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OZET

SEKIZINCi SINIF OGRENCILERININ TEOG INGILIiZCE SINAVINDAKI
AKADEMIK BASARISININ YENILiKCi YALIN EGIiTiM YONTEMININ
UYGULANARAK ARTIRILMASI UZERINE DENEYSEL BiR CALISMA

KARAGUCUK, Vasif
Yiiksek Lisans, ingiliz Dili Egitimi
Tez Danismani: Dog. Dr. Filiz YALCIN TILFARLIOGLU
Ocak-2018, 199 sayfa

S6z konusu bilimsel ¢alisma yenilik¢i Yalin Egitim Yonteminin Tiirkiye’deki
ortaokul Ingilizce derslerinde uygulanmasinin ilk deneysel 6rnegidir. Yabanci dil
O0grenmek ve Ogretmek, Ogretmenlerin, aragtirmacilarin, egitim otoritelerinin,
ebeveynlerin ve dgrencilerin endise kaynagi haline gelmistir. Egitim siirecindeki tiim
paydaslar, 6grencilerin 6grenme ihtiyaglarini en iyi sekilde karsilamak istemektedir.
S6z konusu gabalarm sonucu olarak Ingiliz Dili ve Egitimi alaninda birgok &gretim
yontemi ortaya ¢ikmistir. Baska bir deyisle, ilgili yontem ve teknikler Ingilizce
Ogretilmesi ve Ogrenilmesi konusunda sayisiz degisiklie neden olmustur; ancak
hemen hemen hepsi egitim siirecine katilan paydaslarin ihtiyaglarini
karsilayamamustir. Giiniimiizde, 6zellikle de Tiirkiye'de Ingiliz Dili ve Egitimi
baglaminda biiyiik olgekli standartlastirilmis testler (6rnegin; TOEFL, IELTS, PET,
KET, FCE, CAE, CPE, PTE, SAT, LYS, TEOG vb.) 6nemli bir rol oynamaktadir.
Siavlar, tiim 6gretim siireglerinin vazgecilmez bir pargasidir; ¢linkii sinavlar egitim
kurumlarindaki dil 6gretiminin ne kadar basarili oldugu hakkinda bilgi saglar.
[Ikdgretim siirecinin ikinci kademesi olan ortaokul baglamlarinda, 6grenciler
sekizinci simif seviyesine geldiginde Milli Egitim Bakanligi 6grencileri TEOG
(Temel Egitimden Ortadgretime Gegis) Sinavina tabii tutarak onlari ortadgretim
kurumlarma (liselere) yerlestirir. TEOG Ingilizce smavlarinda, sorularla sadece
anlama seviyesini degil, ayn1 zamanda daha dogru okuma, mantikli ¢ikarimlar yapma
ve Ogrencilerin kelime bilgileri de Olgiilmektedir. Bunun yani sira, her sorunun
yapisi, anlasilabilir bir baglamda ve genellikle de sorunun kalitesini artiran bir soru-
cevap formundadir. Ancak, TEOG Ingilizce sinavlarindan alinan sonuglar istenilen
diizeyde degildir (2016-2017 egitim 6gretim yil1 ortalamas1 57.315). ingiliz Dili ve
Egitimi alaninda yontembilimsel bir yenilik olan Yalin Egitim Yontemi (YEY), bu
soruna bir ¢oziim dnermektedir. Yalin Egitim Ydntemi’nde 6lgme ve degerlendirme
stireci haftalik kiiciik siavlar (quizler), aylik testlerle tamamlanir. Haftalik kiigiik
smavlarin araciligiyla, dil 6grenimi ve Ogretimi siirecindeki hatalar ve yanlislar
yerinde tespit edilebilir ve hemen gerekli 6nlemler alinabilir, boylelikle 6grencilerin
gelecekte 6grenme problemleriyle karsilagsma olasiligi onlenebilir. Yalin Egitim
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Yontemi’nde temel amag¢ tim Ogrenme-0gretme siireglerinde tretkenligi ve
verimliligi, israflar1 ortadan kaldirarak artirmaktir. Bu c¢alismada Yalin Egitim
Yoéntemi’nin sekizinci simf Ogrencilerinin  Ingilizce dersindeki kelime bilgisi,
dilbilgisi ve okuma edinimi iizerine etKisi arastirilmustir. ingilizce derslerinde, Yalin
Egitim Yontemi’nin etkisini sorgulamak igin deneysel bir g¢alisma yapilmistir.
Rastlantisal grup 6rneklemesi ile 40 6grenci igeren bir deney gurubu ve 40 6grenci
igeren bir kontrol gurubu bir devlet ortaokulunda olusturulmustur. Deney grubu
Yalin Egitim Yontemi’ne gore uyarlanan yabanci dil egitimini almis ve kontrol
grubu standart yabanci dil egitimini almistir. Analizler ortaokul baglaminda toplam
80 Ogrenci iizerinde yiiriitiilmiistiir. Deney siireci 19 hafta devam etmis ve ilgili
deney siirecinden 6nce hem deney hem de kontrol gruplari 6n teste tabi tutulmustur,
deney siirecinden sonra iki grup Yalin Egitim Yontemi’nin yabanci dil basarisina
etkisini arastirmak i¢in bir son teste tabi tutulmustur. Toplanan verilerin istatistiksel
analizleri betimsel istatistikler ve varyans analizleri de tek yonlii ANOVA ile
gerceklestirilmistir. Deney ve kontrol gruplar arasinda 6n test ve son testteki puanlar
acisindan istatistiksel olarak anlamli bir farklilik oldugu bulunmustur (kontrol
grubunun On test ortalamasi=8.9, SS=3.801 / son test ortalamasi=8.775, SS=4.293,
deney grubunun on test ortalamasi=8.45, SS=4.437 / son test ortalamasi=13.375,
SS=3.998). Son testte deney grubunun 6lge degerlendirme siireci sonunda ortalama
basarisinin 4.925 yaklasik olarak %60 oraninda artirmis oldugu; kontrol grubunun ise
ortalama basarisinin .125 yaklasik olarak %2 oraninda diistiigii saptanmistir. On test
ve son testin varyans analizi, bagimli degisken {lizerinde istatistiksel olarak anlamli
bir degisiklik gostermistir (F=27.197, p<.05). S6z konusu sonuglar ortaokul
diizeyinde Yalin Egitim Yontemi’nin uygulanmasinin olduk¢a miimkiin oldugunu
gostermektedir. Yalin Egitim Yéntemi’nin iilke capindaki genel Ingilizce
sinavlarinda yabanci dil basarisini artirdigt bulunmustur. Ayrica, bu c¢alismada
yabanci dil 6gretiminde etkili sinif igi ¢aligmalarin nasil olusturulacagi konusunda
pratik uygulama 6rnekleri de sunulmaktadir.

Anahtar Kelimeler: Yalm, Yalin egitim yontemi, Ingiliz dili egitimi, Yabanc1 dil
edinimi
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ABSTRACT

AN EXPERIMENTAL STUDY ON ENHANCING EIGHT GRADE
STUDENTS’ ACADEMIC ACHIVEMENT IN TEOG ENGLISH
EXAMINATION BY IMPLEMENTING INNOVATIVE LEAN
EDUCATIONAL METHOD

KARAGUCUK, Vasif
MA Thesis, English Language Teaching Program
Supervisor: Assoc. Prof. Dr. Filiz YALCIN TILFARLIOGLU
January-2018, 199 pages

The present study is the first experimental example of the application of
innovative Lean Educational Method in middle school English classes in Turkey.
How to learn and teach foreign languages has become the preoccupation of teachers,
researchers, educational authorities, parents, and the students. All of the stakeholders
in the education processes want to meet the learning needs of the students ideally. As
a result of the relevant efforts, many teaching methods emerged in the field of ELT.
In other words, related methods and techniques have caused uncountable changes on
how to teach and learn English, but almost all of them could not meet the needs of all
of the stakeholders who attend the educational processes. Nowadays, large scale
standardized tests (i.e. TOEFL, IELTS, PET, KET, FCE, CAE, CPE, PTE, SAT,
LYS, TEOG etc.) play a major role in the context of ELT, especially in Turkey.
Exams are the indispensible component of all teaching processes, because exams
provide the information about how much the language instruction in educational
institutions is successful. In the second step of primary education, which is middle
school contexts, when the students reach the grade of eight, Ministry of National
Education place them into secondary schools (high schools) by applying TEOG
(Transition from Primary to Secondary Education) examination. In TEOG English
examinations, with the help of questions, not only the level of comprehension, but
also the ability to reading more correctly, making coherent inferences, and the
vocabulary knowledge of the students are also measured. Besides, the organization of
the each question was in an understandable context, and generally in a question-
answer format, which increases the quality of the questions. However, the results
taken from TEOG English examinations are not in the expected levels (Average of
2016-2017 academic year was 57,371). Lean Educational Method (hereafter LEM),
which is a methodological innovation in the field of ELT offers a remedy for this
problem. In LEM, the measurement and evaluation process is completed with weekly
small exams (quizzes) and achievement tests. With the help of weekly small exams,
the errors and mistakes in the language learning and teaching process can be
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diagnosed on the spot, and they can be treated immediately, so the possibility of
future learning problems can be prevented. In LEM, the main aim is to increase
productivity and efficiency in all of the learning and teaching processes by
eliminating the wastes of them. In this study, the effect of LEM was investigated on
the eighth grade learners’ vocabulary, grammar and reading acquisition in English
classes. In order to question the effect LEM in English lessons, an experimental
study was conducted. A control group, which contains 40 students, and an
experimental group, which contains 40 students, were chosen through random cluster
sampling in a public middle school. The experimental group subjected to foreign
language instruction in line with LEM, and the control group took standard foreign
language instruction. The analyses were carried out on total number of 80 students
from a middle school context. The experimentation process continued 19 weeks, and
before the experimentation both experimental and control groups took pre-test, after
the experimentation two groups took a post-test, in order to see the effect of LEM on
foreign language achievement. Statistical analyses of the collected data were
conducted through descriptive statistics and the variance analyses carried out through
one-way ANOVA. It has been found out that there is a statistically significant
difference between the experimental and control groups in terms of their scores in the
pre-test and post-test (control group’s pre-test mean=8.9, sd=3.801 / post-test
mean=8.775, sd=4.293; experimental group’s pre-test mean=8.45, sd=4.437 / post-
test mean=13.375, sd=3.998). In the post-test, it has been found out that the average
achievement of the experimental group has increased by a mean of 4.925,
approximately 60%, while the average achievement of the control group has
decreased by a mean grade of .125, approximately 2%. Additionally, variance
analyses of the pre-test and the post-test showed a statistically significant difference
on the dependent variable (F=27.197, p<.05). The results showed that the
implementation of Lean in middle school contexts is quite possible. It has been found
out that LEM increases the foreign language achievement in nation-wide public
exams. In addition, some clues about how to form efficient classroom practices by
providing practical implications for foreign language teaching are also presented in
this study.

Keywords: Lean, Lean educational method, English language teaching, Foreign
language achievement



TABLE OF CONTENTS
APPROVAL OF THE JURY .ottt [
RESEARCH ETHICS DECLARATION ..ot i
DEDICATION ..ttt bbbttt iii
ACKNOWLEDGEMENTS ...ttt iv
L0 /21 PP %
ABSTRACT ottt bbb vii
TABLE OF CONTENTS ..ottt iX
LIST OF TABLES ...ttt Xi
LIST OF FIGURES ...ttt Xii
LIST OF APPENDICES .....cooiict et Xiii
LIST OF ABBREVIATIONS .....ooiiiiceeesese e Xiv
CHAPTER |
INTRODUCTION
1.0 PreSeNtAtION ...oveiviiieiiiiiieieiee ettt bbbttt bbbt 1
1.2. Background of the RESEArCh ..........cociiiiiiiii e 1
1.3. Statement of the ProbIem ..o 4
1.4. Purpose and Significance of the Study ............cccocoeiiiii i, 7
1.5. Statement of the Research QUESLIONS ..........cccoeiviieiieiieiieseee e 8
1.6. ASSUMPLIONS OF the STUAY ......ooiiiiiiiie e 8
1.7. Limitations 0f the STUAY .......c.coceeiiiiiiicccece e 9
1.8. Definitions of Terms and ABBreviations ...........cccccveevirienienieeie e 10
CHAPTER I
LITERATURE REVIEW
2.1, PrESENTATION ..oveiiieieeiiesieeie ettt ettt ne e nre e teenaenneeteeneenreas 12
2.2. The Overview of ELT Methodology ........ccccoveiiiiiiiiiiiicie e 12
2.2.1. Grammar-Translation Method ............cccccvvieiiiiiiiieieee e, 14
2.2.2. The DIreCt Method .......cccveiviiieiiec e 15
2.2.3. The Audio-Lingual Method ............ccooiiiiiiiii e 16
2.2.4. Cognitive Code Learning ........ccccvveiveeiieiiieeiie e e e esieesire e e esvee s 17
2.2.5. The SHENEWAY ......ccooiiiiiiiiieeee s 18
2.2.6. SUQQESIOPEAIA ...o.vveeeiiiiiie ettt 19
2.2.7. The Community Language Learning ..........cccceevverieiieesinesieesieesieesine 20

2.2.8. Total Physical RESPONSE .......cccoveieiiiiiiisiiririee s 21



2.2.9. Community Language Learning .......cccceeceeveereerresieeseesesieeseneseeseesnens
2.2.10. Content-based INSIUCTION .......cocoviiiiiiiiiieee e
2.2.11. Whole Language EdUCAtION ............coceiiriiiniieiiciene e
2.2.12. Task-based Language Teaching .......cccccocevveieiiieiieie e,
2.2.13. Other Methodological Innovations in ELT ........cccccevvviievveieiienenn,
2.3 LBAN ettt b e nre e e e
2.3.1. The History of LEaN ........cccocveiieiiiieseee e
2.3.2. Lean Thinking in General ..........cccooevieii i,
2.3.3. The Principles of Lean ThinkKing ........c.ccooviiiiiiininiceseeeeee
2.3.4. Lean and SiX SIGMA ....ccceeiviieiieie e
2.3.5. Lean Management and the Education Context ............cccccevvveveiiennenn,
2.3.6. Lean EdUCALION ........cccoiieiiiie e
2.3.7. Lean Educational Method ..........ccocoiiiiiiiiniiiee e

2.4. The Applicability of LEM in 8" Grade English Lessons in Turkish Middle
SCROOI CONTEXES ..uveiiieiieiieiieeesee sttt sb et esreeeeeneesreeseaneenrens

CHAPTER 111
METHODOLOGY

IR (=TT ] LA o o PP STRUOSPRRR
3.2. RESEAICH DESIGN ...cveiiieiiiieie ittt bbb
3.3. Research Population and Sampling ..o,
3.4. Data Collection INSIrUMENT .........ccociiiiiiiece e
3.5. Procedure, Data Collection and ANAYSIS ........ccccververeerieenienie e e see e

CHAPTER IV
FINDINGS

O (TS ] LA o SRR
4.2. The Effect of LEM Upon English Language Learning ............cccoceevevveiecnenen.
4.3. The Effect of LEM Upon Vocabulary, Grammar and Reading Comprehension

CHAPTER V
DISCUSSIONS

DL, PrESENTALION ..t
5.2. DiSCUSSION OF The RESUILS ...ttt



Xi

CHAPTER VI
CONCLUSION AND RECOMMENDATIONS
B.1. PreSENTALION ..ocvvieiiiiiieiie sttt b bbb e s 62
6.2. SumMmary of the StUAY ......coooviieee e 62
6.3, CONCIUSIONS ...ttt sttt sre et e reesbeeeesneenreas 64
6.4. Recommendations for FUrther Study ...........cccooevveieiiece e 68
REFERENGCES ...ttt et e e e e nea e 70
APPENDICES ...t 80
APPENTIX AL PrE-TESE ..ooiiiiiiic e 81
APPENTIX B. POSE-TEST ... 90
Appendix C. Pre - test / Post - test Results of Both Groups ............cccceveuee.ne. 99
Appendix D. Certificate of Achievement .............ccccccevveiiiie e, 104
APPENIX E. PEIMISSION ..ottt 106
Appendix F. Load-Leveling Plan................cooiiiiiiiiiiiiiie, 108



Xii

LIST OF TABLES

Table 1. Research Design of the StUdy ........ccoevviie i 46
Table 2. Summary of the Load-Leveling Plan ..........c.cccooveieiiiieiiicecc e, 49
Table 3. Pre-test Mean Scores, Standard Deviation, t and p Values for the Control
Groups and the EXperimental GrOUD ........ccccooveieiiieieeie e se e 53
Table 4. Levene’s Test for Mean Grades .........oovvveviveeeiiieeeiiieeciiee e 53
Table 5. Pre-test and Post-test Mean Scores and the Standard Deviation for the

Control Group and the Experimental Group .........cccccocevveereeresieeseese e, 54
Table 6. Variance Analysis of Pre-test and Post-test Mean Scores of the Control

Group and The Experimental Group ........cccoovevviieiieie e 54

Table 7. Mean Scores and Standard Deviation of Pre-test and Post-test Scores for
Vocabulary, Grammar and Reading Comprehension Sections of the Test ... 55

Table 8. Variance Analysis of the Mean Scores for the VVocabulary Part of the Test

Table 9. Variance Analysis of the Mean Scores for the Grammar Part of the Test... 56

Table 10. Variance Analysis of the Mean Scores for the Reading Comprehension
Part OF the TESE .....eiiiiiiiice et 57



Xiii

LIST OF FIGURES

Figure 1. Pre-test / Post-test Mean Scores of the Control Group for the Main Exam

PaITS e 59
Figure 2. Pre-test / Post-test Mean Grades of the Experimental Group for Main Exam
PaITS e 60
Figure 3. The Change in the Achievement Level of the Experimental Group ......... 61
Figure 4. The Shape of Lean Educational InStitution ............cccccceevveievieevieieseennnn, 68

Figure 5. The Place Of LEM IN ELT ...ocoviiiiiice e 69



Xiv

LIST OF APPENDICES
APPENTIX A PIE-TESE ..ottt e e sre e enes 81
APPENTIX B: POSE-TEST ...veeiiiiieiicct et 90
Appendix C: Pre-test/Post-test Results of Both Experimental and Control Groups.. 99
Appendix D: Certificate of AChieVement ..o 104
APPENTIX E: PEIMISSION ...ovviiiiiiiiciiecie ettt st sre e aneenneas 106

Appendix F: Load-Leveling Plan..............coooiiiiii e, 108



LIST OF ABBREVIATIONS

CALL: Computer-Assisted Language Learning
CBI: Content-Based Instruction

CLL: Community Language Learning

CLT: Communicative Language Teaching

ELT: English Language Teaching

LEM: Lean Educational Method

MEB: Ministry of National Education

PDCA: Plan, Do, Check, Act

TBLT: Task-Based Language Teaching

TEOG: Transition from Primary to Secondary Education
TL: Target Language

TPR: Total Physical Response

5S: Sort, Set in Order, Shine, Standardize, Sustain

XV



CHAPTER |

INTRODUCTION

1.1. PRESENTATION

This chapter will give detailed information about the background of the study,
which is methodological innovations in the field of ELT, and the possible
improvements that LEM might bring to the field. After that, statement of the problem
will be specified, and then purpose and significance of the study will be defined.
Finally, statement of the research gquestions, assumptions and limitations of the study,

definition of the terms and abbreviations will be provided.

1.2. BACKGROUND OF THE RESEARCH

Languages are used as communication tools. In a society, people
communicate with each other in the same language, but today, societies have to
communicate with other nations because the world is rapidly changing and
developing. In other words, there is a need to know at least one foreign language in
order to exchange information, conduct economic relations, and express our thoughts

to foreigners.

Today, as a result of economic and technological developments, English has
become a “world language” which is used in almost all countries (Bailey, Gorlach &
Arbor, 1986; Trudgill, 2017). For this reason, teaching and learning of English has
gained a great deal of importance. This is a matter that has been meticulously
addressed for many years. In order to be able to catch up with globalization, to be
contemporary, to communicate technologically, economically and culturally with

other countries, it is a necessary to learn English.



Throughout the history, teaching of the foreign languages has had special
importance. In this context, educators have given utmost care to this issue in order to
teach them properly, and to help their students master the target language.
Nowadays, with the requirements of the globalized world, English has become the
dominant language of commerce, media and education. In other words, English has
been “by far the most widely used of all living languages™ and it has been taught as a
foreign language at schools throughout the world (Broughton, Brumfit, Pincas, &
Wilde, 2002; Crystal, 2012). As a result, the concept of methods and techniques has
gained the role of the key of successful delivery of English, and the quest for better
methods and techniques has been the preoccupation of many teachers and professors
for more than a century. Since the invention of grammar translation method, the field
of ELT has witnessed quite a number of methods and techniques like Series Method,
Direct Method, Audio-Lingual Method, Total Physical Response, Suggestopedia,
Communicative Language Teaching, Task-Based Language Teaching, Content
Based Instruction, Whole Language Education, Post-Method etc. In addition, it has
been observed that different methods have come into existence in reaction to the
inadequacies of the earlier methods in fulfilling the needs of the learners (Brown,
2007; Hall, 2011; Harmer, 1991; Pishghadam & Mirzaee, 2008; Richards & Rodgers,
2001; Ur, 2013). Following the evolution of different methods, different techniques
have emerged in the field of ELT in line with the method that they have connection.
Although some of these methods and techniques can be identified as successful ones,
almost none of them could meet the different needs of different types of the learners.
In other words, no method or technique has reached the promised lands of limitless
success for everyone. One of the reasons behind this situation is methods are “fixed
set of classroom practices that serve as a prescription” (Bell, 2003, p.326). In other
words, the creators of methods acted like doctors and formulized some classroom
activities for language lessons, and they hoped that if these set of rules are followed
properly, there would be successful mastery of the target language by all learners, but
complete learning of language were not as easy and simple as that thought and most
of the methods and techniques failed because of this overgeneralization. Secondly,
another reason behind this problem is the dichotomy between theory and practice
(Kumaravadivelu, 2006). Generally, the theories are created by academicians and
they are employed in the language classrooms by teachers. Unfortunately, the

relationship between theorists and practitioners is quite similar to the relationship



between producers and customers in most cases (Hedgcock, 2002). As a result, like
in every reciprocal interest situations, most of the methods and techniques cannot

become successful in the long run.

Teaching profession actually requires a different connection between theorists
and practitioners unlike in the example of salesman and customer. In other words, it
requires the cooperation of both teachers and professors. Fortunately, “action
research” and classroom based research have been proposed to overcome this
dilemma by some researchers (Bailey, 2001; Johnson, 1999; McKay, 2006; Murphy
& Byrd, 2001). Additionally, it has been observed that with the help of these new
research types, the problem has been solved to some extent, but it has been not
solved completely, because efforts to improve the effectiveness of language teaching
have often focused on changes in teaching methods and in the creation process of
these methods and techniques, the attention point has always been the learners’
needs, but there is almost no method which focuses on teaching process as a whole
procedure which includes all of the school participants. Since the creation of a
successful learning atmosphere requires the cooperation of all school participants,
which are students, teachers, parents and school administrations, this study tries to
reveal application of Lean Educational Method (LEM) in English classes in order to

increase achievement in TEOG English examination.

LEM, which is based on continuous improvement principle, can be defined as
a culture and value system that aims to eliminate money and time wastes by adding
value to the processes that it serves. Lean is successfully applied by many
manufacturing companies, especially, in industry for a long time. In education, the
purpose of LEM is to balance the curriculum, which is not completed due to various
reasons, by eliminating wastes. Therefore, a balanced curriculum facilitates
developing an effective education process and performing complete learning of the
students. Thus, in Lean philosophy, continuous improvement is aimed. In this study,
LEM, which is developed with teachers and students, believed to provide significant
benefits to the students’ achievement and effective teaching skills of teachers (Cleary
& Duncan, 1997, 2008; Connell, 2005; Dennis, 2007; DuFour & Eaker, 2005; Eaker
& DuFour, 2015; Ewy, 2009; Fitzgerald, 2006; George & George, 2003; Jenkins,
2003, 2013; Jenkins, Roettger & Roettger, 2007). In this context, education domain

is quite new and LEM has showed that added-value can be achieved by maintaining



high level of awareness, reducing school costs, reducing preparation time in work,
continuously improving wastes and facilitating the flow of processes in a planned
way. In Lean education, which is an organizational improvement and change
program, the main objective is to increase efficiency. The problems encountered in
the process are not only considered just as problems, but also they are perceived as
opportunities which will facilitate changes. In problem solving component of LEM,
the processes like; transparency, participation, speed and equal learning are
extremely important. Additionally, this study gives some clues about how to form
efficient classroom practices by providing some practical implications for foreign

language teaching.

1.3. STATEMENT OF THE PROBLEM

Day by day, the importance of preparing students to examinations is rising,
and this issue is the main preoccupation of the students, parents, teachers and school
administrations because in almost every educational context, the quality of education
is determined by these examinations. Since exam results provide better educational
and professional opportunities, exams hold a significant effect on educational
processes (Burgess & Head, 2005). In other words, educational institutions are

forced to modify their processes according to the requirements of these exams.

Another issue about the exams is, actually they are needed for many reasons,
because the overall aim in all of the curricula is to ensure student success and
development. For this reason, whether or not the targets are realized, must be
continuously measured and a value judgment must be reached (Alderson, 1991;
Altmigdort, 2010; Brown, 2004; Morrow et al., 2012). Although the need for public
exams is a controversial issue, almost in every educational context there is a high
possibility to come up with one of them, so teachers need to prepare their students
according to the requirements of these exams because there is a heavy pressure for

success in these exams.

In Turkish educational context, the very first public examination is TEOG
(Transition from Primary to Secondary Education), and students are required to take
this exam in the 8" grade of middle school context. In addition, In Turkish

educational context, there are two levels of schools at primary education level. The



first one is elementary schools, where students start their education at the age of five
or six, and it covers 1%, 2" 3" and 4™ grades. The second step of primary education
is the middle schools, where students take education from the grade of 5 and they
continue their lessons until the level of 8 and at the end of 8" grade they take their
first public examination, namely TEOG, in order to be placed to the secondary
school institutions, which are high schools. In other words, that is why TEOG stands
for transition from primary to secondary school institutions because primary
education lasts eight years in this country and middle school contexts are the second
step of the primary education; it is not a part of secondary education like some
people think, and if students get satisfactory grades from the TEOG examination,
students continue their education life at secondary school institutions, which are
generally called high schools. The overall aim of TEOG is to place students into
secondary school institutions according to the grades that they have taken from this
examination. As it was mentioned before, exams results can provide better
opportunities for job and education, this exam is one of the most important public
exams in Turkish educational context, therefore there is a pressure to gain better
results in this exam forced by both educational institutions and the society itself.
Under these circumstances, English teachers need to provide a language instruction
that will guarantee both success and full acquisition of the defined curriculum within
a very limited time. Traditional methods that are used in English classes cannot
provide these standards in many ways, thus there is a need to implement a more
innovative method in these lessons, and LEM can achieve this in many ways
(Carvalho et al., 2013).

According to the observation of the researcher, there are many reasons behind
the failure of the students in TEOG English examination. For example, there are just
four hours of lessons available for both English instruction and exam preparation for
TEOG per week, and within the limits of this time period, it is almost impossible to
conduct lessons with traditional methods, and make students ready for this very first
public examination. Additionally, even if the curriculum is completed in the
specified time limits, it is usually completed in a superficial level, and this leaning
experience cannot last long, as a result the learners fail in most of the English
examinations. Actually, this problem is not just valid for 8" grade English lessons.

There is really high possibility to come across with similar issues in the fifth, sixth or



seventh grade English lessons, and these insufficiently finished curriculums are the
reasons of success related problems in public examinations, therefore both the
students and the teachers even develop a sense of exhaustion and disappointment due
to this sad situation in exams. Second, the students seem to have problems with the
activities in the course books. In other words, the activities in the course books
sometimes are not sufficient enough to provide successful acquisition of English and
train students for TEOG English examination. At this point, there is a need to
consolidate the curriculum with supportive learning activities, and re-order the
teaching materials in a logical way. According to the observation of the researcher,
another problematic part in English classes is the habit of rote learning. In other
words, in English classes there is a tendency to learn the language, especially
vocabulary items and grammatical usages, just by memorizing them, and this
memorization experience leads to monotony in language classes. As a result, the
students develop “save the day” attitude towards English lessons, and they cannot
foster a lifelong learning approach to the language. This problem could be solved by
respecting students, taking students’ considerations in the lessons, and using the
creativity of the students in language classes. Moreover, there are problems in the
quality of English instruction in middle school context, and this problem stems from
the lack of enough testing materials and lack of teaching activities which provide
more lasting learning, especially for vocabulary lessons. At this point, the learners
are needed to be treated with weekly short exams, which provide diagnostic data to
the learning problems of them, and in the teaching process of vocabulary items,
activities which appeal the learners must be developed in line with the students’
preferences. Due to all these reasons, the grades that are taken from TEOG English
examination is the second lowest one after mathematics, so there is an obligation to
improve this situation with new innovative methods because from this perspective,
traditional methods have proved themselves unsuccessful. LEM can enrich the
learning process by letting both students and teachers to use their creativity in
language classes, and also LEM is an improvement program, which is based on
respect. In other words, it lets everyone in the school process learn and improve
(Ziskovsky & Ziskovsky, 2007).

Additionally, with all of its tools, LEM can provide more appropriate

language instruction to the requirements of TEOG because there are just four hours



of classes per week, language teachers should complete the given curriculum and
prepare their students to this overwhelming exam within this time period. Luckily,
with the help of load leveling plan (balancing the curriculum), kaizen events
(activities for finding solutions to problems) PDCA (the procedure to implement
innovative ideas in classes), and standardization (creation of the common teaching
procedure in lessons) of LEM, (these terms of LEM are explained in detail in
Literature Review) this burden can be treated easily, and dynamic and continuous
improvement of the learning can be realized. In short, there is a need to improve the
results, which are taken from TEOG English examination for many reasons, and it is
believed that this objective can be achieved with the help of an interdisciplinary

educational method, namely LEM.

1.4. PURPOSE AND SIGNIFICANCE OF THE STUDY

Lean is an innovative method that encourages identifying and eliminating the
wastes in the educational processes in order to increase performance of the
educational institutions. LEM mainly aims to improve each process by adding value
to them. In a Lean school, wastes are considered as roots of the learning problems,
and wastes are tried to be prevented by utilizing tools and techniques of Lean
(Antony, 2014). Although some educational uses of Lean are present in higher
educational institutions, there is almost no implementation of Lean in middle school
contexts in order to increase general achievement in public examinations. In this
regard, the main purpose of this study is to show how LEM can be used in English
lessons, and to prove how much LEM is successful in increasing achievement in
TEOG English examination. Moreover, with the present study, it is expected to find
out how effective the LEM in increasing eight grade students’ achievement in
TEOG. In fact, a theoretical framework for implementing LEM to education has
been formed. However, many of its assumptions, or at least those related to eight
grade students’ achievement in TEOG English exam have not been experimentally
tested. Therefore, trying to find out whether or not LEM in eight grade English
lessons have a positive effect upon answering all type of questions in TEOG is the
main aim of the present study.



In addition, the results of this research can provide insightful ideas to English
teachers and educational institutions in terms of modifying language instruction in
middle school contexts in the purpose of increasing grades taken from public
examinations. Additionally, the results will be helpful in understanding LEM by
educators, and how the educational materials and the curriculum should be adjusted
in order to meet the needs of students, requirements of the educational system, and
the expectations of both parents and educational boards. The application of LEM is
quite new in educational institutions, and this study will be the first in Turkish
middle schools’ 8" grade English lessons. In conclusion, school processes should be
regarded as targets for improvement, and actually, the main objective of these
processes is to consolidate student learning. LEM is expected to improve processes,

educational services, and the learning (Ziskovsky & Ziskovsky, 2007).

1.5. STATEMENT OF THE RESEARCH QUESTIONS

Research Question # 1 How LEM could be applied in eight grade curriculum in

order to increase students’ average points in TEOG English exam?

Research Question # 2 To what extent does LEM increase students’ general

achievement in TEOG English exam?

Research Question # 3 To what extent is using LEM in English lessons of eight

grade students effective in answering:
a. grammar questions in TEOG English exam?
b. vocabulary questions in TEOG English exam?

c. reading comprehension questions in TEOG English exam?

1.6. ASSUMPTIONS OF THE STUDY

This study was conducted in a middle school in Gaziantep and the research
population was chosen from 8" grade students. Additionally, in the beginning of the
school year, there is no procedure to place students according to their English
language proficiency levels. In other words, the classrooms are generated randomly,

therefore in each class there are students from different levels. In order to determine



students’ present situation in English, the first TEOG English examination in 2016-
2017 educational year was used as pre-test, and it was used to specify students’
readiness level for implementation of LEM in English classes. Moreover, this test
was assumed to be valid and reliable since it was developed by Ministry of National

Education, and it was a national-wide public exam.

In addition, in this study, the second TEOG English examination in 2016-
2017 educational year was used as main instruments to measure the achievement of
the students. These two TEOG examinations were developed by Ministry of National
Education in order to evaluate students’ knowledge in English language and place
them according to the grades taken from these exams, so these two exams are
considered valid and reliable for 8™ grade students. Since this study is an
experimental one, it was assumed that the implementation of LEM to 8" grade
English curriculum would provide better results both in the acquisition of the target
language and in the public exams. Therefore, the language instruction through LEM
was considered as a suitable method to teach English in 8" grade lessons because the
theoretical framework and the teaching procedures of LEM was prepared
beforehand. Thus, this study would be the first one in 8™ grade English lessons in

Turkey in order to prove the benefits of it.

1.7. LIMITATIONS OF THE STUDY

In this study, there are several limitations. First, this study was carried out in
Miinire Kemal Kimoglu Middle School and the participants were chosen from 8"
grade students. Data collection tools were only conducted in four classes, therefore

the results were valid for only the chosen classrooms.

Another limitation rises from the characteristics of TEOG English
examination because in these exams only the receptive components of the language
are being assessed (vocabulary, grammar, reading). In other words, there are no
questions to assess directly writing, speaking, and listening components of the
language due to practicality reasons. In addition, another limitation of this study may
be the number of participants attended to the study. Even if the number of the
participants doesn’t intimidate the reliability and the validity of the study, LEM

could have been implemented in more classes in order to generalize the results to all
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population, but the researcher was giving English lessons to just four 8" grade
classes out of eight sections at the school and because of this, two classes were

chosen as control groups and the other two classes chosen as experimental groups.

1.8. Definitions of the terms and abbreviations

In this study, there are some terms and abbreviations, which are frequently
used. Definitions of terms and abbreviations will be helpful for readers because

readers often see these terms throughout the study. These are:

Lean Culture: An environment where everyone has respect for others and

continuous improvement is the main purpose.

Lean Educational Method: A new methodological innovation which aims to
strengthen the all of the educational processes by implementing its features to

lessons.

Lean in Education: An organizational improvement program that aims to achieve
full potential of everybody in an educational institution by eliminating wastes in the

processes and adding value to them continuously.

Lean Management: A management theory that emerged from Lean thinking and it
aims to eliminate wastes from the administrative processes by maximizing the

utilization of the available resources.
Lean Thinking: A systematical thinking process that aims to do more with less.

5S: A method of organizing the workplace. It has five steps. These are: sort, set in

order, shine, standardize, sustain.

CALL: Computer-Assisted Language Learning
CBI: Content-Based Instruction

CLL: Community Language Learning

CLT: Communicative Language Teaching
ELT: English Language Teaching

LEM: Lean Educational Method

MEB: Ministry of National Education



TBLT: Task-Based Language Teaching
TEOG: Transition from Primary to Secondary Education
TL: Target Language

TPR: Total Physical Response

11
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CHAPTER I

REVIEW OF LITERATURE

2.1. PRESENTATION

This chapter is designed to give information about how the field of ELT has
come today, new innovations in ELT, Lean Educational Method, and the
applicability of LEM in Turkish middle school’s contexts in order to increase
achievement in TEOG English examination. First, the methodological innovations in
ELT will be discussed in detail. Then, the reasons for innovations in this field, and
new ideas, which LEM possibly bring to ELT, will be introduced. Finally, the
problems, which are encountered in 8" grade English lessons, will be specified, and
the solutions in order to increase achievement in TEOG English examination will be

explained in the perspective of LEM.

2.2. THE OVERVIEW OF ELT METHODOLOGY

The very first thing should be done in the issue of English Language
Teaching (ELT) is to turn back the history of language teaching and investigate what
has been discovered up to now. Throughout the history, language teaching has
subjected to a quite a number of approaches, methods and techniques. Although
these terms are used interchangeably in the field of language teaching, actually they

are quite different from each other.

According to Anthony (1963), an approach can be described as set of
hypotheses concerning with the essence of language teaching and learning. A method
can be described as a plan for the presentation of the language to the students in line

with the approach that was chosen. Additionally, techniques are the classroom
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activities that are used for the presentation of the language and they are in line with
the chosen method and approach as well. As it can be seen from their definitions
there is a coherent set of links between them and teachers’ acts and thoughts should
be in line with these terms in language classrooms (Larsen-Freeman & Anderson,
2013).

In fact, approach, method and technique are quite different from each other,
and ELT has faced quite a number of approaches, methods and techniques so far.
Before investigating the details of them, it is advisable to have a look at those terms
from the perspectives of other researchers, and even some researchers came up with
new terms for methods and techniques. For example, Richards and Rodgers (1982)

defined method as design and technique for procedure.

According to Richards and Rodgers (1982), an approach can be described as
the collection of ideas, theories and knowledge about the essence of language
teaching. A design is “an umbrella term for the specification and interrelation of
theory and practice” (1982, p.154). Finally, procedures can be described as
classroom activities stem from an approach and design. Actually, it is better to leave
the terminological differences behind the scene and call these terms as
“methodological innovations”, since each of them has brought to a different
perspective to language teaching and made teachers more effective in the field
(Larsen-Freeman & Anderson, 2013).

Nowadays, it is accepted that methods are prepackaged and there is no single
best method fits for all learners (Prabhu, 1990). In other words, currently, the trends
have shifted from these prescriptive methods to curriculum and syllabus, because in
the development of curriculum or syllabus process, there is more freedom to make
use of the fruits of ELT methodology, namely methodological innovations in this
field. Additionally, this freedom opens the way for more successful classroom

learning.

In short, in the past, language learning and teaching was considered as the
unification of approaches, methods and techniques but the recent developments in
the field has showed that nothing fits for all types of learners, so in the field of
language learning and teaching, researchers, teachers and administrative bodies are

looking for innovations in language classrooms, and it is accepted that these
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innovations, namely fresh ideas, will help construct more appropriate language
learning for each student (Brown, 2007). All in all, in the next part, the brief history
of ELT methodology will be provided and it will be more possible to understand how

we came to this point in the field of ELT.

2.2.1. GRAMMAR-TRANSLATION METHOD

It is all known that Grammar-Translation Method is an old method, and it has
some different names such as Classical Method because it was first used to teach
classical languages such as Greek and Latin, and it was in the use for so many years
(Larsen-Freeman & Anderson, 2013). Without doubt, the first thing comes into mind,
when Grammar-Translation Method is mentioned, is the word of tradition.
Throughout the history, people have needed to learn languages, because of various
reasons. Some of these reasons are political, commercial, educational and religious.
Especially in the western world, the language teaching primarily dealt with Latin and
Greek because these languages are the medium of education, commerce, religion and
governmental issues, and there was even the idea that if a person learns these
languages, he will have a stronger mind, so it can be understood that learning of

these languages considered as a work out for the people’s minds (Kelly, 1969).

In its essence, Grammar-Translation method is a classical method because the
main language learning activities were memorization of the grammar rules,
vocabulary items and translation of literature. The most important aspect of the
language learning was the ability to write and read in the target language (TL) and
there was almost no importance given to speaking and listening. The main aim of the
language learning was to read and understand the literature of the TL. The language
of the literature was seen superior than the language of spoken interaction. Language
was taught in a deductive way. In other words, grammar rules were investigated
explicitly and then language learners tried to use these rules in their own writing.
Another important activity in Grammar-Translation Method was memorizing native

language equivalents of TL being studied (Stern, 1983).

In the characteristics of the teaching and the learning processes of the
Grammar-Translation Method there were some faults but it was used for more than a

century. One of the major problematic issues in the Grammar-Translation Method is
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the “theorylessness” of it (Richars & Rodgers, 2001). In other words, there was no
educational research in its nature. Additionally, the heavy reliance on drilling,
memorization and translation could not handle the needs of the learners and more
and more globalizing world, so Grammar-Translation Method left its throne to the
new innovations in language learning and teaching. Grammar-Translation Method
was not creating competent language learners in all of the skills, actually it was
creating language grammarians but if it can work in some teaching contexts or

situations, it can be used to some extent even today.

2.2.2. THE DIRECT METHOD

Like the Grammar-Translation Method, the Direct Method is not new and it
has been in use in the field of ELT such a long time. Although the Direct Method
belongs to Charles Berlitz, it also gets it roots from Frangois Gouin. Actually, Gouin
was the very first person who discovered the power of children in the process of
language learning. In other words, he thought that “the children must hold the secret
to learning a language.” (Brown, 2007, p.20). Unfortunately, he could not overcome
the popularity of Grammar-Translation Method in his time and his method could not
become a trend in language learning and teaching. In other words, like Richards and
Rodgers mentions (2001), he was really unlucky and he was thinking ahead of his

time.

When 20" century came the idea of natural way and the miracles of children
in language learning sparkled again, so the Direct Method finally gained power in
language teaching. In the essence of the Direct Method, the learning and the teaching
of the TL must be like the children’s first language learning. In other words, in the
Direct Method, there was almost no use of translation, grammar rules were thought
inductively, the medium of instruction was the TL, and the first language was hardly
used in classroom settings. The main aim of the Direct Method was to make students
be natural in the TL but correct grammar was also emphasized. Classrooms were
small with just a few numbers of students and the format of the classroom interaction
was the question-answer between the students and the teacher. In this context, the

direct method has a very simple rule: translation is not allowed in language
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classrooms. Meaning is tried to be conveyed directly with the help of demonstrations
and visual aids (Diller, 1978).

For quite a long time, the Direct Method enjoyed the throne in language
learning and teaching but it started to lose power because of some major problems in
its nature. One of the major problems was the method was for the rich people. It was
realized that this method cannot be applied in public school contexts due to budget
problems and crowded classrooms of these schools. Additionally, the success of this
method was heavily dependent on the teacher not the theory in its nature. The direct
method can easily be applied to lower levels, but in higher levels of language
teaching, it is almost impossible to teach everything just by demonstrations and
visual aids (Larsen-Freeman & Anderson, 2013). Moreover, the Direct Method
didn’t deal with reading skills of students in advance and it totally restricted the
translation in language classrooms. Since the language learning and teaching requires
all of the language skills, the Direct Method slowly lost its popularity, as a result it
left its place to new methodological innovations in language classrooms, but still it is

considered as a revolution in modern era of language teaching (Brown, 2007).

2.2.3. THE AUDIO-LINGUAL METHOD

When it was realized that the Direct Method is not applicable in most
classroom settings, the trend in language teaching turned to the use of the Grammar-
Translation Method, especially the reading activities in its roots made it alive again.
Between the periods of 1930s and 1940s, the power of reading was discovered again
and most of the language learning and teaching activities were based on reading.
After that, the world faced with a full scale war, and then World War |1 started. The
nature of this war required quick and successful learning of languages which are both
belonged to enemies and allies. As a result, language experts came up with a new

method which quickly made learners use the TL orally.

As it can be seen from the atmosphere that it was evolved, The Audio-
Lingual Method was heavily constructed on oral activities, especially correct
pronunciation of conversations, and there were no grammar and translation activities
in the classrooms. Just like the Direct Method, the Audio-Lingual Method was based

on an oral-based approach but there is an important difference between them. The
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Audio-Lingual Method constructed on a strong linguistic and psychological base
(Larsen-Freeman & Anderson, 2013). Skinner’s behavioral psychology was very
influential in its essence and the main activities of language learning were shaped
according to the requirements of conditioning. In other words, correct use of the oral
language was reinforced until the learners developed new habits in the TL (Skinner,
2014). In classrooms where the Audio-Lingual method was used, the teachers
presented role model of TL, learning was considered as a process of habit formation,
the aim of the language learning was to communicate in TL correctly, learners were
required the answer to the given stimuli without thinking, so memorization played a
major role in this method. Additionally, the main aim of these activities was to make
learners (actually the soldiers) cover their identities when they were in confidential
duties. Because of these characteristics, the Audio-Lingual Method was also known
as the Army Method (Brown, 2007).

Finally, as it can be guessed, the Audio-Lingual Method started to lose its
popularity in language learning and teaching because the benefits in the oral skills
that the Audio-Lingual Method brought were not long lasting, and it was realized
that languages cannot be acquired just by habit formation and repetition. Errors
happened even how hard was tried to avoid them. All in all, the Audio-Lingual
Method lost power and it left its place to new methodological innovations but it is

still possible to see its implications in modern methods.

2.2.4. COGNITIVE CODE LEARNING

Although the Audio-Lingual Method was successful to some extent, the trend
of behaviorism in language learning and teaching emphasized the surface forms in
language learning. In other words, just the one skill of language teaching was seen
important and this skill was taught without explicitly teaching of the language rules.
In Audio-Lingual Method, the learners filed to transfer their classroom competency
of oral skills both to other skills of the language and to outside the classroom
(Larsen-Freeman & Anderson, 2013).

Soon after linguist Noam Chomsky has revealed his thoughts about language
learning. He proposed that the language learning process cannot be shaped just

through habit formation, since learners can produce and understand utterances which
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they never heard before. In other words language learning can take place with the
help of rule formation better compared to habit formation (Chomsky, 1986). The
deductive learning of grammar rules gained popularity, and Chomsky (1986)
proposed that children subconsciously acquire the rules of the languages with their
Language Acquisition Device (LAD) in their brains, so the followers of the
Cognitive Code Learning favored deductive rule learning in their classrooms, and
actually the Cognitive Code Learning was invented against the behaviorist language
practices but at the end, it turned to be a counterpart of the Grammar-Translation
Method (Brown, 2007).

Sadly, the innovations that Cognitive Code Learning brought to the language
classrooms did not last so long. This trend faded like the previous ones because
cognitive attention given to the grammar rules brought overload for students.
Luckily, it helped to the formation of new methodological innovations in language
learning and teaching.

2.2.5. THE SILENT WAY

When the 1970s came, language learning and teaching started to be a separate
field on its own. In other words, language learning and teaching freed from the
linguistics, and quite a number of empirical researches finally started to take place in
language classrooms and the data collected from these researches provided language
teaching with more accurate methods, and these methods and fresh ideas led the way
to the more fruitful language learning. One of these new innovative methods is the
Silent Way. The Silent Way was developed by a psychologist Caleb Gattegno, and it

has a problem-solving learning procedure in its essence (Richards & Rodgers, 2001).

According to the principles of the Silent Way, learning becomes more long-
lasting, if the students discover the knowledge of the TL. Language learning can be
fostered with the help of physical objects, and problem-solving is the main aim of
every learning task (Gattegno, 2010). As it can be seen from its principles, the Silent
Way emphasizes inductive processes, discovery-learning techniques, learners’
independence, responsibility and autonomy (Chamot & McKeon, 1984). In a typical
Silent Way classroom, the teacher is in a stimulator role and provides just a very

little correction and knowledge while the students are trying to discover the
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language. Silence is used as a tool, and it helps to create autonomy, and learners
increase their autonomy by exploring and making choices in the language. In a
classroom, it is very probable to see colorful charts about vocabulary items, grammar
rules and pronunciation models and students are encouraged to use those charts when
they discover about the TL (Brown, 2007).

Although the discovery learning can promote the learning of the language, the
over-induction that the Silent Way requires can be harmful for the learners. As it is
all known, it is more appropriate to use both induction and deduction in language
lessons. However, in the essence of the Silent Way, there is no deduction, and too
much silence can hamper the learning process, so like other previous methods it left

its place to new methodological innovations in the field.

2.2.6. SUGGESTOPEDIA

The next methodological innovation that came into existence in 1970s was
Suggestopedia and it was first developed by Georgi Lazanov. The basic idea in the
roots of Suggestopedia was; learners can acquire more knowledge, if they are
provided with a relaxing and comfortable classroom atmosphere (Lazanov, 1979). As
it can be understood from its nature, Suggestopedia favors using of music,
comfortable chairs, relaxing smells etc. in the classroom contests, because feelings
are important in language learning process, since everybody is preoccupied with

emotions.

In a classroom environment where Suggestopedia is used, the students’
anxiety level is decreased as much as possible and decreased anxiety levels also have
positive effects on the students’ affective factors, so the learners can easily process
the TL without any fear and peripheral learning can take place. Additionally, the
traditional classroom activities of Suggestopedia are role plays, vocabulary
presentations, dialogues, readings, dramas etc. With the help of these activities,
teachers are trying to overcome the psychological barriers of students towards to the
TL, and it is achieved, there will be more successful language learning in the
classroom. Moreover, there are some critiques to Suggestopedia, for example on one
hand Suggestopedia seems to provide relaxed learning conditions, on the other hand

it lacks practicality and it is almost impossible to employ Suggestopedia in crowded
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public school contexts (Scovel, 1979). It is also realized that too much relaxation can
hinder the learning process, and an ideal level of anxiety is needed in most cases.
Even if Suggestopedia did not succeed in the most of the language learning settings,
it informed teachers about the use of music and fine arts in language classes. Finally,
as many others, Suggestopedia followed the same track, and it has left its place to

new methodological innovations.

2.2.7. COMMUNITY LANGUAGE LEARNING

When the innovative years of 1970s came, one of the methods that started to
take place in language learning and teaching was Community Language Learning
(CLL). In CLL, a student is considered as a whole person. In other words, teachers
must not just consider the intellectual properties of the learners in the language
learning process. They also need to understand students’ feelings, psychological

needs and their desire to learn the TL (Curran, 1972).

According to CLL, social dynamics and a supportive environment in
language classes can foster the acquisition of the foreign language (Brown, 2007). In
a particular CLL classroom, teachers are considered as counselors and everything is
carried out with the help of all group members’ cooperation. Teachers are the active
members of the learning community, and the language is used for communication.
Each learner is considered unique and the teachers try to create a relaxing
atmosphere that learners can feel themselves free and secure, so the experience of
learning a language becomes less threatening, and the teachers always try to
encourage students to communicate in TL. In other words, whole-person learning of
the TL becomes possible, when trust, support and cooperation take place in language

classes (Larsen-Freeman & Anderson, 2013).

As any other method, there are some problems in CLL, and it faced with
some critiques. For example, in order to create a successful CLL classroom, the
teacher should be really proficient in both language and the counselor skills. In other
words, CLL has brought too much work load for teachers, and in the situations of
“all knowing teacher” students may develop over reliance on their teachers and they

cannot become autonomous learners (Brown, 2007). Finally, because of some major
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flaws in its nature, CLL could not survive very long, and it paved the way for new

methodological innovations in the field of ELT.

2.2.8. TOTAL PHYSICAL RESPONSE

Total Physical response (TPR) is created on the basis of Comprehension
approach because it gives a great deal of importance to listening comprehension.
TPR first discovered by James Asher, and according to the theory of it, the learning
of the TL increased, if it is stimulated with motor activity (Asher, 1977). TPR was
developed with the help of observations on children when they were learning their
first language, and it was discovered that children did lots of bodily movements
while they learned their language. These movements can be listed such as moving,

grabbing, reaching etc.

Additionally, a language classroom usually contains too much anxiety for the
children, so the major aim of teachers should be creating an atmosphere, which is
stress-free (Brown, 2007). In other words, this aim can be accomplished with the
help of activities which contains a great deal of acting and listening. In a typical TPR
classroom, language is tried to be taught with fun activities, meaning is often
conveyed with bodily movements, students learn TL through observing the actions
and then they try to perform these actions by themselves (Larsen-Freeman &
Anderson, 2013). In short, “the instructor is the director of a stage play in which the
students are the actors” (Asher, 1977, p.43).

Even today, it is possible to find lots of teaching materials, especially course
books, which are prepared at the perspective of TPR but they are usually for young
learners. In the essence of TPR, imperative mood is used frequently, but it is not
enough to convey the entire grammatical feature just with this, so it can be said that
TPR is more applicable with lower levels and for young learners. Additionally, TPR
has some other limitations too. For example, in the nature of TPR, there are mostly
speaking and listening activities and there are almost no reading or writing activities.
Since a complete learning of the TL requires all of the language skills, TPR couldn’t
become successful in the long run. Naturally, the activities of TPR may become
inconvenient for adult learners, so TPR has shared the same fate with the previous

methods, and it left its place to new methodological innovations.
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2.2.9. COMMUNICATIVE LANGUAGE TEACHING

Up to now, the major aim of the most of the methods is to make students
communicate in the target language. Actually, in order to communicate in TL,
linguistic competence is not enough, and there is a need for communicative
competence as well (Hymes, 1971). This realization has brought a shift in the field
from a linguistic-structure centered approach to a communicative approach
(Savignon, 1997).

In order to understand Communicative Language Teaching (CLT) the
characteristics of it should be understood. First, the major goal of CLT is to increase
communicative competence of the learners in TL. Therefore, in language classrooms
all aspects of the language should be taken into consideration (grammatical,
discourse, functional, sociolinguistic, and strategic). Authentic language should be
used as much as possible because it shows the language in its real context. Both the
cohesion and coherence are considered important because meaningful
communication requires all of them. Teachers try to create situations for meaningful
communication, and errors are tolerated in the classroom atmosphere, at the same
time communication activities encourage cooperative relationship between students.
Teachers give opportunities to create autonomy for students. They make students
realize their own strengths and improve on their weak points in order to develop
appropriate strategies for communication, so the learning process gets the main
importance not the mastery of the language forms (Larsen-Freeman & Anderson,
2013).

As it can be seen from the characteristics of CLT, it is based on a well
constructed theory and it promises success for every learner, since it gives
importance to real-world activities in the class. Moreover, in a CLT classroom, both
fluency and accuracy have a focus, all of the language components are respected,
student autonomy is aimed, teachers are in the role of guides, not in the role of all-
knowing source of knowledge, cooperation among all classroom participants valued

etc.

Although everything seems perfect in CLT, there are some problems in it. For
example, some of the requirements of CLT may become overwhelming for a non-

native teacher. In addition, developing a CLT classroom requires a great deal of time,
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effort, money and other sources, so it is not that much easy to achieve CLT in public
schools (Nunan, 1988). Because of these problems, researchers tried to come up with
some other methods based on CLT approach but these methods are not so different
from each other, and ELT has faced some bandwagon methods but none of them, as
usual, were powerful enough to bring complete success to language classrooms
(Kumaravadivelu, 2006).

2.2.10. CONTENT-BASED INSTRUCTION

Content-Based Instruction (CBI) is another example of methods which
belongs to Communicative Approach. According to CBI, synchronal study of subject
matter and language is used together in the teaching of the TL (Brinton, Snow, &
Wesche, 2003). In other words, teachers use content matter in order to accomplish

the acquisition of the TL.

CBI has many advantages in language learning and teaching. For example, it
can save time of the learners in the language learning process because students just
learn the subject matter which is required for their professional development, not a
hoard of useless language items. Additionally, CBI is effective in intrinsic motivation
of the students, since students start with learning their core field from the beginning
of the language instruction (Nunan, 1988). In a CBI classroom, targets are both
content and the language. The learners are provided with meaningful, content related,
authentic language materials and tasks. In the selection of the content, students’
previous knowledge and interests are taken into account in order to create more
meaningful language learning. Because of these advantages, it is quite possible to
find course books which were prepared in the requirements of CBI. There are
especially ELT materials for business or engineering students in the market, and
these materials have been in use at the universities’ preparatory intensive English

teaching departments since 1990s (Stoller, 2004).

In addition, CBI has brought some obligations for language teachers. On one
hand the teacher has to be proficient in the TL, on the other hand he/she has to be
qualified in the content matter. Another problematic situation about CBI is its
unsuitability in the beginner levels. In other words, CBI could become a heavy

burden, since the learners have limited knowledge of both in the TL and the subject
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matter, so it is almost impossible for learners to maintain their all motivation to learn
a new language in the first steps of language instruction. In short, because of some
flaws in its roots, CBI couldn’t achieve a worldwide popularity in the field of ELT.

2.2.11. WHOLE LANGUAGE EDUCATION

Before the realization of the nature of the language acquisition, it was a
temptation to break the language into parts and teach them separately (Brown, 2007).
After the research carried out on the children’s first language acquisition, it was
discovered that the children perceive the language with all of its components
(sentences, intonation, emotion, patterns etc.) not like separate parts, so language
teaching adopted a more unified approach, which contains all of the language skills

namely; reading, speaking, listening and writing (Rigg, 1991).

In addition, before the first language acquisition research, the language
teaching was in the form of bottom up process in which the language was studied
piece by piece and then the learners were trying to put the pieces into an order to
create whole meaningful texts. Luckily, after the first language acquisition research,
language teaching started to adopt a more unified top down approach in which
learners first try to understand the whole meaning of the text, and then, if it is
needed, they explore the linguistic forms of the text (Larsen-Freeman & Anderson,
2013). Moreover, according to Whole Language Approach, foreign language
education must include all the skills of the language, and each skill is equally
important in the nature of language learning. Only if the language education covers
all the components of the TL respectively, it is possible for learners to develop

successful communicative abilities (Edelsky, 1993).

In short, it is quite evident to see that Whole Language Education has most of
the characteristics of CLT. These are; cooperation among learners, student centered
learning, meaningful authentic language, integration of four language skills etc.
Because of this problem, CLT cannot be accepted as an independent method, and it

Is not competent enough to carry the language learners to success in TL just by itself.
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2.2.12. TASK-BASED LANGUAGE TEACHING

In Task-Based Language Teaching (TBLT) analytic syllabus is used like in
CBI, and it was created on the basis of Communicative Approach. In other words, it
was considered as an extension of CLT (Ellis, 2003). In TBLT, there is a requirement
of task completion in the language classes, and generally information, reasoning,
opinion-gap tasks, focused and unfocused tasks, input providing and output

prompting tasks are used (Larsen-Freeman & Anderson, 2013).

According to TBLT, language is being taught and learned with the help of
meaningful, authentic tasks, and these tasks have usually communicative components
in it. In addition, there is an obligation of completing the task in language
classrooms, in order to create meaningful, communicative language learning. The
teacher usually breaks the task into smaller pieces like pre-task, task and post-task,
and the teacher provides the good model of the TL, students are being closely
monitored by the teacher and they are provided with feedback when it is necessary
but the teacher never interrupts the learners when they are focused on the meaning of
the task (Nunan, 2004). If the characteristics of a task are investigated, it is possible
to see that most of the tasks proposed by TBLT have communicative focus, and they
are in line with the real-world events, meaning and fluency comes first, so there is

less focus on accuracy and grammar on these tasks.

Since a successful acquisition of the language requires all of the language
proponents, (accuracy, fluency, meaning, grammar etc.). TBLT couldn’t get rid of
the shadow of the CLT (Brown, 2007). As a result, TBLT cannot reach a position of
an independent method and has shared the same fate with previous methods but it

provided researchers with some useful ideas about language learning and teaching.

2.2.13. OTHER METHODOLOGICAL INNOVATIONS IN ELT

In this part, some of the methodological innovations, which have brought
fresh ideas to language learning and teaching, will be discussed, and these
innovations are; learning strategy training, cooperative learning, multiple
intelligences and the use of technology in language learning and teaching. Although
they cannot be considered as whole independent methods on their own, they have

provided teachers with some useful ideas that can be used in language classrooms
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(Larsen-Freeman & Anderson, 2013). To start with, it is advisable to look at what
learning strategy means. According to Rubin (1975), learning strategies can be
described as the techniques that a learner use in the acquisition of the TL process in
order to achieve the acquisition of more knowledge. Good language learners are
considered as effective users of learning strategies and they share some common
characteristics. For example, good language learners are always willing to
communicate, they aren’t afraid of making mistakes, and they closely monitor their
own speech in communication process in order to correct mistaken areas of the
speech. In addition, it was realized that these characteristics do not appear
automatically, and the experiment of learning strategy training has sparkled. First,
learning style strategies are allocated as metacognitive strategies, cognitive
strategies, and social/affective strategies, and then language instruction is modified
according to requirements of these strategies. In a typical learning strategy training
lesson, students are taught to use certain learning strategies that can be useful for
their academic development, teachers teach both the language and the learning
strategy at the same time, strategies must be learned by the students, and the best
activity for this is hands on experience, the main aim is to make students
independent, self regulated and autonomous learners (Hedge, 2001). In short, leaning
strategy training means creating autonomous learners, and if it is achieved, the
learning and the teaching of the TL will be easier and more fruitful for both teachers

and learners.

Cooperative Learning, Interactive Learning and Learner-Centered Teaching
are all related terms, and they almost share the same characteristics. In other words,
they have intertwined characteristics and it is better to handle them together. In a
Cooperative Learning classroom, the main aim of the language instruction is to
create cooperation between the students in the completion of learning tasks, and this
cooperation requirement is not only for learners, but also for the teachers. Both the

students and the teachers work as a team in order to achieve learning goals.

It has been seen that Cooperative Learning is beneficial for students since it
promotes intrinsic motivation, self-esteem, and it creates respectful relationships
between the students and the teachers (Johnson, 1999). In addition, cooperative
learning has some beneficial effects on students’ anxiety level since it restricts

competition between learners (Oxford, 1997). In other words, in Cooperative
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Learning classrooms, the essence of the learning activities is to maintain exchange of
information between the participants, so the learning becomes cooperative not
competitive, communication skills of the learners can be developed, one learner’s
output can become other learner’s input, and this positive atmosphere in the
classroom can foster enriched learning for all (Krashen, 1985; Long, 1985). As it can
be seen from its theoretical foundations Cooperative Learning aims to increase
learners’ communicative abilities through cooperative, meaningful group and pair
works. Looking at these properties, it can be concluded that Cooperative Learning
was developed in the influence of CLL, so it cannot become an independent,
sufficient method for ELT in the long run.

It has been known that all students have different strengths and weaknesses,
and it is almost impossible to disregard Multiple Intelligences in the field of language
learning and teaching. It has been discovered that all learners are different, and these
differences result in different preferred ways in the learning of the TL. According to
Gardner  (2006), there are eight different intelligences. Those are;
logical/mathematical, visual/spatial, body/kinesthetic, musical/rhythmic,
interpersonal, intrapersonal, verbal/linguistic and naturalistic. In addition, these
different intelligences of the learners require different activities to be used in
language classrooms, and if the language instruction covers all of the intelligences, it
is more possible achieve equal and efficient acquisition of the TL in language
classrooms. In other words, language teachers should prepare special lesson plans
which contain activities in line with the learners’ preferred intelligences. For
example, a lesson plan should contain puzzles or games for logical/mathematical
intelligence, videos or pictures for visual/spatial intelligence, hands-on activities or
field trips for body/kinesthetic intelligence, listening to music or singing a song for
musical/rhythmic intelligence, pair work or project work for interpersonal
intelligence, journal keeping or self-evaluation for intrapersonal intelligence, debates
or storytelling for verbal/linguistic intelligence, and nature walks or camping for
naturalist intelligence (Chiristison, 2006). In short, in order to strengthen the
acquisition of the TL in language classrooms, teachers should take Multiple

Intelligences into consideration.

The technology has brought lots of fresh ideas and materials to the field of

language learning and teaching. For example, in language classrooms or outside the
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classroom students can interact with the authentic TL via blogs, social networking
sites, wikis, electronic text corpus etc. In addition, the technology has initiated the
creation of new methodological innovations in the field of ELT like Computer-
Assisted Language Learning (CALL). In a CALL classroom, online tasks can be
used to increase learners’ motivation, students can use technology to interact with
each other, negotiation of meaning is done easily with the help of technological tools,
student autonomy can be increased with self-access centers, most common words can
be studied instead of a hoard of language items (corpus), time is saved, and it is
easier for teachers to provide feedback and evaluate students’ language development
with the help of technology (Larsen-Freeman & Anderson, 2013). In short,
technology use in language classroom has lots of benefits both for learners and

teachers.

In conclusion, it has been seen that there are lots of approaches, methods and
techniques that came to the stage in the field of ELT but the most important time
phrase is between 1970s and 1980s when there was a boom in the number of
methodological innovations, especially developed for the teaching of English
Language. In these times, there was a race between scholars in order to find the best
method ever. Unfortunately, this craze did not long too much and it was realized that
there is no need to invent a new method (Kumaravadivelu, 2006). Instead there is a
need for unifying the useful parts of these innovations in order to create more
meaningful classroom procedures (Nunan, 2003). Lean might be helpful for creating
more fruitful learning atmospheres in educational institutions because modern
education requires for better procedures and Lean can be helpful in formulating new
and efficient methodological innovations in the field of ELT. In educational contexts
there are lots of problems like in many sectors, and these problems emerge from the
wastes in the educational processes. In other words, with applying LEM in
educational contexts, these wastes can be eliminated and a methodological
innovation can be developed in the perspective of Lean in order to provide better
learning opportunities to all of the school participants. Moreover, LEM can bring
continuous change and improvement movement to educational institutions, which
may lead to a more efficient learning for the students. Lean can be applied in all
educational contexts in order to keep up with the requirements of the modern

education. With the help of LEM all of the problems which are encountered in
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educational contexts can be solved, an environment, where mutual respect takes
place, can be achieved, a learning process, in which everybody takes place as a
problem solver, can be made real. In short, there is an immediate need for LEM in
language classes since language learning-teaching is a dynamic and fluid process.
There is a need for continuous improvement and even an integration of other

disciplines is required as well.

2.3. LEAN
2.3.1. THE HISTORY OF LEAN

After the Second World War, many countries had difficulties in the
productions of goods, like Ford’s and Sloan’s ideas about manufacturing cars, some
new ideas started to rise in Japan. In 1950s, the first idea of Lean was put forward by
Eiji Toyoda and Taiichi Ohno in Toyota Motor Company (Ohno, 1988). If it is
investigated deeply, the actual foundations of Lean are based on the Socratic Method
of questioning and the Scientific Method (Ziskovsky & Ziskovsky, 2007).

Eiji Toyada and Taiichi Ohno realized that Ford’s model of car production
was not suitable for mass production of cars in Japan and they started to develop
their own system. Toyota developed the Toyota Production System known as Lean
Production System due to its own needs in 1960s. At first, Lean faced with strong
resistance and rejection, and it was considered that Lean was just suitable for the
production systems in Japan but when 1980s came, especially in the USA, the same
production protocols were started to be used in car production, and Lean gained
world-wide fame (Womack, Jones & Roos, 1990). Lean was developed in order to
prevent the factors that affect the production of cars adversely but it started to be
used in every steps of the production cycle of cars soon after, and Toyota started to

get an advantage in the world market (Atkinson & Linehan, 2008).

In addition, many corporations realized the success of Lean and decided to
adapt it for their production systems. The question of “What is the ideal system?” is
the fundamental question that is being asked from the industrial revolution. It has
been already accepted that yesterday’s systems, methods and tools cannot be valid
for today’s or tomorrow’s conditions. Many companies and organizations in different

sectors find the right systems and procedures that meet the today’s conditions and
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needs in Lean thinking, so because of the requirements of modern education, the
principles of Lean thinking can help in the formulation of new and more efficient
educational methods and institutions (Carvelho et al., 2013). Like in many sectors,
there are lots of problems in education, especially concerning the quality and
efficiency of it. In fact, many of the problems in education stem from the wastes in
education, so an educational method can be developed with the help of Lean thinking
in order to eliminate wastes in education and provide more efficient education to
everyone. In short, not only industrial sectors like car production or machinery, but
also health care, law and education sectors have in interest applying Lean and its
tools in their systems (Gadre, Cudney & Corns, 2011). Starting from 1980s, many
efforts have been put in order to achieve transition to Lean in many sectors (Yiiksel,

2000).

2.3.2. LEAN THINKING IN GENERAL

In the most basic sense, Lean thinking can be described as ways to define
value, to put the value-adding actions in order to reach the best results, to implement
these value-adding actions continuously when requested, and to realize these actions
more effectively. Lean thinking shows ways to get more positive results with less
effort, hardware and space. It brings organizations closer to what customers want
from them (Womack & Jones, 2010). The main aim of Lean thinking is to deliver
value quickly to the ultimate customer, starting from the first raw material and
flowing seamlessly throughout the value-adding process. In order to achieve this, it is
necessary to look at the entire value chain as a whole, to eliminate wastes and to
direct all activities to create excellent value for the customer (Hines, Holweg & Rich,
2004).

In Lean thinking, the elimination of wastes has a main focus. Wastes can be
described as products which are waiting for re-process, products which are not
produced on demand and as a result waiting in the inventories, process steps which
are not really needed, unnecessary transportation of goods and employees,
employees who are waiting vacant in the next steps due to unfinished operations in
previous phases, products and services that do not meet the expectations of the

customers (Ohno, 1988). In other words, the main focus of Lean thinking is the
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elimination of wastes and continuous improvement of performance. In Lean
Thinking, there are seven types of wastes. Those are (Hines & Rich, 1997):
Overproductions, waiting, transport, inappropriate processing, unnecessary
inventory, unnecessary motion and defects. In order to achieve maximum potential of
an organization, these wastes should be eliminated from the processes at all costs. If
the elimination of the wastes has been applied accurately, the benefits of Lean

thinking can be seen clearly.

2.3.3. THE PRINCIPLES OF LEAN THINKING

There are five principles of Lean thinking and those are: value, value stream,
flow, pull and perfection. The concept of value is the critical starting point of Lean
thinking. The definition is made only by the end customer. In order for a value
definition to be meaningful, it must be expressed in terms of a particular product (a
combination of goods, services, or generally two) that meets the customer's needs at
a certain price at a certain time. The value is created by the manufacturer and it is the
reason for the manufacturer's presence when looking at it from the customer's

perspective.

A value stream is a set of activities that create value-added and non-value-
added activities which are needed to create a product along the main streams of each
product. The purpose of creating a value stream map which defines every process
required to design, order, and produce a product is to divide the process into three
groups: First, actions that really add value and as perceived by the customer, second,
actions that do not add any value, but are necessary for existing product
development, ordering and production systems, so they cannot be immediately
destroyed and finally, actions that do not add value and are needed to be immediately

destroyed as perceived by the customer (Sampson & Martin, 2005).

Another principle of Lean thinking is the flow principle, which ensures that
the stages of creating value are in flux. This flow is usually a cellular flow. This
cellular flow causes more discipline and speed. In Lean businesses, there is an
accurate relationship between speed and discipline. In the creation of processes, it is
accepted that the greater the discipline and the greater the speed (Dennis, 2002).
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In the most basic sense, attraction is the principle that goods or services
should not be produced without the customer's request. The best way to understand
the logic of pull is to go backward from production through all the necessary steps in
order to transport the customers’ desire for the real product (Womack & Jones,
2010). Organizations that define value correctly can realize the flow of value,
achieve uninterrupted flow of value-creating steps, and realize that customers are
attracted to the value of operation, and the endeavor is not the end of effort, time,
space, cost and error reduction process (Womack, Jones & Roos, 1990). These
principles have been developed for the manufacturing sector but can also be adapted
to the service sector and schools.

2.3.4. LEAN AND SIX SIGMA

Firstly, the main aim of six sigma methodology is to fulfill customers’
expectations, reduce the costs, increase the quality, improve the speed of the process,
and shrink the invested capital by expanding the shareholder value (George, 2002).
Six sigma methodology provides an organization-wide improvement, and it also
helps reducing the costs of operations. In the roots of six sigma, the desire to remove
or decrease the waste in the production processes can be easily seen. In addition, six

sigma enables producers to reduce defects and variation.

Six sigma can be defined as a continuous improvement movement, and like
other applications of Lean, it also aims to eliminate defects in order to increase
quality and harmony in the production processes. The steps of six sigma can be
abbreviated as DMAIC, and it stands for define, measure, analyze, improve and
control. In the step of define, a clear description of the problem is made. Next, in the
step of measure, a team works together in order to find every possible way to solve
problems. In the third step (analyze), a plan is formed which is assumed to carry the
organization to the desired point. In the step of improve, the plan which was
developed in the previous step is applied on the problems. Finally, in the last step,
the results of other steps are revealed. In the process of six sigma, new plans and
fresh ideas are tried to be formulated continuously in order to sustain the
improvement for the future (Anthony, 2011).
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From its nature of handling situations, it can be said that six sigma is an
efficient tool of Lean. Six sigma shows the same characteristics with Lean (Smith,
2003). Up to now many corporations have used it in their production systems and its

application to the other sectors is also probable.

2.3.5. LEAN MANAGEMENT AND THE EDUCATIONAL CONTEXTS

Lean management is a theory that aims to maximize the utilization of the
resources, and to eliminate the processes which do not add any value to the product.
Lean management is a theory which has emerged from Lean thinking, and it is
expanding gradually. There are a number of reasons that drive businesses to Lean
management. One of them is to reduce the cost to a minimum level while competing
with other businesses over time. These businesses constantly control themselves to
meet the requirements of Lean management. Lean management requires the
participation of all staff in the organization starting from low-level employees to

senior management (Wynee & Marovac, 1993).

In order to understand Lean management clearly, traditional management and
Lean management should be compared. First, in traditional management, the
business is planned by the director, and it is planned from a narrow perspective but in
Lean management, the business is planned by the director and team members, and it
is planned from a perspective which contains more knowledge and skills. Second, in
traditional management, risk taking behaviors are strictly punished, and there is an
individual work style, and also the prizes are individual too but in Lean management,
measured risk taking behaviors are encouraged, and the work-style requires inter-
dependency and solidarity, so the prizes are based on team-work. Finally, in
traditional management, best methods are decided by directors, and there are rules
mandated by management but in Lean management, all of the team members work
continuously in order to enhance the methods and the processes, and the directors try

to create a facilitating environment, where workers act in self-control (Miller, 1998).

Lean management requires deep thought. Not only in commercial enterprises,
but also in public institutions, management based on obedience is replaced with
management based on mutual communion and persuasion. The responsibility of

subordinates in hierarchical management is to follow the instructions from the



34

superiors. They are not supposed to produce thoughts; they are supposed to produce
the products. Today, when knowledge comes to fore, hierarchical organizations lose
its validity to a great extent in institutions. Now, all around the world, companies sell
more services and information than physical products (Womack & Jones, 2010). In
this direction, both private and public institutions should benefit from Lean
management in order to keep up with the requirements of the modern times in

management context.

In conclusion, Lean thinking and Lean management can be applied to many
sectors because in almost every organization, there are some processes that contain
waste. Lean aims to eliminate waste, and it will eventually end up with more value
with less work and less costs. Up to now, Lean management has been applied in
production, healthcare, law, local government, public sectors, and starting from
twenty-five up to fifty-five percent cost savings have been seen while the work
processes are improved (Fillingham, 2007; Kollberg, Dahlgaard, & Brehmer, 2007;
Radnor & Boaden, 2008; Radnor et al., 2006; Radnor & Wally, 2008). There are
some successful applications of Lean in ecucation as well (Tilfarlioglu & Anwer,
2017; Tilfarlioglu & Faraj, 2017). From these successful implementations of Lean, it
can be said that Lean should be applied in education sector, since there are many
problematic areas in education, and Lean can be helpful in solving these problems
(Thirkell & Ashman, 2014).

2.3.6. LEAN EDUCATION

Businesses need to provide required standards and meet the customers’
requests appropriately in order to survive, generate successful graphics, and increase
their market share. In order to achieve this, whether it is a public or private
institution, there is a need to take the necessary steps to be able to adapt to the
existing conditions. Whether they are universities or secondary education
institutions, educational systems also have wastes that they are not aware of. These
wastes are generally caused by the transactions brought about by the traditional
management. Some of the wastes arise from the directors, and some from the
regularities or employees. Adopting a Lean management approach, contrary to the

traditional management approach will enable to detect the wastes, and make
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improvements in the processes (Arnheiter & Maleyeff, 2005). Thus, institutions will

reduce their costs to a minimum, and increase their quality.

Although Lean thinking arises from the manufacturing sector, successful
applications are also being achieved in service sector in accordance with the studies
carried out. In order to create a Lean educational institution, directors and employees
have to make not only strong strategies, but also more effective management of the
classes, as well as practices to show them. Lean practices which can be performed in
educational institutions are explained in many sources (Eaker & Dufour, 2009;
Dennis, 2007; Jenkins, 2003; Jenkins, Roettger, & Roettger, 2007).

It has been realized that if educators use Lean techniques and tools in the
learning process, there will be continuous improvements in the teaching and the
learning processes, and students will acquire the required knowledge more
effectively (Emiliani, 2004). In addition, there is a need for Lean education not only
in higher education institutions, but also in primary, middle and secondary school
contexts. Indeed, there is a greater need for Lean in middle school contexts in Turkey
since students take the very first public examinations at this level. In brief,
educational institutions should use Lean Educational Method in their service, which
is based on the application of Lean thinking and Lean management tools, in order to

keep up with the requirements of time and modern education.

2.3.7. LEAN EDUCATIONAL METHOD

From the educational perspective, Lean can be described as a systematic
approach which removes the wastes from educational processes, and adds value to
the educational processes (Ziskovsky & Ziskovsky, 2010). Lean aims to extract all of
the factors which can be considered as waste in any job and purpose by adding value
to the educational processes. In addition, Lean can be described as an organizational
development program which strengthens the performance and job satisfaction of
everybody in an educational institution starting from students to school
administrators. Lean adds value to the processes by identifying and eliminating the
steps which create redundancy, which are not needed, which add no value, and which
even prevent the work being completed (Ziskovsky & Ziskovsky, 2010). By applying

LEM schools can become more competent in their organizations; teachers can
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increase learning performance of all students to highest levels, as a result an
atmosphere which contains eternal achievement and satisfaction can be created
(Balzer, 2010).

In order to understand LEM, the techniques and tools, which are used in
educational processes, should be investigated closely, and the first tool of LEM is
load leveling. Load leveling can be described as a Lean tool which balances the
curriculum, and this curriculum needs to be delivered to the students in an
educational year. Curriculum can be defined as a sum of the information that
students need to acquire in a period of their learning journey. Due to various reasons,
in each level, curriculum cannot be delivered to the students effectively, and through
their educational life, these unfinished curriculums have devastating effects on
students because students have difficulties in understanding the new information in
the next steps of the curriculum (Ziskovsky & Ziskovsky, 2010). In this context, the
main aim of LEM is to complete the curriculum effectively, and in this process some

other Lean tools are also being used.

In a load leveling plan, the process is needed to be separated into steps. The
first step is the identification of the current situation, and next an external
environment analysis is done. After that, the purposes of the educational institution
are determined and next critical success factors are specified. In the next step, the
comparison between school’s current educational strategy with the needs of today is
being done. Next, some predictions of the school’s future are provided. After that,
school’s new mission and vision is determined, and yearly targets are prepared in
line with the new mission and vision. At the end, a final education and training plan
is completed in line with the aims (Ziskovsky & Ziskovsky, 2010). The process of
the load leveling plan is a demanding job, and all of the possible missing time should
be taken into consideration, therefore two weeks of capture-time for the delivery of
the curriculum should be decided in case of any problems.

When preparing load leveling plan, brain and learning theories should be
taken into consideration in order to ensure that the students have been fully trained in
the given curriculum. Brain theory primarily deals with how the brain stores
information in memory. According to brain theory studies, it has been found that the
brain absorbs more knowledge if the information is provided in small quantities

continuously. In other words, students should not be provided with a hoard of
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unknown information in a short time, and they also should be provided with
processing time, and these time periods are generally sleep periods (Jenkins, 2013).
In addition, according to the studies which were conducted in advertising sector, it
was realized that in order to hold information in the short term memory, four
different repetitions are needed, and in order to transfer the information from short
term memory to long term memory, ten different repetitions are needed (Connell,
2005). In other words, in order to achieve full acquisition of the curriculum by
students, educators should repeat the knowledge by taking students’ learning styles
into consideration, and by doing this, they can easily achieve ten differentiated
repetition of the knowledge. Moreover, the time which is required to provide ten
impressions is named ideal learning time (takt time). In LEM, it is appropriate to
restrict this time period in a week, so ten different repetitions of the newly learned

knowledge should be done within a week.

Since LEM mainly aims to eliminate wastes in the educational institutions,
there is a need to find out the wastes in schools. In Lean education, the biggest waste
is using the school people’s capacities below their ability. In the essence of Lean
education, the most important wealth is human resources, so there is a need for
effective use of human resources. There are lots of wastes in educational institutions,
and they are listed as follows (Eaker & DuFour, 2015):

1- Students who cannot meet the required success and need to re-study the

curriculum.

2- Students who do not have the perspective of life-long learning, and the

students who are taking courses just for graduating from an educational institution.

3- Activities that do not add any value to education, and the activities which

are not relevant to real life.

4- Unnecessary staff and material movements due to wrong organization of

the work place, and the effort of the staff in order to solve these problems.

5- Mistakes in the delivery of the curriculum, and the decrease in the quality

and the increase in the costs due to mistakes in the delivery of the curriculum.

6- Taking more students than the optimum number, and giving education to
them.



38

7- Teachers’ inability to use their full potential when transferring knowledge.

8- Unused and unnecessary teaching materials which are waiting to be used in

the schools.

As it was mentioned before, there are some wastes in schools, and these
wastes should be avoided. In LEM, 5S tool (sort, set in order, shine, standardize,
sustain) can be used in order to remove wastes and increase the quality of education.
In the sort step of 5S tool, educational materials, which are needed in language
learning and teaching process, are separated from unnecessary materials, and the
removal of the useless materials from the educational institutions is carried out. Next,
in the step of set in order, learning places and materials are organized with a logical
order. In the step of shine, the educational materials are improved and placed
appropriately in line with work-flow. In the step of standardize, standards which
favor the activities in the shine step are established. In the last step of 5S; sustain, the
discipline to flow the first 4S is set up for all times (Dahlgaard & @stergaard, 2000).

The five basic principles of Lean education have a main focus in the
formation of load leveling plan too. There are five basic principles of Lean
education, and these are; definition of value, value stream, continuous flow, pull
system and perfection. First, in the principle of defining value, activities which can
add value to teaching and learning of the foreign language are determined, and how
and when these activities will be used specified in detail with the help of decision
matrixes. Next, in the principle of value stream, continuous learning of all school
components (students, teachers, directors, supportive staffs and parents etc.) is tried
to be achieved. In other words, the curriculum is needed to be updated and developed
in line with the needs of the students. Additionally, in the principle of continuous
flow, the activities, which aim to maintain continuous learning, are ordered logically
without any decrease in the quality of the language education. In the principle of
pull, nothing is done unless there is a need for it. In other words, since every student
has individual learning characteristics, the activities in the curriculum are shaped
according to students’ needs. Students also have a voice in the development process
of the curriculum, and they can make suggestions for it, so more innovative ideas can
also be put to the curriculum. In the last principle of Lean education (perfection), the
first four principles are tried to be maintained in harmony. In other words, perfection

principle primarily deals with the improvement of the language learning and teaching



39

process, therefore it brings continuous research, development and excellence
(Jenkins, 2003).

Kaizen, in LEM, is an innovative activity, which tries to find sustainable
ways for continuous improvement activities (Zimmerman, 1991). Kaizen activities
can be described as team workshops, in which every school component comes
together in order to generate new ideas, and these innovations are tested with another
tool of LEM, namely PDCA (plan, do, check, act) in order to foster continuous
atmosphere of language lessons with innovations. In the first step (plan), which parts
of the curriculum and language instruction need change are decided, and the probable
results of this change in the curriculum are planned. In the second step (do), the
details of the plan of the curriculum change are fixed, and in the third step, check is
being applied. In check, the plan is being applied in a smaller scale, and it is repeated
until the desired outcome (improvement in language learning) is achieved. Finally, in
the step of act, the innovation which has showed satisfactory result is applied all of
the school processes (Stecher, Kirby, Barney, Pearson, & Chow, 2004). In short,
PDCA is a scientific method which helps in deciding the effectiveness of the

innovations in language learning and teaching.

While preparing load leveling plans, there is a need for using the same
teaching procedures since students need patterns that they are used to. In other
words, language lessons should be formed in a way that students are familiarized
with because people generally need a specified framework for the acquisition of the
foreign language (Fitzgerald, 2006). With the help of a specified teaching design,
students will have less difficulty in newly taught material, and they will also easily
do their homework and execute their other responsibilities, since every classroom

routine is specified beforehand.

Exams are the indispensible component of all teaching processes, since exams
provide the information about how much the language instruction in educational
institutions is successful. In LEM, weekly small exams are advised together with
long term achievement tests or public exams. With the help of weekly small exams,
the errors and mistakes in the language learning and teaching process can be
diagnosed on the spot, and they can be treated immediately, so the possibility of
future learning problems can be prevented. In LEM, after the weekly small exams, it

is advised to carry out Pareto analysis in order to find out the most problematic parts
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in the language learning process. According to the rules of Pareto analysis, 80% of
the problems are brought by 20% of the most problematic parts (Akin, 2005). In
other words, in the process of Pareto analysis, 20% of the most wrongly answered
questions are determined in weekly small exams, and then these problems are treated
with Kaizen events, PDCA tool and if it is needed re-teaching of the materials.
Moreover, in order to prevent the mistakes in the language learning process rubrics,
control schedules and family signatures can also be used together with Pareto
analysis of weekly small exams. All of these innovative ideas that LEM brings to the
language education can facilitate instant intervention and resolution to the problems,
and they can even provide real-time performance information to teachers, students,
school administrations and parents (Ziskovsky & Ziskovsky, 2010). In short, one of

the main aims of LEM is to reach perfection through exams.

LEM targets achieving the ideal situation in schools, and for many
educational institutions, the ideal situation means the complete learning of the
language curriculum within an academic year. This ambitious aim can be made real
with developing Lean culture and Lean thinking in all of the processes of an
educational institution. With the help of Lean thinking, all of the wastes in the
processes of the schools can be eliminated, and with the help of Lean culture, an
atmosphere, which is respect-based, can be developed in schools. Lean culture
encourages everybody in the school process to become a problem-solver, and all of
the problems can be easily solved with the involvement of the people in the school
processes. In addition, the biggest problem in educational institutions, which is
blaming others for students’ failure in public examinations, can be solved since LEM

requires mutual respect and effort (Flinchbaugh & Carlino, 2006).

LEM can offer unlimited opportunities for improvement in language learning
and teaching. LEM aims to fix problems by investigating the roots of the problems in
the processes. Therefore, LEM can be extremely helpful for students who are
suffering from the problems in recent educational system. Actually, LEM is not a
prescriptive method; instead it is an organizational learning journey which aims to
bring continuous improvements to language learning and teaching (Flumerfelt,
2008). Thanks to the innovations that LEM can possibly brings to the field of ELT,
the language learning problems and high failure rates in public exams can be solved

easily, since language education requires continuous improvement.
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2.4. THE APPLICABILITY OF LEM IN 8" GRADE ENGLISH LESSONS IN
TURKISH MIDDLE SCHOOL CONTEXTS

Nowadays, large scale standardized tests (i.e. TOEFL, IELTS, PET, SAT,
TEOG etc.) play a major role in educational contexts, especially in Turkey. In middle
school contexts, when students reach the level of eighth grade Ministry of National
Education wants students take TEOG examination in order to place them to high
schools. The current TEOG examination has started from 2013-2014 academic year,
and it has been administrated for six different courses up to now. Those six core
courses are Turkish, mathematics, English, science, religion and ethics, and social
sciences. Additionally, TEOG exams are considered as one of the exams (usually the
second) which need to be administrated by the teachers in an academic term. There
are twenty questions for each of the core subjects. Within the scope of English
examination, there are questions for assessing grammatical knowledge, vocabulary
knowledge and reading comprehension skills and each question is in multiple choice

formats and consists of four options.

The basic feature of the new examination system (TEOG) is not taking a
picture of students’ instant performance; it IS assessing students’ performance in a
large period of time. Additionally, within the scope of TEOG exams, the results
obtained from all lessons are multiplied by their weight coefficients and scoring is
done on the scale of 700 (Elik, 2013). Unfortunately, students’ average grade taken
from TEOG English exam is quite low and it is necessary to implement an
innovative method, which is LEM, in order to increase students’ general achievement

in TEOG English examination.

TEOG English examination is held twice in an academic year, and it is
considered as the second written English exam in an educational term. Since
students’ English lessons are four hours per week, they have to take three written
English exams. The English course book consists of ten units in total, and the
students are responsible for the first three units in the first TEOG English exam, and
they are responsible for the first eight units for the second TEOG English exam. In
addition, MEB has defined the units for other written English exams, and wants
teachers to prepare and apply the exams in this framework. Moreover, in each
educational term, one of the written English exams besides TEOG English

examination, is required to include multiple choice test technique, and generally
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teachers who work in middle school institutions, come together and prepare the

exams.

When it is looked at the contents of the units of the first and the third exam
prepared by the teachers every semester, the following table appears. In the first
written English exam of the first educational term, the first two units are included in
the exam, and in the third written English exam of the first educational term, the first
five units are included. In the second educational term, the first written English exam
includes the first seven units, and the third written English exam includes the first
nine units, so the tenth unit is excluded from the evaluation. To interpret this picture,
it is seen that the learners are held responsible for more topics day by day both in
terms of grammar and vocabulary, and this situation undoubtedly leads students to
memorize the vocabulary and grammar structures without understanding them. In
this context, while the students are preparing for TEOG English examination, they
need creative and long-lasting language education rather than language instruction
based on memorization. In other words, vocabulary items should be reconciled with
the previous learning of the students. At this point, the techniques and tools of LEM

could be used.

One of the most important parts of TEOG English examination is the reading
comprehension questions, and this part is considered as the most difficult one by the
teachers because students don’t know sufficient vocabulary items, and they don’t
read texts in the target language, so they fail in reading comprehension questions.
The most challenging question types in reading comprehension questions are
paragraph and dialog sequencing questions because in these questions, the students
must know both the required vocabulary items and conjunctions related to the topic,
and have relevant knowledge of the subject. In this context, with the help of load
leveling plan and kaizen events of LEM, the achievement problems in TEOG English
examination can be solved. As it was mentioned before, the biggest obstacle in the
delivery of the curriculum is the time management because there are just four hours
of English lessons in a week, and all of the required vocabulary items, reading texts
and grammar structures should be completed within this time. In this context, the
time management issue can be treated with a standard work plan, which is formed
within the frame of LEM. Moreover, with the help of kaizen events and PDCA

procedure, innovative reading activities can be developed with the active
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participation of the students, so low achievement rates in reading comprehension
questions can be improved. In order to answer almost each question in TEOG
English examination, students need substantial vocabulary knowledge since every
question in the exam contains important vocabulary items from the course book, so
the problems, which are encountered in the vocabulary teaching sessions, can be
easily treated with ten different repetition technique and weekly short exams of
LEM.

When the course book of 8" grade English lesson is examined, there is
another issue to mention, which is, there is almost no activity that explains the
grammatical structures. Because of this problem, English teachers need to prepare
extra teaching materials; otherwise the learners cannot acquire the meaning of these
grammatical points. This problem can be solved with load-leveling plan because load
leveling plan uses decision matrixes in order to decide which teaching activity is the
most crucial, and then these extra teaching materials can be both applied and
developed with the help of PDCA tool of LEM, and these materials can be sorted and
sequenced with 5S procedure too. To sum up, nuisances that are being experienced in
TEOG English examination can be easily knocked down with LEM, which is shaped
in the framework of Lean thinking, Lean management, and Lean culture.



44

CHAPTER I

METHODOLOGY

3.1. PRESENTATION

In this part of the study, the research design is introduced in detail, then the
population and the setting of the study are defined. Additionally, the nature of the
data collection instruments are tried to be defined. Finally, the procedure of this
study, data collection and analysis process of the collected data are indicated.

3.2. RESEARCH DESIGN

Science can be described as the activities for discovering the truth, and
experimentation is the major activity in this process (Arikan, 2004). The nature is
generally reluctant to reveal its secrets but experimental studies can be used to find
the reality of the nature because in experimental studies, the discovered knowledge is
objective and this situation never changes depending on the observer (Cohen,
Manion, & Morrison, 2013). In fact, experimental research designs are one of the
main ways in discovering the reality especially in physical sciences, because
variables can be manipulated easily and accurately in laboratory conditions
(Comlekei, 2001). In educational studies it is really hard to carry out experimental
studies in social sciences because of the nature of the research process, unlike in the
studies of science, where laboratory conditions can easily be applied in order to see
the changes on dependent variables. In other words, good experimental designs
cannot be achieved easily in educational science but a good experimentation and
control can be succeeded through random sampling (Ekmeke¢i, 1999). Moreover,
experimental studies can be used in order to find and explain the reality (Altunisik et

al., 2007). In experimental studies, there is a need to create both control and
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experiment groups in order to reach a conclusion by comparing the results of the
treatment between the experiment and the control groups. Generally in experimental
studies, there is a correlation between the variables, and this correlation shows the
cause and effect relationship between the variables. Especially in educational
sciences, it is really hard to both measure and manipulate the variables because the
evaluation process of the variables is usually dependent on the topic, so when
conducting an experimental research in educational science, researchers should

handle the research process with utmost care (Yazicioglu & Erdogan, 2007).

This current study is based on experimental research design. First of all,
experimental research designs are used in order to answer the questions of the
experimental studies or test the hypothesis of these studies, so they are developed by
the researchers for these aims. In addition, experimental research design is the field
of research in which the data to be observed are generated to explore the casual
relationships between the variables under the control of the investigators (Ural &
Kilig, 2006). Experimental research designs are often used in language studies
because they provide high levels of control, if they are on a small scale and
manageable conditions (Bechhofer & Paterson, 2012). In other words, experimental
research designs are frequently used in order to find out the nature of the language
learning and the benefits of the new methodological innovations in the field of ELT
(Dornyei, 2007).

Experimental studies are carried out by investigating the influence of
independent variables on dependent variables, systematic changes are made in
controlled conditions, and results are monitored (Lipsey, 1990). In this study, there
are two independent variables; (1) how the implementation of LEM to 8" grade
English curriculum affects students’ general achievement in TEOG English
examination, and (2) how using the standard curriculum affects the students’ general
achievement in TEOG English examination. In this study, two groups of students
were chosen as experimental groups, and they were subjected to the treatment in line
with the requirements of LEM depending on the independent variables of the study,
and two groups of students were chosen as control groups in order to measure the
effects of independent variables on the dependent variable. All of the groups were
tested with the first TEOG English examination as pre-test, after that the treatment

based on LEM was provided to the experimental groups of the study. When the
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treatment sessions were over, all of the groups were subjected to the second TEOG
English examination as the post-test.

This study primarily tried to find out the effects of applying LEM on 8™ grade
English lessons and the results of the application of LEM in TEOG English
examination. In this context, after the pre-test, there were nineteen weeks available
for the application of LEM before the second TEOG English examination.
Experimental groups were treated with load leveling plan of the curriculum and other
innovations that LEM brought to the field of language teaching. This alteration in the

experimental groups was analyzed and compared with the control groups.

In the process of this experimental study, the control groups were subjected to
the standard curriculum and the activities in the course book (Upturn in English), and
then they took the pre-test and the post-test. These two control groups were selected
in order to determine if the independent variables of this study have an effect on
dependent variables. Finally, the grades obtained from the pre-test and post-test for
each of the above mentioned parts will be analyzed through one-way ANOVA to
find out whether or not English instruction in line with LEM has a positive effect
upon students’ achievement in TEOG English examination. The design of this study
is provided with this table:

Table 1. Research design of the study

Step The first The first The second The second
experimental | control group | experimental | control group
group (E1) (C1) group (E2) (C2)

1. Cluster Cluster Cluster Cluster
Assignment Assignment Assignment Assignment

2. The first The first TEOG | The first The first TEOG
TEOG English | English TEOG English | English
examination examination examination examination
(pre-test) (pre-test) (pre-test) (pre-test)

3. Treatment | = -----—-- Treatment |  -----—--

4, The second The second The second The second
TEOG English | TEOG English | TEOG English | TEOG English
examination examination examination examination
(post-test) (post-test) (post-test) (post-test)
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3.3. RESEARCH POPULATION AND SAMPLING

The participants who attended to this study were 8" grade students of Miinire
Kemal Kimoglu Middle School, Gaziantep, Turkey in 2016-2017 education year.
When the available population for a study is too big, it is advisable to choose a
sample (Ekmekg¢i, 1999). In this study, the researcher used cluster random sampling
in the purpose of minimizing the population because there were nine 8" grade
classrooms in Miinire Kemal Kinoglu Middle School, and the total number of eighth
grade students was 210. In addition, the students were placed to the classes
heterogeneously. In other words, no placement tests were used in the formulation of
the classes by the school administration, and students’ English level differentiates in
each class but it can be said that the general profile of the each classroom is almost
similar. This situation is the same in almost every public school because MEB
strictly forbids the formulation of special classes due to reasons of equality in

education.

In order to carry out this research, two classes of 8" grade students were
chosen as experimental groups, and two other 8" grade classes were selected as
control groups randomly because the researcher was giving English lessons just for
these four classes due to arrangement of the course load in this educational
institution. Moreover, in each class, the learners took four hours of English lessons
per week, and each lesson was 40 minutes. Other school subjects in this institution
were given in the native language of the students, which is Turkish, so the learners
had contact with English language in these lessons but there were also possibility of
exposure to English via internet, TV, social media and reading materials outside the

classroom.

The first (E1) and the second (E2) experimental groups were consisted of 20
students, in total 40 students were chosen as the experimental group, and they were
subjected to the treatment which is based on LEM. Before the treatment, the first
TEOG English examination was used as the pre-test, and after the treatment the
second TEOG English examination was used as the post-test. In addition, two 8"
grade classes were chosen as control groups (C1 and C2). Each of them contains 20
students, in total 40 students were selected in order to measure the effects of

independent variables over the dependent variables. Control groups were subjected to
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the English instruction in line with the defined curriculum and the course book,
which were prepared by MEB, and they were given the pre-test and the post-test.

3.4. DATA COLLECTION INSTRUMENT

In this study, the first TEOG English examination in 2016-2017 education
year was used as the pre-test, and the second TEOG English examination in 2016-
2017 education year was used as the post-test with the aim of collecting data. In each
TEOG English examination, there were twenty multiple choice questions with four
options, which were designed to assess the students’ grammar and vocabulary
knowledge, and also reading comprehension skills. In addition, in both TEOG
English examinations, the questions measured not only the level of understanding,
but also the ability to read more accurately, make correct inferences, and assess the
vocabulary knowledge of the students. The organization of the each question was in
an understandable context, and generally in a question-answer format, which

increases the quality of the questions.

In addition, these two TEOG English exams were prepared by MEB as the
second written English examinations for the each term in 2016-2017 educational
year. TEOG English examination is a part of a public exam in Turkey, and they are
prepared in the purpose of placing students to secondary school institutions. In the
first TEOG English exam, the students were required to answer questions from the
first three units of the course book (Upturn in English), and in the second TEOG
English exam, the learners were required to answer questions from the first eight
units of the course book. In this context, the main aim of TEOG exams was to
evaluate the students’ English knowledge in a large period of time with many topics,
not determining the students’ performance in a short notice with a single topic. Since
TEOG English examinations were prepared and administrated by MEB, they were
considered as valid and reliable data collection tools for the 8" grade English lessons.

3.5. PROCEDURE, DATA COLLECTION AND ANALYSIS

Firstly, all of the four groups of this study (2 experimental and 2 control
groups) were given the pre-test, which was the first TEOG English examination in
2016-2017 educational year (Appendix A). After that, the results of the pre-test were
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analyzed through independent samples t-test, then the treatment was started to be
applied on two experimental groups, while the two control groups followed the
standard 8™ grade English curriculum prepared by MEB. Moreover, According to the
Levene’s test result (F = .013; sig. = .910>.05), the collected data is appropriate for
experimental research design (Table 3).

In the treatment process, the first step was taking the approval of the school
administration (Appendix E), and then load leveling plan of the 8" grade English
curriculum was prepared in line with the requirements of LEM. Within the scope of
load leveling plan, the activities in the course book were modified by omitting and
re-ordering, and then a standard working week was developed in line with the load
leveling plan. This plan was also strengthened with kaizen events and PDCA tool of
the LEM. The main purpose of LEM is to eliminate wastes (overproduction, talent,
motion, time, processing, assets, capacity, knowledge and defects) in educational
processes, and all of these related wastes were tried to be avoided with the
application of innovative and continuous improvement based LEM to 8" grade

English lessons. (Table 2)

Table 2. Summary of the load-leveling plan

Unit Allocated | Communicative Functions Procedure
Time

4- 4 weeks | -Expressing concern and -Application of 5S.

Commu sympathy

nication ) :
-Handling Phone conversations
-Making simple inquiries -Presentation of the
-Talking about plans subject (PPTs, videos,

5-The |4 weeks |-Accepting and refusing songs, worksheets,

Internet . . vocabulary games, extra
-Giving explanations/reasons _ _
reading materials, home
-Making excuses .

works, rubrics were used

-Making simple requests depending on the topic).
-Making simple inquiries

-Talking about plans

-Telling the time, days and
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dates

Adventu
res

4 weeks

-Expressing preferences
-Giving explanations/reasons
-Making simple comparisons
-Making simple inquiries
-Stating personal opinions

-Talking about what people do
regularly

-Talking about past events

7-
Tourism

4 weeks

-Describing places
-Describing the weather
-Expressing preferences
-Giving explanations/reasons
-Making simple comparisons
-Stating personal opinions

-Talking about past events

8_
Chores

3 weeks

-Expressing feelings
-Expressing likes and dislikes
-Expressing obligation
-Giving explanations/reasons
-Making simple inquiries

-Making simple suggestions

-10 different repetition of
the newly learnt material
(notes, memos, messages,
phone conversations,
SMS, communicative
tasks, guessing word
meaning from the context,
reading comprehension
questions, real life tasks,
role-play and simulations
were used depending on

the topic).

-Kaizen events and
PDCA.

-Weekly small exams and

Pareto analysis.

-Family visits (after
lessons).

Weekly small exams were administrated to the students in order to treat the

learning errors on the spot and provide real-time performance information to both

students and parents. Especially, ten repetitions of the vocabulary items were tried to

be achieved with the help of reading and speaking activities, different kinds of

homework, video and listening activities. There were nineteen weeks between the
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pre-test and the post-test, and each week there were four 40 minute English lessons,
so the treatment of LEM lasted 76 course hours (Appendix F).

After the treatment process, the post test (second TEOG English examination)
was administrated to both control and experiment groups (Appendix B). The results
obtained from both pre-test and post-test were analyzed through one-way ANOVA in
order to find out whether the application of LEM has a positive effect on grammar,
vocabulary and reading performance of the eighth grade students. Finally, variance
analyses of the three language skills and components in TEOG English examination;
that is grammar, vocabulary and reading comprehension, were carried out in order to
analyze the scores taken from this examination. The f values were analyzed at .05
sig. level (p) and the data analysis was carried out with the help of SPSS 20 for

windows.
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CHAPTER IV

FINDINGS

4.1. PRESENTATION

In this chapter, the central of the issue of the research was focused. The
collected data of the study was analyzed statistically. The results of the study were
analyzed by using the Statistical Package for Social Sciences (SPSS). The statistical
analyses of the results of both the pre-test and the post-test for experimental and
control groups were provided. The data collected from the TEOG English

examinations were tabulated and visualized.

4.2. THE EFFECT OF LEM UPON ENGLISH LANGUAGE LEARNING

In this study, the control groups and the experimental groups were needed to
be at the same level of English language proficiency before the implementation of
LEM in eighth grade English lessons in the purpose of reaching reliable conclusions.
In fact, it is not an obligation for pre-test and post-test experimental research designs,
because the statistical comparison of both groups are still possible even though
experimental and control groups have different levels of English language
proficiency. Nevertheless, the level of students’ English language proficiency can
become one of the factors, which can influence the results, so it was taken one of the
variables. In fact, LEM can provide better results with more proficient learners or
high school and university students than with middle school and primary school
students and vice versa. The recent study is based on whether or not implementing
LEM to eighth grade English lessons has a positive effect on English language
learning, so it is a need to see that both the experimental groups and control groups

have nearly the same level of proficiency.
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Table 3. Pre-test mean scores, standard deviation, t and p values for the control

group and the experimental group.

EXPERIMENTAL OR Std. Error
COMNTROL M Mean Std. Deviation Mean
PRETOTAL  CONTROL 40 | 88000 3,80148 60107
EXPERIMEMTAL 40 | 87750 4,29363 67888
POST.TOTAL CONTROL 40 | 84500 443731 70160
EXPERIMEMTAL 40 | 13,3750 3,99800 63214

From this table, it can be seen that the analyses of the data gathered from the

pre-test (see Appendix C) showed that there was no statistically significant difference

between the experimental group and the control group before the study (t=.138;

p>.05). This result shows that both groups were almost at the same level of

proficiency and the experimental group was suitable to treat with LEM.

Table 4. Levene’s test for mean grades

Levene's Test for Equality of Variances

Sig.

PRE.TOTAL Equal variances assumed

Equal variances not assumed
POST.TOTAL Equal variances assumed

Equal variances not assumed

1,242

,269

,013

,910

Whether the data was suitable for the experimental research design, Levene’s

test was applied. Levene’s test for equality of variances showed that an F value .013

and significant value .910. This value is greater than .05. In other words, both of the

groups showed similar variance, which means these two groups are independent
from each other, that is independent samples t-test and one-way ANOVA are

appropriate for the research design of the study.
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Table 5. Pre-test and post-test mean scores and the standard deviation for the control
group and the experimental group.

t-test for Equality of Means

95% Confidence Interval of

Mean Std. Error the Difference
t df Sig. (2-tailed) Difference Difference Lower Upper
,138 78 ,891 ,12500 ,90673 -1,68017 1,93017
,138 76,872 ,891 ,12500 ,90673 -1,68058 1,93058
-5,215 78 ,000 -4,92500 ,94437 -6,80510 -3,04490
-5,215 77,167 ,000 -4,92500 ,94437 -6,80542 -3,04458

In Table 5, it can be clearly seen that the post-test mean score of the
experimental group has relatively increased when it is compared to its pre-test mean
score and it is relatively higher than the control group’s post-test mean scores as a

result of implementing LEM in English lessons.

In Table 6, it can be seen that there is a statistically significant difference
between the post-test mean score of the experimental group and the control group. In
other words, there is an increase in the experimental group’s achievement level in
TEOG English examination as a result of the implementation of LEM to eighth grade

English curriculum.

Table 6. Variance analysis of pre-test and post-test mean scores of the control group
and the experimental group.

ANOVA
Sum of
Squares df Mean Sgquare F Sig.
FRETOTAL  Between Groups 313 1 313 018 891
Within Groups 1282575 78 16,443
Total 1282,887 79
FPOST.TOTAL Between Groups 485113 1 485113 27,187 .oao
Within Groups 1391,275 78 17,837
Total 1876,387 79

In table 6, variance analysis of the mean scores shows that there has been a
statistically significant positive change in the dependent variable (English language
learning) because the F value and the p value shows a difference between the mean

scores (F = 27.197; p<,05). It has been verified that the implementation of LEM in



55

eighth grade English lessons has a positive effect on TEOG English examination

achievement.

43. THE EFFECT OF LEM UPON VOCABULARY, GRAMMAR AND
READING COMPREHENSION

Up to now, it has been demonstrated that implementing LEM on eighth grade
English curriculum has a positive contribution upon English language learning in
general. Additionally, this study aims to find out whether or not the application of
LEM in English language lessons has a positive effect upon vocabulary, grammar
and reading comprehension skills.

Table 7. Mean scores and standard deviation of pre-test and post-test scores for
vocabulary, grammar and reading comprehension sections of the test.

Group Statistics
EXPERIMENTAL OR Std. Error
COMTROL i Mean Std. Deviation Mean
PREVOCAB COMNTROL 40 2,2250 116548 18428
EXPERIMENTAL 40 1,7750 1,02501 J6207
POSTWOCABE CONTROL 40 2,3250 1,09514 A7316
EXPERIMENTAL 40 31000 708492 11208
PRE.GRAM COMNTROL 40 1,8250 110680 7500
EXPERIMENTAL 40 20250 1,087449 17383
POST.GRAM COMNTROL 40 1,7000 1,34354 21243
EXPERIMENTAL 40 28250 1,03487 6364
PRE.READ COMNTROL 40 48500 237022 AT4TE
EXPERIMENTAL 40 48500 285504 45142
POST.READ CONTROL 40 4 5000 269853 A2667
EXPERIMENTAL 40 74250 2,8594904 45838

It can be seen in the Table 7 that the treatment (application of LEM) has a
positive effect on vocabulary, grammar and reading achievement. The experimental
group’s pre-test mean score was 1.775 in vocabulary, 2.025 in grammar, 4.950 in
reading; whereas in the post-test the mean scores increased to 3.1 in vocabulary,
2.825 in grammar, 7.425 in reading. Therefore, this situation shows a positive change
in vocabulary, grammar and reading achievement. Moreover, the mean scores and

the standard deviation values are the highest in reading section, and it demonstrated
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that the application of LEM led to a greater increase in reading comprehension. This
could be a result of load-leveling plan and PDCA tool of LEM in English lessons.

Table 8. Variance analysis of the mean scores for the vocabulary part of the test.

ANOVA
sum of
Squares df Mean Sguare F Sid.
FRENVOCAE Between Groups 4050 1 4050 3,362 071
Within Groups 93,950 78 1,204
Total 98,000 749
POSTVOCAE  Between Groups 12,012 1 12,012 14116 000
Within Groups 66,375 78 8481
Total 78,388 749

When Table 8 is investigated, it can be seen that in vocabulary acquisition
there is a positive change on behalf of the experimental group. The values in the
table shows that there is a statistically significant difference between the post-test
and pre-test mean scores. (F = 14.116; p<.05). It can be concluded that the
application of LEM in vocabulary sessions was successful.

Table 9. Variance analysis of the mean scores for the grammar part of the test.

ANOVA
sum of
Squares df Mean Square F Sid.
FRE.GRAM Between Groups 800 1 800 658 420
Within Groups 84,750 7a 1,215
Total 85,550 74
FPOST.GRAM  Between Groups 25313 1 25313 17,601 0o
Within Groups 112174 7a 1,438
Total 137,487 74

Another aim of this study was to see whether there is a positive change in
grammar achievement. When the experimental group’s pre-test and post-test mean
scores are compared, it can be easily observed that the students have increased their

achievement in the post-test, and they gained better results in the post-test compared
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to pre-test. When Table 9 is investigated closely, it can be observed that the
application of LEM in grammar sessions has positively contributed to learners’ test
scores in grammar questions (F = 17.601; p<.05). It means that the treatment caused
a positive change in the independent variable. Additionally, the results related to the
effect of LEM on learning grammar structures of the English language showed the
characteristics, and there is a significant increase in the mean scores of the grammar

part of the test, as well.

Table 10. Variance analysis of the mean scores for the reading comprehension part
of the test.

ANOVA
Sum of
Squares df Mean Square F Sia.
PRE.READ Between Groups ,200 1 ,200 0249 BB4
Within Groups 537,000 74 G,885
Total 537,200 74
POST.READ  Between Groups 171,112 1 171,112 21,816 Ri[]i]
Within Groups 611,775 74 7,843
Total 782888 74

When Table 10 is investigated, it can be observed that the application of LEM
in eighth grade English lessons has a positive effect upon learning the reading
comprehension skills (F = 21.816; p<.05). Additionally, the mean score of the post-
test in this section is relatively higher than the pre-test, and this shows that the
treatment has caused a positive change in reading comprehension skills of the

learners.



58

CHAPTER V

DISCUSSIONS

5.1 PRESENTATION

This chapter of the study focuses on discussion of the results. The data
collected from both pre-test and post-test was investigated closely. The results were
tabulated and visualized in this chapter in order to demonstrate the main aim of the
study in this chapter.

5.2 DISCUSSION OF THE RESULTS

When the data collected from both pre-test and post-test was analyzed
through one-way ANOVA and comparing the mean scores of the pre-test and post-
test, it was seen that there was a statistically significant difference on language
learning on behalf of the experimental group. In other words, application of Lean to
eighth grade English curriculum had a positive affect on the language learning;
therefore the treatment was successful on the dependent variable. Moreover, it has
been showed that the application of LEM in middle school contexts is probable like

Ziskovsky and Ziskovsky (2010) suggests.

In addition, it was supposed to see an increase in the mean grades of the post-
test of the control group because in the process of the study they took foreign
language instruction through traditional methods. Contrarily, there was a decrease in
the mean scores of the control group because there was an increase in the vocabulary
items, grammatical items, and reading texts and topics day by day, so traditional
methods could not meet the requirements of the post-test in the end. As a result, like
Tatikonda (2007) states, foreign language instruction should be modified with the
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innovations that LEM could possibly bring the classrooms in order to provide

everyone in the school process with their needs.

When the mean grades of the post-test of the control group were closely
investigated, it can be seen that there is almost no statistically significant
improvement for the control group. Nevertheless, in some parts like vocabulary there
iIs a relatively slight difference between the pre-test and the post-test. It is obvious
that vocabulary teaching through traditional methods has brought an increase in the
related sections of the test but the whole picture says the opposite. In the other parts
of the test (grammar and reading comprehension) there is a slight decrease (Figure
1).

4,85

Vocabulary Grammar Reading

M Pre-test M Post-test

Figure 1 Pre-test / post-test mean scores of the control group for the main exam
parts.

The data collected from the control group has showed promising results for
language learning because in all parts of the post-test mean scored of the control
group, there is a positive increase on learners’ achievement. Therefore, it has been
seen that LEM can increase the achievement in public exams through its tools and
techniques (Flumerfelt, 2008). In other words, foreign language instruction through
LEM has a positive effect upon learning grammar, vocabulary, and reading

comprehension skills (Figure 2).
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8 7,425

Vocabulary Grammar Reading

M Pre-test M Post-test

Figure 2 Pre-test / post-test mean grades of the experimental group for main exam
parts.

Additionally, in Figure 3 the change that the treatment has brought in the
experimental group is visualized. It can be seen that in vocabulary learning, there is
the most significant improvement. This change can be attributed to ten different
impressions and the load-leveling plan of the LEM (Ziskovsky & Ziskovsky, 2007).
The difference between the mean scores of the pre-test and the post-test is 4,6; in the
vocabulary part of the test is 1,325; in reading comprehension part of the test is
2,475; lastly the difference in the grammar part of the test is 0,8. In other words, all
of the results have showed a statistically significant change. Especially, in reading
comprehension part of the test, there is an apparent improvement and this success
can be associated with kaizen events and PDCA procedure because in the treatment
process the learners were provided with kaizen events and the results of these events

were actualized with PDCA cycle and perfection was obtained in reading sessions.
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Figure 3 The change in the achievement level of the experimental group.

All of the analyses and the illustrations in this part have showed that LEM
can be successful in middle school contexts. Even if Lean is famous especially in the
business, with this study, it has been showed that Lean can provide better results in
education too. In fact, there are many studies of Lean in higher education institutions,
but there is almost no study in the context of middle school. With this study, it has
been showed that LEM can be applied to middle school contexts and satisfactory
results can be obtained in this context like in other educational contexts and business
sectors (Balzer 2010).

Lean primarily deals with the identification and the elimination of the wastes
in the institutions, and there are lots of wastes in the processes of any school. Firstly,
Lean gets rid of the wastes, cleans the learning environment (5S), modifies the
curriculum (load-levelling), and finally, sustains the innovation through perfecting it
(kaizen events, PDCA procedure), and at the same time reducing the costs (Womack
& Jones, 2003). From the findings of this study, it has been seen that LEM has
achieved more fruitful language learning in middle school contexts and made the

education system more successful in the institution.
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CHAPTER VI

SUMMARY, CONCLUSION AND RECOMMENDATION

6.1 PRESENTATION

In this final chapter of the study, a summary of the study will be provided at
first. Secondly, conclusions derived from the analyses are reviewed briefly. At the
end, some possible recommendations for further research are presented in this

chapter considering the related issues of this current study.

6.2 SUMMARY OF THE STUDY

The primary aim of this study was to find out whether or not the application
of LEM in eighth grade English curriculum had a positive effect upon English
language learning. In the treatment process, all of the innovations that Lean brought
to language classrooms were tried to be achieved through its tools and techniques
(load-leveling plan, 5S, PDCA, ten different impressions, kaizen events etc.). The
differences that brought by LEM in grammar, vocabulary, and reading
comprehensions were investigated through a very famous public exam in Turkish

middle school contexts that is; TEOG English examination.

In this study, an experimental pre-test / post-test experiment and control
group research design was used in order to see the differences that LEM can employ
in foreign language learning. All of the participants in this study were eight grade
students of Miinire Kemal Kinoglu Middle School. Additionally, in this study a
cluster random sampling was used and the participants were randomly chosen from
the eighth grade students in order to create both experimental and control groups, and
both of them had 40 students. The first TEOG English examination in 2016-2017

educational year was used as the pre-test (Appendix A) and the second TEOG
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English examination in the same educational year was used as the post-test
(Appendix B).

All of the parts in both examinations that is; vocabulary, grammar and
reading comprehension were decided for a data collection process. Between two
exams there was a time period of nineteen weeks, and the experimental group was
subjected to language instruction in line with LEM. In the treatment phase of the
study, first the wastes in language education were identified and eliminated, optimum
use of existing teaching resources were tried to be made real with the 5S tool of
LEM, a load-leveling plan was formed in line with the needs of the students and ten
different impressions of the newly learnt material. Finally, with the help of kaizen
events and PDCA tool of LEM, the perfect flow of this educational innovation was
tried to be achieved. As a result, in this study the experimental group showed better
scores in the post-test, and the researcher at the same time English teacher of the
participants has been awarded with certificate of achievement due to an observant
increase in the results of the test (Appendix D). As Gonzales (2015) states if
language teachers are recognized by the educational authorities, the motivation to
stick with the educational innovations can continue, and they enhance on their sense
of professional identity and self-confidence, so the researcher is really pleased to be

recognized by MEB.

Additionally, the core of this study was the statistical comparison of the
results both taken from the pre-test and the post-test of the both experimental and
control groups. At first, the grades obtained from the pre-test of the both groups were
compared and it was realized that both control group and experimental group had
almost the same results, which showed no statistically significant difference, so a
parametric research procedure, which is one-way ANOVA, was suitable for this
study (Appendix C). Moreover, the mean scores of the post-test and the pre-test for
both experimental and control groups were analyzed through one-way ANOVA. In
the study, the f value was analyzed at .05 significance level (p). the data analyses
were executed with the help of SPSS 20 for windows. Finally, variance analyses of
the post-test results have showed that there is a statistically significant improvement
on behalf of the experimental group thanks to the treatment which was in line with
the requirements of LEM. The analyses of the collected data for the each part of the

test (grammar, vocabulary, reading) were also carried out with the same statistical
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procedures. It has been seen that LEM, with its tools and techniques, can
approximate the language learning, and this approximation may bring limitless

success for everyone in the school environment.

6.3 CONCLUSIONS

In almost every educational context, large scale standardized tests (i.e.
IELTS, LYS, PET, TOEFL, SAT, TEOG etc.) play a major role, and in this study the
effect of applying LEM in middle school’s eighth grade English lessons on TEOG
English examination achievement has been investigated. Within the context of the
study, two classes of eighth grade students were selected as experimental groups and
two classes of eighth grade students were chosen as control groups through cluster
random sampling. The first TEOG English examination was used as the pre-test and
the second TEOG English examination was utilized as the post-test. After the pre-
test, a Levene test was applied to the pre-test results and it has been seen that these
two groups are independent from each other and they are suitable for the t-test and
ANOVA. In other words, both of the groups had almost the same English language
proficiency before the treatment of LEM to the experimental groups. In the first
TEOG English examination the students were held responsible for the first three
units of the course book, and for the second TEOG English exam the students were
held responsible for the first eight units of the given course book. In other words, it
can be seen that day by day the students were held responsible more topics in terms
of vocabulary, grammar and reading, and this situation forced students to just
memorize the related knowledge without understanding them. Unfortunately, most of
the times, the results were disappointing for the students. Due to this situation, it was
realized that the students were in need of a more creative and lasting language
instruction, so the implementation of LEM to the some of the eighth grade English

classes was started.

In the experimentation process, the very first step was taking the school
administration’s approval for the study. After taking the required permission, the
load-leveling plan of the eighth grade English curriculum started to be implemented
in experimental groups, and this plan was prepared in line with the requirements of

LEM beforehand (Appendix F). In the essence of load-leveling plan, the language
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learning and teaching activities were adjusted by re-ordering and omitting. After this
phrase, a standard working time and procedure was decided and it started to be
implemented in every teaching week. In addition, the load-leveling plan was also
consolidated with kaizen events and PDCA procedure of LEM and innovations in the
language classes finally took place. The wastes in the educational processes were
identified and eliminated beforehand and the precious time of the students’ was used
more effectively thanks to these modifications in the curriculum. In almost every
class, ten differentiated repetition of the taught information was tried to be achieved
with the help of many entertaining activities, different kinds of homework and video
and slides. It has been seen that the implementation of LEM to the eighth grade
English curriculum has enriched the learning experience both for the teacher and the
students from the very first days of the experimentation. As it was mentioned before,
exams are one of the indispensible components of all teaching processes because
they give information about how much the language teaching is efficient in
educational institutions. Moreover, in order to keep record of the experimental
groups’ progress, weekly small exams were applied in the aim of diagnosing the
learning problems on the spot and real-time performance information to both the
students and the parents. From the first days of the implementation of LEM, the
experimental groups showed better results and this good situation in the achievement
level of the students led to more fruitful learning and teaching atmosphere both for
the teacher and the students. As a result in this present study, the experimental
groups showed better scores in the post-test. Thanks to this emergent improvement in
the average grades of the students, the researcher has been given a certificate of
achievement by MEB (Appendix D). When the teachers are recognized by the
educational authorities due to their efforts in the teaching processes, their motivation
to implement educational innovations can survive, and the teachers can create a
better sense of professional character and self confidence (Gonzales, 2015). In other
words, thanks to the promising results that LEM has brought to eighth grade English
lessons, the researcher has been recognized by the educational authorities and he is

eager to carry out LEM in his future lessons.

In this study, it has been concluded that the application of Lean to the field of
English language teaching is quite possible, and LEM has a positive effect upon

foreign language in general. Actually, Lean is not just a prescriptive method; instead
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it is an organizational learning journey, which aims to bring continuous improvement
to the field. Thanks to the innovations that Lean can possibly bring to the education
of English language, the problems in this field can be easily solved since education
requires continuous development. Moreover, LEM has a positive effect upon
vocabulary, grammar and reading comprehension learning. The variance analyses of
the post-test results of the experimental group showed that there is a statistically
significant improvement on behalf of the experimental group because of the
treatment of LEM in English lessons. The analyses of the collected data for the each
parts of the test, which are grammar, vocabulary and reading, were also conducted
with the same statistical procedures and it has been seen that the implementation of
LEM can approximate the language learning and teaching processes. In other words,
Lean can offer unlimited opportunities for improvement in language learning and
teaching (Flumerfelt, 2008). Because of these features in its nature, Lean is totally
suitable for Turkish educational contexts, since most of the language teachers in this
country rely on or forced to use course books to provide language learning activities
but with the help of LEM, course content can be sorted easily and innovation can

take place in the classrooms.

Applying LEM in language classes can be considered as exploratory practice
since Lean promotes the idea of ongoing research rather than a short-term trial and
error process, so the benefits of LEM are indefinitely sustainable, and at the same
time, it minimizes the effort for the innovation in the language classrooms. In other
words, Lean is just not appropriate for the business operations, it is also a good fit for
the field of language education, and with this study, and it has been proved. In fact,
some applications of Lean can be seen in higher education institutions (Antony,
2014; Carvalho, Lopes, Ramos, Avila, Bastos, Fonseca, & Martens, 2013; Comm &
Mathaisel, 2005; Gadre, Cudney, & Corns, 2011; Heinemeier, 2014; Ranky, Kalaba,
& Zheng, 2012; Thirkell & Ashman, 2014; Van Til, Sengupta, Fliedner, Tracey, &
Yamada, 2005) but this study is the first study which was conducted in Turkish
middle school contexts and resulted with satisfactory conditions both for the teacher

and the students.

In addition, Lean aims to fix the problems by investigating the roots of them
in the processes; it does not aim to fix the students. It can be said that one of the

major problems in the Turkish educational context is “out-of-field teachers”. These
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teachers were hired by MEB because there was an enormous need for the English
teachers. In order to consolidate English language teaching in this country, these
teachers should be informed with LEM since it can be easily applied to the problem-

solving and pragmatic nature of the teachers’ job.

As Balzer (2010) states Lean means doing more with existing resources.
Every year millions of Euros are spent for English course books and most of them
are exported from foreign countries, so this situation leads to a serious loss of
national wealth. If LEM was used in a country scale project, there would be a
decrease in the cost of education, and this national wealth could be used for the next
generations. In this study, no extra-course books were forced to be bought by the
teacher, the researcher himself created load-leveling plan and additional language
learning materials (PPTs, worksheets, vocabulary exercises, videos, weekly small
exams etc.). In other words, it has been seen that with less money and existing
resources, an increase can be achieved in public exams with the help of LEM.

Last but not least, Lean can be extremely useful for students, teachers, parents
and schools administrators who are suffering from the problems in the recent
educational system. Moreover, by adopting LEM, educational institutions may
allocate and utilize precious resources to main competencies. LEM may become
widespread in this country, and it can create a ripple effect in Turkish educational
contexts. In order to understand Lean in a better way, the shape of Lean educational

institution was formulated by Yal¢in Tilfarlioglu (2017) (Figure 4).



68

Complete Learning — High Quality — Completed Curriculum — Low Cost

Lo Leaine | S S | P S
Waste Prevention Systematic Thinking

Common Sense 1k

FDCA Added Value
Learning Theory Erzin Theory
Flanning Seeking Perfection

Authorization Value Flow
Error Preven tion Repetition
Teaching Design Real-Timing

Control Point Mapping

Standardization:
Process ement, 55, Standard Weel, Time

Figure 4. The shape of Lean educational institution

6.4 RECOMMENDATIONS FOR FURTHER STUDY

The main purpose of this study is to find out whether or not the application of
LEM has a positive effect upon language learning. The data collected from both the
pre-test and the post-test, and the statistical analysis of them constitutes the main
structure of the study but at the same time, it limits the study. Actually, Lean
practices are really good examples for action research designs and the actual
situation in Lean classes or even in Lean schools can be investigated through the

requirements of the action research.

The participants of the present study were chosen from a middle school in
Gaziantep. In order to generalize the effect of LEM in the whole country, further
research can be conducted in other cities in different contexts such as in primary
schools, high schools, universities and even kindergartens. In this study, LEM has
positively contributed to language learning and teaching but it is also possible to
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implement LEM in other courses too. In other words, the effect of applying LEM in

other lessons can be compared with language lessons.

In this study, it has been found out that LEM has positively affected grammar,
vocabulary, and reading comprehension learning. Further research can be conducted
on especially productive skills of the language (speaking, writing), and the other
receptive skill, that is, listening. The teacher roles and the student roles in a Lean
classroom can be closely investigated, and the interaction during a Lean lesson can
be analyzed through discourse analysis. Additionally, a figure has been developed in
order to explain LEM in detail and show its place in the field (Figure 5), and it is
supposed that this figure will be helpful for the future studies.

Figure 5. The place of LEM in ELT
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24KASIM 2016 Saat: 11.20 KITAPGIK TURU

SORU SAYISI :20
SINAV SURESI : 40 Dakika

Adi ve Soyadi SRR
Sinifi s e A R R A A A AR ARR RS
Olirenc Numarsst Bvmmmanmummmssummesmanmis

OGRENCILERIN DIKKATINE!

1. Sinif 6renci yoklama listesinde belirtilen
sinifta ve sira numarasinda oturunuz.

2. Cevap kagidindaki kimlik bilgilerinin
dogrulugunu kontrol ediniz. Bilgiler size ait
degilse veya cevap kagidi kullaniimayacak
durumdaysa sinav gorevlilerine bildiriniz.

SINAV BASLAMADAN ('5N9E ) 3. Kitapgik tiiriinii cevap kagidindaki ilgili
KITAPCIGIN ARKA KAPAGINDAKI alana kodlayiniz.
UYARILARI MUTLAKA OKUYUNUZ. 4 Cevap kagidi tizerindeki kodlamalari

kursun kalemle yapiniz.
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INGILizCE
1. Bu testte 20 soru vardir.
2. Cevaplarinizi, cevap kagidina isaretleyiniz.
3. Kate:----?
1-11. sorularda bos birakilan yere uygun Sam : They are delicious.

gelen kelime ya da ifadeyi igaretleyiniz.

A) Why do teens prefer playing soccer

B) Why are pizza and chips so popular

C) What kind of music are you listening to

D) What do people like eating in your country

1. sally : Do you like eating French toast?

Jeremy : - - - -. | think it is not tasty.
A) That's better B) No problem
C) Not really D) Sounds great

4. Ekin : We're going to watch a thriller tonight.
Would you like to come?
Terry : I'm not into thrillers because they are

Sorry. | can't help
you now.
Because - - - -.

There is a problem
with the brakes.
Can you fix them

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

unbearable.
Ekin : What do you enjoy watching then?
Terry : - ---. They are great fun.

A) | enjoy watching a movie alone
B) | dislike going to the movies

C) | prefer watching comedies

D) | never watch a sci-fi movie

A) | have no time to fix the brakes
B) | am very good at fixing bikes
C) | know how to fix the brakes
D) | really love fixing bikes
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5. Adam : Can | invite my friends to our house
tonight?
Mother : - - - -. Your father doesn't feel well
today and wants to rest for a while.
Adam : OK. We will meet at a café then.

A) Yes, you can B) Great idea
C) That's right D) I'm sorry
6. Wendy :----?

Robin : Twice a day.

A) How often do you brush your teeth

B) What time are you going to pick me up

C) When does your geography lesson start
D) Where would you like to go with your family

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

7.

They are like,
our brothers
and sisters.

They never

lie to you. They always

back you up.

A) Where do you eat with your buddies

B) What do you think about true friends

C) What do you do with your true friends

D) Where do you hang out with your buddies

Anna :----?
Arda : By bus.

A) When does he start work

B) Why does she go to work

C) Where does his brother work

D) How does she usually go to work
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9. Karl : Would you like to study with me at
my place this evening?
Brad : Sure. What time shall we meet?
Karl : ----
Brad : Gotit. See you then.

A) Every day B) At 7.30 p.m
C) On Wednesday D) On 12" December

10. Elif :----?
Edd : | am! I'm going to play the guitar at the
party.

A) Does your sister like jazz music
B) What kind of music are you into
C) Do you often listen to pop music
D) Who is responsible for the music

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

£ A

~/ iNciLizce

1.

Wait for 5 minutes until it boils.
Then, turn down the - - - - to

A) jug B) bowl
C) cooker D) knife

12. Your friends invite you to watch an action
movie. But you don’t like watching them.
What do you say to refuse the invitation?

A) It's a bad idea. | dislike action movies.
B) Sure. Action movies are my favorite.
C) Sounds good. | love action movies.
D) I'd like to. I'm into action movies.
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13. “Selim prefers snowshoeing. It is his 14. “Musicis my life. | practice the drums every day.”
favorite activity” ifadesini anlatan gorsel ifadesini anlatan gorsel agagidakilerden
asagidakilerden hangisidir? hangisidir?

A) A)

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

D) D)
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15-17. sorulari agagida verilen mesajlagma- 18-20. sorulan asagida verilen metne gore

ya gore cevaplayiniz. cevaplayiniz.

Hi, I'm Joyce. | dislike eating meat so | always
prefer vegetables. My favorite dish is vegetable

Bob pizza. It is very easy to make. If you don't like
There is a great thriller tomorrow night. eating meat like me, here is my recipe:
Shall we go to the movie together? — First, cut and slice the vegetables.
Robert — Then, put all the vegetables in a frying pan
(F d fry them for 10-15 minutes
I'd love to, but we're going to study and ry : .
with friends for our history exam. — Atfter that, put all the cheese and the fried
vegetables on the top of the pizza bread.
E",‘f" — Finally, bake the pizza in an oven for about
Sure, I'd love to. Actually, romances are 5 minutes.

my favorite but | can join you this time. : i .
: Sl It's OK. I'm sure you will all like it. Enjoy your

delicious pizza.

Kate
—\

I'm sorry, but | dislike that kind of movies.
| love watching comedies at home.

18. Joyce ----.

A) always enjoys eating meat like others
B) hardly ever eats vegetables in a dish
C) says the recipe is difficult to make

D) thinks people will enjoy the pizza

15. Robert refuses Bob’s offer because he - - - -.

A) is not into romances

B) does not like thrillers

C) dislikes seeing movies

D) has another plan with friends

19. Before putting the vegetables in a frying
pan, you - - - -,

OLGME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

A) should keep them in an oven

B) steam them for 10-15 minutes

C) have to put them on the pizza bread
D) need to cut and slice the vegetables

16. Ellen----.
A) is busy that night
B) accepts her friend's offer 20. After baking the pizza in an oven for
C) never watches romances 5 minutes, - - - -.

D) prefers watching movies at home
A) your pizza is ready to eat
B) you can fry the vegetables
C) your meat is ready to serve
17. Kate - - - -. D) you can prepare the ingredients

A) enjoys watching something fun

B) always watches thrillers at home L

C) never refuses her friends’ invitations TEST BITTI. o
D) prefers studying at home with friends CEVAPLARINIZI KONTROL EDINIZ.
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SINAV BASLAMADAN ASAGIDAKI UYARILARI MUTLAKA OKUYUNUZ!

= 3

Ogrenciler, sinav kurallarina ve salon gérevlilerinin tim uyarilarina uymak zorundadirlar.
2. Sinav bagladiktan sonra 6grencilerin salon goérevlileri ve birbirleri ile konusmalari;
kalem, silgi vb. seyleri istemeleri yasaktir.

Cevap kagidiniz: silinmeyen bir kalemle imzalayiniz.

4. Sinav sirasinda ganta, cep telefonu, saat, kablosuz iletisim saglayan cihazlar ve
kulaklik, kolye, kupe, bilezik, yuzuk, bros ve benzeri egyalar ile her tirll elektronik ve/
veya mekanik cihazlar yaninizda bulundurmayiniz. Bu araglari kullanmaniz ve kopya
cekmeye tesebbis etmeniz halinde sinaviniz gegersiz sayilacaktir.

5. Soru kitapgiginin sayfalarini gérevlilerin uyarilan dogrultusunda kontrol ediniz, baski
hatasi var ise degistirimesini saglayiniz.

6. Cevaplamaya istediginiz sorudan baslayabilirsiniz.

7. Soru kitap¢iginin igindeki bos alanlari ¢ézimleriniz igin kullanabilirsiniz.

8. Cevabini bilmediginiz sorular Gzerinde fazla zaman kaybetmeden diger sorulara geginiz.
Zamaniniz kalirsa bu sorulara daha sonra dénebilirsiniz.

9. Sorukitapgigi Uzerinde yapilipcevapkagidinaisaretlenmeyen cevaplar degerlendirmeye
alinmayacaktir.

10. Cevaplarinizi, cevap kagidindaki ilgili soru numarasini dikkate alarak yuvarlagin digina
tagirmadan kursun kalemle kodlayiniz.

11. Degistirmek istediginiz bir cevabi, yumusak silgiyle cevap kagidini yipratmadan temizce
siliniz ve yeni cevabinizi kodlayiniz.

12. Cevap kagidinizi sinav slresince higbir 6grencinin géremeyecegi sekilde éniunlizde
bulundurunuz.

13. Sinavinizin degerlendirilmesi agamasinda, toplu kopya tespiti veya baska adayin sinav
evrakini kullanmaniz durumunda sinaviniz gegersiz sayilacaktir.

14. Saglik sorunu disinda disar g¢ikilmayacak, zorunlu durumlarda adaya yedek gézetmen
eslik edecektir.

15. Sorulari ve sorulara verdiginiz cevaplari kaydetmeyiniz, higbir sekilde disari cikarmayiniz.

16. Sinav bitiminde, soru kitap¢igi ve cevap kagdidini salon gérevlilerine teslim ediniz.

17. Sinav evraklarini teslim etmeyenlerin sinavi gegersiz sayilacaktir.

18. Sinav puaninizin hesaplanmasinda sadece dogru cevaplariniz dikkate alinacaktir.

w

SINAV GOREVLILERINCE SINAV BASLAMADAN ONCE OGRENCILERE YAPILACAK
SON UYARILAR

e Soracadiniz bir sey varsa simdi sorunuz, sinav basladiktan sonra sorulariniza
cevap verilmeyecektir.
e Baslama zilini bekleyiniz.
Hepinize basarilar dileriz.

(Sinav gorevlisi baglama ve bitis saatini tahtaya yazacaktir.)

Bu kitapgigin her hakki sakiidir. Hangi amagla olursa olsun, kitapgigin tamaminin veya bir kisminin Milli Egitim Olgme, D ve Sinav b
Genel Midiriginiin yazil izni oimadan kopya edilmesi, it: alinmasi, herhangi bir yolla gogaltiimasi, yayimlanmasi veya
bagka bir amagla kullaniimasi yasaktir. Bu yasaga cezai ve mali killfeti pesinen kabullenmis sayilir.
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Adi ve Soyadi
Sinifi
Ogrenci Numarasi

OGRENCILERIN DiIKKATINE!

1. Sinif 6grenci yoklama listesinde belirtilen
sinifta ve sira numarasinda oturunuz.

2. Cevap kagidindaki kimlik bilgilerinin
dogrulugunu kontrol ediniz. Bilgiler size ait
degilse veya cevap kagidi kullaniimayacak
durumdaysa sinav gérevlilerine bildiriniz.

SINAV BASLAMADAN 6N§E _ 3. Kitapgik tlrini cevap kagidindaki ilgili
KITAPCIGIN ARKA KAPAGINDAKI alana kodlayiniz.

UYARILARI MUTLAKA OKUYUNUZ. 4 Cevap kagidi Uzerindeki kodlamalari

kursun kalemle yapiniz.
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2016-2017 EGITIM - OGRETIM YILI g@@ 2. MERKEZ] ORTAK SINAV
INGILizCE
1. Bu testte 20 soru vardur.
2. Cevaplaninizi, cevap k&gidina isaretleyiniz.
3. Derek :----?
1-9. sorularda bog birakilan yere uygun Kevin :At about 10 p.m.

gelen kelime ya da ifadeyi igaretleyiniz.

A) What do you usually do on the Net

B) What time do you usually go online

C) How often do you check your emails

D) How many hours do you spend on the Net

1. Can you empty
the dishwasher,
dad? | have a lot
of homework.

----. ltisyour
responsibility.

A) I'm sorry B) Of course
C) That's OK D) No problem

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (6DSGM)

2. Jill  :Hello, Jill speaking. 4. Oykii :----?
Adam : Hi, Jill. This is Adam. - - - -? Nina :ltis cheaper and faster.
Jill  : Good, thanks.

A) Who uses the Net most in your family

A) Why do you ask B) How does your father access the Internet
B) What about you C) When do you usually contact your friends
C) How are things D) Why do you prefer sending text messages

D) Who is calling



93

61 Tln
T
4 %

2016-2017 - 2. MERKEZ] ORTAK SINAV "x_ j INGiLizCE

5. Tracy : | have two tickets for the rock concert 7. Gary : | want to visit Mardin. What's the
tonight. Shall we go together? weather like there in summer?
Susan: Yeah, that would be great. - - - -. What Erdal : ----.
time does it start?

A) The temperature goes up to 40°C

A) | think it's unbearable B) Its population is approximately 800000
B) | actually dislike music C) Itis located in the Southeastern Anatolia
C) | have nothing better to do D) Mardin is a center of attraction for tourists

D) I hope you feel better soon

8. Kate : Why are some people into extreme
sports?
Sinan : Because they love adrenalin and

6. Akin :Hil James, this is Akin. I'm going to
go to the museum. Would you like to
come with me?

James : Sure. - ---?
Akin : Tomorrow.

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

A) think these sports are boring

A) When will you go there B) prefer playing board games
B) What time is it going to open C) like testing themselves
C) Who is interested in history D) want to protect nature

D) Why do you enjoy visiting museums



2016-2017 - 2. MERKEZ] ORTAK SINAV “\’
9. Sean : Where were you on your last
vacation?
Cindy : - - - -. | made lots of friends there.

10.

<biTih
& T o,

A) We were in the wonderful city of Paris
B) People weren't friendly in New York
C) | didn’t spend my vacation there

D) Our relatives came to visit us

CLASSROOM RULES

@--==

o Clean your desk.

e Listen to your teacher.

o Raise your hand to speak.

Panoda verilen kurallara gore bos birakilan
yere agagidakilerden hangisi getirilmelidir?

A) Don’t come home late

B) Be nice to your parents

C) Keep your bedroom tidy
D) Don't eat during the lesson

OLCME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

1.

12.

%
£l

~ iNeiLizcE
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Verilen gorsele gore bos birakilan yere
asagidakilerden hangisi getirilmelidir?

My grandmother still writes - - - - to
communicate with her friends.

A) emails B) letters
C) voicemails D) text messages
BURJ DUBAI

o It is 829,8 meters.
o The date of its construction is 2010.
o |t is located in the United Arab Emirates.

THE TOWER OF PISA
o |tis 56 meters.
e The date of its construction is 1090.
o It is located in Italy.

Bu tabloya gore agagidakilerden hangisi
dogrudur?

A) Burj Dubai is located in the South of Italy.
B) Burj Dubai is older than the Tower of Pisa.
C) The Tower of Pisa is shorter than Burj Dubai.
D) The Tower of Pisa is truly a modem structure.
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13. “As an adrenalin seeker, | enjoy extreme 14. “We all have responsibilities at home and
sports and rafting is my favorite.” ifadesini hanging out the washing is my duty.” ifadesini
anlatan gorsel asagidakilerden hangisidir? anlatan gorsel agagidakilerden hangisidir?
A)
; ®
3
g
8
z C)
g
2
¢
ke
D)
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15 - 17. sorulari agagida verilen metinlere
gore cevaplayiniz.

18 - 20. sorulari agagida verilen metinlere

gore

cevaplayiniz.

Mo

&

%J

lly

4
B

en

| am an adrenalin seeker. | enjoy extreme )

sports like bungee jumping and caving, but
my favorite one is parachute diving. | think
it is more challenging and entertaining than
others. | really enjoy testing myself against
air.

| don't think of myself as an adrenalin seeker?
I'm not into extreme sports. | like trekking.
| really enjoy freedom and being in nature
alone. In my opinion, trekking isn’t dangerous|

like extreme sports.
\ J

<( I really like pushing myself. To me, extreme )

sports are better than sports like football,
volleyball and basketball. | don't prefer doing

them because they are not adventurous.

J

15. Melis - - - -,

16.

17.

A) hates all extreme sports
B) dislikes bungee jumping
C) believes caving is boring
D) enjoys parachute diving most

Molly - - - -.

A) is truly an adrenalin seeker

B) is interested in all kinds of sports

C) loves being in nature with her friends
D) thinks extreme sports are dangerous

Ben----

A) likes football most

B) is good at volleyball

C) prefers extreme sports to others
D) thinks basketball is adventurous

OLGME, DEGERLENDIRME VE SINAV HIZMETLERI GENEL MUDURLUGU (ODSGM)

’ JI use my mobile phone to speak with

4 |

<(I have a PC and I'm always online. | use |

the Net to keep in touch with my friends.
| spend most of my time in social
networking sites and | have many
\Internet friends from all around the world,|

| always prefer meeting my friends from )
school in person and | never use the Net
to make Internet friends. | only use the
Net as a translator for my English
thomework.

my classmates. | use my PC only when
| watch films and play online games,

Denis

| because | think they are entertaining.

18. Frank----.

A)ne

ver keeps in touch with his friends

B) is connected to the Net all the time
C) always meets his friends in person

D) ha

19. sally

tes social networking sites

A) likes making new Internet friends

B) ne
C) ha

ver uses the Net as a translator
s friends from all over the world

D) prefers face-to-face communication

20.

Denis uses his PC to - - - -,

A) have fun

B) tra

nslate texts

C) talk to his friends

D) do

his homework

TEST BIiTTi.

CEVAPLARINIZI KONTROL EDINiz.
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SINAV BASLAMADAN ASAGIDAKI UYARILARI MUTLAKA OKUYUNUZ!

1.

Ogrenciler, sinav kurallarina ve salon gérevlilerinin tim uyarilarina uymak zorundadirlar.

2. Sinav bagladiktan sonra 6grencilerin salon gérevlileri ve birbirleri ile konusmalari;

w

9.

kalem, silgi vb. seyleri istemeleri yasaktir.

Cevap kagidinizi silinmeyen bir kalemle imzalayiniz.

Sinav sirasinda ¢anta, cep telefonu, saat, kablosuz iletisim sadlayan cihazlar ve
kulaklik, kolye, klipe, bilezik, ylzik, bros ve benzeri esyalar ile her turlt elektronik ve/
veya mekanik cihazlar yaninizda bulundurmayiniz. Bu araglari kullanmaniz ve kopya
cekmeye tesebbls etmeniz halinde sinaviniz gegersiz sayilacaktir.

Soru kitapgiginin sayfalarini gérevlilerin uyarilan dogrultusunda kontrol ediniz, baski
hatasi var ise degistiriimesini saglayiniz.

Cevaplamaya istediginiz sorudan baslayabilirsiniz.

Soru kitapgiginin igindeki bos alanlari ¢ézimleriniz igin kullanabilirsiniz.

Cevabini bilmediginiz sorular tizerinde fazla zaman kaybetmeden diger sorulara geginiz.
Zamaniniz kalirsa bu sorulara daha sonra dénebilirsiniz.

Sorukitapgidi Uzerinde yapilip cevap kadidinaisaretlenmeyen cevaplar degerlendirmeye
alinmayacaktir.

10. Cevaplarinizi, cevap kagidindaki ilgili soru numarasini dikkate alarak yuvarlagin disina

tagirmadan kursun kalemle kodlayiniz.

11. Degistirmek istediginiz bir cevabi, yumusak silgiyle cevap kagidini yipratmadan temizce

siliniz ve yeni cevabinizi kodlayiniz.

12.Cevap ka&gidinizi sinav suresince higbir 6grencinin géremeyecegi sekilde 6ninlzde

bulundurunuz.

13. Sinavinizin degerlendiriimesi agamasinda, toplu kopya tespiti veya baska adayin sinav

evrakini kullanmaniz durumunda sinaviniz gegersiz sayilacaktir.

14. Saglik sorunu diginda disari ¢ikilmayacak, zorunlu durumlarda adaya yedek gézetmen

eslik edecektir.

15. Sorulari ve sorularaverdiginiz cevaplari kaydetmeyiniz, hicbir sekilde disari cikarmayiniz.
16. Sinav bitiminde, soru kitap¢idi ve cevap kagidini salon gérevlilerine teslim ediniz.

17. Sinav evraklarini teslim etmeyenlerin sinavi gegersiz sayilacaktir.

18. Sinav puaninizin hesaplanmasinda sadece dogru cevaplariniz dikkate alinacaktir.

SINAV GOREVLILERINCE SINAV BASLAMADAN ONCE OGRENCILERE YAPILACAK

SON UYARILAR

e Soracadiniz bir sey varsa simdi sorunuz, sinav basladiktan sonra sorulariniza

cevap veriimeyecektir.

e Baslama zilini bekleyiniz.

Hepinize bagarilar dileriz.

(Sinav gorevlisi baglama ve bitig saatini tahtaya yazacaktir.)

Bu kitapgigin her hakki saklidir. Hangi amagla olursa olsun, kitapgigin tamaminin veya bir kisminin Milli Egitim Oigme, D ve Sinav
Genel Mididiginin yazili izni olmadan kopya edilmesi, ! alinmasi, herhangi bir yolla gogaltiimasi, yayimlanmasi veya
bagka bir amagia kullaniimasi yasaktir. Bu yasaga 3 cezai ve ki mali kilffeti pesinen kabullenmis sayilir.
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APPENDIX C. PRE-TEST/POST-TEST RESULTS OF

BOTH EXPERIMENTAL AND CONTROL GROUPS
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Conrol Vocabulary Grammar Reading Total

Group (4 items) (4 items) (12 items) (20 items)

Student | Pre-test| Post- |Pre-test| Post- |Pre-test| Post- Pre- Post-

test test test test test

1 2 3 1 0 3 3 6 6
2 2 0 1 1 3 5) 6 6
3 3 1 1 1 2 1 6 3
4 3 4 4 4 11 10 18 18
5 3 2 3 1 2 4 8 7
6 4 4 4 4 11 10 19 18
7 3 3 1 2 6 3 10 8
8 0 1 0 1 1 1 1 3
9 1 3 2 1 3 3 6 7
10 2 1 1 0 3 1 6 2
11 1 2 1 1 3 2 5 5
12 3 3 1 1 3 1 7 5
13 2 2 0 0 4 4 6 6
14 2 2 2 0 5 4 9 6
15 1 1 1 1 4 2 6 4
16 2 3 2 3 4 5 8 11
17 3 3 3 3 6 6 12 12
18 1 2 2 2 5 2 8 6
19 1 1 0 1 2 1 3 3
20 1 2 1 1 3 2 5 5
21 0 1 2 2 7 5 9 8
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22

13

23

16

24

25

26

14

27

12

28

29

17

30

31

13

32

33

13

10

34

12

35

10

36

10

11

37

14

14

38

12

15

39

10

12

17

40

11
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Exp. Vocabulary Grammar Reading Total
Group (4 items) (4 items) (12 items) (20 items)
Student | Pre-test | Post- |Pre-test| Post- |Pre-test| Post- | Pre- | Post-

test test test test test
1 2 4 3 4 11 11 16 19
2 1 3 3 4 7 8 11 15
3 2 3 0 2 0 10 2 15
4 1 3 1 1 1 5 3 9
5 1 3 2 2 4 10 7 15
6 4 4 2 4 8 9 14 17
7 1 3 3 3 6 7 10 13
8 3 4 1 3 3 4 7 11
9 4 4 3 4 7 11 14 19
10 1 3 2 2 2 6 5 11
11 2 2 3 4 3 7 8 13
12 1 3 2 2 4 5) 7 10
13 0 2 1 2 1 2 2 6
14 2 3 2 3 5 8 9 14
15 1 2 1 2 3 5) 5 9
16 2 4 1 2 5 7 8 13
17 4 4 4 4 9 12 17 20
18 1 2 1 4 5 9 7 15
19 2 4 2 2 2 3 6 9
20 2 3 4 4 4 8 10 15
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21 5 7 8 13
22 4 3 5 8

23 4 8 8 14
24 3 5 5 9

25 4 6 7 10
26 6 10 11 16
27 3 6 6 10
28 7 10 11 16
29 10 11 15 17
30 5 6 6 11
31 10 12 17 20
32 1 4 4 9

33 2 4 5 8

34 5 4 6 8

35 1 3 4 9

36 8 10 13 18
37 9 11 15 18
38 6 10 11 18
39 5 8 9 15
40 10 12 17 20
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APPENDIX D. CERTIFICATE OF ACHIVEMENT
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APPENDIX E. PERMISSION
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tez galismam kapsaminda 2016/2017 egitim &gretim yili 24.11.2016-27.04.2017 tarihleri
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APPENDIX F. LOAD-LEVELING PLAN
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LOAD-LEVELING PLAN

Week 1

Unit:

4-Communication

Course book: Upturn in English

Goals:

To express concern and sympathy

Objectives:

1. Students will be able to describe in
simple terms their concerns, sympathy
and future plans.

2. Students will be able to write a short e-
mail message expressing their future

plans and concerns.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1.
7.

Application of 5S.

Presentation of the subject (PPTSs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).
10 different repetition of the
newly learnt material (notes,
memos, messages, phone
conversations, SMS,
communicative tasks, guessing
word meaning from the context,
reading comprehension questions,
real life tasks, role-play and
simulations were used depending
on the topic).

Kaizen events and PDCA.
Weekly small exams and Pareto
analysis.

Family visits (after lessons).
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SAMPLE ACTIVITIES FOR WEEK 1
1- Some sample pages from the vocabulary presentation:

SPEAK FACE TO FACE
MAKE A PHONE CALL

SEND E-MAIL LEAVE VOICE MAIL

USE SOCIAL NETWORKS PLAY SPORTS

=R e
‘{““% i Sy

N

Gogle+ || flickr |
Fmoot] 1
T ®
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2- Sample phone conversations from the worksheet:

PHONE CONVERSATIONS NIX

iz net available.

Y

/Held on @ mement. / I will call her again later.
/ May I speak to Derek? / Would you like to leave a message?

T can't hear you./ Can you call again later? / I will get back to you.

Jack:Hi, this is Jack

Maria:Yes, sure.I will get him.

Jack:Thank you so much.

Peter:I want to talk aboutr the concert with you.
Mary:Sorry honey.I am busy now but........eee
Peter:0OK,then.See you.

/l;efne :Hi , sweetie. How are you?

Mary:Fine, honey.I am in the bus and

I will call back,ok?

Defne:Ok,bye.

J

/;ngel;l-!ello, Angel is speaking.May I speak To
Ms . StTone?

Harry:Sorry but she

/_Ema=Hi,is Sara there?
Brian:I am afraid.She is not here.She is at

school now.

N

oK

/ \fngzlzoh,Thunk you.

—\ /;oﬂa-r-u,'rhis is Sofia calling, is Lisa in?
Secretary:She is not here..... ..
Sofia: Could you please ask her to call me?

/ \fecrefary=of course.

3- Some questions from the weekly small exam:

1.- 1. sorularda bogluklara gelen uygun kelime ya
da ifadeyi igaretleyiniz.

Ploase call me
when you are back.

Seo you.

1. Mert : How do you usually keep in touch with your
friends ?
Taylor:----.

A) | usually send text messages
B)  usually go home after school
C) My mother always calls me
D) My sister broke my phone

2. Danny : Hello, Danny is speaking.
Mike - Hi, Danny, it is David. Is your brother in?
Danny :---- please.

A) Contact ina minute B) Wait a minute
C) Speak inaminute D) Talk in a minute

3. If your friend calls you, you area ----.
A) caller B) receiver
C) note D) sender

Enos

Yurakidaki gorseli ifade eden segcenek asagidaki-
lerden hangisidir?

A) Writing a letter. B) Making a phone call.
C) Sending an email. D) Leaving a note.

8. | don't like technological devices and | prefer
communication with my friends.

A) face-to-face
B) e-mail

C) mobile phone
D) social network

Jane : Hello, Jane speaking. Can | speak to Kenan

please?
Rizgar : Hi, Jane. | am sorry, - - - -

Would you like to leave a message?

Jane : No, thanks. I'll call back later.

A) he is not available at the moment.
B) can you hold on a moment?

C) one moment, please!
D) could you please repeat that?

3
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Week 2

Unit: 4-Communication

Course book: Upturn in English

Goals: To handle phone conversations

Objectives: 1. Students will be able to understand
phrases and the highest frequency
vocabulary related to ‘communication.’
Students will be able to follow a phone
conversation.

2. Students will be able to make a simple
phone call asking and responding to
questions.

3. Students will be able to repeat their
questions when someone does not

understand them.

Allocated Time: 4 hours of lesson (each 40 minutes)

Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material (notes,
memos, messages, phone
conversations, SMS,
communicative tasks, guessing
word meaning from the context,
reading comprehension questions,
real life tasks, role-play and
simulations were used depending

on the topic).
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4. Weekly small exams and Pareto
analysis.

5. Family visits (after lessons).

SAMPLE ACTIVITIES FOR WEEK 2

1- Some screen shots from the vocabulary video:

SOCIALIZE IN PERSON
Letters

Faceto-Face
Dear Someone,
Please Give "

me My MONey
back,
Sincerly

~\ Somekod ,
= J |

4

- LEAVE MESSAGE NOTE

Ex/ e yor VM-
KoMSUYA
GEZ RE7 =
CiplyorRuN




2- Gap-filling activity for the week:

114

Study the sentences and the expressions in the box.

Making and answering a phone call:
John speaking.

Who's calling?

One moment, please.

I'm sorry, he's not available at the moment.
Could you ask him to call me?

| cam't hear you very well. It's a bad line.

I'll call back later.

Could | speak to Steve, please?

Could | ask who's calling?

Can you hold on a moment, please?

Would you like to leave a message?

Could | take your name and number, please?
Could you please repeat that?

Thanks for calling.

Complete the phone conversations. Use the appropriate expressions above.

. Would vou T

at home, please?

A : Hello, Matt speaking.

B : Hello, to Mrs. Adams, please?
A: at the momenit.

B :

A : Helle, Mrs. Peterson speaking.

B : Hello, can | speak to Linda, please?

A: whao's calling?

E : Pardon?

A : Who is calling, please?

B : Jill sanders.

A: a moment, please?

A : Hello, Rosa .

B : Hello, to Mr. Gino, please?

A : I'm sorry, he’s not

B : Yes, please. Could yvou

A your name and number, please?
E : This is Albert Parker. My number is 2B7 632 56.

A: repeat that?

B : It's 287 692 56.

3- Some sample questions from the weekly small exam:

1-Diyalogta bos birakilan ciimle asagidakilerden
hangisidir?

Azra‘How do you usually keep mn touch with your
friends?

a) T usually dnnk something with my friends at a
cafe.

b) Isend text messages. I sometimes send voice
call.

c) I usually go to technology stores.
d) I usually keep in touch with my friends on
Sundays.

2- Diyalogta bos birakilan ciimle asagidakilerden
hangisidir?

Berk : Hello.Is Can here?
Can’s mother: Tamafrand
a) Hang on a minute, please.
b) This is his friend Berk
c) He is not available at the moment.
dy T'll get him

3- Tablodaki kisilerin haftasonu yapicaklar:
aktiviteler verilmistir. Yanhs olan sikk isaretleyin.

At the Play Drnk Go to the | Have a

weekend | board something | movie picnic/
games at a café theather barbeque

Ayla e s > >

5- Diyalogta bos birakilan ciimle asagidakilerden
hangisidir?

Aksel: Hello, Aksel spealang.
Ebru: Hello. can I speak to Esra, please"
Aksel: T can™ thearyouwe]l S

a) Would you like to leave a message?
b) He is unavailable at the moment.

c) Could I ask who is calling?

d) Itisabad line.

6- Diyalogta bos birakilan ciimle asagidakilerden
hangisi olamaz?

Figen:Hello, Figen speaking.

Gamze:Hello, can I speak to Gorkemplezsc"
Figem: ...

Gamze: Gamze Denur. his classmate

a) Could I take your name. please?
b) Whe is calling?
c) Could I ask him to call me?

d) Could I ask wheo is calling?
7- Diyvalogta bos biralalan ciimle asagidakilerden
hangisidir?
Tibet :Are you going to do anything on Sunday
evening?
Serkan ... . Why do you ask?
Tibet : I am going to drink something at a cafe with

leave a message?
her to call me, please? My number is 434 567 89,

S |
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Unit:

4-Communication

Course book: Upturn in English

Goals:

To make simple inquiries

Objectives:

1. Students will be able to make a simple
phone call asking and responding to
questions.

2. Students will be able to repeat their
questions when someone does not

understand them.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1.
2.

Application of 5S.

Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).
10 different repetition of the
newly learnt material (notes,
memos, messages, phone
conversations, SMS,
communicative tasks, guessing
word meaning from the context,
reading comprehension questions,
real life tasks, role-play and
simulations were used depending
on the topic).

Weekly small exams and Pareto
analysis.

Family visits (after lessons).
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SAMPLE ACTIVITIES FOR WEEK 3

1- Reading activity for the week:

1. How many texct messages do you usually send a day? o you ause abbreviationsT What are they?
2. Scan the text and answer the questions.

L When did people first use text messages?

L How many text messages do people mernd & day in Turkey?
3. How many text messages do people send & day inthe wooerld?
4. What does “"BAN™ meen in testt languaage?

People frst used text messages in 19598, They called the servioe
SME [(Short Message Servios]. It soon becamss popular becauss et
messages are cheap, fast and fen. Bow, people send approdmabely
10 miillion text messages 3 day in Turdesy. The number s ocwer 200
billiom a day n the worldl

Fowung people send meast et messages. In Turosy, neairdy TG of
teenagers have mobile phones ar u=e thewr parents’” mobile phones.
For them, text message=s are excilirg-

In the= US and Britmin, teenagers genernlly write text messages

by u=ing short combinations of numbers, words, symbols ard
abbreviations. For examgple number 4 means “for™. Now, you cam
ewen buy book= about the<e abbreviations.

In zome schools, teschess are wosried
abowt the negative effects of t=xt Hawe 2 nice day.
mes=aging on teenagers. They bedeee BaMN By For maossr
thixt this bext lamguage s bod because JELIE L Rt_ i TS 3

it is not coarect. Acoording o them, Tonight
languages are changing fast because Wi R Lioves: soF hoawre .
peopls mostly prefer comemunscating i 8 B Exzecle later. -

3_ Read the text amnd chieck |} the sentemces Truoe or False. Correct the false omess

=
L. Text messages ars popular because they are cheap, fast and fun. "_J '__.J
2. In Turkey reardy half of the teenages we mobile phones. _j U
3. You can buy booles abowt how bo wribe bext messages :l :l
d. Teachers beliewe that text messages ars good for teenagers. ’_J "_J
L. People maostly prefer faoe-to-fxoe communicatson. '_J r_,J

4. Wirite & secret tewt message to a friend. Use abbreviations. Then suchanges your messages.

2- Matching activity for the week:

C. Match the two parts of the sentences.

Could | speak

J

_ [r—— ]
__ [— ]
£ pp——— ]
J

J

J

[ﬁ your name and number, please?

yvou very well. It’s a bad line.

available at the moment.

him to call me?

on a moment, please?

@ Would you like
@ Could | take

Can you hold

to leave a message?

@H to Stacy, please?

R B N | VU S VA (S VS I N I —




3- Worksheet for the week:

JUNIT 4- HANDLING PHONE CONVERSATIONS (

L.)Eren: Could | speakto Ali please?

I'll get him.
2.)Melisa: How do you usually keep in touch with
your friends?

3.) Kamil:

Burak: Of course, | am his friend.

4.) Gamze:

Sileyman: Yes, please. Could you tell Litfi to
contact with me?
5.) Osman: Wouldyou like to come with me?
HEsam: ... IT's a bad line.
6.) Rahime: | can't hear you........oooooeeeene.
Ayse: All right. Is it OK now?
7.) Cihad: Could you please put me throughitransfer) to Eda?
ARMET: M S0y
B.) Ebru: Do you have a plan this afterncon?
izel: | am engagedatthe moment...................
9 SIMBME
Burcak: Take care.
10.)Hiiseyin: Hello, Hiseyin speaking.
Berk: HelloHuseyin, thisisBerk.......___
L1 BUrCU: e
Hanife: Sure. Hanife Esra. My number is 387654321,
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a.) Talk to you soon.

b.) 1 usually send text messages.

¢.) Would you like to leave a message?

d.) May l ask who's calling?

e.) 'l call back later.

f.) Hold on a minute,please.

g.) Could you please repeat that?

h.) Could you please speak up?

i.) Is Oktay infthere?

j.) Could | take your name and number please?

k.) Sheis not available at the mome:

4- Some sample questions of the weekly small exam:

1-Samamnthac . ——T
Teodor:l offien fext a messags or Ssn-d
@ smnall bo Emern

AjHow ofben Do you talk o your friends T
B yoa preEfsr wrting) & Eter o o
matss T

O iHow oo you ke In fowcih witin oo
colleaguwasT

Dhat o you o Sifbes ek T

WAYE OF OO R LN ST

1 el e e

Z-Piramicks Wy un Ol sy an eyl
Earsthsyinlz

B}

A o =11

S-Tinac Helbo, Thna apaaikl ng.
Pahar: HE Thina, this s Pefer o your

o besar me
Thimac . = millmute plaasa il

et nilme
Prber: thandce.

PN =1 e T
Ekesp in toscn
I poonmect

DV} Cortsct

A -Tamchsr Sl irghs, Muststa | Fose oo you
AEELEAlly COrmrmunicate with youwr
o T

Mustalal mn fomd of ... _Becawmes |l

‘Coymake a phone call
Cspaak fEace 10T

Sk e Hll.

Mariine HilL s Tom thens?

Acacl rm 2oy bt e
mmmt__________________right mow He weert
L O B O PR

MErthnc e, I il il Esbhear

Ajaway Siatwork  Clousy  Dlavalsbils

ST honEr HS IO, SAnnoan Speaaicl mg-
BT eEary T EIl

Cwshormer-. W
‘Sacreiany:'m t=mibly scary, but she =
meod ers 3t fhes mormarTh Whoaiol yoas 1 s
Do PEOeD @ TS SR OgE T

Custbomen: Mo meedE ] willl conisct him
s Mo lafer

Ao ks callireg T

=) st @ik o RrsSomes

CpCouid | @sk wiho's callirg ™

D S | Speak bo RIS, Jones pHease T
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Week 4
Unit: 4-Communication
Course book: Upturn in English
Goals: To talk about plans
Objectives: 1. Students will be able to understand

short, simple texts containing the highest
frequency vocabulary on communication.
2. Students will be able to display a
willingness to seek opportunities to

practice English.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material (notes,
memos, messages, phone
conversations, SMS,
communicative tasks, guessing
word meaning from the context,
reading comprehension questions,
real life tasks, role-play and
simulations were used depending
on the topic).

4. Weekly small exams and Pareto
analysis.

5. Family visits (after lessons).

6. Revision of the unit.




SAMPLE ACTIVITIES FOR WEEK 4
1- Speaking activity for the week:

1. workin pairs and record a mock phone conversation. Use the information inthe box.

S —

Work with a partner and plan a weekend activity together. Then make a mock phone conversation
and record it. Follow the plan and the example below to help you.

1. Dial your friend and greet him/her.

Invite him/her to do an activity together.

Give some information about the activity: the time, the place, etc.

Repeat your sentences if your friend doesn’t understand because of a bad line.
Say goodbye and hang up the phone.

L P —

oW

PN oy e e s, gy, e s g, s S e, g

Bill : Hello, Bill speaking.

Marc : Hello, Bill. This is Marc. How is it going?

Bill : Great, thanks.

Marc : Do you have any plans on Saturday afternoon?

Bill : Ican't hearyou very well, Marc. It's a bad line, | guess.

Marc : Are you going to do anything on Saturday afternoon?

Bill : No, 'm not. Why do you ask?

Marc : I'm going to go bowling with my father and brother.
Would you like to come with us?

Bill : I'd love to. What time are you going to go?

Marc : At 3 o'clock.

Bill : Are you going to the bowling alley on Palm Street?

Marc : Yes, we are,

Bill : So, let’s meetthere at 2:30. Is that OK?

Marc : That’s OK. See you there at 2:30.

Bill : Seeyou. Bye.

2- Some pages of repetition PPT:

\-

'd '
5. This person is communicating with sign 6. Which language has the most speakers in

language? What’s the message? the world?
a) Who are you? a) English
b) How are you? @ Chinese
@) | love you. <) Spanish
N
7. How many people speak Turkish in the 8. Which word below is originally from
world? Turkish?

e

@ approximately 200 million © © @ © © a) pasta
b) approximately 100 million (e XrRcRc ) b) coffee
c) approximately 70 million g g g g g @ yoghurt
00000
LUV VL]

~
.
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Use the chues to complete the wonds. Use your dictlonary If necded.

s N ~
S B D E

1 LOWE YOuUu:

F & H T T
ZOSLTE S T K L om N o
P Q R 5 T
. — . — . - —
SECRET CODE ALPHABET SIGN LANGUAGE

e
(" Merhaba ) { Guten Tag! )
L A S

{7 Bonjour j ' olas

— e —

(Lo 0 fiREF )

k_‘J_J k_y,_)
LANGUAGE TEXT MESSAGE E-MAIL

-e

=

Tl & fhsargpes 23 ola-
e e st gracaal
o

e e W:fm""d‘:‘:
CLETTER ~ "MESSAGE NOTE  POSTCARD -

A, Read the text and complete the chart as In the example.

Text messaging |
making velce calls _

soclatizing in person [N

soctal networking [N

talking on landlines _

emalling _

0 10 20 30 40 50 60 TO a0

Wl Teens' Communication Choices

Texting dominates teens” general communication choices. When asked generally about how they
communicate with people in their lives — not just about their friends, but about all kinds of people —
teens point to text messaging as the dominant daily mode of communication. Among all teens:

68% say that they use text messaging to communicate with others every day.
L0% of teens make and receive voice calls on their mobile phones every day.
39% of all teens socialize with others in person ocutside of school on a daily basis.
30% of all teens exchange messages daily through social networking sites.

192w of teens talk on landlines with people in their lives daily.

YyYYyYvyvvvy

9% of teens exchange email daily.

Teens do not hawve the interest in exchanging email. Nearly 9 in 10 teens say they never exchange
email. Talking on a landline is also less popular. Nearly 8 in 10 teens say that they never talk on a
landline.

B. Readthe last paragraph agaln. Rewrite the sentences below. Follow the example.

1. 9% ofteens exchange email daily.
Nearly 9 in 10 teens say they never exchange email.

2. 30% of all teens exchange messages daily through social networking sites.

Mearly7 in 10 teens say they don't exchange messages through social
networking sites.

3. 50% ofteens make and receive voice calls on their mobile phones every day.

120

HNearly 5 in 10 teens say they don't makeand receive voice calls on their mokbil

phones.
4. BB% say that they use text messaging to communicate with others every day.

Nearly 3 im 10 teens say théy don't use text messaging to
communicate with others, '
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3- Some sample questions of the weekly small exam:

LPART ZPART
1 [Couldl speak | A | you very well?
x |'I'TI=5IIIT!|'|'E B | on a moment?
3 (Couldlake | C | o Mancy?

d |[Canyouhold |D |lsntavalabie

1-Tabloya gire cimielerin dogru

aglegtirmeler olan sakio Igarstisyintz.
A1-BED B)E-BE1-C
CP-DIdA, D4-Bi2-B

Communication

2-Yukardakl grafgs gére hangisl
sdylensbilir?

A)Peopie prefer voicemall to making
phonecalls
BJMost of the peopie love bexting messages.

M Taxt
A ging

| RS

= Pelile i
phonecalls
.“'Ihm

Hﬂhl:llj-mtlurmrl abroad wulnnhjl
Suak:How will you...............

your tamily then?

Metin-Probably by using soclal nebwork o
Just calling theem
Suat:m sormy to hear thatl

3-Boglufja agadidakl kellmslsrden hangial
uygun ddgmez?

AjHioid ot BjKeeD In fouch
C)Communicate  DjContact

4-Salena-What's the matier with you? You
ook uppet!

TiHtany-My fathear disd last weskano.
SEPBMA. ...

AJOh my Gosh! Great news!
B)Shame on yout

C)I'm somy to hear that
DjTake it e3sy!

5-Edl - Hallo, BIl .
Marc ; Halle, BIL This ls Marc. How s it
golng?

Bl : Great, thanks.

Marc - Do you have any plans on Saturday

Aftermo=on 7
m;hem"gmmmm"g BNl - | cam't maar you very well, Manc.
| gQuaas.
wmmmﬂmmmm e MMWW%MWM
) Saturday aftsmaoon?
Bill - Mo, I'ri maot.
A'm somy
Ejt's abad line
C)That's to bad
D)l Lnderstand
Week 5
Unit: 5-The Internet
Course book: Upturn in English
Goals: To accept and refuse
To give explanations/reasons
Objectives: 1. Students will be able to understand the

gist and comprehend phrases and the
highest frequency vocabulary related to

the topic ‘Internet’ provided speech is
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clearly and slowly articulated.

2. Students will be able to make excuses,
accept and refuse offers by using a series
of phrases and simple sentences.

3. Students will be able to write a basic
paragraph to describe and explain their
Internet habits by using simple connectors
like ‘and’, ‘but’ and ‘because’.

4. Students will be able to express
themselves by using several words to
convey the intended meaning when they

can’t think of a word or expression.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material (brochures,
e-mails, jokes, news reports,
questionnaires, SMS, chants and
songs, reading comprehension
questions, real life tasks,
skimming and scanning were used
depending on the topic).

4. Kaizen events and PDCA.

5. Weekly small exams and Pareto

analysis.
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SAMPLE ACTIVITIES FOR WEEK 5
1- Some pages of the vocabulary presentation

UNIT 5 : THE INTERNET

LET’S LEARN THE
VOCABULARY ABOUT
THE INTERNET

DESKTOP-PC
(Personal Computer USERNAME AND PASSWORD

@ Username and Password Setup

"o ensure macimum peotection with curre updates, ente the Usemame
an o you receved e urchas: be. e recommend that
Yy ) fom your egstetio e and
i Cul411 i the approprate ks beon.

Usemame:
EAV12345678

LOG OUT/OFF

Home Profile Find Friends Account v

Edit Friends

Account Settings

Application Settings
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DO ONLINE SHOPPING INTERNET ADDICT

2- Matching activities for the week:

. Howss dio wom mse the Intermess Cheeck (7] e ones yom agree witk. Can yow add meore ideass

1

realio= e frisends
lizzen bo mussc

weatch morsies and sidesos

= "-?;E
—

o
e i

se=arch for imformation
servd emmails

mualio=: live chais

umes Irbernet phorse
dic: Feomemncrk
practos= Englich

T

000000000

i shopping

2. s wour dicticnary an-d match the words weith the definitioms.

-u B ocasnt

artcFemene

B comneect @ oosmperber bo @ wweebrsite
B ooy momesthingg to- the lnbermees

SO NE B discormect a oo parber o a eeebesibe
coniSmm = Ccosmpuber program o read informeaticn on the Inbermees
borg ingfor Eo ooppy someething s 2 computer's mermory froem the nberrses
log ofiffout

resesber

Imternes services pou use by snbering a usernaeme and posowsord
acoempubsr file that youw send bogcther with an email messas=
search =ngine somesthirgg thas you oy oo serrhe ho Esgpnes WO S rson

wpload B =iz be that somesthinsg is Brue

=
D
=
=y
dowenlocad B a2 compuber program o find informaticn on the Inberres
L F
= ]
=
L
i

6600000000

weeh broweser G Eo part pour personasl imformeticn mbo o webhoite

3- Worksheet for grammar items:

And, But, Because and So Exercise

AMND - for adding
BUT - for contrastimg
BECAUSE - for explaining
SO - for conseguences

Fill the gaps with and, but, because or so.

1love irees, grass, lowers, nivers __._.......__.__............... lakes_

Chint likes westerms ... e 2 hates science fNiction.

Claire can speak Spanish . S ... sihe can't speak Hungarian.

Sofia is in the Northem Hemisphere e =m0 is Budapest

lgotothe cinemaneariyeverywesk | lowve films.

Your marks are bad _ wou don't study enocugh.

Monica and | are friends __ i e sit together In cdass.

1 didn’t feel wery well ... aee- | sStayed at home.

Susanne did her homework eiiieeeee= Then she phoned a friend for a chat.
10 lcandance . |l cant sing._

11 You can go out .o
12 It was a beautiful day .. - we had our sandwiches Iin the park.

12 Jim’s going to Spanish classes . rrrirme e - s gOiMNg o visit South Adamenca.

14 The weather forecast says itsgoimgtorain ... don't forget o take ywour
umbrella.

15 1 spent the aftermoon Nthe library ..._....._............... | had an exam the next day.

DOo~0mbsdnN=
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4- Some sample questions of the weekly small exam:

BUT - AND — BECAUSE — §O
1.Don’t spend too much money ............ you'll 10.We should sort our rubbish. ............ we can
need money next week. recycle them.

Aybut B) ond C)because D)so Aybut B) and C)because D)so
2. Leos can have nice weekend. .......... they 11.You should not leave the electronic devices
can make plans fort he weekend. - they draw power.
A)but B) and C)because D)so A)but B) and C)because D)so
3.Virgos will have a normal week ............ they 12.A: You should travel by train. ..........c.......
must take care their health. trains are cheaper ............... more comfortable
A)but B) ond C)because D)so than buses.
A) but/so B) and/but

i ) C) because/and D) so/but

4 § ’Q Kate is a shy girl. ........ she '
':- can’'t make friends easily. 131 want to travel to Istanbul by plane. ........
: I'm afraid of height.

A) but B) and C)because D) so A)but B) and C)because D)so

@ have got a toothache. ...............
51 _ 4 -4 ; Mr. Harwadson is quite polite ........ %J must see my dentist.

W\ 9/ alittle stingy. A) but C)because D) so

A)but B) and C)because D) so

Fo My boss will get angry. ...
yo £ I'm late for work.
» 5

She is going to go to the
bakery ... she wants to

. (-,
%ﬁ buy some bread.

A)but B) and C) because

D) so

Week 6

Unit:

5-The Internet
Course book: Upturn in English

Goals:

To make excuses

To make simple requests

Objectives:

1. Students will be able to understand the
gist and comprehend phrases and the
highest frequency vocabulary related to
the topic ‘Internet’ provided speech is
clearly and slowly articulated.

2. Students will be able to answer follow-

up questions if asked for clarification.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.
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2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material (brochures,
e-mails, jokes, news reports,
questionnaires, SMS, chants and
songs, reading comprehension
questions, real life tasks,
skimming and scanning were used
depending on the topic).

4. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 6
1- Some screen shots from the vocabulary video:

=

YT B\

8. Sinif 5. Unite THE INTERNET

00:00:02

) =

Sinif 5. Unite THE INTERNET
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2- Listening activities for the week:

%) Recording 16

Danny
Jason

Danny :

Jason
Danny
Jason

Danny
Jason
Danny
Jason

Danny :
: | guess, my dad. He is a web site designer, and he is almost always on the net during the day.

Jason
Danny
Jason

Danny
Jason

: Do you often use the Internet, Jason?
: Yes, | do?

How many hours a day do you use the Internet?

: luse the Internet about 2 hours a day.
: Do you access the Internet from your PC?
: | have a PC, but | usually access the Internet from my tablet. It’s fun and easy because you can

take it everywhere.

: What'’s your email address?

: It's jasonseville@jasonvill.com. With a double “L".

: So, you have a website.

: That’s right. | also have a website. It's www.jasonvill.com.

Who uses the Internet most in your family?

: What do you usually do on the Net?
: | keep in touch with my friends; | post my photos on my website, and | practice my French. I do

many things.

: What is the best thing about the Internet?
: It's everywhere now. You can accesses the Internet at home, at school, at shopping malls, even

at cafés on the street. | think this is the best thing about it.
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[IE[F Jason Seville is answering some questions about his Internet habits. Listen and answer
the questions.

1. How many hours a day does Jason use the
Internet?

2. How does he usually access the Internet?

3. What’s his email address?

4, Does he have a website?

5. Who uses the Internet most in his family?

6. What does Jason usually do on the Net?

7. What's the best thing about the Internet
according to him?

3- Matching activity for the week:

5. Match the questions 1-5 with the follow-up questions a-e.

1. Areyou always online? C
2. How often do you check your email?

3. How many hours do you spend online?

4, Do you have a mobile device connected to the Internet?

5. How doyou connect to the Internet?

a) Imean, do you check your email a lot?

' b) Imean, do you spend much time online?

. ¢) Imean, are you connected to the Internet all the

] time?

. ‘_ d) Imean, do you have a wireless modem or cable
modem?

' &) Imean, do you have a tablet or smartphone with
the Internet connection?
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4- Some sample questions of the weekly small exam:

15-Jadc = yux P ooline or offlms?
Tom:What do yoo mean™
Jack: Tmean

-

AHow many howrrs a day do von spend onlins™
B)Is there a connection sizn oo the screen™
C)Who nses the mbernet mwst n wour fmaly™
IHWhy do yonn 12se the intsrmer™

16- Mderve: Hi Sally. I need vour help.
Sally: of course | what is the problam?
hferve: I can’t acces the Internes from my deskoiop
B
By T
Merve: What do you mean?
Sailly: Is yoar PC online or offfine™

a) Are vou aleays ooline?
b Is there a conmection cable hetween modem and the

:}I_itﬂ'ea.-:unnamm s on the soreen™
) D vo bave a wireless or cable modem™

17- Séyleni; sras hang secenckie dogrn
verilmistir?

I Mo, I'm fiee I don't have soy plans.
T What sbout Soing on & picmic?

IT. Are ywou doing amyithing special on
Sunday?

IV. That zounds good.

AT ILIV.I
O LILIV.IO

Som:Daddy! May

BILLLIV
INIL I IO IV

technolosy™
Drad-%ume! What is ir?
Son:How do you prefer kesping in touch™

15-Yolordald divaloga paralel nik: hangi= olabalicr?
a)Face-to-face bjTeut messags

o)Lize sodal network djl=ave a volcemad]
19, ve M. Somulam asamdald paragrafa gore
cevaplaymar .

The intemet is 5o popular amons eamapers,
The inferrnet has bad and pood effects on ieemapers. It
makes the tepnapers lives easier. They can do their
bomewark more easily, they can search infonmation
and prafice their Enpiish Some of the teeramers spend
st of their dme on the intemet. They always make
chats with their fends wach moves and videos
gines. They don't have face o fice interacton. They
banre many infermet friends bt they have fewr real
friersds. They have problems with their fmilies, fiends
and schools.

19- According to the text ... _..
a) The feenapers use the ntermet only for ]:uaﬂ:l.—.mg;
their

English and waiching mosiss and videos.
b) Mearly all of the teenapers have problems with their
) The intermet affects teenapers both badly amd well
d) Some of the teenapers don't bave access the imernet

10- What can be the best tifle for the text™
a) Posidve effecs of using the infemet

b)) Teenamers and bad baimts

i) Infermet addscs

) Posiitve and nezatve effects of the misrnet

I azsk wou a question about

Dad: That's very simple! I'm an old man, so I prefer

mg'haﬂlmna]mr af COny I AT

Week 7
Unit: 5-The Internet
Course book: Upturn in English
Goals: To make simple inquiries
To talk about plans
Objectives: 1. Students will be able to communicate

during simple tasks requiring a simple and
direct exchange of information about their
Internet habits.

2. Students will be able to identify main
ideas in very short, simple texts about
internet habits.
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3. Students will be able to inquire about
others’ plans and respond to simple

inquires and requests.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material (brochures,
e-mails, jokes, news reports,
questionnaires, SMS, chants and
songs, reading comprehension
questions, real life tasks,
skimming and scanning were used
depending on the topic).

4. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 7

1- Reading activities for the week:

1. Look at the title and scan the brochure below. Circle the main idea.

The brochure is about... 1. why the Internet is so popular around the world.

2. why teenagers love being online.

3. how the Intemnet affects people.

2. Read the brochure and answer the questions.

1. How many Internet users are addicts? 2. What are some things Internet addicts do?

3. What problems do Internet addicts have? 4. What can Internet addicts do to get some help?
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Are you an Intemet addict? Are there any Intemet
addicts in your family or in your class? Everyone
loves the Internet because it’s a great place to find
information, keep in touch with friends, do shopping,
etc. Its fun and fast. Now ask yourself; “How much

time do you spend online a day?" Experts say that

10% of Intenet users are Intemet addicts, and they

are always online. They use thelr desktop P(s, laptops, They are generally teenagers, and they usually have
tablets or smartphones to connect to the Internet. problems with their families, friends and schools.
They think and talk about the Intemet all the time.  So, what can you do i you are an Internet addict? Talk to
They have many Intemet friends, but they arenot so  your teacher and go to school counselling service. They
qood at face-o-face interaction. wil surely help you.

Read the messages and answer the questions.

1. What are the messages about?

2. Who accepts the invitation?

3. Who refuses the invitation? What’s his/her excuse?

Hello, Tim. Ken and | are going
to meet at Café Z at 5 p.m. this ‘

Hi, Jen. I'm going to go to the

movies with Helen this evening. =
Would you fike to with us? a;tsmoon.Wouldyouikemjon
I'd love to. What time are you I'd like to, but | can't. My uncle
going to go there? - is going to visit us today. 1 can't
leave home. Maybe later. Thanks ‘
S | —
I'm going to leave home
around 4 p.m. No problem.
Say hello to Ken.
I'll take you at 3:45 then. Take care.

OK. 1l wait for you. 1 will. Take care. Bye.
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2- Worksheet for the grammar items:

! 8. My teacher got angry withme .. ... ..
| 9. They sent mea present ........_..._...... bought me a cake for my birthday.
; 10 Thewr carwasveryeld ..o
11 Susanisveryelever ...l
12 My brother's girlfriend is very kind ...

13. Amanda doesn’t have much money ...l

"""'i"'

Bl

Tt is used to join two i ! It is used to join two
similar ideas « | contrasiing ldeas.
together. The subject ! i g;Mgff?m
} i ni ut my

i_:a_n be oJrutteduFlen ! | mothor i Fronch
it iz the same asin I * The subject can also
the previous sentence. ; | be omitted if it is the
Ex: He was born in . | sameasin the
London and (he) has | - previous sentence.

) o ) ~ =1 Ex I like the cinema,
lived there all his life. ! | but don’t often go.

1
- — = — e L. - v =

Bogluklar doldur

14 You can take the bus to London ...

15. She looks very happy ... .. .o
16. 1 phoned Larry early in the morning ..................
17 There wasalotof trafficontheroad ... ...
18 She doesn't eat any sweets o
19 Tlostmy address book .l
20 Tsaw Tom'at the party ... ... ...
21 Could you answer some guestions ... ..
22 She was veryill vesterday .
23 Alice rang today.............
24 Tina was very worried about her son ...
25 They called the babysitter ... ... ...
26. The firemen arrived .. ... ..
27 . They left eatly ..o
28 You pan cend me the letter 00
29. Rohert didn't buy the motorhiks . ...

30. Alex and Bill are best friends ...

iiverieno. they were going out for dinner with their friends.

It is used to join two
alternative ideas.

Ex: I can lend you my
dictionary, or you can
buy one.

When the subject is
the same in both
Sentences we can omit
it

Ex: I'd like to watch 2
film or listen to music.

1 He amrived home hada shower
2. Mum was very tired after doing the housework ... ..
3. The post has already arrived ... Ll
4 Youcan goto thecinema ..o
5. Shedidn't lend me hercar ..........ooii
6. There are a lot of children in the park ... .. ..
7. My neighbour plays music loud ...

Lecece Tdidn't findsh my worke

.-they decided to buy a new one.
15 & bit lazy. She would get better marks if she studied harder.

_....often helps me with my homework

reseweseae Walt for the 10230 train.

she must have passed her exam.

oo She wants to lose weight.
... T could not phone Peter as T didn't remember his number,

... he wasn't with his girlfriend. Perhaps he has broken up with her.

.are you in a hurry?

she didn't go to work:

ivir:ei.. she wanted to invite me to her birthday party.

i put out the fire immediately.

OR---S©
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BECAUSE

.o Tgot no answer. He must be away.

... it took us longer to arrive at the office.

wivariee. started to cry.

T .
. 1 I' -
1: Itis used to show that i! Itis used to give the !
. ! the second idea is the - reasonof something. |
I} result of the first. I= Ex: We didn't go .
1 Ex: The bay was very i! swimming because !
- ! tired, so0 he went 1 the water was dirty. I
1 I straight to bed. I= We can used because =
1 We don't omit the II atthe beginning. !
-1 subject in the second .y Ex: Because the I
1 i sentence even if it is I= WF‘W wias dfrty, !VE 3
|+ thesame asin the i! didn't go swimming. I
| previous one. I .
1 L 1

... sat down in the living room.

.......che had a rest.

A

Leccocstay at home oL wateh the film. *

.is... there are not letters for you.

2w sheneeded 1t to go shopping.
L. thereis not school today. ‘i%

iieiii e often bothers me.

b
¢

bAG
*
®

che zpends it all on clothes.

W
b4
w
¥
¥
*
¢

w
*

oo oo they had to cateh a plans at the airport.

Jollogive it to my hushand.

Liloitwas too expensive for him.

oo they often argue with each other.
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3- Some sample questions from the weekly small exam:

11- Check the conmection cable first.
Yukarwda werilem ifadeye gire dogrm secenck
——e

L] =
=

1) Klerwe: Hi, Sally. I meed yvour belp.

Sally: of comrse , what & the problem?
Mlerve: I can't acoes the Internet from oy
dezkiop PC.

-

Mlerve: What do vou mean?
Sally: Is your PC online or offline”

AjAre vou always oaline™

B} Is tkere a conmection cable between modem
amd the PC?

C}) Is there a compection 2pm o the screen”
Oy Do vem Bave a wireless or cable modem?
13)}Ayca: Hello, Ayca spealims.
Eate: Hi, Ayca, thit is Kate. Is Tom in?
HAyca: I am afrsid , be o't avadable at che
s T R

Kare: yes please. Could yeu tell him to comtact
with Jerry?
HAyca: DE! Twill tell him.
A} Could Itake your pame and nember?
B) Couldask whe's callimg?
C) Camyom hold on 2 momemst , please?
D Wenld you like to leave a message?

14)

ok face to
rmon 1%

HiEst a mesmns
0%
use sooisl
networisiTh

TS L]
woicEmil 0%

Yukandald grafik bilgilerine gore asapudakilerden
hamgisi dogradar?

A) Nearly all of the stwdests prefer nzing
social networks.

B} Mot of the teenagers prefer leaving
woicemail

C) Half of the teemapers prefer tenting
meszases

D) Neme of the teenagers prefer speaking face
o face.

15) Boose: Iwani to make pamcake and T need your

Carry: Of comrse. Yon need two cups of fowr,

2 teaspoon of balimppeowder, am egz, 2 cup of
milk and some sali.

Eaze: Thasks.

4A) How do you nrpally make pamcake?

B) Could you tell me the inpredients of
pancake?

C) Is pancake healtby?

D) Would yon bke fo faste pancake?

16)
1 S
Merriam- T usmally bake it T sometimes grill it.

A) What iz in Kabala Pilav?

B} What do you meed for maldisys lassgna™
C) How do you nzpally cook chicken?

D) How ofien do you eat fizh?

Week 8
Unit: 5-The Internet
Course book: Upturn in English
Goals: To talk about plans

To tell the time, days and dates
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Objectives:

1. Students will be able to understand the
gist and comprehend phrases and the
highest frequency vocabulary related to
the topic ‘Internet’ provided speech is
clearly and slowly articulated.

2. Students will be able to find specific,
predictable information in simple
materials such as news reports and
brochures related to the topic ‘Internet’.
3. Students will be able to inquire about
others’ plans and respond to simple

inquires and requests.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material (brochures,
e-mails, jokes, news reports,
questionnaires, SMS, chants and
songs, reading comprehension
questions, real life tasks,
skimming and scanning were used
depending on the topic).

4. Weekly small exams and Pareto
analysis.

5. Revision of the unit.
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SAMPLE ACTIVITIES FOR WEEK 8
1- Some sample pages from the repetition PPT:

A. Match the computer parts with their names.

@ USBS flash drive

1 1 !headphones

@ microphone

@ wireless modem

@ webcam

(9] ovp discs
[Z] speakers
(LD keyboard
(2] sytem unit

RACCIVIEY

A. rind the words in the word search puzzle.

ACCOUNT

ATTACHMENT

DOWNLOAD

INTERMET

LOGIMN

LOG OFF

OFFLINE

OMLINE

REGISTER

SEARCH ENGIME

UPLOAD
WEE BROWSER

(s E (A) R C© H E N G I N EJ
[ z [Tl u T (0o F F L | N E)
Fol T|(W) E ®x @ X v T w T

7] E |a||lE| & K H B Y W v T
Nl s |cf|le| v (LJ(u P L o A D)
| (a)|u|lle|(o o] w N L o a 0
el lcl|m|[r] E Je] + s T E R) s
Rl [c||e||lo|l Ww (1| & m € F z z
Nl fol|n||w] L IN] R L v © c ¥
El|ullT)|s| @ kK & R W T M Z

.T)(n| ¢ |E|(L o & © F _F)] J VW
z |7 v \R) L m (e N L 1 N E)
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A\. Read the text quickly and circle the best title for it.

a) Social Networking Sites b) surfing the Net c) Internet Safety

Some Internet sites allow you to create online

identities. By using these identities you can chat,

share photos and tell people about yourself. They

are known as social networking sites because you

can make online friends through these sites. Here

are some rules to avoid problems and enjoy using

these social networking sites.

> Use the safe sites. Your parents and teachers
can inform you about the best sites for you.

> Create a password. Don’t share your password
with anyone except your parents. If someone
signs in for you, hefshe can do anything
dangerous using your identity.

> Be careful with what you share. NMever give
strangers your personal information, e.g. your
address, telephone number, etc. Anything you

post on the Internet can stay online forever.

> Choose your online friends. Online friends are not the same as real in-person friends. Never
agree to meet an online friend in person. This is dangerous because some people pretend to
beyour age online, but actually they are adults.

»- Don’t be rude. Just like you, there is a real person on the other side, and he/she has feelings, too.

> Tell your parents if you see bad online behavior, and if something makes you feel uncomfortable.

B. Read the text again and complete the sentences.

1. Youcan chat, share photos and tell people about yourselty usiﬂg sacial hetmrkjng sites,

2. You canget information from your teachers and parents about _the best sites for you. .

3. [Kyoushare your password with a stranger, he/she can sign in for wou and do anvthing .
dangerous using your identity.

4. Don'tforget! Anything you put on the Net can __stay online forewver.

5. Online friends are not real friends. Never _a2gree to meetan online friend in person.

6. Don't be rude to the person on the other side.

7. _ Tell your parents when something makes you feel uncomfortable.

B. answerthe questions below about your Internet habits?

1. How many Internet connected devices are there at your home?
WWe have one.

2. wWhat do you usually do on the Internet?
| keepin touch with my friends and search for information.

3.  Areyou a member of any social networking sites? What do you usually share with your online

friends?
Yes.lusually share some photos,some videos.

4. Do you send emails? If so, how many emails do you usually send in a week?
Yes.lusually send two or three e-mails.

5. Do you play online games? How many hours in a week do you spend playing computer games?
Yes.l spend approximately 2 hours in a week.

6. Whao in your family spends the most time on the Intemet?
My brother spends the most time on the internet.




2- Listening activities for the week:

«¢) Recordings 17 and 18

Dan
Bob
Dan
Bob

Dan
Bob
Dan
Bob
Dan
Bob
Dan
Bob
Dan
Bob
Dan
Bob
Dan
Bob

: Hello, Dan speaking.
: Hello, Dan. This is Bob. How are things?
: Good, thanks, Bob.

: Dan, | need your help. I’m trying to connect to the Internet on my desktop PC for an hour, but |

can’t. You are good at using computer. Can you help me, please?

: OK. Well, do you use a cable modem or a wireless one?
: It’s a cable modem.

: Is your PC online or offline?
: What do you mean?

: I mean, is there a connection sign on the screen?

: No, there isn’t.
: So, check the connection cable first.

: Do you mean the cable between the modem and the computer?

: Yes, the connection cable between the modem and the computer.

: That’s OK. Yes, the connection sign is here now.

: Now, open a website to check the Internet connection.
: OK. That’s it. | have the connection. Thanks a lot.

: Never mind. Take care. Bye.

: Bye, Dan

2. Listen and circle the correct one.

Bob has a problem with the software | website [ Internet connection.
Heuses a laptop | tablet [ desktop PC.

The problem iz about the connection cable | modem | screen.

3. ITET) Work in pairs to complete the conversation. Then listen again and check.

Dan : Hello, Dan speaking.
Bob : Hello, Dan. Thisis Bob. How are things?
Dan : Good, thanks, Bob.

Bob : Dan, | I'm trying to on my desktop PC for
an hour, but | can't. You are good at using computer. Can you help me, please?

Dan : OK. Well, do you use a cable modem or T

Bob : It's a cable modem.

Dan : Isyour PC T

Bob : What do you mean?

Dan : | mean, is there a connection sign on the screen?

Bob : Mo, thereisn't.

Dan : 5o, check first,

Bob : Do you mean the cable between the modem and the computer?
Dan : Yes, the connection cable between the modem and the computer.
Bob : That's OK. Yes, is here now,

Dan : Now, open a website to check
Bob : OK. That'sit. | have the connection. Thanks a lot.
Dan : Never mind. Take care. Bye.

Bob : Bye, Dan

He uses a wireless modem | cable modem [ telephone line to connect to the Internet.
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3- Worksheet for the grammar items:

1. Complats the text with and, bur or.

I get up &t halt past elght In the moeming. 17m bungry ... there ksn't any food Inthe kitchen, |
want mik, cersals ___ orange jukce. Then, | 9o to the shop . when | get there s stil
ciosed. | go back home and Intn e kichen. Thare's some grapetnud julce and brown Braad.
— | don't Bk grapent jules brossm bread! This ks not 3 good moming, 5o 1 0o back b

be=d untl the shop op=ns.

H

W aren 't going o the park It's raning.

Compleie with and. bur, or. 50, BecaUss.

I don't hawe any manay, ... 111 go o the bank.

She doesn 't lke vegatahies ___ Tish,
I necd mik, tter _ bmead

You've got an exam tomormoe, ... you miusst shedy tonight

O o= o ih = Wk =
i
g
g
|
7
jﬁ
%
8
;

I don't go o the Snema .. | haven 't got 3y money.

[

They don T ke meat and fish.
It"s winter because 1'm not coid.
It's raining, or Ske your umbraia!.

Ll

4. Puf tha words In orosar.

wa don't go to the beach but it's coid. ...

Corect the underiinsd word using and, buT, oF, 50, DSCIUTSE.

1. acoident ! an / she's J In § because ¢ hospital f she f had.

4- Some example questions from the weekly small exam:

cechnalogic sl devices becsmse che thinle: thatr
is e best way.

=) Terring meszage bl Leavise woibocs musdl

) Sending Eonadl diFace o face comennmdc abion

11~ Tcamtread your ... ... . becasse yoax
handwricing iz o bad

ajhlerzage nooe (A T2 2
ciText ovessape diSigm lanpuage
17
‘L"-h:r'!!.-_ giso e dem
ayis B et
=) P oot

13 A: Could I speak oo hieci, pleaseT

A4} % im 1D teems oy they don™t mss hext meessagine

e Conrmmnke abe it others

Walenridalki ifadeyle hangi zepenel gelizir.

ajiloct of prems semd Dext & mesTaEe.

biMiazt of teens don "t prefer sendimg hext a messape
wibfozt of teens rarely et 2 meszage
A% ld of ceemns send fexl a messase.

A5y hffoom - Wby don’'r veon call vemr Brocher ™
Son - I called b bor e didn™t . e phome
Sddom :
A Hams om
<)Hang =p

Call hizn spsEn.
bBiFszpomnd
e emracy

1) There i= & tescheelozy . i wweslnend YWom
can fGnd everythims thers aboat cechnoabogy.
ajAbbreviakiom Bl Exkabitiom

N R = _a

138



139

Week 9

Unit: 6-Adventures
Course book: Upturn in English

Goals: To express preferences

To give explanations/reasons

Objectives: 1. Students will be able to interact with
reasonable ease in short conversations,
provided the other person helps when
necessary.

2. Students will be able to ask and answer
questions and exchange ideas and
information on and expressing
preferences and giving reasons.

3. Students will be able to write a very
simple brochure expressing their

preference for sports and free time

activities.
Allocated Time: 4 hours of lesson (each 40 minutes)
Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
catalogues, children’s
encyclopedia, personal narratives,
cognates, flashcards, matching,
real-life tasks, skimming and
scanning were used depending on

the topic).
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4. Kaizen events and PDCA.
5. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 9

1- Some sample pages from vocabulary presentation:

PARACHUTING

Extreme Sports

HANG GLIDING

Bungee jumping
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BASE jumping

Registration Fee
7. A
" Registration Fees ,;7

Until April 15% - $10/walker
Ater April 159 = $15/walker

Children aged 13 and under - FREE!

Thera is no charge for children aged 13 and under,
| but please include them when you register sathat |
v!"e better able to prepare| /

2- Matching activities for the week:

... Which onesbelow are extreme sports? Circle and share them with your classmates.

| porkourrunning ) | sydwing ) | oding ) | bungeejumping )

3 Match the sports and activities with the photos. Write the correct numbers in the boxes.

() kayaking
[D canoeing
(] rafting

() hanggliding
O mator racing
() caving

(] skateboarding
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3- Some sample pages of the grammar PPT:

Comparative is the name for the grammar
used when comparing two things.

We use —er than when comparing two
things.

L
JANE MARY

FAT THIN
Jane is fatter than Mary.

Mary is thinner than Jane.

ROSE
BEAUTIFUL

Eva is uglier than Rose.

KEVIN
SHORT

e Kevin is shorter than Paul.
e Paul is taller than Kevin.
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4- Some sample questions of the weekly small exam:

B: They are outdoor activities or sports which
involve high degree of physical risk.

a) Why do people like dangerous sports?

b) What does “extreme sports” mean?

c) What do you prefer doing when you are on
vacation?

d) What do you need to do the extreme sports?

2| prefer skateboarding to kayaking because it is

mare .,
a) boring b) easy
c) entertaining d) harder

3. A: Why do people like dangerous sports?
B:Ithink .....;osmsmsees

a) people like to push themselves.

b} I would rather do scuba diving than hang gliding.

c) they would like to try adventure sports such as

pocket-bike racing.

d) parachute diving is more entertaining than bungee

jumping.

than skateboarding because it's more

4V\MMP\MMAMA;

cﬁ.alll.lenging.

8. “ have tried rgfting in Antalyo. | think it wos inJune,
2013. iwas with my brother and cousins. | loved it
becouse it was fascinating and challenging.”

Hangi sofinun cevabi metinde yoktur?

a) What was it like?

b) Where did you try it?
c) How did you go there?
d) Who were you with?

B: Just a pair of trainers, walls, stairs sometimes
trees.

a) What's another name for parkour running?

b) What are some things parkour runners do?

c) What do you need to do parkour running?

d) What is it like when you compare parkour running
with parachute diving?

10. | prefer,......... 10 ....... because it's healthier.

cycling/ driving

motorracing/ parkour running
bungee jumping/ running
pocketbike racing/ rafting

2

a
b
C
d

e

a)l PTEfEf CEWi”_Q. EI:I.t“is oné—founh of the size of a normal
b) llike hang gliding motorbike.
c) | would like motor racing
d) | would rather do parkour running ) i £ mini m i in first?
5. ATWhEt IS oyt cl.How bia s a standard pocket bike?
Week 10
Unit: 6-Adventures
Course book: Upturn in English
Goals: To make simple comparisons
To make simple inquiries
Objectives: 1. Students will be able to use simple

descriptive language to make brief
statements about and compare sports and
games.

2. Students will be able to understand the
main point in short, clear, simple
messages and pronouncements on simple

comparisons, preferences and reasons.
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3. Students will be able to write a short,

simple paragraph comparing two objects.

Allocated Time: 4 hours of lesson (each 40 minutes)

Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
catalogues, children’s
encyclopedia, personal narratives,
cognates, flashcards, matching,
real-life tasks, skimming and
scanning were used depending on
the topic).

4. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 10

1- Some screen shots of the vocabulary video:

IT 6 Adventures- EXTREME SPORTS
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UNIT 6 Adventures- EXTREME SPORTS

2- Some sample pages of the PPT for the grammar items:

COMPARATIVE FORMS OF THE ADJECTIVES
[Sifatlarin Kivasianmasi)

(AW
'l
N
3\
2 T

Kizihrmak is longer than Ye§illrmék.

VOCABULARY
- Long:Uzun ”~

My father is older than my mother.

My brother is taller than my sister.

My brother is fatter than my sister.

NV OCABULARY
Old:Yash
. Tall:Uzun ¢

' Short: Kisa '

Fat:Sisman
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This book is more interesting than the other book.

Meg RYAN is more beautiful than Shakira.

Mercedes is more expensive than Toyota.

VOCABULARY
Iﬁteresting:ilging’
/ Beautiful : Guzel
E,xpensive :Pahali

New YORK is more crowded than Konya.

MN/OCABULARY #
SZrowded :Kalaba I;l‘k

The red blouse is better than the green blouse.
The green blouse is worse than the red blouse.

VOCABULARY
Good:lyi
Better:Daha iyi
Bad:Kotu
Worse:Daha kotu
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3- Reading activity for the week:

- . Look atthe photos scan the Interview and answer the questions.

1. Where Is Helen?
2. Who Is she talking to?
3. What are they talking about?

Helen : HI. My name Is Helen Snow, and today we are going to talk about extreme sports. Extreme
sports are popular all over the world. But what attracts peopleto dothesesports?is it
adventure or danger? People who enjoy fast and dangerous sports, like white-water rafting,
arecalled adrenalin seekers. I'm at the Natlonal Water Sports Centre now. I'm here to meet
Joe Plxy. Hels a white-water rafting expert.

Helen : HI,Joe.

Joe  : Hl,Helen.

Helen : Sothis Is a kind of Indoor course, but you raft onthe rivers all around the world. what do you
most enjoy about white-water rafting?

Joe : Ireally enjoy being outdoors and onthe water. | love the freedom of Just you and nature. And
I really like the challenge.

Helen : Sowhydo people like dangerous sports?

Joe  : Ithink people like to push themselves. They enjoy to see how far they can go. They really
want to test themselves agalnst water and air.

Helen : So, areyou an adrenalln seeker?

Joe : I don’tthink of myself as an adrenalin seeker, but | really enjoy rafting.

~. Read the Interview and answer the questions.

1. Why does Joe enjoy white-water rafting?
2. Why do people lIke extreme sports?

4- Some sample questions of the weekly small exam:

1- A —

B: Heart-stopping activities such as rock- B:l prefer caving because it's mysterous and
climbing, white-water rafting and parachute exciting.

diving. In fact I want to try all of the

eXxtreme sports AlWhy do people like extremes sports?

Az S0, you are very energetic and fit. I think

vou are an adrenalin seeker BJWwhat do you prefer doing when you are on

wacation?
B: Abzolutely yes!

A . CJWhich sport is more dangerous?
Do you like extreme sports?

R D] Do you think caving is an extreme sport?
B)How do wou keep so fit and ensrgetic? ! & P

5- Az

C)What kind of sports do vou enjoy most?
B:Activities which people do that are
dangerous

DWould you like te try rock climbmg?

2-A: What do you most enjoy about white-

?
water rafting? Al you like extreme sports?
B]Whil:h ones are extremes sports?

does ‘exrem - >
A}l really enjoy being cutdoor and on water CWhat =& & Sports’ mean:

you i ?
B)l like water rafting and kayaking D)are an adrenzlin sesker?

CJl think white- water rafting is boring

B:1t's really fun and it keeps me fit
O}l don't like challangs and freedom Iy

B e T ey T |
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Week 11

Unit: 6-Adventures
Course book: Upturn in English

Goals: To state personal opinions
To talk about what people do regularly

Objectives: 1. Students will be able to identify the
topic of an adventure related discussion
when it is conducted slowly and clearly.
2. Students will be able to read very short,
simple texts such as personal narratives,
advertisements and brochures related to
an adventure and find the main points in

such materials.

Allocated Time: 4 hours of lesson (each 40 minutes)

Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
catalogues, children’s
encyclopedia, personal narratives,
cognates, flashcards, matching,
real-life tasks, skimming and
scanning were used depending on
the topic).

4. Weekly small exams and Pareto

analysis.
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SAMPLE ACTIVITIES FOR WEEK 11
1- Writing activities for the week:

.. What do you prefer doing when you are on vacation? Work In groups of four. Ask and answer
In turn and take notes. Follow the example.

Student A : Whatdoyou prefer doing when you areon vacation?

Student B : | prefercaving because It's mysterious and exciting,

Student ¢ : 1prefer hanggliding to caving because It's more entertaining and challenging.
Student D : |would rather do scuba diving than hang gliding because It's more interesting.

Name Sport/Activity Reason

.

= . Declde on two extreme sports. Which one do you prefer doing? Write a short paragraph and
compare them.

1] -] SETe R ity || Sttt AR e tss » = o 1 11~ Jehoch

2- Listening activity for the week:

o) Recording 19

Helen : Inthe countryside there are lots of wide open spaces and lots of extreme sports to do, but what
do adrenalin seekers do in the city? Well, parkour running, sometimes called free running, is
becoming popular in the world. Parkour running started in France, and the idea is to get from
one place to the other as fast as possible; jumping and climbing over whatever is in the way.
Now, I'm in a parkour class with Jack Sanders. Jack is an experienced parkour runner, and he
will tell us what it is all about.

Helen : So Jack, why do you like parkour running?

Jack : It’sreally fun, and it keeps me fit.

Helen : Do you need any special equipment to do parkour running?

Jack : Justa pair of good trainers. We just use what’s around us like walls, stairs and trees.

Helen : Isit difficult?

Jack : It's not really difficult but a little challenging. If you're not scared, you can do it.

Helen : Isit dangerous?

Jack : It's not more dangerous than white-water rafting or hang gliding.

Helen : I'm not sure | can do parkour running. Extreme sports can be dangerous, but they're also lots of
fun.
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1. Look at the photo, read the definition and
the q i

parkour ruaniag nown (U] an activity in which
people mowe quicdy around building= and
objects in a city while parforming jumps and
other skillful movern=nts

1. Whatis the name ofthe activity?

2. Wheredo peopledo it?

2. What do they usually do while performing it?

. CIETY Listen and complete the chart.

1. What's another name for parkour running?
2. What country did it start?

2. What'sthe aim of the activity?

4. What are some things parkour runners do?

£. What do they need to do the activity?

6. Whatis it like wh=n you compare it with white-water
rafting and hang gliding?

3- Worksheet for the week:

E G | H
8 | ADVENTURESPORTS E 6 (I H

Meg:In Japan.
1-Fill in the blanks. (Bosluklan doldurunuz.)
Chlog: —--—-—| (3) does it weigh?
Meg: It is 18 kg.
1-freedom  2-push 3-against 4- howfar 3-
Chloe: - (4) isit?

extreme sports 6- adrenalin seekers  7-
outdoors 8- expert S-most Meg: It can reach 70 km per hour.

Chlog: —---—-—| {5) is a standard pocket bike when you
compare it with a real size motorbike?

Helen: Hi. My name is Helen Snow, and today we are going Meg: A pocket bike is one-fourth of the size of a normal
to talk about e (1). They are popular all over the motorbike.
world. People who enjoy fast and dangerous sports, like
white-water rafting, are called-—-—-—- (2). 'm here to Chloe:; ————— {6)people do this sport?
meet Joe Pixy. He is a white-water rafting ---—-—— (3).Hi Mes: 2.000 people in America like this sport.
loe.
Chlog: —--—-— (7] is the aim of the activity?
Joe:Hi Helen.
Meg: People do this sport to feel being winner and they do
Helen: What do you ~—--—-—- --(4) enjoy about white-water

itin a safe way.

rafting?




Joe - lreally enjoy being {5) and on the water. .|
love the ————— [B)of just you and natire.

Helen : 5o why do people like dangerous sports?

Joe : | think people like to {7)themselves. . They
enjoy to see {8) they can go. They really want to test
themselves (9] water and air.

2- Bosluklara uygun soru kelimelerini yazmiz.

1-What country 2-What 3When 4-Howmany 5-
How much &~ How fast 7- How big

Chloe: | don't know anything about mini motor biking. Can
you give me answer for my interview.

Meg: Sure. | can help you.

Chloe Well, ———{1)did Italian manufacturers first start
produdng high-quality pocket bikes?

Meg: In the 1980s.

Chioe: {2) did it start?
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3- Bosluklan kutudaki kelimelerden uygun olanlar ile
doldurunuz.

1-started 2-reach 3-look like 4- began 5-
consider &-wehicle 7-around 8 fans 9- fast
10-weighs

The concept of mini motorbikes {1) years ago in
Japan. Because of their increasing popularity, Italian
manufacturers —{2)proedudng high-quality pocket
bikes in the 19805 Today, pocket-bike racing is a very
popular sport (3] the world. 5o what are pocket
bikes? Pocket bikes are high-speed racing motorbikes. They
{4) toys. A pocket bike is one-fourth of the size of a
normal motorbike and (5) about 18 kilos. It can —
——(6) a speed of 56 km per hour. it* slower than a real size
motorbike but quite fast for such a small {7}
Because of this high speed many people {Blpocket-
bike racing an extreme sport. Many famous European
maotorcydists started their racing careers in pocket-bike
racing. The Grand Prix racing champion Valentino Rossi, for
example, first rede on a pocket-bike. Pocketbike racing has
many {9). They prefer riding on pocket bikes
because they are {10) and fun, and they are safer
than real size motorbikes.

4- Some sample questions of the weekly small exam:

1.¥You should after you finish using
your account or a stranger can do something

illegal using your ID.

alogin h.signup clogout d.signin

2.Doing exercises is a good

a.habit b.device c.rule d.ingrident
3.Look!Tom wrote a under the
picture | posted on Instagram.

a.note b.file c.safety d.comment

4.1f you need to call the police,you must
155.

atext b.refuse cleave d.dial

5.1 tried bungee jumping last summer and it

was a great for me.
a.conversation h.setting
c.experience d.expert

6.The first of the competition is 5005.
a.fee b.contact c.prize d.protection

13.A: ?

B:l love exploring underwater world and it
makes me feel great.

a.What attracts you to scuba diving?
b.Why do you like caving?

c.Do you try diving alone or with a friend?
d.What is your favourite activity?

14.5ky diving is a dangerous activity but
,sky divers love it.

a.that's why b.I mean

c.in other words d.that’s right

15.Choose the odd one out.

a.first aid kit b.helmet

c.ankle protection d.parachute

16.You should pay 1086 registration to
join the competition.
a.fee b.acation c.death d.item

17.1 try caving___ try
cycling,because caving is more mysterious,
a.prefer/than  b.would rather/to
c.prefer/to d.would rather/than
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Week 12

Unit: 6-Adventures
Course book: Upturn in English

Goals: To talk about past events

Objectives: 1. Students will be able to interact with
reasonable ease in short conversations,
provided the other person helps when
necessary.

2. Students will be able to ask and answer
questions and exchange

ideas and information on and expressing
preferences and giving reasons.

3. Students will be able to clarify their

questions when needed.

Allocated Time: 4 hours of lesson (each 40 minutes)

Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
catalogues, children’s
encyclopedia, personal narratives,
cognates, flashcards, matching,
real-life tasks, skimming and
scanning were used depending on
the topic).

4. Weekly small exams and Pareto
analysis.

5. Revision of the unit.




SAMPLE ACTIVITIES FOR WEEK 12

1- Listening activities for the week:

o) Recording 20

The concept of mini motorbikes began years ago in Japan. Because of their increasing popularity, Italian
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manufacturers started producing high-quality pocket bikes in the 1980s.Today, pocket-bike racing is a

very popular sport around the world.

So what are pocket bikes? Pocket bikes are high-speed racing motorbikes. They look like toys. A pocket

bike is one-fourth of the size of a normal motorbike and weighs about 18 kilos. It can reach a speed of 56

km per hour. It’ slower than a real size motorbike but quite fast for such a small vehicle. Because of this

high speed many people consider pocket-bike racing an extreme sport.

Many famous European motorcyclists started their racing careers in pocket-bike racing. The Grand Prix

racing champion Valentino Rossi, for example, first rode on a pocket-bike. Pocket-bike racing has many

fans. They prefer riding on pocket bikes because they are fast and fun. And they are safer than real size

motorbikes.

1

5.

7.

-
>

4

Look at the photos. What can you say about pocket-bilke racing? What is it like?

I7E5) Listen and answer the questions.

Where did the concept of mini motorbike bagin first?

When did Italian manufacturers first start predudanghigh-quality pocket bikes?

How bigis a standard pocket bike when you compare it with a real size motorbike?

How much does it weigh?

How fast iz it? Is it faster than a real size motorbike?

Why do mary people consider pocket-bike radng an extreme sport?

Why do the fans prefer riding on pocket bikes?

Would you like to try pocket-bike racing? Share your reasons with your classmates.

Work in pairs. Ask and answer the questions in tumn. Clarify each question asin the brackets.
Hawve you tried any different sports or activities before?

Where did you try it? | mean, where were you?)

When did you try it first? [| mean, what was the month or year?)

Who were you with? (| mean, were you alone or with another person?)

What wasitlike? (| mean, did you like it?)

noa W
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2- Some sample pages of the PPT for the grammar items:

R R

b B 20 _:Zy’.f.:"-'f

oy

1. Use the Past Simple to express an action that started and

finished at a specific time in the past. Sometimes, the

speaker may not actually mention the specific time, but they

do have one specific time in mind.

< I saw a movie yesterday.

Examples:

< Last year, I traveled to Japan.

< Did you have dinner last night?

<+ She washed her car two hours ago.

2. We use the Simple Past to list a series of completed -

actions in the past. These actions happen 1st, 2nd, 3rd, 4th,

and so on.

Examples:

< I finished work, walked to the beach, and found a nice place to swim.

< He arrived from the airport at 8:00, checked into the hotel at 9:00, and
met the others at 10:00.

-+ Did you add flour, pour in the milk, and then add the eggs?

»sﬂmmm?
p PasT simPLe
P ¥
o |
§ = :
f """“"";‘
E o ::’i,i’,:,j; k
S I T L
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3.The Simple Past can be used with a duration which starts and
stops in the past. A duration is a longer action often
indicated by expressions such as: for two years, for five
minutes, all day, all year, etc.
Examples:
I lived in Brazil for two years.
Ruti studied Japanese for five years.
They sat at the beach all day. ?
They did not stay at the party the entire time. -

We talked on the phone for thirty minutes.

Xa s v e : B

: /4.The Simple Past can also be used to describe a habit which
stopped in the past. It can have the same meaning as “used
to.” To make it clear that we are talking about a habit, we
often add expressions such as: always, often, usually, never,
when I was a child, when I was younger, etc.
Examples:

I studied French when I was a child.

He played the violin.

He didn't play the piano.

Did you play a musical instrument when you were a kid?

She worked at the movie theater after school.

=iy B

5. The Simple Past can also be used to describe past facts or
generalizations which are no longer true. As in USE 4 above,
this use of the Simple Past is quite similar to the expression
“used to."

Examples:
She was shy as a child, but now she is very outgoing.
He didn't like fomatoes before.
Did you live in Texas when you were a kid?

People paid much more to make cell phone calls in the past.

156
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Fast Simple: Regulaw Vebs

= The Past Simple tense of the most English verbs (regular
verbs) is formed by adding "-ed"/"-d" to their base
form. (If the verb ends in "-e", we add "-d" to form the
past simple)

Examples:

< We arrived at 9:00 o'clock.
< My brother lived in London four years ago.

< When she was young, she danced beautifully.

Jwegulare Venls

= There are also some verbs called irregular verbs that have

special past tense forms.

< We went (go) to school yesterday.

< The children read (read) that story last year.

< Tamar wrote (write) the letter to her friend on Sunday.
<+ The students forgot (forget) to do the homework.

- e
Negative Foun
= Negatives in the Simple Past are formed by

adding didn’‘t (informal) or did not (formal) before the simple
form of the verb.

swjecr @ dd @ ot @V e
<+ The girl didn't come to school yesterday.

<> The parents didn't work on Sunday.
< The baby didn't drink milk in the morning.

* Yes / No Question

Did @ Subject ® Vi @ R o ahe ®
- Did Nevo see his grandparents yesterday?
* Wh - Non - Subject Question

o o Rest of the
Wh - word ® did @ Subject ® Vi et
< Where did you spend your holidays?
* Wh - Subject Question
Who / What ® Vz @ L2 G e s -

sentence

< Who wrote this beautiful poem?
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3- Worksheet for the week:

UNIT-6 WORKSHEET-1

Motor Racing - Pocket Bike Racing — Rafting - Bungee jumping — Caving

Parkour Running - Hang gliding — Skateboarding- Rock climbing — Kayaking

Sky diving - Mini Golf - Ice Climbing - Parachute Diving - Inline skating — Canoeing
Hot Air Balloon Riding — Trekking - BASE Jumping- Go-Karting

Name - Surname :

Class - Number

Fill in the blanks by using the words or phrases given above(20X5 Points)

SEresEssEERIERRER T RERRERRRR NS BEEEERAEEIEIIERRERAERERER TR e sEsaesseTssEEREsERIRR R RRRRNS SErassasEsssERrERs IR RERRRRES




159

4- Some sample questions of the weekly small exam:

L | like kayaking because it is entertaining.

)

b)

[

Furkan: I think hang gliding is more fascinating than
scuba diving.

Ahmet: ... I thunk it 15 more dangerons
than scuba diving.

a) That's nght c) 'm sure
b} Idon’tagree with you d) Why not

3. Motor racing 1s my favorite sport because it

18,

a) challenging c} difficult
b} bonng d) tiring
4 Mebih:... ... ?

Sena: I think people like to push themselves. They
enjoy to see how far they can go.

a) Do you like extreme sports

T Efer o
Tmran: Never I don’t like heart stopping activities

a) Do you like white water rafting

b) How often do you do bungee mpmg

c)  What 15 rock climbing like

d) How often do you watch TV?

8.
It is an activity in which people
move gquickly around buldings
and objects in a city while
performing jumps and other
skllful movements

Yukanda bahsedilen spor agagida verilenlerden hangisidir?

a) Parkour mnning
b)) Iee climbing

c} Trekking
d) Skateboarding

9 You should try meuntam biking because it

a) less enjoyable than motor racing.
b) more bonng than kavaking

¢) fin and exciting

d) dangerous

10.

(1)I don't like extreme sports because they are very
dangerous.( I ) Yesterday, I tried white water rafting ( IIT ) It
was very enjoyable. I will do it agam. (TV) I think Tam an
adrenalin seeker.

Yukanda venlen ciimlelerden hangisi anlam akigim
bormaktadir?

b) Are you an adrenalin seeker 2 1 BWI ol IV
) Whydopeope ke dmgerusspors
Week 13
Unit: 7-Tourism
Course book: Upturn in English
Goals: To describe places
To describe the weather
Objectives: 1. Students will be able to exchange

information on topics

related to tourism and popular tourist
attractions.

2. Students will be able to describe their
favorite tourist attractions

by giving information about their
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location, important

features and weather.

3. Students will be able to describe their
favorite tourist attractions

by using simple phrases and sentences.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
diaries/journal entries, maps,
personal narratives, games,
labeling, reading comprehension
questions, real-life tasks,
skimming and scanning were used
depending on the topic).

4. Kaizen events and PDCA.

5. Weekly small exams and Pareto

analysis.

ACCOMODATION

SAMPLE ACTIVITIES FOR WEEK 13
1- Some pages of the vocabulary PPT:

ALL INCLUSIVE
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ARCHITECTURAL STYLE BUDGET
e.g. We have a limited BUDGET for the

A = holiday.

TS
LA
B

>
wufulfr ol
HiLu s =28
CUISINE CONTINENTAL CLIMATE
e.g. Turkish CUISINE is very rich. e.g. Turkey mostly has a CONTINENTAL
: » CLIMATE
e e, T T
-‘\ %, @ ) : - ————
- S _ Turkey " ‘
}1\‘“ ks “".\_‘“
.& 5‘3 Rt |
: o AMATOLA_|
A H’l \ ‘(’ MEDITERRANEAN
‘.V‘ ya“”“i’ AEGEAN
4 é |
CURRENCY GO SIGHTSEEING

e.g. Turkish Lira, euro and dollar are
the examples of CURRENCY.
D RS el 2

MEMORABLE
e.g. Ataturk is one of the MEMORABLE
leaders in the world.

JUNCTION POINT
e.g. Afyonkarahisar is a JUNCTION
POINT between Ankara and izmir.

=




162

2- Matching activity for the week:
1. Match the places with the photos. Write the correct numbers in the boxes.

O The Hagia Sophia Museum O The Kremlin Palace and Red Square

O The Tower Bridge @ The Eiffel Tower O The Statue of Liberty

3- Listening activities for the week:

o) Recordings 21 and 22

1. TajMahalis one of the eight wonders of the world. Itis in Agra, India. The Emperor Shah Jahan ordered
it in memaory of his third wife, Mumtaz Mahal. Its architectural style is a mixture of Persian, Turkish and
Indian architecture.

2. Niagara Falls are the largest waterfalls in the world. It's on the Canadian border of The USA
Approximately 12 million tourists visit the Niagara Falls every year. The Falls make a fascinating sound
as the water goes over and lands at the bottom.

3. The Blue Mosque in Istanbul is the world’s most amazing Mosque. It's an architecture miracle! The

Ottoman Emperor Ahmet the First ordered it and architect Mehmet Aga designed it Its construction
began in 1609 and took T years.

4. 0One of the most famous clock towers on Earth is Big Ben in Lendon, The UK. The clock tower holds the
largest clock in the world and is the third tallest clock tower. Today Big Ben is the icon for London.

5. The Great Pyramid was the tallest historical man-made structure in the world for over 3,800 years. Itis

146.5 meters. Egyptian workers built it as a tomb for Egyptian Pharach Khufu, and they constructed it
owver a 20-year period.
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1 What do you know about the places im the photos? What are their names? Where are they?

Share your answers with your classmates.

2. ITF3) Listen and number the photos.

. IJF7) Listen again and answer the questions.
L Where is Taj Mahal? What is its architectural style?

2. How many towrists visit Niagar Falls every year? What i fascinating aboot it?

3. Who designed the Blue Mosgue? How long did its construction take?

4. Where iz Big Ben? What's special about it?

5. How tall is the Great Pyramid? Why did Egyptian workers build it?

4- Some sample questions of the weekly small exam:

1311 mlizry = pore o T
= =
=T Efistorical [T
Ak Seasnude Histonical

1. Fiangisi mabloyz gors dogradnr 7

) Atiha prefars bhstoodcal holidey to seacide holida

B} S weomld radhear hi 1 i ; Sxan i Eohdaryr

) Adiba Goaan T paaioar M]m.l:i.:h:_\'.

12.13 sormlarda bozleldara evrun kbelinelerd balunsas.

12 el Foswer 05 rhae gl Frardr
a) locaticn b} accomoc-datico
) boom dly bocal disk

13, Biue Mosgue, Magia Sophes, Toyeleape Fabacs are chae
Besr rowrisT A dsrambul

a) atacions. b} accomoc-datico

) cliz=ade o} population

14.15.16. zeamlarda sehirleri= hangi Szellifanden
s il = e by matir T

Fl Wosmrdy IO O pecpee dive D oo
a) peopraiation B} wrsarthar
) artractions d} kocal food

15 Koseorsomu Is fowscess fow Aos Sy el ok cond ey,

IF. The woarker L5 midd in wimeer e Aaraiin
a) clizabe B} recreaiosmal
) crrsing d} artractions

17. Amlam alazim borsn ciimle hassicidir T

M Iamd oy Shands weane oo Dmbronmil foor vears
ago. (I Derovoik is in Crostia. (I TWe viied
hizbooicall placas acdl book phobos. thoro. (T I Eood.
“The Old Towmn™ oot

ay I By I ) I day o

1519 20 zormlar: pargara gfoe cevaplasdoanee

Eeamsa is in tho MMarooars Rogion. I is &
Sscoating city. Theere are ot of mosqoes., bomolbs and.
hiztoricall placas. Aopeoi w 3 peillion peopls e
e lois of bosls, resorts n Baasa B s wwell koowm
should dobiolr go thoea !

15. Pargada Bhuxia e ilgil bangi aecllgs
H‘-‘m‘ - - -

a) arsactons.
) boscatioem

b)) mcconscdanion
) waatiar

a) local fiood & candisd chesmur
B} acoomnosdation 5 recorts, hoteds
<} population 3 meacty three oodllon

20. Pargana piee baogisl defdrwdar 7

a) Yon can’™ st Tdlikandar Fabalt Swars.

B} Yom cam't go skiimg i warineor = Beosa

) The wriber Sexks Baosa is 2 really nace cify.
d} Thare aren it amy bourst atractoss thare.
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Week 14

Unit: 7-Tourism

Course book: Upturn in English

Goals: To express preferences
To give explanations/reasons

Objectives: 1. Students will be able to describe their
favorite tourist attractions by giving
information about their location,
important features and weather.

2. Students will be able to describe their
favorite tourist attractions by using simple
phrases and sentences.

3. Students will be able to express their
preference for particular tourist attractions
and give reasons.

4. Students will be able to maintain

concentration and motivation during a

class period
Allocated Time: 4 hours of lesson (each 40 minutes)
Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
diaries/journal entries, maps,
personal narratives, games,
labeling, reading comprehension
questions, real-life tasks,

skimming and scanning were used
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depending on the topic).
4. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 14

1- Some screen shots of the vocabulary video:

TAJ MAHAL

IT 7 TOURISM

NIT 7 TOURISM
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THE NIAGARA FALLS

nezpoepulang
@ um g@ @@@@mg i) m_%@y?

o /'5 ;
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2- Listening and speaking activities for the week:

%) Recording 23

Frank : So, how was your vacation, Sally?

Sally : Oh! This was the best vacation I've ever had in my life!

Frank : Wow! Where did you go?

Sally : We wentto Istanbul. It's such an amazing city.

Frank : Really? What did you like the most about it?

Sally : Itis truly a historic city. To me, historical architecture is more beautiful than modern buildings,
and there are lots of examples in Istanbul such as the Hagia Sophia, the Blue Mosque and
Topkapi Palace. And the Bosphorus scenery is spectacular with those historic buildings. You
should definitely see there.

Frank : | hope | will. Did you go with your parents?

Sally : No.ldidn’t go with my parents. | went with my cousins. It was really great!

Frank : |canimagine that. How was the weather?

Sally : The weather was great. It was warm and sunny.

Frank : Did you take any photos?

Sally : Yes.I'll upload them to my blog today. You can check them out.

Frank : That'd be great!

1. What are some popular tourist attractions in Turkey? Make a list with your partaer. Then
share your list with the class.

. [IFZ) Listen and answer the questions.

1. Where did Sally go for her vacation?
2. Whatdid she like the most about it?
3. Who did she go with?

4. Whatwasthe weather like there?

3. Study the sentences in the box

Expressing preferences and giving reasons:

Which one do you prefer? Historic sites or the seaside?

| prefer visiting historic buildings, because to me, they are more beautiful than modern coes.
| would rather visit historic sites. To me, they are more interesting.

N NN S———

q. What type of vacation de you prefer? A vacation in the city, at the beach orin the mountains?
Share your reasons with the class. Make comparisons as in the example.

Example: [prefer avocotion inthe city becouse to me, @'s more convenient. You con find everything
you need in the city
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3- Some sample pages of the PPT for grammar items:

" PRESENT PERFECT TENSE

| have been to London.

VOCABULARY: -
(to) Be-V1-Olmaky,
’ bulunmak :
Was-Were-V2
Been-V3

Affirmative
(Olumlu)

Negative (Olumsuz)

He

It

has+
V3
Regular
-ed

hasn’t+
V3

Regular
-ed

|
You
We
You
They

have+
V3
Regular
-ed

haven’t+
V3
Regular
-ed

have watched that film.l haven’'t watched that film

He has watched that

film.

A:Have yoeu

B:Yes;I[have

Ys.a e

He hasn’t watched that
film.

VOCABULARY;
Ever:Hig *
Never:Hic



| have just come in to home.
He has just done his homework.

| have already done shopping.
He has already read that book.

. VOCABULARY
| have done shopping recently. fllist: HERGZ

He has read that book recently. Already:Coktan

f
Recently:Gecgenlerde

?
Have you been to London, yet~ Yet:Heniiz

No,| haven’t.
I haven’t done my homework, yet.

Have you ever gone to a circus?
No,| have never gone there.

Has he ever gone abroad?

Yes,he has gone there many times.

‘FOR’ AND ‘SINCFE’

| have known Mary for ten years.

Mark has worked here for ten years.

Mike has had his dog since 1992.

KNOW HAVE
KNEW HAD
KNOWN HAD

QUESTIONNARE

1)Have you ever travellled by plane?
a)Never b)Once c)Twice d)Three times
2)Have you ever read a horror novel?
a)Never b)Once c)Ten times d)More than ten
times

3)Have you ever done washing up?

a)Never b)Once c)Generally d)Most often
4)Have you ever visited a museum?
a)Never b)Once c)Often d)Always
5)Have you invented something?

a)Never b)Once c)Twice d)Many times
6)Have you ever met a famous person?
a)Never b)Once c)Twice d)Many times
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4- Some sample questions of the weekly small exam:

1. “I would rather visit the seaside than the ancient city.”

Kisinin ziyaret etmek istedigi yeri gosteren resmi
isaretleyiniz.

2 -7 sorularda bosluga uygun kelime ya da
ifadeyi isaretleyiniz.

2. Gabriel: What do you think about historical architecture?

Nicole : - - - -, it looks more fascinating than modern
architecture.
A) To me
B) | agree

C) If you refuse
D) I would love to

3. Anthony : |think Antalya is more crowded than
Istanbul.

Mehmet : ----_l[stanbulis the most crowded city
in Turkey.

Anthony : Really? | didn't know that. Thanks a lot.

A) | suppose so
B) You are wrong
C) | agree with you

4. Paul : Whatare the - - - - of Istanbul?

Burcu : Some of them are Topkapi Palace, Blue
Mosque and Galata Tower.

A) tourist attractions
B) tour guides

C) squares

D) resorts

5. Lucy: Where will you stay when you are on holiday?
Sam : We will stay in an - - - - hotel.

Lucy: You mean that all meals, drinks and activities are
included in the over all price.

A) urban

B) ancient

C) expensive
D) all-inclusive

6. Kevin :----?

Selena: | like swimming and sunbathing.That's why
| prefer seaside holidays.

A) Why do you like swimming most

B) Do you spend your holidays in Uludag

C) Which one do you prefer, historic or seaside holiday
D) Do you prefer visiting museums to going shopping

7. Jane : What kind of places do you prefer for your
holiday?

Brain: | want to learn more about historic culture so

A) | prefer trekking in a forest

B) | would rather stay in resorts

C) | like staying in a tent on holiday

D) I'd rather visit museums and castles

170

D) That sounds great
Week 15
Unit: 7-Tourism
Course book: Upturn in English
Goals: To make simple comparisons
To state personal opinions
Objectives: 1. Students will be able to make simple

comparisons between different tourist
attractions.

2. Students will be able to express their
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preference for particular tourist attractions
and give reasons.

3. Students will be able to design a
brochure, advertisement or a postcard

about their favorite tourist attraction/s.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(advertisements, brochures,
diaries/journal entries, maps,
personal narratives, games,
labeling, reading comprehension
questions, real-life tasks,
skimming and scanning were used
depending on the topic).

4. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 15

1- Reading activity for the week:

Scan the text and complete the chart.

TARSUS Truly an Ancient Province

Location
Climate

Tourist Attractions

Recreational Activities :

Dishes
Accommodation
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Cleapartra’s Gate

T arsus is a historic province in south-central Turkey. It's 20 km inland from the Mediterranean
Sea. With a history going back over 6,000 years, Tarsus was an important stop fortraders and a
focal point of many civilizations. During the Roman Empire, Tarsus was the capital of the provinee
of Cilicia and the scene of the first meeting between Mark Antony and Cleopatra.

Tarsus is a junction point of Cilician plain (Culkurova), central Anatolia and the Mediterranean Sea.
The climate is typical of the Mediterranean region, with very hot summers and chilly, damp winters.

Tarsus has many ancient sites and historic buildings, such as Cleopatra's Gate, The Roman Bridge of
Justinian, Tarsus Museum, The 5t. Paul’s Church, The Mosque of Prophet Daniel, Eshab-1 Kehf Cave,
Roman Road, Grand Mosque and Kirkkasik Bedesten,

Tarsus is also a great place for recreation. You can try tracking, rafting, photo safari, mountain
biking or off-road racing. After a tiring day, you can enjoy traditional Mediterranean dishes and
various kinds of kebabs in an all-inclusive resort or a bed and breakfast place.

2 . Read the text and answer the questions. Share your answers with the class.

1. Whywas Tarsus an important place in history?
2. Whyisit an important place now?
1. Peoplesay Tarsus is truly a multicultural province, Why do they think so? Give examples.

3. Do you prefer having a sightseeing vacation in Tarsus? Share your reasons with your
classmates,

2- Project for the week:

1 Design a brochure about your favorite tourist destination. Use the information below to help you.

1. Use a piece of large size paper to design your brochure.

: |
i l
i 2. Use your answers in the chart in Lesson 6 and write a paragraph about your favorite tourist |
E destination. Then ask your partner to read and check your paragraph by using the checklist E
i below. i
: i
i )

3. Design your brochure. Use photos to make your brochure interesting and eye-catching.
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3- Worksheet for the week:

I UNIT 7, 1

B- Capitsl A} the most important oty in 2 country B) the lsrgest city in 3 country in land

&) difficult or impossible to believe, too
extraordinary

10- Accommodation (A] somewhere to stay B) something funny

9-  Incredible B) awayofinteresting dressing

11- Recreaticnal

A of i d enjoyi Iif B iod of hiolid
| = wayof amusing and enjoying yourss | @ peri oliday

13. Etkinlik

Azmpda kargik olarak werilen kelimeleri anlami bir cimle olugturacak sekilde sirelayn.

[

[ the [ is [ capital [ Ankara | of | city f . f Turkey [

2. fprefer f because [ visiting |/ fantastic / it's / | structure J the Blue Mosgue /3 / ./

3. fmm'ftnur'm:j' mrfﬂ:ryﬁhe Blue Mnsq.lefhnwf?fri:itf

4, jfthe fare ffalls f largest /i f Waterfalls [ world / the [ Niagara / the [ . [/ waterfall!

5. foonstruction f took [ years f its ften [ ./

6. /Antalyaf wmldf[lm"g.l’ rather /1 [/ than /. fses /

7. [weation  in [ having [ city [ the { & f more [ iz /. / comvenient { to fme / , f
B fwas [ the [ ke / weather f there /7 [ what |

q. fmflfmfhndfbﬂtfmﬁmﬁtfirlf!fthefhruflifefmff

10. Jfplace /is f for { recreational / great [ alse /. / Alanya [ 3 [ acttivities /
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4- Some sample questions of the weekly small exam:

1. Robert: — —7 a4 Bobert: How about the accommod stion, where did
orefe inE?
Willimm: Thizs wzs the best vacation |'ve ever had wou " EEIINgS
im mry life® william: ————M————.
&) ‘Where did you go on your vacation &) All-inclusive hotels are comfortzble for towrist
B} What did you like most about your vacation Bl Istayed in 3 lux hotel
C}] How was the wezsther on your vaction C} Idont like bed and breakfzst hotels
D) Haw was your vacation, William 0} I don't prefer bed and bresidest hotels to all-
incluisive hotbels
——
2 Robert — e 5 Robert ?
Willinem: No, | didn‘t. | went slore. Willlimm: Yes, 'l upload them to my instzsgram
account tonight
A) Did you go with your parents
&) Do you like tmking photos
B} ‘Whodid you go with
B} Did you uplosd your vacation photos
C} Did you like your vacation
C} Did you take any photos
D) Where did you go .
D} Did you go to Istanbul
6. PRobert: —mo—————7
3. Robert: — —_7
Willlimm - It's truly 2 historic city.
Willimm: It was warm and sunmy. Itwas great
&) ‘What did you like most about it
A) How was your vacation
B} Do you prefer historic sites or the seaside
B} ‘WWhat did you do there
C} Where did you go
C} What was the weather like
D} Do you like historic cities
D) Wasitwarm and sunny
Week 16
Unit: 7-Tourism
Course book: Upturn in English
Goals: To talk about past events
Objectives: 1. Students will be able to understand and

extract the essential

information from short, recorded passages
dealing with tourism

which is delivered slowly and clearly.

2. Students will be able to describe their
favorite tourist attractions

by using simple phrases and sentences.
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3. Students will be able to read various

texts such as advertisements,

brochures, maps, etc. on tourism to find

specific information.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1.
2.

Application of 5S.

Presentation of the subject (PPTSs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).
10 different repetition of the
newly learnt material
(advertisements, brochures,
diaries/journal entries, maps,
personal narratives, games,
labeling, reading comprehension
questions, real-life tasks,
skimming and scanning were used
depending on the topic).

Weekly small exams and Pareto
analysis.

Revision of the unit.

SAMPLE ACTIVITIES FOR WEEK 16

1- Reading activities for the week:

Whereis the Caribbean? What islands are there in the Caribbean? Share your answers with

the class.

Read the travel brochure below and answer the questions.

1. Where does the word “Jamaica” come from? What does it mean?

2. How many people live on theisland?
3. What can you do there?
4, What's the island like?




Welcome to

Jamaica is the island of friendly smiling people.
majestic green mountains, sandy beaches and
crystal-clear blue and green waters of Caribbean.

Jamaica is the third largest of the Caribbean
islands. and the largest English-speaking island
in the Caribbean Sea. The island’s name. Jamaica.
comes from the word “aymaca”, and it means
“land of wood, water and springs”.

Jamaica has a mild temperature the year around.
If's a land of huge banana trees, coconut palms
and tropical flowers.

Are you looking for a true adventure? Se, there is
little more memorable and beautiful than hiking
the green mountains and exploring the blue
waters. Come and experience Jamaica.

Country : Jamaica

Capital : Kingston

Official language : English

Total Population : Approximately 2.5 million
Currency : Jamaican Dollar
Weather : Tropical

3. wWrite three questions about Jamaica. Work in groups of four. Take turns asking and
answering your questions.

2- Writing activity for the week:

What is your favorite tourist destination in Turkey or in the world? Complete the chart. Then give
some information about the place to your partner. Follow the example.

What's the name of the place?

Where is it?

What's the weather like there?

What are some tourist attractions?

What can you do there?

What are some special/traditional dishes?
Where can you stay there?

Example: My favorite tourist destination is Bursa. It is a city
along the Sea of Marmara coast in northwestern
Anatolia. The city has warm summers and mild
winters. Grand Mosque, Emir Sultan Mosque
and Green Tomb are popular tourist attractions.
There are many other historic places there. If
you like winter sports, Uludag ski resort is the
best in Turkey. Bursa has a very rich cuisine. You
should definitely try iskender, inegél meatball,
Kemalpasa dessert and candied chestnut. You
can easily find accommodation in Bursa. There
are many great hotels and hostels for every
budget.
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3- Some sample pages of the PPT for the repetition of the topics:

B. Write sentences about the placesin part A. Use the words given. Follow the example.

modern old tall short

interesting fascinating entertaining beautiful

Burj Duabi is more modern than the Tower of Pisa.

2. Himeji Castle is more fascinating than the London Eye.

Sumela Monastery is more interesting than Himeji Castle.

3.
4 The Tower of Pisais shorter than Burj Dubai.

The London Eye is more entertaining than the Tower of Pisa.
6 Burj Dubai is taller than the London Eye.

The City of Civilizations

ardin is located in the Southeastern Anatolian region. It has a continental

climate. Hot summer months follow the cold winters. Temperatures in

summerusuallyincreaseto40 °C. Thecity isone of the oldest settled areas
in upper Mesopotamia. It was home to different civilizations such as Babylonians,
Hittites, Assyrians, Romans, Byzantines, Abbasid Caliphate and Seljuk Turks. It's
a popular tourist destination with its cultural mosaics and unique architecture.
Mardin is the crossroad of different religions and cultures. There are many historic
mosques, churches and madrassas in Mardin. Great Mosque and Virgin Mary
Church are the most popular tourist attractions in the city. Mardin is also well-
known for its unique cuisine. ikbebet, sembusek and harire are the best examples
of its cuisine. In recent years Mardin has become a center of attraction for many
people from different parts of the world. It is now a candidate for UNESCO’s List
of “Cities of World Heritage.”
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A. Read the brochure below and answer the questions.

1. Where is the city located?
It’s located in the Southeastern Anatolian region.

2. What’s its climate like?

It has a continental climate. Hot summer months follow the cold
winters.
3. What are some places to visit in the city?
It has a continental climate. Hot summer months follow the cold
winters.
4. What are some traditional dishes?
ikbebet, sembusek and harire are the best examples of Mardin
cuisine.
5. Whyis the city popular with tourists from different parts of the world?

Because it’s the crossroad of different religions and cultures,
and it has unique architectureand mosaics.

C. Imagine that you are an American tourist, and you are visiting Mardin. Write a postcard to
your friend, Gale, in the USA. Follow the outline below.

1. Greetyour friend.

2. Write where you are.

3. Write aboutthe climate of the city.
Write about its historic sites and structures.
Write about its cuisine.
State your feelings about the place.

7. Say goodbye,

I'min
-Mardin, Turkey.now..}t’s.a.city.in.the i
.Southwestern.Anatolia.region. It’s.summer.here.......
and it’s very hot. The temperature is exceeding 40
oCin the afternoon. Anyway, I’'m enjoying my
vacation here. I’'m visiting many historic sites and
BUTIATAGS . YESterday 1Visited Grand Mosqué and
“Virgin-mMary Chiurch: They were-fantastic: The:

-dishes-are-also-faseinating-here:-Mardin-has g Gale Sanders
uniqllnr‘llieinn I.tried 245 Burt Street
Jharire.sembusek.and.ikbebet. They.were.really........ Boulder, Colorado

The USA

lots of photos to show you. See you next week.

Take care,

Frank

4- \Worksheet for the week:
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GIVING EXPLANATIONS/REASONS (Agiklamalarda bulunmak/nedenleri vermek)

| prefer visiting the Hagia Sophia Museum because it’s a fantastic structure

EXPLANATIONS REASONS
| would rather visit the Eiffel Tower because it’s in Paris. Parisis a flsclnatln! city.
EXPLANATIONS REASONS
ADJECTIVES (SIFATLAR)
Historic + tarihi Interesting  :llging Ancient s eski
Fascinating  : buyileyici Modern : modern Incredible :inanilmaz
Fantastic : olaganusti Lovely ssirin Convenient  :uygun
Exciting : heyecan verici Entertaining :eglenceli Beautiful : glizel

EXPRESSING PREFERENCES AND GIVING REASONS
(Tercihleri ifade etmek ve nedenlerini vermek)

Which one do you prefer? Historic sites or the seaside?

| prefer visiting historic buildings, because to me, they are more beautiful than modern ones.
| would rather visit historic sites. To me, they are more interesting.

| prefer a vacation in the city, because to me, it's more convenient. You can find everything you need in the city.
To me, historical architecture is more beautiful than modern buildings so | would rather visit historic sites.

| prefer visiting Sumela Monastery because | like discovering historic structures and learning about different
cultures. To me, it's more exciting and entertaining than visiting modern structures or places. | would rather
visit historic sites.

i S
WEATHER & Climate(Hava ve iklim) - ’ - a =
S

« What is the weather like there? ot Clear Cloudy
(Orda hava nasil?) (Swcak) (Agik) (Bulutiu)
- How is the weather? (Hava nasil)

It's sunny and damp 3
- What was the weather like in Antalya? D
( Antalya’da hava nasild: ?) 3 ~ —

The weather was great. It was warm and sunny Ory MisTy

- What's the climate in Mardin? (Kuru) (Sist) (65k gUrTITGIO)
( Mardin’de iklim nasil?)
It has a x 1 <l - Hot

.
the cold winters S «! iy

What's the weather like there? = -

it has a tropical climate, so it has a mild . e

temperature the year around. —

Damp
(soguk) (Condk ,_’= > (Nemii)

PREFER

1 PREFER doing something to doing something else.

1 PREFER something to something else.
WOULD RATHER

1 WOULD RATHER do something than do something else.

1 WOULD RATHER something than something else.
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HOLIDAY ACTIVITIES Country : Ulke

e = 2 Capital : Baskent
visit a museum : miize ziyaret etmek 3= AN

Official Language : Resmi dil

take photographs : fotograf cekmek = s
£ ) K % e K Population : Nufus

y economy class te o'non".u sinifin fa ugma Cuirrency : Para Birimi
go sightseeing : gezip gormeye gitmek Climate = Iklim
try the local food : yoresel gida/yiyecek denemek Tourist Attractions : Turistik yerler
go shopping : aligverise gitmek Recreational Activities : Aktiviteler
buy souvenirs : hediyelik esya almak Dishes : Yemekler
stay at a hotel : otelde kalmak Location : Konum
write postcards : karpostal yazmak Transportation : Ulasim

: YER

A square : meydan An art galery : sanat galerisi

An exhibition : sergi A park : park

A church : kilise A museum :muze

A fountain : cesme A bridge : kopra

A palace : saray A cathedral : katedral

A temple : tapimnak A chanal : kanal

A hotel : otel A mall : alhisveris merkezi

A shopping center : alisveris merkezi A bazaar : pazar

A mosque : cami A waterfalls : selale

A castle : sato/kale A tower : kule

A cemetery : mezarhk A monument :anmit

A Mausoleum : Naas/Anit Centre : merkez
SEYAHAT TURLERI

cruise : gemi ile yolculuk journey : yolculuk

trip : gezi holiday : tatil (yaz)
vocation : tatil honeymoon : balay:
excursion : kisa gezi travel : seyahat
voyage : gemi/ucak uzun yolculuk tour : birkag yere tur
Comparative Adjectives- Sifatlarda Karsilastirma/Mukayese

Am
Kisa Sifatlar =»  1.0sim + & + Kisa sifat + er + THAN + 2.Isim
Are
Example : Antalya is colder than Erzurum (Antalya Erzurum’dan daha sicaktr)

Am
Uzun Sifatlar =» 1.0sim + * + MORE + Uzun sifat + THAN + 2.isim
Are
Example : Armchair is more confortable than chair(Koltuk sandalyeden daha rahattr))
A
DUzensiz Sifatlar =»  1.isim + & +» Kisa sifat + er + THAN + 2. sim
Are

Example: : Turkish is better than English (TOrkge Ingllizce "den daha lyldir)

Superiative Adjectives- Sifatlarda En Ust Derece

~
Kisa Sifatiar =» isim + 1s THE+ Kisa sifat + EST

Ao

Excample February is the shortest rmonth (Subat en kisca aydcr)

-~
Uzun Sifatiar =»  isirm + An,' the MOST + Uzun safat
Are
Example : Turkery is the Mmost beautiful country (TOrkiye en gOzel Olkedir)
R good/better/the bhest
DUzensiz Sifatlar =  Isirm s +« Emn Ost hal bad/ worse /the worst
- lithle/less/the least
much/Mmore/the: rmost

Exampple : Turkish is the bost (TOrkge en iyidir)

Week 17

Unit:

8-Chores
Course book: Upturn in English

Goals: To express feelings
To express likes and dislikes
Objectives: 1. Students will be able to follow changes

of topic during factual, short talks and
form an idea of the main content.
2. Students will be able to communicate
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during simple, routine tasks requiring a
direct exchange of information asking
about the responsibilities of others and
expressing their own responsibilities.

3. Students will be able to write short,
simple poems about their feelings in
relation to their obligations at home and

school.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(diaries/journal entries, news
reports, personal narratives,
questionnaires, guessing word
from the context, labeling,
listening, questions and answers,
real-life tasks, skimming and
scanning were used depending on
the topic).

4. Kaizen events and PDCA.

5. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 17
1- Some pages of the vocabulary PPT:
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CHORES to do the laundry




183

to vacuum the floor
to take out the garbage

to make the bed
to tidy up the room

to wash the dishes
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2- Matching activity for the week:

. match the household chores with the photos. Write the correct numbers In the boxes. There
are flve extra chores In the list.

() washthe dishes () setthetable () take outthe garbage
CJ make the bed D clean up the house O tidy up the room

O do the laundry O dustthe shelves D hang out the washing
O do the grocery shopping D vacuum the floor @ dothe lroning

O load/empty the dishwasher C] cook the meals O feed the cat

<.

3- Reading activity for the week:

1 . Read the entries taken from Helen’s diary and com plete the sentences below.

Helen is responsible for
Her father is responsible for
Her mother is responsible for

Her brother is responsible for

ALgust 22
J'.'..‘J"I

MMWWmA@ the weatfien da very nice. e were

Wm.mﬁamg&&g red yeaterday. but we finished
adl the Aousew ond. Now we

swreeping e dbaves in e garden, are ergoying wreather in

the momens. Ay Srothen, Joremiy, new apapen and drinding den

ﬁ#ﬂfmsmw due around, and Jm wriding my dicrg.

wra responadidiies.
T 85 fon oot s e ﬁewmﬁaﬁng.wadwem
foing room and Sedrooma. Ko Aard waliing my grandpanents.

oo, dwjmywdma:a
ﬁm,aﬂdh{a g duty. Ue adl share

the Aouscw ond af Aome Secauas &

makes oun fasdas easien. We shouwdd o = 5
daidy cfiorea. ]
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vy -

2. Read the diary again and answer the questions. [

1. Does Helen like her responsibility?

2. Does Jeremy like his responsibility?

3. What does Helen think about sharing the
housework at home?

4, Arethey happy? How do you understand?

4- Some sample questions of the weekly small exam:

1 Sweep

a) Gazete okumak b) Stplrmek c) Siir d) Uye
2 Feed the cat

a) Banyo yapmak b) Yatagiyapmak ¢} Kediyi beslemek d) Sahip olmak

3 Hands
a) Eller b) Yemekleri c¢) Her hangi bir sey d) Bence
4 Work hard
a) Erkek kardes b} Ziplamak c) Sikigalismak  d) Arasira
5 Excited
a) Giizel b) Matematik c¢) Heyecanl d) Tozunu almak

6 Have some fun

a) Biraz eglenmek b) Bozuk, kink c) Grup d) Kiz kardes
7 Take the bus
a) Siir b) Otobise ¢) Kitap okumak  d) lyi dinleyici
8 Take off
a) Gunlik yazmak b) Cikartmak c) Soyledi d) Bulasik makinesini
9 Use
a) Kiz kardes b) Kullanmak ¢) lligilenmek d) Paylagmak
10 Dust

a) Amca b) ilgilenmek c) Bir tarafa koyma d) Tozunu almak
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Week 18

Unit: 8-Chores
Course book: Upturn in English

Goals: To express obligation
To give explanations/reasons

Objectives: 1. Students will be able to identify the
main point of a short talk describing the
responsibilities of different people.

2. Students will be able to understand
people’s obligations, feelings and dislikes.
3. Students will be able to communicate
during simple, routine tasks requiring a
direct exchange of information asking
about the responsibilities of others and
expressing their own responsibilities.

4. Students will be able to read very short,
simple diaries and journal entries
describing a person’s daily
responsibilities.

4. Students will be able to write short,
simple poems about their feelings in

relation to their obligations at home and

school.
Allocated Time: 4 hours of lesson (each 40 minutes)
Procedure: 1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material

(diaries/journal entries, news
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reports, personal narratives,
questionnaires, guessing word
from the context, labeling,
listening, questions and answers,
real-life tasks, skimming and
scanning were used depending on
the topic).

4. Weekly small exams and Pareto

analysis.

SAMPLE ACTIVITIES FOR WEEK 18
1- Some screen shots of the vocabulary video:

MAKE THE BED
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MOP THE FLOOR

NIT 8 CHORES SON

RAISE YOUR HAND
BEFORE SPEAKING

NIT 8 CHORES SON
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2- Worksheet for the week:

EXPRESSING OBLIGATICON

Must : Zorunluluk we gerekliliklerden bahsederken kullamibir Konusmacnmn kendi
fikrini belirtir.

subject + must + verb
ex: | must study English.
ex: You mustn't throw rubbish on the floor.

Hawe to f has to : Kisisel olmayan zorunluluklan ifade ederken kullanilir_{ewv,is, okul
kurallan wve yasalar gibi)

1/ you J we f they + have to + wverb

ex: We hawve to listen to the teacher during the lesson.
He fshe f it + has to + verb

ex: He has to help his father at home.
Dlumsuz ve soru camlelerinde have to olarak kullanihir.
He fshe f it + doesn't have to + verb
ex: She doesn't have to get up early at the weekends.
Does + he /she it + have to + verh 7
ex: Does he have to water the flowers?
Should: Ogit verirken ya da tavsiyede bulunurken kullamlir.
subject + should + verb

ex: You should listen to the teacher carefully.

3- Writing activities for the week:

Read the rules In the list below Write “H" In the box for the house rules and =“C* for the
classroom rules.

= Dont eaf in the bedrooms; only in the Kifchen.
= Be a good liztener

= Follow the directioms.

= ‘Wash your hands before the meals.

= Take off wour shoes when entering.

= Do your best and work hard.

Make your bed and clean your reom every morning before leaving.
= Keep your desk fidy and neat.

= Be kind to your friends.

= Dont jump on the couches.

= LUee your quiel wvoice.

= Be nice fo your siblings.

= Raise your hands fo speak.

UUUUUUUUUUUUE]

what other rules do you have at home and at school? Work In groups of four and make two
lists. Then share your lists with your classmates. Follow the example.

Example: In the Houser We must wash our faces whan we get up in the moming.
In the Classroom: We must Usten to the teacher during the lesson

prr———



190

4- Some sample questions of the weekly small exam:

1. Jeremy’s father helps mom in the kitchen because

a) he lowves being alone

b} they respect each other

c} helikes doing the laundry

d} they enjoy watering the plants

2, HOUSE RULES

- Don't eat in the bedroom

- Take off your shoes

- washyour hands before the meals

yukarudaki semada bog birakilan yere hangi secenek getirilebilir?

a) Don't focus on your task
b} Don't jump on the cowuch

c} Speak lowdhy

d} Raise your hand

3. The teacher: You're answering the guestions together. | can't understand you.

Pleass,

a) be nice toyour friends
b} put your rubbish in the bin
c} raiseyour hands to speak

d} wash your hands

4. When autumn comes, the leaves start tofall down, My dutyis -

a) sweeping them
b} hanging owt them
c} feeding them

d} washing them

Week 19
Unit: 8-Chores
Course book: Upturn in English
Goals: To make simple inquiries
To make simple suggestions
Objectives: 1. Students will be able to communicate

during simple, routine tasks requiring a
direct exchange of information asking
about the responsibilities of others and

expressing their own responsibilities.
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2. Students will be able to describe in
simple terms their obligations, dislikes
and feelings and make simple

suggestions.

Allocated Time:

4 hours of lesson (each 40 minutes)

Procedure:

1. Application of 5S.

2. Presentation of the subject (PPTs,
videos, songs, worksheets,
vocabulary games, extra reading
materials, home works, rubrics
were used depending on the topic).

3. 10 different repetition of the
newly learnt material
(diaries/journal entries, news
reports, personal narratives,
questionnaires, guessing word
from the context, labeling,
listening, questions and answers,
real-life tasks, skimming and
scanning were used depending on
the topic).

4. Weekly small exams and Pareto
analysis.

5. Revision of the unit.
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SAMPLE ACTIVITIES FOR WEEK 19
1- Gap-filling activity for the week:

1. workwith your partner and complete the poem below with the words given.

windows math pants floors socks fishes  dishes  bath plants  blocks

My Chores
My parents said to do my chores,

to dust the shelves and mop the

and vacuum the carpets and clean the
and walk the dog and feed the
and wash and dry the dirty
and clean my room and take a
and read a book and do my
and pick up all my building

and put away my shoes and

and hang my shirts and fold my
and water all the potted

She said I'll have some fun

as soon as my chores are all done.
That's great! Thanks dad and mom.
Having responsibilities is really fun.

2- Listening and speaking activities for the week:

o) Recording 27

My name is Diane. I'm fifteen years old. | always help my mom. | wash the dishes, tidy my room, and
sometimes make cakes with her. | like cooking with her, but | don’t like washing the dishes. | sometimes
take care of my little brother.

My name is Curtis and I'm fourteen. | do many things to help my mom. First, | clean my room once a week.
I vacuum my room and clean my desk. Second, | help mom to wash the dishes. Also | sometimes take out
the garbage, butldon’t like it. Finally, | water the plants. It’s my responsibility, and I love it.

I’'m Nina. I'm fourteen. | always clean my room and take care of my birds. | sometimes wash the dishes
when my parents are tired or busy. | am responsible for tidying up my books and things. | sometimes help
my mom to cook the dinner, too.

My name is Jeremy, and I'm fifteen. | help my mom with all the chores possible. My favorite chore is
mopping the floor. [t may seem hard but notto me because | enjoyit. But I really hate dusting the furniture.



193

! . Look at the photos below. How old are they? Share your guesses with your classmates.

+. ZZF7) Diane, Curtis, Nina and Jeremy are talking abowt their chores. Listen and check (V) the
correct names for the chores.

Ho/She...

muezst take care of his/her bird.

have to tidy up hiz/her books and thing=.
is responsible for watering the plants.
sometimes takes care of hig/her brother.
sometimes cooks with his/her mother.
like= mopping the floor.

dos=n"t ke taking cut the garbape

noooooonf
aja[ufefululafa] |
00000000

n0ooanoof

doe=n"t ke dusting the furmiture.

© . Why do you think we should share the chores at home? Share your ideas with your classmates.
Use the structures below in your sentences.
I ehink
Ao my opirvon, ..
We should
&S necessavy...

We mast...

3- Some sample pages from the general revision PPT:

. i

" UNIT-4: COMMUNICATION

» AVAILABLE: uygun, miusait

» CONNECT: baglamak, bagli olmak
» CONTACT: irtibat kurmak

~ DIAL: ¢evirmek

» ENGAGED: mesgul (telefon)
» GET/KEEP IN TOUCH: iletisimde olmak
» GET BACK: donmek, geri almak
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UNIT-5: THE INTERNET

ACCOUNT: hesap

ATTACHMENT: ek

BROWSE: g6z atmak, taramak
BROWSER: internet tarayicisi
COMMENT: yorum
CONFIRM: dogrulamak
CONNECTION: baglant1
DELETE: silmek

UNIT-6: ADVENTURES
AMUSING: zevkli, eglenceli
CANOEING: kano

CAVING: magara yuruyusiu/gezisi
CHALLENGING: zorlu, muiucadeleci
DISAPPOINTING: hayal kirniklig: yapan
EMBARRASSING: utandirici
ENTERTAINING: eglendirici

UNIT-7: TOURISM

ALL-INCLUSIVE: her sey dahil
ANCIENT: eski, antik

ARCHITECTURE: mimari
ATTRACTION: cazibe, cekici

BED AND BREAKFAST: yatak ve kahvalt1
COUNTRYSIDE: kirsal kesim

CULTURE: kultar



» ARRIVE ON TIME: zamaninda gelmek/varmak

» CLEAN UP: temizlemek

» DOING CHORES: ev igleri yapmak

» IRON: titiilemek

> KEEP QUIET: sessiz olmak

» KEEP/BREAK PROMISES: s6ztint tutmak/tutmamak
» LAUNDRY: camasir

» LOAD/EMPTY THE DISHWASHER: bulasik makinesini
doldurmak/bosaltmak

A. Complete the expressions with the words given,

do —emphy dust cook make
take out wash set feed
__ef’_’t_y__ the dishwasher _make thehed __set  thetable
_dust___ theshelves Take out the garhage _feed thedog
do e grocery shopping cook o el _wash s dishes

2. Match the photos with the appropriate expressions in part A. Write the expressions under the
photos.

A

l,’ | n C _""‘:7 = o
[ Set the table | Take out the garbage! [ Make the bed |

195
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A. scanthe paragraphs below. How many people are there in their families? Write the numbers
on the lines.

There are _ 5 people in Bill’s family. There are _ 4 people in Linda’s family.

B. what are their responsibilities? Read the paragraphs and complete the charts.

Hi, my name is Bill. | live with my family in a big house. | have a sister and a
brother. We share many chores with our parents. My brother and | take out
the garbage. We are responsible for washing our father’s car once a month.
| weed the garden, and my brother waters the plants. We also make our
beds every morning. My sister, Nancy, loads the dishwasher after dinner
and vacuums the floor once a week. She also helps mom with the grocery
shopping every Saturday. My mother cooks for us and does the laundry. My
father is responsible for fixing anything broken at home.

Hi, my name is Linda. My family is small, my father, my mother, my sister
Belinda and me. We live in a flat in a tall apartment block. | help my family
with the chores. | make my own bed. | set the table for dinner while mom
cooks. Every Wednesday afternoon my parents go shopping for food, and

| must take care of my sister Belinda and help her homework. My mother
cooks our meals, and sometimes my father helps her in the kitchen. | am
responsible for emptying the dishwasher.

===
=% S

LN
Bill Bill’s father Bill’s mother Bill’s sister Bill's brother
Do the Load the Take out the
take out the garbage Fix anything grocery dishwasher, garbage,
wash the car broken at shopping, vacuum the | \wash the ca
home cook the floor,help water the
weed the garden meals,do the mom with plants
laundry the grocery
shopping
Linda Linda’s father Linda’s mother Linda’s sister
Make the bed,set Go shopping Go shopping Do
the table,take forfood, for food , homework
care of help mom in cook the
Belinda,empty the kitchen meals
the dishwasher

Hello! My name is Frankie, and this is my school day. | always get up at 7:30 on weekdays. | leave
home at 8:15 and walk to school. The school is near my house, so | don't need to take the bus to
school. | just walk for about ten minutes. The lessons start at 8:30. | have seven lessons a day. | have
four lessons in the morning and three lessons in the afternoon. Lunch break is at 12:20. | usually have
lunch at school canteen, but sometimes | take packed lunch from home. The lessons start at 1:30 and
finish at 3 o’clock in the afternoon. | arrive home at about 3:30 on Monday, Tuesday and Thursday. On
Wednesday and Friday | play soccer after school. We usually gather at about 4. I'm in the school team,
50 we often practice on Saturday afternoon, too. I'm also a member of the music club at school. We
have arock band. People call us “Rocky Teens”. I play the guitar. We usually practice music at the lunch
break between 1- 1:30 and sometimes on Saturday morning. | usually do homework after dinner, but

| sometimes get up early and do my homework before breakfast.

NN NI NN NI E SN SEEEEEE NSNS NN NN NN NSNS NN NN EEEEEEEEEE S
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A. Read the text and complete the timetable.

L_ Timetable
il
— _8:15 - leavehome
ll:—: _8:30 - ctartleceone
t: _12:20 . havelunch
t: & : practice mugic
t ~ _3:00 . finich lescone
i - _3:30  : arie home (on Monday. Tuesday
L 5 and Thureday)
%’L - 4:00 = play coccer (on Wednegday and
1

Friday)

o w\

B. Read the text again and answer the questions.

1. When does Frankie play soccer?

He plays soccer on Wednesday and Friday after school.

2, What does he usually do after dinner?

He usually does homework after dinner.

3. Isheinterested in music? How do you understand?

Yes,he is.He is a member of the music club at school,and he plays
the guitar.

A\.. There are seven mistakes in the sentences below. Find and correct them.

Classroom Rules
> Raise your hand-after speaking.
> Listen to others when they speak.
Focus
> DoWt focus on your task.
» Do yqur homework.
ring
> Nt bring your school materials.
» Listen to your teacher.
> Cooperate with your group.
» Keep your hands dN clean
’ .
> Vh‘g on your desk. Don’t write
> Use computers with care.
> Clean your desk.
» Come to theclass laxe. onhtime
» Be disor}\nizedA organized

> Put your rubbish in the bin.
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4- Some sample questions of the weekly small exam:

1L Asadidai ghesebe gne Komgenada bos baklan

Ly T —— TR T
Mare: My mothir.

A cosiis Thi: metal

B) dos this ey

C) sk e diswiasher

O hangs cut the washing

13 Agafidaii ghrsebe g3 bog beraiilan yere uygun
adeyi seginic.

Wy Tathes b responsitee for .
A] taking out the garbage

B) washing arsd dryieg the dishes
C) vacuuming the Noors

D] desiting the s

14 Vesilen metinbere gore hangsl slyleneme:?

et | sl Farthaer vt Gamiantep. Bocause it Fas
& Fich cuiini and | ke wrging kel Sshes.

Baobs: | per P visiting Tradaon. | ke fabane. Sumids
Porasiery B there, too and | really waet 1o s it

bess: Pty davnuinine onie 5 kaaedsd. | want 1o see
o spiniatulan ooy ol Bapdeius.

A Gazlamtep hid & rich cusinge

B S o Mlomastery s in Trakbaoe,

O3 k55 B inherestiad in thic Fstory of Istanbil
D) Borspderis has & spiclatular sty

15 Apagidakilinden hangicl sl hurallanndan bes
deddie?

Al Epip yourl dish tdy & hial.

B} Aot your Fands 1o sstak

C ‘Wih your Fands Bsfore the maake
O B kirad Do ooy frimmds.

Lesa. Great Mosgue and Virgin Mary Churdh,

A0 What are soimi: aditionad dikes
B} What are somi placds 1o visit

C) Wi 15 this ity bescaned

[ 'Whan & s ol ki

17-12. sorular agabdaki metst gin cevaplipnic

b, vy’ nidaiel b Gisargat.. | e waith iy’ Pamily, |
Farvi & brothis atd & Sster. Wi thant hiisefohd
i with o paders. | take out the garbage I'm
abed resgpeordible for Faelpingd iy Tather wash the
i, My binothir, T, soods e gardin and waled
thi: Rowers. My Tather is responible for swecpirg
this foors and Suting the debves. My siter, Julis,
e and empthes the dEeashior. My motd
coolis Tthils el aned St ek bk

17. Metne give hangil slivienemer?

&) Thazy shaare tha Foasehold chorise.
] Tiom i responsibbe for wesding the garden.
i) Julia Pazlps Par mreoChis S21 this talkle.

D} Gicrge takes out the garkage.
15 kel i redponable Tof - e

&) king out the garbage and washing the car
B) cosciiegd the mial and semting thee tabke

] wiseding the garden ars walering the flowes
O} loading ard emphyieg the dswasher

1320, sorulan agaddakl metse ghee cevaplapme
My nasvee b Kate. Fm fifeen pears od. | de masy
thiesgs 1o help my mather. First of all, | tidy up my
PO TWACE @ Wk | swiep and miop thie floers.

1 B coscbciegg with iy msther, but | don't like
wiashing thee dishs, Howsever, | et th tabili: becancie
Lerijcrg it Pty mother does thi: lusdry, arsd | Bang
out the washing, I's sy favorite chore | alsa Palp
#iwy fathir wash the car and wissd the garden.

15, Metne give hangl slivenemers?

A] Eate heled bath her mather and father.
&) Duing the laundry is Kate's Favorite chore,
] Kate Ehts Setting the Takie.

D} Kate: deard her room.

B0, Which oni does Kite ki thi mada 7

A) conking with her mother
8] wihing thw dishs

) seming the tabke

D} harging out the washing
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