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Tez DanıĢmanı: Doç. Dr. Filiz YALÇIN TILFARLIOĞLU 

Ocak-2018, 199 sayfa 

 

Söz konusu bilimsel çalıĢma yenilikçi Yalın Eğitim Yönteminin Türkiye‟deki 

ortaokul Ġngilizce derslerinde uygulanmasının ilk deneysel örneğidir. Yabancı dil 

öğrenmek ve öğretmek, öğretmenlerin, araĢtırmacıların, eğitim otoritelerinin, 

ebeveynlerin ve öğrencilerin endiĢe kaynağı haline gelmiĢtir. Eğitim sürecindeki tüm 

paydaĢlar, öğrencilerin öğrenme ihtiyaçlarını en iyi Ģekilde karĢılamak istemektedir. 

Söz konusu çabaların sonucu olarak Ġngiliz Dili ve Eğitimi alanında birçok öğretim 

yöntemi ortaya çıkmıĢtır. BaĢka bir deyiĢle, ilgili yöntem ve teknikler Ġngilizce 

öğretilmesi ve öğrenilmesi konusunda sayısız değiĢikliğe neden olmuĢtur; ancak 

hemen hemen hepsi eğitim sürecine katılan paydaĢların ihtiyaçlarını 

karĢılayamamıĢtır. Günümüzde, özellikle de Türkiye'de Ġngiliz Dili ve Eğitimi 

bağlamında büyük ölçekli standartlaĢtırılmıĢ testler (örneğin; TOEFL, IELTS, PET, 

KET, FCE, CAE, CPE, PTE, SAT, LYS, TEOG vb.) önemli bir rol oynamaktadır. 

Sınavlar, tüm öğretim süreçlerinin vazgeçilmez bir parçasıdır; çünkü sınavlar eğitim 

kurumlarındaki dil öğretiminin ne kadar baĢarılı olduğu hakkında bilgi sağlar. 

Ġlköğretim sürecinin ikinci kademesi olan ortaokul bağlamlarında, öğrenciler 

sekizinci sınıf seviyesine geldiğinde Milli Eğitim Bakanlığı öğrencileri TEOG 

(Temel Eğitimden Ortaöğretime GeçiĢ) sınavına tabii tutarak onları ortaöğretim 

kurumlarına (liselere) yerleĢtirir. TEOG Ġngilizce sınavlarında, sorularla sadece 

anlama seviyesini değil, aynı zamanda daha doğru okuma, mantıklı çıkarımlar yapma 

ve öğrencilerin kelime bilgileri de ölçülmektedir. Bunun yanı sıra, her sorunun 

yapısı, anlaĢılabilir bir bağlamda ve genellikle de sorunun kalitesini artıran bir soru-

cevap formundadır. Ancak, TEOG Ġngilizce sınavlarından alınan sonuçlar istenilen 

düzeyde değildir (2016-2017 eğitim öğretim yılı ortalaması 57.315). Ġngiliz Dili ve 

Eğitimi alanında yöntembilimsel bir yenilik olan Yalın Eğitim Yöntemi (YEY), bu 

soruna bir çözüm önermektedir. Yalın Eğitim Yöntemi‟nde ölçme ve değerlendirme 

süreci haftalık küçük sınavlar (quizler), aylık testlerle tamamlanır. Haftalık küçük 

sınavların aracılığıyla, dil öğrenimi ve öğretimi sürecindeki hatalar ve yanlıĢlar 

yerinde tespit edilebilir ve hemen gerekli önlemler alınabilir, böylelikle öğrencilerin 

gelecekte öğrenme problemleriyle karĢılaĢma olasılığı önlenebilir. Yalın Eğitim 
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Yöntemi‟nde temel amaç tüm öğrenme-öğretme süreçlerinde üretkenliği ve 

verimliliği, israfları ortadan kaldırarak artırmaktır. Bu çalıĢmada Yalın Eğitim 

Yöntemi‟nin sekizinci sınıf öğrencilerinin Ġngilizce dersindeki kelime bilgisi, 

dilbilgisi ve okuma edinimi üzerine etkisi araĢtırılmıĢtır. Ġngilizce derslerinde, Yalın 

Eğitim Yöntemi‟nin etkisini sorgulamak için deneysel bir çalıĢma yapılmıĢtır. 

Rastlantısal grup örneklemesi ile 40 öğrenci içeren bir deney gurubu ve 40 öğrenci 

içeren bir kontrol gurubu bir devlet ortaokulunda oluĢturulmuĢtur. Deney grubu 

Yalın Eğitim Yöntemi‟ne göre uyarlanan yabancı dil eğitimini almıĢ ve kontrol 

grubu standart yabancı dil eğitimini almıĢtır. Analizler ortaokul bağlamında toplam 

80 öğrenci üzerinde yürütülmüĢtür. Deney süreci 19 hafta devam etmiĢ ve ilgili 

deney sürecinden önce hem deney hem de kontrol grupları ön teste tabi tutulmuĢtur, 

deney sürecinden sonra iki grup Yalın Eğitim Yöntemi‟nin yabancı dil baĢarısına 

etkisini araĢtırmak için bir son teste tabi tutulmuĢtur. Toplanan verilerin istatistiksel 

analizleri betimsel istatistikler ve varyans analizleri de tek yönlü ANOVA ile 

gerçekleĢtirilmiĢtir. Deney ve kontrol grupları arasında ön test ve son testteki puanlar 

açısından istatistiksel olarak anlamlı bir farklılık olduğu bulunmuĢtur (kontrol 

grubunun ön test ortalaması=8.9, SS=3.801 / son test ortalaması=8.775, SS=4.293, 

deney grubunun ön test ortalaması=8.45, SS=4.437 / son test ortalaması=13.375, 

SS=3.998). Son testte deney grubunun ölçe değerlendirme süreci sonunda ortalama 

baĢarısının 4.925 yaklaĢık olarak %60 oranında artırmıĢ olduğu; kontrol grubunun ise 

ortalama baĢarısının .125 yaklaĢık olarak %2 oranında düĢtüğü saptanmıĢtır. Ön test 

ve son testin varyans analizi, bağımlı değiĢken üzerinde istatistiksel olarak anlamlı 

bir değiĢiklik göstermiĢtir (F=27.197, p<.05). Söz konusu sonuçlar ortaokul 

düzeyinde Yalın Eğitim Yöntemi‟nin uygulanmasının oldukça mümkün olduğunu 

göstermektedir. Yalın Eğitim Yöntemi‟nin ülke çapındaki genel Ġngilizce 

sınavlarında yabancı dil baĢarısını artırdığı bulunmuĢtur. Ayrıca, bu çalıĢmada 

yabancı dil öğretiminde etkili sınıf içi çalıĢmaların nasıl oluĢturulacağı konusunda 

pratik uygulama örnekleri de sunulmaktadır. 

Anahtar Kelimeler: Yalın, Yalın eğitim yöntemi, Ġngiliz dili eğitimi, Yabancı dil 

edinimi 
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ABSTRACT 

 

AN EXPERIMENTAL STUDY ON ENHANCING EIGHT GRADE 

STUDENTS’ ACADEMIC ACHIVEMENT IN TEOG ENGLISH 

EXAMINATION BY IMPLEMENTING INNOVATIVE LEAN 

EDUCATIONAL METHOD 

 

KARAGÜCÜK, Vasıf 

MA Thesis, English Language Teaching Program 

Supervisor: Assoc. Prof. Dr. Filiz YALÇIN TILFARLIOĞLU 

January-2018, 199 pages 

 

The present study is the first experimental example of the application of 

innovative Lean Educational Method in middle school English classes in Turkey. 

How to learn and teach foreign languages has become the preoccupation of teachers, 

researchers, educational authorities, parents, and the students. All of the stakeholders 

in the education processes want to meet the learning needs of the students ideally. As 

a result of the relevant efforts, many teaching methods emerged in the field of ELT. 

In other words, related methods and techniques have caused uncountable changes on 

how to teach and learn English, but almost all of them could not meet the needs of all 

of the stakeholders who attend the educational processes. Nowadays, large scale 

standardized tests (i.e. TOEFL, IELTS, PET, KET, FCE, CAE, CPE, PTE, SAT, 

LYS, TEOG etc.) play a major role in the context of ELT, especially in Turkey. 

Exams are the indispensible component of all teaching processes, because exams 

provide the information about how much the language instruction in educational 

institutions is successful. In the second step of primary education, which is middle 

school contexts, when the students reach the grade of eight, Ministry of National 

Education place them into secondary schools (high schools) by applying TEOG 

(Transition from Primary to Secondary Education) examination. In TEOG English 

examinations, with the help of questions, not only the level of comprehension, but 

also the ability to reading more correctly, making coherent inferences, and the 

vocabulary knowledge of the students are also measured. Besides, the organization of 

the each question was in an understandable context, and generally in a question-

answer format, which increases the quality of the questions. However, the results 

taken from TEOG English examinations are not in the expected levels (Average of 

2016-2017 academic year was 57,371). Lean Educational Method (hereafter LEM), 

which is a methodological innovation in the field of ELT offers a remedy for this 

problem. In LEM, the measurement and evaluation process is completed with weekly 

small exams (quizzes) and achievement tests. With the help of weekly small exams, 

the errors and mistakes in the language learning and teaching process can be 
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diagnosed on the spot, and they can be treated immediately, so the possibility of 

future learning problems can be prevented. In LEM, the main aim is to increase 

productivity and efficiency in all of the learning and teaching processes by 

eliminating the wastes of them. In this study, the effect of LEM was investigated on 

the eighth grade learners‟ vocabulary, grammar and reading acquisition in English 

classes. In order to question the effect LEM in English lessons, an experimental 

study was conducted. A control group, which contains 40 students, and an 

experimental group, which contains 40 students, were chosen through random cluster 

sampling in a public middle school. The experimental group subjected to foreign 

language instruction in line with LEM, and the control group took standard foreign 

language instruction. The analyses were carried out on total number of 80 students 

from a middle school context. The experimentation process continued 19 weeks, and 

before the experimentation both experimental and control groups took pre-test, after 

the experimentation two groups took a post-test, in order to see the effect of LEM on 

foreign language achievement. Statistical analyses of the collected data were 

conducted through descriptive statistics and the variance analyses carried out through 

one-way ANOVA. It has been found out that there is a statistically significant 

difference between the experimental and control groups in terms of their scores in the 

pre-test and post-test (control group‟s pre-test mean=8.9, sd=3.801 / post-test 

mean=8.775, sd=4.293; experimental group‟s pre-test mean=8.45, sd=4.437 / post-

test mean=13.375, sd=3.998). In the post-test, it has been found out that the average 

achievement of the experimental group has increased by a mean of 4.925, 

approximately 60%, while the average achievement of the control group has 

decreased by a mean grade of .125, approximately 2%. Additionally, variance 

analyses of the pre-test and the post-test showed a statistically significant difference 

on the dependent variable (F=27.197, p<.05). The results showed that the 

implementation of Lean in middle school contexts is quite possible. It has been found 

out that LEM increases the foreign language achievement in nation-wide public 

exams. In addition, some clues about how to form efficient classroom practices by 

providing practical implications for foreign language teaching are also presented in 

this study. 

 

Keywords: Lean, Lean educational method, English language teaching, Foreign 

language achievement 
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CHAPTER I 

INTRODUCTION 

 

 

1.1. PRESENTATION 

 This chapter will give detailed information about the background of the study, 

which is methodological innovations in the field of ELT, and the possible 

improvements that LEM might bring to the field. After that, statement of the problem 

will be specified, and then purpose and significance of the study will be defined. 

Finally, statement of the research questions, assumptions and limitations of the study, 

definition of the terms and abbreviations will be provided.  

 

1.2. BACKGROUND OF THE RESEARCH 

 Languages are used as communication tools. In a society, people 

communicate with each other in the same language, but today, societies have to 

communicate with other nations because the world is rapidly changing and 

developing. In other words, there is a need to know at least one foreign language in 

order to exchange information, conduct economic relations, and express our thoughts 

to foreigners. 

 Today, as a result of economic and technological developments, English has 

become a “world language” which is used in almost all countries (Bailey, Gorlach & 

Arbor, 1986; Trudgill, 2017). For this reason, teaching and learning of English has 

gained a great deal of importance. This is a matter that has been meticulously 

addressed for many years. In order to be able to catch up with globalization, to be 

contemporary, to communicate technologically, economically and culturally with 

other countries, it is a necessary to learn English. 



2 
 

   Throughout the history, teaching of the foreign languages has had special 

importance. In this context, educators have given utmost care to this issue in order to 

teach them properly, and to help their students master the target language. 

Nowadays, with the requirements of the globalized world, English has become the 

dominant language of commerce, media and education. In other words, English has 

been “by far the most widely used of all living languages” and it has been taught as a 

foreign language at schools throughout the world (Broughton, Brumfit, Pincas, & 

Wilde, 2002; Crystal, 2012). As a result, the concept of methods and techniques has 

gained the role of the key of successful delivery of English, and the quest for better 

methods and techniques has been the preoccupation of many teachers and professors 

for more than a century. Since the invention of grammar translation method, the field 

of ELT has witnessed quite a number of methods and techniques like Series Method, 

Direct Method, Audio-Lingual Method, Total Physical Response, Suggestopedia, 

Communicative Language Teaching, Task-Based Language Teaching, Content 

Based Instruction, Whole Language Education, Post-Method etc. In addition, it has 

been observed that different methods have come into existence in reaction to the 

inadequacies of the earlier methods in fulfilling the needs of the learners (Brown, 

2007; Hall, 2011; Harmer, 1991; Pishghadam & Mirzaee, 2008; Richards & Rodgers, 

2001; Ur, 2013). Following the evolution of different methods, different techniques 

have emerged in the field of ELT in line with the method that they have connection. 

Although some of these methods and techniques can be identified as successful ones, 

almost none of them could meet the different needs of different types of the learners. 

In other words, no method or technique has reached the promised lands of limitless 

success for everyone. One of the reasons behind this situation is methods are “fixed 

set of classroom practices that serve as a prescription” (Bell, 2003, p.326). In other 

words, the creators of methods acted like doctors and formulized some classroom 

activities for language lessons, and they hoped that if these set of rules are followed 

properly, there would be successful mastery of the target language by all learners, but 

complete learning of language were not as easy and simple as that thought and most 

of the methods and techniques failed because of this overgeneralization. Secondly, 

another reason behind this problem is the dichotomy between theory and practice 

(Kumaravadivelu, 2006). Generally, the theories are created by academicians and 

they are employed in the language classrooms by teachers. Unfortunately, the 

relationship between theorists and practitioners is quite similar to the relationship 
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between producers and customers in most cases (Hedgcock, 2002). As a result, like 

in every reciprocal interest situations, most of the methods and techniques cannot 

become successful in the long run. 

Teaching profession actually requires a different connection between theorists 

and practitioners unlike in the example of salesman and customer. In other words, it 

requires the cooperation of both teachers and professors. Fortunately, “action 

research” and classroom based research have been proposed to overcome this 

dilemma by some researchers (Bailey, 2001; Johnson, 1999; McKay, 2006; Murphy 

& Byrd, 2001). Additionally, it has been observed that with the help of these new 

research types, the problem has been solved to some extent, but it has been not 

solved completely, because efforts to improve the effectiveness of language teaching 

have often focused on changes in teaching methods and in the creation process of 

these methods and techniques, the attention point has always been the learners‟ 

needs, but there is almost no method which focuses on teaching process as a whole 

procedure which includes all of the school participants. Since the creation of a 

successful learning atmosphere requires the cooperation of all school participants, 

which are students, teachers, parents and school administrations, this study tries to 

reveal application of Lean Educational Method (LEM) in English classes in order to 

increase achievement in TEOG English examination.  

LEM, which is based on continuous improvement principle, can be defined as 

a culture and value system that aims to eliminate money and time wastes by adding 

value to the processes that it serves. Lean is successfully applied by many 

manufacturing companies, especially, in industry for a long time. In education, the 

purpose of LEM is to balance the curriculum, which is not completed due to various 

reasons, by eliminating wastes. Therefore, a balanced curriculum facilitates 

developing an effective education process and performing complete learning of the 

students. Thus, in Lean philosophy, continuous improvement is aimed. In this study, 

LEM, which is developed with teachers and students, believed to provide significant 

benefits to the students‟ achievement and effective teaching skills of teachers (Cleary 

& Duncan, 1997, 2008; Connell, 2005; Dennis, 2007; DuFour & Eaker, 2005; Eaker 

& DuFour, 2015; Ewy, 2009; Fitzgerald, 2006; George & George, 2003; Jenkins, 

2003, 2013; Jenkins, Roettger & Roettger, 2007). In this context, education domain 

is quite new and LEM has showed that added-value can be achieved by maintaining 
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high level of awareness, reducing school costs, reducing preparation time in work, 

continuously improving wastes and facilitating the flow of processes in a planned 

way. In Lean education, which is an organizational improvement and change 

program, the main objective is to increase efficiency. The problems encountered in 

the process are not only considered just as problems, but also they are perceived as 

opportunities which will facilitate changes. In problem solving component of LEM, 

the processes like; transparency, participation, speed and equal learning are 

extremely important.  Additionally, this study gives some clues about how to form 

efficient classroom practices by providing some practical implications for foreign 

language teaching. 

 

1.3. STATEMENT OF THE PROBLEM 

Day by day, the importance of preparing students to examinations is rising, 

and this issue is the main preoccupation of the students, parents, teachers and school 

administrations because in almost every educational context, the quality of education 

is determined by these examinations. Since exam results provide better educational 

and professional opportunities, exams hold a significant effect on educational 

processes (Burgess & Head, 2005). In other words, educational institutions are 

forced to modify their processes according to the requirements of these exams. 

Another issue about the exams is, actually they are needed for many reasons, 

because the overall aim in all of the curricula is to ensure student success and 

development. For this reason, whether or not the targets are realized, must be 

continuously measured and a value judgment must be reached (Alderson, 1991; 

AltmıĢdört, 2010; Brown, 2004; Morrow et al., 2012). Although the need for public 

exams is a controversial issue, almost in every educational context there is a high 

possibility to come up with one of them, so teachers need to prepare their students 

according to the requirements of these exams because there is a heavy pressure for 

success in these exams. 

In Turkish educational context, the very first public examination is TEOG 

(Transition from Primary to Secondary Education), and students are required to take 

this exam in the 8
th

 grade of middle school context. In addition, In Turkish 

educational context, there are two levels of schools at primary education level. The 



5 
 

first one is elementary schools, where students start their education at the age of five 

or six, and it covers 1
st
, 2

nd
, 3

rd
 and 4

th
 grades. The second step of primary education 

is the middle schools, where students take education from the grade of 5 and they 

continue their lessons until the level of 8 and at the end of 8
th

 grade they take their 

first public examination, namely TEOG, in order to be placed to the secondary 

school institutions, which are high schools. In other words, that is why TEOG stands 

for transition from primary to secondary school institutions because primary 

education lasts eight years in this country and middle school contexts are the second 

step of the primary education; it is not a part of secondary education like some 

people think, and if students get satisfactory grades from the TEOG examination, 

students continue their education life at secondary school institutions, which are 

generally called high schools. The overall aim of TEOG is to place students into 

secondary school institutions according to the grades that they have taken from this 

examination. As it was mentioned before, exams results can provide better 

opportunities for job and education, this exam is one of the most important public 

exams in Turkish educational context, therefore there is a pressure to gain better 

results in this exam forced by both educational institutions and the society itself. 

Under these circumstances, English teachers need to provide a language instruction 

that will guarantee both success and full acquisition of the defined curriculum within 

a very limited time. Traditional methods that are used in English classes cannot 

provide these standards in many ways, thus there is a need to implement a more 

innovative method in these lessons, and LEM can achieve this in many ways 

(Carvalho et al., 2013). 

According to the observation of the researcher, there are many reasons behind 

the failure of the students in TEOG English examination. For example, there are just 

four hours of lessons available for both English instruction and exam preparation for 

TEOG per week, and within the limits of this time period, it is almost impossible to 

conduct lessons with traditional methods, and make students ready for this very first 

public examination. Additionally, even if the curriculum is completed in the 

specified time limits, it is usually completed in a superficial level, and this leaning 

experience cannot last long, as a result the learners fail in most of the English 

examinations. Actually, this problem is not just valid for 8
th

 grade English lessons. 

There is really high possibility to come across with similar issues in the fifth, sixth or 
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seventh grade English lessons, and these insufficiently finished curriculums are the 

reasons of success related problems in public examinations, therefore both the 

students and the teachers even develop a sense of exhaustion and disappointment due 

to this sad situation in exams. Second, the students seem to have problems with the 

activities in the course books. In other words, the activities in the course books 

sometimes are not sufficient enough to provide successful acquisition of English and 

train students for TEOG English examination. At this point, there is a need to 

consolidate the curriculum with supportive learning activities, and re-order the 

teaching materials in a logical way. According to the observation of the researcher, 

another problematic part in English classes is the habit of rote learning. In other 

words, in English classes there is a tendency to learn the language, especially 

vocabulary items and grammatical usages, just by memorizing them, and this 

memorization experience leads to monotony in language classes. As a result, the 

students develop “save the day” attitude towards English lessons, and they cannot 

foster a lifelong learning approach to the language. This problem could be solved by 

respecting students, taking students‟ considerations in the lessons, and using the 

creativity of the students in language classes. Moreover, there are problems in the 

quality of English instruction in middle school context, and this problem stems from 

the lack of enough testing materials and lack of teaching activities which provide 

more lasting learning, especially for vocabulary lessons. At this point, the learners 

are needed to be treated with weekly short exams, which provide diagnostic data to 

the learning problems of them, and in the teaching process of vocabulary items, 

activities which appeal the learners must be developed in line with the students‟ 

preferences. Due to all these reasons, the grades that are taken from TEOG English 

examination is the second lowest one after mathematics, so there is an obligation to 

improve this situation with new innovative methods because from this perspective, 

traditional methods have proved themselves unsuccessful. LEM can enrich the 

learning process by letting both students and teachers to use their creativity in 

language classes, and also LEM is an improvement program, which is based on 

respect. In other words, it lets everyone in the school process learn and improve 

(Ziskovsky & Ziskovsky, 2007). 

Additionally, with all of its tools, LEM can provide more appropriate 

language instruction to the requirements of TEOG because there are just four hours 
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of classes per week, language teachers should complete the given curriculum and 

prepare their students to this overwhelming exam within this time period. Luckily, 

with the help of load leveling plan (balancing the curriculum), kaizen events 

(activities for finding solutions to problems) PDCA (the procedure to implement 

innovative ideas in classes), and standardization (creation of the common teaching 

procedure in lessons) of LEM, (these terms of LEM are explained in detail in 

Literature Review) this burden can be treated easily, and dynamic and continuous 

improvement of the learning can be realized. In short, there is a need to improve the 

results, which are taken from TEOG English examination for many reasons, and it is 

believed that this objective can be achieved with the help of an interdisciplinary 

educational method, namely LEM.  

 

1.4. PURPOSE AND SIGNIFICANCE OF THE STUDY 

 Lean is an innovative method that encourages identifying and eliminating the 

wastes in the educational processes in order to increase performance of the 

educational institutions. LEM mainly aims to improve each process by adding value 

to them. In a Lean school, wastes are considered as roots of the learning problems, 

and wastes are tried to be prevented by utilizing tools and techniques of Lean 

(Antony, 2014). Although some educational uses of Lean are present in higher 

educational institutions, there is almost no implementation of Lean in middle school 

contexts in order to increase general achievement in public examinations. In this 

regard, the main purpose of this study is to show how LEM can be used in English 

lessons, and to prove how much LEM is successful in increasing achievement in 

TEOG English examination. Moreover, with the present study, it is expected to find 

out how effective the LEM in increasing eight grade students‟ achievement in 

TEOG. In fact, a theoretical framework for implementing LEM to education has 

been formed. However, many of its assumptions, or at least those related to eight 

grade students‟ achievement in TEOG English exam have not been experimentally 

tested. Therefore, trying to find out whether or not LEM in eight grade English 

lessons have a positive effect upon answering all type of questions in TEOG is the 

main aim of the present study. 
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 In addition, the results of this research can provide insightful ideas to English 

teachers and educational institutions in terms of modifying language instruction in 

middle school contexts in the purpose of increasing grades taken from public 

examinations. Additionally, the results will be helpful in understanding LEM by 

educators, and how the educational materials and the curriculum should be adjusted 

in order to meet the needs of students, requirements of the educational system, and 

the expectations of both parents and educational boards. The application of LEM is 

quite new in educational institutions, and this study will be the first in Turkish 

middle schools‟ 8
th

 grade English lessons. In conclusion, school processes should be 

regarded as targets for improvement, and actually, the main objective of these 

processes is to consolidate student learning. LEM is expected to improve processes, 

educational services, and the learning (Ziskovsky & Ziskovsky, 2007). 

 

1.5. STATEMENT OF THE RESEARCH QUESTIONS 

Research Question # 1 How LEM could be applied in eight grade curriculum in 

order to increase students‟ average points in TEOG English exam? 

Research Question # 2 To what extent does LEM increase students‟ general 

achievement in TEOG English exam? 

Research Question # 3 To what extent is using LEM in English lessons of eight 

grade students effective in answering: 

a. grammar questions in TEOG English exam? 

b. vocabulary questions in TEOG English exam? 

c. reading comprehension questions in TEOG English exam? 

 

1.6. ASSUMPTIONS OF THE STUDY 

 This study was conducted in a middle school in Gaziantep and the research 

population was chosen from 8
th

 grade students. Additionally, in the beginning of the 

school year, there is no procedure to place students according to their English 

language proficiency levels. In other words, the classrooms are generated randomly, 

therefore in each class there are students from different levels. In order to determine 
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students‟ present situation in English, the first TEOG English examination in 2016-

2017 educational year was used as pre-test, and it was used to specify students‟ 

readiness level for implementation of LEM in English classes. Moreover, this test 

was assumed to be valid and reliable since it was developed by Ministry of National 

Education, and it was a national-wide public exam. 

 In addition, in this study, the second TEOG English examination in 2016-

2017 educational year was used as main instruments to measure the achievement of 

the students. These two TEOG examinations were developed by Ministry of National 

Education in order to evaluate students‟ knowledge in English language and place 

them according to the grades taken from these exams, so these two exams are 

considered valid and reliable for 8
th

 grade students. Since this study is an 

experimental one, it was assumed that the implementation of LEM to 8
th

 grade 

English curriculum would provide better results both in the acquisition of the target 

language and in the public exams. Therefore, the language instruction through LEM 

was considered as a suitable method to teach English in 8
th

 grade lessons because the 

theoretical framework and the teaching procedures of LEM was prepared 

beforehand. Thus, this study would be the first one in 8
th

 grade English lessons in 

Turkey in order to prove the benefits of it. 

 

1.7. LIMITATIONS OF THE STUDY 

  In this study, there are several limitations. First, this study was carried out in 

Münire Kemal Kınoğlu Middle School and the participants were chosen from 8
th

 

grade students. Data collection tools were only conducted in four classes, therefore 

the results were valid for only the chosen classrooms. 

 Another limitation rises from the characteristics of TEOG English 

examination because in these exams only the receptive components of the language 

are being assessed (vocabulary, grammar, reading).  In other words, there are no 

questions to assess directly writing, speaking, and listening components of the 

language due to practicality reasons. In addition, another limitation of this study may 

be the number of participants attended to the study. Even if the number of the 

participants doesn‟t intimidate the reliability and the validity of the study, LEM 

could have been implemented in more classes in order to generalize the results to all 
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population, but the researcher was giving English lessons to just four 8
th

 grade 

classes out of eight sections at the school and because of this, two classes were 

chosen as control groups and the other two classes chosen as experimental groups.  

 

1.8. Definitions of the terms and abbreviations 

In this study, there are some terms and abbreviations, which are frequently 

used. Definitions of terms and abbreviations will be helpful for readers because 

readers often see these terms throughout the study. These are: 

Lean Culture: An environment where everyone has respect for others and 

continuous improvement is the main purpose. 

Lean Educational Method: A new methodological innovation which aims to 

strengthen the all of the educational processes by implementing its features to 

lessons. 

Lean in Education: An organizational improvement program that aims to achieve 

full potential of everybody in an educational institution by eliminating wastes in the 

processes and adding value to them continuously. 

Lean Management: A management theory that emerged from Lean thinking and it 

aims to eliminate wastes from the administrative processes by maximizing the 

utilization of the available resources. 

Lean Thinking: A systematical thinking process that aims to do more with less. 

5S: A method of organizing the workplace. It has five steps. These are: sort, set in 

order, shine, standardize, sustain. 

CALL: Computer-Assisted Language Learning 

CBI: Content-Based Instruction 

CLL: Community Language Learning 

CLT: Communicative Language Teaching 

ELT: English Language Teaching 

LEM: Lean Educational Method 

MEB: Ministry of National Education 
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TBLT: Task-Based Language Teaching 

TEOG: Transition from Primary to Secondary Education 

TL: Target Language 

TPR: Total Physical Response 
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CHAPTER II 

REVIEW OF LITERATURE 

 

 

2.1. PRESENTATION 

This chapter is designed to give information about how the field of ELT has 

come today, new innovations in ELT, Lean Educational Method, and the 

applicability of LEM in Turkish middle school‟s contexts in order to increase 

achievement in TEOG English examination. First, the methodological innovations in 

ELT will be discussed in detail. Then, the reasons for innovations in this field, and 

new ideas, which LEM possibly bring to ELT, will be introduced. Finally, the 

problems, which are encountered in 8
th

 grade English lessons, will be specified, and 

the solutions in order to increase achievement in TEOG English examination will be 

explained in the perspective of LEM.     

 

2.2. THE OVERVIEW OF ELT METHODOLOGY 

 The very first thing should be done in the issue of English Language 

Teaching (ELT) is to turn back the history of language teaching and investigate what 

has been discovered up to now. Throughout the history, language teaching has 

subjected to a quite a number of approaches, methods and techniques. Although 

these terms are used interchangeably in the field of language teaching, actually they 

are quite different from each other. 

 According to Anthony (1963), an approach can be described as set of 

hypotheses concerning with the essence of language teaching and learning. A method 

can be described as a plan for the presentation of the language to the students in line 

with the approach that was chosen. Additionally, techniques are the classroom 
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activities that are used for the presentation of the language and they are in line with 

the chosen method and approach as well. As it can be seen from their definitions 

there is a coherent set of links between them and teachers‟ acts and thoughts should 

be in line with these terms in language classrooms (Larsen-Freeman & Anderson, 

2013). 

 In fact, approach, method and technique are quite different from each other, 

and ELT has faced quite a number of approaches, methods and techniques so far. 

Before investigating the details of them, it is advisable to have a look at those terms 

from the perspectives of other researchers, and even some researchers came up with 

new terms for methods and techniques. For example, Richards and Rodgers (1982) 

defined method as design and technique for procedure. 

According to Richards and Rodgers (1982), an approach can be described as 

the collection of ideas, theories and knowledge about the essence of language 

teaching. A design is “an umbrella term for the specification and interrelation of 

theory and practice” (1982, p.154). Finally, procedures can be described as 

classroom activities stem from an approach and design. Actually, it is better to leave 

the terminological differences behind the scene and call these terms as 

“methodological innovations”, since each of them has brought to a different 

perspective to language teaching and made teachers more effective in the field 

(Larsen-Freeman & Anderson, 2013).  

 Nowadays, it is accepted that methods are prepackaged and there is no single 

best method fits for all learners (Prabhu, 1990). In other words, currently, the trends 

have shifted from these prescriptive methods to curriculum and syllabus, because in 

the development of curriculum or syllabus process, there is more freedom to make 

use of the fruits of ELT methodology, namely methodological innovations in this 

field. Additionally, this freedom opens the way for more successful classroom 

learning.  

 In short, in the past, language learning and teaching was considered as the 

unification of approaches, methods and techniques but the recent developments in 

the field has showed that nothing fits for all types of learners, so in the field of 

language learning and teaching, researchers, teachers and administrative bodies are 

looking for innovations in language classrooms, and it is accepted that these 
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innovations, namely fresh ideas, will help construct more appropriate language 

learning for each student (Brown, 2007). All in all, in the next part, the brief history 

of ELT methodology will be provided and it will be more possible to understand how 

we came to this point in the field of ELT. 

 

2.2.1. GRAMMAR-TRANSLATION METHOD 

It is all known that Grammar-Translation Method is an old method, and it has 

some different names such as Classical Method because it was first used to teach 

classical languages such as Greek and Latin, and it was in the use for so many years 

(Larsen-Freeman & Anderson, 2013). Without doubt, the first thing comes into mind, 

when Grammar-Translation Method is mentioned, is the word of tradition. 

Throughout the history, people have needed to learn languages, because of various 

reasons. Some of these reasons are political, commercial, educational and religious. 

Especially in the western world, the language teaching primarily dealt with Latin and 

Greek because these languages are the medium of education, commerce, religion and 

governmental issues, and there was even the idea that if a person learns these 

languages, he will have a stronger mind, so it can be understood that learning of 

these languages considered as a work out for the people‟s minds (Kelly, 1969).     

In its essence, Grammar-Translation method is a classical method because the 

main language learning activities were memorization of the grammar rules, 

vocabulary items and translation of literature. The most important aspect of the 

language learning was the ability to write and read in the target language (TL) and 

there was almost no importance given to speaking and listening. The main aim of the 

language learning was to read and understand the literature of the TL. The language 

of the literature was seen superior than the language of spoken interaction. Language 

was taught in a deductive way. In other words, grammar rules were investigated 

explicitly and then language learners tried to use these rules in their own writing. 

Another important activity in Grammar-Translation Method was memorizing native 

language equivalents of TL being studied (Stern, 1983). 

In the characteristics of the teaching and the learning processes of the 

Grammar-Translation Method there were some faults but it was used for more than a 

century. One of the major problematic issues in the Grammar-Translation Method is 
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the “theorylessness” of it (Richars & Rodgers, 2001). In other words, there was no 

educational research in its nature. Additionally, the heavy reliance on drilling, 

memorization and translation could not handle the needs of the learners and more 

and more globalizing world, so Grammar-Translation Method left its throne to the 

new innovations in language learning and teaching. Grammar-Translation Method 

was not creating competent language learners in all of the skills, actually it was 

creating language grammarians but if it can work in some teaching contexts or 

situations, it can be used to some extent even today.   

 

2.2.2. THE DIRECT METHOD 

Like the Grammar-Translation Method, the Direct Method is not new and it 

has been in use in the field of ELT such a long time. Although the Direct Method 

belongs to Charles Berlitz, it also gets it roots from François Gouin. Actually, Gouin 

was the very first person who discovered the power of children in the process of 

language learning. In other words, he thought that “the children must hold the secret 

to learning a language.” (Brown, 2007, p.20). Unfortunately, he could not overcome 

the popularity of Grammar-Translation Method in his time and his method could not 

become a trend in language learning and teaching. In other words, like Richards and 

Rodgers mentions (2001), he was really unlucky and he was thinking ahead of his 

time. 

When 20
th

 century came the idea of natural way and the miracles of children 

in language learning sparkled again, so the Direct Method finally gained power in 

language teaching. In the essence of the Direct Method, the learning and the teaching 

of the TL must be like the children‟s first language learning. In other words, in the 

Direct Method, there was almost no use of translation, grammar rules were thought 

inductively, the medium of instruction was the TL, and the first language was hardly 

used in classroom settings. The main aim of the Direct Method was to make students 

be natural in the TL but correct grammar was also emphasized. Classrooms were 

small with just a few numbers of students and the format of the classroom interaction 

was the question-answer between the students and the teacher. In this context, the 

direct method has a very simple rule: translation is not allowed in language 
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classrooms. Meaning is tried to be conveyed directly with the help of demonstrations 

and visual aids (Diller, 1978).     

For quite a long time, the Direct Method enjoyed the throne in language 

learning and teaching but it started to lose power because of some major problems in 

its nature. One of the major problems was the method was for the rich people. It was 

realized that this method cannot be applied in public school contexts due to budget 

problems and crowded classrooms of these schools. Additionally, the success of this 

method was heavily dependent on the teacher not the theory in its nature. The direct 

method can easily be applied to lower levels, but in higher levels of language 

teaching, it is almost impossible to teach everything just by demonstrations and 

visual aids (Larsen-Freeman & Anderson, 2013). Moreover, the Direct Method 

didn‟t deal with reading skills of students in advance and it totally restricted the 

translation in language classrooms. Since the language learning and teaching requires 

all of the language skills, the Direct Method slowly lost its popularity, as a result it 

left its place to new methodological innovations in language classrooms, but still it is 

considered as a revolution in modern era of language teaching (Brown, 2007). 

 

2.2.3. THE AUDIO-LINGUAL METHOD 

When it was realized that the Direct Method is not applicable in most 

classroom settings, the trend in language teaching turned to the use of the Grammar-

Translation Method, especially the reading activities in its roots made it alive again. 

Between the periods of 1930s and 1940s, the power of reading was discovered again 

and most of the language learning and teaching activities were based on reading. 

After that, the world faced with a full scale war, and then World War II started. The 

nature of this war required quick and successful learning of languages which are both 

belonged to enemies and allies. As a result, language experts came up with a new 

method which quickly made learners use the TL orally. 

As it can be seen from the atmosphere that it was evolved, The Audio-

Lingual Method was heavily constructed on oral activities, especially correct 

pronunciation of conversations, and there were no grammar and translation activities 

in the classrooms. Just like the Direct Method, the Audio-Lingual Method was based 

on an oral-based approach but there is an important difference between them. The 
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Audio-Lingual Method constructed on a strong linguistic and psychological base 

(Larsen-Freeman & Anderson, 2013). Skinner‟s behavioral psychology was very 

influential in its essence and the main activities of language learning were shaped 

according to the requirements of conditioning. In other words, correct use of the oral 

language was reinforced until the learners developed new habits in the TL (Skinner, 

2014). In classrooms where the Audio-Lingual method was used, the teachers 

presented role model of TL, learning was considered as a process of habit formation, 

the aim of the language learning was to communicate in TL correctly, learners were 

required the answer to the given stimuli without thinking, so memorization played a 

major role in this method. Additionally, the main aim of these activities was to make 

learners (actually the soldiers) cover their identities when they were in confidential 

duties. Because of these characteristics, the Audio-Lingual Method was also known 

as the Army Method (Brown, 2007).  

Finally, as it can be guessed, the Audio-Lingual Method started to lose its 

popularity in language learning and teaching because the benefits in the oral skills 

that the Audio-Lingual Method brought were not long lasting, and it was realized 

that languages cannot be acquired just by habit formation and repetition. Errors 

happened even how hard was tried to avoid them. All in all, the Audio-Lingual 

Method lost power and it left its place to new methodological innovations but it is 

still possible to see its implications in modern methods. 

 

2.2.4. COGNITIVE CODE LEARNING 

Although the Audio-Lingual Method was successful to some extent, the trend 

of behaviorism in language learning and teaching emphasized the surface forms in 

language learning. In other words, just the one skill of language teaching was seen 

important and this skill was taught without explicitly teaching of the language rules. 

In Audio-Lingual Method, the learners filed to transfer their classroom competency 

of oral skills both to other skills of the language and to outside the classroom 

(Larsen-Freeman & Anderson, 2013).  

Soon after linguist Noam Chomsky has revealed his thoughts about language 

learning. He proposed that the language learning process cannot be shaped just 

through habit formation, since learners can produce and understand utterances which 
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they never heard before. In other words language learning can take place with the 

help of rule formation better compared to habit formation (Chomsky, 1986). The 

deductive learning of grammar rules gained popularity, and Chomsky (1986) 

proposed that children subconsciously acquire the rules of the languages with their 

Language Acquisition Device (LAD) in their brains, so the followers of the 

Cognitive Code Learning favored deductive rule learning in their classrooms, and 

actually the Cognitive Code Learning was invented against the behaviorist language 

practices but at the end, it turned to be a counterpart of the Grammar-Translation 

Method (Brown, 2007). 

Sadly, the innovations that Cognitive Code Learning brought to the language 

classrooms did not last so long. This trend faded like the previous ones because 

cognitive attention given to the grammar rules brought overload for students. 

Luckily, it helped to the formation of new methodological innovations in language 

learning and teaching.  

 

2.2.5. THE SILENT WAY 

When the 1970s came, language learning and teaching started to be a separate 

field on its own. In other words, language learning and teaching freed from the 

linguistics, and quite a number of empirical researches finally started to take place in 

language classrooms and the data collected from these researches provided language 

teaching with more accurate methods, and these methods and fresh ideas led the way 

to the more fruitful language learning. One of these new innovative methods is the 

Silent Way. The Silent Way was developed by a psychologist Caleb Gattegno, and it 

has a problem-solving learning procedure in its essence (Richards & Rodgers, 2001). 

According to the principles of the Silent Way, learning becomes more long-

lasting, if the students discover the knowledge of the TL. Language learning can be 

fostered with the help of physical objects, and problem-solving is the main aim of 

every learning task (Gattegno, 2010). As it can be seen from its principles, the Silent 

Way emphasizes inductive processes, discovery-learning techniques, learners‟ 

independence, responsibility and autonomy (Chamot & McKeon, 1984). In a typical  

Silent Way classroom, the teacher is in a stimulator role and provides just a very 

little correction and knowledge while the students are trying to discover the 



19 
 

language. Silence is used as a tool, and it helps to create autonomy, and learners 

increase their autonomy by exploring and making choices in the language. In a 

classroom, it is very probable to see colorful charts about vocabulary items, grammar 

rules and pronunciation models and students are encouraged to use those charts when 

they discover about the TL (Brown, 2007). 

Although the discovery learning can promote the learning of the language, the 

over-induction that the Silent Way requires can be harmful for the learners. As it is 

all known, it is more appropriate to use both induction and deduction in language 

lessons. However, in the essence of the Silent Way, there is no deduction, and too 

much silence can hamper the learning process, so like other previous methods it left 

its place to new methodological innovations in the field. 

 

2.2.6. SUGGESTOPEDIA   

The next methodological innovation that came into existence in 1970s was 

Suggestopedia and it was first developed by Georgi Lazanov. The basic idea in the 

roots of Suggestopedia was; learners can acquire more knowledge, if they are 

provided with a relaxing and comfortable classroom atmosphere (Lazanov, 1979). As 

it can be understood from its nature, Suggestopedia favors using of music, 

comfortable chairs, relaxing smells etc. in the classroom contests, because feelings 

are important in language learning process, since everybody is preoccupied with 

emotions. 

In a classroom environment where Suggestopedia is used, the students‟ 

anxiety level is decreased as much as possible and decreased anxiety levels also have 

positive effects on the students‟ affective factors, so the learners can easily process 

the TL without any fear and peripheral learning can take place. Additionally, the 

traditional classroom activities of Suggestopedia are role plays, vocabulary 

presentations, dialogues, readings, dramas etc. With the help of these activities, 

teachers are trying to overcome the psychological barriers of students towards to the 

TL, and it is achieved, there will be more successful language learning in the 

classroom. Moreover, there are some critiques to Suggestopedia, for example on one 

hand Suggestopedia seems to provide relaxed learning conditions, on the other hand 

it lacks practicality and it is almost impossible to employ Suggestopedia in crowded 



20 
 

public school contexts (Scovel, 1979). It is also realized that too much relaxation can 

hinder the learning process, and an ideal level of anxiety is needed in most cases. 

Even if Suggestopedia did not succeed in the most of the language learning settings, 

it informed teachers about the use of music and fine arts in language classes. Finally, 

as many others, Suggestopedia followed the same track, and it has left its place to 

new methodological innovations. 

 

2.2.7. COMMUNITY LANGUAGE LEARNING 

When the innovative years of 1970s came, one of the methods that started to 

take place in language learning and teaching was Community Language Learning 

(CLL). In CLL, a student is considered as a whole person. In other words, teachers 

must not just consider the intellectual properties of the learners in the language 

learning process. They also need to understand students‟ feelings, psychological 

needs and their desire to learn the TL (Curran, 1972). 

According to CLL, social dynamics and a supportive environment in 

language classes can foster the acquisition of the foreign language (Brown, 2007). In 

a particular CLL classroom, teachers are considered as counselors and everything is 

carried out with the help of all group members‟ cooperation. Teachers are the active 

members of the learning community, and the language is used for communication. 

Each learner is considered unique and the teachers try to create a relaxing 

atmosphere that learners can feel themselves free and secure, so the experience of 

learning a language becomes less threatening, and the teachers always try to 

encourage students to communicate in TL. In other words, whole-person learning of 

the TL becomes possible, when trust, support and cooperation take place in language 

classes (Larsen-Freeman & Anderson, 2013). 

As any other method, there are some problems in CLL, and it faced with 

some critiques. For example, in order to create a successful CLL classroom, the 

teacher should be really proficient in both language and the counselor skills. In other 

words, CLL has brought too much work load for teachers, and in the situations of 

“all knowing teacher” students may develop over reliance on their teachers and they 

cannot become autonomous learners (Brown, 2007). Finally, because of some major 
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flaws in its nature, CLL could not survive very long, and it paved the way for new 

methodological innovations in the field of ELT. 

 

2.2.8. TOTAL PHYSICAL RESPONSE 

Total Physical response (TPR) is created on the basis of Comprehension 

approach because it gives a great deal of importance to listening comprehension. 

TPR first discovered by James Asher, and according to the theory of it, the learning 

of the TL increased, if it is stimulated with motor activity (Asher, 1977). TPR was 

developed with the help of observations on children when they were learning their 

first language, and it was discovered that children did lots of bodily movements 

while they learned their language. These movements can be listed such as moving, 

grabbing, reaching etc. 

Additionally, a language classroom usually contains too much anxiety for the 

children, so the major aim of teachers should be creating an atmosphere, which is 

stress-free (Brown, 2007). In other words, this aim can be accomplished with the 

help of activities which contains a great deal of acting and listening. In a typical TPR 

classroom, language is tried to be taught with fun activities, meaning is often 

conveyed with bodily movements, students learn TL through observing the actions 

and then they try to perform these actions by themselves (Larsen-Freeman & 

Anderson, 2013). In short, “the instructor is the director of a stage play in which the 

students are the actors” (Asher, 1977, p.43).  

Even today, it is possible to find lots of teaching materials, especially course 

books, which are prepared at the perspective of TPR but they are usually for young 

learners. In the essence of TPR, imperative mood is used frequently, but it is not 

enough to convey the entire grammatical feature just with this, so it can be said that 

TPR is more applicable with lower levels and for young learners. Additionally, TPR 

has some other limitations too. For example, in the nature of TPR, there are mostly 

speaking and listening activities and there are almost no reading or writing activities. 

Since a complete learning of the TL requires all of the language skills, TPR couldn‟t 

become successful in the long run. Naturally, the activities of TPR may become 

inconvenient for adult learners, so TPR has shared the same fate with the previous 

methods, and it left its place to new methodological innovations. 
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2.2.9. COMMUNICATIVE LANGUAGE TEACHING   

Up to now, the major aim of the most of the methods is to make students 

communicate in the target language. Actually, in order to communicate in TL, 

linguistic competence is not enough, and there is a need for communicative 

competence as well (Hymes, 1971). This realization has brought a shift in the field 

from a linguistic-structure centered approach to a communicative approach 

(Savignon, 1997). 

In order to understand Communicative Language Teaching (CLT) the 

characteristics of it should be understood. First, the major goal of CLT is to increase 

communicative competence of the learners in TL. Therefore, in language classrooms 

all aspects of the language should be taken into consideration (grammatical, 

discourse, functional, sociolinguistic, and strategic). Authentic language should be 

used as much as possible because it shows the language in its real context. Both the 

cohesion and coherence are considered important because meaningful 

communication requires all of them. Teachers try to create situations for meaningful 

communication, and errors are tolerated in the classroom atmosphere, at the same 

time communication activities encourage cooperative relationship between students. 

Teachers give opportunities to create autonomy for students. They make students 

realize their own strengths and improve on their weak points in order to develop 

appropriate strategies for communication, so the learning process gets the main 

importance not the mastery of the language forms (Larsen-Freeman & Anderson, 

2013).  

As it can be seen from the characteristics of CLT, it is based on a well 

constructed theory and it promises success for every learner, since it gives 

importance to real-world activities in the class. Moreover, in a CLT classroom, both 

fluency and accuracy have a focus, all of the language components are respected, 

student autonomy is aimed, teachers are in the role of guides, not in the role of all-

knowing source of knowledge, cooperation among all classroom participants valued 

etc.  

Although everything seems perfect in CLT, there are some problems in it. For 

example, some of the requirements of CLT may become overwhelming for a non-

native teacher. In addition, developing a CLT classroom requires a great deal of time, 
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effort, money and other sources, so it is not that much easy to achieve CLT in public 

schools (Nunan, 1988). Because of these problems, researchers tried to come up with 

some other methods based on CLT approach but these methods are not so different 

from each other, and ELT has faced some bandwagon methods but none of them, as 

usual, were powerful enough to bring complete success to language classrooms 

(Kumaravadivelu, 2006). 

 

2.2.10. CONTENT-BASED INSTRUCTION 

Content-Based Instruction (CBI) is another example of methods which 

belongs to Communicative Approach. According to CBI, synchronal study of subject 

matter and language is used together in the teaching of the TL (Brinton, Snow, & 

Wesche, 2003). In other words, teachers use content matter in order to accomplish 

the acquisition of the TL. 

CBI has many advantages in language learning and teaching. For example, it 

can save time of the learners in the language learning process because students just 

learn the subject matter which is required for their professional development, not a 

hoard of useless language items. Additionally, CBI is effective in intrinsic motivation 

of the students, since students start with learning their core field from the beginning 

of the language instruction (Nunan, 1988). In a CBI classroom, targets are both 

content and the language. The learners are provided with meaningful, content related, 

authentic language materials and tasks. In the selection of the content, students‟ 

previous knowledge and interests are taken into account in order to create more 

meaningful language learning. Because of these advantages, it is quite possible to 

find course books which were prepared in the requirements of CBI. There are 

especially ELT materials for business or engineering students in the market, and 

these materials have been in use at the universities‟ preparatory intensive English 

teaching departments since 1990s (Stoller, 2004).    

In addition, CBI has brought some obligations for language teachers. On one 

hand the teacher has to be proficient in the TL, on the other hand he/she has to be 

qualified in the content matter. Another problematic situation about CBI is its 

unsuitability in the beginner levels. In other words, CBI could become a heavy 

burden, since the learners have limited knowledge of both in the TL and the subject 
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matter, so it is almost impossible for learners to maintain their all motivation to learn 

a new language in the first steps of language instruction. In short, because of some 

flaws in its roots, CBI couldn‟t achieve a worldwide popularity in the field of ELT. 

 

2.2.11. WHOLE LANGUAGE EDUCATION 

Before the realization of the nature of the language acquisition, it was a 

temptation to break the language into parts and teach them separately (Brown, 2007). 

After the research carried out on the children‟s first language acquisition, it was 

discovered that the children perceive the language with all of its components 

(sentences, intonation, emotion, patterns etc.) not like separate parts, so language 

teaching adopted a more unified approach, which contains all of the language skills 

namely; reading, speaking, listening and writing (Rigg, 1991). 

In addition, before the first language acquisition research, the language 

teaching was in the form of bottom up process in which the language was studied 

piece by piece and then the learners were trying to put the pieces into an order to 

create whole meaningful texts. Luckily, after the first language acquisition research, 

language teaching started to adopt a more unified top down approach in which 

learners first try to understand the whole meaning of the text, and then, if it is 

needed, they explore the linguistic forms of the text (Larsen-Freeman & Anderson, 

2013). Moreover, according to Whole Language Approach, foreign language 

education must include all the skills of the language, and each skill is equally 

important in the nature of language learning. Only if the language education covers 

all the components of the TL respectively, it is possible for learners to develop 

successful communicative abilities (Edelsky, 1993). 

In short, it is quite evident to see that Whole Language Education has most of 

the characteristics of CLT. These are; cooperation among learners, student centered 

learning, meaningful authentic language, integration of four language skills etc. 

Because of this problem, CLT cannot be accepted as an independent method, and it 

is not competent enough to carry the language learners to success in TL just by itself. 
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2.2.12. TASK-BASED LANGUAGE TEACHING 

In Task-Based Language Teaching (TBLT) analytic syllabus is used like in 

CBI, and it was created on the basis of Communicative Approach. In other words, it 

was considered as an extension of CLT (Ellis, 2003). In TBLT, there is a requirement 

of task completion in the language classes, and generally information, reasoning, 

opinion-gap tasks, focused and unfocused tasks, input providing and output 

prompting tasks are used (Larsen-Freeman & Anderson, 2013).  

According to TBLT, language is being taught and learned with the help of 

meaningful, authentic tasks, and these tasks have usually communicative components 

in it. In addition, there is an obligation of completing the task in language 

classrooms, in order to create meaningful, communicative language learning. The 

teacher usually breaks the task into smaller pieces like pre-task, task and post-task, 

and the teacher provides the good model of the TL, students are being closely 

monitored by the teacher and they are provided with feedback when it is necessary 

but the teacher never interrupts the learners when they are focused on the meaning of 

the task (Nunan, 2004). If the characteristics of a task are investigated, it is possible 

to see that most of the tasks proposed by TBLT have communicative focus, and they 

are in line with the real-world events, meaning and fluency comes first, so there is 

less focus on accuracy and grammar on these tasks. 

Since a successful acquisition of the language requires all of the language 

proponents, (accuracy, fluency, meaning, grammar etc.). TBLT couldn‟t get rid of 

the shadow of the CLT (Brown, 2007). As a result, TBLT cannot reach a position of 

an independent method and has shared the same fate with previous methods but it 

provided researchers with some useful ideas about language learning and teaching. 

 

2.2.13. OTHER METHODOLOGICAL INNOVATIONS IN ELT 

In this part, some of the methodological innovations, which have brought 

fresh ideas to language learning and teaching, will be discussed, and these 

innovations are; learning strategy training, cooperative learning, multiple 

intelligences and the use of technology in language learning and teaching. Although 

they cannot be considered as whole independent methods on their own, they have 

provided teachers with some useful ideas that can be used in language classrooms 
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(Larsen-Freeman & Anderson, 2013). To start with, it is advisable to look at what 

learning strategy means. According to Rubin (1975), learning strategies can be 

described as the techniques that a learner use in the acquisition of the TL process in 

order to achieve the acquisition of more knowledge. Good language learners are 

considered as effective users of learning strategies and they share some common 

characteristics. For example, good language learners are always willing to 

communicate, they aren‟t afraid of making mistakes, and they closely monitor their 

own speech in communication process in order to correct mistaken areas of the 

speech. In addition, it was realized that these characteristics do not appear 

automatically, and the experiment of learning strategy training has sparkled. First, 

learning style strategies are allocated as metacognitive strategies, cognitive 

strategies, and social/affective strategies, and then language instruction is modified 

according to requirements of these strategies. In a typical learning strategy training 

lesson, students are taught to use certain learning strategies that can be useful for 

their academic development, teachers teach both the language and the learning 

strategy at the same time, strategies must be learned by the students, and the best 

activity for this is hands on experience, the main aim is to make students 

independent, self regulated and autonomous learners (Hedge, 2001). In short, leaning 

strategy training means creating autonomous learners, and if it is achieved, the 

learning and the teaching of the TL will be easier and more fruitful for both teachers 

and learners. 

Cooperative Learning, Interactive Learning and Learner-Centered Teaching 

are all related terms, and they almost share the same characteristics. In other words, 

they have intertwined characteristics and it is better to handle them together. In a 

Cooperative Learning classroom, the main aim of the language instruction is to 

create cooperation between the students in the completion of learning tasks, and this 

cooperation requirement is not only for learners, but also for the teachers. Both the 

students and the teachers work as a team in order to achieve learning goals. 

It has been seen that Cooperative Learning is beneficial for students since it 

promotes intrinsic motivation, self-esteem, and it creates respectful relationships 

between the students and the teachers (Johnson, 1999). In addition, cooperative 

learning has some beneficial effects on students‟ anxiety level since it restricts 

competition between learners (Oxford, 1997). In other words, in Cooperative 
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Learning classrooms, the essence of the learning activities is to maintain exchange of 

information between the participants, so the learning becomes cooperative not 

competitive, communication skills of the learners can be developed, one learner‟s 

output can become other learner‟s input, and this positive atmosphere in the 

classroom can foster enriched learning for all (Krashen, 1985; Long, 1985). As it can 

be seen from its theoretical foundations Cooperative Learning aims to increase 

learners‟ communicative abilities through cooperative, meaningful group and pair 

works. Looking at these properties, it can be concluded that Cooperative Learning 

was developed in the influence of CLL, so it cannot become an independent, 

sufficient method for ELT in the long run. 

It has been known that all students have different strengths and weaknesses, 

and it is almost impossible to disregard Multiple Intelligences in the field of language 

learning and teaching. It has been discovered that all learners are different, and these 

differences result in different preferred ways in the learning of the TL. According to 

Gardner (2006), there are eight different intelligences. Those are; 

logical/mathematical, visual/spatial, body/kinesthetic, musical/rhythmic, 

interpersonal, intrapersonal, verbal/linguistic and naturalistic. In addition, these 

different intelligences of the learners require different activities to be used in 

language classrooms, and if the language instruction covers all of the intelligences, it 

is more possible achieve equal and efficient acquisition of the TL in language 

classrooms. In other words, language teachers should prepare special lesson plans 

which contain activities in line with the learners‟ preferred intelligences. For 

example, a lesson plan should contain puzzles or games for logical/mathematical 

intelligence, videos or pictures for visual/spatial intelligence, hands-on activities or 

field trips for body/kinesthetic intelligence, listening to music or singing a song for 

musical/rhythmic intelligence, pair work or project work for interpersonal 

intelligence, journal keeping or self-evaluation for intrapersonal intelligence, debates 

or storytelling for verbal/linguistic intelligence, and nature walks or camping for 

naturalist intelligence (Chiristison, 2006). In short, in order to strengthen the 

acquisition of the TL in language classrooms, teachers should take Multiple 

Intelligences into consideration.   

The technology has brought lots of fresh ideas and materials to the field of 

language learning and teaching. For example, in language classrooms or outside the 
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classroom students can interact with the authentic TL via blogs, social networking 

sites, wikis, electronic text corpus etc. In addition, the technology has initiated the 

creation of new methodological innovations in the field of ELT like Computer-

Assisted Language Learning (CALL). In a CALL classroom, online tasks can be 

used to increase learners‟ motivation, students can use technology to interact with 

each other, negotiation of meaning is done easily with the help of technological tools, 

student autonomy can be increased with self-access centers, most common words can 

be studied instead of a hoard of language items (corpus), time is saved, and it is 

easier for teachers to provide feedback and evaluate students‟ language development 

with the help of technology (Larsen-Freeman & Anderson, 2013). In short, 

technology use in language classroom has lots of benefits both for learners and 

teachers. 

In conclusion, it has been seen that there are lots of approaches, methods and 

techniques that came to the stage in the field of ELT but the most important time 

phrase is between 1970s and 1980s when there was a boom in the number of 

methodological innovations, especially developed for the teaching of English 

Language. In these times, there was a race between scholars in order to find the best 

method ever. Unfortunately, this craze did not long too much and it was realized that 

there is no need to invent a new method (Kumaravadivelu, 2006). Instead there is a 

need for unifying the useful parts of these innovations in order to create more 

meaningful classroom procedures (Nunan, 2003). Lean might be helpful for creating 

more fruitful learning atmospheres in educational institutions because modern 

education requires for better procedures and Lean can be helpful in formulating new 

and efficient methodological innovations in the field of ELT. In educational contexts 

there are lots of problems like in many sectors, and these problems emerge from the 

wastes in the educational processes. In other words, with applying LEM in 

educational contexts, these wastes can be eliminated and a methodological 

innovation can be developed in the perspective of Lean in order to provide better 

learning opportunities to all of the school participants. Moreover, LEM can bring 

continuous change and improvement movement to educational institutions, which 

may lead to a more efficient learning for the students. Lean can be applied in all 

educational contexts in order to keep up with the requirements of the modern 

education. With the help of LEM all of the problems which are encountered in 
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educational contexts can be solved, an environment, where mutual respect takes 

place, can be achieved, a learning process, in which everybody takes place as a 

problem solver, can be made real. In short, there is an immediate need for LEM in 

language classes since language learning-teaching is a dynamic and fluid process. 

There is a need for continuous improvement and even an integration of other 

disciplines is required as well. 

 

2.3. LEAN 

2.3.1. THE HISTORY OF LEAN 

After the Second World War, many countries had difficulties in the 

productions of goods, like Ford‟s and Sloan‟s ideas about manufacturing cars, some 

new ideas started to rise in Japan. In 1950s, the first idea of Lean was put forward by 

Eiji Toyoda and Taiichi Ohno in Toyota Motor Company (Ohno, 1988). If it is 

investigated deeply, the actual foundations of Lean are based on the Socratic Method 

of questioning and the Scientific Method (Ziskovsky & Ziskovsky, 2007).  

Eiji Toyada and Taiichi Ohno realized that Ford‟s model of car production 

was not suitable for mass production of cars in Japan and they started to develop 

their own system. Toyota developed the Toyota Production System known as Lean 

Production System due to its own needs in 1960s. At first, Lean faced with strong 

resistance and rejection, and it was considered that Lean was just suitable for the 

production systems in Japan but when 1980s came, especially in the USA, the same 

production protocols were started to be used in car production, and Lean gained 

world-wide fame (Womack, Jones & Roos, 1990). Lean was developed in order to 

prevent the factors that affect the production of cars adversely but it started to be 

used in every steps of the production cycle of cars soon after, and Toyota started to 

get an advantage in the world market (Atkinson & Linehan, 2008).  

In addition, many corporations realized the success of Lean and decided to 

adapt it for their production systems. The question of “What is the ideal system?” is 

the fundamental question that is being asked from the industrial revolution. It has 

been already accepted that yesterday‟s systems, methods and tools cannot be valid 

for today‟s or tomorrow‟s conditions. Many companies and organizations in different 

sectors find the right systems and procedures that meet the today‟s conditions and 
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needs in Lean thinking, so because of the requirements of modern education, the 

principles of Lean thinking can help in the formulation of new and more efficient 

educational methods and institutions (Carvelho et al., 2013). Like in many sectors, 

there are lots of problems in education, especially concerning the quality and 

efficiency of it. In fact, many of the problems in education stem from the wastes in 

education, so an educational method can be developed with the help of Lean thinking 

in order to eliminate wastes in education and provide more efficient education to 

everyone. In short, not only industrial sectors like car production or machinery, but 

also health care, law and education sectors have in interest applying Lean and its 

tools in their systems (Gadre, Cudney & Corns, 2011).  Starting from 1980s, many 

efforts have been put in order to achieve transition to Lean in many sectors (Yüksel, 

2000).   

 

2.3.2. LEAN THINKING IN GENERAL 

In the most basic sense, Lean thinking can be described as ways to define 

value, to put the value-adding actions in order to reach the best results, to implement 

these value-adding actions continuously when requested, and to realize these actions 

more effectively. Lean thinking shows ways to get more positive results with less 

effort, hardware and space. It brings organizations closer to what customers want 

from them (Womack & Jones, 2010). The main aim of Lean thinking is to deliver 

value quickly to the ultimate customer, starting from the first raw material and 

flowing seamlessly throughout the value-adding process. In order to achieve this, it is 

necessary to look at the entire value chain as a whole, to eliminate wastes and to 

direct all activities to create excellent value for the customer (Hines, Holweg & Rich, 

2004). 

In Lean thinking, the elimination of wastes has a main focus. Wastes can be 

described as products which are waiting for re-process, products which are not 

produced on demand and as a result waiting in the inventories, process steps which 

are not really needed, unnecessary transportation of goods and employees, 

employees who are waiting vacant in the next steps due to unfinished operations in 

previous phases, products and services that do not meet the expectations of the 

customers (Ohno, 1988). In other words, the main focus of Lean thinking is the 
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elimination of wastes and continuous improvement of performance. In Lean 

Thinking, there are seven types of wastes. Those are (Hines & Rich, 1997): 

Overproductions, waiting, transport, inappropriate processing, unnecessary 

inventory, unnecessary motion and defects. In order to achieve maximum potential of 

an organization, these wastes should be eliminated from the processes at all costs. If 

the elimination of the wastes has been applied accurately, the benefits of Lean 

thinking can be seen clearly. 

 

2.3.3. THE PRINCIPLES OF LEAN THINKING 

There are five principles of Lean thinking and those are: value, value stream, 

flow, pull and perfection. The concept of value is the critical starting point of Lean 

thinking. The definition is made only by the end customer. In order for a value 

definition to be meaningful, it must be expressed in terms of a particular product (a 

combination of goods, services, or generally two) that meets the customer's needs at 

a certain price at a certain time. The value is created by the manufacturer and it is the 

reason for the manufacturer's presence when looking at it from the customer's 

perspective.  

A value stream is a set of activities that create value-added and non-value-

added activities which are needed to create a product along the main streams of each 

product. The purpose of creating a value stream map which defines every process 

required to design, order, and produce a product is to divide the process into three 

groups: First, actions that really add value and as perceived by the customer, second, 

actions that do not add any value, but are necessary for existing product 

development, ordering and production systems, so they cannot be immediately 

destroyed and finally, actions that do not add value and are needed to be immediately 

destroyed as perceived by the customer (Sampson & Martin, 2005). 

Another principle of Lean thinking is the flow principle, which ensures that 

the stages of creating value are in flux. This flow is usually a cellular flow. This 

cellular flow causes more discipline and speed. In Lean businesses, there is an 

accurate relationship between speed and discipline. In the creation of processes, it is 

accepted that the greater the discipline and the greater the speed (Dennis, 2002). 
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In the most basic sense, attraction is the principle that goods or services 

should not be produced without the customer's request. The best way to understand 

the logic of pull is to go backward from production through all the necessary steps in 

order to transport the customers‟ desire for the real product (Womack & Jones, 

2010). Organizations that define value correctly can realize the flow of value, 

achieve uninterrupted flow of value-creating steps, and realize that customers are 

attracted to the value of operation, and the endeavor is not the end of effort, time, 

space, cost and error reduction process (Womack, Jones & Roos, 1990). These 

principles have been developed for the manufacturing sector but can also be adapted 

to the service sector and schools. 

 

2.3.4. LEAN AND SIX SIGMA 

Firstly, the main aim of six sigma methodology is to fulfill customers‟ 

expectations, reduce the costs, increase the quality, improve the speed of the process, 

and shrink the invested capital by expanding the shareholder value (George, 2002). 

Six sigma methodology provides an organization-wide improvement, and it also 

helps reducing the costs of operations. In the roots of six sigma, the desire to remove 

or decrease the waste in the production processes can be easily seen. In addition, six 

sigma enables producers to reduce defects and variation. 

Six sigma can be defined as a continuous improvement movement, and like 

other applications of Lean, it also aims to eliminate defects in order to increase 

quality and harmony in the production processes. The steps of six sigma can be 

abbreviated as DMAIC, and it stands for define, measure, analyze, improve and 

control. In the step of define, a clear description of the problem is made. Next, in the 

step of measure, a team works together in order to find every possible way to solve 

problems. In the third step (analyze), a plan is formed which is assumed to carry the 

organization to the desired point. In the step of improve, the plan which was 

developed in the previous step is applied on the problems. Finally, in the last step, 

the results of other steps are revealed. In the process of six sigma, new plans and 

fresh ideas are tried to be formulated continuously in order to sustain the 

improvement for the future (Anthony, 2011). 
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From its nature of handling situations, it can be said that six sigma is an 

efficient tool of Lean. Six sigma shows the same characteristics with Lean (Smith, 

2003). Up to now many corporations have used it in their production systems and its 

application to the other sectors is also probable. 

 

2.3.5. LEAN MANAGEMENT AND THE EDUCATIONAL CONTEXTS 

Lean management is a theory that aims to maximize the utilization of the 

resources, and to eliminate the processes which do not add any value to the product. 

Lean management is a theory which has emerged from Lean thinking, and it is 

expanding gradually. There are a number of reasons that drive businesses to Lean 

management. One of them is to reduce the cost to a minimum level while competing 

with other businesses over time. These businesses constantly control themselves to 

meet the requirements of Lean management. Lean management requires the 

participation of all staff in the organization starting from low-level employees to 

senior management (Wynee & Marovac, 1993). 

In order to understand Lean management clearly, traditional management and 

Lean management should be compared. First, in traditional management, the 

business is planned by the director, and it is planned from a narrow perspective but in 

Lean management, the business is planned by the director and team members, and it 

is planned from a perspective which contains more knowledge and skills. Second, in 

traditional management, risk taking behaviors are strictly punished, and there is an 

individual work style, and also the prizes are individual too but in Lean management, 

measured risk taking behaviors are encouraged, and the work-style requires inter-

dependency and solidarity, so the prizes are based on team-work. Finally, in 

traditional management, best methods are decided by directors, and there are rules 

mandated by management but in Lean management, all of the team members work 

continuously in order to enhance the methods and the processes, and the directors try 

to create a facilitating environment, where workers act in self-control (Miller, 1998). 

Lean management requires deep thought. Not only in commercial enterprises, 

but also in public institutions, management based on obedience is replaced with 

management based on mutual communion and persuasion. The responsibility of 

subordinates in hierarchical management is to follow the instructions from the 
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superiors. They are not supposed to produce thoughts; they are supposed to produce 

the products. Today, when knowledge comes to fore, hierarchical organizations lose 

its validity to a great extent in institutions. Now, all around the world, companies sell 

more services and information than physical products (Womack & Jones, 2010). In 

this direction, both private and public institutions should benefit from Lean 

management in order to keep up with the requirements of the modern times in 

management context. 

In conclusion, Lean thinking and Lean management can be applied to many 

sectors because in almost every organization, there are some processes that contain 

waste. Lean aims to eliminate waste, and it will eventually end up with more value 

with less work and less costs. Up to now, Lean management has been applied in 

production, healthcare, law, local government, public sectors, and starting from 

twenty-five up to fifty-five percent cost savings have been seen while the work 

processes are improved (Fillingham, 2007; Kollberg, Dahlgaard, & Brehmer, 2007; 

Radnor & Boaden, 2008; Radnor et al., 2006; Radnor & Wally, 2008). There are 

some successful applications of Lean in ecucation as well (Tılfarlıoğlu & Anwer, 

2017; Tılfarlıoğlu & Faraj, 2017). From these successful implementations of Lean, it 

can be said that Lean should be applied in education sector, since there are many 

problematic areas in education, and Lean can be helpful in solving these problems 

(Thirkell & Ashman, 2014). 

 

2.3.6. LEAN EDUCATION 

Businesses need to provide required standards and meet the customers‟ 

requests appropriately in order to survive, generate successful graphics, and increase 

their market share. In order to achieve this, whether it is a public or private 

institution, there is a need to take the necessary steps to be able to adapt to the 

existing conditions. Whether they are universities or secondary education 

institutions, educational systems also have wastes that they are not aware of. These 

wastes are generally caused by the transactions brought about by the traditional 

management. Some of the wastes arise from the directors, and some from the 

regularities or employees. Adopting a Lean management approach, contrary to the 

traditional management approach will enable to detect the wastes, and make 
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improvements in the processes (Arnheiter & Maleyeff, 2005). Thus, institutions will 

reduce their costs to a minimum, and increase their quality.       

Although Lean thinking arises from the manufacturing sector, successful 

applications are also being achieved in service sector in accordance with the studies 

carried out. In order to create a Lean educational institution, directors and employees 

have to make not only strong strategies, but also more effective management of the 

classes, as well as practices to show them. Lean practices which can be performed in 

educational institutions are explained in many sources (Eaker & Dufour, 2009; 

Dennis, 2007; Jenkins, 2003; Jenkins, Roettger, & Roettger, 2007).  

It has been realized that if educators use Lean techniques and tools in the 

learning process, there will be continuous improvements in the teaching and the 

learning processes, and students will acquire the required knowledge more 

effectively (Emiliani, 2004). In addition, there is a need for Lean education not only 

in higher education institutions, but also in primary, middle and secondary school 

contexts. Indeed, there is a greater need for Lean in middle school contexts in Turkey 

since students take the very first public examinations at this level. In brief, 

educational institutions should use Lean Educational Method in their service, which 

is based on the application of Lean thinking and Lean management tools, in order to 

keep up with the requirements of time and modern education. 

 

2.3.7. LEAN EDUCATIONAL METHOD 

From the educational perspective, Lean can be described as a systematic 

approach which removes the wastes from educational processes, and adds value to 

the educational processes (Ziskovsky & Ziskovsky, 2010). Lean aims to extract all of 

the factors which can be considered as waste in any job and purpose by adding value 

to the educational processes. In addition, Lean can be described as an organizational 

development program which strengthens the performance and job satisfaction of 

everybody in an educational institution starting from students to school 

administrators. Lean adds value to the processes by identifying and eliminating the 

steps which create redundancy, which are not needed, which add no value, and which 

even prevent the work being completed (Ziskovsky & Ziskovsky, 2010). By applying 

LEM schools can become more competent in their organizations; teachers can 
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increase learning performance of all students to highest levels, as a result an 

atmosphere which contains eternal achievement and satisfaction can be created 

(Balzer, 2010). 

In order to understand LEM, the techniques and tools, which are used in 

educational processes, should be investigated closely, and the first tool of LEM is 

load leveling. Load leveling can be described as a Lean tool which balances the 

curriculum, and this curriculum needs to be delivered to the students in an 

educational year. Curriculum can be defined as a sum of the information that 

students need to acquire in a period of their learning journey. Due to various reasons, 

in each level, curriculum cannot be delivered to the students effectively, and through 

their educational life, these unfinished curriculums have devastating effects on 

students because students have difficulties in understanding the new information in 

the next steps of the curriculum (Ziskovsky & Ziskovsky, 2010). In this context, the 

main aim of LEM is to complete the curriculum effectively, and in this process some 

other Lean tools are also being used. 

In a load leveling plan, the process is needed to be separated into steps. The 

first step is the identification of the current situation, and next an external 

environment analysis is done. After that, the purposes of the educational institution 

are determined and next critical success factors are specified. In the next step, the 

comparison between school‟s current educational strategy with the needs of today is 

being done. Next, some predictions of the school‟s future are provided. After that, 

school‟s new mission and vision is determined, and yearly targets are prepared in 

line with the new mission and vision. At the end, a final education and training plan 

is completed in line with the aims (Ziskovsky & Ziskovsky, 2010). The process of 

the load leveling plan is a demanding job, and all of the possible missing time should 

be taken into consideration, therefore two weeks of capture-time for the delivery of 

the curriculum should be decided in case of any problems. 

When preparing load leveling plan, brain and learning theories should be 

taken into consideration in order to ensure that the students have been fully trained in 

the given curriculum. Brain theory primarily deals with how the brain stores 

information in memory. According to brain theory studies, it has been found that the 

brain absorbs more knowledge if the information is provided in small quantities 

continuously. In other words, students should not be provided with a hoard of 
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unknown information in a short time, and they also should be provided with 

processing time, and these time periods are generally sleep periods (Jenkins, 2013). 

In addition, according to the studies which were conducted in advertising sector, it 

was realized that in order to hold information in the short term memory, four 

different repetitions are needed, and in order to transfer the information from short 

term memory to long term memory, ten different repetitions are needed (Connell, 

2005). In other words, in order to achieve full acquisition of the curriculum by 

students, educators should repeat the knowledge by taking students‟ learning styles 

into consideration, and by doing this, they can easily achieve ten differentiated 

repetition of the knowledge. Moreover, the time which is required to provide ten 

impressions is named ideal learning time (takt time). In LEM, it is appropriate to 

restrict this time period in a week, so ten different repetitions of the newly learned 

knowledge should be done within a week. 

Since LEM mainly aims to eliminate wastes in the educational institutions, 

there is a need to find out the wastes in schools. In Lean education, the biggest waste 

is using the school people‟s capacities below their ability. In the essence of Lean 

education, the most important wealth is human resources, so there is a need for 

effective use of human resources. There are lots of wastes in educational institutions, 

and they are listed as follows (Eaker & DuFour, 2015): 

1- Students who cannot meet the required success and need to re-study the 

curriculum. 

2- Students who do not have the perspective of life-long learning, and the 

students who are taking courses just for graduating from an educational institution. 

3- Activities that do not add any value to education, and the activities which 

are not relevant to real life. 

4- Unnecessary staff and material movements due to wrong organization of 

the work place, and the effort of the staff in order to solve these problems. 

5- Mistakes in the delivery of the curriculum, and the decrease in the quality 

and the increase in the costs due to mistakes in the delivery of the curriculum. 

6- Taking more students than the optimum number, and giving education to 

them. 
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7- Teachers‟ inability to use their full potential when transferring knowledge. 

8- Unused and unnecessary teaching materials which are waiting to be used in 

the schools. 

As it was mentioned before, there are some wastes in schools, and these 

wastes should be avoided. In LEM, 5S tool (sort, set in order, shine, standardize, 

sustain) can be used in order to remove wastes and increase the quality of education. 

In the sort step of 5S tool, educational materials, which are needed in language 

learning and teaching process, are separated from unnecessary materials, and the 

removal of the useless materials from the educational institutions is carried out. Next, 

in the step of set in order, learning places and materials are organized with a logical 

order. In the step of shine, the educational materials are improved and placed 

appropriately in line with work-flow. In the step of standardize, standards which 

favor the activities in the shine step are established. In the last step of 5S; sustain, the 

discipline to flow the first 4S is set up for all times (Dahlgaard & Østergaard, 2000).  

The five basic principles of Lean education have a main focus in the 

formation of load leveling plan too. There are five basic principles of Lean 

education, and these are; definition of value, value stream, continuous flow, pull 

system and perfection. First, in the principle of defining value, activities which can 

add value to teaching and learning of the foreign language are determined, and how 

and when these activities will be used specified in detail with the help of decision 

matrixes. Next, in the principle of value stream, continuous learning of all school 

components (students, teachers, directors, supportive staffs and parents etc.) is tried 

to be achieved. In other words, the curriculum is needed to be updated and developed 

in line with the needs of the students. Additionally, in the principle of continuous 

flow, the activities, which aim to maintain continuous learning, are ordered logically 

without any decrease in the quality of the language education. In the principle of 

pull, nothing is done unless there is a need for it. In other words, since every student 

has individual learning characteristics, the activities in the curriculum are shaped 

according to students‟ needs. Students also have a voice in the development process 

of the curriculum, and they can make suggestions for it, so more innovative ideas can 

also be put to the curriculum. In the last principle of Lean education (perfection), the 

first four principles are tried to be maintained in harmony. In other words, perfection 

principle primarily deals with the improvement of the language learning and teaching 
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process, therefore it brings continuous research, development and excellence 

(Jenkins, 2003). 

Kaizen, in LEM, is an innovative activity, which tries to find sustainable 

ways for continuous improvement activities (Zimmerman, 1991). Kaizen activities 

can be described as team workshops, in which every school component comes 

together in order to generate new ideas, and these innovations are tested with another 

tool of LEM, namely PDCA (plan, do, check, act) in order to foster continuous 

atmosphere of language lessons with innovations. In the first step (plan), which parts 

of the curriculum and language instruction need change are decided, and the probable 

results of this change in the curriculum are planned. In the second step (do), the 

details of the plan of the curriculum change are fixed, and in the third step, check is 

being applied. In check, the plan is being applied in a smaller scale, and it is repeated 

until the desired outcome (improvement in language learning) is achieved. Finally, in 

the step of act, the innovation which has showed satisfactory result is applied all of 

the school processes (Stecher, Kirby, Barney, Pearson, & Chow, 2004). In short, 

PDCA is a scientific method which helps in deciding the effectiveness of the 

innovations in language learning and teaching. 

While preparing load leveling plans, there is a need for using the same 

teaching procedures since students need patterns that they are used to. In other 

words, language lessons should be formed in a way that students are familiarized 

with because people generally need a specified framework for the acquisition of the 

foreign language (Fitzgerald, 2006). With the help of a specified teaching design, 

students will have less difficulty in newly taught material, and they will also easily 

do their homework and execute their other responsibilities, since every classroom 

routine is specified beforehand.  

Exams are the indispensible component of all teaching processes, since exams 

provide the information about how much the language instruction in educational 

institutions is successful. In LEM, weekly small exams are advised together with 

long term achievement tests or public exams. With the help of weekly small exams, 

the errors and mistakes in the language learning and teaching process can be 

diagnosed on the spot, and they can be treated immediately, so the possibility of 

future learning problems can be prevented. In LEM, after the weekly small exams, it 

is advised to carry out Pareto analysis in order to find out the most problematic parts 
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in the language learning process. According to the rules of Pareto analysis, 80% of 

the problems are brought by 20% of the most problematic parts (Akın, 2005). In 

other words, in the process of Pareto analysis, 20% of the most wrongly answered 

questions are determined in weekly small exams, and then these problems are treated 

with Kaizen events, PDCA tool and if it is needed re-teaching of the materials. 

Moreover, in order to prevent the mistakes in the language learning process rubrics, 

control schedules and family signatures can also be used together with Pareto 

analysis of weekly small exams. All of these innovative ideas that LEM brings to the 

language education can facilitate instant intervention and resolution to the problems, 

and they can even provide real-time performance information to teachers, students, 

school administrations and parents (Ziskovsky & Ziskovsky, 2010). In short, one of 

the main aims of LEM is to reach perfection through exams. 

LEM targets achieving the ideal situation in schools, and for many 

educational institutions, the ideal situation means the complete learning of the 

language curriculum within an academic year. This ambitious aim can be made real 

with developing Lean culture and Lean thinking in all of the processes of an 

educational institution. With the help of Lean thinking, all of the wastes in the 

processes of the schools can be eliminated, and with the help of Lean culture, an 

atmosphere, which is respect-based, can be developed in schools. Lean culture 

encourages everybody in the school process to become a problem-solver, and all of 

the problems can be easily solved with the involvement of the people in the school 

processes. In addition, the biggest problem in educational institutions, which is 

blaming others for students‟ failure in public examinations, can be solved since LEM 

requires mutual respect and effort (Flinchbaugh & Carlino, 2006). 

LEM can offer unlimited opportunities for improvement in language learning 

and teaching. LEM aims to fix problems by investigating the roots of the problems in 

the processes. Therefore, LEM can be extremely helpful for students who are 

suffering from the problems in recent educational system. Actually, LEM is not a 

prescriptive method; instead it is an organizational learning journey which aims to 

bring continuous improvements to language learning and teaching (Flumerfelt, 

2008). Thanks to the innovations that LEM can possibly brings to the field of ELT, 

the language learning problems and high failure rates in public exams can be solved 

easily, since language education requires continuous improvement.  
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2.4. THE APPLICABILITY OF LEM IN 8
th

 GRADE ENGLISH LESSONS IN 

TURKISH MIDDLE SCHOOL CONTEXTS 

Nowadays, large scale standardized tests (i.e. TOEFL, IELTS, PET, SAT, 

TEOG etc.) play a major role in educational contexts, especially in Turkey. In middle 

school contexts, when students reach the level of eighth grade Ministry of National 

Education wants students take TEOG examination in order to place them to high 

schools. The current TEOG examination has started from 2013-2014 academic year, 

and it has been administrated for six different courses up to now. Those six core 

courses are Turkish, mathematics, English, science, religion and ethics, and social 

sciences. Additionally, TEOG exams are considered as one of the exams (usually the 

second) which need to be administrated by the teachers in an academic term. There 

are twenty questions for each of the core subjects. Within the scope of English 

examination, there are questions for assessing grammatical knowledge, vocabulary 

knowledge and reading comprehension skills and each question is in multiple choice 

formats and consists of four options.  

The basic feature of the new examination system (TEOG) is not taking a 

picture of students‟ instant performance; it is assessing students‟ performance in a 

large period of time. Additionally, within the scope of TEOG exams, the results 

obtained from all lessons are multiplied by their weight coefficients and scoring is 

done on the scale of 700 (Elik, 2013). Unfortunately, students‟ average grade taken 

from TEOG English exam is quite low and it is necessary to implement an 

innovative method, which is LEM, in order to increase students‟ general achievement 

in TEOG English examination.  

TEOG English examination is held twice in an academic year, and it is 

considered as the second written English exam in an educational term. Since 

students‟ English lessons are four hours per week, they have to take three written 

English exams. The English course book consists of ten units in total, and the 

students are responsible for the first three units in the first TEOG English exam, and 

they are responsible for the first eight units for the second TEOG English exam. In 

addition, MEB has defined the units for other written English exams, and wants 

teachers to prepare and apply the exams in this framework. Moreover, in each 

educational term, one of the written English exams besides TEOG English 

examination, is required to include multiple choice test technique, and generally 
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teachers who work in middle school institutions, come together and prepare the 

exams. 

When it is looked at the contents of the units of the first and the third exam 

prepared by the teachers every semester, the following table appears. In the first 

written English exam of the first educational term, the first two units are included in 

the exam, and in the third written English exam of the first educational term, the first 

five units are included. In the second educational term, the first written English exam 

includes the first seven units, and the third written English exam includes the first 

nine units, so the tenth unit is excluded from the evaluation. To interpret this picture, 

it is seen that the learners are held responsible for more topics day by day both in 

terms of grammar and vocabulary, and this situation undoubtedly leads students to 

memorize the vocabulary and grammar structures without understanding them. In 

this context, while the students are preparing for TEOG English examination, they 

need creative and long-lasting language education rather than language instruction 

based on memorization. In other words, vocabulary items should be reconciled with 

the previous learning of the students. At this point, the techniques and tools of LEM 

could be used. 

One of the most important parts of TEOG English examination is the reading 

comprehension questions, and this part is considered as the most difficult one by the 

teachers because students don‟t know sufficient vocabulary items, and they don‟t 

read texts in the target language, so they fail in reading comprehension questions. 

The most challenging question types in reading comprehension questions are 

paragraph and dialog sequencing questions because in these questions, the students 

must know both the required vocabulary items and conjunctions related to the topic, 

and have relevant knowledge of the subject. In this context, with the help of load 

leveling plan and kaizen events of LEM, the achievement problems in TEOG English 

examination can be solved. As it was mentioned before, the biggest obstacle in the 

delivery of the curriculum is the time management because there are just four hours 

of English lessons in a week, and all of the required vocabulary items, reading texts 

and grammar structures should be completed within this time. In this context, the 

time management issue can be treated with a standard work plan, which is formed 

within the frame of LEM. Moreover, with the help of kaizen events and PDCA 

procedure, innovative reading activities can be developed with the active 
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participation of the students, so low achievement rates in reading comprehension 

questions can be improved. In order to answer almost each question in TEOG 

English examination, students need substantial vocabulary knowledge since every 

question in the exam contains important vocabulary items from the course book, so 

the problems, which are encountered in the vocabulary teaching sessions, can be 

easily treated with ten different repetition technique and weekly short exams of 

LEM. 

When the course book of 8
th

 grade English lesson is examined, there is 

another issue to mention, which is, there is almost no activity that explains the 

grammatical structures. Because of this problem, English teachers need to prepare 

extra teaching materials; otherwise the learners cannot acquire the meaning of these 

grammatical points. This problem can be solved with load-leveling plan because load 

leveling plan uses decision matrixes in order to decide which teaching activity is the 

most crucial, and then these extra teaching materials can be both applied and 

developed with the help of PDCA tool of LEM, and these materials can be sorted and 

sequenced with 5S procedure too. To sum up, nuisances that are being experienced in 

TEOG English examination can be easily knocked down with LEM, which is shaped 

in the framework of Lean thinking, Lean management, and Lean culture.          
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CHAPTER III 

METHODOLOGY 

 

 

3.1. PRESENTATION 

 In this part of the study, the research design is introduced in detail, then the 

population and the setting of the study are defined. Additionally, the nature of the 

data collection instruments are tried to be defined. Finally, the procedure of this 

study, data collection and analysis process of the collected data are indicated.  

 

3.2. RESEARCH DESIGN 

 Science can be described as the activities for discovering the truth, and 

experimentation is the major activity in this process (Arıkan, 2004). The nature is 

generally reluctant to reveal its secrets but experimental studies can be used to find 

the reality of the nature because in experimental studies, the discovered knowledge is 

objective and this situation never changes depending on the observer (Cohen, 

Manion, & Morrison, 2013). In fact, experimental research designs are one of the 

main ways in discovering the reality especially in physical sciences, because 

variables can be manipulated easily and accurately in laboratory conditions 

(Çömlekçi, 2001). In educational studies it is really hard to carry out experimental 

studies in social sciences because of the nature of the research process, unlike in the 

studies of science, where laboratory conditions can easily be applied in order to see 

the changes on dependent variables. In other words, good experimental designs 

cannot be achieved easily in educational science but a good experimentation and 

control can be succeeded through random sampling (Ekmekçi, 1999). Moreover, 

experimental studies can be used in order to find and explain the reality (AltunıĢık et 

al., 2007). In experimental studies, there is a need to create both control and 
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experiment groups in order to reach a conclusion by comparing the results of the 

treatment between the experiment and the control groups. Generally in experimental 

studies, there is a correlation between the variables, and this correlation shows the 

cause and effect relationship between the variables. Especially in educational 

sciences, it is really hard to both measure and manipulate the variables because the 

evaluation process of the variables is usually dependent on the topic, so when 

conducting an experimental research in educational science, researchers should 

handle the research process with utmost care (Yazıcıoğlu & Erdoğan, 2007).      

This current study is based on experimental research design. First of all, 

experimental research designs are used in order to answer the questions of the 

experimental studies or test the hypothesis of these studies, so they are developed by 

the researchers for these aims. In addition, experimental research design is the field 

of research in which the data to be observed are generated to explore the casual 

relationships between the variables under the control of the investigators (Ural & 

Kılıç, 2006). Experimental research designs are often used in language studies 

because they provide high levels of control, if they are on a small scale and 

manageable conditions (Bechhofer & Paterson, 2012). In other words, experimental 

research designs are frequently used in order to find out the nature of the language 

learning and the benefits of the new methodological innovations in the field of ELT 

(Dörnyei, 2007). 

 Experimental studies are carried out by investigating the influence of 

independent variables on dependent variables, systematic changes are made in 

controlled conditions, and results are monitored (Lipsey, 1990). In this study, there 

are two independent variables; (1) how the implementation of LEM to 8
th

 grade 

English curriculum affects students‟ general achievement in TEOG English 

examination, and (2) how using the standard curriculum affects the students‟ general 

achievement in TEOG English examination. In this study, two groups of students 

were chosen as experimental groups, and they were subjected to the treatment in line 

with the requirements of LEM depending on the independent variables of the study, 

and two groups of students were chosen as control groups in order to measure the 

effects of independent variables on the dependent variable. All of the groups were 

tested with the first TEOG English examination as pre-test, after that the treatment 

based on LEM was provided to the experimental groups of the study. When the 
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treatment sessions were over, all of the groups were subjected to the second TEOG 

English examination as the post-test. 

 This study primarily tried to find out the effects of applying LEM on 8
th

 grade 

English lessons and the results of the application of LEM in TEOG English 

examination. In this context, after the pre-test, there were nineteen weeks available 

for the application of LEM before the second TEOG English examination. 

Experimental groups were treated with load leveling plan of the curriculum and other 

innovations that LEM brought to the field of language teaching. This alteration in the 

experimental groups was analyzed and compared with the control groups.  

In the process of this experimental study, the control groups were subjected to 

the standard curriculum and the activities in the course book (Upturn in English), and 

then they took the pre-test and the post-test. These two control groups were selected 

in order to determine if the independent variables of this study have an effect on 

dependent variables. Finally, the grades obtained from the pre-test and post-test for 

each of the above mentioned parts will be analyzed through one-way ANOVA to 

find out whether or not English instruction in line with LEM has a positive effect 

upon students‟ achievement in TEOG English examination. The design of this study 

is provided with this table: 

 

    Table 1. Research design of the study 

Step The first 

experimental 

group (E1) 

The first 

control group 

(C1) 

The second 

experimental 

group (E2) 

The second 

control group 

(C2) 

1. Cluster 

Assignment 

Cluster 

Assignment 

Cluster 

Assignment 

Cluster 

Assignment 

2. The first 

TEOG English 

examination 

(pre-test) 

The first TEOG 

English 

examination 

(pre-test) 

The first 

TEOG English 

examination 

(pre-test) 

The first TEOG 

English 

examination 

(pre-test) 

3. Treatment -------- Treatment -------- 

4. The second 

TEOG English 

examination 

(post-test) 

The second 

TEOG English 

examination 

(post-test) 

The second 

TEOG English 

examination 

(post-test) 

The second 

TEOG English 

examination 

(post-test) 
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3.3. RESEARCH POPULATION AND SAMPLING 

 The participants who attended to this study were 8
th

 grade students of Münire 

Kemal Kınoğlu Middle School, Gaziantep, Turkey in 2016-2017 education year. 

When the available population for a study is too big, it is advisable to choose a 

sample (Ekmekçi, 1999). In this study, the researcher used cluster random sampling 

in the purpose of minimizing the population because there were nine 8
th

 grade 

classrooms in Münire Kemal Kınoğlu Middle School, and the total number of eighth 

grade students was 210. In addition, the students were placed to the classes 

heterogeneously. In other words, no placement tests were used in the formulation of 

the classes by the school administration, and students‟ English level differentiates in 

each class but it can be said that the general profile of the each classroom is almost 

similar. This situation is the same in almost every public school because MEB 

strictly forbids the formulation of special classes due to reasons of equality in 

education. 

 In order to carry out this research, two classes of 8
th

 grade students were 

chosen as experimental groups, and two other 8
th

 grade classes were selected as 

control groups randomly because the researcher was giving English lessons just for 

these four classes due to arrangement of the course load in this educational 

institution. Moreover, in each class, the learners took four hours of English lessons 

per week, and each lesson was 40 minutes. Other school subjects in this institution 

were given in the native language of the students, which is Turkish, so the learners 

had contact with English language in these lessons but there were also possibility of 

exposure to English via internet, TV, social media and reading materials outside the 

classroom. 

 The first (E1) and the second (E2) experimental groups were consisted of 20 

students, in total 40 students were chosen as the experimental group, and they were 

subjected to the treatment which is based on LEM. Before the treatment, the first 

TEOG English examination was used as the pre-test, and after the treatment the 

second TEOG English examination was used as the post-test. In addition, two 8
th

 

grade classes were chosen as control groups (C1 and C2). Each of them contains 20 

students, in total 40 students were selected in order to measure the effects of 

independent variables over the dependent variables. Control groups were subjected to 
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the English instruction in line with the defined curriculum and the course book, 

which were prepared by MEB, and they were given the pre-test and the post-test. 

 

3.4. DATA COLLECTION INSTRUMENT 

 In this study, the first TEOG English examination in 2016-2017 education 

year was used as the pre-test, and the second TEOG English examination in 2016-

2017 education year was used as the post-test with the aim of collecting data. In each 

TEOG English examination, there were twenty multiple choice questions with four 

options, which were designed to assess the students‟ grammar and vocabulary 

knowledge, and also reading comprehension skills. In addition, in both TEOG 

English examinations, the questions measured not only the level of understanding, 

but also the ability to read more accurately, make correct inferences, and assess the 

vocabulary knowledge of the students. The organization of the each question was in 

an understandable context, and generally in a question-answer format, which 

increases the quality of the questions.  

 In addition, these two TEOG English exams were prepared by MEB as the 

second written English examinations for the each term in 2016-2017 educational 

year. TEOG English examination is a part of a public exam in Turkey, and they are 

prepared in the purpose of placing students to secondary school institutions. In the 

first TEOG English exam, the students were required to answer questions from the 

first three units of the course book (Upturn in English), and in the second TEOG 

English exam, the learners were required to answer questions from the first eight 

units of the course book. In this context, the main aim of TEOG exams was to 

evaluate the students‟ English knowledge in a large period of time with many topics, 

not determining the students‟ performance in a short notice with a single topic. Since 

TEOG English examinations were prepared and administrated by MEB, they were 

considered as valid and reliable data collection tools for the 8
th

 grade English lessons.   

 

3.5. PROCEDURE, DATA COLLECTION AND ANALYSIS 

Firstly, all of the four groups of this study (2 experimental and 2 control 

groups) were given the pre-test, which was the first TEOG English examination in 

2016-2017 educational year (Appendix A). After that, the results of the pre-test were 
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analyzed through independent samples t-test, then the treatment was started to be 

applied on two experimental groups, while the two control groups followed the 

standard 8
th

 grade English curriculum prepared by MEB. Moreover, According to the 

Levene‟s test result (F = .013; sig. = .910>.05), the collected data is appropriate for 

experimental research design (Table 3). 

 In the treatment process, the first step was taking the approval of the school 

administration (Appendix E), and then load leveling plan of the 8
th

 grade English 

curriculum was prepared in line with the requirements of LEM. Within the scope of 

load leveling plan, the activities in the course book were modified by omitting and 

re-ordering, and then a standard working week was developed in line with the load 

leveling plan. This plan was also strengthened with kaizen events and PDCA tool of 

the LEM. The main purpose of LEM is to eliminate wastes (overproduction, talent, 

motion, time, processing, assets, capacity, knowledge and defects) in educational 

processes, and all of these related wastes were tried to be avoided with the 

application of innovative and continuous improvement based LEM to 8
th

 grade 

English lessons. (Table 2) 

 

Table 2. Summary of the load-leveling plan 

Unit Allocated 

Time 

Communicative Functions Procedure 

4-

Commu

nication 

4 weeks  -Expressing concern and 

sympathy 

-Handling Phone conversations  

-Making simple inquiries  

-Talking about plans 

-Application of 5S. 

 

 

-Presentation of the 

subject (PPTs, videos, 

songs, worksheets, 

vocabulary games, extra 

reading materials, home 

works, rubrics were used 

depending on the topic). 

 

 

5- The 

Internet 

4 weeks -Accepting and refusing 

-Giving explanations/reasons  

-Making excuses 

-Making simple requests 

-Making simple inquiries 

-Talking about plans 

-Telling the time, days and 
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dates -10 different repetition of 

the newly learnt material 

(notes, memos, messages, 

phone conversations, 

SMS, communicative 

tasks, guessing word 

meaning from the context, 

reading comprehension 

questions, real life tasks, 

role-play and simulations 

were used depending on 

the topic). 

 

 

-Kaizen events and 

PDCA. 

 

 

-Weekly small exams and 

Pareto analysis. 

 

 

-Family visits (after 

lessons). 

6- 

Adventu

res 

4 weeks -Expressing preferences 

-Giving explanations/reasons 

-Making simple comparisons 

-Making simple inquiries 

-Stating personal opinions 

-Talking about what people do 

regularly 

-Talking about past events 

7- 

Tourism 

4 weeks -Describing places 

-Describing the weather 

-Expressing preferences 

-Giving explanations/reasons 

-Making simple comparisons 

-Stating personal opinions 

-Talking about past events 

8- 

Chores 

3 weeks -Expressing feelings 

-Expressing likes and dislikes 

-Expressing obligation 

-Giving explanations/reasons 

-Making simple inquiries 

-Making simple suggestions 

 

Weekly small exams were administrated to the students in order to treat the 

learning errors on the spot and provide real-time performance information to both 

students and parents. Especially, ten repetitions of the vocabulary items were tried to 

be achieved with the help of reading and speaking activities, different kinds of 

homework, video and listening activities. There were nineteen weeks between the 
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pre-test and the post-test, and each week there were four 40 minute English lessons, 

so the treatment of LEM lasted 76 course hours (Appendix F). 

 After the treatment process, the post test (second TEOG English examination) 

was administrated to both control and experiment groups (Appendix B). The results 

obtained from both pre-test and post-test were analyzed through one-way ANOVA in 

order to find out whether the application of LEM has a positive effect on grammar, 

vocabulary and reading performance of the eighth grade students. Finally, variance 

analyses of the three language skills and components in TEOG English examination; 

that is grammar, vocabulary and reading comprehension, were carried out in order to 

analyze the scores taken from this examination. The f values were analyzed at .05 

sig. level (p) and the data analysis was carried out with the help of SPSS 20 for 

windows. 
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CHAPTER IV 

FINDINGS 

 

 

4.1. PRESENTATION 

 In this chapter, the central of the issue of the research was focused. The 

collected data of the study was analyzed statistically. The results of the study were 

analyzed by using the Statistical Package for Social Sciences (SPSS). The statistical 

analyses of the results of both the pre-test and the post-test for experimental and 

control groups were provided. The data collected from the TEOG English 

examinations were tabulated and visualized. 

 

4.2. THE EFFECT OF LEM UPON ENGLISH LANGUAGE LEARNING 

 In this study, the control groups and the experimental groups were needed to 

be at the same level of English language proficiency before the implementation of 

LEM in eighth grade English lessons in the purpose of reaching reliable conclusions. 

In fact, it is not an obligation for pre-test and post-test experimental research designs, 

because the statistical comparison of both groups are still possible even though 

experimental and control groups have different levels of English language 

proficiency. Nevertheless, the level of students‟ English language proficiency can 

become one of the factors, which can influence the results, so it was taken one of the 

variables. In fact, LEM can provide better results with more proficient learners or 

high school and university students than with middle school and primary school 

students and vice versa. The recent study is based on whether or not implementing 

LEM to eighth grade English lessons has a positive effect on English language 

learning, so it is a need to see that both the experimental groups and control groups 

have nearly the same level of proficiency. 
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Table 3. Pre-test mean scores, standard deviation, t and p values for the control 

group and the experimental group. 

 

 

 From this table, it can be seen that the analyses of the data gathered from the 

pre-test (see Appendix C) showed that there was no statistically significant difference 

between the experimental group and the control group before the study (t=.138; 

p>.05). This result shows that both groups were almost at the same level of 

proficiency and the experimental group was suitable to treat with LEM. 

 

Table 4. Levene‟s test for mean grades 

 

Levene's Test for Equality of Variances 

F Sig. 

PRE.TOTAL Equal variances assumed 1,242 ,269 

Equal variances not assumed   

POST.TOTAL Equal variances assumed ,013 ,910 

Equal variances not assumed   

     

Whether the data was suitable for the experimental research design, Levene‟s 

test was applied. Levene‟s test for equality of variances showed that an F value .013 

and significant value .910. This value is greater than .05. In other words, both of the 

groups showed similar variance, which means these two groups are independent 

from each other, that is independent samples t-test and one-way ANOVA are 

appropriate for the research design of the study.    
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Table 5. Pre-test and post-test mean scores and the standard deviation for the control 

group and the experimental group. 

t-test for Equality of Means 

t df Sig. (2-tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence Interval of 

the Difference 

Lower Upper 

,138 78 ,891 ,12500 ,90673 -1,68017 1,93017 

,138 76,872 ,891 ,12500 ,90673 -1,68058 1,93058 

-5,215 78 ,000 -4,92500 ,94437 -6,80510 -3,04490 

-5,215 77,167 ,000 -4,92500 ,94437 -6,80542 -3,04458 

 

 In Table 5, it can be clearly seen that the post-test mean score of the 

experimental group has relatively increased when it is compared to its pre-test mean 

score and it is relatively higher than the control group‟s post-test mean scores as a 

result of implementing LEM in English lessons. 

 In Table 6, it can be seen that there is a statistically significant difference 

between the post-test mean score of the experimental group and the control group. In 

other words, there is an increase in the experimental group‟s achievement level in 

TEOG English examination as a result of the implementation of LEM to eighth grade 

English curriculum. 

 

Table 6. Variance analysis of pre-test and post-test mean scores of the control group 

and the experimental group.    

  

 In table 6, variance analysis of the mean scores shows that there has been a 

statistically significant positive change in the dependent variable (English language 

learning) because the F value and the p value shows a difference between the mean 

scores (F = 27.197; p<,05). It has been verified that the implementation of LEM in 
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eighth grade English lessons has a positive effect on TEOG English examination 

achievement. 

 

4.3. THE EFFECT OF LEM UPON VOCABULARY, GRAMMAR AND 

READING COMPREHENSION 

 Up to now, it has been demonstrated that implementing LEM on eighth grade 

English curriculum has a positive contribution upon English language learning in 

general. Additionally, this study aims to find out whether or not the application of 

LEM in English language lessons has a positive effect upon vocabulary, grammar 

and reading comprehension skills. 

 

Table 7. Mean scores and standard deviation of pre-test and post-test scores for 

vocabulary, grammar and reading comprehension sections of the test.   

  

 It can be seen in the Table 7 that the treatment (application of LEM) has a 

positive effect on vocabulary, grammar and reading achievement. The experimental 

group‟s pre-test mean score was 1.775 in vocabulary, 2.025 in grammar, 4.950 in 

reading; whereas in the post-test the mean scores increased to 3.1 in vocabulary, 

2.825 in grammar, 7.425 in reading. Therefore, this situation shows a positive change 

in vocabulary, grammar and reading achievement. Moreover, the mean scores and 

the standard deviation values are the highest in reading section, and it demonstrated 
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that the application of LEM led to a greater increase in reading comprehension. This 

could be a result of load-leveling plan and PDCA tool of LEM in English lessons. 

 

Table 8. Variance analysis of the mean scores for the vocabulary part of the test. 

 

 

 When Table 8 is investigated, it can be seen that in vocabulary acquisition 

there is a positive change on behalf of the experimental group. The values in the 

table shows that there is a statistically significant difference between the post-test 

and pre-test mean scores. (F = 14.116; p<.05). It can be concluded that the 

application of LEM in vocabulary sessions was successful. 

 

Table 9. Variance analysis of the mean scores for the grammar part of the test. 

 

 

Another aim of this study was to see whether there is a positive change in 

grammar achievement. When the experimental group‟s pre-test and post-test mean 

scores are compared, it can be easily observed that the students have increased their 

achievement in the post-test, and they gained better results in the post-test compared 
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to pre-test. When Table 9 is investigated closely, it can be observed that the 

application of LEM in grammar sessions has positively contributed to learners‟ test 

scores in grammar questions (F = 17.601; p<.05). It means that the treatment caused 

a positive change in the independent variable. Additionally, the results related to the 

effect of LEM on learning grammar structures of the English language showed the 

characteristics, and there is a significant increase in the mean scores of the grammar 

part of the test, as well. 

 

Table 10. Variance analysis of the mean scores for the reading comprehension part 

of the test. 

 

 

 When Table 10 is investigated, it can be observed that the application of LEM 

in eighth grade English lessons has a positive effect upon learning the reading 

comprehension skills (F = 21.816; p<.05). Additionally, the mean score of the post-

test in this section is relatively higher than the pre-test, and this shows that the 

treatment has caused a positive change in reading comprehension skills of the 

learners. 

 

 

 

 

 

 

 



58 
 

 

 

 

CHAPTER V 

DISCUSSIONS 

 

 

5.1 PRESENTATION 

 This chapter of the study focuses on discussion of the results. The data 

collected from both pre-test and post-test was investigated closely. The results were 

tabulated and visualized in this chapter in order to demonstrate the main aim of the 

study in this chapter. 

 

5.2 DISCUSSION OF THE RESULTS 

When the data collected from both pre-test and post-test was analyzed 

through one-way ANOVA and comparing the mean scores of the pre-test and post-

test, it was seen that there was a statistically significant difference on language 

learning on behalf of the experimental group. In other words, application of Lean to 

eighth grade English curriculum had a positive affect on the language learning; 

therefore the treatment was successful on the dependent variable. Moreover, it has 

been showed that the application of LEM in middle school contexts is probable like 

Ziskovsky and Ziskovsky (2010) suggests. 

In addition, it was supposed to see an increase in the mean grades of the post-

test of the control group because in the process of the study they took foreign 

language instruction through traditional methods. Contrarily, there was a decrease in 

the mean scores of the control group because there was an increase in the vocabulary 

items, grammatical items, and reading texts and topics day by day, so traditional 

methods could not meet the requirements of the post-test in the end. As a result, like 

Tatikonda (2007) states, foreign language instruction should be modified with the 
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innovations that LEM could possibly bring the classrooms in order to provide 

everyone in the school process with their needs. 

When the mean grades of the post-test of the control group were closely 

investigated, it can be seen that there is almost no statistically significant 

improvement for the control group. Nevertheless, in some parts like vocabulary there 

is a relatively slight difference between the pre-test and the post-test. It is obvious 

that vocabulary teaching through traditional methods has brought an increase in the 

related sections of the test but the whole picture says the opposite. In the other parts 

of the test (grammar and reading comprehension) there is a slight decrease (Figure 

1). 

 

 

Figure 1 Pre-test / post-test mean scores of the control group for the main exam 

parts. 

 

The data collected from the control group has showed promising results for 

language learning because in all parts of the post-test mean scored of the control 

group, there is a positive increase on learners‟ achievement. Therefore, it has been 

seen that LEM can increase the achievement in public exams through its tools and 

techniques (Flumerfelt, 2008). In other words, foreign language instruction through 

LEM has a positive effect upon learning grammar, vocabulary, and reading 

comprehension skills (Figure 2). 
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Figure 2 Pre-test / post-test mean grades of the experimental group for main exam 

parts. 

 

Additionally, in Figure 3 the change that the treatment has brought in the 

experimental group is visualized. It can be seen that in vocabulary learning, there is 

the most significant improvement. This change can be attributed to ten different 

impressions and the load-leveling plan of the LEM (Ziskovsky & Ziskovsky, 2007). 

The difference between the mean scores of the pre-test and the post-test is 4,6; in the 

vocabulary part of the test is 1,325; in reading comprehension part of the test is 

2,475; lastly the difference in the grammar part of the test is 0,8. In other words, all 

of the results have showed a statistically significant change. Especially, in reading 

comprehension part of the test, there is an apparent improvement and this success 

can be associated with kaizen events and PDCA procedure because in the treatment 

process the learners were provided with kaizen events and the results of these events 

were actualized with PDCA cycle and perfection was obtained in reading sessions. 
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Figure 3 The change in the achievement level of the experimental group. 

 

All of the analyses and the illustrations in this part have showed that LEM 

can be successful in middle school contexts. Even if Lean is famous especially in the 

business, with this study, it has been showed that Lean can provide better results in 

education too. In fact, there are many studies of Lean in higher education institutions, 

but there is almost no study in the context of middle school. With this study, it has 

been showed that LEM can be applied to middle school contexts and satisfactory 

results can be obtained in this context like in other educational contexts and business 

sectors (Balzer 2010).  

Lean primarily deals with the identification and the elimination of the wastes 

in the institutions, and there are lots of wastes in the processes of any school. Firstly, 

Lean gets rid of the wastes, cleans the learning environment (5S), modifies the 

curriculum (load-levelling), and finally, sustains the innovation through perfecting it 

(kaizen events, PDCA procedure), and at the same time reducing the costs (Womack 

& Jones, 2003). From the findings of this study, it has been seen that LEM has 

achieved more fruitful language learning in middle school contexts and made the 

education system more successful in the institution. 
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CHAPTER VI 

SUMMARY, CONCLUSION AND RECOMMENDATION 

 

 

6.1 PRESENTATION 

 In this final chapter of the study, a summary of the study will be provided at 

first. Secondly, conclusions derived from the analyses are reviewed briefly. At the 

end, some possible recommendations for further research are presented in this 

chapter considering the related issues of this current study. 

 

6.2 SUMMARY OF THE STUDY 

The primary aim of this study was to find out whether or not the application 

of LEM in eighth grade English curriculum had a positive effect upon English 

language learning. In the treatment process, all of the innovations that Lean brought 

to language classrooms were tried to be achieved through its tools and techniques 

(load-leveling plan, 5S, PDCA, ten different impressions, kaizen events etc.).  The 

differences that brought by LEM in grammar, vocabulary, and reading 

comprehensions were investigated through a very famous public exam in Turkish 

middle school contexts that is; TEOG English examination. 

In this study, an experimental pre-test / post-test experiment and control 

group research design was used in order to see the differences that LEM can employ 

in foreign language learning. All of the participants in this study were eight grade 

students of Münire Kemal Kınoğlu Middle School. Additionally, in this study a 

cluster random sampling was used and the participants were randomly chosen from 

the eighth grade students in order to create both experimental and control groups, and 

both of them had 40 students. The first TEOG English examination in 2016-2017 

educational year was used as the pre-test (Appendix A) and the second TEOG 
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English examination in the same educational year was used as the post-test 

(Appendix B). 

All of the parts in both examinations that is; vocabulary, grammar and 

reading comprehension were decided for a data collection process. Between two 

exams there was a time period of nineteen weeks, and the experimental group was 

subjected to language instruction in line with LEM. In the treatment phase of the 

study, first the wastes in language education were identified and eliminated, optimum 

use of existing teaching resources were tried to be made real with the 5S tool of 

LEM, a load-leveling plan was formed in line with the needs of the students and ten 

different impressions of the newly learnt material. Finally, with the help of kaizen 

events and PDCA tool of LEM, the perfect flow of this educational innovation was 

tried to be achieved. As a result, in this study the experimental group showed better 

scores in the post-test, and the researcher at the same time English teacher of the 

participants has been awarded with certificate of achievement due to an observant 

increase in the results of the test (Appendix D). As Gonzales (2015) states if 

language teachers are recognized by the educational authorities, the motivation to 

stick with the educational innovations can continue, and they enhance on their sense 

of professional identity and self-confidence, so the researcher is really pleased to be 

recognized by MEB. 

Additionally, the core of this study was the statistical comparison of the 

results both taken from the pre-test and the post-test of the both experimental and 

control groups. At first, the grades obtained from the pre-test of the both groups were 

compared and it was realized that both control group and experimental group had 

almost the same results, which showed no statistically significant difference, so a 

parametric research procedure, which is one-way ANOVA, was suitable for this 

study (Appendix C). Moreover, the mean scores of the post-test and the pre-test for 

both experimental and control groups were analyzed through one-way ANOVA. In 

the study, the f value was analyzed at .05 significance level (p). the data analyses 

were executed with the help of SPSS 20 for windows. Finally, variance analyses of 

the post-test results have showed that there is a statistically significant improvement 

on behalf of the experimental group thanks to the treatment which was in line with 

the requirements of LEM. The analyses of the collected data for the each part of the 

test (grammar, vocabulary, reading) were also carried out with the same statistical 
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procedures. It has been seen that LEM, with its tools and techniques, can 

approximate the language learning, and this approximation may bring limitless 

success for everyone in the school environment. 

 

6.3 CONCLUSIONS 

 In almost every educational context, large scale standardized tests (i.e. 

IELTS, LYS, PET, TOEFL, SAT, TEOG etc.) play a major role, and in this study the 

effect of applying LEM in middle school‟s eighth grade English lessons on TEOG 

English examination achievement has been investigated. Within the context of the 

study, two classes of eighth grade students were selected as experimental groups and 

two classes of eighth grade students were chosen as control groups through cluster 

random sampling. The first TEOG English examination was used as the pre-test and 

the second TEOG English examination was utilized as the post-test. After the pre-

test, a Levene test was applied to the pre-test results and it has been seen that these 

two groups are independent from each other and they are suitable for the t-test and 

ANOVA. In other words, both of the groups had almost the same English language 

proficiency before the treatment of LEM to the experimental groups. In the first 

TEOG English examination the students were held responsible for the first three 

units of the course book, and for the second TEOG English exam the students were 

held responsible for the first eight units of the given course book. In other words, it 

can be seen that day by day the students were held responsible more topics in terms 

of vocabulary, grammar and reading, and this situation forced students to just 

memorize the related knowledge without understanding them. Unfortunately, most of 

the times, the results were disappointing for the students. Due to this situation, it was 

realized that the students were in need of a more creative and lasting language 

instruction, so the implementation of LEM to the some of the eighth grade English 

classes was started.   

 In the experimentation process, the very first step was taking the school 

administration‟s approval for the study. After taking the required permission, the 

load-leveling plan of the eighth grade English curriculum started to be implemented 

in experimental groups, and this plan was prepared in line with the requirements of 

LEM beforehand (Appendix F). In the essence of load-leveling plan, the language 
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learning and teaching activities were adjusted by re-ordering and omitting. After this 

phrase, a standard working time and procedure was decided and it started to be 

implemented in every teaching week. In addition, the load-leveling plan was also 

consolidated with kaizen events and PDCA procedure of LEM and innovations in the 

language classes finally took place. The wastes in the educational processes were 

identified and eliminated beforehand and the precious time of the students‟ was used 

more effectively thanks to these modifications in the curriculum. In almost every 

class, ten differentiated repetition of the taught information was tried to be achieved 

with the help of many entertaining activities, different kinds of homework and video 

and slides. It has been seen that the implementation of LEM to the eighth grade 

English curriculum has enriched the learning experience both for the teacher and the 

students from the very first days of the experimentation. As it was mentioned before, 

exams are one of the indispensible components of all teaching processes because 

they give information about how much the language teaching is efficient in 

educational institutions. Moreover, in order to keep record of the experimental 

groups‟ progress, weekly small exams were applied in the aim of diagnosing the 

learning problems on the spot and real-time performance information to both the 

students and the parents. From the first days of the implementation of LEM, the 

experimental groups showed better results and this good situation in the achievement 

level of the students led to more fruitful learning and teaching atmosphere both for 

the teacher and the students. As a result in this present study, the experimental 

groups showed better scores in the post-test. Thanks to this emergent improvement in 

the average grades of the students, the researcher has been given a certificate of 

achievement by MEB (Appendix D). When the teachers are recognized by the 

educational authorities due to their efforts in the teaching processes, their motivation 

to implement educational innovations can survive, and the teachers can create a 

better sense of professional character and self confidence (Gonzales, 2015). In other 

words, thanks to the promising results that LEM has brought to eighth grade English 

lessons, the researcher has been recognized by the educational authorities and he is 

eager to carry out LEM in his future lessons.           

In this study, it has been concluded that the application of Lean to the field of 

English language teaching is quite possible, and LEM has a positive effect upon 

foreign language in general. Actually, Lean is not just a prescriptive method; instead 
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it is an organizational learning journey, which aims to bring continuous improvement 

to the field. Thanks to the innovations that Lean can possibly bring to the education 

of English language, the problems in this field can be easily solved since education 

requires continuous development. Moreover, LEM has a positive effect upon 

vocabulary, grammar and reading comprehension learning. The variance analyses of 

the post-test results of the experimental group showed that there is a statistically 

significant improvement on behalf of the experimental group because of the 

treatment of LEM in English lessons. The analyses of the collected data for the each 

parts of the test, which are grammar, vocabulary and reading, were also conducted 

with the same statistical procedures and it has been seen that the implementation of 

LEM can approximate the language learning and teaching processes. In other words, 

Lean can offer unlimited opportunities for improvement in language learning and 

teaching (Flumerfelt, 2008). Because of these features in its nature, Lean is totally 

suitable for Turkish educational contexts, since most of the language teachers in this 

country rely on or forced to use course books to provide language learning activities 

but with the help of LEM, course content can be sorted easily and innovation can 

take place in the classrooms. 

 Applying LEM in language classes can be considered as exploratory practice 

since Lean promotes the idea of ongoing research rather than a short-term trial and 

error process, so the benefits of LEM are indefinitely sustainable, and at the same 

time, it minimizes the effort for the innovation in the language classrooms. In other 

words, Lean is just not appropriate for the business operations, it is also a good fit for 

the field of language education, and with this study, and it has been proved. In fact, 

some applications of Lean can be seen in higher education institutions (Antony, 

2014; Carvalho, Lopes, Ramos, Ávila, Bastos, Fonseca, & Martens, 2013; Comm & 

Mathaisel, 2005; Gadre, Cudney, & Corns, 2011; Heinemeier, 2014; Ranky, Kalaba, 

& Zheng, 2012; Thirkell & Ashman, 2014; Van Til, Sengupta, Fliedner, Tracey, & 

Yamada, 2005) but this study is the first study which was conducted in Turkish 

middle school contexts and resulted with satisfactory conditions both for the teacher 

and the students. 

 In addition, Lean aims to fix the problems by investigating the roots of them 

in the processes; it does not aim to fix the students. It can be said that one of the 

major problems in the Turkish educational context is “out-of-field teachers”. These 
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teachers were hired by MEB because there was an enormous need for the English 

teachers. In order to consolidate English language teaching in this country, these 

teachers should be informed with LEM since it can be easily applied to the problem-

solving and pragmatic nature of the teachers‟ job. 

As Balzer (2010) states Lean means doing more with existing resources. 

Every year millions of Euros are spent for English course books and most of them 

are exported from foreign countries, so this situation leads to a serious loss of 

national wealth. If LEM was used in a country scale project, there would be a 

decrease in the cost of education, and this national wealth could be used for the next 

generations. In this study, no extra-course books were forced to be bought by the 

teacher, the researcher himself created load-leveling plan and additional language 

learning materials (PPTs, worksheets, vocabulary exercises, videos, weekly small 

exams etc.). In other words, it has been seen that with less money and existing 

resources, an increase can be achieved in public exams with the help of LEM. 

Last but not least, Lean can be extremely useful for students, teachers, parents 

and schools administrators who are suffering from the problems in the recent 

educational system. Moreover, by adopting LEM, educational institutions may 

allocate and utilize precious resources to main competencies. LEM may become 

widespread in this country, and it can create a ripple effect in Turkish educational 

contexts. In order to understand Lean in a better way, the shape of Lean educational 

institution was formulated by Yalçın Tılfarlıoğlu (2017) (Figure 4). 
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Figure 4. The shape of Lean educational institution 

 

6.4 RECOMMENDATIONS FOR FURTHER STUDY 

 The main purpose of this study is to find out whether or not the application of 

LEM has a positive effect upon language learning. The data collected from both the 

pre-test and the post-test, and the statistical analysis of them constitutes the main 

structure of the study but at the same time, it limits the study. Actually, Lean 

practices are really good examples for action research designs and the actual 

situation in Lean classes or even in Lean schools can be investigated through the 

requirements of the action research. 

 The participants of the present study were chosen from a middle school in 

Gaziantep. In order to generalize the effect of LEM in the whole country, further 

research can be conducted in other cities in different contexts such as in primary 

schools, high schools, universities and even kindergartens. In this study, LEM has 

positively contributed to language learning and teaching but it is also possible to 
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implement LEM in other courses too. In other words, the effect of applying LEM in 

other lessons can be compared with language lessons. 

 In this study, it has been found out that LEM has positively affected grammar, 

vocabulary, and reading comprehension learning. Further research can be conducted 

on especially productive skills of the language (speaking, writing), and the other 

receptive skill, that is, listening. The teacher roles and the student roles in a Lean 

classroom can be closely investigated, and the interaction during a Lean lesson can 

be analyzed through discourse analysis. Additionally, a figure has been developed in 

order to explain LEM in detail and show its place in the field (Figure 5), and it is 

supposed that this figure will be helpful for the future studies.  

 

Figure 5. The place of LEM in ELT 
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APPENDIX C. PRE-TEST/POST-TEST RESULTS OF  

BOTH EXPERIMENTAL AND CONTROL GROUPS 
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Conrol 

Group 

Vocabulary 

(4 items) 

Grammar 

(4 items) 

Reading 

(12 items) 

Total 

(20 items) 

Student Pre-test Post-

test 

Pre-test Post-

test 

Pre-test Post-

test 

Pre-

test 

Post-

test 

1 2 3 1 0 3 3 6 6 

2 2 0 1 1 3 5 6 6 

3 3 1 1 1 2 1 6 3 

4 3 4 4 4 11 10 18 18 

5 3 2 3 1 2 4 8 7 

6 4 4 4 4 11 10 19 18 

7 3 3 1 2 6 3 10 8 

8 0 1 0 1 1 1 1 3 

9 1 3 2 1 3 3 6 7 

10 2 1 1 0 3 1 6 2 

11 1 2 1 1 3 2 5 5 

12 3 3 1 1 3 1 7 5 

13 2 2 0 0 4 4 6 6 

14 2 2 2 0 5 4 9 6 

15 1 1 1 1 4 2 6 4 

16 2 3 2 3 4 5 8 11 

17 3 3 3 3 6 6 12 12 

18 1 2 2 2 5 2 8 6 

19 1 1 0 1 2 1 3 3 

20 1 2 1 1 3 2 5 5 

21 0 1 2 2 7 5 9 8 
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22 4 3 1 1 8 5 13 9 

23 2 4 2 4 2 8 6 16 

24 4 1 2 1 3 5 9 7 

25 1 1 1 0 7 4 9 5 

26 4 2 2 1 8 4 14 7 

27 3 3 3 0 6 4 12 7 

28 1 0 1 1 4 3 6 4 

29 2 3 2 4 3 10 7 17 

30 2 3 2 3 5 3 9 9 

31 3 3 1 4 5 6 9 13 

32 0 2 1 1 3 3 4 6 

33 4 4 2 1 7 5 13 10 

34 3 2 3 4 6 3 12 9 

35 2 2 3 1 5 5 10 8 

36 3 4 2 2 5 5 10 11 

37 2 3 4 2 8 9 14 14 

38 3 3 4 3 5 9 12 15 

39 4 3 3 4 5 10 12 17 

40 2 3 1 1 8 4 11 8 
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Exp. 

Group 

Vocabulary 

(4 items) 

Grammar 

(4 items) 

Reading 

(12 items) 

Total 

(20 items) 

Student Pre-test Post-

test 

Pre-test Post-

test 

Pre-test Post-

test 

Pre-

test 

Post-

test 

1 2 4 3 4 11 11 16 19 

2 1 3 3 4 7 8 11 15 

3 2 3 0 2 0 10 2 15 

4 1 3 1 1 1 5 3 9 

5 1 3 2 2 4 10 7 15 

6 4 4 2 4 8 9 14 17 

7 1 3 3 3 6 7 10 13 

8 3 4 1 3 3 4 7 11 

9 4 4 3 4 7 11 14 19 

10 1 3 2 2 2 6 5 11 

11 2 2 3 4 3 7 8 13 

12 1 3 2 2 4 5 7 10 

13 0 2 1 2 1 2 2 6 

14 2 3 2 3 5 8 9 14 

15 1 2 1 2 3 5 5 9 

16 2 4 1 2 5 7 8 13 

17 4 4 4 4 9 12 17 20 

18 1 2 1 4 5 9 7 15 

19 2 4 2 2 2 3 6 9 

20 2 3 4 4 4 8 10 15 
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21 1 3 2 3 5 7 8 13 

22 1 3 0 2 4 3 5 8 

23 1 3 3 3 4 8 8 14 

24 1 3 1 1 3 5 5 9 

25 2 3 1 1 4 6 7 10 

26 2 2 3 4 6 10 11 16 

27 2 2 1 2 3 6 6 10 

28 2 3 2 3 7 10 11 16 

29 2 3 3 3 10 11 15 17 

30 0 3 1 2 5 6 6 11 

31 3 4 4 4 10 12 17 20 

32 2 3 1 2 1 4 4 9 

33 1 2 2 2 2 4 5 8 

34 0 2 1 2 5 4 6 8 

35 2 3 1 3 1 3 4 9 

36 2 4 3 4 8 10 13 18 

37 3 4 3 3 9 11 15 18 

38 3 4 2 4 6 10 11 18 

39 1 3 3 4 5 8 9 15 

40 3 4 4 4 10 12 17 20 
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APPENDIX E. PERMISSION 
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APPENDIX F. LOAD-LEVELING PLAN 
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LOAD-LEVELING PLAN 

Week 1 

Unit: 4-Communication 

Course book: Upturn in English 

Goals: To express concern and sympathy  

Objectives:  1. Students will be able to describe in 

simple terms their concerns, sympathy 

and future plans. 

2. Students will be able to write a short e-

mail message expressing their future 

plans and concerns. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (notes, 

memos, messages, phone 

conversations, SMS, 

communicative tasks, guessing 

word meaning from the context, 

reading comprehension questions, 

real life tasks, role-play and 

simulations were used depending 

on the topic). 

4. Kaizen events and PDCA. 

5. Weekly small exams and Pareto 

analysis. 

6. Family visits (after lessons). 
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SAMPLE ACTIVITIES FOR WEEK 1 

1- Some sample pages from the vocabulary presentation: 

SPEAK FACE TO FACE

 

MAKE A PHONE CALL

 

SEND E-MAIL

 

LEAVE VOICE MAIL

 

USE SOCIAL NETWORKS

 

PLAY SPORTS 
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2- Sample phone conversations from the worksheet: 

 

 

3- Some questions from the weekly small exam: 
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Week 2 

Unit: 4-Communication 

Course book: Upturn in English 

Goals: To handle phone conversations 

Objectives:  1. Students will be able to understand 

phrases and the highest frequency 

vocabulary related to „communication.‟ 

Students will be able to follow a phone 

conversation. 

2. Students will be able to make a simple 

phone call asking and responding to 

questions. 

3. Students will be able to repeat their 

questions when someone does not 

understand them. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (notes, 

memos, messages, phone 

conversations, SMS, 

communicative tasks, guessing 

word meaning from the context, 

reading comprehension questions, 

real life tasks, role-play and 

simulations were used depending 

on the topic). 
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4. Weekly small exams and Pareto 

analysis. 

5. Family visits (after lessons). 

 

SAMPLE ACTIVITIES FOR WEEK 2 

1- Some screen shots from the vocabulary video: 
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2- Gap-filling activity for the week: 

 

3- Some sample questions from the weekly small exam: 
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Week 3 

Unit: 4-Communication 

Course book: Upturn in English 

Goals:  To make simple inquiries 

Objectives:  1. Students will be able to make a simple 

phone call asking and responding to 

questions. 

2. Students will be able to repeat their 

questions when someone does not 

understand them. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (notes, 

memos, messages, phone 

conversations, SMS, 

communicative tasks, guessing 

word meaning from the context, 

reading comprehension questions, 

real life tasks, role-play and 

simulations were used depending 

on the topic). 

4. Weekly small exams and Pareto 

analysis. 

5. Family visits (after lessons). 
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SAMPLE ACTIVITIES FOR WEEK 3 

1- Reading activity for the week: 

 

2- Matching activity for the week: 

 



117 
 

3- Worksheet for the week: 

 

4- Some sample questions of the weekly small exam: 
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Week 4 

Unit: 4-Communication 

Course book: Upturn in English 

Goals: To talk about plans 

Objectives:  1. Students will be able to understand 

short, simple texts containing the highest 

frequency vocabulary on communication. 

2. Students will be able to display a 

willingness to seek opportunities to 

practice English. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (notes, 

memos, messages, phone 

conversations, SMS, 

communicative tasks, guessing 

word meaning from the context, 

reading comprehension questions, 

real life tasks, role-play and 

simulations were used depending 

on the topic). 

4. Weekly small exams and Pareto 

analysis. 

5. Family visits (after lessons). 

6. Revision of the unit. 
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SAMPLE ACTIVITIES FOR WEEK 4 

1- Speaking activity for the week: 

 

 

2- Some pages of repetition PPT: 
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SECRET CODE ALPHABET SIGN LANGUAGE

LANGUAGE TEXT MESSAGE E-MAIL

LETTER MESSAGE NOTE POSTCARD  
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3- Some sample questions of the weekly small exam: 

 

 

Week 5 

Unit: 5-The Internet 

Course book: Upturn in English 

Goals: To accept and refuse 

To give explanations/reasons  

Objectives:  1. Students will be able to understand the 

gist and comprehend phrases and the 

highest frequency vocabulary related to 

the topic „Internet‟ provided speech is 
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clearly and slowly articulated. 

2. Students will be able to make excuses, 

accept and refuse offers by using a series 

of phrases and simple sentences. 

3. Students will be able to write a basic 

paragraph to describe and explain their 

Internet habits by using simple connectors 

like „and‟, „but‟ and „because‟. 

4. Students will be able to express 

themselves by using several words to 

convey the intended meaning when they 

can‟t think of a word or expression. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (brochures, 

e-mails, jokes, news reports, 

questionnaires, SMS, chants and 

songs, reading comprehension 

questions, real life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Kaizen events and PDCA. 

5. Weekly small exams and Pareto 

analysis. 
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SAMPLE ACTIVITIES FOR WEEK 5 

1- Some pages of the vocabulary presentation 

   

 

USERNAME AND PASSWORD

 

 

SMART PHONE
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DO ONLINE SHOPPING INTERNET ADDICT

 

2- Matching activities for the week: 

 

3- Worksheet for grammar items: 
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4- Some sample questions of the weekly small exam: 

 

Week 6 

Unit: 5-The Internet 

Course book: Upturn in English 

Goals: To make excuses 

To make simple requests  

Objectives:  1. Students will be able to understand the 

gist and comprehend phrases and the 

highest frequency vocabulary related to 

the topic „Internet‟ provided speech is 

clearly and slowly articulated. 

2. Students will be able to answer follow-

up questions if asked for clarification. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 
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2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (brochures, 

e-mails, jokes, news reports, 

questionnaires, SMS, chants and 

songs, reading comprehension 

questions, real life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 6 

1- Some screen shots from the vocabulary video: 
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2- Listening activities for the week: 
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3- Matching activity for the week: 
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4- Some sample questions of the weekly small exam: 

 

Week 7 

Unit: 5-The Internet 

Course book: Upturn in English 

Goals: To make simple inquiries 

To talk about plans 

Objectives:  1. Students will be able to communicate 

during simple tasks requiring a simple and 

direct exchange of information about their 

Internet habits. 

2. Students will be able to identify main 

ideas in very short, simple texts about 

internet habits. 
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3. Students will be able to inquire about 

others‟ plans and respond to simple 

inquires and requests. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (brochures, 

e-mails, jokes, news reports, 

questionnaires, SMS, chants and 

songs, reading comprehension 

questions, real life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 7 

1- Reading activities for the week: 
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2- Worksheet for the grammar items: 
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3- Some sample questions from the weekly small exam: 

 

 

Week 8 

Unit: 5-The Internet 

Course book: Upturn in English 

Goals: To talk about plans 

To tell the time, days and dates 
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Objectives:  1. Students will be able to understand the 

gist and comprehend phrases and the 

highest frequency vocabulary related to 

the topic „Internet‟ provided speech is 

clearly and slowly articulated. 

2. Students will be able to find specific, 

predictable information in simple 

materials such as news reports and 

brochures related to the topic „Internet‟. 

3. Students will be able to inquire about 

others‟ plans and respond to simple 

inquires and requests. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material (brochures, 

e-mails, jokes, news reports, 

questionnaires, SMS, chants and 

songs, reading comprehension 

questions, real life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Weekly small exams and Pareto 

analysis. 

5. Revision of the unit. 
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SAMPLE ACTIVITIES FOR WEEK 8 

1- Some sample pages from the repetition PPT: 

2

3 4

5

6

7

8

910

11

12
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2- Listening activities for the week: 
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3- Worksheet for the grammar items: 

 

4- Some example questions from the weekly small exam: 
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Week 9 

Unit: 6-Adventures 

Course book: Upturn in English 

Goals: To express preferences 

To give explanations/reasons 

Objectives:  1. Students will be able to interact with 

reasonable ease in short conversations, 

provided the other person helps when 

necessary. 

2. Students will be able to ask and answer 

questions and exchange ideas and 

information on and expressing 

preferences and giving reasons. 

3. Students will be able to write a very 

simple brochure expressing their 

preference for sports and free time 

activities. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

catalogues, children‟s 

encyclopedia, personal narratives, 

cognates, flashcards, matching, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 
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4. Kaizen events and PDCA. 

5. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 9 

1- Some sample pages from vocabulary presentation: 

Extreme Sports

PARACHUTING

 

HANG GLIDING Challenging(Zorlayıcı)

 

Bungee jumping Special equipments for diving

 



141 
 

BASE jumping
Registration Fee

 

2- Matching activities for the week: 
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3- Some sample pages of the grammar PPT: 

Comparative is the name for the grammar 

used when comparing two things. 

We use   –er than when comparing two 

things.

 

JANE                MARY

FAT           THIN

Jane is fatter than Mary.

Mary is thinner than Jane.

 

EVA                                   ROSE

UGLY                             BEAUTIFUL

Eva is uglier than Rose.

 

KEVIN PAUL

SHORT                                                       TALL

• Kevin is shorter than Paul.

• Paul is taller than Kevin.
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4- Some sample questions of the weekly small exam: 

 

 

Week 10 

Unit: 6-Adventures 

Course book: Upturn in English 

Goals: To make simple comparisons 

To make simple inquiries  

Objectives:  1. Students will be able to use simple 

descriptive language to make brief 

statements about and compare sports and 

games. 

2. Students will be able to understand the 

main point in short, clear, simple 

messages and pronouncements on simple 

comparisons, preferences and reasons. 
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3. Students will be able to write a short, 

simple paragraph comparing two objects. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

catalogues, children‟s 

encyclopedia, personal narratives, 

cognates, flashcards, matching, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 

4. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 10 

1- Some screen shots of the vocabulary video: 
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146 
 

 

2- Some sample pages of the PPT for the grammar items: 

 

Kızılırmak is longer than Yeşilırmak.

VOCABULARY
Long:Uzun

 

VOCABULARY
Old:Yaşlı
Tall:Uzun
Short:Kısa
Fat:Şişman

My brother is taller than my sister.

My father is older than my mother.

My brother is fatter than my sister.
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VOCABULARY
Interesting:İlginç
Beautiful:Güzel

Expensive:Pahalı

This book is more interesting than the other book.

Meg RYAN is more beautiful than Shakira.

Mercedes is more expensive than Toyota.

 

VOCABULARY 
Crowded:Kalabalık

New YORK is more crowded than Konya.

 

The red blouse is better than the green blouse.

The green blouse is worse than the red blouse.

VOCABULARY
Good:İyi

Better:Daha iyi
Bad:Kötü

Worse:Daha kötü
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3- Reading activity for the week: 

 

4- Some sample questions of the weekly small exam: 
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Week 11 

Unit: 6-Adventures 

Course book: Upturn in English 

Goals: To state personal opinions 

To talk about what people do regularly 

Objectives:  1. Students will be able to identify the 

topic of an adventure related discussion 

when it is conducted slowly and clearly. 

2. Students will be able to read very short, 

simple texts such as personal narratives, 

advertisements and brochures related to 

an adventure and find the main points in 

such materials. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

catalogues, children‟s 

encyclopedia, personal narratives, 

cognates, flashcards, matching, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 

4. Weekly small exams and Pareto 

analysis. 
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SAMPLE ACTIVITIES FOR WEEK 11 

1- Writing activities for the week: 

 

2- Listening activity for the week:  
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3- Worksheet for the week: 
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4- Some sample questions of the weekly small exam: 
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Week 12 

Unit: 6-Adventures 

Course book: Upturn in English 

Goals: To talk about past events 

Objectives:  1. Students will be able to interact with 

reasonable ease in short conversations, 

provided the other person helps when 

necessary. 

2. Students will be able to ask and answer 

questions and exchange 

ideas and information on and expressing 

preferences and giving reasons. 

3. Students will be able to clarify their 

questions when needed. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

catalogues, children‟s 

encyclopedia, personal narratives, 

cognates, flashcards, matching, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 

4. Weekly small exams and Pareto 

analysis. 

5. Revision of the unit. 
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SAMPLE ACTIVITIES FOR WEEK 12 

1- Listening activities for the week: 
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2- Some sample pages of the PPT for the grammar items: 

 

Usage 
1. Use the Past Simple to express an action that started and 

finished at a specific time in the past. Sometimes, the 

speaker may not actually mention the specific time, but they 

do have one specific time in mind.

Examples:

 I saw a movie yesterday.

 Last year, I traveled to Japan.

 Did you have dinner last night?

 She washed her car two hours ago.

 

2. We use the Simple Past to list a series of completed 

actions in the past. These actions happen 1st, 2nd, 3rd, 4th, 

and so on.

Examples:

 I finished work, walked to the beach, and found a nice place to swim.

 He arrived from the airport at 8:00, checked into the hotel at 9:00, and

met the others at 10:00.

 Did you add flour, pour in the milk, and then add the eggs?
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3.The Simple Past can be used with a duration which starts and 

stops in the past. A duration is a longer action often 

indicated by expressions such as: for two years, for five 

minutes, all day, all year, etc.

Examples:

 I lived in Brazil for two years.

 Ruti studied Japanese for five years.

 They sat at the beach all day.

 They did not stay at the party the entire time.

 We talked on the phone for thirty minutes.

 

4.The Simple Past can also be used to describe a habit which 

stopped in the past. It can have the same meaning as “used 

to.” To make it clear that we are talking about a habit, we 

often add expressions such as: always, often, usually, never, 

when I was a child, when I was younger, etc. 

Examples:

 I studied French when I was a child.

 He played the violin.

 He didn't play the piano. 

 Did you play a musical instrument when you were a kid? 

 She worked at the movie theater after school.

 

5. The Simple Past can also be used to describe past facts or 

generalizations which are no longer true. As in USE 4 above, 

this use of the Simple Past is quite similar to the expression 

“used to."

Examples:

 She was shy as a child, but now she is very outgoing.

 He didn't like tomatoes before. 

 Did you live in Texas when you were a kid?

 People paid much more to make cell phone calls in the past. 
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Past Simple: Regular Verbs
 The Past Simple tense of the most English verbs (regular 

verbs) is formed by adding "-ed"/"-d" to their base 

form. (If the verb ends in "-e", we add "-d" to form the 

past simple)

Examples:

 We arrived at 9:00 o'clock.

 My brother lived in London four years ago.

 When she was young, she danced beautifully.
 

Irregular Verbs
 There are also some verbs called irregular verbs that have 

special past tense forms. 

See list of irregular verbs

 We went (go) to school yesterday.

 The children read (read) that story last year.

 Tamar wrote (write) the letter to her friend on Sunday.

 The students forgot (forget) to do the homework.  

Negative Form
 Negatives in the Simple Past are formed by

adding didn't (informal) or did not (formal) before the simple

form of the verb.

 The girl didn’t come to school yesterday.

 The parents didn’t work on Sunday.

 The baby didn’t drink milk in the morning.

Subject did not V1
Rest of the 
sentence

 

Questions
 Yes / No Question

 Did         Nevo       see     his grandparents yesterday?

 Wh – Non – Subject Question

 Where      did        you       spend    your holidays?

 Wh – Subject Question

 Who wrote this beautiful poem?

Did

Who / What

Wh - word

Rest of the 
sentenceV1Subject  

Subject V1
Rest of the 
sentence

 

V2
Rest of the 
sentence

 

did
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3- Worksheet for the week: 
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4- Some sample questions of the weekly small exam: 

 

 

Week 13 

Unit: 7-Tourism 

Course book: Upturn in English 

Goals: To describe places 

To describe the weather 

Objectives:  1. Students will be able to exchange 

information on topics 

related to tourism and popular tourist 

attractions. 

2. Students will be able to describe their 

favorite tourist attractions 

by giving information about their 
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location, important 

features and weather. 

3. Students will be able to describe their 

favorite tourist attractions 

by using simple phrases and sentences. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

diaries/journal entries, maps, 

personal narratives, games, 

labeling, reading comprehension 

questions, real-life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Kaizen events and PDCA. 

5. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 13 

1- Some pages of the vocabulary PPT: 

ACCOMODATION ALL INCLUSIVE
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ARCHITECTURAL STYLE BUDGET
e.g. We have a limited BUDGET for the

holiday.

 

CUISINE
e.g. Turkish CUISINE is very rich.

CONTINENTAL CLIMATE
e.g. Turkey mostly has a CONTINENTAL 

CLIMATE

 

CURRENCY
e.g. Turkish Lira, euro and dollar are

the examples of CURRENCY.

GO SIGHTSEEING

 

JUNCTION POINT
e.g. Afyonkarahisar is a JUNCTION 
POINT between Ankara and İzmir.

MEMORABLE
e.g. Atatürk is one of the MEMORABLE 

leaders in the world.
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2- Matching activity for the week: 

 

3- Listening activities for the week: 
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4- Some sample questions of the weekly small exam: 
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Week 14 

Unit: 7-Tourism 

Course book: Upturn in English 

Goals: To express preferences 

To give explanations/reasons 

Objectives:  1. Students will be able to describe their 

favorite tourist attractions by giving 

information about their location, 

important features and weather. 

2. Students will be able to describe their 

favorite tourist attractions by using simple 

phrases and sentences. 

3. Students will be able to express their 

preference for particular tourist attractions 

and give reasons. 

4. Students will be able to maintain 

concentration and motivation during a 

class period 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

diaries/journal entries, maps, 

personal narratives, games, 

labeling, reading comprehension 

questions, real-life tasks, 

skimming and scanning were used 
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depending on the topic). 

4. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 14 

1- Some screen shots of the vocabulary video: 
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2- Listening and speaking activities for the week: 
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3- Some sample pages of the PPT for grammar items: 

I have been to London.

V3

VOCABULARY:
(to) Be-V1-Olmak, 

bulunmak
Was-Were-V2

Been-V3

 

Affirmative

(Olumlu)

Negative (Olumsuz)

He

She

It

has+ 

V3

Regular 

-ed

hasn’t+ 

V3

Regular

-ed

l

You

We

You

They

have+ 

V3

Regular

-ed

haven’t+ 

V3

Regular

-ed

l have watched that film.l haven’t watched that film.

He has watched that
film.

He hasn’t watched that
film.

 

VOCABULARY
Ever:Hiç
Never:Hiç

A:Have you ever travelled by plane?

B:Yes,I have travelled by plane twice.

Yes,l have.

A:Have you ever travelled by plane?

B:No,I have never travelled by plane.

No,l haven’t.
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1. l have already done shopping.

2. He has already read that book.

1. l have just come in to home.

2. He has just done his homework.

1. l have done shopping recently.

2. He has read that book recently.

1. Have you been to London, yet?

No,l haven’t.

2.   I haven’t done my homework, yet.

1. Have you ever gone to a circus?

No,l have never gone there.

2. Has he ever gone abroad?

Yes,he has gone there many times.

VOCABULARY
Just:Henüz

Already:Çoktan
Recently:Geçenlerde

Yet:Henüz

 

I have known Mary for ten years.

Mark has worked here for ten years.

Mike has had his dog since 1992.

‘FOR’ AND ‘SINCE’

KNOW

KNEW

KNOWN

HAVE

HAD

HAD

 

QUESTIONNARE

1)Have you ever travellled by plane?

a)Never b)Once c)Twice d)Three times

2)Have you ever read a horror novel?

a)Never b)Once c)Ten times d)More than ten 

times

3)Have you ever done washing up?

a)Never b)Once c)Generally d)Most often

4)Have you ever visited a museum?

a)Never b)Once c)Often d)Always

5)Have you invented something?

a)Never b)Once c)Twice d)Many times

6)Have you ever met a famous person?

a)Never b)Once c)Twice d)Many times
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4- Some sample questions of the weekly small exam: 

 

 

Week 15 

Unit: 7-Tourism 

Course book: Upturn in English 

Goals: To make simple comparisons 

To state personal opinions 

Objectives:  1. Students will be able to make simple 

comparisons between different tourist 

attractions. 

2. Students will be able to express their 



171 
 

preference for particular tourist attractions 

and give reasons. 

3. Students will be able to design a 

brochure, advertisement or a postcard 

about their favorite tourist attraction/s. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

diaries/journal entries, maps, 

personal narratives, games, 

labeling, reading comprehension 

questions, real-life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 15 

1- Reading activity for the week: 
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2- Project for the week: 
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3- Worksheet for the week: 
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4- Some sample questions of the weekly small exam: 

 

Week 16 

Unit: 7-Tourism 

Course book: Upturn in English 

Goals: To talk about past events 

Objectives:  1. Students will be able to understand and 

extract the essential 

information from short, recorded passages 

dealing with tourism 

which is delivered slowly and clearly. 

2. Students will be able to describe their 

favorite tourist attractions 

by using simple phrases and sentences. 
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3. Students will be able to read various 

texts such as advertisements, 

brochures, maps, etc. on tourism to find 

specific information. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(advertisements, brochures, 

diaries/journal entries, maps, 

personal narratives, games, 

labeling, reading comprehension 

questions, real-life tasks, 

skimming and scanning were used 

depending on the topic). 

4. Weekly small exams and Pareto 

analysis. 

5. Revision of the unit. 

 

SAMPLE ACTIVITIES FOR WEEK 16 

1- Reading activities for the week: 
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2- Writing activity for the week: 
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3- Some sample pages of the PPT for the repetition of the topics: 

Himeji Castle is more fascinating than the London Eye.

Sumela Monastery is more interesting than Himeji Castle.

The Tower of Pisa is shorter than Burj Dubai.

The London Eye is more entertaining than the Tower of Pisa.

Burj Dubai is taller than the London Eye.
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It’s located in the Southeastern Anatolian region.

It has a continental climate. Hot summer months follow the cold

winters.

It has a continental climate. Hot summer months follow the cold

winters.

İkbebet, sembusek and harire are the best examples of Mardin

cuisine.

Because it’s the crossroad of different religions and cultures,

and it has unique architecture and mosaics.

 

Dear

Mardin, Turkey now. It’s a city in the 

Southwestern Anatolia region. It’s summer here, 

and it’s very hot. The temperature is exceeding 40 

oC in the afternoon. Anyway, I’m enjoying my 

vacation here. I’m visiting many historic sites and 

buildings. Yesterday I visited Grand Mosque and 

Virgin Mary Church. They were fantastic. The

dishes are also fascinating here. Mardin has a 

unique cuisine. I tried

harire, sembusek and ikbebet. They were really 

delicious. I’m having a great time here. I’m taking 

lots of photos to show you. See you next week.

Take care,

Frank  

4- Worksheet for the week: 
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Week 17 

Unit: 8-Chores 

Course book: Upturn in English 

Goals: To express feelings 

To express likes and dislikes 

Objectives: 1. Students will be able to follow changes 

of topic during factual, short talks and 

form an idea of the main content. 

2. Students will be able to communicate 
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during simple, routine tasks requiring a 

direct exchange of information asking 

about the responsibilities of others and 

expressing their own responsibilities. 

3. Students will be able to write short, 

simple poems about their feelings in 

relation to their obligations at home and 

school. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(diaries/journal entries, news 

reports, personal narratives, 

questionnaires, guessing word 

from the context, labeling, 

listening, questions and answers, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 

4. Kaizen events and PDCA. 

5. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 17 

1- Some pages of the vocabulary PPT: 
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CHORES to do the laundry

 

to do the grocery shopping to load the dishwaher

 

to set the table

to dust the shelves
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to vacuum the floor
to take out the garbage

 

to tidy up the room
to make the bed

 

to hang out the washing
to do the ironing

 

to feed the cat
to wash the dishes
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2- Matching activity for the week:  

 

3- Reading activity for the week: 
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4- Some sample questions of the weekly small exam: 
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Week 18 

Unit: 8-Chores 

Course book: Upturn in English 

Goals: To express obligation 

To give explanations/reasons 

Objectives:  1. Students will be able to identify the 

main point of a short talk describing the 

responsibilities of different people. 

2. Students will be able to understand 

people‟s obligations, feelings and dislikes. 

3. Students will be able to communicate 

during simple, routine tasks requiring a 

direct exchange of information asking 

about the responsibilities of others and 

expressing their own responsibilities. 

4. Students will be able to read very short, 

simple diaries and journal entries 

describing a person‟s daily 

responsibilities. 

4. Students will be able to write short, 

simple poems about their feelings in 

relation to their obligations at home and 

school. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(diaries/journal entries, news 
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reports, personal narratives, 

questionnaires, guessing word 

from the context, labeling, 

listening, questions and answers, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 

4. Weekly small exams and Pareto 

analysis. 

 

SAMPLE ACTIVITIES FOR WEEK 18 

1- Some screen shots of the vocabulary video: 
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189 
 

2- Worksheet for the week: 

 

3- Writing activities for the week: 
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4- Some sample questions of the weekly small exam: 

 

 

 

Week 19 

Unit: 8-Chores 

Course book: Upturn in English 

Goals: To make simple inquiries 

To make simple suggestions 

Objectives:  1. Students will be able to communicate 

during simple, routine tasks requiring a 

direct exchange of information asking 

about the responsibilities of others and 

expressing their own responsibilities. 
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2. Students will be able to describe in 

simple terms their obligations, dislikes 

and feelings and make simple 

suggestions. 

Allocated Time: 4 hours of lesson (each 40 minutes) 

Procedure: 1. Application of 5S. 

2. Presentation of the subject (PPTs, 

videos, songs, worksheets, 

vocabulary games, extra reading 

materials, home works, rubrics 

were used depending on the topic). 

3. 10 different repetition of the 

newly learnt material 

(diaries/journal entries, news 

reports, personal narratives, 

questionnaires, guessing word 

from the context, labeling, 

listening, questions and answers, 

real-life tasks, skimming and 

scanning were used depending on 

the topic). 

4. Weekly small exams and Pareto 

analysis. 

5. Revision of the unit. 
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SAMPLE ACTIVITIES FOR WEEK 19 

1- Gap-filling activity for the week: 

 

2- Listening and speaking activities for the week: 
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3- Some sample pages from the general revision PPT: 

UNIT-4: COMMUNICATION
 AVAILABLE: uygun, müsait

 CONNECT: bağlamak, bağlı olmak

 CONTACT: irtibat kurmak

 DIAL: çevirmek

 ENGAGED: meşgul (telefon)

 GET/KEEP IN TOUCH: iletişimde olmak

 GET BACK: dönmek, geri almak

 



194 
 

UNIT-5: THE INTERNET
 ACCOUNT: hesap

 ATTACHMENT: ek

 BROWSE: göz atmak, taramak

 BROWSER: internet tarayıcısı

 COMMENT: yorum

 CONFIRM: doğrulamak

 CONNECTION: bağlantı

 DELETE: silmek

 

UNIT-6: ADVENTURES
 AMUSING: zevkli, eğlenceli

 CANOEING: kano

 CAVING: mağara yürüyüşü/gezisi

 CHALLENGING: zorlu, mücadeleci

 DISAPPOINTING: hayal kırıklığı yapan

 EMBARRASSING: utandırıcı 

 ENTERTAINING: eğlendirici

 

UNIT-7: TOURISM

 ALL-INCLUSIVE: her şey dahil

 ANCIENT: eski, antik

 ARCHITECTURE: mimari

 ATTRACTION: cazibe, çekici

 BED AND BREAKFAST: yatak ve kahvaltı

 COUNTRYSIDE: kırsal kesim

 CULTURE: kültür

 



195 
 

UNIT-8: CHORES

 ARRIVE ON TIME: zamanında gelmek/varmak

 CLEAN UP: temizlemek

 DOING CHORES: ev işleri yapmak

 IRON: ütülemek

 KEEP QUIET: sessiz olmak

 KEEP/BREAK PROMISES: sözünü tutmak/tutmamak

 LAUNDRY: çamaşır

 LOAD/EMPTY THE DISHWASHER: bulaşık makinesini 

doldurmak/boşaltmak

 

dust

do

make

Take out

cook

set

feed

wash

 

do the grocery
shopping

Cook the meal

Set the table Take out the garbage Make the bed
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5 4

 

Fix anything
broken at 
home

Do the
grocery
shopping,
cook the
meals,do the
laundry

Load the
dishwasher,
vacuum the
floor,help
mom with
the grocery
shopping

Take out the
garbage,
wash the car,
water the
plants

Make the bed,set 
the table,take
care of 
Belinda,empty
the dishwasher

Go shopping
for food,
help mom in 
the kitchen

Go shopping
for food ,
cook the
meals

Do 
homework
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7:30
8:15

8:30
12:20
1:00
3:00

3:30

4:00

 

 

He plays soccer on Wednesday and Friday after school.

He usually does homework after dinner.

Yes,he is.He is a member of the music club at school,and he plays
the guitar.

 

clean

Don’twrite

on time
organized

Bring

Focus
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4- Some sample questions of the weekly small exam: 
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