skills,
both partial and full EMI students reflect similar findings in that they appreciate EMI
as an effective factor in terms of improving their language skills. In other words, it is
clear that students regard the process of EMI as beneficial due to the fact that it
creates them a real academic context for making use of linguistic features of the
target language. In the course of EMI, they have to listen to the subject matter
delivered via English, to their lecturers explaining the content in English and their
classmates’ question and answer sessions conducted in English, which would
contribute to the improvement of their listening skill. As they listen to the
participants of EMI process, they will find themselves interacting with their lecturers
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and peers in class, which may enhance their speaking performance. Similarly, they
need to read materials and the notes provided by the lecturers, which can help their
reading skills improvement. During the exams or while taking notes in class, they
have to manipulate the words in a written way, respond to questions and have
considerations on how to express themselves coherently in an exam paper, which
will advance their writing skills. Thus, it can be concluded that engineering students
studying in partial and full EMI departments seem to have obtained this awareness as
they accept that EMI positively affects their language competence by providing
students with the opportunity to perform in the target language.

These findings seem to be parallel with the findings reported by Atik (2010)
as she also reported that EMI is a contributing factor to the improvement of target
language and that students perceive EMI as effective for the acquisition of those
skills. Another study whose findings overlap with the findings of the present research
with regard to the impact of EMI on the perceived improvement of language skills
was conducted by Arkin (2013). That is, his research also displayed that EMI tends
to contribute more to one’s receptive skills rather than the productive skills,

especially speaking.

5.2.2. Perceived Effects of English Medium Instruction

The second main research question sought an answer to what the perceived
effects of EMI are regarding students’ learning and lecturers’ instruction of the

subject matters.

5.2.2.1. Perceived Effects of English Medium Instruction on Students’

Learning Process of the Content Courses

The quantitative data analysis of the last part (Part 111.2. Instructional Process)
in student questionnaires revealed the findings based on the perceived effects of EMI

on students’ learning process of the subject matters via English.

In spite of the fact that students possess affirmative attitudes towards EMI,
when it comes to actual implementation of it in their classroom environment, they
seem to find it challenging to pursue the content courses and that EMI causes a
decline in their overall academic attainments. More than half of the students (65%)
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opt for an additional English language education so that they could be able to have
more linguistic competence in order to pursue EMI courses without much difficulty.

Students’ answers to the items in this part appear to address the negative
impacts of EMI on their comprehension of the lesson content and participation level.
The result can be attributed to the fact that engineering students can neither ask
questions relevant to the subject matters nor participate in the classroom activities
due to their linguistic barriers. Even though they have less difficulty giving written
answers to questions directed to them, giving verbal reactions simultaneously is
considered to be a challenge for the majority of students. Yet another interesting
point of discussion is that almost 70% demand for explanation or summary of the
subject matter in Turkish at the end of each lesson. Owing to the fact that EMI
impedes students’ learning process in many aspects, more than half of the participant
students (52.4%) appear to memorize their subject matters in order to be successful
in exams. In spite of all these, acquisition of the engineering terminology both in
Turkish and English in EMI courses is presumed to be beneficial for 43.3% of

students.

As in the case of the previous research question, the findings obtained from
qualitative data overlap with the results of the quantitative data. Regarding the
interpretation of qualitative data analysis based on the perceived effects of EMI on
the learning process of students, it can be argued that negative impacts of the current
implementation of EMI in the state university in Turkey overshadow the possible
advantages it may bring forth. The findings reveal that students studying at various
departments with partial and full EMI programs seem to have a great deal of
problems they have to overcome before reaping the benefits of EMI process. Both
partial and full EMI students consider EMI to be disadvantageous due to the fact that
EMI loads much burden on their shoulders as it requires a great deal of additional
time and effort. In the light of these findings, it can be claimed that since students
possess diverse types of educational background and have all received TMI in their
primary and secondary education as revealed by their answers on ‘the type of high
school’ segment on the demographic part of the questionnaire, they appear not to be

acquainted with the procedure and implementation of EMI.
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When the underlying reasons for the disapproval of EMI were analysed, it
was found that students do not feel linguistically ready for the English-medium
courses. The findings reveal that students’ comments concentrate mostly on the
quality of English language education at the school of foreign languages. Almost all
students claim that the pre-condition of an EMI process is to prepare students
linguistically; only after that, they will be able to internalize the disciplinary
knowledge entirely. It was found that students’ proficiency level in English has not
developed well enough in the preparatory school and that they have not obtained the
prospective competence as for a smooth implementation of the department courses
which are held in English. According to these results, it can be claimed that academic
success in a setting where the medium of education is a foreign language can be
attained on condition that students are equipped with the fundamental components of
the language. Given that they do not have sufficient practice in speaking and writing
and relevant vocabulary knowledge in English, they have difficulty in giving
satisfactory answers to the questions or uttering their thoughts properly during the
lessons or exams, which in turn adversely affect their disciplinary learning and

overall, the success rate in their bachelor studies.

The findings obtained from the answers of students also reveal that their lack
of linguistic preparedness leads to emotional barriers for students. That is, students
tend to lose their enthusiasm and interest in EMI content courses and abstain from
participating in classroom activities. The apprehension of students that both lecturers
and classmates are Turkish native speakers seems to create a lack of attention for an

attempt to perform in the target language.

The rationale behind these barriers appears to stem from the perceived lack of
English competence. However, these findings emerge to contradict with the ones
about the perceived self-competence of students in English as is revealed by the
quantitative data analysis. When students’ perceived level of proficiency in English
was questioned, it was found that a good deal of students considered their reading,
listening, writing skills; and grammar and vocabulary knowledge to be good or
intermediate (average) level. This finding reveals that the only skill students perceive
to be at low level is their speaking skill. However, what emerged from the findings

gathered from the qualitative analysis of student answers is that almost all students
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perceive the necessity of four skills improvement including a support for grammar
and vocabulary in order to pursue EMI courses. That is, they do not seem to have

enough competence to use their linguistic skills in practice.

Yet another finding revealed by the qualitative analysis of student interviews
was that students had adaptation problems due to a lack of standardization regarding
the implementation of EMI among departments. According to students, each lecturer
has their own style of manipulating the EMI process. That is, while one lecturer in
the department of mathematical engineering covers the lesson by reading through a
material as he cannot properly explain the content, another lecturer in the same
department who has a ‘decent accent’ (according to S27) is able to express himself
fluently. Likewise, according to S19, a great proportion of the content courses in
partial EMI program of civil engineering department are covered in English whereas
according to S21, being the student of the same department, only one lecturer uses
English in EMI courses. It can be inferred from these examples that even in the same
program of a particular department, different styles of EMI application can be
encountered. The findings also reveal that one lecturer from industrial engineering
department does not permit students to respond in Turkish whereas a lecturer of civil
engineering department allows them to ask complicated parts of the subject matter in
Turkish. Furthermore, students’ motivation and process of learning through EMI
appear to be influenced by their lecturers regarding their choice of vocabulary,

grammatical usages, pronunciation or accent.

These results can lead to the interpretation that having observed both the
desired and undesired model during the implementation of EMI in classroom
environment, students demand for a standardized type of a teaching style. By
teaching style, they allude to the performance in the target language and lecturers’
determination in covering the content course thoroughly in English. In spite of the
fact that no one can expect lecturers to be in the same standardized type of an
instructor, students seem to anticipate a consistent approach towards themselves and

the process of EMI.

Given the fact that students encounter a variety of problems in their learning

process through EMI, their responses to interview questions indicate that they have
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developed some strategies in order to overcome these difficulties. Some of those
strategies are; taking photos of the slides their lecturers use as teaching materials so
that students could study afterwards, attending to Turkish-medium content courses in
order to consolidate the incoherent parts of the English-medium courses,
downloading related materials in English and trying to understand the content by
translating into Turkish. Students also appear to be cognizant of the supportive
manner of their lecturers who also apply basic strategies in class for the convenience

of students.

Although it was not one of the main focuses of the present research, the
findings revealed the possible solutions and suggestions that students offer to
decrease the problematic stage of EMI. The findings signify that first and foremost
commentary is on the basis of a revision on the language education system of
preparatory school education at university. A large number of students claim that the
underlying reason for their learning problems during the process of EMI is based on
their incompetence in English language. Hence, EMI could only reach its objectives
on condition that foreign languages school obliges them to acquire more linguistic
features of English by not graduating students before they are ascertained to be
proficient in the target language. Therefore, they appear to urge for a change in the

education plan of the foreign languages school.

According to this solution provided by the majority of students, it can be
interpreted that students seek more challenges at preparatory school so that they do
not have much difficulty handling the EMI courses in the departments. They also
suggest having vocational English at preparatory school education, which will
contribute to their fields of study as they will begin to take EMI courses by having
been already equipped with the related terminology of engineering in English.

These findings seem to be consistent with the previous research in that EMI
brings challenges and burdens along with it regarding the acquisition of the academic
content although it is perceived to be effective for the acquisition and improvement
of language skills and that linguistic readiness is the first step for the implementation
of EMI. Thus, the findings gathered from the studies conducted by Tarhan (2003),
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Sert (2008), Atik (2010) and Arkin (2013) validate the results of the present research
in that EMI poses a negative impact on the learning of the subject matters.

5.2.2.2. Perceived Effects of English Medium Instruction on Lecturers’

Instructional Process of the Content Courses

Another aspect of the second research question of the present study was to
find out the perceived effects of EMI on the instructional process of lecturers. The
findings obtained from the lecturer interviews reveal that their responses mostly
comply with the student responses in that both stakeholders seem to be affected by
the same underlying factors in their motivation and distraction. However, in the case
of lecturers, linguistic challenges are generally confronted by students rather than
themselves. Contrary to the commentary of students that lecturers also have some
difficulties while conducting the English-medium courses, lecturers only utter that

they feel more comfortable in the native language.

The impacts of EMI on the instructional process of the lecturers mostly stem
from students rather than lecturers’ being involved in the implementation of EMI
itself. According to the lecturer responses, EMI does not bear satisfying results for
students and that lecturers cannot observe short-term favorable outcomes in their
teaching period. The fact that their students encounter diverse problems during this
phase seems to have an influence on the attitude of lecturers toward EMI; and

therefore, on their implementation of the course.

Regarding the negative impacts of EMI, their focus seems to be on the
students’ learning process, which returns as an impediment to their instructional
process. This finding can be attributed to the fact that through the perspective of
lecturers, students’ linguistic and emotional barriers lead to inefficient outcomes for
their motivation to maintain EMI courses. Even though lecturers (L5, L7) think they
are able to teach the lesson fluently by means of jokes and anecdotes in English, they
sometimes feel like their message cannot be conveyed to their addressees, which
distracts their attention to pursue the lesson. They also claim that they have to code-
switch between two languages and cover even full EMI courses partly in English as
students whose speaking skill has not developed well enough may ask questions or
give responses in Turkish language which they feel more comfortable with. In spite
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of the fact that they would prefer to teach the lesson completely in English, they
seem to feel the necessity to assist the students who ask for explanations or
summaries in the native language and need to comprehend the subject matter in the
frame of that particular lesson. This finding is parallel with the one from student
interviews in that students express their affirmations of this necessity and ask for a
favour from their lecturers to get permission in order to ask questions or give
responses in Turkish and that they are in need of being given the Turkish summary of

the subject matter after each lesson.

Validating student responses, lecturers also argue that students develop
emotional barriers due to their lack of linguistic competence, which retain them from
actively participating in classroom activities. The findings reveal that students feel
shy or introverted and abstain from responding when they are directed a question
during the lesson. That is, they feel reluctant to be the owner of their learning process

since they have weaknesses in the manipulation of the target language.

The findings from lecturer interviews indicate that lecturers also adopt some
strategies to cope with the EMI-related problems. To illustrate, they make use of
visual aids or slides so that their students could follow the lesson more easily. They
choose their words and phrases meticulously while explaining the content in order
for their students to be able to understand the subject matter in the target language.
Yet another ease they provide for their students is to ask questions based on numbers
or figures so that students do not need to deal with the verbal aspect of the language.
Using the native language whenever needed is also another strategy lecturers use as a

favour and endeavour to solve their problems in the short term.

Another aspect which was beyond the scope of the research questions of the
present study was the acknowledgement of possible solutions and suggestions by the
lecturers for the aforementioned problems encountered during EMI. Having a good
number of mutual points with the students, their answers also concentrate on the
regulations on the system of preparatory school education, which would improve the
proficiency level of students. Having a student profile which has a variety of distinct
linguistic proficiency levels, lecturers invite the foreign languages department to
compensate students’ linguistic level and welcome a more challenging foreign

language education for the benefit of students and for the betterment of EMI process.
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Although it was not in the framework of the present research, another finding
emerged from the qualitative analysis of lecturer interviews is that lecturers appear to
be concerned about the deterioration of their native language because of the active
use of English in their academic life. As L7 pointed out, they are in the position of
delivering the lecture ‘half in English, half in Turkish’, which adversely affect the
effective use of both languages.

According to the findings regarding the additional solutions offered by
lecturers, having a lack of standardized implementation of EMI, the setting where the
lecturers work might create the synergy among students and faculty members from
diverse nationalities; then, students would find it more meaningful to exert their
energy for the implementation of EMI. Lecturers recommend that students could be
provided with a supplementary Turkish coursebook in order to consolidate their
studies and reinforce the possible outcomes anticipated from EMI. Furthermore,
lecturers seem to be aware of the condition that if they implement EMI by having
control of the process firmly and pushing students forward, EMI can reach its
objectives.

The research findings offered by Somer (2001) regarding the effects of EMI
on the lecturers’ instructional process overlap with the results of the present study as
it also indicated that lecturers feel the necessity of using both English and Turkish in
EMI courses because of the fact that students encounter comprehension problems
which stem from their inadequate level of English proficiency. It also emerged that
the findings reported by Tarhan (2003) seem to be parallel with the results of this
research as it revealed that teachers think EMI has a negative effect on the
instructional process especially for the students’ learning process. The results
reported by Wilkinson (2005) in his research focusing on the impact of language on
the teaching content are also in line with the findings of the present study as it
reflected that lecturers need to alter their instructional methods in EMI courses in
order to enhance content learning. The lecturers in that study also state that they tend
to apply code-switching as their students need explanations of the subjet matter in
their native language. Arkin (2013) presented similar findings from an in-depth
investigation of EMI classes that although the lecturers deliver the content course by

lowering their teaching pace, students still have difficulty pursuing the lesson.
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5.2. Conclusion and Implications

The purpose of the present study was to investigate the perceived
effectiveness of the implementation of partial and full EMI programs in engineering
departments of a state university in Turkey, through the perspectives of its
stakeholders- students and lecturers. A mixed-method research design was adopted in
order to collect data that would constitute as answers to the research questions. After
the data from the quantitative and qualitative strands of the study were analysed and
findings were presented, the data were integrated in accordance with the purpose of

the study.

Based on the findings gathered from quantitative and qualitative analyses, it
can be concluded that students and lecturers hold positive attitudes towards the use of
English as a foreign language supporting that learning English at advanced level is a
requisite in today’s world where most of the business deals are conducted with
international partners, established companies might have foreign employers and
employees, academia is surrounded by researchers from diverse backgrounds, most
of the publications need to be translated into English as it is acknowledged to be the
lingua franca and universities have become a universal ground welcoming students
from all around the world. This reality encompassing students and lecturers seems to
have affected the perceptions regarding the use of English as an instructional
medium at tertiary level as their responses suggest content courses in higher
education can be provided in English due to the necessity and importance of being
competent in a foreign language, especially English. The attitude of students and
lecturers towards EMI can be regarded as a reflection of the fact that they both
appreciate EMI as a notion.

In terms of the preference for the instructional medium among the three
options which are full (100%) EMI, partial (30%) EMI and TMI, students who were
quantitatively analysed seem to favour English medium instruction in general. When
their perceptions were analysed qualitatively, students’ responses revealed that
partial EMI is the most reasonable and feasible as it is more practical under their
circumstances in which they do not feel linguistically ready for a complete
implementation of EMI. Thus, it can be concluded that partial EMI is considered to
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be more favourable by the students and lecturers as it provides an authentic context
to get acquainted with the related terminology in Turkish and English on their field
of study and that students do not stay completely away from an English-speaking
environment. Another reason that makes partial EMI more preferable seems to be
students’ linguistic unpreparedness for the implementation of full EMI. Thus,
participants of the study urge the school of foreign languages in their university to
have regulations on the education plan of preparatory school and put them into
practice in order that EMI programs could reach their objectives. The administrators
may increase the passing grade of the proficiency exam taken by students at the end
of each semester so that students would feel under more pressure and study harder to
pass, or they may change the existing curriculum by including a more purposeful
content serving the needs of the engineering students regarding their content courses
in the departments. According to Flowerdew and Peacock (2001, p. 177), there are
some vital steps to be taken into consideration for a smooth flow of the fulfilment
process of EAP curriculum. The first one is to analyse the unique needs of EAP
students; another one is defining a detailed description of the nature of the EAP
teaching and learning process; and the third step is acceptance of the differentiation
of EAP in terms of methodologies and approaches from that of ESL’s. Among these
steps, the most essential one seems to be conducting a needs analysis regarding
students’ different levels of proficiency before preparing the content of the ‘English
for specific purposes’ curriculum focusing on and serving the needs of students’
academic studies and prospective business life. Responses of both students and
lecturers concentrate mostly on such an overhauling of the curriculum. For instance,
Basic English education can be given in the first semester and engineering
terminology can be provided in the second semester to students who are categorized
according to their field of study so that each group can be instructed by means of
materials with related content and technical terminology being of use in major area
courses. These findings and implications indicate that students necessitate a more
proper and challenging language preparatory education so that they could be
equipped with the required competences in order to be involved in a complete EMI
process, which in turn might positively affect their attitudes and perceptions towards

a full implementation of EMI.
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Another focus of the present study was to offer the common and divergent
points between the students of partial and full EMI programs. The findings revealed
that students who are exposed to two different implementations seem to possess
similar perceptions towards EMI in that both sides consider it as a natural process
and that partial EMI students seem to be in favour of partial EMI and full EMI
students generally possess positive perceptions towards full EMI. Only on the points
of understanding the lecturers during EMI courses and the effect of EMI on their
academic success, they reflect a contrasting approach in that students of partial EMI
programs seem to have more difficulty than full EMI students. This was not a
surprising result as partial EMI students are expected to have a more limited
proficiency level in English, which in turn leads to more hardhips in the

comprehension of the subject matters.

As for their perceived self-competence in English, there seems to be no
significant difference between the students of partial and full EMI departments. Both
sides seem to agree on the point that EMI improves their acquisition and
improvement of language skills. While their degree of perceived self-competence
tends to be parallel in terms of speaking and writing skills and also grammatical and
vocabulary knowledge, full EMI students reflect that they feel more competent in

reading and listening skills in comparison to partial EMI students.

Yet another main concern of the present study was to identify the perceived
effects of EMI on learning and teaching process. One might conclude form the
relevant findings that EMI does not prove to be effective enough for content learning
of students and teachers’ performance while lecturing. Although students and
lecturers seem to approve the adoption of English as the medium of instruction at
tertiary level, when it comes to its actual implementation in classroom environment,
they encounter a great deal problems which seem to stimulate one another. These
problems can either be solved by the alterations in the education policy of the
university or remedied by individual endeavours. Thus, their reaction seems to prove
that implementation of EMI in the university setting is not impeccable and that
having a pre-dominance in education, English can stand as a detriment for the

linguistic cognition of the large majority of students. So (1987, cited in Pennycook,
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2002, p. 196) had reported long before that ‘There is much evidence indicating that

English medium instruction has created learning problems for many students’.

Participant students in the interviews were mostly partial EMI students who
appear to be dissatisfied with their academic performances as EMI impedes their
overall attainments. The results of the present study reveal that students have
difficulty comprehending the content courses and following their lecturers during the
lesson. Because they cannot fully understand the content, they abstain from
participating in classroom activities and cannot be active participants of the lesson,
which eventually has a negative impact on their academic success. They have an
extra burden to study for EMI courses individually. EMI also leads to rote learning
and memorization as students are not able to master the academic content due to the
linguistic and emotional barriers. These findings appear to constitute a response to
the curiosity of Linder and Airey (2007) regarding ‘whether problems encountered
in EMI are more serious in contexts where students have more limited language
skills and whether there is a higher risk of surface learning or misunderstanding of
disciplinary content’. Furthermore, these findings justify the concerns offered by
Demircan (1988) and Sinanoglu (2004) regarding the lack of quality education due to
FLMI.

Lecturers, on the other hand, seem to be distracted by the students’ approach
during EMI courses. They have to change their teaching habits in order to contribute
to their students’ comprehension of the subject matter. According to the findings,
students’ lack of English competence is considered to be the basic underlying reason
for the negative influences of EMI on the educational and instructional process. At
this point, there emerged a chain reaction like the domino effect in that when
students are linguistically incompetent, it affects their comprehension level of the
course materials, self-confidence in the participation into classroom activities,
motivational factors to pursue the lesson, success rate in the exams and eventually
their attitudes and perceptions towards EMI. When those impacts are inclined to be
negative in nature, the whole educational period in tertiary level would be bound to
fail.

EMI is a process in which all the stakeholders should do their best. EMI

content teacher should teach the lesson with the fulfillment of English skills and
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students should first have the preparedness and capacity to pursue an EMI course. As
suggested by Wong (2009), forcing students who have already been involved in an
EMI process to perform in the target language would bear positive results in that
when they are allowed the choice of using their native language, students do not
struggle to use English because of peer pressure or face issues. The adoption of
‘English-only’ policy seems to be required in order to decrease the adverse effects of
EMI on the learning process. Flowerdew (1994) offers two ways to strengthen
comprehension level of non-native students of EMI courses. One of these ways is to
alter the form of the lectures by providing students with the opportunities to interact
and lead them to ask questions, and to alternate the input so as to make the content
more comprehensible. Second, students should be given the opportunity to develop
themselves linguistically in order that they can pursue the lectures with minimum
problems. Lecturers in the present research seem to struggle for accommodating the
difficulties students face by circumventing those challenges with their own strategies
and adopt the responsibility of EMI learning as students. For the academicians
lecturing in English, a training project can be proposed to help them consolidate such
challenges and facilitate their students’ learning. Furthermore, lecturers in language
and engineering departments should cooperate and collaborate in order to guide the
students to adopt the required language skills and learning strategies. When it is
already challenging to learn the academic content in their field of study, students are
exposed to one more challenge by learning that content via a foreign linguistic
medium. First of all, that tool should be excellent enough to reap the fruits of the
EMI process as it can help students cross the bridge between themselves and the

lecturers.

It also seems that the apprehension of EMI by the majority of the participants
overshadows the concerns regarding the degeneration of the native language. In the
previous research, although the stakeholders of an EMI process seem to believe that
EMI is a hindrance factor for the effective performance in one’s native language, the
present study reflects that this apprehension has changed as participants think that
EMI does not adversely affect their performance in Turkish. This might be because
of the fact that notion of the world has even more shrunk, evolving from a global
village into a global street that everyone is a neighbour to one another, who has been

introduced through social media; knocking on the door of each other’s profile,
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watching the same scenes, shopping from the same sellers, consuming the same
products, being exposed to the same content of life stories and even has similar
dreams. It can be claimed that when everyone appears to be in the same ship, they
seem to attribute more significance to their practical concerns in order to save

themselves in the competitive landscape rather than the nationalistic values.

In conclusion, the significance of using a foreign language effectively,
especially English, is crystal-clear for both students and lecturers. The analyses of
the gquantitative and qualitative research tools showed that students have awareness
on the importance and necessity of learning a foreign language and English
education. However, implementation of a full and fruitful EMI program in an EFL
setting does not seem to be easily applicable in practice as it is suggested in theory.
Students’ demands appear to concentrate on the necessity of English for specific
purposes so the basis for that should be prepared for learners in order to ease the
workload of content teachers. They both agreed on the issue that EMI could be put
into practice properly as long as Basic English education and relevant terminology
are provided to students in the preparatory year and their level of English proficiency
is equalized and idealized. Hence, it can be suggested that school of foreign
languages revise its education plan in the light of this feedback as a macro policy
behind EMI. For these reasons, the result of this study proves the fact that the
implementation of EMI has preconditions which have to be actualized if the targets

are expected to reach their outcomes.

The curriculum of the preparatory classes should be designed according to the
needs of the students by being modified from English for general purposes to EAP or
ESP, which might increase students’ motivation as they will observe the relevance of

their linguistic preparation to the academic courses.

5.3. Suggestions for Further Research

This study may pave the way for diverse research topics. For instance, the
comparison of students’ perceptions of the teachers’ performance and teachers’
perceptions of the students’ performance might be a subject for a further research. In-
class and/or exam performance of students in EMI courses can be researched. EMI

implementation between two universities can also be contrasted. Additionally,
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learning strategies of non-native students and lecturing strategies of non-native
teachers involved in EMI can be a proper research topic. A study investigating
students and lecturers’ language proficiency with a focus on testing and assessment
can also contribute to the literature. EMI is also a subject of research which allows
for longitudinal studies such as the evaluation of students’ EMI performances from

the freshman year to senior year at university.
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APPENDICES
Appendix A: Questionnaire

ANKET

Degerli 6grencimiz, elinizdeki sormaca / anket, bilimsel bir g¢aligmada veri tabani olarak
kullanilmak iizere diizenlenmistir. Calismanin temel amac1 yabanci dilde (Ingilizce) egitim
yapilmast baglaminda sizlerin sahip oldugu tutum ve goriisleri saptamak ve bunlar
degerlendirmektir. Bu bakimdan size verilen sormacayi duyarlilikla istendigi bicimde

yanitlamaniz, ¢aligmanin gecerlik ve giivenirligini artiracaktir.

Simdiden yardimlariniz igin tesekkiir eder, ¢caligmalarinizda basarilar dileriz.

Meryem Karaman Yrd.Dog¢.Dr. Muazzez Yavuz Kirtk
Istanbul Universitesi IstanbulUniversitesi

Ingiliz Dili Egitimi Tez Danismani

Yiiksek Lisans Ogrencisi e-posta :yavuzk@istanbul.edu.tr

e-posta:meryemyeltekin@gmail.com

I. BOLUM: Kisisel Bilgiler

1. Cinsiyetiniz: oKiz oErkek

2. Uyrugunuz: oTC oDiger: (Belirtiniz) __
3. Fakilteniz:

4. Bolumunuz:

5. Smifimiz?  oBir oiki oUg oDort

6. Mezun oldugunuz lise tiirii:

ODevlet Lisesi oOzel Lise oAnadolu Lisesi
oAnadolu Ogretmen Lisesi oMeslek Lisesi oAnadolu Meslek Lisesi
oDiger: (LUtfen belirtiniz)

7. Bu Universiteyi tercih nedeniniz:
oKaliteli bir egitim almak
oingilizee’yi daha iyi grenmek
oYabanci dilde 6grenim gérmek
oAilemin istegi

oDiger (L0tfen belirtiniz)

Ingilizce Bilgisi

8. Kag yildir Ingilizce dgreniyorsunuz?
9. Ingilizce 6grenmeye ne zaman bagladiniz?
oilkokul oOrtaokul oLise oUniversite
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10. B6lumiintize baslamadan 6nce ingilizce Hazirlik Okulu’nda okudunuz mu?

oEvet oHayir

11. En son girdiginiz Ingilizce yeterlilik sinav tiirii (Proficiency, ELT, IELTS, TOEFL,
KPDS, vb.) ve aldiginiz puan nedir?

Sinav tiirii: Puaniniz:

12. Ingilizce’deki kendi yeterlik diizeyinizi her bir dil becerisi i¢in asagidaki kutucuklara bir
(V') isaret koyarak belirtiniz.

Dil Becerisi Cok iyi Tyi Orta Zayif Baslangic

Okuma

Dinleme

Yazma

Konusma

Dilbilgisi

Sézcik
Bilgisi

Ingilizce Kullanimi

13. Asagidaki tablodan bolimiiniizde aldigimniz dersler i¢in, ilgili kutucugu isaretleyerek ()
simdiye kadar ders anlatimi bakimindan Ingilizce kullanilma durumunu belirtiniz.

Ders Her zaman Cogunlukla Zaman zaman Her zaman
Ingilizce Ingilizce Ingilizce Tirkge

Boliim Dersleri

Alan Segmeli
Dersler

Secmeli Dersler

14. Asagidaki tablodan boliimiiniizde aldigimz dersler igin, ilgili kutucugu isaretleyerek )
simdiye kadar sinavlarda Ingilizce kullanilma durumunu belirtiniz.

Ders Her zaman | Cogunlukla | Zaman zaman | Her zaman
Ingilizce Ingilizce Ingilizce Tirkce

Bolim Dersleri

Alan Secmeli
Dersler

Secmeli Dersler

15. Asagidaki tablodan boliimiiniizde aldiginiz dersler igin, ilgili kutucugu isaretleyerek (v)
bu derslerde Ingilizce kullanimimin hangi yogunlukta olmasini dilediginizi belirtiniz.

Ders Her zaman Cogunlukla Zaman zaman Her zaman
Ingilizce Ingilizce Ingilizce Turkege

Boliim Dersleri

Alan Secmeli
Dersler

Secmeli Dersler
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I1. BOLUM: Yabanci Dil ve Yabanci Dil Olarak Ingilizce

Asagidaki tiimceler sizin “yabanci dil” ve “yabanci dil olarak Ingilizce” hakkinda
goriiglerinizi saptamak icin yazilmistir. Her tiimceyi dikkatle okuyarak, verilen
derecelendirme 6lgegi lizerinde sizin igin en uygun secenegi (v') isaretleyiniz. Liitfen
cevapsiz ifade birakmayiniz. Olgek belirtegleri:

(5) Tamamen katiliyorum (4) Katiliyorum  (3) Fikrim yok

(2) Katilmryorum (1) Kesinlikle katilmiyorum

YABANCI DIiL ve YABANCI DIL OLARAK
INGILiZCE

Tamamen
katiliyorum
Katiliyorum
Fikrim yok
Katilmiyorum
Kesinlikle
katilmiyorum.

1.Yabanci dil 6grenmek iilkemizdeki herkes i¢in gereklidir

ol
o
w
()
[N

2. Ingilizce 6grenmek iilkemizdeki herkes igin gereklidir.

3. Yabanci bir dil 6grenmek benim i¢in gereklidir.

4. Ingilizce 6grenmek benim i¢in gereklidir.

5. Ingilizce 6greniyor olmak memnuniyet vericidir.

6. Ingilizce bilmek bireye toplumda sayginlik kazandirir.

7. Ingilizce’yi cok iyi diizeyde 6grenmek Snemlidir.

8. Yabanc dille egitim/6gretim, anadilin yozlagsmasina

sebep olmaktadir. 5 4 3 2 1
9. Ingilizce’nin yayginlasmasi bireyin kiiltiiriinii olumlu
yonde etkiler. 5 4 3 2 1

10. Ingilizce bilmek bireye avantaj saglar.

11. Tlkégretimde Ingilizce zorunlu ders olarak

okutulmalidir. 5 4 3 2 1
12. Ortadgretimde Ingilizce zorunlu ders olarak

okutulmaldir. 5 4 3 2 1
13. Ingilizce, zorunlu yabanci dil olarak iiniversite

dizeyinde devam ettirilmelidir. 5 4 3 2 1
14. Yiiksekogretimde ingilizce disinda baska diller de

secmeli ders olarak okutulmalidir. 5 4 3 2 1
15. Ingilizce’nin yaygin kullamimi Tiirkge’yi olumlu yénde

etkiler. 5 4 3 2 1
16. Yabanci dille egitim/6gretim, anadili kullanimini

engelleyici bir unsurdur. 5 4 3 2 1

Yukaridaki tiimceler ile ilgili olarak eklemek istediginiz goriislerinizi kisaca belirtiniz.




111.BOLUM: Yabanci Dilde (ingilizce) Ogretim

1. Genel Tutum ve Gorisler

Asagidaki tiimceler sizin iiniversitelerde boliim derslerinin yabanci dilde (ingilizce)
Ogretimine iligkin genel tutum ve gorlislerinizi saptamak i¢in yazilmigtir. Her tiimceyi
dikkatle okuyarak, verilen derecelendirme olgegi tizerinde sizin i¢in en uygun segenegi (v)

isaretleyiniz. Liitfen cevapsiz tiimce birakmayiniz. Olgek belirtegleri:
(5) Tamamen katiltyorum (4) Katiliyorum  (3) Fikrim yok

(2) Katilmryorum (1) Kesinlikle katilmiyorum
g £
YABANCI DILDE (INGILiZCE) OGRETIM: c & § S § o
GENEL TUTUM ve GORUSLER E8S |2 |E = 2
£E2: |S |3 |1
SES | |2 |$5
1. Universitelerde derslerin Ingilizce 6gretilmesi yararhdir.
5 4 3 2 1
2. Universite diizeyinde dgretim dili, bir yabanci dil degil, Tiirkce
olmalidir. 5 4 3 2 1
3. Yiiksekogretimde Ingilizce 6gretim yapilmamasi gerekir.
5 4 3 2 1
4. Yabanci dille egitim, kisisel olarak sosyal sayginligimi
artirmaktadir 5 4 3 2 1
5. Ingilizce yoluyla dgretim yapilan derslerde, hocalarimi
anlamakta guclik cekiyorum. 5 4 3 2 1
6. Alan dersinin Ingilizce olmasi simif ici aktivitelere katilmama
engel degildir. 5 4 3 2 1
7. Ingilizce yapilan &gretim, iiniversite 6grencilerinin bdlim
derslerindeki basarisim1 olumsuz etkiler. 5 4 3 2 1
8. Ingilizce 6gretim yapmak yerine, o dilin etkin bir bicimde
Ogretimi daha uygun olur. 5 4 3 2 1
9. Universite egitiminin anadilde yapilmas: dogal bir siirectir.
5 4 3 2 1
10. Yabanci bir dilde 6gretim, 6grencilerin zihinsel geligsimini
olumlu etkiler. 5 4 3 2 1
11. ingilizce 6gretim yapan bir iiniversiteden mezun olmak, bireye
daha iyi is olanagi saglar. 5 4 3 2 1
12. Mezuniyet sonras1 meslek hayatinda Ingilizce bilgisine ihtiyac
vardir. 5 4 3 2 1
13. Alan derslerinin ingilizce dgretilmesi, mezunlarm
mesleklerinde basarili olmalarini saglar. 5 4 3 2 1
14. Alan derslerinin Ingilizce 6gretilmesi, dgrencilerin akademik
calismalarinda basarili olmalarini saglar. 5 4 3 2 1
15. Yabanci bir dilde dgretim, 6grencilerin akademik yaraticiligini
stnurlar. 5 4 3 2 1
16. Yabanci bir dilde 6gretim, 6grencilerin alan bilgisi hakimiyetini
sinirlar. 5 4 3 2 1
17. Yabanci bir dilde dgretim, yabanci dili 6grenmek igin etkili bir
yoéntemdir. 5 4 3 2 1
18. Yabanci bir dilde 6gretim, anadilin bilimsel ve akademik
geligimini olumsuz etkiler. 5 4 3 2 1
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Yukaridaki tiimceler ile ilgili olarak eklemek istediginiz goriislerinizi kisaca belirtiniz.

2. Ogretim Siireci

Asagidaki tiimceler aracilig ile 6grenim gordiigiiniiz boliimiiniizde yabanci dilde (ingilizce)
Ogretim siirecine iliskin goriisleriniz ve deneyimleriniz hakkinda bilgi toplamak istiyoruz.
Her timceyi dikkatle okuyarak verilen derecelendirme 6lgegi iizerinde sizin i¢in en uygun

olani liitfen (v') isaretleyiniz.

(5) Tamamen katiliyorum  (4) Katihiyorum  (3) Fikrim yok

(2) Katilmryorum (1) Kesinlikle katilmiyorum

a. Ders Icerigini Ogrenme

. o Ay £l E | x - :
YABANCI DILDE (INGILIZCE) OGRETIM: S Z g g % =~ S
OGRETIM SURECI é 22| |E|EE
= = = = n E
SEIS|E |2 | E8
1. Béliim derslerinin Ingilizce olmasi derslerdeki basarimi
olumlu yénde etkiler. 5 4 3 2 1
2. Derslerin Ingilizce anlatilmasi anlaman engeller.
5 4 3 2 1
3. Ingilizce anlatilan dersin Tiirkce dzetinin verilmesi gerekir.
5 4 3 2 1
4. Derslerde Ingilizce olarak soru sormakta zorluk ¢ekerim.
5 4 3 2 1
5. Ingilizce sorulara sozlii cevap vermekte zorlanirim.
5 4 3 2 1
6. Ingilizce sorulara yazili cevap vermekte zorlanirim.
5 4 3 2 1
7. Ogretmenin sorulara verdigi Ingilizce cevaplari anlamakta
zorlanirim. 5 4 3 2 1
8. Ingilizce islenen bir dersin 6zetini kendi ciimlelerimle
Ingilizce olarak yazabilirim. 5 4 3 2 1
9. Ingilizce islenen bir dersin dzetini kendi ciimlelerimle
Ingilizce olarak anlatabilirim. 5 4 3 2 1
10. Kullanilan Ingilizce ders kaynaklarini anlamakta zorluk
cekerim. 5 4 3 2 1
11. Derslerde terimlerin hem Ingilizcesini hem Tiirkgesini
O0grenmek bana fazladan yiik getirir. 5 4 3 2 1
12. Derslerin Ingilizce olmas1 yeni 6grenilen terimlerin akilda
tutulmasini zorlagtirir. 5 4 3 2 1
13. Derslerin Tiirkge ya da Ingilizce olmasinin énemi yoktur; her
iki dilde de kendimi iyi ifade edebiliyorum. 5 4 3 2 1
14. Derslerin Ingilizce 6gretimi ezberciligi artirir.
5 4 3 2 1
15. ingilizce 6gretim, alamm ile ilgili bilgi kaynaklarina
ulagmamu kolaylastirir. 5 4 3 2 1
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16. Smavlarin Ingilizce yapilmasi basarimi olumsuz yénde

etkiler. 5 4 2
b. Dil Becerileri
g £
sE|E |8 B |28
£ 90| = ==
sz |E |E |EE
FEREREREE
17. Derslerin Ingilizce yapilmasi Ingilizce dilbilgimi
gelistirir. 5 4 3 2 1
18. Derslerin Ingilizce yapilmasi Ingilizce dinleme
becerimi gelistirir. 5 4 3 2 1
19. Derslerin Ingilizce yapilmasi Ingilizce
okudugunu anlama becerimi gelistirir. 5 4 3 2 1
20. Derslerin Ingilizce yapilmasi Ingilizce yazma
becerimi gelistirir. 5 4 3 2 1
21. Derslerin Ingilizce yapilmasi Ingilizce konusma
becerimi gelistirir. 5 4 3 2 1
22. Derslerin Ingilizce yapilmasi Tiirkgemi olumsuz
etkiler. 5 4 3 2 1
23. Derslerin Ingilizce yapilmas1 akademik
Turkeemin gelisimini olumsuz etkiler. 5 4 3 2 1

Béliim derslerinin Ingilizce yapilmasimin olumlu yénleri sizce nelerdir? Litfen maddeler

halinde yaziniz.

Boéliim derslerinin ingilizce yapilmasimin olumsuz yonleri sizce nelerdir? Lutfen maddeler

halinde yaziniz.

TESEKKURLER
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QUESTIONNAIRE

Dear participant, this questionnaire was designed for data collection in a scientific
study. The main purpose of the study is to investigate and evaluate your attitude and
perceptions on English medium of instruction. For that reason, your answers to this
questionnaire are of great value for the validity and reliability of the present study.

Thank you in advance for your time and contribution; and wish you the best for your
studies.

Ins. Meryem Karaman Asst.Prof. Dr. Muazzez Yavuz Kirik
Istanbul University Istanbul University

English Language Teaching Master Student Dissertation Advisor

e-mail: meryemyeltekin@gmail.com e-mail: yavuzk@istanbul.edu.tr

PART I: Personal Information
1. Gender: oFemale oMale

2. Faculty:

3. Department:

4. Year of Study?  oFirst oSecond oThird oForth

5. High school you graduated from :

oGeneral High School oPrivate high school oAnatolian high school
o Anatolian teacher training high school o Labor school  oAnatolian labor school
oOther:

6. Reasons for preferring this university:

o Having a quality education

o0 Having a better foreign language (English) education
o Foreign language medium of education

o Choice of my family

o Other

Knowledge of English

7. When did you start learning English?

o Primary School o Secondary School o High School O
University

8. Have you studied at Preparatory School before you start your department?

oYes oNo

9. Which language proficiency test you have had last (Proficiency, ELT, IELTS, TOEFL,
KPDS, etc.) and what is your grade?

Type of test : Grade:
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10. Check the level of your proficiency on English for each language skill with a sign of (v).

Language Skill | Excellent Good Average Poor Beginner

Reading

Listening

Writing

Speaking

Grammar

Vocabulary

Use of English

11. Check (v') the appropriate blank in the table below to indicate the frequency of English
use in courses that you have taken.

Class / Lesson / Always Mostly English | Sometimes Always Turkish
Course English English

Content courses

Selective content
courses

Selective courses

12. Check (v') the appropriate blank in the table below to indicate the frequency of English
use in the exams that you have had.

Class / Lesson / Always Mostly English | Sometimes Always Turkish
Course English English

Content courses

Selective content
courses

Selective courses

13. Check (v") the appropriate blank in the table below to indicate your preference for the
frequency of English use in the courses that you have taken.

Class / Lesson / Always Mostly English | Sometimes Always Turkish
Course English English

Content courses

Selective content
courses

Selective courses

14. Your grade point average (CGPA):
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PART II: Foreign Language and English as a foreign language

The statements below were wrtitten to identify your perceptions on “foreign language” and
“English as a foreign language”. Reading each statement carefully, check (v') the most
appropriate option on the given rating scale. Do not leave statements unchecked, please.
Scaling factors: (5) Strongly Agree (4) Agree (3) No idea (2) Disagree (1) Strongly
Disagree

FOREIGN LANGUAGE AND ENGLISH AS A
FOREIGN LANGUAGE

Strongly
Agree
Agree
Not Sure
Disagree

1. Learning a foreign language is necessary for everyone in
our country.

ol
&
w
N

2. Learning English is necessary for everyone in our
country. 5 4 3 2

3. Learning a foreign language is necessary for me.

4. Learning English is necessary for me.

5. It is pleasing to be learning English.

6. Knowing English makes one gain prestige in a society.

7. It is important to learn English at advanced level.

8. Foreign language medium instruction leads to

degenaration of the native language. 5 4 3 2
9. The spread of English positively affects the culture of a
person. 5 4 3 2

10. Knowing English is advantageous for a person.

11. English should be taught as an obligatory course in

primary school. 5 4 3 2
12. English should be taught as an obligatory course in

secondary school. 5 4 3 2
13. English should be carried on as an obligatory foreign

language at tertiary level. 5 4 3 2
14. Languages other than English should be taught as

selective courses at higher education. 5 4 3 2
15. Common use of English affects Turkish in a positive

way. 5 4 3 2
16. Foreign language medium of instruction prevents the

use of native language. 5 4 3 2

Please state briefly if you have further opinions on the statements above.
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PART IlI: Foreign Language (English) Medium of Instruction

1. General Attitude and Perceptions

Statements below were written to identify your attitude and perceptions on foreign language
(English) medium instruction in content courses at higher education. Reading each statement
carefully, check (v') the most appropriate option on the given rating scale. Do not leave

statements unchecked, please.

Scaling factors: (5) Strongly Agree (4) Agree (3) No idea (2) Disagree

(1) Strongly

Disagree
&
(@]
FOREIGN LANGUAGE (ENGLISH) MEDIUM OF < ° ° °
INSTRUCTION: GENERAL ATTITUDE AND PERCEPTIONS —; ° US) % —; %
S|1S|s5 |8 |¢cg
h | < |2 | o |dhAo
1. Teaching content courses at higher education in English is
beneficial. 5 4 3 2 1
2. Medium of instruction at tertiary level should be Turkish, not a
foreign language. 5 4 3 2 1
3. There should not be English medium instruction at higher
education. 5 4 3 2 1
4. Foreign language medium of instruction increases my social
prestige. 5 4 3 2 1
5. I have difficulty in understanding my teachers during the English
medium instruction courses. 5 4 3 2 1
6. Content courses in English do not prevent me from participating
classroom activities. 5 4 3 2 1
7. English medium instruction negatively affects the success of
university students in their content courses. 5 4 3 2 1
8. It would be better to teach English effectively rather than English
medium instruction. 5 4 3 2 1
9. It is a natural process to have higher education in one’s native
language. 5 4 3 2 1
10. Foreign language medium of instruction positively affects
students’ cognitive development. 5 4 3 2 1
11. Being a graduate of a university with English medium
instruction provides better job opportunities to a person. 5 4 3 2 1
12. There is a need for English knowledge in working life after
graduation. 5 4 3 2 1
13. Teaching content courses in English helps graduates to be
successful in their working life. 5 4 3 2 1
14. Teaching content courses in English helps graduates to be
successful in their academic life. 5 4 3 2 1
15. Foreign language medium of instruction restricts students’
academic creativity. 5 4 3 2 1
16. Foreign language medium of instruction restricts students’
command of content knowledge. 5 4 3 2 1
17. Foreign language medium of instruction is an effective method
to learn that language. 5 4 3 2 1
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18. Foreign language medium of instruction negatively affects the

scientific and academic development of a native language. 5 4 3 2 1
Please state briefly if you have further opinions on the statements above.
2. Instructional Process
By means of the statements below, it is aimed to gather information about your opinions and
experiences on the instructional process of foreign language (English) medium. Reading
each statement carefully, check (v') the most appropriate option on the given rating scale. Do
not leave statements unchecked, please.
Scaling factors: (5) Strongly Agree (4) Agree (3) No idea (2) Disagree (1) Strongly
Disagree
a. Learning the content course
> < <] > 44
FOREIGN LANGUAGE (ENGLISH) MEDIUM OF 4 a 3 = =2 =
INSTRUCTION: INSTRUCTIONAL PROCESS o g g = | 8 S &
hdgq < Z | O n Qq
1. Having content courses in English affects my academic success
in a positive way. 5 4 3 2 1
2. Having content courses in English prevents me from
understanding the lesson. 5 4 3 2 1
3. It is essential to have a Turkish summary of the content course
that is taught in English. 5 4 3 2 1
4. During the lessons, | have difficulty in asking questions in
English. 5 4 3 2 1
5. I have difficulty giving verbal answers to the questions in
English. 5 4 3 2 1
6. | have difficulty giving written answers to the questions in
English. 5 4 3 2 1
7. I have difficulty understanding the teachers’ answers in
English. 5 4 3 2 1
8. | can write the summary of an English-medium course in
English. 5 4 3 2 1
9. I can give a verbal summary of an English-medium course in
English. 5 4 3 2 1
10. I have difficulty understanding the sources in English.
5 4 3 2 1
11. It is an extra burden to learn both Turkish and English
terminology in the courses. 5 4 3 2 1
12. Having content courses in English makes it difficult to keep
the terminology in mind. 5 4 3 2 1
13. It doesn’t matter if the lesson is given in Turkish or English; I
can express myself well in both. 5 4 3 2 1
14. Having content courses in English increases memorization.
5 4 3 2 1
15. English medium instruction helps me reach sources in my
department more easily. 5 4 3 2 1
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16. Having exams in English negatively affects my academic

success. 4 2
b. Language Skills
> < ] >3
h<| < P a »nh 0o
17. Having content courses in English improves my
grammatical knowledge in English. 5 4 3 2 1
18. Having content courses in English improves my
listening skills in English. 5 4 3 2 1
19. Having content courses in English improves my
reading skills in English. 5 4 3 2 1
20. Having content courses in English improves my
writing skills in English. 5 4 3 2 1
21. Having content courses in English improves my
speaking skills in English. 5 4 3 2 1
22. Having content courses in English affects my
native language (Turkish) in a negative way. 5 4 3 2 1
23. Having content courses in English affects the
development of my academic Turkish usage in a 5 4 3 2 1
negative way.

What are the positive sides of having content courses in English?

Please write any additional opinion on the issue of foreign language (English) medium of

instruction.

THANK YOU
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Appendix B: Focus Group Interview Protocol

ODAK GRUP CALISMASI SORULARI

Fakiilte / Bolim:

Tarih:
1)
2)

3)

4)

5)

Universitedeki bolim derslerini 6grenme dili olarak en etkili olan1 sizce
hangisidir? Neden?

Universitenizde kismi ve tamamen Ingilizce 06gretim  ydnteminin
benimsenmesinin avantajlar1 ve dezavantajlar1 nelerdir?

Ingilizce’nin yabanci dil olarak kullanildig1 bir ortamda, yabanci dilde
Ogretim programlarmin uygulanmasi ve hedefine wulagip ulagmamasi
hususunda diisiinceleriniz nedir?

Yabanct dil beceriniz ve akademik basariniz arasinda baglanti oldugunu
diisiiniiyor musunuz? Yabanci dil bilginiz dersi anlamanizi kolaylastiriyor
mu?

Yabanci dilde 6gretimin bolim dersi 6grenimindeki etkileri nelerdir?

STUDENT (FOCUS GROUP) INTERVIEW QUESTIONS

Faculty/ Department:

Date:

1)
2)

3)

4)

5)

What is the most effective medium of instruction for content learning? /
Why?

What are the advantages and disadvantages of partial and full EMI in tertiary
level?

What do you think about the implementation of EMI in a setting where
English is used as a foreign language? Do you think EMI can reach its
objectives? Why?

How do you perceive the connection between your level of English
proficiency and academic success?

What are the effects of EMI on your content learning?
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Appendix C: Lecturer Interview Protocol

OGRETIM GOREVLIiSi ANKET SORULARI

Fakulte / Bolum:
Tarih:

1) Universitedeki boliim derslerini grenme dili olarak en etkili olani sizce
hangisidir? Neden?

2) Universitenizde kismi ve tamamen Ingilizce ogretim ydnteminin
benimsenmesinin avantajlar1 ve dezavantajlar1 nelerdir?

3) Ingilizce’nin yabanci dil olarak kullanildii bir ortamda, yabanci dilde
Ogretim programlarmin uygulanmasi ve hedefine wulasip ulagmamasi
hususunda diisiinceleriniz nedir?

4) Yabanci dilde 6gretimin bolim dersi 6grenitiminde ve dgrenimindeki etkileri
nelerdir?

5) Ogrencilerinizin Ingilizce seviyesi ve akademik bagarisi hakkinda ne
diisiiniiyorsunuz? ~ Ogrencilerinizin ~ simf i¢i  performanslarmi  nasil
degerlendirirsiniz?

6) Yabanci dilde 6gretim lizerine deneyimlerinizi paylasir misiniz?

LECTURER INTERVIEW QUESTIONS

Faculty / Department:
Date:

1) What is the most effective medium of instruction for content learning? Why?

2) What are the advantages and disadvantages of partial and full EMI in tertiary
level?

3) What do you think about the implemkentation of EMI in a setting where
English is used as a foreign language? Do you think EMI can reach its
objectives? Why?

4) What are the effects of EMI on the way you teach the content course and on
your students’ content learning?

5) What do you think of the connection between your students’ level of English
proficiency and their academic success? How would you evaluate their
performance in class?

6) Could you please share your experiences of EMI?
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Appendix D: Transcripts of Focus Group Interviews

1. Odak Grup Cahismasi

1.Soru. S1: Biyomuhendislik. %30- Alan derslerimi Tiirkge almayi tercih ediyorum
konular1 daha iyi anlamak icin, Ingilizce anadilim olmadig1 igin ve de bdliimiim zor-
Tiirkge anlamakta bile zorlantyorum. Bu boliimii tercih ederken diline degil de alan
olarak isteyip istemedigime baktim. Hazirlikta daha iyi bir Ingilizce egitim gdrmiis
olsaydim su an zorlandigim kadar zorlanmazdim.

S2: Biyomuhendislik. %30- Ben de 6zellikle boliim derslerinin Tiirkge olmasindan
yanaymm, ¢iinkii smavlarda hem Ingilizce anlayip Tiirkge’ye cevirip tekrar Ingilizce
yazmaya calisiyoruz, bir de %30 oldugumuz i¢in %100’ler kadar islemiyoruz.
Hazirlik konusunda ¢ok iyi oldugunu diistinmiiyorum. 60 ile gegtim, sinava girerken
hazirlik okuyacagimi diisiiniiyordum ama gectim o notla. Cogu Ingilizce egitim
veren universitelerde hazirlikta zorluyorlar, bizde de 6yle olmali. Bu da bir sartlama
oluyor.

S3: Metalurji-malzeme Miihendislig. %30- Egitimin tamamen Tiirkge olmasindan
yanayim ben. Tiirkce alan bilgisini verip, Ingilizce terimleri de 6grenmemiz
gerektigini diisiiniiyorum. Isimiz Tiirkce &gretilmeli bize ¢iinkii kendi dilimiz bu,
Ingilizce ne kadar anlatilmaya calisilsa da zaman kaybi oluyor hem hocalar hem
bizim icin. Hoca ne kadar performansli olursa olsun bizim anlama kapasitemiz bir
yere kadar. Ben de hazirlik okudum, hazirlik bir seyler katiyor ama yeterli degil;
ozellikle mesleki agidan hig yeterli degil. Ingilizce dersleri sirf kredimiz dolsun diye
aliyoruz, yonelmek istedigimiz alana da yonelemiyoruz, bize bir katkis1 olmuyor.

S4: Biyomihendislik. %30- Hazirlik okudum, hazirliktan ziyade benim kendi
faaliyetlerim dilimi gelistirmeme yardimci oldu. Bazi dersleri Ingilizce almak yararl
oluyor, Turkce anlamak tabii ki daha kolay ama ileride stajlarimiz olacak,
bolimiimiiz yurt disinda daha etkin. Bu gibi sebeplerden dolayr %30 ideal geliyor
bana.

S5: Biyomihendislik. %100- Biitiin derslerim Ingilizce, bu dgrenme ve Ogretme
boyutundan ¢ikiyor bence. Hocalar da kendi 6gretme stillerinin disina ¢ikiyorlar, biz
de Ingilizce diisiinemiyoruz, Oyle olunca da dersi anlama kapasitemiz derse
katilimimiz diisiiyor. Bilim dilinin anadil olmasi lazim, onu 6grendim ben. Cok
zorlaniyorum. Tiirkgesi olsa yuzde 100 liikk basar1 saglayacakken boyle olunca 60’ta
kaliyor. Bu da her tiirlii gelecegime yansiyacak. Ayrica, temelde bir sorun oldugunu
diistinliyorum; ilkokul... lisede ¢ok iyi bir egitim alsak buradaki olay da hedefine
ulasacak ama bu sekilde ne yapacagimizi bilemez halde oluyoruz bazen.

S6: Biyomihendislik. %30- Keske %100 olsaydi benim béliimiim. Universite
ogrencilerinin buraya gelmeden oOnce ingilizce bilmeleri lazim. Eger biiyiik
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hedefleriniz varsa is hayatinda bu illaki karsimiza c¢ikacak, sonucta Ingilizce
uluslararasi bir dil.

S5: Kesinlikle katiliyorum ama bunun yontemi bu degil. Bu sekilde bize hicbir sey
ogretemezler, biz sadece terimleri ezberliyoruz. Ben buna kafa yormaktan c¢ok
yoruldum, biiyiik bir problemim oldu Ingilizce.

S6: Ingilizce kendi ¢abamizla olacak bir sey, calismak ve konusmakla. Biitiin
tilkelerde oOgrenenler kendileri 6grenmis, okulda sistem c¢ok iyi olmayabilir.
Fransa’da da oOyle, okulda ¢ok az ogretiyorlar ama kendileri konusabiliyor,
ogrenmigler.

S5: Oyle bir sistem var ki biz sadece smava hazirlaniyoruz; daha iyi bir okula
gidelim, daha iyi bir {iniversite kazanalim, boliim odakli diisiiniiyoruz, Ingilizce’yi
degil. Ustiinkorii bir egitim de alinca burada sikint1 ¢cekiyoruz dogal olarak.

2.5oru. S1: %100 ingilizce okuyan arkadaslar bile zorlaniyorlar; avantaji,
uluslararast bir dil oldugu igin, okul adim1 duyurmak ic¢in bizi dis diinyaya
hazirlamaya ¢alistyor belki ama bu okulda bir dezavantaj. Kendi ¢abamla aldigimi
diisiiniiyorum Ingilizce dersleri hazirlik egitimimle. Lisede ayn1 seviyede oldugum
arkadaslarim... biri ODTU biri ITU’de, su an Ingilizce seviyeleri benden ¢ok daha
istte, kendimde bir problem oldugunu diisiinmiiyorum; okul bizi hazirlamaliydi.

S2: lyi bir hazirlik oldugu siirece %100 Ingilizce okumayi tercih ederdim. Su an
proje dersi aliyoruz biz, verilen kaynaklar daha ¢ok ingilizce, benim onu ¢evirmem
lazm ki o kadar Ingilizce ve vaktim yok diger derslerle birlestiginde.
Dezavantajlari... komple dezavantaj. s yiikii oluyor bize.

S3: Bize gore avantaji yokmus gibi geliyor ama belki okul i¢in Erasmus adina
avantaj saglhiyor olabilir. Kesin bilgim yok, belki o yiizden bu Ingilizce egitime
gecmeye calistyorlar. Miihendislik alaninda tiim kaynaklar ingilizce tamam ama
anadilde egitim hakki istiyoruz biz. Anadilde egitim varken neden Ingilizce
ogreniyoruz, dolayli yoldan dgrenmeye calistyoruz. Ingilizce’nin yeri yadsmamaz
tabii ama bence se¢meli olmali, Uglinden bir tercih yapabilmemiz lazim ya da %30°u
kaldirip Tiirkge ya da Ingilizce bir tercih hakki dogmali 6grenciye. Ciinkii herkesin
amaci farkli, bu amaglar dogrultusunda herkes kendi yolunu ¢izmeli bence.

S4: Ingilizce bize bagl ama artik hepimiz Ingilizce bilmeliyiz, sirketlere girecegiz,
herkes bizden Ingilizce bekliyor. Bunu okulda gérmemiz lazim, burada dgreniliyor
cogu sey, herkes kursa gidemez. Kendimizi gelistirmeliyiz bu kadar blyitmemeliyiz
Ingilizce’yi. Hatta %100 Ingilizce olmali, %30 olsun ortalama yiikselsin rahatlik
olsun istiyordum ben- burada Ingilizce’yi tam dgrenelim. Okulumuzdaki hazirlig:
guclendirmeliler.

S5: Katiliyorum, okul hazirlikta daha zorunlu kilsa...yani bir senede ne kadar
halledilir ondan da emin degilim ama illa ki bir katkis1 olacaktir bizim i¢in. Bana da
pek bir katkist olmadi hazirligin ama — ¢ok dogru bir sey sdyledi- dolayli olarak
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Ingilizce ogretilmeye calisihiyor su anda gercek Ingilizce’yi bilmeden akademik
Ingilizce’yi 6grenmeye calistyoruz, tabii ki pratikte ¢ok giizel avantajlari var; bilim
yapmak adina dogru bir sey. Temeli saglam tutup iistiine koymak ¢ok daha dogru bir
hareketmis gibi geliyor bana.

S6: Bence egitimin %30 ya da 100 Ingilizce olmasimin avantajlar1 dezavantajlarindan
daha ¢ok. Tamamen Tirkce olursa dgrenciler Ingilizce’yi hi¢ dgrenmez, boyle en
azindan bir ¢aba sarf ediyorlar, zorlaniyorlar. Kendileri sorun yasar gelecekte.

3.Soru. S1: lyi bir hazirhk egitimi verildigi siirece miimkiindiir. Okulumuzun bu
hedefe ulasacagini diisinmiiyorum. Benim ¢ektigim ¢ileyi sonradan gelecek
arkadaslarin da ¢ekecegini gosterir hazirligin bir ilerleme kaydetmemesi. %100 iyi
bir Ingilizce egitim veremeyeceklerse, beni Ingilizce derse tabi tutmamalarini
isterdim, ¢linkii ben bu sefer akademik olarak verim de alamiyorum.

S2: Ogretmenlerin de Tiirk olmasi biraz sekteye ugratiyor tabi, hocalar yabanci olsa
daha iyi olabilirdi. Diger okullarin yabanci dil egitimi daha iyi oldugu i¢in yurt
disindan hocalar geliyor ve ortam zaten yabanci-Tiirk karisimi oluyor. O hocalarin
telaffuzu ile bizim hocalarin telaffuzu arasinda fark var, bu da biiyilik etken. Ortam,
Ogrenciler, hocalar daha uluslararasi olsa daha iyi olurdu.

S3: Ogrenen Tiirk- 6greten Tiirk, dolayli yoldan diyalog farkli bir dilde oluyor. Hoca
da bu dili sonradan 6grenmis sonugta. Ingilizce is gibi, kullanirsak yasarsak hedefine
ulasir yoksa hedefine ulasmaz.

S4: Bizim hocalarimiz kendileri de biliyor dersi Ingilizce anlatacagii ve gayet iyi
Ingilizceleri, hatta dersleri normalde Tiirk¢e anlatmamis insanlar. %30 Ingilizce
oldugunu bilerek geldim, bence hedefine ulasir.

S5: Kesinlikle hocalarin yabanci, 6grencilerin de uluslararasi olmasi, Ingilizce’nin
gercege dokiilmesi anlamina gelir. Daha ¢ok pratige dokiiliir, illa Ingilizce konusmak
zorunda kaliriz, Erasmus havasi olusur. Yabanci arkadaslarimiz var ama Turkce
konusuyoruz. Gegen sene Yunan bir hocamiz vardi, ¢ok verim almistik ondan. Cok
1yl anlamistim dersi tek kelime Tiirk¢e gegmemesine ragmen.

S4: Ciinkii beklenti icine diismiiyoruz, hoca zaten Tirkce biliyor, sorsak Tiirkge
anlatsa diye diisiinmiiyoruz. Onu anlamak zorundasin zaten.

S5: Ama hocanin iizerindeki rahatlikla da ilgili bir sey yani Tiirk hocalarda o yok.
S1: Aynen, ter bastyor bizim hocalari.

S5: Tiirkge bolimdekilerle konustugumuzda o hocanmn ¢ok iyi ders anlattigini
soyluyorlar ama bizim derste slayt okuyor ya da bize okutuyor. Illaki bir etkisi
oluyor ders akisinda hocanin.

S6: Ben tam tersini diisiiniiyorum, ¢iinkii mesela bizim bir hocamiz 3-4 saat ingilizce
konusuyor yorulmadan, diger hocalar da dyle.
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S2: Bizim bir hocamiz kendisi de dedi, Ingilizce ders anlatirken ben de ek ¢aba sarf
ediyorum, ben de yoruluyorum sonugta dedi.

S5: Ve konusmak ve o6gretmek arasinda fark oldugunu diisiinliyorum...bildigini
aktarmak konusu farkl bir sey.

S6: Ingilizce konusan hocalarimiz Amerika’da ya da Avrupa’da egitim almis,
zorlandiklarini diigiinmiiyorum.

4.Soru. S1: Zorlastiriyor, sifir degilim, Ingilizce’m var, not ortalamam da iyi ama
ben fazla ¢aba sarf ediyorum. Daha iyi bir egitim alip her seyin daha kolay akmasini
tercih ederdim. Aslinda biitin sorulara cevabim, buradaki hazirlik egitiminden
memnun kalmamamla alakali. Evet, hoca biiyiik etken, ayn1 hocanin hem Tiirkce
hem Ingilizce dersini aldim ama Tiirkge dersten daha ¢ok verim aldim, hocanin
yetkin olmast ¢ok da biiylik bir degisken degil benim agimdan. Hatta bir giin Ses
kaydi yapmistim, evde dinlemek igin- hocanin ciimlelerinin sonu yok- kendi de
zorlanmiyor- agir bir konu igliyor cilinkii. Ayn1 hoca iki derste de farkli, Tiirkge
anlatirken siiper ama.

S2:Ingilizce egitimim sifir degil, Tiirkge olunca daha fazla verim aliyorum. Hoca ne
kadar iyi anlatirsa anlatsin sinifta dersi anlama yiizdesi diisliyor. Dersi anlamam
zorlastyor.

S3: Olumsuz etkiliyor, ¢iinkii baz1 seyleri kendi dilimizde 6grenmemiz gerekiyor. Bu
alanda ilerleyeceksem eger dilimi gelistirmem gerektigini biliyorum ama su agsamada
lisans diizeyinde alan bilgimizin temelleri atiliyor, hangi alana ydnelecegimizin
belirlenmesi gerekiyor.

S4: Eger yeterli bir sekilde Ogretilirse biz de elimizden geleni yaparsak su anki
yetersiz seviyemiz iyilesir.

S5: Ders iginde gok blyik konsantrasyon gerekiyor, ders diginda ¢alisirken de daha
fazla efor gerektiriyor.

T: Nasil ders calistyorsunuz?

S5: Onceden, Ingilizce dgrenip, daha sonra Tiirkge calistyordum. Su anda Ingilizce
yazip okuma aligkanligr edindim. Siirekli okuyup yazarak, Turkg¢e diisiinmemeye
calisarak. Diger tiirlii iki kat zaman demek, yorucu.

S6: ikisi de ayn1 benim igin. Fark etmiyor.

5.5oru. S1: Kimi hocadan gercekten verim alabilirken, kimi hocanin dersine bile
gitmek istemiyorum. Cunki hoca slayttan okuyor ya da bize okutuyor. Evde
calistyorum, Ingilizce olarak kotii anlatan hocalarin dersini evde ¢alismay1 tercih
ediyorum, ceviri yaparak. Ingilizce kaynaktan ister istemez ezber yapmak zorunda
kaliyordum, sonra biraktim Ingilizce kaynaktan ¢aligmay1. Tiirkge kaynaktan okuyup
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anlayayim ki onu ifade etmeye calisayim daha basit bir sekilde. Bagka tiirlii isin
icinden ¢ikamamistim.

S2: Bazi hocalar alip okuyor notu sadece, bazilar1 Ingilizce anlattiktan sonra
Tiirk¢e’sini veriyor ve ben bagdastirabiliyorum bu sefer Ingilizce ile. Diger tirli
telefon elimde sozliikten anlamaya c¢alisiyorum, hoca okuyup geciyor. Sayisal dersler
Ingilizce ise sorular1 ezberliyorum, uygulamadan gok ezbere dayaniyor benim igin.

S3: Dil bilgisi ¢ok iyi olan hocalarimiz var, disarda egitimini almig, Japonya’da
yasamis ama Ingilizce agilan dersi Ingilizce anlatmiyor ¢iinkii o da gériiyor
karsisindaki 6grenci profilini. Ayrica, egitimin Tiirkge olmasi gerektigini diisiinen
hocalarimiz da var, mesleki egitim bu sonugta. Tiirkiye’de bu meslegi yapacak olan
yine bizleriz. Sunumu Ingilizce yapip Tiirk¢e anlatiyor, terimleri bize 6gretmek
adina. O smav yine Ingilizce olmak zorunda oldugu igin, son gece agip slaytlara
bakarim, orada bir iki anahtar kelime bulmaya calisirim, sinavda dogaglama
yapmaya calisiyorum. 65 aliyorum bu tarz ¢alisarak, hocalar da ona gore soruyor
sinavda, kolaylastirip da.

T: Sinav sorularina Tiirk¢e cevap verdiginiz oluyor mu?

S5: Ben yapmistim mesela, hoca da ona gore diyor ki- soruya Ingilizce cevap
verirseniz 10 Uzerinden, Tirkge cevap verirseniz 5 tizerinden puan veririm.

S3: Gegen dénem bir hocam vizeyi Ingilizce yapti, sonra finalde ingilizce yazmaya
calistyordum hatta Turkcge yazabilirsiniz dedi- o sekilde yardimei olan hocalar
oluyor.

S1: Benim yaptigim oldu ama puan alip almadigimi bilmiyorum gidip de kagida
bakmadim.

S2: Bizim bir hocamiz kendi Ingilizce’miz ile yazmamizi isterdi sinavlarda ya da
Odevlerde, hatta bize sorular1 verip ¢ikmisti herkes internetten ag¢ti yazdi ama
kimseninkini kabul etmedi ¢ilinkii biliyordu onlar bizim cevaplarimiz degil, kagida
kendi cumlelerimizi yazmamiz istiyordu.

S6: Bizim bir hocamiz tipki Ingiliz gibi konusuyordu, iyi oldugunu diisiiniiyorum
hocalarin.

S5: Ses konusunda sikintilarim var. Ders hem Ingilizce hem sessiz islenince daha bir
sikict oluyor. Aktif olarak ders isleme yok zaten, 6grenciler pasif, hoca da ¢ok sessiz
anlatinca ya da okuyunca tamamen fiyasko oluyor.

S4: Bizim normal Ingilizce derslerimizde bile Ingilizce konusturmak cok zor.
Ogrenciler aktif olmayinca hocalar da bundan olumsuz olarak etkileniyor. Cok iyi
hocalarimiz da oldu ama herkes 6gretemiyor. Pek derslere giren bir 6grenci degilim
kaldiramiyorum. Ama arkadaglarimdan yorumlar var: therefore, you know
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kelimeleriyle yil boyunca ders anlatmis hocalarimiz var, zaten Oyle olunca sinifca
imza topluyoruz, o hocalar1 derse almiyoruz.

S5: Bir hocamiz yil boyunca pri much dedi siirekli, donem boyunca onu diisuinduk-
ne demeye calisti acaba diye. Pretty much diyormus meger.

T: Peki neden sormadiniz hi¢ hocaniza?

S5: Cekincelerimiz oluyor, soramiyoruz. Bir de hocalarimizin yurtdisi deneyimleri
sinif i¢i dil kullaniminda da etkili oluyor bence.

1. Odak Grup Calismasi

1.Soru. S7: Endustri Muhendisligi. %100- Bence lisans egitiminin %100 Ingilizce
olmast, diger ihtimallere gore ¢ok daha iyi. Ciinkii Ingilizce’nin diinya capinda ortak
lisan haline déniismesi bizim akademik egitimimizi Ingilizce almamizi daha mantikli
kiliyor, ciinkii biz akademik egitimi Ingilizce aldigimizda biitiin diinyada yetkinlige
sahip bir kisiye de doniisebilirsiniz yani bu hakkiyla yapildigi takdirde. Bagka
iilkelerde de calisma potansiyeliniz olacak, ayrica Ingilizce literatiir Tiirkge’ye
doniistiiriildiigiinde yipraniyor, Ingilizce terimlerin kullanilmasi ¢ok daha anlasilir ve
lizerine caligmasi daha kolay bir ortam yaratiyor. Tiirk¢e’ye c¢evrilmis bir seyi
anlamakta zorlaniyorum asil yazilan agizdan uzak kaldidi igin, ingilizce ¢ok daha
zevkli.

S8: Endstri Miihendisligi. Bence % 30 ki ben de dyleyim zaten, s6yle ki biz mesleki
dersleri Ingilizce goriiyoruz, bu bize mesleki olarak yetiyor ama mesela Matematik,
Fizik bunlar1 Ingilizce gormeye gerek yok bence. Bunlar1 da Tiirk¢e goriiyoruz zaten
mesleki hayatimizda kullanmayacagiz, o yiizden %30 diyorum ben.

S9: Endiistri Miihendisligi. Bence de %30 ¢iinkii sonugta diisiiniince bir Endiistri
Miihendisi i¢in en azindan Matematik, Fizik, Kimya ilerde isimize yaramayacak,
clinkii {iretimde calisacak insanlar degiliz. Genelde Isletme mezunu gibi
calisacagimiz i¢in Matematik vs’nin yurt disinda da sana katacagi pek bir sey
olmuyor yani, ama ileriki senelerde belki mesleki derslerde %100 Ingilizce
olmadigimiz i¢in pisman olabiliriz, ya da o dersleri Ingilizce almaya calisiriz.

S10: Endiistri Miihendisligi. Bence de %30 olmasi1 daha iyi ¢iinkii terimleri en
azindan Ingilizce 6greniyoruz, tamamen Tiirkce olsa biraz eksik kalirdi.

S11: Bence de %30. Ingilizce’min yeterli oldugunu diisiinmiiyorum %100 Ingilizce
icin. Ama yeterli olsayd1 kesin dyle isterdim.

S12: %100 Turkce zaten olmaz da benim de Ingilizcem yeterli olsaydi %100
Ingilizce derdim. Ingilizce egitimini ya {iniversiteye gelmeden 6nce halledeceksiniz
yoksa derslerden bir sey anlayamazsimz. %30 orta seviye Ingilizcesi olanlar igin
ideal.
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2.Soru. S7: Okulumuzda ve Istanbul’daki gibi diger devlet iiniversitelerinin ingilizce
Ogretimi igin yeteri kadar g¢aba harcamadigimni disiinliyorum, gerek akademik
kadronun gerek Universite yonetiminin. Yabanci dilde 6grenim gérmek bana politik
olarak da art1 katacak ama okulumuz i¢in bir eksi, onlar daha ¢ok teknik bilgiyi
vermek istediklerinden kolaya kac¢ip Tiirk¢e anlatip gegmek istiyorlar ayrica bunun
icin cok caba gerekiyor, tniversite biraz disiplinsiz bu konuda.

S8: Ingilizce benimsenmeli bence tiim iilkede goriilmeli egitim olarak. Bence yeterli
degil bizim okulda.

S9: Eger konu hocalarin derste ne kadar Ingilizce konustugu falansa bu hocadan
hocaya degisiyor. Ben heniiz iki ders aldim mesleki ve Ingilizce olarak genelde
sinifta Ingilizce konusulmaya dikkat ediliyor sinifta Erasmus 6grencileri oldugunda,
ama olmadiginda Tiirk¢e’ye kayma oluyor, ¢ilinkii hoca da goriiyor 6grenci dersten
uzaklastyor sirf Ingilizce oldugunda. Bazi hocalar da tamamen Ingilizce isliyor,
Tiirk¢e cevap vermene bile sinirlenen biri. Bu onun i¢in iyi bir sey tabi ama biraz da
insanin Ingilizce’sinin anlasilabilirligi de 6nemli, hoca Ingilizce’yi de dersi de ¢ok
iyi biliyor olabilir ama anlatamiyorsa bizim i¢in dezavantaj olabiliyor maalesef.

S7: Bence lise egitimlerimiz de farkli, farkli illerden farkli tiir liselerden geldik.
Cogumuz kalitesiz egitim aldik, hocalarin da telaffuzlar1 bize yabanci gelebiliyor.
Bizim ¢ok farkli agizlardan ingilizce egitimi almamiz, gelip bir hocayr hepimizin
anlamasi pek olas1 degil.

S10: Avantaj ya da dezavantaj olup olmadigini kendimiz belirliyoruz. Mesela kimse
%100 Ingilizce se¢ diye bize dayatmiyor, kendimiz segip geliyoruz. Ilk basta %100
Ingilizce istiyordum ama onu se¢medigim i¢in mutluyum, ¢iinkii dogdugumdan beri
Tiirkge konusuyorum ve dogrudan Ingilizce olunca kavramam zor oluyor. %30
olmas1 avantajli bir sey.

S12: Derslerde hoca anlatabildikten sonra her tiirlii avantajh tabii tamamen Ingilizce
gormek ama bazi arkadaslarimizin da dedigi o ki hoca bile zorlanabiliyor ve birakip
Tiirkce anlatmaya devam ediyor. O yiizden su durumda dezavantaj olarak
goruyorum, ne biz tam olarak anlayabiliyoruz, ne de hoca anlatabiliyor.

S11: Bence Ingilizce islemekteki sikinti daha ¢ok ogrencilerde hocalarda degil.
Mesela, hoca Ingilizce islemek istese bile dgrenciler 1srar ediyor Tiirkge olmasi igin.
Hocalar Tiirk¢e konusmak zorunda kaliyor.

3.Soru. S7: Herkesin Tiirtk oldugu bir ortamda yabanci dilde ogretim tabii ki
mimkin. ODTU, Bogazigi, Izmir Ileri Teknoloji 6rnek buna. Ogrenciler, hoca
Ingilizce biliyorsa, hayatimizda Ingilizce’ye her anlamda yer veren insanlar olsak
mumkdin.

S8: Uygulanmasi miimkiin, 6rnekleri var iilkemizde. Bogazig¢i ile karsilastiracagim
mesela. Okulumuzda oradaki gibi hedefine ulasacagini diistinmiiyorum agikgasi.
Hazirhig1 yeterli degil buranin. Ben hazirlik okumadim ama karsilastirinca zorluk
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acisindan fark oldugunu soyliiyorlar. Hazirlik okumadim ama okuyan arkadaglarin da
soyledigi ok bir degisiklik olmadigi, okuyunca da Ingilizce ilerlemiyor burada.

S9: Akademisyenlerin Ingilizce anlatabilme yetisi var ve bunun onaymi alip dersi
anlatabiliyorlar. Ama dgrenciler agisindan diisiiniince hazirlik olsun &nceki ingilizce
egitimimiz olsun higbir yeterliligi olmadig i¢in biraz sikint1 oluyor, bizim iilkemizde
sorun var zaten Ingilizce s6z konusu olunca. ilkokuldan itibaren ingilizce gériip
bizim yasimizda gene ayni Ingilizce seviyesinde oluyor ki bu kadar vakitte bunu
o0grenememek bizim iilkemize 6zgl bir durum. Okulun hazirhg dikkate almasi ve
Ogrencinin ¢abasiyla miimkiin olabilecek bir sey bu bizim durumumuzda.

S10: Mimkiin elbette. Ama bizim okulda biraz zor. Diger {iniversitelerden
arkadaslarimla konustugumda hazirlik sinavlarinda ¢ok zorlandiklarmi ve
kaldiklarin1 soyliiyorlar ama bizim sinavimizdan ben bile gegebildigime gore bir
sorun var demektir. Bence biraz daha 6nem verilmeli, 6l¢iicii degil.

S11: 8. Smf bilgimle ben buradaki hazirlik sinavini gegebildim ama alan dersine
girdigimde ¢ok zorlandigimi goériiyorum. Hazirliktaki 6gretim seviyesinin artirilmasi
lazim.

S12: Hazirlik o kadar bos geciyor ki anlatamam, sinavdan bir giin 6nce calisip
yiiksek notlar alabiliyorsun, sene kayb1 bizim i¢in hazirlik. Hazirlik béyle oldugu
siirece bu tiniversitede bdyle bir egitim uygulanamaz.

4-5.Sorular. S7: Aslinda %100 Ingilizce oldugum igin ve derslerde de ¢an
uygulandig1 i¢in ve herkes de Ingilizce’de problem yasadigi i¢in ben o dersleri
verebiliyorum Ingilizce’de sikinti gekmedigim igin. %100 Ingilizce ler arasinda 6yle
bir 6fke var ki Ingilizce’den olabildigince uzak durmaya calisiyorlar basarili olanlar
bile Ingilizce yiiziinden takilabiliyor. Ama can oldugu icin ortalama ¢ok diisiik
oluyor ve derslerden geciyoruz. ingilizce bilen i¢in o kadar da sikinti olmuyor tabi
gecmek, ben haksiz yere gectigimi disiiniiyorum mesela, derse katilmiyorum-
okuyup anlayarak gegiyorum; ama herkes Ingilizce’den nefret ettigi icin bilseler bile
dersin igerigini, bir sekilde basarisiz oluyorlar.

S8: Yabanci dil becerim akademik basarimi etkiler tabii ki, iyi olsaydi notlarim daha
iyl olurdu ama ¢ok da gerekli degil. Mesela bir ders aldim ben slayttan ¢alistim
gittim, hi¢ bilmesem bile gevirir gegerdim. Derste karsilastigim sorunlar... hoca
calisma notu vermezdi, elime anlattig1 seyleri vermesi gerekiyor.

T: Kendiniz Ingilizce not alamiyor musunuz?
S8: Hayir. (%30lar) genelde slayttan anlatiyor zaten oradan caligiyoruz.

S7: Bizde alimiyor, 6grenci isterse alir.
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S8: Hocalarin performansint degerlendirirsem tabii bir yerden sonra Tiirkce’ye
doniiyorlar, benim isime geliyor da. Ingilizce seviyesi olarak ben hocalar
begeniyorum, ¢ogu zaten yurt disinda ¢alismis.

S9: ik doénem servis derslerini Ingilizce gordiik, bunlarin dille ¢ok da alakali
oldugunu diisinmiiyorum. Boliim derslerinde Ingilizce’'miz iyi degilse sikinti
cekiliyor tabii ki. Ik donem mesela not aldik, elimize dokiiman verildi ama su anki
hocamiz vermiyor, vermediginde ya gizlice fotograf ¢ekiyoruz slayti ya da not
almaya ¢alistyoruz ama o da nereye kadar. Hocanin anlatim yetkinligi iyiyse bile
aldigin notlar1 Tiirkge bile alsan ileride bunun sinavda Ingilizce’si ¢ikacak, nasil
olacak? Ingilizce not almaya calisirken acaba bunun Tiirkce’sini de yazsam mi
diyorsun, ikisini birlikte nasil yapacaksm? O zaman Ingilizce not alman gerekiyor,
eve gidip ayrica Tiirkge’sini de yazacaksin o zaman... bu kadar da caligkan insanlar
degiliz yani.

S10: Baglantil tabii. Gegen donem giris dersinde bayag1 zorlandigimi hatirliyorum.

S11: Bana kolay gelmiyor hocalarin anlatimi ve anlamak, Ingilizce’m yeterli
olmadig1 i¢in.

S12: Ben zorlaniyorum derslerde. Ogrencilerden kaynakli olarak anlamayimnca
hocalar da Tiirk¢e’ye donmek zorunda kaliyorlar.

T: Sinavlarda durumunuz nasil?
S9: Fena degil, genelde test oldugu i¢in yapiyoruz yine de.
I11. Odak Grup Calismasi

1.Soru. S13: Endiistri Miihendisligi. %30 iyidir hocam. %100 almak sakincal.
Ingilizce diinya dili ¢iinkii Ingilizce’yi her tiirlii almak zorundayiz. Tamamen
Ingilizce olmasi da giizel olur ama benm gibi dilde sikint1 geken insanlar i¢in Tiirkce
de aciklama yapilmali. Simdiye kadar aldigim Ingilizce derslerden sadece Ileri
Ingilizce’den gegtim, digerlerinden kaldim. Tamamen Ingilizce isliyordu hoca. Dersi
siirekli takip ettim, sonug olarak Ingilizce dersi gérmiyoruz orada, teknik olarak
bilmedigimiz terimler ve onlarin direkt karsiligin1 6grenmek tabii ki yordu.

S14: Makine Miihendisligi %30. Fizik, Kimya, Matematik gibi servis dersleri
Ingilizce alinmali diye diisiiniiyorum. Sayisal derslerin hepsi Ingilizce alinmali,
sozeller de aliabilir tabil, onlar biraz daha zor. Sayisal dersler bence evrensel, cok
az kelime var. Ben bu dénem biitiin derslerimi Ingilizce almay: diisiiniiyordum,
kontenjan doldu, alamadim. Ben mesela MatLab dersini Ingilizce aldim, bizim hoca
derse girdiginden itibaren full Ingilizce konusuyordu ve anlardim yani. Ben hig
zorlanmadim o konuda. Ama MatLab yazilim dersi, ¢cok da zor kavramlar yok zaten
sayisal ders oldugu i¢in. Ondan sonra derse de girmedim, Tiirk¢e kitaptan ¢alistim
ama Ingilizce olarak neler cikabilecegini diisiindiim, onlar1 da ayri not aldim,
kavramlara sinava girmeden calistim ve Ingilizce agiklamasini sinavda yazdim yani.
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S15: Endiistri Miihendisligi %30. Boliim derslerim arasindaki en kotii dersler Ing
olan derslerdi. ing olunca anlayamiyorsun tabii ki, bence boliim dersleri Tiirkge
olmali. Mesela benim arkadaslarim var Ege Universitesi’nde Kimya miihendisligi
okuyor. 4.smif, 4 yildan beri siirekli Ingilizce isliyorlarmis derslerini ama ¢ok iyi bir
Ing. si yok. O 4 yildir ing gériiyor ben 1 yil hazirlik okudum, benim ing.ce’m
onunkinden daha iyi. Bence dil daha ¢ok merakla ilgili bir sey. Boliim derslerinin ing
olmasinin insana pek bir sey kattigini diisiinmiiyorum. Onemli olan o istek olduktan
sonra internet var bir siirli yer var dil kullanabilecegimiz. Alan derslerinin ing olmast
notu diisiiriiyor bence. ingilizce olan derslerim, ing olmayan derslerime gore daha
diisiik. Benim gorligiim, boliim dersleri ing olmamali ¢linkii anlama sikintis1 oluyor
mutlaka.

S16- Endiistri Miihendisligi: %30 Simdi derslerin Tiirk¢e olmasi, en etkili yoldur
bence, ¢lnki anadilimiz sonugta. Sonradan 6grendigimiz bir dille 6grenmek daha
zordur bana gore, bir de genel olarak yorumlarsak, ingilizce egitimle 6grenilecek bir
sey degil, bir noktaya kadar gelinebilir egitimle. Yani o dili tam anlamiyla 6grenmek
icin o toplumun icinde yasamak gerekiyor bir siire. Cok ileri seviyeye ulasacagimizi
sanmiyorum. Bize verdikleri egitimde {izerime diiseni tam olarak yaptim mi?-
yapmadim hani, ben de yapmadim eksiklerim de var ama- dedigim gibi bence
egitimle bir noktaya kadar gelinebilir yabanci bir dil 6greniminde. Tamamen Tirkce
olsun demiyorum aslinda. leride hepimiz is hayatina atilacagiz. Ingilizce 6grenmek
zorundayiz, uluslararas1 alanda is yapacagiz belki, yabancilarla muhatap olacagiz.
Boliim derslerinin Ingilizce olmasi Ingilizce’ye bir asinalik saglar ama dedigim gibi
egitimle belli bir noktaya kadar gelinir.

S17: Mekatronik miithendisligi %100. Bana kalirsa baglh basina bir sikint1 bu okulda
Ingilizce 6gretim, ¢iinkii hazirlik seviyesi 60. 60’1 gegen hazirlifi geciyor ve sen artik
hazirsin diyorlar ve Ingilizce ders almaya baslayabilirsin diyorlar. %100 Ingilizce
boliimiim ve 60’1 gectim 61 ile gectim, ucu ucuna ve dersler tamamen verimsiz. Ben
okula gelmiyorum dogru diizgiin. Geldigim zaman da zaman kaybi zaten. Okulda 5
saat gecirmissem, o 5 saatte 6grendigim bilgiyi evde kendi bagima oturup caligsam
belki yarim saatte Ogrenecegim Tiirkge kaynaklardan. Onlar1 da Ingilizce’ye
ceviririm, 1 saatte hallederim. Verim acayip diisiiyor. Evet, anlayan arkadaslar var,
ama ¢ogu arkadas benim gibi. Hocanin agzindan c¢ikan 10 kelimeden 9’unu
anlayabilsem eyvallah tamam ama ne giizel Ingilizce’miz gelisir mesleki agidan da
gelisiriz ama Oyle bir diinya yok yani. Cogu arkadasim hocanin kurdugu ciimlelerin
yarisina yakinini anliyorsa amenna diyor.

T: Peki neden bu bolimi sectin?

S17: Ciinkii boliimii secerken boyle olacagini bilmiyordum, hazirhig1 gegtikten sonra
dersleri anlayabilecek diizeyde olacagimi, derslere girdikce de adim adim
yiikselecegimi diisiinerek bu boliimii sectim. Cok iyi bir Ingilizce ile de mezun
olacagimi diislinliyordum ama Oyle degil hazirlik bitiyor, liseden higbir farki
olmadan ge¢iyorsunuz, derslere giriyorsunuz, anlamiyorsunuz, anlamadigimiz derste
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uyuyorsunuz, baska seylerle ilgileniyorsunuz ya da evde daha fazla caligmaniz
gerekiyor. Alan derslerinde de hocalarimiz acimiyor, Tiirk¢e konusmuyorlar. Servis
derslerinde yine bir nebze, Tiirk¢ce’ye donebiliyorlar bazen. Hocaya gore de
degisiyor. Belli bir kural da yok, gemiyi yiiriiten kaptandir diyorlar. Her gelen hoca,
kendi Ingilizce’si ile ya da kendi Tiirkge’si ile anlatiyor. O da ayr1 bir mesele, belli
bir karar alinmis ama karar1 da hocalar kafalarina gére uyguluyor. Hazirlik okudum,
tatil gibiydi. Ya hazirlig1 ¢cok zor yapacaksiniz, 60 degil de 80 yapacaksiniz gegme
notunu. O hazirliktan gecen adam, buraya siraya oturdugunda hocanin dedigini
anlayabilsin, yoksa hazirligin bir anlam1 kalmiyor.

S18: Mekatronik Miihendisligi %30. Bence tamamen Tirkge olmali, ¢iinkii derslerin
bir kisminin veya tamammin Ingilizce olmasi bize fayda saglamiyor bence dersler
konusunda ayak bagi oluyor. Biz dersi idrak edemiyoruz Ingilizce oldugu zaman,
smnavdan birka¢ giin Once biraz goz gezdirip, kelimeleri cevirip sadece ezber
bab’inda smava giriyoruz. Tamamen Tiirkge olsa idrak ederek gegecegiz. Cogu
arkadasim benim gibi yani béliimde. Ingilizce kagitla kelime calisarak dgrenilecek
bir dil degil, bence yurtdisina ¢ikmadan orada bir siire yasamadan tam olarak
ogrenilemez. Tiirkiye’de biz yillardir Ingilizce dersi goriiyoruz, ingilizce’de belli bir
seviyeye geliyoruz, ondan sonra ilerlemiyor. Yani biz hazirlikta tamamen 1 yil
Ingilizce egitim gordiik, yine degisiklik olmadi benim acimdan. Yani tamamen
Tiirkge, boliimiizii idrak ederek almaliyiz alan derslerimizi, sonra yurtdisina giderek
dilimizi gelistirebiliriz. Ingilizce mecbur, Kariyer olarak ilerleyemezsin, maasin
artmaz, mechuriyet Ingilizce bizim igin. Ama boliimde buna maruz kalarak, bolim
derslerimizde Ingilizce’miz de ilerlemiyor, notlarimiz da diisiik oluyor.

2.Soru. S13: Ben Istanbul Universitesi’nde kontrol otomasyon okudum 2 yil, sonra
bu boliime gectim. Bir dikey gecisli olarak ciddi bir sikint1 ¢ektim, biitiin derslerde
temel zayif, zaten meslek lisesi ¢ikisliyim, hicbir bilgim yokken geliyorum ve yani
normal bir &grenciden daha fazla yiik oldu bana bu %30 Ingilizce. Tamamen
dezavantaj benim gibi birisi i¢in, nitekim g¢ogu dikey gecisli arkadasim okulu
birakmanmn esiginde su anda. Kismi Ingilizce bizim icin yine biraz daha iyi, en
azindan derslerin cogunu Tiirkce alabiliyoruz. Bir seyleri idrak edebiliyoruz,
arkadasin dedigi gibi.

S14: Ben aslinda biitiin dersleri Ingilizce almak istiyordum, alamadim, kontenjan
kalmadi. Onceden 3. 4. Siniflar sectigi icin bize gelene kadar biitiin dersler doluyor.
Oncelikle bu konuda okulumuzu elestiriyorum yani Ingilizce ders almak istiyorum
ama alamiyorum. 2.si, okulumuzun hazirhigi kotii yani, biitiin arkadaslarin sdyledigi
sey, tabiri caizse yatig yeri yani ben mesela Sabanci’da okuyan bir arkadasim var
onunla konustum, ben ona deyince hazirlik boyle bdyle diye, o bana kizdi biraz, bana
birka¢ kelime soyledi 6grendikleri, hayatimda ilk kez duydugum kelimelerdi. Dedim
tamam, biz yatalim siz okuyun (!) Kaliteli bir Ingilizce egitimi oldugunu
diisiinmilyorum. Yaz tatilinde son giin ¢alisgttm ve 69 alip gectim, ileri Ingilizce’den
de 1 puan ile kaldim zaten. Kolaydi sinav, secici degildi. %30’um ama tim
derslerimi Ingilizce almak istiyorum ama alamiyorum, bu konuda kizginim yani.
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S15: Hazirhigin egitimi tamam ¢ok iyi olmayabilir ama Ogrenciye bagli: %70
ogrenciye %30 egitimin kalitesine bagli bir sey bu. Ciinkii mesela liseden bir
arkadasim var, adam Tiirkiye derecesiyle ODTU’ye girdi iyi bir puanla, hazirlik
okudu ama bir tiirlii gegemiyor, 2. Senesi hazirlikta. Yani, bence bu is ¢ogunlukla
ogrenciye bagli. Egitim iyi ODTU’de ama kesinlikle dgrencide bitiyor. Hazirlikta
iyice ¢abalasaydik Ingilizce’yi iyi seviyede 6grenebilirdik bence. Boliim dersleri de
secmeli hem Tiirkce hem Ingilizce agilmali, dersin icerigine gdre yani. Mesleki
Ingilizce mesela. iki farkli ders biri Tiirkge biri Ingilizce aciliyor bizde, bana gore
aym1 dersin hem Ingilizce’si hem Tiirkge’si olmali.

T: Peki sen neye gore ingilizce ya da Tiirkce secerdin dersleri?

Ben Endustri mihendisi olacagim ilerde, mesela sunum yapma ile ilgili bir ders var,
Ingilizce secebilirim, meslege kendimi hazirlamak gibi bir sey olur. Ama teori odakl
bir dersi Ingilizce degil de Tiirkge secerim, ¢iinkii anlamasi daha kolay oluyor.

S16: Simdi, Ingilizce egitimin avantajlar: ilerde dedigim gibi is hayatina atildigimiz
zaman Ingilizce zorunlu kaliyor. Egitim sistemimizin amaci da bu aslinda, béliimde
Ingilizce’ye bir asinalik olsun, mesleki Ingilizce gegsin ve basarili olunsun ileriki is
hayatinda. Ama gérdiigiimiiz kadariyla geldigimiz nokta ortada. Ilk soruda da
dedigim gibi sadece egitimle olacak sey degil yani bu, 3.sorunun da cevabi1 oldu ayn1
zamanda bu. Yani insanlarin iginde bir siire yasamak sart. Yani dil, insanlarin anlama
kapasitesi ya da egitim seviyesiyle ¢cok da alakali degil, arkadasin dedigi gibi yes/no
bilerek bile gitseniz sadece yurtdisina temelden Ogrenip gelebiliyorsunuz. Dili
ogrenmenin en etkili ve zorunlu bir yolu o ortamda yasamaktir bana gore.

S17: Avantaji, uluslararas1 firmalarda falan kendini gosterecek bulyik ihtimalle ve
ayni zamanda arastirma konularinda, yani ben daha 1.smifim. Cok mesleki bir bilgim
falan yok ama birkag seyi merak ettigimde google’da arama yaptigimda cidden
Tiirk¢e kaynagin ¢ok az oldugunu fark ettim. Yani daha 1. Sinifim, ne biliyorum da
ne arayacagim, ona ragmen Tiirkge kaynak sikmtisi var. Ingilizce tikladigimda
sayfalarca dokiiman bulabiliyorum mesela. O yonden Ingilizce nin acayip katkist
olacagini diislinliyorum, yurt disinda ¢alisma konusunda da yararli olacaktir. Ayni
zamanda su sikint1 da var. Tamamini Ingilizce alinca, Tiirkge’de de sikint1 olabiliyor
bazi insanlardan da o yonde yorumlar duyuyorum. Ben Ingilizce okudum béliimii,
Oyle mezun oldum ama gelgelelim fabrikada ustabasiyla konusurken, benim
kullandigim terimi o bilmiyor diyor. Ciinkii Tiirkiye’de farkli bir sey onun ad1 mesela
hani, Tiirkiye’de ¢alisirken sikint1 ¢ektigini sdyleyenler var ama ¢ok da biiyiik sikinti
olacagin1 sanmiyorum, bir kere de 6grenilebilecek seyler.

S18: Ilk soruda dedigim gibi tamamen Tiirkce’yi destekliyordum ama bu soruya da
cevap vermek gerekirse yani benim kismi goriisiim, mesleki Ingilizce olsa daha
faydal1 olurdu yani herkes kendi alanina gore hazirlikta mesleki terimlerini ingilizce
gérmils olsaydi boliimde sikintimiz daha az olurdu. Ingilizce’yi bize tamamen
veremedikleri igin bolimde de dezavantaj olarak goriiyorum.
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3.Soru. S13: Okulumuzda uygulanan yabanci dile egitimin hedefine ulasacagini
diistinmiiyorum, ¢iinkii bu kadar ¢eliskiyi bir araya getirince iyi seyler ¢cikmaz ortaya.
% 60 basar1 oramiyla gelip full ingilizce’ye kilitlemek biraz sakincali tabii ki. Ben
sifir Ingilizce ile geldim buraya, yani %20 sallayipp B kurundan girdim. Hazirlik
seviyesinden bahsedecek olursam, benim anlayabilecegim seviyede oldugu icin
hosuma gitti acikcasi. Pre-intermediate’tan sonra zorlandim. Bagka bir okulda da bu
sekilde uygulansa yine buradaki gibi tepki alir.

S15: Seviyesi 1yi olan bir arkadas tabii ki sikint1 gekmez %100°de ama bazi insanlar
tercih hatas1 yaparak geliyor buraya. Onlar neyin i¢ine diistiigiinii sonradan anliyor.
Dil seviyesi diisiik olan bu gibi insanlar tabii ki sikint1 ¢eker % 100 de.

S17: %100 6grencisi olarak sikinti ¢ekiyoruz tabii, cekmeyen arkadas az.

S15: iste bu yanlis tercihten dolayl, madem giivenemiyorsun, o zaman
secmeyeceksin yani.

S17: Giivenememekle alakasi yok, zaten se¢im yaparken liseden sonra, ben oraya
gidecegim, hazirligimi okuyup Ingilizce dgrenip béliime baslayacagim diye se¢im
yapiyorsun. Ben lisedeyken Ingilizce’yi ¢ok iyi 6grendim, o zaman ben %2100
okuyayim, sen az 6grendin o zaman sen yazma diye bir sey yok.

S14: Ben bu olay iki sarta bagliyorum. Bence ilki, hocalarm iyi Ingilizce bilmesi,
ikincisi de dgrencilerin iyi ingilizce alana kadar bdliime gecirilmemesi. Hazirlikta
birakilip iyice kavrayana kadar tutulmali. Hoca konusunda iki 6rnek verecegim,
bence Orneklerden de anlasilacaktir. Simdi ben Matlab dersini x hocadan aldim,
mikemmel Ingilizce’si vardi, bildiginiz Ingiliz gibi akici gayet giizel. Basta
zorlandik tabii ama sonra ¢ok alistik. Sonra baska Ingilizce ders alan bir arkadasimin
yanina derse gittim, adamin bir kapi1 soyleyisi vardi door diye ben giilmekten
kendimi zor tutmustum, yani boyle hocalar da var. Universitenin hocayr okula
alirken de secici olmasi gerekiyor, ilk sarta giriyor bu. Dedigim gibi hazirligin amaci
Ingilizce’yi tamamen 6gretmek, gegme sartini mesela zorlastirabilirsiniz.

S15: Hazirliktaki hocalarin da biraz daha donanimli olmasi gerekiyor bence en
azindan bir yiiksek lisansini falan tamamlamis olmasi, daha verimli olmaya calismasi
gerekiyor bence. Bu sekilde olursa hazirliktaki egitimi de iyilestirebilirler.

Tirkiye’de pratik yapmak gercekten zor, bunun i¢in de en iyi yontem yurt dis1. Biz
kendimizi internetten film, dizi, ted tarz1 seyler izleyerek gelistirebiliriz, ancak o da
sadece tek tarafli oluyor, dinleyerek, konusma imkani olmuyor.

T: Peki, derste hocalariniza Ingilizce tepki verebiliyor musunuz, sorulara Ingilizce
cevap verebiliyor musunuz?

S15: Hocanin sordugu soruyu anlarim ama cevap vermek istedigim seyi pratik
eksikliginden dolay1 sdyleyemem.
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S16: Insanin bazi seyleri basarmasi icin o seyi yapmak zorunda olmasi gerekiyor,
yani simdi bu dénem baslayali 1 ay kadar oldu, Ingilizce’yi sadece bu derste
kullaniyorum. Onun disinda aldigim Ingilizce ders yok baska, simdi bir hafta
gececek yine derse katilacagim, bir konu olacak, o konu hakkinda bir seyler
sOyleyebilmek i¢in kendimi zorlayacagim, {izerinden bir hafta gectigi zaman tekrar
zorlanacagim. Ingilizce’yi kullanamiyoruz. Dizi, film izliyoruz Ingilizce, altyazili
oluyor, anliyoruz ama konusmaya geldigi zaman Gyle olmuyor. Zaten konusma da
Ingilizce’yi en ¢ok gelistiren seydir, ciinkii biitiin kelimeleri zihninizden
geciriyorsunuz, zorluyorsunuz kendinizi. Ama asil hayatta kullanacak imkan
olmadig i¢in ilerleyemiyoruz.

S17: Bence higbir yere gidemez bu sekilde egitim, tamamen zaman kaybi1 oldugunu
diisiiniiyorum ben. Biz aradaki ¢op olan nesil gibi bir sey olduk. Zaten 6grencilerin
¢ogu 18 yasinda, resit olmus, sehir degistiriyor falan hazirlik, zaten oooh, 60 ile
geciyorsun.. sorular ¢ok kolay. Rahat. Boyle bir rehavetle bolime geciyorsun,
boliimde de sorun oluyor vakif olamadigin igin Ingilizce’ye. Dersler verimsiz oluyor.

S16: Hocam bir sey eklemek istiyorum, hazirlikta 60 alarak geciyoruz, siz hazirsiniz
diyorlar ama zorlaniyoruz, burada bir tezatlik var. Madem haziriz neden zorlaniyoruz
boliimde, madem zorlanacagiz neden gectik diye soruyoruz bu sefer.

S15: %100 ile %30’un gegcme notu da farkli olmali bence. %100 zaten maruz kalacak
tamamen, daha iyi 6grenmesi lazim. 100 {izerinden en az 80 olmali. Kolay falan
diyoruz ama hatirliyorum, girdigimiz sinavda, 6grencilerin basarisina bakarsak 3500
kisiden 1750’si ge¢misti, 500-600 kisi hazirliktan kalmisti. Gegme notu 60 ama ona
ragmen gecen Ofrenci sayist da diisiik. Ogrenci kalitesi diisiik diye smav notunun
diisiik olmamasi lazim.

S16: Ben burada amacin, dgrencileri Ingilizce bakimindan béliime hazirlamak degil
de ge¢irmek oldugunu diisiinliyorum, ¢iinkii bir sekilde gegiyorsunuz. Bir de su var,
meslek alaninda 6grenmemiz gereken bir siirii sey varken coral reefs 6grendigimi
hatirliyorum, ne gerek var bu kelimeye, isime yarayacak seyleri o6gretmeleri
gerekiyor.

S15: Bence hazirlik boliime gore oOgrencileri ayirarak ihtiyaglari olan mesleki
Ingilizce’yi dgrencilere vermeli. Ilk donem temel Ingilizce, ikinci donem mesleki
olursa ¢ok daha verimli olur bizim igin.

S18: Yabanci hocayla ders islemek farkli oluyor, karsinizda bir kiiltiir oluyor,
ogrenmeniz daha eglenceli ve verimli oluyor. Her iki tarafin Tiirk oldugu durumda
biraz daha zor tabii.

4.Soru. S13: Kesinlikle var. Zaten sifirdan baslayip ilerliyorsunuz. Ingilizce’de de
oyle gidiyor. Ingilizce konusulan1 anlasak bile karsilik vermek zor oluyor. Dersleri
anlamiyorum.
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S14: ilerde Alman firmasinda ¢aligmay1 diisiiniiyorum ben. Almanya’da yasamay1
bile diisiinebilirim. Benim gibi diisiinenler i¢in tabii ki akademik basar1 dil basarisini
gerektiriyor ama Tirkiye’de ¢alisacaksaniz yabanci dile bence ¢ok da gerek yok. O
ylizden bu sizin tercih ettiginiz yola bagli. Onun disinda yabanci dil bilgim dersi
anlamami kesinlikle kolaylastirtyor. Mesela Statik dersine giriyorum, hoca yasl,
anlatamiyor yani, youtube’a yazdim ve sadece bir iki tane Tirkc¢e kaynak buldum,
gerisi Ingilizce. Cinli iki kisiden ayni dersi internetten Ingilizce dinledim ve
miilkemmel anlatiyorlar, ¢ok iyi anladim. Aksanlar1 giizel ve bunlar1 dinleyerek
konuyu anladim. Altyazisiz da anladim yani. Benim sahsen Ingilizce fena degil o
ytizden ¢ok da sorunum olmuyor.

S15: Ingilizce miihendislikte yonetici kisminda calisacagimiz igin ¢ok dnemli. Ders
calisirken Tiirkge kaynak bulmamiz zor, Ingilizce olumlu bir etki yapryor.

S16: Yabanci dil becerimiz haliyle dogru orantili. Mesela Endiistri mithendisligi’ne
giris dersinin finalinde iki tane klasik soru sorulmustu bize 40 puandi toplamda, ¢ok
fazla kelime eksigim oldugunu gordiim. Bu sorunla c¢ok karsilasiyorum. Dersteki
kelimelere caligsam bile, sinavda mutlaka bir kelime ¢ikiyor yani bilmedigim. En
biylk sorunum bu.

S17: Kesinlikle dogru orantili. Dersi anlamamizi sagliyor, dersi anlayip sinavda
yapamadigimiz oluyor. Konuyu biliyorsun, kelimeleri de az ¢ok biliyorsun ama o
soruyu anlamiyorsun ve bos birakmak zorunda kaliyorsun. Defalarca bagima geldi.
Fizik’teki uzun paragraf sorularinda, olay anlatiliyor, anlamayip bos biraktigim
oluyor.

S18: Tabii ki baglantili. Tiirkiye’de cogu sirket yabancilarla is yapiyor. Ingilizce
yatkinligimiz varsa derste basar1 oranimiz artar. Ben tercih kagidinda mekatronik
secerken %30 Ingilizce oldugunu bilmeden geldim, parantez i¢inde falan yazmiyordu
bdyle oldugu.

5.Soru. S13: Hocalarin performanst iyi, soyle ki, gecen dénem bir dersim vardi
Ingilizce, dersin konusu ¢ok basit. Yalin iiretim, anlasiimayacak nerdeyse hicbir sey
yok. Tamamen Ingilizce anlatmak zorunda anlatiyordu sagolsun hocamiz da aksan
konusu.. yani bir de nn lama muhabbeti, ister istemez hem gerici oluyor hem de
siifi kaybediyor. Sinavlara girdim, adim1 soyadimi yazip c¢iktim, maalesef 1yi
degildi 0 hoca. Ama baska bir hocamiz da Ingilizce anlatiyordu ama benim dile tam
hakim olamamam sorun yaratiyordu onda da.

S14: Belli basli efsane hocalar var, onlardan ders almak kesinlikle iyidir. Fizik
dersimizden memnun degildim, hocanin anlatamadigini diislindiiglim i¢in. Evde
telafi ediyordum kendi c¢abamla. Hocalarin performansini genel olarak
begenmiyorum, o yiizden evde ¢alisip yapilabilir diye diisiiniiyorum.
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S15: Bence Ingilizce %60-70 iyi seviyede, bazilari, arkadaslarm dedigi gibi aksan
konusunda kétii. O konuda da herkes Ingilizce’yi ¢ok iyi konusabilecek diye bir sey
yok ama béliim hocalarmin ¢ogu yeterli seviyede ingilizce biliyorlar bence.

S16: Gegen donemde 2 tane Ingilizce dersim vardi. Bir hocamiz Amerika’da yasamis
ve derste ¢ok iyi anlatiyordu. Bir baska hocamizin derste zorlandigint hatirliyorum.
Koti degil iyiydi, ama birinin yurt disinda yasamishigi kendini belli ediyordu yani.
Aslinda dediklerimin hepsi de ayn1 kapiya ¢ikiyor.

S17: Bence fena degiller.

S18: Hocalarin aksanini pek elestirmiyorum, Allah vergisi. Bizim giris dersinde ayn1
ses tonunda konusurdu. Hocanin tarziyla ilgili kisilikle alakali, Ingilizce faktorii daha
az bence. Hocanin pozitif olmasi Ingilizce hedefini daha da giizellestirir.

V. Odak Grup Calismasi

1.Soru. S19: insaat Miihendisligi % 30. %100 Tiirkce olmali biitiin béliimler, ¢iinkii
daha anlasilir olur. s olanaklarindan dolay1 bu bdliimii tercih ettim.

S20: Ingaat Miihendisligi % 30. Bence tamamen Tiirkge olmali, eger egitim alryorsak
bunu iyice anlamamiz lazim, Ingilizce bizi ezbere zorluyor, mantikli diisiinmemizi
engelliyor. Matematik, Fizik’te ezberle bir yere varamayiz.

S21: Insaat Miihendisligi % 30. Ders kredilerinin kisiye bagli olmasi lazim, %30
diye degil. Ben %10 kredilik Ingilizce ders almisimdir diplomamda 6yle yazar, bir
baskas1 %90 alir, 6yle yazar diplomasinda.

T: Bir standart olmamasi1 demek ama bu?

S21: Yine bir standart yok su durumda da. Ben %40’lik Ingilizce ders segmisimdir,
ama diplomada %30 Ingilizce bdliimden mezun yaziyor her haliikarda, digerleriyle
ayni diplomayr aliyorum. Biz %100’e kadar Ingilizce ders alabiliyoruz
se¢ebildigimiz siirece.

S22: Istege bagl olmali, isteyen Ingilizce isteyen Tiirkge almali. Zorunluluk
olmamali. Okula kayit zamaninda belirlenebilir. Diploma aldigimizda hazirlik
okumadi yazabilir mesela. Ben zaten biiyiik bir sirkette caligmak istemiyorum,
tamamen Tiirk¢e olsun isterdim, su an sadece diploma 6nemli, onu alinca igim
bitiyor. Ingilizce gereksiz kaliyor benim igin.

S23: Tamamen Turkge olmali, dersin anlasilabilirligi gitgide azaliyor, yoksa sikintili
bir strec bu.

S24: %30 olsun. Diger tiirlii de tam olarak 6grenilmiyor zaten.

2.5oru. S19: Avantaji ya da dezavantaji yok, ¢iinkii Ingilizce dersinde kimse
Ingilizce konugmuyor tamamen, normal ders gibi, sadece smavda sorular ingilizce
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yaziliyor o kadar. Ingilizce cevaplamak zorunda da degilsin sinavda zaten derslerin
%090 ‘1 sayisal, bir aciklama yapmak gerekmiyor.

S20: Universitede bu tam olarak benimsenmedi, fakat hocalar bunu yapmaya
calistyor. Yapanlarin da zaten 6grencilerinde sikinti oluyor, Fizik ya da Matematik’
te Ornegin sorunlar yasiyoruz. Krediyi doldurmak zorunda oldugumuz igin almak
zorunda oluyoruz sayisal dersleri, Ingilizce agisindan daha kolay geliyor ciinkii. Bu
da dersleri gegmemizi olumsuz yonde etkiliyor. Hi¢bir avantajini gérmiiyorum.

S21: Su anki Ingilizce 6gretim sistemi tamamiyla okulun egosuyla ilgili. “Benim
mezunlarim Ingilizce bilir egosu” var bence. Ogrenciye Ingilizce 6gretmek degil,
clnkil Universiteden mezun olan biri bence akici bir sekilde Ingilizce’yi
kullanamiyor. Ayrica dersleri de verimli bir sekilde anlayamiyorsunuz. Statik dersini
Ingilizce aliyorum, hicbir sey anlamazken o derste, Tiirkce anlatilan sinifta
dinliyorum ayni dersi, ¢ok kolay sekilde anlayabiliyorum.

S22: Ingilizce bilenler igin avantajli, sdyle ki biiyiik sirketlerde calismak isteyenler
daha cok akademik sekilde hayatni ilerletmek isteyenler Ingilizce &grenerek
terimleri avantaj saglar, bizde de su anda bir yabanci hayranlig1 var ya zaten. Ama
aksi yonde, bu belli bir standardin altinda,%80 lik bir kisma dezavantajli oluyor bu
durum, dersleri anlamryoruz.

S23: 30 ya da 100 olsun dersler tamamen anlasilamiyor Ingilizce olunca, yaptigimiz
isin en iyisi olmamizi engelledigini diisiiniyorum. Avantaji1 da biiyiik sirketler ya da
yurtdist imkan1 olabilir, bunun da kismi Ingilizce 6gretim ile olacagini sanmryorum.

S24: Yabanci dil hepimiz i¢in zor ama bizim i¢in ¢ok faydali. Kisa silirede ¢ok fazla
sey bekleniyor bizden, hazirlikta bir senede bizden Ingilizce’yi tamamen Ogretme
diye bir sey olamaz. Avantaj; iletisim i¢in gerekli- yabanci kiz arkadasim var mesela,
yurt disina gitme sansim var okul bitince.

3.Soru. S19: Uygulanmasi kesinlikle miimkiin degil ¢ilinkii hocalar da dgrenciler de
Ingilizce’ye tam olarak vakif degil. Genelde Tiirkce anlatiyor hocalar, Ingilizce
anlatana da soru soruyorlar hoca zorlaniyor Ingilizce cevaplarken. Iyi konusan
hocalar da gordilk ama gogu Ingilizce konusunda sikint1 yastyor bizim gibi.

S20: Zaten hocalar buraya gelirken belli bir sinava tabi tutuluyorlar, sinavda da yazili
seyler soruluyor onlara da konugmalar1 6l¢iilmiiyor. Bunun i¢in Tiirk¢e anlatan
hocalar var, smifin profiline degil de kendisi pek bilmediginden agiga vurmak
istemiyor. Tiirkge konusulan bir ortamda Ingilizce egitimle pek bir sey anlasiimaz
bence. Ben ilkokula basladigim zaman ben de Tiirk¢e bilmezdim, ama etrafimdaki
herkes Tiirk¢e konusurdu o sekilde Tiirkge Ogrendim, bu sekilde bir uygulama
yapamayacagimiza gore bu okulda, Ingilizce zor gelisir, tam olarak hedefine asla
ulagamaz bence.

S21: Ingilizce egitim baslarken yanlis basladi bence, zorunlu olunca 6grenci bunu
dogrudan reddediyor zaten, birine zorla dayatma seklinde verildigi zaman- severek

222



yedigimiz yemeklerden sevmedigimiz yemegi yerken aldigimiz zevk gibi. Severek
yapmadigimiz i¢in de basarili olamiyoruz. Basarili olan 10 arkadagimdan 8’1 severek
yapiyor. Benim gibi sevmeden yapanlar daha ge¢ ve daha zor &greniyorlar. Bu
sekilde de zor.

S22: Fazla miimkiin degildir ciinkii hocalarin da ¢ogu Ingilizce anlatmak istiyor
dersi, onlara da biraz daha yipratici oluyor, onlar da belirli bir yasa kadar hep Tiirkge
egitim gdrmiis, sonradan Ingilizce dgrenilmis, elbette bir zorluk oluyor. Isteksizlik, o
zorluktan dolayi iletisim kopuklugu da oluyor derslerde. Bu sebeple miimkiin olmasa
da uygulaniyor. Su anki sistemde ulasmasi ¢ok zor hedefine, biraz daha yabanci dil
boyutunda 6grenciyi hafifletmesi lazim, akademik olarak gramer olarak asir1 bir
zorlama var. Bunun yerine daha anlagilabilir giinliik hayatta kullanilacak egitim
verilirse hedefine ulasir belki.

S23: Aradaki diyalogun Ingilizce olmasi sagma bence. Ingilizce dersi anlatilsa uygun
ama alan dersini Ingilizce anlatmak hem de bir Tiirk hocanm Tiirk 6grencilere
anlatmas1 gereksiz. Ingilizce egitim gerekli ama istege bagl olmali. Istekli
olmadiktan sonra yararli olmaz.

S24: Ingilizce 6gretmen istiyorlarsa alan derslerini degil de 4 sene boyunca Ingilizce
dersi versinler daha mantikl.

4.Soru. S19: Universiteden sonra yurtdisina ¢ikacaksa dgrenci oranti olabilir. Su an
icin oldugunu diisiinmiiyorum. Arkadasima 4 yil boyunca Ileri Ingilizce dersi almak
konusunda katilmryorum, benim Ingilizce dersinde 6grendigim kelimelerin de
bolumimle alakali olmasi lazim. Her boliime gore materyallerin hazirlanmasi gerek
ki 1lgi ¢ekici ve faydali olabilsin.

S20: Ters oranti var aslinda, Ingilizce bilmiyorum buna bagh olarak basarim da
diisiiyor. Fizik AA ile gecebilecegim bir dersken Ingilizce’den dolayr DC ile sarth
gectim. Diger derslerde de oyle oldu. Hocalar derste Ingilizce konusunca
anlamiyoruz, hatta soru soruyorlar tahtaya yazmadan anlayamiyoruz ki
cevaplayalim. Biz buraya miihendis olmaya geliyoruz. ingilizce’yi herkese dayatmak
dogru degil; isteyen sonradan gidip kendisi 6grenebilir. Ama sirf bunun i¢in kalkip
bir teknik okulda zorla dgrencilere Ingilizce 6gretmek yanlis- hem gelecegimiz hem
su anki hayatimizi olumsuz etkileyecek. Her acidan sikintili.

S21: Yabanci dilde kaynaklar yiizlerce katlanabiliyor Tiirkce ile kiyaslandiginda.
Bilmedigimiz bir konuyu bilmedigimiz bir dille 6grenmeye ¢alisinca verim hemen
hemen sifira iniyor.

S22: Akademik bilgiler, kitaplar vs. hepsi yabanci dilde, yabanci kitaplardan
cevrilme ve bunlarin i¢inde bir iki tane alan dersleri ile ilgili Turkce kaynaklar var.
Yabanci dildeki kitaplar1 anlamak akademik dilde yazildig: i¢in anlamak hayli zor.
Bu zorlamanin sebebi biraz da kendimizden kaynaklaniyor, mesela ben Ingilizce’yi
hi¢ sevmiyorum. O yilizden ¢alismak da ugrasmak da istemiyorum.
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S23: Yabanci dil becerisi ve akademik basari arasinda bir baglanti yok cok fazla.
Yabanci dil bilgimiz Ingilizce dersleri anlamamiz1 kolaylastiriyor tabii ki ama ileride
yabanci bir iilkede ya da biiyiik bir sirkette calismayacaksak Ingilizce ile akademik
basar1 arasinda ¢ok da baglanti oldugunu diisiinmiiyorum. Dersteki notlarimiz
dikkate alindiginda tam ters orantili oluyor, ¢linkii her denileni anlamaya ¢alisirken
fazla zorluyoruz kendimizi, yoksa sekilleri anlamaya c¢alisiyoruz. Statik dersinde
hocam yardimci olmaya ¢alistyor tabii ki ama anlamadigim zaman sekillere bakip
kendi problemimi ¢ézmeye ¢alistyorum.

S24: Baglantili degil.

5.Soru. S19: Dersi genelde Tiirkge isliyoruz, bu giine kadar ben sadece bir tane
hocanin Ingilizce anlattigini duydum. Hoca sinifa gelip yabanci &grenci olup
olmadigin1 soruyordu, bir tane ¢ikiyordu yabanci- Suriyeli ama o da Ingilizce
bilmiyordu. Sonra diyor ki zaten Tiirk¢e de olsa Ingilizce de olsa anlamayacak,
Turkce devam edelim diyor.

S20: Bendeyse arkadasinkinin tam tersi bir durum var. Hep Ingilizce anlatiyor
hocalar, hi¢ Tirkce gérmedim simdiye kadar, ¢ok sanssizzm. Bunu hocalara
baglamamak lazim, sonucta ortam Tiirk, tek tiik yabanci uyruklu arkadas ¢ikiyor,
hocalarin da isine geliyor agikgasi Tiirk¢e anlatmak, ¢iinkii daha rahat anlatabilir,
Ingilizce’de kisith kelimeyle konusacak sonugta- 0 da bir dezavantaj hocalar
acisindan. Ama hocalara baglamamak lazim, onlar da bize bir seyler katmak igin
elinden geleni yapryor.

S21: Bizim derslerin %90°1 Ingilizce geciyor, aralarda ¢ok az Tiirkge konusuluyor ve
cogunluk anlamiyor. Hoca birka¢ defa tekrar ediyor, ben mi anlatamiyorum ya da
sizden mi kaynakli diyor- bunun hoca da farkinda. Ama Tiirkge’ye donmeyecegim
diyor tamamen biirokrasiden dolay1, okulun sistemi buna zorladig: icin, pek verimli
degil dersler. Tiirk¢e anlatim da yapmiyor prensibini bozmamak i¢in, ben de o
yiizden Tirkce derslere giriyorum. Krediyi doldurmak igin Ingilizce aliyorum dersi,
ama Tirkce smifta dinliyorum anlamak i¢in. Hepsinde degil de sozel odakli boliim
derslerinde yapiyorum. Sayisal oldugu zaman anlamam daha kolay oluyor.

S22: Bu konu hakkinda hocalarimin bir kismini 6ve 6ve bitiremem ama kalan
kismin1 da dvemeyecegim maalesef. Onlar Ingilizce’yi zaten tam konusamiyorlar,
anlattiklarin1 toparlayamiyorlar, kopukluk olunca dersi hi¢ anlamiyoruz, derse
girmek dahi istemiyoruz. Diger hocalarimizla Ingilizce’yi fazla bilmesek bile ¢ok
akict konusuyorlar, anlatiyorlar, o sayede dersten kopamiyoruz zaten- ister istemez
dersi dinliyoruz.

T: %100 Ingilizce béliimdeki arkadaslarmiz ne durumda bu konuda?

S23: Onlar birakmis yaz okuluna derslerini ¢ok kotii durumda olan da var i1yi olan da
var. Sadece derslere gidip geldiklerini tam anlamadiklarini sdyliiyorlar. — Su an bir
tane Ingilizce ders aldim, korkumdan alamadim diger dersleri, ciinkii alinca
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anlamayacagimi diisiindiim. Hocalar dersin %90’m Ingilizce anlatiyorlar- kelime
anlamlarin1 ya da daha zor olan kisimlart Tiirk¢e anlatmayi tercih ediyor, bence idare
eder durumda.

T: Ingilizce soru soruyor musunuz?
S23: Soruyoruz arada.
S22: Tiirkge soruyoruz hoca yine Ingilizce anlatiyor.

S23: Not alirken de siirekli Ingilizce olarak yaziyorum, sayfa sayfa ingilizce, sonra
eve gidiyorum boyle bakiyorum, calismaya ¢alistyorum bir sekilde.

V. Odak Grup Calismasi

1.Soru. S25: Metalurji ve Malzeme Miihendisligi. %30 olmasi bana daha yakin
geliyor. Clinkii derste Tiirkge isledigimiz zaman daha etkin olacagiz, daha iyi
dgreniriz diye diisiiniiyorum ama bunun yamsira iyi bir Ingilizce egitimi de verilmeli.

S$26: Matematik Miihendisligi. Bence en etkili yol %100 Ingilizce, ¢iinkii is
hayatinda Ingilizce dnemli bir yere sahip oldugu i¢in ben bunu tercih ettim.

S27. Matematik Miihendisligi % 100. Bu konu tartismaya fazlasiyla agik. %100
boliimlerde bile o sekilde islenmiyor dersler, ama benim bir hocam var Ingilizce’si
olaganiistii iyi, o hocama bakacak olursam Ingilizce segtigime ¢ok memnunum ama
diger hocalarimiz i¢in- benden bile kot oldugunu diisiindiiklerim var. Zaten verdigi
ders zor bir de hoca konusamayinca anlamamiz iyice zorlasiyor, onun i¢in %30
Ingilizce ¢ok daha mantikli, hocanin Ingilizce kapasitesine gore istedigin dersi
secebilirsin.

S28: %30 olmali, hocanin anlatabilme kapasitesiyle orantili olarak. ingilizce’si iyi
olan hocadan Ingilizce almak gerisini Tiirk¢e almak daha mantikl1.

S29: Insan diisiiniirken kendi dilinde diisiiniir o yiizden Ingilizce diisiiniirken biraz
zorlanabilir. Bunun yaninda Ingilizce de lazim bence %30 mantikl.

S30: Tamamen Tiirkge olmali. Gegen dénem Ingilizce aldigim bir dersi bu dénem bir
baska arkadasin smifinda Tiirkce aldim ve anlatilan konularla bizim Ingilizce
aldigimiz ders arasinda fark oldugunu gérdiim. Mesleki derslerin Ingilizce olmasi
ileride sorun yaratir gibi geliyor bana.

2.S0ru. S25: Ingilizce evrensel bir dil artik, yabanc1 bir iilkeye gitseniz Ingilizce’ye
muhtagsiniz. Dezavantaj olarak da kendi alaninda etkin olamazsin, yabanci bir dille
alanimi 6grenmek kisitlayici olur.

S26: Avantaj olarak okula yabanci 6grenciler gelirse, Erasmus’lu 6grenciler igin
yararli olacagmi diisiiniiyorum ya da is hayatinda Ingilizce’nin sart oldugu meslek
grubundan o&grenciler oldugumuz i¢in bize de avantajli. Dezavantaj olarak
gérmayorum.
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S27: Insanin okudugu boliimiin Ingilizce terimlerini bilmesinin her tiirlii avantaj1 var,
sonucta ileride ¢aligma hayatinda yurt dist ile olan baglantilarda ozellikle. Ama
hocalarm Ingilizce kalitesi* bunun i¢in hocay1 da suglamak ¢ok dogru degil, hoca iyi
Ingilizce bilmiyor olabilir, onu Ingilizce dgretmek igin zorlayan kisilerde hata
buluyorum. Hoca iyi bir 6gretmen olabilir ama bizim dersimizde Ingilizce bilmedigi
icin kagittan okuyarak anlatiyor. Adam anlatamiyor, ne yapsin, ka¢ yasindan sonra
Ingilizce mi 6grenecek?!

S28: Ingilizce olmas1 avantaj ama hocalarin telaffuz ve Ingilizce hakimiyetinin iyi
olmas1 lazim; konu hakimiyeti iyi olup da Ingilizce’si iyi olmayimca bir anlami
olmuyor hatta bize zarar1 oluyor Ingilizce egitim almanin. O yiizden Ingilizce
anlatim bi¢imine gdre hocalar belirlenirse bir avantaj olur. Sadece dil sinavi ile
belirlenmez bu, bir standardi olmasi lazim, hocanin ders anlatim bi¢imi dikkate
alinmalz.

S27: Hocam siz de bizde derse girseniz anlarsiniz yani, hoca kagittan okuyor ama
obirii anlatryor elinde kagit falan yok, aksanlar falan. Hepsi Oyle olsa, bagimiz
ustdine.

S29: Bence tamamen Ingilizce olsa dezavantajlar1 olabilir, anlamayanlar olur. %30
oldugu zaman Ingilizce’yi gelistirme imkanimiz doguyor, digerleri de Tiirkge oluyor
daha rahat anlayabiliyoruz.

S30: Hazirlik egitiminin yeterli oldugunu diisiinmiiyorum. Marmara, ITU, ODTU
hazirlik konusunda daha kaliteli. Hatta bir arkadasim bizim okulu birakip ODTU’ye
gecti, sirf Ingilizce’yi iyice grenip meslekte daha etkin olabilmek igin, iyi bir
pozisyonda ise girebilmek i¢in. %30 olarak diisiindiigimiiz zaman avantajl
oldugunu diisiinmiiyorum. Arkadaslarin dedigi gibi hocalar da Ingilizce’ye tam
olarak vakif degiller, bircogu tahtaya anlatiyor dersi, belli bash okuttugu materyal
var, tahtaya yaziyor agikliyor, bunlar1 ¢alisin yeterli sizin igin diyor. Herhangi bir
sekilde anlamadigimiz yeri Tiirkce olarak sormamiza izin veriyor da anlatirken bir
sey anlamiyoruz. Smavda da ezber seklinde ya da kopya c¢ekmek durumunda
kaliyoruz.

3.Soru. S25: Gegen donem Matlab dersini Ingilizce aldim, bizim hocanmin verdigi
seyler daha ¢ok temel seylerdi, Matematik’te ogrenilecek seyler, ama diger tarafta
Tirkge alan arkadaslarim vardi- ayni bolimde olmamiza ragmen onlara daha derin
anlatildi. Biz sadece Onyiiziinii gordiik onlar sistemin tamamini kendileri program
olusturabilecek sekilde 6grendi. Bence miimkiin degil. ileride ne olur bilemiyorum.
Bu sekilde olumlu degil gibi okulun durumu ama hocalar da hakli nasil anlatacagini
bilmiyordur- slaytlar hazirlayip derste onlardan yardim aliyor. Yurt disindan hocalar
getirilip onlardan destek alinabilir.

S26: Hocanin Tiirk olmasi sorun degil, daha ¢ok faydasi var bize, ¢iinkii kendisi de
sonradan 6grendigi igin bizim de nasil égrenecegimize yardimer olabilir. Ogrenciler
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konusunda da speaking agisindan falan yabanci 6grenciler falan olsa iyi olur. Ama
sart da degil. Ogrencinin istegine de bagl. Hedefine ulasamaz herkes icin.

S27: Su anki derecede miimkiin, biraz daha fazlasi olabilir. Mesela o6zel
{iniversitelerde Kog, Sabanci, Ozyegin gibi iiniversitelerde herkes yabanci degil,
Tiirk hocalar asla Tiirk¢e konugmaz derste ama burada 6grenciler de hocay tetikliyor
Tiirkge igin. Ogrencinin hazirliksiz boliime gegmesinin sebebi de okul. Yabanci dilde
Ogretimin hedefine ulasacagini diisiinmiiyorum.

S28: Olur ama bizim Universitede biraz zor goriiyorum, ODTU, Bogazici de
cogunlugu Tiirk hocalardan ibaret ama ¢ok iyi Ingilizce egitimleri var. Bizde galiba
hazirlikta hem oOgrenciler hem de kurumun yetersizligi sonucu boliimlere
gectigimizde bunun sikintisini yasiyoruz, bizim tniversitemizde pek mimkin
oldugunu diistinmuyorum.

S29: Bence mimkiindiir, daha iyi hocalar olursa. ingilizce bilmeyenler var ya da ¢ok
iyi Ingilizce bilenler var. Hepsinin iyi seviyede olmas1 gerekiyor.

S30: Aym1 dil ve wrktan insanlarin bulunmasmin dezavantaj olusturdugunu
diisinmiiyorum. Ingilizce hazirflik egitimiyle ya da disardan Ingilizce
Ogrenilebilecegini diislinliyorum. Bizim okul i¢in hazirlik iyilestirildigi takdirde
miimkiin, aksi halde degil.

4.Soru. S25: Bence yok, diger derslerim BA, AA. lleri Ingilizce CB. Dogru bir orantt
yok. Matlab dersini yiksek puanla verdim, testti ve kolay geldi, bir de 6n bilgiyi
verdiler sadece, o kadarla sig kaldigi icin basarili oldum o derste ama bir sey
o0grendigimi sanmiyorum. Yabanci dil dersi aldigimiz zaman kelimeleri alan
derslerimizle bagdastirabiliyoruz.

S26: Dogru orant1 oldugunu diisiiniiyorum evet ¢iinkii derslerim Ingilizce tamamen.
Ingilizce becerim kadar anlama slirem ya da ¢alisma siiremi etkiliyor. Ikincisi, bu
biraz derse ve hocaya bagli- boliimiim %100 ama cogu hoca dersi Tiirk¢e falan
anlatiyor, o yiizden ¢ok bir &nemi olmadigini diisiiniiyorum, Ingilizce’m iyi olmadig:
halde yine de bir seyler anliyorum. Ugiinciisii, Smavlarda sorulari anlamakta
zorlantyorum, bdliim terim bilgilerinde sorun yasiyorum onda da.

S27: Mesela, aym soruyu onun Ingilizce’si iyi degildir 10 dakikada anlar, benimki
iyi olan kisi Ingilizce aldig1 zaman dersi bir adim éndedir. O dersin kendine dzgii
terimleri var onlar1 bilmek biraz zor, sadece bu sorunla karsilagiyorum.

S28: Evet olabilir, Ingilizce anlamayip ezberleyip girme ihtimalimiz de var fakat
anlama konusunda pek bir baglanti oldugunu diisinmiiyorum. Kolaylastirir tabi,
terimler zaten yabanci dilden gelme. Alan derslerinde de telaffuz konusunda- dogru
telaffuz ve anlatim olursa sorun olmaz.
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S29: Dogru orant1 var, yabanci dil bilgim dersi anlamami kolaylastirtyor. Soruna pek
rastlamadim heniiz, ¢ok derse katilmiyoruz zaten.

S28: Hocalardan da %100 ingilizce anlatan gérmedim heniiz, aldiklarim arasinda.

S26: Clinkii hocalar da goriiyor anlamadigimizi. Hocalar kabullenmis ve Tiirkce’ye
dondyorlar bizim yuzimuzden.

S30: Orantili oldugunu diisiinmiiyorum. Baz1 derslerde Ingilizce terimlerde sikinti
yasayabiliyoruz, buna ayr bir ¢aba sarf etmek gerekiyor.

T: Ayrica ¢aba sarf edince yiksek puan alabiliyorum diyorsun?

S30: Tiirkge derslere calismak yerine Ingilizce derslere daha fazla énem veriyorum,
gecen doénem oldugu gibi. Notlarim hemen hemen ayni- Ingilizce’ye calismak igin
Kitaplar indiriyorum- ¢eviri yoluyla anlamaya ¢alisiyorum. Boyle ¢alisarak bir katkisi
oldugunu da diisiinmiiyorum. Tiirkge derslerde dinledigimle sinava giriyorum.

5.Soru. S25: Matlab dersinde 6rnegin, ilk hafta Ingilizce ile girdik konuya, hoca da
kekeliyor bizim sizin karsimizda oldugumuz gibi, imm aa- aklina gelmiyor kelimeler,
kagittan bakiyor, bilgisayardan bakiyor, o sekilde geciyor dersler. Ik iki hafta dyle
geciyor, sonra diger siniflardan geri kaliyoruz diyor hoca, Tiirk¢e’ye gecgiyoruz
yabanci 0grenci olmadigi siirece. Ben bazi hocalarin Tiirk¢e’de bile performansini
begenmiyorum, yabanci dilde siz diisiiniin.

S26: 6-7 ders aliyorum, bunlarin hepsi Ingilizce. Hocalardan 1 ya da 2 tanesini
begeniyorum, digerleri zaten ingilizce anlatsa da olur, anlatmasa da olur. Hocalar1 da
suglamamak lazim, derste Ingilizce anlatmaya basliyor, bu sefer 6grenciler bakiyor
hocaya bir sey anlamadim diye, hoca da Tiirk¢e anlatmak zorunda kaliyor. Bunu
hoca da kabullenmis, okulun iyi Ingilizce 6gretemedigini. Sonugta oradaki 6grenciler
ya hazirlig1 atlayip ya da oradan mezun olup geldiler.

S27: Hocalarin performans: dgrencilerle dogru orantili. Adam iki dakika Ingilizce
konusuyor, dgrenciler hadi hocam Tiirkce anlatin- sonra hocanim Ingilizcesi o iki
dakika ile kaliyor. Buradaki sikinti da iste hazirlik siirecinin ¢ok daha kolay olmasi,
ogrencinin iyi Ingilizce ile boliime gelmemesi, bu da hocalarin performansini
olumsuz etkiliyor.

S28: Dersi anlamayinca hocalar Tiirk¢e’ye dondiigii i¢in hem hoca hem bizler adina-
dogru bir sey degil ama- anlamak adma yapiliyor maalesef. Hazirlik egitimi evet
biraz daha siki olsayd: ve bizler de daha fazla 6nem verebilseydik sanirim yabanci
dilde egitim ¢ok daha giizel olacakti. Hocalarin performansi da bizden etkileniyor.

S29: Hocadan hocaya degisiyor, ¢linkii bazi hocalarn dili iyi, iyi anlatabiliyor
bazilar1 da anlatamiyor. Bazilar1 da sadece Ingilizce konustugu icin anlagilmama
ihtimalleri ¢ok yiksek. Bazi smiflarda dersler %100 ingilizce geg¢miyor, dersi

228



anlayabiliyoruz, full Ingilizce olunca anlama orammmiz diisiiyor. Hocalarin
performansi ¢ok da iist diizeyde degil.

S30: Bazi hocalarda ingilizce konusunda korku oldugunu diisiiniiyorum. Tiirkge
anlatirken ses tonu gayet iyi anlasilirken, Ingilizce anlatirken 6n siradaki arkadaslar
dahi zor duyuyor.

T: Cekinceli davraniyorlar- sizde oldugu gibi.

S30: Evet, hem bizde hem hocalarda var. Anlamadigimiz yerleri sordugumuzda da
siavda cikabilecek yerleri genelde Tiirkge anlatiyorlar.

Translated Version of Focus Group Interviews
Focus Group Interview I

Question 1. S1: Bioengineering %30- To be able to comprehend better, | prefer
taking content courses in Turkish. English is not my native language. My department
is difficult, I find it hard to understand the lesson content even in Turkish... while
prefering this department, I didn’t check its medium of instruction, but the
department itself- whether I like it or not. If | had better prep-education, I wouldn’t
have this much difficulty in my English medium courses.

S2: Bioeng. %30- | also prefer department courses to be in Turkish because during
exams, we try to understand questions in English and translate into Turkish and try to
write in English again. And also since we are partial EMI students, we don’t have
English courses as integrated as in full EMI courses. I don’t think this university is
effective in terms of prep school education. | pass the proficiency exam with 60
point... when I took the exam, I thought I would study at prep school but I passed it
with that point. In many universities, they take prep classes seriously... it should be
the same with us. Then it becomes challenging to study harder.

S3: Met-mat. %30- | prefer TME. Content knowledge should be given in Turkish and
we should learn English terminology- to my viewpoint. Because it is our native
language, our job should be taught in Turkish. EMI is a waste of time, not only for us
but for our teachers too. Teacher’s performance is... up to a point. No matter what
the capacity of the teacher is, our comprehension level in English is limited. | also
had prep education, it is beneficial but not enough; especially for our occupation, it is
never sufficient. We take English-medium courses just because we have to do so- for
our credits. EMI poses no benefit for us.

S4: Bioeng. %30- | studied at prep school; rather than that, my self-initiation helped
me improve my language skills. Some courses should be in English, yes. It is
obviously easier to understand in Turkish. We are going to have internship in the
near future and our department arises voice abroad. Because of these reasons, | think
partial EMI is ideal.
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S5: Bioeng. %100- All my courses are in English. | suppose this is beyond the limit
of learning and teaching. Teachers also go beyond their own styles, we can’t think in
English. This lowers our participation frequency in the lesson because we don’t fully
understand it. The language of science should be the mother tongue- | learnt this. |
have too much difficulty. If the medium were Turkish, | would have 100% success,
but now it stays at 60%. This will be reflected in my future in many aspects. In
addition, I think the system of education is faulty... if we had a qaulified education at
primary, secondary and high schools, EMI would be targeted here. However, we do
not even know what to do...

S6: Bioeng. %30- | wish my department would be fully English medium. University
students should have learnt English before they came to study here... If you have
great goals, you will have to use English sooner or later. English is a universal
language.

S5: I strongly agree with this but... the method for that is not this. They cant’t teach
anything to us like this. We just memorize the terms. | am fed up with this, English
has posed a big problem in my life.

S6: English learning requires our own effort, by studying and speaking. In all
countries, learners do it by themselves... the system at school may not be so
efficient. In France also, they teach at a minimum level at school, but students can
speak it, learnt it on their own.

S5: There is such a system that we only prepare for exams. We shall study for a
better school, we shall win a better university. We think with the focus of
department, no one cares about English. And when we have superficial education, we
naturally have difficulty here.

Question 2. S1: %100- Even EMI students find it hard. The advantage is... because it
is an international language, university wants its fame to be known internationally, it
prepares us to the life abroad. But here it is a disadvantage. | pass my EMI courses
with my own effort- with prep school education. My classmates from high school-
one is studying at METU and the other at ITU; their English level is way higher than
me... [ dont think the problem is with me, this university should have prepared us for
EMI.

S2: As long as there is a better prep. education, | would prefer full EMI. We take the
project course now, the sources are mostly in English. | have to translate them to
comprehend the course content- 1 also don’t have that much time and English
proficiency. The disadvantages are... completely disadvantage. It becomes too much
work load for us.

S3: It seems there is no advantage for us but for the college, it may be advantageous
for Erasmus. I have no certain information about that, may be that’s why they want
to have EMI at our university. All the resources are in English in engineering, yes...
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but we want education right in our mother tongue. When there is TME, why do we
have EMI, why indirect learning? Of course, the importance of English is undeniable
but it should be selective. We need to choose among three or they should exclude
partial EMI and make it either comletely EMI or TME. We all have different aims. ..
in the light of these aims, everyone should find their path.

S4: We all have to know English... we are going to work in companies, things
require English. We have to learn it here, as we learn many things. Not everyone can
attend courses. We have to develop ourselves and shouldn’t overestimate English. It
should be even full EMI at the university. | find it relaxing to have partial EMI but
we have to learn English here. They should improve the conditions at prep school.

S5: | agree with you... prep education should be more challenging, I dont know to
what extent it would meet the demands in one year but it would be fruitful of course.
Prep school didn’t contribute much to me but- my friend said it very truly- they teach
English indirectly to us... even before we know real English, we are exposed to
academic English. It has practical advantages for sure, it is true for applying science.

S6: Rather than discussing the advantages and disadvantages of partial and full
EMI... we should accept that students have to be exposed to English. If it were
completely Turkish medium, they would never learn English. It becomes like a
challenge for them now. Otherwise, they would have difficulty in the future.

Question 3. S1: As long as there is an effective prep education, it is possible. I don’
think it would meet this target in this university. The fact that prep school has no
further improvement is an indication of the same problems for the students in the
following years... I would rather not be exposed to EMI if they could not teach me
proper English. | have no gain from this academically.

S2: If the teachers were native, it would be better of course... because their education
is qualified, teachers from abroad come and teach in other universities. The setting
then becomes intercultural- mixed with foreigners and Turkish people. There is a
difference between the pronounciation of those teachers and ours, it is also a factor.
If the setting, teachers and students were international, it would be better.

S3: The one who teaches is Turkish, the one who learns is Turkish... the dialogue in
between is indirectly in another language. The teacher also learnt this language not
by birth. English is like work... if we use it, if we live with it, it reaches its target.

S4: Our teachers already knew they would teach via English and their English level
is considerably good... they are even the ones who havent’t taught in Turkish
normally. I knew there was partial EMI in my department... I think it will reach its
target.

S5: Surely, teachers’ being native and students’ being international makes EMI
fruitful. It would be more practical... we would have to interact in English, it would
be like in the mood of Erasmus. We have foreign friends but we talk in Turkish. We
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had a Greek teacher last year, it was very beneficial with him. | had understood the
lesson really well although there was no word of Turkish in class.

S4: Because we have no expectation then... teacher doesn’t know Turkish, we dont
think if he could teach in Turkish. You have to understand what he says.

S5: But this is about the relaxing mood of the teacher also, we do not see this in our
Turkish teachers’ behaviours.

S1: Exactly, our teachers get exhausted while teaching.

S5: In Turkish departments, the same teacher is told to be very proficient... but in
our lessons, he reads on slides or make us read. The teacher truly affects the flow of
the lesson.

S6: | think just the opposite. One of our teachers speak in English for 3 or 4 hours,
and similarly other teachers too.

S2: One of our teachers said herself, while giving the lesson in English, | also put
extra effort, get tired.

S5: And | think there is a difference between speaking and teaching; it is different to
convey the lesson content.

S6: Our English speaking teachers had their education either in the US or Europe, |
dont think they have difficulty.

Question 4. S1: It makes it harder. My English level makes it hard for EMI although
I’'m good at English. I would rather have a better English education so that
everything would flow easily. In fact, My answer to all questions is about my
dissatisfaction at prep school. Yes, the teacher is an important factor... I have taken
the same course both in English and Turkish. The same teacher is different in EMI
and TME courses. | was much more contented in the Turkish one. To me, teacher’s
being proficient is not a big issue. Once, I recorded the teacher’s speech in class- to
listen at home- there is no ending of teacher’s sentences, she also has difficulty
because the lesson content is hard. This teacher is super in the Turkish course.

S2: My English level is not zero, I get much more efficiency when the lesson is in
Turkish. No matter how well the teacher gives the lesson, the percentage of
comprehension in class decreases.

S3: It negatively affects, we have learnt basic information in our native language. |
know that | have to improve my English level but now our basic knowledge about
our department is being consructed, that is why we have to fully understand the
content.

S4: If we do our best and they teach very well, our current level will improve.
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S5: There needs to be too much concentration in class and too much effort after
class.

T: How do you study?

S5: Initially, 1 used to learn in English and then study in Turkish. Now I acquired a
habit of reading and writing in English. By reading and writing continuously, by
trying not to think in Turkish... otherwise, time to study is doubled, which is tiring.

S6: Both are the same for me, there is no difference.

Question 5. S1: Whereas | get real efficiency from some teachers, 1 do not even want
to attend to the course of some... because he reads on slides or make us read.
Instead, when | dont comprehend the lesson in class, | study at home, by translation.
| had to memorize from the English resources, willingly or unwillingly. Then | gave
up reading those and began to study from Turkish books so that | could better
understand and express myself in a simple way. I couldn’t find another way.

S2: Some teachers only read their notes. Some give Turkish summary after they
explain in English, this helps me associate both. Otherwise, I listen to the lesson with
the mobile phone in hand- to be able to comprehend... teacher just reads. If the math
courses are in English, I memorize the questions. It is more like rote learning for me.

S3: There are teachers who are really competent in English. They took their
education abroad, one lived in Japan for example... but he resists teaching in English
as he sees the student profile himself... Besides, there are teachers who believe in the
importance of TME. It is the occupational education, all in all. We are the ones who
will put this theory into practice in Turkey. Those teachers deliver presentations in
English so as to teach terminology and explain the content in Turkish. The exams
have to be covered in English... the night before the exam date, I examine those
slides, try to find a few key words and do spontaneously during the exams. | get 65
point by this way of study. Teachers write questions in a simpler and easier way
since they know our situation.

T: Have you ever given Turkish answers to questions?

S5: 1 did once... teacher warns beforehand, if you write in English you will be
evaluated out of 10. If it is in Turkish, your point will be out of 5.

S3: Last semester, a teacher of mine required midterm exam to be in English; then in
the finals | was trying to write the answers in English. He said we could write in
Turkish- some teachers can help as such.

S1: 1 did but I dont know if | got a point or not because | didnt check my exam paper.

S2: One of our teachers wanted us to write in our own words in English... for exams
and homework. She left us with exam questions in class, everyone wrote from the
internet and she didnt accept those answers. She knew they were not our words.
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S6: One of our teachers spoke like an English native speaker, I think they are good
enough.

S5: | have problems with the tone of some teachers. The lesson is already in English,
when it is covered in a low tone, it becomes more boring. There is no active
participation in class, students are passive... it becomes a fiasco when the teacher is
also passive.

S4: In our English language courses, it is hard to make us talk, you know. When
students are inactive, teachers get badly affected by that. We have had really good
teachers, however... not everyone can teach. I am not a student who attends classes
regularly... but there are comments from my friends: there are teachers who cover
the lesson throughout a semester with the linking words “therefore, you know ”. And
we collect signatures and do not have classes with such teachers.

S5: A teacher of mine said “pri much” all the time- throughout a year- and we
thought its meaning all semester. It turned out to be “pretty much” later on!

T: Why didn’t you ever ask it to her?

S5: We abstain from talking, we cannot. Moreover, their experience of abroad has
an impact in their classroom performance, | guess.

Focus Group Interview Il

Question 1. S7: Industrial Engineering. %100- To my viewpoint, full EMI is way
better than the other options. The fact that English is the common language in the
world makes it more meaningful for us to take courses via English. If we take
academic education in English, we become universally competent... as long as EMI
is applied properly. We will have a potential to work abroad. In addition, when we
transfer the literature in English into Turkish, it is degenerated. Terminology in
English becomes more understandable and creates an environment where working is
easier with English. | have difficulty understanding the translated version of a text
because it is not the first mouth to say it. English is more enjoyable.

S8: Ind. Eng. Partial EMI- which | am exposed to. We take content courses in
English and this is sufficient for us for our departmental knowledge. However, we do
not need to take courses like Math, Physics via English. And these courses are given
in Turkish to us as we wont need them in our worklife. That’s why, I prefer partial
EMI.

S9: Ind. Eng.- | also prefer partial EMI... because for an industrial engineer at least,
courses like Math, Physics, Chemisty will be of no use- we are not the people who
will work in production stage. Since we are going to work like the graduates of
business school, these courses will not contribute to our future abroad... I dont know
I may regret not having full EMI in the future.
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S10: Ind. Eng. Partial is more preferable because we learn English versions of the
terminology. If it were TME, there will be lack of information about that.

S11: Partial EMI- | dont think my English level is advanced enough for full EMI. If
it were so, | would certainly prefer full EMI.

S12: There is no point of full TME... similarly, if my English level were good, 1
would say full EMI. You have to prepare yourself fully before you begin to study at
university; for a person whose English level is average, partial EMI is ideal.

Question 2. S7: I don’t think the administration and academic people of state
universities in Istanbul do their best for EMI. Of course EMI would be advantageous
for me in every aspect... but for this university, it is a disadvantage. Technical
universities have an aim of giving technical knowledge and therefore want to give it
basicly in Turkish- as it is easier to do so. EMI requires more time and effort, the
university is undisciplined in that respect.

S8: EMI should be adopted throughout the world. It is not efficient and sufficient in
our university.

S9: If the question is about the amount of English speech by the teachers, it
depends... I have taken two content courses in English yet; if there are Erasmus
students in class, teacher is careful about using English in class. Otherwise, there are
code-switchings since both parts know that the other is Turkish. And the teacher
observes the distraction of the students at the time of EMI. Some teachers completely
cover the course in English, one even gets angry when you react in Turkish. This is
power exercise for him, something good- but comprehensibility is also essential. The
teacher may know the content and use English very well, if he cannot explain it
properly, it turns out to be a disadvantage.

S10: Our educational background is also diverse. We all came from different types of
high school and different cities. Most of us had unqualified high school education.
Teachers’ pronunciation sounds different to us. We were all exposed to different
pronunciation types at high school and now we are exposed to a teacher with a
different type of pronunciation... it is not plausible.

S11: We define if it poses as an advantage or a disadvantage. For example, no one
imposes us to choose full EMI, we do it personally. | used to regret not prefering full
EMI, but now I am happy that I didnot choose it... because I speak in Turkish by
birth and it becomes hard to comprehend when it is directly in English. Therefore,
partial EMI is advantageous.

S12: So long as the teacher can explain the content course, it is all advantageous.
However, as some friends said, even teachers have difficulty and skip English and
use Turkish medium. So it is disadvantageous under these circumstances; neither we
can comprehend, nor the teacher can express the content in English.
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S11: Well, the problem with EMI is not about teachers but the students. Even if the
teacher has a desire to pursue the lesson in English, students persist having it in
Turkish. They have to do so because of students.

Question 3. S7: Of course it is possible to have EMI in a setting where all
participants are Turkish native speakers. Examples of it are METU, Bogazici, Izmir
Advanced Technology. If we were the ones who use English in real life and if
teachers are able to use it... why not!

S8: Its application is possible, there are models of it in Turkey. | would compare with
Bogazigi, for instance... Honestly speaking, EMI at this university will not be as
successful as it is there. Prep school here is not qualified enough. I haven’t
experienced prep school but my friends say there is a difference when compared with
other universities- in terms of their difficulty level. Although I haven’t studied at
prep school, I dont think there is a difference between the ones who study and who
don’t. Our English level does not develop here.

S9: Academicians have a competence of teaching with English medium, only when
they get the approval, they can do so. When we think on behalf of students, their
English learning background is not shiny; therefore, it becomes problematic. There is
a problem in our country when English is in question. Even though we start learning
English at primary school, we are at the same level of competence at university. This
is specific to our country. The university administration should take prep school
education seriously and our own effort would make EMI successful in the long run.

S10: Of course it is probable. But in our school, it is a bit difficult. When 1 talk to
friends from other universities, they say their prep school is really challenging and
they fail... but even I could pass in our exam, there must be a problem. Those
proficiency exams do not properly assess our level; more importance should be
given.

S11: | could pass the proficiency test and didnot study at prep school with the
knowledge of 8th year at primary school. The level of instruction at prep school
should be revised and improved.

S12: 1 cannot explain how prep education is wasted, it is like leisure time. You can
get high marks with a limited study at the night before the exam date. For us, it is
like a gap year. As long as prep education is like that, EMI cannot be fully applied.

Questions 4-5. S7: Because | am a full EMI student and there is relative grading
system in our department- everyone has a problem with English but I don’t- | can
pass the exams easily. There is anger among the full EMI students and they abstain
from English as much as possible. Even the successful ones can sometimes fail in the
exams... thankfully, there is relative grading system and we can succeed in exams.
For the ones whose level of English is good, it is not a problem. | sometimes feel that
| pass the exams unfairly since | dont participate in the lessons, | just read,
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comprehend and succeed. Because most students hate English - although they know
the content- they fail.

S8: My language level has an impact on my academic success- for sure. If it were
better, I would have higher grades... however, it is not that much essential. For
example, by studying through the slides | passed a course; even if | didnot know, I
would translate. The difficulties I have during the lesson are... teacher didnot give
lesson notes, he should hand out the course content.

T: Can’t you take notes in English?

S9: No. Partial EMI teachers generally explain the course content by means of
slides. We study those slides.

S7: If students want, they can take notes.

S8: To evaluate teachers’ performance... they switch to Turkish after a while, which
serves to me. I like my teachers’ level of English and their performance in class,
most already worked abroad.

S9: In the first semester, we took the service courses in English. | dont think they are
much related with language. We have difficulty in content courses if our English
level is poor. In the first semester, teacher delivered lesson notes, but this semester he
did not. We have to find a way; either take pictures of slides secretly or try to take
notes during the lesson. Although teacher is competent in teaching, you take notes in
Turkish. And they ask questions in English during the exams, how would it be
possible? While taking notes in English, you think if you should write Turkish
connotation or not. How would you do both at the same time? Then you have to take
notes in English and at home you have to write Turkish meaning of it. And it takes
too much time, we are not so hardworking.

S10: It is related of course. | remember having too much difficulty last year in the
introduction to department courses.

S11: Because my English level is poor, it is not easy for me to comprehend and
follow the lesson.

S12: | have difficulty in courses. When students cannot comprehend the lesson
content, teachers have to switch to Turkish.

T: How about exams?
S9: Not bad, because they are generally tests, we make it.
Focus Group Interview |11

Question 1. S13- Ind. Eng. Partial EMI. English is the global language, we have to
learn it. 1t would be better to have full EMI but for the ones who have problems with
English, there needs to be Turkish explanation too. Among the EMI courses | have
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taken up to now, I passed only from “Advanced English I”, I failed others. Teachers
cover the lesson completely in English. | attended the courses all the time... All in
all, it is not an English course; technical terms were new to us and we had to learn
English versions... and it was tiring.

S14- Machine Engineering. Partial EMI. Service courses like Physics, Chemistry and
Math should be English-medium. Numerical courses should all be given via English;
non-math (verbal) courses can also be EMI but they are harder to follow. There are
less words in math courses, which are universal. | was planning to take all my
courses in English but there was no contingent. | took Matlab course which was
given with EMI... our teacher used to speak in English throughout the lesson and I
could comprehend. | had no difficulty in that sense. | think this is because it is a math
course and there are not many new notions. I didn’t attend the lesson, studied from a
Turkish book and | thought what could be asked in exams. | took notes and studied
English notions before the exam, and wrote what | knew.

S15- Industrial Engineering. Partial EMI. The worst lessons were EMI ones among
the content courses I have taken. You don’t understand when it is an EMI course, |
think content courses should be Turkish medium. For example, | have friends
studying Chemical Engineering at Aegean University. They have been taking EMI
courses for 4 years but their level is not so good. | studied at prep school for one
year, my English level is better than theirs. | think language is more about
curiosity... I dont’t think EMI content courses do not contribute much to us. The
important thing is if we have curiosity, there is Internet to make use of and improve
the target language. Content courses being English medium decreases our success
rate. The grades of my Turkish courses are higher than EMI courses. My opinion is
that content courses shouldn’t be given in English, it creates comprehension
problems.

S16- Industrial Engineering. %30 Because it is our native language, TME is the most
effective way to learn. Generally speaking, English is not something to be learnt by
education, it is done to some extent... I mean to be able to learn a language, you
should live in that culture and society for a period of time. | dont think we can go
further with EMI here. Have I done my best with the given education? ... No, I have
inefficiencies. But by education, foreign language learning can be done to some
extent. Well, I don’t support full TME actually. We will all walk on the paths of
worklife. We may have to be exposed to foreigners in international companies, do
business with them. EMI content courses can take our English level to a point but to
some extent.

S17- Mechatronics Engineering. %100- To me, EMI is a complete failure at our
university, because prep school’s education level is 60. If you pass the degree 60,
they say that you pass prep school and now ready for the department, you can EMI
take courses... Mine is a full EMI department and I passed the proficiency test with
the grade of 61. Content courses are inefficient. |1 donot attend the courses, when |
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come it is a waste of time. If | spend 5 hours at school, | say to myself go and study
at home for half an hour in Turkish sources, you can learn this content that is taught
via EMI in class. Then I translate that information into English, it is done... There is
no meaningful output. Yes, there are friends who can understand the lesson, but most
are like me. If 1 could comrehend 9 out of 10 words of the teacher, it is OK. But this
is not the case. Most of my friends thank God if they can understand half of the
sentence uttered by the teacher.

T: Why did you choose this department then?

S17: 1 didn’t know it when I chose this department. I preferred it by thinking that I
would be able to comprehend the EMI courses after prep school and as | attend the
courses my English level would improve... I thought I would pass the prep school
with an advanced degree, but no way! You attend classes, with no comprehension of
the courses; when you dont understand you begin to sleep in class or deal with
something else. Or you have to study harder and more at home. In content courses,
teachers have no mercy, they never talk in Turkish. In service courses, sometimes
they can talk in Turkish. It depends on the teacher. There is also no rule, they say the
captain leads the ship. Every teacher makes it with their own English or Turkish
level. That is another point of discussion... there is a decision but teachers apply it as
they wish. | had prep school and it was like holiday. Either you make prep school
really hard or grade to pass proficiency test will be 80, not 60... so that the students
passing that proficiency test would comprehend the EMI courses; otherwise, there is
no point of prep school.

S18: Mechatronics Engineering. %30- | think it should be full TME. The others are
not fruitful, rather they are hindrance for our content courses. When content courses
are given via English medium, we cannot understand the content. Before the exams,
we memorize the terms in English and it becomes rote learning. If it were TMI, we
would learn better. Many friends are like me in our department. And, you cannot
learn English with papers or by memorizing words. Unless you go abroad and live
there for a period of time, you cannot use it properly. We have been taking English
courses for years, we have a certain level in English and no more! | mean- in prep
school- we had 1 year of English education and there is no difference for me,
personally. Completely Turkish medium education. We should internalize our
content courses properly. After that, we can go abroad and improve our level of
English. English is an obligation for us, you cannot pursue a career or have a
promotion without it. But EMI courses here decrease our grades in content courses.

Question 2. S13: | studied Control and Automation Engineering for 2 years at
Istanbul university and then chose this department. As a vertical transfer student, |
had serious problems with partial EMI courses. Being a graduate of a vocational high
school, I had basic knowledge problems already. Now it has become more like a
burden on my shoulders. For a person like me, it is a total disadvantage. Many
friends are about to drop out. Partial EMI is not that much bad for us, at least we can
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take most of the courses in Turkish... we can intake the content at least- as my friend
has said.

S14: | wanted to take all courses of EMI. Because of lack of contingent, I couldn’t.
Junior and senior students choose them before we do. First, | criticize our school for
that... I mean I want to have EMI course but I can’t. Secondly, prep school here is
unqualified. As many friends say, it is like a relaxing place... A friend of mine
studying at prep school in Sabanci University got angry with me when I said prep
school is so bad. He uttered a few words whose meaning is so unfamiliar to me. Then
| reacted, OK you study, we lay down. | don’t think this school has a qualified
English education. | studied on the last day before the proficiency exam and got 69. |
failed the Advanced English course with 1 point. The test was easy. (no capacity to
differentiate the good from the bad) | am a student of partial EMI but they dont give
me the opportunity to take full EMI courses.

S15: Prep school education may not be good, ok... but it depends on the student: 70
% on the student and 30 % on the quality of education. | have a friend studying at
METU, he had a good degree in the university entrance exam, studied at prep school
but he cannot pass the proficiency exam. This is his second year at prep school. |
mean, it is mostly based on the student. METU has a qualified education, but
student’s own level of proficiency and success is important. If we had struggled hard
at prep school, we could have improved our English level. In content courses, EMI
should be left to our preference. To me, the same course should be given both in
Turkish and English.

T: According to what, would you choose the lessons?

S15: T am going to be industrial engineer... for instance, there is a course about
making presentations, | would choose it as an EMI course- it would be like preparing
myself. However, | would prefer a lesson based on theory to be given via Turkish as
it is easier to comprehend.

S16: Now... the advantages of EMI are: English is a must in worklife as I said. The
aim of our system of education is that... actually, getting acquainted with English in
the department. Students get exposed to content knowledge in English so that they
can become successful in business life in the future. However, as you see, our
condition is obvious. As | said before, the very requirement to learn a language is to
live in the setting it is used.

S17: The advantages will show themselves in the future... in the international
companies and also research areas. | am a freshmen now, | dont have much
vocational knowledge but when | wonder about something, | google it and resources
are mostly in English... I realized that Turkish ones are so limited. There are millions
of resources in English. Therefore, it will help us understand these sources. EMI will
be of use when we go abroad too. On the other hand, there is another problem with
full EMI. It degenerated our Turkish usage. | heard it from a friend of mine. She
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studied in a full EMI department but in the factory while talking to the workers, they
dont know the term that she uses. But this is not a big deal, it could be overcome.

S18: Vocational English would be more useful for us. Each one of us, according to
our department, should have learnt the terminology in English at prep school, then
we would have less problems now. As they could not teach English properly at prep
school, it turns out to be a disadvantage in the department.

Question 3. S13: I don’t suppose EMI our university would meet the demands and
reach its target... because all these controversies come together, it won’t bear good
results. Students pass the prep school with 60 % of success and they are exposed to
full EMI content courses. It is problematic. My English level was beginner when |
start university, my course level was B at prep. Because its level was appropriate for
me, | liked the prep school education actually. | had difficulty after pre-intermediate
level.

S15: The ones whose level of English is poor have too much difficulty in EMI
courses. Some students are here because of preference mistakes, they are like fish out
of water.

S17: As a full EMI student, of course we have difficulty. Only few of us would say
no.

S15: It is because of this mistake of preference... if you dont trust yourself, you
shouldn’t prefer EMI departments.

S17: It is not about trust in yourself... after high school, you choose these
departments with the expectation that you will have a proper prep school education,
you will learn English with a high capacity. You dont say to yourself that | had a
qualified high school education, then I shall prefer a full EMI department.

S14: There are two conditions for EMI to succeed. The first is teachers’ competence
in English and the second one is the certainty of student’s competence at prep school.
Students should be kept in prep school until they prove themselves in English. 1 will
give two examples to enlight the situation: | took the Matlab course from X teacher
whose English level is excellent. We had difficulty at first but then we got used to his
style. Later on, | attended to a course that my friend took. The teacher has such bad
pronunciation that you cant stand laughing as he says “door” for example. University
administration should select the teachers meticulously. As | said before, the aim of
the prep school is to teach English with high standards... you can increase the degree
of passing the proficiency test.

S15: Teachers at prep school should be well-equipped... at least they must have a
master’s degree. May be then, they can heal the situation there. It is hard to practise
in Turkey, the best way to do that is abroad experience. We can develop ourselves by
watching series and films but it is like one-sided. It doesn’t provide the opportunity
for actual interaction.
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T: Well, can you react in English to your teachers in class?

S15: I can understand what the teacher says but I can’t express myself because of
lack of practice.

S16: To be able succeed in something, you need to have an obligation for that. This
semester began one month ago, and | use English only in this lesson. There is no
other EMI course that | take. There will be one week gap after this lesson and | have
no other setting to use English. We watch series, films with subtitles; we understand
yes but when it comes to talking, it is not that easy... Speaking is the real stimulator
to improve English since you have to use the words. In real life, however, there is not
an opportunity to use and improve it.

S17: 1 think it will bear no results, | think it is a waste of time . We are the generation
that is wasted. Students at the age of 18 change their cities, face the prep school and
they pass with a degree of 60- piece of cake! Questions are so easy. Relax! You
come to the department with that relaxation mode on, then you fail as you do not
have a good command of English.

S16: 1 want to add something here... with 60 point, they say you pass the prep
school, you are ready! If we are ready, why do we have difficulty in our content
courses? If we would have difficulty, why did they make us pass it? There is a big
contrast!

S15: To my way of thinking, the passing grade of full and partial EMI departments
should be different too. Full EMI students would already be exposed to English, their
grade should be 80 in order to pass the prep condition. We say the exam is easy but I
remember that only 1750 out of 3500 students could pass. 500 or 600 had failed the
prep school. The passing grade is 60 but the number of students who succeed is also
low. Just because students’ level is poor, the passing grade should not be lowered
too.

S16: The aim here is not to prepare students to their departments but make them
pass... you pass one way or another. Additionally, although there is a lot to learn in
relation to my department, I remember learning “coral reefs”, why do I need to learn
this? They should teach useful things to us .

S15: | think prep administration should seperate students according to their
department and give the related vocational language education. In the first semester,
we can acquire the basic English, in the second it can be vocational.

S18: It is more enjoyable and fruitful with a foreign teacher; there stand a culture
before you! It is hard when both parties are native speakers of Turkish.

Question 4. S13: Certainly yes. You already start taking content courses with no
background information and in English. Although we understand English, it is hard
to respond. | cannot comprehend the courses.
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S14: 1 am planning to work for a German firm in the future. I may even think of
living in Germany. For people thinking like me, academic success required language
proficiency of course... but if you would live in Turkey, there is not much need for a
foreign language. Therefore, it is about your own path. My foreign language
competence eases the comprehension level in courses. For instance, in “Static”
course, the teacher is a bit old, and cannot teach well. At home, I listened to the same
content from two Chinese people whose English is perfect and | understood it really
well. My level of English is not bad, that is why | dont have much difficulty.

S15: If we are going to work in management position, English is really essential. It is
difficult to find Turkish materials for studying... English has a positive impact.

S16: It is naturally correlated. In the “Introduction to Industrial Engineering” course,
we were directed two open-ended questions, 40 points in total. I saw that | need to
study vocabulary. This is my problem. Even though | study for the target words in
class, at least one word in the exam would become unknown to me... and it makes
me fail .

S17: It is completely correlated. It helps us comprehend the lesson. Sometimes we
cannot do well in the exam just because we cannot understand the question. It
happens to me so often. For the long paragraph questions in Physics, | could not
understand the situation and could not answer.

S18: Of course it is related. Our ability for English affects the success level in class.
While | preferred Mechatronics department, | did not know that it was partially EMI.

Question 5. S13: Teachers’ performance is allright. I had an EMI course last
semester, the content is too easy to comprehend- lean production. Teacher has to
teach with full EMI, yes he did so but... the problem of pronunciation... mumbling.
This lowers the motivation level of students. That teacher was unfortunately bad and
I could not do well in the exams. Yet another teacher used to teach well but my lack
of competence would pose a problem then.

S14: There are certain teachers who are really professional. I was discontented with
my Physics teacher, I compensated at home. Generally speaking, I dislike teachers’
performance. That is why studying at home is essential to succeed.

S15: 1 think the content teachers’ level is good up to 60/70 %. As my friends said,
pronunciation could be a problem sometimes. Not everyone would speak English
like a native though.

S16: Last semester, | took two English courses. One of the teachers lived in the US
and could teach really well. Another one had difficulty in class. They were both
effective but the abroad experience of the former was reflected in class performance.

S17: They are not bad.
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S18: | do not criticize the accent of teachers, this is by nature. A teacher of mine
spoke in the same voice tone, this is something about the style of the teacher- not
with the English level. Teacher’s positivity glorifies the target of English.

Focus Group Interview IV

Question 1. S19: Civil Engineering. % 30- All departments should have full TMI,
then the courses would become more meaningful and understandable. Because of job
opportunities, | preferred this department.

S20: Civil Engineering. % 30- Fully TME is my preference. We have to internalize
the content course. EMI triggers memorization and prevents logical thinking. We go
no further with rote learning in Math and Physics.

S21: Civil Engineering. % 30- The credits of the lessons should differ from person
to person; for instance, if | take EMI courses with 10% it should be written as such
on my diploma. If another one takes EMI courses with 90%, this should be shown on
his or her diploma.

T: This means no standardization?

S21: There is still no standardization in this case. | may have taken EMI courses with
40 % degree but on my diploma it is written that | graduate from partial (30%) EMI
department. | take the same diploma with others. As long as we can choose, we take
full EMI courses with 100%.

S22: It should be optional either Turkish or English. There should be no obligation. It
can be determined at the registration period. If we don’t study prep school- for
instance- it can be written on our diploma. | dont want to work for a big company,
therefore | would prefer full TME. Diploma is the only thing of concern to me...
English is unnecessary.

S23: It should be completely TMI. The comprehensibility of the lesson decreases day
by day. EMI is a problematic process.

S24: 1 would prefer 30 % EMI.

Question 2. S19: There is no advantage or disadvantage because no one talks in EMI
courses... it is like other courses. Only in exams, you have to write in English. You
dont’t even have to write in English, the content is mostly digital... you dont need to
give an explanation.

S20: EMI hasn’t been adopted at our university yet, but teachers have been trying to
apply it. And students of those teachers have problems though... in Physics and
Math courses especially. Just because we have to cover the credits, we take math
EMI courses. .. they are much easier to pass. I see no advantage of EMI.
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S21: The current system of education is totally about the “ego” of the university. The
ego of “my graduate students know English”. The aim is not to teach English to
students, because a graduate student cannot speak in English fluently... we also
cannot comprehend the courses, they are not fruitful. | take Static course via English;
although 1 understand nothing in that lesson, I can easily comprehend the content
when it is given in Turkish in another class.

S22: For the ones who are competent in English, it is advantageous since their aim is
to work for international companies and pursue an academic career. They learn the
terminology in English. We are a fan of what is foreign to us. But for the 80%, it
turns out to be a disadvantage... we cannot comprehend the content.

S23: No matter what the percentage of EMI is, the content course cannot be fully
understood if it is in English. I think it prevents us from being the best of what we
do... The advantage is... big companies or... creating opportunity for abroad but |
dont think it is practical with partial EMI.

S24: Learning a foreign language is difficult for all of us but it is useful for us... in a
short period of time, we are required to acquire too much... in prep school it is not
applicable to learn English in one year... The advantage is... for communication. I
have a foreign girlfriend for instance, | can go abroad after graduation.

Question 3. S19: It is completely inapplicable, because neither the teachers nor the
students are fully competent in English. They generally teach via Turkish medium.
Students direct questions to the teacher who teach via English and he has difficulty
answering. We have encountered teachers who can speak well but... they also have
problems with English- like us.

S20: When they are chosen, teachers are also exposed to written exams- they are not
evaluated on their speaking skills. It is not about the student profile but the teacher’s
own concern directs him to teach in Turkish. When | started primary school, | also
didnt know Turkish... as people by my side talk, I internalize it. If we create such an
English speaking environment it may be fruitful, otherwise, it won’t.

S21: | think the starting point of English education was faulty because when it is
obligatory, students automatically reject it... it is like imposition. Since we do it
unwillingly, we fail. The ones who love studying English can use it properly. The
ones who dislike English learn it later and much harder.

S22: 1t is not so possible because most teachers also do not want to have EMI. They
also had TME until those ages, learnt English in the later phases of their life, of
course they have problems with EMI. It is tiring for them too. That lack of
motivation and hardship both parties face, cause lack of communicaiton in class...
but it is applied in any case. With the current system, EMI is hard to succeed. There
should be less requirement in terms of academic and grammer dimension of English.
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S23: It is nonsense to have English dialogue in between. English courses should be
given in English, ok. But, content course shouldnt be given via EMI when both
teachers and students are native speakers of Turkish. EMI is necessary but it should
be optional. It won’t be useful when we are not willing to have it.

S24: If they want to teach English, they should give proper English language
education for 4 years- rather than teaching content courses via EMI... this makes
more sense.

Question 5. S19: If you would go abroad after graduation, there can a relation for
students. For now, | dont think it is so. | disagree with my friend in that we should
take Advanced English courses for 4 years, their content is also unrelated to my
department.. there need to be materials related to each department so that it can
attract students and be more meaningful.

S20: | cannot use English efficiently therefore my success level decreases. Physics is
a course that | can pass with AA degree but because of EMI | got DC. The same goes
for other courses too. We dont understand when teachers talk in English in class,
they even ask questions and we cant comprehend it unless they write it on the board.
Let alone answering... we are here to be engineers. It is not true to impose English
on everyone, whoever wants it can learn it by himself. In a technical school, EMI
should not be imposed like this... it affects our current situation and will affect our
future... problematic in every aspect.

S21: There are hundreds of sources in English. When we learn the unknown content
via an unknown medium, the fruitfulness gets so low.

S22: Sources are mostly in English and they are written in academic language.
Therefore, they are hard to understand. This is because of me also as | hate English
and I dont want to deal with it.

S23: | dont think there is a connection in between. Of course our competence in
English eases our comprehension in the courses... but if we wont work for a big
company abroad, there is not much relation then. While we try to comprehend every
single thing, it gets really tiring.

S24: It is not correlated.

S19: We generally cover the lesson with Turkish medium, up to now only one
teacher has covered the lesson in English. A teacher of mine came to the class and
asked if there were foreign student or not... one of us were Syrian and she did not
have proper English and he said she wouldnt understand if the lesson was in Turkish
or English... and he went on teaching in Turkish.

S20: We have a just reverse situation. Teachers always cover the lesson via English.
I am so unlucky that I havent come across one who speaks in Turkish in class. The
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setting is Turkish, all students are Turkish... teachers find it easier to make it in their
native language. As a disadvantage, they have limited vocabulary knowledge.

S21: 90 % of our content courses are covered in English, sometimes Turkish is
spoken. Most of the time, students donot comprehend, teacher repeats a few more
times and asks if it is because of him or us... he is also aware of the situation...
however, he insists on EMI just because of the self discipline and school
administration. That is why the lessons are not fruitful enough. I attend TME content
courses additionally- just because of credit issues | take EMI courses but in reality |
attend TME courses. In math courses, my comprehension is better.. |1 do so for non-
math courses.

S22: Some teachers are worth praising in that sense but some are not. They cant even
use English properly, cannot express themselves fluently and we have much more
difficulty then. We dont even want to attend the courses. With the other teachers who
can use English effectively, we have no other choice but to listen. It becomes more
fruitful.

T: What about other EMI students?

S23: They left it to the summer school. Some are contented, some are not. They say
they just attend classes without full comprehension. | have taken an EMI course up to
now, | am afraid of taking more because of my fear of failure. Teachers cover the
lesson in English with 90%; they prefer giving the meanings of some terms in
Turkish or cover the most difficult sections of the lesson in Turkish.

T: Do you ask questions in English?
S23: Sometimes.
S22: We ask in Turkish, but the teacher responds in English.

S23: I take notes in English, loads of English notes... then I go home and look at my
notes. | try to study one way or another.

Focus Group Interview V

Question 1. S25: Metallurgical and Materials Engineering. %30 Partial EMI would
be the best... because when we cover the content course in Turkish, we will have a
good command of content knowledge as we learn more easily and quickly... but
English language education should also be provided to us.

S26: Mathematics Engineering. | preferred full EMI as it is the most effective way
and also it is essential for business life.

S27: Mathematics Engineering. %100- This question is open to discussion. Even in
full EMI departments, the lessons are not covered with full EMI... but I have a
content teacher who has a great command of English- | am happy to have chosen this
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program thanks to her... but the other teachers of mine... some are worse than me.
The content course is already hard to comprehend, and when the teacher cannot
explain it, it gets more tiring and our comprehension gets more complex. That is why
partial (30) EMI is more meaningful as you can choose a course according to the
English languuage capacity of the teacher.

S28: It should be 30 % partial EML... in relation with the teaching capacity of the
teacher. You can take EMI courses from the teachers who are competent in
English... and the other courses can be Turkish medium ones.

S29: We think in our native language, therefore when we try to think in English, we
get lost. However, English is also required for us. 30% partial EMI is the best, I
guess.

S30: It should be totally TMI. | have taken an EMI course last semester and |
attended the same course which given via TMI and | saw that there are differences
between the content of both courses although they are the same. | think that content
courses’ being EMI will pose a problem in the future.

Question 2. S25: English is a universal language now... you badly need it when you
go abroad. As a disadvantage, you cannot be effective in your content area, it is
restrictive to learn your own proficiency by means of a foreign language.

S26: As an advantage... if foreign students study here, for Erasmus students it will
be useful... or it is advantageous for us since English is a must for our department
and business life. | see no disadvantages.

S27: There are lots of advantages of being aware of the English terminology of your
own profession... we may have a foreign contact in worklife in the future. But
teachers’ “English quality”- it is not true to blame the teacher for this though- he may
not use English properly... the ones who force him to teach via English are to be
blamed. The teacher can be an effective one but when it comes to EMI, he has to
read on paper. He cannot explain, what would he do after that age?

S28: EMI is an advantage but teachers’ pronunciation and command of English
should not be problematic. When they have good command of content knowledge
but not English, EMI becomes more like a damage for our learning. Teachers,
therefore, should be determined according to their English proficiency level. Then it
will be an advantage for us. It cannot be defined with a proficiency test though, there
must be a standard; teacher’s teaching style should be taken into consideration.

S27: If you were in our class, you would understand, teacher. One is just reading, the
other one is explaining fluently- with a proper accent. Each teacher should be
effective- then we would accept EMI.
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S29: If it were full EMI, there would be more disadvantages. Some would never
comprehend the lesson. When it is partial EMI, we have an opportunity to improve
it- we take other courses with TMI and can understand way better.

S30: I dont think prep school education is sufficient. Universities like Marmara, ITU
and METU are more qualified in terms of prep. One of my friends drop out and
transferred to METU just because he wanted to learn English at the highest quality
and be more effective in business life. 1 dont think it would be advantageous when
the instruction would be partial EMI. As my friends said... teachers are not also very
competent in language skills... most are teaching through the board, they have a
particular material in hand, write on the board and say “these are enough for you to
study”. They let us ask complicated parts in Turkish, but we cannot understand when
he is trying to explain in English. During the exams, we are bound to memorize or
cheat.

Question 3. S25: | took EMI Matlab course last semester. Our teacher gave only the
basic information that we can learn in Math courses... however, I had friends who
took TMI Matlab course- although we are in the same department, the content was
explaint in more detail to them. We have been taught the superficial part but they are
given the whole system that they can even develop the program by themselves. I
think it is not possible. | dont know what the future will bring. The condition of our
school is not so shiny in terms of EMI... but teachers are also right- they may not
know how to explain the content via English. They get the help of slides in class. The
administration can hire foreign teachers or the ones who have abroad experience.

S26: Teacher’s being Turkish is not a problem, on the contrary, it is more of use for
us... since she also learnt the language, she can help us in class. For students, there
can be foreign friends with whom we can have opportunities to improve our speaking
skills. But it is all dependent on the students’ own motivation. EMI cannot competely
reach its aim for everyone.

S27: Under these circumstances, it is possible- it can be even more. For instance, in
private universities like Kog, Sabanci, Ozyegin... not everyone is foreigner...
Turkish teachers never speak in Turkish in class but students here provoke the
teacher for TMI. The reason for students’ being unprepared for EMI in their
department is the university itself. I dont think EMI will bear good results.

S28: It is difficult at this university. METU and Bogazi¢i mostly consist of Turkish
teachers but they have a good command of English. I think it is because of the
inefficiencies of the system and the prep school make it so problematic. I dont think
it can be fruitful at our university.

S29: To me... If there are better teachers, it is possible. There are some who are
incompetent and some are really competent. They all should be proficient in English.
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S30: I dont think it is a disadvantage to have people from the same race who talk in
the same native language. | believe by means of prep school or language courses,
English language can be improved. As long as prep school education is healed, it is
possible. Otherwise, it wont.

Question 4. S25: I think no. My TMI courses’ grades are BA and AA. The grade of
Advanced English is CB. There is no correlation. | had a high grade from EMI
Matlab course since it was easy, based on test... as it was so basic, I was successful
but... I have learnt nothing in that lesson.

S26: 1 think it is totally related yes... because all my courses are in English. My
language skills affect the period of my comprehension in class and study time at
home. Two... This is more dependent on the content or the teacher- | am a full EMI
student but most teachers switch to Turkish in class, that’s why I think it is not so
important. Although I dont have much competence on English, I can comprehend to
some extent. And three... I have difficulty understanding the question during the
exams, especially in the terminology of the content courses.

S27: 1 think there is a correlation. For example, the same question can be understood
in 2 seconds by a person as his English level is good, | can understand in 10 minutes
because of low level of English. This saves time and effort for him. The one whose
language competence is high is one step ahead in EMI courses. Some specific terms
are hard to learn- | face with this problem only.

S28: Yes, may be... without comprehension, you can pass the courses by
memorization... but I dont think there is a relation about comprehension. It eases of
course, terms are already borrowed from English. In content courses, there wont be a
problem so long as there is a proper pronunciation and explanation.

S29: My foreign language skill affects the way | understand EMI courses. | havent
had many problems yet.

S28: | havent come across teachers who can explain the lesson in English- even in
EMI courses!

S26: Because they also see that we have problems with EMI... they accept it and
switch to Turkish medium... because of us.

S30: No. In some courses, English terminology creates problems- you have to study
more for these, which requires extra effort.

T: So you say you can get high grades with extra effort?

S30: Rather than studying for Turkish medium courses, | spend time with EMI
courses... as in the case of last semester. My grades are more or less similar. |
download books in English, try to understand the content by translation. I dont think
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there is a contribution of this way of studying to me. In TMI courses, | can pass
exams with the information | get during the lessons.

Question 5. S25: In EMI Matlab course, for example... teacher started the lesson in
English, he also murmers like we do before you... immm, aa- he cannot remember
words, looks at the paper in hand, check the lap top screen... lesson goes on like that.
First two weeks are spent in that way, then he says we are left behind when
compared with other classes and he switches to Turkish... as long as there are no
foreign students in class. | dont even like performance of some teachers in TMI- let
alone EMI.

S26: | take 6 or 7 courses, all are EMI courses. Only 1 or 2 are effective teachers, the
rest are average. Teachers also should not be blamed, they try to teach in English but
then... student look at them with blank eyes. Then he has to explain it in Turkish for
students to understand. The teacher has also accepted the inefficiencies of EMI at the
prep school. All in all, students in class either passed the proficiency test or
graduated from that place.

S27: Teachers’ performance is affected by the performance of students. He uses
EMI for 2 minutes, then students beg for TMI. EMI is all that for him. The problem
here is that... the process of prep school is too easy, students start their department
with incompetencies on the language... this badly affects teachers’ performance. I
gave 3 out of 10 to EMI in our school.

S28: Teachers switch to Turkish when they observe that we cannot follow them in
class.- it is not good for us and the teacher, yes but... if only prep school education
was more challenging and we had given more importance to our studies then, EMI
would be very beneficial for all of us. Teachers’ performance is also affected by us.

S29: It depends. Some are really competent, some are incompetent- they cannot
explain the course content. And some speak only in English, this is also something
negative for us. In some classes, lessons are not fully EMI, we can comprehend.
When it is completely EMI, our comprehension level gets lower... teachers’
performance is not that high.

S30: I think some teachers have a fear of speaking in English. When they talk in
Turkish, they have a high voice tone; however during EMI even friends at front have
difficulty hearing.

T: They abstain from it... as you do in class.

S30: Yes, both us and teachers. When we ask complicated parts, they give Turkish
explanation of what can be asked in exams.
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Appendix E: Transcripts of Lecturer Interviews

L1: Biyomihendislik

1) % 30

2) Ikisinde de avantaj cocuklarla Ingilizce arasindaki etkilesimi sicak tutuyor yani
kismide de, %100°de de c¢ocuklar Ingilizce terminolojiyi dgreniyor. Kulaklarinda
teknik terminoloji kaliyor.

%30, % 100’e gore daha avantajli ¢iinkii ¢ocuklar Ingilizce gordiigii derste dgrendigi
terimleri bir bagka Tiirk¢e derste de gordiigiinden karsilastirma yapabiliyor. Zor olan
alan derslerini Tiirk¢e aldiklarinda hem Ingilizce terminoloji yerlesiyor hem Tiirkce.
Dezavantaj olarak; bazen ¢ocuklarin kafasi karisabiliyor, hangi ders Tiirk¢e hangisi
Ingilizce. %70 Tiirkge’ye kacabiliyorlar, netlik olmuyor.

%100 ingilizce’de Tiirkce terminolojiye uzak kalryorlar. Hi¢ dgrenemiyorlar. Ozel
sektore gittiginde yabanci kalabiliyorlar Tiirk¢e’sini bilmedigi i¢in terimin.

3) Tamamiyla ulasamaz. Ogrencilerin ingilizce seviyesi esit degil, liseden itibaren
iyi gelen igin dezavantaj yok ama bir kisim 6grenci i¢in 6zellikle hazirlik okuyup
gelen Ogrenci tam giremiyor derse- utaniyor toparlayamiyor. Tam ulagmiyor
hedefine, énce Ingilizce bilgisi esitlensin ki sonrasinda bunu tartisalim. Ogrencinin
hazirliktan ge¢mesi, dersi anlayacagini gdstermiyor- %60 baraji. Hazirlik kalitesi
artmali, esit seviye lazim. 50- 60’1 tutturuyor 6grenci sinav kagidinda, dogru diizgiin
Ingilizce’si olmadigi halde—tiyatro gibi oluyor ders icinde de, icine kapaniyor
Ogrenci.

Ders sonrasinda gelip soruyor, 6zet istiyor. Sunum yaptirtyoruz mesela ama iyi ifade
edemiyor kendini.

4) Ozellikle zor dersler, ingilizce oldugu zaman verimli olmuyor. Ingilizce dersleri
secerken, sozel dersleri tercih ediyor 6grenci daha ¢ok, alan derslerini zor oldugu i¢in
Tirkge tercih ediyor. Eger bir okul sifirdan %100 hedefiyle kurulmadiysa- altyapi
tam olarak oturamadi: i¢in sonradan gegis tiyatro gibi oluyor, sanki kendinize ders
anlatiyorsunuz. Ornegin, asistanlar ya da hocalar, dersi Ingilizce vermek
istemiyorlar. ik basta %30 ya da %100 egitim verdigi bilinciyle gelseler bu sekilde
celiskiler olmaz.

5) Dogru oranti oldugunu diisiinmiiyorum. Yiizde 20 etkiliyordur ya da en fazla
30°dur Ingilizce’nin akademik basaridaki pay1. Tiirkce derste ok caliskan olan bir
ogrenci Ingilizee’si kétii oldugu igin Ingilizce alan dersinde basarisiz olabiliyor ya da
Ingilizce’si ¢ok iyi olan bir dgrenci dersten kalmis olabiliyor bazen. Bazi alan bilgisi
iyi olan 6grenciler de Ingilizce’leri kotii olsa bile sinavdan yiiksek not alabiliyor.

6) Ne kadar yurt disinda yasamis olursaniz olun, dil seviyeniz ne kadar iyi olursa
olsun, insanin anadilindeki rahatlig1 yakalamasi ¢ok zor. YDS 100 olsa bile, kendi
dilinizde deyimler daha farkli- mekanik olarak anlatiyoruz dersi ama hissiyat olarak
tam verebildigimizi sanmiyorum.

Ingilizce oldugu igin cocuklardan sorulara cevap alamiyorum. 10 dakika o6zet
istiyorlar dersin sonunda. Anlami kalmiyor yabanci dille &gretimin. Ingilizcenizi
degerlendirmiyoruz burada diyoruz-sonugta biz de sanatsal degiliz yargilamiyoruz
ama sessizce dinlemeyi tercih ediyorlar. Turkge cevap verebilirsiniz diyoruz bu sefer
de yiizeysel geciyor. %90 bu sekilde derslerimiz. Bir¢ok hoca da ayni goriiste bu
konuda. 15 yil ABD’de yasamis tamamen Ingilizce yapalim diyen de var ama
azinlikta. Hazirlik agir uygulanmali- heniiz oturmadi alanda Ingilizce dersleri. Bir¢ok
boliimde ders Ingilizce yapilmiyor. Gériiniirde Ingilizce ama Tiirkge isleniyor.
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L2: Metallurji ve Malzeme Miihendisligi

1) %30 Ingilizce

2) Dezavantajlari: iki programin bir arada devam ediyor olmasinin yarattigi farkl
nitelikte miihendis yetistiriyor olmak algisi, yeterince iyi verilemeyen ve alinamayan
egitim, uygulama agisindan zorluklar.

Avantajlari: Diinya insan1 olmanm gerekli 6n sartinin iyi Ingilizce konusmak ve
anlamak oldugu fikrinin kabul edilmesi, yabanci literatiirii takip edebilmek, en
azindan terimleri ve temel kavramlar1 6grenmek.

3) Ogrencinin ve hocanin yeterli Ingilizce seviyesinde oldugu bir durumda amacina
kismen ulasabilir ancak aksi durumda, ki bu okulumuzdaki genel durum, sadece
terimlerin Ogrenilmesi agisindan pozitif sonug¢ verir, derse ilgi azalir, dersin
anlasilirligi azalir, ders amacina ulagamaz.

4) Lisans egitiminde temel dersleri %100 Ingilizce 6gretip, alan derslerini Tiirkce
O0gretmenin en iyi yontem oldugunu diisiiniiyorum. Yiiksek lisans ve doktorada ise
%100 Ingilizce egitim olmasi gerektigine inaniyorum.

Alan derslerinin Ingilizce verilmesi yeterince Ingilizce bilmeden hazirlik siniflarmi
gecerek gelen Ogrenciler agisindan kesinlikle yararli degil, sinif performanslart ilgi
ve dgrenme agisindan diisiiyor. Ancak yiiksek lisans doktorada yeterli Ingilizce’ye
sahip olmak ve diinyay1 takip edebilmek zorunlu diye diisiiniiyorum.

5) Cogu oOgrenci igin dogru oranti oldugunu diisiiniiyorum ¢iinkii akademik
basarilarinin sinanma bigimi geregi yazarak kendilerini ifade ettiklerinde oldukcga
yetersiz oluyorlar.

6) Anadildeki kadar rahat ifade ettigimi diistinmiiyorum. Bunu karsiya yansitmamaya
calistyorum ancak kendim anadilde daha farkli performans verebilecegimi biliyorum.
Sinifta yasanan en bilyiik problem dersi Tiirk¢e yapmak i¢in ya da Turkge tekrarlar
i¢in baski yapan ogrenciler.

L3: Endiistri Miithendisligi

1- Bence %30 Ingilizce ideal bir orandir.

2- Kismi Ingilizce, Endiistri Miihendisligi alanindaki kaynaklarin ve ders kitaplarinin
genellikle ingilizce olmasi sebebiyle bence bir gereklilik. Cocuklarin Ingilizce
kitaplar1 takip etmesine tesvik amach olarak kismi ingilizce’yi savunuyorum. Ancak
tamamen Ingilizce bir egitim ogrencilerin dersleri takip etmesini zorlastiran bir
duruma doniisebiliyor.

3- Hoca Ingilizce konussa bile genellikle dgrenci sorulart Tirkce soruyor. Ve
sorudan anlagiliyor ki aslinda Ingilizce anlattiginizda konuyu tam anlamamus.
Dolayisiyla bence kaynaklar, ders slaytlar1 Ingilizce olabilir. Hatta bu hoca icin de
rahatliktir ancak dersi anlatirken Tiirk¢e’yi kullanmamak isleri zorlastirabiliyor.

4- Derslerde dgrencileri de sadece Ingilizce konusmaya zorlarsamiz performans
kesinlikle diisiiyor ve normalden daha yavas ilerleniyor.

5- Hayir.

6- Hayir. Ben 3 ay Amerika'da kaldim. Kisa siirelerde sempozyum vs. amaglh
yurtdisi ziyaretleri yaptim. Ancak doktorasini yurtdisinda yapmamis bir hocanin ana
dilde ders anlattig1 kadar rahat ders anlatabilecegini diislinmiiyorum.
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L4: Kimya Miihendisligi

1) %100 Ingilizce

2) Kismi Ingilizce egitimde 6grenci Ingilizce terminolojiye tam uyum saglamas1 ve
yabanci dil gelisiminin iyi olmas1 beklenir.

%100 Ingilizce programda 6grencilerin dil seviyesinin ders kitaplarini takip etmekte
yetersiz oldugu goriilmektedir. Ancak, okutulmakta olan ders kitaplarinin birebir
cevirisi uygun olmamakta bazi bilimsel terimlerin anlasilmasi ve 6grenilmesi zor
olmaktadir.

3) Ulasabilmesinin zor olacagi Ongoriilmektedir. Yabanci 6grenci ve 0Ogretim
liyesinin olmas1 Ogrenciler arasinda bir sinerji yaratacagi ve sonugta dile karsi
yatkinligin ve 6grenmenin artacagi beklenir.

4) Mevcut temel bilim kitaplar1 genelde birebir Tiirkge ceviri halde olmaktadir.
Tiirkce ders kaynagi sikintist dnemli olgiide mevcuttur. Ingilizce kaynak ve
gorsellerin son derece iyi hazirlandigi goriilmektedir. Ayrica, internette arastirma
yapildiginda Ingilizce gorsellerin incelenmesi ve degerlendirilmesi bakimindan son
derece faydali olacagi ongoriiliir.

5) Ogrencilerimin Ingilizce seviyesi ile akademik basaris1 arasinda dogru oranti
oldugunu diistinmuyorum.

6) Ogrencilerin Ingilizce seviyeleri diisiik, dersi ve kitaplar1 takip edemiyorlar.

L5: insaat Miihendisligi

1) Anadilde 6gretim her zaman iyi olan bence.

2) Avantajlar1 o dili iyi bilen i¢in binlerce kaynaga erisebilmektir. Fakat dili tam
anlamayinca ne yazik Ki dersi de anlamiyorlar ve kaynaklar da pek tercih edilemiyor.
3) Eger isi siki1 tutarsak ulasir bence taviz vermeden 6grencileri zorlarsak olur.

4) Bence aym anda TUlrkce Kitaplara da bakip ders pekistirilebilir Ingilizce olarak
dersi alinca da terimlere asinalik olur ve yurtdisi hayalleri olanlar igin bu blyuk firsat
olur. Sinif i¢i performans pek degismiyor Tiirkce ve Ingilizce gruplarda.

5) Hayir diisinmiiyorum ¢iinkii bizim dersler hesaplama iizerine oldugundan pek
dilden zorlanma olmuyor.

6) Anadildeki gibi ifade edebiliyorum fakat Ggrencilerin seviyesi dolayisi ile
cumleleri anlamakta zorlaniyorlar ve bu nedenle bazen daha basit ciimlelere gecmek
durumunda kaliyoruz. Bazen Ogrencilerin bazilar1 TUrkge gruplarda derse girmek
istiyor izin aliyorlar bizden... ben aslinda pek izin vermek istemiyorum ama dgrenci
kolayina geleni yapiyor bazen.

L6: Ingaat Miihendisligi

1) Elbette ki anadilde egitim en etkilidir... egitimden kasit Ogrencinin iyi
yetismesiyse bu boyle. Fakat burada biz anadili Ingilizce olmayanlar i¢in bir ikilem
var: temel egitimi kendi dilimizde daha iyi anlayabilirz ancak ileriye donuk ytksek
lisans ve doktora gibi ¢alismalarda, is hayatinda, kendimizi bir alanda gelistirmek
istedigimizde ister istemez Ingilizce ile muhatap olmak durumundayiz. Hulasa
yabanci dilden kagis miimkiin degil. ideal olan yetkin bir hazirlik egitimi neticesinde
ogrencilerin Ingilizce temel egitimden de yetisebilecekleri seviyeye getirilmesi.
Boylece hem temel egitim yeterli verilebilecek hem de ilerisi i¢in bir temel atilarak
ogrenciye biiylik bir kazang saglanmis olacaktir. Bu meselenin bir yonii diger yandan
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ise su haliyle bu okul gibi yeterli seviyede Ingilizce hazirlik egitimi veremeyen ve
ogrencilerini iyi hazirlanmadan Ingilizce lisans egitimine siiren okullar igin elbette ki
anadilde egitim denilebilir... c¢iinkii hazirlik seviyeleriyle 6grenciler dersi takip
edemiyor ve mecburen sik sik Turkce izahlar yapmak durumunda kaliyoruz ve
nihayetinde ders yamali bohga halinde anadilde egitime doniiyor zaten. peki olmasi
gereken bu mu? Ciddi anlamda Ingilizce egitim vererek, dgrencilerin hakikaten
Ingilizce anlayip mukabele edebilecekleri seviyede yetismesini saglayan okullar igin
ilerisi de diisiiniildiigiinde %100 Ingilizce teknik branslarda son derece faydali
olmaktadir. Bu konudak: énerim: elbette ki egitim anadile dénmesin, %100 Ingilizce
egitim yeterliligine (sOyleneni, okudugunu anlayabilen, yazabilen, konusabilen)
sahip 6grenciler yetistirecek sekilde yabanci dil hazirlik egitimini revize etsin.

2) Dezavantaji, genel olarak dgrencilerin yabanci dil yeteneklerinin yetersiz olmasi
ve dolayisiyla derslerin pek verimli olamamasi. Burada hocalar cok mu yeterli diye
bir soylem getirilebilir. Biraz haklilik pay1 da var(di) fakat 6grencilerin 1 senelik
yetersiz Ingilizce egitimleri ve 0 sekilde de kaliyor olmalar1 karsisinda gerek yeni
kadrolarin rahatlikla Ingilizce konusabilenlerle olusturulmasi, gerekse de mevcut
hocalarin nihayetinde ¢ikip ders anlatacaklar1 igin kisisel olarak gayret etmesiyle
kendilerini siirekli gelistirmeye calismasi bu soylemi gegersizlestiriyor. Kisacasi,
%100 sartiyla beraber egitim kadrosunun Ingilizce ders verebilme yeterliligi gittikce
artarken hazirliktan gelen &grencilerin Ingilizce ders alabilme vasathg devam
ediyor. Avantaji... yabanci dilde egitimden beklenen mezun &6grencinin diinyayi,
alanindaki c¢aligmalari, son olaylar1 takip edebilmesi, uluslararasi projelere, is
hayatina katilabilmesi v.b. Bununla beraber okulumuz icin su haliyle anlami etiket
olmasi. Kismi Ingilizce oldugunda kismi etiket, simdi %100 etiket olmus oldu.
Elbette ki arzulanan bu degil.

3) Ogrenciler ve dgretmenler yabanci dilde anlayip konusabiliyorsa neden olmasin?
takdir edersiniz ki bu zevk meselesi degil, bugiiniin gercekleri bunu gerektiriyor.
Elbette ki Turkce egitim en alasi olurdu ama mezun edilen 6grencilerimiz diinya ile
rekabete girecekse, aktif is yasaminda, globallesen diinyada alaninda yetkin ve etkin
olacaksa, okulun vizyonu bunu gerektiriyorsa, hedefimiz buysa, ve bir okul en buyik
reklamin1 basarili mezunlariyla yapiyorsa bu bdyle olmali. Ingilizce diinya dili olarak
damgasimni vurmus bir kere, teknik branslarda bunun tartigmasini bile yapmak
yersizdir kanimca. Yayimlanan makalelerdeki orani ortada. Sadece akademik manada
degil is hayatinda dahi bu o kadar yerlesmis ki Turkce egitim alip 4.00 ortalama ile
mezun olmus bir dgrenci, Ingilizce egitim almis ama 2.5 ortalama ile mezun bir
ogrenci karsisinda dezavantajli duruma diisiiyor. Kisacasi Ingilizce hazirlik yeterince
sik1 tutulursa hem Ogrenciler daha yetkin olacak ve hocalar1 zorlayacak hem de
hocalar kendilerini daha gelistirmek durumunda kalacaklar ve karsilikli etkilesimle
bu yerlesecek.

4) Bu soru da ogrencilerim Ingilizce yeterliligi ile ilgili. Odtl, Bilkent benzeri
Ingilizce egitimin yerlesmis oldugu okullara da Tirk dgrenciler gidiyorlar ve cogu
Turk hocalar ile egitim neticesinde teknik branglarda gayet iyi %100 Ingilizce ile
yetisiyorlar. Demek ki yetkin bir ingilizce hazirlik egitimine tabi tutuluyorlar.
Esasinda bu tamamen bakis agisiyla ilgili, su denilebilir: temel mufredat bir kere
anadilde o6grenilsin ki iyice anlasilsin ama bunun sonu yok ve mezun oldugunda
Ogrenci bir alanda ilerlemeye basladiginda ister istemez yabanci kaynaklara
bagvurmak, onlar1 okuyup anlamak durumunda kalacak. Neden bu lisans
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seviyesindeyken saglam bir temelle asilanmasim ki? Bu ilerisi igin de ¢ok daha
kolaylik olacaktir. Ogrencilerin sinif i¢i performansi yukarida belirttigim gibi vasat
bundan dolay1 da ister istemez sik sik Tirkce izahat yapmak gerekiyor ama bu ne
bizatihi 6grencilerden, ne dersten ne de bizlerden kaynaklaniyor. Ogrencilerin daha
iyi bir hazirlik asamasindan ge¢gmesi gerekiyor.

5) Klasik mifredat ici egitim bakimindan ¢ok bir fark yok ama ne zaman ki
Ogrencinin hakikaten ayaklar1 (zerinde durmaya c¢alisacagi ve yar1 bagimsiz
arastirarak bir seyler 6grenecegi durumlar olsa mesela donem 6devi, bitirme 6devi
vs. evet yabanci dili iyi olanlar cok daha fazla kaynaga ulasabildigi igin genelde daha
basarili oluyorlar diyebiliriz.

6) Elbette ki anadilim olan Tiirk¢e’de oldugu kadar esnek degilim ama higbir derste
de Ingilizce egitim beni kendi agimdan zorlamiyor. Gayet akici bir sekilde notlara
ihtiyag hissetmeden dersi dogal akisi i¢inde - konusuyla, anektoduyla, sakasiyla-
surdirebiliyorum. Sadece Ingilizce egitimde dgrencilerin bakislari anlamsizlasmaya
basladigr zaman bu hocada da motivasyon kaybina yol agiyor ve kendi kendine
konusuyormus, anlattyormus hissi veriyor. Bir hocanin en bliyiik tatmini izah ettigi
konunun anlagilmasi, siniftan bu yonde katilim olmasi ve konuya ilgi gosterilmesidir.
Benim rahatsizigim bu bakimdan. Birbaska nokta ise iyi kotl Ingilizce anlayabilen
ogrenciler kafalarina takildiklar1 sorulari Tlrkge sorarak mudahil oluyorlar bu da
isleyisi bozuyor ve araya Tiirk¢e kisimlar karismasi iste yukarida bahsettigim yamali
boh¢a durumunu olusturuyor. Bu durum hakikaten %30 denilen durum iste ayr1 ayri
derslerin %30'unun Ingilizce olmasi degil bir dersin kendi icinde %30 Ingilizce
olmast durumu. Hulasa hazirlik egitimi sadece okudugunu veya duydugunu
anlayabilen degil hi¢ olmazsa temel konusma becerilerine de sahip 6grenciler
yetistirmeli.

L7: Mekatronik Miihendisligi

1- Anadil 1, % 100 Ingilizce 2, %30 Ingilizce 3. %30 biraz anlamsiz geliyor bana,
cocuk hangi dilde egitim aldigim bilmiyor. Tamamen Ingilizce oldugunda kendini
sartliyor en azindan, ama anadil tabii ki 6zellikle bilim yapiyorsamz. Unlii quantum
fizik¢isi Richard Feyman, Brezilya’ya ders vermeye gittiginde oranin yerel dilini
Ogrenip o dilde ders vermeye baslamis ¢iinkii insan en iyi kendi dilinde, diislindiigi
dilde 6grenir ama % 100 Ingilizce ile de dgrenir ama 6n sartlar1 var.

2- Dezavantaji ¢ok... 6gretim iiyesi acisindan fazla yorucu. Ogrencimin alg diizeyi
cok diisik, bunda oOgrenciyi de suglayamiyorum, hazirlikk boliimiinii de
suglamiyorum. Bu bir felsefe, 3500 tane ogrenciyi, Ogretim iyesi sikintisiyla
yetistirmeye galistyor hazirlik da. Benim kardesim Bogazici mezunu, %100 Ingilizce
okudu, ODTU’deki arkadaslarim 6yle. ODTU ve Bogazici gibi iiniversitelerde bu is
oluyor, bu okulda m1 olamayacak?! Anadilde egitimi savunuyorum ama 4. Sinifa
geldiginde 6grenci teknik alanda su gibi Ingilizce konusacak, kendi alaniyla ilgili her
seyi Ingilizce okuyup adapte edebilecek, disar1 ¢iktiginda bir sorun yasamayacak.
Buradan yetisen adamin nitelik olarak ITU’den pek de farki yok ama is
goriismesinde Ingilizce’den cakiyor maalesef.

Avantajli bir yanmni géremiyorum Ingilizce ders anlatmanin, dezavantaji ¢ok- siz
Ingilizce anlatiyorsunuz diye boliimde biitiin dersler sizin iizerinizde kaliyor. Haftada
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18 saat ders anlatiyorum, Ingilizce ders yogunlugu asir1 yorucu. Miihendislik dili
standarttir, anadilde diisiinmeyi de ¢ok fazla etkiledigini diisiinmiiyorum. Ogrenciler
konusmaktan utaniyor simifta, istekli olsalar da. Artik Tiirkce sorun Ingilizce
cevaplayayim diyorum; hi¢ dinlenemiyorum. 10 dakika ders arasinda Tiirkge
anlatiyorum dersi bir de. Bazilar1 dersten hicbir sey anlamadan sadece Ingilizce’sini
gelistirmek i¢in beni dinliyor. Zamanla tane tane konusmaya bagladim, visual olsun
diye sekilden sekle giriyorum. Tek avantaji ben pratik yapmis oluyorum dilde.

3- Ulasir, ornekleri var iilkede. Eregli’nin bir kdyiinden NASA’ya kadar ¢ikmis bir
arkadasim var Bogazi¢i’nde egitimini almig, onda oluyorsa bu durum herkeste
olabilir.

4- Benim 6grencilerim i¢in yararl degil, onlar daha ¢ok zaman harciyorlardir Tiirkce
siifina gore, ama benden ders alan 6grenciler terminolojiye hakimiyet agisindan
Tiirk¢e siniflara gore daha iyidir ¢iinkii piston kolu dedigimde connecting road
dedigimde anlayabilir. Salt grenmeden bahsediyorsamiz Ingilizce seviyesi agisindan
simdilerde uyumlu degil zor ama sonrast i¢in uzun vadede uyumlu. Sozel soru
sormaya devam etsem simnavlarda sinifin yarisi kalir, sayisal soruyorum ki soru
anlasilsin. So6zel sorulara bazen Tiirk¢e cevap yaziyorlar ama benden sifir aliyorlar
dogal olarak dogru olsa bile, dersin dili o degil ¢iinkii. Bolonya siirecine akredite
burasi, dekan gelip incelese o kagidi sorun teskil eder. Ben ¢cocuklarin yazdiklarindan
niyetlerini anlamaya calistyorum artik, Ingilizce grameri zaten gectim.

5- Hayat basarisi kesin daha fazla olur, sorular1 daha rahat cevaplar. Matlab dersinde
cok diisiik basar1 orani, smif ortalamasi 30-40. Motorlar dersinde sayisal
hesaplamalar oluyor, rakamlardan olustugu icin basari oran1 daha yiiksek sozel derse
gdre. Bazen dersi yar1 Ingilizce yar Tiirkge yapiyoruz. Cok yorucu.

6- Hi¢ kimse kendini anadilindeki kadar rahat ifade edemez, ben iyi ifade ettigimi
diisiinliyorum ama meramim bazen sekteye ugrayabiliyor. Anlattigimi diislinliyorum
ama kars1 tarafa aktarilamayinca iletisim kopuk oluyor. Bir de en biiyiik problemimiz
disarda yar1 Ingilizce yari Tiirkce konusur hale geldik, plaza lisami tarzindayiz.
Tiirkge’yi kesinlikle yozlastirici bir durum bu. Ogrencilerde de feedback var,
endiistriye gidiyorlar, orada her sey Ingilizce doniiyor, buraya déniiyor terimleri
Ingilizce serpistiriyor konusmasina. Hayatimi ¢ok etkiliyor. Ingilizce kullana kullana
Turkge kendimi iyi ifade edemiyorum teknik agidan.

YDYO egitim planin1 bu geri doniitlere bakarak revize etmeli, makro bir politika bu.
Biz ¢ok sorun yasiyoruz bolimde, okul %100 boliimler agmayi planlarken
ogrencinin Ingilizce seviyesi yerlerde olunca bizden de ne bekliyorsunuz diye
soruyoruz. Disardan yabanci hocalar davet ediyoruz, onlarda da pek farklilik
olmuyor. Kaynaklar1 hep Ingilizce veriyorum, kiitiiphaneden edin diyorum ama
orada da zaman kaybi oluyor 6grenci i¢in ¢linkii tamamini ¢evirmeye kalkiyor.
Acayip zaman kaybediyoruz okul olarak. Ders notu olarak Tulrkce notlar veriyorum,
aligkanligim olmadig1 halde, okuyup 6grensin diye bazen son care olarak. Kendi
meslektaslarim hakkinda olumsuz elestiriler de aliyorum, UDS’den 85 alan adam
burada Ingilizce ders anlatabilecek diye bir kaide yok ama durum bu maalesef. Ben
kendi cabamla, yurt dis1 tecriibelerimle bu hale geldim. Mesleki Ingilizce dersinde
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terimleri veriyorlar ama bizim derslerdeki giizellik de su ki o terimleri baglaminda
goriiyor dinliyor 6grenci. Kullandik¢a da igsellestiriyor. Muhendislik olarak bizim
literatiiriimiiz Ingilizce tamamen, 6grencinin bunu takip edebilmesi i¢in §grenmesi
sart.

Translated Version of Lecturer Interviews
L1: Asst. Prof. / Bioengineering Department / 4-year experience of EMI

1) 30%

2) It is an advantage for both partial and full EMI. Students get acquainted with the
English terminology related to their department. They have an interaction in English
in both.

Partial EMI is more advantageous than full EMI in that students can compare the
terms they learn in an EMI course with their Turkish versions in a TMI course. When
they take content courses that are difficult for them in Turkish, they internalize both
Turkish and English terminology.

As a disadvantage; sometimes students get confused about which course is EMI and
which is TMIL There is no certainty... also in full EMI programs, students are away
from Turkish terminology, they cannot learn it. When they work for a private
company, for instance, they become unfamiliar with the Turkish versions of terms.
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3) It cannot completely reach its aim. Students’ level of English proficiency is not
equal. For the ones whose linguistic background is good, there are not any
disadvantages... but the students who have just graduated from prep school cannot
participate in the lesson. They get shy in class. EMI cannot be successful; first
students’ level of proficiency should be equalized, then we can discuss this. The fact
that student graduates from prep. doesnot mean that he will comprehend an EMI
course. The passing grade is 60. The capacity of prep education should be increased.
There must be an equal level for all. They do it on exam paper as it is test; however
in class- there is no proper English production... it becomes like a theatre play...
students get introverted during the lesson. At the end of the lesson, they come to me
and ask for a Turkish summary of the content. We have them make presentations, for
instance, they cannot express themselves in English though.

4) Especially the lessons whose content is hard to comprehend are not beneficial for
students when they are full EMI. While taking their courses, students prefer TMI
content courses as it is much easier to understand and requires less effort. They take
nonmath courses in EMI, as they have to cover the credits. If the university was not
established with the aim of EMI initially, it turns out to be a play later on- when you
try to adopt it... It is like we are giving the lessons to ourselves. Teachers or
assistants do not want to teach with EMI. Had they known this at the outset, there
would not be such controversies.

5) | dont think there is a correlation between these. The percentage of the effect of
the English competence on the academic success is 20 or 30 at most. A student who
is hardworking in a TMI course can fail in an EMI course... or a student who has a
good command of English can sometimes fail a content course. Students who are
good at content knowledge can succeed even though their English level is poor.

6) | cannot get the reaction from students in EMI courses since they have to respond
in English. They seek 10 minutes summary at the end of the lessons... there is no
meaning of EMI then. We warn them that we do not assess their English skills, but
they prefer listening quietly. We say “you can answer in Turkish” then they answer
superficially. Our lessons are like that with 90 %. And many teachers are in the same
opinion with me in that sense. There is a colleague who lived in the US for 15 years,
he prefers full EMI- but this is exception. Prep school education should be given
more importance. EMI courses in departments have not been properly being applied
yet. In many departments, content courses are not given via full EMI. It is EMI
course in theory but in practice, it is covered in Turkish.

L2: Assoc. Prof. / Metallurgical and Materials Engineering / 6-year experience
of EMI

1) %30

2) The disadvantages are; we educate prospective engineers in two different
programs and they are going to graduate with different qualities. EME cannot be
applied properly and the output cannot be seen in return. There are lots of problems
in its practicality.

The advantages are; the acceptance of the fact that for being a world citizen, you
have to speak and comprehend English, scanning the world literature, learning the
notions and terms at least.

3) In an environment where both parts have a good command of English, it can
partly reach its aim. Otherwise, which is the typical situation in our university, it can
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bear positive results just for learning the terminology... students’ motivation to the
lessons decreases, their comprehension level gets low and the content course does
not realize its objectives.

4) Content courses’ being EMI is never beneficial for students as they end up with
taking EMI courses in the departments without getting fully competent in English.
Their classroom performance and motivation level drop. However, in post graduate
studies, it is a must to be able to express yourself, comprehend and follow the
sources in English.

5) For many students, there is a correlation... because as a requirement of the
assessment type that their academic success is evaluated, they are so inefficient in
writing.

6) | dont think it is the same with my native language production. I try not to reflect
this to my students but... if it were TMI, I know that I would show a better
performace. The biggest problem faced in class is the presence of students who insist
on TMI or repetition of the content in Turkish.

L3: Industrial Engineering

1) %30 is ideal.

2) Partial EMI is a necessity for the reason that most of the resources and
coursebooks in industrial engineering are written in English. | support partial EMI
since it is a stimulation to comprehend those resources. However, full EMI is
challenging for students as they cannot follow the lesson.

3) The student generally asks questions in Turkish although the teacher speaks in
English... and from those questions, it is understood that she hasn’t comprehended
what I have taught... therefore, the course materials and slides can be presented in
English... this is even an ease for us but, while explaining the content, not using
Turkish makes things hard.

4) If you force students to talk in English only, their performance absolutely
decreases and the lesson goes on at a slower pace than usual.

5) They are not very good at English and this is reflected on their academic success.
They don’t participate in the lessons willingly.

6) | have been in the US for 3 months. | have also been to business travels for short
periods of time to attend conferences, symposiums. However, I don’t think that a
teacher who hasn’t earned his doctorate abroad can express himself in English as in
the native language.

L4: Asst. Prof. Chemical Engineering

1) %2100 EMI

2) In partial EMI programs, students are expected to adapt to the English
terminology in their department and they are expected to have a good command of
English. In full EMI programs, it is observed that students’ language skills are not
enough so as to comprehend course books. The translated versions of those
coursebooks do not match with the original ones and it gets even harder to
understand the terminology in them.

3) It is perceived that EMI will not meet the objectives. Foreign students and faculty
members would create a synergy among students and this will increase the tendency
towards English and success of linguistic production.
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4) Coursebooks are generally translations and there is a scarcity of original Turkish
supplementary materials. There are various well-prepared materials and visuals
provided in English... besides, when students surf the internet, they will back up
their studies with those extra materials.

5) Students’ level of English proficiency is low... they cannot follow the lesson and
the coursebooks.

L5: Asst. Prof. Civil Engineering

1) Native language medium of instruction

2) The advantage for a competent English user is to be able to reach thousands of
course materials in their original language. However, when they are not proficient in
English, they miss the class content and do not have the motivation to study more.
3) If we keep it tight and force students without compensation, it will reach its aim.
4) | think, they can support EMI course with studies through a Turkish course book
at the same time. In an EMI course, they get familiar with English terminology. In-
class performance does not differ in TMI or EMI groups.

5) I dont think so, our courses are based on numbers that is why students dont have
much difficulty.

6) I can express myself as in my native language, but students’ level of
comprehension forces us to use simple words and we have to make simple sentences.
Some students want to take the same course in TMI groups, | dont want to let them,
but they act as they wish.

L6: Assoc. Prof. Civil Engineering

1) Of course TMI is the most effective one. If the objective of education is to instruct
students well... it must be so. Here, there is a dilemma for people like us whose
native language is not English: we can get the basic education via our native
language... however, for postgraduate studies, in business life- when we want to
develop ourselves in an area, we have to get exposed to English... it is not possible
to live without English. What is ideal is the effective language education in prep
school and preparation of them for basic English medium education. By that way,
students would be provided the basics of English and content knowledge.

Another dimension of this issue is the fact that our university is not effective about
its prep school education and it cannot prepare students for EMI courses well. For
schools like ours, we can suggest TMI... because students cannot follow the content
course with a low level of English

and we have to make Turkish explanations most of the time. In the end, an EMI
course turns out to be TMI course like a rag bag- so to speak... well, is this what is
supposed to be? In colleges where students are well prepared with a serious English
preparation education, full EMI has been being applied with lots of gains in technical
branches for years. My suggestion about this is ...of course we should not return
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back to TML. It should revise the prep school education so as to raise students who
have a good command in each skill of language learning.

2) The disadvantages are... students’ level of English is insufficient for EMI and
therefore the production in courses is so low. Here there may arise a question if
teachers’ linguistic level is good or not. It may be right to ask this question... but
students’ unqualified prep education for a year and their preserving their own status-
not developing themselves- and new staff, on the other hand, consist of the ones with
a good command of English and current teachers do their best to develop themselves
personally as they have to instruct with English medium. In short, whereas teachers
keep improving their English level and develop themselves for EMI, students’ lack
of English competence remains the same.

The advantages are; with EMI, the objectives are... the graduate student can easily
follow the world issues, research in his/her field of study and be aware of the
novelties in his/her department, participate in international projects and active
contribution to the business life. At the same time, EMI is an etiquette for popularity.
3) As long as students and teachers can talk and understand in the foreign language,
why not? As you may appreciate, it is not about pleasure. Realities of today require
EMI. Of course TMI would be the best. However, if our graduate students compete
with the world, if they are going to be effective and prominent in their department in
the active business life of this globalised world, if the vision of the university
necessitates this, if this is our objective and if a university advertises its name with its
successful graduates... there should be EMI.

From this question, | will get the message that Turkish people have no talent for
foreign languages... but this is the same for the German, French. English language
has made itself lingua franca, it is unnecessary to discuss it in technical areas. The
number of articles published in English is obvious. Not only in academia but in
business life also, it has been accepted such that a student who has graduated from a
TMI department with 4.00 GPA is disadvantageous when compared with an EMI
department graduate with 2.5 GPA. All in all, if the prep school takes it more
seriously and prepare students well for EMI, they will challenge us in class and we
will develop ourselves more. Only then, EMI will be established.

4) This question is also related to the English competence of students. To the
universities like METU and Bilkent where EMI is being applied, Turkish students
attend. And their teachers are mostly native speakers of Turkish. So, they are being
exposed to a qualified prep school education. Actually, it is all about our viewpoint,
it can be said that: the main curriculum should be acquired via native language so
that it can be fully understood, but there is no end for that. When they graduate,
students begin to direct to an area and they have to look up foreign resource materials
and comprehend them. Why shouldn’t we inject this with a sound basis at bachelor’s
degree? It will ease the job of students in the future. As | said above, students
classroom performance is poor; therefore, we frequently have to explain in Turkish.
This is not because of students or the lesson or us. Students have to be exposed to a
better prep school education.
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5) There is not much difference in terms of curricular education but whenever
students have to produce something in English such as preparing term papers, doing
homework or writing a thesis, yes the ones with a good command of English are
more successful since they can reach original course materials.

6) Of course, | am not as flexible as in Turkish, but personally, in none of the lessons
I have had difficulty. | can maintain the course with its natural flow and fluently-
with all the anecdotes, jokes and the content to be conveyed. Sometimes when
students look at me blankly in EMI courses, my motivation also gets down and this
gives me the impression that | talk to myself.

The biggest satisfaction of a teacher is being understood by her/ his students, seeing
the participation and interest of the students. This is what | am disturbed by. Another
point is that some students whose English is average ask questions in Turkish in the
middle of the lesson and this also affects the flow of the lesson and creates the
situation of “rag bag” I said before. This is the partial EMI situation in a course not
in separate courses. Although it is an EMI course, it turns out to be partial EMI one.
All in all, prep school education should not raise students who can only understand
but cant talk... instead, it should raise individuals who have at least basic speaking
skills so that they can participate in the lessons.

L7: Asst. Prof. Mechatronics Engineering

1) TMI 1, full EMI 2, partial EMI 3. 30% does not make sense to me. The student
does not understand in which language she takes education. When it is full EMI, she
conditions herself at least, but of course it should be native language instruction-
especially when you are making science. When the famous quantum physician
Richard Feyman went to Brasil to give lessons, he learnt the local language and
taught in that language. This is because he was in the opinion that one can learn best
in his native language, in the language he thinks. With preconditions, he can learn via
EMI though.

2) There are lots of disadvantages; for the faculty member, it is too tiring. My
students’ perception level is too low, I dont blame them for this and prep school
either. This is a philosophy, prep school is trying to prepare 3500 students with the
scarcity of faculty members. My brother is a graduate of Bogazi¢i with EMI. I am a
graduate of this university. Some of my friends also graduated from METU. At
universities like METU and Bogazi¢i, EMI succeeds, won’t it happen here? I support
native language medium of instruction but when the student becomes senior, he has
to be able to talk fluently about technical issues and adapt whatever he reads in
English and wont have any problems abroad. A graduate of this university has no
difference from a graduate of an institution which has full English medium in terms
of technical competence, but unfortunately, our student fails in English.... | dont see
any advantages of teaching EMI courses, more like disadvantages it has. Since you
are able to teach via EMI, all the workload is on your shoulders. | teach for 18 hours
in a week, it is too tiring to teach in English. The language of engineering is standard,
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I dont think it affects thinking in the native language much. Students feel shy and
abstain from speaking in class even if they are willing. Then I say “ask in Turkish, |
will answer in English” and I cant have a rest. During the break time for 10 minutes,
I also explain the content in Turkish. Some students only listen to me to improve
their English without any comprehension of the content. In time, | began to speak
word by word and use body language to make it visual. The only advantage is that |
do practice in English.

3) It can, we have models of it in Turkey. A friend of mine from a village of Eregli
has reached to NASA with his education at Bogazici. If it happens for him, it can
happen for everyone.

4) Not useful for my students, they spend more time in comparison with Turkish
class. But the ones who take courses from me are better than the ones in Turkish
classes- in terms of the command of terminology. When | say connecting road, they
understand that it is “piston kolu”. If you are talking about actual learning in terms of
English level, it is not suitable with current situation but in the long run, it will be. If
| kept asking verbal questions in exams, half of the class would fail. | ask questions
based on numbers so that the question would be understood. They sometimes answer
verbal questions in Turkish but they cant get a point from me since the language of
that course is not Turkish. This is the accreditation of Bologna process. If the dean
examines that paper, it would pose a problem. | try to understand students on their
papers- let alone dealing with their grammar.

5) The success of life would absolutely be better, they can answer the questions more
easily. In Matlab course, the success rate is too low, 30-40%. In “Motors”, there are
numerical calculations, since it is based on numbers, the success rate is relatively
higher. We sometimes cover the lesson half EMI and half TMI. It is too tiring.

6) No one can express themselves as well as in the native language. I think | can do
so but sometimes | am distracted. | believe I can explain but when the recipient
cannot get the message, the communication fails. Also, our biggest problem is that
we have begun to talk half in English and half in Turkish in real life... like the
language of plazas. It degenerates Turkish. Students are also affected by that; they go
to the industry, everything is in English there. They they return back here and uses
those terms in their Turkish speech. This affects our life. As we use English, we
cannot express ourselves technically well in Turkish.

It is essential that foreign languages department should revise its education plan in
the light of this feeedback, it is a macro policy. We have too many problems with
EMI in the departments. When the university administration plans to open EMI
departments and students’ linguistic competence is so poor, we ask what do you
expect from us? We invite foreign teachers from abroad, they also do not differ. |
give English course materials and ask them to borrow from the library. But then also
it becomes a waste of time for students since they tend to translate the whole book.
All in all, we waste too much time. Sometimes, | give Turkish course materials-
although it is not my habit-so that students would read and comprehend the content-
as a last remedy. ... | hear negative criticism about my colleagues. There is no rule
that the one who has 85 point from UDS (language exam among universities), but
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this is the case- unfortunately. | have developed myself with my abroad experience
and own effort. In vocational English course, students are given terminology in
English. What is meaningful in our courses is that students see those terms in their
own context. And as they use, they internalize them. The literature in engineering is
completely English, for students to follow this, English language is a must.

Appendix F: Consent Form

Degerli katilimcilar,

Sizi, Istanbul Universitesi Ingiliz Dili Egitimi Boliimii Yiiksek Lisans programm dgrencisi
Meryem Karaman tarafindan yiiriitillen “Perceived Effectiveness of English Medium
Instruction among Students and Lecturers at a Turkish State University” baslikli
aragtirmaya davet ediyoruz. Bu aragtirmanin amac1 yabanci dilde (Ingilizce) egitim yapilmasi
baglaminda sizlerin sahip oldugu tutum ve goriisleri saptamak ve bunlar1 degerlendirmektir.
Bu c¢alismaya katilmak tamamen gonudllilik esasina dayanmaktadir. Caligmanin amacina
ulasmasi i¢in sizden beklenen, biitiin sorulari eksiksiz, kimsenin baskis1 veya telkini altinda

olmadan, size en uygun gelen cevaplart ictenlikle verecek sekilde cevaplamanizdir. Bu
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formu okuyup onaylamaniz, arastirmaya katilmayi kabul ettiginiz anlamina gelecektir.
Ancak, calismaya katilmama veya katildiktan sonra herhangi bir anda calismayr birakma
hakkina da sahipsiniz. Bu calismadan elde edilecek bilgiler tamamen arastirma amaci ile
kullanilacak olup kisisel bilgileriniz gizli tutulacaktir; ancak verileriniz yayin amaci ile
kullanilabilir. Eger arastirmanin amaci ile ilgili verilen bu bilgiler disinda simdi veya sonra
daha fazla bilgiye ihtiyag duyarsamiz  arastirmaciya simdi sorabilir veya

meryemyeltekin@gmail.com e-posta adresinden ulasabilirsiniz. Aragtirma tamamlandiginda

genel/size 6zel sonuglarin sizinle paylasilmasini istiyorsaniz liitfen arastirmaciya iletiniz.

Yukarida yer alan ve aragtirmadan once katilimciya verilmesi gereken bilgileri
okudum ve katilmam istenen ¢aligmanin kapsamini ve amacini, goniilli olarak iizerime
diisen sorumluluklar1 anladim. Calisma hakkinda yazili ve sozlii agiklama asagida adi
belirtilen arastirmaci/arastirmacilar tarafindan yapildi. Bana, ¢aligmanin muhtemel riskleri ve
faydalar1 sozlii olarak da anlatildi. Kisisel bilgilerimin 6zenle korunacagi konusunda yeterli
guven verildi.

Bu kosullarda s6z konusu arastirmaya kendi istegimle, hicbir baski ve telkin
olmaksizin katilmayi kabul ediyorum.

Katilimcinin:
AdI-SOYAAL ..oiiiiiiiciice ettt ettt b e e erae e

Imzast: [letisim Bilgileri: e-posta:

CURRICULUM VITAE

MERYEM KARAMAN

PERSONAL DETAILS: Address: Glingéren Gengosman mah.
Esenler Davutpasa Cad. YTU Lojmanlar F/E D: 4
Phone: +90 533 514 09 74
E-mail: meryemy@yildiz.edu.tr

CAREER STATEMENT: Being aware of my strengths and weaknesses, | always push
myself forward in order to follow my passions on the path of science and see the victory and
glory at the end of the tunnel. As a teaching professional who has always been enthusiastic
about developing herself and improve her skills in teaching, | believe more souls and minds
exist in this petit world waiting for my gentle touch.

EDUCATION
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2005- 2009 B.A. Istanbul University

2001-2005 High School  Tiirkbirligi Super High School Salihli / Manisa

Hasan Ali Yucel Teacher Training Faculty

Beyazit Campus

WORK EXPERIENCE

2010- TEFL Instructor
Modern Languages Department / Yildiz Technical University
(YTU)
2015- Testing Office Member
Modern Languages Department at YTU
2009-2010 Teaching Assistant
American Cultural Association Foreign Language Schools
COURSES TAUGHT
e English -1l
e Advanced English I- 11
e Reading and Speaking in English
e Business English
RESEARCH AREAS
e Teaching English as a Foreign Language
e Foreign Language Medium of Instruction
e English as medium of instruction
e Multilingualism
e World Englishes
e Testing and Assessment
e Curriculum Design

TEACHING SKILLS AND PERSONAL COMPETENCIES

An eye for detail

Problem solving

Excellent research skills

Ability to think outside the box

Enthusiasm for voluntary work

Able to communicate effectively

Participating in cultural organizations

Able to use educational tools on the Internet

Good at distributing tasks among team members

Able to teach young adults with diverse backgrounds
Adaptable to collaborative and cooperative working conditions
Able to manipulate computer assisted language learning programs

Contribution to decision making processes in exam preparation and curriculum

design
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OTHER GRANTS

2011

2011

2012

2013

International Language Conference
Leeds Metropolitan University / England
Presentation of research paper “Dear English, Let Multilingualism Speak!”

International Youth Forum Seliger / Russia
Member of Turkish Delegation
Representation of Turkey as an education and opinion activist

International Youth Forum Seliger / Russia

Member of Turkish Delegation

Team member of Opptunity which is a global platform promoting
international youth community

AIESEC Internship
Being a Turkish Representative
Presenting Turkish Culture in Faridabad / India

COMPUTER LITERACY

Microsoft Office Programs (Word, Excel, PowerPoint)

Internet Tools

REFERENCES

Available upon request.
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