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ABSTRACT

GUNES, Muge. A study of teachers’ attitudes toward computer technology and
their use of technology at the preparatory school of Ufuk University, Master’s
Thesis, Ankara, 2015.

This study examined the attitudes of English language Instructors at Ufuk
University Preparatory School toward computer technology and their levels of
using technology. Moreover, the factors that affect the use of computers in

language teaching practice were also investigated.

17 preparatory school instructors working at the school participated in the study.
The data collected through questionnaires distributed to 17 teachers. In order to
get in depth results, semi-structured interview were used. All 17 teachers were

interviewed.

The findings of the study indicated teachers have positive attitudes toward using
computer technology in their teaching experience. The findings of the interview
were consistent with the questionnaire data by indicating that teachers use
computers for both their personal and educational purposes. Additionally, the
results revealed that external and physical factors affect teachers’ use of

computers.
Key words

Attitudes toward technology, computer technology, computer-assisted language
learning.
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OZET

GUNES, Muge. Ufuk Universitesi hazirlik okulundaki &gretmenlerin bilgisayar
teknolojileri ve teknoloji kullanimlarina olan yaklasimlari, YUksek Lisans Tezi,
Ankara, 2015.

Bu g¢alisma, Ufuk Universitesi Hazirlik Okulundaki 6gretmenlerin bilgisayar
teknolojisine olan tutumlarini ve onlarin teknolojiyi kullanma derecelerini
amaclamistir. Ayrica, dil 6gretimi uygulamasinda bilgisayar kullanimini etkileyen

faktorler incelenmisgtir.

Bu calismaya 17 hazirlik okulu hocasi katilmistir. Veriler 17 6gretmene dagitilan
anketler ile toplanmistir. Daha ayrintili veri toplamak igin, yari yapilandiriimis

roportaj kullaniimistir. Batin 6gretmenler ile gérusulmustar.

Sonuglar, dgretmenlerin egitim yasantilarinda bilgisayar teknolojisini kullanmaya
karsi olumlu tutumlari olduklarini belirtmistir. Roportajlar da o6gretmenlerin
bilgisayari hem kisisel hem de egitimsel amaglar icin kullandiklarini dogrulayarak
anket verileriyle tutarli sonuglar géstermistir. Bunun yani sira, sonuglar, dis ve fiziki

faktorlerin 6gretmenlerin bilgisayar kullanimini etkiledigini ortaya koymustur.
Anahtar Sozcukler

Teknoloji tutumlari, bilgisayar teknolojisi, bilgisayar-destekli dil 6grenimi.
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CHAPTER |

INTRODUCTION

1.0 PRESENTATION

With the aid of modern and new advances in computer and technology, traditional
approaches have lost their popularity in language teaching and learning. The
computer-based technology provides new approaches and strategies in language
teaching. As attitudes combine a very important figure in teaching styles and
strategies, this study examines the attitudes of teachers towards computer use in
language teaching. This chapter introduces the background to the study and the
importance of technology in education. Then the main purpose and scope of
research are presented. Lastly, the context of this study and its significance are
explained.

1.1 BACKGROUND OF THE STUDY

It is widely known that technology has been a part of everything that people are
engaged in. Our world has been computerized so much that the effect of
technology can be seen in business, industry and science. Unexampled growth of
technology has also affected education which is one of the aspects of life. Students
who are born in the Internet age are affected by this change. This change
encourages teachers to combine advanced technology with their teaching
environment to improve students’ learning and their needs. (Zhao, 2007)

Along with its effect in education, the use of computers is also accepted as a trend

in language teaching. Because of the fact that everyday language is linked to the



technology, language learning by technology has been vastly important implication
of life. (Chappelle, 2001; Brosnan, 1995)

Adopting computers into teaching a language requires some important efforts.
“Communicative competence refers to the interactive process in which meanings
are produced dynamically between information technology and the world in which
we live.” (Rassool, 1999 as cited in Chappelle, 2001: 2). Therefore, anyone who is
occupied with language teaching or learning has to understand the tasks about
technology.

In recent years, computer-assisted language learning (CALL) has been one of the
important aspects in language education. The roots of CALL are short enough to
be viewed. For language teaching, computers were first used in 1950s however; it
was 1960s that computer-based instructions were developed and used only in
higher educational settings. Thanks to the improvement of technology, more
practically designed computers have taken place in various types of education.
Learning a language by computer technology is a brand new branch of applied
linguistics and is developing its directions. (Chappelle, 2001; Beatty, 2003)
Technology in language education can be understood as a tool both for language
learning and for development of a society. Thus, technology should not be used by
language instructors in order to encourage language education.

They are to help students learn to communicate effectively by technology.
(Warschauer, 2002)

Although computer technology provides numerous materials that teachers can
easily obtain, a language teacher plays a vital role in using technology properly and
making use of the every aspect of technology. In this respect, this study aims to
investigate English language instructors’ perceptions and attitudes toward
computer technology and their use of technology in their language classes at Ufuk

University.



1.2 PURPOSE OF THE STUDY

A considerable amount of study has been managed to discover teachers’ feelings
about computerized activities in their language teaching experience (Arkin, 2003).
In the same manner, several other research studies have also looked at struggles
that teachers can encounter during their teaching (Muir-Herzig, 2003). However,
any research that investigates foreign language teachers’ attitudes toward

computer technology use is narrow at the preparatory class of Ufuk University.

This study mainly intended to explore the perceptions and attitudes of English
language instructors toward computer technology and their use of technology in
their language teaching practices.

The use of computer technology combines e-mailing, lesson preparation,
discussions concerning technology and personal purposes at many universities
(Russell, Bebell, O’Dwyer & O’Conner, 2003). Likewise, at Ufuk University, English
language instructors have started to use digital books in their language classes. In
this study, the data were collected from English language instructors working at
Ufuk University. At first, their computer usage levels are studied with a quantitative
guestionnaire and the frequency level of computer use is gained. Second, their
attitudes toward ICT (Information and communication technologies) are
investigated. Third, computer attributes were also explored. Participants were
interviewed through qualitative face-to-face interviews. Both quantitative and
qualitative research methods helped the researcher study the attitudes of teachers
toward the use of computers and the factors that affect their use of computers in

teaching.



1.3 RESEARCH QUESTIONS

The study addresses the following questions:

1. What do English language instructors use computers for?

2. To what extent do the instructors use ICT in language classrooms?

3. What are the Instructors’ attitudes towards ICT in general?

4. Is there a correlation between the instructors’ attitudes towards ICT in
general and their use of computers/ ICT in language classroom?

5. What is the effect of the instructors’ educational degree on their attitudes
towards computer usage?

6. What is the effect of years of teaching experience on the instructors’
attitudes towards computer usage?

7. What are the factors that affect the English language Instructors’ use of

computers in their classes?

1.4 SIGNIFICANCE OF THE STUDY

Not only the facilities of computer technology but also the way teachers implement
it is an important factor in language education. Therefore, the significance of this
study is based on the English language instructors’ perceptions of and attitudes
toward the use of computer technology in language teaching practices. Bonding to
this fact, this study is unigue since there is almost no study on investigating English
language instructors’ computer usage and attitudes toward technology at the
Preparatory school of Ufuk University. Moreover, it will present information about to
what extent and how effectively instructors use computers at the preparatory

school.

This study depends on a research methodology that includes both quantitative and
qualitative research methods in one study. This study tries to explore the attitudes

of instructors toward the computer instruction in their language classes through



both quantitative and qualitative research methods. English instructors’ computer
usage and perceptions are scrutinized by applying semi-structured face-to-face
interviews in detail. Along with interviews, surveys are performed. A mixed method
research design has helped this study have reliable understanding about the
English instructors’ perceptions toward technology and their use of computers in

teaching practices.

The significance of this study originates from the fact that it studies instructors’
attitudes toward computer technology and enlightens their use in language
teaching practices. Corresponding to this, there has not been any study about
instructors’ attitudes toward computer technologies and use of computers in their
classes at the preparatory school of Ufuk University. Therefore, this study is
surpassing in its own context in terms of having valuable data variation on English
language instructors at Ufuk University and their use of computers in foreign

language teaching practices.

Thus, one of the most important parts of this study is that it presents a general
outlook of how teachers perceive a computer, what they think about it, how they
apply computers in their classes and what factors they are affected.

1.5 CONCLUSION

This chapter provided a short review of the subjects about the attitudes of teachers
toward computers and the use of computer technology in language teaching. The
second chapter reviews the literature on computer technology, CALL, teachers’
attitudes toward implementing CALL programs in their teaching and their roles in
using computers in teaching practices. The third chapter gives information about
the participants, setting, data collection instruments and reliability of the
guestionnaire pursued to collect the qualitative and quantitative data. The fourth
chapter analyzes the data in depth. The last chapter discusses the results of the

study with other studies in literature.



1.6 DEFINITION OF THE TERMS

The terms studied throughout the thesis are defined:

1.6.1 CALL

“Computer-assisted language learning authoring refers to a wide variety of creative
development activities using software tools that run the gamut from simple

templates to complex authoring environments.” (Otto and Pusack, 2009: 784)

1.6.2ICT

“Teachers and administrators define ICT (Information and communications
technology) as a content to be learned and as a skill to be mastered.”(Hismanoglu,
2012: 1)



CHAPTER Il

LITERATURE REVIEW

2.0 PRESENTATION

This chapter reviews the literature on technology use in language teaching.
Particularly it focuses on the effect of computers on education. Firstly, the
developmental stages of CALL (Computer-assisted language learning) are
provided. Then, advantages and limitations of this technology and ICT (Information
and communication technology) are presented in terms of education. Lastly,

teachers’ attitudes toward computer implementation in their classes are dealt with.

2.1 TECHNOLOGY AND EDUCATION

Technology education and educational technology are two separate properties in
terms of education. While technology education is an academic subject area that
requires learners to comprehend systems in a scientific way; educational
technology is broader. Both teachers and students use educational technologies in
the classroom in order to improve learning abilities. Since 1990s, educational
technology tools -computers- have been used by teachers in view of the fact that it
enhanced students’ learning (Loveland, 2012). It is also highlighted that schools
have started to invest in computer technologies. Between 1995 and 2001 years,
computer-based technology expenses increased. (Russell, Bebell, O'Dwyer &
O’Conner, 2003)

Computers started to be used as an educational tool. Teachers implementing GTM

(Grammar-translation method) used blackboard for transferring information. Then,



overhead projector replaced blackboard, which was the best for the teacher-
centered classes. In 1970s, oral repetition drills gained reputation in language labs.
One excellent medium for ALM (Audio-lingual method) was the audiotape.
Because there was too much interest in language form, communicative language
teaching became active. The technology that supports the idea that one’s learning
a language in meaningful contexts by taking his responsibility adopts cognitive
approach. On the contrary; the technology that highlights learners’ language use in
social interaction obtains sociocognitive approach. In this approach, both language
and form are studied simultaneously with authentic projects. With regard to these
concepts, computer technology is an inevitable medium to be used by teachers in
teaching a language. Concerning the effect of computer technology,
CALL(Computer-assisted language learning) has been influential. (Warshauer and
Meskill, 2000)

2.2 TECHNOLOGY AND LANGUAGE EDUCATION

Computers are getting into language classes in large numbers. Instead of printed
materials that used to be applied in traditional education, electronic tools are put
into practice. Computer applications in foreign language education are similar to
the other subject areas. The knowledge inside computer is transmitted to the
students. This improves students’ communication skills since they can get the

sufficient input in cultural context that comprises native speakers.

Along with speaking, word processors can improve the writing skill and effective
reading strategies can be acquired in place of word-by-word translation. However,
it is not very easy to implement computer technology in foreign language
instruction in the field of listening. Developing listening skills necessitate clear
pronunciation record. Speaking skill, also, faces a challenge when computer
technology is applied to foreign language education. In this sense, it will be hard

enough to produce ‘natural language’ in conversations.



Conclusively, the needs of education cannot always been satisfied with either
books or computers. Each instrument has its own strength. In addition, researches
show that a teacher is a master who brings about learning in education. (White and
Hubbard, 1988)

“The branch of foreign language teaching, could, of course, not stand apart from
this process for a long time, so that the computer technology has eventually found

its entrance in this field as well.” (Stroia, 2012: 38)

Technology gave many teachers a chance to observe and gain more about
masterful knowledge. Information Technology (IT) has remained significant in
language instruction with the help of CALL. Applications of technology have
appealed to language teachers with the development of new trends in technology
such as online materials and courses. Developments in technology and language
teaching give rise to the concepts ‘network-based language teaching’ and ‘a
second wave of online learning’. Network-based language teaching includes
communication and cooperation. The second one goes further language learning

by depending on cultural and social discourses. (Arno-Macia, 2012)

For the past three decades, CALL has developed gradually and it has been so

widespread in schools in terms of language teaching.

2.2.1 CALL (Computer Assisted Language Learning)

Computer-Assisted Language Learning (CALL) has preserved its acceptance and
popularity in foreign language education. Several schools have adopted computers
to a great deal of language classes. Therefore, there has been a great amount of
study exploring the influence of computers in language classes (Muir-Herzig,
2003). “Inspired by the rapid development of technology from the 1980s, computer
has now become an influential component of second language learning pedagogy.

Educators recognize that utilizing computer technology and Computer Assisted
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Language Learning (CALL) programs can be convenient to create both
independent and collaborative learning environments and provide students with
language experiences as they move through the various stages of second

language acquisition.” (Kung, 2002, as cited in Lai and Kritsonis, 2006: 2)

CALL applications have been extensively used in language classrooms. CALL can
be employed as an educational tool that is used for encouraging interaction,
supporting learners, doing presentation and evaluating materials. CALL provides
learners with several opportunities to improve their skills in a more communicative
way. Studies show that computer-related technology has a great impact on
improving teachers’ teaching language practices and it enhances learners’
developing skills. Since learners are exposed to the use of computers, they
accidentally learn many related vocabulary. Thanks to the CALL programs,
learners learn foreign language in more authentic environments. Because of these
positive capacities of CALL, computer technology has been integrated in teaching
English Language. (Al-Awidi and Ismail, 2014)
Accordingly, language teaching has not remained inflexible towards the profound
changes taking place in other areas of knowledge. Advances in network
technologies, connected with asynchronous CALL approaches, have resulted in the
emergence of virtual worlds designed to facilitate synchronous (online) versus
asynchronous (offline) communication among users. Of the many network
technologies, asynchronous CALL approaches currently utilized in immersive virtual

environments appear to hold great potential as learning tools in EFL contexts.
(Gorjian et al, 2011: 384)

Warschauer (1996) gives a presentation of CALL from the point of its development
by categorizing CALL into “three somewhat distinct phases”. behavioristic CALL,

communicative CALL, and integrative CALL.

2.2.1.1 Behavioristic CALL

Warschauer (1996) entitles the first phase of CALL as behavioristic CALL. It was
first designed in the 1950s and applied between the 1960s and ‘70s. Approaches

in learning at that time affected the practice of CALL in language teaching. Since
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behavioristic approach was highly popular in learning theories in the 1960s, the
implications of CALL were adapted into language teaching relying intemperately on
the behaviorist theory of learning. As behavioristic approach necessitated habit
formation and repetitive drills, the applications of CALL also depended on repetitive
drills and practice (Karakaya, 2010, Warschauer, 1996). Warschauer (1996)
presents the rationale behind drill and practice as follows:

e Repeated exposure to the same material is beneficial or even essential to
learning.

e A computer is ideal for carrying out repeated drills, since the machine does
not get bored with presenting the same material and since it can provide
immediate non-judgmental feedback.

e A computer can present such material on an individualized basis, allowing
students to proceed at their own pace and freeing up class time for other

activities.(p.2)

Torat (2001) shows the basic features of the behavioristic CALL in Table 1:
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Table 1. Main Frame and Mini Computers
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2.2.1.2 Communicative Call

It was mentioned previously that approaches in language teaching have an impact
on the advance of CALL. Similarly, the second phase of the CALL, Communicative
CALL, is based on the communicative approach to a large extent. Communicative
CALL was significant between the 1970s and 1980s. Due to the arrival of the
communicative approach, drill and practice activities of behavioristic approach
lacked of communicational and authentic interactional goals. Therefore, the
applications of CALL did not fulfill the communicative needs of language learners.
(Warschauer, 1996)

Underwood (1984, as cited in Warschauer, 1996), who was a prominent of

communicative call, reports the CALL:

e focuses more on using forms rather than on the forms themselves.
e teaches grammar implicitly rather than explicitly.
¢ allows and encourages students to generate original utterances rather than

just manipulate prefabricated language.
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e does not judge or evaluate everything the students nor reward them with
congratulatory messages, lights, or bells.

e avoids telling students they are wrong and is flexible to a variety of student
responses.

e uses the target language exclusively and creates an environment in which
using the target language feels natural and both on and off the screen.

e will never try to do anything that a book can do just as well (p.3).

The activities of communicative CALL hugely depend on authentic interaction and
computers are adapted as a stimulus. In other words, CALL activities do not induce
students to find the right answers but incite them to discuss, communicate and
write. (Warschauer, 1996)
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Table 2. Personal Computers (PC) (1980s) Torat (2001)
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2.2.1.3 Integrative CALL

Integrative CALL is the last phase of CALL. Approaches of integrative CALL are
based on two main technological developments: multimedia computers and the
internet. Multimedia technology offers learners communicative resources such as
text, graphics, sound, animation and video. Thanks to these authentic materials,
learners are able to have real-life learning experience. The multimedia resources
require hypermedia which makes these resources linked together. Hypermedia
supplies many advantages for language learning. As resources are linked,
authentic learning is developed. In this way, skills are integrated because of the
fact that reading, speaking, listening and writing are united in one single task
thanks to the variety of hyper media. What is more, learning becomes more
student-centered and students can observe their own progress. Lastly, hypermedia
enables learners to focus on the content not form of the language. For instance,
learners can have access to numerous links such as grammatical exercises,

vocabulary and pronunciation activities. (Warschauer, 1996)

Torat (2001) provides a simple overview of the integrative CALL in Table 3. In table
3, the applications and activities of the integrative CALL are demonstrated.
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Table 3.Multimedia CD-ROM (1980s-1990s)
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2.2.1.4 The Internet and Computer-mediated Communication

Computer-mediated Communication (CMC) has survived since 1960s. CMC is a
unique computer application nowadays. It gives learners an opportunity to
communicate with native speakers anywhere and anytime. Through CMC tools
such as electronic mail (e-mail), learners can easily create their messages. In this
sense, certain programs like MOOs help students have concurrent communication
all around the world. Moreover, CMC does not only enable learners to share brief

messages but lengthy documents. (Warschauer, 1996)

It was 1990s that the internet started to have an influence on the applications of
CALL. Universally, people were able to have access to the internet very easily. It is
maintained that “CALL activities were no longer limited to interaction with the
computer and with other students in the class but included communication with
learners in other parts of the world” (Chappelle , 2001, as cited in Karakaya, 2010:
25)

Torat (2001) comes up with the summary of Internet era in Table 4.
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Table 4.Computer Mediated Communication (the internet) (1990s)
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2.2.2 Why CALL?

Researchers have submitted several reasons why English language teachers
should use computers. One of the reasons is that computers can lower workload of
teachers and they can guide learners without teacher’s presence. Another reason
is computers’ being simple for teachers to practice any types of applications. As
learners are offered with more programs and applications, computers can supply
the need of their learning styles and strategies. Hence, they become more

responsible with their learning practice. (Torat, 2001)

“The reasons why we should apply computer technology in second language
instruction include computer and its attached language learning programs can:

e prove practices for students through the experiential learning,

o offer students more the learning motivation,

e enhance student achievement,

e encourage greater interaction between teachers and students and students
and peers,

e emphasize the individual needs,

e regard independence from a single source of information, and

e enlarge global understanding.”(Lee, 2000, as cited in Lai and Kritsonis,
2006: 2)

2.2.3 Advantages of CALL

Educators state that modern technology has provided much advancement for
language learning and teaching. Learners are provided with freedom from
classrooms and autonomy with computer and its related language learning
programs. This gives learners a chance to study the target language at any time of

the day. When it is implemented in the classroom, the cost, which is considered to
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be more expensive than traditional face-to-face classrooms, is indeed lower. Once
computers are supporters of language teaching, there will be autonomous learners
who give teachers more time to focus on other parts of language such as
pronunciation, training for writing and presentation. Further, learners can be highly
motivated due to the fact that computer technologies provide several fun games
and communicative activities that lessen learning stress and anxiety. With many
communicative and interactive activities, teachers can easily help learners
reinforce their linguistic skills, impress their learning attitude and improve their self-
independence. As related studies show, learners who are engaged with computer
assisted language learning programs have higher self-esteem ratings than ordinary
students.

Nowadays, thanks to the advancement of computer technology, computers can
capture, analyze, and present data on language learners’ performances during the
learning process. In language teaching, observing and checking learners’ progress
are very vital to encourage students’ learning process. Once teachers want to
evaluate their students’ progress, they are able to get necessary information from a
well-designed computer. Also, teachers can easily adapt feedback according to the
learners’ needs. Learners can have an access to any type of authentic material
either at school or from home without difficulty. Concisely, learners are able to
study independently with computer technology that furnishes the interdisciplinary
and multicultural learning opportunities for them. By sending e-mails and joining
chat rooms, learners can interact with their classmates and teachers. They can
also communicate with new people that they have never met before. Thus,
introverted learners take advantage of this and improve their communicational
skills and diligent learners make progress from the standard that they are in to the
higher one. As language is an abstract concept in especially foreign language
education, computers compensate for this shortage by using authentic pictures on
their screen.

Communicative visual media, which computers provide, have solitary instructional

capability for topics. These topics include social communications and critical
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thinking such as interpersonal thinking and foreign language learning. For
centuries, many educators and cognitive theorists have supported the idea that
people can mostly learn through practice experience. Learning can be achieved by
comprehending the information, obtaining meaning and putting information into
everyday life so that learning can occur by reinterpreting the world. Once computer
technology blends with the internet, learners can get this vast human experience
and it helps learners enter the ‘Globe Community’. Therefore, learners not only can
extend their point of view and experience, but also can feel like living in the real
world. Teachers do not motivate learners to be receivers of knowledge but
creators. (Lai and Kritsonis, 2006)

“It has been increasingly argued that computer technologies can support learning
in a number of ways. Many features of the computer are considered to enhance
vocabulary development and reading comprehension: CALL is one of those
features that refer to using computer-based systems in various types of contents,
such as text, audio, video, graphics, animation and interactivity. The key concepts
of CALL approaches are thus ‘computer-based’ and ‘interactive’.” (Gorjian et al,
2011: 385)

“There are benefits in using educational computing systems. These include
reduced learning time, improved learning effectiveness and efficiency under the
right conditions, and less expensive delivery of content, particularly in distance
education settings. Other benefits include quick electronic updates of materials,
access to materials 24/7, access to students with a diverse range of needs, and
computer simulations which are safer than real training in dangerous or expensive
environments. For example, biotechnology students could study a computer
simulation of global warming; by manipulating the amount of green house gases
emitted by vehicles and the quantity of green plants, students can assess the
effects on global warming.” (Sims, 2008; as cited in Loveland, 2012: 118)

Because not all students are intellectually and psychologically alike, the rhythm of
the lesson progress in the traditional teaching process is always a compromise, a
kind of average speed, upon which the teacher has to decide, based on the
individual characteristics of his students. By doing so, some quicker students get
bored and some slower ones are overstrained. The usage of computer-based
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programs allows every learner to study in his own rhythm, according to his personal
characteristics... Some will do it quicker, and others will need more time, but no one
will be dependent upon the learning rhythm of his neighbors. (Stroia, 2012: 40)

“Teachers use technology because it motivates students and offers a different
mode of presentation. Instead of using computers for drill and practice, more
confident teachers use technology as an instructional tool to enhance students’
learning.” (Lam, 2000; as cited in Gilakjani and Leong, 2012: 66)

“Where the computer is not seen as a substitute for a teacher, schools may
purchase smaller, more limited, but more flexible software that individual teachers
will use as an add-on to instruction or that will be placed in libraries as language
references and resources. Language teachers have been especially blessed in this
category of software, with hundreds of programs available. The benefits of adding
a computer component to language instruction are many, and include:

e multimodal practice with feedback

individualization in a large class

e pair and small group work on projects, either collaboratively or competitively
e the fun factor

e variety in the resources available and learning styles used

e exploratory learning with large amounts of language data

o real-life skill-building in computer use.” (Warschauer and Healey, 1998: 59)

2.2.4 Disadvantages of CALL

Although advantages of technology seem to outweigh the disadvantages of
technology, there are some limitations in the applications of current computer
technology. The most common disadvantage is that it will increase the costs of
education and this will cause educational unfairness. When computers are to be a
basic necessity for learners to buy, schools and students with low income cannot

bear the expense of computers. This situation may harm the educational conditions
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of poor students and schools. In the other respect, when schools apply computers,
they find hardware and software very expensive.

Another disadvantage is that both teachers and learners should have fundamental
knowledge in applications of computers in foreign language learning and teaching.
There is almost no teacher who can make use of computers without any training in
the uses of computer technology. For this reason, many teachers do not have
adequate training in how to use computers in order to assist language teaching in
their classes. As a consequence, profits of computers may not fit well with learners’
needs.

What is more, the programs and applications of computers that assist language
teaching are improper. Most language teaching programs are engaged with
listening, writing and reading skills at present. In spite of the fact that some
speaking programs have been newly improved, their prosecution is very restricted.
Any speaking program is to comprehend users’ input and assess appropriateness
of them. In this sense, it should be able to identify learners’ problems with
pronunciation.

The last but not least, computers cannot manage every type of learning situation
that learners experience in foreign language learning. As computer technology
deals with abstract programs and mostly with artificial intelligent, it fails to handle
teachers’ and learners’ unexpected problems through language teaching and
learning. Therefore, computers cannot give immediate feedback to students’
mistakes and problems as properly as teachers can. Furthermore, use of
applications does not exist for a long time. Language teaching programs in
computers aren’t proved to be effective and satisfying to assist foreign language

learners. (Lai and Kritsonis, 2006)

2.3 INFORMATION AND COMMUNICATION TECHNOLOGY

As the pros and cons of CALL in language teaching and technology have been

examined, the features of ICT and its impact on language teaching are reviewed in
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this section. Since 1990s, communication technologies and internet mediated
communication (CMC) have changed people’s traditional way of life. People
advance innovations in terms of communication thanks to the development of
communication technologies and the internet. With these innovations, human
beings not only have the opportunity to connect one another all around the world,
but have the ability to access endless authentic communication. People have
formed new ways to interact with new people from different countries and they can
exchange information, knowledge, and experience among each other. Therefore,
such reforms have brought about the rise of discourse settings and literacies. In
present, internet and communication communities have more social interaction
than in the past (Karakaya, 2010). “Computer-assisted language learning (CALL)
offers a wide range of ICT applications that notably increase learners’ motivation,

but not exclusively.” (Houcine, 2011: 1)

Technological change has become inseparable part of any discipline in modern
world. Information and communication technology takes part in learning and
teaching process in view of the fact that technology use encourages thinking skills
and strategies. Furthermore, technology is an important factor in improving the
quality of education, which is the result of its being simply accessible to people in
most countries. In order to meet the needs of both learners and teachers in
educational settings, ICT transforms teaching. Therefore, researchers and
teachers define ICT as an educational component to be learned and as a skill to be
specialized. Many studies have been applied to find the effect of ICT in language
instruction. ICT integration in language classes promotes students’ motivation and
achievement. What is more, it also improves students’ communication skills, their
self-confidence and cultural awareness. Because of the penetration of ICT in
language instruction to a large extent, teachers are more aware of entraining it in
their teaching practices. As teachers are important characters who can meet any
innovation in their teaching experience, implementing ICT in education is vastly

substantial. (Hismanoglu, 2012)
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The discovery of ICT has altered our modern lifestyle in a positive way. ICT is a
new term that describes new technology based on computers today. Even radio,
television and telephone, which are traditional technologies, are considered to be
ICT tools. “ICTs are basically information-handling tools- a varied set of goods,
applications and services that are used to produce, store, process, distribute and
exchange information. They include the ‘old' ICTs of radio, television and
telephone, and the "new' ICTs of computers, satellite and wireless technology and
the Internet. These different tools are now able to work together, and combine to
form our "networked world' a massive infrastructure of interconnected telephone
services, standardized computing hardware, the internet, radio and television,
which reaches into every corner of the globe.” (UNDP, 2003 as cited in Ibrahim,
2010: 211)

Presently, many English teachers choose implementing communicative language
teaching and learning approaches instead of traditional approaches that support
teacher-centered instruction and ignore interactive needs of learners. Teacher-
centered approaches promote memorization and are not concerned about
authentic implementation of language. Although an idealistic teacher applies
eclectic style of approaches, the ICTs give opportunity to teachers in order to meet
the goals of all communicative approaches. Besides, learners can practice English
outside the classroom with ICT tools. ICTs are very motivating, because they help
learners learn the language which is cautiously planned to meet the required goals.
(Ibrahim, 2010)

ICT use can be defined as the use of computing devices such as desktop
computers, laptops, handheld computers and software in schools for instructional
goals. Even so, ICT is a technology to be used by teachers for instruction
presentation, instruction delivery and as a teaching tool commonly. A general
outlook on the issue of the history of computer-assisted language learning (CALL)
shows that tools of ICT have mostly been used in language teaching since
computers showed up. The reason for this can be explained as teachers’ having

intense aptitude for technology innovations. EFL teachers utilize ICT tools for
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preparing materials and activities to be used in teaching grammar, vocabulary,
pronunciation, listening and speaking communication skills and reading, writing.
They also use technological tools such as PCs, laptops, or mobiles in their
classrooms for instructional delivery very extensively. Learners can practice
English skills by collaborative learning thanks to the learning tutorials and
applications prepared by teachers with ICT tools. Using ICT tools in language
classes is highly dependent on teachers’ knowledge and skills. The following
important knowledge are:
¢ technology-supported pedagogical knowledge and skills

e technology-related-classroom management knowledge and skills

It is clear that teachers’ attitudes, skills and computer use are influential. (Rahimi
and Yadollahi, 2011)

“Information and Communication Technologies (ICT) in education is a welcome
development/revolution but not without some limitations or restrictions. The
education of man involves a synergy, a synergy of different factors and
dimensions. The human being, according to the philosopher Mondin (1985) is an
open project, a project that needs to be completed through education. A project
needs various implements, materials, human resources, etc. from as diverse a
source as there are many contributions to ensure its completion. Thus, since
humans are open projects, to complete this project demands concerted efforts to
stimulate, grow and develop the cognitive, affective, and psychomotor domains. All
these cannot be ensured entirely through the ICT in education. Surely ICT in
education cannot take care of the growth and development of these domains. It
can only take care of one or two of the three domains and leave one to lie fallow
and thus make the educated person to ‘malfunction’ in the society arguing from the

functionalist perspective.” (Nneji, 2014: 87, 88)
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2.4 ENGLISH LANGUAGE TEACHERS’ ATTITUDES TOWARDS
TECHNOLOGY

Teacher attitudes play an important role in the use of technology in educational
settings since teachers directly affect the learning experience of students.
Accordingly, teachers’ perceptions and attitudes are critical in order to check the
convenience of technology in educational contexts. If the attitudes of teachers
toward technology aren’t studied, choosing best applications and programs for
computers become out of question in education. (Karakaya, 2010)

Zhao and Frank (2003) conducted a study to explore the technology use in
schools. In their study, they collected descriptive data about modern technology
practice in schools and found effects that could influence technology uses. Zhao
and Frank got the results that teachers play a decisive role in integration of
technology in education. Therefore, their attitudes are remarkable inevitably.
Albirini (2004) conducted a study in order to investigate the Syrian EFL teachers’
attitudes toward ICT. Albirini studied EFL teachers’ attitudes toward ICT,
perceptions of cultures, access and competence of computer. He employed a
mixed-method research design and worked with a sample of 326 Syrian English
teachers. The results of the study demonstrated that Syrian EFL teachers had
positive attitudes toward ICT use in language instruction. Although they had
positive attitudes, their computer use levels were not high. Also they had limited
use of computers in their classrooms. Thus, it was discovered that EFL teacher
needed to have training on ICT. Therefore, Albirini suggested that teachers are to
be given more inservice training on implementing technology in language
instruction.

In many cases, teachers have a vital role to implement the use of computers in
classrooms effectively. Therefore, it is very important to understand their beliefs
and biases that they hold toward computer integration in their classes. How to
implement computer technology for instruction depends on the responsibility of

teachers. When a change in the classroom needs to be observed, teachers’ beliefs
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and attitudes toward teaching, learning and computer technology are to be
examined. In order to achieve full integration of computers into the educational
systems, it becomes vastly important to understand what makes teachers use
computers. Although the use of technology in classrooms seems to be challenging,
studies show that teachers’ positive beliefs can overcome these challenges.
(Gilakjani and Leong, 2012)

Researches show that before teachers implement computers in their classrooms,
they want to be persuaded about the availability of computer integration and its

impact on learners’ learning outcomes.

2.4.1 Technology Acceptance Model (TAM)

The technology acceptance model (TAM) was developed by Fred Davis in order to
clarify how and when users decide to agree and use technology. Perceived
usefulness and perceived ease of use are determinative factors of the technology
acceptance model (TAM). These factors guide users to use a specific technological
system. On the one hand, perceived usefulness is regarded as a degree that a
user thinks using a particular technology promotes his learning; on the other hand,
perceived ease of use is defined as a degree that a user thinks using a particular

technological system would not be effortful.

Perceived

Usefulness
/ .

Attitude Behavioral Actual
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Figure 1. Technology Acceptance Model (TAM)
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The figure shows that a user’s behavioral intention to adopt a technological system
is decided by two beliefs: Perceived usefulness and perceived ease of use. There
is a relationship between a user’s beliefs about a technology’s usefulness and the
attitude and the intention to use the technology. In spite of the fact that users do
not like using a technology, they tend to use the technology if they are convinced
that the technology is proper in every aspect. Therefore, there could be a direct
relationship between beliefs and intentions. What is more, both perceived
usefulness and perceived ease of use are affected by external variables. How
users’ beliefs and attitudes affect their target to implement a certain technological
device is clarified by TAM. TAM also explains the relationship among attitudes,
beliefs and intentions in order to use technology. The two belief variables direct to
perceived usefulness and perceived ease of use. Perceived usefulness refers to
the subjective belief that the use of new technology will improve job performance
and productivity. Perceived ease of use refers to the subjective belief that the use
of the new technology does not require respectable time and effort. Both perceived
usefulness and perceived ease of use are assumed to have pressure on attitudes
toward new technology and coordinate the relationship between attitude and
external variables. (Gilakjani and Leong, 2012)

2.4.2 Definition of Teachers’ Attitude

An attitude is stated as “a relatively enduring organization of beliefs, feelings, and
behavioural tendencies towards socially significant objects, groups, events or
symbols” (Hogg&Vaughan, 2005; as cited in Gilakjani and Leong, 2012: 631).
Teachers’ attitudes towards any type of language teaching method vastly influence
the learning style of students in educational settings. Teachers who are
accustomed to using traditional teaching methods have a challenge to innovations
to be implemented in language teaching. Therefore, attitudes of teachers play a
vital role in exploring technology integration in the classroom. An attitude is also

defined as a mental and cognitive readiness that has an influence on individual’s
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reactions to everything. In other words, an attitude is a sort of psychological
tendency. (Gilakjani and Leong, 2012)

2.4.3 Aspects of Attitude

There are two basic aspects of attitude. The first one points to “readiness for
response”. In this sense, an attitude is not a behavior but a preparation for
behavior. It is something that a person does. The second aspect of attitude is
“‘motivating” or “driving power” of attitudes. Within this context, an attitude is not
related to past experience rather it is connected to directive and dynamic actions
that affect the manner of behaviours. To conclude, an attitude is a supposing fiction
that demonstrates an individual’'s likes or dislikes to a certain object in general.

Attitudes can be both positive and negative. (Gilakjani and Leong, 2012)

2.4.4 Teachers’ Attitudes towards the Use of CALL

Nowadays, although many teachers and educators approve the advantages of
CALL programs in educational settings, internal and external factors play a
prominent role in forming the attitudes of teachers. External factors are limited
access to computer, insufficient syllabus design and technical support. Apart from
these external factors such as lack of training for using computers, inadequate
support from authority and teachers’ background with computer use cause
teachers feel inconfident. Internal factors are teachers’ biased perceptions and
beliefs about computer technology. As they are very familiar with the adaptation of
old-fashioned-traditional-methods, they are unwilling to change the methods with
technological innovations. (Bebell et al, 2003)

Positive attitudes towards technology integration foster teachers to use technology
in teaching. Negative attitudes hinder it. Surely, it does not signify that only

teachers with positive attitudes should have technology training activities. Rather, it
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signifies that negative attitudes should be replaced with positive ones by
encouragement and development. Teachers usually acknowledge that their
students seek for more additional input and output activities in order to improve

their language skills. (Gilakjani and Leong, 2012)

2.4.5 Teachers’ Role in CALL Instruction

In spite of the advantages of CALL in teaching a foreign language, teachers keep
having a vital role in language teaching because their interaction with learners is
more communicative than computers. Studies show that teachers cannot take
computers as a substitute. However, CALL is a part of language instruction. As
computers cannot lead learners as effectively as teachers can, they are considered
as a tool to be implemented in classrooms.

Therefore, teachers’ individual counseling is more advantageous for learners.
Since learners should comprehend rules of grammar inductively, teachers have the
role of helping students guess the sections that are not clear. This encourages
learners’ own learning, studying and autonomy.

While implementing CALL instruction, one of the teachers’ important roles is
selecting the suitable CALL programs that can be used for curriculum, guiding and
monitoring students. In language teaching, CALL enables learners to identify
pragmatic and linguistic aspects of language. As computers cannot achieve this
situation alone, teachers’ role in CALL classrooms stands out. Students find
classroom activities that are filled with CALL programs very interesting and
motivating. In this sense, teachers need to select proper and applicable CALL
programs in order to promote learners’ understanding language use and their
cognitive skills.

Because of the fact that teachers can communicate with students more effectively
than computers can, computers cannot serve as a substitute for teachers. The
roles of teachers cannot be ignored. Therefore, many studies support the idea that

both teachers and computers are integrated to one another. (Onsoy, 2004)
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2.5 FACTORS AFFECTING TEACHERS’ USE OF CALL

Franklin (2005) conducted a study to explore the factors that affect elementary
teachers’ computer use in their classrooms. In this study, quantitative data were
gathered in order to examine the ways elementary teachers use computer
technology for instructional purposes and the factors that affect their use of
computers. Franklin got the results that the greatest barriers that teachers
encounter are as follows:

e too much curriculum to cover

e lack of time in daily schedule

¢ high stakes testing
The study also showed that despite these barriers, elementary teachers were able
to overcome the challenges thanks to the integration of technology to the methods

courses.

2.6 CONCLUSION

The implementation of computers in language teaching has a lot of advantages for
supplying modern learning and teaching facilities. Although the effect of computers
in education is highly accepted, there are some teachers who make prejudgment
about using this technology. These sorts of feelings and fears are very critical in
the way of adapting computer technology in language teaching practice. Therefore,
attitudes and perceptions of teachers are immensely important in using computer

technology.
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CHAPTER IlI

METHODOLOGY

3.0 PRESENTATION

This study examined English language instructors’ attitudes towards the use of
computers in language teaching. It also specifically explored how teachers
perceive the use of computers in their teaching experience. Both quantitative and
qualitative research methods were employed to formulate the research questions.
Therefore, a mixed methods research methodology was applied in order to get
better results in this research.

3.1 RESEARCH QUESTIONS

To realize the purpose of this study, the study addresses the following research

guestions:

What do English language instructors use computers for?
To what extent do the instructors use ICT in language classrooms?

What are the Instructors’ attitudes towards ICT in general?

0N

Is there a correlation between the instructors’ attitudes towards ICT in general

and their use of computers/ ICT in language classroom?

5. What is the effect of the instructors’ educational degree on their attitudes
towards computer usage?

6. What is the effect of years of teaching experience on the instructors’ attitudes

towards computer usage?
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7. What are the factors that affect the English language Instructors’ use of

computers in their classes?

3.2 RESEARCH DESIGN OF THE STUDY

Up to recent years, many research studies have combined both quantitative and
qualitative research methods (Bryman, 2006). Each research method has been
supported by different researchers. Researchers who back up quantitative
research advocate that research designs should have realistic plans. On the other
side, upholders of qualitative research maintain that a research should have
interpretive style (Johnson & Onwuegbuzie, 2004). Yet, both qualitative and
guantitative research methodologies have their own strengths and weaknesses.
While qualitative research can make sense of highly complex situations,
guantitative research cannot uncover the reasons for dynamic situations. Because
of the fact that it is centered in numbers, the findings of quantitative research are
strong. In qualitative research, it is difficult to generalize as it studies with small
sample participants (Dornyei, 2007). These limitations of both have revealed a new
research methodology which is mixed research methodology. Johnson,
Onwegbuzie and Turner (2007) define mixed methods research as “a class of
research where the researchers mix or combine quantitative and qualitative
research techniques, methods, approaches, concepts or language into a single

study or set or related studies. (p.120)

In recent years, the significance of mixed methods research has appeared since
both quantitative and qualitative research methods are adapted in one single study.
Therefore, the mixture of these research methods enables researchers to have
more reliable results and findings in order to answer research questions.
(Karakaya, 2010)
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In a similar vein, a mixed methods research was directed in this study in order to
understand the results in detail and have more reliable findings. Both quantitative

(questionnaire) and qualitative (interview) techniques were administered.

3.3 PARTICIPANTS AND SETTING

The participants of this study were (N=17) English Language instructors who work
in the preparatory school at Ufuk University. The respondents were intentionally
selected for two reasons. The first reason is that school had provided adequate
technological material very recently. Second, the instructors had just started to
adapt computers in their classes. At Ufuk University preparatory school, CALL
programs are not implemented in laboratory. Each class is provided with a
computer and a projector. Although students have their own books, teachers reflect
digital book on the board so that learners can watch DVD videos and perform other
extra exercises. Instructors have been using computers in classes for only a year.

Therefore, implementation of computer technology is new in this setting.

When the age of the participants is considered, it is observed that participants are
very young and not regarded as old to implement computer technology

applications in their teaching experience.

In accordance with the age, the distribution of teaching experience of the
instructors is not unlike. 7 out of 17 instructors have 1-3 years experience. 8 out of
17 instructors have 4-6 years experience. 2 out of 17 instructors have 7-10 years

experience.

In this study, it is scrutinized if the degrees that the instructors hold affect the
attitudes toward the use of computers in their teaching experience. 12 out of 17
instructors hold a bachelor’s degree. 4 out of 17 instructors hold a master’s degree

and 1 out of 17 instructors holds a doctoral degree.
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3.4 DATA COLLECTION INSTRUMENTS

Both quantitative and qualitative data collection instruments were applied in order
to collect the data in this study. Particularly, this research was based on a
qguestionnaire that combines 5 sections and semi-structured face-to-face

interviews.

3.4.1 The Questionnaire

The questionnaire employed in this study involves 5 basic parts. The first part of
the questionnaire is based on the background information about the participants.
This part of the questionnaire shows the basic information of the contributors. The

items are listed in this study:

e The last degree

e Teaching experience

Computer Use and Literacy was developed by the researcher in order to ascertain
the reason why English Language teachers use computers, to what degree they
make use of computer technologies and how much they prosecute technological
changes in terms of language teaching. The second section of the questionnaire
was adapted from Arkin’s (2003) study where he analyzed the attitudes of teachers
toward computer technology use in vocabulary instruction. The first item explores
the purposes for using computers by English language instructors. The second

item tries to explore how many hours the respondents use the internet in a day.

The third section of the questionnaire (a=, 778) was developed by Albirini (2004) to
explore the attitudes of the participants toward ICT and computers in general. The
participants’ attitude toward ICT was captured by using a 5-point Likert-type scale

with 20 items, from “strongly disagree (1 point) to strongly agree (5 points). In this
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section, there are twenty items which investigate the perceptions of the
respondents towards ICT and computers.

Similarly, the fourth part of the questionnaire, computer attributes scale (a=,849),
which was developed by Albirini (2004), searched for the English language
teachers’ perceptions towards computers in terms of educational purposes and
settings. This section included 18 Likert-type items and the participants chose from

alternatives ranging from “strongly disagree” (1 point) to “strongly agree” (5 points).

The last section of the questionnaire tried to examine the frequency level of
accessing to computers and internet. It consisted of three Likert-type items. The
respondents selected from options such as “daily” (1 point), “two or three times a

week” (2 points), once a week (3 points), once a month (4 points), never (5 points).

3.4.1.1 Reliability of the Questionnaire

Reliability points to the consistency of a set of test scores and it is calculated by
using some kind of correlation coefficient (Johnson & Christensen, 2004). One kind
of reliability is called as internal consistency. Cronbach Alpha Coefficient is one of
the most commonly used means of calculating internal consistency. The reliability
is proven by Cronbach’s Alpha since it demonstrates whether the items of a test

measure the same point. (Kottner & Streiner, 2010)

Dérnyei (2007) suggests that cronbach alpha coefficient is a changeable figure
ranging from 0 to +1. If cronbach alpha is over r=70, it is accepted as admissible.
The third section that investigates the attitudes towards ICT and the fourth
“Computer Attributes Scale” section were developed by Albirini (2004). The
reliability of the overall questionnaire that was applied into this study was found to

be over ,70.

3.4.1.2 The Pilot Study
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The pilot study was conducted in 2013 spring semester. 10 English language
instructors working at the preparatory school were selected in order to implement
the pilot study. To obtain reliability results, the researcher received the opinions of
specialists. In this pilot study, both questionnaire and interview were operated. 10
instructors attended voluntarily. According to the results of the pilot study, the
researcher has not made any changes. For the first section of the scale, cronbach
alpha was found to be, 778 which corresponds to a proper level of reliability (a >
,70). For the second section, alpha coefficient was calculated as, 849 and overall
reliability level of the scale was, 903. All sections were found to be reliable at a >
,70 level. So, these scales were reliable enough to employ for the current research.

The findings of the pilot study were consistent with the research questions.

Table 5. Summary of Reliability

Number of Items Cronbach Alpha Coefficient for the Pilot Study
3rd Section 20 778
4th Section 18 ,849
Overall 38 ,903

The researcher reports that cronbach alpha was measured via SPSS.21 Statistical
Package. It is demonstrated in table 5 that both reliability coefficient of both section
3 (scale 1) and section 4 (scale 2) are beyond admissible level.

3.4.2 Semi-structured Interviews

Together with a quantitative data-questionnaire-, some qualitative data were
gathered. In this sense, semi-structured interviews were applied to the respondents
in order to have a detailed agreement on the research questions and the

participants’ perceptions toward computer technologies in language teaching.

As qualitative researchers tend to be more engaged with complication of the

interviews in everyday life and participants assign deeper meanings to these
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communications, qualitative data takes place in social and natural contexts rather
than laboratories. Thus, qualitative research is based on the experiences of

people. (Rossman and Rallis,1998; as cited in Marshall and Rossman, 1999)
There are eight characteristics of qualitative research and researchers:

e Qualitative research is naturalistic

e It draws on multiple methods that respect the humanity of participants in the
study

e |tis emergent and evolving

e |tis interpretive

e Qualitative researchers view social worlds as holistic or seamless

e They engage in systematic reflection on their own roles in the research

e They are sensitive to their personal biographies and how these shape the
study

e They rely on complex reasoning that moves dialectically between deduction

and induction. (Rossman and Rallis,1998; as cited in Marshall and Rossman,

1999: 2)

When a large sampling of information is gathered ranging from 12 to 90
participants, semi structured interviews are used. (Lapan, Quartaroli, Riemer,
2012) In this study 17 participants were interviewed. Face-to-face interaction
helped the researcher ask supportive questions in accordance with the research

guestions and the questionnaire.

Photo and video cameras and digital recorders are useful in recording live situations
and in-depth interviews. All three aids to data collection are visible and to some
degree intrusive. However, if the researcher has a good and trusting relationship
with the respondents, obtains permission to film or record, and has undergone
review by an institutional review board to ensure human subjects’ protection and the
absence of such threats as loss of confidentiality. (Lapan et al, 2012: 97)

In this regard, voice record was implemented in order to analyze the interaction
after the interviews. As participants were the colleagues of the researcher, the

researcher obtained permission for record.
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3.5 DATA ANALYSIS

3.5.1 Analysis of the Questionnaire

The questionnaire was analyzed by using the Statistical Packages for Social
Sciences (SPSS) Version 21. In order to address the research questions, the items
in the questionnaire were calculated by descriptive statistics. Instructors’ computer
usage levels were gained through descriptive statistics. The reasons why teachers
use computers were gathered by frequency calculations. Through correlation
statistics, teachers’ attitude toward ICT and their perceptions of computers in
classes were compared. Kruskal Wallis test also helped the researcher distinguish
whether teachers’ graduation and teaching experience make any difference in their

attitudes toward computers.

3.5.2 Analysis of the Interviews

There are different types of qualitative data analysis techniques such as
phenomenological analysis, content analysis and ethnographic analysis (Karakaya,
2010). As the data were gathered through semi-structured interviews, content
analysis was applied. The researcher prepared interview guestions in relation with
the content of the study and the research questions. The researcher taped and
transcribed the interviews. Thus, it was easy to code the data.

The interviews were employed at the summer break of the semester several weeks
after the questionnaire was implemented. Therefore, teachers were comfortable
enough to answer all of the interview questions. Due to the fact that questionnaires
were implemented before the interviews, the participants had the idea about the
content of the study. This helped them feel comfortable. After the participants’

permission, the interviews were recorded through a sound recorder in order to
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transcribe every single word. After transcribing and coding, basic content
categories were gained as in the following:

e Levels of computers use
e Feelings towards computer use

e Obstacles to computer use

3.6 CONCLUSION

This chapter presents the general information about the research design of the
study, participants, setting and data collection instruments. The data analysis and

its results will be mentioned in the following chapter.
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CHAPTER IV

DATA ANALYSIS AND RESULTS

4.0 PRESENTATION

Both a questionnaire and semi-structured face-to-face interviews were employed in
order to collect the data in this study. Descriptive data analysis was used to
analyze the questionnaire and SPSS.21 was utilized to analyze the questionnaire.
For the analysis of the semi-structured face-to-face interviews, content analysis

was performed.

This study explored the attitudes of English language Instructors at the Preparatory
school of Ufuk University toward computer technologies and the use of computers
in their teaching experience. The study specifically scrutinized how teachers
perceive computer technology in language teaching. In addition, the factors that
affect the attitudes and perceptions of teachers were investigated. More
specifically, the following aspects were examined:

e The purposes of using computers

e Attitudes toward computer technologies in general

e A correlation between instructors’ attitudes towards ICT in general and their
use of computers/ ICT in language classroom

e The effect of instructors’ educational degree and years of teaching
experience on their attitudes towards computer usage

e Factors affecting the use of the computer technologies in language teaching
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4.1 THE PURPOSES OF USING COMPUTERS

In the second part of the questionnaire, the participants were asked to select from
10 options that demonstrate the reasons why they use computers and the internet.
The participants were able to choose more than one item. Thanks to this part of the
questionnaire, the researcher was able to see the importance and functions of
computers for educational purposes of English language teachers. What is more,

frequencies of reasons for computer use were gathered.
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Section2 Table
_ What do you use computers for?| Frequency Count
Question 1 N %
rarely 3 17,6%
sometimes 1 5,9%
1. Chatting
often 4 23,5%
never 9 52,9%
rarely 3 17,6%
sometimes 1 5,9%
2. Games
often 2 11,8%
never 11 64,7%
rarely 1 5,9%
_ o sometimes 5 29,4%
3. Emails and mail listing
often 10 58,8%
never 1 5,9%
rarely 11,8%
4 Finding materials related to sometimes 4 23,5%
' lessons preparing presentations often 11 64,7%
never 0 0,0%
rarely 4 23,5%
o sometimes 4 23,5%
5. Assigning homework
often 2 11,8%
never 7 41,2%
rarely 2 11,8%
. . sometimes 3 17,6%
6. Presenting course materials
often 6 35,3%
never 6 35,3%
rarely 1 5,9%
7. Surfing the net sometimes 1 5,9%
often 14 82,4%
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never 1 5,9%
rarely 1 5,9%
sometimes 0 0,0%
8. \Web blog
often 5 29,4%
never 11 64,7%
rarely 4 23,5%
o sometimes 1 5,9%
9. Giving feedback
often 2 11,8%
never 10 58,8%
rarely 0 0,0%
sometimes 1 5,9%
10. Others
often 5 29,4%
never 11 64,7%

As Table 6 demonstrates, almost all teachers are eager to use computers and the
internet. 9 out of 17 (52,9%) participants do not chat but 8 out of 17 participants do
chat. 3 (17,6%) participants rarely chat, 1 (5,9%) participant sometimes chats but
4 (23,5%) participants often chat. 11 out of 17 (64,7%) participants never play
games. 6 out of 17 participants play games. 3 out of 6 (17,6%) participants rarely
play, 1 out of 6 (5,9%) participants sometimes plays and 2 out of 6 participants
(11,8%) often play games. 1 out of 17 (5,9%) participants does not e-mail however,
16 out of 17 participants e-mail. 1 out of 16 (5,9%) rarely emails, 5 out of 16
(29,4%) participants sometimes e-mail and 10 out of 16 (58,8%) participants often
e-mail. There is no participant who does not find materials related to lessons. 2 out
of 17 (11,8%) participants rarely find materials, 4 out of 17 (23,5%) participants
sometimes find and 11 out of 17 (64,7%) participants often find materials. 7 out of
17 (41,2%) participants never assign homework. 10 out of 17 participants assign
homework. 4 out of 10 (23,5%) participants rarely assign homework, 4 out of 10
(23,5%) participants sometimes assign homework and 2 out of 10
(11,8%)participants often assign homework. 6 out of 17 (35,3%) participants do not
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use computers for presenting course material yet, 11 out of 17 participants do use
computers for presenting course material. 2 out of 11 (11,8%) participants rarely, 3
out of 11 (17,6%) participants sometimes and 6 out of 11 (35,3%) participants often
present course material. Only 1 out of 17 (5,9%) participants never surfs the net.
16 out of 17 participants surf the net. 1 out of 16 (5,9%) participants rarely and 1
out of 16 (5,9%) participants sometimes surfs the net. However, 14 out of 16
(82,4%) participants often surf the net. 11 out of 17 (64,7%) participants do not use
web blogs. 6 out of 17 participants use web blogs. 1 out of 6 (5,9%) participants
rarely uses web blogs. 5 out of 6 (29,4%) participants often use web blogs. 10 out
of 17 (58,8%) participants do not use computers for giving feedback to students. 7
out of 17 participants use computers for giving feedback to students. 4 out of 7
(23,5%) participants rarely, 2 out of 7 (11,8%) participants often use computers for
giving feedback. Only 1 out of 7 (5,9%) participants sometimes uses computers for
giving feedback. 11 out of 17 (64,7%) participants never use computers for other
purposes. 6 out of 17 participants use computers for other purposes. 1 out of 6
(5,9%) participants sometimes uses and 5 out of 6 (29,4%) participants often use

computers for other purposes.
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Table 7. Percentages of reasons the teachers’ often use in rank

Ranks Statements Percentage
1. Surfing the net 82,4%
2. Finding materials related to lessons preparing presentations 64,7%
3. Emails and mail listing 58,8%
4. Presenting course materials 35,3%
5. Web blogs and others 29,4%
6. Chatting 23,5%
7. Assigning homework and giving feedback 11,8%

As table 7 clearly indicates, the highest frequency in often use belongs to one
group: It is the seventh statement. Almost all participants (n=17) use computers for
“surfing the net” (82, 4%). It is also seen in table 7 that teachers tend to find
materials related to lessons preparing presentations other than statements (64,
7%). More than half of the respondents use computers for emails and mail listing
(58, 8%). One of the chief reasons why teachers utilize mails could be that most of
them are master or doctorate students. Hence, they contact their lecturers or their

students via emails.

One of the most striking findings Table 7 shows is that the lowest frequency
belongs to the statements fifth and ninth asking for assigning homework and giving
feedback (11, 8%). This is due to their limited technical equipment of computer and
other technical equipments. Since, the interview data verify this result by showing
that many instructors are not very satisfied with the technical support at their
institution. In a similar vein, limited number of participants use computers for
chatting (23,5 %) and web blogs (29,4%). By the same token, few teachers present
course material. (35, 3 %)




49

4.2 ATTITUDES TOWARD COMPUTER TECHNOLOGIES IN
GENERAL

This study aimed at finding out English language instructors’ attitudes toward

computer technology through three major scales of the questionnaire.

e ICT (Information and Communication Scale)
e Computer Attributes Scale

e Computer Access Scale

4.2.1ICT Scale

This part of the questionnaire is an ICT Scale that explores English language
instructors’ attitudes toward ICT. In other words, ICT Scale helps the researcher

analyze the effect of computers in the lives of the participants.



Table 8. Descriptive Statistics for instructors’ attitudes toward ICT in general
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Item Std.
Statements N | Minimum | Maximum | Mean o
No Deviation
1. Computers do not scare me at all. 17 2,00 5,00 4,1176 ,92752
2. Computers make me feel uncomfortable. 17 1,00 4,00 1,7059 ,91956
3. | am glad there are more computers these days. 17 3,00 5,00 4,2353 , 75245
4, | do not like talking with others about computers. 17 1,00 4,00 2,5882 1,00367
5. Using computers is enjoyable. 17 3,00 5,00 4,4118 ,61835
6. | dislike using computers in teaching. 17 3,00 5,00 4,2941 ,58787
7. Computers save time and effort. 17 4,00 5,00 4,4118 ,50730
8. | Schools would be a better place without computers. | 17 1,00 3,00 1,4118 ,61835
Students must use computers in all subject
9. 17 2,00 5,00 3,4706 | 1,00733
matters.
10. Learning about computers is a waste of time. 17 1,00 4,00 1,7059 ,91956
11. Computers motivate students to study more 17 3,00 4,00 3,8824 ,33211
Computers are a fast and efficient means of getting
12. ) ] 17 4,00 5,00 4,5882 ,50730
information.
| do not think | would ever need a computer in my
13. 17 1,00 3,00 1,4706 ,62426
classroom.
14. Computers can enhance students learning. 17 3,00 5,00 4,2941 ,58787
15. Computers do more harm than good. 17 1,00 3,00 1,7647 ,66421
| would rather do things by hand than with a
16. 17 1,00 3,00 1,6471 ,60634
computer.
17. If I had some money | would buy a computer. 17 1,00 5,00 3,7059 | 1,10480
18. | avoid using computers as much as possible. 17 1,00 4,00 1,6471 , 78591
19. | would like to learn more about computers. 17 3,00 5,00 4,0000 ,61237
| have no intention to use computers in the near
20. 17 1,00 2,00 1,4118 ,50730
future.
Valid Number(list wise) 17
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It is observed explicitly in Table 8 that English language teachers have positive
attitudes towards ICT (Information and Communication technology) in general. To
exemplify, according to Statement 12, teachers’ tendency is very high. (The mean
value is about 4,5882) The participants state that they find computers very effective
in terms of getting information very quickly. What is more, Statement 7 represents
that a great majority of respondents agree on the effectiveness of the computers in
terms of time. (The mean value is about 4,418) Although instructors have a
tendency toward ICT in general, their implementation of computers in teaching
practices is not very high. Surprisingly, Statement 6 shows that respondents dislike
using computers in teaching. (The mean value is about 4,2941) Additionally, in
Statement 9, teachers do not support the idea that students’ using computers in all

subject matters. (The mean value is not very high, it is about 3,4706).

4.2.2 Computer Attributes Scale

Computer Attributes Scale is the fourth section of the questionnaire and it
investigates how English language instructors feel about the use of computer

technologies in their teaching experiences.



Table 9. Frequencies of Computer Attributes Scale
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Item Std.
Statements N | Minimum | Maximum Mean o
No Deviation
1 Computers improve education. 17 3,00 5,00 4,2353 ,56230
Teaching with computers offers real advantages
2 17 4,00 5,00 4,4118 ,50730
over traditional methods of instruction.
Computer technology cannot improve the quality
3 ] 17 1,00 4,00 1,9412 ,89935
of students’ learning.
Using computer technology makes the subject
4 ) ) 17 4,00 5,00 4,4706 ,51450
matter more interesting.
5 |Computers are not useful for language learning. | 17 1,00 2,00 1,4118 ,50730
6 Computers have no place in schools. 17 1,00 2,00 1,2353 43724
7 |Computer use fits well into my curriculum goals. | 17 2,00 5,00 3,8824 ,69663
8 Class time is too limited for computer use. 17 1,00 4,00 2,4118 ,87026
Computer use suits my students’ learning
9 preferences and their level of computer 17 2,00 5,00 4,0000 , 70711
knowledge.
Computer use is appropriate for many language
10 P pr_) P o yanguag 17 4,00 5,00 4,3529 ,49259
learning activities.
It is hard for me to learn to use the computer in
11 ] 17 1,00 3,00 1,7059 ,68599
teaching.
I have no difficulty in understanding the basic
12 ] 17 1,00 5,00 4,0000 1,11803
functions of computer.
13 |Computers complicate my task in the classroom. | 17 1,00 4,00 1,8235 ,80896
Everyone can easily learn to operate a
14 17 2,00 5,00 3,7647 ,83137
computer.
15 | have never seen computers at work. 17 1,00 2,00 1,4118 ,50730
Computers have proved to be effective learning
16 ) 17 3,00 5,00 4,3529 ,60634
tools worldwide.
| have never seen computers being used as an
17 17 1,00 2,00 1,4118 ,50730
educational tool.
| have seen some of my colleagues use
18 ) ) 17 4,00 5,00 4,4118 ,50730
computers for teaching English.
Valid N (listwise) 17
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Table 9 indicates that English language instructors have positive attitudes towards
computer attributes in general. They agree that computers improve the quality of
education. Statements 1 and 3 confirm that teachers find computers beneficial as
an educational tool. (The mean value is about 4,2353 in Statement 1 and 1,9412 in
Statement 3). Although the instructors believe that computers are effective and
beneficial in education, they somehow hesitate whether class time is enough for

computer use according to the Statement 8. (The mean value is about 2,4118).

4.2.3 Frequencies of Computer Access

Computer Access Scale is the fifth section of the questionnaire and it analyzes how

often English Language Instructors have access to the computers.

Table 10. Frequencies of Computer Access Scale

N Minimum Maximum Mean Std. Deviation
1 At your home 17 4,00 5,00 4,8824 33211
At school
2 (computer lab, 17 4,00 5,00 4,9412 ,24254
library etc.)

Other (like Internet
3 17 1,00 5,00 2,1765 1,66716
cafes and etc)

Valid N (listwise) 17

When the access to computers is considered, it is clearly seen that the participants’
use of computers increases when compared with their use at schools. Table 10
demonstrates that teachers have access to the computers mostly at schools (The
mean value is 4,9412). Teachers also use computers at their homes very often
(The mean value is 4,8824). However, they do not prefer other places like internet
cafes to use computers (The mean value is 2,1765).




4.3 A CORRELATION BETWEEN INSTRUCTORS’ ATTITUDES

TOWARDS ICT IN GENERAL AND THEIR USE OF COMPUTERS/

ICT IN LANGUAGE CLASSROOM
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It's clearly observed in Table 11 that there is a correlation between instructors’

attitude toward ICT in general and their perceptions of computers in language

teaching classrooms. On the one hand teachers who are engaged in ICT very

frequently use computers in their classes, but on the other hand teachers who

aren’t engaged in ICT that much do not use computer in their language teaching

classes. There is a direct correlation between instructors’ attitude in general and

their use of computer in educational settings.

Table 11. A correlation between teachers’ attitude toward ICT and their perceptions of
computers in classes

Correlations

Attitude toward |Perception of
ICT in general computers in
classes
Correlation Coefficient | 1,000 ,518
Attitude toward ICT in ] )
Sig. (2-tailed) ,033
general
N 17 17
Spearman's rho ;
Correlation Coefficient |,518 1,000
Perception of computers ] )
) Sig. (2-tailed) ,033
in classes
N 17 17

*, Correlation is significant at the 0.05 level (2-tailed).
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4.4 THE EFFECT OF INSTRUCTORS’ EDUCATIONAL DEGREE
AND YEARS OF TEACHING EXPERIENCE ON THEIR ATTITUDES
TOWARDS COMPUTER USAGE

In this study, the degrees that instructors hold were taken into consideration. The
educational degrees could affect the attitudes and perceptions of teachers toward
ICT and computers in language teaching.

It was the other fundamental concern of this study that whether teaching
experience of instructors affects their attitudes and perceptions toward ICT and

computers in teaching experiences.

4.4.1 The Effect of Instructors’ Educational Degree on Their

Attitudes towards Computer Usage

As the questionnaire was conducted, the participants were asked to specify the
degrees that they held. The questionnaire included three options: Bachelor’s,
Master’'s and Doctoral Degree. According to the submitted questionnaires, there
was only (n=1) participant who had a Doctoral Degree among other English
language instructors. There were (n=12) participants holding a Bachelor's Degree
and (n= 4) participants holding a Master’s Degree. One of the main concerns of
this study was to clarify whether there were differences between the graduates of
Bachelor's Degree, Master's Degree and Doctoral Degree in terms of teachers’
attitudes toward ICT (Information and Communications Technology). There were
three factors in degree type. Therefore, Kruskal Wallis Test was administered in
order to find out whether three types of degrees make a difference in the attitudes
of English language teachers toward ICT and their perceptions of computers in
language teaching practices. Table 12 demonstrates that educational degrees of
English language instructors do not play an important role in neither their attitudes

toward ICT nor their perceptions of computers. All of the participants are positive to
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ICT and computers. There is no significant difference among instructors in terms of

their educational degrees.

Table 12. Kruskal Wallis Test for Graduation

Ranks
Last Degree N Mean Rank
B.A 12 10,21
M.A. 4 5,88
Attitude toward ICT Phd 1 7.00
Total 17
B.A 12 9,83
M.A. 4 7,88
Perception of computers ohd 1 3.50
Total 17
Test Statistics™”
Attitude toward | Perception  of
ICT computers
Chi-Square 2,423 1,746
df 2 2
Asymp. Sig. | .,298 ,418

a. Kruskal Wallis Test

b. Grouping Variable: Last Degree

4.4.2 The effect of instructors’ years of teaching experience on

their attitudes towards computer usage

In this study, instructors were in three groups in their teaching experience. The first

group is the teachers who have 1-3 years experience. There were (n=7) teachers

in this group. The second group combines (n=8) teachers who have 4-6 years

experience. This group is the largest group among other respondents. The third

group of teachers (n=2) have 7-10 years teaching experience. This group is the
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smallest one. Table 13 indicates that there is a significant difference in the
instructors’ perceptions of computers in terms of their teaching experience. English
language instructors who have 4-6 years experience are prone to ICT and their use
of computers is more than other experienced instructors. 1-3 years experienced

instructors tend to have the least positive perceptions of computers.

Table 13. Kruskal Wallis Test for Teaching Experience

Ranks
Experience | N Mean Rank
1-3yrs 7 7,36
4-6 yrs 8 11,69
Attitude toward ICT 7-10 yrs 5 4.00
Total 17
1-3yrs 5,00
Perception of 4-6 yrs 8 12,94
computers 7-10 yrs 2 7,25
Total 17
Test Statistics®”
Attitude Perception of
toward ICT computers
Chi-Square | 5,067 9,686
df 2 2
Asymp. Sig. | ,079 ,008

a. Kruskal Wallis Test

b. Grouping Variable: Experience

4.5 QUALITATIVE ANALYSIS (INTERVIEW DATA)

In order to investigate instructors’ attitudes toward ICT and their perceptions of
computers in more depth, the researcher conducted semi-structured face-to-face
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interviews. In addition to the data collected through a quantitative questionnaire,
semi-structured interview presented a deeper understanding on the results of the
quantitative analysis. Interview is one of the most used methods of a qualitative
research method since interviews help the researcher elaborate on the quantitative

findings with unique thoughts of the respondents.

The interview sessions occurred at the end of the spring semester several weeks
after the questionnaires were performed. As the interview questions were directly
related to the questions in the questionnaire, the participants were familiar with the
guestions. Also, participants were the colleagues of the researcher. These created
a relaxing and warm environment during interviews. All of the instructors working at

Ufuk University were the interviewees who also performed the questionnaires.

Pre-determined framework was prepared by the researcher. In this sense, the
interviewees were comfortable enough to express their ideas, feelings and
experiences regarding the questions in the interviews. Semi-structured, face-to-
face interviews were carried out in order to address the research questions of the
study. With the semi-structured questions, the respondents shaped the overall
design of the interviews. The researcher organized three basic themes depending

on the purpose of the research and the answers of the participants:

e Attitudes toward computers & computer usage levels
e Professional development in using computers

e Factors affecting the use of computer technologies in language teaching

4.5.1 Attitudes toward Computers & Computer Usage Levels

The questions related to the attitudes toward computers in part A in the interview
also searched for the instructors’ computer usage levels in their teaching
experience. According to the results of Part A, all participants have positive

attitudes toward computers. All respondents, who have been interviewed, regard
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themselves competent to use computers and have their own personal computers.
Moreover, instructors state that they are adapted to use computers for a very long

time. One of the respondents reports that:

“Computers simplify my life in many respects. | can find whatever | look for on the net.
As | have been using computers since my childhood, | encounter no difficulty in using
it.”(Interviewee 1)

Another participant also supports the idea that they use computers for a long time
with these words:
“I feel very relaxed while using computers since | have been engaged with it since |

was 9. | feel competent enough to use it and | can also acquire all means of
information.” (Interviewee 10)

Nowadays, computer technologies have been widely used in educational settings
and the participants seem to exploit the advantages of computers for teaching
English in their classes. English language instructors have positive perceptions of
computers in educational contexts especially in their teaching experience. For
instance, when they were asked why they used computers, they replied that finding
extra materials, creating on-line groups among students and teachers, writing &
calculating exam results, searching new things about language teaching, making
use of mostly Microsoft Office programs such as excel, powerpoint, word etc. were
some of the reasons. What is more, instructors use computers for their own
educational and academic purposes. To illustrate, they state that they use
computers when they study their own lessons and look for information related to
their academic papers or articles. Zhao and Frank (2003) also reports that “the
most frequently used technologies are e-mail, telephone systems, and computers
in the classroom” (pp.819-820). One of the respondents who supports

implementing computers in educational settings states that:

Computers and technology help us convince our learners who have barriers to
computers while learning English in a more enjoyable way. Before Ufuk University, |
used to work at Bulent Ecevit University. We had on-line computer laboratory sessions
through teaching English. Learners followed exercises. At first, they thought it was
redundant but later on we observed that most learners got efficiency for improving
their English. (Interviewee 3)
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Another respondent expresses nearly the same words with regard to the role of
computers in education:
Adapting computers has been regarded as a new trend in foreign language education
recently. Especially on-line teaching is very popular these days. In this sense,
computers could be used as a supportive material with the course books. As learners
are closely interested in computers and technology, implementing computers into

teaching enhances learners’ motivation. Therefore, students enjoy and attend lessons
and lessons become student-oriented. (Interviewee 4)

The respondents also indicated that they employ computers for various types of
purposes such as picking up news, social media, chatting with friends, watching
series and movies, checking e-mails, shopping, looking for information on the
net.(See also table 6)

When the participants were asked what they thought about computers, one of the
interviewee stressed that:

The first thing that comes to my mind when | think about a computer is that | cannot
imagine a life without it. A computer helps us store information and reach that
information. It plays a vital role for us in this technology era. Computer is a kind of tool
that makes a major contribution to our social life. We can communicate very easily.
Computers are beneficial with Excel, PowerPoint and Microsoft office programs in terms
of our academic and professional purposes. Our daily tasks such as getting plane
tickets, interviews are performed easily thanks to computers. (Interviewee 13)

4.5.2 Professional development in using computers

The question in part B related to the training to use computer technologies. The
interview results of part B point out that most participants have sufficient
knowledge to use and teach with computers:

Surely, there are many things that | am not competent enough however; | had
computer training during my high and secondary school. (Interviewee 2)

Another participant stated that:

I, indeed, consider myself not capable enough for using computers and this led me to
have computer training course. | still come across some of the things that | do not
know. When | struggle, the solution emerges again in computers. | can find anything
on the net. (Interviewee 3)
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The respondents have notified that they can benefit from computers easily and this
shows they have enough training to succeed in using computers. However, there
are some respondents indicating they need more training in order to use

computers. One of the respondents states that:

I have enough knowledge to use computers for my daily activities however; | have
realized that | am not complete with the technological innovations. My computer
training that | gained in the past doesn’t fulfil my needs. (Interviewee 13)

Another respondent states that:

Although | had computer course during my university life, | learned more by searching
on my own. (Interviewee 15)

Another respondent also stated with the similar words:

| can survive myself while using it for my daily, academic and other purposes however;
| consider having help to improve my knowledge with the development in computer
technology. (Interviewee 16)

4.5.3 Factors Affecting the Use of the Computer Technologies in

Language Teaching

Part C in the interview question was about the factors that could affect the use of
computer technology in teachers’ teaching experience. The results of the answers
given to the question in Part C uncovered that English language instructors
encounter the factors that obstruct the implementation of computer technology in
their language teaching experiences. In this sense, many participants report that
the physical and technical problems of the school building are not suitable for the

productive use of computers in classes. One of the respondent states that:

| do not have problems myself but there are some technical problems. (Interviewee 1)

Another respondent states that:

| sometimes lack efficient equipment and this causes loss of time. (Interviewee 3)

Another participant has almost identical reply:
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Because of the physical conditions of the school, my students and | have connection
problems. Except these problems, | can use it very comfortably. (Interviewee 4)

Another respondent states that:

The equipments in our classes are mostly broken and inadequate. (Interviewee 11)

Another respondent states that:

We encounter some problems originating from our school. The projectors are out of
order in some classes and there are some limitations about our computers and
technical equipments. (Interviewee 15)

All of the participants’ responses for the question about the factors that affect the

use of computers are the same.

4.6 CONCLUSION

This chapter has presented the data analysis of the teachers’ perceptions of
computers and their use in language teaching experience. Teachers’ opinions
about their attitudes and the factors affecting the use of computers have been
analyzed. The next chapter will discuss the findings in this study with the findings in
the literature.
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CHAPTER V

DISCUSSION & CONCLUSION

5.0 PRESENTATION

This chapter will present and summarize the implications and the results of the
research based on the data analysis in relation to the literature. It will also suggest
the pedagogical implications, limitations and further research in terms of

technology in language teaching.

5.1 OVERVIEW OF THE STUDY

This study examined how English language teachers at Ufuk University perceive
using computer technologies in language teaching by investigating teachers’
attitudes toward the use of computers and the factors that affect their
implementation of this technology in general. In order to collect the data about the
general attitudes of teachers toward computers and factors affecting the
respondents’ implementation of computers in their teaching experience,
guantitative and qualitative research methods were applied. In other saying, a
mixed methods research was performed to gather data for accomplishing this
study. Implementing a mixed research methods helped the researcher triangulate

the results of the study.

The findings were discussed depending on the research questions. The

guestionnaire was mainly evaluating the attitudes of teachers in general.
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5.2 DISCUSSION OF THE RESULTS

The findings about instructors’ attitudes toward computer technology and their
computer use levels were gathered by both quantitative and qualitative data. The
purpose of the sections below is to show the findings of the study regarding the

literature.

5.2.1 R.g. 1 what do the English language instructors use

computers for?

The first research question attempted to reveal the reasons why teachers use
computers. In line with the results of section Il of the questionnaire, teachers utilize
computers for mostly surfing the net (82,4%) and finding materials related to lesson
preparing presentations (64,7%). Such findings are expected since these
applications are not high-level ones (Zhao and Frank, 2003). At the same time, the
qualitative (interview) data confirmed that teachers are very eager to use computer
for their both professional and daily purposes. However, they are not able to take
advantage of adapting computers at high levels. In the interview, the participants
expressed that they could survive themselves while using computers but in a
limited way and most of them thought that they did not have enough skills to
perform more complicating assignments. This seems to agree with one of the
findings in the literature. Zhao and Frank (2003) propose that teachers who use
computers mostly are using them to communicate with parents of students and
prepare instructions. As these types of applications demand not that much change
and therefore time and energy, simple technologies become sufficient for teachers
to use. The researchers also indicate that computers have different range of uses
that are very complex. In this sense, the applications that teachers are accustomed

to are regarded as simple.
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What is more, another considerable result of the section Il in the questionnaire is
that English language instructors use computers for general and personal
purposes. The instructors use computers for web blogs (29,4%) and chatting (23,
5%). Nevertheless, they do not prefer assigning homework and giving feedback to
the students (11, 8%). Although teachers do not tend to use computers for most
activities in their teaching activities, they find materials related to lessons (64, 7%)
and present course materials (35, 3%). The reason why teachers do not give tasks
to the learners on computers can spring from the fact that teachers’ computers
may not have proper technological equipment for managing on-line or digital
homework and some students can have limited use of computers outside their

schools.

The results also demonstrate that English language instructors never use
computers for chatting (52, 9%) or playing games (64, 7%). The interview data also
verify that instructors need to use computers more for educational purposes. This
result contradicts with one of the results of the studies in literature:

Supporting this result, a researcher studied the level of primary and secondary

school teachers’ using the technological opportunities, it is concluded that half of

teachers do not use computers for educational purposes in activities outside the

classroom and almost half of them never use computer software in educational
activities. (Akpinar, 2003, as cited in Gilakjani and Leong, 2012: 633)

5.2.2 R.g.2 to what extent do the instructors use ICT in language

classrooms?

Section V of the questionnaire searched for the participants’ access levels to the
computers. In accordance with the results of this study, the participants have
access to the computers mostly at schools. The participants’ use of computers also
increases when compared with their use at home. Yet, they do not choose other
places like internet cafes to use computers.

Williams et al. (2000) also came up with a similar finding:
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Where ICT resources are used by primary teachers they are used most often in the
classroom context (95% of teachers used at least one ICT resource at least once a term).
Frequency of use of ICT in the classroom by secondary teachers is similar, however, use of
ICT in professional development, personal use, and administration, are all significantly higher
for the secondary sample. (p.310)

5.2.3 R.g.3 what are the instructors’ attitudes towards ICT in

general?

Section Il of the questionnaire was developed to study the attitudes of teachers
toward ICT and section IV of the questionnaire explores the instructors’
perceptions of computers in general. Both quantitative and qualitative findings
reveal that teachers have positive attitudes toward computer technology. However,
their positive perception is not consistent with their use of computers in their
teaching experience. As teachers benefit computers vastly for surfing the net,
finding materials and e-mailing, these types of applications are regarded as low-
levels that do not require complicating understanding.

The results of the findings also indicate that the participants think that computers
help them get information very quickly. They also support the idea that computers
save time and effort. Although English language instructors have positive attitudes
toward computers in general, they do not prefer adopting computers into their
teaching practices. They do not also think that students should use computer in all

subject matters.

This may be supported by the findings in the literature:

Primary teachers’ perceptions and awareness level about specific technologies, and
about the role of technology in education, and how they see the technological
problems that are faced by basic education school systems in Turkey were
investigated. The results showed that many teachers were not computer users and
lacked a functional computer literacy background upon which to build new technology
and skills. The study also indicated that the use of computer and related technologies
was not routine part of their teaching and learning environment. (Asan, 2003, as cited
in Gilakjani and Leong, 2012: 633)
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Moreover, it was understood in the interviews that English language instructors at
Ufuk University can survive themselves when they want to implement computers in
basic forms of use such as e-mailing or surfing the net. Yet, they do not find
themselves qualified in every respect. This may result from the fact that their
training is not proper enough for complex uses. In addition, teachers complain
about the lack of technical equipment and physical context of the school. Referring

to the literature, some researchers found a similar finding:

Pre-service teachers state that they do not feel themselves adequate for using internet
and computer for the purpose of teaching, while they feel that they are adequate for
using search engines; they can prepare basic materials for teaching but not complex
and multi-purpose educational devices. (Erdemir, Bakirci & Eyduran, 2009, as cited
inGilakjani and Leong, 2012: 633, 634)

A great deal of studies demonstrates that teacher is the main forecaster of the
attitudes toward computers when its role is considered for educational purposes. In
this study, although teachers have positive perceptions of computer technology,
their use of computers is not very high. This seems to contradict with one of the
findings in the literature. Some studies also indicate that teachers who have
negative or neutral feelings about computers do not have enough knowledge or
skill about computers (Al-Oteawi, 2002, as cited in Gilakjani and Leong, 2012).
This hinders their application of computers into their teaching practices.

Section IV of the questionnaire reveals that teachers have positive attitudes toward
computers in general and it also shows that they find computers beneficial and
effective in education; however, they have some hesitations about whether the

lesson time is appropriate for effective use of computers, or not.

As there are only two male instructors working at Ufuk University, the influence of

gender was not investigated. In literature, there are studies that look into it:

Researchers investigated the science teachers’ attitudes toward computer assisted
learning (CALL). The results showed that the majority of science teachers had positive
attitudes toward CALL and no gender difference exists between science teachers’
computer-assisted learning attitudes. (Cavas and Kesercioglu, 2003, as cited in
Gilakjani and Leong, 2012: 633)
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5.2.4 R.q.4 is there a correlation between the instructors’ attitudes
towards ICT in general and their use of computers/ ICT in

language classroom?

The results of the questionnaire revealed that there is a correlation between
instructors’ attitude toward ICT in general and their perception of computers in
language teaching classrooms. Teachers who occupy themselves with ICT mainly
use computers in their classes, on the other hand teachers who aren’t very
involved in ICT that much do not use computers in their language teaching classes.
There is a direct correlation between instructors’ attitude in general and their use of

computer in educational settings.

This study contradicts with the results of one of the studies in literature:

Teachers’ attitudes toward computer technologies are related to teachers’ computer
competence. In their study of the correlation between teachers’ attitude and acceptance of
technology, Francis-Pelton and Pelton (1996) maintained although many teachers believe
computers are an important component of a student’s education, their lack of knowledge and
experience lead to a lack of confidence to attempt to introduce them into their instruction.
(Gilakjani and Leong, 2012: 633)

There are also some studies that have the similar findings as in this study:

Several studies explain this by hypothesizing that teachers who use computers do so
because their conceptions of using ICT fit into their existing teaching beliefs or belief system.
(Higgings & Moseley, 2001; Sugar et al., 2004, as cited in Tondeur et al., 2008: 2544)

Results of the present study indicate a consistent relationship between teacher profiles,
based on their educational beliefs, and the frequency of class use of computers: a teacher
profile with relatively high constructivist beliefs tends to show a high frequency of educational
computer use. (Tondeur et al., 2008: 2549)

5.2.5 R.q.5 what is the effect of the instructors’ educational degree

on their attitudes towards computer usage?

The degrees that teachers hold are regarded as an important element which could

affect their attitudes toward computers and their use of computers in teaching. In
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the questionnaire, the participants stated their educational degrees. There were
three alternatives: Bachelor's, Master's and Doctoral Degree. The differences
between the graduates of Bachelor's Degree, Master's Degree and Doctoral
Degree in terms of teacher’s attitudes toward computers were explained and the
results of this study showed that educational degrees of English language
instructors do not play a vital role in neither their attitudes toward ICT nor their

perception of computers. Karakaya (2010) came up with a different finding:

The participants holding a master's diploma seemed to be content with the availability of
computers in their lives. They ponder that computers are fruitful technological tools for the
improvement of education and in particular for language teaching and learning. When
compared with the respondents who had a Bachelor's Degree, the Master’s Degree holders
would rather do things through computers than by hand. Their results indicate that they feel
comfortable with the computers and they make use of ICT in their profession. Furthermore,
they consider the computers as a fast and efficient means of getting information presenting to
the students. (p.82)

5.2.6 R.q.6 what is the effect of years of teaching experience on

the instructors’ attitudes towards computer usage”?

One of the main issues of this study was to find out if there was a difference in the
instructors’ perceptions of computers in terms of their teaching experience or not.
English language instructors who have 4-6 years experience are inclined to ICT
and the use of computers more than other experienced instructors. 1-3 years
experienced instructors are prone to have the least positive perceptions of
computers. This may be supported by the findings in the literature:

According to the results of the one-way ANOVA, the teachers who have up to six years

teaching experience show different attitudes when compared to the teachers who have more
teaching experience.(Karakaya, 2010: 86)

Some earlier studies contradict with this study. (Mahdi and Al-Dera, 2013) have

found out that:

“There is no significant difference between experienced (i.e., teaching for more than ten
years) and less experienced teachers (i.e., teaching for less than ten years).”(p.61)
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5.2.7 R.q.7 what are the factors that affect the English language

Instructors’ use of computers in their classes?

Along with the teachers’ attitudes toward computer use, it is discovered that
various factors play a big role in teachers’ application of computers in their
teaching practices. In order to investigate the factors that affect English language
instructors’ use of computers in their teaching experience, teachers were asked in
the interview. The results of the qualitative (interview) data point out that most of
the teachers complain about the deficient technical equipment and physical

conditions of the university.

In the interview, it was observed that English language teachers present digital
book by using LCD projectors. Nonetheless, some participants report that the
projectors in their classes do not work properly and some projectors do not have a
remote control to switch on or vice versa. One of the respondents states that
although there is a projector in her class, she has to take another one that runs
better. The lack of equipment causes teachers to lose time and it results in the

delay of the program.

Almost all of the teachers at Ufuk University think that the main factor that hinders
their easy use of computers springs from the external factors. They think that their
ability is proper enough to perform most of the applications of computer
technology. This may be argued against some findings in the literature. “A major
obstacle to successful technology integration was the lack of teacher confidence
and skill when using technology.” (Zammit, 1992, as cited in Gilakjani and Leong,
2012: 633)

Another study that investigates the main barrier to successful technology
integration comes up with:
Another researcher carried out a study examining the factors relating to the uptake of

ICT in teaching. A questionnaire was designed to collect evidence from teachers and
other educators about their ICT experiences, expertise and use in teaching, their
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attitudes to the value of ICT for teaching and learning, the training they had received
and, when relevant, their reasons for being a member of an association like
MirandaNet, The National Association of Coordinators and IT Teachers and
Teachernet UK. The sample consisted of 44 male and 28 female computer-using
teachers with a mean age of 42 years. The results showed that the teachers who are
already regular users of ICT have confidence in using ICT, perceive it to be useful for
their personal work and for their teaching and plan to extend their use further in the
future. (Cox et al,1999, as cited in Mumtaz, 2000: 323)

As many English language teachers think that the most important factors are the
external ones, the lack of technical equipment is the main one at Ufuk University.
Some studies also support this finding. However, other factors outweigh the
deficiency of technical subjects or physical conditions of the school in one of the
study in the literature.

A researcher carried out an investigation to study Dutch teachers that were
adopting ICT in their teaching experience. These teachers were given a computer
at home and they also had a computer. The findings of the results demonstrated
that school factors were very prominent in the implementation of technology in
classrooms. Yet, teacher factors were more dominant in teachers’ use of
computers. Beliefs and skills were the two categories that had been teachers’

elements. (Veen, 1993, as cited in Mumtaz, 2000)

5.3 PEDAGOGICAL IMPLICATIONS

The results of the study have explored that English language instructors working at
Ufuk University have positive attitudes towards computer technology in their
teaching experience. In the interviews, it was observed that although teachers can
define themselves competent users, their uses are mostly for simple tasks. This
shows that their computer usage levels are low.

The findings of both quantitative (questionnaire) and qualitative (interview) data are
consistent with one another by indicating that English language teachers have
positive attitudes toward using computers. In the questionnaire, there are two
scales. One is for attitudes toward ICT scale and another is about computer

attributes scale. According to the results of the questionnaire, teachers use
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computers mostly for surfing the net, finding materials and e-mailing. It is also
obtained that teachers’ computer use combines general, daily purposes such as
shopping, web blog and chatting. By the same token, teachers expressed that they
can survive themselves when they would like to use it for any informative (finding
materials related to lessons...) or general (playing games...) activities.

The purposes of use mentioned above do not require any professional training.
Some of the teachers express that they had the training during their university
education.

What is more, the interview data specifies that outer factors affect teachers’ use of
computers in teaching. The exterior factors are suggested to be the lack of
technical equipment and the physical conditions of the school. With the help of this
study, teachers can have opportunity to realize the positive attitudes toward the
integration of computers in educational settings. Along with the results of the study,
teachers could bear in mind the potential obstacles that hinder them from
implementing computer technology. In this way, they can make provision against
these factors. The last but not least, the findings suggest that teachers should have

necessary guidance and training for using this technology better.

5.4 LIMITATIONS OF THE STUDY

There are numerous limitations of this study. The number of English language
instructors at Ufuk University is the first limitation of the study. Although all of the
language instructors (N=17) took part in the study, it would not be correct to
extrapolate the attitudes of English language instructors at Ufuk University
Preparatory School to all English language instructors who work at Preparatory
Schools.

Another limitation is that the influence of gender on English language instructors’
perceptions of computer technology could not be explored because of the fact that

there are only two male teachers.
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Furthermore, in order to get some reliable findings about searching for the attitudes
of teachers toward computer technology, both questionnaire and interview were
used. Observation of the teachers during their teaching practice would also be
profitable. Owing to the limitation of the time, the researcher did not have the

opportunity to observe how teachers adopt computers.

5.5 SUGGESTIONS FOR FURTHER RESEARCH

The study examined the attitudes of English language instructors towards the use
of computer technology in language teaching practices at Ufuk University. Both
guantitative and qualitative data revealed that teachers also use computers for
their daily or personal activities such as shopping, e-mails and chatting. In this
sense, this study scrutinized why the teachers use computers, the teachers’
perceptions of ICT and computers, teachers’ computer usage levels, factors
affecting use of computers in language classes.

Another research can be designed to observe teachers how they implement
computers in their language classes in longer time of the academic year. Along
with the questionnaires that search for the attitudes of teachers, observations could
be applied in order to comprehend their attitudes in a more realistic context.
Moreover, this observation can help researchers notice the factors that hinder
teachers from adopting computers in their classes easily.

At the same time, in the interviews, teachers report that they can use computers for
simple activities but not complex ones. At Ufuk University, teachers do not have
any special training for using this technology. In this respect, a curriculum for using
this computer technology could be created for only Ufuk University teachers after a
needs analysis is performed. As teachers’ needs are gathered, they could have
trainings about computer technology. Therefore, their attitudes can be compared

before and after these trainings.
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As a result, another study can be carried out to compare the attitudes of teachers
towards computer technology with another preparatory school of university whose

teachers also apply computers in their classrooms.

5.6 CONCLUSION

The results of this study demonstrate that English language instructors have
positive attitudes towards computer technology in their language teaching practices
and daily activities. Both quantitative (questionnaire) and qualitative (interview)
data revealed that teachers have positive attitudes toward this technology;
however; their computer usage levels are not very high.

Another result of the study is that teachers feel satisfied enough to implement
computers for certain purposes. They also think that they can have training to
teach with computers for complex tasks. After they get training sessions, a
curriculum can be prepared to teach with computers. With the new curriculum,

teachers can feel more comfortable in their teaching experience.
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APPENDICES

APPENDIX |

DEMOGRAPHIC INFORMATION FORM

Ufuk University
Social Sciences Institute

Department of English Language Teaching

Exploring the Attitudes of EFL Instructors towards Information and
Communications Technology and their Use of in English Language Teaching

and Learning

General Instructions: The purpose of this questionnaire is to investigate
your attitudes towards Information and Communications Technology and explore
your use of technology in your language teaching practices. The questionnaire
consists of five sections. Each section begins with some directions related to
that part only. As you begin each section, please read the directions carefully

and provide your responses in the format requested.

Section (1). Background Information
Instructions: Please indicate your response to the following questions by

checking the appropriate circles:



1.1Name and Surname:

1.2 The Last Degree :
QO Bachelors
O Master's

O Doctorate

1.3 Teaching Experience:

O Less than a year
O 1-3 Years
O 4-6 Years

O 7-10 Years

81
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APPENDIX Il

THE QUESTIONNAIRE

Section (2) Computer Use & Literacy

Instructions: Please indicate your response to the following items:

2.1 What do you use computers for? Please tick (V) the appropriate one(s). You

can choose more than one choice and also indicate your frequency of use.

(never=0, rarely=1, sometimes=2, often=3) Example: _\_ shopping online

(01 2

O

O
O
O

O O

)

lessons preparing presentations (0 1

2 3)

chatting (0 1 2 3)
games (0 1 2 3)
e-mail and mail listing (0 1 2 3)

finding materials related to
2 3)

assigning homework (0 1 2 3)

presenting course material ( 0 1

surfingthenet (0 1 2 3)

web blogs (e.g., blogger) wikis ( 0



83

12 3)

O giving feedback to students (0 1
2 3)

O others (0 1 2 3)

2.2 How many hours do you have access to the Internet in a day?
O Less than one hour 1-2hour(s)
O 2-3 hours
O 3-4 hours
O 4 hours and over
Section (3): Instructions: Please indicate your reaction to each of the following

statements by circling the number that represents your level of agreement or

disagreement with it. Make sure to respond to each statement.
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ltem >3 3 _ >
Statements o = | = @ o |2 o
No s&€ 8| 5|2 |59
s92 9 ) o |5 o
mAa| o pa < | <
1 Computers do not scare me at all. 1 2 3 4 5
2 Computers make me feel uncomfortable. 1 2 3 4
I am glad there are more computers these
3 1 2 3 4 5
days.
I do not like talking with others about
4 1 2 3 4 5
computers.
5 Using computers is enjoyable. 1 2 3 5
| dislike using computers in teaching. 1 2
Computers save time and effort. 1 2 3
Schools would be a better place without
8 1 2 3 4 5
computers.
Students must use computers in all subject
9 1 2 3 4 5
matters.
10 Learning about computers is a waste of time. 1 2 5
11 Computers motivate students to study more 1 2 3
Computers are a fast and efficient means of
12 o _ 1 2 3 4 5
getting information.
I do not think | would ever need a computer in
13 1 2 3 4 5
my classroom.
14 Computers can enhance students learning. 1 2 3 5
15 Computers do more harm than good. 1 2 3
I would rather do things by hand than with a
16 1 2 3 4 5
computer.
17 If I had some money | would buy a computer. 1 2 3 4
18 | avoid using computers as much as possible. 1 2
19 | would like to learn more about computers. 1 2 3 5
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20

I have no intention to use computers in the near

future.

4

5

Section (4): Instructions: Please indicate your reaction to each of the following

statements by circling the number that represents your level of agreement or

disagreement with it. Make sure to respond to each statement.

> o @ >
Item Statements 2 % % S | g 2o
No c® ® | 5 |2|c?
5.2 9 v |o|ls O
ma Qo |z|<|ng
1 Computers improve education. 1 2 3 |4 5
Teaching with computers offers real advantages over
2 traditional methods of instruction. 1 2 3 |4 S
3 Comput(?r tecr_mology cannot improve the quality of 1 5 3 |4 5
students’ learning.
Using computer technology makes the subject matter
4 more interesting. 1 2 3 |4 5
5 Computers are not useful for language learning. 1 2 3 |4 5
6 Computers have no place in schools. 1 2 3 |4 5
7 Computer use fits well into my curriculum goals. 1 2 3 |4 5
8 Class time is too limited for computer use. 1 2 3 |4 5
Computer use suits my students’ learning
9 . 1 2 3 |4 5
preferences and their level of computer knowledge.
10 Computer use is appropriate for many language 1 5 3 |4 5
learning activities.
11 It is hard for me to learn to use the computer in 1 5 3 |4 5
teaching.
12 | haye no difficulty in understanding the basic 1 5 3 |4 5
functions of computer.
13 Computers complicate my task in the classroom. 1 2 3 |4 5
14 Everyone can easily learn to operate a computer. 1 2 3 |4 5
15 | have never seen computers at work. 1 2 3 |4 5
Computers have proved to be effective learning tools
16 worldwide. 1 2 3 |4 5
17 I have. never seen computers being used as an 1 5 3 |4 5
educational tool.
18 | have seen some of my colleagues use computers 1 5 3 |4 5

for teaching English
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Section (5): Instructions: Please identify how often you have access to

computers or the Internet in the following contexts:

Iltem 2 or Once a|Once a
Statements Daily | times Never
No week month
week
1 At your home 1 2 3 4 5
5 At s.chool (computer 1 ’ 3 4 5
lab, library etc.)
3 Other (like Internet 1 5 3 4 5
cafes and etc.)
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APPENDIX I

SAMPLE INTERVIEW QUESTIONS

Questions Related to the Attitudes toward Computers in General

and computer usage levels

O o W a s whPF

What comes to your mind when you think about computers?

Can you use computers easily?

How do you feel yourself while using computers?

How much time does using computers fill in your daily life approximately?

What do you use computers for?

. Questions Related to the Computer and Professional Development

Do you think you have a sufficient training to use this technology?

. Questions Related to the Factors that Affect the Use of Computer

Technologies in Language Teaching
While integrating computers in your teaching, what type of difficulties do

you come across?
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APPENDIX IV

OGRETMEN GORUSMELERI

SORU1:Bilgisayarlar dusundugliniizde akliniza ne geliyor?

1.

o o

Hayatimin ¢ok kolaylastigi geliyor. En basta bu. Her anlamda her seye
ulasimim kolay. Istedigim her bilgiye ulagsiyorum. Merak ettigim seyleri
ogreniyorum.
Internet, egitim acisindan dusundugumuzde internette bulunan birgok
kaynak videolar olabilir, resimler olabilir, farkli otantik materyaller olabilir,
genel olarak internetteki guncel bilgiler.
Bilgisayarlari  dusundugumde aklima son zamanlarda aslinda
bilgisayarlari ve teknolojiyi kullanip o6grencilerimizi kandirabilecegimiz
dzellikle ingilizce dgrenmeye direncli dgrencilere bunu daha kolay
Ogretebilecegimiz aklima geliyor. Eski ¢alistigim Universite Bulent Ecevit
Universitesi’nde bizim laboratuar derslerimiz vardi. Alistirmalari gocuklar
oradan takip ediyorlardi. ilk basta onlara sagma geldigini séylediler ama
daha sonra pek cok kisinin ¢ok verim aldigini gozlemledik. Bence
kullanilabilinir bilgisayarlar. Bircok dezavantaji var tabi ama bunlar
avantaja da cgevrilebilinir.

iletisim, teknoloji, iletisimi kolaylastirmasi, bir ara¢ aslinda ve
Ozellikle yabanci dil 6gretiminde yeni trend olarak yaklasiliyor bilgisayara.
Artik online egitimler de ¢ok gundemde, kitaba destek, kitabin yerine
gecgen bir ara¢ degil ama destek olarak kullaniliyor su anda. Ogrenciler
de teknolojiyle ¢ok yakindan ilgilendikleri i¢cin bu tarz bir egitim hem
ogrencinin motivasyonunu arttirir hem de derse olan katiimini arttiriyor.
Aslinda egitimin biraz daha 6grenci merkezli gitmesini de sagliyor.
Teknoloji, internet, kolay ulagim.
Teknolojik olarak islerimizi ne kadar kolaylastirdigi geliyor. Her anlamda
iglerimizi kolaylastiriyor.
Sosyal medya geliyor; facebook, twitter onun disinda iletisim bazl
secenekler geliyor.

Teknoloji geliyor, bilgi cagi geliyor. istedigimiz her tiirlii bilgiye birkag
saniye igerisinde ulasabilme imkan geliyor.
Aklima teknoloji geliyor. isimde sagladigi kolayliklar geliyor. Onun
disinda tabi bos zamanlarimda da dizi izlerim bilgisayarda, sosyal medya
kullanirim.

10. Bilgisayarlari dugsundugimde teknoloji geliyor teknoloji diyince hiz

geliyor, hiz diyince aklima bilgi geliyor, hizli bir sekilde bilgilere
ulasmamiz aklima geliyor.

11. Teknoloji geliyor oOncelikle ama devasa bir teknoloji dunyanin her

tarafina ulasabilen bir teknoloji. internet geliyor aklima. Direk bilgisayarin
o kutusu gelmiyor yani.
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12. Calismak..hem is hem de ders anlaminda. Kendini ifade edebilecek
kadar dil bilmek gibi.

13. Bilgisayarlari dusundugumde aklima ilk gelen sey bilgisayarsiz bir hayat
dugunulemeyecegi. Bilgilerin depolanmasini internet sayesinde bilgilere
erisimi, hatta sosyal hayatimizi sirdirmemize bile katki saglayan bir alet
bilgisayar. Bilginin erisiminde teknoloji gaginda hayati bir 6neme sahip.
Kullandigimiz listeler ya da excell gibi programlar bilgilerin
kaydedilmesine ve iglenmesine yardimci olabilmektedir. Bilgisayar
dendiginde aklima gelen ilk sey internet. internet sayesinde gunlik
hayatta vakit alabilecek banka igleri, randevular ya da ugak biletlerimizi
alabiliyoruz ve bu da iglemlerin kolaylagmasini sagliyor bizim igin.

14. Aslinda akhma birgok sey gelebiliyor hem eglence olarak
kullanabiliyorum hem de iletisim araci olarak kullanabiliyorum bunun
yaninda profesyonel anlamda bir¢cok faydasini goriyoruz. Artik birgok
seyi bilgisayarlarda yapiyoruz zaten. Bilgisayarlarin ¢ok kullanimi var.

15. Bilgisayar hayati kolaylagtiran sey ama nerede ve ne amacla
kullanildigina da bagli. Arastirma yapmak igin, uzaktaki dostlarima
ulasmak igin, sosyal medyay! takip etmek icin kullandigim hayatimi
pratiklestiren bilgi aldigim bilgi kaynagi oldugu artik gunlik gazeteyi bile
alip okumadigim ama oradan okudugum bir sey. Dezavantajlari var tabi.

16.Hayati pratiklestirmeleri ama bazen de asin kullaniminin zararlari
olabilecegi.

17.Bilgisayarlari disindigim zaman aklima her sey geliyor. Gunlik hayatta
her yere ulasim mesela en ufak bir bilgiyi bilmediginizde hemen
ulasabiliyorsunuz. Bayanlar arttk yemek tariflerine internetten bile
ulasabiliyorlar. Her tarli seye ulagsim var. Egitim anlaminda da
dusunduigumuzde 6gretmen agisindan herhangi bir sikinti yasadigimizda
dersle ilgili internetten buna ulasabiliyoruz. Yonlendiricimiz ¢cok fazla
oluyor. Ogrenciler agisindan dusiindigimde de herhangi bir seyi derste
kacirdiginda ya da bir sey yapamadiginda konusuyla ilgili yine
internetten ulasir. Bilgisayari dusindigumuz zaman benim aklima gelen
internet. internet sayesinde insanlarin elde ettigi kolayliklar diyebiliriz.

SORU 2: Bilgisayarlari kolay kullanabiliyor musunuz?

1. Evet. Cocuklugumdan beri kullandigim igin bir sikintim yok.
2. Kullaniyorum. Isime yarayacak her seyi yapabiliyorum en azindan,

o6greniyorum bir sekilde.

3. Acikgasl ben de sonradan ogrenme nesline giriyorum aslinda ama
ilerliyorum c¢ok kolaylastirildi her sey. Programlarin gogu hazir yiklendigi
icin o kadar da zorlanmiyoruz.

4. Evet, kismen kolay kullanabiliyorum. Zaten biz de bu anlamda kendimizi
gelistirmeliyiz diye dusundyorum, ¢unkl artik tamamen teknoloji odakl
bir egitime geciyoruz. Dolayisiyla da hocalarin bu anlamda aciklarini
kapatmalari gerektigini distintyorum.

5. Evet.
6. Artik alistik evet kolay kullanabildigimi sodyleyebilirim.
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Yani. Evet.
Evet kolay kullanabiliyorum.
Evet, gayet kolay kullantyorum.

10. Gayet kolay kullantyorum.

11. Kismen kullanabiliyorum.

12. isimi gériirken bir sikinti gekmiyorum.

13.Bilgisayari tam anlamiyla kullanabildigimi disinmuyorum. Cunku bilgiler

surekli guncelleniyor. Teknoloji surekli ilerliyor. Cagin gereksinimlerine
ayak uydurmam gerektigini dusiniyorum. Elimden geldigince son
gelismeleri takip etmeye caligsiyorum. Eskiden bilgisayar programlarini
bilmek bilgisayar kullanimi igin yeterliyken simdilerde farkli uygulamalarin
kullanimi da egitimde ya da is alanlarinda gerekmekte.

14 Evet.
15.Kolay kullaniyorum ama mesela profesyonel bir Excel dosyasi yapamam

basit bir excell dosyasi yapiyorum ama profesyonelini hazirlayamam.

16.Genelde ihtiyag duydugum konularda bilgisayari rahat kullandigimi

dusundyorum.

17. Tabii, yani o konuda bir sikintim yok.

SORU 3: Bilgisayarlar kullanirken nasil hissediyorsunuz?

1.
2.

o g

9.

Hayatimin bir parcasi oldugu i¢in 6zel bir hissim yok.
Bu acidan rahat hissediyorum. Bir sorunla karsilastigimda da yine

internetten arayip buluyorum. C6zim yine internette aslinda.

ilk bu bilgisayarll ©gretime gecisi duydujumda cok gerilmistim,
yapamayacagimi duasunmustim ama simdi ¢ok buyuk bir rahatlik
oldugunu dugundyorum. Hatta bilgisayar olmadan kendimi eksik
hissetmeye basladim. Onu kullanmayacaksam bile orada bulunmasi
gerektigini dugunuyorum.

Benim ilk 6gretmenlige basladigim donemlerde bu kadar rahat veya sik
degildi. O yuzden ilk gegis evresinde ben de zorlandim. Tabiki de igimi
cok kolaylastiriyor. Motivasyonu arttirdigi icin de hoca olarak daha rahat
daha mutlu hissediyoruz kendimizi.

Rahat hissediyorum. Yani igsimi ¢abuk hallettigim igin.
Cok daha rahat hissediyorum, islerin kolaylastigini hissediyorum. Bir sey

hazirlamak istedigimde ¢ok gabuk yapabiliyorum bunu ve bunu yaptiktan
sonra yazicliyla giktisini alabiliyorum diuzgun bir gérinime sahip oluyor.
Farkli degil normal.

Cok rahatim herhangi bir problem ¢ekmiyorum yani istedigim her tarlt
seyi yapabiliyorum dosyayi buluyorum bilgiye ulasabiliyorum.

Kendimi hakim hissediyorum.

10. Cok rahat hissediyorum c¢lnkd c¢ocuklugumdan beri yaklasik dokuz

yasindan beri Dbilgisayar kullaniyorum. Olduk¢ga iyi oldugumu
dugunuyorum ve bir surl isimi de oradan hallediyorum kolaylikla.
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11. Bir seyleri becerdigim zaman c¢ok seviniyorum ama beceremezsem
bogver diyorum bu aleti.

12.Bilgisayarsiz daha uzun zamanda ve daha duzensiz yapilacak isi
bilgisayar sayesinde tam da istedigim gibi yaptigimi bildigim igin
varligindan mutlu oluyorum.

13.Bilgisayarin asina oldugum bir uygulamasini kullaniyorken rahatlamig
hissederim ¢unku islerim kolaylasir ama zorluk yasadigim bir uygulama
karsima c¢iktiginda yardim alma ihtiyaci hissederim bu da beni
baskalarina bagimli kilar. Eglence amacl bilgisayar kullanimi ise iyi vakit
gegirmeme ve sosyallesmeme yardimci oldugu i¢in beni mutlu eder.

14.Alti yasimdan beri bilgisayar kullandigim igin bayagi agina ve rahatim.

15. Mutlu hissediyorum.

16. isimin kolaylastigini ve her tiirlii bilgiye bir tikla ulasabildigim icin mutlu
hissediyorum.

17.Gayet rahatim ve kendimi g¢aresiz hissetmiyorum. Sikinti yasamiyorum.

Bir sorun yasiyorsam bunu ¢6zmek igin bilgisayara basvuruyorsam da
mutlaka bu sorunu ¢ézmius oluyorum zaten. Bu anlamda iyi oluyor.

SORU 4: Bilgisayar kullanimi gunlik yasaminizin ortalama ne kadar
boliimiini kapsiyor?

1. Buyuk ¢ogunlugunu kapsiyor. Eger bir isim yoksa 3-4 saat kullaniyorum.

2. Gunde kendi iglerim olsun ya da dersle ilgili arastirmalarim olsun bir saat
duruma gore aksamlari 3 saat olabiliyor.

3. Cok fazla diyebilirim. Neredeyse dort bes saatimi aliyor farkinda
olmadan.

4. Hemen hemen hepsini.

5. Akilli telefonlari saymazsak gliinde bes saat diyebiliriz. Sayarsak da
neredeyse 24 saat..

6. Oldukga fazla bes saat diyebiliriz herhalde.

7. Gunde neresinden baksaniz hi¢g yoksa en asagida 10 saate yakin
bilgisayar basinda geciriyoruz.

8. Cok buylk bir bolumini kapsiyor yani eger gunu ylzde ylz olarak
dusunursek yuzde yirmi besinde bilgisayar kullaniyorumdur.

9. Buyuk bir bolumu 5 saat diyebilirim.

10. Cok fazla degil acik¢asi su anda. Sadece ihtiyacim oldugunda. Yaklasik
maksimum bir saat.

11. Bu bulundugum yere bagh mesela okuldaysam bilgisayarla ilgili islerim
yogun oldugu zaman belki yarim saat bir saat falan ya da okulda bir is
yapmiyorsak iki U¢ saati bulabilir.

12. Yirmi dort saatin dort saati diye bir ortalama verebilirim.
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13.Bilgisayar kullanimi hemen hemen bosg vakitlerimin timiini kapsiyor. Ig

hayatim diginda bos kalan vakitlerimi bilgisayar kullanarak ve internette
gegirmeyi tercih ediyorum.

14.Yirmi dort saatin alti veya yedi saatinde bilgisayar kullanabiliyorum.
15.Yarisin1 kapsiyor herhalde. On saati uyuyorsam alti yedi saatini aliyor

diyelim.

16. iste gegcirdigim giinlerde akademik yil icerisinde 1-2 saat, tatillerde 4-5

saat... evde ise ortalama 1 saat.

17.Dort bes saati buluyor. Uyumadigim zamanlar diyebilirim.

SORU 5: Bilgisayarlari hangi amaglar i¢in kullaniyorsunuz?

1.

9.

Genelde sosyal medya icin kullaniyorum, bir seyleri takip edebilmek icin
kullantyorum. Haberlere ulagmak icin bir de tabii ki egitim agisindan da
kullaniyorum. Cesitli materyaller bulmak igin.

Cogunlukla kendi derslerime ¢alisirken cok kullaniyorum. Interneti
kullaniyorum. Dersle ilgili materyal bulmak istedigimde, video bulmak
istedigimde kullaniyorum.

Yazmak zorunda oldugum bir tez var aslinda o amagla kullansam ¢ok iyi
olacak ama ne zaman bunu yapsam kendimi sosyal medyada
buluyorum. Cogu arkadasimla iletisimimi oradan sagladigimi disiinmeye
basladim yani telefonla degil de oradan mesajlasarak daha ok is
halledebiliyorum.

Bunun igin 6zel bir egitim almadim mutlaka eksiklerim vardi ama artik
bilgisayar merkezli bir egitime gectigimiz igcin yavas yavas kendimi bu
alanda geligtiriyorum.

Oncelikle sosyal medya, film, dizi, gazete... Aligveris olabilir bir de
meslegdin bir pargasi olarak materyal bulmak icin kullanilabilinir.

Genelde internete baglanmak icin kullaniyorum. Sosyal medyayi takip
ediyorum. Bunun disinda &6grenci takibi yapmak igin kullaniyorum.
Ogrencilerle olusturdugumuz gruplar oluyor oradan onlarla iletisime
gegebiliyoruz.

. Sosyal medya, oyun oynamak, iletisim kurmak arkadaslarimla e-mail

kontrolu...

Chat yapmak icgin kullaniyorum c¢ogunlukla onun diginda materyal
artyorum ogretmenlik igin de kullandigim oluyor. Onun disinda kendi
gunlik hayattaki islerimi online hallediyorum. Bir bilet almak, sinema,
otobus bileti gibi, aligverig, her turlu seyi yapiyorum.

isimde kullaniyorum ayni zamanda sosyal medya bos zamanlarimi
degerlendirmek adina. Aligveris de var onun disinda dizi izlemek

10.Genelde akademik ¢alismalarim igin kullaniyorum. isim icin kullaniyorum.

Bir de ekstra bir sey aradigim zaman aligveris, sosyal medya igin olabilir.
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11.Mail kontroll, internetten bilgi bulma agikgasi ¢ok da bilgisayarla hasir
nesir olan bir insan degilim.

12. Meslekle ilgili arastirma yapmak igin, iletisim igin, Cektigim fotograflarin
dizenlenmesi igin, internetten dizi izlemek igin, lazim oldugunda Office
programlarinin nimetlerinden faydalanmak igin.

13.Kimi zaman bilgisayarda muzik dinlerim ya da film izlerim. Sosyal amacli
kullanim disinda egitimimle ilgili bilgilerin erigsiminde ya da yazili belge
olusturmada kullaniyorum. Bilgisayarlari bilgilerimi ya da resimlerimi
depolamakta da kullanmaktayim. Egitim amach yazihmlari da
bilgisayarda kullanarak bilgiye erigebiliyorum.

14.Aslinda agirlikh olarak profesyonel amaclar icin kullaniyorum onun
yaninda sosyal medya i¢in de kullaniyorum.

15. Genelde arastirma yapmak igin kullaniyorum.

16.Is icin gerektiginde akademik arastirmalar, veri, not girisi ve hesaplamasi
icin. GUnlUk hayatta ise arastirmalar ve sosyal medya igin.

17. Her bayan gibi alisveris amacgh kullaniyorum. Onun disinda egitim
amach kullaniyorum. Zaten okulumuzda da artik Dbilgisayarlar
kullanilmaya baslandi. Ulagim amagli da kullaniyorum ayni zamanda.

SORU 6: Bu teknolojiyi kullanmak igin yeterli egitime sahip oldugunuzu
disuniiyor musunuz?

1. Ddsunuyorum, evet.

2. Yani tabii ki de bilmedigim cok fazla sey var ama egitimini lisede ya da
ortaokulda bilgisayar derslerinde almistim. Universitede almadik ama bir
sekilde oradan buradan 6greniyoruz ancak ayrica bir kursa gitmedim.

3. Aslinda koétd oldugumu duastundugum igin bu bilgisayar kullanmada
kursuna da gittim ama yine de tabii ki bilmedigim seyler ¢ikiyor. Soyle de
bir sey var; google denilen sey bir deniz derya oldugu igin her sekilde
bilgi alabiliyorsun aslinda 6grenmek istedikten sonra.

4. Bunun icin 6zel bir egitim almadim mutlaka eksiklerim vardi ama artik

bilgisayar merkezli bir egitime gectigimiz igin yavas yavas kendimi bu

alanda geligtiriyorum.

Yeterli egitim almadim ama kendi kendimi gelistirdigimi dustnuyorum.

Evet dusinuyorum.

Bence yeterli.

Egitim hayir. Kendim bir sekilde 6grendim ama bir egitim almadim.

Evet, sahibim ihtiyag duydugumda da yine c¢esitli kaynaklardan bakip

arastirip google’den da 6grenebiliyorum.

10.Hig egitim almadim. Bugune kadar da bir sikinti yasamadim ama tabii ki
egitim almak daha farklidir herhalde.

11. Yok, sahip degilim.

© 0N O
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12. Evet. Ihtiyacim olan agagi yukari her seyi yapabildigim igin, ama dort
sene bilgisayar muhendisligi okuyor adamlar biz bir sey bilmiyoruz
demek ki.

13.Bilgisayarla ilgili yeterli egitime sahip olmakla birlikte teknolojik
gelismelerle birlikte eksik oldugum alanlar oldugunun farkindayim.
Bilgisayar egitimi ana ihtiyaclarimi karsilamakla birlikte bilgisayar
konusunda daha yetkin hale gelmem gerekiyor.

14. Acikgasi profesyonel egitim anlaminda toplamda bir yillik bir egitim
almisimdir. Zaten ¢ok kuguk yaslardan beri bilgisayar kullandigim igin
biraz tecrubeliyim zaten Oyle bir egitimim var. Yeterli oldugunu
dusundyorum oOzellikle su anki isimi idare etmek igin.

15. Yok, ben kendi kendimi egittim ama tabi bilgisayar dersi aldim
universitede verildigi kadar ancak surekli bilgisayar kullandigimiz igin
surekli insan bir geyler ogreniyor. Tez yazmak ogrencilere bir seyler
gOstermek derken bir suru bilmediginiz seyi kendi kendinize
kesfediyorsunuz temelini aldiktan sonra.

16.Su asamada, isim, akademik yasamim ve gunlik hayat kullanimim
agisindan vyeterli egitimim oldugunu dusuniyorum ancak gelismeler
dogrultusunda gerektiginde yardim alabilecegimi disunuyorum.

17. Bu teknolojiyi kullanmak icin yeterli egitime sahibim ama tabii ki ¢ok ince
detaylari kullanacak kadar c¢ok ileri derecede bir egitimim oldugunu
dusunmuyorum kesinlikle.

SORU 7: Siniflarinizda bilgisayar kullanirken, ne tur problemlerle
karsilagiyorsunuz?

1. Benle alakali bir problem olmuyor da bazen teknik problemlerle
kargilagiyorum. Yoksa kigisel bir problemim olmuyor. Kablolarda sikintilar
yasanabiliyor. Projektore baglantilarda sorun olabiliyor. Ya da ses bazen
sorun, sinifta duyulmuyor falan o tir seyler.

2. Siniftan kaynakl hoparlér ile ilgili problem olabilir. Yani interneti her an
her yerde agip kullanmak ¢ok da kolay olmuyor. Ama bir sekilde sinifta
bir sey gostereceksem video olabilir, onu daha 6nceden indirip kontrol
ediyorum.

3. Bazen teknik ekipman eksikligi olabiliyor. Bir gekilde onu
ayarlayamiyorum ve vakit kaybi oluyor. Ya da programlarda aksaklik
cikabiliyor cok az da olsa. Onun disinda ¢ok da fazla basima gelmedi
acikgasi.

4. Baglanti sorunu olabilir. Okulun fiziksel sartlarindan dolayi teknik
problemlerle karsilasiyoruz. Onun disinda kullanim acisindan 6grenciler
de hocalar da c¢ok rahat ellerinin altinda bilgisayar oldugu igcin sadece
teknik problemlerle kargilagiyoruz.
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5. Teknolojik problemlerle karsilagiyoruz okulun fiziki kosullari agisindan
ama benden ya da 6grencilerden kaynakl herhangi bir problem olmuyor
acikgasi.

6. Genelde bilgisayardan kaynakli teknik arizalarla ilgili problemler oluyor
onun diginda bir problemle karsilasmiyoruz.

7. Microsoft office’in eksikligi bir dosya acarken sikinti yaratabiliyor. Haliyle
bir Powerpoint presentation hazirlasam gdsteremiyorum ancak pdfe
cevirip ffxi gdsterme gerekiyor. Bazen bilgisayarlar yavas oluyor takiliyor.
Guzel hareket eden bir Mouse pad olmamasi benim icin sikinti
olusturuyor. internet sikintisi oluyor gekmiyor. Teknik problemler.

8. Genellikle teknik arizalar ile karsilaginca olayi bilmedigim igin bir korku
oluyor Ustiumde ne yapacadimi bilemedigim igin bilgisayar takilyor,
¢okuyor, kablo bozuluyor.. bu tarz durumlarda bayagi bir sikinti
yasiyorum.

9. Bilgisayar genelde kilitlenebiliyor, guncelleme yapiyor teknik problemler
olabiliyor ama kullanim agisindan dedgil.

10. Genelde bilgisayarlarin  eskiliginden  kaynaklanan  problemlerle
karsilagiyorum. Donmalar yasaniyor, sesle ilgili sikintilar olabiliyor.
Teknik sikintilar yasiyorum.

11.Siniflarimizda gesitli ekipmanlar bozuk oldugu igin yetersiz. Teknik
donanim eksik.

12. Donanimsal problemler gikmadikga bir sorun yagamiyorum.

13.Bilgisayarlarin donma sorunu problem olabilmekte. Bilgisayarlarlari
bagladigimiz kablolarin bozulmasiyla birlikte bilgisayarlarin ekrana
yansimamasl. Verilen komutlari bilgisayarin kabul etmemesi problem
olabiliyor.

14.Daha c¢ok teknik problemler oluyor. Elektrik kesintisi olabiliyor, kablolarin
calismasi olabiliyor, ses  sisteminin dizgun takilmamasi,
yerlestiriimemesi gibi problemler olabiliyor. Onun disinda o tur teknik
problemler disinda sorunlarla kargilagsmiyorum.

15. Genelde okuldan kaynakl problemlerle karsilasiyoruz. Projeksiyonun
calismamasi, okuldaki bilgisayarlarimiz ve teknik donanimla ilgili
kisitlamalarimiz oluyor.

16.Bazen projeksiyon baglantisinda sinifa bagli olarak aksakliklar olabiliyor,
ama genelde bir sorunla kargilasmiyorum.

17.Ben bilgisayari kullanirken tek problemim bilgisayarin donmasi oluyor
acikgasl. Bilgisayar dondugu zaman dgrencinin dikkati dagiliyor ve derse
olan ilgi azalmis oluyor. Onu tekrar toparlamasi zor oluyor. Yani
bilgisayardan kaynakh bir sikinti olmazsa yasayacagim bir sorun
olmuyor.  Okulumuzda prizlerin uygun olmayisi ve  surekli
projektorlerimizde sikinti  yagsamamiz. Yani yasadigim problemler
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genelde bu tur problemler oluyor. Kullanim agisindan pek bir sorun
yasamiyorum agikgasi.
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