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The Effect of Flipped Classroom on Young Learners’ Vocabulary Learning in Primary

ELT Classrooms
Pmar SIK
Abstract

One of the most popular educational models of recent years that emerged as the
reflection of use of technology in education is Flipped Classroom Model, which is a learning
model that allows the time spent with students in the classroom to implement active, game-
based, and collaborative learning approaches efficiently, thereby improving the permanence
and efficiency of learning.

Based on the explanatory mixed method research design, this study aimed to reveal the
effect of flipped classroom model on achievements of primary school students in learning
English vocabulary items and the perceptions and experiences of students, parents and the
teacher researcher about the flipped classroom practices. For this study taking place in the
spring term of 2018-2019 teaching year, the students were randomly selected as experimental
group (N = 32) who studied a vocabulary lesson video at home and control group (N = 33)
who learned the same vocabulary items by the traditional method at school. The quantitative
data of the study were collected by applying Measurement 1, Measurement 2 and Delayed test
to totally 65 4 grade students in a state school in Istanbul. On the other hand, the qualitative
data were obtained from semi-structured interviews with 19 students and 12 parents in the
experimental group and the teaching journal kept by the teacher researcher during the study.
All quantitative data were analyzed by SPSS 20. software with Mann-Whitney U Tests,
Friedman Tests and The Wilcoxon signed-rank tests and the qualitative data were analyzed

using inductive content analysis.
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The results revealed that the levels of vocabulary learning performance and retention
of these items for the experimental group students were higher than those of the control group
students and these results were statistically significant. In this context, the significant impact
of the flipped classroom instructions was also supported by the qualitative results obtained
from the student data. The analysis of the parents’ interview data also showed that they had
positive opinions about this new model. The analysis of the teacher diary also indicated that
despite the challenges of the model, the teacher also observed the benefits of it in comparison
to the traditional pedagogical approach.

Consequently, the flipped classroom model is suggested as an effective solution for
the problems related to limited class-time and rote learning in English classrooms of primary
schools in Turkey.

Key Words: Flipped classroom model, vocabulary learning, young learners in English

language teaching
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Yabanci Dil Simiflarinda Ters Yiiz Simif Modelinin Cocuklarin Kelime Ogrenmeleri

Uzerine Etkisi
Pmnar SIK
Ozet

Teknolojinin egitim diinyasinda bas gdstermesiyle ortaya c¢ikan son yillarin popiiler
egitim modellerinden birisi de Ters Yiiz Sinif Egitim Modelidir. Ters Yiiz Smf Egitim
Modeli 6grenmenin sinif disinda dijital bir platformlarda gerceklesmesi ile smif iginde
Ogrenci ile gecen zamanin verimli bir sekilde aktif 6grenme, oyun temelli 6grenme ve is
birlikli ¢calisma gibi yaklagimlari uygulamak i¢in zaman kazanmasi ve bdylece 6grenmenin

kaliciliginin ve anlamliliginin artmasina olanak saglayan bir 6grenme modelidir.

Agiklayict karma yontem arastirma modelini temel alan, bu c¢alisma ter yliz siif
modelinin ilkokul 8grencilerinin Ingilizce kelime 6grenmedeki basarilar iizerindeki etkisini
ve O0grencilerin, ebeveynlerin ve uygulayict 6gretmenin ter yliz sinif uygulamalar1 hakkindaki
algt ve deneyimlerini ortaya ¢ikarmayir amaglamaktadir. 2018-2019 Ogretim yili bahar
doneminde yapilan bu ¢alisma igin 6grenciler rastgele deney grubu (N = 32) ve kontrol grubu
(N = 33) olarak secildi, deney grubu 6grencileri bir kelime dersi videosu ile evde c¢alisip
derse gelmeleri istenmis, kontrol grubundaki 6grencilerin ayni kelime 6gelerini okuldaki
geleneksel yontemle dgrenmeleri saglanmistir. Calismanin nicel verileri Istanbul'da bir devlet
okulunda toplam 65 4. smf dgrencisine Olgme 1, Olgme 2 ve Kalicilik test uygulanarak
toplanmustir. Ote yandan, arastirmanin nitel verileri, deney grubundaki 19 6grenci ve 12 veli
ile yapilan yar1 yapilandirilmis goriismelerden ve aragtirma sirasinda arastirmaci ogretmen
tarafindan tutulan 6gretim giinliigiinden elde edilmistir. Tiim nicel veriler SPSS 20. yazilimi
ile Mann-Whitney U Testi, Friedman Testleri ve Wilcoxon igaret siralamasi testi ile

toplanmistir ve nitel veriler timevarimsal igerik analizi kullanilarak analiz edilmistir.
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Arastirmada ortaya ¢ikan sonuglar, deney grubu 6grencileri i¢in kelime Ogrenme
performanst ve bu kelimelerin kalicilik diizeylerinin kontrol grubu 6grencilerinden daha
yiiksek oldugunu ve bu sonuclarin istatistiksel olarak anlamli oldugunu ortaya koymaktadir.
Bu baglamda, ters yiiz sinif modeli uygulamalarinim ilkdgretim 6grencilerinin ingilizce kelime
O0grenme basarisini arttirmada ki etkisi, 6grenci verilerinden elde edilen nitel sonuglar ile de
desteklenmistir. Ebeveynler ile yapilan goriisme verileri de bu yeni model hakkinda olumlu
gorlislere sahip oldugunu gostermektedir. Buna ek olarak, 6gretmen giinliigiiniin analiz
sonuglari, modelin zorluklarina ragmen, Ogretmenin geleneksel pedagojik yaklagimla

karsilagtirildiginda ters yiiz 6grenme yontemini yararlarini gozlemledigini gostermektedir.

Sonuc¢ olarak, ters yiiz simf modeli, Tiirkiye'deki ilkokullarin Ingilizce dersi
siiflarinda sinirli ders zamani ve ezbere dayali 6grenme ile ilgili sorunlara etkili bir ¢6ziim

olarak Onerilmistir.

Anahtar Kelimeler: Ters yiiz simf modeli, kelime 6grenimi, Ingilizce dgretiminde genc

Ogrenciler
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Chapter I: Introduction

Introduction

The introduction chapter includes the background of the study. Following this, the
statement of the research problem, the purposes of the study are included as well as the
research questions. Finally, the significance of the study, assumptions, limitations and

relevant definitions are presented in chapter one.

Background of the Study

Technology and education are two fundamental elements which hold a great
importance for the societies in all respects. Since the need for individuals who are conscious,
productive and better able to apply the knowledge and skills they have gained, the technology
has gained significance and it has taken its place in education not only as a tool but as a
method in itself. The integration of technology into education has been inevitable as the main
aim of education is to enable people to discover the talents and powers that they possess and
to help them become innovative individuals who can adopt the requirements of the
technological developments (Aydin, 2003).

As a result, the methods which are compatible with the needs of this age, enriched
with technology integration and students-centredness have gained importance and popularity
among educators. Therefore, teachers are seeking alternatives ways to integrate technology in
their teaching to serve effective learning opportunities for the learners (Koehler et al. 2004).

In this context Flipped Classroom Model (FCM) as an approach, in which the content
of the lesson or the lectures are presented via a video that students can reach by technological
tools at home, allows time for expanded range of learning activities to be done in the
classroom. FCM is an learning model that includes productive in-class activities such as

group works, problem solving and communication activities to reinforce learning and



construct knowledge with the help of their teacher and peers by reversing the learning process
and giving the opportunity to students to study at their own pace as they wish with the online
material at home (Bergman & Sams, 2012).

FCM, as supported by many researches, has positive learning effects on academic
performance, permanent learning, cognitive load, motivation to learn, critical thinking,
independent learning and information literacy skills (Bates & Galloway, 2012; Boyaz, 2014;
Kong, 2014; Lemmer, 2013; Wilson, 2013)

Because of the fact that classroom is the only place where learners are exposed to the
target language in EFL context, language teachers wishing to provide meaningful
comprehension for learners have begun to shift towards designing classes that are more
motivating, engaging and student-centred. By the opportunities FCM offers, students have
time to practice the language in a meaningful context by the guidance of the teacher during
the classroom hours (Bergman & Sams, 2012). Taking the advantages of active learning
strategies, when second language teachers set up a classroom atmosphere that learners work
in groups, participate in the classroom activities, interact with peers, they are more motivated,
more engaged and less anxious about learning (Long & Porter, 1985). In relation to this fact,
the two elements of FCM, the interactive group work and the computer-based individual work
at home (Bishop & Verlager, 2013) teachers have the chance to use efficient active learning
techniques to increase the effectiveness of the learning process for students through
interactive activities.

When one looks at young learners’ classrooms in Turkey, Ministry of National
Education (MoNE) states that specifically the first four years of English language teaching
and learning centres on vocabulary learning and speaking chunks. As stated in the general
objectives of the MoNE English language teaching program, the curriculum is predominantly

focused on speaking and listening skills and based on effective language use (MoNE, 2018).



Therefore, to be able to communicate effectively and understand meaning in the target
language, in-class time is generally allocated to vocabulary teaching. However, in all the
stages of primary school; the second, the third and the fourth grade, time allocated to English
language learning is two class-periods in the weekly schedule of the schools. As teaching and
learning vocabulary takes most of the class time, students may not have sufficient time to
become actively engaged in productive activities where they can deal with the newly learned
items. As a result of this, the students may learn ineffectively and they may have root learning
which means they fail to learn permanently. Especially young learners, who are kinaesthetic
learners and need continual action, require to be more actively engaged during the language
learning process. They need physical movement and activity as much stimulation as they can
get for their thinking so that better learning can take place.

As Scott & Ytreberg (1990) state children have a short concentration span, to draw
their attention to the lesson, teachers of young EFL learners need to make the lessons easy,
enjoyable and productive for themselves and the students. If they fail to provide motivating,
contextualized, and authentic activities that make learning meaningful, students may develop
negative attitudes to language learning. With young learners if the lesson is limited to only
vocabulary memorization, the cognitive burden of many vocabulary items may demotivate
them. However, FCM, on condition that it is well organized and presented to the students
successfully both out and inside the lesson, allows time to make the lessons more student-
centred and creates more convenient lessons for better effective and meaningful learning
(Hamdan, et al. 2013).

Therefore, this current study aims to explore the implementation of FCM with young
learners in the primary English language classes and suggests that FCM effects learners’

vocabulary learning performances positively.



Purpose of the Study

In the flipped primary English classrooms, instead of using our class time with
vocabulary teaching which causes to allocate limited time for more practice, with the
advantage of FCM, students watch the video as many times as they wish outside the
classroom and come to the class as already studied the vocabulary items. Thus, students have
more time to practice and produce pieces of language by the help of activities which
strengthen understanding and provide meaningful and permanent learning.

By making use of developing technology in the field of education, the FCM is the
learning model that seems to provide students with the convenience to use the information in
the easiest and most practical way and at the right time and encourage students to be creative
within class hours, giving them the opportunity to improve themselves in problem-solving
and learning (Seaman & Gaines, 2013). In this study, it is aimed to make use of the class time
more efficiently by doing vocabulary teaching at home and doing various engaging activities
during class time. The purposes of this study are:

e To exemplify the use of FCM with young learners in primary classrooms.

e To investigate the effect of FCM on EFL young learners’ vocabulary learning.

e To evaluate FCM in terms of technique and application with regards to the
students’, parents’ and teacher’s opinions and experiences to determine the
benefits that FCM can offer and the possible challenges for teachers and young
learners in EFL classes.

By designing the classes as flipped, organizing the lesson content for EFL young

students and gathering the quantitative and qualitative data throughout the study, the
researcher tries to find answers to the following research questions:

1. Is there an effect of FCM on the vocabulary learning of young EFL learners?



a. Is there a difference in experimental group of students’ vocabulary learning
over time?

b. Is there a difference in students’ vocabulary learning between the
experimental group and the control group?

c. Is there a difference in students’ vocabulary retention between the

experimental group and the control group?

2. What are the perceptions and experiences of the students in the experimental group
towards FCM use?

3. What are the perceptions and experiences of the parents towards FCM?

4. What does the teacher experience in a FCM implementation process?
Significance of the Study

FCM provides learners with the opportunity to use the language actively by a vast
range of activities (Hung, 2014). As vocabulary learning, which takes most of the class time,
is done at home by the flipped video, students are provided with various learning activities
where they could learn effectively and meaningfully (Rajest, 2015). Consequently, when
compared to traditional teaching approach, FCM is effective in terms of increasing the
academic performance of students’ in terms of skills such as reading, writing, listening (Day
& Foley, 2006; Flumerfelt & Green, 2013; Umutlu, 2016). However, there is a scarce number
of studies conducted to reveal FCM’s effect on vocabulary learning especially with young
learners; therefore, the study holds an importance for both international and national
literature.

Up to now, in most of the studies conducted with FCM, traditional classrooms and the
flipped classrooms have been compared based on pre-test, post-test scores of university or
high school students (Lage, et al. 2000; Moravec, et al. 2010; Talbert, 2014). However, in the

present study, the FCM will be evaluated in terms of its applicability and effectiveness for



young EFL learners in primary classrooms. Therefore, the study may shed a light to EFL
teachers of young learners and may motivate teachers to use this method in order to use the
class time effectively and engage their learners.
Assumptions of the Study

The following assumptions were considered in the study:

e [t was assumed that the students gave sincere answers to interview questions and

for the measurement tests.

e [t was assumed that the students in the experimental and control groups had equal
conditions in terms of academic achievement and motivation.
Limitations of the Study

In this research study, the experimental group and the control group classes were
chosen according to some criteria such as the students’ commitment to homework
assignments, academic achievement and motivation; therefore, it could be considered that the
students were ready to receive such an intervention as FCM. Yet, if both control and
experimental groups had been formed by students of different achievement and motivation
levels, the results might have been different. Thus, the results of the study were affected by
the students’ readiness level and they are limited to this specific group of students.

In addition, this study was conducted with a limited number of students with two
different groups as experimental and control. The results may not be generalised as the study
was limited to one week experiment and one unit of concrete vocabulary teaching. With more
intact groups and with higher number of students, the study could have revealed different
results. Long-term studies can be conducted to see the effects of FCM on students

'performance for a long time and to compare students' development.



Definitions

Below are the definitions used in the current study:

Active learning: A form of learning in which learners are required to use their mental
capabilities in the process of learning actively (Brown, 2007).

Blended learning: Blended Learning is a recent learning model that combines face-to-
face instructional methods with supportive online instructions (Bonk & Graham, 2006).

Constructivism: Based on the principles of regarding the learners at the centre of their
own learning where they actively construct their knowledge rather than receive the
information passively, Constructivism is a theory of learning (Thornbury, 2006).

English as a foreign language (EFL): Learning English in a country where English is
not spoken as a native/second language.

Flipped classroom model: It is an instructional strategy that changes the basic notion
of the traditional learning by presenting the lesson content via online tools before outside the
classroom and then implement the activities which are normally assigned as homework into
the classroom (Bergman & Sams 2012).

Young learners: Cameron (2001) states young learners are the children under 14 years
old. However, Rixon (1999) states children between the ages of 5 to 12 years old are regarded
as young learners. In this study, the children between the 7 and 12 were considered as young
learners at the formal primary school age are between 7 and 12.

Chapter Summary

The first chapter presented the purposes of the study in relation with research

problems; the background, the significance of the study, the limitations and the definitions of

specific the terms included in the study were included in this chapter as well.



Chapter II: Literature Review

Introduction

This section presents an overall review of the literature of the theoretical and
conceptual framework of FCM along with the definition, advantages and disadvantages of the
model. As well as this, the studies related to FCM abroad and in Turkey are explained in
general. Following this, English vocabulary learning processes via technology along with the
approaches of teaching English and English vocabulary for young learners are involved in the
study.

Teaching English as Foreign Language to Young Learners

In teaching English as a foreign language young learners are defined as the children
between the ages about 5 to 12 years old by Rixon (1999). On the other hand, Nunan (2010)
describes young learners as the children between 5 and 12 years. From another angle, by
Pinter (2006) the term young learners are defined as the children learning English between the
ages of 3 and 14. Although the definitions may vary from one country to another, the basic
idea of defining young learners mainly includes the years spent in the primary stages of
formal education before the secondary school (Yulina, 2003). In Turkey, the age of learning
English as a foreign language starts in primary school in 2nd grade. For this reason, the
concept of young learners in this study was considered as the students between the ages of 7

and 12.

Identifying the age group of young learners in teaching English as a foreign language
holds a fundamental importance for determining the foreign language learning characteristics
of children in this age group as they have different physical and behavioural features that
distinguish them from adults as foreign language learners (Cakir, 2004). Harmer (2007)
identifies the characteristics of young learners indicating the following features: young

learners,



1. Although they do not understand the words alone, they respond to the meaning.

2. They also learn from everything around them and receive information from all
sides by hearing, touching, seeing and interacting in an indirect way, rather than
concentrating on one particular point.

3. They are usually enthusiastic for learning and are curious about the world around
them.

4. They like to talk about themselves. They learn better from their own classroom
experiences.

5. They require individual consideration and teacher approval.

6. The attention span of the young learners’ is limited. If the activities are not
remarkable, they get bored very quickly and lose their attention.

As suggested by Pinter (2006) young learners have the potential to learn foreign
languages more easily and quickly than adults. He indicates that language learning at an early
age has more advantages such as it develops basic communication skills of the children; it
stimulates the improvement meta-linguistic awareness and motivates children’s learning to
learn. As Copland & Garton (2013) also supports that young learners have flexible minds and
they can learn languages easier than adults. However, to be able to get the most benefit of
learning a foreign language at an early age, some important factors need to be considered and
some suitable conditions need to be established such as effective learning environments, the
sufficient amount of exposure to language and the time allocated to learning and teaching
(Oztiirk, 2018).

Relating to this, to create a productive and effective learning environment for young
children, teachers need to take young learners’ characteristics and needs into consideration.
Designing activities and lessons expected to contribute to their learning effectively, to involve

them actively in the learning process and encourage them to learn the new language
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positively, language teachers need to provide convenient environments for their age based on
their features.

As suggested by Harmer (2007), young learners’ attention span is limited. Therefore,
he suggests that teachers are to prepare a variety of learning experiences that stimulate
learners to receive the necessary language input from a variety of sources. Language teachers
need to plan lots of activities that include movement, sound and pictures. Rather than the
activities based on rote memorisation, teachers need to be flexible and change the activities on
condition that he/she realizes that young learners get bored (Harmer, 2007).

Similarly, Cameron (2001) also suggests teaching young learners entails teacher to
keep learners concentrate on the activity as well as teaching the language. Teaching a foreign
language to young learners effectively entails teachers to be well equipped in the class
(Cameron, 2001). Relating this, Moon (2000) also indicates that since the children have high
imagination and are creative, they learn through activities that are appealing, considered as
meaningful, interesting and motivating for them. Therefore, language teacher need to include
colourful items, songs, stories and games, which makes learning easy and enjoyable for young
learners.

Furthermore, Phillips (1993) indicates some importance points for teachers of young
English language learners. First, activities need to be simple enough for children to
understand what is expected from them and the tasks are to be at students’ level that they can
perform. Secondly, as well as being achievable the tasks need to be encouraging and
stimulating that students can willingly complete and take part as motivated (Phillips, 1993).
Similarly, Cakir (2004) also point out the difference between teaching young learners and
adults in terms of their physical and behavioural characteristics. Emphasising the need for
establishing a good relationship with young learners in language classes, he suggests the

teacher to stimulate students’ imagination with diversifying activities convenient for their
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cognitive and affective development and to be well prepared in terms of enjoyable and
motivating activities and materials when they teach English young learners. As well as this,
Moon (2000) points out that teacher need to focus on the fact that when young learners
associate the language learning with something pleasant, they could develop positive attitudes
towards it. He suggest teachers to use different techniques that incorporate meaningful, fun
and intriguing activities into their teachings to be able to involve students in the learning
process effectively (Moon, 2000).

Similarly, Scott & Ytreberg (1990) state that teaching English to young learners need
to be supported by visuals, movement and senses. As young learners like touching, moving,
talking and learn more effectively by physical and kinaesthetic activities such as hands-on
activities, singing songs with action, dramas and playing various games; thus, teaches need to
adopt different teaching methods, techniques and strategies for these basic requirements of
young learners (Scott & Ytreberg, 1990).

As a whole, English language teachers of young learners need to consider their
cognitive and affective needs, their interests and emotions. Teachers need to involve students
into language learning by establishing a convenient teaching atmosphere that encourage them
with fun, playing and moving around. Deciding on the right approach, materials and the type
of the activity, easy and effective language teaching could be provided.

As already mentioned, young learners learn foreign languages differently than adults
do, and the methods and content selected for them are fundamental for their success.
Therefore, the methods used in foreign language teaching with young learners will be
presented briefly in the following part of this section.

First, developed by Asher (1977) Total Physical Response Method (TPR), is a foreign
language teaching method that develops the ability to comprehend the verbal orders in the

first stage by using physical activities and oral expressions, and then to develop the ability to
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speak at the beginning level without coercion (Asher, 1977). Providing acquisition in foreign
language teaching, enabling the use of right-brain, enabling the internalization of foreign
language coded into long-term memory by effective use of five senses with the techniques
and materials used in teaching, this method is used with young learners as it facilitates
remembering (Yavuz, 2011).

The reasons for the widespread use of this method in teaching foreign language to
children have been attributed to reasons such as improving students’ listening skills, proving
an enjoyable learning atmosphere with activities and movements and learning the target
language within the appropriate context using visuals (Brewster et al. 2002). Similarly,
according to Ray & Seely (2012), the TPR method improves speaking skills of learners and
develops fluency in speaking activities with the correct use of language. In addition, with TPR
method students acquire language in an enjoyable environment that allows them to develop a
positive attitude towards the target language and to transfer what is learned into long-term
memory easily (Ray & Seely, 2012).

Second, communicative language teaching (CLT) is teaching approach based on social
interaction and the social nature of language learning. As Brown (2007) defines CTL is a
language teaching approach that signifies the importance of authenticity, interaction, student-
centred learning, task based activities and communication for meaningful purposes and for the
real world. According to the CLT, the goal of foreign language teaching should be to develop
communicative competence. The CLT approach is basically based on the following idea:
Foreign language cannot be effectively learned in a classroom environment where isolated
sentences and foreign language skills are isolated from each other. For this reason, as
suggested by Richards & Rodgers (2001) the foundation of language learning should be based
on a natural communication ground where the language skills such as listening, speaking,

reading and writing abilities are combined and the focus is on verbal or written texts. The
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principles of CLT listed by Richards & Rodgers (2001) are as follows; (1) Learners learn a
language by communicating in that language. (2) The purpose of classroom activities needs to
include meaningful and real life communication. (3) Fluency is a fundamental dimension of
communication. (4) Communication requires different language abilities used in harmony. (5)
Errors are natural in a learning process (Richards & Rodgers, 2001).

As congruent with CLT approach, students are to be provided with instructions carried
out with meaningful communication opportunities that will improve their communication
skills. Thus, the teacher's role is to guide students in communicating with each other in
accordance with their language teaching objectives in the classroom (Demirel, 2010). The
activities are to help learners to develop the communicative competence and reinforce the
permanence of learning by the usage of communicative processes including tasks for
information sharing and interaction with real-life examples and real-life materials in the
classroom environment.

As pointed out by Cameron (2001), it is vital for young learners’ successful language
learning that the learning experiences occur in a genuine context with authentic materials.
With the focus is placed on the meaning rather than on the language form used in the
interaction, CLT activities consist of meaningful tasks, based on meaningful content.
Therefore, young learners of English language could be provided with CLT instructions that
improve their communication skills.

Moreover, considered as an effective method for supporting language learning Task-
based language teaching (TBLT) principles have been suggested for revising vocabulary and
structures acquired and developing language skills with young learners (Carless, 2002). The
teaching program of the TBLT method is based on the approach of learning language through
communication tasks with interaction in the target language (Nunan, 2004). According to this

method, the “task” is to transform the language learning objectives into meaningful
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communication activities in authentic learning situations with authentic texts. Providing
students with personal experiences in target language, teachers encourage students to use the
language for meaningful purpose in meaningful activities which contributes to students’
language learning (Nunan, 2004).

Similarly, Ellis (2009) suggests the advantages of the TBLT as follows: first, TBI
provides opportunities for real-life learning in the classroom and focus on development of
communicative skills. Second, also motivating and student centred, TBLT provides students a
rich language input and opportunities to learn the target language (Ellis, 2009).

In relation with the principles of TBLT, it supports students-centred learning
environments in the language classrooms as basically mentioned in the language Education
program of MoNE (2018). As well as making lessons more fun and the content more
memorable, TBLT also offers the high level of participation of the learners to the learning
process; therefore, it could be benefited by language teacher of young learners to be able
create the classroom environment also expected by the Ministry of Education.

Teaching English Vocabulary

Vocabulary learning, a significant part of language learning, stands as a key for
mastering a foreign language, enabling more fluent language use and developing language
skills for successful communication (Schmitt, 2010). Thus, vocabulary learning is a
fundamental element of communicating effectively in learning a foreign language and
teaching vocabulary needs to be highlighted and given the significance in a learning
environments. Additionally, regarding the significance of teaching vocabulary Schmitt (2010)
points out the high correlation between language proficiency and vocabulary knowledge as
without sufficient amount of vocabulary knowledge the use of target language functions
would be limited. Schmitt (2010) also indicates that language learners with larger knowledge

of vocabulary could perform better in language skills such as listening and reading.
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Additionally, according to Nation (2001) considerable amount of vocabulary knowledge is the
predominant of good comprehension of language. Therefore, the significant of vocabulary
knowledge related to the success in learning language took the attention of educators to search
for various ways to promote learning vocabulary efficiently. As a result, vocabulary learning
has been emphasised by the majority of language teachers having them make great effort in
teaching vocabulary and try to find various recent ways to have the students’ attention on
vocabulary learning.

In addition, as Nation (2001) pointed out vocabulary knowledge is as fundamental as
grammar and language structures, vocabulary is a complementary component for the general
competence of foreign language learners and a prerequisite for healthy communication. Thus,
the amount of vocabulary knowledge will affect meaningful communication.

Nation (1990) listed the knowledge and skills that the learners of foreign language
should have in order to make their vocabulary knowledge as a native speaker:

e The spelling of a word

e The pronunciation of a word

e The conceptual meaning of a word

e The frequency of the usage

e  The patters the words used with

e The grammar structure which the word belongs

e  The context in which a word is used

e The relation of its meaning with other words.

To be able to use the worlds effectively and appropriately, learners need to know the
in different aspects. Therefore, the effective vocabulary teaching techniques should be

emphasised by the language teachers.
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As for the effective vocabulary teaching Loucky (2010) suggests three important
points: first, the learning environment that the content is presented to students need to be
appropriate for students’ concentration for better comprehension. Secondly, a careful planning
i1s fundamental for learners’ involvement in the vocabulary learning, suitable techniques,
materials and activities that could improve the quality of learning the items. Besides, the
adequate amount of exposure to the vocabulary items is fundamental for the retention of the
content. Reinforcing the newly learned items via various repetitive tasks and activities is an
efficient technique for enhancing learning. Thirdly, Loucky also suggest using a vocabulary
notebook or cards for students to foster learning the new items (Loucky, 2010).

As well as the teaching techniques, Bicer (2011) acknowledges the basic factors
affecting vocabulary learning: (1) Proximity of native and foreign language in terms of speech
and pronunciation affects learning. (2) Proximity of spelling of native and foreign languages:
forms (for example, both languages use the Latin alphabet) being similar or close facilitates
learning. (3) Proximity of mother tongue and foreign language grammar patterns makes
learning basic skills in language learning becomes easier to acquire. (4) The meaning of the
words, the structure and translation of the words the being close to the native language
facilitates learning. (5) Selecting suitable high-frequency words, teaching according to
frequency of patterns facilitates learning (Biger, 2011).

Furthermore, the significant aspects have been presented by Allen (1999) related to the
vocabulary teaching techniques for language teachers. As the amount of exposure to the
language in rich teaching environments helps learners for the effective comprehension and
retention of the items, while teaching vocabulary teachers need to diversify the quality of
input presented to learns; rather than separate words, the items should be in a context for the
effectiveness of vocabulary instruction. Additionally, the teaching environment needs to

represent the real life context that learners can use new vocabulary items appropriately.
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Moreover, language teacher need to encourage the learners to produce sentences, guest the

meaning of the words rather than leading them to look up the definitions.

The need for teachers to learn about vocabulary teaching instructions to be able to

help learners understand and memorize words more effectively, learn words and structures,

and make accurate predictions about unknown words have been emphasised by the educator.

Thus, it will also be useful to focus on vocabulary teaching instructions.

In relation, 5 vocabulary teaching instructions have been determined by the National

Reading Panel (NRP, 2000) as follows:

Lo

Explicit Vocabulary Instruction: The learners are provided the direct definitions or
of the vocabulary items to be learned. Via explicit vocabulary instructions the new
items in the target language are directly presented to students via visuals,
definitions, translation or synonyms. Explicit vocabulary teaching could be
implemented especially with young learners or learners at the beginner level as
they have limited amount of target language knowledge until they acquire
convenient language knowledge (Schmitt, 2008a). By the help of explicit
vocabulary teaching instruction, learners own the chance to encounter with the
new items directly which could facilitate their learning.

Implicit Vocabulary Instruction: With implicit vocabulary teaching, the learners
get exposure to the vocabulary items through receptive skills such as reading or
listening. According to Krashen's Input hypothesis (1989) learners getting
adequate exposure to the new words in various contexts result in the acquisition of
the words unconsciously. Likewise, Ellis (1994) identifies implicit vocabulary
learning as a natural and unconscious process which occurs slowly as a result of
several exposures to the targeted items. Similarly, according to Brown et al.

(2008) via adequate reading and listening activities in which students read or
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listen for pleasure, language learning happens naturally and they unconsciously
acquire new words.

3. Multimedia Methods: According to Paivio (1986) multimedia enhancements may
encourage vocabulary learning, verbal or nonverbal presentation of vocabulary
items, support each other and provide better retention enabling the vocabulary
items to be used more effectively by students.

4. Capacity Methods: Reading activities are emphasized to increase capacity.

5. Association Methods: Students are guided to make associations between the
vocabulary items they know and the one they newly learn via this method.

As Hatch & Brown (2000) suggest the teaching strategy adopted by a teacher might be
affected by situations such as the available time, the content and the preference of the
learners. As young learners take part in this study, at the beginning of their foreign language
studies, the researcher implemented explicit vocabulary teaching instructions for teaching the
vocabulary items via a flipped video lesson.

Teaching English vocabulary to young learners. As Williams (1991) asserts the
children on condition that they are motivated and feel eager to do something with positive
attitudes, they can learn better. Thus, teaching English and English vocabulary effectively is a
demanding task for teacher of young learners as the basic point in teaching is to have them
motivated to language learning. As described by Scott & Ytreberg (1990) young learners are
enthusiastic, learn better if they are having fun and enjoyment and basically have a short
concentration and attention span. Thus, bearing these facts in mind, to provide effective
learning for young learners, teachers need to designing and planning interesting, amusing and
curiosity stimulating environments that are appealing to students’ needs and expectations. As
stated by Cakir (2004), although children’ attention span is limited, on condition that they are

provided with activities that are appealing to their interest such as drawing pictures, singing
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songs, playing games and doing kinaesthetic activities and they get engaged in the learning
process and want to take part and fulfil it (Cakir, 2004).

As well as the activities the learning materials need to be design elaborately for young
learners. As suggested by Philips (1993) the new vocabulary items are learned better by the
pictures, actions or real objects. As expressed by Moon (2000) the basic feature of the young
children is being visual and kinaesthetic learners; thus, they can learn best via pictures,
drawings, toys and real objects or by dramatizing with body language while teaching
vocabulary. For children to learn the content permanently, they have to keep them in their
long term memory which could be supported by visuals, concrete materials and expressions.

Moreover, pointing out the significance of games in language learning for young
learners Phillips (2001) states that playing games in the classroom improves students
cooperation and interaction abilities with other students and it help students to regard learning
English pleasant and enjoyable. Thus, as a nature and unintentional way of teaching, games
should be included in the lesson plans of language teachers when teaching vocabulary due to
the fact that by the games the students not only get exposed to meaningful unites of target
language but also feel secure and relaxed in an enjoyable learning atmosphere.

Following this, Philips (1993) suggested that young learners learn the words quickly
but they learn the structures relatively slower. He emphasises that in order to teach that
vocabulary and structures, teacher needs to be presented the new content in specific context
and the learners need to be provided various and diversify activities to get plenty of exposure
to target language for learning permanently (Philips, 1993). Therefore, language teachers need
to pay attention on the selection of vocabulary items and select the ones which learners could
use practically while interacting with others in language classroom.

Regarding the presentation of the vocabulary items, Cameron (2001) suggests some

useful techniques for language teachers. The including two groups, these techniques are
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categorised as demonstration technique and verbal explanation technique. As for
demonstration technique, visual images such as pictures, flash cards, videos, photographs real
objects or mime, gestures and acting could be utilised. On the other hand, words could also be
presented by verbal explanation technique such as definitions, explanations for meaning,
translations (Cameron, 2001).

Apart from these techniques, one of the most popular techniques for presenting
vocabulary items occurs via technology that could faster and facilitates students learning in
language classroom. Utilised to presents new vocabulary items to young learners rather than
traditional teaching methods, FCM is an alternative model that changes the way language
teachers present new words and engage learners in the learning process.

Vocabulary learning through technology. Both internet applications and the
utilisation of technological facilities in the classroom have become common for the teachers
from all fields. As Pierson (2001) points out, the integrating technology into lessons becomes
a significant part of effective teaching. As many researchers also suggest, students are
observed to be very pleased with this new technology integrated teaching methods and found
these experiences interesting, motivating and thought that it contributes to their learning
(Cavus, 2009). In addition, this new technologies utilised in education has enabled students to
study at their own pace, making learning more student-centred, stimulating their
encouragement and, contributing to the development of students' autonomous learning and

communication skills (Sirakaya, 2015).

With the computers becoming more convenient and easy to use, Computer-assisted
language learning (CALL) has been developed as a language learning method that presents
the use of computers as an aid in providing language learning materials used in language
teaching through computer-assisted audio, video, animations, together with multimedia

elements to accelerate foreign language learning (Yardim, 2011). As indicated by Yardim
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(2011) CALL offers a wide range of advantages in learning foreign languages and vocabulary

such as:

e Making the learning more effective and permanent thanks to the active

participation of the student

e Providing student-centred environment and individualization in the classroom

environment by giving students the chance to learn at their own pace

e Providing the opportunity for students to repeat and apply after learning at school

e Increasing the quality of teaching methods and providing diversity of available

resources

e Reduction of anxiety and increased risk taking and motivation and making fun in

the learning environment

Since computers provide efficiency in language learning, foster learner autonomy and
enable a pleasant learning atmosphere, CALL applications into teaching and learning
encourages teachers and learners in language classrooms.

As already mentioned, since the significance of vocabulary teaching increased over
time, more interesting and effective teaching methods and technologies have started to be
sought out and the educators and researcher have been interested in the effects of technology
in language learning. For instance, as Nation (2001) suggested computers offering a very
effective opportunities for teaching and practicing vocabulary items, have been taken the
attention of language teacher and learners. He points out that CAVL (Computer-assisted
Vocabulary Learning) can set up conditions very effectively for three important basic
processes that are required for recalling a vocabulary item: noticing, retrieval, and generation.
Noticing that represents the attention given to an item, can be encouraged through coloured,
highlighted or flashing text. Retrieval represents comprehending the item and remembering its

meaning and can be encouraged through the use of clues; while generation represent utilising
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the vocabulary item differently from its previous meaning. Relating to this, computers and
technology in vocabulary learning have been thought to be more efficient and having
considerable effect on students learning and retention of vocabulary items. For instance, in his
study conducted with 11th ELT student, Kolich (2015) revealed out that a computer software
program utilised for teaching new vocabulary items was effective and efficient in vocabulary
learning. However, the researcher added that technology should not be used alone, but should
be supported by teacher-controlled activities, that is, the combination of classic and

technology-based learning (Kolich, 2015).

To continue with, “Mobile-assisted language learning (MALL)” emerged as a
reflection of technology in education. MALL, is a new learning model based on the use of
mobile technologies and the internet, allowing students to access and use educational
materials that they can reach at anytime and anywhere (Hockly, 2013). In mobile learning,
individuals can or access or provide digital educational content through portable devices such
as tablet computers, smart phones and e-readers. The features of mobile learning tools such as
time and space flexibility, portability and instant connectivity to networks can make learning
easier (Schachter, 2009). To suggest the effect of MALL on students vocabulary learning,
Thornton & Houser (2005) carried out a study by sending the new words to learners’ mail
accounts that they could reach. The study showed that the experimental group of students
receiving the vocabulary thought their mobile devised outperformed the ones that had

traditional vocabulary teaching method.

Another research study to reveal the impact of technology on vocabulary learning of
ELT learners was conducted by Lu (2008). The researcher aimed to investigate the short
message service (SMS) effectiveness in second language learning. The results of the study
revealed that the students receiving the English words through SMS messages significantly

had better scores than the learners in the traditional group regarding the vocabulary post-test
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results. The qualitative results of the study also indicated that the learners participating in the

study had positive views towards using mobile phones in learning vocabulary (Lu, 2008).

As another factor that facilitates vocabulary learning via technology is the fact that
using the internet and technology increase learners’ motivation and engagement. Teaching
vocabulary with technology oriented lessons in real-life activities that students show more
interest enable learners to participate in students-centred learning environments which
actually strengthens recalling of the vocabulary items as well. The activities that stimulate
students’ engagement also foster their attention and motivation which positively affect
students’ retention of the words. Thus, as well as having beneficial effects as saving time, the
using technology also stands as a source of motivation for the young generation called as

“digital natives” (Prensky, 2001).

Additionally, as well as its effect on improvement on academic performance, the
technology integrated vocabulary lessons brings fun and entertainment to language lessons
The technological tools that provide game based vocabulary learning create a motivating
environment that also has an impact on learners’ motivation and academic achievements

(Acikgoz, 2019).

The retention of the vocabulary items has been explained as the strong transition from
short term to long term memory that stands for the remembering of information for a long
time (Schmitt, 2000). Relating this, according to Nation (1990) the amount of meaningful
exposure to the vocabulary items has a considerable impact on recalling the vocabulary items
and learning a new vocabulary item in a foreign language requires several exposures (Nation,
1990). However, in language classroom especially in primary education which includes 2-
hours of English lesson in a week, it could not be possible to revise the vocabulary items as

much as required for strong retention. Although, the number of vocabulary items to needed be



24

taught is high, the time allocated to vocabulary learning is not sufficient enough which stand
as a challenge for teachers and learners. The facilities provided by educational technologies,
enabled learners to comprehend the items more effectively and had a positive impact on
retention of the words (Gilinday, 2015). Especially, FCM that provides learners with the
opportunities to study at their own pace and in the environment that is convenient for them,

stands as solution for the time limitation of the English lessons.

Theoretical Bases of Flipped Classroom Model

Constructivism. Considered to be founded by Dewey (1939), the constructivist theory
is based on the principle that rather than preparation for life, education is regarded as the life
itself. By rejecting the idea of dictated education, Dewey (1939) proposes that learning must
be seen as a creation process rather than teaching, including learners own experiences,
learning autonomy and that information is seen as a process of making meaning (Dewey,
1939). In constructivist learning theory, it is accepted that the individual can create knowledge
in his/her mind only through active effort, that the past experiences and environment of the
person are effective in this formation process, and that information is not only a copy of the
outside world which cannot be transferred directly from one individual to another (Philips,
1995). Similarly, Selley (1999) states according to constructivist theory, learning is formed by
adapting new information in the current scheme or model and thus reconfiguring existing

schemata or models and adapting new knowledge or experience (Selley, 1999).

In the Turkish National Education System, cognitive constructivism, based on the
research of Piaget (1896-1980), is taken as basis in the preparation of the programs that are
being implemented (Karadag, 2010). Cognitive constructivism, which emphasizes on
individuals in knowledge and meaning creation, is explained by Piaget's theory of cognitive

development. The mainstay of this approach is the cognitive structures or schemas which
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consist of the information that the individual has so far and the relationships between this
information (Ozden, 2005a). According to Piaget (1992), all individuals interact with their
environment using their cognitive structures, schemas, at different stages of development and
try to make sense of the new situation they face. When the existing structure is sufficient to
make sense of the situation encountered, this experience is assimilated by the cognitive
structure and the mental balance is maintained. According to Piaget (1977), mental
development is provided by the cognitive activities that occur as a result of the experience of
active participation of the individual rather than filling the mind, which is expressed as an
empty space as the behavioural theorists express. In this respect, Piaget (1977) emphasizes
that constructivist theory is a process in which the student is actively involved and the
knowledge is constructed by learners in a social context, by reflection and collaboration with

peers.

The basic ideas of constructivism for learning indicate that learners internalize
knowledge and use their current knowledge and real-world experience to learn theories, test
hypotheses and ultimately draw conclusions from their findings. As OLoughlin (1992)
expresses for constructivism to be effective; the learner must have the experience of forming
hypotheses, making inferences, manipulating objects mentally, asking questions, imagining,
questioning, researching and exploring (OLoughlin, 1992). In general, constructivism refers
to the fact that an individual actively reconstructs knowledge by associating new knowledge
with previous knowledge (Ocak & Cinar, 2010), and re-constructing subjective meanings in
individual cognition (Yurdakul, 2005). In relation to this, Sasan (2002) highlights that
constructivist learning is carried out with learning-by-doing activities that students share skills
and knowledge, make critics, do experiments, make comparisons and discuss rather than only
listen and read. Thus, students are expected to use higher levels of mental activity and be the

active user of knowledge instead of passive agents.
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Additionally, Charles (2003) indicates that the constructivist approach entails student
to gain high level of objectives in the teaching process. In this process, it is possible to attain
high level thinking skills such as problem-solving and questioning skills and to make
acquisitions of these skills associated with their daily life (Charles, 2003). In this respect, not
a teaching but learning; not a finding but gaining; not presenting but interacting; not passive
knowledge recipients, but active participants, are seen as the fundamental elements according

to the constructivist learning approach.

In relation with constructivist theory, Vygotsky (1997) attempted to determine teacher
and student roles, putting forward the idea that the child should be regarded as the subject of
learning rather than object of teaching (Vygotsky, 1997). Thus, students’ effective learning
and active participation could take place, when teachers provide an enriched environment that
learners’ attention is captured and when they are motivated in terms of interest, attention,
curiosity, need and expectation (Fleer & Robbins, 2002). Similarly, A¢ikg6z (2004) indicates
that teachers must help learners realize the reasons of their deficiencies or mistakes, know
their mental awareness and be aware of their own mental structures. In other words, in the
light of this awareness, students must be persuaded to act accordingly (Acikgoz, 2004).
Relating to this, Brooks & Brooks (1999) acknowledge that in the context of constructivist
learning, the teachers’ role is crucial as they are to provide the opportunity for learners to
make sense of learning, care about student autonomy and individuality, create enriched
contexts, create cooperation between students, take advantage of the technology and have
students face real life situations (Brooks & Brooks, 1999). Also, teachers must have the
capabilities to have students go through activities that they can research, discover and solve
problems in real life experiences. As Simsek (2004) points out the teacher is not the authority
who serves the knowledge but the guide that helps learners reconstruct the new knowledge

based on the existing knowledge and interact with others. Teachers in the constructivist theory
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are the most fundamental agents responsible to make learning environment available to
improve students’ abilities for thinking, collaborating, interrogating and being autonomous. In
relation, Duman (2008) indicates that, in order to realize an effective learning process in this
process, students need to be motivated with interest, attention, curiosity, need and expectation
and enriched learning environment need be provided for research and exploration activities by
the teacher. Thus, teachers have a considerable importance that creates the learning
environment as stimulating, interactive and informative. To this end, constructivist teachers
need to adopt a method that guides students to consider, realize, comprehend and cooperate at

every chance they can have.

On the other hand, regarding the student's role in constructivist learning theory, Piaget
(1977) emphasizes the importance of experiential learning by expressing the constructivist
approach as a process in which the student has active participation. In parallel with these ideas
about the student's position and role in the learning process, Asan & Giines (2000)
emphasised that by allowing students’ effective participation in the constructivist learning
process, with student-centred activities, learners are encouraged to inquire and ask questions
about the problem and be able to reach the results by applying the information already
captured (Asan & Giines, 2000). Similarly, Sasan (2002) emphasizes that in the constructivist
learning process in which the student plays an active role, the learning activities need to be
carried out through practices such as discussion, comparison, setting up, criticizing and
sharing knowledge and skills instead of reading and listening in the traditional approach. In
constructivism, learners are to internalize the knowledge by their own individual meaning,

knowledge and logical analysis.

Emphasising the influence of the social environment and the group spirit, Vygotsky
(1997) states that students need to reach the knowledge effectively with the active

collaboration and engage in social activities with their peers. In relation to this, Mouza (2008)
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emphasizes the importance of technology use to improve cooperation, interaction and
involvement among teachers and students. As a matter of fact, FCM, offering various
application possibilities for social learning activities, provides the learners with the chance of
learning by doing and progressing by organizing their own knowledge via interacting with
their peers and teachers (Moraros et al. 2015). Besides, students, who have been freed from
their traditional responsibilities, can spend time on interactive, collaborative exercises
necessary for deeper understanding and high-level activities such as critical thinking and

reasoning (Moraros et al. 2015).

In addition, according to Loyens, Rikers & Schmidt, (2007), structuring of knowledge,
cooperative learning activities, observed changes in cognitive dimension and meaningful
learning between old and new knowledge are the most important variables of constructivist
learning theory (Loyens, Rikers & Schmidt, 2007). In relation to this, FCM also includes
learning activities that enable learners to use active learning techniques such as decision
making and problem solving by interacting with each other. Learners in FCM process are in
an active role where they learn to learn, access information and make inquiries and
interpretations in the learning process. Relating to these facts, with FCM, a constructivist
learning environment could be established for learners changing their role from an
information receiver to an information constructer and to learn in a student-centred

atmosphere, with projects and problem solving and group activities (Aybat, 2013).

Moreover, congruent with the constructivist learning theory Strayer (2012) mentions
that FCM enables learners to take their own responsibilities for their own learning since
learners have the opportunity to study the lesson content outside the school, they could adopt
their own study method for themselves and learn at their own learning pace. Therefore, the
students having the opportunity for finding their own study method could develop

autonomous for their learning in FCM.
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From another angle, Tucker (2012) points out FCM leads to better classroom
environment with more motivated learners and greater learner engagement which corresponds
the principle of constructivism. As the participant students also expressed in this study FCM
provides advance preparation for the lesson content so that students come to the classroom as
prepared which result in their better participation in the lesson and increase in their
motivation. Hence, feeling safe in a physiologically relaxed learning atmosphere is a

fundamental for the young learners in their learning (Tucker, 2012).

As a consequence, FCM is a learning model that can meet the expectations of modern
education systems. In addition, it could be concluded that the theoretical foundations of FCM
are based on the constructivist education philosophy, which adopts an educational approach
that takes the individual to the centre, which focuses on cooperation, problem solving
methods and cares about students’ development with the use of science and technology

(Demiralay, 2014).

Active learning. It is a learning approach where the students are provided with the
opportunity to use their mental abilities through various tasks and are responsible for their
own learning by making decisions and self-regulation in the learning process (A¢ikgoz,
2014). In active learning approach learners are not only responsible for listening passively but
also engaging actively in the lesson by doing practises such as like discovering, processing

and applying information.

As Meyers & Jones (1993) state active learning occurs when students are provided
with the opportunity to take a more interactive relationship with the subject matter and to
meaningfully participate in their learning rather than simply to receive knowledge. Relating to
this, Meyers & Jones (1993) indicates that FCM are congruent with the characteristics of

active learning model in which the educator moves around the class, checks the work of the
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students, gives them immediate feedback on their work, and also gives brief explanations
about their work. Relating this, teachers’ attempts to use the active learning strategies in their
classes and to allocate time both for lectures and practice may fail as a result of limited time
in classrooms (Strayer, 2012). However, FCM alleviates these difficulties by taking the
lecture out of the classroom and opening up space for the application of active learning
instructions in the lessons (Kim et al., 2014). As Talbert (2012) assert that in FCM students
receiving the lesson lecture before the class could spend their in-class time in accordance with
active teaching strategies. Compared to the traditional lessons, during the flipped lessons, the

students are more active and interacting more with their friends and teachers (Talbert, 2012).

As active learning also supports, by the help of FCM the lesson time could be
allocated to activities that learners can deal with more high-level thinking skills (Bergman and
Sams, 2012). When the lecture is moved out of the school, learners could be able to have
increase in their active participation by taking responsibility of their own learning and with

the ability to construct their knowledge.

Conceptual Background of Flipped Classroom Model

Blended learning. In this century, which is also called the information age, the human
profile that the globalized world needs has undoubtedly changed. All countries are trying to
organize new generations in such a way that they will not leave behind these changes, catch
up with the age and raise individuals who can be the people of the world. For centuries,
academic activities carried out by conventional methods have been changing increasingly and
seeking better alternatives for teaching in new pursuits. Within this respect, technology,
having become effective in every aspect of our social life and become easily accessible has

been used together with education for promoting the learning and teaching environments.
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As Graham (2006) states that the use of online environments for learning is based on
the 1990s, new teaching technologies have brought face-to-face learning and computer-
mediated learning closer together and enabled them to be evaluated with an integrated
approach and the concept of Blended learning (BL) has emerged as a solution that balances
online environments with the use of traditional learning environments (Graham, 2006).

BL is defined as a combination of web-based technology and face to face instructions
and the form of education that technological opportunities and the traditional methods are
integrated to complement each other (Osguthorpe & Graham, 2003). Similarly according to
Wilson and Smilanich (2004) BL has been defined as the most effective learning method used
to achieve the learning objectives that provide the desired goals for specific purposes.

Based on the concept of BL, Driscoll (2002), who used the concept for the first time in

an academic sense, highlighted four different situations in the definition of BL as follows:

I. Combining or blending web-based learning technologies (virtual classes,
individual-speed learning, cooperative learning, and multimedia use) for
educational purposes.

2. Combining or blending various pedagogical approaches (cognitive,
constructivism, behaviourism) with instructional technology to obtain appropriate
learning products.

3. Combining or blending all types of instructional technologies (video, cd-room,
web-supported instruction, and film) with face-to-face instruction.

4. Combining or blending instructional technologies for specific professional
purposes to provide a harmonious interaction in the learning and work

environment.

The definitions of BL have been used as a combination of the opportunities provided

by face-to-face learning environments with the opportunities provided by online learning
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environments (Bonk & Graham, 2006). This definition draws attention to the coexistence of
two separate environments: face to face learning (usually under teacher supervision) and
online learning (usually computer-mediated). Relevantly, Zhonggen (2015a) emphasized that
BL is more than a basic combination of traditional and online activities since BL environment
includes various factors such as learning environment, cognitive factors, learning affective
factors, learners and teachers (Zhonggen, 2015a). In relation, Koehler & Mishra (2005)
suggest that an effective and efficient teaching method in which technology is integrated into
education does not simply mean adding technology to the method, technique, content and
teaching program currently used. The strengths of online training and face-to-face training
support each other by providing collaborative and active learning and increasing the
interaction of teachers and students (Koehler & Mishra, 2005). Thus, including online tools
with already used face to face class instructions is not enough to fulfil BL; it requires the
effective use of time outside the school with the school in programming education. As
Garrison & Kanuka (2004) asserts that the fundamental issue to be considered with BL is that
all components must be designed and matched elaborately (Garrison & Kanuka, 2004). BL
environment must be organised successfully, by taking into account of students, the content,
and the related materials; so that, learners might get benefit and succeed the learning targets.
Briefly, technologically designed in accordance with the learners, BL is an adjustment of
different learning models.

As stated above, the aim of BL is to promote the interaction of students with their
teachers, with peers and with the content. For this purpose, in-class learning is harmonized
with traditional learning in accordance with the objectives and characteristics of learning
contents; in some subjects, face-to-face learning is used more frequently but in some others
online learning is used more frequently. According to Murphy (2002), BL is the ideal method

for being applied in secondary and upper education as it involves the human element and
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interaction in the teaching process and it eliminates the shortcomings of distance education. In

addition, studies have shown that the model provides much better learning outcomes

compared to other methods and increases efficiency in learning because of the better

overlapping of students' needs and program. Consequently, Osguthorpe and Graham (2003)

have covered the reasons for needing BL for educators under six headings;

l.

Pedagogical Richness: With the help of BL, tutorial options can be increased. For
example, when a concept regarded as abstract for students could be supported by
simulations, so that the students' learning concept could become easier and the
time could be saved in the lesson.

Access to knowledge: Via BL, it is possible to examine a large number of subjects
in different ways via the benefits of the internet. Interpretations related to a
subject could be reached and analyzed, and the issues could be discussed and
evaluated with different learners outside the classroom.

Social interaction: Some problems faced by students in both face-to-face
education and distance education could be overcome by BL. Students having
difficulty in the learning process due to individual differences can cope with this
situation by the help of BL which can create more than one social interaction
environment. At the same time, when students share their questions and opinions
on different platforms, they could both build knowledge on solid foundations and
have the ability to better identify their own skills and interests.

Personal agency: Since the learning process requires the active participation of the
individual, it is aimed to improve the personal activities of the student in the
learning process by using different methods instead of giving the information
directly. The purpose of BL is not only to transfer certain information to the

student, but also to teach them how to reach the information that they need to
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reach, to learn by doing individual research and to be able to direct himself /
herself in the learning process without any need for further guidance in the future.
For this reason, it is aimed to increase the student's personal activities and to
ensure self-confidence in the learning process.

5. Cost effectiveness: Providing a place for the teachers and students to be able to do
lessons in face-to-face education entails individuals allocate money and effort in
every lesson. However, BL is a cost-effective model because addressing large
student communities across the country and the world in a relatively short period
of time could be possible by BL.

6. Ease of revision: In many educational processes, it is extremely difficult to change
and update the content, which includes details that require expertise. However, in
BL, the target-oriented aspects of many different methods are used and it is very
easy to prepare or update the resources.

The clearest feature of BL is the opportunity for students to take their individual
responsibilities deliberately and control their own learning according to their level, time and
speed (Staker & Horn, 2012). The learning situation cannot be limited to the classroom
environment, students are asked to take responsibility for their own learning by making effort
according to their own learning pace regarding their individual needs. Similarly, flipped
learning, which has been popular recently, includes both online learning and learning through
face-to-face instructions in a traditional classroom and has been categorised under the title of

BL approach by Staker & Horn (2012) in Figure 2.
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Station-Rotation
Model

Lab-Rotation
Model

Rotation Model

Flipped-
Classroom Model

Flex Model

BLENDED Individual
LEARNING R, Rotation Model

Self-Blend Model

Enriched-Virtual
Model

Figure 1. Types of blended learning model (Staker & Horn, 2012)

1. Rotation Model: It is the course or subject that the learners study with various
learning models or at least one of them in a certain program. In this model,
applications such as small group and whole class instruction, group projects, one-
on-one lecture and paper-pen assignments can be included. Students learn more
with home without doing homework.

a. Station-Rotation Model: It is a course in which learners experience the
model in a certain class or a group.
b. Lab-Rotation Model: It is a course in which learners go to the computer

laboratory for online learning.
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c. Flipped Classroom Model: It is a course in which learners take part in online
learning where they normally do homework and then come face to face,
teacher-oriented studies.

d. Individual Rotation Model: It is a course that does not require each learner

to have a specific list and go to all available stations or applications.

All'in all, BL is a learning model that can be experienced both in a distance and online
learning experience. On the other hand, FCM provides learning opportunities to learn both
through teacher supervision in one part of the time and through online environment. As one of
the sub-dimensions of the BL model, FCM constitutes the main variable of the study.

Flipped Classroom Learning Model

As a popular trend in education in recent years, FCM is identified by Bergmann &
Sams (2012) as a learning model in which learners are introduced to the lesson content at
home and practice it with developing activities in the classroom. Instead of traditional systems
in which students learn the subject in the school and reinforce them with homework, FCM
defends a system in which students learn the subject outside the classroom via various
technological tools such as video, film or sound recording and are provided a deepening of the
subject with examples and problems when learners come to class (Bergmann & Sams, 2012).
Another definition of FCM is proposed by Lage, Platt, & Treglia (2000) as inverting the
traditional classroom-based learning so that students can reach the content outside and in the
class learners can deal with deeper understanding activities prepared by the teachers.

The basic logic of FCM is to move the lecture out of the classroom, and to use the
class time efficiently to increase active participation of students and to enable the students to
structure the information (Enfield, 2013). In FCM, the lesson time is devoted to high-level
thinking and student-centred activities such as brainstorming, games, individual and group

work tasks (Bergman & Sams, 2012). Flipped class practices according to Talbert (2012)
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provide more interactive, inclusive and effective learning environments for all students. With
FCM, the course materials are moved outside the classroom, the time remaining in the
classroom passes through applications and activities, and the homework is done in the
classroom with the assistance of teachers, so learning becomes more effective and permanent
(Talbert, 2012).

For the process of flipping, learning-teaching processes are designed separately for in-
class and out-of-class environments. Here, out-of-class learning is an online learning
environment where learning takes place independently of time, place and pace while the
classroom environment refers to teacher-supervised learning environments. The part of the
subject that will be covered in the course, which contains the theoretical information, is
presented by the teacher and this lecture is recorded with the video camera and uploaded on
the internet. In the classroom work, the teacher makes a short summary at the beginning of the
lesson if the students have any misunderstandings, then the practice studies start. Similarly, as
Bishop & Verleger (2013) point out FCM is an education model formed by two segments:
Interactive learning activities in the classroom and direct computer-based individual
instruction outside the classroom. Accordingly, FCM is structured by both teacher-centred
methods which are provided via videos using computer and internet technology and student-
centred learning methods involving in-class and interactive activities (Bishop & Verleger,
2013). Additionally, FCM covers the use of all kinds of internet technology in order to be able
to foster classroom learning. In FCM the educators could spend more time interacting with the
students rather than lecturing since the purpose of FCM is presenting learning opportunities
independent of time, place and material and creating active learning environments that are
based on interaction (Bergmann & Sams, 2012).

From another angle, Basal (2015) indicates that a successful FCM implementation

should not be defined as only recording the lesson content on videos and sending it to learners
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before the class since the time spent in class with students is the most significant aspect of
FCM. In addition to this, although video presentation for FCM is significant, Bergman &
Sams (2013) specify that students’ studying the video content is not the whole point in FCM,
but the effective use of in-class time is the fundamental aspect for successful implementation
of the model. Similarly, Strayer (2007), as another contributor to the development of the
model, asserts that the use of FCM entails teaches to better plan and monitor than the
traditional approach as the common point of the practices of FCM is creating an active
learning atmosphere. In order to achieve success for FCM, not only out of the class activities
but also in-class activities need to be planned eloboratly and effectively. Thus, getting
prepared outside the classroom, the student of FCM will be aware of the subject and will be
able to participate in the interactive group activities; therefore, the course must be well-
structured to ensure the active participation of the learners.

Related to change of students’ role in FCM, Fulton (2012) mentions that in traditional
learning environments, students spend their class time listening to the lesson and, on condition
that the class time is convenient, practice the new knowledge. However, with FCM, students
are enabled to learn lesson content outside the classroom and the process of acquiring
knowledge is usually carried out by digital means; thus, more time is allocated for engaging in
practical applications and active learning activities in the classroom (Fulton, 2012). Since the
teacher prepares the course content in formats such as video, presentation, and allows learners
to access these contents before the beginning of the lesson, in-class time is allocated to answer
students’ inquiries, concentrate on challenging skills such as problem solving in real life
situations. As well as this, the students’ studying the videos and getting prepared for the
content before the class, dealing with the problems deeply and getting more individual aid
from their teachers, could have the opportunity of practicing on the topic with better student-

teacher and student-student interaction (Fulton, 2012).
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In the traditional learning model, it is assumed that the classes are homogeneous,
students are considered to be equal in terms of cognitive maturity, learning speed, attention
span and development levels and educational activities are organized accordingly. However,
according to McGivney-Burelle & Xue (2013), the transfer of knowledge of subjects taught in
lessons for some students might be very slow, while for others this transfer might be faster
than the other students can grasp the content. In this case, it is inevitable that there will be
great differences between the students who have slow learning pace or a lack of knowledge
and the students who are learning fast or who have previously known subjects. To this end,
Bergmann, Overmyer & Wilie (2013) express that FCM enables direct instruction through
videos which allows students to use their own individual learning pace, understand the subject
via many repetitions; thus, comprehend better in classroom learning activities with the teacher
and get efficiency of the lessons (Bergmann, Overmyer & Wilie, 2013).

The Flipped Learning Network (2014) team has identified four basic components to
make FCM more descriptive and better. These four basic components also form the
theoretical framework for FCM. The initials of these words, called. F-L-I-P Ed, consist of
Flexible Environments, Learning Culture (Intensive Content), and Professional Educator
(Hamdan et al. 2013). On condition that, these items are being carried out in the learning

environment, it could be convenient to define this model as FCM (FLN, 2014).

e Flexible Environment is defined as a model, in which the learning environment is
highly flexible and could be changed. The students could learn in the environment
and time they want and teacher's plans adapt to this flexibility. Many different
applications of the constructive approach can be implemented within this model.
Providing learners with the environment and the time necessary for them to
interact and think adequately about their own learning, teachers could monitor

students, give appropriate feedback and make the necessary arrangements.
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Learning Culture is explained as changing the teacher’s role as the main source of
information in the traditional teacher-centred model and the only content
specialist who provides the student with information. However, in the culture of
FCM, active learning model is adapted in order to examine the topics in depth and
provide effective learning opportunities for students (Hamdan et al. 2013). With a
more flexible learning culture that gives students the opportunity to access
information from any source at any time and place, flipping enables students to be
actively involved in the structuring of knowledge through their own learning
processes and by evaluating their own learning.

Intentional Content stands for the educators focusing on helping students develop
their conceptual understanding in FCM. To be able to maximize the permanence
of the course, educators have to determine the appropriate content and the
materials for the learners. Adapting various teaching methods such as active
learning strategies or problem-based learning relevant to class level and lesson
topic, the teachers need be knowledgeable, equipped about the content to be
taught and adapt the best way to promote the content in the video course.
(Hamdan et al. 2013). A good educator knows where the students could be
challenged in the course, which points are fundamental in the content, which
issues are important and how they are related to the learning objectives of the
students.

Professional Educator is the last component of FCM and used to define the
professional trainers who design learning environment, create learning outcomes
for projects and provide assistance for students’ development (Hamdan et al.
2013). In FCM, talented, professional educators are more important than in the

traditional model. The teacher's guidance is crucial, as the teacher presents the
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course, selects and prepares appropriate videos, and designs and makes the lessons
convenient for development of the students' analysis and synthesis skills of
information. The trainers also show more creative resources and opportunities for
deeper, better understanding of the students. Flipped teachers seek ways to foster
interaction between teachers and students and how and when to enter the

individual learning area from the group directly (Tétreault, 2006).

Miller (2012) asserts that in FCM, the course contend is explained though the videos,
homework and projects are done in the classroom together with the teacher in the classroom
by creating the engagement and support. Following this, he emphasizes that the course
content is to be presented in such a short and simple manner that the information will not
cause distraction, and that the video duration should be appropriate to the students' learning
skills (Miller, 2012). Additionally, he suggests 5 basic elements to be considered when

planning FCM:

I. Need to Know: Learners should be encouraged and convinced by expressing
clearly why they should learn from the content.

2. Engaging Models: With FCM, learning could be ensured and supported more
effectively by integrating with other educational models such as project-based
learning and game-based learning.

3. Technology: For FCM, one of the most important issues to be considered is the
determination of which technology to use. The teachers have to take into
consideration that the learners may not access the technology or the internet.

4. Reflection: The learners need to reflect the knowledge they have acquired through
FCM by performing certain activities and thus the learning behaviors of the

students should be seen in a concrete way.



42

5. Time and Place: The structure of FCM needs to be carefully determined. The

focus should be on teachers’ practice, then tools and structures.

In contrast to the traditional teaching method, with FCM students learn the theoretical
part of the course by using multi-media tools such as online videos or presentations. In the
classroom environment, students have the opportunity to reinforce the knowledge they have
studied through wvarious activities in which they play an active role in the learning
environments (Seaman & Gaines, 2013). The following figure illustrates the application

differences between the traditional model and FCM.

Traditional Model
Teacher Student Student
Instruction assimilation of complete
Instruction “activity” to Homew?rk to
support consohdate
assimilation
Takes place in lesson time Takes place outside of the lesson

Flipped Classroom Model

Instruction Student Student Teacher
dehivered assimilation of complete support to
though Instruction “activity” to consolidate
homework support
assimilation
— —
Takes place prior to lesson Takes place in lesson time

Figure 2. A comparison between traditional classroom and FCM (Moraevec, et al. 2010)
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As indicated in Figure 2, in the traditional model the transfer of knowledge and the
student's understanding of the subject and activities occur within the class; while the
reinforcement section is conducted outside the classroom in home environment. The main
difference between FCM and the traditional model is the transfer of knowledge and the
realization of the student's understanding of the subject through in-class applications. As
Talbert (2012) argues that in the traditional teaching method, students are outside the
classroom when they are mostly in need of teacher assistance and when they have to do the
tasks that force their ability and knowledge. Similarly, classroom time represents the time
period in which students need minimal help and use cognitive skills at the lowest level
(Arslan & Ozpmar, 2008).

Furthermore, a need has emerged to redefine many concepts as well as changes in the
duties and responsibilities of the teacher with FCM. Flipped instructions lead to change the
teachers’ roles as a guide for the students to deepen their understandings on the key concepts
and to act as facilitator rather than the only source of knowledge during the courses
(Flumerfelt & Green, 2013). Teachers are to make the lectures through videos, audio
presentations or different materials and guide the students in consolidating the subject with
the activities in the classroom and providing high-level learning. In the classroom, teachers
are obliged to guide students, interact with them and increase communication (Flumerfelt &
Green, 2013). In addition, teachers need provide materials in different formats to be able
appeal to students’ different learning styles (Mason, Shuman & Cook, 2013).

As for the students’ responsibilities in FCM, they need to learn the content of the
course before they attend the class and perform higher-level learning activities during the
course. Similarly, as FCM is student centred, students have the responsibility to study and
comprehend the lesson content at a basic level before arriving in class, and consequently

participate in class discussions and shows interest (McLaughlin, et al. 2013). Learning occurs
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at the student's own pace and by their own strategy, and when and how the content is acquired
is in the student's own control. Also, FCM takes students to the centre, causing a change for
the definition of the concept of homework and thus contributes to the widespread use of
student-centred and project-based activities (Seamen & Gaines, 2013).

Advantages of flipped classroom model. FCM can be characterized as a strong
model that includes fundamental advantages for the learning processes by enabling active
learning and individual learning to run together and includes great benefits for both teachers
and students in using technology, developing individual learning skills and making education
more sustainable (Bishop & Verleger, 2013). Firstly, having students learn the content at any
time and place, FCM provides learning opportunities to reinforce the knowledge easily, helps
learners minimize the problems related to recalling the knowledge as the flipped lessons
include various learning activities (Boyraz, 2014). As Boyraz (2014) asserts using the content
learned before the lesson and with the help of the materials both in and out of the classroom,
FCM contributes to permanent learning.

Moreover, FCM allows educators to evaluate their limited class time with students
(Obradovich et al 2015). As Fulton (2012) also points out that class time can be used more
creatively and effectively, with adequate learning opportunities containing problem solving,
discussion and reinforcement activities. As rich learning environments are created, students
are encouraged to become more involved and active in the classroom (McDonald and Smith,
2013). With the implementation of the model, the convenience provided by the online
environment and the interaction of traditional teaching environment will be unified. In this
way, higher level learning could be accomplished (Demiralay & Karatas, 2014).

Furthermore, FCM contributes to the development of self-sufficiency of students by
allowing independent learning opportunities in education process (Enfield, 2013). Students

can easily access course materials and adjust their own learning pace and benefit from these
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materials. By this way, students learn by repeating at their own pace as much as they want
without being worried about their learning pace. Guiding students how to access and use the
information, this learning method emphasises the importance of students receiving the basic
knowledge though individual learning at home so that they easily and more confidently take
part in the activities done by the teacher, demonstrate his / her knowledge and skills in the
classroom environment (Zappe et al. 2009). In addition, while making the learning an
enjoyable process for students and increasing their motivation, FCM allows the students to
improve their ability to make comment in the classroom, they will be able to solve the
difficulties faced in their individual learning process by focusing on their learning difficulties
(Ocak, 2013).

Moreover, the advantages of FCM are not limited to the individual learning process.
Fulton (2012) suggests that by the help of FCM, the teacher could easily have insight into the
difficulties and learning styles of the students, as the assignments are actively done inside the
classroom hours. Besides, in traditional classes, learners cannot ask the teacher to presents the
subject again as they may feel embarrassed, or the teacher may have no time to repeat the
subject due to the intensity of the curriculum and the shortness of the course time, however;
the flipped education system provide teachers with more time to deal with struggling students
in face-to-face parts of flipped learning (Miller, 2012). Besides, it allows teachers to focus on
students’ learning rather than teaching the lesson (Rutkowski & Moscinska, 2013). In
traditional teaching, students do homework at home, while teachers may not have insight in
which process the students have difficulties. In FCM, students could reflect on which steps
they struggle during the classroom activities; therefore, the teachers could take proceedings
according to these situations and could perfect their teaching.

Additionally, teachers also benefit from FCM as they can easily update the

curriculum; hence, they can easily share the lesson content with students as in the way they



46

want (Fulton, 2012). On the other hand, FCM brings teachers from the centre of the teaching
process to the position of a guiding teacher, which is also frequently mentioned in
constructivist learning. The lesson content given to students by means of audio or visual
recording, photography, drawing, etc., enables teachers to be guiding in the classroom and to
own the supporting role. Thus, creating a more democratic classroom environment allows
students to become a part of the learning process and take the responsibility of their learning
(Bergmann, Overmeyer & Willie, 2012). In addition, FCM offers teachers the opportunity to
work with students one-to-one or in small groups, by which the classroom management is
facilitated. Helping to save time in classroom, FCM could provide the opportunities for
spending the in-class time with interactive activities and applications with students, thus
reducing the problems caused by students’ behaviors in classroom management (Bergmann &
Sams, 2012).

Furthermore, FCM eliminates time-space limitations and provides students with the
opportunity to follow, listen, read and repeat the subject in a learning environment supported
by active learning through interaction and creation of knowledge (Enfield, 2013). With FCM,
the time constraint, which is the biggest obstacle for teachers to set up a students-centred
learning environment in the classroom, could be eliminated and additional times could be
created for students to take part in active learning environments (Baker, 2000).

From another angle, flipping makes our lessons more transparent. Flipped learning
opens the doors of classroom to the parents and public. The students, their parents, sisters,
brothers or friends are informed about the content of the course and they become
knowledgeable about what the students are taught at school (Ekmekgi, 2014). Especially, for
young learners who may have difficulties related to note taking and concentration for long
times, could benefit from flipped learning as the parents could help them learn the content at

home easily without and disturbance and stress of being late.
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Disadvantages of flipped classroom model. The biggest argument against FCM is
that some students from lower income families may not have the access to the technologies
required to study the lessons for the implementation of FCM (Strayer, 2007). Unless the
students with low levels of income are assisted in accessing the lesson content with an
environment arranged before or after school via a technological tool, a failure for success may
occur between students (Redmond 2014). On condition that students may not have the
convenience to study the video before class and attend classes in the classroom without
watching the videos, they might not take participation in the class and might be affected
negatively, as well.

In addition to these, the possibility of accessing information at the desired time and
place and the learning systems based on the internet are regarded as convenience but also
raises some risks. The rapid dissemination of students’ attention can lead to an increase in the
time spent at the computer causing a difficulty for controlling the student by the family
(Duerden, 2013).

Furthermore, students’ readiness level to adopt and to apply this model could cause
problems (Talbert, 2012). Especially, taking more responsibility for their own learning may
create a culture shock in students who are accustomed to using traditional methods.
Moreover, as the learners study the video lesson at home, they may need to ask the teacher
questions urgently but they might not be in able to do it. The quality of teaching might be
highly influenced for students who do not have a habit of learning alone and for students who
want the teacher return to their questions immediately during the learning process (Talbert,
2012).

Moreover, as Talbert (2012) asserts FCM which seems to reduce the teacher's burden
considerably imposes even more tasks on teachers than the traditional models. It might be a

time consuming and exhausting task for teachers to prepare videos, materials and classroom
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activities for each course in accordance with different learning styles of students in the
classroom (Talbert, 2012).

As Milman (2012) also expresses teachers and students having inadequate
technological knowledge and skills may cause the inefficiency for the implementation of
FCM. He adds that students not keeping on task and failing to watch the videos for a variety
of reasons such as the low quality of videos or the videos not being appealing to students, can
be counted among the other disadvantages of the model (Milman, 2012). Consequently, for
this model to be implemented in a beneficial way and to have successful results, teachers and
students needs to be knowledgeable about FCM and additional preparations need to be done
to increase participation of the students (Johnson, 2013).

Studies Related to Flipped Classroom Model Abroad

The studies with FCM have been conducted with the aim of measuring the difference
between traditional teaching methods and the degree of applicability and effectiveness on the
students' achievements in many subjects such as Mathematics, English, Biology, Engineering,
Computer, Statistics, Medicine and Pharmacy; however, the majority of the studies have
focused on the academic success mostly. A number of important researches about FCM in
language learning and FCM in other courses will be presented in this section with the
variability of different application processes, the materials used, the classroom activities,
different course contents and learners’ profiles.

Referring to the concept as the Classroom Flip, Baker (2000) is one of the main
researchers who laid the foundation of the studies with FCM. In his study, Baker had the
communication course students study the lesson content via a web page and work on this
content by applications during the class time. By using FCM, Baker (2000) intended to
provide learners with the atmosphere that they could take their own learning responsibility

and improve their cognitive skills by using the class time more affectively on the deeper
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practices. Comparing the traditional classrooms and flipped courses, learners participating in
the study expressed that by the help of online materials they could take more control of their
own learning. Learners’ positive perceptions revealed that the Classroom Flip enabled them to
make collaboration with more group activities (Baker, 2000).

Lage, Platt & Treglia (2000) designed a flip study for the economy course and used
the term as Inverted Classroom. In this study, the participants working on course content via
videotaped or slides came to the classroom as prepared so that during the class time students
could discuss the relevant material. To be able address the students’ learning styles, they were
left to prefer reading the texts, watching the traditional lecture, or studying slide presentations
or combinations of them. The results of the study revealed that the participants expressed that
they enjoyed the course because they had time for interaction with the teacher and their peers
within group works in the class. Students had positive opinions for FCM and they expressed
that they would rather prefer to study in the inverted economics courses (Lage, Platt, &
Treglia, 2000).

Day & Foley (2006) conducted a FCM research in human-computer interaction lesson.
In the study using quasi-experimental design, the traditional and FCM was compared within
15-week FCM application. The experimental group of students in FCM examined the training
videos before the class time and they held an active learner position instead of passive
listeners during the course. However, in the control group, the traditional method in which the
teacher-lecture model was applied. At the end of this experimental study, it was revealed that
the students in FCM had higher academic success than the students in the traditional
education model. In addition, students in FCM developed positive attitudes toward this new
way of learning.

One of the other studies related to FCM at the university level belongs to Strayer

(2007). Using the Web 2.0 tools in statistic lessons, Strayer (2007) implemented flipped
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classroom instructions to compare the new model with the traditional model. He conducted an
experimental study in which one of the classrooms was designed as flipped learning and the
other was structured according to traditional lecture style. The students of the flipped class
received the lesson outside the class and dealt with active learning activities in the classroom
while the traditional classroom received the lecture in the class and were to do homework
afterwards. The students shared perceptions and the data were collected via field notes, mid-
term and final exam notes, classroom transcripts, student interviews and student focus groups.
According to the results, the students were pleased with the classroom activities as they
included cooperation; however, they reported that they felt uneasy during FCM process. Also,
the academic achievement results were not significant (Strayer, 2007).

Additionally, Gannod, Burge & Helmick (2008) conducted a research to use FCM in
software engineering class at university level. For their study, they utilised the term “Inverted
classroom” and aimed to take the advantages of technology with the complement of hands on
activities in the classroom. The results of this study revealed that the inverted course was
overwhelmingly positive. As a result, Gannod, Burge & Helmick (2008) suggested that FCM
in engineering classes was a means of taking advantages of collaborative and distance
learning. Besides, the students developed their skills for preparing software applications and
they took responsibility for the course in accordance with the course content.

Morevac et al. (2010) explored the effectiveness of FCM at biology course at
university level via LBL which refers “learning before the lecture” in other words flipping
classes. With various assignments and creating a more learner-centred environment with
active learning exercises, the researchers revealed that LBT model increased student academic
achievement and engagement in activities; it encouraged critical thinking and improved
students’ attitudes. The study was conducted over three years with different classes as both

non-LBL courses and LBL courses. The data was gathered through students' performance in
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the exam questions which revealed that the LBT classes’ performances were significantly
higher. Consequently, the flipped instructions resulted in an increase in students’ academic
performance and effectiveness in learning.

In addition to students’ perception, Valenza (2012) conducted a study named as “The
Flipping Librarian”, to explore FCM from the points of teachers related to their job
satisfaction, students’ performance and attitudes. Initiated by the Flipping Network, a survey
was inquiring 453 teachers opinions from different courses related to their flipped classroom
experiences. 88% of the educator expressed that flipping improved their own job satisfaction,
67% of them reported that flipping improved student achievements for test scores, 80%
stressed that flipping have positive effect on students’ attitudes and 99% said they would do
flipping lessons for the following years again.

Another study that explores FCM effect on academic success is conducted by Stone
(2012) with 400 participant students that mostly had less motivation, lower success and
attendance problems. At the end of the study, the results unveiled that compared to the
traditional classroom method, the exam scores and the course attendance level of the
participant students with FCM rose up respectively and this result was significant. FCM
positively affected both students academic success and increase their attendance and
motivation towards the course.

In the study conducted by Pierce & Fox (2012), the effect of FCM on the achievement
and attitudes of the students was examined. Comparing flipped classroom and traditional
method consists of 71 university students, the results of the analysis revealed that the students
in FCM were more successful and had positive attitudes towards the new model. Similarly, in
the work done by McGivney-Burelle & Xue (2013), FCM was applied at university level and
the effect of the model on the success of students compared to the traditional method was

analysed. For the flipped group using shared lectures, videos, and e-textbooks and an entry
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quiz before each class session, the results for academic success was found to be higher than
that of the traditional ones. In addition, FCM was expressed as useful, enjoyable and
preferable by the participant students. However, some of them complained that they were
unable to ask questions during the lecture.

On the other hand, another branch that FCM was implemented is the statistic course
by Strayer (2012) at university level. By comparing the traditional model and FCM in the
study, the collaboration of the learners, the task orientation and the impact on innovation were
examined. The result of the study indicated that the students in FCM were less satistied with
their orientation to learning and they reported to have difficulties in accessing the videos that
they studied at home. On the other hand, they reported that they became more eager to
collaborative learning and innovative instructions. Strayer (2012) suggested that FCM needs
to be well prepared and the class level should be carefully chosen.

In 2013, with the participation of 66 students during the 16-week session, Wiginton
(2013) examined the learning environment of 9th grade students’ mathematics success,
learning style and self-efficacy believes. Developing learning environments based on FCM,
three different learning environments were used as active flipped (active learning strategies
were used), flipped mastery (mastery strategies were used) and traditional method. The study
revealed that the achievement scores of the students in FCM environment were higher than
the students in traditional model environment. Also, the mathematical self-efficacy of the
students in FCM environment where mastery learning strategies were used was higher than
the traditional atmosphere (Wiginton, 2013).

In an experimental study, Mason, Shuman & Cook (2013) the effect of FCM was
examined in the mechanical engineering department. 40 students participated within this
experimental study and the researchers aimed to compare the traditional class with FCM

regarding students’ academic achievement, exam results and learners’ observations and
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perceptions of FCM. The study pointed out that FCM enabled students and teachers to cover
more content than traditional method. Also, according to the exam results, the students in the
flipped learning outperformed the students in traditional classrooms. Besides this, as a result
of the fact that classroom time was available for more student-centred activities, learners
stated that FCM provided an effective and satisfying environment.

The literature mostly represents studies related to FCM at university level, the studies
at secondary and primary level is very scarce. However, Kong (2014) examined the effect of
FCM on the success of the social science course at the secondary school level. As a result of
FCM applications, two different post-test scores were analyzed and a significant increase in
success was observed in learners. Kong (2014) also examined the impact of FCM on level of
critical thinking and information literacy and a significant increase was noted on the two
different variables. Semi-structured interviews conducted within the scope of the study also
revealed that the students were found to have positive perception towards FCM.

Additionally, Smith (2015) carried out a research in a four-class group with two
traditional method and two FCM classes including 90 students from 5th grades in math
lesson. In the classrooms where FCM was used, the researcher prepared course videos for
students to study at home and come to the school with preparations for their lessons. Whereas,
in the classroom where the traditional learning model was applied, the students reinforced the
lessons they had learned in class by using outside classroom assignments. Using the mixed
method research design, the researcher examined students’ success and level of homework
completion for flipped and traditional model as well as the perceptions of the students’,
teachers’ and parents’. According to the result of this study, the students’ achievement and
homework completion rates in FCM classes were found to be lower than those of the classes
that applied the traditional learning model. On the other hand, the qualitative data from the

teacher, students, and parents regarding the efficacy of FCM revealed mostly positive
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opinions as the students expressed that with FCM the teacher could allocate more time to do
more the activities.

FCM has been defined as an instructional model in which the course contents
traditionally transferred in the classroom environment are transferred outside the classroom by
the help of technology and the activities planned to be performed outside the classroom are
performed in the classroom environment. Although, researchers adapt this model in various
fields of education, when one looks at the literature it is obvious that studies on FCM
especially in language learning are very limited. The effect of FCM on learners’ academic
success and perceptions in language classrooms has been investigated but the number of these
studies is very scarce.

Farah (2014) aimed to investigate the effect of FCM on the writing performance of
high school students. The study conducted to reveal the impact of flipped classroom
instructions on developing students’ writing skills, also examined the students’ perception of
FCM in English writing classes. As a mixed method research, a quasi-experimental pre-test
and post-test control group design was applied for collecting the quantitative data and for the
qualitative phase of the study an attitude scale was adopted. As a result of the research,
writing achievements of flipped group increased significantly, the experimental group using
FCM displayed much better writing performance than control group of the students.
Furthermore, students’ attitudes towards the FCM were mostly positive.

Another experimental design study in English language teaching belongs to Leis,
Tohei & Cooke (2015) who compared two English composition writing courses at Japanese
university with EFL students. The main aim of the study was to reveal whether FCM enabled
students to study longer and to produce more words in wring course than traditional group of
students and whether it increased their proficiency level. The post-tests results indicated that

students studying with the flipped writing course wrote compositions including significantly
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higher number of words. All in all, enhancing impact of FCM on EFL students’ writing skills
were observed to be significant after the comparison of pre and post-tests results between the
control and experiment groups.

One of the other attempts to adapt FCM in English language learning was represented
by Hung (2015). Aiming to integrate FCM into language learning with active learning
strategies, Hung designed 3 different classroom environments: structured flipped class, semi-
structured flipped class and traditional class. Including 75 EFL participants at a Taiwanese
university, the impact of FCM on learners’ academic achievement, attitudes and experiences
related to flipping and course attendance was examined by quasi experimental research
design. The data related to success was measured by end of lesson assessments; learning
attitudes were measured by questionnaire and semi-structured interviews with students from
various proficiency levels. Consequently, the quantitative and qualitative analysis of the study
indicated that students in structured and semi-structured flipped classrooms performed
academically better than traditional model, developed more positive attitudes toward EFL as
well as this students in experimental group spent more time to study before they came to
classroom.

Aiming at indicating FCM effectiveness in English language learning, Kvashnina &
Martynko (2016) conducted an experimental study with FCM in English for engineering
course at university level. Similar to the studies in literature, the researchers displayed the
following benefits of using FCM in ESL teaching: FCM had positive impact on learners in
terms of language learning performance, motivation and learning skills. As well as this,
flipping allowed the learners to use their own learning styles and strategies when dealing with
the course content before the class, and to allocate classroom time for more engaging and
productive activities. Consequently, the use of FCM significantly increased students’

academic success, level of motivation and learning autonomy.
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Another study by Hao (2016) investigated 7™ grade English language students’ flipped
learning readiness and the impact of characteristics on their readiness levels. To gain data
related to students’ readiness for FCM, a scale for collecting data about flipped learning
readiness was prepared including five different sections: technology self-efficacy, learning
motivation, self-directed learning, self-efficacy for in-class communication and doing
previews. Analysing the data, the readiness of the learners was relatively high as they were
familiar to technology millennium. Also, it was displayed that learners’ readiness for FCM
depends on the factors such as personal characteristics of students as well as their perceptions
of teacher’s characteristics, their language beliefs, learning performance, individual
circumstances such as the availability of support and resources they have outside the school,
study time and internet usage time. Therefore, the study focused on the conclusion that
teachers should address all the aspects of personal variables to prepare the learners and the
environment for FCM for EFL learners (Hao, 2016).

Furthermore, another recent study of FCM in ELT concept is a qualitative case study
represented by Shaffer (2016). The research focused on FCM from teachers’ aspect, it
covered answers to the questions, how teachers implement FCM, how to chose the activities
and the technology tool for flipping. Shaffer conducted this research with an English teacher
of more than 20-year experience and a master degree in educational technology, teaching at
11th grades students. To obtain data, Shaffer use triangle method which covered semi-
structured interviews, classroom observations/field notes, and document analysis. The study
revealed that students comprehension for themes and more complex concepts improved as the
flipping provided with extra time for more in-class activities. Furthermore, redesigning the
classroom atmosphere with FCM resulted in development of student critical thinking and in

cooperation with the students and teachers as well.
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All those researches have been conducted to analyze the effects of FCM in terms of
achievement, attitudes and experiences at the university, college or secondary school level. In
the literature, plenty of researcher have taken place related to in math, science, computer
science, and economics courses, however, there is a scarcity of studies on the effects of FCM
in second language learning contexts and almost no study that investigated the effect on
learning second language with primary school level. Therefore, more studies are needed in
ELT classroom and with young learners’ language experiences in respect of FCM.

Studies Related to Flipped Classroom Model in Turkey

The common purposes for Turkish researchers of FCM have been to explore the
impact of FCM on the participant students’ academic performance, their learning motivation
and their attitudes toward flipped courses by the implementing pre-test post-test quasi-
experimental designs. The studies regarding FCM both for ELT and various fields in Turkish
concept are resented below.

As one of the earliest studies related to FCM in English language learning classes in
Turkey, Basal (2012) worked with prospective English language teachers at university level,
with the aim of investigating their views and perception regarding FCM and to introduce
FCM applications to the English language classes. Conducted as qualitative research model,
the study included the opinions of teacher candidates about FCM and the analysis results of
the open-ended questions. According to the results of the study, the participants’ expressions
were highly positive with regards to FCM. Besides, according to content analysis results, the
benefits related to FCM were categorized into four titles: learning at their own pace, advance
students’ preparation, overcoming the limitation of class time, stimulating active participation.
Consequently, Basal (2012) suggested that the teachers needed to be the fundamental element

for the effective implementation of FCM as a guide to students in and out of the classroom.
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Boyraz (2014) investigated the impact of FCM on the academic success for English
language learning at university level with a mixed method research designed, with students of
foreign language program in the preparatory class. As data collection tools, pre-test-post test
and retention test developed by the researcher were used and the two randomly assigned
groups were included in the study as the experimental and control group. For the qualitative
data collection, students’ views about FCM were obtained by interviews and the results were
subjected to content analysis. According to the achievement tests results significant difference
was found between two study groups in terms of academic success for language learning.
Besides, the qualitative result of the study revealed that the majority of the participant
students held positive opinions about FCM. Consequently, Boyraz (2014) focused on the
positive impact of FCM suggesting the effects on EFL learners’ academic success in the long
term.

Ekmekei (2014), developing a new teaching model in writing classes, aimed to
improve the writing skills of learners at university level in foreign language classes, and to
eliminate the negative attitudes of students towards writing. Based on a mixed method design
with qualitative and quantitative data collection instruments, the study consists of restructured
flipped writing courses to reveal the difference between the writing ability of learners that
might occur in traditional method versus FCM and to compare the effect of this new model on
students’ attitudes. For the quantitative part of the study pre-tests and post-test results were
compared and for the qualitative part semi-structured interviews and surveys were utilised.
The study revealed that learners in FCM significantly outperformed the control group in terms
of their writing performances. Additionally, the students perceptions related to FCM were
positive, as they expressed that flipping was more effective and enjoyable (Ekmekgi, 2014).

Similar to Ekmekg¢i (2014), Umutlu (2016), conducted a quasi-experimental design

study with an aim to reveal the effect of FCM on the writing skills of undergraduate ELT
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students with structured courses based on FCM and examined its effects on students’ writing
achievement. The researcher obtained quantitative data by means of writing pre-test and two
post-tests as data collection tools. As well as this, participants’ learning styles, learner
autonomy levels, and critical thinking levels were measured. The results of the study revealed
that the group of students studying with flipped courses, performed significantly more
successful in terms of writing skills than the students dealing with traditional method.
However, no significant effect of learning style, learner autonomy, and critical thinking
disposition on the writing achievement in FCM were found.

One of the other recent studies related to FCM in ELT writing classes was conducted
by lyitoglu (2018). As a mixed method research design, the study aimed to reveal the effect of
FCM in students’ general performance at university level in learning English language, its
effectiveness in improving the permanence of their achievements, developing their self-
efficacy beliefs along with their attitudes towards learning English. In the study, achievement
test, English course attitude and English-related self-efficacy correlates scales were utilised
for quantitative data collection. Besides, qualitative data were gathered from students in the
experimental group by semi-structured interviews. The results of the study showed that in the
higher education FCM was more effective than the traditional classroom teaching based on
lecture method in terms of improving English language success, maintaining the consistency
of this achievement and developing better self-efficacy skills and positive attitudes.

Besides, Koroglu (2015) carried out a research based on mixed method design with
quantitative and qualitative data collection tools, to be able to see FCM effect on ELT
student’s speaking skills. The quantitative data were obtained by pre-test and post-test to be
able to measure the participants' speaking skills developed with the instructions based on
FCM and the qualitative data were obtained by individual interviews to analyse the students'

attitudes towards the new model. As the analysis of the data results revealed that, the learners
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in the experimental group showed better progress in speaking skills such as pronunciation,
fluency, consistency and accuracy and the results were significant. Also, the experimental
group of students expressed highly positive opinions related to FCM.

The study conducted by Saglam (2016) is another FCM research in ELT at university
level with the aim of investigating the impact of FCM on the ability of learners to learn a new
structure of linguistic knowledge and their attitudes towards English language learning. Based
on a quasi-experimental research model with pre-test, post-tests and semi-structured
interviews as data collection tools, the study revealed that FCM was effective on the
experimental group of students' achievement and attitudes in a positive way at a significantly
higher rate than the traditional method. Besides, students’ autonomy in language learning
developed and their attitude towards FCM was mainly positive.

The flipped researches in ELT has been mainly conducted at university level;
however, Ceylaner (2016) studied with 9th-grade high school English language learners and
aimed to reveal the effect of FCM on students' readiness for self-directed learning and
perceptions for English lessons. Designed as a quasi-experimental research model, the study
consisted of the quantitative and qualitative data obtained via group interviews, by measuring
students’ the self-directed readiness and their attitudes for English lesson. According to the
quantitative and qualitative results of the study, a significant difference was found in favour of
the experimental group of students studying the lesson based on FCM in terms of readiness
for self-directed learning and attitudes towards English lesson. Besides, the experimental
group revealed development in terms of learning autonomy in English lesson.

Edis (2016) also sought to reveal the influence of FCM on a group of 10th grade high
school English language students’ autonomy levels and the attitudes of the participants
towards FCM. In line with these aims, pre-test, post-test, learner autonomy questionnaire and

FCM attitude questionnaire were administered for data collection. At the end of flipped
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application, no significant effect of FCM on students’ learning autonomy was revealed.
However, the experimental group of students’ opinions were highly positive related to
experiences though flipped implementations in language learning.

Another study by Kéme¢ (2018) was performed to explore the high school students’
attitudes related FCM in terms of learner autonomy, improving of language skills, motivation
and technological attitudes. With a descriptive study which adopted a mixed research
approach, the researcher utilised a semi-structured interview to reveal the participants’
perspectives and a questionnaire for investigating the students’ opinions of FCM. In the light
of the results, it was indicated that EFL students’ perceptions of FCM at high school level
were mostly positive. As most of the students agreed FCM was more encouraging compared
to the traditional model of learning English and student expressed the advance preparation
opportunity results in increase in their motivation to take part in class activities and it
improved their language skills.

FCM has gained the attention not only for ELT researcher but also the researchers
from other fields such as Maths, Turkish course, Computer science and Music lesson. The
next section will deal with flipping in other branches.

With the intention introduced technical and practical aspects of FCM to suggest how
flipping could be implemented more effectively in our education system, Genger, B.,
Giirbulak, N. & Adigiizel, T. (2014) presented the differences between FCM and the
traditional model along with the advantages and disadvantages of the model. Genger et, al.
(2014) emphasised the requirement of recognizing FCM as a potential to provide many
convenience to students and teachers in the education process and resolve these issues in
Turkey.

Similarly, Demiralay (2014) in her study investigated the experiences of students,

parents, teachers, vice principle and administrators on the basis of “Roger’s Diffusion of
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Innovation Theory” in a secondary school in istanbul. The researcher used semi-structured
interviews, observations and documents as data collection tool, and concluded the results by
using content analysis method. In the light of the results, it was found that FCM was
beneficial for students providing with an active and flexible learning-teaching process, but it
was regarded as complicated model requiring institutional support. On the other hand,
participants stated that FCM instructions could be convenient and applicable in many courses
for teachers depending on the implementation process.

Genger (2015) aimed to exemplify the practice of flipped applications with 6th grade
secondary school students in social studies lesson, to discuss this model in terms of technique
and application and to interpret comments from the point of students, teachers and educators
to determine appropriateness for the Turkish Education System and the effectiveness of this
model on improvement of education systems. According to the results of this study, it was
concluded that although FCM as contributing the development of the school as well as
increasing students’ achievements, was found to have required more effort and resulted in
increase in the work load for students, teachers and schools. Whereas, FCM was
recommended to solve many of the problems mentioned in the Turkish education system as
well as enabling students to be more successful, active and responsible for the learning
process, giving more time for in-class activities and providing more efficient use of time in
the learning process.

Sirakaya (2015) attempted to explore the impact of FCM on learners’ academic
success, motivation and self-directed learning readiness and to determine the university
students’ perception related to FCM. Based on a quasi-experimental mixed method design,
the research also consisted of qualitative data obtained via semi-structured interviews.
According to the analysis of the results the experimental group of students’ general academic

achievement for the course was better than the scores of the students taking the classical BL
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method and the result was significant. In addition, students’ self-directed learning readiness
scores were similar for the both groups however, the results of the motivation scores showed a
significant difference in favour of the experimental group. As for the qualitative data results,
the experimental group students had positive opinions about the flipped application.

Similarly, Turan (2015) conducted a mixed research design with the aim to investigate
the effect of FCM on university students’ cognitive load and motivation variables and to
determine the students' views about FCM. As qualitative and quantitative data collection tools
achievement test, cognitive load scale, motivation scale, student opinion questionnaire and
semi-structured interview form were utilised. According to the results of the study it was
suggested that students had positive opinions about FCM which supported the idea that FCM
contributed to students’ performance, motivation and perceptions over the traditional model
based on lecture and homework procedure.

Most of the studies in literature have been carried out at university level; however,
Yavuz (2016) explored the impact of FCM on the students at high school level. With this aim,
an experimental mixed method study was conducted with the quantitative data acquired
through a multiple-choice achievement test, pre-test and post-test and the qualitative data
obtained via focus group interviews conducted for 4 weeks. Although the quantitative data
results revealed no significant effect on students’ academic achievement, the results of the
focus group interviews revealed that the experimental group of students had positive opinions
related to FCM, they expressed that the model was motivating, enjoyable and needed to be
implemented in other courses as well.

Similarly, Ozdemir (2016) conducted a quasi-experimental design study to reveal the
impact of FCM on 6th grade students’ mathematics course success, their attitudes towards
mathematics lesson and technology and anxiety levels for math course. According to the

results of the study, a significant difference revealed in favour of the experimental groups for



64

the mathematics achievement scores. Similarly, it was also revealed that math anxiety
difference according to the post-test scores was significantly lower for the experimental group
of students compared to the control group. Besides, technology and attitude scale final test
scores were also found to be significantly higher for experimental group as well. As a result,
in terms of the successes of the model, it was pointed out that the applications of FCM
increased the academic achievement of the students, motivated them positively while
decreasing the math anxiety and increasing the mathematics and technology attitudes
positively.

FCM has been gaining the attention of Turkish researchers recently and one of the
secondary level studies belongs to Oztiirk (2016) with the aims to determine the effect of flip
learning model on achievement, computer attitude and self-learning level of secondary school
students. In this quantitative research methods study, pre-test, post-test, control and
experimental grouped patterns were included. Furthermore, success test, computer attitude
scale and self-learning scale with technology were used as data collection tool. According to
the findings of the study, the academic achievement of the students studying with FCM, the
self-learning levels with the technology and their attitudes towards the computer were higher
than the students who were studying with the traditional teaching method and the difference
between the groups was statistically significant.

As an example of flipped studies at secondary school level, Gii¢ (2017) represented a
study conducted with 7th grade secondary school students with an aim to investigate the
effect of FCM on students’ mathematics achievement and attitudes towards mathematics
course as well as the opinions of the students and parents related to FCM. As a mixed method
study, the research was administrated based on a quasi-experimental design to determine the
effect of FCM on student achievement. As for the qualitative dimension of the study, semi-

structured interviews were conducted with students and their parents to gather their opinions.
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The results of the study indicated that the post-test mean score of the experimental group was
significantly different from the mean score the control group and the difference were in
favour of the experimental group. On the other hand, the data obtained from semi-structured
interviews revealed that the students and the parents generally reflected positive expressions
about the application of flipped classroom instructions.

Although in sparsely rate, a flipped classroom study has been conducted at primary
level by Nayci (2017) with the aim to assert the impact of FCM on 4th grade student’ social
studies course achievement and to determine the opinions of learners and their parents about
the application of FCM. As a quasi-experimental research design, the study consisted of both
qualitative data collected via 42-item achievement test and quantitative data obtained via
focus group interviews with learners and interviews with their parents. As a result of the
research, the experimental group of students studying with FCM showed more successful
development than the control group of students and this result was statistically significant. In
addition, the students and the parents in the interviews expressed highly positive opinions
towards FCM implementations. Furthermore, the students expressed that FCM helped them to
develop positive attitudes and facilitated their learning process. Apart from this, the parents
expressed that FCM promoted students’ interest in the course and the model increased
students’ responsibilities towards their learning (Nayci, 2017).

The review of literature related to FCM reflects that, the studies generally attempt to
investigate learners' opinions about FCM, attitudes of teachers’ and learners’ toward FCM
implementations, its impact on their academic performance and its advantage and
disadvantage. As well as this, learners’ performances in grammar, reading, and writing,
listening and speaking skills with FCM were mainly examined and evaluated. According to
many researchers, FCM was determined as a beneficial method of instruction in terms of

academic achievement (Day & Foley, 2006; Farah, 2014; Love et al. 2014; Mason et al. 2013;
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Morevac et al. 2010; Pierce & Fox, 2012; Stone, 2012) learners preferred FCM rather than the
traditional environment (Bates & Galloway, 2012); their attitude towards the model was
positive (Love et al. 2014; Turan, 2015) and they developed a positive perception towards the
model (Bishop & Verleger, 2013; Boyraz, 2014; Sever, 2014; Sirakaya, 2015). Furthermore,
the literature review represents that studies of FCM have been conducted mostly at university
level, both in Turkey and abroad, while research in secondary schools and especially primary
level is very scarce. Therefore, this study serves as an attempt to illustrate the impact of
flipped learning on young learners’ language learning performances and their attitudes
towards flipping and open a new horizon in young learners’ vocabulary learning as well.
Chapter Summary

In this chapter, the literature about FCM was reviewed in relations with the
development, theoretical and conceptual background of FCM. Furthermore, FCM was
investigated in terms of advantages and disadvantages along with the factors in relation with
the results of this current study. In addition, the studies based on FCM have been explained
addressing the gap in the literature regarding the lack of studies conducted with FCM
implementation with young EFL learners. Finally, the approaches of vocabulary learning for

young EFL learners were indicated as well.
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Chapter I11: Methodology
Introduction

The current research was conducted to determine the impact of FCM on Turkish EFL
primary school learners’ vocabulary learning performances. To this end, this section includes
the design of the study, data collection instruments, procedures for data collection, the
participants, and the context and data analysis of the current research are presented in this
chapter.

Research Design

Conducted as a mixed-method research design, this study aimed to determine the
impact of FCM on vocabulary learning of 4 grade young EFL students at a public primary
school. Creswell (2012) defines the mixed methods research design as a combination of
quantitative and qualitative research methods in one study to collect, analyze particular data to
understand a research problem (Creswell, 2012). Similarly, Johnson & Onwuegbuzie (2004)
also suggest a definition for the mixed methods research as a practice of study in which
quantitative and qualitative research methods are combined into a single study.

The Explanatory Sequential Design, defined by Creswell (2012) was adopted during
the data gathering and data analysis processes of the current study. In the explanatory
sequential design, the researcher firstly gathers quantitative data and following this, he/she
collects qualitative data to be able to make explanations about the quantitative results in-depth

and the findings obtained in detail.
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Figure 3. Explanatory sequential design (Creswell, 2012)

In relation to the Explanatory Sequential Design, the current study was conducted in
two phases, combining both quantitative and qualitative data collection methods. The first
phase of this research was based on a quasi-time series experimental design. As expressed by
Velicer & Fava (2003), time series analysis is a statistical methodology that presents the data
that obtained from measurements repeated over specific time intervals on a particular subject.
Involving measurements repeatedly done at particular periods over various observations, it
could provide us with the comprehension of the processes or changes of the patterns over time
(Velicer & Fava, 2003).

In full experimental research, control and experimental groups are randomly assigned,
whereas in quasi-experimental studies experimental and control groups are not randomly
selected (Biiyiikoztiirk, 2001). However, as Creswell states in educational surroundings such
as schools, colleges or universities, educators and researchers often use intact groups in
experiments since randomly assigning them to experimental and control groups may interfere
classroom learning (Creswell, 2012). Therefore, the researcher carried out the study with two
existing 4 grade groups. However, while determining the control and experimental groups,
the equivalence of the two groups in terms of academic achievement was taken into

consideration (see Table 1).



69

In this study, the independent variable was the learning environment designed in
accordance with FCM; the dependent variable is the students' academic achievement related
to the vocabulary learning performances. Three measurements were taken as Measurement 1,
Measurement 2 and Delayed test in order to examine the expected significant difference in
vocabulary learning performance of the both groups. While the researcher applied vocabulary
teaching lesson via FCM instructions with the experimental group of students, the students in
the control group had a typical lesson in which the teacher taught the vocabulary items during
the class hour following a PPP (present-practice-produce) approach and they were asked to
complete their homework at home (see Appendix A for the homework assignment). The
experimental group received Measurement 1 at the beginning of the lesson and then both
groups received Measurement 2 at the end of the lessons; besides this, 4 weeks following after
the research both groups received a delayed test to be able to compare the scores of these

three measurements.

Experimental ;@ aRWEes| Measure Flipped Measure Delayed
Group Video ment 1 Lesson ment 2 Test
\J
Control . ) Traditional Measure Delayed
Group Lesson ment 2 Test
\J

Figure 4. Phase 1: quasi- experimental time series design as applied in the study

At the second phase of the research, semi-structured interviews developed by the
researcher were held with 19 volunteering students and 12 volunteering parents to shed light
on the learners’ and parents’ so as to have deep information about their experiences, and to be
able to understand their opinions better related to FCM implementations. Besides, a teacher

diary was kept simultaneously during the research process for about 8 weeks and the teacher
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researcher’ experiences and observations were analyzed as well. In the semi-structured
interviews, the students were selected from among those volunteering ones and different

achievement levels.

Semi-structured [y Semi-structured @
Interviews with . o Interviews with i
Students Parents

Teacher Diary

*8-week
duration

o l-week
duration

*]-week
duration

Figure 5. Phase 2: semi-structured interviews and the teacher diary

As a whole, a quasi-time series experimental design was adapted to obtain quantitative
data and to investigate the vocabulary learning between the groups and a qualitative study was
conducted to reveal the students’, parents’ and teacher researcher’s opinions of FCM. By
designing the flipped classes and organizing the lesson content for EFL young students, the
researcher gathered quantitative and qualitative data and tried to find answers to the following
research questions and:

1. Is there an effect of FCM on the vocabulary learning of young EFL learners?

a. Is there a difference in experimental group of students’ vocabulary learning
over time?

b. Is there a difference in students’ vocabulary learning between the
experimental group and the control group?

c. Is there a difference in students’ vocabulary retention between the

experimental group and the control group?
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2. What are the perceptions and experiences of the students in the experimental group

towards FCM use?

3. What are the perceptions and experiences of the parents towards FCM?

4. What does the teacher experience in a FCM implementation process?

Setting and Participants

The participants in the experimental (n=32) and the control group (n=33) were Turkish
EFL primary school students studying at a public primary school in Istanbul, Turkey. The
participants were the 4th grade non-native speakers of English who were 10 years old. Having
studied English for only two years, the participants were A1 level learners receiving two-hour
English classes a week. They had the internet facilities at home and they were accustomed to
using educational portals such as EBA (Education Information Network) which is provided
by the Ministry of National Education by the guidance of their parents at home. None of them
had any prior experience with FCM.

While deciding the participants, the researcher used some criteria such as the
appropriateness of the students in terms age, their similarity in terms of English lesson
motivation and academic achievement, theirs and their parents’ willingness to cooperate, and
the families’ access to the internet.

Also, to ensure equivalence of the academic success of the two groups, 2018-2019 Fall
term two English written exam scores of the participating students were evaluated by the
researcher (see Appendix B). The exams were prepared as two separate tests including basic
objectives of Al level such as vocabulary recognition, completing simple conversations and
making simple question. Most of the items in both of the exams were related to the English
curriculum and rather than the multiple-choice exercises matching and making sentences

exercises were included as to avoid learners from getting stressed.
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In the Table 1, shown below, the means of the exams for the experimental and control
groups are given. The means of the two exams were taken to determine the final assessment
scores. As an indicator for the normality of the distribution of the data, the values of skewness
and kurtosis of achievement test scores were investigated. As the data were not normally
distributed for both experimental (skewness= -1.887, kurtosis= 4.842) and control groups
(skewness= -1.401, kurtosis= .893), Mann Whitney U Test was utilized. Table 1 displays the
result.

Table 1

Experimental and Control Group Achievement Tests Results

Group N Mean Sum of } U z p
Rank Ranks

Experimental 32 31.94 1022.00  86.63

Group 494.000  -.448 .654

Control Group 33 34.03 1123.00  85.30

The result in Table 1 indicates that the mean values of both experimental ()_(= 86.63)

and control groups (X = 85.30) in terms of their exam results are similar to each other.
Furthermore, there is not a significant difference between experimental and control groups
regarding the achievement test scores, (U = 494.000, p =.654). This result confirms that the

experimental and the control groups were equal in terms of their English proficiency.

Moreover, the physical condition of the school is considered to be nearly the same as
the other public schools where classrooms are equipped with smart boards and internet

facilities.
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After the formal permission was obtained from the Ministry of Education (see
Appendix C), a verbal approval received for conducting the study from the school
administration. Then, the necessary preparations were made about the research and the flipped
lesson for the students and the parents were invited to the school to inform them about the
process of flipping. They were asked to deliver a consent letter to display their approval for
children to participate in the study (see Appendix D).

Data Collection Instruments and Procedures

For this study, three similar tests to take Measurement 1 and 2 and delayed test, semi-
structured interview questions for students and parents, and unstructured teacher’s diary were
utilized to obtain quantitative and qualitative data.

Measurement 1, measurement 2, and delayed tests: development and

implementation. Measurement 1, Measurement 2, and delayed tests were prepared for
two different groups participating in the study. From the 4th grade spring semester English
course program Unit 8 vocabulary items about "Clothes" were selected and the tests were
formed accordingly. After checking students’ knowledge about the selected vocabulary items
via vocabulary screening method which is explained in detail in the following part entitled
“Flipped Implementation”, 12 vocabulary items on clothes were selected and the
Measurement 1, Measurement 2, and delayed tests were prepared.

To obtain the validity of the measurement tests, firstly the teacher researcher prepared
the drafts considering students’ cultural familiarity with the visuals and their cognitive
development. Also, the visuals used in the tests were different from each other so as to
eliminate students’ coding the places of words by the help of visual memory. The initial drafts
were examined by an academic who is an expert in teaching young learners in terms of face
and content validity. After getting feedback, some changes were done in the visuals and

finally three primary school teachers and two English teachers teaching the same grade level
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were asked to report their opinions about the content and face validity of the tests.
Completing the preparations, the tests were ready to be utilized in the research (Appendix E).

For the quantitative data collection procedure, firstly at the beginning of the lesson the
students in the experimental group were distributed Measurement 1 to determine the effect of
the flipped video that they watched at home. At the end of the lesson, they were given
Measurement 2 test to reveal the impact of flipped lesson and all the learning activities they
went through on their vocabulary learning performances. Meanwhile, the students in the
control group of received Measurement 2 after their traditional lesson. Following four weeks
of the flipped treatment, the learners did not deal with the same content until they had the
delayed test to see which pedagogical approach was more successful in terms of the recalling
the newly leant vocabulary items in the long-term memory.

Semi-structured interviews. Secondly, semi-structured interviews were used to
gather qualitative data with only volunteering students from experimental group and their
parents after the flipping treatment. The participant students’ opinions were thought to be
obtained in detail during the semi-structured interviews. As is stated in by Seidman (2013),
the general aim of interviews is to obtain a detailed comprehension for the experiences and
opinions of participants. The interview questions were prepared by the researcher as she
aimed to ask beforehand. However, depending on process, extra side or subs questions could
be added when there was a need to for deepen the information (Tiirniiklii, 2000). Moreover,
Creswell (2008) suggests that open-ended questions are regarded as an efficient tool for
obtaining participants opinions as they provide a comfortable and relaxed atmosphere for
expressing their views (Creswell, 2008). As for the young learners, students’ feeling
themselves relaxed and peaceful is very curial for them to express themselves better.

In this study two interview protocols to be used with both students and parents were

prepared. The initials drafts were examined by an academic, who is an expert on teaching
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young learners, for the content validity. After getting the feedback, the wording of some
questions was changed, some were eliminated and some new ones were added. Also, the order
of the questions was reorganized and they were categorized under different sections. The
semi-structured interview to be used with the students includes two sections: opinions related
to out-of-class process and related to in-class process with totally 14 questions (Appendix F).
The semi-structured interview for parents’ opinions includes three sections: general
perceptions, the vocabulary learning process at home and general views and evaluation of the
method with totally 11 questions (Appendix G). Each students and parents were interviewed
individually at the research school and each lasted for about 10 minutes.

Teacher diary. Moreover, as another qualitative tool, during the study the teacher
researcher wrote unstructured diaries about her flipped classroom experiences for 8 weeks. A
teacher’s diary includes the subjectively experienced situations and events that are considered
important or might have an effect on particular circumstances, related to teacher’s experience
in situations at school (Wiegerova, 2013). The diaries in this study were written under three
main titles; pre-flipping, while-flipping and post-flipping processes including teacher’s
perception, expectation, concerns and reflections through flipped classroom implementation
with young learners. In the first 4 weeks titled as pre-flipping process, the teacher researcher
noted down her expectations and concerns about how to implement FCM with young learners
in a public school. Then, the following 2 weeks diary notes cover the while-flipping process
in which the teacher researcher represents her opinions about the implementation of FCM.
Finally, during the 7th and 8th weeks, the post-flipping part includes the teacher researcher’s
observations and reflections on flipping English lesson with young learners (see Appendix H).

In Table 2, the weeks and the periodic schedules are presented.
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Table 2

Periodic Schedule for Teacher’s Diary

Weeks Activities

1% week Investigations about FCM and consultation about the applicability
2" week Parents and students were informed about the FCM implementations
3" week The flipped video and the lesson activities were prepared

4™ week FCM English lesson was implemented; M1-2 tests were distributed

5™ week Students undergone the semi-structured interviews
6" week Parents undergone the semi-structured interviews
7" week The data was analyzed

8™ week The delayed test was distributed to test retention

Implementation of Flipped Classroom Model

A pilot study was conducted before the main study to determine the parts that should
be arranged in the Flipped treatment environment and to be able to foresee the possible
problems. In addition, the applicability of the prepared data collection tools were tested; the
prepared activities and the duration of use of the environment, the students and the teacher
who is the practitioner teacher were determined to be able to obtain the desired data in the
process. Firstly, a digital learning platform was prepared by using Weebly, a free website
maker to upload the flipped video for the students to study at home. Weebly is a free web
design system with many features that students can use easily. It is an open site for every
internet user even via smart phones and it was chosen by the researcher so as to prevent
students facing problems with technology. As Milman (2012) stated that low-quality and
long-crafted course videos could be a problem for students; therefore, a 9-minute long video
was prepared not to distract students’ attention. The video content including clothing items to
be followed by the students before they came to class was presented to the students in the

Weebly system. It is not possible to upload a video directly to the weebly website. Therefore,
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a YouTube channel was created and the course video was added to this channel and a link to
it was given on weebly. The experimental group had access to the flipped vocabulary video

prepared for the research through the web address www.pinarschool.weebly.com (see

Appendix I). When students access this web site, they see the home page with the menu
screen; this site includes the link, named “my classroom”, to the 10-minute flipped lesson
video which includes the vocabulary items taught by the teacher researcher. The students
were instructed to watch the video, study it as in the way they chose, spend time with the
video until they learn well, watch it with by paying attention on learning and repeat the items

as plenty times as they wished.

Preparations for flipped classroom model: pilot study. The pilot study was
designed to determine the parts that were arranged in the Flipped treatment environment and
to foresee the possible challenges. Via pilot study, the applicability of the prepared data
collection tools were tested; the prepared activities and the duration of use of the environment,
the students and the teacher who was the practitioner teacher were determined to be able to
obtain reliable data in the process. In the first term of 2018-2019 teaching year, the
vocabulary items of vegetables which were not included in the curriculum and completely
new were selected for students and a 1-week plot study has been implemented with 35, 3™

grade students in the primary school.

Before pilot flipped classroom implementation. To implement FCM, the researcher
received oral consent from the Bagcilar Primary school head master and the consent of the
primary school teacher and students’ parents were received as well. Following this, students
were informed about the goals and benefits of FCM and all the students agreed to participate
voluntarily in this study. An agreement was made with the students to be in charge of
responsibilities that they have to fulfill during the flipping process and they were familiarized

about the new model. For the clarification the aim of the research and asking for
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participations of the parents, a parents meeting have been organized and they were provided

the brochures of research procedures and the related link for the flipped video.

To be able to ascertain the reliability of the study, students received a screening sheet
and they were wrote the Turkish meanings of the vegetables on the given worksheet. Nearly
all the vocabulary items were unknown by the learners; however, 2 of them were eliminated
before the study as some student knew they before. After deciding the vocabulary items, the
video were recorded and uploaded to the Weebly web site. The lesson plan the material used
during the lesson, Measurement 1, Measurement 2 tests and semi structured interview
questions were prepared as well. One day before the flipped lesson students and their parents

were reminded to study the flipped video and learn the vegetables before the English class.

During pilot flipped classroom implementation. With the aim of using the class time
efficiently with active learning activities, students learned the vocabulary items at home. The
lesson started by the teacher researcher’s asking students to have Measurement 1 test at the
beginning of the lesson to be able to reflect the effectiveness of flipped video they watch at
home. In this way, it was also aimed to ensure that the videos were viewed by most or all of
the students. Then during the lesson, the students were given several tasks such as role-plays,
listening, reading, writing, speaking and information-gap activities, and games for the target
language production. The teacher monitored the students and assisted the struggling ones.

Finally, the last 5 minutes of the lesson was allocated to the Measurement?2 test.

After pilot flipped classroom implementation. Following the flipped instruction
period, ten students were interviewed about their individual flipped classroom experiences.
The parents were also interviewed about the flipping process; their opinions were recorded as
well. As a delayed test, after 4 weeks from the treatment, student reflected their level of

retention of the vocabulary items.
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The pilot study serves to enlighten the researchers about the issues related to the
process and management of the main study (Thabane et. al., 2010). Correspondingly, the
researcher piloted the flipped learning treatment of the study to explore whether some
problems could emerge that would disrupt the treatment itself. All in all, the pilot study drew
a framework of this current study reflecting the probable problems that may come out in the
study and destroy its logical flow. Based on these reflections, the necessary preparations were

fulfilled by the researcher for ensuring both quality and efficiency of the study.

Main study: flipping the classroom. To be able to evaluate the process of FCM
implementation and revealing its effects on students learning, several steps were completed

before, during and after the flipped learning process.

Before flipped classroom implementation. The preliminary steps taken for the

implementation of FCM in explained blow:

e The researcher began the flipping process by keeping a teacher diary that
continued throughout the process and negotiating the flipping idea with the
primary class teachers, inviting/ asking the students and parents to take part in the

study voluntarily, and to learn whether they had access to the internet as well.

e Following this, the consent from the Ministry of Education was applied; required

permissions were obtained from the Faculty of Education and ethical committee.

e Upon having students exam results as achievement test to prove groups equality
experimental and control groups were decided. Then, the researcher aimed to
familiarize students with the new teaching approach and introduced their

responsibilities and the benefits of flipping.
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For the flipped lesson Unit 8 clothes vocabulary was selected. Then the students
in both groups were given a vocabulary screening sheet that contained 16 items to
be sure that none of the students knew the vocabulary items beforehand. If a word
was known by even one student, it was omitted and eliminated from the research.
Depending on the results of this test, four words were omitted and 12 items which
were completely unknown by the students were included in the flipping treatment
(Tekin, 2004) (Appendix J). After selecting the vocabulary, the content of the

video was determined.

As the online learning tool, the web site of Weebly was preferred during the
preparation of the study. Weebly was chosen by the researcher because of the fact

that the platform is free, easy to use, and suitable for all electronic devices.

In the preparation phase of the video, the researcher took into consideration of the
fact that the study group were young learners so that the video was short and
clear. The important points were highlighted by integrating such features as using
coloured visuals, highlighting the tone of voice and making effective eye contact

with the camera.

On preparing the video, separately planning the course content both for the
experimental and control group and completing the course materials (games,
handouts and activities) used in the lesson were designed to be able ensure

consistency in both classes.

For the next step, developing Measurement 1, Measurement 2 test and delayed
test were prepared and as the qualitative data collection tool the semi-structured

interview questions were completed.
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e Inevitable, the parents were needed to provide physical support for the students to
study the words via video flipped lesson at home. Therefore, the parents meeting
was held before flipped lesson. During the meeting, the parents listened carefully
and developed positive opinions about what the flipped-class application meant.
When the parents' positive point of view was captured, the most important point
of the process as the students’ watching the video at home was reminded again.
The necessity of the follow-up of the students by the parents themselves have
been emphasised and the “step-by-step flipped classroom” brochure (Appendix
K), which is distributed to the parents, has explanations of how and when the

students should watch the video with visuals.

e Just the night before flipping, the parents were warned again and it was
emphasised that the students were study the presentations about the vocabulary
items at home so this provided them to have an idea about the topic before the
class. The teacher aimed to encourage students to study the flipped video at home,

not to have difficulty in joining the activities in class time.

During flipped classroom implementation. The application of the study was
implemented in 2018-2019 Teaching Years at the spring term. The experimental procedures
were carried out by the researcher. During the application, in the course of two hours a week,
the students in the experimental group received FCM vocabulary lesson and on the other
hand, traditional vocabulary presentation lesson was implemented with control group. The
application process, the course activity and time follow for the experiment and control group
is presented in Appendix L and the activities carried out in the course plan for both groups are

listed below in general:
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Experiment and Control Group Course Contents and Activities' Times

Experimental Group

Control Group

1st Lesson/ 40’

5 Students received Measurement 1
test.

5 Student completed a vocabulary
revision activity

5 Students play BINGO game

10> Students received a listening task

10> Students played a domino game as a
group work.

5’ Students played laundry game.

2nd Lesson/ 40’

5 Teacher explains how to make
sentences with the expression “I am
wearing” to talk about clothes and
elicits sentences from students

7 Students received a reading task

9 Students received worksheets that
they practiced a writing exercise.

10>  Students completed an information
gap speaking task as a pair work.

5 Students played the Salt Cellar game
as a speaking task and pair work.

4’ At the end students took the

Measurement 2 test

Ist Lesson/ 40’

5> Checking previous week homework

18’ Vocabulary items were presented to
students. The accuracy for
pronunciation was checked.

5> Students completed a vocabulary
revision activity

12’  Students received a listening task

2nd Lesson/ 40’

11°  Teacher explained how to make
sentences with the expression “I am
wearing” to talk about clothes and
elicits sentences from students.

12’ Students receive a reading task

7> Students received worksheets that
they practiced a writing exercise.

5> Homework for the next lesson was
explained and distributed.

5’ Atthe end students took the

Measurement 2 test
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Since the vocabulary teaching part of the lesson had been learned by students before the
class, at the beginning of the English lesson students asked question related to pronunciation
and meaning which could confuse them. At the beginning of the application, it was observed
that all students watch videos with great interest and keep note. In the experiment group
where flipped classroom application was performed, pictures, educational games and similar
multimedia applications were used. In addition, the classroom activities prepared for the
students' upper level learning were provided under the guidance of teachers. Some of the
activities carried out in the class were designed as an individual works, pair and group
activities developing from receptive skills to productive skills and including four skills as
well. The control group of students received the new words as in the form of vocabulary
presentation in the class. Then, they performed the activities that the experimental group did
in the classroom, after the class as homework at their home and without teacher guidance. In
the lessons conducted with control group, the smart board was used during the course and
activity selection and durations were determined by the teacher as the allocated class time
allowed. Control group of students had a limited time in the classroom for practice and
reinforce what they were taught; therefore, some activities took more time to full fill then they

took in the flipped class.

In terms of getting assistance from the teacher during the activities, students were
treated equally to the groups without giving any difference. The students in both groups were
assisted and supported by the teacher during the implementation process. However, as seen in
the table that experimental group of students had more efficient time for better reinforcement;
expand their mastery of the content by implementing more active learning activities such as
group and pair work activities and games in the classroom with their classmates and with the
teacher’s assistance and guidance. Correspondingly, the teacher adopted the role of

professional teachers in FCM who could closely deal with the learners, provide them
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immediate feedback, and reflect to their performance during practice, interacting with them to
improve motivation and success which also alleviates the chaos in the classroom" (Hamdan,

et al., 2013).

The most important difference between these two groups is the experimental group to
watch the necessary video before the lesson and learn the vocabulary items at home. This also
made it possible to engage the students with more exercises and more hands-on activities in
different skills and allocate more classroom time in order to develop higher skills in language.
As well as this, flipping served for enhancing higher skills among students as they were
engaged in different interactive group work activities by giving them necessary amount of
individualized support, which meant doing the homework in the class with teacher guidance
in a way to help them master the content. The application process, in the experimental and

control group is summarised in Figure 6.

Before Class ‘ During Class

* Watching * Participation in class R
flipped video activities -
Experimental * Consolidation with games \
Group and four skills activities
* Detailed exercises on the

given structure

» Doing - Listening to vocabulary
previous week presentation
Control homework » Participation in class
Group / activities
= Assigning homework for
_the next lesson

Figure 6. Experimental and control group treatment process
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After flipped classroom implementation. At the end of FCM process, students and
their parents who were volunteer were interviewed and opinions of the related to the
implementation of FCM were determined. Following this, 4 weeks after the application
process the delayed was applied as a delayed test to both the experimental and the control
group of students. The full research study including its phases, steps and aims is presented in

Table 4.

Table 4

Phases, Steps and Aims of the Study

Phases of the study Research steps The aims

Achievement Tests
To make sure that both of the

group were equal in their English
achievement levels
Vocabulary Screening

To determine the vocabulary
sheet

items included in the treatment

Before the implementation
of Flipped Classroom

period.

Measurement 1 test
To compare the effect of flipped

video lesson on students’
vocabulary learning achievements.
Measurement 2 test To assess the effect of FCM in

terms of the students’ academic

The implementation
of Flipped Classroom

performance.

Semi-structured

. ) To gather data on participants
Interviews

perceptions of FCM in depth

Delayed tests
To make comparison between FCM

and traditional lessons in terms of

After the
implementation of
Flipped Classroom

permanent learning.
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Data Analysis

In order to discover and analyse participants’ responds in a flipped classroom, a
mixed-method research design was administrated. Quantitative data were analysed by SPSS
program and the qualitative data were analysed by inductive content analysis.

Quantitative data analysis. For analysing quantitative data, “SPSS 20 (Statistical
Package for Social Sciences)” software was utilised. The significance level was accepted as
p<0.05 in statistical operations, comments and interpretations on the results were shaped in
accordance with this significance level. Besides, statistical analysis was utilised to compare
the means of experimental group’s Measurement 1 test and both groups’ Measurement 2 tests
and Delayed tests. Firstly, normality tests were applied to determine whether the tests showed
normal distribution. As an indicator for the normality of the distribution of the data, the values
of skewness and kurtosis related to total scores of three variables of the study; Measurement
1, Measurement 2 and Delayed test were investigated. The experimental group results of the

normality test results are presented below Table 5.

Table 5

Normality Test Results of Experimental Group Data

Measurement 1 Measurement 2 Delayed-test
N 32 32 32
Skewness -1.31 -2.50 -1.15
Kurtosis 0.18 5.84 -.065

Table 5 shows the normality test results for Measurement 1, Measurement 2 and
Delayed test of experiment group. According to this evaluation, the experimental group

students’ Measurement 1 test scores was non-normally distributed (skewness= -1.31,
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kurtosis= 0.18). Besides, the Measurement 2 test results (skewness=-2.50, kurtosis= 5.84) and
the delayed test results (skewness= -1.15, kurtosis= -.065) of experimental group were not
distributed normally, as well. For this reason, non-parametric statistical tests were used to
evaluate the differences between students' achievements.

On the other hand, for the normality distribution of the data obtained from control
group of students, the values of skewness and kurtosis scores of Measurement 2 test and
delayed-test results of the study were analysed. The control group results of the normality test
are given below Table 6.

Table 6

Normality Test Results of Control Group Data

Measurement 2 test Delayed test
N 33 33
Skewness -1.41 -21
Kurtosis 1.27 -1.23

According to the normality test results of Measurement 2 test and delayed test applied
to control group, it could be clear that the data for Measurement 2 test was not normally
distributed (skewness= -1.41, kurtosis= 1.27), however, the data for delayed test (skewness= -
.21, kurtosis= -1.23) had normal distribution. Therefore, non-parametric statistical tests were
used to determine any possible differences between the pre-test, post-test and delayed scores
of groups. Before the experimental study, Mann Whitney-U test was used to analyse the
achievement tests in order to determine the equivalence of the groups. Then, Mann-Whitney
U test was used to compare Measurement 2 test and delayed test scores for the experimental

and control groups. Also, The Wilcoxon Signed Ranks Test was used to compare the
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difference between Measurement 1 and Measurement 2 and delayed test results of

experimental group students.

Qualitative data analysis. The qualitative data were gathered via three data collection
tools; the semi-structured interviews with experimental group of students and their parents
and un-structured teacher’s diary. After the FCM implementations, 19 students and 12 parents
from the experimental group who had experienced FCM were selected and their opinions
were obtained to find responses for the second research question which is about the
perception of the students and the contributions of FCM. Volunteer students from different
achievement groups were selected according to their academic achievement scores and
included in the interview based on the positive or negative opinions they gave in the
questionnaires, as well. The perceptive of participant students and parents about the model
were discussed under various themes through interviews. Face-to-face interviews with
students and parents were designed as a semi-structured interview form (Appendix F and G).
The qualitative data were collected by recording their sounds, the students and the parents
were required to give answers in a detailed way for the interview questions. The data obtained
by sound recordings were transformed into text in computer environment and every detail
about the research was tried to be presented to enlighten the ways used during this process.
These texts were analyzed with content analysis technique which is an objective and
systematic expression of the content (Kiziltepe, 2015) and key codes such as benefits,
difficulties and challenges or positive sides of flipping were mentioned under certain themes

and categories.

The content analysis method has been applied for the purpose of revealing the
concepts and relations that can clarify the data gathered. For this reason, the data need to be
analysed under basic concepts, and then arranged in relation with the concepts that emerged.

Following this, the themes defining the results are determined accordingly (Creswell, 2014).
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Therefore, the data obtained through content analysis are to be identified and the facts that can
be found in the data are determined. It is the basis of content analysis to bring together similar
data and to interpret and present them in a systematic way (Yildirrm & Simsek, 2013). The
researcher pointed out codes, categories, and themes by organizing the data into specific units
of statements and some excerpts from interviews and teacher’s diary were included in order to

indicate the basic themes found and to reflect the views of the interviewees.

For the validity of the qualitative data, the codes, themes and categories were
identified by the researcher. Then, the data were analyzed by an external expert to check the
codes, themes and categories. After several round of revisions and discussions, a consensus

over the themes and categories was maintained.

Chapter Summary

In this study, explanatory mixed method research design was utilised to determine the
effect of teaching with FCM on students' vocabulary learning achievement along with theirs
and their parents’ views on the application process. This chapter presented the research
design, the participants, context, data collection tools, data analyse procedures and methods.
In this section, the pilot study and the main flipped implementation process is explained in

detail. Besides, the validity of the data collection instruments was also emphasised.



90

Chapter IV: Findings

Introduction

This chapter includes of the results gathered during the data analysis of this study. Of
the four research questions, the first determined with the aim of reveal the effect of FCM on
young EFL learners’ vocabulary learning success. With the purpose of answering to this
question, Measurement 1, Measurement 2 tests and delayed test on vocabulary were
implemented for both control and experimental groups and the findings were analyzed in
SPSS by using non-parametric Mann Whitney-U test. Additionally, the second research
question examines the students’ perceptions and experiences towards learning vocabulary
with FCM. For this aim, a semi-structured interview with 19 participant students from the
experimental group was administered. Furthermore, as for the third research question to
analyse the perception of parents for FCM, another semi-structured interview have been
conducted with 12 parents of experimental group students. Lastly, a teacher journal has been
recorded from the beginning and to the end of flipping process and the date was included in

the research as teacher dairy with the reflection of experiences and challenges.

Findings Related to Quantitative Data

The effect of flipped classroom model on vocabulary learning. The results obtained

from first researcher question are presented below:

RQ 1: Is there any effect of Flipped Classroom Model on the vocabulary learning of
young EFL learners?

An experimental study was conducted to determine the effect of flipped classroom
practices on young learners’ vocabulary learning achievement. Within the scope of this
experiment, the experimental group implemented one week course with FCM, while the

control group was trained with traditional methods. To be able to assess the possibly affect of



91

flipped video lesson on experimental group of students Measurement 1 test was utilised to
check their learning via video lesson. On the other hand, Measurement 2 test were applied to
both groups at the end of the lessons to be able to evaluate the effect of flipping process on
students’ vocabulary learning achievements. Following this, after four week from the
experiment process, both groups were checked retention of vocabulary items via delayed
tests. In the analysis, the difference between test scores was examined and the effect of FCM

on students' learning was evaluated.

RQ1.a. Is there a difference in experimental group of students’ vocabulary learning
over time?

Firstly, the distribution of normality of the data was examined for the between
Measurement 1, Measurement 2 tests and delayed test and it was determined that the data did
not show normal distribution according to skewness and kurtosis values of experimental
group. Therefore, The Friedman test that is the non-parametric alternative to the one-way
ANOVA was used in the analysis of the Measurement 1, Measurement 2 tests and delayed
test to be able to analyse differences between these tests.

According to the Friedman test results, there was a statistically significant difference
in experimental group of students Measurement 1, Measurement 2 tests and delayed test data
results y2(2)=7.194, p=0.027. Following this, to be able examine where the differences
actually occur, Wilcoxon signed-rank tests was applied separately for each test data.

Table 7 shows the Wilcoxon Signed Ranks Test Results applied to determine whether
the Measurement 1, Measurement 2 tests and delayed test scores of the experimental group

differentiated.



Table 7

Experimental Group Students’ M1, M 2 Tests and Delayed-Test Results

92

Experimental

N

Mean Rank  Sum of 7

p

Group Ranks

M1 Negative Ranks 2 1.75 3.50

M2 Positive Ranks 9 6.94 62.50 -2.627 .009
Ties 21

M1 Negative Ranks 9 8.78 79.00

Delayed Positive Ranks 8 9.25 74.00 -119 905
Ties 15

M2 Negative Ranks 13 9.94 124.00

Delayed Positive Ranks 3 4.00 12.00 2.925  .003
Ties 16

In the Table 7 wilcoxon signed ranks test results of experimental group Measurement

1, Measurement 2 tests and delayed-test findings were analysed. According to the finding,

there is a significant difference between the Measurement 1 (} = 9.6), Measurement 2 tests

(} = 11.4) results (Z =-2.627, p = 0.009) which means FCM lesson did elicit a statistically

significant change in students vocabulary learning performances. In addition, the results of

wilcoxon singed ranks test revealed no significant difference between Measurement 1 test and

delayed-test (}2 9.7) findings (Z = -.119, p = 0.905). However, there was a statistically

significant difference between the Measurement 2 test and delayed-test findings (Z = -2.925, p

= 0.003). Based on the findings, it can be said that the curriculum implemented in line with

the activities based on FCM was effective in increasing the academic achievement of the

students in the experimental groups.
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From another angle, at the beginning of the lesson, the experimental group of students

was tested out with Measurement 1 test to be able to see the students flipped video studying

results (} =9.6). Nearly 10 items out of 12 was memorized by the student before the flipped
lesson at school and according to the M1 test results 26 students out of 32 were successful in
memorizing the entire items via the flipped video before the lesson. The reasons for this
results depend on many aspects such as the flipped video lesson including audio-visual aids,
learning the vocabulary items at home in silence and studying the items as much as they want
by rewinding the video many times as explained in the students’ interview results of the
study.

RQ1.b. Is there a difference in students’ vocabulary learning between the
experimental group and the control group?

Before the data analysis, the distribution of normality of the data was examined for the
Measurement 2 tests results and it was determined that the data did not show normal
distribution according to skewness and kurtosis values of experimental and control group.
Therefore, Mann-Whitney U test, one of the non-parametric tests, was used in the analysis of
the Measurement 2 tests data and the test results are given in Table 8.

Table 8

Experimental and Control Group Students’ Measurement 2 Tests Results

Group N Mean Sum of X U z p
Rank Ranks
Experimental 32 39.56 1266.00 11.4
Group
318.000 -3.153 .002

Control Group 33 26.64 879.00 9.6
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According to the Mann Whitney U test results given in Table 8, the difference between
the test and control group Measurement 2 tests scores is significant (U = 318.000, p =.002).
When the mean value is examined, it has been seen that this difference is in favour of the
experimental group. In other words, it was concluded that the students in the experimental
group were more successful than the final test scores.

In order to determine whether the control and experimental groups were equivalent in
terms of academic achievement variable, the students’ previous term English course exams
were examined. Mann Whitney U Test was applied for grade point analysis and no significant
difference was found between the two groups (U = 494.000, p =.654). As a result of this
measurement, it was concluded that the two groups were equivalent in terms of academic
success. At the end of the application course, both groups were applied Measurement 2 tests.
When the findings of the Measurement 2 tests results are examined, it is seen that
experimental group students studying with FCM are academically more successful than the
control group students using traditional teaching method. This result revealed that FCM can
be more effective method than traditional teaching method in order to increase the success in

teaching English language to primary school students positively.

RQ1.3. Is there any difference in students’ vocabulary retention between the
experimental group and the control group?

After 4 week period following the experimental courses, the delayed test was applied
to the groups to evaluate the retention of vocabulary items. The data obtained and their
explanations have been given in this section. The distribution of normality of the data was
examined for the delayed test results and it has been determined that the data did not show

normal distribution according to skewness and kurtosis values of and control group.
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Therefore, Mann-Whitney U test, one of the non-parametric tests, was used in the analysis of
the delayed-test data and the test results are given in Table 9.
Table 9

Experimental and Control Group Students’ Delayed-Test Results

Group N Mean Sum of X U z p
Rank Ranks
Experimental 32 39.23 1255.50 9.7
Group
328,500 -2.700 .007
Control Group 33 26.95 889.50 7.5

According to Mann-Whitney U test results to determine whether delayed test scores of
the experimental and control groups showed difference, it has been displayed that there was a
significant difference between the delayed test scores in favour of the experimental group
significant (U = 328.500, p =.007). According to these results, the level of retention of the
vocabulary items learner by FCM by the experimental group ( X = 9.72) was higher than that
of the control group (X =7.48), that was taught by the traditional teaching method. It could
be inferred that the course contents, activities and materials prepared according to the FCM,
including video and online support, accelerate and reinforce students learning vocabulary
items and experimental group had more permanent learning. This result suggests that the
difference between the experimental and control groups is significantly different in favour of

the experimental group.
Findings Related to Qualitative Data

The purpose of this research was to determine the opinions of experimental group of

students, their parents and practitioner teachers about flipped classroom experiences and
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perceptions. Interviews prepared for students and parents and including open-ended questions
(See Appendix B and C), were conducted with the experimental group students in order to
determine student and parents views regarding FCM. The data obtained from the interview
were analyzed qualitatively. The interviews were recorded as audio recordings and these
recordings were converted into text on computer. During the analysis process, after the sound
recordings were transferred to the computer, the key themes were identified under certain
headings and content analyse was employed. Then, categories and codes linked to these
themes were created. Moreover, the practitioner teachers’ daily journals have been included in
the research, as well. In order to increase the reliability of this qualitative data analysis, the

records obtained were analyzed by two different experts and inter-reliability test was applied.

Findings obtained from students’ views on flipped class model. The results

obtained from the second research question are explained below:

RQ 2: What are the perceptions and experiences of the students in the experimental
group towards Flipped Classroom Model use?

In this section, the findings obtained from the interviews conducted with 19
volunteered students who participated in FCM were included. As a result of the interviews
with the students, both the students' views and their experiences in FCM process at home and
in the classroom were obtained and categorized under two basic themes as positive and
negatives perceptions and experiences. The students' thoughts about the model, its advantages
and disadvantages, pre-class and in-class process, and their experiences about the studying

methods were examined.

Table 10 below demonstrates the themes and categories that emerged during the
interviews when the students were asked to explain their positive opinions about their study of

the flipped video lesson at home.



Table 10

Students’ Positive Views about the Flipped Video Lesson at Home
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Themes Categories Students’ Codes
Studying in Studying free from disturbing factors S1, 82, 83, S4, S6,
Silence occurring in the classroom S9, S10, S11, S12,
S18, S19
Learning more efficiently and permanently ~ S2, S6, S9, S10,
S12, S18,
Learning more fluently and comfortably S3, S11, S12, S18,
without any intervention S19
Having increase in concentration on S2, S3, S6, S10
content
S1, S3, S4, S9,
Reinforcement Learning permanently with continually S11, S12, S13,
with Replay repeating S14,S18
Monitoring Manipulating the vocabulary video S1, 83, S5, S8,
according to his/her learning pace S11, S14, S18
Learning the content more quickly and S4, S18
easily
Studying his/her own as he /she adjust the ~ S1, S5
learning pace
Impact of Being digital natives and owing tendency ~ S2, S15, S17
Technology Use for technology
Realizing the use of internet as a learning S2,S17
tool out of the classroom
Comfort of Studying in a physically relaxed and S1, 87, S18
Studying comfortable atmosphere
Environment Having convenience to stop and give pause S1, S18

in the physical needs
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When the interview results of the students are examined, it could be seen that the
majority of the experimental group students have very positive opinions about the flipped
video lesson they studied at home. The most reported advantage of FCM was studying in
silence (f=11), the young learners expressed that they favoured the lesson because they
studied free from disturbing factors occurring in the classroom. The students’ comments on

this category are as follows:

Studying lesson at home is very positive as the surrounding is very quiet everywhere
and nobody speak. It makes it easier for me to do a lesson at home; I can do it better, I

pay attention better. I memorize words better, I don't forget words. (S2)

The course at home was very nice, very easy to memorize for me. The class is very
crowded and sometimes you can't hear when the noise is going on in the classroom, but
when we are at home, we enter a quiet room and listen quietly. At home, I'm working

better in a quiet room with myself. (S19)

Besides this, students expressed that they learned more efficiently and permanently in

relation with the increase in concentration on the content. For example,

Learning at home is positive because when in class, children can talk, ask questions, and
interrupt the lesson when they do not understand. We are distracted by the noise in class
but I want to listen to you without anyone interrupting. When someone makes noise in
the classroom, our attention may be distorted and we may not memorize words. But we
are more comfortable at home and easily memorize, because it is quiet, I can repeat the

words by myself. No one distracts me; I think it's better at home. (S3)

I want this model to continue because I don't want to stay back in English class. I don't
understand anything when they make noise in the class, lesson is spoiled and I can't

learn anything, I get distracted. Since the house is a quiet environment, I can understand
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lesson better. The new method makes me feel better with working in an efficient,

peaceful and quiet environment. (S10)

Another major theme pointed out by students is that they expressed the importance of
reinforcement with replay monitoring (/~=11). Students state that they learned the content more
quickly and easily as they could manipulate the vocabulary video according to his/her
learning pace and learning with continually repeating help them to memorize words

permanently.

It was better because I memorized it easily because I could watch it all over again. I've
stopped the video then restarted from the beginning of it and I've repeated words so I
memorized more quickly. We can't listen to words again while we were studying at
school, but we were able to do it at home. Flipped classroom is more efficient as it’s

good to be able to listen to it again and again.. (S4)

I think flipped classroom is better, because we sometimes couldn't understand lessons at
school, but when we listen to it on the computer at home, we can wrap it up and listen to
it over and over again and memorize those words. When we miss something, we can
wrap it up and watch it again. We can turn up and down as we like. We can stop and
restart at any time. At school, you could explain lesson just for two times, but we can

rewind it again and again. (S5)

It's more fun, we can repeat the words once in school but at home we can listen to them
more and more, as much as we want. At school, there is a limit for listening, but we can
watch as much as we want at home. It is better for me to learn, work at home and come

to school to do activities. (S9)

Following this, the flipped lessons were also found to be motivating and engaging as

students use impact of technology for educational purposes (/=5). As they are digital natives
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of this century, they are keen on technology. They expressed that they are happy to see they

could use it for learning something for school. Their views on this item are as follows:

I love technology and we use the internet efficiently with new method. It's more fun to

learn new words in the video, and I watched you from there, it's more fun. (S2)

I have a lot of time at home, I always spend with computer. I was spending a lot of time
on the computer, I've studied words I used it positively, I liked it. I'm using the

computer for something positive. (S17)

Lastly, three of the students preferred to learn at home with comfort of studying in the

FCM. The student views on the model are as follows:

In terms of learning words, learning at home is the same as learning at school, but I did
not sit in the chair at home. It is very nice to watch in comfortable tracksuits. I looked

for a home environment at school; I wanted it to be comfortable. (S7)

It suffocates me to handle lessons in school, it's better to do lessons at home. I could sit
and relax and work, we can't do that in class. I took some drinks and food with me that

was more pleasure, which also helps me understand better. (S18)

Related to this, S1 expressed his opinion as “It was nice to work at home. I'm usually
too thirsty to drink water easily”. Students may have physical needs during the lessons, and by

the convenience of FCM they could fulfil them comfortable.

Furthermore, the students expressed positive opinions about the application of FCM in
the English lesson. As a result of the analysis of the data three major themes were found as
increasing and facilitating learning, guiding students’ individual learning effort and learning

autonomy, and overcoming affective barriers. Table 11 below demonstrates the findings.



Table 11
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Students’ Positive Views about Flipped Classroom Model in English Lesson

Themes

Categories

Students’ Codes

Increasing and
Facilitating

Learning

Guiding
students’
individual
learning effort

&

autonomy

Providing easy and successful
participation in classroom activities and

increasing active participation

Learning efficiently and permanently by
doing more hands-on activities

Enhancing development of self-confidence
in language learning by entering the class
prepared

Having increase in teacher’s modelling
frequency

Improving in language skills and
enhancing audio- visual memory

Having preference for doing homework
with teacher in classroom

Proving adjustments according the their
individual learning pace

Increasing in exposure of language input
and resource for the further studies of
English

Increase in student- student interaction and
collaboration

Guiding for further study and investigating

Raising awareness to vocabulary and
language learning and deciding their own
study method

Evaluating our free time at home with

language learning

S1, 82, S4, S5,
S10, S11, S12,
S13, S14, S15,
S16, S17

S1, S2, S3, S4, S5,
S9, S14, S15, S18
S1, S4, S5, S8,
S12,S13, S14,
S16, S17

S2, 89, S12, S13,
S14, S15, S18
S1,S2,S7,S18

S4,S7,S13, S14,
S16

S4,S12, S14, S17

S1,S9, S18

S5, S14

S2, 89, S10, S12

S1, S10, S18,

S2,S17
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Table 11 (Continued)

Overcoming e Enabling to cope with lack of self- S13, 814, S16, S17
affective confidence stemming from stress, shyness
barriers and peer pressure

From the viewpoint of almost all students (f=17), first of all learning English via FCM
has benefits in terms of increasing and facilitating learning. The students reported that they
could easily and successfully participate in the classroom activities. The new model increased

their active participation. As students expressed below;

It was very nice for me and it was very simple then before. I was having difficulties
with doing homework at home, but it was better and easier when we did the homework
at school. When I studied the lesson at home, the activities at the school were simpler
for me. Also, it was more fun to learn by watching the video, it was different. I think it
was better to start the activities immediately without doing a lesson again. It was more

positive and beneficial. It was better for us to learn the words. (S16)

Also, by the help of flipping the lesson, they expressed that they could learn more
efficiently and permanently. As they suggested flipping allocated more time for doing more
hands-on activities which opened space for collaborating with their classmates in meaningful

activities.

We have more time for activities. We learn better by doing more activities. We are both
having fun and studying more lessons. I think the more we do, the more we learn. When
we do lessons at home, we keep everything in mind at home, we use it comfortably in
the activities when we come to school, we can do their activities without difficulty. We

can learn more subjects; we can do different activities at school. (S1)
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Moreover, students added that as they come to class with learning the content of the
lesson beforehand, they felt more confidents during the lesson and their fears of English

diminished.

I found flipped classroom nice because it was better for me to learn at home then go to
school, it was a bit difficult for me to learn at school. I memorised the words
successfully at home and never forgot,... As we learned at home, worked well in
advance and when words are in our mind already, we could do more activities in the
school. So when we do activities in the school, we never forget them, they stay in our
mind permanently. So working at home and doing activities at school is more

productive and more effective. (S14)

Additionally, it was reported by students that FCM improved their individual learning
effort and learning autonomy (f=7). Studying the flipped video guided them for further study
and investigation of other vocabulary items, raising awareness to vocabulary learning and
helping them to decide their own study method. Regarding this category, S18 and S10

reported the following views.

We understand the pronunciation of the letters better. We can see the differences
between the spelling and pronunciation of the sounds of the letters. The sounds like “sh”
used to confess me. If we have a job in the future, we will need English so videos will
be useful. I can study my exams from those videos. When we forget the words, we can

look up and remember from the video anytime. (S18)

At first, I took notes on some pages; as you did not write Turkish meaning on the video,
I looked at some of them from the dictionary that I could not find on internet. I took
notes while watching, I recorded, I looked at dictionaries, I worked with my mother and

I solved other worksheet about clothes, I learned more clothes words then. (S10)
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Finally, students reported that flipping classroom eased them to cope with lack of self-

confidence stemming from stress, shyness and peer pressure in classroom (=4).

When we learn something new in class, we cannot repeat as much as need. So, I have

difficulty in saying these words when I see them first time at school. When you ask me

to pronounce them right, I don't want to say, because I feel ashamed to say. That why,

it's better for me to learn and work at home then come to school and it more efficient.

(S14)

Out of 19 students who answered the question about drawbacks of flipping, 11

students expressed that there weren’t any challenges of FCM. On the other hand, 8

participants suggested some potential challenges of flipping which are displayed in Table 12.

Table 12

Students’ Views about Challenges of Flipped Classroom Model

Themes Categories Students’ Codes
Absence of e Inability to seek help and ask questionto S8, S15, S19
teacher’s help teacher /No immediate feedback
or assistance e Fear of making mistake by studying alone ~ S4, S8, S19
Problems with e Lack of teachers’ sufficient directing S3, S8, S19
technology use before lesson

e The possible threats of being lonely at S6

internet portal

Concerns about e No access to the internet or a computer S5, 87, S8
potential e Lack of technological skills S5

problems

As one can see from table 12, when students were asked about the challenges and

limitations of the model, some students’ comments were gathered around themes as absence
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of teacher’s help or assistance (f=6), problems with technology use (f~=4), concerns about

potential problems (f=4).

To exemplify, considering the category about absence of teacher’s help or assistance

S19 said the following comment,

I would rather do the lesson in the class, I understand you better in class, I get bored
when I do it alone at home. I wanted to see you. In class if we want to ask you
something we can ask, but we cannot ask at home. I was a little scared to have to learn
on my own. It was hard to say the words, I was afraid I might confuse the shirt. I was

afraid that I mixed their Turkish meaning; I was stressed that I could not learn. (S19)

Regarding the concerns about potential problems, having worries and concerns about
technology and internet S5 stated with the following expression “There is internet at our
home, but once the internet is cut off, we can't watch the videos so we can fall behind the

lessons” and similarly related to technological concerns S6 stated as follows

I can't say I didn't like it, it's fun but it's not very nice to be in the internet alone. It's
okay to use the internet in the study, but actually it's a bit dangerous, you can actually
move to other places. I didn't have it, but normally my mother doesn't leave the internet

alone. (S6)

Aside from the positive and negative perceptions and expressions of the students as
described above, the students were also asked to report about their FCM experiences in detail.
These questions are about the study method students used while studying the video, other
resource students used while studying the video, the amount of parental help students required
while studying and their suggestions for FCM. Table 13 shows the study method students use

while studying the flipped video.
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Table 13

Study Methods Students Used while Studying the Flipped Video

Themes Students’ Codes

Listen, repeat and take notes S2, S3, S4, S6, S8, S9, S10, S12, S13,
S14, S15, S16, S17, S18

Listen and repeat only S1,S5,S7,S11, S19

Listen, repeat, take notes and draw pictures  S18

Use association techniques S2

A majority of the students (/= 14) answered that they listened, repeated and took notes
on their notebooks. On the other hand, some students (/=5) indicated that they listed and
repeated several times without taking notes. One of the participant students, listened,
repeated, took notes and also drew pictures on her notebook as well. Finally, a participant
student expressed that he used some association techniques, such as memorizing the words
with a Turkish word that has similar pronunciation. Although the students were not directed to
use any specific studying methods by the teacher while watching the video, the answers show
that they used several ones to reinforce their comprehension and retention of the vocabulary

items. For example, S2 said;

When you say a word in the video, I repeat immediately for many times. Repeating
them, I watched three or four times. I wrote them in my notebook, I coded them in my
mind with other words. Belt is attached to our waist I coded it so; socks are socks from

flower pots I bring to mind. The shirt and the shirt, I remember it from the T-shirt. (S2)

Additionally, during the interviews the participant students (/~10) indicated that they
also needed help to check their understanding of the vocabulary items. To do so, they reported

to use several different resources (see Table 14).
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Other Resources Students Used while Studying the Flipped Video
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Themes

Students’ Codes

Look up at the dictionary
Use the internet for checking meaning
Ask his/her friend or teacher during the

lesson

S3, S4, Se6, S10
S2, 89, S10, S12

S5, S12, S14

Check vocabulary items from the course book S1, S9

As can be seen, the students used the internet sources, dictionaries and the course book

to verify what they had learned from the video. This shows that the students needed to be

certain of their understanding as the video did not include Turkish meanings of the words.

Besides, flipping leaded them to explore other resources when they wanted to be certain or

learn more about the topic.

Besides, the interview responses revealed that the students required parental help

while studying the flipped video. Table 15 shows 3 themes as a result of the analysis.

Table 15

Parental Help Students Required while Studying

Themes

Students’ Codes

Accessing the video site

Practicing vocabulary items and
reinforcement
Asking explanations for unclear points

(meanings, spelling or pronunciation)

S3, S4, Se6, S7, S8, S9, S10, S11, S13,
S14, S15, S16, S18, S19

S3, S4, S5, S7, S9, S10, S12, S14, S15,
S18,

S1, S4, Se6, S7, S13, S16,
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First of all, S2 and S17 are the only students that they did not require any assistance
from their parents during the flipping process. When the table above is examined, one can see
that the majority of the students (/=17) asked for parental help in four different cases. Most
frequently, the students needed technological help from their parents in order to find the video
site and open the video (f~=14). As they are young learners, the access to technology is in
parental control; therefore, for most of the students, their parents organized the study
environment in terms of technology. On the other hand, the other type of help was received
for practicing vocabulary items and reinforcement (/=10). The students reported that after they
had studied the video, they repeated the vocabulary with their parents before coming to the
class. In addition to this, some of the students (/=6) needed to ask explanations for unclear
points (meanings, spelling or pronunciation). They expressed that they could not correctly
pronounce or spell some of the words so they asked for their parents’ help which was actually
very beneficial for them as they are ashamed of asking questions in the classroom because of
peer pressure or they cannot find a suitable time for asking during the lesson. On this issue

one student’s comment was as follows;

I asked my parents the words. They helped me. I liked the fact that they helped me I
could ask for their help. At home, we can go and ask our mother if we do not understand
and my mother tells me since she has time. But at school, the teacher sometimes does
not have time, she has to teach, or else she's interested in something else, sometimes she

can't care about all of us, we can't ask questions. (S16)

Finally, at the end of the interview students were asked their suggestion related to

FCM in English and their answers are below Table 16.
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Table 16

Students’ Suggestions for Flipped Classroom Model

Themes Students’ Codes
Giving homework at the end of flipped S1,S7,S9, S10, S12
lesson.

Turkish meanings included in the video S4, S5, S12

More videos for previous units and S7

vocabulary items
The text of the conversation and listening S18
activities included at the end.

Adding a song at the end of the lesson S6

Out of 19 students, 9 of them made suggestion for developing FCM in English lesson.
Although FCM has the idea that the homework is done in school, five of the students
expressed they would like to be given homework again at the end of the lesson. Three
students said that the videos should include the Turkish meanings of the words as they could
not understand the meaning from the pictures. Besides, a student who was very positive about
FCM asked to have more videos for previous units and vocabulary items to be able to revise
units and study for exams better. Also, a student who is very keen on role playing dialogues
expressed that she would like the videos to included speaking activities and role play
dialogues at the end of the video. Besides, a student said that she would like to videos to have
songs at the end of the video as normally they have in their lessons. On the other hand eight of
the participant students were pleased with everything and they did not express any extra idea
for improving flipped lessons. However, one student who was not very pleased with flipping
and who would rather learn in the classroom said that she did not want to have flipped lessons

any more.
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Lastly, the interviewee students were asked to give opinion about the application of
FCM in other lessons like religious culture, math etc. Nine students’ responses were positive
about using FCM, they expressed that flipping is applicable for other lessons like maths,
science or religion culture taught by their primary school teacher. One student who is from
Syria and having language problems was very pleased to study from videos at home as she
could not follow the lessons because of language problems. Her comment that is in favour of

flipping for all lessons is reported below;

I would like other lessons science, social, math were flipped, I rather study at home
because I try to understand the lesson at school, I cannot follow the new topic because it
is not Arabic. So I cannot attend the class activities; that’s why, I'm always sitting upset

in class. It is nice to learn at home because I get help for these lessons. (S13)

However, although not so sure, ten students thought that flipping was only convenient
for English lesson as they have several lessons which mean several videos for several subjects
with their primary teacher. As they thought it would be too burden for them, they were not
very enthusiastic about flipping all lessons. Especially for maths lessons, students preferred to
study at school as they would need to ask question and take immediate feedback from their

teacher. Below is an example of one student’s answer;

I would not like my primary teacher to make flipped lessons. There are many lessons
like mathematics, Turkish lessons, my teacher teaches all of them at school. There
would be too many videos for them. And I like to do lessons with my teacher at school
more, for example we're solving maths problems, it's better to learn them at school.

Flipping is only good for English. (S4)
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Findings obtained from parents’ views on flipped class model.

RQ 3: What are the perceptions and experiences of the parents towards the Flipped
Classroom Model?

In this part, the results of the semi-structured interviews with parents were included
and examined in three main sections as advantages of FCM for learning & teaching process,
possible challenges of FCM and parents’ suggestions for FCM. Parents’ positive views about

FCM referred to five themes and Table 17 presents the codes, themes and categories emerged.

Table 17

Parents’ Positive Views about Flipped Classroom Model

Themes Categories Parents’ Codes

Providing more e Providing students with advance P1, P3, P5, P8,

effective and preparation P11, P12

permanent e Increasing students’ success for English P4, P5, P8, P9,

learning in the lesson P10, P11

classroom e Boosting active participation of the students P4, P5, P§, P9,
P11

e Reinforcing learning with the integration of ~ P3, P8, P9,
progressive in-class activities P11,P12

e Providing efficiency in classroom learning P3, P4, P5, P8,

P12

e Enabling to allocate more time for P2, P4, P8, P12
progressive activities in the class

e Providing opportunity to finish and check P2, P4, P9, P11,
the homework in class with the teacher

e Reinforcing students’ speaking skills and P9, P11
pronunciation

e Ensuring more space for one to one teacher P2, P3,

assistance
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Facilitating

Learning

Impacting
students’
affective
dimensions of
learning

positively

Helping
students create
individual

learning space

Increasing
parental

involvement

Being compatible with children's familiarity
with technology

Training students for using technology for
education and studying

Eliminating the possibility of confusion
about doing homework

Creating the feeling of responsibility to
getting prepared before class

Stimulating students’ visual memory and
increasing retention of vocabulary items
Boosting motivation, eagerness, enthusiasm,
interest for language learning

Boosting students’ self-confidence for active
class participation

Helping focus on learning

Helping overcome shyness and timidness
for language learning

Encouraging students curiosity for further
investigation and learning

Providing a learning environment for
students to study in silence

Enabling students’ to concentrate on the
video without any disruption

Enabling students to study at their own pace
and to adopt to their own learning styles
Creating enthusiasm for parents to learn
English

Helping observe what the child is learning
Enabling to check retention and helping

students revise

P2, P5, P6, P10,
P11, P12

P5, P6, P10, P11,
P12

P2, P4, P8, P9,
P11

P1,P8, P12

P3, P10, P11
P4, P5, P8, P10,
P11

P4, P5, P8, P10
P9, P11

P8

P7

P1, P2, P3, P4,
P7, P10, P12

P2, P3, P10, P11,
P12
P1, P4, P10, P12

P3, P4, P10

P3, P8
P8
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As concluded from the findings above, it is obvious that the parents had positive
opinions related to FCM. They mentioned about various positive aspects of flipping. The
major theme that was emphasized by the parents was the efficacy of the flipping for in-class
learning. They suggested that flipping classroom was providing more effective and permanent
classroom learning (/~=10). Regarding the interview results, the mostly underlined category
under this theme was the fact that FCM can provide students with advance preparation (/=6).

P3 explained this as in the expression below.

I found the method very efficient, I think it is more effective for children to do a study
in advance and go to class prepared. As a result that they have learned the content, when
they come to the lesson learned, I think it is more permanent in their memory, and I

think it is more effective in learning. (P3)

Moreover, five of the parents suggested that FCM increased students’ success by

boosting students’ active participation in the classroom. For example P5 said,

The more conscious they attend the lesson, the more they are confident in the classroom
and the lesson was more effective. As they get prepared for the classroom, when the
teacher asked he could raise finger and attend the class actively because he has already
learned the lesson. The English class will be more effective as they will actively
participate in lessons, their success will necessarily improve. Passive children, who are
less successful, will benefit from flipping, as they know the lesson in advance, they will
have more active participation. The more active the children are in the classroom, the
more they show off themselves and they participate in the class and the more they

become interested in English. (P5)

Furthermore, the parents pointed out that, as a result of students advance preparation at

home, flipping provides efficiency in classroom time. Since the time for teaching process
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expanded, the class time could be allocated for progressive activities and practices in the class
and learning with the integration of progressive in-class activities will be reinforced (f=8).

Their comments on these categories are as follows.

2 hours English lesson time for a week is very inadequate; the student cannot get
enough support. However, it is very nice to do the lessons at home with the flipped class
and the lesson will be more reinforced as if they have seen 4 hours of English, the
lesson time will be more productive. Grammar can also be explained with the flipped
classroom, once the students watch and learn the content at home, teacher briefly
explain it again in the classroom, they will have gained a lot of time with activities and

the participation of the class will increase. Elicitation will increase as well. (P8)

With the flipped class method, students gain more time in the classroom, it is an
efficient method for studying English in elementary school. In the classroom, it is more
difficult to teach by having them concentrated with all the attention of children. It was
really good for children to learn the words at home and come to the classroom, and you
probably did more sentence-level activities where you focused more on grammar. In
primary schools, two lessons for English per-week are not enough for children,
however; thanks to flipped classroom, they have gained time, when they come knowing
the words. Flipping is a very effective and useful way to spend two hours of primary

school English lesson more efficiently in terms of time. (P12)

Additionally, five of the parents pointed out that FCM provides opportunity to finish
and check the homework in class with the teacher’s one to one assistance that was more

practical and beneficial for some students. P2 and P11 said,

It is very difficult for a single teacher to deal with 35 students in the classroom and it is

not possible to spend enough time with all students. I think it was a good way to do the
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lesson at home and finish homework at school. While doing homework at home, the
child gets bored and confused. With the flipped classroom, child finishes the lesson at
home and does the activities, practice in the class, so that they will not have homework

at home. (P2)

My son liked doing the homework at school. He liked to get prepared at home then go
to school and do homework. It was easier for him, he understood better. When children
come to school prepared they learn better so they feel happy. They learn more and get

interested more when they know what to do with the teacher. (P11)

Another major theme pointed out by the parents is that FCM facilitates and accelerates
learning in general (/=11). They highlighted some points related to children's familiarity with
technology, their feeling of responsibility, increase in their visual memory and retention of

items and the possible confusion about doing homework.

Regarding this, six of the parents emphasised the importance of training students for
using technology for education and studying, since the students, who are digital natives, have

familiarity with technology at the utmost level. For example,

They enjoy dealing with computers very much. They have used the internet under our
control and with our support, which is great for them because we give the internet very
limited. In this way, the mother and child feel secure. Using the technology for

educational purposes was very beneficial. (P5)

Flipped classroom is a more permanent method, children are very tech-savvy, and they
like their lessons more when they are on the computer. My son normally studies from
internet, he tries to open a video tutorial for the other courses, for the exams, and he is

accustomed to making lessons from the video. I think it's effective, as the kids love
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computer technology. He likes to work in this way from the videos and he can control

himself; he can set the course time and the game time separately. (P6)

Observing the child during the flipping process, some parents expressed that flipping
stimulated students’ visual memory and increased their retention of vocabulary items (/=3).

As P10 pointed out below,

Children who learn stagnantly are a thing of the past. The children are accustomed to
moving visuals, so my son watched the video lesson with excitement. I think it will
remain in the visual memory more because it works in cooperation with sound, colour
and image and it provides permanent learning. A few days later when asked him what
umbrella was, he remembered all of them. He memorized so much that he constantly
said all the clothes at home with English names and the colours. It will be placed in
memory better as visually settles directly into the mind and remains permanent. The

flipped classroom must be continued, the children will be more successful. (P10)

On the same issue, P11 explained by giving examples from her childhood,

In my childhood there was an English program at TRT 1 and I watched every morning I
learned English words, clothes, colours etc. from there. I still remember some of them in
my mind. Children can remember the lesson by watching the video, they learn very well

and learning will be permanent. (P11)

Apart from the academic benefits of FCM, the parents suggested that it affected
students’ affective dimensions of learning positively (/=7). By the help of FCM, students’
motivation, eagerness, enthusiasm, interest for language learning and self-confidence for
active class participation increased. They were able overcome shyness and timidness for

language learning and they became more curiosity for further investigation and learning.
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Flipped classroom affected my daughter positively, she always had fear that she would
fail and she used to feel stressed that she couldn't be successful in English. She used to
be very timid before, she was hesitating while she was doing her homework. However,
flipped classroom was very motivating for her and if flipped classroom continued, it
would be great for her. The flipped classroom influenced her self confidence positively.
She showed improvement in motivation. She likes English, feels more confident than

before, she takes the English book more enthusiastically anymore. (P8)

I think flipped classroom has increased his interest in English and has more positive
effect on his self-confidence. English is a difficult language for children, sounds
different to them, and the child will not be afraid when he knows what will happen prior
to the course. It improves self-confidence, and it will also increase participation in the

classroom. Now he's more enthusiastic I think it will affect the success of the child. (P4)

Moreover, according to the parents, FCM was a nice way of providing students create
their individual learning space (/=8). Under this theme, they expressed several opinions that
flipping provides learning environment for the students to study in silence, concentrate on the
content without any disruption and study at their own pace with their own learning styles.

The comments on this theme are as follows,

Unfortunately, our classes are very crowded, children of this age may have more
difficulties with focusing on in the classroom at this time, and they are more prone to
distractions in the classroom. However, they can work in a more comfortable and a
quieter environment at the home. I think watching the video, studying one-to-one from
the computer at home, allows her to focus directly. There is no distraction factors so

that, she can't deal with anything else at that moment, but the flipped video lesson. (P1)
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Of course, he was able to study more comfortably at home. Studying at home helped
them memorized the words better. Because of the crowd in the classroom, they may not
be able to memorize words. Also, it was more efficient to watch as many times as he
wanted. If he didn't understand, he repeated the video until he memorised all of them
which was not possible in the limited class-time. It will be very useful for him to follow

and consolidate later for exams. (P4)

Lastly, another favoured aspect of FCM was that it increased parental involvement in

language learning process (f=4). In this respect, it helped the parents to check students’

retention and helped revise. P8 expressed,

well.

The family was involved in the learning process, and the parents would be more helpful
in keeping up with the children. Most of the time because of the intensity of other
assignments, we cannot keep up with English, we don't know what the child is doing or
learning. But now I can ask her "What was the name of the thing we were wearing in
the cold?” we can do daily repetitions. Since I watched the video lesson, I can ask if she

remembers the words and check her. (P8)

From another angle, FCM was also beneficial for the parents’ language learning as

I'm a student of distance education; and I have difficulty in English. We studied the
video together with my son. Also I learned from my son that if the clothes have two

parts it has the plural suffix -s. (P4)

Furthermore, the parents who participated in the interviews expressed opinions about

the possible challenges of FCM. The parents added that the challenges that they mentioned

did not happen during FCM process but they considered the possibility of happening in the

following sections of flipping. As a result of the analysis of the data four major themes were
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challenges and challenges with FCM. Table 18 below demonstrates the findings.

Table 18

Possible Challenges of Flipped Classroom Model

Themes Categories Parents’ Codes
Student- Requesting excessive internet usage P2, P3, P5, P8,
oriented P9, P12
challenges Lacking responsibilities of studying and doing P1, P3, P6,
homework P12
Losing motivation towards flipped classroom P1,PS, P11,
model in time P12
Lacking cognitive readiness P2, P3, P12
Having inadequate computer skills P3, Pe6,
Having concerns about adopting to the new P3
model
Parent-oriented Not having enough control of students’ P2, P3, P5, P7,
challenges studying habits and the internet usage P8, P9, P12
Lacking language knowledge to support P3, P7
students while studying online
Technology- Having problems with the internet access at P7, P8, P9,
oriented home P11
challenges The internet including inappropriate content for P2, P9
children and causing addiction
The video material lacking sound and visual P1, P7
quality
Challenges with Not enabling enough teacher support during P2, P3
flipped model video watching process
Not enabling opportunity for asking questions P2, P3

to the teacher immediately




120

The parents expressed opinion about the possible challenges of FCM that could stem
from the students. Under this theme, six categories emerged about students’ excessive internet
usage, lacking responsibilities of studying and cognitive readiness, losing motivation, having

inadequate computer skills and concerns (f=9).

In relation to this theme, six parents pointed out that the students are very enthusiastic
about internet and computes therefore; they might misuse internet and request excessive

internet usage. As PS5 said,

Some children can somehow abuse internet because they are sure that they have parent
and teacher approval with flipped classroom. Considering that she has a free time to
study on the internet, and sometimes if the family can't check child on internet, the child
can look at the other contents or sites instead of watching the lesson, she may skip the
video that week. Besides, a very restricted parent of child may want to have a getaway

on the internet. (P5)

On the other hand, another possible students oriented challenge may stem from
students lacking responsibilities of studying and doing homework (f=4). The parents
expressed hesitations about students that may not want to watch the lesson as he/she does not

feel responsible. P12 commented as below,

If a child does not feel responsible, it is a disadvantage for the mother. I am sure that my
daughter is a child who knows her responsibility and will concentrate fully on the lesson
video... A child who does not know his / her responsibility will either watch other things
on internet or go without watching the video so he will not see any efficiency. Children
may not want to work, they may think that tomorrow the teacher will tell the lesson at

the school and he may not pay attention, he can go without watching. (P12)
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Following this, some parents also expressed challenges about students cognitive

readiness (/=3), one parent commented as,

In fact, it may be related to the child. Some children may perceive it faster, others may
learn slower. In the following stages, the child may feel the need for support. For
example, with longer sentence structures when the content becomes more grammatical
and skills for making sentences with “he/she”, the child may not understand and get

bored. There may be no one to help the child. (P3)

Lastly, another possible challenge is students’ having inadequate computer skills. On
condition that the students lack the ability to use technological items successfully, they may

not participate in FCM process efficiently. For example,

Unfortunately, some children have no responsibility. My son has some friends who do
not have any technological knowledge and do not even know how to turn on the

computers, and do not have any technology skills, these kids might not succeed. (P6)

Apart from this, the challenges that may derive from the parents were uttered during
the interviews including the inadequate control of students’ studying habits and the internet
usage and their lack of language knowledge to support the students (/=7). To exemplify,

relating to this theme the following comments were recorded.

Since these children are elementary school children, the child of an indifferent family
may not understand anything and may get confused. If there is no one to help the child
and if there are long sentences in the video that the child cannot comprehend without
support, he/she may have difficulties. There are many families that do not know English
at all and who cannot help the lessons of the children. For this video parent support is
not very necessary but for progressing topics such as grammar or sentences, the child

may not handle without the help of a parent. (P7)
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One-to-one control needs to be made to keep the child under constant observation to
ensure that he does not enter any other harmful site on the internet and that his attention
is constantly on the video. If the mother knows the benefits of this method, she will be
more self-sacrificing and the mother must be knowledgeable and self-sacrificing. I don't
think it will be useful unless the mother is interested. It is necessary to be in cooperation
with the school family and the teacher. Because there are students who do not do
homework if the mother does not sit next to them even at 4th class, in such a case, the
mother may constantly have to observe and monitor the child, whether he/she is

studying or not. (P8)

Furthermore, as FCM 1is based on technology, technology- oriented challenges may
occur during this process (/=6). Before the research, the experimental group students were
asked about their internet accesses at their home and all of them answered that they had
internet at home. However, as a possible challenge, four parents suggested that the internet

access at home could not be available for some other territories around Turkey.

From another angle, one parent expressed some hesitations about flipping in terms of
internet usage for children. She suggested that internet may associate with undesirable issues
such as internet addiction and lack of concentration problems. Her expressions are displayed

below.

I have a computer at home but I did not have the internet connected. The internet takes a
lot of time, children focus very much on it, and they become addicted. Since an internet
environment is required for flipped classroom, I'm indecisive about preferring this
method to continue. I find the flipped classroom a bit inconvenient for this age group. in
terms of internet addiction. Even when I give the phone, I can hardly get it back, they

are very dependent on the screen, and they get stuck immediately at a game or video.
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Today's illness like lack of attention is caused by television, internet and screen

addiction. I find this method a bit unfavourable as it can draw children to the internet

screen. (P9)

Lastly, the parents of elementary school children, mentioned about FCM with

challenges in terms of students inability to ask questions to the teacher immediately and not

accessing enough teacher support during video watching process (f=2). In this respect, two

parents expressed that FCM may not be applicable for mathematics lessons that students may

need help for comprehension and ask questions for sufficient information during studying.

In the following section, the parents’ suggestions about FCM will be presented. Table

19 displays the findings.

Table 19

Parents’ Suggestions for Flipped Classroom Model

Category

Parents’ Codes

e Producing video content for different skills

e Using tasks to keep students studying the videos

e (Giving positive reinforcement to have students prepared

e Adding follow up activities after the video to check
memorisation and understanding

e (Guiding students to make use of the internet for
educational purposes at the early stages of education

e Preparing video content for previous topics for students to
revise and study for the exams

e (Combining video content with pleasure reading books and
small dialogue activities

e Using flipped classroom model for the early stages of the

primary school

P8, P9, P11

P1, P3, P5

P1, P3, P5

P1, P9

P11, P12

P8,P11

P8,P11

P10, P12
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Out of 12 parents, 8 of them made suggestion for developing FCM in English lesson.
Under this theme, parents’ ideas were gathered and the suggestions about development and

improvement for FCM were analysed into eight categories.

For instance, three of the parents suggested that there should be many flipped videos
not only for vocabulary teaching but for skills teaching as well. Considering that students lack
the ability for speaking skill, one of the parents suggested that there should be videos for role
playing activities for students to study and act out in the class. The idea of the parents is

presented below.

Students have learned only vocabulary, even though they are in high school, they still
cannot speak, and they cannot put into practice because they do not have speaking
lessons. But, if there are texts of speech in the video, two groups can watch and
memorize the conversations at home, then they can act out in the classroom, learn more

words and they can speak in English easily. (P11)

Furthermore, some parents suggested ideas related to some techniques keep students
studying the videos continuously. Considering the fact that students may fall behind studying
the flipped lesson on condition that they lose motivation, parents suggested the teacher to give
students positive reinforcement to have students get prepared for the lesson (=3). P5

mentioned as follows,

I don't know if the teacher can keep its motivation constant when it becomes an ordinary
situation. Maybe it can be nice to keep the excitement with keeping lesson alive with
enjoyable activities in the course... By giving rewards in the classroom or by giving a
plus, minus or positive reinforcement, teacher can get children watch the video lesson,

or it can become ordinary and lose the excitement. (P5)
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Besides this, two parents of children who spend much time on internet suggested that
the flipping classroom model is a mean to teach students to use the internet not only for games
and fun but also for education at early stages of the primary school. They expressed that they
were pleased with the idea of students studying from internet, using internet for beneficial

purposes. One parents suggestion as follows.

Flipped classroom is a good way to make use of the internet positively. Teachers need
to teach students the benefits and educational applications of the internet. Today they
are children of the technology age, from the elementary school with the guidance of
teachers, the child will can be educated to use the internet positively at a younger age. If
technology-age children perceive internet as a part of education and as an area where

they can learn something from an early age, the internet will be very useful. (P12)

Moreover, the idea of studying at home from videos was favoured by some parents as
students can find the content from the web site easily and the videos are specifically prepared
by the teacher including the lesson content. Therefore, two of the parents suggested that there
should be videos for other vocabulary and grammar topic from the previous units for students

to revise and study for exams.

They can also study the flipped videos for the exams, when they forget the previous
subjects, they can look at the videos related to the topic that they have learned before;

they can remember the lesson by watching the video. (P11)

As a final remark, although some parents have expressed hesitations about the
suitability of FCM for situations such as mathematics lessons where children should ask
questions and for the need for explanation of some subject content, 7 of the 12 parents who
participated in the study strongly stressed that FCM needs be applied in all other courses.

They suggested that all lessons can be learned easily with educational videos prepared for
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children at home and through the reinforcement of the subjects in classroom; students will

take the most benefits and efficacy from the lessons with FCM contributions.

Findings obtained from teacher’s views on flipped class model. The results

obtained from the teacher diary results are presented below:

RQ 4: What does the teacher experience in a flipped classroom model
implementations process?

Through the application of FCM, the researcher teacher wrote diaries including her
FCM experiences for 8 weeks. The diaries were written under three main titles; pre-flipping,
while-flipping and post-flipping processes including teacher’s perception, expectation,
concerns and reflections through FCM implementations with young learners.

Pre-Flipping process. The findings obtained by means of the teacher researcher’s
diary for the preparation stage of flipping have been presented under certain themes and
categories below in Table 20.

Table 20

Positive Issues from Pre-Flipping Process of Teacher's Diary

Themes Category
Expectations about e Overcoming limitations of class time
flipping the classroom e Integrating technology into education efficiently

e Having positive effect on students’ learning

Expectations about e Having the opportunity to improve technological skills
professional e Getting deeper insight into edu-tech portals
development

The pre-flipping process, lasting for two weeks, overlap with the period which the
researcher teacher begun to note down her investigations about FCM model. Gaining insight
into flipping, the researcher considered the possibility of FCM implementations with young

learners in public schools. Along with the results of investigation about FCM and the
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consultations with the elementary school teachers, the researcher decided to implement the

flipping process with young learners. One of the most motivating factors about the decision to

start flipping was the fact that FCM is a means for overcoming limitations of class time. In

primary schools the English lesson takes only two hours a week which is not enough for

learning meaningfully and permanently. As briefly mentioned in the first part of the diary,
Flipping seems to be the way to handle with lack of time for practice with students in
class. Yes, the teacher may have been a little more burdened, but when we took videos
and explained the lesson at home in advance, we could have enough time for effective
activities. In addition, the flipped classroom implementation was aimed at overcoming
the obstacle of anxiety of finishing the curriculum.

Implying that the teacher researcher perceived flipping to open up space for various
and meaning full activities in-class time, it could also produce a positive effect on students’
language learning performances. As a second positive issue, investigating the potential of
integrating technology into education to keep up with the digital natives of this century and to
be able to provide effective learning facilities to children, FCM seemingly was a potential aid
for the teacher. This was explained as “It is a pity that 21*' century teachers hesitate to make
use of the conveniences of technology in education, which makes teaching and learning fun
and easy”.

Apart from this, the second benefit of FCM was considered to be for the researcher
teacher’s own professional development. As well as having the opportunity to improve
technological skills for teaching English, FCM would open a deep insight into edu-tech
portals which is the best decisions to support to students better understanding of the lessons.
This was mentioned in the diary as,

We have to continuously renew our training models in accordance with the conditions

required by the era. We define today's era as “digital age” so we have to shape our
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educational philosophy according to this understanding and bring the learning methods
to a level that keeps pace with the digital age: flipped class practice is a study conducted
for this purpose.
Apart from the expectations, the concerns about FCM were also recorded in the dairy
notes of the teacher researcher. Table 21 represents the results.

Table 21

Challenging Issues from Pre-Flipping Process of Teacher's Diary

Themes Category
Concerns about e Accessing to computers internet facilities out of the
students classroom

e Lacking the responsibility for and habit of doing
homework

e Lacking cognitive readiness to adapt to the new teaching
model

e Having short attention span

e Facing problems with computer skills for using
technological portals

e (QGetting prepared by watching the video before class

Concerns for the e Lacking technological knowledge and skills

parental support e Holding worries about kids’ technology and internet use
Concerns about the e Deciding the best website for flipped lesson

new territory as e Training students and parents about the flipped classroom
flipping model

e Constructing the video and the in-class lessons according
to students’ needs and expectations
e Adopting the video content and in-class lesson to the

cognitive/affective level of the students
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The possible challenges of FCM recorded during pre-flipping process were related to
students, parents and the model itself. The negative issues related to students were noted

down in the diary entry as follows:

Flipping would work great for the ones already responsible to do their homework
regularly. However, 1 feel concern about motivating and keeping the ones that fail to
have a regular studying habit and having students get prepared by watching the video

before class.

The fact the students were expected to study before coming to classroom to be able
produce satisfying outcomes from FCM, the teacher was to remind of their responsibilities
and seriously focus on their watching the video. At this point, it has been obvious that
changing the teaching method alone was not enough, but a change in behaviour to encourage

the fulfilment of responsibilities was a need as well.

Following this, another further challenging issue was students accessing to computers

or internet facilities outside the classroom. It was recorded by teacher-researcher as;

The study takes places in Istanbul, Bagcilar which is almost an urban territory in Turkey
and the all students in the region use the internet and social media quite often, but as a

result of students’ constant curiosity of internet, most parents put restrictions for it.

In order to overcome this issue, informative meetings were held for children and

parents about FCM and were informed about the benefits of this new method.

Referring to the concerns before flipping, students’ age level and their parental help
that would be required was another issue that was considered by teacher researcher before

starting FCM. This was mentioned in the diary as,
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As for the young age group, parental assistance is needed for flipping application.
However, if the parents' technological skills do not fulfil the requirement for the student

to reach flipped video, they will probable need extra help at this stage.

To be able prevent this problem occurring, the teacher researcher prepared brochures

about how to access the video sites with step by step explanations for parents.

Moreover, adapting a teaching method with is a new territory for the teacher was

another concern as noted down in the dairy.

To adopt this new method, to prepare and publish video lessons, to plan the hours of in-
class time, it is necessary to organize everything effectively. For enriching the in-class
time with various activities and games, and providing environment suitable for

achievements, the teacher should be a guide for managing the learning process.

Although benefits and challenges would not be foreseen for teachers who are
accustomed to trying different methods, it is certain that they will bring teachers one step

closer to the understanding of lifelong learning.

While-Flipping Process. This section will display the while-flipping process which
took about 4-weeks period including the presentation of FCM both to the students and parents
and the flipped implementation week. Table 22 shows the categories and themes found out
from analysis of the teacher researcher’s diary which refers to while-flipping process of four

weeks.
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Table 22

Positive Experiences from Teacher's Diary for While-Flipping Process

Themes Category
Positive experiences e Observing higher participation of the students
from the in-class process e Using more and varied activities

e Observing increase in motivation and confidence of std
learners

e Motivating the slow learners’ participation more often

e Allocating more time to helping the students

e Having the students concentrate better and more easily

e Engaging all class time with learning

¢ Increasing in collaboration among students

e Providing opportunities for learning from peers

e Having more fun than traditional classes

Analysis of the diary of the while-flipping process indicted that FCM implementation
were regarded by the teacher-researcher to have diversify the variation of activities as class-
time expanded because of students’ advance preparations. This issue were mentioned as:
“Since the vocabulary learning, which took up an entire course, was done by the children at
home and the children were ready, our class time became available for many kinds of
activities”. Since the video lessons are sent to students through online portals, it can be
deduced that we can evaluate the time spent for lecturing for different activities in classroom.
The students get prepared for the lesson and thus a significant part of the time would be

allocated for elaborating activities in the lesson.

Besides, it was observed that students advance preparation resulted in higher
participation in English lesson. Since they had already learned the vocabulary items students’
motivation and confidence were affected by flipping inevitably as well. “The students were

more interested in the class, and it was very motivating for the teacher to observe that even
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some students with learning difficulties in the classroom were eagerly attending”. Seemingly,
making effort for learning, increased students’ interest in the lesson prevented getting lost in

learning process, increased self-confidence and facilitated learning.

Besides this, the teacher-researcher was able to observe the students concentrate better
and more easily during the lesson. Another positive statement was added as follows,
“Students enjoyed the lesson very much, and mediocrity and boredom replaced joy and fun.”
As the classroom teaching was gathered around various games, hands-on activities and group

or pair woks tasks, students showed motivation and interest toward FCM lesson.

On the other hand, it was also clear that the teacher researcher mentioned about some
negative experiences related to out of class preparation and in-class implementation. Table 23

displays the results.

Table 23

Negative Experiences from Teacher's Diary for While-Flipping Process

Themes Category

Problems related to out e Failing to establish better parental communication

of class preparation e Students and parents having problems with the internet
access

e Emerging negative reactions from parents

Problems with in-class e Students being unprepared
implementation e Struggling with classroom management in game-based

and group activities

The Table 23 revealed that during flipping process teacher researcher’s problems were
mainly categorised in two sections. The teacher-researcher mentioned the topic about problem

with out of class preparation by saying: “Some parents did not come to the meeting and had
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trouble understanding the process and had to call each other and ask for help opening a video
lesson”. Some parents had problems with accessing the video site as they lack the information
and technology skills. Although the meeting was designed and FCM information brochure
was prepared and distributed to parents, some of the parents still had problems stemming from

lack of communications.

In addition to this issue, problems with in-class implementation were also recorded in
the teacher researcher’s diary. As the students in public schools have traditional classes in
their learning normally and do not have very various activities in their lessons, an unexpected
noise occurred during the game-based group activity which resulted in a classroom
management problem for a short time. This situation was noted down by the teacher-
researcher as: “Unfortunately, children are accustomed to traditional lesson in which they sit,
listen and look at the teacher passively, therefore; children were very excited about games and
group activities that included some movement which resulted in a noise in classroom”. As
concluded from the quote, children having participated in a very limited range of activities
may not be able to differentiate between the learning and entertainment from each other
which can cause problems. However, teacher by explaining the purpose of the activity and

enrich the lessons with various activities in the classroom.

Additionally, on the flipped lesson day one of the students came to the class without
pre-preparation whose family do not allow the children to access internet on weekdays at
home. Therefore, one student was out of the research and the issue was mentioned by the
teacher as: “Students excessive internet requests caused parents to turn off the internet at
home; unfortunately one student who normally has a sense of responsibility was out of
research”. From this sentence, it could be inferred that the teacher-researcher could talk to

parents and explain the benefits in detail and find solutions for internet problems during FCM.
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Post-Flipping Process. The last two weeks of the research period were noted down as

the post-flipping process including the teacher’s perceptions and reflections related to FCM.

Table 24 represents the findings below.

Table 24

Perceptions for FCM from Teacher's Diary for Post-Flipping Process

Themes

Category

Perceptions related to

learning and teaching

Perceptions related to
professional

development

Providing efficient use of class time

Providing student- centred and active learning
opportunities

Helping students getting prepared for the lesson
Increasing student engagement in learning

Supporting students for better comprehension of the
content

Increasing parental involvement in language learning
Allowing students to learn at their own pace
Eliminating the frustration with homework

Using technology for educational purposes

Improving  motivation and involvement towards
English

Developing knowledge and skills about educational
technologies

Increasing professional satisfaction

Developing better communication with students

According to the teacher-researcher’s dairy, the last two weeks appeared to have been

centred on overall benefits of FCM in terms of learning and teaching and professional

development. The flipped learning was explained by the teacher-researcher’s following

sentences:
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It is a method that aims to enable students to learn the lesson in the video with
individual work at their own pace and by repeating as much as necessary. The students
used supportive tools such as video, books and internet dictionaries with this method.
Before the in-class education, the knowledge of the students comes to the same level
and the in-class education time is passed through activities that will increase the level of

knowledge and skills.

As concluded from this expression, the teacher seemed to have implied that the basic
idea behind using FCM is to create a learning environment with student-centred activities to

reinforce learning language.

Furthermore, regarding the advantages of flipping, the teacher-researcher stated that
the homework assignments problems that parents complain about often were solved and the
students were psychologically relaxed about doing homework, the teacher-researcher
explained this by stating: “Students were happy with the idea that homework would be done
in class. Although they seemed to understand the lesson content, they might forget or get
confused about doing homework at home. Via flipping, we skipped this problem”. As

concluded from the note, FCM eliminated the confusing of doing homework alone at home.

Besides this, another positive topic stated by the teacher-researcher was FCM
providing students with opportunities to develop their learning autonomy. This issue was
mentioned in the diary as, “...It gives students the opportunity to control the learning time and
learning style in learning processes. Students are now responsible for their own learning and
they experienced the sense of success”. Integrating the students into the language learning
process helps make effort for their own learning which results in improving motivation as

well as permanent and meaningful learning.
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On the other side, video lesson watched at home enable students to organize the best
study environment for them, that they can concentrate fully and without any disruptions. The

benefit was explained by the teacher researcher as follows,

The classrooms have particular dynamic it itself, teaching situations may vary from time
to time, it could change depending on the students' profile and grouping, feedback from
your students, or any unexpected events or reactions in the classroom. However, with
flipped classroom, learning occurs where and when the students prefer to study;

therefore, flipping supports students for better comprehension of the content.

Furthermore, FCM opened new perspective for students that the internet was not only
within the framework of games and entertainment, but the internet could be used beneficially
for educational purposes. Mentioned by this excerpt as; “Children who spend the all day on
the internet with games and meaningless videos, met the favourable sight of internet that they

can open and watch videos to study lesson and to learn about the World”.

From another angle, FCM not only provides advantages for students but also for the

teachers leading them to professional development. This issue was exemplified as,

The traditional current system creates only passive students who listen, memorize and
remember, and this model emerges as students who think, produce, collaborate, and take
responsibility for their own learning. Moreover, a similar situation is valid for teachers,
flipped classroom model eliminates the concept of teacher who is unprepared for the
lesson and is dependent only on guidance teacher books and replaces with the concept

of producing teacher.

As one can infer from this expression, FCM provides opportunities for teachers to

improve their knowledge and skills about education and educational technologies.
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In addition, when the time normally spent for teaching vocabulary in classroom was
provided before the class, extra time were allocates the for students in classroom. And this
situation positively affected the teacher-student relationship and helped to develop better
communication with students. Besides, not only with the students from teacher’s teaching
group, but also the videos of took the attention students from other classes at the school, who
had interest for English. They were able to benefit from videos for retention or studying for
the exams. “...the teachers were very keen on the flipped video on weebly and they advised
their students to look at the site and study English. It was very pleasing to take the attention

of students from other classes as well”.

As a final remark, FCM aims to complete the process by giving students the freedom
to study as they want at home and by giving them the freedom of studying materials
supported by different types of learning (visual, auditory) and to complete the process with
reinforcing studies in the classroom. As well as this, it helps student improving motivation

and involvement in language learning.

Chapter Summary

The chapter four offered the findings of four research questions of the study regarding
quantitative and qualitative data gathered throughout FCM process clearly. According to the
data obtained from the first research question to reveal the effect of teaching with FCM on
young learners’ vocabulary learning achievement and retention level, academic performance
of students in experimental group was higher and FCM has a significant effect on vocabulary
learning achievement and retention of these items students. According to the results of the
second and third research question in which students' and parents' opinions were examined,
the result yielded that students and parents had very positive opinions about FCM. In addition,
in relation with the fourth research question, along with some challenges FCM was evaluated

by the teacher researcher as a very useful and efficient teaching method.
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Chapter V: Discussion, Conclusion and Implications
Introduction

In this section, the results of the research findings are summarized by comparing them
with the studies in the literature. In addition, suggestions are given in this section for the

implementation of the FCM and future researches about this model.
Discussion

In this section, the effect of FCM on students' English vocabulary learning
achievements, retention levels of vocabulary items; in addition, the results of the research
related to the opinions and experiences of the students, parents and teacher researcher are

summarized by comparing them with similar studies in the literature.

Discussion of findings on vocabulary learning. This study examined the effect of
FCM on vocabulary learning of 4th grade primary school students. The experimental group
studied 12 vocabulary items through FCM on the other hand the control group had a
conventional PPP instruction for the learning of the same vocabulary items. The Measurement
2 scores showed that the experimental group students outperformed the students in the control
group. In this context, it was concluded that the experimental group studying under the FCM
was more successful than the control group. Along with the literature abroad and in Turkey,
the studies related to the effect of FCM on increasing the success of learning English could be
examined (Balik¢1, 2015; Boyraz, 2014; Caliskan, 2016; Cibik, 2017; Ekmekgi, 2014; Farah,
2014; Hao, 2016; Hung, 2015; lyitoglu, 2018; Komeg, 2018; Koéroglu, 2015; Kvashnina and

Martynko, 2016; Leis, Tohei and Cooke, 2015; Saglam, 2016; Shaffer, 2016).

Farah (2014) investigating the effect of the FCM on the development of writing skills

of ELT students, indicated that students FCM students group success for writing skills were
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higher significantly, the experimental group using the FCM displayed much better writing
performance than the control group. Similarly, Hung (2015) integrating FCM into language
learning with active learning strategies suggested that experimental students performed
academically better than traditional ones and developed more positive attitudes toward EFL.
Besides, as a result of the FCM that Boyraz (2014) applied in the English course of university
students, it was concluded that there was an increase in English learning success of ELT
students. In 2014, the study of Ekmeke¢i with FCM applied to the ELT course of university
students also showed an increase in academic achievement in their writing skills. Another
study conducted by Iyitoglu (2018), suggested FCM as a significantly effective teaching
model in developing language learning performance and permanence leaning compared to

traditional instructions.

The effect of FCM on students’ academic success has been attributed to some specific
reasons by many researchers such as students’ advance preparation which enables them to be
active participants in class and leads them to experience a sense of motivation and success in
learning (Abeysekera and Dawson, 2014; Halili and Zainuddin, 2015). Moreover, FCM was
found to have positive impact on learners in terms of language learning performance,
motivation and learning skills (Kvashnina and Martynko, 2016) and it significantly increased
students’ achievements of the course and development of their autonomous learning skills. As
the analysis of the parents’ interviews also supported in this study, thanks to flipping the
classroom, the students learned the theoretical part of the lesson beforehand; therefore, they
could take part in activities easily, ask questions to the teacher and receive instant feedback
with constant interaction with the teacher and their peers during the course process. Similarly,
as it could also be concluded from the teacher diary results of this study, the students were
encouraged to participate actively in the activities in the classroom and the time in class could

be devoted to higher levels of learning. In the flipped classrooms, students have opportunities
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to learn meaningfully with elaborately prepared activities by the teacher to get the highest

efficiency of the class time (Bergman & Sams, 2012).

Furthermore, as another effect of FCM the students expressed that they were pleased
with starting the lesson activities without learning a new thing in the lesson. It could be
inferred from the students interview results that FCM alleviated students' cognitive load by
offering pre-training. Similarly, Turan (2015) concluded in her study that the students reduced
their cognitive load levels as a result of coming to class with studying the content given by the
teacher before the lesson and flipping the classroom enabled students to process information
more efficient in the classroom. As for the current study conducted with young learners with
short attention span, students’ watching the flipped video and completed learning the
vocabulary at home may have resulted in less cognitive load and better concentrating on the
whole lesson. Besides, the students may have experienced the learning process with less effort

as an indicator of the effectiveness of their learning through FCM.

In addition, during the face-to-face interviews in this study, the students stated that
they found FCM different, interesting, entertaining, and efficient. Thus, it could be inferred
that the course including game-based and interactive activities that enabled the students to
participate in the lesson enthusiastically, ensuring student-student and teacher-student
communication and motivating students positively may have affected their learning. These
changes in the lesson which are necessary in language learning experience for the students

can be listed as the reasons for success.

Within the scope of this research, the experimental group and the control group
students were also evaluated in terms of their level of retention of these vocabulary items. To
this aim, the delayed tests were administered 4 weeks after the flipped class experience. And

it was found that the retention level of the students from FCM group was higher than the
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students that were taught by the traditional learning method and this difference was significant
(p<0.05). This result reveals that FCM provides more permanent learning and this result is
congruent with the results of several other studies (Boyraz, 2014; Kim, Patrick, Srivastava
and Law, 2014; Sirakaya, 2015). In order to ensure permanent learning, students need to learn
based on active experiences and practices. For meaningful learning to take place, the content
needs to be reviewed and used, rather than only being observed and listened to. As Hein
(1991) also expressed knowledge is learned when it is repeatedly exposed and studied (Hein).
Therefore, the realization of active learning in FCM can be expressed as the reason for the
more permanent learning of the students in the experimental group. Since FCM
implementation in this study also allowed the students to listen to the learning content before
class, doing various activities during class, and repeating the content at any time, it may have

helped the students to remember the vocabulary items better.

Lastly, the learning materials used in FCM environment along with the flipped video
lesson were different and addressed various sensory methods of learning as visual, auditory
and kinaesthetic learning styles. Thus, this might have been effective for the students who had
taken FCM lesson. As the more the learning environment addresses different sensory methods
of learning, the more students with different learning styles will get benefit in the learning

process which could also result in students’ permanence of learning (Sirakaya, 2015).

Discussion of findings on students’ opinions. The results obtained from the semi-
structured interviews with the experimental students showed that the majority of the students
had positive thoughts about the new method. For the current study, the data analysis yielded
two categories as out-of-class learning and general characteristics of FCM and its contribution
to learning in the classroom environment. According to the data obtained from the students
opinions related to out-of-class learning, FCM prevented distractions by providing them a

quiet and comfortable study environment and offered them the chance to study again and
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again till they fully comprehended the content. As a general opinion about FCM, the students
defined the new model as an enjoyable and entertaining method that facilitates learning
providing a variety of effective in-class activities increasing the permanence of learning and
reducing the in-class anxiety of learning English. This shows that FC was perceived as very
beneficial by the students. The results of many studies on FCM both in Turkey and abroad are
in line with these findings (Demiralay, 2014; Fulton, 2012; Giig, 2017; Iyitoglu, 2018; Kim,
Kim, Khera ve Getman, 2014; Pierce and Fox, 2012; Sirakaya, 2015; Stone, 2012; Strayer,

2012; Turan, 2015; Yavuz, 2016).

The top positive aspects of the model as stated by the majority of the students were
related to the study environment at home. The students in the interview stated that they had
the opportunity to study in a quiet and comfortable environment at home without any
disturbing factors that could occur in the classroom. For especially young age group of
learners, creating a calm learning environment during the in-class time is a fundamental aim
for teachers for having students engage in learning and sustain their concentration on lesson.
However, the crowded classes, lack of students’ concentration on and their commitment to
lessons may result in distractions, lack of motivation and inability to learn. Thus, thanks to
flipped learning video, the students in this study found the chance of a comfortable study
environment for learning in their home which resulted in more efficient and permanent

learning.

As for another major category emerged related to studying environment, the students
indicated that they had increase in their concentration on the content. Some students might
have felt in need of covering the subject again and again to be able to comprehend it fully
therefore, for the participant students in this study, with the integration of technology,

learning was quicker and easier. Enabling student to repeat the items as they need, FCM is
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more effective in increasing students’ success as it supports their individual learning process

(Basal, 2015).

Besides, the second most referred feature of FCM was that it helped students create
personalised learning opportunities and reinforcement with replay monitoring. As the analysis
of the interview data showed unlike the traditional classrooms, while learning the vocabulary
items with the flipped video lesson at home, the students were able to repeat the words as
many times as they wanted, to stop and rewind the video wherever and whenever they needed
and found the chance to learn convenient with their own individual learning pace. As Zappe
et al. (2009) also stated, students' pausing, replaying, rewinding facilitates understanding of

the subjects and is considered as one of the main benefits of FCM.

Besides this, FCM offered the participant students the opportunity to focus and
support their autonomy in language learning. As similarly supported by the study of Bishop
and Verleger (2013), the results of the students’ interviews yielded that the students were able
to shape their learning process according to their preferences in FCM; they watched the lesson
video when they felt mentally and physically ready, by giving the attention with the most
efficient way, repeatedly watching the points to fully comprehend the video at home. As the
teacher diary also supported in this study that by fulfilling their responsibilities, the students
took part in the activities with the self-confidence, enjoying the process and finding the lesson

meaningful.

Moreover, the third most referred positive aspect of FCM was its being a technology
integrated leaning model. As Prensky (2001) described digital citizens as “students who can
socialize and learn on their own through mobile devices that can access information through
technological means”, the results of this study also showed that primary school students are

digital citizens. The students in the interview expressed that they enjoyed studying on the
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internet as a means for learning out of the classroom. Although some parents were hesitant
about the new model based on technology, their children belonging to a different generation

regarded technology as inevitable for their life.

The second major theme emerged was the benefit of FCM as facilitating and
reinforcing the students’ both in-class learning and learning in a more general sense. As the
students expressed in the interviews, FCM enabled them to have the advance preparation
facility; thus, they could participate more actively in the learning activities in the class time.
With the increases in the variety of activities and a more student-centred learning
environment, the students could have the chance to take part actively in various activities
which enabled them to achieve meaningful learning. In this respect, this study also has similar
points with Basal’s study conducted with university students in terms of the findings of
advance preparation’s effect on learning. Students’ advance preparation reinforces
comprehension of the lesson content. As students come to class as prepared for the lesson,
their interest for taking part in the activities fosters (Basal, 2015). This result is supported by
Hung (2015) who studied possible impacts of FCM on learners’ academic performance and
participation at university level at English course. The findings also indicated that FCM
provides active participation to the students in English classes through various activities that

also create development in academic performances.

Furthermore, one of the basic categories related to FCM effect on students learning is
related to their affective dimensions. The finding from the students’ interviews showed that
students advance preparation resulted in their increase in self-confidence towards English
lesson. They noted that they were more motivated to participate in the activities thanks to
coming to class prepared. According to the students’ prior knowledge of the vocabulary items
and their advance preparation may have increased their confidence and triggered their

participation; thus, they may have improved their language skills, as well. As Dornyei also
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suggests students advance preparation provides them to consider activities as achievable; thus,
self-efficacy beliefs toward language learning improve (Dornyei, 1994a). As the analysis of
the data from the teacher diary also supports as a result of students’ enjoying the pleasure of
learning, participating actively in student centred activities and having success in the lesson,

their interest and motivation in the language learning increased.

Moreover, another category related to FCM effect on learning was the flipped lesson
that had been prepared elaborately by the teacher researcher basing on the game-based and
grouping activities that the students eagerly took part in. Thus, as Miller also suggests for
keeping students motivation high, teacher needs to organise the lesson content appropriate for
students’ interest (Miller, 2012). Similarly, in her doctorate study Turan (2015) found out that
FCM has a positive impact on students’ motivation by providing active learning
environments, game-based instructions and integration of new internet portals appropriate for

learners.

Another major category emerged related to the effect of FCM on students learning was
that the students favoured being in a more collaborative and enjoyable classroom
environment. As Strayer also points out, along with the increase in student-student interaction
and collaboration in the class, FCM creates the chance and opens up spaces for students to
students’ interaction and assistance in a cooperative environment (Strayer, 2012). Thus, it can
be inferred that the students in this study may have also experienced the chance of being a
member of a pair or a group and achieving the tasks together with peers, which created a more
physically and mentally flexible learning environment. As the teacher diary finding of this
study supports, the students in traditional classroom approach barely took part in pair or
grouping activities as most of the class time was devoted to presentation and book activities,
however, in the flipped classroom the students formed small study groups, worked together

and helped one another learn and complete the tasks.
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Another category emerging from the students' interviews is that FCM reduced the
stresses of homework/task with the chance of doing homework with the teacher in classroom,
along with collaborating with and receiving guidance from the teacher. As the interview
results indicate, in the traditional classrooms students although listen carefully and grasp the
subject in the class may have difficulties in doing English homework at home as they cannot
get the necessary support from their parents. Thus, as Fulton also expressed, doing homework
in the classroom can make the students feel comfortable while helping teachers to determine
the students' difficulties and learning styles (Fulton, 2012). Also similar to the study of Aydin,
in the light of the finding of the current study, it could be inferred that flipped classrooms,
where duties and responsibilities are carried out in collaboration with and through teacher

guidance, positively affect student psychology (Aydin, 2016).

FCM enabling students to cope with stress, shyness, peer pressure and overcoming
affective barriers was another major category in the study. As also supported by the data of
the teacher diary, some students who were the slow learners of class, expressed in the
interviews that they felt hesitant and shy to take part in activities and express opinion in the
class as they were afraid of making mistakes. Following this, they added that, thanks to
flipped video lesson, they studied at home; they developed self-confidence and overcame the
shyness they had. Similarly, Bekleyen suggested that, stemming lack of knowledge and self-
confidence, language classes may be a source of stress that negatively affects language
learning and causes students to feel anxious in the language classroom (Bekleyen, 2001).
However, as the interview results indicate, the students seemed to feel more relaxed and self-

confident as a result of the chance of advance preparation that flipping enabled.

Apart from the positive aspects of FCM, the study also indicates the possible
challenges about the model from the students’ perspectives. The mostly mentioned possible

challenge of the model as stated by some students was the absence of the teacher during the



147

video studying process. As the students in the interviews mentioned, in case of any
misunderstanding they might not able to ask questions to the teacher while studying lesson
videos and might not be able to get feedback while studying at home. The students stated that
on condition that FCM became a permanent learning model for English and when the content
of the video would be more complicated to learn without assistance, in need of any help the
students might not find a chance to ask questions while studying the lesson. As a critic of
flipped learning, Milman also stated that students not being able to ask the teacher or
classmates questions when they study the video alone may have difficulty in understanding
the video lessons (Milman, 2012). Due to this fact, some students with less self-confidence
might have experienced anxiety about their learning at home alone. By changing the
educational portal with a more interactive model that includes opportunities to ask questions

to teacher and their classmates, this challenge could be eliminated.

The second most referred challenge was accessing the technological environment
during the video study process. Thus, the students mentioned that on condition that there were
problems such as electricity, internet disconnection or accessing computer, they might need to
go to their friends or library to be able to study the video lesson. As the parents in the
interviews data also expressed that internet connection and access to technological portals
might cause problems. To this end, in the study by Gorii-Dogan (2015), the problem of
internet connection and access to technological portals were expressed as one of the major
disadvantages of the model by the students. Therefore, the teacher needs to inquire about the
availability of students’ having internet connection during the decision process of using FCM.

Aside from the positive and negative perceptions and experiences of the students’, the
current study also investigated their experiences during the implementations of FCM related
to their study methods, the parental help needed and their suggestions for development of

flipping. First of all, the basic study method used by the majority of the students was taking



148

notes of the vocabulary items on their English notebooks. The students in the interviews
stated that taking notes was practical and helpful for learning the vocabulary items; thus, they
wrote down the vocabulary items and repeated them until they memorized which might have
helped them get exposed to the vocabulary items many times. As Schmitt (1997) also
suggested young learners’ vocabulary learning strategies includes written, oral repetition and
listening continuously. According to Schmitt young learners’ preference for strategy use as
repetition or writing down a word compared to some more complicated strategies could lead

to better memorisation of the vocabulary and, thus, promote learning (Schmitt).

The second theme related to the students’ experience of the flipped classroom is the
parental help they required during lesson video studying. The mostly referred category the
students expressed was the need of help of their parents for entering the flipped video site.
Due to the fact that the research group was young learners who normally used the internet
under the supervision of parents, the students might have asked for their parents’ consent and
assistance to enter the video lesson and few of them stated that they did not need any help in
the learning process. However, the students with the guidance of their parents added that they
could open the video site without their parents help if they needed for the second time. The
students in the interviews mentioned that for the further flipping processes, they might not
need and ask for assistance of their parents as they had learned how to enter the site and

would watch the lesson by themselves.

As for the second category regarding the parental help students expressed was that
students asked for explanation for unclear points such as meanings, spelling or pronunciation
during the video studying process. The interview results displayed that some students had
difficulties in differentiating meaning of the vocabulary items from their pictures on the video
and they needed Turkish explanation added in the flipped video. Overall, as it could be

inferred from the data of the students’ interview results, for young learners, parental help and
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parent involvement in primary education hold a great importance for the healthy development

of children mentally and physiologically.

As another major category merged in the students’ interview data was the suggestion
expressed by the students for the development of FCM and the mostly mentioned suggestion
was the students’ request for homework. Although the main idea of flipping is doing the
homework at school with the guidance of teacher, five of them expressed that an extra task
could be given at the end of the lesson. Being accustomed to traditional teaching pedagogy
might have encouraged students to suggest the teacher to hand out an extra homework to fulfil
at home. It could be inferred that adaptation process would take time for some students to

accept the basic idea of flipping.

Furthermore, the analysis of the interview data showed that the majority of the
participant students were very pleased with FCM and they expressed that this model would
continue for the English lesson and even for the other courses they would rather learn via
FCM. It could be concluded from this study that the flipping the classroom, “learning at home
and doing the homework work at school via active learning activities” as welcomed by the
majority of the student. However, one student who was hesitant about flipping mentioned in
the interview that she would rather learn in the classroom and do the homework at home. As
also supported by the teacher researcher’s observations included in the study, some students
as passive listeners in the classroom, were accustomed to receiving knowledge rather than
being productive in activities. However, as Chen et al. (2014) also suggested, by FCM,
students are expected to be active during the class-time which lead passive students come out
of their comfort zone and taking an active part in the class. Thus, the hesitance of this student
may have resulted from her routine as being a passive listener in the class and doing

homework and activities with the help of her parents at home. However, it might take some
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time for such students to change from passive listening role to active role of learners and

adapt to the idea of doing homework through active interaction in the classroom.

The current study also shed light on the particular concerns of some students having
language problems during the classroom. A Syrian student participating in the interviews
expressed that FCM was very beneficial in terms of studying lessons via videos at home and
better comprehension of the lessons. As having a different native language and struggling to
adapt to the lessons in Turkish, she stated that she could hardly follow the course and was not
able to attend the class activities; thus, she wished that flipping would continue for all lessons.
European Commission against Racism and Intolerance (2011) reported that access to
education, the most basic human right, must be provided to all children in the territory of the
country where they live. In this respect, the educational needs of refugee children needs to be
fulfilled successfully and necessary measures needs to be taken to prevent them from leaving
the school. As Crépeau (2013) also expressed children who constitute the most vulnerable
group of society need more attention, support and protection if they migrate from the country
of birth to another country (Crépeau). In this respect, FCM, as a new method of education,
might be suggested as a beneficial model for immigrant students by integrating them into
education, having them feel more self-confident and self-sufficient, thus preventing them

getting out of education.

As a whole, the analysis of the data from the face-to-face interviews with the students’
points out that FCM creates a learning environment that supports young learners’ language

learning in ELT classroom.

Discussion of findings on parents’ opinions. The results obtained from semi-
structured interviews with the parents displayed that the majority of them have positive

opinions about FCM the findings were categorized under three main themes as benefits and
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challenges of FCM and suggestions for further development. As for the benefits, the findings
showed that the new model provided more effective and permanent learning in the classroom,
facilitating learning, impacting students’ affective dimensions of learning positively, helping
students create individual learning space and increasing parental involvement. Following this,
the parents mentioned some possible challenges that might occur stemming from students,
parents, technology and FCM itself. All in all, the parents were found to be in favour of FCM

as an advantageous learning model.

The top positive theme of the model as stated by the parents was that flipping the
classrooms provided more effective and permanent learning in the classroom. The parents in
the interview emphasised that FCM provided students the opportunity of getting prior
knowledge of the lesson content. Students were more confident because of their advance
preparation for the lesson that also resulted in higher active participation in the classroom
activities. Congruent with the students’ interview data analysis, the parents also emphasised
the benefits of prior knowledge of vocabulary items in helping the students’ taking part in pair
and group work activates in class confidently. Similarly, Sun, Xie & Anderman (2018) also
stated that students tend to be more confident in engaging in in-class activities and had higher
efficacy for learning as a result of studying online lectures beforehand which inevitably lead

them to improvement in success for these tasks as well (Sun, Xie & Anderman).

The second most referred positive feature of FCM was that flipping classroom was a
means for overcoming the limitations of the in-class time which is two hours a week which is
very limited. As consistent with the teacher diary results, flipping the classrooms and teaching
the content to students via technological portals at home opened up space for various
activities for meaningful learning. As Bergman and Sams (2012) also mentioned since the
lecture part would be completed by the students at home by flipped videos, the classroom

time could be allocated to various and high level learning activities (Bergmann & Sams). As
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Fulton (2012) also suggested teachers and students would evaluate the lesson time more
efficiently, more skills activities would be carried out with students. Overcoming the time
problem teachers could prevent rote learning with the variation of activities and students

would benefit from more effective learning (Fulton).

The third most referred positive feature of FCM was the effectiveness in increasing
responsibility of the children. According to the parents, the students were aware that they had
to dedicate time to watch and study the video before they attended the class, otherwise, they
would not participate in the lesson activities which would cause them to get bored. Therefore,
the students felt obliged to watch the flipped video as much as they felt responsible to do their
homework. Likewise, most of the parents added that the students decided about how and
when to study and in a misunderstanding they found their own solution to comprehend the
videos. As Overmyer expressed FCM helps students develop learning autonomy by helping
decide their own study method (Overmyer, 2012). As Chilingaryan & Zvereva (2017) also
stated in their study FCM fulfils the primary task to boost learner autonomy and increase the

quality of it dramatically.

Another most referred positive feature of FCM expressed was the availability for the
parents to have an insight into students’ learning. The parents in the interviews who were to
prepare the technological environment for the students to watch the video lessons stated that
they were able to hear the vocabulary items while the students watched the video and examine
the notes taken by the student so that they could follow the students' homework tasks and
content of the lesson. As Fulton also supports the parents getting informed about the students’
responsibilities of watching the video lesson before the class can easily supervise the child
about his/her commitment to the task (Fulton, 2012). Similarly in this study the parents
indicated that with the transparency of the content they were able to follow what the students

learned and could support the repetition and reinforcement activities of the students.
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The finding from both the students and parents’ interviews regarding the homework
tasks indicated that FCM was beneficial especially for preventing the students getting
frustrated with homework and provided the equality of opportunity for doing the tasks by
enabling the students to get immediate feedback from the teacher for their homework in the
class. As Henderson and Berla (1994) suggest parents generally play a big role for especially
young learners’ learning and teaching process as they require parents’ support and
involvement. Regarding this, young learners generally requires help from their parents
especially for doing homework; some parents might not provide sufficient assistance for
English lesson tasks as they might lack language knowledge and this may result in inequality
of opportunity in education. However, as Moffett (2014) suggested FCM normally enrich the
interaction between the teacher and students in the classroom which means that students can
get assistance and clarifications; as well as they get immediate feedback in-class activities

which also eliminates confusion and inequality for homework for the students.

Another most referred positive feature of FCM expressed by the parents’ was the
flipped video lessons prepared effectively for stimulating students’ audio-visual memory and
increasing retention of vocabulary items. As the interview results and Measurement 1 test
scores done at the beginning of the flipped lesson indicated, the majority of students were able
to learn the vocabulary items via the flipped video presentation. Mayer (2001) also supports
that vocabulary items and together with visuals provides better acquisition of the knowledge.
Therefore, presentations involving both words and pictures have a positive enhancement of
learning. In the language classroom, most of the language teachers mainly harness visual
learning aids for especially presentation of vocabulary items both to be able to motivate and
assist young learners’ language acquisition. In this aspect, flipped video lesson including
audio-visual aids might have provided the students with an effective, enjoyable and

memorable learning process.
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Another positive aspect of FCM frequently mentioned by the parents was its positive
impact on the learners’ motivation, eagerness and interest for language learning. As suggested
by many researchers by the help of FCM class-time could be devoted to interactive active
learning activities (Bergmann and Sams, 2012), teachers present different types of materials
and can appeal to students with different learning styles (Lage et al., 2000), increasing
students' interest and participation (Enfield, 2013), allowing students to take on their own
learning responsibilities (Chilingaryan & Zvereva, 2017). Therefore, along with these
opportunities, the students might have experienced success that might also motivate them to
take active part in language learning eagerly. Likewise, as Sirakaya also indicated the increase
in self-confidence and working according to the individual speed could have motivated the
students in FCM (Sirakaya, 2015). Yet, this positive effect of FCM on the students motivation
toward language learning might be attributed to the fact that it helped them better comprehend
the content with the lesson embedded with technology and the elaborately design lesson
activities triggered students’ motivation. From another angle, the parents in the interview also
suggested that FCM was a technology integrated model which might had also effect on the

2

motivation of the students from “generation- z” who were born into technological
opportunities. To this end, FCM might have responded to their needs, took the attention of

them and boosted motivation.

Last but not the least, the analysis of the data from the face-to-face interviews with the
parents also indicated FCM helped students create their own individual learning space. As the
parents mentioned that FCM provided the students with the learning environment that they
were able to study in silence and it also enabled them to study at their own pace at home. As
Demiralay in her study conducted with students, parents, and teachers pointed out contrary to
traditional classrooms that does not stimulate autonomy learning pace, place or strategy, FCM

has great potential for supporting students to develop personalization in learning (Demiralay,
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2014). As Basal (2015) also pointed out in his study that FCM could improve learners’
autonomy with the video lessons that students have to the opportunities to watch as many as
they need and want. Given the opportunity to learn as many times as they wanted at their own
pace the students might have assumed the role of independent learners which also provided

effectiveness in their learning.

The interview data analysis also revealed some challenges of FCM as perceived by the
parents, which are student-oriented, parent-oriented, technology-oriented and FCM itself. The
first most referred student-oriented challenge was found to be as the students’ commitment to
watching videos and keeping on task. The parents in the study had concerns about students’
losing motivation and failing to follow the video lessons, for fear that they may not get the
value of effectiveness of flipping the classes. Relating to this, Bergman and Sams (2012)
suggest some tips for teachers to keep the students on task such as checking students’ notes,
adding small quizzes at the end of the videos or using high-tech educational portals that
teacher can see if the video is watched (Bergman & Sams, 2012). Similarly as also stated in
the teacher diary data in this study, teachers could design the in-class activities in a way that

students would eagerly take part and automatically come to the class as prepared.

As a parent-oriented challenge referred in the interviews was that the parents having
inadequate computer skills would lead to problems with FCM and might result in students not
being able to study the video lesson, falling behind English lessons and having lack of
success. For this problem, the teacher need to organize meetings and inform parents about
flipping the classroom learning steps in detail to prevent problems stemming from lack of

technological knowledge.

As for the technology oriented challenge of FCM the parents indicated that the

students might shift from video lesson to another internet site. Instead of studying the lesson,
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the child could use the internet for entertainment and attend the class without watching the
video and in this case he/she will not have any learning gains. In these conditions, it would be
necessary to be in cooperation with the school, family and the teacher and observe the child
more closely at home and in the classroom. Another technology oriented challenge expressed
was regarding the internet including inappropriate content for children and causing addiction.
The analysis of the interview data showed that the parents had hesitations about FCM as an
internet integrated model stating that the children excessive internet usage would cause
addiction, losing concentration and getting lost on the internet which could prevent them from
studying. The parents could have considered the internet as a threat for their children’ mental
and psychological heath and they could restrict the access of the internet usage of the
children. On the other hand, as Sarigoban also suggests technology has become a significant
aspect of the system of education and has great benefits for language learning that could not
be underestimated (Sarigoban, 2013). On condition that the necessary precautions are taken,
continuous communication and the dynamic relationship would be set up between parents and
teacher, an effective integration of technology and internet would be supplemented into the
classroom with their potential to improve the quality of education. For those parents having
biases toward the internet, the teachers could alleviate this problem by preparing CDs or USB
memory devises to provide the students with the video lessons without the internet usage at

home.

The third part of the interviews with the parents examined their opinions about how to
develop FCM for students. The most referred suggestions as also mentioned as a challenge of
the model were related to the parents’ concerns about students’ commitment to studying the
lesson video. The parents in the interviews suggested that the teacher had better use some
assessment strategies to keep students getting prepared for the lesson such as giving positive

reinforcement, using of surprise questions and reinforcement activities for checking also
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memorisation and understanding in videos. As the teacher diary also supported in this study
that the lessons including activities that appealing to the students interests would be a
motivating factor for students to study videos at home. In parallel with this finding, Milman
(2012) stated that surprise questions in FCM could keep the student's attention to the course

video alive and game-based activities would increase the watching rates of the videos.

Last but not least, another suggestion expressed by the parents was for guiding
students to benefit from the internet for educational goals at the early stages of education. The
parents in the interview stated that flipping was a great chance to have students become aware
of using the internet for studying and learning something new. Consistent with this study,
Dogruer, Eyyam and Menevis (2011) also supported that the teacher of especially young age
group of students had better encourage students to use internet source appropriately in
education to get any kind of information they need in their academic studies, and introduce
the ability to reach the correct information when they need amongst the unlimited database.
As a whole, regarding parents’ opinions the interview results demonstrated that FCM was
beneficial for the students and the possible challenges of the model could be overcome by

constant negotiation and interaction.

Discussion of findings on teacher researcher’s diary. The aim of using an
unstructured teacher diary as a data collection tool was to exemplify the case of FCM
implementation with young learners in an ELT classroom and see the effects of FCM on the
teacher’s professional development. Besides, diaries are opportunities to provide data for
teacher’s perspective, perception, expectation, concerns and reflections through FCM
implementation.

The findings obtained by means of the teacher researcher’s diary during the
preparation stage for flipping contained the expectations related to the positive effects of FCM

on students’ learning performances. The literature in Turkey and aboard includes many
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studies about the effect of FCM on students’ academic success and advantages of this model
(Balikg1, 2015; Boyraz, 2014; Ekmekgi, 2014; Enfield, 2013; Fulton, 2012; Genger, 2015;
Hung, 2015; lyitoglu, 2018; Mason, Shuman and Cook, 2013; Sirakaya, 2015; Stone, 2012;
Turan, 2015). Despite the fact that these studies were mainly conducted with university or
high school students, the teacher researcher expected similar results with young learners.

The finding from the teacher diary related to the preparation stage showed that the
teacher researcher saw FCM as a new territory which caused concerns for her related to the
students. The top mentioned concern about the students was related their cognitive readiness
for adopting this new teaching model as FCM had not been implemented in younger age
groups in English Language learning contexts. As Sirakaya (2015) also mentions due to the
fact that FCM requires learners to take responsibility of their learning, students’ self-directed
learning readiness needs to be at a certain level for the applicability of the model. However, as
the interview results with the students and the parents concluded, the students were ready to
take an intervention and FCM could be implemented with young learners as well. Another
challenge mentioned in the preparation stage of the teacher’s diary was the technology
challenge concerns. As stated by the teacher researcher, the students and their parents’ needed
to have technology skills at a certain level and accessing technological tool or computers out
of the school and computer skills for using technological portals were essential in adapting to
the new model and implementation of FCM.

Additionally, the data from the teacher diary in the preparation stage also showed that
rather than finding or preparing a video for children to learn the vocabulary items, the main
point was to organize the in-class lesson with the students. As reported in EDUCAUSE
related to FCM, flipping the class is not only presenting the video, but the activities and
materials to be used in the lesson is far more important for FCM to be successful

(EDUCAUSE, 2012). Similarly, Tucker (2012) also suggests that transferring videos out of
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the class is not the main aspect of achieving success in FCM but the teacher needs to design
the lesson powerfully that suit the students’ needs and expectations.

For the while-flipping part, the data analysis of the teacher diary pointed out that FCM
was mainly perceived positively by the teacher-researcher regarding observing higher
participation, motivation and confidence of the students especially the slow ones, engaged
with learning all class time, and the expansion of the number and variety of activities. These
findings were also supported by the interview data and by other studies in literature (Aydin,
2016; Cavdar, 2018; Fulton, 2012; Turan, 2015).

In the second part of the teacher diary related to the while-flipping process the teacher
researcher noted some negative points such as failing to establish better parental
communication before the implementation, video accessing problems for the students and
parents, the unprepared students in class, struggling with classroom management in game-
based and group activities. From among these points the most mentioned one was the
unprepared students participating in class. As also mentioned in the parents’ interviews,, using
assessment strategies for keeping students studying the video lesson was recommended for
the students’ commitment to watching and studying the flipped video lesson before they came
to the lesson in the classroom. However, as noted in the teacher diary, the most encouraging
factor for having students study the flipped video was the in-class flipped lesson activities.
The results indicated that, on condition that the lessons can be prepared elaborately by the
teacher with games and hands-on activities, it may be a positive reinforcement for students to
get prepared for in-class sessions in order to be able to take part in the activities actively.

As indicated in the post-flipping process of the teacher diary, FCM was positively
perceived by the teacher researcher. She was satisfied by the improvement in the academic
performance of the students as well as their positive attitudes towards language learning. The

top positive aspect of the model as stated by the teacher researcher was the efficient use of the
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in-class time with students. Unlike the traditional teaching pedagogy in which students’ most
efficient time in the classroom is occupied by listening to the presentation of items or writing
down what they have learned, with FCM implementation the teacher could allocate time for
the students for higher-level thinking activities including games and role-plays that the
students enthusiastically took part in.

The second positive aspect of the model as stated in the post-flipping part by the
teacher researcher was that the teacher could easily observe each student and realised their
deficiencies better in FCM classrooms. As Roehl et al. (2013) also suggest, the in-class time
allocated for more one-on-one interaction between teachers and learners. Thus, in flipped
classes the teacher in the study was able to interact with the students during their activity
process and help them individually. As also mentioned in the students’ and parents’
interviews, the students preferred to do the homework tasks in class with the teacher’s
assistance. Similarly, Aydin (2016) also indicates that in the traditional pedagogy, teachers
give homework and expect the child to reinforce what has been learned at home regarding that
students comprehend the lesson and get enough support from their parents for their
homework. However, some students might have problems with doing their homework at
home as a result of inadequate parental help or lack of retention, which results in child’s
developing negative attitudes towards school (Aydin, 2016). However, with FCM the teacher
felt she provided enough support for the students and contributed to the students’ effort for
doing the homework activities.

Another positive aspect of FCM stated in the post-flipping part of the teacher diary
was providing student centred, active learning opportunities and raising awareness of the
students’ towards language learning. This result is of the current study were also congruent
with the findings of the study by Demiralay (2014) in terms of the participant teachers’

experiences and perceptions about FCM as model that provides students with psychologically
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relaxed learning environment, sharing the responsibility of learning with the students making
them responsible and active for their own learning. Also, the teachers of FCM emphasized the
concept of flexible learning environments that the current limits of classrooms were removed
through online learning opportunities (Demiralay, 2014).

As congruent with the result of the current study, Genger, Giirbulak and Adigiizel
(2014) shed light on the teacher’s perceptions on FCM and pointed out the advantages of the
model in terms of teachers such as: providing the opportunity to have guidance for students
and to help them more in classroom practice within one-on-one and small groups activities,
helping reduce problems related to student behaviors in classroom management thanks to
interactive classroom activities with students and enabling the development of communication
between teachers and students. Similarly, Cavdar (2018) also noting down her flipping
experiences in her study expressed the advantage of the model as having the opportunities to
interact with the learners in class, adding that the students’ motivation and willingness to learn
English improved with the opportunities of the flipping implementation enable.

All in all, the perceptions of the teacher-researcher with respect to FCM were mainly
positive and motivating despite some challenges during the process. The results support that
FCM as a technology-integrated model in learning improves student academic performance
and facilitated their learning by providing effective and efficient learning environments for

students.

Conclusions of the Study

This study based on a mixed method research design adopted FCM in teaching
English language lesson of young learners in a public primary school in Turkey and aimed to
examine the effects of FCM on the students’ vocabulary learning performance and retention

of these items. The qualitative data results were supported by semi-structured interviews with
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the students and their parents along with the teacher researcher’s diary related to flipping

experiences and perceptions in ELT classroom.

With the quantitative and qualitative data analyses of this study, the conclusions of the

study are as follows:

e FCM is an effective way of improving vocabulary learning achievements of the
primary school students. Both quantitative and qualitative data supports that FCM
improves students' vocabulary learning performance.

e FCM provides more permanent learning for vocabulary learning of primary
school students. The vocabulary retention level of the students studying with FCM
is higher than the retention level of the students learning with the traditional
learning method.

e FCM provides more learning opportunities for learners. Due to the fact that the
vocabulary teaching which takes most of the time in English lessons occurs out of
the class and in-class time is allocated to student-centred and active learning
activities such as various games, hands-on activities and role-playings, which
increased students’ getting exposure to target language.

e Learning vocabulary items via flipped video as indicated in the study was one of
the most favourable factors of the FCM for the students as they could study a
video lesson at home where they were not distracted and able to concentrate fully
on the video lesson.

e FCM is considered as an educationally effective model by the students. It has
been concluded that the students considered that the model was effective and

beneficial in providing pre-preparation for the lesson.
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FCM provides personalised learning opportunities for the students. The students
expressed that by the opportunities FCM offered; they had the chance of learning
at their own pace and with their own study method.

The present study also reveals that the students used various study techniques for
learning vocabulary items in the video. This shows that various study skills need
to be presented to students and thought to students so as to help them better
develop autonomous in their learning.

With young learners FCM can be implemented with parental support. For the
successful integration of flipping into their teachings, teachers need to establish
strong communication with the parents.

FCM is considered as an efficient learning model by the parents. The parents
suggested that FCM created the feeling of responsibility for students and helped
them develop as autonomous learners, since the new model of learning entailed
students to study and get prepared for the lesson.

FCM was also considered by the parents as a means to educate the students to
gain a new perception for the internet and technology and use technology for
learning and studying.

FCM opens up space for teacher assistance at school; thus, the teacher could set
up better interaction with student and contribute to their development for language
learning.

On the teacher side, FCM is an efficient model for young learners’ vocabulary
learning. Although it may require much work for teachers on condition that
content is well prepared, teacher could diversify their teaching with flipping

implementations.
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e FCM is applicable with primary school students with some certain preparations
such as setting a sound communication between the parents and the students for
training students and parents about the model, deciding the right web site to
present the flipped video and organising the in-class time elaborately based on the

various methods appropriate for the students cognitive/affective level.

To sum up, with the conclusions mentioned throughout this study, FCM seems to have
improved students' vocabulary learning proficiency and had positive impact with regards to
English language learning of young learners. With the conclusions reached in this research,
FCM could be offered to be integrated into English language teaching of primary school

learners as an applicable solution for their language learning.

Implications

Based on the results of this study, the following suggestions are developed:

Pedagogical implications. Before implementing FCM, teachers have to do some
preparation for the successful implementation of this new model. First of all, teachers have
to collect background information about their students and parents in relation to their
availability of access to the computers and the internet as well as their dedication or
willingness for the application of this new education method. Then, a meeting should be
held with the parents to inform the parents and to discuss the obligations for FCM and
positive aspects of the model. As in this study, brochures should be prepared to inform
parents and explaining all the stages of the flipping process in detail and even if possible,
during the meeting with a computer, the steps for how to enter the site and open the video
should be shown. It should be emphasised that parents’ involvement and contribution in this
model are of great importance. Parents are supposed to be an observer of their children

while watching the video lessons at home; they have to support the learners when there is a
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misunderstanding or need for help. Cooperation must be set with parents and they should be
ensured that they have a very important place in the process as stakeholders. Then, it should
be decided which unit will be chosen as the subject for the students and if necessary
materials that would be used during video preparation stage should be obtained in advance.
At this stage, the teacher can also make use of a ready-made video, but it will be more useful
to prepare the video because it is compatible with the content with the students should learn
and especially young students want to see their teachers in the video, which creates a sense
of belonging.

At this point the teacher should pay attention to a number of issues in the preparation
of the video. When preparing the course video for the flipped classrooms, first of all, it is
necessary to make sure that the pictures and visuals are clear and understandable and the
sound quality is high and clear. If the teacher in the video is going to make her own
presentation, she should do it with an encouraging attitude and draw the attention of the
students using non-verbal language. In order to make the video more memorable, some
effects such as highlighting, colouring, markings and music additions can be placed, but this
should not be distracting the students. The video may contain elements of interaction such as
asking questions or having them take notes of important points that make the learner active
so that the student can watch the video with attention. Following this, the teacher should
decide through which internet portal she should present the video to the students. The
teacher could choose one from many alternative free online tools that are suitable for the
needs and interests of the students.

At the next stage, preparations should now be made for the selection of in-class
activities. It should be done in accordance with the interests and needs of the students and
teachers should enter the class with an elaborately prepared lesson plan. The time that will

be reserved for the lecture will be replaced by the activities. The activities can be arranged
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from easy to difficult, from receptive skill activities to productive skill activities, and if the
teacher i1s working with a young group, it will be very productive for students to include
game-based and TPR activities. Within the flexible plan, teachers could have activities that
can be changed or adopted as a just-in-case learning, or the activities may be kept in hand
considering the time to be allocated. Another issue during the flipping process is being
available to the parents in need of asking questions about the flipped video watching process
an evening before the flipped lesson. Students and parents may have trouble with something
and need explanations for it. Additionally, to improve the course and video of flipped
classroom, teachers could get feedback from the parents and students at the end of the
course. As the parents stated during the interview, for the young learners when FCM
becomes continuous, it could be possible that it becomes ordinary and the students may lose
interest and motivation; therefore, it is necessary to revise and update the content to keep the
interest fresh according to the feedback they give about the flipped lessons.

As stated by some students and parents in the study, it was revealed that a need to
ask questions and get feedback occurred while studying the video at home. In order to meet
this need of the students, on condition that all students have the internet connection, their
question could be answered by making question-answer activities on the internet the evening
before the flipped lesson via various platforms and the questions can be eliminated during
the hours of the meeting. Or else, an e-mail address where the students’ questions would be
answered and necessary information could be shared before the class to resolve situations
that the student did not understand could be created.

One of the issues for FCM to be successfully implemented is students’ watching and
studying the flipped video lesson before they come to the flipped lesson in the classroom.
Although the parents recommended that teachers had better use assessment strategies like

giving plus or minus to students for keeping them study the flipped video lesson, for most of
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the students the most encouraging factor for studying the video was the in-class flipped
lesson in the classroom. On condition that it could be prepared elaborately by the teacher
with enjoyable educational games, TPR and hands-on activities, it could be a positive
reinforcement for them to get prepared and study the video lessons in order to be able to take
part in activities actively. Moreover, teachers should bear in mind that FCM is not just using
video lectures outside the classroom, but it is more than that. The use of class time
efficiently is much more important than the videos recorded. For this purpose, active
learning activities and tasks that students can perform in collaboration could be selected for
the students.

As far as FCM experiences of the teacher researcher of this study are concerned,
flipped classroom is a great learning model for young learners to learn efficiently and
enthusiastically. Although it increases the work load of the teacher as preparing the videos
and designing the in-class time activities which demands real commitment, teachers neeed to
feel encouraged to implement flipping in their teachings as the benefits and the students’
eagerness outrange the pitfalls.

Moreover, to alleviate the work load of the teachers, they can create a blog where
different materials, different components of the online learning environments, the activities
in that they use in their classes could be shared; and the teachers preparing videos about
their courses could make them accessible to other teachers so that FCM could be constructed
by teachers in various ways.

All in all, by the opportunities of reviewing content and studying at their own pace
and method, students’ learning could be developed via understanding the video lesson in
their individual learning space. Therefore, it could also be motivating for the teachers to see

especially passive students learning from videos by taking notes and taking part confidently
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in a student-centred learning atmosphere. For this reason, the teacher should not be hesitant
about using technology and flipping their classes with young learners.

In the light of the researcher’s experiences in this study, it can be stated that teachers
could evaluate the applicability of FCM and decide to use this model as a basic teaching
pedagogical approach or to diversify teaching. However, there is not a perfect model that
suits every student in every classroom; therefore, it can be a specifically used alternative
approach like TPR, drama, game-based teaching or computer-based practices. It needs to be

embedded into the common practices of the classroom.

Implication for ministry of national education (MoNE). For the presentation of
FCM to all teachers from all fields and grades as well as the administrators and students in
institutions, MoNE could provide them with detailed information and implementation
techniques by providing presentation, courses and seminars about FCM. In addition, for
popularize the model in our country, in-service trainings need to be provided to teachers to
help them gain competencies for FCM implementations and insert the model in their teaching

activities.

The implementation of FCM also requires educators to be proficient in computer and
technology use. In this respect, it is important for those teachers planning to use this new
model to have the necessary skills. Therefore, in order to make the process more effective,
MOoNE could also provide teachers with the skills they need to carry out for the
implementation of FCM such as introducing FCM to the teachers with in-service trainings,
informing about the usage of various educational portals Edmodo, Edpuzzle or Weebly, and
informing about the short video podcasts programs and screen casting technologies to record

voices or videos for flipping the classrooms.
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With the FATIH project, which has already been prepared by MoNE including the
expansion of smart board, tablet and the internet, should be improved in terms of
technological facilities. It would be beneficial to extend the applicability and to evaluate
FATIH project. The implementation of FCM in MoNE should be expanded by making use of

the technological opportunities provided by the FATIH project.

As well as this, although FCM could be thought as time-consuming for teachers to
create the course content used in FCM, the videos could be recorded and the content for the
courses could be prepared in advance by expert instructors and lesson plans could be
presented to teacher for implementation of in-class lessons in an efficient way. Also, “EBA”,
an online educational network provided by the MoNE could be improved to provide various
resources for teachers who are considering flipping their lessons. As freely accessed by both

teachers and students, EBA could be a valuable resource for FCM implementation.
Suggestions for Further Research

In the literature, researches on FCM with regard to its implementation in foreign
language classrooms with primary school students are scarce. Thus, further researches would
be suggested on FCM in relation to improving reading, listening, speaking and writing skills
or grammar teaching with longitudinal studies with young learners in foreign language
classroom by increasing the sample size and in a period longer than a semester.

Besides, as mentioned at the limitation part of this study, the research group of
students were chosen from among the classes with relatively motivated learners. However, the
implementation of FCM in classes with unmotivated students could be researched to

determine its benefits and challenges
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This study was based on the vocabulary learning achievement of young learners;
however, other variables for cognitive or affective dimensions of learning such as motivation,
attitude or self-directed learning could be investigated in relation with effects of FCM.

In this study, the FCM students’ and parents’ opinions as well as the experiences of
the teacher researcher‘s were included and her diary was analysed. However, considering that
a teacher's views may be limited, by implementing FCM in all the courses with all the
teachers in a model school, its effects could be researched from various perspectives.

As a final remark, this study is aimed to exemplify FCM implementation for English
language teachers of young learners. Hopefully, this study will inspire language teachers to
use FCM implementation for improving students’ language learning skills and motivation.
Chapter Summary

The chapter five included the discussion, conclusion, implications and suggestions
sections. In the discussion part, the findings were revisited and explained with regards to the
relevant literature. In addition, several conclusions were presented based on the findings as
well as the implications for MoNE and for English language teachers who consider
diversifying their teaching with FCM. Finally, suggestions for researchers were indicated for

further studies related to FCM.
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Appendix A Homework Assignment of Control Group of Students

Do,

trousers

I am wearing...

i
i
i
i
) ocoo —{ L_
i
i
i
|

I am wearing...
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Appendix B Achievement Tests
BAGCILAR PRIMARY SCHOOL 2018-2019 ACADEMIC YEAR 4TH GRADERS, 1ST TERM 1ST WRITTEN

EXAM
Name: Surname: Number: Class: 4/

Clean the board / Stand up / Close the book / Close the window /  don’t run in class
Be quite / Turn on the light / Open the door / Don’t eat in the class / Look at the teacher

May [ go to toilet?

May [ drink water?

(Give me eraser.
please.

Of course.

Somrv, not night
now.

Here you are.
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D) Write the countries and nationalities. (Bayragin altina dlkeyi kiginin altina vatandasi yazin)
(12x2=24 p)

Russia
Russian

Japan
Japanese

Germany
German

Spain
Spanish
Italy
Italian

Pakistan
Pakistani

France / French

F) Write the numbers (12x1=12 p)

g@s 76 24 1M

Forty- five
Eighteen
Eleven
Seventy-seven
Ninety-five
Fifty-nine
One-hundred
Ninety-nine
Sixty-one
Eighty -three

Seventy-nine

Play table tennis
Do judo

Drive a car

Dive

Fly a kite

Read book

Ride a bike
Ride a horse
Climb a tree

Do puzzle
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NAME:
SURNAME:

2018-2019 BAGCILAR PRIMARY SCHOOL
4™ GRADES 1ST TERM 2N° ENGLISH EXAM

A) Asagida verilen kelimeleri uygun resimlerin altina yazimiz (12x2p=24p)

Go shopping

Have lunch

Go to bed

Do homework

Go to school

Brush my teeth

Wake up

Have dinner

Wash my face

Have breakfast

Have a shower

Get dressed

B) Asagida verilen kelimeleri uygun resimlerin altina yazimiz (10x2p=20p)

- Playing table tennis

planting trees

flyingakite - goingtocinema - reading comics -

-learning English - drawingpictures - playing with marbles- ridinga bike -watchingcartoons -

= /|

" -
iy e
i Bb ball Cc

o= . - Da -.
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C) Tableyu inceleyip cimlelerdeki besluklari "can” ya da "can't” ile deldurunuz.(Sx3p=15p)

]
% * ‘ﬁ M 1-Bob play the piano
g 2- Osman play the guitar.

CEREN v v X X 3¢ —
= T tar.
H ~ y, y, Z eren play the guitar
OSMAN X x 7 7 4- Tom ride a horse.
Boe v x v X 5- Osman play table tennis.

D) Konusmalari tabloya gére tamamlayiniz. (4X4p=16p)

Students ﬁf
Selin |(1) <) ()

I ’e "
" e® e © 09 o 2

SELIN ALI

. 1. I don't like playing the guitar.
2. I don't like coloring books. R T R S A
K O 3.1 like doing puzzles.
4.1 like listening to music. e S L R B s

E- Answer the questions. (Asagidaki sorulari kendinize gdre cevaplayiniz). (4x2p=8p)

1. A: Do you like flying a kite? BUNEE, . comcommeas s
2. A: Do you like riding a bike? P R
8. A: Do you like playing with dolls? BY s i e
4. A: Do you like colouring books? | -

F- Resimleri inceleyerek dogru segenedi isaretleyiniz (4x2p=8p)

. . e

A) It can run A) It can fly A) It can sing A) He can cook
B)Y It can swim B) It can't fly | B) It can run B) He can dive
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Appendix C Permission Provided by National Education Administration in Istanbul

T.C;
{STANBUL VALILIGI
i1 Milli Egitim Mudtirliga

Sayr  : 5909041 1-20-E.8585317 30/04/2019
Konu : Anket ve Arastirma izin Talebi.

VALILIK MAKAMINA

ilgi: a) Canakkale Onsckiz Mart Univ. 04.03.2019 tarihli ve 1900035364 sayih yazisi.
b) MEB. Yen. ve Eg. Tk. Gn. Md. 22.08.2017 tarih ve 12607291/ 2017/25 No'lu Gen.
¢) Milli Egitim Miidurlagi Aragtirma ve Anket Komisyonunun 29.04.2019 tarihli
tutanagi.

Canakkale Onsekiz Mart Universitesi Egitim Bilimleri Enstitiisii yiiksek lisans
ogrencisi Pmar SIK'n "Ters Yiiz Simf Modelinin Cocuklarin Kelime Ogrenmeleri
Uzerine Etkisi” konulu tezi kapsaminda, ilimiz Bagcilarda bulunan Bagcilar ilkokulunda
Sgrenim goren 4. siif ogrencilerine; veli-dgrenci gorigme formu, anket ve test sorulan formu
uygulama istemi hakkindaki ilgi (a) yaz ve ckleri Miidirliigiimiizee incelenmistir.

Aragtirmacinin s6z konusu talebi; bilimsel amag disinda kullanilmamast, uygulama
sirasinda bir drnegi midiirligiimiizde muhafaza edilen miihiirlii ve imzah veri toplama
araglarimin  Kurumlarimiza aragtirmaci tarafindan ulagtinlarak uygulamimasi,
katihmeilarin  goniillilliik esasma  gore secilmesi, aragtirma sonu¢ raporunun
miidiirliigiimiizden izin ahnmadan kamuoyuyla paylagiimamasi kosuluyla, okul
idarelerinin denctim, gozetim ve sorumlulugunda, egitim-6fretimi  aksatmayacak
sekilde ilgi (b) Bakanhk emri esaslar1 dihilinde uygulanmasi, sonugtan Miidiirligimiize
rapor halinde (CD formatinda) Dbilgi verilmesi kaydiyla Midirligimiizee uygun
goriilmektedir.

Makamlanmzca da uygun goriilmesi halinde olurlanimza arz ederim.

Levent YAZICI
11 Milli Egitim Mudiiri

Ek:
1- Genelge.
2- Komisyon Tutanad.
OLUR
30/04/2019

Ahmet Hamdi USTA
Vali a.
Vali Yardimcisi

Milli Egitin Miid0rligd Binbirdirek M. lmran Oktem Cad. A BALTA VHKI
No:1 Eski Adliye Binass Sultanahmet Fatitvistanbul Tel: (0 212) 458 04 00-239
E-Posta: sgb3d(@meb.gov.tr ’

S il ko s T ey, b vrorga e o ke, B46€-5680-3D74-83DC-T050 ko syt el
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Appendix D Parents’ Consent Letter

CONSENT LETTER
Date: ... /... /2019
Subject: Consent for participation of students in Flipped Classroom experimental study.
Dear Sir or Madam,

My name is Pmar SIK, I am the English teacher in Bagcilar Primary School and a master
degree student at Canakkale Onsekiz Mart university. I am conducting a research on Flipped
Classroom Model which is a current teaching approach in Turkey. The School Principle and
the Ministry of Education have given the necessary permission for this study and with this
letter I would like to have your consent to have your son/ daughter participate in the Flipped

classroom model experimental study.

Aim of the research & What is Flipped Classroom? : Flipped class is reversing the traditional
system and inverting the normal lesson into flipped one. As we all know, in the traditional
system courses are taught in school, homework is given at the end of the lesson. However, in
the Flipped Classroom model, the lessons are made into videos and shared with students on
the internet. Students follow these videos through their computer, tablet or smart phone; spend
their time at school with active learning activities. The students have the opportunity to watch
the course videos at the appropriate time and at their own pace. Another advantage is that it is
a good way to ask questions in the classroom, attend classes, or have a good way for students

who miss the lesson at school.

For this study the students will watch a video and learn the related vocabulary items at home
and come to the class to participate in class activities. At the end of the study they will receive
a questionnaire about their perception and will take part in a semi-structured interview about

their experiences related to this new method.

If you consent your son/ daughter to take part in this study, please fill in this letter and send it

to me.
Best regards
Pinar SIK, English Teacher
I give consent for my son/ daughter to take part in the study.

Name & Surname Signature
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VELI iZIN MEKTUBU
Tarih: ... /... /2019
Konu: Ters yiiz sinif modeli deneysel ¢calismasina 6grencilerin katilimi i¢in izin.
Saym Veli,

Adim Pmnar SIK, Bagcilar Ilkdgretim Okulu Ingilizce 6gretmeni ve Canakkale 18 Mart
Universitesi'nde yiiksek lisans dgrencisiyim. Tiirkiye'de giincel bir egitim yaklagimi olan Ters
Yiz Smif Modeli hakkinda bir arastirma yapiyorum. Okul Midir ve Milli Egitim
Bakanligi’ndan bu calisma i¢in gerekli izinleri almig bulunmaktayim ve bu mektup ile
oglunuz / kizinizin Ters Yiiz Sinif modeli deneysel ¢alismasina katilmasina riza géstermenizi

rica etmek amaciyla yaziyorum.

Arastirmanin Amact & Ters Yiiz Sinif Nedir?: Ters Yiiz Sinif modeli, geleneksel sistemi ters
yiiz edilip cevrilmesi demektir. Geleneksel sistemde dersler okulda 6gretilir, ders sonunda
odev verilir; Ters Yiliz Simif modelinde ise, dersler video haline getirilmekte ve internet
ortaminda 6grencilerle paylasilmaktadir. Ogrenciler bu videolar: bilgisayarlari, tabletleri veya
akilli telefonlar1 ile izlemekte ve Ogrenmektedir; boylece okulda gecirdigi zamani aktif
ogrenme etkinlikleriyle gegirebilmektedirler. Ogrenciler ders videolarin1 uygun bir zamanda
ve kendi hizinda izleyebilecekler. Ayrica, bu yontem onlara sinifta soru sorabilme, derslere
etkin katilma veya oOgrencilerin okuldaki dersi kagirmamalari agisinda da faydali bir

yontemdir.

Bu caligma i¢in Ogrenciler evde bir video izleyecek ve ilgili kelime 6gelerini 6grenecek ve
smif etkinliklerine katilmak i¢in smifa geleceklerdir. Calismanin sonunda, algilar1 hakkinda
bir anket alacaklar ve bu yeni yontemle ilgili deneyimleri hakkinda yar1 yapilandirilmis bir

goriismeye katilacaklardir.

Oglunuzun / kizinizin bu ¢alismaya katilmasina izin verirseniz, litfen bu mektubu doldurun

ve bana gonderin.
Saygilarimla
Pmar SIK, ingilizce Ogretmeni
Oglumun / kizimin Calismaya katilmasina izin veriyorum.

Isim- Soy isim Imza
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Appendix E Measurement 1, Measurement 2 and Delayed Test Worksheets

Write the clothes under the pictures

10

12

belt
trousers
socks
tie
coat
trainers
slippers
gloves
shirt
waistcoat
Jumper

umbrella
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Write the numbers of the clothes under the pictures

1. shirt

2. coat

3. slippers

4. waistcoat

5. belt

6. trousers

7. jumper

8. umbrella

9, tie

10. gloves

11. trainers

12. socks
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Delayed-test

Write the clothes under the pictures

belt

trousers

socks

tie

coat

trainers

slippers

gloves

shirt

waistcoat

Jumper

umbrella
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Appendix F Interview Questions with Experimental Group of Students

Ters Yiiz Simf Modeli Ogrenci Gériisme Formu
Smif Dis1 Siirece iliskin Goriisler

Genel Algilar:

Sizlerle Ters Yiiz Smif Modeli isimli bir uygulama yaptik. Evde ders videosunu
seyrettin ve sinifta da etkinlikleri yaptik. Simdi ¢alismanin en basimi evdeki video dersini

diisiinerek cevaplamani rica ediyorum.
1. Bu evde izledigin kiyafetler ile ilgili video ders hakkinda genel olarak ne diisiinliyorsun?

a. Olumlu/ giizel buldugun yonleri oldu mu? Evet, ise en ¢ok hangi 6zelliklerini

begendiniz?

b. Zor/karmasik veya olumsuz buldugun yonleri oldu mu? Evet, ise en ¢cok hangi

ozelliklerini begenmedin?

Teknik Siirec:

2. Evde bilgisayar1 agmak/ kapatmak, ders videosunu agmak, siteye erismek hususunda

problem / zorluk yasadin m1? Yasadiysan ne yaptin? Nasil ¢6zdiin?

Evde izleme Siireci:

3. Ders videosunu evde nasil yaptin? Dersi nasil ¢alistin?

a. Videoyu izlerken ne yaptiniz?
b. Kelimeleri 6grenmek i¢in ne yaptin? Nasil bir yontem kullandin?
c. Anlamadigin bir sey oldugunda baska kaynak kullandin m1?

d. Evdekilerden yardim istedin mi? Evet ise. Ne siklikta ve ne icin istedin? Ne kadar

yardim ettiler?
4. Video ders anlasilir miydi? (Zor oldu mu? Kolay miydi?)
a. Evet ise. Nasil anlasilirdi? Anlasilir olan neydi?

b. Hayir ise. Hangi kisimlar1 anlasilmadi? Neden?
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5. Video i¢in neler diisliniiyorsun?

a. Kayit temiz miydi? Goriintii ses kalitesi 1y1 miydi? Resimleri acik miydi? Yazilar

goriiniir milydii? Uzun muydu? Sikict miydi1? Egleneli miydi? Miizik nasildi?
b. Video beni/bagka bir 6gretmen olsaydi olur muydu? Ne hissederdin?

Siirec Degerlendirme:

6. Video ders ile Ingilizce kelimeleri evde 6grenmek nasildi?
a. Olumlu/ giizel buldugunuz yonleri oldu mu? Evet, ne acidan olumlu?
b. Zor/karmasik ve ya olumsuz buldugunuz yonleri oldu mu? Evet, ne agidan olumsuz?
Smif I¢ci Uygulama ile Ilgili Goriisler

Ders ici Siirece iliskin Algilar:

Simdi ders i¢i etkinlikleri diisiinmeni istiyorum.

1. Ders videosunu ile dersi 6grendik, sinifa geldigimizde ogretmenimiz ile dogrudan

etkinlikler ile derse basladik, bu yontemle ile ilgili ne diistiniiyorsun?

a. Olumlu/ giizel buldugunuz yonleri oldu mu? Evet, ise en ¢ok hangi 6zelliklerini

begendin?

b. Zor/karmasik ve ya olumsuz buldugunuz yonleri oldu mu? Evet, ise en ¢ok hangi

Ozelilerini begenmedin?

Sinif Etkinlikleri:

2. Ters yiiz sinif modelinde sinif i¢inde yaptigimiz etkinliklere iliskin diisiincelerin nelerdir?

(fayda, kolaylik, zorluk, istekli olma)

3. Etkinlikler sirasinda yasadigin problemler oldu mu? (ge¢ kalma, anlayamama, takip

edememe)

Genel Degerlendirme:

4. Geleneksel yontemde okulda dersimizi, evde de Odev olarak etkiliklerimizi yapiyoruz.

Fakat ters yliz smif uygulamasinda evde dersi O6grendik, smnifta etkinlikleri Ogretmen
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rehberliginde yaptik. Sence etkinlikleri sinifta dersi evde yapmak mi daha verimli, eski

yontem mi daha verimli? Neden?

5. Ters yiiz dersimizin sonunda tekrar eve dde verilmedi. Bu durumda ne diisliniyorsun?

Verilmeli miydi? Neden?

6. Ingilizce derslerinizde bu modelin kullanilmasina hakkinda ne diisiiniiyorsun?
a. Olumlu/ giizel buldugunuz yonleri oldu mu?
b. Zor/karmasik ve ya olumsuz buldugunuz yonleri oldu mu?
c. Bu yontemi kullanmaya devam edelim mi? Neden?

7. Bagka dersleri de bu sekilde 6grenmek nasil olurdu ne dersin? Diger derslerde de (din

kiiltiirti, matematik...) Siif 6gretmeniniz de bu yontemi kullanmasini ister misin? Neden?

8. Ters yiiz sinif yontemi hakkinda baska sdylemek istediklerin ve bir daha ki sefer i¢in

Onerilerin var m1?
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Flipped Class Model Student Interview Form

Opinions Related to Out-of-class Process

General Perception: We implemented an application called Flipped Class Model. You
watched the video at home and we did the activities in the classroom. First of all, thinking

about the video lesson at home, would you answer the following questions?
1. What do you think about the clothes video course you watch in your house?
a. Have you found any positive / nice aspects? If yes, what did you like most?

b. Have you found any difficult / complicated or negative aspects? If yes, what did you

dislike the most?

Technical process:

2. Did you have any problems / difficulties to open / close the course video on the computer,

access the site? If yes, what did you do? How did you solve it?

Studving Process at Home:

3. How did you study the course video at home?
a. What did you do while watching the video?
b. What did you do to learn words? What kind of method did you use?
c. Have you used any other resources when you don't understand?

d. Did you ask for help from your family at home? How often and for what did you ask
help? How much did they help?

4. Was the video lesson comprehensible? (Was it difficult? Was it easy?)
a. If yes. How was it understood? What was understandable?
b. If not. Which parts are not understood? Why is that?

5. What do you think about the video?

a. Was the record clean? Was the image sound quality good? Were the pictures clear?

Were writings visible? Was it too long? Was it boring? Was it fun? How was the music?
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b. Would the video have been presented by another teacher? How would you feel?

Process Evaluation:

6. How would you evaluate learning English words at home via video lesson?
a. Have you found any positive / nice aspects? Yes, in what respect is positive?
b. Was it difficult / complicated and or negative? Yes, what is the negative?
Opinions about In-class Process

Perceptions about Flipped Course: Considering about the in-class activities, please answer

the following question.

1. We learned the lesson via video at home. When we came to the class, we directly started

the lesson activities with our teacher, what do you think about this method?
a. Have you found any positive / nice aspects? If yes, what did you like most?

b. Have you found any difficult / complicated or negative aspects? If yes, what did you

dislike the most?

Classroom Activities:

2. What are your thoughts about the activities we did in the classroom in flipped class model?

(Benefits, convenience, difficulty, willingness)

3. Have you had any problems during your activities? (Being late, inability to comprehend,

inability to follow)?

General Evaluation:

4. In the traditional method, we learn the lesson in the course and do the activities at home as
homework. However, with flipped model we learned the lesson at home and did the activities
in the classroom with the guidance of teacher. In your opinion which model is more efficient?

Why?

5. At the end of our flipped class lesson we didn't give homework. What do you think? Should
it be given? Why?
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6. What do you think about using this model in your English lessons?
a. Have you found any positive / nice aspects?
b. Was it difficult / complicated and or negative?
c. Would you prefer if we continue to use this method? Why?

7. Would you prefer to learn other lessons this way? In other courses, (religious culture, math

...) would you prefer your class teacher to use this method? Why is that?

8. Do you have any further suggestions about flipped learning and suggestions for the next

one?
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Appendix G Interview Questions with Parents English and Turkish Versions

Ters Yiiz Simif Modeli Veli Goriisme Formu

Genel Algilar:

1. Ters Yuz Sinif modelini nasil buldunuz?

a. Sizce geleneksel egitime gore avantajlar1 var midir? Neler?

b. Dezavantajlar1 var midir? Neler?

Evde kelime 08renme siireci:

2. Cocugunuzun evde kelime dersi izleyip, kelimeleri 6grendigi siirece siz dahil oldunuz mu?

Evet ise.

a. Hangi durumlarda ve nasil?

b. Cocugunuz eve geldi 6gretmen videoyu yiiklemis dedi. Ne zaman ¢alismak istedi ve
ya siz mi belirlediniz ¢alisma zamanini?

c. Hangi teknolojik ortamda izledi? Siteyi kim agt1 ve kapatt1?

d.Siz calisma esnasinda nerede bulundunuz? Cocugun yaninda birisi var miydi?

e. Herhangi bir calisma tavsiyesinde bulundunuz mu?

3. Cocugunuz evde ders videosunun izlerken sizden size soru sordu mu? Yardim talep etti mi?

Evet ise

a. Hangi konularda? Ne siklikta?

b. Calisirken anlamadig1 seyler oldu mu?

c. Calisma sirasinda is birligi ve ya sonrasinda pekistirmek i¢in ¢alisma destegi talep

etti mi?

4. Evde ders videosunu izlerken kelimeleri calisirken ¢ocugunuz ilgisi, dikkati, meraki,

konusunda gbzleminiz nedir?

5. Evde ders videosunu izlerken / kelimeleri calisirken 6grencinin olumsuz bir durumu ile

karsilastiniz m1? Basarisiz olma korkusu ve ya stres yasadi mi1?

a. Ilgisiz, stkilmus, isteksiz miydi? Anlasilmayan bir nokta oldu mu?
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6. Cocugunuz ile birlikte evde ders videosunun agarken ve izlerken karsilastiginiz problemler
oldu mu? Varsa nelerdir?

a. Videoyu agmak, izlemek ve web sitesine erisim hususunda problem yasadiniz mi1?

Yonteme iliskin Genel Goriisler ve Degerlendirme:

7. Ters yiiz smif yaklasimini etkili ve faydali bir 6grenme ydntemi olarak diislinliyor
musunuz? A¢iklayiniz

a. Sizce bu yeni yontem ¢ocugunuzun basarilarini etkilemis midir? Aciklayiniz
b. Sizce bu yontem cocugunuzun derse karsi ilgisini ve tutumunu etkilemis midir?
c. Sizce modelin karmagik yonleri var mi1?

8. Ters-yiiz Sinif Modeli cocugunuzun okulda ki 6grenme deneyimini nasil etkilemistir?

a. Ters Yiiz sinif yontemi dersi sonunda eve geldiginde, size olumlu olumsuz herhangi

bir duygu ve diisiincesini paylastt mi1?

9. Cocugunuzun ile Ingilizce dersinde bu modelin kullanilmasina devam edilmesini tercih

eder miydiniz? Neden?

10. Baska Ogretmenlerin de derslerinizde bu modeli uygulamasini tercih eder miydiniz?

Neden?

11. Son olarak eklemek istediginiz diigiinceleriniz var mi1?
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Flipped Class Model Parent Interview Form
Questions Regarding Flipped Class Model Process

General Perceptions:

1. How did you find the Reverse Face Class model?
a. Do you think they have advantages over traditional education? Why?

b. Are there disadvantages? Why?

The Vocabulary Learning Process at Home:

2. Have you been involved during your child watching the video and vocabulary learning
process at home?
a. If yes, in which situations and how?
b. When he/she informed you that the teacher had installed the video, when he/she
wanted to work and who determined the working time?
c. What technological environment did he/she use? Who opened and closed the site?
d. Where have you been during her/his watching process? Was there someone with the
kid?

e. Have you recommended any suggestion for them to study?

3. Did your child ask you for help during / while or after watching the course video and
studying words at home? Did he ask you any questions?

a. If yes, on what and how often?

b. was there any point he/she didn't understand?

c. Did she/he ask for cooperation or work support to consolidate? If yes when?

4. Have you encountered any positive situation that your child displayed while studying the
lesson video at home?

a. Was he/she willing, curious, concerned, and excited?

5. Have you encountered any negative situation of the student while studying the video lesson
at home? Have you experienced fear or fear of failure?

a. Irrelevant, bored, reluctant? Is there something unclear?
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6. Have you had problems with opening and watching a course video at home with your
child? If so, what are you?

a. Did you have problems opening the video, watching and accessing the website?

General Views and Evaluation of the Method:

7. Do you think that flipped class approach is an effective and useful learning method? Please
explain
a. Do you think this new method has affected your child's English language learning
achievements? Please explain
b. Do you think this method has influenced your child's interest in and attitudes
towards class?

c. Do you think the model has complicated aspects?

8. How did the Flipped Class Model influence your child's learning experience at school?
a. Did you share any positive and negative feelings and thoughts at the end of the
course?

9. Would you prefer to continue to use this model in English with your child? Why is that?

10. Would you prefer other teachers to implement this model in your classes? Why is that?

11. Do you have any ideas you want to add last?
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Appendix H A Sample Excerpts of the Teacher Diary
03.07.2019 Friday

(4™ week of the study)

Considering the fact that students are too excited to see me on the internet and they
would look at the site before the experiment time, I had uploaded the video to Weebly web
site Yesterday night. I was very happy that students found the video and even made comments
under the video that they did watched it for many times. Today was our experimental study
day with 4H class. First of all, I was not expecting such as interest from both parents and
students. They expressed that they were very pleased with watching the video and they were
felt very excited like in the classroom. Also, they were very eager to show me the notes they
took while studying the video. During the lesson, we could start doing our activities as soon
as the lesson begun as they had learned the vocabulary items at home. I was very pleased to
their motivation and eagerness to take part in the lesson to show off them. When Biisra raised
her hand and she wanted to do an exercise, I was sure that flipping really works for students
with low abilities. Student who were normally hesitate to speak in front of the class were very
active, especially Ali made me feel surprised as he was normally too timid speak during the
class. Before I came to class, I had to consider how I would fill the lesson time as I would
have more time remaining form the vocabulary presentation part. I prepared many exercises
and to do it for every class, I had to spare much time before coming to class as a teacher. I had
to create a video for each week; thus, every lesson would be a burden for teachers. However,
when I saw that the students were so motivated and excited to come to English class and most
of them were very active during the course, then I thought it really worth it. In addition, I
realised that in a traditional class, homework checking and homework explaining takes really

much time, we have a very limited class time and I found the solution for it©
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Appendix I Flipped Classroom Web Site

www.pinarschool.weebly.com

&« - C | pinarschoolweebly.com % & e :

PINAR'S ENGLISH
CLASSROOM

HOME MY CLASSROOM DAHA FAZLASI...

Jfe11o0...
WELCOME TO MY §

1 10VE ENGLISH

Site home page screenshot

T O My CLASSR00M < s x YIS

%

“ C L O prrasssnoot weebhcom my 4

PINAR'S ENGLISH
CLASSROOM

Dasa saiast

Flipped video page screenshot
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Asagidaki ingilizce kelimelerin Turkge anlamlarin

dress :
coat :
shoes :
hat :
skirt :

trousers :

e jumper :

scarf :
tie :
gloves :
trainers :

socks :

waistcoat:

slippers:
trainers:
belt:

karsilarina yaziniz.
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Appendix K Flipped Classroom Presentation Brochure for Parents

r’(% Tarihler )

- Ters Yiiz Ingilizce dersimis

3 Mayis Cuma

tarihinde olacaktir.

- ﬂﬁrencininE Mayis = — " —— E
Tar iz =inif véanteminin br =] i . e |

Pergembe tarihinde “avan 3

videoyu izlemesi ve
Ogrencilere zamandan ve

kelimeleriogrenerek derse mekindan bagimsiz 8grenir
(I . . Ogrenci bireysel luzlarma :
elmesi gerekmektedir. -
s 9 2 ~ uygun bir gekilde 6grenir F |_ I P P E D
Ogrenci pekigtirici
Kﬂ t@ﬁj 1111121 cin etkinlikler ile kahe grenme
2 erceklegtirir.
: i Ogrenci igbirlikli calhisma
teseRRiirederim. imkam bulur

Ters Yiiz Swnf egit firzsatiar saglayan bir
Prnar SIK yontemdir.

Ters-Yuz Sinif



- P -

RS YUZ SINIF MOD
PPED CLASSROOM

.
4]

m
m

Iz

[

A

m

Geleneksel siniflarda, sinif
ortaminin kalabalik olmasi ve
dgrenme etkiniikierini
gergeklestirmek igin yetersiz
olan ders siirelert Ingilizce
dersinin temel sinirlithigidir.

Ogrencilerin ihtiyaglarina
cevap verebilmek ve bu
sinirhitklary asabiimek igin “ters
yUz sinif modeli” dnemli bir
yontem olarak gorulmektedir.

"TersYiuz Sinif Modeli” ile
dgrenciler ders iginde
dgrenmesi gereken bilgiyi,
sinif disinda bir egitim videosu
aractligt ile kendisi
dgrenmektedir. Derse
hazirlikit gelen Ggrenci sinif igi
etkinlikler ile dersin
pekistiriimesine ve uyguiama
yapmaya daha fazla zaman
bulabilecek ve kalict 6grenme
gercgeklestirebilecektir,

Cdrencimiz Ingilizce dersine gelmeden dénce
kiyafetler konusuna ait kelimelen agagidaki intemet
sitesine girip videoyu izleyerek dgrenmesi
gerekmektedir.

" www.pinarschool.weebly.com

m

L T'NIN YARDIM Et

WWW.pi narschool.weebly.com

sitesine giriyoruz.
Ekranin yukarisinda
MY CLASSROOM

yazisi izerine tikliyoruz ve
videonun sayfasina geliyoruz.
Sayfadaki videoyu agip gocuklarimiz:
bas basa birakyoruz

¢ (ocukdersvideosunu iziedigi
suregte baska bir siteye ve ya
sayfaya kaymadan sadece video ile
tlgilendigine emin olun ve dgrenciyi
gozlemleyin.

e (ocuklardersvideosunu
izlerken bol bol sesli tekrar
edecek kelimeleri dgrenmeye
odaklanacaktir.

GCocuklar videoyu istedikieri kadar
izleyebilirler, ezberlemek igin
istediklert yantemi kullanabilirier,
dgrendiklerine emin olana kadar
video ile zaman gegirebilirier.

Sizden yardim istediklerinde
yardim edebilirsiniz.
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Appendix L Flipped Classroom Lesson Plan with the Experimental and Control
Group

LESSON PLAN FOR EXPERIMENTAL GROUP

Level: Elementary
Topic: Clothes
Skills: reading, listening, speaking, writing
Aims: 1) Recalling the previously studied vocabulary items about clothes

2) Using present time simple sentence structure in the affirmative form

3) Using “I’m wearing” structures in the affirmative form

4) Developing positive attitudes toward language learning

5) Working collaboratively with their classmates on the tasks
Outcomes: Students will

1) Differentiate the meanings of clothes vocabulary

2) Produce the right sounds and stress patterns to pronounce the vocabulary items.

3) Differentiate between the meanings of clothes vocabulary and colour terms via
listening.

4) Choose the right place for the right clothes by listening to a text

5) Read the dialogues and colour vocabulary items

6) Write about the clothes and complete the speech bobbles

7) Talk about the clothes using clothes vocabulary and terms.

8) Work in pairs and groups in harmony

9) Evaluate the lesson at the end
Materials: flash cards, working sheets, domino cards, ppt, guess who cards, song, salt cellar
Duration: 40’ + 40’ minutes
Teaching procedures:
1* Lesson:

> Students receive measurement 1 test.
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» Stick pictures of clothes on the board and stick the names at the other part of the
board and ask students to come to the board and put the right name of the clothes
under the pictures

» Distribute BINGO game working sheets. Have students chooses six of the clothing
items. From the small pictures of clothes, choose 6 of them. The students who had
chosen the same 6 clothes with the teacher, wins the game.

» Distribute twelve small clothes pictures to students; give the picture of a suitcase
and wardrobe. Students will listen to the text of a man who is preparing a holiday
suitcase. Students will put the clothes that the man says “I am wearing...” in the
suitcase. The clothes that the man says “I am not wearing” will go in the wardrobe.
Using the expression “I am wearing...” and takes their attention to this expression.

» Make students groups of four, distribute the domino cards and ask them to make
the domino in the right order as soon as possible choose the winner group.

» Set up the “laundry game” for students on the computer. Students will come to the
board and choose the right clothes that go to laundry as a vocabulary revision

activity at the end of the lesson 1.

2" Lesson:

» Prepare the clothes and the boy picture on the board. Show the clothes from the box
and ask students the name and the colour of the clothes. Explain the term “I am
wearing...” to students and have students make sentences from the boys and girls
pictures on the board. Students come to the board stick the clothes on the boys or
girls picture and make the right sentences.

» Ask one students to come to the board and tell him/her to give examples for the “I
am wearing” expression about his/her own clothes. And do the same with another
student elicit answers.

» Distribute the reading worksheet to students with blank boys and girls pictures and
with colourless clothes. Ask students to read each text about the kids’ clothes and
colour pictures for the right colour of the right clothes

» Distribute the working sheets with pictures of a woman and man with colourful
clothing items on them. Have students write sentences on the blank speech bobbles
using the expression “I am wearing...” and takes their attention to the accuracy for

the spelling of clothes items and colours.
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» Have students work in pair. The student A receives a picture of a girl and student B
receives the same picture without any colour. Students A will make sentences “I
am wearing” and explain the colour of the girl to his/her partner and students B will
listen and give the right colour to the right pictures. At the end they will check and
evaluate whether they were correctly completed the activity.

> Distribute the clothes salt cellars to students. Have them work in pair and student A
will say a number, students B will use the salt cellar and choose the clothes and
make a sentences with “I wearing...” expressing and they do it one by one until all
the clothes are done.

> At the end students receive the measurement 2 test.
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FLIPPED LESSON PLAN WITH THE CONTROL GROUP OF STUDENTS

Level: Elementary
Topic: Clothes
Skills: reading, listening, speaking, writing
Aims: 1) Recalling the previously studied vocabulary items about clothes
2) Using present time simple sentence structure in the affirmative form
3) Using “I’m wearing” structures in the affirmative form
4) Developing positive attitudes toward language learning
5) Working collaboratively with their classmates on the tasks

Outcomes: Students will

1) Differentiate the meanings of clothes vocabulary

2) Produce the right sounds and stress patterns to pronounce the vocabulary items.

3) Differentiate between the meanings of clothes vocabulary and colour terms via listening.
4) Choose the right place for the right clothes by listening to a text

5) Read the dialogues and colour vocabulary items

6) Write about the clothes and complete the speech bobbles

7) Evaluate the lesson at the end
Materials: flash cards, working sheets, domino cards, ppt, guess who cards, song, salt cellar
Duration: 40’ + 40’ minutes
Teaching procedures:
1* Lesson:
» Check the students previous week homework.

» Make the presentation of the clothes vocabulary items to students. Have students

come to the board and check their accuracy for pronunciation.

» Distribute BINGO game working sheets. Have students chooses six of the clothing
items. From the small pictures of clothes, choose 6 of them. The students who had

chosen the same 6 clothes with the teacher, wins the game.
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Distribute twelve small clothes pictures to students; give the picture of a suitcase
and wardrobe. Students will listen to the text of a man who is preparing a holiday
suitcase. Students will put the clothes that the man says “I am wearing...” in the
suitcase. The clothes that the man says “I am not wearing” will go in the wardrobe.

Using the expression “l am wearing...” and takes their attention to this expression.

2" I esson:

>

Prepare the clothes and the boy picture on the board. Show the clothes from the box
and ask students the name and the colour of the clothes. Explain the term “I am
wearing...” to students and have students make sentences from the boys and girls
pictures on the board. Students come to the board stick the clothes on the boys or
girls picture and make the right sentences.

Ask one students to come to the board and tell him/her to give examples for the “I
am wearing” expression about his/her own clothes. And do the same with another
student elicit answers.

Distribute the reading skill worksheets to students with blank boys and girls
pictures and with colourless clothes. Ask students to read each text about the kids’
clothes and colour pictures for the right colour of the right clothes.

Distribute the writing skill working sheets with pictures of a woman and man with
colourful clothing items on them. Have students write sentences on the blank
speech bobbles using the expression “I am wearing...” and takes their attention to
the accuracy for the spelling of clothes items and colours.

Explain the next week home work to students.

At the end students receive the measurement 2 test.



