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Abstract

Investigating the Tourism and Hotel Management Studnts’ Perceptions of Their

Vocational English Coursebook

The aim of this study is to investigate the Tourignd Hotel Management Students’
Perceptions of their Vocational English Coursebogkd at Trakya University. Moreover,
this study tries to find out how effective vocatibrEnglish coursebook Tourism 1-2 fdf' 3
and 4" grade students in terms of the categories practassideration, aims and objectives,
design and organization, language content, langsiatie, and methodology. In order to fulfil
this aim a questionnaire was prepared and quandéitdata were obtained from 118 students
in Edirne in the Spring Term in 2013-2014 Acadeyear. SPSS Statistics 20 program was
used to analyze the quantitative data. The quesion involved six sections. For each
category, the overall means and standard deviatiere calculated and frequencies and
percentages of each item in each category wergzathlTo analyze the differences between
the variables like gender, academic success an#t experience; Nonparametric Mann-

Whitney U Test and Nonparametric Kruskal-Wallis flwere used.

The results revealed that there is an agreementh®rmoderate effectiveness of
coursebook. Students believe that the coursebookisin 1-2 is moderate effective in terms
of the existing categories. They agree the fonthefcoursebooks are readable and there are
various reading texts in the courseboosk. The stsdadicate that the coursebooks suit the
aims and objectives of the course additionallyytkeit the aims and needs of the students
related to their future career. However, the cduwe& does not enable self-studies mode
sufficiently according to the students. Additiogalthe students’ responses demonstrate that

they think they need more practice to be succegsfuheir future careers. As for the



differences among the different groups of studefeisiale students prefer more topics in
variety in the coursebook and expect more actwitieat enable group working. As the
academic success increases, the students’ cortbigiethe subjects of the book are more
suitable for their future career. The students witlking experience think the book improves
their comprehension and the activities in the celuwsk are parallel with the grammar
subjects. All in all, the study concludes that tdoeirsebook Tourism 1-2 should be adapted
and supplemented by the instructors. The coursebbolld be amended in terms of strategy
development and different learning styles of thelsht to foster the learners’ autonomy and

motivation.

Key words: English for specific purposes, coursdispooursebook evaluation



Ozet

Turizm ve Otel isletmeciligi Bolimii Ogrencilerinin Mesleki Ingilizce Ders Kitabina

iliskin Algilarinin Incelenmesi

Bu calsmanin amaci Turizm ve Otelcilik Bolimugencilerinin Meslekiingilizce
Ders Kitaplari Hakkindaki Goglerinin incelenmesidir. Bunun yaninda, bu gala Tourism
1-2 ders kitaplarinin 3. ve 4. sinigréncileri igin ne kadar etkili oldiunu kullanghlik,
amaclar ve hedefler, dizayn ve organizasyon, darig¢ dil becerileri, ve metodoloji
acllarindan incelemeyi amaclamaktadir. Bu amagrudmisunda Trakya Universitesi 2013-
2014 eitim Ogretim yilinda 118 grenciye bir anket uygulangtir. Anketten toplanan nicel
veriler SPSS Statistics 20 adli program ile hesaplgtir. Ankette toplam alti bolim vardir.
Her bir bolim kendi icinde SPSS Statistics 20 pmogrile analiz edilnstir. Gruplar arasi
cinsiyet, akademik ari ve § deneyimi gibi dgiskenlerin farkllik gosterip gostermeini
analiz etmek icin Parametrik olmayan Mann-WhitneyTesti ve Kruskal-Wallis Testi

uygulanmgtir.

Calismanin sonucu ders kitabinin orta dereceli etkdugl konusunda ortak gégiin
oldugunu ortaya cikarngtir. Ogrenciler Tourism 1-2 ders kitabinin s6z konusu gatierde
orta derecede etkili olguna inanmaktadirlar. genciler, ders kitaaplarindaki fontlarin
okunabilir old@gu ve kitaplarin cgtli konularda okuma metinleri sungu konularinda
hemfikirdirler. Qgrencilere gore ders kitablari dersin amag ve heda# uygundur bunu
yaninda @renciler ders kitaplarinin kendi amag ve ihtiyagiargelecekteki meslekleri icin
uygun oldgunu belirtmglerdir. Ancak, @rencilere gore ders kitaplangi@ncilerin kendi
kendilerine cakabilmelerine yeterli imkani vermemektedir. Bununnymla, @renciler
gelecekteki kariyerleri icin daha fazla pratik yagdar gerekgini disinmektedirler. Gruplar

aras| farklar s6z konusu olglunda kiz @renciler daha fazla konu g#ili gi olmasi



gerektgini ve grup aktivitelerinin daha fazla olmasi gdrgii disinmektedirler. Akademik
basarilar arttikca, @renciler ders kitabinin gelecekteki kariyerlerinicuygun oldgunu
disinmektedirler. Cagma deneyimi olan grenciler kitabin anlamayi arttiggni ve kitaptaki
aktivitelerin dilbilgisi konulariyla paralel ol@wnu diginmektedir. Bu ¢cagmanin sonucunda,
Tourism 1-2 ders kitaplarinin okutmanlar tarafindaglirli yerlerinin uyarlanmasi ve ek
kaynaklarla desteklenmesi gergktiyargisina varilngtir. Ders kitabi @rencilerin kendi
kendilerine ¢cakma imkanlarini arttirmak icin strateji gglime ve farkli @renme stilleri

bakimindan desteklenmelidir.

Anahtar Kelimeler: MesleKingilizce, ders kitabi, ders kitabi glendirme
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Chapter |
Introduction

This chapter is the introduction of the thesisthis chapter, background of the study
has been presented in relation with reviewed liteea The purpose of the study and research
questions have been given. After the significandeth® study has been mentioned,
assumptions and limitations of the study have bemsented. The chapter ends with the
scope of the study.

Background of the Study

Conveying the required knowledge to the learnavarsebooks are useful ingredients
for EFL/ESL teaching. Sheldon (1988) states thairgebooks are the visible heart of any
ELT program. For Cunningsworth (1995) coursebooksehcrucial role as a source of
presentation material, a source of activities fearher practice and communicative
interaction, a reference source, a syllabus, auresoof self-access work, and a support for
less experienced teachers.

On the side of students, coursebooks have enalfsbedpportunity to be self-studying
materials. Moreover, coursebooks can be a guideced|y for novice teachers as a syllabus.
Using coursebooks can lessen preparation timeawhtss; therefore they can devote their
time to facilitate learning rather than material®duction. Also they provide ready-made
activities and bring out some standardization oten quality.

With the increased communication needs in Englishaa international language
(EIL), English for Specific Purposes (ESP) has gyadr ESP has developed as a field of ELT
that has put the learners and their needs at titercef the teaching English.

In literature, however, there are few studies thaestigate ESP students perceptions
on their coursebook. Therefore, one of the aimhef $tudy is to shed light on students’

perceptions to gain insights into materials. On ¢fi@er hand, although coursebooks have



advantages both for students and teachers, theyhalee some downsides. An investigation
on coursebook also helps to choose right coursehook

Using coursebooks in classrooms does not an urgratic issue. As Richard and
Renandya 2002) states that they can fail to preggmopriate and realistic language models,
they remain insufficient to develop learner-cerdeieaching, it is hard to find contextualized
activities, for the authors the coursebooks camoster intercultural understanding, they fail
to improve discourse competence, they cannot temibms properly, the gender
representation in coursebooks does not equal #lathhors. The content of such materials
sometimes does not match with the need and intefeste classroom. Additionally, it is a
known fact that textbooks are prepared for genexadiance and it holds commercial
concerns. Therefore, the textbooks cannot fit tlwalllearners. On the other hand, generally
coursebooks in the market are repetition of eadmerotand fail to presents current
methodologies and approaches (Tomlinson, 2011 d8hell 988).

Material evaluation helps to choose the right celbo®k by enabling to show if a
certain coursebook is suitable to the needs ofglimers and the language programs and also
teachers’ goals. Evaluating materials can leachtoease teachers’ awareness on teaching
materials and also on their own teaching metho@és-BRickens and Germanie (1992) point
out that evaluation is a dynamic process whichstigates the suitability and appropriateness
of an existing practice.

In literature, there are three basic methods ofsghook evaluation: impressionistic
method, checklist method, and in-depth method. ditexklist method has been used in this
study to gain objective data.

Cunningsworth (1995) has proposed four criteriaghaaluating coursebooks: 1. They
should correspond to learner's needs. They shoaltthmthe aims and objectives of the

language-learning program. 2. They should refleetuses (present or future) which learners



will make use of the language. Textbooks shoulcthhasen so that they can help students
become equipped to use language effectively far tven purposes. 3. They should consider
the students’ needs as learners and should feeilitzeir learning processes, without
dogmatically imposing a rigid "method"”. 4. They slibhave a clear role as a support for
learning. Like teachers, they mediate betweenatget language and the learner.
Purpose of the Study and Research Questions

The aim of this study is to investigate the Tourignd Hotel Management Students’
Perceptions of their Vocational English Course Bas&d at Trakya University.
In this study, the following questions are goindgp&investigated.
RQ1:What are the Tourism and Hotel Management Stud@&aieptions of their Vocational
English Coursebook used at Trakya University?
RQ2: What are the strengths and weaknesses ofaiesabook considering the students
perceptions?
RQ3: Is there a significant difference among sttsldhoughts about the coursebook in terms
of their gender?
RQ4: Is there a significant difference among sttsldhoughts about the coursebook in terms
of their success?
RQ5: Is there a significant difference among stisle@houghts about coursebook in terms of
their work experience?
Significance of the Study

To Gatehouse (2001), the teaching ESP has becom@&j@ concern mainly in
countries where English is taught as a foreignuagg. On the other hand, there has been a
growing need to have English competence as Engleftome an international language.
There has been a growing need to use the Enghgjudage for the expression of information

within specific professional fields.



In this respect, it can be said that coursebooke laavantages for both students and
teachers in the settings of EFL and ESL classroorhse. advantages of coursebooks are
especially visible in EFL teaching settings becawsethe fact that coursebooks and
classrooms are the only source that learners e r@nd practice the target language. On the
other hand, they provide a good source also for telechers. The coursebooks support them
with certain amount of activities and grammar p®intan organized way and save their time
in a great extent. Additionally in ESP courses,reebooks provide sources for the topics in
the related filed that teachers are not expert.

Hutchinson and Waters (1987) describe courseboakuatron as a straightforward,
analytical matching process. The critical view amhlysis on coursebooks help teachers
firstly choose the right coursebook and then preuite opportunity to adapt and transform
the content of the teaching materials as they g@ight about the material. Infact, it is
expected from the teacher in postmethod pedagogcpuise in this way the course can provide
autonomy both for students and teachers. Also, woesidering the necessity of using them
in formal educational settings, the evaluation ckfullness of the coursebooks gains
necessity. Also, material evaluation raises theramess of the teachers on their teaching and
they get insight about the material selection.his tespect, material evaluation has a role in
teacher development.

Students are at the centre of educational settiigerefore investigating their
perceptions can give significant insights to imgdearning and teaching. Investigating the
perceptions of students about the materials tlegt tise enables to choose the right coursbook
and make necassary amendments. Furthermore, is ielpcher developmet, as their
awareness on the materials increases and theyngaghts to choose the right coursebook.

Taking the above points into account, it can bd shoosing the right coursebook that

suits the needs of learners is crucial in ESP legrand teaching. Therefore, this study



focuses on investigating the Tourism and Hotel M@naent Students’ Perceptions of their
Vocational English Coursebook used at Trakya Usitagr
Assumptions of the Study
This study has some assumptions which are as fellow
1. The participants take part in the research volugtand they are selected according
to the aims of the study.
2. ltis assumed that the participants answer thesiienthe questionnaire frankly.
3. The findings of the study reflect the real thougbisthe participants about their
vocational English coursebook.
Limitations of the Study
The study bases on the perceptions of studentsvéuae the strengths and
weaknesses of the coursebook. There is a limitatidarms of the items in the questionnaire;
that is, the students are limited with the itemsthe questionnaire when reflecting their
perceptions about their coursebook.
Definitions and Abbreviations
ELT: English Language Teaching
EFL (English as Foreign Language): Learning Engiish different setting rather than in an
English speaking country.
ESL (English as Second Language): stands forilegfBnglish in formal classroom setting
in a non-English speaking country.
ESP (English for Specific Purposes): Stands fanieg English according to the specific and
well-decided needs of learners.
EAP (English for Academic Purposes): As a branck®P, EAP stands for learning English

for academic purposes.



Intermediate Level: Intermediate level is an Engl@oficiency stands for someone more
advanced than a beginner but not an expert inquéage.
Scope of the Study

This thesis consists of five chapters. Chapter €wers the background, the purpose, the
research questions, the significance, the assungptiand the limitations of the study. In
Chapter Two a review of literature about coursel®alole in ELT/EFL, coursebook
selection and evaluation, approaches to courselevakuation and ESP in ELT/EFL are
presented. Chapter Three bases on the methodoseglyin the study. The research method is
mentioned. Information about the questionnaire isdonstruction process is presented. The
description of the setting, participants, and makgralso are provided in this chapter. The
data collection and analysis process both for ipidptand the main study are explained.
Chapter Four is about the findigs of the studyChapter Five, a brief summary of the study
is given and discussions based on the findings presented. Finally, suggestions for
instructors and coursebook writers and some impdioa for further study are presented.
Summary

In this part of the study, a literature about tloée rof coursebooks, selection and

evaluation of coursebook are reviewed. In line wilie purpose of the study, ESP in
ELT/EFL settings is also mentioned. The purposthefstudy and the research questions are
presented. The chapter continued with the explansitof significance, assumptions, and
limitations of the study. At the end of the chaptbe scope of the study is presented and what

the study consists of is explained.



Chapter Il
Literature Review
In this chapter, literature related with the roféte coursebooks in ELT/EFL contexts
has been reviewed. Then coursebook selection aadation processes have been explained.
According to the aim of the study, the role of E&Rursebook has been discussed in this
chapter. The Chapter Two has ended with the rewéwprevious research studies that
evaluate the perceptions about coursebook.
Coursebooks in ELT/EFL Teaching
Materials are significant parts of any teaching deatning situation. As a printed
material coursebooks are one of the most univensdltraditional materials in educational
settings. They are generally accepted as main rastéecause they are easy to access, easy
to study, and practical in terms of providing diffet kind of contents to learners in one
package.
To Tomlinson (2011, p. 2), ELT materials:
“include anything that can be used to facilitate arning of a language (...) they can
inform learners about the language, they can peoeixperience of the language in use,
they can stimulate language use or they can halmées to make discoveries about the
language for themselves*.
Another definition of ELT coursebook has been pnése by Richards and Schmidth
(2010, p. 141):
“In language teaching a book (usually as parts skedes of books) contains all the
materials necessary for a particular type of laggulearner at a particular level (e.g.
intermediate level adults). Such a book is typicaksed on an integrated or multi-skills
syllabus i.e. one that contains sections on gramimactions, vocabulary, listening,
speaking, reading, and writing”.

In his study, Allen (2008) has concluded that cebooks can be used as a reference



tool in teaching and learning grammar, vocabulany so on. Richards (2001) highlights the
role of coursbooks as a main source in languageiiteg for input and practice in the
classroom. Similarly, Crookes and Chaudron (20Qjgest that coursebooks are the main
sources that enable teachers to reach teachingtioleg The authors put further explanations
and they categorize them into two as “nontechréga@s” and “technical aids”. Chalkboard,
realia, flashcards, magazine pictures and charts are listed as nontechnical aids; the overhead
projector, audio and video recordings, CD-ROM, ameérnet are the technical aids as the
authors stated.

Therefore, it can be said that ELT coursebooksuareersal and traditional classroom
materials that help to improve learning the languag a source of input and practice. They
are presented as a package that contains the okledsners when they learn the language.

Nunan (1988, p. 1-24) higlights the common featuoésthe language teaching
materials when he has listed the principles inlemcmaterials as presented below:

1. Materials should be clearly linked to the curriculthey serve.

2. Materials shoud be authentic in terms of text as#.t

3. Materials should stimulate interaction.

4. Materials should allow learners to focus on forampects of the language.

5. Materials should encourage learners to develomileguskills, and skills in learning.

6. Materials should encourage learners to apply ttheieloping skills to the world beyond

the classroom.

Another feature of coursebook is facilitating leaghand teaching. They generally
adapt recent methodology such as learner-centaredas implied in Nunan’s list also. As
Jolly and Bolitho (2011, p. 128) indicate “the me$tective materials are those which are
based on a thorough understanding of learners’ tiesds their language difficulties, their
learning objectives, their styles of learning, thage of their conceptual development and so

on. This implies according to the authors, materiafiting should be based on learning



centered approach rather than overly rely on tHgest through syllabus specifications,
inventories of language items and so on. Accortin@’Neill (1982), sufficient coursebooks
reach learners’ needs and they are flexible enéughdaptation when it is needed. Especially
when the difficulty of courbooks to fit every teautylearning situation is considered, the
point of flexibility of the materials gains importee to reach the target needs and objectives.
The weaker points of the main material or the pidwds$ do not reach the needs of the learners
can be replaced and adapted in reliance with thehts’ experience in the field. This
approach provides variety and the teaching/learsitgation would be developed according
to individual students’ needs (Cunningsworth, 1995)

Cunningsworth (1995) sees coursebooks as toolshiese the aims and objectives of
learners that were determined beforehand in acnoedwith the learners’ needs. Similarly,
Inal (2006) states that coursebooks are tools tiewehthe goals of a teaching/learning
situation developed according to learners’ neetieréfore; as coursebooks’ main purpose is
to facilitate the learning process, they encourdegrning rather than teaching. Also,
coursebooks has a role to improve learners’ styatilsyelopment (Hutchinson and Waters,
1987). In this respect, as coursebooks help lesulmerome a developer of their own learning,
they facilitate learner autonomy to some extent.

Tomlinson (2011) mentions about coursebooks asactige learning packages, and
adds that they can reflect real English with cordata. They contain personalized learning
process by related topics and text with the learaed they consider learner engagement by
task provide freedom to express feelings and emageustudents’ involvement affectively.
Reflecting real English is another positive featoféhe coursebook especially in EFL context
as the materials become the only sources to expmerithe real language in EFL context.
Therefore, basically as most common instructionalemals, coursebooks have a role to reach

aims and objectives of the teaching program anthéza’ needs and wants by facilitating the
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teaching and real English in use. Additionally,nmost cases they shape the frame of the
course.

In this respect, the role of coursebooks in EFL/Edssrooms is crucial all in terms
of teachers, learners and curriculum. Richards Rodgers (2002, p. 30) suggest “A
particular design for an instructional system nraply a particular set of roles for materials
in support of the syllabus and the teachers anahées” With this regard, Cunningsworth
(1995, p. 7) puts forward to the roles of coursédsan ELT as:

1. A resource for presentation material (spoken antlem)

2. A source of activities for learner practice and cmmicative interaction

3. A-reference source for learners on grammar, voeapubronunciation, etc

4. A source of stimulation and ideas for classroongleage activities

5. A syllabus (where they reflect learning objectivdsch have been already determined).

6. A resource for self-directed learning or self-ascesrk

7. A support for less experienced teachers who hawygain in confidence

Highlightening the crucial role of the courseboo&sinningsworth (1995) has noted
that coursebook are not the masters but they seneetool to facilitate teaching and learning
when they are used effectively. Also, he beliewesirsebooks are not aims themselves or a
determiner of aims, but they are used as a toekpoess the aims. They work as a framework
to the teaching program, as a syllabus and prdkentore essentials of the program in an
organized manner and ensure that the aims andtivegof the program in accordance with
the learners’ needs and wants are reached.

Additionally, coursebooks have some nonlinguisties. According to Arikan (2008),
with the guidance of coursebooks’ reading passagashers can talk about different topics
such as tourism, food, habits, culture and histangl psychology. Therefore, they can inform
learners about different thoughts, point of viewsl @his helps to improve their cultural

competence.
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Similarly, according to Bell and Gover (2011) treursebooks’ positive features can
be listed as in the following.

1. Coursebooks fulfill a wide range of practicakds, particularly in contexts where English
is being taught in a non-English-speaking envirommend where teachers either lack
training or sufficient time to analyze each groupséds.

2. Coursebooks help both teachers and learnevgdpra route map. They make it possible
for them to look ahead to what will be done in ssten as well as to look on what has
been done.

3. Coursebooks provide structure and predictabikithich help participants be in social

interactions like lessons a safe base, a platformégotiation and exploration.

B

By dealing with a certain amount of routine kwiwr teachers, the coursebooks free them
to attend to more important aspects of lesson pignincluding materials adaptation and
supplementation), and to concentrate on using theative skills.

5. Coursebooks provide teachers, particularly tHasking training and experience, with a
sense of self-confidence and security.

6. Most coursebooks are designed and developedgrts in the field, conversant with
current theoretical approaches and methodologieattiges. The quality of sophistication
in their design, content, and organization woulddifécult to match with home-grown
materials.

7. Coursebooks can act as agents of change, atjammovative ideas to be introduced within

their structured framework in a way that enablexclters and learners to develop in

harmony with these new ideas. Indeed, the ELT elask functioning as a genre of
mass communication, where its authors can entempiositive dialogue with teachers and
students on a number of issues of current sigmifiedo ELT professionals.

Tomlinson (2011a, p. 8-23) presents features ofdgmaching materials based on

basic principles of second language acquisition:



10.

11.

12.

13.

14.

15.

16.

12

Materials should achieve impact. (The impact isreate a noticeable effect on learners.
The elements that are to create the impact ardtgpvariety, attractive presentation and
appealing content, achievable challenge).

Materials should help learners to feel at ease.

Materials should help learners to develop configenc

What is being taught should be perceived by learasmrelevant and useful.

Materials should require and facilitate learnef-salestment.

Learners must be ready to acquire the points keiunght.

Materials should expose to language in authengqagthentic use of the target language
is necessary but it is not sufficient for the asgign of the language. Learners need to
experience the use of the language thereforenedgssary, but they also need to notice
how it is used for communicative purposes.

The learners’ attention should be drawn to lingcifgatures of the input.

Materials should provide the learners with oppaties to use the target language to
achieve communicative purposes.

Materials should take into account that the positeffects of instruction are usually
delayed.

Materials should take into account that learnefferdin learning styles.

Materials should take into account that learneiferdin objective attitudes (each class of
learners using the same materials will differ freach other in terms of long-and short-
term motivation, feelings and attitudes about thieegliage, their teachers, their fellow
learners and their learning materials.

Materials should permit a silent period at the begig of instruction.

Materials should maximize learning potential by @maging intellectual, aesthetic and
emotional involvement which stimulates both rightl deft brain activities.

Materials should not rely too much on controlledgtice.

Materials should provide opportunities for outcoi@edback.
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Another list of Tomlinson (2011, p. 22) about tleatiires of English teaching materials can

be given as in the following:

1.

2.

5.

Materials should help the learner develop cultavehreness and sensitivity

Materials should reflect the reality of language.us

Materials should help learners learn in ways sintitathe circumstances in which they
will have to use the language.

Materials should help them create readiness taléag., by helping learners to draw
their attention to the gap between their use afaduire of communication and the use of
that future by proficient users of the languagebwrinvolving the learners in a task in

which they need to learn something new in orddretguccessful)

Materials should achieve affective engagement.

Richards (2001, p. 264) presents the list of tlauies of each unit in materials:

1.

2.

7.

8.

Gives learners something they can take away fresole
Teaches something learners feel they can use.

Gives learners a sense of achievement.

Practices learning items in an interesting and hoas.
Provides pleasurable learning experience.

Provides opportunities for individual practice.
Provides opportunities for personalization.

Provides opportunities for self-assessment of lagrn

Cunningsworth (1995) indicates that coursebookleare various advantages if used

efficiently. In this respect, to choose courseboodefully, the needs of the target audience,

and their expectations and wants are needed toisdered. Moreover, coursebooks make

progression concrete, and as a result, increasesgéhse of achievement, and also they

increase learners’ sense of security as they peopgychological relief (Haycroft, 1998). In

this way, coursebooks can also boost the motivatiievards the course and learning the
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language. Also, they provide ready-made activiaed bring out some standardization on
material quality.

Coursebooks are the main sources for the studerdscaursebooks serve as a
teaching plan for teachers. It is the fact thatrselnooks are not only ready-made or teacher-
made materials that present activities and taslentwh the learning and make the teaching
easy. They also shape the teaching and learningrgms by presenting all the required
materials designed for the needs’ of learners anus af the course. In this respect,
coursebooks provide advantages also for teachiers.the fact that, textbooks can serve
differently to experienced and inexperienced teexh€oursebook can serve as a common
framework and be a guide to less experienced temdi@unningsworth, 1995; Ur, 1996;
Crookes & Chaudron, 2001; Bell and Gover, 2011)sakg and Babaii (2002) also state that
coursebooks enhance security, guidance, and sufipoléss experienced teachers. Using
coursebooks can lessen preparation time of tegctimenefore, they can devote their time to
facilitate learning rather than materials produttidhey maintain that a good textbook means
a syllabus and helps teacher training for inexpeed teachers. On the other hand, an
experienced teacher use textbooks for a suppdtein teaching and adopt it according to
their course (Crookes &Chaudron, 2001). Hence,sghooks guide teachers as syllabus and
give further ideas for adaptation and transfornmatid the course. In this respect, similarly
Richards and Rogers (2002) state that the compsrtat define the functions of the
instructional materials are objectives, contentlgbys), learning activities, and learner and
teacher roles. For example, syllabus stands fauistic content and also the goals of the
teaching program in terms of four language sKillse authors continue that coursebooks also
work as syllabus and determine the content. Coomdebalso cover the objectives of the

learning program.
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Therefore, it can be said that coursebooks havardadges for both students and
teachers in the settings of EFL and ESL classrodrhse. advantages of course books are
especially visible in EFL teaching settings becawsethe fact that coursebooks and
classrooms are the only means that learners cash r@ad practice the target language
(McGrath, 2006). Parallel to this, selection of ismlbook become crucial in EFL situations.

On the other hand, EFL teachers have another molde class apart from foreign
language instruction. As a foreign language teachwry are expected to deal with cultural
and current issues around the world, raising stistdlewareness and provide them the ability
to think universal. Stubbs (2008) states that Ehgteachers have always been “responsible
not only for the linguistic development of the pgapbut also for their psychological, moral
and interpersonal development and to expect thesn & provide a world view and
philosophy of life”. Textbooks can provide this #irof current topics according to Arda
Arikan (2008), he states that with the guidanceéegtbooks’ reading passages teachers can
talk about different topics such as tourism, fodasjits, culture and history, and psychology.
Especially in EFL circumstances intercultural cotepee through coursebooks become
crucial. Because generally the coursebooks becdmaeohly source for language input.
Teachers can use coursebooks as a source togarseirs’ awareness on cultural and current

iIssues and to gain intercultural competence.

However, it is important to mention that coursel®blave some downsides that can
stem from various reasons. Sheldon (1988) draventadh to the coursebook writers and
states that the development of coursebooks is basedpetition of other materials and miss
new approaches and methodologies on the field lredeedback from users is not taken into
consideration. Similarly, Tomlinson (2011, p. 1%8yeals what material writers actually do
shows that they typically “rely heavily on retriévlitom repertoire, cloning successful

publications and spontaneous inspiration”. Anotpemt is that according to Tomlinson
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(2011) coursebooks tend to underestimate learnerguistically, intellectually and
emotionally. Richard and Renandya (2002) also belihat the coursebooks’ contents can
create problems. They can fail to present apprtgpriend realistic language models, they
remain insufficient to develop learner-centeredciéag, it is hard to find contextualized
activities in coursebooks, for the authors the sebooks cannot foster intercultural
understanding, they fail to improve discourse caempee, they cannot teach idioms properly,
the gender representation in coursebooks doesqual &r the authors. The content of such
materials sometimes does not match with the neédnaerest of the classroom. Additionally,
it is a known fact that coursebooks are preparedédoeral audiance and it holds commercial
concerns. Therefore, the textbooks cannot fitcalal learners. As Cunningsworth (1995, p.5)
has stated “no coursebook designed for a generedemaill be absolutely ideal for your
particular group of learners, but the aim in séhgctoursebook is to find the best possible fit,
together with potential for adapting or supplemagptiparts of the material where it is
inadequate or unsuitable”. Focusing on the langlem@ing management business Allwright
(1981) states that it cannot be expected courselesath all the requirements of all teaching
and learning programs because of the complexitgrajuage learning management business.
In addition to this, over-dependence on coursebagaksinhibit variety and innovation also it
limits the individual contribution of teacher (Cungswoth, 1995).

In this respect, it can be indicated that courskbdwmve advantages for both students
and teachers when they are used in ESL and EFlsrola®. However, it is the fact that
coursebooks cannot fit all situations. Therefarenay not be possible to respond all learners’
needs and cover all the aims and objectives ofptlogram. In this respect, coursebook
evaluation is conducted to make amendments andaaags according to learners’ needs

and make the materials more suitable.
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Conducting coursebook evaluation is important tecea proper coursebook, adapt
and improve it if needed according to learners’dsesnd expectations; teachers’ and course’s
aims and objectives. The contribution of coursebewéiluation to teacher development by
raising their awareness on their teaching methadsrasight into the instructional material is
another bright side of coursebook evaluation.

Coursebook Selection and Evaluation

Cunningsworth (1995) has emphasized coursebookolag what teachers teach and
how they do it. He has noted that “probably nothinfjluences the content and nature of
teaching and learning more than the books and ée#aehing materials used. (...) so it is of
great importance that the best and most appropmatierials available should be adopted”
(1995, preface). Similarly according to Rubdy (20tt@& materials selection is to find the best
possible fit between the materials’ match to thgehcontext and to the needs and interest of
teachers and learners. The author continues teaintbst appropriate material to the target
context is selected rather than the best one of.tli@n the other hand, As Littlejohn (2011)
indicates ELT publishing is now a very competitindustry. The materials go beyond simple
text and they now come with additional materiatsgl with the books. The author concludes
that the developments increased the necessistatgse materials closely.

Selecting a coursbook requires an insight intoctirgext in which the coursebook will
be used (Cunningsworth, 1995). To do this, an ardhat considers firstly the aims and
objectives of the teaching program, and secondfyyars the learning and teaching situation
can be constructed. Similarly, Tomlinson (2011) kteded that the evaluation that involves
contextual considerations is more effective andipé. In terms of ESP materials evaluation,
Farhady (1995) has pointed out that it is necessapxamine the existing ESP materials in

order to evaluate their correspondence to a speeibdel. He suggests that in preparing a
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coursebook, it is necessary to conduct need-asalgpecifications, at different levels should
be made and appropriate materials should be des@lop

Therefore, the selection of a coursebook is cruoiéihd the most suitable coursebook
that reflects aims, methods, and, values of thrgetarontext. Cunningsworth (1995) maintains
that coursebooks are evaluated with the intenttoadopt new coursebooks and to identify
particular strengths and weaknesses in coursebalodady in use. Moreover, it is worth to
mention that materials evaluation and analysis rdmute teacher development and enable
teachers to gain insights about the coursebook r{i@gaworth, 1995). Material evaluation
also helps to raise awareness of teachers ont#aeihings. In this respect, to make a decision
on a particular coursebooks’ possibilities, straegind weakness, a systematic evaluation is
necessary.

Hutchinson and Waters (1987, p. 96) describe etialuas “a matter of judging the
fitness of something for a particular purpose”. Tiason (2011, p. 15) explains materials
evaluation as “material evaluation is a procedurat tinvolves measuring the value /or
potential value of a set of learning materialsn¥olves making judgments about the effect of
the materials on the people using them.” Hutchinsod Waters (1987), on the other hand,
describe coursebook evaluation as a straightforvearalytical matching process.

Therefore, materials evaluation consists of thenelgs of target context and audience
and it tries to reach a judgment about the materiiiness to these elements. In the
evaluation process some factors such as learnerttemuther expectations, methodological
preferences, perceived needs of the learnerspsglleequirements, and personal preferences
are taken into consideration. Materials evaluati@s to measure some or all of the following
according to Tomlinson (2011, p. 15): the appealtled materials to the learners; the
credibility of the materials to the learners, teash and administrators; the validity of the

materials; the reliability of the materials (i.e/uld they have the same effect with different
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groups of target learners?); the ability of the eriats to get the interests of the learners and
the teachers; the ability of the materials to matvthe learners; the value of the materials in
terms of short-term learning; the value of the make in terms of long-term learning; the
learners’ perceptions of the value of the materihls teachers’ perceptions of the value of the
materials; the assistance given to the teacherdelims of preparation, delivery and
assessment; the flexibility of the materials (etlye, extent to which it is easy for a teacher to
adapt the materials to suit a particular contetkig contribution made by the materials to
teacher development; the match with administrataguirements (e.g., the standardization
across classes, coverage of a syllabus, preparatioman examination). Additionally,
coursebook’s topics, approach to learning, orgdimzaof content, teaching techniques
employed also can be investigated through matesiaiiation (Cunningsworth 1995).
Effective evaluation depends on asking appropraiestions and interpreting the

answers to them (Cunningsworth, 1995, Introductidwcording to Ruby (2010, p. 38) to
decide for a coursebook to be successful or naetaof criteria should be taken into
consideration. The criteria cover “learner goald areds, learning styles, proficiency levels,
teaching methods, classroom context and proceasesegll as the potential of materials for
generating motivation, variety and interest”. Mareq Tomlinson (2011, p. 20) indicates that
setting principles during evaluation improves vidjicand reliability and prevents possible
mistakes. Some of the criteria that Tomlinson (2@l 20) has proposed is followed:

To what extent are the materials related to thetsvahthe learners? To what extent do

the materials help the learners to achieve commestith their own lives? To what

extent are the materials likely to stimulate emmicengagement? To what extent are the

materials likely to promote visualization?

Material evaluation helps to choose the right celbo®k by enabling to show if a

certain coursebook is suitable to the needs ofdlmmers and the language programs and also

teachers’ goals. Evaluating materials can leachtoease teachers’ awareness on teaching
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materials and also on their own teaching methodsvdv¥er, Medgyes (2001) states non-
native teachers tend to rely on a single courselasok main material and over-rely on it. In
this respect, material evaluation helps those txackelect the most appropriate coursebook
that can reach learners’ needs and also the csugeals. Therefore, coursebook analysis and
evaluation provide teacher development. Teacheve ltlhe opportunity to gain valuable
insight into the material. Also, in teacher tragyrstudent teachers get familiar with the
materials and they learn how to decide over theomaynit features of a textbook. Rea-Dickens
and Germanie (1992) point out that evaluation @ymamic process which investigates the
suitability and appropriateness of an existing paiog Also as Nunan (1991) mentions
through material evaluation, it is possible to decivhether materials are consistent with the
needs and interests of the learners, in additiothiy the harmony of the materials with
institutional ideologies on the nature of languayel learning is measured. Evaluation,
according to Littlejohn (2011), is needed to bedwaied to find out the appropriateness of
the materials’ methodology and content for a certeaching and learning context.
Approaches to Coursebook Evaluation

Materials evaluation can be conducted through @sgipnistic and in-depth
evaluation approaches. It is possible to get a rgénmpression on the quality of visuals,
layout’'s attractiveness and clarity, and the seqgeerof the coursebook through
impressionistic evaluation. On the other hand, eptll evaluation provides insights on
coursebook’s content and the suitability of itacget audience.

Other methods of coursebook evaluation are nameteasse evaluationt examines
future or potential performance of coursebook. @&e-evaluation is an impressionistic
evaluation and can be conducted by looking thrabhghmaterial by a teachen-use or whilst
evaluationis monitoring the coursebook while it is used aing it. This method is more

objective and reliable than pre-use evaluatioms [tossible to measure the material through
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while use evaluation.d3t-use evaluatiois a retrospective assessment to determine thk wea
and strong points of the coursebooks that is used @ period of time. Post-use evaluation is
more subjective and reliable above the two typesvaluation. Tomlinson (2011) maintains
that post-use evaluation “can measure the actuaboes of the use of the materials thus
provide the data on which reliable decisions alibatuse, adaptation or replacement of the
materials can be made. The author also states ghait term (motivation, impact,
achievability, instant learning etc.) and long teeffects can be measured through post-use
evaluation.

Hutchinson and Waters (1987, p. 97-98) suggesttbavaluate materials and, divide
the steps of evaluation into four: “defining criggrsubjective analysis, objective analysis, and
matching”. Besides, according to Robinson (1991,5¢) the three types of material
evaluation are: “preliminary, summative, and forivat She states that while preliminary
evaluation takes place before the course beginsystive evaluation is conducted at the end
of the course and investigates its effectivenestecBon of a suitable coursebook can be
conducted through a checklist at the preliminaagst Formative evaluation is a long-term
evaluation and it is followed until the use of cselvook is finished. The suitability and
weakness of coursebook are also investigated s dtsige. McDonough and Shaw (1993)
suggest to conduct external and internal evaluatiorselect or assess coursebook. External
evaluation consists of the examination of extefaatures of coursebooks, the blurbs on the
cover, table of contents, and introduction are toéh. While, internal evaluation is an in-
depth evaluation and needs more detailed investigaio what extend the external features
of the coursebook match with the internal consisgeand organization of it. McDonough and
Shaw (1993, p. 75-77) suggest to conduct intermaluation effectively by investigating at
least two units of the materials considering thibowang factors: the usability factor; the

generalizability factor; the adaptability factohet flexibility factor. Cunningsworth (1995)
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developd his Quick reference checklist to compéaegal criteria for material evaluation and
selection. It deals with aims and approaches wijgbstions the match between teaching
programs’ aims and students’ needs and considersuitability to different contexts. Design
and organization contains concerns on learnerssdioction focus on whether the material
make the learning easier or not. The concerns siscthe organization and sequence of
content, the rate of recycling and revision, thestllity of individual study are related to the
design and organization. Language and content\negalhe appropriateness of grammar and
vocabulary items, the organization of language thiedsuitable use of language according to
context, skills, topic, methodology, teachers’ begractical considerations. The part, Skills,
is about the balance of four skills according tarse aims and syllabus requirements, the
section asks whether the reading materials sustudents’ needs and levels, the sufficiency
of integrated skills and the authenticity of thetenials. Topic involves their quality in terms
of suitability to students’ interests, their alyilito raise awareness of students, the
representation of other groups and minorities. Méthogy means the approaches and
techniques, the involvement of communicative dbgitand the sufficiency to develop
learning strategies and autonomy of students. B¥achooks deals with the adequacy of the
guidance of teachers’ book, whether the teachemkbsupportive enough. Practical
considerations asks whether the cost of materia@lseasonable and also involves concerns
about durability, availability, attractiveness argk of the coursebook.
Hedge (2005, p. 357-358) proposes two stages ¢otssdursebook:
1. Assessing the content of a book in relation teiteclaimed aims is the first stage.
The stage enables evaluation of the extent to waitlook fulfills its own aims
and is therefore reliable in carrying out its uidkings to the learner.
2. Assessing the appropiriateness of the coursebodkedarget audience is the

second stage. Coursebooks are assessed accordegrteeds and context of the
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target audience. For evaluation some key categareeisted and raised questions

for each category: these would vary according ernler factors, institutional

setting, and sociocultural contet.

Finally, Byrd (2001) presents guidelines for setegtand implementing coursebooks.
She suggests that selecting and implementing tekthdas different considerations and
therefore she presents different guidelines foed®lg and implementing textbooks. The
author mentions that systematic evaluation requihescklist and “Evaluation for selection”
step covers the topics such as curriculum, theesiisd and the teachers. In terms of “the
suitability of curriculum and text” Byrd suggestsat textbooks can serve as a curriculum
when the available curriculum is not clear enough.the other hand, in some circumstances
textbooks can fail to reach to aims of a certaimriculum. Then, an adaptation or a support
by supplementary materials are needed. “The fitvbeh students and text$§ another
criteria that should be dealt with in evaluatiomgess. In this respect, students’ needs and
expectations are needed to be taken into considenahen selecting a coursebook. Teachers
are also users of coursebooks in addition to learriéence, “the fit between teachers and
texts” is needed to be mentioned in coursebook selectidin.the “analysis for
implementation” stage teachers need to read thdewlbmok because of the fact that they
should know the material properly to implement addpt it when necessary.
English for Specific Purposes
In the English Language classes, coursebooks rganbhral needs and unspecified

purposes of the learners. Coursebooks reflect oly e and focus basic themes and
subjects. The four language skills are also thenrf@ius of English coursebooks (Masuhara
and Tomlinson, as cited in Tomlinson, 2011). On diker hand, English for specific
purposes (ESP) courses are based on learner’'s apddgoals in their professional careers.

ESP is an umbrella term and it contains Englishdocupational purposes (EOP) which
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stands for learning English for a particular jobpoofession. English for academic purposes
(EAP), on the other hand, stands for learning Bhglor academic settings. There are no clear
cut differences between ESP and ELT, but in the E®Paims are more highlighted with a
more narrow range of topics (Bernard and Zemach1R0However, ESP materials differ
from other English Language Teaching materialerms of the emphasis on the content, the
roles of teachers and learners and the desingahtterials (Cunningsworth, 1995, p. 132).

Therefore, ESP coursebooks hold a context basewagdp The ESP materials are
based on learner-centered methodology and designegpecific needs of the students. ESP
coursebooks are learning materials for students imariety of fields such as tourism,
medicine, engineering, and law. ESP materials shiakle learners’ expectations and learning
styles into consideration and should hold clearnieaand teacher roles (Cunningsworth,
1995).

As Gatehouse (2001) states, the teaching of ESBd@sne a major concern mainly
in countries where English is taught as a foremmguage. Furthermore, there is a growing
need to have English competence as English becometernational language. There has
been a growing need to use the English languagéh®expression of information within
specific professional fields. Therefore, it candmacluded that there is a necessity to learn
English in use as an international language.

The rise of ESP has led many scholars to condsetarehes on the field. Dudley-
Evans and St. John (1998, p. 4-5) present absahderariable characteristics of ESP:

Absolute Characteristics

1. ESP is defined to meet specific needs of the learne

2. ESP makes use of the underlying methodology andtées of the discipline it serves;

3. ESP is centered on the language (grammar, lexd,register), skills, discourse and

genres appropriate to these activities.

Variable Characteristics
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1. ESP may be related to or designed for specifidmlises;

2. ESP may use, in specific teaching situations, ferdit methodology from that of general
English;

3. ESP is likely to be designed for adult learnehegiat a tertiary level institution or in a
professional work situation. It could, however fbelearners at secondary school level;

4. ESP is generally designed for intermediate or ackdstudents;

5. Most ESP courses assume some basic knowledge ddirthaage system, but it can be

used with beginners.

According to Dudley-Evans and St. John (1998), iSPpart of ELT, and at the same
time it has developed its own procedures, its owednanalysis, its own materials and its
own teaching methodology. Hutchinson and Water8719.19) state “ESP is and approach
to language teaching in which all decisions as dotent and method are based on the
leaner’s reason for learning.” Smoak (1996) empeasthat English instruction bases on
actual and immediate needs of learners who hasedoessfully perform real-life tasks that
are unrelated to merely passing an English courdeeaam. Hutchinson and Waters (1987)
have emphasized that the basic principle of ESP liealize what learners need English for,
and then teach the English that they need. AccgrttirCelani (2008) ESP provides learning
English in context, the teaching program followsaanework and it is meaningful and clear
for the learners.

Hutchinson and Waters (1987) base the emergendeS&f on three reasons: the
demands of Brave New World, a revalution in lingjass and focus on the learner. Related to
the first reason Hutchinson and Waters (1987) dtatethe post-world war environment led
to English become an international language becaiug® power that USA gain. The second
reason emerges as a result of the paradigm shlihguistics. Linguistcs’ focus began to
move into the ways language is used in real lifinaathan describing the features of

language. As a result of this, a point of view éveloped that English in use has variaties and
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change according to context. From this perspecthe possibility of constructing language
instructions that suits learners’ needs becomesssacy. The other reason is the change of
teacher-centered methodology into learner-centened As the focus on the learner become
significant, their needs and expectations also gignificance.

ESP develops as a field of ELT that put the learaed their needs at the center of the
teaching English. According to Robinson (1980) ¢batent of ESP courses is determined in
some or all of these ways: restriction, selectlmmnes and topics, and communicative needs.
According to Hutchinson and Waters (1987), theeeSastages in ESP development.

1. Register analysis. Each field has different lingaigeatures and register analysis
is implemented to form a syllabus for the fieldsisas engineering, biology and
general English. The focus is on the grammar aadtinface of the language.

2. Beyond the sentence: (rhetorical or discourse aiglyAt the second stage
discourse and rhetoric analysis are implementedidition to register analysis. At
this stage, the focus turns to meaning productiondiscourse. After the
organizational patterns in texts are determined, dyllabus for ESP course is
constructed.

3. Target situation analysis: In this situation, taeduage is used. And then, register
analysis to the specific language is used. Thega®ods called as need analysis.
The identified features will form the syllabus b&tESP.

4. Skills and strategies: Regardless of the struadfilanguage, there are reasoning
and interpreting processes to make a meaning. dimthf stage focuses on the
language use beyond sentence level.

5. A learning centered approach: As the authors swtethe other stages are
language centered approaches. On the other hamdodhs of ESP is language

learning.
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The authors state all other stages based on degogmf language use. They mention
that the focus in ESP is language learning and thayfurther explanation on the learning
centered approach “The focus should rather be @ntiderlying interpretive strategies, which
enable the learner to cope with the surface fofarsgxample guessing the meaning of words
from context” (Hutchinson & Waters, 1987, p. 13hid stage deals with the language
learning rather than the description of the language which is the focus on ESP. The
approach of ESP needs to be the one that dealsthvdtprocess of language learning rather
than the language. The authors emphasize that ES#ti a product but an approach.
Furthermore, this approach of language learning$as learners’ needs. They state “ESP is
not a particular kind of language or methodology;, does it consist of a particular type of
teaching material. (...) it is an approach to langulegrning, which is based on learner need”
(Hutchinson and Waters, 1987, p. 19). However, thisyp highlight that “the needs” do not
stand for an existence, but an awareness. ESP spetsfic and appropriate reasons for
learning and highlights the communication needshef students according to the authors.
Furthermore, the content and methods that aretedldor an ESP course are based on the
learners’ reasons for learning. In this respectcah be concluded that ESP improves
autonomy and reasonability of students in their dearning while it enables learners’
engagement in the course.

ESP materials that are flexible and with modulasigle can be more effective as they
can be used also as sourcebook (Cunningsworth 19®bkevaluating ESP material we
should look at both the “core” specialist language at the skills and strategies thought. We
also need to check if there is a good balance legtwee two” (Cunningsworth, 1995, p. 133).

The coursebook investigated in this study is iniied in the following section.
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Tourism Coursebook Series Investigated in the Study

The coursebook series that are investigated irstilndy are Tourism 1 and Tourism 2
by Robin Walker and Keith Harding from Oxford Unisgy Press. The coursebook series
consists of Tourism 1-2-3. The Oxford English fareers series consists of student’s books,
teacher’s book and class audio CD. On the backrauivihe coursebooks it is indicated that
the books have been prepared according to CEF (@onttuaropean Framework). According
to CEF, Tourism 1 is for A2 and B1 levels, and Tisur 2 (upper-intermediate) is for B1 and
B2 levels.

The blurbs of the coursebook series present infooman the benefits for students
and teachers as a list. The coursebook claimsithatesents the needs of students (the
language, information, and skills) for their cargetourism. As for teachers, it is claimed that
the teacher's resource book helps teachers to tedaahism, presents background
introductions, handy tips and advice and so on. ddwers of the books are presented in the
following figures.

From an impressionistic evaluation it is revealedt tthe coursebooks have modular
syllabus. In each unit, four language skills areegi under the related headings. Each unit
contains “Language spot”, “Vocabulary” for activiaad “Pronunciation” presented as list.
Each unit contains “Find out” in which a task wageg according to the field. Additionally,
further grammar points are presented at the enthefbooks. These grammar points are
taught in each “Language spot”. The units end itlChecklist” for self-assessment, “Key
words” list and a list as a proview of next chapteder the heading of “Next stop”.

It can be concluded that the coursebooks presafitsiesnt amount of grammar points
and language skills. “Checklist” and “Next stop”rggamake the learning concrete and
provides learner autonomy. The amount of visuaés srfficient and they contain inter-

cultural elements.
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Toonhar s Brsourss Book

Figure I Covers of Tourism 1 Student’s and Teacher's ResoBook

The figure 1 presents the student’s and teacheog bf Tourism 1. There are 12 units
in the book named as: What is tourism?, World Desibn, Tour operators, Tourist
motivations, Travel agencies, Transport in touriswwgomodation, Marketing and promotion,
The airline industry, Holidays with difference, Regtions and sales, and Airport departures.
The coursebook aims to reach three skills as be@aveer skills and knowledge, Language

skills, Language knowledge.

Toamilrepr ' Reganren Bood

CXFOHD

Figure 2:Covers of Tourism 2 Student’s and Teacher's ResoBook
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As the figure 2 demonstrates, Tourism 2 also ctnsstudent’s and teacher’'s book. The
units of the book consists of Arrivals, A placestay, Tourist information services, Holiday
rep, Eating out, Rural tourism, Attractions and rdge On tour, Hotel entertainment,
Specialized tourism, Business travel, and Checkung There are 12 units in total. Similarly
as in Tourism 1, the three skills that are covénettie book are: Career skills and knowledge,
Language skillsi Language knowledge.
Studies on Coursebook Evaluation

There have been many studies on coursebook evaluatihe related literature. Some
of the studies conducted in Turkey and abroad @esepted in the following sections.

Studies carried out in Turkey

Boran (1994) emphasizes that need analysis isartidetermine the ESP currula
and design of the instruction. He claims, becausth® fact that different purpose of the
learners and requirements in learning English esedifferent needs; they are needed to be
revealed. The study aims to reveal the perceptfostualents and teachers communication
needs in ESP. The suitability of the program todtuglents’ needs is also examined. The data
are gathered from three questionnaires. The paatits are 100 students, 10 tourism subject
lecturers and 3 ESP lecturers from the Tourism &uldpepartment. The study reveals that
there is a lack in speaking and listening actigitiBoth teachers and students indicate that
speaking activities should be increased. The nurb&SP classes should be increased for
the participants. The lessons should cover allndwgve and nonnative varieties of English,
standard and formal English and the learners ndednaed level of English as participants
states. Lecturers believe that gathering infornmatiom lecturer is important but they do not
believe the importance of gathering informationnfretudents. It is informed that gathering
information from lecturers and students is usetul & successful curriculum design. The

author believes that the study is to be usefulasighing curriculum for ESP learners and
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suggests that learners’ needs and purposes sheulken into consideration. The activities
should cover the communicative needs.

Ozdemir (2007)'s study explores th8 drade teachers’ and students’ perceptions of
Time for English 4. Quantitative data are gathefedugh questionnaires conducted to 102
students and 25 English teachers in Altjydaeypazari, Keciéren, and Mamak. Qualitative
data are gathered from six English teachers thraotgrview. The study shows that the
coursebook is sufficient for both students andhees: The instructions and the songs of the
coursebook are two problems according to studedgigestions for textbook committee
involves simplification of instructions, selectioassongs should be easier at the beginning,
teachers’ book should guide more properly, suggeston activities, there should be more
speaking activities instead of writing oneBhe study suggests that teachers can adapt
coursebook according to students’ needs. In adhditothis, Halliwell (1993) suggests that
teachers can fill evaluation charts to analyzecth@sebook to have an idea on the suitability
of the coursebook. For the author, Ministry of iatl Education should create opportunities
for communication between teachers and coursebatikrs; furthermore, it should provide
teacher education.

The views of 9th grade students at general higloash EFL teachers, and EFL
inspectors on Breeze English coursebook are explor€ elik (2011)’'s study. The data are
gathered from students’ and teachers’ questionairee participants of the study are from
Cankaya, Kecidren, Sincan, Yenimahalle, Ankara. f@selts of the study indicate that both
students and teachers find the coursebook inseffficin terms of layout and design. The
coursebook does not reach the needs of the stualeditactivities remain insufficient in terms
of communicative competence. To develop four lagguskills, the coursebook also remain
insufficient. The language of the coursebook is auathentic and does not include cultural

items of the target language. In terms of teacheosk, both teachers and inspectors have
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similar respects. It is indicated that teacher'skb insufficient to present evaluation of the
lessons and proper instructions on the activitiesaddition to this, the coursebook should
provide instruction for self-studies of students.

Taylan’s study (2013) investigates the effectivenafsthe Breeze 9 coursebook &t 9
grade English course in terms of students and &acim Edirne and its districts kam,
Uzunkopri and Havsa. The study gathered the davaigh questionnaires and open-ended
questions. There are 134 §rade high school students and 30g@ade high school teachers
in the study as participants. The study reveals shalents find the coursebook effective on
the other hand, the coursebook is not effectivetierteachers. The author concludes that the
coursebook should be revised and the aims, neeblmtarests of both teachers and students
should be taken into consideration.

Ozes (2012)’s study is based on the evaluation of agliEm coursebook, “Spot On 8”,
which is used in state primary schools in Turkeyefe are 95 English teachers and 100 eight
grade students as participants in the study. Téeareher uses questionnaires to collect data.
The findings of the study imply that teachers hanare positive responses to the coursebook.
On the other hand, the students tend to be monévygoand neutral to the coursebook. The
data show that student participants seem to beuretabout most of the items.

Oflaz (2009)’s study aims to investigate the Wslief coursebook “Time for English
5” in terms of teachers and its principles of camgivism. 140 teacher participants were
selected to collect data through questionnaire. flindings of the study indicate that the
coursebook does not support constructivist teachamgl learning environment. The
vocabulary items are not satisfying in the cours&boSupporting materials and better
guidance form teachers’ book is needed.

Gureli (2008)’s study tries to find out the suiféliof the New Bridge to Success

coursebook. The participants are students in Cat@k&cience High Schoolg%and 16
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grade students in Canakkale. Both qualitative amhtjtative data were collected from 126
students and 4 teachers. According to the findoigke study, the coursebook is needed to be
reviewed and revisioned. Additionally, some adaptet are required for the target group of
students.

The students’ and instructors’ opinions about Esiglianguage Teaching coursebook
“Campus Life” are taken in Erdem’s (2008) studyd&iermine the strong and weak points of
the coursebook. This study was carried out with 2ir8t grade students who took
Compulsory Language (English) course at Canakkabtsekiz Mart University and 22
instructors who have been teaching the course.dBt& were collected quantitatively and
qualitatively. According to the findings, studeméport no weak points. The coursebook is
found strong in terms of readable and clear typ¢ &mt adequate number of visuals. The rest
is moderate. The teacher’s book was found poonstyuctors. The rest of the qualities were
found moderate.

“New Bridge to Success 3" is assessed in termbetffectiveness of the coursebook
in Ezici (2006)’s study. The coursebook is evaldae macro level based on eleven criteria.
Qualitative and quantitative data are gathered ftben336 student participants and teacher
participants. The data are collected through im¢ers. According to the participants’
responses some negative thoughts about the cooksebe identified. The reading passages
are needed to be revised according to the learnangjuage proficiency levels and age
groups. The coursebook does not consider diffdeamhing styles. On the other hand, the art
works are up-to date and improve the compreherwfitime lesson.

The aim of Batdi (2010) is to find out the effeetmess of the coursebook in terms of
Foreing Language High Schools teachers. The auttmrses on the difference between

school type, educational degree, teaching experiand gender. The study is conducted with
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126 English teachers in Foreign Language High SshimoElazg and Diyarbakir. A scale
was used. In the result of research, it was detexthihat English coursebook used in Foreign
Language High Schools was found to be partly effiti The teachers who work in High
Schools of Science and those who have more teaeljpgrience found the coursebook more
efficient. Furthermore, in terms of gender varialbhale teachers found the coursebook more
effective than female teachers. There is a neéalctes on listening activities.

Studies carried out abroad

In the multidimensional study, Aftab (2011) expwrde English language textbook
situation in Pakistan. The researcher uses a nmettiods approach. Two preliminary stages
were small scale — a survey of the English languaggiirements and interviews of the
officials involved in sanctioning and publishingopesses of the textbooks. The English
curricula and syllabi are investigated. The sungegonducted through questionnaires aiming
at evaluating the coursebook. As a result, thefiicggncies are detected in overall education
arena. It is found that the curriculum and textbqmMicies are inadequate. The author
highlights the importance of training programmes textbook writers to facilitate English
language acquisition in Pakistan.

Phanhan, Watkhaolarm, and Chiyasuk (2012) invdstitiee consistency between the
content of ELT coursebooks and ELT principles. heas’ perceptions on My World
coursebooks are also explored. The participantsispof 39 English teachers from 15
secondary schools. ELT checklist, teachers’ questoe and semi-structured interviews are
used as research instruments. The authors conthatienostly the teachers’ perception and
classroom applications are at a suitably high levdso, it is shown that My World
coursebooks are used as supplementary materidlselygachers. Teachers explain that one

coursebook cannot cover all the needs of learners.
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The authors Sarem, Hamidi and Mahmoudie (2013) Hwoddidea that textbooks are
the heart of education. Ttherefore, textbooks affeacher, students and the dynamics of the
classroom. In this respect, textbooks selections maportance to reach teachers’ and the
course objectives and students’needs. Accordinghéoauthors, it is achieved by proper
analyses using evaluation checklists. The dataaasdyzed qualitatively. In the study an
evaluation is conducted to analyze “English foreinational Tourism” which has been
developed as a textbook for those students whornrajbourism. Daoud and Celce-Murcia’s
(1979) checklist is used as an instrument. Physippearance and content of the coursebook
are analyzed in the study and the results showtligaturrent textbook is suitable to course
objectives and students’ needs.

Fraidan (2012) evaluates Business Objectives (1896Yicki Hollett and Business
Studies, Second Edition (2002) by Alain AndertoncDdnough and Shaw’'s (1993)
framework is used to external and internal evatumatf the coursebooks for business major
students at King Faisal University. The author d¢otes that the coursebooks reach learners
need when they are merged and supported with addiltmaterials.

Ghalandari and Talebinejat (2012) highlight the ami@nce of analyzing learners’
needs and coursebook evaluation in ESP learning.stidy aims to examine whether ESP
coursebooks can be effectively used in the Engliagbsrooms in medicine discipline. At the
same time, this study investigates the languagdsheemedical students in Shiraz Medical
School, Iran. In the study, framework by Hutchinsonl Waters (1987) is used. The approach
iIs to be an in-depth analysis, individual actiwstiare analyzed. It concludes that ESP
coursebooks reach the learners’ needs and thajsafel as they reach students’ needs in Iran
and have satisfactory content.

The studies on the filed show that there are catalé studies generally, on the other

hand, there are some studies that are conductdd duaintitatively and qualitatively. The
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coursebooks were evaluated both for students authiées perceptives. Furthermore, there are
studies including principles and inspectors’ petiogs. The importance of reaching the
learners’ needs and adaptation of the insufficpamts of the coursebooks are emphasised. It
can be seen that there are relatively few studiestaESP coursebook evaluation. The studies
on ESP evaluation can generally be seen in theestat abroad.
Summary

This chapter has based on materials evaluatiorgaioti the role of coursebooks in
ELT settings and the features of sufficient couosdds. The materials evaluation types and
approaches have also been discussed in this chdpterissues on ESP course and ESP
materials have been summarized. Finally, the ssualimut coursebook evaluation have been

presented at the end of the chapter.
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Chapter IlI
Methodology

This chapter focuses on the methodology used irstindy to find out the students’
perceptions of their vocational English coursebdakthe first part, the construction of the
questionnaire and the parts which it consists ef eplained in detail. Second part of the
chapter is about the administering the questioesain order to avoid any difficulties in the
main study, the procedure of the piloting is exmai. Finally, main study, which involves
setting, participants, materials, procedure foadatllection and analysis, is presented in the
last part of the chapter.
Research Method Used in the Study

In this descriptive study, quantitative researchthodology was followed. A survey
method was used as a sub-category. This study agesllon a vocational English coursebook
series Tourism 1-2. The required data were coliettieough a questionnaire that is designed
to find out the perceptions of the students on aational English coursebook. The
questionnaire has been conducted in Edirne at rakyiversity to 3 and 4" grade students
at Tourism and Hotel Management department. Ifdhewing parts, the questionnaire used
in the study has been explained. In the light ef piloting and expert opinions each part of
the questionnaire has been organized.
Construction of the Questionnaire

Taking the large sampling of the study into constlen, questionnaire was a
convenient data gathering tool for this study. fhees in the questionnaire were constructed
after a review of literature and the analysis & students’ responses to the open-ended
guestions. In addition to the literature reviewatlidents’ answers to the open-ended
questions were analyzed to construct new itemstHer item pool. The item pool was

constructed based on the Cunningsworth (1995)'dalimes for materials evaluation.
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Cunningsworth (1995) states that the content oESPR coursebook is different from other
English language teaching materials; however, thdedines for material evaluation can also
be used for ESP materials. There are 98 itemseiitém pool in total in 6 common headings
(See Appendix B). Students generally expressed tb@mcerns about vocabulary load,
speaking activities and clarity of the book. Aduitally, quite a number of students
highlighted that coursebooks should be appropti@atiheir proficiencies. Therefore, related
items were added in the questionnaire. The itenme Wisged under 6 headings as below.

1. Practical Considerations

2. Aims and Objectives

3. Design and Organization

4. Language Content

5. Language Skills

6. Methodology

The items in the item pool were designed as a ouegtire after expert opinions were
taken. The questionnaire consisted of 43 items mBdbeadings. The questionnaire was
translated into Turkish to improve the comprehemsidis enabled the students to answer the
items easier. After the expert opinions were takempjlot study was conducted. The pilot
study consists of 43 items and it was conductedl@d students. The pilot study was
conducted to get some implications for the mairdgtand make necessary changes in the
guestionnaire.

Before implementing the pilot and the main studhg tinal form of the questionnaire
was constructed. The parts of these questionnaiiest they include and what thay aim to

measure are described in the following part initeta
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Description of the Questionnaire

In order to answer the research questions, a questire was constructed by the
researcher. The questionnaire has three partsit dopantroduction, a part for demographic
information of the participants and another pant tiee checklist. The questionnaire was
designed in two pages so that it would not takengoh time to conduct (See Appendix C).

In the introduction part, the explanation of resbar's purpose was added to the
questionnaire. In addition to this, it is promisttat the information gathered from the
questionnaire will be kept confidential to prevemty feeling of obligation to write their
names on the questionnaire. After the introductpart, the participants’ demographic
information was asked in the first part of the disesaire. Each participant’'s gender and
General Points Average were asked in this parth&sstudy aims to find out the perceptions
of the students who study at Tourism and Hotel Man@ent department, there is one
additional question in this part regarding whettiery have a work experience in their field.
The third part of the questionnaires was constoutiiefind out the perception of the students’
on their vocational coursebook in a checklist foithe checklist consists of 44 items in 6
categories.

The categories and number of the items are givéabie 1 below.

Table 1

Categories and Number of Items in the Questionnaire

Categories Number Of Items
Practical Considerations 3 (1-3)

Aims and Objectives 9 (4-12)

Design and Organization 8 (13-20)
Language Content 6 (21-26)

Language Skills 11 (27-37)
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Methodology 7 (38 -44)

As Table 1 demonstrates, there are 44 items ingumestionnaire to investigate
students’ perceptions of the vocational Englishrsenook. The items are grouped under the
headings; practical considerations, aims and adbgst design and organization, language
content, language skills, and methodology. Thei@pants were asked to put a cross (X) into
the most appropriate box for themselves. The questivere asked in 5-point Likert-type
Scale (5=Strongly Agree; 1=Strongly Disagree).

Administering the Questionnaires

A piloting was conducted to make changes and ingrents to raise the clarity and
reliability of the questionnaire in necessary paifer the amendments, the questionnaire
was conducted for gathering data for the main stlrdyhe following section the Pilot and
Main Study with their setting, participants, ma&sj procedures for data collection and data
analysis are explained in detail.

The Pilot Study

The pilot study was conducted to make necessanygesain the questionnaire with an
expert opinion if any difficulties and problems weatetermined. Additionally, the reliability
and validity of the questionnaire was tested atter pilot study. The questionnaire with 43
items was conducted to 104 participants who arelestis in Hotel and Management
department at Canakkale Onsekiz Mart UniversityCianakkale. The questionnaire was
handled by the help of an instructor in the depaninThe data were collected from the
students in two days. The reliability analysis wamducted in the piloting using SPSS
Statistics 20. Table 2 below demonstrates the tesil the reliability coefficiency of the
questionnaire. The reliability coefficiency of tlpgestionnaire is .92 which is expected as

high value. This value is acceptable accordingigiB&oztirk (2006) who recommends levels
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of .70 or greater for scales like these. It can be daadl this questionnaire can be conducted
for the study.
Table 2

The Reliability Statistics for the Pilot Study

Questionnaire Reliability N
Valid Excluded Total
Students’ Questionnaire .92 104 0 104

The findings of the piloting provide some implicats for the main study. As a result
of the piloting, the participants demonstrate nsesbable difficulty when answering the
questionnaire. On the other hand, some items arsece and rewritten and necessary
additions were made taking the experts’ opinion® iconsideration. The item 29 in the
guestionnaire was designed in two sentences. Ispitsinto two items to make them clearer
for the participants. Before the pilot study iterd ®as “Activities in the coursebook are
parallel with the vocabulary and grammar intakedtdr on it was split into two sentences
“Activities in the coursebook are parallel with thecabulary intake” and “Activities in the
coursebook are parallel with grammar intake”. Asoaclusion, the pilot study helped the
researcher to get some implications for the mainlyst The researcher gets insights of the
questionnaire’s reliability and defines some profdeand makes the necessary changes.

MAIN STUDY

Setting

The main study was conducted in Trakya Univerditye 3° and 4" grade students at
Tourism and Hotel Management department participatethe study. The main study was

carried out in April, 2014.
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Participants

As the aim of the study is to have an insight ithe perceptions of students on their
vocational English coursebook, study group hasgaifs&tant role in this study. The target
population of the study consists of 118 student3rakya University Tourism and Hotel
Management department in Edirne. All of the pagpaaits in the study are in their third and
fourth years at the university. They all had thersebook “Tourism”.

The descriptive information of the participants aresented in the following tables.
The tables include the numbers of students acogitdinheir genders, GPA scores and, work
experience.

Table 3 presents the gender distribution of thdesits in the study.
Table 3

Gender distribution of the students

Frequency Percent  Valid Percent =~ Cumulative Percent

Male 84 71.2 71.2 71.2
Female 34 28.8 28.8 100.0
Total 118 100.0 100.0

As table 3 indicates, there are 118 participantsotal. There are 84 male and 34
female participants in the study. Table 3 demotedrahat the number of the male
participants is more than female participants.

Table 4 demonstrates students’ work experiencledi field.

Table 4

Work Experience Distribution of the Students

Valid Cumulative

Frequency Percent Percent Percent
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No 24 20.3 20.3 20.3
Yes 94 79.7 79.7 100.0
Total 118 100.0 100.0

As table 4 demonstrates, 94 of the participant® leyperience in the field (%79.7 of
them are experienced and have worked in touristioisbefore). On the other hand, 24 of the
participants do not have any work experience imisou sector.

Table 5 presents GPA scores of the students.

Table 5

GPA Scores of the Students

Cumulative
GPA Frequency  Percent Valid Percent Percent
3 and above 57 48.3 48.3 48.3
Between 2.00 and 2.99 55 46.6 46.6 94.9
Under 2.00 6 5.1 5.1 100.0

Total 118 100.0 100.0

Table 5 demonstrates that 57 of the students harel Zibbove GPA score, 55 of them
have GPA scores between 2.00 and 2.99 and, 5 wf lawe under 2.00 GPA score. As it can
be seen in the table more than half of the paditip (%57) have 3.00 and above GPA score.

In addition to the demographic information in tlables above, all the students are in
third and fourth grade and have the coursebooksdmurism 1-2. This means that the target

population is suitable for the study.
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Materials

A questionnaire to find out students’ perceptiobew their coursebook was used in
the study. Open-ended questions for piloting weoastructed by the researcher. The
questionnaire was constructed in order to findthatstudents’ perceptions of the vocational
English coursebook series Tourism 1-2. The ques#ivae helped to gain insights to the
perception of the participants on their vocatidaaglish coursebook.

Data collection

In this study the questionnaire was conducted ® stidents. the questionnaires was
conducted with the help of the lectures workinghnse faculties in the spring term. Data
collection process took nearly two weeks. A questare constructed by the researcher was
used in the study. The students participate testhay voluntarily. After the aim of the study
was explained to the students, the questionnaiseceaducted only to the volunteer students.
The participants got information about the questere before it was conducted.

Data analysis

In this study, quantiative data were analyzed i®SBtatistics 20 program. The data
gathered about the participants were analyzed bgstbptive Statistics”, “Nonparametric
Mann-Whitney Test’and, “Nonparametric Kruskal-WallTest”. The nonparametirc tests
preferred as the data set does not distribute rycmidne results of these analyses will be
presented in the “Research Findings” section of shedy. Apart from these tests, the
reliability analysis was conducted to the thirdtpdrthe questionnaire.

The results of the analysis are demonstrated iteT&bor the main study.
Table 6

The Reliability Statistics for the Main Study

Questionnaire Reliability N

Valid Excluded Total
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Students’ Questionnaire .94 118 0 118

As demonstrated in Table 6, the reliability anaysn 44 items shows that the
questionnaire has a high degree of reliability ioeihcy with a value .94 which is an
acceptable value. This means that the questioncairde used for the target study group.

Furthermore, the items’ frequencies, means, pesigest standard deviations were
calculated. The same analyses were conducted fdr eategory in the questionnaire to
calculate the overall frequencies, means, percestagfandard deviations. For each section
“Nonparametric Mann Whitney Test” and “Nonparaneiruskal-Wallis Test” were used to
answer the research questions.

The means and standard deviations were calculatezhth item in the questionnaire.
These analyses helped to get insight into the meamsch item. To calculate the overall
means for each category, the items of each categerg computed in compute variable
section in SPSS Statistics 20. Then, the overadinador each category were calculated. The
results shed light of the perception of the stuslesn the general effectiveness of the
coursebook.

Summary

This chapter presents the methodology followechengtudy. Firstly, the construction
process of the questionnaire is explained. Thengtiestionnaire is described in detail. The
implementation process of the study is describdterAhe process of the pilot study was
explained, the main study with its setting, papteits, materials, and procedures for data

collection and analysis are presented in this @rapt
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Chapter IV
Research Findings

This chapter focuses on the findings of the ste#istanalysis of the data obtained
from the main study. The statistical informatiortloé analysis of data is presented under each
research question with the tables.
Aims and Research Questions

The main purpose of the study is to investigatepieeptions of students about the
vocational English coursebook Tourism 1-2. In addito this, the stengths and weaknesses
of the coursebook are examined according to thaests’ perceptions. In the following part,
the research questions of the study are presehtese research questions are answered in
detail to get insight into the students’ percetions
RQ1: What are the Tourism and Hotel Managementesitisd Perceptions of their Vocational
English Coursebook used at Trakya University?
RQ2: What are the strengths and weaknesses ofadiesabook considering the students
perceptions?
RQ3: Is there a significant difference among sttsldhoughts about the coursebook in terms
of their gender?
RQ4: Is there a significant difference among sttsldhoughts about the coursebook in terms
of their success (GPA)?
RQ5: Is there a significant difference among stiglehoughts about the coursebook in terms
of work experience?
Findings

The findings of the study will be presented untheréach research question.
RQ1: What are the Tourism and Hotel Managementesiisd Perceptions of their Vocational

English Coursebook used at Trakya University?
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The findings related to the students’ perceptioris tleeir vocational English
coursebook will be presented in the following sattiAlso the Tables demonstrate the data
gathered from the questionnaire.

Table 7 demonstrates descriptive statistics osthdents’ perceptions on the practical
considerations of the coursebook.

Table7

Students’ Perceptions on the Practical Consideratiof the Coursebook

ltems N Mean  Standard

Deviation
1. The design of the coursebook is attractive. 1183.0678  1.18198
2. The fonts of the coursebook are readable. 118 0598. 1.06452
3. The visuals of the coursebook are up-to-date. 8 11 3.3220 1.16854
TOTAL 118 3.4831 .87337
Valid N (listwise) 118

As it can be seen in Table 7, the coursebooks’tigedaconsiderations are moderate
(M=3.48, SD=.87). 40.7 percent of the participadsee and strongly agree that the design of
the coursebook is attractive. On the other harelhtbhest mean value belongs to item 2 “the
fonts of the coursebook is readable” (M=4.05, SID§}..

Table 8 below demonstrates descriptive statistidhe perceptions of the students as
for the aims and objectives.

Table 8

Students’ Perceptions on the Aims and Objectivéiseo€oursebook

ltems N Mean Standard

Deviation
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4. The content of the coursebook is suitable tatheof the
course.

5. The coursebook enables to make sufficient pradtr
my career in the future.

6. The coursebook is sufficient to develop langusigis
that | need for my job.

7. The coursebook has various topics.

8. The coursebook helps to use grammar rules dyoper
9. The content of the coursebook is suitable tantgrest.
10. The coursebook improves my motivation and ezsabl
me to learn further.

11. The activities, which are related to my futjyoie, in the
coursebook are sufficient.

12. The coursebook enables to gain knowledge about
different cultures.

TOTAL

Valid N(likewise)

118

118

118

118

118

118

118

118

118

118

118

3.6102 1.10193
2.8390 1.2126
3.0932  1.10930
3.3898 787@
3.5169  1.03555
3.2966  1.07265
2.7542 .96020
3.0932 1.13218
3.5254 1.09163
3.2354  .77909

Table 8 indicates that the total mean value ofpicipants answers about the aims

and objectives of the coursebook is 3.23 (M=3.23+.37). Based on the item 4 which is the

highest preferred one, it can be concluded thattwesebooks’ content is parallel to the aim

of the course which demonstrates the highest mekre wn this part of the questionnaire (M

= 3.61, SD = 1.10). According the item 8 with tleeaend highest value, most of the students

(%57.6) think that with the help of the coursebdb&y can use grammar rules properly as

they reported. On the other hand, It can be indctahat the motivation power of the

coursebook is not satisfying for the students aaritbe seen in item 10 (M = 2.75, SD = .96).
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When item 5 is taken into consideration, the pgudicts indicate that they need more practice
suitable with their future careerr (M = 2.83, SI0.21). Table 9 shows descriptive statistics of
the students’ perceptions on design and organizafithe coursebook.

Table 9

Students’ Perceptions on Design and OrganizatiomefCoursebook

ltems N Mean Standard
Deviation
13.The activities in the coursebook enable grougking. 118 3.2881 1.11786

14.The activities in the coursebook improve my prosiation. 118  3.1525 1.09877
15.The activities in the coursebook improve my \mdary 118 3.5085 1.01059
knowledge.

16.The coursebook help to gain learning strategies. 118 2.9322 1.08391
17.The activities in the coursebook provide knowkethat can 118 3.2373 1.01002
be used in my future job.

18.The headings in the coursebook improve my 118 3.2881 1.07100

comprehension of subjects.

19.The instructions are clear and understandable. 18 13.3729 1.00253
20.The subjects in the coursebook progress fromteas 118 3.3814 .99503
difficult.

TOTAL 118 3.2701 .66626
Valid(listwise) 118

Table 9 indicates that the students have modeatisfaction on the design and
organization of the coursebook (M = 3.27, SD =..@8) item 15 (M = 3.50, SD = 1.01) and

the item 20 (M = 3.38, SD = .99) have the highesamvalues respectively. The mean value
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of the item 15 indicates that the students arelyigatisfied with the vocabulary activities,

they think the activities improve their vocabuldmyowledge. The item 16 has the lowest

mean value (M = 2.93, SD = 1.08). It can be conetlithat the students need more support in

terms of learning strategies, only 27.1 percenthef participants agreed or strongly agreed

that the coursebook guide how the students can.|&ough not that much very low, item

14 has the second lowest mean value in this paheofjuestionnaire (M = 3.15, SD = 1.09).

It can be concluded that the students prefer mmghasis on pronunciation in the activities.

Table 10 demonstrates descriptive statistics ofstidents’ perceptions on language

content of the book.
Table 10

Students’ Perceptions on Language Content

ltems N Mean Standard
Deviation

21.The subjects in the coursebook suit to my aeteded to 118  3.3559 1.02553

my future job.

22.The subjects in the coursebook involve the sibjiat | 118 3.1525 1.11422

will need in my future job.

23.The subjects in the coursebook are suitablethédlsocial 118 3.1864  1.07774

and cultural environment that I live.

24.The grammar subjects are presented separateacimunit. 118  3.2220 1.16854

25.1 can use the grammar subjects for my future job 118 3.2627 1.05756

26.The grammar subjects in the coursebook suitytaims 118 3.0508 1.15357

and objectives.

TOTAL 118 3.22218 .74601

Valid( likewise) 118
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As Table 10 indicates, the total mean value of plaig of the questionnaire is 3.22 (M

= 3.22, SD = .74). The most common preferred itsmtem 21, “The subjects in the

coursebook suit to my aims in my future job” (M 33, SD = 1.02). From this item, it can be

confirmed that the subjects in the coursebook aralde for the needs and aims of the

students. Additionally, the answers to the item“R6an use the grammar subjects in the

coursebook in my future job.” (M = 3.26, SD = 1.GB)d 26 “The grammar subjects in the

coursebook suits to my aims and objectives” (M@53SD = 1.15) indicates that the students

find the grammar points in the coursebook suit&meheir aims and needs in moderate level.

All in all, it seems that the language contenthsd toursebook focuses on the needs

and aims of the students sufficiently accordingh® responses of the students and there is

near to high satisfaction in terms of the reachtite aims of the students and course

objectives.

Table 11 presents descripve statistics of the ststperceptions on language skills.

Table 11

Students’ Perceptions on Language Skills

ltems N Mean Standard
Deviation

27.The language skills in the coursebook are pteden 118 3.2542 .96243

according to the aims of the course

28.The activities in the coursebook are authentic. 118 3.3475 1.04085

29.The activities in the coursebook are in paraligh the 118 3.1864 1.06978

grammar subjects.

30.The activities in the coursebook are in paraligh the 118 3.4068 .98915

vocabulary knowledge.

31.The activities in the coursebook improve my &pea 118 3.2881 99659
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skills.

32.The activities in the coursebook improve my wgtskills. 118 3.1271 1.00040

33.The activities in the coursebook improve myelishg 118 3.2288 1.07346
skills.
34.The activities in the coursebook improve my negd 118 3.3305 1.08648

comprehension.

35.The activities in the coursebook are relatetthéoreal life. 118 3.2203 1.07922

36.There is variety of reading texts in the couosdd 118 3.8729 .95673
TOTAL 118 3.3263 .65626
Valid (listwise) 118

According to table 11 the most preferred item @mit36 in this part (M = 3.87, SD =
.95). The item 30 on the other hand has the sebmidmean value (M = 3.40, SD = .98). It
can be confirmed that the coursebooks provide réiffiekinds of readings text to the students
and the vocabulary knowledge appropriate to thevrell and parallel with the reading and
other activities. The mean value of item 32 isloat however, it is the lowest means value in
this part (M = 3.12,SD = 1.00). It can be assuntet the students need more support in
writing activities.

Tables 12 demonstrates descriptive statistics @& #tudents’ perceptions on
methodology.
Table 12

Students’ Perceptions on Methodology

ltems N Means  Standard

Deviation

37.The coursebook contains different kinds of atodie (fillin 118 3.8136  1.09349
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the blanks, dialog, writing a letter, writing arsay, tests vb.)
38.The language skills in the coursebook are bathnc
39.The activities in the coursebook enable actarti@pation
of students.

40.The activities in the coursebook enable diffekemds of
learning preferences (visual, verbal, kinesthetigjial).
41.The coursebook enables self-studying.

42.The methods of presenting and implementing éve n
subjects are appropriate in the coursebook.

43.The new vocabulary items are recycled as thts uni
progress.

44.The visuals improve my comprehension of thevaies.
TOTAL

Valid (listwise)

118

118

118

118

118

118

118

118

118

3.2458

3.2458

3.2881

3.2203

3.0763

3.5847

3.2871

.96020

1.14680

1.06299

37371.04127

91647

1.08728

1.11957

.70867

Table 12 indicates that the total mean value 28 3M = 3.28, SD = .70). It can be

inferred from the item 37 that the students caml fenough variety of activities in the

coursebook (M = 3.81, SD = 1.09). Furthermore, ttepported that the visuals contribute the

comprehension of the activities which is inferreahi item 44 (M = 3.58, SD = 1.11). On the

other hand, the students reflect low appreciatmhe self-study mode of the coursebook,

item 41 “the coursebook enables self-study” hasléinest means value in this part (M =

2.73, SD = 1.04).

RQ2:What are the strengths and weaknesses of thesecdook considering the students

perceptions?
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One of the aims in this study is to investigate skrengths and weaknesses of the
coursebooks in terms of students’ perceptions. Mmse Statistics of the collected data
were computed to reach this aim.

Table 13 demonstrates the descriptive statistiadh@fparticipants’ perceptions about
the coursebooks.

Table 13

Students’Perceptions on the Coursebooks

ltems N  Minimum Maximum Mean Std.

Deviation

2.The fonts of the coursebook are readible 118 1.00 5.00 4.0593 1.06452

36.There is a variety of reading texts in thi
118 1.00 5.00 3.8729 .95673
coursebook.

37.The coursebook contains different kind
of activities (fill in the blanks, dialog, writin 118  1.00 5.00 3.8559 1.04001
a letter, writing an essay, tests vb.)

4. The content of the coursebook is suitabl
118 1.00 5.00 3.6102 1.10193
the aim of the course.

44.The visuals improve my comprehensio
118 1.00 5.00 3.5847 1.11957
of the activities.

12.The coursebook enables to gain
118 1.00 5.00 3.5254 1.09163
knowledge about different cultures.

8.The coursebook helps to use grammar r
118 1.00 5.00 3.5169 1.03555

properly.

15.The activities in the corsebook improve
118 1.00 5.00 3.5085 1.01059
my vocabulary knowledge.
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16.The coursebook helps to gain learning
118 1.00 5.00 2.9322 1.08391
strategies.

5.The coursebook enables to make suffici

118 1.00 5.00 2.8390 1.21226
practice for my carreer in the future.
41.The coursebook enables self studying 118 1.00 5,00 2.7797 1.03061
10. The coursebook improves my motivati

118 1.00 5.00 2.7542 .96020
and enables me to learn further.

TOTAL 118 1.55 4.70 3.2868 .57789

Valid N (listwise) 118

As Table 13 demonstrates, the total mean valubeofjuestionnaire is 3.2868 (SD =
.57789). Iltem 2 “The fonts of the coursebook asxlable” has the highest mean value out of
44 items (M = 4.05, SD = 1.06). The second mogtareded item with high mean value is
item 36 “There is a variety of reading texts in toeirsebook” (M = 3.87, SD = .99). As it can
be seen in Table 13, item 37 “The coursebook costdifferent kinds of activities (fill in the
blanks, dialog, writing a letter, writing an essagsts vb.)” is the third item to have the
highest mean value (M = 3.86, SD = 1.05). Therefdarean be said that the coursebook
provides various kinds of reading passages andadhegatisfied with the font quality of the
book. In addition to this, the coursebook suppstisients with different kinds of activities. It
can be said that these are the strengths of theeimook.

With regard to the weak sides of the book, Tabledé®onstrates that item 10 “The
coursebook improves my motivation and enables mieam further” has the lowest mean
value (M = 2.75, SD = .96). Item 41 “The coursebeolables self-studying” has the second
lowest mean value according to the responses dttiltents (M = 2.78, SD = 1.05). The item

with the third lowest mean value is item 5 “The @book enables to make sufficient
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practice for my career in the future” (M = 2.83, S[1.21). All in all, considering the items
with the lowest mean values, it can be said thadesits find the coursebook insufficient for
their self-studies. The coursebook does not fdseener autonomy and self-study mode as it
claims to do so.

RQ3: Is there a significant difference among sttsldhoughts about the coursebook in terms
of their gender?

In this study, the effect of gender on students’ceptions on the coursebook is
investigated. Therefore, the particants are dividedording to their genders in the data
collection process. The collected data were andlftkeough Mann Whitney U test, the
findings of the test is demonstrated in tables\welo

Table 14 presented the difference of perceptiomitaboursebook in terms of the
students’ gender.

Table 14

Difference of Perceptions in terms of Gender

Gender N Mean Rank Sum of Ranks U p
Male 84 62.08 5214.50 1211.500 .198
Female 34 53.13 1806.50

Total 118

A Mann-Whitney U test was used to compare the rdokshe males (N = 84) and
females (N = 34). As the table 14 shows, the resalicate no significant difference (U=
1211.500, p > .05) between males (M = 62.08) anthfes (M = 53.13). The results indicate
that there are significant differences in the mesank values of the groups in terms of only 2

out of 44 items.

Table 15 demonstrates the items that the groupsctedignificant difference about

their perception of the coursebook.
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Table 15

Difference of Perceptions in terms of Gender

ltems Gender N Mean U P
Rank

Item 7 The coursebook has variousMale 84 64.37 1019.000 .010

topics. Female 34 47.47

Item 13 The activities in the coursebookMale 84 64.00 1050.000 .020

enable group working. Female 34 48.38

As it can be seen in Table 15, the female partitgpaeflect lower mean rank value
(M = 47.47) than male participants (M = 64.37) @mnis of item 7 “The coursebook has
various topics.” [U item 7 = 1019.000, p < .05)m8arly, the item 13 “The activities in the
coursebook enable group working” receives lower ek value from females (M = 64.
00) than males (M = 48.38), [U item 13= 1050.00¢, .p5).

RQ4: Is there a significant difference among sttsldhoughts about the coursebook in terms
of their Success?

In order to find out the difference of thoughts abthe coursebook between the
students with low academic success and the studeitls high academic success, the
participants were grouped into three according heirt GPA scores. A non-parametirc
Kruskal-Wallis Test was conducted to compare thameank values of the groups as the
number of the participants is limited. The reswoitghe analysis of Kruskal Wallis Test will
be presented in the tables below.

Table 16 presents the difference of the studemgpitions about the coursebook in

terms of GPA.
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Table 16

Difference of Perceptions in terms of GPA

GPA N Mean Rank df Chi-Square p
(X?)
3.00 and 57 64.35 2 2.232 328
above
Between 2.00 55 54.80 2
and 2.99
Below 2.00 6 56.50 2

As Table 16 indicates, there are no significanfed#inces between students with
different GPA scores in terms of their thought ba toursebook [3@2) =2.232, p > .05] with
the mean rank values for high GPA scores studdmts §4.35), average GPA scores students
(M = 54.80) and low GPA scores students (M = 56.81)t of 44 items there are two items
that indicates significant difference. Table 17 destrates the items that reflect significant
difference.

Table 17

Significantly Different Perceptions in terms of GPA

Items GPA N Mean Rank df Chi- p
Square
(X?)
21.The subjects in the 3.00 and 57 69.04 2 11.160 .004

coursebook suit to my aims above
related to my future job. Between 55 52.26

2.00 and
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2.99
Below 2.00 6 35.17
36.There is a variety of 3.00 and 57 68.11 2 8.29 .016
reading texts in the above
coursebook. Between 55 50.66
2.00 and
2.99
Below 2.00 6 58.67
43.The new vocabulary items3.00 and 57 48.96 2 12.238 .002

are recycled as the units above

progress. Between 55 70.59
2.00 and
2.99
Below 2.00 6 70.59

As table 17 shows, item 21 {% = 11.160, p<.05], item 36 [ = 8.296, p<.05], and
item 43 [Xz(z) = 12.238, p<.05] indicate that there are significdifferences between
students’ perceptions of the coursebook and tleid@mic success. Based on the items, it can
be said that the students reflect high responsestdbe items related with the suitability of
the coursebook to their aims and objectives.

RQ 5: Is there a significant difference among smislethoughts about the coursebook in
terms of their work experience?

Furthermore, the participants in the study are gsmped according to the work
experience to find out whether the students tha¢ meork experience and do not work before

reflect their perceptions about the coursebookerkfitly. To find out this question Mann
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Whiyney U test was done. The findings of the Manhitey U test will be presented in the
following tables. Table 18 demonstrates the difieeeof students’ perceptions in terms of
work experience.

Table 18

Difference of Perceptions in terms of Work Expexéen

Work N Mean Rank Sum of ranks U p
Experience
Yes 92 59.61 5483.50 1002.500 .489
No 24 54.27 1302.50
Total 116

As Table 18 indicates, there is no significant etééhce between experienced and
inexperienced students in terms of their percepituamthe coursebook (U = 1002.500, p >.05)
with the number of 92 experienced (M = 59.61) adAdrizxperienced students (M = 54.27).
Three items are significantly different out of 4dms.

Table 19 demonstrates the statistical analysishef items that are significantly
different in detail.

Table 19

Significantly Different Perceptions in terms of \W&xperience

ltems Work Mean  Sum of U P
experience Rank ranks

18 The headings in the coursebook Yes 62.45 5745.00741.000 .009
improve my comprehension of No 43.38 1041.00

subjects.

29. The activities in the coursebook Yes 61.57 5664.50821.500 .044
are in parallel with the grammar No 46.73  1121.50

subjects.
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30. The activities in the coursebook Yes 61.50 5658.00828.000 .046
are in parallel with the vocabulary No 47.00 1128.00
knowledge.

As Table 19 demonstrates, the work experiencetaesea significant difference in
students’ thoughts about the desing and organizatd the headings to improve
comprehension. The students with work experienflectehigher mean value (M = 62.45)
than the ones with no work experience (M = 43.38it aan be inferred from item 18 (U item
18 =741.000, p < .05). In addition to this, it@® (U item29 = 821.500, p < .05) indicates
that students who have a work experience tend we hagher mean rank value (M = 61.57)
than students with no experience (M = 46.73) imieof the parallelity between activities and
grammar knowledge. Moreover, the students with wexjerience considers the vocabulary
of the coursebook is in paralell with the actistie
Summary

In the chapter 4, all the data gathered from thestionnaire have been analysed with
SPSS Statictics 20. After the discriptive data lbesn presented about the participants in the
study, the findings in terms of the research qoasthave been presented under the headings

of the each research question of the study.
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Chapter V
Conclusion, Discussion And Suggestions

This chapter presents a brief summary of the stiithg conclusions based on the
findings are presented. Then, suggestions for mahteriters and instructors and implcations
for further study are presented.

Summary of the Study

The aim of the study was to investigate the stuglgr@rceptions about the vocational
English coursebook. The study has adopted quanéteésearch methodology. To reach the
aim of the study, some research questions wereefbtmased on the related literature. With a
questionnaire constructed for this study, it hasnbaimed to answer the research questions.
The questionnaire has been constructed after tladede literature was reviewed and a
questionnaire for piloting has been formed with it8ns. After the piloting and expert
opinions, some parts of the questionnaire have begsed. The final questionnaire has been
conducted for the main study with 44 items divid®d 6 different subheadings.

The participants of the study consist of 118 stigleat Trakya University in the
Tourism and Hotel Management department. All of padticipants are in their 3rd and 4rth
year of education. The students in their 3rd yesar the Tourism-1 and the students in their
4rd year use Tourism-2 as their coursebook.

The data obtained through the questionnaire has healyzed through Descriptive
Statistics, Nonparamatic Mann Whitney U Test, Noapatic Kruskal-Wallis Test with
SPSS Statistics 20 program. The findings and théysis were presented in Chapter 4, under
the heading of Research Findings.

Some conclusions have been reached after the ddagdgd on the results of the study,
some suggestions have been presented to selest bathtional coursebooks. The final part

of the chapter has mentioned some implication$uidher study.
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Conclusion and Discussion

The student participants have reflected their thtsigbout their vocational English
coursebook in six categories for the study. Thelifigs have been analyzed according the
research questions. According to the research igueshe, the students’ considerations about
the coursebook are moderate in general.

The practical considerations of the coursebooknaae to good and it is the highest
mean value category. The fonts of the courseboelsafficient for the students. The design
of the coursebook and visuals are up-to date inematd level.

In terms of aims and objectives, students holddba that the coursebook is moderate
effective. The study concludes that the studergsaarare of their needs and wants. In this
respect, they can judge the suitability of the sebpoks to their needs and aims. It is known
that each teaching and learning setting has diffeeéms and objectives. The literature
highlights that ELT coursebook presents languageert that learners need in an organized
and standardized way. In addition to fostering @& and learning, coursebooks provide the
opportunity to reach the aims and objectives. Cso&kChaudrron (2001), Cunningsworth
(1995), Inal (2006) state that coursebooks arecesuto reach teaching/learning aims and
objectives. On the other hand, ESP courses hageus on the students’ needs and wants. It
can be said that the content of the ESP coursestomkld suit to the students’ professions and
should provide appropriate amount of variety toa@gthem the content that they will need
in their fields. The students think that the contfrthe coursebook is suitable with their aims
and objectives in an appropriate level. The studatdo find the coursebook sufficient in
terms of the amounts of variety that are provided.the other hand, students think that they
cannot make sufficient practice for their futureesa. About language skills development for
their career the students have different percegtidost of them remain undecided that they

can develop language skills for their career. Adddlly, it seems that the students can be
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exposed to appropriate amount of grammar knowledige.answers of the students indicate
that the coursebook reflects the students’ interiestnoderate level. As for the motivational
power of the coursebook, on the other hand, theesitis reflect undecided thoughts and it is
the lowest feature of the coursebook in the Aims @bjectives part of the questionnaire. In a
similar study, Ozg (2012) finds that the teacher participants thimk toursebook does not
improve motivation for further study, on the otland, the students remain undecided about
the motivational power of the coursebook. The sttelenoderately think that the activities
improve their knowledge on their future job. Unlienilar studies (Cakit Ezici, 2006; Arikan
2008; Korglu, 2013), the coursebook provides sufficient expesfor the students to
different cultures.

In terms of design and organization, the studermdarately think that the coursebook
is suitable for them. It is worth to mention thhé tstudents find the coursebook moderately
sufficient in guiding students about language legyrstrategies. However, about %44 of the
students remain undecided and %28.8 of the studés#gree and strongly disagree about the
strategy development of the coursebook. HutchirssahWaters (1987) indicate that the role
of the coursebook is to facilitate learning procass they encourage learning rather than
teaching. Therefore, it can be said that the réléhe coursebooks is to facilitate students’
strategy development and improve students’ engagenre the course. Furthermore,
Thanasoulas (2000) indicates that learner autonconyains the elements of learner needs,
motivation, learning strategies, and language avem® In this respect, by guiding how the
students learn, the coursebooks can foster thenanny of the students. Therefore, it can be
concluded that the low motivational power of thersebook can stem from the insufficiency
of strategy development of the coursebook.

As for language content, the students think thatdoursebook is moderately suitable

for their needs. Nearly 40 percent of the studéntsthat the subjects suit their aims and they
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are related to their future work. Also, another 9e2cent of them agree on the same item. The
students moderately think that the grammar inpuhefcoursebook is sufficient for their aims
and they are related to their future job.

According to Dudley-Evans and St. John (1998), ainihe basic characteristics of the
ESP course is that language skills are taken iotwsideration. As for the development of
students’ language skills, the coursebook is foundderately effective. The students
moderately agree that the activities are relatethéoactivities in the coursebook. As the
authentic content is an important element espgciallESP materials, authenticity of the
activities is asked in this part. Nearly half oé tstudents think that the activities are authentic
and they reflect the real life. On the other had@l percent of them remain undecided about
the authenticity. Richard and Renandya (2002) paintt that coursebooks’ contents cannot
present realistic language models appropriatelyitacr@ates downside on the effectiveness of
the material. It seems that the activities in tbarsebook presents realistic language models
in near to sufficient level. By providing real lilmntent with authentic materials, an ESP
course can reach students’ needs and interest eowdd@ a learner-centered approach
according to Hutchinson and Waters (1987).

When it comes to methodology, the students indichi® the coursebook is
moderately appropriate for them. About 62 percenthe students hold the idea that the
coursebook provide different kinds of activitie®.8 percent of the students think that they
can actively participate in the activities. Neasgme amount of the students (%44.8) think
that the coursebook is suitable for students imseof different learning styles about the self-
studying mode of the coursebook, only 26.3 peroétiie students agree that the coursebook
enables self-studying. It can be concluded thatE&® coursebook should provide more
autonomy to the students as the learners’ needsnéer@st should be the center of an ESP

course.



66

The study reveals that the coursebook can be use8kP course to reach the students’
and the course’ aims. The students think that thesebook’s content is suitable with the
aims and objectives of the course. However, they ii less suitable with their aims in terms
of their future job (item21) and their interesthieTanswers of the students indicate that the
coursebook provides cultural competence by infoghitre students about different cultures.
The coursebooks’ grammar and vocabulary acquisdi@nappropriate for the students. The
students moderately think that the coursebook baklife contents. It can be said that the
amount of the authentic content should be exterstedhat students can feel that the
coursebook suits their aims and interests bettdrtlagy are more motivated for the course.
The students are contend with the grammar inpahe@fcoursebook; on the other hand, they
feel that it is needed to be more related about fiedd to use it in their future jobs. The
students expect more practice, more vocabularyatetelated to their field for their future
job.

From the findings, it seems that the students thimk coursebook is generally
moderate effective and they remain undecided intntess. On the other hand, they agree
that the fonts of the coursebook are readable hacktis a variety of reading texts in the
coursebook. According to most of the studentsother strong side of the coursebook is the
fact that it provides different kinds of activitias the result of the item 37 implies. It can be
sufficient to support different learning preferesick can also be better to concentrate on this
feature of the coursebook to foster autonomy ofstndents. One of the strongest sides of the
coursebook is that the content of the courseboduitable for the aim of the course. It is
certainly the basic feature of an ESP materiaktxih the aims and needs of the students. The
coursebook provides sufficient amount of cultumngput. On the other hand, the visuals
improve the comprehension as students indicatesua8 have an important role to raise

cultural awareness of the students. It can be oded that the visuals in the coursebook
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provide input to students about different cultur€se results indicate that the coursebook
presents grammar items in a way that students sanhem properly. Lastly, the activities of
the coursebook improves vocabulary knowledge inficgent level.

The coursebook does not have so many weak sidegeids receive the mean value
below 2.75. The weakest side of the coursebotteisnotivational power of the coursebook.
Another weak part of the coursebook is its seltigtmode. The coursebook does not enable
self-studies mode sufficiently according to thedstuts. Additionally, the students’ responses
demonstrate that they think they need more prattidee successful in their future careers.
Additionally, it can be reached that the coursebdoles not improve students’ strategy
development.

The research question three demonstrates that destiadlents prefer more topics in
variety in the coursebook. Moreover, they expecteraxtivities that enable group working.
Therefore, to reach their expectations the courdebean be supplemented with extra
materiasl for female students. From the researdastopn four it can be indicated as the
academic success increases, the students’ appracaout the suitability of the subjects to
their future job increases. Furthermore, the sttedanth hgher academic succes indicate that
there are sufficient amount of reading texts in ¢barsebook however, the recycling of the
vocabulary items remain insufficient. The reseagadestion five indicates that the students
with work experience think more positively about theadings of the coursebook, the
students think they improve comprehension, in aadithey also think “the activities in the
coursebook are in parallel with the grammar subject

As a conclusion, it can be said that, studentsepnefadible fonts in coursebooks and
the coursebooks that they use have readible fentsey stated. The findings shows that the
coursebooks are suitable to the aim of the colsgeover, they stated that the subjects in

the coursebook suit their aims related to thereitcareers. Therefore, the coursebooks can
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be used to reach the specified needs of the toussch hotel management students.
Furthermore, the coursebooks helps to use grammepegy and develop learners'
intercultural competence. It can be said that thersebooks help students about their needs
in communicative interactions. They can learn tmglage in suitable context.

The coursebooks are efficient in vocabulary adésitThe subjects are progress from
easy to difficult. Moreover, the students indicdtat the coursebooks have clear and
understandable instructions. The findings indi¢h&e the students can use the coursebooks at
ease. Also, The coursebooks provide a variety adiirgy text according to the students. The
activities in the coursebook are moderately autbdnt the students. However, for an ESP
coursebook there is a need to an emphasise onnéigtltentent. Lastly, the coursebooks
provide different kinds of activities and the visuamprove their comprehension of the
activities.

The findings indicate that the coursebooks haveesamak sides. The students feel
that they need more practice related to their &utareer. Also the coursebook seems the
insufficient to raise motivation. The courseboogsain insufficient to strategy development.
They think that grammar subjects should be rel&ettheir aims and objectives. They think
that they need more writing activities to increttssr writing skills. Furthermore, according to
the students the coursebooks are insufficient eblenself-studying. It seems that to raise
autonomy and motivaton, the coursebooks emphasisstrategy development and enables
self-studying.

Suggestions

From the findings of the study, some general suggesan be mentioned. It can be
said that:

1. An emphasis on strategy development, self-studyenaoal authentic content to foster

autonomy and raise motivation. Visuals can be nsogghisticated. The coursebooks
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can be supplemented with authentic materials. &setimphasis on authenticity can
increase the interest and communicative skillhefdsp learners. Also it can raise the
interest of the students and their motivation.

2. The authentic material presentation of the courskbs not poor but, as the target
audiences are EFL learners and they are attendeldSid course, emphasis on
authenticity can increase the interest of the sttedand help to reach their needs in
communicative interactions. The EFL learners haweon little chance to expose
English in real life as Medgyes (2001) emphasized.

3. Female students can be supported with extra mistdngaving various topics and
fostering group work studies.

4. Though the variety of reading texts is enough f@ students, the recycling of the
vocabulary items should be reconsidered.

Suggestions for instructors
Cunningsworth (1995) states that coursebooks efibat teachers teach and how they

do it. Therefore, some suggustions have been prexséor instructions that are listed below.

1. It can be suggested that in addition to get argisnto the materials, instructors can
create their own criteria or they can use the maitpresented in the study to evaluate
coursebooks that they use or will use by themselves

2. Although the students in the study are at the urityelevel and aware of their needs
and objectives, it can be concluded that they reeegliide to use the coursebook
effectively. Therefore, the instructors should ease their awareness about what kind
of materials they need and how they use it to rélaein aims and objectives.

3. As the target audience has specified aims and needdearning English,
supplementary materials should be used when the material remains insufficient.

In this case, the coursebook can be supplementidawthentic materials. Therefore
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they can make more practice and their intereshéamaterials can be increased. Also
the visuals can be sophisticated and enriched ise iatercultural competence and
raise their interest and motivation to the course.
Suggestions for material writers
As known, there is no single coursebook which ealdor a class or for a group of
students. However, some amendments can be madeebgotirsebook writes to reach the
needs of the students more properly.
1. As EFL learners need more practice, more activites be added in the coursebook
written; and thus, variety can be achieved.
2. The coursebook can be amended in terms of stradegglopment and different
learning styles of the student to foster their aatoy.
Implications for Further Study
In this study quantitative research methodology weed. For further study,
qualitative research methodology can be condudtedddition to students’ perceptions are
taken into consideration to evaluate the courseb®bk perceptions of the teachers can also
be taken into consideration for further studiese €hltural content of the coursebook can also
be evaluated to assess the cultural competente abursebook in further studies. The match
between learners’ language proficiency and thel leveoursebook is another point that can
be investigated. In addition to an evaluation chstksome other checklists can be added

such as checklist to assess students’ motivatwartts English learning.
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Appendix A: Open-ended Quenstions

Sevgili Gsrenciler,

Bu calsma tamamiyla bilimsel amacl olup, vergitdz cevaplar gizli tutulacaktir. Bu ylizden

isminizi belirtmenize gerek yoktur. Ankete vergicez samimi cevaplar c¢caimama blyuk katki

sgglayacaktir. Yardiminiz icigimdiden tgekkir ederim.

Zeynep DUYMAZ

Boliiminizdeki Turizningilizcesi dersinde kullanilan ders kitabi sizceiha
olmahdir? Aagidaki acilaran dgerlendiriniz.

1.

Icerik

Dil becerileri (okuma - yazma - dinleme — kgma)

Metodoloji

Gorsel Dizayn
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Appendix B: Item Pool

Kullanim
1. Ders kitabinin fiyati uygundur.
2. Ders kitabina egim kolaydir.
3. Ders kitabinin kaga ve tasarimi ilgi ¢ekicidir.
4. Ders kitabi sglam ve dayanikli malzemeden Uretigtim.
5. Ders kitabinin kullanmi kolaydir.
6. Ders kitabinin kait kalitesi iyidir.
7. Ders kitabinin yazi tipi okunakhdir.
8. Ders kitabinin sayfa diizeni yeterince acik ve uygun
9. Ders kitabindaki gorseller yeterli ve glnceldir.
Ders Kitabi ve ek materyaller
10. Alistirma kitabindaki agtirmalar @renci kitabinin konulariyla paraleldir.
11. Alistirma kitabi konular tekrar etmemig@iyor.
Amagclar ve Hedefler
12.Ders kitabinin icefii dersin amacina uygundur.
13. Ders kitabi detayl bir ders plani sunmaktadir.
14.Ders kitabi ingilizce iletim becerilerimi gektirebilmem icin yeterli derecede pratik
yapmami sgiyor.
15. Ders kitabinin amaglari dersin amaclari ve benira@anmla paraleldir.
16. Ders kitabinin amagclaingilizce seviyeme uygundur.
17.Ders kitabi icerik bakimindan yeterlisgli ge sahiptir.
18. Ders kitabinin icepi dil beceriler (okuma, yazma, dinleme, kgma) bakimindan

yeterlidir.
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19. Ders kitabi ingilizce iletim becerilerimi gektiriyor.

20.Ders kitabi ingilizce dilbilgisi kurallarini diwu bir sekilde kullanmama olanak
saliyor.

21.Ders kitabinin icegi yasima ve ilgi alanlarima uygundur.

22.Ders kitabindasienen konularla ginlik hayatimda gana cikan konular paralellik
gosteriyor.

23.Ders kitabinda ilgin¢ konular vardir.

24.Ders kitabinda gunluk dile ait aktiviteler vardir.

25.Ders kitabl motivasyonumu arttiriyor ve daha fageenmeye tgvik ediyor.

26.Ders kitabi cgtli konular hakkinda targmamizi sgliyor.

27.Ders kitabi yaratici aktivitelere olanaksggor.

28.Ders kitabinda genel tekrar bélimleri vardir.

29.Ders kitabi farkh kulttrler hakkinda bilgi edinmerolanak sgiyor.

Dizanyn ve Organizasyon

30.Ders kitabindaki aktiviteler grup ¢ginasina olanak gayor.

31.Ders kitabindaki aktiviteler kogma becerilerimi gegtiriyor.

32.Ders kitabindaki aktiviteler yazma becerilerimiigetiyor.

33.Ders kitabindaki aktiviteler telaffuzumu ggiriyor.

34.Ders kitabindaki aktiviteler dinleme becerilerinaligtiriyor.

35. Ders kitabindaki aktiviteler okugumu anlama becerilerimi ggiriyor.

36.Ders kitabindaki aktiviteler kelime bilgimi ggtiriyor.

37.Ders kitabi diyolog kurmak, mektup yazmak gibiigah becerilerimi gektiriyor.

38.Ders kitabi okul danda da bgvurabilecgim bir kaynaktir.

39.Ders kitabindaki konular kolaydan zoragdo gidiyor.

40. Ders kitabindaki konular herbir Uniteygtebir sekilde d&ilmistir.
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41.Her Unite ayni formata gore dizenlegtini
42.Ders kitabi @renmemi kolaylstiriyor.
43.Ders kitabl @renmem gerekenler ve nasgrénmem gerekgi konusunda yol
gostericidir.
44.Ders kitabinin zorlgu seviyeme uygundur.
45. Ders kitabindaki aktiviteler seviyeme uygundur.
46. Ders kitabindaki aktivitelergiendiklerimi kullanmami ggiyor.
47.Ders kitabindaki aktiviteler gercekci ve dil bedenimi gelistiriyor.
48. Eski konular Gniteler ilerledik¢e duzenli Bekilde tekrarlaniyor.
49. Okul dsinda ders kitabini kullanabiliyorum.
50. Ders kitabindaki dilbilgisi konulari yeterlidir.
51.Ders kitabindaki aktiviteler yeterlidir.
52.Ders kitabinda gosterilen kelimeler yeterlidir.
53.Ders kitabindaki bgiklar konuyu anlamama destek oluyor.
54.Ders kitabindaki yonergeler acik ve amladir.
55. Ders kitabindaki bdiklar konuyu anlamamda yardimci oluyor.
Dil icerigi
56. Ders kitabindaki konular ingilizcegéenme amacina uygundur.
57.Ders kitabindaki konular ileride meslek hayatimutayacim olacak konulari kapsiyor.
58. Dilbilgisi konular Unitelere ayrilngtir.
59. Dilbilgisi kurallari ve kullanildiklari yerler aymyri veriliyor.
60. Ders kitabinda yazih ve sozlu dile 6rnekler vardir
61.Ogrendisim dilbilgisi kurallarini kullanabiliyorum.
62.Ders kitabindaki dilbilgisi kurallari seviyeme uygue amag ve ihtiyaclarima

yoneliktir.
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63. Ders kitabi dili etkilli birsekilde kullanmami gayacak icerge sahiptir.

64.Diyalog kurma aktirmalari yeterlidir.

65. Metin yazma altirmalari yeterlidir.

66.Okuduyzunu anlama ajtirmalari yeterlidir.

Dil becerileri

67.Dil becerileri ders kitabinda amacina uygunsekilde sunulmstur.

68. Herbir dil becerisi ders kitabinda dengeli g@klide sunulmstur.

69. Ders kitabindaki aktivitelerde gercek hayattanralgbélimler vardir.

70.Ders kitabindaki aktiviteler gercekgi ekilde sunulmstur.

71.Ders kitabindaki aktiviteler dilbilgisi ve kelimel@isi konulariyla paralellik
gosteriyor.

72.0kuma parcalari ilgi ¢ekici, seviyeme ve ilgi a@mina uygundur.

73.Dinleme metinleri gercek hayattan aligmarcalardan okwyor.

74.Konusma aktiviteleri gercekeidir.

75.Dinleme metinleri yeterlidir.

76.Dinleme aktiviteleri anlaml ve gerge uygundur.

77.Dinleme metinlerinin sesi kalitesi, hizi, kullamlaksan, authenticity bakimindan
uygundur.

78.Ders kitabinda korgma diline 6nem veriliyor.

79.0Okuma parcalari dilbilgisi ve kelime bilgisine ka#gsliyor.

80.Okuma parcalari gercekgidir.

81.Ders kitabi etkili okuma igin taktikler sunuyor.

82.Ders kitabinda ¢gtli konu ve tarzlarda okuma parcalari mevcuttur.

83.Ders kitabinda ¢gtli tirde yazma aktivitesi mevcuttur (flak doldurma, sdyleme ve

yazma, konulu komposizyon yazma).
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84.Ders kitabinda ¢gtli tarzda yazma aktivitesi mevcuttur (mektuppesvurusu, anket,
réporta))
Konu
85. Ders kitabindaki konular yana uygundur.
86. Ders kitabindaki konular yadgim sosyal ve kdlttrel ortama uygundur.
87.Ders kitabindaki konular ilgi ¢ekicidir.
88.Ders kitabindaki konular motivasyonumu arttiriyor.
Metodoloji
89. Ders kitabi ihtiyaclarima yoneliktir
90. Ders kitabindaki yonlendirmeler acik ve amliadir.
91. Ders kitabi dili yaratici kullanmayastek ediyor.
92.Ders kitabinda dilbilgisi kurallari veriliyor.
93. Ders kitabindaki dilbilgisi aktiviteleri ingilizceygrenme amaclarima ve
ihtiyaclarima yoneliktir.
94.Ders kitabinda yeni kelimeler okuma parcalarinddliyer.
95. Yeni @grenilen kelimeler ders kitabinda yeterli derecediakiliyor.
96. Ders kitabindaki goérseller yeterlidir.
97.Ders kitabindaki gorseller gercekei ve ilgi ¢cekicid

98.Ders kitabindaki gorseller konuyla ilgili ve aktieieri anlamama yardimcidir.



83

Appendix C: Piloting the Questonnaire

Turizm Bolumi O grencilerinin Ders Kitabi Hakkindaki Algilari
Sevgili Gsrenciler,

Bu anketin amaci Turizm boélumug@ncilerinin kullandiklari ders kitabi hakkindakbrgslerini
argstirmaktir. Cevaplarinizin camama icin dgerli bir katki sglayaca&ini disinidyorum. Cevaplariniz gizli
kalacaktir. Isminizi yazmak zorundagisiniz.

Katihmizin igin teekkir ederim.

Zeynep DUYMAZ

BOLUM -1-: Sizin igin uygun olan yerlere (X) ile dddurunuz.
Cinsiyet: &krkek () b.Kiz ()

What is your GPA (General Points Average)? Pleas&rite your GPA here
a. 3.00 and Abové )b.Between 2.00 and 2.99) c.Below 2.00( )

Daha 6nce turizm sektérinde caltiniz mi?
Cevabiniz evetse, lutfen hangi alanda olgunu ve ne kadar surdiguni yaziniz.
a.Hayir() b.Evet ()

BOLUM -2-: Sizin icin uygun yerleri (X) ile dolduru nuz.

Kesinlikle Katilmiyorum = 1 Katilmiyorum = 2 Ne katiliyorum Ne Katilmiyorum = 3

Katilyorum = 4 Kesinlikle Katiliyorum =5

1. Ders kitabinin tasarimi ilgi ¢ekicidir.

2. Ders kitabinin yazi tipi okunakhdir.

3. Ders kitabindaki gorseller gtinceldir.

4. Ders kitabinin icegji dersin amacina uygundur.

5. Ders kitabi mesleki hayatimdagaaili olabilmem icin yeterli derecede

pratik yapmami sgiyor.

6. Ders kitabi mesleki agidan ihtiyacim olan dil bédeemi gelistirme
bakimindan yeterlidir.
7. Ders kitabi icesiindeki konular bakimindan yeterincesitkdir.

8. Ders kitabi ingilizce dilbilgisi kurallarini dou bir sekilde kullanmama

olanak sgliyor.

9. Ders kitabinin icegi ilgi alanlarima uygundur.

10. Ders kitabi motivasyonumu arttiriyor ve daha fai@eenmeme tgvik
ediyor.
11. Ders kitabindaki mesleki hayatimda kullanabifgeeingilizce bilgisine

ait aktiviteler yeterlidir.

12. Ders kitabi farkli kiltirler hakkinda bilgi edinmerolanak sgiyor.

13. Ders kitabindaki aktiviteler grup csttnasina olanak gayor.

14. Ders kitabindaki aktiviteler telaffuzumu ggiriyor.
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15. Ders kitabindaki aktiviteler kelime bilgimi ggdiriyor.

16. Ders kitabi nasil grenmem gereksi konusunda yol gdstericidir.

17.Ders kitabindaki aktivitelergiendiklerimi mesleki hayatimda

kullanmami sglayacak.

N

w

)]

18. Ders kitabindaki bgiklar konuyu anlamama destek oluyor.

19. Ders kitabindaki yonergeler acik ve ania.

20.Ders kitabindaki konular kolaydan zoragdo gidiyor.

21.Ders kitabindaki konular mesleki acidan ingilizgegihme amaclarima
uygundur.

A

N[ N NN

Wl Wl Wl w

B N I

ol o o1 o

22. Ders kitabindaki konular ileride meslek hayatinfttgyacim olacak

konulari kapsiyor.

[N

N

w

N

(&)

23. Ders kitabindaki konular yadgim sosyal ve kiltiirel ortama uygun.

24.Dilbilgisi konulari ayri ayri tUnitelerde sunulugtur.

25. Ogrendiim dilbilgisi kurallarini mesleki hayatimda kullasifecesim.

26.Ders kitabindaki dilbilgisi kurallar amagc ve ihdiglarima yoneliktir.

27.Dil becerileri ders kitabinda amacina uygunsekilde sunulmg.

28.Ders kitabindaki aktivitelerde gercek hayattanralgbolimler var.

29.Ders kitabindaki aktiviteler dilbilgisi ve kelimalgisi konulariyla
paralellik gésteriyor.
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30. Ders kitabindaki aktiviteler kogma becerilerimi gegtiriyor.

31.Ders kitabindaki aktiviteler yazma becerilerimiigetiyor.

32. Ders kitabindaki aktiviteler dinleme becerileringligtiriyor.

33.Ders kitabindaki aktiviteler okugumu anlama becerilerimi ggfiriyor.

34.Ders kitabindaki aktiviteler gercek hayata 6zguddr.

35. Ders kitabinda ¢tli konularda okuma parcalari mevcuttur.

36. Ders kitabinda ¢li tirde aktiviteler mevcuttur (bduk doldurma,

diyalog, mektup yazma, soru-cevap, komposizyon yazi.).
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37.Herbir dil becerisi ders kitabinda dengeli g@klide sunulmstur.
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38. Ders kitabindaki aktiviteler@iencilerin aktif katiimini sglamaktadir.

39. Ders kitabindaki aktivitelergsencilerin farkli @grenme stillerine (gorsel
sozel ) hitap etmektedir.

40. Ders kitabi @rencilerin kendi kendineg@enmelerine olanak
sagglamaktadir.

41.Ders kitabinda yeni konularin sunumunda ve uyguksinda uygun
yontemler kullanilmgtir.

42.Yeni ¢grenilen kelimeler Uniteler ilerledikge dizenli bakilde
tekrarlaniyor.

43.Ders kitabindaki gorseller aktiviteleri anlamamadyenci oluyor.

Zaman ayirdiginiz icin tesekkur ederim.




Appendix D: Students’ Questionnaire

Turizm ve Otel isletmeciligi Bolumi Ogrencilerinin Mesleki ingilizce Ders Kitabinailiskin Algilarinin

incelenmesi

Seuvgili Gsrenciler,
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Bu anketin amaci Turizm bélimigi@ncilerinin kullandiklaringilizce Ders Kitabina iikin algilarinin

incelenmesidir. Toplanan tim bilgiler tamamensarma amaciyla kullanilacak ve gizli tutulacakBu yizden

isminizi belirtmenize gerek yoktur. Sizgencilerimizin sorulari dikkatlice okuyup uygun bige ve

samimiyetle cevaplandirmaniz, stramanin verimlilgi agisindan son derece dnemlidir. Katihminiz tggekkir

ederim.

Zeynep DUYMAZ

BOLUM -1-: Sizin igin uygun olan yerleri (X) ile doldurunuz.

Cinsiyet: &rkek () b.Kiz ()

Not ortalamaniz kactir? Lutfen buraya belirtiniz
a.3.00 ve Uzer{ )b.2.00ve 2.99 aragl ) ¢.2.00'nin alti( )

Daha 6nce turizm sektérinde caktiniz mi?
Cevabiniz evetse, lutfen hangi alanda ol@unu ve ne kadar surdigini yaziniz.
a.Hayir( ) b.Evet ( )

BOLUM -2-: Sizin icin uygun yerleri (X) ile dolduru nuz.

Kesinlikle Katilmiyorum =1 Katilmiyorum = 2 Ne katiliyorum Ne Katilmiyorum = 3

Katilyorum = 4 Kesinlikle Katiliyorum =5
1. Ders kitabinin tasarimi ilgi ¢ekicidir. 1 2 3 4 5
2. Ders kitabinin yazi tipi okunaklidir. 1 2 3 4 5
3. Ders kitabindaki gorseller gunceldir. 1 2 3 4 5
4. Ders kitabinin icegji dersin amacina uygundur. 1 2 3 4 5
5. Ders kitabi mesleki hayatimdagaali olabilmem icin yeterli derecede 1 2 3 4 5
pratik yapmami sgiyor.
6. Ders kitabi mesleki agidan ihtiyacim olan dil bdeemi gelistirme 1 2 3 4 5
bakimindan yeterlidir.
7. Ders kitabi icegindeki konular bakimindan yeterincesigidir. 1 2 3 5
8. Ders kitabi ingilizce dilbilgisi kurallarini dou bir sekilde 1 2 3 5
kullanmama olanak gayor.
9. Ders kitabinin icegi ilgi alanlarima uygundur. 1 2 3 5
10. Ders kitabi motivasyonumu arttiriyor ve daha faieenmeme 1 2 3 5
tesvik ediyor.
11. Ders kitabindaki mesleki hayatimda kullanabifgeeingilizce 1 2 3 4 5
bilgisine ait aktiviteler yeterlidir.
12. Ders kitabi farkli kilttrler hakkinda bilgi edinmerolanak sgiyor. 1 2 3 5
13. Ders kitabindaki aktiviteler grup ¢ginasina olanak gayor. 1 2 3 5
14.Ders kitabindaki aktiviteler telaffuzumu ggiriyor. 1 2 3 5
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15. Ders kitabindaki aktiviteler kelime bilgimi ggfiiriyor. 1 2 3 5
16. Ders kitabi nasil grenmem gerek#i konusunda yol gdstericidir. 2 3 5
17.Ders kitabindaki aktivitelergendiklerimi mesleki hayatimda 2 3 4 5
kullanmami sglayacak.

18. Ders kitabindaki bgiklar konuyu anlamama destek oluyor. 1 2 3 4 5
19. Ders kitabindaki yonergeler acik ve alia 1 2 3 4 5
20. Ders kitabindaki konular kolaydan zoragdo gidiyor. 1 2 3 4 5
21.Ders kitabindaki konular mesleki agidan ingilizgeaihme 1 2 3 4 5
amaclarima uygundur.

22. Ders kitabindaki konular ileride meslek hayatinfda/acim olacak 1 2 3 4 5
konulari kapsiyor.

23. Ders kitabindaki konular yadgim sosyal ve kiilttirel ortama uygun. 1 2 3 5
24. Dilbilgisi konulari ayri ayri Unitelerde sunulugtur. 1 2 3 5
25.Ogrendigim dilbilgisi kurallarini mesleki hayatimda 2 3 4 5
kullanabilecgim.

26. Ders kitabindaki dilbilgisi kurallari amag ve irgiglarima yoneliktir. | 1 2 3 4 5
27.Dil becerileri ders kitabinda amacina uygungekilde sunulms. 1 2 3 4 5
28.Ders kitabindaki aktivitelerde gergek hayattanralgbélimler var. 1 2 3 4 5
29.Ders kitabindaki aktiviteler dilbilgisi konulariyjgaralellik 1 2 3 4 5
gosteriyor.

30. Ders kitabindaki aktiviteler kelime bilgisiyle péeHik gosteriyor. 1 2 3 4 5
31.Ders kitabindaki aktiviteler kogma becerilerimi gegtiriyor. 1 2 3 4 5
32.Ders kitabindaki aktiviteler yazma becerilerimiigeiyor. 1 2 3 4 5
33. Ders kitabindaki aktiviteler dinleme becerileringligtiriyor. 1 2 3 4 5
34.Ders kitabindaki aktiviteler okuggumu anlama becerilerimi 1 2 3 4 5
gelistiriyor.

35. Ders kitabindaki aktiviteler gergek hayata 6zgudur. 2 3 4 5
36.Ders kitabinda ¢tli konularda okuma parcalari mevcut. 2 3 5
37. Ders kitabinda gili tirde aktiviteler mevcuttur (puk doldurma, 1 2 3 5
diyalog, mektup yazma, soru-cevap, komposizyon yazih.).

38. Herbir dil becerisi ders kitabinda dengeli ggklide sunulmgi. 1 2 3 5
39. Ders kitabindaki aktivitelergiencilerin aktif katilimini 1 2 3 5
sagglamaktadir.

40. Ders kitabindaki aktivitelergiencilerin farkli @renme stillerine 1 2 3 4 5
(gorsel, sozelgitsel vb.) hitap etmektedir.

41.Ders kitabi @rencilerin kendi kendinegienmelerine olanak 1 2 3 4 5
sagilamaktadir.

42.Ders kitabinda yeni konularin sunumunda ve uygusinda uygun| 1 2 3 4 5
yontemler kullanilmytir.

43.Yeni 6grenilen kelimeler Gniteler ilerledikge dizenli bekilde 1 2 3 4 5
tekrarlaniyor.

44 . Ders kitabindaki gorseller aktiviteleri anlamamadyeci oluyor. 1 2 3 4 5

Zaman ayirdiginiz icin tesekkur ederim.




