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ABSTRACT

This study tries to evaluate the effectivenesshefdth Grade English coursebook
Breeze 9 which is published by the Ministry of da&l Education for 9th grade high
school students and 9th grade high school Engéiabhers at public high schools. More
specifically this study tries to find out how effee Breeze 9 the 9th grade English
coursebook for 9th grade students and teachersréish public high schools in terms of
the categories including aims, grammer teachingnmoanicative activities and its
presentation and needs and interests. In ordeiftbthis aim a questionnaire for 9th grade
high school students and a questionnaire for Saldleyhigh school English teachers were
prepared by the researcher. Open-ended questiopefa@ategory were also prepared for
9th grade high school English teachers by the reBea

In this study both qualitative and quantitativeadatere obtained. In order to obtain
quantitative data a questionnaire was administraiedith grade high school students and
teachers. In order to obtain qualitative data opeded questions were administrated for
9th grade high school English teachers.

The study was administrated in Edirne and its idistiKesan, Uzunkdpri and Havsa with
135 9th grade high school students and 30 9th drayteschool English teachers.

In order to analyse the quantitative data SPS$ttat program was used. Then,
the frequencies, means, percentages, standard tidesiawere calculated. The
questionnaire involved four sections. For each gmate the overall means, frequencies,
percentages and standard deviations were calculdtedaddition to this, means,
frequencies, percentages and standard deviatiorescaéculated for each item. In order to
gather data Independent Sample T- test was usé#teistudent questionnaire. For each
section the Independent Sample T- test results walailated. ANOVA test was also
used. It was used only in the teachers questiomnBor each section Anova results were

calculated to obtain data. In order to analyseitpiale data the content analysis was used.

The results revealed that there is not a consef®ushe effectiveness of the

coursebook Breeze 9 in terms of the existing categ@ccording to 9th grade high school



students and 9th grade high school English teachérs results indicated that the
coursebook Breeze 9 is high effective in termshef eéxisting categories according to 9th
grade high school students and the results indidhi@ the coursebook is low effective in

terms of the existing categories according to 9#ug high school English teachers.

This study concludes that the coursebook Breezéndild be revised by the
Ministry of National Education by taking into codsration the levels of the target group

as well as underlying aims, the needs and inteoédstidents and teachers.



i
OZET

Bu calsma Milli Egitim Bakanlgl tarafindan hazirlanan ve devlet liselerinde
okutulan 9. sinifngilizce ders kitabi Breeze 9'un etkigihin lise 9. sinif grencilerine ve
lise 9. sinif ingilizce @retmenlerine gore etkir@inin ne oldgunu bulmayi
amaclamaktadir. Daha spesifik olarak bu spaht devlet liselerinde okutulan ve Milli
Esitim Bakanlgi tarafindan hazirlanan Breezdr@ilizce ders kitabinin amaglar, dilbilgisi
Ogretimi, iletisim aktiviteleri ve sunumu, ihtiya¢c ve ilgi alanlaacisindan 9. sinif
ogrencilerine ve 9. siniingilizce dersi gretmenlerine gore ne kadar etkin gidau
bulmayr amaclamaktadir. Bu amaca solak icin argtirmaci tarafindan belirlenen
kategorilere gore lise 9. sini@ncileri icin ve lise 9. siniingilizce @retmenleri icin
birer anket hazirlanmgtir. Ayni zamanda her bir kategori i¢in bir acikwegoru 9. sinif

Ingilizce @retmenleri igin argtirmaci tarafindan hazirlangr.

Bu calsmada hem nitel hem de nicel veriler elde editmi Nicel verileri elde
etmek icin 9. sinif grencilerine ve 9. sinifingilizce @retmenlerine birer anket
uygulanmgtir. Nitel veri elde etmek icin ise toplam 4 sorodausan acik uclu sorular 9.

sinifingilizce @retmenlerine uygulanmtir.

Bu calsma Edirne ve ilgeleri Kg@n, Uzunkopri ve Havsa'da 135 lise 9. sinif

ogrencisine ve 30 lise 9. sifriglizce @retmenine uygulanngiir.

Elde edilen nicel verileri analiz etmek icin SPSS8ivanaliz programi kullantingiir
ve daha sonra elde edilen nicel veriler frekansizngiizde hesaplama, aritmetik ortalama
ve standart sapma hesaplama yontemleriyle analimigtlir. Calismada toplam 4 bolim
bulunmaktadir ve her bir bolimin total aritmetiktatmmasi ve standart sapmasi
hesaplanmtir ve ayni zamanda her bir sorununda ylzde hesagsla aritmetik ortalamasi
ve standart sapmasi hesaplagimiVeri analizinde baimsiz 6rneklem T-testi ve ANOVA
testi uygulanmgtir. Bagimsiz orneklem T-testigdenciler igin uygulannstir ve ANOVA
testi de @retmenler icin kullanilmgtir. Nitel veriler icin icerik analizi yontemi

uygulanmgtir.

Calsmanin sonuclarina gore belirlenen kategoriler adem Breeze 9 ders
kitabinin etkinlgi icin 9. sinif @rencileri ve 9. sinifingilizce Gretmenleri arasinda bir

konsensiis olmagh ortaya cikmgtir. Sonuglara gore 9. siririgilizce ders kitabi Breeze 9



belirlenen kategorilerin toplam ortalamasina gogeeiciler acisindan yuksek dizeyde

etkin ancak 9. siniingilizce @retmenlerine gore giik diizeyde etkindir.

Bu calsma Milli Egitim Bakanlginin 9. sinifingilizce ders kitabi Breeze 9'u
ogrencilerin seviyelerini, gretmenlerin ve grencilerin ihtiyac ve ilgi alanlarini ve
amagclarini gdz oOnlne alarak yeniden godzden geqgirmgesektgi sonucunu ortaya

ctkarmaktadir.
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CHAPTER ONE

INTRODUCTION

1.1. Introduction

In this chapter the background of the study is gmeed briefly. In addition to this,
the purpose of the study, significance of the stadgumptions of the study and limitations

and organisation of the thesis are presented snctiapter.
1.2. The Background of the Study

Cunningsworth (1984) claims that most of the teexheho teaches English use a
coursebook and some of these teachers use oneeboaksstarting from beginning till the
end of teaching programme and some of the teadteers more freedom to create their
own teaching materials for the teaching programaithough some teachers may have
freedom to create their own materials for a languegurse many teachers prefer using a
coursebook since preparing a material is time aomsy and since coursebooks offer a
good quantity of tasks and activities. Deciding evhof a number of published textbooks
IS ‘best’ can not, of course, be answered in absthat instead, Which would be the most
suitable?’ we still need some terms of referenderbenve can venture an answer: suitable
for what purpose, for whom, in what situation, gadged by what criteria? (Mc Grath,
2002, p. 18)

Cunningsworth (1984) indicates that there are gelaumber of coursebooks in the
market for English teachers and this makes choasiogursebook for a language course a

challanging task.

Then, English teachers need an evaluation of cbaddes to find the right
coursebook that will meet the needs and intere$téeachers and learners and an
evaluation of coursebooks to find the right couosgbthat will match with the levels of
learners and that will match with the aims of teagtprogramme. Nemati (2009) indicates
that from a variety of coursebooks which has défermethodology and syllabus in the

market, it is very difficult to choose the rightureebook for a particular group of students



and teaching situation and in this situation ace@ydo Nemati (2009) the importance of
coursebook evaluation appears. Lazar (1993) pointshat the evaluation of a coursebook
is not an easy task and Lazar (1993) claims théirsatthe teachers should think about

what the needs of teachers and students are tixdlg.

The aims and needs and interests of learners ayamportant in the coursebook
selection process thus a teacher should know tine, aileeds and interests of learners.
Tarone and Yule (1989) indicate that realatively teachers have a detailed background
information on the students’ aims in taking a sectamguage course. Similarly a teacher
may not know the needs and intersts of learnerfintb the right coursebook so that a
teacher needs to elicit information about the nemus$ interest of learners to select the

right coursebook.

The materials must match the needs of the studeotspnly the language needs
which are required to function in the target siat but also the learning needs, the ways
which the students like to learn, thus there mayeh be some compromises made

between your theory of language learning and thmieg needs (Peterson, 1998, p. 5).

According to Grant (1987) all over the world marsachers use traditional
coursebooks and the traditional coursebooks haaaantage that teachers can use them
easily but the problem with that coursebooks ig¢ tha students even work on for years
they may not produce anything in the target languiag the coursebook just focuses on
grammar. Grant (1987) also claims that communieatoursebooks gives oppurtunities to

learners to use the language in authentic contexts.

As Grant (1987) points out the coursebooks shoatdonly focus on grammar but
also it should be communicative that provides autibaise of the target language, in other
words, the coursebooks must be equally distributeddrms of the reading skills, listening
skills, writing skills, speaking skills and a coel®ok like this can be selected by the well

organized evaluation of coursebooks.

Cunningsworth (1995) indicates that communicataregliage teaching has gained
a great deal of importance in the last ten yeamHRL and students want to know that the
language they will learn will help them in practicaonsiderations, the mostly used
materials in language teaching are the coursebaokshat coursebooks need to be
communicative and a communicative coursebook thktmeet the needs of the target

group can be selected through a careful evaluafitine coursebooks in the market.



Miekley (2005) claims that although the qualityamfursebooks change drastically
in last years, the selection of coursebooks aile astmatter of problem for language
teachers, Miekly (2005) also claims that althougje publishers can provide some
assistance to teachers for the selection of a ebaok, the publishers’ wish to sell
coursebooks can give wrong directons for the seleaf a coursebook. Then, a careful
evaluation of a coursebook is needed by the teadbeselect the right coursebook for the
target group.

Selecting a suitable coursebook is not a simplk, tsiice many people may be
involved, and resistance can be strong, thus, preserable for this decision to be made
jointly by the whole teaching team (Chambers, 199729). Because the choice of a
coursebook can have an important impact on learedsteachers, the decision making
process needs to be careful and systematic ( MbG2802, p. 40). As Mc grath points out
the teachers need a systematic evaluation of doow&e to make the right choice for the
chosen coursebook will be used during the whole yea language teaching course. For
the evaluation process takes a important dealnoé,tichanging a coursebook will be a
challanging task for teachers in the middle of ylear so that a carefull evaluation is

needed to choose the right coursebook for the ttgrgep.

According to Cunnigsworth (1995) no coursebooks dasigned for a particular
group of learners but the aim is to select the pdistcoursebook for a particular group of

learners and this can be done through the evatuafia coursebook.

McGrath (2002) claims that one factor that effébtseffectiveness of a coursebook
Is its suitability to the chosen context and thieeotfactor is the attitudes of teachers and
learners to the chosen coursebook, so that a t@&edluation is needed to make the right

choice for a target group by involving in the sél&at process both teachers and students.

As Mc Donough and Shaw (1993) points out theresame teachers that have
flexibility to choose an ideal coursebook from anier of coursebooks or there are some
teachers that have no options other than choosiagiven coursebooks. At the public
schools in Turkey the language teachers are giviy ane option by the Ministry of
Education and the target teachers and studentsoarisvolved in the coursebook selection
process, so that the effectiveness of the choserselooks for the target groups can be
guestionable.



1.3. Purpose of the Study

This study aims to seek answer for how effectiveeBe 9 the 9th grade English

coursebook for 9th grade students and teachersréish public high schools in terms of

the categories concerning aims, grammar teachirgnnwnicative activities and

presentation and needs and interests.

This study tries to evaluate the effectivenesshefdoursebook Breeze 9 which is

published by the Ministry of National Education aating to 9th grade high school

students and 9th grade high school English teachars in order to evaluate the

effectiveness of the coursebook this study adrebse®llowing research questions for 9th

grade high school students and teahers:

1

O-

How effective is the coursebook Breeze 9 in teringims according to 9th grade
students?

How effective is the coursebook Breeze 9 in terfngrammar teaching according
to 9th grade students?

How effective is the coursebook Breeze 9 in terfnsoonmunicative activities and

its presentation according to 9th grade students?

How effective is the coursebook Breeze 9 in terrhdhe needs and interests
according to 9th grade students?

How effective is the coursebook Breeze 9 in genertédrms of the aims, grammar
teaching, communivative activities and needs amtereésts according to 9th grade
students.

Is there a difference in the effectiveness of tloeirsebook in terms of aims

category, grammar teaching category, communicaiitieities and its presentation
category and needs and interests category accaastgdents’ gender?

How effective is the coursebook Breeze 9 in teringims according to 9th grade
English teachers?

How effective is the coursebook Breeze 9 in terfngrammar teaching according
to 9th grade English teachers?

How effective is the coursebook Breeze 9 in terfnsoonmunicative activities and

its presentation according to 9th grade Englishhees?

10-How effective is the coursebook Breeze 9 in terrhghe needs and interests

according to 9th grade English teachers?



11-How effective is the coursebook Breeze 9 in gener&grms of the aims, grammar
teaching, communivative activities and needs amefests according to 9th grade
English teachers.

12-Is there a difference in the effectiveness of tlersebook in terms of aims
category, grammar teaching category, communicaiitieities and its presentation
category and needs and interests category accamidtn grade English teachers’

experience?
1.4. Significance of the Study

English became the lingua-franca of the world sat #verybody wants to learn
English all around the world and also in Turkeyrghedy wants to learn English. In order
to teach English the Ministry of National Educatgtarts teaching English at the 4th grade
of primary school. The best material for a teacteteach English is the coursebook
because it provides many oppurtunities for an Bhgteacher and so that Ministry of
National Education provides English coursebooks Emglish teachers. Although the
Ministry of National Education provides coursebooksr English teachers, the
effectiveness of the coursebook in teaching anchieg English process is at the critical
importance for teachers and students since thesebaoks are the commonly shared and
mostly used materials by the teachers and students.

In Turkey the Ministry of National Education wiltest teaching English at the
second grade of primary school but most of theesitgleven at last grade of high school
can not speak English, there can be many reasorikiobut also the reason can be the
choice of wrong materials for students and teachersther words, the wrong choice of
English coursebook. For this reason choosing s iEEnglish coursebook that will meet
the needs of both teachers and students is vergriani. As English coursebooks are the
most important language teaching materials at Starkiublic high schools and since the
coursebooks are selected or prepared by the Minisfr National Education, the
coursebooks should be effective both for teachads siudents in order to manage the

determined aims.

The teachers generally complained about the coooksbwhich is selected or
prepared by the Ministry of National Education pablic high schools and for this reason
this study tried to determine the effectivenesthefcoursebook Breeze 9 in terms of aims



category, grammar teaching category, communicatiggvities and its presentation
category and needs and interests category accotdifggh grade English teachers and

students.

This study can give some ideas to the Ministry aftibhal Education about the
effectiveness of the coursebook Breeze 9 for Q#ldghigh school students and 9th grade
high school English teachers and the courseboolbearvised with the light of the results

of the study.
1.5. Assumptions of the Study

In this study it was assumed that the 9th graddiginteachers were not satisfied
with the coursebook Breeze 9, in other words, i @asumed that the 9th grade English
teachers thought the coursebook Breeze 9 as itigfdout it was assumed in the study

that the students thought the coursebook as eféecti

The teachers generally complained about the coooksbwhich are selected or
prepared by the Ministry of National Education swas assumed in the study that the 9th
grade English teachers thought the coursebook Brées ineffective. In this study it was

assumed that the participants participated in tindysvoluntarily without any prejudice.
1.6. Limitations of the Study

The study was administrated at the high schoolEdmne and its districts Kan,
Uzunkoprt and Havsa, so this study can not be,rgéned to other public high schools.
Since the study was administrated only at the batools in Edirne the results of the study
can be generalized to the schools included in tindys The number of the participants in
this study is limited so this can influence theutesof the study and this can be another
limitation of the study.

1.7. Organisation of the Thesis

This thesis has five chapters. In chapter one #meal background of the the
study, the purpose of the study, significance @f $tudy, assumptions of the study and
limitations of the study are presented. In additionthis, chapter one describes the

organisation of the thesis.



Chapter two includes the literature review. Therature review defines ELT
materials and the coursebook as a material. Therddges and disadvantages of
coursebooks are summarised and why a teacher rieedvaluate a coursebook is
indicated. The literature review defines how a sebpok is evaluated by giving ideas of
some researchers in the field. The literature mevadso gives some example studies

administrated in the field.

Chapter three reports on the methodology of thdystlihe information about the
design of the study, setting and the participahtsy the data is collected and the

instruments to collect data are presented in thepter.

Chapter four deals with the results of the studye Tesults of the students and
teachers are discussed and the results of teaah@rstudents are compared in this chapter.
The results of the effectiveness of the coursebmokerms of students’ gender and

teachers’ experience are presented in this chapter.

Chapter five presents the conclusions and impbaatifor teachers and students in
terms of the effectiveness of the coursebook aisdctimpter covers the suggestions made

for teachers, students and the Ministry of Educatio



CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction

This chapter presents the relevant literature.hla thapter firstly what an ELT
material is defined in the light of the researchiglsas and then the coursebook as a
material is reviewed. Then, the advantages anddwdisdages of coursebooks are
presented. This chapter also reviews why to evalgatirsebooks and how to evaluate
coursebooks. Finally some studies carried out enfibld of coursebook evaluation are

presented.
2.2. What is an ELT Material?

In fact, education on one hand means understantiegdeas and feelings of
people by analyzing the language they speak, oottier hand it means discovering legal
connections beyond various natural events and higgefrom these on the point of human
beings’ future, knowing the technological tools peouse and utilizing them actively,
knowing and obeying many rules generally acceptedsacial life, teaching lots of
techniques presenting the knowledge as a summaily as Formula, scheme, chart,

graphic, map, plan, diagram, etc.

Materials are; (Saricoban, 2006)

a. aresource for presentation (spoken and written),

b. a source of activities for learner practice and eancative interaction,
a reference source for learners on grammar, voaajyronunciation,
a source of stimulation and ideas for classroorguage activities,

a resource for self directed learning or self aseesrk, and

=~ ® o o

a support for inexperienced teachers who haveoygdin confidence. In addition to
the ones above they also
g. increase the efficiency of the teachers,

h. make the instruction standard,



I. make the instruction attractive and interstingtha students,

J. decrease the period needed for instruction (usertteefficiently),

k. increase the desire of the students to learn, and

|.  make the students keep what they have learnt inrtiemory for a long time Long

term memory) (Sarigoban, 2006, p. 4).

According to Evans and St John (1998) materialsuaesl in all teaching and the
core materials are usually paper based but, whessilge, teachers also want to use audio
and video cassettes, overhead transparecies, cersfrd occasionally, other equipment
or real objects.

Mc Grath (2002) states that learners can learn ntiba® language from the
materials used in language learning classess, whaarnt — or there to be learnt- is most
obviously embodied in the materials as content, dautain other types of learning may
also result and some of these outcomes will benddd and positive; others may be
negative.

Figure 2.1: language teaching materials (Saricobar006, p. 25)
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According to Sarigcoban (2006) language teching nadse can technically be
classified into two main caregories: technical ammh-technical, the technical materials
involve machinery and / or require electricity vehihon-technical ones require neither

machinery nor electricity but are simple, inexpeasi

Evans and St John (1998: 170) defines four reafmnasing materials and the

purpose of materials;

1. as asource of language
as a learning support

for motivation and stimulation

r w N

for reference.
They claim that ELT materials are a source for legge and they provide support
for learning and they help to motivate learners aacbrding to them they are useful for

reference.

Figure 2.2 : the purpose of materials (Evans and Siohn, 1998, p. 170)

reason
source of langualge

reason | Implication implication ——

Implication — use real not invented examples

2.2.1. The Development and The Selection of Matelsa
In selecting the language teaching materials tHewmg criteria should be
considered from a broad perspective of languagehiteg;

1. Characteristics of students: The material should be appropriate to the level of

student progress and their background information.
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2. Characteristics of teachers: Teachers should prefer to use the materials and
devices with which he will be confident and be abl@irect their students.

3. Characteristics of the subject field:The materials and the devices should be taken
this criterion into account.

4. Instructional objectives: The materials and the devices should be appreptaat
the ccourse objectives.

5. The number of the students:lt is important that almost all of the studentghe
classroom should make use of the materials anadeeeffectively enough.

6. Physical conditions: These conditions affect the choice of the materaald the
devices to be used in language instruction (cte8aricoban, 2006, p. 5).

According to Tomlinson (2008) ELT materials shoblkel driven by principles of
language acquisition and that ideally all unitsnaiterial should be principled, relevant and
coherent, as he mentions materials are design&tildate language acquisition process
but to facilitate this process;

o the language experience needs to be contextuaizd@domprehensible

o the learner needs to be motivated, relaxed, pesand engaged

o the language and discourse features availabledtangial acquisition need to
be salient, meaningful and frequently encountered

o the learner needs to achieve deep and multi-dimneakiprecessing of the

language (cited in Tomlinson, 2008, p. 4).

Tomlinson (2008) points out that materials for feas at all levels must provide
exposure to authentic use of English through spakehwritten texts with the potential to
engage the learners cognitively and affectively ibtihey do not provide such texts and
they do not stimulate the learners to think and Waelst experiencing them there is very
little chance of the materials facilitating any abolle language acquisition at all.

Tomlinson (2008) As a materials writer and a regear myself, | find materials

development to be exciting but challenging, | wolikd to see ELT materials which:

0 intruduce interesting people and their views anthiops from different ethnic

groups as well as from British or American pointyview
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o offer oppurtunities for language /cultural/ crifi¢cawareness that helps learners
to reflect on their own use of language as wethase of others

o explore different varieties of language ( e.g. ab@thnic, gender, age)

o help teachers and learners to realize that thexenarneutral, correcct and
perfect language users

o are carefully designed to ensure maximum intakeyatdre flexible and user-
friendly

0 entertain, ,intrigue and inspire teachers as vgeléarners

0 respect and further develop learners’ intelligesuce creativity

o provide ready resources that are up to date, vasied affectively and
cognitively engaging

o offer creative ways of satisfying the cognitive dévof young adult / adult
learners with limited language ability

o facilitate learner development ( e.g. in informatiaavigation, in learning

strategies) (Tomlinson, 2008, p.34).

Moldovan (1987) asks these questions in maternigiing and selection:

1- How many in the group?

2- What level(s) are they?

3- How many hours of actual teaching will be possible?

4- What are the students’ real, perceived and setfgpezd needs?
5- What are the targets?

6- What facilitates can be counted on to be made a&haiP

( Sheldon, 1987, p.85).

The questions offered by Moldovan (1987) must lkenanto account and ELT
teachers can design and choose the materials bygable offered questions by Moldovan
(1987).

Mc Donough and Shaw (1993: 63) offers some impbeat for materials selection

and design;
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o The intended audiencé/Ne need to ascertain who the materials are tatgdtene
it teenagers aged 13 and upwards or adults, fompbea The topics that will
motivate one audience will probably not be su#dbt another.

o The proficiency level Most materials claim to aim at a particular levaich as
false beginner or lower intermediate. This will ausly require investigation as it
could vary widely depending on the educational erint

0 The context in which the materials are to be us&tle need to establish whether
the materials are for teaching general learnengednaps for teaching English for
Specific Purposes (ESP). If the latter, what degrfegpecialist subject knowledge
Is assumed in the materials?

o How the language has been presented and organiréd ieachable units/lessons.
The materials will contain a number of units/lessamd their respective lengths
need to be borne in mind when deciding how anchaytwill fit into a given
educational programme. Some materials will provgiedelines here such as
contains 15 units, providing material for 90-12@twof teaching’. In other words,
the author expects that between 6 and 8 hourdwitequired to cover the material.

0 The author’'s views on language and methodologyain@ trelationship between
the language, the learning proccess and the learner many cases the date of
publication of the materials will be of importanieere. For materials written over
the last 20 years or so designed to fit into a nayltabus or process syllabus, we
might expect the author to make claims about inolydjuite a large amount of
learner involvement in the learning process. Thid r@quire investigation. For
example, the materials may claim to help the leaiman understanding of what is
involved in language learning and contain varioosvdies and tasks to develop
this.

Bren and Candlin (1987) asks seven questions inddsgn and selection of

materials for classroom work;

1. Can learners identify in the materials and shatk wther members of the group all

those things they already know and can do in thelarguage?
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Can the materials encourage learners to stateg sinar justify the judgements they
make, the values they hold and the attitudes thayntain concerning both the
content and the procedures of the materials?
Can learners communicate in whatever medium isogpjate, with the teacher,
their fellow learners, and other sources of datmua the subject matter that
interests them? Can they also ddo this about thgukge learning process the
materials advocate? Can learners use languager(¢ité foreign language or the
mother tongue) either to share what they feel otat@ collective action in the
classroom? Can the materials be made to portraguéage, and information about
language in ways which serve this aims?
Can the materials provide for, and enable learteechoose alternative content on
which to work?
Can learners choose different routes for their workthe materials, perhaps
towards a common objective? Can they adopt thein @nreferred modes of
working?
Can the materials involve learners in negotiatigmblem solving, investigating
their own learning, analysing data and evaluativertperformance at these tasks?
In short can the materials encourage the decisiaking process for establishing
and carrying out the work of the classroom?
Can the materials encourage the evaluation of:

o the outcomes (both successful and problematichefgroup tasks in

terms of their characteristis
o the appropriateness of the materials in relation l&arners’ aims,

choices and preferences within materials?

(Sheldon, 1987, p.25).

Jolly and Bolitho (1998: p.113) tells about prirlegh framework which is used to

develop materials by:

o

o

Identification of the need for materials

Exploration of need

Contextual realization of materials (e.g. the temakevelops a worksheet focusing
on the distinction between fact and hypothesis #edverb forms involved in

making this distinction)
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o Production of materials (e.g. the teacher typestmiivorksheet and photocopies it
for distribution to the learners)
o Student use of materials

o Evaluation of materials against agreed objectives

The development of new material along traditiomatd could be from one of two
directions: one starting point (A) is having sonwod input / carrier content, the other
starting point (B) is where there is a gap in tberse material; that is, there is a course
objective, some real content for which there is,snitable material available, in other

words the aim is to match carrier content to realtent (Evans and St John, 1998, p.176).

Table 2.1: Evans and St John’s representation fornqocess ofpreparing new materials
(Evans and St John, 1998, p.177)

Starting point A Starting point B
Have some carrier content Need material for speoliective
Determine its real content Search for suitablei@acontent

Match real and carrier content to coufse

framework

2.3. The Coursebook as a Material
Coursebooks are best seen as a resource in agheauis and objectives that have already
been set in terms of learner needs (Cunningswb@®b, p. 7).

According to Sheldon (1987) a ‘textbookay be loosely defined as a published
book, most often produced for commercial gain, wehesplicit aims is to assist foreign

learners of English in improving their linguistiodwledge and or communicative ability.

The term ‘coursebook’ means, a text book of whioh teacher and each student
has a copy and which is in principle to be followsgstematically as the basis for a
language course, therefore from above definitioa cen get that a coursebook must have
at least being available in the hand of studentstaachers, and used systematically in a

course of study and this course refers to an Bmgbsirse of study (Nemati, 2009, p. 91).

Mc Grath (2002) states that a textbosflens to a coursebok, and he offers some
metaphors for coursebook suggested by teachersveoyrdifferent contexts:
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A coursebook is...

arecepie a springboard atpicket a supermarket
a holy book a compass a sahkit a crutch

(Mc Grath, 2002, p. 8).

A textbook is teaching material for the teacher antkarning material for the
learner and it is one of the pivotal aspects of tthtal teaching and learning process.
(Awatashi, 2006, p.1) The wealth of published mateior English language teaching
available (ELT) on the market makes selecting igatrcoursebook a challenging task
(Cunningsworth, 1995, p. 1).

According to Sheldon (1988) ELT coursebook pultighs a multi-million pound
industry, yet the whole business of product assessia haphazard and under-researched,
coursebooks are often seen by potential consureachrs, learners and educational
purchasers-as market ephemera requiring invidioogpcomises between commercial and

pedagogical demands.

According to Cunningsworth (1984) most teacher€nglish use a coursebook,
some may use one coursebook only, taking theiestisdhrough it from beginning to end,
whilst others, who perhaps have more freedom aachappier when creating their own
teaching programme, will take texts and exercises fseveral different books, adapting
them where necessary andd supplementing them wgimal material they have produced

themselves.

Grant (1987) states that the term textbook can $eduas an equal term for
coursebook and Grant (1987) makes a distinctionvdxst Traditional textbooks and

communicative textbooks.

Table 2.2: Grants distinction between traditional £xtbooks and communicative
textbooks (Grant, (1987), pp. 13-14)

TRADITIONAL TEXTBOOKS COMMUNICATIVE TEXTBOOKS

They tend to emphasise the forms|®hey emphasise the communicative
patterns, of language (the grammar) morenctions of language-the jobs people |do

than the communicative functions |afsing the language-not just the forms.
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langugage.

They tend to focus on reading and writi
activities, rather than listening an

speaking activities.

dnterests.

nghey try to reflect the students’ needs and

They often make use of a great deal of L1

They emphasise skills in using the language,
not just the forms of language, and they are

therefore acctivity-based.

They emphasise the importance of accur:

adyhey usually have a good balance among

the four language skills, but may emphasise
listening and speaking more than |a

traditional textbook does.

They tend to focus rather narrowly on

syllabus and examinations.

dhey tend to be very specific in their

definition of aims.

They are often attractive to some teachg
because they seem easy to use, and
highly examination-orientated.

pBoth content and methods reflect the

anthentic language of everyday life.

They encourage work in groups and pairs,
and therefore make heavier demands|on

teachers’ organisational abilities.

They emphasise fluency not just accuracy.

2.3.1. Advantages of Coursebooks

Good coursebooks are carefully prepared to offeoteerent syllabus, satisfactory

language control, motivating texts, tapes and o#w®essories such as videotapes, CD-

ROMs, extra resource material, and useful web Jicksirsebooks also provide material

which students can look back at for revision, anthair best their visual and topic appeal

can have a powerfully engaging effect.
(Harmer, 2001, p. 304).

Coursebooks have multiple roles in ELT and canesast

o0 aresource for presentation material (spoken arttewy

0 a source of activities for learner practice and camicative interaction

o areference source for learners on grammar, voaahuyronunciation, etc.
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0 a source of stimulation and ideas for classroorguage activities

o a syllabus (where they reflect learning abjectivelich have already been
determined

o aresource for self-directed learning or self aseesrk

0 a support for less experienced teachers who havetoygain in confidence.
(Cunningsworth, 1995, p.7).

Grant (2002) makes a summary of some of the mosbdia arguments that have
been made for coursebooks in relation to the nettsmrners and teachers, the summaries
draw on Grant (1987), O’Neill (1982, 1993), Hutcton and Torres (1994), and Ur (1996)

Why teachers and learners need a coursebook
1. A coursebook is a map. It shows where one is gaimtjwhere one has been.
2. It provides language samples

3. It offers variety

Why learners need a coursebook
4. It defines what is to be learned and what will ésted.
5. It reinforces what the teacher has done and makesion and preparation
possible. It thus offers support for learning cdestlass.
Why teachers need a coursebook
6. It provides a structure for teaching.
7. It saves time. To prepare materials from scratch éeery lesson would be
impossible.
8. It offers linguistic, cultural and methodologicalpport.
9. It is easy to keep track of what you have done tantll others where you have
reached (e.g. when reporting to the (Head of Depart or briefing a substitute
teacher) (cited in Mc Grath, 2002, p. 10).

What teachers seem to value most abdcatess to Englishs the amount and
quality of its texts, as some teachers put it: tents like the series because the story is
funny and the texts are humorous’ or “The storybésmyou to step into Arthur’s shoes,
which gives you the oppurtunity to discuss isstias toncern people in their eeryday life”

(personal commuication) (llles, 2009, p. 145).
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According to Ur (1996) and Woodward (2001) cours¥dsoare cheap easy to carry
because it is light and small (cited in Gureli, 20p. 27).

Cunningsworth (1984) gives examples of how somersahooks introduce

themselves:

Encounters aims to provide an interesting, useful and systemiatroduction to the
English language for complete beginners and fordetis who have learned a little
English but need to make a fresh stgirom Encounters by J. Garton-sprengeral
(Heinemann Educational books)

Kernel Oneis a course in English for complete or near begisrKernel One has a
careful structural progression with specific commoative aims. (From Kernel One by R.
O’Neill (Longman))

Starting Strategiess a new beginners’ course for students aged DbVer... It presents a
totally new approach to language learning for sttsleas it takes account of basic
communication needs as its first priority (Fromrttg strategies by B. Abbs, A. Ayton

and I. Freebairn (Longman))

This course is designed for... the learner who fées learning English is difficult

and that it has hitherto been irrelevant to hiseeigmce.

The main aim of the course is to provide the |lelamigh the language he might
need to take an active part in a wide range ofassdiuations. (From Starting strategies by
B. Abbs, A. Ayton and I. Freebairn (Longman))

(Cunnigsworth, 1984, pp3-4)

According to Cunningsworth (1984) this shows thatirsebooks can not adopt
only one approach to the exclusion of all otherd amdeed many do try to achieve a
working balance between them. From these ext@otsingsworth (1984) deduces three

perspectives and these perspectives can be usied advantages of coursebooks:

1- Coursebooks can be a medium for the communicagbmden people for it
has communicative or functional perspective

2- Coursebooks can provide a source for grammar arwolary for it has a
structural perspective

3- Coursebooks can help to improve the four skillehsg, reading,
speaking, writing- for it has skills perspecti@unningsworth, 1984, p. 5).
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According to Richards (n.d.) coursebooks serve has basis for much of the
language input learners receive and the languaggige that occurs in the classroom, they
may provide the basis for the content of the lesstime balance of skills taught and the

kinds of language practice the students take part i

Hemsley (1997, p: 72) points out that courssebdodip teachers to improve

teaching skills and coursebooks help teachersdenstand the course as a whole.

Cunningsworth (1995, p: 17) claims that coursebocks contribute to the
motivation of learners which is often more impottdhan other factors in language
learning. They provide a powerful and effectivectorfor the language learning off

learners.
2.3.2. Disadvantages of Coursebooks

Learners are becoming more sophisticated, partlgutarough the influence of
television and computer games, and they expect Bigimdards of production and
presentation, especially where visuals are condeamsl they also expect textbooks to
make learning easier and more enjoyable and cagulx to lose interest in dull and
uninspring material, no matter how sound it mayntethodologically so the variety of
coursebooks makes choosing an appropriate courselifbioult (Cunningsworth, 1984, p.
1).

In the choice of topics coursebooks can sometimessimooth or culturally
inappropriate in addition to this units and lessoften follow an unrelenting format so that
students and teachers eventually become de-mativstehe sameness of it all (Harmer,
2001, p. 304).

In the use of coursebooks Grant (2002) definesgheher’s role:
1- to assess the students’ aims, and learning stithes, likes and dislikes, their
strengths, and their weaknesses;
2- to decide what methods and materials are most pppte, given the aims of the
syllabus;
3- to decide whether to use, adapt, replace, omitupplement the methods and
materials used in the textbook (Grant, 2002, p.16).
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As it can be understood the teacher has an imgaxénin the use of coursebooks
but a teacher can go beyond these roles and catotryle the students with only
coursebooks and he/she can totally depend on dmoks, in other words the teacher can
ignore the learning styles, likes and dislikessragts and weknesses, needs and interests of

learners by only counting on a coursebook.

For this inference Cunningsworth (1995) says that;
“It is generally accepted that the role of the selook is to be at the service of teachers

and learners but not to be their master” (Cunnirggw 1995, p. 7).

Coursebooks are good servants but poor masterseanmer should permit the
coursebook to set the objectives, let alone allteaching the coursebook’ to be the
objective, the teacher should use the courseboikecby which mean that the teacher
should formulate objectives with the needs of thariers in mind and then seek out

published material (Cunningsworth, 1984, p. 1).

Teaching a foreign language does not necessarillanmeaching from a
coursebook, however, using a coursebook is probielynost common way of teaching
English today, first of all, it is good to establisvhat the role of coursebooks in the
learning/teaching process is or still should benynestitutions present the syllabus in
terms of the main coursebook to be used: by ainedte#e teachers are expected to have
covered a certain number of units in the book afrse such an approach underestimates
the role of learners, not taking their needs areti§ip characteristics into consideration

(Hanusova, (n.d.) p.1).
2.4. Why to Evaluate Coursebooks?

The use of coursebooks in ELT is more popular #nar before, especially after
innumerable ELT preparatory classes have been lisstadd for a large number of
departments at universities and some private sshawreover the school administrations
and circles of English teachers prefer ready-manlersebooks because they possibly
provide ready made syllabi to be followed by teashkus the coursebooks have gradually
become the most pervasive tool for language instmugKayapinar, 2009, p. 1). As
Kayapinar (2009) mentions coursebooks are the nmogbrtant tool in ELT but the
abundance of coursebooks makes selecting coursebdifficult so that a careful

evaluation is needed.
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According to Cunningsworth (1984, p: 1) there iplathora of ELT materials
available on the market and this makes choosingitgie material a difficult task. The
answer lies in asking the right questions and ealg these answers so the evaluation

takes teachers to find the right material.

According to Nemati (2009, p: 91) the problem aisghen we speak about
selecting coursebooks, a book which must be usduwmogeneous class or in the worst
situation for a heterogeneous class in a courssauafy, so which quality must that book
have to meet the needs of every single individuanimer of the class? In order to answer
this question a careful selection is needed, tleama a careful evaluation of coursebooks
is needed to find the right coursebook which mdetsneeds of the learners.

The decision to use one textbook rather than anac#e not be taken lightly since
the textbook tends to be the main teaching-learmimly in school systems at least, it
influences what teachers teach and what and to sateat how learners learn (Mc Grath,
2002, p. 12).

According to Mc Grath (2002, p: 12) for teacherdtigg familiarised to a
coursebook in other words getting used to a coodelbakes considerable investment of
time, if this problem is taken into consideratitegchers will normally be very reluctant to
change books the following year, even if they wallewed to do so, this means that
teachers have to make careful selection of coutdeband they have to make a very good
evaluation of coursebooks. If the teachers do matuate coursebooks then the teachers

may want to change not only the coursebooks botthks accompanying materials.

Mc Donough and Shaw (1993, p: 59) divides teacimostwo categories; teachers
who has a large amount of choice for materialsctel® and teachers who do not have a
large amount of choice for materials selectionthe first category teachers can choose
which materials they want, they can do it by themeseor by colleagues or with a director
of studies but in the second category teacherfiaaa a very limited choice or maybe they
do not have any other alternative, the books cagiben by the ministry of education
(MONE) or by the director.

This situation will more than likely involve teaaiseén an understanding of why the
materials have been written in such a way and @y tan make effective use of them in
the classroom, for the vast majority of teacherskimg in the first situation, that of having

a good deal of coice in the selection of appropriagaterials, writing their own materials
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can be very time consuming and not necessarilyeftesttive; hence the need to be able to
discriminate effectively between all the courselsak the market (Mc Donough and
Shaw, 1993, p. 60). In other words the effectiveiah can be done by the evaluation of

the material.

According to Evans and St John (1998, p: 173) dnga®materials is as the same as
choosing a partner, it involves making choices dedisions, in order to make good
choices language instructors need to have gocetieribn which to base their decision, this
means that language instructors need an evaluafionaterials before use to make the

right choice.

Materials evaluation is by its very nature concdreith relative worth, and
recognising the “relativity” of the process is dalcif materials evaluation is to be of real
value to the teachers, materials evaluation shoatdonly serve the immediate practical
aim of selecting teaching materials but also iypla useful role in developing teachers’
awareness of the assumptions as to the nature@fidge learning on which they operate
(Sheldon, 1987, pp.43 - 44).

The materials evaluation proces, if used effecyivelan take on an awareness
building role, in which materials and teaching vieag situations help to inform one
another, materials evaluation can develop awardnes®iumber of ways: (Sheldon, 1987,
p. 42)

1. It obliges teachers to analyse their own presupiposi as to the nature of language
and learning. In carrying out an indepth analysé&gchers must question the
assumptions behind their normal practices and gbgeeir own and their learners,
behaviour in the classroom more closely, by doimg teachers may become more
aware of what actually happens in their classrooms

2. Materials evaluation forces teachers to estabhsir priorities. It is almost certain
that there will be a conflict between the varioestbooks that are evaluated, it is
unlikely that one book will meet all the requirerteerof the teaching/learning
situation: one textbook might be preferable in ®whcontent and language areas;
another might have exercises that fit better wite tmethodological criteria.
Teachers need to decide which criteria are the nmpbrtant , this will help
further to focus their views on language learning eaterials evaluation may also

make teachers more aware of the needs and expestali other learners.
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3. Materials evaluation can help teachers to see mkeas an integral part of the
whole teaching/learning situation. In establishjmgprities between the various
criteria, teachers must consider not just whichuies of a given textbook are
better, but also which unsatisfactory features amsier to remedy. The
methodology may assume learners working as indalgjuut, if you want them to
work in groups, you need to consider how easytib i@dapt the given exercises for
groupwork. In this approach to materials evaluatioather than looking at
materials in terms of what they bring to the teaghearning situation, teachers can
take a more positive view and analyse the exigiotgntial of the teaching/learning
situation in order to see what that situation aamigbute to the materials

(Sheldon, 1987, p. 42).

According to Cunningsworth (1995, p: 14) there arany reasons for materials
evaluation and it is varied but the intention toptdnew coursebooks is the major and
frequent reason for evaluation, the other resdo iglentify the weaknesses and strengths
of the already used book so that weak sides ofbthuk can be strengthened through
adaptation or by substituting material from otheoks, another reason for evaluation is
the abundance of the coursebooks in the marketctleates a challange in the choice and
it forces teachers for evaluation to find the rigtdterial in addition to this, the usefullness
of coursebook analysis and evaluation in teacheeldpment helps teachers to get useful

insights into the nature of the material.

According to Wang (n.d., p: 3) materials evaluatlgips us to make the right
choice for coursebook selection by providing prsiesal judgements and it raises

awareness of teachers teaching and learning erperie

Gearing (1999, p: 122) claims that materials ew@uoahelps teachers to decide on
which coursebook to use and it makes teachers mwease of the content they use and

helps them to use the coursebook more effectively.
2.5. How to Evaluate Coursebooks?

There are many different approaches, guidelinesdhetklists for evaluation of
coursebooks, different researchers claim differéeas for the evaluation of coursebooks

and all these ideas lead teachers to make theaiginte for the material.



25

2.5.1. Cunningsworth’s Ideas for How to Evaluate Carsebooks

Cunnigsworth (1995, p: 2) claims that there are yraiteria for the evaluation of
coursebooks and different criteria can be usedifferdnt situations but the best way to
identify your own priorities is to prepare your owhecklist. However, Cunnigsworth
(1995, p: 3) offers a basic quick- reference chistklor evaluation and selection
coursebook by defining most important general cate

Quick-reference checklist for evaluation and seliest (Cunningsworth, 1995, p. 3)
Aims and approaches

o Do the aims of the coursebook correspond closetiz tie aims of the teaching
programme and with the needs of the learners?

o Is the coursebook suited to the learning/teachiingison?

o Is the coursebook flexible? Does it allow differezdching and learning style

Design and organization

o What components make up the total course packagst@eents’ books, teachers’
books, workbooks cassettes, etc)?

o How is the content organized? Is the organizatigint for learners and teachers?

o How is the content squenced?

Language content

o Does the coursebook cover the main grammar iterpsoppate to each level,
taking learners’ needs into account?

o Is material for vocabulary teaching adequate im#iof quantity and range of
vocabulary, emphasis placed on vocabulary develapnsérategies for individual
learning?

o Does the coursebook include material for pronummatvork? If so what is
covered: individual sounds, word stres, sentenesstintonation?

Skills

o Are all four skills adequately covered, bearingnmnd your course aims and
syllabus requirements?

o Is there material for integrated skills work?

o0 Are reading passages and associated activitieabsiifor your students’ levels,
interests, etc? Is there sufficient reading materia

Topic
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o Is there sufficient material of genuine interesketarners?
o Is there enough variety and range of topic?
o Will the topics help expand students awarenessandh their experience?
Methodology
o What approach/approaches to language learningaéen tby the coursebook? Is
this appropriate to the teaching/learning situdion
o What level of active learner involvement can beested? Does this match your
students’ learning styles and expectations?
o What techniques are used for presenting/practisewy language items? Are they
suitable for your learners?
Teachers’ books
o Is there adequate guidance for the teachers wHdwilising the coursebook and
its supporting materials?
0 Are the teachers’ books comprehensive and supg@rtiv
o Do they adequately cover teaching techniques, Bggutems such as grammar
rules and culture-specific information?
Practical considerations
o What does the whole package cost? Does this reyfirgsed value for money?
0 Are the books strong and long-lasting? Are theraative in appearance?
0 Are they easy to obtain? Can further supplies heaioéd at short notice?
(Cunningsworth959p. 3).
Cunnigsworth (1995, p: 1-2) determines two appreadhr the evaluation of coursebooks:
1- Impressionistic overview: One can get an idea for the strengths and wealsesse
and other aspects of the book just by looking thhothe coursebook quickly in
other words one can get a general impression ofcthesebook by a quick
evaluation. This type of evaluation is called aspressionistic overview.
Impressionistic overview is useful and it providemneral ideas for the coursebook.
2- In — depth evaluation: In impressionistic overview one get a very genatea for
the coursebook but one also needs to have spéatefas for the book, this can be
achieved by in — depth evaluation of the courseb&ok example, one can see to
what extent the needs of learners, requirementss and objectives are dealt with
in the coursebook through the help of in — deptlweation
(Cunningsworth, 1995, p. 1-2).
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According to Cunningsworth (1995, p: 14) evaluatiam take place before using a

coursebook, during using a coursebook and afteigusicoursebook. He determines three

types of materials evaluation:

1-

2-

Pre-use evaluation: It is the most difficult evaluation because you dawo

evidence you try to guess the future or potengafqggmance.

In-use evaluation: It is the evaluation while the material is in use,newly

introduced coursebook is monitered or a well-esthbt but ageing coursebook is

being assessed for alteration.

Post-use evaluationThis type of evaluation is done after the use obarsebook,

it provides to identify the strengths and weakngssfea coursebook that appears

after a period of continuous use. This type of eatin also helps to decide

whether to use the same coursebook in the futunetto use in the future
(Qumgsworth, 1995, p. 14).

Cunningsworht (1995 p. 15) offers useful guidelif@sapproaching any materials

evaluation exercise:

o

Coursebooks should correspond to learners’ nedasy $hould match the aims and
objectives of the language learning programme.

Coursebooks should reflect the uses (present ordutvhich learners will make of
the language. Select coursebooks which will helpgoip students to use language
effectively for their own purposes.

Coursebooks should take account of students’ needdearners and should
facilitate their learning processes, without dogoadity imposing a rigid ‘method’.
Coursebooks should have a clear role as a supmoledrning. Like teachers, they
mediate between the target language and the learner
(Cunningsworth, 1995, p. 15-16-17).

For the selection of coursebooks Cunningsworth §1995) reports that firstly the

instructor should identify the aims and objectivdsteaching programme, secondly the

instructor should analyse the learning teachinggsion, thirdly the instructor should sum

up a list of potential coursebooks and he/she shask for advice from experienced

colleaques. Later on the instructor should put plogential coursebooks, the potential

coursebooks should be up to five books, into intulegvaluation by using the criteria
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which are most relevant to the needs of teachatdemnners. For the criteria, a ready made
one or specifically made one can be used.

2.5.2. Mc Grath’s Ideas for How to Evaluate Courseboks

The selection of a textbook for use in a partic@lantext may be determined by
any one of a number of different individuals or gpe other than the teacher who will
ultimately use it: a Ministry of Education (whichay have commissioned a single
textbook series for nation wide use), a state bdardmerica) a Head of a department, a
director of studies (in a private language schoot),a group of teachers within the
institution they are concerned (Mc Grath, 200213).

However, Mc Grath (2002, p: 12) says that whenhteechave no other alternative
for the selection of coursebook it is important tieem to be able to adopt a critical stance

in relation to the material they are expected ® us

According to Mc Grath (2002, p: 12) the importahtng in the selection of
coursebooks is to take into consideration the karmeeds, contextual constraints,
willingness capacity and with the light of thesensiderations teachers should make the
selection, and the use of one textbook rather tisamg another one should not be thougt as
an unimportant thing since the textbook is the ntaaching-learning aid, for institutions
and individuals it is an expenditure in other wofaisit is an investment, for teachers it is
an important investment amount of time. All thelsiegs mean that teachers, institutions,
Ministry of Education(MONE) should make the corregtioice for the selection of
coursebook. Mc Grath (2002, p: 13) gives some eksnwhy the wrong choice of
materials makes teaching difficult for teachers:

0 Local cultural taboos meant that | had to leave whble units.
o It was too difficult. So | had a choice between kirng through everything very
slowly and not finishing the book or skipping bits.
0 The students could not imagine themselves takiagegl to Britain, booking
into hotels, all that stuff. It was just too unreal
(Mc GrathG2) p. 13).
All these things force teachers to make the ridtdiae of coursebook by taking
into consideration the needs and interests of kEmers and teachers, the context and
other important factors.
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In order to make the right choice for the coursébllec Grath (2002, p. 13) makes
a citation from Harmer (1991) and Cunningsworth98)9and says that if you want to
select the coursebook in a secure way you shoylid with the students and it is desirable
where large scale or long term adoptions are iraclwhen two or more coursebooks are

being considered it is possible to organise a gkar comparative trial.

Mc Grath (2002, p. 13) reports that an alternatinggy to get information for an
institution is to get information from other useifsyo feedback comes from other users or
the prior trialling, Mc Grath (2002, p. 13) talkisaut‘armchair evaluation; it particularly
gets importance when feedback from others in natl@ve and trialling is not possible.

Mc Grath (2002, p:14) claims that there are two ehsions for a systematic
approach to materials evaluation, for these dinmerssihe uses the termisnacro
dimension’and‘micro dimension’.According to Mc Grath (2002, p.14) macro dimension
consists of a series of stages (in a broad sensifirees it as the approach); the micro
dimension is what happens in each stage (in a lsease he defines it as the steps and set

of techniques used).

Figure 2.3: A framework for materials evaluation fa selection (Mc Grath, 2002, p.
14)
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Mc Grath (2002 p: 14-15) similarly with Cunningswoi(1995) talks about three

types of material evaluation but he thinks it ayeical process:
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1- Pre use evaluation:the decision has been taken but the evaluatiomgestould
not be at an end.

2- In-use evaluation: Several teachers can use the same coursebook eyctdh
meet periodically to focus on questions as; whatkew well? what difficulties
learners have?

3- Post-use evaluationin this stage the evaluation is in a more comprsivenway.
For example long-term and short-term effect of mal® can be talked. Students
can be involved in the evaluation process in thimge for they may have
experience about the materials so they can mak@aasons. (Mc Grath, 2002, p.
14-15)

Mc Grath (2002, p: 25) talks about three methods doursebook evaluation.
Similarly he talks about three methods as Cunniogdw(1995), while Cunningsworth
(1995) uses the term approach Mc Grath uses the Method. Mc Grath (2002, p.25)

defines these methods as;

1- The impressionistic method: It is used to get a general impression of the
coursebook. One can get a brief description andsider the coursebook by using
this method through quickly checking the contertge topics, layout, and visuals.

2- The checklist method:A checklist includes a lists of items, througheidathers can
make comparison, identification or verification. @h it is compared to
impressionistic and in-depth evaluation the chatktiethod has four advantages:

o Itis systematic and it ensures that all elemergsraportant.

o It is cost effective in other words it allows totge good deal of
information in a short period of time

o The information is recorded in a convinient formatow,ng for easy
comparison between competing sets of material.

o It is explicit, categories are well understoodd &rgovides a common

frame work for decision making.

The in-depth method: The in-depth method goes beyond the pulisher's and
author’s claims and it evaluates the underlyingiaggions about learning or values which

the materials are based

(Mc Grath, 2002, p. 25-26-27-28).
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According to Mc Grath (2002, p: 28) while this medhensures that the selection
process is a more important affair, it may alsoehsome disadvantages:

1- Representativeness of the samplése samples chosen for evaluation may not
represent the whole coursebook so this can atiegudgement.
2- Partiality: For in-depth analysis focuses on a particularicedr sections it gives
partial insight into what the material offers.
3- Time and expertise require&or in-depth evaluation some proposels may reguire
good deal of time and it also requires expertise
(Mc Grath, 2002, p. 28).

Mc Grath (2002, p: 22) claims that before evaluatman take place context
analysis, need analysis are suggested so Mc Gead2) talks about the difference
between analysis and evaluation by making citdtiom Littlejohn (1998) and Tomlinson
(1999), analysis is a process which leads to aectibe while evaluation is making
judgements. (Mc Grath, 2002, p. 22) Mc Grath (2q029) offers first-glance evaluation,
it will be difficult and time consuming to evaluteacher’s book, cassettes, a workbook and
so on but alternatively, you do not need to loofotigh everything pricisely the same
degree of care, you can make an initial selecticthat pass the test of what we daiét-

glance evaluation.

Figure 2.4: From analysis to selection (Mc Grath, @02, p.29)
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According to Mc Grath (2002, p.30) it is not easyput a clear line between first-
glance evaluation and close evaluation, he offéestfor initial evaluation and he uses the
acronym as ‘CATALYST’ offered by Grant (1987, p.1&®ed in Mc Grath, 2002, p.30)
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and he puts forward eight criteria and throughni @an decide whether a coursebook is

suitable for the classroom. The CATALYST acronym is

C= Communicative?

A= Aims?

T= Teachability?

A= Available add-ons?

L= Level?

Y= Your impression?

S= Student interest?

T= Tried and tested?

(Grant,1987, p.119 cited in Mc Grath, 2002, p.30)

Figure 2.5: An approach to materials evaluation foradoption (Mc Grath, 2002, p. 28)
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2.5.3. Mc Donough’s and Shaw'’s Ideas for How to Elwate Materials

According Mc Donough and Shaw (1993, p: 61) thalwation take place in two

stages;‘external evaluation’and ‘internal evaluation’. External evaluation is a brief
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evaluation of materials such as the brief evalumabd the cover, introduction, table of
contents of the coursebook after the brief evabmatihe closer and more detailed
evaluation the internal evlauation comes. Mc Domigand Shaw’s steps for how to
evaluate coursebooks show resemblance with Grdfitst-glance’ evaluation and
‘CATALYST’ acronym. The first can be thought as extal evaluation and the latter can
be thought as close evaluation.

2.5.3.1. Mc Donough’s and Shaw’s External Evaluatio

Mc Donough and Shaw (1993, p: 62) point out thatthis stage the criteria
designed to provide comprehensive external overiioaevhow the materials have been
organized, the aim is to look at:

o the presentation made on the cover of the teadbrdent’s book
o the introduction and table of contents
(Mc Donough and Sha@93, p. 62).

Mc Donough and Shaw (1993, p: 63) give an exampla fan EFL coursebook to
show the external evaluation and they italize theain terms and key concepts that they

feel further investigation , the example is:

This book is intended fagood intermediate levedtudents who have already gobasic
knowledge of grammaif heaimsof the book are to:
0 expose students to a varietyafthentic written and spoken languagad to give
them confidence in coping with it.
o provide plenty of oppurtunitie®r oral fluency from discussionactivities to full-
scalerole plays
0 expose the students fanguage in usewith oppurtunities to reviseareasof
grammar or functional languag&hich may still be causing problems.
(Mc Donough and Shaw93, 9. 62).

Mc Donough and Shaw (1993, p: 63) claim that tlzénts made by the author in
this book are too strong and it needs further eatadn to clarify the claims made by the
author. From the introduction or the presentatidnth® book we can normally get

comments on:
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The intended audienc&his material is designed for whom. Are the tepic
suitable for our intended audience
The proficiency levelThe material should be suitable for the levelsttod
intended audience and it needs investigation whetiee book is at suitable
level for the intended audience.
The context in which the materials are to be usatk should determine
whether the coursebook is for general learnersoortdeaching English for
Specific purposes (ESP).
How the language has been presented and organirgéd feachable
units/lessonsThe length and the number of the units are swtéd the given
educational programme.
The author’s views on language and methodoldgne relationship between the
language learning process and the learner is irmpbrt

(Mc Donough and Shaw, 1993, p. 62).

According to Mc Donough and Shaw (1993, p. 64-@)en it is thought in a broad

sense the factors that should be thought in extexaduation stage are:

o
o
o
o

(@)

Are the materials to be used as the main ‘corefsmor to be supplemantary to it?
Is a teacher’s book in print and locally available?

Is a vocabulary list/index included?

What visual material does the book contain (phaplgs, charts, diagrams) and is it
there for cosmetic value only or is it integratetbithe text?

Is the layout and presentation clear or cluttured?

Is the material too culturally biased or specific?

Do the materials represent minority groups and/omen in a negative way? Do
they present a ‘blanced’ picture of a particulanrtoy/society?

The inclusion of audio/video material and resulizogt.

The inclusion of tests in the teaching materialagdostic, progress, achievement);

would they be useful for your particular learners?

(Mc Donough and Shaw®93, p. 65-66).

Mc Donough and Shaw (1993, p. 66) claim that dfteshing external evaluation

we can go on with internal evaluation if the cobsek is appropriate for selection and

adoption purposes but if not we can exit.



35

Figure 2.6: Mc Donough’s and Shaws overview of thaaterials evaluation process
(Mc Donoug and Shaw, 1993, p. 66)

(External) potentially appropriate

Exit
Macro—evaluation | inappropriate / AdopUselect ]
(Internal) appropriate

Exit

L Macro —evaluation | )L inappropriate / 5

2.5.3.2. Mc Donough’s and Shaw'’s Internal Evaluatio

Mc Donough and Shaw (1993, p. 66) report that itthe same as in-depth
evaluation of the material and the aim in this stagsee whether the claims made by the

author in the external evaluation stage matchesality with the material.

According to Mc Donough and Shaw (1993, p. 67 nieinal evaluation at least two units
or preferably more units should be evaluated bintalto these factors:

0 The presentation of the skills in the materials

o The grading and squencing of the materials

o Where reading/discourse skills are involved, isrghenuch in the way of

appropriate text beyond the sentence?

(@)

Where listening skills are involved, are recordifgghentic’ or artificial?

(@)

Do speaking materials incorporate what we know tbike nature of real

interaction or are artificial dialogues offeredtaed?
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o The relationship of tests and exercises to (apkraneeds, and (b) what is taught by
the course material
o Do you feel that the material is suitable for diffiet learning styles? Is a claim and
provision made for self study and is such a claistified?
0 Are the materials sufficiently ‘transparent’ to nvate both students and teachers
alike, or would you foresee a student/teacher misin?ta
(Mc Donough and Shaw, 199%7p.70).

2.5.3.3. Mc Donough’s and Shaw’s Overall Evaluation

Mc Donough and Shaw (1993, p: 70) point out thaéraéxternal and internal
evaluation the overall evaluation can take plagetiie suitability of the coursebook by

taking into consideration these parameters:

1- The usability factorHow the intended coursebook is applicable forphdicular
syllabus.

2- The generalizability factor A coursebook can not be useful wholly for an
individual or a group but some parts of it ccanuseful when this is thought it
takes us to the other point.

3- The adaptability factorSome parts can be added or extracted to make dlerial
suitable for the group or individual, for examplense reading passages may be
unsuitable so they can be extracted to make @lsla@tfor the learners needs.

4- The flexibility factor.Some coursebooks can be easily integrated int@rdift
syllabus and allows to make changes in other wibrelg are not rigid in use

(Mc Donough and Shaw, 1993/ (.

By thinking these parameters we can reach our @sualts and we can find the
suitable material for our groups or individuals.

2.5.4. Hutchinson'’s ideas for How to Evaluate Mateals

Hutchinson (1987, p: 41) points out that if the leator gets more and more
information the result will be the best in otherrd®to find the right coursebook one needs

to get as much as information he/she can get.

According to Hutchinson (1987, p: 41) in the analysf materials we need two
basic questions:
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1- What does this tell you about the author’s vieleolguage and/or learning?
2- Do you agree with this view?
(Sheldon, 1987, p. 41).

According to Hutchinson (1987, p. 41) these questichow that materials
evaluation should match with the needs and assongptof a particular group or
individuals and it should seek for solution witke ight of the needed assumptions.

Figure 2.7: Hutchinson’s evaluation stages (Sheldoi987, p. 41)

DEFINE CRITERIA
On what bases will you

Judge matenials? Which
criteria will be more
important
v 4
SUBJECT!VE.A NALYSIS OBJECTIVE ANALYSIS
What realizations of the N
L. i How does the matenal
criteria do you want in your i L
course? realize the cntena
MATCHING
———————> How far does the material €<————
match your needs?

Hutchinson (1987, p.41) calls the evaluation pre@ssthe matching process for the
evaluation should match with the assumed needshandlefines four stages for the

evaluation process:

1- Define the criteria on which the evaluation will based.
2- Analyse the nature and underlying principles of gaaticular teaching/learning

situation.
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3- Analyse the nature and underlying principles ofdkailable materials and test the
analysis in the classroom.
4- Compare the findings of the two analyses
(Sheldon, 1987, p.41).

2.5.5 Evan’s and St John'’s Ideas for How to EvaluatMaterials

o Evans and St John (1998, p: 173) state that a gw@ddrial provider should be able
to:

Select appropriately from what is available;

Be creative with what is available;

Modify activities to suit learners’ needs; and

o O O o

Supplement by providing extra activities (and extzut)
(Evans and St John, 1998, p. 173).

This means that to achieve selecting good mateasls provider one needs to
make a good evaluation of the material before nwakinchoice, for the evaluation of
material Evans and St John (1998, p: 173) repat th make good choices we need
appropriate criteria and they claim that at firgt $hould use two or three criteria and then
we should apply the others to define the wekneessesngths etc. and they put forward

these questions to ask as an initial criteria wdedacting materials:

o Will the materials stimulate and motivate?
o To what extent does the material match the staching objectives and your
learning objectives?

o To what extent will the materials support that teag?

According to Evans and St John (1998, p: 173) treuation of the real content
and carrier content of the material is very impattathe carrier content must be
appropriate and the real content must match wighciburse objectives, the real content

refers to the exploited content while the lattéergto content of the particular activitis.
2.5.6. Ellis’s Ideas About How to Evaluate Materiad

According to Ellis (1996, p:36) teachers need tal@ate materials to make a good

choice and he offers two types of evaluation:
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o Predictive evaluationteachers need to conduct a predictive evaluatiofingd
which material fits to their needs, objectivesisito guess the future performance
of the chosen material.

0 Retrospective evaluatiotn a way this type of evaluation is the testing vhaédity
of the predictive evaluation. In this evaluation @exide whether it is worth to use
this material or whether the given activities wanknot, if it works it is worth to

use the material again.

Ellis’s (1996, p: 36) types of evaluation is smitarCunningsworth’s (1995, p: 14)
pre-use, in-use evaluation. Ellis (1996, p: 37p a#ks about two approaches for material

evaluation, he calls these approaches as:

o Micro evaluation studiesin this evaluation the teacher selects one sppeidland
the teacher can put it to macro evaluation, in & thés type of evaluation is the
first step for evaluation and it provides basisrf@cro evaluation.

0 Macro evaluation studiedt is to make an entire evaluation of the matemddether
it works entirely or not
These approaches are the same as Cunningsworg®s, (fb. 1-2) impressionistic

and in-depth evaluation, Mc Grath’s (2002, p:285tfglance evaluation and CATALYST
acronym, Mc Donough’s and Shaw’s (1993, p: 62-68@mal and internal evaluation.

2.6. Studies Conducted on Coursebook Evaluation

A study on coursebook evaluation is carried ouOzglemir (2007), the aim was to
determine how effective the coursebook was in scen&in areas both for teachers and for
students. According to Ozdemir (2007) it was asslthat the teachers were not satisfied
with the used coursebook in some certain aspett$ Wwas assumed that the students were
satisfied with the effectiveness of the coursebwmokome certain aspects. These aspects

for students to determine the effectiveness ofdleth grade coursebook were:

How effective was the fourth grade coursebook ihiedng its aims in general

according to students?

More specifically the study was aimed to determihe effectiveness of the
coursebook for students in terms of the design ptiesentation of linguistic content, the

presentation of vocabulary items, exercises andiges to reach the purpose of practicing
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newly learnt items, supporting materials and thiétglbto motivate students to the exercies
of the fourth grade coursebook.

The aspects for teachers to determine the effewsse of the fourth grade

coursebook were:
How effective was the fourth grade coursebook éachers in general?

More specifically the study was aimed to determthe effectiveness of the
coursebook for teachers in terms of the presemtatidinguistic content, the presentation
of vocabulary items, exercises and activities &xhethe purpose of practicing newly learnt
items, the aims to reach the aims of the curricyltma needs of the students according to
teachers, the needs of teachers, its approachidigfolanguage teaching and learning, the
design and the layout of the coursebook, orgamimatf the material, its supporting

materials.

In order to reach these aims Ozdemir (2007) usedtident questionnaire, teacher
guestionnaire and teacher interview. They weregrexpby the researcher, the categories
and items in the questionnaires were selected filoen literature pool in coursebook
evaluation. The subjects in this study were 15tfegrade English teachers and 102 fourth
grade students from public schools of Ankara. Eleint public primary schools took part in
this study. The data was analyzed by using desaitatistics and to do this SPSS
program was used, the frequency and percentagesafdr category was taken and the

comment was carried out according to these resuts.

According to the results contrary to the assumggtibaoth teachers and sutudents
shared the same ideas and for the both groupsotlnsebook was effective in terms of
meeting their needs related to the language leguamnal teaching. The results showed that
both groups found the coursebook effective andsfeadi with the coursebook at high
levels except for a few points. Although the resghowed that the two groups found the
coursebook effective in general the rate for somagspchange between the groups.
According to the results students are more satisfigh the coursebook than teachers.

In a similar study carried out by Gureli (2008)sitaimed to evaluate the nine and
ten grade elementary level English coursebook nassedew Bridge to Success which is
published by the Ministry of National educationrfrahe perspectives of teachers and
students. In this study it is aimed to find answerdhese research questions:
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o0 What are the expectations of 9th grade and 10tHegstudents from the English
lesson?

o Why do the students want to learn English?

o What is their background knowledge about the lagguand language skills
especially which language skill do they want to ioye at school?

o To what extent do the English coursebooks meeteststexpectations?

o What do Canakkale Science High School teachers cexfsem an English
coursebook?

o0 To what extent do the English coursebooks meeh&raexpectations?

(Gdreli, 2008, p. 4)

It was assumed that both teachers and studentsawane of their needs and aims,

lacks, wants from an ideal English coursebook.

In order to find answers for these research questi@ureli (2008) used seven
guestionnaires and she got both qualitative andtgative data. Frequencies, precentages,
standard deviations were calculated and the dallacted from needs analysis were
transcribed, analyzed and grouped. In this studyethivere totally 126 students and 60 of
them were 9th grade students 66 of them were 1@ithegstudents and four EFL teachers
from the same school took part in the study. Tleseaecher diveded the study into three
phases and in the first phase the aim was to detertine motivation types of the students
in the second phase the aim was to formulate arieribccording to students answers for
the first phase and in the third phase the aim twasvaluate the coursebook. For these

phases the teachers also included in the study.

According to the results Gureli (2008) found thhe tused coursebook is not
suitable for this school in terms of the languagekiground of learners needs of learners

and teachers and gender factor.

In another study carried out by Kayapinar (2009 #m was to find out the
teachers’ views on the quality of beginner anermiediate level widely used foreign
language coursebooks for preparatory classesséntywfive different high schools. For
this study two English coursebooks were chosenl@ddEnglish teachers took part in the
study in Mersin. With the light of the literatureré items questionnaire was prepared and
open ended questions were asked to teachers thegeviews on the chosen coursebooks.

SPSS program and Microsoft Excel programs were tsatalyze the data. According to
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the results Kayapinar (2009) found that in gen#ralcoursebook packages do not meet
the needs and represent the expectations of teaghdralso they do not meet the needs of

learners.

Nemati (2009) carried out a study and its purpeae the evaluation of an English
coursebook against the available and common atteand the evaluation of vocabularies
systematically. To achieve this Nemati (2009) uaeguestionnaire and interview. Since
the purpose was to find a good criterion for eviauathe researcher looked through
different checklists from the literature, from teewiterion the most important ones were
chosen and the questionnaire was prepared by alssidering vocabulary factor. The
chosen book for evaluation was pre-university Esfglcoursebook. In the study 26 pre-
university teachers from different governmental and-governmental schools took part.
At first with the determined criteria the teachesgaluted the coursebook through
guestionnaire and interview and then the aim waéinw out whether the used text's
vocabulary is appropriate or not or its squenceoisect or not. According to the results
Nemati (2009) found out that the evaluated courskhwas accepted by the teachers who
were familiar with the coursebook according to ti®sen criterion and its vocabulary
teaching is systematic by concluding that the osiuér parts of the evaluation is acceptable
for the evaluated coursebook

In another study carried out by Alamri (2008) araleation of sixth grade
coursebook for Saudi boys’ school, the purpose twassaluate the quality of sixth grade
English coursebook which was recently releasedtlier first time by the ministry of
education of the Kingdom of Saudi Arabia, the bows evaluated in terms of general
appearance, design and illustration, accompanyiatemals, objectives, topic contents,
language contents, social and cultural contextsyuage skills, teachability, flexibility,

teaching methods, and practice and testing.

The researcher sought to answer these two questioms satisfactory are these
aspects? Are these aspects appropriate for teadeeds? To answer these questions
Alamri (2008) had totallyl27 participants, 113 bé tparticipants were teachers and 14 of
them were supervisors. In this study a-uni dimaemai@uestionnaire is used and it was
adopted from four sources. In the analysis se@iB8S program was used with descriptive
statistics and T-tests. The results pointed out tha evaluated coursebook is a good

coursebook in terms of chosen aspects except &mhieg methods and for some other
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sub-items, the book meets the expectations of &acand supervisors although it has

some weak points.
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CHAPTER THREE

METHODOLOGY

3.1. Introduction

In this chapter the design of the study, the sgttihe participants, procedures for
data collection, procedures for data analysis iesgmted. In addition to this, the

instruments used in the study is presented.
3.2. The Design of the Study

In this study the survey research design is uski. rEsearch study is based on the
evaluation of Breeze 9 (Breeze 9 —MEB: 2012) the @ade English coursebook for
Turkish public high schools. This research studpsaio find answer for how effective
Breeze 9, the 9th grade English coursebook is thr@ade students and teachers at
Turkish public high schools interms of the categertoncerning aims, grammar teaching,
communicative activities and presentation and naadsinterests. In order to collect data
for the study one questionnaire was designed tatesits and one questionnaire and open
ended questions were designed for teachers. Tectalata the study was administrated in
Edirne and in its different districts with 135 jhade students and 30 9th grade English
teachers. In order to collect data from target gsothe questionnaires were directly

administrated by the researcher to the target group
3.3. Setting

The study was carried out in Edirne and in itsraitst with 135 9th grade high
school students and 30 9th grade high school E&thers. The study was carried out in
Edirne and its districts Kan, Uzunképrl, Havsa. The study was carried odtuakish
public high schools with 9th grade high school stitd and 9th grade high school EFL
teachers.

3.4. Participants
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135 9th grade high school students and 30 9theghagh school EFL teachers
participated in this study. All the participants reehigh school 9th grade students and
teachers. The teaching experience year of teadicipants showed changes but the
student participants’ English learning experienog bt change because the MONE'’s
language learning courses starts at primary sciwodth grade. There were 77 female 9th
grade high school students and 58 9th grade mgte duhool students. The total number
of the 9th grade high school teacher participargsevB80 and 25 of the teacher participants

were female and 5 of the teacher participants wetle.

The number of the 9th grade English teachers wastéd so that the researcher
could reach only 30 9th grade English teachers.sfh@y administrated in Edirne and its
districts but at the high schools where the studg w@dministrated to the gender of the
teachers were generally female so that the numbiredemale teacher participants were
higher than the number of the male teacher paaintgo However, the number of the
female and male 9th grade high school studentqgiaatits in the study were close to one
another. Table 3 shows the number of the femalenzald participants’ numbers both for

9th grade high school students and EFL teachers.

Table 3.1 Gender of the Participants

GENDER FEMALE MALE TOTAL
Student participants 77 58 135
Teacher participants 25 5 30

Total 102 63 165

As it is seen in the table the total number of pheticipants were 165. 102 of the

participants were female and 63 of the participardse male.
3.5. Procedures for Data Collection

In order to obtain data for the study the researctefirst took the needed
permission from Edirne district national educatidimectorate (DNED) according to
EARGED (research and development in education inNEPrules. The permission was
given from DNED in May. The needed high schoolgéb data were determined and then

the permission paper was given to this schoolshieyresearcher. The teachers and the
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students were told to participate in the study mtduly which means only volunteer 9th
grade students and 9th grade English teacherscipated in the study. In order to
administrate the study the researcher determindddt?schools in Edirne and its districts
Kesan, Uzunképrl, Havsa with 135 9th grade high sctadents and 30 9th grade high
school English teachers. The study was administiat2011-2012 academic year in May.

The administration of the study took two weeks lbiseathe administration of the
study was designed according to the timetable o ezhool’'s teachers and students. In
every school the permission paper was given tostiwol manager and the study was
administrated with the volunteer participants. Plagticipants at first were told about the
aim of the study and then they got information dlibe questionnaire that they had four
sections in the questionnaire: aims of the courslebgrammer teaching of the coursebook,
communication activities and its presentation i ¢bursebook and the needs and interests
of the participants for the coursebook. Then, thei@pants were given 40 minutes to
complete the questionnaire.

3.6. Procedures for Data Analysis

In this study the researcher had both qualitativé guantitative data. In order to
analyse data SPSS statistics program was useditéihe were coded to SPSS statistics

program as:

5= strongly agree
4= agree

3= undecided

2= disagree

1= strongly disagree

Then the frequencies, means, percentages, staddaiations were calculated. In
the questionnaire there are four sections. For eatdygory the overall means, frequencies,
percentages and standard deviations were calculatedaddition to this, means,
frequencies, percentages and standard deviatiorescaéculated for each item. In order to
obtain data Independent Sample T- test was useleirstudent questionnaire. For each
section the Independent Sample T- test results walailated. ANOVA test was also

used.lt was used only in the teachers questionnageeach section Anova results were
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calculated to get data. The effectiveness of theselbook according to categories will be

determined by this criteria:

1-1.80= very low
1.81-2.60=low
2.61-3.40=moderate
3.41-4.20=high
4.01-5.00=very high

The means and standard deviations were calculatezach item and this is done
in the analysis of students’ questionnaire anditees questionnaire. This analysis is done
to get an idea about the means for each item iqulestionnaire. For each category and for

each item the means and standard deviations windatad.

The overall means for each category were caladildteorder to do this the items
for each category were computed in compute variabtdion in SPSS statistics program
and then the overall means for each category wal@ilated. Also to comment on the
general effectiveness of the coursebook, the dvemahns of the all categories were
calculated. For each category the results for T-teere calculated in the student
guestionnaire to obtain data whether there is &reifice in the effectiveness of the
coursebook according to students’ sex for eachlyoaye Also Anova test was used for per
category in the teachers questionnaire to obtaita @bdout the effectiveness of the

coursebook according to teachers’ experience fcin eategory.
3.7. Instruments

In this study in order to gather data about theai¥eness of Breeze 9 the 9th
grade coursebook according to 9th grade high sdtadents and teachers a questionnaire
for students and a questionnaire and open endedig® for each category were used by

the researcher. The questionnaires for teacherstaddnts had four categories.

The first category was intended to evaluate thectffeness of the aims of the
coursebook, the second category was designedcibieformation about the effectiveness
of the grammer teaching of the coursebook, thel ttéttegory was for the communicative
activities and its presentation in the courseboo# the last category was intended to
evaluate the effectiveness of the coursebook imdeof the needs and interests of the

students and teachers. The categories were dewitledhe supervisor by checking the
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literature for coursebook evaluation and then astioenaire for teachers, a questionnaire

for students and an interview for teachers wergdes.

The litarature for coursebook evaluation criteri@rev reviewed and with the
supervisor’s evaluation the criteria were adoptesinf Cunningsworth (1986, 1995) Mc
Donough and Shaw (1993), Hutchinson (1987), Mc IG(2002). The questionnaires’
items were determined according to the researaly stnd according to the checklists. The
expert opinions were taken to determine the itearsttie questionnaires and after the
cconstruction of the questionnaires the necessaaynges were made according to the
expert opinions. Some terms used in the questiomneere not correct and with expert
opinions wrong terms were replaced by the corraesoSome items in the questionnaires
were not suitable for the participants for exangmene items in student’'s questionnaire in
aims category were not suitable for students artd thie expert opinion these items were
only used in the teacher questionnaire or weredeftin the questionnaires, these item

were:

Item # 1. The aims of the book, the aims of the curriculund @he language
learning aims of students match to one another.

Item # 2: The coursebook clearly presents what it aims igliEln language course.

Item # 3: | will be able to use English effectively at thedeof the academic year
with the help of the aims determined by my Engtishrsebook.

Item # 4. This coursebook is the correct coursebook toeth the aims of the

course.

With the supervisor's help item one and item foweds only in the teacher

guestionnaire, item two and item three were notluis¢he questionnaires.

The questionnaires were administrated in Turkistuals thought by the supervisor
that it will be easier for participants to undenstathe questionnaires in Turkish so that

Turkish language was preferred as the questiorsiaird the interview’s language.
In the questionnaires the Likert Scale was usedhdtwere coded as:
5= strongly agree
4= agree
3= undecided
2= disagree
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1= strongly disagree .
The teacher questionaire was supported with fo@nognded questions to elicit
more information about the determined categories.

3.7.1 The Student Questionnaire

The student questionnaire consisted of four categ@and these categories are;
o Aims
o Grammar teaching
o Communicative activities and its presentation
0 Needs and interests

The student questionnaire consisted of 43 itéiable 3.2 shows the categories

and the number of items for each category:

Table 3.2 Categories and Number of Items In the Stdent Questionnaire

CATEGORIES NUMBER of ITEMS
Aims 5(1-5)
Grammar Teaching 10 (6-15)
Communication activities and
. 19 (16-34)
Presentation
Needs and Interests 9 (35-43)

As it is seen in the table the student questioenaimsisted of 43 items and four

categories. In the directives section the aim & ¢juestionnaire was defined and the

participants were informed about how to completegtestionnaire clearly.

The Likert Scale was used in the questionnairetb@adems were coded as:

5= strongly agree
4= agree

3= undecided

2= disagree

1= strongly disagree
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In the questionnaire the first category aimed tteaeine whether the coursebook

was effective in terms of the aims.

The second category was designed to elicit the viefvthe students about the

grammar teaching of the coursebook.

The third category was designed to gather datataheucommunication activities
and its presentation in the coursebook. This caje¢pad more items than the other

categories for communicative activities in a largpialass are very important.

The last category aims to gather data about thdsnaed interests of the students.
If a coursebook does not meet the needs and imtefsstudents this means that these
learners will be reluctant in learning for the cgelyook will be their main learning tool.

3.7.2. The Teacher Questionnaire

The teacher questionnaire consisted of four caieg@nd 47 items. The items
were presented in Turkish and the Likert Scale usesd in the questionnaire the items
were coded as follows:

5= strongly agree
4= agree
3= undecided
2= disagree
1= strongly disagree
The number of items in the teacher questionnaidecates difference among the

categories and table 3.3 defines the categorieshenaumber of items.

In the first category the items were designed taiobdata about the effectiveness
of the aims of the coursebook and seven items desined to obtain data.

In the second category the aim was to elicit viatvsut the effectiveness of the 9th
grade English coursebook Breeze9 in terms of amgnar teaching according to 9th grade

English teachers.

Table 3.3 Categories and Number of Items In the Teher Questionnaire

CATEGORIES NUMBER of ITEMS

Aims 7 (1-7)
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Grammar Teaching 10 (8-17)

Communication activities and 19 (18-36)

Presentation

Needs and Interests 11 (37-47)

The third category was designed to elicit views ubthe effectiveness of

communicative activities and its presentation i ¢bursebook.

The last category was intended to evaluate thectefmess of the coursebook in
terms of the needs and interests of teachers.t€hes iwere designed to elicit the views of
teachers about the effectiveness of the courseliotdrms of the needs and interests of

teachers.
3.7.3. Open-ended Questions

Four open ended questions were asked to teachalgdm qualitative data. These
questions were designed according to categorigheofjuestionnaire. For each category
one open ended question was asked and the soldtioesach category and the reasons

why the problems appear in the coursebook for eatdgory were asked.
3.8. Pilot study

Pilot study was conducted with forty student mapsints and five teacher
participants. The participants were informed abiet aim of the study clearly and the
relevant information was given to the participanie time for the study was 40 minutes.
The aim of the pilot study was to find out the abllity of the study and to make the
relevant changes in the questionnaire with an @xqm@nion. As a result of the pilot study
the expert opinions were taken and the needed ekaimgthe study were made. In the
analysis of the pilot study SPSS package statipticgram was used. Table 3.4 shows the
results of the pilot study:

Table 3.4 Reliability Analysis of the Pilot Study

Reliability Statistics for students



Cronbach's
Alpha

Cronbach's
Alpha Based on
Standardized

Items

N of Items

.973

973

43

Reliability Statistics for teachers

Cronbach's
Alpha

Cronbach's
Alpha Based on
Standardized

Items

N of Items

973

.973

a7
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As it is seen in the table the reliability of theegtionnaire is high both for teachers
and students. The Cronbach’s Alpha is .97 so tmatréliability of the questionnaire is
high. If the Cronbach’s Alpha is higher than 0.%@stmeans that this questionnaire has

high reliability so that the piloting questionnaitgas high reliability because the

Cronbach’s Alpha ig 0.70.
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CHAPTER FOUR

RESULTS AND DISCUSSION

4.1. Introduction

In this chapter the results of the student questior and the teacher questionnaire
for each category are presented. The comparistimeatesults of the student questionnaire
and the teacher questionnaire are discussed. Thst Tesults of the student questionnaire
for the effectiveness of the coursebook in termsstoflents’ gender and the ANOVA
results of teacher questionnaire for effectivermsthe coursebook in terms of teachers’
experience are disscussed. Finally, the resultgpeh-ended questions for each category

are discussed in this chapter.
4.2. Results of Student Questionnaire

In this part the results of aims, grammar teachaognmunicative activities and its
presentation and the needs and interests of stid=tegories which are designed for the

evaluation of Breeze 9 the 9th grade English cdnaske will be presented.

4.2.1 How effective is the coursebook Breeze 9 iaaching its aims according to

students?

In the category concerning the aims of the courgsklibe participants had five
items and according to the overall means the esudlicate that the coursebook Breeze 9
is high effective in terms of aims category accegdio students. The overall mean scores
of the 9th grade high school students’ for thiggaty are presented in table 4.1.

As it is seen in the table 7 the overall mean ¥ 3and the standard deviation is
.794. This means that according to the criteriangéelf in the procedures of data analysis
section to determine the effectiveness level of ¢barsebook, the coursebook is high
effective in terms of aims category accordingttalents because the overall mean of this
category is 3.50.
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Table 4.1 The Overall Mean Scores of 9th grade Hih School Students’ for the Aims

of Breeze 9

Descriptive Statistics

N

Mean

Std. Deviation

Aims

Valid N (listwise)

135
135

3.5007

79434

The overall mean of these items indicates thatcthesebook is high effective in

terms of reaching its aims according to studemtshis study there are 135 high school

students and in the first category there are fteens. The mean scores for each item

indicates a meaningful difference.

Table 4.2 presents the means of the students’tseful per item in the aims

category.

Table 4.2 The Mean Scores for Per Item In the Aim€ategory for Students

ltems
The
N Mean S.td'. O\TehrZII Overal
Deviation Std
mean "
Deviation
1- The aims of the coursebook matches
with the aims that | determined for thd35 | 3.3556| 1.01089 ~ 3.500y  .79434
English course
2- The coursebook presents a detajled
syllabus so that | can understawtlat| 135 | 3 6296 1.06323 3.5007 79434
the topic will be and what we aim to
learn for each unit .
3- The coursebook tests whether we
learn the topics that we aim to ledarass | 35630 1.13036 3.5007 79434
with the exercises in the coursebopk.
periodic tests or unit tests
4- The Coursebook presents
appropriate activities for the aims
determined for every unit and the aim435| 3.4444)  1.13076 3.500y 19434
in every unit appears in the other unit
as an intention to repeat them
5- The aims of the coursebook arg3s| 35111 1.15168 3.5007 79434
appriopriate aims to our levels
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As it is seen in the table the highest mean igHersecond item, the mean is 3.62
and the second highest mean is for the third itaeamean is 3.56, the third highest mean
is for the fifth item and the mean is 3.51, thertbthighest mean is for the fourth item and
the mean is 3.44 and the lowest mean is for tiseifem and the mean is 3.35. The results
for these five items in the first category changeaeen 3.62 and 3.35 and this takes us to
the overall mean scores of this category and thesifems’ overall mean scores indicate
that Breeze 9 the 9th grade English courseboolgls éffective in terms of aims category
according to 9th grade high school students. The$t mean is 3.35 and this mean is for
item 1, even the lowest mean means that the staideatsatisfied with item 1 because 3.35
means that the students are satisfied with the lienoderately.

The students percentage mean scores for everyiitdivate difference and the
percentages for strongly disagree and disagreéoardut the percentages for agree and

strongly agree are high.

Table 4.3 presents the percentages of each itetnkert Scale.

Table 4.3 The Percentages of Per Item in the LikerScale for the Aims Category

ltems Strongly ) ) Strongly
. Disagree Undecided Agree
disagree agree

1- The aims of the coursebook
matches with the aims that | 5.9% 11.9% 32.6% 40.0% 9.6%

determined for the English courge

2- The coursebook presents a
detailed syllabus so that | can
understand what the topic will be 3.7% 11.9% 23.7% 39.3% 21.5%
and what we aim to learn for eagh
unit

3- The coursebook tests whether
we learn the topics that we aim to
learn with the exercises in the 7.4% 8.1% 25.9% 37.8% 20.7%
coursebook, periodic tests or uni
tests

—

4- The Coursebook presents
appropriate activities for the aim

S
determined for every unit and the 6.7% 13.3% 26.7% 35.6% 17.8%
aims in every unit appears in the
other unit as an intention to repeat
them
5- The aims of the coursebook are 7.4% 11.1% 24.4% 37.0% 20.0%

appriopriate aims to our level
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As it is seen in the table the highest percentagedor agree and strongly agree.
This indicates that the students reflect positielythe items in the aims category. For the
first item 40% of the participants indicated thia¢yt agree and 9.6% strongly agree with
the first item, for the second item 39.3% of thetipgoants indicated that they agree and
21.5% strongly agree with the second item, for tthied item 37.8% of the participants
indicated that they agree and 20.7% with the thiesn, for item four 35.6 of the
participants indicated that they agree and 17 @efparticipants strongly agree with item
four, for item five 37% of the participants indiedtthat they strongly agree with item five.
All these results indicate that that the coursebBodeze 9 is high effective in terms of
aims category according to students. The studexus positive ideas about the aims of the
coursebook in other words the results of the padits mentions that the participants’

aims in learning English and the coursebook’s alo®s not mismatch.

4.2.2. How effective is the coursebook Breeze 9terms of grammar teaching
according to students?

In the category of grammar teaching the studentge hgen items in the
questionnaire. According to the overall mean scofdbese items the results indicate that
the coursebook Breeze 9 is moderate effective dogprto students. The overall mean
scores of the 9th grade high school studentstisrd¢ategory are presented in table 4.4.

Table 4.4 The Overall Mean Scores of 9th grade Hih School Students’ for the

Grammar Teaching of Breeze 9

Descriptive Statistics

N Mean Std. Deviation

Grammar teaching 135 3.3726(.65443

Valid N (listwise) 135

As it is seen in table the overall mean for thismtis 3.37 and the standard
deviation is .65443. This indicates that the cdoos& is moderate effective for this
category according to 9th grade high school stwlenhe overall mean for the first
category is 3.50 but the overall mean for this gaite is 3.37. The results indicate that the

coursebook Breeze 9 is high effective accordingstiedents in terms of the category
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involving aims of the coursebook but the coursebBo&eze 9 is moderate effective in
terms of the category concerning grammar teachihghe coursebook according to
students. Table 4.5 presents the overall mean sadrethe aims category and grammar

teaching category.

Table 4.5 The Overall Mean Scores of 9th grade Hih School Students’ for the
Grammar Teaching and Aims of Breeze 9

Descriptive Statistics Descriptive statistics
Std
N Mean Std. Deviation N Mean |deviation
Grammar teaching 135 3.3726(.65443 Aims 135 3.5007 .79434
. o Valid N
Valid N (listwise) 135 (listwise) 135

As it is seen in table 11 the results indicate thatoverall mean for the category
cocerning the aims category is higher than the alvenean of the category involving
grammar teaching category and this means thatahesebook is more effective in terms
of the category of aims according to students. dlexall mean of the aim category is 3.50

but the overall mean for grammar teaching catego8y37.

In this category there are 10 items and the meangefr item indicate difference to
one onother. The means for per item indicate diffee and the overall mean of these
items indicate the effectiveness level of the celno®k for grammar teaching category.

The mean scores for per item for grammar tachinggeely according to students is
presented in table 4.6.

As it is seen in the table the mean scores foritgen indicate difference. The
means of items for this category change betweenaht 3.55. In this category the highest
mean is for item 10, the book teaches the grammigjests with authentic activities and
real like situations. The second highest meanrigdm 6 the coursebook teaches the basic
grammar items and the mean is 3.50. For item sthemean is 3.48 and this is the third
highest mean. The fourth highest mean is for iteselte and the mean is 3.43, the fifth
highest mean is for item 8 and the mean is 3.4Ritem fifteen the mean is 3.34 and this
is the sixth highest mean. For item 11 the meaB.38 and this is the seventh highest
mean. For item 13 the mean is 3.28, for item 14nkan is 3.18, for item nine the mean is

3.17 and this mean is the lowest mean among items.
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Table 4.6 The Mean Scores for Per Item In the Gramiar Teaching Category for

Students
Std The The overall
Items N Mean o overall std
Deviation .
mean deviation
6- The coursebook teaches the basigzs | 35037 | 1.11886 3.3726 65443

grammar subjects

7- Grammar subjects are thought

from easy to difficult and the levels 135| 34815 1.13198 3.3726 65443
of the grammar subjects are

appropriate to our level

8- The learned grammar subjects are
repeated in different units and with
the help of repetetion | am able ta 135| 3.4222 1.08907 3.3726 .65443
repeat a grammer subject which i$

difficult for met o learn

9- | am able to use the grammar

subjects that | learned effectively| 135| 3.1778 | 1.14518 3.3726 65443
when | use the writing and speaking
skills
10- The coursebook teaches the
grammar subjects with authentic| 135| 3.5556 1.06971 3.3726 .65443

activities and real like situations

11- The coursebook teaches the

grammar rules inductively to make 135 33333 | 1.02214 3.3726 65443
students learn better by making them

do many exercises

12- The coursebook presents

teaching grammar
13- The grammar subjects in the| 135| 3.2889 1.30936 3.3726 .65443

coursebook are interesting for us

14- There are checklists at the end|of
every unit to check to what extend||
learned the new grammar subjects 35| 3.1852 | 1.17299 3.3726 65443
and with the help of this | am able to
see the deficiencies for each grammar
subject for each unit

15- In every unit adequate number |of
grammar subjects are thought and the
coursebook does not exagerate thel 35| 3.3407 | 1.22269 3.3726 65443
number of the grammar subjects that
will be thought in one unit

All these results indicate that the mean for evtasn indicates difference and the
overall mean for these items indicates that thesshook Breeze 9 is moderate effective

in terms of grammar teaching category accordirgfudents.



The percentages of the responses for every itemateddifference and table 4.7

presents the percentages of the responses giveadhritem.
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Table 4.7 The Percentages of Per Item in the Likei$cale for Grammar Teaching

Category

Items

Strongly
disagree

Disagree

Undecided

Agree

Strongly
agree

6- The coursebook teaches th
basic grammar subjects

e 52%

14.1%

25.9%

34.89

20.09

1=}

(=)

7- Grammar subjects are thought

from easy to difficult and the

levels of the grammar subject$

are appropriate to our level

5.9%

11.9%

31.9%

28.99

b 21.59

8- The learned grammar subjegts

are repeated in different units

and with the help of repetetion

am able to repeat a grammar

subject which is difficult for me
to learn

17.0%

26.7%

35.69

16.39

1=}

(=)

9- | am able to use the grammar

subjects that | learned effective
when | use the writing and
speaking skills

Y 11.1%

12.6%

35.6%

28.99

D 11.99

10- The coursebook teaches the

grammar subjects with authent
activities and real like situation

o 4.4%

5

12.6%

24.4%

40.09

b 18.59

11- The coursebook teaches the

grammar rules inductively to
make students learn better by

making them do many exercises

3.7%

17.8%

31.9%

34.89

D 11.99

12- The coursebook presents
adequate number of activities i
teaching grammar

W 8.9%

11.9%

26.7%

31.99

20.79

1=}

13- The grammar subjects in the
coursebook are interesting for us

12.6%

14.8%

25.9%

24.49

b  22.29

14- There are checklists at the

end of every unit to check to
what extend | learned the new

grammar subjects and with the

help of this | am able to see th
deficiencies for each gramma
subject for each unit

9.6%

174

4%

17.8%

31.1%

27.49

D 14.19

15- In every unit adequate
number of grammar subjects a
thought and the coursebook do
not exagerate the number of th

grammer subjects that will be
thought in one unit

re

€S 7.4%
e

21.5%

20.0%

31.99

b 19.39
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As it is seen in the table 4.8 the lowest percesgay the responses for per item is
for strongly disagree and disagree. The percentafjise responses for per item in this
category for strongly disagree change between &i&12.6% and this indicate that the
percentages of strongly disagree are low. The ptages for disagree for this category
change between 11.9% and 21.5%. The percentagesdecided in this category change
between 35.6% and 20.0%. The percentages for agrées category change between
40.0% and 24.4% and the percentages for stronglgeaghange between 22.2% and
11.9%. The highest percentages are for agree, islede@and strongly agree, all these
percentages indicate that the overall mean scorethis category are close to moderate
effective criteria so that the coursebook is modeeffective in terms of grammar teaching
category.

The results of the students for the category camegrgrammar teaching indicates
that the participants have positive ideas abougthenmar teaching of the coursebook.

Although the student participants have positiveeagl about the category
concerning grammar teaching of the coursebook,niag not mean that the coursebook’s
grammar teaching is effective for the teachers lagieer pedagogical knowledge than the
students but this shoud not mean that the teachensld neglect the positive ideas of the

students about the grammar teaching of the couakebo

4.2.3. How effective is the coursebook Breeze 9terms of communicative activities

and presentation according to students?

In the category of communicative activities andspreation there are 19 items for
students. According to the overall mean scoresisfdategory the coursebook Breeze 9 is

moderate effective according to 9th grade high skbimdents.

The overall mean scores of communicative activitied presentation for 9th grade

high school students are presented in table 4.8.

Table 4.8 The Overall Mean Scores of 9th grade Hih School Students’ for the

Communicative activities and presentation of Breez8

Descriptive Statistics

N Mean Std. Deviation
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Communicative activities and
135 3.4070].72148

presentation

Valid N (listwise) 135

As it is seen in table 14 the overall mean for camivative activities and
presentation of Breeze 9 for student participaat8.40 and the standard deviation is,
72148. The overall mean scores of this categoricate that the coursebook Breeze 9 is
moderate effective according to 9th grade high sckmdents. The overall mean scores of
grammar teaching category indicate that the coordels moderate effective according to
students and the overall mean for this categoB/33, for communicative activities and
presentation category the overall mean is 3.40 h&o dverall mean scores of both
categories indicate that not only the category eomog grammar teaching is moderate
effective for 9th grade high school students bst dhe category involving communicative

activities and presentation is moderate effedtvéth grade high school students.

Only the aims category for Breeze 9 is high effecamong these three categories,
the overall mean of this category is 3.50 and thdicates that the coursebook is high
effective in terms of the category concerning aohthe coursebook according to students,
but the coursebook is moderate effective in terhgg@mmar teaching and communicative
activities and presentation categories accordingfudents. Table 4.9 presents the overall

means of aims, grammar teaching, communicativeiaeti and presentation categories.

Table 4.9 The Overall Mean Scores of 9th grade Hih School Students’ for the
Communicative activities and presentation, GrammaiTeaching and Aims of Breeze 9

Descriptive Statistics Descriptive Statistics Desiptive Statistics
Std. Std. std.
N Mean Deviation N Mean Deviation N Mean Deviation
Communicative
activities and | 135 | 34070 | .72148 Grammar | 135 | 3.3726 | .65443 Aims | 135 | 3.5007 | .79434
presentation teaching
Valid N valid N
, o 135 o 135 o 135

Valid N (listwise) (listwise) (listwise)

As table 15 indicates, the overall mean for thesagategory is 3.50, the overall

mean of communicative activities and its preseomatategory is 3.40 and the overall
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mean of grammar teaching category is 3.37. Theseathvmeans indicate that the aims
category is high effective according to studentd bammunicative activities and

presentation and grammar teaching categories adenate effective according to students.

The results mention that the student participaatetpositive ideas about the effectiveness
of the coursebook in terms of the categories inmglvaims, grammar teaching,
communicative activities and presentation, needsk iaterests. The teachers should take
into consideration the positive ideas of the leenabout the effectiveness of the
coursebook and also the teachers should deterimenedgative ideas of the learners about
the effectiveness of the coursebook and they shtvyltb raise the effectiveness of the
coursebook.

The means for per item indicate difference, themaeaa these items is presented in table
4.10.

Table 4.10 The Mean Scores for Per Item In the Comunicative activities and

presentation Category for Students

ltems N Mean Std. The The
Deviation | overall overall
mean std
deviation

16- The communicative

activities in the courseboagk {35 3.3333 1.12635/  3.4070 72148
help students to use English

effectively

17- The communicative
activities in the coursebook arel35 3.0593 1.28576| 3.4070 72148
interesting activities for us

18- The activities in the
coursebook are authentici3g 3.3630 1.13695
activities and real like
situations

3.4070 712148

19- The book gives the
oppurtunity of having group 135 3.3333 1.22169  3.4070 72148
work and pair work

20- We are able to use reading,
writing, listening, speaking

skills during thel 135 3.6074 1.21616] 3.4070 72148
communicative activities in the
coursebook

21- Communicative activities 135 3.5407 1.14451] 34070 72148




64

in the coursebook allows us
use our creativity in the
classroom

to

D

22- Communicative activitie
in the coursebook are dor

totally with the teacher control

S

135

3.4741

1.30344

3.4070

72148

23- Communicative activitie
in the coursebook allow U
peer check during the activity

S
135

3.4667

1.23264

3.4070

.72148

24- Communicative activitie
in the book are adequate
terms of topic diversity

S

inl35

3.2667

1.24709

3.4070

12148

25- Communicative activitie
in the coursebook af
appropriate to our levels

S
0135

3.4667

1.22657

3.4070

.72148

26- Communicative activitie
in the coursebook cove
examples from our culture ar
English culture

S

$135
d

3.4296

1.19414

3.4070

12148

27- Communicative activitie
in the coursebook helps us
improve our pronunciation

S
tol39

3.5333

1.23868

3.4070

712148

28- The directive sentences
the coursebook used f
communicative activities ar
clear enough and tells us wh
to do in each activity

in
DI
e 135

at

3.3926

1.06572

3.4070

.72148

29- communicative activitie
are presented only in orn
section of the coursebook a
there is communication in th
classroom only in this section

S
e

WES
e

3.2815

1.12404

3.4070

72148

30- There is communication
the classroom in all activities

N135

3.2667

1.16029

3.4070

.72148

31- Communicative activitie
help us to be in
communication not only in th
classroom but also out of th
classroom

S

N
o 135

ne

3.4889

1.21475

3.4070

712148

32- Communicative activitie
help us to use our all senses

5135

3.4889

1.35969

3.4070

72148

33- Communicative activitie
in the coursebook help us
responsibility both in the
classroom and out of th
classroom

S

to
. 135

e

3.5333

1.13163

3.4070

72148

34-The communicative
activities in the coursebod
raise my ambition to spes

D

v

k135
1k

3.4074

1.132314

3.4070

.72148
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| English

As the table indicates the mean scores for per isedifferent to one another. The

means for this category for per item change betwa66 and 3.05. The highest mean is

for item 20 we are able to use reading, writingfeling, speaking skills during the

communicative activities in the coursebook andltdveest mean is for item seventeen the

communicative activities in the coursebook arerggng activities for us.

The second highest mean is for item 21 and the rok#ns item is 3.54. the third

highest mean is for items 27-33 and the mean fsehwo items is 3.53. As it is seen the

mean scores for per item indicate difference amda¥verall mean scores of these items

indicate that the coursebook is moderate effedtivierms of communicative activities and

its presentation.

The percentages of the responses for per itematelidifference and table 4.11

presents the percentages of the responses giveadbritem.

Table 4.11 Percentages of Per Item in the Likert $¢e for Communicative Activities

and Its Presentation Category

ltems

Strongly

disagree

Disagree

Undecided

Agree

Strongly
Agree

16- The communicativ
activities in the courseboo
help students to use Engli
effectively

5.9%

UJ D
5 X

18.5%

27.4%

32.6%

15.6%

17- The communicativ
activities in the coursebog
are interesting activities fa
us

17.0%

= x W

15.6%

24.4%

30.4%

12.69

18- The activities in the
coursebook are authent
activities and real
situations

like

C

ic 6.7%

16.3%

27.4%

33.3%

16.3%

oppurtunity of having grou
work and pair work

19- The book gives the

6.7%

o

21.5%

25.2%

25.2%

21.5%

20- We are able to ug

reading, writing, listening,

7.4%

speaking skills during th

(4%

12.6%

18.5%

34.8%

26.7%
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communicative activities in

the coursebook

21- Communicative
activities in the courseboagk
allows us to use our

creativity in the classroom

5.9%

13.3%

23.0%

36.3%

21.5%

22- Communicative
activities in the courseboagk

are done totally with th
teacher control

D

11.9%

10.4%

22.2%

29.6%

25.99

23- Communicative
activities in the courseboagk
allow us peer check during

the activity

8.9%

11.9%

27.4%

27.4%

24.4%

24- Communicative

activities in the book ar

adequate in terms of topic

diversity

a)

-

11.1%

16.3%

25.2%

29.6%

17.89

25- Communicative
activities in the courseboagk

are appropriate to our level

7.4%

16.3%

22.2%

30.4%

23.7%

26- Communicative
activities in the courseboagk
covers examples from our

culture and English culture

9.6%

10.4%

26.7%

34.1%

19.3%

27-Communicative

activities in the courseboagk

helps us to improve ou
pronunciation

=

7.4%

14.8%

21.5%

29.6%

26.7%

28- The directive sentencs
in the coursebook used f

communicative activities are
IS

clear enough and tells U
what to do in each activity

DI

2S

6.7%

9.6%

36.3%

32.6%

14.8%

29- communicative
activities are presented only

in one section of th
coursebook and there

communication in the

classroom only in this
section

11°}

is

\"2J 14

8.1%

14.1%

33.3%

30.4%

14.1%

30- There is communication

in the classroom in a
activities

6.7%

20.7%

28.1%

28.1%

16.3%

31- Communicative

activities help us to be i
communication not only ir
the classroom but also out
the classroom

-3

of

8.9%

12.6%

20.7%

36.3%

21.5%
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32- Communicative

all senses

33- Communicative
activities in the courseboagk
both in the classroom and
out of the classroom

34-The communicative
activities in the courseboo
raise my ambition to spea
English

8.1% 21.5% 20.7% 20.7% 28.9%

XX\U

As the table indicates the percentages for theongtagree, undecided, strongly
agree are high and the percentages for the opgtiongsy disagree and disagree are low for
this category. The percentages for the option gtyodisagree vary from 5.9% to 17.0%,
this indicates that in this category the percerdagehe responses for strongly disagree are
low. The percentages for the option disagree réruge 8.1% to 21.5%, this indicates that
the percentages of the responses in this categmrydisagree are lower than the
percentages of agree, strongly agree and undecidhedpercentages for the option agree
are high and the percentages of agree in this aategry from 20.7% to 36.3% this
indicates that the percentages for agree is hijtzgr the percentages of strongly disagree
and disagree. The percentages for the option useiecange from 20.7% to 36.3% and as
the results indicate the highest percentage andlawest percentage for the options
undecided and agree are in the same interval. &reeptages for the option strongly agree
vary from 12.6% to 28.9%, all these results indicthitat the percentages for the options
agree, undecided and strongly agree are higherttiepercentages of strongly disagree
and disagree and these results affect the overadinnscores of this category and the
overall mean of this category indicates that thersebook is moderate effective for this

category according to students.

As the results indicate the coursebook Breezen®oiderate effective in terms of the
category based on communicative activities andegmtesion according to students. The
researchers in the field mentions that the courdebshould be communicative so in this
era the coursebooks which are not communicative mah be called as effective
coursebooks both for teachers and students sohhaeachers should choose coursebooks

which are communicative.
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4.2.4. How effective is the coursebook Breeze 9terms of needs and interests

according to students?

In the category regarding needs and interests unfests there are 9 items. The
overall mean scores of the category of needs atedests indicates that the coursebook
Breeze 9 is high effective according to 9th graah lschool students. The overall mean
scores of the needs and interests of 9th grade $ufool students’ in Breeze 9 are

presented in table 4.12.

Table 4.12 The Overall Mean Scores of 9th gradeigh School Students’ for Needs
and Interests in Breeze 9

Descriptive Statistics

N Mean Std. Deviation

Needs and interests 135 3.4453].81078

Valid N (listwise) 135

As table 18 indicates the mean for needs and stt&ie 9th grade high school
students in Breeze 9 is 3.4443 and the standaritaevis .81078. According to these
results the coursebook Breeze 9 is high effecvieims of the needs and interests of 9th
grade high school students. The overall mean safrig®e four categories indicate that the
coursebook is high effective in terms of the categoof aims and needs and interests but
the coursebook is moderate effective accordingtudesnts in terms of the categories of
grammar teaching and communicative activities atsd presentation categories. The
overall mean for the aims of the coursebook cateoB8.50 and the overall mean of needs
and interests of students category is 3.44 so dlesebook Breeze 9 is high effective in
terms of these two categories according to studdftsvever, the overall mean of
grammer teaching category is 3.37 and the overaimmof communicative activities and
presentation category is 3.40. The overall mearggahmar teaching and communicative

activities and its presentation categories inditia#t the coursebook Breeze 9 is moderate
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effective in terms of these two categories. Therall mean scores of the four categories

is presented in table 4.13.

The results indicate that the coursebook is higécafe in terms of the category

regarding needs and interests of students. A cboode should meet the needs and

interests of learners and teachers but if a cbodedoes not meet the needs and interests

of learners and teachers, the learners and teactsrsiot get the maximum benefit from
the adopted coursebook.

Table 4.13 The Overall Mean Scores of 9th gradeiggh School Students’ for the

Needs and Interests, Communicative activities andrgsentation, Grammar Teaching

and Aims of Breeze 9

Descriptive Statistics

Descriptive Statistics

Descriptive Statistics

Descriptive Statistics

Std.

Std. std Std. Mea Deviatio
N Mean Dev. N Mean ’ Mean n
Dev. Dev. n
Needs
and Com. Gra
135 | 350 | .79434 |interest | 135 | 344 | 81078 | act. 3.40 | .72148 : 3.37 | .65443
and Tea
Aims pre.
As table 19 indicates the highest overall meanois the category of aims

according to students, the second highest overadinms for the category of needs and

interests according to students, the third higlearall mean is for the category of

communicative activities and its presentation ahd tourth highest mean is for the

category of grammar teaching. The overall meanhef ¢ategory of aims is 3.50, the

overall mean of the category of needs and interss.44, the overall mean of the

category of communicative activities and its prégeon is 3.40 and the overall mean of

the category of grammar teaching is 3.37. Tabl® 4resents the ranks and the overall

mean of each category according to students.

Table 4.14 The Rank of Per Category for Breeze 9 Aording to 9th Grade High

School Students




70

Name of the category Rank The overall mean
Aims 1 3.5007
Needs and interests 2 3.4453
Communicative activities

_ 3 3.4070
and presentation
Grammar teaching 4 3.3726

As it is seen in the table the highest overall misdior the category of aims and it
is in the first rank, the second highest overalames for the category based on needs and
interests of students and it is in the second rdrk third highest overall mean is for the
category concerning communicative activities anesentation and it is in the third rank
and the last overall mean is for the category miwgl grammar teaching and it is in the
last rank in terms of the effectiveness of Breezac8ording to 9th grade high school

students.

The means of the responses for per item indicdfereince to one another in the
needs and interests category as in the other aiésgdable 4.15 presents the means of

the responses for per item.

Table 4.15 The Mean Scores for Per Item In Needs drnterests Category for

Students
ltems N Mean Std. The The
Deviation overall overall
mean std.
deviation

35- The subjects in thei35| 33778 | 1.33756| 3.4453| 81078
coursebook are interesting for me

36- | am able to find the all

English

37- The coursebook is appropriatg3s | 33704 | 1.29719 3.4453 81078
to my level '

38- The coursebook adresses

more than one sense when| 35| 3.4074 | 1.16732| 34453 81078
teaches English

39- The coursebook motivates mess5| 34296 1.26102| 34453 81078

to learn English

40- The COUfsebook helps me 1935 3.3852 1.13942| 34453 81078
learn new subjects when it |is '
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compared to my last English
coursebook

41- The coursebook is adequate 35| 35259 | 1.18340

81078
terms of the subject diversity 3.4453

42- The subjects are thought with
real like situations and this |st35| 3.6000 | 1.20447| 34453 81078
interesting

43- The book has examples fram
Turkish culture and English135| 3.7333 | 1.16670| 34453 81078

culture

As the table 4.15 indicates the means for per idgffiers from one another. The
highest mean in this category is 3.73 and it isifem 43 the book has examples from
Turkish culture and English culture. The lowest mea3.17 and it is for item 36 | am able
to find the all subjects that | need to learn Estglso the means in this category for per

item change between 3.73 and 3.17.
The percentages of the responses for per itematetia meaningful difference and

table 4.17 presents the percentages of the respéorgeer item in this category.

Table 4.16 Percentages of Per Item in the Likert Ste for Needs and Interests

Category According to Students

ltems Strongly | Disagree | Undecided| Agree| Strongly
disagree agree

35- The subjects in the
coursebook are interesting 14.8% 11.1% 17.0% 35.6%  21.59

for me

36- | am able to find the all

English

37- The coursebook s 1260 9.6% 30.4% 23.0%  24.4%
appropriate to my level

38- The courseboo

adresses more than one g 19 13.3% 25.9% 34.8% 17.8%
sense when it teaches

English

39- The  coursebook

English

40- The coursebook helps

when it is compared to my
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last English coursebook

41- The coursebook is

subject diversity

42- The subjects are thought
with real like situations and 6-7% 12.6% 22.2% 31.1%  27.4%

this is interesting

43- The book has examples
from Turk|sh Cu|ture and 5.9% 9.6% 20.0% 34.1% 30.4%

English culture

D

As the table 4.16 indicates the percentages ofrésponses for per item are
different from one another. The percentages for dp&on strongly disagree in this
category is low and they vary from 5.9% to 14.8B& percentages for the option disagree
in this category are also low and they range frob%8to 17.8%. The percentages for the
options agree undecided and strongly agree are. fAigh percentages for the option
undecided vary from 17.0% to 30.4%, the percentdgeshe option agree range from
23.0% to 37.8% and these percentages are the higleesentages interval for this
category. The percentages of the option stronglgeagange from 14.8% to 30.4% and all
these percentages in this category affects theathwaean scores of this category and as it
is mentioned the coursebook Breeze 9 is high efedh terms of needs and interests

according to students.

As the results of students indicate the courseboekts the needs and interests of
students. The teachers should make their studeateaf what they need from an English
language course and also what they need from asebook to get the maximum benefit

from a coursebook.

4.2.5. How effective is the coursebook Breeze 9tarms of aims, grammar teaching,
communicative activities and presentation, needs aninterests according to

students?

The overall mean scores of the four categoriesatdithat the coursebook Breeze
9 is high effective according to 9th grade Highaahstudents. Table 4.17 presents the

overall mean scores of the four categories.
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Table 4.17 The overall mean scores of the four caeries for the effectiveness of

Breeze 9 according to 9 th grade high school studisn

Descriptive Statistics

N Mean Std. Deviation

Total 135 3.4314(.64720

Valid N (listwise) 135

As the table 4.17 indicates the overall mean efftur categories is 3.43 and the
standard deviaition is .64720, this indicates thatcoursebook Breeze 9 is high effective
according to 9th grade high school students in $eofthe four categories. The overall
mean of the aims category is 3.50 and the courselsobigh effective in terms of aims
category and it is in the first rank in terms aféffectiveness, the overall mean of grammar
teaching category is 3.37 and the coursebook isenatel effective in terms of this
category and it is in the last rank in terms oeitfectiveness, the overall mean of the needs
and interests category is 3.44 and it is high &ffedn terms of this category and it is in
the second rank in terms of its effectiveness, dierall mean of the communicative
activities and its presentation is 3.40 and thesmhook is moderate effective in terms of
this category according to students and it is entthird rank in terms of its effectiveness. In
addition to this the overall mean of the four catégs indicate that the coursebook Breeze

9 is high effective according to 9th grade highasdtstudents.

Table 4.18 presents the overall mean of the fotegraies and the effectiveness of
Breeze 9 according to students and it also indsctte overeall mean of per category,

ranks and their effectiveness.

As the table 4.17 indicates the overall mean ofdbe categories is 3.4314 and this
reveals that the coursebook is high effective mseof the four categories according to
students.

As the overall mean scores point out the courselmbigh effective according to

students. The coursebook is high effective intewhshe categories involving aims,



74

grammar teaching, communicative activities and gegion and needs and interests
according to students but the coursebook shouttllmshigh effective for teachers interms
of the four categories. If a coursebook meets timdyneeds and interests of learners then
how a teacher can meet the needs and interestsnselffherself in a coursebook. The
teachers should make their students aware of Wit ¢xactly need from a language
course and what language learning exactly is aed the teachers should elicit the ideas

of learners about a coursebook.

Table 4.18 The effectiveness of Breeze 9 in termistbe the four categories according

to students and the effectiveness of per categoriegth their ranks

The overall mean | The overall mean
Name of the R for per category of the four
ank .
category and the categories and the
effectiveness effectiveness
Aims 1 _ 3.5007_ _ 3.4314_
high effective high effective
. 3.4453 3.4314
Needs and interests 2 high effective high effective
mmuni
C;)ctivitlijescgrt:::l/e 3 34070 , . 3'4314.
. moderate effective  high effective
presentation
Grammar teaching 4 3.3726 : . 3'4314.
moderate effective high effective
3.4314 high
Total effective

4.3. Results of Teacher Questionnaire

In this part the results of aims category, grammtaaching category,
communicative activities and its presentation aatggand the needs and interests of
teachers’ categories which are designed for thduattan of Breeze 9 the 9th grade

English coursebook are presented.

4.3.1 How effective is the coursebook Breeze 9 ieaching its aims according to

teachers?

There are seven items in the category concerning af the coursebook for

teachers. The overall mean scores of this categdigate that the coursebook Breeze 9 is
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low effective according to 9th grade English teashd@he oveall mean scores of 9th
grade English teachers for the category involvingsaare presented in table 4.19.

As the table 4.19 indicates the overall mean ofcéiegory of aims for 9th grade
English teachers is 2.15 and the standard devi&id®0144. In this study there are 30 9th
grade English teachers and the overall mean scuteEsite that the coursebook Breeze 9 is

low effective according to 9th grade English teashe terms of the aims category.

Table 4.19 The Overall Mean Scores of 9th gradenglish Teachers’ for the Aims of

Breeze 9

Descriptive Statistics

N Mean Std. Deviation

Aims 30 2.1571(.90144

Valid N (listwise) 30

The mean scores of the responses for per itemataldifference from one another
and table 4.20 presents the mean scores for per fite the category regarding aims
according to 9th grade high school English teachers

Table 4.20 The Mean Scores for Per Item In The Aim€ategory for Teachers

The
The
ltems N Mean Std. overall overall
deviation Std.
mean o
deviation

1- The aims of the coursebook and

the aims of the curriculum and the
|anguage |earning aims of students 30 2.0667 1.20153 2.1571 .90144

match to one another

2- The aims of the coursebook and
the aims that | determined for my

students as a teacher match to ong 30 2.0000 1.14470
another

2.1571 .90144

3- The coursebook presents a
detailed syllabus and with the help pf
this it is clear what to do in every | 30 2.7667 1.35655
unit

2.1571 .90144

4- With the help of the coursebook |
am able to test the students whethe
they are efficient or not about the 30 22667 1.14269| 2.1571 .90144
determined aims by periodic test sq
unit tests

=

=
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5- The coursebook presents

appropriate activities for the aims
determined for every unit and these 30 2.5000
aims are repeated in different units

1.19626 | 2.1571 .90144

6- The aims of the coursebook are

appropriate to the levels of students 30 1.7000 95231 | 21571 90144

U7

7- The coursebook is the right
material to reach the aims that | 30 1.8000 92476 | 2.1571 .90144
determined for my students

As the table indicates the means in this categorypér item range from 2.76 to
1.70, the highest mean is for item 3 the courselmekents a detailed syllabus and with
the help of this it is clear what to do in everytiand the mean for this item is 2.76. The
lowest mean is for item 6 the aims of the courskbae appropriate to the levels of
students and the mean is 1.70 and the mean islmsryThe second highest mean is for
item 5 and the mean is 2.50, the third highest neéor item 4 and the mean for this item
Is 2.26. As the table indicates the means for fan iis low even the first three highest
means are low and this indicates that the overathnmscores of the aims category for
Breeze 9 according to 9th grade high school teachex low. The percentages of the
responses for per item indicates difference antktdl21 presents the percentages of the
responses for per item in this category.

Table 4.21 The Percentages of the Responses for lem in the Aims Category for

Teachers

ltems Strongly | Disagree UndecidedAgree Strongly

disagree agree

1- The aims of the
coursebook and the aims of
the curriculum and the 46.7% 20.0% 13.3% |  20.0% 0%
language learning aims of
students match to one
another

2- The aims of the

coursebook and the aims
students as a teacher match
to one another

3- The coursebook present
a detailed syllabus and with 26.7% 16.7% 16.7% 33.3% 6.7%

the help of this it is clear

[2)
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what to do in every unit

4- With the help of the
coursebook | am able to test
the students whether they | 33 394 26.7% 20.0% |  20.0% 0%
are efficient or not about th
determined aims by periodi
test sor unit tests

1)

(@)

5- The coursebook present|
appropriate activities for the
unit and these aims are

repeated in different units

[92)

174

6- The aims of the
coursebook are appropriate  60.0% 13.3% 23.3% 3.3% 0%

to the levels of students

7- The coursebook is the

right material to reach the 46.7% 33.3% 13.3% 6.7% 0%
aims that | determined for

my students

As the table 4.21 indicates the percentages ofetsigonses for per item is different
from one another. As the table indicates the peagms for the options strongly disagree
and disagree are high but the percentages forgtens strongly agree and agree are low
for teachers. This indicates that the teachers hagative responses for the items and the
overall mean of the aims category is low. The patiages for the option strongly disagree
range from 26.7% to 60% in other words the higlpestentage for the option strongly
disagree is for item 6 the aims of the coursebaekappropriate to the levels of students
and the lowest percentage for the option strongdagtee is for item 3 the coursebook

presents a detailed syllabus and with the helpisfit is clear what to do in every unit.

The percentages for the option disagree vary fr@8% to 33.3%, the highest
percentage is 33.3% and the lowest percentage3%adlfdr the option disagree in the aims
category according to teachers. The percentagéshémption undecided in the aims
category change between 3.3% and 26.7% and thasenpeges are lower than the
percentages of the options strongly disagree asabcke. The percentages for the option
agree in this category range from 6.7% to 33.3th&stable indicates the percentages of
the options strongly agree in this category forcheas are very low, the percentages

change from 0% and 6.7%.
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All these percentages reveals out that the teadmessnegative ideas about the
items in aims category so that the overall meanescof the aims category for teachers are

low.

The aims of learners and teachers in a languagmihga course should not
mismatch, otherwise, it is hard to find a coursdbdwat will make the learners and

teachers reach the determined aims in a languagseco

4.3.2. How effective is the coursebook Breeze 9tarms of grammar teaching

according to teachers?

In the category based on grammar teaching theréearégems for teachers. The
overall mean scores of the category of grammarhtegcpoint out that the coursebook
Breeze 9 is low effective according to 9th gradglish teachers. Table 4.22 presents the

overeall mean scores of grammar teaching catego9tih grade English teachers.

Table 4.22 The Overall Mean Scores of 9th gradenglish Teachers’ for the
Grammar Teaching of Breeze 9

Descriptive Statistics

N Mean Std. Deviation

Grammar teaching 30 2.3167(.76658

Valid N (listwise) 30

As the table indicates the overall mean fort hegaty of grammar teaching for 9th
grade English teachers is 2.31 and the standaidtoevis .76658, these results reveal out
that the coursebook Breeze 9 is low effective atiogrto teachers. The overall mean of
grammar teaching is 2.31 and the overall mean @faims category is 2.15 and the two
categories are low effective according to teachmrs the overall mean of grammar
teaching is higher than the overall mean of aintegmy according to 9th grade high
school English teachers. Table 4.23 presents theathymean scores of grammar teaching

and aims categories for teachers.

As the results point out the coursebook is low aite in terms of grammar

teaching. A coursebook should not only focus onmgnar teaching if it focuses on only
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grammar teaching this coursebook can not be a conaative coursebook and also the
related grammar teaching tasks should be suitalileetlevels of target students.

Table 4.23 The Overall Mean Scores of 9th gradenglish Teachers’ for the

Grammar Teaching and Aims of Breeze 9

Descriptive Statistics Descriptive Statistics
Std.
N . N .
Mean Deviation Mean Std. Deviation
Valid N (listwise) 30 Valid N (listwise) 30

As the table reveals out the overall mean of titegmy of grammar teaching is
higher than the overall mean of the category basedims but the two categories are low

effective in terms of the effectiveness of Breezzording to 9th grade English teachers.

The results indicate that the coursebook is lowative interms of the categories
concerning aims and grammar teaching. The aims gwahmar teaching should
correspond to the needs of learners and teachemshan the aims and grammar teaching
do not match with the needs of learners and teactier success of a coursebook in

reaching the determined aims and grammar teachaygfail.

The mean scores for per item in the category oimgrar teaching indicate
difference from one another and these results taffex overall mean scores. Table 4.24
presents the mean scores of per item in the categiogrammar teaching according

teachers.

Table 4.24 The Mean Scores for Per Item In The Gramar Teaching Category for

Teachers

ltems N Mean Std. The The
Deviation overall overall std
mean deviation

8- The coursebook teaches thgp | 25000| 1.00858| 2.3167 76658
basic grammar subjects

9- Grammar subjects are thought
from easy to difficult and they are30 | 2-1333 | 1.00801| 23167 76658
appropriate to the levels of
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students

10- The learned grammar subjects
are repeated in different units and
with the help of this students haye&0 | 2.6667 | 1.02833| 23167 76658
the oppurtunity of repeating the
learned subjects in different unit$

11- The students are able to yse
the learned grammar subject§O 2.0000 | 1.01710
effectively when they use writing
and speaking skills

2.3167 .76658

12- The coursebook teaches the

grammar subjects by presentin%O 2.5000 | 1.13715| 23167 76658
authentic activities and real like ' '

sutiations

13- The coursebook teaches
grammar subjects inductively with30 | 24333 | 1.07265| 23167 76658
different activities

14- The coursebook presents
adequate number of activities3o | 2.3000 | .95231 | 23167 76658
when it teaches grammar subjects

15- The grammar subjects e | 1.9667 99943

interseting for students 2.3167 76658

16- The coursebook helps students
to find in which grammar subject,) | 24000 | 1.10172
they are inefficient by presenting

checklists for every unit

2.3167 .76658

17- In every unit adequate number
of grammar subjects are thought
and the coursebook does not, | 2.2667 94443
exaggerate the number of the

grammar subjects that will he
thought in one unit

2.3167 .76658

As the table 4.24 indicates the mean scores foitper indicates difference. The
highest mean in this category is 2.66 and it igtemn 10 the learned grammar subjects are
repeated in different units and with the help of tetudents have the oppurtunity of
repeating the learned subjects in different udithough this mean is the highest mean in
this category, it is a low mean out of five. Assitseen in the table the means for per item
are low and the lowest mean in this category i$ B8d it is for item 15 the grammar
subjects are interesting for students. The secagitebt mean is for items 8 and 12, the
mean for these two items is 2.50 but althoug theseitems have the second highest
mean, the mean of these two items are still lowod&. For item 11 the mean is 2.00 and

this is the second lowest mean in this categorg.th® table indicates the mean scores of



81

this category according to teachers are low argldfiects the overall mean scores of this
category and according to the overall mean scdrdgsocategory the coursebook Breeze 9
is low effective according to 9th grade Englishctests.

The percentages of the responses for per itemateddifference in this category
according to 9th grade English teachers. Theseep&ges for the responses indicate that
the teachers have generally negative responsethdortems in this category and the
percentages of the responses indicate that thealbveean scores of this category ARE
low according to 9th grade english teachers ancttteetiveness of the coursebook is low

for this category.
Table 4.25 presents the percentages of the respdoseper item in grammar

teaching category for 9th grade English teachers.

Table 4.25 The Percentages of the Responses for em in the Grammar Teaching

Category for Teachers

Items Strongly | Disagree | Undecided| Agree| Strongly
disagree agree
8- The coursebook teaches the 13 304 46.7% 16.7% 23.3% 0%

basic grammar subjects

9- Grammar subjects are
thought from easy to difficult 33 304 30.0% 26.7% 10.0% 0%
and they are appropriate to the
levels of students

10- The learned grammar
subjects are repeated |in
different units and with the
help of this students have the 13.3% 33.3% 26.7% 26.7% 0%
oppurtunity of repeating the
learned subjects in different

units
11- The students are able [to
use the learned grammar 36 794 40.0% 10.0% 13.3% 0%

subjects effectively when thgy
use writing and speaking skills

12- The coursebook teaches
the grammar subjects hy 2339 30.0% 20.0% 26.7% 0%
presenting authentic activities
and real like sutiations

13- The coursebook teaches

grammar subjects inductively 23.3% 30.0% 26.7% 20.0% 0%
with different activities
14- The coursebook presents 20.0% 43.3% 23.3% 13.3% 0%

adequate number of activities
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when it teaches grammar
subjects

15- The grammar subjects gre 40.0% 33.3% 16.7% 10.0% 0%
interseting for students

16- The coursebook helps
students to find in whick
inefficient by  presenting
checklists for every unit

=]

17- In every unit adequate
number of grammar subjects
are thought and the coursebgok
does not exaggerate the 20.0% 46.7% 20.0% 13.3% 0%
number of the grammar
subjects that will be thought in
one unit

As the table indicates the percentages of the mnsgmoindicate difference. The
percentages for the options strongly disagree @&afcke are higher than the percentages
of the options strongly agree, agree and undecidedthe table indicates none of the
teachers responded for the option strongly agre®isncategory. The highest percentage
for the option strongly disagree in this categayar item 15 and the percentage is 40%
and the lowest percentage for the option strongbagtee is for items 8-10 and the
percentage is 13.3%. The highest percentage inctiegory for the option disagree is
46.7% and it is for items 8-17 and the lowest patiage for the option disagree is 30.0%
and this percentage is for items 9-12-13. The HEgpercentage for the option undecided
in this category is 26.7% and the lowest percentagéhe option undecided is 10.0%, the
highest percentage for the option agree is 26.78df@mnlowest is 10.0%.

Interestingly, the table indicates that none of tb&chers responded for strongly
agree in this category. All these percentages &rifgm in grammar teaching category
indicate that the 9th grade English teachers hagative ideas about the effectiveness of
Breeze 9 in terms of grammar teaching category.

4.3.3. How effective is the coursebook Breeze 9terms of communicative activities

and presentation according to teachers?

In this category there are 19 items for 9th gradgliEh teachers. The overall mean
scores of communicative activities and presentatategory indicate that the coursebook

Breeze 9 is low effective in terms of communicataaivities and presentation according
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to teachers. The overall mean scores of commuueattivities and presentation category

are presented in table 4.26.

Table 4.26 The Overall Mean Scores of 9th gradenglish Teachers’ for

Communicative activities and its presentation in Beeze 9

Descriptive Statistics

N Mean Std. Deviation

Communicative activities and
) 30 2.3439(.71376
presentation

Valid N (listwise) 30

As the table indicates the overall mean of thegmteof communicative activities
and presentation for teachers is 2.34 and the atdmdkeviation is .71376, this indicates
that the coursebook Breeze 9 is low effective rmi2of communicative activities and its
presentation according to 9th grade English teach&s in the other categories for
teachers, this category is also low effective far éffectiveness of Breeze 9 according to
9th grade English teachers. The overall mean frcdiegory of communicative activities
and presentation is 2.34 and it is low effective, dverall mean for the category based on
aims is 2.15 and it is low effective, the overatan for the category concerning grammar
teaching is 2.31 and it is low effetive but the Hagt overall mean among these three
categories for Breeze 9 is for the category of camicative activities and presentation
and it is also low effective according to 9th grégh school English teachers. Although it
has the highest overall mean among these thregaras, this category is also low
effective. Table 4.27 presents the overall mearrescof the aims category, grammar

teaching category and communicative activities predentation category.

As the results reveal out the coursebook is lowatiife not only for the category of
communicative activities and presentation but dls® categories concerning grammar
teaching, aims, needs and interests according achées. Today there are number of
coursebooks in the market but choosing the modaldei coursebook and the most
communicative coursebook is very important. In fest the emphasis in language
teaching was on grammar so that the coursebookihdanpast generally focused on

grammar teaching but today the emphasis is on conuaion in language teaching so
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that getting the right coursebook that will meet tieeds of learners and that will suit to

the era of language teaching is very important.

Table 4.27 The Overall Mean Scores of 9th gradg#igh School English teachers’ for

the Communicative activities and presentation, Gramar Teaching and Aims of

Breeze 9

Descriptive Statistics

Descriptive Statistics

Desiptive Statistics

Std. Std. std.
N Mean Deviation N Mean Deviation N Mean Deviation
Communicative
activities and | 39 | 23439 | .71376 Grammar | 39 | 23167 | .76658 Aims | 30 | 2.1571 | .90144
presentation teaching
Valid N Valid N
) o 30 o 30 o 30
Valid N (listwise) (listwise) (listwise)

As the table indicates the overall mean for thegaty of communicative activities

and presentation for teachers is 2.34 and thieisiighest overall mean among these three

categories for teachers. Although this categorythashighest overall mean, this category

is also low effective for teachers. The overall méar the category based on grammar

teaching is 2.31 and it is the second highest dvweiean among these three categories and

it is also low effective. The last highest overakan among these three categories is for

the category concerning aims and this categorylse bbw effective in terms of the

effectiveness of the coursebook Breeze 9 accorthn@th grade high school English

teachers.

The means of the responses for per item in comratim&e activities and

presentation according to teachers indicate diffe#eand the means of the responses for

per item affect the overall mean scores of thiggaty as in the other categories. Table

4.28 presents the means of the resonses for pariitecommunicative activities and

presentation category according to teachers.

As the results point out the coursebook is lowaite for the category regarding

communicative activities and presentation accordingeachers and this indicates that the

coursebook does not meet the needs of the teaftreimmunicative activities and

presentation in the coursebook.
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Table 4.28 The Mean Scores for Per Item In Communative Activities and

Presentation Category for Teachers

ltems

Mean

Std.
Deviation

The
overall
mean

The
overall
std
deviation

18- Communicative activities i
the coursebook help students
use English effectively

n
030

2.1333

1.00801

2.3439

71376

19- Communicative activities i
the coursebook are interesti
activities for students

n
ng30

2.0333

.96431

2.3439

.71376

20- Communicative activities i

n

the coursebook are authentic30

activities and reallike situations

2.7333

1.14269

2.3439

71376

21- Communicative activities i
the coursebook give students t
oppurtunity of having grou
work and pair work

n
heyg
D

2.7333

1.08066

2.3439

71376

22- Communicative activities i
the coursebook allow students
use reading , writing, listening
speaking skills

2.5333

1.04166

2.3439

71376

23- Communicative activities i
the coursebook allow students
use their creativity

n
to30

2.3000

1.08755

2.3439

71376

24- Communicative activities i

n

the coursebook are done totally30

with the teacher control

3.6667

1.32179

2.3439

71376

25- Communicative activities i
the coursebook allow peer che
during the activity

n
ck30

2.6000

.93218

2.3439

71376

26- Communicative activities i
the coursebook are adequate
terms of topic diversity

2.5667

1.04000

2.3439

71376

27- Communicative activities i
the coursebook are appropria
to the levels of students

1.6333

.85029

2.3439

71376

28- Communicative activities i
the coursebook reflect the bo
culture equally

2.3000

1.14921

2.3439

71376

29- Communicative activities i
the coursebook help students
improve their pronunciation

2.1667

1.14721

2.3439

71376

30- The informatives in th
coursebook used fa

communication activities ar

2.1000

1.09387

2.3439

71376
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clear enough and tell students
what to do in every activity

31- Communicative activities
are presented only in one secHon
in  the  coursebook and 30 25333 97320 2.3439| .71376
communicative activities are
done only in this section

32- There is communication in
the classroom in all activities 30 2.3333 1.18419 2.3439| 71376

33- Communicative activities
help students to be in

communication not only in thL 30
classroom but also out of the
classroom

1.8667 .97320 2.3439| 71376

34- Communicative activities
help students to use their all30 22333 1.13512 2.3439| .71376
senses

35- Communicative activities
help students to take
responsibility both in the
classroom and out of the
classroom

30 | 2.1667 1.11675 2.3439| -71376

36- Communicative activities in
the coursebook raise students30 1.9000 95953 2.3439| .71376
ambition to speak English

As the table indicates the mean scores of the msgsofor per item indicate

difference. The highest mean in this category@$ and it is for item 24

The second highest mean in this category is 2.d3tds for items 20-21, although
2.73 is the second highest mean in this categbry,low mean out five and this indicates
that the teachers has negative ideas about the @éthis category. The third highest mean
is 2.60 and it is for item 25, as it is seen theamr this item according to teachers is low.
The lowest mean is 1.63 and it is for item 27 comitative activities in the coursebook
are appropriate to the levels of students. As dietindicates the means for per item in
this category are low and this affect the overadlam scores of the category so that the
overall mean in this category is 2.34 and the ahoek Breeze 9 is low effective
according to 9th grade English teachers in termscamnhmunicative activities and

presentation.
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The percentages of the responses for per itemateddifference in this category
and this percentages also indicate that the teattaae negative ideas for the items in this

category. The percentages of the responses icdtegory are presented in table 4.29.

Table 4.29 The Percentages of the Responses for Rem in Communicative

Activities and Presentation Category for Teachers

Items Strongly | Disagree | Undecided| Agree| Strongly
disagree agree
18- Communicative
activities In the  36.7% 20.0% 36.7% 6.7% 0%

coursebook help students
to use English effectively

19- Communicative

activities in  the 3679 30.0% 26.7% 6.7% 0%
coursebook are interesting

activities for students

20- Communicative
activities in the
activities and reallike
situations

21- Communicative
activities in the
coursebook give students 16.7% 23.3% 30.0% 30.0% 0%
the oppurtunity of having
group work and pair work

22- Communicative
activities in the
coursebook allow students 16.7% 36.7% 23.3% 23.3% 0%
to use reading , writing,
listening , speaking skills

23- Communicative

activities in the  26.7% 36.7% 16.7% | 20.0% 0%
coursebook allow students

to use their creativity

24- Communicative

activities in the

coursebook are done 10.0% 10.0% 16.7% 30.0% 33.3%
totally with the teachey

control

25- Communicative

activities In the  13.3% 30.0% 40.0% 16.7% 0%

coursebook allow peeg
check during the activity

=

26-  Communicative 16 704 33.3% 26.7% 23.3% 0%
activities in the
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coursebook are adequate

in terms of topic diversity

27- Communicative

activities in the
coursebook are appropria
to the levels of students

te

56.7%

26.7%

13.3%

3.3%

0%

28- Communicative

activities in the

coursebook reflect the

both culture equally

33.3%

20.0%

33.3%

10.09

3.3%

29- Communicative

activities in the
coursebook help studen
to improve theirn
pronunciation

ts

36.7%

30.0%

23.3%

6.7%

3.3%

30- The informatives ir
the coursebook used f
communication activities

are clear enough and te

students what to do i
every activity

Il
DI

~

D

o0 =

10.0%

46.7%

26.7%

13.39

3.3%

31- Communicative
activities are presente
only in one section in th
coursebook an
communicative  activities
are done only in thi
section

LA = oy

10.0%

46.7%

26.7%

13.39

3.3%

32- There iS

communication in the

classroom in all activities

33.3%

20.0%

30.0%

13.39

3.3%

33- Communicative
activities help students t
be in communication ng
only in the classroom bt
also out of the classroom

—

50.0%

16.7%

30.0%

3.3%

0%

34- Communicative

activities help students fo

use their all senses

36.7%

20.0%

26.7%

16.79

D

0%

35- Communicative
activities help students fo

take responsibility both i
the classroom and out
the classroom

-

Df

40.0%

16.7%

30.0%

13.39

D

0%

36- Communicative

activities in the

coursebook raise students

ambition to speak English

43.3%

30.0%

20.0%

6.7%

0%
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As the table indicates the highest percentage Herdption strongly disagree is
56.7% and it is for item 27 and the lowest mearsfasngly disagree is 10.0% and it is for
items 24-30-31. The highest percentage fort heonptiasgree is 46.7% and it is for items
30-31, the highest percentage for the option unigecis 40.0% and it is for item 25. The
highest mean for the option agree is 33.3 andfdrigem 20 and the lowest mean is 3.3%
and it is for items 27-32. The highest percentageltfe option strongly agree is 33.3 and
the lovest mean is 0%. As the table indicates #regmtages of the options strongly agree
and agree are low but the percentages of the itenmthie responses of strongly disagree
and disagree are high and this indicates thatdhehers have negative ideas about the
items in this category. The overall mean of thigegary indicates that the coursebook is

low effective in terms of this category accordindg@th grade English teachers.

4.3.4. How effective is the coursebook Breeze 9terms of needs and interests
according to teachers?

In the category of needs and interests categorg thiee 11 items for teachers. The
overall mean scores of this category indicate timratcoursebook Breeze 9 is low effective
in terms of the needs and interests of teachewdiog to 9th grade high school teachers.
Table 4.30 presents the overall mean scores ofi¢bds and interests category according
to teachers.

Table 4.30 The Overall Mean Scores of 9th gradeigh School Teachers’ for Needs

and Interests in Breeze 9

Descriptive Statistics

N Mean Std. Deviation

Needs and interests 30 2.3364/.83119

Valid N (listwise) 30

As the table indicates the overall mean for thedeeand interests of teachers
category is 2.33 and the standard deviation is1831the overall mean score of this
category indicate that the coursebook Breeze 8visdffective in terms of the needs and

interests according to 9th grade high school Ehgischers. The overall mean of aims
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category is 2.15 and this category is low effectie overall mean of grammar teaching
category is 2.31 and it is also low effective aheé bverall mean of communicative

activities and presentation category is 2.34 amglatso low effective. The overall mean of
communicative activities and presentation categsryhe highest overall mean among
these four categories. Although the highest ovenalan for teachers is for communicative
activities and presentation category, this categeralso low effective according to

teachers. The overall mean scores of per categuligate that the coursebook is low
effective for per category according to 9th gradgtschool English teachers. Table 4.31
presents the overall mean scores of per category.

Table 4.31 The Overall Mean Scores of 9th Graderiglish Teachers’ for the Needs
and Interests, Communicative activities and preseation, Grammar Teaching and

Aims of Breeze 9

Descriptive Statistics Descriptive Statistics Descriptive Statistics Descriptive Statistics
Std.
Std. Std Std. Deviati
N Mean Dev. N Mean ’ Mean N Mean
Dev. Dev. on
needs G
and r
inter. a
3 3 .13
2.1571 | .90144 2.3364 .83119 Com. 2.3439 71376 T 2.3167 | .76658
0 0 0
act. e
and a
Aims pre.

As the table indicates the highest overall medarishe category of communicative
activities and presentation and the overall meantlis category is 2.34. The highest
overall mean among four categories is 2.34 but eencategory of communicative
activities and presentation is low effective faeBze 9 according to 9th grade high school
teachers. The seecond highest overall mean amaongdtegories is for the category based
on the needs and interests according to teachdrthamoverall mean is 2.33 and it is also
low effective, the third highest mean among fouegaries is for the category concerning
grammar teaching and the overall mean for thisgoateis 2.31 and this category is also
low effective. The last category among four catezggaccording to overall mean scores is
the category regarding aims and the overall medhigfcategory is 2.15 and this category

is also low effective according to teachers. Theral mean scores of per categories
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indicate that the coursebook Breeze 9 is low affecaccording to 9th grade English
teachers. Table 4.33 presents the ranks and oweealh of per category.

Table 4.32 The Rank of Per Category for Breeze 9 Aording to 9th Grade English

Teachers
Name of the category Rank The overall mean
Communicative activities 1 2.3439
and presentation
Needs and interests 2 2.3364
Grammar Teaching 3 2.3167
Aims 4 2.1571

As the table indicates the highest overall medorigommunicative activities and
presentation category and it is in the first rankarms of the effectiveness of Breeze 9
according to 9th grade English teachers for thecsitffeness of per category. The second
highest overall mean is for needs and interesesgoay and it is in the second rank, the
third highest overall mean is for grammar teachdatggory and it is in the third rank and
the last rank is for the aims category and it Has lowest overall mean for the
effectiveness of Breeze9 according to 9th gradgligin teachers. The overall means of
per categories indicate that the coursebook Br8egéow effective according to 9th grade

English teachers in terms of per category.

The mean scores for per item in this category mtdidifference for the needs and
interests category according to teachers, tablg gr8sents the mean scores of per item in

the needs and interests category according toeesch

Table 4.33 The Mean Scores for Per Item In Needs drnterests Category for

Teachers
The
Std. The overall | overall
[tems N Mean L
Deviation mean std.
Deviation
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37- The subjects in the
coursebook are interesting 30 2.0000 1.05045 2.3364 .83119
for students

38- The coursebook is
sufficient in terms of

giving direction and 30 2.2667 1.11211 2.3364 .83119
providing supporting

materials

39- Teacher's book is

sufficient in terms of 30 2.5333 1.07425 2.3364 .83119

teaching techniques

40- The coursebook is

. 30 2.3667 1.06620 2.3364 .83119
flexible

41- The coursebook allows

, 30 2.3333 1.02833 2.3364 .83119
us to use all teacher’s rolgs

42- The coursebook does
not disturb students in 30 3.2667 1.04826 2.3364 .83119
terms of culture

43- The method that the
coursebook uses S
appropriate to reach the 30 2.1667 1.11675 2.3364 .83119
aims that is determined hy
me and my students

44- The level of the
coursebook is appropriate 30 1.5000 .82001 2.3364 .83119
to the level of students

45- The subjects in the
coursebook are adequate|in 30 2.5000 1.27982 2.3364 .83119
terms of diversity

46- The activities in the
coursebook are adequate|in 30 2.5333 1.13664 2.3364 .83119
terms of diversity

1%

47- The activities in thg¢
coursebook are authentic

D

and they allow students to 30 2.2333 1.22287 2.3364 .83119
use English in reallike
situations

As the table indicates the highest mean in thisgmtly is 3.26 and it for item 42,
the second highest mean is 2.33 and it is for it8&nand 46 and the third highest mean is
for item 45 and the mean is 2.50, the lowest medn50 and it is for item 44. As it is seen
the means for items are low and this indicates tatteachers have negative ideas about
the items in this category and this effects theralVenean scores of this category and
according to the overall mean scores of this catetjoee coursebook Breeze 9 is low

effective according to 9th grade English teacheiteims of this category.
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The percentages of the responses indicate differand table 4.34 presents the
percentages of the responses for per item in reasdigterests category for teachers.

Table 4.34 The Percentages of the Responses for Rem in Needs and Interests

Category for Teachers

Items Strongly Diagree | Undecided Agree Strongly
disagree agree

37- The subjects in the
coursebook are
interesting for students

40.0% 33.3% 13.3% 13.3% 0%

1%

38- The coursebook is
sufficient in terms of
giving direction and 33.3% 23.3% 26.7% 16.7% 0%
providing  supporting
materials

39- Teacher’'s book is
sufficient in terms of 20.0% 30.0% 26.7% 23.3% 0%
teaching techniques

40- The coursebook is

. 26.7% 26.7% 30.0% 16.7% 0%
flexible

41- The coursebook
allows us to use all 26.7% 26.7% 33.3% 13.3% 0%
teacher’s roles

42- The coursebook
does not disturl
students in terms of
culture

6.7% 16.7% 26.7% 43.3% 6.7%

43- The method that
the coursebook uses |is
appropriate to reach the 40.0% 16.7% 30.0% 13.3% 0%
aims that is determined
by me and my students

44- The level of the
coursebook is

) 66.7% 20.0% 10.0% 3.3% 0%
appropriate to the level
of students
45- The subjects in the
coursebook are 3330 16.7% 16.7% 33.3% 0%
adequate in terms of
diversity
46- The activities in the
coursebook e 26.7% 16.7% 33.3% 23.3% 0%
adequate in terms of
diversity
47- The activities in the 40.0% 20.0% 16.7% 23 304 0%
coursebook are
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authentic and the
allow students to us
English in reallike
situations

D <<

As the table indicates the percentages for th@ogtstrongly disagree and disagree
are high, the highest percentage for the optiangty disagree is 66.7% and it is for item
44 and the lowest percentage for the option styodiglagree is 6.7% and it is for item 42.
The highest percentage for the option disagre8.3%8 and it is for item 37 and the lowest
percentage for the option disagree is 16.7%. Tlghdst percentage for the option
undecided is 33.3% and the lowest is 10.0%. Thedsigpercentage for the option agree is
43.3% and the lowest is 3.3%. For the option stisoagree there is only one percentage
and it is for the item 42 and the percentage i%6and for other items the percentage is
0%. As the table indicates the highest percentafdebe responses are for the options
strongly disagree and disagree and this indicdtaisthe 9th grade English teachers have
negative ideas about the items in this category #ed coursebook is low effective
according to 9th grade English teachers in termthefneeds and interests category for

teachers.

A coursebook should meet the students needs dapdcesis of students but a

coursebook should also meet the needs and intefetgtachers to adopt a coursebook.

4.3.5. How effective is the coursebook Breeze 9tarms of aims, grammar teaching,
communicative activities and presentation, needs annterests according to

Teachers?

The coursebook Breeze 9 is low effective accordngth grade English teachers
in general, in other words, the coursebook is |#f@ctive according to the overall mean
score of the aims category, grammar teaching categ@mmunicative activities and
presentation category and needs and interestsocgtebable 4.35 presents the overall

mean scores of the four categories for teachers.

Table 4.35 The overall mean scores of the four caeries for the effectiveness of

Breeze 9 according to 9 th grade high school Engtigeachers
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Descriptive Statistics

N Mean Std. Deviation

Total 30 2.2885].72596

Valid N (listwise) 30

As the table 4.35 indicates the overall mean offthue categories is 2.28 and the
standard deviation is .72596, the overall meanhef four categories indicate that the
coursebook Breeze 9 is low effective accordingdtide high school English teachers in
genereal, in other words, the coursebook is lowatiffe according to teachers in terms of
the overall mean score of the four categories. Ghezall mean for the category regarding
aims is 2.15 and it is low effective accordingdadhers and it is in the last rank among the
four categories. The overall mean for the categamycerning grammar teaching is 2.31
and it is low effective according to teachers andsiin the last rank in terms of the
effectiveness of the coursebook according to teaachée overall mean of the category

based on needs and interests is 2.33 and it igff@etive and it is in the second rank.

The overall mean for the category regarding comugative activities and
presentation is 2.34 and it is low effective anid in the first rank interms of effectiveness
according to teachers. Although the category comegrcommunicative activities and
presentation has the highest overall mean, thesebook is also low effective according to
teachers. In addition to this the overall mean had four categories indicate that the
coursebook Breeze 9 is low effective accordingttogfade high school English teachers.
Table 4.36 presents the overall mean of the fotegraies and the effectiveness of Breeze
9 according to teachers and it also indicates tleeeall mean of per category, ranks and

their effectiveness.

Table 4.36 The effectiveness of Breeze 9 in termistbe the four categories according

to teachers and the effectiveness of per categorgh their ranks

Name of the Rank The overall mean | The overall mean
category for per category | of the four
and the categories and the
effectiveness effectiveness
Communicative 1 2.3439 low effective| 2.2885 low effectivie
activities and
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presentation

Needs and interests

2.3364 low effective

2.2885 low effectivie

Grammar teaching

2.3167 low effective

2.2885 low effectiv

Aims

AIWIN

2.1571 low effective

e
2.2885 low effectivie

Total

2.2885 low effective

2.2885 low effective

As the table indicates the coursebook is low effector per categories according
to teachers and according to the overall mean sifdfes four categories the coursebook is

also low effective according to teachers.

A coursebook should be effective for both teacld students. If a coursebook does not
meet the needs and interests of learners and tsaitten this coursebook may not be the

best material for teachers and students and theitgaoutcome may be negative.

4.4. Results of Teacher and Student Questionnaires

In this part the results of aims category, gramntaaching category,
communicative activities and its presentation catggand the needs and interests of
students and teachers categories which are designéte evaluation of Breeze 9 the 9th
grade English coursebook are presented. In othedsyahe results of the teacher
guestionnaire and student questionnaire are compare

4.4.1. How effective is the coursebook Breeze 9terms of its aims according to

teachers and students?

The results of the teacher questionnaire indida# the coursebook Breeze 9 is
low effective according to 9th grade English teasha terms of the category based on
aims but the results of the student questionnaideate that the coursebook Breeze 9 is
high effective according to 9th grade high schaotlents in terms of the category based
on aims. Table 4.37 presents the overall mean sadréhe the category concerning aims

for teachers and students.

Table 4.37 The Overall Mean Scores of 9th Graderiglish Teachers and Students

for the Effectiveness of Breeze 9 in terms of theids Category

Descriptive Statistics For Teachers Descriptive Statistics For Students
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Std.
N L N .
Mean Deviation Mean Std. Deviation
Aims 30 2.1571 | .90144 Aims 135 3.5007 | .79434
Valid N (listwise) 30 Valid N (listwise) | 135

As the table indicates the overall mean of teacher®.15 for the category
concerning aims and the overall mean of studen&56 for the the category regarding
aims, as the overall mean scores indicate the bvasan of students is higher than the
overall mean score of teachers and this indicdtas the coursebook Breeze 9 is high
effective according to 9th grade high school stislémut the coursebook Breeze 9 is low
effective according to 9th grade high school Efgtesachers. The coursebook Breeze 9 is
low effective according to teachers and among foategories the rank of the aims
category for teachers is the last rank but for extisl the coursebook Breeze 9 is high
effective and the rank for this category among foategories is the first rank. Table 4.37
presents the overall mean, rank and the effectsgenéthe coursebook Breeze 9 in terms

of the category concerning aims for teachers amdestts.

Table 4.38 The effectiveness of Breeze 9 in termistbe the aims category according

to teachers and students and the effectiveness adrpategories with their ranks

Name of the category Rank The overall mean of the
category and the
effectiveness

Aims category for teachers 4 2.1571- low effective

Aims category for students 1 3.5007- high effective

As the table indicates the overall mean for theaiveness of the category based
on aims is 2.15 according to teachers, it is inldiserank and in terms of effectiveness this
category is low effective according to teachersilfestable indicates the overall mean for
the effectiveness of the category concerning aonstudents is 3.50, it is in the first rank
among four categories according to students ang ihigh effective. Although the
coursebook is high effective according to studentserms of the category concerning
aims, the coursebook is low effective accordingstodents in terms of the category

involving aims.
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The aims of the teachers and students should revhatch but instead the teachers
and the students should determine the aims of dlnese together and then they should

choose the coursebook together to reach the detednaims.

4.4.2. How effective is the coursebook Breeze 9tarms of grammar teaching

according to teachers and students?

The results of the teacher questionnaire for theegoay regaarding grammar
teaching indicate that the coursebook Breeze @wselfffective according to 9th grade high
school English teachers and the results of theestuduestionnaire indicate that the
coursebook Breeze 9 is moderate effective in teothe category based on grammar
teaching according to 9th grade high school stigdérable 4.39 presents the overall mean

scores of grammar teaching category for teachets@ments.

Table 4.39 The Overall Mean Scores of 9th Graderiglish Teachers and Students

for the Effectiveness of Breeze 9 in terms of Gramar Teaching Category

Descriptive Statistics For Teachers Descriptive Statistics For Students
Std. Std.
N L N e
Mean Deviation Mean Deviation
Grammar teaching | 30 2.3167 | .76658 Grammar teaching 135 3.3726 | .65443
Valid N (listwise) 30 Valid N (listwise) 135

As the table indicates the overall mean for thegaty regarding grammar teaching
according to 9th grade high school English teach®r2.31 and the overall mean of
students for this category is 3.37 and this indsdhat the overall mean of students for the
category involving grammar teaching is higher ttia@ overall mean of teachers for the
category based on grammar teaching. According eradlvmean scores of teachers and
students, the coursebook Breeze 9 is low effeativeerms of the category concerning
grammar teaching according to 9th grade high scBaglish teachers and the coursebook
Breeze 9 is moderate effective in terms of the gmte based on grammar teaching

according to 9th grade high school students.

The rank of the category involving grammar teachsngnked as the third in terms

of its effectiveness among four categories for hees and it is low effective but the rank
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of the category involving grammar teaching is rahks the last for students among four
categories in terms of its effectiveness and maderate effective. Although the rank of
the category regarding grammar teaching is ranketthe last rank according to students,
the coursebook is moderate effective for studentserms of the category concerning

grammar teaching.
Table 4.40 presents the overall mean, rank aneffieetiveness of the coursebook

Breeze 9 in terms of the category regarding gramesanhing for teachers and students

Table 4.40 The effectiveness of Breeze 9 in termisgszammar teaching category

according to teachers and students and the effecémess of per categories with their

ranks
Name of the category Rank The overall mean of the
category and the
effectiveness
Grammar teaching 3 2.3167 low effective
category for teachers
Grammar teaching 4 3.3726 moderate effective
category for students

As the table indicates the overall mean of thegmteinvolving grammar teaching
according to 9th grade high school English teactse®s31 and it is low effective and it is
ranked as the third according to teachers. Theatlverean of the category involving
grammar teaching for students is 3.37 and it is emateé effective in terms of its
effectiveness and it is ranked as the last amoungdategories according to students. The
rank of the category involving grammar teaching nges for students and teachers.
Although the rank of the category involving gramnt@aching is ranked as the last for
students, for teachers it is ranked as the thicdtha coursebook Breeze 9 is low effective

in terms of this category for teachers and it iglarate effective for students.

As the results indicate the coursebook is effedivestudents in terms of grammar
teaching but the coursebook is not effective ilmsergrammar teaching according to
teachers. The students should not think that lagglearning means learning grammar or
they should not think that a coursebook should aniglude activities for grammar
teaching but instead they should seek for the etasks that presents communicative

activities that integrates grammar teaching.
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4.4.3. How effective is the coursebook Breeze 9terms of communicative activities

and its presentation according to teachers and sthts?

As the results indicate the coursebook Breeze |Bwseffective according to 9th
grade high school English teachers and the couckeBoeeze 9 is moderate effective
according to 9th grade high school students in deroh the category based on
communicative activities and presentation. Tab{el fresents the overall mean scores of

the category involving communicative activities atsdpresentation.

Table 4.41The Overall Mean Scores of 9th Grade English Teaers and Students
for the Effectiveness of Breeze 9 in terms of theategory regarding communicative
activities and presentation

Descriptive Statistics For Teachers Descriptive Statistics For Students
Std. Std.
N - N -
Mean Deviation Mean Deviation

Communicative Communicative
activities  and 30 | 23439 | .71376 activities and 135 | 3.4070 | .72148
presentation presentation
Valid N (listwise) 30 Valid N (listwise) 135

As the table indicates the overall mean for thegaty concerning communicative
activities and presentation is 2.34 according tod@ade high school English teachers and
the overall mean for the category based on commtine activities and presentation is
3.40 for 9th grade high school students. The olvarsdan scores indicate that the
coursebook Breeze 9 is low effective in terms & tategory regarding communicative
activities and its presentation according to 9thdgrhigh school English teachers and the
coursebook Breeze 9 is moderate effective in temfsthe category involving
communicative activities and its presentation adicwy to 9th grade high school students.

The rank of the category based on communivativeviges and its presentation
among four categories is ranked as the first adegrtb teachers, in other words, the
overall mean of the category concerning communieadictivities and presentation has the

highest overall mean according to 9th grade Endkstthers but the coursebook is low



101

effective according to teachers in terms of thikegary. Although the category has the
highest overall mean among four categories for hiee; even this category is low

effective according to teachers.

The rank of the category concerning communivadiotvities and its presentation
among four categories is ranked as the third acogrtb students, in other words, the
overall mean of the category involving communioatactivities and presentation has the

third highest overall mean according to 9th graidé kchool students.

Although this category has the third highest overedan among four categories for
students, the coursebook is moderate effective rditgp to students in terms of this
category. The coursebook is low effective accordmgeachers though it has the highest
overall mean among four categories for teacherbleTd.42 presents the overall mean,
rank and the effectiveness of the coursebook Br@ereterms of the category regarding

communicative activities and presentation for teasland students

Table 4.42 The effectiveness of Breeze 9 in termsacmmmunicative activities and
presentation category according to teachers and slients and the effectiveness of per

categories with their ranks

Name of the category Rank The overall mean of the
category and the
effectiveness

Communicative activities 1 2 3439 low effective

and presentation category
for teachers

Communicative activities 3
and presentation category
for students

3.4070 moderate effective

As the table indicates the rank of the categorethasn communicative activities
and presentation among four categories for teadheemnked as the first and the mean is
2.34, the overall mean indicates that the courdelm&ow effective according to teachers
in terms of this category, the rank of communiaatactivities and presentation category
among four categories for students is ranked asghilet and the mean is 3.40, the overall
mean indicate that the coursebook is moderateteféeaccording to 9th grade students in
terms of this category.
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Coursebooks should present activities that wilseacommunication in the
classroom. The teachers should choose the courdseboat will raise communication in
the classroom so that authentic language learnimngraments can be created in the
classrooms. As the results indicate the coursebsaktoes not present communicative
activities according to teachers so that the teacheay not create a communicative

environment with the chosen coursebook.

4.4.4. How effective is the coursebook Breeze 9terms of needs and interests of

students and teachers?

The results of the category based on needs an@gshiedicate that the coursebook
Breeze 9 is low effective in terms of the needs imeresets of 9th grade high school
English teachers and the coursebook Breeze 9 Is dffgctive in terms of the category
involving needs and interests of 9th grade higfiosl students. Table 4.43 presents the
overall mean scores of the category concerning needl interests for teachers and
students.

Table 4.43 The Overall Mean Scores of 9th Graderiglish Teachers and Students

for the Effectiveness of Breeze 9 in terms of Needsd Interests Category

Descriptive Statistics For Teachers Descriptive Statistics For Students
Std. Std.
N . N .
Mean Deviation Mean Deviation
Needs and Needs and
interests 30 2.3364 .83119 interests 135 3.4453 .81078
Valid N (listwise) 30 Valid N (listwise) 135

As the table indicates the overall mean for theegaty regarding needs and
interests is 2.33 according to 9th grade Engligdthiers and the overall mean for the
category concerning needs and interests is 3.44rdiog to 9th grade high school
students. The overall mean of the category invglvieeds and interests indicates that the
coursebook Breeze 9 is low effective in terms a$ ttategory according to 9th grade
English teachers and the overall mean of the cayegegarding needs and interests

indicates that the coursebook Breeze 9 is higlcedke in terms of this category according
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to 9th grade high school students. The overall neéahe category concerning needs and

interests for students is higher than the ovenatn of teachers for this category.

The rank of the category based on needs and itdei®ganked as the second
among four categories for 9th grade English teached the rank for the effectiveness of
Breeze 9 in terms of the category concerning naedsinterests for 9th grade high school
students is also ranked as the second. Althoughkaétegory involving needs and interests
has the second rank among four categories in ta&intbe effectiveness of Breeze 9
according to 9th grade high school students andigntpachers, the coursebook Breeze 9
is low effective in terms of the category basedneeds and interests according to 9th
grade high school English teachers and the couokeBmeeze 9 is high effective in terms
of the category regarding needs and interests dicgpto 9th grade high school students.
In other words the two groups share the same ranterms of effectiveness but the
coursebook is low effective for teachers and thersebook is high effective for students
in terms of the category concerning needs andastercategory.

The needs and interests of teachers and learnerbecaetermined together. The
teachers can determine what they need from a dmowkeand the teachers can also
determine what the students need from a coursebodkat a common pathway can be
found in adapting a coursebook. If the students teadhers can not find the needs and

interests in a coursebook later on the studentiseoteachers can be demotivated.
Table 4.44 presents the the overall mean, rank thedeffectiveness of the

coursebook Breeze 9 in terms of needs and intecatggory for teachers and students.

Table 4.44 The effectiveness of Breeze 9 in termsreeds and interests category

according to teachers and students and the effecémess of per categories with their

ranks
Name of the category Rank The overall mean of the
category and the
effectiveness
Needs ~ and  interests 2 2.3364 low effective
category for teachers
Needs — and interests 2 3.4453 high effective
category for students
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As the table indicates the overall mean of thegmteinvolving needs and interests
for 9th grade students is higher than the overa&dmof 9th grade high school English
teachers. Although the category concerning needsrdarsts have the same rank among
four categories in terms of effectiveness, the selwok is low effective according to

teachers and the coursebook is high effective doogto students.

4.4.5. How effective is the coursebook Breeze 9terms of aims, grammar teaching,
communicative activities and presentation and needsnd interests categories

according to students and teachers?

The overall mean scores of the four categoriesatdithat the coursebook Breeze
9 is low effective in general according to 9th grdehglish teachers, in other words, the

coursebook is low effective in terms of four categ® according to teachers.

The overall mean scores of the four categoriecatdithat the coursebook Breeze
9 is high effective in general according to 9thdgrdnigh school students, in other words,
the coursebook is high effective in terms of foategories according to students. Table
4.45 presents the overal mean scores of the fogeaes according to teachers and

students.

Table 4.45 The overall mean scores of the four eories for the effectiveness of
Breeze 9 according to 9 th grade high school Endghigeachers and students

Descriptive Statistics For Teachers Descriptive Statistics For Students
Std. Std.
N L N L
Mean Deviation Mean Deviation
Total 30 2.2885 | .72596 Total 135 3.4314 | .64720
Valid N (listwise) 30 Valid N (listwise) 135

As the table indicates the overall mean is 2.28Hereffectiveness of Breeze 9 in
terms of the four categories according to 9th gi@dl school English teachers and as the
table indicates the overall mean is 3.43 for tHfeotiveness of Breeze 9 in terms of the
four categories according to 9th grade high scstadents. The overall mean of the four
categories indicates that the coursebook is loecéffe in general according to 9th grade

English teachers and the coursebook is high eWfieati general according to students.
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The overall mean of the four categories accordmmgetchers is lower than the
overall mean of the students in terms of four oateg and this indicates that the
coursebook is low effective for teachers in genbralthe coursebook is high effective for
students in general. The coursebook is low effectivterms of aims category, grammar
teaching category, communicative activities and@néation category, needs and interests
category according to 9th grade high school Engksithers and the coursebook is also

low effective in general according to teachers.

As the results indicate the coursebook is low ¢ffecin general according to
teachers and this indicates that the teachers hagative ideas about the coursebook,
coursebooks are seen as the best materials iningaglianguage for many reasons but to
get the maximum benefit from a coursebook the tet@cbhould adapt the right coursebook
that will meet the needs of teachers and leariféns.wrong adoption of a coursebook may

cause unsuccessful language teaching and learning.

Although the coursebook is low effective in ternisper category and in general
according to teachers, the coursebook is high tfeecin terms of the categories
concerning aims and needs and interests and thieelmok is moderate effective in terms
of the categories involving communicative acti\stiend grammar teaching according to
9th grade high school students. Furthermore, thesebook is high effective in general
according to students. The rank for the effectigenef the coursebook among categories
indicate difference. The category concerning aimsranked as the last among four
categories for the effectiveness of the coursebactording to teachers, the category
involving grammar teaching is ranked as the thirdoag four categories for the
effectiveness of the coursebook according to teachéhe category regarding
communicative activities and presentation is rankedhe first among four categories for
the effectiveness of the coursebook according &chers and the category concerning
needs and interests is ranked as the second aimangategories for the effectiveness of
the coursebook according to teachers. Accordingttmlents the ranking among four
categories indicate difference and the categorgdas aims is ranked as the first among
four categories for the effectiveness of the cdurs& according to students, the category
concerning grammar teaching is ranked as the lasbtng four categories for the
effectiveness of the coursebook according to stisderthe category regarding

communicative activities and presentation is rankedhe third among four categories for
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the effectiveness of the coursebook according udestts and the category conccerning
needs and interests is ranked as the second almangategories for the effectiveness of

the coursebook according to students.

Although the ranking changes among four categdaeseachers, the coursebook
is low effective in terms of per category and imegel according to 9th grade English
teachers. Table 4.46 presents the the overall mké#re four categories for teachers and
students and the effectiveness of Breeze 9 acaptdirieachers and students and it also

indicates the overeall mean of per category, ramkktheir effectiveness.

Table 4.46 The overall mean of the four categoridsr teachers and students and the
effectiveness of Breeze 9 according to teachers astldents and the overall mean of

per category, ranks and their effectiveness accondg to teachers and students

Name of the category The overall mean of the
Rank category and the
effectiveness
Aims category for teachers 4 2.1571- low effective
Aims category for students 1 3.5007- high effective
Grammar teaching category
for teachers 3 2.3167 low effective
Grammar teaching category
for students 4 3.3726 moderate effective
Communicative activities and
presentation category for 1 2.3439 low effective
teachers
Communicative activities and
presentation category for 3 3.4070 moderate effective
students
Needs and interests category
for teachers 2 2.3364 IOW effeC'[ive
Needs and interests category
for Students 2 3.4453 h|gh effective
Total for teachers - 2.2885 low effective
Total for students - 3.4314 high effective

As the table indicates the coursebook Breeze 8wvsdffective according to 9th
grade high school teachers in general but the ebok Breeze 9 is high effective

according to 9th grade high school students in igéne

4.5. Indipendent Sample T-Test Results for Students
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In this part Independent Sample T-test resultdwafents is presented. T-test results
aim to determine whether there is a differencehim ¢ffectiveness of Breeze 9 for per
category or not in terms of 9th grade high sclatotlents’ gender. In other words T test
results aim to find whether the effectiveness ef ¢bursebook for per category change or

does not change according to 9th grade high sdtodénts’ gender.

4.5.1. Is there a difference in the effectivenes$ @reeze 9 for aims category in terms

of students’ gender?

The results indicate that there is not a differendbe effectiveness of Breeze 9 for
aims category in terms of 9th grade high schaalestits’ gender. The coursebook Breeze
9 is high effective according to 9th grade high aathstudents in terms of the aims
category and the results of T-test indicate thateths not a significant difference between
the two groups. Table 4.47 presents the T-tesiteefr the effectiveness of Breeze 9 for

aims category in terms of students’ gender.

As the table 4.48 indicates there are 77 femalecgaants and 58 male participant
and total there are 135 participants in the stude mean of female students for the
effectiveness of Breeze 9 in terms of aims categoB/56 and the mean of male students
for the effectiveness of Breeze 9 in terms of agategory is 3.41 and the means of the
both groups are close to one another. As the segiltLevene’s test for equality of
variances indicate the variability in the two grewgre the same, the variability in the two

groups is not significantly different>@.05. In other words sig. (p): .8#¥05 and the
group is homogeneous. As the table indicates tisemet a difference in the effectiveness

of Breeze 9 for aims category in terms of studegender, p0.05 and there is not a

significant difference between the two groups. timeo words, sig, (p): .2%8.05 and there

is not a significant difference between the groups.

Table 4.47 T-test results for the effectiveness Bfreeze 9 for aims category in terms of
students’ gender

Group Statistics

Gender N Mean Std. Deviation | Std. Error Mean
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Aims

Female

Male

77

58

3.5688

3.4103

77124

.82200

.08789

.10793

Independent Samples Test

Levene's Test for

Equality of Variances

t-test for Equality of Means

95% Confidence Interval
Sig. (2- Mean Std. Error of the Difference
F Sig. T df tailed) | Difference Difference Lower Upper
Aims Equal variances
.048 .827 1.149 133].253 .15849 13794 -.11436|.43133
assumed
Equal variances
1.139|118.558|.257 .15849 .13919 -.11714].43411
not assumed

4.5.2. Is there a difference in the effectivenes$ @reeze 9 for grammar teaching

category in terms of students’ gender?

The results indicate that there is not a differandhe effectiveness of Breeze 9 for

grammar teaching category in terms of 9th gradd Ischool students’ gender. The

coursebook Breeze 9 is moderate effective accondirijh grade high school students in

terms of grammar teaching category and the resiili&test indicate that there is not a

significant difference between the two groups. €ahU8 presents the T-test results for the

effectiveness of Breeze 9 for grammar teachinggoaein terms of students’ gender.

Table 4.48 T-test results for the effectiveness Bireeze 9 for grammar teaching

category in terms of students’ gender

Group Statistics

Gender N Mean Std. Deviation | Std. Error Mean
Grammar teaching Female 77 3.4130(.59213 .06748
Male 58 3.3190/.73089 .09597

Independent Samples Test
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Levene's Test for
Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2- Mean Std. Error Difference
F Sig. T Df tailed) | Difference | Difference Lower Upper
dilbilgisiogretimi Equal variances
1.803].182 .825 133].411 .09402 11392 -.13130(.31934
assumed
Equal variances
.801]107.573|.425 .09402 11732 -.13854|.32658
not assumed

As the table indicates there are 77 female padntgpand 58 male participant and
total there are 135 participants in the study. Thean of female students for the
effectiveness of Breeze 9 in terms of grammar tegcbategory is 3.41 and the mean of
male students for the effectiveness of Breeze t@rims of grammar teaching category is
3.31 and the means of the both groups are closad@nother. As the results of Levene’s

test for equality of variances indicate the vatigbin the two groups are the same, the

variability in the two groups is not significanttijfferent, 0.05. In other words, sig. (p):

.1820.05 and the group is homogeneous. As the tableates there is not a difference in
the effectiveness of Breeze 9 for grammar teachatggory in terms of students’ gender,

p20.05 and there is not a significant difference leetvthe two groups. In other words, sig.

(p): .4120.05 and there is not a significant difference leemthe groups.

4.5.3. Is there a difference in the effectivenes$ @reeze 9 for communicative

activities and presentation category in terms oftadents’ gender?

The results indicate that there is not a differendbe effectiveness of Breeze 9 for
communicative activities and presentation categorterms of 9th grade high school
students’ gender. The coursebook Breeze 9 is mtmdefective according to 9th grade
high school students in terms of communicativevdss and presentation category and
the results of T-test indicate that there is ndignificant difference between the two
groups. Table 4.49 presents the T-test resultstier effectiveness of Breeze 9 for

communicative activities and presentation categotgrms of students’ gender.
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Table 4.49 T-test results for the effectiveness Bireeze 9 for communicative activities

and presentation category in terms of students’ geter

Group Statistics

Gender N Mean Std. Deviation | Std. Error Mean
Communicative activities and Female 77 3.4170(.70601 .08046
[Presentation Male 58|  3.3938|.74753 09816

Independent Samples Test

Levene's Test for
Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2- Mean Std. Error Difference
F Sig. T df tailed) | Difference | Difference Lower Upper
Communicative Equal
activities and variances .011 917 .184 133(.855 .02312 .12589 -.22589|.27214
presentation assumed
Equal
variances not .182]119.028|.856 .02312 .12692 -.22819|.27443
assumed

As the table indicates there are 77 female padntpand 58 male participant and

total there are 135 participants in the study. Thean of female students for the

effectiveness of Breeze 9 in terms of communicadistivities and presentation category is

3.41 and the mean of male students for the effecdss of Breeze 9 in terms of

communicative activities and presentation categer.39 and the means of the both

groups are close to one another. As the resultewéne’s test for equality of variances

indicate the variability in the two groups are #ame, the variability in the two groups is

not significantly different, ¥0.05. In other words, sig. (p): .2IX05 and the group is

homogeneous.

As the table indicates there is not a differencéha effectiveness of Breeze 9 for

communicative activities and presentation categorierms of students’ genderz(o05
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and there is not a significant difference betwdenttvo groups. In other words, sig. (p):

.85%0.05 and there is not a significant difference leemvthe groups.

4.5.4. Is there a difference in the effectivenes$ @reeze 9 for needs and interests

category in terms of students’ gender?

The results indicate that there is not a differandhe effectiveness of Breeze 9 for

the needs and interests category in terms of d@dtde high school students’ gender. The

coursebook Breeze 9 is high effective accordingtbograde high school students in terms

of the needs and interests category and the restilistest indicate that there is not a

significant difference between the two groups. €ahb0 presents the T-test results for the

effectiveness of Breeze 9 for the needs and isteegegory in terms of students’ gender.

Table 4.50 T-test results for the effectiveness Bfreeze 9 for needs and interests

category in terms of students’ gender

Group Statistics

Gender N Mean Std. Deviation | Std. Error Mean
Needs and interests Female 77 3.5108(.71901 .08194
Male 58 3.3582(.91791 .12053

Independent Samples Test

Levene's Test for

Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2- Mean Std. Error Difference
F Sig. t df tailed) | Difference | Difference Lower Upper
Needs and Equal variances
] 6.364/.013 1.083 133].281 .15258 .14087 -.12606(.43123
interests assumed
Equal variances
1.047|105.037].298 .15258 .14574 -.13639(.44156
not assumed

total there are 135 participants in the study.

As the table indicates there are 77 female paditgpand 58 male participants and
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The mean of female students for the effectivené8saeeze 9 in terms of needs and
interests category is 3.51 and the mean of matkests for the effectiveness of Breeze 9 in

terms of needs and interests category is 3.35hdAsdsults of Levene’s test for equality of

variances indicate the variability in two groupsi@ the same,<f.05, in other words sig.

(p). 0.130.05. Although p0.05 for Levene’s test for equality, as the equaiances not
assumed row indicates there is not a differenabeéneffectiveness of Breeze 9 for needs

and interests category in terms of students’ ger@6.05 and there is not a significant

difference between the two groups. In other wosig, (p): .2980.05 and there is not a

significant difference between the groups.

4.5.5. Is there a difference in the effectivenes$ ®@reeze 9 for the aims, grammar
teaching, communicative activities and presentatiomeeds and interests categories in

terms of students’ gender?

The results indicate that there is not a differendbe effectiveness of Breeze 9 for
the four categories in terms of 9th grade highost students’ gender. The coursebook
Breeze 9 is high effective according to 9th graih lschool students in terms of the four
categories and the results of T-test indicate thate is not a significant difference
between the two groups. In other words the courdelis high effective in general
according to students and there is no differendhereffectiveness of Breeze 9 for the four
categories in terms of students’ gender. Table 4fkents the T-test results for the

effectiveness of Breeze 9 for the four categoneteims of students’ gender.

Table 4.51 T-test results for the effectiveness Bfeeze 9 for the four categories in
terms of students’ gender

Group Statistics

Gender N Mean Std. Deviation | Std. Error Mean
Total Female 77 3.4774(.61422 .07000
Male 58 3.3703(.68922 .09050

Independent Samples Test
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Levene's Test for
Equality of
Variances t-test for Equality of Means
Total
95% Confidence Interval
Sig. (2- Mean Std. Error of the Difference
F Sig. T Df tailed) | Difference | Difference Lower Upper
total Equal variances
assumed .690 .408 951 133/.343 .10705 .11256 -.11559|.32970
Equal variances
.936/114.788|.351 .10705 11441 -.11957|.33368
not assumed

As the table indicates there are 77 female padntgpand 58 male participant and
total there are 135 participants in the study. Thean of female students for the
effectiveness of Breeze 9 in terms of the four gaties is 3.47 and the mean of male
students for the effectiveness of Breeze 9 in teoimthe four categories is 3.37 and the
means of the both groups are close to one anoftsthe results of Levene’s test for
equality of variances indicate the variability irettwo groups are the same, the variability
in the two groups is not significantly differen0p05. In other words, sig. (p): .4IB05
and the group is homogeneous. As the table indictitere is not a difference in the
effectiveness of Breeze 9 for the four categometerms of students’ gender(0p05 and

there is not a significant difference between the groups.

In other words, sig. (p): .348.05 and there is not a significant difference leemv
the groups.

4.6. One-Way ANOVA Test Results for Teachers

In this part One Way ANOVA test results for teachetll be presented. There are
five experience groups for teachers in the studig @xperience groups for teachers are; 1-
5 year experience group, 6-10 year experience grblyl5 year experience group, 16-20
year experince group and 21 year and beyond experigroup and the study tries to find

out whether there is a difference in the effectesmnof the coursebook Breeze 9 for the
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aims category, grammar teaching category, commtivgcactivities and presentation

category, needs and intersts category in termsaghiers’ experience.

4.6.1. Is there a difference in the effectivenes$ the coursebook Breeze 9 for the aims

category in terms of 9th grade high school Englisteachers’ experince?

The results indicate that there is not a significhfierence among the groups in the
effectiveness of the coursebook Breeze 9 for thmes aategory. In other words there is not
a significant difference in the effectiveness oé ttoursebook for the aims category in
terms of teachers’ experience. The coursebook Brées low effective in terms of the
aims category according to teachers and ANOVA itestlts indicate that there is not a
significant difference in the effectiveness of ttmursebook for aims category in terms of
9th grade English teachers’ experience. Table gré2ents the ANOVA test results for
the effectiveness of the coursebook for the aintegoaty in terms of 9th grade English

teachers’ Experience.

Table 4.52 ANOVA test results for the effectivenessf the coursebook for the aims

category in terms of 9th grade English teacherg€xperience

Test of Homogeneity of Variances

Aims
Levene Statistic dfl df2 Sig.
2.025 4 25|.122
ANOVA
Aims
Sum of Squares df Mean Square F Sig.

Between Groups 2.229 41.557 .653 .630
\Within Groups 21.336 25].853
Total 23.565 29

As the result of Levene’s test of homogeneity afaraces indicate the variability in
the five groups are the same, the variability i filke groups is not significantly different,

p20.05. In other words, sig. (p): .1#R05 and the group is homogeneous. As the ANOVA
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test results indicate there is not a significarffedence for the effectiveness of the
coursebook for the aims category in terms of Qtade English teachers’ experience,

p20.05 and there is not a significant differencegtimer words, sig: (p) .630.05 and there

is not a significant difference for the effectivesef the coursebook for the aims category

in terms of teachers’ experience.

4.6.2. Is there a difference in the effectivenes$thie coursebook Breeze 9 for
grammar teaching category in terms of 9th gradeilgh school English teachers’

experince?

The results indicate that there is not a significhfierence among the groups in the
effectiveness of the coursebook Breeze 9 for granteaching category. In other words
there is not a significant difference in the effeshess of the coursebook for grammar
teaching category in terms of teachers’ experiefitee coursebook Breeze 9 is low
effective in terms of grammar teaching categoryoetiog to teachers and ANOVA test
results indicate that there is not a significantfedence in the effectiveness of the
coursebook for grammar teaching category in terfns9h grade English teachers’
experience. Table 4.53 presents the ANOVA testltedor the effectiveness of the
coursebook for grammar teaching category in terins9h grade English teachers’

Experience.

Table 4.53 ANOVA test results for the effectivenessf the coursebook for grammar

teaching category in terms of 9th grade Englishetachers’ experience

Test of Homogeneity of Variances

Grammar teaching

Levene Statistic Dfl1 df2 Sig.
1.018 4 25].417

ANOVA

Grammar teaching
Sum of Squares df Mean Square F Sig.

Between Groups .549 41.137 .208 .932
Within Groups 16.493 25].660
Total 17.042 29
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As the result of Levene’s test of homogeneity afaraces indicate the variability in

the five groups are the same, the variability im filke groups is not significantly different,

p20.05.

In other words, sig. (p): .4203.05 and the group is homogeneous. As the ANOVA

test results indicate there is not a significarffedence for the effectiveness of the

coursebook for grammar teaching category in terins9h grade English teachers’

experience, 3.05 and there is not a significant difference,other words, sig: (p),

9320.05 and there is not a significant difference tfoe effectiveness of the coursebook

for grammar teaching category in terms of teachexperience.

4.6.3. Is there a difference in the effectivenes$thie coursebook Breeze 9 for
communicative activities and presentation categorin terms of 9th grade high

school English teachers’ experince?

The results indicate that there is not a significhfierence among the groups in the
effectiveness of the coursebook Breeze 9 for conicative activities and presentation
category. In other words there is not a significdifference in the effectiveness of the
coursebook for communicative activities and pres@m category in terms of teachers’
experience. The coursebook Breeze 9 is low effectiterms of communicative activities
and presentation category according to teacher@\BI@NVA test results indicate that there
is not a significant difference in the effectivemad the coursebook for communicative
activities and presentation category in terms ¢ @rade English teachers’ experience.
Table 4.54 presents the ANOVA test results for éffectiveness of the coursebook for
communicative activities and presentation categoryterms of 9th grade English

teachers’ Experience.

Table 4.54 ANOVA test results for the effectivenessf the coursebook for
communicative activities and presentation categorin terms of 9th grade English

teachers’ experience

Test of Homogeneity of Variances
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Communicative

activities and

presentation

Levene Statistic dfl Df2 Sig.

572 4 25|.686

ANOVA
Communicative
activities and
presentation
Sum of Squares Df Mean Square F Sig.

Between Groups 438 41.109 191 941
\Within Groups 14.336 25].573
Total 14.774 29

As the result of Levene’s test of homogeneity afareces indicate the variability in
the five groups are the same, the variability im filke groups is not significantly different,
p20.05. In other words, sig. (p): .68605 and the group is homogeneous. As the ANOVA
test results indicate there is not a significarffedence for the effectiveness of the
coursebook for communicative activities and prest#ont category in terms of 9th grade

English teachers’ experience;0p05 and there is not a significant difference,other

words, sig: (p), 94D.05 and there is not a significant difference tfoee effectiveness of

the coursebook for communicative activities andsen¢ation category in terms of

teachers’ experience.

4.6.4. Is there a difference in the effectivenes$ the coursebook Breeze 9 for needs

and interests category in terms of 9th grade highchool English teachers’ experince?

The results indicate that there is not a significhfierence among the groups in the
effectiveness of the coursebook Breeze 9 for needsinterests category. In other words
there is not a significant difference in the effeebess of the coursebook for needs and

interests category in terms of teachers’ experience

The coursebook Breeze 9 is low effective in terrhaeeds and interests category
according to teachers and ANOVA test results indidhat there is not a significant

difference in the effectiveness of the coursebawknkeds and interests category in terms
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of 9th grade English teachers’ experience. Td® presents the ANOVA test results
for the effectiveness of the coursebook for neeus iaterests category in terms of 9th

grade English teachers’ Experience.

Table 4.55 ANOVA test results for the effectivenessf the coursebook for needs and

interests category in terms of 9th grade Englisteachers’ experience

Test of Homogeneity of Variances

ihtiyacveilgialanlari

Levene Statistic dfl df2 Sig.
.814 4 25].528
ANOVA
ihtiyacveilgialanlari
Sum of Squares df Mean Square F Sig.

Between Groups .950 41.237 311 .868
\Within Groups 19.086 25].763
Total 20.036 29

As the result of Levene’s test of homogeneity afareces indicate the variability in

the five groups are the same, the variability im filke groups is not significantly different,
p20.05. In other words, sig. (p): .5%B05 and the group is homogeneous. As the ANOVA

test results indicate there is not a significarffedence for the effectiveness of the

coursebook for needs and interests category instarin 9th grade English teachers’
experience, 3.05 and there is not a significant difference,other words, sig: (p),

8680.05 and there is not a significant difference tfoe effectiveness of the coursebook

for needs and interests category in terms of teathgperience.

4.6.5. Is there a difference in the effectivenes$ e coursebook Breeze 9 for the aims,
grammar teaching, communicative activities and presntation and needs and interests

categories in terms of 9th grade high school Enigh teachers’ experince?

The results indicate that there is not a significhfierence among the groups in the
effectiveness of the coursebook Breeze 9 for agnammar teaching, communicative
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activities and presentation and needs and intecas¢gjories. In other words there is not a
significant difference in the effectiveness of twursebook for aims, grammar teaching,
communicative activities and presentation and neakinterests categories in terms of

teachers’ experience.

The coursebook Breeze 9 is low effective in termhsims, grammar teaching,
communicative activities and presentation, needsirsterests categories in total according
to teachers and ANOVA test results indicate thatdhs not a significant difference in the
effectiveness of the coursebook for the four caiegoin terms of 9th grade English
teachers’ experience. Table 4.56 presents the AN@&Aresults for the effectiveness of
the coursebook for aims, grammar teaching, comnating activities and presentation and

needs and interests categories in total in term@tbf grade English teachers’ Experience.

Table 4.56 ANOVA test results for the effectivenessf the coursebook for aims,
grammar teaching, communicative activities and presntation, needs and interests
categories in terms of 9th grade English teachérexperience

Test of Homogeneity of Variances

T
Levene Statistic dfl df2 Sig.
.962 4 25|.446
ANOVA
t
Sum of Squares Df Mean Square F Sig.
Between Groups 466 41.116 197 .938
\Within Groups 14.818 25].593
Total 15.283 29

As the result of Levene’s test of homogeneity afareces indicate the variability in

the five groups are the same, the variability i filke groups is not significantly different,
p20.05. In other words, sig. (p): .44605 and the group is homogeneous. As the ANOVA

test results indicate there is not a significarffedence for the effectiveness of the

coursebook for aims, grammar teaching, communieaitivities and needs and interests
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categories in terms of 9th grade English teacleserience, §0.05 and there is not a

significant difference, in other words, sig: (p)380.05 and there is not a significant

difference for the effectiveness of the coursebimokeeds and interests category in terms
of teachers’ experience.

4.7. Results of Open-ended Questions for Teachers

In this section the results of open-ended question®th grade English teachers
are presented. In open-ended questions sectioa dinerfour questions, every category has
one question and from this questions the reseagdtaqualitative data for the study.

4.7.1. Results of Open-ended Questions for Aims Gagory

The results of open-ended questions for aims cagegdicate that the coursebook
Breeze 9 is not the right coursebook to reach #terthined aims and it does not match
with the aims of teachers and students. Of the tyvéour teachers indicated that the
coursebook is not suitable to manage the aimsuafestts and teachers and they claimed

that the coursebook is beyond the levels of thanents.

Of the seventeen teachers indicated that the ebook is not suitable to the levels
of the students, the book does not match with ¢hel$ of the students and they claimed
that the topics and activities in the courseboak tagher than the levels of the students.
The levels of the students is a problem accordintgachers and they also stated that the
coursebook has too many topics to cover and thehéea claimed that it is difficult for
them to cover all these topics in one year witk &mglish class hour.

The results also indicated that the teachers tthiak the sequencing of the topics
that have to be covered are too complex to covengans that the coursebook is not well
organised in terms of the lay out of the coursebddle teachers recommended that the
coursebook must be revised to match with the aiinteazhers and students by taking into
consideration the levels of the students and thtegmmended that the weekly course hour

must be doubled to cover the determined topics.

In short the results of open ended questions itelicthat the coursebook does not
match with the aims of teachers and studens andetteés of the students is the biggest
problem to accomplish the determined aims.
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4.7.2. Results of Open-ended Questions for Grammdieaching Category

Results of open-ended questions for grammar tegatategory indicated that the
coursebook Breeze 9 is not effective in terms @ihgnar teaching. Of the twenty one
teachers indicated that the coursebook is ineffedti terms of grammar teaching and they
claimed that the grammar tasks in the courseboelkigher than the levels of the students
and they indicated that the grammar tasks in oneana too much but the activities for
these grammar tasks are not enough. One teacherogavexample and she indicated that
the coursebook has more than one grammar topiamtaand she wrote that in a unit the

coursebook tries to teach reported speech, passides clauses in one unit.

The teachers recommended that the levels of theéestss must be taken into
consideration and they recommended that the exsréis the given grammar task must be
diversified. In short the teachers think that tlmeirsebook is not effective in terms of
grammar teaching for the tasks are higher thametreds of the students, for the taks in one
unit are too much and for the exercises given fgraammar task is not enough.

4.7.3. Results of Open-ended Questions for Commuaitve Activities and

Presentation

Results of open ended questions for communicatotevies and presentation
category indicated that the Breeze 9 is ineffectivterms of communicative activities and
presentation according to 9th grade English teach@f the twenty two of the teachers
indicated that the coursebook Breeze 9 is ineffedti terms of communicative activities
and presentation. Even some teachers showed mosisititudes towards the
communicative activities and presentation of tharsebook even them claimed that the
activites are too heavy for the levels of the shisleThe teachers also indicated that the
activites in the coursebook for communicative atég do not have equal distribution in
terms of culture, the results indicated that thereebook has much more examples from

the target culture for communicative activities.

The results also indicated that the teachers ttiiakthe communicative activities
are not authentic and interesting for students.ré€kalts also indicated that the coursebook
focuses on grammar too much in one unit and theh&ga claimed that this prevents them

from having communicative activities.
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4.7.4. Results of Open-ended Questions for Needsdanterests Category

Results of open-ended questions for needs ancegtsecategory indicated that the
the coursebook Breeze 9 is ineffective in termshef needs and intersts of students and
teachers. Of the twenty two teachers indicatedttietoursebook is ineffective in terms of
the needs and interests of teachers and studdmse@chers claimed that the coursebook
Breeze 9 is not interesting and they claimed that activities and the tasks in the
coursebook are boring, not suitable to the levélstadents and not authentic activities.
The teachers claimed that the coursebook focusggamnmar too much and they claimed
that this de-motivates their students. The resulecated that the coursebook does not
provide accompanying materials such as a CD. Thehtrs recommended that the
coursebook should have activities and tasks thitbeiinteresting for both teachers and

students and they want accompanying materials.

In addition to this they recommended that the selbook should not only focus on
grammar but also the four skills equally and thegommended that the coursebook should

be flexible and more colorful to attract the studen
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CHAPTER FIVE

CONCLUSIONS

5.1. Introduction

This chapter presents the conclusions and impticatimade for teachers and
students with the light of the results gained frahe study. The conclusions and
implications are presented with the light of theules of teachers and students. The
suggestions for teachers and students and the tiirmE National Education are covered

and the suggestions for further studies are predentthis chapter.
5.2. Conclusions and Implications for Students andleachers

According to Evans and St John (1998) materialsiseel in every field of teaching
and the metarials are the most important toolsefaching.

As Evans and St John (1998) indicate materials kesmy important role in
teaching, this is also acceptable for languagehiegc In language teaching the most
important material is the coursebook. The term fsebook” means, a textbook of which
the teacher and each student has a copy and wkicgh principle to be followed
systematically as the basis for a language cotisegefore from above definition one can
get that a coursebook must have at least beindahlaiin the hand of students and
teachers, and used systematically in a courseudiysind this course refers to an English
course of study (Nemati, 2009, p. 91) As NematO@O0points out coursebooks are very
important tools for language learning both for tes and students. Coursebooks should
meet the needs of students and teachers, accdadi@gnningsworth (1995) coursebooks
are the best tools to achieve the aims and obgsctiliat have been set to achieve the

needs of the learners. 7

All these ideas indicate that coursebooks are waportant in language learning
for students and for teachers and they help stademd teachers to meet the needs and to
achieve the determined objectives. If a studerat acher want to achieve the determined

objectives, they should find the right coursebdukt will meet their needs, so that both the



122

students and teachers must be satisfied with tloeirsebooks to achieve their objectives in
a language course. In this study the aim was terchhe whether the coursebook Breeze 9
is effective or not in terms of aims of the cousah grammar teaching of the coursebook,
communicative activities and presentation of therrsebook, needs and interests of

students and teachers according to 9 th gradedaigbol students and teachers.

The results of the study indicate that the 9 thdgrhigh school students find the
coursebook Breeze 9 high effective in terms of agaiggory and this category is in the
first rank in terms of effectiveness among the feategories. The students find the
coursebook high effective in terms of aims catedury the teachers find the coursebook
low effective in terms of aims category and thisegary is in the last rank among four
categories according to 9 th grade high schoolheac These results indicate that the

coursebook is effective for students but for teaglitds not effective.

The reason why the coursebook is high effectiveftr grade high school students
and the reason why the coursebook is low effedioved th grade high school English
teachers might be that; the students may not knbat whey want in that course or they
may not exactly determine their objectives for toeirse but the teachers may be able to
determine the aims of the course and can understhrther a coursebook can help for a
teacher or a student to reach the determined olgscin that course, because teachers
have the pedagogical knowledge for how to deterrtiieeaims and to reach the aims so
that a teacher can find the right coursebook tahrdhe determined aims better than the
students. This does not mean that teachers shagtbat students in determining the
language course aims and in selecting coursebaakm&tead teachers should be able to
elicit information from students to determine tlmsand in selecting coursebooks.

In a similar study Atay and Kurt (2006) found thatile students found
coursebooks satisfactory, teachers did not find dbersebooks satisfactory and they
concluded the reason might be that the student:didneet or they did not have the
chance to meet better books in their courses ( AtayKurt, 2006, p. 60 cited in Ozdemir,
F.E., 2007, p. 52).

In a smilar study carried out by Giireli (2008)sitaimed to evaluate the 9 th grade
and 10 th grade elementary level English courselmaoked as “New Bridge to Success”
which is published by the MONE and it was evaluatedording to students and teachers

perspectives. In the study carried out by Gured0@) it was assumed that both teachers
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and students were aware of their needs and aimlss, l&vants from an ideal coursebook
and it was found in the study that this coursebmak not suitable for that school in terms

of the language background of learners, needsaofiées and teachers.

As this study indicates sometimes the chosen @ngooursebook from the MONE
cannot help teachers to reach the determined &ntisis study Breeze 9 was also given by
the MONE and it was compulsory to use this courskba language classess but the
teachers were not satisfied with that coursebookg@émeral and also to reach the

determined aims.

However, the students were satisfied with thatrgelook and they thought that
this coursebook is high effective in terms of reaghthe determined aims. Compulsory
language coursebooks give students and teacheyrdittlerfreedom so that some teachers
and some students might think that the given ctuarsles are the best materials ever given
but if they were free to choose the coursebookterlanguage course both teachers and
students can meet many kinds of coursebooks and dae find the right coursebook
together that will be effective for both teachemd atudents in terms of the needed aspects.
Mc Grath (2002, p. 13) makes a citation from Harfi€®91) and Cunningsworth (1995)
and says that if you want to select the courseboak secure way you should try it with
the students and it is desirable where large swdleng term adoptions are involved, when
two or more coursebooks are being considered possible to organise a short term

comparative trial.

As Mc Grath (2002) indicates if a teacher wantsfital the right coursebook
teachers and students should choose the coursébgetker and he indicates that instead
of using one coursebook teachers can try two cbodes to find the right coursebook, but
in our country the language coursebook is compulaad it is given by the MONE and in
chosing the right language coursebook MONE doestaila the opinions of the target
teachers and students so not to involve in theetadeachers and students in choosing the
right coursebook process can be a reason why #uohées think this coursebook is low
effective in general and low effective in terms@hching aims and why the students think

this coursebook is high effective in general arghleffective in terms of reaching aims.

If the teachers make their students aware of wieyt heed and what they exactly
want from a language course and also if the teadigee them freedom to determine what

they want and need from a language course it wilebsy to choose the most effective
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coursebook for a language course and there wona diéeemma as in this study between
teachers and students. For the selection of cooogsbCunningsworth (1995, p: 5) says
that firstly the instructor should identify the @mand objectives of teaching programme,
secondly the instructor should analyse the learr@egrhing situation, thirdly the instructor
should sum up a list of potential coursebooks aetshe should ask for advice from

experienced colleaques.

Later on the instructor should put the potentiaursebooks; the potential
coursebooks should be up to five books, into intulegvaluation by using the criteria

which are most relevant to the needs of teachetdeamners.

As Cunningsworth (1995) points out the instructooldd determine the aims and
objectives for teaching programme and then thehashould analyse the learning
teaching situation and the the teacher shouldthiedpotential coursebooks and the teacher
can decide the right coursebook by taking experhiops and by using criteria that
includes the needs of teachers and students. Dategrthe aims and objectives before
choosing a coursebook and involving in the studants expert opinions in the selection
process can help teachers to find the most effeatawursebooks both for teachers and

students.

In Turkey, however, no expert opinions are taketh stndents and teachers are not
involved in the selection process so that as is #iudy teachers can find the given

coursebook ineffective and students can find eciffe.

Richards (n.d.) claim that coursebooks are onénefmost important sources for
much of the language input learners receive andathguage practice that occurs in the
classroom, coursebooks can provide a source focahtent of the lessons, the balance of

skills taught and kinds of clanguage practice theents take part in.

Cunningsworth (1984) claims that coursebooks cawige a source for grammar
for it has a structural perspective. As Richardd.jrand Cunningsworth (1984) points out
coursebooks are good sources for grammar so teati@ebook should teach grammar
items and tasks that a student and a languageeteaebd. In this study the results indicate
that the students think Breeze 9 the 9th grade $oglool English coursebook is moderate
effective and 9th grade highschool English teach@rdk that Breeze 9 the 9th grade high
school English coursebook is low effective in teroiggrammar teaching. As in the aims

category the students find the coursebook effedtintethe teachers find it ineffective. In a
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smilar study carried out by Kayapinar (2009) tha aas to find out the teachers’ views
on the quality of beginner and intermediate levedely used foreign language

coursebooks for preparatory classess in twentydifferent high schools.

In order to administrate this study two coursebowkse chosen and with the light
of the literature the questionnare was preparedoiting to the results of this study
carried out by Kayapinar (2009) it was found timageneral the coursebook packages do
not meet and represent the expectations of teaanerslso they do not meet the needs of
learners. As it is indicated in the study carried by Kayapinar (2009) even the widely
used coursebooks may not meet your needs as aeteaot your students needs in a
language course. In this study the students thiakthe coursebook is moderate effective
for grammar teaching but the teachers find the shook low effective in terms of
grammar teaching, this indicates that there ideardna between teachers and students for

the effectiveness of the coursebook.

The reason why the teachers find the coursebook dffective for grammar
teaching and aims of the coursebook might be thel lef the coursebook. In open ended
questions section most of the teachers wrote tihat Coursebook Breeze 9 is not suitable
to the levels of students and it is not a good rmateo manage the aims and to teach the

needed grammar tasks for its level is higher tharavels of the students”.

The teachers also claim that “the coursebook Bréerees to teach too many
grammar tasks, in another way, it focuses on grantooamuch but, although it focuses on
grammar too much it does not give enough activittesghat grammar task in a unit”. In
the choice of topics coursebooks can sometimesrim®th or culturally inappropriate in
addition to this units and lessons often followwamelenting format so that students and

teachers eventually become de-motivated by the sasseof it all (Harmer, 2001, p. 304).

As Harmer (2001) points out coursebooks can sonestichoose wrong topics and
can have an unrelenting format so that the teadmisthe students can be de-motivated
for the coursebook repeats it self all the time sl can be a reason why the teachers find
the coursebook Breeze 9 low effective in terms i@mgnar teaching and aims of the

coursebook.

As it is mentioned Richards (n.d.) claim that tbersebooks can be the best source
for language input and language practice and itatem be a source for the content of the

lesson, the balance of the skills taught. In thislyg teachers find grammar teaching of the
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coursebook low effective and they claim that “tleirsebook focuses on grammar too
much”. If a coursebook focuses on just one skéintthow students can learn the other

skills.

The students find the coursebook moderate effedtivéerms of its grammar
teaching, but they may not know what they neeceton the grammar of a language and
they may not know learning a language does not roabnlearning grammar.

According to Cunningsworth (1984, p: 5) coursebooia be a medium for the
communication between people for it has communieatdr functional perspective.
Tomlinson (2008) points out that materials for teas at all levels must provide exposure
to authentic use of English through spoken andtevwritexts with the potential to engage
the learners cognitively and affectively but if yn@o not provide such texts and they do
not stimulate the learners to think and feel theéemas may not manage their objectives.
As Tomlinson (2008) points out materials shoulde&atcommunication and as a material
coursebooks should be communicative. CunningswdB84) indicates that the

coursebooks have communicative or functional petspe

The coursebooks must be communicative so thatdemrcan communicate each
other, in other words, if a coursebook is communnreait will give learners to use the
target language in an authentic context. The tophes the coursebook has must be
interesting and communicative both for teachers stndents, the activities in the course

should raise communication in the classroom.

As Harmer (2001) indicates the topics in the ceb®ks should be given in the
right format and shoulde be interesting for stusemtd teachers, in other words, the
coursebook should attract teachers and studerdgssghencing of the topics should be
given in the right format, it should not de-moteatudents. In the study it was found that
the coursebook Breeze 9 is moderate effective nmdeof communicative activities and
presentation according to 9th grade high schootlestts and it was found that the
coursebook Breeze 9 is low effective accordingeachers in terms of communicative

activities and its presentation in the coursebook.

As Cunningsworth (1984) indicates coursebooks ltavmemunicative or functional
perspective but the teachers in this study thirkt tihe coursebook Breeze 9 is low
effective in terms of communicative activities gmesentation of the coursebook. In the

open ended questions section the teachers indicaté'the coursebook Breeze 9 is not
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suitable to the levels of the students and theicatd that the topics in the coursebook are
not interesting and there are not oppurtunitiess®e the language with authentic activities
". If a coursebook want to be communicative it dddee suitable to the levels of students
and it should match with the needs of students ®&adthers. In addition to this a
coursebook should have interesting topics and eatith activities that will raise
communication in the classroom. If the courseboodsdnot have interesting activities and
if it is not suitable to the levels of the studeaisl if it does not meet the needs of teachers
and students for communicative activities in tresstoom it may de-motivate students and
teachers. In this study the teachers found thesetwok low effective but the students

found the coursebook moderate effective for comeative activities and presentation.

The students may not know how to differentiate itraclal coursebooks and
communicative coursebooks. Grant (n.d.) makes dindi®n between traditional
coursebooks and communicative coursebooks and Heates that the traditional
coursebooks are the ones which emphasises the farpatterns of language more than
the communicative functions of language and theyl o focus on reading and writing
activities rather than listening and speaking #@btis. On the other hand, communicative
coursebooks emphasises communicative functionangfuiage not just the forms and they
try to reflect the students’ needs and intereststhase coursebooks are activity based for
they emphasises the use of skills not just the $orm

The students in this study may think that the oslboek is communicative by
thinking just the reading, writing, grammar aciie® in the coursebook but a
communicative coursebook shoud not only have lidnibember of grammar, reading,
writing activities but also a communicative coursalk should have a number of listening,
speaking and different types of authentic actigitiehe students meet very limeted number
of communicative activities and they may not knowhaiv they need to have a

communicative coursebook so that they may founatiiesebook moderate effective.

The term ‘coursebook’ means, a text book of whioh teacher and each student
has a copy and which is in principle to be followsgstematically as the basis for a
language course, therefore from above definitioa cem get that a coursebook must have
at least being available in the hand of studentstaachers, and used systematically in a
course of study and this course refers to an Bmglmirse of study. (Nemati, 2009, p. 91)

As Nemati (2009) points out teachers and studesgsa coursebook in English courses
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but the most important thing is to find the rigloucsebook that will meet the needs of the
learners and teachers. If a coursebook does ndtthee@eeds of the learners and teachers
a coursebook can de-motivate students and teaahdras a reseult learning and teaching
process can be inefficient. According to NematiO@0p: 91) the problem arises when we
speak about selecting coursebooks, a book which Ibeugsed in homogeneous class or in
the worst situation for a heterogeneous class ¢ouwase of study, so which quality must
that book have to meet the needs of every singlwigdual member of the class? In order
to answer this question a careful selection is eégthis means a careful evaluation of
coursebooks is needed to find the right coursebadakh meets the needs of the learners

and teachers.

According to Mc Grath (2002, p: 12) for teacherdtigg familiarised to a
coursebook in other words getting used to a coodelbakes considerable investment of
time, if this problem is taken into consideratitegchers will normally be very reluctant to
change books the following year, even if they wallewed to do so, this means that
teachers have to make careful selection of coutdebim other words they have to make a
very good evaluation of coursebooks, if they doen@luate coursebooks, teachers have to

change not only the coursebooks but also the acaoynpg materials.

This means that the teachers should find the rghirsebook that will meet the
needs of the learners and teachers. In this stieystudents think that the coursebook
Breeze 9 is high effective in terms of needs ater@sts category but according to teachers
the coursebook Breeze 9 is low effective in termhsneeds and intersts category. A
coursebook should meet not only the needs of stadrrt also the needs of teachers, and
the tasks should be interesting for both teachedsséudents. The teachers think that the

coursebook is low effective in terms of needs amersts of teachers and students.

The level of the coursebook may be a reason whytehehers think that the
coursebook is low effective in terms of the neaus$ iaterests category and another reason
may be the coursebook is grammar oriented, in atloeds, for the coursebook focuses on
grammar too much the teachers may think that foguage teaching the coursebook can
not meet the needs of teachers and students. Iticedtb this, another reason can be the
accompanying materials, in open-ended questiongosethe teachers claimed that “the
coursebook does not provide accompanying matdaakstudents and teachers”.
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A coursebook should meet the needs of both leaar@geachers and it should be
interesting for both teachers and students othenitiscan de-motivate learners and
teachers, as Mc Grath (2002) indicates a coursel®ak compass for teachers and
students. If teachers and students can find the dgursebook this will help learners and

teachers to find the right way in language learning

There are thousands of coursebooks in the markehbumportant thing is to find
the coursebook that will meet the needs of studamtisteachers. Mc Donough and Shaw
(1993, p: 59) divides teachers into two categorieagchers who has a large amount of
choice for materials selection and teachers whoatchave a large amount of choice for
materials selection, in the first category teachwns choose which materials they want,
they can do it by themselves or by colleagues tr widirector of studies but in the second
category teachers can have a very limited choicemaybe they do not have any other
alternative, the books can be given by the ministfyeducation (MONE) or by the
director. In Turkey at public high schools foreilgimguage coursebooks are given by the
MONE and teachers have no any other options andi@8lE does not involve in the

target teachers and students to the courseboaltisel@rocess.

This means that the MONE can prepare or selecussebook that may not meet
the needs of learners and teachers and in thig/ shel teachers find the coursebook
Breeze9 low effective in terms of needs and interesmtegory. In a similar study
conducted by Alamri (2008) to evaluate the quadityhe sixth grade English coursebook
which is prepared by the ministry of education floe first time, it was found that the
teachers have general consensus about the accompangterials and objectives of the
coursebook, this means that the teachers foundcthasebook effective interms of the
needs of learners and teachers. The students snsthdy found the coursebook high
effective in terms of needs and interests cate@atytheir teachers found the coursebook

low effective in terms of this category.

The students may not exactly know what they wantthere must be a consensus
between teachers and students about the needs rdedksts for a coursebook.
Cunnigsworth (1995, p:15) claims that coursebodksukl correspond to learners’ and
teachers’ needs and they should match the aimbjedtives of the language learning
programme and in addition to this he indicates thatcoursebooks should facilitate the

learning and teaching process, without dogmaticaiiyposing a rigid method. This
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indicates that for the success of a coursebodhoitilsl meet not only the needs of students
but also the needs of teachers.

In general the coursebook Breeze 9 is high effeciigcoding to 9th grade high
school students and the coursebook is low effextigcording to 9th grade high school
English teachers. There is a dilemma between tesemel students about the effectiveness
of the coursebook, but to benefit from a coursebtb@te must be a consensus between
teachers and students about the effectivenes® aftlvsebook. In the use of coursebooks

Grant (2002) defines the teacher’s role:

1- to assess the students’ aims, and learning stihes; likes and dislikes, their
strengths, and their weaknesses;

2- to decide what methods and materials are most pppte, given the aims of the
syllabus;

3- to decide whether to use, adapt, replace, omitupplement the methods and
materials used in the textbook. (Grant, 2002, p.16)

If there is not a consensus then how a teacheusanhese roles or if the teachers
are not happy with a coursebook this can de-mativiaem from using the coursebook.
Teachers have pedagogical knowledge to determmeftiactiveness of a coursebook but
students may not know anything about how to deteemihe effectiveness of the
coursebook. In this study students may not knowctixavhat they need or as Atay and
Kurt (cited in Ozdemir (2007, p: 52) points outdsnats did not meet better books. For they
did not meet better books students may find thesatook effective, maybe if they were
free to meet different types of coursebooks oméyt were involved in the coursebook
selection process, they may find the coursebodkeictve.

Although students think that the coursebook isatiffe the teachers think that the
coursebook is ineffective. The teachers have medagogical knowledge to evaluate a
coursebook than students and the students mayxaotly know what they want or they
can not evaluate a coursebook in different aspetieachers can do. For this reason the
results of teachers are very important in this st also the results of students are very
important but the results of students indicate #tatlents need to have knowledge about

what they exactly want from a coursebook and winey heed from a coursebook.
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The results indicate that there is not a differefme the effectiveness of the
coursebook in terms of students’ gender and tleer®i a difference for the effectiveness

of the coursebook in terms of teachers’ experience.
5.3. Suggestions for Teachers, Students, MONE

The teachers should make their students awarehaf they need and what they
want in an English language course. This means ttiatteachers should involve the

students in the coursebook selection process.

The teachers should also value expert opinionsrder to elicit information about
the needs and interests of students, in adaptoaysebook teachers can value the expert

opions .

The teachers should carry a needs analysis foestsidnd also the teachers should
determine their needs beforehand in order to salectursebook that will meet the needs

of both teachers and students.

The selected coursebook should be flexible, thesaiook should help teachers in
adressing visual, auditory, kinesthetic learnerstia classroom and it should allow

teachers to use different methods in the classroom.

The teachers should take into consideration theldenf students in the coursebook

selection process in order to select the right sslwok.

The teachers should find a consensus between themsand students in the
selection of the right coursebook to maximize treahing outcomes. The right selection of

the coursebook will motivate students and will eyggatudents in the course.

The teachers should select coursebooks that wiimpte communication and

authenticity in the classroom.

The teachers should improve their knowledge asldib ieformation about their

students’ opinions for a coursebook in the coureklslection process.

The MONE should value expert opinions, the citics of the experts should be
valued by the MONE in the selection or preparapoocess of a coursebook.
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The MONE should involve the target teachers andlestts in the coursebook
selection process by doing this the MONE can obtafarmation about the needs of
teachers and students.

The MONE should not impose strict constraints oa tise of materials. The
selected materials should be flexible, the coursklstiould provide different activities and
different choices for teachers to adreess auditasyal, kinesthetic learners.

If the MONE prepares or select a coursebook, thasebook should meet the

needs of students and teachers.

The levels of students should be taken into camattbn in the selection process of
coursebook by the MONE.

The MONE should prepare or select coursebooksftwais on productive skills

(speaking, writing) receptive skills (reading, éising) not just grammar.

The MONE should update the coursebooks in usesystematic way in order to
maximize the learning outcome.

The students should define exactly what they wawt what they need from an

English course.

The students should provide ideas to teachers oNEI@oout how the coursebook
should be. The views of students and teachers dimmtlbe overlooked.

The students must be aware of the fact that largglessgning does not only mean
learning grammar.
5.4. Suggestions for Further Studies

The coursebook can be evaluated in different aspeith a greater number of
population.

The coursebook can be evaluated at the all higbatslin Turkey.

Instead of evaluating one coursebook the wholeraragould be evaluated.
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APPENDINCIES

APPENDIX 1

The Student Questionnaire

A. KISISEL BILGILER:

Okulun
= T | S

Cinsiyet: (K)...... (E)..........
B. YONERGELER:

Sevgili @renciler,

Bu anket 2011- 2012 @&tim 0 gretim yilinda devlet liselerinde okutulan 9. sinif
Ingilizce ders kitabi Breeze 9'u dgerlendirmeye yonelik hazirlanmstir. Anket 4
béliimden olusmaktadir. ilk boliimde kitabin amaci ile ilgili sorular, ikinci bolimde
dilbilgisi 6 gretimi ile ilgili sorular, Gguncu bolimde iletisim aktiviteleri ve sunumu ile
ilgili sorular, dérdinci bolumde ise ihtiyag ve ilg alanlari ile ilgili sorular
bulunmaktadir.

Bu anketten elde edilecek veriler bir yiksek lisansezinde kullanilacaktir.

Lutfen anketteki maddeleri dikkatlice okuyup size & uygun gelen secer@n altindaki
kutuya (X) isareti koyunuz.

Yaptiginiz deserli katkilar icin te sekkurler.

C. ANKET:

5: Kesinlikle katilyorum  4: Katiliyorum  3: Kararsizim 2: Katilmiyorum

1: Kesinliklatiimiyorum

A) AMAC

1. Kitabin amaci benirmgilizce dersinde belirlegim
amaclarla ortfmektedir.
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2. Kitap detayl bir ders plani sunmaktadir bu sleye
Ingilizce dersinde her tnitede hangi konulgayip
neleri grenmeyi amaclag@imizi anlamaktayim. (6rn. 1.
Unitede grammar konusu olarak “to be” fiilinin
ogrenilmesi, kongma konusu olarak “nasil selamlama
yapilacginin ggrenilmesi vs.)

3. Ders kitabi, kitaptagienmeyi amaclagimiz konulari
Ogrenip Ggrenmedgimizi kitaptaki alstirmalarla,
periyodik testlerle veya Unite sonu sinavlarla @é¢m
imkani sunmaktadir.

4. Ders kitabi her Unitede belirlenen amaca uygun
aktiviteler sunmakta ve her Unitedeki amac bir akinr
Unitede tekrar etme maksadiylagariza cikmaktadir.

5. Kitabin amaglari bizlerin seviyesine uygun arasf.

B) DILBILGIiSI OGRETIMI

6. Ders kitabi temel dilbilgisi konularingtetmektedir.

7. Dilbilgisi konulari kolaydan zora ¢ou gitmektedir ve
konularin zorluk derecesi seviyemize uygundur.

8. Oprenilen dilbilgisi konulari kitapta farkl Unitelee
tekrar edilmektedir ve bu sayede zorlamah bir
dilbilgisi konusunu tekrar etmgansini kitapta
bulmaktayim.

9. Ogrendigimiz dilbilgisi konularini yazma, korsma
becerilerini kullandiimda etkin bisekilde
kullanabilmekteyim.

10. Kitap dilbilgisi konularini otantik aktiviteler ve
gerceze benzer durumlar sunaragrétmektedir. (6rn.
Fiillerin ikinci hallerini trende yolculuk yapanhinsanin
hikayesini ge¢cngi zamanda anlataralgtetmektedir)

11. Kitap dilbilgisi kurallarini gretirken @&rencilerin
konulari daha iyi 6zimsemeleri i¢in bir cok akivit
yaptirtarak kurallari grencilerin bulmasini
sglamaktadir.

12. Dilbilgisi konulari @retilirken kitap yeterli sayida
aktivite sunmaktadir.

13. Kitapta §lenen dilbilgisi konulari ilgimizi
cekmektedir.

14. Her unite sonundagendisim dilbilgisi konularini ne kadargsendigime dair
kontrol listeleri bulunmaktadir bu sayede her (dgtbangi dilbilgisi konusunda eksik
kaldigimi gérmekteyim.

15. Her Unitede yeterli sayida dilbilgisi konusu
Ogretilmektedir ve giriya kagiimamaktadir.

C) ILETISIM AKT IVITELER I VE SUNUMU

16. Kitaptaki iletsim aktiviteleri ¢grencileriningilizceyi etkin birsekilde

kullanmalarini sglamaktadir.




138

17. Kitaptaki iletsim aktiviteleri ilgimizi ceken
aktivitelerdir.

18. Kitaptaki iletsim aktiviteleri otantik konulardan ve
gercek hayat konularina benzer konulardagroaktadir.

19. Ders kitabindaki aktiviteler ikili ¢cgimaya ve grup
calismasina imkan vermektedir.

20. Kitaptaki iletsim aktiviteleri sirasinda okuma,
yazma, kongma ve dinleme becerilerinin hepsini
kullanmaktayz.

21. Kitaptaki iletgim aktiviteleri sinif igcinde
yaraticilgimizi kullanmamiza izin vermektedir.

22. Kitaptaki iletsim aktiviteleri tamamen gretmenin
kontrollyle devam etmektedir.

23. Kitaptakilletisim aktiviteleri, aktivite sirasinda

yapilan hatalardaseliizeltmesine izin vermektedir. (6rn.

Aktivite sirasinda hata yagtnizda gruptaki bir
arkadainizin veya yaninizda oturan arksuhezin
hatanizi diizeltmesi)

24. Kitaptaki iletsim aktiviteleri konu cgitlili gi
bakimindan yeterlidir.

25. Kitaptaki iletgim aktiviteleri seviyemize uygundur.

26. Kitaptaki iletsim aktiviteleri konulari kendi
kultirimizden véngiliz kltiriinden konular
icermektedir.

27. Kitaptaki iletsim aktiviteleriingilizce
telaffuzumuzun gey§mesine imkan vermektedir.

28. Kitapta iletsim aktiviteleri icin kullanilan
yonlendirici cimleler yeterince aciktir ve aktideeneler
yapacg@imizi acik birsekilde anlatmaktadir.

29. Kitapta iletsim aktiviteleri tek bir bolimde
verilmektedir ve sadece bu bélimde sinif ici sieti
olmaktadir.

30. Kitapta tum aktivitelerde sinif ici ilgim olmaktadir.
(6rn. Okuma pasajindan 6nce ve sonra sinif igcinde
iletisim olmaktadir)

31. Kitaptaki iletsim aktiviteleri yalnizca sinif icinde
degil sinif disinda da birbirimizle etkilgm halinde
olmamizi sglamaktadir (6rn. Sinif ginda bir konu
hakkinda grup ¢almasi yapmak)

32. Kitaptaki iletsim aktiviteleri tim duyularimizi
kullanmamiza izin vermektedir (6rn. Gorsel, duyusal
hareket etme)

33. Kitaptaki iletsim aktiviteleri sinif icinde ve dinda
bizleri sorumluluk almaya yonlendirmektedir.

34. Kitaptaki iletsim aktiviteleriIngilizce kongma

Istegimi arttirmaktadir.
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D) IHTIYAC VE iLGI ALANLARI

35. Kitaptaki konular ilgimi cekmektedir.

36. Kitaptaingilizce @grenmek icin tim ihtiyag
duydysum konulari bulmaktayim.

37. Kitap seviyeme uygundur

38. Kitap konulari gretirken birden fazla duyuma hitap
etmektedir

39. Kitap beniingilizce @renmeye motive etmektedir

40. Ders kitabi bir 6nceki ders kitabima gore bepeni
konular @renmeme imkan vermektedir.

41. Kitaptaki konular ggtlilik agisindan yeterlidir.

42. Kitaptaki konular gercek hayattaki konular izéen
anlatiimaktadir ve buda ilgi ¢ekicidir.

43. Kitap her iki kiltirden de érnekler icermektedi
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APPENDIX B

The Teacher Questionnaire

A. KISISEL BILGILER:

Okulun
= [ | S

Ogretmenlik deneyimi (yil): 1-5 yil (....... ) 6-10 yil (........ ) 11-15yil (.......... ) 16-20

Cinsiyet: (K)...... (=) PP Mezun olunan
okul/bolim...........c.ooveiieennnn,

B. YONERGELER:

Degerli 6gretmenler,

Bu anket 2011- 2012 @&@tim 6 gretim yilinda devlet liselerinde okutulan 9. sinif
ingilizce ders kitabi Breeze 9'u dgerlendirmeye yonelik hazirlanmstir. Anket 4
bolimden olusmaktadir. Tlk boliimde kitabin amaci ile ilgili sorular, ikinci béliimde
dilbilgisi 6 gretimi ile ilgili sorular, Gguncu bolimde iletisim aktiviteleri ve sunumu ile
ilgili sorular, dérdinci bolumde ise ihtiyac ve ilg alanlari ile ilgili sorular
bulunmaktadir.

Bu anketten elde edilecek veriler bir yiksek lisansezinde kullanilacaktir.

Lutfen anketteki maddeleri dikkatlice okuyup size & uygun gelen secer@n altindaki
kutuya (X) isareti koyunuz.

Yaptiginiz deserli katkilar icin te sekkurler.

C. ANKET:

5: Kesinlikle katilyorum  4: Katiliyorum  3: Kararsizim 2: Katilmiyorum

1: Kesinliklatiimiyorum

A) AMAC

1. Kitabin amaci ile mufredatin vesi@ncilerin dil
ogrenme amaclari 6rginektedir.

2. Kitabin amaci ile gretmen olarak grencilerim igin
belirledigim amaclar 6rtgmektedir.
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3. Kitap detayl bir ders plani sunmaktadir bu sleye
hangi Unitede hangi konulariglenip nelerin
amaclandil acik¢a ortaya konmaktadir.

4. Kitap sayesindegbencilerin belirlenen amaclara
ulasip ulasamadgini periyodik testlerle veya Unite
sonu sinavlarla olgebilmekteyim.

5. Ders kitabi grencilere her tnitede belirlenen amg
uygun aktiviteler sunmakta ve bu amaclar farkh
Unitelerde tekrar edilmektedir.

1ca

6. Kitabin amagclari grencilerin seviyelerine
uygundur.

7. Bu kitap @renciler icin belirledgim amaclara
ulasmak icin d@ru bir kaynaktir.

B) DILBILGiSi OGRETIiMI

8. Ders kitabi grenciler icin gerekli temel dilbilgisi
konularini @retmektedir.

9. Dilbilgisi konulari kolaydan zora gou gitmektedir
ve @rencilerin seviyelerine uygundur.

10. Gsrenilen dilbilgisi konulari farkli tinitelerde
tekrar edilmektedir ve bu sayedgrénciler @renilen
konulari farkl tnitelerde tekrar etmansi
bulmaktadirlar

11. Ogrenciler @rendikleri dilbilgisi konularini
yazma, kongma becerilerini kullandiklarinda etkin b
sekilde kullanabilmektedirler.

ir

12. Kitap dilbilgisi konularini grencilere otantik
aktivitelerle ve gergee benzer durumlar sunarak
Ogretmektedir.

13. Kitap bir dilbilgisi konusunugencilere farkli
aktiviteler yaptirtarak gretip bir dilbilgisi kuralini
ogrencilerin bulmasini ggamaktadir.

14. Dilbilgisi konulari @retilirken kitap yeterli sayida
aktivite sunmaktadir.

15. Kitapta §lenen dilbilgisi konulari grencilerin
ilgilerini cekmektedir.

16. Kitap @rencilere kontrol listesi sunarak
ogrencilerin hangi dilbilgisi konusunda eksik
yonlerinin bulundgunu gérme firsati vermektedir.

17. Her Unitede yeterli sayida dilbilgisi konusu
Ogretilmektedir ve girlya kaciimamaktadir.

C) ILETISIM AKT IVITELER I VE SUNUMU

18. Kitaptaki iletsim aktiviteleri égrencileriningilizceyi etkin bir
sekilde kullanmalarini gdamaktadir.

19. Kitaptaki iletsim aktiviteleri Grencilerin ilgilerini
cekmektedir.

20. Kitaptaki iletsim aktiviteleri otantik konulardan

ve gercge benzer konulardan glmaktadir.
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21. Ders kitabindaki aktivitelergdencilerin ikili
calismasina ve grup ¢amasi yapmalarina imkan
vermektedir.

22. Kitaptaki iletsim aktiviteleri Ggrencilerin okuma,
yazma, kongma, dinleme becerilerini kullanmasina
izin vermektedir.

23. Kitaptaki iletsim aktiviteleri Grencilerin
yaraticiliklarini kullanmasina izin vermektedir.

24. Kitaptaki iletsim aktiviteleri tamamen gretmenin
yonlendirmesiyle yapilabilmektedir.

25. Iletisim aktiviteleri aktivite sirasindase
duzeltmesine imkan vermektedir.

26. Kitaptaki iletgim aktiviteleri konu cgitlili gi
bakimindan yeterlidir.

27. Kitaptaki iletgim aktiviteleri Grencilerin
seviyelerine uygundur.

28. Kitaptaki iletsim aktiviteleri her iki ktltiri de gt
sekilde yansitmaktadir.

29. Kitaptaki iletgim aktiviteleri Grencilerin
telaffuzlarini gektirmelerine imkan sunmaktadir.

30. Kitapta iletsim aktiviteleri icin kullanilan
yonlendirici cimleler yeterince aciktir vgréncilerin
aktivitede neler yapagani acik¢a anlatmaktadir.

31. Kitapta iletsim aktiviteleri tek bir bélimde
verilmektedir ve ile§im aktiviteleri sadece bu
bolimde yapiimaktadir.

32. Kitapta tum aktivitelerde sinif ici ilgim
olmaktadir.

33. Kitaptaki iletsim aktiviteleri Grencilerin yalnizca
sinif icinde sinif dunda da birbirleriyle etkilgm
halinde olmalarini ggamaktadir.(6rn. Sinif ginda
bir konu hakkinda grup ¢amasi yapmak)

34. Kitaptaki iletsim aktiviteleri Grencilerin tim
duyularini kullanmasina izin vermektedir.

35. Kitaptaki iletsim aktiviteleri Grencileri hem sinif
icinde hem de sinif ginda sorumluluk almaya
yonlendirmektedir.

36. Kitaptaki iletsim aktiviteleri Grencileriningilizce
konusma isteklerini arttirmaktadir.
D) IHTIYAC VE iLGI ALANLARI

37. Kitaptaki konular grencilerin ilgisini
cekmektedir.

38. Geretmen kitabi yonlendirme agisindan ve
yardimci materyal sunma acisindan yeterlidir. (6rn,
Dinleme becerisinin gadnesi icin CD’ye sahip
olmasi).

39. Gsretmen kitabi gretme teknikleri agisindan




143

yeterlidir.

40. Ders kitabl esnektir

41. Kitap @retmen rollerinin timind kullanmama
imkan vermektedir.

42. Kitap kultir yonindengdencileri rahatsiz
etmemektedir.

43. Kitabin kullandil metot benim ve grencilerimin
ders icin belirledii hedeflere ulgmak icin uygundur.

44. Ders kitabi grencilerin seviyesine uygundur.

45. Kitaptaki konular ggtlilik agisindan yeterlidir.

46. Kitaptaki aktiviteler ¢gtlilik acisindan yeterlidir.

47. Kitaptaki aktiviteler otantiktir vegiencilerin
Ingilizceyi gercek hayatta kalkastigimiz olaylara
benzer durumlarda kullanmalarina imkan vermektedir.

1. Sizce ders kitabi §¥encilerin ve @retmenlerin amaglarina uygun mudur? Uygun ise
veya uygun dglse nedenlerini ve varsa ¢6zim oOnerilerinizi emlda4 madde ile
belirtiniz.

2. Sizce ders kitabi dilbilgisi @etimi yonunden yeterli midir? Yeterli ise veya gediz
ise nedenlerini ve varsa ¢ozum onerilerinizi eaf@madde ile belirtiniz?

3. Sizce ders kitabi ilaiim aktiviteleri ve sunumu agisindan yeterli midif@terli ise veya
yetersiz ise nedenlerini ve varsa ¢ézum onerilerien fazla 4 madde ile belirtiniz?
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4. Sizce ders kitabi gdetmenlerin ve @rencilerin ihtiyaclarini ve ilgi alanlarini
karsilayabilme acisindan yeterli midir? Yeterli ise geyetersiz ise nedenlerini ve varsa
¢6zum oOnerilerinizi en fazla 4 madde ile belirtiniz



