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ABSTRACT
MASTER THESIS

THE IMPACTS OF TECHNOLOGY USAGE ON THE MOTIVATION L EVEL OF
FOREIGN LANGUAGE STUDENTS

This study aimed to explore the impacts of techgwylasageon the motivation
level of foreign language students in the languagesrooms. Besides, it investigated how
students’ English grade affected their attitudegatols English language, learning English
language, learning target culture and technologgesin this study there were two groups
of students who were studying in Tourism and HMahagement Programme $farkoy
Vocational School of Namik Kemal University in Teskwere in total 45 students. 20 of

them were in the control group while 25 of them evierthe experimental group.

Before four-week treatment, a motivation-attitudals consisting of 45 items was
administered to both groups in order to find outethler there were any differences
between the groups in terms of their attitudes motivation level. Then, the four-week
treatment in the experimental group was carried @dtich included teaching using
technology and technological equipment in the fprdanguage classes while traditional
teaching method was used in the control group. lljindhe same questionnaire
(Motivation-Attitude Scale) was administered to #tedents in both groups as a post test.

The data obtained from both groups with the pre post tests was analyzed
through SPSS 18 program and the results indicdtetf while there were not any
significant differences between two groups as ailresf pre tests, students in the
experimental group were highly motivated and hadenpmsitive attitudes towards English
language, learning English, learning target cultared technology usage in foreign
language classroom in terms of post-tests’ resihn they were compared to the students
in the control group. Besides, there was not aifsegimt difference in students’ attitudes
and motivation level in terms of their English geadaccording to pre test results of both

groups. However, successful students are more atetithan unsuccessful students in the



experimental groupccording to post test results. On the other hdretetis not significant
difference in students’ motivation and attitudegsamms of their English grades according

to post test results of control group.



OZET
YUKSEK L iISANS TEZi

TEKNOLOJ i KULLANIMININ D iL OGRENCILERININ MOTiVASYON
SEVIYESI UZERINDEKI ETKILERI

Bu calsma teknoloji kullaniminin dil siniflarindaki yabandil 6grencilerinin
motivasyon seviyesi Uzerindeki etkilerini gimamayl amaclamgtir. Bunun yani sira,
ogrencilerin Ingilizce notlarinin onlariningilizce diline, Ingilizce @renmeye, hedef
kaltara &renmeye ve teknoloji kullanimina skin davranglarini nasil etkilediini
argtirmistir. Bu calsmada Turkiye'deki Namik Kemal Universitesiarkdy Meslek
Yiksek Okulu’ nda Turizm ve Oté$letmeciligi programinda grenim goren 45 kilik iki
grup @renci vardir.Bunlardan 25 géenci deney grubundayken 20srénci kontrol

grubundadir.

Dort haftalik deney calmasindan 6nce, 45 maddedensalu motivasyon-tutum
Olcegi, motivasyon sevileri ve algilari agisindan fdrkliolup olmadgini belirlemek iki
gruba da uygulanmtuir. Daha sonra kontrol grubunda geleneksgretim yontemi
kullanilirken deney grubunda teknoloji ve tekndojiarag-gereclerle gietim
gerceklatirilen 4 haftalik bir deney caimasi yapilmgtir. Son olarak, ayni 6lcek
(Motivasyon-Tutum Olggi) son test olarak iki gruba da uygulagtm

Iki grubun 6n test ve son testlerinden elde ediliégilér SPSS 18 programi ile
analiz edilmgtir. Sonuclara gore; 6n test sonucunda iki grugiada belirgin bir farklihk
yokken, son test sonuclari bakimindan kontrol grégnencileri ile kasilastirildiklarinda
deney grubundakigiencilerin motivasyonlari daha yiiksektir irggilizce diline,ingilizce
ogrenmeye, hedef kilturigéenmeye ve dil siniflarinda teknoloji kullanmayaskalaha
olumlu davrarglari vardir. Bunun yani sira iki grubun da o6n tesiuclarina gore
ogrencilerin Ingilizce notlari onlarin  motivasyon ve algilarinneinli derece de
etkilememgtir.Buna r&men son test sonuglarina gore deney grubundakariba

ogrencilerin baarisiz @rencilere gére motivasyonlari daha yuksektigédibir taraftan ise



control grubunda son test sonuglarina gdngilizce notlari agisindan geencilerin

motivasyon ve tutumlarinda 6nemli farkllik yoktur.
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CHAPTER |
INTRODUCTION

1.0Introduction

This chapter includes seven sections. The firdi@epresents a brief description
of the background of the study which is followed foyrpose of the study and research
questions, significance, assumptions, limitationd acope of the study. Finally, a brief
summary of Chapter | is given.

1.1Background of the Study

Over the years language has been taught by udiegediit methods and techniques.
However, Grammar Translation Method (GTM), beingeay traditional method is one of
the oldest methods. This method aims the translatidhe texts written in target language

into the native language of the learners. Teachowabulary in the target language is also
important for this method.

Today approaches, methods and techniques to ikcreativation of the students
and encourage the students to learn a foreign tayeyare needed. Therefore, one of the
factors that will be effective in foreign langudgarning and teaching process is the use of

technology since it motivates learners for learrarfgreign language.



Adiyaman (2002) states that radio, television, etdss, CDs and DVDs are one
way of technological equipment but emails, commjtérteractive radios and television
programs, teleconference and internet conferences t@o ways of technological

equipment which can be used in the foreign languagsrooms.

Using technology in the foreign language classo&@s a number of advantages

for the learners. These are:

1. It provides opportunity for the learners to itlignthe real world in the classroom

setting.

2. It is helpful to motivate the learners for tloicse.

3. Films, music and different materials help thedshts to improve psychologically

and socially.
4. It enables the students to be active in thedagg learning process.
5. Students can follow their own performance duthgglanguage learning process.
6. It helps students to be free and courageous.
7. It can develop students’ each skill in the alasms through real communication
provided by technology.
Urey 2001 ; Geniiter 2009; Wang 2004).

Kang (1999) mentions that using computer &otiriology in language classrooms
provides opportunities for learners to understamé treal life and meaningful
communication.

Moreover, a case study carried out in Intemdtnglish Program at the University

of lllinois about technology implementation andeiguation for the instruction in the

foreign language classrooms concluded that “tedyylbased courses met students



expectations” about language learning and devel6gedlents’ oral and written work in
online” (Warschauer & Meskill 2000:21-24).

In the light of the information above, thisudy aims to find out that using
technology in foreign language classroom has atge#act on the motivation level of
foreign language students.

1.2 Purpose of the Study and Research Questions

This study aims to find out the effects of the temlbgy usage on the motivation
level of students in the foreign language classmoMoreover, how students’ their
previous English grade affect their perceptions atidudes towards English language,
learning English language, learning target cult@med technology usage will be
investigated. Finally, the relation of students’tivation level to their English grade will

be examined.

Research Questions:

RQL1: Is there a significant difference betweenldaners with whom technology is used
and the learners instructed by traditional methemhrding the effects of pre-test results on
the motivation level of the students?

RQ2: Is there a significant difference betweenldaeners with whom technology is used
and the learners instructed by traditional methmacerning the effects of post-test results
on the motivation level of the students?

RQ2a: Does English graaé the learners have an effect on their attitudesatds English

language?



RQ2b: Does English gradd the learners have an effect on their attitudestds learning

English language?

RQ2c: Does English grada# the learners have an effect on their attitudesatds learning

target culture?
RQ2d: Does English gradé the learners have an effect on their motivalewel?

RQ2e: Does English gradef the learners have an effect on their attitudesatds

technology usage?

1.3 Significance of the Study

The use of technology in the foreign language otesas has a number of benefits
that cannot be ignored and motivates the studentsarn a foreign language since it
provides interesting and authentic materials farheskill in the language learning and

teaching process.

This study will be useful for English language imstors who teach foreign
language in the vocational schools in a universitige it will show how the technology
usage affects the motivation level of foreign laage students. It will also provide how
students’ previous English grade affects their wadton and attitudes.

1.4 Assumptions of the Study

In this study it is assumed that the students @tgdyn Tourism and Hotel
Management Programme $arkdy Vocational School of Namik Kemal Universitgve
positive attitudes towards learning foreign languagd the use of technology increases

their motivation level.



Moreover, that the scale used in this study toectltlata is valid and reliable and
the students participating in the study will answee questions in the questionnaire

honestly and sincerely are assumed.

1.5 Limitations of the Study

There are some limitations of this study. These are

1- This findings of study relied on a questionnaivBich may not reflect the whole

perceptions and attitudes of each student.

2-The study was conducted in four weeks experimatht a pre-test and a post-test which

means a limited time.

3-The study was conducted in Tourism and Hotel Mangent Programme dfarkdy

Vocational School in Namik Kemal University. Themed, the results cannot be
generalized into other universities or even foreothrogrammes of vocational schools in
Namik Kemal University. It is likely to state thdte results would be different in the

faculties of other universities.

1.6 Organization of the Thesis

This thesis has been prepared as fiapteins.

Chapter One consists of a brief background of toelyswhich is followed by
purpose of the study and research questions. Therhapter continues with significance,

assumptions and limitations of the study. Findtly brganization of the study is provided.

Chapter Two discusses the crucial theories ofivation which is put forward by
different scholars and researchers and its relevamdhe language learning. Then, the

methods and approaches used to teach a languagegtlout the human history are



discussed. Finally, the significance of technolagyanguage learning and its effects on
the motivation of the students are stated.

Chapter Three presents the methodolmigyhe study which includes setting,
participants, instruments, procedure, and the aaddysis of the study.

Chapter Four gives information about the findigshe study, reports answers
which are found out for the research questionshefstudy and discusses the findings of

the study.

Chapter Five includes the results of study andctreclusions which are infered

from the findings of the study. Finally suggesti@re presented for further researches.

1.7 Chapter Summary

This chapter presents a brief literature reviewualdechnology usage in language
teaching and its relation to motivation. Also, tharpose of the study, the research
questions, significance, assumptions and limitatioh the study were discussed in this

chapter. Finally, the scope of the study is stated.



CHAPTER Il
LITERATURE REVIEW

2.0 Introduction

In this chapter review of literature based on t&earch study is presented as two
parts. The first part focuses on the definitiommaitivation, types of motivation, theories of
motivation and motivation in foreign language ctassns. The second part discusses the
history of the technology, technology usage inlémguage classroom and advantages and
disadvantages of technology usage in foreign lagguéassrooms.

PART |

2.1 Motivation

2.1.1 Understanding Motivation

The concept of motivation which hagmattracted attention of many educators
and scholars in recent years has passed througkatdgal of different interpretations and
come to be used in different ways by different pegince theories of psychology have
changed and it is a very complex phenomenon withynfacets. (Gardner & Lambert
1985; Williams & Burden 1997; Dornyei 1998; Masld®87; Harter 1981; Crookes &
Schmidt 1991).

For example Kleinginna and Kleinginna (1981 citedNang, 2006) presented 102
statements about the construct of it. Thereforengia simple definition of motivation is
not possible. However, it can be said that the vated person is goal directed, expends



effort, is persistent, is attentive, has desireanfs), exhibits positive affection, is aroused,
has expectancies, demonstrates self-confidenckeeféehcy), and has reasons (motives)
(Gardner and Malntyre 1992).

Like Gardner and Malntyre (1992), Masgoret and Gard(2003:128) state the

characteristics of motivated individual.

“The motivated individual expends effort, is petsnt, and
attentive to the task at hand, has goals, desirésaapirations,
enjoys the activity, experiences reinforcement fisuacess and
disappointment from failure, makes attributions a@mning
success and/or failure, is aroused, and makesfisteategies to
aid in achieving goals. That is, the motivated wdlial exhibits
many behaviors, feelings, cognition etc. that treiviidual who

is unmotivated does not”.

To underline the importance of motivation in langedearning Oxford and Nyikos
(1989:249) state that motivation “was the singlestrmowerful influence on the choice of

language learning strategies...”.

Similarly Dérnyei and Csizer focus on the significa of motivation and they state
“without sufficient motivation, even individuals thithe most remarkable abilities cannot
accomplish long-term goals, and neither are appmtgprcurricula and good teaching
enough to ensure student achievement” (DornyeiGsider 1998:203). This reflects that
motivation is related to success in language legrand it is also the most important factor
in educational success in general. However, itoskmown whether it is the motivation
which provides successful learning or the succédsfarning provides motivation or

whether the other factors affect both of them.

Shekan asks “are learners more highly motivatedumssxthey are successful, or are
they successful because they are highly motiva{&tiigkan 1989 in Lightbown and
Spada 2003:56).Therefore, it can be said that dheeaf motivation on foreign language

learning is complex and confusing phenomenon tda@xgimply and easily.



In trying to make sense of the concept of motivatalistinguishing between a three

- stage model of motivation will be helpful.

Figure 2.1 An interactive model of motivation (Wiliams & Burden, 2000: 122)

SOCIAL CONTEXT

REASONS

USTAININ DECISION
EFFORT

According to Figure 2.1, first of all there ar@asens to undertake for a particular
activity (Williams & Burden 2000). Moreover, Wang006) supports that there are both
internal and external factors which will make thewn sense differently for different

individuals. In that each individual has differeeasons while taking a decision.

Second, it involves deciding to do something. Uahfd005) asks what makes

people choose something and invest time and energy.

Third, people need to sustain their effort to de #ctivity. Therefore, as they are
simpler terms, the first two stages of this modeagons for doing something and deciding
to do something) may be called initiating motivatid he other stage in which effort and

time are needed may be called sustaining motivgtatiiams & Burden 2000).
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Similarly Gardner (1985) emphasizes “motivationdlves four aspects, a goal,
effortful behavior, a desire to attain the goal #brable attitudes toward the activity in
question” (Gardner 1985:50). Within Gardner’'s maefébrt is the energy or the time spent
studying the language .Desire refers to how munbguage learner wants to be successful
in the language and the affection of the learnbosvs the learner's emotions with regard
to language.

In addition, the dimension of motivation has tenttetde stated in dichotomy. That
is, learners are driven by either instrumentalnéegrative motivation (Gardner & Lamber
1972).

Instrumental motivation is characterized by theirdeto get something practical
from studying the foreign language. It means leaynlanguage is for the sake of
something (Gass and Selinker 2008). It is typi¢dbeeign language learning where little
or no social integration of the learner into a camity using the target language takes
place, such as in a foreign language classroomurkel. The learner's purpose in
language learning is more practical, such as mgetirequirement for school or university
graduation, applying for a job.

On the other hand, integrative motivation is chamazed by the learner’s positive
attitudes towards the target language group andesomo play when one desires to
become a part of a community that uses the taaggulage in social situations (Fei 2005;
Spolky 1969).

Integrative motivation has been found to sustangiterm success when learning a
second language. It is thought that students wharast successful when learning a target
language are those who like the people that speakanguage, admire the culture and
have a desire to become familiar with or even irgginto the society in which the
language is used (Falk 1978 in Norris-Holt 2001)erEfore, integrative motivation is a
key component in assisting the learner to devedmpeslevel of proficiency in the language
(Fei 2005). However, there aren’t many opportusitier Turkish who learns a foreign

language to use it in daily life as Turkey is a wlargual and mono cultural country.

While both integrative motivation and instrumentabtivation are important

elements of success, the integrative motivatiotagus long term success when learning a
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foreign language. A study which was carried outtiwenty Japanese students at the
beginning level of intensive English language cewsa UK university asked them to give
four major reasons to be motivated for learninglishg The study result showed that two
kinds of motivation for learning English can be gested: integrative and instrumental
motivation (Gardner and Lambert 1972). But lates iftound that integrative motivation is
continually linked to successful foreign languagarhing. However, Lukmani (1972)
found that instrumental motivation of Marathi-speakindian students learning English in
India affected their scores more than integrativetivation in the test of English

proficiency.

Besides, Brown suggests that both instrumental iatebrative motivation are
equally important and he adds “learners rarelycselre form of motivation when learning
a second language, but rather a combination of boéntations” (Brown 2007:171). He
gives the example of international students stayinthe United States, learning English
for academic purposes while at the same time wgshin become integrated with the

people and culture of the country.

Au (1988) reviewed 27 different students to invgestie which types of motivation
affect students more. He found that it was ambiguouhat this dichotomy is based on not
only cultural beliefs but also numerous ambiguitidsich make it difficult to attribute

foreign language success to certain integrativasirumental causes.

According to Crookes & Schmidt (1991) who disctise concept of motivation
under two sub-titles as intrinsic and extrinsic wation, intrinsic motivation is defined as
performing an activity for itself. In other wordsjs the situation of receiving pleasure and
satisfaction from what one does. The other terthespreferences of individuals to engage
in an activity not for its own sake but for a redar a better position (Csikszentmihalyi &
Nakamura 1989).

However, performed different actions in daily lIfech as going for school, reading
book, watching the news or wearing uniform at sth@s a student are not always done
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because of just motivated intrinsically or extraaly ( Williams & Burden 2000). They

can both affect our actions, there is not preciferédnce between them (Wang 2006).

Besides, Harter (1981 in Willams and Burden 2000) Ii#stinguishes five different
dimensions of these two types of motivation as tesiers motivation as the opposite

ends of a continuum. He puts forward these foll@sin

Figure 2.2 Dimensions of intrinsic and extrinsic movation (Harter 1981 in Willams
and Burden, 2000:124)

INTRINSIC EXTRSIC
preference for challenge VS refgrence for easy work
curiosity/interest VS pleasing teacher/ getting grades
independent mastery VS dependence on teacher in figuring out problems
independent judgement VS eliance on teacher’s judgement about what to do
internal criteria for success  vs external criteria for success

The studies which have been carried out in Japdm fereign language learners
show that learners are motivated during the legrpimcess on the same dimension both

intrinsically and extrinsically (Niitsuma 1992).

Threadgill (2006) adds contributive motivation aredational motivation to this
extrinsic and intrinsic motivation. According tonmi contributive motivation is that the
willingness to act is based on the benefits thatimalividual thinks other people will
experience. For example contributing to a projeetyse, or group due to a sense of

altruism, moral norms, or reaffirming their beliessthe motivating factor.

On the other hand, relational motivation is tha willingness of an individual to
act stems from the expected impact that the behdas on the relationship between
him/her and the person that the action affectsefaal norms play a large part in this type
of motivation, causing individuals to try and mestpected relationship norms. For
example it includes impressing boss, pleasing @&downe, fulfilling religious rituals
(Threadgill 2006).
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The concept of motivation and different aspectst ¢tfave been discussed so far.
The theories of motivation are going to be presgmehe next part.

2.1.2 Theories of Motivation

Different theories of motivation have been suggeksieer thirty years and three
different perspectives have emerged following tlsohical schools of thought. They are:
Behavioral theory, cognitive theory and construstitheory.

In the behavioral perspective, motivation was akm@d in terms of how animals
behaved in order to meet their basic biologicaldse@ow this was reinforced when those
needs were met and how this reinforcement spreath& events and activities as most of
the early studies were based on behaviors of tlmads in laboratories (Williams &
Burden 2000). It is quite related to the simply theticipated of reward. Therefore,
according to Wiseman and Hunt (2008:52) “behawnoridoes not focus on what
necessarily may have been changed in the leamménd but on that which can be seen”.

An extension of these early views was based upenidéntification of a whole
range of basic human needs. Murray (1938 in Wilia8nBurden 2000:113) identified a
large number of human needs such as our need &rstadd or make sense of our worlds
as well as biological needs. Murray defined motoratas the press which releases the

tension and satisfies the needs.

Brown (2007) supported that motivation is drivencdugse of taking positive
reinforcement or achieving further reinforcemergsifles, Skinner, Pavlov, and Thorndike
put motivation of human at the center of their tieoand they say people are motivated

and perform an action to take a reward.

Similarly Wiseman and Hunt (2008: 52-53) emphadizat reinforcement and

punishment are important in the behaviorism ang state “ a reinforcer is something
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given or a consequence that adds to the frequentyloences the length of a behavior”
and “ punishment is the process of using punisteedecrease behavior”.

From the cognitive perspective, motivation has ingoice on the choices or
decisions of people which cause how they behave taedefore, have control over their
actions (Vroom 1964). Therefore, it can be said #ions are performed after being
aware of the probably outcomes of what is decidedbtin cognitive view whereas actions
are seen as at the mercy of external forces sucemasds according to behaviorist view.
Weiner (1990) also points out that behavioral thesotend to focus on extrinsic motivation

(i.e. rewards) while cognitive theories deal witkrinsic motivation.

Like Vroom, Ausubel (1968 in Brown 2007:169) stas®s needs which provide

motivation to perform an action.

1. The need for exploration, for seeing “ the othatesof the

mountain”, for probing the unknown

2. The need for manipulation, for operating — to us@niger's

term- on the environment and causing change

3. The need for activity, for movement and exercis#h physical

and mental

4. The need for stimulation, the need to be stitedlaby the

environment, by other people or by ideas, thougirtd,feelings.

5. The need for knowledge, the need to procesdrdechalize the
results of exploration, manipulation, activity, astimulation, to resolve
contradictions, to quest for solutions to probleamsl for self-consistent

systems of knowledge.

6. Finally, the need for ego enhancement, for #iete be known

and to be accepted and approved of by others”.
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However, two people who set a goal in order torearforeign language for
themselves cannot be successful at the same IBwel.might overcome each difficulty
while learning language such as different pronurariaand vocabulary or different culture
whereas other will be fed up easily and give upnieg and this is explained with the
attribution theory. This theory proposes that eviadividual tries to explain success or
failure of self and others by offering certain fétions.” These attributions are either
internal or external and are either under contraiat under control (Heider 1958; Weiner
1974).

While teaching or learning a language, it is praninto help the language learner
to develop a self-attribution explanation of effdftthe person has an attribution of ability
as soon as the individual experiences some diffesiin the language learning process, he
or she will decrease appropriate learning behaVidhe person has an external attribution
there is nothing to be done by the individual whearning problems occur (Abisamra
n.d.).

Constructivist view of motivation deals with notlpnndividual personal choices
but also social context within a cognitive framelwbteach person is motivated differently
and it will act on his or her environment in wakiattare unique” (Brown 2007:169). Table

2.1 summarizes theories of motivation below.

Table 2.1 Three view of Motivation (Brown 2007:170)

Behaviorist Cognitive Constructivist

Anticipation of reward
Desire to receive positiv]
reinforcement
External, individual

forces in control

Driven by basic huma
eneeds(exploration,

manipulation, etc.)

Degree of effort
expended
Internal , individual

forces in control

nSocial context
Community
Social Status
Security of Group
Internal, interactive

forces in control
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Therefore, according to behaviorist theory rewatdctv will be had at the end of
the activity is important to be motivated. Howevengnitive theory emphasizes the
individual needs to be motivated while in constinist view “an individual’s motivation is
also subject to social and contextual influences thiese will include the whole culture
and the social situation as well as other peopM/illiams & Burden 2000: 120). For
example one from high school may be unmotivatedeAbarning a foreign language since
he or she fails to see the rewards and connectetireing the language to the social

context where it will be useful.

Gardner (1982 in Norris-Holt 2001) states in hizigeeducational model that
social and cultural milieu, individual learner @ifénces, the setting or context in which
learning takes place and linguistic outcomes aternelated with language learning.
Additionally, the social environment in which peepive will determine the beliefs about
the other culture and language and it implicitlfeafs learners’ attitudes towards learning
a foreign language (Ellis 1997). On the other haittaham Maslow (1987) puts forward
a theory which concerns a unified hierarchy of wdlial needs that naturally motivates
people.

Figure 2.3 Maslow’s Hierarchy of Needs

actualiza-
tion

/ Esteem needs \
/ Social needs \
/ Security and safely needs \

/ Physiological needs \
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The hierarchy shows the individual’'s progress ireting needs. However, social
needs, esteem needs and self-actualization aretldirelated to the community, which

needs interaction with the other people in theedgci

The term motivation is a complex phenomenon whia$ Ibeen defined by various
scholars and educators differently over thirty gedBome of them define it from the
behaviorist view while others define it from cogwat or constructive perspective.
However, all of them agree that the most imporfantor in foreign language learning is
motivation while there are other factors that affde success in the foreign language
classroom such as age, gender or aptitude. How@vés, ambiguous which type of
motivation affect students’ language learning m@Bardner and Lambert 1972; Brown
2007:171).

2.1.3 Maintaining Students’ Motivation in the Foregn Language Classroom

Motivation is the key point in the settings of éan language classrooms as it is
different from learning other subjects. Reece & k#al(1997) stress that a less able
student who is highly motivated can achieve greatercess than the more intelligent

student who is not well motivated.

Besides, motivation depends on the social inteyadietween the teacher and the
learner. To be able to create an effective learmingronment having highly motivated
students necessitates strong interpersonal andl sot@raction. That is, language belongs
to a person’s whole social nature as Crookall amtb@ (1988:136) states “learning a
second language is ultimately learning to be anatbeial person”. Therefore, one who is
learning a foreign language should adapt himseHlavself to new society and culture and

success will come then.

It is known that it will be difficult to teach foign language in a learning
environment where learners do not have any desirkedarn (Gomleksiz 2001). In the

language learning process teachers also can makeletirning environment more
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interesting and more relevant to students’ age lewdl of ability. They can create
supportive and non-threatening atmosphere (Lighth&$pada 1999).

The most useful perspective for teachers to tat@ donsideration is what aspects
of motivation can be changed and focuses on cigaticcessful experiences which will
enhance motivation (Hedge 2008). Ellis (1993) atihdd there are needs to explore the
factors involved in motivating foreign languagertears to do tasks. He also suggests that
it would be worth creating a checklist which is paeed by the language teachers and
shows the ways to motivate learners in the classsodiedge (2008: 24) suggests a list

beginning like this:

-Give some time to considering group dynamics and

how to build cohesiveness within the class

-Make sure that there is sufficient variety of ihpu
(listening, reading) of pace and intensity, of
interaction, and of activity to allow learners tonk in
their own style and with their own strategies.

-Show awareness of differences in motivation, in
emotional responses, in strategies, etc. and eageur

learners to build awareness of their own preference

-Acknowledge that language learning is a serious
endeavour requiring perseverance and involving

anxiety, and be sure to give reassurance.

This checklist will be helpful for the teachersdbserve students’ motivation in the
language learning process. However, there migtgdmee individual differences and they
play a significant role in language learning. Hérere is challenge for language teachers
how to enable different learners who have differedividual characteristics and cultural
background. They can overcome this problem witkilfiity in materials design or variety

in skills work or classroom interaction. Crookes échmidt (1991) point out some areas
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which will increase the levels of motivation amaihg students. They include motivating
students into the lesson, varying the activitiask$, and materials and using co-operative

rather than competitive goals in the language chasss.

PART I

2.2 Technology

2.2.1 Technology in Education

Reagin (2004:1) defines “technology is all thataxgs the capacity of man, paper
clips and staples are forms of technology becabsg expand the capacity of man,
however, paper clips and staples are “low-techicamileo, and computer driven tools are
considered as “high tech”, or commonly called ttexhnology”. He also adds that most of
the people have an e-mail address or they know edmaail is and games from CD ROM

or power point presentation can be used here agigwhere.

Like Reagin, Bruce and Hogan (1998:270) point tat t'as technologies embed
themselves in everyday discourse and activity,reoas thing happens. The more we look,
the more slip into the background. Despite ourndéitte, we lose sight of the way they
shape our daily lives”. Therefore, it can be shia technology is a part of our lives and it

undoubtedly affects language learning and teachsngell.

Similarly Lin (2010:2) stresses that “technologi@dvancements have deeply
affected the methodology of education in general &reign or second language in
particular in which computers are at the hearhaf process”. In addition, students expect
their teachers to use technology in the languagesoboms since it surrounds our daily
lives (Brinton 2001). However, a problem appears feachers. This is the

“Technophobia”.
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Reagin (2004) explains this term as being afraidsifig technology. Teachers may
be technophobes and they do not know how technatagymake their job easier and help
them become better educators. In fact, they neevatuate new technology and adapt it
into their classes since “effective teaching depend flexible access to rich, well-
organized and integrated knowledge from differenmdins, including knowledge of
student thinking and learning, knowledge of subjeatter, and increasingly, knowledge of
technology” (Koehler & Mishra 2009:61).They alsgae that teaching with technology is
really complicated to apply them in the classrocasilg as most of the technologies are
newer and digital since most of the teachers gtaduand started teaching at a time when
educational technology did not develop as it isafodAnd Wentzel and Wigfield
(2009:633) claim that “fewer studies have expldesthers’ sense of efficacy for teaching

about technology or their efficacy for managingsst@aoms with technology”.

Koehler & Mishra (2009) support the idea that ¢hehould be three components
which provide better teaching with technology. Thage: content, pedagogy and

technology.

Figure 2.4 The TPACK framework and its knowledge cmponents (Koehler &
Mishra 2009:63).

Technological
Pedagogical Content
Knowledge
(TPACK)

Technological
Knowledge
(TK)

Pedagogical
Knowledge
(PK)

Technological
Content

Knowledge

(TCK)

Technological
Pedagogical

Knowledge

(TPK)

Content
Knowledge
(CK)

Pedagogical
Content
Knowledge

Contexts
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Figure 2.4 shows TPACK (Technological Pedagogicaint€ént Knowledge)
Framework which is developed by Koehler and Misfik@ehler & 2008; Mishra &
Koehler, 2006). But it is first put forward as degtion of PCK (Pedagogical Content
Knowledge) by Shulman’s (1987). In Figure 2.4 cahtehowledge is what teachers know
about their subjects that they are going to teRellagogical knowledge is the knowledge
of approaches, methods, theories and techniquest abaching and learning process.
Lastly technological knowledge cannot be definaapdy but it is defined as understanding
information technology well enough to apply it abnw and in everyday lives. It always
needs adaptation to the changes in informationntolgy. Thus, it needs deeper
understanding and mastery of information technol@¢C 1999).

In the classroom setting the TPACK framework witbmote teaching and learning

process and provide technology integration withdterses.

2.2.2 Technology in ELT Classes

2.2.2.1 Media in ELT classes

Oxford Wordpower Dictionary (2001:420) defines ‘thiee is television, radio and

newspaper used as a means of communication”.

Signes (2001:123) points out in her article thahéw students come to school, they
have already learnt a great deal from TV, raditerimet, etc., a fact that we should not
ignore but take advantage of it. There is pradiicab way of avoiding the mass media.
They are part of our life”.Therefore, it can bedstiat using media has lots of advantages

for foreign language teaching.

Similarly Brinton (2001:460) emphasizes that “...nsetave always facilitated the
task of language learning for both instructed aod-imstructed learners. Just as children

learning a first or second language grasp the mgaaf words from the objects that
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surround them, non-native speakers (both insidecartside the classroom) make use of
here and now or objects in the immediate environrteeprocess incoming speech”.

There are a number of media which are used in gordanguage teaching
classrooms. They are classified by Brinton (2004 )nantechnical media and technical

media which are displayed in Table 2.2.

Table 2.2 Nontechnical Media and Technical Media (Bnton 2001:462)

Nontechnical Media Technical Media
Blackboards/whiteboards Record player
Magnetboards/flannelboards/pegboards Audiotapeeplacorder
Flashcards/index cards CD player/recorder
Wall charts Radio
Posters Television
Maps Video player/recorder
Scrolls Telephonel/teletrainer
Board games Overhead projector
Mounted pictures/ photos Filmstrip/film projector
Cartoons/line drawings Opaque projector
Objects/realia Slide projector
Pamphlets/brochures/flyers/menus Computer
Equipment operation manuals Language lab
Puppets Computer lab
Newspapers/magazines Multimedia lab

Self Access center

Nontechnical media which is shown in Table 2.2 domeed electricity and can be
used easily as they do not have much technicaliress. Each school can afford them and
find them easily. The other one is technical medch need electricity and knowledge

and skill to use it. They are expensive and eabbaacannot afford them. However, they
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create authenticity in the foreign language classi® and they motivate the learners as
they see and understand the outside of the classroo

Brinton (2001) mentions that today foreign languaggachers integrate
technological innovations into their classes altffouhey do not abandon the use of
traditional tools. Moreover, Signes (2001) statest using media in the foreign language
teaching is not just a material but they are atgmstto motivate students, promote their
learning and reach all students in the classroormn hdwe different types of language

learning styles.

2.2.2.2 Video (VCD, DVD or CD) in ELT Classes

Marsden (1991:51) defines that video is combinatibtsound and vision. “on the
visual side, there are people, objects and thairadteristics; there is movement, color and
shape. On the soundtrack, we have music and effectsell as language. In other words,
while watching with a video, foreign language stugecan hear and see how the language
iIs used in a real context. Their listening and EBpepskills can improve and they are

helpful for visual and auditory learners.

In foreign language classrooms, different typesidéo recording on VCD, CD or
DVD can be used. They are categorized by ShemadBj28s drama video (films, soaps,
sitcoms, etc), documentaries, TV news and weathkscussion, interviews, TV

commercial, sports programmes, talk shows, gamesheducational films.

Marsden (1991) lists the purposes of video usinfpreign language classrooms

and related tasks for them.

1. For Comprehension
Tasks:
a) Gist questions

b) Recognizing emotions
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c) Sentence re-ordering
d) Prediction

2. For Language Development/Revision

3. For Presentation

4. Using Video as a Model
Tasks:

a) Repetition

b) Imitation

c) Chanting

d) Singing

e) Re-enactment

5. For Getting them to talk
Tasks:

a) Sound only

b) Silent viewing

6. For Springboard for Activities
Tasks:
a) Drawing
b) Writing
c) Role play
d) Models
(Marsden 1981-54)

Harmer (2002) also states the reasons why foreigguage teachers use video in

their classrooms.

1. to make their students see language —in-use

2. to create cross cultural awareness



25

3. to foster students creation
4. to motivate students

Rammal (2005) agrees that video provides authemtderials for the foreign
language teaching and learners see the real waddnative speakers’ interaction with
each other and their body language while they anencunicating. It is a valuable material

particularly for the students who do not have amgnce to go abroad and stay there.

As seen above videos in foreign language teactandge used for different reasons
and purposes but using or not using them depentisedioreign language teachers.

2.2.2.3 Computers in ELT Classes

Sokolik (2001:477) states that “with the new tedbgees there has been an
attendant interest in applying these technologietheé educational arena”. One of these
technologies which is used widely in the educabtormn the foreign language teaching is

computer.

Using computers in foreign language teaching datek to 1960s when CALL
(Computer-Assisted Language Learning) appearedntb dut how computers could be
used in foreign language teaching. But at that tav@mputer was an “aid for language
teaching, rather than a tutor because of its lanftenctionalities”. In the early of 1990s
with the development of internet and computer tetdgy, “computers became more
powerful and sophisticated” and they were stari@dbé used for lots of “purposes”
(http://flteaching.wikispaces.com/Technology). Sdko (2001:478-485) notes that
“adaptive testing, corpora and concordancing, cderpmediated communication such as
e-mail, chat, muds and moos and multimedia prodoctsuch as digital video,
hypertext/web-based stories” are the things thamprders can do easily. In addition,

computers provide teachers or lecturers to make phesentation using power point.
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“Presentation softwares, such Bewerpoint can be used to prepare
lectures and to simulate conversation in the sedanguage. Individual
slides can present content, images to describgyestions for reflection.
Presentations can be viewed by the whole class anéoge screen, or
students can view them on individual computers hbgirt own
convenience”.

(http://flteaching.wikispaces.com/Technology).

However, there are lots of things that computersioaido. “translation, providing
appropriate feedback to learners, voice recognitoammar checking and essay marking”
are the things that computers cannot perform irfdhreign language teaching and learning

(Sokolik 2001: 478-485).

2.2.3 A Brief History of Technology Usage in Languge Teaching Methods

Brown (2007:17) claims “as the schools of thouigétte come and gone, so have
language teaching trends waxed and waned in paytlamherefore, new teaching
approaches and methods surpassing the previousamgetaking the good and positive

sides of them have appeared.

Mitchell and Vidal (2001:27) depict this situaticas “that of a major river,
constantly flowing, fed by many sources of watewvens, streams, springs in remote

territories, all fed by rain on wide expanses ofiffa

The first method which is used in language teachsxgsrammar Translation
Method (GTM). This method was based on translatiom the language which is taught
to the native language of the learner or the taaekplained the grammatical rules and
students performed translations (Warschauer& MegKi00). But Brown (2007) states
that Grammar Translation Method did not promoterees’ communicative skill in a

language.
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Prator and Celce-Murcia (1979 in Brown 2007:16elisthe characteristics of this
method.

1. Classes taught in the mother tounge; littleafsbe L2

2. Much vocabulary taught in the form of list oblisted words

3. Elaborate explanations of the intricacies ofrgraar

4. Reading of difficult classical texts begun early

5. Texts treated as exercises in grammatical aisalys

6. Occasional drills and exercises in translatemgfences from L1 to L2

7. Little or no attention to pronunciation

In this method blackboards and pencils were useedamsiological devices. These

devices were characterized by specificity. For eplama pencil is for writing and a

blackboard is for the one-way transmission of infation that method implied. That is,

they have transparency of function (Warschauer&Kkille2000; Koehler & Mishra 2009).

Technology which could be used in the languagesobasn was not so complicated as

today.

After Grammar Translation Method, a new method whg Audiolingual Method
(ALM) appeared.

Brown (2007:17) claims that “one of the best exaspbdf both the cyclical and
fluvial nature of methods is seen in the revoluignAudiolingual Method (ALM) of the

late 1940s and 1950s”.

Larsen-Freeman (2000:35-44) summarizes the prexipl Audiolingual Method.



28

1. It is an oral-based approach and the purposelearn how to use the language

for communication.

2. It emphasizes vocabulary acquisition throughosype to its use in situations. In
other words, the learning of a foreign languagaukhbe the same as the acquisition of the

native language.

3. It drills students in the use of grammaticalteene patterns.

4. It has a strong theoretical base in linguisticd psychology.

5. In this method language learning is a procesgbit formation. That is, students
have to repeat the vocabulary and the sentendearta

Audio-tape was only perfect device which was usedte audio lingual method to
provide repetition and practice the drills and B7Qs and 1980s audio lab was used to
perform the drills. That audio lab was used foretéjwe drills not for the communicative
meaning (Warschauer& Meskill 2000)

In 1980s and 1990s a new term appeared. It was Qoicative Language
Teaching Method with which “many of the pedagogailings and rivers of the last few
decades are appropriately captured” (Brown 2007:H8)also adds that Communicative

Language Teaching Method is a perfect combinatigrevious methods.

Larsen-Freeman (2000:121-128) lists the princigie€ommunicative Language
Teaching Method.

1. It makes communicative competence the goal afguage teaching.
Communicative competence is knowing when and hosatowhat to whom (Hymes 1971
in Larsen-Freeman 2000: 121).
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2. In this method authentic language used in a eceatext is provided for the
foreign language setting.

3. Process of communication rather than just mastdr language forms is

emphasized.

4. Students learn the grammar and wdeap form the function, situational

context, and the roles of the interlocutors.

Warschauer & Meskill (2000:3) indicate in their dyuthat communicative
language teaching method emphasizes the studemtslvement in the course since
foreign language teachers prefer using “authenticeaningful and contextualized
materials” in their foreign language classroomseyftalso state that communicative
language teaching method requires the integratibrteochnology into the language
classroom since it has the general communicateedtrand authentic, meaningful and
contextualized materials. CDs, DVDs, internet, nzags newspaper, computer, web
pages, power point presentation and projectorsharether things to use as a material or a

tool in communicative language teaching method.

While communicative language teaching method wasgbapplied in foreign
language classrooms, a new approach related taidgegteaching appeared with the
development in computer technologies and inteihet.called CALL (Computer Assisted
Language Learning). Although computers have beesd us language teaching since
1960s, 1990s were the years when the languageetsastarted to have computers and use
them in their classes. Since 1960, not only CALIls lhh&en used for the application of
computer in the foreign language class but diffeeemonyms have also been used for the
application of computers in language teaching a&adning. Hall (2011:33) lists some of

them.

CAIl — Computer Assisted Instruction
TELL-Technology Enchanced Language Learning
WELL- Web-Enchanced Language Learning
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However, today the most known acronym for the aagilon of computer in foreign
language classroom is CALL. According to ChapeR81Q in Hall 2011: 33) “CALL
refers to a variety of technologies uses for lagguéearning including CD-ROMs
containing interactive multimedia and other languagxercises, electronic reference
materials such as online dictionaries and gramieckers, and electronic communication

in the target language through email, blogs andsiik

Jones (1983) states the advantages of use of CAldnguage teaching.

1. Tests and practice exercises on computer can teaglish as well as test.

2. It provides students individuality.

3. It gives instant feedback to the students.

4. It decreases teachers’ burden as dhehers have to provide interesting and
motivating materials for the students.

CALL is also used in foreign language teaching

1.  To reinforce what has been learnetie classrooms.

2. To be used as remedial to help learners with lun@@guage proficiency.

3. For experiential learning, motivation, enhancingidsint achievement,
authentic materials for study, greater interactiodjvidualization, independence
from a single source of information and global ustiending.

( http://en.wikighia.org/wiki/Computer- assisted_language_learning)

Computers bring real world to the classroom. Ineotlwords it provides

authenticity. Students can learn the language ftloennative speakers. It will be really

helpful “if they are living and working in a cougitiwhere there is limited access to
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English-language materials, then they are probdblighted at all of the resources that

they can access via the internet” (Linse 2005:199).

2.2.4 Advantages and Disadvantages of Technology

Rost (2002:1) states the importance of technolegge in the language classroom

with the following statements.

1. giving students real opportunities to learn dmelping them learn more

effectively

2. increasing the enjoyment of language learning

3. improving students’ ability to become betterguage learners

4. making our own teaching more enjoyable andardimg

Similarly Rost, Brinton (2001: 459-463) summaritles advantages of technology.

1. It provides a tool for students to create amsion of language

2. It enhances language teaching since studentnchdaily practice of language.

3. It helps us to motivate students by bringirgjiee of real life into the classroom

and by presenting language in its more completentonicative context.

4. It provides a density of information and ricesef cultural input which cannot

be possibly used in the language classroom witteminnology.

5. It provides contextualization and a solid pooft departure for classroom

activities.
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6. It reinforces the students for the direct relatbetween the language classroom

and the outside world.

7. It helps us to address all students who haverent learning styles.

8. It stimulates communicative inteiact

9. It aids teachers in presentations as they sartime efficiently. That is, students
can process the information more readily (Molli€Q in Brinton 2001:462)

10. It helps students call up their prior backgmbikknowledge in the language
learning process since we learn new informatiosdanning our memory banks for related

knowledge.

In addition to the advantages of using technologyhe language classrooms for
teachers and learners, teaching foreign languagkersts how to use a computer to write
an e-mail and conduct a research on the Web esimigortant today while teaching them
how to write essays and magazine articles was itapba generation ago. This reveals the
significance of teaching information technologyheatthan using it just as a teaching tool

in language classrooms (Warschauer & Meskill 2000).

Like Warschauer & Meskill, Privateer (1999) emphasi that students should
prepare themselves after graduation by learningide information technologies and
enhancing their intelligence. According to Warsara& Meskill (2000: 11)

“Language educators now seek not only (or evencypatly) to teach
students the rules of grammar, but rather to Hedntgain apprenticeship
into new discourse communities. This is accomptistie@ough creating
opportunities for authentic and meaningful inte@ctboth within and
outside the classroom, and providing studentsabls for their own social,

cultural, and linguistic exploration”.
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Today language teachers’ duty is not just teacgnagnmar and vocabulary to their
students but also they have to educate their stside@nthe real life outside.

Although there are lots of advantages of usinghrietogy or teaching with
technology in language classrooms, there are sasaevdntages, as well. Gips, DiMattia,
& Gips (2004) point out that the first disadvantageusing technology in schools is the
cost of it. Buying computers, projectors, VCD or D\players will be difficult to afford

particularly for the low- budget schools.

Second, as Koehler & Mishra (2009) stated beftwday teachers do not use
technology properly and efficiently since they haalecady graduated or started their
teaching at a time when the educational technoldigly not develop as it is today.
Therefore, continually teachers need training albewt information technologies to apply
in their language classrooms and guide their leari®w to use them (Lai 2006).
Similarly Warschauer & Meskill (2000) indicates theachers have to spend much time to
constantly changing computer programmes and trfintb out the best way to use them

with the learners in the language classrooms.

Third, Lai (2006) emphasizes that computer programe not developed so much
about the language skills. They just deal with megdlistening and writing skills but not
speaking. Warschauer (1996 in Lai 2006:4) pointstbat a computer program should
ideally be able to understand a user’s “spokentlirgmd evaluate it not just for correctness
but also “appropriateness”. It should be able tagdose a student’'s problems with

pronunciation, syntax, or usage and then intelligasrecide among a range of options.

Lastly, Warschauer & Meskill (2000:13) claim thhete is uncertainty of results of
using technology since “...there is no single prehtd outcome for using computers,
anymore than there is for using books or librarié$Sing technology may demotivate the
learners. For example a successful language leamagrfail in an exam just because he

cannot know how to use a computer.

Warschauer & Meskill (2000) summarizes in theiticke that the integration of

technology into the language teaching-learning g@geds important since it fits with the
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new approaches in which learners are seen as detiugers not empty box to be filled.
Lai (2006) also agrees that language teachers tal® aware of the advantages and
disadvantages of new technology not to employwra@ng way and to have a great deal of

benefit while they are using it in their languagdgssrooms.

Alam (1999:23) emphasizes the importance of teawhde choosing and using the
material in foreign language teaching and he adeachers are in a position to make a
choice of audio visual aids”. Moreover, Lewis (2000 Hall 2011: 34) claims that

“technology is nothing without a teacher and a plan

It should not be ignored that integrating technglodo language classrooms needs
determined and patient in that it needs investnoéritme and money. Alam (1999:32)
mentions in his book that “... it must be realizhdttthey will ultimately prove beneficial
to the teaching profession” and he also adds “ & seriously wish to improve the
standards of language teaching in our countryrtsfimust be made in the right earnest to

spread their use”.

2.3 Chapter Summary

The first part discussed definition of motivatios ianeeds some clarity in terms of
what we actually mean by the term motivation, whfelstors contribute to a person’s
motivation and how they influence each other. Besidhow the concept of motivation has

changed along with the different theories of mdtovawas presented.

In the language learning process teachers are emiotiportant factors in terms of
increasing and maintaining motivation of studentaubing various activities and materials
and creating more supportive and co-operative i@ass atmosphere. Therefore, how

motivation can be sustained in the foreign languagssrooms was discussed.

Finally the second part of the review of literatym®vided information about the

importance of technology usage in general educatimahin foreign language learning and
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teaching. In addition, what kinds of technologicavice or tools have been used with
different methods through the history of languagaching was stated. Lastly the

advantages and disadvantages of using technologpragign language teaching were
presented.
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CHAPTER Il
METHODOLOGY

3.0 Introduction

This chapter gives a description of the methodolofgye study, and overall design
of the study, research questions, setting andicgahts, materials, data collection

procedure, development of data collection instrusiand data analysis.

3.1 Overall Design of the Study

In this study it is aimed to investigate the effeof the technology usage on the
motivation level of students in the language classrs ofSarkdy Vocational School in
Namik Kemal University. Besides, how English graok the students affect their
perceptions and attitudes towards English Languésgening English, learning target
culture, motivation and technology usage will bevestigated. For this reason,
experimental method was used for the study in whicle class was taught using
technology and technological equipment whereasr atlass was taught using traditional
method in a traditional classroom setting.

In the experimental class CDs, DVDs, power poimspntations, songs, internet
based activities related to class were used whitae traditional class the course book was

used as a material.

As a result of the pre-test it was justified tha tevels of these two classes were

equal.
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The participants were 45 elementary level stud€@& of them were in the
experimental group and 20 of them were in the abrgroup). And questionnaire was
administered in the native language (Turkish) @& garticipants (see appendix B) since
they were all elementary students and would prgbdialve problems to understand

English items.

The validity and reliability of the questionnaireen@ checked by the pilot study

since the questionnaire was adapted by the ressarch

Field (2006:1) defines that reliability “is the faihat a scale should consistently
reflect the construct it is measuring”. In otherrdsy when a questionnaire is administered

again, getting the same score shows the relialofitjuestionnaire.

There are a few ways to measure the reliability gfcale. But according to Field
(2006), Cronbach’s Alpha (a) is the most widelyduseorder to measure the reliability of
the scale and 0.7-0.8 is enough value to acceptisad scale in a research. As the alpha

value of the scale used in this study was 0.8%dgntbe said that it is reliable.

Moreover, the alpha value of subscales had to basumed to find out “internal
consistency reliability” which means “the homogéyeif the items making up the various
multi-item scales within the questionnaire” (D6rn2€03:110). Therefore, it can be said
that all of the subscales used in the researcbcispdable for the study as their alpha value
changes from 0.903 to 0.702 which is shown in T8udle



Table 3.1 Categorization and Alpha values of the ea category

38

Item Numbers Category Alpha valye
All items Whole gquestionnaire 0.891
Attitude towards English
1,2,3,4,5,6 0.702
language
Attitude  towards learning
7,8,9,6 10,11, 12 . 0.862
English
Attitude  towards learning
13, 14, 15, 16, 17, 18, 19 0.836
target culture
20, 21, 22, 23, 24, 25, 26, 27, 28, 29 Motivation 746
30,31,32,33,34,35,36,37,38,39,40,41 4 Attitude towards technologyO 903

43,44,45

usage

The experimental study was carried out for four kgdey the same instructor in the

each class four hours a week. Prior to the expetimeuestionnaire which consisted of 45

items was administered to the all participants gseatest to find out whether there were

any differences between the groups and the sanstigueaire was administered again as
a post-test after the experiment.

Finally the data gained in the study was fed intmeputer through SPSS 18 and

analyzed by using an analysis of Descriptive Proceh order to find out answers for the

research questions. Overall design of the stugyasented in Table 3.2.
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Data

Number of participants

Time

Pilot study (for validity and

reliability of the
guestionnaire and factg
analysis of the

guestionnaire)

20 participants (they are n
involved in the main study.

Dr

pBefore the main study

Pre- test

45 participants (25 of the
in the experimental grouj

20 of them in the contrg

group)

2rim the beginning of the stud

=

Yy

Main study (Experiment)

45 participants (25 of th
in the experimental grouj

20 of them in the contrg

group)

emweek period

=

Post test

45 participants (25 of thg
in the experimental grouj

20 of them in the contrg

group)

21im the end of the study

=

3.2 Research guestions

The research questions of this study are as follows

RQL1: Is there a significant difference betweenldaners with whom technology is used

and the learners instructed by traditional methemhrding the effects of pre-test results on

the motivation level of the students?

RQ2: Is there a significant difference betweenldaners with whom technology is used

and the learners instructed by traditional methmacerning the effects of post-test results

on the motivation level of the students?



40

RQ2a: Does English graa the learners have an effect on their attitudesatds English

language?

RQ2b: Does English gradd the learners have an effect on their attitudestds learning
English language?

RQ2c: Does English graa# the learners have an effect on their attitudesatds learning
target culture?

RQ2d: Does English gradé the learners have an effect on their motivalewel?

RQ2e: Does English gradef the learners have an effect on their attitudesatds

technology usage?

3.3 Setting and Patrticipants

This study was conducted in Tourism and Hotel Managnt Programme of
Sarkdy Vocational School in Namik Kemal Universifyhey were studying English as a

compulsory lesson in the first year of universityldnad four hours English course a week.

The reason why students were selected from thiarttepnt was the idea that the
students from Tourism and Hotel Management programare more curious about
language and language learning than the studemdyisg in other programmes such as
Accounting and Tax Applications Programme or Greaising Programme since they
need at least one foreign language to find a gobdafter graduation and they need to
communicate with others using a foreign languageestourism is an international job and

requires international qualifications.

45 students participated in this study. All of thewere attending Tourism and
Hotel Management Programme. However, in the stu@y c2 them were in the
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experimental group and 20 of them were in the cbrgroup. Figure 3.1 and Figure 3.2

show the distribution of gender in experimental aodtrol group.

Figure 3.1 Distribution of Gender in Experimental Group

gender

12,5

10,07

Frequency
~N
1

5,0

13 12

0,0 T T
male female

gender

Figure 3.2 Distribution of Gender in Control Group

gender

12,57

g

7,57

Frequency

5,07

2,57

0,0 T T
male female

gender
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3.4 Materials

In the experimental class different technologiagipment and materials such as
computer, projectors, CDs, DVDs, power point présgons, songs,internet based
activities related to class were used while intthditional class the course book was used
as a material. Tourism and Hotel Management prograrhas four hours for English
lesson each week. Experimental and control growgre vandomly chosen and the students
in the experimental group were taught using teabmoland technological equipment but
the students in the control group were taught usedjtional method in the classroom.

In the control group students studied the coursekland its activities while the
students in the experimental group studied the samigiects using power point
presentations, internet based activities or soexgept for the course book.

3.4.1 Sample Classroom Activities

While the course book “Active English” and its adies were used with the
students in control group during four weeks, thmeaubjects were studied using different
kinds of technological equipment in the experimegtaup. In order to exemplify what
kinds of activities and technological equipment eveised in the experimental group,
which was related to the first week subject “Prés&ontinuous Tense”, Figure 3.3, Figure

3.4, Figure 3.5, Figure 3.6 and Figure 3.7 wersgmted.

Firstly the grammar point of the first week “Prelsé€bontinuous Tense” was
explained by the teacher using power point presentalt took learners interests since it
was not explained on the board by a traditional .wihey listened to their teacher and
asked their questions when they did not understand
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Figure 3.3 Explaining Structure, Mean and Use of R¥sent Continuous Tense

with a power point presentation

He is reading

Heis play ing

rLewCllt COLILINUous [ense

Then, following the presentation of “Present Combius Tense”, questions on the
following web pages were answered. This providech@diate feedback for the students as
soon as they completed answering the questionseder, it attracted their attention since
it was different from the activities on the coutsmok in that they could not have such a
material on the course book. They had more oppiiesno practice form, meaning and
use of “Present Continuous Tense” as they did pehd time writing all the answers on
the board while in the control group each answeeath question in an activity was
written on the board because some students migtd the answer or they might not know

the spelling of a word when they heard.

The activities were introduced in the order of tHewel of difficulty. Figure 3.5
shows more complicated activity than Figure 3.£aithey had to remember how “Present
Simple Tense” was used, which has been alreadgt)esnd decide which tense would be
suitable for each sentence. However, studentsarctimtrol group were restricted to the

activities on the course book and did not have dppdy to practice more.
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Figure 3.4 An internet based activity about “presehcontinuous tense”.Retrived from

http://www.tolearnenglish.com/exercises/exercisghsh-1/exercise-english-29.php

= Present Simple or Present Continuous - 1 - English - Windows Internet Explorer

L aZ 4 IE tolearnenglish,com, = 522N se-engiish-29.¢ V! @ *y |l s

Dosya Ddzen Gorunum  SkKullanlanlar  Aradar  Yardm

WILLTON
iubscribers!

. Look at the river. It | | (flow) very fast today -much faster than usual.
Click here! 1

* ‘ ‘ (you / listen) to the radio ?" "No, you can turn it off.’
— e —

5ip Sk Kullandanlar | o @8 Grerilen it = & Daha fazla eklenti bul ~
:Epresent Simple or Present Continuous - 1 - English | | 3:} * B =oe
T Ghesthook T
VRt o B 1. Let's go out. It | 7| {not/rain) now.
2_ Julia is very good at languages. She I.-__—- l (speak) four languages very well.
O 3. Hurry up! Everybody | 7| (wait) for you.
GREAT! 4. 'Can you drive?' 'I r_ | (learn).
W 5. My father !7 |_£te_a|:h) me English at the moment.
week! Almost 2 . The River Nile | l (flow) into the Mediterranean.
Fe
8
9

tecommended:

= Language Resources
~ Sites for teachers

. "How is your English?" "Not bad. It |(imprnve) slowly.

Dby dites Ty 10. Ron is in London at the . He | |(5tay) at the Park Hotel.
,e:f‘hfh :h banaistion 11. He | (always/stay) there when he’s in London.
12. Can we stop walking soon? II:__ ! (start) to feel tired.
13. Normally Iii B _l (finish) work at 5.00,
14. but this week I |7 ___,] (work) until 6.00 to earn a bit more money.
15. (at a party) Usually [i B !(Enjoy) parties ...

16. ... but I| ‘ (not/enjoy) this one very much.
e
17. 'What | | (your father /[ do)? What is his job?"

18. 'He’'s an architect but he | ](nnt,‘wnrk) at the moment.”

10 Tho traintc nawvar Inta 7| | £aharavec flanual an tima

Figure 3.5 An internet based activity about “presehcontinuous tense”.Retrived from

http://www.eclecticenglish.com/grammar/PresentContiuous1l|.html

= FFESENT LONTINUOUS 3Na FIESENT JIMPIE | ENSES - VWINOOWS INTEMET EXPIOTEr

@ u = |g, http:/fwww.eclecticenglish.com/grammar/PresentContinuouslLhtml v| ] | ‘f| A | | ,:' Winamp Se
i:? Sik Kullanilanlar @ Present Continuous and Present Simple Tenses & = || s§a ~ Say

Put the verb in brackets in the correct form, either the Present Simple Tense or the Present
Continuous Tense.

1. 1 amreading ¥ 3 very interesting book.

2. Joanne works ¥ eight hours a day.

3. Tonight we are seeing = 3 play at the thereatre.
4. Who are you speaking - to?

= him very well.

6. wdon't know she — > late?
am not knowing
7. My wife — ~* coffee for breakfast.
8. What — ~ for breakfast?
9. Your train — ~¥ at 17.25 from platform 3.

10. What — ~ ? She's a student.
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Finally a video about “present continuous tense”tlom internet was watched to
review the whole lesson. It was also enjoyabletiier students as a summary of “Present

Continuous Tense”.

Figure 3.6 A video about “present continuous tensedn the internet

Maore Free

=s= |he Present Continuous Tense
ciaree ® 1hject+verb to BE+verb+ING
Temporary situations
We use the Present Continuous

to describe situations or actions
which are in progress for a

limited period.

Example: At school, this week we
are studying the Egyptians.

As a follow-up activity a song related to “presenhtinuous tense” was listened,
which is sung by Susanne Vega. While they wererisyg, teacher asked the learners to
listen to it and fill in the blanks on the poweriqtopresentation which is displayed in

Figure 3.7.
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Figure 3.7 A song about “present continuous tensefith a power point presentation

~"Tom's Diner“-Susanne Vega-
Ful in the blanks while listening to the song

o * To the woman
Who has come in
She sevecnacas
Her umbrella

[n the morning
At the diner
On the corner

e And [ look

['he other way

As they are kissing
Their hellos

At the counter
For the man
['o pour the coffee

And he fills it il
Only halfway Not to see them

And before :ﬂStCa.tii i
| even argue pour the milk

Hee i S [ open

Qut the window %p [_h.e‘ paper
At somebody 1ETE52 BTy
Camino in Of an actor

This activity in Figure 3.7 was used to review “§&et Continuous Tense” and
teach some new words. During the whole lesson stade the experimental group were

all active learners and highly motivated for therse to learn new things.

3.5Data Collection Procedure

The study was carried out §arkody Vocational School of Namik Kemal University,
with the students from Tourism and Hotel Managenfogramme. In the first place, the

necessary permission was taken from the directvare-directors of Vocational School.

In the administration process the instructor exydithe aim of the study and the
content of the questionnaire to the students ih lbontrol group and experimental group.
The researcher informed the students about thetigneaire and why it was going to be
administered. She also asked them to fill in thestjonnaire sincerely as it was not an

evaluation of the students in terms of the coufsierwards, the questionnaire was
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distributed to the students and they filled in ithin 20 minutes. The data gathered from

the first administration was used as pre- teshefstudy.

For the experimental study, one class was taugdihgutechnology and
technological equipment and other class was taugjhg traditional teaching method. This
lasted four weeks for each class. And after foueksethe same test, which had been used
as pre-test, was administered in the both cla3seslast application of the questionnaire

was used as post-test of the study.

3.6 Development of Data Collection Instrument

The questionnaire administered in the study toegadlata was Motivation-Attitudes

Scale. It consists of 2 sections.

Students’ English grade which they had at the dnithe fall term of the academic
year of 2010-2011 was asked in the first sectiorthef questionnaire in the form of

category questions.

Second section is the motivation-attitude scalectviis in the form of 5 point likert
scale, ranging from ‘Totally Agree’ to ‘Totally Dagree’ and they are coded as (Totally
Agree=5, Agree=4, No idea=3, Disagree=2, Totallsdgree=1). The questions were
adapted from Demir's (2005) Motivation-Attitude Gtiennaire, from Gardner’s
(2004)Attitude/Motivation Test Battery: InternatelmPAMTB Research Project, from Geng
Iiter's (2009) article named Effect of Technology Miotivation in EFL Classroom and
some of the questions were developed by the rdseafsee appendix A).

Taking into consideration the aim of the study, theestionnaire was developed
using items from various researchers as it was ioveed above. Table 3.3, Table 3.4,
Table 3.5 and Table 3.6 displayed the number ohdten the questionnaire and from

whom these items were adapted.
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Table 3.3 The items adapted from Demir’s questionriee (2005)

Item 1 English is acceptable in every part of the world.

Item 2 English is important.

Item 3 English is enjoyable.

Item 4 English is easy.

Item 5 English is interesting.

Item 6 English is a polite language.

ltem 7 | love learning English.

Item 8 Learning English is very enjoyable.

Item 10 Learning English is very interesting.

ltem 11 Learning English is very easy.

Item 12 Learning English is fun.

Item 20 | learn English because | like it.

Item 21 | learn English because it is compulsory.

Item 22 | learn English because | believe that it will lseful to me in the future to find
a good job.

Item 23 | learn English because speaking English makesappyh

Item 24 | learn English because without it one cannot lweassful in his job.

Item 25 | learn English in order to be similar to the Bsfitiand Americans.

Item 26 | learn English because | can be a more knowledggerson.

Item 27 | learn English because my parents want me to.

Item 28 | learn English because | want to understand Engleaking films and musigc.

Item 29 | learn English in order to pass the class.




49

Table 3.4 The items adapted from Gardner’s questiamaire (2004)

Item 9 Learning English is a waste of time.

Table 3.5 The items adapted from Genliter's questionnaire (2009)

Item 30 Use of technological equipment in languagaching increases my
motivation.
ltem 31 Authentic materials downloaded from thesiinet make me active in the

language learning process.

ltem 32 Computer-based teaching activities makeetbgons more enjoyable.

Item 33 When technology is used every time, it rsgke lessons boring.

Item 34 I can understand language better when maghtr uses technology in the
class.

Item 35 Different technological devices should Isediin the class to increase my

motivation for learning English.

Item 36 If my teacher uses power point presentati@mglish lessons can be more
enjoyable.

Item 37 Films, videos, CDs and internet can befhklp develop my speaking skill
in English.

Item 38 Films, videos, CDs and internet can befhktp develop my writing skill in
English.

Item 39 Films, videos, CDs and internet can befhktp develop my listening skill
in English.

Item 40 Films, videos, CDs and internet can befaktp develop my reading skill in
English.

Item 41 Films, videos, CDs and internet can befhktp develop my vocabulary in
English.

Item 42 Computer-based lessons are more enjoyadaleeHiective than traditional

lessons.
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Table 3.6 The items developed by the researcher

Item 13 While learning a foreign language, learning abdw target culture is top
important.

Item 14 While learning a foreign language, learning abbettarget culture increases
motivation of the learners.

Item 15 While learning a foreign language, it is neededearn about the target
culture.

Item 16 While learning a foreign language, learning abdw target culture wil
contribute to the future profession.

Item 17 That the foreign language learning includes learhe target culture will
provide me the opportunity to use this informatiomany places.

Item 18 While learning about a different culture, | reaxit$ain the foreign language

Item 19 While learning about a different culture, | listém songs in the foreig
language.

=}

Item 43 Technological devices are important sources tal@dout culture of target
language.

Item 44 Technology facilitates effective communication witlie people speaking
target language.

Item 45 Technological devices cause a waste of time irclss.

The Motivation- Attitude Scale had five subscalad 45 items. The first six items
were used to find out students’ attitudes towandgliEh language. The next six items were
used to understand students’ attitudes towardsitearEnglish. The other seven items
were adapted to investigate students’ attitudestdsvlearning target culture. In order to
investigate students’ motivation before the expentrand after the experiment ten items
were added to the questionnaire about motivatidme Tast sixteen items were about
technology usage and they were used to find owesitis’ attitudes towards technology

usage in the language classroom.
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3.7 Data Analysis

The date obtained via the questionnaire adminidtasea pre-test and a post-test was
fed into a computer through SPSS 18. To find osinens to research questions necessary
statistical analyses such as Paired Sample T-Tdstgpendent Samples T-Tests,
Descriptive Statistics (Frequency, Means, Standdiation) were conducted. Besides,

reliability analysis was measured through SPSS 18.

3.8 Chapter Summary

In this chapter setting, participants, materialsyedlopment of data collection

instrument, data collection procedure and datayaisabf the study were presented.
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CHAPTER IV
FINDINGS AND DISCUSSIONS

4.0 Introduction

This chapter presents information about the armlgéidata collected from the

study through SPSS 18 program and addresses #awchgjuestions of the study.

4.1 Findings of the Main Study and Discussion

The purpose of the undertaking this study was tmere how using technology
affected students’ motivation level in the foreiamguage classrooms of Tourism and
Hotel Management Program. In addition, how studeBtgglish grade affected their
attitudes towards English language, learning Ehglitearning target culture and

technology usage was investigated.

Research Questions:

RQ1: Is there a significant difference betweenldagners with whom technology is used

and the learners instructed by traditional methegghrding the effects of pre-test results on

the motivation level of the students?
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RQ2: Is there a significant difference betweenldagners with whom technology is used
and the learners instructed by traditional methmacerning the effects of post-test results

on the motivation level of the students?

RQ2a: Does English graa the learners have an effect on their attitudesatds English

language?

RQ2b: Does English gradd the learners have an effect on their attitudesatds learning

English language?

RQ2c: Does English gradad the learners have an effect on their attitudesatds learning

target culture?

RQ2d: Does English gradé the learners have an effect on their motivalewel?

RQ2e: Does English gradef the learners have an effect on their attitudesatds

technology usage?

4.2 RQL1.: Is there a significant difference betweethe learners with whom technology
is used and the learners instructed by traditionamethod regarding the effects of pre-

test results on the motivation level of the studesf®

To find out an answer for the first research quesstatistical study was carried out
with the data gathered through the 45 administgqrezstionnaires and Table 4.1 was used

to demonstrate the results of pre tests of experiahgroup and control group.
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Table 4.1 Descriptive Statistics of all items on # pre-test of experimental group and

control group

No | Items Experimental Control
Group Group
N |Mean | Std. | N | Mean | Std.
Dev. Dev.
Q1 | English is acceptable in every part of (i85 | 3.48 | 0.87| 203,80 0.65
world.
Q2 | English is important. 25 3.56| 0.54 pB8.80 0.65
Q3 | English is enjoyable. 25 3.50 1.19 2880 0.99
Q4 | English is easy. 25 3.58 1.16 pR.73 1.32
Q5 | English is interesting. 25 3.50 1.11 28.60 1.27
Q6 | English is a polite language. 25 3.50 1,08 | 280 1.37
Q7 | I'love learning English. 25 3.60 1.45 PB.85 1.42
Q8 | Learning English is very enjoyable. 25 3.70 1/320 | 3.80 1.32
Q9 | Learning English is a waste of time. 25 2.70 81|30/ 1.80 1.43
Q10 | Learning English is very interesting. 25 2.9 .151] 20| 3.20 1.21
Q11 | Learning English is very easy. 25 256 126 | 3M0 | 1.37
Q12 | Learning English is fun. 25 3.24 1.12 2885 1.13
Q13 | While learning a foreign language&5 | 3.76 0.97| 203.05 1.28
learning about the target culture is too
important.
Q14 | While learning a foreign language5 | 3.88 0.83| 20 3.00 1.31
learning about the target culture increases
my motivation.
Q15 | While learning a foreign language, it|i85 | 3.72 0.89| 20 3.00 1.33
needed to learn about the target culture
Q16 | While learning a foreign language5 | 3.58 | 0.76| 20 3.04 1.05
learning about the target culture will
contribute to my future profession.
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Q17 | That the foreign language learningb | 3.50 0.71, 20 3.00 1.09
includes learning the target culture will
provide me the opportunity to use this
information in many places.

Q18 | While learning about a different culture,25 | 2.84 0.90| 203.20 1.17
read texts in the foreign language.

Q19 | While learning about a different culturg,a5 | 3.20 1.16/ 20 3.00 1.33
listen to songs in the foreign language.

Q20 | I learn English because I like it. 25 292 1,330 | 3.05 1.28

Q21 | Ilearn English because it is compulsory. 25602.| 1.29 | 20 2.60 1.47

Q22 | | learn English because | believe thatab | 3.12 1.05| 203.45 1.15
will be useful to me in the future to find|a
good job.

Q23 | | learn English because speaking Engligh | 3.28 1.28| 203.20 1.01
makes me happy.

Q24 | | learn English because without it grigb | 2.82 1.16| 20 3.00 1.30
cannot be successful in his job.

Q25 | I learn English in order to be similar to th2s | 3.25 1.28| 203.35 1.53
British and Americans.

Q26 | | learn English because | can be a md&®g | 3.44 1.27| 203.10 1.25
knowledgeable person.

Q27 | | learn English because my parents w&tg | 2.96 1.34| 20 3.40 1.60
me to.

Q28 | | learn English because | want [tB5 | 3.48 1.30| 203.45 1.00
understand English-speaking films and
music.

Q29 | Ilearn English in order to pass the class. 2812 1.56| 20 3.40 1.60

Q30 | Use of technological equipment [i@5 | 3.26 | 0.99| 203.55 0.99
language teaching increases my
motivation.

Q31 | Authentic materials downloaded from th2b | 3.88 1.27| 203.55 1.00
internet make me active in the language
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learning process.

Q32

Computer-based teaching activities m

the lessons more enjoyable.

BRB

3.00

1.22

2(

3.30

131

Q33

When technology is used every time
makes the lessons boring.

a6

2.34

1.23

2(

3.60

1.25

Q34

| can understand language better when 2%

teacher uses technology in the class.

3.47

0.97

2(

3.60

1.25

Q35

Different technological devices should

used in the class to increase my motivation

for learning English.

3.80

1.02

2(

3.25

1.11

Q36

If my teacher uses power po

25

presentations, English lessons can be more

enjoyable.

3.40

1.04

2(

3.60

1.05

Q37

Films, videos, CDs and internet can
helpful to develop my speaking skill
English.

3.24

0.83

2(

3.65

131

Q38

Films, videos, CDs and internet can

helpful to develop my writing skill in

English.

3.54

1.06

2(

3.40

0.82

Q39

Films, videos, CDs and internet can
helpful to develop my listening skill i

English.

3.04

1.02

2(

3.55

0.88

Q40

Films, videos, CDs and internet can
helpful to develop my reading skill i

English.

3.72

131

2(

3.40

0.75

Q41

Films, videos, CDs and internet can
helpful to develop my vocabulary
English.

3.45

1.08

2(

3.25

1.14

Q42

Computer-based

enjoyable and effective than traditional

lessons.

lessons are md&eé

3.00

1.26

2(

3.35

1.04

Q43

Technological devices are important

-
4

.50

.20

3.75

1.15




57

sources to learn about culture of target
language.

Q44 | Technology facilitates effective2s | 3.24 1.23| 203.75 1.28
communication with the people speaking
target language.

Q45 | Technological devices cause a waste 2% | 2.92 1.19| 203.45 1.50

time in the class.

Valid N (Listwise) 25 20

Table 4.1 displayed standard deviation and mearesaeach item according to
the results of pre tests of experimental group@nmdrol group. Since Table 4.1 seemed so
complicated and was too large to analyze cleahg, mean score of each subcategory
whose item numbers were stated in Chapter 3 was afser computing variables of each

subcategory for the whole study. This facilitated &nalyses and discussions.

After getting the mean scores of subcategoneependent samples t-test was used
in order to examine the possible differences betvibe mean scores of the pre-test results

of the experimental group and control group.

According to Buyukozturk (2010:39), the researchess independent samples t-
test to see whether the difference between the snedntwo unrelated samples is
significant or not. As a result of the independsatnple t-test, it is assumed that the
variances of two groups are approximately equalvéler, these variances need reliability
which is controlled by “Levene’s Test for Equaldf Variances”. “if the Levene’s Test is
significant (p < .05), the two variances are siigatftly different. If it is not significant

(p > .05), the two variances are approximately Eq@&horbani 2011:24).

According to independent samples t-test, the resilpre-test of experimental and

control groups were presented below.
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Table 4.2 Descriptive Statistics of Pre-Test Resugltof the Experimental Group and
the Control Group

Group Statistics

Groups Std.
N | Mean Deviation Std. Error Mean [Sig.
English Language of Pre Experimeny 5 | 35200 | 63158 12632
English Language of Pre Control 20 [3,5917 |,58808 113150 312
Learning English of Pre Experimentd ;5 | 31267 | 99102 19820 634
Learning English of Pre Control 20 [3,2583 |,87438 ,19552
Culture of Pre Experimental 25 355100 |.63770 12754 579
Culture of Pre Control 20 |3,0429 |,88197 119721
Motivation of Pre Experimental 25 [2.9920 | 71351 14270 228
Motivation of Pre Control 20 [3,2050 |,51959 111618
Technology of Pre Experimental 25 33025 | 72146 14429 465
Technology of Pre Control 20 [3,5031 |,65503 ,14647
p<.05

Motivation-Attitude Scale which consisted of 45nite and had 5 categories was
administered to the students in both experimentahg and control group before the four
week treatment in the experimental group in ordefirtid out whether both groups were
homogeneous or not. Table 4.2 above showed meaes/attandard deviation, standard

error mean and significance of five categoriehefquestionnaire.

According to Independent samples t-test result%ostudents, the mean score of
the pre test of experimental group for attitudesaimls English language was M=3.52
while the mean score of the pre test of controugrior attitudes towards English language
was M=3.59.

The mean score of attitudes towards learning Bmglias 3.12 in the experimental

group’ pre test results and it was 3.25 in the mdmfroup’s results.
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The mean score of experimental group for attitudesards culture learning was
3.51 while it was 3.04 in the control group. Howevewas not significant (p = .57 > .05).

In the experimental group the mean scores for ratta (M=2.99) and attitudes
towards technology usage (M=3.30) were not siganfity different than motivation
(M=3.20) and attitudes towards technology usage 31968) in the control group.
Moreover, it can be stated that the mean scoreadi part in the pre-test of the control
group were higher than the mean scores of thegster¢sults of experimental group except
the part of attitudes towards learning target caltaf the questionnaire. Therefore, the
effect of treatment on the students of experimegtalp will be determined easily after

four week.

In addition, it can be assumed that the variantésese two unrelated samples are
equal since the Levene’s test for Equality of Viacis is not significant (p > .05) for each
part of the questionnaire. The part of attitudegatals English language is not significant
(p. = .31 > .05), the part of attitudes towardsneay English is not significant (p = .63 >
.05), the part of attitudes towards culture leagrisinot significant (p = .57 > .05), the part
of motivation is not significant (p = .22 > .05)chthe part of attitudes towards technology
usage is not significant (p = .31 > .46). Therefarean be assumed that both groups are

not significantly different from each other and tregiances are equal.

4.3 RQ2: Is there a significant difference betweethe learners with whom technology
is used and the learners instructed by traditionalmethod concerning the effects of

post-test results on the motivation level of the stlents?

After four week treatment in the experimental graugh whom technology was
used and the students in the control group werghtaun a traditional way, the
questionnaire which is Motivation- Attitude Scaleasvadministered to the both groups as a
post- test
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According to Table 4.3 below, the mean scores @&t pest of experimental group
were significantly different from the mean scordscontrol group’s post test. In the
experimental group the mean scores of the postwest between the 4.10 and 4.33
whereas the mean scores of the post test in thizotaroup were between 3.21 and
3.41.When the pre-test results of both groups erexamined, it can be stated that the
mean scores of experimental group were betweendh@23.52 while the mean scores of
the control group were between 3.04 and 3.59 inlerdl? above. Therefore, it can be
concluded that motivation of learners in the cdngmup and their attitudes towards
English language, learning English, learning taigédture and technology usage did not
change during four weeks since they were not ingtdiby technology in their classes.
However, there was a significant gap between tleetgst results and post test results of

the experimental group since using technology &#tethem in a positive way.

Table 4.3 Descriptive Statistics of Post-Test Redslof the Experimental Group and
the Control Group

Group Statistics

groups Std. Std. Error
N |Mean |[Deviation [Mean Sig.
English Language of Post Experimeny 55 |4 2200 | 46328 09266 005
English Language of Post Control 20 |3,3250 [1,14130 |,25520

Learning English of Post Experimenta) 55 | 43067 | 41242 | 08248

Learning English of Post Control 20 |3,2167 |,93830 ,20981 ,038
Culture of Post Experimental 25 |4.3371 | 43542 | 08708 006
Culture of Post Control 20 |3,4143 [1,22531 |,27399
Motivation of Post Experimental 25 |4,1000 | 34157 | 06831 016
Motivation of Post Control 20 |3,2300 [,53123 ,11879
Technology of Post Experimental 25 |4,1050 | 26865 05373 001
Technology of Post Control 20 |3,2344 1,01783 |,22759

p<.05

As Table 4.3 indicates, the post-test results opeerental group were

significantly different from the post-test resulié the control group since significance
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levels were not more than 0.05 (p < .05) for eaaht pf the questionnaire, which implies
that using technology in the experimental groupktstudents’ interest and made them
highly motivated to learn English and affected ithadtitudes and perceptions towards

English, learning English, learning target cultarel using technology positively.

4.4 The Impacts of Treatment on the Experimental Goup

In order to find out whether there was a statifliicsignificant difference between
the pre- test and the post-test of results of ¥peemental group, paired samples t-test was
carried out with the data gathered through the tiprasaires administered to 25 students in
the experimental group. Table 4.4 was used to shewesults of pre test of experimental
group and the results of post test of experimegrp.

The mean score of the pre test of experimentalmfouattitudes towards English
language was 3.52, attitudes towards learning Emglias 3.12, attitudes towards culture
learning was M=3.51, motivation was 2.99 and algsitowards technology usage was
3.30.

According to Paired Sample t-test results for 2lehts, the mean score of the post
test of experimental group for attitudes towardgliEh language was 4.22, attitudes
towards learning English was 4.30, attitudes towandture learning was 4.33, motivation
was 4.10 and attitudes towards technology usageMwa&10, which was significantly

different from the pre test results of experimegtaiup.

Consequently it could be stated that the mean safreeach part of the
questionnaire in the post test of the experimegitalip was much higher than the mean
score of the each part of the questionnaire imptieetest of the experimental group, which
indicated that students in the experimental groepevhighly motivated, and their attitudes
and perceptions towards English, learning Englisisning target culture and technology

usage in the language classroom changed in aymwity after the four- week treatment.
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Table 4.4 Descriptive Statistics of Pre- and Postekt Results of Experimental Group

Paired Samples Statistics

Std. Std.  Errof
Mean ([N Deviation | Mean

[Pair 1 English Language of Pre 3,5200 |25 ,63158 |,12632
English Language of Post 4,2200 |25 ,46328 |,09266

Pair 2 Learning English of Pre 3,1267 |25 ;99102 |,19820
Learning English of Post 4,3067 |25 41242 1,08248

Pair 3 Culture of Pre 3,5100 |25 ,63770 |,12754
Culture of Post 4,3371 |25 43542 [,08708

Pair 4 Motivation of Pre 2,9920 |25 , 71351  [,14270
Motivation of Post 4,1000 |25 , 34157 |,06831

Pair 5 Technology of Pre 3,3025 |25 , 72146 |,14429
Technology of Post 4,1050 |25 ,26865 |,05373

Table 4.4 showed that the answers given by theestado all categories in the pre
test of experimental group were below 3.52 whicggasted that students did not have
high motivation to learn English and positive atiiés and perceptions of students towards
English language itself, learning English and lesgrabout target culture and technology
usage in their language classes. Although it wasght that the mean score of attitudes
towards English language was high since being, 3t scale used in this study was in
the form of 5 point likert scale, ranging from “&tly Agree’ to ‘Totally Disagree’ and
they were coded as (Totally Agree=5, Agree=4, NearB, Disagree=2, Totally
Disagree=1). Therefore, the mean score which W& i&2presented students did not have
idea about the questions or were not sure about #@reswers to the questions.
Nevertheless, according to post-test results oéexyental group the answers given by the
students to all categories were above the 4.10cefdre, it can be concluded that four -

week treatment in the experimental group providedents to have more positive attitudes
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towards English language itself, learning Englisid dearning about target culture and
technology usage in their language classes anémstisidre also highly motivated since the

mean score of motivation category was 4.10.

4.4.1 English Language

According to Table 4.5 the highest mean score efBhglish language part of the
questionnaire was 4.72 which is “English is acdaletan every part of the world” in the
post-test of experimental group and item 2 wassdend highest mean score in this part
of the questionnaire which was 4.56. Both itemslyntpat students acknowledged that
English is a global language in order to commumicgith other people in other nations.
Therefore, it is assumed that using technologynduthe experiment make them come
aware of the importance of the English as a gldaajuage since they had so many
opportunities in order to learn about the real @ahrough the authentic materials used in

the classes.

Table 4.5 Descriptive Analysis of the Questions 1Ind 2 in the category of Attitudes
and Perceptions Towards English Language of the Qs#@onnaire of the experimental

group

ltem | Items N | Mean | Std.

No Dev.
English is acceptable in every part of the worlee)p 25| 3.48 0.87

1 25| 472 ]0.58

English is acceptable in every part of the worlasfp

English is important.(pre) 25| 356 | 0.54
English is important.(post)

25| 4.56 0.67
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4.4.2 Learning English

In Table 4.4 above the mean score of the parttifi@ées towards learning English
in the questionnaire in the post test of the expenital group was 4.30 while it was 3.12 in
the pre-test of experimental group. Thereforeoiild be stated that the students in the
experimental group enjoyed learning English witfiedlent kinds of activities and videos
downloaded from the internet or computer based/iies and power point presentation
whereas the students in the control group werbakd because of the traditional way of
learning in which teacher taught English using Hparourse book and course book

activities.

However, in the experimental group technology udagé& students’ interests and
they decided that learning English was fun, easy iateresting during the four week
treatment as displayed Table 4.6.

Table 4.6 Descriptive Analysis of the Questions 1@,1 and 12 in the category of
Attitudes and Perceptions Towards Learning Englishof the Questionnaire of the
experimental group

Item | Items N | Mean | Std.
No Dev.
Learning English is very interesting.(pre) 25| 2.92 1.15
101 | earning English is very interesting.(post) 25424 | 056
Learning English is very easy.(pre) 25| 2.56 1.26
11 Learning English is very easy.(post) >5 | 2.08 059
Learning English is fun.(pre) 25| 3.24 1.12
12 25| 4.24 0.60

Learning English is fun.(post)
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4.4.3 Learning Target Culture

Culture is defined as ‘a way of life’ and the ‘ide@ustoms, skills, arts, and tools’
that constitute a group of people at a point ineti(Brown 2007:188). Therefore, it is
believed that learning traditions, values and lieleé the target culture is important while
learning a foreign language. That is why foreigmglaage students need to have positive

attitudes towards learning culture in languagerieay.

For example if students learn about target cultthrey will avoid talking about
taboos of that nation while they are communicatiith people since they are forbidden
by that culture. Therefore, culture teaching to fibreign language students is a must and
only technology usage in the foreign language ote@sss can provide students to learn
about target culture.

The mean score of learning target culture also slativat students were aware of
the importance of learning target culture with theatment as the mean score regarding
learning target culture in the post-test of expental group was 4.33 while it was 3.51 in
the pre-test results according to Table 4.4.

Table 4.7 Descriptive Analysis of the Questions Ia&hd 19 in the category of Attitudes
and Perceptions Towards Learning Target Culture ofthe Questionnaire of the
experimental group

ltem | ltems N Mean | Std.
No Dev.

While learning about a different culture, | reacktsein the 25 | 2.84 0.87

18 | foreign language.(pre) 25 | 3.76 | 0.72
While learning about a different culture, | readcktsein the

foreign language. (post)

While learning about a different culture, | listemsongs in the25 | 3.20 | 1.16
19 | foreign language.(pre)
While learning about a different culture, | listeamsongs in the 25 | 4.08 0.81

foreign language.(post)
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In the culture learning part of the questionnahlie post test results showed that
students preferred learning culture through listgnsongs in the target language rather
than reading texts in the target language sincentben score of item 19 which was “While
learning about a different culture, 1 listen to genn the foreign language.” was 4.08 and
the mean score of item 18 was “While learning alaodifferent culture, | read texts in the
foreign language.” was 3.76 according to Table 4.7.

4.4.4 Motivation

It is known that motivation is the most powerfuflince in the foreign language
learning just like in every part of the life. Doeiyand Csizer (1998:203) emphasize the
importance of motivation and state “without suffici motivation, even individuals with
the most remarkable abilities cannot accomplishgdtamm goals, and neither are
appropriate curricula and good teaching enougmsoire student achievement”. Therefore,

students have enough motivation while they arenlegra foreign language.

Social interaction between the foreign languagehess and students, the learning
environment where the classes taught and the ralstersed in the language learning are
important factors to maintain the motivation of ddats. Moreover, foreign language
teachers need to take different individual charzties, students’ age, their language level
and their interests into consideration. These @kl can be overcome with flexibility in
materials design or variety in skills work or clagsm interaction. Surely only technology
usage in the foreign language classrooms can pradiifierent kinds of activities which

can address all students and take their interesbsetactivities.

As Table 4.4 displayed that in the post test of élkperimental group the mean
score of the students motivation to learn foremmguage was higher than the mean score

of students motivation in the pre test of the expental group.

Although the mean score of the motivation parthaf questionnaire in the post test

of experimental group was high, it is essentidirtd out what kind of motivation students
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in the experimental group had after treatment sitinee learners are driven by either
instrumental or integrative motivation (Gardner dadhbert 1972).

Instrumental motivation is characterized by theirgeto get something practical
from studying the foreign language. It means leaynlanguage is for the sake of
something (Gass and Selinker 2008).

However, integrative motivation is characterizedthy learner’s positive attitudes
towards the target language group and comes iatpwhen one desires to become a part
of a community that uses the target language iraksituations (Fei 2005; Spolky 1969).

Table 4.8 Descriptive Analysis of the Questions 2@2, 23 and 27 in the category of
Motivation of the Questionnaire of the experimentalgroup

Item | ltems N | Mean | Std.
No Dev.

| learn English because | like it.(pre) 25| 2.92 1.35
20| | learn English because I like it.(post) 251416 | 055

| learn English because speaking English makesappyh(pre) | 25| 3.28 1.28

23 I learn English because speaking English makesappyh(post)

25| 4.32 0.63

| learn English because | believe that it will keeful to me in the 25 | 3.12 1.05

future to find a good job.(pre)
22 25| 2.00 0.58
| learn English because | believe that it will seful to me in the

future to find a good job.(post)

27 | learn English because my parents want me to.(pre) 25| 2.96 1.34

| learn English because my parents want me to.post 55 3.80 053

It could be concluded that according to post testults the students in the
experimental group had integrative motivation ratth@n instrumental motivation since

items 20 and 23 which covered integrative motivatad the mean score of 4.16 and 4.32,
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respectively while items 22 and 27 which corresgahtb instrumental motivation had the
mean score of 2.00 and 3.80, respectively. Thezefimchnology usage in the language
classes during the four week helped the studerte taware of the importance of English
all around the world since they had many opporiemitiue to internet, authentic materials

downloaded from the internet and the songs.

4.4.5 Technology Usage

Frigaard (2002) investigated the high school sttglém the computer laboratory.
According to the results of his study, teachingrégtavocabulary, grammar and listening
in the computer lab to high school students maeéeléssons more interesting and was
helpful to improve the learners’ listening skillske Frigaard study, in this study the mean
score of the category of technology usage changed 8.30 to 4.10 after the treatment
which was displayed in Table 4.4 above. Moreowems 31, 32, 36, 37, 39 and 42 in the
technology usage in the foreign language classrpan of the questionnaire had the
highest mean value in the post-test of the experiaigroup, which were 4.36, 4.56, 4.32,
4.52, 4.56 and 4.40, respectively.

Table 4.9 Descriptive Analysis of the Questions 3132, 36, 37, 39 and 42 in the
category of Attitudes and Perceptions Towards Teclology Usage of the
Questionnaire of the experimental group

Ite | ltems N Mean | Std.
m Dev
No

Authentic materials downloaded from the internekenme active 25 | 3.88 1.27

in the language learning process.(pre)

31 | Authentic materials downloaded from the internekenme active 25 | 4.36 0.56

in the language learning process.(post)

Computer-based teaching activities make the lessomge| 25 | 3.00 1.22
32 | enjoyable.(pre) 25 | 4.56 0.67
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Computer-based teaching activities make the lessomse
enjoyable.(post)

If my teacher uses power point presentations, Ehdéssons can25 | 3.40 1.04

be more enjoyable.(pre)

25 | 4.32 0.57
36 | If my teacher uses power point presentations, Endéssons ca

=)

be more enjoyable.(post)

37 | Films, videos, CDs and internet can be helpfuldévelop my 25 | 3.24 0.83
speaking skill in English.(pre)

. . . 2 4.52 .
Films, videos, CDs and internet can be helpful évelop my ° ° 0.55

speaking skill in English.(post)

39 | Films, videos, CDs and internet can be helpfuldévelop my 25 | 3.04 1.02
listening skill in English.(pre)

: . . 25 | 456 | 0.53
Films, videos, CDs and internet can be helpful évelop my

listening skill in English.(post)

42 | Computer-based lessons are more enjoyable dadtieé than 25 | 3.00 1.26
traditional lessons.(pre)

. _ 25 | 4.40 | 0.60
Computer-based lessons are more enjoyable andtieéfehan

traditional lessons.(post)

Particularly in post test of experimental groupnge32 and 39 of technology part of
the questionnaire had the highest mean score whidhb6. It appears that it was not a
coincidence. Using technology in language classsoorakes lessons more enjoyable and
helps the students to develop their listening skillhey benefit from it as audio visual
materials develop their listening skill in English.

Moreover, technology helps students to improver thigeaking skills since they can
hear, see or understand the language and the désldgetween the people in the natural
environment where the language is spoken as aenatigecond language. In the post test
of the experimental group the data gained from i8ahsupported that idea since the mean
score of this item was 4.52. Consequently, it ®iaged that receptive skills (listening and
reading), productive skills (writing and speakinghd vocabulary can be developed
through using technology and it also increasesdfegn language learners’ motivation.
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In addition, using technology provides authentictenals for the language
classrooms. Authentic materials downloaded frominbernet address to all of the students
since they are meaningful and purposeful, presedalities of language and they do not
focus on just grammar part of language but alsoncomcative competence. Using

technology also enables students to learn aboettefé communication with other people.
4.5 Comparison of Pre-Test Results and Post-Test Rdts of Control Group

A paired samples t-test was conducted in orderotapare the results of pre-test
and post-test of control group. It was assumedttieae was not any significant difference
between the results of pre-test and post-test wifralbgroup since there was no treatment
in this group.

Table 4.10 Descriptive Statistics of Pre- and Podtest Results of Control Group

Paired Samples Statistics

Std.

Deviatio|Std.  Erroy
Mean N n Mean
[Pair 1 English Language of Pre 35917 |20 58808 113150
English Language of Post 33250 |20 1,14130 |,25520
Pair 2 Learning English of Pre 3,2583 20 87438 119552
Learning English of Post 32167 |20 93830 |,20081
Pair 3 Culture of Pre 3,0429 |20 88197 |,19721
Culture of Post 34143 |20 1,22531 |,27399
Pair 4 Motivation of Pre 3,2050 20 51959 11618
Motivation of Post 32300 |20 53123 |,11879
Pair 5 Technology of Pre 35031 |20 65503 | ,14647
Technology of Post 32344 |20 1,01783 |,22759
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According to Paired Sample t-test results for 2@ents, the mean score of the post
test of control group for attitudes towards Engliahguage (M=3.32),attitudes towards
learning English (M=3.21), attitudes towards cudtulearning (M=3.41), motivation
(M=3.23) and attitudes towards technology usage3#4) are not statistically different
than the results of pre test of control group. 8itie mean scores of the pre test of control
group for attitudes towards English language wa9,3attitudes towards learning English
was 3.25, attitudes towards culture learning wagl,3motivation was 3.20 and attitudes
towards technology usage was 3.50. Thereforeniteaconcluded that there were not any

significant differences in the results of pre angtgest of control group as it was assumed.

4.6 The Effect of English Grade on Motivation and Atitudes According to Pre-Test

Independent sample t-test was conducted for expatahgroup and control group
in order to find out the relation between the Estglgrade of learners and their motivation
level and attitudes towards English language, lagriEnglish language, learning target
culture and using technology in the foreign languelgssroom.

Table 4.11 The effect of English grade on motivatioand attitudes of students in the
pre-test

Groups English N Mean | Std. Sig.
Grade Dev. t df

English  Language of Pre Morethan |8 38125 | 67517 1015 659

. 80 ' ’ ' ’

Experimental less  than 17 | 55000 | coros 23
80 ' '

English Language of Pre Control | More than | 5 32208 | 74768 805
80 ' ' '
less  than 15 | 55000 | 50000 567 |18
80 ' ’

Learning English  of Pre Morethan | 8 32708 | 1.06881 873

. 80 ' ' '

Experimental 263 | 23
less  than 17 | 31364 | 114217
80

Learning English of Pre Control | More than | 5 37417 | 104179 | 650 372
80 ' ’ ' ’
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less  than 15 | 37775 | 50093 18
80

Culture of Pre Experimental ',s\;/loore than | 8 | 37679 | 66102 951

578 | 23

less than 17 35844 | 71273
80

Culture of Pre Control Morethan | 5 | 39643 | 120981 | -633 063
80 ' ' | |
less  than 15 | 5,54 42725 10
80 ' ’

Motivation of Pre Experimental | More than | 8 2,9000 | ,58554 471
80 ' ' |
less  than 17 | 51364 | goosn A
80 ' ’

Motivation of Pre Control More than | 5 3,6125 | ,69987 433 094
80 ' ' | |
less than 15 | ;¢4 32787 0
80 ' ’

Technology of Pre Experimental | More than | 8 31484 | 56787 621
80 ' ' |
less than 17 | 54511 | 69755 23
80 ' ’

Technology of Pre Control More than | 5 3,0234 | 80244 -590 | 18 186
80 ' ' | |
gag,s than 15 32153 | 52674

p<.05

Table 4.11 illustrated that there was not significeelation between students’
motivation level and attitudes towards all categ®and having more than 80 and less than
80 in English (p >.05) in both experimental andtoangroup. However, it could be stated
that students in control group having less thanh8@ more positive attitudes towards
learning English and technology usage than theestischaving more than 80 in English.
Additionally, it was interesting that students hayiess than 80 in the experimental group

were more motivated than the students having ninane 80.

4.7 The Effect of English Grade on Motivation and Atitudes According to Post-Test

In order to find out relation between success daadents’ motivation and attitudes

towards four categories which entail English larggyalearning English, learning target
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culture and technology usage, independent samjitet tvas used for experimental and

control groups after four week treatment in theegkpental group.

Table 4.12 The effect of English grade on motivatioand attitudes of students in the

post-test
Groups English |N [Mean | Std. Sio.
Grade Dev. df
English Language of PostMore than | 8 4.3667 5777 o057 o0
i 80 : : , :
Experimental lessthan 80 17 | 441190 | 41049 23
English Language of Post Contro| More than | 5 3.8333 28868 »
80 : : ,
lessthan 80 15 | 55975 | 126622 1,832 18
Learning English of Post More than | 8 41000 | 45031 889 -
Experimental 80 s
lessthan 80 17 | 59048 | 41197
Learning English of Post Control | More than | 5 31111 38490 129
80 : : :
less than 80 15 | 51550 | 108508 -,536 18
Culture of Post Experimental More than | 8 43714 | 61112 5 085 006
80 : , : ,
lessthan 80 17 | 59184 | 27287 23
Culture of Post Control More than | 5 28000 | 79539 ven
80 : : :
lessthan 80 15 | 51409 | 135052 1,422 18
Motivation of Post Experimental | More than | 8 43800 | 21679 106
80 : : :
lessthan 80 17 | , 1143 | 35703 1,953 23
Motivation of Post Control More than | 5 3.4667 0332 290
80 : : ,
lessthan 80 15 | 55345 | 57800 696 18
Technology of Post Experimental| More than | 8 49375 28436 1483 i
80 : , : ,
23
less than 80 17 40313 | 26146
Technology of Post Control More than | 5 34167 | 88902 " co
80 : : ,
lessthan 80 15 | 3,604 | 111001 1258

p<.05
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According to Table 4.12 in the experimental grogpmatter what English grade
the students had, they were highly motivated tonléanglish and their attitudes towards
other categories were also high. However, there avagnificant difference between the
students in experimental group who had more titaim &nglish and the students who had
less than 80 in English in terms of their attituttesards learning target culture since the
significance level was lower than .05 (p = .00 & .pWhile the mean score of the part of
learning target culture was 4.37 for more succéstfidents, the mean score of that part
was 3.91 for less successful students. It coulddreluded that successful students had a
tendency to learn target culture since they notltat culture is not separated from
language learning.

4.8 Chapter Summary

This chapter presented the answers of researchiauesind findings regarding the

statistical analysis of the study.
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CHAPTER V
CONCLUSIONS and SUGGESTIONS

5.0 Introduction

This chapter discusses the summary of the studytr@ndonclusions of the study.
Suggestions for further study to find out the intpasf technology usage on the motivation

level of foreign language learners are also preskeint this chapter.

5.1 Summary of the Study

This study aimed to find out the effects of thehtemogy usage on the motivation
level of students in the foreign language classmahSarkdy Vocational School in
Namik Kemal University. Besides, the study aimedexamine how students’ English
grade affected their attitudes towards English lagg, learning English language,
learning target culture and technology usage. Finthle relevance of students’ motivation
level to their English grade was investigated.

Experimental method was used for the study in Winge class was taught using
technology and technological equipment whereasr atlass was taught using traditional
method in a traditional classroom setting. A questaire was used as a pre-test and a post
test in both control group and experimental grolipe questionnaire which was used in
the study was adapted from Demir’'s (2005) Motivathttitude Questionnaire, Gardner’s
(2004)Attitude/Motivation Test Battery: InternatalnAMTB Research Project, Geng
Iiter's (2009) article named Effect of Technology Miotivation in EFL Classroom and
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some of the questions were developed by the r@serarrhe validity and reliability of the
questionnaire was checked by the pilot study.

In the experimental class CDs, DVDs, power poimspntations, songs, internet
based activities related to class were used witst@8ents while in the traditional class the
course book was used as a course material withu2ersts. The experiment lasted for four

weeks in spring term in 2010-2011 academic year.

The data gathered from the study using the samstiqneaire as a pre- test and a
post test was fed into a computer through SPSShd&eacessary statistical analyses such
as Paired Samples T-Tests, Independent Samplesst$-Band Descriptive Statistics
(Frequency, Means, Standard Deviation) were cawigdo find out answers to research

guestions.

5.2 Conclusions

The findings of the study demonstrate that studesiits whom technology is used
have much more motivation than the students in&duby traditional method although

both groups had more or less same motivation levitle beginning of the study.

The students in the experimental group have mosdipe attitudes towards English
language, learning English language, learning tazgkure and technology usage than the
students in the control group, which implies thaing computer, CDs and DVDs and
authentic materials downloaded from the internekesathe learners be aware of the
opportunities for learning language and using ldwaguage in the target culture. Therefore,
they are more active in the language learning m®c€hey also believe that films, videos,
CDs and internet can be helpful to develop thetehing, reading, speaking and writing

skills and their vocabulary in English.
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There is not significant relation between studerisiglish grades and their
motivation and attitudes according to pre testltesaf both groups.

Moreover, according to post test results studeatsnlg more than 80 in English
are more motivated than the students having lems 80 in English in the experimental
group. However, it is not significant for each gatey of questionnaire excluding the part
of target culture learning since in this part & tfuestionnaire the significance level isp =
.00<.05.

Additionally, in the post test results of controebgp there is not significant relation

between English grades of students and their dé#tand motivation.

There is not significant difference in studentditaties and perceptions towards
English language, learning English language, |eartarget culture and technology usage

in terms of their English grades in post test tssofl control group.

Finally, it must be stated that students in theeexpental group have more positive
attitudes and perceptions than the students indht&rol group after four week treatment.

5.3 Educational Outcomes

In the light of the data obtained from the studhg following outcomes in relation

to the use of technology in foreign language teagloan be presented.

1. In-service teachers particularly the teachergingaworked for a long time
should be encouraged in order to use technologtheir foreign language classes by
providing them with in-service training since thég not have enough knowledge about

technology and its usage in language classroom.

2. In Faculty of Education of universities pre-seevforeign language teachers
should be trained for using technology in orderattract their future students interest,

make them active in language learning process aia ithe lesson more enjoyable.
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3. Computer labs available at schools as well aggtors, CD and DVD players in

foreign language classrooms will encourage foréagguage teachers to exploit them.

4. Students who are unable to use computer shauldamed and they should be
given chance to use it for language learning lapals.

5. Since English is a foreign language in Turkeg students do not have a chance
to use it outside the classroom, they should bewaged to practice their English with the
help of technology.

5.4 Suggestions for Further Study

As the findings of this study can not be generalizet iall foreign language
students in Turkey since this study is just limitedthe students iiSarkdy Vocational
School of Namik Kemal University, further study tmbube conducted in different

departments of universities or it could be conddiateprimary or high schools in Turkey.

This study is also limited to four week experiméltie experiment could last more
than four weeks in order to investigate the effetttechnology usage on the motivation

level of students in the foreign language classmtoraddress different research questions.

Moreover, to make investigation more deeply antlifigs more precise, the
number of questions in the questionnaire whichdpesed as a pre test and post test might
be increased.

Besides, hometown and cultural and socio-econontbeakground of students

could be asked in the questionnaire to understamdthey affect the students.
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APPENDIX A
MOTIVATION- ATTITUDE QUESTIONNAIRE

Dear Participant,

This questionnaire has been designed to find @it thotivation and perceptions
and attitudes of students ,learning English as raigo language in the first year of
university, towards English language, learning Eighand target culture and technology
usage. Please, do not forget that there is no oghtrong answer in this questionnaire.

Therefore, it is important that your answers aneeie and honest.

Your proficiency in English: AA --------- BA --—-----
BB------- CB ---------
CG—- DC ---------
DB------- Please state if there is another-—
()
o
3 2
S %)
< sl e B
> o | Q2] 5|2
s/ e 32 g|¢s
el 2|a|8
1 English is acceptable in every part of the world. 5 4 3 2 1
5 English is important. 5 4 3 2 1
3 English is enjoyable. 5 4 3 2 1
4 English is easy. 5 4 3 2 1
5 English is interesting. 5 4 3 2 1
6 English is a polite language. 5 4 3 2 1
4 | love learning English. 5 4 3 2 1
8 Learning English is very enjoyable. 5 4 3 2 1
9 Learning English is a waste of time. 5 4 3 2 1
10 Learning English is very interesting. 5 4 3 2 1
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11

Learning English is very easy.

12

Learning English is fun.

13

While learning a foreign language, learning abdnet
target culture is too important.

14

While learning a foreign language, learning abdgt
target culture increases motivation of the learners

15

While learning a foreign language, it is needeteton
about the target culture.

16

While learning a foreign language, learning abdgt
target culture will contribute to the future profes.

17

That the foreign language learning includes leayn

the target culture will provide me the opporturiiyuse
this information in many places.

iB

While learning about a different culture, | reagt$ein| 5
18 | the foreign language.

While learning about a different culture, | listéa| 5
19 | songs in the foreign language.
20 | learn English because | like it. 5
21 | learn English because it is compulsory. 5

| learn English because | believe that it will seful to| 5
22 | me in the future to find a good job.

| learn English because speaking English makes Bne
23 | happy.

| learn English because without it one cannot| be
24 | successful in his job.

25

| learn English in order to be similar to the Bsftiand
Americans.

| learn English because | can be a more knowledgedb

26 | person.
27 | I learn English because my parents want me to.
o8 | learn English because | want to understand Emg|i$

speaking films and music.

29

| learn English in order to pass the class.

30

Use of technological equipment in languagaching
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increases my motivation.

31

Authentic materials downloaded from the inter
make me active in the language learning process.

nbt

32

Computer-based teaching activities make the les
more enjoyable.

sbns

33

When technology is used every time, it makes
lessons boring.

the

34

| can understand language better when my teacles
technology in the class.

35

Different technological devices should be usedhia
class to increase my motivation for learning Englis

36

If my teacher uses power point presentations, Ehg
lessons can be more enjoyable.

[5)

37

Films, videos, CDs and internet can be helpful
develop my speaking skill in English.

38

Films, videos, CDs and internet can be helpful
develop my writing skill in English.

39

Films, videos, CDs and internet can be helpful
develop my listening skill in English.

40

Films, videos, CDs and internet can be helpful
develop my reading skill in English.

41

Films, videos, CDs and internet can be helpful
develop my vocabulary in English.

42

Computer-based lessons are more enjoyable
effective than traditional lessons.

and

43

Technological devices are important sources tonl
about culture of target language.

D&

44

Technology facilitates effective communication w
the people speaking target language.

ith

45

Technological devices cause a waste of time in

the

class.
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MOT IVASYON-TUTUM ANKET 1

Sayin Katilimci,

94

Bu 6lcek, universite grencilerinin,Ingilizce diline ve dersindngilizce derslerinde

teknoloji kullanimina veingilizce kongan insanlarin kultirlerine kar tutum ve

distncelerini ve onlarin motivasyonlarini belirlemeini dizenlenmtir. Unutmayiniz ki

bu anketteDOGRU ya daYANLI S cevap yoktur. Bu nedenle ankete icten ve dirist

olarak cevap vermeniz ¢ok 6nemlidir.

Ingilizcedeki Baariniz: AA --------- BA ---------
BB ----—-- (o] - Jemm—
CC --------- DC ---------
DD ----—-- Baka bir not ise lutfen belirtiniz. ---------
£ =
el E| x| 2 2
L S| S @) o | O
X5 S| > 22X
cZ | E| E SE
0n =S| = = =} 0 =
O © © = © |0 ®©
¥Y X | I | ¥ |¥X
1 Ingilizce diinyanin her yerinde gecerlidir. 5 4 3 2 1
5 Ingilizce 6Gnemlidir. 5 (4 |3 |2 |1
3 Ingilizce zevklidir. 5 (4 |3 |2 |1
4 Ingilizce kolaydir. 5 (4 |3 |2 |1
5 Ingilizce ilgi cekicidir. 5 (4 |3 |2 |1
6 Ingilizce kibar bir dildir. 5 4 3 2 1
4 Ingilizce Grenmeyi seviyorum. 5 4 3 2 1
8 Ingilizce @grenmek cok zevklidir. 5 4 3 2 1
9 Ingilizce Grenmeye cagmak zaman kaybidir. 5 4 3 2 1
10 Ingilizce @grenmek ilgi cekicidir. 5 4 3 2 1
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11 Ingilizce @grenmek kolaydir. 5
12 Ingilizce @grenmek glencelidir. 5
Yabanci dil @renirken kultir grenmek ¢cok 6nemlidir] 5

13

14

Yabanci dil @renirken kdltird de grenmek
motivasyonu arttirir.

15

Yabanci dil @reniminde kulttr grenimi gereklidir.

16

Yabanci dil @renirken kudltir @renmenin ileride
meslgime katkisi olacaktir.

17

Yabanci dil @reniminin kultir @renimini de igermes
bana bu bilgileri bircok yerde kullanma ol&na
saslayacaktir.

I 5

1==4

18

Farkl bir kulttr @renirken okuma pargalari okurumi.

19

Farkli bir kdltara @renirken yabanci dildesarkilar
dinlerim.

20

Ingilizce @reniyorum cunkingilizce’yi seviyorum.

21

Ingilizce @reniyorum ¢iinki okulda zorunlu bir ders.

22

Ingilizce @reniyorum ciinki ileride iyi birsibulmamal
yardimcli olacgina inantyorum.

23

Ingilizce @reniyorum cunkiingilizce kongabilmek
beni mutlu ediyor.

24

Ingilizce @reniyorum clinkiingilizce bilmeden insa
is hayatinda bgarili olamaz.

Ingilizce @reniyorum cinkiingilizler ve Amerikallar

25 | gibi olmak istiyorum.

Ingilizce @reniyorum clinkiingilizce @renmek ben| 5
26 | daha bilgili bir insan yapar.

Ingilizce @reniyorum ciinki ailemgenmemi istiyor. | 5

27

28

Ingilizce @reniyorum ciinkiingilizce muzikleri ve
filmleri anlamak istiyorum.

29

Ingilizce’yi sadece sinifi gecmek igigr@niyorum.
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30

Teknolojik aletlerin dil @retiminde kullaniimas
motivasyonumu arttirir.

31

Internetten indirilen konuya 6zgin materyaller
Ogrenim sirecine etkin biekilde katilmami sgar.

chil

32

Bilgisayar kullanilarak  gerceldarilen  Ggretim
aktiviteleri dersleri dahagéenceli yapar.

33

Teknolojinin derste surekli kullaniimasi sikici olu

34

Ogretmenimiz sinifta teknolojik aletler kullarginda
dersi daha iyi anlayabilirim.

35

Farkli  teknolojik aletler Ingilizce @renirken
motivasyonumu arttirmak icin kullaniimalidir.

36

Ogretmenim powerpoint sunumlari  kullagchda
Ingilizce dersleri dahagtenceli olur.

37

Film, video,CD ve interneingilizce kongma becerimi
gelistimemde yardimci olur.

38

Film, video,CD ve internetingilizce yazma becerin
gelistimemde yardimci olur.

5

39

Film, video,CD ve internetingilizce dinleme becerim
gelistimemde yardimci olur.

5

40

Film, video,CD ve internetingilizce okuma becerim
gelistimemde yardimci olur.

5

41

Film, video,CD ve internetingilizce kelime bilgimi
gelistimemde yardimci olur.

42

Bilgisayar destekli dersler klasik derslerden d
eglenceli ve verimli olur.

aBa

43

Teknolojik araclar grenilen dilin kdltart hakkinda
bilgi edinme agisindan énemli bir kaynaktir.

44

Teknoloji, &Grenilen yabanci dilin insanlariyla etk
iletisim kurabilmemi kolaylstirir.

45

Teknolojik arac gerecler derste zaman kaybina n¢
olur.

xéen




