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OZET

Medyanin her gédine tamamen doymwbir toplum olarak olumlu veya olumsuz,
hayal Grunu veya gercek, glo veya yank, guvenilir veya guvenilemez igerikler arasinda
dogru bir secim yapabilmek veya onlarin farkina varabk 6zellikle geng insanlar icin her
gecen gun daha da zafigor. Busartlar altinda, dgsik formatlardaki mesajlara uima,
bunlar ¢c6zimleme, gerlendirme ve iletme yetegiekazanabilmek olarak ifade edilen
medya okuryazagh kacinilmaz olmaktadir. Bu ¢etnanin balica amaci Canakkale Onsekiz
Mart Universitesingilizce Gsretmenlgi Bolimiinde okuyan grencilerin Medya
Okuryazarlgi algilarinin birinci, ikinci, tgincu ve doérdincing seviyelerine ve

cinsiyetlerine gore nasil farklgagini argtirmaktir.

Bu aratirma her sinif seviyesinden iki sinif olmak Uzenglam sekiz sinifta yiz
seksen ¢ (183)gdenciye uygulanmgtir. Yiiz seksen uingilizce Bgitimi Bolimdi
ogrencisinin yer aldii bu anket cagmasi dort bolimden ojmaktadir: @rencilerin Medya
Okuryazarlgl algilari,ingilizce dil yeteneklerini gejtirmek icin medya ile ilgilenme,
Ingilizce @renmede ve gretmede Medya Okuryazatinin faydalari vedngilizce Egitimi
BoAlumu @&retmenlerinin @rencilerin gozuyle Medya Okuryazailiseviyeleri. Bu ¢catmadan
elde edilen veriler agairmaci tarafindan Excel ve Sosyal Bilimler i¢statistik Programi
(SPSS) kullanilarak analiz edilgtir. Bu ¢calsmadan elde edilen sonuglar gostetmki
Canakkale Onsekiz Mart Universitdaiiliz Dili Egitimi BolimUinde okuyan grenciler
“Medya Okuryazarlii” kavraminin bilincindeler véngiliz Dilini 6grenmede ¢ok farkli
medya araglarini kullanmaktalar. Bununla berdbgilizce @Gretmenlerinin derslerde medya
araclarini siklikla kullanmalarinagmen, @rencilerin fikirlerine gore, medya okuryazaili

seviyeleri nispeten guk ¢cikmstir.



ABSTRACT

In a media-saturated society, it is becoming exélg difficult for audience, especially
the young ones, to discern between positive andtiveg fact and fiction, true and false,
reliable and unreliable content. In such an envirent, MEDIA LITERACY, the ability to
critically analyse, evaluate and discern media@anénd its production is imperative.
Through a survey of 183 degree students from CatakBnsekiz Mart University (COMU)
this paper attempts to find out media literacy pptions of pre-service teachers attending
Department of English Language Teaching basedethtétories provided by the scholars in
this field.

The research was conducted in eight differenselgstwo classes in every grade level.
A hundred and eighty three pre-service teachetspad in the survey consisting of four
parts: Media Literacy perceptions of the studeteésling with media to improve English
Language skills, benefits of Media Literacy in l@ag and teaching English Language, and

Media Literacy levels of ELT teachers in the eykthe pre-service teachers.

The data obtained from the study results wereyaerdlby the researcher by means of
Excel and Statistical Package for Social SciencegrBm (SPSS) through the use of
descriptive statistics and DUNCAN analysis.

Results showed that pre-service teachers atterighngkkale Onsekiz Mart
University English Language Teaching Departmenteaneéently aware of the concepts of
Media Literacy, and that their ELT teachers fredlyeexploit different kinds of media forms
in teaching English language skills although thay partly less attention to the concepts of

“Media Literacy” than to the use of media forms.
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CHAPTER ONE
INTRODUCTION

1.0 Introduction

Chapter one introduces a brief background of thdysfollowed by the research
questions. Then the significance, assumptions, landations of the study will be
presented. Consequently, the organization of theighs presented.

1.1 Background of the Study

At the outskirts of the 21st century we find ouvesl living in a media saturated,
technologically dependent, and globally connectextldv Facts and figures, up-to-the-
minute news broadcasts, cell phone text messadownloadable music are all instantly

available with the click of a mouse or the buttenactouch pad.

How do students of English deal with all of thesedia messages? How do they
interpret the messages they take in every day giréeievision, the print media, radio and
the Internet? Our students are bombarded by casmthedia messages daily coming from

all directions.



Kellner and Share (2007) summarise the impactsmedlia on the society and
individuals. The power of media shapes opinionfecté-decision making, and in many
cases, defines a world view of society and expelitecexperiences. Media culture is a
form of pedagogy that teaches proper and impropbawour, gender roles, values, and
knowledge of the world. Individuals are often nataae that they are being educated and
positioned by media culture, as its pedagogy igjueatly invisible and is absorbed
unconsciously. This situation calls for criticalpapaches that make us aware of how
media construct meanings, influence and educateemeel, and impose their messages
and values (Kellner&Share, 2007).

Heins and Cho (2003) state some of the dangerdviedavhen interacting with
media at a young age. The content of mass megiavierful in the eyes and ears of all
people, young people especially. Children and tgersaare prime targets at the mercy of
clever marketers, political leaders and anyoneqgoems group who seeks to gain favour

with this age group.

If we are hoping to grow a responsible and heattityded generation, we have to
give them necessary “Media Literacy” education lsat they can fully understand the
motives, the agenda, and even the behind- the-scemeation of media’s messages to

which they are constantly exposed.

Commission of the European Communities (2007) ésfiiMedia Literacy” as the
following: “Media Literacy” refers to skills, knowbge and understanding that allow
consumers to use media effectively and safely. ‘islddterate” people will be able to
exercise informed choices, understand the naturecoosttent and services and take
advantage of the full range of opportunities offeby new communications technologies.
They will be better able to protect themselves tedr families from harmful or offensive
material. Therefore the development of” Media lawy” in all sections of society should
be promoted and progress followed closely (Commissif the European Communities,
2007).

In this respect Commission of the European Comnamialso adds that Media
Literacy is “the ability to access, analyze andleat® the power of images, sounds and
messages which we are now being confronted witha daily basis and are an important
part of our contemporary culture, as well as to mamicate competently in media

available on a personal basis.



Fedorov (2003) summarises the purposes of “Medigracy” and draws its
borders. “Media Literacy” relates to all media, luting television and film, radio and
recorded music, print media, the Internet and othew digital communication
technologies. The aim of “Media Literacy” is to inase awareness of the many forms of
media messages encountered in our everyday livehould help citizens recognize how
the media filter their perceptions and beliefs,pghpopular culture and influence personal
choices. It should empower them with critical thimkand creative problem-solving skills

to make them judicious consumers and producensfafmation (Fedorov, 2003).

In this study, first of all, media, mass media, aiMdia Literacy” will be defined.
Then, an overview of the current state of Medialaty programs in Turkish Educational
institutions will be provided. Several topics wilé covered in literature review section to
form a foundation of information useful in understang the case. What “Media Literacy”
is, the inescapable nature of mass media messageba related risks, current “Media
Literacy” trends in Turkey, and why Media Literaegucation is needed at all levels of
education will be addressed. These topics all séoveuild the case that students in

Turkish schools and universities would greatly bi¢fim learning “Media Literacy”.

Although fairly new in Turkey, “Media Literacy” hdeng been a critical learning
outcome in the international learning communityr Rearly three decades, countries such
as Canada, Britain, and Australia have mandatedntiegration of media education into
elementary and secondary schools (Puntenge; Duaéardersen, 2005).

1.2  Purpose of the Study and Research Questions

The objective of this study was to gain greaterigims into what pre-service
teachers of English Language Teaching Departme@aafkkale Onsekiz Mart University
know about “Media Literacy” as well as to explofee trelationship between “Media

Literacy” perceptions of the students and their age class levels.



Answers to the following research questions wergkbthroughout the study:

Research Question 1What are the Media Literacy perceptions of thegaevice ELT

teachers?

Research Question 2Are the “Media Literacy” perceptions of pre-serviEeT teachers

different in terms of gender and class-level?

Research Question 3How often do they deal with media to improve thEnglish

language skills?

Research Question 4:What are pre-service teachers’ perceptions of theefits of

“Media Literacy” in teaching and learning Englishriguage?

Research Question 5To what extent are the ELT teachers Media Liteeateording to

pre-service ELT teachers?

1.3  Significance of the Study

In today’s media-saturated world, instructional mled characterized by the
principle of inquiry must incorporate key mediatdcy constructs in order to effectively
prepare students to become independent thinkebl=aef recognizing and evaluating
different points of view inherent in media messaged forms. These constructs include a
basic knowledge about the social construction ofienéexts, a set of analytical skills for
evaluating information across media forms, and keapits of mind including an
intellectual scepticism and a critical approaclaftanformation sources (Thoman & Jolls,
2005).

Among the scholars of Media Literacy there is adbe¢hat media literacy should be
taught as part of an investigative process thakssée foster critical and autonomous

thinking rather than to impose specific valuesltaraative content (Tyner, 1998).



This study is intended to be useful for English guaage Teaching teachers,
particularly for those who live and work in Turkiststitutions as the findings of the study
will reveal the perceptions of pre-service teachwi® study in Canakkale, Turkey.
Perceptions and thoughts of pre-service teachdendiatg Canakkale Onsekiz Mart
University Department of English Language Teachinltyprovide substantial insight into

what pre-service teachers know and think about ‘iMéderacy”.

1.4. Assumptions of the Study

This study was administered under the followinguasptions:

The participants of this study were the pre-sent@achers of the Department of
English Language Teaching. They willingly took parthe study. Students reported their

perceptions and shared their opinions sincerely.

1.5 Limitations of the Study

As any study would have, this thesis certainlytamed a number of limitations.
Firstly, the participants were only from one Unsigy, Canakkale Onsekiz Mart
University. If several Universities were included the study we would surely have
different results. Secondly, the limited numbestfdents participating in the study can be
mentioned as another limitation. The study waglaoted with only 183 students. For this
reason research addressing more students fromasewaversities might have produced
different results.

As this study was conducted at Canakkale Onsekit Mniversity at tertiary level,
it is not possible to generalize the findings fahey universities and for primary,

secondary, and high school education level.



1.6  Organization of the Study

This thesis has been organized into five chapters.

Chapter one is the introduction chapter. This tdraprovides some important
background knowledge of the study. The researcBtoumes are introduced in this chapter.
Assumptions and limitations of the study are fokalby information on the organization

of the study.

Chapter two provides the theoretical and empirfoahdation for the study. The

basic definitions and information about the study@rovided in this chapter.

The methodology of the study is explained in thiedt chapter. The participants,

setting, instruments, procedure, and the data sisadye provided in this chapter.

The results of the study are introduced in thetfoahapter. This chapter interprets
the findings in accordance with the research qoesti Findings are discussed in

accordance with the current literature.

As a result, chapter five draws the conclusiogsu@ing the findings and proposes
some implications and suggestions for further netea

1.7  Chapter Summary

This chapter provided some important backgroundwkedge of the study,
presented the research questions, then deliveggbumptions and limitations of the

study and consequently provided information ondifganization followed in the study.



CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter will revise the definition of mediadaMedia Literacy, then it will
mention five core concepts of Media Literacy, nbddia Literacy in the EFL classes will

be discussed, and finally Media Literacy cours@&urkey’s curriculum will be examined.

2.1 What is Media?

The Oxford Online Dictionaries (2012) define a ‘then” as “a means by which
something is communicated or expressed” and “tkervianing substance through which
sensory impressions are conveyed or physical foezestransmitted”. A medium is
something we use when we want to communicate watbple indirectly—rather than in
person or by face-to-face contact. The word “medaust the plural of “medium.” This
dictionary definition tells us something fundamergbout the media. The media do not
offer a transparent window on the world. They pdevia channel through which
representations and images of the world can be conwated indirectly. The media
intervene: they provide us with selective versiohghe world, rather than direct access to
it. The term “media” includes the whole range of dam communications media:

television, the cinema, video, radio, photograpdyertising, newspapers and magazines,



recorded music, computer games and the internaedidvtexts are the programmes, films,
images, web-sites (and so on) that are carriethéset different forms of communication.
Many of these are often called “mass’ media,” whialiplies that they reach large
audiences. However, some media are only intende@aoh quite small or specialised
audiences, and they can be important to study $Some people would also argue that
more traditional forms such as books are also “médiince they too provide us with
versions or representations of the world. In ppieithe approaches we develop here can
be applied to the whole range of media—from biggaidblockbuster movies to the
snapshot photographs that people take in theiy thads; and from the latest pop video or
computer game to the most well-known “classic” Blor literature (UNESCO- 2006).

2.2  Defining Media Literacy

One fundamental problem in the field of media &ty is agreeing on a definition.
Depending on the end being advocated technicalgsswpersonal expression, and critical
thinking the operational definition of “Media Litey” varies. Renee Hobbs (1994) wrote
that media education in the U.S. is “a child witlthausand names”. Different terms are
used to describe the same basic concept of Medeakly. Although different people
categorize and define the concept of media eductaiging different terms, the most
broadly accepted phrase is “media literacy” (Ch200Q7). After surveying what many
different researchers have speculated about Mediaracy’s meaning, one widely
accepted definition emerged: Media Literacy is #mlity to decode, access, analyze,
evaluate and produce communication in a varietyooins (Aufderheide & Firestone,
1993). Other Media Literacy definitions made byfelént researchers and organizations

will be given in the next paragraphs in order taeha broad view of the term.

Although the idea of Media Literacy is not necega new one, it first came
about in Great Britain in the 1930’s; there islsdilneed for the concept to be defined.
“Media literacy” can be defined in many ways, bublieaks down to a simple statement.
“Media literacy is a perspective that we activebe when exposing ourselves to the media
in order to interpret the meaning of the messagesneounter” (Potter, 1998).



In a media-saturated society, the definition adrhcy, which traditionally focused
on reading and writing text, must be expanded ttudge the full range of media (Daley,
2003). Media literacy is a “fundamental competerfoy literate citizens” (National
Communication Association, 1998), which empowetizens to actively engage with

media messages and fully participate in media ciltlenkins, 2003).

In today’s world, it is more critical than ever fgoung people to be informed
consumers of the information made available thradigbhrse forms of media accessible to
them (Semali, 2005). Media allow for the mass distion of information and it is
important to approach these information sourcessasially constructed forms of
communication and representation with inherent agss values, and biases (Kellner,
2002). People use the information received via mé&alimake decisions, determine voting
behaviour, and strengthen or question existingefe(McBrien, 2005). It is for this reason
that there has been a renewed public interest idMdteracy both as a concept and as an
educational goal. Media Literacy in educationamerinvolves teaching students to be
critical consumers of existing media forms (Buckiag, 2003; Brunner & Tally, 1999;
Kellner, 2002).

The European Commission (2006) has adopted theitiefi of media literacy as
‘the ability to access the media, to understandtaratitically evaluate different aspects of
the media and media contents and to create comationis in a variety of contexts’. The
Audiovisual Media Services Directive, one of thetcal instruments of European media
policy, puts forward the definition of Media Litena as the ‘skills, knowledge and

understanding that allow consumers to use medegtefely and safely’.

Aufderheide (1993) expresses that the fundamemjactve of Media Literacy is,
according to the Aspen Institute definition, atical autonomy relationship to all media’
organized around a set of common beliefs or precegtich recognise that the media are

constructed and that they have wide commerciabladgcal and political implications.

The Ontario government, Canada, (Duncan 1989)newtleight key concepts of
Media Literacy which emphasise the critical awassne
1. All media are construction
2. The media construct reality

3. Audiences negotiate meaning in the media
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4. Media have commercial implications

5. Media contain ideological and value messages
6. Media have social and political implications

7. Form and content are closely related in the enedi

8. Each medium has a unique aesthetic form (wwwiaradareness.ca) (Duncan, 1989).

The US Centre for Media Literacy, CML, on the otlmand, identifies five key
concepts in its CML MedialLit Kit (2009):

1. All media messages are constructed.

2. Media messages are constructed using a crdéatigaage with its own rules.
3. Different people experience the same messaifeseditly.

4. Media have embedded values and points of view.

5. Media messages are constructed to gain praffoapower.

The European Charter for Media Literacy, developgidof an initiative by the UK
Film Council and the British Film Institute (BFhas produced a comprehensive definition
and set of principles which it invites institutiorend individuals to sign up to.
Encompassing an extensive range of cognitive aadtipal skills, the Charter proposes
that media literate people should be able to:

1. Use media technologies effectively to accessestretrieve and share content to meet
their individual and community needs and interests;

2. Gain access to, and make informed choices abowtde range of media forms and
content from different cultural and institutionalsces;

3. Understand how and why media content is produced

4. Analyse critically the techniques, languages @maventions used by the media, and the
messages they convey;

5. Use media creatively to express and communidages, information and opinions;

6. Identify, and avoid or challenge, media contamd services that may be unsolicited,
offensive or harmful;

7. Make effective use of media in the exercise h#dirt democratic rights and civic
responsibilities (O’Neill, 2008).
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2.3  ‘Media Education’, ‘Media Literacy’ or ‘Media S tudies’

Alexander Fedorov (2003), a Russian Media Literaqyert, prepared a number of
questions in order to differentiate the terms; “Mediteracy”, “Media Studies”, and
“Media Education”, and asked them to the expertsigd the world through email. As a
result data has been collected from 26 media ediecdbm 10 countries. There are both
the common stands and certain disagreement, bigrdithe essence of the terms Media
Education, Media Literacy and Media Studies in @ahswers of the experts. In this sense
the most expanded answer to the problem was giyethd Canadian media educator I.
Rother: “Over the last decade the terms Media BthutaMedia Studies and Media
Literacy have been used almost interchangeably bglianeducators in North America,

Britain and Australia.

The following distinctions have been adapted froiweBblatt (1995); Masterman
(1985); Worsnop (1994); Buckingham (1993); Lustd®91); Moore (1991); Media
Education in Britain: An Outline (1989):

Media Education includes:

* using media across the curriculum application;

* atopic within another subject;

» development of critical understanding of media tigto analytical and practical
work;

» teaching about the forms, conventions and techinegopg

* teaching about media institutions, and their spgialitical and cultural roles;

e emphasis upon student's experience of the medidhaidrelevance to their own

lives;

themes and project work;

Media Studiesncludes:

e across-media application;

» atheoretical application of the media;
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* aconceptual framework;
e incorporates analysis of a message delivered éynttdia and the techniques used
to create that message;

* borrows from communication, film and cultural stesli

Media Literacy builds on the following outcomeshd¢dia Education and media studies:

* an awareness of the impact of media on the indalidad society;

e an understanding of the process of mass commuuongati

» the ability to analyse and discuss media messages;

* an awareness of media context as a text that mevitognition of culture;

e production and analysis skills;

e traditional and non-traditional literacy skills;

e enriched enjoyment, understanding and appreciasfomedia content (Fedorov,
2003).

2.4  Media Literacy is Not...

Thoman and Jolls (2005) note that, because thaitlefi of media literacy can be
quite vast, it is almost easier to define what Medteracy is not. For instance, they state
that media literacy is not media bashing, but imeslcritically analyzing media messages
and institutions. It is not just producing medidthaugh production skills should be
included. It is not just looking for stereotypesragative representations, but exploring
how these representations are normalized in sodi&tynot just based on one perspective;
rather, it encourages multiple perspectives antwarviewpoints. Finally, media literacy
is not an effort to restrict media use, but to emage mindful and critical media

consumption (www.wikiversity.org, 2012).

In the report prepared by UNESCO (2006) it is stateat Media literacy is not
simply teaching with videos, the Internet, or otterhnologies, but it is teaching about the
media in society. Media education is about develppgioung people’s critical and creative
abilities. Media education is concerned with teaghand learning about the media. This
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should not be confused with teaching through thdiaydor example, the use of television
or computers as a means of teaching science, twrhiOf course, these educational
media also provide versions or representationh@fwtorld. But media education is not
about the instrumental use of media as “teachidg’ait should not be confused with

educational technology or educational media (UNESZODG6).

The Centre for Media Literacy (2005) summarizes dMeLiteracy is not” concept

under six headings:

* Media ‘bashing’ is NOT Media Literacy, however, M&d.iteracy often involves
criticizing the media.

* Merely producing media is NOT Media Literacy, aliigh Media Literacy should
include media production activities and projects.

e Just bringing videos or CD-ROMs or other mediatedtent into the classroom is
NOT Media Literacy; one must also explore the ra@md influence of media and
media messages in our culture.

« Simply looking for political agendas, stereotypasnuisrepresentations is NOT
Media Literacy; there should also be an exploratbrthe systems making them
appear “normal”

e Looking at a media message or experience fromojustperspective is NOT Media
Literacy because media should be examined fromipheipbositions.

* Media Literacy does NOT mean “don’t watch”; it medwvatch carefully, think

critically”. (Centre for Media Literacy, 2005)

2.5  Five Core Concepts of Media Literacy

Media educators around the world have defined sévieey concepts of Media
Literacy. The Centre for Media Literacy (Centre kbedia Literacy, 2005) has taken many
of these foundational ideas and published five corecepts which are more accessible to
teachers and applicable for students. These idahfive core concepts that lie at the heart

of media literacy are as following:



14

All media messages are constructed.
Media messages are constructed using a creatigadge with its own rules.
Different people experience the same messagesdtiffg.

Media have embedded values and points of view.

o bk w0 PE

Most media messages are organized to gain profiomer.
(Thoman & Jolls, 2005) (Centre for Media Litera2@05)

The core concepts are combined with a parallebsguestions to be asked of students
serve as the underpinnings of a standard curricutuMedia Literacy (Centre for Media

Literacy, 2005). A review of each concept is givehow.

2.5.1 Concept 1: All media messages are constructed

The questionWho created this message$tiould be asked critically.

The first core concept is the foundation of medieracy, which challenges the
power of the media to present messages as nonepnabt and transparent. Masterman
(1994) asserted that the foundation of media eduté the principle of non-transparency.
Media do not present reality like transparent wimsl@mr simple reflections of the world
because media messages are created, shaped, atdnedsthrough a construction
process. This construction involves many decisasut what to include or exclude and
how to represent reality. Masterman (1994) expthinen-transparency with a pun: “the

media do not present reality, they represent it”.

Thoman & Jolls (2005), state that this concept aekadges that media texts are
constructed by authors. The final product is natadural or objective text; rather, it is
made up of various elements that were created thyes) writers, photographers, directors
or producers. Many decisions go into the creatiba text, and the audience sees the end
result. The audience does not, however, get tateeédeas that were rejected along the
way, which could have produced endless variatiomghe media text. By asking who
created the message, students are able to conkieptosih the human element behind the

media text and the process of actually piecingcattegether (Thoman & Jolls, 2005).



15

As a result it can be concluded that the studehfgledia Literacy must first be
aware of the fact that the final message they eceiving from different kinds of media
sources does not arrive from a single source, $atr@sult of a construction of many large

and small pieces put together to make the finahfof the message.

2.5.2 Concept 2: Media messages are constructedngsia creative language with its

own rules.

The guestion What creative techniques are used to attract mgnétin? should

be asked.

According to The Centre for Media Literacy (2008)e second concept revolves
around the unique language that is used in massamedch media text has its own
language, which can be understood through carefudideration of the sounds and visuals
that are employed to convey meaning.

One of the ways in which students can learn toyaealhe language of media texts
iIs by creating their own. The second core concégi eelies heavily on semiotics to
illustrate how signs and symbols function. From stedy of semiotics, media literacy
practitioners analyse the existence of dual meanirigigns: denotation and signifier (the
more literal reference to content) and connotaaod signified (the more associative,
subjective significations of a message based onladecal and cultural codes) (Hall,
1980). When connotation and denotation become nddhee same, representation appears
natural, making the historical and social constanctinvisible. Therefore, a goal of
cultivating media literacy is to help students idigtish between connotation and

denotation and signifier and signified (Fiske, 1990
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2.5.3 Concept 3: Different people experience thers@ message differently.

The questior{How might different people understand this messhfferently from

me?)should be asked.

Centre for Media Literacy, (2005) gives an excdllerample that illustrates the
meaning of this critical concept. It is the moviBaving Private Ryan”. In the movie
audience, a World War Il veteran brings a wholede¢xperience to the movie theatre
than any other audience member. As a result, hewrntbssage is received, processed, and
the reaction to the movie will be much different tbe war veteran than others who were
not there. In fact, each recipient of a media ngssaready brings a complete set of

unique life experiences, beliefs, ideas, and al#isutoward the message (Gozzi 2004).

The third core concept evolves from work at theniimgham Centre for
Contemporary Cultural Studies in the UK, where th&ion of an active audience
challenged previous theories that viewed receigéraedia as passive recipients and often
victims. Building on semiotic conceptions develofsyoRoland Barthes and Umberto Eco,
Hall (1980) argued that a distinction must be maeleveen the encoding of media texts by
producers and the decoding by consumers in a stdidyEncoding/decoding”. This
distinction highlighted the ability of audiencespmduce their own readings and meanings
and to decode texts in aberrant or oppositionalswag well as the “preferred” ways in
tune with the dominant ideology (Barthes &Eco &KAa®80).

2.5.4 Concept 4: Media have embedded values and pts of view.

The question What lifestyles, values, and points of view areresented in, or

omitted from, this message8hould be asked.

Media texts are not objective; they all containueal that tell us who or what is
important. By virtue of what is omitted, they tal who and what is not important as well.

The fourth core concept focuses on the actual ocordé media messages in order to
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question ideology, bias, and the connotations expiind implicit in the representation.
Cultural studies, feminist theory, and critical pgdgy offer arsenals of research for this
line of inquiry to question media representatiohsage, class, gender, and so on. Beyond
simply locating the bias in media, this conceptpbestudents recognize the subjective
nature of all communication. Henry Giroux (1997ated that: “The notion that theory,
facts, and inquiry can be objectively determined ased falls prey to a set of values that
are both conservative and mystifying in their pcédit orientation”(Kellner & Share,
2005).

2.5.5 Concept 5: Most media messages are organizedjain profit or power.

The questionWhy is this message being sensPibuld be asked.

The Centre for Media Literacy stresses the poiat #treen media, like all mass
media, is primarily a business. Advertisers creatssages to be aired or displayed with
dollars flowing from the manufacturers or servigeviders. In turn, a given television
program, for example, must attract and keep numtfersewers to see those commercials.
This symbiotic relationship between advertiser, medand consumer is a powerful entity
that drives the business of the media (Centre fedil Literacy, 2005).

Most media messages are made in order to cread@idiance so advertisers can
market their products. It is important for studetatsinderstand this financial motivation in

order to discern whose interests are actually beamged (wikiversity.org).

The fifth concept encourages students to consideruestion of why the message
was sent and where it came from. Too often studsglteve the role of media is simply to
entertain or inform, with little knowledge of theaomic structure that supports it. The
consolidation of ownership of the mass media hasrgcontrol of the public airwaves to a
few multinational oligopolies to determine who awtiat is represented and how. This
concentration of ownership threatens the indepetelamd diversity of information and
creates the possibility for the global colonizatmnculture and knowledge (Mc Chesney,
1999a, 2004).
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Robert Mc Chesney (1999b) insisted that the codatdd ownership of the media
giants is highly undemocratic, fundamentally nompetitive, and “more closely
resembles a cartel than it does the competitiveketlace found in economics
textbooks”. Thus, knowing what sort of corporatigmoduces a media artefact or what sort
of system of production dominates given media tlp to critically interpret biases and
distortions in media texts (Kellner & Share, 2005).

2.5.6 Examples to Five Core Concepts

Sample Chart: Connecting Media Texts to the Fieg Koncepts

KC Lynch (1999) in Media Literacy through Criticihinking Teacher Materials
revealed the chart below to explain the five cayacepts of Media Literacy clearly with

examples.

Table 1

EXPLANATION
KEY CONCEPTS EXAMPLES

A popular song recordingYou may believe you have
that sounds natural andeen many famous battles
spontaneous may have beeand historical scenes
recorded 20 times andecause you have seen them
1. All media are constructed out of parts ofdepicted on TV and film,|
carefully wrapped each of the 20 differentbut in truth what you hav

D

packages. performances. seen is only a representatipn
Sometimes our perception pand a re-construction of
an issue or story issomeone's idea of what
influenced by the mediumthose events were like. Even

we got it from. We mayin a news report, what you

have a different view of asee is restricted by the
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trial we have only read abo

than other people who maylecisions of the editor, arn

have seen parts of iton T

The form of the medium hagand music)

influenced
interpret the content.

Ltamera

Vinfluenced by the word

the way weaccompany the pictures.

frame and tH

chosen

2. Media construct version

of reality.

Two different newspaper

may give the same news

story a very different slan
s
Each story constructs

different version of

reality of the story for its

readers. Many readers on

ever read one version.

the

S

A Colombian

tell

British
newspaper might
t'different story about Pacifi
acoast salmon fishing than

newspaper from Washingtg

State.
ly

3. Media are interpreted

through individual lenses

Each individual in

audience brings a differel

ar

set of life experiences t

each media text. Ou
reactions are a mixture (
what we take from a text ar
what we bring to it. This
process of blending the te
with our own life experienc
to make a
interpretation of the tex
(meaning) is
"negotiation” of meaning.

When all is said and don

the media are wonderfilcan hear
W
ofmultiple TVs in their home

sources of pleasure.
enjoy them. Students

media should continue to

personalvictim. Some people carry

called everywhere because

A person who has been
nwvictim of a crime might havg
odifficulty watching a police
rshow on

ofTV  (E.g. NYPD Blu¢
t
tha

5 different  experience

Xviewing the show

psomeone who has not beer

then
th

love to read. Others wear

tpaperback with

epersonal headset so that th
their favourit

enusic. Many families hav

so that no family membe

d

[

to

D

O

D

decause that person brings

D

"2

n

ey

-
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enjoy media even
of
with

process approachin

media critical

awareness.

in theneeds to miss their favouri

gshow. We all love the med
- and there's nothing wron

with that. (In moderation)

4. Media are about money.

One of the chief purposes

media is to
consumerism - even if it i
only consumption of media
Media

businesses, whose aim is

companies

make profit.

ofWwhen CNN promotes
promote Warner

sTime/Life

arethat

movie, or
publication,
viewers should be awa
the companies

the

a
toelong to

conglomerate.

5. Media promote agenda.

Almost every media tex
proclaims
through its  story,
characters, its language, 3
its attitudes. We are ofte
blind

values that are close to o

to ideologies an
own - we call these "natura
- but quick to notice value
and ideologies we do n(
like.

Some texts go even furth
and become propaganda f{
specific ideas about socie
and politics.

its own valuesthat

it$ promoted a clear set

A show likeLittle House on

the Prairie owed its
tpopularity partly to the fac
it presented an

naalues. The films of Quenti

dbut the values are vast
udifferent. At election times
"the

smessages that are politic

media carry man
piSome are commercials f

political parties or

ccandidates, but some 4
ozditorials, documentaries
tywews stories, deliberate

slanted to support a politic

of the week" is a 90-minut

commercial about a soci

D

a

same

Df
n

nrarantino do the same thing,

view. Sometimes the "movie

(e

a

g

e

—

y

U7
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issue such as spousal abuse

or homelessness.

(Lynch, K.C. 1999)

2.6  Media Literacy Competencies

Daley (2003) published a book called “Expanding @encept of Literacy” and
enumerated the competencies of the Media Litetaesats based on the Media Literacy
definition of “National Communication Associatio(998) . “Media literacy is the ability
to access, interpret, analyze, produce, and ewlua¢ssages in all varieties and
combinations of print, visual, and digital formatdedia literate individuals can use
communications media to solve problems. They hawstiaal, informed understanding of
the way that both individuals and organizationsstarct media messages. In addition,
they recognize the role of the audience in botlcgssing those messages and creating
meaning from them. They are aware of the politicacial, cultural, economic, and
educational role of the mass media in society olioly knowledge of how media
organizations operate. Through these understandinggia literate individuals are able to
assess their own relationship to the media, angrasslue, worth and meaning to media
use and media messages” (National Communicatiomdietson, 1998). Here are five

Media Literacy competencies presented by “Nati@@hmunication Association” (1998).

2.6.1 Access

Media literate students are able to locate andinfe@mation from a variety of
sources for a variety of purposes. They can idemhié characteristics and components of
mass media organizations such as newspapers, ssions, television stations and
websites and explain how those organizations oper@lhey know various types of

communications media like print, visual, audio, ead and multimedia and their main
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formats and characteristics. They are able to mzeghat different communication media

have different purposes and that different typesamhimunications media affect coverage
of events and issues. They can determine apprepéss of sources for particular purposes
(Daley, 2003; Jenkins, 2003; National Communicaf\ssociation, 1998).

2.6.2 Interpret

Media literate students construct personal meafimmg media experiences. They
can use strategies appropriate to different comaations media to comprehend a variety
of media products. They can recognize that medissages are open to multiple
interpretations and explain how audience membeergret meanings. Media Literate
students are able to identify techniques used éyrthss media to influence or appeal to a
particular audience. They are able to explain tmaplex relationship among the audience,
the communications media and the media-maker (D&603; Jenkins, 2003; National

Communication Association, 1998).

2.6.3 Analyze

Media literate students understand the historicdl @ontemporary ways in which
the media constructs messages that influence psgméesonal and public lives. Media
literate students can identify ways in which meaiakers use symbols, images, sounds
and conventions to construct messages for a vaoefurposes. They can identify the
political, social, cultural, economic, aesthetiopdaeducational purposes of media
messages. They are able to consider the poligsoalal, cultural, economic, aesthetic, and
educational influences on the construction of madessages. They can explain how
communication of ideas is related to the medidyrigpies, and processes used to construct
messages. Media Literate students can explain dlee af the mass media in society
(Daley, 2003; Jenkins, 2003; National Communicafssociation, 1998).
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2.6.4 Evaluate

Media literate students use a variety of critedaetaluate media messages and
productions created by both themselves and otlieslia literate students are able to
apply content criteria like effectiveness, validitgliability and accuracy, clarity, sincerity,
credibility and bias to media messages. They caplyapesthetic criteria such as
appropriateness of media selection, use of collmum and line, effective integration of
images and text, and use of conventions to mediduations (Daley, 2003; Jenkins, 2003;
National Communication Association, 1998).

2.6.5 Produce

Media literate students use a variety of mediafantats for different purposes in
communicating information and ideas effectively nwltiple audiences. Media literate
students can select appropriate media for audiandepurpose. They can use processes
and techniques appropriate to selected media anthfdo create effective products. They
can incorporate multimedia into informal and fornpesentations. They can also use
hardware and software efficiently and effectivety media production (Daley, 2003;
Jenkins, 2003; National Communication Associatik898).

2.7  Crucial Factors to the Development of Media Leracy Education

A study of Media Literacy Education around the woghows nine factors which

appear crucial to the successful development ofiarestlication.

1. Media Literacy, like other innovative programs, mbe a grassroots movement

and teachers need to take a major initiative ibyaoig for this.
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2. Educational authorities must give clear suppoguoch programs by mandating the
teaching of media education within the curriculuestablishing guidelines and
resource books, and by ensuring curricula are dpeel and materials are
available.

3. Faculties of Education must hire staff capableraining future teachers in this
area. There should also be academic support frdrarieinstitutions in the writing
of curricula and in sustained consultation.

4. In-service training at the school district level shibbe an integral part of program
implementation.

5. School districts need consultants who have exgemisMedia Literacy and who
will establish communication networks.

6. Suitable textbooks and audio-visual material wtaoh relevant to the country/area
must be available.

7. A support organization must be established for pheposes of workshops,
conferences, dissemination of newsletters and eélreldpment of curriculum units.
Such a professional organization must cut acrobsascboards and districts to
involve a cross section of people interested iniekigracy.

8. There must be appropriate evaluation instruments.

9. Because Media Education involves such a diverditgkdls and expertise, there
must be collaboration between teachers, parentsearehers and media

professionalsiuncan,2002).

2.8  The Three Stages of Media Literacy

Elizabeth Thoman (1995), Founder and Presidertefentre for Media Literacy,
Los Angeles, says that media literacy is an ovéeath that incorporates three stages of a

continuum leading to media empowerment:

The first stage is simply becoming aware of the angnce of managing one's
media “diet’- that is, making choices and redudhg time spent with television, videos,

electronic games, films and various print medianf®r
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The second stage is learning specific skills dfical viewing learning to analyze
and question what is in the frame, how it is canggd and what may have been left out.
Skills of critical viewing are best learned througiguiry-based classes or interactive

group activities, as well as from creating and pi@dg one's own media messages.

The third stage goes behind the frame to exploepeleissues. Who produces the
media we experience- and for what purpose? WhatgPoWho loses? And who decides?
This stage of social, political and economic analysoks at how everyone in society
makes meaning from our media experiences and hewnmiiss media drive our global
consumer economy. This inquiry can sometimes sest@ige for various media advocacy

efforts to challenge or redress public policiesanporate practices.

Although television and electronic media may seerresent the most compelling
reasons for promoting media literacy educationantemporary society, the principles and
practices of media literacy education are appledbl all media- from television to T-
shirts, from billboards to the Internet (Malik, Z)0rhoman, 1995).

2.9  Main Purposes of Media Literacy Education

It cannot be ignored that the vast majority of dfgéh now are in contact with
media, both traditional media and digital medis;luding the Internet. It is no longer
possible to distinguish between traditional medm amew media. For example, it is
possible to read newspapers and watch televisiohfigm in a computer or a mobile
phone. Media literacy education is important todesy more and more children have
practical access to a variety of media both at hame at school. There is a need to
develop new skills and competence that supportsuserd consumers to become

“information literate"(Oxstrand, 2009).

Because of the fact that Media Literacy Educatias & vital place in the education
life of our children, a great number of Media Léey experts have done a lot of studies to
find out the purposes of Media Literacy EducatiOne of these studies was carried out by

Fedorov (2003). According to the research condubtedlexander Fedorov, a Russian
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Media Literacy Education expert, Media Literacy Eation experts from all over the
world agreed upon the list of purposes of Mediaiaty Education below:

1. Media Literacy Education is needed to develepspn’s critical thinking/autonomy.
2. Media Literacy Education is needed to develop appreciation, perception and

understanding & analysis of media texts.

3. Media Literacy Education is needed to prepampleefor the life in the democratic

society.

4. Media Literacy Education is needed to developwareness of social, cultural, political

and economic implications of media texts (as cocsibns of media agencies).
5. Media Literacy Education is needed to decodeianedts/messages.
6. Media Literacy Education is needed to develag@®s communicative abilities.

7. Media Literacy Education is needed to developpreciation and aesthetic perception,

understanding of media texts, estimation of aesdleguality of media texts.

8. Media Literacy Education is needed to teach ragmeto express him/herself with the

help of media.

9. Media Literacy Education is needed to teach esque to identify, interpret, and
experience a variety of techniques used to creatiiaproducts/texts.

10. Media Literacy Education is needed to learnuatibe theory of media and media

culture.

11. Media Literacy Education is needed to learnualtbe history of media and media

culture.

12. Media Literacy Education is needed for the tgument of creative skills of students

(with the development of critical thinking and @&l autonomy) (Fedorov, A. 2003).
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2.10 Media Literacy in the EFL Classes

In 1992, at the Aspen Institute Communications Sodiety Program’s National
Leadership Conference on Media Literacy, “mederdity” was defined as “the ability of
a citizen to access, analyze, and produce infoomator specific outcomes” (Aspen
Institute, 1992). Media Literacy is a 21st centapproach to education. It provides a
framework to access, analyze, evaluate and creassages in a variety of forms, from
print to video to the Internet. Media literacy loisilan understanding of the role of media in
society as well as essential skills of inquiry @edf-expression necessary for citizens of a

media saturated world (Centre for Media Literac392).

Haynes (2004) underlined the importance of Mediarhicy in EFL classes in his
article “Creating Discerning Students: Media Ligyan EFL”. He stated that students of
English are increasingly using Internet and othg&hentic sources of the language for
research and for pleasure. Many are choosing tabgoad to experience the language in
other countries and cultures. A large part of thentact with English will include
messages in the news or in entertainment medtheliknglish language classroom, as the
skills of our students evolve, teachers can begishow learners the subtleties of how
vocabulary and images are used not only to convegning but also to influence our
purchasing decision, for example, or to further tlaues of a given community. In
addition to developing critical thinking skills, ghgoal of media literacy education is to
encourage students to become more prudent consamersore discerning world citizens

by maintaining a healthy inquisitiveness aboutitermation produced by the media.

The Cambridge Advanced Learner’'s Dictionary defiridscern” as “to see,
recognize or understand something that is not tlead “discerning” as “showing good
judgement, especially about style and quality” (Gadge 2005). Students of English
often have trouble seeing beyond the words andungiston the page to interpret the
meaning behind the symbols. They have not yet &shta recognize what is not obvious.
Media literacy education is one way to show themw o formulate questions about the
symbols they see (Haynes, 2004).

Yildiz (2002) draws our attention to the difficultyf interpreting the correct

messages sent by signs and symbols in the texthelcontext of semiotics, 'decoding'
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involves not simply basic recognition and comprein@m of what a text 'says' but also the
interpretation and evaluation of its meaning wigfierence to relevant codes (Chandler,
2001). Many of our students do not yet understaiatl the message that was intended by
the sender is not always the message that thergtuti¢erpret. There are several levels to
interpreting any message that is sent, and forulagg learners they may stop at a very
superficial level of meaning, with the assumptibattit is the only possible one. However,
interpretation of signs or messages does not docarvacuum. The meaning of signs or
representations is dependent on social, culturad, listorical contexts. We construct
meaning based on the physical appearance of the @iy previous personal and cultural
experience; time or era we live in; and contexplace it occurs. There is not one meaning

or interpretation of a sign. There are multipleesiénd points of view to each sign.

Haynes (2004) draws our attention on how much stisdef English can learn
about target culture. A major motivation on thetparthe teacher for introducing media
literacy studies in English Classes is that thergrieat interest on the part of English
language majors to learn about other cultures andtdes. Many students use the media
to learn about the latest news, gossip, histostjials, and so on, of a particular culture.
The authentic English that they encounter on thermet, on television, and in films, is
representative of that country’s social/historicahtext and without knowledge of that

context; the student will miss many cues giverhmmessages.

Training in basic media literacy helps develapgliistic, academic, and critical
thinking skills, which include knowing what quest® to ask, taking context into
consideration and imagining what is missing in ety or report, and questioning the
validity of an item by cross referencing with ateahative source. It also engages students’
metacognitive skills through questioning, identityi “what you know” and “what you
don’t know,” and considering diverse points of vieMedia Literacy studies can assist
learners in critically analyzing the informationdathe language they encounter, and help
them learn to recognize “loaded” words and formsxgdression. A high level of language
ability is not as necessary as is a curiosity albowt people obtain their information, how
that information is presented to them, and how whapresented shapes their values.
Intermediate through advanced level learners vallable to augment their vocabulary by

understanding the subtleties of words dependinghencontext in which they are used.
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This awareness can also lead to greater use ddttident’s creativity in oral and written

expression (Haynes, 2004).

Haynes (2004) further argues that many EFL studémtsughout the world
currently use a great variety of media sourcesniglih to do research for presentations,
reports and essays. Recognizing reliable Interowtces, for example, is part of the skills
one develops through a study of media literacyriieg to decipher fact from opinion is
essential when supplying sources to support aghBsicent course books deal with a wide
variety of controversial social issues. Studentslma drawn to the role the media plays in
shaping public opinion and attitudes around thepecs: how the story is presented, what

information is given and what is omitted.

As language teachers we can assist our studentaking sense of the innumerable
messages in English that overwhelm them daily mirtacademic and personal lives.
Through media literacy they can become more awhtow they interpret the messages
they take in on television and Internet and in phi@t and entertainment media. Media
literacy study helps prepare students for theerlables as citizens of a democracy by
developing their critical observation and inquikglls. Media literacy education is a path
along which they learn formulate questions aboatsymbols they see, whether pictorial
or verbal. As many learners have not yet been ptedewith concepts of message
transmission and reception, their awareness of plossible multiple levels of
communication and multiple levels of meaning carbleanced. By learning to distinguish
words and expressions that carry double meanirgsmdes are more able to critically
analyze the information and the language they ameou Being alert to integrity of
Internet web sites as possible sources for resemfcmmation also depends on an
awareness of how to interpret and use the medig.study of the media can use learner
interests as its point of departure. Student isteren sports, shopping, fashion, or other
countries and cultures can become the springb@ardigcussion on how the media shapes
our view of our society and the world. In factlefrners understand how and in whose
interests the media operates, when they experierecka from an authentic source, they

will realize that the source itself is part of tieattural context (Haynes, 2004).
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2.11 Media Literacy Education across the Curriculum

The five reasons enumerated below by Dan BlakeS)l ¥®anadian Association of
Media Education, are to explain why Media Literabyuld be taught in the school

curriculum:

1. We live in a mediated environment.

2. Media literacy emphasizes critical thinking.

3. Being media literate is part of being an edutatézen.

4. Media literacy promotes active participatioraimedia-saturated environment.
5. Media education helps us to understand commiioiciechnologies. (Dan Blake,

1995), (Canadian Association of Media Education)

Masterman (1980) stated some other important resasdry the development of

media literacy education should be encourageddndaching of all school subjects:

1. Media materials are being increasingly used iowine way in the teaching of
all subjects. It seems likely that the media wél ised, as they have within schools in the
past, predominantly as ‘transparent’ carriers dforimation, unless media teachers
intervene. It is a matter of some importance thahsmaterial should not be consumed
innocently, but read critically. In particular, thasic media literacy technique of relating
media messages to the political, social and econarterests of those who are producing

them needs to be encouraged as a matter of coytsadhers of all subjects.

2. Media Education across the curriculum need®tbayond problematising media
materials, however. For the media are constantiyking over much of the manifest
content of school subjects. Students bring to every toplic kends of prejudices,
misconceptions, ideas, and stereotypes, many othwtihiey have picked up from the
media. Effective teaching will need to take thigiaccount, and might well begin with a

consideration of media representations of the tapltand.

3. Apart from the content of different subject arethe media frequently make
statements about theature of academic disciplines themselvAs we shall see, any
science or history teacher who wishes his/her stisd® challenge the notion of her
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subject as a largely undisputed body of ideas riee@nd facts, will need to counteract the
messages about her subject disseminated by newsaprmes, drama series, and even

advertisements. (Masterman, 1980)

It has been established that media literacy is ratpe for every person to learn.
Media literacy is much more complicated than itnsgeand it is important for it to be
taught at all levels. Due to the fact that mediardicy is strongly based in educating
oneself, the concept of media literacy appearsanynigher-education classes.

Taylor (2007) states that Media literacy is sonmggtthat is beginning to enter the
curriculum of some classrooms. However, it is esakthat it be taught on all levels, from
elementary to professional because it is an ongethgational requirement. Since every
person is affected by media, it is imperative teatry person have an understanding of
their responsibility as a consumer and audience lmeemand that is done by working
towards media literacy.

2.12 Teaching “Through” or “About” the Media

There has always been confusion about teachinogdgh media and teaching about
media. Duncan (1993) states that teaching throbghnedia, while concerned with the
language of media, primarily focuses on using megia vehicle to initiate discussion or
as a motivator for Language Arts classes. In othmnds, in teaching through the media,
teachers use the media as a delivery system foectudntent. No attempt to examine the
delivery system itself is made. On the other hamteaching about the media, the delivery
system, i.e. the medium and the message, are ezdmieaching about the media stems
from the notion that media shape the world in whiaghlive and therefore it is becoming
increasingly important for students to understane infrastructures of society. Media
Education explores the media within a socio-pditiramework through analysis and
production (I. Rother).This includes preparing stutd to understand the production and
dissemination of information, the growth of mediadustry, the development of
commercially based media, the role of advertisang] audience negotiation of print and
non-print text (Fedorov- UNESCO).
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Media education describes the process of teacmddemarning about media and is
different from teaching through or with media (Bingkham, 2003). Clark (1994) argued
that instructional practices are what influencerne®, not the media form (medium) itself.
However, many of the teachers who integrate mesitstinto classroom instruction are
teaching through media instead of about mediatherovords, teachers tend to use media
forms solely as vehicles for delivering informatdrcontent (Hobbs, 2006) instead of as

tools for teaching critical thinking about the cemt and form of media messages.

A different type of problem with traditional effarto teach about media is that they
tend to focus on the impact of media based on $samption that media are a source of
harm (Rogow, 2005). As such, this type of pedagdgpproach fails to promote agency
in students and often results in students feelyrgcal rather than intellectually sceptical
(Rogow, 2005). Setting students against the meddifferent from teaching them to be
informed consumers of media. Desmond (1997) aldeocated shifting away from
“deficit models” that primarily focus on the negettiimpact of the media and instead
argued for moving toward “acquisition models” whiemphasize the positive aspects of
media as important information sources to be amrea critically (Desmond, 1997).

2.13 Media Literacy in Turkey’s Curriculum

Although it seems an approximately 80 year’s beamkgd all around the world, the
concept of ‘Media Literacy’ has had a quite shodtdry on the agenda of Turkish
educational policy (Taskiran, 2009).

Inceglu (2006) states that the current Turkish mediaarticular popular TV has
a very big influence on the daily life of citizen&ccording to a study by UNESCO in
2005, Turkey is the second country in the worldolatg TV on an average 3.5 hours per
day. Turkey has directly passed to the audio-visudture without completing the
transition process from the oral to the writtentud. As a result, the circulation of
newspapers is quite low (4-4.5 million per day) #omopulation of 75 million. Even
though the population of the country has doubledesiLl960, this rate has stood still. There
are more than 300 private TV stations (24 of theeration-wide), about 1000 private

radio stations and 700 newspapers.
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The necessity of ‘Media Literacy’ education reqdismme legal precautions within
the frame of educational regulations. Ministry adtidnal Education (MEB) established a
commission of academics and media professionalsrépare a social awareness-media
literacy course for elementary schools throughdet country in 2003 (T&iran, 2009).
RTUK (Radio Television Authority in Turkey) and th®linistry of Education in
cooperation began the ‘Media Literacy’ coursesva pilot cities (Ankarajstanbul,izmir,
Adana and Erzurum) in 2004 following the traininfgtiee 30 teachers. This program was
intended to be applied countrywide in the 2007-2@d8cational year as an optional
course for the 6th, 7th and 8th grade of 35,00aishin 81 cities. RTUK officials
mentioned that their intention is to make it anigdtory course, and also stressed the
importance of parental education on different plaifs (Bek, 2006). Tuzel &
Kurudayi@lu (2012) assert that from 2007 and on “Media latgr Education”, after
piloting in several schools, has been taught aspional course in the 6th, 7th and 8th
grades of secondary schools.

Taskiran (2009) summarises that elementary schoolakscience teachers, who
are obliged to attend media literacy seminars f@ month in summer time, were assigned
as media literacy teachers. The supposed contentedia literacy course includes; An
Introduction to Communication; Mass Communicatibtedia: Its functions and impacts
(socially, economically and culturally); The Fami@hildren and Television (television
programmes and parental precautions against hareffetts); Radio (advantages and
disadvantages); Newspaper and Magazine (basic ptsneamd definitions, analyses of
news and photo -form and content- relationship)e Titernet (the real and the virtual

world).

Digdem (2009) states motivated by an inoculative aggrpthe aim of this course
was to protect 'vulnerable' children against hatraffects of media and to create critical
and knowing recipients of media messages. As dtrekthis primary aim, these efforts
could not go beyond the inoculative approach witah be seen as the immature phase of
Media Literacy education. Additionally, the prewad perception of considering children
and youngsters as the passive receivers or vidfmsedia prevented to elaborate the new

relationships and uses of new media environment.

RTUK aims to protect children and the young froamrhful content; warn children

and the young about the programmes which ‘contailence, horror, sex and behaviours
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that can build negative examples’ by a systemrdéliigent signs’. Intelligent sign system
has four symbols (7+, 13+, 18+, general audiend®wsg the appropriateness of
programmes according to age groups and some syrdb@iting harmful content (Bek,

2006).

In almost every expression by RTUK’s head andofficers, the basis of media
literacy is seen as children’s being able to recsgihe difference between fact and
fiction. In the guide book prepared in cooperatisith the Ministry of Education the
protective approach can be traced in the focushdfiren seen as the ‘most sensitive
group’ open to media effect, their being in dangeejr being ‘defenceless receivers’, and
the need to raise their consciousness against #ugamAs an education program, it gives
priority to protecting children and youth agairtst possible harmful effects of the media.
Therefore, the basic rationale of Media Literacyaation is described as ‘reducing the
negative effect of the media on them’ (Bek, 2006).

Bek (2006) concludes that Media Literacy in Turlseyfar is a noncritical Media
Literacy. Since these discourses naturalise dorhimgths and constructions, both the aim
and most possibly the outcome is a media educasotonservative media literacy rather
than critical. The media is not only the product, extension of, the existing social
realities; instead it has an important role in $fanming power. The critical media literacy
suggested here consists of the relation betweeatuption, text and consumption practices,
and informs and increases the awareness of diffenedia and production relations; the
images of the country and the world, life styletentities, conventions in the mediated
texts; the imagination of an audience with multipied segmented identities; the differing
influence of these difference on the consumptioth rI@teption; and the role of the media

in creating and sustaining a collective popular megm

Finally, it is worthwhile to mention here that seal studies have been conducted in
the field of Media Literacy in order to reveal pgptions and understanding of students or
several audience groups. One of the significardaiehes that is worth citing here is the
one done by Kent Willette (2009) in the UniversifyNorth Florida. She studied students’
perceptions and understanding of Media LiteracyotAar study was carried out by Terry
Rock (2009) under the title ‘teaching another &tsracross the school curriculum’ in
Brigham Young University. Both of the researchemedo the conclusion that using

media literacy enhanced the curriculum, helpediteaquired core elements, and created



35

greater engagement for students in the learningggol hey argued that teachers realized
that they needed to become media literate as ivekir instruction was to be authentic,
and most importantly, they realized the need fodents to acquire multi-literacies and for

teachers to teach them.
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CHAPTER THREE

METHODOLOGY

3.0 Introduction

This chapter presents the methodology appliedhe study. First of all, the
objectives and research questions of the studypeaesented and research design is
analyzed. Then, the methodological flow of the gtisdbeing introduced together with the

description of the setting, participants, instrutsgedata collection, and data analysis.

3.1 Objectives and Research Questions

This study basically attempted to comprehend “Mddteracy”, “Media Literacy
Perceptions” of the pre-service teachers of Englishguage Teaching Department of
Canakkale Onsekiz Mart University, as well as tplese the relationship between “Media

Literacy” perceptions of the students and theisgl@vels.
The following research questions were tried to fengered throughout the study:

Research Question 1What are the Media Literacy perceptions of thegaevice ELT

teachers?
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Research Question 2Are the “Media Literacy” perceptions of pre-serviEeT teachers

different in terms of gender and class-levels?

Research Question 3How often do they deal with media to improve thEnglish

language skills?

Research Question 4:What are pre-service teachers’ perceptions of theefits of

“Media Literacy” in teaching and learning Englishriguage?

Research Question 5To what extent are the ELT teachers Media Liteeateording to

pre-service ELT teachers?

3.2  Methodology of the Study

3.2.1 Developing the Questionnaire

As Dornyei (2003) puts it using a questionnair¢hie studies of social sciences is
inevitable. Because the essence of scientific rekaa trying to find answers to questions
in a systematic manner, it is no wonder that thestjannaire has become one of the most

popular research instruments applied in the ssciahces.

It took a long process to prepare the questioarthimt was used in this study. First
of all, thesis, articles, and books related tofiblel of “Media Literacy” were collected and
read in detail. Questionnaires used in this aregeweoked through. Finally, a new
guestionnaire was developed on the basis of tlwairess stated in the Reference section.

3.2.2 Piloting the Questionnaire

Brace (2004) states that piloting the questiomnas an essential process

recommended before administering the main study.
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Because in questionnaires so much depends onctbal avording of the items

(even minor differences can change the responserppan integral part of questionnaire
construction is ‘field testing, ' that is, pilotinge questionnaire at various stages of its
development on a sample of people who are sinul#ing target sample the instrument has
been designed for. These trial runs allow the mebea to collect feedback about how the
instrument works and whether it performs the jobas been designed for. Based on this
information, we can make alterations and fine-tthree final version of the questionnaire
(Dornyei, 2003).

Because of the reasons stated above the pilog stad carried out to determine any
possible problems related to the data collectistriiment and to make necessary changes.
In addition to that, the questionnaire was presketddwo Asst. Prof. Dr. and one Prof. Dr.

ELT teachers in order to get their comments orgtiestionnaire.

As a result of the piloting and the comments frili@ ELT teachers one part was
decided to be excluded from the questionnaire. ddres of the questionnaire were finally
decided to be: “Personal information of student#fiedia Literacy perceptions of the
students”. “Dealing with media to improve Englisinguage skills”. “Benefits of Media
Literacy in English Language learning and teachiri@d what extent are your teachers
Media Literate in English classes”. It was alsoideg to alter the items from four-point to
five-point likert type. Moreover, a qualitative ai®nnaire which included open-ended

interview questions was also utilised.

3.3  Main Study

3.3.1 Setting

The study was fulfilled in Canakkale, Turkey. lasvcarried out at Canakkale

Onsekiz Mart University, Educational Faculty, Ddpant of English Language Teaching
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(ELT). The pre-service teachers who afe 2 39 and &' graders from the Department

of English Language Teaching participated in thislg.

In the Department of English Language TeachingCahakkale Onsekiz Mart
University about four hundred students from allrothee country are being educated. This
department is one of the top English Language Tiegcprograms of the country. It is
situated in the city centre of the city Canakkatthough Canakkale Onsekiz Mart
University is popular among the students, Canakladea city, is small and it is not much
crowded. The city is situated along the DardenediSin the Marmara Region. The socio
economic features of the city residents are abloeeaverage level of the country. The city
is also world-famous for its Gallipoli wars of 19%mnd the University was named after the

day when this war was won and the allied forcesevdefeated.

In order to carry out the study the necessary {@sion was acquired from the
administration of the Educational Faculty.

3.3.2 Participants

A hundred and eighty three (183) pre-service teechtudying in the Department
of English Language Teaching at Canakkale Onselart Mniversity participated in the
study. There were fifty (50) male and a hundred #mdy three (133) female students.
There were fifty I grade, forty nine? grade, forty three'3grade, and forty oné™4grade
students in the study. The data was collected énsfiring term of 2011-2012 academic
year. The study was conducted on about the saméeruof students from each grade in
order to be able to compare the results properyd\bf the students of all grades had had
“Media Literacy” education before. They had heabdwt “Media Literacy” just through
the media. The participants of the study are iatsd in Table 2.
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Table 2 Distribution of the Participants of the Study
Class Female Male Total
Frequency| Percentagerrequency Percentage Frequency) Percentage
1% Grade 31 18% 19 10% 50 28%
2" Grade 36 20% 13 7% 49 27%
3 Grade 35 19% 8 5% 43 24%
4" Grade 31 16% 10 5% 41 21%
Total 133 73% 50 27% 183 100%

3.3.3 Instruments

The questionnaire which is described above wado#gd to collect data. This

questionnaire has five parts.

The first part aims to find out personal inforroatiabout the participants. These

were gender and class level.

The second part asks questions to get the g€iidealia Literacy” perceptions of
the students. Thirteen Media Literacy concept statés were included in this part. The
statements in this part were designed accorditiged scale and had these five options:

| agree (5), | slightly agree (4), | am neutral, (3lightly disagree (2), | disagree (1).

The third section aims to find out how often thadents deal with media to
improve their English Language skills. The statetm@mthis part were designed according
to likert scale and had these five options: Alwéys Usually (4), Sometimes (3), Rarely
(2), Never (1).

The fourth part tries to find out students’ thotgghbout the benefits of “Media
Literacy” in English Language learning and teachifie statements in this part were
designed according to likert scale and had thesedptions: | agre€s), | slightly agree

(4), I am neutral3), | slightly disagre€?2), | disagre€1).
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The last part aims to discover students’ thougltscerning the extent to which
their teachers are “Media Literate” in English skes. The statements in this part were
designed according to likert scale and had these dptions: Always (5), Usually (4),
Sometimes (3), Rarely (2), Never (1).

34 Procedures for Data Collection

A survey consisting of five parts was used in pihecess of data collection. The
survey used in the study was generated by scamaingus surveys used in the same area.
Some items of the survey were taken from theseiegudhe other items were created
during the literature review phase of the studythy researcher himself. The study was
conducted in the spring term of 2011-2012 Acadeyaar. The participating students were
explained that their contribution is appreciated #mat has a key role for the study, and
they were also told the findings and the surveyepapwould just be seen by the
researchers only. They were asked to be sinceakstie, and honest while answering the
questions in the survey. They were given enougle ticmcomplete the survey and they
were given any help during the process when nee&lgaroximately twenty five minutes

were enough to finish the questionnaire.

3.5 Data Analysis

In this study both quantitative and qualitativetinoels were utilized in order to
collect data from the participants. The data oleifrom the questionnaire was analysed
with the help of SPSS 15.0 for Windows (StatistiPalckage for Social Sciences) data
editor. First descriptive statistics was used tal fihe frequencies. Then variance analysis
was utilised in order to find whether there isgngicant difference among the gender and
class level responses. When it was seen that thasesignificant difference, DUNCAN

test which is a multiple-item comparing test wapligal to find out where exactly was the
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significant difference. That is to say, DUNCAN tefahally, was used in order to find out
from which group or groups the significant diffecenderived from. Help was asked for

from the experts in the field of statistics in artie get precise results from the analysis.

3.6  Summary of the Chapter

This chapter presents information about implententeof the research and how
the study is done in terms of methodological pasBpe. Participants, setting, instruments,
data collection, and data analysis procedures e presented in this chapter.

Consequently, the findings of the pilot and maudgts are presented in the chapter.
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CHAPTER FOUR

FINDINGS AND DISCUSSIONS

4.0 Introduction

This chapter aims to present and discuss findofghe study. The findings are

going to be presented in order of research question

4.1 Research Questions

The main purpose of this study is to examine #regptions of pre-service students
studying in the ELT department of English Langu@gaching in Canakkale Onsekiz Mart
University, as well as to explore the relationshbgween “Media Literacy” perceptions of

the students and their age and class levels.
The following research questions were tried to fenered throughout the study:

Research Question 1What are the Media Literacy perceptions of thegqaevice ELT
teachers?

Research Question 2Are the “Media Literacy” perceptions of pre-serviEeT teachers
different in terms of gender and class-level?
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Research Question 3How often do they deal with media to improve thEnglish
language skills?

Research Question 4:What are pre-service teachers’ perceptions of theefits of

“Media Literacy” in teaching and learning Englishriguage?

Research Question 5To what extent are the ELT teachers Media Liteeateording to

pre-service ELT teachers?

Each of these questions will be highlighted anpl@ed in detail in chapter four.

4.2  Findings of the Main Study and Discussion

4.2.1 “Media Literacy” Perceptions of the Pre-serice Teachers

In the first part of the questionnaire there wérgteen items which contained
thirteen specially prepared statements based oncdhe concepts of Media Literacy.
Centre of Media Literacy (2005) has taken manyh& foundational ideas defined by
media educators around the world and publisheddire concepts which are accessible to

teachers and applicable for students (Thoman, 2005)

These identified five core concepts which make libsis for the first part of the

questionnaire of this study are as following:

All media messages are constructed.
Media messages are constructed using a creatigadge with its own rules.
Different people experience the same messagesdtiffg.

Media have embedded values and points of view.

o bk 0N PE

Most media messages are organized to gain profiogver (Centre for Media
Literacy, 2005).

The responses given to the statements by theepvess teachers are going to be

analysed on the basis of these core concepts below.
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Research Question 1What are the Media Literacy perceptions of thegaeice ELT

teachers?

Survey item A-1: Even though journalists collect a lot of infornoatj an article or the

presented news is just a part of the collectedmédion.

Table 3
101-Options f %
| Disagree 2 1,1
| Slightly Disagree |11 6,0
I Am Neutral 26 14,2
| Slightly Agree 44 24,0
| Agree 100 54,6

In order to find out the perceptions of the presse teachers about “Media
Literacy” some related survey items were askechendquestionnaire to the 183 students.

There were 18 items in this part of the survey.

In the first item related to the prevéee teachers’ perceptions towards “Media
Literacy”, the participants were asked to reveahtthey think about the statement: “Even
though journalists collect a lot of information, article or the presented news is just a part
of the collected information.” This first item ihe first part of the survey aims to reveal
pre-service teachers’ common awareness of thedinstept of “Media Literacy” which
was: “All media messages are constructed” (Thomaiolls, 2005). As table 1 indicates
the majority of the pre-service teachers (54.6 gsea with this statement and other 24%
of the participants state that they slightly agrékese results indicate that pre-service
teachers have a highly true perception of the ise concept of “Media Literacy”. As

Masterman (1994) put it: “the media do not preseality, they represent it”.
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Survey item A-2: If the background music changes, impressions efsdime TV scene

change too.
Table 4
102-Options %
| Disagree 1 0,5
| Slightly Disagree | 1 0,5
| Am Neutral 17 9,3
| Slightly Agree 49 26,8
| Agree 115 62,8

As for the second item of the surveycahhivas: “If the background music changes,

impressions of the same TV scene change too” theipants were asked to express their

perceptions of the same core concept of “Mediaradg’. If we have a glance at the

replies the participants gave to the second itelB(86 agree), it is clear to grasp that they

are highly media literate as for the first concépgtnch (1999) gives an explanation to this

concept of Media Literacy that music can changer@sgions left on people. “Even in a

news report, what you see is restricted by the carfinreame and the decisions of the editor,

and influenced by the words and music chosen torapany the pictures”.

Survey item A-3: If the layout and the way of presentation changegressions of the

same article change too.

Table 5
103- Options %
| Disagree 1 5
| Slightly Disagree |3 1,6
I Am Neutral 18 9,8
| Slightly Agree 52 28,4
| Agree 109 59,6
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The Centre for Media Literacy (2005) statest tfbome certain creative techniques
and language are used to attract our attentiortaldle three demonstrates more than half
of the participants (59.6 %) agree with the stat@ni#f the layout and the way of
presentation changes, impressions of the samdeacdti@ange too”. This high agreement
rate with the item number three shows that preiserteachers who took part in this
survey have a considerable rate of Media Literaencgption. Lynch (1999) also argues
that, for example, different newspapers may give shme news story a very different
slant. Each story constructs a different versiorihef reality of the story for its readers.

Many readers, unfortunately, only ever read onsiwar

Survey item A-4: The Producer of a TV news show is concerned ahowt to attract

viewers.
Table 6
104-Options f %
| Disagree 1 5
| Slightly Disagree |6 3,3
| Am Neutral 20 10,9
| Slightly Agree 43 23,5
| Agree 113 61,7

Louise Haynes (2004) argues that as the skillstoflents evolve, teachers can
begin to show learners the subtleties of how voleapland images are used not only to
convey meaning but also to influence our purchadmgsion or to further the values of a
given community. In addition to developing critictlinking skills, the goal of media
literacy education is to encourage students to inecmore prudent consumers and more
discerning world citizens by maintaining a healthguisitiveness about the information
produced by the media. The results of the fougmmithat 61.7 % of the participants agreed
with the statement “The Producer of a TV news sl®woncerned about how to attract

viewers” revealed that they are quite aware ofMieglia Literacy concept that is described



48

by Haynes (2004) above. Besides, as it is mentiondte literature review section the
main question that should be asked concerning ¢oensl concept was “What creative

techniques are used to attract my attention?”.

Survey item A-5: Everybody understands TV programs in different svay

Table 7
105- Options f %
| Disagree 5 2,7
| Slightly Disagree | 10 5,5
| Am Neutral 18 9,8
| Slightly Agree 55 30,1
| Agree 95 51,9

Regarding the fifth item of the first part of tlguestionnaire 51.9% of the
participants agreed, if the slightly agreed ansvaeesalso counted, 82% of the pre-service
teachers who took part in the survey admit tharybay understands TV programs in
different ways. This item is the core of the thamhcept of Media Literacy which goes:

Different people experience the same message efifigr

Survey item A-6: Images of products are sometimes exaggerateddrmmemmercials.

Table 8
106-Options f %
| Disagree 1 8o}
| Slightly Disagree |7 3,8
| Am Neutral 6 3,3
| Slightly Agree 34 18,6
| Agree 135 73,8
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As Table 6 reveals the share of individuals whe &greed with the item that goes
‘Images of products are sometimes exaggerated thamm®mmercials’ is extremely high.
Those respondents who answered ‘| agree’ andgh#li agree’ make about 92% of the
whole participants. The results reveal that thdiesmiven to this item highly correspond
with Media Literacy concepts “Media messages aresttacted using a creative language

with its own rules” and “Most media messages agawnized to gain profit and power”.

Survey item A-7: Programs broadcast on TV sometimes start trends.

Table 9
107-Options f %
| Disagree 0 0
| Slightly Disagree |4 2,2
| Am Neutral 23 12,6
| Slightly Agree 61 33,3
| Agree 95 51,9

As for the seventh item A significantly higherasf of individuals among
respondents (51.9%), together with the ‘slightlyes) responses about 85 %, shows a
consistent awareness of Media Literacy. Replieghise item reveal that pre-service
teachers are aware of the content of the fourth idéderacy concept “Media have

embedded values and points of view”.
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Survey item A-8: The way of sending information in TV programs, spapers and other

mass media affects a person’s point view.

Table 10
108- Options f %
| Disagree 2 1,1
| Slightly Disagree |3 1,6
| Am Neutral 21 11,5
| Slightly Agree 76 41,5
| Agree 81 44,3

As Table 8 shows the share of individuals who tgreed with the item that goes
‘The way of sending information in TV programs, rspapers and other mass media
affects a person’s point view’ is considerably higihose respondents who answered ‘I

agree’ and ‘I slightly agree’ make about 86% of Wiele participants.

The Centre for Media Literacy (2005) stresses thiatphat, screen media, like all
other mass media types, is primarily a businesseAers create messages to be aired or
displayed with dollars flowing from the manufactweor service providers. In turn, a
given television program, for example, must atti@etl keep numbers of viewers to see
those commercials. This symbiotic relationship lestwadvertiser, medium and consumer
is a powerful entity that drives the business @f ithedia. On the basis of this information
the results reveal that the replies given to teisihighly correspond with Media Literacy
concept “Media messages are constructed usingaive@danguage with its own rules”
and the question that should be asked “What ced@ehniques are used to attract my

attention?”.
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Survey item A-9: Contents of TV programs is sometimes exaggerated.

Table 11
109-Options f %
| Disagree 1 5
| Slightly Disagree |5 2,7
| Am Neutral 13 7,1
| Slightly Agree 52 28,4
| Agree 112 61,2

Majority of the participant pre-service teachegsead (61.2 %) with the statement
that “Contents of TV programs is sometimes exadggdfawhich reveals that they are
highly aware of the concepts of Media Literacy. Tésults, as it is seen in the table, reveal
that the replies given to this item highly corresgpavith Media Literacy concept “Media
messages are constructed using a creative langudydéts own rules” and the question

that should be asked “What creative techniquesised to attract my attention?”.

Survey item A-10: Articles in books, journals, newspapers and wealepare sometimes

exaggerated.
Table 12
110-Options f %
| Disagree 11 6,0
| Slightly Disagree |15 8,2
I Am Neutral 41 22,4
| Slightly Agree 55 30,1
| Agree 61 33,3
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The participants were asked to stiad¢gr thoughts about the fact that ‘Articles in

books, journals, newspapers and web pages are ismsaetxaggerated’. While about 33%

of the respondents agreed with this statement, @3¥te respondents stated that they were

neutral about this statement.

Survey item A-11: It is important to check the accuracy of inforroatiusing other TV

programs, books, newspapers and web pages.

Table 13
111-Options %
| Disagree 1,1
| Slightly Disagree |4 2,2
I Am Neutral 12 6,6
| Slightly Agree 41 22,4
| Agree 124 67,8

The participants were asked to expthses views about the statement that ‘It is

important to check the accuracy of information gsiather TV programs, books,

newspapers and web pages’ which is related toahehf concept of Media Literacy that

puts forward the question: ‘What lifestyles, valuasd points of view are represented in,

or omitted from, this message?’. About 68% of theole participants agreed with this

statement which shows that participant pre-sert@axhers have a high awareness of

Media Literacy concept.
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Survey item A-12: Some websites, journals, newspapers, books, TYranes or radio

programs sometimes have “biases”.

Table 14
112- Options %
| Disagree 3 1,6
| Slightly Disagree |1 D
| Am Neutral 22 12,0
| Slightly Agree 57 31,1
| Agree 100 54,6

The subjects were asked if they agreed that soeisites, journals, newspapers,

books, TV programs or radio programs sometimes lbieses”. As it can be observed

from the results about 55% of the respondents dthigt they believed that some media

forms sometimes have biases. About 31% of theqnaatits expressed their ideas that they

slightly agreed with this statement. This resutives that participant pre-service teachers

are aware of the Media Literacy concepts

Survey item A-13: Media usually construct meanings, influence andcate audiences,

and impose their messages and values.

Table 15
113- Options %
| Disagree 1 5
| Slightly Disagree |5 2,7
I Am Neutral 27 14,8
| Slightly Agree 66 36,1
| Agree 84 45,9
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McBrien (2005) has argued that people use thenmton received via media to
make decisions, determine voting behaviour, anehgthen or question existing beliefs.
With regard to that statement the pre-service eaciere asked whether they agreed with
the statement that ‘Media usually construct meagimgfluence and educate audiences,
and impose their messages and values’. While ad@ft of the respondents agreed with
this concept only 0.5% of the participants stated they disagreed.

Additional thoughts and statements given by sorhehe participants in the

interviews:

To the question “How would you define Media Litey2” some of the interviewees
answered:

Participant 1“Media Literacy is being knowledgeable about naediV, radio and
other media forms. Being able to choose what yaut ¥veawatch, hear or read”.

Participant 2: In my opinion, Media Literacy means going beyorwl ttaditional
literacy”.

Participant 3: Media Literacy is being a conscious audience”.

Participant 4: I'think it is to be interested in media”.

To the question “Has your perception of what Mddtaracy means changed over

the last three years changed?” some of the inteegs answered:

Participant 6: Of course my perception has changed. | didn’t usdéotlow the
media beforehand. But as the years passed, I'm tkee@ on Media Literacy, that is, |

read approximately all the news from different wiglss.

Participant 2: No. Because “Media Literacy” is a new term thatdand from the
advertisements of “Media Literacy classes at scbol
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Participant 8“The media has been filled with lots of unnecegghings over the

last three years”.

Participant 5: Yes.Media influences people”.

Participant 4: Yes. | have started to watch about news of theeewtorld. Before, |

only used to watch movies on TV”.

42.1.1 Total Average Results of the First Part
Table 16

1° Part- Options f %

| Disagree 2 1,1

| Slightly Disagree |6 3,2

I Am Neutral 20 10,9

| Slightly Agree 53 28,9

| Agree 102 55,7
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Figure 1
"MEDIA LITERACY” PERCEPTIONS OF THE STUDENTS
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Disagree

Part | of the questionnaire was prepared to find the “Media Literacy”
perceptions of the pre-service teachers attendwegdepartment of English Language
Teaching in Canakkale Onsekiz Mart University. Tesults obtained from the replies
given by a hundred and eighty three (183) partidipaevealed that about 56% of the
respondents agreed, 29% of them slightly agree¥h wire neutral, 3% slightly disagreed
and only 1% of the whole participants disagreedhwite Media Literacy concept
statements which were prepared by the researctegraathorough review of the literature.
All the statements that the participants were priegseto express their thoughts about are
related to the core concepts of Media Literacy Whieere mentioned in the Literature

Review section.

According to the results, as it can be observedhfthe table, the majority of the
participants proved with their responses that preise teachers are sufficiently aware of

the “Media Literacy” concepts.
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4.2.1.2 Differences between the Perceptionstarms of Gender and Class-level

Research Question 2Are the “Media Literacy” perceptions of pre-servieeT teachers

different in terms of gender and class-level?

In order to find an answer to this research qaedirst variance analysis was used,
then, when it was found out that there were difieess, DUNCAN test was utilised in
order to reveal among which groups were the diffees. The results of the DUNCAN test

are as follows:

Table 17

The

it The Results of the DUNCAN Test Analysis
em

101 Only the difference among classes is signifiod@h= 0,001)

102 The difference neither among the classes rordes the genders is significant.

103 The difference neither among the classes rardes the genders is significant.

104 The difference neither among the classes rtardes the genders is significant.

105 The difference neither among the classes rardes the genders is significant.

106 The difference neither among the classes rordes the genders is significant.

107 The difference neither among the classes rtardes the genders is significant.

108 The difference neither among the classes rtardes the genders is significant.

109 The difference neither among the classes rardes the genders is significant.

110 The difference neither among the classes rtardes the genders is significant.

111 The difference neither among the classes rtardes the genders is significant.

112 The difference neither among the classes rordes the genders is significant.

113 The difference neither among the classes rtardes the genders is significant.




Table 18

Descriptive Statistics and DUNCAN test results Fems N101-N113

Classl Class2 Class3 Class4
ltem No | Gender X+ S X +S; X + Sy X ts,

Male | 3.52+0.28 Aa 4.76+0,12Ba 4.37+0.32 Aa 011027

N101
Female| 4.16+0.22 Aa 4.68+0,09 Ba 4.25+0,14 Ag'li;0'16
N102 | Male | 452+017Aq 4.23+0.23 Aah62+0.26 A 51030
Female| 4.51+015A3 4.58+0.12 Ad.51+0.10 Ag *°3 01
Male | 4.73+0.12 Aa  4.07+0.34 Aad.62+0.18 Ag +°0 7020

N103
Female| 4.35+0.17 Aa  4.38+0.11 Ad.65+0.00 Aa 57012
Male | 4.26+0.21Aa 4.38+0.24 Aa.75+0.16 Ag ) 00

N104
Female| 4.32+0.18Aa 4.33+0.14 A&.57+0.11 A 5 O
Male | 4.47+0.23 Aa 4.15+0.27 Aa.37+0.32 Ad o0 0%

N105
Female| 4.12+0.17A3 4.33+0.20 Ad.31+0.16 Ag *05 01
Male | 4.57+0.22Aa 4.46+0.25 Aad.87+012 Ad * /)"0

N106
Female| 4.41+0.17Aa  4.75+0.08 A&.77+0.08 Aa > 017
Male | 4.21+0.18 Aa 4.61+0.14 Aad.37+0.32 Ad 11022

N107
Female| 4.16+0.16A3 4.33+0.13 Ad.45+0.12 Ag *°0 013
N108 | Male | 4.31+0.18Ad 4.23+0.20 Ad.00+0.18 Aq +-30*0-20

Aa
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Female| 4.20+0.16A3 4.33+0.11 Ad.31+0.13 Ag *12"01/
Male | 4.57+0.17 Aa  4.53+0.24 Aad.25+0.49 Ag +3010%

N109
Female| 4.32+0.14Aa 4.36+0.14 Ad.80+0.07 Aa 35 011
Male | 3.94+0.23Aa 3.15+0.38 Aa.37+0.26 Ad o) O

N110
Female| 3.80+0.22Aa 3.72+0.10 A8.94+0.20 Aa 01107
Male | 4.42+0.23 Aa 4.69+0.17 Aa.75+0.16 Ag +°0 703

N111
Female| 4.64+0.12A3 4.33+0.16 Ad.68+0.10 Ag *°} 0
Male | 4.570.13Aa| 4.07+0.30 Aad50+0.26 Ag 101027

N112
Female| 4.51+40.15Aa 4.25+0.17 A4.48+0.11 Aa 4'22“;0'12
Male | 4.3140.24Aa 4.23+0.23 Aad.37+0.26 Ad ") O2°

N113
Female| 4.41+012A3 3.83+0.17 Ad.28+0.12 Ag *°0'012
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As a result of the variant analysis which was donérms of “Media Literacy”
perceptions, except the item number 101, no sipanmfi statistical differences were
observed between the genders and among classed),(P8). As for the item 0101,

significant statistical difference was observedyarhong the classes, (P= 0,001).

The results of the DUNCAN test which was donenteo to find out among which
classes the differences are significant are ginehe table above.

The differences among the grade-level averagesnrshwith different letters are
significant. Others, shown with the same lettergehao significant differences.
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4.2.2 Dealing with Media to Improve English Languge Skills

Research Question 3How often do pre-service teachers deal with mé&alianprove their

English language skills?

Second part of the questionnaire was prepareshdioolut the frequency of the fact
that the pre-service teachers deal with media forove their English Language skills.
Nine questions were prepared by the researchemrderdo reveal how frequent the
participants exploit different types of media forfos the purpose of improving language
skills. The results showed that, as it can be ofesklin table 24, the frequency of
participants’ use of media forms is not so highcamparison with their level of Media
Literacy perception.

Survey item B-1: How often do you watch television programs to ioya your English

Language skills?

Table 19
201- Options f %
Never 7 3,8
Rarely 43 23,5
Sometimes 69 37,7
Usually 45 24,6
Always 19 10,4

The pre-service English Language teachers weredagk express their thoughts
about the frequency that they watch television mows to improve their English
Language skills. As it can be seen from the tabéertumber of students who watch TV

programs in order to improve their language skslisot adequately high. While only about
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10% of them report that they always do this agtjvitbout 24% of the participants state
that they rarely watch TV programs for this purpose

Survey item B-2: How often do you go to movies to improve your EstglLanguage

skills?

Table 20
202- Options f %
Never 21 11,5
Rarely 45 24,6
Sometimes 64 35,0
Usually 36 19,7
Always 17 9,2

The participant pre-service teachers were askedgort how frequent they go to
movies to improve their English Language skills.cawaing to the results of the
questionnaire, 12% of the respondents state tegtriever go to movies for this purpose.
On the other hand only 9% of them report that thlyays go to the movies in order to

improve their language skills.

Survey item B-3: How often do you listen to the radio programsnipiove your English

Language skills?

Table 21
203-Options f %
Never 52 28,4
Rarely 52 28,4
Sometimes 46 25,1
Usually 24 13,1
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Always 9 4.9

The respondents were asked to express their mlsast the frequency that they
listen to the radio programs in order to improveithEnglish Language skills. As a
response to this question, according to the datéhén Table 17, merely 5% of the
participants replied that they always listened e tadio programs for this purpose.
Surprisingly, as many as 25% of the students reddtiat they never listened to any radio

programs in order to be able to have better langs&dls.

Survey item B-4: How often do you read a printed newspaper or aaziag to improve
your English Language skills?

Table 22
204- Options f %
Never 8 4,4
Rarely 46 251
Sometimes 74 40,4
Usually 43 23,5
Always 12 6,6

The participant pre-service teachers were askestdate how often they read a
printed newspaper or a magazine to improve thegli&im Language skills. The table
shows that as a response to this item only appmbeiyn 7% of them said that they
‘always’ read these kinds of printed materialstfos purpose. However, about 41% of the
participants reported that they ‘sometimes’ dealihwsuch an activity to have better

language skills.
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Survey item B-5: How often do you read a book to improve your EstglLanguage

skills?

Table 23
205- Options %
Never 6 3,3
Rarely 30 16,4
Sometimes 75 41,0
Usually 52 28,4
Always 20 10,9

The participant pre-service teachers were askesfate how frequent they read a

book to improve their English Language skills. Asan be observed from the table above

only 10% of the respondents report that they ‘akvagad books in order to have better

language skills. It is obviously seen that a mityoof pre-service teachers are concerned

about improving their English Language skills bigaok. Surprisingly, nearly 17% of the

future teachers declare that they ‘rarely’ readksao improve the skills they will need in

their teaching experience.

Survey item B-6: How often do you play a video or a computer gamartprove your

English Language skills?

Table 24
206- Options %
Never 24 13,1
Rarely 36 19,7
Sometimes 35 19,2
Usually 44 24,0
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Always 44 24,0

The respondents of the questionnaire were asketbdtare their thoughts about
how often they play a video or a computer gamenprove their English Language skills.
As it can be observed from the table above theeshairthe responses to this question are
even. While 24% of all the respondents state thay talways’ play video or computer
games, 13% of them report that they never do setkitees in order to improve their
English language skills.

Survey item B-7: How often do you visit web sites to improve yourgksh Language
skills?

Table 25
207- Options f %
Never 2 11
Rarely 12 6,6
Sometimes 35 19,1
Usually 69 37,7
Always 65 35,5

The subjects were asked to report how often thgly some web sites to improve
their English Language skills in this item. As @ncclearly be observed from the responses
in the table above the number of the students wémaded that they ‘always’ do this
activity is comparatively high. Approximately 369% the participants declared that they
‘always’ visited web sites to make their Englishliskoetter. On the other hand, only 1%
of the respondents stated that they ‘never’ visiieg web sites for this purpose.



Survey item B-8: How often do you send

Language skills?
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or receive an email to imprgour English

Table 26
208- Options %
Never 34 18,6
Rarely 36 19,7
Sometimes 57 31,1
Usually 36 19,7
Always 20 10,9

The subjects were asked to report how often thed sor receive an email to

improve their English Language skills. As it cararly be observed from the responses in

the table above the number of the students whadstkhat they ‘always’ do this activity

is about 11% of the whole. On the other hand, apprately 19% of the participants

declared that they ‘never’ sent or received enfailshis purpose.

Survey item B-9: How often do you surf the internet in order tadfiluthentic materials to

improve your English Language skills?

Table 27
209- Options %
Never 3 1,6
Rarely 12 6,6
Sometimes 30 16,4
Usually 56 30,6
Always 82 44.8
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The respondents of the questionnaire were asketbdtare their thoughts about
how often they surf the internet in order to findtreentic materials to improve their
English Language skills. As it can be observed ftbetable above ‘always’ responses to
this question make about 45% of all answers. Waseamly about 2% of the respondents

state that they ‘never’ surf the internet in ortteimprove their English language skills.

Additional thoughts and statements given by sorhehe participants in the

interviews:

To the question “How do you think Media Literacyfluences students’ language

learning?” some of the interviewees answered:

Participant 14: Eearners can watch or listen to movies, videos abanget

language. The learning is visual and more effettive
Participant 4: They may want to speak and practice”.

Participant 2: Watching news, documentaries, or listening to musithe target

language have positive effects on language learning

Participant 5: Yes, if it is used in an appropriate way. For exémfor a language

learner it is a quick and cheap access to everg binwritten and visual materials”.

To the question “Do you think students’ successlanguage learning can be

accelerated by media? If yes, how? If no, why netithe of the interviewees answered:
Participant 6: Yes, possibly”.

Participant 1: I'think if it is used in a right way, it can be l&ficial for students’
success in language learning. The programs suit&mehe age levels of learners can

accelerate learning”.

Participant 8: Of course yes. If it is used in an appropriate atehned way it can
be beneficial for students’ success in languagenieg. Even Media, by itself, has a big
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influence in language learning. Learner can easiylore the target language culture, get
access to films, books, magazines etc.”

Participant 4: Yes, if it is used in favour of learning. It can the best way of

learning”.
4221 Total Results of the Second Part
Table 28
Options f %
Never 17 9,5
Rarely 35 18,9
Sometimes 54 29,4
Usually 45 24,6
Always 32 17,5
Figure 2
DEALING WITH MEDIA TO IMPROVE ENGLISH LANGUAGE
SKILLS
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This part of the questionnaire was prepared t dint the frequency of pre-service
teachers’ use of different media forms in ordemtprove their English Language skills.
The results obtained from the replies given byrdspondents revealed that about 18% of
them ‘always’ utilised media which can be accourteahparatively a low degree when we

know that their ‘Media Literacy’ perception is alh&6%.

4.2.3 Benefits of “Media Literacy” to English Language Learning and Teaching

Research Question 4:What are pre-service teachers’ perceptions of theefits of

“Media Literacy” to teaching and learning Englisariguage?

Survey item C-1: “Media Literacy” develops critical thinking towasEnglish texts in the

media.
Table 29

301- Options f %
| Disagree 0 0

| Slightly Disagree |4 2,2

I Am Neutral 31 16,9

| Slightly Agree 69 37,7

| Agree 79 43,2

As Buckingham (2003) explained Media Literacy mueational terms involves
teaching students to be critical consumers of gsmnedia forms. The participant pre-
service teachers were asked to report their theugihdut the benefits of Media Literacy”
in English Language learning and. According to tlesults of the questionnaire,
approximately 44% of the respondents state that Hgree’ with this benefit of “Media
Literacy”. On the other hand nobody reported tlneytdisagree with the benefit that
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“Media Literacy” develops critical thinking towardaglish texts in the media. As it can
be observed from the results it can be clearlydt#tat the participant pre-service teachers
believe in the benefits of “Media Literacy” to déme critical thinking towards English

texts in the media.

Survey item C-2: “Media Literacy” develops an appreciation and ustinding of

English texts in the media.

Table 30
302- Options f %
| Disagree 1 5
| Slightly Disagree |1 D
I Am Neutral 34 18,6
| Slightly Agree 76 41,5
| Agree 71 38,8

The respondents of the questionnaire were askdddare their thoughts about the
statement: “Media Literacy” develops an apprecraémd understanding of English texts
in the media. As it can be observed from the tableve the shares of the responses to this
question declare that pre-service teachers higlgheea with this benefit of “Media
Literacy”. While about 39% of all the respondentsethat they ‘agree’, only about 1% of
them report that they disagree with this statenibat “Media Literacy” develops an

appreciation and understanding of English texthénmedia.
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Survey item C-3:“Media Literacy” motivates students and develdpsirt communicative
abilities in the English Language.

Table 31
303- Options f %
| Disagree 0 0
| Slightly Disagree |7 3,8
| Am Neutral 24 13,1
| Slightly Agree 74 40,4
| Agree 78 42,6

The European Commission (2006) has highlightedd#fanition of media literacy
as ‘the ability to access the media, to understarttito critically evaluate different aspects
of the media and media contents and to create caoncations in a variety of contexts’.
Fedorov (2003) argued about the benefits of Medierdcy that Media Literacy education
is needed to develop a person’s communicativetigsililn this item the participant pre-
service teachers were asked to state whether tipe@e ar disagree with the statement:
“Media Literacy” motivates students and developsirtttommunicative abilities in the
English Language. The table above shows that &s@onse to this item approximately
43% of the subjects said that they ‘agree’ witls thenefit of “Media Literacy”. However,
none of the participants reported that they ‘disagmwith the benefit of Media Literacy
that it motivates students and develops their comaative abilities in the English
Language. The results of the questionnaire protatl pre-service teachers have a high
awareness of the benefit underlined by the resees@bove.
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Survey item C-4:“Media Literacy” develops an aesthetic perceptbrthe English texts

in the media.
Table 32
304- Options f %
| Disagree 0 0
| Slightly Disagree |5 2,7
| Am Neutral 46 25,1
| Slightly Agree 68 37,2
| Agree 64 35,0

Fedorov (2003) argues Media Literacy Educationneeded to develop an
appreciation and aesthetic perception, understgndih media texts, estimation of
aesthetical quality of media texts. In accordandd what Fedorov states the participant
pre-service teachers were asked to state what tthiek about the statement: “Media
Literacy” develops an aesthetic perception of thglish texts in the media. As it can be
observed from the table above 35% of the respoedepbrt that they ‘agree’ that “Media
Literacy” has such a benefit. It is obviously se¢kat none of the participant pre-service
teachers disagree with this item. Approximately 3@P4he future teachers declare that
they ‘slightly agree’ that “Media Literacy” devels@an aesthetic perception of the English
texts in the media. According to results it carabgued that pre-service teachers are highly

aware of the concept of Media Literacy expressefdnjorov (2003).
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Survey item C-5: “Media Literacy” helps students learn about theotty and history of

media, media culture and media education.

Table 33
305- Options f %
| Disagree 5 2,7
| Slightly Disagree |13 7,1
| Am Neutral 28 15,3
| Slightly Agree 64 35,0
| Agree 73 39,9

In this item the pre-service teachesre asked to share their ideas of the
statement that “Media Literacy” helps studentsreatvout the theory and history of media,
media culture and media education. As it can bemdes in the table above while nearly
40% of the participants answered ‘I Agree’, onlyoab 3% of them stated that they

‘disagreed'.

Survey item C-6: “Media Literacy” protects students from possib&rhful influences of

media while studying English.

Table 34
306- Options f %
| Disagree 7 3.8
| Slightly Disagree |23 12,6
I Am Neutral 46 25,1
| Slightly Agree 64 35,0
| Agree 43 23,5
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The participants were asked to share their opgabout the statement that “Media
Literacy” protects students from possible harmfofluences of media while studying
English Language. The results of the study preseint¢he table above prove that about
24% of the participants stated that they ‘agreeith whe statement introduced in the item.
On the contrary, about 13% of the respondents detidhat they ‘slightly disagreed’ and
4% of them completely ‘disagreed'.

Survey item C-7:“Media Literacy” helps students learn about medizhnology in order

to use in studying English.

Table 35
307- Options f %
| Disagree 0 0
| Slightly Disagree |7 3,8
| Am Neutral 30 16,4
| Slightly Agree 73 39,9
| Agree 73 39,9

Daley (2003), Jenkins (2003) and National Commationn Association
(1998) argue that Media literate students use etyanf media and formats for different
purposes, can select appropriate media for thet ragldience and purpose, can use
processes and techniques appropriate to selectelth mad format to create effective
products, and they can also incorporate multimagda@ainformal and formal presentations.
The participant pre-service teachers were askethtgrpret their thoughts about the
statement that “Media Literacy” helps studentsrealbout media technology in order to
use in studying English. As it can be seen intdi#e above, while about 40% of the
respondents declared that they ‘agree’ and anctbBét ‘slightly agree’, none of the
participants told that they disagreed. These regutbved that majority of the pre-service
teachers agree with this certain of Media Literastated by the above-mentioned

researchers.
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Survey item C-8:“Media Literacy” develops the skills for the anafysf English texts in

Media in terms of cultural values.

Table 36
308- Options f %
| Disagree 1 5
| Slightly Disagree |9 4,9
| Am Neutral 32 17,5
| Slightly Agree 80 43,7
| Agree 61 33,3

Haynes (2004) draws our attention on the factttiette is great interest on the part
of English language majors to learn about othetuces and countries. He adds that many
students use the media to learn about the lategt, rgossip, history, festivals, and so on,
of a particular culture. The authentic English tiia¢y encounter on the Internet, on
television, and in films, is representative of tleauntry’s social/historical context and
without knowledge of that context; the student wilks many cues given in the messages.
On the basis of this fact the respondent pre-sem@achers were asked to report whether
they agree with the statement: “Media Literacy” eleps the skills for the analysis of
English texts in Media in terms of cultural valuéiscan be clearly observed in the table
above approximately 34% of the participants deddhat they ‘agree’ and about 44% of
them stated that they ‘slightly agree’ with this\bt of “Media Literacy”. However, only
about 1% of the subjects stated that they compléadedagreed’ with the above presented

benefit of “Media Literacy”.
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Survey item C-9: “Media Literacy” helps students to access, analyaeluate, and

communicate media messages when reading Englisages”

Table 37
309- Options %
| Disagree 2 1.1
| Slightly Disagree |6 3,3
| Am Neutral 17 9,3
| Slightly Agree 83 45,4
| Agree 75 41,0

Daley (2003) and “National Communication Associatio(1998) released a

definition of Media Literacy which was “Media litgey is the ability to access, interpret,

analyze, produce, and evaluate messages in afitiegriand combinations of print, visual,

and digital formats. On the basis of this defimtibe participants were asked to share their

thoughts about the benefit of “Media Literacy” sthin item number nine of the third part

of the questionnaire which goes: “Media LiteracylpBestudents to access, analyze,

evaluate, and communicate media messages whemgeadglish passages”. 41% of the

participants declared that they ‘agreed’ and abki@# of them said that they ‘slightly

agreed’ with this benefit of “Media Literacy”. Ohd other hand, only 1% of the subjects

reported that they completely ‘disagreed’. Thesequdency results proved that the

participants
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Survey item C-10:“Media Literacy” can help students recognize hbe media messages
in the English textbooks introduce popular cultanel influence personal choices.

Table 38
310- Options f %
| Disagree 1 5
| Slightly Disagree |3 1,6
I Am Neutral 29 15,8
| Slightly Agree 79 43,2
| Agree 71 38,8

The participants were asked to state their iddeaitathe statement that “Media
Literacy” can help students recognize how the medessages in the English textbooks
introduce popular culture and influence personadiads. Approximately 39% of the
participants stated that they ‘agree’ and 43% ef shbjects declared that they ‘slightly
agreed’ with the statement. On the other hand, @bbyof the respondents reported that
they ‘disagreed’ with this stated benefit of “Mediigeracy”.

Additional thoughts and statements given by sorhehe participants in the

interviews:

To the question “Do you think Media Literacy classshould be introduced at
university level? If your answer is yes, how it slib be achieved?” some of the

interviewees answered:

Participant 2: I'think, no. Children start to watch TV at very pguages. It should

be introduced at secondary school”.

Participant 5: No, because university is too late. Maybe in highosls Media
literacy lessons can be integrated into curriculudut Media Literacy lessons must be

well-planned by the experts”.
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Participant 6: I think yes. Today’'s children are learning a lot tfings via
technology. In the universities, there can be lasdor it as optional.

Participant 3: Yes, they are more enthusiastic”.

Participant 7: Yes, media Literacy should be taught at all levels”

4.2.3.1 Total Results of the Third Part
Table 39

3 Part Total- Options f %

| Disagree 2 1

| Slightly Disagree 8 4

I Am Neutral 33 17,9

| Slightly Agree 73 39,9

| Agree 69 37,6
Figure 3

WHAT DO YOU THINK MIGHT BE THE BENEFITS OF “MEDIA
LITERACY” IN ENGLISH LANGUAGE LEARNING AND
TEACHING?

50

40

20 W Percentage

10 .

0 — .. : . .
| Disagree I Slightly | Am Neutral 1Slightly Agree | Agree
Disagree
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4.2.4 Are the Teachers “Media Literate” in EnglishClasses?

Research Question 5To what extent are the ELT teachers Media Liteeateording to
pre-service ELT teachers?

Survey item D-1: How often do your teachers advise you to reatkriswatch and write
through English?

Table 40
401- Options f %
Never 4 2,2
Rarely 6 3,3
Sometimes 23 12,6
Usually 54 29,5
Always 96 52,5

As Jenkins (2003) and Daley (2003) argue Medeadie students use a variety of
media and formats for different purposes in commatmg information and ideas
effectively to multiple audiences. With respecttis statement put forward by the experts
the pre-service teachers were asked how they watddhe frequency of the fact that their
teachers advise them to read, listen, watch anid wriough English. As it is seen in the
table above the teachers of the ELT departmentanakkale Onsekiz Mart University
quite frequently, about 53% of the respondentsngtdalways’, advise their students to
read, listen, watch and write through English.
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Survey item D-2: How often do your teachers use multimedia devitesgdware and

software, to present class materials?

Table 41
402- Options %
Never 6 3,3
Rarely 7 3,8
Sometimes 37 20,2
Usually 71 38,8
Always 62 33,9

According to National Communication Associatior998), Daley (2003), and

Jenkins (2003) media literate students can incatpanultimedia into informal and formal

presentations. They can also use hardware andasef@fificiently and effectively in media

productions. In the light of statements above tleegervice teachers were asked to share

their ideas about the frequency of the fact thairtheachers use multimedia devices,

hardware and software, to present class mateAalsan be observed from the table about

34% of the respondents stated that their teaclansys’ used technological devices to

present class materials.

Survey item D-3: How often do your teachers encourage you to attemmhinars,

workshops or after-school programs to improve yammmunicative skills?

Table 42
403- Options %
Never 8 4,4
Rarely 31 16,9
Sometimes 50 27,3
Usually 57 31,1
Always 37 20,2
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In this item the pre-service teachessre asked to share their ideas of the
frequency of the fact that their teachers encouthgm to attend seminars, workshops or
after-school programs to improve their communiaskills. As it can be seen in the table
above while 20% of the participants answered ‘aBijggbout 17% of them stated that this
happened ‘rarely’.

Survey item D-4: How often do your teachers encourage you to seceiire emails or to

keep a blog in English to improve your languagdski

Table 43
404- Options f %
Never 26 14,2
Rarely 37 20,2
Sometimes 66 36,1
Usually 40 21,9
Always 14 7,7

The patrticipants were asked to share their opsadout the frequency of the fact
that teachers encourage them to send/receive emraite keep a blog in English to
improve their language skills. The results in thklé above prove that only about 8% of
the participants stated that this happened ‘alwa@si the contrary, about 15% of the
respondents stated that this kind of encouragemeunér’ took place. Nevertheless, about

36% of the participants stated that their teactsensietimes’ encouraged them in this way.
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Survey item D-5: How often do your teachers encourage you to reatbenload online

news, newspapers or news magazines?

Table 44
405- Options f %
Never 11 6,0
Rarely 25 13,7
Sometimes 45 24,6
Usually 51 27,9
Always 51 27,9

The participant pre-service teachers were askautdgret their thoughts about the
frequency that their teachers encourage them tbaedownload online news, newspapers
or news magazines. As it can be seen in the tdldeea while 28% of the respondents
declared that they were always encouraged to readwnload online news, newspapers

or news magazines, 6% of the participants told these never encouraged to that.

Survey item D-6: How often do your teachers encourage you to d@jstgh false and

misleading information from authentic information?

Table 45
406- Options f %
Never 13 7,1
Rarely 31 16,9
Sometimes 59 32,2
Usually 52 28,4
Always 28 15,3
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Haynes (2004) argues in his article “Creating Discey Students” that many EFL
students throughout the world currently use a graaety of media sources in English to
do research for presentations, reports and ess#gsstates that recognizing reliable
Internet sources is part of the skills one develtdpsugh a study of media literacy.
Learning to decipher fact from opinion is essentvlen supplying sources to support a
thesis. He further adds that recent course boo&kwiéh a wide variety of controversial
social issues. Students can be drawn to the relenédia plays in shaping public opinion
and attitudes around these topics: how the stgoyasented, what information is given and
what omitted. On the basis of these requiremepts fieachers the pre-service participant
teachers were asked to share their thoughts aloeubften their teachers encourage them
to distinguish false and misleading informationnfrauthentic information. The results of
the questionnaire reveal that only 15% of the pgadints declared that they were ‘always’
encouraged, while about 24% said they were ‘sonestil|mncouraged by their teachers in
this way. Approximately 7% of the respondents, fwa dther hand, reported that they were
‘never’ encouraged by their teachers to distingdiédbe and misleading information from
the authentic. These collected data show that &zacteed to motivate their future teachers

more frequently in this way.

Survey item D-7:How often do your teachers use videos, films, sitds, popular music,

newspapers and magazines in the English classes?

Table 46
407- Options f %
Never 5 2,7
Rarely 22 12,0
Sometimes 39 21,3
Usually 62 33,9
Always 55 30,1
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The participant pre-service teachers were askeegort their thoughts about the
frequency that their teachers use videos, filmd) sites, popular music, newspapers and
magazines in the English classes. This item wasiapeprepared to discover how often
the ELT teachers use different media forms in thgliEh Language classes. As it can be
observed from the results demonstrated in the tableve ELT teachers mostly use
different forms of media forms in English classegh a frequency rate of 30% ‘always’
and 34% ‘usually’.

Survey item D-8: How often do your teachers involve you in creatingdia productions

using video cameras or computers for presentatiotiee English classes?

Table 47
408- Options f %
Never 9 4,9
Rarely 19 10,4
Sometimes 38 20,8
Usually 70 38,3
Always 47 25,7

The respondent pre-service teachers were askezptot how frequent their ELT
teachers involve them in creating media productigsiag video cameras or computers for
presentations in the English classes. As it carclbarly observed in the table above
approximately 26% of the participants declared thair teachers ‘always’ demand that
they prepare such media assignments using videereanor computers for presentations
in the English classes. However, only 5% of theatest that they were never asked to

create such media productions.
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Survey item D-9: How often do your teachers stimulate debates entbgroduce media
messages without discriminating, stereotyping, labdlling any person or any segment of

society?

Table 48
409- Options f %
Never 22 12,0
Rarely 32 17,5
Sometimes 67 36,6
Usually 48 26,2
Always 14 7,7

The participants were asked to state how oftein thachers stimulate debates on
how to produce media messages without discrimigatstereotyping, and labelling any
person or any segment of society in the Englishsels. Interestingly only about 8% of the
participants stated that they were ‘always’ stintedaaccordingly. On the other hand, 12%
of them reported that they were ‘never’ encouraggegroduce media messages without

any biases against any segment of society.

Survey item D-10: How often do your teachers encourage you to réstén and watch

media messages in English texts carefully and tabdut them critically?

Table 49
410- Options f %
Never 6 3,3
Rarely 20 10,9
Sometimes 49 26,8
Usually 66 36,1
Always 42 23,0
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Haynes (2004) argues that as language teachersaweagsist our students in
making sense of the innumerable messages in Englegloverwhelm them daily in their
academic and personal lives. He states that thrMegha Literacy they can become more
aware of how they interpret the messages theyitaka television and Internet and in the
print and entertainment media. Media literacy sthdips prepare students for their later
roles by developing their critical observation anduiry skills. He also adds that by
learning to distinguish words and expressions¢haty double meanings learners are more
able to critically analyze the information and tlamguage they encounter. In fact, if
learners understand how and in whose interestmétba operates, when they experience
media from an authentic source, they will realibattthe source itself is part of that
cultural context. In the light of the facts abowe tparticipant pre-service teachers were
asked to share their ideas of the frequency tleat thachers encourage them to read, listen
and watch media messages in English texts carefully think about them critically.
According to the findings of the questionnaire 28fthe participants stated that they were
‘always’ encouraged to read, listen and watch cbfié media messages critically.
However, about 4% of them reported that they werevér encouraged in this way.

Surprisingly, this is not an expected level of amegement from teachers.

Survey item D-11:How often do your teachers encourage you to asksgtf following
guestions when encountering a media message?

“Whose point of view is presented?”

“Whose perspective is missing?”

“Why is this message distributed?”

Table 50
411- Options f %
Never 20 10,9
Rarely 51 27,9
Sometimes 49 26,8
Usually 46 25,1
Always 17 9,3
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Blake (1995) and Fedorov (2003) argued that Médteracy emphasizes critical
thinking towards all forms of media forms and mepgraductions. Thus, participants of
this survey were asked to declare whether they wreceuraged by their ELT teachers in
the English language classes to ask themselvdsltbeing questions when encountering
a media message.

“Whose point of view is presented?”

“Whose perspective is missing?”

“Why is this message distributed?”

According to the responses given by the particppanerely about 9% of them were
‘always’ stimulated to ask themselves these questitHowever, almost 10% of the
respondents declared that they were ‘never engegran this way. According to the
results shown in the table, it seems that, teacheesl to encourage their students to be

critical more frequently than they do at the moment

Survey item D-12: How often do your teachers encourage you to reflgmon the
credibility, balance of portrayal and accuracyhs tontent of media messages?

Table 51

412- Options f %
Never 22 12,0
Rarely 26 14,2
Sometimes 57 31,1
Usually 55 30,1
Always 23 12,6

The participants were asked to declare how freginair teachers encourage them
to reflect upon the credibility, balance of porimagnd accuracy of the content of media
messages. As it can be observed from the findibgsital3% of the respondents declared
that they were ‘always’ encouraged by their teaghliercontemplate in the above stated

way.
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Additional thoughts and statements given by sorhehe participants in the

interviews:

To the questionDo you consider yourself Media literate? Why? Wbi?ri some

of the interviewees answered:

Participant 1: I' can’'t say that, because | haven't attended angcid courses

related to the Media Literacy”.
Participant 2: No, I'm not. | only use Internet”.

Participant 5: Partly, because my interest in media is limitede Téason is that it
is very unnecessary to follow every event showetthdynedia. I'm not a member of any
social media websites, for example, because ibisa required. It is useless. | just read
news and get different ideas about the daily evdrtsrefore, | cannot describe myself as

media Literate totally”.

To the questionDo you think your ELT teachers are Media literad/hy? Why

not?” some of the interviewees answered:

Participant 1: I'don’t know, maybe”.

Participant 6: Not all of them, because most of them are not awareing media

effectively for English teaching and learning”.

Participant7: “Some of our teachers are Media Literate. Theyngra lot of

authentic materials into the class”.

Participant 8: Several of them are Media Literate. They alwaysttryupdate
themselves and use new things while teaching.9Bute of them do not want to renovate
their knowledge and teaching strategies. They dshow development about the way they

teach something”.
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424.1 Total Results of the Fourth Part

Table 52 Total results of the fourth part
Options f %
Never 13 6,9
Rarely 26 13,9
Sometimes 48 26,3
Usually 56 30,6
Always 41 22,1
Figure 4

HOW FREQUENT ARE YOUR TEACHERS “MEDIA LITERATE”
IN ENGLISH CLASSES?
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To the question above the pre-service teachefedeihat approximately 55% of
their teachers most of the times are media literate



89

4.2.4.2 Teaching through Media
Table 53
4™ through- Options f %
Never 10 53
Rarely 21 11,4
Sometimes 43 23,2
Usually 58 31,6
Always 52 28,2
Figure 5
Frequency of Teachers' Teaching through Media in English Classes
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As it can be observed from the table above thguiacy of teaching ‘through’
media in the classes is relatively high. Howevecoading to the Media Literacy concepts

using media forms to teach language doesn’t prioaethe teacher is media literate.
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4.2.4.3 Teaching about Media
Table 54
4™ about- Options f %
Never 17 9
Rarely 32 14,4
Sometimes 56 30,7
Usually 53 29,2
Always 25 13,5
Figure 6
Frequency of Teachers' Teaching 'about’' Media in English Classes
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As it can be seen in the figure above about 14%hefpre-service teachers state
that their teachers teach ‘about’ media which ts@csign of being “Media Literate”.
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CHAPTER FIVE

CONCLUSIONS, SUGGESTIONS AND IMPLICATIONS

50 Introduction

This concluding chapter presents an outline ofstiuely, summarizes the findings
of the study, and then depicts the conclusiondhefstudy. As a result, it presents some
implications for those who are interested in theaaof “Media Literacy”, in particular, for
the teachers of English as a foreign language anthkes some suggestions for further

research.

5.1 Summary of the Study

This study has attempted to reveal the “Mediarhitg” perceptions of the pre-
service teachers studying in the Department of Emglish Language Teaching, in
Canakkale Onsekiz Mart University. It was condudred®011-2012 Academic Year. In
this study both quantitative and qualitative reskamethodologies were used. A
questionnaire including a part of open-ended ingsvwquestions was utilised in order to
obtain data from the respondent pre-service teacldter the preparation phase of the
questionnaire it was needed to be proofread by etkgerts and piloted and finally
reviewed. Following the piloting process necessdrgnges were made by the researcher

by adding and omitting some items and parts. Inehe it was time to administer the
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questionnaire. Participants of the study were adredh and eighty three (183) students
from 1%, 2% 39 and &4 grades. There were fifty (50) male students amdirrdred and
thirty three (133) female students. Of the all stud fifty were i grade, forty nine were
2" grade, forty three weré®grade, and forty one of them wer8 grade students. The
findings were analyzed statistically by using b#icrosoft Word programs and SPSS
(Statistical Package for Social Sciences).

Answers for the following research questions wseeght throughout the study.

Research Question 1What are the Media Literacy perceptions of thegaevice ELT
teachers?

Research Question 2Are the “Media Literacy” perceptions of pre-serviEeT teachers

different in terms of gender and class-level?

Research Question 3How often do they deal with media to improve thEnglish

language skills?

Research Question 4:What are pre-service teachers’ perceptions of theefits of

“Media Literacy” in teaching and learning Englishriguage?

Research Question 5To what extent are the ELT teachers Media Liteeateording to
pre-service ELT teachers?

52 Conclusions

This study set out to investigate “Media Literacpérceptions of pre-service
teachers attending Canakkale Onsekiz Mart Uniwer&ihglish Language Teaching
Department and their ELT teachers’ “Media Literasyate in the English classes. It also
aimed to find out how frequent the pre-service lteas deal with media to improve their
English language level and to uncover their peroaptof the benefits of Media Literacy
in ELT classes. The results of this study reveasederal interesting and unique
conclusions. In the lights of this study, it is pide to say that pre-service teachers
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attending Canakkale Onsekiz Mart University Englisimguage Teaching Department are
eminently aware of the concepts of “Media Literacy”

The findings in this study revealed that, whilejonigy of the pre-service teachers
(56%) agreed with the thirteen “Media Literacy’hecept-oriented statements which were
presented in the questionnaire, only 1.1% of theigi@ants disagreed with them. The
replies given to the open-ended questions in tteniirew held with the participants also
revealed close results. One of the participantswan given as a definition to “Media
Literacy” proves this conclusiofiMedia Literacy is being a conscious audiencevhich

perfectly summarises the concepts of “Media Litgtac

Included in the first part, as an answer to theosd research question which was
whether there were any significant differences leetwthe “Media Literacy” perceptions
of pre-service ELT teachers in terms of gender @dasis-level, it can be stated, as a result
of the SPSS tests, that except the first statemietite first part there are no significant

differences.

As for the second part of the survey it was obegrthat 30% of the participants
‘sometimes’, 25% of them ‘usually’, and 18% of tiespondents ‘always’ deal with media
in order to improve their English Language skil@ne of the participants gave the
following answer to the open-ended question if idgawith media could accelerate
language learning'Of course yes, if it is used in an appropriatacaplanned way. Media
itself has a big influence on language learningadrers can easily explore the culture of
the target language; they can get access to mob@esks and magazinesThese results of
the questionnaire with results of the interviewwthbat the pre-service teachers deal with
media quite frequently. However, about 10% of thever’ answers shouldn’t be omitted

too.

According to the findings of the third part peipants mostly agree with the
benefits of “Media Literacy” in English Languageataing and teaching. Approximately
38% of the respondents replied ‘I agree’, and ad@3 of them stated ‘I slightly agree’
which proves that pre-service students are sesioaslare of the benefits of Media

Literacy in learning and teaching English language.

As for the fourth part which was aimed to find dwtw often the ELT teachers of

the participants teach ‘through media’ and ‘abowdi@’ in English language classes;
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while 28% of the students stated that they alwagsh ‘through media’, only 13% of them
said that they always teach ‘about media’ whichwshdhat although the teachers use
different kinds of media forms, like journals, mamees, newspapers, internet and
computers in English Language Classes they payalisstion to teaching ‘about media’

which makes the main concept of “Media Literacy” .

5.3  Methodological Implications

The implications of the present study are posdiblee outlined briefly as follows.
First of all, the results of this study reveal imptions that are important in understanding
how the pre-service teachers perceive Media Liteeand its significance in ELT classes.
This research may be helpful for the researchersoroher to understand students’
perceptions of Media Literacy and do further stadi®ince this study was conducted at
Canakkale Onsekiz Mart University, the findings aesults cannot be generalized to other
pre-service ELT teachers of the Country. Becausdahatf reason, further studies in
different universities and educational instituti@as be conducted to have a vivid view of

Media Literacy perception of the students.

5.4  Suggestions for Further Research

This study has some suggestions for further rekearand studies. Firstly, similar
studies can be conducted in different universitreslifferent cities with students with
various cultural and social backgrounds. The sarsp@e can be increased in order to
receive more reliable results. Similar studies bareven conducted in primary and high
schools. Further future researches may comparereliff variables with Media Literacy
perception. Longitudinal studies related to Medigedacy in ELT classes may be

conducted.
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5.5  Summary of the Chapter

In this chapter, the conclusions and implicatiohthe study have been stated and

suggestions for the further studies have been prede
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QUESTIONNAIRE
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Class: (1) (2) @) (4)

Gende (Male) ( Female)

l. ‘MEDIA LITERACY” PERCEPTIONS OF THE STUDENTS

| agree

| slightly agree

| am neutral

| slightly disagree

| disagree

1. Even though journalists collect a lot of infotroa, an article or the

presented news is just a part of the collectedimédion.

174

2. If the background music changes, impressionkefame TV scene change too.

3. If the layout and the way of presentation changapressions of the same

article change too.

4. The Producer of a TV news show is concernedtdibmu to attract viewers.

5. Everybody understands TV programs in differeaysv

6. Images of products are sometimes exaggerate@di|a commercials.

7. Programs broadcast on TV sometimes start trends.

8. The way of sending information in TV programswspapers and other mg

media affects a person’s point view.

SS

9. Contents of TV programs are sometimes exaggerate

10. Articles in books, journals, newspapers and pades are sometimes exaggerat

11. It is important to check the accuracy of infaton using other TV

programs, books, newspapers and web pages.

12. Some websites, journals, newspapers, books, pidgrams or radig

programs sometimes have “biases”.

A\ —4

13. Media usually construct meanings, influence addcate audiences, a

impose their messages and values.




[I. DEALING WITH MEDIA TO IMPROVE ENGLISH LANGUAGE

SKILLS
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Always

Usually

Sometimeg

Rarely

Never

1. How often do you watch televisig
programs to improve your Englig

Language skills?

n

2. How often do you go to movies

improve your English Language skills

o

)

3. How often do you listen to the rad
programs to improve your Englig
Language skills?

io
h

4. How often do you read a prints
newspaper or a magazine to imprg

your English Language skills?

5. How often do you read a book

improve your English Language skills

6. How often do you play a video or|
computer game to improve Yo

English Language skills?

7. How often do you visit web sites

improve your English Language skills

to

)

8. How often do you send or receive
email to improve your Englis

Language skills?

an

-

10. How often do you surf the intern
in order to find authentic materials

improve your English Language skills

et

to

)
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. WHAT DO YOU THINK MIGHT BE THE BENEFITS OF “ME DIA
LITERACY” IN ENGLISH LANGUAGE LEARNING AND TEACHING  ?
S
S e
S |8 |8
o)) <% N
c % o o))
o |2 |2 |2 |8
S |2 |s |2 |8
© ()] © (7)) ©

1. “Media Literacy” develops critical thinking towds

English texts in the media.

2. “Media Literacy” develops an appreciation and

understanding of English texts in the media.

3. “Media Literacy” motivates students and develpps

their communicative abilities in the English langaa

4. “Media Literacy” develops an aesthetic percaptd

the English texts in the media.

5. “Media Literacy” helps students learn about the

theory and history of media, media culture and medi

education.

6. “Media Literacy” protects students from possiple

harmful influences of media while studying English.

7. “Media Literacy” helps students learn about rag

technology in order to use in studying English.

di

8.” Media Literacy” develops the skills for the &sas
of English texts in Media in terms of cultural vatu

9. “Media Literacy” helps students to access, agly

evaluate, and communicate media messages Wwhen

reading English passages.

10. “Media Literacy” can help students recognizevh

(0]

the media messages in the English textbooks integdu

popular culture and influence personal choices.




IV. ARE YOUR TEACHERS “MEDIA LITERATE” IN ENGLISH C LASSES?
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()
£
N > =
S = o D =
©c| © o| ©
sl 2| §| 8| 3
<|D|lwnlx|lz
1. How often do your teachers advise you to reater, watch and write
through English?
2. How often do your teachers use multimedia devideardware and

software, to present class materials?

3. How often do your teachers encourage you tma@tseminars, workshoy

or after-school programs to improve your commuineaskills?

S

4. How often do your teachers encourage you to/secelve emails or t

keep a blog in English to improve your languagdski

5. How often do your teachers encourage you to mradownload onling

news, newspapers or news magazines?

6. How often do your teachers encourage you toindigish false ang

misleading information from authentic information?

7. How often do your teachers use videos, filmsh wiges, popular music¢

newspapers and magazines in the English classes?

8. How often do your teachers involve you in crgtmedia production

using video cameras or computers for presentatiotiee English classes?

[

9. How often do your teachers stimulate debatdsomnto produce media messag
without discriminating, stereotyping, and labellingy person or any segment

society?

es

of

10. How often do your teachers encourage you td, rksten and watcl

media messages in English texts carefully and tabdut them critically?

=]

11. How often do your teachers encourage you toyaskself following question
when encountering a media message?

“Whose point of view is presented?”

“Whose perspective is missing”

“Why is this message distributed?”

\*2J

12. How often do your teachers encourage you teatefipon the credibility

balance of portrayal and accuracy of the contemiedia messages?
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V. INTERVIEW QUESTIONS

1. People define the concept “Media Literacy” in matiferent ways. How would yo

—

define “Media Literacy™?

2. Has your perception of what “Media Literacy” me@hsnged over the last three yeafs?

3. How do you think that “Media Literacy” influencetudents’ language learning?

4. Do you think students’ success in language legroan be accelerated by media? If Jes,

how? If no, why not?

5. Do you think “Media Literacy” classes should b&reduced at university level? If yo

—

r

answer is yes, how it should be achieved?

6. Do you consider yourself “Media Literate”? Why? \Wngt?

7. Do you think your ELT teachers are “Media liter&é&¥hy? Why not?




